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AN EVALUATIVE STUDY OF GUIDANCE PROGRAMS WITH FULL-TIME COUNSELORS
AND THOSE WITH PART-TIME COUNSELORS IN SELECTED

SECONDARY SCHOOLS IN OKLAHOMA

CHAPTER I

THE PROBLEM

Introduction

The organization of guidance programs in public secondary schools
moved very slowly in Oklehoma until the passage of the National Defense
Education Act in 1958. The implementation of this act plus the North
Central Association's decision in 1961 to require all member schools to
have guidence programs has ceused much interest and concern among
public secondary schools.

One of the problems facing the public secondary schools was that
of organizing a guidance program; however, considerable difference of
opinion exists concerning the desirebility of various orgenizational
plans. The two most prevalent plans used in orgenizing public second-
ary school guidance programs are with part-time counselors and full-
time counselors.

Both the part-time counselor plan and the full-time counselor plan
have been supported by the guldance literature. Reviewing the liter-
ature, Froehlich remarked upon the scarcity of evaluative studies and
made the following further significant comment: |

1
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It is probable that the results of fewer than 200
studies are availsble, of which a large number are
concerned with only a single aspect of the total
guidance program. A review of the literature leads

to the conclusion that in the past we have had to
depend on studies of specific techniques for inference
as to the benefits of a total program of guidance.l

Since the Oklashome State Department of Education started approving
locael guidance programs in 1958, there have been from sixty to eighty
per cent of its public school guidaence programs orgaenigzed with part-time

counselors.2 This was due in part to the large number of small high

school districts in the state.

Need for the Study

Extensive heal‘in833_conducted by the House and Senate subcommittees
introduced much testimony supporting the improvement of guidance services
as an essentlal step in the improvement of American education.

Administrators, counselors, teachers and counselor educators cannot
agree on which plan would best provide the guidance service expected of a
well orgenized program. Since there is a difference of opinion con-
cerning the effectiveness of each plen, there is a need for this study
which mekes & comparison of guidence programs orgeniged with part-time
counselors and those with full-time counselors in selected secondary

schools in Oklahoma.

1Clifford P. Froehlich, Evaluating Guidance Procedures, (Washington,
D.C.: Federal Security Agency, U.S. Office of Education, 1949), p. 1.

2 ‘e
Annual Report, State Department of Education, for the Fiscal Year
Ending June 30, 1964, (Oklahoma City, Oklshoma, 196L4), p. 40.

3U.S. Congress, Senate, Committee on Lsbor and Public Welfare,
Science and Education for Nastional Defenss, 85th Congress 24 Sess.,
(Weshington: United States Govermment Printing Office, 1958), pp. 462-68.
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Should the results of this pilot research prove encouraging, it
would serve as a valuable guide in the development of guidance programs

in the public secondary schools of Oklahoma as well as other states with

similar public school organizational patterms.

Statement of the Problem

The present study will determine if guidance programs in comparable
size public schools thet are orgenized with full-time counselors are
more effective than those organized with part-time counselors as eval-

uated by administretors, students, parents, and a guidance committee.

Background Information

Surveys of local school guidance programs have been employed in many
different studies to determine the extent to which certein administrative
prbviaioﬁs and program activities were present. These appraisal studies
bave often been based upon some set of established criteria for program

activities, such as, section G of Evsluative Criticall developed by the

Nationael Study of Secondary School Evaluation, or Criteria for Evaluating

Guldance Programs in Secondary Schools, Misc. 33172, published by the

U.S. Office of Education.
In June, 1958, the Oklahoma Curriculum Improvement Commission ap-
pointed a State Committee on Guidance and Counseling. This committee

developed A Hendbook for the Improvement of Guidance and Counseling in

1
National Study of Secondary School Evaluation, Evalustive Criteris,
(Washington: the Study, 1960), pp. 273-88.

2A.L. Benson (editor), Criteria for Evalueting Guidance Programs
in Secondary Schools, Form B, Office of Education Reprint Misc. 3317,
‘(Wasﬁington: U. S. Department of Health, Education, and Welfare, 1958),
pol-
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Oklahoma Schools - frades K-121. A major part of the handbook was de-

voted to developing en evaluation instrument for guidence progrems. This
instrument was designed to indicate the degree of effectiveness of
guidance programs as evaluated by administrators, students, parents, and
& guidance committee.

To determine the validiﬁy of the instrument, regarding it's &bility
to measure the effectiveness of a guldance program, it was used at
Oklshoma City Central High School, Oklahoma City Harding High School, and
Skiatook High School during the 1962-63 school year. Forty students and
their parents, five members of the guidance committee, and two adminis-
trators were used at each of the three schools. The results of this
trial run indiceted that the Oklahoma Evaluation Instrument would differ-
entiate between an effective and a non-effective guidence program. No
attempt was maede, however, to compare the part-time counselor program at
Skiatook with the full-time counselor program at Oklahomé City Central
and Oklahoma City Herding.

A formula for predicting readability by Edgar Dale and Jeanne S.
Chall was run on each criterion of this evaluation instrument, and the

results are given in Appendix A.

Assmtion and Delimitations

This investigetion is based on the following assumptions:

(1) That aided by a Jury made up of counselor educators, it is
possible to match part-time guidance programs with full-time
guidance programs using the specified criteria.

1

The Oklahoma Curriculum Improvement Commission, A Handbook for the
Improvement of Guidence and Counseling in Oklahoma Schools-Grades K-12,
(Oklahoma City, Oklehoma, The Oklahame State Department of Education,
1961), p. l.
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(2) Thet the Oklahoma Evaluation Instrument can be used to de-
termine the effectiveness of the full-time counseling programs

and part-time counseling programs.

(3) Thet students, counselors, parents, administrators, end
teachers will devote sufficient time in completing this
instrument to insure it's accuracy.

(4) That the sex of the counselor has no bearing on the evaluation
of a guldance program.

The delimitations of this investigaetion are as follows:

(1) The sample will be drawn from schools that have organized
guidance programs under the Title V-A regulations of the
National Defense Education Act, 1958, during the 196L4-65
school yesar.

(2) Oonly schools that have counselors scheduled for fulletime or
the equivalency of full-time will be used in this study.

(3) The evaluation instrument is directed toward services offered
and not changes in student behavior.

Definition of Terms

For purposes of this investigation, significant terms to be used
are defined in the following statements:

Secondary School: grades seven through twelve inclusive in
those districts that provide educetion in
grades one through twelve.

Jury: ten counselor educators representing the ten institu-
tions of higher education in Oklehoma that have
approved counselor tralning programs.

Evaluation Instrument: the guldence evaluastion instrument that
was developed in Oklehoma by the State
Committee on Guidance end Counseling.

Title V-A, N.D.E.A,: that part of the National Defense Education
Act that provides for Federal financial
support to public secondary schools that
have organized guldance programs.

Counselor Educator: an individual who has the responsibility
of teaching graduate courses that are
required for counselor certification.
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Guidence Committee: a group of five faculty members, including

Part -t ime

Full-time

Part-time

Full-time

Full-time

the counselor, selected from the secondary
school staff.

Counselor Program: a secondary school guldance program
80 organized as to have two or more
persons devote part-time to guidance
responsibilities for a total amount
of time that is the equivalent of
one full-time counselor.

Counselor Program: a secondary school guidance program
so organized as to have one counselor
with full-time guidance responsi-
bilities.

Counselor: &an individual on the secondery school
staff who has less than full-time
guidance responsibilities.

Counselor: an individual on the secondary school
staff who has full-time guidance
responsibilities.

Counselor Equivalency: where the total amount of
time devoted to guidance
work per day is equal to
the total number of scheduled
school hours per day.

Population and Sample to be Used

The study population was fram twenty selected secondary school

districts in Oklahoma that had a total enrollment in grades T through

12 of at least 600, but not more then 900 students. There were 28

secondary school districts with T7-12 enrollment of from 600 to 900

during the 1964-65 school year, but 8 of these were elimenated from

use in this study because they either had new counselors, or & newly

orgenized guidance program.

The twenty school districts that were used in this study were

selected with the assistance of a Jjury of counselor educators represent-

ing the ten Oklahama Counselor training institutions. The ten members
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of this Jury of counselor educators and the institutions they represent
are given in Appendix B. Figure 1 (page 8) indicstes the geographical
distribution of the twenty public secondery schools that participated

in this study. Their names are not being disclosed because of an agree-
ment with the administrators of participating schools. The numbers on
the map represent the order in which they were contacted regarding
participation and have no significance other than for the identification
of the areas of the state represented in this study.

To study the effectiveness of guidance prdgrams, ten full-time
counselor programs and ten part-time counselor progrems were selected.
The following criteria were used in an attempt to get as much similarity
as possible:

1. Compareble formal counselor training

2. Compareble years of counseling experience

3. Comparable years of continuous service in school system

4. Comparasble years guidance program in operation

5. Comparable ratio of students per counseling hour scheduled

6. Comparable written objectives of guidance progrem

T. Comparable rating by Guidance Division Personnel and Counselor

Educators

Each member of this Jury helped select one full-time counselor pro-
gram and one part-time counselor program that they felt had the potential
to operate at the same level of effectiveness.

The sample used in this investigastion was drawn from the total popu-
lation of students in grades ten, eleven, and twelve aettending the

t wenty selected Oklahoma secondary schools. A total of twenty groups of
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thirty children, each containing fifteen boys and fifteen girls, were
identified. Five boys and five girls were selected at random from each
class in grades ten, eleven, and twelve. The parents of these thirty
students were also used to make up one group of this sample as well as
three administrators and a five member guldance committee from each of
the twenty participating schools. This made & total study sample of 60
administrators, 600 students, 600 parents, and 100 guidance committee
members from the 20 comparable size secondary schools. One-half of each
of the four groups of participents in this study will be representing the
10 schools with full-time counselor programs, and the other one-half
will ve from the 10 schools with part-time counselor programs.

A visit was made to each of the twenty secondary schools that were
selected to be used in this study. This visit served a three-fold
purpose. It was the primary purpose to gein permission from the admini-
strators to involve the school in an evaluative study of its guidance
program. The second purpose was to explain the role of the adminis-
tretors, counselors, teachers, students, and parents in regard to use
of the Oklahoma Guidance Program Evaluation Instrument. The written
instructions for the sixty administrators who evaluated the foundation
elements present in their guidance program are shown as Appendix C. The
written instructions for students are shown as Appendix D. Special
instructions were also given the six hundred students by the counselors
who were responsible for coordinating the guldence program evaluation.
Appendix E explains the instructions given to the six hundred parents
who were used in this evaluative study, with no special instructions.

Appendix F explains the instructions given to the one hundred guldance
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committee members who participated in study.
The instructions shown in Appendix C, D, E, and F, and the Criterion
items listed in the tables compose the camplete Oklahoma Guidance Program
Evaluation Instrument. Because of its length, it will not be shown again

as an appendix to this study.

Procedures Used in the Study

1. Criterion one through six of Part One of the Oklahoma
Evaluation Instrument was administered to the three
immediate supervisors of the guidance program at each
of the twenty participasting schools. The administrators
evalusted the foundation elements that were present in
their school's guidance program.

2. Criterion seven of Part One of the Qklahama Evalustion
Instrument was administered to the thirty students sel-
ected for the sample at each of the twenty participating
schools. Responses were made by the students regarding
their familiarity with the opportunities and services
made available by the schcol's guidance program.

3. Criterion eight of Part One of the Oklahoma Evaluation
Instrument was administered to the thirty parents of the
students selected in the sample at each of the twenty
paerticipating schools. Responses were made by the parents
regarding their familierity with the opportunities and
services made available by the school's guidance program.

L, cCriterion nine of Part One of the QOklahoma Evaluation
Ingtrument was administered to & five member guidence
committee at each of the twenty participating schools.
The guidance committee members evaluated their femil-
iarity with the opportunities and services mede svail-
eble by the school's guidance program.

5. Criterion one through six of Part Two of the QOklahoma
Evaluation Instrument wes administered to the guidance
conmittee at each of the twenty participating schools.

The guidance committee members evalusted the extent that
the following six guidance services are being provided:
personal data and record: orientation; educatipnal and
occupational information; counseling; placement; follow-up.
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Analysis of the Data

An explanetion of the structure of the evalustion instrument applied
to the guidance program in participating schools is needed before state-

ments on analysis of data are presented. The Oklahome Evaluation Instru-

ment for secondary school guidance programs has four dimensions in that
ratings are made by edministrators, students, parents, and a five member
guidance committee that includes the counselor.

Part 1, criterion one through six and Part 2, criterion one through
s8ix of the instrument provided spaces for checking items as follows:
"does not apply"; "missing, but needed"; "present, but not satisfactory";
"present to limited extent"; "present to large extent"; "present to highly
satisfactory extent."

Part 1, criteria 7, 8, and 9 of the instrument provided spaces for
checking items with "yes"; "no™; or "don't know" responses.

The number of responses to each criterion item is reported in per-
centages. The data will be presented by tables arranged in the same
order as the two parts and fifteen criteris in the evaluation instrument.
Inferences about guldance programs orgsnized with part-time counselors

and those with full-time counselors will be drawn from these tables.

Orgenization of the Remainder of the Dissertation

Chapter I was concerned with the background and need for the study,
the statement, assumption, and limitations of the problem, and the pro-
cedure used in the study. Chapter II will report a review of related
literature. Chapter III will provide a comparison of ratings by administrators

who had guldance programs organized with part-time counselors and those
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who had guidance programs orgenized with full-time counselors. Chap-
ter IV will show responses by students who were served by counselors who
had part-time guidance responsibilities and those who had counselors who
had full-time guidance duties. Chapter V is a report on how parents rated
the guidance programs organized with part-time counselors end those or-
ganized with full-time counselors. Chapter VI will provide a comparison
of ratings by five-member guidance cammittees from schools that had
guidance programs orgenized with part-time counselors and those organized
with full-time counselors. A summary of findings and recommendations for

further study will be presented in Chapter VII.



CHAPTER II
REVIEW OF RELATED LITERATURE

The present study is unique in that it involves a comparison of
guidance programs orgenized with part-time counselors and those with
full-time counselors in comparsble size schools. There have been a
number of studies conducted in guidance prograem evaluastion, but very
few have attempted to compare various plans of organization. The
uniqueness of this study will limit the number of related studies to
be reported. Since evaluation of guidance programs is difficult,
expensive, and time consuming, only & few extensive studies have been
conducted. Coleman expleins the reasons for the lack of evaluative
studies in guidence: (1) lack of recognition that efforts and pet
beliefs do not guarantee results; (2) lack of competence in evaluation
and research skills; (3) preoccupation with service end deily tasks,
often enhanced by pressure from higher administratorsl,

There are two major factors to conslder in evaluating the guildance
program. These factors have to do with the mechanics of the program
itself and the part it plays in shaping behavior of students. The task
posed by these two factors may be stated in the form of questions:

(1) whet is the neture of the progrem when considered from the stand-

1
William Colemen, "Role of Evalustion in Improving Guidance and
Counseling Services." Personnel snd Guidance Journsl, March, 1957, p. 4il.

13



1
point of orgenizationt (2) What effect does the progresm have on the
behavior of students and in helping them develop ability to manage
their own affairs in a satisfactory mannerl‘?

This section of the study will present a brief review of relasted
literature and then describe more extensively two evalustion studies
that are similer to this particular problem. The two guidance program
evaluestive studies that are being utilized were the only ones found
from & survey of the fifty State Directors of Guidance. This survey
revealed that to the knowledge of the State Departments of Education,
no significant guldaence program evaluations had been conducted in
twenty-three states. Out of the twenty-seven states that reported that
some evaluation hed taken place, twenty-five were not appropriate to
this study. There were twelve State Guidance Divisions thet reported
the development of eveluative criteria to be used on organized guidance
programs. Eight other State Directors of Guidance indicated that they

recoammended that schools use Section G of Evaluative (‘.!r:l't'.er:La2 developed

by the National Study of Secondary School Evalustion. Five other State
Directors of Guidance reported that they were, at present, developing
an instrument for use in guidance program evalustion. Those studies
limiting evaluation to specific practices of the guidance program, such

as counseling or follow-up, have not been considered pertinent.

1

The Oklahama Curriculum Improvement Commission, A Handbook for the
Improvement of Guidence and Counseling in Oklshoma Schools-Grades K-12,
( Olélahma ﬁity, Oklahama, The Oklahoma State Department of Education,
1961, p. 54.

2
Netional Study of Secondary School Evaluation, Evalustive Criteria,
(Washington: the Study, 1960), pp. 273-88.




15

The review of related studies will be presented in the order that
they appear in the literature. The first study reported was completed
in 1940, end the most recent was done in 1961.

Chen, in en interesting survey including guidance concepts favored
by California school personnel, found that 43,7 per cent of the res-
pondents from 311 schools held the concept of guidence as en educational
process., Guidance as a supplementary service to the educetionel pro-
gram was favored by 23.2 per cent of the respondents, the remaining T.l
per cent viewing guidance as concerned with vocational choices of pu-

1
pils .

Rathbun reported on an evaluation of the counseling and guldance
programs in twenty Junior and senior secondary schools of San Francisco
three years after the organization of the programs. Data for the study
were derived from five sources: (1) approximately 2,000 student ques-
tionnaires; (2) approximately 24O teacher questionnaires; (3) approxi-
mately 200 counselor questionnaires; (4) an administrative questionnai’re"
to the head of the guldance department in each of the 20 schools; &and
(5) a descriptive analysis of one distinct phase of the program in each
school. Findings indicated no signififent difference between Junior
and senior high school students in regard to problems and the success
with which they were reported to have been met. It was concluded that
students tended to measure the value of guidance in terms of immediate
results so that, for exsmple, preparation for the armed services or for

future vocational experilences, even though detailed and thorough, did

lPing-Hsuan Chen, "Guidance Services in the Secondary Schools of
Californie in the United States,"™ Unpublished Doctoral dissertation,
Stanford University, 1940.
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not give a feeling of satisfaction to all pupils. According to stu;
dents' reports, counselors were most helpful with personal problems.
In all schools, the rank given by students to counselors, parents, and
homeroom teachers as sources of help for various problems remained con-
stant. As matters grew more personal, pupils menifested a preference
to discuss them with perents. Teachers and counselors both indicated
that guidance was more successful in providing for adjustment then in
correcting maladjustment. Counselors' evaluation of their own efforts
showed that the individual counselor was more effective in desling
with problems closely associated with the pupils' school life and be;
came less so as the problems were more removed from the school.l

Harris conducted a study to evaluate structures of organizastion
end sdministration of guldence programs in eleven Californis city
school systems. His investigetion provided valuable informetion for the
conclusion that there was no uniform pattern of guidance orgenization
and thet each progrem had evolved to suit the demands of the local
situation2,

Beenblossom, concluded that the larger schools have the more func-
tional guidance programs, although the size of the school seemed not to

be related to the time provided for guidance3°

lJ, E. Ratbhbun, "Ssn Francisco's Annual Evaluation of Counseling

and Guideance," Clearing Hours, XX (October, 1945), pp. 95-97.

2
Ruby D. Harris, "Patterns of Guidance Orgenization,” California
Journal of Secondary Education, 25: 59-61, January, 1950.

3
D. Beanblossom, "Guidgnce Programs in the Secondsry Schools of
Indiena," Teachers College Jeurnal, 23: 28+, November, 1951.
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Allen, in a 1955 survey of guidance in Indiana Junior high schools,
found that 39 per cent of the schools had counselors and that many were
plenning to sdd counselors or otherwise to expand the existing allotment
of time for counselingl.

Heywood appreised the effectiveness of patterns of rural school
guidance programs by comparing the appropriateness of senior students
vocational selections. Surveying seniors in eighty-three schools, he
determined that most realistic choices were made when students had the
opportunity to have regularly scheduled interviews with a teacher-
counselor. This type of orgenization of guidance services was then
determined to be more effective than any other combination of factors,
including scheduled or non-scheduled interviews in combinetion with
teacher-counselors or administrator-counselor82.

