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THE COMPREHENSION OF FIGURATIVE LANGUAGE BY
ELEMENTARY CHIIDREN: A STUDY IN TRANSFER

CHAPTER I

THEORETICAL BACKGROUND AND REVIEW
OF RELATED LITERATURE

Misconceptions of children have been the subject of
both humor and serious concern., Parents react with amuse-
ment when their five-year-old inquires, "What cornef is
Christmas just around?™ However, when children fail to
derive correct concepfé from thelr reading, parents and
teachers alike experience alarm. They realize that reading
takes place only as the meanings intended by the writer are
understood.1

It is more often the patterns formed by words,
rather than the words in isolation, which present diffi-
culty in interpretation. These "pattern meanings™ or ver-
bal concepts develop gradually as the child matures. A
primary goal of reading is "to enable the child to derive
meaning from printed symbols at the same level of functional

lPaul McKee, The Teaching of Reading in the Elemen-
tary School (Chicago: Houghton Mifflin Co., 19487, p. B1l.

1



2

efficiency that he has slready attained in getting meenings
from spoken words.“2

Certaln of these word structures which occur fre-
quently at almost all reading levels fall in the category
of figurative language. The parent's remark that "Christmas
is just around the corner™ 11lustrates this type of concept.
The language experlience and level of abstraction of the
five~year-old prohibited any but a literal iInterpretation
of the words "just around the corner" which had a familiar
- and quite different meaning to the adult mind. Teachers,
also, may frequently be misled by their own familisrity with
figurative meenings and may overlook elementary grade chil-

drent's difficultles in interpreting them.

Statement gg the Problem

The purpose of this study was twofold: (1) to meas-
ure the abllity of third, fourth, and fifth grade pupils to
transfer skills of interpretation of figurative language
which had been deliberately taught in a number of training
lessons, and (2) to determine the nature snd the extent of
figurative language occurring in textbooks comprising two
series of third, fourth, and fifth grade readers and one
series of third, fourth and fifth grade social studies.

textbooks., It was designed, furthermore, to determine the

2Guy T. Buswell, "The Process of Reading," The Read-
ing Teacher, XIII (December, 1959), ppe. 108-11l,
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relationships between knowledge of figurative language and

vocabulary, reading aebility, intelligence, and sex, respec-
tive lyo

Significance of the Froblem

The investigations reviewed for this study present
conclusive evidence that basal readers and other textbooks,
perticularly those in the area of social studies, contain
meny figurative expressions. They further reveasl that the
understanding which children derive from reading is affected
adversely by their fregquent and unknowing misinterpretations
of these expressions. These conclusions identify instruc-
tion in the comprehension of figurative language as one of
the essential elements of an effective program in reading.

The absence of objective or exhaustive research
dealing specifically with figures of speech, in eithsr the
areas of Instructional methods or textbook analysis, attests
to the lack of emphasis accorded this phase of reading and
suggests the need for the following: (a) actual measurement
of the extent, nature, and difficulty of the figurative con-
tent of textbooks, rather than use of subjective judgment,
and (b) exploration and evaluation of procedures designed to
help students derive understanding from these concepts.
Avenues of research in conjunction with the latter could

well be investigations of (1) the feasibility of limiting
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and simplifying the figurative content of children's read-
ing material, (2) the merit of incorporating concept lists,
including those with figurative meanings, in textbooks and
teachers' guides, and (3) methods of instruction in the in-
terpretation of figurative language. In view of the con-
siderable extent of these expressions appearing in the text-
books surveyed for this study, the task of teaching every
child all figures of speech which might present difficulty
seemed insurmountasble. Thus, the plan of instruction se-
lected was designed to measure pupils! ability to compre-
‘hend, remember, and apply principles learned through study

of representative expressions to those of a like nature

later encountered. The study was not concerned with measur-

ing the pupils! ability to understand and remember the in-
terpretation of each figure presented and explained in the

lessons.

Theoretical Background

Opinions of those versed in the field of language
and concept development differ, particularlylin regard to
children's ability to make and to apply generalizations,
Many assért thet the younger child tends to perceive words
as concrete ideas and does not generalize; that instruction

which demands this abillity will be fruiltless for children
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in lower intermediate and primary grades.3 Investigations
by Watts and Piaget gave authoritative support to this con-
c:l.usion."L

The position is taken by others that children evi-
dence this capacity from early childhood. Russell criti-
cised overstressing of the importance of stages in thinking;l“
particularly of making a rather distinet break at seven and
eleven years, the latter bresk being in prelogical thinking
versus reasoning. He pointed out that normelly by the age
of three or four the child knows literally hundreds of con-
cepts and from infancy has been ™discriminating, abstract-
n>

ing, and generalizing about environmental data. Devey,

as well, defended the young child's ability to generalize
as truly as does the adolescent ob adult, even though both
6

do not arrive at the same generalities., Data disclosed

from studies in lower grade science performed by Croxton

3H, Feifel, and I. D. Lorge, "Qualitative Differences
in the Vocabulary Responses of Children,"™ Journal of Edu-
cational Psychology, XLI (January, 1950), pp. 1-18.
Margaret Curti, "Child Development--X Concepts," Encyclo-
pedia of Educational Research (New York: Macmillan, 1956),
pp. 176-178.

uA. F. Watts, The Lenguage and Mental Development
of Children (Toronto' George G. Harrap an o., Ltd., 1944),
P. 252. Jean Plaget, Jud nt and Reason the Ghild
(New York: Harcourt, Brace any, i§2§),

5David H, Russell, Children's Thinking (Boston: Ginn
and Company, 1956), p. 161.

John Dewey, How We Think (Boston: D. C. Heath and
. Company, 1910), p. 211,
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did not support the belief that "elementary pupils are abe
sorbed in attaining emotional satisfactlions, and that gen-
eralization 1s a somewhat unnatural process at this
period . . .“7

Experimental work on the subject of transfer of
training, a prominent topic of research and discussion early
in this century, has been reviewed by Stroud. He stated:

The fact of transfer 1s not a psychological prob-

lem. It is a characteristic of mentsl development
that learned behavior is not merely specific to the
situation in which or the purpose for which it was
learned in the first place. It generalizes, trans-
fers, All general knowledge is of this kind. _Thus
transfer is a necessary concept in psychology.8
He pointed out that evidence of this ability to adapt re-.
sponses to stimull other then those to which they originslly
applied may be observed quite'early in the child's intel-
lectual development.

Until research reveals more conclusively both the
levels and the processes of conceptual growth In children,
sound judgment would indicate the need for perceptive guid=-
ance In the development of interpretative skills at all
levels, As intelligence, langusage ability, and experlential

background are developmental in nature, so it 1s logical

that growth in iInterpretation follows the same developmental

™. C. Croxton, "Pupils' Ability to Generalize,"
School Science and Mathematics, XXXVI (June, 1936), ppe

James B, Stroud, Psychology in Education (New York:
Longmans, Green and Company, Inc., %933), Pe 510,



pattern.

As one's capacity matures, as one's ebility to
manipulate verbal symbols and grasp language relation-
ships grows, as one acquires new and varied experiences,
his potentiality for growth in interpretation also in-
creases. However, this potentiality for growth does
not automatically result in growth. One other factor
4is necessary: a teacher who gives guidance and direc-
tione o«

The Nature of Reading. Edmund Burke Huey wrote in

1916:
e o o to completely analyze what we do when we read . « o
would be to describe many of the most intricate workings
of the human mind, as well as to unravel the tangled
story of the most remarkable specific performance that
civilization has learned in all its history.l0
In one unit of a fifth grade social studies text-
book comprising thirty-eight pages, over one hundred figura-
tive expressions appear. The following are illustrative:

"Many soldiers went west to take up land."
"Ehe Chicago River flows through the heart of the

city.
The land 1ls_gently rolling with green meadows and
great forests.,"ll

Obviously, this material cannot be read with full
understanding if the intended meanings of these expressions
are not grasped by the child. Reading involves more than

93terl A. Artley, "Influence of Specific Factors on
Growth in Interpretation,” Promoting Growth Toward Maturity
in Interpretating What is Read, ed. William S. Gray
{Chicago: University of Chicago Press, 1951), XIII, p. 23.

10r4mnd Burks Huey, The Psychology and Pedagogy of
Reading (New York: The MacmilIan Co., 1916), p. b.

11o, S. Homer, et. al, Exploring the New World
(Chicago: Follett Publishing Co—P'., 1"9?3‘)'&, Pp. 215-25L .
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the visual perception and identification of printed symbols.
It involves the meanings of these symbols and the interpre-
tation of the concepts they convey.

Reading 1s a language process, a thinking process,
and a social process. This concept of reading has been de=-
veloped considerably since the time when "the principal
requisites in reading were to read fast, mind the 'stops end
marks,! and speak up loud."12 Near the close of the nine-
teenth century, fluency of oral expression and "endowing
children with the desire to choose that which 1s good to
read" were added to mastery of the mechanics of reading as
desired outcomes of instruction.l3

As greater stress was placed upon meanings, the
reading process was defined as the ability to extract
thought from the printed pasge. This, too, was re-examined
in the light of increased insight into the psychology of
learning.lu

It seems, however, that we have worn this aim almost

threadbare, How can we expect a reader to extract mean=-

ing from the printed page unless he brings sgmething
along to lay at the threshold of learning?"i

12Romie Dustin Judd, The Essentials of Reading for
Teachers (Cincinnati: The Hobson Press, 1942), Pe O6l.

13sarah Louis Arnold, Readin%: How to Teach It
(New York: Silver, Burdett and Co., 1899}, p. 28.

1)“'Paul Klapper, Teaching Children How to Read (New
- York: C. Appleton and Co., I§20§, Pe Co

155udd, op. cit., P. 1.
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This "something to lay down at the threshold of
learning," that is, the child'!s accumulated fund of knowl~
edge and experiences, is now fecognized as a vital factor
in the ability to comprehend what is read.

We read, then, quite literally with our own experi-
ences. We read with what we have seen and heard and
smelled and tasted and felt. We read with the emotions
we have had--with the love we have loved, the fear we
have feared, the hate we have hated., We read with the
observations we have made and the deductions we have
drawn from them; with the sympathies we have developed 6
and the pre judlces we have falled to rid ourselves of 1

Present day suthorities place emphasis not only upon

reading as a process of acquiring the author'!s meaning, but
also upon reading skills as tools which will enable the
student to interpret and to evaluate those meanings.l7 As
reading requires these skills and a background of under-
standings to iInterpret effectively that which is read, so
does it demand reaction and response from the reader,
Tinker expressed this well in his comprehensive definition
of reading.

Reading involves the recognition of printed or
written symbols which serve as stimuli for the recall
of meanings built up through past experience, and the
construction of new meanings through manipulation of

concepts already possessed by the reader. The resulting
meanings are organized into thought processes according

167, B, Kerfoot, How to Read (Boston: Houghton
Mifflin Co., 1916), p. 20.

17Guy L. Bond and Eva Bond Wagner, Teaching the
Child to Read (New York: The Macmillan Co:, 19507, p. LO.

Donald D. Durrell, Improving Reading Instruction (Yonkers=

On-gudson: World Book Co., 1956), p. 13. McKee, op. cit.,
Pe .
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to the clearly defined purposes of the reader. Such an‘
organization leads to modified behavior, or else leads
to new behavior which takig its place, either in personal
or in social development,

Thus the child, as he reads a story of pioneer life
in his school textbook, goes through the process of (1)
recognition of word symbols, (2) construction of meanings
from these words in their context in the light of his past
experiences and his ability to reason and to generalize,

(3) evaluation of these meanings and integration of the
ideas thus formed into his own thinking, and (l) reaction
in terms of changed attitudes and behavior.

In the sentence, "Many early settlers established
footholds along the banks of the rivers," the young reader
must grope for meanings which will harmonize his under-
standing of the word "footholds™ or of the words "foot™ and
"holds®™ with the ideas implied in the story. It is under-
standeble that the interrelationships presented by such fig-
ures of speech often cause confusion and misunderstanding
in the minds of elementary pupils, for many of these con-
cepts require a level of maturity and experience which they

have not achieved.19

18mMiles A. Tinker, Teaching Elementary Reading (New
York: Appleton=-Century-Crofts, C., 1952), De Il. '

19McKee, op. cit., p. 81.
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Filgurative Language: Definition of Terms

Figurative language 1s language which deviates from

the literal or standard construction, order, and signifi-
cance in order to achieve special meaning or effect. Ths
various kinds of departure from this standard or iiteral
form are called figures of speech.ZO

Brin gave the following broad classifications of
figures of speech: (1) figures of resemblance which include
allegory, onomatopeia, personification, metaphor, and simile;
(2) figures of contrast which include antithesis and epigram;
and (3) figures expressing other relations which include al-
literation, hyperbole, and euphemism.21 The five figures‘
selected for use in this study with the lessons on interpre-
tation were metaphor, simile, irony, euphemism, and metonymy.
Criteria used in their selection were entirely subjective.
They were chosen chiefly because of the likelihood, as
judged by the investigator, of their being of interest to
children and frequently used by them.

Metaphor and‘simile are the types most commonly used
in communication and predominated among the figures of
speech found in the survey of elementary textbooks made for

this study. They are somewhat alike, the metaphor being an

20pan L. Norton and Peters Ruston (Revised by M. H.

Abrams), A Glossary of Literary Terms (New York: Rinehart
and Co., Tnc., I957); . 30,

2lJoseph G. Brin, Applied Sematics (Boston: Bruce
Humphries, Inc., 1951), 5. Eg )




12
implied and the simile an expressed comparison between two
entities,22
Metaphor is a comparison between two relations.
Franklin Roosevelt'!s description of his economic policy as

pump-priming is a berfect example of metaphor.23 A typical

textbook example of this figure is "Fear gave him wings for
the long distance."

Simile is defined by Watts as the Mexplicit state-
ment of the likeness implicit in the metaphor. "2} It is a
comparison between two things, not in degree but in kind,

ee g5 "My car goes like the wind."25 "It slipped down the

field like a gisnt bird," 1s a textbook example of simile.
26

Hyperbole 1is an extravagant exaggeration of fact.
"Everyone had gone crazy about gold," is illustrative. This

type of figurative speech accounted for a small proportion
of the total found in the survey of textbooks.

Irony, as defined by Webster, is "a sort of humor,
ridicule, or light sarcasm, which adopts é mode of speech

the intended implication of which is the opposite of the

22pred B, Millet, Reading P :
. ’ ocetry (New York: Harper
and Brothers, 1950), ppe. 54=57.

23prthur Philbrick, Understanding English, An Intro-
duction to Semantics (New York: The Macmillan Co., 19

ppP. 35-3B. ’
2hWatts, op. cit., p. 196,
25philbrick, op. cit., pp. 35-36.

26Norton, op. cit., p. 36,
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literal sense of the words . . .“27 Dubbing the tallest
boy in the class "Shorty™ is a typical example. Though in-
frequently appearing in ﬁextbooks, irony is one often em=-
ployed by children themselves and thus of interest to them.

Metonymy is a form of metaphor in which one word is
used for esnother which it suggests; example: "He keeps a
good table,"28

Eughemism is the use of a mild or nonoffensive ex-
pression instead of one that is harsh or unpleasant; ex-
emple: "passing away" for "dying."29

‘The latter two classifications were dealt with very
briefly in the lessons designed for this study. Quite pos-
sibly their exclusion would have detracted little from the
effectiveness of the instruction.

Every word was once a poem. Each began as a pic-

2?§Zinag§; %igﬁgggeo%ssgggzhfgoof terms that were all

The vocebulary which we employ 1s not a fixed or

rigid thing; it 1s constantly growing and changing. Much

of this expansion and change is brought asbout by slang, the

2TWebsterts New International Dictionary of the Eng~
1ish Language, Second Edition, Unabridged, (Springfield:
G. and C. Merriam Co., 1952), p. 1312,

281h14., p. 1549.
291bid., p. 881.

30Wilfred Funk, Word Origins snd Their Romentic
Stories (New York: Grosset and Dunlap, 1950), p. l.
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language-meking faculty in action."31 Neologisms, words

and terms invented for things which previously had no names,
as kodak, radio, scientist, mske innumersble contributions
to our vocabulary.32 Technicel terms, idiomatic and col=-
loquial expressions, esoteric jargon adopted by trades, pro=
fessions, and culbtural groups are perpetually operative
factors in the adding of new words and in bringing about
changes of meanings and new mesnings to old words.
The American language 1s the richest in all history.
The vast tributaries of our English inheritance have
poured into it. The streams of all nations have fed it.
In its wide reaches we discover the sweep of our mighty
rivers, the majesty of our mountains, It is salty with
the rugged epithets of the early west. It echoes to
the war whoop of the Indians and is musical with the
melodies of the Negroes. It is strong with the
curiosity end the daring of the pioneers, and it has
inherited their restlessness, their Iimpatience of the
past, their disdain of the dead hand.3
These new words and terms, as they come into being,
are all figurative in nature until their use is either aban-
doned or they are established by usage and become "fossil,"3u
as far as figurative meanings are concerned. Walpole pointed
out that even our most basic words--like "leg," "foot,"

"head," "give," "take"--are more often used metaphorically

31g. p. Myers, The Foundations of English (New York:
The Macmillan Co., 19407), p. 149.

321pid., pe. 151.

33Funk, op. cit., p. 2.

34Jerome C. Hixson and I. Colodny, Word Ways: A
Study of Our Living Language (rev. ed.; New York: American
Book Co., 19467, p. 118.
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than literally.3>

These figurative expressions become well known by
adults and they find their way, via the writings of adults,
into children's reading matter; and rightly they should.
Children need to learn their meanings and use just as they
need to learn the meanings and use of non-figurative vocabu-
lary they encounter., It is by no means the purpose of this
Iinvestigation to imply that the values of figurative lan-
guage are outweighed by its diffliculty of interpretation.
While bare facts may be acquired with little or no play upon
the imagination, it-is imagery that delights a child,

Children need to be awskened to an appreclation of
figurative language and to an understanding of its use in
communication. "Language expresses thought, and every com-
plication that can entangle thought c#n entangle langusage
too."36 Dull, indeed, must be the thoughts which can be
expressed without use of metaphor, simile, personification,
or another of the many types of expressions classed as
figuretive. It is the "™language of imaginative unreality

used to express concrete terms and actions."37

35Hugh R. Walpole, Semantics, The Nature of Words
and Their Meanings (New York: W, W. Norton and GCo., 19L1),
pe 145,

36pPnilbrick, op. cit., p. 50

37Brin, op. cite., pes 50.
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Review of Related Literature

While authorities in the field of reading call
attention to the fregquent use of figurative langusge in
childrent's textbooks and to the difficulties encountered in
its intebpretation, opinions vary regarding the feasibility
of simplifying this material. Rinsland and others urge a
control of abstract concepts in textbooks similar to that
exercised over the vocgbulary burden.38 John Dewey, on the
other hand, warns against over-~simplification, triviality,
and meagerness in the child'!s reading matter.39 As stated
by Maddock, "Children possess wit and imagination to ap=-
preclate much that is far beyond their own limited past and
preséht.“uo There is agreement, however, upon the need for
specific instruction in this area. Smith singled out simi-
les and metaphorical language for special consideration in |
the teaching of reading because interpretation of such pas-

sages often requires a high degree of generalization.ul

38Henry D. Rinsland, "Word Meanings in Children's
Writings," Elementary BEnglish, XXVIII (April, 1951), pp. 221=
225, Helen B, PP, evelopment of Thinking and of
Concepts,” Elementary English, XXVIII (April, 1951), ppe. 290~
297. Ruth G. StrIck%an s 'How the Currlculum May Contribute
to Understaending,"™ Elementary English, XXVIII (4pril, 1951),
pp. 226=236, M. C. Serra, AmpIiTyIﬁg and Simplifying In-
structional Materials: Effects on Comprehension,"™ Elemen-
tary School Journal, LV (October, 1G54), ppe. 77-81.

39Dewey, op. cit., p. 181,

4Orawrence H. Maddock, "What is Good Literature for
Children,"™ Elementary English, XXXIV (May, 1957), p. 298.

4lyi1a B, Smith, “Reading: Concept Development,"
Education, IXX (May, 1950), pp. 548-558.
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Further recognition of the need for special consideration
was expressed by McKee,

In view of the fact that pupils and students have
considerable difficulty in reading the figurative
language which appears in their textbooks, 1t seems
feasible to propose that the program in reading should
%ive dzgigizzninztpuctigiiiﬁg piactige ggrdﬁg;ing with

gura guage, pa arly metap . »

- Despite this emphasis upon instructional needs,
there 1s a paucity of research dealing either directly or
indirectly with figurative language. One of the few studies
which relate to the problem of this investigation is that of
Holmes who measured fifth grade pupils' understanding of the
figurative language they encounter in their basal readers
and geography textbooks,.

Twenty=-six pupils were tested individually by per-
sonal interview over 130 figurative expressions. These
items Wwere used In a series of tests which were administered
over a period of seven months. She found that of the 3,640
responses, there were 1,267 "don't know" responses, L7 per

cent of which were verbalized misconceptions.

Some of the conclusions cited by Holmes were: (1)

l2MeKee , op. clt., pe 8l For supporting opinions
refer to: Strickland, op. cit., pp. 226-236; Gray, Lillisan
and Dora Reese, Teaching ChIldren to Read (New York: The
Ronald Press, 19 s De 339; David H, Russell, Children
Learn to Read (New York: Ginn and Co., 1949), p. 20; Knipp,
op. cit,, pp. 290-297; W. S. Gray, "Reading and Understand-

ing," Elementary English, XXVIII (March, 1951), pp. 148-159;
o

tar
Curti, g%. cit.; Wo S, Gray and Elizabeth Holmes, The De~
velopment of Meaning Vocsbularies in Reading, An Experi-
mental study (University of Chicago Publication: Laboratory
School No:*§; Chicago: University of Chicago Press, 1938),
Pe 1030
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Students develop different understandings of the same terms
even in the same class and under the same teacher., (2)
Students understand figurative expressions in the basal
reader better than those found in geography textbooks. (3)
Students harbor a éreat number of misconceptions of figura-
tive language.

She recommended (1) that teachers give more time
and speciel attention in their teaching to the recognition
and understanding of figurative language; (2) that more
careful consideration be glven in the adoption of textbooks
to the meanings of figurative expressions in content ma-
terial; (3) that teachers be more alert in recognizing fig=
urative expressions; (L) that students be given more oppor-
tunities to express orally what they understend by the fige
urative expressions they encounter in their every-day class
work; (5) that emphasis be placed on the teaching of mean-
ings; and (6) that studies be conducted to determine if
speclal teaching of specific expressions show a transfer or
carry over to the understanding of other expressions.h3

In an effort to determine the extent to which
children understood the figurative language which occurred
in elementary hilstory textbooks, Flaum tested thirty fourth,
thirty-three fifth, and thirty-one sixth grade pupils. Test
items were chosen which, in the judgment of the investigator,

L3g1izebeth Ann Holmes, "Children's Knowledge of
Figurative Language™ (Unpublished Master's thesis, The
University of Oklahoma, Norman), 1959.
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would most likely be poorly understood by intermediate grade
pupils. These figures of speech were presented in context
followed by five multiple choice sentences, one of which
gave the correct interpretation. Following the written
test, personal interviews were held with each pupil relative
to his understanding of the items missed.

Results of combined groups were: 59.5 per cent ac-
curacy in understanding of similes, 66.,2 per cent accuracy
in understanding of personifications, and 75.5 per cent ac-
curacy in understanding of metaphors. Each ascending grade
level showed an increase in written test scores over the
preceding grade. The greatest increase of understanding on
interview over the written test was shown by fourth grade
pupils and the least by sixth grade pupils.

The conclusion of the investigator was that the
groups as a whole did not appear to have a high degree of
understanding of the figures of speech on which they were
tested. He recommended further testing of a similar type
in schools of other geographic areas, pointing out that geo-
graphic and community differences may play a part in the

actual understanding of figures of speech by children in in-
termediate grades.u“

UWirourence S. Fleum, "A Study of the Understanding
Which Fourth, Fifth, and Sixth Grade Pupils in the Elemen-
tary School of Crawford, Nebraska have for Figures of Speech
Which Appear in the Baslic History Textbooks Used in Each of
Those Grades."™ (Colorado State College of Education, Greeley,
Colorado, Division of Education, August, 1945). Field Study
Number (1).
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In sn earlier study, Ayer demonstrated the 4iffi-
culties of some figurative concepts. She utilized thirty-
five paragraphs taken from several widely used fifth grade
histories. These selections were given to seventy-seven
fifth grade and sixty-four seventh grade pupils in a con-
trolled test situation. The following paragraph is an ex-
ample of those used.

Daniel Webster said of Hamilton, "He smote the rock
of national resources, and abundant streams of revenue
burst forth.e He touched the dead corpse of public
credit and it sprang to life,"

~Pupils were asked to parabhrase. Fifth greaede pupils

totaled 23 per cent correct and seventh grade, 32.7 per cente.
Of the wrong responses, 13 per cent indicated that words or
phrases were interpreted singly without reference to other
elements in the paragraph. This was conspicuous among a
group of children with superior intelligence.

In analyzing the 100 per cent incorrect responses,
it was found that in 43 per cent of the cases, the pupils
apparently made use of cues. The tendency was to gather
cues from cheerful or depressing language or from over-
potency of elements which were wrong cues. An example of
this was the interpretation of "Here he remained for four
years during the stormy debate when the fate of the Union
hung in the balance"™ to mean "He stayed out in the storm

for four yeaws.““-5

L5pdelaide May Ayer, Some Difficulties in Elementar
School History (New York: Teachers College, Columbia Univer-

sity, 1 » PPe 35-42.
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Looby attempted to ascertain the extent to which
children understaend certain figurative and non-figurative
words and phrases in literature, Seventy-seven sixth grade
children were preéented a reading selection and tested on
its interpretation. No specific instruction was given over
the concepts it contained. She concluded from her study
that children appear to derive meaning from the context, al-
though such derivations sre often incorrect. Pupils seem,
however, to be unconscious of thelr inaccuracies, She con-
cluded further that certain literary selections contained
in readers are too difficult for puplls of that grade to
éomprehend fully. Concepts, which in themselves are easily
understcod, may have their meanings obscured by odd or un-
familiar wording or phra.s.’t.ng.""6

Classic among studies relating to children's lan-
guage concepts are those made by Watts., Children aged
eleven years and upwerd were given fifty proverbs and idio-
maetic phrases and asked to match each one of them with one
out of the four literal statements that followed. Exemple:
A bird in hend is worth two in the bush.

