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AN INVESTIGATION AND ANALYSIS OP
SELECTED TEACHER EDUCATION PROGRAMS IN OKLAHOMA

CHAPTER I

THE PROBLEM

Introduction

Public education is a matter of great concern in the
United States, The kind of education our young people should
receive has, however, been strenuously debated for decades,
Since teachers gulde education of the young teacher education
is almost as controversial as public education,

In the early 1960°'s, the gulding principal for educa-
tion was excellence for all.1 This ldea, however, was not
new, "It has been espoused by educators for most of the cen-
tury," Mlller pointed out, "but the gap between the ideal
situation, and existing practices remains wide."2 To change
this situation, improvements had to be made, Some of them,
as Combs observed, "can be brought about by spending more

money, by building better schools, by introducing new courses

ljohn W, Gardner, Excellence (New York: Harper and
Row, 1961), p. 77.

2Richard I. Miller, Education in a Changing Societ
(N. E, A,s Project on Instructional Program og the Public
Schools, 1963), p. 12,
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of study, new standards, or new equlpment.”3 These things,
of course, were essential, but the really important changes
would come about as teachers changed. Koerner insisted that:

The signs and portents of mliseducation in the
United States are a tired though timeless topic, . »
The catalogue of complaint i1s long. How much Jjustice
it contains is the heart of the educational debate,
Anyone who believes, as I do, that the complaints are
just 1s inevitably led to consider the education of
teachers; for it is obvious that if their preparation
1s faulty changes must be made in the education of

teachers before anz substantive ones can be hoped for
in public schools,

McMurrin, former United States Commissioner of Educa-
tion, commented on contemporary teacher education:

The blunt fact 1s that many of our teachers are
not properly qualified to handle the responsibility
vwe have placed on them, This 1s our basic educa-
tional problem, Many of our teachers, for instance,
lack native talent for teaching, It 1s a natlional
scandal, moreover, that large numbers of them are
inadequately prepared in the subject matter that
they teach, as well as in the elements of a genu-
inely liberal education, This is, in my view, the
ma Jor weakness of American education,

In teacher education, the need for change seemed to
be the order of the day., Teacher education, Conant stated,
"is a rapidly advancing field in which new patterns of organ-
1zing instruction are constantly being developed, and in

which there is desperate need to innovate and experiment on

3Arthur W, Combs, The Professional Education of
feacherss A Perceptual View of the preparation (Boston:
Allyn and Bacon, Inc., 19065), D V.

uJames D, Koerner, The Miseducation of American

Teachers (Boston: Houghton Mifflin Company, 1963), PP. 2-3.

[

5Ster11ng M. McMurrin, Ladles' Home Journal (March,
1962), p. 6.
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individual campuses."6 Bruner, in his Process of Education,7

managed to capture the attention of many practlicing schoolmen
while public concerns about public educatlion, stemming from
Sputnik, and the writings of Rlclkover, Conant, and others,
helped support growing critics of elementary and secondary ed-
ucation, There will undoubtedly be even more controversy in
the future as schools and teacher educatlion institutions strug-
gls with the long-term issues of what should be taught, who
should be taught, and how should it be taught.

Recently, Horton pointed out that "a four-year under-
graduate bachelor's degree curriculum is no longer adequate
or relevant for the preparation of teachers."8 Thus, a new
approach to education for the teaching profession, involving
a longer period of time and implying a need for more rele-
vance was suggested.

Many others have agreed teacher education has often
been viewed as a broadly based system of organlzed activities
designed to produce educators who could contribute to bullding
educational programs which could meet the needs of students in

the rapidly changing society., A need, without doubt exists at

6James B, Conant, "Teacher Certification: The Re=-
stricted State-Approved Program Approach," A Decade of Thought
on Teacher Educations The Charles E, Hunt Lectures (The

Amerifan Assoclation of Colleges for Teacher Education, 1969),
p. L1144,

?Jerome Bruner, Process of Education (Cambridges Har-
vard University Press, 1960),

8Lowell Horton, "Teacher Educations By Design or
Crisis?" The Journal of Teacher Education Vol. XXII, No, 3
(Fall, 1971), p. 265,
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this time, to re-examine existing practices and programs of
teacher education 1n order to determine if they have, indeed,
lagged far behind the requirements of a rapidly changing
soclety, how much change has been made in these programs

recently and how significant have these changes been,

Statement of the Problem

The problem of this investigation was to discover
existing practices in Oklahoma teacher education programs,
and to i1dentify and analyze changes which have been made in
these programs over the past fourteen years, More specifi-
cally, it was intended to:

1. Ascertain the oplnions of directors of teacher
education programs regarding changes and improvements made in
their total teacher education programs,

2, Discover the opinions of the chalirpersons of
selected certificate programs regarding changes and improve-
ments made in theilr total teacher education programs and in
their specific certificate programs.

3., Discover existing and emerging practices and
possible significant directions in the preparation of pro-

fessional teachers for our public schools,

Limitations of the Study

In order to make this investigation defensible, cer-
tain 1limitations were established:
1. The 1list of colleges and universities selected

for study was limited to fifteen in the State of Oklahoma
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which had undergraduate teacher educatlon programs for the
preparation of both elementary and secondary school teachers
in 1960,

2, The professionals involved in the study were
directors of teacher educatlon programs, and the chalrpersons
of the (a) English Language Arts, (b) Mathematics, (c) Science,
(d) Social Studies, and (e) Elementary Education Certificate
Programs, They were all employed during the 1973-74 academic
year,

3. Programs analyzed were only those existing in the

schools from 1960-74,

Definition of Terms

Teachers An individual who was a college graduate
and was certified by State authority to teach students in a

classroom in the State of Oklahoma,

Chairperson: An individual chiefly responsible for

providing leadership for a specific teaching certificate pro-
gram in a college or university involved in this study.

Director of Teacher Education Program:s An individual

chiefly responsible for providing leadership for the teacher

education programs in a college or university.,

General Education: Courses and experiences designed
to insure breadth and depth of intellectual experience and to
provide a background of knowledge and understanding of these
areas of learning, which should be the common possession of

prospective teachers,
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Specialization: Courses and/or studies in one or

more subject fields designed to provide specific background
for a prospective teacher to teach the speclalty effectively
to students.

Professional Educatlons Courses or experiences pro=-

vided or taught by the department or college of education
related directly to the theory and practice of teaching,

Teacher Education Program: A program designed to

prepare the prospective teacher for a specific professional
assignment or position in the schools of Oklahoma,

An "Approved-Program Approach” to Certification:

This meant that a prospective teacher must successfully com-
plete a program for the preparation of a teacher 1in a speci-
fic fleld or area approved by the State Board of Education of
Oklahoma after recommendation by the college or universlty
for the type or kind of certificate sought,

Competency-Based Teacher Education Program: A pro-
gram desilgned with specific objectives and specific proce-
dures for assessing the degree to which the competencies have

been accomplished by a prospective teacher,

Procedures

The descriptive-survey method of research was used in
this study. The procedures of the study were as follows:

1. A survey of the related literature and research
in the area of teacher education was conducted.,

2, A study was conducted of the policies of the Ok-
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lahoma State Department of Education and the Oklahoma State
Commission on Teacher Education and Professional Standards
regarding procedures following in the visitation and approval
in the teacher education institutions of the State of Okla-
homa,

3. An examination was conducted of the catalogues for
the various teacher certificate programs in the fifteen teacher
educational institutions,

4, A careful examination of the teacher education
programs approved by the Oklahoma State Commission on Teacher
Education and Professional Standards over the past fourteen
Years was undertaken,

5. A questionnalre was developed to obtalin informa-
tion from selected persons having leadership responsibillities
in the fifteen teacher education programs identified in the
study. The questionnalre was designed to identify changes
and improvements made in these programs since 1960,

6. A questionnaire was developed to obtain informa-
tion from the chairpersons of selected certificate programs
in the fifteen teacher education institutions identified in
this study. The questionnaire was also designed to identify
changes and improvements made in their total teacher educa-

tion programs and in their speciflic certificate programs,

The Sample of Institutions and
Teacher Education Personnel

Fifteen colleges and universities in the State of

Oklahoma were included in the investigation because they were
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the institutions with approved programs of teacher education
in 1960, The 1ist of colleges and universities included in
this study are listed in Appendix A,

In order to obtain 1nfofmation necessary to the study,
the directors of teacher education programs and the chair-
persons of the five selected certificate programs in the fif-
teen college and universities were selected to be involved
in the study. Fifteen directors of teacher education pro-
grams and seventy-five chairpersons of selected certificate
programs, a total of ninety, were included in the study and
constituted the sample, The names of faculty members who
served as chalrpersons of the selected certificate programs
were obtained from the directors of teacher education pro-

grams of the fifteen teacher education institutions.

Development of the Instrument

The questionnaires were developed 1in accordance with
procedures as outlined by Rumme19 and by utilizing criteria
established by Mouly10 for the gathering of information which
would be both valid and reliable,

Many researchers contend that the length and the type
of items on the gquestionnaire has a definlte effect on the

outcome of studies which use the questionnalre as a method of

9J. Francis Rummel, An Introduction to Research in
Education (New York: Harper and Row, Publishers, 1958),
ppo 123-1 2? .

10George J. Mouly, The Science of Educational Research
(New York:s American Book Company, 1963), P. 263.




9
obtaining data, A survey of the literature revealed that
questionnaires of from three to seven pages would be the
most desirable length, The questionnalre used in this study
was six pages in length, and it also included a cover letter
which explained the purpose of the study. The questionnaires
considered nine aspects of teacher education effort as fol-
lows:

l. General information.

2. Selectlve admission and retention,

3. The general education area,

4, The specialization area,

5. Professional education excluding laboratory

experiences,

6, Laboratory experiences,

7. Organization and administration of the teacher

education program,

8. Physical facilities,

9. Strengths and weaknesses of the teacher education

programs,

The questionnalre mailed to directors of teacher ed-
ucation programs consisted of thirty-six items of which seven
were open-end questions, The questionnaire mailed to the
chalirpersons of selected certificate programs consisted of
thirty-elght items of which eight were open-end questions,

The questlionnaires were submitted to a panel of ten
Judges for analysis and suggestions with regard to format,

language usage, approprilateness for the study, and for clar-
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ity of meaning. The panel of Jjudges consisted of recognized
professional teacher education experts in order to provide
validity for the questionnaires, After incorporation of their
suggestions, the questionnaires were then printed and mailed
to the ninety professionals,

The Division of Certification and Teacher Education
of the State Department of Education, headed by Mr, Carpenter
agreed at the outset to collaborate in the study and a letter

from Mr, Carpenter accompanied the questionnailre,

Treatment of Data

1. Data collected from the teacher education pro-
gramns approved by the Oklahoma State Commission on Teacher
Education and Professional Standards over the past fourteen
years was tabulated and analyzed, These fourteen years were
divided into three periods: the first five years, the second
five years, and the last four years,

2, Tabulation, analysis, and interpretation of
questionnaire data:

a. The use of percentage for the closed-end
questions.

b, The use of frequency for the open-end
questions,

¢, Comparison of the opinlions between directors
of teacher education programs and the chair-
persons of selected certificate programs re-

garding changes and improvements made in their
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teacher education programs,

d. Indication of the degree of agreement between
directors of teacher education programs and
the chalirpersons of selected certificate pro-
grams regarding changes and improvements made
in their teacher educatlion programs,

e, Description of possible significant directions
and developlng practices in the preparation of

professional teachers for our public schools.

Organization of the Study

This study consists of five chapters., The first
chapter includes the introduction, which identifies the prob-
lem, background, scope of the study, procedures, and treat-
ment of data, The second chapter presents a review of the
selected literature and research related to the problem,

The third chapter presents a review of teacher edu-
cation in Oklahoma, The fourth chapter presents an analysis
and interpretation of data, The fifth and final chapter pro-
vides the summary, findings, conclusions, and recommendations

resulting fcrom the study.



CHAPTER II

REVIEW OF LITERATURE

Introduction

Teaching is considered a complex activity, and chal-
lenging teacher education, without doubt, is likely to be as
complex, Clarke stated that teacher education is even more

complex in nature because it "has a time sequence, 18 a pro-

cess, has a organization, is in a context, and
X}eachers complete their teacher
% which more than 5,000 were

s and universities in the
State ol teacher education programs in
1971.3 Si ear major responsibility for stu-
dent achievement and learning, it is the responsibility of
these teacher education institutions of the State of Oklahoma

to continually examine, evaluate, modify, and improve their

lS. C. Clarke, "Design for Programs of Teacher Educa-
tion," ed. by B, Othanel Smith, Research in Teacher Education:

A S¥mposium (Englewood Cliffs, N. J.s Prentice-Hell, Inc.,
s Po 200
2

Ibid.

30klahoma, Compilation of a Preliminary Survey of Stu-
dent Teaching in Oklanma (Oklahoma Citys Oklahoma 5%&59 De-

partment of Education, 1971), p. 1.

12



CHAPTER II

REVIEW OF LITERATURE

Introduction

Teaching 1s considered a complex activity, and chal-
lenging teacher education, without doubt, is likely to be as
complex, Clarke stated that teacher education 1s even more
complex in nature because 1t "has a time sequence, 1ls a pro-
cess, has a structure and organization, is in a context, and
so on,"!

A quarter of a million teachers complete tnelr teacher
education program each year.2 of which more than 5,000 were
prepared by the nineteen colleges and universities in the
State of Oklahoma which offered teacher education programs in
19?1.3 Since the teachers bear major responsibllity for stu-
dent achievement and learning, it 1s the responsibility of
these teacher education institutions of the State of Oklahoma

to continually examine, evaluate, modify, and improve their

lS. C. Clarke, "Design for Programs of Teacher Educa-
tion," ed., by B. Othanel Smith, Research in Teacher Education:
A Symposium (Englewood Cliffs, N, J.s Prentice-Hall, 1lnc.,
13717, b. 1

20,

2Ib1d,

3Oklahoma. Compilation of a Preliminary Survey of Stu-
dent Teaching in Oklahoma (Oklahoma City: Oklahoma State De-
partment of Education, 1971), p. 1.

12
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teacher education programs in order to provide quality educa-
tion to their prospective teachers, Desrite changes and
improvements in teacher education which have been made in the
past fourteen years, criticisms continue to be heard that more
must be done to improve the education enterprise at-large,
and the focal point for such improvement and progress must

rest with improved teacher education programs,

Related Research on Teacher Educatlon

Tr.e teacher education program has been the subject of
extensive research and study., Unfortunately, most of the
research has focused upon the teacher education program by
bits and pileces,

Vance'su study subjectively identiflied the ma jor
strengths and weakness of teacher educatlion in Oklahoma from
an analysis of the following phases of the evaluation program:

1. The self-evaluation reports of findings concerning

administration, organization, and operation of
institutions.

2, The reports of Findings and Recommendatlons of

the seventeen visiting committees on (a) admin-
istration, organization, and operation of insti-
tutions, and (b) recommendations for the approval
of certification programs,

Halfakerd contended that professional laboratory

uMerle Willlam Vance, "Evaluation of Teacher Education
Programs 1in the State of Oklahoma," (Unpublished Doctoral Dis-
sertation, College of Education, University of Oklahoma, 1955),

5Ph111p Halfaker, "Professional Experlence Provided
Prior to Student Teaching for Undergraduates in Secondary Ed-
ucation Teacher-gEducation Institutions,” (Unpublished Doctoral
Dizsﬁrtation, S3chool of Education, University of Indiana,
1962),
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experiences constitutes an essential part of the professional
education sequence for the preparation of prospective seconi-
ary school teachers, His study tried to determine the labora-
tory experiences provided for prospective scscondary school
teachers, prior to student teachling, in selected teacher edu-
cation institutions,

Russell6 studied what was being done by cooperating
and supervising teachers to orient student teachers to the
techniques of teacher-puplil planning during the student teach-
ing experience at the secondary school level, His study was
specifically designed to investigate the reasons glven for
the use of teacher-pupil planning in the student teaching ex-
perlence, the classroom situations conducive to teacner-pupll
planning, the methods employed in carrying out such planning,
and the criticisms and cautions regarding its use,

Hunnicutt's7 study was to determine whether an under-
standing of educational concepts in the flrst and last founda-
tion courses offered by the College of Educatlion could be
attained as well by students of high~and low- levels of

abllity, attitude, and social class identificatlion observing

6w11ma Irene Russell, "An Investigation of the Oppor-
tunities Provided for Teacher-Pupll Planning in the Student
Teaching Experience at the Secondary School Level," (Unpub-
lished Doctoral Dissertatlion, School of Educatlion, University
of Michigan, 1963).

