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CHàPTER I  

INTRODUCTION

The 1954 Suprme Coiart d ec is io n  Brown vs th e  Topeka Board 

of Education re su lte d  in  th e  most s ig n if ic a n t  development in  modem 

pub lic  education; the desegregation of schools. Before th e  Brown 

d ec is io n , public schools in  Oklahoma as  w ell as o ther Southern s ta te s  

operated from c o n s titu tio n a lly  sanctioned separate  f a c i l i t i e s  fo r  

Black studen ts, as  long as those f a c i l i t i e s  equaled the  White 

co un terpart, laws fo r  the purpose of keeping f a c i l i t i e s  separate  

were enacted and enforced even when i t  meant busing Black and T'Thite 

stu d en ts  as much as f i f t y  m iles or more each day.

President Lyndon Johnson said  of school desegregation.

Few issues facing  us as  a n a tio n  are  o f such importance: 
im portant because of th e  v i t a l  ro le  th a t  our public schools 
p lay  in  the n a tio n ’s l i f e  and i t s  fu tu re ; because th e  w elfare  
of our ch ild ren  i s  a t stake ; because our n a tio n a l conscience 
i s  a t  stake; and because i t  p resen ts  u s  a  t e s t  of our capacity  
to  l iv e  to g eth er in  one na tion  in  brotherhood and understanding. ̂

The end of "separate but equal" was a tta in e d  ly  th e  p o s itio n  

of th e  courts which s ta ted  th a t  "separate  bu t equal" had no p lace 

in  th e  doctrine  o f public school education . I t  fu r th e r  eccpounded 

th a t  sep ara te  educational f a c i l i t i e s  a re  in h e re n tly  unequal and th ere ­

fo re  in  d ire c t  opposition to  th e  fo u rte en th  amendment. In  accordance

^Theodore Hesburgh, Understanding School Desegregation (Quoting 
Lyndon Johnson), U.S. Commission on C iv il R ights (Clearinghouse 
P u b lica tio n s No. 28, 1971), p. 10.
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2
to  th e  ro le  of public  educators in  assuring equal trea tm en t, th e  

Court sa id :

Today education i s  perhaps th e  most im portant fun ctio n  of 
s ta te  and lo c a l  governments. Compulsoiy school attendance 
laws, and th e  g rea t e ^ e n d itu re  fo r  education, both demon­
s tra te d  our recognition  of th e  icçojrbance of education to  
our dem ocratic so c ie ty . In  these  days i t  i s  doubtful th a t  
any ch ild  may reasonably be expected to  succeed in  l i f e  i f  
he i s  denied th e  opportunity  of an education. Such an 
opportunity  where the  s ta te  has undertaken to  provide i t  
i s  a  r ig h t  which must be made av a ilab le  to  a l l  on equal 
te rm s.Ï

Educators of th e  f i f t i e s  g enerally  agreed th a t  Black studen ts 

were irre p a ra b ly  harmed by s e g r^ a te d  schools. The suigm atizing la b e ls  

placed upon Black schools in  segregated communities in  th e  wrong 

sec tio n  of town created  conditions th a t  se rio u sly  in ça ired  th e  so c ia l 

and academic effec tiv en ess  of Black s tuden ts. This i s  evidenced in  

d a ta  from R acia l Iso la tio n  in  th e  Public Schools, ̂  a p u b lica tio n  of 

th e  committee commissioned ty  P residen t Lyndon Johnson to  study th e  

e f fe c ts  of segregated schools upon th e  Black community. Findings 

of th e  re p o rt conclude th a t  Black students in  segregated schools 

have lower achievement le v e ls ,  r e s t r ic te d  a sp ira tio n s  and lower 

confidence in  t h e i r  own a b i l i t i e s .  These students grow in to  Black 

ad u lts  who do no t p a r t ic ip a te  in  th e  mainstream of American socie ty  

and ex h ib it behaviors of fe a r , d is l ik e  and avoidance of VThite Ameri­

cans. I t  i s  l ik e ly ,  according to  th is  re p o rt, th a t  th e  e f fe c ts  of 

"Racial is o la t io n  can ever be undone when i t  i s  conmelled by law. "

The committee i s  e ^ l i c i t  concerning th e  n ecessity  of having Black

•̂ Inequality  in  School Financing: the  Role of th e  Law, Ü. S. 
Commission on C iv il Rights, August, 1972, (Clearinghouse P ublications, 
ho. 3 9 ), pp. 6-7.

2john Hannah, Racial I so la tio n  in  the Public Schools. A 
Report of th e  ü . S. Cœmùssion on Ci-vil R ights, I  (U. S. P rin tin g  
O ffice ).
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in te g ra te d  in to  th e  n a in s trean  of education. The z a jo r po in t in  the  

com m ittee's argument was th a t  the iso la tio n  of Blacks in  the Public 

schools was s ig n if ic a n tly  d if fe re n t frcm the  meaning of ethnic o r 

r e l ig io u s  separation  of o ther m inority groups which i s  b a s ic a lly  

separa tion  by choice. Blacks, f i r s t  enslaved, l a t e r  segr% ated by 

law, p resen tly  se g r^ a te d  and discrim inated against by a combina­

t io n  of governmental and p r iv a te  ac tio n , has had a h is to ry  of is o la t io n  

th a t  i s  s in g u larly  unique. Hannah says:

In  th e  l ig h t  of th is  h is to ry  and th e  fee lin g s  of stigma generated 
in  Negro ch ild ren  by attendance a t  r a c ia l ly  iso la ted  schools are  
r e a l i s t i c  and cannot be e a s ily  overcm e.^

The e ffe c ts  of the segregated school upon the  personal and 

e th ic a l  e ffectiveness of White ch ild ren  were a lso  apparent in  the 

Supreme Court decision  to  desegregate th e  schools. School seg rR a­

t io n  was p ic tu red  as p resen ting  th e  White ch ild  w ith a  d is to r te d

view of socie ty  which " ill-eq u ip e  th sn  to  en t a r  t.-iA

a  m u lti- ra c ia l and m u lti-c u ltu ra l w orld." The Stçreme Court l i s t e d  

cynicism among White students and a lo s s  of f a i th  in  the n a tio n 's  

w i l l  and capacity  to  l iv e  up to  i t s  avowed p rin c ip le s  as the r e s u l t  

of segregated schools. In  regards to  th e  growing d isconten t among 

I'Jhite ch ild ren , th e  courts commented: "They see moral ençtiness and

hypocrisy and are re je c tin g  many of America’ s t ra d it io n a l  values 

and t ra d it io n a l  in s t i tu t io n s ,  which they believe are responsib le fo r 

th ese  f a i lu re s ." ^

Some observers contended th a t segregated schools were more 

damaging to  White ch ild ren  than  to  Black. Clark s ta te s  th a t a t

^Hannah, H acial I so la tio n , pp. 193-94• 
2

Hesburgh, School Desegregation, p. 10.
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l e a s t  Black ch ild ren  understood what was being done to  them and 

th e re fo re  "strugg led” ag a in st th is  type of dehunanization. IVhite 

ch ild ren  on the o ther hand sometimes succumbed to  the  su b tle  de­

humanization e f fe c ts .^

The 1954 decision  to  desegregate schools a lso  had opponents 

in  many so c ia l s c ie n t is ts ,  educators, and community lead e rs . The 

housing p a tte rn s  of most communities prevented the  mixing of bodies, 

w ithout th e  massive moving of students from one section  of town to  

the  o th e r, 2ven some l ib e r a ls  f e l t  th a t  the "burdens" of in te g ra tio n  

should n o t be placed on th e  shoulders of the young. C iv il r ig h ts  

lead e rs , however, f e l t  th a t  the public  schools were id e a l "breeding 

grounds" fo r  the cohesive development of a  so c ie ty . School adminis­

t r a to r s  were divided in  th e i r  opinions as to  whether "in tegrated  

education" would enhance or re ta rd  th e  q u a lity  of in s tru c tio n  in

Resistance to  the Brown decision  was f e l t  most in  the  Southern 

s ta te s .  The Border s ta te s :  Delaware, rlaryland, We^t V irg in ia ,

Kentuclgr, î-Iissouri and Oklahoma accepted the Brown decis ion  from 

the  o u tse t. Their courts made no attem pt to  n u l l i fy  th e  Supreme 

C ourt's  ru lin g .

Oklahoma, as w ell as the  o ther Border s ta te s ,  was faced w ith 

the  problem of hovj to  desegregate i t s  schools in  the most expedient 

manner. A ll Oliahoma townships of th ree  or more per cent Black 

population , operated dual systems of education. S urra t, in  describ ­

ing th e  mood of th e  tim es in  Oklahoma following the Brown decision , 

notes th a t  schools in  Oklahoma did no t desegregated during th e  1954-55

- I b id . . p. 11.
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term. Dr. O liver Hodge, Superintendent of Public In s tru c tio n  fo r  

th e  S ta te  of Oklahoma, f e l t  th a t  to  desegregate schools immediately 

would have a d isa s tro u s  e ffe c t upon th e  ex is tin g  school system. He 

asked fo r  a year of p r^ )a ra tio n  before th e  a c tu a l implementation of 

a  desegregation p lan . Because two e n tire ly  d if fe re n t ta x  bases 

supported the  separate  Negro and I'Jhite schoolg thus a b i - r a c ia l  

dual adm inistered budget fo r  each school d i s t r i c t ,  S u rra t thought 

th a t  th e  delay in  desegregating schools in  Oklahoma was due more to  

f in a n c ia l reasons than any o ther. In  an e lec tio n  in  th e  Spring of 

1955, Oklahoma v o te rs  approved an amendment to  th e  s ta te  co n s titu ­

tio n  providing fo r  a  uniform school ta x  levy and merger of the  

school ta x  budgets. Acting upon th is  d ire c tiv e  from th e  people of 

Oklahoma, Governor Raymond Gary and o th e r s ta te  o f f ic ia ls  including 

th e  S ta te  Attorney General, the  S ta te  Board of Education and Superin­

tendent iiOuge issued  a fou r-po in t p o licy  statem ent declaring  :

( l )  ''The s ta te  no longer would pay th e  b i l l  fo r two school 
systems; (2) a l l  s ta te  s ta tu te s  c o n flic tin g  w ith the U.S.
Supreme Court were void. School aid would be calcu la ted  
’co n s is ten t w ith the decisions of th e  Supreme C ourt;’ (3) 
’t ra n s fe rs  of ch ild ren , both White and Colored, to  the  
schools of the  choice of th e i r  p a ren ts  w ill  be recogn ized .’

An exploratory  desegregation p lan  began th a t  f a l l  in  Oklahoma 

City and numerous o ther sm aller school d i s t r i c t s  in  Oklahoma. No 

u n ified  system of desegregation was implemented; each school d i s t r i c t  

designed i t s  own p lan . Larger c i t i e s  such as Oklahoma City drew 

new geographic zone l in e s  and es tab lish ed  new feeder re la tio n sh ip s  

fo r  i t s  schools. Freedom of choice, th e  po licy  of allowing studen ts 

to  tra n s fe r  to  schools th a t  were not a lready  overcrowded, i f  t h ^

“Reed S u rra t, “pie Ordeal of Desegregation, (New York and London; 
Harper and Row, 1966), pp. 83-84.
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coTLld give a v a lid  reason, 3fas generally  encouraged by school admin­

i s t r a to r s .  S u rra t s tre s se s  th a t  many superin tendents, such as 

Chester Swanson of Oklahonia C ity, were ca re fu l no t to  fo rce  e ith e r 

I’Jhite  or Negro ch ild ren  to  a tten d  c e r ta in  schools fo r  the  sake of 

r a c ia l  in te rm x b u re . Swanson considered th e  req u ests  of Negro 

lead ers  to  desegregate the  schools as unreasonable. He assessed 

th e  d e s ire s  to  in te g ra te  schools as , "wanting us to  bu ild  fences and 

fo rce  people in s id e .

S urrat a lso  uses Ardmore as an exançle of th e  an tipa thy  seme 

school boards had fo r  th e  w i l l  of Black lead e rs  to  desegregate the  

schools.

In  Ardmore th e  school board po licy  was to  l e t  th e  problem 
solve i t s e l f .  V/hen questioned about th e  b o a rd 's  in d e f in ite  
statem ent. Superintendent George D. Harm sa id , "We d id  th a t 
d e lib e ra te ly . I f  you co u ld n 't understand what i t  means, 
then i t  was a  p re t ty  good statem ent, huh?"^

In sn attôi^çt- to  desegregate her schools w ith  the I s a s t  amount 

of pub lic  ind ignation , Oklahoma closed her Black schools. Eighty 

high schools, form erly Slack, were closed between 1958 and 1970.

The only Black high schools no t closed were in  T aft and Boley, a l l -  

BLack townships, and Tulsa and Oklahoma C ity. In  th i s  reo rgan ization  

of f a c i l i t i e s ,  more than 400 Black teachers were f ir e d  and 40,000 

Black students were bused to  newly desegregated, form erly all-W hite 

schools.^ The phenomenon of th e  dropout r a te  of those 40,000 students 

and o ther Black studen ts who followed them i s  th e  locus of th is  study.

^Ibi-d. ,  p . S3.

% b id . .  p . 84.

^Report of Expulsions and Suspension. Human R elations Division 
S ta te  Department of Education, January, 1974.
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The iz ^ a c t  of school desegregation  on p e rso n a lity  and achieve­

ment ham been th e  sub ject of many s tu d ie s .^  Weinberg categorizes 

these  s tu d ie s  in to  th ree  general a reas: Desegregation and Academic 

Achievement; A spirations and Self-Concept; and the  Student in  School 

and Fam ily.^ These s tud ies  are  valuab le  in  assessing  th e  success or 

f a i lu r e  of desegregated schools. More basic  is su e s , however are  

'I'Jhat impact does school in te g ra tio n  have vcpon th e  Black student !s  

p o te n tia l  f o r  f in ish in g  high school?" "Do desegregated schools 

meet th e  in te r e s t s  of Black studen ts?" "Do academic ençhases of 

desegregated schools in te re s t  Black students?" This study w il l  

a t te n p t  to  t ra c e  the  impact of school desegregation upon the  Black 

dropout r a te  in  Oklahcxaa.

^The research er has found over f i f t y  s tu d ies  concerning th e  
Impact of D esegregation on M inority S tudents. L isted  below a re  only 
a  few: (se le c te d  a t  random)

Paul N. G eisel, I .£ .  Performance. Educational and Occupational 
A sp ira tio n s of Youth in  ^ Southern C ity : A R acial Comparison (D octoral 
d is s e r ta t io n ,  V anderbilt U n iversily , 1962), U niversity  Microfilms 
No. 63-IS 38 ; Harold N. S tinson, The E ffec ts  of Desegregation on th e  
Adjustment and Values of N%ro and White S tudents (Doctoral d isse r­
ta t io n ,  George Peabody College f o r  Teachers, 1963), U niversity  
M icrofilm s Order No. 64-5089; Jane D. Lockwood, M  Eramn^t-irm of 
S ch o lastic  Achievement, A ttitu d e s , and Hcce-Background Factors of 
8ix th  Griade ?fegro Students in  Balanced and Unbalanced Schools (Doctoral 
d is s e r ta t io n .  U niversity  o f Lüchigan, 1966) , I-îicrmfiTmR Order No.
67-8303; Nark Ghesler and P h y llis  Segal, C h a ra c te r is tic s  of Negro 
S tudents A ttending Previously All-Vfliite Schools in  th e  Deep South (Ann 
Arbor: I n s t i tu t e  fo r  Social Research, U niversity  of Michigan, September,
1967).

