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SAUDI STUDENTS IN THE UNITED STATES,

UNIVERSITY GOALS AND FUNCTIONS

CHAPTER I

INTRODUCTION

Background of this Problem

Perhaps the most significant facts about Saudi Arabia
today are the rapid social, educational and economic changes
which it and many other new or developing nations are under-
going. Much of the stimulus for the rapid change is a direct
outgrowth of interaction with other advanced and developing
countries, from the steadily increasing income from oil, and
from the effort on the part of the Saudi to advance and mod-
ernize their nation. This effort involves, among other things,
the construstion of higher educational institutions, which are
to be based on the society's most urgent needs.

Undoubtedly one of the most important consequences of
modernizing a nation is the great demand for educated man-
power. Saudi Arabia's government feels the need for capable
young people to take important roles in a variety of éreas,

such as economic, political, technological, scientific, and



educational. Consequently, the government of Saudi Arabkia
has been granting scholarships to its people of potential for
study abroad for more than twenty years. In 1951, there were
nine undergraduate students under the Ministry of Education
program. At present, there are more than seven hurnéred stu-
dents, of whom approximately 300 are working toward a post
baccalaureate degree. Although the majority of students are
supported by the Ministry of Education, there are some who are
sponsored by other governmental institutions or agencies such
as the Ministry of Defense and Aviation, Riyadh University,
and King Abdulaziz University. Since 1969 the number of
graduate students has been increasing and the undergraduate
decreasing. This is mainly due to the opening of several
colleges and departments within the existing universities in
Saudi Arabia.

The major portion of Saudi students abroad are in the
U.S. because that very high percentage of students experience
far more academic success in American institutions of higher
learning than their fellcw countrymen experience in other
countries, "Saudi Arabia is currently spending more than $6
million annually on Zfits_? student education in the United
States, more than / it spends_7 in all the rest of the world

. - : Lol
combined / on its student education /.*

lSaudi Arabia Today, Vol. 6, No. 1, Jan. 1968, p. 1.
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In the past, almost all of the American educated students
filled key position in governmental and private agcncies.

Among the American universities alumni are ministers, deputy
ministers, university presidents and college deans, and direc-
tors of very important organizations. In fact, prominent among
their society are the educated Saudis, and thus they will remain
as long as the mass of people and the high authority in the
country have an increased favorable expectation from the highly
educated people. They are expected to have a major role in
providing positive guidance to the whole process of change
going on in the different aspects of life. 1Indeed, Saudi intel-
lectuals are regarded as people of ideas and are expected not
only to think profoundly about the national problems, but to
take the necessary steps to translate their thoughts into
practice--to bring their skills to bear on the problems facing
the nation.

Thus, every public institution in Saudi Arabia is to be
very much influenced by the Saudi students upon their return.
Colleges and universities are no exception. So it is the
theme presented here that educated Saudis (intellectuals)will
make or will help others to make important decisions on national
matters. Given the influential positions which the intellec-
tuals occupy in the nation, the contributions which they make

or fail to make to Saudi Arabia will affect the whole course



the nation is undertaking.

For the purpose of this study, the emphasis should be put
on exploring how important are the educated Saudis who obtain
their degree from abrocad, as they represent a large segment
of the Saudi educated population. One might realize the impor-
tance of Saudi students abroad when the general methods used
in selecting them and sending these students to pursue their
education are explained. The young people with high personal
qualifications, achievement and apparent potential are sup-
posed to be the only privileged group to be educated abroad.
Furthermore, with the exception of very limited religious
programs, there is no graduate study inside Saudi Arabia. That
means post baccalaureate degrees can only be obtained from
foreign universities. Approximately 75% of Saudi graduate
students are currently enrolled in American institutions of
higher education. 2

To turn to the other dimension of this study, orne can
hardly dispute the fact that one of the fundamental questions
usually confronting every organization is to either determine
its goals and functions or modify the ones it has. There are
goals for every institution as stated and supported by its

founders, but goals often need to be changed due to the existing

ZThis figure was collected from Central Department of
Statistics, Statistical Yearbook 1970, 6th Issue, Kingdom of
Saudi Arabia.
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circumstances or the thinking of the organization's partici-
pants about *he overall goals and functions of the given insti-
tution.

The goals of colleges and universities are sometimes myth
and sometimes taken for granted to be some sort of teaching,
research and/cr public service. Furthermore, goals frequently
even fail to be stated in any form by some universities, as is
the case of Riyadh University in Saudi Arabia, which has no
such statement in all its available catalogues and publications.
It is a rather difficult task for the human element in any
organization to help that organization produce and contribute
for its well being if they are not aware of its detailed goals
and functions.

Saudi Arabia as an emerging country has its own needs and
problems which can not be solved merely by other countries'
experiences. Certainly, past foreign experiences should not
be overlooked, but they ought not to be conceived as the reme-
dies for whatever problems the country encounters. Saudi insti-
tutions of higher education must have clear objectives set to
coincide with the country's overall development. The fact
that Saudis with the necessary academic qualifications and
interest will certainly influence the development of institutions
of higher education in their country, and even will shzape the

overall development of the Kingdom, has been recognized by the



Saudi government for a long time, as reflected in many official
publications and statements.

It is therefore the purpose of this study to find out what
the people of Saudi Arabia, who are currently attending Amer-
ican institutions of higher learning, think to be the goals
and functions of institutions of higher education in their

homeland.

Statement of the Problem

The problem for this study is to investigate the perceptions
of Saudi students in the United States regarding what the goals
and functions of the university should be. It is to try to
answer the question "What do potential leaders of Saudi Arabia
attending American institutions of higher learning think should
be the goals and functions cf higher education, particularly
in Saudi Arabia?” More specifically, the purpose of the study
is to assess the perceptions of importance of a set and a cat-
egory of university goals among Saudi students at American
institutions of higher education inside the U.S. as of the
academic year 1971-72.

In order to answer the above question, the study attempts
to determine “he relationship between (1) perceptions cf univer-
sity goals and functions; and (2) the following independent

variables:



Field of Study

Educational Level

Work Experience Versus Non-Experience
Nature of Past Work Experience

. Expected Job (After Graduation)
Length of Say in UG.S5.A.

Regional Background

. Marital Status.

ta el o B I O Bl o B @ Wl o v Il o

The Significance of the Study

The significance of this study can be easily recognize
when one realizes the fact that Saudi students are a very impor-
tant factor for shaping the future of their country as a whole

and colleges and universities in particular. The following

facts certainly sustain the preceding statement:>

1) A range estimate of Saudi Arabian population
runs from 3.5 to 7 million, of whom only 573,693 people
are enrolled in schools at all levels, including those
who study abroad as of 1970-71.

2) Of the above student figures, only 1.8% are at
the university level and above.

3) Of the university level and above, around 18%
are enrolled in American and other foreign colleges
and universities.

4) Nearly 75% of all post baccalaureate students
are enrolled in American universities as of the academic
year 1970-71.

5) The majority of future university faculty and
staff will come from the large number of graduate stu-
dents in the United States.

3All these figures are collected from The Statistical
Yearbook 1970, 6th. Issue, Central Department of Statistics,
and other governmental periodicals, Saudi Arabia.




6) Recently, the Ministry of Education in Saudi
Arabia has set a program of training its high ranking
teachers and personnel in the United States. The first
group is currently enrolled in American universities
and others will follow.

7) Furthermore, the Saudi graduates of American
universities have proven to be trusted, highly regarded
and effective since many of them held key positions
in the government, i.e., ministers, deputy ministers
and director generals.

All the above figures and facts are support for the author's
assumptions that (1) Saudi students at the American colleges
and universities are among the most articulate group; (2) they
are, with the other educated, potentially the future leadership
corps in their country; and (3) they are, relatively speaking,
aware and able to give some information and assessment about
education in general and about higher education in particular.
All of these Saudi students have had experiences of two differ-
ent systems of education, i.e., that of Saudi Arabia and that
of the United States.

However, this study can be justified on grounds other
than the above. Data on the perceptions of Saudi students
about goals and functions of higher education makes a definite
contribution to the field of cross-cultural education in gen-
eral. Furthermore, it might be followed by a study of the
thinking of the Saudi current leaders about the goals and func-

tions of colleges and universities. This study exposes diverse

or congruent aspects between the present Saudi universities' and



colleges' functions and what the students think.

It is worthwhile to mention that American history shows
that those who had been educated in Europe were of great value
in changing American education, especially higher educatioi.
The prevailing system of American colleges and universities is
the result of very sophisticated scholars who were nct klind
tc the advantages of foreign systems and were not hesitant to
press for adoption of the best. The history of higher educa-
tion might well be witngssing another cross-cultural pattern
of contribution in the antemporary relationship between Saudi

Arabian and American higher education.

Definition of Terms

It is helpful to describe precisely certain terms that
have specific meaning in this study. A number of terms, for
example "institution" (Dictionary of Education), are used in
accordance with the standard definition. Several others are
used in accordance with the design of the study and correspond
to the formal definitions. The following terms are peculiar
to, or are defined particularly for this study.

1) Saudi Arabia refers to the kingdom of Saudi

Arabia, located in the central Arabian Peninsula of

Southwest Asia. The word Saudi refers to the surname

of the royal family controlling %the country, and Arabian

refers to the Peninsula or its characteristics (Saudi

Arabia represents two-thirds of the peninsula's size).

Saudi Arabia is divided into geographical districts or
provinces. They are:
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A, Najd is the central province of Saudi Arabia.
It contains the capital, Riyadh, and covers a large
portion of the interior of the country.

B. Al-Hijaz is the western province. It contains
the holiest cities in Islam--Mecca and Medina. It
has Jiddah, the country's main port on the Red Sea.

C. Al-Ahsa is the eastern province. It is now
known by "Eastern Region". It lies along the Arabian
Gulf (also called the Persian Gulf). The Saudi Ara-
bian oil fields are located here. The capital of
Al-Ahsa is Damman.

D. Asir is the southern region of the Kingdom.
Abha is the capital of this province.

2) Saudi refers to characteristics of Saudi
Arabia, its people, etc.

3) Islam is a religion of submission to the will
of God. The elements of the religion were recorded through
a long line of Prophets, including Abraham, Moses, and
Jesus, but the full and final revelation was given to
Prophet Mohammed.

4) Moslem is a follower of the religion of Islam
who believes in the main principal of Prophet Mohammed's
message that there is “no God but God and Mohammed is his
Prophet."

5) Higher Education refers to education beyond
the secondary level, provided by colleges and universities
or their equivalent.

6) Goal An end that one strives tc attain.
Objectives and goals are here used interchangeably.

7) rganization Goal A state of affairs which
the organization attempts to realize. (Etzioni, Modern
Organizations, p. 6)

8) Field of Study The area of concentration that
a student chooses as his major. It has been traditional
to group the fields into the following divisions:

A, Social Science includes anthropology, history,
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political science, sociology and social work, and
education.

B. Humanities includes fine arts, English, modern
languages, music, law, and philosophy.

C. Natural Sciences include biology, botany, zool-
ogy, chemistry, geology, and physics.

D. Applied Subjects are engineering and business.

Conceptual Model and Hypotheses

Much has been done and said about the influence on students
of being in college. There has been much evidence accumulated
to show that colleges and universities contribute in shaping
their populations' ways of thinking. The wide range of courses
and the broad extracurricular activities are conceived to be
major factors in the development of students' personalities

and beliefs.

Several researchers indicate that the attitudes of college
students are very much correlated to their major studies.
Indeed, it is expected that students differ in their views on
any major matter since they have different interests and
attractions in regard to their fields of study. As early as
1934, W.J. Boldt and J.B. Stroud reported that their research
findings on "attitudes of college students" indicated the great

impact of the cokllege life and study subjects on students.4

4W.J. Boldt and J.B. Stroud, "Changes in Attitudes of

College Students,”™ Journal of Educational Psychology, 25(1939)
pp. 611-619.
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It has been demonstrated that positive relationships
exist between one's academic field and his belief, identifica-
tion and commitment.

Since this is the case, that the major field of study 1is
a great factor in the differences in people's opinions, this
study will apply the division of major fields of study into the
four mentioned groups: Social science, humanities, natural
science, and business and engineering.6 The study will try to
determine the relationship between major fields of study and
students' perceptions of university goals and functions.

Previous study has also indicated a significant difference
exists in some cases between people of different educational
levels.7 Furthermore, it can be derived from the facts of
existing differences of opinion between people of different
major fields of study that the educational level also might

influence people.

5
For more detail see:; P.,J. Fay and U.C. Middleton, "Certain

Factors Related to Liberal and Conservative Attitudes of College
Students: Sex, Classification, Fraternity Membership, Major
Subjects", Journal of Educational Psychology, 30(1939), pp. 378~
390, and Abdullah Nafie Sharie, A Comparative Study of Belief
Systems of College Students Majoring in Different Fields, unpub-
lished dissertaticn, Oklahoma University, 1969.

6C. Butler and M.B. Freedman, "Personality Differences

Among College Curricula Groups", American Psychologists, 15(1960),
p. 435, and Abdullah Nafie Sharie, Ibid.

"abdullah Nafie Sharie, Ibid., p. 75.
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In regard to educational level, the Saudi students in the
U.S. are engaged in either bachelor's, master's, doctoral, or
non-degree programs. Most Saudi undergraduate students were
selected immediately upon graduation from high school with no
working experience. The Saudi Arabian General Policy cf Scho-
larship restricts any student from pursuing his graduatz work -
before he works for the government for at least one to two
years.8 However, students with exceptionally high academic
achievement can be exempt from working and may continue their
graduate studies without an interim period of work. Subjects
are divided into four groups: Bachelor's students, Master's
students, doctoral students, and non-degree students. These
divisions are undertaken on the basis of the following assump-
tions:

1) Most of the bachelor's degree candidates are

in their third, fourth, or final year because of the new
policy of Saudi Scholarship banning massive scholarship

grants for undergraduvate study in the U.S. since Saudi
universities are expanding in all major fields of study.
Therefore, the undergraduate students should be taken as

one group.

2) Although there is no exact figure, most of the
people working for Master's degrees have spent time
working for the government. The majority of them will
go back to fill many vacant jobs.

3) Most of the doctoral program students have obtained

8Memorandum sent to Saudi students, June, 1969, by the
Saudi Arabian Educational Mission in New York.
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their master's degrees in the United States. Furthermore,
the existing Saudi universities sponsor more than 75% of
these students.®

4) The non-degree group largely contains the first

of an official group sent by the Ministry of Education in

Saudi Arabia to undertake one and a half year training

programs.

In short, there are certain common characteristics within
each group.

It is the author's presumption that people of past work
experience may be affected by that experience and even the length
of experience may have an influence on their perceptions. An
individual who has worked has encountered'the realities of the
working world, whiiétpon—work—experienced people have been
less exposed to such realities. Upon this premise, participants
are divided into those with: 1) No past work experience; 2)
one and two years experience (the people who worked as graduate
assistants in Saudi universities represent the majority of this
group); 3) three to nine years experience; and 4) ten or more
years experience.

As to the nature of the work experience, the author pre-
sumes that since major fields of study are factors in the differ-

ent stands people take on major issues, the nature of experiences

might well be so. Furthermore, slight differences were found

9An approximate figure given to the author by the Saudi
Arabian Educational Mission in March 1972.
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in the values and attitudes of people having different respon-

10 Therefore participants are divided into four

sibilities.
groups: 1) No experience; 2) teaching experience; 3) adminis-
trative experience; and 4) "other experience".

The last four variables to be analyzed in this study are:

1) Expected job after graduation; 2z} length of stay in the U.S.;
3) regional background; and 4) marital status.

The participants were divided according to the "expected
job after graduation” variable into four groups--university
teachers, secondary teachers, administration in the Saudi Arabian
Ministry of Education, and "other".

A persisting question asked concerns the impact of the
length of stay by Saudi students in the U.S. Therfore the res-
pondents are divided on the basis of the following assumptions:

1) From six to ten years of stay in the U.S. are
people of great experience about the U.S. and especially
about institutions of higher education, and presumably

they attain more than one academic degree.

2) Of five years stay are those who are near comple-
tion of their pursued degree.

3) Those of four years stay are approaching the end
of their allotted time.

4) Two and three years should familiarize a student
with his new environment. It also marks the approximate
midpoint of a student's stay.

lOE. Gross and Paul Grambsch, University Goals and Academic
Power, American Council on Education, 1968, p. 105.
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5) With one year or less a student is a newcomer and
probably is amused by the different atmosphere of his new
surroundings.

The assumption, therefore, is that the length of stay
would affect people and their ideas.

The Kingdom of Saud; éﬁgbia is divided into geographical
districts or provinces as defined in the earlier list of defi-
nitions (page ten). People of Najd and Al-Hijaz are geograph-
ically much closer to the center of government and they consti-
tute the majority of the civil employees.ll Thus, the subjects
are divided according to their "home district".

The eighth variable is the marital status variable. People
are divided into two groups--single, and married.

One might well wonder why sex is not considered as a
variable. The reason, quite simply, is that of the 700-plus
Saudi students in the U.S., only 18 are females, according to
figures provided by the Saudi Arabian Educational Mission of
New York. This is too small a number for a statistical sampling.

In order to test the assumption that these independent
variables will affect students in their perceptions of univer-

sity goals and functions, the following eight null hypotheses

are formulated to test significance:

llIbrahim Mohamed Al-Awaji, Bureaucracy and Society in
Saudi Arabia, unpublished dissertation, University of Virginia,
August 1971.
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1) There is no statistically significant difference
in the perception of university goals between students in
different fields of study.

2) There is no statistically significant difference
in the perception of university goals between students at
different educational levels.

3) There is no statistically significant difference
in the perception of university goals between students with
past work experiences and no past work experience.

4) There is no statistically significant difference
in perception of university goals between students with
different nature of past work experiences.

5) There is no statistically significant difference
in perception of university goals between students with
different job expectations after graduation.