(&) Ten pounds in your pocket is worth twenty
pounds in the bank,

(b) Birds close at hand look better than at a
distance,

46Ruth Tooby, "Understandings Children Derive from
Their Reading " Elementary English Review, XVI (February,
1939), pp. 58-6
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(¢) Better to live in a cottage than in a mansion.

(d) A little of which you are sure of 1s better
than a lot of which you mey never gete.

Analysis of the results of this test showed that
when in doubt, the apparently literal meaning was selected
by these children.

A large number of London ten-year-old children were
tested, also, with forty qﬁestions about common words., For
each question, three sentences were supplied containing the
same word used in different senses. The children were asked
to mark the sentence in which the word had been used with
its first, literal, original, or proper meaning. The sole
aim of the test was to discover what general factors in-
fluenced the children in making their judgments. '

Results showed clearly that what the children under-
stood by the first, proper, original, or literal meanings
of a word was the most familiar or commonest use of it, and
that when they were in doubt they tended to ldentify the
literal with the concrete.u7

Of Interest, and in some respects, analagous, to
Watt's studles is a recent analysis by Richardson and Church
of proverb Interpretations, Sixty-four children, aged seven
to twelve, were asked to give the meanings of seven proverbse.
For further comparlsons, the same proverbs were presented to

thirty adults between the ages of fourteen and sixty-seven

4Twatts, op. cit., p. 199.
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years, The seveﬁ proverbs were: "An ounce of prevention is
worth a pound of cure;" "Don't cross your bridges until you
get to them;"™ "Every cloud has a silver lining;"™ "All that
glitters is not gold;"™ "Don't cry over spilt milk;"™ "Where
there's smoke there's fire;" and “You can't teach sn old dog
new tricks." Responses were recorded verbatim. Correctness
of a subject's definitions were totally disregarded in the
analyslis of his performance. )

The aim of the study was to arrive at more exhaus-
tive and relisble scoring categories which would permit
statistical comparisons and to shed some light on shifts in
cognitive functioning that take place in the course of de-
velopment. While these purposes do not parallel those of
the present study, certain data are relevant. Very few
children gave correct interpretations. Younger children
tended not to define but rather to describe a particular;
as "It means ﬁbat the cloud's dark™ for "Every cloud has a
silver lining."

There were significant improvements with age along
all dimensions except the one termed “Physiognomic-articu-
lated,™ By this were meant interpretations in which mean-
ings were dominsted by a single term or atmosphere, or by
concepts clearly alien to the terms of the proverb, Child-
ren's superlority in this factor was explained by the ab-
sence of metaphorical implications. In only two cases did

children ask for clarificetion of a particular term. As
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Looby had found, children were largely unaware of faulty in-
terpretations although undoubtedly many terms were unknown.
It was noted, also that all immature forms of response found
lin children occur, although with decreased frequency, in
adults, Further studies were suggested dealing with sex
differences, intellectual differences, and others.ua

In an investigation of puplls! ability to general-
ize, mentioned in an earlier section, Croxton attempted to
answer the question, "Is the failure of children to genersl-
ize due to lack of this power or tendency, or is it simply
due to want of a sufficient experience basis for generali-
zation?"lt9

"Five experiments were undertaken, most of which

tested specifically the abllity of pupils to formulate and
apply a principle after eight minutes exposure to the essen-
tial experience basis, in the form of displays of materials
or directed play, which demonstrated certain principles,:
Questions used in testing the problems in generalization
were: (1) What are the differences between plants and
animals? (2) What makes a pendulum go slow or fast? (3)
What does this (demonstration) show about warm air and cold
air? (L) How do you always make the teeter balance? (5)

48c1audia Richardson and Joseph Church, "A Develop~-
mental Analysis of Proverb Interpretations," Journal of
Genetic Psychology, XLIV (June, 1959), pp. 163-179.

ngCroxton, OpP. 9_&0, PPe 627‘63“.0
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How can you tell birds from all the other animals (on the
table)? Additional questions in all but the first experi-
ment tésted pupils! ability to apply their generallzations
to specific problems. No explanations or individual aild
were offered,

The tests were given to kindergarten through grade
nine and in two Opportunity rooms. The total time in each
room for both demonstrations and pupil responses was fifteen
minutes, Children in second grade and below gave oral re=-
sponses and those gbove the second grade wrote their gener-
alizations and answers to the applied questions.

The mean number of generalizations on the first test
and the percentage of pupils making correct generalizations
and applications on the later tests were recorded for each
grade. A summary of this data shows that for the 189 third
grade, 223 fourth grade, and 219 fifth grade pupils tested
the per cent scoring correct on the last four tests in both
generalizations and applicatlions were as follows: grade
three, 21 per cent; grade four, 28 per cent; and grade five,
38 per cent.

His deduction from this study weas that meny children
in the higher primery, the intermediate, and the junior high
school grades are capable of generalizing., He further con-

cluded,

There is little in these experiments to indicate
that junior high school pupils possess markedly superior
ability to generalize than intermediate puplls possess,



26

the difference in scores in favor of the former being 50
little more than might be credited to added experiencee.

Fennems reported significantly negative correlations
between mental image scores and intelligence scores in a
study of mental imagery of children in relation to what they
read. One explanation offered by the investigator was that
much teaching of reading stresses only literal meanings.
Children are not encouraged to go beyond literal meanings
to their own interpretations, and as a result, the more in-
telligent child, in his adjustment to this purpose in read-
ing, forms fewer mental images than the slower child.Sl

Efficiency of methods of teaching word meanings has
received limited attention by researchers, Lidell found,
in one such study, that with fourth and fifth grade children
the telling method and the context method ranked most ef-
fective, The picture method ranked next and the dictionary
method rasnked as the least effective method used.52

Gray and Holmes compared incidental and direct
methods of developing and expanding the meanings of words

encountered in materials read in the field of history. For

50Croxton, Ibid,

51Elizabeth H., Fennema, "Mental Imagery and the
Reading Process," Elementary School Journal, LIX (February,
1959), ppe. 286-289,

5261enda Imcille Lidell, "An Experimental Investi-
gation of Methods of Teaching Word Meanings," (Unpublished
Master's Thesls, University of Southern Californias, ILos
Angeles, 1931).
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a period of three months, equivalent groups of fourth grade
pupils were taught identical subject matter by the same
teacher. The one varisble was vocabulary training. Results
showed impressively greater achievement for those with spe-
cific vocabulary instruction. Greater interest was also
shown by thls groupe.

Regarding the difficulties caused by figures of
speech, the researchers pointed out that such expressions
differ from those influenced by context in that they may or
may not be associated with words which look familiar to
pupils. Another respect in which they differ is the nature
of thelr meaning. Since figures of speech are the outgrowth
of the more common or usual Interpretations, they may, per-
haps, be best developed through association with root mean-
ings. BSuggested as a frequent source of difficulty for
students but easlly overlooked by teachers were such exam=
ples as "The sailors crept down the coast;™ "Quickly they
took to the sea;" and "The ship pitched violently.">3

Ideas about topics to stress and illustrate in the
teaching of an appreciation of descriptive language were
compiled by Hillenbrand through analysis of intermediate
grade teachefs' manuals for the Scott Foresmean and the D. C.
Heath reading éeries. Sixteen points of emphasis were list-

ed with examples given to illustrate particular language

53Gray and Holmes, op. clt., p. 107.
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concepts. Eleven of the sixteen dealt with figurative mean-
ings. Suggestions included the following:

(a) Pinding words aend phrases that prompt images;
€.Z., as free as the wind.

(b) Identifying figurative language.

(¢c) Teaching about simile; e.g., buzzed like bees
swarming from a hive.

(d) Interpreting figurative language; e.g., Have
you ever been a thorn in the side of a friend?

(e) Using colloquial language; e.g., & peach of a
storm; beat me all hollow,

(f) Appreciating descriptive, figurative, or pic-
turesque language.

(g) Appreciating artistry in use of words,

(h) Distinguishing variations in meanings: collo-
quial speech and idioms; e.g., tend store;
month of Sundays.

(i) Oral interpretation; e.g., sharp with sudden
cold; turning the leaves to bright silver.

(j) Identifying words to create an impression.

(k) Forming and reacting to sensory images.su

Numerous studies have been focused upon the vocabu-
lary content and difficulty levels of textbooks., In his
recent review of research in reading, Karlin remarked:

It becomes increasingly apparent that many children,

who on a standardized reading test are achieving the
norm for a specific grade, require special assistance

Shg, Hillenbrand, "Appreciating of Picturesque
Language in the Intermediate Grades," Elementary English
(May, 1959), XXXVI, pp. 289-293.
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if they are Eo use profitably the books intended for
that grade.5

Results were reported by McCracken of an experiment
in which 12l fifth and sixth grade pupils were tested on the
factual content of two selections. The test was designed to
determine the effect made upon reading comprehension scores
by changes in vocabulary difficulty of the selections read.
By use of two well known readability formulas, these selec-
tions were purposely written on fourth-fifth grade level and
seventh-eighth grade level respectively.

Whereas puplils almost unanimously voted the passage
written on the lower difficulty level to be the easiér, the
mean score on the ten question test was 1.3 points higher
for the more difficult one. On the basis of his data
McCracken concluded that writing to conform with standard
vocabularies may not increase or decrease readability as
much as 1s indlcated, No disagreement with this opinion is
implied; however, the titles of the selections, Jack and the

Talking Tree for the one with the more difficult vocabulary

and Polar Pacific Alr Masses for the easler, cast some doubt

upon the control of all factors of readabllity in this in-
vestigation.56

S5Robert Karlin, "Research in Reading,"™ Elementary
English, XXXVII (March, 1960), pp. 177-183.

56Robert A. McCracken, "An Experiment with Contrived
Readabllity in Fifth and Sixth Grades," Journal of Educa-
tional Research, LII (March, 1959), ppe 277-278.
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Of the twenty-one textbooks comprising seven series
of social studies texts analyzed by Sloan, two fourth grade,
three fifth grade, and four sixth grade books had approprie-
ate readability levels for content. Ten of the books ana-
lyzed contained introductory material at a reading level
which average pupils of that grade would have attained at
the close of the year.57

A survey of science textbooks by Mallinson, et al.,
revealed similar discrepancies. By use of the Flesch read-
ability formula, books for grades four, five, and six from
each of five series were snalyzed. They found the mean
grade level of reading difficulty of all fourth grade text-
books to be above the level which could be expected of the
average pupil who had completed grade four, the average for
the fifth grade above the typical beginning fifth grader,
and the grade six texts satisfactory for average sixth
graders., They also discovered in nine of the fifteen books
that passages taken from earlier portions were more diffi-
cult than passages taken from later portions.58

Vollbrecht, in her appraisal of thirteen second
grade readers, found a total vocabulary of 1,91ly different

5TFred A Sloan, Jr., "Readsbility of Social Studies
Textbooks for Grades Four, Five, and Six, as Measured by the
Dale~-Chall Formula," (Doctoral Dissertation, George Peabody
College for Teachers, Nashville, 1959), Abstract.,

58George G. Mallinson, et al., "The Reading Diffi-
culty of Textbooks in Elementary Science," Elementary School
Journal L (April, 1950), pp. 460-463.
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words. The number of different words found in the readers
ranged from 236 to 598. No word introduced at second grade
level was found in all of the readers examined, That grade
designation does not necessarily give a true picture of the
vocabulary burden of a book was demonstrated by this study.59

Knipp reported an investigation in which elementary
puplls were given informel tests, first matching and later
completion type. Responses showed that children (1) do not
understand common terms they meet in their textbooks; (2)
cennot write their own definitions as easily as they can
match definitions given; (3) do not understand shifts in
meaning, especially in figurative langusge; (lt) need broad-
er knowledge of words in all phases of study; and (5) need
different types of tests to test understandings‘of semantic
variations, On the basis of this research she predicted
that "eventually publishers or authors may supply lists of
words with their varying meanings on their respective pages
as they now furnish lists of new terms in each book, 00

The purpose of a study by Harris was to determine
the number of different concepts a child must acquire to
interpret accurately certain words which occurred repeatedly

in six fourth grade readers, none of which contained a

59Dorothy M. Vollbrecht, "Vocabulary Analysis of
Thirteen Second Grade Readers," Elementary English, XXXI
(April, 1954), pp. 206-207.

®Onipp, op. cit., pp. 290-297.
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concept list. Some conclusions drawn were that the diffi-
culty of a meaning is not revealed by statistical analysis;
provisions ought to be made by authors and publishers for
clarification and repetition of meanings; and teachers
should provide the necessary backgroﬁnd_of experience for
the acquisition of the concepts which the pupil must have
in order to understand the materials he will read.6l

Using material-quite unrelated to textbooks, Staiger
reported findings of a similar nature. He discovered that
many of the meanings of figurative phrases in the ballad of
Davy Crockett, so familiar to children, were unknown by
thems Out of the thirty-one fourth grade pupils interviewed
informally, the twenty-three who had seen the film in which
Davy was the central character averaged 55 per cent accept-
able answers when questioned as to the meanings of twenty
such figurative expressions as “Greenest state," "Western
march," and "Mountain crest."™ The eight who had not seen
the film knew only 27 per cent., The major implication ob-
served by Staiger was that "no matter how familiar these
materials were to childfen, parroting words was no'guarantee

that they knew what they were talking about.“62

61Dupont Guerry Harris, "A Concept Analysis of Re=-
curring Words in Fourth-Grade Readers (Volumes One and Two)"
(Unpublished Doctoral Dissertation, George Peabody College
for Teachers, Nashville, 1958).

62Ralph C. Staiger, "Misunderstood Davy: A Foot~
note,™ Elementary English, XXXVII (March, 1960), pp. 190=-
191,
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In regard to the relliability of vocabulary lists
often used in writing for children, Dolch compared child-
ren's word knowledge as measured by interview using identi-
fication of objects, pictures, and, where these could not
be used, oral explanations of words, with the Rinsland Basic

Vocagbulary of Elementary School Children, (Macmillan, 1945).

For this investigation it was decided that "known to child-
ren" would mean known to seventy-five out of a hundredL Ten
children were tested from each of three schools. A word was
accepted if shown, by formula, that the chances were forty-
two to one that it would be known by seventy-five out of one
hundred children,

Comparison of these words with the frequency count
of the Rinsland word study disclosed striking dissimilari-
ties. Dolch accounted for the inaccuracy of the method of
word counting used by most investigators, in which words
spoken or written are recorded, by the falsity of the in-'
vestigator's assumption that children use all the words they
know, and use them in proportion to their familiarity with
theme The use of words by children is affected by interest,
emotional set, and opportunity rather than familiarity,
Dolch pointed out, He concluded that while word counts are
useful and desirable in "staking out" areas of word knowl-
edge, systematic testing procedures are necessary for de=-

termining childrent's actual knowledge of words.63

63gaward Dolch, "Tested Word Knowledge vs. Frequency
Counts," Journal of Educational Research XLIV (February,
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A review of research by Carner and Sheldon on the
development of concepts through reading revealed the need
for more definite information concerning (a) the ages or
grade levels at which the various types of concepts can be
reasonably developed through reading; (b) valid criteria for
the creation of more realistic reading materials; (c) the
amount and kind of transfer which can be made from reading
to application of concepts at all levels; (d) the role of
direct and vicarious experience in developing concepts
through reading; and (e) the amounts and types of instruc=-
tion which best promote the attainment of such concepts.

According to these investigators,

It is quite probable that excessive concept loads
to be found in reading materials, particularly in the
soclal studies, encourage verbalism rather than genuine
understanding. Frequently more attention is paid to
the word count, as being the most important criterion
meaning inhegent in the words themseives.th oY O

Sunmarizing research on the concept burden of in-

structional materials, Serra called attentlon to the scar-
city of investigations deaiing directly with this phase of
childrent's reading. She suggested that lists of concepts,
analagous to the vocabulary lists now used, be included in
each child's textbook, From the existing studies she in-

ferred: (1) The concept burden of social studies materials

is excessive. (2) Difficult or unusual concepts are not

64Richard L. Garner and William D. Sheldon, “Prob=-
lems in the Development of Concepts Through Reading," Ele-~
mentary School Journal, LV (December, 195L.), pp. 226-229.
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repeated sufficiently often in social studies textbooks.
That is, concepts are expressed in the books but are not
developed for the children who read them. (3) The problem
of concept development is complicated by the vocabulary
burden through too frequent use of indefinite terms. (l)
Verbalism can be avoided only by associating words with
concepts that have their roots in experience. (5) There is
a tendency today to reduce the concept load of instructional
materials, partlicularly of basal reading series.65

Johnson stated in regard to the need for more reli-
able measures of readability:

Existing formulas do not cover adequately the se=-

mantic difficulties which may be encountered in reading.
In particular need of consideration is the inclusion of
measures of number of dif@erent conceptg6 difficulty of
concepts, semantic variations of words.

Several assumptions derived from the literature re-
viewed which have proved useful in the study under consider=
ation are:

l. Elementary pupils harbor a great number of mis-
conceptions of the figurative language occurring in text-
books.

2+ Most children seem to Interpret these expres-

sions literally, unconscious of both the flgurative

65Mary C. Serra, "The Concept Burden of Instruc-
tional Materilals," Elementary School Journal, LIII (May,
1953), pp. 508-512,

66Marjorie Seddon Johnson, "Factors in Reading Com-
prehension," Bducational Administration and Supervision,
XXV (November, 1949), pp. 385-406.
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implications and of their own inaccuracies of interpretation.
. 3. Search of the literature revealed no instrument
for measuring the concept burden of a book nor the use of
concept lists in the writing of children's literature.

i Grade designatioh does not necessarily give a
true plcture of the difficulty level of a textbook. This
is most pronounced among soclal studies texts.

S. Specific teaching of word meanings ﬁas a salu-
tary effect, both in increased achievement and in greater
interest of pupils.

6. Some studies indicate that many elementary
pupils do possess ability to generalize and to apply their
generalizations., Much more conclusive investigation 1is
needed in this area.

7T« As far as could be ascertained, no investigation
has measured the effects of training in the interpretation

of figurative language.



CHAPTER II

INVESTIGATIVE PROCEDURES

As stated in Chapter I, this study had two major
purposes: (1) to measure the degree to which specific train-
ing in the interpretation of figurative language will trans=-
fer to other learning situations among elementary pupils,
grades three, four, and five; and (2) to determine the quan-
tity and the types of figurative expressions occurring in
eleven selected elemerifary textbooks in the areas of reading
and social studies for grades three to five, inclusive.,

In this chapter investigative procedures are out=
lined for both facets of the research, the first being des-
ignated as the experimental study and the second as the

textbook survey. Part one describes the selection of the
subjects, the construction of materials used, and presents
the plan of the experimental sﬁudy. In addition, the meth~
ods of analyzing data are discussed as well as the limita=-
tions of both the methods employed and the results obtained.
Part two describes the selection of textbooks, procedures
used in the analysis, and the limitations of the survey of

elementary readers and social studies texts.

37
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The Experlmental Study

Selection of Subjects

This study was carried out in Hays, Kanses, a mid-
western town of approximately 13,000 population. Pupills
used for the study were from two public schools selected
for their homogeneity of racial background, socio-economic
level, and school environment.l

Neither school followed the practice of assigning
students to classrooms on the basis of intelligence or
achievement ratings. All classrooms were self-contained.
Teachers of all groups used in the study were comparable in
age, in years of experience, and, in the judgment of their
superintendent, in teaching skill.

Subjects comprising the control groups were from a
third, a fourth, and a fifth grade room of one school. The
number of pupils participating in thls phase of the study
were twenty-seven third grade, twenty-four fourth grade, and
twenty=seven fifth grade puplls, totaling seventy-eight.
Experimental groups were a third, a fourth, and a fifth

grade room from the second school, numbering twenty-nine

lThe degree of homogeneity is unusually high be-
cause of the peculiar history of the Hays areasa. The child-
ren attending these public schools are predominantly Catholic
and of German extraction. The area surrounding Hays, Kansas
was settled in the 1880's by immigrents from the Russian
Ukraine desirous of escaplng demands for military service.
Wheat farmers chiefly, they sought to migrate to an aresa
where they could pursue this means of livelihood so came to
western Kansas.
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third graders, twenty-eight fourth graders, and twenty=four
fifth graders respectively and totaling eighty=-onee.

In all cases precautions were taken to ensure as
nearly a normal classroom situation as was posslble, Neither
puplls nor teachers were advised as to the nature of the
study, nor indeed, that the lessons and tests were other
than a project of interest to the investigator and of proba-
ble benefit to the pupils themselves. Because of this de=~
sire to maintain a natursl situation and because of concern
over posslble inconvenience to school personnel, no attempt
was made to control concommitant variables by direct selec-
tion of subjects. Both tests and lessons were presented to
classes as a whole and the experimenter relled upon statis-
tical comparison of groups to test their initial equality.
Analysis of covariance was used.,

The smallest number of one sex in any of the classes
was ten. In all other cases girls and boys were randomly

re jected, a posteriori, until a group of ten remained. This

was done since one of the basic characteristics of the well
designed experiment is to have, whenever feasible and pos=-

sible, equal subjects in each cell,

Plan of the Experimental Study
Tests were administered to all third, fourth, and
fifth grade pupils used in the study to determine their
initlial status in the following variasbles: reading level,

vocabulary level, mental ability, and knowledge of figurative
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language., Intelligence quotients were obtained by use of
the California Test of Mental Maturity. The Metropolitan

Achievement Tests, Form B, Elementary Reading Test, and

Form Bm, Intermediate Reading Test were used to determine

reading and vocabulary levels. No standardized test of
knowledge of figurative language was obtainable. Since this
was judged a highly importent variable, it was deemed neces=-
sary to construct tests for this study. The construction
and administration of these tests are described later in
this chapter,

All tests were administered by the investigator with
the exception of the test of mental maturity. This test had
been administered by school officials within the two years
previous and these scoréé ;ére secured from school records,

During a five-week period, the experimental group
was given instruction in the interpretation of figurative
language twice weekly. ILessons were twenty minutes in
length, totaling 200 minutes of instruction for the ten
lessons., In accordance with the plan of this investigation,
no figurative expressions drawn from the childrenis basal
texts were used in these lessons., Construction of study
sheets and lesson plans and the presentation of the lessons
in figurative languege are discussed later in this chapter.

Four weeks following the completion of the ten
lessons, post tests on the interpretation of figurative

language (described later) were administered to control and
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experimental groups. All figurative expressions used in
these tests were taken from the basal readers and soclal
studies textbooks used by the children in this experiment.
The purpose of these tests was to measure the application
by the experimental groups of the skills and attitudes ac=
quired in their training to the interpretation of other fig-
urative expressions. Each of the items of figurative lan-
guage had appeared in the regular text material covered by
the puplls prior to the time the test was administered.

The differences in achievement on the post test be-
tween experimental and control groups were computed for both
boys and girls on each grade level, for each grade, and for
grades as a whole to determine if the training had a salutary
effect on the ability of the experimental groups to under-
stand figurative language.

Intercorrelations were obtained between scores on
the figurative language, reading, vocabulary, and intelli-
gence tests. These comparisons were made by sex, by grade
level, by groups within schools, and by total groups. All
measurements were converted to standard scores for purposes
of statistical comparisons.

Construction and Administration of
Figurative Language Tests

The matching or pretests on understanding of figur-

ative language were.constructed in the following manner.

Sixty sentences containing figures of speech were selected
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from readers and socisl studles textbooks not used in the
Hays'schools as basal texts., It was necessary for the pur-
poses of the study that no materlial used on the post tests
be presented in elther the matching tests on figurative
language or in the lessons. Under each sentence containing
a figurative expression there were listed one correct in-
terpretation of the meaning and two foils, or incorrect in-
terpretations. The following is an exam.ple.2

They rode forward, throwing ceution to the winds.

__A. They shouted warnings as they rode forward.

__Be They rode forward ignoring danger.

__GC. They rode bravely into the terrific winds.

The sixty item tests thus constructed for each of
the three grades were administered to approximately ninety
pupils in each of grades three, four, and five., These
puplls attended the elementary schools of Alva, Oklahome
and Ellis, Kansas., Garrett!s short method of item analy5133
was used in”selecting the ifems for use in the matching
tests used in the study. In thelr construction, a small
overlap between grades three and four and between grades
four and five was necessary to secure items of satisfactory

validity and difficulty index.t

2See Appendix A for all matching and post tests in
figurative language used in this study.

3Henry B. Garrett, Testing for Teachers (Chicago:
L) &gO.
American Book Co,, 1959),’p. 219,

hValidity (discriminative power) and difficulty in=-
dexes for each item selected are listed in Appendix A,
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The post tests on figurative language were construc-
ted in a similar msnner., Seventy-five items were adminls-
tered in each of the trial tests and the fifty best items
for each grade comprised the test used in the study. No
overlap of items was made between grades on the post tests.
All figurative expressions used were taken from the basal
readers and social studies textbooks used by the pupils in
this studye.

Both matching and post tests on figurative language
were administered as follows, Each complete item was read
aloud by the examiner as pupils followed the words and read
silently from thelr individual copies. Ample time was given
for each pupil to select and check the sentence which he
considered to be the best interpretation of the underlined
stimulus. The purpose of the oral reading of the entire
item by the examiner was to ensure recognition of all words
by all pupils and to eliminate as nearly as posslble the
factor of differences in reading skill. It may be noted
that this type of test construction is quite similar to
those used in several of the studies cited in the review of
literature.,

Construction and Presentation of ILessons
On Figurative Language

In planning and presenting the lessons, a definite
effort was made to incorporate enjoyment and humor in line
with the philosophy of learning expressed by Dewey.
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To be playful and serious at the same time is pos-
sible, and it defines the ideal mental condition.
Absence of dogmatism and prejudice, presence of ine
tellectual curiosity and flexibility, are mesnifest in
the free play of the mind upon a topice.