% eyer Weinberg, D es% regation Research; An AppraisajL| Phi 
D e lta  Kappa Comm.ssion, Sunmer 1966,' pp. 229, 237.



CH&PTEE H  

B&CKGBDIM) OF THE PEOBim 

Statement of th e  Problem

The problem of th is  research i s :  I s  th e re  a  re la tio n sh ip

betweoi the  Slack student dropout r a te  and th e  r a c ia l  couposition 

of the  school? The researcher proposed to  in v e s tig a te  the re te n tio n  

power of des% r% ated  schools coüçared to  th e  re te n tio n  power of 

segregated schools, in  re la tio n sh ip  to  Black s tu d en ts . Three ques­

tio n s  were researched .

1. 'What e f fe c t  has the seg r^a ted /d eseg reg a ted  s ta tu s  of 

th e  school had upon the number of Black student dropouts?

2. What a re  semis of the  fac to rs  th a t  in fluence  th e  S ^ c k  

stu d en t to  drop out of schools?

3. Are th e re  sex d ifferences in  the Black dropout r a te  in  

segregated/desegregated schools?

Related L ite ra tu re

Factors in  the  paradoxical r i s e  of th e  Black dropout r a te  in  

recen t years  can be found in  various s tu d ie s , w ritin g s , and newspaper 

a r t ic le s .  A la rg e  percentage of leading so c ia l s c ie n t is ts ,  authors 

and educational researchers have a t  one time or another given opinions 

or f i ndings on th e  school in teg ra tio n  phenomenon. The unique aspects 

of th e  Black dropout condition n ecess ita te s  a  review of l i te r a tu r e  

th a t  encochasses a wide range of re la te d  su b jec t m atte r. The r e ­

searcher has reviewed l i t e r a tu r e  th a t  seems most p e r tin e n t to  th is  study.

8
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The researcher has found only one o ther study th a t  d ea ls  with 

th e  Black dropout r a te  in  desegregated schools. Bryant in  1968 

found in  Angleton, Texas th a t  the dropout r a te  fo r  Black students 

rose s ig n if ic a n tly  in  th e  f i r s t  year of desegregation fo r  th a t  cont- 

nnn ity . On th e  o ther haad, the  impact of school desegregation  on 

p e rso n a lity  and achievement has been th e  sub jec t of many s tu d ies .

One could hard ly  study th e  Black dropout r a te  w ithout an under­

standing of the  e ffe c ts  of school desegregation upon ELack studen ts, 

th e i r  p a ren ts , and th e i r  decision  making.

B iles sees the problem of dropouts as nothing new. He c a l ls  

the  dropout the  sch o o l's  f a i lu r e  and not th a t  of the s tuden t. He 

blames i r r e le v a n t  school programs th a t have no meaning fo r  student 

a sp ira tio n , or learn ing  problems fo r  c rea tin g  ccaiditions th a t  caused 

students to  be "pushed out of school." He a lso  defines th e  dropout 

problem as one th a t  has been with us in  a d if fe re n t context fo r  many 

y ea rs . "F ifty  years ago," w rites R ile s , "today 's  dropouts would 

not have attended high school a t  a l l .  T h ^  would have q u it school 

before reaching th e  secondary le v e l and would not have been considered 

dropoutsj they would simply have joined the work c la s s .

I-îiller and Harrison studied th ir te e n  Black male dropouts who 

had d i f f ic u l ty  obtaining o r keeping jobs. These dropouts, who were 

labeled  unemplcyable, declared th a t they d id  not drop out of school, 

bu t were asked or forced to  leave. "Pressure was exerted on them, 

they f e e l ,  to  th e  ex ten t th a t  they could not stay  in  school. They 

define themselves as "pushouts" ra th e r than dropouts, ilost have

Wilson C. B iles , P resen tation  to  th e  Committee on Mental 
Retardations Conferences on Problems of Education of Cbildren in  
the Inner C ity. (August, 1969), p. 2.
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been suspended frcxa a t  le a s t  two schools."^

In s p ite  of th is  a t t i tu d e ,  I& lle r  and Harrison found th e i r

interview ees t o  be supportive:o f school l i f e :

The youth a re  perplexed by school, because i t  p laces g rea t 
co n s tra in ts  on th e i r  behavior, i s  no t in t r in s ic a l ly  in te r ­
es tin g , and does no t have v is ib le  connection w ith th e  ac tu a l 
content o f jobs on the  ou tside . T h ^  recognize however, 
th a t  a  high school d iplona i s  a  necessary c red e n tia l fo r  
many jo b s .^

H ill sees Black support of school l i f e  as  in d ica tiv e  of the  high 

a sp ira tio n  le v e l  of Black fam ilie s . He c i te s  high achievœnent o rien ­

ta tio n  as one of th e  major streng ths of Black fam ilie s  and re fu te s  

th e  opinion of so c io lo g is ts  who term th a t  o r ie n ta tio n  as u n re a l is t ic .

About e igh ty  per cent of Blacks en tering  college today come 
from homes in  which th e  fa th e r  d id  not a ttend  co llege , mean­
ing th a t  poor Blacks a re  en tering  college in  unprecedflBted 
Bombers. More ELack than  White college stialen ts te s te d  
noted th a t  th e i r  p aren ts  wanted them to  f in is h  college (e igh ty  
per cent o f  Blacks to  s ix ty -fo u r per cent of W hites). ELack 
college dropout r a te s  were lower than was:estim ated by re ­
searchers from th e  American Council on Education, another 
in d ica tio n  of the  p o s itiv e  working of an achievement orien­
t â t  ion . 3

Coleman stud ied  and found what he ca lled  a  '"peculiar and ill-u n d e rs to o d  

highly u n re a l is t ic  id ea lized  a sp ira tio n  among ELack studen ts .

Goff studied v o ca tio n a l a sp ira tio n s  of Negro students by socioeco­

nomic s ta tu s  and I.Q . and found Black ch ild ren  to  have th e  higher

I s .  M. î-ü lle r .an d  I r a  H arriscçj types of Dropouts: "The
Unecplqyables,” The Blue C ollar World, ed ited  by Arthur Shostak. 
(P ren tice  H all, In c .,  Skglewood C lif fs , New Je rsey ), p . 469 .

^ Ib id . .  p . 470 .

^Robert B. H ill ,  The Strengths of Black Famil ie s  (New York: 
Saerson H all, P ub lisher, 1972), p . 76.

^Jamfia .Race R elations and Social Change (Baltim ore:
Center fo r  th e  Study of Social Organization of Schools, Johns Hopkins 
U niversity , Ju ly , 1967), p . 31.



a sp ira tio n s .^  Cor in  studying th e  high a sp ira tio n  le v e l  of ELack

studen ts attem pts to  eacplain i t  th i s  way:

Even as f a r  back as S lavery , N<^ro a sp ira tio n  was every­
where ev iden t. We could n o t conceive of an in s t i tu t io n  
o f hope such as  th e  ^egro S p ir i tu a l  in  any o ther enslaved 
c la s s . For i t  i s  s e lf - re s p e c t th a t  gives to  th e  American 
Negro inner se c u rity  in  th e  face of in ju r ie s .^

Because one of th e  m ajor stren g th s of the Black fam ily i s  i t s  

high achievement o r ie n ta tio n , a  p o te n tia l  fe a r  of the Black community 

i s  th a t  th e i r  ch ild ren  w ill  lo s e  th is  high a sp ira tio n  le v e l in  de- 

s e g r^ a te d  schools. S tudies by Blake shew th a t :

(a ) S% regated Black s tu d en ts  had higher average le v e ls  of 

a sp ira tio n  than did. desegregated Blacks.

(b) White teachers  of ELack studen ts guide them away from 

co llege  p r^ ia ra to iy  s tu d ies  and in to  manual and v o c a tic m l 

tra in in g  schools.

(c) The d e s^ rsg a tsd  school a t t s ^ t - s  t-o make Black stu d en ts  

have what th e  teach ers  assess as a  more r e a l i s t i c  a p p ra isa l 

o f t h e i r  a b i l i t i e s .^

There i s  o ften  d is p a r i ty  between what th e  teacher c a l ls  r e a l i s t i c  

a p p ra isa l and what parents c a l l  r e a l i s t i c  ap p ra isa l.

F ich ter s ta te s  th a t  lower income Blacks have an amazing te n a c ity  

i n  s tr iv in g  fo r  schooling. His study in  I 96I  of ELack graduates of 

southern c o l l i e s  shows th a t they  seem to  have a very  strong

^ R ^ in a  Goff, "Some Educational Im plications of th e  In fluence 
o f R ejection on A sp ira tional Levels of M inority Group Children, 
Journal of Sroerim ental Educations (December, 1954), p. 181.

2
O liver G. Cox, Caste. C lass and Race: A Study in  Social 

Dynamics ■ (New York Monthly Review Press, 1959), p. 4Û-.

^ELias ELake J r . ,  A Gozaparison of I n te r r a c ia l  and In tr a r a c ia l  
Levels of A spiration  (Doctoral d is s e r ta t io n , Ifciversity  of I l l i n o i s ,  
I960), pp. 27-28.



12
determ ination  to  f in is h  co lleg e .

There i s  a  sh o rte r  in te rg e n e ra tio n a l d istance between the 
fa th e r  who d id  no t f in is h  grade school, and who is  a  la b o re r, 
and th e  son who f in ish e s  co llege  to  be a p ro fess io n a l.^

F ic h te r  fu r th e r  a s s e r ts  th a t  having known ELack students who have 

overcome odds to  g e t an education allow s him to  repudiate the  p o si­

t io n  taken by many research ers  th a t  high asp ira tio n s  fo r  Blacks i s
p

u n rea l: i t i c .

Whether desegregated schools changed in  th e ir  o rgan izational 

and c u rr ic u la  sçfproaches may be a  con tribu ting  fac to r  to  th e  ELack 

dropout r a t e .  The f a i lu r e  of many ccœçensatoiy programs in  the  

"Jensen era" i s  viewed as a  r a t io n a liz a tio n  fo r  poor teach er p re ­

p a ra tio n  and la is s e z - f a i r e  classroom  t e c h n iq u e s .3 Jen sen 's  a l l% a tio n  

o f genetic  in f e r io r i ty  among Black s tuden ts created in se c u rity  in  

some teach ers  as to  th e i r  a b i l i t i e s  to  adequately in s tru c t  ELack 

s tu d en ts . Kosr a tt i 'ib u te s  th e  f a i lu r e  of sce^easatory programs and 

some desegregated schools i n  g en era l upon the poor p repara tion  of 

teach ers . She b e liev es  th a t  even when teachers were id eo lo g ica lly  

supportive of desegregation , t h ^  sometimes did not g ree t th e  desegre­

g a tio n  of schools w ith  much hope. She blames th e  lack  of app ropria te  

classrocmi s k i l l s  courses on th e  persons whose duty i t  was to  prepare 

teach ers  fo r  in te g ra tio n .

. . . they were given id eas  and courses about human re la t io n s  
and th e  value of in te g ra tio n : thQ r were not aided in

-Joseph F ic h te r , Young Negro T alen t — Survey of th e  Expéri­
ences and Expectations of Negro Americans who Graduated from College 
in  1 9 6 l-( Chicago : n a tio n a l Opinion Research Center, November, 1964% 
p . 62.

^ Ib id . . p . 62 .

N ic h o la s  Anastasiow, Education Relevance and Jensen: Conclu­
s io n s , Phi D elta Kappan LI (September, 1969), pp. 32-35.
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mastering teaching lo g ic  th a t  wo'old be laore e ffec tiv e  in  
the  new s itu a tio n .^

Katz found th a t  in  many cases where teachers eznerienced d i f -

ficu ltg r in  des% regated classrooms, no spec ia l teaching or cu rricu la r

adap tations were made. Repeated s tu d ies  have shewn th e  inçx)rtance

of d e lib e ra te  c lassrocn  changes th a t are  required fo r e ffe c tiv e

desegregation .^  K atz’s f in d in g s  concur w ith those of Weinberg’s:

I t  i s  said  w ith  t r u th  th a t  disadvantaged Negro youngsters 
a re  in  need of sp ec ia l a tte n tio n , sm aller c la sses , a  b e t te r  
q u a lity  of in s tru c tio n , and teachers b e tte r  nrepared to  
understand and s e t  high standards fo r  them .^

The ro le  of th e  teacher in  providing students w ith  a clim ate 

th a t f a c i l i t a t e s  learn ing  and o stensib ly  the d e s ire  to  f in is h  school 

has been studied by o ther lead ing  researchers. Segal shows th a t 

nary teachers in  new ly-desegr^ated  schools made no e f fo r t  to  con­

s tru c tiv e ly  counteract th e  tensions accompanying the  in te r r a c ia l  

in te ra c ti-s is  w ith t h s i r  classroom s. She studied teachers in  a 

newly-desegregated school in  Alabama from two standpoints: the  ro le

of th e  teacher and i t s  r e la t io n  to  classroom atmosphere and i t s  ex­

pectancy or non-expectancy of achievement by the  Negro desegregators. 

She found th a t  most teachers perm itted  White students to  e s ta b lish  

the  tone of th e  classroom. "This a t t i tu d e  of th e  teachers increased 

classroom anx ie ty . Segal a lso  found th a t  when d e s^ re g a to rs  regarded 

Ifeite students as f a i r ,  i t  was u su a lly  when teachers had exercised

G e rtru d e  Noar, What Research Says to  the Teacher -  Teaching 
the  Disadvantaged. A ssociation  of Classroom Teachers of N .S.A., I 967.

^Irw in Katz, Desegregation o r In teg ra tion  in  Public Schools?
The Policy Im plications of Research (ü içublished paper prepared fo r  
th e  N ational Conference on Equal Educational Opportunity in  Amezican 
C itie s , November I 6- I 8, 196?J, p . I 6

^ b i d . , p . 16 .



th e  kind of p o s itiv e  leadersh ip  th a t  breeds classroom an iab ality .'"  

