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CHAPTER I
INTRODUCTION AND STATEMENT OF THE PROBLEM

American schools and colleges have felt the shock of 

a series of changes that have created near crisis in con­

temporary education. Scientists and other specialists have 

produced ideas faster than they can be disseminated and im­
plemented. Hence, there is an increasing gap between what 

is known and what is done. Not only are there more ideas 
than ever before, but they are more complex.

The information explosion has often been mentioned 

as a factor in the growth of college and university enroll­

ments. Equally important for education at all levels are 
the transformations resulting in new patterns of organization 

of knowledge in various fields. There is more to teach; 

there is also the age-old question of what to teach and how 
to teach it. It becomes necessary to reassess and redefine 
the instructional objectives and their resources for imple­

mentation.
The college or university is a collection of scholars 

gathered together to teach and learn, discover and apply 
knowledge, and be of service to the society in which the 

institution operates. The processes of the institution are 

constantly in motion; a university is alive because its a



component of action, the scholar is alive.^
The college and university agency that aids the 

scholar and the process of communication is the educational 

media center. It may be called something different but the 

agency's function is relatively more significant than its 
entitlement.

Various studies have pointed out the inefficiencies 

of past and present "traditionally-laden” methods of medi^ 

center operations. A review of the literature has revealed 

findings which support not only réévaluation of teaching 

methodology and learning psychology, but conceptual revision 

of the media center itself. An especially interesting com­
ment concerning the revitalized media center was made by 

President John A. Hannah of Michigan State University in a 

report to his faculty. He proposed a single comprehensive 

media center for his campus and stressed that; "Such a 
center would not be a mere regrouping of forces and facili­
ties. It would and should become a dynamic center of ex­

periment and development leading to accomplishments beyond 
our present power to envisage. . .

1 Gerald R. Brong, "College Media Specialist Who? 
Where? What?" Educational Media, October, 1969, p. 13.

2 John A. Hannah, "Report to the Faculty," Michigan 
State University, James W. Brown, Kenneth Norberg, Adminis­
tering Educational Medi^, McGraw-Hill Book Company, New 
York, 1965, p. 25.



Another prominent educator, Robert C. Gerletti, 
evaluating the role of the educational media center in the 

total learning process adds: . . A  media center is what­

ever we choose it to be. At the present time it has many 

forms. The form it takes is based on an idea, a concept, 
a philosophy held by a person or persons in a [particular] 
school. . ."3

Such is the text and tenor of the professional liter­

ature as espoused by two prominent and keenly perceptive 
educators. Aware of significant social changes, educational 

developments, and technological innovations, these individ­
uals recognize the imperative need for reassessment of edu­

cational resources and the establishment of logical stand­

ards for effective direction and utilization of these re­
sources. It is apparent that there must be a good deal of 

agreement in the direction these goals take or the results 
will be an uncoordinated, undirected, and fragmented program,

There is a growing contention among some media 

personnel which tends to foster the notion that there is 

insufficient interaction among instructors, administrators, 
and media personnel, to promote and maintain the dynamic 

and comprehensive media facility perceived by President 

Hannah.

^Robert C. Gerletti, "What Is A Media Center?’ 
Audiovisual Instruction, September, 1969, p. 21.



Administrators who unhesitatingly approve millions 

for buildings, many thousands for patron-popular programs 

and special facilities, and many more thousands for tradi­
tional materials, still pause and often withdraw when con­

fronted with proven needs for modern learning materials 
and the necessary management staff for their effective
application.4

Many administrators have had little opportunity amid 

countless other responsibilities, to become more than inci­

dentally informed about the audiovisual field and what it 

can do for their schools.®
While the operation of the audiovisual department 

is in the hands of its own staff, teachers and administrators 
must take part in all activities which have to do with the 

educational program.
Undoubtedly, there is concern among teachers—  

especially among those whose views and practices are best 

described by the more or less archaic term "progressive"—  

for more and better educational media. But a sizeable num­

ber of school personnel are more traditionally inclined.

^Henry C. Ruark, "Who's Watching the Store?" Edu­
cational Screen and Audiovisual Guide, December, 1969, p. 6.

®Charles F. Schuller, The School Administrator and 
His Audiovisual Program, Department of Audiovisual Instruc­
tion National Education Association, Washington, D.C., 1954, 
p. vii.

®Ibid., p. 35.



Many teachers feel threatened because they believe 
that recent technological developments tend to put greater 
distance between the teacher and the student.?

The feelings of the teacher who rejects new media 
and other resources of the media center as a threat to his 

academic privacy and autonomy is implicit in the following 

reference. In a world that makes "more and more intrusions 

upon his time, his choices, his feelings of self-esteem the 
classroom is one place where his (the teacher's) dreams and 
ideals can hold full sway, where he can have some choice of 
what he is going to do."®

In 1968, a study revealed an interesting commentary 
on the utilization of the resources of the media center, 

"Teachers who indicated that they did not know how to oper­

ate equipment tended to say more frequently than those who 

could that equipment was not readily available."®

The 1968 study has revealed an apparent discrepancy 
between what the teacher knows, what he thinks he knows, and 
his actual application or utilization of the resources.

^James W. Brown, Kenneth Norberg, Administering Edu­
cational Media, McGraw-Hill Book Company, New York, 1965, p.10.

®Edgar Dale, "The Teacher and Technology," The News 
Letter, Vol. 29, pp. 1-4, October, 1963.

®J. Robert McAdam, Survey sponsored by the Educational 
Resources Agency (ERA) in cooperation with the Audiovisual 
Educational Association of California, April and May, 1968.



Hence the suspicion of insufficient interaction among in­

structors, administrators, and personnel of the educational 
media center.

One of the purposes of this study was to investigate 

any discrepancies between the observations of various groups 

toward the educational media programs within their colleges 
and universities. It was determined that serious discrepan­

cies among the judgments of three different groups of edu­

cators about a particular educational media program could 

be shown statistically by computing correlations and/or 

measures of differences among the judgments made of the 

media program. For instance, if the evaluative judgments 
made of an educational media program were extremely different 
than the judgments made by another group, a product-moment 

correlation between the two groups of judgments would re­

sult in a negative (-) correlation coefficient. On the 
other hand, if the evaluative judgments made by one group 

of educators were very similar to the evaluative judgments 

made by another group, a product-moment correlation coeffi­
cient would show a highly positive (+) relationship between 

the judgment values. Used in this way, the statistical re­

sults would indicate the amount and direction of similarities 
and differences in the various groups' judgments about the 
quality of the educational media program within their par­

ticular college or university. A more explicit statement of 

the questions posted in the study is presented in the state­

ment of the problem.



statement the Problem

The problem of this study was to evaluate the edu­

cational media programs in selected colleges and univer­

sities in the State of Arkansas through the evaluative 

judgments (ratings) of administrators, instructors, and 

media personnel.

More specifically, the study was (1) to compare the 
evaluations of the chief academic officers of each institu­

tion with those of the educational media directors, (2) to 

compare the evaluations of the instructors with those of 

the educational media directors, and (3) to compare the 
evaluations of the chief academic officers with those of 

the instructors.

These comparisons, representing the views of the 
three participating staff classifications, were made to 

determine (1) if there was sufficient awareness of the edu­

cational media resources available, (2) if the educational 
media program meets the instructional needs of the instruc­
tors and administrators, and (3) if there were differences 
among the evaluative judgments of the three groups, and (4) 

to determine if there was a significant amount of agreement/ 

disagreement between any two groups of educators such as be­

tween the administrators and the media directors, the ad­
ministrators and the instructors/professors, and the media 

directors and the instructors concerning the quality of the 

educational media program in their college or university.
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Need for the Study
A review of the literature revealed that no statewide 

study had been conducted in the State of Arkansas in higher 
education for the purpose of eliciting qualitative evalu­

ations from teachers, and administrators, of their respec­

tive educational media programs. Various studies have 

dealt with certain public and private institutions of 

higher learning, and a limited number have been related to 

the role of the educational media director. One such study 
by Allen^O was designed to determine the relationship be­

tween the ajudged quality of the educational media program 

in Oklahoma and the adequacy of the personnel, equipment, 

and materials available to the media program. To a certain 
extent the Allen study represented evaluations made by the 

director of the educational media program, and an assess­

ment of the quantitative status of that program.

This study however was intended to present findings 
previously unavailable concerning evaluations of educational 

media services and facilities as judged by the academic 
leaders themselves to include educational media, and adminis­

trative personnel. Comparisons among the teacher, adminis­

trators, and media personnel would be useful in the formulation

l^Roy C . Allen, "An Evaluation of Educational Media 
Programs in Oklahoma Universities and Colleges," (Unpublished 
Ed.D. dissertation. University of Oklahoma, 1972).



or recommendations for the improvement of educational media 
programs in all institutions of higher learning throughout 
the State of Arkansas.

The previously stated purposes of this investigation 

were accomplished by obtaining evaluative judgments from 

three groups of educators; administrators of the total edu­
cational program, the media program directors, and selected 

instructors/professors from the various curricula areas, from 

each of the colleges and universities of Arkansas. These 
evaluative judgments were recorded on a twenty-one-item 
evaluation instrument developed and standardized by Fulton.

Thus the need for the present study was based on the ex­

pressed needs of the four-year colleges and universities of 

Arkansas for higher quality educational media programs. 

Personal interviews with the institutional presidents and/or 
academic deans revealed that some were seeking many of the 
same characteristics in their educational media programs. 
These characteristics were as follows: (l) an educational

media program which would utilize most of the major inno­
vative techniques in the area of media instruction, (2) an 
educational media program which would be utilized by the 

students, faculty, and administration of the college or 

university, and (3) an educational media program the college 

or university could afford.

W.R. Fulton, Self-Evaluative Checklist and Criteria 
for Evaluating Educational Media Programs in Colleges and 
Universities. Washington D.C., National Education Association, 
Department of Audiovisual Instruction, 1966.
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Limitations of the Study 
This study was limited to the institutions com­

prising higher education in the state of Arkansas. Within 
the scope of consideration appears both public and private 

four-year colleges and universities.
This investigation was limited to six major aspects 

concerning the quality of educational media programs. Re­
spondents, representing each institution included randomly- 

selected faculty, representing many academic divisions, the 

academic dean, or chief academic representative (this indi­

vidual was usually the media director's immediate superior) 

and the director of the educational media program.

These three types of participants rated six different 
dimensions of the various media programs. These dimensions 

and the various sub-dimensions are discussed in the follow­

ing sections.
I. The first aspect was the commitment of the in­

stitution to the provisions of a variety of edu­

cational media services. Elements included in 

the first area are as follows:

1. Commitment to media program.

2. Commitment to educational media as an in­
tegral part of instruction.

3. Commitment to providing educational media 
facilities.

4. Commitment to financing the educational 
media program.
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5. Commitment to staffing the educational 
media program.

II. The second aspect rated deals with the relation­

ship of the educational media program to the 

instructional program. The second aspect in­
cludes the following elements:

1. Consultative services in educational media 
utilization.

2. Media services to educational preparation 
programs.

3. Faculty-student use of educational media.

4. Involvement of media staff in planning.
III. The institutional educational media center was

the third aspect rated. Elements included in 

this aspect of the rating instrument are as 
follows:

1. Location and accessibility of educational 
media.

2. Dissemination of media information.

3. Availability of educational media.
4. Storage and retrieval of media.
5. Maintenance of media.

6. Production of media.
IV. The fourth aspect rated was the physical facili­

ties provided for the utilization of educational
media in instruction. This aspect includes the 

following two elements:
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1. Physical facilities in existing classrooms.

2. Physical facilities in new classrooms.

V. The fifth aspect rated deals with the financial 

support provided for the educational media 

program and with the educational media budget. 
The following elements are included in this 
aspect ;
1. Reporting financial needs.
2. Basis for budget allocations.

3. Development of the media budget.
VI. The professional, clerical, and technical media 

staff represents the sixth aspect rated.

Elements included in the sixth aspect are as 
follows:

1. Institutional system media staff.

2. Institutional system media director.
These six major aspects or areas of the educational

media program were rated by having the administrators, 
educational media directors and instructors/professors com­

plete the evaluation instrument.

The validity of the findings of this study depended 
upon such factors as an adequate response from participants, 
the belief system and mood of the respondents at the time 

they completed the instrument, and the avoidance of bias 
in interpretation of data.
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Definition of Terms
Educational Media Center - a learning center in a 

school, college, university or an educational system where 

a full range of materials, audiovisual equipment and ser­
vices from educational media specialists are accessible to 

students and teachers. For the purpose of this study, the 

educational media centers were the learning centers es­
tablished by each of the four-year colleges and universities 

in the State of Arkansas.

Educational Media/Media - all equipment and materials 
traditionally called "audiovisual materials" and all of the 

newer media such as television, overhead projectuals, and 

programmed materials which may be used for teaching and 

learning purposes. The term "media" and "Educational Media" 
are used interchangeably to mean both instructional equipment 

and instructional materials.
Educational Media Services refers to all efforts to 

make educational media available to teachers and students 
and to assist them in using educational media.

Media Program - all the instructional and other 

services furnished to students and teachers by a media center 

and its staff.
Audiovisual - educational process concerned pri­

marily with utilizing audio and/or visual media for communi­

cation.
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Audiovisual Center - a term often used interchange­
ably with Educational Media Center representing a space 
within a school concerned primarily with utilization, dis­
tribution and production of instructional materials em­
ploying audio and visual means of communication.

Learning Resources - Instructional materials usually 

distributed by the media center capable of being used by 

the student.

Library - the location in a college or university 

designed for the collection, organization and distribution 

of books, manuscripts and photographic reproductions.
These may sometimes include audiovisual materials, and/or 

equipment.
State-Owned/Public College or University - this term 

pertains to those colleges or universities which are under 
state sponsorship, and which receive the greater part of 

their financial support from public rather than private 

sources.
Independent/Private College or University - this 

term includes those colleges and/or universities which are 
church-related or non-sectarian and which receive the majori­

ty of their financial support from private rather than public 
sources.

Educational Administrator - those persons who par­

ticipated in the study who were the immediate superiors of 

the educational media directors from the four-year colleges
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and universities of Arkansas.

Educational Media Director - refers to the supervisor 
of the educational media program for the entire educational 
school or system. For the purposes of this study these 
persons were employed by the four-year colleges and univer­

sities of Arkansas.
Instructor/Professor - those persons who participated 

in the present study who were employed by the four-year 
colleges and universities of Arkansas and taught classes 

within one or more of the curricular area established by 

their respective educational institutions.

Evaluative Checklist - the data collection instrument 

(shown in Appendix A) which was used to record the evaluative 

judgments made by the three groups of educators from each 

college or university.

Evaluative Judgments/Ratings or Qualitative Ratings - 
the actual numerical values attached to the continuum ratings 

made of the educational media programs by the three partici­
pating groups. These rating values had a possible range 

from one (1) to twelve (12).
Educational Media Elements/Media Elements - the twenty- 

one areas of the educational media program which were being 

rated by the three groups of participants. In this study, 
the terms "media elements," "media program areas," and 

"facets of the educational media program" were being used 

interchangeably.
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Hypotheses Tested

In order to make definitive statements about the out­
come of the study, seven hypotheses were tested at the .05 

level of significance. The null form of these hypotheses 
was as follows;

Ho2 There is no statistically significant relationship 
(correlation) between the qualitative ratings made 
by the educational administrators and the quali­
tative ratings made by the educational media di­
rectors of the Educational Media programs in the 
colleges and universitites of Arkansas.

Ho2 There is no statistically significant relationship 
(correlation) between the qualitative ratings made 
by the educational media directors and the quali­
tative ratings made by the instructors of the 
Educational Media programs in the colleges and 
universities of Arkansas.

Hog There is no statistically significant relationship
(correlation) between the qualitative ratings made
by the administrators and the qualitative ratings
made by the instructors of the Educational Media 
programs in the colleges and universities of 
Arkansas.

Ho^ There is no statistically significant difference 
between the qualitative ratings made by the edu­
cational administrators and the qualitative
ratings made by the educational media directors 
of the Educational Media programs in the colleges 
and universities of Arkansas,

Hog There is no statistically significant difference
between the qualitative ratings made by the edu­
cational media directors and the qualitative 
ratings made by the instructors of the Educational 
Media programs in the colleges and universities of 
Arkansas.

Hog There is no statistically significant difference
between the qualitative ratings made by the adminis­
trators and the qualitative ratings made by the
instructors of the Educational Media programs in the 
colleges and universities of Arkansas.
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Ho There is no statistically significant difference 
between the qualitative ratings made by the edu­
cational administrators, educational media di­
rectors, and instructors/professors from the 
public colleges and universities and the quali­
tative rating made by the educational adminis­
trators, educational media directors, and 
instructors/professors from the private colleges 
and universities of the educational media pro­
grams in the four-year colleges and universities 
of Arkansas.



CHAPTER II 

REVIEW OF SELECTED STUDIES

Various dimensions of educational media utilization 
and program development have been considered in recent and 
past studies, but few have considered the actual problems 

encountered and overcome in establishing a method for eval­
uating educational media programs. A summation of these 
problems would result in the following categories: (1) The

acceptance of the underlying philosophy of media into the 

administrative structure of education, (2) developing con­

sensual sets of job descriptions for media personnel, (3) 

determining measurement criteria and instruments for media 

programs, and (4) mass acceptance of media programs by 

institutions which are interested in and capable of doing 
research.

The investigations reviewed in this chapter are di­

vided into the four areas mentioned above plus a closing 
section on the evaluation of educational media programs 
throughout the United States.

The first section of literature deals with problems 

common to educational media programs. This section con­

tains three studies conducted by Green, Graves, and 

Solomon and Snow.

18
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Common Problems of Educational Media Programs

The purpose of Green’s study was in part, to identify 
key problems facing administrators of educational media 
programs. The study population consisted of educational 
media personnel who were currently administering educational 

media programs in an eight state region. The nine most 
important problems as identified by practicing media adminis­

trators were:
1. Implementing change and in-service training.
2. Budget and funding.

3. Lack of planning.

4. Lack of staff.
5. Communicating the role of the coordinator.

6. Equipment maintenance.

7. Lack of time.

8. Lack of space and facilities.

9. Purchasing and selection.

These nine problems were viewed by media personnel as 
being either money related or communications related. Com­
munication problems were threefold: (1) problems related
to those whom media people serve, (2) problems related to 
those who supervise educational media personnel, and (3) 
problems related to the role of the media person. Budget 

problems, at least in part, were related to the difficulty 

media administrators have in communicating with decision 

makers and curriculum workers. Therefore Green concluded 

that: (1) educational media administrators had difficulty
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in communicating the function of their role to administra­

tors, curriculum workers, and teachers (Many media people 
complained that they were not functioning up to their poten­

tial), (2) institutions of higher education engaged in 
professional education of media personnel should place 

greater emphasis on the following areas:
a. Research findings in the field of educational 

communications and their use in documenting 
proposed media programs.

b. Administrative and managerial skills in such 
areas as personnel management, budget devel­
opment, and decision making.

c. Communications technology and its use to 
disseminate and diffuse information.

d. Methods of communicating with supervising 
administration such as proposal writing and 
position statement.

e. The role of the educational media specialist 
in implementing curriculum.1

In a more extensive study. Graves sought to determine 
the problems most common to secondary school media centers 

and the individual responsibilities of the media directors, 
administrators, media coordinators, faculty and ancillary 
personnel. Specifically, Graves' study dealt with the 

problems of a media center pointing up the responsibilities of 

administrators, teachers, and educational media personnel

1 Leroy Adelbert Green, "Case Studies of Key Educa­
tional Media Administration Problems." (unpublished 
Doctor's dissertation. University of Northern Colorado, 
1970).
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in such an undertaking.

(1) Teachers are generally unprepared to undertake
the design and development of instructional media

(2) If innovative practices are to become universally 
accepted, a dedicated program of support from 
administration, faculty, and technical media 
facilities must be a reality.

(3) An intensive developmental program must be ini­
tiated to inform faculties and interested parties 
about the advantages of working with innovations 
in education.

(4) The media coordinators are not doing all that
could be done in promoting, with the deans of
instruction, the support function of a media
center.

Recommendations arising from Graves' study were as 

follows :
1. Development of extensive in-service workshops to 

investigate and prepare instructional media at 
the primary level— the teacher.

2. A display of and indoctrination into support 
functions available at a media center. Design 
at the local level a plan to initiate pilot 
programs involving media and support this 
function with research.

3. Encourage the development of professional curric- 
ulums in educational media [which are ...] 
directed toward the development of media special­
ists .

4. The administration should identify the role of
a media coordinator and delegate adequate authority 
to allow active rather than passive association 
with the faculty.

5. Develop an extensive research project involving 
the analysis and identification of the role of 
the media coordinators.

6. Develop an internship program for media
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coordinators to facilitate the entrance of 
contemporary educationallv-oriented persons 
into key staff positions.

However, it is not always possible to determine the
problems associated with educational media programs. Many

of the influencing factors are subtle and complicated.
This group of factors will doubtless influence the overall

impact of media, but are outside the control of the media
designer, the materials producer, the student, or the
teacher. Salomon and Snow state:

...such factors are the administrative proce­
dures used in the organization of the school 
itself and/or the media program within the 
school, cost-effectiveness benefit consider­
ations, the nature of innovative practices, 
application of media to teacher education,... 
course development procedures, the design and 
development of equipment, etc.

...applications of media seem to have been 
more adaptive than creative.
Salomon and Snow concluded their study by making 

several recommendations which they believe will greatly en­
hance the entire area of educational media. Research in 

media needs:
1. to relate itself to research in other fields,
2. to nourish other theories and in turn, be

^ Richard D. Graves, "A Study of the Problems of a 
Media Center and Innovative Practices in the Junior Col­
lege." A paper presented to Dr. B, Lamarr Johnson, Dr. 
Stuart Johnson, U.C.L.A.— A course requirement for 470 C 
seminar. Administration of the Junior College. (Decem­
ber 13, 1969)
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nourished by them,

3. to deal with the functions of stimuli.^
A summary of the current research on the problems 

associated with educational media programs in public educa­

tion indicates that the demand for development of new media 

programs has outdistanced the supply of qualified person­
nel— not only personnel who are qualified to administer the 
media programs but personnel (teachers, instructors, pro­

fessors, etc.) who are qualified to receive maximum advan­

tage of the services, equipment and material offered by 

the educational media centers. Most of these problems arise 
from the lack of generalized guidelines for the development, 
implementation, administration, evaluation, and continuation 

of educational media programs. One of the most stifling 

problems to media personnel and educational administrators 

has been the overall administration of the media program 
and the delineation of the media director's role. It has 
been no mean task to arrive at a job description for the edu­
cational media director. This is further compounded by the 
problem concerning the organizational location of the edu­
cational media program within the administrative heirarchy.

3 Garriel Salomon, Richard E. Snow, "Viewpoints", a 
bulletin of the School of Education, Indiana University, 
Commentaries on Research in Instructional Media. An Exam­
ination of Conceptual Schemes. (Copyright 1970), p. 10.
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THE ADMINISTRATION AND ORGANIZATION OF EDUCATIONAL MEDIA 
PROGRAMS

A 1923 study by Wait was directed toward a description 
of administrative audiovisual patterns in selected United 

States teachers colleges. His attempt to determine and 

analyze their strengths and weaknesses resulted in the 
following conclusions:

1. Most common administrative practices in the eight 
teachers colleges surveyed in the study make the 
audiovisual program responsible to the education 
department with lines of authority emanating from 
the president's office.

2. The type of administrative organization in and of 
itself is of little account in determining the 
scope of the audiovisual program by the college 
administration and leadership on the part of those 
in charge of the program are essential.

3. Direct appropriation to the audiovisual center 
through an approved college budget supplemented 
by cooperative arrangements for sharing materials 
and/or off-campus charges s e e m  t o  b e  the most 
effective means of supporting such a program.^

The following recommendations were made by Wait after 

a review of his conclusions:
1. Teachers colleges should develop adequate, coor­

dinated audiovisual programs to meet local on- 
campus needs in terms of the utilization and pro­
duction of materials as well as training and 
research in audiovisual education.

2. Audiovisual programs should be organized as 
separate administrative units with their functions

4 Clifford V. Wait, "A Study of Audiovisual Programs in 
Selected Teachers Colleges in the United States for the Pur­
pose of Identifying and Describing Some Effective Adminis­
trative Patterns," (unpublished doctoral dissertation, 
Indiana University, 1953).
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interrelated with the functions of the departments 
involved in related activities.

3. Utilization and production services should be 
developed in a way that the college faculty and 
students can take full advantage of the audio­
visual materials for instruction purposes.

