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POTENTIAL VOCATIONAL BUSINESS AND OFFICE

EDUCATION TEACHERS IN OKLAHOMA

CHAPTER I

THE PROBLEM

One of the most important milestones in the development of
business education was reached with the passage of the Vocational Edu-
cation Act of 1963. For the first time in the history of federal sup-
port of vocatiomal education, financial aid for office education was
provided. The earliest federal acts provided fimancial aid for voca-
tional education in the areas of agriculture, home economics, and trades
and industry. In later legislation, the distributive phase of business
education was included, but office occupations were not mentioned.
Federal funds may be expended for vocational education programs accord-
ing to the state plans in the individual states., These funds are used
to educate individuals for employment in many occupations, including
business and office occupations that were not covered under laws exist-
ing prior to the passage of the Vocational Education Act of 1963.

The federal funds should enable business education to keep pace

With the demand for business and office employees by extending and up-

It is wvital
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that students who compicte vocational business and office education
programs emerge with adequate preparation to meet the demands of the
office. Completion of a vocational program should mean that the student
is occupationally competent. Eyster emphasizes the importance of plan-
ning in the vocational programs to assure occupational competency. He
states:

The primary objective of any program of vocational study
is ability to perform satisfactorily in the occupation. Com-

* 1 A
pletion of a planned sequence of vocational subjects or gradu-

ation from a vocational curriculum is equivalent to certifica-
tion to business firms that the student is occupationally
competent., In order to assure occupational competency, pre-
determined occupational standards must be established as
terminal goals in pre-employment training programs. The pri-
mary criterion for gredaetlou or certification of completien

of any vocational program is what the gtudent knows and what

he is able to do on graduation day. The number of months or

semesters spent on the program of study is relatively unim-

portant.1
Educational opportunities must be provided for those areas of business
employment for which there is discernible need and for those students
who are able to.profit from the instruction. In providing these oppor-
tunities vocational preparation must be given to students in high school;
persons who either have completed or left high school or are available
for full-time study in preparation for entering the laber market: per-
sons who have already entered the labor market and need either training
or retraining; persons who have academic, socio-economic, and other
handicaps that prevent them from succeeding in the regular vocational
education programs; and teachers who either are %reparing to teach voca-
tional subjectis or need to be retrained and upﬁraded to teach vocational

subjects.

£1via S. Eyster, "Malpractice in Vocational and Technical Busi-
ness Education." The Journal of Buginess Fducstion XYYVITI (Februsry,

1963), 180.
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The types of jobs, as well as the kinds and ihe amounis of
education needed, are changing almost daily. There is an increasing
demand for more education; some positions require either degrees from
four-year colleges and universities and technical schoois or compie-
tion of programs offered by junior colleges and private business schools.
Those entering the labor force in the future must be better educated
than those entering at any previous period. If business education is
to meet the challenge of change and emerge dynamic and effectual, then
qualified buginess teachers musti accept the challenge, study the prob-
lems, and take appropriate action,

Many new facets of education combined with normal turnover have
increased the demand for qualified teachers of vocational business and
office education., There is a need for more teachers in private business
colleges and in adult education programs. Opportunities for businmess
teachers in private business colleges are expanding due to recent legis-
lation that favors the operation of such schools. Adult education is
providing more people with opportunities to develop their job perform-
ance teciiniques, as well as their ecomomic umdersiandimg. Local com-

muaities are becoming more aware oi their respomsibility for providing

Adult education is . . . one of the most rapidly expand-
ing areas of education today. Present studies indicate that
a large percentage of our new office workers will come from
adults over 35 years of age. This increases the necessity
for adult progzame . The opportunities f the present
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in an adult education program are numerous. The teacher only

needs to be willing to participate. In many communities, the

program is established and in other communities an interest on

the part of thﬁ teacher is all that is necessary fer the pro-
Business teachers should be judicious about the opportunities for teach-
ing in private business colleges and in adult education programs.

Successful operation of vocational programs is dependent upon
the cooperation of school administrators, businessmen, and the general
pubiic. The implemeniation of the Vocationai Education Act of 1563 is
accomplished through state plans approved by the U, S. 0ffice of
Education. After such approval has been secured, a state may imple-
ment its program. Business and office education teachers must have ad-
ministrative support for their vocational programs. According to a
research study conducted in April, 1963, by the National Education Asso-
ciation Research Division, which surveyed the opinions of 751 superin-
tendents, there is little doubt of their support. The poll indicated:
There is little question about the importance that

superintendents attach to vocational education. Over 7

superintendents in 10 from systems having programs and

over 6 superintendents in 10 from systems not having

programs were of the opinion that it is “very important”™

to offer adult trade and vocational education including

vocational retrainingzand business courses, such as typing

and store management.

Vecational office education programs may be divided into four

broad areas; (1) secretarial, (2) general clerical, (3) bookkeeping

) James Zancancella, “"Ad

u
Bucipess Education Forum, XVI {(Janu

1t Classes in Business Education,”
anuar

y, 1961}, 2.

Washington, D. C.: HNatiomal

2NEA Research Bulletim, XLII (
1964), 9.

Education Association, February,
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needed in each of these four areas if the plans for new business educa-
tion programs are to be implemented. Qualified business teachers are
needed in secomdary schools, adult evening programs, arss vocatiomal
schools, private business schools, junior colleges, four-year colleges,
and universities, There is need of much data relative to the educa-
tional background, teaching experience, and office work experience of
business teachers in the various states as steps are taken to imple-

ment fully the programs of busimess and office education made possible

by the Vocational Education Act of 1963.

Statement of the Problem

The problem of this study was to appraise the potential of
teachers for offering instruction at the senior high school level with
the major emphasis on preparing students for specific kinds of business
and office occupations. It was the imteat of this research study to
provide a specific detailed analysis and evaluation of the extent amd
nature of educational background, teaching experience, and work exper-

ience of currently employed high school business teachers.

Source of Data
The primary data for this study were obtained by means of
aquestionnaires cempleted by business teachers employed im Oklahoma in
1964-1965. The questionnaires were completed by 579 business teachers

in the public schools,

Belimitations of the Study

at the post high school levels as well as at the secondary level was
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recognized, ihis siudy was restricted ¢

tudv of only the potential
of business education teachers at the secondary level.

On the assumption that business education in Oklahoma is typi-
cal of business education in other states, perhaps, at least to some

extent, the findings of this study could be very similar to the find-

ings in other stndies of this type.

Method of Procedure

The first step in this investigation was to make an extensive
study of the literature dealing with the normative-survey method of
research and its application to the field of business education.

A review was made of the historical developments in vocational
education, particularly those concerning preparation of teachers and
job opportunities for students and teachers.

A questionnaire was developed on the basis of information
obtained from the business education sections of the Oklahoma State
Plan for Vocational Education and from literature concerning the desir-
able qualifications for a teacher of vocational business and office
education.

The questionnaire was submitted for critical amalysis to knowl-
edgeable educators, graduate students in a recearch seminar in business
ducaticn, and ten teachers of business in Okiahoma City and Tulsa. The
recemmended changes were made and the questionnaire was prepared for
gailing to Oklahoma teachers. -

A mailing list wag obtained from the>ﬂk1ahoma State Depariment

. .
¢f Education,

=3
1=

he liet contained the names of the business teachers and

the names and addresses of the schools im which the teachers were empioyed.
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Qicsiionnaires were aistribuied to 562 business teacners im
Oklahoma high schools by first-class mail to assure that the undelivered
questionnaires would be returned. A letter of transmittal from Victor
Van Hook, the State Supervisor of Vocational Business and Oifice Educa-
tion, accompanied each questionnaire. Return enmvelopes were enclosed
with the questionnaires and the letters of transmittal. There were only
seven questionnaires returned because of either insufficient or unknown
addresses. There were 579 business teachers who returned their gues-
tionnaires.

Follow-up procedures were employed to assure a good percertage
of return. These included a second mailing of letters with question-
naires enclosed, personal letters to a few teachers, postal card remind-

ers, telephone calls, and personal visits by this writer.

A chi-gquare test was applied to the 579 returned questionnaires
to assure that the sample was representative of the population of Okla-
homa business teachers. For further information on the application of

this test to the returned questionnaires, please refer to Appendix B.

The data concerning the business teachers were analyzed first
by means of numerical comsideration based om objective criteria to
ascertain the potential of currently-employed business teachers for
teaching vocational business and office education under the Oklahoma

L. .
State Plan teriag included reference to eight aspects
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of teacher potential: (1) total academic preparaiien, {2) ieaching
experience, (3) office work experience, (4) age, (5) professional
business education, (6) husiness concentration, (7) sponsorship of
youth organizations, and (8) membership in proiessiomal organizations.
Numerical consideration was then given to the three critical areas of
potential vocational business and office education teachers under the
Oklahoma State Plan: (1) completion of undergraduate teacher pfepara-
tion program, (2) three years of teaching experience in business educa-
tion, and (3) one year of office work experience.

The final step in this investigation involved the classifica-
tion, analysis, and evaluation of the data and the preparation of
recommendations concerning the deficiéncies of the potential vocational

business and office education teachers.



CHAPTER II

BACKGROUND INFORMATION AND PROCEDURE FOR EVALUATION

ground for this study of business teacher potential, Of significance

is the history of vocational education, particularly in terms of its
beginning in the apprenticeship and the many changes thati have led to
the relatively widespread use of cooperative work experience. Federal
assistance to vocational education has affected the growth and the de-
velopment of educatiom for business. Some discussion of the current
curricular pattern of business education is necessary, with emphasis
upon certain redefinitions of the basic elements in business education.
Alsc presented in this background chapter is information relative to

the role of the vocational teacher-coordinator in programs of vocational
business and offic? education. Before considering the data in this
research study, the total process is described for evaluating the po-
tential of business teachers for developing programs of vocational busi-
ness and office education. Each of these important areas of background
information is discussed at some length in the sections of this chapter

that follow,

Historical Elements Applicable to this Study

It is interesting to note the important role of work experience
in business education in America. The earliest education for business
0]

(& d
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for a young man in this country was in the form of the apprenticeship
in the early Colonial period. The manner in which the apprenticeship

operated is explained by Graham who states:

______ L1 r Wil

Some young men were apprenticed to business men to learn

this office routine and the management of the business. This

system was possible only because the manager of the business

was able to oversee all details and to take time to train the

young apprentice.
This type of business preparation did not satisfy the multiplying de-
mands for skilled workers caused by expanding industries and the spread-
ing of business enterprises. There were people who needed work and
there were jobs available. However, the jobs called for skilled workers
and the skills were difficult to obtain. The merchants were unable to
find enough time to satisfy this increased demand for on-the-job prepa-
ration and concurrently to operate the business.

There was need in this Colonial period for some type of formal
preparation in vocational skills. The formal preparation of the Latin
grammar schools was structured to prepare young men to study law and
medicine in the universities. The curriculum of the Latin grammar
schools placed a neavy emphasis on Laiin and Greek ianguages. The acad-

emy, which was designed to oifer a more practical education, did for a

Fima nffaw Timitad vasaatiannal nuanawntinm 1u tha auana A€ mathamas o
wamMivw Vaava ~AMlidvou YUVE vAVIG S ytcyﬂ&ﬂb&\lll 481 VT QRATQAY Vi waLvicmM b-lUQ'

~ [+ h A r moAamm amarn baA mad s
penmanship, and bookkeeping., However, the academy sconm began Lo patiern

its curriculum after that of the Latin grammar school.

lJessie Graham, The Eyelution of Business Education im the
Dnited States and Tts Implications for Business-Teacher Edpeation,
Southern California Education Monograph, (Los Angeles: University
of Southern California Press, 1933), p..22.
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With this failure of formal education programs to give vocational
pfeparation and with the inability of the merchants ts provide on-the-job
schools svolved in the middle 1800'¢,
Private business schools were organized when individuwals, who were in
the process of helping other individuals to learn skills on jobs, dis-
covered that they could organize classes, teach to larger groups, and
collect fees for the privilege of attending the classes. The curricu-
lum of the private business schoel embodied classroom instruction
offered at hours that enabled large groups of students to pursue their
studies while they a1§o supported themselves in either part-time or
full-time employment. Thus work experience played an important role
for business students in the private business schools, because they
could apply to their jobs the skills they had learnmed in the schools.

From the humble beginning of apprenticeship preparation that
saw "the apprentice filling inkwells and pointing quills for bookkeepers,"1
through the limited vocational offerings of the academy, and through the
heavy concentration of business in the curriculum of the private busi-
ness schools, business education fimnally worked its way into the public
high school and soon became a permanent part of the high school curric-
ulum.

While bnsiness education was doing well on itg own, federal funds
were made available early in the twentieth century for work programs in
trade and industrial areas under the provisions of the Smith-Hughes Act

of 1917, Thig act alse previded funds for other vecatioma) areag,

. G. Enterline, as quoted in “The Faith Business Education
Has Built in a Century,” Business Education Forum, XI (May, 1957), 43.
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ness education is mentioned in the Smith-Hughes Act only in regards to
studies, investigations, and reports. Section 6 of the Act reads as
follows:

It shall be the duty of the Federal Board of Vocational
Education to make, or to cause have made, studies, investi-
gations, and reports, with particular reference to their use
in aiding the States in the establishment of vocational
schools and classes and in giving instruction in agriculture,
trades and industries, commerce and commercial pursuits, and
home economics. Suck studies shall include . . . commerce
and commercial pursuits and requirements upon commercial grarkers.
. . « Such studies, investigations, and reports concernidg .
commerce and commercial pursuits, for the purposes of commer-
cial education, may be made_in cooperation with or thromgh
the Department of Commerce.

Business education played a very important part in this first
significant piece of legislation that enhanced the cooperative work
programs. The authors of the Smith-Hughes Act of 1917 were influenced
by their own preparation in the private business schools. This in-
fluence was emphasized by Nichols who states:

It may be suggested . . . that among the business men who
aided the Federal investigation that resulted in the draft
of the Smith-Hughes bill were many whose most helpful educa-

tion has heen gained in this much despited private business

- suv A . MUSpLAvER PeldVHOY mue s

school. It doubtléss is well within the facts to say that
many cducational leaders who sponsored the Smith-Hughes bill
had come to right cunclusions regarding the possibilities of
industrial traiaing because of their experiemce with com-
mercial education which already was firmly entrenched in
public and private scheolg. Nor is it aliogether fanciful
to agsmnme that among legiclators who were called upon to
vote for the propesed bill were many who, because of the
vocational commercial education they had received, found it
easy to favor a bill that would extend the benefits of such

trairing into other egqually impertant fields. Thus it seeams

ly, S., Statutes at Large, XXXIX, Part 1, 932-33.



13

clear that commercial education paved the way ifor the dev?10p=
ment of vocational education as we know this field today.

Additional legislative acts extended the appropriations of the
Smith-Hughes Act inm the vocaiional areas of agriculture, home economics,
and trades and industry. Although not a part of this vocational legis-
lation, business education indirectly received benefits from the legis-

lative acts in "that credit toward gradeation should be given fe: work

2

done as a part of the training program during school hours."™ 1In

other ways business education benefited from the early legislation in
the other vocational areas. Business education is indebted to vocational
education for:

. . developing a technique of job analysis; for establish-
ing the principle that vocational and non-vocational pupils
should not be mixed in the same classes; for seeing to it
that placement and follow-up are assumed as a public respon-
sibility; for demanding as candidates for teaching positions
men and women who have had occupational experience, and get-
ting state and local certification rules so modified as to
permit such candidates to teach; for establishing the prin-
ciple of city and state supervision of vocational education;
for opening special vocational schools where vocational
commercial training can be given:; and fo§ scores of other
services of equal or greater importance.

funds available for distributive education. However, there was little

lprederick 6. Nichols, Commercial Education in the High School
(New York: D. Appleton-Century Company, 1933), pp. 84-85.