7Harold Burton Hunnlcutt, "The Effect of Various Fac-
tors on Achievement of Students in the First and Last Founda-
tion Courses of Professional Educatlion Preparation at the
University of Oklahoma," (Unpublished Doctoral Dissertation,
College of Education, University of Oklahoma, 1963).
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explicitly prepared audlio-visual materlals as through direct
observation at the University school.

Mizer's8 study investigated the possible use of tape
recordings as a substitute for classroom observatlion when ob-
servations were impracticable or difficult to schedule, It
was also an attempt to determine the effectiveness of intro-
ducing significant portions of a classroom situation to classes
of preservice elementary teacher,

Schwart29 studied the possibllities for the imple-
mentation of the theme "Recognition of the Dignity and Worth
of the Individual” in the social studles curriculum of grades
one through six, and to develop a guidebook which would aid
teachers to accomplish this purpose,

011nton'slo study was concerned with present problems
encountered by one hundred beginning teachers in order to

formulate a foundation for improvement of the teacher educa-

8Orrin J, Mizer, "A Study of the Use of Tape Record-
ings As a Substitute for Classroom Observation in Teacher
Education,” (Unpublished Doctoral Dissertation, College of
Education, State University of Iowa, 1964),

9Shiela Frachman Schwartz, "A Guide to the Incorpor-
ation of the Theme 'Recognization of the Dignity and Worth of
the Individual'in the Elementary Social Studies Curriculum,”
(Unpublished Doctoral Dissertation, Sechool of Education,
New York University, 1964).

1OThomas Allen Clinton, "Beginning Teachers' Problems:
A Study of Problems Encountered by One Hundred Graduates of
East Texas State University and the Functional Relationship
Between These Problems and the Teacher Education Program,"
(Unpublished Doctoral Dissertation, College of Education,
East Texas State University, 1965),
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tion program at East Texas State University.

Membrino's11

study was to document the history and
growth of the Massachusetts State Colleges through legislation
a practice from 1839 to 1965, His study was limited to the
areas of curriculum, term of study, admission, and govern-
ment of the schools and how they evolved to their present
form,

Harrison's12

study was to determine the educational
attitudes of secondary and elementary education ma jors, their
general supervisors, and their cooperating teachers as mea-

sured by Education Scale VI,

Hempstead13 lnvestigated the concept of the student
teaching internship option, as implemented on the Davis
Campus of the University of California. His inquiry considered
the theoretical formulation, anticedent development, pilot
studies, actual implementation, and inlitial assessment of

this curricula and structural technique in elementary teacher

education.

11George Edward Membrino, "A Study of the Development
of Teacher Education Institutions in Massachusetts,® (Unpub-
lished Doctoral Dissertation, School of Education, University
of Massachusetts, 1966),

12p1ton Harrison, Jr., "An Analysis of Attitude Modi-
ficatlons of Prospective Teachers Toward Education Before and
After a Sequence of Teacher Preparation Experiences,” (Unpub-
lished Doctoral Dissertation, College of Education, Univer-
sity of Oklahoma, 1967).

13Ronald Ross Hempstead, "The Option in Teacher Edu-
catlon," (Unpublished Doctoral Dissertation, School of Educa-
tion, University of California, Berkeley, 1968).
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14 tried to determine to what extent the Agsoci-

Vogt
ated Colleges of Central Kansas were producing desirable
teacher competencies as expressed by first-year teacher edu-
cation graduates and their principals in terms of the Cali-
fornia Definition of Teacher Competence. His study attempted
to (1) identify the professional competenclies of elementary
and secondary teachers who were graduated from the Assocla-
ted Colleges of Central Kansas in 1968 and were engaged 1in
their first year of teaching in the school year 1968-69 and
(2) to suggest some recommendations for the improvement of
the teacher education programs in the six colleges involved
in the study,

15

Butler's study presented an historilcal descriptive

study of the development of a unique urban teacher education
program,

16

Forest's “Explorations!" was one of sixteen alter-

native teacher programs implemented at the School of Educa-

1“John E. Vogt, "A Study of the Teaching Competenciles
of a Selected Group of Teacher Education Graduates from the
Assoclated Colleges of Central Kansas,” (Unpublished Doctoral
D;ssgrtation. College of Education, University of Oklahoma,
1970).

15Gera1d Butler, "A Case Study in Urban Teacher Edue
cation: The Center for Inner City Studies 1966-1971," (Un-
published Doctoral Dissertation, School of Education, Uni-
versity of Massachusetts, 1971).

16Jerfrey Goodman Forest, "Explorationl--An Alterna-
tive Teacher Preparation Program, Volume I: An Explanation
and Assessment of Exploration!” (Unpublished Doctoral Disser-
tatl?n. School of Education, University of Massachusetts,
1973).
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tion, University of Massachusetts at Amherst during the aca-
demic year 1971-72., These alternative programs arose 1in
response to the School of Education's decision to create a
series of viable alternative teacher education programs, It
focused only on the first year and was an explanation of the
"Exploration!” concept encompassing its background, rationale,
goals, implementation and its assessment., Included in his
account were much data from the students describing how they
saw "Exploration!" and assessing the meaningfulness of theilr
year in this progran,

Collins'l7 study tried to determine whether scores of
student teachers on instruments would measure personality
characteristics and interests, values, and occupational
interests changed significantly during the course of student
teaching. His second purpose, if change occurred, was to
ascertain in what characteristics significant change took
place, A third purpose was to ascertain which characteristics
of student teachers resembled those of superior teachers and
which resembled those of non-superior teachers,

Mosleyl8 did a study on undergraduate teacher education

programs in 1973, His study attempted to determine if there 1is

17Rhoda Powers Collins, "A Study of Preservice Teacher
Change During Student Teaching," (Unpublished Doctoral Disser-
tation, School of Education, Duke University, 1973).

18John D, Mosley, "An Analysis of Opinions of Under-
graduate Teacher-Preparatory Programs As Perceived By Certain
Selected School Related Groups,"” (Unpublished Doctoral Disser-
tation, College of Education, University of Oklahoma, 1973).
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a difference of opinion between and among the responses
reported by public school teachers, public school administra-
tors, members of local boards of education, and Oklahoma State
Department of Education personnel concerning the methods and
areas of emphasis in teacher education programs in Oklahoma‘'s
colleges and universities, More specifically, the purpose of
his study was to compare the discrepancy scores (the differ-
ence between the amount of emphasls being placed on a certain
area and the amount of emphasis that should be placed on the
area) reported by each of the four groups with regard to the
areas of teacher education programs,

Heneveld's19 study was an attempt to lead the college
community through changes in the teacher education program
by directing the analysis of the old teacher education program
and the planning and implementation of a new program at John-
son State College.

Carter'szo

study was intended to (1) rate in their
importance twenty-five objJectives which support new advance-
ments in industrial arts programs in the United States, (2)
determine the status of industrial arts in Oklahoma, (3) eval=-

uate the industrial arts programs in Oklahoma based on cri-

19Edward H. Heneveld, "Strategles for Improving Teacher
Education," (Unpublished Doctoral Dissertation, School of Edu-
cation, Harvard University, 1973).

20yirgil Lee Carter, "Status of the Industrial Arts
Programs in the State of Oklahoma in 1971-72 With Recommenda-
tions for Improvements," (Unpublished Doctoral Dissertation,
College of Education, University of Oklahoma, 1973).
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teria selected and subsequently chosen by industrial arts
teacher-educators, supervisors, and teachers, and (4) make
recommendations for improvement of industrial arts programs
in Oklahoma,

Brook'821

study developed a method of curriculum
improvement in art education through the identification and
documentation of the principal problems and professionally
related concern frequently encountered by art teachers in
both elementary and secondary public schools.

A comprehensive review of doctoral dissertations done
in the past fourteen years showed an essential void of liter-

ature about changes in overall teacher education programs,

Therefore, a study of this nature seemed desirable,

Demands for Change in Teacher Educatlon

The need for adequate teacher education programs
becomes increasingly pressing as school systems grow larger
and more complex, soclal problems more acute, and the know-
ledge explosion continues,

Creamer and Feld commented:

The past decade in the education system has been

one of pervasive and continuous turmoil at all levels,

In the elementary schools, it has been the parents who
have pressed for change: at the secondary level, it

21Rebecca Lynne Brooks, "A Problematic Approach to
Curriculum Improvement for Teacher Preparation in Art,"
(Unpublished Doctoral Dissertation, School of Education,
the University of Texas at Austin, 1974).
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has been both students and parents; and in the post-
secondary institutions, the students alone ., ., .22

Harold Howe II contended that:

I believe that the momentum for change 1is growing and
is all but irreversible, The forces demanding reform
are basically threes the students, the parents and
the leaders, Nelther parents nor students think that
the schools are doing a good Jjob, so far they have
directed protests toward the schools rather than the
department of education, But it 1s llkely that these
institutions willl soon be next, Teachers and admin-
istrators deplore their lack of preparation for the
problems that confront them, particularly in the

citles, and look to their educators for new and help-
ful resources,23

There 1s no doubt that most teacher educators feel
keenly theilr responsibility for helping their prospective
teachers make learning in the school relevant, challenging,
and lasting in the lives of chlldren and adolescents, Their
efforts were well described by Robb, when he stated that,
"Let us recognize with modesty what has been wrought: not a
perfect, or adequate, system of education--just the world's
best for the largest number of people," He went on to say,
however, ", . . not enough have we prepared our graduates
mentally, emotionally, or professionally to grapple wlth the

soclal 1l1lls which we ourselves often lament but leave to
w2l

other agencles,

22paniels Creamer and Barbara Feld, Some Innovations
in the Training of Educational Leaders (New Yorks The Con=
ference Board, IncCe., 1972), P» L.

23Harold Howe II, "Improving Teacher Education,"
ed, by Donald J. McCarty and Assoclates, New Perspectives
on Teacher Education (San Francisco: Jossey-Bass Publishers,
1973), D. 65,

2""Felix C. Robb, "Teacher: The Need and the Task,"
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Pointing out the significant weaknesses of teacher
education, Snider stated that:

Unfortunately, most teacher educatlion programs have
not been characterized by the presence of challenging
experiences deslgned to familiarize prospective teachers
with an understanding and knowledge of the ma jor areas
of conflict and tension in our society, Nor have these
programs dealt with the special assortment of problems
stemming from these conflict areas such as equal employ-
ment opportunity, the alleviation of poverty, religion
in the schools, the struggle for civil rights, the inte-
gration of studies and staff in the public schools; and
an understanding of the basic political, moral and eth- 2
ical value structure of the American democratic society, 5

A school can be no better than the quality of its
teachers, If most educators agree that teacher education
should make a difference in teacher quality, then, changes in
teacher education are imperative., And these changes should be
"logical and well conceived changes based upon the best we

know and in line with our evolving social needs."26

The Need for Change in Teacher Education

American education 1s in the opening phase of a masgsive
series of changes, "We are in the midst of tremendous changes
in education and we are on the verge of even greater ones,"”
Rivliin stated:s "Our schools and colleges are different from

what they were ten or fifteen years ago, and they will be even

Teacher Education: Issues and Innovations (The Yearbook of
1968 of the American Assoclation of Colleges for Teacher Ed-
ucation), p. 13.

25Glenn R. Snider, "The Equality Concept in Educa-
tion--Can It Be Achleved?" The Oklahoma Teacher, Vol, LI,
No. 3 (November, 196S), pp. 23, 43,

26D. D. Darland, "Teacher Education and Change," The
Journal of Teacher Education, Vol. XIV (March, 1963), pp. k-7,
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more different ten or fifteen years from today."27
But today 1t is becoming increasingly evident that
the next decade will bring changes totally unprecedented in
depth, breadth, and rapidity. Zlegler provided examples of
the rate at which new knowledge is being created:

1. Half of what a person learns 1s no longer valid
when he reaches middle age,

2, One-third of the items on the supermarket shelves
did not exist 10 years ago,

3. Half of the labor force earns its living in
industries which did not exist when the country
began,

4, Three-fourths of all the people employed by in-
dustry 12 years from now will be producing goods
that have not yet been conceived of,

5. More mathematics has been created since 1900

than during the entire preceding period of
recorded history,

6. Half of what a graduate engineer studies today
will be obsolete in 10 years, half of what he28
will need to know is not yet known by anycne,

It is this new dimension of change that must be faced.

"The program is geared to the notion that schools we see
before us today will not long be with us. Instead, new edu-
cational forms and methods that more adequately serve our

nation and the young people will be created."” Joyce stated

that, "Part of the rebirth will be by graduates of these very

27Harry N. Rivlin, "The Profession's Responsibility
of fEducational Changes," Changes in Teacher Education: An
Appralsal (NEA: National Commission on Teacher Education and
Professional Standards, 1963), p. 20,

28yarren L. Ziegler, Soclial and Technological Develop-
ments (Syracuse: Educational Policy Research Center, Syracuse
University, 1971).




24
teacher education programs we now seek to reform, for teacher
education, in a real sense, is the midwife of educational
change."29
Traditional teacher education is not likely to ade-
quately prepare prospective teachers for the schools of the

present and the future, McCarty reflected in hlis New Pros-

pectives on Teacher Education that "Our teacher education

offerings remained essentlally unchanged from 1940 through
1970, There have been tinkerings in title change of courses;
an hour added here, subtracted there , . ."30  And Stinnett
pointed out that "No amount of tinkeflng with the teacher-
education curriculum or reshuffling of courses and hours, as
important as these may appear, 1s likely to result in the
needed quality in teacher education."31

In summarizing the weaknesses and inadequacles of
programs in teacher education, let it suffice to say that we
have inherited a system of preparing teachers which may possi-
bly have been adequate in a simpler, less demanding era, but
which 1s clearly ilnadequate for the educational requirements
of the seventies and eightiles,

Traditionally, the departments or schools of education

2913ruce Joyce, "The Teacher Innovations A Program for
Preparing Educators,” ed, by Bruce Joyce and Marsha Well,
Preggratlgn for Reform in Teacher Education (Englewood Cliffs,
« Jot Prentice-Hall, Inc,, 1972), p. 4.

