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CHAPTER I

INTRODUCTION

The 1954 Supreme Court decision Brown vs the Topeka Board
of Education resulted in the most significent development in modern
public education; the desegregation of schools. Before the Brown
decision, public schools in Oklahoma as well as other Southern states
operated from constitutionally sanctioned separate facilities for
Rlack students, as long as those facilities equaled the White
counterpart. Laws for the purpose of keeping facilities separate
were enacted and enforced even when it meant busing Black and White
students as much as Iifty miies or more sach day.
President Lyndon Johnson said of school desegregation,
Few issues facing us as a nation are of such importance:
important because of the vital role that our public schools
play in the nation's life and its future; because the welfare
of our children is at stake; because our national conscience
is at stake; and because it presents us a test of our capacity
to live together in one nation in brotherhood and understanding.
The end of "separate but equal’ was attained by the position
of the courts which stated that "separate but equal® had no place
in the doctrine of public school education. It further expounded
that separate educational facilities are inherently unequal and there-

fore in direct opposition to the fourteenth amendment. In accordance

1Theodore Hesburgh, Understanding School Desegregation (Quoting
Lyndon Jomnson), U.S. Commission on Civil Rights (Clearinghouse
Publications No. 28, 1971), p. 10.

1
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1o the role of public educators in assuring equal treatment, the

Court said:
Today education is perhaps the most important function of
state and local govermments., Coxpulsory school atiendance
laws, and the great expenditure for education, both demon-
strated our recognition of the importance of education to
our democratic society. In these days it is doubtful that
any child may reascnably be expected to succeed in 1ife if
he is denied the opportunity of an education. Such an
opportunity where the state has undertaken to provide it
is a right which must be made available to all on equal
terms.

Educators of the fifties generally agreed that Black students
were irreparably harmed by segregated schools. The suvigmatizing labels
placed upon Black schools in segregated communities in the wrong
section of town created conditions that seriously impaired the social
and academic effectiveness of Black students. This is evidenced in
data from Racial Isolation in the Public Schools,2 a publication of
the cammittee commissioned by President Lyndon Johnson to study the
effects of segregated schools upon the Black commmnity. Findings
of the report conclude that Black students in segregated schools
have lower achievement levels, restricted aspirations and lower
confidence in their own abilities. These students grow into Black
adults who do not participate in the mainstream of American society
and exhibit behaviors of fear, dislike and avoidance of White Ameri-
cans. It is likely, according to this report, that the effects of

"Racial isolation can ever be undone when it is compelled by law.”

The committee is explicit concerning the necessity of having Black

lInequality in School Financing; the Role of the Law, U. S.
Cormission on Civil Rights, August, 1972, (Clearinghouse Publications,
%o. 39), pp. 6-7.

2Jchn Harmah, Racial Isolation in the Public Schools. A
Report of the U. S. Commission on Civil Rights, I (U. S. Printing

0f%ice).



3
integrated into the mainstream of education. The major peint in the

coammitteels argument was that the isolation of Blacks in the Public
schools was significantly different from the msaning of ethnic or
religious separation of other minority groups which is basically
separation by choice. Blacks, first enslaved, later segregated by
law, presently segregated and discriminated against by a ccombina-
tion of governmental and private actior, has had a history of isolation
that is singularly unique. Hannah says:

In the light of this history and the feelings of stigma generated

in Negro children by attendance at racially isolated schocls are

realistic and cannot be easily overcome.

The effects of the segregated school upon the personal and

ethical effectiveness of White children were also apparent in the

Supreme Court decision to desegregate the schools. School segrega-

tilon was pictured as presenting the White child with a distorted

4 > 2 e LS Al N2 2 LT, & * A TR Cad T 9%
ol o~-di o loto e} wAaT NN R ki sl ant oy Th TFAM . A AT Wman LG rYe
'.‘..:.E?: ~a S‘-“_.'—e‘—“‘,‘ R _— P."‘;'.._.PS L€l o \-nva\“ VRS WOl CL T VQ-:-LVJ =

a multi-racial and muilti-cultural world.” The Supreme Court listed
cynicism smong White students and a loss of faith in the nation’s
will and capacity to live up to its avowed principles as the result
of segregated schools. In regards to the growing discontent among
White children, the courts commented: "They see moral emptiness and
hypocrisy and are rejecting many of America's traditional values

and traditional instituiions, which they believe are responsible for
these failures."?

Some cbservers contended that segregated schools were morc

damaging to Vhite children than to Black. Clark s*ates that at

1'J‘Ja.nma.l'z, Racial Isolation, pp. 193-9%.

2Hesburgh, School Desegregation, p. 10.
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lsast Hlack children understood what was being dore to them and
therefore "struggled” against this type of dehumanization. White
children on the other hand sometimes succumbed to the subtle de-
humanization effects.t
The 1954 decision to desegregate schools also had oppcnents
in many social scientists, educators, and community leaders. The
housing patterns of most corzmunities prevented the mixing of bodies,
without the massive moving of students from one gection of town %o
the other. Even some liberals felt that the "burdens" of integration
should not be placed on the shoulders of the young. Civil rights
leaders, however, felt that the public schools were ideal "breeding
grounds” for the cohesive development of a society. School adminis-

trators were divided in their opinions as to whether "integrated

education” would enhance or retard the quality of instruction in

Resistance to the Brown decision was felt most in the Southern
states. The Border states: Delaware, Maryland. We.t Virginia,
Kentucky, lissouri and Oklahoma accepted the Brown decision fram
the outset. Their courts made no attempt to nuilify the Supreme
Court's ruling.

Oklahcoma, as well as the other Border states, was faced with
the problem of how to desegregate its schools in the most expedient
mamner. A1l Ollzhoma townships of three or more per cent Elack
population, operated duzl systems of education. Surrat, in descrio-

ing the mcod of the times in Oklahowa following the Brown decision,

g
octes that schools in Oklsghoma did not desegregated during the 1954~55

by

lI’:::?_d., p. 11.
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term. Dr. Oliver Hodge, Superintendent of Public Instruction for

the State of Oklahoma, felt that to desegregate schools immediately
wouid have a disastrous effect upon the existing school system. He
asked for a year of preparation before the actual implementation of
a desegzregation plan. Because two entirely different tax bases
supported the separate Negro and White schoolg thus a bi-racial
dual administered budget for each school district, Surrat thought
that the delay in desegregating schools in Oklahoma was due more o
financial reasons than any other. In an eleetion in the Spring of
1955, Qilahoma voters approved an amendment to the state constitu-
tion providing for a uniform school tax levy and merger of the
school tax budgets. Acting upon this directive from the people of
Oxlahoma, Govermor Raymond Gary and other state officials including
the State Attorney General, the State Board of Education and Superin-
tendent HUdge issued a four-point poiicy statement declaring:

(1) "The state no longer would pay the bill for two school

systems; (2) all state statutes conflicting with the U.S.

Supreme Court were void. School aid would be calculated

'consistent with the decisions of the Supreme Court;' (3 )

'transfers of children, both White and Colored, to the

schools of the choice of their parents will be recogrz.ized.'"l

An exploratory desegregation plan began that fall in Oklahoma

City and mumercus other smaller school districts in Oklaheoma. HNo
unified system of desegregation was implemented; each school district
designed its own plan. Larger cities such as Oklahomz City drew
new geographic gzone lines and esgtablished new feeder relationships
for iis schools. Freedcn of choice, the policy of allowing students

to transier to schools that were not already overcrowded, if they

.
“Reed Surrat, The Ordeal of Desegregation, (New ¥ork ani London:
Harper and Row, 1966), pp. 83-34.




could give a valid reason, was ge.é.ere.lly encouraged by schocl admine
istrators. Surrat stresses that many superintendents, such as
Chester Swanson of Oklahoma City, were careful not to force either
White or Negro children to attend certain schools for the sake of
racial intermixture. Swanson considered the requests of Negro
leaders to desegregate the schools as unreasonable. He assessed
the desires to integrate schools as, "wanting us to build fences and
force pecyle inside."l
Surrat also uses Ardmore as an example of the antipathy scnme

school boards had for the will of Black leaders to desegregate the
schools,

In Ardmore the schocl board policy was to let the problem

solve itself. ¥hen questioned about the board's indefinite

statement, Superintendent George D. Hann said, "We did that

deliberately. If you couldn't understand what it means,
then it was a pretty good statement, huh?"

Tr an attarmt f0 fsoson AhAnT Py
- BT 2 L2eegregace ner schocis with the lsast amouno

of public indignation, Cklahoma closed her Black schools. Kighty
high scheels, formerly Slack, wsre closed tetween 1558 and 1570,

The only Black high schools not closed were in Taft and Boley, all-
Black townships, and Tulsa and Oklahoma City. In this reorganization
of facilities, more than 400 Elack teachers were fired and 40,000
Black students were otused to newly desegregated, formerly all-White

schools.3 The phenomenon of the dropout rate of those 40,000 students

and other Rlack students who followed them is the locus of this study.

1Tbid., p. 83.
2Ib:'d., p. 4.

3Regoz't of Expulsions and Suspension, Human Relations Division
State Department of Educatioi, Jamary, 1974.



The impact of school desegregation on personzlity and achieve-

1 Weinberg categorizes

ment has been the subject of many studies.
these studies into three general areas: Desegregation and Acadexmic
Achievement; Aspirations and Self-Concept; and the Student in School
and Fazﬁ_ly.z These studies are valuable in assessing the success or
failure of desegregated schools, Hore basic issues, however are
hat impact does schocl integration have upon the Elack studemtts
potential for finishing high school?" '"Do desegregated schools
meet the interests of Black students?" Do academic ermphases of
desegregated schools interest Black students?" This study will
attempt to trace the impact <f sthool desegregation upon the Black

dropout rate in Oklahoma.

1The researcher has found over fifty studies concerning the
Impact of Desegregation on Minority Students. Listed below are only
a few: (selected at random)

Paul N. Geisel, I1.Q. Performance, Eduegtional and Occupational
Aspirations of Youth in g Southern City: A Racial Comparison (Doctoral
dissertation, Vanderbilt University, 1962), University Microfilms
No, 63-1838; Harold N. Stinson, The Effects of De tion on the
Adjustment gnd Values of Negro and White Students iDoctoral disser-
tation, George Peabody College for Teachers, 1963), University
Microfilms Order No. 64-5089; Jane D. Lockwood, An ination of
Scholastic Achievenment, Attitudes, and Home-~Background Factors of
Sixth Crade Negro Students in Balanced and Unbalanced Schools (Doctoral
dissertation, University of Michigan, 1966), Microfilms Order No.
67-8303; Hark Chesler and Phnyliis Segal, Characteristics of Negro

tudents Attending Previously All-White Schools in the Deep South (Ann
Arzoz)- Institute for Social Research, University of Michigan, September,
1967).

zxeyer Weinberg, Desegzregation Research; An Appraisal, Phi
Delta Kappa Cormmission, Summer 1966, pp. 229, 237.