The most comprehensive study made to evaluate the effect of a
guldance program was made in 1958 by Rothney. A longitudinal study
was conducted over an eight year period, which had, as its study popu-
lation, all sophamores from four high schools in Wisconsin. A control
and an experimental group were esteblished and one-half of the subjects
were counseled, while a similar helf were not given any special counsel-
ing. The subJects were followed up into their post-high school careers

so that differences between them could be assessed. The first three

1Dale A. Allen, "An Analysis of the Guidence Orgenizetion and
Services in the Conmissioned Intermediate Schools of Indiena." Unpub-
lished Doctoral dissertation, Indiana University, 1955.

2

Harold L. Heywood, "A Comparative Study of the Effectiveness of
Various Organizational Patterns of Rural School Guidance Programs as
Judged from Vocational Choices of Seniors.”™ Unpublished Doctoral dis-
sertation, The University of Southern California, Los Angeles, 1957.
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years of the study was evalusted by comparing performances end attitudes
of the control and experimentel subjects at the time of gradustion, six
months later, and two and one-half years after completing high school.
In general, it wes shown that few statistically significant differences
existed between the counseled and uncounseled subjects. Most of the
smaller differences tended to be in the direction hypothesized by
guldance workers and their frequency suggests that they cannot be attri-
buted to chance alone. The follow-up study conducted five years after
the subjects had completed high school revealed that the differences
between the control and experimentél subjects are in the directions
that are cammonly hypothesized by guidance workers. In general, the
counseled students:

1. Achieved slightly higher academic records in high school
end post-high school education;

2. Indicated more realism about their own strengths and
weaknesses at the time they were graduated from high
school;

3. Were less dissatisfied with their high school experiences;
L, BHed differing vocational aspirations;

5. Were more consistent in expression of, entering into, and
remaining in their vocational choices, classified by areas;

6. Made more progress in employment during the five-year period
following high school graduation;

T. Were more likely to go on to higher education, to remein
to graduate, and to plan for continuation of higher education;

8. Were more satisfied with their post-high school education;
9. Expressed greater sstisfaction with their status five years
after high school and were more satisfied in retrospect

with their high school experiences;

10. Participated in more self-improvement activities after
completing high school;
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11. Looked back more favorably on the counseling they had
obtainedl,

Stewart, after a survey of guldance organization in Indiesna high
schools, concluded that the degree of organization for guidance was
characterized by vaeriablility and that there was a need for profession-

alization of the staffing of the guidance servicesa,

Guidance Program Evaluation - California

A study was conducted by Thomson3 in twelve high schools in the Los
Angeles area to determine whether students reacted differently in their
evaluation of the counseling received fram programs organized with three
major patterns. The three patterns of guidance program organization
that were investigated in this study ere (1) teachers released from
teaching on & full-time basis for the purpose of counseling, (2) teach-
ers released fraom teaching on & part-time basis for the purpose of coun-
seling, and (3) teachers offering counseling as an adjunct to classroom
teaching without released time for the counseling. The design for this
research study was such that only student reactions were used to evaluate
the effectiveness of a guldance progream.

The hypothesis examined in this study was that there are significent
differences in the evaluative responses of students to guldance services

when these services are provided with full-time, part-time, and basic-

1J’ohn W. M. Rothney, Guidence Practices and Results. New York:
Harper & Row, Publishers, 1958, pp. ¥19-480.

2
Carl J. Stewart, “An Analysis of the Guidance Organization and
Services in Selected High Schools in the State of Indiana." Unpublished
Doctoral dissertation, Indiana University, 1960.

3Mnriel Thomson, “A Comparison of Students' Ev@luastions of Guidance
Services Under Varying Plans of Organization™ Unpublished Doctoral
dissertation, University of California, 1960.
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course teacher-counselor.

The basis for acceptance or rejection of the hypothesis wes found
in the date which were obtained in finding answers to the following
three questions:

1. What significent differences exist, if any, between the

proportions of students who stated that they did or did
not want help in specific areas of guidance when provided
under varying types of guldance orgenizetion?

2. What significant differences exist, if any, between students
evaluations of the guidance received in specific areas of
guidance organizations?

3. What significent differences exist, if any, between the
proportions of students who (a) felt that they had not
received guidance help when they desired it, and (b) students
who both wanted and felt they had received guidance help in
specific areas of guldance when provided under varying types
of guldance organization?

Data for this study were the responses of 2,334 senior students on
an evaluative instrument concerning guidance services experienced in
high school. Of the twelve schools included in the study, four had full-
time counselors, four hed part-time counselors and four had basic-course
t eacher-counselors.

The evaluative instrument was so deslgned as to get the responses
of student's ratings of the help received for each of the following nine
areas of guidance: (1) scheduling of classes, (2) educationsl plenning,

(3) vocational section, (&) college selection, (5) selection of axtra-
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curricular activities, (6) increased self-understending, (7) personal
problem solving,. (8) increased adjustment to others, and (9) learning
better study habits. The rating of help received was on a continuous
scale fram 1 (not helpful) to 5 (very helpful).

On the basis of the significent differences found in the chi square
comparisons, the research questions were answered. Major findings were:
1. Students having basic-course teacher-counselors evidenced in the
greatest number of areas the largest proportion of students who wanted
help. Students having full-time counselors evidenced in the next
greatest number of areas the largest proportion of students who wanted
help. Students having part-time counselors did not evidence in eny
area the largest proportion of students who wanted help. 2. Students
having full-time counselors gave the most favorable ratings to the
guidance help received. Those haeving basic-course teacher-counselors
gave the next most favorable ratings, end those having part-time coun-
selors gave the least favorable ratings to the guidence help received.
3. Compared according to sex and by total students, students having
part-time counselors evidenced most frequently the largest proprotion
that felt they had not received guidence help although they had desired
it.

In conclusion, on the basis of the findings to the research
questions, the research hypothesis was upheld, i.e., that there is a
significant difference in the responses of students to the guidance
services in selected public secondary schools in the Los Angeles vi-
cinity when the same areas of service rendered under differing types

of organization are evaluated.



22

Guidance Program Evalustion - Ohio

A research project, which included an evaluastive study of secon-
dary school guidance and counseling programs, was carried out from
April, 1960, through September, 1961, by the Department of Education
of the Ohlo State University. The Division of Guidance and Testing of
the State of Ohio Department of Education cooperated on this project,
which hed as its Director, Herman J. Peters. A report of the findings
of this research project, as they relate to a camparison of guidance
progrems orgenized with full-time counselors and those orgenized with

part-time counselors, was published in Guidance in Ohiol.

The procedures used to gather informstion about guidance progrems
was the questionnaire approach using an eveluation instrument developed
by a group composed of seven members of the State Department of Educa-
tion.‘six research assistants for the project, the Director of the study,
and the Associate Director.

This questionneire was divided into the following fifteen parts:
Part 1 - School Organization: Part 2 - Guidance Orgenization; Part 3 -
Budget for Guidance Program; Paert 4 - Guidance Facilities; Part 5 -
Guidance Awareness; Part 6 - Guidance Professionalization:; Part 7 -
Articulation-Orientation; Part 8 - Standardized Testing; Part 9 -
Studying Pupils; Part 10 - Guidance Records; Part 11 - Informational
Services; Part 12 - Group Procedures; Part 13 - Counseling; Part 14 -

Community Resources and Use; Psrt 15 - General Questions on Strengths,

lﬂerman J. Peters. Research Director, Guidanée in Ohio, The Ohio
State University and the Division of Guidance and Testing of the State
Department of Education, Columbus, Ohio, 1961, p. 163.
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Bandicaps, and Research Projects Related to Guidance Prograus.

Responses were obtained fram 197 full-time counselors and 157 part-
time counselors. The full-time counselors came from schools which had
a median enrollment of 750 students while the part-time counselors came
from schools with a median enrollment of 500. The results of this study
were as follows:

Organization of the guidance program was the responsibility of d4i-
rectors of guidance snd the counselors in two-thirds of the schools for
both groups. The full-time counselors enclosed 20 per cent more written
statements of guidance philosophies.

The response of the part-time group showed that the counselor's
office was more often located at some distance from the principal's
office and that 20 per cent fewer had private offices. The full-time
group reported use of more methods to promote an awareness of the
guidance services. One-third of the part-time group reported that they
were not encouraged to attend the N;tional Convention of the American
Personnel and Guidance Association, 20 per cent more than the full-time
group.

Only a few differences were noted in the organization and use of
the testing program. These dlfferences included a greater extent of:
(1) use of achievement and intelligence tests; (2) use of reading tests,
and (3) use of tests as a basis for educational placement.

When asked to assign priorities to various aspects of the guidance
program, counseling was ranked first by T7 per cent of the full-time

counselor respondents and 62 per cent of the part-time group.

-



CHAPTER III

ADMINISTRATOR'S EVALUATION OF GUIDANCE PROGRAMS ORGANIZED WITH
FULL-TIME COUNSELORS AND THOSE ORGANIZED WITH

PART-TIME COUNSELORS

This section of the study will be concerned with the foundation
elements that should be considered in the orgenization of & guldance
program. The administrator’s responses to the questions in the
Evaluation Instrument were derived from six topilcal areas:

Concepts and Philosophy Essential for Effective Guidance

Administrator's Encouragement and Support of Guidance Program

Conditions Present Regarding Operation of the Guidance Program

Training, Qualifications, and Certification of Guidence Personnel

Physical Facilities Provided for the Guidance Program

Research and In-service Training Feetures are Incorporated
in Guidence Plen.

The strengths end weaknesses of each of these topical areas, as well
as a comperison between the guidance programs orgenized with full-time
counselors and those with part-time counselors; will be dlscussed in
this chapter. For each toplcal area a table will report the percentages
which reflect the ratings given to eaech criterion item by edministrators
with full-time counselors as well as those with pert-time counselors.
Inferences about strengths and weaknesses of the guidance programs may
be drawn from these tables. Since each criterion item is thought to be
relevent to the total process necessary in the development of an effec-

tive guidance program, ratings of 4, 5, and 6 will be considered as

2k
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strengths and ratings 1, 2, and 3 will be considered as weaknesses.
For convenience in the presentation of this meterisl, the numbers listed
below will be used to represent the following evaluation categories:

Rating'Guide

1. Does not apply ., Present to limited extent
2. MNissing, but needed 5. Present to large extent
3. Present, but not satisfactory 6. Present to highly satisfactory
extent

When the summed percentage of the three higher evaluation cate-
gories for an item was T5 per cent or more, the particular item was
considered as a "strength™. If the summed percentage of ratings 4, 5,
and 6 does not equal 60 per cent or more, then that criterion item will
be considered as a "weakness”. The summed percentage of ratings 4, 5,
and 6 that fall between 60 and T4 will not be considered as either
"strength” or "weakness"™, but will be regarded as an indication that &
careful study should be made of these criterion aress. It is recognized
that this is an erbitrary procedure for arriving at strengths and weak-
nesses, but should provide a standard for caompering guidance programs
orgaenized with part-time counselors with those organized with full-time

counselors.

Concepts and Philosophy Essential for Effective Guidence

Table 1 presents the evaluation of the 60 Oklahoma secondary
school administrators on items concerning the concepts end philosophy
generally regarded as essentiel for effective guidance. It should be
noted that each time a number of respondents i1s mentioned, one-half are
representing guidence programs with part-time counselors, and the other
half relate to guidance progrems with full-time counselors. Seventy-

five per cent or more of the respondents evaluated in the three higher

*>
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TABLE 1

ADMINISTRATOR'S EVALUATION OF THE FOUNDATION ELEMENTS PRESENT IN
PART-TIME AND FULL-TIME COUNSELOR PROGRAMS AS SHOWN
BY RESPONSES TO CRITERION 1, PART 1

Has the program been planned and based on the concept and philosophy
generally regarded as essential for effective guidance?

Rating Guide

1. Does not apply 4, Present to limited extent
2. Missing, but needed 5. Present to large extent
3. Present, but not satisfactory 6. Present to highly satisfactory
extent
Criterion Item Retings By Per Cent (N = 30)
_ 112} 3] 41 5
1. Ttetpgrzzsesigi this program are pre|3 | 71 o}33 30 |eT
state writing. FTP o]3] olsol33 |3
2. The purposes seem to be based on PT
evidence revealed by research studies b O | 3]110437)27 |33
and appears to be appropriate to the Frjojl7j30] 3153 27
age groups designated.
3. The purposes reflect the concept that
the focus of the guidance program 1is Preo | o 7120|243 |30
the student and helping him achieve FTb 0 10 | 30 |50
understandings essentlal for self- 31 T
direction.
4, The progrem is planned to provide
orgenized service. P ol ol 7l20150]23
FrPl3 | o] 3]a7]arl60
5. The purposes of the program are
understood and generally accepted
by all steff members. Prelo | ol 371 23 33] 7
FrPlo | 3]13]10] 54 |20
6. The services provided appear to be
appropriate.
Pprop prefo [ o] 27[ 3030 [13
FrPlo | 3] 3]10]57 |27
7. The program 1s actively encourasged
end supported by the edministration. Prelo | o 3| 3]uo sk
Fr°l3 | o] of13]17]67
8. The program is orgenized and operates
in such manner that every tesacher s
has & responsible part in it. PTb olwolar|s |17} 6
FIlo 1 o] 7]l40]37 |16
9. Provision is mede for plenned group

guldance activities as well as for
individual counseling.

PT: 3] 7|10]30]23]27
FTjo | 3] T]27]27]36
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Criterion Item Ratings By Per Cent (N = 30
. 112} 31 41 5

10. The guidance prograem 1s closely co- a
ordinated with the rest of the school PTb 0] 3|13 J%0 |24 {20
program and especially with other pu-| FT7|3 | 0]10 |13 |37 ]37
pil personnel services available.

11. The program is plenned and operated P ol o] 3|43 |24 |30
in such manner that pupils are assistd ¥rblg | o] o 17 137 |46
ed to cope with present educationsal
and sociel situations realisticelly
end plan and prepare for personeal,
sociel and civic responsibilities.

B e mmveriateTend proviees, Sion | Prof of o fur fur 36

c .
? FTlo | o o Ja7 Ju7 |36

13. Proper facilities are provided for
Counseling and testing.

P'l‘:o 3113 J27 |30 |27
FT'o ) o] 7127 |30 |16
14k, Proper facilities are provided
for storing materials. a
PTb O] 3113 ]27 }30 |27
FI™lo | o] o |30 ]23 Ju7

15. Proper facilities are provided

for holding private conferences. a
P'l'bo ol20] o |43 ]37
FI"lo} oj10] 7]23 |60

16. Follow-up studies are made reg-
ularly in an attempt to determine
the effectiveness of the program. Prel3 17| 43 |20 |10 |27

Fr2lo | o] 23|27 |50 |10

17. A professional atmosphere prevails
in the operation of the program and a
use of facilities. PTb 0 O] 3127 ]20 |50

FI% 0] ol o0}17 {20 }63

8part-time counselor program

PPull-time counselor program

categories all criterion items as they relate to guidance programs or-

geniged with full-time counselors.

The administrators representing

schools that have guidance programs orgenized with part-time counselors

also gave a combined rating of 75 per cent or more to all criterion
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items of Table 1 with the exception of the following: (5) The purposes
of the program ere understood and generally accepted by all staff
members; (6) The services provided sppear to be appropriate; (8) The
program is orgenized and operetes in such manner that every teacher
has a responsible part in it; (16) Follow-up studies are made regularly
in an attempt to determine the effectiveness of the progrem.

It should be noted that all twenty secondery schools that pertici-
pated in this study had approved guidance programs as required by the
Oklahoma State Department of Education. One of the standards with which
they were required to conform to was to provide written objectives and
the philosophy of the school es it would relete to a program of guldance
and counseling. This 1s one of the reasons for the high percentage of
criterion items that received ratings that were high enough to bring
about a "strength" classification.

Criterion items 11, 12, 1k, and 17 received a summed percentage of
100 for the three higher evaluation categories, as rated by administrators
who haed full-time counselors. Only criterion item 12 received a summed
percentage of 100 for the three higher evaluation categories, as rated
by administrators who had part-time counselors.

The administrator's responses that are reported in Teble 1 seem to
indicate that those who have full-time counselors believe that their
guidance program is understood and accepted by teachers, and has been
successful in involving the staff in providing appropriate services.
Eighty-seven per cent of the administrators with full-time counselors
reported that follow-up studies are made regulaerly in an attempt to de-
termine the effectiveness of the program, while only 37 per cent of the

administrators with part-time counselors reported the same effective use



29

of follow-up studies.

Administrator's Encouragement end Support of Guidance Program

Table 2 represents the evaluation of the 60 Oklahoma secondary
school administrators on items concerning their encouragement and support
of the guidgnce program. The respondents evaluated in the three higher
categories at least T5 per cent of the time on all criterion items for
the guidance programs organized with full-timelcounselors. The admini-~
strators from schools that have part-time counselors also gave a
combined rating of 75 per cent or more to all criterion items except
the following: (4) Provision is mede for proper publicity to make the
home and community aware of the guidance progrem and its services; (7)
Steps are taken regularly to develop and meintain a state of readiness
on the part of the faculty end community for specialized guidance
services.

It was realized that administrators would be ego involved in attempt-
ing to give an unbiased ratiné to the criterion items in Table 2. The
fact that no séhools"br individuals were identified probasbly helped make
this section of the study more wvalid.

Administrators representing schools that had organized their guidance
programs to include only full-time counselors gave criterion items 2, 3,
95, and 9 a summed percentage of 100 for the three higher evaluation cate-
gories. Criterion items 2 and 3 also received a summed percentage of
100 for the three higher evaluation categories when reted by admini-
strators with part-time counselors.

The responses that are reported in Table 2 show that administrators

with guidance programs orgenized with full-time counselors seem to feel
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TABLE 2
ADMINISTRATOR'S EVALUATION OF THE FOUNDATION ELEMENTS PRESENT IN
PART TIME AND FULL TIME COUNSELOR PROGRAMS AS SHOWN
BY RESPONSES TO CRITERION 2, PART 1

Does the administration actively encoursge and support the program?

Rating Guide
l. Does not apply . Present to limited extent
2. Missing, but needed 5. Present to large extent
3. Present, but not satisfactory 6. Present to highly satisfactory
extent
Criterion Item Ratings By Per Cent (N = 30)
1121 31 4] 51 6
1. The purpose, role, and function of prelo | o] 3]33]34]30
guldance and the guidance program b
have been set forth and explained FI'Jlo] o] 3j27]40]30

by the administration.

2. The responsibility for organizing,
supervising, and directing the pro-
gram has been actively assumed by PT®
the administration or duly delegated O of ofiTfk3tko
to & person or persons qualified for
this responsibility.

3. The administration assists the staff

in working out deteils or specific pelo | ol o 30 371 33

program functions and staff relation- FEP

ships. 0f o] 0ofj23]37]%uo
k. Provision is made for proper pub-

licity to make the home and com- ppé

munity avare of the guidance program % 0] 0]27|30})30]13

and its services. FIlo| o] 7120]40] 33

5. Budgetary provision is made for
carrying on the guidance program. prelo | ol 10 a1l u7] 16

6. The sdministration encourages study

of the total school prograem periodi- a
cally for the purpose of coordi- g:b 0|13 3|koja7]17
nating all services that contribute 0] 0] 3]120]147130

to the guldance program.

T. Steps are taken regularly to develop
and maintaein a state of readiness on PTE
the part of the faculty and community b
for specialized guidance services. FI'lo | 3]10]23]| 50| 14
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TABLE 2--Continued

Criterion Iltem Retings By Per Cent (N = 30)
1j2)] 31 41 51 6

P -
8. Properly quelified persons, in terms PTb O} O] 3j13}27 |57
of professional preparation and FT"0o ) o} 31 3]24]70
personal qualities, are selected

for positions in the guidence program.