One of the earliest studies related to the administra­

tion of audiovisual education was conducted by McCluskey, 
in 1923. His nation-wide study concerned the status of 

audiovisual education, and made recommendations pertaining 
to teacher preparation for utilization of audiovisual 
materials, duties, responsibilities, and preparation of audio­

visual staff u nbers, and financing of bureaus of visual 
education. Importantly, his study further stressed such 

functions as selection and correlation of media materials 

into the instructional program.®
Various additional studies were made in the 30's and 

40's but one conducted in 1946, had more relevance to the 

present study than most. A study by McPherson described the 
development of curriculum in Kern County, California, and 
its use as the basis for determining the objectives of the 
audiovisual program. Financial support, in-service education 
for teachers in utilization of materials, teacher-made audio­

visual materials (this does not include previously edited

^ Ibid., p. 1108.
® F. Dean McClusky, "The Administration of Visual Educa­

tion: A National Survey," (unpublished report, Washington,
D.C.: National Education Association, 1923).
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filmstrips), and the role of the audiovisual director, re-
7ceived emphasis in McPherson's study.

Davidson conducted a study in which he investigated 

administrative problems in the utilization of materials in 
public school systems of West Texas. He found that materials 

were being used ineffectually, with a few exceptions, due 

largely to insufficient budgets, scarcity of well-trained 
directors, and lack of teacher preparation in the use of 

materia Is
During the early 5 0 's media directors were shifted 

about in the administrative structure of educational organi­

zations since there was very little consensus as to their 

role and/or responsibilities. In 1950, Swartout noted a 

trend toward centralization of the administration of equip­
ment and materials. Four patterns of administrative organi­
zation were found to exist. Audiovisual centers were organ­

ized in (l) university extensions; (2) colleges of educa­
tion; (3) university libraries; and (4) as separate units 
directly responsible to the university administration. The 
administrative pattern of having separate educational media 
units under the direct supervision of the administration

^Joseph James McPherson, "The Organization of a Program 
of Audiovisual Education for the Schools of Kern County 
California," (Unpublished Ph.D. dissertation, Columbia 
University, 1946).

^Raymond Leon Davidson, "Administrative Provisions for 
Audiovisual Instruction in Selected Public Schools in West 
Texas," (Unpublished Ed.D. dissertation. University of Texas, 
1950).
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has been found to be the most efficient and effective method 
of organization in past studies.®

Following Swartout’s study, most media programs in 
colleges and universities gravitated toward a decentral­

ization of media services establishing individual media 

units within each college or department of the major uni­

versities. The media or audiovisual directors of these 
individual units were directly responsible to an academic 
dean or vice-president in charge of instruction. On the 

other hand, local schools and counties continued to be 
ill-coordinated and poorly equipped since most could not 
afford the equipment and personnel necessary to develop a 
good media program. This situation was especially true of 

the smaller school systems of Oklahoma.
Fulton, in 1955, made a state-wide study of the audio­

visual programs in Oklahoma. Among his several recommenda­
tions were the following: (1) local schools and counties

should provide for periodic self-evaluation of their audio­
visual activities on a definitely planned basis, (2) that 
instructors of audiovisual courses encourage teachers and 
administrators to do research in the audiovisual field,
(This was done primarily by encouraging doctoral candidates 
to conduct their doctoral dissertation study in some area 

of the audio-visual, educational media, or related fields.)

®Sherwin G. Swartout, "Administrative Practices of 
Selected Colleges and University Audiovisual Centers," (un­
published doctoral dissertation, Ohio State University, 1950)
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and (3) that school administrators encourage teachers to do 

local studies on problems relating to the audiovisual field,

As a direct result of his study, Fulton later was 
instrumental in developing the evaluation instruments nec­

essary for conducting the evaluations he advocated. A more 
thorough treatment of these instrument development proce­
dures is given in the methodology section of this disser­
tation. The development and standardization of qualitative 

and quantitative evaluation instruments to be used in the 

assessment of educational media programs was a major mile­
stone in the improvement of media services. With the 

development of these instruments, one of the major obstacles 
to quality media programs was removed. Prior to the develop­
ment of these instruments, there was no general consensus 

concerning the composition of a "quality" educational media 
program. The opinions concerning the amount and type of equip­

ment, materials, and services to be offered by an educational 
media program were many and varied. However, the development 
of the qualitative and quantitative evaluation instruments 

represented at least some agreement among the most recognized 
authorities in the educational media field. The general 
agreement of these recognized authorities served as a common 

yardstick for evaluating educational media programs.

William Ray Fulton, "An Evaluation of Selected Aspects 
of the Organization and Administration of Oklahoma's Audio­
visual Programs," (unpublished Doctor's dissertation, Oklahoma 
Agricultural and Mechanical College, 1955).
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DEFINING THE ROLES OF EDUCATIONAL MEDIA (AUDIOVISUAL) 
PERSONNEL

A second obstacle to the improvement of educational 
media programs through evaluation was the lack of consensus 

about the role responsibilities of educational media person­

nel. The lack of job descriptions was prevalent from the up­
per echelons of the administrative structure to the most 

menial secretarial positions. Many institutions placed the 
educational media program under the direct responsibility of 

the academic dean. However, the role of the academic dean was 

equally ill-defined since it was a relatively new position in 

most cases and was, itself, suffering the pains of "indepen­

dent definition." Until the academic dean's role was widely 
accepted by educators and relatively well-defined by those 
occupying that position, the educational media director's 

role was in a state of limbo. In more cases than not, there 

was considerable overlap between the academic dean's and ed­
ucational media director's positions. Some of the studies 

reviewed in this chapter were concerned with the problems 
associated with the determination of the academic dean's 

role responsibilities.

On the other hand, no one could decide just exactly what 

educational media personnel (other than the academic dean) 
should do and to whom they should be responsible. The number 

and type of duties assigned to educational media directors 

varied greatly from the production of 16mm movies to the
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filming of sports activities and providing the lighting ef­
fects for school social functions. Many educational insti­

tutions regarded their media personnel simply as specialists 

capable of only one or two specific functions. Hardly any of 
the educational institutions thought of the media program as 
an integral part of their educational process, nor did they 

envision the wide range of services offered by media person­

nel. It was necessary first of all to establish the educa­
tional media program within the organizational structure and 

to define the role expectations of media personnel.
Since most educational media programs were being sub­

sumed under the academic deans of the various colleges and 

universities, many of the role expectations of that office 
were re-examined. The academic dean, a relatively new posi­
tion within educational institutions, was attempting to 

adopt a "standardized" job description. It was necessary to 
determine the functions of the dean's office before the role 

expectations of the other media positions could be established.
Schneider, in 1970 attempted to identify the manner in 

which presidents, deans, and department chairmen expect the 

academic dean to function, and also how they perceive him to 

function.
Among her findings were the following:

1. Tests indicate that the perceptions of the three 
groups of the functions of the academic dean dif­
fer significantly far more frequently than the 
expectations of the three groups.
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2. Differences are not differences in which one 
group expects or perceives one thing and the 
other something different; rather, they are 
differences of degree or differences in the 
amount of importance which one group or the 
other seems to attach to the particular func­
tion.

3. Failure to provide job descriptions for admin­
istrators is regarded by many deans and chair­
men as a cause of conflict.

4. Personal qualities of the deans and presidents 
are vitally important in providing for under­
standing.

The two following recommendations seemed appropriate 

to Schneider:

1. Attempts should be made to define academic 
leadership, and to isolate these qualities 
or functions which presidents, deans, and 
department chairmen believe are essential.

2. A comparison should be made of role expec­
tations and perceptions of the academic dean's 
role where a job description does not exist.

Once the role of the academic dean had been estab­

lished, serious attempts began to delineate the role of 

the educational media personnel. Hardman was especially 
interested in defining the role of the educational media 

coordinator/director.

A 1971 study, the purpose of which was to (1) de­

velop a philosophy of educational media, (2) develop a

Sister Elizabeth Ann Schneider, "A Study of the 
Differences in the Expectations and Perceptions of Presi­
dent, Deans, and Department Chairman of the Functions of 
the Academic Dean in Private Liberal Arts Colleges in the 
North Central Association." (unpublished Doctor's disser­
tation, Southern Illinois University, 1970).
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philosophy of the role of the educational media specialist 

in the elementary and secondary school, and (3) identify the 

critical tasks of the educational media specialist in the 
elementary and secondary school. A survey instrument en­
titled "Basic Beliefs Study" was used with a random sample 

of educational media specialists in the public schools of 

Iowa. These data were used for developing the philosophies 
and identifying the list of tasks.

The role of educational media specialist in an ele­
mentary or secondary school was described in terms of 
eleven major responsibilities. As a manager, the school 

media specialist is responsible for organizing, managing, 

and evaluating the school media program. The media spe­

cialist is also a curriculum specialist. He must maintain 
contact with all aspects of the school’s instructional pro­

gram including courses of study, units of study, teaching 

objectives, curriculum guides, and experimental programs.

He also assists educators in curriculum development and the 

design of instructional systems, learning environments and 
learning experiences. As a consultant, the media special­
ists assist teachers, students and educational leaders 

with the location, selection, production, utilization, 
of educational media. In addition, the media specialist 
is a teacher. He is responsible for conducting workshops 

and other in-service education activities for teachers.
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supervisors, and administrators on the full spectrum of
educational media. Hardman states:

...The necessity for the school media specialist 
to work with administrators, teachers, and stu­
dents in the teaching-learning process tends to 
define his role as being primarily one of working 
with people and secondly, with technical, pro­
duction and operational processes.

Hardman's study was the first attempt to approach the 
role of the media director from an "Idealistic" point of 
view. Earlier efforts had sought to define the media di­
rector's role in terms of the tasks he actually performed.

Jones, in 1963, conducted a study to identify common 
practices of audiovisual directors in school systems in 
the North Central Association that were believed to have 

superior audiovisual programs. Among the conclusions 
reached by Jones were: (1) the media program is more

effective when the director's activities are closely in­

tegrated with administrator's efforts for imporvement of 
the institutional program, and (2) the director's profes­

sional training indicated greater knowledge of the audio­

visual competencies and techniques than was being utilized.13

12 Robert Richard Hardman, "Philosophy of Role and 
Identification of Critical Tasks Performed by Educational 
Media Specialists in Elementary and Secondary Schools of 
Iowa." (unpublished Doctor's dissertation, Indiana 
University, 1971).

13 Wilbur Charles Jones, "The Practices, Duties and 
Responsibilities of the Audiovisual Director in Selected 
School Systems of the North Central Association," (un­
published Doctor's dissertation. University of Oklahoma, 
1963).
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A study which sought to examine the position of the 

audiovisual director in large public school systems was 
conducted in Indiana in 1966. The study sought to deter­

mine the professional profile of the position; the personal- 

professional attributes; the general nature of its profes­
sional preparation; the job satisfaction related to the 
position; the position's general organizational patterns; 

the duties, responsibilities, and obligations entailed; 

and the recently undergone or planned-for changes in the 
position. The following conclusions were drawn from 

Morrisohl's study: (1) the audiovisual directors were a

professional group by education; and by participation in 
audiovisual activities for the advancement of the profes­

sion, (2) audiovisual directors in larger school systems 

generally had both pay and work advantages over those in the 

smaller systems, (3) audiovisual directors reported needing 
more professional and non-professional assistance to aid 

them in carrying out the aims of their programs. The fol­

lowing recommendations were proposed: (l) that efforts
be made to establish and disseminate standards concerning 

public school audiovisual positions, (2) that certification 

for the audiovisual director's position be explored, (3) 
that study be given to the feasibility of an internship 

program with graduate students cooperating with the public 

school systems on an experimental basis, and (4) that efforts
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be made to establish a title for the audiovisual director's 
position that is operationally based.

An interesting study was made in 1967, of the audio­
visual director's responsibilities as perceived by class­

room teachers in seven Colorado school districts. In com­

paring the responses of elementary and secondary teachers, 
general agreement was found throughout most of the study.
In comparing the responses of audiovisual directors with 

elementary and secondary teachers, it was found that audio­

visual directors placed more importance on their level of 

responsibility than the teacher group did. An analysis of 

responses according to years of teaching experience re­
vealed little difference among the three groups. An analy­
sis of responses according to the number of audiovisual 

courses taken also indicated very little difference of 

opinion among the three groups. The following conclusions 
were reached in Kleckler's study: (1) formal course work
in audiovisual education has little, if any, effect on the 
opinions of teachers regarding the role of the audiovisual 

director, (2) institutions of higher education engaged in 
the preparation of teachers should evaluate the content of 
audiovisual courses presently being taught. They should 
also examine the teaching methods used and how well these

^Ronald Morrisohl, "The Position of the Audiovisual 
Director in Large Public School System in the Middle Atlantic 
States Area." (unpublished Doctor’s dissertation, Indiana 
University, 1966).
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courses are being taught. Since a difference was found in 

the degree of importance audiovisual directors and class­

room teachers placed on the responsibilities of the audio­
visual director it was concluded that: (1) audiovisual
directors should work more closely with teachers to find 

out what their needs are and what services they desire,
(2) audiovisual directors should also develop better lines 

of two-way communication with teachers.

Torrey, in 1969, conducted a study to determine the 

biographical characteristics of audiovisual directors in 
accredited colleges and universities in the United States 

by having them list their academic preparation, identify 

the duties which they performed and list their skills in 
utilizing audiovisual equipment and materials. In addition, 

this study sought to analyze these duties in relation to 

the frequency with which the director performed them. 

Questionnaires were mailed to 1,022 presidents of randomly, 
selected accredited colleges and universities for referral 
to full-time audiovisual directors only. Among Torrey's 

conclusions were the following:
1. The term audiovisual director has no consistent 

meaning throughout the United States.

2. Thirty-six percent of the director's time is 
spent on administrative duties and only eight 
(8) percent on public service.

^ G e n e  Ralph Kleckler, "The Responsibilities of the 
School District Audiovisual Director as Perceived by Class­
room Teachers." (unpublished Doctor's dissertation, 
Colorado State College, 1967).
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3. The audiovisual directors judge those administrative 
duties in which they act independently or assume a 
position of leadership as most important.

4. Teaching audiovisual courses was considered the 
most important instructional duty, although only 
seventy-five (75) percent of the directors per­
formed this task.

5. The director's desired to become more involved with
graduate and audiovisual research, to assist in
large group instruction, and to offer formal audio­
visual course work.

6. The director's chief responsibility for public 
service is related to participation and leader­
ship in conferences and workshops.

According to Torrey there were several implications for 

the audiovisual program. Among them were the following:
1. Many directors are being matriculated in other 

areas and then assuming audiovisual responsibil­
ities. More opportunities for graduate training 
in Audiovisual Education should be made available 
for the preparation of future directors.

2. A broad background of education and experience is 
necessary if audiovisual directors are to success­
fully meet their responsibilities.

3. The director should know and understand the be­
havioral processes involved in communication and 
learning theories.

4. Audiovisual directors desired increased opportu­
nities to conduct and evaluate research studies 
in teaching and l e a r n i n g .

An investigation expressly concerning with the preparation 

of audiovisual personnel was conducted in 1969. The purpose

^®George Nelson Torrey, "An Analysis of the Role of 
Audiovisual Directors in American Colleges and Universities," 
(unpublished Doctor's dissertation, Boston University, School 
of Education, 1969).
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of this study was to analyze the audiovisual director’s role 
and the educational preparation of audiovisual building 

coordinators in Illinois public high schools. The data 

indicated that full-time coordinators or coordinators with 
more than six hours of audiovisual credit assumed more 
professional roles than those who were less academically 

qualified. Full-time coordinators assumed roles which in­

volved advising teachers about materials, evaluating materi­
als, preparing budgets, helping with in-service education, 
or evaluating audiovisual programs in addition to clerical 

and technical activities.

Media coordinators and principals were in general 

agreement concerning the coordinator’s role and the impor­

tance of the coordinators’ activities. Both groups consid­

ered the scheduling and circulation of media materials 
and equipment as the media coordinators’ most important 
function but differed slightly in their rankings of other 
activities.

Anderson's 1370 study Investigated the relationship 

between the perceptions of public school administrators and 
media directors concerning the role of the secondary school 

Educational Media Building coordinator. Two dimensions

Robert Elmer Holdridge, "The Audiovisual Role and 
Educational Preparation of Audiovisual Building Coordinators 
in Illinois Public High Schools." (unpublished Doctor’s 
dissertaion, Indiana University, 1969).
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were selected for investigations: (1) perception of the

existing role, and (2) perception of the ideal role.

Compiled correlations were generally higher when 
testing hypotheses related to the perceptions of the ideal 

role of the EMBC than when testing hypotheses related to 

the two groups' perceptions of the existing role. Thus, 

there appeared to be greater agreement on what the role of 

the EMBC should be than on what his role is, althought not 

statistically significant.
Conclusions made from analyzing the findings were:
1. Administrators may serve as a barrier to change 

in the continued development of educational 
media programs because they appear to perceive 
a high correlation between the existing role 
and ideal role of the EMBC.

2. Administrators had relatively little formal prep­
aration in educational media and may not have the 
necessary expertise on which to base decisions 
which would enhance the quality of the existing 
educational media program.

3. Incumbents of different positions within the 
school structure perceive the role of the EMBC 
differently due to the differences in educational 
background, experience, and interests of their 
reference groups.

4. Incumbents of different reference groups may have 
a greater similarity in their perceptions of the 
ideal role of a role incumbent than in their per­
ceptions of the existing role of a role incumbent.

5. Conflict may arise between the expectations of the 
administrators and the performance level of the 
incumbent EMBC due to differences in their per­
ception of the EMBC's role.

...In the development of quality educational programs
which are designed for, and relevant to the needs of
the youth in our changing society, it is necessary for
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professional educators from all levels of education 
and from all reference groups to cooperatively plan 
and implement new educational programs. It is not 
the responsibility of only one reference group.

Leacock, in 1971, conducted a study to determine the

tasks to be performed by media specialists as perceived by
media administrators and teachers. This investigation
sought answers to the following questions:

1. Do teachers and media administrators agree on 
the tasks to be performed by the media special­
ist?

2. Do teachers and media administrators agree on the 
the competencies needed by the media specialist 
to adequately perform his duties in the media 
center?

3. Are the media specialists considered to be 
"important" to the teachers in the design, pro­
duction, and utilization of instructional 
materia Is?

The three major categories investigated were: Pro­
duction Tasks, Instructional Design and Display Tasks, and 

Consultation and Utilization Tasks. The finding of Lea­

cock’s study supported the following conclusions:
1. Teachers and media administrators disagreed on 

the tasks to be performed by the media spe­
cialist in the Production category.

2. The media administrators and teachers sampled 
were so evenly distributed in responses related 
to the level of performance and supervision of 
the media specialist in the areas of Instruc­
tional Design and Display and Consultation and 
Utilization Tasks that there was no observable 
difference of opinion.

18 Edward Lawrence Anderson, "The Educational Media 
Building Coordinator: His Role as Perceived by School
Administrators." (unpublished Doctor's dissertation, 
Michigan State University, 1970).
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3. The media specialist was considered to be ’im­
portant' by the teachers as an integral part of 
the instructional program.

Leacock concluded that the tasks performed in connection 
with production represented the greatest differences of opin­

ion between teachers and media administrators. Tasks per­
formed in connection with Instructional Design, Development 

Tasks, and Consultation and Utilization Tasks indicated a 

closer agreement on the part of both groups.
Larsen, in 1971, conducted a study of the ways and 

means by which media specialists perceive and discharge 

their duties. The study also sought to determine how the 

administrators perceived the role of the media specialists 
and if that perception varied from actual assignments.

The study predicated on the premise that differences 

in role perception, and media practices do exist, as per­
ceived by media specialists and administrators, and that 
these differences significantly affect the educational value 
of the media program.

Two of Larsen’s conclusions related to the effective 
utilization of both time and money in senior high schools 

were as follows:

1. The media specialists in this study did not have 
sufficient time to carry out the functions of an 
adequate media program.

Donald Wayne Leacock, ’’The Media Specialist and Tasks 
Related to the Design, Production and Utilization of Instruc­
tional Materials," (unpublished Doctor’s dissertation. The 
University of Nebraska, 1971).
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2. The lack of specified budgets hampered the develop­
ment of media programs.

Among the major recommendations following the study, 

were these:

1. Further research into perception and its affect on 
change should be undertaken. Role perception and 
its relationship with changing education has poten­
tial that merits further exploration.

2. Media specialists should have an academic program 
that gives insight into all phases of media pro­
grams (print and non-print) and technology.

3. Administrators need to have more exposure to the 
philosophy and importance of media to insure its 
rightful place in the total curriculum.

4. A basic class in the philosophy of communication 
should be a required class for all media special­
ists and administrators.

5. A study needs to be undertaken to determine if 
there is any correlation between the administrator’s 
self-perception, and his performance as it relates 
to media programs and p e r s o n n e l . 20

At least one study has attempted to rank the tasks per­
formed by the media specialist in a level-of-competency 

structure.

Van Dresser, in 1971, conducted a study designed to 
identify job competencies essential to the media specialist. 

The data collected were used to formulate guidelines and 

recommendations concerning professional education sequences 

developed for training media specialists.
Van Dresser found the categories of administration.

20 John Anderson Larsen, ’’The Role of the Media Spe­
cialist As Perceived By Himself And His Administrator In 
The Secondary Schools Of Utah” (unpublished Doctor’s 
dissertation, University of Utah, 1971).
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utilization, instructional development, and materials 

selection to be very significant. The more important 

findings of the study were as follows:
1. The highest levels of competency were asso­

ciated with tasks involving interpersonal 
relationships, materials utilization, ma­
terials selection, instructional develop­
ment, and simple materials production 
processes.

2. A low level of competency was associated 
with tasks pertaining to materials pro­
duction and materials handling.

3. Equipment maintenance tasks were found to 
be irrelevant to the media specialist.

Van Dresser stated the following conclusions:

1. One of the primary jobs of the media specialist 
is working with administrators, teachers, and 
students. Therefore, he should learn the im­
portance of and be skilled in communications 
and interpersonal relations.

2. The media specialist must have prior teaching 
experience if he is to perceive and solve in­
structional problems. Required teaching ex­
perience necessitates training the media 
specialist at the graduate level.

3. Media training programs should be inter­
disciplinary .

4. Curricular areas including administration, 
materials utilization, instructional design, 
curriculum, learning theory, systems develop­
ment, communication theory, materials selec­
tion, behavioral objectives, materials pro­
duction, and intern experience should be in­
cluded in the media program of all colleges
and universities.21

21 Roy Jerome Van Dresser, "A Survey Related to the 
Job Competencies of the Instructional Media Specialist." 
(unpublished Doctor's dissertation. The University of 
Nebraska, 1971).
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In spite of the various ways of determining the role 

of the educational media coordinator/director, nearly all 
states and most educational institutions have adopted a well- 
delineated set of competencies for that position. While 

these role competencies vary widely from one institution to 

the next, there is still enough agreement to allow an evalu­
ation of the position based on the director's performance of 

his ascribed duties. The commonality of these ascribed duties 

allows the development of a measuring device which can be 
used to determine each media director's level of competency 
in performing certain tasks. At the same time, the level of 

quality of an educational media program cannot be determined 

by the competency level of the media director alone. The 

institutions’ commitment to the educational media program 

must also be considered along with faculty utilization of 
available materials and equipment, the amount of materials, 
equipment, services, and the location of the media center, 

the classroom accomodations, budgetary provisions, and the 

number and quality of the support staff. It can readily be 

seen that the development of evaluation instruments was not 
an easy task. Even the enumeration of the evaluation criteria 

proved to be a controversial undertaking. However, it was a 
major step in the right direction when media authorities had 
agreed on the job competencies generally ascribed to the edu­

cational media directors of colleges and universitites. Thus, 

the second major obstacle to the evaluation of educational 

media programs had been surpassed.



45

ESTABLISHING THE DYNAMICS OF A GOOD EDUCATIONAL MEDIA PROGRAM

The third major barrier tc the improvement of educa­

tional media programs was the lack of consensus about what 
it takes to have a good educational media program. When 

educators talk about the dynamics of an educational media 
program they are implying the intangible assets necessary 
for a good program not necessarily the amount of equipment, 
personnel, etc. [The researcher is using the word dynamics 

in this literature to mean the intangible forces underlying 

the educational media program. These could include such 
factors as attitudes, beliefs, and values of the persons 

concerned with the media program.] Previous research efforts 

have cited the following forces: (1) the institutional com­

mitment to the media program, (2) faculty attitudes toward 
the media program, (3) faculty involvement in program 

development, (4) convenience of the media center location, 

and (5) faculty utilization of the media services, materials, 
and equipment.

The importance of the educational institution's com­

mitment cannot be over emphasized. Without a firm commitment 
to the media program the best efforts will be for naught. 
Institutional commitment became one of the prime factors in 

Fulton's efforts to develop an evaluation instrument.
Thornton and Brown found that institutional commitment 

toward the improvement of instruction by effective utili­

zation of educational media is a prerequisite for a good 

media program. They state: It is necessary that
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administrative involvement...[b e ] expressed in financial 
support and in recognition of faculty participation in the
educational media program [and] ...recognition of faculty

22interest in improving the quality of instruction.

