
INFORMATION TO USERS

This reproduction was made from a copy of a document sent to us for microfilming. 
While the most advanced technology has been used to photograph and reproduce 
this document, the quality of the reproduction is heavily dependent upon the 
quality of the material submitted.

The following explanation of techniques is provided to help clarify markings or 
notations which may appear on this reproduction.

1.The sign or “target” for pages apparently lacking from the document 
photographed is “Missing Page(s)”. If it was possible to obtain the missing 
page(s) or section, they are spliced into the film along with adjacent pages. This 
may have necessitated cutting through an image and duplicating adjacent pages 
to assure complete continuity.

2. When an image on the film is obliterated with a round black mark, it is an 
indication of either blurred copy because of movement during exposure, 
duplicate copy, or copyrighted materials that should not have been filmed. For 
blurred pages, a good image of the page can be found in the adjacent frame. If 
copyrighted materials were deleted, a target note will appear listing the pages in 
the adjacent frame.

3. When a map, drawing or chart, etc., is part of the material being photographed, 
a definite method of “sectioning” the material has been followed. It is 
customary to begin filming at the upper left hand comer of a large sheet and to 
continue from left to right in equal sections with small overlaps. If necessary, 
sectioning is continued again-beginning below the first row and continuing on 
until complete.

4. For illustrations that cannot be satisfactorily reproduced by xerographic 
means, photographic prints can be purchased at additional cost and inserted 
into your xerographic copy. These prints are available upon request from the 
Dissertations Customer Services Department.

5. Some pages in any document may have indistinct print. In all cases the best 
available copy has been filmed.

Universi^
MicKxilms

International
300 N. Zeeb Road 
Ann Arbor, Ml 48106





8302463

Sheridan, Kristin Mary

COUNSELING ACROSS CULTURES: A WHITE AWARENESS APPROACH 

The University o f  Oklahoma PH.D. 1982

University 
Microfilms

I nterneti0 nel 300 N. zeeb Rwd. Ann Arbor, Ml 48106

Copyright 1982 

by 

Sheridan, Kristin Mary 

All Rights Reserved





THE UNIVERSITY OF OKLAHOMA 

GRADUATE COLLEGE

COUNSELING ACROSS CULTURES : A WHITE AWARENESS APPROACH

A DISSERTATION 

SUBMITTED TO THE GRADUATE FACULTY 

in  p a r t i a l  f u l f i l lm e n t  o f th e  requ irem en ts fo r  th e

degree o f 

DOCTOR OF PHILOSOPHY

BY

KRISTIN MARY SHERIDAN 

Norman, Oklahoma 

1982



COUNSELING ACROSS CULTURES: A WHITE AWARENESS APPROACH

APPROVED BY

DISSERTATION COMMLTTEE



ACKNOWLEDGEMENTS

Acknowledgements a re  th e  d o c to ra l c a n d id a te 's  way 

of f i n a l ly  having th e  l a s t  word. I  am extrem ely fo r tu n a te  

to  have many people to  whom I  w ish to  express my a p p re c ia tio n .

I  want to  thank  Avi Scherman fo r  being ev ery th in g  an 

ad v iso r should  b e . He provided su p p o rt, o p p o r tu n itie s  fo r  

p ro fe s s io n a l grow th, encouragement and freedom in  la rg e  

d o se s .

Judy Katz and I  have spen t the  l a s t  fou r years in  

each o th e r 's  back pocket, and w e 're  s t i l l  f r ie n d s .  Her 

c o n tr ib u tio n  to  t h i s  d i s s e r t a t io n  cannot be o v e re stim a ted . 

W ithout h e r , i t  l i t e r a l l y  would not e x i s t .

Paula E nglander-G olden was p a r t ly  re s p o n s ib le  fo r  

g e tt in g  me in to  t h i s  m ess, I  thank her no t only fo r  en­

couraging me to  go on fo r  a d o c to ra te , bu t a ls o  fo r  s t i c k ­

ing w ith  me th rough  th e  p ro ce ss . Our p ro fe s s io n a l r e l a t i o n ­

sh ip  and our f r ie n d s h ip  a re  bo th  very  im portan t to  me.

My h e a r t f e l t  thanks to  Sandy Tedder and to  Kevin 

A ustin  fo r  th e  many hours th ey  put in  r a t in g  responses and 

fo r  t h e i r  f r ie n d sh ip  and suppo rt throughout g rad u a te  sch o o l,

Lloyd Korhonen and Tom G allah er have been h e lp fu l  

and su p p o rtiv e  committee members, fo r  which I  am very  

g r a te f u l .

i i i



My thanks a lso  to  th e  people who c o n tr ib u te d  th e i r  

tim e, energy and e x p e r tis e  to  making th e  v ideo tape  v ig n e t te s :  

C arole Brown, S c o tt Brown, John Cochenour, Sven D iagranes, 

D a n ie lle  George, Yeh Lan-Ping, Steve L ittle m a n , Agapito 

Mendoza, Ray P e rry , Winona S c h i l l in g ,  C resencio  T o rres , 

Sherry  W illiam son, Mercedes Zamudio, and Cindy Zimmerman.

My c h ild re n , Brooke S heridan  L ibbee and Dana Sheridan  

Libbee have provided me w ith  e n te r ta in m e n t, d iv e rs io n , and 

a sense o f p ro p o rtio n  about what i s  r e a l l y  im portant in  

l i f e .  My hope i s  t h a t  in  r e tu rn  I  am prov id ing  them w ith  a 

ro le  model th a t  o f fe r s  them a l te r n a t iv e s  as women.

My husband, M ichael L ibbee, no t only  encouraged me 

to  g e t my d o c to ra te , he a lso  provided th e  necessary  support 

s e rv ic e s . He took  over h a l f  th e  housework, c u r ta i le d  h is  

work schedule in  o rd er to  he lp  ca re  fo r  th e  c h ild re n , bore 

most of th e  f in a n c ia l  r e s p o n s ib i l i ty ,  and provided love and 

em otional and t a c t i c a l  support whenever th ey  were needed.

To him goes my love, adm ira tion , f r ie n d s h ip  and deepest 

a p p re c ia tio n .

iv



TABLE OF CONTENTS

Page

L is t  o f  Tables  ..........................................................v i

C hapter I .  . 1

Xntroductxoxi . . . . . . . . . . . . . .  1
D e f in i t io n  of Terms. . . .  ...........................  7
Review of th e  L ite r a tu r e  . . . . . . . .  11
Statem ent o f  th e  Problem . . . . . . . .  78

C hapter I I    . . . . . . . . .  82

Method . . . . . . . . . . . . . . . . .  82
Re s u l t s . . . . . . . . . . . . . . . . .  9 5
D iscu ss io n  ...................................  . . . . . .  108

C hapter I I I .  . . . . . . . . . . . . . . .  118

A W hite Awareness T ra in in g  Program
fo r  C o u n s e lo r s ................................................  . 118

REFERENCES . . .  ...............................  . . . . .  279

APPENDICES . . . . . . . . . . . . . . . .  292

Appendix A; Course D e sc r ip tio n . . . . .  292
Appendix B: V ideotaped S c e n a rio s . . . . 297
Appendix C: Scoring Manual. . . . . . .  301
Appendix D; T ra n sc r ip ts  o f V ideotaped

V ig n e tte s  . . . . . . . . .  319
Appendix E: U n iv e rs ity  of Oklahoma

Agreement to  P a r t i c ip a te .  . 321 
Appendix F: In te rn a l-E x te rn a l  Locus

o f C on tro l S c a le . . . . . .  322
Appendix G; Response Sheet fo r

V ideotaped V ig n e tte s . , . . 325 
Appendix H; C ollege o f E ducation

I n s t r u c t io n a l  E v a lu a tio n , . 327 
Appendix I :  Responses to  Open-Ended

Q uestions on I n s t r u c t io n a l  
E v a lu a tio n . . . . . . . . .  329

V



LIST OF TABLES

TABLE Page

1. C h a ra c te r is t ic s  o f th e  C u ltu ra lly
S k il le d  Counseling P sy ch o lo g is t. . . .  33

2o The Ivey  Taxonomy o f  th e  E ffe c tiv e
In d iv id u a l ...............................  . . . . . .  37

3 . C o rre la tio n  C o e ff ic ie n ts  fo r  I n t e r - 
r a t e r  Agreement (N = 2 5 ) .....................   . 96

4 . Means and S tandard  D ev ia tions of 
Responses o f 25 S u b jec ts  to  V ideotaped 
V ig n e ttes  by Q uestion  and Time
(Pooled S c o re s ) .  ..................................   97

5 . Means and S tandard  D ev ia tions of 
Responses to  V ideotaped V igne ttes 
(Pooled Scores) by Q uestion , Time,
and S u b jec t C la s s i f ic a t io n  . . . . . .  99

6. Means and S tandard  D ev ia tions o f I-E  
Scores fo r  25 S u b je c ts  by Time . . . .  99

7. A nalysis o f V ariance o f Pooled Scores
on V ig n e tte  One, Q uestion  One. . . . .100

8. A nalysis o f V ariance o f Pooled Scores
on V ig n e tte  Two, Q uestion  One. . . . .101

9. A nalysis o f V ariance of Pooled Scores
on V ig n e tte  T hree, Q uestion  One. . . .102

10. A nalysis o f V ariance o f Pooled Scores
on V ig n e tte  One, Q uestion  Two...................102

11. A nalysis o f V ariance of Pooled Scores
on V ig n e tte  Two, Q uestion  Two. . . . .103

12. A nalysis o f V ariance of Pooled Scores
on V ig n e tte  T hree, Q uestion  Two. . . .104

13. Means and S tandard  D ev ia tions o f I-E  
Scores by Time and S ub jec t 
C la s s i f ic a t io n  . . . . . . . . . . .  .105

V I



Table Page

14. Comparison o f Means o f I-E  Scores 
B efore and A fte r  T ra in in g  by Subject 
C la s s i f ic a t io n  . . .  . . . . .  . .105

15. Summary o f Responses to  C ollege of 
Education Teaching E v a lu a tio n . . . . .107

V I 1



ABSTRACT

COUNSELING ACROSS CULTURES : A WHITE AWARENESS APPROACH

by K r is t in  Mary Sheridan 

P resen t e f f o r t s  to  t r a i n  counselors in  c ro s s - c u l tu r a l  

s k i l l s  do not add ress is su e s  of White co u n se lo rs ' own rac ism . 

This d i s s e r ta t io n  d e sc r ib e s  a  White awareness t r a in in g  pro­

gram fo r  counselo rs based  on K atz ' (1978) model. Twenty- 

e ig h t p a r t ic ip a n ts  com pleted t r a in in g  which covered th e  s ix  

s tag es  o f White aw areness: 1) d e fin in g  rac ism  and p re ju d ic e ,

2) examining i n s t i t u t i o n a l  rac ism , 3) d ea lin g  w ith  f e e l in g s , 

4) examining c u l tu r a l  rac ism , 5) examining in d iv id u a l 

rac ism , and 6) developing  a c t io n  s t r a te g ie s .

V ideotaped v ig n e t te s  were developed of c l i e n t s  p re ­

sen tin g  c u l tu r e -  or r a c e - r e la te d  counseling  i s s u e s .  Twenty- 

f iv e  p a r t ic ip a n ts  viewed th e s e  v ig n e tte s  a t  th e  beginning 

and th e  end o f t r a in in g .  Follow ing each v ig n e t te ,  p a r t i c i ­

pants responded to  a  q u e s tio n n a ire  asking what th ey  would 

say next and how th ey  would d e fin e  th e  c l i e n t 's  problem . 

Responses to  th e  f i r s t  q u e s tio n  were scored  accord ing  to  

w hether a tte n d in g  or e x p re ss iv e  s k i l l s  were used . Responses 

to  th e  second q u e s tio n  were scored  according to  th e  focus 

of th e  d ia g n o s is . H ypothesized in c reases  in  th e  use o f 

ex p ress iv e  s k i l l s  from th e  beginning to  th e  end o f t r a in in g  

were not found. H ypothesized changes over tim e in  focus of

v i i i



th e  problem (from th e  in d iv id u a l  toward th e  s o c ie ta l )  were 

found only  on responses to  one v ig n e t te .

The study  a lso  examined th e  v a r ia b le  o f locus of 

c o n tro l .  P a r t ic ip a n ts  com pleted R o t te r 's  (1966) I n te r n a l -  

E x te rn a l Locus o f C on tro l s c a le .  Comparison o f I-E  sco res 

o f W hite (n = 19) and m in o rity  (n = 6) p a r t ic ip a n ts  showed 

a s ig n i f ic a n t  d if fe re n c e  between sco res o f  th e se  two groups 

on th e  p r e te s t  bu t no t on th e  p o s t t e s t .  No s ig n i f ic a n t  

main e f f e c t s  were found fo r  locus o f c o n tro l  on responses 

to  e i th e r  q u e s tio n  on th e  v ig n e t te s .  D i f f i c u l t i e s  in  

in te r p r e t in g  th e se  f in d in g s  and in  developing  adequate 

dependent m easures, th e  e x p lo ra to ry  n a tu re  o f th e  s tudy , 

and a re a s  fo r  fu tu re  re se a rc h  a re  d isc u sse d .

S tuden t e v a lu a tio n s  were ob ta ined  a t  th e  end o f  th e  

co u rse . S tuden ts g e n e ra lly  r a te d  th e  cou rse  and th e  in s t r u c ­

to r s  as above average . Low-rated q u estio n s  in d ic a te d  con­

cern  about g rad es , a h igh  course  w orkload, and a  view on th e  

p a rt  o f some s tu d e n ts  th a t  th e  in s t r u c to r s  were not r e s p e c t ­

f u l .  The e x p e r ie n t ia l  n a tu re  o f  th e  t r a in in g  and th e  

th re a te n in g  n a tu re  o f th e  co n ten t p resen ted  a re  d isc u sse d .

IX



COUNSELING ACROSS CULTURES : A WHITE AWARENESS APPROACH

CHAPTER I  

In tro d u c tio n

C ounseling has been and rem ains a  f i e l d  dom inated by 

W hite, m id d le -c la ss  p ro fe s s io n a ls  t r a in e d  a t  la rg e ly  W hite 

u n iv e r s i t i e s  in  W h ite -o rien ted  courses to  p rovide s e rv ic e s  

to  a W hite, m id d le -c la ss  c l i e n t e le  (A tkinson, M orten and 

Sue, 1979; Jones & Jones, 1972; R id ley , 1978; T o rrey , 1972; 

Wesson, 1975). In  th e  past tw enty y ears  or so th e  counseling  

l i t e r a t u r e  has r e f l e c te d  a s te a d i ly  in c re a s in g  awareness o f 

th e  co u n se lin g  p ro fe s s io n ’s f a i l u r e  to  p rov ide  r e le v a n t  

s e rv ic e s  to  m in o rity  popu la tions in  th e  U nited  S ta te s .  The 

P ersonnel and Guidance Jo u rn a l (1977, 1978) and th e  Coun­

s e l in g  P sy ch o lo g ist (1971) bo th  have devoted s p e c ia l  is su e s  

in  th e  p a s t to  r a c i a l  and e th n ic  concerns in  c o u n se lin g , and 

th e  C ounseling P sycho log ist p lans a s p e c ia l  is s u e  in  1983 

devoted  to  m u lt ic u l tu r a l  c o u n se lin g . A number o f  t e x t s  a lso  

have r e c e n t ly  appeared designed  to  f a m il ia r iz e  counse lo rs



w ith  c r o s s - c u l tu r a l  is su e s  (A tkinson, M orten & Sue, 1979; 

Benjamin & W alz, 1978; Henderson, 1979; Ivey , S h iz u r i  & 

Pedersen , 1981; M a rse lla , Tharp & C iborow ski, 1979 ; M arse lla  

& Pedersen, 1980; Pedersen , Lonner & Draguns, 1976; LeVine 

& P a d i l la ,  1980; Sue, 1981). V arious t r a in in g  programs and 

s t r a te g ie s  have a lso  emerged to  a id  counse lo rs and o th e rs  in  

developing c u l tu r a l  e x p e r t is e  (Anderson & Love, 1973; 

Arredondo-Dowd & G onsalves, 1980; B r is 1in  & Pedersen , 1976; 

Bryson, R enzag lia  & D anish, 1974; DeKock, 1969; G o tt l ie b , 

1977; Jaslow , 1978; LaFroraboise, 1979; Loesch, 1980; Magee, 

e t  a l . , n d . ; Malcolm, e t  a l . , 1976; M itc h e ll , 1979; Noble, 

1976; O ffice  of E ducation , 1974; Pedersen , 1974, 1977; 

S tew art, D a n ie lia n  & F o s te r ,  1969; S tro n g , 1978; T ucker, 

1977; Weiss & McKenzie, 1972).

These e f f o r t s  seem to  have had l i t t l e  impact on th e  

counseling  f i e l d .  P ro fe s s io n a l s tan d ard s fo r counselo rs 

working w ith  c u l tu r a l ly  d i f f e r e n t  c l i e n t s  s t i l l  have not 

been s e t  by any n a tio n a l  p ro fe s s io n a l o rg a n iz a tio n . The 

American P sy ch o lo g ica l A s s o c ia t io n 's  (1980) C r i t e r ia  fo r  

A c c re d ita tio n  c a l l  fo r  departm ents and schools o f  psychology 

to  "a ssu re  th a t  t h e i r  s tu d e n ts  re c e iv e  p re p a ra tio n  to  

fu n c tio n  in  a m u l t i - c u l tu r a l ,  m u l t i - r a c ia l  s o c ie ty ."  At 

p resen t no g rad u a te  t r a in in g  program in  th e  U nited  S ta te s  

provides comprehensive t r a in in g  th a t  p repares counse lo rs fo r 

counseling  c r o s s - c u l tu r a l ly  (Arredondo-Dowd & G onsalves, 

1980). Nor have a c c re d i ta t io n ,  c e r t i f i c a t i o n  or l ic e n su re



procedures in  t h i s  a re a  been developed by any s t a te  or board 

(H o llis  & Wantz, 1980). T ra in in g  programs th a t  have been 

developed have su ffe re d  from se r io u s  l im i ta t io n s .  In  many 

cases t r a in in g  in  c ro s s - c u l tu r a l  counseling  i s  o ffe re d  as 

an e le c t iv e  co u rse . Those who e le c t  to  ta k e  th e  course  a re  

o f te n  m in o r it ie s  (S trong , 1978; T in lo y , 1978). While m inor­

i t i e s  can b e n e f i t  from such c o u rse s , i t  i s  W hite counselo rs 

who a re  most l ik e ly  to  s u f fe r  from " c u l tu r a l  e n c a p su liz a tio n "  

(Wrenn, 1961) and who most c e r ta in ly  a re  a f f l i c t e d  by White 

racism  (Bloombaum, Yamamoto & James, 1974; K atz, in  p re s s ; 

V on tress, 1974). Other programs have been developed on th e  

theo ry  th a t  i f  White counselo rs mix w ith  members o f o th e r 

ra c e s ,  t h e i r  p re ju d ic e s  w i l l  be reduced and t h e i r  e f f e c t iv e ­

ness w ith  m in o rity  c l i e n t s  w i l l  th e re fo re  in c re a se  (C arkhuff 

& Banks, 1970; Chick, 1978; E l l i s ,  1976; K e lly , 1971).

While such may be th e  ca se , t h i s  c a u s e -e f fe c t  r e la t io n s h ip  

i s  y e t to  be dem onstrated . In  a d d it io n , t h i s  approach 

r a i s e s  an e th ic a l  is su e :  I s  i t  th e  r e s p o n s ib i l i ty  o f m inor­

i t i e s  to  te a ch  Whites about rac ism , o r does such an approach 

sim ply se rve  as ano ther way fo r  W hites to  fu r th e r  e x p lo it  

m in o ritie s?  No t r a in in g  program fo r  co unse lo rs  has been 

designed to  d a te  in  which W hites examine t h e i r  own c u ltu re  

f i r s t  as a p re re q u is i te  to  understand ing  o th e r c u l tu r e s .

Yet c u l tu r a l  se lf-aw aren ess  has been argued to  form a 

necessa ry  f i r s t  s te p  fo r  White people to  le a rn in g  about and



working w ith  o th e r  c u ltu re s  (B r is l in  & Pedersen , 1976; K atz, 

1978; T e rry , 1970),

U n ti l  r e c e n t ly ,  a th eo ry  base has been lack in g  fo r  

c r o s s - c u l tu r a l  t r a in in g .  However, as th e  f i e l d  has accumu­

la te d  a r e s e a rc h  base and a cadre  o f e x p e r ts , a  th eo ry  base 

i s  developing  (Banks, 1972; Berman, 1977; Bryson & Bardo, 

1976; C arkhuff & Banks, 1970; Cheek, 1976; D iaz-G uerrero ,

1977 ; E l l i s ,  1976; Gordon, 1973 ; G rie r & Cobbs, 1968; Harper 

& S tone, 1974; Iv ey , 1980; Jackson, 1975; Jo n es, 1972; K atz, 

in  p ress  ; K ovel, 1971; LeVine & P a d i l la ,  1980; M a rse lla  & 

Pedersen , 1980; Pedersen , 1976, 1977, 1978; Peoples & D e ll, 

1975; P ine , 1972; S a t t l e r ,  1977; S trong , 1978; Sue, D.W., 

1977, 1978; Sue, S . ,  1977; T rim ble, 1976; T o rrey , 1972; 

V o n tress , 1971, 1974a, 1974b, 1976; W ashington, 1976; W il l ie , 

Kramer & Brown, 1973). A p p lica tio n  o f t h i s  developing  th eo ry  

base should  produce more sy stem atic  and e f f e c t iv e  t r a in in g .

Much rem ains to  be done in  developing e v a lu a tio n  

mechanisms fo r  c r o s s - c u l tu r a l  counseling  t r a in in g  (Ivey ,

1977). E v a lu a tio n  has o f te n  been im p re s s io n is t ic  (Malcolm, 

e t  a l . , 1976; Magee, e t  a l . , n . d . ; M itc h e ll ,  1977) or 

d e s c r ip t iv e  (B ryson, R enzaglia  & D anish, 1974; O ffice  o f 

E ducation , 1974; R id ley , 1978). L i t t l e  ev idence has been 

c o l le c te d  concern ing  w hether counselo rs com pleting such 

t r a in in g  a re  a c tu a l ly  more aware of m in o rity  is su e s  or more 

s k i l l f u l  in  c r o s s - c u l tu r a l  counseling  encoun ters (Banks,

1972). E v a lu a tio n  o f counseling  e f fe c t iv e n e s s  i s  frau g h t



w ith  d i f f i c u l t y .  Analogue s tu d ie s  a re  su b je c t to  s e r io u s  

qu estio n s as to  t h e i r  e x te rn a l  v a l id i ty  (Sherman, 1980).

In  v ivo m easures can be in t r u s iv e ,  and d a ta  c o l le c t io n  i s  a 

leng thy  p ro cess , as w e ll  a s  d i f f i c u l t  to  c o n tro l .  Adequate 

a t t i tu d e  measures in  t h i s  a re a  a re  v i r tu a l l y  n o n e x is te n t 

(Ralph, 1977). N e v e rth e le ss , enough i s  known concerning 

s k i l l s  r e le v a n t  to  c r o s s - c u l tu r a l  e f fe c tiv e n e s s  to  beg in  

developing  sy s te m a tic  e v a lu a tio n  procedures fo r  t r a in in g  

programs (Ivey , 1977). Much a ls o  rem ains to  be lea rn ed  

about counselo r q u a l i t i e s ,  knowledge and s k i l l s  re le v a n t  to  

c ro s s - c u l tu r a l  c o u n se lin g . As techn iques fo r  e v a lu a tio n  of 

t r a in in g  programs a re  developed , i t  w i l l  be p o ss ib le  to  

id e n t i fy  b e t t e r  bo th  e f f e c t iv e  t r a in in g  tech n iq u es  and a reas  

in  need o f  fu r th e r  in v e s t ig a t io n .

In  Oklahoma, co u n se lo r t r a in e e s  a re  re q u ire d  to  ta k e  

a course in  c r o s s - c u l tu r a l  counseling  as p a r t  of th e  m a s te r 's  

le v e l  programs in  guidance and counseling  and th e  d o c to ra l 

program in  counseling  psychology. At th e  U n iv e rs ity  of 

Oklahoma, t h i s  course  i s  o f fe re d  as E ducation 5462, M u lti­

c u l tu r a l  C ounseling, fo r  two c re d i t  h o u rs . W hile some con­

te n t  re le v a n t  to  c o u n se lin g  m in o r it ie s  i s  p re sen te d  in  o th e r 

m a s te r 's  le v e l  cou rses in  guidance and c o u n se lin g , t h i s  r e ­

q u ired  course  c o n s t i tu t e s ,  fo r  most s tu d e n ts , by f a r  th e  

bu lk  o f t h e i r  t r a in in g  in  th e  a re a  of c r o s s - c u l tu r a l  coun­

s e l in g .  Because th e  co u rse  i s  re q u ire d  and because most 

counselo r t r a in e e s  in  th e  OU program (as in  most programs)



a re  W hite, th e  en ro llm en t of th i s  course  i s  g e n e ra lly  85 to  

95 percen t W hite.

T his s i tu a t io n  p re se n ts  th e  o p p o rtu n ity  to  develop 

and e v a lu a te  a th eo ry -b ased  program focused on t r a in in g  

White counselo rs to  work c r o s s - c u l tu r a l ly .  I t  has been 

suggested  th a t  K a tz ' (1978) W hite Awareness model cou ld  be 

a p p ro p r ia te ly  adap ted  fo r  counselo r t r a in in g  (A tkinson,

M orten & Sue, 1979). I t  has a ls o  been suggested  th a t  th e  

a b i l i t y  to  focus on e x tra p sy c h ic  (environm ental) as w e ll as 

in tra p sy c h ic  v a r ia b le s  a f f e c t in g  c l i e n t s  c o n s t i tu te s  an 

im portant c ro s s - c u l tu r a l  counseling  s k i l l  (A tkinson, Morten 

& Sue, 1979; Banks, 1972; Berman, 1977; Iv ey , 1980; Ivey 

w ith  Simek-Downing, 1980). Measures have been developed to  

e v a lu a te  c o u n se lo rs ' tendency to  focus in tr a p s y c h ic a l ly  or 

e x tra p sy c h ic a lly  (Berman, 1977 ; Ivey  & A u th ie r , 1978). In  

a d d it io n , th e  o p p o rtu n ity  e x is ts  to  in v e s t ig a te  th e  a re a  o f 

counselo r q u a l i t i e s  as th ey  a f f e c t  counselo r response  to  

t r a in in g .  The assum ption has long been made th a t  i n t e r n a l i ty ,  

as measured by R o t te r 's  (1966) In te rn a l-E x te rn a l  Locus o f 

C on tro l sc a le  i s  a d e s ira b le  t r a i t  fo r  bo th  counselo rs 

(Majumder, McDonald & G reever, 1977 ; Sharma, 1977; S trong , 

1978) and c l i e n t s  (Lefc o u r t ,  1966, 1976; P h ares , 1976;

R o tte r ,  1966). T h is assum ption has been la rg e ly  d is c re d i te d  

fo r  m in o rity  c l i e n t s  (G atz, T y le r & Pargam ent, 1978; G urin , 

e t  a l . , 1969; H sieh , Shybut & L a tso f , 1969; Jo rgensen , 1977; 

Sue, 1978). The q u e s tio n  rem ains o f  w hether i n t e r n a l i ty



rem ains a d e s ira b le  t r a i t  fo r  counselo rs working w ith  m inor­

i t y  c l i e n t s ,  who ten d  to  be more e x te rn a l .

The major purpose o f t h i s  p ro je c t ,  th e n , was to  

develop  a c ro s s - c u l tu r a l  counselo r t r a in in g  program focused 

on White counselo rs and based  on the  White awareness model. 

This p ro je c t a lso  exp lo red  p o ss ib le  changes in  th e  ways 

p a r t ic ip a n ts  a sse ss  and respond  to  c u l tu r a l ly - r e l a t e d  c l i e n t  

concerns fo llow ing  t r a in in g .  In  a d d it io n , t h i s  p ro je c t  

in v e s tig a te d  locus of c o n tro l  as i t  may have a f fe c te d  p a r t i c ­

ip a n ts ' responses to  c u l tu r a l ly - r e l a t e d  c l i e n t  concerns befo re  

and a f t e r  t r a in in g .

The White awareness t r a in in g  approach w i l l  provide a 

needed a d d itio n  to  th e  f i e l d  o f c ro s s - c u l tu r a l  counseling  by 

p rov id ing  a u n if ie d ,  th e o r e t i c a l ly  and e th ic a l ly  sound 

approach to  t r a in in g  W hite counselo rs (as w e ll as m in o rity  

co u n se lo rs) to  work c r o s s - c u l tu r a l ly .  The e v a lu a tio n  compo­

nen t i s  in tended  to  se rv e  as a s te p  toward a c c o u n ta b il i ty  in  

co u n se lo r t r a in in g  in  t h i s  a re a . F in a l ly ,  i t  i s  hoped th a t  

th e  in v e s t ig a t io n  o f locus of c o n tro l  w i l l  c o n tr ib u te  in  

tu r n  to  th e  th eo ry  base  on which c ro s s - c u l tu r a l  t r a in in g  

p re s e n tly  r e s t s .

D e f in i t io n  of Terms

C ro s s -c u ltu ra l  co u n se lin g  has emerged in  re c e n t  years 

as a dua l is s u e . One a sp ec t o f th e  f i e ld  concerns i t s e l f  

w ith  th e  need fo r U nited  S ta te s  counselo rs to  be a b le  to
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fu n c tio n  e f f e c t iv e ly  w ith  in d iv id u a ls  from o th e r c o u n tr ie s  

(B r is l in  & Pedersen, 1976; Pedersen , 1974; Pedersen, Lonner 

& Draguns, 1976), C onsiderab le  re s e a rc h  has a lso  been done 

in  c r o s s - c u l tu r a l  psychology on d e f in i t io n s  o f m ental h e a l th  

and m an ifes ta tio n s  o f m ental i l l n e s s  in  v a rio u s  c u ltu re s  

around the  w orld (M arse lla , Tharp & Oborowski, 1979).

A second d e f in i t io n  o f c r o s s - c u l tu r a l  counseling  has 

to  do w ith  counselo rs from th e  U nited S ta te s  working w ith  

c l i e n t s  in  the  U nited S ta te s  who a re  r a c i a l l y ,  e th n ic a l ly ,  

or o therw ise  d is s im i la r .  LeVine and P a d i l la  (1980) c a l l  

such in te ra c t io n s  " p l u r a l i s t i c  counseling" and d e fin e  them 

as " ,  . .th e rap y  th a t  reco g n izes  th e  c l i e n t 's  c u l tu r a l ly -  

based b e l i e f s ,  v a lu e s , and behav io rs and th a t  i s  concerned 

w ith  th e  c l i e n t 's  a d a p ta tio n  to  h is  or her p a r t ic u la r  c u l ­

t u r a l  m ilieu" (p . 3 ) .  A tk inson , M orten and Sue (1979) de­

f in e  c ro s s - c u l tu r a l  co u n se lin g  as " .  . .any counseling  

r e la t io n s h ip  in  which two or more o f th e  p a r t ic ip a n ts  a re  

c u l tu r a l ly  d i f f e r e n t"  (p . 7 ) . The E ducation  and T ra in in g  

Committee of D iv is io n  17 o f th e  American P sycho log ica l 

A sso c ia tio n  (Sue, e t  a l . , 1981) expands th e  d e f in i t io n  of 

c u l tu r a l  d if fe re n c e  to  in c lu d e  d if fe re n c e s  in  v a lu es and 

l i f e s t y l e .  The Committee p o in ts  out th a t  c ro s s - c u l tu r a l  

counseling  may occur between m in o rity  c l i e n t  and m a jo rity  

counse lo r, between a c l i e n t  and counselo r of two d i f f e r e n t  

m in o rity  groups or betw een a c l i e n t  and counselo r who a re  

s im ila r  in  ra c e  and e th n ic i ty  bu t who " .  . .belong to



d i f f e r e n t  c u l tu r a l  groups because o f o th e r  v a r ia b le s  such as 

sex , sex u a l o r ie n ta t io n ,  socioeconomic f a c to r s ,  r e l ig io u s  

o r ie n ta t io n  and age , . (Sue, e t  a l . , 1981).

By th e se  d e f in i t io n s  every co u n se lin g  in te r a c t io n  i s  

to  some degree c r o s s - c u l tu r a l .  In  p r a c t ic e ,  however,

” , . . c r o s s - c u l tu r a l  counseling  u s u a l ly  means a counseling  

dyad c o n s is t in g  o f a  w hite  m id d le -c la ss  th e r a p is t  w ith  a 

nonw hite, o f te n  lo w e r-c la ss  c l i e n t ” (R id ley , 1978, p . 43 ).

The t r a in in g  program d escrib ed  h ere  concerns i t s e l f  m ainly 

w ith  t h i s  l a s t  in te r a c t io n .  I t  makes th e  assum ption , how­

e v er, t h a t  th e  dynamics o f many o th e r  c r o s s - c u l tu r a l  s i t u a ­

t io n s  (fem ale-m ale, g a y -s tra ig h t)  a re  s im ila r  enough th a t  

le a rn in g s  about counse ling  acro ss  ra c e  a re  a p p lic a b le  in  

th o se  s i tu a t io n s  as w e l l .  C ro s s -c u l tu ra l  counse ling  i s  

o f te n  r e f e r r e d  to  as m u lt ic u l tu ra l  c o u n se lin g . These two 

term s a re  e s s e n t ia l l y  synonymous.

The d e f in i t io n  o f c ro s s - c u l tu r a l  counse ling  p resen ted  

here  uses a number o f term s th a t  a re  o f te n  m isunderstood; 

c u l tu r e ,  e th n ic i ty ,  r a c e , and m in o rity . C u ltu re  i s  a term  

w ith  numerous d e f in i t io n s  (American P s y c h ia tr ic  A sso c ia tio n , 

1979; Ruiz & P a d i l la ,  1980). The Random House D ic tio n a ry  

o f th e  E n g lish  Language (1973) p rov ides a sim ple and u se fu l 

d e f in i t io n :  " th e  sum t o t a l  o f ways of l iv in g  b u i l t  up by a

group o f human be ings and tr a n s m it ta b le  from one g e n e ra tio n  

to  a n o th e r ,” T his d e f in i t io n  i s  p a r t i c u la r ly  h e lp fu l  because 

i t  acknowledges th e  r e a l i t y  o f c u l tu r a l  d if fe re n c e s  in
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groups th a t  may no t be commonly thought of as having a 

se p a ra te  c u l tu r e :  gay people , fo r  example, or women.

Most c h ild re n  le a rn  th a t  th e re  a re  th re e  r a c e s :  

C aucasian, Mongoloid, and N egroid , Y et, as A tk inson , Morten 

and Sue (1979) p o in t o u t, w h ile  rac e  i s  g e n e ra lly  d e fin ed  

b io lo g ic a l ly ,  i t ,  in  f a c t ,  i s  o f te n  more a q u e s tio n  o f b e l i e f  

th an  o f any g e n e ra lly  accep ted  d e f in i t io n .  H is to r ic a l ly ,  

even one B lack a n c e s to r  served  to  d e fin e  an in d iv id u a l as 

Black fo r  purposes o f s o c ia l  or le g a l  s e g re g a tio n . Yet 

persons "p assin g "  as W hite have been accep ted  as W hite no 

m atte r what t h e i r  h e r i ta g e  as long as th e  b e l i e f  about th e i r  

r a c i a l  id e n t i ty  was m ain ta ined . The Random House D ic tio n a ry  

(1973) d e fin e s  ra c e  a s :  "a  group o f persons r e l a te d  by

common d e sc e n t, b lood , or h e re d i ty ."  Hardiman and Jackson 

(n .d .)  fu r th e r  r e f in e  th a t  d e f in i t io n  by su g g estin g  " race"  

i s  a term  used to  d e sc rib e  " ,  , .th o se  p h y s ic a l and c u l tu r a l  

q u a l i t ie s  th a t  a re  shared  among e th n ic  groups" (p , 4 ) ,

Race and e th n ic i ty  a re  o fte n  thought o f as synonymous 

(A tkinson, M orten & Sue, 1979), Such i s  no t th e  c a se , bu t 

c e r ta in ly  th e re  a re  groups who are  no t a ra c e  but who share  

"a  common d e sc e n t, b lood , or h e re d i ty ,"  The Random House 

D ic tio n a ry  d e fin e s  an e th n ic  group as "a  group o f people of 

th e  same ra c e  or n a t io n a l i ty  who share  a common and d i s t i n c ­

t iv e  c u l tu r e ,"  According to  Jackson and Hardiman ( n .d , ) .

An e th n ic  group c o n s is ts  o f in d iv id u a ls  who sh a re  
a sense o f group id e n t i f i c a t io n ,  a common s e t  o f 
v a lu e s , p o l i t i c a l  and economic i n t e r e s t s ,  behav io r
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p a t te r n s ,  and o th er c u ltu re  elem ents which d i f f e r  
from th o se  o f o th e r groups w ith in  a s o c ie ty .
E thn ic  groups a re  f re q u e n tly  id e n t i f i e d  by 
d i s t in c t iv e  p a tte rn s  o f fam ily  l i f e ,  language, 
r e c r e a t io n ,  r e l ig io n ,  and o th e r  customs which 
cause them to  be d i f f e r e n t ia te d  from o th e rs .
Above a l l  e ls e  members o f such groups f e e l  a 
consciousness o f k ind  and an in terdependence  o f 
f a te  w ith  th o se  who sh a re  th e  customs o f th e  
e th n ic  t r a d i t i o n  (pp. 2 & 3 ) .

Thus, accord ing  to  Hardiman and Jackson , w ith in  a 

r a c i a l  group, such as A sian-A m erican, may e x is t  s e v e ra l 

e th n ic  g roups, such as V ietnam ese, Korean, Japanese and 

o th e r s .

The term  m in o rity  by d e f in i t io n  means " le s s  th an  

h a l f . "  The U nited  S ta te s  has a number o f m in o rity  popula­

t io n s :  B lack s, C hicanes, N ative Am ericans, Asian-Am erica n s ,

th e  poor, gay peop le , handicapped in d iv id u a ls ,  and co n v ic ts  

among them (A tkinson, Morten & Sue, 1979). I t  i s  a lso  

p o ss ib le  fo r  a group to  be a num erical m a jo rity  bu t to  be 

t r e a te d  u n eq u ally  because o f t h e i r  group membership. Women 

in  t h i s  co u n try  f a l l  in to  t h i s  ca teg o ry  and a re  fu n c t io n a l ly , 

a lthough  n o t n u m erica lly , a  m in o rity .

Review o f th e  L i te r a tu r e

According to  th e  A sso c ia tio n  fo r Non-White Concerns,

a d iv is io n  o f th e  American Personnel and Guidance A sso c ia tio n ,

. . .m in o r i ty -o r ie n te d  counseling  re q u ire s  more 
s p e c ia l iz e d  in te n s iv e  t r a in in g ,  experience  and 
evidence o f e x p e r t is e  th an  t r a d i t i o n a l  g e n e ra l is t  
co u n se lo r t r a in in g  c u r re n t ly  p ro v id es . F u r th e r , 
in d iv id u a ls  o f d i f f e r e n t  e th n ic i ty  seeking 
a s s is ta n c e  need to  be a ssu red  th a t  th e  counselo r 
in  indeed competent in  th e  trea tm e n t o f t h e i r
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s p e c i f ic  c u l tu r a l  needs in  a d d itio n  to  th e i r
em otional needs (W ilson & S t i l l s ,  1981, p. 104).

Abundant evidence e x is ts  to  suggest th a t  th e  counseling  

p ro fe s s io n  has no t been re sp o n siv e  to  th e  needs o f m in o r i t ie s  

(A tkinson, M orten & Sue, 1979; S a t t l e r ,  1977). In  a len g th y  

l i t e r a t u r e  rev iew , Berman (1977) dem onstrated th a t  m in o rity  

c l i e n t s  re c e iv e  in f e r io r  m ental h e a l th  trea tm e n t. Pine 

(1972) found m in o rity  s tu d e n ts  to  hold  th e  fo llow ing views 

of co unse ling ; 1) i t  i s  a  w aste o f tim e; 2) counselo rs ten d  

to  u n derestim ate  th e  academic p o te n t ia l  of t h e i r  m in o rity  

c l i e n t s  and to  adv ise  them acco rd in g ly ; 3) counselo rs a re  

in s e n s i t iv e  to  th e  needs o f  m in o rity  s tu d en ts  and g ive  le s s  

tim e and energy to  working w ith  them than  they  do to  White 

s tu d e n ts , and 4) co u n se lo rs  do no t understand or re s p e c t  

c u l tu r a l  d if f e re n c e s .  LaFromboise and Dixon (1981) no te  

th a t  "numerous cases o f improper communication and m is rep re ­

s e n ta t io n  o f  f a c ts  have caused people in  'h e lp in g ' p ro fe ss io n s  

to  be looked upon by many American Ind ians as meddlesome"

(p . 136). T orrey  (1972) concludes f l a t l y  th a t  " .  . . a l l  

a ttem p ts  a t  c r o s s - c u l tu r a l  psychotherapy of which I  am aware 

have been e i th e r  d i f f i c u l t  o r u nsuccessfu l"  (p . 26 ). Sm all 

wonder th a t  m in o rity  c l i e n t s  have been found to  te rm in a te  

counseling  fo llow ing  th e  i n i t i a l  in te rv iew  a t  a r a t e  o f 50 

pe rcen t compared to  a 30 p ercen t r a t e  fo r Anglo c l i e n t s  

(Sue, 1977). Many m in o rity  c l i e n t s  never seek co u n se lin g . 

"A va ilab le  u t i l i z a t i o n  d a ta  o f p u b lic  m ental h e a lth  se rv ic e
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f a c i l i t i e s  in d ic a te s  th a t  L a tin o s , c o n tra ry  to  e x p e c ta tio n s  

and d e s p i te  g r e a te r  s t r e s s ,  r e f e r  them selves le s s  o f te n  fo r  

counse ling  and psycho therapy , r e l a t i v e  to  th e  g e n e ra l popu­

la t io n "  (Ruiz & P a d i l la ,  1977, p. 404, i t a l i c s  t h e i r s ) .

One method suggested  fo r  making counse lo rs  more 

resp o n siv e  to  th e se  needs has been to  t r a i n  more m in o rity  

counse lo rs  (Esp in , in  p re s s ;  WoIkon, Moriwaki & W illiam s,

1973; S a t t l e r ,  1977). C e r ta in ly  th e re  i s  a d e a r th  o f  m inor­

i ty  co u n se lo rs  (Berman, 1977). As long as th e re  a re  White 

co u n se lo rs  w orking w ith  m in o rity  c l i e n t s ,  however, th e  need 

fo r  c r o s s - c u l tu r a l  counselo r t r a in in g  w i l l  e x i s t .  I t  shou ld  

a ls o  be no ted  th a t  be ing  a  m in o rity  i s  no t in  i t s e l f  a 

guaran tee  o f e x p e r t is e  in  every m in o rity  c u l tu r e .  M in o rity  

in d iv id u a ls  may be as ig n o ran t as anyone about o th e r  m inor­

i t i e s .  Even w ith in  m in o rity  g roups, such fa c to r s  as le v e l  

of id e n t i ty  development (Jackson, 1975) may make c o u n se lo rs  

more e f f e c t iv e  w ith  some c l i e n t s  th a n  o th e rs .

S ince most counse lo rs  a re  W hite, however, i t  i s  W hites 

who a re  most l ik e ly  to  be in  need o f c r o s s - c u l tu r a l  t r a in in g .  

B r i s l in  and Pedersen  (1976) l i s t  fou r reaso n s why m ental 

h e a l th  p ro fe s s io n a ls  need such t r a in in g ;  1) th e  c u l tu r a l  

b ia s  in h e re n t in  t r a d i t i o n a l  m ental h e a lth  system s th a t  

favor c e r t a in  c la s s e s  o f c l i e n t s  and p reven ts  se rv ic e s  from 

being e q u ita b ly  d i s t r ib u te d ,  2) th e  fa c t  th a t  o th e r c u l tu r a l  

groups have developed methods of trea tm e n t th a t  may be u s e fu l  

to  a l l ,  3) th e  expense in  l iv e s ,  tim e and money th a t  i s
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in c u rre d  in  developing  community s e rv ic e s  t h a t  f a i l ,  and 

4) th e  f a c t  t h a t  re so u rc e s  a re  a v a i la b le  fo r  implementing 

such t r a in in g .

Sue, e t  a l .  (1981) p re sen t an o th e r s e t  of j u s t i f i c a ­

t io n s  fo r  c r o s s - c u l tu r a l  counselo r t r a in in g  in c lu d in g :

1) c u rre n t re s e a rc h  and m ental h e a l th  p ra c t ic e s  a re  la rg e ly  

in a p p ro p r ia te  to  th e  needs o f m in o r i t ie s  ; 2) every person  has 

an e th n ic  id e n t i ty - - n o t  j u s t  m in o r i t ie s ;  3) th e o r ie s  and con­

cep ts  developed fo r  counse ling  a re  l im ite d  in  th e i r  a p p lic a ­

b i l i t y  to  m in o rity  c l i e n t s ;  and 4) th e  g e n e ra lly  in d iv id u a l-  

o r ie n te d  approach of most counselo r t r a in in g  ignores th e  

s o c io c u l tu ra l  and p o l i t i c a l  in f lu e n c e s  on th e  l iv e s  o f 

m in o r i t ie s .

C ounselors who a re  t r a in e d  to  work only  w ith  W hite, 

m id d le -c la ss  c l i e n t s  may be viewed as c u l tu r a l ly  dep rived  

(B e ll, 1971; C a lia , 1966). White co u n se lo rs  lack  knowledge 

of m in o rity  c u l tu r e s ,  o f th e  v a lu es  th ey  as counselo rs b r in g  

to  th e  co u n se lin g  p ro cess , o f th e  l im i ts  o f counseling  

th e o r ie s ,  o f  th e  fu n c tio n  o f ra c e  in  th e  counseling  p ro cess , 

o f b a r r ie r s  to  e f f e c t iv e  c r o s s - c u l tu r a l  c o u n se lin g , and o f 

s k i l l s  th ey  may need to  develop to  work more e f f e c t iv e ly  

c r o s s - c u l tu r a l ly  (Loesch, 1980; P in e , 1972; Sue, 1977).

They alm ost in e v i ta b ly  b rin g  s te re o ty p e s  to  a c ro s s - c u l tu r a l  

counseling  s i t u a t i o n —ste re o ty p e s  t h a t  can impede a c c u ra te  

in fo rm atio n  p ro cess in g  about m in o r i t ie s  (Wampold, Casas & 

A tkinson, 1981). The s e c t io n  o f t h i s  paper on c u l tu r a l
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e x p e r t is e  a d d re sses  th e  q u e s tio n  o f s k i l l s .  The fo llow ing  

se c tio n s  examine th e  c o n s id e ra b le  body o f l i t e r a t u r e  th a t  i s  

accum ulating concerning  th e  o th e r a re a s  in  which conven tion ­

a l ly  t r a in e d  co u n se lo rs  may be d e f ic ie n t .

Knowledge about M in o rity  C u ltu res

U n ti l  v e ry  re c e n t ly ,  few te x t s  designed  fo r  use in  

counseling  programs devoted any space a t  a l l  to  th e  s p e c ia l  

concerns o f m in o rity  c l i e n t s .  N o tab le  excep tions a re  

A n astas i (1976) and S a t t l e r  (1974), bo th  of whom address 

concerns a s s o c ia te d  w ith  th e  use  o f s ta n d a rd ize d  assessm ent 

in strum en ts w ith  m in o r i t ie s ,  p a r t i c u la r ly  c h ild re n , and 

Ivey and Simek-Downing' s (1980) new b a s ic  counse ling  t e x t .

O c ca s io n a lly , a jo u rn a l  devotes a s p e c ia l  is su e  to  

m in o rity  concerns (C ounseling P sy c h o lo g is t , 1972; Counseling 

and V alues, 1972, 1974; Personnel and Guidance J o u rn a l , 1977,

1978). R are ly  does a s p e c ia l  is su e  devoted to  some o th er 

to p ic  in c lu d e  a s e c t io n  on m in o rity  concerns. Even le s s  

freq u en t i s  th e  in te g ra t io n  in  th e  desig n  or d isc u ss io n  of 

th eo ry  or r e s e a rc h  th e  is su e  o f i t s  a p p ro p ria te n e ss  to  

s p e c if ic  m in o rity  p o p u la tio n s . In  th e  past few years a 

number o f t e x t s  on c r o s s - c u l tu r a l  counseling  have been pub­

l is h e d  (A tkinson, Morten & Sue, 1979; Benjamin & Walz, 1978; 

Henderson, 1979; LeVine & P a d i l la ,  1980; Pedersen , 1974; 

Pedersen, Lonner & Draguns, 1976; Sue, 1981). Some of th e se  

te x ts  prov ide in fo rm atio n  on m in o rity  group c u l tu r e s ;  some
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suggest s k i l l s  needed in  working w ith  m in o rity  c u l tu r e s .

This knowledge base i s  e s s e n t ia l  to  e f f e c t iv e  c r o s s - c u l tu r a l  

co u n se lin g , as th e  fo llow ing  examples i l l u s t r a t e .

The h i s to r y  of White p eo p le s ' r e l a t io n s  w ith  American 

Ind ians i s  one o f a long s e r ie s  o f broken prom ises. Thus, 

i t  i s  not s u rp r is in g  to  f in d  th a t  American In d ian s  today have 

been found to  be e s p e c ia l ly  s e n s i t iv e  to  in d ic a to r s  o f t r u s t ­

w o rth in ess  in  c o u n se lin g . LaFromboise, D auphinais & Lujan 

(1981) surveyed 75 American In d ian s concerning  phrases non- 

In d ian s used th a t  in d ic a te d  th ey  were no t tru s tw o rth y . They 

id e n t i f i e d  s e v e ra l  c a te g o rie s  o f s ta tem en ts  th a t  were p e r­

ce ived  as in s in c e re ,  among them a ttem p ts  to  show a f f i n i t y  

( " I  have an In d ia n  grandm other"), use o f  s te re o ty p e s  and 

myths (" a c tin g  l ik e  a bunch of w ild  In d ia n s " ) ,  and denying 

e th n ic  d if fe re n c e s  ("people a re  p e o p le " ) . LaFromboise & 

Dixon (1981) found th a t  American In d ian  h igh  schoo l s tu d en ts  

r a te d  co u n se lo r behavior as more tru s tw o rth y  when counselo rs 

were d isp la y in g  tru s tw o rth y  b eh av io r, in c lu d in g  c u l tu r a l  

u n d e rs tan d in g .

Esp in  ( in  p ress) no tes th e  im portance o f recogn iz ing  

th e  c u l tu r a l  c o n te x t w ith in  which H ispan ic  women in  the  

U nited S ta te s  o p e ra te . These women's double jeopardy  as 

fem ales in  a s e x is t  so c ie ty  and m in o r it ie s  in  a r a c i s t  

so c ie ty  p lac es  them a t  s p e c ia l  r i s k  in  counse ling  w ith  

c u l tu r a l ly  unknowledgeable c o u n se lo rs .
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Knowledge o f th e  im portance o f th e  fam ily  to  Puerto  

R ican c l i e n t s  i s  v i t a l  to  counselo rs hoping to  be e f f e c t iv e  

w ith  P uerto  R ican c l i e n t s .  Working w ith  th e  fam ily  and 

making home v i s i t s  a re  recommended. A lso , a  p e rsonal and 

f r ie n d ly  approach on th e  p a rt  o f th e  co u n se lo r w i l l  be in  

keeping w ith  P uerto  R ican custom (Nieves & V a lle , 1980).

Sue (1980) c i t e s  re se a rc h  su g g estin g  th a t  t r a d i t i o n a l  

A sian-Am ericans may favor a " .  . . l o g ic a l ,  r a t i o n a l ,  s t r u c ­

tu re d  co u n se lin g  approach" and th a t  co u n se lo rs  may have to  

b reak  th rough  a c u l tu r a l  re lu c ta n c e  to  s e l f - d i s c lo s e  w ith  an 

a c t iv e ,  d i r e c t  approach (p . 133). T h is s ty l e  o f counseling  

runs co u n te r to  much o f what many beg inn ing  le v e l  counselo rs 

a re  ta u g h t.

These examples re p re se n t on ly  a sm all f r a c t io n  o f th e  

knowledge a counselo r must possess about v a rio u s  c u ltu re s  in  

o rd er to  be e f f e c t iv e .  There i s  so much to  know th a t  i t  may 

be in  th e  fu tu re  th a t  counselo rs w i l l  develop  e x p e r tis e  only  

w ith  c e r t a in  groups and l im it  t h e i r  p ra c t ic e  to  th o se  groups.

V alues and th e  Counseling Process

T orrey  (1972) n o te s : "We have no in s ig h t  in to  our

own c u l tu r a l l y  lea rn ed  ideas and v a lu e s . They s i t  w ith in  us 

q u ie t ly ,  u n co n sc io u sly , p rovid ing  th e  b a s e l in e  a g a in s t which 

we make va lue  judgments bu t never them selves coming in to  

judgment" (p . 2 0 ). T orrey  (1972) review s l i t e r a t u r e  demon­

s t r a t i n g  th a t  W estern psychotherapy i s  based  on th e  id e a ls  

of th e  P ro te s ta n t  e th ic  and espouses m iddle c la s s  v a lu es o f
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work, achievem ent, independence and r e s p o n s ib i l i ty .  Sue 

(1977) enum erates o th e r cu ltu re -b o u n d  va lues o f counse ling : 

an in d iv id u a l  o r ie n ta t io n ;  th e  p r iz in g  o f v e rb a l , em otional, 

and b e h a v io ra l e x p re ss iv e n ess ; an emphasis on o b ta in in g  i n ­

s ig h t ;  a  c le a r  d i s t in c t io n  betw een p h y s ic a l and m ental w e l l ­

b e in g ; a view o f tim e as l in e a r  and th u s  an emphasis on 

p u n c tu a li ty  ; and a tendency to  look a t  long-range goa ls and 

s o lu t io n s .  These va lues may c o n f l i c t  w ith  th o se  of an A sian- 

American c l i e n t ,  to  whom " .  . .a n  in d iv id u a l  who i s  too  v e rb a l ,  

d i r e c t ,  a s s e r t iv e ,  c o n fro n tiv e  and in d iv id u a l i s t i c  i s  o f te n  

view ed. . .a s  crude and poorly  s o c ia l iz e d "  (Sue, 1977, p. 7 3 ). 

They may cause a counselo r to  be u n w illin g  to  make th e  k inds 

o f sh o r t- te rm , " su rv iv a l"  in te rv e n tio n s  (f in d in g  a p lace  to  

s le e p  fo r  th e  n ig h t, g e tt in g  some food) th a t  a lower c la s s  

c l i e n t  (which m in o r it ie s  a re  more l ik e ly  to  be) may need.

They a re  in  d i r e c t  c o n f l ic t  w ith  th e  American In d ian  views 

of tim e as a p ro cess . They devalue th e  r o le  of such persons 

as c u ra n d e ro s . fo lk  h e a le rs  h ig h ly  v a lu ed  by many Mexican- 

A m ericans.

T his tendency to  see  W hite, m id d le -c la ss  c u ltu re  as 

th e  norm has been r e f l e c te d  in  th e  l i t e r a t u r e  which r e f e r s  

to  m in o r i t ie s  as " c u l tu r a l ly  dep rived" or " c u l tu r a l ly  d i s ­

advantaged" (A tkinson, Morten & Sue, 1979). A counselo r who 

does no t view m ino rity  c u ltu re s  as r i c h ,  complex, and v ia b le  

i s  in  danger of f o is t in g  o f f  m id d le -c la s s  va lues on such 

c l i e n t s  (C a lia , 1966) in  a k ind  o f " c u l tu r a l  im p eria lism ."
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Another a re a  in  which va lues become problem atic  i s

th e  d e f in i t io n  o f n o rm a lity . A n th ropo log ica l l i t e r a t u r e

has long been p o la r iz e d  in to  two opposing ways of looking

a t  th e  r e la t io n s h ip  between m ental h e a l th  and c u l tu r e .  One

view ( e t ic )  i s  t h a t  th e re  i s  a  k ind  o f " t ru e  s ta te "  of

m ental h e a lth  th a t  does not vary  a c ro ss  c u l tu r e s  but which

may be obscured by c u l tu r a l ly  defined  b e h a v io rs . According

to  th e  o th er view (em ic), each c u ltu re  d e fin e s  i t s  own

m ental h e a lth  norms and th e  d if fe re n c e s  in  d e f in i t io n s  a re

c lu e s  to  c u l tu r a l ly  h e ld  a t t i tu d e s ,  v a lu e s , and assum ptions

(Pederson, 1976). In  e i th e r  c a se , i t  i s  apparen t th a t :

The concepts o f 'h e a l th ' and ' norm al' t h a t  guide 
th e  d e liv e ry  o f m ental h e a lth  se rv ic e s  a re  not 
u n iv e r s a l ly  shared  by a l l  persons from every 
c u ltu re  and may b e tra y  th e  c u l tu r a l ly  encapsu­
la te d  counselo r to  be a to o l  o f  h is  own dominant 
p o l i t i c a l ,  s o c ia l ,  or economic v a lu e s . E thno­
c e n tr ic  n o tio n s  o f  adjustm ent ten d  to  igno re  
in h e re n t c u l tu r a l  v a lu e s , allow ing th e  encapsu­
la te d  counselo r to  evade r e a l i t y  w h ile  m ain tain ing  
a  cocoon of in te rn a l iz e d  value p resu p p o sitio n s  
about what i s  'good ' fo r th e  c o u n se lee . T his 
tendency tow ard c u l tu r a l  i s o la t io n  i s  accen tu a ted  
by th e  in h e re n t c a p a c ity  of cu ltu re -b o u n d  and 
tim e-honored  v a lu es to  p ro te c t them selves ag a in s t 
th e  te n ta t iv e n e s s  o f  new knowledge. The very  
d a ta  th a t  d e fin e  th e  ta s k  o f counse ling  can take  
on ano ther meaning in  re in fo rc in g  modal s te r e o ­
ty p es of c u l tu r a l  groups, se p a ra tin g  counselo rs 
from th e  s o c ia l  r e a l i t y  o f people from o th e r 
c u ltu re s  ( B r is l in  & Pedersen, 1976, p. 142).

Perhaps th e  b e s t  example of th e  W hite, m id d le -c lass  

e th n o c e n tr ic i ty  of th e  m ental h e a lth  f i e l d  may be found in  

th e  D iagnostic  and S t a t i s t i c a l  Manual o f M ental D isorders I I I  

(American P s y c h ia tr ic  A sso c ia tio n , 1980). The DSM I I I
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d e fin e s  p a ran o ia , bu t nowhere does i t  add ress the  is su e  of 

h e a lth y  c u l tu r a l  parano ia  d iscu ssed  by G rie r and Cobbs 

(1968). The J o in t  Commission on th e  M ental H ealth  of 

C h ild ren  (U.S. Commission of M ental H e a lth , 1965) d ec la red  

rac ism  th e  number one p u b lic  h e a l th  problem in  th e  U nited 

S ta te s .  Yet "nowhere in  th e  DSM I I I  a re  th e re  l i s t e d  any 

d iso rd e rs  r e la te d  to  b ig o try , p re ju d ic e , or b eh av io ra l 

m an ife s ta tio n s  o f r a c i s t  an d /o r s e x i s t  a t t i tu d e s "  (K atz, in  

p re s s )  .

C losely  r e la te d  to  th e  n o tio n  o f va lues i s  th a t  of

w orld  view . According to  Sue (1978) a w orld  view i s :

. . . th e  way in  which people p e rc e iv e  t h e i r  r e l a ­
t io n s h ip  to  n a tu re , i n s t i t u t i o n s ,  o th e r people, 
and th in g s . ( I t )  c o n s t i tu te s  our p sycho log ica l 
o r ie n ta t io n  in  l i f e  and can determ ine how we 
th in k ,  behave, make d e c is io n s  and d e fin e  e v en ts .
Our c u l tu r a l  upbring ing  and l i f e  experiences 
fre q u e n tly  determ ine o r in f lu e n c e  our w orld 
v iew s. Counselors who hold  w orld  views d if f e r e n t  
from th e i r  c l i e n t s '  views and who a re  unaware of 
th e  bases fo r  th e se  d if fe re n c e s  a re  most l ik e ly  
to  impute n e g a tiv e  t r a i t s  to  t h e i r  c l i e n t s  (p . 458).

U nless White m id d le -c la ss  co u n se lo rs  become aware of 

t h e i r  v a lu es  and w orld v iew s, and a l e r t  to  th e  e thnocen trism  

in h e re n t in  them, they  a re  u n lik e ly  t o  be e f f e c t iv e  c ro s s -  

c u l tu r a l l y .

The L im its o f Theory

P sycho log ica l th e o ry  i s  based on and s u b s ta n tia te d  by 

re s e a rc h . Much re se a rc h  has sim ply f a i l e d  to  include  ra c e  

as a v a r ia b le  or to  a ttem pt to  r e p l i c a t e  f in d in g s  in  o ther 

c u l tu r a l  groups. For example, as of 1975, only four percen t
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of th e  s tu d ie s  done on a lcoho lism  included  B lack people in  

th e  sample (B everly , 1975) . The d e a rth  o f re se a rc h  on 

m u lt ic u l tu ra l  is su e s  i s  r e f l e c te d  in  Lee, e t  a l . ' s  (1981) 

exam ination o f th e  co n ten t o f  programs p resen ted  a t  n a tio n a l  

conventions of th e  American P sycho log ica l A sso c ia tio n . They 

found th a t  w hile  th e  t o t a l  number of program hours devoted 

to  m u lt ic u l tu ra l  is su e s  had in c re ased  in  th e  s e le c te d  years 

s tu d ie d  (1960, 1970, and 1980), i t  remained a very  sm all 

percen tage  of t o t a l  program hours (4.2% in  1980). This 

percen tage  a c tu a l ly  decreased  between 1970 and 1980. A 

psychology developed by W hite male th e o r i s t s  and t e s te d  on 

W hite su b je c ts  i s  l im ite d  in  scope and a p p lic a t io n . As Sue, 

e t  a l .  (1981) n o te , " in  th e  absence of a c u l tu r a l ly  d iv e rse  

p o p u la tio n  o f study  i t  i s  d i f f i c u l t  to  know when u n iv e rs e ls  

have been found, or when tech n iq u es and assum ptions a re  

c u l tu r a l ly  s p e c if ic "  (p . 9 ) .

Another is su e  i s  w hether th e  re se a rc h  th a t  does e x is t  

has been done w ith  awareness of th e  cu ltu re-bound  v a lu es in ­

h e re n t in  such re s e a rc h . The tendency in  th e  l i t e r a t u r e  has 

been to  study  m in o r i t ie s ' behav io r as d ev ian t as opposed to  

d i f f e r e n t  (Gordon, 1973; Sue, e t  a l . ,  1981). T h is focus 

has tended to  p resen t m in o r i t ie s  as th e  problem, r a th e r  than  

th e  oppressive  co n d itio n s  s e t  up by s o c ie ty , and to  r e s u l t  

in  blaming th e  v ic tim , th u s keeping so lu tio n s  aimed a t  

changing m in o r it ie s  r a th e r  th an  a t  changing so c ie ty  (CapIan 

& N elson, 1973). A case  in  po in t has been th e  c o n c lu sio n  by
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some W hite p sy c h o lo g is ts  th a t  Black y o u th s’ p e rc e p tio n  of th e  

w orld as a h o s t i l e  p lace  im plied  low se lf -e s te e m  r a th e r  th an  

an a c c u ra te  view o f r e a l i t y  (Wesson, 1975). Gordon (1973) 

p o in ts  out o th er l im i ta t io n s  in  such re s e a rc h , in c lu d in g  

f a i lu r e  to  . . e s t a b l i s h  unambiguous d e fin in g  c r i t e r i a  fo r  

key re s e a rc h  v a r ia b le  such as IQ ,” to  , .d e v ise  i n s t r u ­

ments and assessm ent experiences s e n s i t iv e  enough to  probe 

th ese  v a r ia b le s  in  non-W hite sam ples,” and to  co n sid er 

” . . . th e  is s u e  o f e x p erim e n te r-su b je c t ra p p o rt and i t s  

b earin g  on th e  v a l i d i t y  o f th e  d a ta ” (pp. 92 and 9 3 ). He 

a ls o  n o tes  th a t  w h ile  W hite p sy ch o lo g is ts  have enhanced 

th e i r  re p u ta tio n s  and t h e i r  incomes w ith  th e  s tudy  o f m inor­

i t y  "p rob lem s,” th e y  have f a i l e d  to  provide s e rv ic e s  to  th e  

m in o rity  community in  r e tu r n .

One example o f a th eo ry  th a t  may w e ll app ly  d i f f e r e n t ly  

to  m in o rity  groups i s  S eligm an 's th eo ry  o f lea rn ed  h e lp le s s ­

n e ss . For m a jo rity  group members, th e  th eo ry  p re d ic ts  de­

p re s s io n  and apathy  as a r e s u l t  o f  lea rned  h e lp le s sn e ss  (Sue, 

1977). However, ” . , . th e  k ind  o f lea rn ed  h e lp le s sn e ss  

experienced  by m in o rity  groups may have e f f e c ts  th a t  in c lu d e  

anger, h o s t i l i t y ,  a n x ie ty  and a l te r n a t iv e  coping s t r a te g ie s  

. . . ” (Sue, 1977, p. 385).

D iaz-G uerrero  (1977) has ob tained  r e s u l t s  on s tu d ie s  

of Mexican c h ild re n  th a t  do no t e n t i r e ly  correspond  w ith  

d e s c r ip tio n s  o f th e  m en ta lly  h e a lth y  c h ild  in  U nited  S ta te s  

l i t e r a t u r e .  M arse lla  (1979) review s l i t e r a t u r e  dem onstra ting
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t h a t  symptomatology o f m ental i l l n e s s  d i f f e r s  as a fu n c tio n  

of race  and e th n ic  group. These f in d in g s  suggest th e  

p o s s ib i l i t i e s  fo r  developing  and m odifying theo ry  using  a 

m u lt ic u l tu ra l  re s e a rc h  b a se . Meanwhile, counselo rs must 

le a rn  to  s c r u t in iz e  c u rre n t th eo ry  fo r  i t s  c u l tu r a l  l im i ta ­

t io n s .

These l im i ta t io n s  have d i r e c t  im p lica tio n s  fo r  coun­

se lin g  p r a c t ic e .  A schoo l counselo r cannot r e ly  on th e o r ie s  

or p ra c tic e s  r e l a te d  to  IQ th a t  have been normed on la rg e ly  

White samples (M ercer, 1979) and ta in te d  by e f f o r t s  to  use 

th e  th eo ry  to  j u s t i f y  d is c r im in a tio n  and p e rp e tu a te  rac ism  

(Jensen , 1969, 1979; Shockley, 1971). A c a re e r  counselo r i s  

handicapped by th e  in a p p l i c a b i l i ty  o f counseling  th e o r ie s  to  

m in o r it ie s  to  whom occupations may be fu n c tio n a lly  c lo sed  

because of rac ism  (W illiam s, 1972). A c u l tu r a l ly  l im ite d  

theo ry  base in  nonverbal communication may impede a coun­

s e l o r 's  e f fe c t iv e n e s s  w ith  in d iv id u a ls  from c u ltu re s  th a t  

use d i f f e r e n t  n o n -v erb a l e x p re ss io n s , such as Eskimos or 

Blacks (Ivey  & Simek-Downing, 1980). Group th eo ry  does not 

address i t s e l f  to  th e  behav io r o f  Asian-Am ericans in  g roups; 

techn iques fo r  th e se  in d iv id u a ls  may need to  be m odified  

(Ching & P rosen , 1980). R e fe rr in g  a  B lack a lc o h o lic  to  

A lcoho lics Anonymous may no t be u s e fu l  i f  th e  group i s  W hite- 

ru n  (B everly , 1975). There i s  c o n s id e ra b le  evidence th a t  

lo w er-c la ss  L a tin o , B lack and American In d ian  c l i e n t s  respond 

more fav o rab ly  to  an a c t io n -o r ie n te d  approach r a th e r  th an  an
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in t r o s p e c t iv e ,  n o n d irec tiv e  approach (P a tte rso n , 1978; Ruiz 

& P a d i l la ,  1977; Harper & S tone, 1974; D auphinais, D auphinais 

& Rowe, 1979). C lie n t-c e n te re d  th e o ry  has not addressed  th i s  

i s s u e .

C ounselors seeking to  develop c u l tu r a l  e x p e r t is e  can 

only examine t h e i r  techn iques in  l ig h t  o f awareness o f th e  

l im i ta t io n s  of counseling  th eo ry  and modify them acco rd in g ly . 

As more re s e a rc h  emerges, cou n se lo rs  w i l l  have more g u ide­

l in e s  fo r  e f f e c t iv e  s k i l l s  and tec h n iq u e s . The s e c t io n  in  

t h i s  paper on a th e o r e t ic a l  base fo r  c ro s s - c u l tu r a l  coun­

s e lo r  t r a in in g  summarizes some o f t h i s  new th e o ry .

Race as a V ariab le  in  C ro ss -C u ltu ra l Counseling

A number o f re se a rc h  e f f o r t s  have examined counselo r 

and c l i e n t  ra c e  as a v a r ia b le  in  c o u n se lin g . Whether c l i e n t s  

p re fe r  or b e n e f i t  more from a sam e-race counselo r has been a 

q u e s tio n  addressed  by a number of th e s e  s tu d ie s .  Banks, 

Berenson and C arkhuff (1967) found th a t  re g a rd le s s  o f coun­

se lo r  o r ie n ta t io n ,  tw o -th ird s  o f th e  B lack counselees in  

t h e i r  s tu d ie s  would not r e tu rn  to  see  a W hite co u n se lo r. 

C arkhuff and P ie rce  (1967) found t h a t  ra c e  and s o c ia l  c la s s  

d if fe re n c e s  between c l i e n t s  and th e r a p is t s  re ta rd e d  th e r a ­

p e u tic  p ro g ress  in  sc h izo p h re n ic s . Banks (1972) found th a t  

bo th  B lack and W hite h igh  schoo l s tu d e n ts  p re fe r re d  same- 

ra c e  c o u n se lo rs .

Grantham (1973) in v e s tig a te d  th e  e f f e c t  o f ra c e  of 

counselo r (B lack or White) on a  s in g le  counseling  in te rv iew
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w ith  B lack c l i e n t s  in  a s p e c ia l  program fo r  "disadvantaged" 

s tu d e n ts  a t  a u n iv e r s i ty .  He found th a t  B lack c l i e n t s  p re ­

fe r re d  B lack co u n se lo rs  and exp lo red  them selves in  more 

depth  w ith  fem ale c o u n se lo rs . Ewing (1974) had Black and 

White s tu d e n ts  e v a lu a te  Black and White counselo rs fo llow ing 

a p re -c o lle g e  counseling  in te rv ie w . He found th a t  Black 

s tu d e n ts  tended  to  r a t e  cou n se lo rs  in  g e n e ra l h igher than  

W hite s tu d e n ts  bu t th a t  r a c i a l  s im i la r i ty  o f counselor and 

c l i e n t  was not an im portan t f a c to r .

O ther in v e s tig a t io n s  have examined o th er v a ria b le s  

in  a d d it io n  to  counselo r and c l i e n t  ra c e  and have looked a t 

a v a r ie ty  o f dependent measures b esid es  re p o r te d  p re fe ren ce , 

Schumacher, B an ik io tes  and B an ik io tes  (1972) in v e s tig a te d  

language c o m p a tib ili ty  between White counselo rs and Black 

s tu d e n ts . They developed two vocabu lary  te s ts - - o n e  of words 

fre q u e n tly  used by White counselo rs during  counseling  se ss io n s  

and one o f words f re q u e n tly  used by Black h igh  school s tu d en ts , 

T es ts  o f bo th  groups rev e a le d  th a t  th e  counselo rs scored 

poorly  on th e  Black vocabulary  quiz and th e  B lack s tu d en ts  

Scored poorly  on th e  counselo r vocabulary  q u iz . I n t e r e s t ­

in g ly , Black s tu d e n ts  knew, on th e  average , 50 percen t o f 

th e  counselo r w ords. C ounselors, on th e  o th e r  hand, knew on 

th e  average only 15 percen t o f  th e  Black vocabulary  words.

Bryson and Cody (1973) in v e s tig a te d  th e  e f f e c ts  o f 

counselo r and c l i e n t  ra c e  on degree o f understand ing  in  an 

i n i t i a l  counse ling  in te rv ie w . They found th a t  counselor
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ra c e  was r e l a te d  to  unders tan d in g , w ith  co u n se lo rs  under­

s tan d in g  sam e-race c l i e n t s  b e s t .  C lie n t understand ing  was 

no t r e l a te d  to  ra c e :  B lack and White c l i e n t s  understood

Black and W hite co u n se lo rs  eq u a lly  w e ll,

Wolkon, Moriwaki and W illiam s (1973) examined th e  

fa c to r s  o f ra c e  and s o c ia l  c la s s  as th ey  r e l a te d  to  o r ie n ta ­

t io n  toward and experience  w ith  psychotherapy in  fem ale sub­

j e c t s .  They found m id d le -c la ss  B lack women to  be s i g n i f i ­

c a n tly  more p o s i t iv e  tow ard h e lp -seek in g  th a n  lo w e r-c la ss  

B lack women. Of th e  su b je c ts  who had a c tu a l ly  sought t r e a t ­

ment in  th e  p a s t ,  a l l  th e  White su b je c ts  s a id  th ey  would 

r e tu r n ,  w h ile  only  40 percen t o f th e  B lack su b je c ts  in d ic a te d  

th ey  would r e tu r n .  B lack su b je c ts  showed a s tro n g  p re fe ren ce  

fo r  a sam e-race th e r a p is t .

W right (1975) d iv id ed  Black and White su b je c ts  in to  

h igh  t r u s t e r s  and low t r u s t e r s  and measured t h e i r  ex p ec ta ­

t io n s  o f co u n se lin g  b e fo re  and fe e lin g s  about counseling  

a f t e r  se ss io n s  w ith  bo th  Black and White c o u n se lo rs . He 

found th a t  h igh  t r u s t e r s  b e liev ed  a counselo r could  adopt 

t h e i r  frame o f re fe re n c e  re g a rd le s s  o f r a c e .  White low 

t r u s t e r s  saw n e i th e r  W hite nor B lack co u n se lo rs  as ab le  to  

adopt t h e i r  frame o f re fe re n c e . B lack low t r u s t e r s  b e lie v e d  

th a t  Black cou n se lo rs  only  could adopt t h e i r  frame o f r e f e r ­

ence. H arriso n  (1977) found experiences o f B lack counselees 

w ith  B lack cou n se lo rs  to  be c le a r ly  p o s i t iv e .  W hile exper­

iences o f B lack counselees w ith  White co u n se lo rs  were no t
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c le a r ly  n e g a tiv e , th ey  had more n e g a tiv e  elem ents th an  

ex p erien ces  w ith  sam e-race c o u n se lo rs . In  a counse ling  

analogue s tudy  Woods and Zimmer (1976) in v e s tig a te d  th e  

e f f e c t  o f counselo r and counselee  ra c e  on c o n d i t io n a b i l i ty 

o f p o s i t iv e  or n e g a tiv e  s e l f - r e f e r e n c e  s ta te m e n ts . They 

found no d if fe re n c e s  in  th e  c o n d itio n a b i1i t y of B lack or 

W hite su b je c ts  when re in fo rc e d  by Black or W hite e x p e r i ­

m en ters . Brannon (1977) found two Black coached c l i e n t s  to  

p re fe r  h ig h  dogmatic over low dogmatic c o u n se lo rs . He con­

c luded  th a t  t h i s  e f f e c t  may have occurred  because o f  th e  

g r e a te r  d ire c tiv e n e s s  o f th e  dogmatic co u n se lo rs .

Some s tu d ie s  have v a r ie d  th e  ra c e  o f  counse lo r or 

c l i e n t ,  b u t n o t b o th . M e rlu zz i, M erluzzi and Kaul (1977) 

found t h a t  White c o lle g e  s tu d e n t su b je c ts  pe rce ived  coun­

s e lo r  in f lu e n c e  d i f f e r e n t ly  as a fu n c tio n  o f  ra c e  and power 

b a se . B lack counselo rs u s in g  an ex p ert base  and W hite coun­

s e lo r s  u s in g  a r e f e r e n t  base  were most i n f lu e n t i a l  in  a 

co u n se lin g  in te r iv e w . The au th o rs  suggest th a t  th e  White 

s tu d e n ts  may not have p e rce iv ed  th e  B lack counselo r u sing  a 

r e f e r e n t  power base as s u f f i c i e n t l y  s im ila r  to  them to  be 

i n f l u e n t i a l ,  d e s p i te  s i m i l a r i t i e s  in  t h e i r  e x p e rien c es . 

V arying c l i e n t  r a c e . C ro ss le y , Abramowitz and Weiss (1977-78) 

found t h a t  White a b o rtio n  co u n se lo rs  d id  no t d i f f e r  in  t h e i r  

c l i n i c a l  e v a lu a tio n s  of a case  r e p o r t  in  which th e  ra c e  of 

th e  c l i e n t  was d esig n a ted  as B lack or W hite. M erluzzi and 

M erluzzi (1978) found t h a t  W hite counseling  g rad u a te  s tu d e n ts
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a c tu a l ly  r a te d  B lack la b e le d  cases s ig n i f ic a n t ly  more 

p o s i t iv e ly  th an  cases  la b e le d  White or no t la b e le d . They 

suggest th a t  th e se  f in d in g s  may re p re se n t overcom pensation 

th a t  could  r e s u l t  in  a tendency to  u n d erestim a te  m in o rity  

needs. In  t h i s  s tu d y , su b je c ts  who had more c o n ta c t w ith  

m in o r it ie s  tended  to  r a t e  th e  m in o rity  case s  le s s  p o s i t iv e ly  

th an  th o se  who had le s s  m in o rity  c o n ta c t .

Two re c e n t s tu d ie s  have looked a t  counselo r response 

s ty le  as a fu n c tio n  o f r a c e ,  Berman (1979) found Black 

counselo rs to  u se  more a c t iv e  ex p re ss io n  s k i l l s  th an  White 

co u n se lo rs . They a lso  were found to  focus more fre q u e n tly  

on s o c ie ta l  a sp e c ts  o f problems as compared to  W hite coun­

s e lo r s ,  who focused  alm ost e x c lu s iv e ly  on th e  in d iv id u a l.

F ry , Kropf and Coe (1980) examined th e  resp o n ses o f B lack 

and White counselo r t r a in e e s  to  in te rv iew s w ith  B lack and 

White a c to r  c l i e n t s .  They found th a t  B lack counselo r 

t r a in e e s  tended to  use  more e x p re ss iv e  re sp o n se s ; White 

counselo r t r a in e e s  tended  to  use  more a tte n d in g  re sp o n se s . 

Both B lack and W hite counse lo r t r a in e e s  became ex p ress iv e  

when counse ling  w ith  B lack c l i e n t s .  Both groups were r a te d  

as more e f f e c t iv e  in  t h e i r  d e liv e ry  and more a p p ro p ria te  in  

responses w ith  sam e-race c l i e n t s .

T his review  does n o t re p re se n t a l l  th e  re s e a rc h  th a t  

has been p u b lish ed . S a t t l e r  (1977) review ed some 200 s tu d ie s  

and re p o r ts  d ea lin g  w ith  c o u n se lin g , psychotherapy and c a se ­

work. However, much o f th e  e a r ly  work in  t h i s  a re a  i s  non­
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re s e a rc h -o r ie n te d  and focuses la rg e ly  on th e  c h a r a c te r i s t i c s  

o f B lack c l i e n t s  th a t  make them d i f f i c u l t  to  counsel (Bryson 

& Bardo, 1973). The more re c e n t re se a rc h  se rv es  m ainly to  

r a i s e  more q u e s tio n s  fo r  re s e a rc h . There appears to  be a 

tendency toward p re fe ren ce  fo r  sam e-race c o u n se lo rs , espe­

c ia l l y  on th e  p a r t  o f B lacks. There may be response  s ty le  

d if fe re n c e s  betw een B lack and White counselo rs ; th e se  

s tu d ie s  r e q u ire  r e p l i c a t io n .  Race may in te r a c t  w ith  o ther 

fa c to rs  r a th e r  th a n  fu n c tio n in g  as a de term in ing  v a r ia b le  

in  and o f i t s e l f .  Much re se a rc h  rem ains to  be done. Most 

o f th e se  s tu d ie s  a re  o f very  sm all sam ples. Many a re  ana­

logue s tu d ie s .  Of th o se  th a t  a re  s tu d ie s  o f  a c tu a l  coun­

s e lin g  s i tu a t io n s ,  most a re  l im ite d  to  s in g le  in te rv iew  

s i tu a t io n s .  M in o r itie s  o th er th an  B lacks a re  n o t included  

in  most o f th e  s tu d ie s .  I d e n t i ty  developm ent, d iscussed  

l a t e r  in  t h i s  c h a p te r , i s  not tak en  in to  accoun t. N everthe­

l e s s ,  i t  seems f a i r  to  conclude th a t  ra c e  cannot be ru le d  

out as a f a c to r  in  counseling  and th a t  c u l tu r a l ly  competent 

counselo rs w i l l  be cogn izan t of re s e a rc h  f in d in g s  in  th i s  

a re a .