CHAPTER IT
BACKGROUND OF THE PROBLEM

Stgtement of the Problem

The problem of this research is: Is there a relationship
between the EBiack student dropout rate and the racial composition
of the school? The researcher proposed to investigate the retention
power of desegregated schools compared to the retention power of
segregated schools, in relationship to Black students. Three ques-
tions were researched.

1. What effect has the segregated/desegregated status of

the school had upon the number of Elack student dropouts?

g ‘ .L - Dﬁ-. &‘L-
2, What ave come of the factors that infliancs the Rleal

~
Drrw L D CMHRT Al L WTNLAVT veaY andaawas

student to drop out of schools?

segregated/desegregated schools?

Related Literature

Factors in the paradoxical rise of the Black dropout rate in
recent years can be found in various studies, writings, and newspaper
articles. A large percentage of leading social scientists, authors
and educational researchers have at one time or another given opinions
or findings on the school integration phenomenon. The unique aspects
of the Black dropout condition necessitates a review of literature
that encompasses a wide range of related subject matter. The re-
searcher has reviewed literature that seems most pertinent to this study.

8
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The researcher has found only one other study that deals with

the Black dropout rate in desegregated schools. Bryant in 1968
found in Angleton, Texas that the dropout rate for Black studenis
rose significantly in the first year of desegregation for that com-
mnity. On the other hand, the impact of school desegregation on
personality and achievement has been the subject of many studies.
One could hardly study the Black dropout rate without an under-
standing of the effects of school desegregation upon Black students,
their parents, and their decision making.
Riles sees the problem of dropouts as nothing new. He calls
the dropout the school!s failure and not that of the student. He
blames irrelevant school programs that have no meaning for student
aspiration, or learning problems for creating conditions that caused
students to be “pushed ocut of school."” He also defines the dropout
provism as one ovhiatl as been with us in a different context for many
years. "Fifty years ago,"” writes Riles, "today's dropouts would
not have attended high school at all. They would have quit school
before reaching the secondary level and would not have been considered
dropouts; they would simply have joined the work class. "t
¥Miller and Harrison studied thirteen Black male dropouts who
had difficulty obtaining or keeping jobs. These dropouts, who were
labeled unemployable, declared that they did not drop out of school,
but were asked or forced to leave. "Pressure was exerted on them,
they feel, to the extent that they could not stay in school. They

define themselves as ‘pushouts” rather than dropouts. Host have

l’.‘?ilson C. Riles, Presentation to the Comrittee on Mental

tardations Conferences on Problems of Education of Children in
the Inner City, (August, 1969), p. 2.
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veen suspended from at least two schools. #*

In spite of this attitude, Miller and Harrison found their
interviewees to be supportivecof school life:

The youth are perplexed by school, because it places great
constraints on their behavior, is not intrinsically inter—
esting, and does nct have visible comnecticn with the actual
content of jobs on the outside. They recognize however,
that a high schocl diploma is a necessary credential for

many Jjobs.
Hi11 sees Black support of school life as indicative of the high

aspiration level of Black families. He cites high achievement orien-
tation as one of the major strengths of Black families and refutes
the opinion of socielogists who term that orientation as unrealistic.

Adbout eighty per cent of Elacks entering ccllege today come
fron homes in which the father did not attend college, mean-
ing that poor Blacks are entering coliege in unprecedemted
pumbers, More Hlack than White college students tested

noted that their parents wanted them to finish ccllege (eighty
per cent of Blacks to sixty-four per cent of Whites). Black
college dropout rates were lower than was-estimated by re-
searchers ircom the American Council on Education, anoiher
indication of the positive werking of an achievement orien-
tation.3

Coleman studied and found what he called a "peculiar and ill-understood
highly unrealistic idealized aspiration among Black students."
CGoff studied vocational aspirations of Negro studenbs by socioeco-

nomic status and I.Q. and found Elack children to have the nigher

1s. ¥. Miller.and Ira Harrisap; Types of Dropouts: “The
Unemployables, " The Blue Collar World, edited by Arthur Shostak.
(Prentice Hall, Inc., Englewood Cliffs, New Jersey), p. 469.

2Ioid., p. 470.

3Rovert B. Hill, The Strengths of Black Families (New York:
Fmerson Hall, Publisher, 1972), p. 76.

Z*Jamea;ﬂglénm,,l’.ace Relations and Social Change. (Baltimore:
Center for the Study of Social Organization of Schools, Johns Hopldins
University, July, 1967), p. 31.
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aspirations.l Cax in studying the high aspiration level of Black

students attempts to explain it this way:

Even as far back as Slavery, Negro aspiration was every-
where evident. We could not conceive of an institution
of hope such as the Negra Spiritual in any other enslaved

class.

For it is self-respsct that gives to Bhe American

Negro inner security in the face of injuries.

Because one of the major strengths of the Black family is its

high achievement orientation, a potential fear of the Elack community

is that their chiidren will lose this high aspiration level in de~

segregated schocls. Studies by Blaks show that:

(a)

()

(c)

Segregated mack students had higher average levels of
aspiration than did desegregated Elacks.

White teachers of Hlack students guide them away from
college preparatory studies and into manual and vocational

training schools.

R
(9
£
2y
)
0O
=)

<+ e P - v - IS
The desegregated schocl attamsiz o mzke Rlacsk siudonis

have what the teachers assess as a more realistic appraisal

There is often disparity between what the teacher calls realistic

appraisal and what parents call realistic appraisal.

Fichter states that lower income Blacks have an amazing temacity

in striving for schooling, His study in 1961 of Black graduates of

southern colleges shows that they seem to have a very strong

lRegina Goff, "Same Bducabtional Implications of the Influence
of Rejection on Aspirational Levels of Minority Group Children,
Journal of Experimental Educations (December, 1954), p. 181.

20liver C. Cox, Caste, Class and Bace: A Study in Social

Dynarics. (New York Monthly Review Press, 1959), p. Akl.

3Rlias Blake Jr., A Campariscn of Interracial and Intraracial
Levels of Aspiration (Doctoral dissertation, University of illinois,
lgwj, pp- 2'7 -28 .
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determination to finish college.

There is a shorter intergenerational distance between the

father who did not finisgh grade school, and who is a laborer,

and the son who finishes college to be a professional.
Fichter further asserts that having known Black students who have
overcane odds to get an education gllows him to repudiate the posi-
tion tazken by many researchers that high aspirations for Blacks is
unreals stic.?

Whether desegregated schools changed in their organizational

and curricula approaches may be a contributing factor to the Black
dropout rate. The fallure of many compensatory programs in the
"Jensen era" is viewed as a raticnalization for poor teacher pre~
paration and laissez-faire classroom techniques.3 Jensen's allegation
of genetic inferiority among Elack students created insecurity in
sane teachers as to their abilities to adequately instruct Black
students, Ioar atirivutss une faiiure of coupeénsatory programs and
some desegregated schools in general upon the poor preparation of
teachers. She believes that even when teachers were ideologically
supportive of desegregation, they sometimes did not greet the desegre-
gation of schools with much hope. She blames the lack of appropriate
classrocz skills courses on the persons whose duty it was to prepare

teachers for integration.

. . » they were given ideas and courses about humsn relations
and the value of integration: they were not aided in’

lJ'aseph Fichter, Toung Negro Talent -- Survey of the Experi~-
ences and Expectations of Negro Americans who Graduated from College
;g,égéiilbhicago: “Rational Opinion Research Center, November, 1964),
p. 62.

2Ibid,, p. 62.

3Nicholas Anastasiow, Education Relevance and Jensem: Conclu-
sions, Phi Delta Kappan LI (September, 1969), pp. 32-35.
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mastering teaching logic that would be more effective in
the new situation.

Katz found that in many cases where teachers experienced dif-
ficwlty in desegregated classrooms, no special teaching or cwurricuiar
adaptations were made. Repeated studies have shown the importance
of deliberate classrocn changes that are required for effective
d.eaegreega.t.:i.on.2 Katz's findings concur with those of Weinberg's:

It is said with truth that disadvantaged Negro youngsters
are 1n need of special attention, smaller classes, a better
quality of instruction, and teachers betier prepared to
understand and set high standards for them.

The role of the teacher in providing students with a climate
that facilitates learning and ostensibly the desire to finish schocl
has been studied by other leading researchers. Segal shows that
rany teachers in newly-desegregated schools made no effort to con-
structively counteract the tensions accompanying the interracial

R .
irmtarantioms with Lhai-

meracticns with their ciassrooms, OShe studled teachers in a
newly-desegregated school in Alasbama from two standpoints: +the role
of the teacher and its relation to ¢lassroom atmosphere and its ex-
pectancy or non-expectancy of achievement by the Negro desegregators.
She found that most teachers permitted White students to establish
the tone of the classroom. "This attitude of the teachers increased

classroom anxiety. Segal also found that when desegregators regarded

White students as fair, it was usually when teachers had exercised

lGertz"uda Noar, What Research Says to the Teacher - Teaching
the Disadvantaged. Association of Classroom Teachers of N.E.A., 1967.

2Irwin Katz, Desegrezation or Imtegration in Public Schools?
The Policy Implications of Research (Unpublished paper prepared for
the National Conference on Egual Educational Opportunity in American
Cities, Noverber 16-18, 1967), p. 16

31pid., p. 16.
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1
the kind of positive leadership that breeds classroom amigbility.”

Geisel cites the importance of teachers in the educating of Black
students:
The teache for the White child is likely to be simply
an instrumental agent of the schocl. For the Negro child
she also represents a status position and a respected
social role . . . The Negro child who feels he is impor-
tant in the @yes of the teacher is optimistic about the
future and also thinks that education is very impo t.
This pattern is much less pronounced for White youth.

In a comparison of the attitudes of Rlack teachers to the atti-
tudes of White teachers concerning Black students, Gottlieb found
that Black teachers have a more positive attitude toward BElack students
than White ones. ttlieb conducted the study by supplying each
teacher with a checklist of characteristics of students and asking
them to check those characteristics that applied to their students.
vhite White teachers tended to see Black students as high-strung,
impetucus, iagy, =owy, rebeliious, and talkative, Hlack teachers
viewed the sare studenis as ambitious, cooperative, energetic, fun-
loving and happy.