The editors of New Media and College Teaching have
made a similar observation in the following statement:

...No permanent and lasting effect in improving 
instruction through the application of new media 
will occur until there is a substantial insti­
tutional commitment to the purpose.23

Fulton's administrative commitment extends equally to 
each element of the educational media program. He states 
that a commitment should include: ...(a) supporting the 

media program, (b) including educational media as an in­

tegral part of instruction, (c) providing educational media 

facilities, (d) financing the media program, and (e) staf­
fing the media p r o g r a m . 24

A second important factor to the development of a good 
educational media program is the faculty's attitude toward 
the educational media program and its personnel. It has

22 j, W. Thornton, Jr., and J. W. Brown, New Media and 
College Teaching. (Washington, D.C.: National Education 
Association, Department of Audiovisual Instruction, 1968), 
p. 146.

23 J .  w .  Brown and J. W. Thornton, Jr., New Media in 
Higher Education, (Washington, B.C.: Association of Higher 
Education and National Education Association, Division of 
Audiovisual Instruction Services, 1963), p. 146.

24 w. R. Fulton, "Criteria Relating to Educational 
Media Programs in Colleges and Universities," (Washington, 
D.C.: National Education Association, Department of Audio­
visual Instruction, 1968), pp. 1-3.



47

been shown that the geographical location of the media 

center can be an effective force in changing the teacher's 
attitudes about the educational media program.

A 1968 study attempted to determine the extent to which 

educators who had completed a course in audiovisual educa­
tion modified their attitudes toward audiovisual instruc­
tion during the first semester of teaching which they ex­
perienced following the course.

Analysis of relationships between factors and attitudes 
of the selected population revealed that availability of 

audiovisual materials was significantly related to changes 
in direction and magnitude of attitudes toward audiovisual 

instruction. Those factors which the population perceived 

as being important to their attitudes were availability of 

educational media, in-service or college work in audiovisual 

education, and the extent to which educational media meets 
teaching objectives.^5

The convenience of the educational media center can 
also be a major factor in the degree of utilization of the 
media materials, services, and equipment.

Stamm's study attempted to determine differences be­

tween perceptions of teachers in schools which have made 
it convenient for teachers to obtain and use audiovisual

^Charles C. Aquino, "A Study to Determine the Atti­
tudes of Educators Following Study in the Area of Audio­
visual Education." (unpublished Doctor's dissertation, 
Syracuse University, 1968).
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equipment and materials, and the perceptions of teachers 

in schools where convenience was not considered adequate.
One task confronting administrators was to determine the 

cause of the lag between the actual use made of audio­

visual media by teachers and a desirable level of use. 
Twenty-three elementary schools were sampled as to teach­
ers, perceptions of identified elements of an audiovisual 

program.
The following conclusions were drawn:
1. There is a significant difference between the per­

ceptions of teachers in schools making it conven­
ient for teachers to obtain and use audiovisual 
equipment and materials, and the perceptions of 
teachers in schools where convenience was not 
considered as adequate.

2. The services of an audiovisual director were per­
ceived as the most important element of the organi­
zational program.

3. Schools in which the administrator was cognizant 
of the importance of the role of audiovisual media 
as evidenced by his providing good physical facili­
ties for the use of this media and the services of 
an audiovisual director had regulations which were 
perceived by the teachers as "supportive."

4. Teachers who are confident in their ability to use 
audiovisual equipment and materials use it more 
and perceive less thwarting elements in the audio­
visual program than do nonconfident teachers.

5. The data revealed that there was a positive corre­
lation between the teachers being confident in their 
ability to use audiovisual equipment and materials 
and those teachers having completed an audiovisual 
course in college.26

26 Wayne Allen Stamm, "A Study of Selected Environmental 
Factors in The Administration of An Audiovisual Program." 
(unpublished Doctor’s dissertation. The University of Wis­
consin, 1970).
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At the same time, the geographical location alone is not 

the only factor which seems to influence the amount of edu­

cational media utilized by a particular teacher.

A questionnaire mailed to 750 teachers in five selected 

Educational Service Center regions in Texas, produced the 

following results:
1. The length of a teacher's professional service is 

a factor in teacher utilization of the media ser­
vices provided by the Educational Service Centers.

2. The grade level taught by a teacher is a factor 
in teaching utilization of the media services 
provided by the Educational Service Centers.

3. The subject taught is a factor in teacher utili­
zation of media services.

4. A teacher's training in the use of audiovisual equip­
ment is a factor in teacher utilization of media.

The following conclusions were derived from this 
investigation:

1. The longer the length of a teacher's professional 
service, the more the teacher utilized the media 
services provided by the Educational Services 
Centers.

2. Teachers with over three semester hours of college 
training in the use of instructional media tended 
to utilize the media services most often, while 
teachers with no audiovisual training tended to 
use the media services less often.

3. A large percentage of the teachers were unaware 
of the media services provided by the Educational 
Services Centers.

4. A large percentage of the teachers did not utilize 
many of the media services provided by the educa­
tional Services Centers.

5. Many school settings were not conducive to the 
utilization of instructional media.
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6, The dilatory procedures of the media components 
for ordering materials, delivering materials, and 
informing teachers of activités were deterrents 
to teacher utilization of media services,27

Other studies have shown that faculty members are more 
accepting of educational media programs and will utilize the 
media more if they are involved in the actual development of 
the program.

A twenty-county study was conducted in New York by 

Dardin in 1953, in which administrative and supervisory 
practices designed to promote growth and favorable accept­

ance of audiovisual education practices by the public, 
was completed. Dardin concluded that the major goal of all 
personnel in the school system must be the improvement of 

instruction, and that utilization practices of teachers are 

more effective if they participate and cooperate with the
noaudiovisual staff in planning the audiovisual program.

Thornton and Brown made an observation which might be 

considered a key to increased instructional effectiveness 
in the classroom: "...Faculty development programs are

29essential elements in efforts to modernize instruction."

P 7 Elvis Hugh Arterbury, "Teacher Utilization of Media 
Services Provided by the Regional Education Service Centers 
in Texas." (unpublished Doctor's dissertation. East Texas 
University, 1971).

William Judson Dardin, "A Study of Audiovisual Educa­
tion in Selected County Audiovisual Centers," (unpublished 
Ed. D. dissertation, Columbia University, 1953).

29 Jo W. Thornton, Jr., and J. W. Brown, New Media and 
College Teaching (Washington, D.C.: National Education
Association, Department of Audiovisual Instruction^ 1968), 
p. 146.
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In still another study, the degree of utilization of 
the media materials, equipment, and services was attributed 

almost entirely to the grade levels and subject matter being 
taught.

Hardeway conducted an analysis of the administration 
and utilization of audiovisual instructional media in the 
Bossier Parish, Louisiana school system. As was emphasized, 

the main purpose of administration was to have the requested 
instructional media at the proper place and at the proper 

time to reinforce the instructional program. Two different 

questionnaires were used, one going to administrators, one 

going to teachers- A final analysis of the questionnaire 
returns revealed that: (1) school administrators had re­

ceived very little training in the field of audiovisual 
administration or utilization, (2) institutions of higher 

learning apparently offered very few courses in audiovisuals 
prior to the Higher Education Act of 1965, (3) over ninety 

percent of the teachers responding indicated a desire for 
more in-service training (These teachers considered the 

operation of audiovisual media and methods of using media 
to enrich the instructional program as the areas of greatest 
in-service need), (4) over seventy percent of the teachers 
responding use audiovisuals more now that they are available, 

and over ninety percent of the teachers stated that the use 
of media had improved the quality of their teaching, (5) the 

degree of utilization of the selected audiovisual media was 

directly related to grade levels and subject matter areas,
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(6) the major problems restricting the use of audiovisual 

media were; 1. inability to operate the various media,

2, insufficient quantity of support materials, and 3. 
inadequate classroom facilities for utilizing audio-visuals,

(7) optimum media utilization is dependent upon the local 
system providing the needed audiovisual instructional media 
and related in-service training.^®

A summary of the studies related to the dynamics of a 

good educational media program show that the key to a suc­
cessful program lies in the total acceptance of the program 

by the sponsoring institution, the media personnel, and the 
teaching faculty. If the educational media program is for­
tunate enough to enjoy such acceptance, many secondary prob­

lems such as finances, utilization by the faculty, space, 

equipment, etc. can be easily remedied. When educational 
media directors and coordinators had accepted this fact they 

had made a significant contribution to the improvement of 

educational media programs. With the establishment of the 
dynamics of a good educational program, the third major 
obstacle to the evaluation of educational media programs was 

surmounted. However, one obstacle still remained which pre­

vented the evaluation of educational media programs. This was 
the adoption of the media concept by educational institutions.

30 Gaius Norwood Hardaway, "The Administration and Uti­
lization of Audiovisual Media in the Public Elementary and 
Secondary Schools in Bossier Parish," (unpublished Doctor's 
dissertation. University of Mississippi, 1969).
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INSTITUTIONALIZING EDUCATIONAL MEDIA PROGRAMS

The fourth and final obstacle to the overall improve­

ment of the educational media programs in public schools was 
the mass adaptation of the educational media programs into 

higher education. This was necessary since it is a numeri­
cal impossibility to train classroom teachers in the proper 
use of educational media unless it is an initial part of 
their teacher training program. Unless audiovisual courses 
are part of the teacher training program, the cost of re­
training classroom teachers through seminars and workshops 

becomes prohibitive. Authorities in the media field recog­
nized the need for colleges to make more serious attempts to 

train classroom teachers in the use of educational media 

many years before it actually became a reality.

A national study known as the Higher Education Media 

Study (HEMS) was conducted in 1962 by the Association 
of Higher Education and the Division of Audiovisual Instruc­

tional Services of the National Education Association. This 
was a study to assess the scope of the emerging educational 
media programs. New Media in Higher Education was the re­

sult of the first national study. A summary of the results 
of the study indicated that the appropriate use of educa­
tional media could make a significant contribution to the 
improvement of instruction, both to teaching and learning.31

31 J.W. Brown and J.W. Thornton, Jr., New Media in 
Higher Education (Washington, D.C.: Association of Higher
Education and National Education Association, Division of 
Audiovisual Instruction Services, 1963), pp. 165-177.
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On the other hand, the colleges and universities con­
tended that the cost of developing the educational media cur­

ricula, establishing media centers within the colleges and 

universities, and the employment of a media faculty would be 

financially prohibitive. A later study again expressed the 
need for higher education to commit itself to the educational 

media field.

Diamond showed that college and university administra­

tors must be committed to improving the quality of public 
education through the improvement of media instruction.
Among his most significant conclusions were the following:
(1) the administration of higher education must assume some 

responsibility for the improvement of instruction, (2) good 
media programs must receive support personnel and related 

production capabilities...ideally; graphic, photographic, 
television, audio production, specialists in programmed 

instruction...computer assisted instruction, and (3) the 
educational institution must make a commitment of both time 
and money,,,for faculty release time and support staff,

material development, purchase of specialized pieces of
onequipment and materials/*

In 1965, federal legislation provided the needed incen­
tive for higher education to adopt the educational media 

concept.

on Robert M. Diamond, "Changes Difficult but not Impos­
sible," College Management, vol. 3. No. 10, (1963), pp. 23-25.
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Part B, Faculty Development Programs, of the Higher 

Education Act of 1965 provided grants designed to enhance 

the proficiency of faculty personnel in the use of edu­
cational media. The goal of the program was to give 

faculty members a theoretical and practical background in 

educational media. The objective was to clarify for the 
faculty personnel such things as; which educational media 

are available, appropriate facilities needed for the use 
of various media, theoretical bases for the use of the 

media, how programs involving their use are developed, 
strengths and weaknesses of media programs, and how they 

may be integrated into an effective instructional program.
The funds provided by this legislation allowed colleges 

and universities the opportunity to develop the necessary 

educational media programs and curricula without making 
unnecessary sacrifices in other areas. The enthusiasm with 

which these funds were received was nothing short of over­
whelming.

Zurich wrote in 1365, that "The most radical difference 
between today's colleges and those fifty years ago...is not 
in the curriculum, but in the use of learning r e s o u r c e s .

Archie R. Ayers, "Educational Media in Colleges and 
Universities; Title VII-B, The Higher Education Act of 1965, 
Audiovisual Instruction (Washington, D. C . : National Educa-
tion Association, Division of Audiovisual Instruction, 
December, 1967).

34 A. C. Enrich, "Higher Education in the 21st. Century," 
in G. Hass and K. Wiles, Readings in Curriculum (Boston:
Allyn and Bacon, 1965), P. 564.
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Soon after the implementation of educational media 

practices in the teacher training programs, educators began 
the serious development of educational media curricula.

One study was conducted in which the researcher inves­
tigated the feasibility of designing a system for developing 
media selection and utilization and testing for utilization 
competencies in existing education and methods courses. The 
following recommendations were made by McMahan in his study:

1. That media professionals and teacher education 
faculties collaborate in identifying media com­
petencies and attitudes which they want prospec­
tive teachers to acquire.

2. That a systematic approach to development of these 
competencies within existing education and methods 
courses be planned.

3. That such an approach take into consideration the 
background and needs of individual prospective 
teachers and relate media competency development 
to purposes which are important to faculty and to 
students.

4. That such an approach identify and take advantage 
of the instructional roles which can best be played 
by faculty members and by multi-media self- 
instructional programs.35

Having been institutionalized by higher education, 
educational media had achieved immeasureable success in 

being accepted into the educational picture. On the other 
hand, the mass development of educational media programs by 
the institutions of higher education resulted in much poor 
planning and even more mis-direction.

35 Marie E. McMahan, "A Study of the Feasibility of a 
System of Pre-Service Teacher Education in Media." (unpub­
lished Doctor’s dissertation, Michigan State University, 1969).
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A study by Grabow in 1970 investigated current and past 
audiovisual development procedures. Current practices and 

studies at that time indicated that certain trends were 
developing such as the coordination of the total educational 

resource program under one high academic officer and the 

need for a strong integrated resource program to encourage 

innovation and instructional-learning pattern changes.
Grabow made a number of salient observations and 

recommendations resulting from the study. Among these were 
the following:

1. Most audiovisual programs at the higher education 
level are faculty oriented and not student oriented.

2. Ideally no barriers should exist in making media or 
resource decisions at the instructional or learning 
levels. No instructional or learning events or 
decisions should ever be determined solely by eco­
nomic forces.

3. The initial contact for faculty use of audiovisual 
and other educational resources should be a consul­
tation function that represents the total spectrum 
of resources available.36

As a result, many of the colleges and universities began 
to search for a means of making an objective assessment of 
their educational media programs. Many of the recognized 
authorities in the educational media field realized that 

such evaluations were now a distinct possibility since media 
had developed its definitions, job descriptions, program

36 Wesley John Fred Grabow, "The Development of the 
Audiovisual Education Program at the University of Minnesota, 
(unpublished Doctor's dissertation. University of Minnesota, 
1970).
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criteria, and evaluation instruments. The most noted authori­
ties in the educational media field began to devise a method 

for the development of the instruments necessary to perform 
an objective evaluation of educational media programs. After 

much consideration and correspondence, it was decided that a 

general conference of recognized authorities in the educa­
tional media field would be the most expedient method of de­

veloping the necessary evaluation instruments. The funds 
needed for conducting such a conference were procured through 

Title VII-B of the Higher Education Act of 1965.

Several educational media authorities met at the Univer­
sity of Oklahoma and began the process of developing instru­
ments which could be used in an objective assessment of edu­
cational media programs. Preliminary conference indicated 

that two instruments should be developed— one for assessing 

the qualitative aspects of the media program and one for de- 

terming the quantitative facets of the program. It was also 
decided that a "good" educational media program must have cer­
tain quantities of media materials and equipment and 

were needed to qualify the program for higher levels of com­

petency. Comparable levels were also established for the 

qualitative aspects of the media program.

With the development of these evaluation instruments, 

educational media had established itself as a prime force 
in the educational process, and the final barrier had been 
passed for the evaluation of educational media programs.
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THE EVALUATION OF EDUCATIONAL MEDIA PROGRAMS IN COLLEGES 
AND SECONDARY SCHOOLS

The development of standardized data collection instru­
ments was a boon to the assessment of educational programs. 
However, prior to that time some attempts had been made to 

evaluate media programs. Some of these evaluation efforts 
dealt with such elusive concepts as "The Audiovisual Climate."

The primary purpose of the following study was to as­

certain, through teacher perceptions of the audiovisual 

climate within a school, some of the factors which might 
have influence upon the utilization of audiovisual media 

in the teaching-learning process.
The major questions of this investigation were:

1. What are some of the relationships between a 
school's audiovisual climate and the type of 
media program in evidence?

2. What are some of the relationships between a 
school's audiovisual climate and the profes­
sional training and status of the media per­
sonnel?

Audiovisual climate was described as the consensus of 
teacher perceptions of environmental conditions existing 
within an individual school which might have influence on 

the utilization of audiovisual media.

The findings were as follows:
1. The schools having organized audiovisual programs, 

with released-time audiovisual coordinators, had 
audiovisual climates that were significantly 
superior to those in schools not having an organ­
ized audiovisual program with released time for 
audiovisual coordinators.

2. Schools having unified media programs had audio­
visual climates that did not differ significantly
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from schools having separate audiovisual and 
library programs.

3, Schools having a full-time audiovisual coordinator 
had audiovisual climates that were significantly 
superior to those having part-time audiovisual 
coordinators.

4. The background preparation area of the audiovisual 
coordinator was important for the determination of 
a school's audiovisual climate. Schools having 
audiovisual coordinators with basic preparation in 
non-print or audiovisual areas had audiovisual 
climates that were significantly superior to 
schools having audiovisual coordinators with 
basic preparations in the print or library science 
areas. This was true, even though most of the 
audiovisual coordinators with basic preparation
in library science also had one or more courses 
in non-print media.

Recommendations derived from the findings of Miller's study

are as follows:
1. Schools should seek out audiovisual coordinators 

with basic background preparation in the audio­
visual areas, and not give this responsibility to 
librarians as an addendum to their print 
obligations.

2. Universities and colleges concerned with preparing 
media specialists for responsibilities in audio­
visual areas should reevaluate their training 
programs to ensure that sufficient course work is 
required in the non-print media areas.

Still other evaluations were conducted by establishing 

a "jury" of educational media authorities.

Lindeman conducted a study in 1965, for the purpose 

of evaluating the State audiovisual program in Utah, and 
formulating recommendations for improvement. A jury method

David Miller, "The Relationship of Teacher Perceptions 
of a School's Audiovisual Climate to the Organizational Struc­
ture of Its Media Program." (unpublished Doctor's disserta­
tion, The University of Wisconsin, 1969).
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was used to develop criteria and standards as a basis for 

evaluating the state-wide program. Significantly, he found 

that the superintendents of the schools within the study 

generally agreed with the standards and criteria that were 
recommended by the jury, but very few were actually imple­

menting them.
Still another study was conducted by mailing a general 

questionnaire to teachers and administrators.
DeBernardis, in 1951, made a study of the audiovisual 

programs in Oregon public schools, in which he recommended 
expansion of in-service education for teachers and a greater 
coordination of efforts of all departments within a school 

system which handled instructional materials or supplies.^®
Soon after the development of the evaluation instru­

ments used in this study, however, several studies were 

conducted which could be compared on a meaningful basis.
Teague, in 1966, completed a study in which he evalu­

ated the current status and functions of educational media 

programs in 532 Oklahoma public high school districts.
Among the recommendations made were; (1) that efforts be 

made to achieve a greater commitment from administrators

38 LeRoy Russell Lindeman, "Recommendations for an 
Audiovisual Program for the State of Utah," (unpublished 
Doctor’s dissertation, Brigham Young University, 1965).

Amo Debernardis, "A Study of Audiovisual Education in 
Oregon's Public Schools," (unpublished Ed. D. dissertation. 
University of Oregon, 1951).
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and teachers to the use of a wide variety of media, (2) 
that greater utlization of media be encouraged in Oklahoma 

public schools, (3) that substantial increases be made in 
educational media personnel in the schools, and (4) that an 

educational media budget be developed in each Oklahoma school 
system and that professional media personnel be involved 
with school administrators in formulating the b u d g e t s .

A study comparable to Teague's investigation was con­

ducted by Lambert in the colleges and universities of Florida 
which were participating in the teacher-training programs 
for that state.

The purpose of Lambert's study was to evaluate the 

educational media programs in colleges, schools, or Depart­

ments of Education in institutions accredited by the Southern 
Association of Colleges and Schools which were approved for 

teacher training by the state of Florida. The study in­
vestigated: (1) the status of the educational media programs
in the selected insitutions, (2) the group differences that 
existed between predominantly White and Black institutions, 

(3) the extent of institutional commitment to the use of 
educational media, (4) the degree to which the institutions 

had implemented their commitment, and (5) the relationship 
between institutional commitment to and between implementa­

tion of the educational media program.

Fred Arlo Teague, "An evaluation of Educational Media 
Programs in Oklahoma Public Schools," (Unpublished Doctor's 
dissertation. University of Oklahoma, 1966).
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Analysis of the data produced the following results:

1. Collectively, the status of the educational media 
programs in the selected institutions was at the 
"median," "passable," "adequate" level as defined by 
the evaluative rating scale.

2. Institutional group differences existed. The tax- 
supported institutions had the most highly developed 
educational media programs followed in descending 
order by church related and non-church related 
private institutions. Predominantly White institu­
tions had a more highly developed educational media 
program than the predominantly Black institutions.

3. Collectively, institutional commitment to the educa­
tional media programs was slightly above the "median" 
level. The tax-supported institutions were more 
committed than the church-related and the non-church 
related private institutions. The predominantly 
White institutions were more committed to the educa­
tional media program than the predominantly Black 
institutions.

4. Collectively, institutional implementation of the 
educational media program was slightly below the 
"median" level. The tax-supported institutions
had a higher level of implementation than the church- 
related and the non-church related private institu­
tions. The predominantly White and the predominantly 
Black institutions attained the same level of imple­
mentation.

5. Collectively, institutional commitment to the educa­
tional media program exceeded their implementation 
of the program. Commitment to the educational 
media program for the predominantly white institu­
tions, the tax-supported institutions, the church- 
related and the non-church related private institu­
tions respectively exceeded their implementation of 
the program.

Implications of the study were that colleges and univer­

sities must possess and exhibit a high level of institutional 
commitment to the improvement of instruction by providing a 

broad spectrum of educational media, services, and
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technological resources to appropriately mediate the 

instructional process.
A similar study was conducted within the California 

State colleges.
A study by Banner in 1971 was designed to determine the 

adequacy of the educational media programs of the California 
State Colleges, as assessed by the faculties of those 

colleges.
The major recommendation suggested by the findings of 

the study was that greater emphasis and effort should be 

made to inform the faculties of the California State Col­

leges about their own educational media programs and educa­

tional media in general.4%
In an investigation very similar to the present study, 

Allen used the instruments developed by Fulton and Faris to 

assess the qualitative and quantitative aspects of all col­

leges and universities in the State of Oklahoma. The quan­
titative data, materials, equipment, etc. were compared for 
the 4-year colleges (both public and private), and the two- 
year colleges (public junior colleges, community colleges, 

and private junior colleges). The qualitative and

41 Clio Wesley Lambert, "Evaluation of the Educational 
Media Program in Selected Colleges and Universities in 
Florida." (unpublished Doctor's dissertation, The Univer­
sity of Florida, 1970).

Richard Lee Banner, "An Evaluation of the Educational 
Media Programs of the California State Colleges," (unpub­
lished Doctor's dissertation, Arizona State University, 1971)
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quantitative instruments were completed by the audiovisual 

directors/coordinators from each of the educational insti­
tutions. The results of the analyses of the data revealed 
the following findings:

1. No significant differences were found between the 
qualitative and quantitative data reported by the 
state-owned and independent colleges.

2. No significant difference was found between the 
quality of the media programs of senior universi­
ties and colleges and the junior and community 
colleges.

3. A significant relationship was observed between the 
qualitative and quantitative data reported by the 
colleges and universities.

4. A significant relationship was noted between the 
high-quality educational media programs and their 
administrative structure.

The primary recommendations made by Allen were as 

follows:
1. That all Oklahoma institutions of higher learning 

implement an educational media program.

2. That a full-time media director and a full-time 
secretary be provided for each institution's educa­
tional media program.

3. That the educational media director be placed 
directly under the supervision of the academic dean 
or president of the college.

4. That additional equipment and materials be purchased 
for each media program.

5. That media personnel develop standards for deter­
mining the quality of work performed.

6. That regular budget increases be given to each 
educational media program.

7. That the colleges and universities increase their 
commitment to the media program.
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8. That the colleges and universities strive to im­
prove the physical facilities of the educational 
media program.