6) There is no statistically significant difference
in the perception of university goals between students with
lengths of stay in the U.S.

7) There is no statistically significant difference
in perception of university goals among students with
different regional backgrounds.

8) There is no statistically significant difference
in perception of university goals between students of
different marital status.

Delimitations

The determination of Saudi student perception of university
goals is based on their evaluation of the suggested goals within
the questionnaire. It is beyond the scope of this study to
confirm such perception by observing the individual participant's
behavior. This study focuses on the goals of major public

institutions of higher learning. Functions are not separated
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from goals. When there are perceptions of goals there would
be perceptions of functions also. Private and sectarian colleges
and universities are excluded. The Saudi students in the United
States who are not supervised by the Saudi Arabian Educauicnal
Mission in New York are not included. This means all military
personnel or those here for short term training for certain
companies are excluded. All institutions of higher education
which do not grant bachelor's degrees, i.et, junior colleges
and the like, are not considered.

The exclusion of Saudis in the U.S. who are not under the
supervision of the Saudi Arabian Educational Mission from this
study has its justifications. For._one, those people are either
military personnel sponsored by the Defense and Aviation Minis-
try of Saudi Arabia, or are employees of some private corpora-
tions and companies, mainly oil companies, who are few and
hard to reach. Also, in both cases, their relation to the edu-
cational field is not as close as it is with those who are
really involved in academic advancement. To make it clear,
one can understand the experience limitations of these people
when he realizes that military personnel are in the United
States for shorter periods and, in most cases, in remote mili-
tary bases, and that they are seldom involved in academic
matters. Most of the employees of oil companies are mainly

trained in their fields in practical skills, that is to say,
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by other private companies. Furthermore, if the academic year
1971-72 is designated time for this study, the fluctuation of
people who are in short programs is enough evidence for the
unfeasibility of including them.

Private and/or sectarian institutions of higher education
are not considered in this study because of the following rea-
sons: 1) These types of institutions are set to serve known
purposes. They are designed and founded merely to serve such
limited purposes as religion and Islam in particular in Saudi
Arabia. 2) The public will not have any affect on their gen-
eral goals; it.can affect their means of achieving these goals,
but this is not the concern of this study.

Finally, the system of junior colleges which prevails in

the United States has no counterpart in Saudi Arabia. The major-

ity of Saudi students have never been in a junior college. For
this reason, mixing the goals and functions of junior colleges
with those of colleges and universities in the United States

certainly creates confusion.
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CHAPTER II
REVIEW OF RELATED LITERATURE

The purpose of this chapter is to review related litera-
ture in aﬂ attempt to provide basic background for this study.
There are two main dimensions to this research to be exposed
here: (1) To deal with the nature and concept of organiza-
tional goals:; and (2) To review what has been said about uni-

versity objectives.

The Nature and the Concept of Organizational Goals

Organizational goals are the essence of institutions. Any
system which comes into being is to attain some kind of goals.
The priority of any given systematical organization is the
attainment of goals which the organization strives to accomplish.
Etzioni characterized organizational goals in this manner:

The organizational goal is that future state of
affairs which the organization as a collectivity is
trying to bring about. It is in part affected by the
goals of the top executives, those of the board of
directors and those of the rank and file. It is deter-
mined sometimes in a peaceful consultation, sometimes
in a power play among the various organizational divi-
sions, plants, cabals, ranks and "personalities."12

12'Etzioni, Amitai, Modern Organization, (Prentice-Hall,
1964), p. 6.
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Organization's goals are different from personal ones.
Within a system every participant has his own ambition and goal
which might correspond with the system or differ depending on
the kind of goal and the participant. Even the realization of
organization's goals is different from one to another among
its members. Such differences make it very difficult for one
to determine the goal of an organization. Two factors contri-
bute in making organizational goals influenced by many persons.
One is the size of the organization. Small organizations may
have the same goals that its top executive has. However, when
an organization grows large, many people help in setting its
future state of affairs. The second factor is the scope of
the organization. A public university, for instance, is to be
intluenced by all kinds of people within the community in which
the university exists, while an organization with very limited
scope such as an organization of certain ethnic groups or nat-
ionalities will not be directly influenced by all people but
rather by its members.

Organizational goals are the guidelines for every action
taken by the organization, but not the motives for the actions.
Herbert A. Simon has stressed the importance of distinction
between goals, on the one hand, and motives on the other.

By goals we shall mean value premises that can
serve as inputs to decision. By motives we mean the

causes, whatever they are, that lead individuals to
select some goals rather than others as premises for
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their decision.l3

Not every decision can directly be seen as serving the goals,
but "it is easier and clearer, to view the decisions as being

concerned with discovering courses of action that satisfy a

i . . 1
whole set of constraint."” 4

Although priority is supposedly given to goals of organ-
ization, participants should not be neglected from being offered
inducements to fulfill at least some of their personal goals.
Unless individuals within an organization are motivated to
the degree that they comprimise goals of their own for the
sake of the organization, they may be less efficient. Having
very well motivated participants in an institution may facili-
tate goal attainment. However, members of an organization
should be reminded that the means to achieving organizational
goals should not be allowed to interfere with the achievement
of those goals.

Goals can be tangible and intangible. The general goals
of higher educational institutions are good examples of intan-
gible goals. Such institutions have as goals, cultivating
students' intellects, preparing students for useful careers,

preserving cultural heritage and so on. The importance of such

13Herbert Simon, "On the Concept of Organization Goal",
Administrative Science Quarterly, Vol. 9, June 1964., p. 22.

141pid., p. 20
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goals is less disputable than evaluation of accomplishment or
the priority to be given to each set. The significance of this
division of goals is for one to not allow generalization to
take place, i.e., what might be applied for profit organizations
can not be taken for granted to different kinds of organizations.
The intangibility of organizational goals has advantages and
disadvantages. Among the advantages are flexibility, adapta-
tion, accomodation of diverse and even inconsistent subgoals,
acceptance of assumption that the organization is effective and
promotion of taking action. Frustration, anxiety, role conflict
and tendency to be eroded away are stated as the disadvantages
of intangibility of goals.15

Distinction between intangibility and tangibility of goals

may seem important when displacement of goals is considered.

It becomes a natural phenomenon that when organization grows

it substitutes for its original goals some other goals which
never were meant to be served when the organization was first
founded. Reasons for displacement of goals are several, but the
most common one is the concern of interest groups within the
organization to have it strong and to preserve its existence.

Organizations are men who are set to achieve goals. The process

15W. Keith Warner and A. Bugene Havens, "Goal Displacement
and the Intangibility of Organizational Goals", Administrative
Quarterly, Vol. 12, March 1968, pp. 543-544.
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of building an organization may make officials neglect the organ-
izational purpose, and Zurthermore, they might employ the pur-
pose itself to serve the means which is in this case the crgan-
ization. In order to accomplish goals, an organization sets up
rules and regulations to help precision and effectiveness to
prevail., Yet officials insist on compliance with them to the
extent they may forget the reasons for which they were created.
The great danger for formal organizations is that,
in their desire to make sure that certain means are
taken care of, persons will lose sight of the ends-
to which these means are meant to contribute. The per-
son who gets caught up in his work or excited about
his particular activity must be careful lest he forget
what the organization is all about . 16
In sum, the authors suggest, to achieve an end is to have means.
In a large organization means are taken care of by people whose
main concerns are to perform their assignments accurately.
Suc:: concern is very legitimate and can not be claimed as non-
contribution to an end. On the contrary, having good means
1s essential for the goal attainment. Achieving goals is a
very precious matter and can not be done without paying a high price.
This might suggest the importance of having activities within
any organization which do not necessarily contribute directly

to goal attainment but rather sustaining the organization

itself.

6
Cross, Edward and Paul V. Grambsch, University Goals and
Academic Power, American Council on Higher Education, 1968, p. 7
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Another feature of organizational goals, especially large
ones, is the difference between an organization with one goal
and an organization with multiple-goals. Each kind has advan-
tages and disadvantages. Multiple-goal organizations tend to
serve each of their goals more effectively than single ones.
Large universities where teaching, research and community ser-
vice are combined are proven to be much more efficient and effec-
tive. Scientific discoveries and outstanding alumni are evi-
dence of that claim. Other outstanding examples are the high
quality of hospitals which serve three goals--therapy, research,
and teaching. Such gquality can not be found in a hospital
which only treats patients.

However, organizations with multiple-goals have their
limitations. Devoting more time and energy to one activity and
neglecting the other, as to concentrate on research and give
little to teaching, demanding conflict among units which serve
different types of purpose, and/or the demand for different
specializations, are among the problems which face large insti-
tutions with multiple-goals.

Students of administration concern themselves with the
question: How can one determine the goal(s) of an organization?
First, it is of significant value for one to distinguish between
real and stated goals and intended and unintended ones. Stated
goals are those which do not really represent what the organi-

zation actually pursues. Such stated goals can be found in some
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organizational publications and even the head of an organiza-
tion may insist on them as goals. Real goals of an organiza-
tion are those for which the organization is committed. 1In a
critical case, the real goals should be given priority. An
ideological organization within a given country may, for exam-
ple, state its goals as humanitarian ones, while its real goal

17 .
There are even some pri-

is to eliminate the establishment.
vate educational institutions which claim to serve very noble
purposes while in fact they are for gaining profit. There are
several possible reasons for officials of an organization to
state the organization's goals as different from the ones their
organization is actually after. These reasons can be 1) una-
wareness of the officials about the real hidden goals; 2) the
stated goals are acceptable and the realization of real ones
can not help the survival of the organization; and 3) consid-
eration of public consumption. Therefore, disparity between
stated and real goals is likely to happen in profit making
organizations or political ones, since such masking may service
the actual goals which the organization pursues.18

An intended result catches people of an organization with-

out surprise. It was planned and expected. An unintended

Yanitai Etzioni, Ibid., p. 7.

181bid.
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goal's consequences are unexpected, unplanned for and might
even be a surprise to authority. All stated and unintended
goals bear little significance. The real goals of an organi-
zation do, in many cases, need some effort to be determined.
Several writers have dealt with the question of determining
real organization goals. With slightly different approaches,
all of them have agreed that no one method can make one certain
alout real organization objectives. However, the writer could

gather from the different views what might be considered the

possible ways for one to determine real goals.19

1) Interviewiny participants at all levels and of
various divisions. There should be an emphasis on dis-
tinguishing between every organizational participant's
personal goal and the goals of the collectivity. The
participant should be clear about that before he is
interviewed.

2) Examining several activities and units of an
organization from the aspect of their consequences and
production.

3) Studying an organization's history and the
motives behind its founder.

4) Reviewing all possible organizational documents
including board meeting minutes and other relevant infor-
mation.

19For detailed explanation, see: Charles K. Warriner,
"The Problem of Organizational Purpose", Sociological Quarterly,
1965, Vol. 6, p. 139; Charles Perron, "The Analysis of Goals
in Complex Organization', American Sociological Review, 1961,
Vol. 26, p. 854; Amitai Etzioni, Modern Organization, pp. 6-7,
and "Two Approaches to Organizational Analysis: A Critique and
a Suggestion," Administrative Science Quarterly, 1960, Vol. 5,
p. 257.
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‘Putting these several segments together may help an inter-
ested researcher to come to conclusions about the real objectives
of the organization. However, it should be kept in mind that
determining the objectives of a complex institution with mixed
tangible and intangible goals, such as in a university, is more
difficult than any other kind of system. Universities are influ-u
enced by different groups of people, often of different inter-
ests, such as administrators, faculty, students, board of gov-
ernors, and the public in general. Whether there is harmony
or incongruity among the groups, the university objectives are
the product of the combination of their thrusts. But in a
country like Saudi Arabia in its current stagc of development,
the major influences are to come from the vanguard of the nation

--the educated people.

University Objectives

Reviewing the literature written in relation to goals and
functions of universities, one may realize some constant fea-
tures from the time of Medieval universities of France, Italy,
and England to the present time. One striking characteristic
is the parallel development existing between universities and
the societies in which they exist. It is a common phenomena
that a university expands in size and broadens its function

according to the needs and demands of society. Universities
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have taken the lead in contributing to the discovery and the
enhancement of knowledge since the foundation of the known uni-
versity form.20 Another constant feature is the common concept
of the university as a place of transforming knowledge with a
goal of producing people who are well educated.21

Indeed, the realities of the present can best be examined
in the light of the past, and it is most appropriate in the
case of universities where the fundamental sense of their exis-
tence has remained unchanged. That sense can be defined oucc
again, as the duty of preserving, expanding, disseminating
knowledge. This particular duty is very important to the extent
that any institution of higher learning without such purpose
ceases to be conceived of as a viable college or university.
The university's duty has never been disputed in principal, but
only in implementation. To illustrate this point, the manner
of adding knowledge, of transmitting it and the sort of knowl-
edge transmitted, are controversial. Amazingly enough, inter-
pretation of knowledge differs from one time period to another,
from one nation to another, and even from one individual to ano-

ther in the same community.

20For implicit explanation see the introduction of W. Lee
Hansen and Burton A. Weisbrod, Benefits, Costs, and Finance of
Public Higher Education, Markham Series in Public Policy Anal-
ysis, Inst. For Research on Poverty Monograph Series, 1969, p.6-7.

21Kate H. Mueller, Student Personnel Work in Higher Educa-
tion, (Boston: Houghton Mifflin Co., 1961), p. 4.
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The university is a place for able youth to mature spirit-
vally, physically, socially, and emotionally, as well as intell-
ectually. Such ideas are imbedded in John Dewey's philosophy
and in the progressive educatl on movement.22 Every society 1is
in need of human resources to fill special positions and the
university is expected to be the source of producing different
specialized and qualified people. The realization of these
objectives can not be attained unless great efforts are put
forward to facilitate the fundamental condition. This fundamental
condition is the prevalence of full freedom of the pursuit of
truth and the expansion of knowledge.

The history of higher education displays how free inquiry
of knowledge has been the major concern of scholars. Even the
present period sustains the fact that academic freedom is an
indispensable factor in engaging in a fruitful learning and
research endeavor. Once the academic freedom ceases to exist,
the meaningful search for truth is impossible. Masters of
Paris, in the past, escaped from Notre Dame and settled on the
left bank of the Mont because of interference from ecclesisatical

authority in academic affairs.?3 The American Association of

22See Brain Holmes, "The Reflective Man: Dewey", article
in P. Nash, A.H. Kazamias, and H.J. Perkinson, The Educated
Man: Studies in the History of Educational Thought, John Wiley
& Sons, Inc., 1965, pp. 305-333.

23Marjorie Reeves, Eighteen Plus, Unity and Diversity in
Higher Education, (Faber and Faber, Ltd., London: 1965), p. 31.
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University Professors (RAUP) is a living example of the hard
effort in protecting the precious instrument. Academic frecdom
has been glorified and emphasized on every cccasion. It is
the theme of many institutions of higher learning. For example,
the Bulletin of the University of New Hampshire states:

The University of New Hampshire has two transcen-
dent g ls--the transmission of knowledge and thc pur-
suit of truth--which contribute to the intellectual
development of its students and the general well-being
of society. Free inquiry and free expression are indis-
pensable to the attainment of these goals. As members
of the academic community, students are encouraged to
develop their capacity for critical judgement and to
engage in a sustained and independent search for truth.
Freedom to teach and freedom to learn are inseparable
facets of academic freedom. Neither is complete or
meaningful without the other. Unless teachers are free
not only to seek the truth, as they see it, but to
express it, the student may be deprived »f valuable
insights and judgements. Unless students are free to
inquire and to challenge, the teacher is deprived of
one of the surest guides to his own effectiveness in
the classroom.24

Related to and emerged from the concept of the search for
truth ané the zxpansion of knowledge is the concept of research.
Teaching and re search are complementary to each other. By
different approaches, all universities over the world direct
their major effort toward serving these two related purposes.
Knowledge is endless, and the inhabitants of universities will

add to that already deemed to be known. As the full academic

24 . . . .
General Information 1971 Builetin of the University of
New Hampshire, New Hampshire Univ., Durham, New Hampshire.
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autonomy is a pre-requisite for seeking knowledge and adding
to it by research, having creative minds is no less important
for achieving this goal. Imagination in acquiring knowledge
is an essential iastrument, and to many educators this is the

only justification for the existence of universities. Aflred

North Whitehead has stated:

The university are schools of education, and
schools of research. But the primary reason for
their existence is not to be found either in the
mere knowledge conveyed to the students or in the
mere opportunities for research afforded to the
members of the faculty.

Both these functions could be performed at a
cheaper rate, apart from these very expensive insti-~
tutions. .
. .The justification for a university is that
it preserves the connection between knowledge and the
zest of life, by uniting the young and the old in the
imaginative consideration of learning. . .The combina-
tion of imagination and learning normally requires
some leisure, freedom from restraint, freedom from
harrassing worry, some variety of experiences, and
the stimulation of other minds diverse in opinion
and diverse in equipment.25

This idea is a sound but controversial one, at least in
the way it might be interpreted. Should public universities
and colleges be open to everybody or should there be selective
admission? And what should be taught in universities? White-
head represents one school of thought similar in nature to R.

Hutchin's point of view expressed in his book, The Higher

25Alfred North Whitehead, The Aims of Education and Other
Essays, (The MacMillan Company, 1959), pp. 92-97.
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Education in America. Hutchin emphasizes the intellectual and

spiritual, and disparages thc single emphasis upon profession-
alism and specialization. Even extra-curricular activities,
which might steal scholars attention for some time, are, to
him, of no significant value.2®

In contrast to the above idea, there are those who support
flexibility of admission requirements and open door policy to
all post high school graduates rather than the limitation of
the opportunity to those who might be called elite (small
segment of society). Higher education should be available to
all who can profit from it. In the U.S.A. the landgrant insti-
tutions, state universities and the community colleges are
perhaps the most significant example of institutions that wid-
ened educational opportunities by accepting a large number of
students who may not have been admitted to the highly selective
institutions of higher education.