Gottlieb believes that Black teachers see physical supplies
and facilities as the major obstacle in teaching Black children,
while White teachers see shortcomings in the students and their parents
as major obstacles to effective tesching. He also found that Elack

teachers are less pessimistic about Black students and their educa-

tional futures than are White teachers, because many Black teachers

leyllis Segal, Characteristics of Negro Students Attending
Previousiy Ali-white Schools in the Deep South (Doctoral disserta-
tion, Ann Arbor Institute for Social Research, September, 1967), p. 1i5.

%paul N. Geisel, I.Q. Performance, Educational and Occupational
Aspirations of Youth in a Southern City: A Racial Comparison (Doctoral
dissertation, Vanderbilt University, 1962), University Microfilms
Order No. 63-1838, p. &,.
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have come from similegr backgrounds to those of their students, yetb

have managed to overcume social barriers and attain positions of
respongibility amd status. Gottlieb warns that, "White teachers

who carry their attitudes into the desegregated schocl will create

a special handicap for Negro children."l

Randolph also praised the Black teacher, by emumerating the
techniques she used to motivate her students.® Dubois in an article

written in 1935 cites the advantages of Black teachers for BElack

\“ :

students.

The proper education of any people includes sympathetic
touch between teacher and pupil; knowledge on the part of
the teacher not simply of the individual taught, but of
his swrroundings and background, and the history of his
class and group, such contact between pupils and between
teacher and pupil, on the basis of perfect social equality
as will increase this sympathy and knowledge.3

Opinions in the 70's are somewhat different; most BElacks now under-

+omd thadi Lo o *he mannant hotwaarn TN aals AITR anmd Whida
SLOTaE8C W38T L& ¢ as TEEPTTL SOUel Ciavi ClaLl cuia naave

teacher of which Dubois speaks, as evidenced by interracial schools,
bul it #ill take the patience of such teachers as those in a2 siudy

by Wayson, who in responding to a questionnaire that asked why they
(White teachers) stayed in slum schools, answered, "They need me.'#

Katz further elaborates on the subject of need in Black students

1pavid Gottlieb, Goal Aspirationg gnd Goal Fulfillm ent?: Dif-
ferences Between Deprived and Affluent American Adolescents (Unpublished
paper delivered at the annual meeting of the American Orthopsychiatric
Association, March 19, 1964), p. 12.

2, Phillip Randolph, “The Meaning of Our Numbers," Integrated
Education, October-November, 1963, p. 4 of Article.

3. B. B. Dubois,"Does the Hegro Need Separate Schools?®" Journgl-
of Hegro Educatien, IV (July, 1935), 328-35.

bi11ian Wayson, Expressed Motives of Teachers in Slum Schoolsg
(Doctoral dissertation, University of Chicago, 1966), Cited by Weinberg
in Desegregation Research, p. 221.
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in his study of the dependency of Hlack students upon teacher attitude.
He finds that "Teacher attitudss toward Negro children will be highly
important for their classroom behavior. "t

The literature suggests that Black students in desegregated
schools suffer some psychological upheaval, not always negative.
Weinberg has this observation:

Negro children usually appear in the desegregation process
28 passive partners in learning. They are the ones who, if
at 811, receive gpecial services in the new school. TIet
the pas#ivity is only appareat. Under conditions of change
their self-awaremness is aroused.2:

The questions Weinberg considers of prime importance are:

"How do Negro children add up these experiences?" "What happens

to their self-conceptions?” "Are they overwhelmed by new cha.llénges
and driven to self-depreciation? n3 Other researchers consider of
prime importance the question of whether they will last long emough
to receive a high school diploma.

Boone in 1942 predicted that '"Negro students attending a White
school may expect to find the denial of unlimited opportunity, the
occurence of social embarrassments and the proof that American demo=-
cracy needs adjustment to accommodate him. b The Williams and Ryan
study described the behavior of Black students in a newly-desegregated

school as that of isclationism unless sought out for more informal

1Ka.tz, Desegregation, p. 63.

2’.4einberg, Desegregation, p. 28.

3Ibid., p. 28.

by, B Boone, "Problems of AdJustment of Negro Studenmts at 2
White School,"” Journal of Negro Education, (October, 1942), p. 483.
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activities.® The American Political Science Association interviewed
five Negro students in each of twenty-three predominantly White
colleges and found that the students felt they were not accepted on
their individual merit by administration or student body. They also
felt that they were thought of as "different or an outsider."®
Hyers in camenting on the status of Black students in predominantly
ihite schools cbserves: "It is quite possible that the Negro youth
whe stars in tcdgy's football game may be excluded fraom the victory
celebration that night."3 The Office of Civil Rights interviewed
Black students at a newly-desegregated school and found their atti-
tudes to be characterized by insecurity concerning social activities.
It was also observed that the races tended to be separate in cafe-
terias, assembly halls, school grounds, and even in classroams. %
Pierce speaks of the pressures imposed upon Black students in deseg-
regated schools.

In this situation the incessant burden is on him to prove

himself to the satisfaction of the majority. The ccaverse

does not hold. The drain on the psychic eccnomy cen be

of a quality and quantity that the person has never ex-

perienced in a lifetime in a segregated school and segregated
coomunity. Thus the Negro adclescent who has the possibility

1Robin Williams, Jr. and Margaret W. Ryan, Schools in Transitien:

Cormunity %pgrienceg in Desegregation, (University of North Carolina
PZ'eSS, 1951{» b J p. Mc

2American Political Science Associztion, Equal Protection of the
Laws in Public Higher Education (Washington, D.C.? Govermment Printing

3I*‘.d.zm‘u'y:i Dean Y¥yers, dJr., Effectsof Social and Educational Climate
of High Schools Upon the Academic Performance of Negro and White
AdoTescents (Doctoral dissertation, Johns Hoplkins University, 1967),
University Micro-film Order No. 67, p. 200.

%(0.C.R) Office of Civil Rights, HE4 Study, Conducted During
Spring 1969 in Five Southern States.
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of moving up must be prepared for a Culture Shock. The
school must provide him with hope.l

Indications of extreme anxiety concerning their status in desegre~
gated schools mag be manifest in aggressive behavior of Black students.
A statewide survey of student expulsicns in Oklahcma for 1973 shows
that a disproportionate number of students expelled were Black.?
In Oklahoma City alone 70.8 per cent of the students expelled since
the implementation of Oklahoma City's major desegregation plan have
been Black. Killacky of the Daily Oklahoman newspaper, citing 1972
census figures, states that only 27.4 per cent of all students in
Oklahoma City are BILa.ck.3

Researchers disagree whethervdisruptive behavior on the part
of Black students is the result of overpermissive classrocm climates,
provocative hostile stimuli, or inconsistent classroom climates that

fluctuate between hostile provocative stimuli and extremely permis-

Behavior problems in desegregated schools were studied by
Banks and Di Pasquale in Buffalo. It was found that there was same
disparity between what teachers saw as behavior problems and what

4

students viewed as behavior problems.” Another possible factor in

the phenarena of the Elack dropout is the growing disenchantment

LChester Pierce, "Problems of the Negro Adolescent in the Next
Decade in Minority Group Adolescents in United States" (Baltimore,
Haryland: Williams and Willins, 1968), p. 22.

2Statistics from a Survey Done by the State Department of
Education, Oklahoma City, Oklahoma.

33im EXilackey, "Race Not Basis for Expulsions," Daily Okla-
homan, Friday, November 2, 1973.

l’RonaldBanksandMaryEllenDiPasquale, A Study of the
Educational Effectiveness of Integration (Buffalo, New York:
ffalo Public Schools, January, 1969), p. 1.
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ameng Black students with desegregated schocls. A survey made by

Siggers in Berkeley, California revealed that more Blacks planned

to go to Elack colleges., They felt that there is more support in
segregated schools where leadership roles and acaderric sdatus are
gained wmder limited <:oxn;':et:’dt,i01'x.l This and other surveys of similar
nature have interjected a rew note of anxiety concerning the treatment
of EBlack students in desegregated schools. Siggers voices this an-
Xiety.

There is a large amount of evidence that the minority child
has been considered inferior by teachers and school adminis-
trators. Expectations of low I. Q. and low achievement have
become self-fulfilling prophecies for minorities.?

Letters to newspaper editors from concerned parents also reflect an
attitude of discontent with desegregated schools. Mason, in an article
in the Daily Oklahoman speaks clearly of this concern.

I propose that we abandon the idea of school integration in
favor of quality education. + propvose an awakening of the
Black commnity from the misguided notion that quality edu-—
cation can only be found on the other side of town. I propose
to inform the Black commmity that it is the Black child, his
child that is losing in this game. . propose a resettlement
in the schools that serve the Black commmities and demand

the total resources for quality education. We as Black people
mst reverse the spiral of futility. We must teach our youth
that excellence can and must be found in the palms of his own
hands. He must be taught that he has no need to raise a
clenched fist or wear loud colors or raise the threat of
violence to be seen and recognized . . . Then and only then
will integrated education be meaningful for the Hlack student.?

Infiuences from the Black comminity exert pressures upon students

to either endure or not endure the vicissitudes of desegregated schools.

_ lRathieen Siggers, "How Can Children Retain a Sense of Ethnic
ldentity and Individual Self-worth in an Integrated Classroem?”
Intergroup, University of California (1971), p. 1.

2_ .
ibid., p. 1.

3Yv\lalter Mason, 'Letters to the Editor,™ Daily Oklahomen and
Times, (November 21, 1969)
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Many desegregated schools have climates of such warmth and understand-

ing that any student would grow and develop in its environment.

Same segregated schools had damaging climates and caused Black students
to have attitudes of such inferiority that they too failed in their
approach to learning. Again Dubois from a 1935 position may have
relevant advice.

