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EXPLORATIONS IN HUMAN DEVELOPMENT WITH
AN EARLY MEMORIES INVENTORY

OHAPTIR 1
INTRODUOCTION
Time present and time past

Are both perhaps present in time future,...

What might have been and what has been
Point to one end, which is always present.

These lines from Ellot's "Burnt Norton" (1936) put
suceinc'_bly a general assumption 1n psycholog;;that eieinents
o:r‘ those past events most important in ah_ap.tné oharacter are
evident in current fun_ctioning. ‘

. Lewin (1936) emphasized the point more stromgly in

his “principle of contemporaneity." In brief, Lewin asserted

that.only those olonenfs of history which have effects in
the here-and-now are of consequence in individual acts:

- It was typical of the Aristotelian way of thinking
not to distinguish between historical and systematic
questions. The result was that one took past and future
facts as causes of present events. In opposition to this
assunption we shall here strongly defend the thesis
that neither past nor future-psychologlcal faets but

" only the present situation can influence present events.
This thesis is a direct consequence of the principle

_ that only what exists concretely can have effects.
Since neither the past nor future exists at the present

1
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moment 1t cannot have effects at the present. In repre-
senting the life space therefore we take into account
only what is contemporary (1936, pp. 34-35).
| Lewin's principle of conoreteness qtates that
science can deal only with what is "actual™ and "concrete."
The "actualness" or "concreteness" is detefmined.by Whether
or not the matter under comsideration "has effects.” The
history of the individual is considered "real® only to the
extent that it functions in the prosent,fprosﬁmably through
memory or, indirectly, through its influence on the present
character of the individual.

Lewin considers the person's life space as the
"totality of all possible‘events that influence thedipdi-
%idual," and he provides for each qualitative region of the
1ife space, besides its structural and dynamic gqualities, a
temporal quality. Thus, the individual's life space contains
a past, présent, and future (MacOoll, 1939).

Those Who write about psychotherapy do not usually
credit Lewin's interpretation, but the -ontemporaneous view
has gained a practical application in therapy. Alexander
(1960) describes a progressively greater emphasis in 55ydho4
analysis and dynamic psychotherapy on what he terms the

correctiva emotional experience”:

When Freud discovered the transforonco, he proclaimed
that the patient in order to be cured must not only -
understand his neurotic past.but re-experience it in
relation to the therapist, Ferenozl and Bank maintained
that re-experienting during treatzint of previous
dynnnio patterns alone, without rcnsnboring the original
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events in whioh they originated, permits the patient to
recognize their past-determined nature and exchange them
for attitudes appropriate for the present . . . the
cognitive act, namely, the intellectual recognition of

the difference between past and present, is secondary

to the actual 3!%%!12!?&25 of this difference in inter-
action with the theraplst (pp. 42-43). S

These discussions of Iewin and Alexander are only
examples of the mamnner in Which contemporary theorists rely
on the."presentness" of past events, on the exlistence in the

current.fnnctioning.of the individual of elements of his
history.

Developmental Essearc ,

Problems in'gathering data have chronically plaguqd.
developmental 1n#estigators. Ausubel (1954) has considered
techniques in common use and discussed‘objeétions to then.
His attention has been devoted to both cross-sectlonal and
lonsifﬁdinal designs. 7 .

o Although most convenient, the cross-sectional method
runs aground on the problem of group éonparability. In view
of the rapid ohanges in our culture, the milieus of
preadolescent and adqlescent individuals, for_instaﬁce,
may_differ éroatly. Apart from the problem of time, expense,
and difficulty of administration, even the longitudinal
method usually suffers because of the proiable oocurrenée
of unusual social events during the course of the study--
economic'depression, wer, etc. It also has been suggested
that any group willing, as a whols, to submit to contimous
‘study over a long period would not be typical (Aunsubel, 1954).
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A rather large mumber of studlies have involved the
retrospective design (Bell, 1960). Bech (1952) has described
these studies as efforts to "reconstruct the childhood life
space from retrospective reperte by adults." A common
procedure involves eliciting memories of suejecte‘ early
childhood from the subject and his parents. Bell distin-
guished retrospection from prospection, which is "the study
of such earlier phases While actually in procees,& thus,

prospection would probably include 1ongitud1na1'aﬁd cross-

sectional studies.
Ausubel's objections to prospective research findings

have been noted. Hartmann (1950) cites Freud in presenting

objections to reliance on either'retroepection or prospective

data alone:

Yeafe ago Freud complained that the direct observa-
tlons of child psychologists are frequently questlionable
because they describe phenomena not really understood

in thelr relationships and in their dynamic impact--~
while, on the other hand, the conclusions about child-
hood which we reach on the basls of analysis with adults
have the disadvantage that we gain them through a
complicated system of reconstructions only, and through
many detours of thought . . . . Theories about early
developmental stages have to be built on data of both
reconstruction (retrospection) and direct observation
(prospection) (pp. 7-93. .

A further criticieﬁ of the reliance on retrospective
reports by adults 1n_test1ng developmenﬁal theory came'frem
Back (1952):

" . . . even When e » «» 8iltuational factors are such
as to facllitate the most uncontaminated view of the
past, lmplications from neurology make it highly
implausible that an adult brain can mediate 30 years
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%ater ghe exact reproduction of childhood experiences
p. 97).

Iewin raised serious methodological objections to

prospective research:

It 48 . . « not always easy to determine what things

exist psychologically for a given person . . . . From
the standpoint of dynamics, one must consider the whole
situation as the total of what has effects for the

individual undexr consideration . . . one may use effeo-
tiveness as the criterion of existence: 'What is real

is what has effects' (1936, pp. 18-19).

e o o the eituation must be repreeented in the way
in which it is 'real'! for the individual in question,
that 13, as 1f affects him . . . the physical world with
its 'objeéotive' characteristics in terms of physics are
to be included in the representation of the psychological
life space only to the extent and in the manner in which
thegﬁsffect the individual in his momentary state (1936,
p. .

Iike Lewin, Rogers (Hall & Idndzey, 1957) assumes
that only the individual can determine what 1s "real” in his
psychological environment: "The organism reacts to éhe
field as it 1s experlienced aﬁd percelved. This perceptual
field is, for the individual, ‘'reality'" (p. 479). Other
postulates of Rogers, cited by Hall and‘Lindzey,.follow the
same line: '

- Behavior is basically the goal-directed attempt

of the organism to satisfy its neede as experienced,
in the field as perceived (p. 481).

The best wvantage point for underetanding behavior
is from the internal frame of reference of the indi-
vidual himself (p. 482).

Thus, we find that Hartmann and Freud objeoct to

rellance on either retrospective or prbejective research

alone, thet Bach finds serlous objectlons to ietroepective
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research, and that lLewvin and Rogers present reasonable
criticisms of prospeotiye designs.

-, Going still further, ILewin rejects comnsclousness as
any indication of the “reality" of an experience for the .
individual. The reelity” of an experience, according to
Lewin, can only be deternined by its effects on the person,
and one is not always aware of these effects nhile they are
in progress. As an example of this, Lewin mentioned the
individual response to a soclal climaie.‘ One may be aware
of an undercurrent in a social situation only when that
undercurrent changes and one's feeling response to it alters.

It would seem to follow from all of these objectione
that the significance of developmental incidents can be
determined only by some means Which Would gauge their effects
in molding character. The views of these theorists would
seem to offer support for the development of techniques
designed to cast 1ight on the past of 1ndiv1d&als through
consideration of their current functioning.

N Preud noted (Hartmann, 1950) that psychoanmelysis, as
a reseeroh techniqne; was designed to do Just this. Bat
Freud eonpiained that the conclusions about childhood reached
by means of peychoanalysin wers gained “"through a complicated
systen of reconstructions only, and_threugh many detours of
~ thought.” '
‘ fhe present study will consider one poseible method
for shedding light on the developmental history of individuals
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through consideration of their current relationship predispo-
sitions. The research technique employed to study such
predispositions involves the content analysis of repo:ted

early childhood memories.

Barly Hbmor;es.pﬁgearch

In retrospect, it is rather difficﬁlt to see why the
retroapectiva method gained such wide cnrrenoy. Vast quan— ‘
tities o information bear on the unreliability of adult
recall of childhood events. Bartlett (1932), FPreud (1950),
and Carmichael, Hogan, and Walter (1932) are amoag many
investigators who have demonstrated the lack of precision
in human memory. .

Freud became disillusionesd with his patients’
memories early in his career, when it became apparent that
most were far from factual reprasen@afions. They often,'in-

fact, served, early in treatment, to conceal actual events

| too_palinful for the individual to recall:

(Barly recollections) do not owe their existence
to thelr own contents, but to an assoclative relation
of their contents to another repressed thought . . . .
Only seldoem is it posaible to understand the =saning
of a concealing memory without recourse to the entire
1life history of the individual (1938, p. 62).

Bartlett (1932) ofrerod gomewhat diff?&‘nt conclusions

on the basis of his classic studies:

. Remembering ia not the re-excitation of innumerable
fixed, lifeless and fragmentary traces. It is an
izaginative reconstruction, or coanstruction, bullt out
of the relation of our attitude towards a whole active
mass of organized past reactions and experience, and to

" & 1ittle outstanding detail which commonly appears in
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image or in language form: It is thus hardly ever
really exact, even in the moat rudimentary cases of
rote recapitulation, and it is not at all important
that it should be so (p. 213).

Carmiohsel, Hogan, and Walter (1932) demonstrated
that verbal labels significantly influenced the reproduction
of relatively ambiguous figures, sharpening them according
to the label. |

Freud's disillusionment with the data of early
childhood recollections came at a turning point in the
developmsnt of psychoanalysis. During the earliest decades
of its devolopmsnt, psychoanalysis was, in fact, a retro-
spoctiva study of individuals. At first, Freud had given
the evants of childhood a primary role in the development of
neurotic aynptoms. He employed, then abandoned, the methods
of hypnosis and "pressing" for their recall (Berman, 1957).
Iater, he came té regard éhe method of free ﬁssociation;aé
essential for the study of the earliest years.

Freud's great disillusionment came, first, with his
announcement -that childhood seduction, or premature sexual
experience lay at the roots of hysterla, then, with his
discovery that most of the sexual oxporiencez Were really
phantasy produetions and never oocurrod.