G eisel c i te s  the  inpcrtance of tea ch e rs  in  th e  educating of ELack 

stu d en ts:

The teache fo r  the  White ch ild  i s  l ik e ly  to  be s ic ç ly  
an instrum ental agent of the  school. For th e  Negro ch ild  
she a lso  r ^ r e s e n t s  a s ta tu s  p o s itio n  and a  respected 
so c ia l ro le  . . . The Negro c h ild  who f e e ls  he i s  impor­
ta n t  in  the  eyes of the teacher i s  op tim istic  about th e  
fu tu re  and a lso  th inks th a t  education i s  very im portant.
This p a tte rn  i s  much le s s  pronounced fo r  'White youth. ̂

In  a  cosçarison of th e  a t t i tu d e s  of Black teachers to  the  a t t i ­

tu d es  of VJhite teachers concerning Black studen ts, G ottlieb  found 

th a t  ELack teachers have a  more p o s it iv e  a tt i tu d e  toward Black students 

than White ones. G ottlieb  conducted th e  study ty  siçp iy ing  each 

teach er w ith a check lis t of c h a ra c te r is t ic s  of students and asking 

them to  check those c h a ra c te r is tic s  th a t  applied to  th e ir  studen ts. 

Vihiie IVhite teachers tended to  see Black students as h igh-strung, 

impetuous, lazy , moody, re b e llio u s , and ta lk a tiv e . Black teachers 

viewed th e  same students as am bitious, cooperative, energe tic , fun- 

lov in g  and happy.

G ottlieb  believes th a t  Black teach ers  see physical supplies 

and f a c i l i t i e s  as the  major obstac le  in  teaching Black ch ild ren , 

w hile  White teachers see shortcomings in  the  students and th e i r  p aren ts  

as major obstacles to  e ffec tiv e  teach ing . He a lso  found th a t  ELack 

teach ers  a re  le s s  p essim istic  about Black students and th e i r  educa­

t io n a l  fu tu re s  than are I'Jhite teach e rs , because many Black teachers

P h y llis  Segal, C h a rac te ris tic s  of Negro Students Attending 
P reviously  All-White Schools in  th e  Deep South (Doctoral d is s e r ta ­
t io n , Ann Arbor In s t i tu te  fo r  Social Research, S^tem ber, 196?), p. 15.

%’au l N. G eisel, I .£ .  Performance. Bducational and Occupational 
A sp ira tions of Youth in  a  Southern C ity : A Racial Conparison (D o c t^ a l
d is s e r ta tio n ,  Vanderbilt U niversity , 1962), U niversity I-Bcrofilms 
Order No. 63- I 838, p . 6A.
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have ccme f ro z  s in i la r  bacî^grounds to  those of th e i r  s tuden ts , y e t 

have managed to  overcome so c ia l b a r r ie rs  and a t ta in  p o s itio n s  of 

re sp o n s ib ili ty  and s ta tu s .  G o ttlieb  warns th a t ,  "V/hite teachers 

who carry t h e i r  a t t i tu d e s  in to  th e  des% regated school w i l l  crea te  

a  specia l handicap fo r  Negro ch ild ren ."^

Randolph a lso  p ra ise d  the  Black teach er, by enumerating the  

techniques she used to  m otivate her s tuden ts. Dubois in  an a r t i c le  

w ritte n  in  1935 c ite s  th e  advantages of Black teachers f o r  Black 

studen ts.

The proper education of any people includes sy rp a th e tic  
touch between teacher and p u p il; knowledge on th e  p a r t  of 
the  teacher not simply of th e  ind iv idual taugh t, but of 
h is  surroundings and background, and th e  h is to ry  of h is  
c lass  and g ro ïç , such c o ita c t  between p u p ils  and between 
teacher and p u p il, on th e  b a s is  of p e rfe c t so c ia l eq u ality  
as w ill  increase  t h i s  em pathy and knowledge.3

Opinions in  th e  7 0 's a re  somewhat d if fe re n t;  most Blacks now under­

stand th a t th e re  can be th e  rapport between Black ch ild  and white 

teach er of which Dubois speaks, as evidenced by in te r r a c ia l  schools, 

bu t i t  w il l  tak e  the p a tien ce  of such teachers  as those in  a  study 

by Wayson, who in  responding to  a  questionnaire  th a t  asked why t h ^  

(White teach ers) stayed in  slum schools, answered, "T h ^  need me. 

Katz fu r th e r  e laborates  on th e  sub jec t of need in  ELack students

^David G o ttlieb , Goal A spirations and Goal P o lfillm e n ts ; Dif­
ferences Between Deprived and A ffluent American Adolescents (Unpublished 
paper delivered  a t  the  annual meeting of th e  American O rthopsychiatric 
Associatiam, I-îarch 19, 1964), p . 12.

^A. P h i l l ip  Randolph, "The Meaning of Our Numbers, " In teg ra ted  
Education. October'4Jovember,  1963, p . 4 of A r tic le .

^W. S. B. Dubois, "Does the  Negro Need Separate Schools?" Journal 
of Negro Education. 17 (Ju ly , 1935), 328-35.

^William Wayson, Bzpressed Motives of Teachers in  Slum Schools 
(Doctoral d is s e r ta t io n . U niversity  of Chicago, 1966), Cited by Weinberg 
in  D ssegr% ation Research, p . 221.
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i n  h is  study of th e  d^andeacy  of ELack students upon teacher a t t i tu d e .

He f in d s  th a t  "Teacher a t t i tu d e s  tcward Negro ch ild ren  w iH  be highly

impo rt an t fo r  th e i r  classroom behavior."^

The l i t e r a tu r e  suggests th a t  ELack students in  desegregated

schools su ffe r  some psychological upheaval, no t always negative .

Weinberg has th i s  observation:

Negro ch ild ren  u su a lly  appear in  th e  desegregation process 
as passive p a rtn e rs  in  le a rn in g . They are  th e  ones who, i f  
a t  a l l ,  rece iv e  sp e c ia l serv ices in  th e  new schools Yet 
th e  p a ss iv ity  i s  only apparent. Under conditions of change 
th e i r  self-aw areness i s  aroused.2;

The questions Weinberg c<msiders of prime inçjortance a re :

"Hew do Negro ch ild ren  add igj th ese  experiences?" ^% at happens 

to  th e i r  self-concep tions?" "Are they overwhelmed by new challenges 

and driven  to  se lf-d e p re c ia tio n ?  Other researchers consider of

prime ijq)ortance the  question  of whether they w il l  l a s t  long enough 

to  receive  a high school diploma-

Boone in  1942 p red ic ted  th a t  "Negro students a ttend ing  a îJhite 

school may earoect to  f in d  th e  d en ia l of unlim ited opportun ity , the  

occurence of so c ia l enibarrassments and th e  proof th a t  American demo­

cracy needs adjustment to  accom odate him. The W illiams and %ran 

study described th e  behavior of ELack students in  a  new ly-des% r% ated 

school as th a t  of iso lation ism , u n less  sought out fo r more inform al

^Katz, D esegregation, p . 63 .

% eihberg , D es% regation. p . 28.

^Ib id . .  p . 28.

H. Boone, "Problems of Adjustment of Negro S tudents a t  a 
White School," Journal of Negro Education, (October, 1942), p . 4S3*



1 -  a c t iv i t i e s .  The American P o l i t ic a l  Science A ssociation interview ed

f iv e  Negro s tu d en ts  in  each of tw enty-three predcadnantly W iite 

co lleg es  and found th a t  th e  s tuden ts f e l t  they were no t accepted on 

th e i r  in d iv id u a l m erit by adm in istra tion  or student body. They also  

f e l t  th a t  they  were thought of as "d iffe re n t or an o u ts id e r.

Ifyers in  ccomenting on th e  s ta tu s  of ELack studen ts in  predominantly 

VJhite schools observes: " I t  i s  q u ite  p o ssib le  th a t  th e  Negro youth

who s ta r s  in  to d ay ’s fo o tb a ll  game may be excluded from th e  v ic to ry  

ce leb ra tio n  th a t  n i g h t . T h e  O ffice of C iv il E ights interview ed 

ELack stu d en ts  a t  a  newly-desegregated school and found th e i r  a t t i ­

tudes to  be ch arac te rized  by in se c u rity  concerning so c ia l a c t iv i t ie s .  

I t  was a lso  observed th a t  the  races tended to  be separate in  cafe­

t e r i a s ,  assembly h a l l s ,  school grounds, and even in  classroom s.^ 

P ierce  speaks of th e  p ressu res  icposed rpon ELack studen ts in  deseg­

regated  schools.

In  th i s  s itu a t io n  th e  incessan t burden i s  on him to  prove 
him self to  th e  s a tis fa c tio n  of th e  m ajo rity . The converse 
does no t hold . The d ra in  on th e  p ^ c h ic  economy can be 
of a  q u a lity  and quan tity  th a t  th e  person has never ex­
perienced in  a  l ife t im e  in  a segregated school and segregated 
community. “Hius th e  Negro adolescent who has th e  p o s s ib i l i ty

Eobin W illiam s, J r .  and Margaret W. i^ an . Schools i ^  T ran s itio n : 
Cconunity B roeriences in  Desegregation. (U niversity  o f North Carolina 
P ress, 1954), p . 244.

American P o l i t ic a l  Science A ssocia tion , BguaT P ro tec tion  of th e  
Laws in  Public Higher Education (Washington, D.C.: Government P rin ting  
O ffice , I960.

3
Edmund Dean Zyers, J r . ,  E ffec ts  o f S ocia l and Educational Cl-iinatA 

of High Schools Upon th e  Academic Performance of Negro and White 
Zdolescœ tis (b o c to ra l d is s e r ta tio n , Johns Hopkins U niversity , 196?), 
U niversity  I-ücro-film  Order No. 67,  p . 200.

^(O.C.E) O ffice of C iv il E igh ts , HEW Study, Conducted During 
Spring 1969 in  Five Southern S ta te s .
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of moving up must be prepared fo r  a  Culture Shock. The 
school must provide him w ith  hope.-

In d ica tio n s  of extreme anxiety concerning th e i r  s ta tu s  in  desegre­

gated schools may be m anifest in  aggressive behavior of Slack students. 

A statew ide survey of student expulsions in  Oklahoaa for 1973 shows 

th a t  a d isp ro p o rtio n a te  number of s tuden ts expelled were B la c k .^

In  Oklahoma City alone 70.8 per cent of th e  studen ts eaçelled since 

the  implementation of Oklahoma C ity 's  major desegrR ation  p lan  have 

been Black. K illacky o f th e  Daily Okl ahoman newspaper, c it in g  1972 

census f ig u re s , s ta te s  th a t  only 27.4 per cent of a l l  students in  

Oklahana City are  Black.

Researchers d isag ree  whether d is ru p tiv e  behavior on th e  p a r t  

of Black students i s  th e  r e s u l t  of overpermissive classroom clim ates, 

provocative h o s ti le  s tim u li, or in co n s is ten t classroom clim ates th a t  

f lu c tu a te  between h o s t i le  provocative s tim u li and extremely perm is-

Behavior problems in  desegregated schools were studied by 

Banks and Di Pasquale i n  B uffalo. I t  was found th a t  there was some 

d isp a r ity  between what teachers saw as behavior problmns and what 

studen ts viewed as behavior problems.^' Another possib le  fa c to r  in  

th e  phenomena of th e  Black dropout i s  th e  growing disenchantment

^Chester P ierce , ''Problems of th e  Negro Adolescent in  the  Next 
Decade in  M inority Group Adolescents in  United S ta te s " (Baltimore, 
Haryland: Williams and W ilkins, 19683% p. 22.

S t a t i s t i c s  from a  Survey Done by the  S ta te  Department of 
Education, Oklahoma C ity , Oklahoma.

^Jim S illack ey , "Race Not Basis fo r  Expulsions, " Daily Okla­
homan. Friday, November 2, 1973.

S o n a ld  Banks and Mary E llen  Di Pasquale, A Study of th e  
Educational E ffectiveness of In te g ra tio n  (B uffalo, New York:
Buffalo Public Schools, January, 1969), p . 1.
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among Slack students w ith  desegregated schools. A surrqy  made by 

S iggers in  Berkeley, C alifo rn ia  revealed th a t  more Blacks planned 

to  go to  Black co lleges. They f e l t  th a t  th e re  i s  more support in  

segregated schools where leadersh ip  ro le s  and academic s ta tu s  are  

gained under lim ited  com petition.^ This and o ther surveys of sim ilar 

na tu re  have in te r je c te d  a new note o f a n z ie ^  concerning th e  treatm ent 

of Black studen ts in  desegregated schools. Siggers vo ices th i s  an^ 

x ie ty .

There i s  a la rg e  amount of evidence th a t  the  m inority  ch ild  
has been considered in fe r io r  by teachers and school adminis­
t r a to r s .  B ^ e c ta tio n s  of low I .  Q. and low achievement have 
become s e l f - f u l f i l l in g  prophecies fo r  m in o rities .^

L e tte r s  to  newspaper ed ito rs  frcm concerned parents a lso  r e f le c t  an

a t t i tu d e  of d iscon ten t w ith desegregated schools. Mason, in  an a r t ic le

in  th e  Daily Oklahoman speaks c le a r ly  o f th is  concern.

I  propose th a t  we abandon the^idea of school in te g ra tio n  in  
fav o r of q u a lity  education. propose an awakening of the 
Black community f ra a  th e  misguided notion th a t  q u a lity  edu­
c a tio n  can only be found on the o ther side of town. I  propose 
to  inform  th e  Black community th a t  i t  i s  the Black c h ild , h is  
c h ild  th a t  i s  losing  in  th is  game. propose a re se ttlem en t 
in  th e  schools th a t  serve the Black Communities and demand 
th e  t o t a l  resources fo r  qu a lity  education. We as Black people 
must reverse  th e  s p ira l  of f u t i l i t y .  We must teach our youth 
th a t  excellence can and must be found in  the palms of h is  own 
hands. He mu s t  be taught th a t he has no need to  r a is e  a 
clenched f i s t  o r wear loud colors or ra is e  th e  th re a t  of 
v io lence to  be seen and recognized . . . Then and only then 
w i l l  in teg ra te d  education be meaningful fo r  th e  Black student .2

Influences from the Black community exert pressures upon students 

to  e i th e r  endure or not endure the v ic is s itu d e s  of des% r% ated  schools.

Kathleen S iggers, "How Can Children Retain a Sense of Ethnic 
Id e n tily  and Ind iv idual Self-w orth in  an In teg rated  Classroom?" 
In te rg roun . U niversity  of C alifo rn ia  ( l9 7 l ) ,  p . 1.

^ Ib id . . p. 1.

^W alter Mason, "L etters  to  the E d ito r, " Daily Oklahoman and 
Times. (November 21, 1969).
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^iany desegregated schools have clim ates of such warmth aad understand­

ing  th a t any student would grow and develop in  i t s  environment.

Seme segr% ated schools had damaging clim ates and caused Black s tuden ts  

to  have a tti tu d e s  of such in f e r io r i ty  th a t 'th e y  too fa i le d  in  th e i r  

approach to  lea rn in g . Again Dubois from a 1935 p o sitio n  may have 

re levan t advice.