Colleges and universities are desirable places to be for
many people, but the motivations, inspirations, and expectations
6f the people greatly differ.™ Some students come to college

because they merely see it as means for a better paying pro-

N

fessional job. Others seek to gain a better understanding of

the world, learn the heritage of knowledge, to have appreciations

26R. Hutchin, The Higher Education in America, (New Haven:
1936)
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of all cultural aspects of life. The combination of having
skills and love of knowledge are certainly the desire of uni-
versities' clients too.

Consequently some universitiés have broad objectives with
wide varieties of options offered to young people. But there
are institutions of higher learning that put much emphasis on
all aspects of learning, i.e., professionally, intellectually,
and so on. Here examples of stated objectives of two different
universities may prove beneficial.

It is the aim of Youngstown State University to

make higher education available to all high school

graduates. Those with superior high school records

are admitted without restriction while those with less

satisfactory records may ke admitted on condition that

they carry the reduced academic schedule prescribed

by the university. . . .

. .The university seeks to develop in the stu-

dent the qualities of intellectual maturity necessary

to produce graduates who are economically self-suffi-

cient, socially valuable, and culturally and spirit-

ually mature.27

While in this university the door is open without much con-
sideration of the applicant's imaginative and intellectual poten-
tial, a university like Princeton would implicitly emphasize

all personal aspects upon admission. Under the title 'General

Principles', Princeton University 1971 Bulletin states:

Princeton seeks students of good character, demon-
strated scholastic achievement, and promise of further
attainment. . .Individual consideration is therefore

27Youngstown State University Bulletin Catalog Issue 71-72,
p. 10.
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given to each applicant, as a scholar and as a person.

Academic performance and promise, as shown by choice

of studies, achievement in them, and aptitudes, are

the basic consideration, with character, maturity, and

contribution to the life of the school or community

taken into full account.28

Another related question to the type of discipline is always
raised. That is "Should students be indoctrinated to one cer-
tain principle or exposed to all existing ideologies and beliefs?"
One specific academic field has been a point of controversy:
theology. Teaching theology and producing professional people
in this field in public universities is, to many people, a
question of consistency or non-consistency. The proponents
of the idea suggest that theology is a branch of knowledge, a
kind of skill, and consists of views in relation to learning.29
However, since the religiously supported institutions of higher
education are undertaking full responsibility of conveying this
subject to interested students, the opponents of teaching
theology argue that theology has no important place in public
institutions. They add that teaching one religious sect may
prejudice individuals against the others.

At any rate, this issue bears more significance in relation

to Saudi Arabia. The social, economic, cultural, and political

and educational values are based on the Islam religion. The

28Princeton University 1971 Bulletin, Princeton Univ., p. 203

9

John Henry Cardinal Newman, The Idea of a University,
Defined and Illustrated, (New York: Langmans, Green and Co.,
1935).
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country is very sectarian in nature; therefore, the education
policy makers uphold the idea that it is not merely necessary
to teach the principle of Islam in universities, but is also
essential to direct all programs for the serving of Islam and
the producing of people who are very faithful Moslems.30

Although the United States is the only country which
places much emphasis on student activities ocutside the class.
room, the idea of providing such programs bears some value.
Student life outside the classroom is a very important part of
overall training for citizenship. The university climate is
chains of curricular and extra-curricular activities, one com-
plementing the other. All student activities are to be consid-
ered as laboratories in preparing young people for their future
roles as bearers of responsibilities in their respective socie-
ties. Because of _the importance of student activities programs,
studern t personnel services are an essential aspect of university
functions. It is expected that activities will contribute to
the socialization measure of the individual. Furthermore,
activity will provide experiences in group relations and in

developing and exploring potential leaders. This aspect of

university life can be justified as stated here:

30For more detail, see: The Educational General Policy
in Saudi Arabia, a Council of Ministers Decree No. 18737 dated
9, 21, 1389 A.H., Objectives of Higher Education Section.




37
All elements of the college community contribute
to student growth. What the student learns in his out
of class life determines, to great extent, the atti-
tudes, the aspirations, and the motivations he brings

to the classroom and the level of achievement he
attains there.31

While research and teaching have been envisioned as the
primary functions of a university for a long time, a relatively
new but very important function has been added: Public service.
The objectives of higher education, to many educators and non-
educators alike, are to serve both the individual and society.
It is an old fashioned concept that a university is to concen-
trate exclusively upon educating . small-segments of the society.32
No longer can a university be viewed as an ivory tower, away
from the community in which it exists. On the contrary, colleges
and universities must become involved and give consideration
to the needs of society.

Not only Americans, who conceive higher education as pro-
moting all matters pertaining to the public good, but even a
country like Saudi Arabia looks to the university as a leading
institution for the social good as well as for individual devel-

opment.33

31Robert A, Shaffer, & William D. Martinson, Student Per-
sonnel Services in Higher Education, (New York: The Center for
Applied Research in Education, Inc.), P. 6.

32
See e.g., Helene Wieruszowski, "The University of Paris",

The Medieval University, (Van Nostrand, 1966), p. 27.

33 ) . .. . .
Saudi Council of Ministers Decree, op. cit., Article 108.
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Much has been written about the public scrvice aspect of
institutions of higher learning. The emphasis on broadening
of colleges' and universities' objectives from the production
of an intellectual elite to the benefit of every citizen is the
most noticeable change in the old conception of higher education
of the American colonial or English universities. The Presi-
dent's Ccmmission on Higher Education, appointed in 1946,
reported "American Colleges and Universities must envision a
much larger roie for higher education in the national life.
They can no longer consider themselves merely the instrument
for producing an intellectual elite, they must become the means
by which every citizen, youth, and adult is enabled and encou-~
raged to carry his education, formal and informal, as far as
his native capacities permit."34

This particular university function is to be carried on
by different approaches. Every public institution of higher
learning has certain considerations according to the particular
circumstances of its particular surrounding community.

The significance of public services in a public university

is illustrated in the Bulletin of the University of Wisconsin

Green Bay:

4

Higher Education for American Democracy: A Report of
the President's Commission on Higher Education, (Washington,
D.C.: U.S. Government Printing Office, 1947), p. 101.
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We term our institution a communiversity. A
communiversity is a socially responsible university
relating to a socially responsible community. It
conceives of the universe of a university as being
the living, breathing larger community of which it
is a part.

Thus, UWGB is based on two fundamental ideas,
namely, a focus on man and his environment and accep-
tance of the concept of a communiversity. As a con-
sequence, UWGB has forged an educational program
that departs from the traditional paths.

There is a true reciprocal relationship between
the University of Wisconsin-Green Bay and the sur-
rounding community. University classrooms are not
confined to the building, or the campus. Students
and professors study, observe, and work in the
community. In turn, members of the community come
into the classroom and interact with faculty and
students. There can be no sharp division between
"town" and "gown" in a communiversity. Teaching is
telated to problem solving and decision makiny in
the context of relevance to ecological problems.

Teaching, research, and community outreach meld
into a single intellectual function. If one is
studying pollution of a river, or the decay of
downtown urban areas, the function of teaching, research
and community outreach are one. 33

Among the direct community services are the provisions for
special training of part-time adult students, through numerous
channels such as extension courses, correspondence courses,
and so on. Some universities, especially in America, assist
citizens of their community in solving their problems by advis-
ing techniques, consultations, and making the university facili-

ties and services available. Universities are often deemed to

35 . . . . .
Bulletin of University of Wisconsin Green Bay, 1971-72,
University of Wisconsin Green Bay, pp. 3-4.
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be the centers for dissemination of all new discoveries in
sciences and letters, arts and technology. All such services
are of great value; however, not every concerned person con-
siders the university to be the place of such service.

It is of great value to consider some activities of organ-
izations which are not output goals in themselves, but rather
which contribute a great deal to attaining goals. All activi-
ties related to the achievement of output goals are supportive
goals. It is because of the importance of goals that cne
should consider all activities leading to their accomplishment.

Cognizance must be taken, however, of activities
which may be only indirectly related, or even unrelated,
to organizational goals. The same reasoning applies to
activities which are wholly of a supportive character,

in the sense in which we have been using the term: that

is, those activities that involve adaptation, integra-

tion, pattern-maintenance, and tersion management. If
such activities are to be carried out effectively, the
persons concerned with them must make ends of these

means. And when a means becomes an end, it has also

become a goal of the organization.3

Thus, all activities that are included in any statement
of a university's objectives, and of no manifestation of
products, are supportive goals. They are included because
they are in essence the only way to attain output goals. Fail-

ing to recognize such activities may result in failing to recog-

nize the primary objectives.

36Edward Gross and Paul V. Grambsch, op. cit., p. 9.
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Summary of Related Literature

Two main dimensions to this research have been reviewed
in this chapter. The first dimension deals with the nature
and the concept of organizational goals, the second deals with
what has been said about university objectives.

Discussions related to organizational goals have shown
that organizational goals are very much influenced by parti-
cipants of a givan organization. It has been demonstrated
that goals can be determined by thorough studies of the pro-
duction of the organization, interviewing its people, and
reviewing its record. Universities are among organizations
which have multiple purposes and intangible goals. Replacement
of goals is possible when one of many reasons occurs.

University objectives were discussed in length. Although
the primary objectives of institutions of higher learning have
hever been changed since the foundations of medieval universi-
ties, implementing such objectives remains a controversia
issue. These unchanging objectives are preserving, transmitting,
and enriching knowledge. A newer, but very important objective,
is the community service aspect of colleges and universities.
Since goals can not be achieved unless some useful means are
employed, it becomes very important that these means be recog-
nized such that they are considered goals in a limited sense, i.e.,
supportive goals (Ed.'s note: On this basis Gross & Grambsch

rationalize their approach by combining output and support goals).
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CHAPTER III

PROCEDURE

Sampling

>

The intention of this study is to give an aécﬁféﬁe pic-
ture of Saudi students in the United States in regard to their
perceptions of university functions and goals. The subjects
for this study consist of all Saudi students attending Amer-
ican institutions of higher education in the United States
for the academic year 1971-72, who are sponsored by the Saudi
Arabian Government and under the supervision of the Saudi
Arabian Educational Mission in New York. A total of 711 stu-
dents were in this specific category.

The questionnaire was sent to each of these students. Out
of the 711 questionnaires mailed, only 16 came back as unde-
livered--some of the students had returned home to Arabia, some
had moved to new addresses without leaving forwarding addresses,
some did not claim their letters, and the rest were addressed
incorrectly. The original sample size was thus reduced to 695.

It has been claimed that a research based on survey ques-
tionnaires is partially invalidated because of a low response

rate. Perhaps this is particularly true of survey research
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on Saudi students since they are less familiar with such methods
than people ofvsome other nationalities. However, the data
for this particular study are derived from the responses of
425 Saudi students out of the 695 member sample. This figure
represents a satisfactory, although not ideal rate of response
--more than 61 percent. Twelve responses were eliminated.
These were expressed opinions of more than one individual on
a single questionnaire sheet. One sheet was signed by ten
participants, saying, in effect, that these were their combined
evaluations. Another questionnaire sheet was signed by two
brothers. Therefore, the net considered responses numbered
413. Their distribution according to various independent vari-
ables is illustrated in the following tables. The unknown
categories on all the following tables stem from the fact that
some people icnored responding to the personal data wholly or
partially because of sensitivity of certain items in the ques-
tionnaire and because they did not wish to identify themselves
with their responses.

It is evident from Table I that some major fields of study
are concentrated upon more than others. While 35.35% of the
participants are in applied science and 26.15% are in social
science, only 7.02% are majoring in humanities, with 13.80%

in the natural sciences.



Participants Classified According to
Their Major Fields of Study

No. Major Field of Study Number of Participants %
I Social Science 108 26,15
II Applied Science 146 35.35
I1I Humanities 29 7.02
v Natural Science 57 13.80
v Other 23 5.57
Vi Insufficient 50 12.11
Information
Total Number of Respondents 413 100.00

Group V, labeled other, contains no substantial number in
zny particular area of study. It contains such areas not sep-
arately listed as agriculture, forestry, and journalism. Since
one of the purposes of the study is to compare major fields of
study and responses, it was necessary to eliminate those who
provided insufficient information of their major fields of
study. As a result, only 363 participants were considered for
this particular analysis.

In reference to Table II, which follows, great evidence

is seen of the recent shift in the Saudi scholarship policy to



45
the granting of more post bachelor's scholarships than under-
graduate scholarships. Most of the candidates for doctoral

degrees have obtained their master's degrees from American uni-

versities.
TABLE II
Participants Classified According to
Their Educational Level
(Degree Sought)

No. Degree Sought Number of Respondents %
I Bachelor's Degree 142 34.38
II Master's Degree 132 31.96
II1 Doctoral Degree 79 19.13
v Non-Degree Program 26 6.30
\ Unknown 34 8.23
Total Number of Respondents 413 100.00

The non-degree group represents those who are undertaking
special training programs. As they indicated in their responses,
this is beyond the bachelor's degree, which they had already
obtained. The length of the training programs of all of them
should last more than a year from the time they returned their
replies, Group V did not furnish information about the degrees
they were seeking. This reduced the net number for this specific

study to 379.
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Table III indicates the extent of work experiences of the

participants.

TABLE III

Length of Past Work Experiences
Versus Non-Experience

No. Length of Experience  Number of Respondents %
I No Experience and No

Answer 219 53.00

IT One and Two Years 74 17.95

II1 Three to Nine Years 72 17.43

v Ten Years and Above 48 11.62

Total Number of Respondents 413 100.00

There are two prevailing facts in regard to the experienced
versus non-experienced people. One is that most of the non-
experienced people are at the undergraduate level. The other
is that most of those of one and two years cf work experience
were members of some of the existing faculties in Saudi Arabia.
It should be mentioned here that none of the participants indi-
cated work experiences other than with the Saudi Arabian gov-
ernment. Incidentally, the Saudi Arabian government is the

major employer in the country, especially of the educated
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people.37
In Table 1V, the respondents are classified according to

the nature of their past work experience and lack of experience.

TABLE IV

Respondents Classified According to the
Nature of Their Past Work Experience

No. Nature of Past Work  Number of Respondents %
Experience
I No Past Work Experience 156 37.77

II Teaching Experience

(All Levels) 104 25.18

IITI Administrative Experience 49 11.86
IV  Other Work Experience 38 9.20
V  No Answer 66 15.99
Total Number of Respondents 413 100.00

Those with past work experiences other than teaching or
administration were mainly people of the engineering or account-
ing professions. Members of Group V, who provided no infor-

mation, were presumably either never employed or were only

37Ibrahim Mohamed Al-Awaji, Bureaucracy and Society in
Saudi Arabia, unpublished dissertation, University of Virginia,
Aug. 1971, p. 172.
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employed for a short time. 337 of the participants will be
dealt with in relation to the nature of work experiences.

One of the demographic questions the participants were
asked was to describe their job expectations after graduation,
In Table V, the participants are classified according to their
expectations (preferred job). Amazingly enough, university
level teaching is a great ambition to many respondents while
secondary level teaching is very much less preferred than one

might expect.

TABLE V

Expected (Preferred) Job of Participants

No. Job Description Number of %
Participants

I University Level

Teaching 113 27.36
II  Secondary Level
Teaching 20 4.84
IITI Administration in
Ministry of Education 42 10.17
IV  Other 166 40.19
V  No Information 72 17.44

Total Number of Participants 413 100.00
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According to the most recent report from the Saudi Arabian
Educational Mission in New York, students majoring in engincer-
ing (all its fields) number 358 out of the total number of
Saudi students. This should indicate that the majority of those
who will not be university teachers or administrators in the
Ministry of Education are to practive engineering professions.
However, there are those who will undertake some important
responsibilities other than the ones mentioned.

In Table VI, respondents are classified according to the

length of their stay in the United States.

TABLE VI

Participants Classified According to the
Length of Their Stay in the U.S.

No. Length of Stay Number of Participants %
I Six to Ten Years 72 17.43
11 Five Years 75 18.16

III Four Years 57 13.80

IV Two and Three

Years 79 19.13
v One Year or Less 78 18.89
Vi No Information 52 12.59

Total Number of Participants 413 100.00
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The longest time spent in the United States by a Saudi
student is ten years. Two people reported that length of time.
Most of the people who spend six years and more, have undertaken
both their undergraduate and graduate studies in the U.S.
Regional background is one of the variables used in this

study. Table VII contains the classification of participants

according to this factor.

TABLE VII

Regional Backgrounds of Respondents

No. Region Number of Respondents %
I Najd (Central Region) 166 40.19
II Al-Hijaz (Western
Region) 118 28.57
IIT Asir (Southern Region) 17 4,12
IV Al-Ahsa (Eastern
Region) 36 8.71
V  Countries Other than
Saudi Arabia 21 5.08
VI  Unknown 55 13.33
Total Number of Participants 413 100.00

It should be pointed out that this does not reflect the

overall distribution of the Saudi Arabian population, although
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it does reflect the situation of government scholarship grants
given to students in Saudi Arabia. It stems from the very fact
that, as stated on page 16, the people of the centrai and west-
ern regions are more involved in governmental services and fcllow
up very closely every available opportunity offered by the
government.

Those who are from countries other than Saudi Arabia are
of Saudi origin and nationality, but, for whatever reason, were
living outside Saudi Arabia when they were granted scholarships.
They were granted these scholarships on the basis.of nation-
ality and not residence.

In Table VIII, participants are classified according to

their marital status.

TABLE VIII

Distribution of Participants
According to Marital Status

No. Marital Status Number of Participants %
I Single 183 44 .31
II Married 180 43.58
II1I Unknown 50 12,11

Total Number of Participants 413 100.00
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One fact relating to the preceding distribution based on
marital status is that the majority of students who are single

are attempting their undergraduate degrees.