9. Policies relating to the guidance pre ' .
program, its function and operation FTb 013 3|4k |30 f20
are clearly set forth. 0Ofj o] 0j20]60 |20

aPart--time counselor program

bFull-time counselor program
that their faculty, and the community they represent, are more eware of
the guldence program and its services than are these same groups vwhen
services are provided by part-time counselors. They also indicated that
steps are taken regularly to develop and maintain a state of readiness
on the part of the faculty and community for specielized guidance ser-
vices., This indication came as a result of returns from 87 per cent
of the administrators with full-time counselors who gave criterion item
T this “"strength" rating while the administrators with part-time coun-
selors gave the seme criterion item a summed percentage of 66 on the
three higher evaluation categories.

Conditions Present Regarding Operation of the Guidance Program

Teble 3 presents the evaluastion of the 60 Oklahoma secondary school
administrators on items concerning the conditions present regarding the
operation of the guldance program. All nine criterion items shown in

this table were reported as "strengths™ when rated by both administretors
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TABLE 3

ADMINISTRATOR'S EVALUATION OF THE FOUNDATION ELEMENTS PRESENT IN
PART-TIME AND FULL-TIME COUNSELOR PROGRAMS AS SHOWN
BY RESPONSES TO CRITERION 3, PART 1

To what extent are the following conditions found or present in
connection with this program and its operation?

Rating Guide

1. Does not apply 4, Present to limited extent
2. Missing, but needed 5. Present to large extent
3. Present, but not satisfactory 6. Present to highly satisfactory
extent
Criterion Item Ratings By Per Cent (N = 30)
- 11 2f 31 41516
l. Provision is made for teachers to prél-
study and become aware of the needs FTP T| 0} 10]30|33}20
of pupils. o] of T}17}56]20
2. Provision 1is made to assist teachers
to improve their skill in observing a
PP |3] 7] 0|30 |40 |10
pupils and loceting problem cases. wrelo | of 2002053 )17
3. The majority of the teachers assume
responsibility for counseling with =
pupils within 1imits of their prepa- | PIlo| ol 17]|23}37]23
ration, experience, and skill. FTb ol 31 o]23]50]) 24
k., Steps are teken regularly to meke Pre
teachers avare of the guidance re- b 3] 0y10]30}37}]20
sources available and are con- FI'lo}] 3] 7117 ]43]30
sistently encouraged to refer pupils
needing special help to the counsel-
or or to other resources within the
community.
5. Teachers secure significant infor-
mation about pupils and report it a
to the counselor as well as use it PTb of o} 1353 |2k 10
in their own relationships with the FI'lo] of 7l20}s0] 23
pupil.
6. The majority of the teachers main- =
tain classroom atmosphere thet is Prilo| ol o|13 |63 |2k
conductive to a stgte of good mentel FPlo] 3] o)13)sk 30

health, mutual respect, and self-
confidence,
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TABLE 3--Continued

Criterion Item Ratings By Per Cent (N = 30)
1] 2 LI sl 6
7. The majority of the teachers work Prlo| o] o} 204733
constructively with other teachers, Fr°lo | o [10] 353 3%

perents and specialists where
problems of a special nature are
concerned,

8. Teachers recognize the need for

orierting pupils to new situations PFe

end assist in bringing sbout proper b 0] o] 3}37]kJ20

orientation. FI'lo] 3| oJ10]57]30
9. Teachers find and make use of

opportunities to emphasize the a

relationship between information PT_D ojoj 343|410

bearing on educationel, occu~ FT"lo 34 011357127

petional, and personal-social
questions and the subject matter
fleld being studied.

a
Part-time counselor program

b
Full-time counselor program

with full-time counselors end those with part-time counselors. It
should be noted that in no caese was there & summed percentage of less
than 80 for the three higher evaluation categories given to a criterion
itenm. ‘l‘hif reflects the thinking of the administrators who participated
in this study regarding the conditions that exist in connection with
their guifdence program.

Criterion items 6 and 7 were given a summed percentage rating of 100
on the three higher evaluation categories as they were considered by ad-
ministrators who hed guidance programs orgenized with part-time counselors.

No criterion item was given s summed percentage rating of 100 on the
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three higher evaluation categories as evaluated by edministrators with
full-time counselors. The administrator's responses, reported in Table
3, seem to indicate that provisions have been successfully employed to
involve teachers in the guidance progrem. The criterion items were
developed to reflect guidance services that could be provided to teachers
in order to help them with individuel instruction. Also included in
the criterion items were statements that would indicate the psychological
conditions that are essential to & climate within which the school coun-

selor would have an opportunity to work effectively with students.

Training, Quslifications, and Certification of Guidance Personnel

Teble 4 represents the evaluation of the 60 Oklshoma secondary
school administrators on items concerning the training, qualificetions,
and certification of the personnel involved in their guidasnce program.
The administrators evaluasted in the three higher categories at least 75
per cent of the time on all twelve criterion items. This is an indi-
cation of the "strength" that was reported by administfators with full-
time counselors and also those with part-time counselors as they con-
sidered the capabilities of the personnel working in the guidance pro-
gram.

Administrators representing schools that haed organized their guidance
program with full-time counselors gave criterion items 1, 3, 4, 5, 6, T,
9, 10, and 11 a sumed percentage of 100 for the three higher evaluation
categories. Ko criterion items were given this 100 per cent rating by
administrators who have part-time counselors.

The responses that are reported in Pable 4 seem to indicate that the

60 administrators participating in this study believed that their



35
TABLE &4
ADMINISTRATOR'S EVALUATION OF THE FOUNDATION ELEMENTS PRESENT IN

PART TIME AND FVULL TIME COUNEEIGR PROGRAMS AS SHOWN
BY RESPONSES TO CRITERION 4, PART 1

Is the program directed by specially trained, qualified and certified

personnel?
Rating Guide
1. Does not apply » Present to limited extent
2., Missing, but needed 5. Present to large extent
3. Present, but not satisfactory 6. Present to highly satisfactory
extent
Criterion Item Ratings By Per Cent (N = 30
11213 L1 51 6
l.

5

6.

3 10f o] 7]ar|63

in psychology and mental hygiene
10 o] o] 7127}66

The director has special preparation P?q
with special emphasis upon child FT

and adolescent behavior and needs.

The director has special preparation

in group guidence activities. qu 310 3} 337(5%
FI70 1 o] 3}10]27 |60

The director taught successfully '

at the level (elementary, junior L

or senior high school) now working 3 10)] 0] 3|2%)70

prior to assuming his present FTV 0 Jo] o] 3110187

responsibilities in the guildance

program.

Successful occupational experience

other then teaching is a part of

the director's preparation for his 0 {O] 3]10}33 jhk

responsibilities in the guidance ‘F!I 0 Joj ojioja3 J67

program.

The director follows a program for

self-improvement by such means as

advanced studies, participating §§q3 0| 31317 (6

in conferences, workshops, etc. jo lo) o) 7117 176

The director recognizes the need

for and seeks the co-operation 0 1 L

of the teaching staff in all ;g 3 3 0130)>5

phases of the guldance program. 0 O] O 7|23 |70

The informational material rela-
tive to personal-socilal, educational

and occupational needs of boys
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TABLE U4--Continued

Criterion Item

Ratings By Per Cent (N - 30

jr12]314F 51

10.

w- .

and girls 1s secured, organized
and prepared for use under the
supervision of the director.

A professional attitude in con-
ducting guldence activities and
dealing with counseling relation-
ships is present at all times.

The director has & thorough
knowledge of community agenciles
and services that would assist
in the guldence progrem and uses
these supplementary services
regularly.

The director has a thorough
knowledge’ of employment oppor-
tunities, and conditions at the
local, state and national levels.

gllqélhe development and maintenance

of desirable working relation-
ship between school and com-
munlty regources is sought at
all times,

The director has a professional
working relationship with special-
ists prepared to serve as con-
sultants in particuler fields.
These specilalists are called

wpon for assistance when special
knowledge and skill bearing on a
problem is needed.

o o f 3] ofa3]q

17 137 |40
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guidence personnel were exceptionelly well trained, qualified, and held
meximum certification. The fact that only experienced counselors who
held standard certification were used in this study probably contributed
much to the "strength" ratings given by administrators. The minimum re-
| quireﬁents for the Standard School Counselor Certificate are shown as
Appendix G. These requirements are approved by the State Board of
Educsation and apply to counseling certificates issued in this state.
Many of the counselors who were participants in this study have received
graduate training in the guldance area far beyond the basic requirements
for stendard certification. The criterion items were so designed to
reflect not only the training necessary to function as a counselor, but
also their ability to utilize local, state, and national agencies which

have services to contribute to the guidance program.

Physical Facilities Provided for the Guidance Program

Table 5 presents the evaluation of the 60 Oklshoms secondary school
administrators on items concerning the physical facilities that are being
provided for use by guldance personnel, The administrators representing
schools that have guldence programs organized with full-time counselors
evalueted in the three higher categories at least T5 per cent of the
time on all criterion items. The respondents from schools with part-
time counselors also gave a combined rating of 75 per ceant or more to all
criterion items except the following: (2) The services of the counseling
and guidance office are available during all school hours.

All participating schools had a full-time counselor or two part-time
counselors working a total of six hours each day. The fact that the

administrators with guidance programs orgenized with part-time counselors
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TABLE 5

ADMINISTRATOR'S EVALUATION OF THE FOUNDATION ELEMENTS PRESENT IN
PART-TIME AND FULL~-TIME COUNEELOR PROGRAMS AS SHOWN
BY RESPONSES TO CRITERION 5, PART 1

Are the facilities provided such that the guidance program can be
effective? :

Rating Guide !
Does not apply 4. Present to limited -extent

l‘
2. Missing, but needed 5. Present to large extent
3. Present, but not satisfactory 6. Present to highly satisfactory
extent
Criterion Item Ratings By Per Cent (N = 30
11213 p)
1. The space set aside for the Pré}j3 | 3| 4]10 {20160
counseling and guidance program Frejo | o | of10 23] 77
is near the administrative offices.
2. The services of the counseling PT8[3 J10 |17113 [27 | 30

and guidance office are available ‘Folo ol o] 71 7186
during all school hours.

7 127143

3. The space provided for counseling
0l O] 3]23] 7k

and guldance services provides FT?
for privacy and is easily reached.

o o
w
|
o
[
-3

4. The counselor's office is comfort- Pral7 [ 3 13|27 |10 4O
ably furnished, physically at- FTP] 0 3/20)37]L40
tractive and is conducive to con-
ference discussions without
interruption or disturbance.

5. The guidance suite has the neces- PTaJo [ 0 [13[ 37 [17] 33
sary filing cabinets, etc. needed FrPlo Jo| 3| 3|uk] 50
to carry on an effective program.

6. Books, magazines, pamphlets and o]oJ10[13[37]40
school catalogs appropriate for FPjo o] O 64

guidance purposes are acquired
regularly and maintained in such
manner their use is encouraged.

7. Information needed for guidance oJ]Jo] 7110[43] 40
purposes is regularly received Frejo jJof 3] 7 23| 67
through the use of standardized
tests, questionnaires, etc. The
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TABLE S5--Continued

Criterion Item Ratings By Per Cent (N = 30
1 2 3 4 5

information 1is maintained in such
manner that its use 1s encouraged
and gives a longitudinal picture at
all times.

a
Part-time counselor program

bFu11~time counselor program

indicated by their responses that the counselor was not available during
all school hours, indicates that they consider this inadequate. In
working out teaching assignments for part-time counselors, it apparently
wasn't possible to arrange the schedule so as to make a counselor availa-
ble every school hour. This is an administrative problem and under ideal
circumstances wouldn't be & weakness of the part=-time counselor plan

for providing guidence services to students.

Administrators representing schools that had orgsnized their guidance
progrems to include only full-time counselors gave criterion items 1, 2,
3, and 6 a summed percentage of 100 for the three higher evaluation
categories. This reflects the feeling of administrators with full-time
counselors regarding the physical facilities provided for the guidance
progrem.

Physical conditions of work include appropriate office facilities
and equipment as well as guidance materials necessary to carry out the
various guldance activities. It was interesting to note that only on

criterion item 2, as evaluated by administretors with part-time counselors,
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was there a summed percentage on the three higher categories of less than
80. This seems to indicate that administrators believe thet they are
providing private, accessible physicel facilities for use by guidance

personnel.

Researqg_pnd In-service Training Features are
Incorporated in Guidance Plan

Taeble 6 represents the evaluation of the 60 Oklshome secondery
school administrators on items concerning the research and in-service
training festures that were incorporated in their guidance plan. Ad-
ministrators from schools thet have organized their guldance programs
to include only full-time counselors evaluated in the three higher
categories at least 75 per cent of the time on all criterion items.

This would indicate a measure of "strength" on all seventeen criterion
items which meke up this area of the study. The administrators from
schools that have part-~time counselors also gave a combined rating of
T5 per cent or more to 8ll criterion items except the following: (1)
The principle that programs of research and in-service training serve
the entire school is accepted and there is a planned program for pro-
viding these services; (4) The plen or organization provides facilities
for and encourages research; (5) Research data is available to determine
effectiveness of guldance procedures employed and services provided by
the school; (8) The plan of organization provides for and encourages a
regular progrem of in-service training for all staff members; (10) The
in-service training program is planned and carried on in terms of level
of readiness of the school staff; (12) Provision is made to meet the
needs and interests of all staff members by offering e variety of train-

ing opportunities; (13) The plen end manner of conducting the in-service
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TABLE 6

ADMINISTRATOR'S EVALUATION OF THE FOUNDATION ELEMENTS PRESENT IN

PART-TIME AND FULL-TIME COUNSELOR PROGRAMS AS SHOWN

. BY RESPONSES TO CRITERION 6, PART 1

Does the plan of program orgeanization provide for research and in-service

training? '
Rating Guide

1. Does not apply 4, Present to limited extent

2, Missing, but needed 5. Present to large extent

3. Present, but not satisfactory 6. Present to highly satisfactory

extent
Criterion Item Ratings By Per Cent (N = 30*
1 3141 5) 6 -

1. The principle that programs of PTy|3 |23 | 1047 |20| 7
research and in-service training Frjo |7 040 |33} 20
serve the entire school is accepted.

2. The principle that constént study PT: 313 [13]27[30] 2k
18 necessary for meking changes FT’j0 | O 7130 |60 | 23
and staff members need assistance :
in order to keep up to date and do
their best work 1s accepted.

3. Program changes are planned and — PTR[0 [10 [10[27 [37]16
based on research data obtained FTPlo | 3 3]20 | 50 24
either by original research or
from research reports.

4, The plan or organization provides PTﬁEO 10 | 1043 [17 [ 10
facilities for and encourages FTP O 3137 J 43| 1k
research. P

5. Research datas is available to PTE[O [ 7 | 33[40 [10] 10
determine effectiveness of FTPlo o | 7]33 5010
guidance procedures employed and
services provided by the school.

6. A cooperative attitude and team PT3I3 | 7 7137 116130
approach is sought by attempting Frelo | o | 10]20 |50 ] 20
to familiarize each staff member
with the dquties and responsibil-
ities of every other staff member.

T. Consistent effort is made to 313 7123 |34 ] 30
coordinate guidance activities Fr®jo o | 3} 053] 4k
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TABLE 6--Continued

Criterion Item

Retings By Per Cent

N = 30

1 3141

] 6

9.

with the total pro-
gram of the school.

The plan of orgenization provides
for and encourages a regular pro-
gram of in-service training for
all staff members.

The teacher 1s recognirzed as a _
key person in the guidance pro-
gram and this is shown by clearly
defined responsibilities and
arrpngements that make possible
the discharge of those responsi-

. bil-itiemsa : -

10.

The in-service training program is
planned and carried on in terms of
level of readiness of the school

. staff,

11,

13.

14,

The in-service training progream is
concerned with the following areas
for emphasis: (1) Broadening and
increasing of understanding of the
general staff, (2) Preparation and
increasing competencies of staff

‘members selected for specific

activities.

Provision is made to meet the needs
and interest of all staff members
by offering a variety of training
opportunities.

The plen aend manner of conducting
the in-service training program
emphasizes meeting the needs and
interests of participants rather
than what they learnm.

The in-service training program
provides for a balance between the
time devoted to comsideration of
guidence problems and other school

33

23

33

1k
2k
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o -4

17
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TABLE 6--Continued

Criterion Item Ratings By Per Cent (N z 30
111 2] 31 %] 5] 6
problens.
15. Provision is made for continuous Prélsl 7]20]33)20]127
study of the worth and effec~ FTb 0j 0]10}20}53]17

tiveness of guidance procedures
and services found in the program.

16. The plan of organizetion recog-
nizes the contributions that can PTal

be made to the school by research b
done through the guideace program. FT

17157120

(o]
W
w

17. The program of research is planned
to contribute to the professional Pré
growth of the guidance staff and to
improvement in the school program
as a whole,

7110|213 ]30}20 |20

a
Part-time counselor program

bFull-t:lme counselor progrem

training program emphasizes meeting the needs and interests of the par-
ticipants rather than what they learn; (15) Provision is made for con-
tinuous study of the worth and effectiveness of guidance procedures and
services found in the program; (16) The plan of organization recognizes
the contributdons that can be made to the school by research done through
the guidance program; (17) The program of research is planned to con-
tribute to the professional growth of the guidance staff and to improve-
ment in the school program as a whole.

The ratings made by administrators from schools that have part-time
counselors on the criterion items in Table 6 seems to indicate some inade-

quacies in research and in-service training when guidance programs are
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organized under this plen. Of the six toplcal areas that composes
the part of the Oklahoma Guidance Program Evaluation Instrument that
reflects administraetor's ratings of the foundation elements of a guidance
program, only the criterion items in Teble 6 failed to receive at least
50 per cent "strength" ratings. It must be noted however, thet both
types of guidance programs showed some strengths in ereas that are often
neglected in the schools attempt to meet the immediate neede of students,
parents, and teachers that are served by the guidance progrem. Research
and in-service training are areas that are more difficult for counselors
to work in because of their laeck of training in research methods end the
resistence of scme staff members to accept their responsibilities for
an effective guidance program.

It is interesting to note that on no criterion item was there a
summed percentage of 100 for the three higher evaluation categories.
This is in contrast to the first five topical areas which had from two
to nine items that received a combined percentage rating of 100.

The responses of administrators from schools that have orgenized
guidance programs with full-time counselors gave "strength" ratings
to all 71 criterion items that meke up this section of the study, while
administrstors with part-time counselors gate "strength" ratings to 54
of these same criterion items.

Sixteen different criterion items received a summed percentage of
the three higher evaluation categories of between 60 and T4 when rated
by administrators with part-time counselor programs.

Since it was assumed that each of these criterion items reflected

a part of a comprehensive guldence program, the responses made to the
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criterion items that made up this section of the study, seem to indi-
cate thet the administrators with the full-time counselor programs felt
that in general, they were able to provide better foundation elements
than were schools with the part-time counselor program.

Administrator's General Comments on Their Guidance Progream

The presentation of responses by aedministrators to the criterion
items would be incomplete without en attempt to illustrate the more
general written comments that they offered. In order to maintain the
contrast between the organizational plans, the comments will be expressed
as direct quotes coming from administrators with guldence programs or-
ganized with full-time counselors and those organized with part-time

counselors.

Full-time Counselor Program

"Our objectives are so general that it is difficult to evaluate our
guidance program."

"With the present counselor-student ratio of 1 full-time counselor
to 900 students, we don't have time to do much except provide basic
guldance services."

"We need to provide for more planned group activities."

"The administration believes in and supports our guidance program,
but it is difficult to sell to the teachers."

"Teachers are beginning to go to the counselor for help with students
who are having learning problems.”

"Oklehoma has the best teacher training program in the United States

and this includes training counsalors.”
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"Counselors need more training which would give them a better
knovledge of the world of work. They work Just fine with college-bound

students.”

Part-time Counselor Program

*Our counselors are part-time teachers which enables a closer con-
tact with students as well as a better working relastionship with other
teachers.”

"Peachers are beginning to use the counselors.”

"Our counselors are having & difficult time orgsnizing their work
80 as to make maximum use of the time scheduled in the guidance office.”

"A person who has training as a counselor and who teaches a few
classes seems to do a better job of teaching to the needs of students."

"We need more men going into the counseling field since we are now
emphasizing vocationsl and technical education.”