. . . th e o re tic a lly  th e  N%ro needs n e ith e r  segregated schools 
nor mized schools. What he needs i s  education, lihat he 
must remember i s  th a t th e re  i s  no magic e ith e r  in  mixed 
schools or in  segregated schools. A nixed school w ith  poor 
and unsynç)athetic teachers^ w ith h o s ti le  public opinion and 
no teaching of t ru th  concerning Black fo lk  i s  bad. A segre­
gated school w ith  ignoran t p laceholders, inadequate equipment, 
poor s a la r ie s  and wretched housing, i s  equally  bad. Other 
th ings being equal, th e  mixed school i s  the broader, more 
n a tu ra l b asis  f o r  the education of a l l  youth. I t  g ives 
wider contacts; i t  in sp ire s  g re a te r  self-confidence; and 
suppresses the in f e r io r i ty  ccaaçleac. But other th ings seldom 
are equal, and in  th a t case , s y r^ th y ,  knowledge and the  
tru th  outweigh a l l  th a t  th e  mijrad school can o ffer

Conclusions from th e  L ite ra tu re  

The re sea rch e r’s conclusions from the  l i t e r a tu r e  a re  sometimes 

s im ila r  and sometimes co n trad ic to ry  to  those of Weinberg, whose 

s tu d ies  of desegregation research  hold high in ç lic a tio n  fo r  a  study 

on Black dropouts in  desegregated schools. The po in ts of im plica­

t io n  most re lev an t to  th is  study concern s ix  major areas: ( l )  Black

a tt i tu d e s  toward education; (2 ) Black a sp ira tio n  le v e l; (3 ) Black 

commun:tv  a tt i tu d e s  toward desegregated schools; (4) Teacher imnnr- 

tgnce in m inority education; (5 ) In te llig e n c e  as a fa c to r  in  Tvnnnrity 

education; and (6) Black s tu d en t morale in  d e s^ re g a ted  schoo ls .

1 . Black A ttitudes Toward Education

The resea rch e r’s review o f  the l i t e r a tu r e  c le a rly  shows the

^Dubois, Does th e  Negro Seed Separate Schools? p. 328.
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high regard  f o r  education th a t  Blacks have as evidenced in  the  s tu d ie s

ty  M ille r , R iles  and Coleman.^ This high education o r ie n ta tio n  has

no t been dim inished by th e  tra d it io n a l  lack  o f rec ip ro ca l educational

o u t le ts  f o r  B lacks. Studies by Ccoc and H ill show th a t  Blacks w il l

tend  to  seek high educational goals even in  th e  face of somewhat
2

negative  circum stances.

2. Black A sp ira tion  Level

I n tr ic a te ly  in tertw ined  w ith  the Black s tu d e n t's  high education 

o r ie n ta t iw  i s  h is  high a sp ira tio n  le v e l. The b e lie f  th a t  education 

w i l l  be th e  u ltim a te  to o l of h is  l ib e ra tio n  from stigma fo rces  him 

to  a sp ire  fo r  high s ta tu s  p o s itio n s  th a t  w i l l  prove h is  w orthiness 

fo r  acceptance in to  th e  mainstream. This high a sp ira tio n  le v e l ,
3

termed u n r e a l i s t ic  ly  researchers  such as Coleman, prove to  be h igh ly  

r e a l i s t i c  when measured in  th e  context of s tu d ies  ly  Cox and F ic h te r  

Weinberg a lso  f in d s  th e  Black s tu d e n t 's  a sp ira tio n s  to  be as high 

and o ften  h ig h er than  those of White s tu d en ts .^

3 . Black Coamunitv A ttitu d es  Toward Desegregated Schools

VJfitings o f Dubois and Mason^ a re  exançles of th e  disenchant­

ment of some community lead ers  w ith  desegregated schools. This 

disenchantment along w ith th e  growing in fluence of Black N ationalism

^ M ille r, Dropouts; R ile s , P resen ta tion : Coleman, i t y . 
2

Gcx, Caste; H il l ,  S tren g th s .

2 Coleman, B qualitv .
4

Cox, Caste; F ich te r, T a len t.

5

^Dubois, Does the  Negro; klason. Q uality .

^Weinberg, Desegregation.
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could, be a  con tribu ting  fa c to r  in  tb s  im p lica tio n s fo r  dropout be­

hav io r. There s t i l l  rem ains, however, p o te n tia l  fo r  a  strong core 

of dedicated  in te g ra tio n is ts  in  th e  Black community. These while 

lending  w id e^ read  sxq>port f o r  desegregated schools s t i l l  see the  need 

fo r  c u r r ic u la r ,  o rgan iza tional and ad m in istra tiv e  reforms in  those 

schools.

4 . Teacher Iznportance in  M inority Education

Teacher a t t i tu d e  toward Black studen ts i s  perhaps th e  most 

im portant of a l l  th e  p o in ts  of im plications f o r  dropouts. Through­

out the  re la te d  l i t e r a tu r e  one i s  constan tly  reminded of th e  ro le  

teach ers  must p lay  in  n u rtu rin g  th e  a sp ira tio n s  and m otivations of 

th e  m inority  group c h ild . Researchers such as Segal b e lieve  th a t  

th e  teach er can be th e  deciding fa c to r  in  w hether a  Black student 

w i l l  remain in  school o r drop out of i t . ^  S tud ies by Blake shew th a t  

th e  a t t i tu d e s  of white teach ers  toward Black s tuden ts a re  le s s  sup­

p o rtiv e  th an  those  of Black teachers  toward Black s tu d en ts .^

5. In te llig e n c e  as ^  Factor in  M inority Education

This co n tro v e rs ia l issu e  has been stud ied  by many researchers. 

Weinberg l i s t s  over f i f t y  s tu d ie s  made to  determ ine i f  desegregation 

enhanced or re ta rd ed  th e  academic growth of Black s tu d en ts . His 

conclusions were th a t  desegregated schools improved th e  academic 

achievement of Black ch ild ren .^  I t  i s  lo g ic a l  t o  conclude th a t  th e  

p o te n tia l  fo r  icprovement (a  v iab le  in te ll ig e n c e  qu o tien t) was always 

p re sen t.

^Segal, C h a ra c te r is tic s . 

% la k e , Gcssparison. 

^Weinberg, D esegregation.
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6 . Black Student Morale in  Desegregated Schools

Weinberg be liev es  th a t  d e se g r^ a tio n  has most o ften  benefitted  

th e  Black c h i ld 's  se lf-esteem  and v i r tu a l ly  never harmed i t .  He 

fu r th e r  a s s e r ts  th a t  desegregation has f a c i l i t a t e d  Negro acceptance 

of co lo r  as a  constructive  fa c to r , vfaile heightening N%ro w illingness 

to  l iv e  and lea rn  w ith  Whites. School d es% r% atio n  makes e thn ic  

id e n t i f ic a t io n  proceed a t  a f a s te r  r a te  than would happen in  a segre­

gated  s i tu a tio n , s ta te s  Weinberg, and Black s tu d en ts  soon experience 

a  decrease in  anxiety  about th e i r  performance a f t e r  a  year of in tegra­

t io n .^  The researcher concludes from o ther f in d in g s  th a t  th e  morale 

o f  Black students in  desegregated schools i s  sometimes le s s  than 

conducive to  the  m otivation fo r  remaining in  school. Williams s ta te s  

th a t  studen t r e la t io n s  under desegregation have been marked by to le r ­

a t io n  f o r  th e  most p a r t ,  and le s s  prominently by both v io lence and 

p o s it iv e  resp ec t.

The expulsion r a te  fo r  Black students i s  d isp ro p o rtio n a te ly  

hi gh in  desegregated schools so c ia l is o la t io n  fo r  Black students 

i s  a lso  uncommonly high. One cannot deny th a t  th ese  conditions may 

enhance th e  Black s tu d e n t 's  self-aw areness, but th e  researcher sus­

p e c ts  th a t  conditions such as these could hardly  r a is e  th e  Black 

s tu d e n t’s  self-esteem . The researcher hower i s  g r a t i f ie d  th a t  de­

segregation  has caused a c le a re r  understanding of th e  unique educational 

problems of Black s tu d en ts .

D efin ition  of Terms 

Several terms have been developed to  c la r i fy  th i s  study.

Dropout -  a pup il who leaves a  school, fo r  any reason except death .

^Weinberg, D esegr^ation. p . I 56 .
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before  graduation or completion of a  program of s tu d ies  and w ithout 

tra n s fe r r in g  to  another school.

R eciprocity  -  The so c ia l exchange of love, frien d sh ip , help, advice 

and emotional support.

Desegregated -  a school d i s t r i c t  th a t  has received  a cover l e t t e r  

of compliance with th e  C iv il R ights Act of 1964.

R acial Composition -  desegregated w ith r a c ia l  balance.

In te rp e rso n a l R elationships -  being, re la te d  to ,  or involving re la ­

tio n s  between persons.

Defenses -  th e  se t of psychological self-im ages th a t  allows one to  

b e lie v e - in  h is  cwn personal worth.

Behavioral D iffic u lty  -  behavior c la s s if ie d  by adm inistration  as th a t  

•«dxLch causes a  student to  be e:q)elled or suspended from school. 

H ostile  Provacative S tiafflii -  stim ulus intended t o  provoke negative 

response.

R eciprocal V iab ility  -  th e  p o te n tia l fo r  equal so c ia l exchange.
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The th e o re tic a l framework fo r  th is  study i s  based on th e  w rit­

ings of ELau, ivnite, I'laslow, Turner, Harrison and Gouldner,~ especial ly  

th e i r  concepts of the re la tio n sh ip  of the  success or f a i lu r e  of group 

mesabeps, and th e i r  in te ra c tio n  w ith  the so c ia l ^ s te m .

HLau holds th a t estab lish ed  members of a so c ia l ^ s te m  tend 

to  r e s i s t  newcomers to  th e  system, esp ec ia lly  i f  those newccmers 

a re  perceived to  be from a lower so c ia l stratum . He fu r th e r  s ta te s  

th a t  new group members must assume a ro le  of deference to  th e  estab ­

lish e d  members of the systœ i to  a t ta in  acceptance s ta tu s -  Acceptance 

in  a  higher so c ia l stratum , however, i s  u su a lly  a t  th e  expense of

rewarding so c ia l in te ra c tio n  since  the new member must assume a sub- 
2

o rd ina te  ro le . U tiliz in g  these  th eo rie s  of ELau, th e  re sea rch er 

suspects th a t  Black studen ts who l a t e r  dropped out of desegregated 

schools were met w ith what t h ^  perceived to  be e i th e r  overt in d iffe ren ce

Peter M. ELau, Exchange aM Power in  Social L ^ e  (New York: 
John Wiley and Sons, I n c .,  1967j; Bobert B. VJhite, Lives in  P rogress. 
(New York: H olt, Rinehart and Winston, 1952)j Arthur Turner, A Con­
ceptual Scheme fo r  Describing Work Group Behavior (Copyright I 96I  
by th e  P resident and Fellows of Harvard College )7 Roger H arrison, 
“Defenses and the  Need to  Know, Hman R elations Traini.ng VI, No. 4 
(W inter, 1962-63); Abraham Naslow, M otivation and P erso n a lity  (New 
York: Harper and B ros., November 21, 1969); Alvin C-ouldnsr, “The 
Norm of R eciprocity , “ American Sociological Review XYV (A pril I960),
pp. 161- 78.

2
Blau, Exchange.
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or covert h o s t i l i ty  the  estab lished  group (VJhite studen ts and 

te ac h e rs ) . The re su ltin g  negative in te ra c tio n  of the  two groups 

d id  not allow Black students to  assume a ro le  o f deference to  the 

dominant group; t o  have done so would have been adm itting th a t  the 

dominant group possessed q u a li t ie s  worthy of a t t i tu d in a l  deference.

The knowledge th a t  he had to  assume a subordinate ro le  in  th e  

already es tab lish ed  so c ia l system (form erly all-V /hite schools) may 

have tended to  in crease  th e  Black s tu d en t’s p o te n tia l fo r  d is s a t i s ­

fa c tio n  w ith th e  ^ s te m . ^e d id  not r a t io n a liz e  th a t  because he was 

th e  newcomer, he had to  e s ta b lish  him self as a v iab le  member of the  

s ta tu s  group. He only knew th a t  in  re tu rn  fo r  h is  physica l presence 

to  a  u n ifie d  school system, so c ie ty  had promised him f re e  access to  

a l l  of her rewards.

This very physica l presence paradox ically  may have tended to  

in crease  th e  Black dropout’ s d is s a t is f a c t io n  a i th  the estab lish ed  

system, llaslow b e liev es  th a t  every man’s behavior i s  based on c e r ta in  

physio log ical needs of the  Black s tuden t. Maslcw, however, p ic tu re s  

man as a wanting animal . . .  as  soon as one of h is  needs i s  s a tis f ie d  

another % ^ears i n  i t s  p lace . VJhen man’s physio log ical needs are 

s a t is f ie d  and he i s  no longer fe a r fu l  of h is  physical w elfare , h is  

so c ia l needs become important m otivators of h is  so c ia l behavior since 

i t  i s  th e  u n s a tis f ie d  need th a t  m otivates behavior. When so c ia l needs 

are  thw arted, he behaves in  ways which tend to  defea t o rgan izational 

o b jec tiv es. He becomes r e s is ta n t  and an tag o n is tic ; but liaslow believes 

th a t  th i s  behavior i s  a consequence, not a cause.^

%Iaslcw, I-Iotivation.
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The researcher b e liev es  th a t  Black s tuden ts who dropped out 

of form erly all-VDiite schools had a  p o te n tia l  fo r  d is s a t is fa c t io n  

w ith th e  e s tab lish ed  g ro iç  th a t  was bom  w ith  th e  closing  of the  Black 

school. The removal of t h i s  l a s t  symbol of h is  defenses made him. 

unable to  e s ta b lish  h is  re c ip ro c a l v ia b i l i ty .  His espected ro le  of 

subordinate, according to  Blau, made i t  in creasin g ly  d i f f i c u l t  to  

rec ip ro ca te  fo r  b e n e fits  received  in  th e  new so c ia l systems, because 

subordinate group members a re  seldom in  a p o s itio n  to  rec ip ro ca te  

^ p ro p r ia te ly  fo r  b e n e f its  o ffe red  to  thaa. Grotqj members in  th is  

p o s itio n  often  decide not to  accept these  b e n e f its  in  an e f fo r t  to  

p ro te c t thaaselves ag a in st th e  d i r e  consequence of lack  o f rec ip ro ­

c a tio n .^  These fa c to rs , w hile seeming to  fo rc e  th e  p o te n tia l  Black 

dropout in to  th e  ro le  of r e lu c ta n t  guest, a lso  in h ib i t  h is  e f f ic ie n t  

re so lu tio n  of value c o n f lic ts  in  in terg roup  tra n sa c tio n s . The only 

course l e f t  fo r  v ictim s of th i s  condition  i s  e s c ^ e  frcm an in to le ra b le  

environment.

Fhom th is  th e o re tic a l  base th e  research er assumes th e  b asic  

hypothesis fo r  t h i s  study.