All this seems to lead to but one impression, that
childhood experiences of this kind are in seome way
neoessarily required by the neurosis, that they belong
to its unvarying inventory. If they can be found in
real events, well and good; dbut if reality has not

- supplied them they will beé evolved out ef hints and

elaborated by phantasy. The effect is the same, and
even today wb have not sucoeeded in tracing any
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variation in the results according as phantasy ox
reality plans the greater part ln these experiences
(1943, pp. 323-324). :
In this, and in various other statements (Berman,
1957), Freud oame near to expressing the current view of
early roéollootions: that while they may shed little clear
1light on the individual's development, they may give a good
deal of information about his current functioning. During
the years that Freud was becoming disillusloned with'early
memories, Adler was glving them increasing importance as a
diagnostic technique (1929a). )
A statement by Lewiﬁ is salient, at this point:
(the individual's) views about his own past and that
of the rest of the physical and social world are often
incorrect but nevertheless constitute, in his life
space, the ‘reality level' of the past. In addition,

a Wigh-level with regard to the past can frequently be
observed (1950. P. 53)0 :

Only seldom is it possible to understand the meaning
of a concealing memory without recourse to #ho entire life
history of the 1ndividna1, Preud wrote (1938). It evidently
did not ocour to him that his 1nterﬁret§tion‘couid be a
two-way street, that one could proceed from the early
recolicctidn to th§ l1ife history of the individuél.
| Adler considered the use of early memories as a
projective technique to be one of the major discoveries of
individual psychology:

(Barly recoilections)”give us glimpses of depths

Just .as profound ag those whick are . . . released from

the unconscious during treatment . . . as they symbolize
the individuel's main line of striving (1929=, p. 179).
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~ Adler's interpretation of memories followed the lead

of Freud's interpretatlicn of dreans:

The manifestation as such tells us nothing. In
itself, it is multiple in meaning. ZEvery interpretation
must be read into it and demands proof . . . . What
interests us does not inhere in the phenomenon itself
but lies, one might say, in front of it and behind 1it;
that we can only then understand a psyohic manifestation
if we have previous intuitively felt it to posaoss a
1lifeline (1946 P 2).

e o o What is fixed in memory is always 1nportant.
There are schools of thought which act on the opposite
assumption. They believe that what a person has forgotten
1s the most important polnt but there is really no great
difference between the two ideas. Perhaps a person can
tell us his conscious remembrances but he does not know
what they mean., He does not see thelr connection with
his actions. Hence the result is the same, whether we

emphasize the hidden or forgotten significance of comnsclous

memorégs or the importance of forgotten memories (1929b
108).

Attempting a systematic procedure for the analysis of
early memories, Adler developed a 1ist of recollection-
symbols analogous to Freud's dream symbols. The presence of
a s;bling implied rivﬁl;y; the presence of mother symbolized
dependency; the meeting of a danger outside the home
symbolized the fear of leaving home. Throughout his dis-
cussion of early msmories, Adler relied on the éasumption
that “distortion itself cannot be without motivation.”

It does not matter whether they (early recollec-

tions) are fancied or true since they are part of one's
- personality. Scme persons insist that they are not
sure whether they remember a thing or whether their
parents have told thém about it. ZThis, too, is not
really important because even if their parents did tell

them, they have fixed it in their minds and therefore
it halps %o tell us where their interest lies (1929b,

1ao).~ I -

-—
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L. A, Berman (1957) has pointed out that there has
been inocreased 1ntere§t ambng_lreudians, in recent years,

in early recollections. Representatlve of the newer point

of view within psychoanalysis is the coﬁment of Saul (1956):

Barliest memories are absolutely speciflc, distinc-
$ive and characteristic for each individual; moreover,
they reveal, probably more clearly than any other
singlo psychological datum, the central core of each
person's psychodynamics, his chief motivations, form of
neurosis, and emotional problem. This is the empirical,
observable fact. As to explaining it, it seems that the
major unconscious motivations select those memoxries which
fit them . . . . Early memories are retained to serve
present needs. (They) express even more purely and
distinctly than the dream the constant motivational
.core, the nuclear emotionsl constellation . . . . - Farly
memories, beceuse they are less influenced by daily
‘events, struggles, and anticipations . . . are the longs

expressions of what is most constant in the
motivation of the personality (p. 229).

. In another example of the new trend in psychoanalysis,

‘and a pertinent one from the standpoint of the present study,
Stella Chess (1951) proposed that a child may employ memory
"in the service of his mastery of the world and people
around him." She referred to an obsessive-compulsive nine-
year-old boy, who made a highly distorted perception of a
play therapy situation in which the investigator was a
" participator. The boy later referred to the event as an
actual happening
Such an event night, when prosenxed as an adult
memory of & childhood experience, be interpreted as a
traumatic happening which shaped- his personality,
whereas its greatest interpretive wvalue lies in its
ability to shed 1light on the early fixation of a well-
- defined nsurotic view of reality (p. 189).

Berman (1957) offered s eomparison between the
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dynamics of screen memories and dreams, the interpretation

of which has long been a major objective ln psychcanalytioc

therapy:

o o o both are reconstructed from unconscious memory
traces, symbolize unoonsclious fantasies and emotional
confliots. DBoth are distorted by condensations and
displaoements. While Freud makes explicit use of dream
symbolism in his blind sis of a screen memory taken
from the Henris' study (1898), he does not deal specifi-
cally with the parallels between screen memories and
dreams. Why should one sort of fantasy production-~the
dream<-lend itself to systematlc rules of interpreta-
tion, while another--the screen memory--does not? We
can only guess that in screen memories the cholce of
symbolism appeared to be those of dream analysis. 4
noteworthy development of recent years 1s that inside
psychoanalytic circles one can observe a shift away from
the screen memory concept (p. 5).

The subjéct of early childhood memories has been given
attention by academic psychologists since late in the last
eentury.(ﬂiles, 1895; Henri & Henri, 1898; Colegrove, 1899;
Potwin, 1901; Gordon, 1928; Orook & Harden, 1931; Mekeel,
1938; Mnrfay, 1938; Waldfogel, 1948; Plottke, 1949; Friedmaun,
1950; Eisensteln & Ryerson, 1951; BEroadsky, 1952; Kahana
et~a1,'1953), and considerable research has contimmed to the
present. .

There is evidence that the data obtained by means of
. early recollections are quite stable in the face of sharply
contrasting environmental circumstances (Hedvig, 1963).
Hedvig compared undergraduate psychology students on ihe
Tiemgtic Apperception Test and an early memories collection
procedure. Xarly recollections and.ggé stories were written

after (a) experience of success, tniiuie, or some neutral
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experience; or (b) after experience of hostility, friendli-
'ness, or a neutrai experience. The TAT stories were
significantly influenced by the experimental conditions,
whereas the early memorles elicited were not:
(Barly recollections) were thus found to have
ater stability than the TAT. Thls stabllity of
early recollections) provides additional support for
their clinical validity as a projective technique in
revealing permanent personality oharacteristics (p. 54).
There also 1s some support for the.inibrenoe'that |
intellectual factors have little influence on recalled
ex?erignces, elther with regard to the affective tone of
such recollections or the number of plessant or unpleasaat
recolléctions_offered by the individual (Meltzer, 1930,
1931). The two studies of Meltzer considered only recent
recoilections, but may have some bearing on early memories
iﬁ?est;gationé. On the day following:a Christmas vacatlon,
Meltzer asked 132 college students to 11st and briefly
degcribe all of their experiences of the vacation ﬁeriod.
The'students~were asked to indicate which of_their eiperi-
ences ware'ﬁnpleasant and pleasant and to rate the 1ntensity
of such experiences. The procedure was repeated after six
weeké, #nd-the sets of experiences obtained in the two .
collectlons were compared.
_ There was some tendency for those higher in academic
achlevement to report a greafer total of experiences.
Oﬁperwise, pleasantness~unpleasantness dinénsions--béth

nnmber and intenslity~-were virtuﬁlly uncorrelated with either -
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intelllgence test scores or-grada totals (the highest
reported was -.14). Individuals Who scored higher on the
intellligence testé and who had higher grﬁdes recalled more
unpleasant incidents. Those scoring lowest in intelligence
- testing and in 5radds recalled more pleasant experiences.
The middle-ranked group reported fewer experiences than
either of the extreme groups.

o ggzggg:g,zasearbh
Dr. Martin Mayman and others (1558a, 1958b, 1960,

1962) have been carrying out a thorouéh study of early
recoilect;.ons. Mayman takes a qulite contemporaneous view of
the tlmemo.ries whioch his procedurse elicits. They are, in
effeot, considered to be the same as Lewin's situational
units, which are interpreted as having an extension in
regard to both their field and time dimensious. |

' It has been Mayman's stated aim to establish a
technique for analysis of early memories "tp identify in an
individual those trans;rerenoe paradigns Whioh have exerted
the greatest influence in his character fomtion' (1958a).

Mayman points out:

One's behavioral style and characteristic ways of
patterning his relutionships with others, particularly
his therapist, ar¢ often repetitions--a replaying on
the therapeutic stage~-of deeply ingrained relationship
predispositions. A psychodynsmic study of the self-
oconcept would ask not only how a person views himself,
but also how he relates himself to others; whether he
seems predisposed to repeat particular kinds of rewarding
or unrewarding relationships and experiences; what
emotional response he tends to elieit from others; and
along what 1lines he seems predisposed to structure his
1life (1962. Pe. 1)0 A )
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Mayman has resurrected the term "ego-state™ from the
early history of psychoanalysis. He relétes it to.what he
terms "a germinal psyohoanalytic theory of the self, in
contra&istinction to the more structural theory of the ego."
It is usual in psychoanalysis to describe the shift from oné
to another ego organization as a "chronologically ordered
set of events,” Mayman states. "ictually, it would be.more
correct to staée only that difrefent levels of ego-
integration co-exist in a person and are malntaiged in some
hierarchical relationship to each other™ (1962, p. 10).
The sense of self relevant to a.pérticular eg&-state
may be repressed:
The moxe ropressed a particular ego-state, the more
alien to the individual 1s that sense of self as well
as the feellngs, impulses, and relationship-propensities

which together comprise (and define) that ego-state
(1962, p. 11). , .

The validation of Mayman's technique has been
primarily clinical, although efforts are in progress to obtain

information more systematically:

Our experience with the clinical use of an early
memories inventory seems to Jjustify the assumptlon that
early memories are selected and edited unconsclously
according to one's personal dynamics, and can be used
as sources of inferences regarding tacit, ingrained

" pre=-conceptions of self and others; one's incorporated
repertoire of transference paradigms; and some of the
determinants which may have led to the development of
these character patterns (1960, p. 1).

Thus, the assumption is that'theée events which were
signlficant in shaping the Jife of an individual remsain with
him, to color the current recollections which he retains of
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his past. Mayman proposes that such memories may provide
sources of inferences concerning determinants leading to the
dcv.lopmnnﬁ.or current character patterns. Oriteria are
provided by Mayman (195ﬁb) which have been found clinically
useful in ratingimemories.rrom the standpoint of psycho-
analytic stages of ego development.’

It is proposed here that the Mayman technique for
.eialnating early experiences should prove fruitful as a
means of testing hypotheses derived from developmental"
theory. Evidently, this approach to devolopnenfal study has
neither been éttempted in systematlc fashion nor Qropoged.

The present study wili employ the evaluation of the
current transference paradiges of individuals. Subjects
will be adolescents and post-adolescents who differ in
certalin relatively.known ways, and for whom di::erences in
development can be assumed on the basis of developmental
theory. Predictions concerning the earlj memories elicited
from the two groups will be made on th§ basis of develop-
mental theory. | '

Relevant Developmental Theory
Personality theoiists who consider the adolescent

period make a common assumption about the individual as he
noirs mafurity. All suppose that development, to this point,
may be divided into more or less cleaiiy definable stages,
an&:that by virtue ot‘sinilgr'génetic predisposition and
environmental opportunity, the vast majority of human boings
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in this oulture have very similar kinds of experiences in
eaoh'st;ge;

It he 1s to make an adequate adjustment later on--
Ausubel (1954) assumes--the individusl, early in his 112e,
comes by a goéd opinion of his personal worth and his
ability to deal effectively with the environment. This
kind of assumption is usual in psychoanalytic theory (Munroe,
1955); Erikson (1959) sees the organism, during the earliest
months, as becoming committed to an attitude of trust or
mistrust of other individuals and the world.