Research Instrument

The research instrument used for this study primarily is
the list of goals which Gross and Grambsch developed and pre-
sented in their book.38 The goals of higher education in Saudi
Arabia as presented in the Educational Policy in Saudi Arabia
were integrated with that list.39 These goals were classified
and divided into two headings: Output goals and support goals.
Gross and Grambsch included not only output goals but also
what they termed activities since "activities concerned with
support may be regarded as goals, since they are essential to
the healthy functioning of the organization and since they

clearly involve an interaction or aim of the organization as a

38Gross and Grambsch, op. cit., pp. 118-124.
39The Educational General Policy in Saudi Arabia states
seven goals; three of them were added to Gross and Grambsch's
list and are the current numbers six, 19, and 20 in the list

in the appendix. The other four--"prepare students for citi-
zenship", "encourage graduate work", "carry on all kinds of
research", and "provide special adult training"--are essen-
tially identical to four of the goals listed in Gross and
Grambsch. Thus these four were not added to the present instru-
ment.
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whole."40 Each of these two headings, output goals and support

. 41
goals, is subdivided into four categories as follows:
I. Output Goals
. Student-expressive
Student-instrumental

Research
Direct service

U 0w

II. Support Goals

A. Adaptation
B. Management
C. Motivation
D. Position

These two headings and the categories within them are
explained by Gross and Grambsch:

Output goals are those goals of the university
which, immediately or in the future, are reflected
in some product, service, skill, or orientation which
will affect (and is intended to affect) society.

Student-expressive goals involve the attempt to
change the student's identity or character in some
fundamental way.

Student-instrumental goals involve the student's
being equipped to do something specific for the society
which he will be entering or to operate in a specific
way in that society.

Research goals involve the production of new knowl-
edge or the solution of problems.

Direct service goals involve the direct and con-
tinuing provision of services to the population outside
the university.

40Gross and Grambsch, op. cit., p. 9.

41See Appendix X.



Support goals

Adaptation goals reflect the need for the univer-
sity as an organizaticn to come to terms with the envir-
onment in which it is located. .

Management goals involve decisions on whe should
run the university, the need to handle conflict, and
the establishment of priorities as to which output
goals should be given maximum attention.

Motivation goals seek to ensure a high level of
satisfaction on the part of staff and students and empha-
size loyalty to the university as a whole.

Position goals help to maintain the position of
the university in terms of the kind of place it is com-
pared with other universities and in the face of trends
which could change its position.42

Because of the integration of the university goals as pre-

sented in Gross and Grambsch and in the Educational General

Policy of Saudi Arabia, there are 50 goals under the above

categories. 47 of these goals are the main ones which are

stated in University Goals and Academic Power and three are

from the mentioned Saudi policy.
To insure content validity, several measures were taken:
(1) an intensive review of literature as reported in chapter
two; (2) the writer reviewed catalogues of 28 different public
and private institutions of higher education in the United
States, United Kingdom, and Canada, which stated their objectives,

and none of these presented new goals which Gross and Grambsch

42Gross and Grambsch, op. cit., pp. l4-l6.
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did not include; (3) interviewing 25 Saudi students and people
of different nationalities at the University of Oklahoma, about
what they thought the goals of a university should be, revealed
no items in addition to the prepared and integrated instrument.
Nevertheless, the list is not completely comprehensive, although
it surely contains the most commonly conceived goals.

The questionnaire is in two parts.43 Part I, which 1is
in Arabic, consists of the following: (1) a letter from the
author urging participation in the study;44 (2) instructions
for filling out the entire guestionnaire; and (3) personal
data, i.e., sex, age, region of birth, place of residence,
length of work experience, if any, nature of work, length of
stay in the U.S., marital status, academic status, major field
of study, the institution currently attended, degree scught,
approximate date of graduation, and expected and preferred
job.45 Stating the name was optional, because, as has been
stated, many students are hesitant to identify themselves with
their perceptions.

Part II of the questionnaire consists of the instrument,
which is in English,46 and explanatory notes, which are in
Arabic.47 The explanatory notes served to clarify and expand

each item in the instrument, and were used as reference.

43, 44, 45, 46, 475ee Appendices (I-IX), (I, II), (v, VI),
(VII), (VIII, IX) respectively.
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The instrument was uncategorized when it was sent. The
students were asked to evaluate each of the 50 items individ-
ually according to the following criteria: of absolute impor-
tance, of great importance, of medium importance, of littlie
importance, of no importance, and I don't know.48

The initial explanatory notes were revised, using sugges-
tions of members of the research committee, and pre-tested on
a group of twelve (non-Saudi Arabian) Arab students at the
University of Oklahoma and the University of Kansas. The purpose
of the pre-test was (a) to check the face validity, that is, the
clarity of meaning and understanding; and (b) to test the
facility with which the questionnaire could be completed. On
the basis of the information and comments on the pretest pro-
cedure, a very few needed adjustments and changes in wording
were made in the questionnaire. It was estimated that 45 minutes

was the average time needed for each individual to go through

and check the answers.

Method of Collecting Data

The writer went to New York to obtain the Saudi students'
names and addresses from the Saudi Arabian Educational Mission.

Spending eleven days there, he accomplished the task of sending

48The questionnaire was sent on March 7, 1972.
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the questionnaires to all of the 711 Saudi students in the insti-
tutions of higher education in the United States. Az has been
stated, the front page of the questionnaire was a letter addressed
to each student with his full name in hand writing.

To increase the response rate, the writer contacted many
acquaintances on the several campuses urging them to remind
all Saudi students at their institutions to respond. In addi-
tion, reminders were mailed to non-respondents or those respon-
dents who did not state their names, two weeks after the date
of the first mailing.

Within six weeks, the responses reached the 61% level and
subsided. Seventy percent of the respondents made their names
and addresses available, and from those students the writer
randomly selected selected 60 for retest. This retest was
undertaken to establish the reliability of the instrument.
These 60 people, none of whom were at the University of Oklahoma
or well acquainted with the author, were sent the questionnaire
again with different letters thanking them for their coopera-
tion and requesting they check the questionnaire again with no
attempt to duplicate their responses of the first questionnaire.
Within three weeks, 46 of the 60 had replied, and the correla-
tion coefficient test was conducted. The following table dis-
plays the correlation (r) of each item, category, the two

headings, and the grand sum. It should be pointed out that
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an interval of more than one month had elapsed before conduct-

ing the retest.

TABLE IX

Correlation Coefficient of Test and Retest
(Reliability Test)

Item First Test (Mean) Retest (Mean) Correlation
No. Coefficient (r)

1 4,2174 4,2174 1.00000

2 4,1333 4,1333 1.00000

3 3.4783 3.5000 0.29051

4 4.2609 4.3261 0.94716

5 3.9111 3.8913 1.00000

6 3.6667 3.4091 0.95054

7 4.2174 4.2174 1.00000

8 3.8000 3.8222 0.98490

9 4.0652 4.0217 0.97541

10 3.5217 3.3913 0.95050

11 4.0444 4,0435 0.97614

12 4.1304 4,1111 0.98095

13 3.9333 4.,0444 0.92530

14 3.6087 3.5333 0.97751

15 3.5870 3.5870 0.94709

16 4.0652 4.0217 0.97040
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18

19

20

21

22

24

25

26

27

28

30

31

32

33

34

35

36

37

38

39

40

4.0444

3.9783

3.9070

3.7619

3.6279

4.2608

3.5000

2.4889

3.0909

3.8000

4.2174

4.3556

3.6444

3.9111

4.0667

4.2444

4.0217

3.6591

4.1087

4.2826

4.0000

4.3333

4.1739

4.0870

4.0000
3.9556
3.837é
3.6047
3.6279
4.2609
3.4783
2.5778
3.1591
3.7778
4.1522
4.3556
3.6739
3.9333
4.1087
4.2667
4.0435
3.6818
4.1087
4.2826
4.0227
4.369
4,1522

4,1304

0.97985

0.95042

0.99012

0.96468

0.94315

0.99188

0.96092

0.99061

0.95732

0.98130

0.97513

0.97006

0.9648¢6

1.00000

0.93403

0.98265

0.87520

0.97532
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41 4.3696 4.4130 0.96614
42 3.7955 3.7727 0.94998
43 3.6087 3.6739 0.%49¢7
44 - 3.7391 3.8043 0.9e67Y
45 4.0870 4.0870 0.92561
46 3.8478 3.8261 0.%4666
47 3.3261 3.3478 0.90638
48 4.4783 4.6087 0.91447
49 4,1304 4.,0435 0.92058
50 3.7826 3.8696 0.93555
Output Category

1 3.9398 3.9130 0.97528

2 3.9315 3.8989 0.98816

3 4.0217 4.0761 0.95560

4 3.8485 3.7950 0.98029
Subsum

5 3.5728 3.5783 0.99724
Support Category

6 4.0233 4.0409 0.99105

7 4.0083 4.0461 0.87709

8 3.9424 3.9648 0.96267

9 3.9154 3.8828 0.99136
Subsum
10 3.9026 3.9224 0.99175




61

Grand Sum
11 3.9085 3.9074 0.99528

The resulting reliabilities are most satisfactory.

Treatment of Data

A deadline for receipt of the responses was set at six
weeks after sending the gquestionnaires. The first step under-
taken was to check the qualified responses from the unqualified
ones. As was explained above, twelve were eliminated. The
413 remaining were coded in terms of the personal data. 19
classifications were established. Each classification depends
on its size and on the different categories assigned to it.

After that, each subject's response was hand scored. The
score was weighted as follows:

5--of absolute importance

4--of great importance

3--0of medium importance

2--of little importance

1--0f no importance

0--do not know or no evaluation

After scoring, an IBM computer was used to handle the
very complicated job of compiling and analyzing the data.
Every subject's response was punched on an IBM card. Columns

one through 24 were for demographic data, 25 through 30 were

blank, and 31 through 80 were for the 50 items' scores.
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The mean, standard deviation and standard of error were
obtained for each item for the purpose of ranking the items
according to their mean evaluations. Other cards were generated
according to the eight scales (categories) menticned on page
53, as well as the subsum of the headings and the grard sum,
for the purpose of analyzing the stated hypotheses.

Therefore, eleven "dependent variables"--namely, the stu-
dents' evaluations of student-expressive, studen%—instrumental,
research, direct service, and their subsum, and adaptation,
management, motivation, position, and their subsum, and the
grand sum--were hypothesized to interact with the "independent
variables"--namely, the major field of study, the level of
study, past experience, nature of past experience, expected
job, length of stay in the United States, regional background,
and marital status. Since each category {scale) contains a
number of goal items, supplementary explanations are provided
to determine the source of significant result on the category
by the items. Tables of mean and standard deviation of the
affected categories are furnished to indicate the evaluation
by each group of each significant variable.

One way of analysis of variance was employed. The main
effect of each independent variable was determined by an "F"

ratio. This specific technique is chosen because it



"permits an analysis of the data in more than two samples at
P

H "49 4 114
a time. This method, furthermore, allows one to "assess
the relative magnitude of variation resulting from different
sources and ascertain whether a particular part of the varia-

50
tion is greater than expectation under the null hypothesis.”

9
Freeman F. Elzey, A Programmed Introduction to Statistics,
(Belmont, Calif.: Brooks/Cole Publishing Co., 1966), p. 212.

50 .o .
George Ferguson, Statistical Analysis in Psychology and
Education, Second Edition, McGraw Hill, 1959, p. 281.
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CHAPTER 1V

FINDINGS AND DISCUSSION

This chapter is concerned with the findings and discussion
of the study described in the previous chapters, namely the
perceptions of university goals and functions by Saudi students
attending American institutions of higher learning in the

United States as of the academic year 1971-72.

The Accumulative Picture

As has been stated, the participants were asked to eval-
uate each of the 50 goals iisted on the questionnaire. The
mean score for each goal was derived by adding the scores given
to it by each of the participants, then dividing the total by
the number of people evaluating it. This calculated mean and
the standard deviation from it for each goal are listed in
Table X. Table X also indicates the rank order of each goal
item and the number of responses on which these figures are
based. The number of responses differs from one goal to another
because some persons skipped guestions and others checked

more than one alternative which made the response of no value.



TABLE X

University Goals Ranked According to

Perceptions by Saudi Students in the U.S.A.

(by Rank)
No. Goal Rank Mean S.D. No. of
Responses
48  Keep up to date 1 4.5292 0.7303 410
41 Protect Student's right 2 4.4229 0.7440 409
of inquiry
38 Protect academic freedom 3 4.4069 0.8305 403
4  Develop student's 4 4.3600 0.7135 411
objectivity
36 Insure efficient goal 5 4.3055 0.7390 409
attainment
31  Run university democratic- 6 4.279% 0.8930 404
ally
1 Cultivate student's 7 4.2793 0.7254 408
intellect
13 Carry on applied research 8 4.2565 0.8225 409
9 Train students for 9 4.1989 0.8010 412
scholarship/research
7  Prepare students for 10 4.1702 0.7556 411
useful careers
12 Carry on pure research 11 4.1240 0.9836 411
40  Provide student activities 12 4.1228 0.8904 407
30 Involve faculty in 13 4.0736 0.909%4 407
university government
2  Produce well-rounded 14  4.0587 0.7720 408

students
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22

28

17

46

27

39

33

35

16

15

49

29

45

11

Keep harmony
(within university)

Insure favor of validating
bodies and institutions

Reward for contribution
to profession

Disseminate new ideas

Maintain top quality in
important programs

Hold staff in face of
inducements

Give maximum opportunity
to faculty to pursue

careers

Reward for contribution
to institution

Encourage graduate study

Provide community cultural
leadership

Assist citizens through
extension programs

Increase or maintain
prestige

Involve students in
university government

Maintain top quality in
all programs

Prepare students for
status/leadership

Prepare student for
citizenship

15

17

18

19

20

21

22

23

24

25

26

27

28

29

30

4.0491

4.0123

4_.0096

3.9578

3.9430

3.9296

3.9241

3.9094

3.9052

3.8831

3.8263

3.8263

3.8181

3.8101

3.7799

3.7688

. 7925

.0135

o8}
o
o
to

.6280

.0563

.9680

.7869

.7600

.9219

.8061

.9959

.9959
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14
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of action

Provide special adult
teaching (for part-time
students

Develop student's character
Translating all useful
science and letters into
Arabic

Preserve cultural heritage

Educate to utmost all
high school graduates

Affect student with great
ideas

Emphasize undergraduate
instruction

Insure confidence of
contributors in university

Reep costs down
Develop pride in university

Develop faculty loyalty
to university

Preserve institutional
character

Satisfy area needs

Let will of faculty prevail
(in every important matter)

Enhance student's belief in
Allah and in the faith of
Islam
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47  Maintain balanced quality 47  3.2252 1.1408 404
in all programs

20 Developing writers in all 48 3.1989 1.3850 382
fields to serve the Islamic
idea

10 Cultivate student's tastes 49 3.1964 1.06190 402

%Y
()
(F%)

24 Accept good students only 50 2.3845 1.2729

At the outset it should be remarked that the participants
ranked all items very high--the lowest ranking item (number 24
"accept good students only") is just below a mean of "medium
importance." The standard deviation indicates the degree of
agreement about the importance given to each item and category.
The lower the standard deviation, the more confident one may
be that the mean score reflects consensus about the real
position of the goal. In most of the cases, respondents are
in good agreement about the prioritv given to specific goals.
The highest standard deviation is 1.4856 on item six, "enhance
student's belief in Allah and in the faith of Islam.” This
shows how people are extremely divided on the issue of religion
as a university goal. This item also received the lowest
number of respondents--only 378--which indicates how sensitive
this question is. On the other hahd, item 48, "keep up to
date", is the most agreeable item with the least standard

deviation, 0.7303.
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One striking fact is that 178 respondents commented on
their stands on the question of enhancing belief in Allah and
on developing writers to serve the Islamic idea. These comments
can be summarized in two statements. Those who gave these joals
great emphasis justify their actions by saying Islam is our
most valuakle pride and to serve it is to fulfill & great res-
ponsibility which the people of Saudi Arabia should proudly
be carrying. Those who downgrade the emphasis on Islam say,
in effect, that there are other specialized institutions to
serve this purpose and university students are Moslem by birth.
Indulging such emphasis will make it difficult for an individ-
ual to cope with his assigned and preferred specialty. These
178 comments are not evenly divided; only 52 try to explain
why religion should be emphasized as a university goal, while
126 are of the opposing view. 146 people argue the wisdom of
items two (prcduce well-rounded students) and three (affect
students with great ideas). Some see these two items as indi-
cating complete indoctrination and thus unjustifiable since the
university is no place for such functions. Most, however, see
them more than justifiable if the university defines these
items precisely. Item ten (cultivate student's tastes) is
resented by 92 people who feel such a goal is demeaning to
university students since they are adult people with developed

tastes.
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As has been explained in the procedure chapter, the 50

goal items are grouped under two major headings, outpuc and

support.

categories.

of these eight categories are presented in Table XI.

Perceptions of Saudi Students in the U.S.A. by

These two headings are then divided into eight

The rank order,

means,

TABLE XI

University Goals Ranked According to

Categories /scales_/ and Headings

and standard deviations

Category Category Rank Mean S.D. No. of
No. Responses
3 Research 1 4.1844 0.7984 411
7 Motivation 2 3.9502 0.5205 413
6 Management 3 3.9346 0.4977 413
1 Student- 4 3.9034 0.5904 413
Expressive
2 Student~ 5 3.8315 0.6379 413
Instrumental
8 Position 6 3.8051 0.5349 413
4 Direct Service 7 3.7148 0.5788 413
5 Adaptation 8 3.5011 0.5687 413
Sub-Total of Output Goals and Support Goals
1 Output Goals 1 3.8437 0.4751 413
2 Support Goals 2 3.811¢9 0.4173 413
GRAND TOTAL 3.8163 0.4172 413
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/"In the analysis of variance the above categories are
referred to by the numbers listed in the "category number"
column. /

The means for category ranking are derived by the following
process: The sccres of the items within each categorv are added,
and this sum is divided by the number of items. The nunber of
items used is the number of evaluated items and does not include
items which are left blank by a participant.