. « . theoretically the Negro needs neither segregated schocis
nor mixed schools. What he needs is education. What he

mist remember ig that there is no magic either in mixed
schools or in segregated schools. A mixed school with poor
and unsympathetic teachers, with hostile public opinion and
no teaching of truth concerning Black folk is bad. A segre-
gated school with ignorant placeholders, inadequate equipment,
poor salaries and wretched housing, is equally bad. Other
things being equal, the mixed school is the broader, more
natural basis for the education of all youth. It gives

wider contacts; it inspires greater self-confidence; and
suppresses the inferiority complex. But other things seldom
are equal, and in that case, sympathy, knowledge and the
truth outweigh all that the mixed school can offer.l

Conclugions from the Literature

The researcher's conclusions from the literature are sometimes
sirilar and sometimes contradictory to those of Weinberg., whose
studies of desegregation research hold high implication for a study
on Black dropouts in desegregated schools. The points of implica~
tion most relevant to this study concern six major areas: (1) Black

attitudes toward education; (2) Black aspiration level; (3) Black

commnity attitudes toward desegregated schools; (4) Teacher impor-

tance in minority education; (5) Intelligence 3s a factor in minority
education; and (6) Black student morale in desegregated schools.

1. Black Attitudes Toward Education

The researcher's review of the literature clearly shows the

1Du.bo:f'.s, Does the Negro Eeed Separate Schools? p. 328.
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high regard for education that Blacks have as evidenced in the studies

bty Miller, Riles and Coleman. This high education orientation has
not been diminished by the tradiiional lack of reciprocal educational
catlets for Biacks. OStudies by Cox and Hill show that Blacks will
tend to seek high educational goals even in the face of somewhat

negative circumstances. 2

2. Black Aspiration Level

Intricately intertwined with the Black siudent's high education
orientation is his high aspiration level. The belief that education
will be the ultimate tool of his liberation from stigma forces him
to aspire for high status positions that will prove his worthiness
for acceptance into the mainstream. This high aspiration level,
termed unrealistic by researchers such as Coleman,3 prove to be highly
realistic when measured in the context of studies by Cox and Fichter
Weinberg aiso finds the Black student's aspirations to be as high

and often higher than those of White students.’

3. Black Commnity Attitudes Toward Desegregated Schools
tritings of Dubois and Masan® are examples of the disenchant-
nent of some commmity leaders with desegregated schools. This

disenchantment along with the growing influence of Black Nationalism

1Miller, Dropouts; Riles, Presentation; Coleman, Equality.
2oz, Caste; Hill, Strengths.

3Coleman, Equality.

“Cax, Caste; Fichter, Talent.

5?:i'e:i.::rberg , Desegregation.
6

Dubois, Does the Negro; lasonm, Jity.
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could be a contributing factor in ths impiications for dropout be-

havior. There still remains, however, potential for a strong core
of dedicated integrationists in the Black community. These while
lending widespread support for desegregated schools still see the need

for curricular, organizational and administrative reforms in those

schoecls.
4. Teacher ortance in Finority Education

Teacher attitude toward Elack students is perhaps the most
important of all the points of implications for dropouts. Through-
out the related literature one is constantly reminded of the role
teachers must play in murturing the aspirations and motivations of
the mirority group child. Researchers such as Segal believe that
the teacher can be the deciding factor in whether a Black student

1 tudies by Blake show that

will remain in school or drop ocut of it.
the attitudes of White teachers toward Black students are less sup-

portive than those of Black teachers toward Elack s*&:l:tden‘bs.2

5. Intelligence as a Factor in Minority Education
This controversial issue has been studied by many researchers.

Weinberg lists over fifty studies made to determine if desegregation
enhanced or retarded the academic growth of Black studen$s. His
conclusions were that desegregated schools improved the academic
achievement of Black children.3 It is logical to conclude that the
potential for improvement (a viable intelligence quotient) was always

present.

1Segal, Cheracteristics.
Blake, Comperiscn.

3'ﬂeinb&-g » Desegregation.
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6. Elack Student Horgle in Degegregated Schools

Weinberg believes that desegregation has most often bemefitted
the Black child's seli-esteem and virtually never harmed it., He
further asserts that desegregation has facilitated Negro acceptance
of color as a constructive factor, while heightening Negro willingness
to live and learn with Whites. School desegregation makes ethnic
identification proceed at a faster rate than would happen in a segre-
gavted situstion, states Weinberg, and Biack students soon experience
a decrease in anxiety about their performance after a year of integra-
tion.t The researcher concludes from other findings that the morale
of Hlack students in desegregated schools is sometimes less than
conducive to the motivation for remaining in school. Williams states
that student relations under desegregation have been marked by toler-
ation for the most part, and less prominently by both violence and
positive respect.

The expulsion rate for Black studenis is disproportionately
high in desegregated schools and social isclaticn for Elack studanis
is also uncammonly high. One cannot deny that these conditions may
enhance the Black student's self-awareness, but the researcher sus-
pects that conditions such as these could hardly raise the Elack
student's gelf-esteem. The researcher hower is gratified that de-
segregation has caused a clearer understanding of the unique educational

problems of Hlack students.

Definition of Terms

Several terms have been develuped to clarify this study.

Dropout - a pupil who leaves a school, for any reason except death,

Meinberg, Desegrezation, p. 156.
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before graduation or cormpletion of a program of studies and without

transferring to anotner school.

Reciprocity -~ The social exchange of love, friendship, help, advice
and emotional support.

Desegregated -~ a school district that has received a cover letier
of compliance with the Civil Rights Act of 1964.

Racial Composition - desegregated with racial balance.

interpersonal Relationghips - being, reiated to, or involving reia-
tions between persons.

Defenseg - the set of psychological self-images that allows cne to
believe.in his own personal worth.

Behavioral Difficulty - bDehavior classified by administration as that
which causes a student to-be expelled or suspended from school.
Hostile Frovacative Stimili - stimulus intended to provoke negative
response,

Reciprocal Viability - the potential for equal social exchange.



CHAPTER II1
TEEORETICAL FRAMEWORK AND HYPOTHESES

The theoretical freomework for this study is based on the writ-
ings of Blau, White, iiaslow, Turner, Harrison and Gt'n.lldnee.r,l especially
their concepts of the relationship of the success or failure of group
membeps, and their interactior with the social system.

Blau holds that established members of a social system tend
to resist newcomers to the system, especially if those newcomers
are perceived to be from a lower social stratum. He further states
that new group members mst assume a role of deference to the estab-
lished members of the system to atigin acecentance statue. LAcceptance

in a higher social stratum, however, is usually at the expense of

ordinaie role.” Utilizing these thecries of Blau, the researcher
suspects that Hlack students who later dropped ocut of desegregated

schools were met with what they perceived to be either overt indifference

peter H. Rlau, Exchanze Power in Social Life (New York:
John Wiley axd Sons, Inc., 1967); Robert B. White, Lives in Progress.
(¥ew York: Holt, Rinehart and Winston, 1952); Arthur Turner, A Con-
ceptual Scheme for Describing Work Group Behavior (Copyright 1961
by the President and Fellows of Harvard College); Roger Harrisonm,
“"Defenses and the Need to Know, Human Relations Training VI, No. 4
(Winter, 1962-63); Abraham Maslow, Motivation and Personality (New
York: Harper and Bros., Noyember 21, 1969); Alvin Gouldner, “The
Norm gf Reciprocity,” American Sociological Review XXV (April 1960),
pp. 161-78.

2Bla,u, Exchange.
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or covert hostility by the established group (White students and
teachers). The resulting negative interaction of the two groups
did not allow Black students to assume a role of deference to the
dominant group; to have done so would have been admitting that the
daminant group possessed qualities worthy of attitudinal deference.

The knowledge that he had to assume a subordinate role in the
already established socizl system (formerly all-White schools) may
have tended to increase the Elack student's potential for dissatis-
faction with the system. He qid not rationalize that because he was
the newcomer, he had to establish himself as a viable member of the
status group. He only knew that in return for his physical presence
Yo a unified school system, society had promised him free access to
all of her rewards.

This very physical presence paradaxiczally nay have tended to

inorence the Rank dromontts dizzstiszfastion itk tha astzbliched
2 lack dropont tisfaction with shliched
gystem. lMaslow believes that every man's behavior is based on certain

ne Black student. Maslow, howsver, pictures
man as a wanting animal . . . as soon as one of his needs is satisfied
another appears in its place. Yhen man's physioclogical needs are
satisfied and he is no longer fearful of his physical welfare, his
social needs become important motivators of his social behavior since
it is the unsatisfied need that motivates behavior. When social needs
are thwarted, he behaves in ways which tend to defeat organizational
objectives. He becomes resistant and antagonistic; but Maslow believes

that this behavior is a consequence, not a ca.use.l

Iasiow, Motivation.
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The researcher believes that Biack students who dropped out
of formerly all-white schools had a potential for dissatisfaction
with the established group that was born with the closing of the Black
school. The removal of this last symbol of his defenses made him
unable to establish his reciprocal viability. His expected role of
subordinate, according to Biau, made it increasingly difficult to
reciprocate for benefits received in the new social systems, because
subordinate group members are seldom in a position to reciprocate
appropriately for benefits offered to them. Group members in this
position often decide not to accept these benefits in an effort to
protect themselves against the dire conseguence of lack of recipro-
ca.t.ion.l These factors, while seeming to force the potential Black
dropout into the role of reluctant guest, alsc inhibit his efficient
resoluvion of value conflicts in intergroup transactions. The only
course left for victims of this condition is escape fram an intolerable
environment.

From this theoretical base the researcher assumes the basic
hypothesis for this study.

1. Basic Hypothesis

The dropout rate for Black students is greater
in counties where schools are desegregated than
it was in counties where schools were segregated.
Gouldner sees reciprocity as a significant influence upcn the
stability of social systems in general. He also holds that the

concept of reciprocity is basic to the functional value of the sy;-rt.e:zx.l

19ay, Socizl Exchange.

2 . .
Couldner, Reciprocity.
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If the student has not been engaged in some activity that will

cause him to feel he has contributed to Zhe status of the school,
then he will tend to doubt his ability to reciprocate for favors
received. Students who do not have the opportunity to represent
the school in contests, dramatics, sports, or some honorable way
may tend to be non-participators or disruptors in classrooms. It
is possible that studenis who feel they cannot contribute to a cause
will feign indifference to that cause.

The researcher bases the first specific hypothesis upon these

concepts (all hypotheses are stated in the mmil.}

Hypothesis I.

T the Black students who list "lack of interest® in school-
work as a dropout reason, the proportion for desegregated schools
1is less than, or equal to, the proportion of dropouts for segregated
schools.

Basic also to the success of group members in a social system

are positive interpersonal relationships with other group members
as well as with the social system in general. Turner states that,.

The relationships and new work activities which emerge

in a group will strongly influence the satisfaction which

group members derive from their work experience. Where

there is relatively f{requent interaction and members iike

each other, satisfaction is usually relatively high.3
Positive interpersonal relationships enhance the functional defenses

of individvals in a social setting.

lEugene wheeler, The School Dropout -~ An Issue of the State
Department of Education (Oklahoma City, 1972).