The present study was dissimilar to Allen’s study in 
that the present investigator did not use junior colleges 

but instead used only four-year colleges and universities. 
The second difference was that the present study was con­
ducted in the State of Arkansas. The third difference was 

that the present study involved the qualitative aspects of 

the media program only, whereas Allen’s study considered the 
qualitative and the quantitative aspects of the media pro­
gram, The fourth difference was that the present study 

collected qualitative measures from three different sources; 
the educational administrators, the media directors, and the 
instructors/professors within each college or university.

On the other hand Allen had only the media directors from 
the various educational institutions to complete the evalua­
tion instruments.

Using a triple rating of the qualitative nature of the 

educational media program within the college or university, 
the investigator was attempting to determine the amount of 

agreement/disagreement existing among the three groups of 

educators. The qualitative evaluations resulting from these 
ratings were analyzed in two different ways— (1) to show 

the degree of relationship (correlation) existing among the 

ratings made by the three groups, and (2) to show the amount 

of difference existing among the ratings made by the three
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groups. The investigator wanted to compare the public 
colleges and universities with the private colleges and 
universities as a secondary analysis procedure. The seven 

hypotheses reulting from these comparisons are presented 
in the final section of Chapter I.



CHAPTER III 
METHODOLOGY

This study was conducted in order to evaluate the edu­
cational media programs of iour-year colleges and universi­

ties in Arkansas. Differences between qualitative data were 

analyzed for private and public institutions.

That part of the study which evaluated the differences 

among the qualitative data of the state-owned and independ­
ent universities and colleges in Arkansas was accomplished 
by analyzing the data recorded for each school. Determination 

of the relationship between the qualitative data reported 

by each group of respondents was accomplished by correlating 
the three values two at a time with a Pearson Product-Moment 

Correlation.! The relationship between the ratings submitted 

by the immediate supervisor (academic officer) of the educa­
tional media director and the media director was determined 
by showing a relationship between the data using the Con­
tingency Coefficient.2

The methods and procedures used in recording the data for 

each institutuion are presented In this section. Chapter III 

is divided into three general areas of concern: (1) pre-survey

! N. M. Downie and R. W. Heath, Basic Statistical Meth­
ods (New York: Harper and Row, 1970), pp. 1S4-1SÔ.

2 Ibid,, pp. 211-212.

68
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procedures; (2) survey procedures; and (3) analysis of the 

data. These three areas are discussed in the order given 

above.

Pre-Survey Procedures 

Before the study was actually conducted, certain prelim­

inary activities were performed. These activities consisted 
of such tasks as selection of data collection instruments, 
choice of research design, selection of proper statistical 

tests, and preparation and dissemination of correspondence. 

Each of these procedures is elaborated in the following 
sections.

Choice of Proper Research Design 

The first pre-survey task was to choose the proper re­
search design for the conduct of the study. The words "re­

search design," as used in this study, mean the plan, struc­
ture, and strategy of investigation conceived to obtain the 

answers to research questions and to control external vari­
ances. The plan is the overall scheme or program of the re­

search problem; the structure is the more specific structure 

or paradigm of the operation of the independent variables; 

the strategy as used here is even more specific than the 
structure— it is the actual method used in gathering and 
analyzing the data.

A research design has two basic purposes: (1) to pro­

vide answers to research questions; and (2) to control
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unwanted sources of variances. In other words, it is through 
the design of a study that research is made effective. Ker- 

linger makes the following statement in regard to research 

design:
. . How does design accomplish this? Research designs 
set up the framework for 'adequate' tests of the rela­
tions among variables. The design tells us, in a sense, 
what observations to make, how to make them, and how to 
analyze the quantitative representations of the obser­
vations. Strictly speaking, design does not 'tell' us 
precisely what to do, but rather suggests the directions 
of observation-making and analysis. An adequate design 
'suggests', for example, how many observations should be 
made, and which variables are active variables and which 
are assigned. We can then act to manipulate the active 
variables and to dichotomize, trichotomize, or otherwise 
categorize the assigned variables. A design tells us 
what type of statistical analysis to use. Finally, an 
adequate design outlines possible conclusions to be 
drawn from the statistical analysis.3

Survey methods and appraisal techniques were used in the 

present study. Good, Barr, and Scates write that the survey 

is "concerned with ascertaining the conditions which prevail 

in the group of cases chosen for study, and is essentially a 
method of quantitative description of the general character­

istics of the study."4 They also state that "appraisal is 
the procedure by which we secure and make overt character­
istically variable reaction."5 These techniques were appro­

priate for seeking solutions to the problems of this study.

3 Fred N. Kerlinger, Foundations of Behavioral Research 
(New York: Holt, Rinehart, and Winston, lSff4y, p . 276.

4 Carter J. Good, Arvin S. Barr, and Douglas E. Scates, 
The Methodology of Educational Research (New York; Appleton- 
Century Crafts, 1941), p.

5 Ibid., p. 412,



71

Choice of Data Co llection Instrumen ^
The second step of the pre-survey procedures was to 

choose the proper data collection instruments. The instru­

ment chosen for this study was the Evaluative Checklist;
An Instrument for Self Evaluating an Education Media Pro­

gram in Colleges and Universities. The instrument was 

part of a study performed pursuant to a contract with the 

United States Office of Education under Title VII of the 
National Defense Education Act and funded through the Uni­

versity of Oklahoma. The project was directed by Dr. W. R. 

Fulton, Chairman of the Department of Audiovisual Instruc­
tion Consultative Service Committee, College of Education,g
University of Oklahoma.

The project started on June 1, 1964, and extended 

through December 31, 1965. The development of the Evalua­

tive Checklist; An Instrument for Self-Evaluating an Educa­
tional Media Program in Colleges and Universities involved 
several major steps. In order to make valid judgments about 
a particular program, it was necessary to develop some guide­

lines or criteria pertaining to those elements believed to be 

common to all educational media programs. Therefore, a thor­

ough review of the literature was made in an attempt to iden­

tify advocated criteria. In the second step of the procedure

® W. R. Fulton, Self-Evaluative Checklist and Criteria 
for Evaluating Educational Media Programs In Colleges and 
Universities (Washington, D.C.: National Educationa Asso­
ciation, Department of Audiovisual Instruction, 1966),
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a panel of 12 prominent educational media consultants repre­

senting all areas of the country developed a list of evalua­
tion criteria.?

A draft of the self-evaluative checklist was pilot 
tested in six school systems from widely separated geograph­

ical regions and nine colleges and universities similarly 

located throughout the United States. Due to differences in 
terminology perculiar to school systems and institutions 

of higher education, it was found that two forms of the in­

strument would be necessary. Other than these variations 
in terminology, there is essentially no differences between 

the forms.8
For field testing, the self-evaluating checklist and 

the comprehensive list of criteria were mailed to 200 schools 

and institutions of higher education. The results of the 

field test indicated that the instrument was reliable for 
yielding the kind of information for which the instrument 
is designed.9 A copy of the instrument is shown in 

Appendix A.

?W. R. Fulton, "Developing a Self-Evaluative Instrument 
for Appraising Educational Media Programs," in Lucius Butler 
and Neville P. Pearson, Instructional Materials Centers Se­
lected Reading (Minneapolis: Burgess Publishing Company, 1969)

B ibid.
Bibid.
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Choice of Population and Sample 

The population chosen for this study consisted of the 
chief Academic Administrators of four-year institutions in 

the Arkansas Higher Education System, the Directors of the 

Educational Media Programs within each of these institu­
tions, and six professors randomly selected from each in­

stitution. The chief Academic Officers were asked to 

participate for the following reasons: (l) they by reason
of their administrative office, would likely assure in­
structors' participation in the study, and (2 ) admini­

stratively, they were responsible for instruction within 

their respective institutions.

Survev Procedures 
The actual conduct of this study began with the mailing 

of a letter from the Arkansas State Department of Higher 
Education to the College presidents. As soon as the presi­

dents had responded, the researcher made the appointments 

needed to conduct a personal interview with each participant, 
A chart of the colleges and universities and the dates each 
was visited is presented in Figure 3.1. At the time of the 

visit, each Academic Officer-Administrator and the media 

director under his supervision was extended the option of 
completing the evaluation instrument during the visit or at 

a time more convenient to each.* The administrators were

♦Without exception all participants chose the latter 
option.
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Figure 3.1
TIME SCHEDULE OF INSTITUTIONAL VISITS

College or 
University Location

Date(s) of 
Visits

I. Arkansas Tech College Russellville November 17, 1972
2. State College of Ark. Conway December 7, 1972
3. Hendrix College Conway December 7, 1972
4. College of the Ozarks Clarksville December 7, 1972
5. Philander Smith College Little Rock December 8, 1972
6. University of Arkansas Little Rock December 8, 1972
7. Arkansas Baptist College Little Rock December 8, 1972
8. Ouachita Baptist Univ Arkadelphia January 31, 1973
9. Henderson State College Arkadelphia January 31, 1973

10. University of Arkansas Pine Bluff February 1, 1973
11. Arkansas College Batesville February 1, 1973
12. Harding College Searcy February 1, 1973
13. University of Arkansas Monticello February 1, 1973
14. Arkansas State College Jonesboro February 2, 1973
15. University of Arkansas Fayetteville February 2, 1973
16. John Brown University Siloam Springs Febraury 2, 1973
17. Southern State College Magnolia February 9, 1973
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asked to distribute identical instruments to six (6) pro­
fessors randomly selected by the researcher from the college 

or university instructional staff who would in turn complete 

and return the evaluation instrument to the administrator 
to be forwarded to the researcher. In most instances, the 
educational administrator’s and media director’s responses 

were obtained after only one visit; however, in other cases 

it was necessary to make more than one visit. In some in­

stances, the researcher made several telephone calls in 

addition to the follow-up correspondence presented in Appen­

dices B, C, D, and E. It should further be noted that every 

effort was made to obtain questionnaire responses from the 
participants. However, time nor space will permit the min­

ute details of the procedures followed in soliciting such 
responses. A synthesis of the procedures used in collect­

ing the data is presented in the following steps.
Step 1: Initial telephone calls made and ensuing

correspondence sent to administrators.

Step 2: Letter of endorsement sent to each four-
year college and university from the 
Arkansas State Department of Higher 
Education.

Step 3: Personal visits made to institutions ex­
plaining the purpose of the study, seek­
ing the administrator's and media direc­
tor's support, and leaving the evaluation 
instruments for the administrator, media 
director, and faculty members.

Step 4: Telephone calls made and correspondence
sent to non-respondents. (In some cases 
the researcher re-visited the institu­
tions . )
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The data were somewhat more difficult to collect from 

the individual instructors and the investigator chose to 
work through the administrative officer rather than directly 
contact the non-responding instructors. While this method 

was a somewhat slower means of collecting data, it 

resulted in a much higher percentage of return since the 
administrator has coercive power over the individual in­
structors while the investigator has not.

On March 15, 1973, four months after the data collection 

had begun, the investigator terminated the data collection 

procedures since there was no reason to believe that an 

extended period of time would result in further responses.

The individual institutions’ response patterns are presented 
in Figure 3.2. A perusal of this Figure will show that three 

of the colleges, number 6 , 9, and 10, made very little re­

sponse to the evaluation effort even though they had evidenced 
cordiality at the beginning of the study. However, none of 
the three administrators, none of the three media directors, 

and only one of the eighteen instructors responded to the 
evaluation instrument. Such scanty response made it un­
tenable to include these three colleges, so they were dropped 

from the study. The elimination of these three institutions 
left a total of fourteen (14) four-year colleges and univer­

sities (seven private and seven public) to be used in the 

final assessment of the Educational Media Program in Arkan­

sas' Higher Education System.
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Figure 3.2

RESPONSE PATTERNS OF SELECTED COLLEGES AND UNIVERSITIES

College or 
University

Admin is 1ra tor's 
Response

Jted 1 a 
Direc tor's 
Response

Number of 
Instructor 
Responses

1. Arkansas Tocli College Yes Yes 6
2. Arkansas State College Yes Yes 6
3. Henderson State College Yes Yes 5
4. Southern State College Yes Yes 6
5. State College of Arkansas Yes Yes 6
6. University of Arkansas No No 1
7. U of Ark. (Little Rock) Yes Yes 6
8. U of Ark. (Monticello) Yes Yes 6
9. Arkansas Baptist College No No 0
10. U of Ark. (Pine Bluff) No No 0
11. Arkansas College Yes Yes 6
12. Harding College Yes Yes 6
13. Hendrix College Yes Yes 6
14. John Brown University Yes Yea 6
15. Ouachita Baptist Univ. Yes Yes S
16. Philander Smith College Yes Yes 6
17. College of the Ozarks Yes Yes 6

TOTALS 14 14 84
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Scoring of Qualitative Instruments 
The next phase of the survey procedures was the scoring 

of the responses recorded on the qualitative instrument 
according to the procedures recommended by the test construc­

tors. The participants’ responses to the individual items 
were plotted on a profile sheet. When each of the scores 

was entered and the points connected, a qualitative profile 

of the media program resulted. The data were further reduced 

in order to obtain a total qualitative score for each indi­
vidual. This was accomplished by adding the individual 

rankings given to each of the 21 areas of the evaluation 

instrument. The sum of these 21 ranks was designated as 
the total qualitative measure of the educational media pro­

gram. Using this scoring procedure it was possible for the 

range of qualitative values to vary from 2 1 , the weakest 
possible, to 252, the strongest possible.

Analysis of Data 
The third and final phase of the methodology was the 

actual analysis of the data collected. The results of these 

analyses are presented in Chapter IV.
After the responses were carefully screened and quanti­

fied, the data were submitted to the Merrick Computing Center 

and entered on IBM cards for further analysis. The card 

format used in entering the data is shown in Figure 3.3.
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Figure 3.3
IBM CARD FORMAT FOR ENTRY OF DATA

Information Card Columns Possible Values

Number of Institution 1-2 01-14

Position of Respondent 3 1-3

Type of School (Private or 
non-Private) 4 1t2

Ratings of Various Areas 
on the Qualitative 
Instrument 5-28 01-12

Total Qualitative Score 29-31 21-252

The Merrick Computing Center is equipped with an IBM
360-50 computer and accompanying configuration. Part of

this configuration includes prewritten computer programs
to be utilized in data processing. One set of programs
is the Biomedical (BMD) series of statistical programs

published by the University of California Press, Berkeley, 
1 2California. These statistical programs are currently

operational and were utilised in performing the analyses 
desired.

^%.M. Dixon, Biomedical Statistics (Berkeley, Califor­
nia: University of California, 1970).



CHAPTER IV 

RESULTS OF DATA ANALYSES AND EVALUATION

Qualitative measures of the educational media programs 

in the four-year colleges and universities of Arkansas were 
analyzed in determining possible differences in the media 
programs of these institutions as judged by their adminis­

trators, educational media directors, and faculty members.
A data collection instrument developed by Fulton was used 

in collecting the necessary data from the universities and 

colleges surveyed.
Of the 17 universities and colleges contacted, three 

did not respond and the total sample of participants was 

reduced to 14. The educational administrator directly re­
sponsible for the instructional program, the educational 
media director, and six (6 ) professors/instructors, consti­

tuted the evaluation team from each college or university. 

The researcher received a 100 percent response from all par­
ticipating institutions except one— only five of the six 

instructors/professors from one college responded to the 

questionnaire. The total number of respondents was as fol­
lows: (1) fourteen (14) administrators, (2) fourteen educa­

tional media directors, and (3) eighty-three instructors/ 

professors.

80
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Each of the participants was asked to complete an 

evaluation checklist concerning the quality of the educational 

media program in his institution as he perceived it to be.
The rating instruments were scored according to the procedure 

described in Chapter III and a total rating index was derived 

for each respondent. These total rating indices; ranging in 

value from 21 (the lowest possible) to 252 (the highest possi­
ble), were used as the raw data in all statistical calculations, 
A Table of the total rating indices along with the means (X) 

and standard deviations (SD) is presented in Table 4.1.

The actual rating made by each administrator and each 
educational media director and the average ratings made by 

the instructors/professors from a particular institution are 
presented in Appendix F,

The data collected from these rating instruments were 

used to test seven (7) hypotheses concerning the amount of 

agreement/disagreement which was reflected among the ratings 

made by the three groups of respondents from private and public 

colleges. The results of testing these seven hypotheses are 
presented in the following sections of the chapter along with 
a section of secondary findings and a summary of all results. 

Additional Biographical and Program Data are also presented 
in the final section of the chapter. These data included the 
number of hours of audiovisual training of the respondents, 

and the greatest need of the audiovisual program in their 

particular college or university (See Tables 4.13, 4.14, and 

4.15).
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TABLE 4.1
TOTAL RATING INDICES COMPUTED FOR THE 

SIX GROUPS OK PARTICIPANTS

Type ol 
Institution

GROUP
Administrators'

Ratines
Media Directors' 

Ratines
Instructors' * 

Ratings

PUBLIC
176
162
222
166
168
89

147
165
153
162
171
156
87

(3) 155.35
162.49
139.60
196.22
193.06
177.58
89.56

X  - 170.57 
SD - 42.94

X  - 148.71 
SD = 28.34

X  - 159.12 
5D - 36.77

PRIVATE

le,
181
129
133
195
138
158

.75
163
101
130
206
165
218

(6) 114.62
140.06
141.30 
133.61 
136.78
142.30 , 
143.38

X  - 157.14 
SD - 25.45

X - 165.43 
SD - 40.65

X - 136.00 
®  - 10.02

*Each Instructor rating is an average of the six instructors' 
ratings from each inatitutios.
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RESULTS OF TESTING THE HYPOTHESES

The total rating indices computed for the six groups 
of participants (shown in Table 4.1) were used to test the 
seven hypotheses stated in Chapter 1. The statistical re­

sults of each hypothesis tested and the investigator's 

decisions based on these results are presented in the 

following sections.
Results of Testing Hypothesis Number One

The exact null proposition tested in hypothesis number 

one was as follows:
Hoj^ There is no statistically significant relation­

ship (correlation) between the qualitative ratings 
made by the educational media directors and 
qualitative ratings made by the administrators 
of the Educational Media programs in the colleges 
and universities of Arkansas.

The first null hypothesis was tested by computing a 

Pearson Product-Moment Correlation (r) between the rating 

indices computed for the 14 educational media directors.
The correlation coefficient resulting from these calculations 

is presented in Table 4.2 along with the means and standard 

deviations of the two groups. All hypotheses were tested 
for significance at the .05 level, but the obtained results 

were reported at a more conservative level if they were 
significant. This is a common procedure in the behavioral 
and biological sciences.
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TABLE 4.2
A CORRELATION BETWEEN THE RATING INDICES COMPUTED FOR THE 

ADMINISTRATORS AND THE EDUCATIONAL MEDIA DIRECTORS

Group Mean
Standard
Deviation

Correlation
Coefficient

Admin istra tors 
(N=14)

Educational Media 
Directors 
(N=14)

163.86

157.07

34.62

34.77

r = 0.572*

♦Significant beyond the .05 level of confidence

The results presented in Table 4.2 showed a significant 
positive correlation between the qualitative ratings made 
by the educational administrators and the educational media 

directors (r = 0.572; df=12; p 05). This significant 

result allowed the researcher to reject the null proposition 
of hypothesis number one and conclude that there was a 

significant amount of agreement between the administrators 

and media directors concerning the quality of the educational 
media programs in the four-year colleges and universities of 
Arkansas.
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Results of Testing Hypothesis Number Two
The exact null proposition tested in hypothesis number 

two was as follows;

H02 There is no statistically significant relation­
ship (correlation) between the qualitative ratings 
made by the educational media directors and the 
qualitative ratings made by the instructors/pro­
fessors of the Educational Media programs in the 
colleges and universities of Arkansas.

The second null hypothesis was tested by computing a 

Pearson Product-Moment Correlation (r;) between the rating 
indices computed for the educational media directors and the 

rating indices computed for the instructors/professors. The 

correlation coefficient resulting from these calculations 
is presented in Table 4,3 along with the means and standard 

deviations of the two groups.

TABLE 4.3

A CORRELATION BETWEEN THE RATING INDICES 
COMPUTED FOR THE EDUCATIONAL MEDIA 

DIRECTORS AND THE INSTRUCTORS

Group Mean
Standard
Deviation

Correlation 
Coeff icent

Educational Media 
Directors 

(N=14)
157.07 34.77

r = 0.336*
Instructors/
Professors

(N=83)
147.58 28.48

♦Significant beyond the .05 level of confidence
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The results presented in Table 4.3 showed a significant 
positive correlation betweeen the qualitative ratings made 
by the educational media directors and the instructors/ 

professors from the various colleges and universitites 
(r = 0.336; df=12; p .05). This significant result allowed 
the Investigator to reject the null proposition of hypothesis 

number two and conclude that there was a significant amount 

of agreement between the media directors' perceptions of the 
educational media programs in their colleges and universities 
and the instructors'/professors' perceptions of the quality 

of these same programs.

Results of Testing Hypothesis Number Three

The exact null proposition tested in hypothesis number 

three was as follows:
H03 There is no statistically significant relation­

ship (correlation) between the qualitative ratings 
made by the educational administrators and the 
qualitative ratings made by the instructors/ 
professors of the Educational Media programs in 
the colleges and universities of Arkansas.

The third null hypothesis was also tested by computing 

a Pearson Product-Moment Correlation (r) between the rating 

indices computed for the administrators and the rating 
indices computed for the instructors/professors. The cor­

relation coefficient resulting from these calculations is 

presented in Table 4.4 along with the means and standard 

deviations of the two groups.
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TABLE 4.4
A CORRELATION BETWEEN THE RATING INDICES COMPUTED FOR 

THE ADMINISTRATORS AND THE INSTRUCTORS

Standard Correlation
Group Mean Deviation Coefficient

Administrators 163.86 34.62
(N=14)

r = 0.637+
Instructors/
Professors 147.58 28.48

(N=83)

♦Significant beyond the .02 level of confidence

The results presented in Table 4.4 showed a significant 

positive correlation between the qualitative ratings made by 

the administrators and the instructors/professors from the 
various colleges and universities (r = 0.637; df=12; p<.02). 

This significant result allowed the investigator to reject 

the null proposition of hypothesis number three and conclude 

that there was significant amount of agreement between the 
administrators' perceptions of the educational media pro­
grams in their colleges and universities and the instructors'/ 
professors' perceptions of the quality of these same programs.
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Results of Testing Hypothesis Number Four
The exact null proposition tested in hypothesis number 

four was as follows:
H 04 There is no statistically significant difference 

between the qualitative ratings made by the edu­
cational administrators and the qualitative ratings 
made by the directors of the Educational Media 
programs in the colleges and universities of 
Arkansas.

The fourth null hypothesis was tested by comparing the 
means of the two groups with a t-test for two independent 

groups. The comparison was made between the rating indices 

computed for the administrators and the rating indices com-; 
puted for the educational media directors. The t-value re­

sulting from these calculations is presented in Table 4.5 
along with the means and standard deviations of the two 

groups.

TABLE 4.5
A COMPARISON OF THE QUALITATIVE RATINGS MADE BY 

THE ADMINISTRATORS AND THE EDUCATIONAL 
MEDIA DIRECTORS

Group Mean
Standard
Deviation t-Value

Significance
Level

Administrators
(N=14) 163.86 34.62

t - 0.518 > . 0 5
Educational Media 

Directors 
(N=14)

157.07 34.77
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The results of testing hypothesis number four, presented 

in Table 4.5, show no significant difference between the mean 
values of the qualitative ratings made by the educational 
administrators and the qualitative ratings made by the 

media directors (t = 0.518;df=12;p^>.05). This computed 
t-value would not allow the investigator to reject the null 
proposition oi hypothesis number lour, and it was concluded 
that there was not a significant difference between the 

administrator’s judgments of the quality of the media pro­

grams in their colleges and universities and the media 
directors’ judgments of the quality of these same programs. 

Results of Testing Hypothesis Number Five
The exact null proposition tested in hypothesis number 

five was as follows:
H05 There is no statistically significant difference 

between the qualitative ratings made by the edu­
cational media directors and the qualitative ratings 
made by the instructors/professors of the Educational 
Media programs in the colleges and universities of 
Arkansas.