B a r r ie r s  to  C ro ss -C u ltu ra l Counseling 

Lack o f knowledge about o ther c u l tu r e s ,  lac k  of 

awareness o f th e  v a lu es  th e  counselo r b rin g s  to  th e  coun­

s e lin g  p ro ce ss , a poor g rasp  of th e  l im its  o f th e o ry , and 

unawareness o f ra c e  as a v a r ia b le  in  counseling  a l l  can
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fu n c tio n  as b a r r i e r s  to  c ro s s - c u l tu r a l  co u n se lin g . These 

d e f i c i t s  may m an ifes t them selves in  observab le  assum ptions 

or behav io rs on th e  p a r t  of c o u n se lo rs . A number o f au th o rs  

have enum erated th e  ways in  which lac k  o f c u l tu r a l  e x p e r t is e  

may be o p e ra tio n a liz e d  in  th e  counse ling  p ro cess . W hile 

th e se  b a r r i e r s  to  e f f e c t iv e  c r o s s - c u l tu r a l  counseling  have 

not been dem onstrated  e m p ir ic a lly , th ey  have gained  g e n e ra l 

accep tance in  th e  c r o s s - c u l tu r a l  counseling  l i t e r a t u r e .

T his s e c tio n  w i l l  review  some o f th e  b a r r ie r s  not add ressed  

in  o th e r s e c t io n s .

One b a r r i e r  may be r a c i a l  a t t i tu d e s  on th e  p a r t  of 

co u n se lo r, c l i e n t  or bo th  (V on tress, 1974b). White people 

c a rry  w ith  them th e  burden of rac ism  (K atz, 1978). M inor­

i t i e s  o f te n  c a r ry  w ith  them a r e a l i s t i c  w ariness o f W hites. 

"To expect n e u tr a l  o r p o s i t iv e  fe e lin g s  toward W hites i s  to  

expect an unq u estio n in g  to le ra n c e  th a t  runs coun ter to  b a s ic  

p r in c ip le s  o f s o c ia l  lea rn in g "  (Banks, 1972), In  psycholog­

ic a l  ja rg o n , th e s e  a t t i tu d e s  may m an ifes t them selves in  

problems o f tra n s fe re n c e  and c o u n te r tra n s fe re n c e  (V on tress, 

1971; Pedersen , 1977), Or they  may make counseling  v i r t u a l l y  

im possib le .

Although a m a jo r ity  group member may e n te r  a r e l a ­
t io n s h ip  w ith  an a t t i tu d e  o f t r u s t in g  th e  o th er 
u n t i l  c le a r  evidence th a t  th e  person cannot be 
t r u s te d  s u r fa c e s , a member o f th e  m in o rity  group 
f re q u e n tly  e n te rs  th e  r e la t io n s h ip  suspending 
t r u s t  u n t i l  th e  person proves t h a t  h e /sh e  i s  
worthy o f being  t r u s te d .  Thus, p e rc ep tio n  of 
t r u s t - d i s t r u s t  may be o f p a r t ic u la r  im portance in  
i n i t i a l  c r o s s - c u l tu r a l  in te r a c t io n s  and, in  f a c t .
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may p rec lude  f u r th e r ,  su s ta in e d  in te r a c t io n s .
(LaFromboise & Dixon, 1981, p . 135)

A White may c re a te  b a r r i e r s  by e x h ib it in g  rac ism , f e e l in g  

sex u a lly  th re a te n e d , becoming overzealous or p a t e r n a l i s t i c ,  

or f e e lin g  com pelled to  prove her or h is  l ib e ra l is m  (V on tress , 

1971).

Another b a r r i e r  can be f a i lu r e  o f th e  co u n se lo r to  

acknowledge ra c e  or e th n ic i ty  as an is su e  or a ttem p tin g  to  

ignore  d if f e r e n c e s .  T his to p ic  should be d isc u sse d  openly  

(Wilson & Calhoun, 1974). In  doing so , th e  co u n se lo r must 

avoid o th e r p i t f a l l s ,  such as seeing  d if fe re n c e s  as d e f i ­

c ie n c ie s  (Sm ith, 1977), assuming a l l  th e  c l i e n t 's  problems 

come from being  a m in o rity  (W ilson & Calhoun, 1974) or u sin g  

c u l tu r a l  d if fe re n c e s  as an excuse fo r  counse lo r f a i l u r e  

(Sm ith, 1977). The counselo r should be c au tio u s  about u sin g  

th e  re s e a rc h  to  s te re o ty p e  c l i e n t s ;  fo r  example, u sing  a c t iv e  

techn iques w ith  a l l  B lack c l i e n t s  because some re s e a rc h  

in d ic a te s  B lack c l i e n t s  p re fe r  a c tio n -o r ie n te d  tech n iq u es 

(Sm ith, 1977). There a re  as many d if fe re n c e s  w ith in  m in o rity  

groups as th e re  a re  between them.

Counselor assum ptions may a ls o  r a i s e  b a r r i e r s  to  t h e i r  

e f fe c t iv e n e s s .  Arrendondo-Dowd and Gonsalves (1980) l i s t  

f iv e  erroneous assum ptions counselo rs may make about c u l tu r a l l y  

d i f f e r e n t  p e rso n s: 1) th a t  a s s im ila t io n  occurs q u ick ly ,

e a s i ly  and n a tu r a l ly ,  2) th a t  a second language in te r f e r e s  

w ith  e d u ca tio n , 3) th a t  non-E nglish  speakers cannot ho ld  down
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a jo b , 4) th a t  everyone should  "A m ericanize” and 5) th a t  i f  

anyone needs co u n se lin g , th ey  only need seek i t  to  g e t i t .

I t  i s  apparen t th a t  fo r  co u n se lo rs  who work c ro s s - 

c u l tu r a l l y  (most counselo rs sooner or l a t e r ) , s p e c ia l  p re ­

p a ra t io n  i s  no t a  luxury bu t r a th e r  a n e c e s s i ty .  In  a d d it io n  

to  in c re a sed  counseling  s k i l l s ,  such t r a in in g  can provide 

a d d it io n a l  b e n e f i ts  in  term s o f aw areness, s k i l l s ,  and th e  

a b i l i t y  to  b e t te r  a p p re c ia te  and l iv e  in  a p l u r a l i s t i c  

s o c ie ty .

The C u ltu ra l ly  Competent Counselor

What, th en , i s  a c u l tu r a l ly  competent counselor?

S ince Wrenn (1961) warned cou n se lo rs  o f t h e i r  " c u l tu r a l  

e n c a p su liz a tio n "  some tw enty  y ears  ago, a  number o f in d iv id ­

u a ls  have a ttem pted  to  d e fin e  what c o n s t i tu te s  c u l tu r a l  

e x p e r t is e  (Pedersen , 1978; Iv ey , 1977; C a lia , 1966; 

Arrendondo-Dowd & G onsalves, 1980; T orrey , 1972; A tk inson , 

M orten & Sue, 1979). Much of t h i s  work i s  summarized in  th e  

re c e n t  p o s i t io n  paper o f th e  E ducation  and T ra in in g  Committee 

o f  D iv is io n  17 o f th e  American P sycho log ica l A sso c ia tio n  

(Sue, e t  a l . ,  1981). T his paper recommends " .  . . th e  

ad o p tio n  o f s p e c if ic  c r o s s - c u l tu r a l  counseling  and th erap y  

com petencies by th e  American P sy ch o lo g ica l A sso c ia tio n  to  be 

used  as a g u id e lin e  fo r  a c c re d i ta t io n  c r i t e r i a "  (pp. 1 & 2 ) . 

The com petencies a re  d iv id ed  in to  th r e e  a re a s : knowledge,

b e l i e f s  and a t t i t u d e s ,  and s k i l l s .  T able 1 p re sen ts  th e se



Table 1

C h a r a c te r is t ic s  o f th e  C u l tu r a l ly  S k i l le d  C ounseling  P sy ch o lo g is t

B e l ie f s /A t t i tu d e s 1. The c u l t u r a l l y  s k i l l e d  c o u n se lin g  p sy c h o lo g is t i s  one who has 

moved from being  c u l t u r a l l y  unaware to  b e in g  aware and 

s e n s i t iv e  to  h i s /h e r  own c u l t u r a l  h e r i ta g e  and to  v a lu in g  and 

r e s p e c t in g  d i f f e r e n c e s .

2o A c u l t u r a l l y  s k i l l e d  c o u n se lin g  p sy c h o lo g is t i s  aware o f h i s /  

h e r own v a lu e s  and b ia s e s  and how th e y  may a f f e c t  m in o rity  

c l i e n t s .

3 . A c u l t u r a l l y  s k i l l e d  c o u n se lin g  p sy c h o lo g is t i s  one who i s  

co m fo rtab le  w ith  d if f e r e n c e s  t h a t  e x is t  betw een th e  co u n se lo r 

and c l i e n t  in  term s o f r a c e  and b e l i e f s .

4 . The c u l t u r a l l y  s k i l l e d  c o u n se lin g  p sy c h o lo g is t i s  s e n s i t iv e  

t o  c ircu m stan ces (p e rso n a l b ia s e s ,  s ta g e  o f e th n ic  i d e n t i t y ,  

s o c i o p o l i t i c a l  in f lu e n c e s ,  e t c . )  which may d i c t a t e  r e f e r r a l

o f  th e  m in o rity  c l i e n t  to  a  member o f h i s /h e r  own r a c e /c u l tu r e .

ww



Table 1 (continued)

Knowledges 1, The c u l t u r a l l y  s k i l l e d  c o u n se lin g  p sy c h o lo g is t w i l l  have a good 

u n d e rs tan d in g  o f  th e  s o c io p o l i t i c a l  sy s te m 's  o p e ra tio n  in  th e  

U n ited  S ta te s  w ith  r e s p e c t  t o  i t s  tre a tm e n t o f  m in o r it ie so

2 . The c u l t u r a l l y  s k i l l e d  c o u n se lin g  p sy c h o lo g is t must po ssess  

s p e c i f i c  knowledge and in fo rm a tio n  about th e  p a r t i c u la r  group 

h e /sh e  i s  w orking w ith .

3 , The c u l t u r a l l y  s k i l l e d  c o u n se lin g  p sy c h o lo g is t must have a 

c le a r  and e x p l i c i t  knowledge and u n d e rs tan d in g  o f  th e  g e n e ric  

c h a r a c t e r i s t i c s  o f  c o u n se lin g  and th e ra p y ,

4 . The c u l t u r a l l y  s k i l l e d  c o u n se lin g  p sy c h o lo g is t i s  aware o f  

i n s t i t u t i o n a l  b a r r i e r s  w hich p rev en t m in o r i t ie s  from u s in g  

m ental h e a l th  s e r v ic e s .

w
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Table 1 (continued)

S k i l l s 1. At th e  s k i l l s  l e v e l ,  th e  c u l t u r a l l y  s k i l l e d  c o u n se lin g  

p sy c h o lo g is t must be a b le  t o  g e n e ra te  a w ide v a r ie ty  o f  v e rb a l  

and n o n v erb a l re sp o n se s .

2 . The c u l t u r a l l y  s k i l l e d  c o u n se lin g  p sy c h o lo g is t must be a b le  to  

send and r e c e iv e  bo th  v e rb a l  and n o n v erb a l m essages a c c u ra te ly  

and " a p p r o p r ia te ly ,"

3 . The c u l t u r a l l y  s k i l l e d  c o u n se lin g  p sy c h o lo g is t i s  a b le  to  

e x e rc is e  i n s t i t u t i o n a l  in te r v e n t io n  s k i l l s  on b e h a lf  o f  h i s /  

h e r c l i e n t  when a p p ro p r ia te .

N ote: From " C ro s s -C u ltu ra l  C ounseling /T herapy : M yths, D e f in i t io n s ,  and Com petencies"
by D.W. Sue, e t  a l . .  P o s i t io n  paper o f th e  E d uca tion  and T ra in in g  Committee o f 
D iv is io n  17, American P sy c h o lo g ic a l A s so c ia tio n , 1981.

w
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recommended com petencies. The committee em phasizes th a t  i t  

sees th e s e  com petencies as "g e n e ra l g u id e lin e s  w hich we hope 

w i l l  a id  in  th e  development of more c o n c re te  and s o p h is t i ­

ca ted  com petencies fo r  working w ith  c u l tu r a l l y  d i f f e r e n t  

c l i e n t s "  (p . 1 6 ). P a r t o f t h i s  ta s k  has a lre a d y  been accom­

p lis h e d  s in c e  some o f th e  com petencies have begun to  be 

o p e ra t io n a l ly  d e fin e d  e lsew here . Ivey  (1977), fo r  example, 

p re se n ts  an adap ted  taxonomy o f s k i l l s  fo r  c r o s s - c u l tu r a l  

c o u n se lin g . T h is taxonomy i s  p resen ted  in  T able  2. What 

rem ains to  be done i s  to  address th e se  s k i l l s  s p e c i f i c a l ly  

fo r  each c u l tu r e .  Ivey  (1977) summarizes some re s e a rc h  and 

e x p e r ie n t ia l  d a ta  th a t  began t h i s  jo b —such th in g s  as eye 

c o n ta c t o r s o c ia l  space d if fe re n c e s  among c u l tu r e s .  Some 

o f th e  l i t e r a t u r e  d isc u sse d  elsew here in  t h i s  paper i s  a ls o  

re le v a n t  to  th e  ta s k  o f e x p lic a t in g  t h i s  proposed taxonomy.

Pedersen  (1978) d e sc r ib e s  four s k i l l  a re a s  fo r  th e  

co u n se lo r working c r o s s - c u l tu r a l ly .  The co u n se lo r must be 

ab le  to  a r t i c u l a t e  th e  c l i e n t 's  problem from th e  c l i e n t 's  

c u l tu r a l  p e rs p e c t iv e . She or he must be a b le  to  a n t ic ip a te  

r e s i s ta n c e ,  t h a t  i s ,  th e  p o s s ib i l i ty  o f be ing  viewed as an 

enemy. The co u n se lo r must be a b le  to  d im in ish  h e r  or h is  

own d e fe n s iv e n e ss . The counselo r must possess reco v ery  

s k i l l s :  th e  a b i l i t y  to  admit con fusion  o r f r u s t r a t i o n ,  to

be open to  le a rn in g .

A tk in son , M orten, and Sue (1979) id e n t i f y  f iv e  a l t e r ­

n a tiv e  r o le s  fo r  co u n se lo rs  th a t  r e l a t e  d i r e c t l y  to  th e
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Table 2

The Ivey  Taxonomy o f th e  E ffe c tiv e  In d iv id u a l

W ithin  a  g iven  c u l tu r e ,  th e  e f f e c t iv e  in d iv id u a l  i s  ab le  to  
engage in  c u l tu r a l l y  a p p ro p ria te  behav io r and i s  a b le  to  
gen era te  an i n f i n i t e  a rra y  of v e rb a l and nonverbal sen tences 
to  communicate w ith  a  maximum number o f peo p le . Each o f th e  
fo llow ing  dim ensions a re  m easurable and a re  p a r t  o f th e  
f u l ly  fu n c tio n in g  person . I t  may be no ted  th a t  few are- ab le  
to  dem onstrate  a l l  com petencies below w ith  a l l  members of 
t h e i r  own c u l tu re  and none a re  ab le  to  communicate w ith  a l l  
c u l tu r a l  subgroups or w ith  th o se  o f t o t a l l y  d i f f e r e n t  
c u l tu r a l  backgrounds,
1. Basic s k i l l s  o f a c u l tu r e . These dim ensions a re  c r i t i c a l  

fo r  minimum fu n c tio n in g  in  a g iven  c u l tu r e .
Eye c o n ta c t Vocal tone  and speech r a t e
Body language V erbalize  on a p p ro p r ia te  to p ic s

2. Communication s k i l l s . The f u l ly  fu n c tio n in g  in d iv id u a l 
w i l l  have c u l t u r a l l y  a p p ro p ria te  a b i l i t y  to  a tte n d  to  
( i . e .  h ea r) o th e r  in d iv id u a ls  and to  in f lu e n c e  t h e i r  
b e h av io r . S im ila r ly , th e  e f f e c t iv e  in d iv id u a l  w i l l  be 
ab le  to  use th e s e  same s k i l l s  w ith in  him or h e r s e l f .
I t  i s  a n t ic ip a te d  th a t  d i f f e r e n t  c u ltu re s  w i l l  use 
vary ing  p a t te rn s  o f s k i l l s .
A ttend ing  s k i l l s  In flu e n c in g  s k i l l s

Open and c lo se d  q u estio n s D ire c tio n s
Minimal encourages E xp ression  o f  co n ten t
P araphrases ( in c lu d es  ad v ice ,
R e f le c tio n s  o f  fe e l in g  o p in io n , in fo rm â tion -
Sum m arization g iv ing )

E xpression  o f fe e lin g s  
I n te r p r e ta t io n  
In flu e n c in g  sum m arization

3 . Q u a lita t iv e  s k i l l s . The q u a li ty  o f fu n c tio n in g  can be 
a p p lied  to  each o f  th e  s k i l l s  above. To d a te , q u a l i t a ­
t iv e  dim ensions o f communication have been d e fin ed  in  a 
su b je c tiv e  fa s h io n , bu t now new measures e x is t  to  mea­
sure  them p re c is e ly .  Again, h igh  q u a l i ty  communication 
in  one c u l tu re  does not a u to m a tica lly  mean h igh  q u a li ty  
in  a n o th e r .
C oncreteness C o n fro n ta tio n
Respect and warmth Genuineness
Immediacy
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Table 2 (continued)

4 . Focus s k i l l s . Focus i s  th e  su b je c t o f  a sen ten ce . The 
e f f e c t iv e  in d iv id u a l i s  a b le  to  use  an a rra y  o f c u l ­
t u r a l ly  a p p ro p ria te  fo c i  in  communication.
S e lf  Group
Other in d iv id u a ls  C u ltu ra l-e n v iro n m e n ta l-co n tex tu a l
Topic (se x u a l, r a c i a l ,  socioeconom ic,

c u l tu r a l  is su e s )

Note: From " C u ltu ra l E x p e r tis e : Toward System atic  Outcome
C r i te r ia  in  Counseling and P sy ch o lo g ica l Education" 
by A. Ivey , Personnel and Guidance Jo u rn a l, 1977, 55, 
296-302.

Com m ittee's recommendation concerning  in te rv e n tio n  s k i l l s .  

They suggest th e  counselo r may o p era te  in  an ou treach  ro le ,  

making h e r s e l f  or h im se lf  a v a ila b le  in  th e  c l i e n t 's  env iron ­

ment: a t  p o tlu ck  su p p ers , p ic n ic s , in  community programs

and a c t i v i t i e s .  The counse lo r may fu n c tio n  in  a co n su lta n t 

r o le ,  working w ith  o th e rs  ( te a c h e rs , p a re n ts , peers) who may 

th en  in te r a c t  d i r e c t ly  w ith  th e  c l i e n t  or in  he lp ing  groups 

th a t  a re  t ry in g  to  o rgan ize  fo r  change. The counselo r may 

assume th e  r o le  o f omsbudsmun, in te rv e n in g  a t  th e  i n s t i t u ­

t io n a l  le v e l  on b e h a lf  o f a c l i e n t  or group o f  c l i e n t s  who 

a re  experienc ing  o p p ress io n . The counselo r may a c t as a 

change ag en t, in  which case  th e  " c l ie n t"  may be defined  as 

an e n t i r e  m in o rity  c u l tu re  th a t  i s  s u f fe r in g  in ju s t i c e .  

F in a lly ,  th e  counselo r may se rv e  as a f a c i l i t a t o r  connecting 

indigenous support system s, such as c u ra n d ero s , peer groups, 

or o rg an iz a tio n s  designed to  develop e th n ic  p r id e .
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W ilson and S t i l l s  (1981), in  a s p e c ia l  is su e  of th e  

Jo u rn a l o f Non-White Concerns devoted to  counselo r l ic e n s u re , 

propose a com petency-based t r a in in g  program fo r  c r o s s - c u l tu r a l  

counseling  which encompasses th e  fo llo w in g  g o a ls :

1. To h e lp  counselo rs become aware o f  t h e i r  a t t i tu d e s  
tow ard e th n ic  groups and th e  a t t i t u d e s  o f d i f f e r ­
en t e th n ic  groups toward each o th e r .

2. To h e lp  counselo rs le a rn  approaches and te c h n i­
ques to  f a c i l i t a t e  i n t r a -  and in te r e th n ic  and 
c u l tu r a l  ex p erien ces .

3. To h e lp  counselo rs become aware o f  th e  percep­
t io n s  and a t t i tu d e s  of d i f f e r e n t  e th n ic  groups 
tow ard counseling  and c o u n se lo rs .

4 . To h e lp  counselo rs le a rn  approaches and te c h n i­
ques to  e s ta b l is h  ra p p o rt w ith  d i f f e r e n t  e th n ic  
c l i e n t s .

5. To h e lp  counselo rs le a rn  approaches and te c h n i­
ques to  e f f e c t iv e ly  counsel d i f f e r e n t  e th n ic  
c l i e n t s  in  a one-to-one or group s e t t in g  (p . 106).

To ach ieve  th e se  g o a ls , W ilson and S t i l l s  (1981) 

su g g est, co u n se lo rs  must have th e  fo llow ing  courses and ex­

pe rien ces in  a d d it io n  to  t r a d i t i o n a l  t r a in in g .

1. S o c ia l and C u ltu ra l Foundation—T his inc ludes 
s tu d ie s  o f system atic  change, e th n ic  groups, 
s u b c u ltu re s ;  urban , suburban, and r u r a l  
s o c i e t i e s ;  popu la tion  p a tte rn s  ; and l i f e ­
s t y l e s .  B ehavioral s c ie n c e , econom ics, and 
p o l i t i c a l  sc ience  from v a rio u s  e th n ic  p e r­
s p e c tiv e s  should be examined.

2. M u l t ic u l tu ra l  Learning and C ounseling—This 
in c lu d es  (a) sy s tem atic  c o u n se lin g  th e o r ie s ,  
s t r a t e g i e s ,  tech n iq u es , d iv e rs e  language 
s k i l l s ,  and e v a lu a tio n  p rocedures used in  a 
m u l t i - c u l tu r a l  counseling  environm ent ; and
(b) how to  f a c i l i t a t e  a f e e l in g  o f  accep tance, 
a c lim a te  o f congruence, and a r e la t io n s h ip  o f 
openness w ith  e th n ic  c l i e n t s  from d iv e rse  
backgrounds.

3 . S uperv ised  E xperiences—S uperv ised  experiences 
i n  MCC in c lu d e  o b se rv a tio n s and d i r e c t  work 
w ith  in d iv id u a ls  and groups o f v a r ie d  c u ltu re ,  
r a c e ,  and sex w ith in  an a p p ro p r ia te  work s e t t in g .  
S uperv ised  experiences w i l l  in c lu d e  30% o f the  
la b o ra to ry  practicum s an d /o r in te rn s h ip  (p . 107).
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These examples only beg in  th e  ta s k  o f o p e ra tio n a liz in g  

th e  C om m ittee's g u id e l in e s . They do, however, suggest th a t  

th e re  i s  no need to  w a it to  beg in  develop ing  c u l tu r a l ly  

competent c o u n se lo rs .

The Committee suggests t h a t  th e s e  recommendations may 

be implemented in  a number o f ways, among them th rough  o f f e r ­

ing co u rses s p e c i f i c a l ly  d e a lin g  w ith  r a c i a l  and e th n ic  

m in o r i t ie s  and by in te g ra t in g  m a te r ia l  r e le v a n t  to  r a c i a l  

and e th n ic  m in o r i t ie s  in to  a lre ad y  e x is t in g  counse ling  

c o u rse s . The nex t s e c tio n  examines some t r a in in g  in te rv e n ­

t io n s  t h a t  have been made and examines them in  l ig h t  o f 

o th e r  Committee recommendations concern ing  t r a in in g  counselo rs 

in  th e  s p e c i f ie d  a re a s .

C ro ss -C u ltu ra l Counselor T ra in in g : The S ta te  o f th e  A rt

T here i s  g e n e ra l agreement i n  th e  co u n se lin g  l i t e r a ­

tu r e  th a t  th e  need e x is ts  fo r  t r a in in g  in  c r o s s - c u l tu r a l  

cou n se lin g  (APA, 1980; Arredondo-Dowd & G onsalves, 1980; 

G ardner, 1981; H o ll is  & Wantz, 1980; Ivey , 1980; Pedersen , 

1974; Sue, e t  a l , ,  1981), Y et, few co u n se lo r programs have 

developed sy s te m atic  o ffe r in g s  or t r a in in g  in  c r o s s - c u l tu r a l  

co u n se lin g  (A tk inson , Morten & Sue, 1979), The o f fe r in g s  

th a t  have been developed a re  l im ite d :

C urriculum  o ffe r in g s  in  co u n se lin g  leav e  much to  
be d e s ire d . In  some programs, co u rses a re  o ffe re d  
in  c o u n se lin g  women and m in o r i t ie s .  In  o th e rs , 
e f f o r t s  a re  made to  in te g ra te  c u l t u r a l  and sex 
b ia s  aw areness in to  a l l  c o u rse s . In  th e  form er, 
o th e r  f a c u l ty  te n d  to  ignore  th e  is su e s  s in ce
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th ey  a re  viewed as th e  r e s p o n s ib i l i ty  of th o se  
tea ch in g  th e  c o u rse s . In  th e  l a t t e r ,  no one 
ta k e s  th e  r e s p o n s ib i l i ty  fo r  b u ild in g  an i n t e ­
g ra te d  approach . Seldom, fo r  example, a re  
is su e s  r e l a t e d  to  ra c e  and sex  g iv en  much a t t e n ­
t io n  in  p lann ing  p ra c t ic a  and in te rn s h ip  a s s ig n ­
ments or i n  o th e r  co re  cou rses in  co u n se lo r 
ed u ca tio n  (L itw ack & Meadows, 1978, p. 2 6 ),

One rea so n  fo r  th e se  d e f ic ie n c ie s  may be th a t  no se p a ra te  

a c c re d i ta t io n ,  c e r t i f i c a t i o n  or l ic e n s u re  procedures in  t h i s  

a rea  have been developed n a tio n a l ly  or by any s t a t e  or board 

(H o llis  & Wantz, 1980), Another c o n tr ib u tin g  f a c to r  may be 

th a t  only  4 ,9  p e rc en t o f fa c u l ty  in  U,S, departm ents of 

psychology a re  m in o r i t ie s  (S tapp, 1980). A th i r d  p o s s ib i l ­

i t y  i s  th a t  co u n se lin g  and psychology have escaped th e  e f f e c ts  

o f a r a c i s t  s o c ie ty  no more th an  any o th e r  i n s t i t u t i o n  

(Gunnings, 1971), Bloombaum, e t  a l ,  (1974) dem onstrated 

th a t  to  a la rg e  e x te n t p sy c h o th e ra p is ts  may sh a re  th e  c u l­

t u r a l  s te re o ty p e s  p re se n t in  U nited  S ta te s  s o c ie ty  a t  la rg e , 

Thomas (1973) p o in ts  out th e  system  m aintenance r o le  o f 

psychology as i t  p e rp e tu a te s  th e o r ie s  developed by and te s te d  

m ainly on W hites and teach es s tu d e n ts  to  absorb  such th e o r ie s  

r a th e r  th an  to  a s se s s  them.

That psychology r e f l e c t s  and m ain ta in s th e  s ta tu s  quo 

is  no t a new p e rs p e c t iv e . The h is to r y  o f m ental h e a lth  

system s in  th e  U .S. i s  one o f seg reg a ted  f a c i l i t i e s  and th e  

j u s t i f i c a t i o n  o f  s la v e ry  (Prudhomme & M usto, 1973), Black 

m ental p a t ie n ts  s t i l l  s tan d  a g re a te r  chance o f being m is­

diagnosed th an  W hite m ental p a t ie n ts ;  th e  m isdiagnoses are
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th e o r iz e d  to  be a  fu n c tio n  of rac ism , s o c io /c u l tu r a l  d i f f e r ­

ences between W hite d oc to rs  (who predom inate in  th e  f ie ld )  

and B lack p a t ie n t s ,  or bo th  (C hronicle  o f H igher E ducation , 

1981). W hile th e  p ro fe s s io n  a t  la rg e  has s tru g g le d  w ith  

d e fin in g  a n iche  fo r  c ro s s - c u l tu r a l  c o u n se lin g , some t r a i n ­

ing s t r a te g ie s  and programs aimed a t  improving c o u n se lo r 's  

c u l tu r a l  competence have been d ev ised . Only some of th e  

in te rv e n tio n s  have been e v a lu a te d . S ev era l have been s in g le  

in te rv e n tio n  s t r a te g ie s .  Magee, e t  a l .  ( n .d .)  developed a 

s im u la tio n  designed  to  g ive Anglo p a r t ic ip a n ts  th e  experience 

o f a ttem p ting  to  fu n c tio n  in  a  h ig h ly  a u th o r i ta r ia n ,  Spanish­

speaking environm ent in  which th ey  were expected  to  perform  

academ ically . They b e lie v e  th e  in te rv e n tio n  has r a is e d  

awareness in  p a r t ic ip a n ts  about th e  concerns o f Chicano 

youngsters in  p u b lic  sc h o o ls . G o tt lie b  (1977) had her g rad ­

u a te  s tu d en t t r a in e e s  rea d  a  21-page in fo rm a tio n a l manual 

about Spanish-speaking  persons and undergo th re e  hours o f 

t r a in in g ,  in c lu d in g  a v ideo taped  in te rv ie w  w ith  a Spanish­

speaking c l i e n t .  T ra inees re p o r te d  them selves to  f e e l  

p o s i t iv e ly  about th e  t r a in in g .  A lso , t r a in e e s  showed s ig n i ­

f ic a n t  improvement on a response  s c a le  in  counseling  coached 

c l i e n t s .

Bryson, R enzag lia  and Danish (1974) used v ideo tapes 

of B lack c l i e n t s  responding to  a h e lp e r  w ith  v a rio u s  le v e ls  

o f p o s it iv e  and n e g a tiv e  em otion. T ra inees e i th e r  r o le -  

played or w rote down t h e i r  r e a c t io n s .  The g o a l o f the
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t r a in in g  was to  allow  tr a in e e s  to  con fron t and cope w ith  

t h e i r  fe e l in g s  in  a sa fe  and s im u la ted  s e t t in g .  No procedure 

fo r  e v a lu a tio n  was re p o r te d . Weiss and McKenzie (1972) 

t r a in e d  a s e le c te d  group of B lack and White cou n se lo rs  i n ­

volved in  a c ro s s - c u l tu r a l  co u n se lin g  workshop in  th e  e x p re s ­

s io n  on f a c i l i t a t i v e  genu ineness. They found th a t  fo llow ing  

th e  t r a i n i n g , th e  t r a in e e s  were no t ra te d  h ig h er th an  c o n tro l  

group members o f f a c i l i t a t i v e  genu ineness. They were chosen 

more o f te n  th an  c o n tro l  group members as "most s ig n i f ic a n t  

o th e r s ."  The im p lica tio n s  o f t h i s  fin d in g  a re  u n c le a r .

E l l i s  (1976) found th a t  " in te r e th n ic  d isc u ss io n s"  proved 

more e f f e c t iv e  th an  d id a c tic  le c tu r e s  on c ro s s - c u l tu r a l  

counseling  in  improving W hite counse lo r t r a in e e  e f fe c t iv e n e s s  

w ith  B lack c l i e n t s  as measured by r a t in g s  o f responses to  

aud io taped  s t im u l i .  He concluded th a t  i t  was im portan t fo r  

counse lo rs  to  be exposed to  in d iv id u a ls  from v a rio u s  e th n ic  

backgrounds.

P e d e rse n 's  (1977) t r i a d  model has been w ide ly  used in  

a v a r ie ty  o f  s i tu a t io n s ,  from one-day in se rv ic e  workshops to  

a th r e e - c la s s  segment of a cou rse  fo r  counselo r t r a in e e s .

T his t r a in in g  in te rv e n tio n  c a l l s  fo r  a counselo r from one 

c u ltu re  to  ro le -p la y  a counseling  s i tu a t io n  w ith  two in d iv id ­

u a ls  from ano ther c u ltu re ;  th e  c l i e n t  and a c u l tu r a l ly  

s im ila r  "an tic o u n se lo r"  who a l l i e s  h e r s e l f  or h im se lf w ith  

th e  c l i e n t  to  expose th e  c o n f l i c t s  underly ing  th e  c ro s s -  

c u l tu r a l  counseling  r e la t io n s h ip .  Pedersen re p o r ts  th a t
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in d iv id u a ls  who have p a r t ic ip a te d  in  t h i s  t r a in in g  have ob­

ta in e d  s ig n i f ic a n t ly  b e t t e r  sco res  ( e i th e r  on a p o s t - t e s t  or 

compared to  n o n - tra in e e s )  on a v a r ie ty  o f m easures, in c lu d in g  

a w r i t te n  t e s t  designed to  measure counse lo r e f fe c t iv e n e s s ;  

a measure o f d iscrepancy  between r e a l  and id e a l  s e l f ­

d e s c r ip t io n ;  r e s p e c t ,  congruence and empathy r a t in g s  on 

v ideo taped  c ro s s - c u l tu r a l  in te rv ie w s ; and s k i l l  le v e ls  on 

communication o f a f f e c t iv e  meaning. T ra in ee  e v a lu a tio n  is  

a ls o  re p o r te d  as very  fa v o ra b le .

A number o f  o th er c r o s s - c u l tu r a l  t r a in in g  in te rv e n ­

t io n s  have ta k e n  th e  form of sem este r-lo n g  courses or summer 

t r a in in g  i n s t i t u t e s .  Litwack and Meadows (1978) d e sc rib e  a 

course  in  "C ounseling th e  C u ltu ra l ly  D if fe re n t"  which i s  

aimed a t  in c re a s in g  " .  . .s tu d e n ts ' awareness o f t h e i r  own 

s tre n g th s  and weaknesses in  working w ith  c u l tu r a l ly  d i f f e r ­

en t peop le . . ."  and in c re a s in g  s tu d e n ts ' " .  . .knowledge of 

th e  s p e c i f ic  communication problems to  be expected  when con­

t a c t  i s  made w ith  persons from a d i f f e r e n t  c u l tu r a l ,  e th n ic  

or r a c i a l  background" (p . 129). They used  th e  Starpower 

s im u la tio n , ro le -p la y in g  and d id a c t ic  p re se n ta tio n s  of th e o ry . 

No e v a lu a tio n  o f th e  cou rse  i s  r e p o r te d .

K elly  (1971) d e sc rib e s  a summer t r a in in g  program fo r  

South C a ro lin a  p u b lic  school co u n se lo rs  (B lack and White 

women and men) which used sm all group, m ixed-race encounter 

a c t i v i t i e s  to  in c re a se  r a c i a l  u n d e rs tan d in g , to  in c re a se  

knowledge p e r t in e n t  to  c r o s s - r a c ia l  c o u n se lin g , and to  beg in
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to  develop s k i l l s  fo r  c r o s s - r a c ia l  co u n se lin g . On a sc a le  

dev ised  from S te c k le r 's  A nti-B lack /A nti-W hite  sc a le  and 

s e le c te d  item s from th e  C a lifo rn ia  F s c a le ,  bo th  Blacks and 

W hites were found to  be s ig n i f ic a n t ly  le s s  p re ju d ice d  fo llo w ­

ing  t r a in in g .  A group re c e iv in g  t r a in in g  in  genuineness 

showed a p a r t i c u la r ly  encouraging drop in  p re ju d ic e . Ralph 

(1977) d e sc r ib e s  a seven -seek  summer b i r a c ia l  t r a in in g  p ro ­

gram fo r  co u n se lo rs  about to  beg in  working in  newly in te g ra te d  

sc h o o ls . The program involved  d id a c tic  c lassroom  le a rn in g , 

an encounter group " la b o ra to ry ,"  and off-cam pus work in  f i e l d  

s e t t in g s  to  app ly  s k i l l s .  S evera l paper and p e n c il  m easures 

were used to  a sse s s  a t t i t u d i n a l  changes, im m ediately fo llow ing  

th e  program and 18 months l a t e r ,  Ralph concluded th a t  " . . .  

th e  I n s t i t u t e  program was e f f e c t iv e  in  m odifying any r a c i a l  

s te re o ty p e s  p re v io u s ly  h e ld  by th e  p a r t ic ip a n ts  a t  l e a s t  on 

a conscious, v e rb a l  le v e l ;  and th a t  e f f e c t iv e ,  d u rab le , p o s i­

t iv e  accep tance  of group g o a ls  could be ach ieved  by in te n s iv e ,  

sm all-g roup  methods" (p. 77) .

As p a r t  o f th e  D e lib e ra te  P sycho log ica l E ducation  

P ro je c t a t  th e  U n iv e rs ity  o f M innesota, Tucker (1977) designed , 

implemented and e v a lu a ted  an undergraduate  course  e n t i t l e d ,

"The Helping P ro cess: B lack/N on-B lack." The twelve-week

course  invo lved  le c tu re /d is c u s s io n ,  r o le  p la y s , s im u la tio n s  

and read in g s in  bo th  la rg e -g ro u p  and sm all-g roup  s e t t i n g s .  

S tudents who took  th e  course  showed a s ig n i f ic a n t  in c re a se  

in  sco res  o f p r in c ip le d  th in k in g  compared to  a c o n tro l  group.
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They a lso  showed sco res  r e f l e c t in g  good s k i l l s  on r e f l e c t io n  

o f  con ten t and f e e l in g  on a m odified form of C ark h u ff 's  

empathy s c a le s .  I t  i s  n o tab le  th a t  75 percen t o f  th e  s tu ­

den ts who were e n ro lle d  in  th e  course  were B lack; only one 

Caucasian male was e n ro lle d .

Noble (1976) d e sc rib e s  a sem este r-lo n g , th re e  c r e d i t  

hour course designed  to  t r a i n  te a c h e rs ,  c o u n se lo rs , adm ini­

s t r a to r s  and o th e r c e r t i f i e d  schoo l personnel in  C a lifo rn ia  

to  work e f f e c t iv e ly  w ith  non-W hite school p o p u la tio n s , 

Coursework was composed o f le c tu r e s ,  dem onstra tion  (v id eo ­

ta p e s , r o le -p la y s ,  e t c . )  and f i e l d  experiences designed to  

develop t r a in e e s ' competency in  any o f s e v e ra l  s k i l l  a re a s .  

Noble (1976) r e p o r ts  th a t  " e v a lu a tio n , which is  more d e s c r ip ­

t iv e  than  e m p ir ic a l, sug gests  th a t  th e  behavior o f  th e  

t r a in e e s  may be p o s i t iv e ly  m odified  in  15 se ss io n s  to  p ro ­

duce some e f fe c t iv e n e s s  in  c ro s s - c u l tu r a l  s e t t in g s "  (p . 5 ) .

Some in te rv e n tio n s  have been developed a t  a  program­

m atic le v e l ,  M itc h e ll  (1979) d e sc rib e s  a t r a in in g  model 

in s t i t u t e d  a t  W ashington U n iv e rs ity  in  S t ,  Louis designed  to  

make the  m a s te r 's  le v e l  counse ling  program more resp o n siv e  to  

th e  Black community. The program invo lves r e c r u i t in g  a t  

l e a s t  25 p e rcen t B lack s tu d e n ts , th e  system atic  in p u t o f a 

B lack p e rsp ec tiv e  in  coursew ork, th e  a v a i la b i l i t y  of e le c t iv e s  

d ea lin g  w ith  Black is s u e s ,  p racticum  and in te rn s h ip  t r a in in g  

w ith  Black c l i e n t s ,  and sem inars focused on counseling  m inor­

i t i e s .  S tudent assessm ent of th e  program thus f a r  has been 

fav o rab le .



47

Malcolm, Howard and T r u j i l lo  (1976) d e sc r ib e  a t r a i n ­

ing  program a t  San Diego S ta te  U n iv e rs ity  designed  to  pro­

v id e  an a l te r n a t iv e  to  th e  e x is tin g  program fo r  s tu d en ts  

in te r e s te d  in  working in  the  in n e r c i t y  and w ith  a m u lti­

c u l tu r a l  p o p u la tio n . T heir "community-based b lo ck  program" 

m ain tains an enro llm en t of tw o -th ird s  m in o rity  s tu d en ts  in  

o rder to  in su re  a m u lt ic u l tu ra l  s e t t in g  fo r t r a in in g .  F acu lty  

a re  a ls o  m u lt ic u l tu r a l .  S tudents in  th e  program tak e  a l l  

t h e i r  courses to g e th e r  and spend some 18 to  24 hours per week 

in  in te rn s h ip s  and p ra c tic a  in  a m u l t ic u l tu r a l ,  in n e r - c i ty  

s e t t i n g .  E v a lu a tio n  to  da te  i s  re p o r te d  to  have been lim ite d  

to  th e  p o s i t iv e  re a c tio n s  of s tu d e n ts  and g ra d u a te s .

The School o f E ducation a t  th e  U n iv e rs i ty  o f L o u isv ille  

(O ffice  o f E ducation , 1974) under th e  au sp ices  o f PL 90-35, 

th e  E ducation  P ro fess io n s Development A ct, designed  a pro­

gram to  t r a i n  p u p il personnel w orkers to  be more e f fe c t iv e  

in  in n e r - c i ty  sc h o o ls . Program goals  w ere; 1) he lp ing  

t r a in e e s  to  understand  th e  c u ltu re  of th e  community they  were 

se rv in g , 2) p rov id ing  tra in e e s  w ith  p e rso n a l growth ex p erien ces , 

3) developing a model fo r  op e ra tin g  P u p il P ersonne l Teams in  

th e  sch o o ls , 4) developing a c o n f l ic t  r e s o lu t io n  model fo r 

p u p il pe rsonnel w orkers, and 5) re d e f in in g  co u n se lo rs  as 

c o n su lta n ts  to  te a c h e rs , as w e ll as c o u n se lo rs . The program 

inc luded  B lack and W hite p aren ts  from th e  community and in ­

volved th e  development o f new programs and w orkshops. A 

paper and p e n c il  measure of t r a in e e  behav io r showed no change
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fo llow ing  p a r t i c ip a t io n  in  th e  program. S ev era l observable 

changes occu rred , however: p a r t ic ip a n t  job s a t i s f a c t io n

in c re ased , s tu d e n t d rop -ou t r a t e s  decreased , more m ino rity  

f a c u lty  members were h ire d  a t  th e  School o f E ducation  and 

b e t te r  r e la t io n s h ip s  were developed between th e  School of 

E ducation  and th e  p u b lic  school system . While changes were 

acknowledged no t to  be s o le ly  th e  r e s u l t  o f  th e  program, 

th ey  were thought to  be r e l a te d  to  i t .

The School of E ducation  a t  Boston U n iv e rs ity  (brochure, 

n .d .)  o f fe r s  a  m a s te r 's  le v e l  s p e c ia l iz a t io n  in  b i l in g u a l  

c ro s s - c u l tu r a l  co u n se lin g  designed  to  " .  . .p rep a re  c u l tu r a l ly  

e f f e c t iv e  co u n se lo rs  fo r  e d u c a tio n a l s e t t i n g s ."  Candidates 

a re  expected to  be b i l in g u a l  in  E n g lish  and ano ther language. 

The program re q u ire s  40 c r e d i t  hours in c lu d in g  courses in  

b i l in g u a l  ed u ca tio n  and m u lt ic u l tu r a l  counseling  and a y e a r­

long, 20-hour per week in te rn s h ip  in  a b i l in g u a l  s e t t in g .

T his rev iew  undoubtedly does no t exhaust th e  l i s t  o f 

o ffe r in g s  developed to  provide co u n se lo rs  w ith  t r a in in g  in  

c ro s s - c u l tu r a l  c o u n se lin g . For example, s e v e ra l  c o lleg e s  in  

Oklahoma o f fe r  a  cou rse  in  c r o s s - c u l tu r a l  c o u n se lin g . This 

review  l im i ts  i t s e l f  to  t r a in in g  in te rv e n tio n s  th a t  have 

appeared in  th e  l i t e r a t u r e  or have o therw ise  p u b lic ize d  them­

se lv e s . I t  i s  assumed th a t  th e  ty p es o f  t r a in in g  in te rv e n ­

t io n s  d e sc rib ed  h e re  a re  r e p re s e n ta t iv e  o f  what i s  being 

done in  counse lo r programs na tionw ide .
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In  rev iew ing  th e se  e f f o r t s ,  i t  becomes apparen t th a t  

e f f o r t s  a t  e v a lu a tio n  a re  n e i th e r  c o n s is te n t  nor e x h au s tiv e . 

C e r ta in ly  t h i s  om ission  i s  r e f l e c t iv e  of th e  d i f f i c u l t y  i n ­

h e re n t in  e v a lu a tin g  such program s. Many o f th e  programs 

th a t  do e v a lu a te  them selves f a l l  prey to  B r i s l in  and 

P e d e rsen 's  (1976) c r i t ic i s m  o f e v a lu a tio n : they  r e ly  h e a v ily

on how much t r a in e e s  say t h e i r  a t t i tu d e s  have changed and not 

enough on a c tu a l  change in  t r a in e e  b eh av io r. "This com plete 

dependence on v e rb a l  methods i s  e s p e c ia l ly  d is t r e s s in g  be­

cause many s tu d ie s .  . .have po in ted  out th a t  th e re  i s  l i t t l e  

or no r e l a t i o n  betw een v e rb a l  a t t i tu d e s  and b eh av io r, espe­

c i a l l y  w ith  re g a rd  to  r a c i a l  or e th n ic  is su e s"  ( B r is l in  & 

Pedersen , 1974, p. 164). S ev e ra l o f th e  programs do e v a lu a te  

a c tu a l  changes in  t r a in e e  b eh av io r. None, however, a ttem p ts  

to  measure t r a in e e  b ehav io r in  a c tu a l  c ro s s - c u l tu r a l  coun­

s e l in g  s i t u a t i o n s .  As Banks (1972) s ta te d  years ago, th e re  

i s  s t i l l  l i t t l e  d a ta  to  suggest th a t  t r a in in g  in  c ro s s -  

c u l tu r a l  co u n se lin g  r e s u l t s  in  p o s it iv e  b e n e f i ts  to  m in o rity  

c l i e n t s .

O ther concerns a re  r a i s e d  by o th er program s. S ev e ra l 

o f  th e  programs r e s t  on th e  assum ption th a t  by p u ttin g  m inor­

i t y  and W hite persons to g e th e r  in  a t r a in in g  s i tu a t io n ,  

a t t i tu d e s  w i l l  change. T his s t r a te g y  has been c r i t i c i z e d  on 

th e  grounds t h a t  i t  s e t s  up a s i tu a t io n  in  which m in o r it ie s  

a re  l ik e ly  to  be e x p lo ite d  fo r  White peo p les ' le a rn in g  (K atz, 

1978; Katz & Iv ey , 1977). Programs th a t  s t r e s s  in te rn s h ip
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experiences fo r  White counselo rs in  m in o rity  communities run  

th e  r i s k  o f d is ru p tin g  th e  m in o rity  community (Banks, 1972), 

Programs designed  to  t r a i n  counse lo rs  to  work w ith  women 

have re so lv e d  t h i s  problem by in su r in g  f i e l d  su p e rv iso rs  who 

have e x p e r t is e  in  is su e s  and s t r a te g ie s  fo r  co u n se lin g  women 

(Johnson, e t  a l . ,  1981). The programs d escrib ed  h e re  appear 

fo r  th e  most p a r t  to  have combined r a c i a l l y  d iv e rse  in s t r u c to r s  

and su p e rv iso rs  w ith  m u l t i - c u l tu r a l  f i e l d  s e t t in g s .  T his p ro ­

v is io n  should  be an e x p l ic i t  p a r t  o f programs w ith  such 

in te rn s h ip s .  I t  should  a lso  be no ted  th a t  th e  programs 

d e sc rib e d  have been h e a v ily  o r ie n te d  tow ard counse ling  w ith  

B lack c l i e n t s .

Sue, e t  a l .  (1981) summarize th e  recommendations of 

th e  Board o f E thn ic  M inority  A f fa ir s  o f th e  American Psycho­

lo g ic a l  A sso c ia tio n  as r e la te d  to  e d u c a tio n a l experiences 

designed  to  in c re a se  th e  competency o f p sy ch o lo g is ts  in  r e ­

la t io n  to  th e  c u l tu r a l ly  d i f f e r e n t :

The im portance of p rov id ing  e d u c a tio n a l ex p erien ces 
th a t  g e n e ra te  s e n s i t iv i t y  to  and th e  a p p re c ia tio n  
o f th e  h i s to r y ,  c u rre n t needs, s tre n g th s  and r e ­
sources of m in o rity  communities was s t r e s s e d .  S tu ­
den ts  and fa c u l ty  members should  be helped  to  
understand  th e  development and behav io r o f th e  
group be ing  s tu d ie d , thus en ab lin g  them to  (a) use 
t h e i r  knowledge to  develop s k i l l s  in  working w ith  
m in o rity  g roups; and (b) develop s t r a te g ie s  to  
modify th e  e f f e c ts  o f p o l i t i c a l ,  s o c ia l  and 
economic fo rc e s  on m in o rity  g roups. The cu rricu lum  
must focus on m in o rity  groups. The cu rricu lum  must 
focus on immediate s o c ia l  needs and problem s. I t  
must s t im u la te  an awareness o f m in o rity  is su e s  
caused by economic, s o c ia l  and e d u c a tio n a l d e p riv a ­
t io n .  The cu rricu lum  must a lso  be designed to  
s t im u la te  t h i s  awareness no t s o le ly  on a c o g n itiv e
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l e v e l .  I t  must enab le  in d iv id u a ls  to  understand  
fe e lin g s  o f h e lp le s sn e ss  and pow erlessness, low 
se lf -e s te e m , poor s e lf -c o n c e p t ,  and how th ey  
c o n tr ib u te  to  low m o tiv a tio n , f r u s t r a t i o n ,  h a tre d , 
am bivalence, and apathy . In  a d d it io n , cu rricu lum  
should  p resen t a balanced  p o s it iv e  p ic tu re  o f 
m ino rity  g roups. The c o n tr ib u tio n s  o f v a rio u s  
e th n ic / r a c ia l  m in o r i t ie s ,  t h e i r  s tre n g th s  and 
a s s e ts ,  th e  leg itim acy  o f t h e i r  indigenous h e lp -  
g iv ing  netw orks, and th e  advantages o f being 
b ic u l tu r a l  need to  be reco g n ized . I t  was f e l t  
th a t  cu rricu lum  should  c o n ta in  a re a s  d e a lin g  w ith  
c o n sc io u sn e ss -ra is in g , knowledge and s k i l l s .

(pp. 15 & 16)

To a g re a te r  or le s s e r  deg ree , each of th e  in te rv e n tio n s  

d escrib ed  in  t h i s  s e c t io n  conforms to  th e se  g u id e l in e s . I t  

i s  apparen t th a t  only  th e  most thorough ly  in te g ra te d  and 

c a re fu l ly  s tru c tu re d  program could  conform to  a l l  o f  them.

In  l ig h t  o f th e  l im ite d  e f f o r t s  being  made by most programs 

a t  p re se n t, most c u r r ic u la r  in te rv e n tio n s  a re  l ik e ly  to  be 

lim ite d  in  scope and w i l l  face  th e  ta s k  o f p r io r i t i z in g  

goals and add ressing  as many goa ls  as p o ss ib le  w ithou t b e ­

coming s u p e r f ic ia l  in  th e  p ro cess . The in te rv e n tio n s  th a t  

a re  dev ised  w i l l  a ls o  depend in  p a r t  o f th e  philosophy o f 

each program and th e  n a tu re  o f th e  s t a f f  and s tu d e n ts  i n ­

volved , as w e ll as o th e r f a c to r s .  The fundam ental q u e s tio n  

th a t  programs w i l l  have to  co n fro n t i s  how committed th ey  

a re  to  p reparing  c u l tu r a l ly  competent co u n se lo rs .

T h e o re tic a l Bases fo r  C ro ss -C u ltu ra l C ounseling 

Most o f th e  m a te r ia l  p resen ted  thus f a r  has add ressed  

th e  inadequacies o f th e  counseling  f i e ld  in  r e l a t i o n  to  

c ro s s - c u l tu r a l  co u n se lin g . In  re c e n t years a  body o f  th eo ry
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has begun to  develop th a t  i s  a p p ro p ria te  to  c r o s s - c u l tu r a l  

co u n se lin g . At t h i s  p o in t, i t  cannot be s a id  th a t  th e re  

e x is ts  a s in g le  in te g r a t iv e  th eo ry  th a t  subsumes each o f th e  

se p a ra te  a re a s  d isc u sse d  in  t h i s  s e c t io n . Y et, a l l  th e  

th e o r ie s  a re  r e l a te d  to  is su e s  o f counseling  m in o r i t ie s ,  and 

each p rovides a p e rsp e c tiv e  no t found in  co n v en tio n a l coun­

s e lin g  th e o ry . The purpose o f t h i s  s e c tio n  i s  to  review  

th e se  new th e o r e t i c a l  c o n tr ib u tio n s .

M in o rity  id e n t i ty  developm ent. A number o f o b se rv ers

have no ted  th a t  a cq u ir in g  an id e n t i ty  as a m in o rity  person is

a developm ental p ro ce ss . Cross (1971) proposed a fo u r-s ta g e

model of th e  "Negro to  B lack conversion  experience" (A tkinson,

Morten & Sue, 1979). Jackson  (1975) developed B lack I d e n t i ty

Development (BID) th eo ry  based  on C ross ' model (1971), to

provide a th e o r e t i c a l  framework fo r  counse lo rs and te a c h e rs

to  understand  th e  p rocess by which Black in d iv id u a ls  develop

a p o s i t iv e  B lack id e n t i ty .  Ja ck so n 's  (1975) th eo ry  i s

. . .based  on th e  prem ises 1) th a t  th e  id e n t i ty  
development o f a B lack person in  America i s  
s tro n g ly  in flu e n ce d  by rac ism  and opp ression  in  
American s o c ie ty ,  and 2) th a t  th e  process o f 
developing  a p o s i t iv e  B lack id e n t i ty  fo llow s a 
d e fin a b le  sequence. . . (Jackson, 1975, p. 20 ).

A tkinson, M orten and Sue (1979) p resen t a sy n th e s ize d  and

expanded v e rs io n  o f th e se  models in  t h e i r  M ino rity  I d e n t i ty

Development (MID) model. The model p re sen ts  f iv e  s ta g es

m in o rity  in d iv id u a ls  have been observed to  go th rough  as th ey

develop an awareness o f t h e i r  own c u l tu r e ,  th e  dominant
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c u ltu r e ,  and th e  o pp ressive  n a tu re  o f th e  r e la t io n s h ip  be­

tween th e  two. These s tag es  a re  n o t seen  as in v a r ia n t ,  in ­

e v i ta b le ,  o r i r r e v e r s ib le .  Not a l l  in d iv id u a ls  beg in  a t  

s ta g e  1, nor do a l l  in d iv id u a ls  experience  a l l  s ta g es  in  a 

l in e a r  p ro g re s s io n . Being r a is e d  by a p a ren t in  a l a t e r  

s ta g e  does no t p reven t a c h ild  from ex p erien c in g  an e a r l i e r  

s ta g e . The g re a t  u t i l i t y  of t h i s  model i s  th a t  i t  he lps to  

ex p la in  in tra -g ro u p  d if fe re n c e s  and why a l l  members o f a 

m in o rity  group do no t respond to  th e  same is su e s  or behave 

in  th e  same way. At each s ta g e , th e  model d e sc r ib e s  th e  

m in o rity  p e rs o n 's  id e n t i ty  in  term s o f a t t i tu d e s  toward 

1) s e l f ,  2) members o f  th e  same m in o rity , 3) members of 

d i f f e r e n t  m in o r i t ie s ,  and 4) members o f th e  dominant group.

S tage One i s  th e  Conform ity S tag e . In d iv id u a ls  a t  

th i s  s ta g e  id e n t i f y  w ith  th e  dominant c u l tu r e .  T h e ir  a t t i ­

tude tow ard them selves and th e i r  p h y s ic a l and c u l tu r a l  

c h a r a c te r i s t i c s  i s  one o f s e l f -d e p r e c ia t io n .  They view 

o th e rs  in  t h e i r  group according  to  m a jo r ity -h e ld  b e l i e f s .  

O ther m in o r i t ie s  a re  judged and s t r a t i f i e d  accord ing  to  how 

c lo s e ly  th ey  approxim ate and conform to  th e  dominant group 

norm. The a t t i t u d e  toward th e  dominant group i s  one o f 

adm ira tion  and r e s p e c t .

S tage Two i s  th e  D issonance S tag e . In d iv id u a ls  a t  

t h i s  s ta g e  beg in  to  q u estio n  th e  b e l i e f s  and va lues th a t  

c h a ra c te r iz e  S tage One. The a t t i t u d e  tow ard s e l f  i s  one of 

c o n f l ic t in g  fe e l in g s  o f shame and p r id e , as i s  th e  a t t i tu d e
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toward o th e rs  in  th e  group. A ttitu d e s  toward o th e r  m in o rity  

groups a re  a f f e c te d  as th e  in d iv id u a l beg ins to  q u e s tio n  th e  

b e l i e f  system  imposed by th e  dominant c u l tu r e .  At t h i s  

p o in t , however, th e  focus of concern i s  m ainly th e  p e rso n 's  

own group. The in d iv id u a l begins to  view dominant group 

members s u s p ic io u s ly .

S tage Three i s  th e  R esis tan ce  and Immersion S tage .

The in d iv id u a l  r e j e c t s  m a jo rity  c u l tu r e ,  embraces h is  or her 

m in o rity  c u l tu r e ,  and beg ins to  work on e lim in a tin g  oppres­

s io n . The a t t i t u d e  tow ard s e l f  and members o f o n e 's  group 

i s  one o f a p p re c ia tio n , p rid e  and honor. The a t t i t u d e s  t o ­

ward o th e r  m in o r i t ie s  a re  a m ixture o f empathy and a s t r a t i ­

f i c a t io n  system  th a t  p laces  th e  p e rso n 's  own group a t  th e  

to p . The in d iv id u a l  r e j e c t s  dominant c u l tu re  and a l l  i t s  

members.

S tage Four i s  th e  In tro sp e c tio n  S tag e . The in d iv id u a l 

a t  t h i s  s ta g e  beg ins to  look a t  h e r s e l f  or h im se lf  as an 

in d iv id u a l  and to  e v a lu a te  where s /h e  s tan d s as an autonomous 

member o f a m in o rity  group. The a t t i tu d e  tow ard s e l f  i s  one 

o f c o n f l ic t  between group id e n t i f i c a t io n  and p e rso n a l au ton ­

omy. A tt i tu d e s  tow ard o th e r members o f th e  group a re  no 

longer u n c r i t i c a l .  A tt itu d e s  toward o th e r m in o rity  groups

rem ain e th n o c e n tr ic . A tt itu d e s  toward th e  dominant group

a re  o f con fusion  over what and whom to  accep t or r e j e c t  and

how to  in c o rp o ra te  v a lu a b le  a sp ec ts  of th e  dominant c u l tu r e .
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Stage F ive i s  th e  S y n erg e tic  A r t ic u la t io n  and Aware­

n ess  S tag e , The in d iv id u a l i s  com fortab le  in  her or h is  

c u l tu r a l  id e n t i ty  and f le x ib le  in  r e l a t io n s  w ith  o th e rs  from 

th e  same or d i f f e r e n t  c u l tu r e s .  She or he a p p re c ia te s  th e  

group w ith o u t accep tin g  i t  u n c r i t i c a l l y .  The in d iv id u a l i s  

a ls o  ab le  to  a p p re c ia te  members and va lues o f o th er m ino rity  

g roups. The a t t i t u d e  toward th e  dominant c u ltu re  i s  one o f 

s e le c t iv e  a p p re c ia tio n  o f in d iv id u a ls  and elem ents w ith in  

th e  dominant c u l tu r e .  In d iv id u a ls  a t  t h i s  s tag e  g e n e ra lly  

a re  p repared  to  put t h e i r  energy in to  e lim in a tin g  a l l  forms 

o f o p p ress io n .

T his model p rovides co u n se lo rs  w ith  a  b a s is  fo r  under­

s tan d in g  v a r ia t io n s  among m in o rity  group members in  t h e i r  

c u l tu r a l  i d e n t i ty .  These v a r ia t io n s  have d i r e c t  im p lic a tio n s  

fo r  th e  counseling  encoun ter; th e  same counseling  s t r a te g ie s  

and s ty le s  may have very  d i f f e r e n t  e f f e c t s  depending on th e  

id e n t i ty  s ta g e  o f th e  m in o rity  c o u n se lee . In d iv id u a ls  a t  

S tage Three may sim ply no t be re sp o n siv e  to  h e lp ing  e f f o r t s  

by dominant group members and should  not be r e f e r r e d  to  such 

a  c o u n se lo r . In d iv id u a ls  a t  S tage One may p erceive  problems 

as p e rso n a l th a t  a re  in  r e a l i t y  s o c i e t a l .  White counselo rs 

e s p e c ia l ly  may f in d  them selves th re a te n e d  by m in o rity  in d iv id ­

u a ls  above a Stage One le v e l .  C ounselors unaware of id e n t i ty  

le v e ls  might f in d  i t  d i f f i c u l t  to  u n ders tand  or be o f h e lp  to  

in d iv id u a ls  s tru g g lin g  w ith  t h e i r  id e n t i ty  a t  any le v e l .  The 

m in o rity  counselo r as w e ll  needs to  be aware o f he r or h is
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id e n t i ty  le v e l  and th e  e f f e c t  i t  might have on working w ith  

c l i e n t s  from e i th e r  m a jo r ity  or m in o rity  c u l tu r e s .  While 

l i t t l e  re s e a rc h  on th e  MID model has been conducted, th i s  

th eo ry  has c le a r  im p lic a tio n s  fo r  c lie n t-c o u n s e lo r  matching 

and counselo r in te rv e n tio n  s t r a te g ie s  (A tkinson, Morten & 

Sue, 1979; Jackson , 1975).

W hite id e n t i ty  developm ent. J u s t  as i t  i s  apparen t

th a t  m in o rity  in d iv id u a ls  in  th e  U nited S ta te s  must come to

term s w ith  t h e i r  r a c i a l  and e th n ic  i d e n t i t i e s ,  so too  must

W hites—in c lu d in g  W hite c o u n se lo rs . Jackson and Hardiman

(1978) developed a W hite I d e n t i ty  Development th eo ry  based

on B lack I d e n t i ty  Development th eo ry . T his th eo ry  is

. . .based  on th e  prem ises 1) th a t  th e  id e n t i ty  
development of a W hite person in  America i s  
s tro n g ly  in flu en ced  by rac ism  and op p ressio n  in  
American s o c ie ty , and 2) th a t  th e  p rocess o f 
developing a p o s i t iv e  or n o n - ra c is t  id e n t i ty  
fo llow s a d e fin a b le  sequence o f th o u g h ts , 
f e e l in g s ,  and a c tio n s  (p . 1 ).

Stage One i s  A cceptance. The a c t iv e ly  accep ting  p e r­

son no t only embraces th e  prem ises o f rac ism  and sexism , bu t 

a lso  a c ts  out t h i s  p e rsp e c tiv e  in  b ig o ted  b eh av io r. This 

person i s  a W hite sup rem acist who views B lack people as 

g e n e t ic a l ly  and b io lo g ic a l ly  i n f e r io r .  For t h i s  person, 

"w hiteness i s  r ig h tn e s s ,"

A person may a ls o  be p a ss iv e ly  a c c e p tin g . The person 

a t  t h i s  s ta g e  b e lie v e s  m in o r it ie s  should have equal r ig h ts  

bu t th a t  th e  way fo r  them to  ga in  th o se  r i g h ts  i s  to  adopt 

W hite v a lu e s , norms and b e h av io rs . This person  sees rac ism
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as a m in o rity  problem and does n o t reco g n ize  he r or h is  p a r t  

in  p e rp e tu a tin g  rac ism . To t h i s  person , a s s im ila t io n  i s  th e  

key. For m in o r i t ie s  to  become e q u a l, th ey  should become th e  

same as W hites.

Stage Two i s  R e s is ta n c e . R esis tan ce  im p lies  r e s i s t i n g  

th e  t r a d i t i o n a l  v a lu e s  o f rac ism  and sexism . U sually  a p e r­

son a t  t h i s  s ta g e  has had a  c o n sc io u sn e ss -ra is in g  experience  

o f some k in d . She o r he rec o g n ize s  rac ism  a t  bo th  a  p e rso n a l 

and an i n s t i t u t i o n a l  le v e l  and i s  angry a t  having been b r a in ­

washed by White s o c ie ty .  In  i t s  p assiv e  form th e  R e s is tan c e  

s ta g e  invo lves m ainly a c o g n it iv e  aw areness. An a c t iv e ly  

r e s i s t a n t  person  i s  l ik e ly  to  combat rac ism  through  m arches, 

b o y c o tts , d em onstra tions and th e  l ik e .  She or he reco g n izes  

rac ism  as a W hite problem  and may r e j e c t  White va lues and 

norms w hile  adop ting  B lack ones. However, t h i s  person  sees 

o th e r  W hites, no t h e r s e l f  o r h im se lf , as th e  problem.

Stage Three i s  R e d e f in it io n . The person  a t  t h i s  

s ta g e  reco g n izes h e r o r h i s  own rac ism  and beg ins to  work 

on developing a W hite i d e n t i ty  th a t  i s  a n t i - r a c i s t .  In s te a d  

o f  r e je c t in g  h e r o r h is  own W hiteness, th e  person owns i t  

and fin d s  p a r ts  o f i t  to  be proud o f w h ile  s t i l l  reco g n iz in g  

rac ism  in  s o c ie ty .  She o r he re e v a lu a te s  r e la t io n s h ip s  w ith  

o th er W hites and develops f r ie n d s h ip  and support netw orks 

w ith  o th e r S tage T hree W hites to  combat rac ism  in  s e l f  and 

o th e rs .
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S tage Four i s  I n te r n a l iz a t io n  and A ction , The person 

a t  t h i s  s ta g e  re s p e c ts  and owns her or h is  W hiteness as w e ll 

as th e  r a c i a l  id e n t i ty  o f o th e rs . She o r he sees ra c e  as an 

in te g r a l  a sp e c t o f  the  whole person and i s  ab le  to  r e l a t e  

h o n e s tly  t o  m in o rity  people and to  o th e r W hites. The in d i ­

v id u a l  i s  committed to  work on e lim in a tin g  rac ism  and o th e r 

forms o f o p p re ss io n .

W hite I d e n t i ty  Development th eo ry  i s  based on observa­

t io n  and rem ains to  be te s te d  in  o th e r  ways. I t  does co d ify  

s ta g e s  t h a t  re p re s e n t  a spectrum  o f p o s it io n s  one can ob­

serve  W hite people to  ta k e  in  r e l a t i o n  to  rac ism  and t h e i r  

own i d e n t i t i e s .  A White counselor who i s  aware o f her or 

h is  own s ta g e  o f id e n t i ty  development w i l l  be b e t t e r  a b le  to  

a sse ss  th e  l ik e l ih o o d  o f being e f f e c t iv e  in  counseling  bo th  

White and m in o rity  c l i e n t s .  A Stage One White counselo r and 

a  S tage Three m in o rity  counselee  would be h ig h ly  u n lik e ly  to  

develop r a p p o r t .  In  f a c t ,  any e a r ly - s ta g e  m a jo rity  counselo r 

i s  u n l ik e ly  to  be seen  as h e lp fu l  by any la te - s ta g e  m in o rity  

counselee  and perhaps by la te - s ta g e  m a jo rity  counselees as 

w e ll .  I t  may a ls o  be th a t  a White counselo r in  th e  R esis tan ce  

s ta g e  would have some d i f f i c u l t y  in  r e l a t in g  to  a W hite c l i e n t  

in  th e  A ctiv e  or P assive  Acceptance phases. The im portance 

o f  id e n t i ty  development le v e l  in  c l i e n t  o r counselo r prob­

ab ly  v a r ie s  depending on i t s  s a lie n c e  to  th e  is su e s  r a is e d  

in  c o u n se lin g . I t  does appear l ik e ly  t h a t  bo th  MID and WID 

w i l l  c o n tr ib u te  to  th e  success or f a i lu r e  o f a c ro s s - c u l tu r a l  

counse ling  en co u n te r.
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The in tra p sv c h ic  and th e  e x tra p sv c h ic . The t r a d i t i o n  

of counseling  psychology is  to  view behav io r as o ccu rring  

w ith in  and in f lu e n c in g  and being in flu en ced  by an en v iro n ­

ment (Bandura, 1977; Ivey , 1980; Yager, e t  aL, 1977). C lien t 

problems may stem  from what i s  going on w ith in  them o r from 

environm ental f a c to r s .  Therapy, to o , occurs w ith in  a con­

t e x t .  The p rocess o f  th erap y  in flu e n c e s  th e  environm ent and 

th e  environm ent in f lu e n c e s  th e  p rocess o f th e ra p y  (Or 1 insky 

& Howard, 1980). Y et, th e  very  n a tu re  o f  th e  co n v en tio n a l 

co u n se lin g  p ro ce ss—in  an o f f ic e ,  o n e -to -o n e—p laces th e  main 

focus on th e  in d iv id u a l.  Counselor t r a in in g  a ls o  ten d s to  

focus la rg e ly  on s k i l l s  designed to  ex p lo re  th e  c l i e n t 's  

in n e r w orld (such as l is te n in g  s k i l l s )  (Berman, 1977). Cer­

t a i n l y  psychom etrics focuses on m easuring th e  in d iv id u a l .

Few to o ls  a re  a v a i la b le  fo r  s im ila r ly  a s s e s s in g  th e  en v iro n ­

m ent. Ivey (1980) n o tes  th a t  counseling  p sy c h o lo g is ts  tend  

to  commit th e  "P arso n ian  e rro r"  o f ta lk in g  about person- 

environm ent t r a n s a c t io n s  w hile  ten d in g  to  focus on th e  

in d iv id u a l  and t ry in g  to  adapt th a t  person  to  h e r or h is  

environm ent.

The e f f e c t  o f t h i s  b ia s  can be to  fu r th e r  oppress

m in o rity  c l i e n t s .  In  documenting th e  b ia s  o f  p sy ch o lo g ica l

re s e a rc h  tow ard p e rso n -cen te red  r a th e r  th an  environm ent-

c en te re d  approaches. CapIan and N elson (1973) n o te  t h a t :

. . . th e  f in d in g s  of such p sy c h o lo g ic a lly  o r ie n te d  
re se a rc h  lend  them selves more e a s i ly  to  person- 
blame th an  to  system-blame in te r p r e ta t io n s  o f th e
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problem. In  consequence, such re se a rc h  f re q u e n tly  
p lays an in te g r a l  r o le  in  a ch a in  o f even ts th a t  
r e s u l t s  in  blam ing people in  d i f f i c u l t  s i tu a t io n s  
fo r  t h e i r  own preaicam ent (p . 202).

The a p p lied  p sy ch o lo g is t can f a l l  in to  th e  same t r a p .  Banks

(1972) charges counse lo rs  w ith  igno ring  p sy ch o so c ia l fa c to rs

a f fe c t in g  B lacks and presuming "p e rso n a l d iso rg a n iz a tio n "

in s te a d . Ruiz and P a d i l la  (1977) no te  th a t  L a tin o  c l ie n ts

may s u f fe r  from problems of a  p e rso n a l n a tu re ,  b u t th a t  they

a lso  experience  s t r e s s e s  such as p re ju d ic e  or poverty  th a t

a re  o u ts id e  o f t h e i r  c o n tro l .  C ounselors need to  develop

s k i l l s  and s t r a te g ie s  th a t  allow  them th e  f l e x i b i l i t y  to

a sse ss  and focus a p p ro p r ia te ly  on e i th e r  e x tra p sy c h ic  or

in tra p sy c h ic  f a c to r s  (Banks, 1972; Ivey  & Simek-Downing,

1980; P a tte rso n , 1971).

A re c e n t study  (Berman, 1977) examines th e se  issu es  

in  depth  as th ey  p e r ta in  to  bo th  th eo ry  and p r a c t ic e .  Noting 

th e  emphasis on a tte n d in g  s k i l l s  in  counselo r th eo ry  and 

t r a in in g  (Ivey  & A u th ie r, 1978), Berman d isc u sse s  th e  un­

in tended  e f f e c t  an a tte n d in g -o r ie n te d  counselin g  s ty le  might 

have. (A ttending s k i l l s  a re  th o se  o f c lo sed  and open ques­

t io n s ,  minimal encouragers, papaphrasing , r e f l e c t io n  of 

fe e lin g  and sum m arization .) Berman suggests  f i r s t  th a t  such 

a s ty le  m ain ta in s a  focus on th e  in d iv id u a l  as th e  source o f 

th e  problem . As long as th e  counselo r rem ains s i l e n t ,  th e  

in d iv id u a l must look to  h e r s e l f  or h im se lf  as bo th  th e  

source o f and th e  s o lu t io n  to  th e  problem . Secondly, heavy
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emphasis on a tte n d in g  can serve  to  m ain ta in  th e  s ta tu s  quo.

By m inim ally s a t is fy in g  th e  p e rso n 's  need to  be heard , i t  

can p a c ify  h e r or him. F in a l ly ,  t h i s  s ty le  a ssu re s  a slow - 

moving th e ra p y —one b e s t  s u i te d  to  th o se  who can  a ffo rd  th e  

luxury  o f ta k in g  th e i r  tim e.

Berman (1977) suggests t h a t  th e  u se  o f e x p re ss io n  

s k i l l s  se rv es  q u ite  a d i f f e r e n t  purpose. (E xpression  s k i l l s  

a re  th o se  o f  d i r e c t io n ,  ex p re ss io n  o f f e e l in g ,  in flu e n c in g  

summary and in te r p r e ta t io n .  They a re  a ls o  r e f e r r e d  to  as 

in f lu e n c in g  s k i l l s  in  th e  m icro -counseling  taxonomy.) (Ivey  

6e A u th ie r , 1978) A s ty le  c h a ra c te r iz e d  by th e s e  s k i l l s  

a t t r ib u t e s  s tr e n g th  to  th e  c l i e n t ;  perm its th e  counselo r to  

a l ly  h im se lf  or h e r s e l f  w ith  th e  c l i e n t ,  to  a c t  as an advo­

c a te  and to  g ive  a c tiv e  support ; a llow s th e  counselo r to  

re-name r e a l i t y  when n e ce ssa ry ; and d e m y s tif ie s  th erap y  by 

making th e  counselo r an a c tiv e  p a r t ic ip a n t  i n  th e  counseling  

p ro cess .

Berman (1977) suggests  th a t  a tte n d in g  s k i l l s  have been 

overem phasized and ex p re ss io n  s k i l l s  deem phasized in  coun­

s e lo r  t r a in in g  because of a re lu c ta n c e  on th e  p a r t  o f most 

t h e r a p is t s  t o  be perce ived  as in f lu e n c in g  t h e i r  c l i e n t s .

She contends t h a t  a tten d in g  s k i l l s  a re  sim ply im p lic i t  and 

in d ir e c t  i n  t h e i r  in f lu e n c e . She a ls o  argues th a t  th e  heavy 

use o f  a tte n d in g  s k i l l s  focuses counseling  on th e  in tra p sy c h ic  

v e rsu s th e  e x tra p sy c h ic . In  l ig h t  o f ev idence th a t  many 

m in o rity  c l i e n t s  may p re fe r  a more a c t iv e  counseling  s ty l e .
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i t  a ls o  may make co u n se lin g  le s s  a t t r a c t iv e  o r u s e fu l  to  

m in o r i t ie s .

Berman (1977) s tu d ie d  th e  d if fe re n c e s  between Black 

and W hite, fem ale and male counselo rs in  t h e i r  responses to  

v id eo tap ed  v ig n e t te s  o f B lack , W hite, and P uerto -R ican  c l i e n t s  

p re se n tin g  a problem . S ub jec ts  were asked to  respond in  

w r i t in g  to  two q u e s tio n s :  "What would you say to  t h i s  p e r­

son?" and "What do you th in k  i s  th e  problem?" She found th a t  

B lack c o u n se lo rs  tended  to  use  more ex p re ss io n  s k i l l s ,  w hile  

W hite co u n se lo rs  co n fin ed  them selves g e n e ra lly  to  a tten d in g  

re sp o n se s . W hite co u n se lo rs  d e fin ed  th e  problems alm ost 

e x c lu s iv e ly  as in d iv id u a l .  B lack counselo rs gave a n e a r ly  

equal number o f s o c ie t a l  and in d iv id u a l  problem d e f in i t io n s .  

Berman (1977) su g g ests  th a t  " .  . .counse lo r t r a in in g  programs 

need to  in c lu d e  more a c t iv e  s k i l l s  and o f fe r  a more balanced  

d i s t r ib u t io n  o f a tte n d in g  and ex p ress io n  s ty l e s ,  i f  th ey  w ish 

to  dem onstra te  s e n s i t i v i t y  to  c u l tu r a l  d if fe re n c e s"  (p . 83 ).

P e rs o n a l i ty  and c u l tu r e :  In te r n a l  and e x te rn a l  locus

o f c o n t r o l . I n  1953, Chess, C lark  and Thomas re p o r te d  t h e i r  

experience  in  a  Harlem c h ild  guidance c e n te r  where c u l tu r a l  

d if fe re n c e s  betw een th e r a p i s t  and c l i e n t  were r e s u l t in g  in  

numerous m isd iagnoses. The e r ro r s  were caused by th e r a p i s t s '  

ignorance  o f th e  c l i e n t ' s  c u l tu r e .  The c l i n i c 's  p ra c tic e  

became one of never making a  d iag n o sis  w ithou t th e  in p u t of 

a p ro fe s s io n a l f a m il ia r  w ith  th e  c l i e n t 's  c u l tu r a l  background. 

The c o n c lu s io n  th a t  th e s e  p r a c t i t io n e r s  came to  was th a t
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p s y c h ia tr ie  c r i t e r i a  w i l l  no t ho ld  up under environm ental 

c o n d itio n s  d i f f e r e n t  th an  th o se  in  which th e  c r i t e r i a  were 

developed. They l ik e n  t h e i r  s i tu a t io n  to  th e  u n su ccessfu l 

e f f o r t s  o f p sy c h o lo g is ts  during  World War I I  to  p re d ic t p e r­

formance in  combat from stan d ard  c r i t e r i a  developed o u ts id e  

of a  w artim e s i tu a t io n .  Those p re d ic tio n s  were worse th an  

chance (C hess, C lark  & Thomas, 1953).

C u ltu re  does appear to  in f lu e n ce  th e  in d iv id u a l 

(LeVine & P a d i l la ,  1980). The q u e s tio n  becomes one of how 

and to  what e x te n t .  LeVine and P a d i l la  (1980) adopt a p e r­

s o n a l i ty  m ed ia tion  p o s i t io n  in  which " .  . .c u l tu r e  c re a te s  

in d iv id u a l p e rs o n a l i ty  and th e  in d iv id u a l  in  tu rn  em bellishes 

and changes th e  c u ltu re "  (p . 5 ) . Jones and Jones (1972) 

a g ree ; "An in d iv id u a l  i s  in  c o n stan t p sy ch o lo g ica l and so c io ­

lo g ic a l  in te rch a n g e  w ith  h is  environm ent. I t  i s  t h i s  i n t e r ­

change th a t  determ ines p e rs o n a li ty  and a t t i t u d e s ,  and th e  

person  cannot be co n sid ered  a p a rt from i t "  (p . 196). I f  such 

i s  th e  c a se , p e rs o n a l i ty  t r a i t s  in  in d iv id u a ls  from c u ltu re s  

o th e r  th an  th e  dominant c u ltu re  should fu n c tio n  somewhat 

d i f f e r e n t ly  th a n  th ey  do in  in d iv id u a ls  from th e  m ajo rity  

c u l tu r e .  In  re c e n t y e a rs , evidence has been accum ulating 

th a t  t h i s  i s  th e  case  w ith  a h ig h ly  re sea rch e d  p e rso n a lity  

v a r ia b le :  locus o f  c o n tro l .

The n o tio n  o f locus o f c o n tro l  (R o tte r , 1966; L e fc o u rt, 

1966, 1976; P hares , 1976) i s  based on s o c ia l  lea rn in g  th e o ry , 

which s t a te s  th a t  th e  e f f e c t  o f a  r e in fo r c e r  on a person
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depends upon th e  degree to  which th e  person p e rc e iv e s  th a t  

re c e iv in g  th e  rew ard i s  co n tin g en t upon her or h is  own be­

h a v io r , as opposed to  being  c o n tro lle d  by fo rce s  o u ts id e  

h e r s e l f  or h im se lf . R o tte r  (1966) th e o r iz e d  th a t  people 

develop a g e n e ra liz e d  b e l i e f  or expectancy reg a rd in g  in ­

t e r n a l  or e x te rn a l  c o n tro l  o f re in fo rcem en t in  v a rio u s  

s i tu a t io n s  depending on t h e i r  h is to r y  of re in fo rc e m e n t.

These ex p ec tan c ie s  th e n  play a r o le  in  de term in ing  b e h av io r . 