2
Turner, Interpersonal Relationships.
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The role of defenses in the success of group members in a

social setting were studied by Harrison. He states that defenses

are our only protection against anger or abusive behaviors directed
%o us. When these defenses are taken from us, anxiety camses us to
replace positive defenses with negative ones.1 The expulsicn rate

of BElack students in Oklahcma could be indicat ive of the consequences
of defenselessness. The researcher suspects that EBlack student drop-
outg having lost their positive defemses have replaced those defemses
with negative behavior.

The researcher believes that even without the indecisive aura
of whether busing and racial mixing were right or wrong, some inter-
goup conflict would have been apparent between White and Black students.
The traditional competition between groups for power, influence and
recognition usually results in positive intergroup respect. It is
only when groups are asked to interact in 2 rumitive eovivommant;
that they begin to exhibit negative interpersonal relatiomships.
Becanse of the vast news media coverage of predaminantly negative
responses to integration, it is likely that most students are aware
of the controversy surrounding desegregated schools. Therefore, the
second specific hypothesis for this study deals with possible results

of negative interpersonal relationships and defenses.

Hypothegis II.
Of the Black students who list "behavioral difficuliy” as a

dropout regson, the proportion of dropouts for desegregated schools

is less than, or equal to, the proportion of dropouts for segregated

B! .
“Harrison, Defenses.
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The special place of new group membere in g higher straztum

~ than their former social stratum influences their success~failure
ratio according to BElau. If the new member held a superordinate
position in the old system, he finds it difficult to hold subordi-
nate positions in the new social system. Conversely, the transition
fron cold system teo new is smoother if the role is one of subordina-
tion in both groups.l Black females are unaccustomed to roles of
subcrdination in a scheal setting because in segregated schools they
were able to assume roles of academic equality or leadership without
impairing their viability as women. The researcher feels that the
concept of waman's place in desegregated schools will be stullifying
to BElack females. The third hypothesis deals with the sex role dif-

ferences in segregated and desegregated schools.

Hypothesis III,

The dropout rate for Black females is in the same proportion
to the dropout rate for Black males in a segregated school, as it
is in a desegregated school.

Magslow Delieves that group members are more successful within
socigl systems that give rewa.rds.2 White reports on the process
of growth in a social setting as a result of reward. He indicates
that creative interest always suffers when one feels corpetitive,
hostile or under the necessity to prove that he is not inferior.
When the self is threatened and requires defense, there is nc energy

left over to be expended on creative tasks. The peace of mind that

1Bau, Social Exchange.

2I~iaslow , Motivation.
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goes with security and the rewards that come fram encouragement are
important aids to comstructive growth.l

The researcher feels that because desegregated schools are
based on the competitive dispensation of rewards (grades, appoint-
ments, elections to school offices), the established group will
receive the larger share of these rewards. The resultant absence
of rewards for them will cause the poiential Black dropout to drop
out of the competition for school rewards and eventually the school.
Hypothesis Number Four is reflective of misdirected emergy in a

perceived rewardless environment.

Hypothesis IV.

Of the Black students who list "academic difficulty” as a drop-
out reason, the proportion of dropouts for desegregated schools is
less than, or equal to, the proportion of dropouts for segregated

schools.

q
white, Lives.



CHAPTER IV

DESIGN OF STUDY
FPopulation and Sample Studied

The problem was treated as a comparative study of the holding
power of segregated and desegregated schools in Oklahoma in rela-
tionship to their Black students. though the county was studied,
and is the unit of analysis for this paper, the total population
of Black dropouts in fifty-two counties in the years 1965-66 and
1971-72 who were respondents to the dropout survey were the subjects
of this study.

A stratified randor sampling of eighteen counties in Oklghoma
in three stratum categories: Large, medium, and small were chosen
from the total population of fifty-two counties with five per cent
or more Black population,

The school year 1965~66 was randomly chosen as the segregated
year fram a pool of eight years from which there was available data.
The school year 1971-72 was chosen because in that year all Oklahoma

Counties were in campliance with the Civil Rights Act of 1964.

Procedure for Collecting Data

Data was collected in three stages: In Category One the re-
searcher compiled the Black student dropout figures for each county
in the school year 1965-66 when the schools were segregated. These

figures were fcund in a study of school dropouts conducted for a
32
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pericd of eight years by Bugene Wheeler for the State Department
of Education.l To establish a dropout~enroliment proportion for
1965-66 the researcher examined copies of desegregation compliance
ietters sunmitted to the regional office of Health, Education and
Welfare. These letters, written by superintendents of the school
districts within the eighteen counties of the sample for this study,
vielded the Hlack enrollment figures for 1965-66. Figures of Black
enrollment were not gveilgble in a formaligad setting because it was
illegal to list students by race in 1965-66.

Stage Two entailed compiling the Black student dropout rate
for each county of the sampiing when its schools were desegregated.
Again the researcher used statistics on dropouts from Eugene Wheeler's
study. Black enrollment figures were readily available fram the
State Department of Education because the law forbidding mention
of race had been repealed.

The data in Stage Three are responses to a questiomaire
administered by Wheeler to 1,862 Black students who dropped ocut

of school in 1965-66, and in 1971-72.

Ireatment of Data
A three-stage analysis of the data was made in an attempt to
study the relationship between the Black student dropout rate and
the racial composition of the county!s schools.
The first stage of data analysis entailed comparing the Black
dropout-enrcliment ratio for a single county in the designated segre-
gated year, with the Black dropout-enrollment ratio of the same county

in the designated desegregated year.

]Thgene Wheeler, School Dropout Data, 1965-1972, State Department
of Education, Okiahama City, Oklahoma, 1973.
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In the second stage of data analysis, the researcher campared

the composite dropout-enrollment ratio of the total sampling of
counties in a dosegregated year with the dropout-enrollment ratio
of the tcial sampling of counties in a segregated year. The counties
were then classified as having "higher retention power in 3 desegre-
gated year; lower retention power in a degegregated year or no
significant difference in retention power.®

In the third stsge of analysis the researcher sougnt to deter—-
mine the frequencies of specific responses to Dropout Reasons in a
desegregated year. To find the dropout proportion, the basic formula

used was:

Where: P = Proportion
f = Frequency (dropouts)
N = Number (enrollment)
To test the basic hypothesis of this study and specific hypo-

theses one, two, and four, a test of two proportions was used:l

Py = Py ~ Z%IFZ-

Z '\lzsl_-ll+ P(1-F
N
1

o)
Where: P = Proportion for 1971-72 N, = BEarollment for 1965-66
P2 = Propertion for 1965-66 N = Combined Enrocllment
Nl = Enroliment for 1971-72 P = Combined Proportions

The basic hypothesis and specific hypotheses one, two and four were

tested at the .05 level of significance by referring the value of Z

‘cene V. @iass and Julian C. Stanley, Statistical Methods in
Education and Psychology, (Englewood Cliffs, New Jersey: Premtice-
Hall, 1970), pp. 324~25.




to the critical value from the rjlgrmal distributions for a one taiied
test (Z = 1.65)

Hypothesis Three was tested using a Chi-square test.l The
critical value for the Chi~square distribution at the .05 level with

one degree of freedom iz 3.84. The basic formula for Chi-square is:

2
x2=§ ( o.Ew-.s)

Chi~square

]

“here: X2
= Sum of

0 = (Observed frequency

E = Expected frequency

.5 = Yates Correction

13pid., p. 229.



CHAPTER V
FINDINGS

Within the limitations of the data obtained, the number of
Black student dropouts in Oklzheme (52 counties) has increased fren
629 for a Black enrollment of 54,411 in 1965-66, a segregated year,
to 1,233 for a Black enrollment of 53,737 in 1971-72, a desegregated
year. The basic hypothesis stated:

The dropout rate for Black students is greater in counties

where schools are desegregated than it was in counties where

schools were segregated.
This hypothesis, tested by using g test of two proportions, yielded

a Z score of 17.96 (Z level of significance at the .05 level is

1.65 for a one tailed test).

Table I contrasts the enrollmemt, dropout frequency and en-
rollment-dropout proportion for Black students in all fifty-two
counties in Oklahoma, where Elacks comprise at least five per cent
of the total population. The Z score shown in the lower right hand
column constitutes a statistically significant difference in the
dropout rate for Black students in the counties' segregated year

and their desegregated one.

36



TAELE I

BLACK DROPOUT-ENROLIMENT PROPORTICN
FOR FIFTY-TWO COUNTIES IN OKLAHOMA

Total cf
A1l 1971-72 1965-66
]
S-SR IO BN -
f_’: L] 3 S ) o)
Q [ = = 5] Z
E & o g & £
g @ 5 S 3
o+ 5 o
52
Counties 53,737 | 1,233 |.0229i Syl 629 | .01156 | 17.96

Conclusion: The dropout rate for Black students is significantly
higher in desegregated schocls than it was in segregated schools
in Oklghoma.

In the sampling of eighteen counties used for this study, the
number of Black student dropouts increased from 418 for a Black en-
rollment in 1965-66 to 1,018 for a Black enrollment of 41,880 in
197i-72. Using the test of two proportions these data yielded a
Z score of 15.97.

Table II, shown on the following page, contrasts the emrollment,
dropout frequency, and dropout-enrollment for Black students in the
randor sampling of eighteen counties for this study. The Z score
shows a significant statistical difference in the Black dropout rate

for the desegregated and segregated years.
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TABLE IT

BLACK DROPOUT-ENROLIMENT PROPORTICH FCR
EIGHTERN COUNTIES OF THE SAMPLING

197112 1965=66
1o Bl g | ¥ -
Counties o g 8 2 2 S
Elog | g el g | ¢ z
=] ct ot ct+ ot
3 @ & g @ &
e S o+ =
Total of
Sampling | 41,880 | 1,018 | .02430 |} 41,80} 418 | .00999 | 15.97

Conclusion: The dropout rate for Elack students is significantly
higher in the counties of the sampling of this study, in the desegre-
gated year than it was in the segregated year.

In the six counties of this study where Blacks comprised five
Per cent e six por Canv of This Lolal popuiavion, DiACK Student e~
rollment declined from 3,207 in 1965-66 to 1,858 in schooi year
i$71-72, tut the number of Eiack dropouts increased from twenty-
eight in 1965-66 to forty-nine in 1971-72.