30

Donald J, McCarty and Assocliates, op cit., p. 140,

31T. M, Stinnett, Professional Problems of Teachers
(New Yorks The Macmillan Company, 19 y» P. %16,
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have endeavored to control the rate of change to what could
safely be managed with the material and human resources avall-
able at the time, In this way the transition has been orderly,
and effective continulity of function has been maintalned,
This strategy, however, 1s no longer open to them, The demands
for change are too great, Either they must expect chaos, or
their capacity for change must be increased, immediately and
drastically, over a broad front., Institutional change 1s made
exceedingly difficult by the fact that it must be accomplished
while the institution continues to provide traditional ser-
vices,

Teacher educatlion, "to be most useful to the students
whom teachers will ultimately serve, must prepare teachers
to facllitate learning in contexts very different from those
typically provided in a public school.,” Friedenberg went on
to say, "It must also prepare them to function in existing
schools in ways very different from those that schools now
expect."32
Andrews pointed out that "demands of the present and
portents of change in the future suggest the desirabllity of
exclusive rethinking and redevelopment of theory, content,
and experiences in the whole range of preservice and inservice

teacher education."33 The basic premise is that significant

32Edgar Z. Friedenberg, "Critique of Current Practice,”
Donald J, McCarty, op cit., p. 29,

3L, o. Andrews, "Challenges and Needed Developments
in Teacher Education,” ed, by Howard E, Bosley, Teacher Educa-
tion in Transition, Vol. II, Emerging Roles and Responsibilities
(Baltimore, Maryland: Multi-State Teacher Education Project,
1969), p. 310,
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changes must be made in teacher education and in the educa-
tional programs of the elementary and secondary schools to
effect the kind of improvement in education that is needed.
The single factor most important to the improvement of edu-
cation 1s improvement in the education of teachers,

Therefore, it is necessary to examine and analyze the
changes made in the past fourteen years in the past and pre-
sent teacher education programs in the State of Oklahoma in
order to see where we were and where we are and to develop
quality education which will contribute to the complex crea-

tion of an effective and competent prospective teacher,

Recent Developments in Teacher Educatlion

The typilcal pattern of teacher education in the nation
is a four-year program culminating in the award of a bacca-
laureate degree and a teaching certificate., There are about
1,200 colleges and universities in this nation educating pros-
pective teachers, but approximately 90 per cent prepare them
on the four-year basis.Bu

Due to the knowledge explosion and the demand for
effective and competent teachers, there never seems to be
enough time for everything. To alleviate the "time pressure,*
the teaching profession generally is coming to regard four
years of colleglate education as insufficient, and that the

’

profession should adopt five years as the minimum program of

3l’Jﬁ;mes C. Stone, Breakthrough in Teacher Education
(San Francisco: Jossey-Bass Publishers, 1968), p. 37.
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teacher education for prospective teachers, both elementary
and secondary. Beggs reported that:

e « o the major shift appears to be the assumption
that basic programs in teacher educatlion are essen-
tially of a flve~-year duration, While there cer-
tainly does not eliminate the baccalaureate degree

as a terminal point, nor does it necessarily require
five years for baslc certification, there seems to
be a general consensus that four years are not suf-
ficilent to completely round out the future teacher.35

Some New Experimental Programs

It 1s well known that the Ford Foundation has been
concerned with bringing about constructive innovations and
changes to improve programs in teacher education. 1In 1958,
speclial attention was paid by the Foundation to improving the
preparation of prospective teachers through the funding of a

speclal group of new experiments known as "Breakthrough Pro-

grams."36

The criteria for selection of colleges or universities
reported by Woodring were:

First, they were designed to prepare teachers not for
the self-contained classrooms of the past, but for
classrooms in which teachers are most likely to be
teaching in 1963 or 1964 to the year 2000, with un-
graded classes, teaching machines, educational tele-
vision, and team teaching with its flexible use of
time, space, and personnel,

Second, they were to be planned Jjointly by university
departments of education, representatives of academic

35W'alter K. Beggs, "The Proposed New Standards and
Evaluative Criteria for the Accredltation of Teacher Educa-
tion, " Teacher Education: Issues and Innovations (The 1968
Yearbook of the American Assoclation of College for Teacher
Education), p. 227.

36James C. Stone, op cit., p. 13.
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departments in the university, and public school
teachers and administrators,

Third, they were expected to incorporate changes in

the elementary and secondary schools as well as in

the colleges,

Fourth, a considerable amount of the responsibility

for teacher recruitment, teacher education, and the
introduction of the teacher to his profession was to

be accepted by the public school itself,

Fifth, they were to represent an effort to place
teacher education in the mainstream of higher education
by bringing academic professors and professors of edu-
cation together for joint planning and to create a
better articulation of elementary, secondary, and
higher education through the cooperative efforts of
college faculty members and teachers and administra-
tors from the public schools, ’

Sixth, they were to build upon earlier Ford-supported
programs by providing for (a) liberal education ex-
tending well beyond the sophomore year for all teachers,
(b) scholarly academic instruction at the graduate level
for all secondary teachers, (c) improved professional
courses or seminars in educational psychology and edu-
cational philosophy that are firmly grounded in their
parent disciplines and planned so as to avold duplica-
tion of content, and (d) an extended supervised intern-
ship during the post-baccalaureate period accomplished
by closely correlated professional seminars,

Finally, the prospective teacher was to get his initial
teaching experience as a junior member of a teaching
team,

Among the forty-three programs funded, twelve were for

five-year programs and fifth-year programs.38 The applicant
institutions and the programs offered are shown in Table 1.39
The Foundation recognized the limitatlion of what a

private foundation could expect to do in the improvement of

37Paul Woodring, "The Ford Foundation and Teacher Ed-
ucation," Teacher's College Record, Vol. LXII, No, 3 (Decem-
ber. 1960)' ppo 229-5;10

38James C. Stone, op cit., pp. 20-21.

391b1d., pp. 194-195, 67.
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TABLE 1

Five-Year and Flfth-Year Programs

Funded by the Ford Foundation

1958-62
College or Level of Grant Date
University Program Amount Awarded
New York University Elementary $ 350,000 6/25/58
Claremont Graduate School Elementary 425,000 5/30/59
Junior High
Senior High
University of Wisconsin Elementary 625,000 3/30/59
Junior High
Central Michigan University Elementary 750,000 6/29/59
Junior High
Senior High
Cornell University Junior High 808,550 6/29/59
University of Hawali Elementary 371,000 4/20/60
Junior High
Senior High
Cornell University Senior High 1,844,000 4/11/61
Syracuse University Senior High 1,844,000 4/11/61
University of Buffalo Junior High 1,844,000 4/11/61
Senlor High
University of Rochester Senior High 1,844,000 4/11/61
University of California Elementary 750,000 / 7/62
at Los Angeles Junior High
Senior High
George Washington Elementary 335,000 12/17/62

University
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the complex task of teacher education, However, its philoso-

phy was well expressed in the following statement:

e« « » & private foundatlion cannot expect to create
or to halt large trends in education . . . th] can,
however, select areas of contingency and, with good
timing, make its small efforts have large results,
It tries to study the power structure of the educa-

tional system, gauge the temper of the times, ap-
pralse the array of forces for and against any
particular change, and then throw its weight at the
right moment behind the most promising trends 1&
the hope of converting them into dominant ones, 0

Some of the distinctive results of the so-called

Breakthrough Programs were:

from

recrulting and selecting
on the assumption that
anyone can and should
teach

preparing teachers who
think teaching is talk-
ing, usually from "up
front” and "on high"

preparing teachers whose
learning 1s all finished

preparing teachers to be
self-contained, using only
themselves and books as
educational resources

preparing teachers for whole-
class instruction and product
learning (what and how)

uoDecade of Experiment
Advancement of Education, 1961

(New York:
), PP. 16‘170

%o

recrulting and selecting on
the assumption that like any
other professlion, the skillls
and competencles are not
possessed by everyone

preparing teachers who lis-
ten, who emphasize inquiry,
soclal sensitivity, and self-
direction, and who are
"around and about" the class-
room, Jjudging, guiding,
probing, encouraging

preparing teachers who are
lifelong learners

preparing teachers to be or-
ganizers of multiple teaching
resources, both human and
technological

preparing teachers for indi-
vidual and small group in-
struction and process learn-
ing (why and for whom)

The Fund for the
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the philosophy that a stu- flexible teaching arrange-
dent can't possibly know ments that emphasize a
something if he hasn't had a sequence of experiences
"course" in it rather than "course cover-

age," "term papers,” "final
examinations,"” "grades," and
“credlits"”

lecture-~centered and campus- laboratory-centered and
based professionasl education school-community-based pro-
fessional education

seeking one best teacher offering multiple pathways

education program to teaching, recognizing the
diverse needs of the profes-
sion and the varying back-
grounds and abilities of
those who wish to teach

experimenting and innovat- inventing strategies whereby

ing "on schedule” every members of the staff are con-

five or ten years tinuouslz encouraged to
innovate+l

Since traditional teacher-education programs "are
regarded by the academic world and the public as the weakest
1ink in American educati.on.""P2 the Foundation hoped that some
of the successful Breakthrough Programs could be provided as
models and used for further fruitful research and experimen-
tation,

The New Horizons Projects of the National Commission
on Teacher Education and Professional Standards proposed a
five-year preservice program of preparation as a prerequisite
to admission to practice. Stimmett reported that "Arizona
and California and the District of Columbia, in 1967, required

five years of colleglate preparation for high school teachers

ulJames C. Stone, op clt., pp. 175-176,
421b1d., front flap.,
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of academic subjec'c.“'3 The State of Ohio, in 1972, also
recommended that "teacher preparation be conducted in the
context of a five-year sequence of study and training.“un

While it is felt in many quarters that the preparation
for a prospective teacher should be a five-year program, it
is still a four-year program in the ma jority of American
colleges and universities. If the time is not available,
there 1s all the more reason for planning and individualizing
the four-year span to include only those competencliles, know-
ledge, behaviors, skills, and attitudes which will contribute
to the preparation of a competent and effective prospective

teacher,

Competency-Based Teacher Education Programs

During the past decade, more widespread and more force-
ful expressions of concern over the adequacy of teacher edu-
cation have been steadily voiced, The demand for more,
better, and relevant teacher education comes from all sides,
More recent and even more forceful is the demand for compe-
tence in the teaching force, Dissatisfaction with teacher
education programs and traditional methods of teacher prepar-
ation have come under attack precisely because they have not
appeared to work satisfactorily, especlally in the urban areas

of this nation,

IR
*3p, M. Stinnett, op cit., p. 434,

Ly
Ohlio, Reallties and Revolution in Teacher Education

(Commission on Public School Policles in Ohlo, 1972), P. 13.
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Time serving and credit accumulation will not alone
suffice, In the past, educators have tended to look directly
at academic records, on the dubious assumption that they pre-
dict competence in teaching. The result of this practice has
been uniformly disappointing.

Cohen and Hersh suggested that:

Past and present (teacher) education programs have
emphaslized evaluating what a teacher does (input),
without examining the consequences of that behavior
on student learning (output), This narrowness of
perspective may be due to inadequate evaluation de-
vices . . . The status quo in teacher-training in-
stitutions is represented by input factors, such as
number of courses taken, number of state requirements
fulfilled, and number of hours in a certain subject
matter areas, and by quasl-output, such as grading
systems based on hidden and often capricious criteria
of the individual professor, the normal curve with a
bullt-in competitlion and fallure componenﬁ and a
plethora of paper and pencll examination, 5

Among the many recently developed approaches to ime-

proving the programs in teacher education, competency-based
teacher education (CBTE) has become a growing concern in the
teacher education community, and has attracted a large number
of advocates within the past few years. It "has been spurred
on by increasing demands for accountabllity, relevance, and
cost-effective schooling.” Rosner and Kay recently reported
that, "Among the most important factors in the development of

the movement has been the technological readiness of the

uSStuart Cohen and Richard Hersh, "Mirror, Mirror on
the Wall, Am I the Best Teacher of Them Al11? There is No
Subgstitute for Competence." The Journal of Teacher Education
VOl, XXIII, No. 1 (Spring, 1972), p. 5.
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education communi.t:y."u'6

CBTE has been described as "one of the most influ-
entlal and important developments in the progressive effort
to advance the process of school:l.ng."b'7 Competency-based
programs employ a major concept of the teacher role and from
this concept specific knowledge, attitudes, skills, and
behaviors appear to be basic in performing this role, Pro-
grams recelving greatest attention, besides being competen-
cy-based, are systematic in character, They established
behaviors as objectives, provide preparation in comnection
with those objectives, and use the specified objectives as
criteria in assessing the student'’s progress toward teaching
competence,

In an attempt to assess participation in planning and
implementing the CBTE programs, a national survey was spon-
sored by the American Association of Colleges for Teacher
Education (AACTE) Committee on Performance Based Teacher
Education, In February, 1973, Schmeider reported that of the
seven hundred and eighty-three teacher preparation institu-
tions responding to the survey, one hundred and twenty-five

indicated that they presently had competency-based programs,

46BenJamin Rosen and Patricia M. Kay, "Will the Prom-

ise of CBTE be Fulfilled?" Phl Delta Kappan, Vol. LV, No, 5
(January, 197‘4‘)9 p. 290,

u7w1111am L, Smith, "Prolegomenon,"” Allen A, Schmeider,
Competency-Based Teacher Educations The State of the Scene
(Washington, D. C.: American Assoclation of Colleges for
Teacher Education and ERIC Clearinghouse on Teacher Education,
1973), p. vi.




35

Another three hundred and sixty-six stated that they were in
some developmental stage of planning to establish competency-
based programs, Only two hundred and twenty-elght indicated
that they were not then involved some way in CB'I‘E.48 It should
be noted that at that time only Texas and New York mandated
competency-based programs as the only certification route,

Wilson and Curtis also conducted a survey by a question-
naire circulated to the chief state school offlclials to as-
certain the extent to which each of the fifty states had man-
dated or encouraged competency-based programs for teacher
preparation, and one other state, Tennessee, had mandated
competency-based programs for the preparation of school admrin-
istrators but not i;eachers.u9 The states which had mandated
competency-based programs by 1973 are shown in Table 2.50

Investigators went on to report that:

A number of other states are contemplating mandated
programs., Among them are Illinois, Loulsiana, Maryland,
Nevada, New Mexico, Wisconsin, and Georgia. The Iowa
State Department of Public Instruction expects not to
mandate PBTE or PBAE, but will encourage the develop-
ment of such programs. Malne and Arizona may mandate
programs in the near future, Arizona indicated that
1ts state board of education mandate would cover only
recertification of administrators and teachers, Nebraska
indicated that performance statements for each teaching
specialization are presently required,

Oklahoma indicated that in teacher programs a small

481bid., pp. 32-48

4
9A1fred P, Wilson and William W, Curtis, "The States

Mandated Performance-Based Teacher Education,” Phi Delta Kap-
pan, Vol, LV, No., 1 (October, 1973), p. 76.

501p14,



TABLE 2

Report of Mandated CBTE Programs for Administrators

and Teacher Preparation Programs

Phase of
State How Mandated Responsible Effective Preparation
Agency Date Affected
Alabama State Department of State Department of No Set Date Both Pre- and
Education Directive Education Inservice Program
California Commission for State Department of July 1, 1973 Preservice
Teacher Preparation Education Training
and Licensing
New York Regent Statewide State Department of By 1980 Preservice
Plan Education (tent,) Training
North Carolina State Department of State Department of Presently Preservice Tralning
Education Directive Education
Oregon State Department of State Department of By 1974 Both pre- and Inser-
Education Directive Education vice Program
Pennsylvania State Department of State Department No Date Set Preservice Training
Education Directive Education (Inservice will be
affected later)
South Dakota State Department of State Department of No Date Set Both Pre- and Inser-

Education Directive

Education

To be continued

vice Program



TABLE 2 (continued)

Phase of
State How Mandated Responsible Effective Preparation
Agency Date Affected
Tennessee State Department of State Department of Presently Inservice Program
Personnel Personnel (Administrators
only)
Texas State Board of State Department of Presently Preservice Training
Education Educatlion
Vermont State Board of State Department of Presently Both Pre- and Inser-
Education Local Education vice Progranm
Option
Washington State Department of State Department of Presently Both Pre- and Inser-

Education Directive

Education

Vvlice Program
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amount of CBTE was being developed by one university,
Montana indicated that one teacher preparatory insti-
tution there was developing a five-year plan for ad-
ministrator and teacher, Kentucky reported having had
CB and PB programs for many years, Colorado felt
that parts of its administrator and teacher prepara-
tory programs were presently competency-~based and
Minnesota reported that rather than mandate a state
plan, groups in various fields are allowed to move at
whatever pace they wish,51

Teacher educators agree that one of the major obsta-
cles which impedes progress in the CBTE movement has been
identified as the problem of definition. Rosner and Kay

commented that:

that competency-based teacher education has come to

mean so many things to so many different people 1s

probably the single most serious issue confronting

the competency~based movement at present, If this

issue 1s not resolved shortly, there will be more

and more institutions proclaiming that they are

offering competency-based programs while they are

actually proceeding in very different directlons.52

Elam pointed out that even the statement issued by the

Commission on PBTE of the AACTE had admitted that "no entirely
satisfactory description of PBTE has been framed to date."53
As Kliebard indicated, "Much has gone on under the rubric of
CBTE, but the key notion seems to be that identifilable behav-
iors, competencles, and characteristics of teaching, once

isolated, can form the basls of teacher educatlion and teaching

5l1big,
52Ben3am1n Rosner and Patricla M. Kay, op ecit., p. 291,
53Stanley Elam, Performance-Based Teacher Educations

What Is the State of the Art? (Washington, D. C.1 American
Assoclation of Colleges for Teacher Education, 1972), p. 1.
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w5l Therefore, a search for more precision in

certifilcation,
definition is imperative,

Other problems relating to various components of CBTE
programs are the ldentification and assessment of competencles,
utilization of faculty time, and the varlability of student
competence and pacing.55

Educators, all over the nation, are making efforts
to improve learning in the schools through the use of new and
lmaginative approaches that break down lockstep routes,
Henceforth, CBTE, if appropriately and wisely implemented,
has the potential as a viable alternative to bring about some
needed and desirable changes in teacher education,

Rosner and Kay suggested some promises of CBTE:

l. To improve the quality of instruction in the
natlion's schools as a consequence of improved
teacher education,

2., Teacher education ingstitutions will have the
demonstrable capacity of preparing knowledge-
able and skillful teachers in curricula whose
component parts have been tested for validity
against criteria of school effectiveness,

3. The development of stronger relationships be-
tween teacher educators, the public schools,
and the organized teaching profession.