R o tte r  (1966) developed a sc a le  to  measure t h i s  g e n e ra liz e d  

expectancy. T his s c a le  has been used e x te n s iv e ly  in  

re s e a rc h .

The r e s u l t  o f  much of t h i s  re s e a rc h  has been to

p lace  a v a lu e  o f "goodness" on in te r n a l  locus o f c o n tr o l .

High i n te r n a l i ty  has been a sso c ia te d  w ith  g r e a te r  
job  e f f ic ie n c y ,  h ig h er need achievem ent, g re a te r  
schoo l su c ce ss , g re a te r  a ttem p ts a t  m astering  th e  
environm ent, g re a te r  ex p ress io n s o f s a t i s f a c t i o n  
w ith  l i f e ,  lower a n x ie ty , g re a te r  s o c ia l  a c t io n  
involvem ent, and g re a te r  w illin g n e ss  to  accep t 
r e s p o n s ib i l i ty  fo r  pe rsona l a c tio n s  (Sue, 1978).

A c o n s id e ra b le  body o f re se a rc h  e x is ts  su ggesting  th a t

e th n ic  m in o r i t ie s  ten d  to  be more e x te rn a l  th a n  W hites.

S tu d ies  have found low-income Black c h ild re n  to  be more

e x te rn a l  th an  m iddle-incom e Black or White c h ild re n , U te

In d ian  and Spanish-A m erican c h ild re n  to  be more e x te rn a l

th an  White c h ild re n  (R o tte r , 1966), Black and P uerto  R ican

c h ild re n  to  be more e x te rn a l  th an  Jew ish c h ild re n . B lacks

and Mexican-Americans to  be more e x te rn a l  th a n  W hites

(P hares , 1976), Chinese and Chinese-Americ a n  s tu d e n ts  to  be
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more e x te rn a l  th a n  Anglo-American s tu d e n ts  (H sieh , Shybut &

L o tso f , 1969), and B lack inm ates to  be more e x te rn a l  th an

W hite inm ates (R o tte r , 1966). Phares (1976) summarizes

th e s e  d if fe re n c e s ;

We can probably  s a fe ly  a s s e r t  th a t  v a r ia t io n s  in  
I-E  S ca le  sc o res  a re  r e l a te d  to  d if fe re n c e s  in  
access to  power or to  th e  presence o f s o c ia l  
b a r r ie r s  to  group m o b ili ty . Most o f . th e  evidence 
in d ic a te s  th a t  b lack s and in d iv id u a ls  from lower 
socioeconom ic groups a re  r e l a t i v e ly  more e x te rn a l  
in  t h e i r  b e l ie f s  (p . 4 4 ).

E arly  e x p lan a tio n s  of th e se  d if fe re n c e s  tended  to  be 

v ic t im -c e n te re d . L efco u rt (1966) concluded: "Perhaps th e

apathy  and what i s  o f te n  d esc rib ed  as lo w er-c la ss  la c k  of 

m o tiv a tio n  to  ach ieve  may be exp la ined  as a r e s u l t  o f th e  

d i s b e l i e f  th a t  e f f o r t  pays o ff"  (p . 212). R o tte r  (1966) 

concluded th a t  th e  d if fe re n c e s  were evidence o f " .  . .d i r e c t  

c u l tu r a l  te a ch in g  o f in te r n a l - e x te r n a l  a t t i t u d e s .  . ."  (p . 24) 

Recent re s e a rc h  has focused on th e  r e a l i s t i c  n a tu re  o f ex­

t e r n a l i t y  in  m in o r it ie s  and in  th e  m u ltid im e n s io n a lity  of 

in te r n a l - e x te r n a l  locus o f c o n tro l .  G urin , e t  a l .  (1969) 

in v e s tig a te d  th e  v a l id i ty  o f th e  concept o f in te r n a l - e x te r n a l  

LOG fo r  B lack ad o le sc en ts  and a d u l ts .  They found th a t  i n ­

t e r n a l  c o n tro l  i s  m u ltid im ensional fo r  B lacks : t h a t  p re ­

d ic t io n  fo r  B lack su b je c ts  i s  improved w ith  an in stru m en t 

th a t  d is t in g u is h e s  p e rso n a l c o n tro l  (o n e 's  own l i f e  s i t u a ­

t io n )  from c o n tro l  ideo logy  (what i s  t ru e  about success or 

f a i l u r e  fo r people in  g e n e ra l)  and in d iv id u a l  v e rsu s system  

blame fo r  success or f a i l u r e .  They found th a t :
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. . .s tu d e n ts  who a re  s tro n g ly  in te r n a l  in  th e  
p e rso n al sen se  have h ig h er achievement t e s t  
s c o re s , ach ieve  h ig h er grades in  c o lle g e , and 
perform  b e t t e r  on an anagrams ta s k . . . I n  con­
t r a s t ,  s tu d e n ts  who a re  s tro n g ly  in te r n a l  in  th e  
sense o f b e lie v in g  th a t  in te rn a l  fo rce s  a re  th e  
major d e te rm in an ts  o f success in  th e  c u ltu re  a t  
la rg e . . .perfo rm  le s s  w e ll th an  th e  more e x te rn a l ly -  
o r ie n te d  s tu d e n ts  (pp . 43 & 44) .

Jo rgensen  (1977) concluded th a t ,

. , .B lack  s tu d e n ts  d is t in g u is h  th e i r  e x p ec ta tio n s  
about w hether th ey  c o n tro l t h e i r  own l iv e s  ( th e i r  
sense o f p e r s o n a lc o n tr o l )  and t h e i r  e x p ec ta tio n s  
about w hether th e  average person c o n tro ls  h is  o r 
her l i f e  ( t h e i r  achievement id e o lo g y ). I t  i s  tïïe  
sense o f p e rso n a l c o n tro l  which i s  r e l i a b l y  r e ­
la te d  to  achievem ent, w hile  id eo lo g ies  about 
c o n tro l  a re  n o t (p . 28).

He a ls o  su g g ests  t h a t  . . i t  i s  th e  access to  and th e  r e ­

ce iv in g  o f  s o c ia l  rew ards which s tre n g th e n  th a t  sense  o f 

in te rn a l  c o n tro l  (p e rso n a l co n tro l)  which in  tu r n  lead s  to  

in c reased  achievem ent” (p . 20).

G atz, T y le r  and Pargament (1978) found th a t  W hite 

and Black h igh  schoo l s tu d e n ts  d if fe re d  in  th e  e f f e c t  o f 

LOG on g oa l a tta in m en t in  counseling , "For w h ite  s tu d e n ts ,  

a m oderate I-E  along  w ith  an a c tiv e  coping s ty le  was most 

p ro d u c tiv e . For b lac k  s tu d e n ts  a very  h igh  a c t iv e  coping 

s ty le  coupled w ith  e x te r n a l i ty  appeared to  be optim al"

(p . 315). They sug g est th a t  "blaming th e  system" perm its 

th e se  a c t iv e ly  coping B lacks to  " .  . .g e t on w ith  i t  and 

accom plish some th in g s  fo r  them selves w ithou t having to  

'buy in to  th e  system ' to  do i t "  (p . 315).
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World views and c o u n se lin g . Thus i t  appears th a t  

locus o f c o n tro l may fu n c tio n  q u ite  d i f f e r e n t ly  in  m inor­

i t i e s  th an  i t  does in  W hites and th a t  th e se  d if fe re n c e s  a re  

l ik e ly  to  r e f l e c t  a r e a l i s t i c  response  to  c u l tu r a l ly  d e te r ­

mined circum stances r a th e r  th an  pathology or m aladjustm ent. 

Sue (1978) has sy n th esized  th e  re c e n t re s e a rc h  on locus of 

c o n tro l  and m in o r it ie s  and has proposed ano ther dim ension: 

in d iv id u a l  ve rsu s system  blam e. Sue (1978) la b e ls  t h i s  

dim ension locus of r e s p o n s ib i l i ty  and d e fin e s  in te r n a l  

locus o f r e s p o n s ib i l i ty  in d iv id u a ls  as th o se  who b e lie v e  

t h a t  a p e rso n 's  s k i l l s  or inadequac ies a re  th e  determ in ing  

fo rce  in  success or f a i l u r e .  E x te rn a l locus o f r e s p o n s ib i l ­

i t y  in d iv id u a ls  b e lie v e  th a t  environm ental r a th e r  th a n  p e r­

so n a l f a c to r s  account fo r  success or f a i l u r e .  Sue proposes 

a graph re p re se n tin g  fou r w orld views a person might ho ld :

«  H

II
I

Person

LOCUS OF CONTROL 

In te r n a l

I IV
IC - IR IC - ER

I I I I I
EC - IR EC -  ER

System

E x te rn a l
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Quadrant I  re p re se n ts  th e  ty p ic a l  U nited  S ta te s  

w orld view t h a t  people can '%)ull them selves up by th e i r  own 

b o o ts t r a p s ."  Quadrant I I  might be exem plified  by a m inor­

i t y  person in  Ja c k so n 's  (1975) p a ss iv e  accep tance  s ta g e  who 

has l i t t l e  c o n tro l  over i n s t i t u t i o n a l  and c u l tu r a l  rac ism  

bu t who f e e ls  re s p o n s ib le  fo r  i t s  e f f e c t s  on h im se lf  or 

h e r s e l f  and who i s  c h a ra c te r iz e d  by s e l f -h a t r e d  and m argin- 

a l i t y .  Quadrant I I I  re p re se n ts  m in o r i t ie s  who understand  

th a t  t h e i r  d i f f i c u l t i e s  r e s u l t  from e x te rn a l  s o c io c u l tu ra l  

fo rce s  bu t who c o n s id e r  them selves pow erless to  do any th ing  

about them. These in d iv id u a ls  may be c h a ra c te r iz e d  by 

lea rn ed  h e lp le s s n e s s  or p la c a tin g  b eh av io r. Quadrant IV 

in d iv id u a ls  see  r e a l i s t i c a l l y  th e  b a r r i e r s  to  success s e t  

up by th e  dominant c u l tu r e .  However, th e se  persons possess 

r a c i a l  p rid e  and r a c i a l  id e n t i ty  and a re  prepared  to  tak e  

a c t iv e  m easures tow ard s o c ia l  change (Sue, 1978).

While S u e 's  th eo ry  emerges from re s e a rc h , i t  has y e t 

to  be in  tu rn  s u b s ta n t ia te d  by re s e a rc h . I t  does su g g e s t, 

however, y e t an o th e r a re a  in  which c u l tu r a l  competence i s  

becoming more c le a r ly  d e fin e d .

Locus o f c o n tro l  and c o u n se lo rs . Very l i t t l e  r e ­

search  has been conducted on locus o f c o n tro l  in  co u n se lo rs . 

For th re e  sam ples o f c o lle g e  v o lu n tee r m ental h e a l th  w orkers 

(race  u n s p e c i f ie d ) , Hersch and Scheibe (1967) found locus of 

c o n tro l  to  be s ig n i f ic a n t ly  r e la te d  to  measures o f m alad­

ju stm en t, w ith  in te r n a l s  being le s s  m alad ju sted . For two
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groups, in te r n a l s  were a lso  r a te d  as more e f f e c t iv e  than  

e x te rn a ls  i n  t h e i r  v o lu n te e r work. Majumder, McDonald and 

Greever (1977) s tu d ie d  a sample o f 91 s t a t e  v o c a tio n a l r e ­

h a b i l i t a t i o n  co u n se lo rs  (race  u n sp e c if ie d )  and found th a t  

in te r n a l  locus o f c o n tro l  was r e l a te d  to  p o s i t iv e  a t t i tu d e s  

toward th e  poor (as  measured by a paper and p e n c il  t e s t ) , 

h igher e f f ic ie n c y  r a t in g s ,  and g re a te r  jo b  s a t i s f a c t i o n .

They suggest th a t  i n t e r n a l i ty  be in c lu d ed  as a f a c to r  in  

e v a lu a tin g  a p p lic a t io n s  fo r  counselo r p o s it io n s  or fo r  u n i­

v e r s i ty  t r a in in g  programs fo r  r e h a b i l i t a t i o n  c o u n se lo rs .

This su g g e s tio n  has in te r e s t in g  im p lic a tio n s  in  l ig h t  o f 

th e  g e n e ra lly  g r e a te r  e x te r n a l i ty  o f m in o r i t ie s .

S trong  (1978) was o p e ra tin g  on an assum ption  of th e  

"goodness" o f i n t e r n a l i t y  when she dev ised  a  t r a in in g  i n t e r ­

v e n tio n  designed  to  r a i s e  bo th  c u l tu r a l  aw areness and i n t e r ­

n a l i t y  in  p a r t i c ip a n ts .  Follow ing t r a in in g ,  p a r t ic ip a n ts  

c la s s i f i e d  as h ig h  in te rn a l /h ig h  s o c ia l  d e s i r a b i l i t y  showed 

more change in  a t t i t u d e  toward v a rio u s  e th n ic  groups than  

d id  a s im ila r ly  c l a s s i f i e d  c o n tro l  group. A low i n te r n a l /  

low s o c ia l  d e s i r a b i l i t y  trea tm en t group d id  no t show changes 

compared to  i t s  c o n tro l  group. No changes in  i n t e r n a l i t y /  

e x te r n a l i ty  were found. The design  o f  t h i s  s tu d y , which 

d id  not compare experim en ta l groups to  each o th e r ,  makes i t  

very  d i f f i c u l t  to  draw in fe re n ce s  from th e  r e s u l t s .  I t  

seems p o ss ib le  t h a t  s o c ia l  d e s i r a b i l i t y  had more to  do w ith  

any changes th an  d id  locus of c o n tro l .  T h is s tudy  i s  c i t e d
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h ere  m ainly to  dem onstra te  th e  assum ption th a t  i n te r n a l i ty  

in  counselo rs i s  d e s ir a b le .

T his assum ption i s  c a l le d  in to  q u e s tio n  by Sharm a's 

(1977) study  which found th a t  in  a group o f counselor 

t r a in e e s  e n ro l le d  in  a six teen -w eek  t r a in in g  program fo r 

counselo rs designed  to  provide aw areness and experience in  

r a c i a l  and in  m u lt i-e th n ic  c u l tu r e s ,  s tu d e n ts  who scored  as 

e x te rn a ls  on R o t te r 's  (1966) lo c u s -o f -c o n tro l  sc a le  changed 

t h e i r  r a c i a l  a t t i t u d e s  s ig n i f ic a n t ly  whereas those  who 

scored  as in te r n a l s  d id  n o t.  R e su lts  a re  in co n c lu s iv e  s in c e  

a  m iddle sc o rin g  group a ls o  showed s ig n i f ic a n t  a t t i tu d e  

change, and th e  two extreme groups were bo th  very  sm a ll. 

Sharma (1977) su g g ests  h is  r e s u l t s  a re  congruent w ith  o th e r 

re se a rc h  f in d in g s  t h a t  e x te rn a ls  a re  more su s c e p tib le  to  

a t t i t u d e  change.

The ex trem ely  lim ite d  n a tu re  o f t h i s  l i t e r a t u r e  does 

no t lend i t s e l f  to  any c o n c lu s io n s . I t  r a th e r  r a i s e s  ques­

t io n s  fo r  fu r th e r  re s e a rc h , e s p e c ia l ly  in  th e  a re a  o f c ro s s -  

c u l tu r a l  c o u n se lin g . In  l ig h t  o f th e  g re a te r  e x te rn a l i ty  

o f m in o r i t ie s ,  and of th e  g re a te r  n e g a tiv e  e x te rn a l  fo rces  

im pinging on t h e i r  l iv e s ,  i s  i t  p o ss ib le  t h a t  more e x te rn a l ­

i t y  in  th e  co u n se lo r may lead  to  more a p p ro p ria te  counselo r 

behav io r in  a  c r o s s - c u l tu r a l  s i tu a t io n ?  T his q u es tio n  has 

no t ye t even begun to  be ex p lo red .

Other th e o r ie s  a re  a p p lic a b le  to  th e  a rea  o f c ro s s -  

c u l tu r a l  counselo r t r a in in g .  K o v e l's  (1971) p sychoh isto ry .
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fo r  example, i s  im portan t in  understand ing  th e  way th e  

d i f f e r e n t  h i s t o r i c a l  experiences o f persons from m inority  

and dominant c u ltu re s  impinge on th e  in d iv id u a l  and c o l le c ­

t iv e  psychologies of persons from th o se  g roups. Seeing a 

c l i e n t  in  a h i s t o r i c a l  p e rsp e c tiv e  th a t  in c lu d es  a knowledge 

of th e  oppressive  r e la t io n s h ip  between th e  dominant and the  

m in o rity  c u ltu re  can provide a counselo r w ith  a h e lp fu l  con­

te x t  fo r  understand ing  th e  p resen t r e la t io n s h ip .

The development of new th eo ry  does n o t mean th a t  

e s ta b lis h e d  th e o r ie s  must be d isca rd ed  w h o lesa le . They must, 

however, be c a re fu l ly  reexam ined in  l ig h t  of emerging know­

ledge about m ino rity  c l i e n t s  and concerns.

White Awareness as a  Model fo r  C ro ss -C u ltu ra l 
Counselor T ra in in g

C urrent te x ts  and t r a in in g  programs in  c ro s s - c u l tu r a l  

counselo r t r a in in g  have focused on th re e  a re a s  : 1) develop­

ing knowledge about th e  needs, concerns and p re fe ren ces of 

non-White c u l tu r e s ,  2) p re sen tin g  new or m odified  methods 

o f in te rv e n tio n  w ith  c u l tu r a l ly  d i f f e r e n t  co u n se lees , and

3) p rovid ing  r e a l  or sim u la ted  p ra c t ic e  in  c r o s s - c u l tu r a l  

counseling  or communication. A ll  o f th e s e  a reas  a re  impor­

ta n t  to  th e  development of c ro s s - c u l tu r a l  e x p e r t is e .  To a 

la rg e  e x te n t,  however, th e  focus i s  aga in  on th e  v ic tim : 

th e  person or group th a t  has been n e g le c ted  and oppressed 

r a th e r  than  th e  group th a t  has been doing th e  n e g le c tin g  

and o pp ressing . V ontress (1976) d e sc rib ed  t h i s  s i tu a t io n :
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Concerned co u n se lo rs  ask fo r  s p e c ia l  techn iques to  
use w ith  m in o r i t ie s .  O thers want to  know w hether 
i t  i s  b e t t e r  fo r  m in o r i t ie s  to  be counselo rs to  
o th e r  m in o r i t ie s ,  s in c e  r a c i a l  and e th n ic  b a r r ie r s  
a re  so th re a te n in g  and d i f f i c u l t  to  p e n e tra te .
Few co u n se lo rs  ever ask  what th ey  can to  do change 
them selves; few want to  know how they  can become 
b e t te r  human b e ings in  o rder to  r e l a t e  more 
e f f e c t iv e ly  w ith  o th e r  human beings who, through 
acc id en t o f b i r t h ,  a re  r a c i a l l y  and e th n ic a l ly  
d i f f e r e n t .  The f a i l u r e  of counselo rs to  ask  th e se  
q u estio n s  in d ic a te s  e s s e n t ia l ly  why counseling  
m in o r it ie s  co n tin u es  to  be a problem in  t h i s  
co u n try . C ounselors a re  p roducts o f a c u ltu re  
which has been c h a ra c te r iz e d  as r a c i s t . . . (and) 
they  a re  shaped by th a t  c u ltu re  (p . 4 3 ).

A number of o th e r e x p e rts  echo V on tress . S a t t i e r  (1977) 

urges co u n se lo rs  to  examine them selves, t h e i r  methods, and 

th e  i n s t i t u t io n s  w ith in  which th ey  work. B r i s l in  and 

Pedersen (1976) u rge  th e  n e c e s s i ty  fo r  counselo rs to  examine 

c u l tu r a l  in f lu e n c e s  in  t h e i r  own th in k in g  and to  view prob­

lems in  i n t e r  c u l tu r a l  communication as stemming from c u l tu r a l  

c o n s tra in ts  in  them selves as w e ll as in  th e  o th e r person . 

S ikes (1972) su g g ests  th a t  counseling  must r e v is e  i t s  

cu rricu lum  to  " .  . .speak  b o ld ly  and b lu n tly  to  th e  problem 

o f w hite  rac ism  and f in d  means o f e ra d ic a tin g  th i s  d ise a se  

w herever i t  i s  found" (p . 103).

The r a t io n a le  fo r  such se lf-e x am in a tio n  i s  not ju s t  

a m oral one. Loesch (1980) n o tes  th a t  he lp in g  p ro fe s s io n a ls  

who can a c c u ra te ly  a sse ss  t h e i r  own a t t i tu d e s  a re  b e t t e r  

ab le  to  h e lp  o th e r s .  Examining rac ism , however, i s  extrem ely 

d i f f i c u l t  fo r  W hite peop le . As B ido l (1972) n o te s . W hites 

consider w h iteness to  be so much th e  norm in  U nited S ta te s
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s o c ie ty  th a t  th ey  seldom even th in k  o f  them selves as W hite. 

W ithout th a t  s e lf-a w a re n e ss , i t  becomes d i f f i c u l t  fo r  White 

people to  examine t h e i r  own c u l tu r a l ly  d e fin ed  a t t i t u d e s ,  

va lues and beh av io rs  and how th e se  might a f f e c t  t h e i r  c ro s s -  

c u l tu r a l  e f f e c t iv e n e s s . Even W hites who acknowledge th a t  

d is c r im in a tio n  e x is t s  in  U nited  S ta te s  s o c ie ty  ten d  to  th in k  

o f s o c ie ty  as a w e ll-o rd e re d  s o c ia l  system , no t as one th a t  

p e rp e tu a te s  i n s t i t u t io n a l iz e d  and c u l tu r a l  rac ism  ( F in d e r- 

hughes, 1973; Sm ith, 1977). Few W hites have come to  g r ip s  

w ith  them selves as b e n e f i t t in g  from and th e re fo re  p a r t i c i ­

p a tin g  in  a system  th a t  p e rp e tu a te s  c u l tu r a l ,  i n s t i t u t i o n a l  

and in d iv id u a l rac ism  (B ido l, 1972; T e rry , 1970). In  s h o r t ,  

few a re  a b le  to  see  th e  fundam ental problem in  c r o s s - c u l tu r a l  

r e l a t io n s  in  th e  U n ited  S ta te s  as one o f W hite rac ism  (K atz, 

1975, 1978; Katz & Iv ey , 1977; T erry , 1970). Y et, t h i s  

u n ders tand ing  i s  fundam ental to  change :

A tt i tu d e s  and behav io r a re  c r i t i c a l ,  and bo th  must 
be changed ; bu t th e  a t t i tu d e s  w i l l  be m isplaced 
and behav io r m isd ire c te d  i f  consciousness rem ains 
untouched. . . I f  i t  (our o r ie n ta t io n )  sees b lacks 
as th e  problem, th en  bo th  a t t i tu d e s  and behav io r 
w i l l  flow from th a t  d e f in i t io n  o f th e  s i tu a t io n .
I f ,  on th e  o th e r hand, we become o r ie n te d  so t h a t  
we understand  o u rse lv es  as th e  problem, th en  i t  
becomes p o ss ib le  to  exp lo re  new behav io r and r e ­
e v a lu a te  e a r l i e r  a t t i t u d e s .

(T erry , 1972, pp. 25 & 26)

A program th a t  has been developed to  enhance aware­

ness o f and a c t io n  on rac ism  in  W hite people i s  K a tz 's  

(1975, 1978) White Awareness T ra in in g . White Awareness 

T ra in in g  i s  a W hite-on-W hite program: W hite f a c i l i t a t o r s
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w orking w ith  White t r a in e e s  to  f a c i l i t a t e  change in  them­

se lv e s  and in  th e  White community a t  l a r g e . I t  i s  based on 

s e v e ra l  assum ptions; 1) Racism i s  a W hite problem ; th a t  i s ,  

i t  i s  developed and p e rp e tu a ted  by White peop le ; 2) A ll p e r­

sons i n  th e  U nited S ta te s  have fe e l in g s  and though ts about 

rac ism ; 3) W hites can le a rn  about rac ism  w ith  o th e r  W hites ;

4) W hites need re e d u c a tio n ; 5) T his re e d u c a tio n  about racism  

i s  v i t a l  t o  W hites ' p h y s ic a l, s o c ia l  and p sy ch o lo g ica l s u r ­

v iv a l  ; and 6) The re e d u c a tio n  process i s  m erely a s te p  in  a 

la rg e r  p ro cess , no t an end in  i t s e l f  (K atz, 1978).

J u s t  as counseling  invo lves c o n fro n tin g  in c o n s is te n ­

c ie s ,  W hite Awareness T ra in in g  i s  designed to  c o n fro n t 

p a r t ic ip a n ts  w ith  th e  d isc re p a n c ie s  between what i s  espoused 

and what e x is ts  in  White s o c ie ty  on th e  is su e  o f rac ism .

T his c o n fro n ta tio n  occurs in  a su p p o rtiv e  environm ent and in  

such a  way th a t  p a r t ic ip a n ts  w i l l  not f e e l  put down o r g u i l ty .  

I t  i s  a ls o  designed  to  c re a te  behav io r change in  p a r t ic ip a n ts  

in  o rd er th a t  they  beg in  to  combat rac ism  as w e ll  as to  be 

aware o f i t .  The process i s  developm ental. S tage One of 

th e  program invo lves developing  t r u s t ,  d e fin in g  key te rm s , 

and beg inn ing  to  look a t  in c o n s is te n c ie s  in  American s o c ie ty . 

S tage Two exp lo res  th e  s p e c if ic s  of i n s t i t u t i o n a l  rac ism .

In  S tage Three p a r t ic ip a n ts  move from th e  c o g n itiv e  le v e l  

to  th e  a f f e c t iv e  le v e l  to  examine th e i r  f e e l in g s  about what 

th ey  have le a rn e d . S tage Four focuses on c u l tu r a l  rac ism  

and W hite id e n t i ty - - th e  predominance o f  White v a lu e s , norms
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and stan d ard s in  a m u lt ic u l tu ra l  s o c ie ty . In  S tage F iv e , 

p a r t ic ip a n ts  u se  th e  knowledge th ey  have gained  to  examine 

them selves as W hites and to  exp lo re  t h e i r  own r o le  in  p e r­

p e tu a tin g  th e  g o a ls  of rac ism . S tage S ix  c a l l s  fo r  p a r t i ­

c ip a n ts  to  develop a c tio n  s t r a te g ie s  th ey  can implement fo r  

co n tinu ing  t h e i r  own re e d u ca tio n  process and fo r tak in g  

a c tio n  a g a in s t rac ism  (K atz, 1978).

P a r t ic ip a n ts  a re  guided th rough  th e se  s ta g e s  by a 

f a c i l i t a t o r ( s )  who p re sen ts  d id a c tic  m a te r ia l ,  p rov ides 

re a d in g s , and s t r u c tu re s  group e x p e rien c es , and who p ro ­

c esses  th e  m a te r ia ls  and th e  experiences in  a way th a t  w i l l  

enhance p a r t i c ip a n ts ' le a rn in g s . By th e  end of th e  t r a i n ­

in g , p a r t ic ip a n ts  a re  expected to  be a b le  to :  1) name and

c le a r ly  d e fin e  th e  concepts of b ia s ,  b ig o try , p re ju d ic e , 

and rac ism ; 2) d e sc rib e  and examine rac ism  in  i t s  i n s t i t u ­

t io n a l ,  c u l tu r a l ,  and in d iv id u a l  form s; 3) id e n t i f y  and 

a r t i c u l a t e  p e rso n a l fe e lin g s  and fe a rs  around th e  is su e  of 

rac ism ; 4) d e fin e  ways in  which o n e 's  a t t i tu d e s  and behav io rs 

a re  re p re s e n ta t iv e  o f rac ism  in  th e  U nited  S ta te s ;  and 5) 

develop and a c t  on s p e c if ic  s t r a te g ie s  designed  to  combat 

rac ism  on an i n s t i t u t i o n a l  and in d iv id u a l  le v e l  (K atz, 1978, 

p. 25).

White Awareness T ra in in g  has been used in  school 

system s, w ith  A ffirm a tiv e  A ction  p e rso n n e l, w ith  u n iv e r s i ty  

s tu d e n ts , f a c u l ty  and a d m in is tra to rs , and w ith  dorm itory  

counselo rs (K atz, 1978). I t  has been suggested  elsew here
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(A tkinson, Morten & Sue, 1979) th a t  W hite Awareness T ra in in g  

be adapted  fo r  use in  c r o s s - c u l tu r a l  counseling  t r a in in g .  

C e r ta in ly  th e  program i s  re sp o n siv e  to  c a l l s  in  th e  l i t e r a ­

tu re  fo r  W hite counselo rs to  examine t h e i r  own e th n o c e n tr i-  

c i t y .  The program process i s  congruent w ith  c u rre n t coun­

s e lo r  t r a in in g  p ra c tic e s  in  i t s  com bination o f d id a c tic  and 

e x p e r ie n t ia l  components. I t  has th e  advantage of being 

geared  to  W hites—the  group th a t  predom inates in  the  coun­

s e l in g  f i e  Id --w h ile  no t being  o p p ress iv e  to  m in o r itie s  who 

might p a r t ic ip a te  (a  goa l i s  no t to  r e ly  on m in o r it ie s  fo r  

White le a rn in g ) . The goa ls o f th e  program a re  adap tab le  to  

th e  f i e l d  of counseling : th e  exam ination  o f counseling  as

an i n s t i t u t i o n  w ith in  a c u l tu r e .

Such a t r a in in g  program would provide a component 

m issing in  c u rre n t c r o s s - c u l tu r a l  t r a in in g  programs: th e

component o f  se lf-e x am in a tio n  on th e  p a rt  o f W hites. I t  

a lso  has th e  advantage o f p rev io u s ly  dem onstrated e f f e c t iv e ­

ness w ith  o th e r p o p u la tio n s . Katz and Ivey (1977) r e p o r t  

p o s it iv e  changes in  both  a t t i tu d e s  and behav io r of c o lle g e  

s tu d e n ts  fo llow ing  White Awareness T ra in in g . In  a d d it io n , 

th e  program i s  one th a t  should  be e a s i ly  adap tab le  to  th e  

tim e c o n s tra in ts  o f many c r o s s - c u l tu r a l  t r a in in g  e f f o r t s ;  

th a t  i s ,  th e  n e c e s s i ty  o f ad ap tin g  t r a in in g  to  the  sem este r- 

long , two to  th re e  c r e d i t  hour course  approach. The program 

has a ls o  proven f le x ib le  enough to  be used in  a shortened  

form at or in  workshops h e ld  over a p e rio d  o f days, even ings.
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or weekends (K atz, 1978). A White Awareness T ra in in g  pro­

gram fo r  c o u n se lo rs , th en , should be ad ap tab le  to  a number 

o f s e t t in g s  in s id e  and o u ts id e  th e  u n iv e r s i ty ,  in c lu d in g  

in - s e rv ic e  and co n tinu ing  ed u ca tio n  workshops.

Such a program a lso  has appeal because i t s  focus on 

a c t io n  makes i t  p a r t i c u la r ly  s u s c e p tib le  to  e v a lu a tio n . 

Presum ably, cou n se lo rs  should emerge from a W hite Awareness 

T ra in in g  program e x h ib it in g  some d i f f e r e n t  behav io rs th an  

th ey  showed when th ey  e n te re d . W hile i t  i s  always d i f f i ­

c u l t  t o  dem onstra te  th a t  behav io r changes a re  a r e s u l t  o f 

tre a tm e n t, a  White Awareness T ra in in g  program should g en er­

a te  some c re a t iv e  re s e a rc h  on e v a lu a tio n  o f change. The 

foun d atio n s fo r  such b e h av io ra l e v a lu a tio n s  have been la id  

w ith  th e  d e f in i t io n s  o f c u l tu r a l  e x p e r t is e  and th e  th eo ry  

base fo r  c r o s s - c u l tu r a l  counseling  review ed elsew here in  

t h i s  paper.

Statem ent o f th e  Problem

A m issing  component in  c r o s s - c u l tu r a l  counselo r 

t r a in in g  i s  any in te rv e n tio n  designed  to  examine and change 

c o u n se lo rs ' p e rso n a l and p ro fe s s io n a l  a t t i tu d e s  and behav io rs 

th a t  r e f l e c t  th e  rac ism  o f U nited  S ta te s  s o c ie ty .  T his p ro ­

j e c t  in vo lved  th e  d esign  and im plem entation o f such a t r a i n ­

ing  in te rv e n t io n :  a course  e n t i t l e d  EDGC 5462: C ross-

C u ltu ra l  C ounseling . The course  was tau g h t in  th e  F a l l  

sem ester o f  1981 fo r  two hours o f g rad u a te  c r e d i t .  The
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g oa ls  fo r  th e  course  p a ra l le d  th e  goa ls  s e t  fo r  K atz ' (1978) 

W hite Awareness T ra in in g , w ith  s p e c ia l  emphasis p laced  on 

co u n se lin g .

In  a d d it io n , t h i s  p ro je c t  exp lored  th e  q u estio n s  o f 

focus of in te rv e n tio n  and s k i l l s  used in  in te rv e n in g  w ith  

c l i e n t s  concerned w ith  is s u e s  o f ra c e  and e th n ic i ty .  I t  was 

hypo thesized  th a t  as cou rse  p a r t ic ip a n ts  became more aware 

o f environm ental fo rce s  a f f e c t in g  m in o r i t ie s ,  th e  focus o f 

t h e i r  assessm ent o f s im u la ted  c l i e n t  problems r e la te d  to  

ra c e  or e th n ic i ty  would s h i f t  from th e  in tra p sy c h ic  toward 

th e  env ironm en ta l, o r e x tra p sy c h ic . I t  was fu r th e r  hypo­

th e s iz e d  th a t  as cou rse  p a r t ic ip a n ts  became fa m ilia r  w ith  

a l t e r n a t iv e  ro le s  and response  modes fo r  c o u n se lo rs , they  

would show more ex p re ss iv e  (as opposed to  a tte n d in g )  s k i l l s  

in  respond ing  to  sim u la ted  c l i e n t  problems concerned w ith  

is su e s  o f ra c e  and e th n ic i ty .

T his p ro je c t a ls o  exp lo red  th e  v a r ia b le  o f locus of 

c o n tro l  as  i t  m ediates changes in  counseling  b e h a v io r . I t  

was hypo thesized  th a t  cou rse  p a r t ic ip a n ts  w ith  a more 

e x te rn a l  locus of c o n tro l  might be more a b le , as a  r e s u l t  

o f  t r a in in g ,  to  p e rce iv e  th e  e x te rn a l  fo rce s  o p e ra tin g  on 

m in o r i t ie s  and to  s h i f t  th e  n a tu re  of bo th  t h e i r  assessm ent 

o f and t h e i r  responses to  th e  sim u la ted  c l i e n t  problems 

a cc o rd in g ly .

S p e c if ic a l ly ,  th e  fo llo w in g  hypotheses were developed 

about th e  responses o f co u rse  p a r t ic ip a n ts  to  v ideo taped
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v ig n e t te s  o f coached c l i e n t s  p resen tin g  problems r e l a te d  to  

ra c e  or e th n ic i ty ,  which were p resen ted  bo th  a t  th e  beginn ing  

and a t  th e  end o f  th e  co u rse ;

1. At th e  beginn ing  o f th e  c o u rse , persons 

id e n t i f i e d  as in te r n a l  accord ing  to  R o t te r 's  

(1966) In te rn a l-E x te rn a l  Locus o f C on tro l 

s c a le  w i l l  use s im ila r  amounts o f  a tte n d in g  

and ex p re ss iv e  s k i l l s  as persons id e n t i f i e d  

as e x te rn a l .

2. At th e  end o f th e  co u rse , persons id e n t i f i e d  

as e x te rn a l  on R o t te r 's  (1966) s c a le  w i l l  

ten d  to  use more ex p re ss iv e  s k i l l s  in  r e ­

sponse to  th e  v ig n e tte s  th an  persons i d e n t i ­

f ie d  as i n te r n a l .

3. Both persons id e n t i f ie d  as e x te rn a l  and 

persons id e n t i f i e d  as in te r n a l  according  

to  R o t te r 's  (1966) sc a le  w i l l  ten d  to  use 

more e x p re ss iv e  s k i l l s  in  response  to  th e  

v ig n e t te s  a t  th e  end of th e  course  th an  

th ey  d id  a t  th e  beginning  o f th e  c o u rse .

4 . At th e  beginn ing  of th e  c o u rse , persons 

id e n t i f i e d  as in te r n a l  accord ing  to  R o t te r 's  

(1966) s c a le  w i l l  tend  to  r a t e  th e  problems 

p resen ted  in  th e  v ig n e tte s  as more i n t r a ­

psychic in  n a tu re  than  persons id e n t i f i e d

as e x te rn a l .
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5 . At th e  end o f th e  cou rse , persons id e n t i f ie d  

as e x te rn a l  on R o t te r 's  (1966) sc a le  w i l l  

ten d  to  r a t e  th e  problems p resen ted  in  th e  

v ig n e t te s  as more e x trap sy ch ic  in  n a tu re  

th an  persons id e n t i f ie d  as i n te r n a l .

6, Both persons id e n t i f ie d  as e x te rn a l  and 

persons id e n t i f ie d  as in te r n a l  on R o t te r 's  

(1966) sc a le  w i l l  tend  to  r a t e  th e  problems 

p resen ted  in  th e  v ig n e tte s  as more e x tr a ­

psychic in  n a tu re  a t  th e  end of th e  course 

th an  they  d id  a t  th e  beginning o f th e  

c o u rse .

In  a d d it io n , th i s  p ro je c t in v e s tig a te d  p a r t ic ip a n t  

response  to  th e  course  by ad m in iste rin g  and review ing botii 

s tru c tu re d  and u n s tru c tu re d  course e v a lu a tio n  d ev ices .



CHAPTER I I  

Method 

S u b jec ts

P a r t ic ip a n ts  in  th e  study  were 25 o f 28 s tu d e n ts  en­

r o l le d  in  EDGC 5462; C ro ss -C u ltu ra l C ounseling , One W hite 

male s tu d en t chose not to  p a r t ic ip a te  in  th e  s tu d y , a lthough  

he d id  com plete th e  c o u rse . Two White women m issed c la s s  on 

th e  day th e  v ig n e t te s  were f i r s t  shown and th e re fo re  a re  no t 

included  in  th e  s tu d y . Of th e  p a r t ic ip a n ts  in  th e  s tudy ,

19 were W hite, two were B lack , two were N ative  American, 

and two were in te r n a t io n a l  s tu d e n ts . S ix  p a r t ic ip a n ts  were 

men; 19 were women. P a r t ic ip a n ts  ranged in  age from 21 to  

48 years of age. EDGC 5462 i s  a tw o -c re d it-h o u r cou rse  r e ­

q u ired  o f s tu d e n ts  study ing  fo r  m a s te r 's  degrees in  guidance 

and counseling  or d o c to ra l  degrees in  counseling  psychology. 

P a r t ic ip a t io n  in  th e  s tudy  was v o lu n ta ry ; grades were in  no 

way co n tin g en t upon such p a r t ic ip a t io n .

Procedure

T his p ro je c t  proceeded in  two s ta g e s . S tage One in ­

volved th e  development o f v ig n e t te s  used in  th e  s tu d y , th e

82
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a d a p ta tio n  o f a manual fo r  r a t e r s  to  use  in  judg ing  r e ­

sponses to  th e  v ig n e t te s ,  and choosing from among th e  many 

v ig n e t te s  th a t  were made th e  th re e  th a t  were a c tu a l ly  used 

in  th e  s tu d y . S tage Two invo lved  implementing th e  s tudy . 

M easures were a d m in is te red , r a t e r s  were t r a in e d  and gave 

t h e i r  judgem ents, and d a ta  were coded and analyzed . The 

d isc u ss io n  o f procedure i s  broken down in to  th e s e  s tag es  

fo r  th e  purpose o f c la r i f y in g  t h i s  p rocess fo r  th e  re a d e r .

S tage One

Development o f  v ideo taped  v ig n e t t e s . The f i r s t  phase 

o f t h i s  p ro je c t  was to  develop v ideo taped  v ig n e t te s  o f 

m in o rity  and W hite in d iv id u a ls  p re sen tin g  concerns r e la te d  

to  ra c e  or e th n ic i ty .  In  an e f f o r t  to  make m in o rity  c l i e n t  

concerns p resen ted  in  th e  v id eo tap es as a u th e n tic  as 

p o s s ib le , th e  au tho r c o n su lted  numerous m in o rity  a c q u a in t­

ances. An in fo rm al " ro u n d -ta b le "  d isc u ss io n  was h e ld  in  

which four American In d ia n s , two C hicanos, two A sians, and 

one B lack d iscu ssed  concerns th ey  or t h e i r  f r ie n d s  had th a t  

might be exp ressed  in  a counseling  en co u n te r. This two-hour 

s e s s io n  r e s u l te d  in  th e  development of tw elve sc en a rio s  (see 

Appendix B ). These sc en a rio s  were ro le -p la y e d  by v o lu n te e rs , 

most o f whom had p a r t ic ip a te d  in  th e  e a r l i e r  d isc u ss io n , and 

were v ideo taped  by th e  s t a f f  o f th e  I n s t r u c t io n a l  S erv ices 

C enter o f th e  C ollege o f E ducation , U n iv e rs ity  o f Oklahoma.
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Five sc en a rio s  p re sen tin g  concerns re le v a n t to  ra c e  

or e th n ic i ty  were a ls o  developed fo r  W hite c l i e n t  r o le -  

plays (see  Appendix B ). These scen a rio s  were developed 

from experiences o f th e  a u th o r , who i s  W hite, and o f th e  

a u th o r 's  White acq u a in tan c e s . V olun teers were ob ta ined  

from among th e  a u th o r 's  acquain tances to  r o le - p la y  th e se  

scen a rio s  fo r v id e o ta p in g .

Development o f  a manual fo r  judging v ideo taped  

v ig n e t te s . The v ideo taped  v ig n e t te s  th a t  were developed 

were p i lo te d  in  o rder to  choose th re e  (two m in o rity , one 

White) fo r  use in  th e  f i n a l  s tu d y . The v ig n e t te s  were p re ­

sen ted  to  view ers who were asked to  respond to  two q u e s tio n s :

1. What would you say to  t h i s  person?

2. What do you th in k  i s  th e  problem?

The au tho r review ed th e se  responses and judged them 

accord ing  to  a sc o rin g  manual developed by Berman (1977). 

Berman's manual c a l l s  fo r  answers to  q u e s tio n  one to  be 

ra te d  according  to  w hether th ey  use a tte n d in g  or e x p re ss iv e  

s k i l l s .  Answers to  q u e s tio n  two a re  judged accord ing  to  th e  

focus o f th e  d ia g n o s is :  in d iv id u a l - s e l f ,  in d iv id u a l-o th e r ,

in d iv id u a l in  s o c ie ty ,  or s o c ie ty . Berman's (1977) manual 

i s  based on Ivey  and A u th ie r 's  (1978) m icrocounseling  ta x ­

onomy. I t  i s  used as th e  b a s is  fo r  th e  sco rin g  manual 

developed fo r use in  t h i s  s tu d y . However, a f t e r  c o n su ltin g  

Ivey and A u th ie r 's  (1978) taxonomy, th e  au tho r decided  to  

modify Berman's sc o rin g  manual in  a number o f ways.
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F i r s t ,  Berman (1977) d id  not inc lude  in  her sc o rin g  

manual th e  a tte n d in g  s k i l l s  of minimal encourage or summari­

z a tio n . The manual adap ted  fo r  th i s  study  in c lu d es th e  min­

im al encourage response  because i t  seemed i l l o g i c a l  to  leave  

i t  o u t. There was no rea so n  to  b e lie v e  th a t  q u e s tio n  one 

would not e l i c i t  minimal encourage responses as w e ll  as o th er 

types of re sp o n se s . As in  Berman's (1977) manual, summari­

z a tio n  i s  om itted  because lo g ic a l ly  i t  could not occur in  the  

con tex t of one in te rch an g e  between counselor and c l i e n t .

Secondly, Berman (1977) included  in f lu e n c in g  summary 

as a sco rab le  ex p re ss iv e  s k i l l .  The manual as adapted  fo r  

th e  p resen t study  does n o t inc lude  th i s  s k i l l  s in c e , ag a in , 

by d e f in i t io n  i t  cannot occur in  th e  co n tex t o f a s in g le  

c lie n t-c o u n se lo r  in te rc h a n g e .

T h ird , Berman (1977) included  in  h e r system  fo r  s c o r ­

ing focus (q u es tio n  2 ) , c a te g o r ie s  fo r  m easuring th e  q u a l i ­

t a t iv e  n a tu re  o f th e  response  as w e ll as whether i t  focused 

s o le ly  on th e  in d iv id u a l  ( s e l f  or o th e r ) , on th e  in d iv id u a l  

in  s o c ie ty , or s o le ly  on s o c ie ty . The sco rin g  manual adapted 

fo r  th i s  study  om its th e  q u a l i ta t iv e  c a te g o rie s  fo r  th e  focus 

q u e s tio n . The au tho r o f  th e  study found th e  c a te g o r ie s  d i f ­

f i c u l t  to  understand  and im possib le  to  apply c o n s is te n t ly .

Nor i s  th e re  any o th er source  to  co n su lt in  o rder to  d i s ­

cover ways to  apply  th e s e  c a te g o rie s  more ad eq u a te ly . Thus 

i t  seemed u n r e a l i s t i c  to  expect to  be ab le  to  t r a i n  in d e ­

pendent r a t e r s  to  do what th e  au thor could not do.
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F in a l ly ,  th e  sco rin g  manual as adapted fo r  t h i s  

study  in c lu d es expanded d e f in i t io n s  o f se v e ra l of th e  s k i l l  

c a te g o r ie s ,  tak en  from Ivey and A u th ie r 's  (1978) taxonomy.

In  a d d it io n , th e  manual in c lu d es  examples fo r  each ca teg o ry  

taken  from responses made during  th e  p i lo t in g  o f th e  v id eo ­

taped  v ig n e t te s .  These m o d ifica tio n s  to  th e  manual were 

made fo r  th e  purpose of making th e  manual c le a re r  and more 

re le v a n t  to  th e  ta s k  a t  hand fo r  th e  independent r a t e r s  who 

used i t .  See Appendix C fo r  th e  sco ring  manual used in  

th i s  s tu d y .

S e le c tio n  o f v ideo taped  v ig n e tte s  fo r  use in  th e  

s tu d y . Three v ideo taped  v ig n e t te s  (two of m in o rity  c l i e n t s ,  

one o f a W hite c l i e n t )  were chosen fo r  use in  th e  f i n a l  

s tu d y . The m in o rity  ta p e s  were chosen in  th e  fo llow ing  

manner. The tw elve o r ig in a l  v ideo taped  m in o rity  v ig n e t te s  

were shown to  27 s tu d e n ts  e n ro lle d  in  EDGC 5462: C ross-

C u ltu ra l Counseling in  th e  sp rin g  o f 1981. A fte r  view ing 

each o f th e  12 v ig n e t te s  th a t  had been developed, each 

s tu d en t responded to  th e  two q u e s tio n s :

1. What would you say to  th i s  person?

2. What do you th in k  i s  th e  problem?

The au tho r review ed th e se  responses and ob ta ined  fo r  each 

q u e s tio n  on each v ig n e t te  a sim ple count of th e  types of 

s k i l l s  (a tte n d in g  versus ex p re ss iv e ) used in  response  to  

q u e s tio n  one and th e  types o f focus ( in d iv id u a l - s e l f ,  

in d iv id u a l-o th e r ,  in d iv id u a l- s o c ie ty ,  or s o c ie ta l )  found in
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response  to  th e  second q u e s tio n . The two v ig n e tte s  chosen 

were th o se  th a t  e l i c i t e d  the  w id est range of a tte n d in g  and 

e x p re ss iv e  s k i l l s  and d iagnoses t h a t  focused on th e  e n t i r e  

continuum of in d iv id u a l to  s o c i e t a l .  T his c r i t e r io n  was 

used because i t  was f e l t  th a t  th e  v ideo taped  v ig n e tte s  must 

have th e  p o te n t ia l  fo r e l i c i t i n g  a l l  types of re sp o n se s ; a 

v ig n e t te  t h a t  e l i c i t e d  only  a l im ite d  range of responses 

might f a i l  to  measure p o ss ib le  changes in  p a r t ic ip a n t  r e ­

sponses fo llo w in g  th e  t r a in in g .

The v ideo taped  v ig n e t te  o f a W hite c l i e n t  was s e le c te d  

fo r  use  in  a s im ila r  manner. The f iv e  o r ig in a l  v ig n e t te s  

were shown to  17 s tu d en ts  e n ro lle d  in  HR 4013: In tro d u c tio n

to  Human R e la tio n s , in  th e  summer of 1981. These v ig n e t te s  

were n o t p i lo te d  on th e  EDGC 5462 c la s s  because th ey  were 

developed l a t e r  th an  th e  m in o rity  v ig n e t te s  and were read y  

only a f t e r  EDGC 5462 was over fo r  th e  sem ester. The s t u ­

den ts i n  HR 4013 viewed each v ig n e t te  and w rote responses 

to  th e  same two q u e s tio n s . A gain, th e  re se a rc h e r  o b ta in ed  

a  sim ple count o f th e  ty p es  of re sp o n ses  and chose a 

v ig n e t te  fo r  th e  f in a l  study  acco rd ing  to  th e  same c r i t e r i a  

used fo r  th e  m ino rity  v ig n e t te .  (See Appendix D fo r  th e  

t r a n s c r ip t s  o f th e  v ig n e tte s  used in  th e  f in a l  s tu d y .)

S tage Two

A d m in is tra tio n  of m easures. The study  took p lace  

during  th e  f a l l  sem ester o f 1981 a t  th e  U n iv e rs ity  of
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Oklahoma, A new course  form at fo r EDGC 5462; C ross- 

C u ltu ra l C ounseling had been developed by th e  au tho r in  

c o lla b o ra tio n  w ith  D r. Judy H, Katz and was implemented a t  

t h i s  tim e . Chapter Three co n ta in s  a d e s c r ip t io n  o f th e  

cou rse . S tuden ts e n ro lle d  in  th e  course  were asked to  

v o lu n tee r to  respond  during c la s s  tim e to  q u e s tio n n a ire s  

and v ideo taped  v ig n e t te s  designed to  e v a lu a te  th e  c la s s ' 

e f fe c t iv e n e s s .  S tuden ts  were assu red  t h e i r  responses would 

be anonymous. S tuden ts in d ic a te d  t h e i r  w illin g n e s s  to  

p a r t ic ip a te  in  th e  s tudy  by s ig n in g  t h e i r  names on a sheet 

placed on a b u l l e t i n  board o u ts id e  th e  c lassroom . S tuden ts 

who v o lu n tee red  a ls o  signed an Agreement to  P a r t ic ip a te  

form which ex p la in ed  t h e i r  r ig h ts  when p a r t ic ip a t in g  in  

re se a rc h  (see  Appendix E ) .

During th e  second c la s s  of th e  sem este r, p a r t ic ip a n ts  

in  th e  study  com pleted R o t te r 's  (1966) In te rn a l-E x te rn a l  

Locus o f C on tro l (I-E ) Scale  (see  Appendix F ) . P a r t ic ip a n ts  

were th en  g iven  a response  sheet on th e  v ideo taped  v ig n e tte s  

(see Appendix G ). They th en  viewed each o f th e  th re e  

v ig n e t te s .  Follow ing each v ig n e t te ,  p a r t ic ip a n ts  were 

asked to  w r i te  t h e i r  responses to  th e  two q u e s tio n s  on the  

response sh e e t . P a r t ic ip a n ts  were g iven  as much tim e as 

they  wished to  respond  to  each q u e s tio n ; th e  n ex t v ig n e t te  

was not shown u n t i l  a l l  p a r t ic ip a n ts  in d ic a te d  they  had 

completed t h e i r  re sp o n se s . When p a r t ic ip a n ts  had com pleted 

th e i r  responses to  a l l  th re e  v ig n e t te s ,  th ey  were thanked
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fo r t h e i r  p a r t i c ip a t io n  and c la s s  was d ism issed , w ith  

in s t ru c t io n s  th a t  a l l  w r i t te n  resp o n ses were to  be tu rn ed  

in  b e fo re  th e  p a r t ic ip a n ts  l e f t  th e  classroom .

During th e  n e x t - to - th e - l a s t  c la s s  o f th e  sem ester, 

t h i s  same procedure was re p e a te d : p a r t ic ip a n ts  com pleted

th e  I-E  s c a le  and responded to  th e  same v ideo taped  v ig n e tte s  

in  th e  same manner. When a l l  p a r t ic ip a n ts  had com pleted 

t h e i r  responses to  th e  v ig n e t te s ,  th ey  were g iven  a b reak  

and th en  ad m in is te red  a s ta n d a rd  in s t r u c t io n a l  e v a lu a tio n  

re q u ire d  by th e  C ollege o f E ducation  a t  th e  U n iv e rs ity  of 

Oklahoma (see  Appendix H ). P a r t ic ip a n ts  were th en  f u l ly  

d e b rie fed  as to  th e  n a tu re  o f th e  s tu d y . P a r t ic ip a n ts  were 

a lso  asked a t  th a t  tim e to  a llow  th e  au tho r to  have or copy 

th e  jo u rn a ls  th ey  had kep t du ring  th e  course  in  o rder to  

provide ano ther u n s tru c tu re d  measure o f th e  impact o f th e  

co u rse . Jo u rn a ls  v o lu n tee red  by p a r t ic ip a n ts  were c o l le c te d  

a t  th a t  tim e and during  th e  l a s t  c la s s  se ss io n .

Ins trum ent a t  ion

R o t te r 's  (1966) In te rn a l-E x te rn a l  Locus of C on tro l 

(I-E ) S ca le  i s  a  p a p e r-an d -p e n c il measure co n ta in in g  tw enty- 

n ine item s : tw e n ty -th ree  m easuring locus o f c o n tro l and

s ix  f i l l e r  ite m s. The in v en to ry  was re f in e d  from an 

o r ig in a l  s ix ty - ite m  s c a le  on th e  b a s is  o f how w e ll item s 

p red ic te d : 1) tu b e rc u la r  p a t i e n t s ' e f f o r t s  to  c o n tro l

th e i r  environm ent and 2) t r i a l s  to  e x tin c t io n  on an e x p e r i­

m ental t a s k .  F i l l e r  item s were added in  an attem pt to
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d isg u ise  th e  purpose of th e  t e s t .  I t  i s  in tended  to  sample 

b e l ie f s  about locus o f c o n tro l  acro ss  a  wide range of a re a s , 

thus m easuring a g e n e ra liz e d  expectancy. I t  i s  an a d d itiv e  

sc a le  (P h a res , 1976).

Phares (1976) r e p o r ts  e s tim a te s  o f in te r n a l  co n sis ten cy  

fo r  th e  I-E  sc a le  rang ing  from .65 to  .79 . T e s t - r e te s t  r e ­

l i a b i l i t y  ranges from .75 fo r  a three-m onth  period  to  .29 

fo r  a nine-m onth period  w ith  p sy c h ia tr ic  p a t ie n ts .  R e lia ­

b i l i t y  e s tim a te s  commonly range from .48 to  .84 . C o rre la ­

t io n s  w ith  s o c ia l  d e s i r a b i l i t y  sc a le s  have been v a r ia b le  

and probably  depend in  p a r t  on t e s t in g  c o n d itio n s . Scores 

on th e  I-E  s c a le  do not appear to  be a fu n c tio n  o f i n t e l l i ­

gence. Mean sco res  vary  g re a t ly  among popu la tions and fo r  

v a rio u s  p o in ts  in  tim e . Means over th e  years have tended 

to  move tow ard th e  e x te rn a l .

The C ollege o f E ducation  in s t r u c t io n a l  e v a lu a tio n  i s  

designed to  provide in s t r u c to r s  w ith  feedback about s tu d en t 

responses to  course  co n ten t and m ethods. The q u e s tio n n a ire  

co n ta in s  15 com puter-scored item s which a re  answered on a 

f iv e -p o in t  s c a le ,  and four open-ended q u estio n s to  which 

s tu d e n ts  may w r i te  re sp o n se s . A z -sc o re  fo r each of th e  15 

com puter-scored item s i s  c a lc u la te d  by comparing th e  average 

response  to  a q u e s tio n  fo r  a p a r t ic u la r  course  w ith  o ther 

courses on th e  same le v e l  in  th e  C ollege of E ducation . 

S p lit-sam p le  r e l i a b i l i t y  on th i s  q u e s tio n n a ire  has been 

found to  be c o n s is te n t ly  in  excess o f .90 (L ibbee, 1982).
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This e v a lu a tio n  i s  ro u t in e ly  ad m in iste red  in  a l l  courses 

tau g h t in  th e  C ollege o f E ducation . Responses a re  anonymous, 

and d a ta  and comments a re  no t a v a i la b le  to  in s t r u c to r s  u n t i l  

a f t e r  f i n a l  g rades have been subm itted .

R aters

Responses o f  p a r t ic ip a n ts  to  th e  v id eo tap ed  v ig n e tte s  

were r a te d  acco rd ing  to  th e  procedure d e sc rib e d  in  the  

Scoring Manual (Appendix C) . R a te rs  were one fem ale and 

one male d o c to ra l  s tu d en t in  counseling  psychology who 

v o lu n tee red  to  h e lp  in  the  s tu d y . T ra in in g  o f  r a t e r s  in ­

volved two s ta g e s .  F i r s t ,  r a t e r s  re a d  a b r i e f  e x p lan a tio n  

of t h e i r  t a s k ,  re c e iv e d  a copy of th e  sc o rin g  manual, and 

read  th e  manual d u ring  th e  week preced ing  th e  form al t r a i n ­

ing s e s s io n . In  th e  th ree -h o u r t r a in in g  s e s s io n , r a t e r s  

viewed th e  th re e  v ideo taped  v ig n e t te s .  They th e n  a l t e r n a te ly  

ra te d  independen tly  th e  t ra n s c r ib e d  resp o n ses o f  p i lo t  sub­

je c ts  to  th e  v ig n e t te s  and d iscu ssed  t h e i r  r a t in g s  w ith  

each o th e r and w ith  th e  au th o r. T his p rocess con tinued  

u n t i l  r a t in g s  in d ic a te d  th a t  r a t e r s  were app ly ing  th e  

sco ring  c r i t e r i a  in  a uniform  manner and understood  th e  

sco ring  c r i t e r i a  th ey  were app ly ing .

Both r a t e r s  th en  rec e iv e d  t r a n s c r ip t s  o f study  

p a r t i c ip a n ts ' resp o n ses to  th e  v ig n e t te .  Anonymous r e ­

sponses were a rran g ed  so th a t  r a t e r s  were unaware o f which 

responses had been made on th e  p r e te s t  and which on th e
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p o s t t e s t .  R a te rs  were not aware o f th e  exact n a tu re  o f th e  

hypotheses b e in g  te s te d .  R a te rs  were g iven  two weeks to  

sco re  th e  re sp o n se s , and re tu rn e d  t h e i r  ra t in g s  to  th e

au th o r a t  th e  end of th a t  tim e . R a te rs  th en  d e b rie fe d  w ith

th e  au th o r in  o rd er to  e lu c id a te  th e  exac t n a tu re  of th e  

r a t in g  p rocess th ey  ap p lied  and to  provide feedback on th e  

Scoring  Manual and r a t in g  p ro cess .

Data Coding fo r  R atings on V ideotaped V ig n e ttes  

M u ltip le  sco rin g  was p o ss ib le  on responses to  bo th  

q u e s tio n s ; a p rocess was th e re fo re  developed fo r  o b ta in in g  

a  s in g le  sco re  fo r  each r a t e r  on each response .

For q u e s tio n  one, ("What would you say to  th i s  

p e rso n ? " ) , any p a r t  of a response  sco red  by a r a t e r  as

a tte n d in g  was a ss ig n ed  a va lue  o f z e ro . Any p a rt of a r e ­

sponse sco red  as ex p re ss iv e  was a ss ig n ed  a v a lu e  of one.

A f i n a l  r a t in g  by each r a t e r  fo r  each response  was ob ta ined  

by summing th e  t o t a l  v a lu es fo r  each response  and d iv id in g  

by th e  number o f sco res  assigned  each resp o n se . A pooled 

sco re  was th e n  o b ta in ed  by averag ing  th e  r a t in g s  of th e  two 

r a t e r s  fo r  each resp o n se .

In  th e  example below, each o f th e  r a t e r s  used th e  

Scoring  Manual t o  judge a w r i t te n  response  to  V ig n e tte  One, 

Q uestion  One. A num erical va lue  o f 0 was th en  assigned  to  

any resp o n se  c l a s s i f i e d  as a tte n d in g  ( in  th i s  c ase , R fo r  

r e f l e c t io n  o f f e e l in g s ) . A num erica l va lue  o f 1 was
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assig n ed  to  responses c l a s s i f i e d  as ex p re ss iv e  ( in  th is  

c ase , EF, fo r  exp ress io n  o f f e e l in g s ;  EC, fo r  ex p ress io n  

of co n ten t ; and D, fo r  d i r e c t io n ) .  S ince responden ts cou ld  

make se v e ra l  a tte n d in g  or e x p re ss iv e  s ta te m e n ts , a sc a le  

from 0 to  1 (w ith  a l l  v a lu es  in  between) was th u s c re a te d .

In  th e  example below, when a l l  v a lu es were summed, th e  t o t a l

fo r R ater One was 5; th e  t o t a l  fo r  R a te r Two was 4 . These

sums were th en  d iv ided  by th e  t o t a l  number o f response

c a te g o r ie s  id e n t i f i e d  by each r a t e r  (6 fo r  R ater One, 4 fo r 

R ater Two), The r e s u l t s  (.833 fo r R a te r One, 1 fo r  R ater 

Two) were th en  averaged to  produce a s in g le  sco re  fo r th e  

response  ( .9 1 7 ) .

RESPONSE
(sy m p a th e tic a lly ) I f  you f e e l  
s tro n g ly  enough about th e  m atte r 
go ahead and co n fro n t th e  p r in c ip a l .
E xp la in  to  him th a t  in  o rder fo r  
th e  c h ild  to  le a rn  E nglish  term s 
th ey  must be ta u g h t. This c a l l s
fo r  an e x p la n a tio n  in  t h e i r  own --------
language. I t  i s n ' t  f a i r  to  th e  5
o th e r c h ild re n  to  take  tim e away 
from them bu t i t  a lso  i s n ' t  f a i r  to  
s l ig h t  th e  Mexican c h ild re n .

T o ta l  Value/Number o f R a tin g s:
R ater One: 5 /6  = .833 
R ater Two: 4 /4  = 1

Pooled Score:
.833 + 1 = 1 .833 /2  = .917

For q u e s tio n  two ("What i s  th e  problem?") a va lue  of 

1 was a ss ig n ed  to  any p a rt  of a  response  scored  as

R ater R ater
One Value Two Value
EF 1 EC 1
R 0 D 1
D 1 EC 1
D 1 EC 1
EC 1
EC 1 4
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i n d iv id u a l - s e l f ,  a va lue  of 2 was a ss ig n e d  to  any p a r t  o f a 

response  sco red  as in d iv id u a l-o th e r , a va lue  of 3 was a s s ig n ­

ed to  any p a r t  o f a response scored  as in d iv id u a l- s o c ie ty ,  

and a v a lu e  o f 4 was assigned  to  any p a r t  of a response  

scored  as s o c ie ty .  Again, a f i n a l  r a t in g  by each r a t e r  fo r  

each response  was ob ta ined  by summing th e  t o t a l  v a lu es  fo r 

each response  and d iv id in g  by th e  number o f sco res assigned  

th a t  re sp o n se , A pooled score was th en  ob tained  by averag ing  

th e  r a t in g s  o f th e  two r a t e r s  fo r  each response .

For example, below is  a response  to  V ig n e tte  One, 

Q uestion  Two which was judged by each r a t e r  accord ing  to  th e  

S c o re r 's  M anual, R ater One judged th e  response to  have four 

p a r ts ,  o r fo u r ways o f d e sc rib in g  th e  focus o f th e  problem. 

Each o f th e se  responses was assigned  th e  corresponding v a l ­

ue , w ith  a t o t a l  response  value of 8 accord ing  to  R ater One, 

R ater Two judged th e  response to  have th re e  p a r ts ,  and th e  

t o t a l  resp o n se  va lue  assigned  to  th e se  p a rts  was 5 , The r e ­

sponse v a lu e  fo r  each r a t e r  is  d iv id ed  by the  t o t a l  number 

of resp o n ses id e n t i f i e d  by th a t  r a t e r  to  produce a f in a l  

r a t in g  fo r  th a t  r a t e r  (2 fo r R ater One, 1,667 fo r  R ater Two), 

These r a t in g s  were then  averaged to  produce a s in g le  r a t in g  

o f 1,833 fo r  t h i s  resp o n se ,

RESPONSE
The p r in c ip a l  i s  e th n o c en tr ic  and 
wants a l l  o f  th e  c h ild re n  to  m elt 
in to  th e  Anglo "m elting  p o t,"  She 
does not r e s p e c t  o th er c u ltu re s  in  
th a t  she i s  no t w il l in g  to  make — g-
allow ances fo r  tim e to  a c c u ltu ra te .

R ater
One Value

R ater
Two Value

lo 2 lo 2
I-S 3 Is 1
I s 1 lo 2
lo 2
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RESPONSE (continued)
She i s  making an e th ic a l  d e c is io n  
h e re ,  based on her p r in c ip le s  and 
v a lu e s . The p r in c ip a l  i s  in  S tage 
I  o f c u l tu r a l  aw areness.

T o ta l Value/Number of R atings ; 
R a te r One: 8 / 4 = 2
R a te r Two: 5 /3  = 1.667

Pooled Score:
2 + 1.667 = 3 .667 /2  = 1.833

R e su lts

I n t e r r a t e r  agreement was o b ta in ed  by computing Pearson 

Product Moment C o rre la tio n  C o e ff ic ie n ts  fo r  each q u e s tio n  on 

each v ig n e t te  (n = 25). On V ig n e tte  One, c o r r e la t io n  co­

e f f i c i e n t s  fo r Q uestion One were .8283 fo r  th e  p r e te s t ,  

£ < o 0 0 0 1 , and .8889 fo r  th e  p o s t t e s t ,  £ < .0 0 0 1 . For ques­

t io n  Two, c o e f f ic ie n ts  were .9137 fo r  th e  p r e te s t ,  £ <  .0001, 

and .8150 fo r  th e  p o s t t e s t ,  £< .0001. On V ig n e tte  Two, c o re ­

l a t io n  c o e f f ic ie n ts  fo r Q uestion  One were ,9415 fo r  th e  p re­

t e s t ,  £  ^ .0001 , and .8886 fo r  th e  p o s t t e s t ,  £  < .0001 . For 

Q uestion  Two, c o e f f ic ie n ts  were .7264 fo r  th e  p r e te s t ,  

£ < .0 0 0 1 , and .6498 fo r  th e  p o s t t e s t ,  £  < .0004 . On V igne tte  

T hree , c o r r e la t io n  c o e f f ic ie n ts  were .9410 fo r  th e  p r e te s t ,

£  < .0001, and .8948 fo r  th e  p o s t t e s t ,  £  < .0001. For Ques­

t io n  Two, c o e f f ic ie n ts  were .9100 fo r  th e  p r e te s t ,  £ <  .0001, 

and .9189 fo r  th e  p o s t t e s t ,  £  < .0 0 0 1 . The ob ta ined  c o r r e la ­

t io n s  a re  p resen ted  in  T able 3.
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Table 3

C o rre la tio n C o e ff ic ie n ts fo r  I n t e r r a t e r  Agreement (N = 25)

Q uestion 1

V ig n e tte

2 3

Pre .8283 .9415 .9410
1 Post .8889 .8886 .8948

Pre .9137 .7264 .9100
2 Post .8150 .6498 .9189

N o te ; p<,0004 fo r  a i l  c o r r e la t io n  c o e f f ic ie n ts

T able 4 p re se n ts  th e  means and s ta n d a rd  d e v ia tio n s  

o f p r e te s t  and p o s t te s t  pooled sco res on Q uestions One and 

Two by v ig n e t te .  To t e s t  th e  hypotheses about change from 

th e  beginning ( p r e te s t )  to  th e  end (p o s t te s t )  o f t r a in in g ,  

t - t e s t s  fo r re p e a te d  m easures were perform ed on th e se  

sc o re s . P a r t i a l  support was ob ta ined  only fo r  h ypo thesis  

s ix .  A s ig n i f ic a n t  d if f e re n c e  was found on ly  on responses 

to  V ig n e tte  Two, Q uestion  Two, t (24) = 3 .6 7 , £ < .0 1 ,  i n d i ­

c a t in g  th a t  p a r t ic ip a n ts  saw th i s  c l i e n t 's  problem as more 

e x tra p sy c h ic  a t  th e  end o f t r a in in g  th an  th ey  d id  a t  the  

beg inn ing  o f  t r a in in g .  O ther r e s u l t s  o b ta in ed  in  th is  

a n a ly s is  were t (24) = .039, £  = n . s . ,  fo r  V ig n e tte  One,

Q uestion  One; t(2 4 )  = 1 .989 , £  = n . s .  fo r  V ig n e tte  Two,

Q uestion  One; t(2 4 )  = .714 , £  = n . s .  fo r  V ig n e tte  T hree,

Q uestion  One; t(2 4 )  = .860 , £  = n . s .  fo r  V ig n e tte  One,

Q uestion  Two; and t(2 4 )  = .764, £  = n . s .  fo r  V ig n e tte  T hree,
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Q uestion  Two. Although th e  rem ainder of th e  changes d id  not 

reach  s ig n if ic a n c e ,  sco res  d id  change in  th e  p re d ic te d  

d i r e c t io n  from p r e te s t  to  p o s t t e s t .

T able 4

Means and S tandard  D ev ia tions o f  Responses o f 25 S ub jects  
to  V ideotaped V ig n e ttes  by Q uestion  and Time (Pooled Scores)

Q uestion

V ig n e tte

Pre

1

Post

2

Pre Post Pre

3

Post

1 M .4768 .4804 .6166 .7682 .6940 .7424
SD .3930 .4153 .3646 .2838 .3822 .3072

2 M 2.3032 2.4500 1.9434 2.6384 2.6232 2.8000
SD 1.0902 .8582 .7901 ,8966 1.2481 .9864

N ote; S ig n if ic a n t  r e s u l t s  were ob ta in ed  fo r  V ig n e tte  Two,
Q uestion  Two, t_(24) = 3 .6 7 , £ < .0 1 .

Although no s p e c i f ic  hypotheses were made reg a rd in g  

d i f f e r e n t i a l  e f f e c t s  o f  t r a in in g  on W hites and m in o r i t ie s ,  

to  fu r th e r  in v e s t ig a te  th e  d a ta , su b je c ts  were broken down 

in to  White (n = 19) and m in o rity  (n = 6) c a te g o r ie s .  Table 

5 p re sen ts  means and s tan d ard  d e v ia tio n s  o f pooled sco res 

on Q uestion  One and Q uestion  Two, p r e te s t  and p o s t t e s t ,  fo r 

th e se  su b je c t c a te g o r ie s .  Again, t - t e s t s  fo r  rep e a te d  

measures were perform ed. A s ig n i f ic a n t  d if fe re n c e  was 

again  found only on V ig n e tte  Two, Q uestion  Two, and only 

fo r  White p a r t i c ip a n ts ,  t(1 8 )  = 2 .87 , £  < .05 . O ther t - t e s t
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r e s u l t s  ob ta in ed  fo r  W hite su b je c ts  were fo r  V ig n e tte  One, 

Q uestion One, t (18) = -.239, £  = n . s . ;  fo r V ig n e tte  Two, 

Q uestion  One, t(1 8 )  = 1.719, £  = n . s . ; fo r  V ig n e tte  T hree, 

Q uestion One, t(1 8 )  = 1 .117, £  = n . s . ; fo r V ig n e tte  One, 

Q uestion Two, t(1 8 )  = .607, £  = n . s .  ; and fo r  V ig n e tte  

T hree, Q uestion  Two, t (18) = .733, £  = n . s . For m in o rity  

s u b je c ts , th e  r e s u l t s  o f t h i s  a n a ly s is  were fo r  V ig n e tte  

One, Q uestion  One, t ( 5 )  = 1 .377, £  = n . s .  ; fo r  V ig n e tte  Two, 

Q uestion One, £ (5 ) = .914 , £  = n . s . ;  fo r  V ig n e tte  T hree, 

Q uestion One, t (5) = .585 , £  = n . s . ;  fo r  V ig n e tte  One, 

Q uestion Two, t (5) = .662 , £  = n . s . ;  fo r  V ig n e tte  Two, 

Q uestion Two, t (5) = 2 .256 , £  = n . s . ;  and fo r  V igne tte  

T hree, Q uestion  Two, t (5) = .259, £  = n . s .  I t  may be th a t  

th e  sm all sample s iz e  fo r  th e  m in o r it ie s  p recluded a s ig n i ­

f ic a n t  f in d in g  h e re .

The rem ainder o f th e  hypotheses concerned th e  in ­

fluence  o f locus o f c o n tro l  on change over tim e . To c o n tro l  

fo r th e  p o s s ib i l i ty  th a t  locus o f  c o n tro l i t s e l f  might 

change over tim e , p a r t ic ip a n ts  com pleted th e  I-E  s c a le  a t  

bo th  th e  beg inn ing  and th e  end o f t r a in in g .  Table 6 p re ­

sen ts  means and s ta n d a rd  d e v ia tio n s  fo r I-E  sco res  on th e  

p re te s t  and th e  p o s t t e s t .  The mean locus of c o n tro l  sco re  

d id  move in  th e  d i r e c t io n  of e x te r n a l i ty ;  however, a t - t e s t  

fo r  rep e a te d  m easures showed no s ig n if ic a n t  d if f e re n c e , 

t(2 4 ) = 1 .89 , £ < .1 0 .
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Table 5

Means and S tandard  D ev iations o f Responses to  
V ideotaped V ig n e ttes  (Pooled Scores) 

by Q uestion , Time, and S ub ject C la s s i f ic a t io n

V ig n e tte

1 2 3
Ques­
t io n Pre Post Pre Post Pre Post

1 M .4233 .5283 .7500 .8958 .8075 .7308
M inor­ SD .4102 .4526 .2739 .2003 .2627 .4701
i t i e s
(n = 6) M 2.0275 2.2500 1.7775 2.7775 2.2633 2.4167

2 SD 1.1815 .8034 .7826 .9869 1.2653 1.1143

1 M .4937 .4653 .5745 .7279 .6582 .7461
W hites SD .3974 .4148 .3855 .2985 .4122 .2823
(n = 19)

2 M 2.3903 2.5132 1.9958 2.5945 2.7368 2.9211
SD 1.0787 .8860 .8063 .8904 1.2552 .9423

Table 6

Means and S tandard  D ev ia tions o f I-E Scores
fo r  25 S ub jec ts  by Time

Pre Post t £

Mean 9.8800 11. 4000 1.88 <.10
S tandard
D ev ia tio n 4.4937 4.2817

A 2 X 2 a n a ly s is  of v a rian ce  was perform ed on pooled 

sco res fo r Q uestion  One and Q uestion  Two, on each v ig n e t te ,  

w ith  I-E  sco res  (low or h igh) and tim e ( p r e te s t  or p o s t te s t)
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as th e  independent v a r ia b le s .  C a teg o rie s  fo r  low or h igh 

locus o f  c o n tro l  were e s ta b l is h e d  by means o f a median 

s p l i t  on average sco res o b ta in ed  by s u b je c ts  in  th e  p r e te s t  

and th e  p o s t t e s t .  S ince s ix  id e n t i c a l  sc o re s  w ith  a va lue  

o f 11 were found in  th e  re g io n  of th e  m edian, i t  was decided 

to  drop th o se  sco res  from th e  a n a ly s is .  The low ca tego ry  

th e n  c o n ta in e d  11 pooled s c o re s , ran g in g  from 5 to  10 .5 .

The h ig h  ca teg o ry  con ta ined  8 pooled s c o re s , rang ing  from 

12.5 t o  1 8 .5 . T ables 7 th rough  12 p re se n t th e  analy ses of 

v a ria n c e  r e s u l t s .  Hypotheses concern ing  locus o f c o n tro l  

were n o t sup p o rted .

T able 7 p re sen ts  th e  r e s u l t s  o f  th e  a n a ly s is  o f 

v a ria n c e  perform ed on pooled sco res  on V ig n e tte  One, Ques­

t io n  One, No s ig n i f ic a n t  main e f f e c t  was found fo r e i th e r  

I -E , F ( l ,1 7 )  = .48 , £  = n . s . , or tim e , F ( l ,1 7 )  = .01 , £  = 

n . s . No in te r a c t io n  e f f e c t  o f I-E  x tim e was found,

F ( l ,1 7 )  = .0 8 , £  = n . s .

T able 7

A naly sis  o f V ariance of Pooled Scores on 
V ig n e tte  One, Q uestion  One

Source o f v a r ia t io n d f MS F^

Pooled I-E  sco re  (Low-High) 1 .1065 .48
Time (P re -P o s t) 1 .0012 .01
Low-High X P re -P o st 1 .0068 .08
S u b jec ts  w ith in  Low-High 17 .2216
S u b jec ts  w ith in  Low-High x P re-P ost 17 .0822

^df = 1,17
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T able  8 p resen ts  th e  r e s u l t s  of th e  a n a ly s is  of 

v a ria n c e  perform ed on pooled sco res on V ig n e tte  Two, Ques­

t io n  One. No s ig n i f ic a n t  main e f f e c t  was found e i th e r  fo r  

I -E , F ( l ,1 7 )  = 1 .35 , £  = n . s . ,  or fo r  tim e , F ( l ,1 7 )  = 1 .48 ,

£  = n . s .  No I-E  X tim e in te r a c t io n  e f f e c t  was found, F (1 ,17) 

= .00 , £  = n . s .

T able 8

A naly sis  of V ariance of Pooled Scores on 
V ig n e tte  Two, Q uestion  One

Source o f v a r ia t io n d f MS

Pooled I-E  sco re  (Low-High) 1 .1833 1.35
Time (P re -P o s t) 1 .1089 1.48
Low-High X P re-P ost 1 .00005 .00
S u b je c ts  w ith in  Low-High 17 .1353
S u b jec ts  w ith in  Low-High x P re-P ost 17 .0735

^df = 1,17

T ab le  9 p resen ts  th e  r e s u l t s  o f th e  a n a ly s is  of 

v a ria n c e  perform ed on pooled sco res  on V ig n e tte  T hree, Ques­

t io n  One. No s ig n i f ic a n t  main e f f e c t  was found e i th e r  fo r  

I -E , F ( l , 17) = .01 , £  = n . s . ,  or fo r  tim e , F ( l , 17) = .10 ,

£  = n . s .  No in te r a c t io n  e f f e c t  fo r I-E  x tim e was o b ta in ed , 

F ( l ,1 7 )  = .07 , £  = n . s .

T able  10 p resen ts  th e  r e s u l t s  of th e  a n a ly s is  o f 

v a ria n c e  perform ed on pooled sco res  on V ig n e tte  One, Ques­

t io n  Two. No s ig n if ic a n t  main e f f e c t  was found e i th e r  fo r
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Table 9

A nalysis of V ariance of Pooled Scores on 
V igne tte  T hree , Q uestion  One

Source o f v a r ia t io n d f MS

Pooled I-E  sco re  (Low-High) 1 ,0023 .01
Time (P re -P o st) 1 .0051 .10
Low-High X P re-P ost 1 .0033 .07
S u b jec ts  w ith in  Low-High 17 .0002
S u b jec ts  w ith in  Low-High x P re -P ost 17 .0503

^df = 1,17

I-E , F ( l ,1 7 )  = .40, £  = n . s . ,  or fo r tim e , F (1 ,17) = .39,

£ = n . s .  No s ig n if ic a n t  I-E  x tim e in te r a c t io n  e f f e c t  was 

o b a tin ed , F ( l ,1 7 )  = .33 , £  = n . s .

Table 10

A nalysis of V ariance o f Pooled Scores on 
V ignette  One, Q uestion  Two

Source o f v a r ia t io n df MS t
Pooled I-E  sco re  (Low-High) 1 .7243 .40
Time (P re -P o st) 1 .1869 .39
Low-High X P re-Post 1 .1573 .33
S ub jects  w ith in  Low-High 17 1.7956
S ub jec ts  w ith in  Low-High x P re-P ost 17 .4747

^df = 1,17
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Table 11 p re se n ts  th e  r e s u l t s  of th e  a n a ly s is  of 

v a ria n ce  perform ed on pooled sco res on V ig n e tte  Two, Ques­

t io n  Two. No s ig n i f ic a n t  main e f f e c t  was found fo r I-E ,

F (1,17) = 1 .49 , £  = n . s .  However, a s ig n i f ic a n t  main e f f e c t  

was found fo r  tim e , F ( l ,  17) = 7 .52 , £ < .0 2 .  No s ig n i f ic a n t  

in te r a c t io n  fo r  I-E  x tim e was o b ta in ed , F (1 ,17 ) = .22 ,

£  = n . s .