In Ausubel's view, the child's "feeling of personal
worth, importance, and ability to control and manipulate the
environment to his own ends” is derived from a misinterpre-
tation of eariy parental suiservienoe to infantile demands.
Ordinarily, such a misinterpretation is permitted by the
parents to obtain only until the agé of two or three years.
Ads the musculature matures, fhe child is abie to'get about
and involve himself in diffioculty, thereby motivating the
parents to assume a volitionally ascendant role in the

relationship. 4s the parent makes the option,'the seoond
"

stage of ego development--called by Ausubel "satellization
--ig begun. ‘ .

Pollowing a period of negativistic defiance, in
¥hich the child vigorously opposﬁs the surrender of its
‘onnipot&nce, the child's 1nt§r§ction‘w1th the parents becomes
more reallstic, he realizes that he is dependent upon them,
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submits to them, and is accepted and lntrinsically valued
by then.

Satellization is a term unique with Ausubel, but hils
supposition of a phase of negativistic de:iance followed by
aliiance with the parents is common to both orthodox psycho-
dnalytic theory and Erikson's theory. At least the deflance
1; expected in the negativistic, anal phase of development,
in the Freudian view (Munroce, 1955). Oppositionality is a
feature of the Eriksoﬁ devalopmental period resulting in a
decision between autonomy and shame or doubt (Brikson, 1959).

A position of Ausubel which he apparehtly shares at.
least with Erikson has to do with peer grouﬁ relations of
satellizers and non-satellizers. The former are believed to
have greater recourse to conxinuing peer group support during
laﬁér developmantél difficulties. In many ways, Ausubel's
description eérresponds to developments of the latency period
and to Erikson's theme of decision between induéf:y and
inferiority (1959). In the psychoanalytic view, however,
latency is ordinafily made possible by the quiescence of
the.sexnal urge, so that the ohild can then'turn his atteng
tion to peers and school activities (Manroe, 1955). Thus,
psychoanalysis atiributes far less iﬁportance to iatency
. than do Ansubel and Erikson.

Thns, in terms of events during the course of
development, a concensus aﬁong theories would differentiate

between groups of individuals, one of which has demsnstrated
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a sucoessful adjustment, while the other has not. It is the
thesis of the present study that these developmental
differences should be reflected in parallel differences in
transference paradigms revealed by the groups through their
early childhood recollections.

It is proposed here that successful individuals, in
terms of soclial or academic adjustment, will provide, in
their early memories, evidence of satisfaction of oral
needs, a submission to parental authority (with accoipanying
evidence of nagativism), and greater rncoufso to peer group

support than will unsuécesstul individuals.



CEHAPTER II
PROBLEM

' The theoretical positions developed in the previous
sectlon indicate that a study of the current functioning of
individuals should yield evidence of significant events
during the éourse of maturation. In addition, it has been
noted that a projective technigue exists which may provide a
meﬁns for relating contemporary characteristics of individuals
to developmental phases. The purpose of this study was to
investigate further the potential of this projective
technique in the study of development.

Mayman and ofhers (1958a, 1958b, 1960, 1962)
developed the procedure unﬁer consideration. Haymaﬁ's
procedure evaluates 10 memory-responses given by the individual
concerning his early experiences. It also considers wa
storiqs which the 1hdividﬁﬁl remembers as having been
related about him by his parents. A basis for including
the stories wouid appear to be an opinion.of Adler (previ-
ously clited) that it does not matter whether th§ individual
actually roéalls the incidents or has been told. them
'bpcanse even if their parents did tell theﬁ;‘thei have

20
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fixed 1# in their minds and therefore it helpeito tell us
where fheir interest lies™ (1929b, p. 120).

The Mayman preoedure consists of a structured
interview in which there is provision for 1nqu1:y conoerning
ontstending deteils of the scene recalled, the viewpoint
from which it is percelved, age at the time of the incident,
eﬁd any feeling tene eliel@ed by the recollection. The
sﬁbject is encouraged to pfovide a specific incident, rather
than any general, descriptive remarks.

Inienaxyzing the 10 memories and two stories thus
elicited from subjects, Mayman (1962) has reported that
they "are found to fall with remarkable ease” into six
mejor'categories= (1) oral anaclitic relatienship modes,
(2) anal, (3) phallic-intrusive and phallic-loocomotor,

(4) phallic-sexual, (5) oedipal, and (6) latency configura-
tions. Most subjects have d1fficulty in glving their
precise age at the time of the recalled 1ncidepts, but since
the interpretive view 1s one of’conjenperaneity, theoreti-
cally, this should make 1ittle difference. -
f Magyian hag provided deseriptions of memories and
storieeﬂeppropriate to the six major categories. Under
Heqman'e claesif;cafioﬁ, most of the mejor categories are
 divided by at least four, and usuelly more, subolassifica-
tions. Those regarded as of greatest consequence for this
etﬁdy-are oral optimism vs. oral peseimien, anal sublima-

tions and reaction formations vs. anal expnlsivenese and
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retentiveness, and productivi latenoy vs. inferiority snd
withdrawal.

Thé present study compared the childhood memories--as
rated by a group of judges--for individuals who differed 1in
soclial or acaderxic adjustment. Subjects of the study were
near the end of, or 1mﬁed1ately beyond, the adolescent
'sfage of dpvalopmgnt. The first phase of the research was
designed to consider the validity of the Mayman technique
in developmental research. The second rhase consisted of a
‘further application of the téchnique in the area of academic
adjustmsht. '

'On the basis of theories of Ausubel (1954) and
Brikson (1959), and countless clinical ahservatioﬁs, one
woqld prédict'mors successful adjustment for individuals
vho (1) in infangy experienced satisfactory nurturant and
protecfive care from parents or parent surrogates, (2) 1ater
.modified thelr relationships with parents or parent'sﬁrro-
gates in a more realistic fashion (ordinarily‘following a
peiidd of negativism), and (3) subsequently evidenced
succesérul adjustnani throngh‘harmonions’peer ielationships.

If the technigque 1is s:valld one for the étudy of
human developmaent, one would anticipate for individuals
makiﬁg a successful adolescent or pdstQadolesoent‘adjustmant
nenbriea.;eatnring: (1) orai optimism (Ausubel's omnipotent
. stage), (2) anal configurations (Ausubel's negativistio
stage), and (3) productive hten&y (the satellizer's
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alliance with peer groups and extra-familial -adult authori-
ties). For the unsuccessful groups, one would expeot less
likeiihood of oral optimism, an absenoce of anal negativisn,
and fewer prodnctivé latency themes.

The finding of Hedvig (1963) that the immediate 1llfe
situation is of no influence on eariy recollections permitted
the selection of subjects from widely differing-environments
for comparison on developmental experiences of contimuing
characterologlcal significance.

For purposes of this study, individuals who had been
convicted of Iblonieé and who were serving sentenceq in a
penal institution were defined as soclally unbucbessful.
Individuals described by thelr high school as having made
satisfactory disciplinary records and who had no police
records were defined as soclally successful.

For the second phase, subjects Who attalned college
grade records higher then was predicted for theme-on the
basis or.test scores and high school records--were defined
as scholastically successful. Individuals who attained college
_5grade_re¢ords lower than was predicted for them, on.the
same basis, Were defined as scholastically unsuccessful.

'The following hypotheses Were tested in each of the
two phages of the study: “ A
| (1) Successful subjects will present more early
recollectiéns featuring themes of oral eptinism and_fewer
6f oral pessimism then will unsuccessful snBJects.
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(2) Successful subjects will present themes charac-
teristic for ths ansl period, whereas unsuccessful subjects.
will not. _ .
| (3) Successful subJects‘wiil present more themes of
vsnccessm-latenoy than will the-unsucc.easrul.



OHAPTER III
METHOD

‘Bighty subjects were chosen for the present study.
All were white males in good health. None was physically
- handicapped.

Phase 1
Social adjustment was the variable of interest in

this, the validation phase of the study. Forty young men of
comparable age and IQ, as measured by the M Test of

Mentel Meturity, Short Form (OT!H), but differing sharply in

soclal adjustment, were chosen{as subjects.

Iwenty subjects were inmates at Oklahoma State Refor-
matory, Granite, Oklahoma. Each inmate was -serving his
first term in a penal institution, having been convicted
on a relatively minor felonmy, such as auto theft, burglary,
or forgery. The inmates were regardéd' as having been
unsuccessful in socisi adjustment. | 7

The comparison group consisted of 20 recent graduates
of lornan Eigh School, Hormm, Oklshoma. As nearly as
possiblo, _hpy were matched on age and IQ with the 1nma'bes.‘
Nome of the comparison group had been in difficulty with the

25
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law, and high school authorities rated all of them as having
excellent disciplinary records. These subjects were

considered to have made a successful social adjustment.

Ehasge 2

The wvariable of interest in the second phase was
academic adjustment. The two groups considered were composed
of college students and former college students. 411 had
attained sufflciently high scores on the American College
Test (AOT) and hed made sufficiently high grades in high
schooi thét they were presumed to be of at least average
intellectual ability.

A1l had enrolled for the first time in college at
the University of Oklahoma in the fall semester of 1962.
Ind;viduala in the twg'groups were matched on the'basis of
predicted grade point average, as nearly és possible.

The prediction of grade point average was made from
prediction tables derived as part of a study of the 1960
freshman class at the University of Oklahoma.' The study
was conducted by the staff at the University of Cklahoma
Guidénoe Service (Poster, 1964). Variables used in the
prediction were the student's éex, high school grade averagé,
and his c&nyosife score on the ACZ. _

The prediction tables were validated in connection
with the freshman class of 1962. Following the second
validation, it was concluded that the 'coiielafions found
between actusl and predicted GEA's are substantislly higher
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' than are found in most stndioa of this nature.”" 7The actual
correlation between obtaincd and predicted grade point
average wae, on the second validation, 0.70.

. ced
A1l sudjects were seen individually and in private.
Ih the case ‘o: 1nm§.te_s, subjects were seen in an office at
Cklahoma State Reformatory. Oollege and former high school
" gubjects were seen in an office at the University of Oklahoma
Guidance Service or at their homes, at their comvenience.
In.any case, preliminary instrnctiona were glven t6 each

subject as follows:

This is an investigatlion oconoerned with the early
recollections of individuals. The task that you will
be asked to do will involve relating, from as early in
your experience as possible, and no later than 12 years
of age, certain incidents, as you actually recall then.
Some of them will relate to your parents. Others may
.ielate t: inclidents which you may feel rather reluctant

o report. A

I can assure you that whatever information you
provide will be held in striect confidence and that, in
fact, your name will at no tims be assoclated with it,
by any person othsxr than myself. In fact, I am
-interested in the results with regard to groups of
persons, rather than individuals, and you may be sure
that the recollections which you provide will not be
singled out for any purpose which night pron embar-
rassing to you.

You will be given plenty of time to respond on each
section of the procedure we are about to begin, so there
i3 no need to rush. Flease remember that when.I ask
you about early recollectlons, a specific incldent will

- be meh profemd to any soneral, deseriptive ronarks.

To enphasize the con.tidentiality or in.fomtion, the

names of mb:ects were not entered on tho fon which was
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prepared for recordiug early recollections. Instead, in each
case, the group num’er (meaningless to the subject) and date
were entered before the administration was begun.

In prelimin: =y aspects of the 1nterview, ceriain
additionel informat:-n was obtained from subjects which would
permit comparisons =’ the soolio-economic class of subjects.
It was determined wkuther the parents were living, the
combined parental 1li.come, size of home town, and amount of
parental education. | | ’
| _ In elicitinic the first memory, subjects were asked

to: "Think back ax far as you can and try to recall your
very ;arliest memory," As in preliminary instructions, and
for subgsquent segmenis of the interview, subjects were
asked to offer a spuscific 1§cident, ratﬁer thag more general
remarks. | .