4, Teacher education students are likely to ex-

press greater satisfaction with competency-
based teacher education programs,

5%Herbert M, Kliebard, "The Question in Teacher Edu-
cation,"” Donald J, McCarty and Assoclates, op cit., p. 15.

55paniel A, Kennedy, "Some Philosophical and Practi-
cal Prob%ems of PBTE," PBTE, Vol. II, No. 5 (November, 1973),
PP. 15=16,
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5. There will be widespread professional recogni-
tion of the hypothetical, tentative nature of
various teacher education curriculum elements,
professional consensus on the need to valldate
such elements (and the curriculum as a whole)
againgt criteria of school operations, and a
commitment to tool up for the necessary devel-
opment and research,

6. Accountability--gr at least the appearance of
accountatility,”

Smith submitted four conditions which he deemed as
very basic and important prior to the implementation of CBTE:

1. Appropriate legal framework of statutes, regu-
lations, and administrative policles must be
established,

2. Competencies must be specified in reasonable
terms,

3. Programs to successfully train candidates to
master be established.

4, Systems for monitoring and managing §9e mastery
of competencles must be implemented,

With regard to the process of designing a competency-
based program of initial teacher education, Lindsey stated

that 1t

e o« o requires specifying in advanced expected outcomes
in terms of competencles to he demonstrated by graduates
of the program, developing learning opportunities and
environments expected to facllitate students' progress
toward specified outcomes, and constructing and using
evaluating procedures and instruments directly relevant
to the stated competencles., In a well designed program,
the result of these steps 1s a system where feedback

568enjam1n Rosner and Patricla M. Kay, op cit,,

pp. 291-293,

575mmitt D. Smith, Performance-Based Teacher Education,
(Paper presented at the EPDA, B-2 Conference, Miamli, Florida,
September 28-29, 1970), p. 1.
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channels are busy conveying evidence on the functioning
and effect of the system,>

CBTE, though not a proved approach, appears to be the
most hopeful development in teacher education in the last
decade, It represents an approach of sufficient promise to
be nurtured, supported, and developed.

Rosner and Kay emphaslzed that:

Competency-based teacher education 1s not an end in
1tself, 1t 1s a process of moving from the present
ambiguous state of teacher education to a more clearly
articulated program of professional education, CBTE
1s a transitional model for establishing teacher edu-
catlon on a firm theoretical and empirical base ulti-
mately directed to the improved delivery of educational
services,

The key as to whether or not the promise of CBTE
willl be realized lies in the attitude and willingness
of the educational community to work toward a common
CBTE definition and to invest the necessary resources
in the time-consuming search for the knowledge which
will ultimately enable teachers to intervene effective-
ly in solving the instructional problems of the
schools. At the present time, there i1s no other equal-
1y plausible hypothesis.59

Research on English Language Arts Prograa
Language is an art of communication that is used by

people to exchange ldeas with other people, The primary
function of the public school in a democracy is to help sll
children and adolescents develop effective means of communi-

cation, If this can be accomplished, this nation will

58Margaret Lindsey, "Performance-Based Teacher Educa-
tion: Examination of a Slogan,"” The Journal of Teacher Edu-

59Benjam1n Rosner and Patricla M. Kay, op cit., p. 295,
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develop a more concerned and informed citizenry., Therefore,
teachers of English language arts in public schools are con-
tinuously seeking new approaches that will enable children
and adolescents to develop competence in communication skills,

The past several years have seen vigorous professional
attempts to improve the teaching of English and the prepara-
tion of prospectlive English teachers. Many of the approaches
that have been developed have not proved to be as frultful
as desired, However, some approaches have shown significant
impact on recent developments in the teaching of English and
the preparation of prospective teachers,

Project English, which had its start in 1961 under
ausplices of the U, S, Office of Education, was an effort to
improve English instruction at all academic levels, It in-
volved curriculum study centers at a number of colleges and
universitlies, with cooperation between professors and school
teachers; these projects tackled problems dealing with lin-
gulstics, reading, literature, composition, and spe111n3.6°
Now known as the English Program of the U, S, Office of Edu-
cation, these studles investigated communication problems
concerning culturally deprived students, delved into sentence
structure of gifted students, and appraised the practicability

of programmed learning in English instruction., 8Stress was

6OFrancis A, J. Iannl and Lols Josephs, "The Curricu=-
lum Research and Development Program of the U, S, Office of
Education: Project English, Project Social Studies and
Beyond"” ed. by Robert Heath, New Curricula (New York: Harper
and Row, 1964), pp. 161-212,
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also placed on inductive methods of teachling, encouraging
students to think in depth, and to appreciate llterary crafts-
manship.61
In 1965, the College Entrance Examination Board
recommended work in "rhetoric and composition above the fresh-
man 1eve1."62 Burrows suggested to elementary school teachers
the "experience of trying to write in order to analyze some
of thelr own reactlions in the composing process and regain
some measure of satisfaction in wrltlns."63
The Commisslon on the English Curriculum, National
Council of Teachers of English, also stated that:s
e o« o« in his college years the prospective (secondary)
teacher of English should attain a considerable amount
of understanding of how language works in connected
discourse, a high degree of skill in writing of vari-
ous types, and an ablllty to analyze the writing Oféu
others to discover their strengths for improvement,
The Commission went on to recommend that teachers study logic,

the utllity of different crganizational patterns, the values

61jonn I. Goodlad, The Changing School Curriculum
(New York: The Fund for the Advancement of Education, 1966),
pp' 72‘790

6ZCommlssion on English, College Entrance Examination
Bozr%. Freedom and Discipline in English (New York: the Board,
1965), p. 10. —=0E=82

63A1v1na Burrows, "Academic and Professional Tralning

in Composition,” A Source Book on English Institutes for Ele-
mentary Teachers (Champalgn, 1ll1inoiss National Council of
Teachers of EEE

llSh. 1965), P 52.

64National Councll of Teachers of English Commission
on the English Jurriculum, The Educatlon of Teachers of English
for American Schools and Colle es-(cﬁampalgn, Ii1linois: e
Council, 1963), p. 259.
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of different kinds of sentence structure, and ways of choosing
appropriate words and idioms, The Commission also recommanded
work in expository writing and in the evaluation of writing
for all prospectlive teachers in English,

On the preparation of elementary teachers, the Com-
mission observed that:

The elementary school teacher needs help in two

areas of writing, The first is well ordered, logil-
cal presentation of facts or ideas, involving criti-
cal thinking and organization., The second 1s per-
sonal and imaglinative writing.65

Above all, the Commission advocated a course in
advanced composition for s)1 teachers,

Another ma jor recent pronouncement about the prepara-
tion of elementary and secondary school teachers of English
left no doubt that a course or two of linguistlcs should be
included in theilr teacher education program,

In the late 1950's every z2ducator seemed aware of the
“new mathematic” and "new sclence” programs. Except for very
few speclailsts in English education, most of the educators
were almost unaware of new and important developments in the
teaching of the English language arts,

As expected, much of the impetus for change in English
instruction has come from the work of linguists, There was,
as a matter of fact, very little work dealing with the appli-

cation of linguistics to reading, and reading instruction

published prior to 1950, One linguist stated that "Linguistics

651b1d., p. 65.
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is hardly new, The influence it has had on reading instruc-
tion, however, dld not develop until the 1960°'s."66 The
production of such work has continued to accelerate slince
the mid-1960's,

Recently, lingulsts have reminded educators that
many teachers were unprepared to teach the language arts
successfully because of their inadequate background in
linguistics. Thls need has been pointed out with varying
degrees of forcefulness., For example, the chairman of a
high school English department put it:

. o« o« throw the word (linguistics) into any conversation
of English teachers and there follows a few moments of
embarrassed silence . . . then a free-for-all of bludge-
oning ignorance, No one knows wggt anyone else 1s talk-
ing about, but each has his say,
Another linguist pointed out that "Until recent years most
teachers had little or no knowledge of lingulstics as a means
of improving teaching in the mother tongue."68

Linguists have analyzed reading as a process of re-
constructing speech from written signs and signals and ob-
taining the same meaning from the two, For example, Friles

stated that:

One can "read"” insofar as he can respond to the
language signals represented by graphic shapes as

66Dolores Durkin, Phonetics, Lingulstics, and Readin
(New Yorks Columbla University, Teachers College Press, I§7§).

Pe 7o

67y1111am J. Reynolds, "Who's Afraid of Linguistics?”
English Journal, Vol., LV (September, 1966), p. 758.

68Harold G. Shane, Linguistlics and the Classroom
Teacher (N.E.A. Assoclation for Supervision and Currliculum
Development, NEA, 1967), p. 11,
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fully as he has learned to respond to the same language
signals68f his code represented by patterns of auditory
shapes,

The purpose of phonetics instruction is "to teach
children to figure out the identity of written words on the
basls of their spelling." Durkin stated, "Or, to put it
somewhat differently, phonics helps the child to use letter-
sound relationships to identify unfamiliar words."7°

Generally speaking, traditional teachers of grammar
and composition spent much time in analyzing and discussing
sentences, However, the modern linguists offer teachers a
new approach to be more natural in thelr use of the language,
The approach lingulsts offer 1s an open one based on the
language as it is spoken. There is an acceptance in this
approach of the many varlations from the standard code of
American English, for linguists feel that forced conformity
in language usage 1s not necessarily sound and may actually
be detrimental to the developmenf of a personal style of
writing.71 Therefore, principles of linguistics have been
suggested to be used as input into school language programs.72

If the teacher 1is tralned in phonetics, he 1s likely

69Charles C. Fries, Lingulstics and Reading (New York:
Holt, Rinehart and Wilson, Inc,, » Fo .

7oDolores Durkin, op cit., p. 1.

71John B, Carrol, "The Analysis of Reading Instruc-
tilon: Perspectives from Psychology and Lingulstics," Theories

of Learning and Instruction., Sixty-Third Yearbook of the
National Soclet or Study of Education ZChicagou University
of Chicago Press, 1963), Dp. 336-353,

72Kenneth S. Goodman, "Lingulistics in a Relevant Cur-
riculum,” Education, Vol. 89 (April-May, 1969), pp. 303-306,
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to do his job better. A knowledge of phonetics will enable
him to understand why chlldren or adolescents make mistakes,
Conversely, he will be able to deal with the physiological
aspects of speech or that thought causes analogical changes
to be made which are contrary to the history of the develop-
ment of language,

While linguists have contributed a silzeable body of
categorical knowledge about language that will provide
teachers with the structure and function of the system of
communication, many feel that it is becoming increasingly
clear that prospective teachers of the English language arts
program should be famillar wlth the scientific study of
language as a system of communication, The degree to which
this 1s central to improved programs of English language
arts in the publlc schools, however, 1s not yet clear,

Significant approaches to the teaching of the English
language arts now include ma jor emphasis on the learning out-
come of critical thinking and the acquisition of knowledge,
understanding, and appreclation of the contributions of
minority groups to American civilization including literature
and the other humanities., Emphasis on the affective areas of
learning and education including attitudes and behaviors
baslc to effectlve human relations are also receiving ma jor

attention.



CHAPTER III

TEACHER EDUCATION IN OKLAHOMA

Teacher education is closely related to teacher
certification, Therefore, teacher education cannot be dis-
cussed without mentioning teacher certification,

Teacher certification is a state function exercised
under the regulatory power of the State, In the State of
Oklahoma, this function is delegated to the State Board of
Education and administered through the State Department of
Education and the purpose of the certiflcation system 1s to
protect students against incompetent teachers, Article VI,
Sections 25-90, of the School Laws of Oklahoma, 1970, makes
it "mandatory that teachers be certified, that standards be
adopted by the State Board of Education for the qualifica-

tions of teachers, and that rules and regulations be formu-

lated for their certification in the interests of the public."73

There are at present nineteen institutions of higher

education in the State of Oklahoma approved by the State Board

of Educatlion to engage in the preparation of prospective

teachers, These nineteen institutions carry on three hundred

730k1ahoma. Teacher Education, Certification and Assign-

ment Handbook (Oklahoma Cltys State Department of Education,
1971), p. 111

L8
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and ninety-seven approved teacher education programs.7u
The Professional Standards Board, created by an act
of the State Legislature in 1969, serves in an advisory
capacity to the State Board of Education in matters of
teacher education and certification., The Board "1s charged
with such responsibilities as reviewing approved programs
of teacher education and of recommending new programs, re-
viewing current certificate and research designed to improve
teacher education."75 The purposes of the Board are "To
provide leadership in: The improvement of teacher educa-
tion in institutions of higher learning in Oklahoma and in
the improvement of standards for the certification of teachers
and other educational personnel in Oklahoma,"”®
The Professional Standards Board 1s composed of:
Two members from the Assoclation of School Administra-
tors; Seven from the Association of Classroom Teachers;
Six from the Assoclation of Higher Education; One fronm
Vocational and Technical Education; Three non-educators;
State Superintendent of Public Instruction; The Chan-
cellor of Higher Education; The Executive Secretary of
the Oklahoma Education Assoclation; The Director of
Teacher Education and Certlflcatlon% One Elementary
Principal; One Secondary Principal?
Recently, one school counselor and one school nurse

were added to the Board for a total membership of twenty-

seven,

1v1d., p. 3.

750klahoma, Professional Standards Board: Constitu-
tion, Article III,

760k1ahoma, Oklahoma Professional Standards Board (Okla-
homa City: State Department of Education), p. 2.

?71b1d., p. 3.
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Since 1947, the teaching profession, under the leader-

ship of t4e old Oklahoma Commission on Teacher Education and

Professional Standards (TEPS) achieved the following:

1,

2,

3.

9.

10,

Raised the minimum requirements for teachers
from 60 semester hours in 1947 to a Bachelor's
Degree in 1957,

Raised minimum standards of certification of
school counselors to completion of an approved
program, including the Master's Degree,

Improved standards for the certification of
school administrators to the completion of
approved program requiring 60 hours of work
beyond the Bachelor's Degree,

In 1967 initiated the professional certification
as the highest certificate granted, upon the com-
pletion of an approved program and the Master's
Degree, for both elementary and secondary
teachers.

Helped to rank Oklahoma as a leader in the nation
in percentage of teachers with degrees,

Teaching certificates issued only upon the com-
pletion of approved certificate program in
colleges and universities,

Improved the quality of programs in the colleges
and universities for the preparation of teachers,

Ninety-six per cent of all Oklahoma teachers cer-
tified in 1969 were graduates of institutions

accredited by the National Council for Accredita-
tion of Teachers,

Areas of teaching competenclies are specifically
shown on the credentials which are issued to the
practitioner,

Developed teacher education programs to provide
quality education for the preparation of teachers

to meet the specia% needs of all youth served by
Oklahoma schools,’

78Ibid., p. 5.



51
The Division of Teacher Education and Certification

of the State Department of Educatlion is charged with the
responsibility for implementing rules and regulations formu-
lated and approved by the State Board of Education, 1Its
duty 1is:

to furnish leadershlip in the development of high-quality

programs of teacher education in colleges and universi-

tles of Oklahoma, to aid in any manner posslble in the

coordination and continuous improvement of these pro-

gramg, and to assist the Professional Standards Board

in performing its delegated function as advisor to the

State Board of Education in matters gertaining to
teacher education and certification.’?