21bid, 87-88.
3

o
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financial assistance for cooperative businmess and office education umtil
the passage of the Vocational Education Act of 1963. The allotment of
act is on a matching bagig. The funds are to be used
for: (1) salaries of teachers, supervisors, and directors of vocational
programs, (2) preparation of teachers in vocational programs, and (3)
area and residential vocational schools. The individuals to be served
in the vocational programs include students in high school, those out
of high school programs available for full-time study, those who are
unemployed or underemployed, and those individuals who have academic
or socio-economic handicaps that prevent them from succeeding in the
regular vocational education program.1

The provisions for vocational education under the Oklahoma State
Plan for Vocational Education were the result of careful planning. The
sections of the Oklahoma State Plan devoted to business and office educa-
tion certainly prove that the Oklahoma educators were not willing to see
the funds allocated to only one vocational field. Forkner warned about
this possibility; he stated:

Since the Vocational Education Act of 1563 is entireiy

permissive, it is possible for a state director of vocational

education to allocate all of the federal funds to one field
of vocational education if he so desires. . Let us not

2
P Sy . ws

:
pass up iine uppw.»uxuu_y Lo exert c;;cvu;vg influen in

matters of vocational business education.
The Oklahoma Staie Plan seis forih the qualifications and duties

of the state supervisor of business and office education, the assistant

ly. s. House of Representatives, Committee on Education and
Labor, Federal Legislation Concerning Education and Training, Enactments
of 1963 and Issues of 1964, 88th Cong., lst Sess., June, 1964.

2Hambden L. Forkner, "Vocational Business Education under the
Vocational Education Act of 1963," The Balance Sheet, XLV (February,
1964), 258
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state supervisors, the local or area supervisors, the local teacher-
coordinators, and the college teacher educators. The qualifications
specify the level of education and the amount of business and office
work experience required for teachers and supervisors of vocational
business and office education. The Oklahoma State Plan also presents
a description of teacher training programs and provisions regarding
the eligibility of enrollees in teacher training programs. The objec-
tives of instruction, the occupations to be served, and the organiza-
tion and content of instruction are also explained in the vocational
business and office education section of the State plan.

Inasmuch as this research stu@y is largely devoted to business
teacher potential, the only section of the Oklahoma State Plan discussed
in detail later in this chapter is the section dealing with the qualifi-

cations of the local-teacher coordinators.

The Business Education Curriculum

To facilitate more and better business education, the business
educators of this country must examine the fundamental nature of American
business and economic enterprise today and the education that is required
for full enjoyment of life. A re-examination of the purposes of business
education indicates that business education should now be viewed as
lesrning experiences that imvolve: (1) foundationmal busimess and eco-
nomic understandings that all persons should possess regardless of career
interests and cultural and social status, (2) preoccupational business-

type skills that many persons use in numerous kinds of occupations,

- £ nmmceomn £2nmnd ~liT1lela
\JJ) vlvupavivialr QuiidviT

-
3
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to gain satisfactory employment in business and office positions.1
In addition to these three elements of business education, there
ed certain other elements essential to fulfillment
of the objectives of vocational education. 1In effect, the three
elements are segments of business education and to these should be

added the aspecis of guidance and youth organizatienms.

Fonndational Business Education

Foundational business education is designed to provide students
the opportunity to develop understanding of the American private enter-
prise system and those phases of personal business activities that are
of concern in the spending of what one earns. Subjects that are of-
fered in the foundational area include general business, basic business,
business principles, personal finance, and business practices at the
freshman and sophomore levels; and economics, economic geography, and
money and banking at the junior and senior levels. Foundational courses
are basic to all areas, but the enrcllment in federally reimbursable
programs shonld be limited to those students who show an interest in
‘and intend to enroll in one of the vocational programs.

A major objective of the foundational area is to review, extend,
and refine the foundational skills of reading, writing, spelling, arith-

metic, and grammar as they apply to ihe solutions of personal and group

1Gerald A, Porter, "Business Education Redefined," Speech de-
livered to the Texas Rusinesg Education Association, Corpus Christi,

Texas, October 22, 1965.

eveloped in a con~-

A ad hu Cirme
vu ayvuau&cu vy Uaysa
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Chapter of Delia Pi Epsilon, om May 1, 1965,
Oklahoma, Norman, Oklahoma.
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business problems. Opportunities should be provided for siudenis to
weigh the facts, engage in analytical thinking, and choose between
alternatives in solving personal kinds of business problems and in
considering the nation’s economic problems.

As the term "foundational” indicates, a base is laid for stu-
dents who continue in the occupational business and office education
programs to advance at satisfactory rates. Business education must
accapt the responsibility for preparing students in the non-vocational
areas of life, such as civic intelligence and cooperation, economic
understanding, consumer knowledge, and wise use of leisure. Nichols
states:

Any form of training that does not concern itself with

preparation for complete living is not likely to endure.
Personal happiness, religious life, social interests, and
personal friendships all are inextricably integrated with
one's vocational life, and while in the process of giving
business training emphasis may be placed more heavily on
the vocational aspect of living, other aspects of a well-
rounded life never should be entirely ignored.

After the foundational phase of business education, students are ready

to move to the preoccupational phase of business education.

Preoccupational Business Education
Drnnrnn?nr1nnn1 hncinace adncatinn ic nnclnnnd ¢n nrovide cin-
dents with opportunities to develep busimess skills to the point of
being competent to undertake more specific preparation for initial em-
ployment.2 Subjects in the preoccupational area include elements of

typewriting at the sophomore level, elements of shorthand at the junior

Zpelta Pi Epsilon, op. cit.
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level, principles of bookKeeping ai the jumior level, business malhe-
matics at the junior or senior level, business English at the senior
level, nnd business law at either the junior or the senior level. Con-
tent of the preoccupational courses should consisi of knowledges and
understandings directly related to cooperative office education and
designed to meet career objectives. The emphasis of preoccupational
business education is upon the development of the physical and mental
elements involved in the mastery of machine and manual skills,

The preoccupational courses should be limited to high school
students who are enrolled in such courses for the purposes of achieving
occupational competence. The course offerings are open to students in
other vocational programs including those in the areas of agriculture,
homemaking, and trades and industrial education. Some of the preoccupa-

tional courses benefit students in all vocational areas.

Occupational Business Education

Occupational business education is designed to provide students
with opportunities to specialize their preparation through study concen-
trated on content peculiar to initial employment in specific kinds of
business and office occupations.1 Business subjects that provide this
type of education are office practice, advanced bookkeeping, retailing,
bnginess English, bnsiness mathematics, business law, data processing,
and cooperative office education. The cooperative business and office
education program, under the Oklahoma State Plan, is the only phase of

vocational business education that is curremtly entitled to financial

lyyig,
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assistance. Financial suppori under ihe Siaie Plan wiil be givéenm 1o
preoccupational business education in a significant number of high
schools in 1966-67.

Occupational business education enables students at the twelith
grade level to develop further their fundamental business skills. 1In
the cooperative office education course, two hours of clasaroom instruc-
tion should be followed by on-the-job preparation consisting of not less
than fifteen hours each week of part-time employment in local offices
in business or industry. Laboratory experience may be subsituted for
on-the-job education either when a sufficient number of work stations
cannot be secured or when students are slow in reaching levels of pro-
ficiency needed for placing them in the part-time work stations. Three
uniis of high school credit should be given for the subject of Coopera-
tive Office Education.

Students completing only the required subjects in a particular
program accumulate five units of high school credit. Students may elect

additional subjects and accumulate more units of credit in terms of

tional intelligence that reduces the usual eight to fourteen weeks re-

quired to adjust to the requirements of an actual job. Nichols indicates

that:
. . . study of texts and observation alone will not suffice.
Actual practice under office conditions is essential. . . .
The trainee mnst be brought into actunal contact with the



finally making a permanent adjustment. The purposes of the cooperative
business education program were listed in the 1959 American Business

Education Yearbook as:

1. To give students an understanding of the world of
work and their place in it

2. To help students bridge the gap between school
work and office employment

3. To use the community as a laboratory in providing
broader training opportunities than the school
offers

4. To correlate school instruction with job require-
ments, thus making school work more meaningful
5. To allow students who wish to work an opportumity
to do so withouf upsetting a balance between
school and work
The school, the student, and ihe businessman are ali benefactors
of the cooperative work program. The school is able to use the facil-
ities and equipment of the cooperating firms and at the same time develop
good will and understanding of employers. The school also is able to
meet the needs of more students through occupational training. The busi-
ness teachers of the school can become better informed about the current
the gchool and the community closer together.
The student is given an opportunity to earn money and at the same time

receive practical preparation for full-time employment. The student

learns how to get along with people and develop a favorable attitude.

1Nlch"ls . cit., 352,

2Eargaret Andrews and Marguerite Crumiey, "Cooperaiive Business
Education Programs," The Clerical Program in Business Education, Ameri-
can Business Education Yearbook, XVI (Somerville, New Jersey: Somerset
Press, 1959), 350.




21
There are ceriain responsibilities thai the siudeni in high
school, as well as his parents, must accept and understand when he
enrolls in the cooperative office education program. According to a
manual prepared to assist industrialists, businessmen, and educators in
organizing and conducting work study training courses for youth; these
responsibilities should include:
. . . agreement not to leave the job without consulting the
school, regular attendance at work and school, prior notice
to the employer if the studemt is unable to report for werk,
length of the probation period, wages to be paid, schedule
of werk processes involved and related instruction required,
willingness to cooperate with employer and school, and a
conscientions attitude toward both on-the-job duties and
in-school assignments. Similarly, the employer and the
school are parties to this understanding ?r agreement, and
accept their respective responsibilities.

These responsibilities are similar to those expected of a full-time

office worker.

The businessman receives certain benefits in return for his
participation in the cooperative office education program. He has a
source of potential full-time employees who have been trained under
his own supervision and in accordance with his own methods and practices.
If a student shows suitability and potential as either a supervisor or
a manager, the businessman has an opportunity for early discovery of
this potential; and the student needs less training because he already
has an acquaintance with the crgarization, The buginessman alse re-
ceives the assistance of the teacher-coordinator in training potential

full-time workers; this assistance affords a more extensive and thorougn

training program. One broad benefit to business is the retention of

INational Association of Manmfactureres, Working Together (New
York: National Association of Manufacturers, 1950), p..22.
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considers the greatest benefit to the businessman as being:

. . o the knowledge of the fact that he has had a part in

developing and enlarging upon the skills and knowledges

related to the skills as well as broademing the student's

understanding and appreciation of our American competitive

system of business and industry based upon their participa-

tion in that economic system during thesir formative, learn-

ing years.1

The curriculum required to provide adequate preparation for

initial employment in business and office occupations consists of
general education, foundational business education, preoccupational
business education, and occupational business education. The occupa-
tional business education program inciundes advanced shorthand, tran-
scription, advanced typewriting, secretarial practice, office practice,
clerical practice, business machines, advanced bookkeeping, accounting,
data processing, and mimeographing. The specific courses taken by the
student depend on the program that the student chooses to follow. Co-
operative office education courses relate to the stenographic area, the
general office area, the bookkeeping area, the business machines area,

and the data processing entry area. Two hours of classroom instruction

n-tha-ioh traininag
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ocal office in buginess or industry,

The student shonld complete minimum prerequisites such as ele-
ments of typewriting and elements of shorthand for the stenographic
program; elements of typewriting and business mathematics for the gen-

eral office program; elements of typewriting and principles of book-

keeping for the bookkeeping program; elements of typewriting and business

libid, 11.

——



mainemaiics for ihe business machines program; and ¢lemeais of type-
writing and business mathematics for the data processing program. Gen-
eral business and business economics are optiomal to all areas; book-
keeping, business mathematics, business English, and business law are
optional to the stenographic area; bookkeeping is optional to the gen-
eral office area; business mathematics and business law are optional

to those in the bookkeeping area; bookkeeping and business English are
optional to the business machines area; and bookkeeping is optional to

the data processing area.

Vocational Guidance

Not every student who desires to participate in the vocational
business and office education program receives the opportunity to do
so, nor is it desirable that he should if he cannot meet the standards
that are established in his school. Nichols believes that selectivity
should be applied for an effective program. He states, "To be effective,
business education for vocational uses should be given only to those
who are qualified to take it and use it."l The qualifications of the
student depend upon his interests and abilities and his long-range plans.
The student should present evidence of employability both by his school
record and by his personal appearance. The high school attendance rec-
ord and the opinions of his teachers, especially his business teachers'
opinions, furnish evidence that wili be prime predictors of the student's
success in the cooperative program. The importance of the attendance

recsrd and the student's personal characteristics are stressed by




24

...... P N mbtian af tha annlisan
rc&auuu; Ullul.uvvc&;cua.vo Vi VNV G sV

equal in importance to the attendance record. A survey com-
pleted by the Greater Hartford Chamber of Comwerce in 1961
revealed that chief reasons for dismissal of recent high
school graduates, ranked in order of frequency, were: (1)
absentesism, \§) peor job attitude, (3) inefficiency, and
(4) tardiness.

mt
v

Nichols pointed out that there is a difference betweemn "student

ability" and "business ability." He stated:

There seems to be little relationship between these
two types of ability. The former calls for certain mental
characteristics and attitudes which the latter may not
wholly depend upon. Personal qualities, social attributes,
technical skill, and cleverness may far outweigh mere men-
tal power in the achievement of finarcial success in busi-
ness; but such things may count for little in meeting the
scholastic siandards of high-grade college preparatory
departments.

The value of the cooperative business and office education experience
to the student will depend upon personal qualifications of the individ-
ual. In this connection Tonne asserts:

The native intelligence of the individual is far more

important than the kind of training experience he receives.
All things being equal, however, the cooperative work gx—
perience is unquestionably valuable to the new worker.

The high school student who plans to enter the cooperative of-
fice education program should, with the assistance of a vocational
counselor, make an early decision to choose the proper foundational
and preoccupational courses in his sophomore and junior years to enable

him to demonstrate the necessary skills and essential work habits that

will facilitate his placement in an office occupation his senior year.

lyjola S. Dedorczyk, "Standards for Beginning Workers in Insur-
ance,"” Business Education Forum, XVII (May, 1963), 15.

2Nichols: op. cit.. 113.

3Herber t A, Tomne, Princip
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Generally, the cooperative office educeilon course is iimited 1o seirior
enrollment, therefore, he will have an adequate amount of time in which
to obtain the necessary skills to enhance his success in the program.
The guidance responsibility is carried by three individuals according
to Van Cleff:

The responsibility of guiding young people into proper
subjects is three-fold. It rests with the homeroom teacher,
counselors, and the coordinators. . . . If a special interest

~or aptitude is shown for one of the work-training programs,

" he ig roferred to the proper coordinator. During the initial
interview the coordinator explains the work training program
and answers questions the student may have. He also gives the
student information for his parents. The student then com-
pletes an application. If after the interview, the coordinator
feels the student is eligible for entrance in a work training
program, he checks with past employers and the homeroom teacher
to see if they think he would benefit from this experience.

Test scores on standardized tests are also checked.!
After the student is admitted to the cooperative business and office
education program, the respongibility for guidance will rest primarily

with the coordinator.

Youth Organizations
Youth organizations are designed to give balance and variety

to the student's school program and to contribute to the overall growth
and development of the student. Youth organizations provide opportuni-
ties for developing ethical and cultural standards. They not only
extend vocational interestg hut also provide recreation that serves as
an outlet for emotional tensions. Qualities that are developed through
participation in youth organizations enhance the student's charce for

success. These qualities include initiative, self-reliance, integrity,

Kobert F. Van Cieif, "Work Training ai Jjohn Harshaii High
Schiool," Virgiiia Journal of Educatioa, LIII (Way, 1960), 27-28.
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There appears Lo be & direct relationship between pariicipation
in co-curricular activities and later success in business, industrial,
and political pursuits. A student who participates in youth organiza-
tions usually sdapis more easily to the ways of busimess tham the stu-
dent who does not participate. Many employers maintain that the most
desirable student to hire is the one who has participated in co-curricu-
lar activities., Activities that both supplement and complement instruc-
tional programs and provide opportunities for developing leadership can
be centered in jouth organizations. A youth organizatien that fulfills
this responsibility for the vocational business and office education
program on the high school level is the Future Business Leaders of
America.