"We have had to improvise in regard to providing adequate physical
facilities for our counselors.”

"Our counselors simply don't have time to do research. It mey be

possible when we are able to provide more counseling time."



CHAPTER IV

STUDENT 'S EVALUATION OF GUIDANCE PROGRAMS ORGANIZED WITE FULL-TIME

COUNSELORS AND THOSE ORGANIZED WITH PART-TIME COUNSELORS

One of the most commonly used methods of evaluasting guidancé programs
is by getting responses from the consumer. In most cases, the consumer
that is used is the student, since guidance programs are basically
organiged to meet their needs. The evaluation is often approsched by
using a questionnsire or inventory to discover the extent to which
students are femiliar with the guidance services offered in their school.
The value of such evaluations are dependent on the frankness and honesty
of the students responding to the questions.

The Oklahoma Guidance Program Evelustion Instrument waes developed

to provide & four dimensional picture of a school's guidance progrem. The
four dimensions being camposed of administrators, students, parents, and
a guidence committee. In order to facilitate & better understanding of
this part of the study, the structure of the criterion items that meke
up the student evaluation section of this instrument will be explained.
The part of this instrument used for student responses was designed
to collect date regarding the student's knowledge, use, and opinion of
the school's guidance progrems. It's contents were based on & general set

of guldance principles. The questions or criterion items have attempted

b7
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to reflect the extent to which the student’s worth and dignity as en indi-
vidual remains a core objective of the school. When curriculum changes
are made, the uniqueness of every individual and their basic needs must
be taken into comsideration.

The right of self-determination is enother basic guidance principle
which was incorporated in the instrument. Questions were comstructed in
such a manner as to meke possible the collection of necessary information
wvhich would eneble inferrences to be made about the extent that the
guidance program is encouraging pupil self-direction. It should be noted
that the self-direction and self-determination by students can only be
accomplished when students have confidence in and accept the guidance
program. The students must sincerely believe that the guidance program
was organized because the school is deeply interested in their total
welfare.,

A third basic guidance principle; which is reflected in the criterion
items for students, is self-understanding. The questions were designed
to indicate what the students know abcut their strengths and weaknesses
and also how this knowledge could be employed to help young people
realistically understand the opportunities of their generation.

A fourth basic guidence principle incorporated in the criterion
items which made up the section of the evaluation instrument designed
to gather student responses, was centered around developmental tasks.

A part of the questions were written to report the appropriateness of
the various guidance services to the developmental task of children
whose age range would- place them at the sophomore, junior, or senior year

of school. The assumption is being made that the guidance program was
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organized with one of its objectives being the meximum’ development on -
the part of students. Consideration was given to the educationsal,
vocational, sociel aend personel problems that face senior high s;hool
students.

Teble 7 presents the evaluastion of guidance services by 600 Oklahoma
secondary school students. It should be noted that each time a number
of respondents is mentioned, one-half are representing guldance programs
with part-time counselors and the other half relate to guidance programs
organized with full-time counselors. The total sample used in this
section of the study is composed of 100 girls and 100 boys from the
sophcamore class, 100 girls and 100 goys from the Junior claess, and 100
girls end 100 boys from the senior class. The student's responses to the
questions in the Evaluation Instrument were derived from the following
topical area:

Student 's familiarity with the opportunities end services mede avail-
eble by the school's guidance program.

The strengths and weeknesses of the various aspects of the topical
area, as well as a comparison between the guidence programs orgenized
with full-time counselors and those organized with part-time counselors
will be discussed in this chapter. Tshle 7T will report percentage of
responses which in turn will reflect the ratings given to each criterion
item by students who are served by part-time counselors and those who
are provided guidance services by full-time counselors. Inferences gbout
strengths and weaknesses of the guidance programs, as evaluated by stu-
dents, will be drawn from this table. Each criterion item will be con-

sidered to reflect a part of the total guidence progrem.
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TABLE 7
STUDENT 'S EVALUATION OF THE ELEMENTS PRESENT IN PART-TIME
AND FULL-TIME COUNSELOR PROGRAMS AS SHOWN BY
RESPONSES TO CRITERION 7, PART 1

How femilisr are students with the opportunities and services made
availeble by the school's guidence program?

m
Criterion Item Responses By Per Cent
(N = 300) _
Don 't
Yes No Know
1. Does your school have a planned progran Pre| 4o 26 12
to help students enrolling for the first b
time learn about such things as school FT 19 14 T

rules and reguletions, requirements for
graduastion, club activities, and building
arrangement?

2. Does your school have someone on it's
faculty who can give pupils accurate {er2{ 85 8 T
and sufficient information about their ol 89 2
abilities and interest so that they Fr
understand themselves?

3. Does your school have someone on it's
faculty who talks with pupils, at least rre| 6o 8
pace each semester, about their progress b 2 12
in échool, plens for the future, trouble | FT | 62 20 18
they may be having, how they are getting
along in genersl, etc?

4, Does your school have someone on it's
faculty vho helps pupils plan their a
progrem of study when they enter PT} 65 22| 13
school and reviews this program with Fro 70 17 13
them from time to time? —

5. Does your schdol have scmeone on it's
faculty who can help pupils with a
special problems ga-resding FI | 49 23 28
difficulties, pobr study habits, FT'| 70 17 13
financial difficulties, etc.? T

6. Does your school have someone on it's

faculty who can give pupils sufficient a

and satisfactory help in deciding PT7| 87 6 7

vhether they should go to college? Frb 93 1 6
T. Does your school have someone on it's

faculty who can give pupils accurate 2

and sufficient information on occupa- PT | g4 10 26

tions that are or will become overcrowdedf| rr° 68 i 28
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TABLE 7 -- Continued

Criterion Item Kenpo_""B—P'nees) y rer cént |
N = 300 S
LEE DOR'T |

8. Does your school have scmeone on it‘'s facult es | No Know
who can give pupils accurate and sufficient I’I‘h 70 12 16
informaticn about pey to expect in various FT] 74 5 21
occupatiors, working conditions, and occupa- -
tional opportunities in general?

9. Does your school have someone on it's fac- PTH| 83 § L3
ulty who can give pupils sufficient and FT?| 88 3 -9
satisfactory help in finding out which ' ]
occupations are most suited to theilr abilities
and interest?

10. Does your school have someone on it's faculty PT2[69 12 19
who can give pupils accurate and sufficient | FTP|75 3 22
information on occupational trends and prom- :
ising jobs of the future?

11. Does your school have someone on it's fac- PIO[E3 | 28 | 29
ulty who can give pupils proper and suffi- Fr°| 48 22 30
help in finding part-time jobs while in school
and full-time jobs upon graduation?

12. Does your school have someone on it's fac- PTE[ 89 5 | 6
ulty who can give pupils accurate and suffi- | Fr°{ol 3 3
cient help ir deciding what subjects they .
should take?

13. Does your school have someone on it's fac- PT*| 56 18 26
ulty who can help pupils gather and use acc- FrP| 52 1k _3'4
urate information in order that they may under-
stand themselves better?

1k, Does your school. have someone on it's faculty] Pr2|60 21 19
who can give pupils sufficient help in find-.| FTP|56 | 19 25
ing out how they may get along more happily
and effectively with others?

15. Does your school have someone on it's face- 70 1L 16
ulty who can give pupils appropriate and FTP] 68 10 22

helpful suggestions on developing effect-
tive study and work habits?
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TABLE T-~Continued

]

Criterion Item Responses By Per Cent
(N =300)

Don 't

Yes ] No | Know

16. Does your school have someone on it's fac- [PF2j 60 | 16 24
ulty who can give pupils helpful and con- |FrP] 6k ] 10 26
structive assistance in their efforts to
distinguish between false, misleading
information, and sccurate, truthful

information?
17. Does your school haeve scmeone on it's fac- pral 43 fas5| 32
ulty who can help pupils learn about and Fred so | 20 30

meke plans for wholesome recreational
activities, plen reading programs, etc.?

o

18. Does your school have someone on it's fac- &l 76 | 16
ulty to vhom pupils may and do go for help lng 76 § 12| 12

with their personal problems? (Personal

problems may be considered as caming from

such things as? boy-girl relations: teach-

er-student relations; home relations and

conditions; personal responsibilities or

situations, etc.)

19. Does your school have someone on it's fac- pr° 51§ 18] 31
ulty who can give pupils accurate up-to- FrP) 58 | 14| 28
date information about how students who
leave your school get along in college
snd/or working on their jobs?

a
Part-time counselor program

bFull-time counselor program

Each criterion item is thought to be necessary in order to reflect
the students familiarity with the opportunities and services that are
made avallable by guidence programs orgenized with full-time counselors
and those organired with part-time counselors. Since each criterion item

is though to be relevant, the value of this instrument is based on the
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principle that all students should be aware of and accept the various
aspects of the guidance program which are reflected in this section of
the study. Respondents were asked to answer each criterion item by

checking one of the following:

Yes Fo Dog't Know

For the purpose of this section of the study, when 75 per cent or
more of the students gave a criterion item a "yes" reting, then that
item was considered to reflect a "strength" in the guidance progrem. A
criterion item that received less than 60 per cent of the "yes" ratings
vas considered as a "weakness". The criterion items that were given "yes"
ratings which resulted in a percentage of between 60 and T4 were not
considered as either "strength" or "weakness", but were regardéd as sn
indication thet a careful study should be made of these criterion areas.
The use of a percentage of 75 and above of "yes" responses as @& show of
"strength", 1s recognized as an arbitrary procedure, but should provide
. & standard for compering guidance progrems organiged with part-time coun-
selors and those orgenigzed with full-time counselors.

C;iterion item 1 of Table T reflects the responses of students re-
garding their knowledge of the school's planned program to help students
enrolling for the first time learn about such things as rules, regulations,
requirements for gradustion, club activities, and building arrangements.
The 300 students served by the full-time éounselor programs evaluated 79
per cent of the time that their school had such a program, while students
from schools with part-time counselors gave this same criterioh item a
"yes" response only 62 per cent of the time. This seems to indicste a

strength in this area for the full-time ceunselor program and &n grea
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needing study for the part-time counselor program.

Criterion item 2 of Table 7 ﬁas concernéd with getting the student's
reactions’ regarding help that they have received in order that they might
develop self-understanding. 'The respondents from school with full-time
counselors, as well as those from schools with part-time counselors, gave
this criterion item a "strength" rating. Eighty-five per cent of the .
students who were served by part-time counselors and 89 per cent of the
students from schools with full-time counselors answered "yes" when
agked if the school was providing someone to give them accurate and
sufficient information about their abilities and interests. Since the
school counselors were used to collect this data, it was assumed that the
students were aware of and receptive toward thg guidance program and the
service it provided for self-understanding. Another factor, which
probably contributed toward the "strength" ratings by students, is that
the administration and interpretation of standardized tests have been re-
celving considerable attention since the passage of the National
Defense Education Act in 1958. Most students have had several confer-
ences with thelr counselor for interpretation of standardized tests.

Criterion item 3 of Table 7 expresses the reaction of students when
they were asked if their school had someone on it's faculty that talked
with them, at least once each semester, about their school program,
future plans, and just problems in general. The students from schools
with full-time counselors as well as the students fram schools with part-
time counselors gave this particular item ‘a "yes" rating approximately
60 per cent of the time. This could be partially explained by the fact

that the participating schools had the following counselor-student ratio:
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Full-Time Counselor Program - 1 school hour per day for every
140 students

Pert-time Counselor Program - 1 school hour per dey for every
135 students

Most counselors, who work with such & high counselor-student ratio, don't
have the opportunity to talk with every student each semester. This
points out the need for providing a lower counselor-student ratio.

Students from schools having full-time counselors and aslso those
from schools having part-time counselors rated criterion items L4 and 5
of Teble T in such a menner so as to indicate an inadequacy in the help
that the guidence program is giving regarding educational placement; in-
school follow-up, and special educational problems. Also, less than one-
half of the students served by part-time counselor though their school
had someone who could help them with such problems as poor study habits,
lesrning difficulties, end financial difficulties.

Criterion item 6 of Teble T suggests that students are aware of the
help that they can receive in deciding whether they should go to college.
Eighty-seven per cent of the students with part-time counselors, and 93
per cent of those with full-time counselors reported that they could get
sufficient and satisfactory help on college planning. Since the coun-
selors ere all products of our acaedemic institutions, they probably
know more sbout and feel more comfortable working in the area of college
planning. The danger seems to be the possibility of & counselor impress-
ing his values, regarding college, on the counselee., Self-determination
must be practiced in an effective program of guidance and counseling.

Criterion items 7 and 8 of Teble 7 seems to infer that students are

not receivirng satisfactory help in the area of occupational information



56
and vocational guidance. Students served by full-time counselors and
those from schools with part~time counselors responded to criterion items
7 and 8 in such a manner that seemed to indicate a need for study on
these areas. Apparently, the students felt that they were not receiving
adequate help on Job opportunities and information on the world of work.
It is interesting to note that an examination of the transcripts of the
counselors who participeted in this study, disclosed thet none had taken
more than two courses in the area of occupational informetion and vocat-
ional guidance. In several cases, the counselors had never taken a course
in this area, es it is not a stete requirement for certification. The
minimum requirements for counselor certification in Oklahoma are shown
in Appendix G.

Eighty-three per cent of the students with part-time counselors and
88 per cent of those with full-time counselors were familier with the
help that they could receive in finding out ebout which occupations are
most suited to their ebilities and interests. Here again, we have an
expression of how the counselors are utilizing their testing programs
and also what students know ebout their interests and abilities. Stu-
dents with part-time counselors and those with full-time counselors gavé
criterion item 9 of Table T a "strength" rating.

Responses to criterion items 10 and 11 of Table 7 imply that stu-
dents were not aware of the guidance service which help them find Jjobs and
supply informetion about promising Jjobs of the future. The students with
full-time counselors gave criterion item 10 a "yes" reting of 75 per cent
and rated item 11 as a "weakness™, while students with part-time éounse-

lors rated item 10 as in need of study, eand rated item 11 as a "weakmess".
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Here again, the high counselor-student ratio mey be a factor in the
counselors being unable to provide sufficient informaetion to students
in the area of jJob trends and employment opportunities,

Students representing schools with part-time counselors responded
to criterion item 12 with a "yes" rating of 89 per cent while the students
with full-time counselors gave this same item a rating of 94 per cent,
This appears to express the idea that students are receiving sufficient
help in deciding what subjects they should teke, The educational place-
mernt service, for selection of courses of study while in secondary school,
seems to be satisfying the needs of students who participated in this
study.

Criterion items 13 and 14 of Table 7 shows the responses of students
regarding self-undesrstanding end life-adjustment. Students from schools
with part-time counselors, as vell as those with full-time counselors,
didn't feel that their guidance program was offering much help on these
matters. No "strength" ratings were given by students to criterion items
13 and 14, as the highest percentage was 60, and was given by the stu-
dents with part-time counselors. This seems to indicate that provisions
vere not being made which weuld enable the basic guidance principle of
self-understanding to be developed to a satisfactory extent.

Another area in need of study, as pointed out by the percentage
ratings given item 15 of Table 7, was pertaining to help that students
received on developing effective study end work habits. The students
gave percentage ratings thet seem to indicate that they were not being
provided this service by neither part-time nor full-time counseloys.

The students with part-time counselors rated in the "yes™ cptegory
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only 60 per cent of the time when responding to criterion item 16.
Students served by full-time counselors gave this seme item a "yes"
rating of 64 per cent. These ratings denote some degree of dissatisfac-
tion on the assistance students hed received in their efforts to dis- |
tinguish between false, misleading informetion and accurate, truthful
informetion.

Only 43 per cent of the students with part-time counselors and 50
per cent of the students with full-time counselors felt that the school
was providing help for students to learn about end meke plans for worthy
use of their leisure time. This 1is reflected in criterion item 17 of
Table 7. Here again, the high counselor-student ratio may require
that some order of priority be assigned to services provided by the guid-
ance program. Apparently, leisure time activities of students doesn't
demand the primery attention of counselors.

Criterion item 18 of Table 7 was given an identical rating of "yes"
76 per cent of the time Dy both students with part-time counselors and
those with full-time counselors. This seems to point out that the
students feel that they are being provided adequate help with their
personal problems. This could be interpreted to reflect the extent and
success of the counseling service as it relates to personel problems of
students. It is interesting to note that where most criterion items
pertaining to vocational guidance received "weakness" ratings by students,
the items related to personal guidance were considered to be a "strength"
of the guidance progranm.

Fifty-one per cent of the students from schools that have part-tinme

counselors and 58 per cemt of those from schools that have full-time



59 -
counselors gave a "yes" rating to criterion item 19 of Table 7. This
indicates that the schools follow-up program is not being utilized to
the extent that all students are familiar with informaetion regarding
how students who leave their school get along in college and/or in the
world of work. The counselors used in this study are assigned such a
large number of counselees that it appears that they aren't eble to pro-
vide the follow-up services that students need in a comprehensive guid-
ance program.

The responses of students from schools that have orgsnized their
guidance progrem with part-time counselors gave "strength" ratings to
only 5 of the 19 criterion items that make up this section of the study
while students from schools with full-time counselors gave "“strength"
ratings to 7 of the 19 criterion items. Studénts from schools with
part-time counselors, as well as those with full-time counselors gave
"weakness" ratings to 5 criterion items. The responses from students
with part-time counselors were such thet 9 criterion items were reted
between 60 and T4 per cent, while students from schools that had full-
time counselors gave ratings that placed 7 criterion items in this per-
centage range. This indicated thet a careful study should be made of
these criterion areas,

Since it was assumed that each of these criterion items reflected
a part of a comprehensive guidance program, the responses presented in
Table 7 sécns t0 imply thet students with part-time counselors, as well
as those with full-time counselors, were not familiar with many of the
opportunities and services made available by the school's guidance pro-

gram,.



CHAPTER V

PARENT'S EVALUATION OF GUIDANCE PROGRAMS ORGANIZED WITH
FULL-TIME COUNSELORS AND THOSE ORGANIZED WITH

PART-TIME COUNSELORS

One of the most needed services, and yet one of the most difficult
to evaluate, is that of parent involvement in the school's guidance
progrem. A reslistic epproach must be used to discover the extent to
which the counselors are able to make paerents femiliar with the oppor-
tunities and services made aveilable by the school's guldance progrem.

Guidence is a co-operative activity in which the esdministretors,
the students, the perents, and the teachers participate. Since the
parents are outside the school structure, cere must be taken that they
are kept edvised and involved regarding the activities of the guidance
program.

The development of criterion items to be included in the parents

section of the Oklahoma Guidance Progrem Evaluation Instrument was

focused on the school's attempt to provide maximum understending by
the parent of his childs strengths, weaknesses, interests, progress in
school, and educational end occupationel opportunities. An importent
aspect of the parent's evelustion of the guidence progrem, is the oppor-
tunity to find out how much they understand sbout the school's program
for aessisting students to select realistic vocationel goals.

60
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This section of the study involves 300 parents representing schools

that have part-time counselors, and 300 parents whose children attended
schools with full~-time counselors. In addition to the criterion items
that make up this part of the instrument, a few basic questions were
asked the perents in order to add insight to their responses. Table 8
points out the number of children that these parents haﬁ in school, end
also the grade in which they were enrolled. This information reveals
that the families used in this study had an average of slightly more
then 2 children each of school age. The number of children in school
should have some bearing on the interest and involvement of parents in

school activities.