1. Basic Hypothesis

The dropout r a te  fo r  Black studen ts i s  g rea te r 

in  counties where schools a re  desegregated than  

i t  was in  counties where schools were segregated.

Gouldner sees re c ip ro c ity  as  a  s ig n if ic a n t in fluence  upon the  

s ta b i l i ty  of so c ia l systems in  g en era l. He a lso  holds th a t  th e  

concept of re c ip ro c ity  i s  b as ic  to  th e  functiona l value o f the ^ s tem .^

^Blau, Social Bgchange. 
2
Gouldner, B ec ip rocity .
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I f  th e  student has not been engaged in  some a c t iv i ty  th a t  w ill 

cause him to  fe e l  he has contributed to  the s ta tu s  of th e  school, 

then he w i l l  tend to  doubt h is  a b i l i ty  to  rec ip ro ca te  fo r  favors 

received . Students who do not have th e  opportunity  to  represent 

th e  school in  co n tes ts , dram atics, sp o rts , o r some honorable way 

may tend to  be no n -p artic ip a to rs  o r d isn zp to rs  in  classrooms. I t  

i s  p o ss ib le  th a t  students who fe e l  t h ^  cannot co n trib u te  to  a cause 

w ill  fe ig n  in d iffe ren ce  to  th a t  cause.

The researcher bases the  f i r s t  sp e c if ic  hypothesis upon these 

concepts (a U  hypotheses a re  s ta te d  in  the  n u l l .}

Hypothesis I .

Of th e  Black students who l i s t  "lack o f in te re s t"  in  school- 

work as a  dropout reason, th e  p roportion  fo r  desegr% ated schools 

i s  le s s  th an , or equal to , th e  proportion  of dropouts fo r  segregated 

schools.

Basic a lso  to  th e  success of group members in  a  so c ia l system

are  p o s it iv e  in terpersonal re la tio n sh ip s  w ith  o ther group members

as w ell a s  w ith th e  so c ia l system in  g en era l. Turner s ta te s  th a t, ;

The re la tio n sh ip s  and new work a c t iv i t i e s  which emerge 
in  a  group w il l  strongly  in fluence the  s a tis fa c t io n  which 
group members d erive  from th e i r  work experience. Where 
th e re  i s  r e la t iv e ly  frequent in te ra c tio n  and members l ik e  
each o th e r , s a t is fa c tio n  i s  u su a lly  r e la t iv e ly  high.3

P o sitiv e  in te rp e rso n a l re la tio n sh ip s  enhance th e  fu n c tio n a l defenses

of in d iv id u a ls  in  a  so c ia l s e ttin g .

^Sugene Wheeler, The School Dropout -  An Issu e  of th e  S tate 
Department of Education (Oklahoma C ity , 1972).

2
Turner, In te rpersonal B ela tionsh ips.
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The ro le  o f defenses in  the success of groiq) members in  a 

so c ia l s e tt in g  were stud ied  tjr Harrison. He s ta te s  th a t  defenses 

are  our only p ro te c tio n  against anger or abusive behaviors d irec ted  

to  u s . when these  defenses are  taken frcm u s , anxiety  causes us to  

rep lace  p o s itiv e  defenses w ith n% ative ones.^ The expulsion r a te  

of Slack studen ts in  Oklahoma could be in d ic a t ive  of the  consequences 

of defense lessness. The researcher suspects th a t  Black student d r < ^  

outs having lo s t  th e i r  p o s itiv e  defenses have replaced those defenses 

w ith n % ativ e  behavior.

The resea rch e r b e liev es  th a t  even w ithout th e  in d ec isiv e  aura 

of whether busing and r a c ia l  mixing were r ig h t  o r wrong, some in te r -  

g*oup c o n f lic t  would have been ^ p a re n t between White and Black s tuden ts. 

The t r a d i t io n a l  com petition between grorps fo r  power, in fluence and 

reco g n itio n .u su a lly  r e s u l t s  in  p o s itiv e  intergroup re sp e c t. I t  i s  

only when groims a re  asked to  in te ra c t in  a  pun itive  

th a t  thQT begin to  e x h ib it negative in te rp e rso n a l re la tio n sh ip s .

Because of th e  v a s t news media coverage of predcm insntly negative 

responses to  in te g ra tio n , i t  i s  l ik e ly  th a t  most studen ts are  aware 

of th e  controversy surrounding desegregated schools. Therefore, th e  

second sp e c if ic  hypothesis fo r  th is  study dea ls  w ith  p o ssib le  r e s u l t s  

of n % ativ e  in te rp e rso n a l re la tio n sh ip s  and defenses.

Hypothesis I I .

Of th e  Black s tuden ts who l i s t  "behavioral d if f ic u l ty "  as a 

dropout reason , th e  p roportion  of drcpouts fo r  desegregated schools 

i s  le s s  than , or equal to ,  the proportion of dropouts fo r  segregated

schools.

^H arrison, Defenses.
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The sp e c ia l p lace  of new group nenbers in  a  h igher stratum  

than  th e i r  form er so c ia l stratum  in flu en ces th e i r  su ccess if  ai,lu re  

r a t io  according to  ELau. I f  th e  new member held a  super o rd ina te  

p o s itio n  in  th e  old ^ stem , he f in d s  i t  d i f f i c u l t  to  hold subordi­

n a te  positicmis in  th e  new so c ia l system. Conversely, th e  tra n s i t io n  

frcm old system to  new i s  smoother i f  th e  ro le  i s  one of subordina­

t io n  in  both  groups.^ Black females a re  unaccustomed to  ro le s  of 

subordination in  a  school se ttin g  because in  s ^ r ^ a t e d  schools thQr 

were able to  assume ro le s  of academic equality  or lead ersh ip  w ithout 

im pairing th e i r  v ia b i l i ty  as women. The researcher f e e ls  th a t  th e  

concept o f woman's p lace  in  desegr% ated schools w il l  be s tu l l i fÿ in g  

to  Black fem ales. The th ird  hypothesis deals  w ith  th e  sex ro le  d i f ­

ferences in  segregated and desegr% ated schools.

Hypothesis HI.»

The dropout r a te  fo r Black females i s  in  th e  same proportion  

to  th e  dropout r a te  fo r  Black males in  a segregated school, as i t  

i s  in  a desegregated school.

Maslow b e liev es  th a t  group members a re  more successfu l w ith in
2

so c ia l systems th a t  g ive rewards. White r ^ o r t s  on th e  process 

of growth in  a  so c ia l se ttin g  as  a  r e s u l t  of reward. He in d ic a te s  

th a t  c rea tiv e  in te r e s t  always su ffe rs  when one f e e ls  com petitive, 

h o s ti le  or under th e  necessity  to  prove th a t  he i s  no t in fe r io r .

% en the s e l f  i s  threatened and req u ires  defense, th e re  i s  no energy 

l e f t  over to  be esqjended on c rea tiv e  ta sk s . The peace of mind th a t

^ELau, S ocia l Bsehange.
o
i'iaislow. M otivation.
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goes w ith s e c u rity  and the rewards th a t  come frcE  encouragement are 

in ^ o rta n t a id s  t o  construc tive  growth.^

The resea rch e r fe e ls  th a t  because desegregated schools are  

based on th e  co n p e titiv e  d ispensation  of rewards (grades, appoint­

ments, e lec tio n s  to  school o f f ic e s ) ,  th e  estab lished  group w il l  

rece ive  th e  la rg e r  share of th ese  rewards. The r e s u lta n t  absence 

of rewards fo r  them w il l  cause th e  p o te n tia l Black dropout to  drop 

out of th e  com petition fo r school rewards and even tually  th e  school. 

% pothesis  Number Four i s  r e f le c t iv e  of m isdirected «nergy in  a 

perceived rew ardless environnent.

Hypothesis IV.

Of th e  Black studen ts who l i s t  "academic d if f ic u l ty "  as a  drop­

out reason, th e  p r tp o r tio n  of dropouts fo r  des% regated schools i s  

le s s  than , or equal to ,  the  proportion of dropouts fo r  segregated 

schools.

'Æ ite , L iv es .



GHilPTER IV

DESIGN OF STÜDT 

Population, and Sample Studied 

The problem was tre a te d  as a  ccmçarative study of th e  holding 

power of segregated and desegregated schools in  Okladioana in  r e la ­

tio n sh ip  to  th e i r  Black s tu d en ts . Although the county was stud ied , 

and i s  the  u n it  of a n a ly s is  f o r  th i s  paper, the t o t a l  population  

of Black dropouts in  f if ty - tw o  counties in  the  years  1965-66 and 

1971-72 who were respondents to  th e  dropout survey were th e  sub jects 

of th i s  study.

A s t r a t i f i e d  random sampling of eighteen counties in  Oklahana 

in  th re e  stratum  c a t^ o r ie s :  Large, medium, and «mam were chosen

from th e  t o t a l  population  of f if ty - tw o  counties w ith  f iv e  p er cent 

or more Black population .

The school y ea r 1965-66 was randomly chosen as th e  segregated 

year from a pool o f e ig h t years  from which th ere  was a v a ila b le  data . 

The school y ear 1971-72 was chosen because in  th a t  year a l l  Oklahoma 

Counties were in  ccc^liance w ith  the  C iv il Eights Act of 1964.

Procedure fo r  Collects np Data 

Data was co lle c te d  in  th re e  stages: In  Category One th e  re ­

searcher compiled th e  Black studen t dropout fig u res  fo r  each county 

in  th e  school year 1965-66 when th e  schools were segregated . These

f-ig u re s  were found in  a study of school dropouts conducted fo r  a
32
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period  of e ig h t years hy Eugene Wheeler fo r  th e  S ta te  Department 

of Education.^ To e s ta b lish  a dropout-enrollm ent proportion  fo r  

1965-66 th e  re sea rch e r examined copies of des% regation  ccnpliance 

l e t t e r s  su 'anitted  to  th e  reg ional o ffic e  of Health, Education and 

W elfare. These l e t t e r s ,  w ritten  by s iperin ten d en ts  of the  school 

d i s t r i c t s  w ith in  th e  eighteen counties of the sample fo r  th is  study, 

y ie lded  th e  Slack enrollm ent figu res fo r  1965-66. Figures of Black 

enrollm ent were no t a v a ilab le  in  a form alized s e tt in g  because i t  was 

i l l e g a l  to  l i s t  s tuden ts by race in  I 965- 66 .

Stage IWo en ta iled  compiling th e  Black s tuden t dropout r a te  

fo r  each county of th e  sanpling when i t s  schools were desegregated. 

Again th e  re sea rch er used s t a t i s t i c s  on dropouts from Eugene W heeler's 

study. Black enrollm ent f ig u res  were re a d ily  av a ilab le  frcm the  

S ta te  Department o f Education because the  law forbidding mention 

of race  had been repealed .

The d a ta  in  Stage Three are responses to  a  questionnaire 

adm inistered by Wheeler to  1,862 Black studen ts who dropped out 

of school in  1965-66, and in  1971-72.

Treatment of Data 

A th re e -s ta g e  analysis  of the  da ta  was made in  an attem pt to  

study the  re la tio n s h ip  between the  Black student dropout r a te  and 

th e  r a c ia l  composition of th e  couniy 's schools.

The f i r s t  s tag e  of d a ta  analysis  e n ta iled  comparing th e  Black 

dropout-enrol 1 ment r a t io  fo r  a  sing le  county in  th e  designated segre­

gated y ear, w ith  th e  Black dropout-enroUment r a t io  of the same county 

in  the  designated d e s^ re g a te d  year.

^llUgene Wheeler, School Dropout Data, 1965-1972, S-tate Department 
of Education, Oklahoma City, Oklahoma, 1973.
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In  th e  second, s tag e  of data an a ly s is , th e  researcher congpared 

th e  conqposite dropout-enrollm ent r a t io  of the to t a l  saapling of 

counties in  a  d o s^ re g a te d  year with th e  dropout-enroUment r a t io  

of th e  to t a l  samp]i.ng of counties in  a  s% r% ated  y ear. The counties 

were then c la s s if ie d  as having "higher re ten tio n  power i a  a  d e s i r e -  

gated year; lower re te n tio n  power in  a  desegregated year or no 

s ig n if ic a n t d iffe re n c e  in  re ten tio n  power."

In  the th i rd  s tag s  of analysis th e  researcher sought to  d e te r­

mine th e  frequencies of ^ e c i f i c  responses to  Dropout Reasons in  a  

desegregated y e a r . To fin d  th e  dropout proportion, th e  basic  form ula 

used was:

- f
Where: P = P roportion

f  = Frequency (dropouts)

N = Number (enrollm ent)

To t e s t  th e  b as ic  hypothesis of t h i s  study and sp ec ific  hypo­

theses one, two, and fo u r, a  t e s t  of two proportions was used:^

\ i  p ( i - p 1  +  p T I I p r

Where: P^ = P roportion  fo r  1971-72 = Fhrollment fo r  1965-66

P/> = P revention fo r  1965-66 N = Combined Enrollment

= Enrollment f o r  1971-72 P = Canbined Proportions

The basic  hypothesis and sp ec ific  hypotheses one, two and four were 

te s te d  a t  the  .05 le v e l  of s ign ificance ty  re fe rr in g  the  value of Z

^Geno V. €Laas and Ju lia n  C. Stanley, S ta t i s t ic a l  Methods in  
Education and Psychology. (Fhglewood C lif fs ,  New Jersey : P ren tice - 
H all, 1970), pp. 324-25.



to  th e  c r i t i c a l  value from th e  n o r m a l  d is tr ib u tio n s  fo r  a one ta i ie d  

t e s t  (Z = 1 .65)

hypothesis Three was te s te d  using a Chi-square te s t .^  The 

c r i t i c a l  value fo r  the  Shi-square d is tr ib u tio n  a t  the  .05 le v e l w ith 

one degree of freedom i s  3*84* The basic  formula fo r  Chi-square i s :

_( C-2 ^  -  .5)2

% e re : = Chi-square

= Sum of 

0 = Observed frequency 

E = Sqjected frequency 

.5 = Yates Correction

- I b i d . .  p .  2 2 9 .



CHâFESR V 

FINDINGS

Within th e  lim ita tio n s  of th e  d a ta  obtained, th e  number of 

Slack stndent dropcnts in  Oklahoma (52 connties) has increased  frcm 

629 fo r  a  Black enrollm ent o f 54>4U in  1965-66, a segregated y ea r, 

to  1,233 fo r a  Black enrollm ent of 53^737 in  1971-72, a  desegregated 

y ea r. The basic  hypothesis s ta te d :

The dropout r a te  fo r  Black studen ts i s  g re a te r  in  counties 

where schools are desegregated than i t  was in  counties where 

schools were segregated.

This hypothesis, te s te d  by using  & t e s t  of two proportions, y ie lded  

a  Z score of 17.96 (Z lev e l of s ig n ifican ce  a t  th e  .05 le v e l i s  

1.65  fo r  a  one ta i l e d  t e s t ) .