A teacher-coordinator is expected to promote the local high
school business club activities. Business clubs play an important role
in teaching business manners to the student through the club activities
and community projects in which the student is taught to be loyal,

courteous, and dependable. Hengst describes the role of FBLA in Okla-

Ralanaina ta FBLA i
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bilities as well as privileges. . . . These
develop self-confidence, prepare for strong business
leadership, choose occupations, and become useful citizens
while carrying out . . . the purposes of FBLA. This has
all resulted in more interest in business subjects, hetter
class attitudes, more cooperation, and better teacher-
student relationship, It is interesting to watch stw’ents,
who have shown no signs of leadership ?ualities. become
some of the real leaders through FBLA.

In the same article Hengst also shows how FBLA as a public relations

agent strives for better community relationships:




27

rublic relations is a very importan itor im FBLA.
Hany chepters attend meetings of and we th civic clubs
in the community. Businessmen are impressed with the in-
terest and good manners shown by these students in visit-
ing their place of business or playing host to the business-
man when he vigits the chapter as a speaker or guest, The
studenis, school, and communitly can schieve much favorable
publicity through an FBLA chapter with its many worth-while
activities. Governors of several states at one time or
snother have proclaimed a Business Education Week in recog-
nition of FBLA and %he excellent work beinrg experienced

by chapter members.
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The role of business clubs is significant in vocational business and
office education programs. The teacher-coordinator of such programs
must be capable of effectively sponsoring the business clubs as

part of his regular duties in the program.

Business teachers, who desire to become a part of the voca-
tional business and office education program, snould prepare them-
selves to become sponsors of youth organizations. Teachers who have
to learn to sponsor activities while sponsoring them make unnecessary
mistakes in the process. Many colleges and universities afford future
business teachers an opportunity to receive preparation for sponsor-
ship of business clubs through active participation in Phi Beta Lambda.
Both Phi Beta Lambda and Future Business Leaders of America are spon-
sored by the National Business Education Association, a department of
the National Education Association. Phi Beta Lambda is the college
branch of Future Business Leaders of America. The benefits to the
future business teachers from active participation in Phi Beta Lambda
are explained by Null:

Opportunity is given Phi Beta Lambda members to “practice
what they study" through program activities such as field

Ypi



trips to business enlerprises, meeiings willi guesi speakers
froz the fields of business and education, and other types of
conventions and conferences.

Those students preparing to teach find the experience
gained through participation in chapter, state, and national
activitiss to be beneficial when they become sponsors of
Future Business Leaders of America.!

Nnll also illustrates how the college preparation obtained from active
participation in Phi Beta Lambda has given valuable assistance to a
former member of a college chapter of Phi Beta Lambda:
At the 1963 Arizona state convention of Future Business
Leaders of America, three top honors were won by students
of a former Phi Beta Lambda member, an Oklahoma Collage for
Women gradmate. Her students wun first in typewriting,
first in parliamentary procedure, and the title of "Miss »
Future Business Leader of Arizona." Although this was only
her second year of teaching, she had acquired valuable exper-
ience for directing FBLA activities thﬁouuh her participation
in all phases of Phi Beta Lambda work.
Collegiate participation in Phi Beta Lambda could enhance teacher-
coordinators' effectiveness as sponsors of business clubs. Active
participation in Phi Beta Lambda on the college campus will thus

contribute to the success of the future of the business teachers.

The Teacher-Coordinator

Teachers of the vocational aspects of business and ofrice edu-
cation should be well qualified in terms of educational background, pro-
fessional education, teaching experience, and office work experience.
Ail these elements are considered in the requirements for teacher-coor-
dinators of cooperative office work experience programs. According to

the Oklahoma State Plan, the qualifications of a teacher-coordinator are:

lg)sie Null, "Phi Beta Lambda," The Oklahoma Teacher, XLV
(December, 1963). 18.

21bid.
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Shall be & u“adu-to of an undergraduate pio in busi-

ness teacher preparation in an approved instltution

Shall have acquired three or more years of experience in
business education 'as a teacher, counselor, supervisor, and/or
administrator.

Shall have one or more vears of experience in a business
or office occupation,

Shall have completed courses in metiiodology of office
education, theory of cooperative office education, introduction
to vocational education, office education content and methods,
and office administration, management, and supervision., With
special permigsion of the State Supervisor of Business and
Office Education, this requirement may be done concurrently.

The teachers in the fowndational and the preoccupational areas devote
the majority of their time to classroom instruction, whereas the teacher-
coordinator of cooperative office edncation is involved in many more
activities. Therefore, much attention is given in this study to the
qualifications and the duties of the teacher-coordinator in the voca-
tional business and office education programs.

The responsibility for the success of the vocational business
and office education program rests with the teacher-coordinator. He
spends much of his time in each student's place of employment in assist-
ing either the employer or the immediate supervisor of the student in
planning his on-job instructior. The work schedule indicates the tagks
that the student shounld he ahle to accom
they should be arranged. The teachar-scoordinator also assists the em-
ployer in selecting the procedunres to use in demonstrating an operation
and giving instruction to the student on the job.

The teacher-coordinator should promote vocational education so
that the business organizations understand the program and work with the

teacher-coordinator in training the student for productive employment.

1Oklahoma State Plan for Vocational Education, Sectionm 1.52-16



The student and his parents chonld h2 made aware of the meritc of the
vocationalbbusiness and office education program. A harmonious relatiom-
ship between the work training programs and the academic departments of
the school shonld be developed so that each will cemplement the other,

The student's wor: experience complements the classroom instruc-
tion. The teacher-coordinator organizes related instruction to include
matters pertaining to securing and holding a job, employer-employee
relations, safeiy, office procedures, and personal development. To do
this the teacher-coordinator must be tﬁorouthy familiar with basic in-
struction necessary in the office occupations area and to study new
trends in business to enable him to imstruct the student in curreat busi-
ness practices. The daily contact with the student in the classroom and
on the job afferds the teacher-coordinator opportunities to share in
developing vocational skills. Problems can be anticipated and, in some
cases, even prevented. In a two-hour classroom instruction period, the
teacher-coordinator not only should be able to develop the skills of
the student which are closely related to the job but algso has the oppor-
tunity to teach related information. The related information teaching
includes broad discussions common to ail student workers and provides
learning situations that foster desirable personal hahitg and attitundes,
The classroom instruction should go beyond the immediate needs of the
student and should include information that will be of benefit to the
student after he graduates.

According to the 1959 American Business Education Yearbook
"The coordinator has two major roles--one in school, basically as a

teacher, and the other out-of-school basically as & job snpervisor."1

1Andrews and Cromley, op, cit., 350-51..



31

the chief functions of the coardinator
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1. To survey community needs as the basis for establishing
cooperative business education programs

2. To counsel with prospective students and parents as the
basis for
a. selecting students for the program
b. helping students plan school programs
c. helping students choose a job
d. placing students on a job

3. To establish an advisory committee

4, To develop continuing publicity for the program through
a. talks before student groups, parents, faculty
b. publicity in school paper and local newspaper

5. To deveiop working ruies and reguiations for the program
and to prepare the forms necessary for the orderly and
effective operation of the program

6. To teach or arrange for teaching of selected job-related
information to students, utilizing job needs and job
experience for class instruction

7. To teach or arrange for ieaching of general related
information that all student workers need, utilizing
job observations and employer suggestions in determining
content

8. To interpret the cooperative business education program
to administration and faculty

9. To secure suitable work training stations and develop
satisfactory training schedules

10. To place students on the job

11. To supervise students on the job through employer
conferences, job visits, and student interviews

12. To take care of on-the-job problems of students

13. To develop plans for evaluation of a student's job
performance

14. To secure suggestions for in-school related study

15. To interpret the cooperative work program to the
community

1l6. To plan for follow-up after graduation!

Perusal of the above list mak»ss it apparent that the business
teacher-coordinator has many responsibilities to the student and to the
community.

A brief summary of work-experience education was presented by
Leeming who lisied ihe steps that an adminisirator should foliow when

he becomes interested in the program:

11pid,
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1, A coordinator is hired.

2. A survey of job opportunities in the community is
made by the coordinator.

3. An advisory board may be selected to aid in development.

4. The plan is advertised to the students and interested
persons are asked to see their comnselors or the
coordinator.

5. As jobs arise the coordinator sends two or three
"qualified" pupils to be interviewed.

6. The accepted pupil is placed on a shortened school-day
schedule and allowed to work for pay.

7. School credit is allowed for such work and is enter?d
by the coordinator on the pupils cumnlative record.

Prior to the passage of the Vocational Education Act of 1963
the qualifications of a business teacher-coordinator were stated in vague
terms by a particular school system. However, since the passage of the
Vocationai Education Act of 1963, the quaiifications of the teacher-
coordinator must be spelled out in each state plan. Vocational educa-
tion has been provided at times for students with limited academic abil-
ity, who, in turn, were taught by teachers without proper qualifications.
An article in the November, 1964 Bulletin of the National Association
of Secondary-School Principals states:

To put it bluntly and unkindly, we tend to send our

poorest and most troublesome students to vocational classes

which we then staff with teachers with the least education
and minimal teaching experience. Furthermore, these teachers

often are the anac who failad to make sood st their trade
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or are the victims of technological change.
The Vocational Education Act of 1963 may prevent a recurrence of the
poor conditions that have sometimes prevailed in the past. The needs

of a bygone industrial era will no longer receive the bulk of the

lorthur Leeming, "Work-Experience Education and Curriculum
Planning,” California Journal of Secondary Education, XXXIV (November,
1959), 408.

2George Arnstein, "Vocational Education,"” The Bulletin, (Wash-
on, D. C.: National Association of Secondary-School Principals,
3



33

{9

fition. Theé new tTaining programs are designed to &quip studenis
for modern business in an advanced technological society.

Venn,1 emphasizes the importance of the role of vocational teach-
ers and the need for leadershi% on the part of higher educatiom to pro-
duce qualified vecational teachers. He believes that the recruitment
of competent teachers is difficult at all levels and especially so in
vocational and technical education. The teachers of vocational subjects
must have a high level of job knowledge and experience that require
cooperation between higher education and the community to bring about
important breakthroughs in vocational and technical teachina.2

The shortage of qualiffed vocational teachers has hindered the
improvement and expansion of these programs. A teacher-coordinator
must receive training that will enhance his teaching; he must also be
competent in a relevant occupational skill. Venn places the responsi-
bility for alleviating the teacher shortage at the doorsteps of the
teacher-training institutes. 1In this connection he states:

For too long the educational community has misunderstood

the nature of vocational and technical education; there is

much more to it than the acquisition of certain gkills through
the duplication of work activities. Ultimately, vocational

and tasnhnical aduratian will ha an annd ae tharna wha +tanabk 3¢
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and the preparation and continued updating of teachers for it
must become the responsibility of the colleges and universities
with experience in teacher egucation and schools and departments
in the relevant disciplines,

Preparation programs for vocational teachers in the business

area have been established in Oklahoma at both the University of

lgrant Venn, Man, Education, anrd Work (Washington, D. C.:
American Council on Education, 1964).
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niversiily. Thelr course oiferings nave
been revised to meet the needs of the new teacher-coordinators who
lack the required academic background for operating a cooperative
work experience program.

The need for adequate preparation for teachers in vocational
programs was algo recognized in a yearbook of the National Society for
the Study of Education. Swanson and Kramer write:

Collegiate preparation of vocational teachers--earlier
thought by many to be somewhat inconsistent with the basic
vocational-education philosophy-~-is becoming more and more
accepted as logical and necessary. . . . This is not to
suggest that the vocational-education teacher's need for
successful work experience in the occupation for which he
will give training is considered any less important. It
is imperative that he who would prepare students for suc-
cessful vocational careers must first of all know, from
experience, the skills and activities required for success
in the occupation and must have been successful in it.
However, it has become apparent over the years that each
individual's educational development must include adequate
general and liberal education. The preparation of the voca-
tional-education teacher should, therefore, include an appro-
priate liberal-arts education.

To be a certified business teacher in Oklahoma, the applicant
must complete the requirements for the bachelor's degree with a major
in business education with a minimum of fifty semester hours in general
education, a minimum of twenty-one semester hours in professional educa-
tion, and a minimum of either twenty-six hours in the special content
field of bookkeeping and clerical program or thirty hours in the specisl

content field of business education, including sherthand. General

13, Chester Swanson and Ernest G. Kramer, "Vocational Education
beyond the High School," Vocational Education, The Sixty-fourth Yearbook
of the National Society for the Study of Education, Melvin L. Barlow,
ed. (Chicago: University of Chicage Pregg, 1965) o, 171,
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of the various major areas of learning including the natural sciences,
the sdcial sciences, and the humanities. Professional education for a
teacher-coordinator should embrace the functional areas of educaticnal
methods, including methodology of business and office education, intro-
duction to vocational education, and a student teaching experience in
the field of business. The special content field of business should
make the teacher-coordinator competent in at least one oi the following
areas: secretarial, general clerical, bookkeeping and office machines,
and data processing.

Teacher-coordinators shouid think in terms of five years of
preparation, whether a master's degree program or simply additional
course work in night school or in summer terms in college. The prepara-
tion of the teacher-coordinators is designed to meet the needs of the
individual teacher by designing the program content to strengthen the
underdeveloped areas of that teacher's background.

The requirement in the Oklahoma State Plan of three years of
successful teaching experience assures the cooperative business and
nerienced teacher-coordinator,  An
experienced teacher ig less likely to seek employment in another school
after a few years of teaching. An experienced teacher generally has
proved his ability to teach and cannot hide from his past performance.
The experienced teacher is aware of what is necessary to motivate students
and is important in any subject matter area. The business teacher with
successful teaching experience may be more willing to accept the super-

visory responsibilities that are required of all teacher-coordinators

.
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The teacher-coordinaior in Oklahoma musi have an adequate prepa-
ration as a business teacher, show proof of three years of successiul
teaching experience, and have at least one year of acceptable and veri-
fiable work experience in an office. The work experience broadens the
teacher's perspective and gives him greater insight into the needs of
office workers. Opportunities for employment in an office situation

may be provided by teacher education programs in colleges and uaiver-

sities. An examnle of the role that one teacher edncation institute

can play in the area of work experience is given by Moorman concerning
the program at the University of Florida:

During the summer of 1957 and 1958 the University of
Florida offered a Seminar and Work Experience course for
which graduate credit was given. Each teacher was placed
in a position in an office which would normally be held by
a beginning worker, that is, by an employee just out of high
school. These jobs were obtained through the cooperation of
the National Office Management Association chapters. 1In
two cases, there are 50 or more employees in the office.

In some cases, positions were held in offices employing as
many as 400 people. . . . The teachers who participated in
this seminar and work experience program were asked to
evaluate their experience in terms of improvement of instruc-
tion in the classroom.

This is but one example of the role that the colleges and uni-
versities may play in the area of teacher preparation. One of the most
effective means of evaluating the material taught in a classroom is to
work in an office. Office experience will assist any business teacher
in teaching beiter, but it is noi required of them. However, the voca-
tional business and office education teacher must have office experience

to be employed in the vocational program.

1john H. Moorman, "Teachers Work, Earn, and Learn,” Business

inn Wawld vrtT (7 10400 ann_ 9N
Bn_wOdL G, AL \ounuux_y, ;7uu;, GUUT@U L.
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in summary, the teacher-coordinator in Oklahoma is the key
figure in the vocational program of business and office eduncation.
The course in cooperative office education is offered to seniors as
the primary means of acquainting them with actwal work conditions.
Thus the amount of unnecessary and expensive initial training on the
job is greatly reduced. The responsibilities of the teacher-coordinator
of cooperative office education are to teach the students in the formal

mtsAA Aand Asrman

A A 3
Lo guide and counsel

clagsroom to cuperv h uden A
the students both at school and at work, and to serve as a public re-
lations agent for the school in the community. According to certifica-
tion requirements in the Oklahoma State Plan the teacher-coordinator
must have completed undergraduate preparation in business education,
must have three years of successful teaching experience, and must have

one year of office work experience,

Procedure for Evaluating Business Teacher Potential

A questionnaire was developed as the instrument to be used in
this study for gathering information from business teachers. Many hours
were spent in developing a questionnaire that would provide valid and
reliable data. The questionnaire was submitted for critical analysis
{6 Knowicdgeabie educaiors, graduaie stiudents in a research seminar in
business education, and to ten secondary school teachers of business in
Oklahoma City and Tulsa. A sample foram of the questionnaire is included
as Appendix A. The questionnaire was arranged into five parts.