T able  11

A nalysis o f V ariance of Pooled Scores on 
V ig n e tte  Two, Q uestion Two

Source of v a r ia t io n df MS t
Pooled I-E  sco re  (Low-High) 1 1.7129 1.49
Time (P re -P o st) 1 3.4290 7.52*
Low-High X P re -P ost 1 .1019 .22
S ubjects w ith in  Low-High 17 1.1481
S ub jects  w ith in  Low-High x P re-Post 17 .4562

* £ < . 0 2  
^df = 1,17

Table 12 p re se n ts  th e  r e s u l t s  of th e  a n a ly s is  o f 

v a rian ce  perform ed on pooled scores on V ig n e tte  T hree, 

Q uestion Two. N o .s ig n if ic a n t  main e f f e c t  was found e i th e r  

fo r I -E , F ( l , 17) = 1 .83 , £  = n . s . ,  or fo r  tim e , F ( l , 17) = 

.16 , £ = n . s .  No in te r a c t io n  e f f e c t  of I-E  x tim e was 

found, F ( l ,1 7 )  = .35 , £  = n . s .
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Table 12

A nalysis o f V ariance of Pooled Scores on 
V ig n e tte  T hree, Q uestion  Two

Source o f v a r ia t io n df MS t
Pooled I-E  sc o re  (Low-High) 1 3.6593 1.83
Time (P re -P o s t) 1 .0970 .16
Low-High X P re -P o st 1 .2081 .35
S u b jec ts  w ith in  Low-High 17 1.9959
S u b jec ts  w ith in  Low-High x P re-P ost 17 .5887

^df = 1,17

In  o rder to  fu r th e r  in v e s t ig a te  th e  v a r ia b le  o f locus 

o f  c o n tro l ,  means and s ta n d a rd  d e v ia tio n s  were computed sep ­

a r a te ly  fo r  p r e te s t  and p o s t te s t  sco res  on locus of c o n tro l  

fo r  W hite (n  = 19) and m in o rity  (n = 6) p a r t ic ip a n ts .  T able 

13 p re se n ts  th e se  d a ta .  Both White and m ino rity  p a r t ic ip a n ts  

s h i f te d  in  th e  d i r e c t io n  o f e x te r n a l i ty ,  w ith  W hites making a 

co n s id e ra b ly  more s u b s ta n t ia l  s h i f t  (from X = 8,79 on th e  

p r e te s t  to  % =10.74 on th e  p o s t te s t)  th an  m in o r it ie s  (from 

X = 13.33 on th e  p r e te s t  to  X = 13.5 on th e  p o s t t e s t ) .  When 

t - t e s t s  fo r  re p e a te d  measures were perform ed on th e se  p re ­

t e s t /  p o s t te s t  s c o re s , no s ig n i f ic a n t  d if fe re n c e s  were ob­

ta in e d :  f o r  W hites, t(1 8 )  = 1 .99 , £ < .1 0 ;  fo r  m in o r itie s

t ( 5 )  » .133 , £  = n . s .  Two o th e r t - t e s t s  fo r  independent 

measures were perform ed to  compare d if fe re n c e s  between mean 

sco res o f W hite and m in o rity  p a r t ic ip a n ts  on locus o f c o n tro l  

b e fo re  and a f t e r  t r a in in g .  The r e s u l t s  of th e se  analy ses a re
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Table 13

Means and S tandard  D ev iations o f I-E  Scores by 
Time and Sub ject C la s s i f ic a t io n

S ub ject Pre Post t £

M inority  
(n = 6)

M 13.3333 
SD 5.3541

13.5000 .133 
5.1284

n .s .

W hites M 8.7895 10.7368 1.99 <.10
(n = 19) SD 3.7055 3.8993

a re  p resen ted in  T able 14. While a s ig n i f ic a n t  d if fe re n c e

was ob ta ined between I-E  sco res of W hite and m in o rity

p a r t ic ip a n ts on th e  p r e te s t ,  t(2 3 )  = 2 .3 6 , £ < .0 3 ,  no

s ig n i f ic a n t  d if fe re n c e  i s  found between I-E  sc o re s  of White

and m in o rity  p a r t ic ip a n ts  on th e p o s t t e s t ,  £ (23 ) = 1 .41 ,

2  = t i . s .

T able 14

Comparison o f Means of I-E  Scores B efore and 
A fte r  T ra in in g  by S ub ject C la s s i f ic a t io n

White 1 
(n = 19)

M inority  
(n = 6) S. £

Pre*
M 8.7895 13.3333 2 .36 <.03

SD 3.7055 5.3541

Post
M 10.7368 13.5000 1.41 n . s .

SD 3.8993 5.1284
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Although no hypotheses were genera ted  concerning 

s tu d e n t e v a lu a tio n  of th e  c o u rse , d a ta  were c o lle c te d  v ia  

a s tan d ard  teach in g  e v a lu a tio n  q u e s tio n n a ire . A t o t a l  of 

27 o f th e  28 s tu d e n ts  e n ro lle d  in  EDGC 5462 com pleted th e  

e v a lu a tio n s , a lthough  on ly  25 responded to  q u e s tio n  11 and 

one respo nse  to  q u e s tio n  3 was no t sc o ra b le . The f i r s t  

four item s on th e  q u e s tio n n a ire  a re  designed to  g a th e r 

responden t d a ta . Responses in d ic a te  th a t  a l l  responden ts 

had a g rade  po in t average in  excess of 2 .5  and th a t  a l l  but 

one expected  to  re c e iv e  an A or a B in  th e  c o u rse . The 

m a jo rity  o f  th e  responden ts  (n = 21) were tak in g  th e  course  

because i t  was re q u ire d , f iv e  were tak in g  i t  as an e le c t iv e .  

S ix tee n  responden ts sa id  t h e i r  i n i t i a l  in te r e s t  in  the  

course  was very  h igh  or h ig h ; 11 sa id  i t  was m oderate or 

low. Item s 5 through 15 ask  responden ts to  r a t e  v a rio u s 

a sp ec ts  o f th e  course  on a 5 -p o in t b ik e r t- ty p e  s c a le .

T able 15 p re sen ts  th e  q u e s tio n s , th e  mean responses to  th e se  

q u e s tio n s , th e  z -sc o re  c a lc u la te d  by comparing th e  average 

response  made by p a r t ic ip a n ts  to  each q u e s tio n  w ith  responses 

made by s tu d e n ts  tak in g  courses a t  th e  same le v e l  in  the  

C ollege o f  E ducation  and th e  p e rc e n ti le  rank ing  o f th a t  

z -s c o re . Responses to  open-ended q u estio n s 1-4 a re  com piled 

in  Appendix I .

S tudent jo u rn a ls  were a ls o  c o lle c te d  on a v o lu n ta ry  

b a s is  to  p rovide im p re s s io n is t ic  feedback about th e  t r a i n ­

in g . E igh t p a r t ic ip a n ts  subm itted  complete jo u rn a ls  and 

f iv e  subm itted  p a r t i a l  jo u rn a ls .
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Table 15
Summary o f Responses to  C ollege of E ducation  

Teaching E valua tion

Item Mean z-Score P e rc e n t i le

5. The in s t r u c to r  d isp lay ed  a 
thorough knowledge o f th e  
su b je c t . 1.32 0.039 48

6. The in s t r u c to r  was en thu ­
s i a s t i c  about te a c h in g . 1.38 -0.439 67

7. The in s t r u c to r  was w e ll-  
p repared  and o rgan ized . 1.53 -0.295 62

8. The in s t r u c to r  showed r e ­
sp ec t fo r  th e  s tu d en t as a 
person . 1.29 2.227 1

9. The in s t r u c to r  in c re ased  my 
a p p re c ia tio n  fo r  th e  s u b je c t . 1.53 0.060 48

10. The in s t r u c to r  m otivated  me 
to  do my b e s t work. 1.74 0.499 31

11. The in s t r u c to r  grades 
f a i r l y . 1.64 0.768 32

12 o In  g e n e ra l, th e  in s t r u c to r  
tau g h t t h i s  course  
e f f e c t iv e ly . 1.55 -0 .142 56

13. For th e  c r e d i t  re c e iv e d , 
th e  workload in  th i s  
course  i s  : 2.46 -0.364 64

14. Compared to  o th e r  O.U. 
cou rses I  have tak e n , t h i s  
course  ranks : 2.02 -0.273 61

15. Compared to  o th e r  O.U. 
in s t r u c to r s  I  have had, 
t h i s  one ranks : 1.75 -0.228 59

N ote; S cale  fo r  answ ering q u estio n s  5-12 i s :  1) S tro n g ly
Agree, 2) Agree, 3) N e u tra l, 4) D isagree , 5) S tro n g ly  
D isag ree .
For q u estio n s  13-15, th e  sc a le  i s :  1) Far above
average , 2) Above average , 3) Average, 4) Below 
average , 5) Far below average .

N ote: n^= 27 fo r a l l  q u estio n s bu t 11; n = 25 fo r  q u e s tio n
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D iscussion

T his study  provided no support fo r  hypotheses th a t  

W hite awareness t r a in in g  would r e s u l t  in  counselo r t r a in e e s  

u sing  more e x p re ss iv e  and fewer a tte n d in g  s k i l l s  in  respond­

ing to  c l i e n t  problem s. W hile sco res  showed a tendency to  

s h i f t  in  th e  p re d ic te d  d ir e c t io n s  between p r e te s t  and p o s t-  

t e s t , th e se  changes d id  no t a t t a i n  s t a t i s t i c a l  s ig n if ic a n c e .

The study  provided l i t t l e  support fo r hypotheses th a t  

th e  t r a in in g  would r e s u l t  in  p a r t ic ip a n ts  view ing c l i e n t  

problems in  more e x tra p sy c h ic  term s. Only th e  resp o n ses to  

V ig n e tte  Two, Q uestion  Two ach ieved  s ig n if ic a n c e . However, 

V ig n e tte  Two, Q uestion  Two a ls o  showed th e  low est i n t e r r a t e r  

agreem ent: approxim ately  .73 and ,65 fo r  p r e te s t  and p o s t­

t e s t  r a t in g s  r e s p e c t iv e ly ,  w h ile  a l l  o th er v ig n e t te s  had 

agreement c o e f f ic ie n ts  o f betw een approxim ately  ,83 and .94 ,

The lack  of support fo r  hypotheses reg a rd in g  change 

in  counselo r behav io r may be taken  to  mean th a t  W hite aware­

ness t r a in in g  d id  no t cause p a r t ic ip a n ts  to  change in  any 

s ig n i f ic a n t  way. Such a p o s s ib i l i ty  e x i s t s ,  bu t to  conclude 

so a t  t h i s  p o in t, g iven  th e  d e a rth  of re s e a rc h  on th e  e f f e c ­

tiv e n e s s  of W hite aw areness t r a in in g ,  would be prem ature.

A second p o s s ib i l i ty  i s  th a t  th e  lack  of support fo r  

th e se  hypotheses r e f l e c t s  some of th e  d i f f i c u l t i e s  in h e re n t 

in  conducting re s e a rc h  on th e  e f f e c ts  o f W hite awareness 

t r a in in g .  The f i r s t  d i f f i c u l t y  l i e s  in  choosing a dependent 

m easure. A v a ilab le  s c a le s  th a t  measure a t t i tu d e s  tow ard



109

m in o r it ie s  a re  e i th e r  d a te d , i n s u f f i c i e n t ly  v a lid a te d , or 

b o th . Even i f  adequate a t t i t u d e  m easures were a v a i la b le ,  a 

b e h a v io ra l measure seems more d e s i r a b le ,  s in c e  a change in  

a t t i tu d e  i s  of l i t t l e  im port i f  i t  does no t r e s u l t  in  

s im ila r ly  changed b eh av io r. The q u e s tio n  th en  becomes, 

what behav io rs do we want to  change as a  r e s u l t  o f W hite 

awareness t r a in in g  fo r  co u n se lo rs?  The t r a in in g  program in  

C hapter I I I  i d e n t i f i e s  s e v e ra l  g o a ls . One o f them i s  th a t  

we hope to  h e lp  counselo rs to  become more e f f e c t iv e  in  

cou n se lin g  s i tu a t io n s  in v o lv in g  is su e s  o f  ra c e  and /o r 

e th n ic i ty .  The problem th en  becomes one o f d e fin in g  " e f f e c ­

t iv e n e s s ."  In  t h i s  s tu d y , we d e fin ed  e f fe c t iv e n e s s  in  term s 

o f s k i l l s  and focus and adap ted  an u n v a lid a te d  and l i t t l e -  

used measure to  t e s t  b e h a v io ra l change. In  a sen se , t h i s  

study  was e x p lo ra to ry  no t only because l i t t l e  has been done 

to  measure th e  e f f e c ts  o f  W hite aw areness t r a in in g ,  but 

a ls o  because l i t t l e  i s  known about what measures a re  b e s t 

to  u se .

Given th e  number o f v a r ia b le s  a f f e c t in g  t h i s  re s e a rc h , 

th e n , s e v e ra l p o ss ib le  e x p lan a tio n s  e x is t  fo r  th e  lac k  of 

support found fo r  th e  hypotheses re g a rd in g  change in  coun­

s e lo r  b eh av io r. One p o s s ib i l i ty  i s  t h a t  th e  b eh av io ra l 

m easures a re  in adequate . I t  was i n i t i a l l y  decided  to  use 

th r e e  v ig n e tte s  in  t h i s  study  because o f th e  s tu d y 's  e x p lo r­

a to ry  n a tu re . While th e  v ig n e t te s  had fac e  v a l id i ty ,  o th er 

m easures of v a l id i ty  and r e l i a b i l i t y  were n o t o b ta in ed .
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One p o s s ib i l i ty  i s  th a t  V ig n e tte  Two, Q uestion Two i s  mea­

su rin g  something th a t  V ig n e tte s  One and Three a re  n o t , or 

i s  f a i l in g  to  measure som ething th a t  V ig n e ttes  One and 

Three a re .  In  rev iew ing  th e  th re e  v ig n e t te s ,  s e v e ra l  

p o s s ib i l i t i e s  suggest them selves fo r  why V ig n e tte  Two p ro ­

duced r e s u l t s  d i f f e r e n t  from V ig n e tte s  One and T hree .

F i r s t ,  i t  i s  th e  only v ig n e t te  d e p ic tin g  a male c l i e n t ,  th e  

c l i e n t  i s  B lack , and he i s  ex p ress in g  c o n sid e ra b le  anger.

I t  may be th a t  th e  s ig h t  o f an angry Black male c re a te s  an 

unusual response  in  p a r t i c ip a n ts .  Secondly, in  t h i s  v ig ­

n e t te ,  th e  man i s  com plaining about u n fa ir  t e s t in g  procedures 

used to  p lace  h is  son in  a c la s s  fo r  m en tally  handicapped 

c h ild re n . S ince th e  t r a in in g  program spends two se ss io n s  

on d i f f i c u l t i e s  in  c u l tu r a l ly  a p p ro p ria te  assessm ent, 

p a r t ic ip a n ts  may have become more s e n s i t iv e  to  th e  e x t r a ­

psychic components o f t h i s  type  of problem. Another 

p o s s ib i l i ty  i s  th a t  some component o f th e  s i tu a t io n  p re s e n t­

ed in  V ig n e tte  Two caused one or both  r a t e r s  to  respond 

d i f f e r e n t ly  to  t h i s  v ig n e t te  th a n  to  th e  o th er two v ig n e t te s ,  

and th a t  th e  d if fe re n c e  o b ta in ed  r e f l e c t s  some change in  

r a t e r  behav io r r a th e r  th an  some a c tu a l  d if fe re n c e  in  r e ­

sponse by p a r t ic ip a n ts .  Yet an o th er p o s s ib i l i ty  i s  th a t  

V ig n e tte  Two i s  th e  only v ig n e t te  s e n s i t iv e  to  th e  hypo­

th e s iz e d  changes and th a t  V ig n e tte s  One and Three sim ply do 

not measure a change th a t  a c tu a l ly  d id  occur. F u rth e r  

in v e s tig a t io n  i s  needed to  c l a r i f y  th e  r e l i a b i l i t y  and 

v a l id i ty  of th e  measures used in  t h i s  s tudy .
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Another ex p lan a tio n  fo r  th e  lack  o f support o f th e  

hypotheses reg a rd in g  behavior change may be th a t  th e  measures 

chosen were not s u f f i c i e n t ly  p e r t in e n t  to  th e  t r a in in g .  The 

t r a in in g  d id  not s p e c i f i c a l ly  tea ch  th e  s k i l l s  measured to  

p a r t ic ip a n ts ,  so any change in  behavior would have been 

somewhat in c id e n ta l  to  th e  t r a in in g .  These r e s u l t s  may in ­

d ic a te  th a t  changes in  counselo r behavior cannot be expected 

as a r e s u l t  of t r a in in g  designed  to  change c o g n itiv e  and /o r 

a f f e c t iv e  aw areness. I t  may be th a t  o ther measures would be 

more a p p ro p ria te  and would r e f l e c t  g re a te r  change. Sampling 

behavior o f p a r t ic ip a n ts  w ith  coached c l i e n t s  b e fo re  and 

a f t e r  t r a in in g  i s  one p o s s ib i l i ty .  This behav io r th en  might 

be judged e i th e r  by th e  c l i e n t s  them selves or by o th er 

m in o rity  in d iv id u a ls .

Yet ano ther p o s s ib i l i ty  i s  th a t  th i s  t r a in in g  alone 

may no t m easurably a f f e c t  counselo r behavior bu t th a t  in  

com bination w ith  o th e r ty p es o f  t r a in in g  i t  may do so . The 

prem ise of th is  e f f o r t  has no t been th a t  White awareness 

t r a in in g  alone i s  th e  answer to  developing counselo rs w ith  

adequate c ro s s - c u l tu r a l  s k i l l s .  R ather, as th e  l i t e r a t u r e  

c i te d  in  Chapter I  in d ic a te s ,  a number of d i f f e r e n t  types 

of t r a in in g  are  l ik e ly  to  be n ecessa ry  to  produce counselo rs 

who a re  s k i l le d  c r o s s - c u l tu r a l ly .  I t  may be th a t  t h i s  

t r a in in g  i s  more e f f e c t iv e  in  com bination w ith  o th e r types 

of t r a in in g ,  in  a k ind  o f in te r a c t io n  e f f e c t .  An in fo rm al 

o b se rv a tio n  th a t  lends support to  t h i s  co n jec tu re  i s  feedback
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th e  t r a in e r s  have re c e iv e d  about s tu d e n t behav io r in  o th e r 

counseling  cou rses a f t e r  th ey  have tak e n  EDGC 5462. Some 

stu d en ts  become q u i te  a s s e r t iv e  in  q u e s tio n in g  th e  re lev an ce  

to  m inority  c l i e n t s  o f t e x t s ,  th e o r ie s  and p ra c t ic e s  tau g h t 

in  th e  courses th ey  a re  ta k in g . This behav io r may in  tu rn  

a f f e c t  th e  n a tu re  o f th e  t r a in in g  s tu d e n ts  r e c e iv e ,  i t  i s  

hoped in  th e  d i r e c t io n  of g re a te r  concern  in  th e  cou rses 

taugh t fo r  c r o s s - c u l tu r a l  i s s u e s .

This study  provided  no support fo r  th e  hypotheses 

th a t  i n te r n a l i ty - e x te r n a l i t y  o f  p a r t ic ip a n ts  would a f f e c t  

th e i r  response  to  t r a in in g  as measured by th e  v ig n e t te s .

I t  i s  in te r e s t in g  to  n o te , however, th a t  th e  mean I-E  sco re  

fo r White p a r t ic ip a n ts  changed by n e a r ly  two f u l l  p o in ts  in  

th e  d ir e c t io n  o f  e x te r n a l i ty  du ring  th e  t r a in in g ,  as opposed 

to  an approxim ate .17 change fo r  m in o r i t ie s .  Thus w h ile  

White p a r t ic ip a n ts  were s ig n i f ic a n t ly  more in te r n a l  th a n  

m inority  p a r t ic ip a n ts  a t  th e  beg inn ing  o f th e  t r a in in g ,  

t h i s  d if fe re n c e  was no longer s t a t i s t i c a l l y  s ig n i f ic a n t  by 

th e  end o f t r a in in g .  S ince th e  t r a in in g  emphasizes e x t r a ­

psychic fo rce s  on th e  l iv e s  o f bo th  W hites and m in o r i t ie s ,  

i t  may be th a t  i t  has th e  e f f e c t  of e x te rn a l iz in g  W hite 

p a r t i c ip a n ts ’ locus of c o n tro l .  M inority  p a r t i c ip a n ts ,  who 

presumably have no t been a b le  to  escape awareness of th e  

ex trapsych ic  fo rce s  im pinging on t h e i r  l iv e s ,  and who a lre ad y  

sco re  h ig h er th a n  W hites in  e x te r n a l i ty ,  would lo g ic a l ly  be 

le s s  l ik e ly  to  change in  locus o f c o n tro l .  T his f in d in g
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w arran ts f u r th e r  in v e s t ig a t io n .  I t  suggests  t h a t  d a ta  should 

be analyzed s e p a ra te ly  on White and m in o rity  p a r t ic ip a n ts  in  

White awareness t r a in in g .  I t  may be th a t  in c lu d in g  m ino rity  

d a ta  "washes ou t"  e f f e c ts  o f t r a in in g  on W hite p a r t ic ip a n ts .  

I t  would a ls o  be d e s ir a b le  to  g a th e r  d a ta  on a la rg e r  sample 

of m ino rity  p a r t i c ip a n ts ,  s in ce  th e  very  sm all sample s iz e  

fo r  m in o r itie s  in  t h i s  study  made com parisons d i f f i c u l t .  I t  

i s  probably a ls o  t r u e  th a t  d if fe re n c e  in  resp o n se  w i l l  be 

found among v a rio u s  r a c i a l  and e th n ic  m in o r i t ie s ,  and where 

p o ss ib le  i t  would be in fo rm ative  to  have d a ta  from d if f e r e n t  

m in o rity  p o p u la tio n s  in  sample s iz e s  adequate  fo r  a n a ly s is .

The d a ta  p e r ta in in g  to  s tu d en t e v a lu a tio n  in d ic a te  

th a t  o v e ra l l ,  s tu d e n ts  ra te d  th e  course  and th e  in s t ru c to r s  

as above average compared to  o th e r  U n iv e rs ity  and C ollege 

co u rses . T his f in d in g  i s  prom ising co n s id e rin g  th a t  the  

course was re q u ire d  fo r  most s tu d e n ts  and th a t  many of the  

s tu d en ts  had a r e l a t i v e ly  low i n i t i a l  m o tiv a tio n  fo r  the  

co u rse . Both th e s e  f a c to r s  tend  to  have a low ering e f f e c t  

on studen t course  e v a lu a tio n s . Rankings on th e  o th e r  ques­

t io n s  a re  average  or b e t t e r  w ith  th e  ex cep tio n  o f r a th e r  

low ra t in g s  on q u e s tio n s  10 and 11 and an ex trem ely  low 

ra t in g  on q u e s tio n  8 . W ritten  comments on th e  open-ended 

p o rtio n  of th e  e v a lu a tio n s  suggest th a t  s tu d e n ts  may have 

been u n c lea r as to  th e  g rading  requ irem en ts fo r  th e  cou rse . 

The 40 percen t " p a r t ic ip a t io n "  component of th e  grade may 

have posed a p a r t ic u la r  problem fo r  s tu d e n ts  s e n s i t iv e  to
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th e  c o n tro v e rs ia l  n a tu re  o f th e  m a te r ia l  and th e  i n s t r u c to r s ' 

commitment to  a p a r t ic u la r  v iew po in t. Some may have been 

r e lu c ta n t  to  exp ress them selves and th u s concerned about 

f u l f i l l i n g  a requ irem ent fo r  " p a r t i c ip a t io n ."  In  a d d it io n , 

th e  e v a lu a tio n s  were completed b e fo re  p a r t ic ip a n ts  knew 

t h e i r  grades on th e  f i n a l  papers. T his am biguity  su rround­

ing t h e i r  own e v a lu a tio n s  by th e  in s t r u c to r s  may have a f f e c t ­

ed s tu d e n ts ' resp o n ses on q u estio n s  10 and 11. In  f a c t ,  

th e  grades awarded fo r  th e  course  were g e n e ra lly  h igh ; 24 

A 's ,  3 B 's  and 1 C. Response to  th e se  q u e s tio n s  may a lso  

have been a f fe c te d  by th e  f a c t  th a t  th e  cou rse  was judged 

to  have a r e l a t i v e l y  h igh w orkload. A freq u e n t comment by 

s tu d e n ts  about t h i s  course i s  th a t  i t  ought to  c a r ry  3 c re d i t  

hours fo r th e  w orkload re q u ire d .

The low response  to  q u e s tio n  8 ("The in s t r u c to r  

showed re s p e c t  fo r  th e  stu d en t as a p e rso n ," )  i s  open to  a t  

l e a s t  two p o ss ib le  in te r p r e ta t io n s .  One i s  th a t  th e  in ­

s t r u c to r s  were indeed d is r e s p e c tfu l  to  s tu d e n ts .  The in ­

s t r u c to r s  have re c e iv e d  no feedback, e i th e r  fo rm ally  or 

in fo rm a lly , to  suggest th a t  such i s  th e  c a se . A second 

p o s s ib i l i ty  i s  t h a t  th e  in s t r u c to r s  c h a llen g ed  some s tro n g ly  

h e ld  b e l ie f s  o f p a r t ic ip a n ts  and th a t  some p a r t ic ip a n ts  r e ­

a c ted  n e g a tiv e ly  to  th is  ch a lle n g e . The m a te r ia l  p resen ted  

in  t h i s  course  i s  perceived  by most s tu d e n ts  to  be extrem ely 

c o n tro v e rs ia l  and th re a te n in g . The behav io r o f most p a r t i ­

c ip a n ts  in  th e  e a r ly  p a rt o f th e  course  i s  d e fe n s iv e  to  some
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e x te n t. S tuden ts o f te n  d esc rib e  t h i s  le a rn in g  experience 

as p a in fu l . Moreover, th e  in s t ru c to r s  p resen t th i s  t r a in in g  

aware th a t  a c e r ta in  percen tage of th e  p a r t ic ip a n ts  w i l l  

never in  th e  cou rse  of th e  t r a in in g  accep t th e  philosophy on 

which th e  t r a in in g  based . Jo u rn a ls  o f s tu d e n ts  who r e a c t  

n e g a tiv e ly  to  th e  t r a in in g  sometimes r e f l e c t  a  fe e lin g  th a t  

th ey  a re  being  propagandized. Persons who respond to  th e  

t r a in in g  in  t h i s  way may indeed p e rce iv e  th e  in s t ru c to r s  as 

being d is r e s p e c t f u l  o f t h e i r  b e l i e f s .  I t  i s  a lso  im portant 

to  n o te  t h a t  z -sc o re s  and p e rc e n t i le s  a re  c a lc u la te d  in  

com parison to  o th e r  courses of t h i s  le v e l  tau g h t in  th e  

C ollege o f E ducation  a t  th e  U n iv e rs ity  o f  Oklahoma. The 

in s t ru c to r s  a re  aware of no o th e r such course  th a t  p resen ts  

m a te r ia l  t h a t  i s  so c o n tro v e rs ia l  in  such an e x p e r ie n t ia l  

manner. Thus i t  may be d i f f i c u l t  to  compare t h i s  course 

f a i r l y  to  o th e rs  l ik e  i t .  A lso, w h ile  th e  ranking  i s  com­

p a ra tiv e ly  low, th e  a b so lu te  score  o b ta in ed  fo r  q u estio n  8 

was a mean o f 1 .29 , or " a g re e ."  N e v e rth e le ss , i t  i s  t ru e  

th a t  perhaps th e  g r e a te s t  d i f f i c u l t y  in  conducting White 

awareness t r a in in g  i s  s t r ik in g  an a p p ro p r ia te  balance b e ­

tween c h a lle n g in g  p a r t ic ip a n ts  and a l ie n a t in g  them. Cer­

t a in ly  no change can be expected from persons who a re  e i th e r  

i n s u f f i c i e n t ly  challenged  or so th re a te n e d  th a t  they  have 

to  keep t h e i r  defenses p e rp e tu a lly  m ob ilized . Response to  

t h i s  q u e s tio n  i s  a rem inder o f t h i s  d i f f i c u l t y .  F u rth e r 

re se a rc h  on response  o f v a rious ty p es of t r a in e e s  to  v a rio u s
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t r a in in g  methods and t r a in e r  s ty le s  i s  needed, p a r t ic u la r ly  

in  term s o f p a r t ic ip a n t  ev a lu a tio n  o f th e  t r a in in g  and 

change in  p a r t ic ip a n t  behavior fo llow ing  t r a in in g .

The jo u rn a ls  subm itted  by p a r t ic ip a n ts  tend  to  con­

firm  th a t  s tu d e n ts  o f te n  respond s tro n g ly  to  t h i s  t r a in in g ,  

both p o s i t iv e ly  and n e g a tiv e ly . However, th e  jo u rn a ls  a lso  

r e f l e c t  a middle group of p a r t ic ip a n ts  who a re  w il l in g  to  

consider th e  con ten t o f th e  t r a in in g  s e r io u s ly  and w ithou t 

a c o n s is te n tly  s tro n g  p o s it iv e  or n e g a tiv e  em otional r e ­

sponse. Jo u rn a ls  a ls o  provide evidence th a t  s tu d e n ts  were 

indeed experienc ing  th e  f i r s t  f iv e  s ta g es  o f White awareness 

t r a in in g  as they  were designed in to  th e  program. I t  was 

d i f f i c u l t  to  e v a lu a te  Stage Six responses fo r  two rea so n s . 

F i r s t ,  S tage Six a c t i v i t i e s  took  p lace  j u s t  as p a r t ic ip a n ts  

were subm itting  t h e i r  jo u rn a ls  fo r th e  f i n a l  tim e. Secondly, 

Stage Six invo lves a commitment to  a c t io n , and th e  r e a l  t e s t  

of a commitment to  a c tio n  i s  w hether th e  a c t io n  i s  in  f a c t  

tak en . F u rth e r re s e a rc h  i s  needed to  determ ine w hether th i s  

or o ther programs do in  fa c t  r e s u l t  in  le s s  r a c i s t  and more 

c u l tu r a l ly  aware behav io r on the  p a rt  of persons who have 

p a r t ic ip a te d  in  th e  t r a in in g .

The r e s u l t s  o f th i s  study  dem onstrate  both  th e  need 

fo r fu r th e r  re se a rc h  on th e  e f f e c ts  of White awareness 

t r a in in g  and th e  d i f f i c u l t i e s  in h e re n t in  such re s e a rc h .

I t  i s  th e  a u th o r ' s b e l i e f  and o b se rv a tio n  t h a t  White aware­

ness t r a in in g  can h e lp  p a r t ic ip a n ts  acq u ire  a new and more
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aware p e rsp e c tiv e  on White rac ism . Such a p e rsp e c tiv e  

shou ld , in  tu rn ,  inform  o n e 's  counseling  s ty l e .  Such an 

e f f e c t  has n o t ,  however, been dem onstrated  in  t h i s  s tu d y . 

N e v e rth e le ss , th e  d a ta  h in t  a t  a reas  fo r  fu r th e r  in v e s t ig a ­

t io n .  Developing adequate measures i s  one a re a  fo r  fu r th e r  

r e s e a rc h . Another i s  in v e s t ig a t in g  th e  e f f e c t s ,  i f  any, o f 

t r a in in g  on locus of c o n tro l .  Follow up s tu d ie s  a re  needed 

in  a t  l e a s t  two a reas  : 1) to  compare counselo rs who have

p a r t ic ip a te d  in  W hite awareness t r a in in g  w ith  th o se  who 

have n o t, and 2) to  t e s t  th e  degree to  which p a r t ic ip a n ts  

in  White aw areness t r a in in g  implement t h e i r  S tage S ix  a c t io n  

p la n s . I t  may a lso  be th a t  W hite awareness t r a in in g  i s  more 

e f f e c t iv e  w ith  some po p u la tio n s th an  w ith  o th e r s .  The fe e d ­

back from m in o rity  p a r t ic ip a n ts  in  th i s  study  suggest th e  

t r a in in g  may be q u ite  h e lp fu l  fo r  m in o rity  co u n se lo rs  as 

w e l l ,  p a r t i c u la r ly ,  perhaps, th o se  a t  a  low le v e l  o f 

id e n t i ty  developm ent. In  sum, th e  study r a i s e s  more q ues­

t io n s  th an  i t  answ ers. Clues to  th e  answers to  th e s e  ques­

t io n s  aw ait fu r th e r  re s e a rc h .



CHAPTER I I I

A WHITE AWARENESS TRAINING PROGRAM FOR COUNSELORS 

The co u rse  d escrib ed  h e re in  was ta u g h t as EDGC 5462: 

C ro ss -C u ltu ra l Counseling in  th e  f a l l  sem ester of 1982. 

P ro fesso r o f re c o rd  was Judy H. K atz, Ed.D. The au th o r co­

developed and c o -ta u g h t th e  co u rse . T w enty-eight g rad u a te - 

le v e l  s tu d e n ts  com pleted th e  co u rse . The cou rse  met once 

a week on Tuesday evenings from 4:30 to  6:30 p.m. Two 

c re d i t  hours w ere awarded fo r  com pleting t h i s  co u rse .

The co u rse  was based on K atz ' model fo r  White aware­

ness t r a in in g  d esc rib ed  in  th e  review  o f th e  l i t e r a t u r e .  

This t r a in in g  i s  based on th e  assum ption th a t  rac ism  is  

p e rp e tu a ted  by th e  White community and th a t  u n t i l  White 

people c o n fro n t t h e i r  own r a c i s t  a t t i tu d e s  and b e h av io rs , 

and develop a commitment to  change, rac ism  w i l l  con tinue  to  

be p e rp e tu a te d . The program i s  a sy s tem atic  one and i s  in ­

tended to  in c lu d e  th e  fo llow ing  s ix  s ta g e s ;

S tage One: Laying th e  groundwork fo r  under­

s tand ing  rac ism  by d e fin in g  th e  

key concepts o f rac ism  and p re ju d ic e .

118
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S tage Two: Examining i n s t i t u t i o n a l  rac ism .

S tage T hree: S urfacing  fe e l in g s  in  p a r t i c i ­

p a n ts—such as g u i l t ,  f e a r ,  and 

o th e r r e a c t io n s  to  th e  t r a in in g  

and is su e s  of rac ism .

S tage Four: Examining c u l tu r a l  d if fe re n c e s

and c u l tu r a l  rac ism .

S tage F iv e : Examining th e  meaning o f W hite­

ness and h e lp in g  p a r t ic ip a n ts  

to  exp lo re  and own t h e i r  c u l tu r a l  

id e n t i ty  as w e ll  as th e  ways in  

which th ey  in d iv id u a lly  support 

rac ism .

S tage S ix : Helping p a r t ic ip a n ts  develop

a c tio n  s t r a te g ie s  fo r  com batting 

racism  a t  th e  p e rso n a l and 

i n s t i t u t i o n a l  le v e ls  (K atz, 1978,

p. 2 6 )o

The le n g th  o f  tim e spen t in  any s ta g e  i s  in tended  to  vary  

accord ing  to  th e  c l i e n te le  being  educa ted ; however, Katz 

(1975) u rg es t r a in e r s  not to  leave  out s ta g es  nor to  p re ­

se n t m a te r ia l  out o f s ta g e .

Appendix A co n ta in s  th e  cou rse  d e s c r ip t io n  and 

sy lla b u s  fo r  EDGC 5462. The sy lla b u s  e s s e n t ia l ly  fo llow s 

th e  suggested  s ta g e s . Because t h i s  cou rse  focuses on 

counse ling  as an i n s t i t u t i o n ,  s ta g e  two i s  leng thy , spanning
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s e v e ra l  c la s s e s  and, in  a weekly m eeting s t r u c tu r e ,  s e v e ra l 

weeks. We judged i t  too  s t r e s s f u l  to  expect p a r t ic ip a n ts  

to  cope alone w ith  th e  fe e lin g s  su rfaced  by th e  t r a in in g  

fo r  as long as i t  would tak e  to  com plete s ta g e  two. T here­

fo re ,  th e  s ix th  c la s s  on th e  sy llab u s  beg in s th e  s tag e  th re e  

process o f d e a lin g  w ith  f e e l in g s .  T his process th en  con­

t in u e s  l a t e r ,  during  th e  weekend workshop, a f t e r  th e  concept 

o f c u l tu r e  has been in tro d u ced . As a r e s u l t ,  s tag e  th re e  

spans s ta g e s  two and fo u r.

The in s t ru c to r s  found White aw areness t r a in in g  to  

in c o rp o ra te  smoothly in to  th e  co n tex t o f a  c ro s s - c u l tu r a l  

counse ling  c o u rse . The f l e x i b i l i t y  o f th e  model proved 

c r u c i a l .  W hile s tag e  two was len g th y , i t  provided an 

o p p o rtu n ity  to  focus in -d ep th  on rac ism  as m anifested  in  

one i n s t i t u t i o n :  counse ling . Thus p a r t ic ip a n ts  were pro­

v ided  a good d e a l o f c o g n itiv e  inpu t about t h e i r  a rea  of 

i n t e r e s t ,  co u n se lin g , as w e ll as about rac ism .

The design  of th i s  course  was based  on the  b e l ie f  

th a t  u n t i l  counselo rs a re  aware of t h e i r  own racism  and the  

rac ism  in s t i tu t io n a l iz e d  in  th e  counse ling  p ro fess io n , no 

amount o f  in fo rm ation  about o ther c u l tu re s  w i l l  be of much 

b e n e f i t .  As th e  l i t e r a t u r e  p rev io u sly  c i te d  dem onstra tes. 

W hite co u n se lo rs  and counseling  re s e a rc h e rs  o fte n  perceive 

m in o rity  in d iv id u a ls  or c u ltu re s  as d e f ic ie n t  or d ev ia n t. 

T h is view i s  a  m a n ife s ta tio n  o f  racism  and r e s u l t s  in  White 

co u n se lo rs  being le s s  e f f e c t iv e  in  working w ith  in d iv id u a ls
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from o th e r  c u ltu re s»  The d i f f i c u l t y  in  tea ch in g  t h i s  cou rse  

a ro se  from th e  i n i t i a l  e x p e c ta tio n s  o f many p a r t ic ip a n ts  

th a t  a  c r o s s - c u l tu r a l  counse ling  course would focus on th e  

study  o f m in o rity  c u ltu re s»  P a r t ic ip a n ts  were w e ll  aware 

o f t h e i r  lack  o f knowledge about o th er c u l tu r e s . They were 

c o n s id e ra b ly  le s s  aware o f th e  dynamics of rac ism , o f  how 

rac ism  i s  imbedded in  co u n se lin g  as an i n s t i t u t i o n ,  or o f 

how rac ism  might a f f e c t  them as counselors»  Thus they  

experienced  some f r u s t r a t i o n  a t  th e  lack  o f s p e c i f ic  in f o r ­

m ation provided about v a rio u s  c u l tu r e s .  The tex tb o o k  (Sue, 

1981) in  p a r t  answered p a r t i c ip a n ts ' d e s ire  fo r  t h i s  i n ­

fo rm ation  by p rov id ing  c h a p te rs  on counseling  A sian-A m ericans, 

B lacks, H ispan ics and N ative  Americans » N e v e rth e le ss , b e ­

cause th e  course  focused on W hite awareness t r a in in g ,  i t  

p rov ided  minimal m a te r ia l  on o th e r c u l tu re s .  I t  i s  impor­

t a n t  to  view t h i s  course  as only one o f s e v e ra l  e f f o r t s  th a t  

must be made to  t r a i n  cou n se lo rs  to  be more c u l tu r a l ly  com­

p e te n t. I t  i s  th e  i n s t r u c to r s ' prem ise th a t  W hite awareness 

i s  a b a s ic  s te p  to  le a rn in g  c ro s s - c u l tu r a l  competence. How­

e v e r , much more t r a in in g  i s  needed b e fo re  any program can 

c la im  to  be t r a in in g  c u l tu r a l ly  competent c o u n se lo rs . For 

example, in fo rm atio n  about v a rio u s  c u l tu r e s ,  counseling  

s im u la tio n s , and su p e rv ised  c ro s s - c u l tu r a l  counse ling  con­

t a c t  a l l  a re  n e ce ssa ry .

I t  should  a ls o  be no ted  here  th a t  not a l l  p a r t ic ip a n ts  

in  t h i s  course  were W hite. The c la s s  inc luded  two B lack ,
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two N ative Americans and two in te r n a t io n a l  s tu d e n ts .  I t  i s  

th e  in s t r u c to r s ’ b e l i e f  and ex p erien ce  th a t  th e  W hite aware­

n ess approach fu n c tio n s  w e ll  fo r  m in o rity  p a r t ic ip a n ts  by 

h e lp in g  them to  id e n t i fy  th e  dynamics o f th e  rac ism  th ey  

have been ex p e rien c in g . I t  i s  im portan t th a t  when m in o rity  

s tu d e n ts  a re  invo lved  in  t h i s  program, th e  in s t r u c to r s  be 

a l e r t  to  prevent W hite s tu d e n ts  from focusing  on m in o rity  

s tu d e n ts  and u sing  them to  le a rn  about rac ism , r a th e r  th an  

le a rn in g  about t h e i r  own rac ism .

Given th i s  background, what fo llow s i s  a  c la s s -b y - 

c la s s  d e s c r ip t io n  o f EDGC 5462: C ro ss -C u ltu ra l C ounseling.

A c t iv i t ie s  a re  d iv id e d  rough ly  by s ta g e s , w ith  a d isc u ss io n  

o f is su e s  p e r t in e n t  to  each s ta g e . Each c la s s  s e s s io n  in ­

c lu d es  g o a ls , a l i s t  o f  h andou ts , a s te p -b y -s te p  p lan , a 

r a t io n a le  fo r  th e  a c t i v i t y ,  and a b r i e f  d e s c r ip t io n  of 

s tu d e n t response  to  th e  a c t i v i t i e s .  Handouts and a b b re v i­

a te d  le c tu re  n o tes  a re  in c lu d ed  fo llow ing  p lans fo r  each 

s e s s io n . Readings a re  no t in c lu d e d , bu t com plete re fe re n c e s  

a re  provided. V ideotaped v ig n e t te s  were shown during  th e  

second se ss io n  and th e  n e x t - t o - l a s t  s e s s io n . These v ig n e t te s  

a re  d iscu ssed  in  th e  methodology s e c t io n . Chapter I I .

S tage One: D e f in i t io n s  and In c o n s is te n c ie s

Katz (1978) d e sc r ib e s  s ta g e  one as a tim e in  which 

f a c i l i t a t o r s  a re  working in  th re e  a re a s  : e s ta b l is h in g  group

ra p p o r t ,  developing a common understand ing  o f th e  meaning
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o f such term s a s  rac ism  and p re ju d ic e , and  beg inn ing  to  

co n fron t in c o n s is te n c ie s  between espoused v a lu es  and what 

a c tu a l ly  ta k e s  p lace  in  s o c ie ty . The in te rv e n tio n s  de­

sc r ib e d  in  t h i s  s e c t io n  focus on one a sp ec t o f s o c ie ty : 

counselo rs and co u n se lin g .

In  t h i s  as in  a l l  s e c tio n s  o f th e  c o u rse , th e  i n ­

s t r u c to r  i s  a c tin g  as a f a c i l i t a t o r .  As Katz n o tes  in  

White Awareness (1978), th e  f a c i l i t a t o r  must be a l e r t  to  

a l l  th re e  a sp e c ts  o f  t h i s  s ta g e . While in c o n s is te n c ie s  

must be d e fin e d  and co n fro n ted , c a re  must be tak en  no t to  

co n fro n t in d iv id u a l  p a r t ic ip a n ts  on t h e i r  own rac ism  too  

e a r ly  in  th e  p ro ce ss . W hite people g e n e ra lly  f e e l  a good 

d e a l o f g u i l t  about rac ism  and d is c r im in a tio n , and con­

f ro n ta t io n  b e fo re  b u ild in g  t r u s t  and common understand ing  

i s  l ik e ly  to  r e s u l t  in  p a r t i c ip a n ts ' becoming c lo sed  and 

d e fe n s iv e . I t  i s  fo r  t h i s  reason  th a t  W hite awareness 

t r a in in g  beg ins by focusing  o u ts id e  o f  th e  p a r t i c i p a n t- - 

on i n s t i t u t i o n a l  and c u l tu r a l  a sp ec ts  o f ra c ism --b e fo re  

tu rn in g  to  an exam ination o f racism  a t  th e  in d iv id u a l  le v e l .

Even so , th e  f a c i l i t a t o r  i s  l ik e ly  to  encounter 

r e s is ta n c e  to  th e  m a te r ia l  p resen ted  a t  t h i s  s ta g e . As 

Katz (1978) n o te s , th e  f a c i l i t a t o r  must have good enough 

group s k i l l s  and be knowledgeable enough about rac ism  to  

p ress forw ard in  th e  face  o f th i s  u n d ers tan d ab le  r e s is ta n c e  

to  examining a  p a in fu l s u b je c t .  One way th e  f a c i l i t a t o r  

can ease  t h i s  p rocess i s  by acknowledging t h a t :  a) she or
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he does no t have a l l  th e  answers about rac ism , and b) she 

or he i s  s t i l l  working on her or h is  own is su e s  of rac ism . 

The f a c i l i t a t o r  always runs th e  r i s k  in  t h i s  type  of t r a i n ­

ing o f be ing  seen  as (o r a c tu a l ly  f a l l in g  in to )  preaching 

r a th e r  th an  te a c h in g . The more open th e  f a c i l i t a t o r  can 

be, th e  le s s  l ik e ly  t h i s  problem is  to  occur.
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S ession  #1: Overview and In tro d u c tio n

G oals; In troduce  in s t r u c to r s  and s tu d e n ts

Begin c l im a te - s e t t in g  and rap p o rt b u ild in g  

G enerate b a s e lin e  in fo rm ation  about s tu d e n t b e l ie f s  

in  re fe re n c e  to  counseling  

Confront c u l tu r a l  b ia se s  in  d e f in i t io n s  o f a 

h e a lth y  p e rs o n a lity

Handouts : Syllabus

Course d e s c r ip t io n

K atz, Jo 6e Iv ey , A, W hite aw areness: th e
f r o n t ie r  of rac ism  awareness t r a in in g .  Personnel 
and Guidance Jo u rn a l , 1977, 5^ (8 ) ,  485-409,

S upp lies : news pr in t

magic marker 

tape

Plan:

lo In s t ru c to r s  in tro d u ce  them selves,

2. Break up c la s s  in to  dyads. Have in d iv id u a ls  

d isc u ss  w ith  t h e i r  p a rtn e rs  th e  c u l tu re  they  

come from and th e  a sp ec ts  of t h a t  c u ltu re  they  

b rin g  to  c la s s  w ith  them. Then have people 

in tro d u ce  t h e i r  p a rtn e rs  to  th e  la rg e  group.

3, P re se n ta tio n  o f course philosophy and procedure:

a . e x p e r ie n t ia l  n a tu re  o f th e  course

b , e x p la n a tio n  of what i s  W hite awareness 

t r a in in g



1 2 6

Co sy lla b u s , course  overview , course  

requ irem ents

4 . D ivide th e  c la s s  in to  groups by coun ting  o f f  

1 -2 -3 -4 . Have p a r t ic ip a n ts  in  groups 1 and 2 

id e n t i fy  th e  c h a r a c te r i s t i c s  o f a h e a lth y  

p e rs o n a l i ty . P a r t ic ip a n ts  in  groups 3 and 4 

a re  to  id e n t i fy  th e  g o a ls  o f c o u n se lin g .

R a tio n a le  and D e sc rip tio n  o f S tudent Response

Few s tu d e n ts  know what to  expect when th ey  e n te r  any 

c la s s .  Even fewer know about W hite awareness t r a in in g  or 

a re  p repared  fo r  th e  h ig h ly  e x p e r ie n t ia l ,  a c t iv e ,  and p e r­

so n a l n a tu re  of th e  t r a in in g .  T h is i n i t i a l  s e s s io n  prov ides 

s tu d e n ts  w ith  some advance o rg a n iz e rs  fo r  what i s  to  come by 

p rov id ing  n o t only  a sy lla b u s  but a ls o  an e x p la n a tio n  o f th e  

ph ilosophy  behind th i s  approach to  te a c h in g  a  c ro s s - c u l tu r a l  

counse ling  c o u rse . T his e x p la n a tio n  i s  follow ed up by pro­

v id in g  an a r t i c l e  d e sc rib in g  th e  W hite awareness t r a in in g  

p ro ce ss . One purpose o f th e  e x p la n a tio n  i s  to  h e lp  keep 

s tu d e n ts  from fe e lin g  m anipulated as th ey  p a r t i c ip a te  in  

th e  many cou rse  a c t i v i t i e s .  I t  i s  im portan t th a t  s tu d e n ts  

know what to  ex p ec t—otherw ise  th ey  may f e e l  th a t  each 

c la s s  i s  a " s u rp r is e  a t ta c k ."

The in tro d u c to ry  a c t iv i t y  p rov ides th e  in s t r u c to r s  

w ith  an o p p o rtu n ity  to  g e t an o v e ra l l  p ic tu re  o f th e  n a tu re  

o f th e  g roup. The d e s c r ip to rs  used by p a r t ic ip a n ts  o f te n



127

in d ic a te  th a t  th ey  have a poor concep tion  of what c u ltu re  

i s ,  p a r t i c u la r ly  W hite c u l tu r e .  The e x e rc is e  may a lso  

b rin g  to  l ig h t  some in a c c u ra te  assum ptions on th e  p a rt of 

th e  p a r t i c ip a n ts . For example, th ey  may say th a t  they  never 

lea rn ed  d is c r im in a tio n  or p re ju d ice  because th ey  were brought 

up in  an a ll-W h ite  community. Or th ey  may assume th a t  be­

cause they  have t r a v e l le d  e x te n s iv e ly , th ey  have a h igh  

le v e l  o f c u l tu r a l  aw areness. P a r t ic ip a n ts  may unconsciously  

evince rac ism , such as saying  th ey  have c h ild re n  who a re  

"w ild  In d ian s"  or no t t ry in g  to  pronounce a " fo re ig n "  sound­

ing  name. W hile th e  f a c i l i t a t o r  w i l l  p robably  choose not 

to  process such behav io r a t  t h i s  tim e , i t  may be noted fo r  

p rocessing  l a t e r  in  th e  course  when more t r u s t  and a common 

knowledge base has been e s ta b l is h e d .

The a c t iv i t y  on th e  h e a lth y  p e rs o n a l i ty  and i d e n t i f i ­

c a t io n  o f counseling  g o a ls  h e lp s  to  s e t  th e  s ta g e  fo r what 

i s  to  come during  th e  sem ester by focusing  im m ediately on 

counseling  th eo ry  as c u l tu r a l ly  b ia s e d . T his a c t i v i t y  p ro ­

v ides some d a ta  fo r  s tu d e n ts  to  use in  th e  fo llow ing  weeks 

as th ey  look a t  d e f in i t io n s  of p re ju d ic e  and rac ism . 

S im ila r ly , i t  p rov ides th e  in s t r u c to r s  w ith  an o p p o rtu n ity  

to  g e t a sense of how aware s tu d e n ts  a re  about rac ism  and 

what t h e i r  knowledge and th eo ry  base i s  in  co u n se lin g .

Follow ing i s  a b r i e f  l i s t  g iv in g  some o f  th e  item s 

th a t  s tu d e n ts  have g en era ted  in  d e sc r ib in g  a h e a lth y  

p e rs o n a li ty ;
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good se lf -e s te e m  

h ig h  le v e l  o f m oral reaso n in g  

does no t overindu lge  in  drugs 

good o rg a n iz a tio n a l a b i l i t i e s  

h e a lth y  nonverbal c h a r a c te r i s t i c s  

a b i l i t y  to  d ea l w ith  f a i l u r e  

adequate  s o c ia l  s k i l l s  

s e l f - a c tu a l iz e d  

The in s t r u c to r  might p rocess th e  d e f in i t io n  by q u e s tio n in g , 

fo r  exam ple, who d e fin e s  what " h e a lth y ” nonverbal c h a ra c te r ­

i s t i c s  a r e ,  and by p o in tin g  ou t some ways th a t  u rban  B lack 

or N ative  American no n v erb a ls , fo r  example, may d i f f e r  from 

W liite, m id d le -c la ss  n o n v e rb a ls . Or th e  in s t r u c to r  may r a i s e  

th e  q u e s tio n  o f where th e  co u n se lo r should focus h e r or h is  

e f f o r t s  on b e h a lf  of a m in o rity  c l i e n t  w ith  low se lf -e s te e m  

—on th e  v ic tim  or on th e  oppresso r?  Or th e  in s t r u c to r  may 

po in t out th a t  th e  a b i l i t y  to  d e a l w ith  f a i l u r e  may be de­

f in e d  d i f f e r e n t ly  i f  th e  system  i s  s e t  up to  encourage 

f a i l u r e —as i t  o f te n  i s  fo r  m in o r i t ie s .  In  th a t  c a se , an 

a p p ro p ria te  response  might be ra g e . In  s h o r t ,  th e  in s t r u c to r  

u ses th e  p ro cessin g  as an o p p o rtu n ity  to  look a t  th e  l i s t s  

from a c ro s s - c u l tu r a l  counse ling  p e rsp ec tiv e  and to  r a i s e  

some o f th e  is su e s  th a t  p a r t ic ip a n ts  w i l l  be examining in  

g re a te r  depth  as th e  course  c o n tin u e s .

S im ila r ly , th e  f a c i l i t a t o r  may process th e  g o a ls  fo r 

co u n se lin g  by he lp in g  p a r t ic ip a n ts  id e n t i fy  th e  ways in
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which th ey  may r e f l e c t  c u l tu r a l  b ia s .  T yp ica l g o a ls  i d e n t i ­

f ie d  by p a r t ic ip a n ts  a re :

g re a te r  c l i e n t  se lf-aw aren ess  

in c re ased  se lf-a c c e p ta n c e  

c l a r i f y  c l i e n t  goa ls  

c l i e n t  p e rso n a l growth

in c re ased  s e n s i t iv i t y  to  c u l tu r a l  d if fe re n c e s  

a c q u is i t io n  of s k i l l s  by c l i e n t  

While th e se  goals may be a p p ro p ria te  in  some in s ta n c e s , th ey  

r e f l e c t  s e v e ra l  c h a r a c te r i s t i c s  of counseling  as a product 

o f White c u l tu r e .  The goa ls  a re  la rg e ly  in tra p sy c h ic  in  

n a tu re ; th a t  i s ,  th ey  focus on th e  c l i e n t 's  i n te r n a l  w orld 

w hile  ig n o rin g  or d isco u n tin g  ex trap sy ch ic  f a c to r s ,  such as 

d is c r im in a tio n , th a t  may be impinging on th e  c l i e n t 's  l i f e .  

They a lso  r e f l e c t  th e  p ass iv e  n a tu re  o f co u n se lin g : th e

assum ption th a t  awareness w i l l  n a tu r a l ly  lead  to  c o rre c t  

a c tio n . They a ls o  focus on th e  c l i e n t  as th e  source of 

change and th e  counselo r as th e  f a c i l i t a t o r  o f th a t  change. 

Seldom do th e  g o a ls  suggest th e  counselo r might a c t  as a 

d i r e c t  agen t of change. These g o a ls  a ls o  r e f l e c t  an 

assum ption th a t  th e  counselo r would be a b le  to  r e l a t e  to  

and f a c i l i t a t e  g o a ls  id e n t i f ie d  by c l i e n t s  from o th e r  c u l ­

tu r e s .  Such may no t be th e  c ase .

This e x e rc is e  c l a r i f i e s  va lues in h e re n t in  th e  coun­

s e lin g  p rocess by making th e  goa ls and d e f in i t io n s  e x p l i c i t .  

S tudents may respond  in  a number o f ways to  t h i s  a c t iv i t y .
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rang ing  from amazed enligh tenm ent to  angry s i le n c e .  The 

in s t r u c to r  a t  t h i s  po in t needs to  t r e a d  a c a re fu l  p a th , 

co n fro n tin g  th e  is su e s  w h ile  n o t a tta c k in g  in d iv id u a ls .

White aw areness t r a in in g  i s  based  on co n fro n tin g  th e  d i s ­

c rep an c ies  between what p e o p le 's  b e l i e f s  a re  and th e  e x te n t 

to  which th o se  b e l ie f s  co rrespond  w ith  r e a l i t y .  Facing 

th ese  d isc re p a n c ie s  can be p a in fu l ,  and th e  f a c i l i t a t o r  

must be p repared  to  provide support fo r  th o se  whose b e l i e f  

system s a re  being challenged  as w e ll  as to  con fron t 

d is c re p a n c ie s .
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S ess io n  #2; D e f in i t io n  of P re ju d ic e  

Goals ; To provide a d e f in i t io n  and example o f p re ju d ic e  

To dem onstra te  th a t  no one is  f re e  of p re ju d ic e  

To a d m in is te r  p r e - t e s t  measures fo r  th e  study  

a s so c ia te d  w ith  t h i s  t r a in in g  

S upp lies ; v id eo tap e  p lay e r and viewer 

P la n ;

Ic M in i- le c tu re  on p re ju d ice

2. Show v id eo tap e  o f  "Eye of th e  Storm"

3. D iscuss resp o n ses to  "Eye o f th e  Storm" as a 

la rg e  group

4 . A dm inister p r e - t e s t  e v a lu a tiv e  measures

R a tio n a le  and D e sc r ip tio n  o f S tudent Response

The m in i- le c tu re  on p re ju d ic e  i s  designed  to  p rov ide 

a d e f in i t i o n  o f p re ju d ic e  and to  enumerate and g iv e  examples 

o f i t s  sources and e f f e c t s . Two p o in ts  a re  p a r t i c u la r ly  

im p o rtan t: 1) one need n o t have grown up in  a  r a c i a l l y  or

e th n ic a l ly  mixed c o n te x t in  o rder to  be p re ju d ic e d , and 

2) p re ju d ic e  may be d isp la y e d  in  a v a r ie ty  o f ways. T his 

le c tu re  i s  a lso  im portan t because i t  s e ts  th e  s ta g e  fo r  a 

l a t e r  le c tu re  on rac ism . P a r t ic ip a n ts  o f te n  ten d  to  use  

th e  term s "p re ju d ic e "  and "rac ism " in te rch an g eab ly , when 

th ey  a re  by no means synonymous. Since th e  g o a ls  o f th e  

t r a in in g  a re  to  h e lp  p a r t ic ip a n ts  recogn ize  t h e i r  own p re ­

ju d ic e  and rac ism , as w e ll  as p re ju d ice  and rac ism  in  th e



132

counseling  p ro fe s s io n , i t  i s  im portan t fo r  them to  under­

stan d  th e  term s th o ro u g h ly .

The "Eye of th e  Storm" i l l u s t r a t e s  th e  n a tu re  of 

p re ju d ice  and i t s  e f f e c t s ,  as w e ll as th e  f a c t  t h a t  p r e j ­

ud ice  i s  lea rn ed  and a c ted  on a t  a very  e a r ly  age. Follow ­

ing th e  f ilm , when p a r t ic ip a n ts  a re  sh a rin g  t h e i r  observa­

t io n s  and re sp o n se s , th e  fo llow ing  is su e s  should  be touched 

on, w ith  th e  f a c i l i t a t o r  drawing th e  connection  between 

what happened in  th e  f ilm  w ith  what happens in  th e  w orld  a t  

la rg e :  s e le c t iv e  p e rc e p tio n  and th e  s e l f - f u l f i l l i n g  proph­

esy , a t t r ib u t io n  o f in d iv id u a l  f a u l t s  to  a group, th e  power 

o f nam e-ca lling  as a  form o f p re ju d ic e , th e  r o le  o f id e n t i -  

f i a b i l i t y  in  p re ju d ic e  ( c o l l a r s /c o lo r s ) , th e  e f f e c ts  of 

se g re g a tio n , th e  b e n e f i ts  o f p re ju d ic e , th e  p sy ch o lo g ica l 

e f f e c ts  o f  p re ju d ic e  on bo th  " su p e rio r"  and " in f e r io r "  

groups, th e  r a t io n a l i z a t io n s  used fo r  d is c r im in a tio n , and 

th e  way th e  system  o f p re ju d ic e  i s  m ain tained .

Follow ing th e  d is c u s s io n  th e  f a c i l i t a t o r  may w ish to  

make a summary s ta tem en t and a  lead  in  to  th e  nex t e x e rc is e  

on rac ism .



133

Notes fo r  L ec tu re  on P re ju d ice

R id d le : A man and h is  son were d r iv in g  down th e

highway when th e i r  c a r  ra n  o f f  th e  ro ad . The man was k i l l e d  

i n s t a n t ly ,  and th e  boy was s e r io u s ly  in ju re d . When th e  boy 

a r r iv e d  a t  th e  emergency room he was seen by a surgeon who 

s a id ,  " I  c a n 't  o p e ra te  on t h i s  boy, h e 's  my so n ."  What i s  

th e  r e la t io n s h ip  between th e  boy and th e  surgeon?

(Ask people who have heard  th i s  one b e fo re  no t to  

respond . Answer: The surgeon i s  th e  b o y 's  m other.)

I f  you c o u ld n 't  imagine th e  surgeon as th e  b o y 's  

m other, you were e x h ib i t in g  p re ju d ic e ; th a t  i s  a p re ju d g e­

m ent. We do i t  a l l  th e  tim e--m ake assum ptions about o th e rs  

based on our p re ju d ic e s . In  t h i s  t r a in in g  we a re  focusing  

on r a c i a l  p re ju d ic e , bu t th e re  a re  many o th e r k inds of 

p re ju d ic e .

People o f te n  f e e l  th a t  th ey  have grown up w ith o u t 

p re ju d ic e s  because, perhaps, th ey  d id  not l iv e  near Blacks 

or o th e r  m ino rity  g roups. But we le a rn  p re ju d ice  from 

te le v i s io n ,  m agazines, and o th e r so u rc es . For example, i t  

has been s a id  th a t  i f  a M artian  got a l l  of her or h is  

im pressions of E arth  from te l e v i s io n ,  she o r he would con­

c lude  th a t  a l l  women on E arth  a re  between th e  ages o f 18 

and 32, th a t  Blacks a re  very  funny, th a t  N ative  American 

In d ian s always wear f u l l  d re s s ,  th a t  women a re  in e v ita b ly  

th e  v ic tim s o f som ething, th a t  Chinese people ru n  la u n d r ie s , 

and th e  l ik e .  Such p re s e n ta tio n s  o f people se rve  to  b u ild  

p re ju d ic e  and m ain ta in  s te re o ty p e s .
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S te reo ty p es  make i t  e a s ie r  to  m ain ta in  our p re ju d ic e s . 

We a re  th en  a b le  to  f i t  most o f th e  behavior we see  in to  our 

s te re o ty p e . We have a tendency to  see w ith in  m in o rity  groups 

only th o se  in d iv id u a ls  who f u l f i l l  our e x p e c ta tio n s . This 

tendency i s  c a l le d  s e le c t iv e  p e rc e p tio n . For example.

Suppose we b e lie v e  t h a t  N a tive  American Ind ians a re  a lc o h o l­

i c s .  Today we see  fo u r American In d ia n s . Three a re  so b e r. 

But we assume th a t  th o se  th re e  a re  th e  ex cep tio n , and when 

we see th e  fo u r th —a drunken In d ia n , we say , "See—I  knew 

a l l  Ind ians were d ru n k s."

The R osen thal s tu d ie s  suggest what s te re o ty p e s  can 

do in  term s of th e  s e l f - f u l f i l l i n g  prophecy. R osen thal and 

h is  co lleag u es  to ld  e lem entary  schoo l te a c h e rs  th a t  they  

could  expect c e r t a in  s tu d e n ts  to  ex ce l and c e r ta in  o th e rs  

to  do p o o rly . And su re  enough, t h a t 's  what happened. But 

th e  h i tc h  was, th e  s tu d e n ts  had been chosen random ly. There 

were no c r i t e r i a  fo r  b e lie v in g  th a t  one group should  do 

b e t te r  th an  ano ther excep t an e x p e c ta tio n  or p re ju d ic e  th a t  

had been i n s t i l l e d  in  th e  te a c h e r .

Even " p o s i t iv e "  p re ju d ic e  can be n e g a tiv e  in  t h e i r  

im pact. For example we o f te n  expect Asian-Americans to  

ex ce l acad em ica lly . But what happens to  th e  Asian-Am erican 

s tu d en t who does no t f i t  our s te reo ty p e?  What about a B lack 

person who d o e s n 't  have rhythm?

Grouping people acco rd ing  to  p re ju d ice s  a ls o  leads 

to  some u n fa ir  g e n e ra l iz a t io n s .  We f in d  o u rse lv es speaking
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of someone as "a  c r e d i t  to  h is  r a c e ,"  or say ing  we want a 

" q u a l i f ie d  woman" fo r  th e  jo b . I f  we never see  a member of 

an oppressed group as an in d iv id u a l ,  th en  th a t  person  b ears  

th e  p re ssu re  of p o ss ib ly  " s p o i l in g  i t  fo r  th e  o th e rs "  by 

making a m is take , o ffend ing  someone, or w ha tever. However, 

we seldom hear people say ing  o f an incom petent W hite male 

th a t  he has sp o ile d  chances fo r  o th e r  W hite men.

I d e n t i f i a b i l i t y  makes i t  e a s ie r  to  m a in ta in  p re ju d ic e s , 

Race and gender a re  h ig h ly  i d e n t i f i a b le .  The need to  f e e l  

su p e r io r  i s  a lso  conducive to  th e  m aintenance o f  p re ju d ic e . 

One way to  f e e l  good about o n e se lf  i s  to  put someone e ls e  

down.

P re ju d ice  occurs on a continuum th a t  goes from Covert 

to  O vert. (Draw on b o a rd .)  At th e  in a c tiv e  end o f  th e  con­

tinuum  is  avo idance . T his i s  th e  type  o f p re ju d ic e  found 

in  churches or s o r o r i t i e s  when we hear th e  d e fe n se , "We 

a r e n 't  d isc r im in a tin g  ; we j u s t  happen not to  have any 

m in o rity  members." One example i s  a  p o lic e  departm ent th a t  

has a h e ig h t requ irem ent th a t  p rec ludes most members o f ,  

say , a Chicano group to  q u a lify  fo r  employment. A nother i s  

lo c a tin g  an o rg a n iz a tio n  in  a  W hite community t h a t  i s  n o t 

se rv ic e d  by p u b lic  t r a n s p o r ta t io n .

The n ex t s te p  along th e  continuum i s  name c a l l in g  and 

joke  t e l l i n g :  P o lish  jo k e s , " n ig g e r ,"  "cam el jo c k s ,"  e tc .

The nex t s te p  along th e  continuum i s  d is c r im in a tio n :  

a c t iv e ly  denying o th e rs  t h e i r  r i g h t s .  Much o f th e  c i v i l
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r ig h ts  movements fo r  m in o r it ie s  and women has focused on 

is su e s  of d is c r im in a tio n  in  housing , employment, ed u ca tio n  

and th e  l ik e .

The nex t s te p  i s  a t ta c k .  Such a tta c k s  may ta k e  th e  

form o f c ro s s -b u rn in g s , t h r e a t s ,  b e a tin g  ( c i t e  most re c e n t 

or most widely-known examples, such as th e  Miami and Houston 

cases)o

The f i n a l  s te p  on th e  continuum i s  genocide, which 

i s  th e  conscious and d e l ib e ra te  k i l l i n g  o f la rg e  numbers of 

people . Examples: Lord G eoffrey Amherst paying th e  Ind ians

fo r  t h e i r  land  w ith  b lan k e ts  in fe s te d  w ith  sm allpox; s y p h i l is  

experim ents perform ed on Black p r iso n  inm ates in  M is s is s ip p i ;  

th e  T r a i l  o f T ears ; s t e r i l i z a t i o n  o f m in o rity  women.

In  summary, i t  i s  d o u b tfu l th a t  any person i s  w ithou t 

p re ju d ic e ; i t  i s  j u s t  a  q u e s tio n  o f which p re ju d ic e s  and 

what form th ey  ta k e .  I t  i s  im portan t to  no te  th a t  i t  i s  

more e f f e c t iv e  to  change behav io rs th an  a t t i t u d e s .  Once 

behav io rs change, th ey  may r e s u l t  in  a t t i t u d e  change, bu t 

the  re v e rse  i s  no t l ik e ly  to  be t ru e  (d iscu ss  behav io r 

m o d ifica tio n  p r in c ip le s  i f  t im e ) .

One r o le  th e  counselo r can p lay  i s  as psychoeducator: 

th a t  i s ,  p sy c h o lo g ic a l ed u ca to r. The counselo r can in te rv e n e  

a t  th e  group, in d iv id u a l or o r g a n iz a t io n a l / in s t i tu t io n a l  

le v e l  to  re e d u c a te  in d iv id u a ls  about t h e i r  p re ju d ice s  and 

to  beg in  to  p lan  fo r  behavior changes.
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CONTINUUM

COVERT OVERT

jo k e  t e l l i n g
avo idance  name c a l l in g  d is c r im in a t io n  a t ta c k  genocide

I______________________I................  , I_____________________ I________________I
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S ess io n  #3 : A Look a t  Racism

G o a ls ; To d i f f e r e n t i a t e  betw een p re ju d ic e  and rac ism

To look  a t  how ra c ism  fu n c tio n s  in  c o u n se lin g  as 

an  i n s t i t u t i o n  

S u p p lie s  : n ew sp rin t

magic marker 

ta p e

P lan :

1 . D iv id e  c la s s  in to  groups of ap p ro x im ate ly  s ix  

members.

2 . G ive each group th e  fo llo w in g  in s t r u c t io n s :

"Your ta s k  i s  to  d e s ig n  a r a c i s t  o u tp a t ie n t  

m en ta l h e a l th  f a c i l i t y —an agency whose jo b  i t  

i s  t o  p rov ide  m en ta l h e a l th  s e rv ic e s  to  th e  

p u b l ic .  Some a re a s  you may w ish  to  c o n s id e r  in  

your d es ig n  a re :  s t a f f i n g ,  p o l ic ie s  and p ro ­

c e d u re s , c l i e n t e l e ,  p h y s ic a l p la n t ,  t re a tm e n t 

program , th e o ry  b a s e , lo c a t io n ,  assessm en t and 

d ia g n o s is .  You a r e  n o t ,  o f c o u rse , l im i te d  to  

th e s e  c o n s id e r a t io n s ."  Give groups 40-50 m in­

u te s  to  d e s ig n  t h e i r  f a c i l i t i e s ,  w r i t in g  t h e i r  

id e a s  onto th e  n ew sp rin t w ith  th e  magic m ark e rs .

3 . Have groups p o st t h e i r  d e s c r ip t io n s  o f  th e  

f a c i l i t i e s .  Ask one person  from each group to  

r e p o r t  to  th e  c l a s s  how and why th e  f a c i l i t y  was 

desig n ed  as i t  w as.
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4 . F a c i l i t a t o r s  p ro cess  th e  r e s u l t s ,  fo c u s in g  on:

a .  What a re  th e  com m onalities in  a l l  th e  d e s ig n s  

t h a t  make th e  i n s t i t u t i o n s  r a c i s t ?  

bo How r e a l i s t i c  i s  each agency d e s ig n ed —how 

c lo s e  t o  r e a l i t y  i s  i t ?

5 . M in i- le c tu r e  d e f in in g  ra c ism .

6. Q u e s t io n s /d is c u s s io n

R a tio n a le  and D e s c r ip t io n  o f S tu d en t Response

T h is e x e rc is e  i s  d e sig n ed  to  h e lp  s tu d e n ts  i d e n t i f y  

th e  e lem en ts o f  ra c ism  and how i t  o p e ra te s  in  c o u n se lin g  

s p e c i f i c a l l y .  They d is c o v e r  t h a t  th e  i n s t i t u t i o n s  th e y  

have so c a r e f u l ly  d e s ig n ed  to  be r a c i s t  a re  no t v e ry  d i f f e r ­

e n t from th e  i n s t i t u t i o n s  i n  w hich th e y  may be w orking o r 

doing p r a c t i c e .  O ften  a  g roup w i l l  tu r n  t h i s  e x e rc is e  

around , and in s te a d  o f  d e s ig n in g  an i n s t i t u t i o n  ru n  by a 

W hite m a jo r i ty ,  th e y  d ev e lo p  one ru n  by m in o r i t ie s .  T h is 

re sp o n se  can  be p ro ce ssed  by exam ining how r e a l i s t i c  th e  

f a c i l i t y  i s ,  a s  w e l l  as th e  f l i g h t  and d e n ia l  in v o lv ed  in  

t h i s  ty p e  o f  re s p o n se .

T h is  e x e rc is e  i s  fo llo w ed  by a  m in i - le c tu re  d e f in in g  

rac ism  as power ( s o c i a l ,  economic and p o l i t i c a l )  p lu s  p r e j ­

u d ic e . The e x e rc is e  h e lp s  to  make e x p l i c i t  how th e  power 

d im ension makes i t  p o s s ib le  to  implement p re ju d ic e  s y s te m a t­

i c a l l y .  The e x e r c is e  and th e  le c tu r e /d is c u s s io n  shou ld  

r a i s e  two b a s ic  q u e s t io n s .  The f i r s t  concerns th e  n a tu re
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o f  ra c ism —th e  power p lu s  p re ju d ic e  d e f i n i t i o n .  The second 

i s  a q u e s tio n  o f r e s p o n s i b i l i t y .  As c o u n se lo rs  w orking 

w ith in  i n s t i t u t i o n s  where we en co u n te r ra c ism , w here does 

our e th i c a l  and m oral r e s p o n s i b i l i t y  l i e ?  To what e x te n t  

do we se rv e  th e  i n s t i t u t i o n  th a t  pays us and to  what e x te n t  

do we c h a lle n g e  th e  r a c i s t  n a tu re  o f  th e  i n s t i t u t i o n ?  I t  

i s  a t  t h i s  p o in t t h a t  s tu d e n ts  may b e g in  to  r e a l i z e  t h a t  

sim ply  by fo llo w in g  i n s t i t u t i o n a l  p o l ic ie s  ( fo r  exam ple, 

g iv in g  c u l t u r a l l y  b ia s e d  t e s t s )  th ey  may be a c t in g  in  a 

r a c i s t  m anner. They may a ls o  c o n fro n t th e  p o s s i b i l i t y  th a t  

th e y  p e rp e tu a te  ra c ism  by t h e i r  v e ry  ig n o ran ce  abou t i t .

These q u e s tio n s  w i l l  c o n tin u e  to  be c e n t r a l  d u rin g  th e  e n t i r e  

t r a in in g  p ro c e ss , s in c e  th e y  a re  n o t e a s i l y  answ ered.

The i n s t i t u t i o n  chosen  fo r  t h i s  d e s ig n  (gu idance  

c e n te r ,  c o u n se lin g  c e n te r ,  community m en ta l h e a l th  c e n te r ,  

c r i s i s  c o u n se lin g  c e n te r ,  o r w hatever) may be m od ified  

depending on th e  g ro u p . I t  i s  h e lp f u l  d u rin g  th e  i n t r o ­

d u c to ry  phase o f  th e  program  to  n o te  th e  work s e t t i n g s  o f  

p a r t i c ip a n ts  in  o rd e r  to  choose a focus fo r  t h i s  e x e rc is e  

t h a t  w i l l  be m ean ing fu l to  in d iv id u a ls  in  th e  g roup .
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N otes fo r  L ec tu re  on Racism 

The n o tio n  th a t  rac ism  i s  s o le ly  th e  KKK, A rchie 

Bunker ty p e s , o r th e  John B irch  S o c ie ty  i s  in a c c u ra te .

These a re  on ly  o v e r t ,  conscious m a n ife s ta tio n s ; rac ism  i s  

most p resen t a t  th e  c o v e r t ,  unconscious le v e l .  For example, 

I  d o n 't  have to  oppress or r e v i l e  m in o r itie s  o v e r t ly ;  a l l  I  

have to  do i s  u se  t e s t s  normed on a W hite, m id d le -c la ss  

p o p u la tio n  to  make d e c is io n s  about schoo l placem ent.

Power d i f f e r e n t i a t e s  p re ju d ic e  from rac ism : s o c ia l ,

economic and p o l i t i c a l  power; th e  power to  decide  what is  

im p o rtan t, where re so u rc e s  a re  to  be a l lo c a te d ,  what be­

h a v io r w i l l  be rew arded and punished.

Racism = power + p re ju d ice  

The q u e s tio n  i s ,  do 1 have th e  power to  develop a system  

based on my p re ju d ic e s ,  o r do I  b e n e f i t  from and have access 

to  such a  system?

Racism occurs a t  th re e  le v e ls :  th e  in d iv id u a l ,  the

i n s t i t u t i o n a l ,  and th e  c u l tu r a l  l e v e l .  We ten d  to  focus on 

th e  in d iv id u a l  l e v e l .  We f e e l  we a re  not r a c i s t  because we 

do no t see  our p re ju d ic e s , and most o f us do not id e n t i fy  

how we a re  pow erfu l.

B ut, W hite people a re  p a r t  o f r a c i s t  i n s t i t u t io n s  and 

a r a c i s t  c u l tu r e .  We a re  l ik e  th e  c h ild re n  in  th e  "Eye o f 

th e  S torm ." They d id n 't  have to  oppress o th e r  k id s  a c t iv e ly  

(a lthough  some chose t o ) . T heir p r iv ile g e s  accrued  sim ply 

by v i r tu e  o f th e  c o lo r  o f t h e i r  eyes— of who th ey  w ere. I f
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th e  s i t u a t io n  had gone on long enough, they  would have 

in te rn a l iz e d  th e  new ru le s  and seen  them as th e  norm, or 

sim ply th e  way th in g s  a re .

Racism a t  th e  i n s t i t u t i o n a l  le v e l  occurs in  housing , 

e d u ca tio n , governm ent, b u s in e ss , and, among o th e rs , coun­

s e l in g .  In  counseling  as an i n s t i t u t i o n  we can see  rac ism  

in  th e o ry , l ic e n s in g  p ro cesses , su p e rv is io n , te s t in g  and 

d ia g n o s is , d e f in i t io n s  o f  w e lln ess  and i l l n e s s ,  re se a rc h  

and t r a in in g .

Racism a t  th e  c u l tu r a l  le v e l  i s  apparen t in  v a lu e s , 

language, nonverbal communication, h i s to r y  books, th e  

t r a d i t i o n a l  h o lid a y s . For example. N a tive  Americans may 

consider T hanksgiving to  be a day of mourning. Taking 

language as an example, w i l l  a l l  th e  non-men in  th e  room 

p lease  stand?  Now a l l  th e  non-women. Language r e f l e c t s  

th e  accep ted  norm, and you w i l l  n o te  how o fte n  m in o r itie s  

a re  r e f e r r e d  to  as non-W hite, or so o f te n  in  counseling  

jo u rn a ls  as " s p e c ia l  p o p u la tio n s ."  The problem h e re  l i e s  in  

th e  n e g a tiv e  view th i s  language r e f l e c t s ,  o f  m in o rity  c u l ­

tu re s  as d e v ia n t or d e f ic ie n t .

When we look fo r  rac ism  (or sexism ) a t  th e  c o v e r t, 

i n s t i t u t i o n a l / c u l t u r a l  le v e l ,  we can f in d  i t :  Who runs th e

government? Who a re  th e  su p e rin te n d e n ts , b o sses , heads of 

c o rp o ra tio n s , members o f boards? Who has th e  h ig h e s t in fa n t  

m o r ta li ty  r a te ?  Who earns more? We can see i t  a t  th e  

i n s t i t u t i o n a l  and c u l tu r a l  le v e l- - th e n  we have to  ta k e  i t
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back to  th e  in d iv id u a l  le v e l  and ask  how i t  i s  being p e r­

pe tu a ted  and what we can do about i t .

The q u e s tio n  o f te n  a r i s e s ,  can  m in o r it ie s  be r a c i s t ?  

M in o ritie s  can c e r ta in ly  be p re ju d ic e d , b u t w ith  th e  power 

s t r u c tu r e  o f t h i s  n a tio n  as i t  i s ,  and by th e  d e f in i t io n  

h e re , m in o r itie s  cannot be r a c i s t  a g a in s t  W hites as a  group 

because rac ism  = power + p re ju d ic e . In d iv id u a l m in o rity  

persons may have power, bu t th a t  power has been g ra n te d , 

u s u a lly , by th e  system  and can be s im ila r ly  w ithdrawn. I t  

in  a narrow and shaky power base  and no t backed by h is to r y ,  

c u l tu r e ,  o r o th e r m ainstays of W hite rac ism .

Sometimes m in o r it ie s  g a in  power by w ithdraw ing from 

m a jo rity  c o n tro l le d  groups and form ing t h e i r  own groups.

An in te r e s t in g  phenomenon th en  o c cu rs : th e  power group

o b je c ts . "You c a n 't  form your own g ro u p ,"  they  say , " t h a t 's  

going too  f a r . "  Yet sometimes groups need to  se p a ra te  in  

o rd er to  come back to g e th e r  on an equal power b a s is .  T his 

phenomenon o f s e p a ra tio n  and a consequent n eg a tiv e  response  

by th e  m a jo rity  group has been a p p aren t in  th e  Black and 

L esb ian  s e p a r a t i s t  movements.

The major q u e s tio n s  we must c o n fro n t again  and aga in

a re :

How do we know what we d o n 't  know?