The aim of the lessons was to teach the puplls to expect
figurative expressions freguently, to recognize them when
they occur, to interpret them through use of context clues
and applicable principles, and, in addition, to appreciate
their importance and to derive pleasure from the under-
standing and use of them.

Figurative language used in the training sessions

was drawn from textbooks other than those used by the chil-

dren in the experiment and from everyday usage., Illustra-

tive cartoons were frequently employed in the study sheets

composed for the lessons. The following illustration was
6

one used in presenting the lesson on metaphor,

‘The ship plows the sea.

5Dewey, op. cit., p. 218,

6See Appendix B for lesson plans and study sheets
used in these lessons. ‘
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After becoming acquainted with a specific type of
figure, opportunity was given for pupils to compose illus-
trative expressions of their own, and occasionally, to act
out their interpretations. Other learning activities in-
cluded discussions, games, and the enjoyment of stories and
poetrye.

Typeé of figurative language were identified and
studied by their use rather than classification., For ex-
ample, the figure of speech in the sentence "I'm so hungry
I could eat a bearl™ was learned as one which greatly exag-

gerates without reference to the term hyperbole. That some

pupils chose to delve more deeply into the subject than the
short class time permitted was evidenced, in one instance,
by a fifth grade girl's remark that she had "“looked up" the
figure of speech studied during the previous tralning period
and "its name was simile.,"™ The same general plans were fol-
lowed in each grade with necessary adjustment of materials
and methods to the age level of each group.

Classroom teachers were never present during lesson
periods nor were they specifically informed as to the nature
of the study. Iesson sheets were collected after each in-
structional period. No assignments were made other than
those carried out during these training sessions under the
direction of the investigator.

Limitations of the Experimentsl Study

- This investigation was concerned with elementary
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puplils! ability to understand, remember, and apply rules
and principles governing the recognition and interpretation
of figurative language. It is assumed that the results of
this study are principally of value to those Interested in
elementary reading and social studies and do not offer con-
clusive evidence in other fields of study.

Efforts were made to achieve homogeneity through
selection of schools and classes; however, the equating of
certaln factors, such as methods used by classroom teachers
in reading and social studlies instruction, was Impossible
in this study. Another limitation of this research is that
only third, fourth, and fifth grade pupils of two public

schools were utilized as subjects.,

The Textbook Survey

The survey of textbooks to determine their content
of figurative expressions was an outgrowth of the experi-
mental study in that its Initial purpose was to discover
figures of speech for use in the figurative language tests
and lessons. The frequency with which these expressions
occurred stimulated a more thorough and extensive analysis
to determine the nature and the extent of these verbal ab-
stractions in children's reading materials.

Selectlion of Textbooks
Books included in the content analysis were texts

for grades three, four, and five., These were the Houghton
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Mifflin reading series,7 the Ginn reading series,8 and the
Follett New Unified Social Studies series.9 The total num=-
ber of books surveyed in this study was eleven, eight read-
ing textbooks and three soclal studies texts.lo The Houghton
Mifflin readers and the Follett social studies textbooks
Wwere selected for analysis because of their use in the
schools in which the experimental study was made. The other
series chosen, while not in use by these schools, was widely
used in others, No preliminary comparisons were made be-

tween these and other elementary textbooks.

Plan of the Study
All figurative expressions identified in each of the
textbooks selected were listed in context. The definition
of figurative language as that which deviates from the lit-
eral or standard construction, order, and significance in

order to achieve special meaning or effectl! was used in

TPaul McKee, et al., Looking Ahead; Climbing Higher;
Hiéh Roads; and Sky Lines (Boston: Houghton Mifflin Co.,
19 1-19; ’o

8David Russell, et al., Finding New Neighbors:
Friends, Far and Near; Roads to Everywhere: Tralls to
Treasure (Chicago: Ginn and CoO., 1956=-1957). :

IAlta McIntire and Wilhelmine Hill, Working To-
ether; Herbert H. Gross, et al., Exploring Near and Far;
Stuart O, Homer, et al., Explorin EEE New World (Chicago:
Follett Publishing Co,, 1356~ .

1°Hereafter, these textbooks will be referred to by
title only.

llyorton, op. eit., pe 36
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making the textbook selections.

Each volume was read through twice. In the first
reading all words or phrases whose meanings, in the judgment
of the researcher, had figurative implications were under-
scored. These Were reexsmined on the second reading. Those
which were interpreted as falling into any of the categories
of figurative language were copied with enough of the con-
text to indicate thelr meanlings to a mature reader or to
one familiar with these expressions. In the case of repe-
titions the investigator endeavored to repeat in each list
figures of speech which were reused in the text only if the
context suggested a variation in mganing from previous uses.
Certain figures which have become so much g pert of common
usage that they would seem to present no problems in inter-
pretetion were excluded. Of the figurative expressions
which are listed, many are probably well known to most chil-
dren., There will be many, however, which cause misunder=
standings smong a large number of elementary pupils.

Expressions were counted and tabulated numerically
for sach grade by series and subject. Comparisons were made
between subjects, between grade levels, and between series
of reading texts., Illustrations from textbooks were pre-
sented and discussed for each type of flgurative language
noted in the survey.

The researcher wishes to emphasize the elusive and

constantly evolving nature of figurative language and the
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consequent difficulties encountered both in its identifi-
cation and classification. The dividing line between 1lit-
eral or standard and figurative construction is often nebu-
lous. Frequently, meanings which are commonly accepted as
literal by adults may not be so accepted by children. This
is particularly evident in colloquialisms, idioms, end func-
tional shifts in word meanings. In an attempt to achieve
objectivity in this snalysis, the investigator screened out
many of these "borderline" expressions from the final list-

ings.

Limitetions

In this textbook survey the figures of speech iden-
tified in selected elementary textbooks were listed in con-
text by grades, series, and subjects. No attempt was made
to measure the difficulty of figurative expressions listed.
The study was concerned with only eleven textbooks coﬁpris-
ing the third, fourth, and fifth grade levels of two series
of readers and of one series of social studies texts. No
comparisons of any kind were made to determins if these
books contained more or fewer such terms than other texts on
these levels,

Our language 1s one of perpetual change and growth.
Familiarity with figurative terms is influenced by many
factors. The classification of the data obtained in this

analysis is not presumed to be infallible. However, it is
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believed the data indicate both the extent and the nature
of the figuratlive language which occurred in the textbooks

surveyed,



CHAPTER III

PRESENTATION OF DATA
This chapter contains analyses of the data obtained
from both the experimental study in comprehension of figura-
tive language and the survey of elementary textbooks, in

that order.

The Experimental Study

Basic Data
Basic statistics pertaining to standerd scores
(T scores) on the pre-experimental tests over figurative
language, mental ability, vocabulary, and reading and to the
post tests in figurative language are presented in Tables 1
through 7. Raw scores for all subjects are presented in

Appendix D,

Tests of significance

Among the four pre-experimental variables, differ-
ences between mean scores obtained by control and experi-
mental groups were slight, the greatest occurring on the
pretest over knowledge of figurative language (Table 7).
An analysls of variance on scores obtained on this test by
total school groups, grades within schools, and sexes within

51
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TABIE 1

T SCORES, MEANS, AND STANDARD DEVIATIONS
BY SEX FOR EXPERIMENTAL THIRD GRADE

(N=20)

Pre—~experimental Tests Post Test

Subj. Fig. Lang. T.Qe Vocabe. Read, Fig. Lang.

1 29 30 26 31 37

2 56 y2 53 52 56

3 52 55 4.0 39 58

L 49 55 57 61 56
‘Boys 5 59 61 50 49 53

6 52 4o L1 L2 58

7 57 57 L9 55 56

2NN A A A

10 56 49 53 53 56

Mean

Score 52.0 51.1 L|.6o6 L|-9.L|- 5303

‘Stand. o

Deve. 9.37 12.76 9.16 10.86 8.88

S A S

3 57 48 39 Ll 55
Girls % %g ﬁg tg ﬁ% ﬁ%

2 % L » W

7 39

8 7 65 53 58 %JZ

9 Wy 51 56 L8 50

10 49 5l Sk 53 53

Mean

Score 51.2 L|-903 4803 )4.8.0 u-9¢2

Stand.

Dev. 702}-'- 9.91 5076 6.0)4. 8.0}.'.
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TABIE 2

T SCORES, MEANS, AND STANDARD DEVIATIONS
BY SEX FOR CONTROL THIRD GRADE

(N=20)

Pre-experimental Tests Post Test

Subj. Fig. Lang. I.Q. Vocab, Read. Fig. Lang.

1 53 y2 48 L3 L8

2 60 65 53 L7 63

3 3l 39 L7 L7 2ly

Iy 60 66 60 57 59

Boys 5 Lo 55 L3 Ly 37
6 66 59 49 50 63

7 53 52 L7 47 38

8 68 L9 57 57 56

9 32 35 Lo 39 19

10 57 50 55 53 55

Mean

Score 52.3 51l.2 U49.9 48.4 Lh6.2

Stand.

Dev. 12.80 10.,48 6.28 5.91 15.94
1 60 57 53 ° 50 L7
! o0 B 5
L Sl 6 6 Ly 58

Girls 5 50 31 49 45 38
6 Sk 52 51 49 u8

7 Shy 41 52 55 53

8 29 53 L1 35

9 50 55 L9 52 52

10 4o L5 ) I3 27

Mean

Score 8.8 50.5 L48.7 48.0 433

St and °

Deve 9.57 10.02 LI..OO 5.12 11037
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TABIE 3

T SCORES, MEANS, AND STANDARD DEVIATIONS
BY SEX FOR EXPERIMENTAL FOURTH GRADE

(N=20)

e ———————————— e ettt e —
P e e — e ———— ———

Pre-experimental Tests Post Test

Subjo Figo Langn I.Q. Vocab. Read, Fig. Iaango

i 2R S+ S
3 62 58 6l 66 59
L 29 38 40 38 65
Boys 5 56 S7 6 61 61
6 52 58 5 56 68
1 32 32 35 37 32
8 65 65 68 57 63
9 68 59 72 68 65
10 3L 34 48 45 38
Me an .
Score L49.2 48.8 55.9 52.6 5545
Stand,
Dev, 1,29 13.73 12.72 11.34 12.10
1 59 52 62 58 L7
2 59 L9 6l 52 58
3 43 37 Sl 53 48
Ly 56 L8 55 57 45
Girls 5 62 65 62 60 66
6 Sl 52 52 56 59
1 57 59 66 6l 56
8 5L 8 6l 69 61
9 60 0 60 61 65
10 L6 54 46 52 56
Mean
Score 55.0 52.4 58.5 58.2 S6.1
Stand .

Dev. 6.13 7.82  6.45 5.49 734
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TABIE L

T SCORES, MEANS, AND STANDARD DEVIATIONS
BY SEX FOR CONTROL FOURTH GRADE

(N=20)

Pre-experimental Tests Post Test

Subj. Fig. Lange. I.Q. Vocab, Read. Fig. Lang.,

1 29 0 8 2
2 59 2 %o %% Sg
3 59 9 51 55 58
I 66 3 68 69 65
Boys 5 37 49 48 Lo 37
6 Lo L8 L2 39 38
7 43 37 L6 39 32
5 1 % % o %
10 52 55 58 50 56
Mean
Score L47.1 50.6 53.5 50,5 = U45.9
Stand.
Dev, 11,52 8.26 7 .96 10,99 13,62
1 sl 61 56 72 59
2 60 6 57 53 52
3 63 0 57 %7 %2
Ly 63 57 63 % 1
Girls & 56 58 5 53
6 59 7 60 66 63
! 7 o W 02
9 50 47 52 52 52
10 43 39 5k 53 L7
Mean
Score 53.5 52.6 56.9 5649 52.7
Stand.

Deve. 70“-“- 8055 3.57 8.76 6.85
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TABIE 5

T SCORES, MEANS, AND STANDARD DEVIATIONS
BY SEX FOR EXPERIMENTAL FIFTH GRADE

(N=20)

Pre-experimental Tests Post Test

Subj. Fig. Lange. I.Q. Vocab, Read. Fig. Lange.

N
3 7 Ly 51 55 59
Boys £ 5w 2 I3
oys
3 N 8 57 52 3
1 49 49 39 u2 59
8 L7 50 38 48 L7
9 L3 4o L3 38 52
10 L1 L1 32 31 L7
Mean
Score )-I-B.LI- L]-g .0 ,.l.602 ,4.8.‘4. 5508
Stand.
Deve. 8097 11.2).‘. 10067 9081 8.53
1 57 62 45 55 57
2 52 Iy L1 L6 58
3 47 52 43 Ly L2
y 52 43 L7 45 47
Girls 5 38 37 Ly 37 5
6 59 58 L5 49 3
7 52 56 52 55 61
8 32 53 L3 48 20
9 5 60 5 55 56
10 5 60 5 49 59
Mean
Score 49 .9 52.5 L47.0 483 50.8
Stand.

Dev. 8.63 8.9 5.16 5.76  12.96
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TABIE 6

T SCORES, MEANS, AND STANDARD DEVIATIONS
BY SEX FOR GCONTROL FIFTH GRADE

(N=20)

Pre-experimental Tests Post Test

Subj. Fig. Leng. I.Qs. Vocab. Read. Fig. Lang.

1 50 L3 Inn 50 58
2 60 65 61 63 59
3 25 L6 L2 30 30
. ¢ i A 3 3
ovs
A & 5, s 55 z8
7 53 50 5l 48 58
8 L0 52 55 59 52
9 53 3L 33 37 Ly
10 37 39 41 4o 45
Mean
Score Ll-708 50.0 L|.709 LI-709 )4.8.0
Starldo .
Deve. ~ 11.10 11.01 8.41 10.12 10.4L.7
1 50 y5 51 51
2 52 38 L2 1o 50
A B B % &
Girls 5 43 51 L6 50
6 46 34 50 52 53
7 34 27 39 40 27
8 L1 43 L5 39 37
9 28 37 Ll L2 L2
10 L3 us 39 48 3L
Mesan '
Score 3.2 h2e.3 L3.8 5.2 42,2
Stand.

Deve. 7440 839 L.34 6146 9.47
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TABIE 7

MEAN T SCORES BY GRADES WITHIN SCHOOLS
AND BY SCHOOL GROUPS AS A WHOIE

Pre-experimental Tests Post Test

Grade
(N=20) Fig. Lange I.Qe Vocab, Read, Fig, Lang.

EXp. 3 5l.6 50.2 L7 48.7 51.2

Groups I 52.1 50.6 572 5514 55.8

(N=60) S 49.1 50.7 Lh6.6 4843 53.3
All

Grades 50.9 50.5 50.4 50.8 53.4

Control 555 50.8 9e 8.2 of

(N=60) 5 L45.5 163 45.8 6.6 45.1
All

Grades ,-I.808 L|.9.5 50.1 u.905 ll.éoh-

grades for each school showed no significant differences,
hence no reason to suspect differences in these varilables
before the experiment began.

As a preliminary measure of the effects of instruc-
tion, an analysls of variance using the figurative language
post test scores was made. The results of this test showed
(1) that there was a highly significent difference (P> ,001)
between the mean scores for the control group and the ex-~
perimental group; (2) that any differences that might exist
due to grade or sex could not be detected (i.e., the differ-
ences were not significant at the .05 level;) (3) none of
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the interactions were significant. Statistics pertaining

to the analysis of varisnce are presented in Tables 8 and 9.

TABIE 8

ANALYSIS OF VARIANCE ON PRE-EXPERIMENTAL
FIGURATIVE LANGUAGE T SCORES

Source of Variation Se.Se. D.f, M.Se F
School 0.84L 1 140.8 l.46
Grades 387.92 2 193.9 2.01
Sex 19.20 1 19.20 20
Sch x G 35.81 2 17.90 <19
Sch x Sex 56.03 1 56.03 58
G x Sex 423.15 2 . 211.58 2.19
Sch x G x Sex ' 56.12 2 28,06 29
Subj: Tritmts 101426,80 108 96.54
TOTAL (N=120) 11545.87 119
TABIE 9
ANALYSIS OF VARIANCE ON POST FIGURATIVE

LANGUAGE T SCORES
Source of Varistion S.s. D.f, M.s. F
Sehool 1498.1L 1 1498.1l 12, 8lmes
Grades Wil .87 2 2224 1.91
Sex 90.1% 1 9001)4- 077
Sech x G 19.2 2 9.63 .08
Sch x Sex 36.29 1 36.29 31
Sch x G x Sex 65.01 2 32.50 .28
Subj: Trtmts 12600,60 108 116.67
TOTAL (N=120) 15215.17 119

#3+% Significant at .001 level
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An snalysis of covariance, Table 10, was then made
of the post tests using the pre-experimental figurative
language tests as a covariate, thus controlling the effects
of minor differences which might exist between groups. The
difference between the groups was statistically significant
beyond the .00l level in favor of the experimental group.
There was also a significant difference (P) .05) between
grades. Examination of the sample means (Tables 1 through
6) shows that the greatest difference between post test
mean scores (8.2 points) occurs in grade five, Differences
between third grades and between fourth grades were the
same, 6.5 points. These differences suggest that the fifth
grade profited somewhat more from the training in figureative
language than did the third or fourth grades,

Intercorrelations Among Variables
To determine the relationships among variables,

Pearson product-moment coefficients were obtained for inter-
correlations among pre-experimental test scores for sexes
in all grades combined, for grades as a whole, and for total
subjects, Intercorrelations among pre-expefimental varia-
bles are presented in Tables 11 through 13.

| Coefficients were also obtained for intercorrela-
tions among pre-experimental and post test scores for sexes
within each grade for experimental and control groups and
for total subjects., Intercorrelations among pre-experli-

mental and post test scores are presented in Tables 1k



TABIE 10

ANALYSIS OF COVARIANCE ON POST FIGURATIVE LANGUAGE T SCORES

T SCORES AS A COVARIATE

USING PRE-EXPERIMENTAL FIGURATIVE LANGUAGE

Source of Varlation def. ya xy xd' d.f. Adjusted F
Total 119 15215,.17 9L5lh .67 11545, 87
School 1l 1498.14 hEu 34 l%
Grades 2 L)y .87 120,67 7.92
Sex 1 90.1 ~-1.60 19.20
Sch x G 2 19.2 25.21 35.81
Sch x Sex 1 36.29 -45.10 56.03
Sch x G x Sex 2 65.01 58.50 56 12 . Adje Ms
Subj: Trtmt 108  12600.60 8451.,0 10426.80 107 575035 53.74 &
School + E 14.098.74 8910.74 10567.64 108 6585,11
Grades + E 13045 .47 8572,07 1081161.72 109 6250.99
Sex + E 12690,7 8,09 .80 108 5920.23
Sch x G + E 12619 .8 876,61 10462,61 109 5752.27
Sch x Sex + E 12636,.89 81106.30 10382.83 108 5895.78
nG X Sex + E 13061.%6 8877.65 9.95 109 L[797.59
gSch x G x Sex + E 12665,61  8509.90 10462.92 109 5757.38
(1] ——— — ]
=
< School 834476 15,534
o Grades 250,32 ly 663t
n Sex 169.88 3.16
28ch x G 96 «02
< Sch x Sex 1L5.43 2.71
<G x Sex 23.62 o
ch x G x Sex 3.52 .07

s
# Significant at .05 level

3¢ Significant at .00l level



TABIE 11

INTERCORRELATIONS AMONG PRE-EXPERIMENTAL
T SCORES BY SEX

Boys (N=60) Girls (N=60)
Fig., Lang. T.Q. Vocab, Fig. Lang. I.Q. Vocab. g;
I.Q. 071** OLL?M
Vocab, YL o 7033t o5 746t ol 1ot
Read. « 883 Ak « 863t o513 - RICE o Tlpsest

# Significant at .05 level
i Significant at .01 level



TABIE 12

INTERCORRELATIONS AMONG PRE~EXPERIMENTAL
T SCORES BY GRADE LEVEL

——

Grade 3 (N=4O0) Grade I (N=L0) Grade 5 (N=40)

Fig. Lang. I.Q. Vocab. Fig. Lang. I.Q. Vocab, Fig. Lang. I.Q. Vocab,

I.Q
Vocab,.

Read.,

o524 o T2 3538 o594t
063303 o5 043t o 8248t o7 3364¢ o5 Jatit o653t
. 8248t o583 Bl o 75383t .68 ,81im 6093 o593 ¢ Tlydest

4¢ Significant at .0l level

o~
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TABIE 13
. -
INTERCORRELATIONS AMULNG PHRE-EAPL. | B I::
T SCORES FOR TOTAL SU= BOTS ' o
g™
(N=12C) <\n
o
-
R £ 2 AGANE
Fig. Lang. Zeme & 2 2 3‘0‘38{}'\}‘,}
- g & [ YRR
1.Q. 61l ] nnn
- [ . .
Vocab. o633 o TR Hg s 5| 838823
‘ ) S < LS - A
Read. 065** eOLBE gg
: o o
23 59885988 || dnsses
® 6 & & & 06 06 0 e o 6 & o
#% Significant at .01 level ® N ‘é\;"hgtggﬂg" SIoNn
85 B~ 3 [ 85333
HE < ~ Al A
through 16. §§5 . »
D .
. , 1 - Q0O ‘
Intercorrelations among pre-exper. ! 3 §§§ s:ﬂ:.‘?:‘.‘éa:.?:‘&.‘% 'gs.ngé%
Fey P O rfitninwo || Ol gv00
rom 1 ou , guge
by sex for all grades ranged Irom .4l l g E_‘gd 1] ﬁﬁ Sy "‘}Q 017\:1-.:1-.3-
X wneH® o ®© || ooDDOD
ships were significently different frox z&' H 854
0 _
.05 level with the correlations between «I.. S E o~ rﬁsaouo:-lo esho o
tive language and all other variables si,;r | @ iL P ‘gﬁg—sgzgg\og lgggﬂg
Eu:—« X = o 00O
level. Coefficilents were in every case :..| ﬁﬁ ‘,{}ﬁ NI NNy
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e Signitioant at ,001 level
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169.88  3.16

fioﬁnt at 55 IeveI

| ‘I'ABIE 11'

INTERGORREIATIONS AMONG PRE-EXPERIMENTAL
'1' SCORES BY SEX

| Boys'(N=60)

: Girls (N=60)

Fig. Lang. i.Q. Vooab. : Fig. Iang. ’ V,I.Q. ¢ Vocab. "
TeQe oTLe olyTast |
v@c&bi 067** ) . "o TO33E 057*" ‘ » oll—l* .
‘Read, 8850 71e%  B6ms Sl LSse L Thas

# Significant at .05 level .
i signirioant at .0l level

@9




TABIE 12

INTERCORRELATIONS AMONG PRE-EXPERIMENTAL
- | T SCORES BY GRADE LEVEL

| Grade 3 (N=40) Grade L (N=40)
Fiso -Iﬁ.ng. I.Q. Vocab, Fig. Lﬂ.ng. I.Qe Vocab. Fig. I.a.ng. TIeQe 'VOCQ_.b. A

VOcab. ) .63** 050** . .82** .73** o ) 053** 065** .
Read, 823 584w «8lux o T8 o683ts 81t 608 59m# Than

4 Significant at .01l level
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TABIE 13

INTERGORHELATIONS AMONG PREJEXPERIMENTAL
T SCORES FOR TOTAL SUBJECTS

(N= 120)

Fig. Leng. = I.Q. Vocab.
T.Qe S PP
Vocab. o633 «5 84
Read. : NN « 6088t o814%at

4% Significent at .01 level

through 16, - |
- Intercorrelations among pre?experimental variablop

by sex for ail.grades ranged from 4l to .88. All reiatidn-
ships uere“significantly different from zero at or above the
«05 level with the correlations between imowledge of figura-
tive 1angu§gg and all other variables significent at the‘.Ol'
level. COefricients were in evefy case higher for boys than
for girls, the greatest differencel occurring in the relation-
éhip between figurative language and reading scores,
(Table 11) |

Intercorrelations among pre-experimental test scores
for grade levels raﬁged from .50 to .82 and in all cases
were aignificgnt at the .0l level, Differences among grades

‘ lDifferences between correlation coefficients were
not tested for significance.
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maBIE U

INTERCORRELATIONS AMONG PRE-EXPERIMENTAL AND POST
T SCORES BY SEX WITHIN EACH GRADE
~ FOR EXPERIMENTAL GROUPS

(N for each group = 10)

- Filg. Lang. : .
Groups Pre-test I.Q. Voceb, Read,
Gr. 3 Boys e TR
Gre. 3 Girls 32
Gr. L} Boys o894
I.Q. Gre. Girls 068*
‘Gr. 5 Boys 9 1it4t
Gr. 5 Girls - 052
Gr. 3 Boys o Tt «63%8
Gr, 3 Girls = .15 598
‘Gre It Boys = 9644 ~ 0914t
Vocabe. Gr, L Girls 698 «28
Gr. 5 Boys o858 oThe
Gr. 5 Girls cu-z .
Gr. 3 Boys «73% oTTHst 894t
Gr. 3 Girls «31 «60 - .6'.'.*
o . Gr. '.]. Boys 0914-** 8784 o954H
Read. Gr. l Girls 440 o34 o628
‘ Gr. 5 Boys o7 3% «608 o875
Gr. 5 Girls . )-'- .85“ 052
Gr. 3 Boys o811t 664 63 674
Fig. Gr. 3 Girls 070* 072* 028 062*
Lenge. Gr, lj Boys 58#% N «60# oST4
Post Gr. ll,. Girls o%l 066* 026 037
Test = Gr. 5 Boys o883 oBlstr Bl 66#
. Gr, 5 Girls 8944 . 32 .1‘.3 .h.O

# Significant at .05 level
42 Significant at .01l level

RN
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! TABIE 15
/" INTERCORRELATIONS AMONG PRE-EXPERIMENTAL AND POST
T SCORES BY SEX WITHIN EACH GRADE
FOR CONTROL GROUPS

(N for each group = 10)

Fig. Lang.