Part one was concerned with the persomal datz about the respond-
ing business teacher including the teacher’s name and age, as well as

the name of the teacher's school.
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Part two was concerned with the business teacher's adncation.
In this part responses were requested concerning the type of degree(s)
and the name of the degree granting institution(s):; the major fields
of concentration, the approximate number of semester hours heyond the
highest degree, the approximate grade point average(s), and the names
of additional short courses completed and workshops attended by the

teacher. A more comprehensive section of part two inquired about the

had in the following areas: communication skills, recording skills,
general business, practice or laboratory courses, vocational education,
professicnal business education, and other profassional educatioa.

Part three was concerned with the teaching experience of the
business teacher. Information was requested about the number of years
the teacher had tanght, the number of years that he had taught in his
present position, the pogsession of a standard certificate for teaching
business, the time devoted to teaching business subjects, and the sub-
jects that he was currently teaching. Also in part three information
was requested concerning the number of years that he had taught at vari-
ous grade levels in the areas of communication skills, recording skills,
general business, practice or laboratory courses, and vocational educa-
tion. The grade levels included junior high school, high school, eve-
ning adult, junior college, private business college, four-year college,
and university. Space was provided for the teacher to irdicate other
schools that he had atiended, such as military schools.

Part four requested information from the business teacher about
his business and office work axperience. Space was provided for indica-

ing the job title, the type of job (full time, part time
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and the inclusive dates of employment. There were six lines provided
for the business teacher to list information about gix jobs. He could
also use blank space for additional job listings.

Part five dealt with membership in professional organizations.
The eight organizations listed in this part included the National Educa-
tion Association, the American Vocational Association, the National
Business Education Association, the Oklahoma Education Association, the
Pi,

Oklahoma Ruginees Educsat

and Phi Beta Lambda. Part five was also concerned with the organiza-
tions that the business teacher sponsored, including Phi Beta Lambda
at the college level, Future Business Leaders of America, Distribmtive
Education Clubs of America, and a local business education club in

high school.

Administration of the Questionnaire

A mail contact with all teachers of business subjects was pos-
sible through the use of the list provided by the State Department of
Education. The list was compiled from information contained in the
Superintendents’ Reports. The State Department considered business
teachers to be those teachers who taught at least one subject in the
busiiiess area. ODisiribuiive education teachers were only inciuded ii
they tangnt 2 business subject other than distribmtive education. There
was evidence that some of the teachers listed as teaching business sub-
jects had never taught and were not teaching a business subject at the
time of the mailing of the questionpaires, The list provided by the
State Department gave the teachers' names, the names of the school disg-

tricis in which the teachers were teaching, and the names of the post
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officec where the schools received their mail since some of the smaller
schools were not located in communities where post offices were located.
The school districts were listed in alphabetical order by the names of
the counties in which the districts were located.

After all of the known junior high school teachers were elimina-
ted, questionnaires were mailed to 962 high school teachers of business
subjects, After the initial responses began to decline in number, a
variety of meihods were used as [ollow-up measures. in
City area, contacts were made by telephone to some teachers and personal
visits were made to other business teachers who did not respopd. Postal
cards and personal letters were mailed to other non-responding bunsiness
teachers throughout the state. Additional questionnaires were enclosed
with the follow-up letters. All of the business teachers who did not
respond to the initial questionnaires were contacted in one of the four
ways, and in some cases two or more follow-up methods were used,

0f the 962 business teachers who were mailed questionnaires,
there were 579 who responded giving a 60.19 percent of return, There
were 555 questionnaires which were ugsable for a 57.69 percent of usable
return. Many questionnaires were not usable because business teachers
failed to complete all of the required information. The chi-squars test
wag applied to the returned guestionnaires according to the size of the
schools in which the teachers were teaching to determine the representa-
tiveness of this number. The test indicated that the returns were not
significantly different from the population; therefore, the returned

questionnaires were considered to be representative of the population.



CHAPTER I1I

NUMERICAL CONSIDERATION OF BUSINESS TEACHER POTENTIAL

vocational business and office education under the Oklahoma State Plan
for Vocational Education is treated in this chapter by means of a numer-
ical technique applied to the data collected in questionnaires completed
by 555 bmsiness teachers during the 1964-1965 school year. The qualifi-
cations of vocational business and office education teachers in Okla-
homa are set forth in the Oklahoma State Plan that was discussed in
detail in Chapter II, The local teacher-coordinater of vocational busi-
ness and office education must have graduated from an accredited under-
graduate college or university program, have met the requirements for
certification in business under existing regmlations; have taught three
or more years in the field of business; and have worked at least one
year in a business or office occupation. He must either be in or have

completed twelve semester hours of study including courses and workshep

instruction relating to vocational business and office education.

Procedure for Analysis of Data

A procedure was devised so that the gqualifications of the Okila-
homa business teachers who were teaching im high schools during 1964-1965

41



42
conld he evaluated with 2 numerical technique. Based upon the reauire-
ments for vocational business and office education teachers as set
forth in the Oklahoma State Pian, this numerical technique was applied
to the data obtained from the questionnaires. Eight aspects of teacher
potential were considered in this procedure: (1) total academic prepa-
ration, (2) teaching experience, (3) office work experience, (4) age,
(5) business concentration, (6) professional business education,
{7) experience in sponsoring youih organizaliom
in professional business education organizations. The point scale
devised for and applied to the evaluation of each of these eight aspects
of teacher poteatial included a high rating of seven and was regressively
graduated to zero. Since the criteria for some of the aspects had less
than eight elements to evaluate, the full range of eight points was not
always possible for each of the aspects. Thus the lower limits for some
of the aspects were larger than zero.

Great care was used in assigning the ratings on the point scale
for each of the eight aspects of teacher petential. In the process of
developing the rating scale, the literature was reviewed for pertinent
information and knowledgeable educators were consulted to determine
the best weights to assign to each aspect. There is evidence to indi-
cate that this procedure is acceptable for the designation of desired
weights to evaluate the essential elements developed in such a study.
Ebel and Damer state:

When the major categories of knowledge and ability . . .

hiave been determined, the next problem is to decide how much
emphasis to place on each. Usually these decisions require

subjective judgments. The decisions are based on the values
and experience of the . . . constructor and his consultants,
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. « . Since the judaments involved in establishing the
desired weights are seldom precise, exact calculation
of the actual weights is seldom warranted.
After the criteria were established for evaluating the teacher potential
revealed in each of the guestionnaires, it was necessary toc assamble
and classify the data. The data were summarized by determining the

proper level of strength on the point scale to be assigned to the cate-

gories for each of the eight aspects of business teacher potential. The

first eleven of the eighty columns of each card were used for coding.
The first three columns of each card were coded with the number assigned
to the particular business teacher, These numbers ranged from 001
through 555 and represented the returned questionnaires used in this
study. The first sort was used to channel into the eight ratings on

the point scale the level of degrees held by the business teachers.

The totals were given for each of the point scale units at the end of
each sorting operation. This process was repeated for each of the seven
remaining aspects.

The first major section of this chapter is devoted to consider-
ation of the findings of the numerical analysis of the data obtained
from 555 business teachers. Also included is a discussion of the reason-
ing that was used in selecting the categories in weighted order as they
appear on the point;scale arrangement for each of the aspects of this
study. A table illustrates the results of the application of the cate-

gories to each of the eighti aspecis.

lRobert L. Ebel and Dora E. Damer, "Test and Measurements,"

Encyciopedia of Educational Research, ed. Chester W. Harris, 1960, p. 1309.
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The second major section of this chapter is devoted to a pre-
sentation of findings relating to the 232 vocational business and office
education teachers who met the minimum requirements in these three most
critical aspects of teacher potential: (1) academic preparation, (2)
teaching experience, and (3) office work experience. These aspects were
judged as most critical because entry into vocational business and of-

fice education programs requires specific business teacher preparation,

year of office work experience. The data concerning those business
teachers who met the three critical requirements were summarized by

means of a series of card-sorting operations.

Results of the Numerical Analysis

The data obtained by means of questionnaires are presented here

for each of eight aspects of teacher potential. The presentations fol-
low similar patterns in that each is introduced with a discussion of

the type of reasoning used to establish the pertinent category and the
point scale. This is followed by a list of the categories for each of
the ratings on the particular point scale. The collective findings rela-
tive to the potential of teachers for vocational business and office edu-

cailon in Okiahoma for the 1964-i963 school year are reporied in Tabie I.

Total Academic Preparation
Solid academic preparation of business teachers is essential to
the develepment of successful programs of cooperative office education.
One of the best indicators of such preparation is the extent to which

teachers evidence desire and initiative for academic preparation in
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purcuing undergradmate and gradmate degrees, Therefore, in this study

the higher ratings on the point scale were given to busiress teachers
who held advanced degrees in business teacher preparation. The follow-

ing categories were used for dats summarized in Table 1:

Point Scale Categories of Total Academic Preparation
7 The teacher is a graduate of a business teacher prepa-

ration program and holds a master's degree with addi-
tional course work above the master's level,

6 The teacher is a graduate of a business teacher prepa-
ration program and holds a master's degree without
any additional course work.

S The teacher is a graduate of a business teacher prepa-
ration program and holds a bachelor's degree with
additional course work above the bachelor's level.

4 The teacher is a graduate of a business teacher prepa-
ration program and holds a bachelor's degree without
any additional course work.

3 The teacher is not a graduate of a business teacher
preparation program but holds the minimum of a
master's degree.

2 The teacher is not a graduate of a business teacher
preparation program but holds a bachelor's degree
and has done additional course work.

1 The teacher is not a graduate of a business teacher
preparation program but holds a bachelor's degree.

0 Not applicable. There is no zero rating on the point
scale for this agpect of teacher potential,

As shown in Table 1, a total of 92,80 percent of the business
teachers met the minimum degree requirements in 1964-1965 for teaching
in vocational business and office education programs under the Oklahoma
State Plan. This percentage was obtained by combining categories 4, 3,
6, and 7 and indicated that 515 business teachers were graduates of

business teacher preparation programs.




TABLE 1

POTENTIAL OF BUSINESS TEACHERS IN OKLAHOMA IN 1964-55, FOR TEACHING
UNDER THE PROVISIONS OF THE VOCATIONAL EDUCATION ACT OF 1963

ey S =
Aspects of Teacher Potential?d
Potential
(g?;ﬁ?z; Propasation|Experionce [Experionce| Age | Baucation Comeentraiion| Sionsecship| Meabesania®
Low,
No. ‘ % No. % No. % No. % No. % No. % No. % No. %

7 141} 25.40 |345] 62.16 (129} 23.24|181| 32.61| 105} 18.92 180} 32.43 1 .18 0 0
6 96} 17.30 32 5.77] 13 2.34142| 25.59 212 38.20 35 6.31 13 2.34 22 3.96
S 194 ] 34.96 571 10.27 1168 | 30.27| 70| 12.61 36} 6.49 290 | 52.25 47 8.48 | 73] 13.15
4 941 15.14 59} 10.63 9 1.62(124 1 22.34 20 3.60 1 .18 0 0 130 23.42
3 16 2.68 62| 11.17§ 10 1.80| 38 6.85 26 4.68 42 7.57 17 3.06 100} 18.02
2 11 1.98 0oy O ) .90 0 0 o1 9.19 1 .18 6 1.08 151} 27.21
1 13 2.34 el B 10 1.80) -=) ==~ 36| 6.49 6 1.08 471 ] 84.86 65] 11.71
0 o| o By 211 38.03| --| -- 69| 12.43 | --| -- -] -- 14| 2.53

Total 555 |100.00 |555 {100.00 {555 |100.00 555‘100.00 555 {100.00 555 {100.00 555 {100.00 555 }100. 00

i 3

AThe detailed elements in these categories of potential are presented in the discussion
pertaining to each of the aspects of teacher potential in this chapter.



47

There were more teachers in category 5 than in sny other cate-
gory. Classified in this category were the 34.96 percent of the 555
business teachers who were graduates of teacher preparation programs
leading to business teacher certification, In addition to holding
bachelors}qdeqrees, each had completed additioral course work at the
graduate level. The 40 business teachers represented in categories 1,
2, and 3 in the academic preparation section of Table 1 were not grad-
uates of busin her preparation programs., These 40 teachers

comprised 7.20 percent of the teachers participating in this study.

Teaching Experience

The Oklahoma State Plan requires a minimum of three years of
teaching experience in business education for a coordinator in vaca-
tional business and office education. This requirement is based on
the assumption that teaching ability improves each year of “successful”
teaching.

It must be assumed that most business teachers who have taught
for a number of years have proved their ability to teach and have dem-
onstrated their power to motivate students in the learning process.
Such teachers should be qualified to teach vocational business and of-
fice education more effectively than the business teachers who are new
to the profession., The higher ratings on the poiat scale were, ihere-
fore, reserved for business teachers with the greater number of years

of experience in teaching. The following categories were used for

Point Scale Teaching Experience Categories
7 The teacher has taught the communication skills, re-

cording gkills, general business,.office practice, and

i 3 Llera Am mama wosae
other typee of bhusiness subjects for five or more years.
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6 The teacher has tanght businecs eubjects
pericd of four years.

[t

5 The teacher has taught business subjects for a
period of three years,

4 The teacher has taught business subjects for a
period of two years. .

3 The teacher has taught business subjects for a
period of one year.

) Not applicable. All of the teachers in this study
)-- were teaching business subjects in 1964-1965. There-
) fore, they were covered by the categories 3 through 7.

Q= N

0f the responding business teachers, 78,20 percent were qualified
in terms of the three-year minimum of teaching experience as set forth
in the Oklahoma State Plan, These 434 tesachers are represenied in cate-
gories 5, 6, and 7 in the teaching experience section of Table 1. As
shown in category 7, 62.16 percent of the business teachers had a mini-
mum of five years of teaching experience in the business field. There
were 10.04 percent of the business teachers who had three or four years
of experience in teaching business subjects. There were only 121 teach-
ers, or 21.80 percent, in categories 3 and 4 who had taught fewer than
three years, It is apparent that, for the most part, buginess teachers

in Oklahoma are experienced teachers.

Office Work Experience
The office work experience requirement for business teachers,
under the Oklahoma State Plan is based on the premise that a teacher

who gains understanding of the operation of an office through personal

zr

experience will have 3 broad perspective for directing the learning of
his students. 1In effect, office work experience provides the teacher

with a knowledge of the current procedures and functions of the busiaess



office, In manvy busin firms the office procedures are conlinuously

changing in response to technological forces., Thus, it is vital that
the business teacher, by one means or anoither, continuously update and
extend his knowledge of office procedures. This beiterment cam be
accomplished by business teachers either through full-time work exper-
ience in office situations or through summer office experience. This
office work experience requirement may be satisfied through afterschool

and Saturday employment during the school year.

It i§ furthermore desirable for the vocational business and
office education teacher to have office work experience that is recent
enough for him to be familiar with current protedures. In this study,
office work experience that was gained during the five-year period from
June, 1960, through May, 1965, was judged as being recent. The cate-
gories for the office work experience aspect were structured to give a
higher rating to those business teachers with more recent experience.

The following categories were used for the data summarized in Table 1:

Point Scale Office Work Experience Categories
1 The teacher has worked in an office for more than

one year and his latest experience was within the
last five years.

6 The teacher has one year of office work experlence.
aﬁd l.hP lﬁ‘l"ﬁgl ﬁinﬁi‘lgﬂce wac nn'rnlﬂ !"n act fl s vaars,
5 The teacher has at least one year of office work

experience, but his latest experience was not within
the last five years.

4 The teacher has nine months of recent office work
experience and could meet the one-year requirement
with one summer of office work experience.

3 The teacher has nine months of office work experience
that was not within the last five years. This teacher
might find it difficult to meet the one-year require-
ment by working for one summer.
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experience. The one-year requirement could be

met with two summers of office work experience.

ha teacher hac ciy months of recent office work

1 The teacher has six months of office work experi-
ence that was not within the iast five years.
This teacher would find it most difficult to adjust
to the rigors of office work experience for two

summers.