TABLE 8

NUMBER OF CHILDREN IN PUBLIC SCHOOL AS REPORTED BY PARENTS
RESPONDING TO CRITERION 8, PART 1

Classification Number of Students

T FT?
Grade 1-8 [ 187 233 ]
Grade 9 “ [ G 38 -1
Grade 10 ( 120 120 1
Grade 11 [ 131 117 |
Grade 12 C 133 Ly ]

Totala 615 655

®Part-time counselor program

b
Full-time counselor program
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Additional information was gained from parents by asking them to
indicate how they got information about their child's school. As
pointed out previously, parents are not in a position to know what is
happening at the-school and must depend on, some means to keep them in-
formed. It's extreméiy important to the cauns’élors, a.s well as all
school personnel, that the information that parents receive about the
school is correct, up-to-date, and easily understood. Many parents
must judge the administrators, teachers, counselors, and the school in
generg.l from what they read in the paper or hear from other sources..
Counselors must be aware Qf their responsibilities regarding public re-
lations, and see that the parents receive accﬁrate information about
the guidance program. Table 9 discloses the responses.of the 600 par-
ents used in this study when asked how they ‘got their information
abr;')ut the school. It is of interest to note that both groups of parents
feported that talking witp children was the chief source of infomﬁtion
about their child's school. The responses by parents that are present,ea
in Table 9 shows that the percentage ratings given the various sources
of infomtion are approximately the same for both. schools with part-time
counselors and those with full-time counselors.

Tt_xis information would be especially helpful to administrators as
they develop a public relations program for their school. They would
need to know the primary sources of getting appropriate information to
the pg.rents , and then make the entire school staff cognizant of the
school's public relations program. Parent's perception of the value
and effectiveness of the school may be based on the information received

from sources such as those presented in ‘Iable 9.
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TABLE 9

HOW PARENTS GET INFORMATION ABOUT THEIR CHILD'S SCHOOL AS
SHOWN BY RESPONSES TO CRITERION 8, PART 1

Source of information Responses By Per Cent
(w ;_Tpo) =5
VISITING THE SCHOOL | 15 15 ]
GOING TO THE LOCAL PTA | 8 8 ]
TALKING WITH CHILDREN i 23 2k ]
READING THE SCHOOL NEWSPAPER f 18 19 |
READING THE LOCAL NEWSPAPER C 15 18 ]
TALKING WITH ADUITS [ 17 11 )
OTHER C T 5 ]
TOTAL 100 100

aPart:-t ime counselor program

bpul1.-t ime counselor program

The fourteen criterion items that were incorporated into this sec-
tion of the evaluation study were intended to reflect the familiarity of
parents with the various services that were made available by the school's
guldance program. This part of the study presents the evaluation of guid-
ance services by the 300 parents who were served by part-time counselors
and the 300 parents whose children attended schools that organized their
guidance progrems with full-time counselors. The parent's responses to
the criterion items in the evgaluation instrument were derived from the

folloving topical area:
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Parent's familiarity with the opportunities and services made
available by the school's guidance program.

The strengths and wesknesses of thé various aspects of the teopical
area, as well as & comparison between the guidance programs organized
with part-time counselors and those with full-time counselors, will be
discussed in this chapter. Since each criterion item is thought to be
relevant, the value of this instrument is based on the principle that
all parents should be aware of the various aspects of the guidence pro-
grem. Respondents were asked to answer each criterion item by checking

one of the following:

Yes No Don't Know

For the purpose of this section of the study, when 75 per cent or
more of the perents gave a criterion item a "yes" rating, then that item
was considered to reflect a "strength" in their guidence program. A
criterion item that received less than 60 per cent of the "yes" ratings
vas considered as a "wealmess™. The criterion items that were given
"yes" ratings which resulted in s percentage of between 60 and Th were
not considered as either a show of "strength" or "weekness"”, but were
regarded as an indication that a careful study should be mede of these
criterion areas. Previous explenation has been given to this arbi-
trary procedure, but agein should provide a standard for comparing guid-
ance programs orgenized with part=time counselors and those that were
organized with full-time counselors.

Criterion item 1 or Table 10 reveals that parents are aware of
their schools individual counseling service for students. The parents
responded to this item by giving "yes" ratings 81 per cent of the time

for the part-time counselors, and 87 per cent of the time for
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. TABLE 10
PARENT 'S EVALUATION OF THE ELEMENTS PRESENT IN PART-TIME
AND FULL-TIME COUNSELOR PROGRAMS AS SHOWN BY
RESPONSES TO CRITERION 8, PART 1

How familiar are parents with the opportunities and services made
available by the school's guidance program?

Criterion Item ' Responses By Per Cent
(¥ -BOOl
. Don't
' Yes |No | Know.

1. Does your child's school provide individual [ PT® |81 | 6 |13
counseling service for the students? FI® | 87 3 110

2. Does your child's school provide standard- PI&[85 | 1 |1k
1zed testing for the students? FPloe | 2 ) 6

3. Does your child's school provide sufficient PTE |67 | 5 [28
educational and occupational information FTP Th Ly |22
for the students? '

4. Does your child's 'school provide special PTS |45 |1k |41
services for meeting unusual problems of FTP {40 |11 49
students? ' '

5. Have you ever been invited for an inter- PPB[33 |67 | O
view by the counselor? Frl27 |73 | ©

6.  Have you been to the school for a talk PT&[18 |82 | O
with your child's counselor during the Fro |20 |8 | o
past year?

7. Do you plan for your child to go to Pr2| 89 5 6
college upon completion of high school? FTP | 92 L 4

8. Has your child consulted the counselor - PT 39 5 | 16.
about his choice of college or career? FTP 53 135 |12

9. Has the counselor given you an infor- PTS ?3 1
mation on your child's ability? : FIP | 52 | 47 1

10, . Does your child digcuss his personal and PTE] 15 1

’ social problems with you? Fro | 86 | 1b 0

11. Has your child, to your knowledge, consult- P8 2% 158 |20
ed the counselor sbout any personal or FrP |17 | 66 |17

social problems?
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TARLE 10 -- Continued

Criterion Item Respons?s By Per Cent]
{ N = 300 i
bon'’t
Yes |[No | Know
12. Do you see your child's report card W 96 | 3 1
every nine weeks or less? FTo| 99| 1 0
13. Does the report card provide you with - 87 | 10 3
the information that you want to know FTO | 83 [ 14 3
about your child?
14. Would you evaluate the school's guidance 53 | 38 9
program as being effective in meeting the | FIP | 63 | 27| 10

needs of students?

8part-time counselor program

bRull-time counselor program

the full-time counselor programs. This "strength" rating seems to
indicate that parents are familiar with the school's individual counseling
service for students.

Eighty-five per cent of the parents served by part-time counselors
and 92 per cent of the parents whose children attended schools with
full-time counselors gave a "yes" rating to criterion item 2 of Table
10. This adds meaning to the responses made previously by students
which indicated that counselors have been placing a gread deal of
emphasis on the school's.standardized testing program. This rating of
"strength" by parents representing schools with part-time counselor pro-
grads and those furnished guidance service by the full-time counselor
program seems to signify that parents are aware of the school's stand-

ardized testing program.
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Criterion items 3 and 4 of Table 10 were concerned with the infor-
mation service and the speciael services aspects of the school's guidance
program. Both groups of parents gave ratings to criterion item 3 which
indicated that a study should be made of the school's program for provid-
ing educational and occupational information to students. Parents of
both groups of students gave "weakness" ratings to the school's attempt
to make provisions for meeting the unusual problems of students. It is
of interest to note that the "Don't know" category received 41 per cent
of the responses by parents served by part-time counselors and k9 per
cent of the responses by parents representing schools who have full-time
counselors. This may reflect some degree of uncertainty as to the special
services that are being provided by the schools.

Parents from schools which had part-time counselors rated in the
“yes" category only 33 per cent of the time whén asked if they had ever
been invited for an interview by the counselor. Twenty-seven per cent
of the parents of students attending schools with full-time counselors
gave a "yes" rating to this same question, as reported by criterion item
S5 of Teble 10. Criterion items S5 and 6 of Table 10 reports the percent-
age of parents that had ever been asked to come to the school for an
interview, and also the per cent that actually had been to the school for
a talk with their child's counselor during this past year., The fact that
20 per cent or less of the parents had been to the school for a talk with
the counselor during the past year indicates a weakness in the school's
guidance program. The parents, in most instances, are interested ob-
servers and direct consumers of the services offered by an orgenized guid-
ance program. The degree of parental involvement and understending of

the school's guidance program is generelly in direct proportion te the
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school's organized efforts to encourage such participation.

One of the most interesting pieces of informetion gethered by
this section of the evalustion instrument is expressed by criterion
item 7 of Teble 10, Since a random sample of students was used in
this study, the assumption is being made thet they represent & normal
distribution of intelligence; however, 89 per cent of parents served
by part-time counselors and 92 per cent of those with full-time coun-
selors reported that they planned for their child to attend college
upon completion of high school. This seems to indicate that some
parents are not being realistic regarding their child's ability to
perform scholastically at the college level. Counselors should provide
parents with sufficient information about the academic strengths and
veaknesses of their children as well as what appears to be their
chances for success in the various programs of study. The fact that
most parents planned for their child to attend college should show the
counselors an area of their guidance program which needs more attention.
Parents who hold high vocational aspiretions for their children, must
be made to realize that these plens must be in line with the interest
and ability of the child. Pressure by parents for a child to perform
beyond his capabilities, will often affect his mental health.

Criterion item 8 of Table 10 suggests that only 39 per cent of
the parents who were served by part-time counselors and 53 per cent of
those were children have full-time counselors thought that their child
had consulted the counselor about his choice of college or career.
Since criterion item 7 of this teble showed that approximately 90 per

cent of all parents used in this study expected their children to
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attend college, this must be interpreted as a "weakness" of the guid-
ance program. It is possible that the parents weren't aware of their
child consulting the counselor; however, the "don‘'t know" category
received only 16 per cent of the ratings for the part-time counselor
program and only 12 per cent of the ratings for the full-time counselor
program.

It is of interest to note that only 53 per cent of the parents
representing schools with part-time counselors, and 52 per cent of
those from schools with full-time counselors indicated that the coun-
selor hed given them information about their child's ebility. Crite-
rion item 9 of Table 10 shows this lack of informetion on the part of
perents regarding the ability of their children.

Since criterion item 6 of this table shows that only a small per-
centage of parents had been to the school to talk to their child's
counselor, the "weskness" rating given criterion item 9 was to be ex-
pected. The difference in the percentage ratings of criterion item 6
and item 9 may have been due to the fact thet many schools provide for
scheduled conferences with counselors for only the parents of students
in the sophomore class. Criterion item 6 pertained only to conferences
with counselors during the past year, and would over a three year period,
be approximately equal to the percentage rating given criterion item 9.
The high counselor-student ratio in these schools probably prevented a
greater percentage of parents from being given information about their
child's ability.

Criterion items 10 and 11 of Teble 10 reveals the extent that

children discuss personal and social problems with parents and counselors.
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An important aspect of the ratings given these items is that approxi-
mately 85 per cent of the parents reported that their child discussed
his personal and social problems with them, but only approximately 20
per cent thought that their child hed consulted his counselor about any
personal or social problems. The percentage reported in criterion ltems
10 and 11 of Table 10 seemed to signify that parents still consider
themself as the child’s best source of guidance when confronted with
personal or social problems.

Criterion items 12 and 13 of Table 10 were concerned with the
school's attempt to systematically report to parents the academic prog-
ress of thelr children. Ninety-six per cent of parents whose children
attend schools with part-time counselors, and 99 per cent of those from
schools with full-time counselors indicated thet they received their
child's report card every nine weeks or less. Approximately 85 per
cent of those parents considered the information reported to them re-
garding their child's grades to be adequate, and this was expressed by
the responses to criterion item 13 of Table 10. The reporting of the
student 's grades to parents has been practiced for so many years that
the forms and procedures have became standardized. Parents know what
to expect, and apparently, those involved in this study were satisfied
with the information the school was providing on their child's progress
in school.

Criterion item 14 of Table 10 was incorporated in this section of
the evalustion instrument in order to get & general idee of how parents
felt about the effectiveness of their school's guidance program. Only

53 per cent of the parents who had children in schools with part-time
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counselors and 63 per cent of those with full-time counselors felt that
their school's guidance progrem was effective 1n meeting the needs of
students.

The first 13 criterion items of Teble 10 pertained to the guidence
services that were being provided to parents, while criterion item 1k
was directed toward getting the parents to express themself 1n regard
to their evaluastion of the school's efforts to provide effective guid-
ance services to their children. The fact that only 6 of the 14 items
in Teble 10 received "strength" ratings by both groups of parents seems
to imply that parents were not familiar with all the opportunities and
services which are made available by a comprehensive guidence program.
The responses of parents served by pert-time counselors geve "weakness"
ratings to 7 criterion items, while the parents representing schools
with full-time counselors gave "weakness" ratings to 6 criterion items.
Parents representing schools with part-time counselors rated only 1
criterion item in such a manner as to cause it to fall between 60 end
T4 per cent. The responses of parents served by full-time counselors
places 2 criterion items between 60 and T4 per cent. In general, both

groups of parents were not familiar with the services and information

provided by their school's guidaence program.



CHAPTER VI

THE GUIDANCE COMMITTEE'S EVALUATION OF GUIDANCE PROGRAMS
ORGANIZED WITH FULL-TIME COUNSELORS AND THOSE
ORGANIZED WITH PART-TIME COUNSELORS

This section of the study will be concerned with the guldance com-
mittee's familiarity with the opportunities and services which are made
aveilable by the school's guldence program. Four teachers and a counselor
from the 10 schools with part-time counselors, and 4 teachers and e
counselor from the 10 schools with full-time counselors mede up the
guidance committees that responded to the criterion items used in this
part of the evaluetion instrument. The guidance committee ‘s responses to
the questions in the evaluation instrument were derived from seven topical
arees:

Guidance Conmittee’s femilierity with guidance services made
aveilable by their school

Appropriate personal date and record service
Planned orientation service

Appropriate information on educational and occupational
opportunities and requirements

Appropriate counseling service
Comprehensive placement service

Plenned end systematic follow-up service

T2
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The strengths and weaknesses of each of these topicel areas, as well
as a comparison between the guidance programs organized with full-time
counselors and those orgenized with part-time counselors, will be dis=~
cussed in this chapter. For each topical ares, a table will report the
percentages which reflect the ratings given to each criterion item by
members of guidance committees from schools with full-time counselors as
well as those with part-time counselors. Inferences about strengths and
weaknesses of the guidance progrems will be drawn from these tables. Since
each item is thought to be relevent tc the total process involved in or-~
ganizing a guidance program, "yes" responses will be considered as a show
of strength. For the purposes of this section of the study, when 75 per
cent or more of the members of the guidance committees.gave a criterion
item & "yes" rating, then this item was considered to reflect a "strength”
in the program. A criterion item that received less than 60 per cent of
the "yes" ratings was considered as a "weakness". The criterion items
that were given "yes" ratings that fall between 60 and T4 per cent wer;
not considered as either "strength" or "weakness™, but were regarded as
an indication that a careful study should be made of these criterion
areas, The use of a percentage of 75 and above of "yes" responses as a
show of "strength” is recognized as ean arbitrary procedure, dbut was used
to provide a standard for comparing guidance programs organiged with

part-time counselors and those orgenized with full-time counselors.

Guidance Committee's Familiarity With Guidance
Service Made Availeble By Their School

Table 11 presents the evaluation of the 100 members of the school's

guidance committees concerning their awareness of the services made
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TABLE 11

GUIDANCE COMMITTEE'S EVALUATION OF THE ELEMENTS PRESENT IN

PART-TIME AND FULL-TIME COUNSEILOR PROGRAMS AS SHOWN

BY RESPONSES TO CRITERION 9, PART 1

How familiar are the members of the school's guidance coammittee with
the opportunities and services made availeble by the guidance program?

Criterion Item

Besponses‘ By Per Cent

(N = 50
Don 't
Yes | NolKknow
1, To your knovledge, has a survey been made to a
determine availebility in the cammunity of P 1 76 | 18] 6
educational resources such as college, FrP | 82 | 12 6
technical treining, and night school pro-
grams?
2. To your knovledge, has a survey been made to
determine availability in the community of P 80
recreational resources such as teen town, b 01 10
interest clubs, boy scouts, girl scouts, and FT T4 ] 4] 12
neighborhood clubs?
3. To your knowledge, has a survey been made to
determine availebility in the community of .
religious resources such as Y.,M.C.A., PT 72 6] 22
Y.W.C.A., and church youth groups? FIP 7% | 26] 10
4, To your knowledge, has a survey been made to
determine availability in the community of pre | 64 | ] 22
vocational resources and opportunities such b
as Job opportunities available, apprentice- FT ] 62 | 28] 10
ship training programs, summer Jjobs, and
full end part time Jjobs?
5. To your knowledge, has a survey been made to
determine availability in the community of a] 68 | 6] 16
government agencies such as supervised park H'b
programs, museums, libraries, and county rn 62 30 8
health unit?
6. To your knowledge, has a survey been made to
determine availability in the community of pré
agencies and sources providing special serv- b 82 | 12| 6
ices such as scholarships and distress relief? | FT 82 | 14} &4
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TABLE l11-Continued

Criterion Item

Responses By Per Cent
(N = s0)

10.

11.

13,

1k,

15.

16.

17.

To your knowledge, has a survey been made to
determine availability in the community of
private agencles and their services such as
inspection tours, concerts, and assembly
speakers?

To your knowledge, has a survey been made to
determine availability in the community of
civic organizations and their services such
as Kiwanis, Rotery, and Lions?

Does the school have career days to utilize
conmunity personnel?

Does the school maintain en employment serv-
ice for both puplil end community?

Is there a coordinating council in the
community?

To your knowledge, has the counselor heen
asked to serve on any community activity
during the past year?

Is there a ¢hild guidance clinic. in the
cammunity that is used by i‘.he cnnnaelor 8as
a _referral agency': -

Does the cammnﬁy hava agenciea for ‘heaith
referrals that has been used by the coun-
selor in the past year?

Have locel adults been used recently by the
counselor in plenned assembly programs?

Does the counselor attend and participsate
in school and/or community programs?

Are report cards sent home at least every
nine weeks?

Don't
Yes | No | gnow

pre | s2 | 26| 22
Pl oen J18] 18

L 14

a
o
e
=
(o]
o

4
2 8
5
o

26 | 12 2

Pré| 12 | 70 18
FIP | 16 | 62| 22

PT@| 76 | 1k 10
F° | 64 | 10] 26

pra| 5% | 38 8
FrP | sk | 32 14

[PTa | 82 61 12

FTo | 86| 4] 10

PT@8 1 710 | 30 0
FeP | 72 | 28 0

PT8 | 62 | 36 2

PT@ | 100 0 0
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TABLE l1l--Continued

Criterion Item

Responses By Per Cent

(¥ = 50)
Don't
18. Are educationel objectives clearly defined Yes] No | know
on the card? pra | 4% | S4] 2
FTP | 38 } 62] O
19. Do the report cards contain evidence or =
information regarding such things as Prb 32 | 68 0
growth in desirable habits, attitude, FT 66 3b 0
and character traits?
20. Does the report card make provisions for
reporting on such things as ability, achieve- PT; 1818} o
ment, personality, social maturity, and M- )26 | T4] O
grovwth toward self-sufficilenty?
21. Have parents had written invitations to S
visit the school? Pr |72 | 24} 4
FrP | 6 | 28] 8
22. Do you use parents to assist in homeroom
activities? (Pra | 4k [ sk [ 2
FTb | 50 | 50 0
23. To your knowledge, have parents come to e
confer with the counselor during the past PT2 | 80 L] 16
year? Fr° | 88 6 6
24k, To your knowledge, hes the counselor made —
home visits during the past year? PT° | 44 L 10| 46
Fro | sh f20] 26
25. To your knowledge, have reports on pupil
performence on standardized tests been Pre | 42 | 28 | 30
presented to parents during the past ¥ro | 56 | 20 |2k
school year?
26. Does the school provide and encourage oppor-
tunity for individual interviews with pupils |pp8 | 88 8 4
and/or case conferences involving counselor, | wrb 86 I 10 N

parent and teacher?

a
Part-time counselor program

b
Full-time counselor program
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available by the school's guidance program. It should be noted that each
time a number of respondents is mentioned, one-half are representing
guidance programs with part-time counselors and the other half relates to
guidance programs with full<stime counselors. Seventy-five per cent or
more of the respondents fram schools with pert-time counselors gave a
"strength” rating to 9 criterion items, while 7 criterion items were given
"strength" ratings by guidance committee members fram schools who have
full-time counselors. Criterion item 2 of Table II was given a 80 per
cent rating by the respondents from schools with part-time counselors
and given a T4 per cent rating from guidance conmittee members from
schools with full-time counselors. The percentages were very close and
seemed to imply that community recreational resources were being surveyed
and the information made available to the school personnel., The only
other criterion item which received a "strength” rating by committee mem-
bers from schools with part-time counselors and a rating which indicated
a need for study by those served by full-time counselors, was one pertain-
ing to the counselor being asked to serve on a community asctivity during
the past year. Criterion item 12 of Table II reports this difference in
ratings by guidance ccamittee members. MNo criterion items were given
"strength™ ratings by respondents from schools with full-time counselors
when "strength" ratings were not also given to the same item by the guid-
ance coomittee members fram schools with part-time counselors.

