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ABSTRACT

The purpose of th is  study w as to generate  grounded theory 

concerning post-baccalaureate em ploym ent expectations of Black college 

studen ts enrolled in  Historically Black Colleges and  U niversities (HBCUs.) 

The objective has been  addressed by determ in ing  th e  post-baccalaureate 

em ploym ent expectations, both realistic  and  unrealistic , of Black business 

studen ts on a Black cam pus and by identifying w here the ir expectations 

originated. The im portance of this research  has theoretical and practical 

im plications for faculty  and  adm inistrato rs involved in  program  p lann ing  a t 

HBCUs. This study w as based on the theoretical o rien tation  that 

organizationally different types of in stitu tions of h igher education contain  

studen t bodies m anifesting  diverse expectations of the  college experience 

and  post-baccalaureate employment. As a  holistic inquiry, this research 

includes a study of a ll identifiable elem ents p resen t in  the setting w here th e  

inquiry  takes place. The investigation centered  on an  understanding 

through  personal in terview s of the social, cu ltu ral, academ ic and historical 

perspectives of the  s tu d en ts’ post-baccalaureate expectations. P artic ipan ts 

were draw n firom the  School of Business ro ste r of jun iors and seniors for the  

sum m er and fall te rm s of 1997. The resu lts  of th is  study show a variance 

betw een studen t expectations and the rea lities  of em ploym ent in corporate 

America. The d a ta  collected for this study  reveal th a t  social encounters can  

drastically  influence a n  individual’s view of h im self and  his expectations in
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business. The findings indicate th a t unrealistic  ideas concerning workplace 

expectations come firom family, firiends and  a  s trong  influence firom m ass 

m edia exposure.



CHAPTER ONE - INTRODUCTION 

The tran sitio n  betw een the  cam pus and the “real world” is 

becoming an  issue of increasing  in te res t w ithin education, business and 

industry. Issues such  as personal and  financial autonomy, finding and 

adapting to a  job, and  personal and  in terpersonal issues are no longer 

seen as outside the h igher education mission (Astin, 1993). Research 

about Black college s tu d en ts  on Black college cam puses is lim ited. T hat 

which is available h a s  focused on studen t a ttribu tes and  persistence, not 

of their college and  career expectations. The a ttribu tes, backgrounds, 

and  records of persistence described in  the H terature indicate th a t  

different expectations should be a fertile area for study. The studen t 

retention work of Beal and  Noel (1970) reaffirm s the notion th a t  too 

much research has been  done on the effects of fam ily  size, social sta tus, 

inteUigence and  sim ila r “fixed” variables ra ther th an  on those variables 

about which colleges can  do som ething.

B ackground and  M agnitude of the Problem 

Many Black s tu d en ts  e n te r college with inaccurate perceptions 

and  expectations of the  n a tu re  of h igher education as well as w ith  

educational deficiencies and  questionable motivation (Miller, 1981). 

Satisfying studen t expectations dem ands th a t educators identify, 

acknowledge, and  address appropria te  expectations for the  college



experience an d  the  workplace. In  general, p reparation  for the  

workplace is affected by th e  degree to which college expectations are 

m et (Pascarella & Terenzini, 1991). Adm inistra tors of historically 

Black colleges and universities (HBCUs) do not have m uch information 

on how well th e ir  curricula  and  environm ents m eet the  expectations of 

the Black students. H edegard and Brown (1969) noted th a t  on White 

cam puses, Black studen ts are  generally less satisfied  th a n  W hites with 

the ir college experience. HBCUs enroll only tw en ty  percent of all 

Blacks enrolled in  h igher educational institu tions, bu t g raduate  thirty- 

eight percent of the baccalaureates aw arded to Blacks by all degree- 

g ran ting  institu tions (Cheek, 1989). The lite ra tu re  on the  unique 

characteristics of the expectations of Black s tu d en ts  on historically 

Black cam puses is sparse (Pascarella & Terenzini, 1991).

This study  identifies post-baccalaureate em ploym ent expectations 

of Black business studen ts a t an  HBCU, and the sources of the ir 

expectations. In  order to m eet student expectations, they  m ust first be 

identified. I t  m ust then  be determ ined which of these  expectations are 

realistic, which are m isguided, and the sources of these expectations. 

A dm inistrators and faculty  can then develop and/or modify p lans to 

m eet realistic  student expectations, while they correct the  m isguided 

expectations students m ay have. S tudents w ith  properly m anaged



expectations for college and th e ir fu tu re  workplace should become more 

satisfied w ith  th e ir  college experience a n d  b e tte r  prepared for the  

realities of the workplace.

Purpose of the  S tudy 

The purpose o f th is  study w as to generate  grounded theory  

concerning post-baccalaureate em ploym ent expectations of B lack college 

students enrolled in  HBCUs. The objective has been addressed by 

determ ining the  post-baccalaureate em ploym ent expectations, bo th  

realistic and unrealistic , of Black business stu d en ts  on a Black cam pus 

and by identifying w here their expectations originated. Two m ajor 

research questions th a t  guided the  study  are  as follows:

1. W hat k inds of post-baccalaureate employm ent expectations do 

Black business students have a t a n  HBCU?

2. W%ere do the  expectations of B lack business studen ts a t  an  

HBCU originate?

Significance of th e  S tudy 

The p u rsu it of unreachable goals m ay lead to firustration an d  

apathy. S tuden ts have been known to tu rn  down respectable job offers 

believing they  a re  w orth  much more. In  some cases, this has lead  to 

prolonged unem ploym ent, increased d issatisfaction  with the “system ”, 

and  the developm ent of a bad a ttitu d e  w hen  the  student realizes th a t



nothing better is coming along. This inform ation is based on students 

who graduated before the  partic ipan ts of th is study. S tudents who are 

unprepared for the challenges and responsibilities of the workplace are 

likely to fail. This m ay cause an  individual to fall back to his parent’s 

socioeconomic class in s tead  of moving forward. The occurrence of th is 

phenom ena is not only bad  for morale and race identity , bu t is 

dam aging to our economic development as well.

The results of th is  study  have provided inform ation th a t will help 

us to modify our curriculum  content in the School of Business so th a t we 

can better prepare our stu d en ts  for the rea lities of the  work place. 

G raduating  seniors w ith  false hopes and expectations m ay not provide 

the most productive w ork force. With continued m onitoring of reality 

versus expectations, we should be able to produce a well prepared and 

eager work force for business and industry.

Cross (1981) h as identified the need for more in-depth interviews, 

focusing on w hat s tu d en ts  hope to gain firom th e ir learning. She sta tes 

th a t  hard  data, such as those provided when respondents are asked to 

check options on a questionnaire  are inadequate. There is a need for 

g rea ter depth of understand ing  through more insightful probing into 

studen ts’ expectations. Hence, the im portance of the  research has



theoretical an d  p ractical implications for faculty  and  adm inistra tors  

involved in  program  planning  a t  HBCUs.

The im portance of designing learn ing  experiences th a t m eet the  

expectations of studen ts  seem s clear. The re su lts  of th is study have 

been used to develop grounded theory th a t m ay  b e tte r  address the  

problem of unrealized  expectations causing dim inished m otivation in  

the workplace. A dm inistrators and faculty m ay utilize this theory to 

develop program s and  provide experiences, to b e tte r  meet studen t 

expectations for the  workplace, and to dispel unrealistic  expectations. 

Theoretical

This study  has generated a theory concerning post-baccalaureate 

employment expectations of Black college s tu d en ts  enrolled in  HBCUs. 

The study w as based on the theoretical assum ption  th a t 

organizationally different types of institu tions of h igher education are  

comprised of s tu d en ts  th a t  m anifest diverse expectations of the  college 

experience and  post-baccalaureate em ploym ent. HBCUs conform ing to 

this postulate could enable students to achieve g rea ter in tegration  of 

their expectations and  reality. This would ten d  to reduce studen t 

frustration as well as culture shock upon e n try  in to  the workplace.



Practical

It is possible th a t  college students’ ideal im age of college 

preparation for the  w orkplace represents more fan tasy  th an  reality. 

Nevertheless, w hether fanciful or realistic, the w ide discrepancies 

between actual and  ideal should be a source of genuine concern for 

faculties and adm in istra to rs. D isparity betw een unrealistic  

expectations and appropria te  expectations should stim ulate  the 

introduction of new program s and  new em phases designed to bring the 

actual and the ideal closer together. W ith knowledge of the kinds of 

post-baccalaureate em ploym ent expectations s tu d en ts  have, colleges can 

b e tter prepare business s tu d en ts  for the rea lities of the  workplace. By 

determ ining w here various expectations orig inate, counselors, faculty 

and  adm inistrators can  provide guidance tow ards realistic  expectations 

earher in  studen ts’ education  and  thus prom ote a  m ore satisfying 

college experience and  m ore reahstic  p reparation  for the workplace.

Assumptions

By purposely selecting  a wide range of subjects to observe, it is 

more likely th a t a  full a rra y  of “multiple rea lities” re levan t to the 

inquiry will be uncovered (Borg & Gall, 1989). T he selection of junior 

and  senior business s tu d e n ts  supports the assum ption  th a t  the students 

selected will be rep resen ta tive  of the population of business students a t



Langston U niversity during  th e  1997-98 school year. T here  a re  no 

known reasons for believing th a t  th is  school year is n o t typ ical of the  

School of Business studen t population  from th is HBCU.

L im itations

The application of the  findings of th is study  a re  lim ited . The 

subjects of the study are upper division business s tu d e n ts  a t  L angston 

University, Langston, OK. No inform ation has been g a th e red  from 

W hite students to compare re su lts  betw een races. A ny generalizations 

of the  findings of th is  study beyond the  study population  should  be done 

cautiously.

Satisfaction, or realization  of expectations, is difficult to assess 

because of the  subjective dim ension. Covey (1991) defines an  

expectation as a  hum an hope, th e  embodim ent of a  pe rson ’s desires and 

w ants of a situation. I t first m u st be determ ined w h e th e r or no t the  

expectations are realistic. T here is a  difference betw een  a n  expectation 

and reality. An expectation is a n  im aginary map, a  “shou ld” m ap ra th e r  

th a n  an  “is” map. W hen expectations are  rom antic, m ean in g  they  are 

not based on reahty , they  often come from fantasy (Covey, 1991). 

Realistic expectations are  those determ ined to be th e  norm  by our 

society. T hat is, those practices th a t  our m ainstream  society considers 

to be reasonable and appropria te .



Definition of Term s

The following definitions are provided in  order to c larify  the  

understanding of th is  study.

Academic perform ance - grades or class ra tin g  achieved while 

participating in  h igher education.

Academic p rep a ra tio n  - the level of confidence a n  ind iv idual has 

in  his/her skills, knowledge, and  abihty to perform  w ork task s .

Emotional p rep a ra tio n  - the ability of an  indiv idual to handle 

stress, decision m aking, work performance, personal discom fort, and  

ethical situations in  a  professional m anner.

E n trepreneur - a  person who organizes, operates, a n d  assum es 

the risk for a  business venture.

HBCU - H istorically  Black College or U niversity

Job placem ent opportunities - the possibility of ga in ing  

employment in the field in  which an individual has academ ic 

preparation.

N ontraditional - as used in  this paper refers to an  ind iv idual who 

assum ed one or m ore a d u lt roles while a ttend ing  college.

Perception - a n  individual judgm ent m ade by a  s tu d en t.

P redom inantlv  B lack institu tion  - a college or un iv ers ity  th a t  is



historically com prised of a Black m ajority student, staff, an d  faculty 

population.

P redom inantlv  W hite institu tion  - a  college or university  th a t is 

historically com prised of a Caucasian m ajority  student, staff, and 

faculty population.

Realistic expectations - logical hum an  hopes and desires based on 

fact and  experience.

Social p rep ara tio n  - the  comfort level of an  individual in  a given 

situation  am ong o ther people.

U nrealistic  expectations - unreasonable hum an hopes and desires 

based on fan tasy  or incomplete media coverage.

Sum m ary

This study  provides m uch needed inform ation and  grounded 

theory concerning post-baccalaureate em ploym ent expectations of Black 

college s tu d en ts  a ttend ing  HBCUs. The im portance of the  research and  

knowledge gained as a resu lt of exam ining student post-baccalaureate 

employm ent expectations has both theoretical and practical value in  the  

area of fu ture program  planning. The study  w as based on th e  theoretical 

assum ption th a t  organizationally different types of in stitu tions of 

higher education are  comprised of studen ts th a t  manife s t  diverse 

expectations of th e  college experience and  post-baccalaureate



employment. Appreciation of the  disparity  betw een unrealistic 

expectations and appropriate expectations should stim ulate  the 

practical introduction of new program s and  new em phases designed to 

bridge the gap betw een fan tasy  and  reality  in th e  workplace. The 

resu lts of th is research m ay enable adm in istra to rs and  faculty of 

HBCUs to be tter prepare s tu d en ts  for the rea lities of the  workplace.

It w as assum ed th a t th e  jun io r and senior business students who 

participated in th is  research w ere representative o f the  population of 

business studen ts a t the chosen university. This does, however, lim it 

the  apphcation of the findings of th is  study. A lthough all students have 

expectations, it can not be assum ed th a t s tu d en ts  a ttend ing  all 

universities will m atch th is da ta .
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CHAPTER TWO - REVIEW O F THE LITERATURE

Most of the  n a tio n a l studies on m inority  partic ipation  in  h igher 

education were conducted during the  m id 1970s through th e  m id 1980s. 

Since then, h igher education  and its  s tu d e n ts  have changed in  m any 

ways, and m any of th e  findings firom stu d ies  conducted d u rin g  th is  

period may be o u td a ted  (Astin, 1993).

After the  Civil W ar, Black colleges, by legal m andate , were 

established for th e  express purpose of provid ing  higher education  for 

Black A m ericans (G aribaldi, 1984). As th e  tran sition  betw een  the  

cam pus and the “rea l world” becomes a n  issue  of increasing in te res t 

w ith in  education, business, and industry , issues such as personal and  

financial autonom y, finding and adap tin g  to a  job, and personal and  

in terpersonal issues a re  no longer seen a s  outside the h igher education 

m ission (Astin, 1993). As studen t outcom es become more of a  concern, it 

is necessary to determ ine  how or w here th is  group of s tu d en ts  achieves 

optim al in te llectual developm ent and  p reparedness for the  w ork force. 

Pascarella  and  T erenzin i (1991) suggest th a t  Black s tu d en ts  

dem onstrate g rea te r developm ent in  critica l t h ink ing and  concept 

a tta in m en t a t p redom inan tly  Black in s titu tio n s  th an  a t p redom inan tly  

W hite ones.

11



Studies have been  few, b u t identify m any conflicting results. 

According to a  s tudy  m ade by H ardem an (1983), th e  d istribu tion  of 

grades of B lacks on predom inantly  White cam puses is h igher th an  the 

grades of B lacks on predom inantly  Black cam puses. R esearchers of 

adult and  h igher education, (Cross, 1981; G aribaldi, 1983; Jackson, 

1981; P ascare lla  and  Terenzini, 1991) do not add ress the  issue of 

predom inantly B lack institu tions m eeting the  expectations of Black 

students. R ather, they  concentrate on why Black s tu d en ts  have a more 

difficult tim e ge tting  a  degree th an  do W hite studen ts . L ittle research 

exists th a t d istingu ishes betw een successful and  unsuccessful Black 

college s tu d en ts  on Black cam puses. Much of the lite ra tu re  has focused 

on Black s tu d en ts  on W hite campuses.

R elated L iterature 

Business Experience of Black College G raduates

L ite ra tu re  concerning the im m ediate college to career experiences 

of Black college g rad u a tes  is practically non-existent. Keeling e t al. 

(1994) found th a t  Black studen ts need rea lity  te s tin g  of career 

aspirations an d  expectations. M any have g rea t confidence in  the ir 

potential for success, b u t lack a  clear understand ing  of w hat would be 

expected of them  or w h a t they  would face in  the  world of work.

Cameron (1989) s ta te d  th a t  m ost m inority people en te rin g  corporate

12



America experience some degree of corporate cu ltu re  shock w ithin the 

first two to th ree  years, w hich are very critical in  the  overall success of 

these new hires. M ost of th e  lite ra tu re  on post-college experiences 

focuses on d iscrim ination  and  lack of support for middle level Black 

m anagers. For exam ple, Jones (1986), found 90 percent of the Black 

m anagers sam pled view ed the  climate of support in  th e ir work 

environm ents worse th a n  th a t  of their non B lack peers. Dickens & 

Dickens (1991) try in g  to support retention, developed a model for career 

transition  for B lack m anagers th a t  included ph ases of entry, 

adjustm ent, p lanned  growth, and  success. D ickens and  Dickens, as did 

others, pointed ou t th a t  Black m anagers felt th ey  m ust develop a  higher 

degree of job skills th a n  th e ir  W hite peers. Nkomo and Cox (1990) 

found th a t Black m ale m anagers have the biggest gap between 

aspirations and expectations of upward mobility. Cameron (1989) 

showed th a t m ost m inorities desire for recognition, increased salaries, 

and promotions w ould cause a head-on collision w ith  the built-in 

competition th a t  today’s corporate culture helped to create.

Function of the B lack U niversitv

DuBois (1970) defines the two goals of B lack institu tions as 

follows: first, th a t  Black colleges continue to t r a in  a  critical m ass of 

students for leadersh ip  roles; and, second, th a t  th e  Black institu tions

13



utilize the expertise on th e ir  cam puses to provide historical, political, 

and  economic inform ation and  advice to elected and appoin ted  local, 

sta te , and federal officials on issues th a t affect the to ta l com m unity and 

the  Black com m unity specifically. In  o ther words, the  p rim ary  

objectives of th e  B lack colleges w ere to produce teachers for Black 

children and leaders for the  Black community. But, according to recent 

college entrance da ta , th e  m ajority of Black students now choose to go to 

predom inantly W hite colleges. I t is not clear w hether or not today’s 

Black students are  aw are  of these trad itiona l roles as identified  by 

DuBois (1970). Furtherm ore , if these  institu tional objectives are  still in 

effect, how do they  affect the studen ts ' experience and  p rep a ra tio n  for 

the workplace?

An analysis as to the  affect of the  function of the  un iversity  on 

Black student perceptions m ust acknowledge th a t there  are  actually  two 

functions -  the ideal a n d  the real. Hem m ons (1982) defines the  ideal as 

a goal th a t is s ta ted  a n d  pubhcized. The rea l is the ac tua l 

im plem entation of p ragm atic  school objectives in term s o f political, 

economic, social, and  educational forces. The ideal function influences 

Black studen ts’ a ttitu d e s  insofar a s  the  student has a s ta n d a rd  (i.e., 

expectation) to com pare w ith  w hat he or she actually encoun ters (i.e., 

experience). The difference then, betw een the expectation and  the

14



experience of the  B lack s tu d en t is w hat resu lts in  a  m easurem ent of 

dissatisfaction.

Historically, B lack un iversities have provided positive social and  

psychological env ironm ents for African-American s tuden ts  th a t  com pare 

w ith  those experienced by W hite students who a tte n d  W hite 

universities. A llen (1992) describes the im portance of psychosocial 

elem ents to s tu d e n t success. In  th e  social aspect, th e  im portan t 

ingredients are  a n  extensive netw ork of friends, num erous social 

outlets, and supportive rela tionsh ips. In the  psychological aspect, the  

key ingredients a re  m ultip le  boosts to self-confidence and  self-esteem , 

feelings of psychological comfort and  belonging, an d  a sense of 

em pow erm ent/ow nership -  a  sense th a t “th is  is our cam pus.” W hen 

these psychosocial ing red ien ts  are  present in  optim al com bination, the 

chances th a t a  s tu d e n t will be successful increase dram atically . A llen 

fu rther suggest th a t  fu tu re  stud ies of African-American student 

outcomes should exam ine the  im portance of the  rela tionship  betw een 

social context and  s tu d e n t outcomes; apparently  i t  is  quite complex, and  

researchers need to  u n d e rs tan d  b e tte r  how historical, cultural, social, 

and  psychological factors ex ert an  independent, pow erful influence on 

studen t outcomes.
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Realities of B lack S tudents

The lite ra tu re  on the  unique characteristics of the experiences of 

African-Americans on historically Black cam puses is sparse, (Pascarella 

& Terenzini, 1991). Furtherm ore, h ttle  evidence exists tha t the iden tity  

development of African-American students is accounted for in the  

aggregate research  h te ra tu re  (Cheatham  & Berg-Cross, 1992). 