Most colleges and universities in the State of Okla-
homa preparing teachers are accredited by the National Coun-
cill for Accreditation of Teacher Education (NCATE), the
Oklahoma State Regents for Higher Education, the North Central
Assoclation of Colleges and Universities (NCA), and the
State Board of Education, The institutions of higher educa-
tion approved for teacher education by the Oklahoma State
Board of Education and other accreditating agencies are shown
in Table 3,80

The State of Oklahoma 1is one of the forty-two states
now using an "Approved-program approach" for teacher educa-
tion and certification. This process places major responsi-

bility upon the colleges and universities engaged in teacher

790k1ahoma, Teacher Education, Certification and
Assignment Handbook {Oklahoma Citys State Department of
Education, 1973), p. 111,

801bid., p. 2.
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TABLE 3
The Institutions of Higher Learning Approved for
Teacher Education by the Oklahoma State Board of

Education and Other Accrediting Agencles

Approved by Accredited
Institutions State Board NCA NCATE Regents
Bethany Nazarene College b b 4 - x
Cameron College X - - x
Central State University X X X X
Eagt Central State University X x x X
Langston University X x x X
Northeastern State University X X X X
Northwestern State University x x x x
Oklahoma Baptist University b x b 4 X
Oklahoma Christian College X x » X
Oklahoma City University X X - x
Oklahoma College of Liberal Arts x x x x
Oklahoma State University x x b < x
Oral Roberts University x - - X
Panhandle State University X x x x
Phillips University b 4 x x x
Southeastern State University x X x x
Southwestern State University b X b 4 x
The University of Oklahoma x x X x
The University of Tulsa X x x x

*Action Pending on NCATE
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education for developing and constantly improving quality of
programs in teacher education for prospective teachers,

Oklahoma used standards which were devised by the
Oklahoma Teacher Education and Professional Standards Come
mission which are described in Standards for State Approval
of Teacher Education, Circular, No. 351,

The process leading to approval of programs in
teacher education includes visiting the institutions and
evaluating thelr programs every five years by the Professional
Standards Board under authority vested in 1t by the Board of
Education,

The State Board of Education in the State of Oklahoma
issues five kinds of certificates: (1) elementary school
certificate (grades K-8), (2) elementary-secondary school
certificate (grades 1-12), (3) secondary school certificate
(grades 7-12), (4) professional school-service personal cer-
tificate, and (5) special certlflcate.81 There are four
classes of certificates issued by the State Board of Educa-
tion in Oklahoma, namely: (1) professional, (2) standard,
(3) provisional, and (4) temporary. The professional certif-
icate 1s issued for a term of vallidity of seven years, The
standard certificate 1s issued for a term of validity of five
years, Both the professional and standard certificates are

permanent certificates contingent upon proper renewals. The

8l1pid., pe 5b4.
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provisional certificate 1ls issued for a term of validity of
three years and the temporary certiflicate 1s issued for a
one-year period., Both the provisional and temporary certif-
icates are not renewable.82

The School Laws of Oklahoma require every one who 1is
employed as a teacher in the public schools of the State of
Oklahoma to hold a valid Oklahoma certificate and the issu-
ance of the certificate is based upon the completion of the
kind and class of certificate sought in an approved progran,
In order to complete a degree in education in the State of
Oklahoma, a minimum number of semester hours in the areas of
general education, specialization, and professional education
must be completed,

Minimum requirements for the institutional develop-
ment of all teacher certification programs are prescribed by
the State Board of Education and established as follows183

(1) Standard Elementary School Certificate:

A, General education.ssssesees¢50 semester hours
B, Professional education.....2l semester hours
C. Speclalized education,.....25 semester hours

(II) Standard Secondary School Certificate:

A, General educatioNicccescee 050 semester hours
B, Professional education.....2l1 semester hours
C. Specialilzed education

l. Engllish language arts,...32 semester hours

821b1d., pp. 54-55.

830xlahoma, Teacher Education, Certification and
Assignment Handbook, pp. 9-18,
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2., MathematicS.seesessssesss28 semester hours
3. SClencesssessscsssacsssss 36 semester hours
L, Social studieS.ecsssecssse36 semester hours

Requirements for preparation are not established as
certification rules and regulations, but as the minimum
requirements for teacher educatlion, Each college or univer-
sity has the responsibllity of establishing 1ts own teacher
certification programs and for determining the ultimate
requirements for certification but these programs, of course,
must be approved by the State Board of Education,

The range of semester hours as minimum state require-
ment among the nineteen teacher preparatory institutions in
the trilogy of teacher education are as followsnau

General Education 50-75
Area of Speciallzation 18-45
Professional Education 21-30

The basic foundation for preparation for teaching is
general education which is designed to provide minimum under-
standing and appreclation of the ma jor areas of human know-
ledge and culture, The general educatlion program is defined
as one that which:

A, Fosters individual fulfillment and nurture free,
rational, and responsible adults,

B, Cultivates appreciation for the values assoclated
with 1ife in a free socliety and for wise use of
the power which accompanies citizenship,

C., Develops leaders who are intellectually competent,

8L"Okla.homa. Approved Programs on Flle in the Teacher
Education and Certification Section of the Fifteen Colleges
and Universitles that Prepare Prospective Teachers in the State
of 0§1ahoma (Oklahoma City: State Department of Education,
1973).



D.

E.

56
imaginative, and vigorous,

Contributes fundamentally to and glive direction
to the use of professional knowledge,

Stimulates scholarship that wlll give under-
standing to concepts not now extant and help
prepare people for rapid ad justment in examin-
ing the values 1lnherent in foreign cultures to
the end that a clearer understanding of other
peoples will reduce world tensions,.®5

Courses in general education in the State of Oklahoma

are generally concentrated in the first two years. A general

education program relevant to the future may be attained by

a selected sequence of courses which increases in depth as

the prospective teacher matures, The sequential program of

general educatlion, as outlined by the National Association of

State Directors of Teacher Education (NASDTEC) should help

the prospective teacher attain an understanding and apprecia-

tion ofs
A,
B.

C.

D.

F.

Language skllls as essentlial tools in communication,

World literature with emphasis on, but not limited
to, the writing of English and American authors,

The aesthetlc values in human experilence expressed
through the fine arts,

The scientific and mathematical concepts upon
which contemporary civilizatlion depends,

Contemporary world culture,

Soclal, geographic, political and economic con-
ditions and thelr impacts on current programs in
the Nation and the world,

85standards for State Approval of Teacher Education
(National Association of State Directors of Teacher Education
and Certification, 1973), p. 19.
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G, The growth and development of the United States
as a nation and its place in world affairs,

H., The principles of physical and mental health as
they apply to the individual and the community.

I. American culture and heritage.86

The area of specialization consists of one or more
subject fields designed to provide sufficient and appropriate
background to teach the speclalty effectively. Therefore,
the program of study constituting the area of specialization

should:

A. Include a thorough college-level study of the
aspects of the subject-matter area as included
in the public school curriculum,

B, Take into account the sequential nature of the
knowledge and skills to be developed, so that
there will be a maximum continuity in the achleve-
ment of the objective of the program,

C. Provide the prospective teacher with a comprehen-
sion of the aspects of the areas of study which
his students will meet in subsequent courses 1in
the field.,

D, Constitute a teaching major in the fileld of
specialization, with courses and content chosen
for theilr relevance to the public school curricu-
lum, The amount of work required in a teaching
ma jor will vary, depending on the scope of
teaching for which graduates are prepared, the
amount of work in the field that 1is included in
the general educatlion requirements for all stu-
dents, and student®’s high school background in
the fleld, Emphases may vary in response to the
careful study of individual needs, abllities, and
objectives,

E., Be broadly concelved, to include work in fields
related to the area of study to be taught,.37

861v1d., p. 20.
8?Ib1d.. pp. 25-26.
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There 1s no doubtt that teacher educatlion programs in
the State of Oklahoma have paid much attention to the areas
of speclalization., As a matter of fact, the requirements
for various areas of speclalization in most colleges and
universities in the State of Oklahoma go well above of the
minimum standards set by the State Board of Education,

An examination of the program of professional educa-
tion in the State of Oklahoma revealed that this segment of
the teacher education program generally provides:

A, Orientation to Education as an enterprise and
to teaching as a profession,

B. Understanding of the school as a soclal insti-
tution and the forces which affect it,

C. Knowledge of the psychology of growth, learning
and behavior,

D, Famillarity with the curriculum, methods and
materials appropriate to the level of instruc-
tion, and the evaluation and guldance responsi-
bilities of the prospective teacher,

E. Appropriate laboratory experiences with children
or adolescents including student teaching.

A survey of the teacher education programs showed
that the common practice in most certification programs of
the various colleges and universities in the State of Okla-
homa was to adhere closely to the minimum in general educa-
tion and professional education but to go well above the
minimum in the area of speclalization.,

Therefore, to improve the education of teachers in
the State of Oklahoma, it is, as stated earlier, necessary

to examine teacher education programs in order to determine
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whether significant changes and improvements have been made
in these programs to keep abreast of the publlic schools as
they attempt to deal effectively with the educational and

other needs of children and adolescents,



CHAPTER IV
ANALYSIS AND INTERPRETATION OF DATA

This chapter contains the analysis and interpreta-
tion of the data taken from the questionnaires mailed to
directors of teacher education programs and the chalirpersons
of selected certificate programs at the fifteen teacher
education institutions in the State of Oklahoma., Data
obtained from the approved programs on flle in the Teacher
Education and Certification Division of the State Department
of Education was also analyzed and interpreted.

The problem of thls investigation was to discover
existing practices in Oklahoma teacher education programs
and to identify and analyze changes and improvements which
had been made in these programs over the past fourteen years,
More specifically, it was intended to:

1. Ascertain the opinlions of directors of teacher
education programs regarding changes and improvements made
in their total teacher education programs,

2. Discover the opinions of the chairpersons of
selected certificate programs regarding changes and improve-
ments made in thelr total teacher education programs and in
their specific certificate programs,

3. Discover posslblé significant directions and

60
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developing practices in the preparation of professional teachers
for our public schools,

The major data in this study was derived from the
questionnaires malled to the fifteen directors of teacher edu-
cation programs and the chairpersons of the following five
selected certificate programss:

1, Elementary Educatlion,

2., English Language Arts,

3. Mathematles,

b, Science.

5. Social Studles.,

In order to provide a check on the information
derived from the questionnaires, the evaluation reports from
each of the fifteen teacher education institutions filed
during the past fourteen years were analyzed and interpreted.
These reports obtained from the Division of Teacher Education
and Certification of the State Department of Education were
filed after each of these institutions was evaluated during
five year periods in the past fourteen years, 1t was possi-
ble from these reports to identify some changes which occurred
in these programs during thils fourteen year periocd. The
information was checked for accuracy with the data obtained
from the questionnaires received from persons in the fifteen

teacher education programs,

The Questionnaires

Both questionnaires included items on nine aspects of
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teacher education effort as follows:
1. General information,
2, Selective admission and retentlon,
3., The general education area,
4, The speclalization area,

5. Professional education excluding laboratory
experlences,

6. Laboratory experiences,

7. Organization and administration of the teacher
education program,

8., Physlcal faclilities,

9. Strengths and weaknesses of the teacher educa-
tion progranm,

Table 4 shows the number of questionnaires malled to

the professionals involved in this study and the number and

the percentage returned,
TABLE 4

NUMBER OF QUESTIONNAIRES MAILED TO THE TWO GROUPS
WITH THE NUMBER AND PERCENTAGE OF RETURNS

Number Number
Groups Surveyed Returned Percentage
Directors of Teacher 15 15 1004

Education Programs

The Chairpersons of
Selected Certifi- 75 67 89%
cate Programs

Total 90 82 91%
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Fifteen teacher educatlion institutions were included
in this study. Questionnaires were malled to all directors
and all were returned, Seventy-five were mailed to the
chalrpersons of selected certificate programs and sixty-seven
of these persons returned thelr questionnalres which constl-
tuted a return of eighty-nine percent, The comblined total
return was ninety-one percent,

A further breakdown shows the number of question-
naires mailed to the chalilrpersons of selected certificate
programs and the number and the percent returned, Table 5

provides this information,

TABLE 5

NUMBER OF QUESTIONNAIRES MAILED TO THE CHAIRPERSONS
OF SELECTED CERTIFICATE PROGRAMS AND THE
NUMBER AND THE PERCENT OF RETURNS

The Chalrpersons of Selected Number Number

Certificate Programs Surveyed Returned Percentage
Elementary Education 15 12 80%
English Language Arts 15 14 93%
Mathematics 15 14 93%
Science : 15 15 100%
Social Studies 15 12 80%
Total 75 67 89%

A one hundred percent return was obtained from the

chalrpersons of Science certificate programs. A ninety-three
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percent return was obtained from the chairpersons of the
English Language Arts and Mathematics certificate programs,
The lowest percentage of return was from the chairpersons of
the Elementary Education and Social Studies certificate pro-
grams each of which had eighty percent return,

The questionnaire mailed to directors of teacher
educatlion programs consisted of thirty-six items, whlile that
sent to the chalrpersons contained two additional items, The
directions for both questionnaires were identical, Both
questionnaires are shown in Appendices B and C,

Analysis of Closed-end Questionnalre Items:

Tables 6 and 7 show these, A change of item numbers
appeared after Item 19 for both questionnaires mailed to the
two groups of professionals due to the fact that the one
mailed to directors of teacher education programs consisted
of thirty-six items, while the one sent to the chairpersons
contained thirty-eight items, Although the last twelve items
were different on the two questionnaires, the questions were
ldentical except for the two additional items appeared on the
questionnalire malled to the chairpersons,

A, General Information Items.

The results of Item 1 showed that fifty or eighty-four
percent of chalrpersons and nine or sixty percent of directors
responded "yes." The majority of directors of teacher educa-
tion programs and the chalrpersons of selected certificate
programgs agreed that the four-year bachelor's degree program

at thelr institutions did provide enough time to satisfactorily



NUMBER AND PERCENT OF RESPONSE ON EACH ITEM

TABLE 6

BY DIRECTORS OF TEACHER EDUCATION PROGRAMS

Item No, Yes No Don't Know No Answer
No, Percentage No, Percentage No, Percentage No, Percentage
1 9 60% 6 box
2 13 87% 2 13%
3 6 Log 3 20% 6 Lox
i 9 60% 5 33% 1 7%
5 12 80% 2 13% 1 7%
7 b 27% 8 53% 2 13% 1 7%
8 10 66% 1 7% 3 20% 1 7%
9 b 27% 9 59% 1 7% 1 7%
10 6 Lho% 6. Loz 2 13% 2 13%
11 12 80% 3 20%
12 9 60% 3 20% 3 20%
13 11 73% b4 274
14 2 13% 13 87%
15 7 47% 7 Lo 1 7%

(to be continued)



TABLE 6

(continued)
Item No, Yes No Don't Know No Answer
No. Percentage No. Percentage Percentage Percentage
17 13 87% 2 13%
18 12 80% 3 20%
19 14 93% 1 7%
20 13 87% 2 13%
21 13 87% 2 13%
22 14 93% 1 7%
2l 9 60% 5 33% 7%
25 20% 7 47% 33%
26 15 100%
28 15 100%
29 15 100%
30 b 93% 1 7%
31 7 47% 6 hog 13%
32 9 60% b 27% 13%
33 11 73% 3 20% 7%



TABLE 7
NUMBER AND PERCENT OF RESPONSE ON EACH ITEM BY
CHAIRPERSONS OF SELECTED CERTIFICATE PROGRAMS

Item No. Yes No Don't Know No Answer

No. Percentage No. Percentage No. Percentage No. Percentage

1 56 84% 9 13% 2 3%
2 62 92% 3 5% 2 3%
3 30 45% 16 24% 21 3%
L k6 69% 11 16% 9 132 1 2%
5 bs 67% 6 9% 16 2u%
7 15 22% 19 28% 32 48% 1 2%
8 Ly 66% 7 10% 14 21% 2 3%
9 22 33% 4o 60% 5 7%
10 35 52% 17 25% 15 23%
11 50 75% 16 23% 1 2%
12 32 48% 32 48% 3 6%
13 by 65% 20 30% 3 5%
14 16 24% 47 70% 3 L% 1 2%
15 40 60% 20 30% 7 10%

(to be continued)



TABLE 7

(continued)