The remeining tables in this study were designed to express the
evaluation of guidance committee members on the following six basic guid-
ance services: personal data and record service; planned orieptation

service; educational and occupational information service; coungeling
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service; placement service; follow-up service, ¥For convenience in the
presenting of this material, the numbers listed below will be used to

represent the following evaluation categories:

Rating Guidse
1. Does not epply bk, Present to limited extent
2. Missing, but needed 5. Present to large extent

3. Present, but not satisfactory 6. Present to highly
satisfactory extent

Retings of 4, 5, end 6 will be considered as strengths, and when
the summed percentage of the three higher evalustion categories for an
item was T5 per cent or more, the particular item was considered as a
"strength". If the summed percentage of ratings 4, 5, and 6 did not equal
60 per cent or more, then that criterion item was considered as a "weak-
ness", The summed percentage of ratings 4, 5, and 6 thaet fall between 60 and
T4, were not considered as either "strength" or "weakness", but were re-
garded as an indicetion that a careful study should be made of these cri-
terion areas. Previous explanation has been made of this arbitrary

standard for ratings of "strength® and "weaknesses".

Appropriate Personal Data and Record Service

Table 12 presents the evaluations of the 100 members of guidance com-
mittees, concerning what the school is doing to maintain an appropriate
personeal data and record service. Seventy-five per cent or more of the
respondents fram schools with part-time counselors evaluated in the three
higher categories on 16 of 27 criterion items, while those representing
schools with full-time counselors gave "strength" ratings to 17 of the
27 criterion items. Both groups of evaluators gave "strength" or

"weakness" ratings to the same criterion items of Table 12 with the
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TABLE 12
GUIDANCE COMMITTEER'S EVALUATION OF THE ELEMENTS PRESENT IN
PART-TIME AND FULL-TIME COUNSELOR PROGRAMS AS SHOWN
BY RESPONSES TO CRITERION 1, PART 2

Does the school maintain an appropriate personal data end record serv-
ice that is kept up-to-date?

Rating Guide

1. Does not apply 4, Present to limited extent
2. Missing, but needed 5. Present to lerge extent
3. Present, but not satisfactory 6. Present to highly satisfactory
extent
Criterion Item Ratings By Per Cent (N = s50)

1] 231 4} sI 6

1. The school has a cumulative longi-~
tudinal record on each individual el o1 6] 4]22138}) 30
L

student . PPl 2 4]20]28] k2

2. Teachers regularly contribute sig-

a

nificant data other then grade re- m‘b b |28] 2]26]26] 14
ports to pupil inventories. Fr°1 4 J1212}26) 20] 26

3. All the quantitative deta on the pref o[ 6] 4{20]30] 38

record form are reduced to stand-

ardized terms. FI® 0J12] 6]18] 28 3§

4. Methods of collecting pupil data 2721 6 [20h6 128 1 201 20
are eveluated periodically with a ol 61 uhs
viev to making sppropriste changes FT 14 ]22322] 32
in procedures.

5. The records follow the pupil from Pra| o

one grade to another. b 18 | 60

22§ 62

O\ O\
n o

[
o O

6. The records are centrally located

for maximum teacher use. P8l ol 2] 2} 6116 T4

F®| o] o} o] 4] 16} 80

T. A dbulletin of instruction in the use prefik [s2f 4| 6]16] 8
of the cummulative records has been b
prepared for teacher use. Fropie jhoj b j20) o2k
8. Material of a highly personal nature Pra o f12]l 2118118 18
is included in the cumulative records. ] pmb ?.6 121 8 ;6 ;O 18

9. Records and evaluations of confer- pré
ences held with either the student and

8|ak] 8|12 |18]30
or parent are made by the counselor. 8

28 ] 26 | 22
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TABLE 12--Continued

Criterion Item Ratings By Per Cent (N = 50)
1] 2 3pul 56
10. The school has an orgenized testing pTe ol 216 8l2ulse
progrem.
Frb § o] 22 6]26]6k
11. D;tatzgd tnfgrma;ion on thedabiéi:y ppa ol 21 21242250
of students has been secured and is | ppb 6
kept up-to-date. oj oj2)6]26]6
12. Deta end informstion on the achieve- a
ment of students has been secured PTb o]l o] 222225k
end is kept up-to-date. FT Oy 2] 2] 6124166
13. Data and information on the person- "
ality of students has been secured PT 16 § 16 f12 2610} 20
and is kept up-to-date. FTb 4116 |22 J30f 8] 20
14, Data snd information on the specisl a ]
aptitude of students has been se- PTb 410 |12 28118} 28
cured and is kept up-to-date. rw hjae |k J2o6j12} 32
15. Date end information on the special a
problems of students has been kept PTb 10016 | 4 fakja2fal
confidential. FT 4]k |18 jou]16] 2k
16. Data and information on the special 8
interests of students has been se- T 2|16} 6128118 30
cured and is kept up-to-date. FTb 2]12 Jakh j26] 16} 30
17. Date and informetion on the health a
end physical status of students has | PT 2|2k |18 J20} 18] 18
been secured and is kept up-to-date. | ppP 4120120 k20} 101 26
18. Deta end information on the scholas- | ppe of o 81121 28] 52
tic progress of students has been FTb ol 8] 6fu] 4] 58
secured and is kept wp-to-date,
19. Deta and information on the back- a
ground and environment of students FT 6118 | 6f18]20} 32
hes been secured and is kept up- Frb | 2]12 |12 28] 22] 2k
to-date,
20. A systematic plen of procedure is .
followed in recording data of the PT 2| 812 |20}f12] 46
student 's cumulative record at FTP ol 81112 liol26] uk

regular intervals.
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TABLE 12 -- Continued

Criterion Ttem Ratings By Per Cent (N = 50
1 F'% 3[E] S5

21. Time is devoted tJ giving the facu- ;; 8 |26 |10 |2k |12 | 20
1ty instruction in the interpreta- 2|40 | 8 j22]10 18
tion and use of cumulative record
data for guidance purposes through
in-gservice programs and faculty
meetings.

22. Student records are kept up-to- préf2 [10 | 4 1816 50
date, and out-of-state information FrPla | o [16 |16 126 .| ko
is discarded regularly.

23. Teachers having need for student PT&[O [ & | L [10[18 ok
information have access to cumi- FrPlojo | Ljik|22 | 60
lative records and are assisted
in using the information.

2. Precaution is taken to safeguard Preje |2 [ 6[10] 22 58
cumlative records from loss and FrPlo | 4 | 4| 6]16 70
destruction. :

25. The cumilative record form in PrajL |2 | 8(20] 24 L2
sufficiently comprehensive to FrP|2 | 6 ]10]20[28 | 3k
permit the development of satis-
factory data on all the major areas
of activities affecting the student.

26. The information assembled is used PTE[6 |2 [H[24[20 | o5&
regularly and professionally in FrPl2 | 2 J12] 8} 26 | 50
working with students.

27. The data and record service is PTS[8 [2 [B[14] 2% nn
planned to meet the needs of the FrPl2 o Jul22]32 | ko

school,

Bart-time counselor program

bﬁtll-time counselor program

exception of the following:
Criterion item 4 was given a "strength" rating by the guidance com-

mittee members representing the full-time counselor program while this
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seme item received a rating of “"weakness" by respondents fram schools
vho have part-time counselors. This suggests that the guidance committee
members considered the counselors who were full-time as doing a better
Job of evalueting the methods of collecting pupil data.

Criterion item 8 was also given & "weakness" rating by the respond-
ents from schools with part-time counselors while this saeme item was
given a rating that indicated s need for study by the guideance committee
members from schools with full-time counselors. This would seem to dis-
close that full-time and pert-time counselors were not keeping material
of a highly personal nature in the cumulative folders.

Criterion items 9 and 16 were given a "strength" rating by one group
of respondents while the same items were given ratings which indicates a
need for study by the other group. This would tend to indicate that full-
time counselors were better able to keep records of students and/or par-
ent conferences and that the part-time counselors were considered to be
able to more adequately secure dete and informaetion on the special inter-

ests of students.

Planned Orientation Service

Table 13 reports the evalustions of the 100 members of the guidance
committees pertaining to the schools providing planned orientation ser-
vices for the students. Schools which had part-time counselors were given
ratings by their guidance committee members which indicated "strength™ on
18 of the 29 criterion items, while the respondents from schools with
full-time counselors gave "strength" ratings to 20 of the 29 criterion
items. Both groups of evaluators gave the same criterion items in Table

13 ratings of "strength" or "weakness" with the exception of the following:
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TABLE 13

GUIDANCE COMMITTEE'S EVALUATION OF THE ELEMENTS PRESENT IN
PART-TIME AND FULL-TIME COUNSELOR PROGRAMS AS SHOWN
BY RESPONSES TO CRITERION 2, PART 2

Does the plen or orgenizetion provide for a planned orientation service
for the students?

Rat}ggjouide

1. Does not apply 4. Present to limited extent

2. Missing, but needed 5. Present to large extent

3. Present, but not setisfactory 6. Present to highly satisfactory

extent
Criterion Item Ratings By Per Cent (N = 50)
11 2] 3 ] 51 6

1. Cumulative records and other types pre] 2] o 2122]16 |58
of important information are passed JETP glazl & f16] 14 146
on to receiving schools.

2. The orientation program includes PT8 | ol18] o123k |36
information on school rules and | of ol 6l12 30 |52
regulations.

3. The orientation program includes pre |

18l2s] 2126} 12 |18
the perents as well as students.
pe rrPfaofou] 8fokjeo 10

4. The orientation program includes

information on school fees. PT: ofik] 211430 Jbo
FT o) o] 6116128 |50

5. The orientation program includes
information on school club activ- prel ol 2118124 42
ities end regulations. FTD ol ol 8li6]3u |uz

6. The orientation program includes =y
information on food services at b Of16) 2114|3236
the school. FT 0f 24 4]k |36 Juk

T. The orientation program is such
that it provides information on prel 2] 16] 2124128 |28
the office arrangements at the FTb ol ¢ y 18] 30 Ju2
school.

8. The orientation program includes =
informetion on finencial aid PTb 12]22] 8]28]14 |16
available for students. FIPi ik 14| 813020 J1k

9. The orientetion program includes

information on health services
available for students.

20f 8202k j28

:30‘
oN O

20) 6]28118 j22
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TABLE 13--Continued

Criterion Item

Rating By Per Cent (N = 50)

2) 3] 4} 5] 6
10. School handbooks are used as en inte- PT: 2120 |10] 6] 14|48
gral part of the orientation program. } FT 0)ik J 4]10}) 14 |58
11. Planned courses of study are used as
an integral part of the orientation PT; Lj18 ] 6| 14| 20|38
program. FT J10]14 ) 6] 4] 1848
12. School assemblies are used as an inte- a
gral part of the orientation program. PTb bl12 ] 6]16]18 | uk
FI"| 2| 8]i0] 18} 12|50
13. Teachers esre asked to participate as a
an important part of the orientation |[FT { 414 | 2] 14} 1848
progrem. FIP | 4Ja0 | ufik| 22]L6
14. Homerooms are so organized as to be a
an important part of the orientation PTb 22112 | 2] 102232
program. FIP 120 J10 ]| 6] 16] 16|32
15. Studen;s ha;e : :gance tglhelp deter- pT: 14 22 101 22) 12 | 20
mine the orientation problems that FD
will be discussed. 22120 k) 26] 622
16. Orientation is provided for students
n school to enphasize the changtag | oo | O |28 |20] 20 2636
c
curriculum. ee T i 4] 2] 26 30 3&.
17. Orientation is provided for students a
s0 that they might understand the PTb 0118 6] 12| 30| 34
personal responsibilities, opportu- FT 2] 8] 8] 24} 34|k
nities, and 1limitaetions.
18. Orientation is provided for students a
to provide awareness of others, and PTb 3 16 12 16| 36 22
relationships to them. FT 12 32} 22])2
19. Orientation is provided for students pre
80 that they might better understand b oli8] 4l 12]30]36
the future end preparations for it. FT ofik| 6] 28118 34|
20. Orientation is planned and provided
to reach all students. PT; olis| 8} 20] 261 30
FI°| o] 6]12]116] 32 34




85

TABLE l3--Contlinued

Criterion Item Ratings By Per Cent (N = 52)
11 2)3 5

21. ‘Courses of study and programs pr* of 4| 4j12]32]48
offered are emphasized in the | FT® 2] 6] 6] 8 ]18})60
orientation program.

22. Requirements for graduation are pré ol 1l u] 8ls2ls2
emphesized in the educational . F.l'b ol o} &1 6)18]72
orientation program.

23. Planned progrems of. study and .
enrollment are emphasized in the PT o] 6| 6|10 |32]46
educational orientation program. FT 0] 2] 4116 28] 50

24k, College entrance requirements and a
conditions to be met for success PTB 2] 4 4118 J12] 60
in the various colleges are a pert |FT ol 4] 4118 J2o]5k
of the orientetion program.

25. Provisions for occupational a
orientation include an occupa- Pr-b 4 E E 12 126 tg
tional informetion file and other FT .0 22 je2
appropriate literature.

26. Provisions for occupational a
orientation include field trips PT 6] 4| 620 fhofak
end audio-visual material. FrP 4|10 |20 |26 Jou ] 16

sl iieruiuitirnosnrmotl Lol Y VY 103 FE) A

b
business, professions, and other L ol 8 ik ke o2 ]ak
areas.

28. Pr:visiox;a for gccupational pg: 10130 10 {20 |12 18
orientation include a course or T o lol20 118110
units of study on occupations. 12

29. Evaluation of the orientation a
program and its effectiveness is mb b130 [14 1k J22 116

FT Lj32 114 J12 26 ] 12

made at regular intervals.

aPa:rt:-1: ime counselor program

bl"ull-t ime counselor program
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Criterion item 8 received a "weakness" rating from committee members
from schools with part-time counselors, end a rating which indicated a
need for study from committee members served by full-time counselors.

Criterion items 10, 16, and 18 were given "strength" ratings by
the respondents from schools with full-time counselors, while these same
items were given ratings by the members of guidance cammittees from
schools with part-time counselors that indicated e need for study.

Criterion item 26 was given a "strength” rating by committee members
from part-time counselor progrems while this seme item received a rating
from those responding from schools which had full-time counselors that
indiceted a need for study. These differences of ratings seem to indi-
cate that the guidance committee members representing progrems with full-
time counselors felt that their schools were providing a continuous or-
ientation program which involved school handbooks, speakers, and other
appropriste means to help students make necessary adjustments. Another
reflection was that respondents fram schools with part-time counselors
considered their program to be effective in meking provisions for occu-
pational orientation such as field trips and audio-visual materiel. In
general, guldance committee members from schobls representing both part-
time counselors and full-time expressed many indications of strength re-
garding the planned orientation services for students.

Appropriaste Information on Educational and Occupstional
Opportunities and Requirements

Table 14 reflects the responses of the 100 members of the guidance
committees concerning the aspproprieteness of the guideance program's

educational and occupational informetion service. The guidance committee
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TABLE 14

GUIDANCE COMMITTEE'S EVALUATION OF THE ELEMENTS PRESENT IN
PART-TIME AND FULL-TIME COUNSEIOR PROGRAMS AS SHOWN
BY RESPONSES TO CRITERION 3, PART 2

Does the program appropriate information on educational end occu-
pational opportunities and personesl-social problems?

Rating Guide
1. Does not apply 4, Present to limited extent
2. Missing, but needed S5S. Present to large extent
3. Present, but not satisfactory 6. Present to highly satisfactory
extent
Criterion Item Ratings By Per Cent (N = 50)
1] 2 Lis5 6
a
1. Current informstion regarding schola1- Prb 2l 2] a] 6ju6} k2
ships and loans is available. FrPl2) 6] 4] 6138} 54
2. Current college and university
catalogues pertaining to educa- H.z of 2] o1k f30] 54
tional opportunities are aveil- FE°lo] 41 2} 6]22] 66

able to students.

3. Current trade and technical school pT® ol 2| of22]30}] 56
-gatalogues pertaining to educational FrP ol sl 2]isf22] 58

opportunities are available to stu- —
-dents.

- 4, Business school catalogues per- s
taining to educationsl opportu- FL 10| ©] 2j10}3° 58
nities are available to students. FI 1o} 4] 2f12] 28] s

5s Current directories or private home pré
study school courses are avail- Frb 12 6] 6]22)26130
able to students. 14] oj20]28] 34

6. Current correspondence school cata- =
2] o] 4]20})26] 48

-logues perteining to educational
opportunities are available to stu- | 2} 6] of 14| 2k 5k

dents.

T. Trips to colleges or universities, P V
pertaining to educational informa- F'].'b 16 8 hl128} 16} 28
tion are mede availeble for stu- 8118]10]30]16]18

dents.

8. College days are utilized in

Pr®h6}20] 10} 10} 18] 26
resenting educationsl informa-
Eion to sgudents. Fr°| 8] 20} 12| 18] 18] 24
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TABLE 14--Continued

| Ratings By Per Cent (N = 50)
N Criterion Item T 12131 %15 5

9. Career days are utilized in present- P21k [18f 2] 8| 6 [ 52
ing educational information to stu- Frd | 6] 22]10 |18 |18 | 26
dents, ‘ . }

1C. Field trips to businesses, etc. PTR[16[14] B [2k |20 .18
are utilized in presenting educa- FTb| 2(18j20 {22 [20 | 18
tional information to students. '

11. Guest speakers are utilized in pre- Pre@T L[10] &+ [28 [22 32 |
senting educational information to FT° | o] 16l10 )36 |14 24
students. .

12, Assemblies are utilized in present- PIo| | ]| B[%2 |18 | 22
ing educational information to stu- FrP | o} 6]io |4k |18 22 |
dents.

13, Panel discussions are utilized in PT of28] 212214 14
presenting educational information FTP Ll6 3kjac ok | 4 ] 20
to students. ' ’

14, Occupational briefs are empldyed in PT> |10 10| 6 |16 | 34 2k |
making occupational information FP | 6]16] 2|28 |16 32
avallable to students.

15. Abstracts are employed in making PT>[14| B8] 2|28 |24 24
occupational information avail- FTP | 16 { 18]12 | 20 | 22 12
eble to students.

16. Monographs are employed in making PT® [16] 6] 8 [32[ 1k 2L
occupational information avail- FrP |1k | 16{2k [18] 22 | 16
able to students.

17. Pamphlets are employed in making PT ol 2] 2|34] 26 36
occupational information avail- Fr° | 2]10f10{20] 22 | 36
able to students.

18. Books on occupations are employed PT=| 2| 2] 822] 2% [ &2
in making occupational information Fr® | 2| 8li0f 28] 24 [ 28
available to students.

19. Speakers are employed in making oc- PTo | 8] 12[12 [ 18[ 20 30
cupational information available to Fr® | 4] 20|10/ 36] 1k 16 |

students.
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PABLE 1L4--Continued

Criterion Item

Ketings By Per Cent (N = 50)

1! 2 L1s5]6

20,

21,

22.

23.

2k,

25,

26.

27.

28.

29.

30.

Field trips are employed in meking
occupational informaetion availsble
to students.

Audio-visual meterisl bre employed
in meking occupational infcrmetion
available to students,

Occupational courses are employed
in meking occupational information
available to students.

Occupaticnal units in regularly
scheduled courses are employed in
making occupational information
available to students.