Increasing cu ltu ra l and  socioeconomic diversity  in  the higher education 

studen t body requires educators to identify, acknowledge, and 

incorporate the  needs and  experiences of m inority  students into th e ir  

practice (McEwen, Roper, B ryant, & Lang, 1990).

The N ational Study of Black College S tudents, U niversity of 

N orth Carolina (UNC) Chapel Hill, w as form ed to capture specific 

realities of Black students. From 1976 -1979 several waves of d a ta  on 

African Am erican studen ts a ttending  UNC Chapel Hill were collected.

In 1980 the first com parative data  were collected, comparing Black 

studen ts who a ttended  UNC to those who a ttended  the University of 

Michigan, Ann Arbor. From  a critical view, the  litera tu re  on Black 

studen ts in  h igher education was found to be underdeveloped 

theoretically. Few studies were found to provide an  overarching theory  

or to em phasize a theoretical approach to th e  problem. The UNC 

Chapel Hill study  described researchers as hav ing  tended to approach
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the  question narrowly, ignoring the  rela tionsh ip  of Black student s ta tu s  

in  college to the s ta tu s  of Blacks in  the  la rg e r society. Allen, Epps, and  

Haniff, (1991) found th a t the  theoretical underdevelopm ent of research  

in  th is a rea  is associated w ith  a  noticeable lack of sophisticated 

methodological and  sta tistical approaches. R esearchers have relied 

heavily on d a ta  th a t  were not specific to th e  experience of Black college 

studen ts on Black campuses. P ascare lla  a n d  Terenzini (1991), for 

example, describe why more Black s tu d en ts  are  not successful on 

in teg rated  cam puses, but fail to provide in  dep th  exam inations of th e ir 

experiences on Black campuses.

School Choice

Over the  decades, researchers have stud ied  who attends higher 

education, w hat m otivates people to a tte n d  h igher education, w hat are 

the differences in  institu tions of h igher education, academic 

perform ance in higher education of various socioeconomic and ethnic 

groups, and  w hat effects predom inantly  W hite institu tions have on 

Black studen ts (Altman, 1970; A stin & Cross, 1979; Berry & Asamen, 

1989; Brazziel & Brazziel, 1981; Cross, 1981; H ardem an, 1983; Fleming, 

1984; G urin  & Epps, 1975; LeMelle & LeM elle, 1969; Pascarella & 

Terenzini, 1991; Scott, 1989; Stikes, 1984; Thom as, 1981). The 

lite ra tu re  sum m arizes the reasons for B lack studen ts attending Black
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institu tions as feeling th a t  they  w ill be more comfortable in  a  Black 

environm ent and will be tre a te d  more fairly th an  in  a  W hite institu tion , 

producing a  clim ate more conducive to learning.

The research has consistently  shown th a t the  experience of Black 

studen ts in W hite in stitu tions is substantively  and qualitatively  

different th an  the experience of W hite students in  W hite in stitu tions 

(Love, 1994). Choosing to a tte n d  a  college or university  th a t  is 

predom inantly Black in its  s tu d en t and  faculty population is a  conscious 

decision based on very specific reasons. Factors leading up to th is  

decision vary firom p a ren ta l and  peer pressure, to a level of comfort in  

being with people of sim ila r race and  backgrounds, to choice based on 

academic curriculum  (Cross, 1981).

Gaines (1979) found th a t  only 33 percent of the  studen ts surveyed 

a t th ree  Black in stitu tions p referred  a  Black college. The m ajority 

reported th a t th e ir choice of in s titu tio n  was based on th e  availab ility  of 

strong  academic program s—a  finding not only consistent w ith  the  college 

selection criteria  of en te rin g  s tu d en ts  nationally, bu t also w ith  those of 

bo th  Black and W hite s tu d e n ts  a tten d in g  predom inantly  W hite 

institu tions. G aines also noted  th e  role of p a ren ta l preference in  the  

college choices of these s tu d en ts . Twenty seven percent of the  studen ts 

sam pled made th e ir college choice based  on the ir p a ren ts ' w ishes. Yet, a
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more recent sam pling  of 2,000 of the  5,000 partic ipan ts in  a survey of 

the  viewpoints of B lacks on a wide range of social, political, and 

economic issues dem onstra tes the am bivalen t feelings m any Black 

p aren ts  appear to have tow ard the Black colleges (Black Enterprise. 

A ugust 1980). “A lthough a large proportion of the partic ipan ts (42 

percent) preferred th e ir  child to a ttend  a predom inantly  Black college, 

more than  54 percen t preferred other in stitu tions. N inety percent of 

them  agreed th a t "there is a  difference for B lack studen ts who attend  

Black colleges" (Black E nterprise A ugust 1980, p. 82). U nfortunately, 

the  results of the  s tudy  provided no clue to the  m eaning of th is finding. 

The im phcation could be th a t the perception Blacks have of HBCU is 

e ither inadequate w ork place preparation, or th a t  there are  better job 

opportunities firom W hite schools. A stin an d  Cross (1979) and Morris 

(1979) also noted the  im portance of rela tives and  significant others in 

influencing the college choices of Blacks. T hey found th a t, in  addition to 

seeking good or special academic program s an d  low tu ition  costs. Black 

m ale students depend heavily on the advice of relatives (15.8 percent) 

teachers (10.9 percent), and  firiends (12.6 percent). These findings were 

less true  for Blacks in  predom inantly W hite institu tions and least true  

for W hites in sim ila r institutions.
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Deseerregation

One m ajor criticism  of desegregation p lans by officials a t 

historically B lack institu tions was th a t Black adm in istra to rs had  little 

input into th e  p lann ing  process (Haynes 1979, 1980). In  some cases 

they were asked  to subm it data, bu t institu tiona l self-studies and  other 

plans were disregarded. Desegregation p lann ing  has resu lted  in  a 

closer scru tiny  of historically Black institu tions in  various sta tes. Not 

only were these  institu tions underfunded in  the  past, b u t they  were 

given far less pohtical, technical, and m anagem ent support th a n  other 

institu tions. Now, as sta te s  a ttem pt to desegregate these  institutions, 

the m anagem ent and  fiscal abilities of the adm in istra to rs are  being 

called into question. Num erous historically Black schools are 

undergoing m anagem ent reviews tha t are resu lting  in  adm inistrative 

changes firom presidents on down (Christy & W ilham son, 1992).

In  some cases, the sta tes ' new activities recom m ended for 

historically Black institu tions appear to a lte r th e  roles and  m issions of 

these in stitu tions. As H aynes (1979, 1980) noted, some desegregation 

plans show little  evidence of any sound rational or logic for determ ining 

the academ ic requirem ents of the  historically Black institu tions. The 

concern appears to be to develop academic activities a t the  Black 

institu tions to  a ttra c t W hite students, ra th e r th a n  to address the  needs
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of the institu tions and  the  s ta te  and  local com m unities. Black 

institu tions generally  have not been successful in  a ttrac tin g  W hite 

students. Yet there  has been a significant increase in  th e  num ber of 

Black students a ttend ing  predom inantly  W hite in stitu tions.

Enrollm ent a t  historically  Black institu tions continues to drop as Black 

students have g rea ter access to o ther educational se ttings including 

community colleges, p roprietary  schools, as well as the  W hite 

institu tions (Brazziel & Brazziel, 1981). The desegregation p lans do not 

adequately address the  problem  of the  decreasing num bers of Blacks 

who are en tering  colleges and  universities.

Sims (1994) discusses diversifying HBCUs for th e  good of the 

students, ra th e r  th a n  desegregation for political reasons. H er research 

provides a force field analysis diagram  for approaching change w ith in  

institutions, providing some exam ples of reform ing th e  academ ic 

curriculum  to value diversity efforts. A model is p resen ted  for 

diversifying HBCUs and identifies some issues th a t  m u st be resolved if 

the diversity program  is to be successful. She describes the  HBCU as 

having a dual m ission in  developing the educational an d  social functions 

of today’s youth. H istorically, these institu tions have served as an  

access point to h igher education for low-income gifted studen ts .

Socially, HBCUs provide a  m eaningful option for s tu d en ts  who prefer a
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type of educational environm ent th a t  is no t socially th rea te n in g  b u t is 

rich in  positive Black history  and  trad ition . She rem inds us th a t  they  

provide educational experiences th a t  a re  consistent w ith  the experiences 

and values of m any Black fam ilies.

Persistence

Persistence and  overall experience in  college have been  th e  focus 

of research on historically  B lack in stitu tio n s  and  have been stu d ied  

extensively by psychologists and  education experts (Deskin, 1991; 

Pascarella & Terenzini, 1991; Fleming, 1991). Persistence ap p ea rs  to be 

greater a t those in stitu tions th a t  are  b e tte r  prepared  to offer m ore 

rem edial courses, and  those th a t  have a  m ore supportive environm ent. 

Students who pers ist are  found to be m ore confident, more involved in 

campus activ ities and  more in teractive w ith  faculty (C onstantine, 1994). 

The studen t re ten tio n  work of Beal and  Noel (1970) reaffirm s th e  notion 

th a t too m uch research  has been done on the  effects of fam ily size, social 

status, intelligence and  sim ilar “fixed” variab les ra th e r th a n  on  those 

variables about which colleges can do som ething. The p rim ary  focus on 

outcome assessm en t has been upon academ ic achievem ent, w hile  the  

attitudes and  behaviors affected by the cam pus experience a re  equally  

im portant. P ascarella , Sm art, and  Stoecker (1989) perform ed research  

in the a rea  of college race and  s ta tu s  a tta in m en t; they s ta ted  th a t  the
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study  of the influence of college racial composition on such outcomes as 

studen t social and academ ic adjustm ent, and  academ ic learning, is a  

significant direction for fu rther study.

Related research  by Fleming (1991) suggested th a t  Blacks in  

W hite college environm ents have difficulty ad justing  and  a  major 

complaint w as a lienation . Exam ination of m inority  s tu d en t retention 

by Griffin and Brinson (1990) identified isolation, academ ic integration, 

and  social in tegration  as key barriers to college success. Levin and 

Levin (1991) identified six factors th a t have the  g rea tes t im pact on 

m inority student persistence - academic preparedness, adaptabihty, 

com m itm ent to educational goals, w illingness to seek academ ic 

assistance, self-confidence, and reasons for pu rsu ing  a college degree. 

Motivation

Seminal stud ies done by M cClelland (1953), A tkinson (1966), and  

M aehr (1974) suggested th a t  students achieve w hen they  are  motivated; 

moreover, these researchers contend th a t m otivation m ust be intrinsic 

and  supported by a  s trong  sense of self-esteem. B ased on these 

theoretical firameworks, policymakers concluded th a t  providing access to 

adequate m ateria ls an d  skill building techniques w as the  avenue to 

building th a t m otivation; therefore, program s were designed ranging 

from Head S ta rt for preschoolers to U pw ard Bound a t  the  high school
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level to address the  studen ts’ needs, th a t is, to  compensate for w hat w as 

viewed as th e  deficit model of Afirican A m erican life, such as is 

exemplified in  poor schools, the lack of cohesive famihes, and cu ltu ral 

deprivation.

W elch and  Hodges (1977) describe the L ana  T urner syndrome of 

some young Black studen ts as the  conviction th a t  fulfillm ent of 

potential and  sta tem en ts of in ten t are sufficient to assure realization of 

one’s career or academ ic goals, provided the  r ig h t se t of circum stances 

exists to insure  “discovery”. They believe th a t  the  success stories of 

A retha F ranklin , discovered while singing in  h e r fa ther’s church. 

Hammer, whose rapping  w as first noticed on a  s tree t corner, and  the 

super a th le te  M ichael Jo rdan  who achieved g rea tness by being in  the 

“right place” w ith  the “right s tu ff’ a t the “righ t tim e” helps to support 

this theory. The assum ption is th a t potential and  circumstances 

accounting for recognition and  success is predictable because the m edia 

rarely discusses the hours of practice and discipline required for 

outstanding  perform ance.

Welch and  Hodges (1997) conclude th a t, the  perception in  some 

quarters of the  Black community, because of pervasive inequalities in  

American society, long-term  am bitions which involve competition and  

achievement, do not assure  them  of the a rray  of career choices and  level
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of success of th e ir  W hite counterparts; and  a  perception, reinforced by 

images in  the  m edia  and  sports, leading some Blacks to assum e th a t 

potential is the  overarching criterion for achieving fu ture  goals, even 

when academic perform ance does not m atch  th a t  potential.

S tudent Expectations of the College E nvironm ent

Stanfiel an d  W atts (1970) conducted a  study  concerning 

expectations and  perceptions of the  university  environm ent. They found 

th a t students, both  Black and W hite, have un rea lis tic  expectations of 

the college environm ent, but the studen ts soon achieved a more realistic  

view of college life.

Gibbs (1973) discussed the expectations of B lack students and  the  

expectations of th e  adm inistrato rs and faculty  m em bers of the college 

environm ent. She based  her study on her observations and exam ined 

the two sets of expectations. She observed th a t  the  first expectation of 

the Black stu d en ts  w as th a t the university  would be very flexible in 

responding to ind iv idual needs. They also expected the college 

curriculum  to be a  continuation of the  curricu lum  they  had  in high 

school. A greater d iversity  of lifestyles, activ ities, and  a greater contact 

w ith  the Black com m unity surrounding th e  cam pus were other 

expectations held  by the  Black students.
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The lite ra tu re  also reflects the  fact th a t perceptions of the  college 

environm ent by fleshm an  s tu d en ts  w ill change w ith  tim e. T his was 

m ade evident by Kennedy (1971), who sta ted  th a t first y ea r students 

expect an  environm ent m uch d ifferent from the environm ent perceived 

by upper-class students.

Profile of the Black S tuden t

M iller (1981) w as one of th e  firs t to report evidence th a t  m any 

Black studen ts en te r college w ith  inaccurate perceptions of th e  nature  of 

h igher education as well as w ith  th e ir  own educational deficiencies and 

questionable m otivation.

Yankelovich (1972), in  exp la in ing  the values and a ttitu d e s  of 

Black studen ts from an  extensive survey he conducted, concluded th a t 

the  Black studen t is the  m ost confused young person on th e  Am erican 

cam pus. Black studen ts recognize the  opportunities th a t  w ill be open 

and  available to them  w hen th ey  receive a college diplom a. They also 

have a  deep sense of com m itm ent to uneducated and  discrim inated- 

ag a in st Black people. He found th a t  the  mood of the  B lack s tu d en t is 

tense, serious and  som etim es fru stra ted .

H edegard and  Brown (1968) described the charac teristics  of a 

group of Black and  W hite freshm an  studen ts a t a  m ajor public 

university . The d a ta  from th e ir  study  suggested th a t  the  B lack student
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and the  W hite student differ m ost strikingly in  fam ily characteristics, 

such as income, occupation an d  education of paren ts, an d  in  the nature 

and frequency of academ ically relevant pre-college experiences. They 

also concluded that, as a  group, Black studen ts tended  to define their 

p rim ary  goals in term s of vocational preparation.

H a rtn e tt (1970) com pared two sam ples of B lack collegians. He 

divided them  into s tuden ts a ttend ing  traditionally  B lack colleges and 

students a ttending  in teg ra ted  institutions. His resea rch  indicated th a t 

Black studen ts entering in teg ra ted  institu tions were m ore independent, 

liberal and  concerned w ith  social injustice. He also found th a t the 

studen ts who entered in teg ra ted  institu tions had  re la tive ly  higher 

fam ily s ta tu s  backgrounds th a n  those who en tered  predom inantly  Black 

institu tions. Furtherm ore, he concluded th a t the predom inantly  White 

universities were a ttrac tin g  Black students w ith  h igher ability  as 

m easured by the Scholastic A ptitude Test th an  the  predom inantly  Black 

universities.

Despite their high educational and career asp ira tions. Black 

studen ts continue to experience a  large disparity  betw een  the ir 

asp irations and actual a tta in m en ts  (Portes & Wilson, 1976; Thomas, 

1980). The lite ra tu re  p o rtrays Black students on h isto rically  Black 

cam puses as satisfied, engaged in  the cam pus life, an d  w ell adjusted.
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These students come from low er socioeconomic backgrounds, however, 

and they score lower on absolute m easures of academic achievem ent by 

comparison w ith  their peers of bo th  races on White cam puses. Black 

studen ts on Black cam puses evidence more positive psychosocial 

adjustm ents, stronger cu ltu ra l aw areness and commitment, g reater 

relative academic gains d u ring  the  college years, than  Black studen ts on 

in tegrated cam puses (Thomas, 1984; Fleming, 1984; G urin & Epps, 

1975). It does not appear th a t  th is  “comfortable” feeling is being 

transferred  to the  workplace. The gap betw een career aspirations and 

actual a tta inm en ts has not dim inished.

Using the  Q uestionnaire on S tudent and  College C haracteristics, 

C entra (1970) compared the  sim ilarities and  differences betw een Black 

students and AVhite s tuden ts  a t  predom inantly  White institu tions. He 

found th a t there  were large differences in  socioeconomic background 

between Black and W hite s tu d en ts  in  the samples. Forty-three percent 

of the fathers of Black studen ts , com pared to only 15 percent of fathers 

of W hite students, were unskilled , sem iskilled, or service workers.

There also were differences in  s tu d en t employment p a tterns. Two- 

th irds of the Black studen ts w orked part-tim e or full-time, while only 

one-half of the W liite s tu d en ts  w ere employed. Moreover, Black
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students worked a n  average of eight hours p e r week, which was a lm ost 

two hours longer th a n  th e ir  White coun terparts.

In  the sam e study, C entra (1970) found th a t  more Black s tu d en ts  

than  White s tu d en ts  p lanned  to a tten d  g rad u a te  or professional schools. 

His research in  the  a re a  of involvem ent in  various college activities 

continued to show noticeable differences. W hite studen ts were involved 

in  organized college activities, particu la rly  those w hich centered on th e  

campus. Black s tu d e n ts  generally were m ore involved w ith activities 

directed a t  im proving the  position and  condition of Black America. 

Grades and Job Perform ance

Tinto (1987) suggested th a t high social in teg ration  is a 

precondition for high academ ic perform ance, and  th a t  the com bination 

of these factors a ssu re  stu d en t retention. W hile Jencks and Reism an 

(1968) reported th a t  it seem ed reasonable to an tic ipate  a relationship 

between the grades th a t  studen ts receive and  subsequent success in  a 

profession, a review of th e  lite ra tu re  on th e  subject has shown th a t the  

relationship betw een course grades and  occupational success was 

extrem ely low or non-existent. Stein, G aletto  and  H arm ison (1986) 

indicated th a t th e re  w as no study to support a  correlation between 

grades and  job perform ance. More im portantly , em ployers indicate th a t  

im portan t factors are : abü ity  to reason w ith  common sense, diverse
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experiences, specific professional and technical sk ills, good w ork ethic, 

ability to m otivate, well roundedness, positive a ttitude , self-confidence, 

tenacity, effective com m unication skills, and  good w ork hab its  (Keeling, 

Parker, e t al., 1994).