0 The teacher has had either fewer than six months
of office work experience or no office work
experience.

teachers in categories 5, 6, and 7 of the office work experience aspect
in Table 1, who had the minimum of one year of office work experience
and thereby mei the requirement under the Oklahoma State Plan. However,
in this 55.85 percent, only 142 business teachers, those in categories
6 and 7, fully met the requirement of one year of recent office work
experience. The teachers in category 5 met the requirement in a large
measure but their one year of office work experience was not within the
last five years. It might be a simple matter for many of these 168
business teachers to update their work experience either inm part-time
employment during a school year or in full-time employment during one
or more cummers, There were an additional 3.42 percent of the business
teachers, the 19 in categories 3 and 4. who could meet the requirement
of one year of office work experience by working for three months dur-
ing a summer. Another 2.70 percent of the business teachers, the 15
in categories 1 and 2, could meet the one year requirement by working
in an office for two summers.

There were 211 teachers, or 38.03 percent, in category O who

either had never worked ‘in an office or had less than six months of
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office work experience. This means that only the 142 business teachers
in categories 6 and 7 had work experience to meet fully the office work
experience requirement. The remaining 413 business teachers should
either update their work experience, extend their experience to meet the
one year requirement, or complete one full-time year of office work ex-
perience.

At this point, it is appropriate to emphasize that business

skills before seeking employment in an office. An incompetent business
teacher does much to destroy the good image of business edmcation in

the eyes of the businessmen who judge the effectiveness of business
education programs by the performance of the business teacher in an
office situnation. This was emphasized in a speech delivered by Anderson

to the business teachers in Oklahoma.1

Age
The teacher-coordinators in vocational business and office educa-

tion programs must be physically capable to teach energetically and
travel reqularly to the work stations of their students. Thus, the age
of an individual should relate directly to the evaluation of the poten-
tial of business teachers. The business teacher should be sufficiently
mature to demonstrate what is to be learned and accomplished in the co-
operative work program. The age factor may be related to classroom
teaching, to daily travel to students' work stations, to personal con-
tacts with businessmen, and to sponsorship of youth orgamizatioms. A

teacher could be either so young as to be handicapped by lack of

lRuth I. Anderson, “Heaven in Your Hands," Speech delivered
to the Oklahoma Business Education Association, Oklahoma City, October, 1965.
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maturity or so old as to be handicapped in meeting the physical energy
requirements of his job,

Age is thus an elusive element in this study because a teacher
could be of an age at which he probably would have either limited or
no potential as a vocational business and office education teacher.
Conversely, a teacher could be limited because of either youthfulness
or a lack of mature judgment, yet could possess long-range poiential.

The h

ighect rating in the age aspeE- of teacher notential was
given to the teachers who were between the ages of 25 and 34. The

following age categories were used for data summarized in Table 1:

Point Scale Categories of Age
1 The teacher is between the ages of 25 and 34.
6 The teacher is between the ages of .35 and 44.
5 The teacher is under 25.
4 The teacher is between the ages of 45 and 54.
3 The teacher is between the ages of 55 and 65.
2 The teacher is more than 65 years old.
1 )_. Not applicable. There are no one or zero ratings
0 ) on the point scale for this aspect of teacher potential.

There were 323 business teachers, or 58.20 percent, in categories
L) ¥~ | A A A= VYo nn L - em A P S —
&J anu 44, AviLualliy, J9c.Vl pCIUCub Ui Lne
teachers were between 35 and 44. It is evident, therefore, that the
majority of the business teachers could be categorized as mature, and

in a favorable age range for accepting new kinds of responsibilities

in the coordination of vocational buginess and office education programs.

There were 12.61 percent of the business teachers who were under

25 and might be handicapped because of their age in dealing with the
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businessmen in cooperative work experience activities. On the other
hand, 29.19 percent of the business teachers were over 45 years of age
and might lack the energy and vitality required either in youth organi-
zation activities or in work station contacts. These and other data

about age are presented in Table 1.

Professional Business Education

For the purposes of this study, the term "professional business
education” refers to the elements of the preparation of a business teacher
that are provided in collegiate education courses. Professional business
education is ccncerned with methods of teaching business subjects, the
business curriculum, measurement of business skills and abilities, and
other elements of teaching and learning. The prospective business teacher
generally begins study of professional business education at the under-
graduate level during the junior and senior years of a four-year study
program. He may extend this phase of his preparation for teaching at
the graduate level. Some teachers, after completing undergraduate pro-
grams in areas other than business, return to college to gain needed
professional preparation for teaching business subjects.

The higher ratings in the professional business education aspect
oi teacher potential were given to those business teachers who received
preparation in methodology and principles of business education at both
the gradvate and undergraduate levels and also did student teaching in
business. The ratings declined in value as the amount of undergraduate
and graduate preparation in professiemal education declined. The
following categories for professional business education are summarized

in Table 1:



54

Point Seale .Professional Business Education Catengories

7 The teacher did student teaching in business and
had a course in principles of business education
and/or a course in the methods of teaching business
subjects at boith the graduate and the undergraduate
levels,

6 The teacher did student teaching in business and
had a course in the principles of business education
and/or a course in the methods of teaching business
subjects at only the undergraduate level.

5 The teacher did student teachlnu in business and

LR A [P I

haa a pr uuu.p‘-ca of business education course uuu/ or
a methods of teaching business subjects course at
only the graduate level.

4 The teacher did not do student teaching in business
but had a course in the principles of business edu-
cation and/or a metheds of teaching busimess subjects
course at both the graduate and undergraduate levels,

3 The teacher did student teaching in business but
did not have a methods or a principles course in
business education,

2 The teacher did not do student teaching in business
but had a principles of business education course
and/or a methods of teaching business subjects
course at the undergraduate level.

1 The teacher did not do student teaching in business
but had a principles of business education course
and/or a methods of teaching business subjects
course at only the graduate level.

0 The teacher did not do student teaching in business
nor did he have a methods or principles course in
business education.

There were 87.57 percent of the business teachers, the 486 in
categories 1, 2, 3, 4, 5, 6, and 7 of the professional business educa-
tion section of Table 1, who had professional preparation to teach
business at the undergraduate and/or the graduate level. This prepara-
tion included methods of teaching business subjects, principles of

business education, and/or stndent teaching in businesg, There were
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57.12 percent, the teachers in categories 6 and 7, who had received
prepsration at the undergraduate level, with 18.92 percent receiving
more thorough preparation at both the graduate and the undergraduate
levels. There were only 69 teachers, or 12.43 percent, who had not
had a course in either the principles or the methods of business educa-
tion and did not do their student teaching in the field of business.

It is significant to note that only 18.92 percent of the
an intenge p
involving both graduate and undergraduate study and that only a few of
these 105 business teachers had studied business education with its new
vocational emphasis., Thus, the twelve-hour requirement of advanced
study in the Oklahoma State Plan will "force" many teachers to seek

additional graduate preparation.

Business Concentration

A young person who becomes interested in business teaching while
in high school will have opportunities to enhance that interest and to
develop skills and competencies which may be extended in collegiate
undergraduate and graduate study. The teacher who completes an extensive
program of graduate business teacher preparation is better qualified
ithan ifie teacher wio meeis oniy ihe minimum requiremenis for certifica-
tion. This is particularly true for a2 teacher in vocationzl business
education because it is based upon broad foundational and general busi-
ness aspects as well as on extensive business skills and abilities.
The teacher who began to show ap interest inm business at the high school

level and then continued to pursue that interest in undergraduate and
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ratings on the scale decline as the amount of time involved in the

study of business decreased. The categories for the business con-

centration aspect are listed below.

Point Scale Business Concentration Categories
7 The teacher developed an interest in the commmnica-

tion skills, recording skills, office practice, or
general business areas at the high school level
and extended this interest in his undergraduate

and his graduate program.

6 The teacher has an interest pattern in business
which began at the undergraduate level and was

continued at the graduate level.

5 The teacher has taken course work in the business
area at the high school and undergraduate levels.

4 The teacher had course work in business at the
high school and the graduate levels but did
not have any business preparation at the under-

graduate level.

3 The teacher had preparation in business at the
undergraduate level but did not receive any
preparation in businesgs at the high school or

at the graduate levels.

2 The teacher had preparation in business at the
graduate level but did not receive any prepara-
tion in business at the high school or the under-

arafinata levele
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The teacher had no formal preparation in business
at any level other than high school.

0 Not applicable. There is no zero rating on the
point scale for this aspect of teacher potential.

An analysis of the business teacher potential in the business

concentration aspect as revealed in Table 1 shows that 98.56 percent

of the business teachers, the 547 in categories 3, 5, 6, and 7, had

preparation in business at the undergraduate level.

There were 85.94
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nercent of the business teachere the 477 in cate

who studied business at the high school level. There were 39.10 per-
cent of the business teachers, the 217 teachers in categories 2, 4, 6,
and 7, who had preparation in business at the gradmate level. This
business concentration included course work in one or more of the fol~
lowing areas: communication skills, recording skills, office practice,
and general business.

it appears thai a majority of the business teachers received
adequate preparatidn in business at the undergraduate level. However,
there is evidence of a need for more graduate preparation in business,
The Oklahoma State Plan requiremeni of 12 semester hours in advanced
preparation at the graduate level applies to the business concentration
aspect, as well as preparation in the professional aspect of business
education. Thus, teachers must have graduate preparation in business
to be employed as vocational business and office education teachers
under the provisions of the Vocational Education Act of 1963.

There are three possible explanations for the fact that 14.06

percent of the teachers did not study business in high school: (1) the

high school which they attended did not offer business courses (2)
their high school preparation wag filled with required college prepa-

ratory subjects which left no room for electives, and (3) they did
not have interest in business while attending high school.

There were six business teachers who indicated that they had
only high school preparation in business. Each was teaching only one
business course, either business mathematics or business English, and

had a college preparation in the field of either mathematics or English.
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The value of co-curricular activities in promoting the develop-
ment of the best qualities in young people is gaining recognition in
most eduncatioral circles. Many of the individual disciplines in high
schools have youth organizations that are open to students enrolled in
that discipline. Some of these organizations limit student participa-
tion to those who have high academic ability, while other organizations
try to meei the needs of students who are enrolled in one or more of
the courses in the particular discipline. Business clubs are gemerally
open to all students who are enrolled in one or more business subjects.
The youth organization that is gaining the most recognition among busi-
ness students is the Future Businegs Leaders of America. It, along
with Phi Beta Lambda at the college level, is sponsored by the National
Business Education Association. Another youth organization in business
education, limited to those students who are enrolled in distributive
subjects, is the Distributive Education Clubs of America. Some high
schools have local business education clubs that are not affiliatad with
any national organization.

The business and office adncation section of the Oklahoma Staie

Plan emphasizes the importance of youth orgamizations by reguiria
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a youth organization be a part of the voestional program im ssch high

school., This youth organization in Oklahoma has been designated as the
Future Bu;iness Leaders of America. Inasmuch as youth organizations are
required in vocational programs, business and office education teachers
should gain experience in sponsoring youth organizations while they are

meeting their other requirementg. The highest ratings in this aspect
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were given to the business teachers who had sponsored a combinatioa of
business youth organizaiions and ithe lower raiings were given to ihose
business teachers who had sponsored only one organization. The follow-
ing categories for sponsorship of youth organizations were used for

data summarized in Tsble 1:

Point Scaie Categories for Sponsorship of Youth Organizations
7 The teacher has had experiemce in sponsoring a chapter

of Phi Beta Lambda at the college level and a chapter
of Future Business Leaders of America at the high
school level.

6 The teacher has sponsored a chapter of Future Business
Leaders of America and a local business education club
or a chapter of Distributive Education Clubs of America.

5 The teacher has only sponsored a chapter of Future
Business Leaders of America.

4 The teacher has only sponsored a chapter of Phi Beta
Lambda.

3 The teacher has only sponsored a local business educa-
tion club.

2 The teacher has only sponsored a chapter of Distribu-

tive Education Clubs of America.

1 The teacher has had no experience in sponsoring youth
organizations in business education.

0 Not applicable: There is no zero rating for this
aspect of teacher potential.
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The business youth organizations listed in the questionnaire were the
Future Business Leaders of America, Phi Beta Lambda, the Distributive
Education Clubs of America, and local business education clubs. There
were 84,86 percent of the business teachers, the 471 in category 1 of the

sponsorship section of Table 1, who had never sponsored a business c¢lub,
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Only 11.00 perceni of the business teachers, those in categories
5, 6, and 7, had had experience in sponsoring a chapter of the Future
Business Leaders of America, the youth organizatiom designated as part
of the vocational business and office education program in Oklahoma.
If these 61 teachers move into the vocational education program, they
should have a definite advantage over the teachers without similar

sponsorship experience,

Kembership in Professional Organizations

It is frequently assumed that the effectiveness of a teacher
can be measured, at least in part, by the extent of his activities with
professional organizations. A teacher may be rewarded in many tangible
and intangible ways for his participation in professional organizations,
and, in turn, the professional organizations depend upon the teacher for
their strength and direction.

Two organizations are worthy of support from the teachers in all
disciplines in the high scheols of Oklahoma, the Oklahoma Education Asso-

ciation and the National Education Association. On the other hand, all
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spective business teachers

a better job of sponsoring

can gain preparation to enable them to do

appropriate youth organizations when they

are employed as business teachers in high schools. There are two hon-

orary, scholastic business

education organizations that enable students
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with good academic records to further their leadership ability through
active participation. These are Pi Omega Pi at the undergraduate level
and Delta Pi Epsilon at the graduate level. An organization which is
unfamiliar to many buginegs teachers in Oklahoma is the American Voca-
tional Association. It has been most important to teachers in the
areas of trade and industry, agriculture, home economics, and distribu-
tive education. This organization has much to offer to those business
ieachers wiho are empioyed in ihe vocaiional business and office educa-
tion programs. Business teachers in the distributive education programs
have been active in this organization for many years.

Membership in the eight professional organizations named in the
preceding paragraph was used as a means of measuring the professional
demeanor of the business teachers. The highest ratings were given to
the business teachers who were members of the greater number of these
eight professional organizations. The following categories for member-
ship in professional organizations were used for data summarized in

Table 1:

Point Scale (Categories for Membership in Professional Organizations

7 The teacher was a member of seven professional organi-
zations.

6 The teacher was a member of six professional organi-
zations.

5 The teacher was a member of five professional organi-
zations.

4 The teacher was a member of four professional organi-
zations.

3 The teacher was a member of three professional organi-
zations,

2 The teacher was a member of two professional organizations,
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i The teacher was a member of one professional organi-
zation.

0 The teacher was not a member of any professional
organization.

There were 58.55 percent of the business teachers, the 325 in
categories 3, 4, 5, and 6, who were members of ithree or more of the
professional organizations; 18.02 percent were members of three organi-

zations, 23.42 percent were members of four organizationms, 13.15 percent

(=

were members of five profescional organizations, and 3.96 percent were
members of six of the eight professional organizations. No business
teacher was a member of as many as seven of the eight professional organi-
zations.

There were 27.21 percent of the business teachers, the 151 in
category 2, who indicated they were members of two of the professional
organizations. There were 11.71 percent, the 65 business teachers in
category 1, who indicated they were members of only one professional
organization. Fourteen business teachers, in the zero category in Table
1, indicated that they were not members of any of the eight professional
organizations.

The foregoing sections of this chapter have been concerned with
numerical data about the 555 business teachers. The next section of
this chapter is concerned with the business teacher potential in terms
of critical minimal qualifications: (1) certification to teach business,
(2) three years of teaching experience, and (3) one year of office work

experience,

Critical Aspects of the Teacher Potential

A vocational buginess and office education teacher under the

Uklahowa Staie Pian for Vocational Education must at this time fully
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meei ihree qualifications. He must be a certified business teacher,
must complete a business teacher preparation program in an institu-
tion of higher learning; must have at least three years of experieace
in business education ags either a teacher, a counselor, a supervisor,
or an administrator; and must have at least one year of office work
experience,

In the early stages of the administration of the vocational
program in Oklahoma these three aspects are those with which immediate
compliance is demanded. The other five aspects with which this study
is concerned are also important but they do not require immediate
attention. The three essential qualifications are of immediate major
concern to the State Supervigor of Vocational Business and Office Educa-
tion and to the others who are responsible for developing the program.