Who a re  we se rv in g —th e  i n s t i t u t i o n  or th e  c l ie n t?
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Stage Two; C onfronting  th e  R e a lity  o f Racism 

Katz (1978) i d e n t i f i e s  th re e  goa ls fo r  s ta g e  two:

1. to  co n fro n t p a r t ic ip a n ts  w ith  i n s t i t u t i o n a l  
rac ism

2. to  beg in  to  re e d u c a te  p a r t ic ip a n ts  about th e  
fu n c tio n in g  o f rac ism  in  i n s t i t u t io n s

3 . to  h ig h lig h t  in c o n s is te n c ie s  between i n s t i t u ­
t io n a l  v a lu es  and a t t i tu d e s  and i n s t i t u t i o n a l  
b eh av io rs  (p . 5 3 ).

Focusing on c o u n se lin g , th e  second s ta g e  as implemented h e re  

s p e c i f i c a l ly  examines counseling  th e o ry , counselo r educa­

t io n  and t r a in in g ,  assessm en t, d iag n o s is  and th e ra p e u tic  

s t r a t e g ie s .

In  t h i s  s ta g e , most p a r t ic ip a n ts  f in d  one or more 

d eep ly -h e ld  b e l i e f s  ch a llen g ed : th e  u se fu ln e ss  o f t e s t i n g ,

th e  u n iv e r s a l i ty  o f  a p a r t ic u la r  th eo ry  or t h e o r i s t ,  t h e i r  

a b i l i t y  and need to  be o f  h e lp . The c o n fro n ta tio n  between 

th e  va lu es and b e l i e f s  imbedded in  th e  counseling  p ro fe s s io n  

and how th e  p ro fe s s io n  i t s e l f  i s  r a c i s t  i s  a  c r i t i c a l  dimen­

s io n  of S tage Two. T his awareness in te n s i f i e s  and e s c a la te s  

p a r t i c ip a n ts ' em otional re sp o n se s . As Katz (1978) n o te s , 

th e  f a c i l i t a t o r 's  ta s k  during  t h i s  s ta g e  i s  a dua l one: to

con tinue  to  co n fro n t d isc re p a n c ie s  w ithou t a tta c k in g , and 

to  keep th e  fe e l in g s  being  su rfa ce d  a t  a  manageable le v e l  

w ith o u t d is s ip a t in g  them too  much, s in c e  th e se  f e e l in g s ,  i t  

i s  hoped, w i l l  h e lp  provide th e  impetus fo r  change. Katz 

(1978) suggests  th a t  rem inding p a r t ic ip a n ts  th a t  U nited 

S ta te s  c i t iz e n s  have grown up surrounded by rac ism  h e lp s to
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reduce th e  g u i l t  White p a r t ic ip a n ts  o f te n  f e e l ,  as w e ll  as 

th e  anger m in o rity  p a r t ic ip a n ts  e x p erien c e , as th ey  exp lo re  

th e  e x te n t and dynamics o f rac ism . She a ls o  su g g ests  r e ­

minding p a r t ic ip a n ts  th a t  th ey  w i l l  have an o p p o rtu n ity  to  

p lan  what th ey  p e rso n a lly  want to  do about rac ism  a t  a  l a t e r  

s ta g e  in  th e  t r a in in g .
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S ess io n  #4: Counseling T h eo ries : Value Free?

G oals: To h e lp  p a r t ic ip a n ts  c l a r i f y  th e  l im its  o f

t r a d i t i o n a l  counseling  th e o r ie s  

To g iv e  p a r t ic ip a n ts  an opp o rtu n ity  to  make e x p l ic i t  

t h e i r  own th e o r ie s  o f  he lp in g

Handouts ; S chaef, Â.W. I t ' s  no t n ecessa ry  to  deny a n o th e r 's  
r e a l i t y  in  o rder to  a ff irm  your own—th e  sy stem at­
iz a t io n  o f  dualism  in  th e  w hite  male s t r u c tu r e .
An address d e liv e re d  a t  th e  F i r s t  N a tio n a l Con­
fe ren ce  on Human R e la tio n s  in  E ducation , June 20, 
1978, M inneapolis, M innesota.

S u p p lie s ; news p r in t

magic marker 

tap e

Plan:

1. Have th e  c la s s  as a la rg e  group b ra in s to rm  a l l  

th e  counseling  (and psycho log ica l) th e o r i s t s  they  

can th in k  o f .  F a c i l i t a to r ( s )  l i s t  names on th e  

chalkboard .

2. F a c i l i t a to r ( s )  p rocess l i s t  w ith  c la s s :

a .  id e n t i fy  which th e o r i s t s  a re  W hite, m ale, 

m in o rity , female

b . r a t i o  m ale/fem ale names

c . ra c e  n f  th e o r i s t s

d . p o p u la tio n /c l i e n te le  on which t h e i r  th eo ry  

i s  based

3 . D ivide c la s s  in to  th re e  groups, one fo r  each o f 

th r e e  major th e o r e t i c a l  p o s it io n s :  b e h a v io ra l,
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p sy ch o an a ly tic , and h u m an is tic . A ssign each 

group four q u estio n s  to  answer about each 

th e o r e t i c a l  p o s it io n :

a . What assum ptions does th e  th eo ry  make about 

th e  n a tu re  of human beings?

b . How does th e  th eo ry  e x p la in  th e  way people 

change?

Co What i s  th e  n a tu re  o f th e  counseling  pro­

cess  (es) th a t  d e riv e  from t h i s  theory? 

d . What a re  th e  g o a ls  o f counseling  from th i s  

p e rsp ec tiv e?

4 . Have groups w r i te  answers th ey  g en era te  on 

n ew sp rin t.

5 . Groups post n ew sp rin t; one spokesperson fo r  each 

group summarizes g ro u p 's  work.

6. F a c i l i t a to r ( s )  p rocess r e s u l t s  in  term s o f:

a . s im i la r i t i e s /d i f f e r e n c e s  in  th e o r ie s

b . in d iv id u a l v s .  s o c ie t a l  focus o f th e o r ie s

c . in tra p sy c h ic  v s . e x tra p sy c h ic  focus of 

th e o r ie s

d . a c t io n  v s . non ac tio n  o r ie n ta t io n  o f th e o r ie s ,  

counseling  p ro cess .
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R a tio n a le  and D e sc r ip tio n  o f S tuden t Response

The f i r s t  e x e rc is e  i s  u s e fu l  i n  h e lp in g  p a r t ic ip a n ts  

d isco v er th a t  th e  phrase "w hite  male th eo ry "  i s  d e s c r ip t iv e  

and n o t mere r h e to r i c .  Most p a r t ic ip a n ts  e n te r  th e  c la s s  

assuming th e  u n iv e rs a l  a p p lic a t io n  o f th e o r ie s  to  a l l  popu­

la t io n s  . T his e x e rc is e  beg ins to  c a l l  t h a t  assum ption in to  

q u e s tio n .

The p ro cess in g  o f th e  group work on th e  th eo ry  bases 

should  r a i s e  f u r th e r  q u e s tio n s . Some examples o f a reas  th e  

f a c i l i t a t o r  may focus on a re :

1. To what e x te n t does th e  th e o ry  ten d  on focus 

on th e  in d iv id u a l as r e s p o n s ib le  fo r  h e r /h is  

own s i tu a t io n  ( i . e . ,  unconscious m o tiv a tio n )?

2. To what e x te n t do th e  v a lu es  o f th e  p r a c t i t io n e r  

determ ine how th e  th eo ry  w i l l  be implemented?

For example, in  behav io r th e ra p y , whose behavior 

i s  changed or seen  as needing changing? What 

behav io r do we choose to  change and why?

3 . How i s  th e  c o u n se lo r 's  r o le  defined?  D irec tiv e ?  

N ond irec tive?  How u s e fu l  a re  th e s e  approaches 

fo r v a rio u s  po p u la tio n s?  For example, low i n ­

come people (who a re  d is p ro p o r t io n a te ly  m ino rity ) 

may no t have th e  luxury  o f  engaging in  leng thy  

th e ra p y . Or th ey  may have immediate needs which 

may r e q u ire  a c t iv e  in te rv e n t io n  on th e  p a rt o f a 

counselo r r a th e r  th an  th e  more p a ss iv e  l is te n in g
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approach which many counselo rs and th e o r ie s  

a d o p t.

4 . How does th e  th eo ry  d e fin e  a d a p tiv e  b eh av io r— 

accord ing  to  some s ta n d ard  th a t  may be c u l tu r a l ly  

b iased ?  For example, th e  a b i l i t y  to  l iv e  

" in d ep en d en tly ” may be a p u n itiv e  d e f in i t io n  o f 

m ental h e a l th  fo r  a s in g le  m in o rity  mother w ith  

l i t t l e  form al ed u ca tio n . S e lf -d is c lo s u re  may be 

seen  as unadap tive  by some t r a d i t i o n a l  A sian- 

A m ericans.

5 . What i s  th e  re lev an ce  o f t h i s  th eo ry  to  a U nited  

S ta te s  m in o rity  popu lation?

T his c la s s  forms a b a s is  fo r  l a t e r  c la s s e s  where 

p a r t ic ip a n ts  a re  asked to  apply  t h e i r  th eo ry  b a se . Here 

p a r t ic ip a n ts  have an o p p o rtu n ity  to  c l a r i f y  what th ey  be­

l ie v e .  They may th en  con tinue  in  th e  cou rse  o f  t h i s  t r a i n ­

ing  to  examine and re d e f in e , i f  th ey  w ish , th e se  b e l i e f s .
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S ession  #5: An E x p e r ie n t ia l  E x p lo ra tio n  of
I n s t i tu t i o n s  a t  Work

Goals : P a r t ic ip a n ts  w i l l  reco g n ize  and c o n fro n t th e  is su e

o f i n s t i t u t i o n a l  rac ism  as i t  o p e ra te s  w ith in  

th e  counselo r t r a in in g  p ro cess .

P a r t ic ip a n ts  w i l l  experience  and p o rtra y  various 

m a n ife s ta tio n s  o f rac ism  and p re ju d ic e  as they  

may a r i s e  in  in d iv id u a ls  o p e ra tin g  w ith in  

i n s t i t u t i o n s .

Handouts ; S i tu a t io n  sh e e t fo r  a l l  s tu d e n ts

Role d e s c r ip t io n s  and name ta g s  to  each studen t 

"Competencies" to  m in o rity  s tu d e n t r o le  p layers

P la n ;

N ote: T his c la s s  i s  a  s im u la tio n  and re q u ire s  a t  le a s t

two hours to  com plete . I t  i s  d e s ira b le  to  

spend some tim e in  advance choosing who w i l l  be 

assig n ed  v a rio u s  r o l e s ,  th u s m inim izing the  tim e 

needed to  s e t  up th e  r o le - p la y .

1. D iscuss what a  s im u la tio n  i s .  Give p a r t ic ip a n ts  

in s t ru c t io n s  on how to  be in  a  s im u la tio n : Name

tag s  w i l l  id e n t i fy  th e  ro le s  p a r t ic ip a n ts  a re  

p lay in g . P a r t ic ip a n ts  should  not rea d  th e i r  

r o le s  to  each o th e r  b u t should  r a th e r  l iv e  th e  

r o l e ,  t ry in g  to  see  th e  w orld  from th e  view point 

o f t h e i r  r o le  and l e t t i n g  o th e rs  d iscover the  

type o f person th ey  a re  p lay ing  from th e  way
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th ey  a c t .  Hand out ro le s  and name ta g s ,  asking 

people no t to  sh a re  t h e i r  r o le s  a t  p re s e n t .

2o Read s i tu a t io n  a loud . Announce th a t  W hite and 

m in o rity  s tu d e n ts  and fa c u lty  w i l l  be g iven  15 

m inutes to  caucus and develop s t r a te g ie s  p rio r  

to  th e  m eeting .

3 . Announce beginn ing  and ending o f  th e  15 minute 

caucus tim e .

4 . Announce beginn ing  and ending o f  m eeting , but 

allow  person  p lay ing  c h a ir  to  le a d  th e  m eeting. 

F a c i l i t a to r ( s )  should observe and ta k e  process 

n o te s . M eeting should l a s t  about one h o u r.

5 . P rocess th e  s im u la tio n  w ith  th e  group, focusing  

on p e o p le 's  fe e l in g s  about t h e i r  own r o le s  and 

t h e i r  r e a c t io n s  to  o th e r s ' r o l e s .  D iscuss th e  

dynamics of rac ism  p a r t ic ip a n ts  observed during 

th e  s im u la tio n .

R a tio n a le  and D e sc rip tio n  of S tudent Response

The purpose o f  a s im u la tio n  i s  to  perm it p a r t ic ip a n ts  

to  a c t out behav io r th a t  th ey  would o therw ise  no t have an 

o p p o rtu n ity  to  engage in ,  and to  d isco v er som ething by th e  

experience . Thus i t  c o n tr ib u te s  to  s tu d e n ts ' le a rn in g  to  

have them a c t out r o le s  as d i f f e r e n t  as p o s s ib le  from th e i r  

own r e a l - l i f e  r o l e s .  P a r t ic ip a n ts  w ith  l i t t l e  experience  

w ith  and /o r understand ing  o f oppression  a re  o f te n  good
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ch o ices  to  p lay  m in o r i t ie s ,  fo r  example» I t  can  a ls o  be 

e n lig h te n in g  fo r  people to  p lay  a r o le  th ey  may be th in k in g  

o f ta k in g  on in  r e a l  l i f e —a woman who i s  in  th e  process of 

c o n sc io u sn e ss -ra is in g  ta k in g  on th e  r o le  o f  a  f e m in is t ,  fo r  

exam ple. I t  i s  h e lp fu l  to  in c lu d e  v o ca l s tu d e n ts  in  each 

group and to  choose a  s tro n g  p e rs o n a l i ty ,  and one who i s  

a b le  to  re c e iv e  feedback , to  p lay  th e  c h a irp e rso n . I t  may 

be h e lp f u l  to  ask  fo r  a v o lu n te e r . The s im u la tio n  i s  de­

sig n ed  to  accomodate groups o f v a rio u s  s i z e s ,  and p a r ts  may 

be added or d e le te d . I t  i s  im p o rtan t, however, to  keep 

m in o rity  s tu d e n t r o le s  as a num erica l m in o rity  w ithou t 

making them such a  sm all group th a t  th ey  become v o ic e le s s .

I t  i s  a ls o  im portan t th a t  f a c i l i t a t o r s  l e t  p a r t ic ip a n ts  

s tru g g le  w ith  th e  s im u la tio n . As c o n f l ic t  a r i s e s ,  p a r t i c i ­

pan ts may become v e ry  q u ie t ,  and th e  s im u la tio n  may appear 

to  f a l t e r .  The tem p ta tio n  fo r  th e  f a c i l i t a t o r  may be to  

end th e  s im u la tio n  a t  t h i s  p o in t.  Coping w ith  th e  c o n f l ic ts  

and th e  fe e l in g s  th a t  a r i s e ,  however, i s  p a r t  o f  th e  le a rn in g  

experience  o f th e  s im u la tio n . I f  th e  f a c i l i t a t o r  does not 

"save" th e  p a r t ic ip a n ts ,  th ey  w i l l  have to  f in d  a way to  

co n tin u e  working on re s o lv in g  th e  d is p u te , and t h i s  process, 

can th e n  be d iscu ssed  a f t e r  th e  s im u la tio n  ends.

The way th e  s im u la tio n  a c tu a l ly  goes depends on th e  

group . M in o rity  s tu d e n ts  and sym pathetic  m a jo r ity  group 

persons may or may no t c o n su lt or jo in  fo rc e s ,  fo r  example. 

C o n f lic t  may be loud and v o c a l or p o l i te  and c o n tro l le d .
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W hatever happens, however, p a r t ic ip a n ts  w i l l  be l ik e ly  to  

experience  c o n f l ic t in g  fe e lin g s  a s s o c ia te d  w ith  t h e i r  r o l e s .  

I t  i s  c r u c ia l  t h a t  p a r t ic ip a n ts  have th e  o p p o rtu n ity  to  

express f u l ly  t h e i r  fe e lin g s  and o b se rv a tio n s  in  th e  la rg e  

group fo llo w in g  th e  s im u la tio n —to  d e - r o le .  T his i s  where 

th e  r e a l  le a rn in g  tak e s  p lace .

Once th e se  fe e lin g s  have been ex p re ssed , i t  i s  th e  

f a c i l i t a t o r ' s  ta s k  to  process what happened, u sin g  in p u t 

from th e  d e -ro lin g  d isc u ss io n  as w e ll  as from th e  s im u la tio n . 

Follow ing a re  some a re a s  on which f a c i l i t a t o r s  may w ish to  

focus :

1 . Power and c o n tro l :  Who had power and c o n tro l?

Who d id n 't?  How could  you t e l l ?  How d id  those  

w ith  power keep i t ?  How d id  th o se  w ithou t t r y  

to  g e t i t ?

2 . P a r t ic ip a t io n :  Who ta lk e d ?  Who d id n 't?  When

d id  th ey  t a l k  or no t?  What d id  th a t  mean? Whose 

in te rv e n tio n s  were heard  and responded to ?

3 . What was th e  outcome o f th e  s i t u a t io n  and m eeting? 

How d id  th a t  happen?

4 . What about th e  ro le s  t h a t  people  were p lay ing  

caused  them to  behave as th e y  d id? How d id  

p e o p le 's  behavior change in  th e  course  o f th e  

s im u la tio n ?

5 . To what e x te n t does what happened in  th e  sim ula­

t io n  happen in  th e  w orld  a t  la rg e ?  How does
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what happened h e re  a f f e c t  your view o f th e  

" r e a l  w o rld ."

I f  se ss io n s  occur a week a p a r t ,  as th ey  a re  designed  

to  h e re , i t  can a ls o  be h e lp fu l  to  provide some tim e during  

th e  fo llow ing  se s s io n  to  d isc u ss  fe e lin g s  and o b se rv a tio n s 

concern ing  th e  s im u la tio n . P a r t ic ip a n ts  may d iscover they  

have l in g e r in g  q u estio n s  or emotions as they  r e f l e c t  on th e  

ex p erien ce . D iscussing  th e s e  a re a s  w i l l  a id  in  d e -ro lin g  

and g e t t in g  c lo s u re .
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S im ulation

S itu a t io n

You a re  p a r t  o f a  counseling  psychology program a t  

a major u n iv e r s i ty .  The fa c u lty  and s tu d e n ts  a re  m ostly  

W hite. There i s  a core  o f m ino rity  s tu d en ts  in  th e  program 

as w e ll  as some v o ca l f e m in is ts .

The program has r e c e n t ly  rece iv ed  ÂPÂ (American 

P sycho log ica l A sso c ia tio n ) Approval. The Dean o f  th e  C ollege 

o f E ducation and th e  f a c u l ty  in  th e  Counseling Psychology 

program a re  ex trem ely  p leased  about th i s  ap p ro v a l, as i t  

s tre n g th e n s  th e  program no t only in  th e  S ta te ,  bu t n a t io n a l ly  

as w e l l .  The Dean, j u s t  b e fo re  re c e iv in g  APA ap p ro v a l, had 

in d ic a te d  a d e s ire  to  merge th e  program w ith  th e  Psychology 

Department i f  APA d id  not san c tio n  th e  program.

R ecen tly , th e  C ollege o f E ducation has s ta te d  a  con­

ce rn  fo r  th e  in c o rp o ra tio n  o f  m u lt ic u l tu ra l  ed u ca tio n  in  a l l  

o f th e  program. The m in o rity  s tu d en ts  in  th e  Counseling 

program a re  t i r e d  o f th e  lack  o f a c tio n  and a l l  th e  r h e to r i c .  

They have worked to g e th e r  and developed a l i s t  o f demands 

which they  f e e l  a re  e s s e n t ia l  fo r a l l  s tu d e n ts  and f a c u l ty  

in  th e  program.

The C hair o f  th e  Counseling Psychology Program has 

c a l le d  an emergency m eeting o f  fa c u lty  and s e le c te d  s tu d e n ts

to  address t h i s  is s u e .  designed by: Judy H. K atz , Ed.D.
C ollege o f E ducation  
U n iv e rs ity  o f  Oklahoma 
Norman, OK 73019
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C hair o f th e  C ounseling Psychology Program

You a re  a  W hite male who i s  c h a ir  o f th e  counse ling  
psychology program. As C hair you fought hard  to  g e t APA 
ap p ro v a l. You r e a l i z e  t h a t  th e  app roval was e s s e n t ia l  fo r  
th e  s u rv iv a l  o f th e  program.

As C hair fo r  th e  p a s t fou r years you have r e a l l y  
p u lle d  th e  program to g e th e r .  You have a r e p u ta t io n  fo r  
being f a i r ,  honest and s e n s i t iv e .  You a re  ex trem ely  con­
cerned about th e  m in o rity  s tu d e n ts ' demands as you d id  not 
see  th e  problems as being  so paramount. You a re  a ls o  con­
cerned  about what t h i s  might do fo r  m orale o f f a c u l ty ,  and 
fa c u lty -s tu d e n t  r e la t io n s h ip s .

As C hair you have th e  r e s p o n s ib i l i ty  o f convening a 
m eeting w ith  th e  f a c u l ty  and r e p re s e n ta t iv e s  o f d i f f e r e n t  
s tu d e n ts  o p in io n s . Your goa l i s  to  re s o lv e  t h i s  as s a t i s ­
f a c to r i l y  as p o s s ib le  fo r  a l l  concerned. You want to  avoid  
a t  a l l  c o s ts  having t h i s  blown up and causing  a b ig  r i f t  in  
th e  program.

F a c u lty  Member

You a re  a B lack m ale, ten u re d , f a c u l ty  member. 
You've been a t  th e  U n iv e rs ity  fo r  7 y e a rs . You g e t along 
w e ll w ith  your c o lle a g u e s . B a s ic a lly , you b e lie v e  th a t  
people a re  people--you  te a c h  your cou rses a cc o rd in g ly .
You f e e l  c o lo r  i s  no t an is s u e .

F a c u lty  Member

You a re  a W hite m ale, ten u red , f a c u l ty  member.
You've been a t  th e  U n iv e rs ity  fo r  18 y ears  and look forw ard 
to  r e t i r i n g  in  2 . At t h i s  p o in t, you 'd  much r a th e r  work in  
your garden th a n  w orry about th e  program.

F a c u lty  Member

You a re  a W hite m ale, ten u re d , f a c u l ty  member.
Y ou 're  re sp o n s ib le  fo r  te a ch in g  th e  t e s t i n g  c o u rse . You 
t r y  whenever p o ss ib le  to  address th e  n e g a tiv e  e f f e c t s  of 
t e s t in g  on m in o r i t ie s .  Yet you do not f e e l  th a t  t e s t s  
should  be done away w ith . You f e e l  th a t  t e s t s  a re  th e  b e s t 
measures we have and an e s s e n t ia l  p a rt  o f th e  program.
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F a c u lty  Member

You a re  a  W hite m ale, te n u re d , f a c u l ty  member. You 
a re  w e ll known in  th e  f i e l d  o f  co u n se lin g  psychology. In  
f a c t ,  you were m ainly re s p o n s ib le  fo r  th e  program ’s r e c e iv ­
ing  o f  APA ap p ro v a l. You th r e a te n  to  q u i t  i f  any th ing  
je o p a rd iz e s  th a t  hard-won ap p ro v a l.

F a c u lty  Member

You a re  a Chicano m ale, u n ten u red , f a c u l ty  member. 
You a re  very  p o l i t i c a l l y  invo lved  in  m in o rity  i s s u e s .  In  
f a c t ,  you helped  th e  m in o rity  s tu d e n ts  d r a f t  t h e i r  l i s t  o f 
demands.

F a c u lty  Member

You a re  a W hite m ale, u n ten u red , f a c u l ty  member. You 
a re  concerned about th e  s ta n d a rd s  o f th e  program d e c l in in g — 
p a r t i c u la r ly  in  l ig h t  of th e  new APA ap p ro v a l. I t ’s your 
fe e l in g  th a t  overcom pensation to  m in o r i t ie s  has been th e  
cause  o f th a t  in  o th e r  c o n te x ts . You do no t want to  see  th a t  
happen h e re .

F a c u lty  Member

You a re  a W hite m ale, te n u re d , f a c u l ty  member. You 
a re  extrem ely sym pathetic  to  th e  m in o rity  s tu d e n ts ’ concerns. 
You in  your cou rses a c t iv e ly  d e a l w ith  c r i t i c a l  is s u e s  r e ­
gard ing  c ro s s - c u l tu r a l  c o u n se lin g .

F a c u lty  Member

You a re  a W hite m ale, un tenu red  f a c u l ty  member. You 
a re  th e  most r e c e n t ly  h ire d  f a c u l ty  member. Having ju s t  
a r r iv e d  a t  th e  U n iv e rs i ty , as an a s s i s t a n t  p ro fe s so r , you 
f in d  y o u rse lf  s t i l l  s t ru g g lin g  to  g e t acc lim ated  to  th e  
ways o f th e  U n iv e rs ity . You a re  su p p o rtiv e  o f m in o rity  
s tu d e n ts ’ i s s u e s .  In  f a c t ,  your d i s s e r t a t io n  was concerned 
w ith  th e  p o l i t i c a l  im p lic a tio n s  o f c o u n se lin g .
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F acu lty  Member

You a re  a W hite fem ale, un tenu red , f a c u l ty  member.
You c o n s id e r y o u rs e lf  a  s tro n g  fe m in is t .  You've f e l t  very  
f r u s t r a te d  w ith  your c o lle a g u e s ' lack  o f su p p o rt. (You a re  
th e  only fem ale on th e  s t a f f . )  What p a r t i c u la r ly  angers 
you i s  th e  degree o f  sexism  you 've experienced  on th e  s t a f f .  
Although th e re  i s  a v e rb a l commitment to  m u lt ic u l tu ra l  
ed u ca tio n , you d o n 't  f e e l  th a t  th e  s t a f f  has been w il l in g  
to  d e a l w ith  t h e i r  sexism , l e t  a lone  rac ism .

I .  W hite S tuden ts

You a re  r e a l l y  concerned about th e  m in o rity  s tu d e n ts ' 
demands. You r e a l i z e  th a t  th e  c u r r ic u la  has no t d e a l t  
ad eq u a te ly  w ith  m in o rity  co u n se lin g . You support th e  
m in o rity  s tu d e n ts .

I I .  W hite S tuden ts

You f e e l  angry about t h i s  whole s i tu a t io n .  Y ou 're  
t i r e d  about a l l  th e  s p e c ia l  trea tm e n t m in o r it ie s  have g o tte n  
r e c e n t ly .  You f e e l  th a t  th e  C ounseling Psychology program 
i s  designed  to  make you th e  b e s t  counselo r p o s s ib le . I f  
m in o r i t ie s  d o n 't  want t h a t ,  l e t  them go somewhere e l s e .  You 
p a r t i c u la r ly  r e s e n t  tak in g  counseling  m in o r it ie s  c la s s .
There a re  enough re q u ire d  courses in  th e  program as i t  i s .

I I I .  W hite S tuden ts

You a re  a v o c a l fe m in is t . You agree  w ith  th e  m inor­
i t y  s tu d e n ts .  Yet you a lso  want to  make su re  th a t  th e  
com petencies ex tend beyond m in o rity  is su e s  to  in c lu d e  women 
as w e l l .  You f e e l  i t  i s  e s s e n t ia l  t h a t  m in o r it ie s  and 
women connect and support each o th e r . You y o u rse lf  a re  
t i r e d  o f th e  W hite male p e rsp e c tiv e  th a t  i s  predominant in  
th e  program—p a r t ic u la r ly  th e  s e x is t  language, jo k e s , and 
co n s tan t s tu d y in g  o f  White male t h e o r i s t s .

IV. W hite S tuden ts

You b e lie v e  th a t  people a re  peop le . I f  everyone 
would j u s t  be s e n s i t iv e  to  one ano ther w e 'd  have a lo t  le s s
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problem s. Y ou 're  in  support o f th e  m in o rity  s tu d e n ts  bu t 
a g a in s t s p e c ia l  tre a tm e n t.

M inority  S tuden ts

You a re  t i r e d  o f th e  rh e to r ic  th a t  you c o n s ta n tly  
h ear about m u lt ic u l tu r a l  ed u ca tio n . You see  l i t t l e  a c tio n  
ta k in g  p lace  in  th e  Counseling Psychology program. O ften 
you f e e l  used because you a re  in  f a c t  m in o r i t ie s .

You a re  t i r e d  of being in v is ib le  in  th e  program. 
O ften  you f e e l  t h a t  th e  only  tim e y o u 're  recogn ized  i s  as 
an ex p ert on "m in o rity "  is s u e s .  However, th e  curricu lum  
rem ains White and token .

You as a  group of concerned s tu d e n ts  have developed 
a l i s t  o f demands t h a t  you f e e l  a re  e s s e n t ia l  fo r  a l l  s tu ­
d en ts  and fa c u l ty  to  not only adop t, b u t develop b eh av io ra l 
mechanisms to  implement and en fo rc e . You f e e l  th a t  th e  
program does n o t develop c u l tu r a l ly  competent counselo rs 
fo r  any group—p a r t ic u la r ly  working w ith  m in o r i t ie s .

Your s p e c i f ic  demands in c lu d e :

1. Adoption by fa c u lty  and s tu d e n ts  o f Competency 
sta tem en t as o u tlin e d  by m in o rity  s tu d e n ts .

2. P lan  o f  a c t io n  la id  out by fa c u l ty  to  enab le  
a l l  s tu d e n ts  to  develop s a id  com petencies.
(T his a ls o  means fa c u lty  as a  f i r s t  s te p  must 
develop th e se  com petencies.)

3. Abolishm ent o f te s t in g  co u rse . The (req u ired ) 
t e s t i n g  course  i s  a p e rp e tu a tio n  o f rac ism .
By tea ch in g  people to  use th e  t e s t  program 
r e in fo rc e s  oppression  o f m in o r i t ie s .

4 . M oratorium on White t h e o r i s t s .  For nex t 
sem ester a l l  courses a re  to  be ta u g h t Arom a 
m in o rity  p e rsp e c tiv e .

5 . M in o rity  s tu d e n ts  want inpu t on a l l  h i r in g  of 
new fa c u l ty  members to  in su re  t h a t  m in o r i t ie s  
a re  h ir e d .

6. M in o rity  s tu d e n ts  want in p u t on adm issions 
com m ittees. A s p e c if ic  number o f  s lo t s  fo r  
m asters and d o c to ra l s tu d e n ts  shou ld  be s e t  
a s id e  fo r  m ino rity  s tu d e n ts . You would l ik e  
h a l f  o f a l l  s lo t s  fo r  m in o rity  c a n d id a te s .
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TTT ATT. OF THE ABOVE DEMANDS ARE NOT MET;

You have met w ith  a  law yer. You in te n d  to  sue th e  
C ollege o f E ducation  and th e  C ounseling Psychology program 
in  a  c la s s  a c t io n  s u i t  fo r  n o t p ro p e rly  p rep a rin g  you as 
c o u n se lo rs .

You have a lso  spoken to  some key in d iv id u a ls  a t  APA 
to  see  about th e  revoking o f APA a p p ro v a l. You a re  aware 
th a t  th e  program i s  not f u l ly  m eeting w ith  APA's s tan d ard s  
and w i l l  u se  your power i f  n ecessa ry  to  revoke th e  approva l 
u n le s s  your concerns a re  heard  and some changes a re  made.

Competencies fo r  Working w ith  M in o rity  C lie n ts

The fo llow ing  p r in c ip le s  a re  co n sid ered  e s s e n t ia l  
fo r  th e  com petent counseling  th e ra p y  o f m in o r i t ie s :

1. C o u n se lo rs /th e ra p is ts  a re  knowledgeable about 
m in o r i t ie s ,  p a r t i c u la r ly  w ith  reg a rd  to  b io lo g i ­
c a l ,  p sycho log ica l and s o c ia l  is su e s  t h a t  have 
impact on m in o r it ie s  in  g e n e ra l o r on p a r t ic u la r  
groups o f m in o r itie s  in  our s o c ie ty .

2. C o u n se lo rs /th e ra p is ts  a re  aware t h a t  th e  
assum ptions and p recep ts  o f th e o r ie s  re le v a n t 
to  t h e i r  p ra c tic e  may apply  d i f f e r e n t ly  to  
W hites and non-W hites. C o u n se lo rs /th e ra p is ts  
a re  aware o f th o se  th e o r ie s  and models th a t  
p ro sc rib e  or l im it  th e  p o te n t ia l  o f m in o rity  
c l i e n t s ,  as w e ll  as th o se  t h a t  may have p a r t i ­
c u la r  u se fu ln ess  fo r  m in o rity  c l i e n t s .

3 . A fte r  form al t r a in in g ,  c o u n s e lo r s / th e ra p is ts  
con tinue  to  ex p lo re  and le a rn  o f is su e s  r e l a te d  
to  m in o r i t ie s ,  in c lu d in g  s p e c ia l  problems of 
m in o rity  subgroups, th roughou t t h e i r  p ro fe s s io n a l  
c a r e e r s .

4 . C o u n se lo rs /th e ra p is ts  reco g n ize  and a re  aware o f 
a l l  forms o f opp ression  and how th e se  in te r a c t  
w ith  rac ism .

5 . C o u n se lo rs /th e ra p is ts  a re  knowledgeable and aware 
o f  v e rb a l and nonverbal p rocess v a r ia b le s  
( p a r t i c u la r ly  w ith  re g a rd  to  power in  th e  r e l a ­
tio n s h ip )  as th e se  a f f e c t  m in o r i t ie s  in  c o u n se lin g / 
th e rap y  so th a t  th e  c o u n s e lo r / th e r a p is t - c l ie n t  
in te r a c t io n s  a re  no t a d v e rse ly  a f fe c te d . The need 
fo r  shared  r e s p o n s ib i l i ty  between c l i e n t s  and
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c o u n s e lo r s / th e ra p is ts  i s  acknowledged and 
im plemented.

6. C o u n se lo rs / th e ra p is ts  have th e  c a p a b i l i ty  of 
u t i l i z i n g  s k i l l s  t h a t  a re  p a r t i c u la r ly  f a c u l ­
t a t i v e  to  m in o r it ie s  in  g e n e ra l and to  p a r t ic u la r  
subgroups o f m in o r i t ie s .

7 . C o u n se lo rs / th e ra p is ts  a s c r ib e  no pre-conceived  
l im i ta t io n s  on th e  d i r e c t io n s  o r n a tu re  of 
p o te n t ia l  changes o r g o a ls  i n  co u n se lin g / 
th e ra p y  fo r  m in o r i t ie s .

8 . C o u n se lo rs / th e ra p is ts  a re  s e n s i t iv e  to  circum ­
s ta n c e s  where i t  i s  more d e s i r a b le  fo r  a m inor­
i t y  c l i e n t  to  be seen  by a m in o rity  c o u n se lo r/ 
t h e r a p i s t .

9 . C o u n se lo rs / th e ra p is ts  use  n o n - ra c is t  language 
in  c o u n se lin g /th e ra p y , s u p e rv is io n , teach in g  
and jo u rn a l  p u b lic a tio n s .

10. C o u n se lo rs / th e ra p is ts  a re  aware o f and c o n tin u a lly  
rev iew  t h e i r  own v a lu es  and b ia s e s  and th e  e f f e c t  
o f  th e s e  on t h e i r  m in o rity  c l i e n t s .  C ounselo rs/ 
th e r a p i s t s  understand  th e  e f f e c t  o f rac ism  upon 
t h e i r  own development and fu n c tio n in g  and th e  
consequent va lues and a t t i tu d e s  they  ho ld  fo r  
them selves and o th e rs .

11. C o u n se lo rs / th e ra p is ts  a re  aware o f how th e i r  
p e rso n a l fu n c tio n in g  may in f lu e n c e  th e i r  e f f e c ­
t iv e n e s s  in  c o u n se lin g /th e rap y  w ith  m in o rity  
c l i e n t s .  They m onitor t h e i r  fu n c tio n in g  th rough  
c o n s u l ta t io n , su p e rv is io n  o r th e rap y  so th a t  i t  
does n o t ad v erse ly  a f f e c t  t h e i r  work w ith  m inor­
i t y  c l i e n t s .

12. C o u n se lo rs / th e ra p is ts  suppo rt th e  e lim in a tio n  o f 
rac ism  w ith in  i n s t i t u t io n s  and in d iv id u a ls .

Adapted from: APA G uidelines fo r  C ounseling Women,
D iv is io n  17.
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S tage  T hree; D ealing w ith  F ee lin g s

As Katz (1978) n o te s , W hite aw areness t r a in in g  arouses 

many fe e l in g s  i n  p a r t ic ip a n ts .  For many, fundam ental b e l i e f s  

a re  being  ch a llen g ed  by new p e rsp e c tiv e s  and in fo rm atio n .

For o th e r s ,  is su e s  may re s u r fa c e  th a t  have been b u ried  or 

fo rg o tte n . At some p o in t, p a r t ic ip a n ts  need to  s o r t  through 

th e se  f e e l in g s  l e s t  th ey  impede r a th e r  th an  enhance p rog ress 

toward rac ism  aw areness and a c t io n .  The major goa l o f s ta g e  

th re e  a c t i v i t i e s  i s  to  h e lp  p a r t ic ip a n ts  share  t h e i r  fe e lin g s  

w ith  each o th e r .  T his sharing  p rocess he lps to  re a s s u re  

p a r t ic ip a n ts  t h a t  t h e i r  fe e lin g s  a re  le g i t im a te  in  th a t  

o th e rs  a re  ex p erien c in g  s im ila r  f e e l in g s .  The sh a rin g  a lso  

he lp s to  develop  a norm o f openness in  th e  c la s s  th a t  w i l l  

make i t  e a s ie r  fo r  p a r t ic ip a n ts  to  e x p lo re  rac ism  a t  a more 

p e rso n a l le v e l  l a t e r  in  th e  t r a i n in g .

As no ted  in  th e  in tro d u c tio n  to  t h i s  c h a p te r , t h i s  

c la s s  was no t planned in  the  o r ig in a l  s y lla b u s . I t  was 

in c lu d ed  because o f  a p e rcep tio n  on th e  p a rt  o f th e  f a c i l i ­

t a to r s  o f  r i s i n g  te n s io n s  in  th e  c l a s s .  As th i s  course has 

developed over s e v e ra l  sem este rs , i t  has focused in c re a s in g ly  

on p rov id ing  p a r t ic ip a n ts  w ith  d a ta  and experiences th a t  

focus sh a rp ly  on rac ism  in  c o u n se lin g . As noted in  th e  

in tro d u c tio n  to  t h i s  c h a p te r , th e  len g th y  trea tm en t of 

s ta g e  two is su e s  may mean th a t  s ta g e  th re e  a c t i v i t i e s  w i l l  

need to  beg in  d u rin g  s ta g e  two i f  fe e l in g s  a re  to  be kept 

manageable and p a r t ic ip a n ts  a re  to  rem ain  open to  le a rn in g .
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The sense o f th e  f a c i l i t a t o r s  a t  t h i s  s ta g e  in  th e  l i f e  o f 

t h i s  group was th a t  f e e l in g s  were a t  a p o in t where th ey  

might b lock  p a r t ic ip a n ts  from f u r th e r  ex p lo rin g  is s u e s  o f 

rac ism . P a rt o f th e  p rocess o f doing W hite aw areness t r a i n ­

ing i s  being a l e r t  to  th e  c lim a te  of th e  group. Some groups 

may be more th re a te n e d , o ffended , e x c ite d  or o therw ise  

moved by th e  experience  th a n  o th e rs . F e e lin g s , p a r t i c u la r ly  

o f  anger or g u i l t ,  may b lo ck  p ro g re ss . On th e  o th e r  hand, 

a llow ing  fe e lin g s  to  d i s s ip a te  too  soon may le s se n  th e  

impact o f th e  t r a in in g .  F a c i l i t a to r s  can only  use  t h e i r  

b e s t  judgment in  w alking th e  m iddle road  between th e s e  two 

ex trem es.

S tage th re e  a c t i v i t i e s  a re  not add ressed  a g a in  in  

t h i s  course  s t r u c tu r e  u n t i l  th e  workshop, which occurs a f t e r  

s ta g e  fo u r has been i n i t i a t e d .  T his arrangem ent i s  no t an 

id e a l  one. I t  occu rred  because p a r t ic ip a n ts  were u n ab le , 

fo r  a number o f  v a l id  re a so n s , to  agree on a  workshop d a te  

c lo s e r  to  th e  m iddle o f  th e  c o u rse , where s ta g e  th re e  

o rd in a r i ly  would occu r. P a r t o f th e  purpose o f th e  workshop 

i s  to  provide a  p ro longed , in te n se  exposure to  t r a in in g  th a t  

w i l l  encourage f e e l in g s  to  su rfa c e  and be worked th ro u g h . 

Thus th e  f a c i l i t a t o r s  chose to  delay  fu r th e r  s ta g e  th re e  

a c t i v i t i e s  u n t i l  we cou ld  a s su re  a c lim a te  more conducive to  

exp ress ing  and working th rough  fe e l in g s .
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S ession  #6 : Where Have We Been? Where Are We Going?
T ra d i t io n a l  and N o n tra d itio n a l Models o f C ounseling

Goals ; Give p a r t ic ip a n ts  an o p p o rtu n ity  to  sh are  some o f 

th e  fe e l in g s  and id eas  they  have had in  th e  

preceding  f iv e  weeks.

Give p a r t ic ip a n ts  an o p p o rtu n ity  to  s e t  goals fo r  

them selves fo r  th e  rem ainder of th e  sem ester.

Compare t r a d i t i o n a l  and n o n tra d i t io n a l  models of 

co u n se lin g .

Handouts ; Response sh ee t

P la n ;

1. Hand out response  s h e e t .  Give in d iv id u a ls  f iv e  

m inutes to  j o t  down words or phrases in  response  

to  each q u e s tio n .

2. Ask c la s s  to  b reak  in to  groups o f fo u r , t e l l i n g  

people to  choose th re e  o th e r  members they  w i l l  

be com fortab le  sh a rin g  w ith . Give each group a 

b lan k  response  s h e e t . T e l l  groups t h a t ,  u sing  

th e  in d iv id u a l  response  sh ee ts  th ey  have com­

p le te d  and th e  jo u rn a ls  th ey  have brought to  

c la s s  to  tu rn  in ,  th ey  a re  to  d isc u ss  th e  ques­

t io n s  on th e  response  s h e e t . Ask one group mem­

b e r to  rec o rd  group responses and be prepared  to  

r e p o r t .  Give groups about 30 m inutes fo r  th i s  

ta s k .
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3 . Ask spokesperson  fo r  each group to  r e p o r t  on 

group d is c u s s io n  and re sp o n se s .

4 . F a c i l i t a t o r ( s )  summarize and respond  to  group 

r e p o r t s .

5 . L ec tu re : T ra d i t io n a l  and n o n tr a d i t io n a l  models

o f c o u n se lin g .

6. C o lle c t jo u r n a ls .

R a tio n a le  and D e sc r ip tio n  o f S tuden t Response

Responses to  t h i s  a c t iv i t y  in d ic a te d  t h a t  p a r t i c i ­

pan ts were ex p erien c in g  a  wide range o f  f e e l in g s :  d ep res­

s io n , g u i l t ,  a n x ie ty , enjoym ent, e ag e rn e ss , a n g e r, inade­

quacy, d e fe n s iv e n e ss , d iscom fo rt and f r u s t r a t i o n  were a l l  

named. A number o f p a r t ic ip a n ts  exp ressed  a growing anger 

about th e  p re ju d ic e  and rac ism  they  saw around them, g u i l t  

about t h e i r  own rac ism , and a sense o f inadequacy about 

where and how to  b eg in  t o  change. O ther p a r t ic ip a n ts  com­

p la in ed  o f  th e  v a lu e - la d e n  m a te r ia l  be ing  p re se n te d ; they  

f e l t  th e re  was no p erm iss ion  to  be p re ju d ic e d  in  th e  c la s s .

A common theme could  be summarized a s ,  "Now we know about 

rac ism . OK—so how do we apply  our knowledge as counselo rs?"  

A number o f s tu d e n ts  ex p ressed  a sense o f in c re a se d  discom­

f o r t  around th e  m in o rity  s tu d e n ts  in  th e  c la s s  and a d e s ire  

to  hear more from them . Responses c le a r ly  r e f l e c t e d  an 

in c reased  awareness o f  rac ism  by p a r t ic ip a n ts  ; th ey  a lso  

r e f le c te d  a good d e a l o f  d iscom fort about what to  do, i f  

any th in g , w ith  t h a t  aw areness.
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F a c i l i t a to r s  responded to  th e  comments by acknowledg­

ing  th e  pain  and d isco m fo rt invo lved  in  c o n fro n tin g  White 

rac ism . We r e i t e r a t e d  th e  developm ental n a tu re  o f  th e  

le a rn in g  p ro cess : th a t  one can only be where one i s  a t  th e

tim e and th en  go on from th e r e .  We acknowledged as w e ll 

th e  dilemma exp ressed  by many p a r t ic ip a n ts :  on th e  one hand,

I  d o n 't  want t o  be seen  as r a c i s t ,  but I  a ls o  d o n 't  know how 

much I 'm  w i l l in g  or a b le  to  change. We owned th e  values 

in h e re n t in  th e  m a te r ia l ;  bu t we a lso  p o in ted  ou t th a t  as 

th e  i n i t i a l  e x e rc is e  dem onstra ted , a l l  c o u n se lin g  courses 

c o n ta in  m a te r ia l  th a t  i s  v a lu e - la d e n . F in a l ly ,  we r e i t e r ­

a te d  th a t  th e  c la s s  would no t provide a  cookbook—th a t  

p a r t ic ip a n ts  would have to  choose w hat, i f  a n y th in g , th ey  

would do w ith  t h e i r  le a rn in g s .

The r e s u l t s  o f t h i s  process appeared to  be g re a te r  

t r u s t  among p a r t i c ip a n ts ,  as th ey  seemed to  ex p ress  fe e lin g s  

and id eas  more f r e e ly  in  t h i s  and fo llow ing  c la s s e s .  I t  

a ls o  gave th e  f a c i l i t a t o r s  a chance to  t r y  a g a in  to  c o rre c t  

any erroneous e x p e c ta tio n s  by p a r t ic ip a n ts  about what th ey  

cou ld  expect to  le a rn  in  th e  c la s s .  I t  gave f a c i l i t a t o r s  a 

chance to  see  what needed more re in fo rcem en t o r focus in  

fu tu re  p re s e n ta tio n s .  I t  a ls o  gave f a c i l i t a t o r s  th e  oppor­

tu n i ty  to  re a s s u re  p a r t ic ip a n ts  th a t  th e  f e e l in g s  they  were 

ex p erien c in g  were a c c e p ta b le ;  th a t  i t  was OK to  be f r u s t r a te d  

or angry , and to  say so . I t  i s  hoped th a t  p a r t ic ip a n ts  got 

perm ission  to  own t h e i r  fe e l in g s  in  a  p lace  where i t  was 

s a fe  to  do so .
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The le c tu re  on n o n tra d i t io n a l  counseling  models p ro ­

v id es  a l t e r n a t iv e s  to  th e  counseling  th e o r ie s  and tech n iq u es 

c r i t iq u e d  in  p rev ious weeks. I t  fo llow s up on th e  Schaef 

a r t i c l e ,  and a ls o  p rov ides a background to  a fu tu re  e x e rc is e  

in  looking a t  W hite c u ltu re  by h e lp in g  s tu d e n ts  to  see  th a t  

what i s  not n e c e s s a r i ly  what must be and th a t  th e re  a re  

d i f f e r e n t  ways to  p e rce iv e  th e  same phenomena.



168

Notes fo r  L ec tu re  on T ra d i t io n a l/N o n tra d i t io n a l 
Models o f Counseling

This le c tu re  i s  based on Cheek, D,K. A sse rtiv e  b lack  
. . .puzz led  w h ite : A b lac k  p e rsp ec tiv e  on a s s e r t iv e
beh av io r. San Luis Obispo, C a l . : Impact P u b lish e rs ,
I n c . ,  1976 and T orrey , E .F . The mindgame; W itchdoctors 
and p s y c h ia t r i s t s . New York; Emerson H a ll, 1972.

Counseling i s  made up o f  a  body o f knowledge and

v a lu e s ; our v a lu e s  and n o tio n s  g e t embedded in  a th eo ry

w ithou t our knowing i t .  Our v a lu es  come in  p a rt  from our

c u ltu r e ,  and c u l tu r e  i s  l ik e  a w a ll made o f g la s s :  i t  i s

hard  to  see  how i t  i s  e n c lo sin g  u s . This le c tu re  i s  designed

to  compare and c o n tr a s t  b r i e f l y  th e  t r a d i t i o n a l  va lues

W hite, m id d le -c la ss  cou n se lo rs  b rin g  to  counseling  w ith  some

a l te r n a t iv e  models o f  h e lp in g .

T ra d i t io n a l ;

tim e as f ix e d ;  th e ra p e u tic  hour

la b e ls :  normal v s . abnormal .

v a lu e  on v e rb a l  behav io r ; t a l k  th e ra p ie s ,  
s e l f - d is c lo s u r e

nonverbals ; eye c o n ta c t—we need to  be looking 
a t  one an o th er to  be h e lp in g

r a t i o n a l ,  l in e a r  th o u g h t, s c i e n t i f i c  method

q u a n t i f ic a t io n ;  numbers having meaning, i . e .
IQ sc o re s , SAT's, GRE's, o th e r t e s t s  needed fo r  
assessm ent in  q u a n ti f ia b le  term s

emphasis on doing; m astering  and c o n tro l l in g  th e  
environm ent

co m p e titio n  valued

in d iv id u a lism ; p a r t i c u la r ly  White people look a t  
them selves as in d iv id u a ls  but see o th e rs  as p a rt  
o f a  group
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in te r n a l  c o n tro l ;  in d iv id u a l  r e s p o n s ib i l i ty  

hard  work = success 

dualism  o f mind and body 

Our whole way o f working w ith  people as counse lo rs  i s  based 

on th e se  k inds o f assum ptions. For example, we expect peo­

p le  to  work hard  a t  th e rap y  i f  they  expect to  be s u c c e s s fu l.

The body o f knowledge and v a lu es  fo r  n o n tra d i t io n a l  

counseling  comes from indigenous h e lp e rs  such as w itch  doc­

t o r s ,  cu randeros, m edicine peop le , zen , and o th e r h e a lth  

p ro v id ers  o u ts id e  th e  W hite middle c l a s s .  Some o f  th e  

va lues and assum ptions h e re  by c o n tr a s t  would be: 

tim e as a p ro cess : flow ing

in tu i t io n  v s .  r a t i o n a l i t y

nonverbal s ty le s  v a r ie d :  e .g .  Eskimos may be
uncom fortable w ith  group th e ra p y ; A sians and 
N ative  Americans may p lace  v a lu e  on no t s e l f -  
d is c lo s in g  and see d i r e c t  eye c o n ta c t as a 
s ig n  o f  rudeness

being a t  one w ith  th e  environm ent 

co o p era tio n

emphasis on th e  w e ll-b e in g  o f th e  group over 
th e  im portance o f  th e  in d iv id u a l

being v s . doing: accep tin g  what i s  v s .  t ry in g
to  change i t

in te g ra t io n  o f  mind and body

The q u e s tio n  fo r  counselo rs becomes : how f le x ib le

can we be or a re  we w il l in g  to  be? We a re  ta lk in g  about 

developing an a p p re c ia tio n  fo r  d if fe re n c e s  h e re , y e t what 

commonly happens w ith  W hite people i s  a  d e n ia l  o f d if fe re n c e s ,
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We say , f o r  example, " I  d o n 't  see  you as Black" to  a B lack 

person, th u s n eg a tin g  an im p o rtan t p a r t  of them and o f  uso 

Or i f  we do ta k e  som ething from an o th er c u ltu re  or c u l tu r e s ,  

we rename i t  to  make o u rse lv es  more com fo rtab le . Such i s  

th e  case  w ith  th e  r e c e n t  i n t e r e s t  in  h o l i s t i c  h e a l th .  I t  

i s  im portan t fo r  us to  be a b le  t o  hear and to  c r e d i t  how

th e  c l i e n t  names th e  problem . T h is i s  c ru c ia l  i f  we a re  to

be o f s e rv ic e  to  th e  c l i e n t .

Can we be f l e x ib le  in  our s t y l e s ,  in  what we do, and

in  our a b i l i t y  to  accep t d if f e re n c e s  and va lue  them? T his 

i s  p a r t  o f what we a re  look ing  a t  in  t h i s  t r a in in g .
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Response Sheet

The purpose o f t h i s  e x e rc is e  i s  to  h e lp  you focus on your 
ex p erien ces in  t h i s  course and where you a re  a t  t h i s  p o in t 
i n  your le a rn in g . P lease  respond to  th e  fo u r a re a s  below 
in  term s o f your experience  in  t h i s  co u rse .

1 . What le a rn in g s  have you had—e ith e r  in  term s o f c o n te n t 
or about y o u rse lf?

2. What would you l ik e  to  le a rn  b e fo re  th e  end o f  th e  
sem ester?

3 . What q u e s tio n s  have been r a is e d  fo r  you?

4 . What fe e l in g s  have emerged fo r  you?

5 . O th e r. . .



172

S ession  #7: Racism in  M ental H ealth :
An Exam ination o f Assessment

Goals : S tudents w i l l  examine and experience  th e  c u l tu r e -

bound n a tu re  o f  t e s t s .

Handouts : C ounterbalance T est

S upplies : WAIS, WAIS-R, WISC, WISC-R, and S tan fo rd  B inet

te s t in g  k i t s

P la n :

1. R eturn  jo u rn a ls .

2. A dm inister co u n te rb a lan ce  t e s t .

3. P rocess fe e l in g s  o f p a r t ic ip a n ts  in  tak in g  

t e s t ;  go over answ ers.

4. D ivide c la s s  in to  groups o f s ix  o f so . Give 

each group an in te l l ig e n c e  te s t in g  k i t .  I n s t r u c t  

th e  groups to  examine th e  c o n te n ts  o f t h e i r  k i t s  

and to  id e n t i f y  as many th in g s  about th e  t e s t  as 

th ey  can th a t  m ight be c u l tu r a l ly  b ia s e d .

5. Have groups r e p o r t  on t h e i r  f e e l in g s .  D iscuss 

r e s u l t s .

R a tio n a le  and D e sc r ip tio n  o f S tudent Response

The purpose o f ad m in is te rin g  th e  coun te rbalance  

in te l l ig e n c e  t e s t  i s ,  o f  c o u rse , to  g ive  s tu d e n ts  th e  ex­

p erience  of tak in g  a  t e s t  over co n ten t th a t  i s  common know­

ledge in  c u ltu re s  o th e r  th a n  W hite m iddle c la s s .  The ex­

perience  can be in te n s i f i e d  by announcing th e  t e s t  as a pop 

qu iz  and m ain tain ing  a t e s t in g  atm osphere in  th e  c la s s  w h ile
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p a r t ic ip a n ts  a re  com pleting th e  t e s t .  S tuden ts f in d  th e  

t e s t  v e ry  f r u s t r a t in g  and a re  g e n e ra lly  tak e n  aback by how 

few answers th ey  know. Some sim ply g ive  up, lo s in g  any 

m o tiva tion  to  ta c k le  such u n fa m ilia r  m a te r ia l .  In  p ro cess­

ing th e  ex p e rien ce , i t  i s  im portan t fo r  th e  f a c i l i t a t o r  to  

no te  t h a t  much o f most IQ t e s t s  i s  based on what i s  c o n s id e r­

ed to  be "common knowledge" and to  examine how many o f  the  

qu estio n s  on th e  t e s t  would be common knowledge in  th e  c u l­

tu re s  to  which they  r e f e r .

T his e x e rc is e  forms an e x c e lle n t  backdrop fo r  th e  

ta s k  o f  look ing  a t  s tan d a rd  in te l l ig e n c e  t e s t s  fo r  c u l tu r a l  

b ia s .  S tuden ts  a re  a b le  to  g e n e ra te  leng thy  l i s t s  o f ways 

in  which th e  t e s t s  th ey  a re  examining might be c u l tu r a l ly  

b ia se d , from th e  t r a d i t i o n a l  m id d le -c la ss  v a lu es  im p lic i t  

in  a  q u e s tio n  about keeping away from bad company to  is su e s  

o f ra p p o rt b u ild in g  and tim ed t e s t s .  T es tin g  e x p e rts  might 

w e ll o b je c t to  th i s  item -by-item  approach to  c r i t iq u in g  an 

in te l l ig e n c e  s c a le .  The argument has been t h a t  w h ile  th e re  

may appear to  be c u l tu r a l  b ia s  in  p a r t ic u la r  item s, s tu d ie s  

have no t dem onstrated r e l i a b ly  th a t  m in o rity  persons p e r­

form le s s  w e l l  on any p a r t ic u la r  item . The r a t io n a le  fo r 

t h i s  e x e rc is e ,  however, i s  t h a t  p a r t ic ip a n ts  a re  w e ll t r a in e d  

in  th e  t r a d i t i o n a l  view o f in te l l ig e n c e  t e s t i n g .  T his ex e r­

c is e  g iv es  them an o p p o rtu n ity  to  look a t  th e  t e s t s  from an 

a l t e r n a t iv e  p o in t o f  view . P a r t ic ip a n ts  a re  o f te n  su rp r ise d  

and concerned a t  what th ey  see  when t h e i r  p e rsp e c tiv e  i s  

a l te r e d .
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COUNTERBALANCE INTELLIGENCE TEST

1. Angel M artinez cannot work a t  h i s  job  because he keeps 
th in k in g  o f  "B orinquen," H is d e s ire  i s  to  go to ;
a .  P uerto  Rico
b . New York
c . Mexico
d . The Big C ity
e . His s i s t e r ' s  wedding

2. P u erto  R icans a re  no t c i t i z e n s  o f th e  U nited  S ta te s  bu t 
have s im ila r  r ig h ts  as r e g i s te r e d  a l i e n s ,
a .  True
b . F a lse

3 . A dulcim er i s :
a .  a  fo lk  in s tru m e n t,
b . a  m i l i ta n t  f ig h tin g  fo r  c i v i l  r i g h t s .
c .  a  cow whose m ilk  has ru n  d ry .
d . a  ve ry  ug ly  g i r l .

4 . The t h i r d  g e n e ra tio n  o f U .S .-b o rn  Japanese-A m ericans 
r e f e r  to  them selves a s :
a .  I s s e i .
b . N is e i ,
c .  S a n se i,
d . th e  yellow  p e r i l .

5 . The in te rm in g lin g  o f In d ian s  and Spaniards in  Mexico 
evolved a  new people and c u l tu r e  c a l le d :
a .  B a rr io ,
b .  C a rn a l.
c . Pachuco.
d . M estizo .

6. F ry  b read  r e f e r s  to :
a .  Wonderbread
b . F r i to s
c .  f r i j o l e s
d . In d ia n  bread

7. Soul food has been p u b lic iz e d  to  th e  p o in t th a t  W hites 
have heard  o f " c h i t t l i n s . "  What a re  th ey  made of?
a .  P ig in te s t in e s
b .  P ig b lad d ers
c . Chicken l iv e r s
d . F r ie d  waterm elon r in d s
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8 . Wasichus r e f e r s  Co:
a . b u ffa lo
b . peace t r e a t y
c . w h ite  man
d . stomach ache
e . S p i r i t  o f  T rib a lism

9o " I  am Joaquin" i s  a poem w r i t te n  by:
a .  Anthony Quinn
b . Jo se  G u tie rre z
c . Rodolfo "Corky" Gonzales
d . Joaqu in  M u rie tta

10. Americans o f  Chinese a n c e s try  a re  known as in d u s tr io u s  
w orkers. They a t ta in e d  t h e i r  r e p u ta t io n  through:
a .  m i l i ta n t  f ig h t in g  fo r  c i v i l  r i g h t s .
b . working h a rd  fo r  t h e i r  W hite b o sse s .
c .  b u ild in g  laundry  f a c i l i t i e s  th roughou t th e  n a tio n .
d . none o f th e  above.

11. The HatfieId-M cCoy feud had i t s  o r ig in s  during  which 
o f  th e  fo llo w in g :
a . American R ev o lu tio n .
b . s t r i p  m ining d is p u te .
c .  C iv i l  War.
d . World War I .
e . in te rm a rr ia g e  between f a m il ie s .

12. The f i r s t  women's convention  in  th e  U .S . took  p lace  
in  what year?
a .  1920
b . 1848
c . 1978
d . 1963

13. B erry  Gordy was:
a .  a  Green Bay Packer.
b . a  c o rp o ra tio n  p re s id e n t.
c .  an opera s t a r .
d . th e  f i r s t  B lack adm itted  to  th e  a s tro n a u t program.

14. Which t r i b e  came from th e  w esternm ost p a r t  o f th e  USA?
a . Mohawk
b . Creek
c . Sioux
d . Pima
e . Cherokee
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15. S i no en tienden  e s te  examen le s  e s ta u d ia n te s  de e s ta  
c la s e  e s ta n
a . enamorados.
b . confundidos.
c . b ie n  v en id o s .
d . c o n te n te s .

16. Mexican-Americans l o s t  a l l  r ig h ts  o f language and c u l ­
t u r a l  t i e s  to  t h e i r  form er coun try  a f t e r  th e  d e fe a t o f 
Mexican G eneral S an ta  Anna.
a . True
b . F a lse

17. P lay ing  th e  dozens i s :
a . buying a c a r to n  o f eggs.
b . ta lk in g  about your mama.
c .  b e t t in g  on a number,
d . shoo ting  d ic e .

18. Which woman was a  c an d id a te  fo r  th e  U .S. P residency?
a , E liz a b e th  Cady S tan to n
b . F lo rence  Kennedy
c . Susan B. Anthony
d , S h ir le y  Chisolm

19. In  1864 th e  man who k i l l e d  a group of N avajos, d e s tro y ­
ing  th e i r  food , hogans, peach o rchards and c u t t in g  o f f  
th e  b re a s ts  o f th e  women was:
a .  G eneral C a rle to n
b . G eneral C uster
c .  K it Carson
d . C olonel Henry B. C arrin g to n

20. The term  "Shrunken Head o f Pancho V illa "  r e f e r s  to :
a .  d e -ed u ca tio n  o f Chicano c h ild re n .
b . stoop  la b o r .
c .  m igrant w orkers.
d . th e  B a rr io .

21. The Black L ib e ra tio n  c o lo rs  o f re d , b lack  and green  
were f i r s t  in tro d u ced  by:
a . L ero i Jones
b . W.E.B. DuBois
c . Marcus Garvey
d . S tokely  Carm ichael
e . Langston Hughes
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22. The meaning o f Wounded Knee i s  t h a t :
a . In d ian s o f th e  1890's  regarded  i t  as th e  l a s t  

b a t t l e  o r l a s t  i n s u l t  and no more could  be 
endured.

b . In d ian s o f to d ay , d ea lin g  w ith  a m ili ta n c y  and 
co n sc io u sn ess , use  i t  as a  r a l ly in g  p o in t, a 
symbol o f d e fia n c e .

c .  n e i th e r  o f th e  above.
d . bo th  o f th e  above.

23. Many O r ie n ta ls  c a l l  f r i e d  s tu ffed -m e a l dum plings:
a .  lumpia
b . ja u - tz e
c . gyoza
d . a l l  o f th e  above
e . none o f th e  above

24. T a ilin g s  a re :
a .  sc rap s from hog b u tch e rin g  used in  making souse 

and p ick led  so u l food.
b . s l a t e ,
c .  two hammers on a down an ’ o u t.
d . a  p o lic e  s ta k e -o u t.

25. The f i r s t  l in e  o f th e  o r ig in a l  "Negro N a tio n a l Anthem" 
goes:
a . We s h a l l  overcome
b . L if t  e v ’ry  v o ice  and sing
c . We’r e  a  w inner and , , .
d . Lord have mercy. Lord have mercy, L O R D .  . ,
e . C arry me back to  old
f .  Keep on p u sh in ’

26. Which o f  th e  fo llow ing  in d iv id u a ls  does no t have B lack 
an cestry ?
a . Aesop
b . A lexander Dumas pere
c . Robert Browning
d . Makeda, Queen o f Sheba
e . none o f  th e  above

27. Which o f th e  fo llow ing  W hite in d iv id u a ls  was not 
involved  in  f ig h tin g  racism ?
a . Levi C o ffin
b . W illiam  Lloyd G arriso n
c . Howard G r i f f in
d . Prudence C ran d all
e . none o f th e  above
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S ess io n  #8 : Racism in  M ental H ea lth :
Â Continued Look a t  Assessm ent

Goals : S tuden ts w i l l  become aware o f some o f  th e  sources

o f  c u l t u r a l  b ia s  in  t e s t s  as id e n t i f i e d  in  th e  

l i t e r a t u r e .

S tuden ts w i l l  become aware of some o f th e  e f f e c ts  

o f th e  u se  o f  c u l tu r a l ly  b ia se d  t e s t s  on m inor­

i t y  c h i ld re n .

S tuden ts w i l l  become aware o f some o f  th e  e f f o r t s  

to  rem ed ia te  c u l tu r a l  b ia s  in  t e s t i n g .

S tuden ts w i l l  examine th e i r  own fe e l in g s  about and 

e x p erien ces  w ith  t e s t i n g ,  and a l t e r n a t iv e s  they  

may w ish  to  examine.

Handouts ; " Id e o lo g ie s  A ssoc ia ted  w ith  Two Models of
S o c ie ty ,"  From SOMPA (System o f  M u lt ic u l tu ra l  
P l u r a l i s t i c  A s s e s ^ e n t ) T ech n ica l M anual, New 
York: The P sy ch o lo g ica l C o rp o ra tio n , 1979,
p . 25.

" I l l i n o i s  Judge Upholds IQ T es t Use: D eparts
from L arry  P ,"  by B arbara A rm strong. APA 
M onitor. 1980 (November).

P lan ;

1. L e c tu re : C u ltu ra l  B ias in  T e s tin g .

2. D ivide c la s s  in to  groups of s ix  o r so . Ask 

groups t o  d isc u ss  th e  fo llow ing  q u e s tio n s :

a .  How does t e s t i n g  a f f e c t  people in  my 

p ro fe s s io n a l  s e t t in g ?

b . Are we p repared  to  use t e s t s ?

c .  W ith what popu la tions?
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d . For what purposes?

e . What changes need to  be made, i f  any?

f .  What can I  do to  h e lp  see  th a t  th o se  changes 

a re  made?

R a tio n a le  and D e sc r ip tio n  o f S tuden t Response

The le c tu re  p o r tio n  o f  t h i s  c la s s  i s  designed  sim ply 

to  g iv e  s tu d e n ts  some c o g n itiv e  in p u t on th e  is s u e  o f c u l ­

t u r a l  b ia s  in  t e s t i n g .  Few s tu d e n ts  w ere aware o f th e  

f in d in g s  o f th e  M ercer s tu d ie s ,  fo r  exam ple. In fo rm ation  

on b ia s  in  t e s t in g  i s  s c a t te r e d  th rough  a v a r ie ty  o f 

so u rc e s ; a le c tu re  seemed th e  most e f f i c i e n t  way to  prov ide 

a c o g n it iv e  backup fo r  th e  experience  o f th e  p revious week.

The d isc u ss io n  i s  designed  to  p e rso n a liz e  th e  i s s u e .  

A ll  c o u n se lo rs  a re  t r a in e d  to  some degree  in  t e s t i n g ,  and 

v i r t u a l l y  a l l  agencies and schoo ls u se  t e s t in g  to  some 

e x te n t .  Many c o u n se lo r - tra in e e s  hope to  make a  l iv in g  a t  

psychom etry. Counseling p ro fe s s io n a ls ,  th e n , must make 

d e c is io n s  about th e  use  o f t e s t s  from an inform ed b ase .

They must a lso  face  th e  c o n f l i c t s  t h a t  may a r i s e  i f  th ey  

t r y  to  modify p o l ic ie s  around an i n s t i t u t i o n  as en trenched , 

as r e p u ta b le ,  and as p r o f i ta b le  as t e s t i n g .  Up to  t h i s  

p o in t,  many p a r t ic ip a n ts  have been ask in g  in  some f r u s t r a ­

t io n ,  "But what can I  do?" T his e x e rc is e  o f f e r s  them an 

o p p o rtu n ity  to  beg in  to  answer th a t  q u e s tio n . Of co u rse , 

t e s t in g  goes beyond IQ T e s ts :  p r o je c t iv e s ,  i n t e r e s t
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in v e n to r ie s ,  p e rs o n a l i ty  t e s t s —a l l  may have b ia s .  T his 

se s s io n  a d d re sses  m erely th e  t i p  o f th e  t e s t in g  ic e b e rg .
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Notes fo r  L ectu re  on C u ltu ra l B ias i n  T es tin g

Note: T his le c tu re  i s  based la rg e ly  on re se a rc h  done
by Jane R, M ercer, Ph.D .—D iv is io n  o f S p e c ia l E ducation , 
C a lifo rn ia  S ta te  Department o f E ducation . Study funded 
by th e  C enter fo r  Epidem iologic S tu d ie s , NIMH.

Mercer d e sc rib e s  a s tudy  done in  R iv e rs id e , C a lifo rn ia  

between 1963 and 1965. P opu la tion  100,000: 5% B lack , 8%

Spanish-surnam e, 80% E ng lish  speaking C aucasian  (Anglo). 

Purpose: to  com plete a comprehensive epidem iology o f m ental

r e ta r d a t io n  in  R iv e rs id e ; to  lo c a te  a l l  persons in  th e  a re a  

who were m en ta lly  re ta rd e d  and to  id e n t i fy  them by sex , 

ra c e , s - e - s ,  where th ey  l iv e d , e tc .

Method: 1) id e n t i f i e d  241 agencies t h a t  provided

se rv ic e s  to  " re ta rd e d "  persons; asked them to  id e n t i fy  

in d iv id u a ls  th ey  regarded  as m entally  re ta rd e d  (d id  no t pro­

v id e  d e f in i t io n ) ;  r e s u l te d  in  names o f 812 p erso n s; 2) during  

household in te rv ie w s , asked respondents to  p rov ide inform a­

t io n  about any m entally  re ta rd e d  persons th e y  know o f who 

were l iv in g  in  th e  community; r e s u l te d  in  243 names.

A n a ly sis : compared c h a r a c te r i s t i c s  o f  persons

la b e le d  by v a rio u s  agencies and by n e ig h b o rs .

F ind ings ( s e le c te d ) :

1. The p u b lic  schools were th e  prim ary la b e le r s ;  

th ey  nominated 429 o f 812 agency nominees ; 340 

o f t h e i r  nominees not named by o th e r  agencies or 

ne ig h b o rs .
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2. The p u b lic  schoo ls se rved  a s  th e  major sc reen in g  

and r e f e r r a l  agency; o th er o rg an iz a tio n s  used 

t h e i r  r e p o r t s ,  r e f e r r e d  persons th e re  fo r  

assessm en t.

3 . P u b lic  schoo ls r e l i e d  m ainly on IQ t e s t s  in  

making d iag n o ses .

4 . B lack and Spanish-surnam e c h ild re n  who were 

te s te d  by th e  schoo l p sycho log is t were more 

l ik e ly  to  sco re  79 or below on th e  IQ t e s t  th an  

Anglo c h ild re n .

5 . Among th o se  sc o rin g  below 79 on th e  IQ t e s t ,  

c h ild re n  who were Spanish-surnam e, were from low 

SES le v e ls ,  o r had been id e n t i f i e d  by th e  te a c h e r  

as p o ss ib ly  m en ta lly  re ta rd e d , were more l ik e ly  

to  be p laced  in  s p e c ia l  c la s s e s .  Anglo c h ild re n , 

c h ild re n  from h ig h e r SES le v e ls ,  and c h ild re n  

who were no t la b e le d  as p o ss ib ly  m en ta lly  r e ­

ta rd e d  by th e  te a c h e r  were le s s  l ik e ly  to  be 

recommended fo r  such placem ent.

6. There were 4% tim es as many Spanish-surnam e 

c h ild re n  and tw ice  as many B lack c h ild re n  in  

c la s s e s  fo r  th e  m en ta lly  re ta rd e d  as would be 

expected  from t h e i r  p ro p o rtio n  in  th e  p o p u la tio n ,

7. Only 19% o f  c h ild re n  p laced  in  s p e c ia l  c la s s e s  

re tu rn e d  to  th e  m ainstream  program; 23% dropped 

o u t, 46% were e v e n tu a lly  excluded from school
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or were p laced  in  o th e r  i n s t i t u t i o n s ,  11% 'ag ed  

o u t ' o f th e  program.

8 . 70% o f th e  c h ild re n  ho ld ing  th e  s ta tu s  o f m ental 

r e ta r d a te  in  sch o o l were no t perceived  as m en ta lly  

re ta rd e d  by persons in  t h e i r  neighborhood, nor 

were th ey  among th o se  nom inated as m en tally  

re ta rd e d  by o th e r  a g e n c ie s .

9 . The C a th o lic  p a ro c h ia l schools lab e le d  only  two 

c h ild re n  among th e  2800 e n ro lle d  as m en ta lly  

re ta rd e d . These schoo ls d id  no t use s ta n d a rd ­

ize d  t e s t s ,  employ p sy c h o lo g is ts  to  do t e s t i n g ,  

or have s p e c ia l  c la s s e s  fo r  th e  m en tally  r e ­

ta rd e d . However, when p ro je c t p sy ch o lo g is ts  

t e s te d  th e se  c h i ld re n ,  1.1% (o r about 28) 

sco red  below 79 on th e  S tan fo rd -B in e t and would 

have been e l i g i b l e  fo r  s p e c ia l  c la s s e s  i n  th e  

p u b lic  sch o o ls .

A lso conducted a  f i e l d  su rvey : screened  a l l  persons under

50 in  a  10% re p re s e n ta t iv e  sample o f  th e  housing u n i ts  in  

th e  c i t y  to  see  i f  th e y  were m en ta lly  re ta rd e d . D efined 

acco rd ing  to  c r i t e r i a  o f  American A sso c ia tio n  fo r  M ental 

D e fic ien cy  (AAMD): "subaverage  g e n e ra l i n t e l l e c t u a l

fu n c tio n in g  and i s  a s s o c ia te d  w ith  impairment in  a d a p tiv e  

b e h a v io r ."

subnorm al: 1) below 85 on IQ t e s t  accord ing  to  AAMD

2) in  sch o o ls  a t  tim e was g e n e ra lly  75-79
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3) t e s t  d e s ig n e rs  suggest below 70

(approx im ately  2,5% o f th e  popu la tion ) 

T e s ts  used : S ta n fo rd -B in e t (Form L-M) and Kuhlman-Binet

F indings ( s e l e c te d ) :

1. C h ild ren  and a d u lts  from lower SES and e th n ic  

m in o rity  backgrounds scored  lower on th e  IQ t e s t  

th a n  h ig h e r s t a tu s ,  nonm inority  p e rso n s .

2o B lack and Spanish-surnam e c h ild re n  from so c io ­

c u l tu r a l  backgrounds most s im ila r  to  th e  Anglo 

m a jo rity  perform  as w e ll  on IQ t e s t s  a s th e  

norm p o p u la tio n .

3 . The more s im ila r  a  Black o r Spanish-surnam e 

c h i l d 's  fam ily  background was to  t h a t  o f th e  

m id d le -c la s s  A nglo, th e  h ig h e r th e  IQ t e s t  s c o re .

Conclusions :

1. Need fo r  a  2 -dimens io n a l  d e f in i t io n  o f r e ta r d a ­

t io n  th a t  would re q u ire  in d iv id u a ls  to  sco re  

below norm al on b o th :

a .  measure o f ad ap tiv e  behavior

b . measure o f  i n t e l l e c t u a l  fu n c tio n in g  

b e fo re  be ing  diagnosed  as m en ta lly  r e ta rd e d .

(This recom mendation r e s u l te d  in  th e  development 

o f  th e  A daptive  Behavior In v en to ry  fo r  C h ild ren  

used in  th e  SOMPA).
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2 . The 3% c r i t e r i o n  should be adopted as th e  stan d ard  

c u to f f  le v e l  fo r  d e fin in g  subnorm ality  because 

(among o th e r  reaso n s)

a . produces r a t e s  most c lo s e ly  approxim ating 

community la b e lin g  r a te s

b . b e s t  i d e n t i f i e s  in d iv id u a ls  needing super­

v is io n  and s p e c ia l  h e lp

c . l e a s t  l ik e ly  to  s tig m a tiz e  n o n -m ajo rity  th an  

two SD below mean

0 7 T 3 r7 '2 a4 7 o  1 13.59% 34.13%
-3 -2 -1 C

3. The need fo r  p l u r a l i s t i c  norms to  d is t in g u is h

betw een s o c io c u l tu ra l ly  modal and s o c io c u l tu ra l ly  

nonmodal person : compare people w ith  o th e rs  from

th e  same c u l tu re  ( i . e . , SOMPA has developed norms 

fo r  B lacks, H isp a n ic s )—need norms fo r  m in o r i t ie s  

from d i f f e r e n t  a re a s—i . e . ,  urban so u th e rn  Black 

v s . r u r a l  sou thern  Black and even w i th in - s ta te  

d i f f e r e n c e s .

Mercer suggests  t h a t  p resen t ed u ca tio n a l assessm ent r e s t s  

on unexpressed assum ptions about th e  n a tu re  o f s o c ie ty .

She c a l l s  th e se  A nglo-conform ity  assum ptions and suggests  

an a l t e r n a t iv e  s e t  o f assum ptions based on c u l tu r a l  p lu r a l ­

ism . (Go over c h a r t  : Id eo lo g ie s  A ssoc ia ted  w ith  Two

Models o f S o c ie ty .)
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Other ex p e rts  have r a i s e d  s im ila r  q u e s tio n s  re g a rd ir^  

th e  te s t in g  o f m in o rity  group c h ild re n , (from S a t t l e r ,  

A n a s tas i, M ercer) Some o f th e s e  a re :

1. I s  th e  c o n ten t b iased ?  Example: S ta n fo rd -B in e t: 

"W hat's th e  th in g  to  do i f  ano ther c h i ld  h i t s  

you w ith o u t meaning to  do i t ? "

C orrec t : w alk away

In c o r re c t  : h i t  back

May no t be m eaningful fo r  th e  g h e tto  c h i ld .  

Example: WISC p ic tu re  o f comb w ith o u t some

te e th  a sk s , "W hat's m issing?" Suppose th e  c h ild  

has no t seen  a  comb w ith  a l l  o f  th e  t e e th ,  or 

has a  d i f f e r e n t  frame o f re fe re n c e ;  he or she 

may answer 'h e a d , ' ' h a i r , ' or 'n o th in g . ' A 

to o th le s s  comb may be common in  a poor fam ily . 

Example : S tan fo rd -B in e t asks what i s  a gown;

t h i s  word i s  no t common to  o th er-th an -W h ite  

c u l t u r a l  g roups.

2. Langauge: Does th e  examiner understand  th e  

exam inee 's responses?  ( i . e . , d i a l e c t ,  accen ted  

E n g lish , S pang lish ) I s  th e  t e s t  b e ing  g iven  in  

th e  c h i l d 's  prim ary language?

3. R apport: I s  th e  c h ild  com fortab le  in  t h i s  

s i tu a t io n ?  Does s /h e  answer q u ick ly  to  te rm in ­

a te  an uncom fortable  s i tu a t io n ?  In  a m a jo rity  

ex am in er/m in o rity examinee s i tu a t io n —i t  can be
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t h a t  to  t a l k  openly w ith  an Anglo w i l l  r e s u l t  

in  i n s u l t ,  harm, e tc .

4o E x p ec ta tio n s of exam iner: how f r e e  i s  s /h e  from

ste re o ty p e s?

5o What type  o f c o g n itiv e  s ty le  i s  req u ire d ?  IQ 

t e s t s  re q u ire  a n a ly tic  s ty l e ;  some argue th a t  

Mexican-American th in k in g  s t y l e ,  fo r  example, is  

p r im a r ily  r e l a t i o n a l .

6. I s  th e  process congruent w ith  th e  c u ltu re ?

Mexican-American and In d ian  c h i ld re n  may be un­

w i l l in g  to  "compete" a g a in s t tim e ; In d ian  c h ild re n  

may have an e n t i r e ly  d i f f e r e n t  sen se  o f tim e than  

Anglos o

7o On whom i s  th e  t e s t  normed? (In c lu d in g  non- 

Anglos in  a  norm ative sample i s  no t th e  same as 

norming on a non-Anglo sam ple.)

8. How w i l l  th e  r e s u l t s  be used? to  c a teg o rize ?  

la b e l?  r e f e r  to  s p e c ia l  e d u ca tio n  c la s se s?  I f  

so , what i s  th e  r e s u l t  of being  i s  such c la sse s?

9o What do th e  r e s u l t s  mean? What i s  IQ? Does i t  

m easure c a p a c ity  or p revious le a rn in g ?  Mercer 

says t h e r e 's  no b a s ic  d if fe re n c e  between ach iev e­

ment and a p ti tu d e  t e s t s .

10. Why i s  th e  t e s t  being  given?
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Summary:

1. IQ t e s t s  a re  c u l tu r e  laden , c o v e r t ly  and o v e r t ly , 

as i s  th e  co n ten t and process o f  th e  in s t r u c t io n  

s tu d e n ts  a re  g iv en  in  schoo l.