Perceptions of C am nus C lim ate

H azzard (1988) stu d ied  the  a ttitudes and perceptions of W hite 

studen ts a ttend ing  B lack in stitu tions in  the  South. H is study  focused 

on the characteristics of W hite studen ts a ttend ing  these  institu tions, 

the  educational clim ate of these  institu tions, and Black in stitu tions and 

W hite studen t enro llm ent conflicts. He found th a t W hite studen ts 

generally had  few com plaints.

Flem ing (1984) conducted a study relative to the  perceptions of 

stress and  satisfaction in  the  college years of Black s tu d en ts  who attend  

predom inantly W hite in stitu tio n s . The study was perform ed to 

determ ine the  im pact an d  effect of these a ttrib u te s  upon Black student 

development in these two types of educational environm ents. She found 

th a t stress was generally  h igher among Black s tu d en ts  a ttend ing  

in tegrated  schools th an  th e ir  Black counterparts a tten d in g  

predom inantly  Black schools. In  1985, Flem ing conducted a comparative 

study of s tu d en ts’ success in  Black and W hite in stitu tions to determ ine 

if  e ither group w as b e tte r  served a t the m ajority B lack or W hite
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institu tion Black studen ts perceived less satisfaction on an  in teg ra ted  

campus, but did not seem  to be less p rep ared  for the workplace upon 

graduation.

Research evidence by A braham  a n d  Jacobs (1990) strongly 

suggests th a t a s tuden t’s race is often no t the  m ajor factor in 

determ ining his or her opinion or perceptions about campus clim ate. 

Instead, it seem s th a t  opinions or perceptions are determ ined more by 

the  student’s m em bership in  the  m inority  or m ajority group on cam pus 

and to a lesser extent, by the  type of in stitu tio n  they attend.

The m ajority of these studies w ere conducted among in stitu tio n s  

located in the South. A lthough sim ilar in  na tu re , the results for each 

study were based on different objectives including; (1) to gauge s tu d en t 

perceptions by cam pus type, (2) to study  th e  levels and im pact of s tre ss  

and satisfaction on p articu la r cam puses, (3) to m ake regional 

comparisons of studen t experience, and  (4) to ascertain  the im pact and  

perceptions of various fixed cam pus variab les upon student experience. 

Social Interactions

Fleming (1985) concluded th a t B lack studen ts on W hite cam puses 

m ay divert energy aw ay firom in te llectual m astery  toward filling the  

“interpersonal void” created by a lienation  and  loneliness of being  B lack 

on a White cam pus. In  regard  to W hite s tu d en t perceptions of th e ir
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relationships on th e  B lack cam pus, Stevens-B urghardt (1976) reported 

th a t  more th an  one-ha lf of survey respondents did not participate in 

social activities on cam pus because they felt they  did not belong and  

th u s were not a  p a r t  of th e  school spirit. Both Black and  White studen ts  

agreed th a t social o r in te re s t groups were determ ined by race or ethnic 

background. Brow n (1980) found th a t W hite s tuden ts  attending 

traditionally  Black in stitu tio ns appeared to be highly motivated, h a rd ­

working individuals whose determ ination, self-confidence, and m atu rity  

overcame social ad ju s tm en t problems.

Academic In teractions

Survey responses by W hite students a ttend ing  Black institu tions 

(Standley, 1978) revealed  th a t 70% felt satisfied w ith  th e ir educational 

experiences. It is in  the  classroom  where W hite s tu d en ts  become 

involved and develop levels of personal contact w ith  Black students and 

teachers which a p p a ren tly  is satisfying, enriching and  meaningful. She 

cited strong agreem ent am ong W hite students relative to the level of 

competency and access to Black instructors. She found th a t  this level of 

tru s t  in the  lea rn in g  process w as reinforced by the  high percent of 

agreem ent to s ta tem en ts  regard ing  student involvem ent in  planning, 

course selection a n d  career preparation. S tevens-B urghardt (1978) 

conducted research  re la tive  to Black college environm ents; she reported
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th a t  68% of W hite s tu d en ts  surveyed believed th a t  their courses w ere 

challenging and th a t  m ost faculty cared  abou t students.

Brown (1978), in  h is survey of W hite  s tuden ts  a ttend ing  

traditionally  Black in stitu tions, found th a t  W hite students ra te d  the  

quality  of instruction  an d  faculty-student relationships on the Black 

cam pus higher th a n  did Blacks on e ith e r type of campus. Jones (1979) 

conducted a  survey am ong Black s tu d en ts  enrolled  at W hite colleges.

He reported w hat appeared  to be negative feelings about social life on  

campus; 70% of the  B lack respondents ag reed  th a t  their feelings tow ard  

the  W hite institu tion  w as determ ined m ore by th e ir  academic 

experience th an  by th e ir  social experiences. In  concurrence w ith  th is  

finding, Standley (1978) reported th a t  W hite  studen ts enrolled a t B lack 

colleges believed th a t  th e ir  feelings tow ard  the  Black in stitu tion  w as 

more influenced by th e ir  academic experiences th an  by th e ir social 

experiences. I t appears th a t  no m atte r th e  dem ands of the  academ ic 

environm ent (Smith, 1981), the capacity o f m inority  studen ts both B lack 

and  W hite is seriously dim inished by th e  social context in  which th e ir  

academic pursu its tak e  place. Evidence rep o rted  by Allen (1986), 

suggests th a t college grades will be the  h ig h es t where s tuden ts  are 

happier and more satisfied  w ith  college life.
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Student-Facultv  R elationships

Faculty-student relationships have also been shown to be an  

im portant aspect of th e  college experience. F requent faculty contact 

outside the  classroom  is associated with h igher grades, and  Black 

students a t W hite in s titu tio n s have less contact w ith  faculty th a n  do 

White studen ts (N ettles, 1988). While Black studen ts on Black 

cam puses experience b e tte r  relationships w ith  faculty th an  Black 

students on W hite cam puses, there  is no difference in  faculty-student 

relationships am ong W hite studen ts on the  two types of cam puses. In  

spite of the sm aller enrollm ent, sm aller faculty pool, and  the  existence 

of a critical m ass of W hite faculty a t predom inantly  Black schools.

White studen ts  on both cam puses experience the  sam e relationships 

w ith faculty.

The association betw een faculty-student relationships and 

student achievem ent is fu rth e r illustra ted  by stud ies conducted by 

Tidball (1973) and Thom pson (1973). T idball found a positive 

relationship betw een the  num ber of female faculty a t  a  college and 

subsequent studen t achievem ent. Similarly, Thom pson (1973) m ade the 

observation th a t  the m ajority  of the country’s B lack leadership were 

educated in  Black colleges w here there is a  m ajority  of Black faculty. I t 

appears th a t  by providing studen ts w ith sim ilar race or sex role models.
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the  in terests, m otivations, and  success of m inority studen ts w ill be 

enhanced (Solomon & W ingard, 1991).

A lthauser, Spivak, and  Ansel, (1975), ask the following questions: 

Do Black and W hite m en find th a t th e ir  resources, w hen equal, produce 

rew ards of equal value in  the  m arketplace of hum an competition? and 

— To w hat extent can  equal opportunity  betw een groups yield  equal 

resu lts for those groups and, hence, th e  reduction of discrim ination? 

They compared Black and  W hite classm ates firom in stitu tio n s offering 

education of com parable quality, w ith roughly the sam e grade point 

average and from fam ilies of the same social class. Their findings were 

broken into the following categories: (1) estim ate of the  absolute effects 

of resources on rew ards, for example, the  income or job -sta tu s value of 

years of experience since graduation, (2) estim ate of the re la tive  effects 

of different resources, for example, education and experience, on such 

rew ards as job sta tu s . (3) the  differences in  average incomes of Black 

and W hite graduates in to  th ree  components. W ithin the  th ree  

categories. W hites responded a t slightly  higher levels th an  th e  Black 

participants.

Academic Environm ents

A num ber of researchers have investigated the relationship  

betw een educational environm ent and s tuden t achievem ent. Brookover
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and Lezotte (1977) identified school characteristics th a t  were re la ted  to 

increased studen t achievem ent. As an  ethnographer, Lightfoot (1978, 

1980, 1983) has cap tu red  a  p icture  of recent educational environm ents 

as well as any o ther researcher. Regularly she cited the  significance of 

relationships betw een fam ihes, school, and  community. C en tra l to 

these relationships is a n  understand ing  and appreciation for individual 

cultures and  lifestyles. In  productive institu tions she found high 

expectations for a ll students. Poverty w as seen as a  condition, not an  

offense.

Edmonds (1980) w ent beyond the relationships essen tia l for 

effective education and  provided specific factors crucial to education, 

especially to Black studen ts . C hief am ong these w as strong leadership, 

high expectations, an d  an  atm osphere conducive to learning. 

Achievement Gap Betw een B lacks and W hites

Reports firom organizations such as Southern Regional E ducation 

Board (SREB), the College E n trance  Exam ination Board (CEEB), the 

N ational A ssessm ent of E ducational Progress (NAEP) have a ll cited 

w hat m ust be viewed as a m ajor gap betw een W hite studen t 

achievem ent and B lack stu d en t achievem ent. Scholastic A ptitude Test 

scores consistently show Blacks reporting  an average of tw enty-th ree  

points lower th an  VThites.
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Socioeconomic theory , or the  importance of social class was 

interwoven into the  s tu d ies  of cu ltu ral deprivation (H avighurst, 1976; 

Della-Dora, 1963: Cleft, 1961). The idea th a t one’s social class can 

explain educational perform ance has been d ispu ted  by a num ber of 

theorists (Lipton, 1962; Bloom, 1964; Landers, 1964). Due to num erous 

conflicting theories regard ing  the abilities and  inclinations of Black 

students, it can be assum ed  th a t  there is no one answ er as to why 

Blacks achieve or do not achieve.

It has been suggested  th a t academic achievem ent is viewed by 

m any Blacks as a charac teristic  of W hites and th a t  they  resist “acting 

W liite” (Fordham & Ogbu. 1986). O ther factors th a t  have been 

identified as playing a negative role in Black education  are difficulty in 

crossing cu ltural/language boundaries, and d is tru s t of WTiite people and  

the  public system s (Ogbu. 1987).

Self-concept Theory

The study of self-concept has resulted in  a  proliferation of 

research. A conceptual fram ew ork has been estab lished  through a 

review of key theories an d  studies. Sophisticated stud ies related to self 

generally date back to Ja m e s  (1890). Jam es’ w ork provided the 

foundation for m any of the  theorists  tha t followed. Reduced to the 

fundam ental precepts. Ja m e s  presen ts his ideas w ith in  three m ain
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constructs: 1) the constituents of the  self, 2) the feelings of self, and  3) 

the  actions of self. He believed th a t there  could be as m any selfs as a 

person needed in p resen ting  him self to various groups.

Mead (1934) also had a m ajor im pact on studies of the  self. 

S im ilar to Jam es, M ead’s theory of the  self existed only as it re la ted  to 

o thers. The self reacts to itself as it perceives others responding to or 

considering it. Not only did the self exist as a resu lt of th is  relationship  

to others, but. Mead theorized th a t there  could be different selfs for 

different group settings. He suggested th a t  there could be a fam ily self, 

a  social self, and a school self, am ong others.

Allport (1937) was less convinced of the need to have a separate  

concept of self. In 1961, Allport identified seven aspects of selfhood th a t 

develop over tim e. They were, in order of appearance, 1) a sense of 

bodily self. 2) a sense of continuing self-identity, 3) self-worth, 4) the 

extension of self, 5) the  self-image, 6) self-awareness of the ability  to 

reason, and 7) in tention, or long range goal setting.

Lecky (1945) presented an optim istic view. He not only believed 

th a t  the self can create  unified personality, but th a t such unification is 

very im portant. P leasure in  life was seen as a by-product of th a t 

unification, and not an  end in itself. E xternal contact w ith  o thers w as a 

very im portant aspect of self. Regardless of the changes occurring in
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th is ex ternal world, the  self rem ained a t the center. Lecky theorized 

tha t, a lthough  flexible in  its various functions in the world, the 

individuals concept of self was held firm.

M odern theorists were represented by Rogers, (1951) and Syngg 

and Combs (1959). Rogers developed a theory of self a s  a  resu lt of 

conducting th e rap y  in  a  clinical setting. His theory h as  become known 

by the  term  client-centered. Rogers (1951) determ ined th a t  behavior is 

basically th e  goal-directed a ttem pt of the organism  to satisfy  its needs 

as experienced and in the field as perceived. Two predom inant needs 

identified by Rogers are  the need for positive regard  a n d  the need for 

self-regard. As the self-concept develops it is strongly affected by 

perceptions of the self as to the regard of others.

In analyzing  the perceptions of the self as accurate  or inaccurate, 

Rogers stressed  the fact th a t each individual has his own reality . As a 

result, each responds to situations and experiences in life differently.

Snygg and Combs (1959) saw the self as phenom enal. They saw 

all behavior as a resu lt of w hat a person th inks or feels. The 

experiences one encountered in the phenomenological field were seen as 

most significant in the  development of these perceptions. Nevertheless, 

Snygg and Combs (1959) did not develop a  theory of se lf  as object. 

Instead, they  saw  the self as product and producer. The experiences
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form the thoughts and  feelings which in tu rn  m otivate the behaviors 

which im pact on the  world outside the self.

A sum m ary of the  various theories of th e  development of self- 

concept suggested th a t  a  fundam ental precept of each is interaction of 

the individual w ith  o thers and  the in ternalization  of those in teractions. 

This precept has trem endous implications for education  as a  process for 

preparing s tuden ts  for workplace interactions.

The Relationship of Achievem ent to Self-concept

In a landm ark  study  by Brookover, Thom as, and  Peterson (1962) 

it was found th a t even w hen the m easured IQ is controlled, there is a 

significant, positive correlation between self-concept and  achievement. 

Although they found th a t  the self-concept co rre lated  significantly and 

positively to the perception of how others eva lua ted  the  student, it is the  

composite image ra th e r  th an  the images of specific o thers th a t appear to 

be most closely correlated  w ith  the student's self-concept in specific 

subjects.

F itts  (1872) observed th a t the studen t’s concept of self appears to 

be a significant variable  in  academic perform ance w hen such 

performance is considered in a broad sense. W hen more narrow criteria  

of performance such as achievem ent tests are considered, the 

relationship w ith  th e  self-concept is clouded and  relatively  insignificant.
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The lite ra tu re  provided more th a n  ample evidence of a 

relationship betw een self-concept and  achievem ent. A b rie f overview of 

the  litera tu re  re la ted  to self-concept, and  achievem ent by Wylie (1963) 

suggested an in terre la tionsh ip . In  addition, the research  provided a 

foundation for the consideration of the  race of the  teach e r as a 

significant factor in  the  achievem ent of Black studen ts . The limited 

num ber of studies th a t exam ined the  relationship of th e  teacher to 

achievement generally concluded the  following: 1) E xpectation of the 

teacher is crucial to achievem ent, 2) Black teachers have higher 

expectations of Black studen ts, 3) Teacher expectations can affect self- 

concept, 4) Self-concept has been directly related to achievem ent, and  5) 

The presence of Black teachers has been related to a  decrease in 

a ttritio n  for Black studen ts .

Desegregation and  various efforts to provide com pensatory 

education have not closed the  gap betw een recorded academ ic 

achievement for Blacks and  W hites. Research in the  a re a s  of 

achievement and self-concept provided sufficient evidence of the 

significance of each to education and  strongly suggested  an  

interrelationship  betw een the  two.

Rowser (1990) suggests th a t studen ts en te r the  university  w ith 

ra th e r  well-defined self-perceptions of the ir academ ic preparation.
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personal/social needs and career aspirations. They felt less p repared  for 

college academ ically, after completion of the ir freshm an year. I t  w as 

noted th a t African-American studen ts realized th a t they have m any  

more ad justm ents to make, personally and  socially, to adapt to a 

predom inantly W hite environm ent. The university  must, therefore, 

assess ways in  which it, too, can change in  order to create an adap tab le  

environm ent to help students prepare for the workplace.

Q ualitative Research Methodologv

In dealing w ith  qualitative m ateria ls, analysts make problem s, 

grounding them  in eveiyday realities and  m eanings of social worlds 

ra ther than  taking  problems from policy m akers, general theorists or 

others. A nalysis implies being artfu l (Guba & Lincoln, 1981) and 

playful (Goetz & LeCompte, 1984). These au thors describe it as being 

not a struc tu re less process, but it should be imaginative, flexible, and  

methodical.

Tesch (1990) identifies several key characteristics of qualita tive  

data  analysis th a t can be viewed as com m onalties of the analy tical 

process. She cautions tha t no characteristics are  common to all types of 

qualitative analysis but suggests th a t there  are a num ber of regu lar 

features. These include: Analysis is a  cyclical process and a reflective 

activity; the analy tic  process should be com prehensive and system atic
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but not rigid; da ta  are segmented an d  divided into m eaningful units; 

and  d a ta  are organized according to a  system  derived from the  d a ta  

them selves. Analysis is, on the whole, an  inductive, data-led activity.

Denzin and Lincoln (1994) describe the  qualitative researcher as 

em ploying a variety  of strategies an d  m ethods to collect and  analyze a 

varie ty  of em pirical m aterials. In te rm s of a  common th read  link in g all 

da ta  types and analytic approaches, qualita tive  data  analysis deals w ith 

m eaningful ta lk  and action.

Dey (1993) describes qualita tive  d a ta  analysis in term s of 

identifying and linking analytic categories, analysis being the process of 

resolving da ta  into its constituent com ponents to reveal their 

characteristic  them es and patterns.

Miles and H uberm an (1994) beheve th a t qualitative analysis can 

identify m echanism s, going beyond sheer association. Because it  is 

local, it deals well w ith the complex netw ork of events and  processes in 

a situation . Wolcott (1994) extends d a ta  beyond a descriptive account 

w ith a  careful and system atic a tten tio n  to the  data identifying key 

factors and  key relationships. Because codes are links betw een 

locations in the d a ta  and sets of concepts or ideas, they are in  a  sense 

heuristic  devices for discovery. Categories a re  then used to generate
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broader conceptual fram ew orks. The guiding principle of theorizing 

heing the  identification of pa ttern s and association.

At the h eart of “grounded theorizing” lies a  form of abductive 

reasoning. The au tho rs discussed use an  approach  th a t seems to 

capture more productiv ity  of how researchers in  all disciplines actually  

th ink  and  work. Abductive inferences seek to  go beyond the data, to and  

to locate the  da ta  in explanatory  or in te rp retive  firameworks. There is a  

repeated in teraction am ong existing ideas, form er findings and 

observations, new observations, and new ideas. Abductive inference is 

thus especially appropria te  for qualitative w ork, in  which an open- 

minded in tellectual approach is normally advocated (Kelle, 1995b). 

Abductive inferences lead us from specific findings toward generic levels 

th a t allow us to move conceptually across a w ide range of social 

contexts.

This section discussed basic beliefs th a t  led to the selection of a 

quahtative methodology to answ er research  questions. The subjective 

experience from the personal perspective is h ighly  valued in th is study, 

so a qualitative methodology is appropriate.

Sum m ary

Most of the n a tio n a l studies on m inority  participation in higher 

education were conducted during  the m id 1970s through the mid 1980s.
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This lite ra tu re  review has exam ined pubhcations in  th e  following 

topical areas: Business Experience of Black College G raduates, Function 

of the Black U niversity, Profile of Black College S tudents, Choice of 

School Type, Persistence, S tuden t Expectations of the  College 

Environm ent, Perceptions of Cam pus Climate, and  Self-concept and 

Achievement. Much of th e  lite ra tu re  has focused on B lack s tuden ts  on 

W hite cam puses ra th e r  th a n  on Black campuses.