The fifth null hypothesis was tested in the same manner 

as the fourth null hypothesis. The test was made by comparing 

the means of the two groups of participants with a t-test for 
two independent groups. The comparison was made between the 

rating indices computed for the educational media directors 
and the rating indices computed for the instructors/professors. 
The t-value resulting from these calculations is presented in 

Table 4.6 along with the means and standard deviations of the 

two groups.
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TABLE 4.6
A COMPARISON OF THE QUALITATIVE RATINGS MADE 

BY THE EDUCATIONAL MEDIA DIRECTORS 
AND THE INSTRUCTORS/PROFESSORS

Group Mean
Standard
Deviation t-Value

Significance
Level

Educational
Media

Directors
(N=14)

157.07 34.77

t=0.790 >  .05

Instructors/
Professors

(N=83)
147.58 28.48

The results of testing hypothesis number five, pre­

sented in Table 4.6, show no significant difference between 

the mean values of the qualitative ratings made by the 
educational media directors and the qualitative ratings made 

by the instructors/professors (t = 0.790;df=12;p >  .05).
This computed t-value would not allow the investigator to 

reject the null proposition of hypothesis number five, and 
it was concluded that there was not a significant difference 

between the directors' judgments of the quality of the media 

programs in their colleges and universities and the six 
instructors'/professors' judgments of the quality of these 

same programs.
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Results of Testing Hypothesis Number Six
The null proposition tested in hypothesis number six 

was as follows:

Hog There is no statistically significant difference 
between the qualitative ratings made by the edu­
cational administrators and the qualitative ratings 
made by the instructors/professors in the colleges 
and universities of Arkansas.

The sixth null hypothesis also was tested by comparing 
the mean values of the two groups. This was accomplished 

by performing a t-test between the rating indices computed 
for the administrators and the rating indices computed for 

the instructors/professors. The t-values resulting from 
these calculations is presented in Table 4.7 along with 
the means and the standard deviations of the two groups.

TABLE 4.7
A COMPARISON OF THE QUALITATIVE RATINGS MADE BY THE 

ADMINISTRATORS AND THE INSTRUCTORS/PROFESSORS

Group Mean Deviation t-Value Level

Administrators 
(N 14)

163.86 34.62

t=1.359 .05

Instructors/
Professors

(N-83)
147.58 28.48
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The results of testing hypothesis number six, presented 
in Table 4.7, show no significant difference between the mean 

values of the qualitative ratings made by the administrators 

and the qualitative ratings made by the instructors/profes­

sors (t = 1.359;df=12;p>,05). This computed t-value would 
not allow the investigator to reject the null proposition 
or hypothesis number six, and it was concluded that there 
was not a significant difference between the administrators' 

judgments of the quality of the media programs in their col­
leges and universities and the instructors'/professors' 

judgments of the quality of these same programs.

Results of Testing Hypothesis Number Seven

The exact null proposition tested in hypothesis number 
seven was as follows:

Hoy There is no statistically significant difference
between the qualitative ratings made by the educa­
tional administrators, educational media directors, 
and instructor/professors from the public colleges 
and universities and the qualitative ratings made 
by the educational administrators, educational 
media directors, and instructors/professors from 
the private colleges and universities of the 
educational media programs in the four-year colleges 
and universities of Arkansas.

The final null hypothesis was tested by computing a 
Student's t-test between the means of the two groups of par­

ticipants. A comparison was made between the rating indices 

computed for the private-college participants. The t-value 
resulting from these calculations is presented in Table 4,8 

along with the means and the standard deviations of the two 
groups.
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TABLE 4.8
A COMPARISON OF THE QUALITATIVE RATING INDICES MADE BY 

PARTICIPANTS FROM PUBLIC AND PRIVATE INSTITUTIONS

Group Mean
Standard
Deviation

=— = = = * =  

t-Value
Significance

Level

Public
College
Participants

(N=21)
159.48 35.80

t=0.652 >  .05
Private
College
Participants

(N=21)
152.86 29.69

The results of testing hypothesis number seven, Table 

4.8, showed no significant difference between the qualita­

tive ratings made by the three groups of participants from 
the private colleges and universities and the qualitative 
ratings made by the three groups of partipants from the public 

colleges and universities (t = 0,652;df=40; p ^ ,  05) , The 

insignificance of this t-value would not allow the researcher 

to reject the null proposition of hypothesis number seven, and 

it was concluded that the qualitative ratings made of the 
educational media programs in the private four-year colleges 
and universities of Arkansas were statistically equal to the 

qualitative ratings made of the media programs in the public 

four-year colleges and universities of Arkansas.



94

Secondary Findings

The data presented in Tables 4,1 through 4.8 concerning 

the seven hypotheses do not give a complete interpretation 

of the three groups' perceptions of the educational media 

programs in their colleges and universities. It was necessary 
to make more detailed comparisons of the ratings made by each 

group. In conducting the secondary analyses the total rating 
index was not used. Instead, individual ratings of the 
various areas represented on the evaluation instrument were 
used. Correlations were computed between the 21 ratings made 

by each participant and the other respondents from the same 
university or college. For example, there were three corre­

lations computed for college number one— a correlation between 

the administrator's ratings and the six instructors'/professors' 
ratings, a correlation between the administrator's ratings 
and the educational media director's ratings, and a correla­
tion between the educational media director's ratings and 
the instructors' ratings.

The ratings made by these three groups of participants 

from each college were also profiled as a means of determining 
the relative strengths and weaknesses of program areas. How­

ever, instead of using the three general categories of "weak," 
"neither weak nor strong," and "strong," the researcher 

maintained the original 1-12 rating points on the continuum 

following each of the 21 questionnaire areas. This allowed 

a more definite profile of each area. The results
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of the intra-institutional correlations and profiles are 
presented in Figures 4.1 through 4.14.

The overall results presented in the secondary findings 

may be summarized by saying that the educational media di­
rectors in private colleges and universities are much more 

in agreement with the administrators than they are with the 

instructors/professors about the quality of the educational 
media programs within their colleges and universities. On 
the other hand, the educational media directors in public 

colleges and universities are much more in agreement with the 

faculty's qualitative assessment of the educational media 
program in their institution than they are with the 
administrators.

These emerging patterns of agreement/disagreement may 
well be a natural result of the administrative structure of 
the various media programs. For example, in the private col­

leges the educational media director is usually personally 

affiliated with his immediate superior since the institution 
has not yet reached major departmentalization which separates 

him from his administrative source. On the other hand, many 
of the public colleges and universities have become depart­
mentalized to the extent that the media directors have very 
little personal contact with their administrative superiors. 

In such cases the administrator would have a limited knowl­
edge of the actual quality of the educational media program 
in his college or university.
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Figure 4 .2
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Figure 4 .3 A CO M PARISON OF THE THREE M EDIA PROGRAM PROFILES REPORTED
BY THE PARTICIPANTS FROM COLLEGE NUMBER THREE
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Figure 4» 4 A COM PARISO N OF THE THREE MEDIA PROGRAM PROFILES REPORTED
BY THE PARTICIPANTS FROM COLLEGE NUMBER FOUR
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Figure 4 . 5 A COM PARISO N O F THE THREE MEDIA PROGRAM PROFILES REPORTED
BY THE PARTICIPANTS FROM COLLEGE NUMBER FIVE
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Figure 4 . 6 A CO M PARISON OF THE THREE MEDIA PROGRAM PROFILES REPORTED
BY THE PARTICIPANTS FROM COLLEGE NUMBER SIX
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Figure 4 . 7 A COM PARISON OF THE THREE MEDIA PROGRAM PROFILES REPORTED
BY THE PARTICIPANTS FROM COLLEGE NUMBER SEVEN
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Figure 4 . 8  A COM PARISO N OF THE THREE MEDIA PROGRAM PROFILES REPORTED
BY THE PARTICIPANTS FROM COLLEGE NUMBER EIGHT
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Figure 4 . 9 A COM PARISON OF THE THREE MEDIA PROGRAM PROFILES REPORTED
BY THE PARTICIPANTS FROM COLLEGE NUMBER N IN E
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Figure 4 .1 0 A COM PARISON OF THE THREE MEDIA PROGRAM PROFILES REPORTED
BY THE PARTICIPANTS FROM COLLEGE NUMBER TEN
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Figure 4 .1 1 A COM PARISON OF THE THREE MEDIA PROGRAM PROFILES REPORTED
BY THE PARTICIPANTS FROM COLLEGE NUMBER ELEVEN
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Figure 4 .1 2 A COM PARISON OF THE THREE MEDIA PROGRAM PROFILES REPORTED
BY THE PARTICIPANTS FROM COLLEGE NUMBER TWELVE
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Figure 4 .1 3 A COM PARISON OF THE THREE MEDIA PROGRAM PROFILES REPORTED
BY THE PARTICIPANTS FROM COLLEGE NUMBER THIRTEEN
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Figure 4 .1 4 A CO M PARISON OF THE THREE MEDIA PROGRAM PROFILES REPORTED
BY THE PARTICIPANTS FROM COLLEGE NUMBER FOURTEEN
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Summary of Profile Data

The three qualitative profiles representing each col­
lege or university's educational media program have been 

presented in a single figure as an attempt to illustrate 

graphically the areas of program agreement/disagreement as 

perceived by the administrator, educational media director, 
and instructors from each college. Each figure also con­

tains the total qualitative rating of each profile and the 

product-moment correlation among the three sets of ratings. 
While these comparisons can be very helpful to the individ­
ual institutions, it is necessary to compare the intra- 

institutional correlations computed for each college in 

order to see the emerging patterns of agreement/disagreement. 

Table 4.9 contains all correlations computed for each col­

lege or university.

The correlations presented in Table 4.9 show a definite 
pattern which was not obvious in testing the hypotheses.

The results of testing the first three hypotheses indicated 

that there was significant agreement among the total quali­
tative ratings computed for all three groups. However, the 
individual correlations, when presented by institution, show 
that the private college administrators are generally in 

strong agreement with their educational media directors but 

both are in strong disagreement with the faculty members about 

the quality of the institution's educational media program.



T A B L E  4 .9

C O RRELATIO N V A LU E S AND T O T A L  Q U A LIT A T IV E  RATINGS MADE BY 
ADM INISTRATO RS, M ED IA  DIRECTORS AND INSTRUCTORS

Type o f 
College

College o r  
U n iv e rs ity  

N um ber

One
Two 
T hree  

P u b lic  F ou r 
F ive  
S ix 
Seven

E ig h t
Nine
Ten

P r iv a te  E leven 
Twelve 
T h irte e n  
F ourteen

C o rre la tio n :
A d m in is tra to rs

vs.
M edia D ire c to rs

0. 145
0.170 
0. 194 

-0 .06 2  
-0 . 034 
0.409 
0 .182

0 .6 5 7 **  
0 .5 9 5 **  
0 .4 74* 
0 .6 5 5 **  
0. 116 
0 .4 7 0 * 
0.022

T o ta l 
Q u a lita tive  
R a tings o f 

A d m in is tra to rs

211
176
162
222
166
168
89

169
181
129
133
195
138
155

C o rre la tio n : 
M edia D ire c to rs  

vs. 
In s tru c to rs

0 .6 8 2 ***  
0.186 
0.130 

-0 .034  
0 .5 2 9 **  
0 .158 

-0 .292

-0 .14 5  
-0 .1 1 8  
-0 .1 5 6  
0.063 

-0 .07 8  
-0 .26 9  
-0 .35 8

T o ta l 
Q ua lita tive  
Ratings o f 

M edia D ire c to rs

147
165
153
162
171
156
87

175
163
101
130
206
165
218

C o rre la tio n :
A d m in is tra to rs

vs.
In s tru c to rs

-0 .2 9 0 115
-0 .4 4 4 * 140

0.079 141
0.207 134

-0 .  071 137
-0 .2 9 6 142
-0 .2 3 0 143

T ota l 
Q ua lita tive  
Ratings o f 
In s tru c to rs

-0 .1 3 5 155 ^
0 .6 1 4 ** 162 M
0 .4 6 7 * 140
0.024 196
0. 017 193

-0 .4 5 3 * 178
-0 .0 7 2 90

*  S ig n ifican t beyond the . 05 le ve l
* *  S ig n ifican t beyond the . Oi le ve l

* * *  S ig n ifican t beyond the . OCl le ve l
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This was the case in five of the seven private colleges.

In the remaining two private colleges, the educational media 

directors were in agreement with their administrators and in 
disagreement with their instructors/professors, but none of 
the correlations was significant.

A different pattern emerged from the correlations com­

puted for the public colleges and universities. The most 

obvious differences between the patterns for the two groups 

of colleges were as follows: (1) There were no significant
correlations between the administrators and educational media 
directors in the seven public colleges while five of the 

correlations for the same groups were significant in the 
private colleges. (2) The educational media directors from 

the public colleges showed disagreement (negative correlations) 

with only two of the instructors and agreement (positive 

correlations) in the remaining five colleges. On the other 
hand, the educational media directors from the private insti­

tutions showed disagreement with the instructors six times 
and agreement only once. (3) Two of the adminstraiors and 
instructors from the public colleges showed a significant 
amount of agreement about the quality of the educational 

media programs in their colleges and universities. However, 
the administrators and instructors/professors were in dis­

agreement about the quality of the educational media programs 

in five of the seven private colleges and universities.
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An alternative method of presenting the results is 
shown in Tables 4.10 and 4.11. In these tables the numbers 

and percentages of the various groups who rated the educa­

tional media programs are shown. In Table 4.10 the ratings 
made by the administrators, media directors, and instructors 
are presented in the Weak, Neither Weak Nor Strong, and 

Strong categories. In Table 4.11 the ratings made by the 

participants from the public institutions are compared with 
the participants ratings from the private institutions.

It should be noted that the method of presentation 

shown in Table 4.10 and 4.11 leave something to be desired 

since much of the rating information is lost from the grouping 

of responses. For instance, the "Weak" category consists of 

all ratings ranging from 1,00 through 4.49, the "Neither- 

Weak-Nor-Strong" category consists of all ratings ranging 
from 4,50 through 8.49, and the "Strong" category consists 
of all ratings ranging from 8.50 through 12,49, Since some 

of the rating information is lost in this process, the re­

searcher has included the exact ratings made by each partic­
ipant in Appendix F (Table 4.12). However, it should be 

noted that the rating indices shown for the instructors/ 
professors are an average (mean) of all ratings made by the 

instructors from a particular college or university.



T A B L E  4 .1 0

NUMBER AND PERCENTAGE OF PARTICIPANTS FROM EACH GROUP WHO WERE IN 
THE WIEAK NEITHER-WEAK-NOR-STRONG, AND STRONG 

RANGES FOR EACH MEDIA PROGRAM ELEMENT

W E A K N E ITH ER  W EAK N O R  S T R O N G S T R O N G

Adm in lstro tc irs
( N = M )

M e d io  D ire c to r  
(N = 1 4 )

Instructo rs
(N = 8 3 )

A d m in is lro to rs
(N = 14 )

M e d io  D ire c to r  
(N = 1 4 )

Instructo rs
(N = fi3 )

A d m in is tre  tors
(N = 1 4 )

M e d io  D ire c to r  
(N = 1 4 )

Ins truc to rs
(N = € 3 )

M E D IA  PR O G RAM  
ELEMENTS N o . % N o . % N o .  % N o . % N o . % N o . % N o . % N o . % N o . %

l - A .  C o fnm lim en l to  the 
M e d io  P fo^fom 2 14 2 14 1 7 7 50 8 57 B 57 5 36 4 29 S 36

l- B ,  Cc'T’.rn itm ent to  Edu- 
c o t io n o l M e d io  o n  In te -  
g ro l Port c f  In s tru c tio n 0 0 1 7 1 7 9 64 7 50 10 72 5 36 6 43 3 21

l- C ,  C om m itm ent to  P ro* 
v id i “.g M .ecio F a c ili t ie s 1 7 4 29 2  14 10 72 7 SO 9 65 3 21 3 21 3 21

I -O .  C om m itm ent to  F Î*  
n o n c in g  M.edio Program 1 7 1 7 1 7 4 29 3 21 B 57 9 64 10 72 5 36

l- E .  C om m itm ent to  
S ta ff in g  M e d io  Program 1 7 2 14 1 7 7 50 7 50 10 72 6 43 5 36 3 21

M -A . C o n s u fto t iv e  Ser­
v ic e s  in  M e d io  U t i l iz a t io n 1 7 2 14 1 7 10 72 6 43 10 72 3 21 6 43 3 21

l l - B .  In -s c rv ic e  Educa­
t io n  in  M e d ia  U t i l iz o t io n 0 0 2 14 I 7 6 43 2 14 10 72 8 57 10 72 3 21

H -C . F a c u lty -s iy d e n t Use 
o f  M e d io 0 0 0 0 I  7 6 43 8 57 9 64 8 57 6 43 4 29

M -D . In vo lve m e n t o f  
M e d ia  S ta ff  in  P la n n in g 3 21 2 14 1 7 7 50 8 57 10 72 4 29 4 29 3 21

I l i - A .  L o ca tio n  ond 
A c c e s s ib i lity 2 14 4 29 1 7 < 43 4 29 11 79 6 43 6 42 2 14

l l l - B .  D issem ina tion  o f  
M e d io  In fo rm o tio n 0 0 1 7 1 7 8 57 6 43 10 72 6 43 7 50 3 21

I I I - C .  A v a i la b i l i t y  o f  
M e d io 2 14 1 7 1 7 7 50 9 64 11 79 5 36 4 29 2 14

Table  4 .1 0  Continued on the following page-



T a b l e  4 .1 0  Continued from  previous page-

W E A K N E IT H E R  W E A K N O R  STR O N G S T R O N G

M E D IA  PR O G R A M  

ELEMENTS

A d m in is tro io rs
(N = 1 4 )

M e d io  D ire c to r  
(N=14>

’ Instructors 
(N = 6 3 )

A d m in is tra to rs
( N = M )

M e d io  O ire c to f 
(N = 1 4 )

liu t ru e lo r i
(N = 8 3 )

A d m in is tro io rs
(N = I4 )

TAedio D ire c to r  
( N = I4 )

In s tru c to r*
(N = 8 3 )

N o .  % N o . % N o .  % N o . % N o . % N o . % N o . % N o . % N o . %

I IN D . Storage and  Re* 
t re iv a l o f  M e d io 0  0 3 21 1 7 11 79 8 58 11 79 3 21 3 21 2 14

l l ! - E .  M o in te n o n c e  o f  
M e d io 1 7 2 14 1 7 7 SO 7 50 10 72 6 4 3 5 36 3 21

l l l - F .  P ro d u c tio n  o f  
M e d ia 2  14 2 14 1 7 8 57 7 50 11 79 4 29 5 36 2 14

I V - A .  P h ys ica l F a c il i t ie s  
in  E x is tin g  Classrooms 1 7 3 21 1 7 8 57 9 65 11 79 5 36 2 14 2 14

IV -B .  P hys ico l F a c il i t ie s  
in  N e w  Classrooms 2  14 4 28 1 7 8 57 5 36 11 79 4 29 5 36 2 14

V - A .  R e porting  F irta n c io l 
N eeds 1 7 1 7 1 7 9 64 7 50 10 72 4 29 6 43 3 21

V - B .  Basis fo r  Budget 
A llo c a tio n s 1 7 2 14 1 7 7 SO 7 50 11 79 6 4 3 5 38 2 14

V - C .  D eve lop m en t o f  
M e d io  Budget 1 7 3 21 8 67 . 7 SO 11 79 5 36 4 29 2 14

V l - A ,  E d u ca tio n a l 
M e d io  S ta ff 1 7 2 14 1 7 « 43 3 14 10 72 7 SO 10 72 3 21

cn



TA B LE  4.11

THE NUMBER AND PERCENTAGE OF INSTITUTIONS IN EAC H GROUP WHICH WERE 
IN THE WEAK, NEITHER-WEAK-NOR-STRONG, AND STRONG 

EtANGES FOR EACH IVIEDIA PROGRAM ELEMENT

W E A K NEITHER W E A K  N O R  S T R O N G S T R O N G

P u b ïîc -C o lle g e
P o r t ic ip a n li

P r iv o fe -C o lle g e
P a rtic ip a n ts

P u b lic -C o 'Ic g e
P o rtic ip o n ts

P r iv o re -C o lle g e  
Port ic ip o n ts

P u b lic -C o lle g e
P a r t ic ip a n t :

Privote-CoHege
P o rtic ip o n ts

M E D IA  p r o g r a m  e l e m e n t s
N o . % N o . % N o , % N o . % N o . % N o . %

| - A .  C crrT ;» f” ent to  ’ He M edic i 
P fcgrom 2 10 3 14 9 43 10 48 10 47 8 36

M e d io  os on Ir.teg ro l Port o f  
in s tru c tio n 1 5 1 5 12 57 14 66 a 38 6 29

(« C . C :  — r© P ro v id in g  M e d fo  
F o c ili t ie s 3 14 3 14 9 43 17 81 9 43 1 5

l - C .  CofT.mif.en? ?o Fin o n c in g  the 
M e d io  Program 2 10 1 5 3 14 12 57 16 76 8 38

l- E .  C o -'-.Ir-^ .en r to  M e d io  S ta ff in g  
th e  M e d io  Program 3 14 1 5 11 53 13 62 7 33 7 33

l l - A .  C o n su lta tive  S e rv ices in  
M e d io  U t i l iz o t io n 3 14 1 5 11 53 15 71 7 33 24

l l - B ,  In -S e rv ic e  E d uco tion  in  M e d io  
U t i l iz a t io n 1 5 2 10 e 3B 10 47 12 57 9 43

l l - C .  F o c u lty -S tu d e n t Use o f M e d io 1 5 0 0 e 38 IS 71 12 57 6 29

n -D . In vo lve m e n t o f  M e d ia  S to ff  
in  P lonn ing 1 5 5 24 11 52 14 66 9 43 2 10

l l l - A .  L o c o tio n  and  A c c e s s ib i l ity  o f  
tfie  M e d io  C e n te r 3 14 4 1» 9 43 11 52 9 43 6, 29

( l l - B .  D issem ino tlon  o f  M ed ic i In ­
fo rm o tio n 2 10 0 0 9 43 14 67 10 4 7 7 33

I I I - C .  A v a i la b i l i t y  o f  M e d io  to  In -  
s tructors /P ro fessors 3 14 1 5 9 43 17 81 9 43 3 14

1 (1 -0 . S torage and  R e tre iv o l o f  
M e d ia 3 14 1 5 12 57 16 85 6 29 2 10

Table 4 .1 1  Continued on the following page-



Table 4 .1 1  Continued fro m  previous page

W E A K NEITHER WEAK NOR STRONG S T R O N G

P ub lic -C o llege
Participants

P rivote-C o llege
Participants

P ub lic -C o llege
Participants

P rivo te-C o llege
Participants

P ub lic -C o llege
Porticiponts

Privote-C o llege
Porticiponts

MEDIA PROGRAM ELEMENTS
N o . % N o . % N o. % N o . % N o . % N o . %

III-E . M oinfenonce o f M edio  Equip­
ment and M oterlo ls 3 14 9 43 9 43 1 5 15 71 5 24

l l l - F ,  Production o f M edio M ateria ls 3 14 12 57 6 29 2 10 14 66 S 24

IV -A . Physical F a c ilitie s  in Existing 
Classrooms 3 14 10 48 8 38 2 to 18 85 1 5

IV -B . Physical F a c ilitie s  in N ew  
Classrooms 4 19 10 48 7 33 3 14 14 67 4 19

V -A . Reporting F inancia l Needs o f 
the M edio  Program 2 10 10 47 9 43 1 5 16 76 4 19

V -B . Basis For Educotiorsol M edia 
Budget A lloca tions 4 19 10 48 7 33 0 0 15 71 6 29

V -C . A c tu a l Development o f  the 
M edio Budget 4 19 7 33 10 48 1 5 19 90 1 3

V l- A .  Q u a lity  o f  P repotolion o f the 
Educational M edio  S ta ff 3 14 4 19 14 67 1 5 14 66 6 29
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Additional Biographical and Program Data
In addition to the data presented previously, partici­

pants were asked to complete the cover sheet for the Evalua­

tive Checklist shown in Appendix A. While most of the in­
formation from this sheet was simply used to identify and 

categorize responses, the number of credit hours in audio­
visual or audio-visual type courses (Item H) and the per­
ceived needs of the media programs were used to further 

clarify the study results. The participants* responses 

to these two items are presented in Appendix G (Tables 4.11, 

4.12, and 4.13).

As expected, the media directors had far more hours of 

audiovisual credit than either the administrators or the 

instructors. The media directors showed an average of 

nearly 15 credit hours of audiovisual work (Y=14.64 hours), 
while the administrators reported an average of less than 

two credit hours (%=1,29 hours), and the instructors/pro­
fessors reported an average slightly higher than the admin­

istrators (Y=l.46 hours). Of equal importance is the fact 
that two of the media directors reported no credit hours in 

audiovisual type classes. At the same time, only ten (71 

percent) of the educational administrators had received no 

training in audiovisual work and sixty (72 percent) of the 
instructors had received no formal training in audiovisual 
work. These figures help to explain many of the comments 

made concerning the greatest needs of the media programs.
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Many media directors indicated that the greatest need of 

their media program was to have faculty members utilize 
the equipment and services available to them. At the same 

time, many faculty members indicated a need for in-service 

training in the use of audiovisuals. For a more thorough 

knowledge of the participants' responses, see Tables 4.13, 

4.14, and 4.15 in Appendix G.