2. There i s  no q u e s tio n  th a t  IQ t e s t s  a re  b ia sed  

a g a in s t m in o r i t ie s  based on d if fe re n c e s  between 

mean sc o re s . The q u estio n s become:

a . What do we choose to  conclude from th e  

d if fe re n c e s?  Do we blame th e  t e s t  or th e  

v ic tim  (n a tu re /n u r tu re )  o r th e  environm ental 

s e t  up?

b . What do we choose to  do about de fa c to  b ia s  

and i t s  e f f e c ts ?

3 . O ther q u e s tio n s : Once we la b e l  peop le , what do 

we do w ith  them? Are "com pensatory" c la s s e s  

a c tu a l ly  com pensatory or dead end? Does th e  

R osenthal e f f e c t  f ig u re  in  here?  E tc .

Other sources fo r  in fo rm a tio n  con ta ined  in  t h i s  le c tu re :

A n a s ta s i, A. P sy ch o lo g ica l Issu es  in  T es tin g  (4 th  ed .)
New York: M acmillan P ub lish ing  C o., I n c . ,  pp. 58-61,
191-197, 222-224, 287-298, 343-349.

Arm strong, B arbara. I l l i n o i s  judge upholds IQ t e s t  u se :
D eparts from L arry  P. APA M onitor, 1980 (November), 
pp. 6-8.

Jo u rn a l o f Non-White Concerns in  Personnel and G uidance.
S p e c ia l I s s u e : T e s tin g , 1978, 6 (3 ) .

M ercer, J .R . SOMPA T ech n ica l Manual. New York; The
P sycho log ica l C o rp o ra tio n , 19)9.
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S a t t l e r ,  J .  Assessment o f C h ild re n 's  I n te l l ig e n c e ,
(R evised r e p r i n t ) . P h ila d e lp h ia ; W.B. Saunders Co. 
1974, Chapter 4.



Ideologies Associated with Two Models of Society

Model: Anglo Conformity
Supporting Ideology: Anglicization

Model: Cultural and Structural Pluralism
Supporting Ideology: Cultural Democracy

V alue Prem ises :
1 . S u p e r io r i ty  o f  E n g lish  language and 

c u l tu r e .
2 . P e rp e tu a tio n  o f  E n g lish  language and 

Anglo c o re  c u l tu r e  th rough  p u b lic  
e d u ca tio n  as a m a tte r  o f  p u b lic  
policyo

3 . N o n p erp e tu a tio n  o f  non-Anglo c u l tu r e s  
as a  m a tte r  o f  p u b lic  p o l ic y . C ul­
t u r a l  m aintenance a  concern  only  fo r  
th e  p r iv a te  s e c to r .

4 . No e d u c a tio n a l  o p t io n s . S in g le , 
m o n o cu ltu ra l, A n g lo c en tr ic  p u b lic  
e d u c a tio n  system  fo r  a l l  c h i ld r e n .

5 . Goal o f  p u b lic  e d u c a tio n : mono- 
c u l t u r a l ,  E n g lish -sp e a k in g , A n g lic ize d  
c h i ld .

Value P rem ises:
1. A ll  languages and c u l tu r e s  v a lu ed  as 

hav ing  e q u iv a le n t w o rth .
2 . P e rp e tu a tio n  o f E n g lish  language and 

Anglo c o re  c u l tu r e  th rough  p u b lic  
e d u c a tio n  as a  m a tte r  o f  p u b lic  p o lic y .

3 . P e rp e tu a tio n  o f  non-Anglo languages and 
c u l tu r e s  as a  m a tte r  o f  p u b lic  p o lic y . 
Non-Anglo c u l t u r a l  m aintenance a con­
c e rn  fo r  p u b lic  e d u c a tio n .

4 . E d u c a tio n a l o p tio n s : A n g lo c e n tr ic , 
m o n o cu ltu ra l e d u c a tio n  o r m u lt i c u l tu r a l  
e d u c a tio n  as o p tio n s  w ith in  p u b lic  edu­
c a t io n a l  system  fo r  a l l  c h i ld r e n .

5 . Goal o f  p u b lic  e d u c a tio n : b i c u l t u r a l  
o r m u l t i c u l tu r a l  c h i ld  who can o p e ra te  
e f f e c t iv e ly  in  Anglo c o re  c u l tu r e  and 
one o r more o th e r  l i n g u i s t i c  and c u l ­
t u r a l  sy stem s.

Consequences fo r  T e s tin g :
1 . T e s t in  E n g lish  language. T es t con­

t e n t  Anglo c u l tu r e  s p e c i f i c .
2 . S in g le  no rm ative  framework based  on 

Anglo p o p u la tio n  m a jo r i ty .  I n t e r p r e ­
t a t i o n  based  on com parison w ith  Anglo 
m a jo r ity . ______________________________

Consequences fo r  T e s tin g :
1. T es t language and c o n te n t m u lt i l in g u a l  

and m u l t ic u l tu r a l  o r s p e c i f i c  to  non- 
Anglo c u l tu r e s .

VOo



Model: Anglo Conformity
Supporting Ideology: Anglicization

Model: Cultural and Structural Pluralism
Supporting Ideology: Cultural Democracy

Consequences fo r  T e s tin g :  (co n tin u ed )
3 . T es t v a l i d i t y ,  b i a s ,  and f a i r n e s s  de­

f in e d  in  term s o f a b i l i t y  to  p re d ic t  
A n g lo c en tric  p u b lic  sch o o l perform ance.

4 . " I n te l l ig e n c e "  and "achievem ent" t e s t s  
t r e a te d  as i f  th e y  a re  m easuring 
d i f f e r in g  p sy c h o lo g ic a l d im ensions.

5 . P ro g n o s tic  m easures in te r p r e te d  as i f  
th ey  a re  p ro v id in g  d ia g n o s tic  i n f o r ­
m ation . C o lla p s in g  o f  d ia g n o s is  and 
p rognosis  in to  a  s in g le  p ro c e ss .

Consequences fo r  T e s tin g  : (co n tin u ed )
2. M u ltip le  norm ative  fram ew orks. I n t e r ­

p r e ta t io n  based  on com parison w ith  
o th e rs  o f same s o c io c u l tu r a l  background, 
as w e ll  as w ith  Anglo m a jo r i ty .

3 . T es t v a l i d i t y ,  b i a s ,  and f a i r n e s s  de­
f in e d  in  term s o f  p re d ic t io n s  o f  m u lt i ­
p le  s o c ia l  r o le s  i n  m u ltip le  s o c ia l  
system s re p re s e n tin g  m u l t ic u l tu r a l  
s e t t i n g s .

4 . A ll  t e s t s  t r e a te d  as m easures o f  le a rn ed  
b e h a v io r . The e x te n t  to  which a t e s t  
can  be t r e a te d  as a  t e s t  o f " p o te n t ia l"  
depends on th e  e x te n t  to  w hich an 
in d iv id u a l  case  m eets th e  assum ptions
o f  th e  i n f e r e n t i a l  m odel.

5 . C lea r s e p a ra t io n  o f p ro g n o s tic  in fo rm a­
t io n  from d ia g n o s tic  in fo rm a tio n , and 
d i f f e r e n t i a t i o n  o f  p rognosis  from 
d ia g n o s is .

Consequences fo r  C h ild re n :
1 . R e s t r ic te d  e d u c a tio n a l o p p o r tu n it ie s  

fo r  non-Anglo c h i ld r e n .
2. S tig m a tiz in g  la b e ls  fo r  non-Anglo 

c h i ld r e n .

Consequences fo r  C h ild re n :
1 . Expanded e d u c a tio n a l o p tio n s  fo r  a l l  

c h i ld r e n .
2 . R eduction  in  th e  amount o f s t ig m a tiz a ­

t i o n  produced by c u l t u r a l  d i f f e re n c e s  
betw een fam ily  and sc h o o l.

VO



Model: Anglo Conformity
Supporting Ideology: Anglicization

Model: Cultural and Structural Pluralism
Supporting Ideology: Cultural Democracy

Consequences fo r  C h ild re n : (co n tin u ed )
3 . U ndim ensional assessm ent : focus on

one r o le  in  one s o c ia l  system , th e  
s tu d e n t r o l e  in  sc h o o l.

4 . D ev a lu a tio n  o f  th e  backgrounds o f 
non-Anglo c h i ld r e n ,

5 . F o s te r in g  o f  m onolingual, mono- 
c o g n it iv e  developm ent in  c h i ld re n .

Consequences fo r  C h ild re n : (co n tinued )
3 . M u ltid im en sio n a l assessm ent : c h ild  

seen  in  many r o le s  in  many s o c ia l  
sy s tem s.

4 . V alu ing  o f  backgrounds o f non-Anglo 
c h i ld r e n .

5 . F o s te r in g  o f  m u lt i l in g u a l  and m u lt i ­
c u l t u r a l  developm ent, and b i l in g u a l ,  
b i c u l t u r a l ,  b ic o g n i t iv e  development in  
c h i ld r e n .

From; SOMPA (System  o f  M u l t ic u l tu r a l  P l u r a l i s t i c  A ssessm ent) T ec h n ic a l M anual. 
York: The P sy ch o lo g ica l C o rp o ra tio n , 1979, p. 25.

New

vO
to
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S ession  #9: World Views and C ounseling

Goals ; S tuden ts w i l l  c l a r i f y  t h e i r  v a lu es  on th e  is su e  of 

in d iv id u a l  r e s p o n s ib i l i ty .

S tuden ts w i l l  become aware o f a  v a r ie ty  o f  w orld 

views as th ey  r e l a t e  to  c o u n se lin g .

Handout ; "The Drawbridge" (This e x e rc is e  was developed 

by Sargean t C harles Howard, F o rt L ee, V irg in ia .)

P lan;

Give each p a r t ic ip a n t  a copy o f "The D raw bridge." 

Ask in d iv id u a ls  to  rank  th e  c h a ra c te r s  in  th e  

s to ry  accord ing  to  t h e i r  r e s p o n s ib i l i ty  fo r  th e  

B aroness ' death  (1 = most r e s p o n s ib le ) .  Ask 

p a r t ic ip a n ts  to  a ss ig n  r e s p o n s ib i l i ty  according  

to  t h e i r  own personal v a lu e s , no t what th ey  may 

assume to  be th e  va lues o f th e  e ra  in  which the  

s to ry  was w r i t te n .

Once in d iv id u a ls  have com pleted t h e i r  ran k in g s , 

d iv id e  th e  c la s s  in to  groups o f f iv e  or s ix .  

Group members a re  to  sh a re  t h e i r  ran k in g s and 

th e  reasons fo r  those  ran k in g s w ith  each o th e r . 

They a re  th en  to  reach  a group consensus about 

how th e  c h a ra c te rs  a re  to  be ran k ed . P a r t i c i ­

pants should be reminded th a t  consensus does 

no t mean "m ajo rity  ru le "  b u t r a th e r  "g en e ra l 

agreem ent" or something th a t  everyone can l iv e  

w ith  r e l a t i v e ly  com fortab ly . Groups have 30-40 

m inutes to  accom plish t h i s  ta s k .
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3. Groups re p o r t  t h e i r  ra n k in g s . F a c i l i t a to r ( s )  

make a g r id  on th e  chalkboard  so th a t  group 

rank ings may be compared;

Group
I  I I  I I I  IV V

Baron
Baroness
Boatman
F riend
Gateman
Lover

4 . F a c i l i t a to r  (s)  o f f e r  an a l te r n a t iv e  way o f 

looking a t  th e  s to ry .  The view i s  from a sy s­

tem atic  l e v e l .  C harac te rs  re p re se n t various 

a sp ec ts  o f s o c ie ty :

Baron = m a jo rity  White s o c ie ty  th a t  has th e  
power to  make ru le s

Baroness = women and m in o r it ie s  who l iv e  in  a 
system  designed  and ru le d  by o th ers

Boatman = c a p ita l is m  and in s t i t u t io n s  (you can 
g e t in  th e  system  i f  you have th e  
money, th e  g rad e s , e tc . )

F rien d  = l ib e r a l s  (I 'm  a l l  fo r  equal r i g h t s ,  but 
I  d o n 't  ag ree  w ith  c e r ta in  methods fo r  
g e t t in g  them .)

Gateman = p o lic e  or fo rce  th a t  en forces th e  laws' 
o f m a jo rity  s o c ie ty

Lover = en ticem ents o f th e  c o n s i tu t io n , th e  
r h e to r ic  o f equal r ig h ts  and equal 
o p p o rtu n ity

Ask p a r t ic ip a n ts  to  co n sid er i f  t h e i r  rank ings 

would be d i f f e r e n t  view ing th e  s to ry  in  th is  way.
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5. L ec tu re : World Views and C ounseling.

R a tio n a le  and D e sc r ip tio n  o f S tudent Response

T his e x e rc is e  i s  a  v a lu es  c l a r i f i c a t i o n  e x e rc is e .

I t  o p e ra te s  a t  two le v e ls  by engaging p a r t ic ip a n ts  in  v a lu e ­

laden d e c is io n  making from one p e rsp e c tiv e , th e n  ask ing  them 

to  re-exam ine t h e i r  d e c is io n s  from ano ther p e rs p e c tiv e .

This e x e rc is e  i s  designed to  he lp  p a r t ic ip a n ts  le a rn  to  

focus on th e  ex tra p sy c h ic  in flu e n ce s  th a t  may a f f e c t  c l i e n t  

concerns. Counselors le a rn  w e ll  to  e v a lu a te  what i s  going 

on w ith in  a c l i e n t  ( fo r  example, when a woman is  making a 

d e c is io n  w hether or not to  conform to  h e r husband 's w ish e s ) . 

Most a re  le s s  w e l l- t r a in e d  in  a sse ss in g  how th e  e x te rn a l  

environm ent—s o c ia l ,  c u l t u r a l ,  economic, p o l i t i c a l —may be 

a f a c to r  a f f e c t in g  a c l i e n t 's  response  or th e  perceived  or 

r e a l  consequences of th a t  re sp o n se . T his e x e rc is e  dram at­

i c a l l y  dem onstrates how som ething th a t  appears to  be an 

in d iv id u a l problem, when viewed in  a la rg e r  s o c ia l  c o n te x t, 

may no t be in d iv id u a l  a t  a l l .

"The Drawbridge" s tim u la te s  e x c ite d  and sometimes 

heated  d isc u ss io n  among n e a r ly  a l l  p a r t ic ip a n ts .  Commonly, 

groups cannot come to  consensus in  ju s t  40 m inu tes, or they  

th in k  they  have reached consensus only to  have d is se n s io n  

break out ag a in  during  th e  re p o r tin g  p ro cess . Most o f te n  

p a r t ic ip a n ts  id e n t i fy  th e  Baroness as rank ing  f i r s t  or 

second in  term s o f r e s p o n s ib i l i ty ,  g e n e ra lly  because "she
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knew what th e  r u le s  were and chose to  b reak  them ." What 

many p a r t ic ip a n ts  f a i l  to  pe rce iv e  i s  th a t  each person had 

a  cho ice  in  th e  s i t u a t io n ,  no t only  th e  B aroness. When 

p a r t ic ip a n ts  a re  p resen ted  w ith  th e  a l t e r n a t iv e  p e rs p e c tiv e , 

a freq u en t response  i s  g u i l t  (from fe e l in g  th ey  should have 

perceived  th e  s i tu a t io n  from a la rg e r  p e rsp e c tiv e  in  th e  

f i r s t  p la c e ) . Some p a r t ic ip a n ts  may express a fe e lin g  o f 

anger a t  having been " s e t  u p ."  I t  i s  h e lp fu l  to  r e i t e r a t e  

to  p a r t ic ip a n ts  th a t  th e  purpose o f th e  e x e rc ise  i s  no t to  

ca tch  them in  an e r r o r .  R a ther i t  i s  to  o f fe r  them an 

o p p o rtu n ity  to  view th e  same s i tu a t io n  from an in d iv id u a l 

and a s o c ie ta l  p e rs p e c tiv e , to  id e n t i f y  t h e i r  va lue  b ase , 

and to  d isco v er how th e  change in  p e rsp e c tiv e  a f f e c ts  the  

v a lu es  they  app ly .

The le c tu re  review s D.W. S u e 's  (1978) th eo ry  about 

d i f f e r e n t  w orld views th a t  c l i e n t s  b rin g  to  th e  counseling  

c o n te x t. These views in c lu d e  p e rc ep tio n s  of c o n tro l  and 

r e s p o n s ib i l i ty  and how th e s e  p e rcep tio n s  might a f f e c t  

counseling  en co u n te rs . T his in fo rm a tio n  i s  p resen ted  in  

S u e 's  (1980) t e x t ,  used in  t h i s  c la s s .  However, i t  i s  

c ru c ia l  enough to  b ear r e p e a t in g . Because most of th e  

p a r t ic ip a n ts  in  t h i s  t r a in in g  a re  W hite, and because coun­

s e l in g  th eo ry  g e n e ra lly  p re se n ts  an IC-IR p e rsp e c tiv e , 

counselo rs can  be expected  to  have d i f f i c u l t y  understand ing  

w orld views th a t  in v o lv e  e x te rn a l  c o n tro l  and /o r re sp o n s ib ­

i l i t y .  The le c tu re  p rov ides bo th  a review  o f th e  model and 

a way to  open d isc u ss io n  and q u estio n s  on th i s  to p ic .
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Notes fo r  L ecture  on World Views and Counseling

N ote: T his le c tu re  i s  based  on Sue, D.W, World
Views and C ounseling. P ersonnel and Guidance 
Jo u rn a l , 1978 (A p r i l ) , 5 6  ( 8 ) ,  4 5 8 - 4 6 2 .

World view: th e  way in  which people p erce ive  t h e i r
r e la t io n s h ip s  to  n a tu re , i n s t i t u t i o n s ,  
o th e r people and th in g s ;

our p sy ch o lo g ica l o r ie n ta t io n  in  l i f e ;

can determ ine how we th in k , behave, 
make d e c is io n s  and d e fin e  ev en ts .

C u ltu ra l upbring ing  and l i f e  experiences f re q u e n tly  d e te r ­

mine or in flu e n c e  our w orld view . Two im portan t f a c to r s  

a f f e c t in g  our w orld view , e s p e c ia l ly  as a fu n c tio n  o f  rac e  

or c u ltu re  a re  locus o f c o n tro l  and locus o f r e s p o n s ib i l i ty .  

An in te r n a l  locus o f c o n tro l  in d ic a te s  th a t  we pe rce iv e  r e ­

inforcem ent as co n tin g en t upon our own a c t io n s . An e x te rn a l  

locus o f c o n tro l  in d ic a te s  th a t  we perceive  re in fo rcem en t 

as th e  r e s u l t  of luck , chance, f a t e ,  or powerful o th e rs .

I n te r n a l i ty  in  w estern  psychology is  a s so c ia te d  w ith  

h ig h er job  e f f ic ie n c y , h ig h e r need fo r  achievem ent, g re a te r  

s c h o la s t ic  su ccess , h ig h er l i f e  s a t i s f a c t io n ,  lower a n x ie ty , 

h ig h er s o c ia l  a c tio n  involvem ent, g re a te r  w illin g n e ss  to  

accep t r e s p o n s ib i l i ty ;  b a s ic a l ly ,  g re a te r  "m ental h e a l th ,"  

E x te rn a l i ty  i s  viewed as a le s s  d e s ira b le  c h a r a c te r i s t i c  

in  w este rn  psychology. I t  i s  a ls o  o f te n  found to  be 

c h a r a c te r i s t i c  of e th n ic  m in o r i t ie s ,  lower c la s s  in d iv id u a ls  

and women.
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However, in  some c u ltu re s  e x te r n a l i ty  i s  viewed 

p o s i t iv e ly .  For example, th e  t r a d i t i o n a l  Chinese c u ltu re  

emphasizes fam ily , group and t r a d i t i o n  over th e  in d iv id u a l.  

N ative  American c u ltu re  em phasizes n o n in te rfe re n ce  and 

harmony w ith  n a tu re . So m in o r i t ie s  in  th e  U nited S ta te s  

may be caught between t h e i r  own c u l tu re  th a t  teaches 

e x te r n a l i ty  as an im portant component o f l i f e  and th e  w e st­

e rn  d e f in i t io n  o f i n t e r n a l i ty  as a p re fe rre d  way of b e in g .

I t  i s  a ls o  im portan t to  understand  th a t  locus o f 

c o n tro l  i s  probably  not as un id im ensional as R o tte r  th o u g h t. 

An e q u a lly  im portan t dim ension may be locus o f  r e s p o n s ib i l i ty :  

th e  p e rc e p tio n  on th e  p a r t  o f lower c la s  s/women/minor i t  ie s  

th a t  th e y  do no t have power or equal o p p o rtu n ity  i s  c o rre c t  

and r e a l i s t i c ,  no t a s ig n  of poor ad ju stm en t. Work has 

been done d i f f e r e n t i a t in g  p e rso n a l c o n tro l  (sense of o n e 's  

own competency, a b i l i t y  to  c o n tro l  o n e 's  own l i f e )  from 

c o n tro l  ideo logy  (p e rso n 's  b e l i e f  in  th e  r o le  of e x te rn a l  

fo rces in  de term in ing  success or f a i l u r e  in  th e  la rg e r  

s o c ie ty ) .

Wing proposes four w orld views c l i e n t s  and coun­

s e lo r s  may have, depending on t h e i r  locus o f c o n tro l and 

t h e i r  locus o f  r e s p o n s ib i l i ty .
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P lace  g r id  on board :

„  H I n te r n a l  
g  H (person)

s|
i

LOCUS OF CONTROL
In te rn a l

I IV
IC-IR IC-ER

I I I I I
EC-IR EC-ER

E x te rn a l
■(system)

E x te rn a l

I :  IC -IR : e x e m p lif ic a tio n  of U nited  S ta te s  c u l tu re

m asters o f f a te

in d iv id u a l  r ig h ts  over group r e s p o n s ib i l i ty

a c t iv is t /p ro b le m  so lv in g /d ec is io n -m ak in g

co m p e titio n  viewed as h ea lth y

people can so lv e  own problems

w orld to  be e x p lo ite d , c o n tro l le d , developed; 
humans as se p a ra te  from world

t r a d i t i o n a l  counseling  th eo ry : s e l f -h e lp
movement, teach in g  problem -solv ing  s k i l l s ,  
focus on th e  in tra p sy c h ic

I I :  EC-IR: m ino rity  in d iv id u a ls  who accep t s o c ie ty 's
d e f in i t io n  o f them and blame them selves 
(p ass iv e  accep tance)

b e lie v e  ra c e  problem r e s u l t  o f la z in e s s  and 
p e rso n a l inadequacy

r a c i a l  s e l f -h a t r e d ,  shame

m a rg in a lity

im portant fo r  h e lp e r to  recogn ize  source  of 
problem i s  rac ism , not inadequacy o f  person

where many s tu d ie s  on r a c i a l  s e l f -h a t r e d  
come from
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I I I ;  EC-ER: m in o r it ie s  who see  problem as e x te rn a l ly
caused (p o v erty , poor housing , poor ed u ca tio n , 
unemployment) bu t who f e e l  pow erless to  do 
any th ing  about i t

2 r e a c t io n s :
1. lea rn ed  h e lp le s s n e s s , low p r o f i l e ,  g ive  

up any chance o f c re a t in g  change, see 
problem as e n t i r e ly  e x tra p sy c h ic

2, p la c a te r—c a n 't  f ig h t  c i ty  h a l l ;  d o n 't  
ro ck  th e  boat

IV: IC-ER: know can ach ieve g o a ls  i f  g iven  a chance

p e rce iv e  th a t  p re ju d ic e / d i s c rim in a tio n  p re ­
ven t them from reach in g  goa ls

r a c i a l  p r id e , i d e n t i ty ,  m ilita n c y  ( fo r  
m in o rity )

w i l l  no t accep t person-blam e e x p la n a tio n  to  
r e l i e v e  W hite i n s t i t u t io n s  o f blame bu t a ls o  
a ttem p t to  change what can be changed

change agen t r o le  

Im p lica tio n s  fo r  th e ra p y :

Can a f f e c t  s t r a te g y  we ta k e :  fo r  supermom, can do tim e
management or h e lp  h e r in  g iv in g  up some r e s p o n s ib i l i ty ,  
fo r  example.

For IC-ER c l i e n t ,  can avoid  re in fo rc in g  blaming o f v ic tim  
bu t r a th e r  g e n e ra te  a l t e r n a t iv e s ,  a c t io n .

R aises q u e s tio n : What measures do we have fo r  a sse s s in g
th e  environm ent? What s t r a te g ie s  do we have to  work w ith  
c l i e n t s  in  each stage?  How w e ll  a re  we tr a in e d  to  do so?
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The Drawbridge 

As he l e f t  fo r  a v i s i t  to  h is  o u tly in g  d i s t r i c t s ,  

th e  je a lo u s  baron warned h is  p re t ty  w ife : "Do not leave

th e  c a s t l e  w h ile  I  am gone, or I  w i l l  punish  you se v e re ly  

when I  r e tu rn I "

But as th e  hours passed , th e  young baroness grew 

lo n e ly , and d e s p ite  her husband 's warning she decided  to  

v i s i t  h e r lo v e r , who l iv e d  in  th e  c o u n try s id e  nearby .

The c a s t l e  was s i tu a te d  on an is la n d  in  a w ide, f a s t -  

flow ing r i v e r .  A draw bridge lin k ed  th e  is la n d  to  th e  main­

land a t  th e  narrow est p o in t in  th e  r i v e r .

"S u re ly  my husband w i l l  no t r e tu r n  b e fo re  dawn," 

she th o u g h t, and o rdered  h e r se rv an ts  to  lower th e  draw­

b rid g e  and leave  i t  down u n t i l  she re tu rn e d .

A fte r  spending s e v e ra l  p lea sa n t hours w ith  her lo v e r , 

th e  baroness re tu rn e d  to  th e  draw bridge, on ly  to  f in d  i t  

b locked by a gateman w ild ly  waving a long , c ru e l  k n ife .

"Do no t a ttem pt to  c ro ss  t h i s  b r id g e . B aroness, or 

I  w i l l  have to  k i l l  you ," he c r ie d .  "The baron o rdered  me 

to  do s o ."

F earin g  fo r  he r l i f e ,  th e  baroness re tu rn e d  to  her 

lo v er and asked him fo r  h e lp .

"Our r e la t io n s h ip  i s  only a rom antic  one ,"  he s a id ,

" I  w i l l  no t h e lp ."

The baroness th en  sought out a  boatman on th e  r i v e r ,  

ex p la in ed  h e r p lig h t  to  him, and asked him to  ta k e  he r ac ro ss  

th e  r i v e r  in  h is  b o a t.



202

" I  w i l l  do i t ,  bu t only i f  you can pay my fe e  o f 

f iv e  markso"

"But I  have no money w ith  mel" th e  baroness p ro te s te d .

"That i s  to o  bad . No money, no r i d e ,"  th e  boatman 

sa id  f l a t l y .

Her fe a r  grow ing, th e  baroness ran  c ry ing  to  th e  home 

o f  a f r ie n d  and, a f t e r  e x p la in in g  her d e sp e ra te  s i tu a t io n ,  

begged fo r  enough money to  pay th e  boatman h is  fe e .

" I f  you had n o t disobeyed your husband, t h i s  would 

no t have happened," th e  f r ie n d  s a id . " I  w i l l  g ive  you no 

money."

With dawn approaching  and her l a s t  re so u rce  exhausted , 

th e  baroness re tu rn e d  to  th e  b ridge  in  d e sp e ra tio n , a ttem pted  

to  cross to  th e  c a s t l e ,  and was s l a in  by th e  gateman.
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S ession  #10: Diagnosing th e  Problem

Goals : P a r t ic ip a n ts  w i l l  become aware o f a l te r n a t iv e

e x p lan a tio n s  fo r b eh av io r: in tra p sy c h ic  v s .

e x tra p sy c h ic ; c u l tu r a l  v s . p e rso n a l.

P a r t ic ip a n ts  w i l l  examine p o ss ib le  b ia se s  underly ing  

commonly accepted d e f in i t io n s  of pathology or 

deviancy and how th ese  b ia se s  may o p e ra te  to  th e  

de trim en t o f m in o rity  c l i e n t s .

Handouts : "D iagnosing th e  Problem" w orksheet and key

Case Study

Plan :

1. Hand out "Diagnosing th e  Problem" w orksheet. Ask 

p a r t ic ip a n ts  to  f i l l  in  p o ss ib le  responses to  

each s i tu a t io n .

2. In  th e  la rg e  group, d iscu ss  p a r t i c ip a n ts ' r e ­

sponses to  each s i tu a t io n .  Then supply answers 

and re fe re n c e s . Hand out key a f t e r  a l l  s i tu a t io n s  

have been d iscu ssed .

3. D ivide p a r t ic ip a n ts  in to  groups of s ix  or so .

Hand out case  s tu d y . Have groups d iscu ss  r e ­

sponses to  each o f four q u e s tio n s , w ith  reco rd er 

ta k in g  n o te s .

4o Group spokesperson re p o r t  o u t.

5 . F a c i l i t a to r  summarize re sp o n se s , focusing  on 

in tra p sy c h ic  v s . ex trap sy ch ic  exp lan a tio n s for 

b e h a v io r .
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R a tio n a le  and D e sc r ip tio n  of S tuden t Response

The e x e rc is e  on "D iagnosing th e  Problem" was developed 

s p e c i f ic a l ly  fo r  t h i s  c la s s .  I t  i s  designed to  provide s tu ­

den ts w ith  ano ther o p p o rtu n ity  to  expand th e i r  c o n c e p tu a liz a ­

tio n s  o f f a c to r s  th a t  may be a f f e c t in g  c l i e n t s '  b e h av io rs .

The im portan t p o in t i s  no t fo r  p a r t ic ip a n ts  to  g e t th e  an­

swers " r i g h t . "  I t  i s  more im portan t fo r  them to  expand 

t h e i r  m ind-set to  in c lu d e  c u l tu r a l  and e x trap sy ch ic  p e r­

sp e c tiv e s  on c l i e n t  concerns. C ounselors cannot be expected 

to  know enough about a l l  th e  v a rio u s  c u ltu re s  th ey  may en­

counter to  be a b le  to  reco g n ize  im m ediately v a r ia t io n s  th a t  

may be profoundly  a f f e c t in g  c l i e n t s '  l i v e s .  They can be 

expected to  have enough awareness to  look fo r  such fa c to rs  

when conducting  a problem assessm ent. The need to  develop 

t h i s  s k i l l  i s  why i t  i s  im portan t fo r  p a r t ic ip a n ts  to  share  

t h e i r  re sp o n se s . W hile th e  answer may no t be " c o r r e c t ,"  

th ey  should  h e lp  to  g e n e ra te  awareness in  o th e rs  of th e  

many a l t e r n a t iv e  e x p la n a tio n s  a v a i la b le  fo r  th e  same 

b eh av io r.

The case  study  g ives p a r t ic ip a n ts  an o p p o rtu n ity  to  

apply th e  d ia g n o s tic  s k i l l s  and awareness g en era ted  by th i s  

and th e  prev ious c la s s  s e s s io n s . Again, th e  purpose i s  not 

to  have p a r t ic ip a n ts  d isco v er a r ig h t  answ er. The s i tu a t io n  

d escrib ed  i s  d e l ib e r a te ly  ambiguous in  o rder to  encourage 

p a r t ic ip a n ts  to  apply  th e  s k i l l s  th ey  have been encouraged 

to  develop in  b ra in s to rm in g  a l t e r n a t iv e s .
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S tuden ts respond  v e ry  p o s i t iv e ly  to  bo th  th e se  

e x e rc is e s . Many experience  some f r u s t r a t io n  a t  th e  lack  o f 

co n cre te  a p p lic a t io n s  in  t h i s  t r a in in g  approach. The f i r s t  

e x e rc ise  p rov ides in fo rm a tio n ; th e  second o f f e r s  an oppor­

tu n i ty  to  app ly  s k i l l s  in  a m eaningful c o n te x t. Both a re  

welcomed by p a r t ic ip a n ts  seek ing  " r e a l  w orld" a p p lic a t io n s .
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Diagnosing th e  Problem: A C ro ss -C u ltu ra l E xerc ise

In  th e  space p rov ided , w r i te  a sh o r t answer to  each of th e  
fo llow ing  q u e s tio n s .

1. In  a c o lle g e  b io logy  c la s s ,  an American In d ian  s tu d en t 
who i s  p resen ted  w ith  a frog  to  d is s e c t  becomes a g ita te d  
and leaves c la s s .  What i s  th e  problem?

2. An employment counselo r f in d s  a job  fo r  an o ld e r Black 
c l i e n t . The c l i e n t  ag rees to  tak e  th e  job  bu t never 
shows up a t  work. How come?

3. A Yale sophomore i s  c o n s is te n t ly  unable  to  e s tim a te  
a c c u ra te ly  th e  number o f cups o f r i c e  in  a bowl. The 
more r i c e  th e re  i s ,  th e  le s s  a c c u ra te  her e s tim a tio n . 
W hat's her problem?

4. A Black woman in  th e ra p y  i n s i s t s  on being  r e f e r r e d  to  
as "Afro-Am erican" r a th e r  th an  as "N egro." W hat's her 
problem?

5. You have been see ing  as a c l i e n t  a Navajo s tu d en t who 
i s  v e ry  d ep ressed . You d o n 't  seem to  be g e tt in g  any­
w here. What should  you do?

6. You a re  a counselo r in  a  school w ith  a la rg e ly  Puerto  
R ican c l i e n t e l e .  You o f f e r  a  study  s k i l l s  workshop fo r  
s tu d e n ts  who a re  doing poorly  in  sch o o l. Few o f th e  
s tu d e n ts  come. What went wrong?

A young White woman seeks co u n se lin g . She is  a  freshman 
in  c o lle g e  and has been assig n ed  a roommate who is  
B lack, She i s  v e ry  uncom fortable i s  t h i s  s i tu a t io n  and 
wants to  have her room assignm ent changed. W hat's th e  
problem and what should  you do?
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Key
D iagnosing the  Problem: A C ro ss -C u ltu ra l E xerc ise

1. "Navajos have a s trong  taboo a g a in s t th e  d is s e c t io n  o f 

an im als. This obviously  p re se n ts  problems in  th e  u su a l 

teach in g  methods fo r  b a s ic  b io lo g y  c o u rses . There i s  

an even s tro n g e r s e t  of taboos surrounding  d ea th . 

Tremendous an x ie ty  i s  g en era ted  fo r  Navajo s tu d e n ts  in  

advanced biom edical courses where work w ith  cadavers i s  

e s s e n t ia l . "

B eauvais, F re d e ric k . C ounseling psychology in  a 
c ro s s - c u l tu r a l  s e t t in g .  Counseling 
P sy ch o lo g is t, 1977, 1_ (2 ) ,  80-82.

2. V ontress d e sc rib e s  a group o f B lack Americans who he 

says may r e f e r  to  them selves as "co lo red" and who a re  

a t  a  low le v e l  of awareness en trenched  in  su b se rv ien t 

behav io rs th a t  they  a re  unab le  to  change. He says:

"The W hite counselor should  f in d  i t  easy to  e s ta b l is h  

what appears to  be a w orkable ra p p o r t w ith  such peop le . 

However, he may be duped by t h e i r  w illin g n e ss  to  do 

w hatever he ways. R especting  as they  do th e  judgment 

o f W hites, they  f in d  i t  in co n ce iv ab le  th a t  a  W hite p e r­

son would want them to  th in k  fo r  them selves, even in  a 

counseling  in te rv iew . T his undoubtedly h e lp s  to  e x p la in  

why in  an employment in te rv ie w  a co lo red  person o f te n  

w i l l  consen t to  go on a jo b  suggested  to  him by th e  

counselo r and never show up th e  work d e s t in a t io n .  He 

cannot b rin g  h im self to  d isa g re e  w ith  a W hite person .
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Thus, he leaves th e  in te rv ie w  making th e  counselor be­

l ie v e  t h a t ,  indeed, he i s  going to  apply  fo r  th e  job  

d isc u sse d ."

V on tress, Cleramont E. R a c ia l D iffe re n c e s : Im pedi­
ments to  R apport. Jo u rn a l o f Counseling 
Psychology, 1971, 18 (1 ) , 7-13.

3. "The crux o f th e  argum ent, when a p p lie d  to  th e  problem 

o f 'c u l tu r a l  d e p r iv a t io n , ' i s  t h a t  th o se  groups o rd in ­

a r i l y  diagnosed as c u l tu r a l ly  dep rived  have th e  same 

underly ing  competence as th o se  in  th e  m ainstream  o f 

th e  dominant c u l tu r e ,  th e  d if fe re n c e s  in  performance 

being  accounted fo r  by th e  s i tu a t io n s  and co n tex ts  in  

which the  competence i s  e x p re ssed . . . A p ro sa ic  example 

tak en  from th e  work o f Gay and Cole (1967) concerns th e  

a b i l i t y  to  make e s tim a te s  o f  volume. The case in  ques­

t io n  i s  to  e s tim a te  th e  number o f cups of r i c e  in  each 

of se v e ra l bowls. Comparisons o f ' r ic e - e s t im a t io n  

accu racy ' were made among s e v e ra l  groups o f s u b je c ts , 

in c lu d in g  n o n l i te r a te  K pelle  r i c e  farm ers from North 

C e n tra l L ib e r ia  and Yale sophomores. The r i c e  farm ers 

m an ifested  s ig n i f ic a n t ly  g re a te r  accuracy  than  th e  

Yale s tu d e n ts , th e  d if fe re n c e  in c re a s in g  w ith  the  

amount of r i c e  p resen ted  fo r  e s t im a tio n . In  many o ther 

s i tu a t io n s ,  measurement s k i l l s  a re  found to  be su p e rio r  

among educated su b je c ts  in  th e  Gay and Cole s tudy .

J u s t  as K pelle s u p e r io r i ty  a t  making r i c e  e s tim a te s  i s  

c le a r ly  not a  u n iv e rs a l  m a n ife s ta tio n  of t h e i r  su p e rio r
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underly ing  competence, th e  s u p e r io r i ty  o f  Yale s tu d e n ts

in ,  fo r  example, d is ta n c e  judgments i s  no b a s is  fo r

in f e r r in g  th a t  t h e i r  competence is  s u p e r io r ."

C ole, M ichael and B runer, Jerom e. C u ltu ra l
d if fe re n c e s  and in fe re n c e s  about p sy ch o lo g ica l 
p ro cesses . American P sy c h o lo g is t. 1972, 26 
867-876.   ~

4 . Gordon quotes an example o f  W hite p sy c h o lo g is ts ' 

entrenchm ent in  t h e i r  own c u l tu r a l  p e rsp e c tiv e ;

"Another example o f  t h i s  p e rsp e c tiv e  comes from K ard iner 

and Ovessey (1968), whose p sychoana ly tic  in v e s tig a t io n s  

n e a r ly  two decades ago s e t  much o f th e  te n o r  o f d i s ­

c u ss io n  among p sy ch o lo g is ts  about s e l f - h a t r e d  in  B lack 

people . In  commenting on th e  psychodynamics o f a 

Black fem ale, th e se  in v e s t ig a to r s  w r i te :

'T .G , has shown th e  u su a l h is to r y  o f an e a r ly  
broken home w ith  a changing and u n s ta b le  e n v iro n ­
ment. Her predom inant p a tte rn s  of a d a p ta tio n  a re  
based  on a v a r ie ty  o f  escape d ev ices . The most 
im portan t o f th e se  i s  d e n ia l .  Thus, she i s  no t 
Negro, but Afro-Am erican, in d ic a tin g  how deeply  
v u ln e ra b le  she i s  on th e  su b je c t o f  c o lo r .  T h is 
means th a t  her predom inant t r a i t  i s  s e l f - h a t r e d ,  
which she d e f le c ts  from h e r s e l f  by denying th e  
e x is te n c e  of c o lo r ,  one o f her a t t r ib u t e s  as a 
N eg ro .'

Here W hite psychology a r r iv e s  a t  th e  co n c lu sio n  th a t  

d e s ig n a tin g  o n e se lf  as Afro-Am erican in  in d ic a t iv e  o f 

p a th o lo g ic a l s e l f - h a t r e d ,"

Gordon, Thomas. W hite and b lac k  psychology.
Jo u rn a l o f S o c ia l I s s u e s , 1973, 29 (1 ) , 

  —
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5. Beauvais (see  re fe re n c e  in  #1) reco u n ts  t h i s  s to ry ; 

"W hile working fo r  th e  Navajo peop le , I  have become 

a c u te ly  aware of how v a lu e  laden  psychotherapy r e a l ly  

iSo 0 . I t  has taken  me some tim e to  no t f e e l  th re a te n e d  

by th e  much b e t t e r  t r a c k  rec o rd  some Navajo m edicine 

men have w ith  c e r t a in  th e ra p y  c a s e s . The tu rn in g  po in t 

came fo r  me about s ix  months a f t e r  I  took  th i s  p o s i t io n . 

I  had been working w ith  an extrem ely  depressed  s tu d en t 

w ith  whom I  f e l t  p a r t i c u la r ly  u n h e lp fu l. While seeing  

me, he a ls o  c o n tac ted  a m edicine man who qu ick ly  

diagnosed  th e  problem and perform ed a  Navajo ceremony 

fo r  him. The young man was p o l i t e ,  bu t gave me th e  

d e f in i te  message th a t  th in g s  were q u ite  a l r i g h t  a f te r  

th e  ceremony. Subsequently  I  have seen  him on a number 

o f  occasions and th e re  i s  l i t t l e  evidence o f th e  former 

d e p re s s io n ."

6. T his in te rv e n t io n  might work. But i f  i t  d o e s n 't ,  i t  

does n o t n e c e s s a r i ly  mean th a t  th e  s tu d e n ts  cannot or 

w i l l  no t be helped  to  improve t h e i r  schoo l perform ance. 

C h ris ten sen  p o in ts  ou t th e  im portance o f fam ily  to  

Puerto  R icans and suggests  th a t  one way co u n se lo rs  may 

h e lp  i s  by a c tin g  as a c o n su lta n t to  th e  fam ily . Thus 

th e  co u n se lo r might : 1) focus on th e  p a re n ts  or o th e r 

r e l a t i v e s  of th e  c h ild re n  as th e  r e c ip ie n ts  o f t r a in in g ,  

r e ly in g  on them to  th e n  t r a i n  t h e i r  c h ild re n  in  tu rn ,

or 2) a t  th e  very  l e a s t  e n l i s t  th e  support o f  the
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c h i ld r e n 's  p a re n ts  b e fo re  i n i t i a t i n g  such t r a in in g

(e x tra  c la s s e s  to  improve school w ork).

C h ris ten sen , Edward Wo When counseling  Puerto
R icans. . . Personnel and Guidance Jo u rn a l, 
1977, 55 (2 ) , 412-414.

The problem i s  rac ism , o f co u rse . One problem fo r 

W hite co u n se lo rs  i s  th a t  u n less  th e  young woman i s  an 

ou t-an d -o u t b ig o t ,  she i s  l ik e ly  to  be seen  more 

sy m p a th e tic a lly  and le s s  as a person who needs to  work 

on her rac ism . C ounselors have not t r a d i t i o n a l ly  

id e n t i f i e d  rac ism  as an a re a  o f d is tu rb an c e  which might 

be resp o n siv e  to  t h e i r  in te rv e n tio n . Counselors need 

to  acknowledge W hite rac ism  as a handicap t h a t  re q u ire s  

trea tm en t as s u re ly  as o th e r l i f e - s k i l l s  d e f i c i t s .
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Case Study

You a re  a h igh  schoo l c o u n se lo r. A m in o rity  s tu d e n t has 

been r e f e r r e d  to  you fo r  d is ru p tiv e  behavior in  th e  c la s s ­

room. This s tu d en t in  th e  p ast has had an e x c e lle n t  grade 

p o in t average and has been known as a good s tu d e n t.  When 

p resen ted  w ith  th e  rea so n  fo r  r e f e r r a l ,  th e  s tu d e n t informs 

you th a t  th e i r  p e rc e p tio n  i s  th a t  th e re  i s  n o t a  problem, 

th a t  th e  s tu d en t in  f a c t  i s  no t being  d is ru p t iv e .

lo Id e n tify  th e  assum ptions you a re  making about th e  c l i e n t .

2. What a d d it io n a l  in fo rm a tio n  do you need about t h i s  
c l ie n t?

3. What goa ls do you have in  counseling  t h i s  c l i e n t?

4o What s t r a te g ie s  would you use to  ach ieve th e s e  goals?
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S tage Four: C u ltu ra l D iffe re n c e s :
E xploring  C u ltu ra l  Racism

Up to  t h i s  p o in t, p a r t ic ip a n ts  have focused  on rac ism  

a t  th e  i n s t i t u t i o n a l  le v e l .  The n o tio n  of c u ltu re  was 

touched on on ly  b r i e f ly  in  th e  s ta g e  two le c tu r e  on t r a d i ­

t io n a l  and n o n tr a d i t io n a l  models o f c o u n se lin g . S tage four 

i s  in ten d ed  to  in c re a se  p a r t i c ip a n ts ’ understand ing  of th e  

r o le  o f c u ltu re  in  g e n e ra l, o f W hite c u ltu re  in  p a r t i c u la r ,  

and o f th e  in f lu e n c e  o f W hite c u ltu re  on c o u n se lin g .

S tage fo u r a c t i v i t i e s  a re  based in  p a r t  on th e  

assum ption th a t  W hite people do not pe rce iv e  them selves as 

p a r t  o f  a W hite c u l tu r e .  They may id e n t i fy  them selves 

e th n ic a l ly  ( I r i s h ,  I t a l i a n ,  P o l is h ) ,  bu t no t r a c i a l l y .

S tage fo u r a c t i v i t i e s  h e lp  p a r t ic ip a n ts  reco g n ize  what 

W hite c u l tu r e  i s  and how i t  d i f f e r s  from o th e r  c u ltu re s  and 

in  some in s ta n c e s  fu n c tio n s  to  oppress o th e r c u l tu r e s .  In  

s ta g e  f iv e ,  p a r t ic ip a n ts  w i l l  work on d e fin in g  t h e i r  own 

p e rso n a l W hite i d e n t i t i e s .  S tage four g ives p a r t ic ip a n ts  

an u n d ers tan d in g  o f  th e  b a s is  on which th o se  i d e n t i t i e s  

were developed and suppo rted .

Katz (1978) d e fin e s  th e  g o a ls  o f s ta g e  fo u r as 

h e lp in g  p a r t ic ip a n ts  :

1. und ers tan d  what c u l tu r a l  rac ism  i s .

2 . become aware o f c u l tu r a l  d if fe re n c e s  between 
W hites and o th e r r a c i a l  and e th n ic  g roups.

3 . see  th e  connec tion  between White c u ltu re  and 
t h e i r  own behav io r t h a t  may support c u l tu r a l  
rac ism  (p . 109).
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Previous e x e rc is e s  have helped  p a r t ic ip a n ts  understand  how 

our p e rc ep tio n s  may be in flu en ced  by assum ptions we do not 

even know we have or ignorance we do no t even know we s u f f e r  

from --and how th e s e  assum ptions and ignorance can make us 

in e f f e c t iv e  h e lp e r s .  In  s ta g e  fo u r , p a r t ic ip a n ts  have an 

o p p o rtu n ity  to  exp lo re  how W hite c u ltu re  suppo rts  th e  

ignorance and lim ite d  s e t  o f assum ptions th a t  in  tu rn  support 

rac ism ,

K atz (1978) no tes th a t  th e  f a c i l i t a t o r  beg ins to  p lay  

a d i f f e r e n t  r o le  in  s tag e  fo u r , p rov id ing  more d i r e c t  and 

immediate feedback on p a r t i c ip a n ts ' r a c i s t  behav io rs and 

id e o lo g ie s . Katz (1978) p o in ts  out th a t  by now p a r t ic ip a n ts  

should  have some understand ing  o f th e  d e f in i t io n  o f racism  

as a W hite problem . The d i f f i c u l t y  a r i s e s  in  p e n e tra tin g  

p a r t i c ip a n ts ' d efenses as th e  exam ination  o f rac ism  pushes 

toward a  focus on th e i r  own in d iv id u a l  rac ism . P a r t ic u la r ly  

common a t  t h i s  p o in t in  t r a in in g  i s  th e  d e n ia l  o f  d i f f e r ­

ences: "People  a re  people" or " I  d o n 't  see  c o lo r ."  O ften

p a r t ic ip a n ts  do no t ye t recogn ize  th e se  s ta tem en ts  as a 

d e n ia l  o f  an im portan t p a rt of t h e i r  own and o th e r s ' 

i d e n t i t i e s .  S upportive  bu t firm  f a c i l i t a t o r  behav io r can 

h e lp  p a r t ic ip a n ts  accom plish th e  c e n t r a l  g o a l o f  s tag e  fo u r: 

an un d ers tan d in g  th a t  " .  . .rac ism  i s  p e rp e tu a ted  when White 

s tan d ard s  a re  used  to  judge T h ird  World people and i s  b u i l t  

on th e  assum ption  th a t  th e  c u ltu re s  o f T h ird  World people 

a re  no d i f f e r e n t  from th e  White c u ltu re "  (K atz, 1978,
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p. 111). C e n tra l to  t h i s  understand ing  i s  p a r t i c ip a n ts ' 

re c o g n itio n  in  t h i s  s ta g e  th a t  a White c u ltu re  does indeed 

e x i s t .
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S ession  #11; C o n tras tin g  C u ltu res  

Goals : S tuden ts w i l l  become fa m ilia r  w ith  a d e f in i t io n  of

c u l tu r e .

S tuden ts w i l l  id e n t i fy  elem ents o f White c u ltu re .  

S upplies : new sprin t

magic marker 

tap e

P la n :

1. M in i- le c tu re :  What i s  c u ltu re ?

2. D ivide p a r t ic ip a n ts  in to  groups o f s ix  of so .

Ask each group to  l i s t  th e  components of White 

c u l tu r e .  I t  can be h e lp fu l  to  in s t r u c t  group 

members to  imagine what k ind  o f r e p o r t  they 

would send back i f  th ey  were e x t r a t e r r e s t r i a l  

be ings observing W hite c u l tu r e .

3. Each group posts i t s  l i s t  and has a spokesperson 

r e p o r t .

4 . F a c i l i t a to r ( s )  wrap up, c o n tra s t in g  White c u l ­

tu r e  w ith  o th e r c u l tu r e s .

5 . C o lle c t jo u rn a ls .

R a tio n a le  and D e sc rip tio n  o f S tuden t Response

The purpose o f the  m in i- le c tu re  on c u ltu re  i s  to  

g ive p a r t ic ip a n ts  enough o f a d e f in i t io n  o f c u ltu re  to  be 

ab le  to  c o n s tru c t  a  p ic tu re  of W hite c u l tu r e .  C ulture i s  

a term  th a t  i s  o f te n  used w ithout c l a r i t y  o f meaning. This 

le c tu re  g ives s tu d e n ts  a common b a s is  from which to  work.
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The e x e rc is e  on d e fin in g  W hite c u ltu re  i s  meant to  

g ive  p a r t ic ip a n ts  a chance to  d e fin e  th e  b a s is  from which 

th e  W hite power s t ru c tu re  in  t h i s  coun try  i s  working» I t  

enab les them to  see th a t  a  c u l tu re  a l l  i t s  own does e x is t  

fo r  W hite people» J u s t  what do W hite people d e fin e  as good 

or p u rp o se fu l, fo r  example? These c u l tu r a l  components a re  

so tho rough ly  woven in to  th e  f a b r ic  of our l iv e s ,  we must 

examine o u rse lv es  w ith  an a l te r e d  p e rsp ec tiv e  in  o rder to  

te a s e  them out again» I n s t ru c t in g  p a r t ic ip a n ts  to  view 

them selves as o u ts id e rs  looking  in  i s  h e lp fu l  in  a l te r in g  

th a t  p e rs p e c tiv e .

P a r t ic ip a n ts  a re  a b le  to  g e n e ra te  long l i s t s  d e s c r ib ­

ing W hite c u l tu r e .  Some examples o f th e  components they  

id e n t i f y  a re :

n u c le a r  fam ily
b e l i e f  in  one god
app lause  as p ra is e
keeping  up w ith  th e  Joneses
conspicuous consum ption
s in g le - fa m ily  dw ellings
co m p e titio n
w inning i s  im portan t
d isp o sa b le  so c ie ty
re s p e c t  fo r  sc ien ce /tech n o lo g y
g lo r i f i c a t io n  of b a t t l e
h o lid a y s : T hanksgiv ing , W ashington’s and L in c o ln 's

b ir th d a y s
s ta tu s  achieved th rough  power and success 

When th ey  see  t h e i r  com pleted l i s t s ,  many p a r t ic ip a n ts  see 

th e  c u l tu r e  th ey  have d e fin ed  as very  n e g a tiv e —money- 

g rubb ing , m a te r i a l i s t i c ,  inhumane, w a s te fu l, w a r lik e —and 

express a sense o f  shame a t  being  a p a r t  of i t .  The e x e r­

c is e  seems to  h ig h lig h t  fo r  them th e  d isc re p a n c ie s  between
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th e  espoused id e a ls  o f th e  U nited  S ta te s  and th e  way the  

coun try  o f te n  fu n c t io n s . The f a c i l i t a t o r  can p o in t out 

th a t  in  W hite c u ltu re  as in  any c u l tu r e ,  any a sp e c t can be 

d e fin ed  as p o s i t iv e  or n e g a tiv e . The im portan t is s u e  is  

d is c re p a n c ie s . One fu n c tio n  o f  a counselo r i s  to  con fron t 

d isc re p a n c ie s  between c l i e n t s '  b e l ie f s  and t h e i r  b eh av io rs . 

The f a c i l i t a t o r  can remind p a r t ic ip a n ts  th a t  t h i s  racism  

t r a in in g  i s  perform ing th e  same d isc repancy  id e n t i f i c a t io n  

fu n c tio n  fo r  them. In  c o u n se lin g , we do no t devalue c l i e n t s  

when we co n fro n t them. N e ith e r need we devalue o u rse lv es 

or c u l tu re  when we reco g n ize  c e r t a in  d is c re p a n c ie s . Our 

ch o ice  i s  e i th e r  to  a ttem pt to  remedy them or to  re p re s s  or 

ig n o re  them.
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Notes fo r  L ec tu re : What i s  C u ltu re?

In  o rder to  id e n t i f y  what i s  W hite c u l tu r e ,  we f i r s t  

need to  exp lo re  what i s  meant by c u ltu re ?

C u ltu re  i s  le a rn e d —g e n e ra tio n  to  g e n e ra tio n .

C u ltu re  enab les us to  decide what i s  r ig h t  and wrong.

I t  shapes o n e 's  purpose in  l i f e .

C u ltu re  e x p la in s  a e s th e t ic s —how we view a r t ,  what
we d e fin e  as b e a u t i f u l .

I t  g ives us our c o n c e p tu a liz a tio n  o f th e  D iv ine.

One way to  c o n sid e r c u l tu r e :  how we l iv e  w ith  o u rse lves

and people l ik e  o u rse lv e s .

Many c u l tu r a l  groups form c iv i l i z a t i o n .

P a rt o f c u l tu r e :  sum t o t a l  o f a tta in m en ts  and

a c t i v i t i e s  o f  a s p e c i f ic  people : h a n d ic ra f ts ,  t r a d i t i o n ,  

e co n o m ics /s ta tu s , m usic, a r t ,  v a lu es and b e l i e f  system s, 

language, s to ry  (o r h i s to r y ) ,  n o n v erb a ls , c o n c e p tu a liz a tio n  

o f tim e and space , fam ily  s t r u c tu r e .

There i s  a  d if fe re n c e  between:

r a c i a l  group: shared  p h y s ic a l (g e n e tic )
c h a r a c t e r i s t i c s ;  d e fin in g  r a c i a l  
groups i s  in c re a s in g ly  complex

c u l tu r a l  group: shared  c u ltu re

e th n ic  group: h e r i ta g e  sh ared ; a subgroup of a
la rg e r  r a c i a l  or c u l tu r a l  group
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Workshop
In  l ie u  o f e x tra  read ings or p ap ers , s tu d e n ts  in  

t h i s  course  were re q u ire d  to  a tte n d  a weekend workshop 

(F riday  evening , 6 p.m. to  10 p.m. and S a tu rday , 9 a.m . to  

5 p .m .) . The workshop had se v e ra l p u rposes. F i r s t ,  th e re  

was more c o g n itiv e  and e x p e r ie n t ia l  m a te r ia l  to  cover th an  

th e  c o n s tr a in ts  o f a two c re d i t  hour, f i f t e e n  week course 

Would perm it. Secondly, a c e r ta in  amount o f in te n s i ty ,  

commitment and ra p p o rt i s  m issing from a group th a t  meets 

only two hours per week. P a r t ic ip a n ts  a re  a b le  to  exper­

ience th e  e x e rc is e s  and le c tu re s  knowing th a t  in  two hours 

they  w i l l  be a b le  to  escape th e  m a te r ia l  and each o th er 

fo r ano ther week. S ince much of th e  co n ten t o f  th e  t r a i n ­

ing i s  a t  l e a s t  m ild ly  th re a te n in g , p a r t ic ip a n ts  can h a rd ly  

be fa u l te d  fo r  u t i l i z i n g  th i s  way o f reducing  t h e i r  d i s ­

com fort. F in a l ly ,  as has been no ted  re p e a te d ly , one goal 

o f W hite awareness t r a in in g  i s  to  h e lp  p a r t ic ip a n ts  express 

and work through  th e  fe e lin g s  the  t r a in in g  g e n e ra te s . A 

two hour c la s s  does not perm it t h i s  p rocess to  u n fo ld  f u l ly .  

There i s  always an awareness th a t  tim e may ru n  out b e fo re  

p a r t ic ip a n ts  have f u l ly  expressed  them selves. Moreover, 

many p a r t ic ip a n ts  a re  l ik e ly  to  f e e l  somewhat s c a t te r e d ,  

s in ce  th ey  a r r iv e  a t  c la s s  from work and o f te n  a tte n d  

ano ther c la s s  fo llow ing  th i s  one. The is su e  o f t r u s t  i s  

a lso  im p o rtan t, and th e  tim e c o n s tra in ts  of th e  c la s s  

s t ru c tu re  o f te n  m itig a te  a g a in s t b u ild in g  a s tro n g  sense o f
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t r u s t .  A workshop, by c o n tr a s t ,  allow s p a r t ic ip a n ts  to  

spend a la rg e  b lo ck  o f  tim e to g e th e r  and f a c i l i t a t o r s  to  

p lan a c t i v i t i e s  u s in g  longer tim e spans to  work on a f f e c t iv e  

as w e ll as c o g n itiv e  le a rn in g s .

The workshop i s  broken down in to  th re e  h a lf-d a y  

s e s s io n s . For th e  sake o f c o n s is te n c y , each p a r t  i s  p re ­

sen ted  in  th e  same form at as th e  se ss io n s  d esc rib ed  thus 

f a r .
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Workshop S ession  One; Rapport B u ild in g , F ee lings 
and P sychoh isto ry

G oals: P a r t ic ip a n ts  w i l l  examine and sh a re  p e rsonal

fe e l in g s  and responses on is su e s  re le v a n t to  th e  

t r a in in g ,

P a r t ic ip a n ts  w i l l  beg in  to  examine t h e i r  own r a c i a l  

and gender id e n t i ty .

P a r t ic ip a n ts  w i l l  become fa m ilia r  w ith  th e  meaning 

o f id e n t i ty  development and p sy c h o h is to ry .

Handouts : a d je c t iv e  c h e c k lis t

P lan:

Hand out a d je c t iv e  c h e c k l i s t .  I n s t r u c t  p a r t i c i ­

pants to  choose f iv e  words from th e  l i s t  t h a t  

b e s t  d e sc r ib e  them as p e rso n s. A fte r  th ey  have 

done so , in s t r u c t  p a r t ic ip a n ts  to  choose f iv e  

words from th e  l i s t  t h a t  b e s t  d e sc r ib e  them as 

women o r men. Once th ey  have f in is h e d  th i s  

ta s k ,  in s t r u c t  p a r t ic ip a n ts  to  choose f iv e  words 

from t h i s  l i s t  t h a t  b e s t  d e sc r ib e  them r a c i a l l y .  

Have men form a c i r c l e  fo r d is c u s s io n ; have 

women form an o th er c i r c l e  o u ts id e  th e  men's 

c i r c l e  to  observe ( f ish b o w l) . I n s t r u c t  each of 

th e  men to  sh a re  th e  l i s t s  he chose to  d e sc rib e  

h im se lf  as a person  and as a man. Women l i s t e n  

and observe u n t i l  th e  m en's d isc u ss io n  i s  over. 

Then th ey  a re  asked to  provide feedback on what
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th ey  heard  and lea rn ed  and th e  process they  

observed in  th e  group.

3. Men respond to  th e  women's comments.

4 . Repeat th e  above p rocess w ith  women on th e  in ­

s id e ,  each woman sh a rin g  l i s t s  about h e r s e l f  as 

a person and a woman.

5 . F a c i l i t a to r s  p rocess what th ey  heard  in  term s of 

male and fem ale i d e n t i ty  d if fe re n c e s  and d i f f e r ­

ences observed between groups du ring  th e  fishbow l 

d is c u s s io n s .

6. P a r t ic ip a n ts  put t h e i r  l i s t s  o f r a c i a l  a d je c tiv e s  

on n ew sp rin t; post new sprin t on w a ll;  look a t 

each o th e r s ' l i s t s .

7 . In  la rg e  group, p rocess and d isc u ss  th e  com pari­

sons p a r t ic ip a n ts  observed between r a c i a l  and 

o th e r d e s c r ip t io n s .

8 . L ec tu re ; R o b e rts ' components o f  id e n t i ty ;  

psychoh isto ry

R a tio n a le  and D iscu ssio n  o f S tudent Response

The a d je c t iv e  c h e c k lis t / f is h b o w l e x e rc is e  has proven 

to  be a pow erful one. P a r t ic ip a n ts  use t h i s  e x e rc ise  as a 

v e h ic le  to  sh a re  many f e e l in g s ,  b o th  p o s i t iv e  and n e g a tiv e , 

about them selves and th e  t r a in in g .  The e x e rc is e  i t s e l f  

a ls o  a rouses f e e l in g s ,  p a r t i c u la r ly  when p a r t ic ip a n ts  ob­

se rve  th e  c o n tra s t  between th e  warm in te r a c t io n  of th e
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women's group and th e  more guarded, g e n e ra lly  s t i f f e r  de­

meanor o f th e  m en's group. T his e x e rc is e  se rv es s e v e ra l  

purposes. In  one way i t  i s  a  s tag e  th re e  a c t iv i t y  in  th a t  

i t  su rfa c e s  many fe e lin g s  as p a r t ic ip a n ts  sh are  bo th  t h e i r  

responses on th e  c h e c k lis t  and t h e i r  o b se rv a tio n s o f  th e  

sh a rin g  p ro c e ss . I t  g ives new meaning to  th e  previous s tag e  

four a c t i v i t i e s  d ea lin g  w ith  c u l tu r a l  rac ism  as many p a r t i c ­

ip a n ts  see how thorough ly  they  a re  products o f t h e i r  c u l ­

t u r e s —p a r t i c u la r ly  in  reg a rd  to  sex  r o le s .  I t  a ls o  serves 

as good p re p a ra tio n  fo r  s ta g e  f iv e ,  in  which White p a r t i c i ­

pants e s p e c ia l ly  w i l l  be d e fin in g  t h e i r  r a c i a l  id e n t i ty  

more p r e c is e ly .

The b r i e f  le c tu re  on components o f id e n t i ty  g ives 

p a r t ic ip a n ts  a f u r th e r  d e f in i t io n  o f  i d e n t i ty ,  which w i l l  

be d isc u sse d  in  th e  workshop in  s ta g e  f iv e ,  where m in o rity  

and W hite id e n t i ty  development a re  examined. Like c u l tu r e ,  

id e n t i ty  i s  a  term  th a t  can have many meanings. The le c tu re  

prov ides a common ground fo r usage.

The le c tu r e  on psychoh isto ry , a lso  b r i e f ,  h e lp s  ex­

p la in  to  p a r t ic ip a n ts  the  h i s t o r i c a l  base  of c u l tu r a l  racism  

and th e  p sy ch o lo g ica l impact th a t  h is to r y  can have on both  

th e  oppresso r and th e  oppressed. I t  a lso  provides a con­

te x t  w ith in  which p a r t ic ip a n ts  can e v a lu a te  th e i r  in d iv id u a l 

is su e s  around rac ism  as th e  t r a in in g  e n te rs  s ta g e  f iv e  l a t e r  

in  th e  workshop.
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P a r t ic ip a n ts  respond p o s i t iv e ly  to  th e se  le c tu r e s ,  

as they  g e n e ra lly  do to  any d id a c tic  m a te r ia l  in  th e  co u rse . 

The d id a c tic  m a te r ia l  p rov ides p a r t ic ip a n ts  w ith  a t h e o r e t i ­

c a l  underpinning fo r  t h e i r  e x p e r ie n t ia l  le a rn in g . In  t h i s  

se s s io n , i t  a lso  prov ides a way fo r th e  group to  make a 

t r a n s i t i o n  from an em o tionally  tax in g  e x e rc is e .
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P ersona l C h e ck lis t
Accepted Em otional Nice S oft
A daptive Employed Normal S o u lfu l
A fra id Enraged Oppressed Strong
Afro E x p lo ited O ppressive Supportive
A rrogant F le x ib le O utraged T igh t
A ssau lted Free P a te rn a l T ogether
Average F rie n d ly P a tie n t Tokenized
Aware Good People Tracked
Bad Handsome Poor True
B e a u tifu l Happy Pow erless Undereducat ed
B e tte r H elp less P r iv ile g e d Underemployed
Big Honest Proper U nderstanding
Blamed Hopeful P ro te c tiv e Unemotional
Brave Hungry P ro te s ta n t U p -tig h t
B ro ther Humble Proud V ictim ized
B ru ta l Hurt Pure White
Chosen Independent Puzzled Worthy
Chicano In d iv id u a l R espected
C h r is t ia n I n f e r io r Rich
C onfident In s u lte d R ight
C onservative I n t e l l i g e n t R ipped-O ff
C o n tro lled I n v is ib le S chizophren ic
C o n tro lle r Jew ish S c ie n t i f i c
C rea tiv e J u s t Secure
Denied Knowledgeable S e le c t
Determined Leader S e le c tiv e
D ig n ifie d L ib e ra l S e n s it iv e
D iappointed L im ited Sexual
Dying M isunderstood Sharp
Easy N ative  American S i s te r

W rite  any a d d it io n a l  words on th e  back i f  th e  above word 
l i s t  i s  n o t d e s c r ip t iv e  enough to  r e f l e c t  your t ru e  
f e e l in g s ,
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L ecture  N otes; Components of I d e n t i ty  and P sychoh isto ry  

As co u n se lo rs  we would l ik e  to  b e lie v e  th a t  two 

people can s i t  down and t a l k  w ith  one ano ther s o le ly  as 

in d iv id u a ls , r e g a rd le s s  o f ra c e  or gender. However, t h i s  

i s  not th e  c a se . When two in d iv id u a ls  meet they  each c a rry  

w ith  them a p e rso n a l sense  of id e n t i ty  which encompasses 

d i f f e r e n t  e x p e rien c es , v a lu e s  and p e rs p e c tiv e s . R oberts 

(1975) id e n t i f i e s  seven a sp e c ts  o f boundaries which form 

th e  g e s t a l t  o f th e  in d iv id u a l .  These a re :

lo th e  p e rso n a l boundary --those  q u a l i t i e s  one 

a s s o c ia te s  w ith  s e l f - d e f i n i t i o n  or th e  core  

q u a l i t ie s  o f  an in d iv id u a l ,

2 . th e  sex u a l/g en d e r boundary --those  fe e l in g s  and 

p e rsp e c tiv e s  o f o n e 's  s e x u a l i ty ,  and gender 

in c lu d in g  le a rn in g s  about sex r o l e .

3 . th e  fam ily  boundary—th o se  messages an in d iv ­

id u a l re c e iv e d  from s ig n i f ic a n t  fam ily  members 

w h ile  growing up.
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4 . th e  e th n ic  and r a c i a l  boundary—th e  i d e n t i f i c a ­

t io n  and fe e lin g s  about th e  e th n ic  and r a c i a l  

g roup(s) o f which one is  a  p a r t .

5 . th e  s o c ia l  c la s s  boundary—th e  v a lu es  and 

a t t i tu d e s  one has in te r n a l iz e d  based on economic 

f a c to r s  and s ta tu s .

6. th e  p ro v in c ia l  boundary --the  impact o f th e  

geographic a re a (s )  in  which one grew up and 

l iv e d ; and

7 . th e  c u l tu r a l  boundary—th e  p e rsp e c tiv e s  an 

in d iv id u a l  has in te rn a l iz e d  based  upon th e  

co un try  in  which she /he  l iv e s .

According to  R oberts (1975), a l l  o f  th e s e  a reas  a re  

e s s e n t ia l  a sp e c ts  of who we a re .  At d i f f e r e n t  tim es, 

d i f f e r e n t  boundaries may be more c e n t r a l  th a n  o th e r s .  But 

each dim ension a f f e c ts  us and combines to  c re a te  unique 

in d iv id u a ls .  R oberts (1975) b e lie v e s  t h a t  in  o rd er to  be 

whole we must be aware o f each o f th e se  components of 

o u rse lv e s .

What becomes ev id en t from th i s  p e rsp e c tiv e  i s  th a t  

as in d iv id u a ls  and groups of in d iv id u a ls  we develop and 

e x is t  w ith in  an environm ental c o n te x t. T h is environm ental 

dim ension co n ta in s  an h i s t o r i c a l  c o n te x t and r e a l i t y .  We 

must th e re fo re  exp lo re  th e  ro le  and im pact o f bo th  c u ltu re  

and h is to r y  in  th e  counseling  s e t t i n g .  A W hite person and 

a B lack person , or a woman and a man, invo lved  in  a
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co u n se lo r- c l i e n t  r e la t io n s h ip  a re  not only two in d iv id u a ls , 

but a lso  b rin g  key psycho log ica l dynamics from th e i r  

h i s t o r i c a l  r e la t io n s h ip .  To overlook th i s  component would 

be s im ila r  to  a p sychoana ly tic  th e r a p is t  overlooking a 

c l i e n t 's  h i s t o r i c a l  r e la t io n s h ip  w ith  h e r /h is  mother as 

p a rt o f tre a tm e n t.

P sy ch o h isto ry , sim ply d e fin ed , i s  th e  impact o f o n e 's  

c u ltu re  and h is to r y  on th e  in d iv id u a l (Kovel, 1971). Psycho­

h is to r y  has been s tu d ie d  through th e  "norm al" in d iv id u a l,  

" f o r ,  i f  p e rs o n a l i ty  and c u ltu re  a re  congruen t, th en  i t  i s  

th e  ' norm al' man's p e rs o n a li ty  which most a c c u ra te ly  m irro rs  

th e  p sychoh isto ry  o f h is  c u ltu re "  (Kovel, 1971, p. 4 5 ).

As cou n se lo rs  we must be aware o f our own psycho­

h is to r y  as w e ll  as th a t  of th e  counseling  f i e ld  i t s e l f .

We must come to  understand  our c o u n try 's  h is to ry  and th e  

r e a l i t y  o f rac ism  and sexism  w ith in  th a t  h i s t o r i c a l  c o n te x t. 

I t  i s  e s s e n t ia l  t h a t  we recogn ize  th a t  rac ism ,

. . . f a r  from being th e  sim ple d e lu s io n  o f a 
b ig o ted  and ig n o ran t m in o rity , i s  a s e t  of 
b e l i e f s  whose s t ru c tu re s  a r i s e  from th e  
deepest le v e ls  of our l iv e s —from th e  fa b r ic  
o f assum ptions we make about th e  w orld , 
o u rse lv e s , and o th e rs , and from th e  p a tte rn s  
o f our fundam ental s o c ia l  a c t i v i t i e s .

(Kovel, 1971, p. 3)

The same may be s a id  about sexism  in  our s o c ie ty . Knowing 

t h i s ,  th e  counselo r cannot view th e  c l i e n t  out o f th e  con­

te x t  o f s o c ie ty ,  nor can th e  c o u n s e lo r -c l ie n t  r e la t io n s h ip  

be so removed. R a th e r, counselo rs must have a good g rasp
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o f t h e i r  p lace  in  th a t  p sy ch o h is to ry , th a t  i s ,  a  c le a r  

sense o f t h e i r  own c u l tu r a l  id e n t i ty  as w e ll as an under­

stand ing  o f th e  c l i e n t 's  frame o f r e fe re n c e . Thus, th e  

White counselo r must be aware o f th e  e f f e c ts  of rac ism  on 

White people as w e ll as on m in o r i t ie s  (Katz & Ivey , 1977).

I f  the  White counselo r has an u nders tand ing  o f p sy ch o h isto ry , 

th en  she /he  w i l l  n o t f e e l  g u i l ty ,  h u r t ,  s u rp r is e d , or de­

fen s iv e  i f ,  in  f a c t ,  th e  m in o rity  c l i e n t  responds i n i t i a l l y  

w ith  m is tru s t  or su sp ic io n  to  th e  c o u n se lo r . Nor w i l l  

counselo rs n e c e s s a r i ly  name th e  problem as " c l i e n t  r e s i s t ­

ance ,"  i f  th e  m in o rity  c l i e n t  does no t r e tu r n  fo r  a second 

in te rv ie w . R a th e r, th ey  may examine th e  l im its  of t h e i r  

own c u l tu r a l  e x p e r t is e  and ta k e  a c t io n  to  f u r th e r  develop 

t h e i r  s k i l l s .

J u s t  as p sychoh isto ry  p lays a key r o le  in  the  

c o u n se lo r -c l ie n t  r e la t io n s h ip ,  i t  i s  a ls o  c r i t i c a l  to  ex­

p lo re  th e  r o le  o f  h is to r y  in  th e  development o f th eo ry . 

Counseling th e o r ie s  have p ro g ressed  through  v a rio u s  s ta g es  

in  th e i r  view o f m in o r i t ie s ' b e h av io r . These th e o r ie s  in  

many ways r e f l e c t  a chronology o f  th e  a t t i tu d e s  and p r e j ­

ud ices in h e re n t in  th e  U nited  S ta te s .

The h is to ry  o f  th e  U nited  S ta te s  lay s th e  foundation  

fo r  understand ing  counseling  th e o ry  in  r e la t io n s h ip  to  

m in o r i t ie s .  From th e  tim e W hite people s e t t l e d  on th e  

shores of N orth America th e re  has been a  n e g a tiv e  view of 

m in o rity  peop le . The dynamics o f s u p e r io r i ty  and in f e r i o r i t y
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have e x is te d  in  W hite p e o p le 's  r e la t io n s h ip  w ith  In d ia n s , 

M exicans, A sians and B lacks (K atz, 1978). This dom inant- 

su b o rd in a te  view pervades h is to r y  and has a ffe c te d  th e  ways 

people of d i f f e r e n t  c u l tu re s  have been seen  and responded to  

by W hite peop le . Coupled w ith  t h i s  n e g a tiv e  view (p re ju d ic e )  

a g a in s t  m in o rity  people has been th e  power ( p o l i t i c a l ,  s o c ia l ,  

economic) th a t  W hite people have in  o rder to  m ain ta in  t h i s  

dom inan t-subo rd ina te  r e la t io n s h ip .  The p re ju d ice  and power 

to  m ain ta in  t h i s  s t r u c tu r e  i s  what c o n s t i tu te s  racism  (K atz, 

1978).



232

Workshop S ess io n  Two: C u ltu ra l Racism, continued

Goals : P a r t ic ip a n ts  w i l l  examine how rac ism  i s  p e rpe tua ted

in  U .S. c u ltu re  through m edia, a r t  and h is to r y .

P a r t ic ip a n ts  w i l l  become aware o f com parisons and

c o n tra s ts  between p resen t h i s t o r i c a l  co n d itio n s

and th o se  of th e  R eco n stru c tio n  e ra .

S u p p lie s : F ilm ; Black H is to ry : L o s t, S to len  or S trayed
— ^ ----- College of Education, Üniversity of

M assachuse tts, Amherst, M ass., 01003.

f ilm  p ro je c to r

sc ree n

P la n :

1 . Show th e  f ilm  Black H is to ry : L o s t, S to len  or 

S trayed  up to  th e  end o f  th e  segment on Guess 

Who’ s Coming to  D inner.

2 . S o l i c i t  and process p a r t i c ip a n ts ' re a c tio n s  in  

la rg e  group.

3 . Show rem ainder o f f ilm .

4 . P rocess p a r t i c ip a n ts ’ r e a c t io n s  in  la rg e  group.

5 . L ec tu re : The Second R eco n stru c tio n

R a tio n a le  and D e sc rip tio n  o f S tudent Response

The f i r s t  p a r t  o f th e  moyie B lack H is to ry : L o s t,

S to len  o r S trayed  t r a c e s  th e  trea tm en t o f  B lack people in  

th e  U.S. media through books, a r t ,  and e s p e c ia l ly  f ilm .

I t  i s  im p ac tfu l because i t  dem onstrates how n e g a tiv e  s te r e o ­

types o f B lack people have been p e rp e tu a ted  and continue to
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be tra n s m itte d  through f i lm s . Most W hite p a r t ic ip a n ts  have 

seen  and enjoyed re - ru n s  o f  Spanky and Our Gang, Amos and 

Andy, and th e  S h ir le y  Temple movies w ithou t ever q uestion ing  

th e  d e n ig ra tin g  p o r tr a y a l  o f Black people .

The f i r s t  p a r t  o f th e  movie e lo q u e n tly  dem onstrates 

to  p a r t ic ip a n ts  why i t  i s  v i r tu a l l y  im possib le  to  grow up 

n o n - ra c is t  in  America. P a r t ic ip a n ts ' r e a c t io n s  a re  of 

shock, d isg u s t and g u i l t .  Like many o f th e  experiences in  

t h i s  t r a in in g ,  th e  f ilm  causes p a r t ic ip a n ts  to  examine th e i r  

behav io r from a new p e rs p e c tiv e , and many p a r t ic ip a n ts  a re  

a p p a lle d . Many a re  a ls o  angry as th ey  b e g in  to  recogn ize  

how tho rough ly  W hite c u l tu r e  has in d o c tr in a te d  them in  

rac ism  w ithou t t h e i r  consen t or knowledge.

The second p a r t  o f th e  movie shows a B lack man's 

e f f o r t s  to  re -e d u c a te  young Black c h ild re n  to  r e s i s t  racism  

w herever and whenever th ey  encounter i t  and to  develop a 

p o s i t iv e  sense o f s e lf -w o r th . The response  o f p a r t ic ip a n ts  

to  t h i s  s e c tio n  i s  o f te n  shock and dismay, t h i s  tim e a t  

what th ey  in te r p r e t  as th e  angry and v io le n t  undertones to  

th e  re -e d u c a tio n  p rocess and to  the  ev id en t a n x ie ty  o f th e  

very  sm all B lack c h ild re n  in  th e  c la s s .

The f a c i l i t a t o r 's  ta s k  i s  to  h e lp  p a r t ic ip a n ts  ex­

p ress  th e  fe e lin g s  a roused  by th e  f i r s t  p a r t  o f th e  film  

w ithou t becoming m ired in  g u i l t .  Again, p a r t ic ip a n ts  need 

to  be reminded th a t  f e e l in g  g u i l ty  i s  a way o f  doing noth ing  

and th a t  as t r a in in g  p ro g resse s  they  need to  th in k  about
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w hat, i f  any th in g , th ey  a re  a b le  and w il l in g  to  do to  e f f e c t  

some change. A fte r  th e  second p a rt  o f th e  f i lm , th e  f a c i l i ­

t a t o r 's  ta s k  i s  to  c l a r i f y  p a r t i c ip a n ts ' re sp o n se s . I t  i s  

im portant to  no te  th a t  th e  te a c h e r  in  th is  segment i s  te a c h ­

ing  th e  c h ild re n  to  be honest and to  f e e l  good about them­

s e lv e s . S ev era l q u estio n s  should  be r a is e d .  What have 

B lacks and o th e r  m in o r i t ie s  done to  coun ter oppression?

How much has changed when th o se  methods have been used? Is  

i t  worse to  in d o c tr in a te  m in o rity  c h ild re n  a g a in s t rac ism  

or to  l e t  them experience  i t s  e f f e c ts  unprepared? How much 

o f  p a r t i c ip a n ts ' responses a r i s e  from th e i r  l im ite d  ex p er­

ience  w ith  being oppressed  or recogn iz ing  oppression?  What 

would they  do under th e  same co n d itio n s?  Do th ey  respond 

w ith  equal in te n s i ty  to  th e  in d o c tr in a t io n  o f W hite c h ild re n  

in to  a r a c i s t  c u ltu re ?  At t h i s  po in t in  th e  t r a i n in g , 

m in o rity  p a r t ic ip a n ts  have been extrem ely h e lp fu l  by d i s ­

cu ssin g  the  t r a in in g  th ey  have rece iv ed  and have g iven  

th e i r  own c h ild re n  in  coping w ith  rac ism . Throughout th e  

t r a in in g  i t  i s  im portan t fo r  f a c i l i t a t o r s  to  guard a g a in s t 

m in o rity  persons being  e x p lo ite d  to  " T e ll  us what i t  i s  

r e a l l y  l ik e  to  be B lack , C hicana, N ative American, o r A sian 

Am erican." From tim e to  tim e , however, m in o rity  p a r t i c i ­

pants can very  pow erfu lly  v a l id a te  th e  message o f  th e  t r a i n ­

in g . As the  t r a in in g  v a l id a te s  m in o rity  p a r t i c ip a n ts ' ex­

p e rien ce  o f rac ism  as a p e rv asiv e  and d e s tru c t iv e  component 

o f  American l i f e ,  i t  can perm it them to  sh are  t h e i r  p e rsonal
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experiences w ith o u t having to  be c a s t  in  th e  r o le  o f spokes­

person  fo r  t h e i r  e n t i r e  ra c e  o r e th n ic  group. A lso , t r u s t  

th a t  has b u i l t  in  th e  group by th i s  tim e may allow  a m inor­

i t y  person  to  speak as an in d iv id u a l  r a th e r  th a n  as a 

spokesperson  fo r  a group.