Table I  co n tra s ts  the  enrollm ent, drc^out frequency and en- 

roUment-dropout proportion  fo r  Black students in  a l l  f if ty - tw o  

counties in  Oklahoma, where Blacks comprise a t  le a s t  f iv e  per cent 

of th e  to ta l  population . The Z score shown in  the lower r ig h t  hand 

column ccm stitu tes a  s t a t i s t i c a l l y  s ig n if ic a n t d iffe ren ce  in  th e  

dropout r a te  fo r  Black studen ts in  th e  coun ties ' s ^ re g a te d  year 

and th e i r  desegregated one.
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TABLE I

BLACK DEOPOOT-amOLUQNT PSOPORTIOI 
FOR FIFTr-raO COUNTIES IN OKLAHCHA

Total of 
A ll 1971-72 1965-66

I
9
*§
I
CO

•§

I
§ I

•§
I
00

►tJ

§

52
Counties 53,737 1,233 .02294 54,411 629 .01156 17.96

Conclusi<ai: The dropout r a te  fo r  Black studen ts i s  s ig n if ic a n tly  

h igher in  desegregated schools than  i t  was in  s% regated schools 

in  Oklahoma.

I n  th e  sançling of eighteen coun ties used fo r  th is  study, th e  

number of Black student dropouts increased  from 418 fo r  a  Black en­

ro llm ent in  1965-66 to  1,018 fo r  a  Black enrollm ent of 41,880 in  

1971- 7 2 . Using the  t e s t  of two p roportions th ese  data  y ie lded  a 

2 score  of 15.97.

Table H ,  shewn on the follow ing page, co n tra s ts  th e  enrollm ent, 

dropout frequency, and dropout-enroUm ent fo r  Black students in  th e  

random sampling of eighteen counties fo r  th i s  study. The 2 score 

shews a  s ig n if ic a n t s t a t i s t i c a l  d iffe re n c e  in  th e  Black dropout r a te  

f o r  th e  des% regated and segregated y ea rs .

3 7



TABLE n

BLACK DBOPOOT-MEQLIMHîT PEOPOETIŒ FOR 
E K H im  GOÜtîTIES OF THE SAMELIHG

-72

18
Counties

Total of 
SanrpüjTig 41,880 1,018 .02430 .00999 15.97

Ccmclnsicm: The drc^jout r a te  f o r  Black s tu d en ts  i s  s ig n if ic a n tly

higher in  th e  counties of the sampling of t h i s  study, in  th e  desegre­

gated y ea r than  i t  was in  th e  s e g r^ a te d  y ea r.

In  th e  s iz  counties of t h i s  study where Blacks ccmgnrised f iv e

w  v x  v i i v  w v c w .  y v^W LLtfcUXVLl^ C iA V fL  StrUCLOQT^ O D ”

roHm ent declined  from 3,207 in  1965-66 to  1,858 in  school year 

1971-72, b u t th e  number of Black dropouts in c i^ s e d  from tw enty- 

e ig h t in  1965-66 to  fo rty -n in e  in  1971-72.

VJhen applied to  these d a ta , the t e s t  of two proportions y ie lded  

a  Z score of 4 .07 . Table H I  on the  follow ing page co n tra s ts  the  

enrollm ent dropout frequency, and dropout-earoH nent proportion  fo r  

counties o f th e  sac?5ling where Blacks comprise f iv e  to  s ix  per cent 

of th e  t o t a l  population . Again th e  Z score in d ic a te s  a  s t a t i s t i c a l l y  

s ig n if ic a n t d iffe ren ce  in  the Black dr (pout r a te .  I t  i s  n o ticeab le , 

however, th a t  four^ counties have Z scores th a t  show no s t a t i s t i c a l l y

Love, P itcsburg , Atoka and Nowata.
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s ig n if ic a n t d iffe ren ce  ia  th e  Black dropout ra te  fo r  th e i r  segregated 

and desegregated y ea rs .

TABLE n i

BLACK DSOPODT-amGLLMaiT FHOPOBIICS PCE COUNTIES 
OF FIVE TO KDSHT PER CMT BLACK POFUUTICN

Blacks
1971-72

Blacks
1965-66

% ? ? ? ?
ê

County Blaok
§ g

>§ 0 >§
8 8c+* 2=1.65

1 C+ 2 cf-
1 § 1 S

Creek 5$ 723 16 .02213 1,935 1 2 . .006201 3.41

Kiowa 5% 218 14 .064220 284 4 .01408 2.75

Love 6% 109 1 .00917 119 1 .00840 .586

P ittsb u rg 6^ 496 7 .01411 530 4 .00754 .718

0)6 167 .00598 152 0 0 .048

Nowata 6% 145 10 .06896 187 7 .03743 1.04

T otal 1^58 49 .02637 13,207 28 .008730 4.07

Conclusion: The Black dropout r a te  i s  s ig n if ic a n tly  la rg e r  in  de­

segregated counties th a t  have f iv e  to  s ix  per cent Black population, 

than  i t  was in  th o se  same coun ties when they were segregated.

In  the sacçling  of counties where the  Black population i s  e ig h t 

to  te n  per cent of th e  t o t a l  population. Black enrollm ent ro se  from 

29,603 in  school y ea r 1965-66 to  32,133 iu  1971-72, w hile th e  number 

of Black dropouts increased  from 322 in  1965-66 to  796 in  1971-72.

Table IT c o n tra s ts  th e  enrollm ent, dropout frequency, and 

dropout-enroUm ent p ro p o rtio n  fo r  counties of the  sanpling where
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Slacks cccçrise  e ig h t to  ten  per cent of th e  to t a l  population. Though 

th e  cccçosite  Z score in d ica tes  a s t a t i s t i c a l l y  s ig n if ic a n t d iffe ren ce  

in  the  Black dropout r a te  fo r  the segregated and desegr% ated y ears , 

th e  Z scores fo r  th ree"  counties a re  le s s  than th e  c r i t i c a l  value of 

Z a t  th e  .05 le v e l .  The dropout r a t io  fo r  Blacks in  Oklahoma County 

a re  d isp ro p o rtio n a te ly  higher in  a  d e s^ re g a te d  y ea r than th a t  of 

Tulsa County.

TAHT.B 17

BLACK DROPOÜT-MECQmMT PROPORTION FOR COUNTIES 
OF E2SKT TO T3I PÏE CENT BLACK POHJLATICN

Blacks
1971-72

Blacks
1965-66

g ? g ? ?
% g, •§ •§ 0 *§ •§

County Black g & 1 f i- % z=l.65
§ CO H* g co
§■ B S- 0S

1
Jackson 8^ 830 12 .01445 716 3 .00418 1.80

Seiainole 9^ 728 16 .02228 741 5 .006747 2.27

C arter 9% 1,075 23 .02139 1,075 17 .01581 .252

Wagoner 9% 543 4 .00736 550 2 .00363 .428

Tulsa 9g 10,967 116 .01057 10,502 98 .009331 .023

OkLahozaa log 18,000 625 .03472 16,037 207 .01290 12 .5

Total 32,133 796 .02477 29,621 332 .0112082 12.89

IVhen applied  to  these  d a ta , th e  t e s t  of two proportions y ielded  

a  Z score of 12.89

"Carter, Wagoner, and Tulsa Counties.
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Conclusion: The ELack dropout r a te  i s  s ig n if ic a n tly  la rg e r  in  de­

segregated counties th a t  have e ig h t to  ten  per cent ELack population , 

than i t  was in  those same coun ties lAen th ^ r were segregated.

In th e  counties of the  sssçîle where Blacks co sçrise  th i r te e n  

to  twenty-one per cent of th e  population , ELack enrollment declined  

from 9,012 in  196$-66 to  140 in  1971-72, while Black dropouts in -  

eeased from f i f ty - e ig h t  in  1965-66 to  140 in  1971-1972.

Table 17 co n tras ts  th e  enrollm ent, dropout frequency, and 

dropout-enroUment p roportion  fo r  counties of th e  sampling where 

ELacks comprise th ir te e n  to  twenty-one per cent of th e  t o t a l  popula­

t io n .  Tilman County had a  Z score th a t  ind icated  no s t a t i s t i c a l l y  

s ig n if ic a n t d iffe ren ce  in  th e  dropout r a te  fo r  Black studen ts in  i t s  

segregated and des% regated y e a rs . The composite Z score f o r  th i s  

category of counties i s  considerably  lower than th a t  of th e  to tia l 

population, and higher than, th a t  of counties where ELacks comprise 

f iv e  to  s ix  per cent of th e  t o t a l  population.



TABLE V

BLACK DRDPOJT-miQL[22KT PSSPOETICE FOR COÜNTIBS OF 
ELEV3ÏÎ TO m a m - Œ E  P S i GMT BLACK P0PDLA33CK

ELacks
1971-72

Blacks
1965-66

g c w 5
5 y y H ►J y
g, % >§ g, •§ •§

County Black r 1 1 2=1.65
s a § a H*
g. § g- §

McCurtain 13^ 1,163 14 .01203 1,427 1 .00070 3 .5 2

Tilman 13% 383 IS .O3OS7 656 3 .00457 1 .3 7

Okmulgee 13^ 1,731 33 .01884 1,933 7 .00359 4 .3 4

îiiskogee 17^ 2,793 79 .02828 3,265 41 .012337 1.94

Choctaw 17g 799 14 .01732 SI4. 0 0 3 .33

Tûr?cv-» 21^ SCO I 13 .01875 897 6 .00668 2.0?

T otal 7,889
J__

1140
L. ......

.017746 9,012 38 .00643 6.94

The t e s t  o f two proportions applied  to  th i s  d a ta  y ie lded  a  Z 

score of 6 . 94.

Conclusion: The Black dropout r a te  i s  s ig n if ic a n tly  la rg e r  in  de­

segregated counties th a t  have th ir te e n  to  twenty-one per cent ELack 

population, than  i t  was in  those sane counties 16en they were segre­

gated .

A ll counties o f th e  sampling, excOTt Oklahoma Tulsa Counties

had a  decrease in  Black enrol Iment frcm I 965-66 to  1971-72. Tulsa

County's Black enro l2aent increased  from 10,502 in  I 965-66 to  10,96?

in  1971-72. Oklahoma County's Black enrollm ent increased  frcm 16,037
42
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in  1965-66 to  18,000 in  1971-72. A ll counties in  th e  sacç ling  had. 

an in c rease  in  th e  number of Black dropouts from I965-66 to  1971-72. 

An aacception to  th i s  general ru le  statew ide, i s  Comanche County where 

the  Black enrollm ent increased and th e  Black dropout r a t e  decreased.

Tests of S pecific  HTPotheses 

Saw d a ta  f o r  th re e  of the  sp e c if ic  hypotheses were co llec ted  

from, q uestionnaires  issued to  th e  to t a l  group of Black studen ts in  

Oklahoma who dropped out of school in  1965-66 and in  1971-72. A 

s t a t i s t i c a l  p roportion  fo r  each grocqj was produced by d iv id ing  the  

frequency of ta rg e t  responses fo r  each year, the  nuE±>er o f Black 

dropouts fo r  each year. A t e s t  of two proporticgis was then applied  

to  th e  raw d a ta  to  produce a  Z score. The s ig n ifican ce  le v e l of 

Z a t  th e  .05  le v e l  i s  I .65 fo r  a  one ta i le d  t e s t .

Hypothesis I

% pothesis  One proposed th a t  th e re  would be no s t a t i s t i c a l l y  

s ig n if ic a n t d iffe ren ce  between th e  proportion of Black studen ts who 

drop cu t of segr% ated  and desegregated schools w ith in  th e  county 

who l i s t  "lack of in te re s t  in  schoolwork" as a  dropout reason . Pron 

the •fco'fcal group o f 629 Black dropouts in  1965-66, eighty-one l i s t e d  

the  "target response fo r  th i s  hypothesis as th e i r  dropout reason.

Prom th e  to"bal gro tp  of 1,233 Black dropouts in  1971-72, 243 l i s t e d  

the ta rg e t  response as h is  dropout reason. The equation fo r  "the t e s t  

of two p ro p o rtio n s y ielded  a  Z score of minus 3 .17 . hypothesis One 

was no t re je c te d .

Hypothesis H

Hypothesis Two p re s s e d  th a t  th e re  would be no s t a t i s t i c a l l y  

s ig n if ic a n t d iffe re n c e  in  th e  p roportion  of Black s tu d en ts  who drop
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out of s e g r^ a te d  azKi desegregated schools w ithin  th e  county who 

l i s t  behavioral d i f f ic u l ty  as a  dropout reason. Eaw d a ta  c o llec ted  

f rc d  th e  questionnaires showed th a t  from th e  to ta l  group of 629 Black 

dropouts in  1965-66, seventeen l i s t e d  th e  ta rg e t response fo r  lÿpo- 

th e s is  Two as  th e i r  dropout reason . From th e  group of 1,233 Black 

dropouts in  1971-72, 175 l i s t e d  th e  ta rg e t  response as th e ir  dropout 

roascai. A cccparison of th e se  d a ta  produced a Z score of 7 .63. 

ihrpothesis Rro was re je c te d .

Hypothesis H I

Hypothesis Three proposed th a t  th e  dropout number fo r Black 

females was in  th e  same p ro p o rtio n  to  th e  dropout r a te  fo r  Black 

males in  segr% ated  and d e s^ re g a te d  schools w ithin  th e  county.

Eaw d a ta  showed a dropout number of 279 fo r  Black females in  

1965- 66, and fo r  Black males 350. The dropout number fo r  Black females 

in  1971-72, th e  desegregated y ear, was 630, and fo r  Black m ales, 6O3 . 

The research er used a  Chi-square t e s t  to  cccpare the  frequencies.

The re su ltin g  score was = 7 .56 . The value of Chi-square, 

w ith  one degree of freedom, requ ired  fo r  sign ificance a t  the .05  

le v e l ,  i s  3•34* % pothesis  Three was re jec te d .

Hypothesis 17

Hypothesis Four proposed th a t  th e re  would be no s t a t i s t i c a l l y  

s ig n if ic a n t d iffe ren ce  in  th e  p roportion  of Black students who drop 

out of segregated and desegregated schools w ith in  th e  c©unty who l i s t  

"academic d if f ic u l ty "  as a  dropout reason. Frcm the  t o t a l  drc^out 

number of 629 dropouts fo r  th e  1965-66, eighty-one l i s t e d  the ta rg e t  

response as  th e i r  dropout re a so n . From the  to ta l  number of 1,233 

Black dropouts f o r  1971-72, th ir ty - fo u r  l i s t e d  the  ta rg e t  response
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as th e ir  dropoat reason . The t e s t  of two proportions, when «giplied 

to  th is  d a ta  y ie lded  a Z score o f minus 8.48. Ifypothesis Four was 

n o t re je c te d .

Table 71 co n trasts  th e  Drt^out Reasons fo r  th e  segr% ated and 

desegregated y e a rs . Lack of in te r e s t  in  schoolwork and academic 

d i f f ic u l ty  shew an inverse  s t a t i s t i c a l  d iffe rence  to  th e  re se a rc h e r 's  

hypothesis.