More recent research  by Keeling (1994), Nkomo and  Cox (1990), 

and  Cameron (1989), has revealed th a t Black g radua tes  generally 

experience a g rea ter degree of culture shock w hen en te rin g  the 

corporate environm ent th a n  do th e ir White coun terparts. Most of the 

h te ra tu re  in th is area  focuses on discrim ination and  lack  of support for 

middle level Black m anagers. A sa lien t feature of these  w ritings is the 

gap between aspirations, expectations and actual achievem ents of Black 

graduates.

Comparisons of s tu d en t achievem ent and  persistence on both 

Black and W hite cam puses reveal th a t historically. B lack universities 

have provided positive social and  psychological env ironm ents for 

Afirican-American studen ts . Black students are  po rtrayed  as generally 

coming from lower socioeconomic backgrounds and  hav ing  grown up 

w ith  less em phasis by the  fam ily on education (H edegard and  Brown,
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1968). The lite ra tu re  sum m arizes the  reasons for Black students 

a ttending  Black institu tions as feeling th a t th ey  w ill be trea ted  more 

fairly, and will be more comfortable in  a Black environm ent. The 

extensive network of friends, a  feeling of belonging, and  supportive 

relationships w ith  staff and faculty have been described by Allen (1992) 

and others as dram atically  influencing studen t self-confidence, self­

esteem, and studen t outcomes. The prim ary focus on outcome 

assessm ent has been upon academic achievem ent, w hen a ttitudes and 

expectations are equally im portant.

Studies of student expectations of college conclude th a t students, 

both Black and White, have unrealistic expectations of college un til the 

first year has been completed. Most assum e college to be a continuation 

of high school. The gap between expectation an d  rea lity  appears again 

w hen graduates en ter the corporate world. T his period of surprise 

lengthens the tim e it takes an  individual to ga in  confidence and become 

productive (Dickens & Dickens, 1991).

As Rowser (1990) suggests, African A m erican studen ts may have 

m any more ad justm ents to make, personally an d  socially, to adapt to a  

predom inantly W hite environm ent. In  order to determ ine w hat to do 

about helping studen ts m ake the transition  from  a  protected university 

environm ent to the corporate world, and  how to do it, we m ust
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determine w hat studen t expectations are concerning th e ir  w ork and 

careers, and w here and  how these expectations orig inate.
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CHAPTER TH R EE - METHODOLOGY 

D esign

A review of the  lite ra tu re  h a s  identified certa in  a ttr ib u te s  of 

Black studen ts  enrolled in H istorically  Black Colleges and  U niversities. 

Generally, they  come from lower socioeconomic backgrounds, th e ir  

families do not em phasize educational a ttainm ent, and they  score lower 

on absolute m easu res of academ ic achievem ent by com parison w ith  

their peers of bo th  races on in teg ra ted  cam puses (Thomas, 1984; 

Fleming, 1984; G urin  & Epps, 1975). One m ajor deficiency in  cu rren t 

litera tu re  concerns expectations th a t  Black business studen ts  on Black 

campuses have concerning the ir w ork and careers. Therefore, th is  study 

was designed to address questions about w hat kinds of post­

baccalaureate employm ent expectations Black business stu d en ts  a t 

HBCUs have, and  where and how these  expectations originate. Based 

on the questions to be answered, a  qualitative  form at appears to be the 

best way to add ress the inquiry.

As a holistic inquiry, th is research  includes a  study  of all 

identifiable e lem ents present in th e  se tting  where the inquiry  takes 

place. The investigation centered on an  understanding  th rough  

personal in terview s of the social, cu ltu ra l, academic, and  h isto rical 

perspectives of the  studen ts’ post baccalaureate  expectations.
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Participants

Partic ipan ts w ere draw n from the School of B usiness ro ste r for 

juniors and seniors for th e  sum m er and fall term s of 1997. Individuals 

were selected to rep resen t the  population w ith  vary ing  ranges of 

geographic location and  socioeconomic s ta tu s . In  a n  a ttem p t to obtain 

input from a rep resen ta tive  cross section of upper class business 

students, the sam ple consisted of the following categories:

Male/Female, T raditional/N ontraditional, U rban/R ural, Children/No 

children, M arried/Single, In-state/O ut-of-state, Low income/Middle 

income/High income, and  A thlete/N on-athlete. By choosing studen ts 

from each of these categories, the small population w as expected to be 

equitably represented . These sixteen studen ts rep resen t approxim ately 

19% of the population. It w as expected th a t a first o rder of sa tu ra tion  

would be reached using  th is  group. T hat is, new an d  relevan t 

inform ation would cease to be generated from add itional interview s.

Research Perspective 

There are, of course, both positive and negative im plications in 

choosing any m ethod of d a ta  collection. The advan tage  to an  interview  

approach is th a t m ore in  dep th  information can be ob tained  based upon 

the studen ts’ responses. Nonverbal cues and observations of a 

participan t’s reaction to a question can be helpful in  gain ing  deeper
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insight. Personal interview s allow tim e to m ake th e  participant feel 

more relaxed, an d  provides an opportunity to explore opinions based on 

the participant’s responses, ra ther th an  on a s ta n d a rd  set of questions 

which may not adequate ly  capture the p artic ipan t’s thoughts. Semi­

structured in terview s, generative in nature, provide the greatest 

opportunity for discovery.

A m ajor d isadvantage to the use of personal interview s for da ta  

collection is th a t b iases of the interview er may be reflected in the 

questions asked, the  intonation used, and non-verbal behaviors. 

Interview er bias cannot be elim inated totally, b u t can be reduced in the 

following ways; F irst, the interviewer should openly acknowledge any 

biases in the sum m ary  of the data, thus the read er can take these biases 

into account; Second, the  interviewer should consciously separate the 

two types of rela tionsh ips th a t exist in an interview : rapport and 

neutrality  (Guba & Lincoln. 1989); rapport being the  person-to-person 

relationship, n eu tra lity  referring to the in terv iew er’s relationship to the 

information.

E stab lish ing  rapport with the partic ipan ts tran sp ired  through 

verbal in teraction  and  candy. The studen ts in th e  School of Business 

frequent any office th a t has candy available. By m aking  small ta lk  

about the w eather, cam pus activities, in ternsh ips, and  personal
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résumés, the  s tu d en ts  generally become a t ease. Most s tu d en ts  in  the 

School of B usiness a lready  know my repu ta tion  as a “stra ig h t shooter” 

who is not a  rac ist, bu t in terested  in p reparing  them  for “rea l life” 

situations. To reduce bias, I attem pted to re la te  to each respondent 

with w arm th  and  en thusiasm  and rela te  to the  content w ith  objectivity.

The aim  w as to ga ther an “au then tic” understanding  of the 

students’ expectations. Open-ended questions were the most effective 

route tow ards th is  end. Audio recordings of the  naturally  occurring 

interactions a long w ith  field notes of observational data  provided a 

highly reliable record to re tu rn  to while developing a new theory. The 

use of everyday contexts ra th e r than  experim ental conditions places 

quantification in a subordinate role. Seeing through the eyes of the 

subjects and  avoiding concepts and theories a t an  early stage m ade th is 

study a cand idate  for a qualitative design. The grounded theory offers 

an approxim ation of the  creative activity of theory-building found in 

good observational work (Silverman, 1993).

Procedure

In terv iew ing establishes a perspective th a t  is independent of 

preconceived notions. By purposely selecting a  wide range of subjects to 

observe, including “ou tlie rs”, it is likely th a t the  full array  of “m ultiple 

realities” re lev an t to the  inquiry would be uncovered (Borg & Gall,
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1989.) P a rtic ip an ts  w ere d raw n from the jun io r and  senior classes in 

the School of B usiness for the  sum m er and fall te rm s 1997. Interview s 

were scheduled to begin in  Ju n e  and were com pleted by mid-October. 

Each studen t p a rtic ip a n t received an  explanation for participation, and 

was required  to sign a consent form. Each p a rtic ip an t w as interviewed 

twice for one hou r a t  a  tim e in  my (the interview er’s) office. Each 

interview  w as recorded on tape  for la ter transcrib ing , coding and 

analysis. N otes were tak e n  during  each interview  to record visual 

behavior of the  interview ees.

My office w as a convenient location for the  interviewees, an  area 

w ith which they  w ere fam iliar, and  where they  w ere relatively 

comfortable and  a t ease. All business classes are located in this 

building, as are  m ost of the  business faculty offices. S tudents frequent 

the faculty a re a  for scheduling, counseling, adm in istra tive  work, 

assistance in  le tte r  and  résum é writing, as well as ju s t  spending the ir 

time betw een classes. T his is a  busy but friendly environm ent.

S tudents do not h esita te  to en te r faculty offices for personal, academic, 

financial, or professional guidance, and they are  ever present.

A sem i-struc tu red  in terview  guide w as used to ensure  th a t each 

partic ipan t w as queried  in a sim ilar m anner, following specific 

categories of inquiry , as well as being sufficiently flexible to include any
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inform ation obtained from individual interviewees. Open-ended 

interview s in the in itia l phase  allowed each individual to personally 

chronicle and assign m eaning  to h is/her post baccalaureate expectations 

for the workplace. The second interview  took place after the  first round 

had  been completed (three to six weeks later), and  additional areas of 

inquiry had been discovered. The second interview ta rge ted  areas 

discovered in the first se t of interview s, but were not discussed w ith  

particu lar individuals in the  first round. As a result, a  coding system  

th a t addressed all responses adequately  was developed.

Upon completion of th e  coding, three additional steps were taken. 

F irst, a table. Table 1, of coded m ateria l (key words and ph rases only) 

was constructed. This tab le  is too lengthy to include in  th is  narra tive  so 

a condensed form is used for illustra tion .

Table 1

Kev Words and Phrases

Ellen After five years I will have my masters degree.

Antonio You have a lot of opportunities available to you with a 
higher degree.

Clarissa I want to work five years then go to graduate school.
Melinda I’m not going to work. I am going directly to graduate 

school.
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Second, a table of frequencies, Table 2, was constructed from the m atrix  

to identify common them es. A num ber is recorded for the  num ber of 

tim es each studen ts  m entions each of the eight categories. This table 

has also been condensed for the purpose of illustration.

Table 2

Common Them es and Frequencies

Name Grad Degree Entrepreneur Success Self Im age

EUen 4 1 3 5

Antonio 4 3 3 6

C larissa 3 4 2 3

TOTAL 11 8 8 14

A description of the s tuden ts’ expectations and their origins w as then  

produced.

D ata Analysis

U tihzing an  inductive strategy, concepts and theory were 

generated  th rough  discovery and constant comparative analysis of the 

da ta  (Glesne & Peshkin, 1992). Information was collected from rela ted  

research, personal interview s, and  data forms completed by the  

participants. Categories of topics, pa tterns and them es were developed
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from the tape recorded interview s, in terview  notes, and d a ta  forms 

completed by the interview ees. The overarching categories of topics 

such as family structu re , socioeconomic s ta tu s , enrollment, and  p re ­

college experiences cam e from A braham  & Jacobs (1988); Astin & Cross 

(1979); Constantine (1994); F lem ing (1991); Pascarella & T errenzini 

(1991) and the review of lite ra tu re . U sing Patton’s (1990) six basic 

dimensions of interview  questions: Experience/Behavior;

Opinion/Values; Feelings; Knowledge; Sensory; and 

Background/Demographic C haracteristics, an  inductive coding system  

w as developed to sort the  inform ation in conjunction w ith the softw are 

program  Non-num erical U nstruc tu red  D ata  Indexing Searching and  

Theorizing (NUD*IST). The coded m ateria l identified both m ajor 

them es and outliers. Responses from personal data sheets were coded to 

m atch up w ith the first and  second round interviews.

The software program  NUD*IST, supports grounded theory 

research. It assists the  researcher in  identifying and explicating 

m eanings em erging from data . All codes were arranged in 

hierarchically struc tu red  trees. For exam ple, entrepreneurship 

m aterialized as a m ajor them e. The code given was Ent. The 

developing structu re  th a t  m ade up E n t consisted of father owned 

business, m other owned business, g rand fa ther owned business, uncle
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owned business, a u n t owned business, my own business, m yself as an 

entrepreneur, som ething  th a t  is mine. Each of these  branches were 

given a code. The codes were arranged in rela tion  to one another, w ith 

orders of generality  or specificity. The resu lt is a  conceptual firamework 

indicated by the index system  itself.

This process w as in tu itive  and em ergent in  na tu re . A theory of 

HBCU business s tu d e n ts’ post-baccalaureate expectations of the 

workplace and th e ir  sources, th a t  is grounded in  the  d a ta  provided by 

the  partic ipan ts an d  in te rp re ted  by the researcher has em erged. The 

results of the  process a re  p resen ted  and discussed in  the following 

chapters.

Sum m ary

One m ajor deficiency in  current lite ra tu re  concerns expectations 

th a t Black business s tu d en ts  on Black cam puses have concerning the ir 

work and careers. Therefore, th is  study was designed to address 

questions about w h a t k inds of post-baccalaureate em ploym ent 

expectations Black business studen ts a t an  HBCU have, and  w here and  

how those expectations orig inate . The investigation centered on an  

understanding  th rough  personal interview s of th e  social, cultural, 

academic and  h istorical perspectives of the  s tu d en ts’ post baccalaureate 

expectations.
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Participants were draw n from the School of B usiness roster of 

juniors and seniors for the  sum m er and  fall term s of 1997. A holistic 

inquiry, sem i-structured interviews, generative in  na tu re , provided a 

good opportunity for discovery. Each student was interview ed twice for 

one hour at a tim e. Each interview  w as recorded on tape  for la ter 

transcribing, coding, and  analysis. Categories of topics, or them es, were 

developed from the tape  recorded interviews, interview  notes, and data 

forms completed hy the  students. A theory of HBCU business students' 

post-baccalaureate expectations of the workplace and th e ir  sources, th a t 

is grounded in the d a ta  provided by the  participants and  in terpreted  by 

the researcher has emerged.
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CHAPTER FOUR - RESULTS

This study  is characterized as inductive, generative, constructive, 

and subjective in  n a tu re . Goetz and LeCompte (1984) describe this 

strategy as involving a scan of the data  for categories of phenomena and 

the relationships am ong such categories. The s tra tegy  th en  is to 

develop a w orking typology an d  hypothesis upon exam ination  of initial 

cases, then  modifying and refining them  on the basis of subsequent 

cases th a t do not fit.

This chap ter reports demographic inform ation, describes the 

participant profiles, identifies recurring them es and  categories, and 

provides a sum m ary  of the study results. The nam es of participants 

have been changed to protect their anonymity. Profiles presented in the 

following pages are influenced in part by general im pressions gained 

through a varie ty  of contacts w ith  the study partic ipan ts. Selected 

actual w ritten  and verbal comments are included in  th is  chapter to 

emphasize m ain  points. The natu re  of the inform ation reported 

includes: (1) interview  data, (2) data sheets completed by the 

participants, (3) v isual observations and personal in terac tions during 

the interviews, (4) o ther professional contacts w ith the  partic ipan ts as 

their instructor, m entor, and/or advisor.
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G eneral Descriptive Inform ation 

Sixteen study partic ipan ts were in terview ed using an  in terview  

guide as included in  Appendix B. The sam ple included 10 fem ales and  6 

males. This is represen tative  of the fem ale/m ale ratio for the  School of 

Business. The age range w as 21 to 45 w ith  4 partic ipan ts over the age 

of 25. Of the 10 studen ts reporting their class as senior, 3 will be 

a ttend ing  an ex tra  sem ester to complete th e ir  requirem ents. The 

rem aining  6 studen ts reported their class s tan d in g  as junior. A dditional 

descriptive inform ation is provided in the sum m ary  of descriptive da ta  

following the partic ipan t profiles presented next.

Participant Profiles 

ELLEN is articu la te , and  dresses neatly  in  sorority sw ea tsh irts  

and nice slacks or p an t suits. Ellen can be both  collegiate and  

professional, depending on the situation. She h as a young son and  is 

currently  going th rough  a divorce. An only child  born to a m iddle class 

family, E llen’s fa ther passed away when she w as seven years old. H er 

m other and  o ther fam ily m em bers have been very supportive 

throughout her life. E llen’s family is in an o th e r sta te , which h as m ade 

her divorce ra th e r  difficult. During the in terv iew  Ellen said, “I am  so 

thankful th a t w hen I really  need some sp iritu a l streng th  and  support
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&om my family, I know they  care, even though they aren’t righ t here 

w ith  me. I really  miss my fam ily righ t now.”

Ellen is an  excellent studen t who continually  outperform s her 

peers. She has a serious a ttitude  tow ard  her schoolwork, career, and 

life in general. Going out of her w ay to greet people, Ellen usually 

carries a n a tu ra l smile. She has an  exuberan t personahty  and is eager 

to participate in class discussions. H er eyes seem  to sparkle and dance 

w hen she speaks, especially about her son, or the job offers she has 

recently received. She is a n a tu ra l leader. Occasionally it requires a 

real effort to encourage her to speed up a story  and get to the point, as 

she hkes to talk . Ellen is well liked by her classm ates who do not resent 

her eagerness, rather, they hasten  to be in her work groups.

ANTONIO is another talker. In  fact, he often engages in both 

sides of a conversation. Here is a short excerpt from his interview  to 

illustra te . “I will open my re s ta u ra n t and  work while my friend gets her 

m asters degree. Then she will say, well okay now I’m through w ith  my 

education and its your tu rn  now. So th en  I’ll go back to school and tell 

her, well. I’m in school now so its your tu rn  to work. And then  she will 

be the CPA and I’ll be the m anager and  she will say, oh, you’re such a 

good m anager I’m so glad we did th is .”
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Antonio appears to be in terested in im m ediate gratification. He 

rationalizes away w hat he should do in heu of w hat he w an ts to do. He 

recently explained not show ing up for a scheduled m ake-up te s t because 

he looked outside and though t th a t the w eather looked bad. It w as dark 

and cloudy. He is very generous and thoughtful, is very polite, and 

verbally acknowledges the  responsibilities he has as a  studen t. 

Unfortunately, he nullifies th is  responsibility by h is poor a ttendance.

He can be seen around cam pus and  in classroom build ings w ith  head 

phones on, totally oblivious to the  rest of the world. He h as repeated  

several courses, and h as changed his major to one more analy tical then  

computational. W hen he apphes himself he does very good work. His 

problem is staying focused. In conversation, oral p resen ta tion , and  even 

in his writing, he tends to drift off into imagined conversations he is 

having w ith a th ird  party . W hile presenting the facts of a case study in 

class, he suddenly left his script and  began acting out a conversation 

between himself, the service provider, and im aginary custom ers. This 

added nothing to the case study, but provided him  w ith  a few m inutes of 

fantasy. I t is possible th a t  he m ay occasionally suffer firom substance 

abuse. He is a free spirit, b u t always dresses neatly  and responds 

politely. He is eager to partic ipa te  when engaged, bu t seldom takes the 

initiative. He has not proven to be a rehable team  player.
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Antonio’s fam ily background is th a t of a single p a re n t home. He 

has older siblings who left home before he began grade school. The 

extended family of his m other and neighbors who hved close by m ade 

sure that he was ra ised  with solid principles of right and  w rong and 

sense of community. A lthough his m other is dependent on s ta te  aid, 

Antonio has expensive shoes, m any m usic CDs, and  s ta te s  th a t  he 

travels a lot by car on the  weekends w ith  friends.