Groups Pre~test I.Q. Vocab, Read.,
Gr. 3 Boys «65#
Gr. 3 Girls 23
Gr. h- Boys .76**
» I.Qp GI'. h. Girls .26
. Gr. 5 Boys 33
" Gr. 5 Girls .
Gre. 3 BOYS : oo 059* '
Gr. 3 Girls o894 +02
Gr. L} Boys o71lm o823
Vocabe. Gr. ll- Girls . 052
Gr. 5 Boys 038 o028
Gr. 5 Girls 21 oSl
Gr. 3 Boya 073* 053 092**
Gr. 3 Girls 65 16 o804
v Gre. Ll- Boys oeh.** 085“ .87“
Read. Gr. Y Girls 17 «38 594
Gre 5 BQYS .63* ) .69"‘ .81‘.**
Gr. 5 Girls .3‘-&- ol2 29
) Gr. 3 Boyﬂ 0914-“ 078“ 077 067*
Fig. ‘ Gre. 3 Girls .7’.‘.* 050 052 . 067*
leang. Gr. L Boys «9 Odedt o830t 78 .82
Post Gr. h. Girls 027 016 061* 089“
- Test Gr. g Boys 69% ¢33 52 Tl
o Gre.

Girls .51]» o12 027 .61*

# Significent at .05 level
a4 Significant at .01 level -
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TABIE 16
INTERCORRELATIONS AMONG PRE%EXEERIMENTALV

AND POST T SCORES BY TOTAL GROUP
WITHIN SCHOOLS

Fig, Lang. :
Pre~test I.Q.  Vocab. - ~ Read.
I.Q. o724
Exp. ' Vocab,. .70** .59**
Group .
(N=60) Reead. o7 04t .67-&* «8631
- Fig. Iang. - |
Post Test , 6638 588 53ame oDl
IoQo R | .50**
Cont. Vocab, : T _ «STH
Group . :
(N=60) Read. o720 oS24t  ,794M
Fig. Lang. ’
Post Test - o T6 3t oS3ie H1la o7 1arit

# Significant at .0l level

in the relationships 61‘ these variables aré (1) Correlations
between figurative language and reading scvérea decreased from
.82 for grade three to .75 for grade four and .60 for grade
five. (2) With one exception, all relationships were b.igher
on grade four level than on grades three and five 1evels.
(Table 12)

Intercorrelations among pre~experimental test scores
for combined subjects were consistently above the .0l level
of significance. Thgy were quite stable, ranging from .58 to
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.65 with the exception of the .81 coefficient of correlation
between reading and vocsbulary. (Table 13) |

Considerable variation’exiéted emong intercorrela-

-tions for sex grcups within grades'andAschoola due to ths
small number of subjects in each cell. Although the range

was wide, from .02 to .96, approximately three-fourths of
the coefficiénts exceeded 50 and most of these correla-
tioné were significant at the .05 level or above., (Tables
1 and 15)

Intercorrelations among pre-experimental and post
test scores by groups as a whole were significant at the .0l
1eve1 1n every case, Interesting difrereﬁces between experi=-
mental and control groups in these relationships were: (1)
The.carrelaticn between pre=tests and post tests in figura-
tiv& language was higher for the control group than for the

- experimental group. (2) For the experimental group, cor=-

reiations between all other variables end figurative language'
post test scores were markedly less (from .l to ,17) than
the correlations of these #ariables with figurative language
pre~test scores. (3) For the éantrol group,vcorralatians
between all other varisbles and figurative language post test
scores varied only slightly (from .01 to .03) from the cor-
relations of these varlables with figurative'la.nguage pre=
test scores. (Table 16)

In summary, pupils who received training showed
highly significant gains over control groups on post test
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scores, Experimshtal groups showed greater variability be-
tween pre snd post figurative lahguage test correlations with
other variables than did the control groups. The chiidren
who had not received‘training'showed a pattern of achievement
on the post test inffigurative language consistent with their
performence on the pre-experimental tests. Intercorrelations
among pre-experimental variables were in every case higher
for boys than for girls., For groups; as a whole, correla-
tions between knowtledge of figurative language and other
 variables ranged froﬁ .61 to .65,w'

The Textbook Survey

In this survey of reading and social studles text- .
‘books figurative expressions were identified and listed in
context by series and by subject for each grade level. All
terms listed in this survey aﬁe‘presented in Appendix C,.

Metaphorical expressions occurred most frequently
among the figurative language noted., Typical examples of
this figure of speech, words which ordinarily signify one
kind of thing, qualitj,'or action but aﬁe applied to another
without anj‘expressed indication of a relation between them,2
are as follows, ", ., . when I came within sight of the
forks in the rosd . . ."3 "Tommy's heart sank.™ "Long

2Norton and Rushton, op. cit., p. 36.
3Looking Ahead, op. cit., p. 275.
bpigh Rosds, op. cit., p. 68.
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fingers of early sunlight came through the trees."

Meny of tha’meﬁaphorical terms were submerged, im-
plying by the verb or adjective used, rather than openly
stating what the subject was belng compared with. Illustra=-
tive of theao are the following: ™A heavy fog had rolled
in from the ‘ocean."® ™, ., , the fire . . . was r#pidly

eating ggg.ggl toward them.®7

Similes were second in frequency to mstaphoré.e
These were frequently delightful and=§ery much on a child's
level of interpretation. Examples from the textbooks ana-
lyzed are: ™White rabbits jump across the snow like 1ittle
puffs of wind."¥ "Quick as a _w_% he sceampered up onto the

counter o o J"0 T | | the yellow cowslips were shining
wll

like gold.
Pefsonification and anomatépoeia were used quite

often by the writers of these textbooks. Personification,

a figure of sﬁéech which endows animals, ideas, abstrac-

tions, and inanimhte objects with human form, character, or

5Roeds to Everywhere, op. cit., p. 118.
6L°Okms Ahead, OPe _01_'50, Pe 205.

7High Roads, Op. git_o, Pe 2!.].50
8pefined in Chapter I

- 9Friends Far and Near, op. cit., pe. 82.

110G3 im ing Higher, op. cit., p. 109.

11Lookigg,Ahaad, op. cit., p. 218,
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sensibilitieslz was used less freqneqtiy then the onomato-
‘ pﬁetic forms, particularly on the more naive levels of
writing. Examplés of personification used are "The moén
looked through a clear bit of s _EI ®13 and “Thsre was no
hope in his voice.“lu

Onomatopoeia, words in ﬁhich the sound suggests the
sense, as in "buzz," "hiss," "clang," and .the l:l.ke,l5 Were
80 numerous in third grad§ fextbooka andAwould seem to pre-
sent so little difficulty that comparatively few were
listed. Several eiamples of these are: "Sometimes he seid
'Chikkal Chikkel Chikkal'! just as fast as he could talk,"16

and "'Zizingsgl ‘Yowwwl! howled the saw,"7
vaperbéle is a’figure which was occasionally em-
ployed to give emphasis and color.l® This was frequently

in the form of metaphor or simile, such as "Her arms were

so tired that they felt as if they would drop right off."1?

12y111iem Flint Thrall and Addison Hibbard, A Hend-
boo% gg Literature (New York: Odyssey Press, Inc., 193567,
pPe. 30C.

13 s Road.S, _Bo Cit., Pe h-l.

o) imbing Higher, ‘op. eit., p. 149

15Gerald Sanders, A Poetry Primer, (New York:
Rinehart and Company, Inc., 193 s Do 23,

16Finding New Neighbors, op. cit., p. 186,

17exploring Neer end Far, op. cit., p. 42,

18befined in Chapter I,

19Locking Ahead, op. cit., p. 205.
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An example of irony,ao possibly the least used fig-
ure identified, is: ™. . . if your wonderful Midnight tips

over my nice white wash . . . once more, I'll £ix him,*2%
Expletives were employed rather fréely in the texts
surveyed. These are words or phrases used for emphasis,
more often in common or careless speech.22 However, as
onomatopoeia, they'probahly_present little difficulty to
children. The following examples are characteristic of
those found. "Bring back a pail of water. And full, mind
1;_}"23 “In s manner of speaking, he's worth . . "2

Antithesis, a figure of speech characterized by
strongly contrasting words, clauses, sentences, or ideas,
was used extensively.zs The following are typical ® . . .

neighbors from far and near will gather there . . u26

"Through frost and drought, bad times and good . . 2T

Many of the antithetical terms and expletives were omitted
from the listings.

20pefined in Chapter I.

2lrooking Aheed, op. cit., p. 108.
227prell end Hibbard, op. eit., p. 172.
23Lookiqg Ahead, op. cit., p. 148,

auﬂigh Roads, op. cit., p. 169.

25Tbrall ‘and Hibbard, o _g. cit., p. 26,
26Looking Ahead, op. cit., p. 173.
2TWorking Together, op. cit., p. 135.
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Golloquialisms, slang, and jargon occurred 1t
seemed to this investigator, excessively. ‘While only those
which were Judged figurative in their construction were
listed, meny others such as the following‘occurred in the
' textbooks examined for this study. "Well, I'm jigsawed to
glguzzlel"ae
plece. n29
doch's Rath, come night time. n30 "He's a regular chip-off
the-old-block . . ."31 |

" . . . We Want to walk up the river a

“I've heard there are queer goings-on in Mur-

"The Coast Guard . . . mens hundreds of light=-
houses . . ."32 1s a textbook illustration in which a noun
assumes the function of a verb, A functional shift from
adverb to verb occurs in the sentence " . . . Kobi neared
the tree . o "33 and from adjective to verb in ® e o o his
Eskimo helpers busied themselves . . "3} These occurred
frequently as did the use of verbs in which the meanings
employed were somewhat irregular, such as " , . . she swept

28Roads to Everxgbare, op. cit., p. 427,
2IWorking Together, op. ¢it., pe 20l
305Ky Lines, op. cit., pe 309.

31High Roads, op. cit., P. 249.

321pid., p. 191.

331p1d., p. 39.

lisky Lines, op. cit., p. 297.
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out of the room . . ‘l35 and "It st - was used les; frequently then the onomato-
simple solution to this.®3® ®he se varticularly ca the more naive levels of
figurative constructions was oftem »>les of persor.ficaticn used ere "The moon

searcher as their interpretatiom mi 2 clear bit c.’ sky."13 and “There was no

some children. However, in the com: ice.™t
languasge listed in this survey, a a'~pPoeia, words in which tne sound suggests the
discriminate between the figurative ~uzz," "hiss,” "clang," and the like,15 were
function or meanings which should p- third grade toxtbocks and would seem to pre-
literal construction. ] difficulty ti=t ccmperstively few were

| A numerical summarizatiom c 'l examples of these are: "Sometimes he seid
this survey, presented in Tables 17 <&l Chikkal' just as last as he could talk."16
the following information. In the -1 Yowwwl' hovled the saw."l7
series, the book designed for first >le 1s a figur: which was occasionally em-
1&

figurative expressions. (Table 17) emphasls and soler.”™ Thls was frequently

conteins 254, double the number in - metaphor or :'mile, such as "Her arms were

a total of 381 figures of speech ar shey felt as if thney would drop right Off.":']'9

for grade thr vel number
g 6 lovel. The lam Flint Threll and Addison Hibbard, A Hand-
third grade text (31)37 of the Ginn cure (New York: Odyssey Press, Inc., 19355
and in the second volume smaller th . 5
Roads, op. cZt., 2. 4l
textbooks, totaling 175 and 249 res

tain figur -
umes contain L2l aLive eXPress . Sanders, A Poetry Primer, (New York:
over the number presented in the pr-°mpany, Inc., I935], p. 23.

ying Higher, ‘cp. cit., v. 149.

ing New Neight ors, op. cit., p. 186.
35Climbing Higher, op. cit..

3621 Lines, op. ci%., p. 1

377he th.i{d grade b
in two volumes, 31 level and hv ing Aheead, op. cit., p. 205.

ring Near anc Far, op. cit., p. 42.

1ed in Chapter I.
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An example of irony,zo possibly the least used fig-
ure identified, is: ". . . if your wonderful Midnight tips

over my nice white wash . . . once more, I'll fix him."21l
Expletives were employed rather freely in the texts
surveyed. These are words or phrases used for emphasis,
more often in common or careless speech.22 However, as
onomatopoeia, they probably present little difficulty to
children, The following examples are characteristic of
those found. "Bring back a pail of water, And full, mind

youi"23 "In a menner of speaking, he's worth . . ek

Antithesis, a figure of speech characterized by
strongly contrasting words, clauses, sentences, or ideas,
was used extensively.25 The following are typical " . . .

neighbors from far and near will gather there . . ."26

"Through frost and drought, bad times and good . . Ry

Many of the antithetical terms and expletives were omitted

from the listings.

20pefined in Chapter I.
2lyooking Aheed, op. cit., p. 108.

227prall and Hibbard, op. cit., p. 172.
23Looking Ahead, op. cit., p. 1L8.

2lHigh Roads, op. cit., p. 169.
250hrall end Hibbard, op. cit., p. 26,
26Looking,Ahead, ope. cit., p. 173.

27Working Together, op. cit., p. 135.
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Colloguialisms, slang, and jargon occurred, it
seemed to this investigator, excessively. While only those
which were judged figurative in their construction were
listed, many others such as the following occurred in the

textbooks examined for this study., "Well, I'm jigsawed to

a Euzzlel"28 * . . . we want to walk up the river a
Eiece."29 "I've heard there are queer goings-on in Mur-

n30

doch's Rath, come night time. "He's a regular chip-off

the-old=block o o "1

"The Coast Guard « . . mans hundreds of light-

.“32

houses . is a textbook illustration in which a noun

assumes the function of a verb. A functional shift from
adverb to verb occurs in the sentence " . . . Kobi neared
the tree . « "33 and from adjective to verb in " ., . . his
Eskimo helpers busied themselves . . 34 These occurred

frequently as did the use of verbs in which the meanings

employed were somewhat irregular, such as ™ . . . she sWwept

28Roads to Everywhere, op. cit., p. 427.

29WOrking Together, op. cit., p. 204.

30§51 Lines, op. cit., p. 309.
31

High Roads, op. cit., p. 249.
32Tbid., p. 191.

BBIbido, Pe 390
3“§EI Lines, op. cit., p. 297.
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out of the room . . »"3° and "It strikes me that there's a
simple solution to this."3® The resemblance of these to
figurative constructions was often as perplexing to the re-
searcher as their interpretation might conceivably be to
some children. However, in the compilation of the figurative
language listed in this survey, a sincere effort was made to
discriminate between the figurative and those shifts in
function or meanings which should properly be classed as
literal constructione.

A numerical summarization of the data derived from
this survey, presented in Tables 17 through 22, discloses
the following information. In the Houghton Mifflin reading
series, the book designed for first semester contains 127
figurative expressions. (Table 17) The second semester text
contains 254, double the number in the preceding boock. Thus,
a total of 381 figures of speech are presented in this series
for grade three level. The number contained in the initial
third grade text (31)37 of the Ginn reading serles is greater
and in the second volume smaller than the Houghton Mifflin
textbooks, totaling 175 and 249 respectively. The two vol-
umes contain J2l} figurative expressions, a slight increase

over the number presented in the preceding series at this

35C1limbing Higher, op. cit., p. 187.

30sky Lines, op. cit., p. 125.

37The third grade basa& reading program 1s presented
in two volumes, 31 level and 3% level.
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TABIE 17
THE NUMBER OF FIGURATIVE EXPRESSIONS IDENTIFIED

IN EACH OF THE THIRD GRADE
TEXTBOOKS ANALYZED

Title Ievelis Subject Series Number
Looking 31 Reading Hought on- 127
Ahead Mifflin
Climbing 32  Reading Houghton- 25l
Higher Mifflin -
Total fOI‘ SeI'ieS . Y . L) ) ® [ [ ] . L] ] [ ] L L [ ] L 4 L 4 381
Finding New 3} Reading Ginn 175
Nelighbors
Friends Far 32 Reading Ginn 249
and Near

Total for Series « o« o« o o ¢ o o ; e « o o o o o o o L2h

Working Social Follett 180
Together Studies

Total for All TeXtboOKS e o o o o o« o « o o o« o« o o 985

4 Defined in Footnote No, 37

level., In contrast to the numbers of expressions occurring
in the third grade reading texts analyzed, only 180 figures
were ldentified in the Follett third grade social studiles
textbook, a book presumably designed for basal use through-
out the year. The approximate number of figurative expres-.
sions encountered by a third grade pupil in baslc reading and
soclal studies texts comparable to these would thus be 180

plus 402 (mean for reading series on grade three level), or
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582 in all.

Examination of Table 18 reveals a decrease in the
number of figurative expressions occurring on grade four
level over grade three in the Houghton Mifflin serles and
an increase in the Ginn Series of reading texts. The total
for the two series in grade four is 845 figurative expres-

sions, only forty more than the total for grade three level, -

TABIE 18

THE NUMBER OF FIGURATIVE EXPRESSIONS IDENTIFIED
IN EACH OF THE FOURTH GRADE
TEXTBOOKS ANALYZED

Title Subject Series Number
High Roads Reading Houghton=- 339
Mifflin
Roads to ‘ Reading Ginn 506
Everywhere
Exploring Near Social Follett 415
and Far Studies

Total for all Textbooks e ® & o ¢ o o o o6 o o o o o 1260

A sharp increase in the number of figurative terms was ob-
served in fourth grade soclal studies. In contrast to the
180 terms noted on third grade level, L15, an increase of
235, occurrs in the fourth grade social studies textbook
analyzed. On the basis of these textbooks, the approximate
number of figurative terms encountered by a fourth grade

pupil in hls basal reading end social studies program is
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837, en increase of 255 over grade three.
An increase in figurative language over the pre-
ceding grade occurs in all fifth grade textbooks. (Table 19)

TABIE 19

THE NUMBER OF FIGURATIVE EXPRESSIONS IDENTIFIED
IN EACH OF THE FIFTH GRADE
TEXTBOOKS ANALYZED

Title Subject Series Number
Sky Lines Reading Houghton- 543
Mifflin
Trails to Reading Ginn 569
Treasure
Exploring the Social Follett 781
New Worlg Studies

Total for all TeXthOOKS o o o o o © o « ¢ ¢ o o o o 1893

This increase 1is quite marked in social studies and in one
reading series. The totals of 543 and 569 for reading texts
and 781 for social studies make an approximate number of
1,337 figurative expressions occurring on fifth grade level,
This is sn increase of 500 over the number which would be
encountered in fourth grade in the books analyzed.
Comparisons are given in Tables 20, 21, and 22 of
the number of figurative expressions occurring by grade,
subject, and series In the textbooks surveyed in this study.

These comparisons have been reviewed in preceding para-

graphs.
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TABIE 20

THE NUMBER OF FIGURATIVE EXPRESSIONS
COMPARED BY GRADES

Sub ject Grade 3 Grade U Grade 5 Difference

Reading LL.o2 L22 20
(Mean)

Reading y22 556 13k
(Mean)

Social 180 415 235
Studies

Social 415 781 366
Studies

TABIE 21

THE NUMBER OF FIGURATIVE EXPRESSIONS
COMPARED BY SUBJECTS

Grade Level Reading (Mean) Soclial Studies Difference

3 Lo2 180 212
N 22 415 7
5 556 781 225
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TABIE 22

THE NUMBER OF FIGURATIVE EXPRESSIONS
COMPARED BY SERIES

e ———————— s cm—— — — t—
S ———————t——— —— —— — i

Grade Level Houghton=-Mifflin Ginn Difference
3t 127 175 48
32 25l 2149 5
339 A 506 167
5 543 569 26

An Interesting pattern is presented in the compari-
sons between subject texts. In social studies there are
201 fewer figurative expressions at grade three level, the
number is approximately equal at fourth grade level, and in
grade five 231 more occur in social studies than in reading.
This may be accounted for, at least in part, by the in-
creased content of each soclal studies text over that of
the preceding grade. Another point to be noted is the vari-
ation between reading series which is slight in the third
and fifth grades but quite pronounced at fourth grade level,
(Table 22)



CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The two-fold purpose of this study was (1) to
measure the ability of third, fourth, and fifth grade pupils
to transfer skills of interpretation of figurative language
whiqh had been deliberately taught in a number of training
lessons, and (2) to determine the nature and the extent of
figurative language occurring in textbooks comprising two
series of third, fourth, and fifth grade reading texts and
one series of third, fourth, and fifth grade social studies
textbooks.,

The study also explored the relationships between
knowledge of figurative language and intelligence, reading
gbility, and sex differences, Discussion of the results and
their implications in regard to classroom instruction, text-
book construction, and further research needed in this ares

will be presented in this chapter.

The Experimental Study

Summary
In the experimental study, puplls from one third
80
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grade, one fourth grade, and one fifth grade classroom were
given a total of 200 minutes of instruction in the interpre-
tation of figurative language. ILessons were twenty minutes
in length and were presented twice weekly over a period of
five weeks.

By comparison with a control group, the ability of
these pupils to remember and to apply the knowledge thus
gained to the interpretation of figurative meanings encoun-
tered in other studies was measured statistically. To
achieve this comparison, the initial status of control and
experimental groups was determined in (1) mentel ability,
(2) vocabulary level, (3) reading level, and (li) knowledge
of figurative language. Four weeks following the presen-
tation of the lessons all pupils were administered post
tests on the interpretation of figuratlve language composed
of items taken from their basal social studies and reading
textbooks. Initial differences were statistically equated
on the variable being measured,

By analysis of covariance on post test scores it
was found That the experimental groups achieved signifi-
cantly higher on this test than did the control groups.

The difference between groups was significant at the .00l
level of probability and among grades at the .05 level.
Coefficients were determined for intercorrelations emong all

varisbles measured in the study.
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Conclusions

This study presented evidence that third, fourth,
and fifth grade pupils have the ability to profit from
training in the understanding of figurative language. Since
the figurative expressions presented during the training
sessions were used only to illustrate rules and principles
of interpretation and were not included in the post tests
from which the measurements for comparisons were obtained,
the highly significant differences between post test scores
of control and experimental groups would seem to give strong
support to the conclusions of some researchers that ele-
mentary children have ability to generalize and to apply
generslizations to later learning.l

The tests used In measuring differences in achieve-
ment showed significant differences both between experi-
mentsl and control groups and among grades, not identifying,
however, the grade levels on which these differences oc=-
curred, Examination of the mean scores reveals that the
greatest difference lles between control and experimental
fifth gredes, This evidence might be interpreted as an in-
dication that the type of instruction used in this study can
be more profitably employed with fifth grade pupils than with
younger children. This is in agreement with the findings of

Watts, that younger children tend to perceive words as

lcroxton, QR. cit., pp. 627-63l,
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concrete i.deas.2 The conslistent though smaller gains shown
by experimental third and fourth grade pupils indicate that
these children also profitgd from the training in figurative
language. Further studies designed to yleld information con-
cerning the types of instruction from which pupils of each
level of maturity could gain most profit would be valuable.

No significant differences between sexes in the
ability to profit from training were noted in this research.
It is not assumed that such differences may not exist., For
more conclusive evidence, further investigations of larger
population samples would seem warranted.

The relationships' between knowledge of figurative
language and intelligence, reading ability, and vocabulary
level, as measured by the pre-experimental tests, were con-
sistently positive and rather stable. In most cases, re-
lationships were significant at the .05 level or above, with
correlation coefficients ranging from .47 to .82 in all
groups in which numbers of subjects exceeded ten. Consist=
ently significant relationships among intelligence, reading,
and vocabulary scores occurred also among these groups.

Over all, the correlations between reading and vocabulary
Wwere greater then other relationships meassured in this study,.
The relationships between knowledge of figurative

language and reading or vocabulary levels were not as close

2Watts, op. cit., p. 252.
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as might be expected. They were considerably less than the
correlation between reading and vocabulary scores. A pupil
who achieves well or poorly in reading would more often
achleve compaerably in knowledge of the literal than the fig-
urative meanings of words., In fact, reading and vocabulary
skllls appear to be no greatér predictors of success in the
understanding of figurative language than is the intelli-
gence level. This offers further evidence that figurative
concepts must be taught deliberately; that vocabulary train-
ing, no matter how conscientiouslj administered, will not
ensure children's understanding of the implied meanings of
words, |

The consistently higher correlations obtained in
thls study by boys than by girls suggest interesting impli-
cations, They might possibly reflect the combined influence
of certain tendencies: (1) a lessening of the interdepen-
dence among linguistic and intellectual attributes with in-
creased maturity and (2) a slower rate of maturation among
boys than girls. Another interpretation might be that these
age levels can be expected to introduce inconsistencies in
this as in other aspects of behavior. These data, while not
of particular pertinence to this study, would seem provoca-

tive of more extensive research.
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The Textbook Survey

Summary

In this analysis, the extent and some of the char-
actéristics of figurative language employed by writers of
childrent's textbooks were revealed by an examination of
eleven eiementary reading and social studies texts. All
expressions whose meanings, as judged by the investigator,
deviated from that which would be accepted by a child as
literal were noted., These were listed in context and tabu-
lated numerically by serles and subject for each grade level.