When subjee 5 had presented initial recollections to
 thelr apparent satiufaction, they were asked: "What was
your reaction to the events, at the tine?' An effort was
made to diftbrentiato between hearsay and aetual, visual images.

| Snbjects were asked, further, whether or not they
saw o-r felt themseives in the situation as recalled, their
approximate age at the time of the incident, and any feeling
tone evoked by the reoollection. This standard procedure
was repeatgd as.thc subject was aéked to relate his next -
earliest memory, his earliest and next oaxiiest.nsnories of

nothgr; his two eaaiiest ncnoribs’ot father, his happlest and
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most unhappy memories, two storles which his family or
friends have told about him from his childhood (whether or
not he remembered the incidents portrayed), any.‘nenory vhich
he regarded as "very special, " and one other memory which
may have occuri'e'd to the subje.ct- during the course of the
questionnaire administration.

It should be noted that the parénts. generally appear
in other memories than the ones called for in regard to the
mother and father. In fact, scoring is not related to
parental or other figures. Subjects were merely asked nof
to duplicate memories and were asked to produce twelve
distinct memories and stories. A standard Procedure provided
by }hyman for collect.'mg specific kinds of recollections in

briefer form, for the purposes of testing the limits of “
'selébti.ve recall, was omitted.

The twelve mémories obtained by the above procedure
were rated by three volunteer Jjudges, each of whom held the
doctor of phlilosophy degree in psychology. When they rated
the nemoriés, the Judges were not told to which experimental
group the subject belonged. | | |

. The rating of Judges was done by concensus, and the
rmemory protocols were considered by the Judées as a group.
Judges Were bound by a set of rating criteria Which were
slightly modified from that used by Haynan These lncluded
general statements abont the characteristics of memories

scorable in a given catesory, as wvell as sample memories for
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the purpose of illustration. The modified criteria are
given as Appendix B. | A

Mayman has broken down the six major qategories in
three stages, in most cases. For 1nstan§e, oral configura-
tions are subdivided into oral optimistic and oral pessimistic
memories. Three major themes are proposed under oral
pessimistic memories: (1) basic misfrust, (2) deprivation.
or lnsufficient suéplieé éf attention, fbod; 6r love, and
(3) aggressive reactions to frustration or deprivation. The
further breakdown 1nclud§s, in the case of basic mistrust,
(a) danger of personal extinction and (b) bdleak, empty
aloneness, anaclitic depression, and traumatic separation.

Only the more general categories were considered in
the present study. The oral configuratlons were reduced to
oral peésimiam and oral optimism. In the case of anal
configurations, recollections were subdivided into (1) those
featuring retentiveness or expulsiveness and (2) those
featuring sublimations and reaction formations. Each of
the two phallic configurations was reduced to (1) active
and (2)’passive or receptive forms. Oedipal memories were
sorted into (1) hostile-competitive and (2) positive |
harmonious classes. Iatenocy memories weio‘subdivided into
those featuring (1) productivity and positive self-esteen
and (2) inferiority, withdrawal, and iselation from or
rgjeétipn by thé peer group. |

The scores for analysis consisted of the number of
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memories for each individual falling within a particular
sub-category. The following group compariqoné Were made
with regard to the first part of the study:

(1) The oral.period-~the high school (comparison)
gioup waé éxpected to present more early recoileotions
featuring themes of oral optimism and.fewer of oral pessimism
than the inmate group.

(2) The anal period--the comparison group was
ezpected-té pfesent themes characteristic for fhe aﬁal
perliod, whereas the inmate group was not.

(3) The iatency p@riqd-;the comparison group was
expected tb present more themsé of a successful latency than
was the 1nmate group. ol

The following sroup comparisons were meda with regard
to the second phase:

(1) T™e oral period--the HA group was expected to
present mofe earlf recollectiong fgatnring éhemes of oral
optimism and fewer of oral pessimism than the LA group.

(2) The anal period-- he HA group was expected to
present more themes characteristic for the anal period than
the L{ group.

(3) The latency period--the HA group was expected to
present more themes characteristic of & successful latency -
than'was the LA group.

!he data were anklyzed by means of analysis of
variance. Individual comparisons were made by means of the
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Maltiple Range Test (Duncan, 1955). The .05 level of

significance was used'to accept oi' rejerot the hypotheses.



CHAPTER IV
RESULTS
The results of this investigation will be presented
separately for Phases 1 and 2, including presentatlons of
matching variables for the subjects. Subsequently, all four
groups of subjects will be compared.
Fhage 1
Phase 1 (the validation phase) included two groups,
one composed of étate reformatory 1nm§tes and the second
composed of recent high school graduates. All the graduates
had been certified by high school authorities as having

excellent discip;inary records. The high school group will

hereafter be referred to as the comparison group.

Table 1

Matching of the Inmate and Comparlison
Groups on Age and IQ

Inmates Comparison '

Variable Mean Sigma Range - Mgan Sigma  Range
Age  19.55 2.17  17-23 18.26 0.54 17-19
IQ  107.65 6.49 101-122  107.60 6.47 100-122

35
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While the inmate and comparison groups were matohed
as olosely as possible on IQ, it was not possible to match
thém exactly on age. d4s sﬁown in Table 1, the inmates were
éomewhat older than were comparisoh group members. Seven of
.the 20 irmates were mbre than 19 years of age, whereas none

of the comparison group was older than 19.

Table 2
Analyasis of Variance for the Validation Phase

' Sum of Variance
Source Squares afg Bgtimate F
Total 542.06 479
Between Subjects 0.00 39 0.00
- Batween Groups 0.00 1 0.00
Within Subjects 942.00 440
Sub-categories  2.00 1 2,00 2,36
Developmontal .
Periods 449,43 5  89.89 106.17**
Sub-categories
by Groups 1.23 1 1.23 1.45
Sub-categories .
by Periods 53.22 5 10.64 12.57
Periods by Groups  10.37 5 2.07 2.45"
Sub-ocategories ‘
%fnaﬁgps_ o 71.87 5 14,37 16.97™"
Remainder 353.88 418 0.85 |

*pd05 "ol
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Results of the analysis of variance for the validatlion

phase appear as Table 2.. Individual comparisons of groups
on the negative and positive sub-categories within develop-
mental periods appear as Table 3. Individﬁal comparisons of
groups on developmental périods, wifhont regard to sub-

categories appear as Table 4.

Iable 3

Individual Oomparisons on Sub-Oategories
for the Validation Fhase
(Groups by Periods by Sub-OCategories)

Mean FNumber of Respgggggr

Periods  Sub-oategories - Inmates Comparison
: ence
i
Pessimism 2.65 1.55 1.10
Oral Optimism 1.85 1.90 0.05
Retentive-Expulsive 0.65 1.10 0.45
Apal Adaptive 0.00 0.35 0.35
Phallic- Passive 1.85 2.10 0.25
Iocomotor Active 3.25 3.50 0.25
Phallic- Inceptive 0.20 0435 0.15
Sexmal Intrusive 0.30 0.05 0.25
0o Hostile~Competitive 0.35 0.05 0.30
dipal  pogitive-Harmoniems 0.20 0.25 0.05
. Inf.rlonty 0.05 - 0.20 0.15
letency  productivity 0.65 0.60  0.05

*r Co1

As shown in Table 2, both groups gave particular
emphasis to some developmental periods and significantly
less to others (F for developmental periods). Together, the
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tWo groups emphasized different sub-categorles in different
.periods. For instanoe, Table 3 reveals that thé twWwo groups,
together, emphasize the i'etentin-expul.sive category for the
anal periocd, but the active sub-category for the phallic-
locomotor period. The significant P for sub-categories by
groups by perlods shows that the two groups emphasized
different sub-categories under different periods.

Table 4

Individual Comparisons on Developmental
Period for the Validation Phase
(Groups by Periods)

Moan Number of Responses

Perilods Inmates Comparison Difference
Oral 4.50 3.45 1.05**
Anal 0.65 1.45 o.ao,*‘
Phellic-Locomotor 5.10 5.60 0.50 |
Phallic-Sexual 0.50 0.40 0.10
Oedipal 0.55 C0.30 0.25
Iatency 0.70 0.80 0.10

o5 "rcor

Hypothegig 1. The initial hypothesis stated that
tl‘ge comparison gi.‘oup was expected to present more early
iooollcctions featuring thei’is of bral ojtiﬁisn and fewer
of oral pessimism than the inmate group. ITable 3 shows that
the oomparison group did proécit aisniﬁo#xitly fewer early
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reocolleotions featuring themes of oral pessimism than did
fhe inmates. However, the difference between the two groups
with regard to oral optimism was not significant.

Hypothesis 2. The seoond hypothesis stated that the
- comparison group was exj)eoted to0 present more early recollec-
tions featuring themes characterlstic for the anal period
than would inmates. Table 4 shows that the comparison group
did, in fact, present more such themes. |

m 3+ The third hypothesis was ooncerned
with themes characteristic for the latency perlod, the
comparison group being expected to present more such themes.
As shown in Teble 4, no significant differences were found
" with regard to latency memories.

Other differences between the two groups, which have
no .direct bearing on the 'experimental hypbtheses, az;e ~
presented below, under éecondary findings. |

FPhage 2

"~ Phase 2 (also referred to-as the-app;icat&onrphase)
included two groups, a high achievement (HA) group, -which,'
on the average, attalned grades ‘about one grade point
greater than was predicted for them, and a low achievement
(ILA) group which, on the average, attained grades ai:out one
grade point lovér than was predicted for them. Matching
variables for the application phase are shown in Table 5.
The mean attained GPA's for the two groups differed by
alnost two grade points--or the difference between a "BY
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Table 5

Comparison of the HA and LA Groups on Predicted
- and Attalned GPA's and the Ditference

S I
—— S

~ HA ' LA
GPA Mean Sigma Range Mean Sigma Range

Predicted 1.99 0.58 0.64=2.95 2.04 0.54 1.12-2.99
Attalned  2.93 0.40 1.92-3.54 1.00 0.63 0.00-2.31
Difference 0.94 0.36 0:23-1.75 1.04 0.42 0.49-2.08

and a "D". Both groups were predicted to be "Average" or
noh stﬁdénts. The HA group attained approximétely a "B"
éﬁérage; while the LA group attained a "D" average. -

Results of the anslysis of variance for the appli-
cation phase are presentgd ;nTable 6. As in the initial
phase, individual comparisons of groups by sub-categories
appear as Table 7. Imdividual compérisons of groups by
_ developﬁgntal periods, without regard to sub-categories,
appear as Téble 8.

The significant F for sub-categories reveals that
the two groups tended to emphasize one sub-category more
than another, across all developmental periods. The
signifieant F for developmental pertads reveals that the two
groups emphasgized some dovelopnontal periods (for inatance,
oral and phallic-locomotor) more than others (for 1natanoe,
phallic-sexual and oedipal), as was the case in the tirnt
phase. In the case of snb-categories by perlods, the two
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Table 6

gis of Variance for
the Appllioation Phase

Sum of Variance
Source » Squares a£ Egtimate F
Total 962,00 479
Between
Subjects 0.00 39 0.00
Between -
Groups 0.00 1 0.00
Within Subjects 962.00 440
Sub-categories 10.80 1 10.80 13.54™*
Developmental -
Periods - 526.42 5 105.29 132.02_~ :
Sub=-categories
by Groups 0.03 1 0.03 0.04
Sub-categories
by Periods 43,28 5 8.66 10.85%**
Sn:-c;:;gogieg
Y . 0as by
@Groups 46.38 5 9.28 11.63??*
Remainder 333.37 418 0.80 .