Loocking at the category rank, category three (research) has
the highest means, which suggests that that category has the
most constant items. Management and motivation have the least
and next-least standard deviations, respectively. This implies
that the content of the two categories is more consistent than
the content of the others. However, it should be kept in mind
that obvious discrepancies do exist between items within each
category. While applied research and pure research, for exam-
ple, are respectively ranked eighth and eleventh, their category
is ranked number one. In short, categories can not be expected
to be a direct reflection of their items' evaluations.

Students were urged to add any university goals which were
not included in the questionnaire. The majority of the respon-
dents added goals expressing their desire to see existing
Saudi universities improve their programs and services. It is

infeasible to state each of these goals. However, it can be



reported that the majority of these additional goals center

around the following (the number in parentheses immediately

preceding each statement is the number of respondents who

listed that statement, however worded, as an acdditional yoal):
1. (96) Emphasis on science and technology;

2. (87) University involvement in society's prob-
lems;

3. (67) University ccoperative programs with other
institutions both 1inside and outside Saudi Arabia;

4. (65) Encouraging the critical attitude towards
ideas;

5. (47) Furthering academic honesty and integrity;

6. (32) Insuring student involvement in his area
of study, thus preventing a sense of uselessness and
alienation;

7. (31) Shortening the period of study by the
elimination of subjects non-essential to the student's
area of study and by more intensive work in ones area
of study, thus preventing the waste of talent and time,
particularly at this critical stage of Saudi national
development;

8. (19) Establishing the university's own cri-
teria of students' qualifications, by a standard entry
examination which will help equal treatments to pre-
vail.
The above additional goals, although expressed in different
ways, are the goals most commonly stated by participants. There
were other statements by a few individuals which can not be

shortly summarized. For example, eight people are enthusiastic

about the American system of higher education and want adoption
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of clectives, semesters, grading, and coeducational systems.
Six others put emphasis on establishing athletic divisions
within every institution of higher education. And finally,
four individuals want universities to grant scholarships to
individuals of other Arab and Moslem states.

After assessing the Saudi general perception of university

goals, the next step is to test the eight null hypotheses that
were presented in the statement of the problem in the first

chapter.

Perception of University Goals as

Related to Major Fields of Studv

The first null hypothesis of this study states that there
are no significant differences in perception of university
goals between people majoring in different fields of study.
There are five groups used in this study--social science;
applied science; humanities; natural science; and "others".
This null hypothesis was tested with one-way analysis of var-
iance as the statistical test for treatment of data. The
results of analysis of variance on goals' categories is

reported in Table XII.



TABLE XII

Analysis of Variance for Testing Main Effect of
Major Fields of Study on Perception of University Goals
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*
Category Source of DF SS MS F p
Variation
No. 1 Between
Student- Groups 4, 3.08 .77 2.341 N.S.
Expressive
Within
Groups 358 117.83 .33
Total 362 120.91
No. 2 Between
Student- Groups 4. 0.49 .12 0.309 N.S.
Instrumental
Within
Groups 358 141.35 .39
Total 362 141.84
No. 3 Between
Research Groups 4. 1.26 .32 0.492 N.S.
Within
Groups 357 228.95 .64
Total 361 230.21
No. 4 Between
Direct Groups 4. 0.57 .14 0.418 N.S.
Service
Within
Groups 358 121.99 .34
Total 362 122.56

*
N.S. stands for non-significant (P > 0.05), SIG stands
for significant (P <0.05).
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No. 5 Betwecen

Adaptation  Groups 4. 0.60 0.15 0.473 N.S.
Within
Groups 358 113.82 0.32
Total 362 114.42

No. 6 Between

Management  Groups 4. 0.96 0.24 0.957 N.S.
Within
Groups 358 89.88 0.25
Total 362 90.84

No. 7 Between

Motivation  Groups 4. 0.92 0.23 0.842 N.S.
Within
Groups 358 97.93 0.27
Total 362 98.86

No. 8 Between

Position Groups 4. 1.25 G.31 1.142 N.S.
Within
Groups 358 97.62 0.27
Total 362 98.87

Qutput Between

Sum Groups 4. 0.84 0.21 0.930 N.S.
Within
Groups 358 80.41 0.22
Total 362 81.25
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Support Between
Sum Groups 4. 0.66 0.17 0.959  N.S.
Within
Groups 358 61.97 0.17
Total 362 62.64
Total Between
Groups 4. 0.34 0.08 0.523 N.S.
Within
Groups 358 57.45 0.16
Total 362 57.78

As presented in Table XII, none of the categories have
statistically significant difference which indicates that

people in different fields of study do not take different

and functicns. Therefore the null hypothesis is sustained.

Perception of University Goals as

Related to Educational Level

The second null hypothesis of this study states that there
is no statistically significant difference in perception of
university goals between people of different educational levels.
The educational level variable was divided into four groups--
students pursuing bachelor's, master's, and doctoral degrees,

and students on the post-bachelor level in non-degree programs.



The result of analysis of variance relating to this

variable is reported in Table XIII.

TABLE XIII

Analysis of Variance for Testing Main Effect of
Educational Levels on Perception of University Goals

Category Source of DF SS MS F P
Variation
No. 1 Between
Student- Groups 3. 10.00 3.33 10.561 SiIG
Expressive
Within
Groups 375 118.36 0.32
Total 378 128.36
No. 2 Between
Student- Groups 3. 12,04 4.01 10.7%4 SIG
Instrumental
Within
Groups 375 139.47 0.37
Total 378 151.51
No. 3 Between
Research Groups 3. 5.38 1.79 2.808 S1G
Within
Groups 375 238.83 0.64
Total 378 244,21
No. 4 Between
Direct Groups 3. 3.48  1.16 3.440 SIG
Service
Within
Groups 375 126.61 0.34

*N.S. stands for pon-significant (P> 0.05), SIG stands
for significant (P <i0.05).
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Total 378 130.10

No. 5 Between

Adaptation  Groups 3. 4.40 1.47 4,703 SIG
Within
Groups 375 116.91 0.31
Total 378 121.31

No. 6 Between

Management  Groups 3. 1.82 0.61 2.445 N.S.
Within
Groups 375 93.27 0.25
Total 378 95.10

No. 7 Between

Motivation  Groups 3. 0.15 0.05 0.179 N.S.
Within
Groups 375 103.46 0.28
Total 378 103.61

No. 8 Between

Position Groups 3. 3. 1. 3.584 SIG
Within
Groups 375 104.49 0.28
Total 378 107.48

Output Between

Sum Groups 3. 6.39 2.13 10.009 SIG
Within
Groups 375 79.76 0.21
Total 378 86.15
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Support Between
Sum Groups 3. 1.57 0.52 3.011 SIG
Within
Groups 375 65.04 0.17
Total 378 56.60
Total Between
Groups 3. 3.20 1.07 6.866 SIG
Within
Groups 375 58.24 0.16
Total 378 6l.44

The "F" score for significant difference in perceptions
between people of different educational levels speaks for
itself. While the major fields of study show no effect on
perceptions, the people of different educational level have
different stands on most of the goals' items presented to
them for evaluation.

Only categories six and seven (management and motivation)
show no statistically significant difference. Therefore the
null hypothesis is rejected in all categories except these two,
where the null hypothesis is sustained. The mean and standard
deviation for each grouping of categories with significant

result are shown in Table XIV.



TABLE XIV

Mecans and Standard Deviations of the Affeccted
Categories by Each Group

-Educational Levels-
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Category Level I Level II Level III Level IV
tudents Students Students  Students
Pursuing Pursuing Pursuing Pursuing
Bachelor's Master's Doctoral Non-Degree
No. 1 3.82 3.98 3.77 4.41 Mean
Student-
Expressive 0.53 0.56 0.65 0.41 S.D.
No. 2 3.89 3.80 3.59 4.35 Mean
Student-
Instrumental 0.57 0.66 0.63 0.48 S.D.
No. 3 4.09 4.17 4.07 4.56  Mean
Research 0.75 0.89 0.81 0.43 S.D.
No. 4 3.76 3.74 3.56 3.93 Mean
Direct
Service 0.54 0.65 0.58 0.41 S.D.
No. 5 3.46 3.58 3.35 3.75 Mean
Adaptation 0.50 0.58 0.63 0.50 S.D.
No. 8 3.84 3.87 3.67 4.00 Mean
Position 0.49 0.60 0.50 0.47 S.D.
Output 3.84 3.87 3.68 4.24  Mean
Sum 0.43 0.50 0.48 0.33 s.D.
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Support 3.80 3.85 3.72 3.97 Mean
Sum 0.40 0.45 0.39 0.40 S.D.
3.82 3.86 3.69 4.08 Mean
Total
0.38 0.43 0.38 0.34 S.D.

All but eleven of the 50 items and two of the eight cate-
gories were evaluated differently according to the educational
level of the participants. These significant differences in
evaluating items are reflected in the categories and their
heading means and the total. The eleven items which were not
affected by the educational levels are three, four, 16, 17, 19,
30, 41, 42, 44, 47, and 48, and the categories are six and
seven. These are iespectivel?, "affect students with great
ideas"; "develop student's objectivity"; “provide community
cultural leadership"; "disseminate new ideas"; "translating

all useful science and letters into Arabic"; "involve faculty

in university government"; "protect student's right of action';
"develop pride in university”; "maintain balanced gquality in
all programs"; and "keep up to date". The categories are

"management" and "motivation", which are part of the support
goal. The unaffected goal items indicate points of agreement
among participante and also that educational level is not a

major factor in evaluating their importance.
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The results of the significant categories are a reflection
of the participants' different views of the goals' items. The
means and standard deviations of each categor} given by each
group indicate that the non-degree group is the major contri-
butor to these differences. The means for the ncon-degree
group are higher in each category than the means for the
other designated groups. It is apparent that students pursuing
bachelor's, master's, and doctoral degrees have slight discrep-
ancies according to the means and standard deviations of each
item. Furthermore, the relatively small standard deviation
of the non-degree group is evidence of the consensus among
them. There are other features in this particular analysis
which should be presented:

1. 1Item seven, "prepare students for useful careers,”
is less emphasized by doctoral students than by either bache-
lor's, master's, or non-degree seeking students. This item
is among the four top goals according to the bachelor level
students (mean of 4.31), but ranked 17th with doctoral level
students (mean of 3.90), and in-between rankings for the
other levels.

2. The obvious concurrence prevailing among all the
groups is the stand on item 48, "keep up to date,” with the
highest mean and least standard deviation in students at all

educational levels.
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3. tcem six, "enhancing students' belief in Allah and
the faith of Islam," is of discrepant means and standard devia-
tion among all levels with the highest mean of 4.52 by non-
degree students and only 2.92 by doctoral students.

Although category six shows no statistical significance,
one item within it is worthy of mention. The bachelor's level
students emphasize the importance of the question of involving
students in university covernment (number 29) more than the
students of other levels. The mean of this item is 4.04 with
standard deviation of 0.94 according to Level I. All other
levels gave it a mean of less then 4.0C.

To summarize the results of this particular test, the
non-degree students display the greatest divergence of percep-

tions of university goals and functions.

Perception of University Goals as Related to

Past Work Experience and Its Length Versus Non-Experience

The third null hypothesis of this study states that there
is no statistically significant difference in perception of
university goals among people of different lengths of work
experience and non-experience. The experience variable is
divided into four groups: 1) no experience; 2) one and two
years experience; 3) three through nine years experience;

4) ten years and above of experience. These will be referred
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to as groups one, two, three, and four respectively. The results

(]
t+h

analysis are presented in Table XV.

TABLE XV

Analysis of Variance for Testing Main Effect of
Work Experience and Its Length Versus Non-Experience on

Perception of University Goals

Category Source of DF ss MS F p*
Variation
No. 1 Between
Student- Groups 3. 9.82 .21 9.917  8IG
Expressive
Within
Groups 372 120.30 .32
Total 375 129.93
No. 2 Between
Student- Groups 3. 8.58 .86 7.510 SIG
Instrumental
Within
Groups 372 141.69 .38
Total 375 150.27
No. 3 Between
Research Groups 3. 2.39 .80 1.225 N.S.
Within
Groups 371 24]1 .64 65
Total 374 244,04

*N.S. stands for non-significant (P > 0.05), SIG stands
for significant (P <0.05).
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No. 4 Between
Direct Groups 3. 2.46 .82 2.416 N.S.
Service
Within
Groups 372 126.53 .34
Total 375 128.99
No. 5 Between
Adaptation  Groups 3. 2.04 .68 2.143 N.S.
Within
Croups 372 117.78 .32
Total 375 115.81
No. © Between
Management  Groups 3. 3.25 .08 4.431 SIG
Within
Groups 372 90.84 .24
Total 375 94.09
No. 7 Between
Motivation  Groups 3. 1.85 .62 2.263 N.S
Within
Groups 372 101.25 .27
Total 375 103.10
No. 8 Between
Position Groups 3. 3.37 .12 4.014 SIG
Within
Groups 372 109.14 .28
Total 375 112.51
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Output Between
Sum Groups 3. 4.39 1.46 6.641 SIG
Within
Groups 372 81.98 0.22
Total 375 86.38
Support Between
Sum Groups 3. 1.91 0.64 3.656 SIG
Within
Groups 372 ©64.92 0.17
Total 375 66.83
Total Between
Groups 3. 2.67 .89 5.117 SIG
Within
Groups 372 65,65 0.17
Total 375 ©7.32

From Table XV there is a statistically significant diff-
erence (P <:0.05) in all categories except three, four, five,
and seven. Thus the null hypothesis is rejected in categories
one, two, six, and eight (student expressive, student instru-
mental, management, and position respectively) and the headings
and grand total. Four categories--research, direct service,
adaptation, and motivation--uphold the null hypothesis. The
four categories which have been found to have significantly
different means and standard deviations by group are presented

in Takle XVI.
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TABLE XVI
Means and Standard Deviations of the Affected

Categories by Each Group
-Length of Work Experience-

Category Group 1 Group 2 Group 3 Group 4
No Exper- One and Three to Ten Years
ience Two Years Nine Years and Above
No. 1 3.78 3.84 4.06 4.21 Mean
Student-
Expressive 0.71 0.62 0.59 0.54 S.D.
No. 2 3.79 3.62 3.89 4.14 Mean
Student-
Instrumental 0.58 0.63 0.69 0.60 S.D.
No. 6 3.90 3.88 3.84 4.15 Mean
Management 0.47 0.49 0.56 0.47 S.D.
No. 8 3.80 3.74 3.81 4.06 Mean
Position 0.51 0.54 3.53 0.58 S.D.
Output 3.79 3.74 3.81 4,06 Mean
Sum 0.44 0.48 0.52 0.49, 5.D.
Support 3.80 2,77 3.76 3.99 Mean
Sum 0.40 0.42 0.47 0.42 S.D.
3.77 3.76 3.81 4.03 Mean
Total

0.41 0.41 0.44 0.40 S.D.
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From Tables XV and XVI the following results are obtai ned:

1. The statistically significant difference is the high-
est in category one (student-expressive) with significant
result P <:0.05, with F = 9.917. The means of this categonry
increase 1in direct relation to the length of work experience
while the standard deviation varies inversely with years of
experience. The trends in the category are a reflection of
the same trends in the items within the category.

2. Only item nine, "train students for scholarshigp/
research," in category two (student-instrumental) shows nc
statistical significance. The remaining items in this cate-
gory have significant results at P <:0.05. Goal item seven,
"prepare students for useful careers," has greater mean and
lower standard deviation by group four and group one (mean of
4.38, S.D. 0.64 and mean 4.24, S.D. 0.66 respectively) than
by groups two and three (mean 3.84, S.D. 0.91 and mean 3.91,
S.D. 0.89 respectively). Other items within this category
are of less exceptional significance than the mentioned ones.

3. 1In category six, "management," the statistically
significant differences are the result of the “F" scores of
12.129 on item 29 ("involve students in university government")
and 10.399 on item 37 ("let will of faculty prevail"). Goal
2% has a mean of 4.09 and standard deviation 0.93 by group

one, but has a mean less than 3.50 by all the remaining groups.
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Goal 37 received the opposite evaluaticn, i.e., the mean is
4.04 by group four, but only 3.15 by group onec.

4. Item 49, "increase or maintain prestige," and item
50, "preserve institutional character," are the main sources
of the statistically significant difference found in category
eight, "pcsition." Group four evaluates these twc items more
favorably than group one. Their means and standard deviaticns

are respectively 4.06, 0.70 and 4.08, 0.65 by grcup four, and

3.80, 0.65 ard 3.79, 0.89 by group one.

Perceptions of University Goals in Relation tc the

Nature of Participants' Past Work Experiences

The major concern of this particular test is to determine
the relationship between ones perceptions and the nature of
his past work, i.e., between people of different work exper-
iences. People with no work experience are not excluded;
however, since the preceding test was for the purpose of find-
ing the relationship between experience and non-experience,
this test is intended to analyze the relation between kinds
of experience. The fourth null hypothesis for this study
states that there are no differences in perceptionrs of univer-
sity goals between people of different work backgrounds. Par-
ticipants were divided into four groups: 1) No past work

experience; 2) teaching at all levels; 3} administrative
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experience, and 4) other. They are referred to as groups one,
two, three, and four respectively. The result of analysis of

variance after conducting the test is reported in Table XVII.