CLARISSA has a sad story w ith  a  happy ending. She is 

extremely shy and  petite  in sta tu re . A lthough she has some very good 

ideas, she has been  afraid  to speak up in class for fear of sounding 

foolish. She m akes a  noticeable a ttem p t to dress appropria te ly  for any 

given occasion. In  fact, she often will solicit my advice on h e r choice of 

clothing and accessories for interview s and  presentations. She lived her 

childhood in the shadow of her b ro ther who received more a tten tion , 

more m aterial th ings, and  perform ed well academically. C larissa  feels 

th a t she was alw ays compared w ith h e r brother and told th a t  she would 

never am ount to any th ing  because she w asn’t as sm art as he. She 

provided th is s ta tem en t during her first interview, “People said, why do 

you want to go to college? You know you’re not sm art enough. You’re 

not th a t a ttractive  so you should probably ju s t stay here and  hope th a t 

somebody will w an t you.” Sexually abused  when she w as very  young.
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she has had  a h ard  tim e re la ting  to people. After her p a ren ts  divorced, 

she had difficulty feeling th a t she belonged anyw here. H er fa ther is an 

en trepreneur and  her m other has struggled raising  the  fam ily as a 

single paren t.

C larissa  w as afra id  to a ttend  an  HBCU because she w as afraid of 

Black people. This seem s a contradiction, being Black herself. She had 

always been around  W hite people, other th an  family, and  shared  the 

same fears of Black people held by some W hite people. She said, “I was 

afraid to come here to college because they were all Black people. 1 

didn’t know how to act around them  and I was afra id  they  would beat 

me up or s tea l my th ings.” Fortunately, C larissa’s in te rnsh ip  

experience w as very rew arding. She appears to be a new person and 

now rad ia tes w ith  confidence th a t previously did not exist. She now 

speaks openly of her career aspirations. She walks around cam pus with 

a bounce in  her step, and a sm ile th a t was absent for too m any years.

CINDY is very personable and tall. She dresses as a typical 

conservative college studen t and  does not overindulge in  m ateria l things 

or en te rta inm en t. She is conscious of her Umited budget, and  seems to 

have her financial priorities on those th ings re la ted  to her education 

and the com m unity. From  her conversation, it is ev ident th a t her lower- 

middle class fam ily h as gone through a series of financial ups and
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downs as well as frequent legal separation. Cindy, along w ith  her 

younger b ro ther and sister, keep th e ir  family problem s inside. 

U nfortunately, the  sadness shows on the outside.

Cindy is a t  the top of her class and  is concerned about keeping 

her GPA no lower th an  3.8. W ith a soft voice she does not often show 

her leadership  capabilities, as do th e  louder, more vociferous students. 

She has m uch be tter command of sm all groups, bu t she is a na tu ra l 

leader. She can  be counted on to come through in difficult situations. 

Campus activ ities th a t have a com m unity em phasis in te res t her. In 

these areas, she is a hard worker and  generally pu ts in  more effort than  

most of her classm ates. She now seem s to have a touch of senioritis, 

however, and  is not as dedicated as in  the past. The prospect of leaving 

the security  of college life now has her contem plating a n  ex tra  year to 

pick up a second major. Her fam ily life has been shaken  up once again, 

and fear of th e  unknown has caused her to im plem ent some delay 

tactics. The m ost recent has been deciding a t the last m inute to spend a 

sem ester abroad. Cindy received a n  excellent job offer pending 

graduation as a  resu lt of her in te rnsh ip  experience th is  p a st summer. 

W ith two sem esters left, Cindy h ad  a  very bright fu ture to look forward 

to on the east coast. When her p a re n ts  spht up again, she suddenly 

decided to delay graduation and the  job offer by spending a sem ester in
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the Dominican Republic. She said, “I’m still young and  I reaUy don’t 

w ant to get tied  into som ething yet. I’m not ready to work. I t’s too 

h a rd .”

LORIBETH is a  single mother, overweight an d  ra th e r  quiet. 1 

learned more from h e r in  this interview th an  I have in  the  past two 

years w ith her in my classrooms. Her course work w as inconsistent. 

Sometimes very good, o ther times ju st average. I h ad  categorized her as 

lazy and disin terested . From the interview, however, I learned th a t she 

is quite articulate, an d  recognizes her own laziness as a student, 

w ishing to change, now th a t she has one sem ester left. I was surprised 

a t her lack of m otivation to “succeed.” Her p rim ary  goal is to ju st “get 

by” comfortably. Loribeth  said, “I ju st w ant to be th e re  for my daughter. 

I w ant her to have clothes and food and be happy. I w ant to be there to 

know where she is going and what she is doing.” T here seem to be no 

real aspirations o ther th a n  providing adequately for her daughter. I 

didn’t even know she had  a child before the interview .

Loribeth has m atu red  a great deal in the la s t year. She recently 

sent me a note th an k in g  me for taking the tim e to lis ten  to her and 

helping to guide her tow ard  higher goals. A lthough her lower-middle 

class parents provided a  good home for her, as an  only child, she said, “ 

They tended to te ll me w hat I wanted to hear, not w h a t I needed to
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hear.” She w as very  gratefu l th a t I provided options for her to consider, 

and a picture of w h a t her capabilities are.

FRANCES is a  beautifu l young wom an by any cover model 

standards. She is very thin, a single parent, and  the  product of a wild 

mother, in her words, and  a broken home. H er fa th e r worked two labor 

intensive jobs to provide for Frances and her bro ther. She has 

trem endous respect for her father. She said, “I never rem em ber him 

complaining. E ven w hen he didn’t have a w ay to get to work he would 

s ta rt out ex tra  early , w alking, so he wouldn’t  be la te . Somehow he 

always got there  on tim e. Sometimes he got a  ride. B ut my mother, she 

was wild. She w as never there. T hat’s why my dad decided to take us.”

Frances h as  a flare for fashion. She dresses and  chooses 

accessories as if she w ere modeling for the cover of an  executive glamour 

magazine. Not a  good student, she needs some personal discipline. She 

is very bright, b u t does not a ttend  classes regu larly . F rances is always 

dabbling in an  en trep ren eu ria l enterprise as she does not in tend  to ever 

work for anyone else. This may prove to be best, as Frances has her 

own tim eline.

JANET is polite, and  blends well w ith  o ther trad itio n a l college 

students. She is often  late  for class, does not have good attendance, has 

average grades, an d  does not participate m uch in  class. H er lack of
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participation m ay be because she has a husky voice which she adm its 

em barrasses her. Also, she has trouble com m unicating in  complete 

sentences, and  relies on the phrase, “I don’t know.” Ja n e t’s m other went 

back to school for he r MBA w hen she was laid  off from her job of 

seventeen years. H er m other is recently divorced and  her younger sister 

has just become pregnant. Ja n e t feels pressure from her m other to go 

home every w eekend and fix the  fam ily’s problem s. This sum m er Jan e t 

moved out of h e r  m other’s house because of the s tress and constan t 

fighting w ith h e r m other. She is living w ith her aun t. This seem s to be 

a  reasonable tem porary  solution. She is working two p a rt tim e jobs and 

rarely sees her a u n t or other fam ily members. J a n e t  feels the need to 

concentrate on h e r own problems (like getting th rough  school) w ithout 

carrying her m o ther’s burdens as well. She feels th a t she is expected to 

be the m other for he r younger sister. Ja n e t said, “You know. I’m really 

tired of this. I’m  w orking as hard  as I can to g raduate  and she keeps 

dumping all th is  on me like its my fault because I’m the older s is te r  and 

I should be the  one to keep her stra igh t. T hat’s her job. I can’t  do it 

all.” Although J a n e t  has trem endous respect for he r m other and  her 

accomplishm ents, she w ants her m other to be the m other and  le t he r be 

the child. She keeps a low profile and  seems satisfied  w ith C work.
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JE FFR E Y  s football playing w eight has loosened up a bit since 

he stopped playing. He is polite and  is very interested in presen ting  

w hat he th inks is the  right image. He has difficulty m aintain ing  direct 

eye contact during a conversation and  his writing skills could use 

improvement. A lthough his language skills are adequate, his g ram m ar 

and spelling can use some work.

Jeffrey’s fa ther was never a significant factor in his life. His 

m other’s brother w as a father figure and  role model for Jeffrey as he 

was growing up. In  fact, it was his uncle who encouraged him to go to 

college. His uncle would have him look a t his calloused hands and  

explain th a t w ith college Jeffrey would not have the hands of a laborer. 

Jeffrey said, “My uncle is a good m an. He never let me get into trouble 

or he would kick my bu tt. Of course he never had to. H a ha.’’

Jeffrey a ttended  a m agnet high school out of sta te  th a t focused on 

the arts. He was a stage performer and  had  several key roles. He 

describes his high school as being “on the  hill.” Even though he cam e 

from a poor family, the  school had  a reputation  for being for rich 

students. This was a  problem for him  because his friends in the 

neighborhood resen ted  his being associated with the other crowd. Now 

th a t his neighborhood has quite a b it of crime in it, he hopes th a t h is 

m other and new baby sister can find a safer place to live.
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Jeffirey’s class a ttendance  is not quite exem plary  and he often 

tu rn s  in assignm ents la te . He is a  n a tu ra l leader a n d  does well in group 

work. He is eager to partic ipa te  in class, and  is a  welcome contributor. 

H is GPA is a stable C. H e doesn’t always buy the  books th a t are 

required for class and tr ie s  to ta lk  me into leniency. This seems to be a 

dichotomy since be has a  good analytical mind, ye t alw ays tries to find 

the  easy way out. W hether there  is a lack of money or he doesn’t care 

enough is hard  to discern.

KATHERINE is separa ted , has two young children and does a 

good job balancing work, school, and motherhood. She is very polite and 

dresses neatly. She p artic ipa tes when called upon, b u t requires 

encouragem ent before she volunteers. A slightly above average student, 

her w riting skills are excellent. She has a beau tifu l smile and is a 

delight to engage in conversation. Her in ternsh ips have given her 

enough experience to question ethics in the workplace, and how she 

m ight seek employment w here she is more comfortable in the 

environm ent. Like m any o ther students w ith  one sem ester left, she 

questions her choice of m ajor and  is desperately try in g  to take courses 

th a t are of in terest to h e r and  useful to pursue a slightly  different career 

direction. W hen asked about life in  the b roadcasting  business, she said, 

“You know, 1 don’t  really  th in k  I could live like th a t. I know I couldn’t.
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They do some things th a t really  exploit bad th ings in  peoples’ lives and I 

ju s t  can’t do th a t.”

K atherine comes from a w ell educated middle to upper-m iddle 

class family. Her parents, g randparen ts, and several a u n ts  and  uncles 

have college degrees. M any m em bers of her family have contributed to 

the  un iversity  in various ways, an d  even have cam pus build ings named 

afte r them . This does not seem to have brought p ressu re  on K atherine, 

ra th e r, it h as  made the quest for education a way of life for her.

LINDA brings a  ray of sunsh ine  into each day. E ven on a bad 

day she can be found sm ihng and  giggling. I beheve she tru ly  enjoys 

her life. She left college and cam e back to finish several y ears  later.

She has a solid value system  for work and personal s ituations, and  is 

concerned about the lack of professionalism  she w itnesses on a  daily 

basis w here she works. Divorced a fte r an early  m arriage, L inda 

re tu rn ed  to school to take life m ore seriously. She said, “I finally 

realized 1 h ad  to do som ething w ith  my life. I had  been hav ing  too much 

fun and  really  not preparing for the  future. So here I am  again, and this 

tim e 1 know why I’m here.” She grew up in a large city a n d  was 

strongly influenced by the surroundings. During her h igh  school years, 

L inda w as tak en  under her a u n t’s w ing in a “nicer” p a rt o f town. There, 

she learned  how a proper lady ac ts  and  dresses for success. H er brother
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stayed w ith  h e r m other in the “bad” p a rt  of town and continues to get 

into trouble by runn ing  with the w rong crowd. Linda was able to excel 

w ithout a fa th e r figure; her bro ther could not.

L inda alw ays dresses as if she w ere on her way to work, 

occasionally over does her finger nails. She has such an  expressive face, 

I alw ays feel good after talk ing w ith  her. H er bubbly personaHty and  

concern for th e  well being of o thers are a  very good combination for her 

chosen field of the  hospitahty  industry.

MARGARET came back to finish college after raising  her 

children. B oth she and her husband w ork full time. She keeps a  low 

profile in  class and participates only w hen directly confronted. T his 

could be a re su lt of her childhood. Her o lder sister took the 

responsibility  of tak ing  care of her, as th e ir  m other often disappeared 

and they  had  no fa ther in  the home. M argare t said th a t w henever she 

had a problem  she could always go to h e r sister. They were very poor, 

bu t d idn’t notice th a t  they were any different from anyone else they  

knew. She said, “I never thought about it, really. But when I look back 

on it, it’s a w onder we even survived.”

M arg are t is completing her degree for self-satisfaction, not for 

career enhancem ent. She has no in te re s t in  pursuing a  different job. 

Self sa tisfac tion  is her true  m otivation. In  h e r own words, “I realized
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people were ta lk ing  about things th a t I knew nothing about. So I 

decided I had to go back and finish my degree.”

MICHAEL keeps a  high GPA, is quite personable and often tim es 

wears a business su it to class. (This is not uncommon in the School of 

Business.) He is extrem ely  arrogant about h is abilities and 

opportunities. M ichael said, “I expect to work in  in ternational business 

after I get my law degree. W ith my education and capabilities I’m not 

sure how I will decide w hich ofier to accept. Well, obviously it will be 

the one th a t pays th e  m ost. Probably about $75k to s ta rt. But I won’t 

stay there long. T hen everyone else will w an t me too.” He can be 

counted on to do exem plary work and is often selected to represent the 

university a t various functions. He has excellent p resentation  skills, 

and is quite comfortable before any size audience. He is very tall, and  

uses his height to h is advantage in dem anding atten tion . He is a 

natural leader, bu t tends to lead autocratically.

Michael comes firom a well educated family. Even his 

grandparents had Ph.D s. He is very well traveled  and  spent many 

years overseas. M ichael m akes a point of netw orking w ith those who he 

believes will prove to be advantageous to his pursu its.

JASPER is a soft spoken football player. He participates readily 

in class, and is more pohte th an  his classm ates in  w aiting  for his tu rn  to
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speak. He is very conscientious in classes w here he feels he needs to 

place more effort. He dresses as a typical college student, and  h as a 

quiet smile.

Jasper is also well traveled. H aving had  extended vacations 

around the world w ith  his parents, he has a  m uch broader perspective of 

life than his peers. A product of mixed paren tage, his father from 

Africa, his m other Caucasian, college a ttendance was expected an d  w as 

not an option. He had  a fairly strict childhood, most of which w as spent 

in  a Catholic school. Self-discipHne seems to rad ia te  from him. Ja sp e r  

makes an effort to work w ith his team m ates on and off of the  football 

field. He is a n a tu ra l leader even though he is soft spoken. A g rea t deal 

of his time is spent w ith  youngsters teaching them  the value of stay ing  

in  school and stay ing  aw ay from drugs. H is vision of his future is based 

on his paren ts’ p resen t situation. Because his paren ts  are very 

successful and well educated, as a sophomore, before this study w as 

initiated, Ja sp e r had  the  misconception th a t  a  college degree would 

position him for a s ta r tin g  salary of $100,000. This expectation has 

since been modified slightly. Now Jasp e r says, “Well, I hope to w ork  my 

way up through NCAA coaching jobs. Eventually , I hope to be m aJdng 

several million, b u t th en  I’ll ju st get fired and  have to find ano ther 

coaching job.”
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PETER is beginning  to be more involved w ith  ex tra  curricular 

activities. A quiet studen t, he is becoming m ore involved in projects and  

clubs; however, he speaks in class only w hen encouraged to do so.

W here there w as silence before, he now m um bles, so a t least I know he 

has a comment to m ake. He dresses neatly, w ears two sm all studded 

earrings, and h as a w inning smile.

Raised in  a  typical middle class family, P e te r w as influenced by a 

church sign across the  stree t from his high school. Every week there  

w as a different m otivational message for which he decided to strive. He 

worked on achieving the  a ttribu tes described in  the  m essage one week 

a t a  time. He rem arked  a t his d isappointm ent the  few weeks th a t  the 

sign did not change. He said, “ You know, I alw ays looked for th a t sign 

every Monday m orn ing  because it would say som eth ing  different, like, 

to get ahead you m u st work every day. Things like th a t. But one day, 

the  sign didn’t change and 1 was really  m ad because I d idn’t have 

som ething new to concentrate on th a t  week. I should have complained 

about it. Maybe th ey  would have found som ething  to p u t up.”

Now a m em ber of several organizations on cam pus, Peter’s work 

shows a growing m a tu rity  and flare for creativ ity . He h as taken  on the  

responsibility to lead  one of the cam pus organizations a fte r the 

president did not re tu rn  the  following sem ester.
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REBECCA is the  s tu d en t we all wish, or fear, hav ing  in our 

classrooms. She is b righ t, spunky, says w hat she m eans, and  has very 

specific ideas about the  world. She is not afiraid of a  challenge, and 

eagerly participates in class, som etim es leading me down a  road I don’t 

w ish to travel. She is a  challenge to keep on track w ithout discouraging 

her enthusiasm  for debate and  controversy. She rarely  directly  seeks 

advice, but firequently tak es  the opportunity to engage in  conversation 

w ith  those firom whom she feels she can learn. She is very conscious of 

her race and the inequalities she believes exist in the world, specifically 

in  business. She is not out to prove any th ing  per se, ra th e r, she is 

fighting to succeed in spite  of her perceived disadvantage.

When I asked Rebecca to describe her neighborhood she said,

“The ghetto.” I asked why she described it that way and  she replied, 

“Well, you know, ghettos a re  characterized by really poor Black fam ilies 

and  run  down boarded up vacant buildings. That’s w hat is in  my 

neighborhood.” Coming firom a  very poor family, she did a tten d  a 

m agnet high school. The oldest of four children, she w as the  insp iration  

for a younger sister by alw ays achieving good grades and  stay ing  

involved in school activities. H er fam ily situation is not good, however. 

There is conflict betw een h e r paren ts, one sister is now an  unm arried  

m other and the b ro ther stopped going to high school.
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Rebecca is a n a tu ra l leader, and is usually  dependable, although 

her activist activities som etim es take priority  over her school work. She 

is very active in  NAACP, she created her own chapter of Professional 

Negro Women on cam pus, and  was very excited about attending the 

Million Women M arch in  Philadelphia th is year.

Rebecca has a  sound m ind for business, and  has made her strong 

appreciation for Ajfrocentric goods a p a rt of h e r career goals. This lim its 

her opportunities, bu t she knows w hat she w an ts  and is going after it.

RALPH is very pleased w ith how he sees himself. He is ra ther 

short in sta tu re , and tries very hard  to p resen t him self as a successful 

businessm an a t all tim es. He dresses the  way he th inks he should to 

present w hat he perceives to be the proper im age. He participates 

w ithout hesitation  and enjoys a good debate. Like Rebecca, he has very 

strong views about the  inequalities he perceives for “his people” in 

business and industry. He said, “1 th ink  its im portan t for my people to 

become financially independent and help each o ther in different 

situations.” He tries to use a large vocabulary and firequently m akes 

incorrect word choices.

Ralph’s fa the r has a college degree, w orks on commission, and 

has preached en trepreneursh ip  to his children. Ralph comes firom an 

average middle class fam ily bu t has expectations of greatness. He will

76



se ttle  for nothing less th a n  to be a  m illionaire. He m ay get there, but I 

believe his achievem ent w ill come after the age of 45, not before, as he 

intends. As m otivated as he appears to be, he lacks focus and follow- 

through. W ith the  interview  prospects he has ahead  of him, he m ay be 

quite  successful in  a  Fortune 500 company. H is d ream s of becoming an 

en trepreneur will most likely be sidetracked as he builds a reputation 

for him self along w ith  m ateria l w ealth  on someone else’s payroll.