In addition to the three critical qualifications, a fourth
qualification is demanded of vocational business and office education
teachers. This is the requirement of 12 hours of course work in method-
ology of office education, introduction to vocational education, office
education coatent and methods, and office administration, management,

and supervision., However, when tne data for this study were collected,

e

n6 business teacher met this gqualification; therefore, this aspect
could not be congidered. A few teachers were completing the 12-hour
requirement, but none had fulfilled it.

Figure 1 reveals that in 1964-05 there were 92.79 percent of
the 555 business teachers in this study who met the first qualifica-
tion for teaching vocational business and office education. These 515

teachers were graduates of busimess teacher preparation programs aad
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held business ieaching ceriificates. There were only 7.21 percent
of the teachers who were not certified to teach business.

There were 73.51 percent of the business teachers who met two
of the three qualifications. These 408 teachers were certified to teach
business and had at least three years of teaching experience. There
were some of them, however, who did not have one year of office work
experience.

There were 41.80 percent of the 555 teacherg in Oklahoma who
fully met all three of the critical qualifications. These 232 business
teachers not only were certified and had three years of teaching experi-
ence but also had at least one year of office work experience. Thus,
these 232 business teachers had immediate potential for teaching voca-
tional business and office education under the provisions of the Voca-
tional Education Act of 1963.

In the first section of this chapter, numerical analyses were
used in evaluating the potential of the 555 business teachers in terms
of eight essential aspects. Apart from this first analysis of informa-
tion about all of the teachers, it is appropriate to reconsider all
aspects of teacher potential as demonstrated by the 232 selected as
having the greatest potential. These aspects are: (1) total academic
preparation, (2) teaching experience, (3) office work sxperience, (4)
age, (5) professional business education, (6) business concentration,
(7) sponsorship of youth organizations, and (8) memhership in profes-
sional organizations. By congidering quantitatively the dats relastive
to the qualifications of the 232 teachers, a more meaningful inter-
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Extent of Qualifications

Figure 1--Diagram showing the extent to which 555 Oklahoma business
teachers met the critical aspects of potential in terms of degrees in
business certificate programs, three years of teaching experience, and
one year of office work experience.
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Total Academic Preparation
As noted before, each of the 232 business teachers held an
appropriate business deqree and a business teaching certificate. There
is additional information to indicate that most of them were qualified
above this minimum level. Of the 232, there were 23, or 9.91 percent,
who were qualified at only the minimum level in that they held only

bachelors®’ degrees. On the other hand, there were 209, or 90.09 per-

study. These include the 81, or 34.92 percent, who had course work
above the bachelors' degrees; the 45, or 19.39 percent, who had com-
pleted masters' degrees; and the 83, or 35.78 who had completed course
work above the master's level. The analysis thus reveals that the 232
had preparation well above the aminimum.

It should be noted, however, that these 232 business teachers
had not at the time of this study completed the 12 semester hours' re-
quirement in specific vocational education. Therefore, if any or all
of these teachers proceed to meet all of the requirements, they will be

well qualified in terms of academic background.

Teaching Experience
Experience in teaching should enable teachers to develop enthu-
siasm for their work, to demonstrate knowledge of subject matter, aad
to practice new techniques of instruction. It was because of this
type of reasoning that the minimum of three years of teaching experience
ig required for theose teachers who desire to work in vocatiomal busi-
ness and office education. In addition to meeting the three year mini-

sum requirement, the 232 teachers had, for the most part, experience
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well beyond that minimum. There were 193 of the 232 potentially quali-
fied business teachers, or 83.19 percent, who had five or more years

of experience in teaching business subjects. There were 39 others who
nad fewer than five years of teaching experience. These are the 14
teachers with four years of teaching experience and the 25 teachers with
three years of teaching experience. Thus, the business teachers who met
the minimum qualifications in the three critical aspecis are actually

aguite well gualified in terms of veare of teaching sxperience,

0ffice Work Experience

Business teachers need office work experience if they are to
gain adequate knowledge of the current operating procedures in business
offices. This understanding of the operation of an office gained
through personal experience is needed for a teacher to direct the learn-
ing of his students.

In terms of office work experience, the 232 business teachers
did not display strength. There were 88, or 37.93 percent, of the 232
business teachers who had one or more years of office work experience
wiich was within the last five years at the time of this study. These

were the B2 teachers with over one year of office work experience which

3 Tamd £2ae cemmen o =
nin the last five years a
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d tiie 0 ieachers with only one year of
ecent office work experience. The other 144 teachers, or 62.07 percent,
had one year of office work experience, but their work experience was

not recent. Thus, most of the 232 business teachers meeting the one-
year minimum requirement of office work experience need to update that

experience,
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Age
A teacher in vocational business and office education may need
to move from one school to another in order to take full advantage of
his qualifications or he may be asked to change the nature of his teach-
ing assignment within the school system where h2 is employed. Older
teachers might be less willing to make such a move than younger teachers.

Also, an older teacher may have been away from formal studies for such

tain the necessary preparation required by the Oklahoma State Plan. An
older teacher who needs to update his office work experience might find
it difficult to adapt to the rigors of an office gitunation after many
years in the classroom. On the other hand, a younger, more immature
teacher might find it difficult to become accepted as a coordinator of
office work experience.

There were 89,65 percent of the 232 teachers who were between
the ages of 25 and 54 years. These were the 60 teachers between the
ages of 25 and 34, the 76 between the ages of 35 and 44, and the 72
between the ages of 45 and 54. These business teachers were within age
limits which would indicate that they would not be at a disadvantage
because of advanced age, nor would they be handicapped because of youth-
fulness.. Only two of the 232 business teachers were under the age of
25 and could be handicapped by their youthfulness.. Another 22, or 9.49
percent, were between the ages of 35 and 65 and probably would be at a

disadvantage because of their advanced age.

Professional Business Education

Vocational bhusiness and office education teachers should have



69

methods and principles courses im business education and siudent teach-
ing experiences in the business field. In general, the business teachers
were well qualified in this aspect of professional business education.
There were 167 teachers, or 71.98 percent, who had course work in methods
of teaching business subjects at the undergraduate level; 135 of these
also did their student teaching in business education. There were 32
additional teachers who did not have methods courses at the undergraduate
level, bnt they did their student teaching in the businecs field, This
means that 199, or 85.78 percent, had had either methods courses or stu-
dent teaching experiences, or both, at the undergraduate level, Add to
this the 11 teachers who had graduate level preparation in methods of
business education, and it becomes apparent that 210 of the 232 teachers
had some preparation in professional business education at either the
graduate or the undergraduate level.

There were 22 teachers of business who did not have professional
preparation in business education and may be required to take more than
the 12 gsemester hours of advanced gradmate preparation to give them

sufficient depth in methodology.

Business Cconcentration

- . -

business, and other business courses. This initial business preparation
is then extended at the undergraduate and the graduate levels. For
others, an education in business may begin at the undergraduate level

and be extended at the graduate level.
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There were 104 of the 232 teachers, or 44.83 percent, who re-
ceived their preparation in business at the high school, undergraduate,
and graduate levels. Another 18 teachers, or 7.76 percent, received
their preparation in business at the undergraduate and the graduate
levels. There were 88 teachers, or 37.93 percent, who received their
preparation in business at the high school level and continued that
preparation at the undergraduate level, There were 21 teachers, or 9,05
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graduate level. Thus, approximately 91 percent of the potentially
qualified business teachers received their education in business at two
or more levels. Only one potentially qualified business teacher indi-

cated he received preparation in business at only the graduate level.

Sponsorship of Youth Organizations

Experience in sponsoring youth organizations in business is of
significant value for those teachers employed in vocational business
and office education since they will be expected to sponsor a business
youth organization. Business teachers, however, appear to be weak in
this regard.

There were 182 teachers, or 78.45 percent of the 232 teachers,
wio had never sponsored any iype of business youth organization. Only
one teacher had sponsored 2 chapter of the Future Business Leaders of
America at the high school level and a chapter of Phi Beta Lambda at
the college level. There were 7 teachers who had sponsored a chapter
of the Future Rusiness Leaders of America and & local business education
¢lub or a chapter of Distributive Education Clubs of America. There

were 28 teachers who had only sponsored a chapter of the Future Business
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Leaders of America. There were 11 teachers who kad sponsored only a
business education club and 3 teachers who had sponsored only 2 chapter
of the Distributive Education Clubs of America.

It may be agsumed that many of these teachers have had some
experience in sponsoring other clubs or youth organizations related
to school affairs. Applications of that experience may enable them to
effectively sponsor a business youth organization. It must be empha-
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sized, nowever, ihai sponsorsiiip of youih orgamizaiions
students is currently limited and this may have implications for insti-

tutions preparing business teachers.

Membership in Professional Organizations

In evalvating the professional demeanor of business teachers,
the aspect of membership in professional organizations was used. The
general professional organizations considered in this aspect included
the Oklahoma Education Association and the National Education Associa-
tion. The vocational business education organizations included the
American Vocational Association, the National Business Education Associ-
ation, the Oklahoma Business‘EQucation Association, Delta Pi Epsilon,
Pi Omega Pi, and Phi Beta Lambda. The two latter organizations relate
to professional activity which may be enhanced at the undergraduate
level in teacher preparation institutions. They can also enable the
prospective business teacher to gain valuable knowledge as background
for sponsoring youth organizations.

There were 171, or 73.71 percent, of the 232 teachers who were
members of at least three professional organizations. These were the

19 who were members of six organizations; 47 who were members of five;
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68 who were members of four; and 37 who were members of three organiza-
tions, The 61 teachers who were members of fewer than three organiza-
tions included 42 teachers who were members of two organizations; 15
teachers who were members of one organization; and 4 teachers who were
not members of any professional organization. In genzral, it appears
that the potential vocational business and office education teachers
are professionally minded and, thus, may have a genuine interest in

teaching as a profession.

Summar

Information and data about the business teachers in Oklahoma
in 1964-65 were obtained from questionnaires returned by 555 teachers,
Considered individually, the questionnaires presented data that were
of doubtfulvvalue. Therefore, duantitative and cumulative methods and
techniques wére devised to evaluate the potential of teachers for work
in vocational business education in a composite manner. The findings
in the analysis of the 555 questionnaires returned by business teachers
in this study were reported in the first section of this chapter in
ight evaluative aspects: (1) total academic preparation,

teaching experience, (3) office work experience, (4) age, (5) pro-

organizations. The 555 teachers were categorized in terms of their

ratings in each of the eight aspects. Each aspect was handled inde-

pendently of the others and the findings reflected this independence.
The analysis of the potential of the 555 business teachers re-

vealed that their qualifications for teaching vocational business and
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office educatiion were high in terms of academic preparation, years of
teaching experience, professional business education, and specialized
study in business. Approximately 90 percent of the teachers: (1) were
certified to teach business, (2) had at least three years of teaching
experience, (3) had preparation in professional business education in
the form of student teaching or methods of business education, or both,
at the undergraduate level, and (4) had preparation at the undergraduaie
level in buginess including conrse work in one or more business aresas
including general business, communication skills, recording skills,
and office practice. Over one-half of the business teachers were be-
tween the ages of 25 and 44 and were thus in a priwe age bracket. Mem-
bership in professional organizations was not a particularly strong
aspect, but over one-half of the 355 business teachers were members of
at least three professional organizations.

The qualifications of tne 555 business teachers were less ade-
quate in terms of office work experience, particularly the recency of
it, and the teachers reported little experience in sponsoring youth
organizations in the business area. Although over one-half of the
teachers had had at least one year of office work experience, much of
that experience was gained a relatively long time ago. A large number
of the 535 teachers, actually 85 percent, had never sponsored a youth
organization. With the exception of office work experience and sponsor-
ship of youth organizations, the 555 business teachers appeared to be
fairly well qualified for teaching vocational business education.

The second major section of this chapter dealt with data about

232 of ine 535 business teachers. These teachers were found to have
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immediate readiness for employment as vocational teacher-coordinators,
except that they needed to satisfy the regiirement of 12 hours of course
work in methodology of office education, introduction to vocational
education, office education content and methods, and office administra-
tion, management, and supervision. This they could complete concur-
rently with employment in the reimbursable phase of vocational business
education.

All of these 23
of adequate academic preparation leading to certification, three years
of teaching experience, and one year of office work experience. Ful-
filling thege critical minimum requirements, they alsc exhibited readi-
ness in the three other aspects of professional business education,
business concentration, and membership in professional organizations.

In addition, it is significant that over 60 percent of them were between
the ages of 25 and 44 years.

The readiness of these 232 teachers was less adequate in terms
of the recency of their office work experience and was very low in terms
of sponsorship of youth organizations. There were 22 teachers 55 years
old or older. They were perhaps too old to now engage in vocational
business education because of their advanced ages they would not reap
much advantage from fulfilling the requirement of 12 hours of advanced
graduate preparation, and many of them would experience difficulty in
updating their office work experience.

I general, the 339 teachers collectively exhibited the same
types of strengths and weaknesses as the more select group of 232 who

met the minimum qualifications of certification, three years of teaching
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experience, and one year of office work experience. The 232 were some-
what stronger in each of the critical aspects, and they had greater
strength in the aspect of professional membership. These differences
were in degree of strengths rather than in the type. Thus, in the four
aspects of age, professional business education, business concentration,
and sponsorship of youth organizations, there was little difference be-
tween the strengilis of the 555 business teachers who participated in

this study and the 232 teachers who met the three critic



CHAPTER IV

REASONED JUDGMENT CONSIDERATION OF

THE BUSINESS TEACHER POTENTIAL

Ir an effort to illuminate the potential of business teachers
for work in vocational business and office education, a reasoned judg-
meni evainative technique was applied to the information gathered from
the 555 questionnaires. This reasoned judgment interpretation involved
careful analysis of the information gathered from each teacher rather
than the grouping of data so that numbers of teachers were found to meet
certain evaluative criteria without references to others of equal impor-
tance,

The material in this chapter contrasts sharply with that in
Chapter ITT, wherein 21l data were presented only

The numerical technique ireated the teacher as a number
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or percentage and did not velaie divecily io the
dual teacher. The reasoned juwdgment analysis pointed up two sigamificant
kinds of information. First, it revealed that certain teachers do in
fact have potential for working in the vocational program, even though
these teachers fell into the category of low potential when only numeri-
cal facts were considered. Second, it revealed that other teachers, a
gnaller number, do in fact have much or sustained potemtial for working

-

{0



in the program, even though they into ihe high poteniial category
when only numerical evaluative ratings were used.

The reasoned judgment evaluative technique, based on the essen-
tial elements in the Oklahoma State Plan, was appiied by this writer as
an individual deeply immersed in the study and relatively well informed
of the general and specific qualifications desired for teachers of voca-
tional business and office education. It entailed a painstaking study
of information about each of the 555 teachers and careful evaluation

of both the immediate and long-range aspects of the readiness of the

teachers for work in vocational business education.

Method of Applying Reasoned Judgment

The reasoned judgment evaluative technique was not limited by
establigshed criteria with narrow limits from which the analysis could
not deviate. It provided an opportunity to consider each teacher in
terms of his own unique strengths, and, of course, his own limitations.
Logical consideration of the value of each teacher was used to deter-
mine his potential from a functional viewpoint. After each teacher
was rated separately, the revealed data were summarized collectively in
terms of four degrees of potential: high, medium, low, and none. Each
teacher was rated on the basis of his long-range potential as well as
his immediate potential. This study does not promulgate the use of
subjective reasoned judgment over the use of objective quantitative
analysis. However, it was developed with the assumption that both pro-
cedures were necessary in establishing the "true" potential of the busi-

ness teachers.
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Each of the 535 business teachers was evaluaited individually
to ascertain his potential for teaching vocational business and office
education under the provisions of the Vocational Education Act of 1963.
Each teacher was rated as having potential at one of the four degree
levels of high, medium, low, and none. Hany of the 323 business teach-
ers, who did not meet the three minimum qualifications of adequate
academic preparation, three years of teaching experience, and one year
ing high potential and a
few of the 232 who met the three critical aspects were rated as having

little or no potential.