Homeroom occupetilional progrems are
employed in meking occupational
information available to students.

Extra-curricular activities (FTA,
FN, FHA,FFA) are employed in making
occupational information avail-
sble to students. T

Information regarding recreational
opportunities and facilities :1s
avallable for students.

Information regarding emotional
problems 1s provided to students.

Information regarding "growing up"
is provided to students.

Informastion regarding mental hygiene
is provided to students.

Information regarding emotional
development 1s provided to stu-
dents.

Pr> (18] 18] 0} 30 (18 [16
FI'" | 2| 22118} 30 j22 | 6

PP® | 4| 4|12{ 46 [20 (1%
0| 26}18]| 22 ]18 |16

pr? |32] 10{16] 14 {12 |16
P |12 34| 8)18 )18 |10

T2 2] 4| 6} 28116 |24
FI° | o] 28] 16} 26 |20 |10

PT: 48] 12] 6|10 |10 |2k
FT™ |36] 28| 10§14 | 6] 6

pre | 8] ol 4|24 |26 |38
FEP | 2| 8| 2]18 32|38

PT: 20| 4| 4j20 |28 |2k
Fr 6l 12116118 |22 |26

211634 j14 |28
16110138 |18 |12

o O\

PP | 6| 2{10]3% |20 |28
FI® | ol 10] 642 |24 |26

pr® | 2| 8|10]50 |18 |12
FrP 12| 22| 16| 2% |16 {10

PT | 2] 0| 10]52 }e6 |10
FPr°| 2/ 201832 {16 |12
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TABLE 1L4--Continued

Criterion Item

Ratings By Per Cent (N = 50)

il 21 3151 516
31, Informetion regarding social P | 2| of{10 |48 |22 |18
edjustments is provided to stwdents. PP _2]12 |12 J36 |24 | 14
32. Iﬂfomgtion regarding study skills a
is provided to stwudents. Hb 0| 210 |36 |20 }32
FT° | o 8112 |30 }36]1k
33. Informetion regarding cultural a
development is provided to students. mb bl &1 8 |haf2k 118
FT 0]l16] 6 |36 ]130]12
34. Information pertaining to
apprenticeships is made available Pr® [12] 6|10 |2k |2k |2k
to students. P | 6| 24 |12 Jok 20 |1k
35. Informetion pertaining to on-the-
Job training is mede available to PT: 10 6]10 |26 {22 |26
students. FT" | 2116 8 2k {14 ]36
36. Information pertaining to rehabil- =
itation services is made available P'l'b 2] 6| 2|26 28|36
to students. FT 0l 612 |34 }18]30
37. Informetion pertaining to public a
health services is mede available PT.D 6] 4| 232|223k
to students. FT 0f12)12 j40 |18 {18
38. Informetion pertaining to community
welfere programs is mede aveilable to |FI. | 4| 2| 8 |28 |20 |38
students. FRP | 212 )16 |38 16 {16
39. Meteriels are filed in swch menner =
that their use is encourasged and PT L} o]10 |22 |34 |30
facilitated. Fr° | o] 1212 |26 jau |26
bO. Films are publicized and mede
accessible to teachers and students, H.: 6] 6|18 |2k |18 |28
in regard to informational maeterials. |FT 0§30 )1k J18 |28 {10
k1. Informational materisls are publi- S
cized and mede accessible to teachers |FT | 8|14k | 8 |18 |18 |34
end students by means of display FI® | 0}16] 8 o6 |22 |28

racks.
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TABLE 1h4--Continued

Criterion Item Ratings By Per Cent (N = 50)
1121341516

42. Informationel materials are publi- PT: 12| 816 |28 |2k |22
cized and made accessible to FT 2116 | 4 |28 |2k |26
teachers and students by means of
bulletin boards.

43, Informational materials are publi- pro b2 {26 | 2 J16 | 8|16
cized and made accessible to FTP 28118 | 4 Je2 [20 | 8
teachers and students by means of
radio announcements.

44, Informationel materials are publi- o8
ckged and made accessible to b 3]0 2] 8|32 |1
teachers and students by meens of | FT 8J12 | 4 fak |34 }18
school or cammunity newspapers.

45, Informational materials are publi-

a ’ .
cized end made accessible to P:b 6] 84 4 ;6 30 26
teachers and students by means of FT L]16) 6]22] 30] 22
school or community ngwspapers.

46. The occupational information file
is current and up-to-date. PT% bl 21 2120 |28 | bk

FT 2| 6] b1k |34 ]bo

47. Educational and occupational infor- ———T
mation resources of the community PT: 6] 6| 8163232
have been assembled and are avail- FT° 110 {14 J20 1301 1h 22
eble for use.

48. Ehe ingor::tiog sirvicgs mat:riil PT: | 4|10 {3824 {20

s used extensively and regularly. FT 6114 |12 1381218

49. Current informetion hes been a
assembled concerning extended PTb 61 2| 2182250
educational and vocational FT 0] 81 4l16}12]60
opportunities such as college
and university catalogues.

90. Current informetion has been
assembled concerning extended pr®| 6] o] 2{20] 24|48
educational and vocational FTb 0] 6] 8|]12]20 |5k

opportunities such as trade
school catalogues.
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PABLE 1l4--Continued

Criterion Item

Ratings By Per Cent (N - 50)

1 2] 31 BT 5] 6

51. Current informetion has been PT: bl 4| 218|185k

assembled concerning extended FT of 8] 4¥]10]28]50

educationel and vocational

opportunities such as scholer-

ships end loan applicetion forms.
52. Current information has been

assembled concerning extended a

opportunities such as Armed Forces PTb Ll 2] o0l12128 |54

requirements and plans. FrP] o] 81 6] 8]30]48
53. Current information has been

assembled concerning extended a

educational end vocetional ;gb L o) ofak 28 Lk

opportunities such as vocational 2110 | 81622 k2

rehabilitation services.

aPart-time counselor program

bFull-time counselor program

members from schools thet had part-time counselors gave “strength"

ratings to 32 out of the 53 criterion items, while the respondents fram

schools with full-time counselors reported ratings to show "strength"

in 26 out of the same 53 criterion items of Teble 1i. Both groups of

evalustors gave the seme criterion items a similer rating with the

exception of the following:

three higher evaluation categories of over 75 when reted by guidance

committee members from schools with part-time counselors, while these

Criterion items 15, 21, and 29, received & summed percentage on the

seme items were given ratings which imply "weakness" by the respondents
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from schools which had full-time counselors.

Criterion item 44 was given a "strength" rating by the comnmittee
members from schools thet had full-time counselors, while this same
item received a rating which infers "weakness" when evaluated by committee
members fram schools with part-time counselors. Several criterion ltems
received a "strength" or "weakness" reting by one group of respondents
while the other grqup would give ratings which would indicate that a
study should be made of the criterion area. These differences in rating
seem to indicate thet the guidence conmittee members from schools with
part-~time counselors considered their school's guldance progrem to be
providing en effective educatlonal end occupational service to students.
They also implied that occupational information was being drawn from a
wide variety of sources and was easlily accessible to students. The full-
t ime counselors received ratings on items which would seem to indicate
that the guidance committee members considered the guidence progrem's
strongest area to be in providing adequate informationel meteriels to
students and teachers, This large number of criterion items in Table 1k
made it necessary thet they be considered in areas of emphasis, and not
as individual items in the educational and occupational information serv-

ice of the school's guidance program.

Appropriate Counseling Service
Table 15 expresses the responses of the 100 members of the guidance

committees in regard to the school's guidance program being eble to
provide appropriate counseling services for the students. The respondents
from schools who had guidance progrems organired with part-time coun-

selors gave "strength" ratings to exactly one-half of the 20 criterion
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TABLE 15

GUIDANCE COMMITTEE'S EVALUATION OF THE ELEMENTS PRESENT IN
PART-TIME AND FULL-TIME COUNSELOR PROGRAMS AS SHOWN
BY RESPONSES TO CRITERION L, PART 2

Does the program provide appropriate counseling service eppropriate
for the school and its student body?

Rating Guide
L. Present to limited extent

1. Does not apply

2. Missing, but needed 5. Present to large extent

3. Present, but not satisfactory Present to highly satisfactory

extent
Criterion Item Ratings By Per Cent (N = 50)
1 ]2 3] 4] 5] 6

1. Time is made available for counseling pT® 0]8 8 |au |18 [ ke
activities during regularly scheduled FIR 216 2 |14 |32 ] 4h
school periods.

2. The counselor has had training in [ PTE 0o]J2 o 811872
counseling techniques as well as a FIP 0]o0 0 8}3:4]58
variety of work experiences, both in
school and outside.

3. Students are referred to special P> | O] 2 | 6]18[24] 50
agencies for special services when FT? ol L 8]10}26] 52
warranted.

4, There is an in-service training pro- [ PT> | 24 [3% | 6| 14[12][ 10
gram in guidance for all the faculty. F® | 10 Jho f16] 22| 2] 10

5. Planned group guidance is a part of PT® | 18 J10 | 6] 28] 16[ 22
the school program. | _FIb | 16 |16 8]26] 16| 18

6. Counselors prepare case studies and 6|16 6] 12 | 28] 32
conduct case conferences. FI? | 12 |14 6]16]22] 30

7. Every school leaver is interviewed be- b 624 2] 22 [ 26] 20
fore leaving and a record is kept of FT 0110 J10f 22| 34] 24

possible causes for dropping out. The
counselor points out to the school
leaver the possibility of the stu-
dent's resumption of his program in

a school at & later time,
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TABIE 15--Continued

Criterion Item

Ratings By Per Cent (N - 50)

1 3] 4] 51 6

8. Students are aware of the counseling PT®| o ol 8l 12] 28 52
progrem and the services availaeble FI°| ol o 6]28] 28 38
in the program.

9. The counseling service operates in ppe
such menner that every student is seen b 12 J16 |1k ] 16] 30 |12
at least once each semester in a FT 6 118 |14 ]| 26]10]26
plenned conference-interview situation.

10. The counselor i1s relieved of those a _
responsibilities thet interfere with PTb 6 |12 (16| 2k |22 |20
end are incompatible with his duties FI"| 4 {10 ]| 2]16]|30]38
as a counselor.

11. Appropriste and up-to-dete records ]
are kept of each counseling contact. PTb 0|1k 1122022 |32

FI"1 o| 4] 8]16]22 150

12, Setisfactory facilities, such as a
office space, equipment, supplies, PTb 6| 220]16] 22|34
essistence, etc., are provided for FT 0| 4] 2}16}20}58
counseling.

13. Teachers are kept informed of con- a
ditions and facts derived from PTb b1 &) 6]20)18 )48
counseling sessions when such infor- FT 0] 8l12]12]28 {40
mation would be useful to them.

14, Each child is assisted to set up o
purposeful and achieveasble educational |PT 6] 2| 6|16 |34]36
and vocational plans. Pr°] o] 8 |10)22]38]32

15. The counselor studies the child's a
record end plans for each interview ;:b 20| 2f 8122156
before holding it. 0] 6] 6118 |2k]|k6

16. The staff understands end accepts the a
counseling service and feels free to PTb 0O 6| 8123242
make referrals to counselors. FT 2] 2] 4|ohj32]36

17. The counseling service is centered a
on the students and serving them. PTb ol 2| 6] 4]22]|66

) O] 4] 2]18]28]|u8
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TABLE 15--Continued

Criterion Item Ratings By Per Cent (N - 50)
1l 2 3 4 5 6

18. School leavers are interviewed before |PT®] L4L]18| 8|26 |20 |24
they depart and cause or probable FTP | 2]16| 820 |22 )32
cause for leaving is determined and
this information is mede a matter of

record.
19. Counselors and the staff generally prel 2| 6l 2110 34 | 46
are aware of state and local reha- ] ol 6] k| 6 32| 52

bilitation services and regularly
refer deserving persons to them.

20. Evsluetion of the counseling service a
and its accomplishments is made PT

. 12 12§22 |36} 14
regularly and systematically. FT

2h 1226 114 | 22

N &

a
Part-time counselor program

b _ ‘
Full-time counselor program

items, while those representing schools with full-time counselors gave
"strength" ratings to 14 of the 20 items that meke up Table 15. Both
groups of evaluators geve the same criterion items a rating of "strength"
or "weakness" with the exception of the following:

Criterion items 7, 10, 11, and 12 were given "strength" ratings by
the members of guidance ccmmittees from schools which employed full-time
counselors, while these same items were given ratings between 60 and Tk
per cent by the respondents from schools with part-time counselors. Criterion
item 4 received a "weakness" rating by both groups of evaluators, while item

9 received a "weakness" rating from committee members from schools with part-
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time counselors and a rating which implied a need for study from members
served bty full-time counselors.

Criterion items 10 and 12 would seem to indicate that the full-time
counselors were regarded more effective in obtaining the physical and
psychological climate necessary ;or an effective counseling program, and
criterion item 11 revealed that they were more successful in keeping
appropriaie and up-to-date records on each counseling contact. They were
also rated in criterion item 7 as more aple to provide interviews with
every school leaver, and was able to keep records on what caused the stu-
dent to drop out of school.

It is interesting to note that the areas of group guidance, case
studies, and in-service training programs were rated as inadequate by
both groups of evaluators. These areas are time consuming and would be
extremely difficult to provide adequately with the high counselor-studeny

ratio prevalent in the schools that participated in this study.

Comprehensive Placement Service

Table 16 discloses the responses of the 160 members of the guidance
committee~ pertaining to the ability of the schools to provide a compre-
hensive placement service which would include such activities as helping
students decide which courses to take, extra-curricular activities, and
which Jjobs would be best for them. It is interesting to note that guid-
ance committee members from schools with part-time counselors gave ratings
to indicate "strength" in only 2 of the 1U4 criterion items, while the
respondents from full-time counselors gave "strength" ratings to 4 out

of the 14 items in Table 16. Only criterion items regarding the
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TABLE 16

GUIDANCE COMMITTEE'S EVALUATION OF THE ELEMENTS PRESENT IN
PART-TIME AND FULL-TIME COUNSELOR PROGRAMS AS SHOWN
BY RESPONSES TO CRITERION 5, PART 2

Does the school provide a comprehensive placement service such as
assistance provided students in helping them decide which courses,
extre -curricular activities, programs, or jobs would be best for
them.

Rating Guide

1. Does not apply 4, ©Present to limited extent

2. Missing, but needed 5. Present to large extent '

3. Present, but not satisfactory 6. Present to highly satisfactory

extent
Criterion Item Ratings By Per Cent (N = 50)
11213141516

1. The school operates a vocational Pre |so |24 | 6 |10 | 0 {10
placement service. | PTP (20 |36 | 8 f16 | 6 fib

2. The placement service cooperates [PT&JLO [0 [IO[ &4 | 6 10
with other guidance services. | Prb 22 36 | 6 |10 10 |16

3. The responsibility for placement ?Tg 212 Jl4 | 4] 8110
is definitely assigned. FT° | 26 |}2 10 [ 4 J18 [10

4., The school assists pupils in learn- 16 [28 [20 [12 |20
ing "how to apply for a job." Fro | 216 |10 (40 |18 I 1k

5. The school studies each child's ) 21201 4 [30 ]24 |20
record with a view to placing him FTb | o] 6 8 |24 |34 |28
in the courses where he has maximum ‘
possibilities of success.

6. The school tries to encourage stu- o] 8] 6]16 |40 |30
dents to participate in extra- F*| o 6] 8]16 |34 |36
curricular activities that seem
most promising to them.

7. Each child is placed in the program [PT8 | 2[16] B8 [32 [22 |20
for which he is best suited. FT° | ol 6] 6]30(3u |2u

8. The placement service cooperates very 3Bj26] 6 810 |12
closely with other guidance services FTP |16 |22 110 f12 |20 | 20

and all phases of the school program.
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TABLE 16--Continued

Criterion Item

Ratings By Per Cent (N « 50)]

112134151 6

9. Each child is encouraged to partici- Prel o J1o | 830 |28 ]2k

pate in the extra-curricular activity FP]| o] 6] k)28 ]2u]38
for which he is best suited.

10. Parents are fully and regularly P8l 4 |12 |10]30 18] 26
informed of the courses, progrems, FTP 4 16| 6122 |18 2&4
etc., in the school in which their
children are placed.

11. Assistance is provided, when needed, prétak Jeo| 830 0]18
in securing part-time or summer jobs FrP| 18 Jok J16]22]12] 8
end full-time employment for school
leavers.

12, Students and the community are aware a 8
of the placement service and the PTb 32 20 (18118 2] 10
nature of assistence it provides. FI°1 34 |26 J10]10] 8112

13. The placement service cooperates with a ]
community agencies. PTb 34 16 |18] 10 6] 16

FT of30 | 6] 8]10] 16

14, BEvaluation of the placement service .
and its accamplishments is made PTb 34|22 |26) 14| Of 14
regularly and systematically. FT 430 ] 8]12| 4} 12

a
Part-time counselor program

bFull-time counselor program

encouragement of students to perticipate in appropriate extra-curricular

activities received a "strength" rating from guidance committee members

representing schools with part-time counselors.

Criterion items 5, 6, 7, snd 9 were given “strength" ratings by

respondents from schools with full-time counselors.

These ratings would

indicate that the full-time counselors were considered by the evaluators
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to be providing the appropriate services which enables students to receive
help in selection of extra-curricular activities and placement in sppro-
priate courses of study.

In general, this section of the evaluation instrument reveals thet
guidance committee membérs from schools organized with part-time counse-
lors as well as those representing full-time counselors, didn't think that
the guidance programs were providing a comprehensive placement service for
the students. This is reflected in the smsll number of criterion items
that received "strength" ratings by both groups of guildance committee
members. Placement in schools as well as placement on Jobs is a time con-
suming process and is often neglected by counselors because other school
personnel and outside agencies, such as the Employment Commission, also

have this responsibility.

Planned and Systematic Follow-up Service

Table 17 presents the ratings of the 100 members of the guidance com-
mittees in regard to the quality of systematic follow-up programs that
were in the schools that participated in this study. Only criterion items
L and 13 received ratings which indicated "strength", and both of these
vere given by guidance committee members who were from schools that had
full-time counselors. None of the respondents representing schools with
part-time counselors gave ratings of "strength" to any criterion item in
Table 17. This appears to point out that the members of these committees
didn't think that their guidance program was providing for a planned and
systematic follow-up service. The members of the guidance camittees from
schools with full-time counselors inferred by their "strength" rating of

criterion item 4 that the schools were keeping information on the pumber
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TABIE 17
GUIDANCE COMMITTEE'S EVALUATION OF THE ELEMENTS FRESENT IN
PART-TIME AND FULL-TIME COUNSELOR PROGRAMS AS SHOWN
BY RESPONSES TO CRITERION 6, PART 2

Does the program provide for a planned systematic follow-up service?

Rating Guide
1. Does not epply 4, Present to limited extent
2. Missing, but needed 5. Present to large extent
3. Present, but not satisfactory 6. Present to highly satisfactory
extent
. — Ratings % Per Cent (N = 50)
Criterion Item 3 TT3 %
1. Employers are used in the follow-up pr;' 26|38]16|l12]1 8 |10
of students. FTOlak |22 j16] 28 |12 8l

2, The service follows up each pupil PT'IEB EBEIF: IR lq
when he goes to work for purposes Froja8 |2k [18]26 |10 | b
of determining his success on the ]
job and to evaluate the contribution

of the counseling service to his oc-
cupational adjustment.

3. The results of the follow-up are PTS30 |42 [10| 2| © 8
published in order to better the Frdj36 (34 Jiofao | 4 | L
school's public relations.

L, T™a school keeps information on the 1 1 8 16
nunber of drop-outs, why they left nbl 2 |1o 10 |16 |28 | 3k
school, and where they go. S

5. The follow-up service provides the PTY16 |32 ]| 6]20] 6 [ 20
percentage of those who started to FrP| 8 |18 |12 |20 |20 22 |
college and those graduated. ' '

6. The follow-up shows the kinds of Pr'lla |52 6| & 10
occupations the majority of drop- PTY116 |26 |10 |32 |12 N

outs and graduates eventually enter.