Item No. Yes No Don't Know No Answer

No. Percentage No. Percentage No. Percentage No. Percentage

17 52 78% 7 10% 6 9% 2 3%
18 46 69% 18 27% 3 1% 4
19 63 93% 1 2% 2 3% 1 2%
21 50 75% 5 7% 12 18%
22 47 70% 6 9% 14 21%
24 50 75% 7 10% 10 15%
26 27 40% 35 52% 5 8%
27 Lo 60% 15 23% 9 13% 3 Lz
28 56 8u4% 6 9% 5 8%
30 55 82% 9 13% 3. 5%
31 Lo 73% 13 19% b 6% 1 2%
32 50 742 12 18% 4 6% 1 2%
33 b9 73% 17 25% 1 2%
34 46 69% 18 27% 3 L
35 51 76% 11 16% 5 8%
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complete an adequate program of teacher education, although
six of the fifteen directors thought this program was inade-
quate in length, Thus, more directors of teacher education
programs tended to be dissatisfied wlith the present length
of time to prepare prospective teachers,

Item 2 showed that sixty-two or ninety-two percent of
chairpersons and thirteen or eighty-seven percent of the
directors of teacher education programs thought that theilr
teacher education programs had significantly improved since
1960, Two directors, however, sald "no,"

Analysis of questlon 3 showed that little difference
in opinions existed between the two groups of professionals
regarding the desirabllity of adopting competency-based
teacher education programs., Over forty percent of each group
felt that this kind of program should be developed with a
large part of each group indicating they did not know,

The responses to item 4 indicated a general agree-
ment of directors of teacher education programs and the chair-
persons of selected certificate programs since a majority of
both felt that thelr programs had adequately equipped pros-
pective teachers to function effectively in schools now
operating under con&itlons occaslioned by the civil rights
movement and other social changes of the 1960°‘s, A third
of the directors, however, thought that their programs did
not adequately reflect these recent societal changes,

The ma jority of both groups, as the results of item

5 indicated, felt that thelr teacher education programs had
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specifically emphasized moral and political values, human
rights and responsibilities, and human relations although
three directors felt that thelr program was inadequate in
this regard, It is interesting to note, however, that most
institutions did not later list this area as a strength in
their program nor did most list specific ways in which this
task was accomplished,

An analysis of item 7 showed only a minority of
directors of teacher education programs and chalrpersons of
selected certificate programs felt that Teacher Corps had
influenced thelr teacher education program, Over half of
the directors thought that Teacher Corps had not influenced
their program,

The responses to item 8 indicated the approximately
two=-thirds of respondents in both groups felt that their
teacher education programs had provided adequately for the
personal growth of prospective teachers although one-fifth
of the chairpersons indicated that they did not know,

Approximately one-third of both groups felt that
teacher education had decreased as an overall school purpose
of their institutions since 1960, This appeared to be con-
sistent with the general decrease in single purpose teacher
education institutions over the nation in recent decades,
More of these institutions are now truly multipurpose in 1975.
Thls response was also related to the recent action making
most four-year state institutions universities,

Item 10 showed that forty percent of directors of
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teacher education programs and half of the chairpersons of
selected certificate programs felt that thelr schools had
provided satisfactory service to their graduates, This
appeared to be consistent with the general lack of satis-
faction existing in most teacher education institutlions in
thelir followup of and service to their graduates,

B, Selectlive Admission and Retention.

An interpretation of item 11 showed that a big
ma jority of the directors of teacher education programs ahd
the chalrpersons of selected certificate programs thought
their teacher education programs had developed an adequate
arrangement for selective admission and retention. This
appeared to be an interesting finding when the general
situation regarding teacher supply and demand is consildered.
The desire for students seems to over balance any concern for
more selectivity in admission and retentlon.

The results of item 12 showed, however, that half or
more of both directors of teacher education programs and
chairpersons thought there was a need to improve the present
level of requirements for admission to the teacher education
program, The directors were much more dissatisfied with the
present level of requirements than were the chailrpersons
since less than half of the latter group were dissatisfied
with these standards.

Over two-thlrds of both groups admitted that their
programs of selective admission and retention placed greatest

emphasis on academic performance as opposed to other require-
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ments. This finding was consistent with other studies which
indicated that this criterion is relied on by most teacher
education programs as a selective device, sometimes almost
exclusively, Thils condition exists despite wlde professional
agreement that the grade point average possesses little
validity.,

C., The General Educatlon Area,

The responses to item 14 showed that almost three-
fourths of both groups thought that the minimum of fifty
credit hours in general education was not an excesslve share
of the total teacher education program, This is a finding
that was not anticlpated since the most traditional offerings
are generally found here and any increase in professional
offerings would come generally at the expense of general edu-
cation,

An analysis of item 15, however, showed that neither
directors of teacher education programs nor the chalrpersons
of selected certificate programs were content with the im-
provements made since 1960 in the general education program,
although more chalrpersons thought that significant changes
and improvements had been made, Analysis of item 16 later
showed that few courses or items were lidentifiled by institu-
tions which contributed significantly to improvements of pro-

grams in thls area,

D. The Speclalization Area.

Item 17 showed that over two-thirds of both groups of

professlonals thought that their overall teacher education
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programs had provided opportunity for needed changes in the
area of speclalization,

The results of item 18 indicated that more chair-
persons than directors saw a lack of opportunity for pros-
pective teachers to develop proficilency in the area of
specialization, although a ma jority of both groups felt that
the minimum requirement for speclalization in the various
certificate programs had provided opportunity for prospective
teachers to develop competence in their areas of specializa-
tion,

The responses to item 19 showed that over nine-tenths
of both groups had confidence in the competence of theilr
teaching faculty in the speclialization areas of the teacher
education program,

E., Professional Education Excluding Laboratory Experlences.

When asked whether thelr teacher education programs
had made adequate provision for understanding the purposes
of education and the school as a social institution, a major-
ity of both groups of professionals responded "yes.," However,
the directors of teacher education programs thought that their
education department had been more effective in this regard
than the chairpersons in the five certificate programs.

In response to the question "Does your Department or
College of Education make adequate provislion for developing
proficiency in curriculum, method and material, and evaluation
basic to the instructional process?" a majority of directors

of teacher education programs and the chalrpersons of
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selected certificate programs answered "yes", but here again
eighty-seven percent of directors thought this task was ade-
quate while only seventy percent of the chalrpersons regarded
it as adequate, Thls response indicated that the chalrper-
sons regarded it as adequate, Thils response lndicated that
the chairpersons had less confidence in the education depart-
ments than did the directors,

The responses to item 24 (22 for directors of teacher
education programs) showed that a big majority of both groups
felt that thelr programs had made adequate provision for
understanding learning and behavior as a basls for effective
teaching, However, ninety-three percent of the directors of
teacher educatlion programs thought that this aspect of the
program was adequate while one-fourth of the chalrpersons
were not satisfied with the contribution in this area which
is generally made by persons in the departments or colleges
of education,

F., Laboratory Experiences.,

Analysis of item 26 (24 for directors of teacher edu-
cation programs) indicated that only sixty percent of the
directors thought that thelr teacher education programs had
provided for prospective teachers to have continuous contacts
with children and adolescents throughout the teacher educa-
tion program, The chailrpersons were even more critical in
this regard, however, as over half of this group thought that
this opportunity was not present in their programs, This

appeared to be a consistent weak segment of most teacher
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education programs and many studles show this to be the case
elsewhere,

Most chalrpersons of selected certiflcate programs
held their academic ranks outside of the departments or
colleges of education, If close collaboration and coopera-
tion between the academic subject areas and the departments
or colleges of education did not exist, difference in opin-
ions was bound to happen., For lnstance, eight percent of the
chairpersons of selected certificate programs did not know
if their own teacher education programs had provided oppor-
tunity for prospective teachers to have continuous contacts

with children and adolescents throughout the teacher educa-

tion program,

The results of item 27 (25 for directors of teacher
education programs) indicated an important difference existed
between the two groups of professionals. 8Sixty percent of the
chairpersons of selected certificate programs stated that
thelr secondary education programs had provided student
teaching experiences at all levels, while only twenty-three
percent of the directors indicated that students recelved
experiences at all secondary levels, Most of the chairper-
sons responding "do not know" or not answering this item were
the chalrpersons of the Elementary Education certificate
program, who were obviously uninformed about the practice in
the secondary area. It was obvious that secondary student
teachers generally did not receive experiences at all levels

of the secondary school., This difference in response between
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the two groups of professionals perhaps indicated a possible
lack of communication between the academic subject areas and
the departments or colleges of education,

Question 28 (26 for directors of teacher education
programs) which sought to discover whether or not the rela-
tionship with the local school system was satisfactory with
regard to participation and student teaching opportunities
found all directors of teacher education programs satisfied
and eighty-four percent of chairpersons also convinced that
the arrangement was adequate, The question did not seek a

specific answer with regard to such opportunities elsewhere,

G. Organization and Administration of the Teacher Education
rcsmmo

Responses to questlion 30 (28 for directors of teacher
education programs) indicated that effective coordination was
provided for an institution-wide program of teacher education.
All of the directors of teacher education programs felt that
such coordination was provided but only eighty-two percent of
the chairpersons were so convinced, Since coordination would

be provided by the directors, perhaps their favorable responses

were natural,

Analysis of question 31 (29 for directors of teacher
education programs) showed that all of the directors of
teacher education programs felt that the administration of
their teacher education program had encouraged innovative and
contributive changes in the major areas of the teacher educa-

tion programs, However, less than three-fourths of the chaire
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persons thought that this leadership encouraged lnnovative
and contributive changes in the program, Apparently a need
does exist in these programs for more effective communication
and involvement between members of certificate committees
and those who administer the program, It also appeared that
many persons in the certificate program areas felt that
directors were often not effective in this regard,

The results of item 32 (30 for directors of teacher
education programs) indicated that the majority of the two
groups of professionals thought that close collaboration had
existed between thelr departments or colleges of education
and the academic subject areas in developing teacher educa-
tion programs in the specific certificate program areas,

H. Physical Facllitles.

The responses of dlrectors of teacher education pro-
grams to item 31 (33 for the chairpersons of selected certif-
icate programs) reflected thelr discontent with the present
physical facilitles, whlle the chalrpersons of selected
certificate programs apparently showed that they were more
satisflied with the set of conditions as they were,

A study of question 34 (32 for directors of teacher
education programs) showed that the directors of teacher
education programs were more critical of the library and
sensory ald materlals and equipment than were the.chairper-
sons, Only sixty percent of the directors appeared satisfled
with these facllitles while almost seven out of ten chair-

persons agreed they were adequate,
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Question 35 (33 for directors of teacher education
programs) tried to discover whether the teacher education
facilities had significantly improved since 1960, Approxi-
mately three-fourths of both groups were in agreement that
these facllitlies had significantly lmproved over this four-
teen year period, It is important to note, however, that
three of the directors of teacher education programs felt
that slignificant lmprovements had not been made at their

institutions,

Analysls of Open-end Questionnalre Items,

There were seven open-end questions directed to
directors of teacher educatlion programs and eight to the chair-
persons of selected certificate programs., The question not
directed to the directors of teacher education was "What
specific significant courses, experiences or changes which
you regard as contributive and challenging have been developed
in your speclalization area since 1960 at your institutions?"

Responses to the open-end questions were read,
analyzed carefully, and systematically categorized according
to the frequency of appearance of similar or closely related
opinions or facts. A 1list of the more significant items on
each questlion was tabulated in this section.

A, Human Rights and Human Relations.

Table 8 shows a list of specific practices or efforts
identified by directors of teacher education and the chair-

persons of selected certificate programs which their teacher
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education programs had made to provide thelr teacher edu-
cation students with an opportunity to understand moral and
political values, human rights and responsibilities, and
human relations and their implications for education,

The analysis of these responses showed that six of
the teacher education institutions had developed specific
human relations and human rights seminars, workshops and
conferences, some in collaborapion with the Consultative
Center for Equal Educational Opportunities at the University
of Oklahoma and the National Phi Delta Kappa Teacher Educa=-
tion Project on Human Rights., Two also developed specific
courses in human relations,

Many of the colleges and universities indicated that
their programs had emphasized these concerns in other ways
such as emphasis on these subjects in class discussions,
visiting speakers and the participation in conferences
devoted to this general concern, but 1t was apparent that
important institution-wide changes had not been made,

B. The General Educatlon Area,

Responses to questions 16, as shown in Table 9,
showed that some specific courses or experiences were ldenti-
fied which the directors of teacher education programs and
the chalrpersons of selected certificate programs regarded as
contributive and challenging which had been developed in the
general education area since 1960 at their institutions,

However, 1t appeared that most of these changes were

not required of all persons in the teacher education program
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TABLE 8

SPECIFIC PRACTICES OR EFFORTS TO PROVIDE FOR UNDERSTANDING OF
MORAL AND POLITICAL VALUES, HUMAN RIGHTS AND RESPONSIBILITIES
AND HUMAN RELATIONS AND THEIR IMPLICATIONS FOR EDUCATION
(College as Unit)

~Total Frequencies
of Appearance

Speciflc Practices

Chalrpersons Directors or Efforts Made
21 3 Class discussions
17 6 Human relations seminars and
workshops
15 2 Required or specific courses in
human relations
L 1 Visiting speakers from different
ethnic, political or cultural
groups
2 1 Emphasis on self-image
1 1 Participation in Human Relations

Conferences
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TABLE 9

SPECIFIC CHANGES AND IMPROVEMENTS MADE IN THE
GENERAL EDUCATION AREA SINCE 1960

(College as Unit)

Total Frequencies
of Appearance

Area of Change and Improvement
Chalrpersons Directors

21 4 Flexibllity of choice for prospec-
tive teachers
19 L Recent study or revision of the
program or course content
9 — 2 Change in requirements
L Change in methods of instruction
3 2 Addition of new courses*

#¥Addition of new coursess

American Herltage, Mathematlcs Education for Elementary
Teachers, Economics, Computer Science, Conservation, Seminar
on different topics, Astronomy, Meteorology, Speech, Environ-
mental Science, Second course in Geology, Special Economics
courses and Soclial Order of the Inner City.
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and it also appeared that many of them might have a questlon
mark attached to them insofar as the word "significant" is
concerned, Many critics of teacher education programs have
asserted for years that this portion of the teacher education
program has undergone but little change through the years and
that the traditional courses of academic departments still
constitute the ma jor segment of general education offerings
in most colleges and universities,

A careful analysis of these responses revealed that
flexibllity of choice for prospective teachers was regarded
by both groups of professionals as the most significant change
which had been made in the general education area, Merely
increasing the range of cholce for prospective teachers does
not necessarily constitute improvement, Recent study or
revision of the program or course content of some courses was
second on the list of speciflic changes and improvements which
had been made since 1960 in the area investigated., Change in
requirements, changes in methods of instruction, and the
addition of new courses were also identified,

C. The Specialization Area,

Table 10 deals with the identified changes made by
the institutions in the area of specialization for certifi-
cate programs, It should be noted that the question was not
directed to directors of teacher education programs, Specil-
fic slignificant courses, experiences, or changes which were
regarded as contributive and challenging were listed in the

speclallization area as developed since 1960 at their institu-
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TABLE 10

SPECIFIC CHANGES AND IMPROVEMENTS MADE
IN THE SPECIALIZATION AREA
(College as Unit)

Total Frequencies Area of Change and
of Appearance Improvement
17 Recent study or revision of the program
or of specific course content
15 Addition of new courses*
9 Flexibllity of cholce for prospective
teachers
8 Change in methods of instruction
5 Change of requirement

*Addition of new coursess

Reading in the Intermediate Grades, Pre-Student Teaching
Laboratory Experiences, Special Topics (such as human rights,
nongraded schools, team teaching, grading and report, and so
on), Advanced Grammar, Western Literature, Sclience Fiction,
Mythology, FCCIT Freshman English, Philosophy of Life, Class-
ical Drama, Creative Writing, Courses in Film, World Drama,
Renalssance Literature, World Short Story, Seminars in Amer-
ican Literature, John Doone and the Metaphysicals, Hemingway
and Steinbeck, Renalssance Humanism, American Folklore,

Indian Literature, Black Literature, Advanced Grammar, Modern
English Grammar, Linguistics, Introduction to Structural Lin-
guistics, Transformational Grammar, Teaching of Composition,
Teaching of Junlor High English, Seminars in Freshman Compo-
sition, Southern Women, Existential Novelists, Specific Poetry
Courses, The Poetry of the 50°'s and 60°'s, Environmental Sci-
ence, Specialized Humanities Courses, Introduction to Analysis,
Fundamental Concepts of Mathematics, Linear Algebra, Matrix
Algebra, Modern Algebra, Probability of Statistics, Modern
Geometry, Advanced Natlonal Sclence, Specific Methods Courses,
and so on,
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tions.,