Results of Application of Reasoned Judgment

The results of the analysis of the 355 vocational business
teachers with the reasoned judgment evaluative technique are presented
in Table 2. The table presents the potential ratings of the business
teachers at the four levels, This presentation allows the reader to
compare the levels of the potential ratings of the 232 business teachers
who met the three critical aspects with those teachers who were not so

well qualified.

It is significant to note that in the numerical analysis, only

41,60 perceni of ihe business teaciiers amet iie minimum qualificatioc
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the three critical aspecis. However, when the quali
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tions of the business teachers were reviewed and evaluated with reasoned
judgment, there were 71.71 percent of the 555 teachers who showed po-
tential as teachers of vocational business and office education. This
71.71 percent included 43.60 percent who had high potential and 28.11

percent who had medium potential. When the reasoned judgment technique
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TABLE 2

REASONED JUDGMENT EVALUATION OF POTENTIAL VCCATIONAL BUSINESS
AND OFFICE EDUCATION TEACHERS IN OKLAHOMA IN 1964-65

Three Immediate Minimum Qualifications
Ratings of the| for the Vocational Business Teachers® Totals
Potential of
555 Business
Teachers Number who do Number who do Percent
meet the not meet the Number| of 555
qualifications qualifications
High 137 105 242 43.60
Medium 59 97 156 28.11
Low 31 92 123 22,17
None 5 29 34 6.12
Totals 232 323 555 100.00
Percent
of 555 41.80 58,20 100.00 -

......... alifications of vocaiional business and office
education teachers under the Oklahoma State Plan are: (1) business
teaching certificare, (2) three years of teaching evperience in busincss
subjects, and (3) one year of office work experience.
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of evaluation was applied, there were 398 business teachers with either
high or medium potential who were qualified, or could become qualified
in a short time, as vocational business and office education teachers

a2

while there were 137 teachers with little or no potential.

On the basis of the foregoing information, one may assume that
as many as 398, and no fewer than 232, of the 555 business teachers
could become qualified as vocational business teachers. However, this
assumption is an oversimplification of the situation. Other factors
enter into the final analysis of business teacher potential. One may

safely assert that the number of potential vocational business and

office education teachers is somewhere hetween these two numbers.

High Potential
0f the 232 business teachers who met the minimum qualifications
in terms of total academic preparation, teaching experjence, and office
work experience, there were 137 who were also rated as having high
potential as teachers of vocational business and office education when
they were considered with reasoned judgment. There were 105 additonal

business teachers who were not judged as haviang potential when evaiuated
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who where evaluated to have poten-

tial when the reasoned judgment techmique wag annlied, This means that

were judged as having high potential as vocational business teachers when
reasoned judgment was applied. This information is made clear in Table 2.
A sample case is presented below to assist the reader to under-

stand more readily the construction of the high potential rating. The
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example provides information about the eight qualifications of the
teacher and ihe evaluation of those qualifications.
Age--This teacher is between the ages of 25 and 34.

Total academic preparation--She is a certified business
teacher and has a master's degree with additional course
work above the degree.

Business preparation--She has had preparation in bnsiness
in the areas of communication skills, recording skills,
geieral business, and office practice at the high school,
undergraduate, and graduate levels.

Professional education--She has had graduate and under-
graduate courses in methods and principles of business
edjucation, and she did her student teaching in business
education. She has also had a three~hour course in
vocational business education at the graduate level.

Teaching experience--She has five years of business teaching
experience in a large high school. She has taught in the
communication gkills area, the recording skills area, the
general business area, and the office practice area at the
high school level and communication skills at the college
level.

Work experience--Her office work experience is recent and
it was in both large and small size firms.

Professional membership--She indicated membership in six
of the professional organizations including Phi Beta Lambda.

Sponsorship--She has sponsored a chapter of Future Business
Leaders of America.

Evaluation--The age of this teacher indicates that she has
many years of opportunity for service before her. She has
§ood preparation in business subjects and in professional
business education. Her teaching experience is good, and
she is presenily teaching in a school system where she will
be able to effectively utilize her ability.

In every aspect, this teacher is well qualified to
teach vocatjonal business and office education. She is
enrolled in one of the state universities to complete the
required 12 semester honrs of gradwate study in vocational
business education. She has high potential for working in

the vocational program in the very near future.
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This example of a teacher with high potential for teaching
vocational business and office education indicates that even teachers
with such potential still need the advanced educational preparation in
the vocational area:in order to become fully quslified and certified,
There were other teachers who received high ratings who needed only
one year of teaching experience or a few months of office work experi-
ence, These were young teachers who could readily overcome the de-
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iively shori period of time. Thus, high poieniial
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ratings were given to those teachers who could fulfill the necessary

qualifications with relative ease.

Medium Potential

There were 28.11 percent of the 555 business teachers in this
study who were evaluated with the reasoned judgment analysis as having
medium potential as teachers of vocational business and office education.
Table 2 indicates that there were 59 teachers who met the minimum re-
quirements in the three critical areas and were evaluated as having
potential at the medium level. There were 97 additional business teachers
who had little potential at the medium level when evaluated with reasoned
judgment. An example of a teacher who was evaluated as having potential
at the medium level follows:

Age~--This teacher is between the ages of 35 amd 44.

Total academic preparation--She is certified to teach busi-
ness and holds a master's degree from a state college.

Business preparation--She has preparation in business at
the high school level im communication skills and ati the
undergraduate level in communication skills, recording
skills, general business, and office practice.
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*Professional business edncation--She has a limited amount
of professional education in business. Her graduate work

was in elementary education.

Teaching experience--Sie has taught for fourteen years in
& small nigh school in the areas of communication skills,
recording skills, general business, and office machines.

Office work experience--She has six months of office work
experience, but it was not within the last five years.

Professional membership--She is a member of four profes-
sional organizations not including Phi Beta Lambda.

Evaluation--This teacher is a mature business teacher with
good undergraduate preparation in business. Her graduate
work in professional education is in a non-related field
which does not directly benefit her in teaching business
subjects. Her teaching experience is well diversified in
many areas of business education. Her office work exper-
ience is over ten years old and it is less than the one
year required in the Oklahoma State Plan. She should more
actively participate in professional organizations and
overcome her lack of experience in dealing with business
youth organizations.

While this teacher is qualified in terms of being
certified and having three years of teaching experience,
she must work for six months in an office and also com-
plete the 12-hour requirement of graduate work in voca-
tional business, Her potential for working in vocational
business education rates at the medium level.

This teacher was rated as having potential in vocational bhusiness
and office education; however, she must overcome certain deficiencies
before she can be fully certified to teach in the vocational-business
programs under the Oklahoma State Plan. Qther teachers receiving the
medium potential rating were qualified in one or two of the ihree cuiti-
cal aspects but they had deficiencies in at least one of the significant

aspects whick would require considerable time and effort.
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Low Potential

Low potential ratings were given to teachers who exhibited
only slight possibilities for teaching vocational business education.
However, they all evidenced degrees of potential which enabled them to
be rated one step above those teachers rated as having no potential,
Some of these teachers had no office work experience and had been away
from formal education for a long time, but their ages were within a low
enough range to nermit them to saticfy the 12-hour requirement and com-
plete the office work experience although this probably would not occur.
There were 123 of the 535 business teachers who were considered to be
at the low potential level as teachers of vocational business and office
education. These 123 included 31 who were rated as having high potential
and 92 who had no potential when evaluated in the numerical analysis.
Thus, only 22.17 percent of the 555 business teachers, received low
potential ratings. An example of a teacher who received a low potential
rating when evaluated with the reasoned judgment technique follows:

Age--This teacher is between the age of 55 and 65.

Tetal academic preparation--She is a certified business
teacher and has course work above her master’'s degree.

Business preparation--She has business preparation in
communication skills and recording skills at the high
5ChGO) level; communicaiion sKills, recording skillis,
general business, and office practice at the undergrad-
uate level, and general business at the graduate level.

Professional education--She has graduate and undergraduate
preparation in vocational education, business education
including student teaching at the undergraduate level, and
professional buginess education at the graduate level.

Teaching experience--She has taught for twenty-five years in
communication skills, recording skills, general business, and
affice praciice in high school and evening aduit programs.
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Office work experience--She lias over ome year of office
work experience which was within the last five years,

Professional membership-~She is a member of four profes-
sional organizations.

Sponsorship--She has not sponsored a business youth organi-
zation,
Evaluation--This teacher appears to be well qualified in
terms of academic preparation, teaching experience, and
office work experience; however, this teacher added a
footnote to her questionnaire indicating she would be
interested in vocational business and office education,
but she was only one year away from retirement.

This teacher, in spite of her many years of service
to education and her deep background, must be given a low
potential rating on the basis of age alone. FHer potential

would be in terms of initiating a program, but she could
not see the program develop into full maturity. She was

rated as having low potential in the vocational program.

Teachers with low potential ratings as teachers in vocational
business education had one or more deficiencies which virtually left
them out of consideration. Some of these teachers were without work
experience or had very little., When this weakness was considered
along with advanced age and need for the 12 semester hours of advanced

preparation in business education, the potential was less than adequate.

No Potential
The teachers of business who received no potential ratings were
obviously without potential as business teachers in vocational business
and office education under the Oklaloma Staie Plan for they had defi-
ciencies which were of such magnitude that in all likelihood they could
not be overcome. It is encouraging to note in Table 2 that there were
very few teachers who were so obvioumsly without potential,
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potential when tie numerical consideration technique was applied, there
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without it. There were 29 additional teachers who were judged to have

no potential, to give a total of 34 business teachers, or 6.12 percent

of the 555 business teachers in this study. This means that there were,

therefore, 93.88 percent of the business teachers who had at least some

potential for vocational business education according to the reasoned

judgment analysis.

An example of a teacher who was evaluated with the reasoned

judgment evaluative technique as having no potential for teaching voca~

tional business and office education follows:

Age--This ieacher is beiween ihe age of 35 and 65.

Total academic preparation--She is a certified business
teacher and has a master's degree with additional course
work. ’

Business concentration--Her business preparation was in
communication skills and recording skills at the under-
graduate level and in general business and office prac-
tice at the graduate level.

Professional preparation--She has undergraduate preparation
in methods and principles of business and graduate prepara-
tion in business education and vocational education.

Teaching experience--She has taught for 37 years in the
areas of communication gkille and recording skills

Office work experience--She hag less than one year of
experience in an office.

Professional membership--She indicated membership in five
professional orgamizations.

Sponsorship--She has sponsored a chapter of Future Business
Leaders of America.

Evalvation--In spite of the many strong points im this
business teacher's qualifications, her work experience is
limited and she has only one year before retirement. It

is unlikely that she can return to college for the gradmate
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preparation required in vocational business and ofifice
education under the Oklahoma State Plan, and then gain
the necessary office work experience to enable her to
initiate a vocational program in her school. She was,
therefore, rated as having no poteatial.

This example of a teacher with no potential illustrates that
age alone can be a factor which eliminates a teacher from a future in
vocational business education. In spite of a good background in business

preparation and in teaching experience the teacher must be rated down

business educatiorn and who were cnly teaching one business course rated

no potential for the reason of lack of adequate preparation.

Susmary

The reasoned judgment evaluative technique as applied in an in-
tensive investigation of certain factors contributes to a more compre-
hensive picture of the potential of teachers for vocational business and
office education under the Oklahoma State Plan. The factors relating
to teacher qualifications were probed in depth, and judgments were
suspended until considerable evidence was gathered to support the ratings
of high potential, medium potential, low potential, or no potential for
teaching in vocational business and office education. The sample cases
presenied in this chapter are indicaiive of detailed information and
organizational structure utilized in the determination of the rating of
potential for each individual teacher.

The anaiysis of the potential of business teachers with the
reasoned judgment evaluative technique revealed that many of the 232
teachers, who were not qualified in terms of being certified, having

three years of teaching experience, and having one year of office work
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experience, were gualified when considered on their individual merits.
In this connection, of the 323 who had little potential when evaluated
with a numeriéhl analysis, there were 105 teachers who on the basis of
reasoned judgment were rated as having high potential and 97 as having
medium potential. These 202 teachers were in favorable positions for
moving into vocational business education. There were 36 of the 232
potentially qualified teachers who met the minimum qualifications in
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potential when evaluated with the reasoned judgment technique. The
results of the reasoned judgment evaluation, therefore, show, that

398 teachers or 71.7) percent, were in a favorable position for teach-
ing vocational business and office education. This includes 242 with
high potential and 156 wiih medium potential. On the other hand, there

were 157 teachers, or 28.29 percent, who had little or no potential and,

undoubtedly, should not geek certification in this area.



CHAPTER V

SUMMARY AND CONCLUSIONS

For the first time in the history of federal sup
tional education, financial aid for office education was provided in
the Vocational Education Act of 1963. Under this act, funds may be
expended for vocational education programs according to the state plans
in the individual states. These funds should enable business education
to keep pace better with the demand for business and office employees
by extending and upgrading educational programs of vocational preparation.
This act is evidence of the progress of business education in
this country that began with apprenticeship preparation. Throughout the
history of business education the influence of the private business
schools has been felt. Work experience was required of teachers who
taught in private business schools and the students also worked in busi-
ness establishments either during the day while attending school at night
or through part-time work at night while attending school during the day.
This kind of werk experience is refiected in the requirements in the
Oklahoma State Plan for Vocrtional Education. In the current operation
of the Oklahoma State Plan, the classroom instruction and the coordina-
tion of on-the-job preparation is done by the same person. This person
is Known as a ieacher-coordinaior.

89
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Through cooperative office education there are certain benefits
for the school, the student, the community, and the teacher. The school
is able to use the facilities and equipment of cooperating business firms
and develop good will and understanding of employers. The studeats may
earn money and at the same time —eceive practical preparation on the
job. The community is furnished with a supply of potential full-time
employees who have réceived supervised preparation, The teacher-coordi-

i business is afforded the opportunity of teaching the student

[

nator
in the classroom and observing the quality of his production on-the-job;
thereby being able to see the relationship between the means and the end.
Thus, the school and the community are drawn closer together through
vocational business education.

The elements of the vocational business education curriculum
now include foundational business education designed for all persons,
regardless of their career interests and their cultural or social status;
preoccupational business education designed to develop business-type
skills common to many families of occupations; and occupational business
education for some pérsons to gain satisfactory emplovment in business
and qffice positions,

Guidance of students interested in office positions in vocational
programs rests with the vocational counselor prior to their commitment
to the progra=. Vocational counselors enable students to select the
proper courses in the foundational ard preoccupational phases of the
vocaiional program. After the students are enrolled in cooperative of-
fice education, the counseling rests primarily with the teacher-coordi-

nator. To provide proper balance in the vocational program, students
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have oppertunities to participate in vouth organizations that sup-
plement the imstructional program and provide opportunities for
learning business manners.

The success of vocational business education depends upoa the
competency of teacher-coordinators, who must have specific qualifica-
tions according to the individual state plans., For a business teacher
in Oklahoma to teach vocational business, he must meet the requirements
set forth in the Oklahoma State Plan. He must have academic prepara-
tion leading to certification in business, at least three years of expe-
rience in teaching business, at least one year of office experience, and
12 semester hours of graduate preparuvion in methodology of office edu-
cation, theory of cooperative office education, introduction to voca-
tional education, office education content and methods, and office

administration, management, and supervision.

Restatement of Problem

The problem of this study was to appraise the potential of busi-
ness teacher in Oklahoma in 1964-65 for offerihg instruction with ihe

major emphasis on preparaticon for specific kinds of business and office

extent and the natuwre of educstional backaground, the teaching experience,
f currently employed high school business
teachers.