*4p .00
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groups, together, emphasized different sub-categories in

different periods. For instance, as shown in Table 7, they

more heavily emphssiied the retentive-expuisive sub-category

for the anal period, but the active sub-category for the

phallic;sexnal pexriod.

Table 7

Individual Comparisons on Sub-dategories
: for the Application Fhase
(Groups by Periods by Snb-Oategories)

et

Mean Number of Responses

Periods Sub-categories HA IA Difference
Pessimism 1.65 1.60 6.05
Oral Optimism 1.70 1.65 0.05
Retentive-Expulsive 0.60 0.70 0.10
Anal Adaptive 0.10 0.10 0.00
Phallic~ Pagsive 2.60 2.35 0.25
Looomotor Active 3.55 3.60 0.05
Phallic- Inceptive 0.00 0.25 0.25
.Sexual Intrusive 0.10 0.05 0.05
Hostile-Competitive 0.05 0.00 0.05
Osdipal Positive-Harmomious  0.35  0.05 0.30
Inferiority 0.15 0.25  0.10
Iatency Productivity 1.15 1.40 0.25

None significant.

Hypothegegs. HNone of the three hypotheses for the

applicétion phase was supported.

Further, the two groups

did not differ on any of the develdpnantal periods or

sub-categories, as shown in Tables 7 and 8.
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» Table 8

Individual Oomparisons on Developmental
Period for the Application Fhase
(Groups by Periods)

A A

Msan Number of Responses

Period HA LA Difference
Oral 3.35 3.25 0.10
Angl : 0.70 0.80 - 0.10
Phallic-Iocomotor 6.15 5.95 0.20
Phallic=Sexual 0.10 0.30 0.20
Oedipal 0.40 0.05 0.35
Iatency 1.30 1.65 0.35

Hohe significant.

As in 'the case of the validation phase, additional
~ findings for this portion of the study, not strictly relevant
for the hypotheses, will be considered below, under

secondary findings.

Combined Apalysis
So that all four groups of the present study might
' be compared, and so that secondary ﬁndings might be thrown
into sharper relief, an overall analyslis of varlance was
done. The analysis is presented as Table 9. Table 10 shows
all means for the four groups,- and iﬁdividnal comparisons
among the four groups on periods and sub-categories are
presentsd as Tables 11 through 17. '.



Table 9

Analyslis of Variance
for Al1l Groups

Sum of Variance
Source Squares arf Egtimate ®
Total 1,904.00 959
Between
Subjects 0.00 79 0.00
Between
Groups 0.00 1 0.00
Within Subjects 1,904.00 880
Sub-categories 12.15 1 12.15  14.96"""
Developmental e
Periods 959.21 5 191.84 236.267
Sub-categories |
by Groups 1.92 5 0.64 0.79
Groups by '
Periods 28.74 15 1.92 2.36**
Sub~categories *aw
by Groups 87.99 15 17.60 21.674 '
Su:-cg;egorigs
y Groups DYy : '
Periods 135.54 15 9.04  11.13"**
Remainder 678.45 836 0.81
**+*p Coo1

*p o1
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Table 10
Mgans for All Four Groups

Perilod Sub-categories Inmates Comparison HA LA
. Pessimism 2.65 1.55 1.65 1.60

Oral Optimism 1.85 1.90 1.70 1.65
Retentive-Expulsive 0.65 _ 1.10 0.60 0.70

Apal Adaptive 0.00 0.35 0.10 0.10
Locomotor Actlve : 3.25 3.50 3.55 3.60
Phallic- Inceptive 0.20 0.35 0.00 0.25
Sexual  Intiusive 0.30 0.05 0.10 0.05
Hostile-COompetitive 0.35 0.05 0.05 0.00

Oedipal  pyg3tive-Harmonious O.20 0.25 0.35 0.05
" Inferiority 0.05 0.20  0.15 0.25
latency  productivity 0.65 0.60  1.15 1.40

The f£indings with regard to the oral developmental
period are made more evident in Tables 11 and 12. Inmates
exceeded all others in emphasis on the oral period (Table ll),
and virtually all of this difference can be accounted for

in their mich greater emphasis on oral pessimism (Table 12)
The HA, m, and comparison groups did not differ among
themselves with regard to oral pessimism. There were no

differonoes among the four groups on oral optimism.
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Table 11
Differences Bestween Oral Period Means

———

—

Differences
Groups Oomparison ' HA IA
Inmates 1.05** 1.5 1.25"*
Comparison 0.10 0.20
HA , 0.10
**p (.01
Table 12

Differences Between Oral Pessimism Means

Differences
Groups Comparison . HA LA
Tnmates 1.10"* 1.00™* 1.05"*
Comparison 0.10 - 0.05
HL - 0 005

e

*e (o1

As shown in Table 13, the comparison group alone
stands out among the four groups in rega.rd to the anal
developmental period. There were no ditrerenoes among the

groups wlth regard to anal sub-categories.
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Table 13
Differences Between Anal Perliod Means

Groups Comparison HA LA

Inmates 0.80%** 0.05 0.15
Comparison ‘ 0.75** 0.65%*
HA 0.10
*e o1
Table 14

Differences Betii'eeﬁ Phallic-Locomotor Means

——
S

—
R—

Differences
Groups . Comparison HA LA
Inmates 0.50 1.05"* 0.85%*
Comparison 0.75? 0.65™"
HA | 0.10

p Go1

The inmate and ocomparison groups presented ‘signiﬁ.-'
cantly fewer phallio-locomtorithemes than either the HA or
IA groups (Table 14). In the case of the HA group, these
dif.ferenceé can be éocounted for primarily in terms of
phallic-lotomotor memories rated as passive or receptive in
orientation (Table 15). As shown in Tabie 15, the HA and
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LA groups again did not differ, although HA exceeded both
the first phase groups, Whereas LA exceeded neither.

. Table 15
Differences Bgtween Passive FPhallic-Iocomotor Means

Differences :
Groups Comparison HA LA
Innates 0.25 o.75f* 0.50
Compar‘l son ’ 0. 50 O. 25
HA . 0.25
*p Go1
Table 16

Differences Between Iatency Period Megns

— Differences
Groups Comparison : "HA : LA
Inmates 0.10 0.60 0.95**
Comparison _ 0.50 . 0.85™*

*p K01

In Tables 16 and 17, differences between means for
the ronr' groups for the latency developmental period and

for positive latency experiences are shown, respectively.
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Table 17
Differences Bstween Positive letency Msans

|

——
—

M
S

Differences
Groups Conparison_ HA LA
Innates 0.05 0.40 0.75™*
Comparison 0.55 0'80**

*p (.01

The LA_group emphasized thlis memory response to a greatdr

' exiont than either first phase group. The first phase

groups did not differ on latency, nor did the HA group
differ from them. There were no differences among the groups
with regard to the isolation or withdrawal sub-category.
However, LA emphasized memories teafuring conatrﬁctive

soclial activity to a greater extent than either the inmate

or comparison groups.

Secondary Findings ]
Following oollccfion of data for the validation

phase, it was noted that inmates presented more themes of
physical 1njﬁry to themselves than did the ooﬁparison group.
The same re¢latiomship held with regard to the HA and LA
groups, the latter compiling thc_largor number of physical
injury themes. This was, im faot, the only variable onJ
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which the LA and HA groups differed, significantly, when they
were 6onsidorod independently of the fhase 1 groups. Inmates
‘pregented 25 memories of physical injury, the low achlievers
23, and the HA and comparison groups 11 each.

" Since the assumption of independence was tenable in
these cases, the hypothesis of no difference was tested by
means of Chi square. In the case of the validation phase,
the resulting Ohl square was 5.44; P <{.02. TPor the appli-
cation phase, the Chi square resulting was 4,24; P <.05.



CHAPTER V
DISCUSSION

It has been proposed that memories are as selective
as perceptual processes, having relevanée for the contemporary
personalityvand life situation of the individual. Iurthér,
it is believed that one's memories not only can serve a
significant role in helping one to understand an individual,
bnt;_in addition, recollections might provide valuable data
in studying the deveiopmsntal significance of certain
classes of events or experiences.

Mayman (1958a, 1958b, 1960, 1962) has done some
ploneering workiin the development of a feehniqne for
systematically eliciting and categorizing early hcmories,
and it is this technique which the present study utilized
for exploratory purposes. The Mayman procedure was modified
to some extent so that rather gross indications of early
develcpment could be scored 1n relatively objective fashion.
. To facilitate such exploration, early memories were
elicited from each member of ?wo relatively "kmown" groups
of individuals: (1) graduating high school senlors with
good disciplinary records and (2) nt;te reformatory inmates.

49
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The same early memories procedure also was applied with two
relatively "unknown" groups of individuals, one of whick did
better than.was exp;ctqd and the other poorer than expected
in their first semester of college study.

It is felt that fhe use of such atyplcal groups 1is
Justified in that the goal of the study is the development
of an oxperinsntal-prboednro, and notlin making general
statements about people or classes of individuals. This
discussion, then, will be primarily concerned with the
technique and its valldity.

The Validation Fhase

The BEarly Memories Inventory produced results which
significantly discriminated th§ inmates from the compafison
group»oh_tho basis of memories involving oral pessimism,
Theres was no signit;cant difference between the inmate and
comparison groups with regard to oral optimistic memory
Tresponses.

Mogt of the oral memories of inmates reflected
frustrations of oral needs, threats to survival, and the
like. All of these, one épconlgtos, would color the world
a8 a damgerous impsdiment, Tather than a fleld of optimisti-
cally viewed opportunities for development. ZThe feeling
tone of such recollections is exemplified in the following:

(Earliest memory of mother) I was about six when

she had my little brother. She was in the hospital for
a While. I stayed with a next-door neighbor.  She came

home and had my little brother with her. I was happy
when she came back. While I was stayling at the
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neishbors' I kept wishing she'd come home and asking
when she'd come back. I was just told she was in the

hospital, sick.

- (Story told about him) My mother told me about one
time I had the measles. There was snow on the ground.
It was right after I was born. I nearly died. Dad
Walked several miles through the snow to get me a doctor.

(Earliest memory of mother) I was about eight or
nine. She had my little brother. I stayed at my grand-
mother's house. She went to tho hospital. I felt

strange, down at my grandmother's house, my mother not
around.

In contrast to these are some examples of "mlissing
parent" msmories offersd by mexbers of the compariéon group.
Ih.sc,.howevor, Were scored as oral optimistic:

| (Second earliest memory of father) Mother had gone
to work in (a variety store) during the Christmas rush.
Nearly every night my father would take us to the show
and give us a8 dime to spend. Mother would get off about
9 p.m. I enjoyed going to a movie nearly every night.

(Happlest memory) It was on my fifth birthday. We

had gone to California. Dad was working and couldn't
come out with us--my mother, brother, and me. On my
birthday, he came and gave me & bubble-blowing set, or
something like that. If I had more fun with anything I
don't remember it. . ' :

The inmates produced a mean of 4.50 memories involving
orality, while the comparison group had a significantly lower
mean of 3.40. This difference, Which is the most dlstin-
gulshing characteristic of the two groups' memories,
certalnly reflects the oxyoctod deticionoy_in the personality
dovulopnsnt'ot iﬁmatos. While the pessimistic memories
(e.g. abandonment, threats to,ezistenpé, frustrations) were
more expected, the optimistic memories given by the inmates

seemed, to the individuals rating them, to reflect the wish
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or the need :tor a successful murturant relatlonship, which
probadbly had not existed in a large number of cases.