Sum m ary of Demographic D ata  

The largest num ber of studen ts came from th e  $30,000 -$60,000 

group. Sum m ary da ta  from interview ees in  Table 3 show th a t more 

studen ts came from lower income groups th a n  h igher. All of those 

w ith in  the $30,000 - $60,000 considered their fam ilies to be middle 

class.
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Table 3 

Fam ily  Income

<$30.000 >$30,000<$60,000 >$60,000 TOTAL

7 6 3 16

As shown in  Table 4, a sum m ary of data  collected from personal 

d a ta  sheets revealed th a t overall, the  m others of the partic ipan ts had  

m ore education th a n  th e ir fathers. Of the  interviewees whose paren ts 

only a ttended h igh  school, however, more fathers completed than  

m others, and  of those who w ent on to college, more m others completed 

th a n  fathers. T hree of the  paren ts, one father and two m others, were 

second generation college graduates.

Table 4

P a ren ts ’ Education

Dropout High
School

2Y R
College

4YR
College

Grad/
Prof.

TOTAL

Mother 2 5 3 4 2 16

Father 2 8 2 2 2 16
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Fam ily household da ta  a re  sum m arized in  Table 5. R epresentation was 

close to equal w ith 56% of the participants coming from  single parent 

hom es and  44% coming from  two parent homes. Of the  single parent 

households, 66% were th e  resu lt of death  of a spouse or divorce.

Table 5

Number of Parents in Household

Single Parent Two Parents TOTAL

9 7 16

The home town size of the participants was evenly distributed as 

rep resen ted  in Table 6. For the purpose of th is study, a  large city was 

considered to have over 500,000 residents, mid-size w as between

100.000 and  500,000 residents, and a sm all town hav ing  less than

100.000 residents.

Table 6

Size of Home Town

Large City Mid-Size City Small Town TOTAL

5 5 6 16
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Table 7 is provided to illustrate  a  sum m ary of the  student 

characteristics from  th is  study.

Table 7

Student C haracteristics

Male F em ale

Traditional 6 7
Non-Traditional 0 3
Urban 2 5
Rural 5 4
Children I 5
No Children 5 5
Low Income I 6
Middle Income 3 3
High Income 2 I
Athlete 2 I
Non-Athlete 4 9
Not Married 6 8
Married 0 2
In State I 7
Out of State 5 3
Internship 2 5
No Internship 4 5

Recurring Themes and C ategories 

Analysis of th e  inform ation em erging from th e  interview s focused 

on the two research  questions:

1. W hat k inds of post-baccalaureate em ploym ent expectations do 

Black business students have a t an  HBCU?
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2. W here do th e  expectations of Black business studen ts a t an  

HBCU originate?

It is evident th a t  the identified them es/categories were reflected 

by at least 50% of th e  sam ple. Each of the e igh t them es/categories is 

discussed in the pages th a t  follow. In addition, quotations from 

transcrip ts of in terv iew s are  provided. The recu rrin g  them es and 

categories re la ted  to expectations are:

1. G raduate degree as a m eans for advancem ent

2. E n trep reneursh ip  as a goal

3. Success - money

4. Self image a fte r  college - leader

5. Reason for college - to better myself

6. R etirem ent age and  personal savings - 45 years old w ith  several

million dollars

7. Com munity - fam ily and  neighborhood centered, very local

8. Sources of expectations - family second to the  environm ent 

Figure 1 quan tifies the  num ber of s tu d en t responses to each of

the eight them es/categories. The coding system  grouped like-responses 

th a t allowed for categorization  of each response. A reas th a t consisted of 

eight or more responses were included as m ajor them es/categories.

81



1 2 3 4 s  6 7 8

Categories

Figure 1. The num ber of s tu d en ts  responding sim ilarly  to each of the 

eight them es/categories is ind icated  in the bar graph.

Table 8 provides a more deta iled  category profile as i t  represents the 

categories m entioned by each studen t. Selecting key words and phrases 

firom the interview s, a  shaded cell indicates th a t a  p a rticu la r student 

made comments re la ted  to one of the  eight categories. Not every 

student m entioned every category, bu t it is evident firom th is illustration 

where the common them es lie. Only three categories w ere not 

mentioned by every student.
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Table 8

Frequency of Expectation Categories bv S tuden t

CATEGORIES

NAME
Ellen
Antonio
C larissa

Loribeth

Ja n e t

K athnne
Linda
M argaret
Michael

G raduate Degree as a M eans for Advancem ent 

Participants were not asked about p lans for graduate study 

during  the interview, however, fifteen of th e  sixteen students who 

repeatedly m entioned graduate school as th e  perceived requirem ent for 

personal success in business, p lan  to a tte n d  graduate school a t  some 

point in  tim e. Antonio said, “You have a  lo t of opportunities available to
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you with a h igher degree. It helps to have a m aste r’s degree.”

Similarly, K atherine  responded with, “H aving a degree and a m as te r’s 

degree is the only w ay to move ahead.”

The num ber of respondents were nearly  equal choosing g radua te  

school, 7 im m ediately  after the baccalaureate degree and 8 re tu rn in g  to 

school two to five years after working in  the  field. W ithout prodding, 

E llen said, “A fter five years 1 will have my m aster’s degree.”; C larissa  

said, “1 w ant to w ork five years then  go to g raduate  school.”; L inda  said  

she would like to w ork for two years before going back to school for a 

m aster’s degree; J a n e t  plans to a ttend  graduate  school right aw ay; and  

Peter is the lifelong learner who said, “My education will never rea lly  be 

finished.” The perception  is th a t a m aster’s degree equals a m easu re  of 

success. The comm on expectation of th is group is th a t  advancem ent can 

be achieved th rough  the possession of a g raduate  degree. A p a tte rn  of 

graduate school tim ing  was revealed, bu t not solely on the basis of the 

variables identified in  Table 7. M argaret w as the  only partic ipan t who 

w as not in te rested  in  graduate school. This is because she has no desire 

for a  career change, only the knowledge and respect th a t she believes 

she will achieve w ith  a baccalaureate degree. As to when a s tu d en t 

preferred to a tten d  g raduate  school, those w ith  lower GPAs, who also 

came firom lower income families, and  those who were a bit insecure
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about th e ir  goals, not necessarily rela ted  to fam ily incom e, reported th a t  

they would a ttend  g radua te  school im m ediately follow ing the 

baccalaureate degree requirem ents.

A lthough eleven of the students expressed a  desire  to get an  

advanced degree in  a business field, a ll revealed a n  in te re s t in  a 

specialty o ther th an  th e ir  current m ajor field of s tu d y  in  business. For 

instance, M ichael p lans to get an MBA and a JD  in  In te rn a tio n a l 

Business and  Corporate Law, Frances w ants to go to C ulinary  School, 

Linda expects to get a  m aste r’s in  Public Relations, C indy is p lanning  on 

getting an  MBA in M arketing, and C larissa hopes to get her m aster’s in  

Counsehng.

E ntrepreneurship

E ntrepreneursh ip  seems to be a  goal expectation  for a m ajority 

(68%) of the students; five did not refer to en trep ren eu rsh ip  as a goal. 

Family m em bers of 4 of the  16 studen ts had  experience w ith  owning 

their own businesses. All four included g randparen ts, and  two of the  

four also included one paren t. It can be noted th a t  each  of these four 

were in  the  lower m iddle to lower income categories, su b u rb an  or sm all 

town. One student whose family had  experience w ith  en trep reneursh ip  

stated, “ I’ve seen w hat its  like and I don’t w an t to go th a t  way.” The 

other variables in Table 7, (whether the s tuden t is considered
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traditional, w ith  or w ithout children, a th le te  or non-ath lete , m arried  or 

unm arried, in  or out of s ta te , and  having an  in ternsh ip  o r not) did not 

differentiate th is  group. The rem aining studen ts  who d id  m ention 

entrepreneurship  but did not have family m em bers engaged  as 

entrepreneurs, did not reveal a p a tte rn  in  th e ir  characteristics. The 

general them e, however, w as a desire to be in  control. C larissa  sta ted  

th a t she w an ted  to have som ething th a t w as her own. F rances said, “I 

plan to not w ork for anybody bu t go off on my own.” K a th erin e  w as very 

sure of herself saying, “I w ant to own my own business so I will be on 

top.” Several students m ade comments sim ila r  to P e te r’s, ‘T really  don’t 

think I could work for anyone else.” Ralph an d  M ichael have grand 

plans of being able to set th e ir own schedules and  never leave the  house 

to work. The m ajors of the studen ts in th is study  include com puter 

science, m anagem ent, communication, accounting and finance, however, 

five of the partic ipan ts expressed a  desire to own re s ta u ra n ts  after 

working in the  corporate world to gain experience. They beheve th a t 

the m anagem ent and business skills they will pick up in  “corporate 

America” w ill prepare them  for en trepreneursh ip . A re la tionsh ip  can be 

drawn concerning the tim ing of en trep reneuria l en te rp rises  and  the 

financial expectations of such an  adventure. Those w ith  low er GPAs 

and those firom lower income fam ihes seek en trep ren eu rsh ip
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imm ediately after g raduation  and  expect to m ake their “millions” 

running the ir own businesses. Those with b e tte r  th an  average GPAs 

and from higher income fam ilies plan to m ake th e ir  “millions” first, then  

go on to running  th e ir own en trepreneuria l en terp rises. No other 

variables differentiate th is  group.

Success

The expectation of success was described broadly, ranging from 

“being happy w ith  w hat I am  doing” to “having  a good job” to “a lot of 

money.” S tudents w ith  a com bination of lower grade point averages 

and/or having come from low income and single paren t homes, more 

frequently address success in  term s of m illions of dollars compared to 

the  other respondents. Frances, for example, hopes to “have a few 

million.” Seemingly, the  poorest vocahze the h ighest unrealistic 

m onetary expectations. Those from moderate income families consider 

success as being comfortable and  not having to worry about paying the 

bills. Cindy and Jeffirey both m entioned being stable, having a family 

and  being able to take care of th e ir families a s  prim ary  components of 

success. While those from h igher income fam ilies take for granted  th a t  

success will enable them  to live a  comfortable life style, they also 

consider the in trinsic value of having achieved w hatever their personal 

goals were as a m easure of success. As Ja sp e r  sta ted , “I th ink  it’s a
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State of mind. W hen you th ink  you have done every th ing  in  hfe you 

need to do, your fam ily is comfortable, you don’t  have to worry about 

bills, w hatever you p lan  to accomplish you have, th a t’s your personal 

success a t a  ce rta in  level.” Ralph believes th a t  because Deion Sanders 

lives in the sam e tow n as his own family, th a t i t  is realistic  to assum e 

th a t Ralph w ill have the  same kind of esta te  a fte r  he m akes his m ark  in 

business. R alph m et someone on an  airp lane who m entioned knowing 

someone who w as m aking in excess of $125,000 annually  before he was 

th irty . This achievem ent seemed reasonable to Ralph, who considered it 

being successful. R alph plans on obtaining a six Ggure salary  in less 

th an  two years.

The common th read  in the definition of success for the 

partic ipan ts w as peace of m ind and happiness. Even though half of the 

studen ts expect to have a t least one m illion dollars in  tw enty  years, all 

16 m entioned being happy w ith w hat they are  doing, the  ability to care 

for a  family, and  not having to worry about household expenses as 

elem ents of personal success. L andrine and Klonoff (1996), presen t a 

scale devised for m easuring  acculturation am ong Afirican Am ericans, 

along w ith  pow erful studies th a t em pirically explore the  role of culture 

and acculturation  in  African Am erican behavior and  psychology. Their 

findings help to  explain  the tendency of these s tu d en ts  to hnk  success
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w ith  not only m eeting  basic needs, but for some, acquiring personal 

financial w ealth  a t  a  ra te  th a t  seems achievable to them , but in reality  

is obtained by only a  very sm all percentage o f the  Am erican population. 

Self Image After College

Fifteen of the  six teen  partic ipan ts believe college will enhance 

th e ir  image and  w ill give th em  ready m ade credibility  and  respect. The 

“image” is very v isual a s  the  following s ta tem en ts  reveal: “I can w alk in  

carrying my briefcase an d  people will respect me” and  “Fve always 

w anted to be th a t w om an on TV w ith her business su it and briefcase.” 

W ithout exception, th e  responses identified  h igher education as a 

m eans to an  end. Responses such as, “I Like to be a leader and be out in 

fi-ont,” “H aving a degree and  a  m aster’s degree is the  only way to get 

ahead,” “E ducation w ill open a  lot of doors for me.” Antonio believes 

people will look up to him  because he w ent to school. Rebecca in tends to 

have all of the  responsibility  of a  business to herself, and  Ralph believes 

he will be a leader in  the  firm  he chooses and  will continue to break 

earn ing  records beginning  w ith  his first y ea r out. The expectation of the 

studen ts in  th is  s tudy  is th a t  w ith  a degree comes respect and 

leadership. O ther th a n  M argaret, who is closer to retirem ent, they have 

very high asp ira tions for them selves.
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Reason for College

One of the  in terv iew  questions was, “W hy did you decide to go 

college?” Only five o f th e  sixteen participan ts w ere ra ised  in an 

environm ent w here h igher education w as expected, not debated. In 

other words, the  goal, or expectation of a college degree, was determ ined 

by the values of the  family, not the studen t. The o th er eleven gave 

sim ilar responses such  as: “To better myself,” “I w an ted  to build a fu ture 

for myself,” “I w an ted  a  b e tte r life for myself,” “I feel like college is the 

only way out in  life; to  fu rth er yourself w ith  knowledge through 

education.” The common belief is th a t education is im portan t for 

personal, social, and  economic advancem ent. They a ll beheve that 

certain opportunities are  available only to college graduates, and they 

all consider it a  step tow ard self-improvement and  gaining personal 

respect.

Retirem ent Age and  Personal Savings

This category contains two parts, re tirem en t age and  personal 

savings, because upon analysis of the data , they alw ays appeared 

together. I t is im p o rtan t to mention sa lary  expectations as they appear 

in conjunction w ith  personal savings to get a  sense of computation, or 

the lack of it. The n ine studen ts who had com pleted th e ir  internships a t  

the tim e of the  in terview s had  more reahstic  expectations of their
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s ta rtin g  salaries after g radua tion  th an  those who did not have an off 

cam pus internship experience. The seven students who have served 

in ternships have been qu ite  eager to share the ir new s of job offers w ith 

me. These have ranged from  $20,000 - $35,000 pending graduation. 

There is no general charac teristic  to describe the s tu d en ts  who have and 

have not yet served in te rn sh ip s. This is a  function of th e  internship 

coordinator, although he does place students w ith h igher GPAs and 

charism a earlier in th e ir academ ic careers. Those who have not yet 

served internships still believe they  wül be offered s ta r tin g  salaries of 

$45,000 just because they  have a  degree. All bu t Loribeth, who plans to 

go into teaching, and M argaret, who doesn’t  p lan  to leave her current 

job, believe their annual incom es a t retirem ent will ran g e  from 

$100,000 to $3,000,000. Twelve of the 16 students expect to retire 

betw een 45 and 55 years of age and  have several m illion dollars in 

savings a t th a t time. T heir accum ulated w ealth will come from 

personal savings and investm ents. Those who in tend  to work until age 

65, or as Frances put it, “I ’ll never retire, ju st slow down a  little ,” have 

grandparents, aun ts or uncles in  th e ir lives who are w orking well into 

th e ir 60s and 70s. E leven o f the  sixteen plan to re tire  as entrepreneurs. 

The common (14 of the 16) life goal sequence is to w ork for a  major 

corporation to gain experience and  pay for graduate school, or let the
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company pay for g radua te  school, accum ulate a great sum of w ealth  

enabling them  to become entrepreneurs, th e n  re tire  a t a young age as 

en trepreneurs w ith  enough in savings to live lives of leisure. The 

expectations of w ha t a  graduate  degree w ill m ean m onetarily were 

surprising as well. P e te r expects th a t  a  s ta r tin g  sa lary  w ith an  MBA 

will be a t least $45,000, while M ichael expects to m ake $70-80,000 his 

first year afte r g radua te  school. Some F ortune 500 companies in  high 

cost a reas have m ade those offers to g radua tes of prestigious business 

schools who have been h ired  as fast track  professionals. An inform al 

telephone survey of tw enty  major com panies in  the  sta te  (telephone 

interviews, October, 1997) revealed th a t  they  rare ly  offer more th an  

$40,000 for new MBAs w ith  virtually  no w ork experience. While 

studen ts who do not p lan  on attending  g raduate  school right away 

expect the ir em ployers to pay for the ir g raduate  degrees, the  telephone 

survey revealed th a t  m ost large com panies w ith  over 250 employees, 

offer reim bursem ent for a t  least p a rt of g raduate  school tuition, b u t do 

not regularly offer full paym ent of g raduate  work as a benefit.

The firequency of prom otions w ith in  a  firm  and  the re la ted  sa lary  

increases are in  keeping w ith  the s tu d en ts’ in fla ted  salary expectations. 

The m ajority of th e  partic ipan ts  expect prom otions every six m onths 

w ith a t least a  $5,000 pay raise w ith each prom otion. They did not see
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pay raises w ithout prom otions. Twelve of the sixteen expect to be 

division or regional m anagers a t th e  end of three years. Upon 

retirem ent, the en trep reneurs believe they  will be CEOs, the others, 

except Loribeth and  M argaret again , believe they will be vice presiden ts 

of companies or m ajor universities.

Com munitv

The sense of com m unity in  these  students is strong  and clearly 

th a t  of propinquity. E xtended fam ilies and  imm ediate neighbors p lay  a 

v ita l role in daily routines. All b u t Frances, described th e ir  

neighborhoods as being fam ily oriented. Even when they  felt th a t  the 

s tre e ts  were not exactly safe, they  described the ir im m ediate neighbors 

as looking out for one another. C larissa, who suffered sexual abuse as a 

child as well as suffering from a physical challenge, th in k s  she can help 

o ther people w ith th e ir  problems. B ut the desire to help o thers is not 

lim ited to those w ith troubled pasts . Jasper, who comes from a h a rd  

working, church going and  well educated  family, loves to  work w ith  

young people try ing  to keep them  in  school and off of drugs. Rebecca 

and  Ralph have an  aw areness of, in  th e ir  words, “the ir people” and 

th in k  it is very im portan t for A frican-Am ericans to work together to 

tak e  care of them selves and  prosper. This a ttitude  is m ore prevalen t in  

conversation th an  activity.
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The general observation is th a t they rely on each other, feel safe w hen 

they are close to friends and  family, and feel an  obhgation to pay back 

the com m unity for w hat they  feel they have been given. This has not 

been described in  m onetary term s, bu t in com m unity outreach through 

planned activ ities.

The preceding discussion of them es an d  categories reveals a  

general ag reem ent am ong the  students on m ajor aspects of the ir fu ture 

and general expectations. Table 9 provides a  sum m ary of the 

expectation categories and  their corresponding sources in order of 

occurrence.

Table 9

Summary of Expectations and Sources of Expectations

EXPECTATIONS SOURCES

Graduate degree as means for advancement Friends, Environment
Entrepreneurship as a goal Family, Friends, 

Environment
Success TV, Business and 

Popular Magazines, 
Friends, Family, 
Environment

Self-image after college Family, TV, Movies, 
Business Magazines, 
Environment

Reason for College Family, Environment
Retirement age and personal savings Friends, TV, Movies, 

Magazines
Community Family, Church, 

Environment
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In  term s of the  s tu d en t characteristics in  Table 7, differing a ttitu d es  

appear to be clustered  around income, age, and in ternship  experience. 