The le c tu re  on th e  Second R eco n stru c tio n  fo llow s up 

th e  B lack H is to ry  f i lm , which covers only th rough  about 

1968. I t  shows th e  s i m i l a r i t i e s  between c i v i l  r ig h ts  

e f f o r t s  and W hite b ack lash  now and in  th e  p o s t-C iv il  War 

e ra . The le c tu r e  and th e  f i lm  a re  designed in  p a r t  to  

respond to  th e  re p e a te d  p r o te s t  by p a r t ic ip a n ts  th a t  " th in g s  

a re  d i f f e r e n t  now." Of cou rse  th in g s  a re  somewhat d i f f e r ­

e n t .  But in  many ways th ey  a re  a ls o  th e  same, and t h i s  

f ilm  and le c tu r e  h e lp  dem onstra te  th a t  rac ism  s t i l l  pervades 

contem porary c u l tu r e .



N ote:
The Second R e c o n s tru c tio n  

ta k e n  from an a r t i c l e  by B ennett J r . ,  L. "The Second Time A round."
1981, ^  (1 2 ) , pp. 31-34 , 36 , 38-39

1860's  -  1 8 7 0 's 

1860* s C iv i l  War

1860*3 Marches and d em o n stra tio n s p ro ­
t e s t i n g  s la v e ry  B lacks and 
W hites (W hite a b o l i t i o n i s t s )

1865 C iv i l  R ig h ts  A cts
1 3 th , 1 4 th , 15thAmendments 
V oting R ig h ts  Act (1867)

1860*s F reedm an 's Bureau e s ta b l is h e d

Ebony,

1860-
Ï57Ô

1870*s

R e su lt o f l e g i s l a t i o n  and
em ancipation  was in c re a s e  in  
B lack  p r id e

B lack  m ayors, s h e r i f f s  
L o u is ia n a  B lack  governor 
S p e c u la tio n  about B lack  V ice 

P re s id e n t c a n d id a te  
South C a ro lin a  l e g i s l a t i v e  B lack  

m a jo r ity

1960's  - 1970*s 

1960 Vietnam War

1960's  Marches and d em o n stra tio n s p ro ­
t e s t i n g  s e g re g a tio n  B lacks and 
W hites (W hite l i b e r a l s )

1965 C iv i l  R ig h ts  A cts 
V oting  R ig h ts  Act 
C iv i l  R ig h ts  Act

1960's  War on Poverty

1960-
IÏÏ7ÏÏ

1970's

R e su lt o f  l e g i s l a t i o n  and de- 
s e g ra t io n  was in c re a s e  in  
B lack  i d e n t i f i c a t i o n  and p r id e

B lack  m ayors, s h e r i f f s  
No B lack  governor 
S p e c u la tio n  about B lack V ice 

P re s id e n t c a n d id a te

N5w



C onditions Leading to  Retrenchment

1870's  -  1880's

C o u n te rre v o lu tio n  le d  by K lan
Prom inent businessm en le d  c o u n te r­

re v o lu t io n
South su p p o rts  B lack  p ro g re ss  u n t i l  

N orth  p u l ls  out tro o p s  and su p p o rt

1874-1875 N o rthern  sen tim en t changes- 
concern  over "Negroism" and 
" c o rru p tio n "

New s lo g a n —Em ancipate th e  W hites
S trong  W hite b a ck la sh
D e fe c tio n  o f su p p o rt by W hite 

a b o l i t i o n i s t s
Growing unease  over w e lfa re  and ta x a ­

t i o n  fo r  s o c ia l  purposes

N a tio n a l economic c r i s i s
New c o n se rv a tiv e  Supreme Court

1970's  -  1980's

Re-em ergence o f K lan
B u sin esses  r e a c t in g  to  A ff irm a tiv e  

A c tio n
C ountry su p p o rts  B lack  p ro g ress  u n t i l  

f e d e r a l  government p u l ls  out t e e th  
in  l e g i s l a t i o n

Sentim ent i n  co u n try  chan g in g --co n cern s 
over "B lacks becoming to o  pow erful" 
and " c o rru p tio n "

New s lo g an --R ev e rse  D isc r im in a tio n
S trong  W hite b ack lash
D e fe c tio n  o f  su p p o rt o f  W hite l ib e r a l s
Economic unease o f  pow erful c o rp o ra tio n s
Growing unease  over w e lfa re  and ta x a ­

t i o n  fo r  s o c ia l  purposes
N a tio n a l economic c r i s i s
C o n se rv a tiv e  Supreme Court

Is3w
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Outcomes

1870's  -  1880*s ( c o n 't )

1876 -  sm a ll w ars fough t i n  South
C a ro lin a , L o u is ia n a , F lo r id a

1877 -  (P re s id e n t)  R u th e rfo rd  Hayes makes 
d e a l  w ith  South - th ey  can  have 
"home r u le "  i f  g iv en  su p p o rt 
fo r  h i s  e le c t io n
E f fe c t  -  d e fa c to  s e g re g a tio n

F e d e ra l tro o p s  w ithdraw n from Columbia, 
South C a ro lin a , W hite m in o rity  took  
over

1883 - Supreme Court - L o u is ian a  ru le d  
th a t  C iv i l  R ig h ts  Act o f  1875 
u n c o n s t i tu t io n a l

1896 - P le sse y  v s .  Ferguson
Supreme C ourt d e c is io n  s e p a ra te  
b u t eq u a l

Lynchings
se g re g a tio n  

Jim  Crow laws 
K lan a c t iv e

1970's  - 1980*s ( c o n 't )

l a t e  1970's  - 198 0 's - - r i o t s  in  r e a c t io n  
to  K la n 's  a c t i v i t i e s  in  G reensboro , 
N orth  C a ro lin a ; T ennessee , 4 B lack 
women k i l l e d  c ro s s in g  s t r e e t ;  and 
Miami, F lo r id a  a c q u i t t a l  o f  p o lic e  
o f f i c e r s  who k i l l e d  B lack businessm an

P re s id e n t Ronald Reagan moves t o  S ta te  
R ig h ts  p o l ic y , le s s  f e d e r a l  i n t e r ­
v e n tio n , su p p o rt o f  p r iv a te  e d u ca tio n  
(W hite f l i g h t )  th rough  ta x  c r e d i t s
E f fe c t  -  d e fa c to  se g re g a tio n

C u ttin g  S o c ia l  programs

A ff irm a tiv e  A c tio n  re p e a le d  fo r  sm a lle r  
c o n tr a c to r s

1980's  -  Bakke c ase  q u e s tio n s  A ffirm a- 
t i v e  A ction

N)w
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Response to  Events

1880*s

B lack le a d e rs  re sp o n se  v a r ie d

Some b e lie v e d  needed to  su p p o rt Hayes -  
g iv e  p o l ic ie s  t r y  -  g iv en  economic 
c o n d itio n s

Hayes prom ised i f  B lacks a d v e rse ly  a f f e c te d  
would in te rv e n e . When asked -  d id  n o t

Booker T . Wash,.ngton

1980's

B lack le a d e rs  re sp o n se  v a r ie d  

Some b e lie v e  need to  su p p o rt Reagan

Thomas Sow ell -  h e ld  up by Reagan as 
"Speaker fo r  B lacks"

N)w
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Stage Five; Individual Racism; The Meaning of Whiteness 

Session three of the workshop begins stage five of 

the training. In stage five, participants move from an 

examination of racism at the institutional and cultural 

level to looking at ways they themselves may be racist.

This stage is particularly difficult for participants.

They no longer can cope with their discomfort about racism 

by externalizing the issue to institutions or culture.

Now th e y  a re  asked to  id e n t i f y  ways in  which t h e i r  own b e ­

h av io r p e rp e tu a te s  rac ism . At t h i s  po in t White p a r t i c i ­

pants may become in c re a s in g ly  d e fe n s iv e , arguing  th a t  th e y  

a re  not re sp o n s ib le  fo r  th e  s in s  o f th e  p a s t .  The f a c i l i ­

t a t o r  can respond by rem inding them th a t  rac ism  i s  a p re ­

se n t is s u e  (as dem onstra ted  in  p a r t  two o f th e  second s e s s io n  

of th e  w orkshop). The f a c i l i t a t o r  can a lso  r e i t e r a t e  to  

p a r t ic ip a n ts  th a t  W hite people have c e r ta in  lu x u r ie s  and 

p r iv ile g e s  ju s t  by v i r tu e  o f be ing  W hite, which makes them 

a p a r t  o f  th e  r a c i s t  s t r u c tu r e  w ith o u t having to  do any­

th in g . Another common d efen se  o f White p a r t ic ip a n ts  i s  to  

emphasize t h e i r  own e th n ic i ty .  But as Katz (1978) p o in ts  

o u t;

. . . i n  America th e  o v e rr id in g  determ iner o f 
c u l tu re  i s  o n e 's  c o lo r .  Many White imm igrants 
have su ffe re d  d is c r im in a t io n , i t  i s  t r u e ,  bu t 
because o f t h e i r  c o lo r  th e y  and th e i r  fa m ilie s  
have u l t im a te ly  been a c c e p te d , , .The a b i l i t y  
to  'make i t '  in  th e  system  i s  dependent on o n e 's  
c o lo r ,  no t on o n e 's  e th n ic  background or a b i l i t i e s .
People can h id e  t h e i r  e th n ic  id e n t i ty  but not 
u s u a lly  t h e i r  r a c i a l  i d e n t i t y .  This r e a l i t y  must 
be examined in  th e  group (p . 137).
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T his s ta g e  i s  a ls o  d i f f i c u l t  because i t  encourages 

White p a r t ic ip a n ts  to  come to  term s w ith  t h e i r  W hite 

i d e n t i t i e s ,  as w e ll  as p rov id ing  an o p p o rtu n ity  fo r  m inor­

i t y  p a r t ic ip a n ts  to  examine th e i r  i d e n t i t i e s  as m in o r i t ie s . 

By t h i s  tim e in  th e  t r a in in g ,  p a r t ic ip a n ts  have had many 

experiences th a t  may cause them to  view n e g a tiv e ly  being  

W hite A m ericans. The response  to  th e  e a r l i e r  e x e rc is e  on 

d e fin in g  W hite c u l tu r e  in d ic a te s  th a t  p a r t i c ip a n ts ' view 

o f W hiteness may no t be e n t i r e ly  p o s it iv e  a t  t h i s  p o in t.

Yet th e  p o in t o f  t h i s  t r a in in g  is  not to  devalue W hiteness 

o r W hite c u l tu r e .  I t  i s  to  c re a te  an awareness o f rac ism .

I t  would be not only  u n fa ir  bu t a ls o  co u n te rp ro d u c tiv e  to  

leave  W hite p a r t ic ip a n ts  w ith  a n eg a tiv e  r a c i a l  i d e n t i ty .

I t  i s  im portan t fo r  a l l  people to  f e e l  good about them selves 

r a c i a l l y ,  and W hites a re  no ex cep tio n . I t  i s  a ls o  c r i t i c a l  

to  see rac ism  and o n e 's  p a r t  in  i t ,  and to  see  where one 

can in te rv e n e  to  a f f e c t  change. Thus a t  t h i s  s ta g e  W hite 

and m in o rity  p a r t ic ip a n ts  a re  o ffe re d  a model fo r  develop ­

ing an a n t i - r a c i s t  i d e n t i ty  and an o p p o rtu n ity  to  a sse ss  

where th ey  f i t  in  th a t  model.
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Workshop S ession  T hree: M inority  I d e n t i ty  Development

G oals: P a r t ic ip a n ts  w i l l  become fa m ilia r  w ith  a model of

m in o rity  and fem ale id e n t i ty  developm ent.

P a r t ic ip a n ts  w i l l  ro le -p la y  c r o s s - c u l tu r a l  counseling  

w ith  m in o rity  c l i e n t s  a t  v a rio u s  le v e ls  o f id e n t­

i t y  developm ent.

P a r t ic ip a n ts  w i l l  a sse ss  t h e i r  s k i l l  le v e ls  in  c ro s s -  

c u l tu r a l  counseling  e n co u n te rs .

Supplies : V ideotapes showing sim u la ted  e f f e c t iv e  and in ­

e f f e c t iv e  counseling  encoun ters between 

m in o rity  c l i e n t s  and m a jo rity  and m inority  

c o u n se lo rs .

V ideotape p lay e r and view er 

Handouts : I d e n t i ty  development c h a r t

M inority  r o le  p lays

P lan:

1. L ecture  and d isc u ss io n : M ino rity  and Female

I d e n t i ty  Development.

2. View tap es o f in e f f e c t iv e  counse ling  se s s io n s . 

Process in  la rg e  group, d isc u ss in g  why th e  

encounters were in e f f e c t iv e  and what would make 

them more e f f e c t iv e .

3. View tap es o f e f f e c t iv e  counseling  se s s io n s . 

P rocess in  la rg e  group, d isc u ss in g  why th e  

encounters were e f f e c t iv e  and what might make 

them more e f f e c t iv e .
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4 . Break c la s s  in to  t r i a d s .  In  the  t r i a d s ,  each 

person  should  assume one o f th e se  r o le s ;  coun­

s e lo r ,  c l i e n t ,  ob server. P a r t ic ip a n ts  a re  asked 

to  ro le -p la y  a counseling  s e s s io n . Hand out th e  

f i r s t  r o le  d e s c r ip t io n  to  th e  person in  each 

group who i s  p lay ing  th e  c l i e n t .  Remind p a r t i c ­

ip a n ts  about th e  ro le -p la y in g  process : th e  

" c l i e n t"  should  not read  the  ro le  d e s c r ip t io n  

to  th e  "counselo r"  but r a th e r  should  a c t  th e  

way th e  person  described  would a c t during  a 

co u n se lin g  s e s s io n . The process observer should  

w atch th e  counseling  in te r a c t io n  and p rov ide 

feedback to  th e  ro le -p la y e rs  a t  th e  end o f th e  

r o le - p la y .

5 . Give p a r t ic ip a n ts  10 to  15 m inutes to  r o le -p la y  

th e  co u n se lin g  in te r a c t io n  and 5 to  10 m inutes 

fo r  process observers and ro le -p la y e r s  to  d i s ­

cuss th e  in te r a c t io n .  F in a l ly ,  ta k e  5 o r 10 

m inutes fo r  p a r t ic ip a n ts  to  sh are  as a la rg e  

group t h e i r  experiences .

6. Follow th e  same procedure tw ice  more, u s in g  a 

d i f f e r e n t  ro le -p la y  each tim e, u n t i l  each member 

o f th e  t r i a d  perform s each r o le :  c o u n se lo r , 

c l i e n t  and o b se rv e r. I f  tim e p e rm its , do a l l  

r o le -p la y s .
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7. D ivide p a r t ic ip a n ts  in to  new t r i a d s .  Give each 

person  in  th e  t r i a d  f iv e  m inutes to  d isc u ss  how 

she or he f e e ls  about h e r /h is  own e f fe c tiv e n e s s  

and e x p e r t is e  in  counseling  m in o r i t ie s .  The 

fu n c tio n  of th e  two l i s t e n e r s  i s  to  use th e i r  

own co u n se lin g  s k i l l s  to  h e lp  th e  speaker c l a r i f y  

her or h is  th o u g h ts .

8 , B r ie f  r e p o r t  by p a r t ic ip a n ts  and wrap-up/summary 

by f a c i l i t a t o r .

R a tio n a le  and D e sc r ip tio n  o f  S tudent Response

The m in o rity  i d e n t i ty  development model h e lp s  White 

people to  u n d ers tan d  d i f f e r e n t  responses to  rac ism . I t  

ex p la in s th e  a p p a re n tly  c o n tra d ic to ry  behav io r o f m in o r i t ie s  

(or women) t h a t  many White people c laim  to  f in d  so p u zz lin g : 

why one person  sees no problem (Stage I )  w h ile  ano ther i s  

a n g r i ly  a g g re ss iv e  in  th e  same c ircu m stan ces, fo r  exam ple. 

This ex p la n a tio n  in d i r e c t ly  co n fro n ts  p a r t ic ip a n ts  w ith  

t h e i r  own rac ism . I t  p o in ts  out th a t  th e  ve ry  behav io r 

W hites l ik e  to  se e  i n  m in o r i t ie s  p e rp e tu a te s  rac ism  w h ile  

th e  behav io r th a t  th re a te n s  White people o f te n  i s  a  h e a l th ie r  

response to  o p p re ss io n . F in a l ly ,  th e  le c tu r e  c l a r i f i e s  th e  

dynamics o f o p p ress io n  by drawing th e  obvious p a r a l le l s  be­

tween th e  o p p ress io n  o f m in o r i t ie s  and th a t  o f women.

The v id eo tap es  and ro le -p la y s  b u i ld  on th e  le c tu re  

by g iv ing  p a r t ic ip a n ts  an o p p o rtu n ity  to  experience  t h e i r  

own d iscom fort in  co u n se lin g  or w atching o th e rs  counsel
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" c l i e n t s "  a t  v a rio u s  s tag es  o f id e n t i ty  developm ent. The 

tap e s  used in  t h i s  workshop were made by th e  U n iv e rs ity  o f 

M assachusetts and a re  not a v a ila b le  fo r  g e n e ra l d i s t r ib u ­

t io n .  However, o th e r  s im ila r  tap es  a re  a v a i la b le .^

W hite p a r t ic ip a n ts  have accep ted  th e  le c tu re  m a te r ia l  

w e ll ,  as th ey  g e n e ra lly  do any m a te r ia l  th a t  seems to  he lp  

them b e t t e r  u n d e rs tan d  m ino rity  and women's development.

Some m in o rity  p a r t ic ip a n ts  have found th e  d e s c r ip t io n  of 

i d e n t i ty  development p a in fu l , as i t  re c a p tu re s  t h e i r  past 

experience  or ex p re sses  and c l a r i f i e s  t h e i r  p resen t one. 

N early  a l l  p a r t ic ip a n ts  welcome th e  v id eo tap es and r o le -  

p lays e n th u s ia s t i c a l ly ,  s in c e  they  provide an o p p o rtu n ity  

fo r  p a r t ic ip a n ts  to  apply  what they  have le a rn e d . Most 

p a r t ic ip a n ts  f in d  th ey  have more s k i l l  th an  they  fe a re d  and 

th a t  th e  m in o rity  id e n t i ty  development model g ives them an 

understand ing  o f  behav io r they  would o therw ise  have had 

g re a t  d i f f i c u l t y  in  u n ders tand ing . In  a d d it io n , th e  r o le -  

p lays h e lp  p a r t ic ip a n ts  g e t in  touch w ith  t h e i r  own f e a r ,  

re sen tm en t, and sense  o f incompetence and h e lp le s sn e ss  when 

m in o r it ie s  do no t respond g r a te f u l ly  or p re d ic ta b ly  to  

p ro fe rre d  h e lp  and u n d ers tan d in g . T his experience  can be 

p a in fu l .  The d is c u s s io n  t r i a d  i s  designed to  he lp  p a r t i c i ­

pants sh a re  t h e i r  r e l i e f ,  pa in  and o th e r fe e lin g s  in  a sa fe

1
Iv ey , A .E ., S h izu ru , L. & Pedersen , P. Is su e s  in  

c r o s s - c u l tu r a l  c o u n se lin g . Amherst, Mass; M ic ro tra in in g , 
1981.
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atm osphere. By th i s  tim e in  th e  workshop a good d e a l of 

cohesion  has been b u i l t ,  and d isc u ss io n  i s  anim ated.



IDENTITY DEVELOPMENT THEORY

S tag e  I :
A c tiv e
A cceptance
a c t iv e ly
works to
m a in ta in
t r a d i t i o n s
o f  s o c ie ty
ra c ism /
sexism

WHITE
The B igo t - W hite Suprem acist 
b e lie v e s  m in o r i t ie s  a re  g e n e t i ­

c a l ly  and b io lo g ic a l ly  
i n f e r i o r  

a l l  m in o r i t ie s  look a l ik e  
g o a l:  t o  keep m in o r i t ie s  in

r i g h t f u l  p la c e , i . e . ,  one- 
down

w ants an a ll-W h ite  America 
openly  adm its h a tre d  o f  

m in o r i t ie s  
u ses  r a c i s t  language—n ig g e rs ,  

gooks
su p p o rts  s e g re g a tio n  
concern  about m isceg en a tio n  

( a l l  B lack men want i s  W hite 
women)

send minorities back to where 
they came from— sterilization 
supported 

actively works to maintain 
Whites in one-up position 

concerned about busing, reverse 
discrimination

MALE
Male C h au v in is t 

b e lie v e s  women a re  g e n e t ic a l ly  and 
b io lo g ic a l ly  in fe r io r - -g o o d  fo r  
having  b a b ie s - -sh o u ld  be th e r e  to  
se rv e  men 

g o a l:  to  keep women in  t h e i r  r i g h t ­
f u l  p la c e , i . e . ,  in  th e  home 

anti-w om ens' r i g h t s / a n t i - c h o ic e /  
anti-ERA

su p p o rts  male v a lu e s  and male sex 
r o le s

responds on ly  to  power 
machismo 
s tu rd y  oak 
b r  eadwinner 
a g g re s s iv e  
c o m p e titiv e  
homophobia 
no s i s s y  s t u f f  
p r id e s  s e l f  on sexism  "mcp" 

u ses  s e x i s t  language 
a c t iv e ly  works to  m a in ta in  men in  

one-up p o s i t io n  
p r id e s  s e l f  on be ing  "mcp"

N ote: T h is c h a r t  i s  based  on: Jack so n , B. B lack id e n t i ty  developm ent. MEFORM: 
Jo u rn a l  o f  E d u ca tio n a l D iv e rs i ty  and In n o v a tio n ,
1 9 /5 , 2 , 19-25.-------------  ---------- --------------------------

Jack so n , B, 
th e o ry .

& Hardiman, R. W hite i d e n t i ty  developm ent 
U npublished m an u sc rip t, 1978.

ISJ



IDENTITY DEVELOPMENT THEORY

EC-IR
Stage I:
Passive
Acceptance
(No Prob- 
lem)
Oppressor
housed
within

M inority

There's no 
race problem 

Accept/conform 
to White norms 
and standards 

Rejects and 
devalues 
minority cul­
ture 

Oppressor 
housed within 

Self-hate 
Sees other 
minorities as 
lazy, stupid, 
untrustworthy 

Believes people 
are people 

Denies racial 
identity 

Feels they 
could make it, 
so can others 
of same group

White T
The Liberal
People are people 
Minorities should 
have equal rights 

Seeks out minor­
ities for own 
learning 

Paternalistic—  
How can I help 
minorities with 
their problem? 

Minorities should 
assimilate to 
White values- 
integrate 

Deemphasizes 
differences 

Wants to be seen 
as non-racist 

Feel guilt 
Against separation 
by minorities 

Colorblind 
Makes ethnic jokes

Female

There's no sex­
ism proETem 

Accept-conform 
to male norms 
and standards 

Reject and d e ­
value women 
dumb, catty, 
competitive 

M e n  are superior 
to women 

Self-hate 
Status achieved 
by being attached 
to a man (Mrs. 
John Doe)

I'm no women's 
libber. . .

Calls self "girl"
I made it, why 
can't other 
women 

Doesn't support 
ERA or other 
women

Male

The Liberal
People are people 
Women should have 
equal rights—  
equal pay 

Seeks out females 
for own learning 

Paternalistic--I 
help my wife 
around the house 

How can I help 
females with 
their problems? 

Women should 
learn to make it 
in a man's world 

Wants to be seen 
as non-sexist 

Feels guilty 
I'm all for 
women's lib, 
but o o .

Don't want to 
give up goodies 
as man 

Makes sexist 
jokes

N>
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IDENTITY DEVEL0RI4ENT THEORY

Stage II:
P a ss iv e
R e s is ta n c e
(P a s s iv e ly  
r e s i s t s  
and r e a c t s  
to  ra c ism / 
sexism

S tage  I I :
A c tiv e
R e s is ta n c e
(Anger) 
(A c tiv e ly  
r e s i s t s  
and r e a c t s  
to  ra c ism / 
sexism )

Minority

T urning  P o ln t-

R e je c t a l l  
t h a t ' s  W hite: 
c u l t u r a l .  I n ­
s t i t u t i o n a l  

Can m an ife s t 
I t s e l f  In  
p h y s ic a l  de­
s t r u c t io n  
(a c t in g  ou t) 

S a lv a t io n  o f  
m in o r i t ie s  I s  
d e s t r u c t io n  o f 
a l l  t h a t ' s 
W hite 

Ends j u s t i f y  
means 

V alues an y th in g  
a n t i -  o r no t 
W hite 

Wants t o  be 
Super M in o rity

White
The L ib e ra l
C o g n itiv e  re c o g n l- 

t l o n  o f  rac ism  
See myth In  Id e o l ­

ogy and r e a l i t y  
o f d is c r im in a t io n  

B eginning d eve lop ­
ment o f  aw areness

S u sp ic io u s ly  views 
a l l  g iv en s o f 
s o c ie ty  

Anger a t  m yths, a t  
be ing  brainw ashed 

Sees rac ism  as a 
W hite problem 
(o th e r  W hites, 
no t s e l f )  

D em onstrate , boy­
c o t t

R ecognize rac ism  
governs s o c ie ty  

S upports m in o rity  
c u l t u r a l  p r id e  : 
may adopt B lack 
mores and v a lu es  

May be preach ing  
v s .  te a c h in g  

R h e to ric  
M i l i ta n t

Female
C o g n itiv e  re c o g ­

n i t i o n  o f  
sexism  

See myth In  
Ideo logy  and 
r e a l i t y  o f  
d is c r im in a t io n  

B eginning d e v e l­
opment o f  aw are­
n ess

R e je c ts  a l l  t h a t ' s  
m ale: s o c i a l ,  
c u l t u r a l .  I n s t i ­
t u t i o n a l  

Can m an ifes t I t ­
s e l f  In  p h y s ic a l 
d e s t ru c t io n  
(a c t in g  o u t)

Anger a g a in s t  a l l  
men

S a lv a tio n  o f women 
I s  d e s t r u c t io n  o f 
a l l  t h a t ' s male 

Ends j u s t i f y  means 
R e a l iz a t io n  of 

be ing  opp ressed  
as a woman 

No longer w ants 
to  be c a l le d  
g i r l —aw areness 
o f  s e x i s t  la n g .

Male
The L ib e ra l

R eco g n itio n  of 
o p p re ss io n  due 
to  sex r o le s  
(may n o t see  
sexism )

Anger a t  system  
fo r  being  b u r­
dened by sex 
r o le s  (homo­
phob ia , b re a d ­
w in n er, s tu rd y  
oak, a g g re ss io n ) 

Sees sexism  as a 
male problem 
(o th e r  m ales, 
n o t s e l f )  

R eac ting  to  
s o c ie ty  

Aware o f s e x i s t  
language to

VO



IDENTITY DEVELOPMENT THEORY

S tage  I I :  
(co n tin u ed )

S tage  I I I :  
R e d e f in it io n

Minority
C leansing  
Energy outward 
Not c le a r  o f what 

w an t—c le a r  what 
d o n 't  want 

M i l i t a n t - r a d ic a l  
Awareness coupled  
w ith  em otion 

R h e to ric

S top  r e a c t in g  to  
W hite 

D evelop id e n t i ty  
as m in o rity  f r e e  
from s o c i e t a l  
d e f in i t i o n  

Develops c u l t u r a l  
p r id e  

See o th e r  m inor­
i t i e s  as sou rce  
o f sup p o rt 

R eco g n itio n  o f 
own c u l tu r e /  
h e r i ta g e  

Gains in n e r  r e ­
so u rces : p r id e , 
p o s i t iv e  sense  
o f s e l f

White

R ecognizes and 
owns W hiteness 

R e d ire c ts  energy 
tow ard d ev elo p ­
ing  W hite 
i d e n t i t y  and a 
W hite c u l tu r e  
w ith o u t rac ism  

D evelops a l l i ­
ances w ith  o th e r  
W hites in  same 
s ta g e  

R ecognizes rac ism  
must be a d d re s s ­
ed by W hites 

R eev a lu a tes  
f r ie n d s h ip s  w ith  
o th e r  W hite 
people  _______

Female
C leansing  
Energy outw ard 
Not c le a r  o f what 
w a n t- - c le a r  what 
d o n 't  want 

M i l i ta n t  
R h e to ric

S tops r e a c t in g  
to  men 

Develop id e n t i ty  
as woman f r e e  
from s o c i e t a l  
d e f in i t i o n  

D evelops p rid e  
in  being  
fem ale 

Sees o th e r  
women as sou rce  
o f su p p o rt 

R eco g n itio n  o f 
fem ale c u l tu r e /  
h e r i ta g e  

G ains in n e r  r e ­
re so u rc e s  ; 
p r id e ,  p o s i t iv e  
sen se  o f s e l f

Male
Energy d i r e c t  

outward 
C leansing  
Sees s e l f  

a lig n e d  w ith  
women more th an  
men

May r e j e c t  t r a ­
d i t i o n a l  male 
r o le s  

May preach  v s . 
te a c h

Reexamines male 
r o le

R e d ire c ts  energy 
tow ard develop ­
ing  male 
i d e n t i ty  f r e e  
from s o c i e t a l  
d e f in i t i o n  

Seek o th e r  men 
fo r  c u l t u r a l ,  
em otional 
nourishm ent and 
su p p o rt ( C o R .  
groups)

Sees s e l f  as 
p a r t  o f problem 
and s o lu t io n

N Î
LnO



IDENTITY DEVELOPMENT THEORY

Stage III:(continued)
Minority

V a lid a tio n  from 
members o f own 
group 

E xperim ents w ith  
a sp e c ts  o f  own 
c u l tu r e  and 
t r a d i t i o n s  

Inward S ta g e — 
REDIRECT ENERGY

White
I d e n t i ty  c r i s i s -  
r e e v a lu a t io n  o f 
w ork, g o a ls  

Inward S ta g e - - 
REDIRECTS ENERGY

Female
V a lid a tio n  from 

o th e r  women 
c o n sc io u sn ess  
r a i s in g  groups 
(C.R. groups) 

Inward S ta g e — 
REDIRECTS ENERGY

Male
L earns to  be 

a s s e r t iv e  v s . 
a g g re s s iv e /  
d e a l w ith  
c o n tro l  

L earn  to  show 
em otion 

R ecognizes se x ­
ism must be 
ad d ressed  by 
men

I d e n t i ty  c r i s i s  
re e v a lu a te  
f r i e n d s ,  work, 
g o a ls  

Inward S ta g e — 
REDIRECTS 
ENERGY

N)
Ln



IDENTITY DEVELOPMENT THEORY

Stage IV:
I n t e r n a l ­
i z a t io n

Minority
I n te g r a te s  r a c i a l  

i d e n t i t y  as p a r t  
o f t o t a l i t y  

Can i n t e r a c t  w ith  
o th e rs  w ith o u t 
be ing  e x p lo ite d  
o r e x p lo i t in g  

Seeks to  e lim in ­
a te  o p p ress io n  
on v a r i e ty  o f 
le v e ls  

F e e ls  more p e r­
so n a l c o n tro l  

Work w ith  o th e r  
m in o r i t ie s  to  
develop  
co n sc io u sn ess  

A p p re c ia tio n  o f 
d i f f e r in g  le v e ls  
o f  co n sc io u sn ess 

C o lla b o ra te s  fo r  
change

White
I n te g r a te s  r a c i a l  

i d e n t i t y  as p a r t  
o f t o t a l i t y  

Can in te r a c t  w ith  
o th e rs  w ith o u t 
be ing  e x p lo i ta ­
t i v e

Seeks t o  e lim in ­
a te  o p p ress io n  on 
v a r i e ty  o f  le v e ls  

Works w ith  W hites 
to  d e a l w ith  
rac ism  

A p p re c ia tio n  fo r  
d i v e r s i t y  

R eco g n itio n  o f 
d i f f e r in g  le v e ls  
o f  co n sc io u sn ess  

C o lla b o ra te s  fo r  
change

Female
I n te g r a te s  gen­

d e r i d e n t i ty  as 
p a r t  o f  t o t a l i t y  

Can i n te r a c t  w ith  
men w ith o u t 
be ing  e x p lo ite d  
or e x p lo i t in g  

Seeks to  e lim in ­
a te  o p p re ss io n  
on v a r ie ty  o f 
le v e ls  

F e e ls  more p e r­
so n a l c o n tro l  

Work w ith  o th e r  
women to  develop  
co n sc io u sn ess  

A p p re c ia tio n  fo r  
d iv e r s i ty  

R eco g n itio n  o f 
d i f f e r in g  le v e ls  
o f co n sc io u sn ess 

C o lla b o ra te s  fo r  
change

Male
I n te g r a te s  gender 

id e n t i ty  as p a r t  
o f  t o t a l i t y  

Can i n t e r a c t  w ith  
women w ith o u t 
be ing  e x p o l i ta -  
t i v e

Seeks to  e lim in ­
a te  o p p re ss io n  
on v a r i e ty  o f 
le v e ls  

A c tiv e ly  works 
w ith  o th e r  men 
to  combat sexism  

A p p re c ia tio n  fo r  
d iv e r s i ty  

R eco g n itio n  o f 
d i f f e r in g  le v e ls  
o f co n sc io u sn ess 

C o lla b o ra te s  fo r  
change

N3UlN
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Role P lay s: M in o ritie s

Stage 1:
M exican-American M ale, Age: 34 years  
John i s  ve ry  su c c e ss fu l in  h is  c a re e r  as a s s i s ta n t  

to  th e  U .S. S e n a to r . He l iv e s  in  th e  suburbs, owns h is  own 
home, and i s  h a p p ily  m arried  to  a  Mexican American m iddle 
c la s s  woman. He r e l a t e s  w e ll to  a l l  people and i s  very  
p e rso n ab le . A lthough on th e  o u ts id e  he appears very  su c c e ss ­
f u l ,  on th e  in s id e  John f e e ls  very  anxious and u n s e t t le d .
John d o e s n 't  know w h a t's  wrong and has sought counseling  as 
a way to  f in d  o u t .

S tage 2:
B lack Fem ale. Age: 28 years
Joyce has worked fo r  Con Edison fo r  th e  past e ig h t 

y e a rs . She was r e c e n t ly  promoted to  su p e rv iso r . In  th e  
past few months Joyce has made a g re a t many changes in  h e r ­
s e l f .  She has begun to  wear A frican  c lo th e s  and b ra id  h e r 
h a i r .  Her f r ie n d s  a re  a l l  Black whereas b e fo re  she would 
spend some tim e w ith  th e  White women from work. Her new 
W hite, male boss has re p e a te d ly  ta lk e d  to  her about her 
appearance and a t t i t u d e  as being in a p p ro p r ia te  fo r  work,
Joyce i s  extrem ely  angry and u n c lea r about what d i r e c t io n  
to  tak e  now. She has been r e fe r r e d  to  you, th e  company 
c o u n se lo r, by h e r b o ss .

S tage 3 :
N a tive  American M ale, Age: 40 years 
Paul has r e c e n t ly  rec e iv e d  two job  o f f e r s .  One job  

o f fe r  i s  fo r  $25,000 to  work as a r e s e rv a tio n  co u n se lo r.
In  t h i s  job  he would be a c t iv e ly  involved w ith  N ative 
American you th . Something he i s  very  concerned and commited 
to .  The o th e r  job  o f f e r  comes from NIMH to  work as a p ro ­
gram d i r e c to r  fo r  $40,000. This job a ls o  looks prom ising
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and e x c itin g  to  P au l. He comes to  you in  an a ttem pt to  
make a d e c is io n .

S tage 4:
Chicana Fem ale, Age; 35 y ea rs
Diana i s  th e  Dean o f Academic A f fa ir s  a t  a major 

u n iv e r s i ty .  In  a d d it io n  to  h e r work, she i s  a c o n su lta n t 
to  o rg a n iz a tio n s  and e d u c a tio n a l system s concerned w ith  
ad d ress in g  rac ism  and sexism . She i s  ex trem ely  e f f e c t iv e  
in  he r work. Diana i s  o f te n  looked up to  as a r o le  model 
and mentor fo r  o th e rs . She f e e l s  competent in  what she 
does, bu t reco g n izes a need fo r  support and rech arg in g  of 
her own b a t t e r i e s .  S h e 's  coming to  counseling  to  fin d  a 
p lace  where she d o e s n 't  have to  be s tro n g , can g e t some 
support and can address her own needs.
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S ession  #12: White I d e n t i ty  Development

Goals : P a r t ic ip a n ts  w i l l  become fa m ilia r  w ith  a model of

White and male id e n t i ty  developm ent.

P a r t ic ip a n ts  w i l l  a ssess  t h e i r  own le v e l  of id e n t i ty  

developm ent.

P a r t ic ip a n ts  w i l l  begin  to  a sse ss  e f f e c t iv e  coun­

s e l in g  s t r a te g ie s  w ith  White people a t  v a rious 

s ta g e s  o f id e n t i ty  developm ent.

S u p p lie s : V ideotapes showing s im u la ted  e f f e c t iv e  and in ­

e f f e c t iv e  counseling  encoun ters between 

W hite c l i e n t s  and White and m inority  

counselo rs 

V ideotape p layer and view er 

Handout : I d e n t i ty  Development Chart

P lan :

1. L ec tu re  and d isc u ss io n : White and Male I d e n t i ty

Development (from c h a r t ) .

2. View tap e s  o f in e f f e c t iv e  counseling  s e s s io n s . 

P rocess in  la rg e  group, d isc u ss in g  why th e  

encoun ters were in e f f e c t iv e  and what would make 

them more e f f e c t iv e .

3. View tap e s  o f e f fe c t iv e  counseling  se s s io n s . 

P rocess in  la rg e  group, d isc u ss in g  why th e  

encoun ters were e f f e c t iv e  and what would make 

them more e f f e c t iv e .
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R a tio n a le  and D e sc r ip tio n  o f S tuden t Response 

The le c tu re  on White id e n t i ty  development g ives 

W hite p a r t ic ip a n ts  an o p p o rtu n ity  to  a sse ss  t h e i r  own s ta g e  

in  th e  p rocess o f becoming a n t i - r a c i s t .  Such s e l f -  

understand ing  i s  im portan t to  co u n se lo rs  a n t ic ip a t in g  e i th e r  

c ro s s - c u l tu r a l  or sam e-cu ltu re  e n co u n te rs . They need to  

understand  th e  mind s e t  from which th ey  may be approaching 

th e i r  c l i e n t s .  The model a lso  g iv es m in o rity  p a r t ic ip a n ts  

a way to  e v a lu a te  th e  mind s e t  from which White c o u n se lo rs , 

co llea g u es  or o th e rs  may be respond ing  to  them. White 

p a r t ic ip a n ts  a re  much more r e s i s t a n t  to  th e  White id e n t i ty  

development model than  th ey  a re  to  th e  m in o rity  model. In  

a sense t h e i r  r e s is ta n c e  i s  i n t e l l e c t u a l l y  commendable; 

what i s  be ing  p resen ted  i s  a model la rg e ly  unconfirm ed 

except by th e  personal experience  o f  th e  in d iv id u a ls  who 

have developed and review ed i t .  However, th e  m in o rity  

model i s  e q u a lly  u n te s te d  and arouses f a r  le s s  r e s i s ta n c e .

In  p ro cess in g  p a r t ic ip a n ts ' resp o n ses to  th e  White id e n t i ty  

development model, i t  becomes ap p aren t th a t  th e  model 

s t r ik e s  uncom fortably c lo se  to  home. Some a re  s t i l l  deny­

ing th e i r  W hite id e n t i ty .  O thers f e e l  badly  th a t  th ey  a re  

no t a t . t h e  f i n a l  s ta g e , where th ey  f e e l  they  "should" be.

Some express d iscom fort w ith  th e  id e a  o f an anger phase.

(This resp o n se  may be cu ltu re -b o u n d , s in c e  many Oklahomans 

seem to  view th e  d i r e c t  e x p re ss io n  o f anger as im p o lite ,)

Some r e s i s t  being  c a te g o riz e d , a lthough  they  saw c a te g o r iz a t io n
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as h e lp fu l  in  viewing m in o r i t ie s .  Many have d i f f i c u l t y  in  

p lac in g  them selves in  one s ta g e  or a n o th e r . W hite males 

f e e l  doubly d efensive  s in c e  th ey  a re  id e n t i f i e d  as needing 

to  grow in  term s o f bo th  rac ism  and sexism . The f a c i l i t a t o r  

can h e lp  p a r t ic ip a n ts  view th e  model as a b a s is  from which 

to  work r a th e r  th an  as th e  f i n a l  word. I t  a ls o  he lp s 

p a r t ic ip a n ts  to  no te  th a t  one may be in  more th an  one s ta g e  

a t  once or th a t  one may change from s ta g e  to  s ta g e  depend­

ing  on th e  c ircu m stan ces. For exam ple, m in o r i t ie s  and 

women may respond from th e  anger s ta g e  even a f t e r  th ey  have 

moved beyond i t ,  g iven  s u f f i c i e n t  p ro v o ca tio n . F in a l ly ,  

th e  f a c i l i t a t o r  can rem ind p a r t ic ip a n ts  th a t  White Americans 

a re  never done working on t h e i r  rac ism . Racism i s  l ik e  an 

on ion : p ee lin g  away one la y e r  only re v e a ls  an o th e r . The

b e s t  W hite people can do i s  to  become " a n t i - r a c i s t  r a c i s t s "  

(K atz, 1978, p. 167) by com batting rac ism  when and where 

th ey  have th e  power to  do so .

The tap e s  used a re  aga in  th o se  developed a t  th e  

U n iv e rs ity  o f M assachuse tts . P a r t ic ip a n ts  a re  much more 

c r i t i c a l  o f th e  counselo rs in  th e se  ta p e s  th an  th ey  a re  of 

th e  ta p e s  w ith  m in o rity  c o u n se le es . In  p a r t  th e  c r i t i c i s m  

i s  f a i r .  In  p a rt  i t  may a r i s e  from th e  f a c t  th a t  on th e se  

ta p e s , th e  counselo rs co n fro n t and name r a c i s t  behav io r in  

a c l i e n t .  Many p a r t ic ip a n ts  exp ress shock and d isa p p ro v a l 

o f  such counseling  b eh av io r. (Again, t h i s  response  may 

r e f l e c t  a re g io n a l  norm .) C le a r ly , p a r t ic ip a n ts  hear
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"racism ” as an ug ly  word. The tap e s  con fron t them w ith  th e  

qu estio n  o f w hether and how th e y  would respond to  a r a c i s t  

c l i e n t . P a r t ic ip a n ts  must b eg in  to  th in k  about t h e i r  

commitment to  a c t io n - - a  m a tte r  of c e n t r a l  concern in  th e  

approaching s ta g e  s ix .
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S essio n  #13: White Id e n t i ty  Development (con tinued)

Goals : P a r t ic ip a n ts  w i l l  ro le -p la y  counseling  w ith  White

c l i e n t s  a t  v a rio u s le v e ls  of id e n t i ty  develop­

ment who a re  experiencing  problems r e la te d  to  

is su e s  o f ra c e  or e th n ic i ty .

P a r t ic ip a n ts  w i l l  a sse ss  t h e i r  s k i l l  in  such 

counseling  encoun ters .

Handouts : W hite ro le -p la y s

P la n :

1. Break c la s s  in to  t r i a d s .  In  th e  t r i a d s ,  each 

person should  assume one of th e se  ro le s  : 

co u n se lo r, c l i e n t ,  o b se rv er. Hand out th e  f i r s t  

r o le  d e s c r ip t io n  to  th e  person in  each group who 

i s  p lay ing  th e  c l i e n t .  Remind th e  p a r t ic ip a n ts  

about th e  ro le -p la y in g  p rocess: th e  " c l i e n t ”

should  no t rea d  the  r o le  d e s c r ip t io n  to  th e  

"co u n se lo r"  bu t r a th e r  should  a c t th e  way th e  

person d escrib ed  would a c t  during  a counseling  

s e s s io n . The process observer should w atch th e  

counse ling  in te r a c t io n  and provide feedback to  

th e  ro le -p la y e r s  a t  th e  end of th e  r o le - p la y .

2. Give p a r t ic ip a n ts  10 to  15 m inutes to  ro le -p la y  

a counseling  in te r a c t io n  and 5 to  10 m inutes fo r  

p rocess observers and ro le -p la y e r s  to  d isc u ss  

th e  in te r a c t io n .  F in a l ly ,  tak e  5 or 10 minutes 

fo r  p a r t ic ip a n ts  to  sh are  as a la rg e  group t h e i r  

ex p e rie n c e .
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3o Follow  th e  same procedure tw ice more, u sin g  a 

d i f f e r e n t  ro le -p la y  each tim e , u n t i l  each member 

o f  th e  t r i a d  performs each r o le :  c o u n se lo r,

c l i e n t  and ob se rv er. I f  tim e p e rm its , do a l l  

ro le -p la y so

4 . D ivide p a r t ic ip a n ts  in to  new t r i a d s .  Give each 

person  in  th e  t r i a d  f iv e  m inutes to  d isc u ss  how 

she or he fe e ls  about h is /h e r  own e ffe c tiv e n e s s  

and e x p e r t is e  in  th e  counseling  s i tu a t io n s .  The 

fu n c tio n  of th e  two l i s t e n e r s  i s  to  use t h e i r  

own counseling  s k i l l s  to  h e lp  th e  speaker c l a r i f y  

h e r  or h is  th o u g h ts .

5 . B r ie f  r e p o r t  from t r i a d s  and summary/wrap up by 

f a c i l i t a t o r .

R a tio n a le  and D e sc rip tio n  of Student Response

The l a s t  s e v e ra l  hours o f t r a in in g  have been devoted 

la rg e ly  to  o b se rv in g , c r i t iq u in g  and p ra c tic in g  counseling  

s k i l l s .  As has been m entioned, p a r t ic ip a n ts ' response  to  

th e se  a c t i v i t i e s  i s  g e n e ra lly  very  p o s i t iv e , s in c e  th ey  

have a chance to  put th eo ry  in to  p ra c t ic e .  T his type of 

a c t iv i ty  i s  de layed  u n t i l  l a t e  in  th e  t r a in in g  fo r  two 

rea so n s . F i r s t ,  i t  i s  im portant th a t  when p a r t ic ip a n ts  

p ra c tic e  t h e i r  s k i l l s ,  they  do so w ith  a heigh tened  aware­

ness of th e  com plexity  o f th e  is su e s  involved in  c ro s s -  

c u l tu r a l  c o u n se lin g . U n ti l  th ey  have lea rned  about
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I d e n t i ty  developm ent, they  a re  no t l ik e ly  to  have a 

s u f f i c i e n t  framework fo r  c o n c e p tu a liz in g  th e  r a c i a l  is su e s  

in h e re n t in  th e s e  ro le -p la y s .  Secondly, th e  ro le -p la y in g  

a c t i v i t i e s  p rov ide  an e x c e lle n t t r a n s i t i o n  to  s ta g e  s ix ,  

which focuses on developing a c t io n  s t r a t e g i e s .  P a r t ic ip a n ts  

g e n e ra lly  f e e l  th ey  a re  ab le  to  r e l a t e  w e ll  to  t h e i r  c l i e n t s  

in  th e  r o le - p la y s .  However, as co u n se lo rs  th ey  f in d  them­

se lv e s  having  d i f f i c u l t y  a sse ss in g  how much o f th e  problem 

th e  c l i e n t  p re se n ts  i s  due to  in tra p s y c h ic  fo rce s  and how 

much to  e x tra p sy c h ic . They a re  unsure  w hether and how to  

in te rv e n e . When they  p lay  c l i e n t s ,  th ey  may d isco v er them­

se lv e s  f e e l in g  f e a r ,  d i s t r u s t ,  and an im osity  toward th e  

" c o u n s e lo r ."  As o b se rv e rs , th ey  see  th e  d i f f i c u l t i e s  th a t  

some o f t h e i r  peers ex p erien ce , and th ey  r e a l i z e  th ey  do 

no t have th e  answers to  a l l  th e se  d i f f i c u l t i e s .  In  s h o r t ,  

rhey  a re  faced  w ith  th a t  they  do n o t y e t know. In  s tag e  

s ix ,  p a r t ic ip a n ts  may id e n t i fy  ways th ey  w i l l  acq u ire  new 

le a rn in g s  as p a r t  of t h e i r  a c tio n  p lan .
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Role Plays : Whites
1. White Female

S tacey  j u s t  g raduated  w ith  a  m asters degree in  
ed u ca tio n . S h e 's  been app ly ing  fo r  jo b s throughout the  
s t a te  w ith o u t much lu ck —she was j u s t  a f i n a l i s t  fo r  a 
p o s it io n  fo r  a  job  she r e a l l y  w anted. When th e  f in a l  
d e c is io n  came down S tacey  was to ld  she would have g o tte n  
th e  job  b u t a m in o rity  had to  be h ire d  in s te a d , S tacey i s  
very angry . She understands m in o r it ie s  a re  oppressed and 
th e  need fo r  th e  in e q u i t ie s  to  be made up. However, she 
fe e ls  angry th a t  she as an in d iv id u a l  must s u f f e r .  She 
comes to  co u n se lin g  to  address her fe e l in g s  and to  look a t  
her re c o u rse .

2. W hite Female; Age 23
Joan has been l iv in g  w ith  Jim , a B lack man, fo r  th e  

past two y e a rs . S h e 's  been g e t t in g  a lo t  o f f la k  from her 
paren ts fo r  t h i s  s i tu a t io n .  They a re  angry th a t  s h e 's  
l iv in g  w ith  a man, bu t p a r t i c u la r ly  th ey  a re  angry about 
h is  B lackness. Joan loves Jim and f e e ls  co lo r should not 
be an is s u e .  She comes to  counseling  to  f in d  a way to  d e a l 
w ith  her p a re n ts .

3. W hite M ale; Age 35
Bob i s  35. He f in d s  h im se lf  s t ru g g lin g  in te r n a l ly  

w ith  h is  g o a ls . He had been a c t iv e ly  involved  in  the  C iv il  
R ights movement. S ince th e  1960's  he has been working on 
a d eseg reg a tio n  p ro je c t  w ith  th e  S ta te  Department o f 
Education . Bob has r e c e n t ly  been o ffe re d  a job  which pays 
about $6,000 more in  a c o rp o ra tio n . Bob comes to  counseling  
to  g e t some c l a r i f i c a t i o n  on which path  to  fo llow .
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4 . White Male; 45 years o ld
B arry  i s  a White man who i s  p a r t  o f an i n te r r a c ia l  

c o n su ltin g  f irm . T heir main job  i s  e x te rn a l  c o n s u lta tio n  
on A ffirm a tiv e  A ction  is su e s  w ith  c o rp o ra tio n s . B arry sees 
h im se lf  as a fem in is t and a n t i - r a c i s t .  L a te ly  h is  f r u s t r a ­
t io n  w ith  th e  c o rp o ra tio n  has in c re a s e d . He i s  seeing  a 
counselo r as a  p lace  fo r  some o f  h is  own m aintenance n eed s.
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Stage S ix ; Developing A ction  S tra te g ie s

The purpose o f White awareness t r a in in g  is  to  develop

in d iv id u a ls  who a re  a c tiv e  a n t i - r a c i s t  r a c i s t s .  Katz (1978)

d e fin e s  an a n t i - r a c i s t  r a c i s t  a s ,

. . ,a  White person who understands h is  or her 
rac ism , understands t h a t ,  g iven  th e  dynamics of 
rac ism  in  the  U nited S ta te s  to d ay , he or she 
w i l l  always be r a c i s t ,  but ta k e s  a c t io n  to  combat 
i t  in  s i tu a t io n s  where he or she has some power.

(p . 167)

The t r a in in g  th a t  leads up to  s ta g e  s ix  focuses on aware­

n e ss . S tage s ix  focuses on th e  key is su e  o f a c tio n . I f  

p a r t ic ip a n ts  become more aware bu t a re  s t i l l  unw illing  to  

tak e  some a c tio n , however sm a ll, th en  th ey  have merely be­

come more knowledgeable and aware r a c i s t s .

The com bination of d id a c tic  and e x p e r ie n t ia l  le a rn ­

ing experiences in  th i s  t r a in in g  g iv es p a r t ic ip a n ts  numer­

ous o p p o r tu n itie s  fo r  a sse ss in g  them selves, th e  in s t i tu t io n s  

w ith in  which they  o p e ra te , and t h e i r  c u l tu r e .  They must now 

id e n t i fy  where they  might make an impact a g a in s t racism  and 

whether they  a re  w il lin g  to  t r y  to  do so . The f a c i l i t a t o r  

can h e lp  p a r t ic ip a n ts  in  t h i s  p ro cess . F i r s t ,  she or he 

can encourage p a r t ic ip a n ts  to  develop support netw orks. 

P a r t ic ip a n ts  who have responded e n th u s ia s t ic a l ly  to  th e  

t r a in in g  may be in  danger o f a ttem p tin g  too  much, burning 

o u t, or fe e lin g  so overwhelmed th ey  do n o th in g . I t  i s  h e lp ­

f u l  to  remind them o f th e  r e s is ta n c e  th ey  observed in  them­

se lv e s  and o th e rs  during th e  t r a in in g ,  how i t  f e e ls  as a
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f a c i l i t a t o r  to  experience  th a t  r e s i s ta n c e ,  and how th e  

f a c i l i t a t o r  m ain ta ins th e  psycho log ica l energy to  respond  

to  th e  r e s is ta n c e  w ithou t becoming too  d iscou raged . Support 

networks a re  v i t a l  to  m ain tain ing  p ersonal a c t io n  a g a in s t  

rac ism . Secondly, th e  f a c i l i t a t o r  can make su g g estio n s 

about th e  k inds o f th in g s  th a t  need to  be done. Some 

p a r t ic ip a n ts  sim ply do no t know where to  beg in  or what i s  

u s e fu l .  The f a c t  i s  th a t  no th ing  i s  ever l ik e ly  to  be 

enough, so p a r t ic ip a n ts  would do b e t te r  to  choose to  do 

what they  can do. F in a l ly ,  th e  f a c i l i t a t o r  can h e lp  p a r t i c ­

ip a n ts  a sse ss  th e  c o s ts  and b e n e f i ts  o f ta k in g  a c t io n  a g a in s t 

rac ism . I t  i s  v i t a l  to  a sse ss  th e  c o s ts ,  s in c e  th ey  can be 

c o n s id e ra b le  in  some s i tu a t io n s .  I t  i s  e q u a lly  im portan t 

to  a sse ss  th e  b e n e f i t s ,  s in c e  they  a re  l ik e ly  to  be le s s  

ta n g ib le .  I f  t h i s  t r a in in g  has met i t s  g o a ls , p a r t ic ip a n ts  

w i l l  no longer be com fortab le  w ith  doing n o th in g  about 

rac ism . They w i l l  have recogn ized  th a t  in a c tio n  i s  a c t io n ;  

i t  p reserves th e  s ta tu s  quo. T heir a c tio n  p lans w i l l  h e lp  

reduce th e i r  d isco m fo rt.

S tage s ix  in  th i s  t r a in in g  was in o rd in a te ly  s h o r t :  

one se s s io n . I t  was sho rtened  by th e  need to  a d m in is te r  

th e  e v a lu a tiv e  measures fo r  th e  study  a s so c ia te d  w ith  th e  

t r a in in g .  I d e a l ly ,  two or th re e  se ss io n s  would be devoted 

to  s ta g e  s ix  a c t i v i t i e s .  More tim e devoted to  s ta g e  s ix  

would h e lp  to  in su re  th a t  p a r t ic ip a n ts  no t on ly  id e n t i f i e d
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p o ss ib le  a c tio n  s t r a t e g i e s ,  bu t a lso  developed s p e c i f ic  

p lans fo r  im plem enting th o se  s t r a t e g ie s .
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S essio n  #14: E v a lu a tio n  o f T ra in ing  A c t iv i t ie s

G oals: To o b ta in  measures to  e v a lu a te  th e  impact o f th e

t r a in in g  on p a r t ic ip a n ts  and t h e i r  responses to  

th e  t r a in in g  and th e  f a c i l i t a t o r s .

To d e b r ie f  p a r t ic ip a n ts  about th e  study in  which 

th ey  were p a r t ic ip a t in g .

P lan :

1. C o lle c t jo u rn a ls .

2. A dm inister p o s t - t e s t  m easures.

3 . A dm inister C ollege o f E ducation course  e v a lu a tio n .

4 . D eb rie f p a r t ic ip a n ts .
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S ession  #15: Developing P ersona l A ction  S tra te g ie s

Goals : P a r t ic ip a n ts  w i l l  become aware o f a l t e r n a t iv e

counselo r ro le s  and a c tio n  s t r a te g ie s  a g a in s t 

rac ism .

P a r t ic ip a n ts  w i l l  become aware o f a d e f in i t io n  of 

c u l tu r a l  competence and a sse ss  t h e i r  own c u l­

t u r a l  competence.

P a r t ic ip a n ts  w i l l  b ra in s to rm  le a rn in g  agendas and

a c tio n  s t r a te g ie s .

Handouts : C h a ra c te r is t ic s  o f th e  C u ltu ra l ly  S k il le d
C ounseling P sy ch o lo g is t. From C ro ss -C u ltu ra l 
C ounseling/T herapy: Myths, D e f in it io n s  and
Com petencies. P o s itio n  paper of th e  E ducation 
and T ra in in g  Committee o f D iv is io n  17 of th e  
American P sycho log ica l A sso c ia tio n .

P lan :

1. L ec tu re : A lte rn a tiv e  Counselor Roles and

Suggestions fo r  A ction .

2. D ivide th e  c la s s  in to  groups of f iv e  or s ix .  

Hand out d e s c r ip t io n  o f c u l tu r a l ly  s k i l le d  

co u n se lo r. Have group d isc u ss  t h e i r  own c u l ­

t u r a l  competence, t h e i r  agendas fo r  le a rn in g  in  

th i s  a re a , and a c t io n  s t r a te g ie s  th ey  would be 

w il l in g  to  adop t.

3 . Small groups r e p o r t .

4 . F a c i l i t a to r  summarize r e p o r t s ,  su g g estin g  ways 

to  implement s t r a te g ie s  and ways to  develop 

su p p o rt.
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R a tio n a le  and D esc rip tio n  of S tuden t Response

With l i t t l e  tim e to  devote to  s ta g e  s ix ,  t h i s  c la s s  

had to  se rv e  s e v e ra l  fu n c tio n s . The le c tu re  p rov ides 

p a r t ic ip a n ts  w ith  id eas  fo r  p o ss ib le  a c t io n  s t r a te g ie s  and 

fo r  a l t e r n a t iv e  counselo r ro le s  th ey  may w ish or need to  

p lay  in  im plem enting a c tio n  s t r a t e g ie s .  The handout p ro­

v ides them w ith  o b je c tiv e s  a g a in s t which to  measure them­

se lv es  in  term s o f c u l tu r a l  competence. Both th e s e  a c t iv ­

i t i e s  provide a backdrop fo r  id e n tify in g  a c t io n  agendas. 

F i r s t ,  p a r t ic ip a n ts  a re  g iven  some id eas  about where they  

can go from h e re ; th en  they  must decide  where th ey  a re  

w i l l in g  and a b le  to  go.

P a r t ic ip a n ts ' a c t io n  agendas o f te n  focus on le a rn ­

in g . Many p a r t ic ip a n ts  express a f e e l in g  th a t  th ey  have 

ju s t  lea rn ed  how l i t t l e  th ey  know and make p lans fo r  

fu r th e r  re a d in g , workshops, c la s s e s  and c r o s s - c u l tu r a l  

a c t i v i t i e s .  I t  i s  in te r e s t in g  th a t  m in o rity  p a r t ic ip a n ts  

o f te n  n o te  th a t  th e  t r a in in g  has made them more aware of 

th e  concerns o f o th e r  m in o rity  groups as w e ll  as t h e i r  own. 

Most p a r t ic ip a n ts  express concern about t h e i r  c u l t u r a l  compe­

ten ce  bu t f e e l  th ey  a t  le a s t  know where to  b e g in  to  develop 

i t  f u r th e r .  O ther p a r t ic ip a n ts  have been w i l l in g  to  commit 

them selves to  co n fro n tin g  r a c i s t  s ta tem en ts  and jo k e s , to  

making p e rso n a l c o n ta c t w ith  in d iv id u a ls  from c u ltu re s  

o th er th an  t h e i r  own, to  educa ting  t h e i r  own f a m il ie s ,  and 

to  apply ing  consumer p re s su re , such as b o y c o ttin g  c e r ta in
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p ro d u c ts . Some p a r t ic ip a n ts  have expressed  a d e s ire  to  

e s ta b l is h  a le a rn in g  web, netw orking w ith  community members 

and o th e r p ro fe s s io n a ls  to  co n tin u e  r a i s in g  t h e i r  own 

consciousness and p rov id ing  support fo r  a c t io n ,

A c e r ta in  number o f p a r t ic ip a n ts  rem ain r e s i s t a n t  to  

id e n tify in g  a c t io n  s t r a t e g ie s .  Some express a need to  

absorb and in te g r a te  t h e i r  le a rn in g s  b e fo re  com m itting 

them selves to  a c t io n . Some co n tin u e  to  deny th a t  rac ism  i s  

a  problem fo r  them . The f a c i l i t a t o r  needs to  remember th a t  

i t  would be u n r e a l i s t i c  to  expect a l l  p a r t ic ip a n ts  to  

b e n e f i t  e q u a lly  from th e  t r a in in g .  People beg in  th e  t r a i n ­

ing a t  d i f f e r e n t  le v e ls  o f aw areness, w ith  d i f f e r e n t  

p h ilo so p h ie s , needs and g o a ls  o f t h e i r  own. N a tu ra lly , i t  

i s  d iscou rag ing  to  f in d  people appearing  to  r e j e c t  th e  

t r a in in g .  But i f  rac ism  were easy  to  change, i t  would no t 

have been around so long o r o p e ra ted  so pow erfu lly . I t  

h e lp s to  remember th a t  in  a l l  te a c h in g , th e  in s t r u c to r  never 

knows what th e  long-term  impact w i l l  be . T his type  o f 

response  a ls o  h e lp s  th e  f a c i l i t a t o r  remember th a t  in  te a c h ­

ing a g a in s t in to le ra n c e , one o f th e  g re a t  p i t f a l l s  i s  be­

coming in to le r a n t  o f in to le ra n c e .

In  summarizing s t r a t e g i e s ,  th e  f a c i l i t a t o r  should 

emphasize im plem enting th e  id eas  g en era ted  and should 

suggest ways to  do so whenever p o s s ib le .  In  th e  t r a in in g  

program d e sc rib e d  h e re , th e  f a c i l i t a t o r s  a ls o  o ffe re d  them­

se lv es  as re so u rc e  persons and c o n su lta n ts  to  p a r t ic ip a n ts  

w ishing to  t r a n s l a t e  t h e i r  g o a ls  in to  a c t io n .



Characteristics of the Culturally Skilled Counseling Psychologist

Beliefs/Attitudes The culturally skilled counseling psychologist is one who has 

moved from being culturally unaware to being aware and sensi­
tive to his/her own cultural heritage and to valuing and 

respecting differences.
A  culturally skilled counseling psychologist is aware of 
his/her own values and biases and how they may affect minor­

ity clients.

A  culturally skilled counseling psychologist is one w ho is 

comfortable with differences that exist between the counselor 

and client in terms of race and beliefs.

The culturally skilled counseling psychologist is sensitive 

to circumstances (personal biases, stage of ethnic identity, 
sociopolitical influences, etc.) which may dictate referral 

of the minority client to a member of his/her own race/culture.

to



Characteristics of the Culturally Skilled Counseling Psychologist

Knowledges 1. The c u l t u r a l l y  s k i l l e d  c o u n se lin g  p sy c h o lo g is t w i l l  have a good 

u n d e rs tan d in g  o f  th e  s o c io p o l i t i c a l  sy s te m 's  o p e ra tio n  in  th e  

U n ited  S ta te s  w ith  r e s p e c t  to  i t s  tre a tm e n t o f  m in o r i t ie s .

2 . The c u l t u r a l l y  s k i l l e d  c o u n se lin g  p sy c h o lo g is t must possess 

s p e c i f ic  knowledge and in fo rm a tio n  about th e  p a r t i c u la r  group 

h e /s h e  i s  w orking w ith .

3 . The c u l t u r a l l y  s k i l l e d  c o u n se lin g  p sy c h o lo g is t must have a 

c le a r  and e x p l i c i t  knowledge and u n d e rs tan d in g  o f  th e  g e n e ric  

c h a r a c t e r i s t i c s  o f  c o u n se lin g  and th e ra p y .

4 . The c u l t u r a l l y  s k i l l e d  c o u n se lin g  p sy c h o lo g is t i s  aware o f 

i n s t i t u t i o n a l  b a r r i e r s  which p rev en t m in o r i t ie s  from u sin g  

m ental h e a l th  s e r v ic e s .

N3
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Characteristics of the Culturally Skilled Counseling Psychologist

S k i l l s 1. At th e  s k i l l s  l e v e l ,  th e  c u l t u r a l l y  s k i l l e d  c o u n se lin g

p sy c h o lo g is t must be a b le  to  g e n e ra te  a  w ide v a r i e ty  o f  v e rb a l  

and no n v erb a l re s p o n se s .

2o The c u l t u r a l l y  s k i l l e d  c o u n se lin g  p sy c h o lo g is t must be a b le  to  

send and re c e iv e  b o th  v e rb a l  and n o n v erb a l m essages a c c u ra te ly  

and " a p p ro p r ia te ly ."

3 . The c u l t u r a l l y  s k i l l e d  c o u n se lin g  p sy c h o lo g is t i s  a b le  to

e x e rc is e  i n s t i t u t i o n a l  in te r v e n t io n  s k i l l s  on b e h a lf  o f h i s /  

h e r  c l i e n t  when a p p ro p r ia te .

N ote: T h is t a b l e  i s  ta k e n  from: C ro s s -C u ltu ra l  C ounseling /T herapy : M yths,
D e f in i t io n s  and C om petencies. P o s i t io n  paper o f 
th e  E duca tion  and T ra in in g  Committee o f  D iv is io n  17 
o f  APA

ro

w
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L ectu re  Notes : A lte rn a tiv e  Counselor Roles
and Suggestions fo r  A ction

A ction : u n less  we t r a n s la t e  awareness in to  a c t io n ,

we a re  m erely more knowledgeable r a c i s t s ;

in a c tio n  i s  a c t io n

Counselor counseling  w ith in  an i n s t i t u t i o n  has to

ask who th ey  a re  a counselo r f o r :  th e  system  or th e  c l i e n t .

May need to  view s e l f  in  o th e r - th a n - t r a d i t io n a l  ro le s  to  be

e f f e c t iv e .

Much o f th e  fo llow ing  in fo rm a tio n  i s  tak en  from:

A tk inson , D .R ., M orten, G, & Sue D.W. Counseling 
American M in o ritie s  : A C ro ss -C u ltu ra l P e rsp e c tiv e .
Dubuque, Iowa: Wm. C. brown Company, 1^)9,

change agent :

ombudsmun:

c o n su lta n t :

advocate:

o u treach :

i . e . , ad d ress in g  th e  is s u e  o f t e s t s ,  g a th e r ­

ing  support fo r  change; need to  s t a r t  sm all 

se rv in g  as a m ediator or in te rm ed iary  be­

tween oppressed  and i n s t i t u t i o n  

sh a rin g  s k i l l s  w ith  o th e r  groups ; parap ro - 

fe s s io n a l  t r a in in g  ; enab ling  and empowering 

o th e r groups to  a c t  on t h e i r  own 

fo r  oppressed  groups

w illin g n e ss  to  go out to  th e  community to  

say what i s  a v a i la b le  and check out what may 

be needed; focus i s  an im portan t i s s u e —is  

i t  on th e  oppressed  or th e  o pp resso r; 

problem: rac ism  i s  o f te n  no t pe rce ived  as a

White problem o r as a  problem a t  a l l
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Counselor may fu n c tio n  in  psychoeducational model: 

r a i s in g  aw areness, co n sc io u sn ess , knowledge.

Q uestions: How do I  know what I  don’t  know?

How do I  b u i ld  in  ways to  f u r th e r  my 

own le a rn in g  around rac ism , sexism  and 

o th e r  ism s?

Can co n tin u e  own rea d in g  and be e v a lu a tiv e  o f  what

you’r e  re a d in g .

Can q u e s tio n  how e d u c a tio n / tra in in g  responds to

needs to  le a rn  about o p p re s s io n /m in o r itie s .

Can be aware o f need to  use  d i f f e r e n t  s t r a t e g ie s ,

be f l e x ib le  in  t h e i r  u se , and know l im i ta t io n s /s t r e n g th s  o f

v a rio u s  s t r a t e g i e s .

Can a rra n g e  su p e rv is io n  by m in o r i t ie s .

In  a d d it io n , th e  fo llo w in g  su ggestions have been

gleaned  from o th e r  so u rc es .

Lopez, R. & Cheek, D. The p rev en tio n  o f i n s t i t u t i o n a l  
rac ism : T ra in in g  cou n se lin g  p sy ch o lo g is ts  as agen ts
fo r  change. The C ounseling P sy ch o lo g is t, 7 (2 ) ,
1977, 64-68. “

Take le a d e rs h ip  r o le  as agent fo r change in  th e

p rev en tio n  o f i n s t i t u t i o n a l  rac ism :

- in te rv e n e  a t  th e  in d iv id u a l  or group le v e l  w ith

persons o p e ra tin g  w ith  in s t i t u t io n s  who a re  behaving

in  r a c i s t  ways or p e rp e tu a tin g  r a c i s t  p o l ic ie s

(remembering th a t  e f f e c t  as w e ll as in te n t  o f

p o l ic ie s  i s  what d e fin e s  ’r a c i s t ' )
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- fu n c tio n  in  a p rev en tiv e  mode by developing 

t r a in in g / le a r n in g  a c t i v i t i e s  and programs th a t  a re  

a n t i - r a c i s t

-develop  s k i l l s  th a t  w i l l  a llow  you to  fu n c tio n  as 

a p lan n e r, c o n s u lta n t,  a d m in is tra to r , advocate , 

omsbuddy, e p id e m io lo g is t, s o c ia l  and b e h av io ra l 

s c i e n t i s t ,  i n i t i a t o r ,  prom oter, su p p o r te r , team 

le a d e r , p o l i t i c i a n ,  t r a i n e r ,  o rg a n iz a tio n a l  i n t e r ­

v e n t io n i s t ,  e tc .  (means more t r a in in g )

-work fo r  l e g i s l a t i v e  changes

-work on id e n tify in g  m in o rity  concerns, a s c e r ta in in g  

whether r e le v a n t  i n s t i t u t io n s  a re  resp o n siv e  to  

them, what changes a re  needed, e tc .

-develop  a  second language

-se rv e  as a l in k  between th e  m in o rity  community and 

se rv ic e  p ro v id ers  

- a t te n d  w orkshops, conferences and le c tu re s  

-a s se s s  personnel p o l ic ie s  and p ra c t ic e s  o f th e  

i n s t i t u t i o n  in  which you work (a f f i rm a tiv e  a c tio n , 

de fa c to  d is c r im in a tio n , e t c . )

-p rov ide  support system s fo r  m in o r i t ie s  in  m a jo rity -  

dom inated i n s t i t u t io n s

- i . e . ,  t h e i r  sample program, g e t t in g  to g e th e r  m inor­

i t y  program d i r e c to r s  and s tu d e n ts  to  sh a re  common 

problems and g o a ls  and th u s reduce f ig h tin g  over 

sca rce  re so u rce s  as s e t  up by m a jo rity  i n s t i t u t i o n
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-become tr a in e d  in  methods fo r  id e n tify in g  and under­

stand ing  th e  concerns o f th e  m in o rity  community 

(survey  re s e a rc h , empathy t r a in in g ,  c o n su lta tio n )

S a t t i e r ,  J.M, Assessment of c h i ld r e n 's  in te l l ig e n c e . 
Rev. r e p r in t .  P h ila d e lp h ia ; W.fi. Saunders Company, 
1974.

-develop awareness o f own and c l i e n t 's  fe e l in g s  

about B lackness, W hiteness, Brownness, e tc .  and an 

understanding  o f how psy ch o th erap eu tic  th e o r ie s  

and techn iques may se rv e  th e  s p e c ia l  needs of 

m inority  c l i e n t s  

- s t r i v e  fo r  b ic u l tu ra l is m

-be w il l in g  to  focus on c u l tu r a l  a t t i tu d e s  o f m inor­

i t i e s  and W hites toward each o th e r when i t  i s  in ­

d ic a te d ; be w il l in g  to  co n fro n t th e  is s u e s  o f  rac e  

-be w il l in g  to  he lp  th e  m in o rity  c l i e n t  f ig h t  back; 

be w il lin g  to  work on add ress in g  and h a rn ess in g  

rage

-become an agent o f s o c ia l  change: t h i s  means

developing s o c ia l  change s k i l l s  

-seek  practicum , in te rn s h ip ,  or p ro fe s s io n a l 

experiences in  m in o rity  communities 

-seek  fu r th e r  t r a in in g

Suggested th e ra p e u tic  procedures :

-use  " ro le - in d u c tio n "  p rocedu res; i . e . , te a ch  the  
c l i e n t  what i s  invo lved  in  th e rap y



278

-u se  more a c t iv e  th e ra p e u tic  techn iques when 

a p p ro p r ia te  

-be  open and d i r e c t ,  p rov id ing  and re c e iv in g  

feedback

- in te r s p e r s e  v e rb a l  a c t i v i t i e s  w ith  b e h av io ra l 

a c t i v i t i e s :  r o le -p la y s ,  r e h e a r s a ls ,  e tc .

-de te rm ine  when sh o rt- te rm  th erap y  i s  in  o rder 

( s u rv iv a l  is su e s )

- re p re s e n t  th e  c l i e n t ,  no t th e  i n s t i t u t i o n  

-when se rv in g  a m in o rity  p o p u la tio n , in c lu d e  commun­

i t y  r e p re s e n ta t iv e s  in  d e c is io n  making, p o licy  

fo rm u la tio n

- d o n 't  u se  ignorance as an excuse fo r  in a c tio n ;  tak e  

a c t io n  to  cu re  th e  ignorance , b u t d o n 't  deny m inor­

i t y  c l i e n t s  s e rv ic e s  on th a t  b a s is

Sue, D.W., e t  a l .  C ro ss -C u ltu ra l C o unse ling /T ra in ­
ing /T herapy : Myths, D e f in it io n s  and Com petencies.
P o s i t io n  o f th e  E ducation  and T ra in in g  Committee of 
D iv is io n  17 o f th e  American P sycho log ica l A ssoc ia­
t i o n .

-ch a lle n g e  th e  n o tio n  th a t  c u rre n t re s e a rc h  s t r a t e ­

g ie s  and approaches as w e ll as m ental h e a l th  

p ra c t ic e s  a re  adequate and a p p ro p ria te  in  a p p lic a ­

t i o n  to  v a rio u s  m in o rity  groups
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APPENDIX A

Course D e sc rip tio n  
E ducation 5402 

C ro ss -C u ltu ra l Counseling 
F a l l  1981

Judy H. K atz, Ed.D. K r is t in  M. Libbee
301 C ollege  o f E ducation  C ounseling Center
325-5975 C arnegie B ldg,
OR: 725 P h y s ica l Sciences Bldg. 325-2911
325-1756

T e x ts :

R equired: Sue, D.W. Counseling th e  C u ltu ra l ly  D if f e r e n t .
New York: John W iley & Sons, 1981.

Recommended: Fox ley , C. N on-Sexist C ounseling . S p rin g ­
f i e l d ,  1 1 1 .: C harles C. Thomas, 1980.

Course G o a ls :
Only r e c e n t ly  has th e  counseling  p ro fe s s io n  developed an 
u n ders tand ing  o f  and a p p re c ia tio n  fo r  th e  needs o f d i f f e r in g  
g roups. The counseling  f i e l d  has recogn ized  th e  need to  
d e a l w ith  c u l tu r e  as a c r i t i c a l  a sp ec t in  o n e 's  developm ent. 
The c o n c e p tu a liz a tio n  and id e n t i f i c a t io n  of c u l tu r a l  exper­
t i s e  has fo llow ed . This course  i s  designed  to  address 
th e se  i s s u e s .  S p e c if ic a l ly ,  th e  cou rse  w i l l :

1 . examine th e  r o le  of c u ltu re  in  counseling  
th e o r ie s .

2. id e n t i f y  c u l tu r a l  assum ptions and l im i ts  o f 
t r a d i t i o n a l  counseling  th e o r ie s .

3 . h e lp  s tu d e n ts  to  examine t h e i r  own c u l tu r a l  
assum ptions and v a lu e s .

4 . h e lp  s tu d e n ts  to  understand  c u l tu r a l  d if fe re n c e s  
o f  r a c i a l  m in o r it ie s  and women,

5 . h e lp  s tu d e n ts  to  examine t h e i r  own c u l tu r a l  
competency.
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Requirements ;

1. A ttendance and P a r t ic ip a t io n  (40 p o in ts )
Much o f what w i l l  be covered in  c la s s  in  e x p e r ie n t ia l .  

T h ere fo re , i t  i s  e s s e n t ia l  th a t  you a re  p resen t a t  each 
se ss io n  and a c t iv e ly  p a r t i c ip a te .  I t  is  through  le a rn in g  
by doing th a t  you can a c c u ra te ly  examine your own a t t i tu d e s  
and behav io rs and th e  p o te n t ia l  e f f e c t  th e se  have in  
counseling  m in o r i t ie s .  I t  i s  assumed th a t  a l l  read in g  
assignm ents w i l l  a ls o  be completed on tim e .

2. A ttendance a t  Weekend Workshop (F rid ay , November
13, 6 p.m. to  10 p .m .; S a tu rday , November 14,
9 a.m . t o  5 p.m .) (15 p o in ts )

T his workshop i s  designed to  h e lp  s tu d e n ts  to  fu r th e r  
develop t h e i r  c u l tu r a l  e x p e r t is e .  I t  i s  im pera tive  th a t  
a l l  s tu d e n ts  a t te n d  th e s e  s e s s io n s .

3. Jo u rn a l (15 p o in ts  t o t a l )
Much of t h i s  c la s s  i s  e x p e r ie n t ia l ,  and th e  meaning 

you make of th e s e  experiences i s  an im portan t p a r t  of th e  
cou rse . Keeping a  jo u rn a l  i s  one way to  make meaning o f 
your e x p e rien ce . At th e  beg inn ing  of each month (October 6, 
November 3, December 1 ), we w i l l  ask  you to  subm it a two (2) 
page p e rso n al paper r e f l e c t in g  on your experiences th u s fa r  
in  th e  co u rse . You may choose to  keep a  weekly jo u rn a l  and 
draw your r e f l e c t io n s  from th a t  or develop a sy n th e s is  each 
month. T his paper w i l l  no t be g raded , bu t 5 p o in ts  w i l l  be 
given  fo r  subm ission  o f each jo u rn a l .

4 . F in a l  s y n th e s is  paper (30 p o in ts )
Due December 8 , 1981.
Paper shou ld  be 7-9 pages, double-spaced  and 

ty p e w rit te n .
The purpose o f t h i s  paper i s  to :
-make e x p l i c i t  your counseling  th e o ry .
-examine th e  a p p lic a t io n  of th a t  th eo ry  to  
working w ith  v a rio u s c u l tu r a l  groups ( in c lu d in g  
women), and

- id e n t i f y  le a rn in g  agendas.
In  w r i t in g  t h i s  paper you should draw upon le c tu r e s ,  re a d ­
in g s , c la s s  d is c u s s io n s , jo u rn a ls ,  th e  workshop, and o th e r 
experiences where a p p ro p r ia te . P lease  use re fe re n c e s  when 
they  a re  c a l le d  fo r :
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A. D escribe your th eo ry  o f co u n se lin g . In  your 
d isc u ss io n , focus on your assum ptions about th e  
he lp ing  p ro cess , in c lu d in g  a sta tem en t o f your 
goals fo r  h e lp in g . Be e x p l ic i t  about th e  
th e o r i s t s  who have in flu e n ce d  th e  development 
of your th e o ry . (10 p o in ts )

B. In  l ig h t  o f your read in g  on c u l tu r a l  e x p e r tis e  
and c la s s  e x p erien ces , ex p lo re  your c u l tu r a l  
competency. W ith which c u l tu r a l  groups, inc lu d in g  
women, a re  you most competent to  work? You may 
want to  add ress le a rn in g s  from c la s s  about 
c u l tu r a l  competency h e re . (10 p o in ts )

C. Id e n t i fy  your le a rn in g  agendas fo r developing 
c u l tu r a l  e x p e r t is e .  How might you go about 
developing  e x p e r t is e  in  th o se  a reas?  Be s p e c i f ic .  
How might you f in d  out about th e  e f f e c t  of th a t  
e x p e r tis e  on th e  in d iv id u a l  or group? (10 p o in ts )
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Syllabus 
E ducation 5462 

F a l l  1981

S ep t, 1 (^erview  and In tro d u c tio n
What i s  a h e a lth y  person? Goals o f  counseling

S ep t. 8 D e f in it io n  o f p re ju d ice  ( p r e - te s t  m easures fo r
study)

Assignment due: Sue, Chapter 1

S ep t. 15 A look a t  racism
Assignment due: Sue Chapter 2

S e p t. 22 Counseling T h eo ries : Value Free?
Assignment due: Katz & Ivey . W hite aw areness :

The F ro n tie r  o f W hite Awareness 
T ra in in g ,
Schaef. Dualism and th e  White 
Male System.