It 1s rolova.nt here %o connider ‘additlonal data
about family baokgronnd which were collected a.long with the
memories. ZFourteen of the 20 inmates were from tanglbly
broken homes. That is, one or both parents were dead, or
the parents were divproed or Eebé.rated.

Anong the .remaining six, there was clear evidence,
in four ‘casei, of emotional separation of the subject fron
one or both pa're'nts. Certain statements by the inmates
11lustrate the point: ’

I never could get along with Dad.

I looked on Dad a;s the person who came home once a
week and brought me a toy. . My Daddy was an habitual
drinker but not an alcoholic. My mother would never
let me have friends over when he was drinking.

In another case, the father was away from home for
many years during the subject's childhood and received only
minimal reference in recollectlons. In more than one of the
slx cases which did ﬁot include a tangibly broken home, there
we;'e‘ several recollections of destructive acting out i:y
parents. In addition, the chilil was often supported in
: similarly destructive acting out by the ﬁ.rents. l‘ights
and alcoholic displays on the part of the parents woro
-almost a regular feature. Thus, 18 of the 20 inmates were
from broken homes, for all jracti_cal purposes. ‘

In rather sharp contrast to the inmates, the
conparisoxi group included only three individuals from
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tangibly broken homes. The death of the father Was
responsiblg.ror'%he separation in two of the three cases.
There Was only ums home broken by divorce.
| Even in these three cases, however, the situnation

was somewhat different, since in each case of the father's
death, the larger family context provided a consistent
-“rathoring“ figure. In'ons case, the subject and his mother
lived with the grandparents, the grandfather consistently
assuning thc role of the fnthor. in the other case, the
subaect was 10 yeazs 0ld at the father's death and other
adult males of the parpnxs families then assumed.paternal
roles. In the single case 1nrolviﬁg divoibe of the parehts,
that divprce.did not come until after the period covered by
the early childhood memories (up to 13 years of age). ’

' With regard to family'resonrces other than the
parents, again there were strliking ditterencos between the
1nnlte and comparison individuals, even when the basic
family constellatipn romnined intact. OComparison group
members gave evidence of mmch steater avallability of
unbles, aunts, grandparents, and otﬁor relatives, and it
appéared that these relatives were 1nportant'sourc§s of
identification for the subjects. For instance, it ias quite
common for conparison'gronp members to retér to a strong
attachment foi a érandfather, but snch'reroréﬁoes Were rare
nmbng 1nma€es. |

| Relative to the anal period, lnmates presented
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.signirioantly fewer memories of encounter with authority
than the cbmparison group. Individuals in the oomparison
group gave an average of 1.45 memoriés'inwolving anality,
while the mean for the inmate group was 0.65. For the inmate
group, when encounters with authority, relative to the anal
period.»did.oconr, they were exclusively passive-aggressive
or unoontrolledly expulsive in nature. In contrast, the
comparison group gfave evidence of a tendency toward oon-
formity with authority by means of reactlon formatlons and
suilimations.
With reéard to‘the latency period, the two groups
did not differ, the immates producing a mean 6£ 0.70 latency
recollections, and comparison group members relating an
average of 0.80-latency memories.
In summary, then, Wé may say of the two valldation
Phase sronps‘that the inmetes showed greater evidence of
having formed an attitude of basic mistrﬁst with regard to
the world, that they experiencod a lack of fulflllment, and
that there 1s about them an air of dissatisfaction, of sour
reseﬁtnsnt. There is further evidence that they do not
merely yearn for that which they feel is missing in their
lives, but were aggressively demanding and grasping, the
fruits of such actlon never filling the vold ieft by early
~ deprivation.- ’ ' |
Mayman interprets memories of oral deprivation as
" referring "back to the earliest forms of child-mother and
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child-world relationships." In this phase, the child's
survival depehﬂs upon the iove provided by parents. The
absence of such feeling of the parent for the child may
leave the latter with a life-long sense of "impending
disintegration.”" Iosses at this period are'likoly to be
more severe in iheir consequences than failurés at any other

perilod:
Wishes are relatively undifferentiated, and easily
"f£lood' the ego-system. Not to be fed is a more 'total’
frustration than failure at a later age to obtain some
coveted object, because at the earlier anaclitic stage
there are virtually no resources to which an infant can
turn for solace or escape (1958b).

"In psychiatric torminoiogy, ihen, we Wwould refer to
the iznmates as giving considerable evidence of "oral
chéractor" formation, a deviant pattern described by
Erikson as being characterized by fears "of being left
enpty, or simply of béing left, and also.ot being starved of
stimlation." The later effects of such feelings may be
expressed in "a cruel need to get and take in ways harmful
to others” (1§59, p. 61).

It might be inferred that, being rejected by their
parents in ways which deprived them of satis:iction of oral
needs, the inmates, as well, were given no disciplinary
support which they could asgsimilate, in contrast to the
. comparison group. The latter often gave evidence of
harnbnians adjustment to aﬁthority which was‘nsver the case
among inmates. Rebellion 1s, indeed, to bo_éxjected, and

there was usually evidence of it, but there was much more

-
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evide_nee of it among comparison group members than among
inmates.

Acoording to Mayman (1958b) difficulties of the anal
period oceur as "the child . . . has advanced to more '
differentiated: eelt-oeher relationship mbdee, and the
confliot now concerns where and how his own ego boundaries
shall be dravn . . ." The critlcal issue here is the
"pitting of the child's will against the parents'." The
ehi.ld mst. eeeome differentiated rroﬁ those on whoﬁ he must
. depend, and he m'st‘ find for himself some means of main-
taining a satisfactory relationship with the’ parents. -

On the basis of data from the validation phase, we
would oonclude that the Mayman technique for the study of
early recollections has been demonstrated to be of eoneiderable

value in the study of eueh extreme groups as were conslidered

here.

The Appllcation FPhage
The HA end LA groups did not differ, in their
memory responses, in any of the j»redicted weys. Some
aifferences between the groups were noted i'a.'f.‘I:e:r:-‘t:he-;ra.ct, "
and these suggest methods for ."eharpeni;s".the technique .

under consideration. They w:lll de dieeueeed below.

Combined Analysis
The most striking result of the comparisons among
all four of the groups had to do with the sequentially
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zreater emphasis on developmental periods. From the overall
standpoint, it can be sald that the four groups were more
alike in their responses to the developmental periods than
they were different. The phallic-locomotor period received

. greatest emphagils, individugls of the four groups producing

a mean of 5.70 recollections rated as falling in this
category. The mean for the oral perlod was 3.625; for latency,
1.1125; for ansl, 0,90, and for oedipal and phallic-sexual,
0.325. |

The pattern of emphasis did not vary among groups,
although for the 1nmates, there was very little difference
in emphasis between oral and phallic pariods. -The inmates
produced a mean of 4.50 recollections scorable as oral and
5.10 scorable as phallic-locomotor.
' More than any other group,:-the inmates repoxrted
memories scorable as oral. As notéd, they produced a mean
of 4.50, compared to means of 3.40, 3.35, and 3.25 for the
comparison, HA, and LA groups, in that order.A T.2 latter
three groups did aot differ among themselves, although the
1nmate mean wasg significantly dirfbrant from all three.

' This result lends further support to the interpre-
tation of the inmate responses as evidence of oral pessi-
migstic character development. All differences among the
groups on oral responses can be accounted for.by the;r ,
differences 1n’ora1 pessimistic responses. The inmates

produced a mean of 2,65 such responses, oompéred to meaas
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of 1.55, 1.65, and 1.60 for the comparison, HA, and LA
groups, respectively. The four groups did not differ in the
prodnctioh of oral optimistic responses.

It might be pointed out here that the hypothesis
formlated wWith reference to oral optimism predicted that the
comparison and high achlevement  roups would produce more
oral optimistic themes, and thus would giye evidence of what
Erikson calls "oral optimistic character" formation. He
describes such individuals as ones who have "learned to
make giving and receiving the most 1mportant.th1ng in 1ife"

- (1959, p. 62). This characterological tendency is somevwhat
like the orai receptive orientation described by Manroe:

The receptive orlentation antlcipates and deeply

requires support from the outside--from parents, friends,

- authorities, God. By themsslves, people with this orien-
tation feel helpless and alone. Optimistio, friendly,
loving, when things go well, they easily become anxious
and distraught at any rebuff or equivocation on the part
of authorities on which they depend. The strength of
their masters 1s essential to their security, even if
the masters are selfish and cruel (1955, p. 469).

A consideration of the anal deielopmsntal period
threw the four groups into a different perspbctives Here,
the comparison group stood out over all others, attaining a
mean in anal memories of 1.45, compared: to means of 0.65,
0.70, and 0.80 for the inmate, HA, and LA groups in that
order. | |

It can be concluded, then, that the only onme of the
four groups chosen with particular emphasis on conformity

to authority has produced more memories of early,
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anal-charaoteri;tic, conflict with authority, the oonfliots
rather clearly detining the oomparison group members as
subordinates. That they are not now merely submissive to
anthoflty, but able to assume authority is indicated by the
fact that oomparison group members included class offlcers,
" including the Elaas president, and two or three outstanding
athletes, including the football captain. A large mumber of
these individuals, although living at home, were partially
selfhsupporting

. We could_most safely say that they evidence, in
their charaoterolcgical development, some'oharacferistics
of what Erlkson terms the "oompulslve personality, " with its
traits of punctnality, cleanliness, and confbrmity. An |
observation of the experimenter is relevant in this case.
0f all rour.groups, the oomparison and HA groups were most
cooperative when asked to participate in thefétudy. In
fact, more comparison group members participated than were
required by the reseafch design.

Differences among the groups are>also apparent with
regard to category Ill--phallic-locomotor activity. Here,
the two college groups produced significantly more memories
than either.group of the initlal phase. The HA and LA
individuals did not differ signiticantly; producing means of
| 6.15 and 5.95, respectively. In contrast, the inmate and
comparison groups produced means of 5.10 and 5.60, in that
order. The latter difference was not statistically signifi-

oant,



60
The inmate group, then,'givee 1ittle evidence, in
comparison to other groups, of concern with "assertiveness,

conquest or mastery," in Mayman's words:

.The modal characteristic of these memories is that
of meeting the world head on or of making a self-assertive,
intrusive impact upon one's surroundings so that one 1s
admired, respected or feared for his-size, povwer, or

effectiveness. .

Vhilg the means for the second phase groups were
somewhat greater than that for the validation phase groups,
with regard to aéiivu-phallic-locomotor memories, much of
the discrepancy for the'Hl'gronp is produced from the stand-
point of passive or receptive phallic recollections. With
regard to the latter olassification, means for the-inmate,
comparison, HA, and LA groups were, respectively, 1.85,
’é;lo, 2.60, and 2.35, the HA group exceeding inmates signifi-
cantly. -

In contrast to at least the inmates, then, the high
échievers present more.recollections of passive phallic-
locomotor activities and of being the object of phallic-
aggressive assault. With regard to these two categorles,

Mayman points out:

We should avoid the preconception that such passive
gttitudes . . . are characteristic only of women. --Such
passive memories do ocour in men. One should be careful
not to assume that every passive self-representation by
a man 18 based upon an oral-anaclitic relationship mode;
passive memories may represent a passive-feminine
disposition at the phallic level.