When applied to these data, the test of two propocrtions yielded
a Z score of 4.07. Table IXI on the following page contrasts the
enrollment dropout frequency, and dropout-enrcllment proportion for
counties of the sampling where Elacks comprige five to six per cent
of the total populaticn. Again the Z score indicates a statistically

significant difference ir the Hlack dropout rate. It is noticeable,

however, that four~ counties have Z scores that show no statistically

lLove, Pitcsburg, Atoka and Nowata.
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significant difference in the Black dropout rate for their segregated

and desegregated years.

TAELE III

ELACK DROPCUT-ENROLLMENT PROPORTIN FOR COUNTIES
OF FIVE TO EIGHT PER CENT ELACK POPULATION

Rlacks Rlacks
1971-72 1965-66
. B
s g15) 1B |7 4
County Hlack; 9, g '§ 9 ’§ 3 7Z=1.65
|2 1B (&) g
e} o e ] [/} 8
S 8 &
Creek 58 | 723) 16 | .02213 {1,935 | 12§ .006201} 3.41
Kiowa 5% 218 1 14 .064220 28 L1 01408 2.7%
Love 6% { 109( 1 .00917 119 { 1t .00840 - 586
Pittsburg | 6% | 496§ 7 0u11 530 | 41 .0075%4 718
Atcka 53 7 167 i 00598 152 ; 0 0 048
Nowata 62 | 1451t 10 .06896 187 | 71 03743 | 1.04
Total 1858 { 49 .02637 JB,ZW 281 0087301 4.07
Conclusion: The Black dropout rate is significantly larger in de-

segregated counties that have five to six per cent Black populatien,

than it was in those same counties when they were segregated.

In the sampling of counties where the Black population is eight

to ten per cent of the total population, Black enrcllment rose from

29,603 in school year 1965-66 to 32,133 in 1971-72, while the number

of BRlack dropouts increased fram 322 in 1965-66 to 796 in 1971-72.

Table IV contrasts the enrollment, dropout frequency, and

dropout-ernrollment proportion for counties of the sampling where
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Blacks camprise eight to ten per cent of the total population.

Though

the composite Z score indicates a statistically significant difference

in the Black dropout rate for the segregated and desegregated years,

", fad () 1 - > -
the Z scores for three— counties are less than the critical value of

Z at the .05 level.

are disproportionately higher in a desegregated year than that of

Tulsa County.

TABLE IV

ELACK DROPQUT-ENROLLMINT PROPORTION FOR COUNTIES
OF EIGHT TO TEN PER CENT ELACK POPULATION

The dropout ratio for Elacks in Oklahama County

Blacks Rlacks
1971-72 1965-66
N I O I I B
log 18l % s 181 %
Comty  Black B 51 3 Bl 2 & 7-1.65
2 @ 5 g @ &
ct <3 ct+ =1
)
Jackson 8% 830 L0145 761 3 0018 1.80
Semincle 9% 722 161 02222 Th 5 L0677 1 2.27
Carter 9% 1,075 | 234 .02139 1,075 17 .01581 .252
Wagoner 9% 543 L1 00736 550{ 2 .00363 428
Tulsa 9% 10,967 | 116 .01057 {} 10,502% 98 .009331 .023
Oklahoma 10% 18,000 { 6251 .03472 {} 16,037 | 207 .01290 | 12.5
Total 32,133 | 796| 02477 !} 29,621 { 332 .0112082 12.89

When applied to these data, the test of two proportions yielded

a Z score of 12.89

lC:;.z*ber, Wagoner, and Tulsa Counties.
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Conclusion: The Black dropout rate is significantly larger in de~

segregated counties that have eight to ten per cent Black population,
than it was in those same counties when they were segregated.

In the ccunties of the sample where BElacks camprise thirteen
to twenty-one per cent of the population, Black enrollment declined
from 9,012 in 1965-66 to 140 in 1971-72, while Black dropouts in-
ceased from fifty-eight in 1965-66 to 140 in 1971-1972.

Table IV contrasts the enrocllment, dropout Ifregquency, and
dropout~-enroliment proportion for counties of the sampling where
Blacks comprise thirteen to twenty~one per cent of the total popula-
tion., Tilman County had a Z score that indicated no statistically
significant difference in the dropout rate for Black students in its
segregated and desegregated years. The composite Z score for this
category of counties is considerably lower than that of the total
population, and higher than that of counties where Elacks corprise

five to six per cent of the total population.



TAELE V

ELACK DROPOUT-ENRCLLMENT PROPORTICN FOR COUNTIES OF
ZLEVEN TO TWENTY-ONE PER CENT ELACK POPULATICN

Blacks t Blacks
1971-72 1965-66
= o] s} = rg
g | 5 3 gl 51 3
=4 [a) ke o] @) L} o]
P =] O [e] | aad Q )
County | Black = g o i & & Z=1.65
2 e 5 gty @ 5
ct = c+ =
.
McCurtain| 13% | 1,163) Lk .01203 {1 1,427] 1 | .00070 3.52
Tiiman 133 583) 18 | .03087 656! 3 | .00457 1.37
Okl gee 15% 1,751 33 01884 |1 1,9531 7 |} .00359 4.3
Muskogee | 173 | 2,793{ 79 .02828 |j 3,265) 41 | .012557 | 1.94
Choctaw 17% 7991 14 .01752 814l O 0 3.53
Iogsn 28 80 15 .01875 897] 6 | .00665 2.07
Total 7,839 1 140 017746 {1 9,012 58 | .00643 6.9,

The test of two proportions applied to this data yielded a 2
score of 6.9%.
Conclusion: The Black dropout rate is significantly larger in de-
segregated counties that have thirteen to Atw&n‘cy-one per cent Elack
populiation, than it was in those same counties when they were segre-
gated.

A1l ccunties of the sampling, except Oklghoma and Tulsa Counties
had 2 decrease in Black enrollment fram 1965-66 to 1971-72. Tulsa
County's Black enroliment increased from 10,502 in 1965-66 to 10,967

in 1971-72. Oklahama County's Black enrollment increased frem 16,037
L2



43

-

in 1965-66 to 18,000 in 1971-72. All counties in the sampling had
an increase in the number of Black dropouts from 1965-66 to 1971-72.
An exception to this genmeral rule statewide, is Comanche County where

the Black enrollment increased and the Hlack dropout rate decreased.

Tests of Specific Hypotheses
Raw data for three of the specific hypotheses were collected

from questionnaires issued to the total group of Black students in
Cklghoma who dropped ocut of school in 1965-66 and in 1971-72. A
statistical proportion for each group was produced by dividing the
frequency of target responges for each year, by the number of Black
dropouts for each year. A test of two proportions was then applied
to the raw data to produce a Z score. The significance level of

Z at the .05 level is 1.65 for a one tailed test.

Hypothesis I
Hypothesis One proposed that there would be no statistically

significant difference between the proportion of HElack students who
drop out of segregated and desegregated schools within the county
who list "lack of interest in schoolwork" as a dropout reason. From
the total group of 629 Black dropouts in 1965-66, eighty-cne listed
the target response for this hypothesis as their dropout reason.

From the total growp of 1,233 Rlack dropouts in 1971-72, 243 listed
the target response as his dropout reason. The equatior for the test
of two proportions yielded a Z score of minus 3.17. Fypothesis One

was not rejected.

Hypothesis IT
Hypothesis Two proposed that there would be no statisticaliy

significant difference in the proportion of Black students who drop



out of segregated and desegregatedu‘schools within the county who

list behavicral difficulty as a dropout reason. Raw data collected
from the questionnaires showed that from the total group of 629 Black
dropouts in 1965-66, seventeen listed the target response for Hypo-
thesis Two as their dropout reason. From the group of 1,233 Biack
dropouts In 1971-72, 175 listed the target response as their dropout
reason. A cooparison of these data produced z Z score of 7.63.

Hypothesis Two was rejected.

Hypothesig II1

Hypothesis Three proposed that the dropout number for miack
females was in the same proporticn to the dropout rate for Black
males in segregated and desegregated schools within the county.

Haw data showed a dropout number of 279 for Elack females in
1965-66, and for Black males 350. The dropout number for Black females
in 197i-72, the desegregated year, was 630, and for Black males, 603.
The researcher used a Chi-square test to compare the frequencies.

The resulting score was X< = 7.56. The value of Chi-square,
with one degree of freedom, required for significance at the .05

levei, is 3.8;. Hypothesis Three was rejected.

Hypothesgis IV
Hypothesis Four proposed that there would be no statistically

significant difference in the proportion of Black students who drop
out of segregated and desegregated schools within the comnty who list
"academic difficulty" as a dropout reason. From the total dropout
nurber of 629 dropouts for the 1965-66, eighty-one listed the target
response as their drepout reason. From the total number of 1,233

Black dropouts for 1971-72, thisty-four listed the target response
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as their dropout regson. The test of two proportions, when applied

to this data yielded a Z score of minus 8.48. Hypothesis Four was

not rejected.

Table Vi contrasts the Dropout Reasons for the segregated and

desegregated years. Lack of interest in schoolwork and academic

difficulty show an inverse statistical difference to the researcher's

hypothesis.

TABLE VI

TABLE OF PROPORTIONS FOR DROPOUT REASCNS

197172 1965-66
s8] 2 (218 2
Bropout s 181 %8 1818 | %
opout Reason ?,, 5 ! £ S 5 |2=1.65
@ o b @ o -
© o @ )
S S
Lack of Interest in 1,233 243 | .19708 | 629 | 163 | .259Ll4 ¢ ~3.17
Schoolwork
Academic Difficulty 1,233 2L 1 .02757 1 629 8L { 12877 -B.48
Behavioral Difficulty{ 1,233 | 175 { .14193 { 629 17 1 .02702 7.63
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Table VII shows the frequencies of Elack male end famele drop-

outs for segregated and desegregated years.

TARLE VII
TABLE OF FREQUENCIES FOR SEX DIFFERENTIAL

1971-72 1965-66{ Total

Males 603 350 953

par.

Females 630 279 909

Total 1,233 629 1,862




CHAPTER VI

DISCUSSICN

The purpose of this study was to test selected effects of de-
segregation upon the dropout rate of Black students in Oxlahoma, and
10 examine scme common assumptions as to why Black students drop
cut of desegregated schools. To make this study, the following factors
were taken into consideration:

1. Data concerning dropouts is seldom complete. It is rarely

possible to find a1l of the persons who leave school

"I

ermomently,

elled students are seldom listed as dropouts.

¥

not howve heen

2
Responsges to mey not have been

(
sé

estionneireg moy, or
the only factor in the student's decision to drop ocus.