Types occurring most frequently in these textbooks
were metaphor, similes, and onomatopeia., Other figurative
expressions noted were expletives, personification, hyperbole,
and irony. The total number of figures per grade level was
as follows: grade three, 985; grade four, 1260; and grade
five, 1893,

Comperisons between the two reading series surveyed
showed variations of from five more figurative expressions
in the 3° level in Houghton-Mifflin to 167 more in the Ginn
series In grade five. Between the means of the two reading
series and the social studies texts for each grade, differ-
ences were even more pronounced. While 212 more figurative
expressions in reading texts than 1n social studies on the
third grade level were observed, an increase of 225 in so-

cial studies over reading texts occurred on fifth grade
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levele.
Comparisons between grades revealed a consistent in=-
crease in numbers from each grade to the succeeding level,
although the difference between third snd fourth grade read-

ing texts was negligible,

Conclusions

From the divergence among the volumes examined for
this study it is assumed that texttooks vary considerably
in figurative language content. Judging only from the rep-
resentation embraced by this survey, a third grade pupil
will encounter, in one school term, 582 figurative expres-
sions in‘his basal reading and social studies textbooks, a
fourth grade pupil, 837 and a fifth grader, 1,337. Many of
these figures of speech, such as the onomatopoetic words,
expletives, antitheses, and some of the similes, may present
little trouble in Interpretation., Some he will be familiar
with from thelr common usage. Many, as was noted in this
and other studies, will contribute to misunderstanding or
lack of comprehension in his reading unless he is aided in
their Interpretation. This is particularly true of meta-

phorical terms. "The ocean was covered with white caps™

might well be meaningful to a child reared near the sea but
quite confusing to an elght-year-old living in the mid-west.
Either child may experience bewilderment upon reading the

sentence, "His eyes were fixed upon the schoolroom floor,."
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The clarity of a ten or eleven year old child's concept‘of
a "bay" after reading its textbook definition, "Part of a
body of water which reaches into the land," might also be
questioned,

Emphasis has been placed in recent years upon the
exercising of controls over the difficulty of reading ma-
terials in children's textbooks, Basic word lists and read-
ability formulas ha&e been developed for use in measuring
levels of difficulty. The efforts of writers and editors to
conform to these restrictions in word difficulty, sentence
length, and phrasing might conceivably be a causal factor in
the frequent use of metaphorical rather than the dominant or
literal meanings of words. The following illustrations
demonstrate several rather involved meanings with which one

verb has been burdened.

", . . all the fires that have been breaking out

around here lately."

"Mr. Clarkson's voice broke in . . "

“"Then he broke into a run,"

"« <« « he dashed toward a nearby break in the tan-
gle of young trees « o o"

"Suddenly the mother bear broke from the bushes . ."

"e « o it (the headland) was broken by deep bays .

". « . Gardenla broke away from Eddie . . "

Many additlional examples of this tendency could be
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cited, such as the use of the word "keep™ to mean “living
expenses," "stay iresh," "care for," and "for all times" as

implied in the sentence, "Mr, Riggs just gave him to me for

keeps."

Use of slang and jargon, which, also, are largely
metaphorical turns of meaning, may or may not be further
evidence of a tendency toward oversimplification of writing
for elementary children. Although such ekpressions as
"hankered," "rustle their own living," "gunned the motor,"
"has it in for you,"™ and "held a gun on me"™ may be familiar
to children from popular entertainment media, this femiliar-
ity presents little justification for their use in books de~-
signed specifically as aids in the‘acquisition of skills,
knowledge, attitudes, and discriminative judgment. Sacri-
fice of clarity of meanings and richness of literary and
cultural content is regrettable and unnecessary in writing
for children. OCriteria used to gauge reading difficulty
could apply as effectively to selections of greater merit on
all grade levels. In establishing these measures, recog-
nition must be given, not only to the difficulty of vocabu-~
lary used, but also to the diversity of meanings which these

words, through variance of context convey.

Recommendations

Data derived from both facets of this study in fig-

urative language suggest the following recommendations.
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l. It is recommended Ehat the scope of research be
enlarged in the areas explored by this study. Similar ex-
perimental studies should be conductéd in which (1) lessons
are presented by the classroom teacher as a part of the
regular instruction in reading and social studies; (2) the
teaching of figurative language interpretation is continued
over a longer period of time; (3) a greater number of suh-
jects in each sex and grade level are included,

Other methods of teaching these concepts should be
tried and their effectiveness measured objectively.

Objective data about a greater representation of
textbooks are needed in the areas here studied and in other
sub ject fields.

2. Criteria used in the evaluation of children!'s
textbooks should be criticelly appreised by the writers and
editors of these books and by the educators who use them,
This appraisal should consider the validity of existing
standards of readsbility iIn relation to the educational
needs of children.

3. In the writing and editing of children's text-
books a greater effort should be made to achieve clarity and
good literary form. The use of vague or involved metaphori-
cal meanings should be avoided,

4. Multiple meanings, functional shifts, and figura-
tive meanings should be given as much consideration in the

construction and use of textbooks as the first meanings of
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words.,

5. A concept list or glossary of terms should accom-
pany each content unit in textbook, teaching guide, or in
both of these, as an aid to teachers in recognizing and to
pupils in interpreting, difficult shifts in meaning.

6. Through careful explanation and discussion of the
figurative meanings encountered, teachers should attempt to
ensure each child!'s comprehension of these terms.

7« Children in upper elementary grades should be
given specific instruction designed to enable them to inter-

pret more skillfully the figurative expressions which they

encounter in their reading.
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DIRECTIONS FOR ADMINISTERING TESTS

, Explanation: The following exercise is a test on
comprehension o igurative language. It is important for

the purposes of this study that no preparation or previous
instruction be given other than that which might have arisen
incidentally in the classroom. Follow instructions carefully.

I. Statement to Pupils:

"Today we are going to have an interesting lesson in
word meanings. I think you will enjoy it. We are all going
to do it together, so when the lesson sheets are passed out,
do not begin working., Wait until everyone is ready.

II. HAND OUT TEST SHEETS. DIRECT PUPILS TO PLACE
NAME ON APPROPRIATE SPACE.

IIT, Introductory instructions to pupils:

"Here are some sentences containing words which are
sometimes misunderstood. These words are underlined. The
sentences which contain these underlined words are numbered.
After each of the numbered sentences are three more sentences,
lettered A, B, and C, One of these three, A, B, or C, gives
the correct meaning of the words which are underlined. The
other two give wrong meanings.

"As I read each of the sentences aloud, you read it
to yourself, Then I will give you time to think asbout it
and to put a check mark on the blank by the correct meaning.,"

IV, Sample ltems:

"Look at sentence number one on your paper. We will
use it to practice on. Read it carefully to yourself as I
read it aloud."

READ FIRST SENTENCE ALOUD.

l. (Seample) They hed so much fun playing that the minutes
flew bye.

"What words are underlined? Do you think you know
what they mean? Read the next three sentences to yourself
as I read them out loud and then we will check the one which
tells their meaning correctly."
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READ ALOUD
A, Minutes can fly like birds.
B, Time went very fast,
Ce The minutes were riding on an airplane.

"Which one correctly explains the meaning of minutes
flew by? Right. Check B. Iet's do one more together.

2. (Sample) Tom was sorry that he had lost his temper.,

"TLook carefully at the words which are underlined.
Read them, Bobby. Think which one of these sentences tells
what that meant." -

READ ALOUD

A, Tom was sorry that his temper was stolen.
B, He felt bad because he couldn!t find his temper.,
C. He was sorry because he had gotten angry.

"Which one do you think explains the meaning of lost
his temper? Right. Check C.

Ve Completion of exercise:

"Now we will complete the rest of the sentences.
Please do not read on ahead of me and do not do anything to
bother anyone else.™

READ ALOUD SLOWLY ENOUGH FOR ALL TO FOLLOW. PAUSE
LONG ENOUGH FOR THOUGHT AND FOR CHECKING OF ITEMS. DIS-
COURAGE ANY REACTIONS SUCH AS TAUGHTER OR EXCLAMATIONS WHICH
MIGHT GIVE OTHERS CLUES I0 ANSWERS.
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FIGURATIVE LANGUAGE MATCHING TEST

Grade _3 Name

1.

2.

1le

(Sample) They had so much fun playing that the minutes
flew by.

A, Minutes can fly like birds.
B. Time went very fast.
Ce The minutes were riding on an airplane.

(Sample) Tom was sorry that he had lost his temper.

A, Tom wes sorry that his temper was stolen.
B. He felt bad because he couldnt't find his temper.
C. He was sorry because he had gotten angry.

"This is the end of me," thought the lighthouse.
A, They had finished building the lighthouse.
B. The lighthouse was in danger.

C. This was the top of the lighthouse,

"If you do not mend your ways you!ll be sorry."

A, He needs to mend his clothes before his mother sees
them.

B, You will be sorry when you break something valuable.

C. You'll be sorry if you don't behave better,

In late summer, monarch butterflies are on the wing.

A, Butterflies die in the summer.

B. Butterflies are flying about.
C. Butterflies light on each others wings.

The beaver stood rooted to the spot with fear.

A. The beaver's foot was caught and he could not move.,.

Be The beaver hid in the tree roots because he was

afreid,
C. The beaver was so frightened he could not move.

5. In a moment both boys were tearing along the sand.

A, The boys raced along on the sand,
B. The boys were tearing all the sand things down.
C. They ran so fast their clothes got torn.,



103

o

e If you will teke the child, I will let him go with an
easy heart,.

A, I will not have heart trouble if you tsaske him.
B. I will not worry about him,
e I will not frighten the child.

7« I'm counting on his coming.

A, I am sure he will come.
e« I doubt thet he will come.,
e I'm counting the days till he comes.

8. The rabbit ran like the wind.

A, The rabbit ran very fast.
B. The rabbit ran so fast you couldn't see him.
C. The rsbbit ran around and around.

(o)

o« He is just full of spirit.

A, He 1s very lively.
B, He is a very smart boy.
Ce He has been drinking something thaet made him sick,

10, Patsy followed Mothert's eyes as she looked over the
trees.

A, Patsy went to the other side of the trees.
B. Patsy looked over the trees when mother did.
C. Patsy and mother both climbed over the trees.

|

l. Manu's eyes were sharp too.

A. Manu could see very well,
B. His eyes were little and beady.
C. He was too sharp to see 1t.

12, Little Bill wanted to talk but he couldn't get in a word.

A, Others were talking all of the time.
. He talked so low they couldn't hear him.
« He couldn't make the words come out,
13,

Maybe Granny was just playing off,

A, Maybe she was playing a game.
B, Maybe she was just pretending.
C. Maybe she was just about to leave.
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1y, The dashing waves climb to the tops of the rockse.

A. They are so high that they splash clear to the tops.
« They rush over the rocks in a huge waterfall.
« The rocks are pushed up onto the shore by the waves,

15, "Have you lost your head?" cried Mother,

A, "Don't you know what you are doing?"
B. "Have you had all your hair cut off?"
C. "Are you dizzy?" :

=~

6. Like a flash, the children turned and raced for homse.

A, The lightning frightened them.
Be They took a big lesap.
C. They started quickly.

1l7. The rains came dashing down hard upon them,

A. It was raining very hard.
Be The floods washed them away.
Ce The rains knocked them down.

18. He had felt the air stir.
A, The air felt warmer,

B. A breeze had started to blow.
Ce. A tornado was brewing.

=

9. ™A fine fix you have got me intoil"

A. "You have fixed it fine."
B. "You will pay a fine for this."
C. "You have gotten me into trouble."

20. The "city of Bells" lies asleep in the sun.

A. BEveryone has deserted the city.
Be The city is very still.
C. Everyone in the city is asleep.

21, The wind had gone down and the sea was smooth as glass.

A. The wind had stopped blowinge.
B. The wind had blown the sea smooth.
Ce The wind was blowing down under the sea.
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22, He stood with both feet planted firmly on the ground.
A, Both feet were stuck to the ground,

. He was standing in deep mud.

« He stood with both feet on the ground.

23. He raced like lightning down the track.

A, He was frightened by the lightning.
« He ran fast down the track.
C. He tried to run faster than the lightning.,

24, His glance darted around esgerly.
A., He tried hard not to look at it.

« He looked about eagerly.
« He threw darts around esgerly.

N

5. Bushy Tail bolted for the roots of the hollow tree.

A, Thunder sent Bushy Tail scurrying for the trees.
Be. Bushy wished he was under the tree roots.
C. He ran for the roots of the hollow tree,

N

6. His heart fell.

A, He felt very sad.
Be His heart quit beating.
C. He had worked so hard his heart dropped a little.

27« The ship was tossed about as it crossed the Atlantic,

A, The waves brought the ship swiftly across the ocean,
Be The ship was turned completely around as it crossed
the Atlantic.,

C. The weves rocked the ship from side to side.

28. He has been a servant of the people for a long time.

A. The people liked him very muche.
B. He has served the people for a long time.
C. He has been a slave for many years.

N

9. He eyed the food in the basket,

A, He looked at the food in the beasket.
Be He wanted the food 1In the basket.
C. He held the basket up close to his eyes.
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30. With a thunder of wings, the swans began to rise in the
air.,

A, The thunder frightened the swans away.

Be. They made a noise like thunder when they rose in the
air,

C. They pounded one another with their wings.

31. The moon splashed light and shadow over the meadow,.
A, The meadow was flooded with splashing water,
« Moonlight shone on the meadow,
e« The light flashed on and off when the moon shone.,
32. "Hello, Tomi You're looking fit as a fiddle today."
A. Tom is looking fine today.
o Tom looks like he is sick,
e Tom looks as if he could really play a fiddle today.
33. They put out their hands to catch the warmth of the fire.
A, They warmed their hands at the fire.
B. They tried to catch the sparks from the fire.
C. They took some of the fire out to catch its warmth.
34. He was beginning to feel at home in this strange place.
A, He was getting very homesick.
o It was beginning to feel like home.
o The place was beginning to feel strange.

35. He laughed and shook his head with make-believe sadness.

A. He pretended to be happy.
« He laughed but he was really sad,
« He pretended to be sad,

W

6. If I thought you could keep your head about you, I'd let
you go in my place.

A, If I thought you would act sensibly, I'd let you go.
B. If you could watch where you are going, I'd let you
g0

C. I'd let you go if I thought you could keep ahead.

37. I leave it to you to bresk him in,

A. You must train him to be a good saddle horse.
B. You may turn him out to pasture.
Coe I will let you punish him.
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38. Every moment they could steal from their work they spent
in the general store,

A. They spent all the money they could steal from the
store,

B. They sneaked off from work whenever they could to go
to the store.

C. They stole from the store while working.

39. The old harness maker kept his weather eye on the sky.

A, He watched the sky to see what the weather would be.
B. He looked at the sky with one eye and at his work
with the other.

C. He watched the sky through a telescope.
40. At the burrow entrance his nose caught a familiar scent.
A, He caught his dinner at the burrow entrance.

B. He smelled something he had smelled before.
C. He was caught in a trap set at the entrance.
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ITEM ANALYSIS: GRADE THREE FIGURATIVE LANGUAGE
MATCHING TEST

Item Diff.Ind. Val,Ind,. Itenm Diff,Ind. Val.Ind.

1 Ll «20 21 .18 20

2 .28 30 22 ) .20

3 30 .20 23 32 40

L 70 «35 Overlap From Grade Four

5 .1l «30 2l .32 «35

6 <34 55 25 20 «30

7 42 «25 26 32 «35

8 .68 .25 27 J17 25

9 54 40 28 .29 .25

10 .28 .35 29 22 .35
11 42 20 30 .22 35
12 .26 20 31 .10 20
13 <26 .20 32 25 L0
1y 110 olt0 33 .12 25
15 .20 «35 3L .10 .20
16 .38 20 35 .38 45
17 .48 20 __ 36 «30 <0
18 60 30 37 .10 .20
19 .22 .25 38 .30 10
20 20 35 39 37 45
4o .25 50

Mean e31 «31
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FIGURATIVE LANGUAGE MATCHING TEST
Greade g Name

l. (Sample) They had so much fun playing that the minutes
flew by.

A, Minutes can fly like birds.
Be Time went very fast,
C. The minutes were riding on an airplane.

n

« (Sample) Tom was sorry that he had lost his temper,

A, Tom was sorfy that his temper was stolen.
« He felt bad because he couldnt't find his temper.
C. He was sorry because he had gotten angry.

|

e The children watched sadly as Willie was swallowed up by
the forest.

A, Willie disappeared into the forest.

B. Willie was eaten up by the forest and the children
were sad.,

C. Willie was caught by something in the forest.

AN

. Following his nose, he walked on until he came onto the
tent.

A. Using his nose as a gulde, he walked on.
e The smell of food led him to the tent.
o« Walking straight ahead, he came onto the tent.

(¥%}

« His glance darted around eagerly.

A, He tried hard not to look at it.
« He looked about eagerly.
« He threw darts around eagerly.

15

=

o Sara stood glued to the ground.

A. She did not move.,
o She stepped in some glue.
« Her feet were fastened tightly to the ground.

\n

« Bushy Tail bolted for the roots of the hollow tree.

A. Thunder sent Bushy Tall scurrying for the trees.
B. Bushy wished he was under the tree roots.
C. He ran for the roots of the hollow tree.
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"Hello, Toml You're looking fit as a fiddle today."

A, Tom is looking fine today.
o Tom looks like he 1s sick.
Co Tom looks as if he could really play a fiddle today.

Pa said it was surprising how well they minded their P's
and Q's.

A. He was surprised how well they knew their alphabet.

8.

9.

—

———————
———n

10.

D
————

11,

B. They did just what their P!'s and Q's told them to do.
C. It was surprising how well mennered they were,

His heart fell.
A, He felt very sad.
B. Hls heart quit beating.
C. He had worked so hard his heart dropped a little.
Then, in a flash, he sped up the ropes.
A. He threw the rope faster and faster,
B. He sped up the ropes as the light flashed on.
C. He climbed up the ropes very quickly.
"You're not a horse," he said, "“You are a wonder."
A; He was a very smart horse.
B. He wondered what the horse was.
C. He was & pretty little brown colt.

The ship was tossed about as it crossed the Atlantic,

A. The waves brought the ship swiftly across the ocean.

B. The ship was turned completely around as it crossed

the Atlantic,
C. The waves rocked the ship from side to side.

He seemed lost in thought for a while.

He thought he was lost for a moment.
He seemed to be thinking hard.
He had lost what he was thinking about.

He had been a servant of the people for a long time.

The people liked him very much.
He had served the people for a long time.
He had been a slave for many years.
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1lt. He eyed the food in the basket.

A, He looked at the food in the basket.
« He wanted the food in the basket.
« He held the basket up close to his eyes.

1l

15. It was not just polite clapping but waves and waves of
clapping.

A, The people waved and waved as they clapped.
B. The people were very rude as they clapped.
C. The clapping just kept going on and on.

=

6. They put out their hands to catch the warmth of the fire,

A, They warmed their hands at the fire.
o They tried to catch the sparks from the fire.
C. They took some of the fire out to catch-its warmth.

17. With a thunder of wings, the swans began to rise in the
air,

A, The thunder frightened the swans away.

Bes They made a noise like thunder when they rose in the
air,

Ce They pounded one another with their wings.
18. The moon splashed light and shadow over the meadow,
A, The meadow was flooded with splashing water.

B. Moonlight shone on the meadow,
C. The light flashed on and off when the moon shone.

19. I found a rabbit run this morning.

A, He found a rabbit running.
B. He caught a raebbit this morning.
« He found a place where rabbits often run.

IO

20. At the burrow entrance his nose caught a familiar scent.
A., He caught his dinner at the burrow entrance.
B. He smelled something he had smelled before,
C. He was caught in a trap set at the entrance.

2l. They filled the air with their laughter.

A, They laughed loudly.
B. They laughed till they were out of breath.
C. The wind blew their laughter all around.
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22, He was beginning to feel at home in this strange place.
A, He was getting very homesick,

e« It was beginning to feel like home,

. The place was beginning to feel strange.

23. He laughed and shook his head with make-believe sadness.

A, He pretended to be happye.
B. He laughed but he was really sad.
« He pretended to be sad.

2. Sarah felt as if a heavy lump of lonesomeness had melted
away inside her.

A. Sarsh felt much better.
« Sarash felt very lonely.
e Sarah felt sick insid-~,

n

5. Then he said, "Thanks, ioads."

A. He thanked them very much.
« He thanked them for the loads.
. He said thank you to the loads.

)

n

6. As for boarding around, you can begin at my house.

A. You can begin carpentering at my house.
B. You cen clean the boards up around here first.
Cs You can start living and eating here,

n

T If I thought you could keep your head about you, I'd let
you go in my place.

A, If I thought you would act sensibly, I'd let you go.
Be If you could watch where you are going, I'd let you
204

Ce 1I'd let you go if I thought you could keep ahead.,

|

28, Over every bump in the road went the flying horses.

A. They leaped over every bump in the rosad.
Be. They ran so fast you couldn't feel the bumps.
C. They hit every bump in the road.

29, He won't be worth his salt for a long time.

A, He won't need much salt for a long time.
B. He will be worth very little.
C. I wouldn't sell him for a peck of salt.
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30 I leave it to you to break him in.

A. You must train him to be a good saddle horse.
e You may turn him out to pasture.
e« I will let you punish him,

1l

31. Every moment they could steal from their work they
spent in the general store.

Itb

e They spent all the money they could steal at the
store,

B. They sneaked off from work whenever they could go to
the store.

. They stole from the store while working.

IC)‘

32. You grow sick and tired of being a Jack-of-all-trades.

A, Jack was sick and tired of trading.
o It isn't any fun to trade with Jack.
« You grow tired of having to do many different jobs.

33 She told Sally not to count her chickens before they
hatched.

A., She told her to wait until the chickens were all
hatched to count them.
B. 8he told her to leave the chickens alone.
C. She told her not to be too sure of what would heappen.

3. The old harness msker kept his weather eye on the sky.

A. He watched the sky to see what the weather would be.
B. He looked at the sky with one eye and at his work
with the other.
C. He watched the sky through a telescope.

o

5. It's March, and it's coming in like a lamb.

A. It was snowing in March.
Be The weather was mild.
C. The wind sounded like a lamb crying.

36, He circled the barn on his way to the spring.

He stopped and drew circles on the barn.
o He walked around the barn because it was in his way.
« He walked iIn a big circle clear around the barn.

),

C
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37. Come, now, ladl Don't blte my head offl

A, Don't grind your teeth at me.
« Don't be impatient with me,
C. Don't knocck my head off.

38, Jack's worries had vanished like the air,

A, His troubles had blown away.
. He no longer worried.
. His worries were everywhere, like the air.,

W

9. He's learning about engines from the ground up.

A, —He is learning about the lower part of the engine
first.

B., He studies engines while lying underneath them.

C. He's learning everything about engines.

=

O. They needed a close call like that to show them the
danger.

A. The call came just in time to save them.
B. They barely escaped danger,
Ce They needed to be closer to warn them of the danger.,
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ITEM ANALYSIS: GRADE FOUR FIGURATIVE LANGUAGE

PRE-TEST
Item Diff,Ind, Val.Ind. Item Diff,Ind, Val.Ind.

1 .27 45 21 55 40
2 .20 .25 22 .10 .20
3 .32 «35 23 .38 45
Ly .32 .55 2l .65 50
5 .20 30 25 .52 .65
6 .25 40 26 .68 35
7 .20 40 27 .30 40
8 .32 .35 28 .18 .25
9 .28 45 29 50 .50
10 «35 55 30 .12 .20
11 o17 .25 31 .20 40
12 .70 «30 32 27 o145
13 29 «25 33 .18 .20
1y .22 .35 3k 37 45
15 +20 .25 35 .52 .55
16 .12 .25 36 .13 .25
17 .22 35 37 .20 +30
18 .10 .20 Overlap From Grade Five
19 .50 40 38 .25 40
20 .25 50 39 .32 55
1O .30 .60

Mean .31 .38
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FIGURATIVE LANGUAGE MATCHING TEST

Grade 5 Name
1., (Sample) They had so much fun playing that the minutes
flew EI. ‘

A. Minutes can fly like birds.
Be. Time went very fast.
C. The minutes were riding in an sairplane.

n

« (Sample) Tom was sorry that he had lost his temper.

A. Tom was sorry that his temper was stolen.
B. He felt bad because he couldn't find his temper.
« He was sorry because he had gotten angrye.

o}

. Little Coward stood as though rooted to the beach.

A. Roots growing on the beach held Little Coward fast.
B. He stood firmly on the beach.
C. His feet were buried deep in the sand.

N

e« The town was allve with harvesters,

A. The harvesters had brought life to the town.
e« The harvesters in the town were very lively.
« There were many harvesters in town.

il

(VS)

o He tried hard to keep a straight face.

A. Hs tried hard not to smile,
B. He tried hard not to tell a lie.
« He tried hard to look straight ahesad.

|

=

« There are many fruit orchards on the rolling lands to the
south.

A. The orchard lands are slowly moving toward the south.
e The lend 1s flat as if it were rolled out.
« The orchards grow on the low hills and valleys.

\n

« Settlers were getting thelir first footholds along the
banks of the great rivers.

A. They were the first to set foot along the great river.

B. They were bullding their homes along the river banks.

C. They made their first tralls along the banks of the
great river,

|
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Many sections within the cotton belt meet these needs.

A, Many sections within the cotton growing area meet
these needs,

B. Many cotton belts are worn by people in these
sections, .

C. The cotton belts made in these sections are very

well constructed.

These cities are important air and rail centers.

A, They are importent centers for air and train travel.
B, They are important rail and airplane manufacturing
CitieSc

C. There are airplanes and railroads in the centers of
these cities.

Minneapolis and St. Paul are twin cities.

A. They look very much alike.
B. Many twins live in these cities.
C. They grew up side by side.
His eyes lighted as he smiled.

A. He smiled as the light struck his eyes.

B. When he smiled his eyes brightened.

10.

C. His eyes became lighter as he smiled,
The boys admitted that the joke had backfired.,

A. The boys admitted that something had gone wrong and

11.

12,

the Jjoke was on them.
B. They admitted that the joke had caused the fire.
C. They had joked at the wrong time.

Red Flame shot out into view,
A, Hed Flame fired the gun in plain sight.
B. Red Flame ran out into view,.
C. Flames burst out all over,

He's learning about engines from the ground up.

A. He 1s learning about the lower part of the engine
first,

B. He studies engines while lying underneath them.
C. He'!s learning everything about engines.,
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13, I gave him his walking papers not ten minutes sago.

A, He gave him his papers as he walked by,

Be He got rid of him not ten minutes ago.

C. He gave him his papers to deliver not ten minutes ago.
. I lock about for that boy and the bird has flown.

A, He let the bird out of his cage again.
e« I look for the boy and he's gone.
e While I was looking for the boy the bird flew away.

I

~

S. Jack's worries had venished like the air.

A, His troubles had blown awaye.
B. He no longer worried.
C. His worries were everywhere, like the air,

[

6. You have a stout heart for a young lad.

A, He was brave for a boy so young.
o« Hls heart was strong for a young boy.
e It is unusual for a boy to have heart trouble.