Other passive phallic-locomotor memories may represgent

quite the opposite of triumph in that the subject represents
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himgelf as the obJect of assault or as being overpowered.
In consequence of such a role, the subject may become timid,
oohpliant, or subdued. "Such a memory may be a vehicle for
'1mplidity éayiné 'look héw cruelly I have been handled by
pabéle (or by fate).'" |

This is not té say that there was much of this note
in the phallic recollections of high achlievers. In fact, the
present study was s6 designed that such fine differentia-
tions could not be made. XNor is it true that any of the four
groups presented more passive than active phallic recollec=-
tlons. The two college groups presented more of both active
and passive phallic-locomotor. The difference between
active and passive was smaller in the case of over-achievers,
however. Until finer distinctions can be made, however,
one can merely speculate about the contribution of passive-
reminign tendencies to college achievement in males., It was
previously noted, however, that the oomparison (anal) group
and the high'achievers were more cooperétive than thé other
two g:oups;' It may be that they are characteristically
domplignt in regard to individuals or institutions ﬁhom
they percelive as authorities. |

bey few memory reéponsas were scorable as talling
in the phallic-semal and oedipal categories by any of the
four groups, and no differences in these two categories were
statistically significant. |

More thah elther first phase group, the low achievers



62
emphasized the latency period of develorment. LA members
produced a mean of 1.65 such recollections, in contrast to
means of 1.30, 0.80, and 0.70 for the HA, comparison, and
inmate groups. Although the second phase groups did not B
differ with regard to sub-catégories, thevLL group was
slgnificantly different from the inmate and comparison
groups with regard to prbductive latency, the means for this
-sub=category being 1.40, 1l.15, O.60,lahd 0.65 for the LA,
HA, comparison, and inmate groups, respectively.

Mayman's interpretation of latency memories is
somewhat more ambiguous than for the preceding categorles.
It seems clear that they apply to relafionships with peer
groups, in contrast to family relationshipks. But one may
8lso infer that this period "may be hypercathected by an
individual to avold the recall of painful memories from an
earlier period,” according to Mayman. |

Thus, tﬁo possible interpretations remain, with
regard to this period. First, the low achievers may have
emphaglzed socialization'with peers to a greater extent than
- the inmate and comparison groups. Secondly, it may also be
inferred that they emphasize this theme &s one means of '
avoiding painful memories from an earlier period.

. The latter interpretation seems rather unlikely,
however, in that the HA and LA groups did not differ in
thgir overall nmphasis'on.thc sub=categories, one of which

could be considered more negative im tome or unfavorable for
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development than the other. Where the two groups did differ
in this regard--with respect to themes of persomal injury,
whiéh will be discussed later--the low achlievement group
emphasized such themes, in contrast to the HA group.

To summarize, it can be concluded that the inmates
gave greater indication of oral pessimistic characteristics
than any other group, and less emphasis on passive phallic-
locomotor activities than the second phase groups. 7

The oomparison gronb placed greatest emphasis on
anal content in memory responses. The low-achlevement group
placsd greater emphasis on latency than the first phase
groups. ' , '

For the high achiévement group, thgre was greater
emphasis on phallic-locomotor activities than by the first
phase groups, much of tkis attributable to passive orienta-

tion.

Secondary Findings

Most striking among the.unpredicted-findings had to
do with the production of themes of personal injury. - Most
clearly of all score cétegories, it difterentiateé bet&aen
the successful and unkuccesaful 1ndividugls in the prpsent
study. -Inmates presented a mean of 1.25 such recollections,
-thg LA group a meaﬁ of 1.15, and the HA and comparison
groups means ot'o.55.

As noted, none of the subjects was physically

handicapped, and there was no evidence from any other source
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that physical injury had played a major role in the struc-
turing of their lives. in addition, the physical injuries
méntioned we;é ordinarilj not manr in their consequenceg--a
fall 1nto_a'cactus, a fall ffpm a horse or bicycle, a blow
.from an older sibling ;r playmate, or being pierced or
" slashed, in a minor way, ﬁy a.sharp objocf;

According to Mayman's procedure, such resollections,
depending on other features, might be scored as oral
pessimistic, active or passive phallic-locomotor, or
intfusivo or inceptive phallic-sexual. There is, however,
some theoretical basis for interpreting them all as oral
pessimistic.

Such an interpretation could be based on that of
Kaufman and Hhims-(1958), Wwho studied the phantasy produc-
tions of Juvenile delinénents. Kaufman and Heims hypothesize
that a loss of relatlionship Qf a very early stage of ego
development is equated by the child with a loss of body
substance. A depressive micleus is produced in the individual
"by the trauma of the loss of a parenting figure through
éither repeated actual or psychological separations.&

Such a loss, Kaufman and Heims suggest, mighé ocour
when a child is pushed too prematurely toward an adult
intergétion with the world, thereby being deprived of needed
parental care. FNor the individuals studied by Kaufman and
Heims, the parents characteristically maintained a sado-

masochistic manner of rolating. The separations and losses
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(losses of body substance) were attributed by the child to
sadistic acts of the pareﬁts.

| Although it now appears likely that the Kaufman and
Heims interpretation of phantasy productions woﬁid apply,
further sthdy of the mhaning of personal injury memories 1is
indicated. The appearance of this conslstent discrepancy
between the sncoessrn; and unsuccessful groups would seem to

point toward a unitary meaning and scoring of such memcries.

Conclusions
The Mayman technigue successfully differentiated a

group of ggtisocial individuals from a group of socially
conforming individuals. On the baslis of data ylelded by
the technique, one would be jJustified in stating ihat the
group of antisocial individuals consldered here recalled
severe deprivation during the oral period of development
more frequently than the group with which they were compared.
Under the éonditions of this research; they presented fewer
memory responses related to conflict with authority, relative
to the anal period. |

A note concerning the meaning otviconflict with
authority" as used here seems appfopriate; It refers to a
conflict of wills, ordinarily between child and parent,
which can be desoribed as passive-aggressive or willfully
expulsive in mature. It should be borme in mind that oral
aggressive and phallic-locomotor behavior may bring onme into
conflict with suthority, but ouly as a byproduct of the
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aétivity. Such ogirliot is not the primary aim of oral and
phallic activity, as is the case with ansl behavior.

Any further interpretation of these findings must,
of .course, rest on the assumption that the prodqction of
early memories relative to a given developmental perlod
reflects developmental events ln that period. It has been
shown, however, that current developmental theory would
predictkthe results obtained here.

Hypotheses concerning the early memory production
of the two college level groups were not supported. Thus,
predictions were acocurate with regard to groups deviating in
social adjustment, but not with regard to groups deviating
only in scholastlc adjustment. It might be noted here that
developmental theory is much more consistent and clear in
statements made about developmental occurrences contributing
to soclal success or failure than about occurrences
contributing to scholastic success or failure.

One might speculate that while soclal adjustment
1nyolves>devalopm€ntal differences, scholastic achlevement
does not. In fact, however, all tburbggoppa,can be viewed
from the standpoint of scholastic attalnment. It has been
pointed out that all inmates were educationally retarded and
that ordinarily the retardation was sevafe. Many inmates
withdrew from éqhoq; in the earllest grades and some Were
virtuslly 1lliterate, while all members of the comparison
‘group were high school graduates who had made consistent,
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satipthqtory progress.

In evaluating the four groups from this standpoint,
then, it would appeaf that the groups of Phase 1 represent
extreme contrast on educational achlevement, whereas the
groups of Fhase 2 represent only a moderate coatrast on that
variable. It would, thus, not be surprising that the differ
ences in developmeﬁt between the latter two groups would not
be as striking as developmental differences bétween the
former groups. It might ﬁe specnlated that larger samples
with regard to the achievement variable would lead to
statistlically rellable differences.

While the technique considered hete is provided some
support as a researéh procedure to implement the contempo-
reneous approach to human development study, others might
prove equally feasible ané perhaps mﬁre effective. Speculas
tions about development--parent-child relations, in
particular--are common in connection with the clinical
application of projective techniques. Other such techniques
than the one considered here might_be adapted for more
" gystematic study.

Some suggestions have been made for altering the
early memories procedure for developmental study, and
additiona1 stndy,of thoﬁn.groups" may lead to more. such
suggestions. The fiﬁding with regard to personal injuries
sugéqsts that, with further de;elopnanx, the tecﬁﬁiqué under
opﬁsideratioﬁ might achlieve a proolsion'which.wuuld permit
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rather extensive study of "unknown" groups of individuals
whﬁse developrental experiénces aré sources for continming
speculation, but concerning which research presents insur-
mountable problems. A ready example 1s provided by creative
individuals, rather rare in the general population, so that
few would probably appear in any sample chosen for longi-
tudinal study of any intensity.

Initial study of individuals of known creative
productivity, by means of the contemporaneous approach, might
aid in the plamnning of more standard, longitudinal and
cross-sectional studies. L |

It should be noted that additional analyses of early
memories collected by the Mayman technique can be made and
might prove fruitful. Although the rating procedure might
prove rather onerous, memories might be considered more
completely than was done in the present stﬁdy--that is, from
the standpolint of the complete Mayman breakdown, beyond the
major sub-categories considered here.

In addition, groups might be contrasted from the
standpoint of their earlliest memories of mother, father,
and the like, Which was not done here. The memories of
special importance might be worth further comsideration, as
well as all memories of "free choice™ vs. structured choice.

| Sbecial scoring ﬁroblems warévpresented by stories
which subjects reported as boingltOId about them by parents
or friends. They were often not aocompanied by affect,
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which facilitated the scoring of actual recollections. When
they: were, however, there seemed to be striking differences
amoné groups with regard to the affective quality. For
instance, raters were unanimous in noting a quality of
-lontenesa” in stories reported by the comparison group.
Such "outeness” was rare in the case of stories reported by
1nmat;s. ‘

Probabiy such qualitative diffefences can be made
specific to a given category, upon further study. One gueés
is that it would relate to oral optimism.

' An additional point which may prove to be of major’
importance in further study has to do with the complexity of
memories. Inmates ordinarily presented rather éimple,
unitery recollections which presented little scoring diffi.
culty. EHowever, it appeared that many memories of the
comparison group could be scored in more than one way.
Perhaps the complexity of memories is a variable of
importance. It may, for 1ﬁ§tance, be related to the psycho-
sexual maturity of the individual. Oertainly, this variable

warrants further consideration.



CHAPTER VI
SUMMARY

This study was designed to'determing whether or not
d projective technique based on the-analysis of early ochild-
hood memories might prove useful in the study of human
developmenx, In a test of this usefulness, three predictions
were made with regard to differences in early childhood
memories of two groups of individuals difteriﬁg markedly in
social adjustment. One group was composed of 20 inmates at
Oklahoma State Reformatory. The second group was composed
of recent high school graduates whom school authorities
desoribed as having excellent disciplinary records.

It was predicted that the high school group would .
present more early mnmnriés.ratod as oharscteristic for the
anal peridd of psychosexual development, fewer rated as oral
7 p5331miatic, and more rated as oral optimistic than'woﬁld

- .the inmates. Predictions with regard to anal and oral
pessimistic meﬁories Were borne cﬁt. However, the. two
‘groups did no# differ in memories rated és oral optimistic,
nor did they differ in regard to memories rated as latency.

In a second phase of the study;.tio groups which
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differed in regard to college achievement were compared on
early memory prodﬁotion. It was found that they did not
differ with regard to types of memories recalled.