7. Periodic follow-up studies are made . PT éli Lol 4Jiof10
of all "school leavers," whether they| FT |18 ]36 |10 ]1kL |16
be graduates or drop-outs. '

8, Student help is utilised in collect- . ., o822 2]18 & 2
ing, compiling, and tabulating foliv.4 FT®|.2]28 |16} 14| 16 L
up data.

[
o of
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TABLE 17--Continued

Criterion Item

Ratings By Per Cent (N = 50)

a2l 21 314151 6

9.

10.

11.

12.

13.

The purpose and procedure for
follow-up studles is explained
to students while they are still
in school with a view to securing
their cooperation in supplying
information later.

Follow-up studies are made to
determine former students' success
on-the-job and to secure information
to assist in evaluating the effec-
tiveness of the guidance program in
general snd the counseling service
in particular.

An evelustion report on qualify of
preparation and nature of performance
is sought from college attended by
former students and/or places of
employment. Speclal effort is made
to determine the cause of frequent
absences and tardinesses.

The findings of follow-up studies
are implemented to provide better
guidance services and a better
school progrem in genersl.

Special effort i1s made to deter-
mine the cause of frequent and
excessive absences and tardies

- of individual pupils.

pr8 |26 130] 6 |10 10} 18
FI® 130 [28 )14 |10 J12] 6

Préloo]lau]2010}) 420

prél26] 32| 4|12| 8} 18
FIP {00 24) 28|25 28] 16

préli1o] 14§ 10| 18{ 18{ 30

8
Part-time counselor program

b
Full-time counselor program

of dropouts, why they left school, end where they go. It is of interest

to note thaet all of the schools with full-time counselor programs, which



103
participated in this study, were also members of a State Holding Power
Project. Participaetion in this Holding Power Project enabled these
schools to provide important follow-up informetion on students who leave
school before gradustion. The fact that only a few of the schools with
part-time counselor progreams were also involved in this State Holding
Pover Project, adds some insight into why they were given a "weakness"
rating on criterion item L,

In general, this section of the evaluation study suggests that mem-
bers of the guidance committee from schools with both full-time and part-
time counselors felt thet their schools were not providing a well-planned
and systematic follow-up service. Follow-up studies, like evaluative
studies, ere extremely time consuming end cen only be effectively carried
out when school administrators are made to realize that such activities
vill provide valusble information for use in expanding and up-grading
guidance programs.

The responses of guidance committee members from schools that have
organized their guidance programs with full-time counselors gave "strength"
ratings to 67 of the 129 criterion items that make up the tables pertain-
ing to the personal data and record service, planned orientation service,
educational and occupationsl information service, and the counseling serv-
ice. The same four basic guidance services received "strength" ratings
on T6 of the 129 criterion items as evaluated by members of guidance com-
mittees from schools with part-time counselors. o

The criterion items that made up the sections regarding the place-
ment services and the follow-up services, were given "strength" ratings

on only 2 of the 27 items when rated by guidance committee membera from
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schools with part-time counselors. The same guidance services recelved
"strength" retings on 6 of the 27 criterion items by the members of guid-
ance committees from schools with full-time counselors.

In genersl, both the full-time counselor program and the part-time
counselor program were consldered by their guidance committee members to
be providing an adequate personal data and records service, planned ori-
entation services, educational and occupstional information service, and
counseling service. The placement service and the follow-up service were
not rated es adequate by guidance committee members from schools with

full-time counselors or committee members from schools with part-time

counselors.



CHAPTER VII
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

This study hes reported the evaluation of administrators, students,
parents, and guldence committees from twenty selected secondary schools
in Oklehoma. Ten of these schools had guldsnce progrems orgenized with
part-time counselors and 1C schools had full-time counselors. The

Oklahoma Guidance Program Evaluation Instrument was used and data pertain-

ing to the various aspects of the school's guidance program has been
reported.
The purpose of this chapter is to present the major findings,

conclusions, and recoammendations of this investigation.

Summery of Findings

A review of the literature revealed that there were only a limit-
ed number of guidance progrem evaluative studies, and none were found
that incorporated the four dimensions presented in this study. The
four dimensions of this study being the responses of administrators,
students, parents, and a five member guidance committee.

Administrator's of schools with full-time counselors indicated
that their guidance programs had been planned and based on the concepts
and philosophy generally regarded as essentisl for effective guidance.
The administrators who had organized their guidance programs with part-

time counselors gave "weakness" ratings to criterion items regarding

105
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the understanding of the guidence program by teachers.

Administrators of schools with full-time counselors and also those
from schools with part-time counselors gave "strength" ratings to all
criterion items which pertained to their encouragement and support of the
guidance progrem.

Administrators of schools with both types of guifdance program or-
ganization, gave "strength" ratings to all criterion items that were
concerned with provisions mede to actively involve teachers in the guid-
ance progrem.

Administrators of schools with full-time counselors and those with
part-time counselors gave "strength" ratings to all criterion items which
reflected the qualifications, and certification of their guidance per-
sonnel.

Physical faclilities for guidance services were being adequately
provided for both the full-time counselor programs and the part-time
counselor program.

All criterion items relating to the services of the guidance
office being available during all school hours were given "strength"
ratings by administrators with full-time counselors and "weakness" rat-
ings by edministrators with part-time counselors.

Students indicated by their responses that they were not famil-
iar with all opportunities and service being made aveilsble by the
school's guidance program.

Only students with full-time counselors gave "strength" ratings
to criterion items that were concerned with the school's attempt to

provide a planned program to help students enrolling for the first time
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learn about such things as school rules and regulations, requirements
for graduation, club activities, and building arrsngements.

Parents of students served by full-time counselors as well as
those representing part-time counselors indicated that they were famil-
iar with the counseling services and also the standardized testing that
was taking place in the schools.

Parents indicated thet only a small percentage had been invited
for a conference with the counselor, and that an even smaller percent-
age had actually been to the school for a telk with their child's coun-
selor during the past year.

Guidence committee members from schools with full-time counselors
as well as those from schools with part-time counselors gave “strength"
ratings to most of the criterion items which referred to the school
maintaining en appropriaste personal date and record service. Ratings
were also given by both groups which seemed to imply that the schools
were not instructing teachers on the proper use of cumulative records
and that data on the health ahnd physical status of students had not
been secured and kept up-to-date.

The guidence conmittees representing schools with both part-time
end full-time counselors reported a show of strength when responding to
the criterion items which pertained to the school providing & planned
orientation service for the students.

The greatest dlsplay of strength given to the part-time counselor
progrem wes received as guidance committee members responded to the cri?
terion items which were concerned with the schools providing appro-

priate information on educational and occupaticnal opportunities, and
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requirements, as well as help received by students on personal-social
problems.

Guidance committee members from schools with full-time counselors
considered their schools to be providing appropriate counseling services
to students, while committee members representing schools with part-time
counselors rated about one-half of the services as being adequate.

The school's progrem to provide a comprehensive placement service
for its students was given ratings by both groups of guidance committee
members which indicated thet this part of the guidence program wes not
providing edequete services to students. This inadequacy was reflected
es only approximetely 20 per cent of the criterion items perteining to
placement services were given ratings of "strength".

Guidance comittee members from schools with part-time counselors
as well as those from schools with full-time counselors considered theilr
school's efforts to provide for a planned and systematic follow-up

service to be unsuccessful.

Conclusions

The following conclusions were drawn from the data presented in
the tables, and pertain only to the participants of this study.

1. Administrators believe that schools with full-time counselor
progreme are more likely to have guideance programs which are more sound-
ly conceived and organized on the concepts and philosophy generally re-
garded as essential, than are schools which have part-time counselor
progrems.

2. Administrators with full-time counselor progrems are able to
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give extensive encouragement and support to guidance progrems, while
administrators with part-time counselor programs are not able to provide
all provisions which are necessary for a comprehensive guidance progrem.

3. Administrators of schools with full-time counselors &s well as
those with pert-time counselors feel that they are able to effectively
involve teachers in guidasnce programs.

4, Counselors who are assigned on a part-time basis, as well as
those who are full-time, are considered by aedministrators to be train-
ed, quelified, and certificated in such a menner as to be effective in
providing guldance services.

5. Adequate physicel facilities for guidance services are being
provided but edministrators with part-time counselors are not able to
make the services of the counseling office available during all school
hours.

6. In general, students served by both full-time and part-time
counselors are not aware of many of the services being provided by thelr
school's guidance program.

T. Students served by both part-time and full-time counselors are
receiving adequate informetion about their interests end abilities, and
also sufficient help in applying this information to course selection
as well as eppropriaste occupations to be considered.

8. Students with part-time as well as full-time counselors, con-
sider the help they are receiving on deciding whether they should go t¢
college and also the help on personal problemes to be sufficient and sat-
isfactory.

9. Students with both full-time and part-time counselors are not
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receiving adequate help in such areas as occupational information, know-
ledge of job trends, and opportunities for part-time and/or full-time
Jobs. -

10. Parents believe that neither full-time counselors nor part-
time counselors are effective in the area of personal guldance, and
that children talked to them in preference to the school counselors on
matters pertaining to personal and socisl problems.

1l. Schools with full-time counselors and also those with part-
time counselors are able to provide sdequate personal date and record
services, planned orientation services, edﬁbétional end occupetional in-
formetion services, end counseling services, but are not providing ade-
quate placement and follow-up services to meet the needs of students.

12, Neither the full-time counselor program nor the part-time
counselor progrem have a preponderance of featurec which would insure

one organizational plan to be more effective than the other.

Recommendat ions

1. An administrative problem revealed by this study is the need
for scheduling part-time counselors in such a manner that guidance serv-
ices will be availaeble to students every school hour of the day. Since
the availebility of counselors was one of thé areas of weakness for the
part-time counselor program, it is recommended that this be made adequate
by administrators providing the leadership to insure that a counselor is
scheduled in the guidance office each period of the day.

2. B8Students inferred in this study that they were not familiar
with the services of the school's guidance progrem for providing occu-

pational informetion, knowledge of Job trends, end information on part-
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time and/or full-time Jjobs. It is recommended that schools develop a
plenned and systematic procedure for meking students aware of the help
they may receive from the guldance progrem, and it is further recommen-
ded thet such agencies as the Oklehome Employment Commission, the United
States Department of Labor, and the Guidance Branch of the Oklahoma State
Department of Edueation be utilized in this progrem.

3. Parents indiceted in this study thet only a small percentage
of them had ever received an invitation from the counselor to came to
the school for an interview. The exclusion of parenté from the planned
program to guilde youth is denying the guidance program of & sphere of
influence which is vitel to it's ultimate success. Since the degree of
parental involvement and understending of the guidence program is gen-
erally in direct proportion to the schools orgenized efforts to encour-
age such participation, it is recommended that counselors invite all
perents to come to the school for an interview. It is also recommended
that administrators provide a lower counselor-student rstio so that
adequate time cen be provided for these parent conferences.

4. Guidence committee members seemed to signify that they were not
femiliar with all of the services being provided by the school's guid-
ance program. This need for faculty in-service training programs can
Se best satisfied by a co-operative effort involving the local school
personnel and consultants fram other agencies. Therefore, to assist
the schools in their efforts to provide an effective in-service training
program, it is recommended that state colleges and universities make
qualified personnel availlable and that local secondary schools utilize

these people.
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5. This study has pointed out some strong features to be found in
both types of guidance programs, those organized with full-time counse-
lors and those orgesnized with part-time counselors. Since the admin-
istrators, students, parents, and guidence committee members who partici-
pated in this study, didn't give either organizational plan a decisive
margin of strength ratings, it is recommended that secondary schools
use the organizational plan which will enable the school's guidance

obJjectives to be achieved.
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DALE AND CHALL FORMULA FOR PREDICTING READABILITY
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APPENDIX B

JURY OF COUNSELOR EDUCATORS

Dr. Fred R. Lawson 6.
Director of Student Teaching
Northwestern State College

Alve, Oklahoma

Dr. Herold Budde 7.
Professor of Education & Psychology
Southwestern State College

Weatherford, Cklahoma

Dr. E. C. Hall 8.
Chairman, Graduate School

Central State College

Edmond, Oklahoma

Dr. G. Pat Powers 9.
Professor of Education

Southeastern State College

Durent, Oklahoma

Dr. Jim Tete 10.
Professor of Education

East Central Stete College

Ada, Oklshoma

114

Dr. J. F. Plett

Professor of Education
Northeastern State College
Tahlequah, Oklahoma

Dr. George Small
Professor of Education
University of Tulsa
Tulsa, Oklehoma

Mr. Kenneth Sorey
Professor of Education
Phillips University
Enid, Oklehama

Dr. F. F. Gaither
Professor of Education
University of Oklahoma
Normen, Oklahoma

Dr. Price Ewens, Director
Student Personnel
Oklahoma State University
Stillwater, Oklshoma



APPENDIX C
ADMINISTRATOR'S EVALUATION CRITERIA - FOR THE FOUNDATION ELEMENTS OF

THE GUIDANCE PROGRAM

Statement of Guiding Principles

The successful operstion ¢f a guidence progrem requires a co-
operative relationship between 81l school personnel. This relationship
will usually be present if consideration has been given to certain
elements considered basic to an effective program. The foundation
elements proposed here are considered basic.

These criterie have been developed in the belief that each cri=-
terion represents a foundation stone upon which en effective guidance
program must rest.

The position 1s tsken that a proper evalustion of the guidance
progrem begins with a study of the concepts upon which the program
rests. Further, that the basis for the progrem should be generaslly
accepted guidence concepts and philosophy.

These criteria are based upon these principles.

Scale for Evaluating Each Section

This program is to be Judged on the basis of conditions found when
studied by these criteria. The following retings are to be used when
the conditions related to each criterion are evaluated.

1. Does not apply L, Present to limited ex-
2. Missing, but needed tent
3. Present, but not satisfactory 5. Present to large extent
6. Present to highly satis-
factory extent

Each criterion item should be given the rating that seems most
representative of the existing conditions at your school. This evaluation
is to be based on present conditions and not on what should ideally be
present.
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APPENDIX D
STUDENT 'S EVALUATION CRITERIA - FOR UNDERSTANDING

WHAT THE GUIDANCE PROGRAM DOES FOR THEM

Statement of Guiding Principles

This is a questionnaire to determine how much you know about some
of the things your school is trying to do for 1ts students. Read each
question and record your answer by placing & check mark in the proper
coclumn to the right of the questions.

Scale for Evelusting Each Section

All questions should be answered by checking one of the following:
Yes No Don't Know
Each criterion item should be given the rating that seems most
representative of the existing conditions at your school. This

evaluation is to be based on present conditions and not on what should
ideally be present.
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APPENDIX E
PARENT'S EVALUATION CRITERIA - FOR UNDERSTANDING

WHAT THE GUIDANCE PROGRAM MEANS TO THEM

Statement of Guiding Principles

This is a questionnaire to determine how much you know about some
of the things your school is trying to do for it's students. Read each
question and record your answer by placing a check mark in the proper
column to the right of the questions.

Scale for Evaluating Each Section

All questions should be answered by checking one of the following:
Yes No Don't Know
Each criterion item should be given the rating that seems most
representative of the existing conditions at your school. This

evaluation is to be based on present conditions and not on what should
ideally be present.
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APPENDIX F
GUIDANCE COMMITTEE'S EVALUATION CRITERIA - FOR UNDERSTANDING

WHAT SERVICES THE GUIDANCE PROGRAM PROVIDES

Statement of Guiding Principles

This is a questionnaire to determine how much you know about some
of the things your school is trying to do for 1ts studemts. Read each
question and record your asnswer by placing a check mark in the proper
column to the right of the question.

Scale for Evaluating Criterion 9, Part 1

All questions should be answered by checking one of the following:

Yes No Don't Know

Scale for Evaluating Criterion 1-6, Part II

This program is to be judged on the basis of conditions found when
studied by these criteria. The following ratings are to be used when
the conditions related to each criterion are evaluated.

1. Does not apply 4, Present to limited extent
2. Missing, but needed 5. Present to large extent

3. Present, but not satisfactory 6. Present to highly
satisfactory extent

Each criterion item should be given the rating that seems most
representative of the existing conditions at your school. This
evalustion is to be besed on present conditions and not on what should

ideally be present,
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& APPENDIX G

OKLAHOMA

REQUIREMENTS FOR COUNSELOR CERTIFICATION

General Regulations of Eligibility

The applicant shall be a citizen of the United States of America
or shall submit official evidence of the possession of a valid declar-
ation of intention at the time of application, except this shall not
apply to teachers from other countries teaching in the United States
on en exchange basis.

The applicant shall be a graduate of an accredited four-year col-
lege or university and shall hold the standerd baccaleureste degree,
the only exceptions being the trade snd industrial education teachers
and those applying for the temporary or provisional special certificate
for distributive education, diversified occupations, and vocational
technical education.

One who holds an expired standard certificate is not eligible for
a provisional certificate o0f the same type but is required to meet
requirements for its renewsl or a new standard certificate,

Anyone who has completed an approved standard certificete program
and who meets all other requirements, including having had at least
eight semester hours of college credit in the past five years, shall be

allowed five years in which to apply for the certificate without having
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to do edditional work regerdless of chenges in requirements during that
time.

A person who does not apply for the certificate within the allowed
five-year period is feqpired to meet existing requirements at the time
of application and to have taken en additional eight semester hours of
college credit in the pasﬁ five years.

Experience in an accredited school during the five years Jjust
passed mey be substituted for the eight semester hours of credit at
the rate of three semester hour's credit for each year of such experi-
ence.

The epplicant shall possess the character and general fitness to
be licensed to enter the teaching profession, according to student
rating by the preparing institution, to be eligible for the standard
or provisional certificate.

The epplicent shall present a statement on the regular Stete Board
of Educetion form, signed by a licensed physicien, certifying that the
applicant is in good health and free of eny cammunicaeble disease. Only
one such health certificate is required within the seme six-month peri-
od vhen more than one certificate is applied for during that period
of time.

An applicant for a certificate which requires completion of en
approved certificate program sheall be recommended by the preparing
institution for the certificate desired if work was completed in
Oklehama.

Applicants for the temporary certificate shall present a declara-

tion of intent to employ together with a statement that a fully quplified
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teacher is not avalleble and a request for the issurance of a certificate
from a local school superintendent.

Evidence of having completed all academic course requirements speci-
fied for the certificate desired shall be presented as a part of the
application. A statement from the preparing institution, declaring
the applicant to have completed an approved teacher-education program
of the same type as the certificate sought, will normally be accepted
a8 satlsfying this requirement for those seeking a certificate which
requires completion of an approved program who did their preparation in
an Oklahoma college or university.

A fee of one dollar to the State Board of Education shall accompany

all applications.

COUNSELOR (SCHOOL - GRADES 1-12)
This certificate authorizes the holder to serve as a counselor or

as a superivsor of counselors either on a part-time or full-time basis.

Standard School Counselor Certificate
The applicant shall satisfy all general regulations of eligibility.
The applicant shall hold a valid Oklehoma standerd or life teaching
certificate.
The applicant shall have had & minimum of two full years of satis-
factory teaching experience,
The applicant shall have hed not less then 12 months of work experi-
ence; such experience may be cumulative. Work experience in the
armed services or as a teacher or as an employee of one's parents

is not acceptable in fulfilling this requirement, either in whole
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or in part. This requirement shall be waived for any person who
has a minimum of three years of experience as a school counselor
or who served as a school counselor during the year 1954-55,
The applicant shell have a master's degree from an approved college
or university and shall have completed en approved program for the
preparation of school counselors if academic work was done in
Oklahoma. Out-of-state applicents are required to complete course
work which satisfies all ecademic requirements enumerated by the
Minimum Essentials for Approved Teacher-Certificate Progreams:
An approved program shall include a minimum of 18 semester hours
of graduate work distributed as follows:
1. Basic guidance courses - eight semester hours.
2, Curriculum construction - two semester hours.
3. Educational measurements - three semester hours. (The major
emphasis in this area shall be on the administration and na-
ture of group tests and the use of the results of such tests

in helping children.)
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