4. Though Black population declined in smaller commmmities,

Hlack population sharply rose in the cities.

5. The dropout mumber for White students in Oklahoma also

increased, but the enrollment increased.

This study was designed to include the zbove factors in the
final assessment of whether desegregated counties had high or low
retention power in relation to their Black students.

The high significance level of the cumulative data of all
fifty-two counties (Z2=17.96) and the high significance level of the

data from the eighteen counties of the sarple (2=15.97) clearly
L7
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indicate that counties in Oklahoma had higher retention power in

relgtion to their Black students in their segregated year than in
their desegregated year. Statistics from this study eliminate
academic diffieulty as a significant variable in the dropout ratio

of Black students in desegregated schools in Oklahoza. Based on
this data (Z = 8.48), at least the student's perception of the dif-
ficulty of the work casts doubt upon the assumption of many educators
that academic standards in segregated schools were lower than in
desegregated schools. A factor in the lower achievement level of
Black students in segregated schools may have been in the definition
we give "lower achievement level." A clearer understanding of the
dynamics of limited curricular offerings and poor facilities in a
stigmatized comrmnity, may lead us to believe that what we considered
“lower academic standards' were really only narrower ones. Concomit~
tantly, what we assume to be a higher achievement level 'for Hlask
students” in desegregated schools may simply be broader or wider
achievement gains.

"Lack of interest in schoolwork® is also rejected by the
researcher as a significant variable in the Black dropout rate in
Oklahoma, since it was a greater stimmlus for droppint out of segre-
gated schools than it was in desegregated scnools (Z = -3.17).
Conclusions are drawn frox this data that not only are Black students
interested in schoolwork, but are interested in learning in a desegre-
gated school.

The Black female dropout rate was lower than that cf the
Rlack male in segregated schools and higher than that of the Black
zmale in desegregated schools (X% =7 .63). The Armor Study hints at

a2 reason for thig, in its finding on the higher aspiration level of
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Hack females in a segregated school, than in a degegregated school.l

Though Armor has no explanation for his gonclusions, the researcher
suspects that a contributing factor to this statistic may be the lack
of extra~curricular activities of which a Elack female may be involved
in a desegregated school. The opportunity in segregated schools

for Black females to take part in any activity, from the star in the
school play to the lead solo in the school chorus, gave them more

c¢f an emoctionsl involvement in schools, thus enhancing their motiva-
tion to stgy in school.

"Behavioral difficulty” with a significance level of (Z = 7.63)
can be viewed, in the light of this data, as a major contributing
factor to the dropout rate of Black students in desegregated schools
in Oklahoma, There is general disagreement as to why this is true.
Until recently, parents were very supportive of school officials in
decision making concerning the edminietration of punichment, The
disproportionate expulsion and suspension rate of Black students
in desegregated schocﬂ_s2 has canged many parents to take a second
look at disciplinary practices of desegregated schools.

It is of deep concern to Elack parents that their children
were educationally deprived in segregated schools and face a high
atirition rate in desegregated ones. In all counties of Oklahoma,
Hlack students lack even the choice of segregated schools. The re-

searcher is not suggesting that there should be one, merely that.

lDavid Armor, School and Family Effects on Black and White
Achievement: A Re—examination of the U.S5.0.E. Data (Cambridge,
Hassachusetts: Department of Social Relations, Harvard University,
June, 1969), p. 62.

ziﬁ.l]acky, Citing statistics from State Department of HEducation,
Daily Oklahaman, Friday, November 2, 1973.
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schools should adopt an 2imesphere in which Black students can be

retained.

Indecision as to the advisability of desegregated schools
rages in the Black commmnity. Blacks who advocate separate schools
feel that their children may develop race pride and ambition in segre~
gated schools. They argue that segregated schools provide the reinforcement
needed to {eel competent to take advantage of limited opportunity.
The public schools of Washington, D. C. that have developad students
who are confiident of their abilities, are examrles for the Black
separatists to use in their argument for segregated schools. Black
leaders in Atlanta contend that most Black professionals come from
segregated high schools. They contrast this with statistics that whow
2 large percentage of Blacks who attend desegregated schools in the
North, not only never finish high school, but drop out at the elementary

Wik L a0 I Pl me =D o mecZees Aol o
or Jumier high zchesl lsovel, ZHabzs confirmsd Oy fis study Lhal students

from Scuthern segregated schocls are more highly motivated and con-
equen 8¢ to colliege more often their Northern counterpa.rts.l

Those who are dedicated integrationists see the broader achieve-
ment level of their children in desegregated schools; the human
interaction between Hlack and White studemts; and the gains in self-
respect and self-confidence of those Black students who cling
tenaciously {o educsticmal goals, and are hopeful.

The researcher sees desegregated schools as an unavoidable
realily for Elack students. There is no reason why these schools
cannct became what Gottlieb has termed, integrated or interracial

ones, or those schools where children of 211 backgrounds are represented

1Katz , Desegregation.
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through the social system of the school not merely co-exist.t
He also contends that though data reveal that incidents of school
dropouts, absenteeism, and delingquency are less likely to occur
in all Black schools within the South, he states that segregated
schools are inferior to genuinely integrated or interracial sc’nv::o:'.s."2

Along with the researcher!s drean of interracial schools is
a growing faith in the many creative techniques of which teachers
are being made aware. Accountability will hopefully include, in
the future, the retention power of the school. The ineffective
teacher, hostile stirmlus and social deprivation that is character-
istic of schools with low retention power should become items of
evaluation of the North Central Accreditation List. Teacher educa-
tion institutions must take the initiative in training humanistic
teachers. Iducators in Oklahoma should steer clear of the trap of
giving teachers ressons why children can't lea.rn.3

Because tests, grouping and remedial services administered in
callous unconcern tend to highlight the academic inferiority of
Blacks, they have failed to enter the competition for sccial status.
This iz especially true of Elack females whc held equal status with
Black males in segregated schools and who are finding that in

cdusegregated schools, they have less status than other members of

the student body.

1
Cottlieb, Goal Aspiratiocn.

2Thid.

B‘e(j_u{@rson.
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The dynamic forces that cause any student to drop out of schocl

are too complex to analyse in a single paper. It is enough to
now that Black students drop out of segresatsd schools in greater
mumbers than they did in segregated omes. The pragmatic mind does
not rationalize excuses, it makes soclutions. Weinberg observes:
So too it is likely that the present generation has much
to learn about the potential and the implementation of equal
opportunity. We will learn samething fram events. The
great danger is that old meatal sets may overwheln us. The
color line is like a nosse lying loosely arocund the neck of
democratic reform. If we do not tear it away, it will tighten.
In that case, all hope for educational reform wiil cease.~
The complexities of ocur society will in the future, make ever
increasing demands upon the relevancy of ocur educational system.
In order to meet the challenges of accountability in this area, it
is necessary that educators constantly reassess their instructional
goals. Reassessment must include the provision of a school atmos-
phere that enhances the individuality of each student.
This study of Black dropouts is an effort to provide teachers

with an empirical basis for the development of an instructional

climate conducive to student growth and development.

lWe:'.n‘::erg, Desegregation, p. 385.




CHAPTER VIT
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SUMMARY

This study was designed to compare the retention power of
counties in Cklahomz in relationship to their Elack students in
a segregated and desegregated year; and to compare the effects of
four dropout reasons on Black students in a segregated and desegre-
gated year. The year 1965-66 was chosen for a segregated year and
the year 1971-72 was chosen as a desegregated year.
The subjects were taken from two categories:
1. A random sampling of eighteen counties in three population
categories:
(8) Counties of five to sixz per cent Black population,
() Counties of eight to ten per cent Black population,
(c) Counties of thirteen to twenty-cne per cent Black
population.
2. The total group of Black drcpouts for 1965-66;
The total group of Rlack dropouts for 1971-72.
Counties used in the sarpling were: Crssk, Ziowa, Love,
ittsburg, Atoka, Nowata, Jackson, Semincle, Carter, Tulsa, Wagoner,
Oklahoma, HcCurtain, and Tilman.
Ry data were compiled from the dropout~enrollment-proportion
for Black studeris of each county in 1965-66 and 1971-72. The two

proporiions were tested using a test of two proportions which yielded

Z scores of 4.07 for counties of five to six per cent Black population;
53
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12.62 for counties of eight to ten per cent Black population and
6.94 for counties of thirteen to twenty-ocne per cemt Rlack popula~-
tion. The total Z score for the sampling was 15.97. The total 2
score for the parent popuiation of fifty-two counties was 17.96.

Raw data for dropout reasons were compiled fraom the question-
naire issued to Black dropouts in years 1965-66 and 1971-72. Three
hypotheses for this were formulated from this questionnaire.

I. There is no differemce between the proportion of Rlack

students who drop oul of segregated and desegregated

schools within the county who list "lack of interest in

schoolwork! as a dropout reason.

IT. There is no difference between the proportion of Rlack
students who drop cut of segregated and desegregated
schools within the county who 1list "behavioral difficulty"
as a dropout reason.

IITI. There ic no difference between the proportion of Black
students who drop out of segregated and desegregated schools
within the county who list "academic difficuity’ as a
dropout reason.

The proportians of responses were tested using the tegt of

two provortions. A Z score of minus 3.12 was produced for hypothesis

one; of minus 8.48 for hypothesis two and of plus 7.63 for hypothesis
three.

Raw data for hypothesis three were compiied by comparing the
dropout nuzber for Black females for segregated and desegregated
Years with that of the dropout number for Elack males in the two

years.
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The hypothesis stated: The dropout rate for Black females

is in the same proportion to the dropout rate for Black males, in
a segregated school. Chi-square was applied to raw data and yielded
a Chi-square score of 7.63. The eritical value of Chi-square at

the .05 with one degree of freedom is 3.8;.

Conclusions
1. The dropout rate for Black students in Oklahoma is significantly
higher in desegregated schools than it was in segregetzd schools.
2. The proportion of Black dropouts who listed "lack of interest
in schoolwork as a dropout reason is significantly lower in desegre-
gated schools than it was in segregated schools in Oklahoma.
3. The proportion of Elack dropouts whe listed “academic difficulty"
as a dropout reason is significantly lower in desegregated schools
than it was in segregated schools in Oklahoma.
4. 7The provortion of Black dropouts who listed behavioral difficulty
as a dropout reason is significantly higher in desegregated schools
than it was in segregated schools in Oklahoma.
5. The dropout rate for Black females is significantly lower than
that of Black males in a segregated schocl and significantly higher

than that for Black males in 3 desegregated school.