A comparison of all four groups considered 1; the
study led to the conclusion that they were similar, in their
responseb to the major_categories, emphasizing, in order, the
phallic=locomotor, oral, latency, anal, oedipal, and phallic-
sexual categories. However, each group tended to emphasize
one category more than any other group; and the categories
" receiving such emphasis differed from group to group.

More than the other three groups, inmates emphasized
the oral catego:y in their memory-responbes. The comparison
group produced significantly more anal memo:y-ieaponses,
While the high achlevement and low achievement groups
emphasized the phaliic-locomotor and latency categories,
respectively. ' '

Apart from the major eategories of the memory
technique, the most effective meaﬁs for dirfereniiatlng»
between the gionps of both phases of the studj was through
a conslderation of themes of personal injury in early memory
responses. In each phase of the study, the unsuccessful
group produced significantly more such themes tham 4id the
:nsucoessful group. |

A rationale for including all themes of personal
injury under the oral pessimistic:sub-category was discnssqd.
The findings with regard to persomal injury themes suggests
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that other means might be found for modifylng the early
memories procedure so tﬁat it might be made more useful in
the s'tudy of human dovelopment. |

It was concluded that the Mayman technlque has been
shown as promlélng for devélopmental study. Such a
procedure, 1t was suggested, might find application in
regard to problems presently beyond t"he scope of existing
developmental study techniques.
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Appendix A
Form Enployed in the COollection of Memory-Responses

Parents' education . ' Date
Purental income : » No.
Parents 1living? Group_

Home town size

1.

Think back as far as you can and try to recall your
very earliest memory. (A specific incident, rather than
general, descriptive remarks.) Which details stand out most
clearly? Age at the time? How dld you feel about the
inoident at the tiwme? .

2.

. Now, tell me your next earliest memory. Age at the
time? How did you feel about the incident at the time?

78
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3.

What is your earliest memory of your mother? Age at
the time? What was your experience of your mother in the
incident? How did you feel about the incident at the time?

4,

What is yonr“ next earliest memory of your mother?
Age at the time? ¥What was your experience of your mother
jilm tl;e incident? How did you feel about the incident at the
t e . .
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5.

What is your earliest memory of your father? Age at
the time? What was your experience of your father in the
incident? How did you feel szbout the incident at the time?

6.

What is your next earliest memory of your father?
Age at the time? What was your experienoce of your father in
:l;; .‘;ncident? How 4id you feel about the incident at the
a .
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T»

What is your happiest or most pleasant memory of
ohildhood (age 12 or before)?

8.

What is your unhappiest or most unpleasant memory
of childhood, from age 12 or before?
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9.
Whether _you remember the incidents involved or not,
are there any stories which your family has told about you

from your childhood? (It may be some incident which you
recall.) _— _

10.

Please give me one other such story told about you
from your childhood.
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1l.

Please give me one other reocollection, of an event
which you regard as very special, or which may be an incident
you like to think back on from time to time. It should be
from age 12 or before, and should not duplicate any other
recollection you have told me about.

l12.

Please tell me at least one other memory of your
choice. It may be soms incident that occurred to you as you
were relating the others, one which you have not told me
about, and should not duplioate any other recollection you
have told me about.
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2.

Appendix B

Rating Standards for Early Memorles

I. Oral Configurations
(Anaclitio Relationship Modes)

A. Oral Pessimism

Themes of basic mistrust

a. Danger of personal extinction by abandonment, starva-
tion, suffocation,. being swallowed; sengse of engulfing
evil and impending doom. (Reminiscent of M. Klein's

"paranoid position.")

b. Bleak, empty aloneness; anaclitic depression; themes
of getting lost, being sent away from home more or
less permanently, death of parents; themes of traumatic
geparation and of depression verging on despalr.
(Reminiscent of M. Klein's "depressive position.")

Deprivacion or insufficient supplies of attention, food
or love: oral pessimism, dissatisfaction, sour resent-
in:n{ gense of unfulfillment (rather than despalr, as
a. Temporary separation from others: parents are off
by themselves and not aware of the child; child is
gsent off to school or to other relatives; feeling left
out of some adult activities; all of which give rise
to a poignant sense of not belonging

"~ b. Other themes of deprivation: insufficient supplies of

3.

- comfort, reassurance, love, attention, care or food;
dissatisfaction with one's lot =
¢. Sadness over the loss of some treasured object

.Aggressive reactions to deprivation or frustration:

demanding or grasping needed supplies rather than merely

yearning for them as in I.2 :

a. Suffused with impotent rage

b. Greedy hunger for what one does not have: <taking and
holding on to, appropriating or smatching away,
graspling, or biting

84
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¢. Resentment--and/or malicious treatment of--younger

sibling -
d. Meets with punishment, criticism or "accidental®

injury as a direct consequence of oral-aggressive
behavior '

B, Oral Optimism

Gratification themes: sense of basic trust, expectation

" of fulfillment, oral optimism, sense of personal worth.

5.

a. Snujly pleasures of sleep, bed, breast, dath, food, or
physical closeness

b. Oomforting care during an illness

c. Close, oomforting presence of mother or mother surrogate
(father may £ill this role at times) .

d. Beceiving gifts as proof of love with ensulng sense

~ of warmth, belonging, and fulfillment

e. Being helped by an adult to learn to look after
oneself, e¢.g., being taught one's name and address,
how to tie one's shoes ..

Gratification themes with é. reversal of roies so that one
becomes the giver rather than the recipient of nurturant
care: taking the mrturant. parent role toward a younger

" sibling, pet, friemd, or sick parent

1.

2,

II. Anel Configurations
A. Retentive-Expulsive v

Retentiveness: willful stubbormness, defiance, passive-

aggressive non-compliance

a. Withholding from adults; sulking

b. Defiance by refusal to comply with an adult's request
==including food fads, refusal to go to bed

¢c. Passive-aggressive "inability" to produce what is asked
for or expected by adults .

4. Meets with punighment, ridieule, or attack upon one's
self-esteem by a superego figure due to one's retentive

- behavior , '

Expulsiveness: hurting self or others by dirtying them

or treating them like dirt :

a. Insufficient sphincter control (usually with memory of
shame, guilt or punishment); other forms of being

. dirtied or feeling oneself.to be unclean

b.. Belng the object of vilifieation

c. Defiance by vilification, spltting, throwlng thlngs
(especially rocks, dirt, or mud), treated by others like
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b.
C.

b.

c.

-de.
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dirt or extruding others by pushing them away or
keeping them at a distance

Meets with punishment, ridicule, or attack npon one’
self-esteem by a superego figure due to one's oxpnlsiva-
aggressive behavior ‘

B, Sublimation or Reaction-Formation

Doing what one i3 supposed to do, avoiding conflicts
with coercive parents

Attentlion to oleanliness, cleaning up, being clean -
Preoccupation with one's own or another's possessions,
with emphasis on quantity, orderliness, and ownership
(distingnish from phallic enry)

I1I, Phallic-Intrusive and Phallic-Locomotor
4 Oonrigurations

With attention to vehicles whioh carry one through
thoroughfares or into new places; or ?leasnra in
mastexry; or pleasure in proofs of one's maleness.
Pleasure here is elther narcissistio or homosexnal.
Axtention is on the activity or one's maleness, not
on one's ability to please and to possess the coveted
heterosexmal love-object, as in the phallic-lexnal and
oedipal configurations

* A. Passive Forms

Passively watching large moving vehicles or other
wondrous objects; watching fires (but not setting
them); watching the feats of others

Being taken for a ride by an adult

‘Belng teased, being tossed about playfully by an adult,

or carried by father in horse-and-rider play
Admiration and envy of phallic objects of others; -

- disappointment and unfavorable comparison with one's

own phallic object or prowass, yearning to do as well

- as one's ego-models; "penis-envy" memories

L.

Pagssive phallic-looomotor activities leading to
physical injury, narcissistic insult, or physical
punishment

Being knoocked down and ovarpowored by brute strength

(symbolic of being raped). being subjected to corporal

- punishment

g

i.

Fear of dangerous, brutish creatures

Being shy, timid, fearful of exercising initiative

Themes of physical injury: actual injury to the
r-altels, symbolic of castration themes; tonsil or

**‘ﬁ? operation on body ‘members
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k.

d.
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B. Aotive Forms

Expressing initiative, independence or eager ocurlosity;
going off on one's own, wandering away to explore
one's surroundings ‘

Boisterous play, usually with peers; vigorous activity
including physical attack '

Active use of phallio-intrusive conveyance; riding a
bicycle, riding a horse, going on a trip (be taken
for a ride should dbe listed as passive phallic
Competitive games; enjoyment of competition, pleasure
in conguest, insistence on assarting one's dominance
over people or impersonal obstacles (to be distinguished

. from the "greedy hunger" of oral pessimism). Proving

6.

f.
8.

b.

d.

one is not inferlor--being as good as someone else -
Identification with father; admiring father and weanting
to be like him, to use his tools as he does, to fix
things as he does .

Setting fires and enjoying the ensuing excitement
Active phallic-locomotor activities leading to physlical
injury, narcissistic insult ior physical punishment

IV. Phalllie~Sexual Oonfigurations

Activities are’frankly sexual or velled but recog-
nizably sexual in nature -

4. Inceptive Forms

General: trying to incite a sexmally desired object
to make a frank or velled sexual approach ~

Being fetchingly coy, seductive; trying to make oneself
attractive and endearing; teasing others in a sexually
provocative way ‘ , ’
Narcissistic pleasure in one's appearance; attention

to0 pretty clothes, attractive grooming; pleasure in
being looked at, noticed, admired or photographed '
Shame or embarrassment rather than pleasure following
inceptive self-display o ' '
Inceptive sexnal activity leads to physical injury,
narcissistic insult or physical punishment -

B. ,Intrusive Forms o

G:garal: moving outward to make contact with a sexmal
object _ oo

Playful, sexnally-tinged curiosity or exhibitlionism;
sex play or secretive, sexmally-tinged play with peers;
interested examination of the sex organs of others dut
only as a “passive bystander" |
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d.
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Proud or excited self-display, usually sublimated in
dancing, singing or performing in some other manner
before an audience of potential admirers (The accent
here is on doing something to win favor, not of .
narecissistioally standing by or walting or expecting
to be admired) .

Shame or embarrsssment rather than pleasure rollowing
intrusive self-display

Intrusive sexual activity leads to physical injury,
narcissistic insult, or physical punishment -

V. Oedipal Configurations
A. Hostile-Oompetitive

Jealousy or rivalry (with father or a sibling) for the
affection of mother or a mother surrogate who is
coveted as a heterosexual love object; interest in
mother's doing with another male

Fallure to win the lovad mother, often accompanied by
self-blame for one's personal inadequacy

Resentment or tear of the father as an overt or taclit

" rival for .mother's favor

d.

a.
b.

C.

b.

c.

Confliot between parents in which the child sides with
the mother and rejects the father

B. Pbsitiva-ﬂhrmonions

Denial of oedipal conflict by stress on the warm,
harmonious relationships with both mother and father.
Doing things with mother which are pleasurei'l and
exciting, with father tacitly excluded

Pleasure in bdringing mother a phallic gift

VI. Ietenoy Contigurations
4. Inferiority

Withdrawal trom, 1solation in, or rejectlion by one's
peer. group

B, Productivity and Positive Self-Egteem

Socialization'with peers; group play with well-
differentiated roles

Industriousness, learning to do things constructing
and planning with others in a common endeavour .
Manipulative skills turned to creative accomplishment