A summary of the data taken from this section of the 

questionnaire suggests that instructors/professors, admin­

istrators, and even some media directors need more training 
in the proper uses of educational media in the instructional 

process. This instruction will probably have to be given 

through in-service training sessions, seminars, and work­
shops since it is not convenient for most administrators 

and instructors to attend regular audiovisual class sessions.

A synthesis of the hypothesis testing results, the 

secondary findings, and the additional biographical and 

program data is presented in Chapter V. Chapter V also 
contains the defensible conclusions which could be drawn 

from the data collected, recommendations for the improvement 

of the educational media programs in the higher education 

system of Arkansas, and implications for further research 
in the area of media program evaluation.



CHAPTER V
SUMMARY, CONCLUSIONS, AND IMPLICATIONS FOR 

FURTHER RESEARCH

Qualitative measures of the educational media program 

in fourteen (14) four-year colleges and universities in the 

state of Arkansas were analyzed in determining possible 
differences in the educational media programs of these insti­

tutions as judged by their administrators, educational media 

directors, and faculty members. Fulton’s Evaluative Check­
list was used in collecting the necessary data from the 

universities and colleges surveyed. This instrument appears 

in Appendix A.
Of the 17 universities and colleges contacted, three 

did not respond and the total sample of participating insti­

tutions was thereby reduced to 14.
The immediate purpose of this study was to test the 

hypotheses stated in Chapter 1 and to analyze the additional 

data collected. The intermediate purpose was to perform a 
general appraisal of the educational media programs in 

Arkansas' colleges and universities and the ultimate purpose 
was to formulate recommendations for the improvement of 

these programs.

The educational administrator directly responsible for 

the instructional program, the educational media director,

120
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and six (6) professors/instructors, constituted the evalua­

tion team from each college or university.
Evaluative judgments concerning six major aspects of 

the educational media program were made by each of the par­
ticipants. The six major aspects of the quality of the 

educational media programs were as follows: (1) commitment
of the institutions to the provisions of a wide variety of 

educational media services; (2) the relationship of the 
educational media program to the instructional program; (3) 

the quality of the institution's educational media center;
(4) physical facilities which are provided for the utiliza­

tion of educational media in instruction; (5) budget and 
financial support provided for the media program; and (6) 

the quality (training) of the educational media staff.

Two institutional categories were used for purposes of 

analysis and evaluation. The two categories were: (1)

state-owned universities and senior colleges (public); and 

(2) independent or private senior colleges and universities.

Major Findings 

The results of testing the seven hypotheses and per­
forming additional analyses relating to the qualitative data 

are synthesized in the following major findings.
1. As shown in Table 4.2, there was a significant 

amount of agreement between the administrators' and media 

directors' ratings concerning the quality of the educational
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media programs in the four-year colleges and universities 
of Arkansas.

2. The results presented in Table 4.3 allowed the in­
vestigator to conclude that there was a significant amount 

of agreement between the educational media directors' per­

ceptions of the educational media programs in their colleges 

and universities and the instructors'/professors' perceptions 
of the quality of these same programs.

3. There was a significant amount of agreement between 
the administrators' perceptions of the educational media 

programs in their colleges and universities and the instruc­
tors'/professors' perceptions of the quality of these same 

programs as shown in Table 4.4.

4. Table 4.5 showed that there was not a significant 
difference between the administrators' judgments of the 

quality of the educational media programs in their colleges 

and universities and the media directors' judgments of the 

quality of these same programs.

5. There was not a significant difference between the 
media directors' judgments of the quality of the educational 

media programs in their colleges and universities and the 
instructors'/professors' judgments of the quality of these 

same programs. These results are shown in Table 4.6.
6. No significant difference was found between the 

administrators' judgments of the quality of the media pro­

grams in their colleges and universities. It became



123

necessary to make more detailed comparisons of the ratings 
made by each group. Individual ratings of the various areas 

represented on the evaluation instrument were used, and cor­
relations were computed between the 21 ratings made by each 
participant and the other respondents from the same uni­

versity or college. The ratings made by these three groups 

of participants from each college were profiled as a means 

of showing graphically the areas of agreement/disagreement 

concerning the relative strengths and weaknesses of the 
various educational media programs.

The intra-institutional correlations and summary of 

profile data as graphically illustrated, present the areas 

of program agreement/disagreement as perceived by the adminis­

trator, educational media director, and instructors from 
each college or university. Table 4.9 contains all corre­

lations for each institution.

Secondary Findings
The correlations presented in Table 4.9 show a definite 

pattern which was not obvious in testing the hypotheses. 
Additional analyses are presented in the following secondary 

findings.
1. Individual correlations, when presented by insti­

tution, show that the private college administrators are 

generally in strong agreement with their educational media 
directors, but both are in strong disagreement with the 

faculty members about the quality of the institutions'
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educational media program. This was the case in five of the 
seven private colleges.

2. Two of the seven private colleges gave evidence 
that the educational media directors were in agreement with 

their administrators and in disagreement with their instruc­
tors/professors, but none of the correlations were signifi­
cant .

3. There were no significant correlations between 

the ratings made by the administrators and the ratings made 

by the educational media directors in the seven public col­

leges. On the other hand, five of the correlations for the 

same groups were significant in the private colleges.

4. The educational media directors from the public 
colleges showed disagreement (negative correlations) with 

the ratings made by the instructors from two of the colleges 

and agreement (positive correlations) with the ratings made 
of the media programs in the remaining five colleges.

5. The ratings made by the educational media directors 

from the private institutions however, showed disagreement 

with the instructors six times and agreement only once.

6. The ratings made by three of the administrators and 
instructors from the public colleges and universities showed 
a significant amount of agreement about the quality of the 

educational media programs in their colleges and universi­

ties.
7. The administrators and instructors/professors were
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in disagreement in five of the seven colleges however, about 

the quality of the educational media programs in the private 

colleges and universities.
8. By and large, the educational media directors in 

private colleges and universities were much more in agree­
ment with the administrators than they were with the instruc­

tors/professors about the quality of the educational media 

programs within their colleges and universities.
9. The educational media directors in public colleges 

and universities however, were much more in agreement with 

the faculty's qualitative assessment of the educational 

media program in their institution then they were with the 
administrators.

The secondary findings presented in Figures 4.1 through 

4.14 are a graphic representation of the similarities and dif­
ferences among the ratings made of the twenty-one program ele­

ments by participants from each college or university. Not 

only can these similarities and differences be observed by 
comparing the line graphs of the individual ratings, but the 

correlation coefficients show the statistical relationships 

among the various measures. While the data presented in these 

14 figures are basically the same as those presented in Table 
4.9, the participants' ratings of each program element can be 

compared in the figures. In general, these secondary find­
ings showed that the administrative structure of the public 

and private colleges caused differences in the evaluations.
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Conclusions

1. Private college administrators were generally in 
agreement with their educational media directors about the 

quality of the educational media programs. The investigator 

concluded that this agreement was largely attributed to the 
smallness of the institutions and consequent informality
of all staff positions classified as administrative. The 

data strongly supports this rationale.

2. Private college administrators and educational 

media directors were in strong disagreement with the faculty 

members about the quality of the institutions' educational 
media programs. After observing the marked statistical 
variation between instructors and other staff positions,

and the many references to "lack of communications" generally, 
it is concluded that more interstaff planning is necessary.

3. The administrators and educational media directors 

in public colleges and universities evidenced less rapport 

than the educational media directors and instructors in 

the same institution. This conclusion led the investi­
gator to conclude further that the comparative magnitude

of the administrative operation, and the greater number of 
personnel involved accounted for the apparent lack of rap­
port indicated by the data.

4. The educational media directors in public colleges 
and universities were much more in agreement with the fac­

ulty than they were with the administrators. The data
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Indicated a very close correlation. It is concluded that 

instructor-media personnel agreement was assured through the 
higher level of educational media availability and services 
in the public institutions.

5. Many Arkansas private colleges and universities fail 
to give their educational media programs the necessary support 

needed for proper operation. This conclusion was derived 

from the low correlation between private institutions' 
instructor - stated media needs, and those from the public 

institutions. The conclusion is attributed in various instances 
to an insufficient or unspecified media budget, and overall 
instability of institutional financing.

6. The academic dean or academic vice president is 

usually the educational media director’s immediate supervisor 
in the public colleges, whereas a number of the private 

colleges’ educational media directors operate within the 
auspices of the college library. The investigator concluded 
that the institutions having a more direct administrative 
representation, also had a greater centralization of audio­
visual services, and more cooperative planning between staff 
positions.

7. The quality of an educational media program is 
attributed to the commitment of the chief academic officer, 

the administrative capabilities of the educational media 

director, and the adequacy of materials, equipment, and 

physical location of the media center. The qualitative data
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reported by the 14 Institutions prompted the Investigator 
to conclude that administrative commitment was a general 
weakness In the educational media programs throughout the 
state. Acceptance of the media program as an Integral part 
of the Instructional program Is a prime requisite for the 
development of an effective educational media program.

8. Increased awareness of the Intended and/or expected 

role of the educational media facility and administrative 

commitment to that role would noticeably Improve the effi­
ciency of the operation of this program. An analysis of 
the qualitative data, and the data on the cover sheet ac­

companying the evaluative Instrument suggested variations

In role-expectatIons from respondent to respondent. Inter­

pretations of the director's role as hardware and software 

supply solely, was manifested by many respondents. The 
Investigator was led to conclude that In some Instances the 

media director lacks the pervasiveness of character, the 
communicative skill and determination to promote his area 

of responsibility.
9. A low rate of media utilization Is often the re­

sult of Improper location and/or accessibility of educa­

tional media. The qualitative data analysis showed that 
the educational media resource areas were not well located 

geographically nor readily accessible to Instructors In 

relationship to the rest of the ongoing educational processes

10. There was little evidence of on-campus faculty 
workshops stressing educational media utilization in the
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colleges and universities of Arkansas. An analysis of the 

data suggested that comparatively few administrators and 
instructors had had any audiovisual preparation in their 

degree programs. Many instructors recognized a need for 

short-term media workshops. This led the investigator to 
conclude tnat wider and more extensive media utilization by 
the faculty would result from such training.

11. Physical facilities were generally rated lower by 
the educational media directors than by the administrators 
or the instructors. Media personnel often suspect that they 

are operating within a low priority position administratively.

12. There is considerably less fluctuation between 

Very Weak and Very Strong on the profile rating scale among 
the instructors than among the administrators and the media 

directors, thereby suggesting a middle-or-the-road attitude 

on the part of the instructors, though one of common agree­

ment .
13. The educational media directors showed a higher 

rating of the institution's commitment to the media program 
than did the administrators or the instructors, with the 

instructors showing the lowest ratings of the three groups.

An inconsistency was noted between the director's self image, 
that of his department, and his stated needs. The conclusion 
being that the director acknowledges the necessary attributes 

and nucleus for a successful program, but believes his poten­

tial to be unfulfilled in reality.
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14. The educational media directors rated the element, 
Commitment to Media as an Integral part of Instruction much 

higher than either the administrators or instructors with 
the instructors rating the element the lowest of all. The 

media director’s personally acknowledged role and estimate 
of his department’s potential explained his response to this 
element.

15. The administrators rated the element relating to 

the Educational Media Staff higher than did either the 

educational media directors or the instructors, with the 
instructors giving the element the lowest rating of any group. 

Analysis of the data indicated a disparity between the 
observations of the prime users of educational media and those 
serving in an administrative capacity.

16. The educational media directors surpassed the 
administrators and the instructors in number of credit hours 

they had received from audiovisual courses, with the instruc­

tors showing slightly more credit hours than the administra­

tors. The investigator concluded this finding to be fairly 

universal throughout each of the institutions surveyed. 
Instructors, being users of educational media, occasionally 
take advantage of workshops and preparatory training in media 
utilization, whereas the role of the administrator has 
traditionally presupposed lack of such experience.
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RECOMMENDATIONS

The following recommendations are based on three 
sources of information: (1) statistical data derived from

the evaluative instrument, (2) data derived from biograph­

ical entries on cover sheet, and (3) personal experience on 
each campus.

An analysis of the data reported by the 14 institutions 
in this study support the following recommendations :

1. That the chief academic officers in the public four- 
year colleges and universities give additional support to 

the educational media directors through increased appropria­

tions and raised priorities in academic affairs.

There was no significant agreement between the adminis­

trators and the educational media directors in the public 
four-year institutions as indicated by the qualitative 

ratings, and feelings of insecurity on the part of some 
media directors.

2. That the administrators and media personnel endeavor 
to serve the instructional needs of the faculty in a more 
constructive manner.

The administrators and educational media directors from 
the private institutibns showed disagreement with the instruc­
tors on many program elements accounting perhaps for erratic 
utilization of resources.

3. That the four-year institutions’ educational media 

director's immediate supervisor be the dean of instruction.
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According to the data reported by the 14 institutions 

there was an apparent agreement between the media director’s 
estimate of the educational media director's role and the 

educational administrator's estimate of the same role.

4. The educational media center should have a high 

priority rating in the academic administrator's institutional 

program.
Most of the educational media directors interviewed and 

a few of the instructors spoke of the need for a philosophi­

cal commitment as to the place of educational media in the

curriculum, by the college or university leadership.
5. High in the order of educational media priorities 

should be consultative services in media utilization.

The instructors rated this element lower than did the 
administrators, with the media directors' rating of the ele­

ment slightly higher than the administrators'. The combined
ratings placed the total response in the neither weak nor 

strong category.

6. In-service training programs should be conducted in 
educational media utilization on a regular, more frequent 

basis.
Not enough faculty members take advantage of existing 

resources due to lack of familiarization with equipment.

The instructors rated this program element lower than the 
other two respondents.

7. An institution should engage in a continous evalua­

tion of its educational media program as it relates to
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faculty-student use of media.
The instructors rated this program element lower than 

either the administrators or educational media directors, 

but the administrators, though rating the element lower than 
the media directors, were in very close agreement with the 
directors.

8. The educational media staff should be closely in­
volved with the other staff members in curricular planning.

The educational media directors rated this program 

highly, followed in order by the administrators and the 

instructors.

9. Educational media services, equipment and materials 

should be more accessible to the instructional staff.

The results of the study clearly indicated that both 

the instructors and educational media personnel considered 
the services insufficient due to limited accessibility.

10. The educational media program should be both 
adaptable and flexible to accomodate the developing instruc­
tional needs of the teaching staff.

A review of the data points up the need for additional 

media personnel, a greater variety of equipment, and acquisi­
tion of additional equipment and materials to keep pace with 
emerging curricular developments.

11. The educational administrator, the educational 

media director, and the instructors should develop standards 

for educational media center operation.
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Qualitative data reported by both public and private 
institutions was sufficiently at variance as to warrant the 

development of a standard operating procedure for the 
particular institution.

12. Educational media should be inspected, cleaned and 

repaired on a regular basis or when regular inspection 
indicates the need.

The qualitative ratings of the educational media direc­
tors and the instructors for this element were identical.

The administrators however, scored this element considerably 
higher than either group.

13. Instructional media production services should be 
expanded.

The instructors rated this media service lower than 
either the administrators or the educational media directors, 

though few individuals fully realized the diverse implica­
tions of such a service.

14. Physical facilities in existing rooms should be 

improved for media utilization.

The educational media directors and instructors rated 

this program element lower than did the administrators, 
thereby distinguishing the prime media users from the 
administrative leadership.

15. When new classrooms are constructed, they should be 

adequate for utilization of a variety of instructional media.
The media directors rated this element lowest, the
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instructors next in order, and the administrators rated this 

element higher than either of the other groups.
16. The educational media budget should be increased 

to meet the instructional needs of the faculty.

A large number of instructors related the greatest need 

of the educational media program to be a more appropriate 
budget.

There are many more recommendations which could have 
been made as a result of the present study. However, the re­

searcher has purposely limited the number and type of recom­
mendations made to those which are within the realistic pos­

sibilities of the colleges and universities involved in the 

study. For example, the results of the study showed that 
hardly any of the media programs studied had enough equip­

ment and materials to meet the demands of the faculty, staff, 

and students. At the same time, it is not possible for every 
college and/or university to purchase all the materials and 
equipment needed for a ’’strong" program. Thus, no recommen­
dation was made that the colleges and universities make such 

purchases. On the other hand, it is economically feasible for 
most colleges and universities to increase the budget of the 

educational media program. Therefore, it was recommended that 
each college or university increase the budget for the educa­

tional media program to a point where the materials, equip­

ment, and services will at least meet the minimum instruc­

tional needs of the faculty.(See recommendation number 16)
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Implications for Future Research

Many significant developments have affected changes in 

the concept of instructional media during the years following 

World War II. The most significant change perhaps, has been 
the integration of the media center’s role into the total 

college setting. The review of the literature and the 
findings of this study suggested that some variations 

existed between what administrators, media directors and 
instructors thought about the responsibilities of educational 

media personnel and the conduct of the media program generally.

The following studies would produce additional findings 

which could be helpful to the improvement of educational 
media programs in Arkansas' colleges and universities.

1. Future studies should Investigate the relationship 

of the educational media program to the organizational 

structure of the institution and the director's relationship 
to the structure.

2. The significance of differences between responses 
from small and large institutions suggests that further media 

studies might be appropriate. A comparison of qualitative 
and quantitative variations could be useful toward instruc-

tional Improvement.
3. Additional studies need to be made in Arkansas to 

investigate the trend towards consensus between instructors, 

educational media directors and administrators about the 

professional responsibilities of the media director.
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4. There is need to study the extent to which the 
educational media director serves his administrator as an 

audiovisual consultant or advisor on matters of specifica­

tions of materials and equipment, locating source materials, 

and servicing of equipment and provision of replacement 
parts.

5. There is a need to study the extent to which the 
educational media director serves as an educational media 

consultant or advisor on matters of curriculum revision and 
development.

6. Further study of the extent to which the educational 
media director devotes time to encouraging and stimulating 
instructors to develop a high degree of media competencies
is needed.

7. It is recommended that studies be conducted to 
assess the manner and degree to which instructional media 

are implemented into the curriculum, and functions as an 
integral part of the total instructional system within the 
institution.

8. There is need for a study which elicits recommenda­
tions of teaching personnel as to acknowledged instructional 

media needs. The present study permits the instructor to 

evaluate his own institutions' educational media program but 

gives him slight opportunity to state meeds which are con­

sidered directly relevant to himself.

9. It is recommended that a study be conducted to 

ascertain the organizational location of the educational
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media center in the institutional program, i.e., the depart­

ment, division, or school of education, the college or 

university library, the extension division, a centralized 

media center directly under the president or academic vice 
president, or other administrative division of the institution,

10. It is recommended that a study be made to determine 
the depth and kind of working relationships involving faculty 

and media personnel and involvement of media staff in instruc­
tional planning.

11. Further investigations are needed to determine what 
factors are related to the in-service training of teachers 

and the subsequent uses of educational media.

12. It is recommended that a study be conducted to 
determine educational media access and utilization by stu­
dents within the college or university.

13. Studies are needed to determine the percent of the 

total institutional budget that is allocated to educational 
media purposes, and an analysis of the factors that determine 
an educational media budget.



BIBLIOGRAPHY

Allen, Roy C., "An Evaluation of Educational Media Programs 
in Oklahoma Universities and Colleges” (Unpublished 
Ed.D. dissertation, University of Oklahoma, 1972).

Anderson, Edward Lawrence, ”The Educational Media Building 
Coordinator: His Role as Perceived by School Admin­
istrators.” (unpublished Doctor’s dissertation,
Michigan State University, 1970).

Aquino, Charles C . , "A Study to Determine the Attitudes of 
Educators Following Study in the Area of Audiovisual 
Education.” (unpublished Doctor’s dissertation,
Syracuse University, 1968).

Arterbury, Elvis Hugh, "Teacher Utilization of Media Serv­
ices Provided by the Regional Education Service Centers 
in Texas.” (unpublished Doctor’s dissertation. East 
Texas University, 1971).

Ayers, Archie R., "Educational Media in Colleges and Univer­
sities; Title VII-B, The Higher Education Act of 1965, 
Audiovisual Instruction (Washington, D.C.: National
Education Association, Division of Audiovisual Instruc­
tion, December, 1967).

Brong, Gerald R., "College Media Specialist Who? Where? 
What?" Educational Media, October, 1969, p. 13.

Brown, J. W. and J. W. Thornton, Jr., New Media in Higher 
Education, (Washington, D.C.: Association of Higher
Education and National Education Association, Division 
of Audiovisual Instruction Services, 1968), p. 146.

Brown, J. W. and J. W. Thornton, Jr., New Media in Higher 
Education (Washington, D.C.: Association of Higher
Education and National Education Association, Division 
of Audiovisual Instruction Services, 1963), pp. 165-177.

Brown, James W . , Kenneth Norberg, Administering Educational 
Media, McGraw-Hill Book Company, New York) 1965, TÔ.

Dale, Edgar, "The Teacher and Technology," The News Letter, 
Vol. 29, pp. 1-4, October, 1983.

Dardin, William Judson, "A Study of Audiovisual Education 
in Selected County Audiovisual Centers," (unpublished 
Ed. D. dissertation, Columbia University, 1953).

139



140

Davidson, Raymond Leon, "Administrative Provisions for
Audiovisual Instruction in Selected Public Schools 
in West Texas," (Unpublished Ed.D. dissertation. 
University of Texas, 1950).

Debernardis, Amo, "A Study of Audiovisual Education in 
Oregon's Public Schools," (unpublished Ed.D. dis­
sertation, University of Oregon, 1951).

Diamond, Robert M., "Changes Difficult but not Impossible," 
College Management, vol. 3. No. 10, (1963).

Dixon, W.M. Biomedical Statistics (Berkeley, California: 
University of California, Ï970).

Downie, N.M. and R.W. Heath, Basic Statistical Methods 
(New York : Harper and Row, 19?0).

Eurich, A.C., "Higher Education in the 21st Century," in
G. Hass and K. Wiles, Readings in Curriculum (Boston: 
Allyn and Bacon, 1965).

Fulton, W.R., Self-Evaluative Checklist and Criteria for 
Evaluating Educational Media Programs in Colleges 
and Universities (Washington, D.C.: National Edu­
cation Association, Department of Audiovisual In­
struction, 1966).

Fulton, W.R., "Criteria Relating to Educational Media
Programs in Colleges and Universities," (Washington, 
D.C.: Instruction, 1968).

Fulton, W.R., "Developing a Self-Evaluative Instrument
for Appraising Educational Media Programs," in Lucius 
Butler and Neville P. Pearson, Instructional Materials 
Centers Selected Reading (Minneapolis: Surgess
Publishing Company^ 1969).

Fulton, William Ray, "An Evaluation of Selected Aspects of 
the Organization and Administration of Oklahoma's 
Audiovisual Programs," (unpublished doctoral dis­
sertation, Oklahoma Agricultural and Mechanical 
College, 1955).

Gerletti, Robert C . , "What Is A Media Center?" Audio­
visual Instruction, September, 1969.



141

Good, Carter J . , Arvin S. Barr, and Douglas E. Scales, The
Methodology of Educational Research (New York: Ap'pl'eton-
Century Crafts, l94l}, p. SsS.

Grabow, Wesley John Fred, "The Development of the Audio­
visual Education Program at the University of Minne­
sota," (unpublished Doctor’s dissertation. University 
of Minnesota, 1970).

Graves, Richard D . , "A Study of the Problems of a Media
Center and Innovative Practices in the Junior College."
A paper presented to Dr. B. Lamarr Johnson, Dr.
Stuart Johnson, U.C.L.A.— A course requirement for 470 C 
seminar. Administration of the Junior College, (Decem­
ber 13, 1969).

Green, Leroy Adelbert, "Case Studies of Key Educational Media 
Administration Problems." (unpublished Doctor’s dis­
sertation, University of Northern Colorado, 1970).

Hannah, John A., "Report to the Faculty," Michigan State 
University, James W. Brown, Kenneth Norber, Adminis­
tering Educational Media, McGraw-Hill Book Company,
New York, 1965, p. ^5.

Hardaway, Gaius Norwood, "The Administration and Utilization 
of Audiovisual Media in the Public Elementary and 
Secondary Schools in Bossier Parish," (unpublished 
Doctor’s dissertation. University of Mississippi, 1969).

Hardman, Robert Richard, "Philosophy of Role and Identifi­
cation of Critical Tasks Performed by Educational Media 
Specialists in Elementary and Secondary Schools of 
Iowa." (unpublished Doctor’s dissertation, Indiana 
University, 1971).