*Both a r t i c l e s  w i l l  be d i s t r ib u te d  in  c la s s .

S e p t. 29 An e x p e r ie n t ia l  e x p lo ra tio n  o f i n s t i t u t io n s  a t  
work
Assignment due: Sue, Chapter 3

O ct. 6 P rocessing : Where have we been/Where a re  we going?
Assignment due: Sue, Chapter 4; Jo u rn a l #1 due

O ct. 13 Racism in  m ental h e a l th :  An exam ination  o f
assessm ent
Assignment due: Sue, Chapter 5

O ct. 20 Racism in  m ental h e a l th :  A con tinued  look a t
assessm ent
Assignment due: Sue, Chapter 6

O ct. 27 World Views and Counseling
Assignment due: Sue, Chapter 7

Nov. 3 Racism in  m ental h e a l th :  An exam ination  of
d iagnosis
Assignment due: Sue, Chapter 8; Jo u rn a l #2 due

Nov. 10 A look a t  c u ltu re
Assignment due: Sue, Chapter 9

WORKSHOP: P sychoh isto ry ,
and I d e n t i ty  Development

Nov. 13 WORKSHOP: P sychoh isto ry , Cult u r a l  Racism
Nov. 14
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Nov. 17 I d e n t i ty  Development, con tinued
Assignment due: Sue, Chapter 10

Nov. 24 I d e n t i ty  Development C onclusion and s e l f -
assessm ent
Assignment due : None

Dec. 1 P o s t - te s t  m easures fo r  s tu d y , d e b rie f in g
Assignment due: Jo u rn a l #3

Dec. 8 D eveloping P e rso n a l A ction  S tra te g ie s
Assignment due: F in a l  S yn thesis  Paper



APPENDIX B 

V ideotape S cenarios

M inorities

You a re  a N a tive  American h igh  school s tu d e n t seek ing  coun­
s e lin g  about w hether you should  go to  c o lle g e . You have 
good g ra d e s , h ig h  SAT s ,  and you have been accep ted  by 
se v e ra l good sc h o o ls . But you c a n 't  decide w hether to  go. 
You wonder w hether you w i l l  s t i l l  be ab le  to  communicate 
w ith  your fam ily  and f r ie n d s ,  w hether you w i l l  be seen as 
t ry in g  to  b e t t e r  y o u rse lf  a t  th e  expense o f o th e rs , w hether 
your o ld  f r ie n d s  and fam ily  w i l l  r e j e c t  you when you r e tu r n .  
B esides, y o u 're  no t th a t  su re  th a t  form al educa tion  i s  th e  
b e s t way to  a t t a i n  knowledge. Y ou 're  r e a l l y  to r n .

You a re  an Asian-Am erican from San F ra n c isc o . You got in to  
a p re s t ig io u s  E a s te rn  schoo l which you a re  now a tte n d in g , 
and your fam ily  i s  very  proud of you. However, you a re  
t e r r i b l y  homesick and d ep ressed , and you want to  go home 
now. You c a n 't  s tu d y , you c a n 't  e a t—you f e e l  l ik e  a 
f a i l u r e .  You would go home tomorrow, bu t to  do so would 
b rin g  shame to  your fam ily .

You a re  a Chicano s tu d en t a tte n d in g  a b ig  u n iv e r s i ty .  You 
f e e l  l ik e  you d o n 't  belong h e re - - th a t  you d o n 't  f i t  in .  
Y ou 're  on a m in o rity  s c h o la rsh ip , and one morning a l l  you 
d id  was to  look fo r  th e  f in a n c ia l  a id s  o f f ic e .  Your room­
mate commented to  you th a t  he d id n 't  g e t w e lfa re  fo r  going 
to  schoo l. In  c la s s  you fe iT  in v is ib le - -p e o p le  ig no re  your 
comments. A ll you see around you i s  rac ism , and y o u 're  
t i r e d  of i t .

You a re  a B lack p a re n t o f a  s ix -y e a r -o ld  m ale. Your c h ild  
i s  a good k id - -o b e d ie n t , c h e e r fu l .  But you have g o tte n  
n o tes  home from two White te a c h e rs :  one about h is  touching
a k id  (White) who ap p a ren tly  d id n 't  want to  be touched , 
ano ther about h is  no t g e tt in g  a pass to  go wash up a f t e r  
p a in tin g . The p r in c ip a l ,  who i s  B lack, s a t  in  on c la s s  
and says he d o e s n 't  see th e  c h i ld  as a behav io r problem.
But th e  c h ild  i s  beginning  to  f e e l  l ik e  a behav io r problem. 
You d o n 't  know what to  do.
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You a re  a N ative  American man. You l iv e  w ith  your m other. 
Her h e a l th  i s  f a i l in g :  she needs co n stan t n u rs in g  a t t e n ­
t io n .  You c a n 't  ta k e  c a re  o f her and work to o , and you 
c a n 't  a ffo rd  to  h i r e  a p r iv a te  n u rse . The r e s t  o f your 
fam ily  l iv e s  too  f a r  away to  h e lp . The doc to r has su g g e s t­
ed you put your mother in  a nu rsing  home. Your b ro th e rs  
and s i s t e r s  a re  a g a in s t  i t ,  and you a r e n 't  su re  you f e e l  
th a t  i t ' s  r ig h t  e i t h e r .  Maybe you should q u it  your job  to  
tak e  c a re  o f h e r . You ju s t  don’ t  know.

You a re  a B lack woman working in  a White o rg a n iz a tio n . You 
l iv e  in  a B lack community and go to  work in  a  W hite commun­
i t y :  you l iv e  in  two w o rld s . One way you have handled  th i s
s i tu a t io n  i s  to  make an e f f o r t  to  make th e  people you work 
w ith  as com fortab le  as p o ss ib le  w ith  having a  B lack woman 
in  t h e i r  m id s t. You seldom rock  th e  b o a t. You have n o tic ed  
more and more, though, th a t  you fin d  i t  hard  to  g e t up and 
go to  work on Monday m orning. You f e e l  anxious when you 
th in k  of th e  work s i t u a t io n ,  and you a re  aware th a t  th e  
only p lace  you can r e a l l y  r e la x  is  a t  home.

You a re  an As ian-Amer ic a n  who has been going to  c o lle g e  f a r  
away from your fam ily . You a re  planning to  r e tu r n  home fo r 
a v i s i t  soon. W hile you have been away, you have m issed 
your fam ily  very  much and thought about them a g re a t  d e a l .  
You have r e a l iz e d  how much you love your fam ily . When you 
go home, you would l ik e  t o  t e l l  them how you f e e l  about 
them. But when you th in k  about i t ,  you know you w o n 't be 
ab le  t o .  You know th a t  i t  i s  d i f f i c u l t  to  t a lk  about your 
fe e lin g s  and th a t  your fam ily  would be em barrassed to  hear 
you t a l k  about em otions.

You a re  a Chicano man. You a re  very angry—you f e e l  l ik e  
blowing up . You a re  t i r e d  o f being h a ss le d  because you a re  
a m in o rity . S ince you have come to  town, you have n o tic e d  
th a t  when a p o lic e  c a r  passes you on th e  s t r e e t ,  i t  slows 
down and th e  o f f ic e r s  in s id e  g ive  you a once-over. One 
tim e when you were u sin g  th e  phone booth o u ts id e  a Quick 
S top , th e  p o lic e  c a r  stopped to  see what you were d o ing .
You th in k  maybe th e  nex t tim e somebody h a ss le s  you, y o u 'l l  
r e a l ly  l e t  them have i t .

You a re  a 4 th  grade sc h o o lte a c h e r—Chicana. You have two 
c h ild re n  in  your c la s s  who a re  S pan ish-speaking , and you 
speak Spanish to  them a l o t .  R ecently  th e  p r in c ip a l  c a l le d  
you in to  her o f f ic e  to  inform  you th a t  she has had a  com­
p la in t  from a  pa ren t about th e  amount o f Spanish you a re  
speaking in  c la s s .  The p r in c ip a l  has put you on n o t ic e  
th a t  you a re  not to  speak Spanish w ith  th e se  c h i ld re n . She 
says i t  i s n ' t  f a i r  to  th e  o th e r  c h ild re n  and th a t  th e  
S panish-speaking  c h ild re n  w i l l  never le a rn  to  speak E ng lish
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i f  you "coddle" them. You a re  angry, bu t you a re  a f r a id  
to  con fron t th e  p r in c ip a l—you might lo se  your jo b .

You a re  a N ative  American woman a tte n d in g  th e  u n iv e r s i ty .  
You a re  doing w e ll academ ica lly , but you f e e l  to rn  and 
c o n f l ic te d  by fam ily  demands versu s schoo l demands. Your 
fam ily  expects you to  be a t  pow-wows, s in g s , fu n e ra ls ,  to  
come home and tak e  c a re  of people when th ey  need i t .  But 
when you respond to  th e se  e x p e c ta tio n s , your schoolwork 
s u f f e r s .  You d o n 't  know how to  handle th e  c o n f l ic t  between 
your r e s p o n s ib i l i ty  to  your fam ily  and your r e s p o n s ib i l i ty  
to  y o u rse lf .

You a re  a m in o rity  woman. You have re c e n t ly  had a baby.
You took a six-m onth leave when you had th e  baby. You 
understood th a t  you would be guaran teed  a jo b , a lthough  
not n e c e s s a r ily  your o ld  jo b . When you re tu rn e d  to  work, 
you rec e iv e d  a lower s a la ry .  L a te r , th e  company h ire d  a 
White fo r  th e  same jo b  fo r  more money. You wonder whether 
you should push th e  is s u e .  You have to  work th e r e ,  a f t e r  
a l l ,  and y o u 're  not su re  you want to  be seen  as m il i ta n t  or 
d is ru p t iv e . Maybe you should l e t  i t  go and m ain ta in  a 
peaceable working environm ent. On th e  o th e r hand, y o u 're  
in d ig n a n t.

You a re  a m in o rity  p a re n t. Your c h ild  was r e c e n t ly  te s te d  
in  school and a ssig n ed  to  an EMH c la s s .  You a re  extrem ely 
d is t r e s s e d .  You th in k  your c h ild  i s  b r ig h t  and th a t  th e  
t e s t  r e s u l t s  a re  in a c c u ra te . You d o n 't  know what to  do. 
Your spouse th in k s  you should j u s t  accep t th e  t e s t  r e s u l t s  
and th e  s c h o o l 's  recom m endation--that th ey  know b e s t .  You 
don' t .

Whites

You a re  a male c o lle g e  s tu d e n t. You l iv e  in  a dorm where 
th e re  a re  a number o f m in o rity  s tu d e n ts . R ecen tly  you went 
to  use th e  dorm TV room; a group o f about 15 Chicano s tu d en ts  
and a p ro fesso r were u sing  i t  fo r  a m eeting . You went to  
th e  dorm counselo r and o b jec ted  to  th e  group using  th e  room. 
The dorm counselo r exp la ined  th a t  i t  was th e  only room th a t  
had th e  a u d io -v isu a l equipment th e  group needed. W hat's 
more, t h e y ' l l  be u sing  th e  room fo r  10 more weeks on Monday 
n ig h t. You a re  an g ry : th e  TV room i s  fo r  a l l  s tu d e n ts .
You to ld  th e  dorm counselo r so , and even s t a r te d  up a 
p e t i t io n  to  g e t th e  use of th e  room back. Now you f e e l  th e  
Chicano s tu d e n ts  have lab e led  you as a b ig o t .  Y ou 're 
fe e lin g  g u i l ty  and confused .
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You a re  a  W hite fem ale c o lle g e  s tu d e n t.  R ecently  you 
rushed  fo r  a s o r o r i ty .  You were in v i te d  to  jo in  th e  
s o r o r i ty  o f your ch o ice , bu t now y o u 're  n o t su re  you should  
jo in .  For th e  past y e a r , you have had a B lack woman as a 
roommate. You and she have become f a i r l y  good f r ie n d s .  As 
you have g o tte n  to  know h e r ,  she has he lped  you to  become 
aware of some th in g s  th a t  you d id n 't  n o t ic e  b e fo re . For 
example, you see th a t  th e re  a re  no m in o rity  women in  th e  
s o ro r i ty  you have been in v ite d  to  j o in .  In  f a c t ,  you have 
m entioned t h i s  f a c t  to  one of your p o te n t ia l  s i s t e r s .  She 
exp la ined  th a t  th e  s o r o r i ty  d id  no t d isc r im in a te  in  any 
way a g a in s t m in o r i t ie s :  i t  was j u s t  t h a t  they  had never
had a m in o rity  woman ru sh  whom th ey  a l l  f e l t  would have 
f i t  in .  I t  seems l ik e  a p la u s ib le  e x p la n a tio n  to  you, but 
when you to ld  your roommate about i t ,  she ju s t  laughed. 
Y ou 're  f e e l in g  p re t ty  confused .

You a re  a  W hite man working in  a  la rg e ly  W hite o rg a n iz a tio n . 
You a re  p is se d . A Black woman has been promoted ahead of 
you to  a  job  you th in k  you should  have had . She met th e  
minimal q u a l i f ic a t io n s  fo r  th e  jo b , b u t you have been w ith  
th e  o rg a n iz a tio n  lo n g er. You th in k  she was ju s t  promoted 
because o f  a f f irm a tiv e  a c t io n  and th a t  th e  whole business 
i s  re v e rse  d is c r im in a tio n . Y ou 're  th in k in g  of f i l i n g  s u i t ,  
bu t your boss to ld  you to  t a l k  to  a counselo r about your 
fe e lin g s  f i r s t .

You a re  a  White male p ro fe sso r in  a u n iv e r s i ty .  Your 
departm ent i s  c u r re n t ly  invo lved  in  h i r in g  people fo r two 
new p o s i t io n s .  Your co lleag u es  (who a re  a lso  White males) 
a re  in  fav o r o f in v i t in g  in  and h i r in g  two h ig h ly  q u a l i f ie d  
and w e ll- re sp e c te d  men. They a re  w i l l in g  to  ju g g le  th e  
books" a b i t  on a f f irm a tiv e  a c t io n  to  manage th i s  f e a t .
You a re  concerned. You th in k  th e re  a re  a t  le a s t  one woman 
and one m in o rity  who f i t  th e  job  d e s c r ip t io n  who should be 
in v ite d  i n .  You a re  committed to  a f f i rm a tiv e  a c t io n , bu t 
on th e  o th e r  hand, i f  you push th e  is s u e ,  you f e e l  you may 
be s e t t in g  people up fo r  a d isappo in tm en t. You a lso  know 
th a t  i f  you push th i s  is su e  w ith  your c o lle a g u e s , y o u 'l l  be 
in  fo r  a lo t  o f d isa p p ro v a l.



APPENDIX C

Scoring Manual

T h is sc o rin g  manual i s  adap ted  from a manual develop­
ed by Berman (1977) . I t  i s  in ten d ed  fo r  use by r a t e r s  
e v a lu a tin g  resp o n ses  o f p a r t ic ip a n ts  in  t h i s  s tudy  to  ques­
t io n s  about v ideo taped  v ig n e t te s  o f  c l i e n t s .  Responses to  
th e  two q u e s tio n s  ("What would you say  to  th i s  person?" and 
"What do you th in k  i s  th e  problem ?") a re  scored  using  
se p a ra te  sc o rin g  m ethods. The f i r s t  q u e s tio n  i s  scored  
acco rd ing  to  th e  s k i l l s  used by th e  counse lo r when respond­
ing to  th e  c l i e n t .  These s k i l l s  a re  d e fin e d  (w ith  ad ap ta ­
t io n s )  acco rd ing  to  th e  m icrocounseling  taxonomy (Ivey  & 
A u th ie r , 1978). The second q u e s tio n  i s  sco red  accord ing  to  
a system  developed by Berman (1977) in  which th e  focus o f 
th e  c o u n s e lo r 's  response  i s  e v a lu a te d , determ in ing  whether 
i t  p laced  emphasis on th e  in d iv id u a l,  th e  so c ie ty , or a 
com bination  of th e  two.

The two sc o rin g  system s a re  d e sc rib e d  in  d e ta i l  in  
t h i s  m anual. For each type o f s k i l l  o r fo cu s , a g en e ra l 
in tro d u c tio n  i s  g iven  in  o rder to  p rov ide  r a t e r s  w ith  a 
co n cep tu a l framework. Follow ing th e  d e s c r ip t io n  a re  
numerous r u le s  and examples used in  th e  sco rin g  p ro cess .
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Scoring System fo r  Q uestion 1: What would you say to  th i s
person?

In tro d u c tio n
Responses to  th is  q u e s tio n  a re  sco red  using  Ivey  and 

A u th ie r’s (1978) m icrocounseling taxonomy, w ith  ad ap ta tio n s  
made to  f i t  responses to  a w r i t te n  q u e s tio n n a ire . The m icro- 
counseling  taxonomy l i s t s  two types o f s k i l l s  : a tten d in g
s k i l l s  and ex p ress io n  s k i l l s .  Nine s k i l l s  a re  used fo r  
sc o rin g :

I .  A ttend ing  S k i l ls
A. Open Q uestions (OQ)
B. Closed Q uestions (CQ)
C. Minimal encourage (ME)
D. Paraphrase (P)
E. R e fle c tio n  of F ee lin g s  (R)

I I .  E xpression  S k i l ls
A. D irec tio n s  (D)
B. E xpression o f Content (EC)
C. E xpression  o f F ee lin g  (EF)
D. I n te rp r e ta t io n  (I)

The m icrocounseling  taxonomy a lso  in c lu d es  two sum m arization 
s k i l l s  which would not be l ik e ly  to  occur under the  cond i­
t io n s  o f t h i s  s tu d y . The s k i l l s  o f s e l f - d is c lo s u r e  and
d i r e c t  m utual communication a re  co n sid ered  to o  complex to  
in c lu d e  in  th e  taxonomy as d is c r e te  s k i l l s  and thus a re  a lso  
excluded from th i s  sco ring  system .

The fo llow ing  pages g ive  d e ta i le d  d e sc r ip tio n s  o f how 
to  id e n t i fy  th e  v arious s k i l l s  in  sc o rin g  w r i t te n  resp o n ses . 
Examples a re  g iven  in  each ca teg o ry , drawn from the  d a ta  
c o lle c te d  during  p i lo t in g  of th e  v ig n e t te s .
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A ttending  S k i l l s
A ttending  s k i l l s  a re  th e  ways th e  counselo r l e t s  th e  

c l i e n t  know th a t  s /h e  i s  be ing  l is te n e d  to  a t t e n t iv e ly  and 
heard  a c c u ra te ly .

Open Q uestions
Open q u estio n s  a re  designed to  "encourage th e  c l i e n t s  

to  t a lk  and ex p lo re  t h e i r  though ts and f e e l in g s ."  They 
"o o . ty p ic a l ly  beg in  w ith  'w h a t , ' 'h o w ,' 'why' or 'c o u ld ' 
and allow  th e  h e lp ee  more room fo r  s e lf -e x p lo ra t io n "  (Ivey 
& A u th ie r , 1978, pp. 66 & 74 ). Open q u estio n s  cannot be 
answered w ith  a  sim ple "yes" or "no ,"  Examples o f responses 
th a t  would be scored  as open q u estio n s  (OQ) a re :

1. What would you l ik e  to  do?
2. How were you involved  in  th e  d e c is io n s  to  t e s t  

and p lace  your c h ild ?
3. Why no t have a sm all amount o f tim e s e t  a s id e  to  

teach  both  languages to  a l l  c h ild ren ?
Open q u estio n s  may be expressed  in d i r e c t ly .  For 

example:
4 . Find out fo r  what purpose th e  c h i ld  was t e s te d .  

Find out more in  r e l a t i o n  to  home s i tu a t io n  and 
so n 's  r e la t io n s h ip s  w ith  f r ie n d s ,  (This response 
would be scored  as two open q u e s tio n s ,)

5 . A s s is t  c l i e n t  in  e x p lo rin g  a l te r n a t iv e s  she has 
and p o ss ib le  outcomes.

Open q u e s tio n s  may a ls o  be ex p ressed  in  com bination 
w ith  o th e r s k i l l s :

6. Sounds l ik e  you have a lo t  o f in fo rm ation  about 
th e  reasons fo r  your not g e t t in g  th a t  job th a t  
a re  no t w ith in  your power to  change; what kinds 
o f th in g s  do you see  th a t  you can change? (The 
f i r s t  p a r t  o f t h i s  response  i s  a pa raph rase , th e  
second an open q u e s tio n ,)
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Sometimes co u n se lo rs  w i l l  use a  q u estio n in g  tone a t  
th e  end of a sta tem en t as a way of checking out a s ta te m e n t. 
In  such c a se s , th e  sta tem en t should be sco red  as though i t  
d id  no t c o n ta in  a q u e s tio n  mark. For example:

7. Y ou 're  f e e l in g  f r u s t r a te d  because y o u 're  being 
blocked from doing what you f e e l  i s  a p p ro p ria te  
fo r  th e  new s tu d e n ts  in  your c la s s ?  (This 
sta tem en t i s  a r e f l e c t io n  o f fe e lin g s  and p a ra ­
ph rase , not an open or c lo sed  q u e s tio n .)

R are ly , a q u e s tio n  th a t  could e l i c i t  a  "yes" or "no"
answer i s  r e a l ly  an open q u e s tio n . For example:

8 . Could you g iv e  me some examples? (This response  
i s  assumed to  equal th e  q u e s tio n  "What a re  some 
s u b s ta n t ia l  exam ples?")

Closed Q uestions
Closed q u e s tio n s  ten d  " ,  . . t o  be f a c tu a l  and can 

o f te n  be answered w ith  a yes or no. . .C losed  q u estio n s  
most ty p ic a l ly  beg in  w ith  ' i s , '  ' a r e , ' 'd o ' or 'd i d '"
(Ivey  & A u th ie r, 1978, pp. 74-75). Examples o f responses 
th a t  would be scored  as c lo sed  q uestions (CQ) a re :

1. Do you th in k  a d i f f e r e n t  approach to  th e  s i t u a ­
t io n  would convince th e  p r in c ip a l  and d isa g re e in g  
paren ts  th a t  th e  way you a re  approaching th e  
problem i s  necessary?

2. Would you l ik e  to  exp lo re  t h i s  fu r th e r  w ith  th e  
school p sy ch o lo g is t and th e  p r in c ip a l  (Although 
th i s  response  i s  no t p roperly  punctua ted , i t  i s  
c le a r ly  a q u e s tio n .)

3. Have you co n sid ered  seeking a tea ch in g  p o s i t io n  
in  a sm all r u r a l  a re a , where your q u a l i f ic a t io n s  
would su rp ass  most of the  o th e r  a p p lic a n ts?

Closed q u estio n s  can a lso  be exp ressed  in d i r e c t ly .
For example:
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4. I s  he "committed" to  f ig h tin g  fo r  h is  r ig h ts ?
5. I  would ask him i f  he i s  aware o f any lea rn in g

problems h is  son h a s .
C losed q u estio n s  can be used  in  com bination w ith  

o th e r s k i l l s :
6. Your angry about how th e  school has ev a lu a ted  

your c h i ld - - th e  in s in u a t io n  th a t  he i s  r e t a r d e d - - 
th e y  a re  wrong? (R e fle c tio n  follow ed by c lo sed  
q u e s tio n .)

7. I  would ask h e r how s tro n g ly  she f e l t  and w hether
she had thought of what she could  do? (Open
q u e s tio n  fo llow ed by c lo se d  q u e s tio n .)

8. I t ' s  p r e t ty  h a rd  not to  g e t something you r e a l l y  
f e e l  you d ese rv e , i s n ' t  i t ?  (R e fle c tio n  of 
f e e l in g  fo llow ed by a c lo sed  q u e s tio n .)

Minimal Encourage
A m inim al encourage . . i s  concerned w ith  h e lp in g  

th e  c l i e n t  to  keep ta lk in g  once she or he has s t a r t e d  to  
t a l k .  . .Examples o f minimal encourages in c lu d e  sim ply an 
'umhmm,' r e p e t i t io n s  o f one or two words from what th e  
c l i e n t  has s a id ,  one word q u e s tio n s . , ."  e tc .  (Ivey  & 
A u th ie r , 1978, p. 78). Minimal encourages a re  found in ­
f re q u e n tly  i n  th e  w r i t te n  resp o n ses  to  th e se  v ig n e t te s .  
Examples a re  " I  see" or " T e l l  me m ore,"

Paraphrase
A p arap h rase  "g iv es  back to  th e  he lpee  th e  e ssence  

of past v e rb a l  s ta te m e n ts ."  I t  i s  " .  . .a  s k i l l  designed  
to  h e lp  th e  counse lo r and c l i e n t  c l a r i f y  what i s  s a id  
th rough  s e le c t iv e  a t t e n t io n  to  v e rb a l  c o n te n t. P a rap h rasin g  
c e n te rs  more on c o g n itiv e  th a n  a f f e c t iv e  com ponents." T hat 
i s ,  i t  focuses on c o n te n t, no t f e e l in g  (Ivey  & A u th ie r ,
1978, pp. 66, 83 -8 4 ). "P a rap h rases  can tak e  th e  form o f
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exac t re s ta te m e n ts  of c l i e n t s '  remarks or th ey  can be 
a m p lif ic a tio n s  o f what has been s a id .  A m p lifica tio n  must 
be by th e  in tro d u c tio n  of new vocabu lary  o n ly , s in ce  the  
use of a new frame of re fe re n c e  would make th e  sta tem ent 
an in te r p r e ta t io n "  (Berman, 1977, p. 260).

Some examples of responses th a t  would be scored  as 
paraphrases (P) a re :

1. I t  sounds l ik e  you a re  caught betw een w anting to  
h e lp  th e se  c h ild re n  versus a p o lic y  from th e  
p r in c ip a l  th a t  fo rb id s  you to  h e lp  th e se  c h ild re n  
in  Spanish .

2. You know your son i s  no t EMH, b u t th e  school says 
d i f f e r e n t  based on an IQ t e s t .

3 . You f e e l  th a t  because you a re  a  member o f  the  
m a jo r ity  ra c e , t h i s  was a rea so n  fo r  not h ir in g  
you.

(Note th a t  i s  response  3 , th e  counse lo r says " fe e l"  
bu t responds to  th o u g h ts . Thus th e  s ta tem en t i s  a pa ra ­
phrase  r a th e r  th an  a r e f l e c t io n . )

L ike th e  o th e r  s k i l l s ,  paraphrase  i s  o f te n  used in  
com bination w ith  ano ther s k i l l .  For example:

4 . I  sense  th a t  you a re  concerned about your so n 's  
assignm ent to  th e  EMR c la s s .  . .A lso  th a t  you 
q u e s tio n  th e  t e s t  used to  a s s ig n  him. (The 
f i r s t  p a r t  of th e  sta tem en t i s  a  r e f l e c t io n ,  
th e  second a p a rap h rase .)

R e f le c tio n  o f F ee ling
R e f le c tio n  o f fe e lin g  i s  " s e le c t iv e  a t t e n t io n  to  key 

a f f e c t iv e  or em otional a sp ec ts  o f he lpee  b e h av io r . . .The 
e s s e n t ia l  dim ensions of a r e f l e c t io n  o f f e e l in g  inc lude  
(1) th e  d i r e c t  la b e lin g  o f th e  em otional s t a t e  of th e  c l i e n t  
and (2) some re fe re n c e  to  th e  c l i e n t  v ia  a name or personal
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pronoun. . (Ivey & A u th ie r , 1978, pp. 6 6  & 6 8 ) .  Berman 
suggests fu r th e r  g u id e lin e s  fo r  c a te g o riz in g  a  resp o n se  as 
a r e f l e c t io n  o f f e e l in g :

1. The fe e lin g  id e n t i f i e d  may be one m entioned by 
th e  c l i e n t  or one no t y e t brought up.

2. Key words to  look fo r  a re  a f f e c t iv e  words:
f r u s t r a t i o n ,  an g er, h u r t ,  r e l i e f ,  ex c item en t, 
e tc .

3 . The fe e lin g  must belong to  th e  c l i e n t .  I f  i t  i s
th e  c o u n se lo r 's  f e e l in g s ,  th e  sta tem en t i s  an
ex p re ss io n  o f f e e l in g  (d escrib ed  l a t e r ) ,

4 . R e fle c tio n s  o f f e e l in g  may be d isc r im in a te d  from
paraphrases by determ in ing  w hether re fe re n c e  i s
being  made to  though ts or f e e l in g s .

Examples of r e f l e c t io n  o f fe e l in g  (R) a re :
1. You f e e l  somewhat angry th a t  th e  a d m in is tra tio n  

has not allow ed you to  te a c h  to  s tu d e n ts  in  a 
way you th in k  i s  b e s t  fo r  them.

2. I  g e t th e  f e e l in g  th a t  you are  confused , o u trag ed , 
and fe e lin g  h e lp le s s  a l l  a t  th e  same tim e .

3. I  hear your concern  over t h i s  s i tu a t io n .
R e f le c tio n s  of f e e l in g  can be exp ressed  in d i r e c t ly :
4 . I  would acknowledge h is  f e e l in g s ,  , . (Note: " I

would t r y  to  g e t him to  look a t  h is  fe e lin g s "  
would be sco red  as an open q u e s tio n .)

5. I  can see th a t  you a re  u p se t about i t  and I  d o n 't
blame you. (The f i r s t  p a r t  of t h i s  s ta tem en t i s  
r e f l e c t io n  o f f e e l in g ,  th e  second p a r t  i s  e x p re s­
s io n  of f e e l in g .)

6 . You have t r i e d  to  g e t a job  and came upon t h i s  
prom ising p ro spect and now when you le a rn  th e  
c ircum stances o f why you d id n 't  g e t  i t ,  you a re  
f e e l in g  d iscouraged  in  fu r th e r  seek ing  employment.
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(The f i r s t  p a rt o f t h i s  s ta tem en t i s  a paraphrase, 
th e  second a r e f l e c t io n  of f e e l in g .)

Other A ttend ing  S k i l l s
I t  should be no ted  th a t  th e  m icrocounseling  taxonomy 

a lso  in c lu d es th e  s k i l l s  o f sum m arization under th e  heading 
o f a tten d in g  s k i l l s .  Sum m arization i s  d e sc rib ed  as "s im i­
la r  to  paraphrase  and r e f l e c t io n  o f f e e l in g  bu t re p re se n ts  
a longer tim e period  and g iv es back to  th e  c l i e n t  s e v e ra l 
s tran d s  o f th in k in g "  (Ivey  & A u th ie r, 1978, p . 6 6 ) .  The 
v ig n e tte s  being used in  t h i s  s tudy  a re  q u i te  b r i e f .  Thus 
i t  has been decided  no t to  sco re  th e  resp o n ses fo r  summari­
z a tio n , s in c e  lo g ic a l ly  th ey  should  no t g e n e ra te  such 
responses (nor were such responses found in  p i lo t i n g ) .

E xpression S k i l l s
E xpression  or in flu e n c in g  s k i l l s  a re  used by th e  

counselor when she or he w ishes to  be more a c t iv e  in  th e  
counseling  p ro cess . The counselo r ex p resses  h e r s e l f  or 
h im se lf , b r in g in g  in to  th e  counseling  in te r a c t io n  her or 
h is  own ex p erien ces , p e rcep tio n s and f e e l in g s .

D ire c tio n
D ire c tio n  r e f e r s  to  t e l l i n g  th e  c l i e n t  what to  do.

The d i r e c t io n  might invo lve  t e l l i n g  th e  counselee  to  do 
something w ith in  th e  counse ling  s i tu a t io n ,  such as to  re p e a t 
a phrase, to  move to  ano ther c h a i r ,  o r th e  l ik e .  Examples 
o f such a d i r e c t io n  (D) a re ;

1. Calm down—please!
2. L e t 's  exp lo re  some o p tions o f hand ling  th i s  

s i tu a t io n .
More o f te n  in  sco rin g  responses to  th e s e  v ig n e t te s ,  

d ire c tio n s  w i l l  invo lve  t e l l i n g  th e  c l i e n t  to  do something 
o u ts id e  of th e  counseling  s i tu a t io n .  Examples a re :
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3 . The te a c h e r  needs to  e x p la in  in  depth how she 
fe e ls  and how she th in k s  speaking  in  Spanish 
h e lp s .

4 . D on 't g e t down ju s t  keep a t  i t .
5 . You j u s t  have to  con tinue  to  s t r i v e  to  achieve 

what you want and no t n e c e s s a r i ly  b e lie v e  your 
no t being  chosen i s  a  m a tte r  o f quota f i l l i n g .

S tra ig h tfo rw a rd  a d v ic e -g iv in g  f a l l s  in to  the  
d ir e c t io n s  c a teg o ry . However, adv ice  preceded by " I  th in k ,"  
" I  f e e l , "  or some s im ila r  q u a l i f i e r  f a l l s  in to  th e  e x p re s­
s io n  o f c o n te n t a re a  as an o p in io n .

E xpression  o f Content
"When one expresses an o p in io n , g iv es  a su g g estio n , 

ex p la in s  some in fo rm a tio n , g iv es re a s s u ra n c e , g ives ad v ice , 
or perhaps even th re a te n s  th e  c l i e n t ,  an ex p ress io n  o f 
co n ten t has occu rred . . . I n  i t s  most sim ple d e f in i t io n ,  
e x p re ss io n  o f  c o n te n t i s  sim ply a v e rb a l iz a t io n  from th e  
h e lp e r  which b rin g s  in  d a ta  from th e  h e lp e r 's  experience or 
knowledge which does not c o n ta in  a f f e c t iv e  words" (Ivey & 
A u th ie r , 1978, p. 104).

Some examples of e x p re ss io n  o f c o n te n t (EC):
1. F i r s t  o f a l l ,  a c h i ld  c a n 't  be p laced  in  a 

s p e c ia l  c la s s  w ithou t th e  consen t of th e  p a re n ts .
2. You have a r ig h t  to  be v e ry  u p se t .
3 . Maybe I  can t a l k  to  th e  p r in c ip a l  to  t r y  and work 

out a compromise th a t  th e  p a re n ts  w i l l  un d ers tan d .
E xpressions of con ten t may be made in d ir e c t ly :
5. I  would encourage th e  te a c h e r  to  t a l k  to  th e  

p r in c ip a l  again  and t r y  to  c le a r  th e  m atter up.
6 . I f  th e  system is  a t  f a u l t ,  th e n  something needs 

to  be done and support should  be g iven to  him.
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E xpression  o f c o n te n t, l ik e  a l l  th e  o th e r  resp o n ses, 
may occur in  com bination w ith  o th e r s k i l l s . For example ;

7 , I  can see  th a t  y o u 're  u p se t about i t  and I  d o n 't  
blame you. (R e fle c tio n  o f  f e e l in g  follow ed by 
e x p re ss io n  of f e e l in g .)

E xp ression  o f  F ee ling
E xpression  o f  fe e lin g  r e f e r s  to  th e  sh a rin g  o f 

fe e l in g s  by th e  co u n se lo r. The counselo r o f f e r s  to  the  
c l i e n t  h e r /h is  own fe e lin g s  or th e  fe e l in g s  o f o ther people 
(no t th e  c l i e n t ) .

Examples a re :
1. I  sym pathize.
2 . I  know how you f e e l .
3 . That s i tu a t io n  would o ffend  me.
4 . I t  makes me angry to o .
Note th a t  " I  understand  your anger" i s  a r e f l e c t io n  

of f e e l in g  r a th e r  th a n  an ex p re ss io n  o f  f e e l in g  s in ce  i t  
r e f e r s  to  th e  c l i e n t 's  r a th e r  th an  th e  c o u n s e lo r 's  f e e l in g s .  
A lso , as in  r e f l e c t io n ,  th e  words " I  f e e l"  may be used 
where th ey  mean " I  th in k ."  For exam ple, " I  f e e l  you should 
c o n fro n t your p r in c ip a l"  i s  r e a l ly  an e x p re ss io n  of c o n te n t.

E xpressions o f fe e lin g  may a ls o  be made in d ir e c t ly :
5 . Could no t d ea l w ith  him a t  a l l .  F e l t  defensive  

and th re a te n e d . (This example i s  drawn from 
Berman; th e  p i lo t  v ig n e t te s  in  t h i s  study d id  
n o t e l i c i t  any such re sp o n se .)

I n te r p r e ta t io n
The m icrocounseling  taxonomy d e fin e s  in te r p r e ta t io n  

as "renam ing or r e la b e l in g  th e  h e lp e e 's  b ehav io rs or v e r ­
b a l iz a t io n s  w ith  new words from a new frame of re fe ren c e"  
(Ivey  & A u th ie r , 1980, p. 67 ). The taxonomy d e sc rib e s  
in te r p r e ta t io n  f u r th e r :



311

When in te rv ie w e rs  make in te r p r e ta t io n s ,  th ey  a re  
p re sen tin g  c l i e n t s  w ith  a  new frame o f re fe re n c e  
th rough  which c l i e n t s  can view th e i r  problems 
and, h o p e fu lly , b e t t e r  understand  and d ea l w ith  
them, o . I n  parap h ras in g  and r e f le c t io n  of f e e l ­
in g , th e  in te rv ie w e r rem a in s , fo r  th e  most p a r t ,  
w ith in  th e  c l i e n t 's  own frame of re fe re n c e .
However, in  in te r p r e ta t io n ,  th e  in te rv iew er 
p rovides th e  c l i e n t  w ith  a new, p o te n t ia l ly  more 
fu n c tio n a l frame o f r e f e re n c e .

(Ivey  & A u th ie r, 1978, pp. 113-114)
Berman (1977) adds, " I n te r p r e ta t io n  d i f f e r s  from a sim ple 
re s ta te m e n t in  th a t  i t  makes obvious th e  meaning o f th e  
s ta tem en t from th e  c o u n s e lo r 's  po in t of view" (p . 265).

Examples of i n te r p r e t a t i o n  a re ;
1, I t  sounds l ik e  you have a c o n f l ic t  in  your v a lu es 

as a te a c h e r ,
2o You might be f e e l in g  someone i s  "p u llin g  a f a s t  

one on you, .
In te r p r e ta t io n s  may a ls o  be expressed  in d i r e c t ly  and 

in  com bination w ith  o th e r  re sp o n se s .
3 . You f e e l  l ik e  l i f e  has been made le s s  p re d ic ta b le ,  

i s  th a t  i t ?  ( I n te r p r e ta t io n  follow ed by a c lo sed  
q u e s tio n .)

Other E xpressive  S k i l l s
The m icrocounseling  taxonomy a lso  inc ludes as an 

e x p re ss iv e  s k i l l  th e  in f lu e n c in g  summary. However, t h i s  
s k i l l  invo lves in te r a c t io n  over a longer period  o f tim e 
th an  i s  encompassed by each v ig n e t te .  T here fo re , i t  i s  not 
in c lu d ed  in  t h i s  sc o rin g  m anual.

Rules fo r  sco rin g  Q uestion  1;
1. Score a l l  re sp o n ses  to  Q uestion 1, Tape 1 f i r s t .  

Then sco re  a l l  responses to  Q uestion 1, Tape 2. 
F in a lly ,  sco re  a l l  responses to  Q uestion  1, Tape
3.
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2, A response  may in c lu d e  s e v e ra l  s ta tem en ts  or 
one s ta tem en t w ith  more th an  one p a r t .  In  such 
c a se s , sco re  each sta tem ent or p a r t  of a s t a t e ­
ment. For example; __

RF
a . I  can see  th a t  y o u 're  up se t about i t  and I

d o n 't  blame you. I  w ish th i s  k ind  of SC
communication between schoo l and p a ren ts
w o u ld n 't occur, bu t s in c e  i t  h a s , cou ld  we
s t a r t  at^i& e beginning? I 'd  r e a l ly  l ik e  toSC
s i t  down w ith  you and ta k e  a  c lo se  look a t
th e  t e s t  your c h ild  was g iv en , h is  responses
to  i t ,  why he was te s te d ,  e tc .  We w on 't SC,
even b eg in  to  th in k  about h is  sco re  or h is
placem ent u n t i l  w e've seen  lo t s  more
in fo rm a tio n .ef , EC.

b . I  sym pathize - -bu t i t  doesn t  h a ^  to  be th e
same. You w i l l  f in d  a jo b , I  f e e l  your 
honest and competent to  hold  a tea ch in g  jo b . 
We a l l  have se tbacks you may be over­
r e a c t in g ,  bu t th e  sun w i l l  come out a g a in .

c . I  would r e f e r  her to  a support group i f
p o ss ib le  and h e lp  her seek a way to  expose 

O
th e  rac ism  a t t i tu d e s  o f p a ren ts  and p r in c i ­
p a ls . ( I f  th e  second p a rt  o f th e  answer 
had s a id  "show her how to  expose. . i t  
would have been a d i r e c t io n  and thus th e  
whole sta tem en t would have been sco red  as 
D.)

3. The same sta tem en t or p a rt of a sta tem en t may not 
be double sco red . The fo llow ing  response  could  
be seen as an ex p ress io n  o f co n ten t h idden w ith in  
a c lo sed  q u e s tio n :

"Have you considered  seek ing  a teach in g  
p o s i t io n  in  a sm all r u r a l  a re a  where your
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q u a l i f ic a t io n s  would su rpass most o f  th e  
o th e r a p p lic a n ts? "

However, i t  i s  sco red  as a c lo sed  q u e s tio n  (CQ), 
s in c e  th a t  i s  th e  form th e  response  i s  made in .

4 . Make th e  b e s t  d e te rm in a tio n  you can as to  how 
many p a r ts  a response  has and how th o se  p a r ts  s 
should  be sco red . L a te r , you w i l l  compare your 
sco res  w ith  ano ther r a t e r  and w i l l  have an 
o p p o rtu n ity  to  d isc u ss  and re s o lv e  any d is c r e ­
p an c ies . I t  i s  im portan t th a t  you sco re  a l l  
responses on your own f i r s t .

Scoring  System fo r  Q uestion  2: What do you th in k  i s  th e
problem?
In tro d u c tio n

T his q u e s tio n  asks fo r  a  k ind  o f d ia g n o s is—an 
assessm ent o f th e  n a tu re  o f th e  problem . Responses to  t h i s  
q u e s tio n  a re  to  be sco red  in  term s o f th e  way th e  problem 
i s  viewed: Does th e  counse lo r see th e  problem as ly in g
p rim a rily  w ith in  th e  in d iv id u a l ,  p r im a rily  in  th e  so c ie ty  
or c u l tu re  w ith in  which th e  in d iv id u a l  l iv e s ,  or a combina­
t io n  o f th e  two—th e  in d iv id u a l  w ith in  a s o c ie t a l  and c u l ­
t u r a l  con tex t?  T h ere fo re , responses a re  sco red  on an 
in d iv id u a l- s o c ie ta l  continuum  which c o n s is ts  o f th re e  m ajor 
c a te g o r ie s :  In d iv id u a l ,  In d iv id u a l-S o c ie ta l ,  and S o c ie ta l .
In  a d d it io n , th e  In d iv id u a l ca teg o ry  can be fu r th e r  sub­
dived  in to  In d iv id u a l- s e I f  and In d iv id u a l-o th e r . Thus we 
have I s ,  l o ,  I - S ,  and S.

Responses focusing  only  on an in d iv id u a l (o r group 
of in d iv id u a ls )  a re  sco red  I s  o r lo ,  w hile  th o se  focusing  
e x c lu s iv e ly  on th e  s o c ie t a l  le v e l  a re  scored  as S. The I-S  
sco re  r e f e r s  to  responses which dem onstrate a sy n th e s is  o f  
bo th  in d iv id u a l  and s o c ia l  concerns.

The fo llow ing  pages d e sc r ib e  th e  se p a ra te  sco rin g  
c a te g o r ie s  in  g re a te r  d e t a i l .  In  each c a se , examples a re
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g iven  to  make th e  d i s t in c t io n s  as c le a r  as p o s s ib le .  In  
o rd er to  sco re  a g iv en  re sp o n se , th e  fo llow ing  s te p s  should  
be fo llow ed:

1. Determ ine w hether th e  response  c o n ta in s  any 
s o c ia l  o r c u l tu r a l  e lem en ts. I f  i t  does, i t  
i s  e i th e r  I-S  or S; i f  n o t ,  i t  i s  I s  or lo .
Then proceed to  2 or 3.

2. D isc rim in a te  between I s  and lo .  I s  th e  focus 
o f th e  problem sta tem en t th e  c l i e n t  or an o th er 
in d iv id u a l  (or group of in d iv id u a ls ,  such as a 
fam ily  or f r ie n d s )?

3. D isc rim in a te  between I-S  and S. I s  th e  focus
o f th e  problem sta tem en t on p u re ly  s o c ia l  f a c to r s ,  
or i s  th e  c l i e n t  p laced  in  a  s o c ia l  co n tex t?

Note th a t  th e  q u a l i ty  o f th e  response  i s  no t im port­
a n t .  I t  may or may no t be c o n s tru c t iv e , i n s ig h t f u l  or 
a p p ro p r ia te ly  p h rased . The focus of th e  d ia g n o s is  or prob­
lem sta tem en t i s  what you a re  sc o r in g .

In d iv id u a l-S e lf  ( I s )
Responses sco red  I s  focus on th e  c l i e n t  as th e  source 

o f th e  problem. Responses th a t  would be sco red  I s  in c lu d e :
1. Anger a t  t e s t  and la b e lin g  h is  c h i ld .
2. P aren t may f e e l  g u i l ty  and th re a te n e d  about 

having a  c h ild  in  a s p e c ia l  ed u ca tio n  c la s s .
3 . C onfusion.
4 . The c l i e n t ' s  problem i s  th a t  he has been l e f t  

ou t o f an  im portan t d e c is io n  concern ing  h is  
c h i l d 's  ed u ca tio n  and he would l ik e  more inform a­
t io n .

5. A va lue  c o n f l i c t  between a u th o r i ty  and p e rso n a l 
v iew p o in t. (While an " a u th o r i ty "  i s  m entioned, 
th e  c o n f l i c t  is  w ith in  th e  p erso n .)
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6 . C lie n t faced  w ith  dilemma o f e i th e r  f a c i l i t a t i n g  
th e  s tu d e n ts ' le a rn in g  and r is k in g  fu tu re  com­
p la in ts  from p r in c ip a l  and p a trons or n e g le c tin g  
s tu d e n ts  and keeping com plain ts from o ccu rin g . 
(Again, th e  c l i e n t  "owns" th e  problem or dilemma.)

7. In d e c is iv e  about what to  do.
8 . Fear o f  lo s in g  job  i f  she con tin u es p ra c t ic e ,  

a lso  f e a r f u l  s tu d e n ts  w i l l  s u f f e r  i f  n o t helped  
by h e r .

9. She i s  fe e l in g  r e je c te d  and so f e e ls  ch ea ted .
10. Asked "how am I  supposed to  fe e l? "  has problem

id e n tify in g  own fe e l in g s —I  see  th i s  s i tu a t io n
as one where i t ' s  OK to  own anger.

11. F ee ls  she deserves something she d id n 't  g e t .

In d iv id u a l-O th e r ( lo )
Responses sco red  lo  focus on an in d iv id u a l  o th e r th an  

th e  c l i e n t  as a m ajor f a c to r  in  th e  problem . The sta tem en t 
may inc lude  th e  c l i e n t  as w e ll .  Responses th a t  would be 
scored  lo  in c lu d e :

1. Son has been c l a s s i f i e d  as EMR and p laced  in  
s p e c ia l  c la s s  w ithou t p a re n ta l  ap p ro v a l, (This 
placem ent was done by school personnel- - fo c u s  
of th e  problem i s  th e r e . )

2. Poor communication between schoo l and p a re n ts .
3 . Ignorance, envy and p o ss ib le  o v e rly  s u s p ic io u s ­

ness have c o n tr ib u te d  to  th e  com plaining paren t 
and th e  p r in c ip a l 's  p o s it io n  in  t h i s  s i tu a t io n .

4 . P r in c ip a l  has no understand ing  o f th e  needs o f 
c h ild re n .

5. The p r in c ip a l  i s  ask ing  her to  d isc r im in a te  
a g a in s t  th e  Mexican c h ild re n  by no t a llow ing  her 
to  h e lp  them in  w hatever way i t  ta k e s .

6 . B ilin g u a l  tu to r in g  i s  needed.
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7. C ollege d id  not prepare  t h i s  young woman fo r 
th e  r e a l  w orld .

In d iv id u a l-S o c ie ta l  (I-S )
Responses scored  I-S  focus on th e  in te r a c t io n  of the  

in d iv id u a l and s o c ia l  systems as th e  cause o f th e  problem. 
R ather th an  see ing  th e  problem as one o f e i th e r  the  in d iv id ­
u a l or th e  s o c ie ty ,  th e  response ta k e s  th e  in d iv id u a l as 
p a rt o f a la rg e r  s o c ia l  c o n te x t.

Responses th a t  would be scored  I-S  in c lu d e :
1. The problem sounds l ik e  t h i s  man's son was given 

a r a c i a l l y  b iased  t e s t .  (Note: " r a c ia l  b ia s"
or "racism " i s  scored  S .)

2. He f e e ls  h is  son is  being la b e le d  and d isc rim in ­
a te d  a g a in s t .  (Although f a th e r  i s  th e  focus of 
th e  s ta tem en t, he and h is  son a re  p laced in  a 
la rg e r  s o c ia l  con tex t o f d is c r im in a tio n .)

3. A paren t th a t  has a ju s t  "g rip e"  a g a in s t th e  
system .

4. The c l i e n t  seems to  have c o n f l i c t  w ith  what she 
th in k s  i s  a p p ro p ria te  a c t io n  and what th e  White 
paren ts  (and /o r p r in c ip a l)  th in k . She needs to  
know th a t  th e  system  i s  a t  f a u l t  as w e ll as 
in d iv id u a l b ia s .  She probably  needs a support 
system  to  he lp  her co n fro n t th e  p r in c ip a l  and 
th en  be a b le  to  face  th e  consequences of her 
a c t io n s .

5 . C o n f l ic t—a sense o f  h e lp le s s n e s s , e .g .  defend 
th e  m ino rity  c h ild re n  or e n te r  in to  c o n f l ic t  
w ith  boss and WASP fa m ilie s .  (Again, th e  con­
f l i c t  i s  phrased in  term s of th e  in d iv id u a l 
fac in g  s o c ia l  is s u e s :  m in o rity  v s . WASP.)

6 . The te a c h e r sees th e  needs o f th e  k id s and could 
o f fe r  he lp  but th e  school d i s t r i c t  c u l tu r a l  b ias  
i s  a g a in s t h e r .
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7 . Her e f f o r t s  to  o b ta in  th e  q u a l i f ic a t io n s  seem 
weak compared to  th e  c o n tro l  (power) o f the  
governm ent—" h ir in g  m in o r it ie s  i s  im p o rtan t."

8 0  Takes i t  p e rso n a lly . I  guess I  would too  but 
i t  happens to  everybody. People go overboard 
by making r u le s  fo r in d iv id u a ls .

S o c ie ta l  (S)
Responses sco red  S focus on th e  c u l tu r e ,  environm ent, 

system  or s o c ia l  f a c to r s  or phenomena as th e  cause of th e  
problem. Responses may focus on th e  need fo r  th e  system to  
change.

Examples o f responses scored  S a re :
1 . p re ju d ic e
2o c u l tu r e  based  t e s t ,  designed  on VMC popu la tion
3 . rac ism
4. r a c i a l  b ia s
5o d is c r im in a tio n
6 0  B ilin g u a l  ed u ca tio n  i s  a r ig h t  by former t r e a t i e s ,
7o The sy s te m 's  i n a b i l i t y  to  handle p o s i t iv e  feed ­

back or any in fo rm a tio n  th a t  might cause a 
change.

8 . The damned fe d e ra l  government 1 The job  should 
go to  th e  b e s t  (but no t n e c e s s a r i ly  over-) 
q u a l i f ie d  perso n s, re g a rd le s s  of r a c e ,  sex , 
c o lo r ,  c re ed , e tc .

9. The problem i s  th e re  a re  too  many people seeking 
tea ch in g  p o s it io n s  fo r  th e  number o f openings.

Note: As in  th e  responses to  Q uestion  1, a  response
may have two o r more se p a ra te  p a r ts  th a t  may focus on 
d i f f e r e n t  a sp e c ts  o f th e  problem. I f  such i s  th e  case , the  
r a t e r  should  sco re  each p a rt  of th e  response  s e p a ra te ly .
For example:



318

1. F e e lin g  p o w e r le ^  and th u s d e p re ssed . Her e f f o r t s  
to  o b ta in ^ th e  q u a l i f ic a t io n s  seem weak compared 
to  th e  c o n tro l  (power) of th e  governm ent. The 
re p re s se d  anger leads to  d e p re ss io n . ^

2 . P robably c u ltu re  bound t e s t .  Poor communication 
between school and p a re n ts .

Remember, i t  i s  im portant to  sco re  each response  
independen tly  f i r s t .  L a te r ,  d isc re p a n c ie s  between r a t e r s  
w i l l  be re s o lv e d .



APPENDIX D

T ra n s c r ip ts  o f V ideotaped V ig n e tte s

V ig n e tte  1; Chicana Teacher
Mmm. I 'v e  been teach in g  fo u rth  grade now fo r  th re e  

years h e re  a t  t h i s  same sch o o l. I  r e a l ly  en joy  i t  and, urn 
through th e  p ast th re e  y e a rs , every now and th en  t h e r e 's  
one or two c h ild re n  th a t  move in  from Mexico. Um, t h i s — 
t h i s  y e a r , in  f a c t  j u s t  about a month ago, two c h ild re n  
moved in  from Mexico, from n o rth e rn  Mexico, and um, I  was 
r e a l  e x c ite d  about having uh, th e  new c h ild re n  in  th e  c la s s ,  
Um, r ig h t  away I  knew t h a t ,  um, th a t  th ey  were no t ca tch in g  
on to  th in g s  in  E n g lish —th e  re g u la r  le s so n s—so I  spen t 
some tim e e x p la in in g  to  them in  Spanish what w e 're  doing 
in  sc ie n c e , or math o r w hatever. Um, r e c e n t ly ,  though, um 
th e  p r in c ip a l  c a l le d  me in  to  her o f f ic e  and s a id  th a t  she 
had re c e iv e d  a com plaint from some o f th e  o th e r  p a ren ts  
th a t  I  was u sing  Spanish  in  th e  classroom . She asked me 
no t t o —t o —speak Spanish  to  th e se  c h ild re n  any more. I  
was r e a l ly  u p s e t ,  bu t I —I  d id n 't  know what to  say a t  th e  
tim e , and, um, I —I  know th a t  th e  c h ild re n  a re  no t going to  
be a b le  t o - - t o  c a tc h  on to  w h a t's  going on. I 'm  a f r a id  
th e y 'r e  going to  put 'em in  a younger—uh, a lower c la s s — 
a second g rad e , maybe even a f i r s t  grade c la s s  i f  th e y 'r e  
not a b le  to  do th e  work in  th e  fo u r th  g rad e . I 'm  r e a l ly  
a f r a id  t o —to  go in  and t a l k  to  th e  p r in c ip a l  about t h i s ;  
I 'm  r e a l ly  a f r a id  to  co n fro n t her about i t .  I  m ight—she— 
I  could  lo se  my job  i f  I  d o n 't  do what she says about t h i s ,
I  r e a l ly  d o n 't  know what to  do—I  j u s t —I  d o n 't  know how to  
approach her in  a way th a t  she w ou ldn 't g e t angry a t  me and
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cause t ro u b le  w ith  th e  o th e r  p a re n ts . She says th a t  i t ' s  
no t f a i r  to  th e  o th e r k ids and th a t  th e  two Spanish-speaking  
c h ild re n  w o n 't le a rn  E ng lish  i f  I  keep speaking Spanish to  
them. But to  me, I  th in k  th a t  they  w on 't le a rn  E nglish  
u n less  I  do speak to  them in  Spanish  and e x p la in  some of 
th e  th in g s  th a t  a re  going on. I  j u s t  d o n 't  know what to  
do n e x t.

V ig n e tte  2: B lack Male Parent
Yes. I 'm  here  th i s  morning to  t a lk  w ith  you abou t, 

um, t h i s  l e t t e r  th a t  I  re c e iv e d , and, uh, I - - i t ' s  t e l l i n g  
me and, uh, my w ife  t h a t ,  uh, our c h ild  has been assigned  
to ,  uh, t h i s  s p e c ia l  c la s s ,  I —I —I  d o n 't  understand  i t ,
Uh, my w ife , who, uh, she d o e sn 't  seem to  be th a t  concerned 
about i t ,  bu t I 'm  very  concerned. I t  s a id  som ething about 
a - - a - - a n  educable m en tally  re ta rd e d  c la s s ?  I--m y c h ild  i s  
no t r e ta rd e d . What i s  th is ?  I —i t —i t —he was g iven  some 
t e s t .  I  d o n 't  know what type  of t e s t  i t  was—and you 've 
gone and s ig n ed —assigned--h im  to  a c la s s  fo r  c h ild re n  who 
a re  r e ta rd e d . I 'm  r e a l ly  u p se t about t h a t .

V ig n e tte  3; White Female Job Seeker
I'm  no t su re  how I  f e e l ,  I  th in k —I  th in k  m ostly 

v e ry , very  angry . I  worked hard  to  g e t my m a s te r 's  degree 
in  e d u ca tio n . I 'v e  been apply ing  throughout th e  s t a t e  w ith ­
out much lu ck , which i s  d ep ress in g  enough. Uh, I  f in a l ly  
got an o p p o rtu n ity  th a t  I  r e a l ly  w anted, and, uh, they  
c a l le d  me back and to ld  me I  would have had th e  job  but they  
had to  f i l l  a m in o rity  p o s i t io n . Uh, th a t  means I  was 
q u a l i f ie d .  I  know th a t  I  can be a good te a c h e r , Uh, i t  
w a sn 't  f a i r ,  I  j u s t —i t ' s  gonna happen a g a in , probably .
How am I  supposed to  fe e l?  How am I  supposed to  handle th i s  
each tim e? I t ' s —I'm  j u s t  as q u a l i f ie d ,  and ju s t  because o f 
my c o lo r ,  I  d id n 't  g e t th e  jo b .



APPENDIX E

U n iv e rs ity  o f Oklahoma 
AGREEMENT TO PARTICIPATE

T i t l e  of P ro je c t;  C ro ss -C u ltu ra l C ounseling: A T ra in ing
Program

In v e s t ig a to r s :  P ro fe sso r Judy Ho K atz, Human Development
Program 325-5975 

K r is t in  S. L ibbee, G raduate S tu d en t, Human 
Development Program 325-2911

I , _________________________________________ , hereby agree to
p a r t ic ip a te  as a v o lu n te e r  in  th e  above named re se a rc h  
p ro je c t which has been f u l ly  exp la ined  to  me.

I  understand  th a t  I  am f re e  to  re fu s e  to  p a r t i c ip a te  in  any 
procedure or to  re fu s e  to  answer any q u e s tio n  a t  any tim e 
w ithou t p re ju d ice  to  me or to  my g rade , I  f u r th e r  under­
stan d  th a t  I  am f re e  to  withdraw my consent and to  withdraw 
from th e  re se a rc h  p ro je c t a t  any tim e w ith o u t p re ju d ice  to  
me or to  my g rad e .

I  understand  th a t  by ag reeing  to  p a r t i c ip a te  in  t h i s  re se a rc h  
and s ig n in g  th i s  form I  do no t waive any o f my le g a l  r i g h t s .

Date S ig n a tu re
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APPENDIX F 

In te rn a l-E x te rn a l  Locus o f C on tro l S ca le

1. a .  C h ild ren  ge t in to  tro u b le  because t h e i r  p a ren ts
punish them too  much, 

b . The t ro u b le  w ith  most c h ild re n  nowadays i s  th a t  
t h e i r  p a re n ts  a re  too  easy w ith  them.

2. a .  Many o f th e  unhappy th in g s  in  p e o p le 's  l iv e s  a re
p a r t ly  due to  bad luck , 

bo P e o p le 's  m isfo rtunes r e s u l t  from th e  m istakes they  
make.

3. a .  One o f th e  major reasons why we have wars i s  b e ­
cause people d o n 't  tak e  enough i n te r e s t  in  p o l i t i c s . 

b . There w i l l  always be w ars, no m atte r how hard  
people t r y  to  prevent them.

4 . a .  In  th e  long run  people g e t th e  re s p e c t  th ey  deserve
in  t h i s  w orld , 

b . U n fo rtu n a te ly , an in d iv id u a l 's  w orth o f te n  passes 
unrecognized  no m atter how hard  he t r i e s .

5. a .  The id e a  th a t  te a ch e rs  a re  u n fa ir  to  s tu d e n ts  in
nonsense.

b . Most s tu d e n ts  d o n 't  r e a l iz e  th e  e x te n t to  which
t h e i r  g rades a re  in flu en ced  by a c c id e n ta l  happen­
in g s .

6. a . W ithout th e  r ig h t  breaks one cannot be an e f f e c t iv e
le a d e r .

b . Capable people who f a i l  to  become le a d e rs  have not 
tak e n  advantage o f t h e i r  o p p o r tu n it ie s .

7. a .  No m atte r  how hard you t r y  some people j u s t  d o n 't
l ik e  you.

b . People who c a n 't  g e t o th e rs  to  l ik e  them d o n 't
understand  how to  g e t along w ith  o th e r s .

8 . a .  H ered ity  plays th e  major r o le  in  de te rm in ing  o n e 's
p e rs o n a l i ty .

b . I t  i s  o n e 's  experience in  l i f e  which determ ines what 
th e y 'r e  l ik e .
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9, a . I  have o f te n  found th a t  what i s  going to  happen w i l l  
happen.

b . T ru s tin g  to  f a te  has never tu rn ed  out as w e ll  fo r  me
as making a d e c is io n  to  tak e  a d e f in i t e  course  of
a c tio n ,

10, a . In  th e  case  o f th e  w e ll  p repared  s tu d e n t th e re  i s
r a r e ly  i f  ever such a th in g  as an u n fa ir  t e s t ,

b . Many tim es exam q u e s tio n s  ten d  to  be so u n re la te d  
to  course  work th a t  s tudy ing  i s  r e a l ly  u s e le s s ,

11, a .  Becoming a success i s  a  m atte r of hard  work; luck
has l i t t l e  or no th ing  to  do w ith  i t ,  

b . G e tting  a good job  depends m ainly on being  in  th e  
r ig h t  p lace  a t  th e  r ig h t  tim e,

12, a .  The average c i t i z e n  can have in flu e n c e  in  government
d e c is io n s ,

b . This w orld  i s  ru n  by th e  few people in  power, and 
th e re  i s  no t much th e  l i t t l e  guy can do about i t ,

13, a . When I  make p la n s , I  am alm ost c e r ta in  th a t  I  can
make them work, 

b . I t  i s  not always w ise to  p lan  too  f a r  ahead because 
many th in g s  tu r n  out to  be a m atte r of good or bad 
fo rtu n e  anyhow,

14, a .  There a re  c e r t a in  people who a re  j u s t  no good,
b . There i s  some good in  everybody,

15, a .  In  my case  g e t t in g  what I  want has l i t t l e  or no th ing
to  do w ith  lu ck ,

b . Many tim es we might j u s t  as w e ll decide  what to  do 
by f l ip p in g  a c o in ,

16, a . Who g e ts  to  be th e  boss o f te n  depends on who was
lucky enough to  be in  th e  r ig h t  p lace  f i r s t ,  

b . G e ttin g  people to  do th e  r ig h t  th in g  depends on 
a b i l i t y ;  luck  has l i t t l e  or no th ing  to  do w ith  i t ,

17, a . As fa r  as w orld  a f f a i r s  a re  concerned, most o f us
a re  th e  v ic tim s  of fo rc e s  we can n e i th e r  understand  
nor c o n tro l ,

b . By tak in g  an a c t iv e  p a rt  in  p o l i t i c a l  and s o c ia l  
a f f a i r s  th e  people can c o n tro l  w orld e v e n ts ,

18, a . Most people d o n 't  r e a l i z e  th e  e x te n t to  which t h e i r
l iv e s  a re  c o n tro l le d  by a c c id e n ta l  happenings, 

b . There i s  r e a l ly  no such th in g  as " lu c k ."
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19. a .  One should  always be w il l in g  to  admit m is tak es , 
b . I t  i s  u s u a l ly  b e s t to  cover up o n e 's  m is tak es .

20. a . I t  i s  hard  to  know w hether or not a person r e a l ly
l ik e s  you.

b . How many f r ie n d s  you have depends on how n ic e  a 
person you a re .

21. a .  In  th e  long ru n  th e  bad th in g s  happening to  us a re
balanced  by th e  good, 

b . Most mis fo r tu n e s  a re  th e  r e s u l t  of lack  o f a b i l i t y ,  
igno rance , l a z in e s s ,  or a l l  th r e e .

22. a . With enough e f f o r t  we can wipe out p o l i t i c a l
c o rru p tio n .

b . I t  i s  d i f f i c u l t  fo r  people to  have much c o n tro l  
over th e  th in g s  p o l i t i c ia n s  do in  o f f ic e .

23. a . Sometimes I  c a n 't  understand  how te a c h e rs  a r r iv e
a t  th e  g rades th ey  g iv e , 

b . There i s  a d i r e c t  connection  between how hard  I  
study  and th e  g rades I  g e t .

24. a . A good le a d e r  expec ts people to  decide fo r  them­
se lv es  what th ey  should  do. 

b . A good le a d e r makes i t  c le a r  to  everybody what 
t h e i r  jo b s a re ,

25. a . Many tim es I  f e e l  I  have l i t t l e  in flu e n c e  over th e
th in g s  th a t  happen to  me. 

b . I t  i s  im possib le  fo r  me to  b e lie v e  th a t  chance or 
luck  p lays an im portan t r o le  in  my l i f e .

26. a .  People a re  lo n e ly  because they  d o n 't  t r y  to  be
f r ie n d ly .

b . T h e re 's  no t much use in  try in g  too  hard  to  p lea se  
peop le , i f  th ey  l ik e  you, they  l ik e  you.

27. a . There i s  too  much emphasis on a th l e t i c s  in  h igh
sch o o l.

b . Team s p o r ts  a re  an e x c e lle n t way to  b u ild  c h a ra c te r .

28. a .  What happens to  me i s  my own doing .
b . Sometimes I  f e e l  th a t  I  d o n 't  have enough c o n tro l

over th e  d i r e c t io n  my l i f e  i s  ta k in g .

29. a . Most of th e  tim e I  c a n 't  understand  why p o l i t i c ia n s
behave th e  way th ey  do.

b . In  th e  long ru n  th e  people a re  re sp o n s ib le  fo r  bad 
government on a n a t io n a l  as w e ll  as on a lo c a l  le v e l .



APPENDIX G 

Response Sheet fo r V ideotaped V igne ttes

TAPE ONE
1. What would you say to  t h i s  person?

2. What do you th in k  i s  th e  problem?

TAPE TWO
1. What would you say  to  t h i s  person?

2. What do you th in k  i s  th e  problem?
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TAPE THREE
lo What would you say to  t h i s  person?

2. What do you th in k  i s  th e  problem?
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Below are several ootional open-ended questions designed to provide the instructor feedback on his/her in­
structional techniques, and to allow you the ooportunitv to express more precisely your opinion of the course. 
These are intended to be anonymous. SO  PLEASE DO N O T  SIG N  YOUR NAM E. THE FORMS WILL NOT  
BE EXAMINED BY EITHER THE INSTRUCTOR OR THE DEPARTMENT UNTIL AFTER GRADES HAVE BEEN 
ASSIGNED!

A. What were the strong points of the course?

B What were the weak points of the course?

C. What should the instructor do to improve his/her teaching?

0. What IS your overall opinion of the course?



APPENDIX I

Responses to  Open-Ended Q uestions on 
I n s t ru c t io n a l  E valua tion

Q uestion 1: What were th e  s tro n g  p o in ts  o f th e  course?

Responses:

The course  p resen ts  m a te r ia l  in  very  o rgan ized  and 
thought through manner—very  good p lans to  s t im u la te  and 
a c tio n  w ith in  th e  in d iv id u a l.

The enthusiasm  and s in c e r i ty  o f th e  te a c h e r .

Emphasis on in c re a s in g  se lf-aw aren ess  o f c u l tu r a l  
id e n t i ty  and th e  impact of s o c ie ta l  norms on th e  in d iv id u a l. 
E x p e r ie n tia l  emphasis was much more v a lu ab le  lea rn in g  
experience  as compared to  a t r a d i t i o n a l  t e x t / l e c t u r e / t e s t  
fo rm at.

The v a rio u s  s im u la tio n s and r o le  p lay ing .

Workshops, p r o f 's  en thusiasm , q u a l i t a t iv e ly  d i f f  
from a l l  o th e r cou rses I 'v e  tak e n  here  because o f ex p e rien ­
t i a l  n a tu re .

C lass and group d isc u ss io n . The workshop.

Small group d isc u ss io n
Problem a n a ly s is  and d isc u ss io n
In d iv id u a l opin ions a re  re sp ec ted

E x p e r ie n tia l

The s tro n g  p o in ts  o f th e  c la s s  was th e  d isc u ss io n  
th a t  took  p la c e . The e x p lo ra tio n  of our own views was th e  
s tro n g  p o in t.
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I t  made you th in k —i t  was open-ended—n o t too  
s t ru c tu re d .

D id n 't  dw ell on t r i t e  lea rn in g  and m em orization
Encouraged interaction
Jo u rn a ls  to  r e f l e c t  on what had lea rn ed

The in s t r u c to r  i s  up on a l l  th e  re s e a rc h .

Group in te r a c t io n  
No t e s t s

The in fo rm a tio n  d issem inated  during  le c tu re

I n s tru c to r s  en thusiasm , jo u rn a ls , group work, 
exchange o f peers id ea s  and fe e lin g s

Methodology o f in s t r u c t io n
Ju d y 's  in fo rm a tiv e  e n th u s ia s t ic  le c tu re s

In te ra c t in g  w ith  o th e r  s tu d en ts  and we r e a l ly  know 
each o th e r  and no t shame to  open o u rs e lf  up.

Group work
Open d isc u ss io n
Lack o f p re ssu re  o f  t e s t s
Good pacing
V isua l a id s
Role p lay ing

Awareness

C lass p a r t i c ip a t io n  
K ris Libbee

A b il i ty  of in s t r u c to r s  to  work to g e th e r  
Knowledge and i n te r e s t  of in s t ru c to r s  
Course co n ten t
This i s  one o f th e  f i r s t  courses th a t  I 'v e  been 

w il l in g  to  a d ju s t my schedu le  to  a tte n d  every  se s s io n .

I t  i s  about rac ism  and counseling  in d iv id u a ls  from 
various c u l tu r e s —Techniques and m a te r ia ls  were p e rso n a lly  
very AFFECTIVE and e n lig h te n in g .

Brings to  a t t e n t io n  of s tu d en ts  r a c i a l  and sexual 
b ia se s  not r e a d i ly  ap p aren t such as in  m ovies, day -to -day  
co n v ersa tio n , employment, e tc .

Puts s tu d e n ts  in  touch  w ith  h is /h e r  own p re ju d ice s  
which he/she  may no t be aware o f.

Allows s tu d e n ts  open d isc u ss io n  w ith  m in o rity  s tu d e n ts  
on th e  su b je c t of r a c i a l  and sex b ia se s  in  a " sa fe "  env iron ­
ment.
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1. I n s t r u c to r s  d e d ic a tio n  and enthusiasm  fo r  th e  
subj e c t .

2 . Learned in fo rm a tio n  th a t  had p ro fe s s io n a l  as 
w e ll  as p e rso n a l a p p lic a t io n .

3 . Allowed o p p o r tu n it ie s  fo r  s e l f - e x p lo r a t io n  on a 
taboo to p ic  th a t  every counselo r should  exper­
ie n c e .

4 . P rovided s k i l l s  th a t  a ided  in  see in g  a  new 
dim ension to  counseling  along w ith  reco g n iz in g  
new r e s p o n s ib i l i t i e s  as a c o u n se lo r .

I n s t ru c to r  knew h e r m a te r ia l  w e ll ,  was w e ll  organized  
and accep tin g  o f in d iv id u a ls .

Q uestion 2; What were th e  weak p o in ts  o f th e  course? 

Responses :

Too much r e p e t i t i o n  in  group work; sometimes allow ed 
too  much tim e fo r  group a c t i v i t i e s ;  begrudged th e  tim e 
re q u ire d  fo r  th e  weekend workshop.

no th ing  p resen ted  fo r  a c tio n  or change
too  much busy work
Workshop was h e lp fu l  bu t could  have been c a r r ie d  out 

in  classroom  s e t t i n g .  There were o th er th in g s  more 
im p o rtan t.

P o ss ib ly  cou ld  use  more d isc u ss io n  of m u lt ic u l tu ra l  
problems o th e r  th an  th o se  c re a te d  by White rac ism .

Should have le s s  number of s tu d e n ts .

Too much group work and b ra in sto rm ing  and no t enough 
d id a c tic  p re s e n ta tio n  from th e  p ro f.

The w eakest p o in t i s  th a t  White s tu d e n ts  cou ld  b e t te r  
understand  s e l f  b e t t e r  i f  go through White id e n t i ty  f i r s t .

P h y s ica l f a c i l i t i e s .  . .The f lu o re sc e n t l ig h t in g  in  
th e  E ducation  B u ild in g  d r iv e s  me nu ts  and produces eye 
s t r a in .

Too much re q u ire d  fo r  too  l i t t l e  c r e d i t .

Vagueness—m a te r ia l  d id n 't  r e a l ly  seem to  t i e  
to g e th e r—read in g s  n o t in c o rp o ra te d .

I  would l ik e  to  know more about th e  d i f f e r e n t  minor­
i t y  c u l tu r e s .
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C oteachers--som ew hat d iso rg an ized  a t  tim es—not used 
to  teach in g  to g e th e r .  Too much group, g e n e ra l d isc u ss io n , 
not enough s p e c i f i c  co re  le a rn in g . At tim es too  in tim id ­
a tin g  by way new views p resen ted . W orkshop--too lengthy  
fo r adequate perform ance.

Not enough tim e to  cover th e  most v a lu a b le  a sp ec ts

c o m p e titio n  betw een in s t ru c to r  and a s s i s ta n t
to o  l i t t l e  emphasis (p o in ts )  on weekend workshop
no grade feedback a t  a l l  u n t i l  th e  end of course

le a rn in g  how to  counsel w ith  o th e r  c u ltu re s

We drug too  much in  th e  sem inar on th e  personal 
c h e c k lis t  and male v s .  female groups

I  would have l ik e d  to  have heard  Judy le c tu re  more
A l i t t l e  more d isc u ss io n  of co u n se lin g  techn iques

Workload to o  heavy fo r th e  c r e d i t s  re c e iv e d . R e a lity  
had no p lace  in  c lassroom .

Sometimes I  f e e l  too  heavy of th in k in g .

U nw illingness to  honor o th e r  v iew po in ts  (#8)
Grade dependent on f i n a l  paper w ith  no feedback 

u n t i l  f i n a l  g rade  i s  determ ined .

Two hour i n s u f f i c i e n t  tim e—i t  seemed l ik e  we ju s t  
go t s t a r te d  and had to  end. Perhaps a l i t t l e  more work w ith  
a c tu a l  co u n se lin g  te c h n iq u e s .

Needs to  be d iv id ed  in to  more p a r ts  and cover d i f f e r ­
en t c u ltu re s  more d eep ly .

Not enough f a c tu a l  m a te r ia l on d i f f e r e n t  c u ltu re s .
Too much emphasis on tap ed  v ig n e tte s  which d o n 't  seem to  be 
e f f e c t iv e  in  showing a p p ro p ria te  counse ling  tech n iq u es .

P a in fu l  b u t c o n s tru c t iv e ly  so .

Q uestion 3: What shou ld  th e  in s t r u c to r  do to  improve h i s /
h e r teach in g ?

Responses ;

I  would have lik e d  more rea d in g .

T alk  more s lo w ly .
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T alk  j u s t  a l i t t l e  slower sometimes. . .and th a t  i s
a l l .

T alk  slow er

L im it th e  p o l i t i c a l  com m entaries—d o e s n 't  b o th e r me 
b u t I  know i t  b o th e rs  o th e rs . F in e , i f  th ey  d e a l w ith  
rac ism /sex ism , b u t most d i d n 't .

More le c tu r e  in fo rm atio n

Be more s p e c i f ic  about how we w i l l  be graded .
P a r t ic ip a t io n  and a tten d an ce  i s  40% o f g rad e , bu t 

how i s  th a t  broken down?

S tro n g ly  suggest th a t  o th e r  departm ent in s t r u c to r s  
recogn ize  a  need to  le a rn  about m u lt ic u l tu r a l  c o u n se lin g — 
so th a t  th e  cou rse  in s t r u c to r  d o e sn 't  g e t b la c k -b a lle d  fo r  
her enthusiasm  and human e f f o r t  to  meet her p o te n t ia l .

Continue group d isc u ss io n , c l a r i f y  and d e fin e  s p e c i f ic  
po in ts  t ry in g  to  make, th o .

Go a l l  th e  way e x p e r ie n t ia l  and fo rg e t  th e  f i n a l  
paper; r e q .  re a d in g s , e t c . —Take th e  grade o u t—I  reco g n ize  
t h a t 's  hard  to  do w ith o u t devalu ing  th e  c o u rse .

Have more c la s s  s im u la tio n s where th e  whole c la s s  
p a r t ic ip a te s .

Very good in s t r u c t io n  from both  te a c h e rs .  Judy is  
very  e n e rg e tic  and h e r enthusiasm  makes me want to  be 
invo lved ; she and C hris a re  very  understand ing  o f a l l  
s tu d e n ts  and a re  sym pathie to  th e  s tu d e n t needs.

D iscuss s p e c i f i c  c u l tu r a l  groups a t  l e a s t  some and 
women as a s p e c ia l  p o p u la tio n . Emphasize a c t i v i t i e s  going 
on around campus t h a t  would expose us to  d i f f .  c u ltu re s  
( e .g . ,  i n te r n a t io n  s tu d e n ts ' m eetings, powwow, a c t i v i t i e s  
a t  B PU )--it would make awareness fun  and s o c ia l .

None fo r  me

Include  o u ts id e  speakers and o th e r in fo rm a tio n  about 
m inority  c u l tu r e s ,  ( a r t ,  c u l tu r e ,  pastim es, e t c . )

be le s s  pushy and op in io n a ted  toward th o se  who she 
does not agree  o r d i s l ik e s

Have s h o r te r  group a c t i v i t i e s  w ith  more change and 
v a r ie ty .
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Q uestion 4: What i s  your o v e ra ll  o p in ion  o f the  course?

Responses :

In fo rm a tio n a l but boring  a t  tim e s .

very  good

above average
too  much fo r  2 h r s .  c re d i t

E x ce lle n t fo r  a r is in g  lo t  o f p e rc ep tio n  and i n te r e s t  
in  s tu d en t fo r  fu r th e r  study .

Above average course .

In  my op in ion  th is  course  i s  e x c e l le n t .  I  have 
recommended t h i s  course  to  o th e rs  in  my program. I  would 
recommend t h i s  c la s s  to  every ed u ca tio n  major study ing  a t  
OU.

I  though t i t  was an e x c e lle n t  c o u rse . I  th in k  i t  
has c e r ta in ly  caused me to  do some th in k in g —I  th in k  I ' l l  
be a b e t t e r  te a c h e r , and I  hope to  become more aware about 
o th e rs , ( a l l  m in o r it ie s )

Extrem ely w orthw hile le a rn in g  ex p erien ce . A s im ila r  
course should be re q u ire d  of a l l  ed u ca tio n  m ajors.

The course  i s  above average. I  enjoyed i t  fo r  th e  
most p a r t ,  bu t i t  should  be a 3 h r s .  c la s s  fo r  the  work 
load re q u ire d .

N ecessary to  th e  curricu lum

Very e f f e c t iv e  cou rse . The workshop should count as 
an e x tra  c r e d i t  hou r. C lass should be 3 hours c r e d i t  a l l  
to g e th e r .

Near lo v e !

Good -

Very e f f e c t iv e

E x ce lle n t

I  have enjoyed i t  very much and f e e l  both in s t r u c to r s  
spent a  good d e a l o f  tim e in  p re p a ra tio n .

Could have been so in te r e s t in g
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Very, v e ry  good and w orth to  ta k e  in  a l l  accoun t. 

G reat c o u rse —wish i t  were 3 hour c la s s  

E x c e lle n t I

Enjoyed th e  c o u rse . F e l t  i t  was p r e t ty  e f f e c t iv e  in  
r a i s in g  aw areness of p re ju d ic e .