)

17. By April great companies of immigrants were off,

A. By April many lmmigrants had gotten on the wrong road.
« By April many immigrants had begun their journey.
« Many immigrants were out of jobs in April.

)

8. Annie was struck dumb with terror.

A. Annie fell to the ground with fright.
B. Annle was so frightened she could not spesk,
C. Annie was struck so hard that it made her stupid.

)

9. Though sick end tired they pressed on.

A. They kept pressing on the doorbell to get the doctor.
Be They kept on ironing the clothes.
C. They kept on going.

20. She hails from New Bedford, doesn't she?

A, She comes from New Bedford.
B. It is halling in New Bedford.,
Ce. She is calling from New Bedford.
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2le Many soldiers went west to take up land.

A, It took many soldiers to conquer the land in the
west,
B. Many soldiers went west to protect the land.
C. Many soldiers settled on land in the west.

\Y]

2. The Chicago river flows through the heart of the city.

A, It flows through the main part of the citye.
e« It flows through a tunnel beneath the city.
o It flows through the upper part of the city.

23. We hung on by the skin of our teeth.

A, We hung on to the skin by our teeth.
e Our teeth were hanging by the skin,
C. We just barely hung one.

2k When he saw what had happened he lost his head,

A. He lost control of himself,
« He fainted,
o« He did not know his direction.

)S]

5. Mark my words, those two will be friends yet.

A, Remember what I say, they will be friends.
B, Write this down, those two will be friends.
C. Correct me if I'm wrong, they will be friends.

N

6. He stood firm as a rock now.

A, He stood firmly on the rock,
« He could not be moved,
« He would not change his mind.

N
~J

« They needed a close call like that to show them the
danger.

A. The call came just in time to save them.
B. They barely escaped danger.
C. They needed to be closer to warn them of the danger.

28. Some of the men had helped with the house-raising.

A. They had helped raise the house from its foundation.
Be They had helped tear the house down.
C. They had helped build the house.



120

n

9. Give the horse his head and he'll fetch you home.

A, Just lead him and he'll take you home,
e Slap him on his head.
« Just let him go where he wants to go.

30. More coffee and tobacco plantations are being laid out.

« They lay the coffee and tobacco out to cure.

« They are planning more tobacco and coffee plantations.

« - They are taking out some of the coffee and tobacco
farms.

31. Pittsburgh was called the gateway to the west.

. The only way to the west was through Pittsburgh.
« There was a huge gate to the west at Pittsburgh.
« The west begen at Pittsburgh,

32. In Florida, nearly every day is a growing day.
A, The days grow longer and longer.

o Things can grow almost every day.

« Nearly every day you grow bigger,

33. He seemed lost in thought for a while.

A, He thought he was lost for a moment.
o He seemed to be thinking hard,
o He had lost what he was thinking about.

« He found a rabbit running.
o He caught a rabbit this morning,

.___P
__ G
34, I found a rabbit run this morning.
A
___JB
C He found a place where rabbits often run.

W

5. They filled the air with their laughter.

A, They laughed loudly.
« They laughed ti1ll they were out of breath.
e The wind blew their laughter all around.

36. Sarah felt as if a heavy lump of lonesomeness had melted
away inside her.

A, Sarah felt mich better,
« Sarah felt very lonely.
C. Sarah felt sick inside.

J
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37. Then he said, "Thanks, loads."

A, He thanked them very much,
« He thanked them for the loads.
« He said thank you to the loads.

38. As for boarding around, you can begin at my house.

A., You can begin carpentering at my house.
« You can clean the boards up around here first.
« You can start living and eating here.

39. He won't be worth his salt for a long time.

A. He won't need much salt for a long time,
Be. He will be worth very little.
Ce I wouldn't sell him for & peck of salt.

=

0. It's March, end it's coming in like a lamb.

A. It was snowing in March.
B. The weather was mild,
C. The wind sounded llke a lamb crying.
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ITEM ANALYSIS: GRADE FIVE FIGURATIVE LANGUAGE

PRE~TEST
Item Diff.Ind. Val.Ind, Item Diff.Ind., Val.Ind.
1 20 L5 21 .20 <20
2 .18 .30 22 20 .25
3 .22 40 23 .18 .20
b .30 .25 2l 13 .25
5 L0 .20 25 .18 .30
6 .20 o5 26 .30 60
7 .25 40 27 43 .60
8 .13 «30 28 .20 .25
9 .20 30 29 .25 440
10 35 .25 30 .20 .25
11 .23 «35 31 .18 .25
12 .30 40 32 .20 .25
13 $ 32 55 Overlap From Grade Four
i .23 20 33 .70 30
15 .38 .70 3L .50 40
16 .15 220 35 255 40
17 .18 .20 36 65 .50
18 .20 .20 37 .52 .65
19 30 .25 38 .68 35
20 .18 30 39 50 50
40 .52 55

Me an «30 «35
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FIGURATIVE LANGUAGE POST TEST

Grade _3 Name
l. (Sample) They had so much fun playing that the minutes
flew bye.

A, Minutes can fly like birds.
B, Time went very fast.
C. The minutes were riding on an airplane.

M

o (Sample) Tom was sorry that he had lost his temper.

A, Tom was sorry that his temper was stolen.
e« He felt bad because he couldntt find his temper.
« He was sorry because he had gotten angry.

1l

(]

. "Never mind,"™ said Jody.

A, Jody said, "Never do what you are told."
B, Jody said, "It doesn't matter."
C. "Don't bother me," said Jody.

N

« A peddler always had something to catch the eyes of
children.

A. He had something that blinded the children.
« He always tried to catch the children.
« He had something to interest children.

3. She kept the one thing that he had set his heart on.
A. She kept the thing that he wanted the most.,
o She kept the chain that he put his locket on.
« She kept the thing that had hurt him the most.
L. I can't see my way clear to helping him run away.

A, It's too dark to see the path.
« I don't believe I should help him,
e I am too busy to help him.

IQI I

i

o Great waves came rolling in.

A, Waves flowed in from the sea.
e Waves rolled the sand in from the sea.
« The people were knocked down by the waves.,

1l
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6. His eyes were fixed upon the schoolroom floor.,

A, He was down on his hands and knees on the floor.

B. He could not move away from that spot.
C. He kept looking at the floor,

7T« He ran to make up for lost time.

A, He ran faster because he had stopped awhile,
B. He ran to find the time he had lost.
C. He ran to start the clock which had stopped.

|

8. The master called, "Don't lose heart, boyil"

A, He said, "Don't slow down."
B. He said, "Don't be afraid."
C. He said, "Don't be discouraged."

9. It's time you took some of the work off my hands.

A. The work on his hands was getting heavy.
B, It's time you helped me with my work,
C. It's time for me to hand you some of the work.

10. Jack always stood up for his friends.

A. Jack always stood near his friends.
B. Jack was always loyal to his friends.
C. Jack always stood when his friends entered the room.

1l. Early settlers had to keep an eye out for Indians,
A. They never went to sleep.

Be They had to watch for Indians.
Ce The Indians blinded them.

12, Mary dropped her eyes when the teacher spoke to her,

A, Mary looked frightened when the teacher spoke to her,
B. Mary dropped her glasses when the teacher spoke to
her,

Ce Mary looked at the floor when the teacher spoke to
her,

13. There was a long stretch of road between the river and
the lake.

A, The river was on one side of the road and the lake

on the other,
B. The road seemed to get longer and longer.

B )

C. The river was far away from the lake.
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1. Dick caught sight of some smoke in the distance.

A, Dick saw smoke far away.
o Dick was caught in some smoke.,
« Dick caught some of the smoke.

]

5. "That might work out all right," she said.

A, It will be all right if you work outside,
Be It might get out if you dontt fasten it in.
C. Everything might be all right.

=

6. He wanted to give you something to remember us by.

A, He wanted to give something to you so you would give
something to him.

B. He wanted to give you something so you would not
forget him,
C. He didn't want to forget to give you something.

17. "He'll be nothing but trouble." said Granny.

A, He'll be a nuisance,
o He'll not be any trouble.
« He will not be troubled,

18. 1I'll pay you for his keep when I come back.
A, You keep the pay till I come back.
Be I'll pay you for your work.
C. I'll pay for caring for him.

19, "I just can't let Jim down," said Dick.

A. Dick did not want to disappoint Jim.
B. Dick had picked Jim up and couldn't put him down,
C. Jim was too heavy for Dick to let down on the rops.

20. Next morning they arrived right on the dot.

A, They arrived right on time.
B. They arrived at the right place.
.Co They found the dot in the right place.

2ls They set the pall on a log on the wooded side of the
path.

A., One side of the path was made of wood,
B. Trees were growing on one side of the path.
Ce The trees had all been cut on one side of the path.
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22. We must hold out until the soldiers come.

A, We must not give up until the soldiers come.
e We must give up when the soldiers come.
e We must stay hidden until the soldiers come.

23. She found herself face to face with a man she had never
seen before.

A. She was looking at the face of a man she had never
seen before.
. Be She bumped into a man she had never seen before.,
C. The man who found her was one she had never seen
before.

2. The mistake could have cost him his life.

.

« It might have taken him the rest of his life to pay
for the mistake.

Be He could have had to spend money to save his life.
C. The mistake could have caused his death.

25. They met to talk over the new road.
A, They were talking to some men on the other side of
the rosd,
B. They met on a bridge over the new road,
C. They met to talk about the new road.

26, "May I come in?" he asked in a small voice.

A, He was a little boye.
« He spoke softlye.
« He didn't open his mouth very far.
27.

You must keep those lizards under lock and key.

A, You must keep them hidden.
B. You must hang the lock and key over the door.
Ce You must keep them locked up.

N

8. Perhaps they will make business pick up.

A. Perhaps they will use a pickup truck in the business,
Be Perhaps they will clean up around the store.
C. Perhaps business will improve.
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29, It would break his heart 1f I left him behind.

A,

He would be very sad if I left him.
It would make him die if I left him,
He would have a heart attack if I left him,

30. Grace was left in the dark about the plans of the party.
A, There was no light at the partye.
B. She knew nothing of the plans for the partye.
C. Someone turned the lights out and left her there in
the dark,
31. "I won't see you roped in by a stranger."
A, I won't let them tie you up with a rope.
« 1I'11 be gone when they capture you.
e« I won't let a stranger tske advantage of you.
32, He didn't let any grass grow under his feet.
A, He dlidn't stay in one place very longe.
. He walked where it was rocky.
« He cut all the grass on the path.
33. As he was rounding the corner of the house, he saw
Whiskers,
A, He hit the corner of the house as he saw Whiskers.,
B. The house had round corners,
C. As he went around the corner he saw Whiskers,

34. The man was quite hard up.

A,

W
Ut

A,

B.

Ce.

He had very little money.
He had difficulty climbing up the hill.
He was very 1ill.

« Mr, Brown will take over the work at the dairy.

Mr, Brown will do the work at the dairy.

Mr. Brown will let someone else do the work at the
dairy.

Mr. Brown will take his work over to the dairy.

36, Things turned out just as Granny said they would.

A,
B.
C.

Things happened just as Granny sald they would,

Everything was upset just as Granny said it would be.

Everyone came just as Granny said they would.
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37. All summer and winter the sheep grow heavy coats of
wWool,.

A, Their wool must be clipped off frequently.
e« Their wool becomes long and thick,
« Heavy coats are made from their wool.

38. Raincoats and rain shoes shed water.

A, Raincoats and rain shoes are water proof.
B. Raincoats and rain shoes get wet.
C. Raincoats and rain shoes hold water,

W

9. Sometimes my mother makes over some of my clothes.

A. She makes something to wear over them.
B. She rips them apart and remakes them.
C. BShe tells me how pretty they are.

=

O. We might work out some way to sell the things we don't
need.

A, We might plan some way to sell them.
B. We might work and make money.
C. We might have a sale out of doors.

=

le 8She lives in the Far North.

A, She lives to the north of use.
B. She lives in a distant northern land.
C. ©She llves on the street that goes north.

=

2., Soon a silver train appeared and passed under the
bridge.

A, The train is loaded with silver.
e The train is silver colored.
e« The train is made of silver,

=

3. Our country is known as a "nation on wheels."

A. DPeople are always hurrying.
e Many people own cars,
« Wheels are used to make many things.

F

o Each of them bought a round-trip ticket.

A, The tickets were round in shape.
Bs They were traveling in a big circle.
C. They paid for the trip and their Journey back home.,
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45. Open-top railroad cars were loaded with lumber.

A. The car had no top.
Be The top of the car was taken down.
C. There was an opening in the top of the car.

46, The children saw people checking their bags.
A, They looked to see if they had packed what they
needed.,
Be They gave the trainmen their luggage to put on the
train.

C. They made check marks on their bags.
L7. It was a half hour before their train time.
A., The clock on the train was a half hour ahead,
e The train was a half hour late.
e The train would arrive in a half hour.

48. Burros are very sure-footed.

A, They seldom stumble on the traile.
« They never lose the trail.
e They never stop on the trail,

=

9. Make fast the rope for the last tripe.

A, Bring the rope quickly.
« Fasten the rope securely.
« Throw the rope rapidly.

U

O. We're closing in on them.

A, We're belng closed in with them.
Be We're locking them in.
e« We're coming closer to them.
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ITEM ANALYSIS: GRADE THREE FIGURATIVE LANGUAGE

POST TEST
Item Diff.Ind, Val.Ind, Item Diff.Ind, Val.Ind.
1 Ly .48 26 1 .28
2 oLy .2 27 .50 .20
3 «38 2 28 62 36
L 38 +20 29 .18 36
5 .28 16 30 36 ol40
6 .30 .36 31 A2 .28
7 «70 28 32 28 o140
8 .16 .16 33 il .16
9 .1“- .28 3)4. .60 .32
10 34 20 35 22 28
1l o2 «36 36 32 32
12 2l 32 37 o8 40
ﬁ oag 020 38 oﬁg oﬁg
o3 .20 39 . .
15 68 $32 [0 .32 .32
16 .26 oy 41 .50 .28
17 o5l «52 y2 o5l .28
18 2l .32 43 .60 .32
19 .28 .16 i .20 .32
20 A2 .28 45 L0 L0
21 10 .16 L6 .22 .28
22 .20 2l 7 .38 .52
23 .48 .10 1,8 .30 .36
2L .18 .36 49 .28 .10
25 Sy L8 50 .22 .36

Mesan «36 31
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FIGURATIVE LANGUAGE POST TEST

Grade _lt Name
1. (Sample) They had so much fun playing that the minutes
flew by.

A, Minutes can fly like birds,
B. Time went very fast,
Ce The minutes were riding on an airplane.

2. (Sample) Tom was sorry that he had lost his temper.

A. Tom was sorry that his temper was stolen.
Be He felt bad because he couldn't find his temper.
C. He was sorry because he had gotten angry.

',—l

« The Brown family lived on a small farm that overlooked
Elght Mile River.

A. You could see the river from the Brown farm.
B. You could not see the river from the Brown'!s farm.
C. The Brown farm was eight miles from the river,

N

o He was a round little fellow with lots of bounce.

A, He jumped up and down,
o He laughed 2 lot.
. He was very active.

W

« Slowly the stars came out.

A, The stars were falling.,
e« The stars began to shine,
« The stars stopped shining.

=
[ ]

"It's a long way," thought Kobi, as he slipped through
the wet grass.

A, Kobi slipped and fell in the wet grass.
o Kobi crawled through the wet grass.
« Kobl walked quietly through the wet grass.

Ul

o Peals of thunder boomed against the rocks,

A. The rocks were struck by the lightning.
Be. The rocks were broken by the booming thunder.
C. Thunder sounded loud among the rocks,



132

6. Chi-Wee's face fell, and fingers touched the shells
lovingly.

A. Chi-Wee looked surprised.
Be Chi-Wee leaned her face down close to the shellse.
Ce Chi-Wee looked sad.

7o Chi-Wee felt as 1f she walked on air.

A, She felt very happye.
e« The ground felt soft.
« She felt as if she were flying.
8. I know I can't do it but I thought I'd give it a try.

A, I'd like to give you a chance to trye.
B. I'd like to try to do it,
Ce I'd like to practice before I try it.

O

« Jack was waiting for him at the foot of the hill.

A, Jack waited at the bottom of the hill.
Be. Jack was waiting at the steepest part.
C. Jack was waiting at the top of the hill,

|

O. His place needs a lot of straightening up.

A, The buildings are crooked.
B. His place needs to be made neat.
C. His place needs lots of repair work.

|

(]

l. Tommy watched the man go over his car.

A. He watched them take things from the car.
Be He watched them climb over the car,
C. He watched them check all the parts of the car,

[

2., Tommy drew a place in the firstv heat.

A., He sat down by the first fire.
« He was glven a chance to run in the first race.

C. Tormy won a prize in the first race.
13, Eddie's face suddenly grew long.
A, He looked surprised.

B. He looked unhsppy.
C. His face was swelling.,
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1. There wasn't a peep out of anyone.

A. No one made & sound,
« No one looked,
« No one reported him.

15. Will's father was well-to-do.

A. His father is wealthy.
Be His father is feeling fine.
C. His father does things well,

16, Will fumbled in his pocket.

A, He put something in his pocket.
B. He took something out of his pocket,
C. He felt around in his pocket.

17. Mr, Clark's voice interrupted Tommy's train of thought.

A. Tommy thought Mr. Clark haed stopped his train,
B. Mr. Clark was training Tommy to think properly.
C. Mr, Clark interrupted Tommy's thinking.

18. We thought you wouldn't care if we cut across your
me adow,

A. They wanted to walk across the meadow.
B. They wanted to cut a path across the meadow.
C. They wanted to mow the hay on the meadow,

19. Then he broke into & run.

A. He started running.
B. He stopped running.
C. He fell while running.

20, You must live up to that trust.
A. You rust build your home up by the trust.

Be You must live to be o0ld and trustworthy.
C. You must be worthy of their trust in you.

2le I have a strong feeling that he will do it.

A. I feel that he is strong enough to do it.
Be I am afrsld that he will not do it.
C. I am quite sure he will do it,
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22, He pointed toward the scattering herd.
A. The herd was going down the trail.
Be The herd was moving in meny directions.
Ce. The herd was running awaye.
23. ™We'll see what dad says about that,®™ Clint shot back.

A. Clint ran back.
B. Clint shot a gun back at them.,
C. Clint spoke quickly and loudly.

2y, They gathered speed as they moved.

A, They filled their gasoline tank as they left.
o They went faster and faster,
e They kept a record of their speed as they traveled,

N

5. He let his curiosity get the best of his common sense.

A. He used good sense In finding out about things.
« He was so curious that he did not use good judgement,
o His curiosity was better than his common sense.

1)

26, For want of something better to do he played coast guard.

A. He had nothing better to do so he played coast guard.
B. He wanted to do something better so he played coast
guard,
C. He wanted to do something better than playing coast
guard,
27« The work of the Coast Guard 1s many-sided.

A. The Coast Guard does many kinds of work,
« The Coast Guard protects all sides of our country.
C. The Coast Guard has much work to do.

J

N

8. Grandfather was rather put out with him.,

A, Grandfather put him out of the house.
B, Grandfather was a little unhappy with him,
C. Grandfather would rather be outside with him.

29. No one had ever thought of owning a "bought" sled.

e« No one had ever thought of owning a real sled.

« No one had ever thought of owning a sled that had
been used by someone else,

« No one had ever thought of owning a sled purchased
in a store,

L,
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30. When your mother puts her foot down she mesns 1t.

A, Your mother thinks carefully before she takes a step.

B. When your mother says something, she means ite.

C. When your mother stamps her foot it mesns she is
angrye.

W

l. The ship lifted her bow to meet each wave.

A, The ship salls up and down over the waves.,

B. The pilot guides the ship to miss the waves.,

C. The engine raises the front of the ship so the waves
can go under,

W

2. The road followed the rise and fall of the land.

A, The road went over the hills and through the valleys.
e The road had many curves,
« The road was very rough.

W
w

« They saw lightning on the rim of the sky.

A, Lightning flashed high up on the sky.
B. Lightning flashed all around them,
C. Lightning flashed where the land and sky met.

3. Peggy left off working to go with her mother.

A. Peggy left to work with her mother,
o Peggy finished her work and went with her mother,
« Peggy stopped working to go with her mother,

W
\n

« The neat displays caught the traveler's eye.

A. Looking at them hurt his eyes.
e They attracted his attention.
o He saw them for just a second.

1l

6. Reports came thick and fast.

W

A. They talked very rapidly.
« Many reports were sent in.
e« He saw them for just a second.

w

7« They planted windbreaks to keep the soil from blowing
away. '

A. They planted rows of trees and shrubs.
B. They planted grass on the land.
C. They built a wall of posts.
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38, Wheat has been an important food through the ages.

A, It is important to people of all ages.
Be It is importaent from birth to old age.
C. It has been important for hundreds of years.,

39. His family knew there was worry behind the laughter.

A. They knew he was laughing because he was worried,
« They knew he was no longer worrying.
« They knew he was really worried.

1l

=

O. The days grew crisp in October.

A, The days became cooler.
B, The days became shorter.
« The days became busier.

)

=

l. An ice storm snapped the telephone wires.

A, The wires made a popping noise.
Be. The wires were broken.
C. The wires were bent by the storm.

=

2. We're weathering the storm fine,

A, The weather is getting better.
« We are getting along very well.
« We are enjoying the stormy weather.

=

3. Each farm and village was cut off from its neighbors.

A. They could not send messages to one another,
« There were great distances between them.
« They fought with one another.

1

Jimmy's father let him teke the controls of the plane.

A. He let Jimmy take care of the plane.
« He gave Jimmy some parts of the plane.
e He let Jimmy guide the plane.,

1l

=

5. Ma and I are counting on you to plck a lot of berries.

A, We are counting the hours you work.
B. We are depending upon you.
C. We are measuring the amount you pick.
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=

6. The storm was coming up fast.

A, The storm was moving up the mountain,
Be The storm was going away.
C. It would soon start storming.

=

To The water in the cave was as smooth as oil.

A, The water was frozen.,
« No waves were on the water,.
« The water was oily.

L8. A few motorboats were cutting the waters of the harbor,

A, The boats were staying away from the harbor.
« The boats were speeding in the harbor.
e The boats were at anchor in the harbor.

L9. An oasis is a "green island" in the desert.

A, It 1s in a lake in the desert.
e It i1s on a hill in the desert.
e« It is & place where plants grow in the desert.,

50. The county agent keeps track of the combines.

A. He knows where all of the combines are working.
B. He watches all of the combines operate.

C. He can tell the combines by the tracks of the wheels,
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ITEM ANALYSIS: GRADE FOUR FIGURATIVE LANGUAGE

POST TEST
Item Diff.Ind. Val.Ind. Item Diff.Ind. Val.Ind.
1 25 .18 26 45 .28
2 .35 o115 27 .3 .23
3 .20 .25 28 .20 .10
L .15 .23 29 .60 U5
5 25 23 30 .25 23
6 .15 33 31 «30 45
7 25 28 32 25 58
8 «30 «15 33 «30 «30
9 ¢35 .28 34 25 23
10 «30 «35 35 U5 .28
11 .25 .18 36 .25 13
12 U5 -~ e23 37 «35 .48
13 o440 «30 38 «30 25
1l «15 63 39 L0 «30
15 .25 ol3 L0 «30 +65
16 .15 .38 b1 L0 .20
17 .20 .15 L2 .15 i3
18 «35 o63 L3 «30 ¢35
19 .25 .28 Ll .20 .30
20 40 0 L5 .30 .25
21 .20 .15 46 .30 .38
22 «30 45 7 45 «63
23 .25 .18 L8 .30 .20
2l .30 .25 49 .70 45
25 .20 .20 50 .25 .18

Mean « 30 «31
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FIGURATIVE LANGUAGE POST TEST

Grade 5 Name

l. (Sample) They had so much fun playing that the minutes
flew b .

A, Minutes can fly like birds.
B, Time went very fast.
C. The minutes were riding on an airplane.

n

e (Sample) Tom was sorry that he had lost his temper.

A, Tom was sorry that his temper was stolen.
Be He felt bad because he couldn't find his temper.,
C. He was sorry because he had gotten angry.

=

« Everyday they made a great deal over Dream Come True.

A. They petted him.
B, They tried to bargain for him,
C. They fed him to meke him fat.

2. "Remember, no tender feelings about the goose."
A. Be careful how you treat him,
« Don't be too sympathetic toward him.
C. Don't hurt his feelings.
3. I see that I must get along without any help.

A, I must do the work myself,
Bs. I must go awaye.
C. I must go along with you.

s« There was a fierce hand-to-hand battle.

A, They were pushing one another with their hands.
« They fought close together,
e They hit each other with their fists.

5. The people should have a voice in making the laws,

A. They should have a leader to make them.
B. They should be allowed to vote.,
C. They should talk about them.



14,0

6. The army put down the revolt.
A, The army stopped the revolt.
B. The army was defeated.
C. The record of the revolt was written.

7. Denver is called the "Mile High City."

A. Prices are very high in Denver.
B. Denver has many tall buildings.
C. Denver is a mile gbove the level of the sea.

(e2]

. Towns sprang up overnight.

A. They were started overnight,
B. They disappeared overnight.
C. They became larger overnight.

9. The battle of Gettysburg was the turning point of the
war,

A, The Union Army turned back at Gettysburg.
B. After this the Union Army began to win the war,
C. It was fought at a point where the river turns.

)

O. Whole families were wlped out at one time.

A, They were driven oute.
Bes They were moved away.
Ce They were killed.

[

l. Rallroads were pushing their way to the Pacific.

A. Many traing traveled to the Pacific,
Be The wild buffalo were pushed out by the railroads,
C. Rallroads were rapldly being built to the Pacific.

12. As time went on many settlers moved west.

« Many settlers went west later.
« Many years passed before settlers came.
« The settlers traveled late,

ICJUJ:»

1

w

e The land began to wear out,.

e The land began to wash away.
« The soll began to lose 1ts fertility.
« Farmers were becoming tired of the land.

i
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ly. The Mexican Army stormed the fort.,
A, They attacked the fort.
B. They burned the fort.
C. They killed all of the people.
15, It strikes me that there's a simple solution.
A, He thinks that there 1s a solution.
B. The solution exploded and struck him,
C. He struck a match to light the solution.
1l6. They learned to slip through the forest quietly.
A, They learned to hide among the trees.
B, They learned to crawl through the forest quietly.
C. They learned to walk through the forest quietly.
17. The letters are sorted by streets.
A. They are sorted according to their street address.
« The postman sorted them as he walks up the streets.
« The streets sort the letters.
18, We must dial the long-distance operator.