In making the appraisal, several procedures were followed. First,
questionnaire techniques were analyzed to determine their appropriate-

ness for collecting data relative to the qualifications of Oklahoma

husiness teachers, Second, there was developed a questionnaire that
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was submitted to critical analvsis by knowledgeable zaucators, by
nraduate studants in a research semipar in business edwcation, and
by ten business teachers in Oklahoma City and Tulsa. The questionnaire
was orgamiced iato five parts: (1) persomal data aboutl the respoading
business teacher, (2) the teacher's educational background, (35 the
teaching experience of the teacher, (4) the teacher's office work expe-
rience, and (5) the teacher's professional memberships and work in
youth organizations. |

The questionnaire was mailed to the 962 high school business
teachers listed by the State Department of Education. The State Depart-
ment considered business teachers to be those who taught &t least one
subject in the business area. Distributive education tzachers were
only included if they taught at least one other busimess subject. There
were 579 business teachers who responded and 555 of the questionnaires
were usable.

A procedure was devised so that the qualifications of the Okla-
homa high school business teachers in 1964-65 could be evaluated first
with ar objective numerical technique and second by a subjective reasoned
judgment technique. The numerical technique was applied to data obtained
from the 555 questionnaires in terms of eight elements related to the
qualifications set forth in the Oklahoma State Plan. These aspects were:
(1) total academic preparaticn, (2) teaching experience, (3) office work
experience, (4) age, (5) busiress concentration, (6) professional busi-
ness education, (7) experience in sponsoring youth organizations, and
(8) membership in professional business education organizations. A

noint gcale wae deviged and applied to the evalmation of each of these
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eigiit aspects of teacher potenmtial. Once the level of strength was
determined for each teacher im each of the aspects, the data were key
punched into integrated data processing cards. The punched-cards were
submitted to a series of soriing operations in order to tabulate the
data.

The reasoned judgment technique considered the long-range poten-
tial of the teachers; whereas, the numerical analysis judged the more
immediate readiness of the teachers. The reasoned judgment technique
involved a pattern whereby the qualifications of each of the 555 teachers
were reviewed in terms of their individwal value. After each teacher
was rated, the data were summarized collectively in terms of four degrees

of potential: high, medium, low, and none.

The most significant findings of the numerical evaluative tech-
nigue are listed here in terms of the eight aspects of business teacher

potential,

1. Business teachers in Oklahoma in 1964-65 were well qualified
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ied as business teachers although they had bachelors’ degrees.

2. Business teachers in Oklahoma were adequately qualified in
terms of teaching experience since approximately 80 percent of the 555
business teachers had taught business subjects for at least three years.

0f these 434 business teachers, there were 345 teachers who had taught

business subjects for at least five years.
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3. In terms of amount of office work experience, the business
teachers were fairly well qualified, but the} were not so well quaiified
in terms of recency of that experience. There were over one-half of the
555 business teachers who had at least one year of office experience.
There were 168 of these 310 business teachers who had not had any work

experience within the past five years.

4. The ages of Okiahoma business teachers were in a favorable

ages of 25 and 45. This age range was such that few teachers should be
handicapped in engaging in vocational business education because of their
vonthfulness or because Qf their advanced age.

5. The professional preparation of business teachers was at a
high level with about seven-eights of the teachers having preparation
in methods of teaching business subjects and having had a student teach-
ing experience, or both, in their college preparatory programs at the
underqgradvate level, the graduate level, or at both levels,

6. Most of the teachers of business had extensive concentrations
of study in business. Approximately 99 percent of the business teachers
had received at the undergraduate level some type of formal preparation
in communication skills, recording skills, general business, and office

'practice. Many of these also received preparation in business at the
high school and/or the graduate levels.

7. The teachers were not so well qualified in the aspect of
sponsorship of youth orgamizations. Just under one-sixth of the busi-
ness teachers ever sponsored a business youth organization of one type

or another. Eleven percent sponsored a chapter of FBLA.
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©. The business teachers were moderately sirong in terms of
membership in professional organizations. Approximately 60 percent
of the 555 teachers in this study were members of at least three
proiessional organizations.

It is evident that Oklahoma business teachers were in 1964-63
well qualified in terms of academic preparation, tzaching experience,
professional business education, and specialized study in business.
However K the teachers were quite weak in the aspect of recency of
office experience although over one-half of them had at least one
year of experience. The business teachers were also weak in the aspect
of sponsorship of youth organizations. Participation in professional
organizations was yet another area of weakness because very few had
memberships in more than three organizations.

There were less than one-half of the business teachers who were
qualified in terms of the three critical aspects of being certified to
teach business, having three years of teaching experience, and having
one year of office work experience. Only 42 percent of the 555 teachers
met these areas critical for vocational business and office education
under the Oklahoma State Plan. Even some of these 232 teachers need to
update their office experience, and all of them must complete the 12
semester hour requirement of graduvate preparation. There were 408
teachers wiio had ilie necessary teaching experience and were certified;
but 176 of these 408 teachers did not have three years of teaching
experience in business.

In the reasoned judgment analysis the qualifications of each

A 1
u 2
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at four lavels: high, medium, low, and nere. In this evaluation the
writer's judgmeni was withheld until encugh evidence was gathered to
form an opinion about the potential of each individual teacher. The
results of the applicaiion_of ihe reasoned judgmeni anaiysis are as
follows:

1. Over 70 percent of the teachers were well qualified in
terms of long-range potential for teaching vocational business and
office education. Of these 398 teachers, 242 had high potential and
156 had medium potential. This means that these teachers were in a
favorable age range, could without a great deal of difficulty gain
the necessary graduate preparation, and could gain the necessary office
experience by working for one or two summers to extend and upgrade
their experience to become certified.

2. The remaining 30 percent of the teachers were judged as
having either little or no potential as vocational business teachers.
These teachers received low rating for either one or more of the fol-
lowing reasons: lack of office experience, less desirable age range,
and weak preparation in business or in business education.

The reasoned judgment evaluative technique revealed a greater
number of teachers with potential than did the objective numerical
analysis. Both of these projected analyses were only thecretical in
nature and shounld not be interpreted as being conclusive. On the basis
of these theoretical data, it appears that the supply of potential voca-
tional business teachers is sufficient to fill the anticipated openings
for vocational teachers in Oklahoma.

ntantial mav hao
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lower than that reported in this study inasmuch as certain unknown
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elemenis may reduce the actual number with potential. One of these ele-
ments is the lack of interest in vocational business education om the
part of a teacher. A teacher with good potential might very well refuse
to accepi ihe responsibiiities of coordination of a work program because
of his lack of interest in the program. The aspect of age has been dis-
cussed in this study as another element that could limit the teacher's
actual potential. In this regard, 22 teachers who were 55 to 65 years
of age, had a relatively low potential because a limited amount of time
remains for them to obtain the necessary work experience and graduite

preparation.

On the basis of a careful analysis of the findings of this re-
search investigation, the following facts and conclusions are signifi-
cant. .

1. Approximately 40 percent of the teachers in Oklahoma meet
three of the four most essential requirements for teaching under the
Oklahoma State Plan for Vocational Education. These teachers are certi-
fied to teach business, they have three or more years of teaching expe-
rience, and they have one or more vears of office work experience. 1In
order to become fully qualified vocational business and office education
teachers, each of them must complete a minimum of 12 semester hours

of specified graduate preparation. On the basis of this evidence, it

may be concluded that the immediately available resource of subétgntially

gualified Oklahoma business teachers is conducive to the rapid develop-

ment of programs of instruction in which the major emphasis is on prepa-

ration for specific _kinds of business and office occupaticns.
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2. Approximately 30 percent of the teachers in Oklahoma have
an appropriate background of preparatiem and are of such ages as to
permit them to eventually acquire the additional graduate preparation,
work experience, and/or teaching experience requirsd for teachiag ia
the program of vocational business edmcation. Thus, it may be concluded

that, in_terms of the long-range possibilities for the development of

vocational preparation for business and office occupations in Oklahoma,

the outlook for having a more than adequate supply of gualified teachers

st

is excellent.

3. Perhaps none of the remaining 30 percent of the business
teachers in Oklahoma can be expected to participate in the vocational
programs. The teachers in this group are not now and will not become
qualified because they lack the basic preparation in business, they have
little or no office work experience, and they are of such ages that they
cannot expect to benefit much from participation in the vocational pro-
gram. Even though this relatively large group of teachers will not be

available, it may be concluded that their unaveilability will not deter

the development of the total vocational program.

4. In general, this study reveals that business teachers in‘
Oklahoma are well qualified in terms of: (a) academic preparation,
(b) teaching experience, (c) professional business education, and
(d) specialized education in business. They are less qualified in terms
of professional activities and office work experience, particularly
the recency of such experience. They are extremely weak in experience
in sponsoring youth organizations. All of the business teachers at

this time need at least some of the 12 specified hours of qradumate
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preparation. It is significant that, for the most part, the ages of

he teachers are such that they can benefit from working in vecational

¢
(2]

education. Thus, it may be concluded that the major concern of business

educators in Oklahoma should be io find ways to enable significant

numbers of teachers to gain the needed office experience, to help them

gain experience in dealing with youth organizations, and to provide

the graduate preparation specifically required by the Oklahoma State

Plan.
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BUSINESS TEACHER QUESTIONNAIRE

The purpose of this study is to colleci information to be used in evaluating the
academic background, teaching experience, and work experience of business teachers.

For the most part  the itemg require either a check mark or a short responss.

A number of questions were difficult to formulate and undoubtedly the respondent
may also have difficulty in answering. Comments in margins and in blank spaces
will be appreciated. Please answer all items.

Return the completed questiomnaire to Ronmald L. Vaughn, College of Education,
The University of Oklahoma, Norman, Oklahoma. A returm emvelope is emnclosed.

Part One--Personal Data

Information given by the respondent will be held in strict confidence. The
reporting of the data will in no way reveal the identity of the respondent.

A.

Name of Respondent
B.

Name of School

C. Age of Respondent. (Check one)
Under 25 ___; 25-34 ___; 35-44 ___: 45-54 __; 55-65 __; Over 65 ___.

Part Two--Education

A. Degrees:

Degree Year Institution Granting Degree
(BS,MS,etc.) Conferred Name Location
Bachelor's
Master's .
Other

(Assoc. Jr. Col., Professional Certificate, etc.)
B. Major Fields of Concentration: (Business, Education, English, Social Studies)

Bachelor’s
Master's

Other

C. Approximate Numher of Semecier Hours heyond Highest Degree .

By

D. Indicate your approximste grade average, Undergraduate GCradunatie .
(Pleagse use letter grades A, R, C)

E. Short courses and workshops that you have attended. No. of
Name Location Year Weeks
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F. How many high school units and college semesier hours do you have in these
areas? (Indicate quarter credits, please,) Careful estimates will be sufficient.
HI GH UNDER -
AREAS SCHOOL GRADUATE GRADUATE

(Units) (Semester Hours}
COMMUNICATION SKILLS:

Typewriting ......cocvveevress eemescrensanes .
Shorthand and TransCription ....ceceeeesncenes
Business Communication ...... ceeeana Ceereoees .

Other: (specify)
RECORDING SKILLS:
Accounting ........coveueevoncosoncosscscossass
Business Mathematics ........... Cheresenecanes
General Mathematics .......cccivenieanccannans
Other: (specify)
GENERAL BUSINESS:

General Business .........c.......n Ceseitaneeas
Business Law ..........c.c00nne N cereseens
Economics ........... Ceteaseeasseraracanan ceens
Business Management .......... ceenas crereaaanne Ceeresens
Finance ............... Ceesseccresvesresecaseaas ceersees

Marketing including Retailing .....vvveveivniecarennnnnns
Office Management ...........cvevvivenocrenrrancannonnns
Other: (specify)
PRACTICE OR LABORATORY COURSES:
Office Procedures or Secretarial Practice ....
Office Machines ..........vvcvvvvcienrnnncnnns
Data Processing Machines ........c..vevevevnens
Other: (specify)
VOCATIONAL EDUCATION:
Introduction to Vocational Education .......cccoe0vvuens
Principles of Vocationmal Education ..........c.c0vuueuee
Theory of Cooperative Office Experience ................
Theory of Distributive Education ........civeeeeeeeecss
Other: (specify)
PROFESSIONAL BUSINESS EDDCATION:
Principles of Business Education ............c00evunenn.

Methods of Teaching Business Subjacis vvveeeeviiononnnns
Problems of Teaching Basic Business ..........oceseeuee .
Curriculum Studies in Business Education ...............
Business Education in Secondary Schools ..... ceessaccnns

Student Teaching in Business Education .........cc.c000.
Other: (specify)
OTHER PROFESSIONAL EDUCATION:

Psychology and Measurement ............. besosresseeseans
History and Philosophy of Education ....................
Guidance ........ooveieiveerecriciirinroanenanas cesonnens
SUPerVigion ........ . i iieiiiiieiiietietiitieeretnoeans
General Administration ............... cecsoessecesceaona
Higher Education ........ccoieerieinernncnrenecansenenns
General Education ......... ... i i
Student Teaching in area other than Business ...........

Other: (specify)




A. How long have you taught? years.

B. How long have you taught in your present position? __ _  years.
C. Do you hold e standard certificate for teaching business? Yes __ No __.
D. How much time do you devote to teaching business? Full time___ Part time

E. What subjects are you currently teaching?

F. Please indicate in the appropriate grade level column or columns the
numper of years for each of the below listed subjects which you have taught.
(Careful estimates will be sufficient)

AREAS Jr Evng. Jr. |Pvt. éBTTeqe or Other
HS|H.S.JAdult]Col. {Bus.]University j(mil.,etc.)

COMMUNICATION SKILLS:
Typewriting I . . . .
Typewriting II . . .
Shorthand I . . . . .
Shorthand II ., . . . . . .
Trangeription . . . . . . .
Business Communications . .
Other: (specify)

RECORDING SKILLS:
Bookkeeping I . . . . . . .
Bookkeeping IT . . . . . .
Businegs Mathematics . . .
Recordkeeping . .
Other: (specify)

GENERAL BUSINESS

X
General Busin

Economics , , . . . . . ..
Business Law . . . . . . .
Other: (specify)
PRACTICE OR LABORATORY:
Office Procedures ., . . . .
Office Machines . . . . . .
Data Processing Machines
Other: (specify)
VOCATIONAL EDUCATION:
Cooperative Oifice . . . .
Cooperative Distributive .
Diversified Occupations .
Other: (specify)




107

Part Four-=Business and Office Work Exnerience

Please list your business and office work experience placing latest employ-
ment first, (Include military if it is applicable).
Full time, Part Inclusive Dates
Job Title time, or Summer Name of firm (i,e. 6/52--£/56)

Part Five--Professional Organizations

A. Check the organizations in which you either are now or have been a member.
National Education Association Oklahoma Education Association
American Vocational Association Delta Pi Epsilon
National Business Education Pi Omega Pi

Association Phi Beta Lambda
Oklahoma Business Education

Association

Iy

B. Which of the following organizations have you ever sponsored?
. No. of Are you currently?
Years (Yes or No)
Phi Beta Lambda
Future Business Leaders of America
Distributive Education Clubs of America
Local Business Education Club

1
i

C. Have you engaged in any study of the implications for business education
in the Vocational Education Act of 1963? Yes ____ No ___ .
D. With an understanding that at least a portion of federal funds will be
used to supplement teachers' salaries, are you interested in meeting the
standards of graduate education and work experience for employment under
vocational education? Yes ____ No
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The chi-square test was used to establish the representative-
ness of the 579 business teachers who returned the gquestionnaires that
were mailed to a total of 962 teachers.

The first step was the categorization of the high schools in-
volved in terms of the numbers of teachers in them. There were 51
finite categories of schools, ranging from those with only three teach-
ers to the combined high school system of Oklahoma City with 1,168
teachers. A distribution was made of the businesé teachers in the
various categories of schools to determine the theoretical (expected)
responses. The differences between the theoretical responses and the
observed (actual) responses in euach of the 51 categories were used to
determine the chi-square values. The composite chi-square was 39.560
with 50 degrees of freedom.

To bring all of the theoretical responses up to the required
number of 5, it was necessary to combine a few of the categories of
school size., When this was done, the new chi-square value was 33.629
with 32 degrees of freedom.

For a study solidly based on statistics, this value would be
less than adequate. It does indicate, however, that for the purposes
of this particular study there was no significant difference between
the 579 business teachers who returned questionnaires and the total

population of 962 business teachers.