TABLE 71

TABLE OF PROPORnaiS FOR DROPOUT REASCKS

1971-72 1965-66

Dropout Reason

?
•§
C+*a IoCB

•§

I
>§
Ia

S’
•§
Iea

*§

I 2=1.65

Lack of In te re s t  in  
Schoolwork

1,233 243 .19708 629 163 .25914 -3.17

Academic D iffic u lty 1,233 34 .02757 629 81 .12877 —8.48  1 
1

Behavioral D if f ic u lty 1,233 175 .14193 629 17 .02702 7.63  j
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Table VU shows the frequencies of Black n a le  and fa a a le  drop­

outs fo r  s ^ re g a te d  and desegr% ated y ears .

TABLE V U

TABLE OF FSEQÜMCIES FOR SSX DIFFERENTIAL

1971-72 1965-06 Total

îla les 603 350 953

Females 630 279 909

Total 1,233 629 1,862



CHAPTER 71 

DISCUSSION

The purpose of th is  study was to  t e s t  se lec ted  e f fe c ts  of de- 

s e g r^ a t io n  tçon th e  dropout r a te  of Black studen ts in  Oklahoma, and 

to  examine seme common asstm çtions as to  why Black stu d en ts  drop 

out of desegregated schools. To make th i s  study, the  follow ing fa c to rs  

were taken in to  considera tion :

1. Data concerning dropouts i s  seldom ccc ç le te . I t  i s  r a re ly  

p o ssib le  to  fin d  a l l  of th e  persons who leave school

2. Bspelled studen ts  a re  seldom l i s te d  as  dropouts.

3 . Responses to  questionnaires  may, or may not have been 

th e  only fa c to r  in  th e  s tu d e n t 's  dec is ion  to  drop out.

4- Though Black population  declined  in  sm aller communities,

Black population sharply  ro se  in  the c i t i e s .

5. The dropout number fo r  i'Jhite students in  Oklahoma a lso  

increased , but th e  enrollm ent increased .

This study was designed to  include the above f a c to rs  in  the  

f in a l  assessment of whether desegregated counties had high or low 

re ten tio n  power in  r e la t io n  to  th e i r  Black s tuden ts .

The high s ig n ifican ce  le v e l  of th e  cumulative d a ta  of a l l

f if ty - tw o  counties (Z=l?.96) and th e  high s ig n ifican ce  le v e l  of th e

data  from th e  eighteen  counties of th e  sample (2=15.97) c le a r ly
47
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in d ica te  th a t  counties in  Oklahoma had higher re te n tio n  power in  

r e la t io n  to  th e i r  Black students in  th e i r  segregated year than in  

th e i r  desegregated y ea r. S ta t i s t i c s  from th is  study elim inate 

academic d if f ic u l ty  as a  s ig n if ic a n t v a riab le  in  th e  dropout r a t io  

of Black students in  desegregated schools in  Oklahoma. Based on 

th i s  d a ta  (Z = S .48), a t  le a s t  th e  s tu d e n t 's  perception of the d i f -  

f i.cu lty  of th e  work c a s ts  doubt upon th e  assumption of many educators 

th a t  academic standards in  segregated schools were lower than  in  

desegregated schools. A fac to r  in  th e  lower achievement le v e l  of 

Black students in  s e g r^ a te d  schools may have been in  th e  d e f in it io n  

we g ive "lower achievement le v e l ."  A c le a re r  understanding of the 

dynamics of lim ited  c u rric u la r  o ffe r in g s  and poor f a c i l i t i e s  in  a 

stigm atized  communiiy, may lead  us to  b elieve  th a t  what we considered 

"lower academic standards" were r e a l ly  only narrcw®r ones. Concomit- 

t a n t ly ,  what we assume to  be a h igher achievement le v e l "fo r BLsok 

studen ts"  in  des^regafcad schools may simçly be broader or wider 

achievement gains.

"Lack of in te re s t  in  schoolwork" i s  a lso  re je c te d  by the  

re sea rch e r as a s ig n if ic a n t v a ria b le  in  th e  Black dropout r a te  in  

Oklahoma, since i t  was a g re a te r  stim ulus fo r  droppint out of s% re -  

gated schools than i t  was in  desegregated schools (Z = -3 .1 7 ) . 

Conclusions are  drawn from th i s  d a ta  th a t  not only a re  Black jstudents 

in te re s te d  in  schoolwork, but a re  in te re s te d  in  learn ing  in  a desegre­

gated school.

The Black female dropout r a te  was lower than th a t  of the  

Black male in  s^ re g a te d  schools and higher than th a t  of th e  Black 

male in  d e seg r^ a te d  schools (X^ = 7 .6 3 ). The Armor Study h in ts  a t  

a reason fo r  th i s ,  in  i t s  finding  on th e  higher a sp ira tio n  le v e l  of
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Black females in  a segregated school, than in  a desegregated school. 

Though Amor has no explanation fo r  h is  conclusions, the  researcher 

suspects th a t  a con tribu ting  f a c to r  to  th is  s ta t i s t i c  macr be the la c k  

of e x tra -c u rr ic u la r  a c t iv i t ie s  o f which a Black female may be involved 

i n  a  desegregated school. The opport u n ity  in  s e g r^ a te d  schools 

f o r  Black females to  take p a r t  in  any a c t iv i ty ,  frcan the  s ta r  in  th e  

school play to  th e  lead  solo in  th e  school chorus, gave them more 

o f an emotional involvement in  schools, thus enhancing th e i r  motiva­

t io n  to  s tay  in  school.

'■Behavioral d if f ic u l ty "  ■with a s ig n ifican ce  le v e l of (Z -  7 .63) 

can be viewed, in  th e  l ig h t  of t h i s  d a ta , as a major contributing  

fa c to r  to  th e  dropout r a te  of Black students in  desegregated schools 

in  Oklahoma. There i s  general disagreement as to  why th i s  i s  t ru e . 

U n til re c e n tly , paren ts were very  supportive of school o f f ic ia ls  in  

dec is io n  making concerning th e  ad m in istra tio n  of punishm sit. The 

d isp ro p o rtio n a te  eaqmlsion and suspension r a te  of Black students
p

in  d e s^ re g a ted  schools has caused many parents to  ■take a second 

look a t d isc ip lin a ry  p ra c tic e s  of desegregated schools.

I t  i s  o f deep concern to  Black paren ts th a t  th e i r  ch ildren  

were educationally  deprived in  segregated schools and face a high 

a t t r i t i o n  r a t e  in  desegregated ones. In  a l l  counties of Oklahoma, 

Black students lack  even th e  choice of segregated schools. The re ­

searcher i s  n o t suggesting th a t  th e re  should be one, merely th a t

^ a v id  Armor, School and Famiiy E ffec ts  on Black and iJhite 
Achievement: A Re~examination of th e  U.S.O.S. Data (Cambridge.
M assachusetts : Depaztment of S ocia l R ela tions, Harvard U niversity,
June, 1969) , p . 62 .

% illa c k y . C iting  s t a t i s t i c s  from S ta te  Department of Education, 
Daily Oklahoman. Friday, November 2, 1973.
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schools should adopt as ataosphere in  which Slack students can be 

re ta in ed .

Indecision a s  t o  the  a d v is a b il i ty  of desegregated schools 

rages in  th e  Slack ccnanunity. Blacks who advocate separate schools 

f e e l  th a t  th e i r  ch ild ren  may develop race  p rid e  and ambition in  s% re -  

gated schools. They argue th a t  segregated schools provide the reinforcem ent 

needed to  f e e l  cŒ çetent to  take advantage of lim ited  opportunity .

The public  schools of Washington^ D. C. th a t  have developed studen ts 

who are confident of th e i r  a b i l i t i e s ,  a re  exacçles for th e  Black 

se p a ra tis ts  to  use in  th e ir  argument fo r  s ^ re g a te d  schools. Black 

leaders  in  A tlanta contend th a t  most Black professionals come from 

s e g r^ a te d  high schools. They c o n tra s t th i s  w ith  s ta t i s t i c s  th a t  whow 

a  la rg e  percentage of Blacks who a tten d  desegregated schools in  th e  

North, no t only never f in is h  high school, but drop out a t  th e  elem entary 

o r jm ic r  high school le v e l .  Katz cGsfirmsd cy h is  study th a t  stu d en ts  

from Southern segregated schools a re  more h ighly  motivated and con­

sequently go to  c o l l i e  more o ften  th e i r  Northern counterparts.^

Those who are  dedicated in te g ra t io n is ts  see the broader achieve­

ment le v e l of th e ir  ch ild ren  in  desegregated schools; the  human 

in te ra c tio n  between Black and White studen ts; and the gains in  s e l f -  

respec t and self-confidence of th o se  Black stu d en ts  who c lin g  

tenaciously  to  educational goals, and a re  hopeful.

The researcher sees desegregated schools as an unavoidable 

r e a l i ty  fo r  Black s tu d en ts . There i s  no reason why these schools 

cannot become what G o ttlieb  has termed, in teg ra te d  or in te r r a c ia l  

ones, or those schools where ch ild ren  of «11 backgrounds a re  represen ted

^Katz, Desegregation.
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through th e  so c ia l ^ s t e a  of th e  school no t merely co-exist.-^

Ife a lso  contends th a t  though d a ta  rev ea l th a t  inc iden ts  of school 

dropouts, absenteeism, and delinquency a re  le s s  l ik e ly  to  occur 

in  a l l  Black schools v i th in  th e  South, he s ta te s  th a t  segregated
2

schools a re  in fe r io r  to  genuinely in to n a te d  or in te r r a c ia l  schools.

Along w ith th e  re sea rch er’s dream of in te r r a c ia l  schools i s  

a  growing f a i th  in  th e  many c rea tiv e  techniques of which teachers 

a re  being made aware. A ccountability  w il l  hopefully  include, in  

th e  fu tu re , the  re te n tio n  power of th e  school. The in e ffe c tiv e  

te ach e r, h o s ti le  stim ulus and so c ia l d e r iv a t io n  th a t  i s  character­

i s t i c  of schools w ith low re te n tio n  power should become item s of 

evaluatim . of the North Central A ccred ita tio n  L is t .  Teacher educa­

t io n  in s t i tu t io n s  must take th e  i n i t i a t i v e  in  tra in in g  humanistic 

teach e rs . Educators in  Oklahoma should s te e r  c lea r of th e  tra p  of 

which, hxikerson c a l ls ,  "B iological and so c io lo g ica l determinism, " 

g iv ing  teachers reasons why ch ild ren  c a n 't  le a m .^

Because t e s t s ,  grouping and rem edial serv ices adm inistered in  

ca llo u s  unconcern tend to  h ig h lig h t th e  academic in f e r io r i ty  of 

B lacks, t h ^  have fa ile d  to  e n te r  th e  com petition fo r  so c ia l s ta tu s . 

This i s  esp ec ia lly  tru e  of Black females who held equal s ta tu s  w ith 

Black males in  segregated schools and who are  find ing  th a t  in  

desegregated schools, t h ^  have le s s  s ta tu s  than o ther members of 

th e  student body.

^G ottlieb , Goal A sp ira tion . 

^ Ib id .

•^ ilk e rso n .
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The dynamic fo rces  th a t  cause any studen t to  drop out o f school

a re  too  cccçlex to  analyze in  a s in g le  p ^ e r .  I t  i s  enough to

know th a t  Black s tuden ts drop out of s ^ re g a te d  schools in  g re a te r

numbers than t h ^  d id  in  segregated ones. The pragmatic mind does

no t ra tio n a liz e  excuses, i t  makes so lu ticais. Weinberg observes:

So too i t  i s  l ik e ly  th a t  the  p resen t generation has much 
to  le a rn  about th e  p o te n tia l  and th e  implementation of equal 
opportunity. We w i l l  le a rn  something from events. The 
g rea t danger i s  th a t  old m ental s e ts  may overwhelm us. The 
co lor l in e  i s  l ik e  a  noose ly in g  lo o se ly  around th e  neck of 
democratic reform . I f  we do n o t te a r  i t  away, i t  w il l  tig h te n .
In  th a t  case, a l l  hope fo r  educational reform w i l l  cease .-

The com plexities of our so c ie ty  w ill in  th e  fu tu re , make ever 

increasing  demands upon th e  relevancy of our educational system.

In  order to  meet th e  challenges o f accoun tab ility  i n  th is  a rea , i t  

i s  necessary th a t  educators con stan tly  rea ssess  th e i r  in s tru c tio n a l 

g o a ls . Reassessment must include th e  p rov ision  of a  school atmos­

phere th a t  enhances the  in d iv id u a lity  of each studen t.

This study of Black dropouts i s  an e f fo r t  to  provide teach ers  

w ith  an em pirical b a s is  fo r  th e  development of an in s tru c tio n a l 

clim ate conducive to  student growth and development.

W einberg, Desegregation, p . 3^5•
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SUHMAET

This s tid y  was designed to  em paré th e  re te n tio n  power of 

counties in  Oklahma in  re la tio n sh ip  to  th e i r  Black studen ts in  

a segregated and desegregated year; and to  cocçare th e  e f fe c ts  of 

four dropout reasons on Black students in  a  segregated and desegre­

gated y ea r . The year 1965-66 was chosen fo r  a  segregated year and 

th e  y ea r 1971-72 was chosen as a desegregated y ea r.

The su b jec ts  were taken from two ca teg o ries:

1 . A random sampling of eighteen counties in  th re e  population

catego ries  :

(a) Counties of f iv e  to  s iz  per cent Black population,

(b) Counties of e igh t to  te n  p e r cent Black population,

(c ) Counties of th ir te e n  to  twenty-one per cent Black

population .

2. The to ta l  group of Black dropouts fo r  1965-66;

The to t a l  groiç) of Black drcpouts fo r  1971-72.

Counties used in  th e  sarçîling were: Creel-:, Kiowa, Love,

P ittsb u rg , Atoka, Nowata, Jackson, Seminole, C arte r, Tulsa, Wagoner, 

Oklahoma, iic C urtain, and Tilman.

Raw d a ta  were compiled from th e  dropout-enroU m ent-prqportion

fo r  Black studerts of each county in  1965-66 and 1971-72. The two

proportions were te s te d  using a  t e s t  of two p roportions which yielded

Z scores of 4.07 fo r  counties of f iv e  to  s ix  per cent Black population;
53
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12.62 fo r  coun ties  of e ig h t to  ten  per cent Black population and 

6.94 fo r  counties of th ir te e n  to  twenty-one p e r cent Black popula­

tio n . The t o t a l  Z score fo r  the sampling was 15.97. The to ta l  Z 

score fo r  th e  p aren t population of f if ty - tw o  counties was 17.96.

Haw d a ta  f o r  dropout reasons were compiled from th e  question­

n a ire  issued  to  Black dropouts in  y ea rs  1965-66 and 1971-72. Three 

hypotheses fo r  t h i s  were formulated from th i s  questionnaire .