A. The operator lives far away.

B. She Wwill telephone people for us who live in other

towns.
C. The operator travels long distances,

19. At last Dan found his tongue.
A, He looked at his tongue in the mirror.
B. He began talking.
C. He was no longer frightened.
20. We'll stand off shore till the fog clears.
A, We'll stay far away from the shore.
B. We'll stay on the shore,
C. We'll walt near the shore.
2le On this land you will hold your homestead when you are
a man.
A. You will buy some land for a home.
B, You will fight for your home.
C. You will live here.
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N

2. Planes help to bring all parts of the world closer
together.

A, People can all move near one another,
e The world will shrink in size.
« We can travel fast to other lands.

N
w

. The cowboy uses his other horse for day in and day out
riding.

A, He rides it every other day.
« He rides it day and night.
. He rides it every day.

1

2lte She was bent upon destroying all the sheep in the
valleye.

A, She was determined to destroy them.
« She did not want to destroy them.
« She was trying to destroy them.

N
U

. Tgﬁ pioneer band of Mormons reached Great Salt Leke in
1847.

A, The first group of Mormons reached Salt Lake,
« They sang as they marched.
C. The Mormons were the first to reach Salt Lake.

J

N

6. The missions were a good day'!s journey away.

A, They could only travel on good days.
B. People enjoyed going to the missions.
C. It took a whole day to get there.

n

7. Everywhere, people had gold fever.

A. People became very ill.
B, Everyone wanted to nunt for gold.
C. People spent money wildly.

28, They moved to Oregon to get a fresh start.

A, They moved to Oregon in the springtime.
B, They moved to Oregon for a change of climate.
C. They moved to Oregon to try to make a living agsain.
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29, Two growing children will eat you out of house and home.

A, It will cost much money to feed them.
B, They will eat everything in the house.,
C. Children like to eat out of doors.
30, All the neighbors said that something useful would be
more to the point.

A, They said that something useful would be more
dangerous,
Be They said it would be more useful if it were sharper.
C. They sald it would be better to get something useful.

(o8

l. Everything looked promising but there were few
customers,

A, Everyone had promised but there were few customers,

B, It looked as if business would be good but there
were few customers.,

C. Many people were looking but no one bought anything.

32. When Silas Bean said he would do something he always
meant business,

A, He always talked about business,
« He always bought something.
« He always meant what he saild.

33. Yes, sir, Zeke has it in for you two, all right.

A, Zeke has the things in that you wanted.
B. Zeke has a present for you two,
C. Zeke is angry with you two,

34. They'!'ve been hot on my trail since morning.
A. They have been following me closely since morning.

e It has been hot on the trail since morning.
e They are angry with me because they can't catch me.

35. He waited a moment, trying to gather his wits,

He stopped and looked around for his wits,
He was trying to think clearly.
He tried not to be afraid,

L,
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w

6. The boy's eyes fastened on Billy.

A, He was fascinated with Billy.
« He was startled when he saw Billy.
« He looked steadily at Billy.

(VY]

Te 1 can be as light on my feet as you are.

A, T weigh no more than you do,
e I can land on my feet as well as you cane.
« I can move as gracefully as you.

w

8. I told her not to bother her head about him,.

A, I told her not to worry about him,
e« I told her not to bother him.
e I told her not to think about him,

w

9. The north star guides travelers across the wide open
spaces of the North.

A, It guides them over the frozen sea.

B, It guides them across the northern skies.

C. It guides them across the broad, treeles- regions
where no one lives.

=

O. We have hit a lot of trails together.

A. We have traveled together many times.
« We have found many Indian trails,
e We have built many trails together.

=

l. They had been partners on and off for twenty years.

A. They were partners every other year.

B. They have not been partners for twenty years.

C. Some years they were partners and some years they
Wwere note.

42. The boy's courage wavered a bit as he crept between
the rows of vines.

A, He began to lose his courage.
B. He was frightened and slmost fell.,
C. He waved bravely.
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43, "You will do fine,"™ beamed Miss Lovejoye.

o Her face was shining,
She was pleased,
She hurried into the room.

[ N

Sl

Mr. Leonard stalked back to the car,

. He hurried back to the car,
« He looked stiff and straight.
« He talked loudly.

lﬂltﬂlb

=

5. I'11 take the matter up with you when we get back to
the ranch.

A, I'l1l speak with you about it when we get back.
Bs I'll help you carry it up when we get back,
Ce I'll see what is wrong with you when we get back,

=

6. Rusty's heart shrivelled up. "I can't do it, Toby,"
he sald, .

A, Rusty's heart was little and weak,
« Rusty became frightened.
o HRusty felt as if he would faint.

=

T« The boss looked at him keenly.

A, The boss looked at him quickly.
« The boss looked at him very closely.
« The boss looked at him with a smile.

1

=

8. He yelled but the wind seized the words and made them
useless.,

A, He could not make himself heard because of the wind.
« His words were magnified by the wind,
e« The wind echoed his words,

)

=

9. Rusty inched himself around, taking care to keep his
toes in the clrcle he had made.

Rusty moved himself around very slowly and
carefully.

Rusty turned around swiftly.
« Rusty measured every step carefully with a ruler.

IUJ!b
. .
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50. If I didn't let him use his own judgement he'd only
be a figurehead.
A, He would only use his head for figuring.

B. He would have no real authority.
C. He wouldn't kmow how to figure ahead,
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ITEM ANALYSIS: GRADE FIVE FIGURATIVE ILANGUAGE

POST TEST
Item Diff.Ind., Val.Ind. Item Diff.Ind. Val.Ind,
1 o5 .28 26 .12 o2l
2 o3 .60 27 .18 .16
3 .10 .12 28 .10 .20
. .66 12 29 .28 16
5 10 .18 30 .12 2l
6 6 .12 31 <30 .20
7 Ay .16 32 .18 .16
8 «60 o2l 33 -2l o2l
9 A2 .36 3 .10 .20
10 i .12 35 .10 <2l
11 .1% #20 36 .26 «36
12 . .12 37 .20 .32
13 <10 .12 38 18 o2
1L .18 20 39 22 o2
15 1 .12 4o o1h .12
16 .16 .16 L1 <1l 20
17 .12 .18 42 22 .28
18 .10 .12 I3 .32 .2l
19 .66 o2 Iy .48 2l
20 032 01 Ll-s .lu- 012
21 .32 o110 46 o2 .16
22 .16 .12 L7 .2 028
gi 50 .g% ta o1l .iﬁ
+30 o2 9 <10 .
25 .18 16 50 «38 .20

Mean 028 21




APPENDIX B.

LESSONS ON FIGURATIVE LANGUAGE
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LESSON PLAN NO. I

Introduction: It is true that we read by saying and
thinking words and sentences, but that is not all we do when
we read., We read by thinking meanings and ideas which those
words give us. If we do not read with ideas, we don't really
read at all. We just say or think words,

Sometimes words mean exactly what they say, but they
don't always do this. Words can fool you. If it started
raining quite hard and I looked out of the window and said,
"Look} It's raining cats and dogs outsidel™ would you ex-
pect to see a lot of puppiles and kittens tumbling down out
of the sky? Or if you were playing ball and the coach called,
"Steal third basel™ would you §rab the bag off third base
and run with it? If he said, "Johmny, run in homel™ would
you expect Johnny to leave the ball field and start home as
fast as he could run?

You see, these words say one thing but mean some-
thing quite different. It is really surprising how many
times words do this, That is partly what makes stories and
conversations interesting. If words always had only one
meaning, they would probably get dreadfully dull.,

Study Period: Here are some cartoons which might
help to explain better the things we do with words. (Hand
out Study Sheet No. l. Give & short time to look at illus-
trations.)

Who will read the first sentence for us? Look again
at the words which are underlined. Now look at the two
pictures above the sentence. Which one shows what the words
say if we just use the meanings that the dictionary gives?
How do we know that this isn't the right meaning? (Discuss.)
Yes, 1t not only is silly but we just know it couldn't be
that way, don't we? Put an X in the little box by the
picture that is correct,

(Continue discussions of all sentences and cartoons
on the study sheet. Encourage pupil participation, and,
also, encourage their enjoyment of them.)

Conclusion:t Words are used so often in this way,
to give different meanings from the ones they actually stand
for, that we even have a name for them. They are called
"figures of speech." (Write this on chalkboard.) I don't
suppose a book was ever written which didn't have figures
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of speech in it. Reading books have a great many of them
eand so do geographies and story books. Maybe, if you watch
for them, you might even see some in your reading this week.

LESSON PLAN NO. 2

Introduction: Do you remember what we talked about
last time? Do you remember what these words are called?
Has anyone noticed any figures of speech in your reading?
Goodl Here are some more I would like to show you and talk
about for a little while today.

Study Period: (Hand out study sheets. Look at the
first cartoon and discuss briefly.)

How are figures of speech different from ordinary
words? Do you know any ways in which we can tell them when
We see them or hear them? (Let pupils suggest ideas.)

Let!'s read sentence number one., Who would like to
read it out loud? (Pupil reads) Look again at the words
which are underlined. What might the words mean if they
were not a figure of speech? Can someone tell us what the
writer actually meant them to say? What makes you think so?

(Continue reading each sentence aloud and discussing
the possible and actual meanings of the figures of speech,)

Conclusion: You've done very well today. I'm happy
with the way you read and the way you understand what you
are reading. You people are learning to read with meanings
and ideas, not just words,

LESSON PLAN NO. 3

Introduction: (Short discussion of previous lessons.)

In order to understand clearly what we read, we need
to be able to figure out just what the writer means when he
uses words in this way because, you see, you may run on to
many Iin your reading which you have never even heard before.

There are several different kinds of figures of
speech. Today we will talk about one that is very often
used,

Study Period: Do you know the word "exaggerate?"
Can someone tell us what it means? Yes, to exaggerate
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something is to make it sound much smaller, or bigger, or
better, or worse than it really is. Many figures of speech
do this. To make the word picture attract more attention,
the writer or speaker just exaggerates a little, or, some-
times, maybe a whole lot.

(Pass out study sheets on hyperbole.)

All of the figures of speech on this page exaggerate.
Let's look at them. Read and discuss the first group on
page 2.)

Now we are going to try something a little harder,
In the next group of sentences the figures of speech are not
underlined. Every sentence has at least one figure of speech
in it. Look at sentence number (Call on someone to read
the sentence, "I'm so hungry I could die."™) Can you find
the figure of speech? When you think you've found it, draw
a line under 1t. Has everyone decided? All right, what 1s
it? Bill? Fine! Do you think he'!ll resally die if he
doesn't get something to eat right away? Have you ever said
that when you were hungry?

Now, let's go on to the rest of them. (Continue
reading snd discussing the remainder of the sentences.)

Conclusion: So you see, when you come to some words
that sound.as if they just could not be true, they probsbly
aren't, The writer just used them, perhaps, to make his
story more interesting or more fun to read. Our job in
reading is to try to figure out what he actually meant when
he used these expressions. If we do not do this, we are not
really reading at all,

LESSON PLAN NO. L

Introduction: (Review Lesson 3 briefly.)

The figure of speech we will talk about today exag-
gerates, too, sometimes. However, there 1s a little trick
we can use to understand this one. You can sometimes tell
it by the word it starts with. Usually this kind of figure
of speech begins with either as or like.

Study Period: (Pass out study sheet on simile.
Read carftoon caption aloud.)

Have you checked the one you think is right? I guess
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you could sit in a tree and sing if you were happy but I
don't think very many people do, do you? Why do you suppose
the writer chose a lark to compare a happy person to? When
we think of meadow larks, what do we usually think about?

I usually think of their beautiful singing--as if they are
so happy they just have to tell the whole world about it.

This figure of speech is used quite frequently.,
People who write stories and poems use it a lot because it
helps them make such interesting or beautiful word pictures.
It helps, too, to meke things easier to understand,

Now we will take turns reading the sentences aloud
end telling the meaning of each figure of speech. (Study
entire page as in ILesson 3.)

Conclusion: What are your word clues to the figure
of speech we studied today? Do you suppose that these words
are used only in figures of speech? No, they are not. It
is only when they are used in comparing things that are not
really alike but are enough so to help make the word pilcture
clearer and more interesting or exciting that they introduce
a figure of speech.

Goodbye. All of you be as good as gold until I see
you next week.

LESSON PLAN NO. 5

Introduction: We have talked about figures of speech
that exaggerate and figures of speech that compare. The one
we will study today 1s different from either one of these.
We are going to substitute other words altogether for the
ones that are actually meant. Instead of the simple word
"ran" for instance, we might substitute a word which really
doesn't mean ran at all, but yet, in a figure of speech it
would. Instead of saying "Jane ran down the path," for
example, we could say, "Jene flew down the path." Now we
know that she didn't actually fly, she ren. Since we know
that she couldn't fly, our common sense tells us that she
just ran fast. Do you remember the cartoon of a girl shoot-
%25 out of the door? That was an example of this kind of a

igure of speech. The word "shot" simply took the place of
"ren very rapidly." This is a figure of speech that is used

more than any other. We all use it many, meny times every
day.

Study Period: (Hend out study sheets on metaphor.
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Read and discuss all sentences and the figures of speech
they contain in a manner similar to previous lessons. If
time remains, suggest or ask for others for further study.)

: Conclusions: Aren't figures of speech interesting?
Wouldn't stories be dull without them? I think they would.
It may take a little thinking to figure them out sometimes

but they are well worth every bit of work and every second

of time they take.

Keep working. You are catching on like regular
expertsi

LESSON PLAN NO. 6

Introduction: (Brief review of hyperbole, simile,
and metaphor,)

These figures of speech which we have already studied
are the most important because they are the ones used most
frequently. However, there are some which are used once in.

a while and we will talk about them today.

There are only three. One of them I don't like quite
so Wwell because people use it sometimes when they are scold-
ing someone or making fun of them. However, it's not always
used this way. The others are all right but we don't use
them very often. Wet!ll crowd them all into one lesson and
discuss them briefly since you might run on to figures of
speech like these sometime.

Study Period: (Hand out sheets.) Look at cartoon A,
Do you think Billy 1s proud of his little fish? Probably
it's the first fish he has ever caught and he's showing it
off to everyone. Whoever is bragging about it really isn't
telling a lie. It probably 1s a pretty fish. The fact that
it won't make more than two bites doesn't keep it from being
pretty. I like this kind of figure of speech., We use them
when we want to make people feel better about something. We
just try to find something nice sounding to substitute for
something that might sound bad or unkind.

In the middle of the page are three sentences that
are not numbered. I'm going to read them and you see if you
can pick out one where other words are used instead of one
that 1s unpleasant. (Read sentences aloud.) Put an A on
the blank by the one which you think matches. What does
passed away take the place of? That's right.
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Now look at cartoon B. This 1s the one I don't like.

Look at the poor little fellow. What has he done?
Has he really fixed 1t? No, he did just the opposite, didn't
he? He's broken it all apart, Why do you suppose they said
that to him? Yes, they are giving him a scolding, or being
sarcastic, This kind of figure of speech isn't always un-
kind or making fun of someone though. Sometimes it is just
a way of joking. Can you find the sentence below that
matches this one? ILook for a word which means just the op-
posite from the one that should be used. (Check and continue
to cartoon C.)

This figure of speech 1s almost, but not quite, like
the one we talked about last time. (Read c aloud,) Is it
the table that 1s good or the food that's good? That's
right. Table 1s used in place of food. Now look at the
sentence below that matches. (Read sentence aloud.) Did
he pick up the game and throw it? No, of course not. He
pitched a baseball, not a game. You see, this is a lot like
the other one., The word that you substitute is a little like
the other one but not exactly.

(Study remainder of sentences as in previous lessons.)

Conclusion: Well, that finishes up the different
kinds of figures of speech. Next time we will talk a little

more about all of them to make it easlier to remember them
when you see them again.,

LESSON PLAN NO. 7

Introduction: Here they are. (Pass out study
sheets.) These are examples of most of the figures of speech
which we have studied. Can you find one that exaggerates?
Read it. Have you ever been boiling mad? Which one says
just the opposite of what it means? Which one substitutes
other words? Can you find another one which does this too?
(Discuss each illustration as interest justifies,)

Study Period: Now look at the sentence below. There
are two things to do with them. Filrst, find the figure of
speech and underline it. Then see if you can mabtch each
sentence with the one of the same kind shown in the illus-
trations. ILet's do the first one together. (Read aloud,)
Who can tell us the figure of speech? Finel Underline it.
What does this figure of speech do? That'!s right, it com-
pares the kitten with the color of snow. Which one of the
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cartoons also compares? 7Yes, B, so put the letter B on the
blank, :

Everyone ready? Very well, see what you can do with
them. I'l1l be glad to ‘help anyone who needs it. (Sheets
mey be checked and discussed if time allows,)

(If this is too difficult for third graders, read
each sentence aloud and ask them to match.)

Conclusion: Well, we've studied just about every
kind of figure of speech you'll find and you know them pretty
well, Next time, let's see if we can make up a few in class,
I wouldn't be surprised if you could think of some better
ones than these which we've been studying.

LESSON PLAN NO. 8

Introduction: (Hand out sheets.) This isn't a test.
It 1s just a chance to try your hand at making up some new
figures of speech. I'm about to run out of ideas. ILet's
see how good you are at it.

(Directions for grades lf and 5.) Just read the part
that is on the paper and think of a good figure of speech to
complete it, Make it as funny or as exciting as you wish.
Remember, you may exaggerate all you want to, just be sure
that they are interesting. Take your time writing them in,
If we don't finish them all it doesntt matter. Skip around
if you wish, (Give needed help in spelling and enough time
for some to complete them entirely. Then call for volunteers
to read the completed sentences.)

(Directions for grade 3.) I'1l read the part of the
sentence which is on the paper., I want you to think very
hard of a good figure of speech to complete it, When you've
thought of something raise your hand. Then I'll ask some=~
one who is ready to finish the sentence for me,

Think of interesting ones, now, Make them as exciting
or as funny as you wish, (Read aloud the pasrts of each sen-

tences which are printed. Call on pupils to complete each
one in tumo)

Conclusion: That was fun, You made up some very good
ones. I expect you people could write some interesting
storles or poems using figures of speech. I'll see if I can
have a good story for you next time, and guess what it will
be chuck full of ... Rightl Figures of speechl
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LESSON PLAN NO. 9

Introduction: Well, I wrote a story for you. It's
not very good and not very long, but I surely had fun writing
it., After hearing the figures of speech you made up last
time, I expect you could beat this one at least a mile, but
here it is. (Pass out sheets.)

Study Period: I didn't write the poem, just the
story at the top of the page. Would someone who likes to
read stories out loud read it to the class?

(Story is read aloud.) Could you make sense out of
it? Who can tell in your own words what happened in the
story? Pretty goodl 1Is that the way you understood it,
Jom? - Sue? Did anyone think it meant something else? (Con-
tinue discussion in this manner. Iet members of the class
give own interpretations of each figure of speech. ExXplain
and show how to use context clues in determining the proper
meanings.)

Now, let'!s read some figures of speech written by an
expert. Probably the most beautiful figures of speech ever
written are those we find in poems., Here are some that I
think you will like very much. These were written b? a poet
named (Third grade--Clinton Scollard fourth grade-~"The
Eagle"™ by Alfred Lord Tennyson end ‘' Pussy Willows" by Rowena
Bastin Bennet; fifth grade--Henry Wadsworth Longfellow,)

(Poems are read aloud by teacher, Figures of speech
are discussed very briefly. Perhaps the poems may be re-
read by the class in unison.)

Yes, the figures of speech used by poets are very
lovely. Do you suppose there are figures of speech in the
Bible? How does the twenty-third Psalm begin? Will those
of you who know it say the first sentence with me? . .

When King David says, "The Lord is my shepherd,® he really
means that He will care for us as a shepherd cares for his
sheep. Read the rest of this Psalm when you go home, or ask
your mother or father to read it for you. You will find
that it contains many very beautiful figures of speech.

Conclusion: Only one more lesson. Do you think one
more is enough? Will you remember these things that we have
talked sbout and read about during this last month? I think
you will remember them and I think that they will help you
to understand and to enjoy more than ever before the things
you read.,
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Now since there is only one more lesson to go, I'd
better shoot out of the door end fly home so that I can get
to work and plan a topnotcher,

IESSON PLAN NO. 10

Today'!s lesson is the last one we will have together.
I would like to find out how much you've learned about
figures of speech in the past five weeks. Since it is our
last lesson, let's make it as much fun as we can, shall we?

How many of you enjoy a good ball game? Very well,
we will just have one. Jim, I appoint you to be captain of
the boys'! team and Nancy, you may be the girls!'! captain.
Each of you choose a member of your team to go to the board
and keep score,

Now, Jim and Nancy, you may draw lots to see which
side gets to bat first.

(As each batter is sent by his captain to the front
of the room he is handed a slip of paper on which is typed
a sentence contalning a figure of speech. He then reads it
aloud, names the figure of speech, and gives his interpre-
tation of its meaning. If this is correctly done, a '“home-
run" is made and his team receives a score. If he fails to
identify or interpret it correctly, an "out" is recorded.
When three "outs" have been made, the next team goes "up to
bat." Continue the game if time permits until all pupils
have participated.)

Examples of sentences used:

1. Spring will surely roll around soon.
2. Now you'd better not count your chickens before they're
hatchedl
3. His heart fell at the news,
L, He acted as if he were lost in thought.
5. Start working and be smart about it.
. Now don't bite my head off!
7. An arm of Iand reached out. into the ocean.
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STUDY SHEET NO, 1

Name

O

Boats were dancing up and down on the waves.

i TPy
S T cant find
¥ my Temvtr.

= V,
O W ils o)/ Lz

He stood with both feet planted firmly on the ground.
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FIGURES OF SPEECH

Study Sheet No. 2
Grade _3 Name

I T

‘ “*\f&ii__\
o

R

Another Indian bit the duste.

l. George Washington was the father of our country.

2. I hear the rain pattering on the roof.

3. I am as cozy as a bug in a rug here by the fire.
e The shining raindrops look like diamonds in the sun.

5. The wind is whistling in the treetops.
6. I laughed until I thought I would die.

Te I'11 be there in a hop, skip, and a jump.

8. My little brother is always into mischief.

9. He came racing down the hill like a whirlwind.

10, I couldn't skate as well as you do in a hundred years.

ll. He jumped as if he had been shot when I called his name.

12, 8She was so scared that she was shaking like a leaf,

PSS g

W, 1—
dl

[:] She went out of the door like a shot. [:]-
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FIGURES OF SPEEGH

Study Sheet No. 3

Grade 3 Name

1.
2.
3.
Lo

5.
6.
Te
8.

o3|

" Ouch!

o

m——

He was hungry enough to eat a horse.

My dad is the smartest man in the whole world.

I was Just tickled to death.

It will take forever to get this work finished.

He darted away with the speed of an arrow.
% 3 2 o K o3 4 % % R

My mother's ples are so good I could eat a million.
I'm so hungry I could die,
It was as hot as fire on the Fourth of July.

He ate enough for ten people

2%
& e




1.
2.
3e
Lo

5.
6.
Te
8.
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Study Sheet No. It

She was as happy as a lark,

She turned as white as snow at the news,

He raced like lightning down the track.

The day seemed as long as a year.
3% 4% 3% 3 3 46 o 3 3 3 %

Shet's as pretty as a picture in her new dress,
Belinda is as brave as a tiger in a rage.

It rained as if the skies had opened up.

He stopped as if he'd been shot.



1.
2.
3e
L.

S.
6.
Te
8.
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FIGURES OF SPEECH

Study Sheet No. 5

The ship plows the sea.

I will give you a 1lift into town.

He was a good hearted old man.

Now, don't be an old bear all of the time,

Vacation time will roll around soon.

% 38 3% 3 3% 3 % % F K

Ha, Ha, You're a regular clownl
She's a funny little monkey.
The summer months will soon fly.

He came tearing down the sldewalk,
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FIGURES OF SPERCH

Study Sheet No. 6

Grade 3 Name
Boo hoo[ g‘b}
Y b
® = by
A. ™My, what a pretty fish B. "Now, you!ve fixed iti™
youlve cauggt, B%lly." ’ —_

.0 Yﬁj\qwﬁ
' A

C. She always keeps a good table.

He pitched a poor game.
My grandmother passed away last April,.

Here comes Shorty. (The tallest boy in class)

3 36 36 3 9 36 3 3% 3 % %
l. Thatt!s a fine way to act when we have companyl

2., Hets just a little boy, Daddy. (Daddy is punishing
Johnny., )

3. Now, that's using your headl (When you've done some-
thing very stupild.) :

i, He writes a good hand for so small a boy.



16L
FIGURES OF SPEEGH

Study Sheet No. 7

Name

(B)
/7/5[,0 /

He was so angry he was boiling. Her eyes sparkled like stars.

(Exaggeration) (Comparison
z: " o

J

(C)

The minutes flew by. "Hil Fattyl"
(Word used in place of another (Means the opposite)

a little like it.)

He pitched three innings.
(Word used in place of another)
The kitten was as white as snow,.
The jet plane zoomed across the sky.
He pitched three games without a walk,

The fish looked as big as a whale.

Now don't let me stop youl Not for a minutel
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FIGURES OF SPEECH

Study Sheet No. 8

Grade 3 Name

l., He looked as tall as

2. I've eaten so much I feel like

3. I'm hungry enough to eat

L. He ran like

5. The funny old man looked as if he were

years old,

6. They were as happy as

7. I was so sick I could

8. I was so startled I about jumped out of my

9, He could climb a tree like g

10, The bear looked mean enough to
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FIGURES OF SPFEECH

Study Sheet No. 9

Grade 3 Name

FRISKY

Frisky squirrel froze in his tracks. The Cabin Lad
was heading for the dInner Table stump. Would she bring
some leftovers for her little forest people, as she nick-
named them? He was shaking in hls boots but held his
ground., Would it be corn-on-the-cob? Nol! It was the best
thing in the world, hot cekes, all drippy with syrup and
butterl!