Those students who had  left college and  came back after the age o f 25, 

had  more realistic  expectations regarding  salary, lifetim e goals a n d  job 

responsibilities. Lower income studen ts tended to discuss success and 

career achievem ent in  term s of rap id  promotion and millions of dollars. 

Middle income studen ts  discussed success in  term s of covering basic  

needs at a  comfortable level and  working up the ladder, while upper 

income students v isualized a  life of leisure w ith vast m ateria l w ealth  to 

include luxury cars, large estates, frequent in ternational vacations, 

plenty of tim e a t th e  country club, and dressing in designer clothes. The 

internship experience modified beginning salary expectations for those 

w ith  the in ternsh ip  experience, bu t all o ther expectations were in  

keeping w ith the  s tu d en ts  who did not yet have in ternship  experience.

Several questions from the Interview  Guide (Appendix B an d  

Appendix C) helped to provide a  be tte r understanding  of the  s tu d e n ts’ 

personalities and  background, b u t did not provide trend  data. T he 

questions producing resu lts th a t  were not significant include: Describe 

your high school. Describe places you have visited outside of your home 

sta te . W hat kinds of non-academ ic cam pus activities do you p artic ipa te
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in, How im portan t are  social skills in the workplace, W hat do you think 

your first job w ill be, and  W hat kind of car do you drive?

Source of E xpectations

In  the  p ast, people would spend m ore th a n  20 years building a 

career. These s tu d e n ts  expect to achieve th e  sam e s ta tu s  in  20 months. 

The perception is  th a t  they arrive, learn  th e  ropes, m ake th e ir m ark and 

move on to the  n ex t opportunity. D uring th e ir  sophomore year, before 

this study form ally began, these studen ts appear to have had  

outrageous expectations of sta rting  salaries. The exposures and 

experiences they  have had  subsequently, have modified th e ir 

expectations and  b rought them  closer to rea lity . In  th e ir  jun ior and 

senior years, the  s tu d en ts  in  this study h ad  m any opportunities to 

interview  w ith  various companies and  ta lk  off-line w ith  speakers from 

different types of business and industry. A valid  source of expectations 

has been in te rn sh ip  experience and  in teraction  w ith  professionals.

Home and  fam ily were the most frequen t responses to the 

question, “W hat do you th ink  is the  source of your job re la ted  

expectations?” O ver h a lf of the partic ipan ts cam e firom single parent 

homes. In  each case, there  was a  significant aun t, uncle, older sibling, 

or neighbor who took the responsibility for physically w atching  out for 

them  and  teach ing  them  how to be good citizens. The very strong bond
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betw een family an d  com m unity is evidenced in  th e  high regard these 

students have for th e  people who were influential in  th e ir  lives. Most of 

the  home environm ents stressed  independence. P e te r’s paren ts taugh t 

him  to think for him self, E llen’s family exposed h e r to m any different 

th ings so th a t  she could m ake up her own mind, an d  J a n e t’s family 

im pressed upon h e r the  im portance of doing som ething  for yourself. The 

second round of in terv iew s revealed even stronger com m itm ents to 

independence and  self-reliance. Various family m em bers were the 

driving force of the  a ttitu d e , “don’t  work for anyone b u t yourself.” This 

w as not always a paren t, bu t frequently  was a  g randparen t, aunt or 

uncle.

Although fam ily, friends, recruiters, coaches and  teachers all 

played a p a rt in m olding these studen ts into who they  are, other 

ex ternal factors have had  a m ajor impact on th e ir expectations. The 

desire to get ahead  th rough  education is a com bination of self 

motivation, people of influence, and  the im m ediate environm ent. But 

the  expectations of re tirin g  young, having high earn ings and  savings of 

m illions of dollars, along w ith  frequent promotions in  a  m anagem ent 

hierarchy, appear to  come more from magazine fea tu re  articles and TV 

ta lk  shows and sitcom s th a n  from reliable sources.
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As business studen ts, a ll of them  indicated th a t they  read  either 

Fortune. B usiness Week, or Money M agazine and Black E n terp rise  on a 

regular basis. The feature stories in  these m agazines often focus on the 

few extrem ely successful business people who earn  in  excess of $300,000 

annually. L a tes t figures firom the  U.S.Census B ureau (1998) show tha t 

the lower lim it of the top 5 percent in  1996 was $128,000. C learly these 

students are  confusing the  top percentile of the  population w ith  the 

norm. W henever surveys are included th a t offer exam ples of sta rtin g  

salaries, they  include Ivy League Schools and Fortune 500 companies 

operating in  h igh cost a reas such as New York, San Francisco and 

Chicago. This group of studen ts believes the  figures in  m agazines to be 

representative of nationwide averages. The other m agazines firequently 

read by th is  group of studen ts include Ebonv. Essence. Vibe, and  J e t . 

The focus is on young professionals and success stories of movie sta rs  

and professional a th letes. The examples do represent living in  luxury 

and achieving a  great deal before the  age of 40. This could produce a 

false sense of reahty .

The partic ipan ts of th is  study  are not heavy TV w atchers, 

however, the  program s m ost often watched include Living Single and 

Moesha. The characters portrayed are parallel to the lifestyle w ith  

which most of the  studen ts  are fam iliar. But the actors them selves are
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featured frequently  in  m agazines and ta lk  show s such as Oprah, w here 

their million do llar salaries and  lavish life sty les are  m aterial of 

in terest. Aside from  the nightly news, which covers sensational stories 

th a t usually  include felonies, the press actively attem pts to portray  

young Ajfrican-Americans as being successful in  term s of well above 

average salaries, lav ish  life styles, m edia a tten tion , and fine jew elry and  

clothing. Even th e  advertisem ents in  m agazines targeted to young 

Black business audiences are upscale as w ell featuring  Volvo, C hrysler, 

Remy M artin, Crown Royal, Tiffany & Co. an d  Sm ith  Barney. This 

appears to be the m ate ria l side of w hat these  studen ts desire. F ea tu res  

such as “M aking I t ” in  Black Enterprise em phasize the earnings of 

individuals. J ill P a tton , 31, purchased a specialty  basket business for 

$12,000 and an tic ipa tes increasing revenues to $5 miUion over the  next 

five years; C harles Payne, after five years in  the Air Force and a b rie f 

tour a t E.F. H u tto n  as an  analytical asset m anagem ent employee, 

invested $9,000 to s ta r t  his own New York based  independent 

investm ent research  firm. He now provides technical analysis of the  

stock m arket to over 5,000 subscribers and m ore th an  250 brokerage 

firms in  the  U.S., U n ited  Kingdom, and C anada (Gite & Brown, Black 

Enterprise. October, 1997.) The media focus is not on giving back to the  

community, m ak ing  the  world a better place, or the hard work and

99



perseverance it tak es to accomplish one’s goals. College students hear 

about the  “h ad  boys,” th e ir m ultim illion dollar con trac ts  and lavish 

lifestyles. The recen t TV movie “Bad As I W ant To Be” chronicling the 

life of Chicago B ulls’ miUion dollar bad boy, D ennis Rodman, prom otes 

excess ra th e r  th a n  h ard  honest work and an  e th ica l lifestyle. S tuden ts 

do not hear about how a  young dancer from the  ghetto  worked around 

the clock to m ake good grades and  pay for his w ay th rough  JuiU iard so 

he could have a  chance to be a respected professional dancer.

In  term s of th e  variables in  Table 7, severa l observations have 

been made regard ing  the sources of the s tu d en ts’ expectations.

1. T rad itional studen ts are more likely to be influenced by friends, 

TV, movies, m agazines, and  family th an  a re  non-traditional 

students who tend  to seek more em pirical d a ta .

2. There ap p ear to be shgh t differences in  th e  sources of 

expectations for u rban  versus ru ra l or su b u rb an  dwellers. U rban  or 

suburban  s tu d en ts  place a greater em phasis on friends and 

professional m agazines, while ru ral s tu d en ts  tend  to place a  h igher 

em phasis on TV, movies, and  popular/ contem porary  lifestyle 

m agazines.
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3. The sources of expectations for those w ith  ch ild ren  do not differ 

firom those w ithout children. Friends, family, an d  various forms of 

media are sources for all.

4. Income does play a  role in  the  sources of expectations. S tuden ts 

from lower incomes a re  more strongly influenced by the m edia, 

and  older fam ily m em bers. Middle income s tu d en ts  are strongly 

influenced by the ir p a ren ts , followed by the  im ages of a th letes, 

movie and TV stars, an d  both business and popu lar m agazines 

along w ith firiends. S tuden ts from higher income fam ilies are 

influenced more by th e ir  surroundings, social encounters and  

family, followed by professional m agazines and  friends.

5. With only th ree a th le te s  in  the  group, no differences were found 

in  the sources of th e ir  expectations compared to non-athletes.

6. M arriage did not ap p ea r to affect the sources of expectations. 

W ith only two m arried  stu d en ts  in the group, a  tre n d  could not be 

established.

7. In-state studen ts h ad  a g rea ter tendency to rely  on inform ation 

from friends th an  did out-of-state students, b u t out-of-state 

students relied on inform ation  from casual acquain tances and  

strangers.
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8. I t is evident th a t  the internship experience w as the  most 

influential exposure in  term s of expectation modiflcation for this 

group of studen ts. The seven stu d en ts  who served the ir 

internships p rior to the  interviews had  a  m uch b e tte r  grasp of 

reality  in term s of workplace expectations th a n  did th e ir peers. To 

clarify, their expectations of the  am ount and  type of work to be 

done in a day w ere in  keeping w ith  rea lity . M ost having received 

job offers, had a  m ore reahstic expectation of s ta r tin g  salaries. 

T heir life tim e goals and  achievem ents, however, in  term s of 

personal savings, level of achievem ent and  retirem ent, are still up 

w ith  the top 5% of the  nation.

Sum m ary

This chapter profiles the participants, p resen ts recurring them es 

and categories, and  sum m arizes the study  resu lts. The findings 

concerning expectations are  discussed in  e igh t them es as follows:

• G raduate degree a s  a  m eans for advancem ent

The m ajority of th e  students repeatedly  m entioned graduate school 

as the  perceived requirem ent for personal success in  business.

• E ntrepreneurship  as a  goal

E ntrepreneurship  and  a desire to be in  control is a  common goal for 

th is  group of studen ts .
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• Success

Success w as described broadly, ranging from being happy, to having 

a good job, to hav ing  a  lot of money.

• Self image a fte r college

W ithout exception, the  responses included h igher education as a 

m eans to an  end. The m ajority of the group believes th a t college will 

enhance th e ir  im age and  will give them  in s ta n t credibility and 

respect.

• Reason for college

The common behef am ong these students w as th a t  education is 

im portan t/necessary  for personal, social, an d  economic advancem ent. 

Self-im provem ent and  personal respect are  accom plishm ents m ade 

possible w ith  college.

• R etirem ent age and  personal savings a t re tirem en t

The common life goal sequence is to work for a  m ajor corporation to 

gain experience and  pay for graduate school, or le t the company pay 

for graduate  school, leave in  five years w ith  enough money to s ta r t  a  

business, re tire  young as an  entrepreneur w ith  enough in  savings 

and investm ents to five a  life of leisure.
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• C om m unity/propinquity

P rim ary  rela tionsh ips are very im portan t. The strong bond betw een 

fam ily and  com m unity is evidenced in  th e  high regard these s tu d e n ts  

have for the  people who were in fluen tia l in  the ir lives.

• Sources of expectations

Although fam ily, friends, recru iters, coaches and teachers all p layed  

a p a rt  in  m olding these studen ts in to  who they  are, o ther ex te rn a l 

factors, such as the  media, have h ad  a  m ajor im pact on the ir 

expectations.

The findings indicate th a t  s tu d e n t expectations for business 

careers are not consisten t w ith reality . Table 10 provides a  generalized 

version of realistic /unrealistic  expectations according to the s tu d en t 

characteristics previously described in  Table 7.
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Table 10

Degree of Expectation by Student C haracteristics 

CHARACTERISTIC REALISTIC UNREALISTIC
Traditional
Non-Traditional
U rban
R ural
Children
No Children
Low Income
Middle Income
H igh Income
A thlete
Non-Athlete
M am ed
Not M arried
In  S tate
O ut of State
In ternsh ip
No internship

• A darkened rectangle represen ts strong  views

• Medium shading represents a  s lig h t inclination
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CHAPTER FIVE - CONCLUSIONS AND RECOMMENDATIONS

This study was designed to genera te  grounded theory concerning 

post-baccalaureate employm ent expectations of Black college studen ts 

enrolled in  HBCUs. Two major research  questions th a t guided the  study 

are as follows:

1. W hat kinds of post-baccalaureate employment expectations 

do Black business studen ts have a t an  HBCU?

2. Where do the  expectations of B lack business studen ts a t an  

HBCU originate?

Participants were draw n from th e  School of Business ro ste r for 

jun io rs and  seniors a t a  historically B lack university for the sum m er 

and  fall term s of 1997. Individuals w ere selected to represen t the 

population with varying ranges of geographic location and socioeconomic 

s ta tu s . The aim was to gather an  “au th en tic” understanding  of the 

s tu d en ts’ expectations. Open-ended questions were the m ost effective 

route tow ards th is end. Audio recordings of the naturally  occurring 

in teractions along w ith field notes of observational da ta  provided a  

h ighly reliable record to re tu rn  to w hile developing a  new theory. 

Interview ing each participan t twice, a long w ith  the collection of 

personal d a ta  sheets, provided for the  development of a coding system

106



th a t addressed a ll responses adequately. T his process w as in tu itive and 

em ergent in  n a tu re .

Discussion

Society in  general and  higher education in  p a rticu la r  for a t least 

50 years, in stilled  the m onetary value of a  college education. Business 

degrees have become passports to money. Hence we have a  culture th a t 

has prom oted business degrees as the way to m ake a lo t of money. The 

media has reinforced the  image of the exceptionally successful business 

person. W ith th e  increasing  accessibility to the  business com m unity by 

young Black m en and  women, they have en te red  a  “new ” a ren a  w ith  the 

fabricated im ages gleaned &om anecdote and  the m edia. W ith young 

Black studen ts leav ing  the fam iliarity of the  college cam pus about to 

venture into the  h a rsh  realities of business life, the questions to ask  are:

1. W hat k inds of post-baccalaureate em ploym ent expectations 

do B lack business students have a t an  HBCU?

2. W here do the  expectations of Black business s tu d en ts  a t an  

HBCU originate?

The d a ta  collected for this study reveal th a t  social encounters can 

drastically influence a n  individual’s view of h im self a n d  h is expectations 

in  business. For exam ple, Antonio comes from a  poor a n d  uneducated 

family. He sees h im self as having very little  w orth  if  he follows the  job
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track of h is fam ily and  ftiends. Antonio respects people who have 

college degrees an d  h igher incomes. A lthough he respects his fam ily 

mem bers for th e ir  m odest accomplishm ents, such as being fea tu red  in 

local new spaper artic les, he w ants to reach a  h igher level of social and 

economic s ta tu s . From  h is experience and observations, Antonio 

believes the  way to  achieve social respect and  m a te ria l w ealth  is 

through education. Persons who a re  im portan t to us do affect the  way 

we define ourselves and  our expectations. M aehr (1974) s ta tes th a t  as 

people are  confironted w ith  various stim uh, w ith in  groups, certa in  

regularities em erge. These value system s, ideologies and expectations 

are critical fea tu res of the  culture.

Class is not equivalent to cu lture, hu t insofar as it designates a 

pa tte rn  of in te rpersonal com m unication and in terac tion  and specifies 

opportunities for experience, it does tend  to be associated w ith  the  

development of d istinc t cu ltu ral p a tte rn s  (M aehr, 1974). E ith er by 

circum stance or by choice, the individuals of th is  study  behave in  

response to sm aller segm ents of th e  larger society or class. E ach person 

has various specialized and  lim ited reference groups th a t  conform in  

some way to general standards. These groups, w hich are p rim arily  

made up of fam ily m em bers, peers and  the m edia, prom pt a  person’s 

goals and  how to a t ta in  them .
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The goals and  expectations of people tend to cluster based on 

reference groups, environm ents, and in teractions w ith in  those 

environm ents. The students partic ipa ting  in  this study are no 

exception. G eneral them es of expectations have emerged.

G raduate Degree a s  a Means for A dvancem ent

W ith one exception, the studen ts  correlate professional and social 

advancem ent w ith  graduate work. S tuden ts  from both educated and 

non-educated fam ilies beheve they w ill no t succeed in  business w ithout 

an  advanced degree. For those from non-educated environm ents, a 

graduate degree is th e ir  door to opportunity. As Antonio said, “The 

more education I w ill have the more people will look up to me and 

respect me because I have an education and I went to school.” An 

in teresting  observation was th a t those studen ts who did not have 

college educated p a ren ts  had difficulty m aintaining eye contact. As they  

talked about the im portance of g raduate  school, their eyes would slowly 

glance around the room, seeming to focus on the office full of books and  

the aw ards and diplom as hanging on th e  walls. Those studen ts whose 

parents had  college degrees were m uch more n a tu ra l in  m ain tain ing  eye 

contact. S tudents from  families w ith  a t  least one paren t having a 

college degree had  h igher self-esteem. They saw the graduate degree not 

so much as garnering  respect, bu t pay ing  off in  a higher salary . Ralph,
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who comes from a nice m iddle class neighborhood is a t ease in  most 

social, academic, and  professional situations. He believes he is ju s t as 

competitive in the job m ark e t as anyone from a n  in teg ra ted  college or 

university. Cindy, on th e  o ther hand, is afraid sh e  won’t  fit in  because 

her upbringing did not expose her to social s itu a tio n s outside of firiends 

and family. She is a fra id  th a t  people will look a t  h e r  and  know th a t her 

background was not th e  sam e as theirs.

Entrepreneurship

Independence is both the  goal and m ethod o f  achievem ent to some 

extent for each of the  groups of influence; the groups being firiends, 

family and media. The expectation of self-sufficiency is directly related 

to the home environm ent of these students. It is believed by elder family 

members, and passed down through each subsequen t generation, th a t 

setting one’s own tim e tab le, goals and objectives is  p referred  to 

following someone else’s lead. Comments such as, “I could never work 

for someone else,” and  “I w an t to be able to work w hen  I w an t to,” are 

typical of the respondents and  reflect w hat is ta u g h t by th e ir  elders.

The belief th a t m onetary  success cannot occur w hen  someone else is in 

charge seems to be passed  from one generation to th e  next. I t  seem s to 

be believed th a t w hen w orking for someone else, a n  individual will 

always be “held back” from  achieving. This a ttitu d e  is described by the
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studen ts  as coming from  rea l or perceived race discrim ination 

experienced by them selves and  others.