The results of analysls indicated that recent study
or revision of the program or of specific course content had
occurred most frequently and constituted the most signifi-
cant change and improvement in the area of specialization.,
The addition of new courses was also ldentifled as a signif-
icant improvement but it was difficult to see how many of the
new courses could contribute significantly to the abllity of
prospective teachers to work more effectively in our public
schools in 1975. Unfortunately, the creation of a new course
does not always represent an improvement,

Among the selected certificate programs investigated,
the English Language Arts program seemed to have had the most
changes and identiflied lmprovements, An effort was apparently
made to break from the traditional and standard English lan-
guage arts curriculum in some of the institutlions and to make
available a wider and more relevant body of literature and
life related activities, For instance, courses in Film,
Science Fiction, Women in Literature, Black Literature,
Indian Literature, Southern Women, and Existentlalist Novel-
ist were added to the curriculum in some of the colleges and
universities,

The recent addition of a linguistics course in the
English language arts curriculum at five of the fifteen
teacher education institutions in the State of Oklahoma in-
dicated that a new direction had been ildentifled for the

preparation of prospective teachers of English for our public
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schools,

D. Professional Educatlion Excluding Laboratory Experlences.,

Table 11 shows the significant changes made in pro-
fessional education excluding laboratory experiences since
1960, An analysis of this question indicated that emphasis
on the use of audlo-visual materials was the most signifi-
cant change in the area investigated. Flexiblllity of choice
for prospective teachers and a full semester of student teach-
ing were both ranked second. The addition of new courses,
recent study or revision of the program or course content,
adoption of a new approach to teacher education and a change
in methods of instruction were ranked next in frequency of
appearance, |

It appeared significant that six teacher education
institutions had adopted a competency-based teacher education
program or some competency-based courses, This new direction
indicated that some teacher education institutions in Okla-
homa were now adopting this approach which did represent a
movement away from the traditional preparatory programs of
teacher education, Competency-based teacher education pro=-
grams, therefore, as in other parts of the nation, now appears
to be increasing in number in the State of Oklahoma,

E, Laboratory Experiences,

Table 12 1ldentifies the list of responses with fre=-
quency of appearance listed by both groups of professionals
as significant experiences or changes which they regarded as

contributive and challenging which had been developed in the
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TABLE 11

SPECIFIC CHANGES AND IMPROVEMENTS MADE IN PROFESSIONAL
EDUCATION EXCLUDING LABORATORY EXPERIENCES

(College as Unit)

Total Frequencies
of Appearance

Area of Change and Improvement
Chalrpersons Directors

13 8 Emphasls on the use of audio-
visual materials
9 1 Flexibillty of choice for prospec-
tive teachers
6 b A full semester of student teach-
ing
6 3 Addition of new coursesg#*
3 L Recent study or revision of the
program or course content
5 1 Adoption of CBTE program
2 b Change in methods of instruction

#Addition of new courses:

Drug Education, Humen Sexuality, The Teaching of Readilng,
Observation and Participation, Teaching of the Gifted, Teach-
ing of the Handicapped, Human Development, Methods of Soclal

Science in the Secondary School, Career Choices, Psychology of
Teachers, and so on,
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TABLE 12

SPECIFIC CHANGES AND IMPROVEMENTS MADE IN
LABORATORY EXPERIENCES

(College as Unit)

Total Frequencies
of Appearance

Area of Change and Improvement
Chalilrpersons Directors

9 9 Emphasis on laboratory experiences
prior to student teaching

6 2 Addition of new courses#*

2 5 More laboratory oriented-hands on
approaches

2 2 More visitations by supervising
teachers

1 2 More area schools were involved

#Addition of new courses:

Teacher Alde Program, Observation and Participation in
Teaching, Fleld Experiences in Secondary School, On-Campus
Seminars, and so on,
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area of laboratory or field experiences since 1960 at their
instltutions,

Further analysls of this question saw an emphasis on
laboratory experiences prior to student teaching and this
was mentlioned often as a significant lmprovement over the
past fourteen years, Nine directors of teacher education
programs and nine chairpersons pointed out this lmprovement,
Addition of new courses was ranked second, although the iden-
tification of new courses in this area was without doubt not
courses in the normal sense of the word. Other noticeable
improvements mentioned were the development of more labora-
tory oriented-hands on approaches such as the teacher alde
program, student participation in Cooperative Urban Teacher
Education and working with youth groups.

F. MajJor Strengths of the Teacher Educatlon Programs,

An attempt was made to discover the major strengths
of the teacher education program as identifled by the direct-
ors of teacher educatlion programs and the chairpersons of
selected certiflcate programs,

Table 13 shows a 1list of responses mentioned by
directors of teacher education programs and the chairpersons
of selected certificate programs which they regarded as the
strengths of their overall teacher education programs,

An analysis of the Table showed that many items were
consldered as major strengths, It was important to note that
the high quality of faculty was regarded by twenty-nine chair-

persons and seven directors as the greatest strength in their
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TABLE 13

MAJOR STRENGTHS OF THE TEACHER EDUCATION PROGRAMS

Total Frequencies
of Appearance

Ma jor Strengths
Chalrpersons Directors

27 9 High quallty of faculty
20 L Emphasis on laboratory experiences
prior to student teaching
14 1 A full semester of student teaching
5 2 Administrative support
7 0 Departmental supervision of stu-
dent teaching
2 High quality of students
4 2 Good relationships with local
school system(s)
2 L Adoption of some competency-based
courses
1 Good admlission policles
6 0 Close coordination between aca=-
demlic subject areas and Education
Department
6 0 Adequate facllities
5 0 Strong academic preparation
3 1l Good working relationship
1 2 Close relationships between

faculty and students
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teacher education programs., Emphasis on laboratory experil-
ences prior to student teaching and a full semester of student
teaching were ranked second and third respectively, Other
ma Jor strengths were administrative support, departmental
supervision of student teaching, hligh quality of students,
good relationships with local school system(s), adoption of a
competency-based teacher education program or some competency-
based courses, good admission policies, close coordination
between academic subject areas and departments or colleges
of education, adequate facilities, strong academic prepara-
tion, and close relationships between faculty and students,
G. Major Weaknesses of the Teacher Education Programs,

Table 14 shows the 1list of ma jor weaknesses in the
overall teacher education programs mentioned by both groups
of professionals.

An analysis of these responses indicated that the
lack of adequate facillitlies and equipment was the major weak=-
ness in thelr teacher education programs, This problem
seemed to be common among the teacher education institutions
regardless of whether they were small or large, private or
state colleges or universities in the State of Oklahoma, It
was noted that several institutlons mentioned the lack of
laboratory experliences prior to student teaching as a ma jor
weakness even though several 1institutions had indicated it as
a ma jor strength earlier,

Other prominant weaknesses identifiled were the lack of

funding, low admission standards, the lack of released time
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TABLE 14

MAJOR WEAKNESSES OF THE TEACHER EDUCATION PROGRAMS

Total Frequenclies
of Appearance

Ma Jor Weaknesses
Chalirpersons Directors

25 6 Lack of adequate facilities and
equipment

8 6 Lack of funding

7 1 Lack of laboratory experiences
prior to student teaching

6 2 Low admission standards

7 0 Lack of released time for super-
vising student teaching

0 Understaffing in some area
L 0 Lack of coordination between

college supervisors and coopera-
ting teachers

L 0 Lack of dedilcation to teacher edu-
cation on the part of some faculty

3 0] Some faculty have no experience
in public school

3 0 Repetitious education courses

2 1l Rigldity of requirements
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for supervision of student teaching, understaffing in some
areas, the lack of coordination with academic subject areas,
and so on. Again, it was noted that several institutions had
identifled good admission policles and close coordination
between academic subject areas and departments or colleges
of education as ma jor strengths in thelr teacher education
programs,

H. The Most Important Factors Which Inhiblt Innovative and
Contributive Changes in Teacher Education Programs,

Table 15 shows some of the most important factors
which both groups of professionals thought had inhibited
innovative and contributive changes in their teacher educa-
tion programs,

An analysis of these responses showed that a lack of
funding was the most important factor, Twenty-six chalrper-
sons and eight directors of teacher education programs men-
tioned this factor., The identification of thls problem was
anticipated since educators at all levels seem to feel that
they will have no real problems if they can only get enough
money to operate the institutions, Inflexlibility of adminis-
tration and state requirements were ranked second and third
respectively, It 1s important to note that rigidity of admin-
istration or leadership was the second most frequently men-
tioned item inhliblting changes., Those in leadership positions
would do well to note this problem since quality programs are
dependent in large part on the institutional climate for

change, It was not clear whether this administrative rigidity



93

TABLE 15

THE MOST IMPORTANT FACTORS WHICH INHIBIT INNOVATIVE AND
CONTRIBUTIVE CHANGES IN TEACHER EDUCATION PROGRAM

Total Frequencies
of Appearance

Area of Change and Improvement
Chalrpersons Directors

26 8 Lack of funding

17 0 Inflexibility of administration

11 1 State certification requirements
0 9 Lack of receptiveness of some

faculty toward change

Heavy faculty load

Lack of facllities and equipment
Lack of creative thinking
Tradition

Understaffing in some areas

Public apathy

O W W W W uno oW
Ww o = H M H D

Lack of time
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emanated from the directors of teacher education programs
or from other administrative officers such as deans or
presidents.

The lack of receptiveness of some faculty toward
change, heavy faculty load and the lack of facilities and
equipment were ranked fourth, fifth, and sixth respectively.
Other important factors inhibiting contributive changes were
the lack of creative thinking, tradition, understaffing in

some areas, and public apathy.

An Analysis of Data Collected from the Teacher Education
Programs Approved by the Oklahoma State Commission

on Teacher Education and Professional Standards

An analysis of the evaluation reports from each of
the fifteen teacher education institutions filed during the
past fourteen years showed that some changes and identified
improvements had been made in their teacher education pro-
grams and their specific certificate programs,

Table 16 shows the combined total changes and improve-
ments made in the selected certificate programs, Table 16
shows that the Elementary Education certificate program made
the most overall important changes and improvements over the
past fourteen years, with the English Language Arts certifi-
cate program second. The Science certificate program was
ranked third, and Mathematics and Social Studies certificate
programs were ranked fourth and fifth respectively with re-

gard to number of changes.
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TABLE 16
COMBINED TOTAL CHANGES AND IMPROVEMENTS MADE
IN THE SELECTED CERTIFICATE PROGRAMS

_ éColle%e as Unit)
Combined To hanges

Certificate Program and Improvements Made
Elementary Education 125
English Language Arts 116
Science 107
Mathematics 105

Social Studies 98

Table 17 shows a breakdown of the combined total
changes and improvements made in the five selected certifi-
cate programs over the past fourteen years,

Item 4, the provision of a specific methods course,
occurred most often, The other three items which were iden-
tified most often were the faculty's interest in teacher edu-
catlon, more emphasis on laboratory experiences prior to
student teaching and the addition of new courses, Heason-
able teaching load was identified least as an important im-
provement over the past fourteen years,

An analysls of the data showed that more changes and
improvements were identified as occurring in the last four-
year period than in the first two perlods of five years each,

It 1s important to note that the results of the eval-

uation reports when compared to the results of the question-
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TABLE 17

A BREAKDOWN OF THE COMBINED TOTAL CHANGES

AND IMPROVEMENTS MADE IN THE FIVE SELECTED

CERTIFICATION PROGRAMS OVER THE PAST

FOURTEEN YEARS

(College as Unit

—1tem of
Investigation

Combine o
Changes Made

Addition of new course

Recent study or revision of the
program or course content

More emphasis on laboratory ex-
periences prior to student
teaching

Provision of a specific methods
course

Adequate facllitlies and equipment
Reasonable teaching load

Adoption of innovative approach
to teacher education

Flexibility of cholce for prospec-
tive teachers

Emphaslis on the use of audlo-visual
materials

Faculty's interest in teacher
educatlion

68
29

70

124

49

19

30

52

90
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naires were in agreement that the lack of facilities and
equipment and heavy faculty load were the major weaknesses
in their teacher education programs, However, both groups
agreed that the high quality of faculty and the emphasis on
laboratory experiences prior to student teaching were their

ma jJor strengths,



CHAPTER V

SUMMARY, FINDINGS, CONCLUSIONS
AND RECOMMENDATIONS

Summary
The problem of this investigation was to discover

existing practices in selected Oklahoma teacher education
programs, and to identify and analyze changes and improve-
ments which had been made in these programs over the past
fourteen years. More specifically, it was intended to:

l. Ascertaln the opinlions of directors of teacher
education programs regarding changes and improvements made
in their total teacher education programs.

2., Discover the oplnions of the chairpersons of
selected certificate programs regarding changes and improve-
ments made in thelr total teacher education programs and in
their specific certificate programs,

3. Discover existing and emerging practices and
possible significant directions in the preparation of pro-
fessional teachers for our public schools,

A careful examination of the teacher education pro-
grams approved by the Oklahoma State Commission on Teacher
Education and Professional Standards over the past fourteen
years was undertaken, Fifteen colleges and universities in

98
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the State of Oklahoma were included in the investigation
because they were the institutlions with approved programs of
teacher education in 1960 still preparing teachers,

In order to obtain information necessary to the study,
the directors of teacher education programs and the chair-
persons of the five selected certificate programs in the fifteen
colleges and universities were selected to be involved in the
study. Fifteen directors of teacher educatlion programs and
seventy-five chalrpersons of selected certificate programs,

a total of ninety, were included in the study and constituted
the sample,

Two questionnalres were developed to obtain informa-
tion from these two groups of professionals, The question-
naires were desligned to identify changes and improvements
made in these programs since 1960, Of the ninety question-
naires, fifteen were malled to directors of teacher education
programs with a one hundred percent return, and seventy-five
were malled to the chairpersons of selected certificate pro-
grams with an elghty-nine percent return, The combined total

percentage return was ninety-one,

Ma jor Findings

1, 8Six of the fifteen teacher education institutions
in the State of Oklahoma had adopted a competency-based
teacher education program or some competency-based courses,

2, The high quality of faculty was regarded by both

groups queried as the greatest strength in their teacher edu-
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cation programs.

3. The provision of a speciflc methods course was
jdentified as a significant change in many selected certifiw
cate programs,

L, The interest of faculty in teacher education was
regarded as one of the major strengths in their teacher edu-
cation programs,

5. More attention was given recently to improving
laboratory or field experiences by every teacher education
institution., However, several institutions still thought
that these laboratory experiences prior to student teaching
were limited in scope,

6. The lack of facilities and equipment was identi-
fied as the greatest weakness of thelr teacher education pro-
grams by both groups of professionals,

7. The lack of funding was considered by a majority
of the two groups of professionals to be the most lmportant
factor which had inhiblted innovative and contributive
changes in thelr teacher education programs although many
chalrpersons thought that inhlbitive leadershlip also was an
important handicap.

8, Heavy teaching locad was regarded as one of the
ma jor weaknesses 1in thelr teacher education programs,

9. A lack of close collaboration between the depart-
ments or colleges of educatlon and the academlc subject areas
was often ldentifled as a weakness in their teacher education

programs.
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10, The component of human rights and responsibili-
tles, and human relations were generally neglected by many
of the teacher educatlion institutions although several schools
had apparently developed seminars and workshops to deal with
this problem area,

11, Most colleges and universities chiefly used
grade poilnt average as the primary criterion for admission to
thelr teacher educatlion program and apparently were generally
satisfied with their programs in admlission and retention,

12, The recent addition of a lingulstics course in
the English language arts curriculum at five of the fifteen
teacher education institutions in the State of Oklahoma
investigated indlcated that a new dlmenslon was developed

for the preparation of prospective teachers of English,

Conclusions

l. In general, some important changes and improvements
were made in the total teacher education programs and in the
speciflic certificate programs investigated over the past four=-
teen years,

2., Some teacher education institutions in the State
of Oklahoma were aware of new movements in teacher education
in recent years, partlcularly competency-based teacher educa-
tion program,

3. The lack of facillities and equipment, the lack of
funding and heavy teaching load indicated that priority in

these areas had not been established either by administrative
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leadership or by state or private funding sources during
this fourteen year period.