TABLE XVII

Analysis of Variance for Testing the Main Effect of
the Nature of Past Experience on Perception of
University Goals

Category Source of DF SS MS F P
Variation
No. 1 Between
Student- Groups 3. 4.77 1.59 4.813 SIG
Expressive
Within
Groups 343 113.30 0.33
Total 346 118.07
No. 2 Between
student- Groups 3. 4.69 1.65 4.156 S51IG
Instrumental
Within
Groups 343 136.59 0.40
Total 346 141.28
No. 3 Between
Research Groups 3. 7.29 2.43 3.922 SIG
Within
Groups 343 211.74 0.62
Total 346 219.03

*N.S. stands for non-significant (P> 0.05), and SIG
stands for significant (P <0.05).
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No. 4 Between
Direct Groups 3. 1.60 0.53 1.537 N.S
Service
Within
Groups 343 119.16 0.35
Total 346 120.77
No. 5 Between
Adaptation  Groups 3. 0.79 0.26 0.815 N.S.
Within
Groups 343 110.15 0.32
Total 346 110.94
No. 6 Between
Management  Groups 3. 2.03 0.88 3.616 SIG
Within
Groups 343 83.25 0.24
Total 346 85.88
No. 7 Between
Motivation  Groups 3. 1.62 0.54 1.995 N.S.
Within
Groups 343 92.66 0.27
Total 346 94.28
No. 8 Between
Position Groups 3. 1.08 0.36 1.309 N.S.
Within
Groups 343 94.48 0.28
Total 346 8t.56
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Output Between
Sum Groups 3. 2.80 0.93 4.138 SIG
Within
Groups 343 72.28 0.23
Total 346 80.08
Support Between
Sum Groups 3. 1.52 .51 2.578 SIG
Within
Groups 343 58.34 0.17
Total 346 59.86
Total Between
Groups 3. 1.98 0.66 3.805 SIG
Within
Groups 343 59.02 0.17
Total 346 €1.61

Consequently, the null hypothesis is rejected in categories
one, two, three, and six, and in the output sum, the support
sum, and the total. It is sustained in categories four, five,
seven, and eight. The significant results are derived from
the different stands on these goals' categories by the four
groups. The means and standard deviations of the categories

which have significant results are reported in Table XVIII.
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TEELE XVIll

and Standard Deviaticns of the A
Categories by EBacn Group
-Nature of Past Experienca-

Category Group 1 Grovp 2 Groun i Group &
No Past Teaching ndministvative Other
Experience Tuparienze EBaperi_noo

No. 1 3.80 2.97 t.ola 3.96 Mean
Student-
Expressive 0.55 .63 .37 0.38 S.D.
No. 2 3.83 3.71 AT 3.84 Hean
Student-
Instrumental 0.60 c.73 J.od 0.82 S.D.
No. 3 4.11 4.11 4.5 4.09 Mean
Research 0.79 .91 ULaY 9.71 S.D.
No. 6 3.92 3,63 &1 3.95 Mean
Management 0.47 0.58 D.3¢ 0.42 S.D.
Output 3.82 3.80 4a.07 3.86 Mean
Sum 0.44 0.56 G.40 0.43 S.D.
Suppoert 3.82 3.74 3.59% 3.85 Mean
Sum 0.39 0.48 .36 0.36 sS.D.

31.79 3.77 4,00 3.86 Mean
Total

0.42 0.47 .33 0.34 S.D.
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From the preceding table, category one, "student-express-
ive, " received a mean of 4.14 by group three, "administrative
experience, " which is higher than the mean given to it by any
other group. The standard deviation of the same category by
group three is 0.55, which is less than groups two and four.
All items within this category follow the same pattern--
that is, each goal item received higher mean and lower stan-
dard deviation by group three than by the other groups. The
means of the items within this category given by group two,
“"teaching experience," do not differ as much from the means
by groups one, "non-experience," and four, "other," as they
do from the means by group three. 1In short, the people with
administrative background have distinctly stronger feelings
toward each item within this category than have the members
of the other groups.

In category two, "student-instrumental," the same pattern
as in category one has been found--group three evaluated each
item within this category higher thanall other participants.
Group two, "teaching experience," is the only group for which
the mean of item seven, "prepare students for useful careers,"
(3.83) is less than 4.00. The same item receives a mean of
4.27 by group three, 4.25 by group one, and 4.23 by group
four.

Even in category three, "research," group three is the
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major contributor to the significant result. The means of this
category are 4.11, 4.11, and 4.0%9 by groups one, two, and four
respectively, but 4.52 by group three. The standard deviation
of this category is 0.49 by group three which indicates a
genuine stand by all the members of that group. The two items
within this particular category support this statement: For
item twelve, "carry on pure research," the mean is 4.55, and
for item 13, "carry on applied research," it is 4.49. These
same items received respective means of 4.03 and 4.22 by
group one, 4.10 and 4.12 by group two, and 3.97 and 4.16 by
group four.

Item 29, "involve students in university government," in
category six, received a mean of 4.07 by group one while all
other groups evaluated it with an average less than 3.50.

The output heading was evaluated higher than the support
heading by all groups except group one, for which the two
headings received equal means. Group three, "administrative
experience, " evaluated each category higher than the others,
which indicates that they are the main contributors of signi-

ficant results.

Perceptions of University Goals as Related to

Expected Job After Graduation

The fifth hypothesis of this study states that there is
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no statistically significant difference in perceptions of uni-
versity goals between students expecting to hold different kinds
of positions after graduation. This variable was divided into
four groups: group one--university level teaching; group two
--secondary level teaching; group three--administration in the
Ministry of Education; and group four--“"other". The null hypo-
thesis was tested with the one-way analysis of variance. The
results of analysis of variance on goals' categories is

reported in Table XIX.

TABLE XIX

Analysis of Variance for Testing Main Effect of
Different Expectation of Job After Graduation on
Perception of University Goals

Category Source of DF SS MS F p*
Variation
No. 1 Between
Student- Groups 3. 8.00 2.67 8.325 SIG
Expressive
Within
Groups 337 107.95 0.32
Total 340 115.85

*N.S. stands for non-significant (P > 0.05), and SIG stands
for significant (P <0.05).
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No. 2 Between
Student- Groups 3. 6.63 .21 5.966  SIG
Instrumental
Within
Groups 337 124.88 .37
Total 340 131.51
No. 3 Between
Research Groups 3. 6.88 .29 3.654 SIG
Within
Groups 337 211.57 .63
Total 340 218.45
No. 4 Between
Direct Groups 3. 3.14 .05 3.113 SIG
Service
Within
Groups 337 113.34 34
Total 340 116.48
No. 5 Between
Adaptation  Groups 3. 1.22 .41 1.249 N.S.
Within
Groups 337 109.62 .33
Total 340 110.84
No. € Between
Management Groups 3. 1.25 .42 1.839 N.S.
Within
Groups 337 85.96 .26
Total 340 87.21
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No. 7 Between

Motivation Groups 3. 0.75 0.25 0.916 N.S.
Within
Groups 337 91.48 0.27
Total 340 92.23

No. 8 Between

Position Groups 3. 2.37 0.79 2.992 SIG
Within
Groups 337 89.03 0.26
Total 340 91.40

Output Between

Sum Groups 3. 4,52 1.51 6.991 SIG
Within
Groups 337 72.62 0.22
Total 340 77.14

Support Between

Sum Groups 3. 0.86 0.29 1.624 N.S.
Within
Groups 337 59.18 0.18
Total 340 60.04

Total Between
Groups 3. 1.89 0.63 3.575 S1G
Within
Groups 337 59.53 0.18
Total 340 61.42




99
The null hypothesis is rejected in categories one, two,
three, four, eight, and the output sum and the total. It

1s accepted in categories five, six, and seven, and in the

"

ot

support sum. Only one category, number eight, "position,"” ou
of four in the support heading has significant result. The

means and standard deviations of the affected categories are

reported in Table XX. -

TABLE XX

Means and Standard Deviations of the Affected
Categories by Each Group
-Expected Job After Graduation-

Category Group 1 Group 2 Group 3 Group 4
University Secondary Administra- Other
Level Level tion in

Teaching Teaching Min. of Ed.

No. 1 3.88 4,30 4.28 3.82 Mean
Student-

Expressive 0.63 0.57 0.50 0.54 S.D.
No. 2 3.68 3.95 4,10 3.85 Mean
Student-

Instrumental 0.66 0.59 0.64 0.57 S.D.
No. 3 4.08 4.35 4.50 4.11 Mean
Research 0.93 0.78 0.53 0.74 S.D.
No. 4 3.61 3.92 3.83 3.78 Mean
Direct

tn
v}
.

Service 0.65 0.50 0.58 0.53




100

No. 8 3.73 4.01 3.95 3.86 Mean
Position 0.55 0.45 0.91 0.41 S.D.
Output 3.75 4.05 4.10 3.84 Mecan
Sum 0.55 0.43 0.91 0.41 S.D.
3.75 3.98 3.96 3.82 Mean
Total
0.45 0.38 0.37 0.42 S.D.

From the results reported on Table XIX and Table XX, it
1s evident that category one, "student-expressive," was eval-
uated more favorable by group two, “secondary level teaching,"
and group three, "administration in Ministry of Education,”
than by either of the two remaining groups. Three items within
this category--number two, "produce well-rounded students,”
number five, "develop student character," and number six,
"enhance student belief in Allah"--have significant results
(P <:0.0S). By group, all these items receive means similar
to their category. That is to say, people of secondary edu-
cation and administration in Ministry of Education have simi-
lar inclination to the “student-expressivé goals, stronger
than those of university teaching or "other" expectation.

In category two, "student-instrumental," two items--

numbers eight, “"prepare students for status/leadership, " and
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eleven, "prepare student for citizenship"--corntribute the sig-
nificant result. Item eight receives a mean of 4.07 by group
three and less than 3.70 by all other groups witha lowest ma2
of 3.47 by group one. Item eleven, where the significant rzsult

%4

Y

5

very much exceeds 0.05 (P <g:0.05), received a mean of 4.42
group two, 4.31 by group three, 3.63 by group cone, and 2.77 by
group fouxr. This indicates strong feeling towards this item

by members of groups two and three but less emphasis by groups
one and four.

Both research category items received means by each group
similar to the mean of their category. Groups two and three
evaluated this category higher than groups one and four.

Item 14, "provide special adult training," item 15, "assist
citizens through extension programs,"” and item 20, "develop
writers to serve Islamic ideas, within category four, "direct
service,"” contribute the significant difference obtained. Means
of both items 14 and 15 by group two are higher than the rest
of the group. Item 20 received the highest mean of 3.83 by
group three.

In category eight, "position," only item 45, "maintain
top quality in all programs," item 49, “increase or maintain
prestige," and item 50, "preserve institutional character," were
found to have significant results (P <0.05). The means of

each item mentioned are reflected in the category. This suggests
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group twc and then group three are more in favor of prestigious,
perfect instituticns than groups four and one.

In short, people of different job expectations have Qiff-
erent attitudes towards cutput goals, as reflected in the
statistically significant difference in all members of the
output heading. Only one category ir £four in the supdcrt
heading has been found to have statistically significant result,

which in turn reflects no effect on the support heading.

Perceptions of University Goals as Related to the

Lengths of Stay in U.S.A.

The sixth hypothesis of this study states that there is
no statistically significant difference in perceptions of
university goals between students of different length of stay
in the United States. This independent variable was divided
into five groups: From six to ten years--group one; five
years~--group two; four years--group three; two arnd three
years--group four; one year--group five. The null hypothesis
was tested with one-way 2nalysis of variance. The results
of that analysis of goals' categories is reported in Table

XXI.



TABLE XXI

Analysis of Variance for Testing Main Effect of

Different Length of Stay in U.S.A. on Perception of

University Goals
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Category Source of DF SS MS F P
Variation
No. 1 Between
Student- Groups 4, 11.25 2,81 8.849 SIG
Expressive
Within
Groups 356 113.18 0.32
Total 360 124.44
No. 2 Between
Student- Groups 4, 9.21 2.30 5.994 51IG
Instrumental
Within
Groups 356 136.82 0.38
Total 360 146.03
No. 3 Between
Research Groups 4, 11.27 2.82 4.580 SIG
Within
Groups 356 218.47 0.62
Total 360 229.75
No. 4 Between
Direct Groups 4, 4.43 1.11 3.334 SIG
Service
Within
Groups 356 118.25 0.33
Total 360 122.68

*N.S. stands for non-significant (P >>0.05), SIG stands
for signigicant (P <:0.05).
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No. 5 Between

Adaptation  Groups 4. 5.03 1.26 3.989 SIG
Within
Groups 356 112.25 0.32
Total 360 117.29

No. 6 Between

Management  Groups 4. 1.28 0.32 1.275 N.S.
Within
Groups 356 £9.42 0.25
Total 360 90.70

No. 7 Between

Motivation  Groups 4. 1.28 0.04 0.153 N.S.
Within
Groups 356 97.85 0.27
Total 360 98.02

No. 8 Between

Position Groups 4. 1.82 0.46 1.586 N.S.
Within
Groups 356 102.35 0.29
Total 360 104.17

Output Between

Sum Groups 4. 7.22 1.81 8.464  SIG
Within
Groups 356 75.95 0.21

Total 360 83.17
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Support Between
Sum Groups 4. 0.98 0.25 1.368  N.S.
Within
Groups 356 63.79 0.18
Total 360 64.77
Total Between
Groups 4. 2.27 0.57 3.193 SIG
Within
Groups 356 ©3.36 0.18
Total 360 65.64

As is evident from Table kXI, the null hypothesis is
rejected on category one, "student-expressive," category two,
"student-instrumental," categbry three, "research," category
four, "direct service," and category five, "adaptation," and
the output sum and the total. 1In categories six, "management,"
seven, "motivation,"” eight, "position," and the support sum,
the null hypothesis is sustained. The means and standard
deviations of the categories with significant results are

presented in Table XXII.



Means and Standard Deviations of Affected
Categories by Each Group

TABLE XXII

-Length of Stay in U.S.A.-
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Category Group 1 Group 2 Group 3 Group 4 Group 5
Six to Five Four Two and One
Ten Years Years Years Three Year
Years

No. 1 3.71 3.78 3.83 3.94 4.21 Mean
Student-
Expressive 0.63 0.45 0.50 0.58 0.59 S.D.
No. 2 3.59 3.81 3.82 3.84 4.08 Mean
Student-
Instrumental 0.72 0.58 0.50 0.64 0.61 S.D.
No. 3 3.92 3.99 4.25 4,26 4,38 Mean
Research 1.01 0.78 0.73 0.70 0.67 S.D.
No. 4 3.55 3.73 3.68 3.18 3.87 Mean
Direct
Service 0.63 0.54 0.38 0.68 0.56 S.D.
No. 5 3.28 3.47 3.51 3.57 3.63 Mean
Adaptation 0.71 0.51 0.41 0.59 0.51 §S.D.
Output 3.64 3.82 3.80 3.90 4.07 Mean
Sum 0.53 0.41 0.31 0.52 0.48 S.D.

3.69 3.80 3.79 3.88 3.91 Mean
Total

0.47 0.36 0.24 0.44 0.51 S.D.
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Three items within category one, "student-expressive,"
have statistically significant differences where the "F" ratio
very much exceeds 0.05 (P <g©.05). These three items are
numbers two, "produce well-rounded students," five, "develop
student's character," and six, "enhance student's belief in
Allah and in the faith of Islam," The mean of item two is
4.39 by group five, “with one year stay in the U.S.A.," and
3.86 by group one, "with six to ten years." The remaining
groups fall in-between these bounds. Item five received a
mean of 3.45 by group one and 4.27 by group five. Item six
received a mean of 4.25 by group five, and a mean of 2.80 by
group one. This indicates that the longer people stay in this
country (United States), the less they emphasize specific
items.

Item eleven, "prepare students for citizenship," in cate-
gory two, also has a very statistically significant result.
This item received a mean of 4.43 by group five and a mean of
3.53 by group one. The means of the remaining groups for this
item are clustered around 3.75.

The two items in category three, "research," follow their
category's pattern. However, one fact should be stated: While
the least mean of this category is by group one, the greatest
standard deviation is by the same group. This indicates’

independent thinking among the group.
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All but one item within category four, "direct service,"
have statistically significant results. The unaffected item
is number 17, "disseminate new ideas." All the affected items
received similar means by groups one, two, three, and five,
but received a least mean by group four. Therefore, the result
of this category is the reflection of the results of the items'
evaluations with group four taking a divergent stand.

Category five, "adaptation," received means with a distinct
pattern: The longer the stay in the United States is, the less
the mean of the category is. All the items within have the

same pattern.

Perception of University Goals as Related to

Different Regional Backgrounds

The seventh null hypothesis states that there is no sta-
tistical significance of perception of university goals between
people of different regional backgrounds. Subjects were divi-
ded into five groups: Group one--Najd (central region); group
two--Al-Hijaz (western region); group three--Asir ({southern
region); group four--Al-Ahsa (eastern region); and group five
--countries other than Saudi Arabia. The null hypothesis was
analyzed and the result of that analysis is reported in Table

XXIII.
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TABLE XXIII
Analysis of Variance for Testing Main Effect of

Different Regional Background on Perceptions of
University Goals

*
Category Source of bF SS MS F P
Variation
No. 1 Between
Student- Groups 4. 0.76 0.19 0.547 N.S.
Expressive
Within
Groups 353 122.20 0.35
Total 357 122.95
No. 2 Between
Student- Groups 4. 3.94 0.98 2.493 SIG
Instrumental
Within
Groups 353 139.39 0.39
Total 357 143.32
No. 3 Between
Research Groups 4. 1.75 0.44 0.678 N.S.
Within
Groups 353 227.25 0.65
Total 357 229.00
No. 4 Betiwreen
Direct Groups 4, 4.50 1.13 3.382 SIG
Service
Within
Groups 353 117.52 0.33
Total 357 122.03

"N.S. stands for non-significant (P >>0.05), SIG stands
for significant (P <0.05).
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No. 5 Between

Adaptation  Groups 4. 2.00 0.50 1.606 N.S.
Within
Groups 353 110.15 0.31
Total 357 112.15

No. 6 Between

Management  Groups 4. 0.32 0.08 0.315 N.S.
Within
Groups 353 89.72 0.25
Total 357 90.04

No. 7 Between

Motivation  Groups 4, 0.87 0.22 0.793 N.S.
Within
Groups 353 96.99 0.27
Total 357 97.86

No. 8 Between

Position Groups 4. 1.51 0.38 1.345 N.S.
Within
Groups 353 98.94 0.28
Total 357 100.45

Output Between

Sum Groups 4. 1.38 0.35 1.508 N.S.
Within
Groups 353 80.91 0.23
Total 357 82.29
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Support Between
Sum Groups 4. 0.58 0.14 0.814 N.S.
Within
Groups 353 62.70 0.18
Total 357 63.28
Total Between
Groups 4. 0.93 0.23 1.287 H.S.
Within
Groups 353 63.28 0.18
Total 357 64.21

The null hypothesis is upheld in six categories and in
the output and support sums and in the total. However, the
null hypothesis is rejected in two categories out of four in
the output heading. These categories have statistically sig-
nificant results at P < 0.05. They are categories two, "stu-
dent-instrumental, and four, "direct service." The means
and standaxrd deviations of each one of the affected categories

are presented, by each group, in Table XXIV.
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TABLE XXIV
Means and Standard Deviations of the Affected

Categories by Each Group
-Regional Backgrounds-

Category Group 1 Group 2 Group 3 Group 4 Group 5

Najd Al-Hijaz Asir Al-Ahsa Other
No. 2 3.78 3.76 3.82 4.08 3.63 Mean
Student-
Instrumental 0.61 0.66 0.62 0.56 0.70 S.D.
No. 4 3.63 3.79 3.87 3.94 3.86 Mean
Direct
Service 0.57 0.64 0.40 0.46 0.52 S.D.