Success

Success in  A m erica h as usually m eant m aking  money and 

tran sla tin g  it into fam e and  sta tu s  (DeVitis and  M artin , 1996). The 

partic ipan ts of th is s tudy  share  the rom antic notion th a t  w ith a college 

degree and g raduate  degree, one can rise quickly to the  top of the 

occupational ladder. T his concept comes not so m uch from family as 

from peers and the m edia. S tudents “hear” about po ten tia l earnings 

an d  sta rting  sa laries from o ther students. S im ilar to p laying the game 

of telephone, each person  who communicates the  m essage modifies the 

content slightly, so by the  tim e the end receiver gets the  message it 

bears h ttle  resem blance to the  original m essage. Jeffrey knows he will 

m ake a t least $100,000 because a friend of his knows someone who a t 

only 33 years old is m ak ing  $150,000. The story becomes a  typical 

anecdote and becomes accepted as the norm; thereby  contributing to the 

m yth  of average w ages. The m yth is reinforced by the  w ay the m edia 

portrays successful young athletes, TV, and  movie personalities who 

have lavish lifestyles and  m ultim illion dollar contracts. Such portrayals 

encourage young people to se t their individual expectations well beyond 

the  range of average achievem ent.
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E arn ing  power is extrem ely im portant to th is  group. The desire 

goes beyond w an t for m ateria l things, to the  perception th a t w ith  an 

education and  m onetary  w ealth  comes prestige  and  respect. Those from 

lower socioeconomic environm ents beheve th a t  a  college degree and vast 

sums of w ealth  can  be used as a social symbol creating  respect and 

facih tating  upw ard  m obihty. As Clarissa said, “...an d  w hen I w alk into 

the  room w ith  my fine business suit and  lea th e r  b rief case, people will 

respect me. T hen I w ill have more opportunities.” Those who are  more 

fam ihar w ith  a t least a  middle class environm ent see education and 

money as signs of independence. They a lready  beheve they have respect 

by virtue of th e ir  fam ily s ta tu s  and education. W ealth  will allow them  

to work from home w hen they  feel like it, re tire  young, and  hve a life of 

leisure. For exam ple, M ichael demands respect w ith  his presence. He 

already considers his tim e to be more valuable th a n  the tim e of some 

corporate m anagers who m ay wish to interview  him. He believes th a t 

he wiU a tta in  such professional sta tu re  th a t  he will be able to choose to 

work or play golf on any  given day.

Self-image After College

The p redom inan t self-image of life a fte r  college was th a t  of a 

leader. T aking  charge and  being in charge of e ith e r an  en trepreneuria l 

venture or a  m ajor organization is the general expectation. Those from
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educated fam ilies see leadership as the next n a tu ra l step in  life. They 

were brought up understand ing  th a t  college w as som ething you ju s t did; 

i t  was not debated. People who did not a ttend  college could not be 

successful in  Ufe. T his came directly from p aren ts  and  extended family 

members. O f the  college graduates more fathers th a n  m others had 

college degrees, and  of the  high school graduates m ore m others th an  

fathers graduated. Fam ihes tended to hve in closer proximity to the 

m other’s family. In  those cases, there  was a stronger influence by the 

m other’s family w hen the  m other did not have a  college degree. The 

college educated fa thers dem anded independence of the ir children. T hat 

is, the studen ts had  to find th e ir own way to pay  for college and hving 

expenses. The m others, both college educated and  non-college educated 

rem ained the n u rtu re rs . Most of these m others a t least attem pted to 

send the studen ts money a t  school, sometimes w ithout the  father’s 

knowledge. Those w ithout educated parents were seeking confirmation 

of self-worth. By obtain ing  a college degree, one could rise in  sta tus and 

become a leader in stead  of a  dependent follower.

Reason for College

All pa rtic ipan ts  of th is  study saw college as a  way to better 

them selves. The common behef is th a t  education is im portan t for 

personal, social, and  economic advancem ent. T here were no differences
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due to sex, environm ent, fam ily education, family income, o r any other 

variable. This concept is value driven from parents, extended families, 

and  the  church. W ithout exception they  consider college education as a 

step tow ard self-improvement.

Retirem ent Age and Personal Savings

Twenty years of work is all th a t they  expect to p u t in  before 

becoming independently w ealthy. This tw enty  year m yth  is  difficult to 

explain because none of the  influencers of these studen ts have been 

able to retire  after tw enty years of service. The idea seem s to be self 

generated, aided by peer group confirm ation. The expectation th a t they 

will re tire  a t age 45 w ith  over one m illion dollars in  asse ts does not 

reflect reality. They are subscribing to an  unreahstic  expectation 

w ithout exam ining typical accom phshm ents. The m ajority of the 

respondents see prom otions and raises a t a  ra te  not evident in  business 

practice. Where in itial prom otions from m anagem ent tra in ee  to 

m anager may occur in the  first year, the  average industry  a n n u a l sa lary  

ad justm ent is 1.5 - 3 percent, and  prom otions occur every five to seven 

years (U.S. Census Bureau, 1998). The studen ts in  th is  s tudy  see 

a th letes, movie and  TV personalities accum ulating g rea t w ealth  a t  early  

ages, and  have transferred  those accom plishm ents to th e ir  expectations 

of a  successful business career.
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Community

The s trong  bond betw een family and  com m unity is evidenced by 

the high regard  th ese  s tu d en ts  have for th e  people who were in fluen tia l 

in their bves. As th ey  grew up, the ir fam ilies depended on the  extended 

family and neighbors for safety, shelter, and  encouragem ent. W ithout 

exception, they  express an  obligation to pay  som eth ing  back for w h a t 

they feel they have gained. This, too, comes from  fam ily and church. 

When asked abou t th e ir  philanthropic roles a fte r  th e ir careers stabilize, 

none of the  responses included m onetary contributions. All of th e ir 

community re la tions a re  seen  through ou treach  and  planned activities. 

They will vo lun teer tim e an d  effort w henever called upon. Money, 

however, is w h a t they  e a rn  for them selves. The common behef is th a t  

they have w orked h a rd  to get where they are, re fe rring  to generations of 

oppression, and  w h a t they  e a rn  is their own.

Source of E xpectations

Before th e  in te rn sh ip  experiences and  exposure to guest lec turers 

from business a n d  industry , 12 of the s tu d en ts  expected s ta rting  

salaries to be a ro u n d  $100,000. This expectation  came from the few 

salaries they w ere aw are  of from m agazine a rtic les  about successful 

young people in  th e  m edia’s eye. After exposure to reality  through
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lecture and work experience, these  expectations were modified to reflect 

a  closer relation to rea lity . The expectations of promotions, ending 

salaries, accum ulated w ealth, and  re tirem ent age have not yet been 

modified, however. S tuden ts  seem  to be relying on hearsay  firom firiends 

and  the glitz of m agazines and TV to form the ir personal workplace 

expectations. The w ork ethic ta u g h t a t home, in  church, and  in  the 

classroom of “work h a rd  and  you will be rew arded,” works m uch slower 

th a n  these studen ts a re  w illing to contem plate. They have grown-up in  

an  instan t gratification society surrounded by fast food, fast service, fast 

technology, and  fas te r technological development. The concept of w ait is 

not appealing to them . I t  is conceivable th a t  they have tran sferred  the  

fast pace of life to fas t developm ent, promotion, and success in  the 

workplace.

Conclusions

Conclusions concerning the two research questions are as follows:

1. W hat kinds of post-baccalaureate employment expectations 

do Black business studen ts have a t an  HBCU?

Post-baccalaureate em ploym ent expectations cluster in  seven re la ted  

general topical areas: g raduate  degree as a  m eans for advancem ent, 

entrepreneurship  as a  goal, success in  term s of dollars, self-image, 

reason for college, re tirem en t and  accum ulated wealth, and  com m unity.
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Succinctly stated, th e  s tuden ts  expect to complete college, s ta r t  a t an  

unusually high salary , e a rn  general respect, have th e ir  MBA degrees 

paid  for by th e ir employers, accum ulate g rea t w ealth  and  move on to 

early retirem ent or a n  en trepreneuria l adventure. They believe they 

will be socially and financially  successful, provide leadership to the ir 

comm unities and re tire  w ealthy  a t an early  age. A lthough these 

expectations are u ltim ate ly  achievable, they  are  not consistent w ith  

empirical d a ta  provided by industry  and census reports. This does not 

fit the s ta tu s  a tta in m en t theory  of Blau & D uncan (1967) th a t  found 

th a t the socioeconomic level of the  father’s occupation w as positively 

related  to the career asp ira tion  of the student. The expected u ltim ate  

level of position, sa la ry  an d  accum ulated w ealth  did not vary am ong 

students regardless of the  fa thers’ occupations or levels of income, nor 

did the goal of en trepreneursh ip .

2. W here do the  expectations of Black business studen ts a t  an  

HBCU originate?

Sources of the preceding expectations are less easily  clarified th an  

the  expectations them selves. I t  appears th a t sources include fam ily and 

home environm ent, firiends, th e  media, and  in te rnsh ips or professional 

contacts. I t is apparen t th a t  family m em bers have the  g rea test 

influence on choices s tu d en ts  m ake such as choosing to a tten d  college,
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which college to a ttend , what m ajor course of study  to choose, and  goals 

of en trepreneursh ip . Career expectations, however, are  more frequently  

influenced by friends and  the m edia. F riends are  influenced by the 

m edia, and  as peers, have trem endous influence on o ther students. T his 

m agnifies the influence created by the  m edia. Three figure sa laries in  

the  first th ree  years, retirem ent a t age 45, and  several miUion dollars in  

personal assets an d  investm ents is the  m essage these students seem  to 

have received from popular magazines, TV program s, and movies. T h is 

would lead one to  beheve, based on the  p artic ip an ts  of th is research, 

th a t  the em ploym ent expectations and  th e ir  sources are  based on th e  

culture of the  race, th e  generation of th is  group, and/ or perhaps the 

region where the  university  is located.

Im phcations

The resu lts  of th is  study m ay contribute to the  development of a 

grounded theory of Black business s tu d en ts’ post-baccalaureate 

em ploym ent expectations based on the  following tenan ts:

1. H igher education is the way to improve one’s curren t economic 

condition. B lack business s tuden ts  a t  an  HBCU see higher 

education as  the way to improve th e ir  cu rren t economic condition. 

Personal an d  environm ental factors seem  to be relevant to the  

form ulation of these  Black s tu d en ts’ em ploym ent expectations.
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E ducation  as a  m eans to personal, social, and economic 

advancem ent is a  concept shared  by a ll socioeconomic backgrounds. 

The value of self-improvement is d riven  by families, ex tended 

fam ilies and  the  church. The observation  th a t older friends and  

fam ily m em bers w ithout education h ad  to work hard  th e ir  en tire  

lives and  have little  to show for it, th en , a  college degree should  

allow a n  indiv idual to receive g rea te r rew ards a t  a  m uch fas te r 

pace. W hen “local” role models upon which to base th e ir 

expectations are  not available, s tu d e n ts  tu rn  to the  m ass m edia  for 

th e ir  vision of anticipated success. The image of w ealth  depicted 

th ro u g h  m agazines, movies, TV, an d  ta lk  shows becomes th e ir  

vision of w ork place reahty.

2. H igher education is the m eans to improve one’s s ta tu s  an d  level 

of respect in  one’s community. B lack business studen ts see h igher 

education  as the  method to improve th e ir  sta tus and  level of 

respect in  th e ir  communities. The im age of being a  successful 

business person brings credibility a n d  recognition to th e ir  academ ic 

an d  professional accomplishments. Confirm ation of self-w orth is 

ob tained  th rough  the  community’s perception of th e ir 

achievem ents. M any generations o f B lack Am ericans lost
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opportunities, therefor, it is im portan t for these studen ts to become 

and  be seen as leaders.

3. Acquisition of an  advanced degree is the means to quickly acquire 

high m anagem ent positions in  the  business environm ent. Black 

business students see th e  acquisition of an  advanced degree as the  

m eans to quickly secure h igh m anagem ent positions in  the  

business environm ent. Leadership opportunities and  accum ulated 

w ealth  seem to be achievable only through higher education and  

advanced degrees. H igher education is recognized as a  stepping 

stone for corporate advancem ent. The perception of rap id  

advancem ent and accum ulated w ealth  is depicted by the m ass 

m edia and  readily accepted as represen ting  the rew ards of a college 

graduate.

4. Personal success is equal to accum ulated wealth. Black business 

studen ts  see accum ulated w ealth  as personal success. E arn ing  

power is directly re la ted  to prestige and respect. Pride in  one's self 

and  the  perception by others, is obtained through accum ulated 

w ealth . The accum ulation of m onetary w ealth enables one to work 

flexible hours, purchase luxury item s, travel a t whim, and  gam er 

respect &om others.
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Theory

Grounded theory em erging from th is  inquiry suggest th a t B lack 

college students a t H istorically Black Colleges develop some im portan t, 

bu t unrealistic  expectations. The expectations revealed in the 

interview s appear to be explained by several facts. Speculation based 

on the inform ation available is as follows:

1. Post-baccalaureate expectations of Black college studen ts a t 

HBCUs are exaggerated versions of commonly held beliefs about 

the  benefits of a  college education. T hat is, a  college education, a n d  

especially a graduate  education, increases one’s income potential.

In  tu rn , income is associated w ith  a  varie ty  of other conditions such  

as personal success an d  image, career development, and  even tual 

retirem ent.

2. The post-baccalaureate expectations held by Black college 

studen ts a t HBCUs appear to be founded on a  variety of social 

communication phenom ena such as culture, family, environm ent, 

and  popular forms of m edia. Black p aren ts’ difficult choices and 

perceptions of racial struggles become p a rt of the lives of their 

children (Feagin, Vera, and  Im ani, 1996). The white-norm ed 

spaces of business and  industry  are more th an  demographically 

white; they are w hite in  th e ir basic cu ltu ra l components. The
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challenge, then , is to offer an explanation  for the  “exaggerated” or 

unrealis tic  aspects of the  students’ expectations. The theoretical 

explanations m ay reside in the  in terac tion  of sociological theory 

concerning m inority  expectations and  trad itio n a l communication 

theory.

Recommendations for F u rth e r  Study 

A lthough th is  research  was successful in  d eterm in in g the work 

place expectations o f B lack business s tuden ts  on a  Black campus, and 

the origins of those expectations, several follow on stud ies are 

recommended. T he resu lts  could be fu rther su b s tan tia ted  by 

duplicating th is  s tu d y  on o ther HBCU cam puses. Com paring these 

results w ith  o ther HBCUs would allow us to see if  resu lts  would be 

sim ilar in  o ther s im ila r environm ents, or if each in stitu tio n  has a 

unique m akeup of business students w ith  vary ing  degrees of 

expectations. The m ajority  of the studen ts in  th is  study  participated in  

in tegrated  high schools. A larger sam ple from m ultip le HBCUs, the 

population of each HBCU traditionally  being  very sm all, to include an  

equal rep resen ta tion  of form er in tegrated  schooling and  predom inantly 

minority schooling, m ay provide additional cu ltu ra l inform ation 

pertain ing  to th e  source of employment expectations. If  th is  is 

determ ined to be a  cu ltu ra l phenomena, p rep ara tio n  for the  realities of
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employm ent could begin much ea rlie r in  the  students’ academ ic careers. 

Planned and  more hrequent in teraction  betw een students and  Black 

business professionals, beginning w ith  recent college graduates, may 

help to foster more rea listic  expectations of the workplace.

A nother study to be pursued  would be to compare these 

conclusions to both B lack and  W hite s tuden ts  on in tegrated  cam puses. 

This would bring in  m any more variab les to compare, bu t m ay 

determ ine w hether these  resu lts a re  cu ltu ra l or generational. 

D eterm ining w hether post-baccalaureate employment expectations are 

cultural is necessary to develop a  com prehensive plan for bringing 

m inority studen t expectations closer to reality . If the identified factors 

are sim ilar for all races, th en  a m ore general approach can be taken. If  

the resu lts show a  difference by race, th en  more specialized approaches 

m ust be established. I f  a  new study determ ines th a t the generation as a 

whole has sim ilar unrealistic  expectations coming fiom sim ilar sources, 

then we m ay find a  na tional level phenom ena th a t can be addressed.

The last recommendation would be to engage in a longitudinal study 

beginning with first year Black college students to determine when their 

expectations are modified throughout their academic and professional careers.

Once these points have been identified it may be possible to augment an 

individual’s experience with exposure to additional education, reading lists.
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national conferences and chat groups to better prepare for the next set o f 

professional challenges.
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Appendix A 

Self Report Data Sheet

Section A: General Characteristics

1. Sex______  2. Age  3. Marital Status

4. Number of Children 5. State of Birth

6. Highest level of education o f mother____________  7. of father

8. Income range for household in which you were raised $_________

9. Family structure in which you were raised___________________

Section B: Classification

10. Classification: (Circle one) Junior Senior

11. Are you a resident student or non-resident student

12. Do you reside in campus housing? Yes  N o ____

13. How many credit hours are you carrying?______

14. What is your major field?______________

15. What degree is your ultimate goal? (Circle one)
Bachelor’s Master’s Doctorate Law Medicine

16. What is your current grade point average?_______
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Section C: Sources of Income

17. What is the principle source of income for your college expenses?
 a. Aid from Parents
_______ b. Scholarships and Grants
 c. Student Loans
_______ d. Other sources (please explain)

18. Type of employment of senior male member of household where you were 
raised______________________________

19. Type of employment of senior female member of household where you were 
raised______________________________

Section D: Enrollment

20. Did you enroll in this institution immediately after graduation from high 
school?  yes  no

21. If you were delayed in beginning your college education please indicate the 
reason(s) that caused the delay:

 a. uninterested at the time
 b. needed to support family
 c. got married
 d. maternal (raising children)
 e. other (please explain)___________________________

22. Are you a transfer student?  yes  no

23. If you are a transfer student, did you transfer to this institution:
 a. from a predominantly white institution?
 b. from a predominantly black institution?
 c. from a community college?

24. Have you served your internship yet? yes  no
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Appendix B

Interview Guide

FACTORS AFFECTING ATTENDANCE

1. Why did you decide to attend college?

2. Who influenced you most to attend college?

3. Why did you decide to attend this institution?

4. Who influenced you most to attend this school?

5. Explain any concerns you may have had about enrolling here?

6. Why did you decide to major in Business?

7. Describe your comfort level with the decisions you have made concerning your 
education choices.

EXPERIENCE PRIOR TO COLLEGE

7. Describe your high school; its location, academics, activities, students, faculty, 
and counselors.

8. Describe the neighborhood in which you were raised.

9. Describe places you have visited outside of your home state.

NON ACADEMIC EXPERIENCE

10. What kinds of non-academic campus activities do you participate in?

11. How important are social skills in the workplace?

12. Who has been a significant role model in your life?
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CAREER ASPIRATIONS

13. What do you think your first job will be?
Why?

14. What do you think your starting salary will be?
Why?

15. Describe your career goals at the following times:
1 year after graduation 
5 years after graduation 
At the end of your career?

16. What level of responsibility do you expect to reach - What level is your goal?

17. How often do you think you will receive promotions?

18. How often do you think you will receive a pay raise? How much will it be?

19. How long do you think you will work for the same company?

20. How old do you think you will be when you retire? What will your salary be 
then?

21. How much money will you have in savings when you retire?

22. Do you think you will have a secretary?
What will her/his responsibilities be?

21. When will you buy your first house?
How much will it cost?

22. What kind of car do you drive?

23. What will you be driving five years from now?

24. What do you think is the source of your career expectations?
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Based on Personal Data Sheet

25. Why do you want an advanced degree in  ?

26. Where was your internship?

27. What have you learned from your internship experience?
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Appendix C

Second Interview Guide

GRADUATE EDUCATION

1. Does anyone in your family have a graduate degree?

2. Who, if anyone, has encouraged you to seek a graduate degree?

3. What do you think you will gain from a graduate degree?

4. How will you pay for a graduate degree?

5. Will you attend another HBCU for graduate school or will you select an 

integrated school? Why?

ENTREPRENEURSHIP

1. Has anyone in your family owned their own business?

2. What influence, negative or positive, has this had on you?

3. Why do you want/not want to own your own business?

4. What revenue must you generate to feel that you are successful? 

EXTERNAL INFLUENCES

1. What TV shows do you watch regularly? Why?

2. What magazines do you read regularly? Why?

3. What kinds of books do you enjoy reading? Why?

4. When you go out with fnends, what kinds of activities do you prefer? Why?
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5. Aside from immediate family members, who has had the greatest influence on 

your academic decisions and career expectations? Why?

6. What role, if any, has the church played in your life?

SUCCESS

1. What does success mean to you?

2. How do you plan to achieve it?

3. How is your vision of success the same or different from that of your family’s, 

friends’, and neighbors’?

4. Where has your vision of the work place, your career progression and earnings 

come from?
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