Holdridge, Robert Elmer, "The Audiovisual Role and Educa­
tional Preparation of Audiovisual Building Coordinators 
in Illinois Public High Schools." (unpublished Doctor's 
dissertation, Indiana University, 1969).

Jones, Wilbur Charles, "The Practices, Duties and Responsi­
bilities of the Audiovisual Director in Selected School 
Systems of the North Central Association," (unpublished 
Doctor's dissertation. University of Oklahoma, 1963).

Kerlinger, Fred N . , Foundations of Behavioral Research (New 
Yor%: Holt, Rinehart, and Winston, 1066), p. 276.

Kleckler, Gene Ralph, "The Responsibilities of the School
District Audiovisual Director as Perceived by Classroom 
Teachers." (unpublished Doctor’s dissertation, Colorado 
State College, 1967).



142

Lambert, Clio Wesley, "Evaluation of the Educational Media 
Program in Selected Colleges and Universities in 
Florida, (unpublished Doctor’s dissertation, Arizona 
State University, 1970).

Larsen, John Anderson, "The Role of the Media Specialist As 
Perceived by Himself and His Administrator In The 
Secondary Schools of Utah." (unpublished Doctor's 
dissertation, University of Utah, 1971).

Leacock, Donald Wayne, "The Media Specialist and Tasks Re­
lated to the Design, Production and Utilization of 
Instructional Materials," (unpublished Doctor’s 
dissertation. The University of Nebraska, 1971).

Lindeman, LeRoy Russell, "Recommendations for an Audio­
visual Program for the State of Utah," (unpublished 
Doctor’s dissertation, Brigham Young University, 1965).

McAdam, J. Robert, Survey sponsored by the Educational Re­
sources Agency (ERA) in cooperation with the Audio­
visual Educational Association of California, April 
and May, 1968.

McClusky, F. Dean, "The Administration of Visual Education:
A National Survey," (unpublished report, Washington, 
D.C.: National Education Association, 1923).

McMahan, Marie E . , "A Study of the Feasibility of a System 
of Pre-Service Teacher Education in Media.” (unpub­
lished Doctor’s dissertation, Michigan State Univer­
sity, 1969).

McPherson, Joseph James, "The Organization of a Program of 
Audiovisual Education for the Schools of Kern County, 
California," (Unpublished Ph.D. dissertation, Columbia 
University, 1946).

Miller, David, "The Relationship of Teacher Perceptions of 
a School’s Audiovisual Climate to the Organizational 
Structure of Its Media Program." (unpublished Doctor’s 
dissertation. The University of Wisconsin, 1969).

Morrisohl, Ronald, "The Position of the Audiovisual Director 
in Large Public School Systems in the Middle Atlantic 
States Area." (unpublished Doctor’s dissertation, 
Indiana University, 1966).

Ruark, Henry C . , "Who’s Watching the Store?: Educational
Screen and Audiovisual Guide, December, 1969.



143

Salomon, Garriel, Richard E. Snow, "Viewpoints," a bulletin 
of the School of Education, Indiana University, Commen­
taries on Research in Instructional Media. An Examina­
tion of Conceptual Schemes. (Copyright 1970), p. 10.

Sanner, Richard Lee, "An Evaluation of the Educational Media 
Programs of the California State Colleges," (unpub­
lished Doctor's dissertation, Arizona State University, 
1971).

Schneider, Sister Elizabeth Ann, "A Study of the Differences 
in the Expectations and Perceptions of President, Deans, 
and Department Chairman of the Functions of the Academic 
Dean in Private Liberal Arts Colleges in the North 
Central Association." (unpublished Doctor's disserta­
tion, Southern Illinois University, 1970).

Schuller, Charles F . , The School Administrator and His
Audiovisual Program, Department of Audiovisual Instruc­
tion National Education Association, Washington, D. C . , 
1954, p. vii,

Stamm, Wayne Allen, "A Study of Selected Environmental Fac­
tors in The Administration of An Audiovisual Program." 
(unpublished Doctor's dissertation. The University of 
Wisconsin, 1970).

Swartout, Sherwin G., "Administrative Practices of Selected 
Colleges and University Audiovisual Centers," (unpub­
lished Doctor’s dissertation, Ohio State University, 
1950).

Teague, Fred Arlo, "An Evaluation of Educational Media
Programs in Oklahoma Public Schools," (unpublished 
Doctor's dissertation. University of Oklahoma, 1966).

Thornton, J. W . , Jr., and J. W. Brown, New Media and College 
Teaching (Washington, D.C.: National Education Asso-
ciatlon7 Department of Audiovisual Instruction, 1968), 
p. 146,

Torrey, George Nelson, "An Analysis of the Role of Audio­
visual Directors in American Colleges and Universities," 
(unpublished Doctor's dissertation, Boston University, 
School of Education, 1969).

Van Dresser, Roy Jerome, "A Survey Related to the Job Com­
petencies of the Instructional Media Specialist." 
(unpublished Doctor's dissertation. The University of 
Nebraska, 1971).



144

Wait, Clifford V., "A Study of Audiovisual Programs in
Selected Teachers Colleges in the United States for 
the Purpose of Identifying and Describing Some Effec­
tive Administrative Patterns," (unpublished disserta­
tion, Indiana University, 1953).



APPENDIX A

COVER SHEET AND EVALUATIVE CHECKLIST USED 
FOR COLLECTING THE DATA



146

A p p e n d i x  a

CUV EH SHEET FOR THE 
EVALUATIVE CHECKLIST

T h is  E vo lua tlve  C h eck lis t was designed to be used as a basis fo r de te r­
m in ing the q u a lity  and function  of educational media program s in  higher edu­
cation as evaluated by a d m in is tra tiv e  and teaching personnel on each campus. 
The a d m in is tra to r is to be the ch ie f academic o ff ic e r  and the in s tru c to rs  are 
to be selected random ly. The evaluations a re  to be compared w ith  established 
c r ite r ia .

The te rm  educational m edia as used here re fe rs  to  a l l non-book m ate ria ls  
and equipment plus newer m edia such as te lev is ion , teaching machines and p ro ­
gram ed m a te ria ls . P lease com plete th is  one page fo rm  and move on to the 
C heck lis t. The success o f th is  endeavor w i l l  be determ ined la rg e ly  by a high 
percentage response by the persons spec ified , as opposed to a delegated re ­
spondent.

Date________________________

A . Name o f in s t itu t io n ______________________________________________________

B . Location________________________________________________________________

C. Name and T it le  o f person com ple ting che ck lis t

D . Num ber o f yea rs  em ployed in  presen t position_

E . Num ber o f yea rs  in  the educational profession_

F . Undergraduate m a jo r_________________________

G. Graduate m a jo r______________________________

H. Num ber o f c re d it ho u rs  in  aud io -v isua l type courses completed_

I .  Student e n ro llm en t m ost recent school yea r___________________

Under wh ich a d m in is tra tiv e  organ iza tion  in you r opin ion should the educa­
t ion a l m edia p rogram  be adm in is te red?  Please check one.

( ) I .  D epartm ent, d iv is io n , o r  school o f  education

( ) 2. University o r  college lib ra ry
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APPENDIX A Continued

COVER SHEET FOR THE 
EVALUATIVE CHECKLIST

( ) 3. C en tra lized  media center

( ) 4 . Extension d iv is io n

( ) 5. O ther: (Please specify) _

In  one b r ie f  statem ent, what in you r opin ion, is  the g re a tes t need re la ted 
to  the loca l m edia program  ?________________________________________________
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APPENDIX A (Cont'd)

EVALUATIVE CHECKLIST 

A N  INSTRUMENT FOR SELF-EVALUATING  

A N

EDUCATIONAL MEDIA PROGRAM  

IN

COLLEGES A N D  UNIVERSITIES

W . R. Fulton 
University of Oklahoma 

Norman, Oklahoma

REVISED: May 1969 

REISSUED: September 1970

This instrument is part of a study performed pursuant to a  contract with 
the United States O ffice  of Education, Department of Health, Education 

and W elfare, under the provisions of T itle  V I I ,  Public Law 85-864.

Published by
ASSOCIATIO N FOR EDUCATIONAL C O M M U N IC A T IO N S  A N D  TECHNO LO GY

Formerly
DEPARTMENT OF AUDIOVISUAL INSTRUCTION  

A Notional A ffilia te  of 
N A T IO N A L  EDUCATION ASSOCIATIO N  

1201 Sixteenth Street, N .W .
Washington, D .C . 20036
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IN TRO DU CTIO N  TO CHECKLIST

The Evaluative Checklist which follows has been revised from on instrument 
developed by W . R. Fulton.  ̂ The checklist hos been through o try-out and validation 
phase. It is known thot when properly opplied to on institution, it w ill discriminote 
among the severol levels of quolity in educotionol medio programs.

This Evoluatlve Checklist is based on the assumption thot there ore fundamental 
elements of on educotionol medio program which w ill fac ilita te  the improvement of 
instruction. The elements oround which this C hecklist wos developed were ossumed 
to be common to most educational medio progroms. These include: 1) administrators 
and teachers ore committed to the proper use of educational media for instructional 
purposes, 2) educational medio ore on integral port of curriculum and instruction,
3) an educotionol medio center is accessible to the foculty, 4) the physical focilities 
are conductive to proper use of educational medio, 5) the media program is ode- 
quately financed, and 6) the staff is adequote ond quolified to provide for the edu­
cat iono I needs of oil faculty members.

The status of on educotionol medio progrom is not like ly  to be known without 
periodic evaluation. The use of this Checklist should greotly fac ilita te  such on 
evaluation by providing useful guidelines for making judgments on program elements.

The term "educational media" os used in this instrument means oil equipment 
and moteriols troditionolly colled "oudiovisuol materials" and oil of the newer medio 
such os television, overhead projectuals, and programed materials. Likewise, the 
terms "medio" and "educotionol medio" ore used interchongeably to mean both in­
structional equipment ond instructional matériels.

Before completing the Checklist, the evoluotor may wont to become fomilior 
with the inventory of educotionol medio ond pertinent physical facilities of the 
program being evoiuored. rie may also wont to study ths criteria relating to ths e le ­
ments covered in the Checklist.

1 The original instrument wos o port of o study performed pursuant to a contract 
with the United States O ffice of Education, Department of Health, Educotion and 
W elfare, under the provisions of T itle V II ,  Public Low 85-864 by W . R. Fulton, 
Professor of Education, University of Oklahoma.
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EVALUATIVE CHECKLIST

DIRECTIONS:

Mark one of the spaces at the left of the statement that most nearly represents 

the situation in your institution. If a statement accurately describes your institution, 

mark one of the middle spaces of 2 , 5 , 8 , or 11 to the left of that statement. If 

you feel that the situation at your institution is below what is described, mark one of 

the lower numbered spaces of 1, 4 , 7 , or 10, if above, mark one of the higher 

numbered spaces of 3 , 6 , 9, or 12. In any case mark only one of the twelve spaces.

Remember, each one of the subdivisions preceded by a capital letter requires 

only one mark in one of the boxes number 1 to 12. Mark only one box in each 

subdivision.

EXAMPLE:

i  ID B  m  

§ B  B  B  

1 0  B  B

*  ®  n  El

There is no director of the medio program.

There is a part - t i.-e  director of the medio progrom.

There is a fu ll-tim e director in charge of the medio 
program.

There are a fu ll-tim e director and a sufficient number 
of clerical and technical personnel.
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I .  . INSTITUTIONAL EDUCATIONAL MEDIA SERVICES

CRITERIA

® An institution should hove a program of medio services administered 
through on educational media center, and sub-centers if  such are needed, 
which provide the faculty with o adequate supply of appropriate instruc­
tional materials.

°  The educational media center should be a separate service unit that 
operates at the same level as other mo|or institutional services.

°  An institution should hove clearly defined policies, procedures, and 
plans for its educational media program including short-range and long- 
range goals.

^ There should be a sufficient number of professional medio staff members 
to administer the educational media program and to provide consultative 
services to on institution's entire faculty.

J
1
J
15

A . Commitment to the Medio Program

m  i n  i n  The institution's educational medio program does not offer the
services of a medio center and no clerical or technical staff 
members are available to administer the educational media program.

0  0  0  The institution's educational media program consists of media ser­
vices from a medio center managed by clerical and technical staff 
members. The services are not w ell coordinated arxl no one person 
liü» b«sr. given administrative responsibility for institutional-wide 
media activities.

I D  i n  m  The institution's educational media program consists of a media
center with clerical and technical staff. The program is directed 
by a staff përson who has some medio training but not enough to 
qualify him as on educational media specialist. He reports to the 
institutional administrator directly responsible for instruction.

IÏ5I |n] IÏ2I The institution has an educational media program including a media
center and necessary sub-centers directed by an educational media 
specialist who reports directly to the administrative officer in 
charge of instruction. He is provided with facilities, finances, 
and staff essential in meeting the media needs of the instructional 
program.
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I
iI
1
o

§
0

1
II
£

B. Commitment to Educational Medio As An integral Port of
Instruction

m  [T ] m  The institution provides some educotionol medio for teachers,
and no troined personnel ore ovoiioble to ossist in the u tiliza ­
tion of the educotionol medio thot is provided.

[T | [ s i  [T ] The institution has some educotionol medio ond services for
foculty members who request them, but the foculty is not portic- 
ulorly encouroged to use the services.

m  [s i  [9I  A variety of educotionol medio ond services ore generolly ovoil- 
oble ond some attempts are made to acquaint faculty members 
with the services, and to encourage their use.

[ÎÔ1 [Til [Ï2 I The institution provides quantity ond variety of educational
medio ond services needed by oil instructionol units ond encour­
ages the foculty to use medio os integral ports of instruction.

C . Commitment to Providing Educotionol Media Facilities

n~| [T ] [31 The buildings in use at this time provide for only very limited
use of educotionol media.

B  B  0  Although some new ond remodeled focilities provide for the use
of some types of educational medio, the institution gives very 
little  ottention to media utilization ot the time classroom build­
ings ore plonned.

B  B  B  institution provides most new and remodeled classrooms with 
light control ond other facilities necessary for the use of some 
types of educotionol medio.

[iol [ÏT1 IÎ2I A ll new classrooms ore equipped for the greatest possible use of
educotionol medio ond ore designed to permit odoptotion for the 
use of new developments in medio. Old classrooms ore being 
modified os fost os possible to provide for effective use of medio.

D . Commitment to Financing the Educotionol Medio Progrom

m  [51 Finonces for the educotionol medio progrom ore not included in
the budget.
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SJ
JI
«■£

*o

8X

I
t
II

I D  [T | |T ]  The major source of income for the educational media program 
is that received for medio services rendered to instructional 
departments and non-institutional users, and the budget is 
bosed on immediate needs only.

[t 1 [T ] [T ] The educational media program is partially financed by regularly 
appropriated institutional funds and partially by income derived 
from services to non-institutional users. Long-range plans are 
occosionally considered when making the budget.

fiol pT| The educational media program is financed entirely from regu­
larly appropriated institutional funds when media and services 
are used for instructional purposes. The budget reflects to some 
degree long-range educational media plans and includes provi­
sion for special medio for unusual curriculum problems. The 
budget is prepared, presented, and defended by the director of 
the media services in the same manner as that of any other 
budget unit.

E.

□  m  B  

0  B  0

0  0  0

0  0  0

Commitment to Staffing the Educational Media Program

The responsibility for u tilization of educational media services 
rests entirely with the individual teacher who desires such services.

The responsibility for educational media services is assigned to 
various institutional staff members whose primary commitments ore 
in other institutional jobs.

The responsibility for educational media services is delegated to 
a person .vho has had some training in educational media. He is 
provided some clerical and technical assistance.

Leadership and consultative services are provided by on educa­
tional media specialist and a qualified professional staff, a ll of 
whom have faculty status. An adequate clerical and technical 
staff is also provided.
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I I .  EDUCATIONAL MEDIA SERVICES - CURRICULUM AND INSTRUCTION

CRITERIA

°An institution should engage in o continous evaluation of its educational 
media program as it relates to the instructional program.

^Continuous inservice educotion in the use of educational media should 
be carried on as a means of improving instruction.

°The faculty and the professional media staff should cooperate in planning 
and developing the ports of the instructional program that make provisions 
for the use of educotionol media.

^Professional educational media personnel should be readily available for 
consultation on a ll instructional problems where media ore concerned.

I
J
IA

-I
£

A. Consultative Services in Educational Media Utilization

m  [2I  [T | There are no educational media personnel available to provide
for consultative services.

0  0  0  Educational media personnel render consultative assistance in
the instructional application of educational media when they are 
asked to do so and are free from other duties.

0  0  0  Educational media personnel are usually available and are called
on for consultative assistance in the use o f educational media.

fio] (Til (ÏFI Educational media professional personnel work os a part of their
regular assignments with faculty members in analyzing teoching 
needs and in designing, selecting, and using educational medio 
to meet these needs.

B. Media Services to Educational Preparation Programs

|~n fT ] [3I  No inservice education activities relating to the utilization of
educational media are provided.

0 0 0 The educational medio program provides some medio services for
teacher preparation programs, but the department or college of 
education depends on its own leadership for planning media ex­
periences in preparation programs for prospective teachers and 
media specialists.
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I I I .  THE EDUCATIONAL MEDIA CENTER

CRITERIA

°  Educational medic centers should be organized around the concept of 
offering a wide variety of services and media to a ll instructional ond 
administrative units of an institution, with leadership, consultative 
help, and other services provided by professional media specialists and 
other media center personnel.

°  The instructional program should be supported by an adequate supply of 
educational media and a system of making them accessible to the faculty 
and students.

°  The educational media center should provide such media services as pro­
curement, maintenance, and production of appropriate educationol medio 
to support the instructional program.

J
iI
I

I

A . Location and Accessibility of Educational Media

DU [%] Œ] The institution does not hove an educational media center and does 
not have access to such services and media as might be rendered 
from an educational media center.

m  f n  [ô ] The location of the moin educational media center is such that
media are not very accessible to most faculty members, and the 
main center is not supplemented by sub-centers where medio are 
placed on long-term loon.

0  [H  Œ1 The location of the main educational media center is such that
media are not very accessible to the faculty, but the main cen­
ter is supplemented by sub-cenfers which duplicate some of the 
services of the main center.

[ÏÔ] [Til IT2I The location of the main educational media center and the pre^
sence of necessary sub-centers make media highly accessible to 
all instructional units. Both the main center and the sub-centers 
are fully equipped to support a quality instructional program.

B. Dissemination of Medio Information

m  [ 2]  Information concerning educationol media is never disseminated
to prospective users as a matter of policy, but occasionally infor­
mation concerning educational media might be secured upon 
request.
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E. Maintenance of Medio

n~l [T ] 131 The institution has no provision for cleaning and repairing
educational media.

1 3  [ H  0  Educational media are cleaned and repaired when complaints
regarding their operable condition are made by users.

[t 1 fs l [31 Educational media are repaired and cleaned whenever the main­
tenance staff has the time to do so.

(ÏÔ1 [Til IT2I A ll educational media are inspected after each usage and are
cleaned and repaired on a regular basis, or when inspection 
indicates the need.

F. Production of Medio

m  [31 [T ] Practically no facilities for production ore made available to
teachers in producing their own materials.

[3 13 0  Limited production focilities are available for faculty members
to produce their own materials.

(t 1 fs1 [31 The educational media personnel, as w ell as faculty members,
produce some educational materials. The staff of the center is 
limited to the extent that all demands for productions cannot 
be met.

jîÔl |ÏT| IT2I The educational media personnel produce a variety of educational
media not otherwise available, and meet most production demands 
for such media as films, filmstrips, slides, graphics, and 
recordings.

IV . PHYSICAL FACILITIES FOR EDUCATIONAL MEDIA

CRITERIA

°  Eoch classroom should be designed for and provided with essential 
facilities for effective use of appropriate educational media of a ll kinds.

0 Each classroom should be equipped with full light control, electrical 
outlets, forced ventilation, and educational media storage space.

® Classrooms should be equipped with permanently installed bulletin boards, 
chalkboards, projection screens, map roils, and storage facilities needed 
For the particular type of instruction conducted in each room.
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E  0  B  Information concerning educational media is seldom disseminated
to prospective users, and there are no definite plans or channels 
for such dissemination.

j n  fS l [9I  Information concerning the educational medio is disseminated to
the faculty and staff on an occasional basis or when requested.

|l5] (ÏT] (Ï2I Information concerning educational media is frequently dis­
seminated to the faculty, students, and staff as a matter of 
policy.

C . A vailab ility  of Educational Media

n~1 [T | [3] Educational media is practically nonexistent and responsibility
for obtaining such materials rest entirely with the user.

E  B  E  The quantity of educational media is so limited that significant
delays occur between requests for materials and their availa­
b ility . Reservations must be made on a "first come, first served" 
basis, and the media must be picked up by the user.

(T | [s i [?1 There is sufficient quantity of educational media to make it
possible for them to be delivered on relatively short notice.

IÎÔ1 [TT] [f̂ There is sufficient quantity of educational media to insure their
delivery to the point of use at any time during the week in which 
they are requested.

D . Storage and Retrieval of Media

f n  m  m  There are practically no media storage facilities and those that
are available ore most d ifficu lt to locate and retrieve.

E  E  E  M edia storage facilities are available but are inadequate for
süKiô type of medic, cr.d personnel hove d ifficulty in locating 
and retrieving specific items.

[7] [s i m  The main educational media center and a ll sub-centers have
enough storage shelves and drawers for currently owned instruc­
tional materials. The retrieval system is adequate most of the 
time.

jïÔl |ÏT| fÎ2] Adequate storage space, including space for future expansions,
is provided in the main educational media center and in a ll sub­
centers with proper humidity control where needed. The center 
has a master retrieval system for immediate location of media.
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A . Physical Facilities in Existing Classrooms

[~T~| [? ] [3~1 N o classrooms hove been modified for use of educational media 
and no systematic plans have been made to adopt such classrooms 
for use of medio.

S  H ]  0  A few classrooms hove been modified for use of educational media.
However, no systematic plans have been made to adopt a ll class­
rooms for the use of educational media, except that some depart­
ments have made such plans for their own classrooms.

i n  |W1 0  Some classrooms have been modified and equipped with such
physical facilities as light control and electrical outlets and 
others ore partially equipped. A plan for systematically equip­
ping a ll classrooms is in operation.

0  [m  [m  A ll classrooms have been modified and equipped for optimum use
of a ll types of educational media.

B. Physical Facilities in New Classrooms

n i  [T | [T | Most classrooms are not provided with physical facilities that
moke possible the use of educational media.

0  0  0  Some new classrooms are provided with physical facilities such
as light control and electrical outlets, but only in special cases 
are provisions mode for the use of wide variety of medio.

\ t \ fs l  0  Most new classrooms ore provided with physical facilities that
make possible optimum use of educational media.

|ÏÔ| [Tf| |T^ A ll new classrooms ore designed for and equipped with physical
facilities that make possible optimum use of a ll types of educa­
tional by faculty and students.

V . BUDGET A N D  FINANCE OF THE EDUCATIONAL MEDIA PROGRAM

CRITERION

Financing the educational media program should be based on both the institu­
tion's long-range goals and immediate educational needs. The budget should 
reflect a recognition of long-range goals, and be sufficient to support on ade­
quate media program for optimum instructional improvement.

A . Reporting Financial Needs

r n  0  0  The financial needs of the educational media program are almost
never reflected in the budget and are never reported to the admini­
strative officer.
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B  0  The financial needs of the educational media program are re­
ported to the chief administrative officer in charge of instruction 
only when immediate expenditures are urgently needed.

Ft ] B  0  The financial needs of the educational media program are regu­
larly reported to the chief administrative officer in charge of 
instruction.

(ÏÔ1 im  5Z] Regular reports reflecting the status and needs of the educational
media program, including facts about inventory, facilities, level 
of utilization and effectiveness of the medio program, are mode 
to the chief administrative officer in charge of instruction.

B. Basis for Budget Allocations

m  m  131 The budget does not usually contain an allotment for educational
medio.

0  0  0  The educational media budget is based on on arbitrary allotment
of funds irrespective of need.

i n  m  m  The budget is based almost entirely on immediate needs, though
some consideration is given to long-range goals.

1ÏÔ1 nH IÏ2] The budget is based on both the immediate needs and the long-
range goals of the institution and reflects clear-cut policies 
concerning allocations, income sources, and budget practices.

C . Development of Medio Budget

0  0  0  There is no provision for the development of a separate educa­
tional media budget.

Each instructional department develops its own educational media 
budget without consulting an educational media specialist.

The budget of the educational medio program reflects the media 
needs of most instructional units. However, some departments 
have their own medio budgets which have no relationship to the

The budget of the educational medio prgrom reflects the media 
needs of the entire institution and is developed by the professional 
media staff in consultation with departmental administrators.