Only two items within category two, “student-instrumental,”
have significant results. These two items, which contribute
the significant result to this category, are eight, "prepare
student for status/leadership,” and nine, "train student for
scholarship/research." Both items were rated higher by group
four than by all other groups. The remaining groups ranked
the same items similarly.

Even category four, "direct service," along with its
items, received higher mean by group four than by the other
groups. Therefore, people of the eastern region of Saudi
Arabia do feel stronger than others in regard to categories

two and four.
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Perception of University Goals as Related to Marital Status

The eighth and last hypothesis states that there is no
statistically significant difference between married and
unmarried (single) students' perceptions. Subjects were divided
into two groups: Group one, unmarried; and group two, married.

This hypothesis was tested and the result is reported in Table

XXV.
TABLE XXV
Analysis of Variance for Testing the Main Effect of
Marital Status on Perception of University Goals
Category Source of DF SS MS F P*
Variation
No. 1 Between
Student- Groups 1. 1.60 1.60 4.61¢ SIG
Expressive
Within
Groups 361 124.93 0.35
Total 362 126.53
No. 2 Between
Student- Groups 1. 0.11 0.11 0.277 N.S.
Instrumental
Within
Groups 361 147.84 0.41
Total 362 147.95

*N.S. stands for non-gignificant (P > 0.05), and SIG stands
for significant (P < 0.05).
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No. 3 Between
Research Groups 1 1.84 .84 2,908 N.S.
Within
Groups 361 228.28 .63
Total 362 230.12
No. 4 Between
Direct Groups 1 0.12 .12 0.334 N.S.
Service
Within
Groups 361 126.49 .35
Total 362 126.61
No. 5 Between
Adaptation  Groups 1 0.34 .34 1.070 N.S.
Within
Groups 361 114.64 .32
Total 362 114.98
No. 6 Between
Management  Groups 1 0.29 .29 1.156  N.S.
Within
Groups 361 91.50 .25
Total 362 91.80
No. 7 Between
Motivation  Groups 1 0.15 .15 0.544 N.S.
Within
Groups 361 98.58 .27
Total 362 98.73
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No. 8 Between

Position Groups 1 0.18 0.18 0.615 N.S.
Within
Groups 361 103.15 0.29
Total 362 103.32

Output Between

Sum Groups 1 0.23 0.23 0.973 N.S.
Within
Groups 361 84.10 0.23
Total 362 84.32

Support Between

Sum Groups 1 0.08 0.08 0.438 N.S.
Within
Groups 361 64.38 0.18
Total 362 64.46

Total Between
Groups 1 0.04 0.04 0.194 N.S.
Within
Groups 361 65.27 0.18
Total 362 65.31

The null hypothesis is sustained in all categories but
number one, in which statistically significant difference is
displayed. The null hypothesis is rejected in this category.
The mean and standard deviation of this affected category

are presented, by group, in Table XXVI.
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TABLE XXVI
Means and Standard Deviations of the Affected

Category by Each Group
-Marital Status-

Category Group 1 Group 2
Unmarried Married

No. 1 3.84 3.97 Mean

Student-

Expressive 0.58 0.60 S.D.

The only item within this affected category which has
significant result is item six, "enhance student belief in
Allah and in the faith of Islam." This item received a mean
of 3.13 and standard deviation of 1.45 by group one and a mean
of 3.49 and standard deviation of 1.47 by group two. This
result indicates that married people feel stronger toward this

item as a goal than do single people.
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CHAPTER V

SUMMARY, CONCLUSION, IMPLICATIONS, RECOMMENDATIONS, AND

SUGGESTIONS FOR FURTHER STUDY

Summary

The purpose of the study was to assess the perceptions
of importance of a set and a category of university goals among
Saudi students at institutions of higher education inside the
United States as of the academic year 1971-72. It, further-
more, tried to determine the relationship between perception
of university goals and functions and the following variables:
1. Major fields of study
2. Educational level

Past work experience versus no past work exper-
4. Nature of work experience
5. Expected job (after graduation)
6. Length of stay in the U.S.A.
7. Regional background
8. Marital status.

On the basis of previous studies and assumptions, which
suggested that these independent variables affected people's
perceptions of issues--such as university goals--eight null
hypotheses were formulated to analyze the effect of each var-

iable on each of the university goals' categories. A review

of related literature revealed: (1) Goal attainment is an
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aspect of all organizations or institutions, upon which the
survival of the system depends; (2) The nature of organiza-
tional goals is determined by the combination of the efforts
of people invclved in and concerned with the given organiza-
tion; (3) Interviewing the concerned people of an organiza-
tion is of prime significance in determining actual goals;

(4) Teaching, research and community service are the most
widely accepted university goals; (5) Other goals of support
nature, such as motivation and adaptation, are very much
essential for the attainment of output goals. They consume
as much attention and energy as the more widely accepted out-
put goals.

An integrated instrument was designed to include a broad
range of the most common university goals. It included the
list of university goals developed by Edward Gross and Paul
Grambsch, and the goals presented by the Saudi Arabian Council
of Ministers (see page 52, Research Instrument, this paper).
The list of goals was divided into two parts—-output heading
and support heading. The two headings were divided into eight
categories: Student~-expressive, student-instrumental, research,
direct service, adaptation; management, motivation, and posi-
tion. A total of 50 goal items covering all these categories
plus an instructional sheet and demographic data questions,

were mailed to every Saudi student in the U.S.A. Each student
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was asked to indicate, on a five-point scale, how much emphasis
he felt each goal shculd receive. Out of 695 questionnaires
mailed out, 413 usable responses were returned. Retests werc
conducted to insure reliability.

Means and standard deviations of each goal item were
obtained for the purpose of ranking these goals in orcer of
emphasis. From this rank it was determined that, in general,
participants place higher values on student oriented and moti-
vation goals than on other goal categories.

One-way analysis of variance was employed as the statistical
test. Out of eight analyses performed, only one proved to be
statistically non-significant. None of the variables, however,

had significant results in all categories.

Conclusion

On the basis of the findings and with the limitations
of this research, the following conclusions are drawn:

1. The participants emphasized all listed items quite
highly; however, the tei top-ranked goal items, to the Saudi
students in the United States, are, in descending order;

"Keep up to date"; "protect student's right of inguiry":; "pro-
tect academic freedom'"; "develop student's objectivity":
"insure efficient goal attainment”; "run university democratic-

ally"; "cultivate student's intellect"; "carry on applied
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research"; "train students for scholarship/research"; and “"pre-
pare student for useful careers."

2. The findings generally support the idea that support
goals are as important as the output goals of teachinc,
research, and service. Five of the ten top ranked goal items
were under the support heading.

3. Direct service as a university goal was not strongly
emphasized. None of this category's seven items were amorg
the 15 top ranked goals. Furthermore, the cumulative average
of this category was the next to the least for all categories.

4., The selective admission as a university policy was
given the lowest ranking by the participants.

5. The question of religion as a university goal is the
most controversial issue.

6. Category seven, "motivation," was the only catego:y
that was of no statistically significant difference on any of
the eight different analyses conducted.

7. The findings did not support the previous research
finding which stated that students of different major fields
of study differ in their perceptions. No statistically signi-
ficant differences were obtained in any of the eight categories
in the analysis of this variable.

8. On analyzing the educational level variable, the

results indicate that non-degree students display the greatest
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divergence of perceptions, and thus they were the main con-
tributors to the obtained significant differences on categories.

9. Participants with past work experience emphasize the
importance of "student-expressive" goals more than partici-
pants with no past experience.

10. People with administrative background experience
evaluated output goals higher than did the gmips with cther
types of experience.

11. Relating to job expectation after graduation, the
secondary level teachers and administrative in Ministry of
Education groups evaluated goals in similar manner. Fewer
similarities were displayed between people of expectations of
secondary level teaching and university 1level teaching.

12. The findings of this study indicate a direct relation
between length of stay in the United States and divergence of
perceptions. The longer one has stayed in the U.S., the less
emphasis he places on university output goals. Most of the
comments on the gquestionnaire by participants were given by
individuals of four or more years stay in the U.S. in attempts
to rationalize their stands on various issues.

13. People from the eastern parts of the Kingdom of Saudi
Arabia advocate student oriented goals more strongly than do
people of other areas. They also advocate university direct

service goals.
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14. Marital status has little affect on people's percep-
tions of university goals, except in the case of religion as
a university goal. Here married students advocate this goal

more than do single students.

Inplications

The findings of the present study indicate that young
people of Saudi Arabia are very much concerned about the condi-
tion of the existing institutions of higher education in their
country. One of the major annoying conditions is the contin-
uing practice of old-fashioned methods of governing universities.
The Saudi students' generally expressed viéw on their emphasis
of "keep up to date" in policy and practice is that universities
should be flexible and should willingly adopt new ideas without
hesitancy or fear of change.

Saudi students are, in general, reluctant to downgrade
any university goal item. To them, each goal item has its
own merit, as many respondents indicated in their comments,
and they strongly advocate that Saudi universities adopt every
possible course which will lead to prominent professional
positions.

What have been called pre-requisites to obtaining knowl-
edge and truth--i.e., freedom of student inquiry and academic

freedom--are of very great importance to Saudi students.
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Participants were generally inclined to the belieft that uni-
versity students should be encouraged to searcn for facts
rather than be required to take limited subjects chosen by
others.

Many able youths wheo should go to a university are unazle
to do so because of rigid entrance requirements. Saudi students
indicate that Saudi universities should be obligated to "educate
to utmost high school graduates.”

The low rank of direct service goals implies that peopie
have not realized the full importance of such activities.
Research activities are, as many respondents indicated, direct
services to the community. Thus the concept of direct service
is not clear to some and not convincing to others.

Saudi Arabia is a developing country, and its people are
not bound in their thinking by their interests or specialties.
But the people have the common inspiration of seeing their
country progress. This is the implication of the non-signifi-
cant finding in relation to major fields of study.

The high level of agreement on category seven, "motivation"--
which includes "protect academic freedom™, “"prcvide student
activities", and "protect student right of inquiry"--on any of
the eight analyses implies the common and indisputable agree-

ment on the essentiality of these instruments to prevail in
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Saudi universities. Although these items are not goals in
themselves, they are indispensable tools for achieving goals.
Preserving them is the vital element for the universities
objectives.

The results of the second analysis of variance, which
showed, that non-~degree students display the greatest divergence
of perception of university goals and functions by evaluating
all goals' items higher than the other groups, indicates that
those people are not influenced by their new experience in
learning. They are isolated from the academic environment.

People with considerable amounts of work experience
emphasize the importance of prestige. The implication is that
these people have felt the luxury of a prestigious position,
and they want this prestige maintained.

Work-experienced people emphasize student oriented goals
because they have encountered the realities of life and they
realize the failings of their own educations in preparing them
for these realities.

People who are not expecting to teach on the university
level ranked each goals' items high because their expectations
are somewhat idealistic., Those who expect to serve in univer-
sities' communities are more pragmatic and in general they
ranked the goals' items lower.

The longer one has stayed in the U.S., the less enthusias-

tic he is in upholding goals that are typically taken for
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Recommendations for Further Study

The results obtained from this study have shown the trends
cf the perceptions of university goals and functions Dby Saudi
students in the United States. The analyses of the several
variables have shown how different Saudi people stand in the
evaluation of the universities' goals' categories. Further
studies are needed to expand the experience gained by this
research. Two classes of studies are suggested by the results
of the present study: 1) Studies that have been suggested
to the author by the necessary limitations/restrictions
imposed on this present research by its design; and 2} studies
that have been suggested by the specific nature of the £findings
cf the present study.

1) Recommended Studies

A. Conduct similar studies with the people who are
currently involved in the educational process, such as Saudi
university administrators, students, faculties, personnel in
the Ministry of Education, and teachers and staff of secondary
schools.

B. A comparative study on similar groups in other
Arab countries and in other developing nations, to provide
useful infermation on cross=-cultural education.

C. Research an extended sample of similar Saudi

groups in other foreign countries, for example, the Saudi
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students attending institutions of higher learning in Great
Britain, Germany, and Pakistan.

D. 2 study of perceptions of university goals and
functions by Saudi community members other than those who are
involved in the educational processes.

E. A study to determine the most urgent needs cf
society, to establish the priorities ¢f Saudi university
objectives and functions.

2) Recommended Studies

A, An analysis of the implications of curriculum
(program) development of the prioritizs revealed by this
study.

B. A comparison of current operational goals pur=-
sued by Saudi higher education, conducted among faculty, staff,
and students in Saudi universities, with the findings of the
present study.

C. A study to determine how to improve motivational
instruments for university faculty, students, and staff so that
they may perform more efficiently, e.g., the best methods of
teaching, evaluating students, and selecting textbooks.

D. An investigation into possible student activities
so that a student will find the university a place where he can

not merely learn subject matter from books, but also learn

about life.
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E. An evaluation of the curriculum should ke con-
ducted to determine whether or not it promotes the individual's
development.

F. Analyze the relationship between present organ-
izational structure of Saudi institutions of higher education
and the goal priorities demonstrated by this study.

G. A study to develop and propose admissions cri=-
teria to promote higher education for all persons with the
ability and the desire to continue their education.

H. Investigate every possible method of assisting
each individual in his development; for example, methods of
guidance and counseling to aid the student in solving his
problems, including, but not limited to, academic problems.

I. BAnalyze the current funding practices and money
allocations of Saudi universities and compare them with goal

priorities found in this study.
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APPENDIX I

THE TEXT OF THE LETTER

ACCOMPANYING THE QUESTIONNAIRE

-IN ARABIC-



"o e Wl e

Mohammed Ahmed Rasheed | ST
523 Chesapeake #5 Ealte
Norman, Oklahoma 73069

el ol "I 0"l Tia s iby of di e pd 5o by s
PSSR PETDSNRS SPORE I T PP PETTLJCR 1T WETTIN - N PN
s Y S+ Ly Wyl sl i a8 e L8 )l by il
Llaly © ULl als ol ¢ ! sda Joo ole Jesdl adbzle 5T e laall
Losilyy Liflive &e |3 (s coy Lo Ll (Wl gl (a 4006V 13 8, (e
bt il ¢ Bal B O dpnad b1 o ey 058 05 0805520
i lasmy e JWL 1iny " Ll elaalbdl Glaal gl o Tooy e

S Y 8 G e ladballyol an YIells 2 ums (5 L (ot )l 353 Y1 S
| in e @i 1 12 Y1

et (851 03 0 gt el Jaadl e oy Lot of 2
bal, il

O JS Felaaladlplilclunl Lusi ol J oSl ul odn daal |

Loladbs Js 3 WY Goomiy WLLS bl Jyll iols ol o 80, 1

d Le_;;f,.wuu.\.c,\u,f@urs...,.u IR o] L..L....,,.,....l EORCR
ol r..\.,..JldJ.mlu,)b‘,?J c..nubsrs.uuujcl, 3y 6,8 den
Lwiza G jobl! "ol o pa Lt 1381 polindl o (Sl AT 5
LSl sdn Sl petdl I s ol sa

LS daze " oS Rul,all odn Jeiiand Gglay Ghod o1 50 lal JS Sl
S [ R RT SN PE Le H ol o

C Sl Bt ¢ Wadse Ll )1 G s o Gylad ik 2T

NAYT/T/Y



139

APPENDIX II

A TRANSLATION FROM ARABIC OF THE

LETTER ACCOMPANYING THE QUESTIONNAIRE
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In the Name of Allah, the Compassionate, the Merciful

Mohammed Ahmed Rasheed
523 Chesapeake # 5
Norman, Oklahoma 73069

My brother the colleague
Greeting

More than five years since my feet stepped on the soil
of this country America for graduate study in the field of
education, particularly higher education. After I obtained
my master's, I joined the doctoral program at the University
of Oklahoma more than two years ago. Now I am in the process
of completing the last requirement for this degree--the
dissertation. On the basis of my belief that it is necessary
to benefit from all researches we write here, provided these
researches have some relation to our problems and the existing
condition of our educational system, I decided that my
research dissertation would be "Saudi Students in the United
States, A Study of Their Perceptions of University Goals and
Functions."” Therefore, the participation of all brothers
studying here /Tin the United States_/, in defining these
goals and functions through responding to the accompanying
guestions, is necessary.

I am confident that we could add to the advancement of
education in our country through our united and cooperative
efforts.