Recamendations and Implications for Further Study

This study of the relationship between the racial composition
of the school and its Black dropout rate has revealed several areas
of further investigation that wowld possibly complement this siundy.
The following reccmmendations and implications for further study

sten from these areas.
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First, this study was confined to counties in Oklahama. Similar

studies conducted throughout the Southern and Border states would add
an extra element of understanding of the dynamics of Black dropout
behavior. If the findings from these studies support the basic
hypothesis of the present study, the researcher recormends the
formation of g unified system of problem identification, analysis,
and solution in the areaz of dropout prevention.

The researcher has found past dropout prevention programs to
be less than effective because no systematized examination of the
psychological and social implications of dropout behavior has evolved
fron these programs. The researcher feels that a successful dropout
prevention project would have to involve parenis, stiients and teachers
working in teams to detect and prevent dropout behavior. These teanms
should investigate all areas of the potential dropout's environment
including the behavior motivations of his teachers, parents and peers.

Counseling staffs with efficient skills in potential dropout
detection would be & valuable asset for these teams, not anly for
the prevention of dropout behavior, but to help teachers and parents
understard their role in contributing to the student's sense of
failure and disorientation.

The second revelatory area of this study deals with implications
for a successful racial mixing in desegregated schocls. Data for the
present study were gathered from classrooms where Black students were
in the minority. A possible complementary study might entail control
groups in classes of equal Eiack-white student ratio. Studies of the
impact of White teachers, BElack teachers and Black-White teacher
teams upon these groups would also aid in helping to understand Black

dropouts.
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The researcher recommends that teachers in these control

classrcoms be studied for the impact of their professional style
upon their classes; to ascertain if they use dichotomous instruction

la.nd

practices for Black and White children in the same classroom;
to understand their motivational techniques.

The third area 6:“ further research should be that of discipli-
nary techniques in high retention schools. The present study shows
that behavioral difficulty is the greatest contributing factor to
the Black dropoct rate in Oklahoma in desezregated schools. The
researcher suspects that there is a serious, misunderstood value
conflict between Black pupils and White schools. Nichols states
that White culture is based on a "cognitive material, measured”
orientation while Elack cuiture is based on an "affective, man,
feeling" orientation. Studies for a deeper understanding of each
other would greatly facilitate the education of Elack students and

the effectiveness of desegregated schocls.

lEd Nichols, The Epistemology of Ragism, Presentation to the
Teachers of the Catholic Archdioccese of Washington, D. C. Conference
on the Education of Minority Group Children. February, 1974.
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TABLE VIII
TEST DATA FOR DROPOUT RATES

1971-72 1965-66 Combined Years
51 v N v 53 v &
g f 3 3 7| 4 3 ? 9 3 !
¢ E 81 8§ E| & 5 Eola | 4 s
ounty Black 3 & 3 8 4 i £ 0 38 &
. S 8 o 8
N R Py’ N, |F P
2 2 2 N F P
Creek 5% 723 16 .02213 1,935 | 12 .006201 2,658 28 0105342 { 3.41
Kiowa 5% 218 14 <0644,220 284 L .01408 502 18 .0358565 2.75
Love 6% 109 1 .00917 119 1 .00840 228 2 .0087719 .58
Pittsburg 6% 496 7 LOL411 530 I .00784 1,026 11 .01072 1
Atoka 6% 167 1 .00598 52| o 0 319 1 .00313 .048
Nowata 6% 145 10 .06896 187 7 .03743 332 17 .05120 1.04
Sub-Total 1,850 49 .023637 1) 3,207 | 28 .0087309 5,065 77 052023 4.07
Jackson 8% 830 12 01445 716 3 .00418 1,546 15 .009702 1.80
Seminole 9% 718 16 .02228 Thl 5 006747 1,459 21 .01439 2.27
Carter 9% 1,075 23 .02139 |{ 1,075 | 17 .01581 2,150 40 .01860 .25%.
Wagoner 9% 543 I .00736 550 2 .00363 1,093 6 .005489 428
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TABLE VI ~ Continued

TEST DATA IPOR DROPOUT RATES

1971-72 1965-66 Combined Years
IFIER AR R

% vl g j o : 2 [
County Black E & :é !,i & :‘.’f g & % 'E
N o+ . P b ] N ¢k . o 3 o 3] i
& \n

1 1 1 2 2 2 N P p
Tulsa 9% 10, 967 116 .01057 |} 10,502 98 { .009331 21,469 21, | .00996 .023

Oklahoma 10% 18,000 | 625 03472 {{ 16,037 | 207 | .01290 34,037 832 | 02444 | 12.5

Sub=Total 32,133 796 ,02477 11 29,621 | 332 | .0112082 61,754 | 1,128 | .018266 | 12.89
McCurtain 139 1,163 1 .01203 1,427 1 | .00070 2,590 15 | .00579 3.53
Tilman 13% 583 18 .03087 656 3 | .00457 1,239 21 | .0169, 1.37
Olamilgee 15% 1,751 33 .01884 1,953 7 | .00358 3,704 40 | .010799 4.3
Chootaw 174 799 14 01752 6814 0 0 1,613 1 | .008679 3.53
Logan 214 800 15 .01875 897 6 | .00668 1,697 21 | .01178 2.07
Sub-Total 7,889 140 0177461 9,012 58 | .00643 16,901 198 | .0117152] 6.9,




TABLE VIII - Continued

TEST DATA FOR DROPOUT RATES

1971-72 1965-66 Combined Years
g | 7 : F 13| ¥ g g "
% [e) g 'Ef o '8 '§ (o] [o] -t
County Black E o E'- E §+ & E g 5 A
2 ; 2 : 2 T8
Nl Fl Pl NQ Fo P N N F P
Total of 41,880 1,018} .02430 41,8,0 | 418 |.00999 83,720 | 1,436 017152 15.97
Sanpling
Total of
Al 53,737 1,233 ] .0229% 54,411 | 629 |.01156 108,148 | 1,862 | .012171 17.96
Counties

-

Test of Two Proportions

(PJ - Pz) o

N

\] (1 - P)P + (1 - PP

Ny

N

2

A1l data was tested at the .05 luvel, critical value, Z = 1.65 for a

one tailed test.




TARLE IX

TEST DATA FOR DROPOUT REASQNS

197172 196566 Coambined Years
T8 Z131e| §) F1E1 2 1
s o 3 B | 3 3 ] S
5] S 1818 g4 B8 % E
c+ W (34 ct ¢} cr ct o] [1d (2]
«© [+] | ned © o | et «Q Q g A%y
[+:] [¢] [4:] o] 4] o]
5 s 3
Lack of
Interest | 1,233] 243|.19708 | 629| 163 | .25914 | 1,862] 406 |.21805 |-3.17
in
Schoolwork
Academic
Difficulty | 1,233} 34| .02757 | 629) 81 |.12877 | 1,862} 115 {.0617615 | -8.48
Behavioral
Difficuity { 1,233{ 175! .14193 629} 17 ).02702 1,862]192 1.1031349 | 7.63
TARLE X
1971-72 | 1965-66 | Total
Males 603 350 953
Females 630 279 09
1,233 629 11,862
Chi-square

2o Jo-sk s

k)

+

B

The criticalwslue of X% is 3.8, with one degree of freedom,

at the .05 level.
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Raw Data for Dropouts 1965-66

1965-66
® g | ¥ e
County g é :9.3 g
50 5§ %
ct+ =}
N, Fp Py
Creek 56 | 1,935 | 12 | .0062015
Kiowa 5% 284 4 .01408
Love 6% 119 1 .00840
Pittsburg 2 530 L 00754
Atoka 2 152 0 0
Nowata 4 187 7 03743
3,207 2
Jackson 8% 716 3 .004,18
Seminole 9% 41 541 <0067476
Carter % { 1,075 | 17 { .01531
Wlagoner 2 550 2 .00363
Tulsa 9% | 10,502 | 98 | .009331
Oklahoma 10% | 16,037 | 207 | .012%0
29,621
MeCurtain 133 | 1,427 1] .00070
Tilmen 13% 656 3 .00457
Okrmilgee 158 | 1,953 7 .00358
luskogee 178 | 3,265 { 41 .012557
Choctar 172 814 0 0
Logan 23 397 6 .00663
9,012 | 58
Potal 51,8,0 | 518 | .00999
Al1]1 Counties Sk,411 | 629 .01156




Raw Data for Dropouts 1971-72

1971-72
v g | g
- B
g £ o+
County ] & Y
5 S
(37) (F1) (P1) (B) (P)
Creek 723 16 t .02213 2,658 .0105352
Kiowa 218 1 | .0642201 502 | .0358565
Love 109 1} 00917 228 | 00877
Pittsburg 496 7 1 .om411 1,026 | .01072
Atoka 167 1§ .00598 3191 .00313
Nowata 145 10 .06896 332 .05120
1,858 49
Jackson 830 12 1 01545 1,546 | .009702
Seminole 78 S 0222211 1,459 1 01420
Carter 1,075 23 1 .02139 2,150 | .01860
Wagoner 543 L} 00738 1,093 ; .C05489
Tulsa 10,967 116 01057 21,469 | .00996
Oklahoma 18,000 625 03472 34,037 | 02444
32,133 756
¥cCurtain 1,163 1 | .01203 2,590 | .00579
Tiiman 583 18 | .03087 1,239 | .01694
Olkamlgee 1,751 33 | .0188, 3,704 | .010799
Choctaw 799 1L 01752 1,613 1. 008679
Logan 800 15 01875 1,697 { .01178
7,889 140
Total 41,880 ! 1,018 | .02430 83,720 | .017152
411 Counties | 53,737 1,233 | .0229, 108,148 § .012171
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Raw Data for Dropout Reagons

No. of
Dropout Reascn 1965-66 Dropouts
Lack of interest in schoolwork | 163 629
Academic difficulty 81 629
Behavioral difficulty 17 629
No. of
Dropout Reason 1971-72 Dropouts
Lack of interest in schoolwork 243 1,233
Acaderic difficulty 3% 1,233
Behavioral difficulty 175 1,233

Sor NI LPamantia? an Dwanants
e — — o—— v P - ————— s e, vrv“vu

1965-66 1971-72
Males 350 Males 603
Females 279 Females 630
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Counties Of the Sampling
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BLACK DROPOUT RATE IN PERCENTAGES 1965-66

COUNTIES OF THE SAMPLE
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LOCATION AND PERCENTAGE BLACK POPULATION OF COUNTIES OF
THE SAMPLE
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