4, while most directors and chairpersons thought
they were doing well in preparing prospective teachers for
today's schools, the changes identified did not appear to
validate this contention particularly when open-end questions
were evaluated such as those dealing with human rights and

human relations,

Recommendations

1, 8Since six colleges and unlversities in the State
of Oklahoma have adopted a competency-based teacher educa=-
tion program or some competency-based courses, it 1s recon=
mended that an appropriately constituted state committee
consisting of representatives from teacher education institu-
tions, public schools and the State Department of Educatlon
be constituted to attempt the ildentification of new directions
for effective teacher education programs in the State of
Oklahoma,

2, Laboratory or experiences prior to student teachw
ing gained in prevalence in recent years. However, many
schools still were dissatisfied in this regard. State level
leadership appears to be necessary to determine if signifi-
cant lmprovement has occurred in the provision of improved
laboratory or field experiences prior to student teaching and
in the student teaching experience itself, Some effective

way must be found to develop better collaboration between
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public schools and teacher education lnstitutions to achieve
this goal,

3., Many professionals stated that the component of
human rights and human relations had been neglected, there-
fore, 1t is recommended that more attention should be given
to these aspects and state-wlde activity appears necessary
to achlieve this purpose,

Ik, Rigid requirements now present in many specific
certificate program areas should be studled leading to a
broader and more flexlible approach to program requirements

of a minimum nature,
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THE FIFTEEN TEACHER EDUCATION INSTITUTIONS

1.
2,
3.
b,
5.
6.
7.
8.
9.
10,
11.
12,
13,
14,
15.

INVOLVED IN THIS STUDY

Bethany Nazarene College
Central State University

East Central State University
Langston University
Northeastern State University
Northwestern State University
Oklahoma Baptist Unilversity
Oklahoma City Unilversity
Oklahoma State University
Panhandle State University
Phillips University
Southeastern State University
Southwestern State University
The University of Oklahoma
The University of Tulsa
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THE QUESTIONNAIRE SENT TO DIRECTORS
OF TEACHER EDUCATION PROGRAMS
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LESLIE FISHER, Superintendent
E. H. McDONALD, Deputy Superintendent
LLOYD GRAHAM, Associate Deputy Superintendent

®Oklahoma ity, Gklzhoma 73105

MEMORANDUM

June 25, 1974

TO: Educators, Oklahoma Colleges and Universities
FROM: Ronald Carpenter, Administrator, Teacher Education Section

SUBJECT: Mr. Dick K, Hsieh - Investigating and Analyzing Teacher
Education Programs

Mr. Dick K. Hsieh's investigation is to discover existing
practices in selected Oklahoma teacher education programs and to
identify and analyze changes which have been made in these
programs over the past fourteen years,

Mr. Dick K. Hsieh is a doctoral student at the University of
Oklahoma. He is making his study under the direction of
Dr. Glenn R. Snider, Regents Professor of Education. We have been
working with Mr. Hsieh on the early development of the "approved
program approach,' the minimum essentials for approved teacher
education programs, standards and criteria for evaluating programs
to determine the steps which have been taken to help upgrade the
quality of preservice programs. '

I am certainly impressed with the initiative and commitment
of Mr., Hsieh in this worthwhile study and research. He is making
the study in partial fulfillment of the requirements for the
degree of Doctor of Philosophy; however, he is interested in the
way colleges and universities prepare teachers and how we have
strengthened teacher preparation programs so we can provide for
the teacher the best experience that higher education can offer.
Mr, lNsieh is interested in the examination of many points of view
concerning the preparation of teachers which is in the best
tradition of the scholarly approach.

We shall appreciate your assistance to Mr. Hsieh in this
important study.

Signed,

RC: fk
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AN INVESTIGATION AND ANALYSIS OF

SELECTED TEACHER EDUCATION PROGRAMS IN OKLAHOMA

The major purpose of this investigation is to discover the degree
to which teacher education institutions have significantly changed and
improved their teacher education programs over the past fourteen years.
We are, therefore, seeking to discover important changes and/or im-
provements which have been made in Oklahoma teacher education programs
since 1960. 1In reacting to the attached questionnaire, it is suggested
that you give special attention to practices, program efforts, or other
changes which relate to the generally accepted areas of concern in your
teacher education program.

Please fill out the blanks:

Name

College or University
Rank and position now held

years served at present institution
Certificate program(s) involved with

Instructions:

The questionnaire consists of 36 questions. Questions 6, 16, 23,
27, 34, 35 and 36 need to be answered in sentence form briefly and
frankly. Please circle one of the answers as indicated below provided
at the end of each question. Thank you.

1 -- Yes

2 -- No
3 -~ Do not know

(A) General Information:

1. Do you feel that the bachelor's degree program at your institution
provides enough time to satisfactorily complete an adequate program
of teacher education? 1 2 3

2. Do you feel that your teacher education program has been significantly
improved since 19607 1 2 3

3. Do you feel that your Department or College of Education should adopt
a competency-based teached education program? 1 2 3
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(B)

11.

12.
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Do you feel that your program adequately equips prospective teachers
to function effectively in schools now operating under conditions
occasioned by the civil rights movement and other social changes of
the 1960's? 1 2 3

Does your teacher education program specifically emphasize moral and
political values, human rights and responsibilities, and human re-
lations? 1 2 3

Please list specific practices or effects to provide teacher education
students with opportunity to understand moral and political values,
human rights and responsibilities, and human relations and their im-
plications for education.

Has Teacher Corps influenced your teacher education program?
1 2 3

Has your teacher education program provided adequately for the per-
sonal growth of prospective teachers? 1 2 3

Has teacher education as an overall school purpose of your institu-
tion decreased in imp-ortance since 19607? 1 2 3

Do you feel that your institution provides satisfactory service to
your teacher education graduates? 1 2 3

Selective Admission and Retention:

Has your teacher education program developed an adequate arrangement
for selective admission and retention? 1 2 3

Is there a need to improve the present level of requirements for
admission to the teacher education program? 1 2 3

13. Does your program of selective admission and retention place

greatest emphasis on academic performance as opposed to the other
requirements? 1 2 3
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The General Education Area:

Do you feel that a minimum of 50 credit hours in general educa-
tion has too large a share in the preparation program of prospec-
tive teachers? 1 2 3

Do you feel that significant improvements have been made since 1960
in most segments of the general education program required for pro-
spective teachers? 1 2 3

What specific significant courses, experiences or changes which
you regard as contributive and challenging have been developed in
the general education area since 1960 at your institution?

The Specialization Area:

Does your overall teacher education program provide opportunity for
needed changes in the area of specialization? 1 2 3

Do you feel that the minimum requirement for specialization in the
various certificate program provides opportunity for prospective
teachers to develop competency in their area of specialization?

1 2 3

Do you feel that a majority of your total teaching faculty are
competent teaching practitioners? 1 2 3

Professional Education Excluding LaboratoryAExperiences:

Does your program make adequate provision for understanding the
purposes of education and the school as a social institution?
1 2 3

Does your Department or College of Education make adequate provision
for developing proficiency in curriculum, method and material, and
evaluation basic to the instructional process? 1 2 3
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Does your program make adequate provision for understanding learning
and behavior as 4 basis for ‘effective-teaching? 1 2 3

What specific significant courses, experiences or changes which you
regard as contributive and challenging have been developed in pro-
fessional education excluding laboratory experiences since 1960 at
your institution?

Laboratory Experience:

Does your program provide opportunity for prospective teachers to
have continuous contacts with children or adolescents throughout
the teacher education program? 1 2 3

Does your secondary education program provide student teaching ex-
periences at all secondary levels? 1 2 3

Does your teacher education institution have a satisfactory arrange-
ment involving the local school system(s) for extensive observation,
participation and student teaching experiences? 1 2 3

What specific significant experiences or changes which you regard
as contributive and challenging have been developed in the area
of laboratory experiences since 1960 at your institution?
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Organization and Administration of the Teacher Education Program:

Is effective coordination provided for the institution-wide program
of teacher education? 1 2 3

Do you feel that the administration of your teacher education pro-
gram encourages innovative and contributive changes in the major
areas of the teacher education programs? 1 2 3

Does close collaboration exist between your Department or College
of Education and the academic subject areas in developing chal-
lenging teacher education programs in the specific certificate
program area? 1 2 3

Physical Facilities:

Do you feel that your institution has adequate physical facilities
for carrying on an effective teacher education program? 1 2 3

Does your Department or College of Education have adequate library,

audio-visual and other sensory facilities to prepare prospective
teachers in the use of challenging educational technology?1 2 3

Have teacher education physical facilities significantly improved
since 19607? 1 2 3

Strengths and Weaknesses of the Teacher Education Program:

What do you think are the major strengths in your overall teacher
education program?
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35. What do you think are the major weaknesses in your overall teacher
education program?

36. Please list the most important factors which inhibit innovative and
contributive changes in your teacher education program?




APPENDIX ©

THE QUESTIONNAIRE SENT TO THE CHAIRPERSONS
OF SELECTED CERTIFICATE PROGRAMS



ASSY SUPERINTEINOENT ASSY. SUPEAINTENDINT ASST. SUPERINTENDENT
INSTRUCTION STATE-FEDERAL FINANCE

State Bepartment of Tducation

LESLIE FISHER, Superintendent
E. H. McDONALD, Deputy Superintendent
LLOYD GRAHAM, Associate Deputy Superintendent

®klzhoma Tity, Gklzhoma 73105
MEMORANDUM

June 25, 1974

TO: Educators, Oklahoma Colleges and Universities
FROM: Ronald Carpenter, Administrator, Teacher Education Section

SUBJECT: Mr. Dick K. Hsieh - Investigating and Analyzing Teacher
Education Programs

Mr. Dick K. Hsieh's investigation is to discover existing
practices in selected Oklahoma teacher education programs and to
identify and analyze changes which have been made in these
programs over the past fourteen years.

Mr. Dick K. Hsieh is a doctoral student at the University of
Oklahoma. He is making his study under the direction of
Dr. Glenn R. Snider, Regents Professor of Education. We have been
working with Mr. Hsieh on the early development of the "approved
program approach," the minimum essentials for approved teacher
education programs, standards and criteria for evaluating programs
to determine the steps which have been taken to help upgrade the
quality of preservice programs.

I am certainly impressed with the initiative and commitment
of Mr., Hsieh in this worthwhile study and research, He is making
the study in partial fulfillment of the requirements for the
degree of Doctor of Philosophy; however, he is interested in the
way colleges and universities prepare teachers and how we have
strengthened teacher preparation programs so we can provide for
the teacher the best experience that higher education can offer.
Mr. Hsieh is interested in the examination of many points of view
concerning the preparation of teachers which is in the best
tradition of the scholarly approach.

We shall appreciate your assistance to Mr. Hsieh in this
important study,

Signed,

RC: fk
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AN INVESTIGATION AND ANALYSIS OF

SELECTED TEACHER EDUCATION PROGRAMS IN OKLAHOMA

The major purpose of this investigation is to discover the degree
to which teacher education institutions have significantly changed and
improved their teacher education programs over the past fourteen years.
We are, therefore, seeking to discover important changes and/or im-
provements whcih have been made in Oklahoma teacher education programs
since 1960. In reacting to the attached questionnaire, it is suggested
that you give special attention to practices, program efforts, or other
changes which relate to the generally accepted areas of concern in your
teacher education program.

Please fill our the blanks:

Name

College or University
Rank and position now held
Years served at present institution
Certificate program(s) involved with

Instructions:

The questionnaire consists of 38 questions. Questions 6, 16, 20,
25, 29,36,37 and 38 need to be answered in sentence form breifly and
frankly. Please circle one of the answers as indicated below provided
at the end of each question. Thank you.

1 -- Yes

2 -- No
3 == Do not know

(A) General Information:

1. Do you feel that the bachelor's degree program at your institution

provides enough time to satisfactorily complete an adequate program
of teacher education? 1 2 3

2. Do you feel that your teacher education program has been significantly
improved since 19607 1 2 3

3. Do you feel that your Department or College of Education should adopt
a competency-based teacher education program? 1 2 3
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Do you feel that your program adequately equips prospective teachers
to function effectively in schools now operating under conditions
occasioned by the civil rights movement and other social changes of
the 1960's? 1 2 3

Does your teacher education program specifically emphasize moral and
political values, human rights and responsibilities, and human re-
lations? 1 2 3

Please list specific practices or efforts to provide teacher education
students with opportunity to understand moral and political values,
human rights and responsibilities, and human relations and their im-
plications for education.

Has Teacher Corps influenced your teacher education program?
1 2 3

Has your teacher education program provided adequately for the per-
sonal growth of prospective teachers? 1 2 3

Has teacher education as an overall school purpose of your institu-
tion decreased in importance since 19607 1 2 3

Do you feel that your institution provides satisfactory service to
your teacher education graduates? 1 2 3

Selective Admission and Retention:

Has your teacher education program developed an adequate arrangement
for selective admission and retention? 1 2 3

Is there a need to improve the present level of requirements for
admission to the teacher education program? 1 2 3

Does your program of selective admission and retention place
greatest emphasis on academic performance as opposed to the other
requirements? 1 2 3
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The General Education Area:

Do you feel that a minimum of 50 credit hours in general educa-
tion has too large a share in the preparation program of prospec-
tive teachers? 1 2 3

Do you feel that significant improvements have been made since 1960

in most segments of the general education program required for pro-
spective teachers? 1 2 3

What specific significant courses, experiences or changes which
you regard as contributive and challenging have been developed in
the general education area since 1960 at your institution?

The Specialization Area:

Does your certificate program provide opportunity for needed changes
in the area of specialization? 1 2 3

Do you feel that the minimum requirement for specialization provides
opportunity for prospective teachers to develop competency in your
area of specialization? 1 2 3

Do you feel that a majority of your teaching faculty are competent
teaching practitioners? 1 2 3

What specific significant courses, experiences or changes which
you regard as contributive and challenging have been developed
in your specialization area since 1960 at your institution?
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Professional Education Excluding Laboratory Experiences:

Does your program make adequate provision for understanding the
purposes of education and the school as a social institution?
1 2 3

Does your Department or College of Education make adequate provision
for developing proficiency in curriculum, method and material, and
evaluation basic to the instructional process? 1 2 3

Do you feel that a majority of your specific teaching faculty are
interested in the teacher education program? 1 2 3

Does your program make adequate orovision for understanding learn-
ing and bahavior as a basis for effective teaching? 1 2 3

What specific significant courses, experiences or changes which
you regard as contributive and challenging have been developed in
professional education excluding laboratory experiences since 1960
at your institution?

Laboratory Experience:

Does your program provide opportunity for prospective teachers to
have continuous contacts with children or adolescents throughout
the teacher education program? 1 2 3

Does your secondary education program provide student teaching ex-
periences at all secondary levels? 1 2 3

Does your teacher education institution have a satisfactory arrange-
ment involving the local school system(s) for extensive observation,
participation and student teaching experiences? 1 2 3

What specific significant experiences or changes which you regard
as contributive and challenging have been developed in the area
of laboratory experiences since 1960 at your institution?
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Organization and Administration of the Teacher Education Program:

Is effective coordination provided for the institution-wide program
of teacher education? 1 2 3

Do you feel that the administration of your teacher education pro-
gram encourages innovative and contributive changes in the major
areas of the teacher education programs? 1 2 3

Does close collaboration exist between your Department or College
of Education and the academic subject areas in developing chal-

lenging teacher education programs in the specific certificate pro-
gram area? 1 2 3

Physical Facilities:

Do you feel that your institution has adequate physical facilities
for carrying on an effective teacher education program? 1 2 3

Does your Department or College of Education have adequate library,
audio-visual and othe sensory facilities to prepare prospective
teachers in the use of challenging educational technology?

1 2 3

Have teacher education physical facilities significantly improved
since 19607 1 2 3

Strengths and Weaknesses of the Teacher Education Program:

What do you think are the major strengths in your overall teacher
education program?
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37. What do you think are the major weaknesses in your overall teacher
education program?

38. Please list the most important factors which inhibit innovative and
contributive changes in your teacher education program?