I .  There i s  no d iffe rence  between th e  p roportion  of Black 

s tu d en ts  who drop out of segregated and desegregated 

schools w ith in  the  county who l i s t  '-lack of in te re s t  in  

schoolwork" as  a  dropout reason .

H .  There i s  no d ifference  between th e  p roportion  of Black 

s tu d en ts  who drop out of segregated and desegregated 

schools w ith in  th e  county who l i s t  "behavioral d if f ic u lty "  

as a  dropout reason .

I I I .  There i s  no d ifference  between th e  p roportion  of Black

stu d en ts  who drop out of segregated and d e s^ re g a te d  schools 

w ith in  th e  county who l i s t  "academic d if f ic u l ty "  as a 

dropout reaso n .

The prqporticais of responses were te s te d  using th e  t e s t  of 

two p ro p o rtio n s . A Z score of minus 3 .12  was produced fo r  hypothesis 

one; of minus 8.48 fo r  hypothesis two and of p lu s  7.63  fo r  hypothesis 

th re e .

Haw d a ta  fo r  hypothesis th ree  were compiled by comparing th e  

dropout number fo r  Black females fo r  segregated and d eseg r^ a ted  

years w ith  th a t  of th e  dropout number fo r  Black males in  the  two 

years.



The hypothesis s ta te d : The dropout r a te  fo r Black females 

i s  in  th e  sane p roportion  to  the dropout r a te  fo r Black males, in  

a  segregated school. Chi-square was applied to  raw d a ta  and y ielded  

a Chi-square score of 7.63. The c r i t i c a l  value of Chi-square a t  

th e  .05 w ith  one degree of freedom i s  3 .84 .

Conclusions

1. The dropout r a t e  fo r Black students in  Oklahoma i s  s ig n if ic a n tly  

higher in  desegregated schools than i t  was in  segregated schools.

2. The p roportion  of Black dropouts who l i s t e d  ''lack of in te re s t  

in  schoolwork as a  dropout reason i s  s ig n if ic a n tly  lower in  desegre­

gated schools than  i t  was in  segregated schools in  Oklahoma.

3 . The proportion  of Black dropouts who l i s te d  "academic d if f ic u lty "  

as a dropout reason i s  s ig n if ic a n tly  lower i n  desegregated schools 

than i t  was in  segregated schools in  Oklahoma.

4 . 'Ihe p roportion  of Slack dropouts who l i s t e d  behavioral d if f ic u l ty  

as a dropout reason i s  s ig n if ic a n tly  higher in  desegregated schools 

than i t  was in  segregated schools in  Oklahoma.

5 . The dropout r a t e  fo r Black females i s  s ig n if ic a n tly  lower than 

th a t  of Black males in  a segregated school and s ig n if ic a n tly  higher 

than th a t fo r Slack males in  a desegregated school.

Recammendations and Im plications fo r  Further Study 

This study o f th e  re la tio n sh ip  between th e  r a c ia l  composition 

of th e  school and i t s  Black dropout ra te  bas revealed sev era l areas 

of fu r th e r  in v e s tig a tio n  th a t  wojild possib ly  complement th i s  study. 

The following recommendations and im plications fo r fu r th e r  study 

stem from th ese  a rea s .
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F i r s t ,  t h i s  study was confined to  counties in  Oklahcsna. S im ilar 

s tu d ies  conducted throughout th e  Southern and Border s ta te s  would add 

an ex tra  element of understanding of th e  dynamics of Black dropout 

behavior. I f  th e  find ings from these s tu d ie s  support th e  basic  

hypothesis of th e  p resen t study, the  research er recommends th e  

form ation of a u n ifie d  system of problem id e n t i f ic a t io n ,  an a ly s is , 

and so lu tio n  in  th e  area of dropout p revention .

The resea rch er has found p ast dropout prevention programs to  

be le s s  than  e f fe c tiv e  because no system atized examination of the 

psychological and so c ia l in ^ lic a tio n s  of dropout behavior has evolved 

from th ese  programs. The researcher f e e ls  th a t  a  successfu l dropout 

prevention  p ro je c t would have to  involve p a ren ts , s tiu e n ts  and teachers  

working in  teams to  de tec t and prevent dropout behavior. These teams 

should in v e s tig a te  a l l  areas of the  p o te n tia l  d ro p o u t's  environment 

including  th e  behavior m otivations of h is  teach e rs , p a ren ts  and p eers.

Counseling s ta f f s  w ith e f f ic ie n t  s k i l l s  in  p o te n tia l  dropout 

d e tec tio n  would be a  valuable a sse t fo r  th ese  teams, no t only fo r  

th e  prevention  of dropout behavior, but to  help teachers  and p aren ts  

understand th e i r  ro le  in  con tribu ting  to  th e  s tu d e n t's  sense of 

f a i lu r e  and d iso r ie n ta tio n .

The second rev e la to ry  area  of th i s  study deals w ith  im plications 

fo r  a  successfu l r a c ia l  mixi,ng in  desegregated schools. Data fo r  th e  

p resen t study were gathered from classrooms where Black students were 

in  th e  m inority . A possib le  cocplenentary study might e n ta i l  con tro l 

groups in  c la sse s  of equal Black-White student r a t io .  S tudies of th e  

impact of VJhite teach e rs . Black teachers and ELack->Jhite teacher 

teams rgxsn th ese  groups would also  aid in  helping to  understand Black 

dropouts.
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The researcher recommends th a t  teachers in  th ese  con tro l 

classrooms be stnd ied  fo r  th e  impact of th e ir  p ro fessio n a l s ty le  

upon th e i r  c lasses; to  a sc e rta in  i f  they  use dichotomous in s tru c tio n  

p ra c tic e s  fo r  Black and White ch ild ren  in  the sane classroom ;^ and 

to  understand th e i r  m otivational techniques.

The th ird  a re a  of fu rth e r  research  should be th a t  of d i s c ip l i ­

nary  techniques in  h igh  re te n tio n  schools. The p resen t study shows 

th a t  behavioral d i f f i c u l ty  i s  th e  g re a te s t con tribu ting  fa c to r  to  

th e  Black dropout r a te  in  Oklahoma in  desegregated schools. The 

resea rch er sxispects t h a t  th e re  i s  a  se rio u s , misunderstood value 

c o n f lic t  between Black p u p ils  and White schools. Nichols s ta te s  

th a t  White cu ltu re  i s  based on a "cognitive m ate ria l, measured" 

o r ie n ta tio n  while Black cu ltu re  i s  based on an "a ffec tiv e , man, 

f e e lin g ” o r ie n ta tio n . S tudies fo r  a deeper understanding of each 

o ther would g rea tly  f a c i l i t a t e  the  education of Black s tuden ts  and 

th e  effec tiveness of desegregated schools.

Ed N ichols, The Ebistemoloev of Racism. P resen ta tion  to  th e  
Teachers of th e  C atholic  Archdiocese of Washington, D. C. Conference 
on th e  Education of M inority  Groiç) Children. February, 1974.
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TABLE VIII

TEST DATA FOR DROPOUT RATES

V/tvO

1971-72 1965-66 Combined Years

tsi
II

H
&County

%
Black

1

J 1(A j
1

J I0)
^2

1 f
N

V)

F

I
r
p

Creek 723 16 .02213 1,935 12 .006201 2,658 28 .0105342 3 .a

Kiowa 5^ 218 14 .064220 284 4 .01408 502 18 .0358565 2.75

Love 6^ 109 1 .00917 119 1 .00840 228 2 .0087719 .58

P ltteb u rg 6^ 496 7 .01411 530 4 .00754 1,026 11 .01072 .71

Atoka 6:g 167 1 .00598 152 0 0 319 1 .00313 .048

Nowata 6% 145 10 .06896 187 7 .03743 332 17 .05120 1 .04

Sub-Total 1,850 49 .023637 3 ,207 28 .0087309 5,065 77 .052023 4 .0 7

Jackson 8^ 830 12 .01445 716 3 .00418 1,546 15 .009702 1.80

Seminole 9% 718 16 .02228 741 5 .006747 1,459 21 .01439 2.27

C arter 9% 1,075 23 .02139 1,075 17 .01581 2,150 40 .01860 .252

Wagoner 9^ 543 4 .00736 550 2 .00363 1,093 6 .005489 .428



TABLE VIII -  Continued

TEiJT DATA VOR DROPOUT RATES

&

1971-72 1965-66 Combined Years

N
II
H
bsvn

County
%

Black
f

Ml

1m

^1

I
g-

p i
1

Hz

CO

FZ
. 1
^2

1

N

?

CO

F

1

P

Tulsa 9^ 10,967 116 .01057 10,502 98 .009331 21,469 2%t .00996 .023

Oklahoma 10^ 18,000 625 .03472 16,037 207 .01290 34,037 832 .02444 12 .5

Sub-Total 32,133 796 ,02477 29,621 332 .0112082 61,754 1,128 .018266 12.89

McCurtain 13^ 1,163 14 .01303 1,427 1 .00070 2,590 15 .00579 3 .53

Tilman 13:^ 583 18 .03087 656 3 .00457 1 ,239 21 .01694 1.37

Clomilgee 13^ 1,751 33 .01884 1,953 7 .00358 3 ,704 40 .010799 4 .3 4

Muskogee 17% 2,793 79 .02828 3 ,2 6 5 41 .012557 6,058 120 .01980 1 .9 4

Chootaw 17% 799 14 .01752 814 0 0 1,613 14 .008679 3 .53

Logan 21% 800 15 .01875 897 6 .00668 1,697 21 .01178 2.07

Sub-Total 7,889 140 .017746 9,012 58 .00643 16,901 198 .0117152 6.94



TABLE VIII -  Continued

TEST DATA FOR DROPOUT RATES

1965-661971-72 Combined Years

County Blaok

1,4361 ,018 83,720T otal of 
Sampling

418 .00999 .017152 15.97

T otal of 
A ll 

Counties
1 ,862629 .01156 17.9601217153,737

Tost of "Dm P roportions

(P-j — Pg)
N

2Ni N,

\l (1 ^ . P)P + (1  -  P)P
Nn ■■

A ll d a ta  was te s te d  a t  th e  .05 li-tvel, c r i t i c a l  va lu e , Z = I .65  f o r  a  

one t a i l e d  t e s t .



TAELS IX 

TEST DATA FOR DROPCÜT RSASŒIS

1971-72 1965-66 Canbined Years

?
>§
1Q

S'
•§
§COoa

?
•§
°
?
B

?
*§

CD

S'
•o
Bta0CO

?
•§
BC*"H-
B

1

1

•§
BCOato

?

B

r

N
11

H
O'\J1

Lack of 
I n te r e s t 1,233 243 .19708 629 163 • 2591k 1,862 406 . a 805 -3 .1 7

zn
Schoolwork

Academic
D if f ic u lty 1,233 34 .02757 629 81 .12877 1 ,862 115 .0617615 —8.48

Behavioral
D if f ic u lty 1,233 175 . m 93 629 17 .02702 1,862 192 .1031149 7.63

TABLE 2
' C ~  T*. ; . r r : A  TT^TiT^ C i i r r r  T x T T - iT v rn rx - r  a T m T *  t  x x̂ AXA r wik oxi  ̂ ujLrcami.H±JJiij

1971-72 1965-66 T otal

lia les 603 350 953

Females 630 279 909

1,233 629 1 ,862

C3ii-square 

0 - 2
%2 =

2

-  o

The c r i t i c a l  •«alxie of 2^ i s  3-S4 w ith  one degree of freedom, 

a t  the  .05 le v e l.

62





Haw Data for Dropouts 1965-66

County

•fes,

1

1965-66

Ï

1
N2

•§

CD

^2

?
•§
1H*
§
?2

Creek 5^ 1,935 12 .0062015

Kiowa 5% 284 4 .01408

Love 6^ 119 1 .00840

P ittsb u rg 6% 530 4 .00754

Atoka 6^ 152 0 0

Nowata 6^ 187 7 .03743

3,207 28

Jackson 8^ 716 3 .00418

Seminole 9^ 741 5 .0067476

C arter 9^ 1,075 17 .01581

Nagoner 9^ 550 2 .00363

Tulsa 9^ 10,502 98 .009331

Oklahoma 10^ 16,037 207 .01290

29,621

lie Curtain 13% 1,427 1 .00070

Tilrrip,?-! 13% 656 3 .00457

Okmulgee 15% 1,953 7 .00358

Muskogee 17% 3,265 41 .012557

Choctaw 17% 814 0 0

Logan 21% 897 6 .00668

9,012 58

T otal 41,840 418 .00999
A ll Counties

__________  -  ____

54,411 629 .01156
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Haw Data for Dropouts 1971-72

County

1971-72

(5) (P)

1

(Nl)

?
*§
10»

(F i)

9
ê
Ï
B

(P i)

Creek 723 16 .02213 2,658 .0105342

Kiowa 218 14 .0642201 502 .0358565

Love 109 1 .00917 228 .00877

P ittsb u rg 496 7 .01411 1,026 .01072

Atoka 167 1 .00598 319 .00313

Nowata 145 10 .06896 332 .05120

1,858 49
Jackson 830 12 .01445 1,546 .009702

1 S«2in o le 718 16 .0222841 1,459 .01439

Carter 1,075 23 .02139 2,150 .01860

Wagoner 543 4 .00736 1,093 .005489

Tulsa 10,967 116 .01057 21,469 .00996

Oklahoma 18,000 625 .03472 34,037 .02444

32,133 796

McCurtain l , i 6 i  ; 14 .01203 2,590 .00579

Tilman 583 18 .03087 1,239 .01694

Okmulgee 1,751 33 .01884 3,704 .010799

Choctaw 799 14 .01752 1,613 .008679

Logan 800 15 .01875 1,697 .01178

7,889 140

Total 41,880 1,018 .02430 83,720 .017152

A ll Counties 53,737 1,233 .02294 108,148 .012171
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Raw Data for Dropout Reasons

Dropout Reason 1965-66 No. of 
Dropouts

Lack of in te r e s t  in  schoolwork 163 629

Academic d i f f ic u l ty 81 629

Behavioral d i f f ic u l ty 17 629

Dropout Reason 1971-72
No. of 
Dropouts

Lack of in te r e s t  in  schoolwork 243 1,233

Academic d i f f ic u l ty 34 1,233

Behavioral d i f f ic u l ty 175 1,233

Rcrr f  4 al nsn T̂-9ww\/mi4

1965-66 1971-72 !

Males 350 

Females 279

Males 603 

Females 63O
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Black Dropout Rate in  P e rcen tag es. 1971-72 

C oun ties Of th e  Sampling
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C - K L A L O K A

H A ' , , r . ^ ' ‘-E ».C5t

G G S t R  \ f < l O W A

comancmc
COAL

? V 5 k a \ a Ta m a

AY

JirrcR^ON
C H O C T A W



BIACK DROPOUT RATE IN PERCENTAGES I 965-66  

COUNTIES OF THE SAI-IPLE
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LOCATION AND PERCENTAGE BLACK POPULATION OF COUNTIES OF
THE SAMPLE
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