The significance of this study stems from the fact that
defining university goals and functions is everywhere a con-
troversial issue--even in advanced countries. Since we are
still in the beginning of setting up the basis of our educa-
tional institutions, it is more important for us to make such
a study. Furthermore, your evaluations of university goals
presented in the accompanying questionnaires have special
significance because it is my conviction that you have better
opportunity for learning than others since you are in America.
And you are among the vanguard element which will contribute
a great deal in carrying the responsibility of development in
our society. This encourages me to execute this idea.

All of my hope is that I receive your full cooperation
and help. The future of this study as "research" depends
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entirely on the spirit with which you treat this experiment.

I thank you, in advance, for your cooperation. I am

awaiting your responce as soon as possible.
greeting

Sincerely

Mohamred Ahmed Rasheed

3/7/1972

With my precious



142

APPENDIX III

TEXT OF THE INSTRUCTIONS FOR

CHECKING THE QUESTIONNAIRE

-IN ARABIC-



il 2l 028 e dgaiad] Byae (g lela TRT S

143

Leske Y1 8y U Y1 et

SRRV N FCRNS POPU T RPN JEUR PRV 8 T PR TP Y|

R O] I TR VS S T VAT FES B XTI OO IOV RPT IO W A |
YOI DN ) Iy e N]

C Il I e e T Wy alball i

nale 2 G Lyjsy Lol 0 s bl isaly T dsaladl (o Syl
a0 e S Lulodl 5T LI B adad” oadl el dnalay S L
g 5 Lol " R Y isaldt” Jo

Jyandl ap pidl gl = lglne o e Jazis Y1 438 o Iy Y1 il
et i, W Ly by bl JS o Lym Y1 e &l g Lils
B iy 3 e, Jalss (5 e Ly 4 i LesY]

A

¥

- ¢

Jd lea oS0l o0 it 8 s (o Apelns YN GUL e Ml bdall - 0

Gl b el poly 8Osk 35 La Sl G b adhllyc Lt G i o
B_MJLQI)SAJI‘..;J;W Wy 62> oo S b Lo iyl UL b La
Al By s s b el gl el b kel b Y
o, Gials Sl el @il (s a0t UL LS Leasl 19y o8

t._.\::);,ll [RTY J.:;J?

Sl g an JO Ljla x wpalliade il Joss of gy (BY1 Jubetil 1

Ga | lus Bl il o P ed Y huge | Wb Zeal | iaal

dod

d).\h’

o adl Lin o1 e 1da o Las AL Gl W oboun sl Jle 25 0o
G A L 3 i daaladl 1 lagrge (e 3 €1, by dan Yl
. L*-_.l‘



Y

. 144

ol i o sl (8 ) ailia Lione 89 00! a1 22 Y1 s, — ¥
i Wl all G S e Bl G logri 1) 5001 2 Ll
Ly Wl e 3 a6k 5 s il o e s (T9) 5,35l
C A Y ] i Sl oS T ka5 Y i T b s

i o5 596 5 Jalll G55 e Y18,00Y aline s DV speadl 1 aks Y1 g T A
- Ly

A AT $TBlol ol sl Jai e po U2V RLg JUypalp il 9
GenY e 07 SN GLl $ i L S B 655 Guomy WS wiains
C Sl Yl sl aSbeti
.x,.mxa}‘?l,c‘;l'c._l? g:sg;f,!,su, Gl V1 i puy ytasil L_,-;Tl,_d)s.fi).,

© Ll o

et Jy



145

APPENDIX IV

A TRANSIATION FROM THE ARABIC

OF THE INSTRUCTIONS
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Reading the instructions is important in understanding

the meaning of this study.

Instructions about the Questionnaire and the Way to Respond to It
1. The purpose of this study is to determine university goals
and then to order these goals according to their importance

as they are seen by Saudi students in the U.S.A.

2. The evaluation requested is that which should be--regardless
of existing conditions.

3. The meaning of university here is any university in our
country that serves multiple purposes and has several faculties.
For example, Riyadh University and King Abdullaziz University.
Therefore, colleges or universities with limited objectives,
such as Islam University, are not to be considered.

4. The first page of this questionnaire contains personal ques-
tions for the purpose of comparing between different responses
according to major fields of study, educational level, exper-
ience, age, etcetera. These variables may be a major factor

in influencinc the evaluations.

5. The first three pages, in the English language, contain
fifty condensed goal items representing much of what has been
said about university goals. Of course, some of these items
might not have clear meaning; therefore, I attached to this

some explanatory notes in Arabic expanding every item and giving
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it the same number. Therefore, I hope you refer to it when
the meaning is not clear. I had the desire to have all the
questionnaires in Arabic, but my committee feels this process
is better.

6. The horizontal order means that you check "X" parallel

to each goal item according to your attitude towards it. The

degree, in English, descends from left to right.

Goals| Of abso-| Of of of Of no | Don't
lutely great | medium| little| impor-| know
top impor-| impor-| impor-| tance | or
impor- tance | tance | tance can't
tance say.

When you rate any item as "of absolutely top importance," this
means that that item is of such importance that a university
without it would be shaken to its foundation.

7. Some of the 50 goals' items attached here may contradict
each other, but the purpose is to rate each item individaally.
For example, item number 23 states that the university should
"educate to utmost high school graduates" and item 24 states
that the university should "accept good students only"; there-
fore, your evaluation of one may be oppcsite to your evaluation
of the other.

8. Please do not check "do not know or can not say'" unless

you are actually unable to determine your stand.
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9. The blank left at the end of the questionnaire is to give
you an opportunity to add any other goals which are not included
in the list. Please indicate the degree of its importance.

You may write it in Arabic or English.

Once again, my brother, please help and respond promptly.
Believe me, your response with the other responses will deter-
mine this study and the time of its completion.

To you unceasing life
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TEXT OF THE DEMOGRAPHIC QUESTIONS

-IN ARABIC-
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APPENDIX VI

TRANSLATION FROM THE ARABIC

OF THE DEMOGRAPHIC QUESTIONS
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Complete Name in Arabic: (stating name and
in English: address optional)
Address in U.S.A.:

Age: Place of Birth: Town of Residence
in Home Country:

Place of work:

(if it differs from

where you live)

Institution or Ministry granting your scholarship:

Institution or Ministry you belong to if employee:

Years of work: Nature of Work:

Years spent in U.S.A.:

Marital Status: Single Married (check the one applied
=~ \
tc you)

How many children you have, if any:
Place of study (currently):
(name of university or institution)

Your major field of study:
Location: Location:

Town Country (if not
Saudi Arabia)

Study life iYear of Name of
Graduation |Institution

Elementary
Inter-
mediate

Secondary

University
Diploma or
training i
after uni- E
versity

i

i
Master's b

Doctoral |
Level of your current study (check "X" on what applied to you)
Undergraduate __ Non-degree __ Master's____ Doctoral ___ Other__
Approximate date of graduation: (specify)
Kind of job after your graduation (according to your expectation)




153

APPENDIX VIT

FORMS OF GOAL ITEMS IN ENGLISH
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CHECK EACH OF FOLLOWING GOALS ACCORDING
TO THE DEGREE OF THEIR IMPORTANCE TO YOU

Note: "of absolutely top importance" should be only checked if
the aim is so important that a university without it would be
shaken to its very roots.

]

GOALS of abso-| of of of of no | don't
lutely great medium | little |impor- | know
top impor- | impor- | impor- |tance | or

‘ impor- tance tance tance can't
tance say

l.Cultivate
student's
intellect

2.Produce well
rounded
student

3.Affect stu-
dent with
great ideas

4.Develop
student's
© gbjectivit

5.Develop
student's
character

6.Enhance
student’s
belief in
Allah and
in the faith
of Islam

7.Prepare
students for
useful
careers

[STTCRIOPUNINIOS SV

8.Prepare
students for
status/leader-
ship

9.Train stu-
dents for
scholarship/
research
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10.Cultivate
student's
taste

11.Prepare
student for
citizenship

l2.Carry on
pure research

i3.Carry on
applied
research

14.Provide
special
adult
teaching
(for part
time stu-
dents)

15.Assist
citizens
through
extensicn
programs

16.Provide
community
cultural
leadership

17.Dissemi-
nate new
ideas

18, Preserve
cultural
heritage

19.Translate
all useful
science and
letters into
Arabic

20.Develop
writers in all
fields to
serve the
Islamic idea
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21.Insure con-
fidence of
contributors
on university

22.Insure
favor of
validating
bodies and
institutions

23.Educate to
utmost all
high school
graduates

24 .Accept
good students
only

25.8atisfy
area needs

26 .Keep
costs down

27.Hold staff
in face of
inducements

28.Reward
for contri-~
bution to
profession

29.Involve
students in
university
government

30.Involve
faculty in
university
govzrnment

31.Run uni-
versity
democratically

22.Keep
harmony
(within
university)

33.Reward for
contribution
to institution

34 .Emphasize
undergraduate
instruction
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35.Encourage
graduate work

36.Insure
efficient goal
attainment

37.Let will of
faculty prevail
(in every
important
matter)

38.Protect
academic
freedom

39.Give faculty
maximum Oppor-
tunity to
pursue careers

40.Provide
student
activities

41.Protect
student's right
of inquiry

42.Protect
student's right
of action

43 .Develcp
faculty loyalty
to institution

44 ,Develop
pride in
university

45.Maintain top
guality in all
programs

46.Maintain top
quality in
important
programs

47.Maintain
balanced quality
in all programs

48_.Keep up to
date

49.Increase or
maintain

prestige
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5

50.Preserve
institutional
character

PLEASE ADD ANY UNIVERSITY GOALS WHICH I DO NOT INCLUDE
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APPENDIX VIII

TEXT OF THE EXPLANATORY NOTES CF GOAL ITEMS

-IN ARABIC-
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APPENDIX IX

TRANSLATION FROM ARABIC OF THE EXPLANATORY

NOTES OF GOAL ITEMS
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Explanation and Clarification of

*
Goal Items in Accompanying Questionnaire

1) Produce a student who, whatever else may be done to
him, has had his intellect cultivated to the maximum.

2) Produce a well-rounded student, that is, one whose
physical, social, moral, intellectual, and aesthetic poten-
tials have all been cultivated.

3) Make sure the student is permanently affected (in
mind and spirit) by the great ideas of the great minds of
history.

4) Assist students in developing ~bjectivity about them-
selves and their beliefs, and hence in examining those beliefs
critically.

5) Develop the inner character of students so that they
can make sound, correct moral choices.

6) Enhance student's belief in Allah and in the faith
of Islam.

7) Prepare students specifically fcr useful careers upon
graduation.

8) Provide the student with skills, attitudes, contacts,

and experiences which maximize the likelihood of his occupying

*Explanatory notes are primarily taken, with some modifi-
cation, from Edward Gross and Paul Grambsch, University Goals
& Academic Power, (Washington, D.C.: American Council on
Education, 1968).
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a high status in life and a position of leadership in society.

Q) Train

w

tudents in methods of scholarship and/or
scientific research and/or creative endeavor.

10) Develop the tastes of students to a degree which
enables them to make good choices.

11) Enhance student's loyalty to his country to be able
to contribute for the raising of the nation and the citizens
to better stages.

12) Carry on pure research.

13) Carry on applied research.

14) Provide special training for part-time adult students,
through extension courses, special short courses, correspon-
dence courses, etc.

15) Assist citizen directly through extension programs,
advice, consultation, and the provision of useful or needed
facilities and services other than teaching.

16) Provide cultural leadership for the community through
university-sponsored programs in the arts, public lectures by
distinguished persons, athletic events, and other performances,
displays, or celebrations which present the best of culture,
entertainment, etc.

17) Serve as the center for the dissemination of new ideas
that will change the society in all fields.

18) Serve as center for the preservation of the cultural

heritage of the nation.
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19) Translating all useful science and letters into
Arabic.

20) Developing writers in all fields to serve the Islamic
idea.

21) Insure the continued confidence and hence support
of those who contribute substantially (other than students
and recipients of services) to the finances and other material
resource needs of the university.

22) Gain the recognition and approval of those who vali-
date the quality of the programs the university offers
from all institutions and universities or respected persons
inside and outside the country.

23) Educate to his utmost capacities every high school
graduate who meets basic legal reguirements of admission.

24) Accomodate only students of high potential in terms
of the specific strengths and emphasis of the university.

25) Restrict university programs to the special needs
and current problems of immediate necessity of the society.

26) Xeep cost down as low as pessible, through more
efficient utilization of time and space, reduction of course
duplication, etc.

27) Hold university staff in face of inducements offered
by other universities.

28) Offer awards and assistance to all persons involved

in contribution to their profession or discipline.



167

29) Involve students in the government of the university.

30) Involve faculty in the govermnment of the university.

31) Make sure the university is run democratically insofar
as that is feasible.

32) Keep harmony between all university departments,
divisions, and people.

33) Award and encourage all competent people who contri-
bute new ideas for university development.

34) Emphasize undergraduate instruction even at the
expense of the graduate programs.

35) Encourage students to go into graduate work to fill
all the nations needs.

36) Make sure the university is run by those selected
according to their ability to attain the goals of the univer-
sity in the most efficient manner possible.

37) 'take sure that on all important issues (not only
curriculum) the will of the faculty shall prevail.

38) Protect the faculty's right to academic freedom.

39) Make the university a place in which faculty has
maximum opportunity to pursue their careers in a manner satis-
factory to them by their own criteria.

40) Provide full round of student activities.

41) Protect and facilitate the students' right of inquiry,

investigation, and right to examine critically any idea or
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prcgram that they might become interested in.

42) Protect and facilitate the students' right to advo-
cate direct action of a political or social nature and any
attempts on theii part to organize efforts to attain political
or social goals.

43) Develop loyalty on the part of the faculty and staff
to the university under every circumstance, rather than only
to their own jobs oi professicnal concerns.

44) Develop greater pride on the part of faculty, staff
and students in their university and the things it stands for.

45) Maintain top quality in all programs which the uni-
versity engages in.

46) Maintain top quality in those programs which univer-
sity officials feel to be especially important (other programs
being, of course, up to acceptable standards).

47) Maintain a balanced level of quality across the whole
range of programs in which the university engages.

48) Keep up to date and responsive.

49) Increase the prestige of the university and maintain
that gained prestige.

50) Maintain the university's known tradition, that is,
to preserve its peculiar emphasis and point of view, its

"character."
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APPENDIX X

FORMS OF GOAL ITEMS IN CATEGORIES
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of abso- , of of of 4 of no don't
lutely great |medium |little [ impor- | know
top impor- |impor- |impor- | tance |or
impor- tance tance |tance can't
I. OUTPUT GOALS tance say
A. Student-
Expressive
1. Cultivate
Student’s
intellect

2. Produce
well-rounded
student

3. Affect stu-
dent with
great ideas

4. Develop
student's
objectivity

5. Develop
student's
character

6. Enhance
student's
pelief in
Allah and
in the faith
of Islam

B. Student-
Instrumental

7. Prepare
students for
useful careers

8. Prepare
students for
status/leader-
ship

9. Train stu-
dents for
scholarship/
research

10. Cultivate
studenis®
tasi.es

. Prepare
studen’ for
rtizenship




C. Research
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12, Carry on
pure research

I3. Carry on
applied
research

D. Direct
Service

14. Provide
special
adult
training

15. Assist
citizens
through
extension
programs

16. Provide
community
cultural
leadership

17. Dissemi-
nate new
ideas

18. Preserve
Cultural
Heritage

19. Translate
all useful
science and
letters into
Arabic

20. Develop
writers in all
fields to
serve the
Islamic idea

-+
iT

. SUPPORT GOALS
A. Mdaptation

21. Insure con-
fidence of
contributors

22. Insure
favor of
validating
bodies

P
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23. Educate to
utmost all
highschool
graduates

24, Accept
gocd stu-
dents only

SURSINY SO

25. Satisfy
area needs

26. Keep
costs down

27. Hold staff
in face of
inducements

B. Management

28. Reward
for contri-
bution to
profession

i FOURNUNIL RS N SUSIN SRR

29. Involve
students in
universitv
government

30. Involve
faculty in
university
government

31. Run uni-
versity
democratically

32. Keep

harmony

33. Reward for
contribution
to institution

34. Emphasize
undergraduate
instruction

35. Encourage
graduate work

36. Insure
efficient goal
attainment

37. Let will of
faculty prevail




C. Motivation

38. Protect
academic
freedom

39. Give faculty
maximum oppor-
tunity to pur-~
sue carsers

40. Provide
student
activities

41. Protect
students' right
of inquiry

42. Protect
students' right
of action

43, Develop
faculty loyalty
to institution

44, Develop
pride in
university

D. Position

45, Maintain top
quality in all
programs

46. Maintain top
quality in

important
programs

47. Maintain
balanced qua-
lity in all
programs

48. Keep up tc
date

49. Increase or
maintain prestige

50. Preserve
institutional
* character




APPENDIX XI

TEXT OF THE REMINDING LETTER MAILED TQ
SUBJECTS WHO DID NOT RESPOND
WITHIN THREE WEEKS FROM SENDING QUESTIONNAIRE

(or respondents who did not sign their names)

-IN ARABIC-
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APPENDIX XII

TRANSIATION FROM ARABIC OF

THE REMINDING LETTER



177

In the Name of Allah, the Compassionate, the Merciful

Mohammed Ahmed Rasheed
523 Chesapeake # 5
Norman, Oklahoma 73069

My brother the colleague (name) , Esquire
Good Greeting

I would like to remind you that I am awaiting your
responses on my quéstionnaire sent to you more than two weeks
ago. This guostionnaire is about what the goals of univer-
sities in our country should be.

Once more, accomplishing this project depends entirely
on your response. It is my conviction that you will not
spare the effort to contribute to the success of this assign-
ment.

I would like to assure you that your response is strictly
for the purpose which I clearly explained to you--complete
scientific research; in other words, your response is con-
sidered confidential and no one except the researcher will
have access to it. Please respond quickly. I am grateful
and appreciative to you. I wish you success and good fortune
in all your endeavors. Be Safe.

Sincerely

Mohammed Ahmed Rasheed

3/23/1972