"Hold on, therel Scat, you old camprobberi"™ growled
Frisky., For, dropping 1ike a rock from the tip top branch
of a spruce tree shot Grey Cap, the thievingest rascal in
the forest land. He had his eye on the tidbits too, you
can bet your life.

Frisky darted like lightning to the clearing near his
breakfast table. 0Id Grey Cap looked him in the eye and
stood firm, not giving an inch,” Which one would get cold
feet rirst and give in to the other? We will never know,
Tor while each was trying to eye the other down, who should
show up but Chippy and two of his forest f%iends. They
edged up as quiet as mice, and gfuick as & esh, got away
with evgry last crumb of Frisky's breakfast,

THE BUTTERFLY

/—\ 0
@ Up and down the air you float

Like a little fairy boat;

I should like to sall the sky,

5 Gliding like a butterfly.
%\/I ~—
N7 — P/f__\
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STUDY SHEET NO. 1

Name

[

Boats were dancing up and down on the waves,

D . S\
- T canl Find , e
' my “temper

He lost his temper.

=1

He stood with both feet planted firmly on the ground.
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FIGURES OF SPEECH

Study Sheet No. 2

Another Indian bit the dust.

George Washington was the father of our country.

I hear the rain pattering on the roof.

I am as cozy as a bug in a rug here by the fire.
The shining raindrops look like diamonds in the sun.

The wind is whistling in the treetops.
I laughed until I thought I would die.

I'l]l be there in a hop, skip, and a jump.

My little brother is always into mischief.

He came racing down the hill like a whirlwind.

I couldn't skate as well as you do in a hundred years,

He Jjumped gs 1f he had been shot when I cslled his name,

She was so scared that she was ghaking like a leaf.

——

i
\Z

She went out of the door like s shot.




Grade g Name

Te
8.
9.
10.
1l1.
12.
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Study Sheet No. 3

He was hungry enough to eat a horse.

My dad is the smartest man in the whole world,

I was just tickled to death.

It will take forever to get this work finished.

He ran lightning fast around the bases.

Itd s thousand times rather go with you.

He darted away with the speed of an arrow,
RN EE ER-EEE

I'm so hungry I could die.

He worked until he was ready to drop in his tracks.
My mother's pies are so good I could eat a million.
I caught the biggest fish you ever saw in your life,
It was hot as fire on the Fourth of July.

He ate enough for ten people.



1.

2.
3.
L.
Se
6.

Te
8.
9.
10.
1l.
12.
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Study Sheet No. L

Name

She was as happy as a lark.

She turned as winite as snow at the news.

He ran like lightning down the street.

He's as grouchy as an old bear most of the time.
The day seemed as long as a year.

The cocoa tasted as hot as fire.

o3k 3 R od 3 % 2 I

She's as pretty as a picture in her new dress,
She danced like a butterfly across the stage.
Belinda 1s as brave as a tiger in a rage.
That team plays like a bunch of wildcats,
It rained as if the skies had opened up.

He turned and ran as quick as a wink,



2.
3.
b
5.
6.

Te
8.
9.
10.
1l1.
12.
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Study Sheet No. 5

Name

The ship plows the sea.

The herd thundered across the plain,
The old car went rattling down the road.
I will give you a 1lift into town.

He was a goodhearted old man,

Now, don't be an old bear all of the time.,

Vacation time will roll around soon

3 %% 3 A e d o3 RN

Hal Hal You are a regular clownl!
She's a funny little monkey.

The summer months will soon fly.

The shadows danced on the cabin walls.
He came tearing down the sidewalk,

The plane circled high over the town.
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FIGURES OF SPEECH

Study Sheet No. 6

Name

A, "My, what a pretty fish B, "Now, you've fixed iti"
you'tve caught, Billy."

o/l
o

C. She always keeps a good table.

He pitched a poor game.

My graendmother passed away last April.

Here comes Shorty. (The tallest boy in class)

That's a fine way to act when we have companyl!

He's just a lif?%é boy, Daddy. (Daddy is punishing
Johnny.)

Have you read Laure Ingells Wilder?

Now, that'!s using your head! (When you've done some-
thing stupid) .
You've really fixed things up rightl (When you've made
a mess of things)

He writes a good hand for so small a boy.

But she 1s a real pretty girl, (She can't work her
arithmetic)

~Nor WV Fw e
[ ]
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Study Sheet No. 7

Grade _E ;' Name
(4) |/

I (B)

XY HELP/

He was so angry he was boiling. Her eyes sparkled like stars.
(Exaggeration) (Comparison
)

(D)

The minutes flew by. “"Hil Fattyi"
(Word used in place of another (Means t opposite)

a little like 1it)

He pitched three innings.
(Word used in place of another)

The kitten was as white as snow.

The jet plane zoomed across the skye.

He pitched three games without a walk.

The fish looked as big as a whale.

When it flopped back in the water he about died.,

Now, don't let me stop youl Not for one minutel
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FIGURES OF SPEECH

Study Sheet No. 8

Grade g Name

le He looked as tall as a

2. I've eaten so ruch I feel'like

3. I'm tired enough to

L. He ran like

5. John was so frightened he

6. The bear looked mean enough to

7. I'm hungry enough to eat

8. The wind, blowing through the trees, sounded like

9. The funny old man looked as 1f he were

years old.

10, They were as happy as

ll, I was so slick I could

12, He darted away like

13. I was so startled I about jumped out of my

1. We were all chattering like a bunch of

15. He could climb a tree like a

e
et

A T =Y )
v —— T
Q\

AN
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Study Sheet No. 9
Grade g Name

HOT DOGS FOR LUNCH

As Mary rounded the corner, she popped smack into Bill,
her middle-sized brother.

"Where in the world are you taking off for so bright and
early, Little Mary, quite contrary?" he joked,

*Mama told me to scoot to the -store for some hot dogs!
We're picnicing for lunch.," ,

“"Hold on a biti" he cried, "And I'll fly the coop with
youl Three cheers for Mamal Theatt!s just the kind of a
hand-out I go for on a top notch day like this. Lett!s fly,
little onel I'll give Jou a head start and outrun you a
mile. Are you all set?"

THE EAGIE

He clasps the crag with crooked hands;
Close to the sun in lonely lands,
Ringed with the azure world, he stends.,

The wrinkled sea beneath him crawls,
He watches from his mountain walls,

[ And like a thunderbolt he falls,

/ﬁg PUSSY WILLOWS

I came on them yesterday (Merely by chance)
Those newly born pussies, asleep on a branch; ’Sl//

( Each curled up so tight in a fluff of a ball
v That I could not see ear-points or tail-tips at all;

[ But 1 thought I heard, when March wind was stirring,
A soft 1little sound like the low note of purring.

I wonder if they would have leaped from their bough .
And arched their wee backs with a frightened, "Meowi"

If I had dared tell them in one warning cry
That_ a fierce patch of dogwood was growing close by.-=<<

e
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STUDY SHEET NO. 1

Grade _5 Neame
/\/\ﬁ M
Boa’cs were dancing up up and down on the wavese.

The door flew op r{. =
- g

He stood with both feet planted firmly on the ground.




Grade 5 Name

1.
2,
3.
Lo
5.
6.
Te
8.
9.

10.

11.

12.
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Study Sheet No. 2

Another Indian blt the dust.

George Washington was the father of our country.

I hear the rain pattering on the roof.

I am as cozy as a bug in a rug here by the fire.
The shining raindrops look like diamonds in the sun,

The wind is whistling in the treetops.
I laughed until I thought I would die.

111l be there in a hop, skip, and a jump.

My little brother is always into mischief.

He came racing down the hill like a whirlwind.

I couldn't skate as well as you do in & hundred years.

He jumped as if he had been shot when I called his name.

She was so scared that she was ghaking like a leaf,

NG/ == B
C = | ¢

She went out of the door like a shot.
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FIGURES OF SPEECH

Study Sheet No., 3

Name

He was hungry enough to eat a horse.

My dad is the smartest man in the whole world.

I was just tickled to death.

She seemed gbout to burst with curiosity.

It will take forever to get this work finished.

He ran lightning fast around the bases.

I'd a thousand times rather go with you.

He darted away with the speed of an arrow.

I could go around the world in the time it took you
to get here.

3 9% % 3 4% 36 50 3% 4 26 3%
I'm so hungry I could die.
He worked until he was ready to drop in his tracks.
My mother's ples are so good I could eat a million,
It rained until I thought the world would wash away.
I caught the biggest fish you ever saw in your life,
It was hot as fire on the Fourth of July.
He shot down that track like a cannon ball,

He ate enough for ten people.
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Study Sheet No. L

She was as happy as a lark, 0

She turned as white as snow at the news,

He was so angry his face looked like a thundercloud.

He ran like lightning down the street.

She's as sweet as sugar when she likes you.

He's as grouchy as an old bear when he comes home,
The day seemed as long'gg a year,.

The cocoa tasted as hot as fire.

3% 9 3% 36 36 % 3 % % % %
She's as pretty as a plcture in her new dress,
She danced like a butterfly across the stage.
Belinda is as brave as a tiger in a rage.
Be careful, that horse is wild as a bronco sometimes.
He's stubborn as a mule when he can't get his own way.
That ball team plays like a bunch of wildcats.
It rained as i1f the skies had opened up.

He turned and ran as quick as a wink.
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Name

—

The ship plows the sea.

The herd thundered across the plain,

The old car went rattling down the road.

I will give you g 1ift into town.

He was a good hearted old man.

—

—

o o ©

You've gotten us into a pretty kettle of fishl

The wall of mountains loomed, dark and grim.

Now, don't be an o0ld bear all of the time.,

Vacation time will soon roll around,

% 3% % 3F 3 % 4 S % % %

Hal Hal! You're a regular clownl

She's a funny little monkey.

The summer months will soon fly.

He came tearing down the sidewalk,

The shadows danced on the cabin walls.
His heart fell at the sight of the wreck,
The plane circled high over the town.

The little motor ran so smoothly it fairly

sSang.
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A. "My, what a pretty fish B, "Now, you've fixed iti"
you've caught, Billye."

NS NGYiH
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C. She alweys keeps a good table,

He pitched a poor game.

My grandmother passed away last April.

Here comes Shorty. (Tallest boy in class)

l. That's a fine w to act when company is herel

2, He's just a 1it le boy, Daddy. (Daddy is punishing him)

3., Have you read Laura Ingalls Wilder?

L. Now, that'!s using your headl (You've done something
very stupid)

5. She's a real pretty girl., (She can't work arithmetic)

6. You've really fixed things up properid (When yout've made
a mess of things)

7. He wriltes a good hand for so small a boy.

8. Bill really throws a mean ball sometimes.

9. That horse can run the track in fourteen minutes,
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Nams

(B)

He was so angry he was bolling. Her eyes sparkled like stars.
(Exaggeration) ) (Comparison)

",
'9

(D)

The minutes flew by. "Hi] Fattyi"
(Word used in place of another (Means the opposite)
a little like it.) Siy
)

)
\)

He pitched three innings.
(Word used in place of another)

The kitten was as white as snow.

He was so hot he was about to burn up.

The jet plane zoomed across the sky.

He pitched three games without a walk,

The fish looked as big as a whale.,

When it flopped back 1n the water he about died.
He knocked a fly clear out to left field.

Now don't let me stop youl Not for one minutel
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Name

He looked as tall as

Itve eaten so much I feel like

I'm tired enough to

I'm hungry encugh to eat

He ran like

John was so frightened he

The
The
The

bear looked mean enough to

lake was as clear as

wind, blowing through the trees, sounded like

The

funny old man looked as 1f he were

years old.

The
His

sound of their hoofs was like

heart with excitement.

They were as happy as

1 was so sick I could

He darted away like a

I was so startled I about jumped out of my

We were all chattering like a bunch of

He could climb a tree like

The
His

fire raced like

heart with disappointment.
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FARMER BROWN

Farmer Brown eyed the rumbling mountain of inky clouds,
high in the west. "It'll pour pitchforks in nothing flat
or I'm a monkey's uncle," he grumbled. "I'm tickled pink
that I've put in all the corn and housed the lambs but I!'ll
be mad as a hornet if this turns into a twister and lays
waste to my brand new barn."

He dashed to his old puddle jumper, boarded it, and
rattled down the home trail, ninety to nothing and scared
half out of his wits. Looking daggers at the churning sky,
he raced like mad, hitting every bump in the road like a
battering ram.

His fears were an empty shell, The would-~be twister
turned out to be just a spring gully washer, after all,

Up the ogk tree, close beside him,
Sprang the squirrel, Adjidaumo,
In and out among the branches,
Coughed and chattered from the oak tree,
Laughed and said between his laughing
"Do not shoot me, Hiawathal®

But he heeded not, nor heard him,
For his thoughts were with the red deer;
On their tracks his eyes were fastened,
Leading downward to the river,
And as one in slumber walked he.

Hidden in the alder bushes,

There he waited till the deer came,

Till he saw two antlers lifted,

Saw two eyes look from the thicket, o
Z Saw two nostrils point to windward,

And a deer came down the pathway,

Flecked with leafy light and shadow.
{Z‘ﬁ _And his heart within him fluttered,
\)_f A // Trembled like the leaves about him,
7~ Like the birch leaf palpitated, ' ”4/
——=— As the deer came down the pathway. //
e —

—
— — - =
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READING TEXTBOOKS

HOUGHTON MIFFLIN SERIES: GRADE THREE

TITIE: Looking Aheadl

PAGE

5« He went along just the same and somehow found a way to
get in on nearly everything the older boys did.

6. Every dog seemed to know where Eddie lived and that he
was always good for a bone.

8. Eddie didn't care how big the thing was, or how he
might puff over it.

12, That post is about as good as they come.

19. Each morning Mrs, Parker and the four little Parkers
went out to see him off for the day.

25. They asked one question after another as they danced
around him.

27« They never get any sun.

28, I know I can get Mr, Brown at the dairy to take over my
work for a week,.

28, Everybody was up with the sun.

32.« Things began to move fast.

33. I feel like a new man already.

36e o « ¢« Mr, Parker and the boys went to look over the
barn.

38. It was a busy place.

42, With my pay coming in every month, we won't have to
" worry about the money to pay the rent on the land.

1paul McKee, et al., Looking Ahead, 3% (Chicago:
Houghton Mifflin Company, 1953).
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Mrs., Parker and the children watched until Mr, Parker
had turned the corner.

Sally looked after the chickens and 1little Dick,

Jody thought he could turn the peaches into a bicycle
without much trouble.

And then he stopped with his mouth open and his eyes
popping out.

Jody could make change and he knew what to tell the
people about the different kinds of peaches,

I want to make my daughter's eyes pop out.

As they walked toward the tree, Jody's eyes took in
every branch,

"They are as big as footballs," sald Mr, Burns.,

Andy popped out of the box and began putting on his
snowsult and overshoes.

Then the children faced a real problem.
They all stopped to think over that problem.

The two chickens and the rooster went this way and that
in the dark, flying, running, and squawking loudly.

The children stood still, their eyes popping.

We named the chickens for ourselves so you'd have some=-
thing to remember us by.

Jeremiah woke up and heard the icy wind whistling
through his partly open window,

Unlike his twin, he was as black as night.

I want him more than anything else in the worild,

That's because he's as black as midnight « «

Midnight was like Jeremiah's shadow, always close be-
hind him,
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108, o+ o o if your wonderful Midnight tips over my nice
white wash or butts me once more, I'll fix him.

108, "He'!'ll be nothing but trouble," said Granny.

109. Midnight followed close behind him like a little
black shadow.

110, His black shadow came right behind him just as 1if he
too had a penny to spend.

113. You're the handsomest lamb in the whole world.

11lis He's really the best and most beautiful lamb in the
whole world.

114. "What if pigs could flyi" said Granny.

115. "Sometimes Granny changes her mind," he sald.

115. His eyes were shining.

117. I told you I would fix things with Granny. I lmew
that sweet grape jelly would do the trick.

119. "Why you're making him square as a box," said
Jeremiah,

132. <. « « there were miles and miles of woods behind the
open fields and very few people.

133. O0ld Sam was the meanest, trickiest man around--or in
the state or In the country.

134 I'm quite hard up myself--don't have any extra cash. . .

136, 1I'm really sorry to tell you the bad news, Young
Tennessee, but your hound dog is no more.

138, Finally he couldn't stand it any longer.

141, A peddler always had something to catch the eyes of
children.

i, I've no time to look at your goods and no wish to
throw away my money.

148. Bring back a pail of water. And full, mind youl"
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He could see that she was planning to keep the one
thing that he had set his heart on.

With a heavy heart he began the long trudge home.

e « » and she had shut the door in his face.

Then, like a flash, he ran through the woods and
across & hayfield.

"I could," said Daniel, “but I can't see my way clear
to helping a boy run away.

A little old woman po Eged out of the room at the back
of the shope.

The wonderful smell of this bakeshop would make a
wooden Indian's mouth water,

Nathan, would you like to stay here in the shop this
afternoon while I make my rounds in Traders' Point?

"Well, you think it over," said the peddler as they
neared the inn.

e o« « and he realized now that she is not the kind of
women to bring up a young boy.

e o« o come straight back to me if your cousin in
Grantville can't or won't take you in.

A neighbor is having a house raising on a piece of
land he has cleared.

"I imagine that neighbors from farms far and near will
gather there," said Daniel.

Soon they reached the clearing.
"Take it easy, boy," he heard Daniel say.

"Cousin Natheni"™ she exclaimed as she shook hands with
him warml!o

"Your mother and I got out of touch with each other

_after she moved away," explained Mr. Green.

Nathan's heart was light as he waved to the peddler
and ran quickly across the clearing.
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195. All day and all night . . . the lighthouses and their
keepers are on the job.

201l. The ocean was covered with white caps.
20l. Great waves came rolling in.

201, When they broke against the rocks, the noise they made
was very loud.

205, A heavy fog had rolled in from the ocean.

207« o o o her arms were so tired that they felt as though
they would drop right off,

217. Being the youngest, Timothy was given his own way too
much,

218, He was off like the wind and did not give another
thought to his mother's warning.

218, Down in the marsh the yellow cowslips were shining
like gold.

222. Hls eyes were fixed upon the schoolroom floor.

225. + o o he got so ashamed of himself that he worked his
way up to the head of the class.

226. I just want to go my own way, that's all.
230, « o o the clock on Main Street began to strike ten.
232, He ran down Main Street to make up for lost time.

235, In five minutes we shall strike the stone wall and
the road again.

235, Timothy lay heavy on the master's back, for he was
asleep, but the master's heart was heavier still.

237. "How are you getting on, Timothy?" the master asked
after a while.

237. After a few minutes more, the master called out, "Don't
lose heart, boyi"

237. The wild wind drove the snow into his face.
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The weatherman is dropping a little sugar on our
friends.

Outside the snow was falling thick and fast.

Just then the sound of Nardy's deep voice came back
through the storm,

King was so surprised that he dropped the rope from
between his teeth and hung his head.

On rainy days you can see unbrellas of many different
sizes and colors bobbing along the street . . .

Cold weather was coming on, and I wanted to get my
vegetables in before winter.

I may go to the one, or I may go to the other, but
which it will be I can't tell you to save my life.

I was up bright and early.

Well, when I came within sight of the forks in the
road who should be there but old Brother Foxi

Even though it was a right smart step out of the way,
I wanted to see how the land lavy.

But I notlced that Brother Fox was mighty upset
his mind.

CLOUD MAGIC
The wind was playfully catching clouds,
And juggling them under his tent of blue.
And meking parades of animal shapes
That never were seen in circus or zo00.

It's time you took some work off my hands.

When the little boy saw the big balloon bouncing
along, his eyes nearly popped out of his head.

Dot's mother said, "Keep an eye on the clock, or
you'll be late for school.™

Mary dropped her eyes when the teacher spoke to her,

Mother sald, "Be on the watch for a mitten among those
stockings as you put them away, Jane."
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"We!ll make some money this week with our fruits and
peanuts at the country fair," saild Tom.

In the early days of our country the farmers had to
keep an eye out for Indians,

When Bill fell into the river, he lost his head im-
mediately and nearly drowned,

The stretch of road between the river and the lake
winds among steep hills,

The sun broke through the clouds and the rain stopped
pouring down.

If Dick had not caught sight of the smoke, something
much worse would have happened.

John Hill is a boy who always keeps his promises.

Jack stood up for his friends.
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READING TEXTBOOKS
HOUGHTON MIFFLIN SERIES: GRADE THREE

Climbing Highert

"Ohi" squealed Sally, popping up like a jack-in-the-
box and dropping her pail of raspberries,

I can't let Jim down.

Why if it isn't Sure Shot Robertsli

Do you know where there is any good picking?
Clem suddenly felt lighthearted and gay.

Next morning right on the dot of eight o'clock, Clem
and Sally met at the spot they had agreed on.

The logger's road led them over hills and around
marshes, but never where they met any trouble.

Clem set the large pail at the end of a log that lay
under a tree on the wooded side of the path,.

Then he stopped, and a slow grin spread over his face.

The bear looked as big as a cow as he sat pawing the
bushes,

Then suddenly an army of hornets began to pour rapidly
out of the nest.,

Their angry humming was like the sound of an airplane
as they made straight for the bear and settled on his
nose, ears, and eyes.

He rushed through the bushes and disappeared into the
timber, followed by the whole army of hornets.

1Paul McKee, et al., Climbing Higher, 3 2 (Chicago:

Houghton Mifflin Company, 1951).
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He drove an old one-horse wagon that rattled along on
shaky wheels,

"The finest in the world," Uncle Billy declared as he
showed a basket of them.

Then, with a twinkle in his eyes, he said, "Well, that
was the first basketfull I dug.

But the fifth time it was quite another matter.

"Oh, all rightl™ he growled.

Your Sunday dress will last you many a long year yet.

"So should youl" snapped Martha., "I've a good mind to
wish you weren't so ugly and good-for-nothingl"

"Then wish for eight hundred dollars and have done with
iti1"™ George ordered her impatiently.

A minute later Martha, Granny, and George were looking
at one another in great surprise, as if they had sud-
denly come out of a heavy fog Into bright sunshine.

When the servants came in, the master had them stand in
8 half-circle in front of him,

e o« o t0ld the servants that each of them was to come
up and draw out a stick,

And once more hls gaze moved slowly around the half-
circle.

The servants stood as 1f they were stuck to the floor.

Then the foolish fellow gasped in open-mouthed surprise.

Early settlers In America were often attacked by
Indians. :

e o o the spring inside the stockade ran drye.

Jemima Johnson was usually as happy and as light-
hearted as a young girl.

We must hold out untll the soldiers come from the fort.
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Our little band of forty men will be trapped, and the
Indisns will kill them.,

e o o 8 foew Indians showed themselves now and then at
the edge of the forest,

Evening red and morning gray

ends the traveler on his way.
Bvening gray and morning re
Brings down rain upon his head.,

Agnes was a kind-hearted girl, too.

Some of her big stories were bullt up from things she
had heard about.

The old dog noticed it and started after it in a half-
hearted waye.

It was the sound of footsteps coming across the stones
in the dry bed of Little Stony River.

Agnes drew herself up stralght and looked the thief
right in the eye.

Go ahead and turn out your fierce lion. Set him on me.

There stood the thief as 1f he were made of stone.

Up the steep stairway she went almost in one jump and
shut the door at the top of the stalrs.

Then she opened it just a little crack to see whether
the lion was still at the fooft of the stairs.

For a while he played with it ag a kitten plays with a
ball.

The men laughed when they saw Agnes's scared little
face looking down at them from the top of the stairs.

She no longer wanted to stretch a story to make it
exciting.,

Snick wasn't a bad monkey, but Miss Peasley liked to
keep an eye on him.

Suddenly the cage door flew open and Snick was free.
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The birds were all over the store,

"May I come in, please?“ he asked in a very small
voice.

Tandy was just turning to go when he saw something
that made his eyes almost pop out of his head.

While they were gobbling up the delicious food, Snick
slipped out as quick as g wink and latched the door.

e o o she was so upset that she had to sit down in her
favorite chair to rock and calm herself,

"No use crying over spilled petsi"™ she said as she
swept the floor,

Then, quick as a wink, he scampered back into his own
cage, banged The door shut, and latched it,

"You should keep those lizards under lock and key so
they can't escape,®™ said the policeman . . .

"Well let's all go down to the shop and see what's up,"
suggested the policeman.

Teandy and I will leave now, but we will return to-
morrow and dig out more facts in the case,

After the door was shut, the whole pet shop became as
quiet as the goldfish in their bowl,

Snick sat without a single notion popping into his
h.e ad.

You almost made a monkey out of mel

That will stop your monkeyshines.

No, his mother would never let you come within a mile
of her house.

Perhaps they will make business pick up.

As a matter of fact, she liked having them in her shop.

I think I see a wicked look in his eye.
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Like a flash he pulled away the coat which Sally Ann
was carrying and climbed back up on his swing.

They had laid out streets and roads . « .

People from all parts of the world were in Saint Louis
to see the sights on that opening day.

He was going into business for himself,

Just as he gave the sign a last touch, he heard a
voice behind him calling his name.

Now he had a job as walter in one of the eating places
in Pleasure Lande.

Soon Charles had to call in his younger sister Ann to
help him wait on customers.

The bullding across the way had been completed.,

Herr Huber'!'s new building was a palace compared to
Charles' little stand.

Now and then a customer would get tired of walting « «

"I guess I had better give up the whole business," he
said.

"All right," promised Charles, but there was no hope
in his voilce.

They were very tired looking violets.

Then his eyes, too, began to flash.

Herr Huber made his way over to have a look at Menches!?
busy stand,

Most people like tall tales.

I travel light, I travel far, and I don't let any
grass grow under my feet.

The Roadmaster took time to look the Boomer over,

It would break his heart 1f I left him behind.

"Now wait a2 minute," the Roadmaster broke in to say.

























































































































































































































































































































































































































































































































