V I .  EDUCATIONAL MEDIA STAFF

CRITERION

The educational media program should be directed by a well qualified fu ll­
time media specialist who is provided with sufficient professional, clerical 
and technical staff to provide adequate media services to a ll institutional 
programs.
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m  d ]  [T | No person hos been assigned to look after the media program.
U tilization of educational media is entirely the responsibility 
of the user.

i n  m  m  An institutional staff person has been assigned to look after the
educational media program. He performs more as a clerk, and a 
technician than as a professional media person.

m  [s i m  A professional media person with some special media training,
or equivalent experiences is in charge of the educational media 
program and has some professional assistance. He and his assis­
tants are primarily oriented toward the mechanical and technical 
aspects of the program.

[ÏÔ] [TT] The educational media program is directed by a well qualified
educational media specialist who is provided with sufficient 
professional, clerical and technical staff to provide adequate 
educational media services. He and his professional staff are 
instruction and curriculum oriented.
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STATE DEPARTMENT OF HIGHER EDUCATION 
401 National Old Line Building  
L ittle  Rock, Arkansas 72201

M E M O R A N D U M

Novem ber 17, 1972

TO: P resid en ts  and C hancellors o f C o lleges and U n iv ersities
in  Arkansas

FROM: M. O lin  Cook, D irector

REF: R esea rch  Study

A ssistan t P r o fe sso r  Howard H. F a r r is , School o f  Education, C entral 
State U n iversity , Edmond, Oklahoma, has a resea rch  p roject on the 
subject of educational m edia in  Arkansas institutions of h igher educa­
tion. He has v is ite d  w ith m e about th is resea rch  project. I am  con­
vinced that resu lts  of th is study w ill hold great potential of u sefu l 
inform ation to h igher education program  planners in A rkansas. He 
has agreed to m ake the resu lts  of th is resea rch  av a ila b le  to a ll 
co lleg es  and u n iv er s itie s  in  the State.

The purpose of in is  le itev  is to com mend to you P ro fe sso r  H o w a rd  
F a rr is  and what appears to be a m o st purposeful study of in te r e s t  to 
Arkansas higher education planning. He w ill be contacting you within  
a few  days requesting your a ss is ta n ce  in providing som e inform ation  
about the educational m edia program  in  your institu tion . H is req u est  
appears to  be a worthy one, and I am su re  that d irecto rs  and se lec ted  
in stru ctors w ill want to give it  appropriate consideration  and, i f  you  
find it  p o ssib le  to  do so , to  lend him  your cooperation  in  gathering  
the data which he needs for  a fu ll statew ide su rvey  of the subject.

MOC/dc
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Dr. John Doe,
President
Springdale University 
Springdale, Arkansas 72830

Dear Dr.

I am completing plans to conduct an evaluative-type survey of Educa­
tional Media Programs in the various four-year public and private colleges 
and universities in the State of Arkansas. The questionnaire instrument to 
bo used is itself, in the nature of a standard or criterion for the development 
or improvement of an efficiently equipped, staffed, and operated Educational 
Media Center.

I hope to begin this study in a very short time, but prior to this I would 
like to obtain the name of the individual on your campus who is responsible 
for your educational media services, whether he is entitled the Educational 
Media Director, the Audiovisual Director, Learning Resource Director, or 
other. Educational Media here is defined as non-book equipment and materials, 
book AND non-book materials, television services, film supply, or other.

Would you please give me his name and title and the name and title of 
the individual to whom he is immediately responsible? I would appreciate 
this information very much. The results of this study will be available on 
request. Accompanying the evaluative instrument will be a copy of a sup­
portive memorandum from the Director of the Department of Higher Edu­
cation, Little Rock, Arkansas.

Very Sincerely,

Howard H. Farris
Asst. Prof. Educational Media
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Dr. John Doe 
Academic Vice-President 
Springdale University 
Springdale, Arkansas 72830

Dear Dr.

I am enclosing one copy of the Evaluative Checklist which you were so 
kind to distribute for me recently. Five of six instructors completed the 
Checklist. Would you please pass this form on to another one of your in­
structors?

The following instructors returned the Checklist, these of course were 
in addition to yourself and  ___________________, your media coordinator.

1. (First Professor)_____

2. (Second Professor)

3. (Third Professor)_____

4. (Fourth Professor)

5. (Fifth Professor)_____

I appreciated both your assistance and the opportunity to visit with you
and President____________________ . I would like to return for a longer
visit one of these times.

Very sincerely,

Howard H. Farris
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SECOND FOLLOW-UP LETTER SENT TO THE NON-RESPONDING 
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INSTRUMENTS WERE DISTRIBUTED



168

APPENDIX E

Dr. John Doe,
President
Springdale University 
Springdale, Arkansas 72830

Dear Dr.

About five weeks ago I was on your campus and visited with you,
____________ , and____________________ concerning a state-wide Educational
Media study which I was conducting. I left eight Identical Instruments with you 
to be distributed to three separate staff classifications as follows:

1. The Chief Academic Officer, or his assistant

2. The Director of the Audiovisual Services Department, 
or his assistant

3. Six Instructors, selected as randomly as possible.

The study makes no attempt to evaluate Institutions, or Educational 
Media programs, rather, all responses from each of the classifications 
above will be totaled and statistically analyzed to determine if there are 
significant differences in perceptions of audiovisual roles and functions from 
staff position-to-positlon.

I will be glad to replace any or all of the questionnaires should they have 
been misplaced. Please let me know the number needed. Also, I  want to make
the results of the study available to your Institution should they be desired.

I had a very nice visit on that date with____________________ In the
audiovisual department, and would like very much to return again someday.

I will greatly appreciate your assistance in checking the disposition of 
the questionnaires.

Respectfully yours.

Howard H. Farris
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TABLE 4 .12

IN D IV ID U A L RATINGS OF QUESTIONNAIRE ELEMENTS

Questionnaire
Elements

College or University No. 1 College or University No. 2

Admin
Medio
Dir. Instructors Admin.

Media
Dir. Instructors

l-A 11 7 9.33 8 9 9.00
l-B 8 8 8.33 9 7 8.10
l-C 9 5 6.66 9 8 9.00
l-D 11 10 10.00 11 10 9.10
l-E 11 7 8.00 8 7 7.80
ll-A 9 5 6.66 8 5 6.50
ll-B 11 7 7.00 8 9 6.00
ll-C 9 8 8.50 9 8 8.10
ll-D 9 5 6.80 6 8 7.50
II l-A 11 7 7.10 10 8 7.80
lll-B 9 7 7.80 11 9 8.80
lll-C 12 5 7.10 9 10 7.10
lll-D 8 5 5.50 9 9 7.50
II l-E 12 8 6.00 11 8 9.00
lll-F 11 7 6.10 3 7 5.39
IV-A 10 5 5.67 9 7 6.80
IV-B 11 5 5.50 8 10 7.67
V-A 7 8 9.50 6 6 8.00
V-B 11 8 7.50 5 7 7.50
V-C 11 10 8.30 11 4 8.33
Vl-A 10 10 8.00 8 9 8.00

Mean (X) 
Std. Dev. (S)

10.0
1.4

7.0
1.7

7.4
1.3

8.4
2.1

7.9
1.6

7.7
1.0
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TABLE 4 .1 2

IN D IV ID U A L RATINGS OF QUESTIONNAIRE ELEMENTS

Questionnaire
Elements

College or University No. 3 College or University No. 4

Admin
Medio
Dir. Instructors Admin.

Med io 
Dir. Instructors

l-A 5 10 7.00 7 11 9.50
l-B 8 8 7.00 11 11 10.67
l-C 7 5 6.40 12 2 9.67
l-D 10 10 8.00 11 10 10.10
l-E 6 8 6.00 11 8 8.67

ll-A 4 7 7.00 11 11 8.75
ll-B 8 11 7.00 12 11 8.91
ll-C 11 9 6.20 11 11 8.92
ll-D 9 7 7.00 11 11 8.91
II l-A 6 5 7.00 11 10 9.09
lll-B 8 8 6.80 11 8 9.19
lll-C 8 8 5.40 10 4 9.23
lll-D 6 6 5.80 10 4 9.18
lll-E 9 10 6.20 11 7 9.17
lll-F 7 9 5.60 11 4 9.24
IV-A 5 4 4.60 10 4 9.13
IV-B 7 4 5.80 8 7 9.20
V-A 9 4 7.60 10 10 9.25
V-B 10 7 8 .0 0 11 4 9.30
V-C 10 4 7.80 11 4 10 .10
Vl-A 9 9 7.40 11 10 10.04

Mean ÇX) 7.7 7.3 6.7 10.6 7.7 9.3
Std. Dev. (S) 1.9 2.3 . 9 1.6 3.2 .5
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TABLE 4 .12

IN D IV ID U A L RATINGS OF QUESTIONNAIRE ELEMENTS

Questionnaire
Elements

College or University No. 5 College 0r University No. g

Admin
Med io 
Dir. Instructors Admin.

Med io 
Dir. Instructors

l-A 7 10 8.50 7 6 8.71
l-B 8 11 9.95 7 9 8.69
l-C 5 10 9.88 6 11 8.65
l-D 10 10 9.79 7 10 8.65
l-E 9 10 9.70 8 8 8.64
ll-A 8 11 9.57 8 7 8.60
ll-B 9 11 9.48 9 9 8.55
ll-C 6 11 9.42 9 7 8.54
ll-D 7 11 9.34 9 8 8.54
II l-A 10 10 9.25 5 2 8.49
lll-B 8 8 9.18 8 11 8.49
lll-C 8 4 9.13 9 5 8.45
lll-D 8 4 9.05 6 3 8.41
lll-E 8 7 9.06 8 8.38
lll-F 7 4 8.97 8 8 8.31
IV-A 9 4 8.88 9 7 8.28
IV-B 5 7 8.83 11 11 8.25
V-A 8 10 8.83 9 8 8.24
V-B 8 4 8.80 8 6 8.24
V-C 9 4 8.73 8 5 8.23
Vl-A 9 10 8.72 9 9 8.24

Mean 
Std. Dev.

(X)
(S)

7.9
1.4

8.1
2.9

9.2
.4

8.0
1.3

7.4
2.5

8.5
.2
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TABLE 4 .12

IN D IV ID U A L RATINGS OF QUESTIONNAIRE ELEMENTS

Questionnaire
Elements

College or University No. 7 College 0r University No. g

Admin
Med io 
Dir. Instructors Admin.

Medio
Dir. Instructors

l-A 3 2 8.15 10 10 4.26
l-B 5 2 8.07 8 10 4.44
l-C 6 2 3.66 7 4 4.58
l-D 2 8 3.93 8 6 4.70
hE 2 4 3.80 11 10 4.87
ll-A 6 4 3.55 7 11 5.02
ll-B 5 5 3.69 11 11 5.20
ll-C 6 6 4.20 8 8 5.28
ll-D 5 5 3.97 8 8 5.42
II l-A 5 2 3.90 8 10 5. 55
lll-B 5 3 3.82 10 11 5.65
lll-C 4 5 3.82 7 8 5.72
lll-D 5 6 3.81 8 6 5.78
lll-E 2 2 3.86 11 11 5.90
lll-F 5 5 3.77 5 8 5.97
IV-A 5 5 3.83 5 7 5.97
IV-B 2 2 3.84 5 5 5.99
V-A 5 11 3.89 8 7 6.04
V-B 2 2 3.98 7 7 6.07
V-C 5 3 4.03 7 7 6.11
Vl-A 4 3 3.99 10 10 6.19

Means (X) 4.2 4.1 4.3 8.0 8.3 5.5
Std. Dev. (S) 1.4 2.3 1.3 1.9 2.1 .6
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TABLE 4 .12

IN D IV ID U A L RATINGS OF QUESTIONNAIRE ELEMENTS

Questionnaire
Elements

College or University No.9 College or University No. 10

Admin
Med io 
Dir. Instructors Admin,

Med io 
Dir. Instructors

l-A 11 8 6.30 3 2 6.92
l-B 11 8 6.38 8 7 6.91
l-C 8 6 6.40 7 8 6.92
l-D 11 10 6.49 9 3 6.89
l-E 8 8 6.53 6 2 6.85

ll-A 8 5 6.53 6 2 6.83
ll-B 11 11 6.55 9 4 6.79
ll-C 8 9 6.58 8 8 6.81
ll-D 8 8 6.59 2 2 6.77
II l-A 10 10 6.63 3 2 6.72
lll-B 10 8 6.67 5 8 6.73
lll-C 7 7 6.70 7 6 6.70
lll-D 8 7 6.73 6 3 6.67
lll-E 10 8 6.79 6 • 5 6.66
lll-F 11 9 6.83 2 4 6.62
IV-A 5 3 6.83 8 6 6.61
IV-B 7 5 6.83 9 5 6.60
V-A 4 8 6.87 7 8 6.59
V-B 10 8 6.92 12 8 6.59
V-C 7 8 6.94 1 5 6.58
Vl-A 8 9 6.97 5 3 6.54

Means (X) 8.6 7.8 6.7 6.1 4. 8 6.7
Std. Dev. (S) 2.0 1.8 .2 2. 8 2.3 .1
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TABLE 4.12

IN D IV ID U A L RATINGS OF QUESTIONNAIRE ELEMENTS

Questionnaire
Elements

Col lege or University No. 11 College or University No. 12

Admin
Med io 
Dir. Instructors Admin.

Medio
Dir. Instructors

l-A 7 8 6.54 9 10 6.22
l-B 8 8 6.53 9 11 6.24
l-C 5 2 6.51 8 8 6.41
l-D 11 11 6.50 10 11 6.43
l-E 9 8 6.49 8 9 6.44
ll-A 6 8 6.46 9 10 6.45
ll-B 7 2 6.43 12 9 6.45
ll-C 5 8 6.44 9 11 6.47
ll-D 2 3 6.41 8 10 6.48
II l-A 2 3 6.38 11 10 6.50
lll-B 8 8 6.35 11 10 6.51
lll-C 7 6 6.33 9 11 6.53
lll-D 8 6 6.32 11 8 6.54
lll-E 8 2 6.31 8 10 6.56
lll-F 5 5 6.27 11 11 6.57
IV-A 4 5 6.24 7 8 6.57
IV-B 2 2 6.22 10 9 6.56
V-A 8 11 6.23 9 11 6.70
V-B 8 11 6.23 9 10 6.71
V-C 8 8 6.22 8 10 6.72
Vl-A 5 5 6.20 9 9 6.72

Means (X) 6.3 6.2 6.4 9.3 9. 8 6.5
Std. Dev. (S) 2.4 3.1 .1 1.3 1.0 .1



176
APPENDIX F (Cont'd)

TABLE 4 .12

IN D IV ID U A L RATINGS OF QUESTIONNAIRE ELEMENTS

College or University No.i q College or University No.
Questionnaire

Elements Admin
Med io 
Dir. Instructors Admin.

Medio
Dir. Instructors

l-A 11 11 6.72 8 11 6.80
l-B 8 8 6.74 9 12 6.80
l-C 2 6 6.73 8 11 6.81
l-D 5 5 6.73 6 11 6.82
l-E 9 10 6.73 8 9 6.82
ll-A 8 10 6.72 7 11 6.82
ll-B 8 11 6.73 6 11 6.81
ll-C 9 5 6.80 9 11 6.82
ll-D 4 11 6.80 8 8 6.82
II l-A 5 6 6.80 8 12 6.82
lll-B 8 9 6.81 8 12 6.84
lll-C 4 8 6.81 8 12 6.84
lll-D 5 5 6,81 7 12 6.84
lll-E 5 8 6.81 7 9 6.84
lll-F 5 8 6.80 5 12 6.84
IV-A 5 6 6.80 6 9 6.83
IV-B 5 3 6.79 8 12 6.83
V-A 8 8 6.79 5 9 6.84
V-B 8 8 6.79 8 11 6.84
V-C 8 8 6.79 8 8 6.85
Vl-A 8 11 6.80 8 5 6.85

Means (X) 6.6 7.9 6. 8 7.4 10.4 6. 8
Std. Dev. (S) 2.2 2.3 .04 1.2 1.9 .02
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APPENDIX 0
TABLE 4 . 1 3

THE ADMINISTRATORS' PERCEPTIONS OF THE GREATEST NEED(S) 
OF THEIR EDUCATIONAL MEDIA PROGRAMS

College
Number

Audiovisual 
Credit Hours Greatest Need oF the Educational Medio Program

One 0 Additional money to allow expansion of materials, equipment, 
ond personnel to allow o better interface between media service 
and users.

Two 0 (No response)

Three 3 Better college-wide-organizotion. More "standardized" 
definition of Media.

Four 3 Knowledge of services available to oil faculty.

Five 0 More funds for support of the program.

Six 0 Funds for personnel and equipment.

Seven 0 To have one (medio program)—we do not ot this time hove one 
to serve all students and faculty.

Eight 0 Wider utilization by faculty.

Nino 0 Increased financing, more effective use by teacher.

Ten 0 More facilities; continued training programs for faculty.

Eleven 0 Assistance and encouragement to teachers to bring about 
greater use of available (medio) tools.

Twelve 0 More units or mini courses—which o student con take at his 
own individual pace.

Thirteen 3 (No response)

Fourteen 9 Medio center which is more accessible.

Means (X) 1.2857
Std. Dev. (S) 2.5549
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APPENDIX G (Cont'd)
TABLE 4 . 1 4

THE MEDIA DIRECTOR'S PERCEPTIONS OF THE GREATEST NEED(S) 
OF THEIR EDUCATIONAL PROGRAMS

College
Number

Audiovisual 
Credit Hours Greatest Need of the Educational Media Program

One 9
Aquisition of materials and staff so thot the media progrom con ade­
quately provide campus-wide media services including instructional 
development.

Two 6
Greatly increased budget for non-book matériels, particularly films; 
all funds for AV-type materials and equipment should be channeled 
through the central media center, not through college divisions.

Three 18 More quolified workers so as to expand services and time devoted 
to audiovisuals.

Four 12 Need more help (personnel).

Five 18 More money and a favorable evaluation of media's role in education.

Six 78

An integrated concept, unifying oil AV functional needs of depart­
ments, divisions, and library. Lock monetary resources to develop 
all areas of AV needs. Need money for equipment, AV material and 
to implement AV programs in curriculum AV library.

Sevan 6 Need more finances, competent personnel, and a center odequotely 
furnished with appropriate equipment and materials.

Eight 30 Need more finances.

Nine 10 Need functional facilities and long-range planning of program.

Ten 9
Need a systems approach to the educational medio program, begin­
ning with a wider distribution of current materials and equipment on 
campus.

Eleven 6 More rooms should be equipped for using audiovisual equipment.

Twelve 3 Need more funds and more space.

Thirteen 0 Need greater use of medio by instructional faculty and students.

Fourteen 0 Need more visual materials.

Meue (X) 
Std. Dev. (S)

14.6428 
19. 9098
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APPKNUIX G (Cont'd)
t a b l e  4 .15

THE INSTRUCTORS' PERCEPTIONS OF THE GREATEST NEED(S) 
OF THEIR EDUCATIONAL MEDIA PROGRAMS

College
Number

Instructors
Number

Audiovisual 
Credit Hours Greatest Need of the Educational Medio Progrom

One 0 Adequate budget ond extensive troining program for student 
ossistonts and provision for consistont repoir service, oil of 
equo! weight.

Two 0 More medio personnel so that help is readily occessible for 
faculty; o greater voriety of moteriols.

One

Three 0 Assignment of hordwore to clossrooms rother than to 
individuals.

Four

Five

0 Adequate physical facilities and a budget large enough to 
employ sufficient support personnel.

Color TV instead of block and white in lecture halls.

Six 0 More films and better equipped subcenter with readily 
accessible equipment that is kept in good condition.

One 0 Greoter accessibility for utilization.

Two 3 (No comment)

Three 0 Updating film section.
Two

Four 0 Medio production equipment and more audiovisual 
equipment.

Five 3 More equipment and more technical stoff.

Six 0 Increase the engineering materials available.

One 8 To meet the needs of the instructors.

Tvro 5 Good public address systems (audio-amplifiers).

Three 6 (No comment)

Three Four 0 Available machines and equipment.
— —— 2 5 Continued on Following Page------ --------------------------------------- —
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APPENDIX G (Cont'd)
— —- —— — —— Toble4. 15 Continued-

College
Number

Instructors
Number

Audiovisual 
Credit Hours Greatest Need of the Educational Medio Program

Three Five 0 (No comment)
Cont'd.

One 0 More help.

Two 3 Renovations of classrooms to provide for the proper use of the 
educational media.

Three 0 More space.
Four

Four 3 Appropriate material available to the teachers.

Five 0 Adequate facilities for housing.

Six 3 Utilize the present materials.

One 6 Greater variety of media, more adequate means of distribution.

Two 6 Commitment from the college leodership.

Three 12 More equipment and materials and a maintenance person.
Five

Four 0 Increased availability (particularly at night).

Five 0 More films and more professsionol help.

Six 6 Larger budget and disbursment of services available.

One 0 Sizeable increoses in staff and funds.

Two 0 Adequate funds, facilities, materials, and staff

Three 0 Better arrangements in classroom.
Six

Four 2 More staffed and better organized.

Five 0 Expansion of NET programs.
. 1 5  Continued on Fo llow ing Page------------------------------------------------
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a p p e n d ix  g  (Cont'd)
— Tabl«4. 15 Continued-

College
Number

Initructon
Number

Audiovisual 
Credit Hours Greatest Need of the Educational Media Progrom

Six
Cont'd. Six 3 Adequate housing.

One 0 Should be included in departmental budget.

Two 0 Film 1 ibrory-record-tope library, related equipment, Videotape 
recorder with TV, closed-circuit TV.

Three 0 Microfilms; periodicals to fill in broken files.
Seven

Four 0 To hove one; we don't now.

Five 0 A media center with adequate staff.

Six 0 Adequate centralized center with viewing room for films.

One 0 Funds for software.

Two 3 Integration with library into a centralized medio center.

E l^ t

Three 0 Increased budget, more equipment, films, slides and teaching 
machines.

Four 0 More equipment in Individual classrooms.

Five 6 Adequate funding.

Six 0 More software, equipment.

One 0 (No comment)

Two 0 Larger number of films owned by the college, "built in" media.

Three 3 Flexibility that would accomodate impromptu teaching.
Nine

Four 3 More responsiveness to the requests, needs, projects, ideas.

'
of the instructor.

. XSContlnued on Following Page------------------------------------------------
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APPENDIX G (Coat'd)
——— ------------ - — Table 4 . 1 5  Continued-

College Instructors Audiovisual
Number Number Credit Hours Greatest Need of the Educational Medio Progrom

Nine 
Cont'd.

Five 0 Communicotlon with Faculty and staff regarding moteriols and 
services available.

• Six 0 Wide variety of films In the library field.

One 0 Better utilization by faculty.

Two 0 More readily accessible to the faculty and students.

Three 0 Development of a varied program of resources, and training 
and assistance in their use.

Ten
Four 0 Addition of 0 trained media-speciolist who con initiate 0 sup­

portive medio service.

Five 0 More rational planning for long-term needs and for the utiliza­
tion of present equipment.

Six 0 Establishment of a medio center and the education of faculty 
in use of medio.

One 0 More faculty interest in utilizing medio.

Two 0 (No comment)

Three 10 More centralization of AV services and development of 
teaching aids for the faculty.

Eleven
Four 0 (No comment)

Five 4 Recognition of the value of medio and more media machines 
and materials.

Six 0 More modern equipment.

Twelve One 2 More willingness and ability to assist in the over-all in­
structional progrom by media personnel.

-----------Table 4 . 1 5  Continued on Following Page-----------------------------------------------
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APPENDIX Q (Coord)
. . . . . . . . . . . . . . . . . . . T a b i t  4 .15 Conttnuod-

College
Number

Instructor!
Number

Audioviiuoi 
Credit Hours Greatest Need of the Educational Medio Progrom

Twelve Two 0 Faculty leminors In educotionol medio.
Cont'd.

Three 0 More equipment.

Four 0 More commercially prepared medio ond release time for 
foculty members to prepore moteriols.

Five 0 Added equipment, more troined personnel ond more classroom 
facilities.

Six 4 (No comment)

One 3 To relate the oudiovisuol materiel to the subject motter.

Two 0 More ond better equipment.

Three 0 Better ovoilibility to the teachers.
Thirteen

Four 6 More finances ond trained ossistonts to implement program.

Five 0 More equipment in the clossrooms rother than in the medio 
center.

One 0 Professional help in preporing medio moteriols.

Tww 0 (K'o csmr.snt)

Three 0 Periodicol notification of AV moteriols ovolloble (o listing).
Fourteen

Four 4 (No comment)

Five 0 More orgonizotion.

Six 3 New films ond filmstrips of better quolity.

MtaflO (X) 1.4634 
ftd . Dev. (8) 2.8540


