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CHAPTER I 
INTRODUCTION

The history of the academic sojourn overseas for Thai 
students may he traced hack to the seventeenth century when 
Pere Tachard returned from Thailand to France bringing with 
him five sons of government officials as candidates for the 
college Louis Le Grand (Thompson, 1941). Although their 
academic achievements were generally satisfactory, they were 
unahle, however, to adapt themselves to the acculturation 
pressures of their new environment. No further record of 
Thai students going abroad is available for study until the 
reign of King Chulalongkorn Rama V, who succeeded to the 
throne in 1868. The king sent his son to study in England. 
Upon assuming the throne as Rama VI in 1911, the son resumed 
the practice of sending young men abroad for study. Barry 
(1967) reports that during the year 1921-1922, there were 
34 Thai students in the United States; by 1964-1965, at least 
1,360 Thai students were in this country. And there are 
approximately 10,000 Thai students now.^

Case studies indicate two fundamental reasons for the 
increasing number of Thai students in the United States 
(Palmer, 1972): (1) the overseas academic sojourn has become
a vehicle for status and occupational mobility; and (2) there 
are more university places available in the United States



than elsewhere.
During their stay in the United States these students 

pursue, as appropriate, specialized courses intended to equip 
them for a professional, social and personal competence of 
their own choice or that of their organization and society.
At the same time the individuals are involved in the daily 
life and events of their temporary host society, and, thus are 
unavoidably exposed to varying consonant and divergent concep­
tions of societal values; of individual roles, rights, and 
responsibilities; of institutions and their functioning; of 
equality and authority; of opportunity and standards ; and of 
differing modes of interpersonal communication (Spaulding 
and Flack, 1976).

The student visiting a foreign country is in the position 
of a stranger, and certain consequences attach to this position. 
He discovers that the familiar norms of the home society do 
not necessarily hold in the host society. Unlike the tourist 
who comes for only a fleeting visit, the student has to esta­
blish a manner of living or getting along with his host, and 
this means that he must at least learn the norms which regulate 
their relations. The cultural pattern of the approached group 
is to the student not a shelter but an adventure, not a matter 
of course but a questionable topic of investigation, not an 
instrument for disentangling problematic situations, but a 
problematic situation in itself and one hard to master 
(Schuetz, i960).



The student has to learn new behaviors which are goal- 
achieving in the new environment, while they may have been 
either unknown to him, ineffective or prohibited in his home 
culture. The student's tendency to exhibit behaviors learned 
in the home society may interfere with the appropriate adap­
tation to behaviors in the host culture. Sooner or later, 
the students come to understand better the norms and values 
and to adopt salient reference groups of the host society.
This phenomenon is commonly called "acculturation. "

Acculturation has been defined as "...the change in 
individuals whose primary learning has been in one culture 
and who take over traits from another" (Harden and Meyer, I968 
p.36). Scholars generally agree that the nature of accultu­
ration is a progressive and continuous "process" and that 
individuals demonstrate "differential rates" of acculturation; 
not all of members of an ethnic group acquire new values, norms, 
and behaviors from the majority society at an equal rate 
(Shibutani and Kwan, 1965)» While most scholars agree on the 
two basic premises, i.e., acculturation is a "process" and 
individuals show "differential rates" of it, there is a dif­
ference in viewing the process as "monistic" (i.e., changes 
occur primarily on the part of the sojourners) or as "inter­
active" (i.e., changes occur in both sojourners and the host 
members).

Communication is crucial to acculturation. It provides 
the fundamental means by which individuals develop insights



into their new environment. The importance of communication 
as the acculturation medium was postulated as early as 1931 
by Sapir who stated that every cultural pattern and every 
single act of social behavior involves communication in either 
an explicit or implicit sense. Mendelsohn also pointed out 
that communication, together with education, is regarded as 
being charged with the task of "...merging the minority 
group into one democratic social organization of commonly 
shared ideas and values" (1964, p. 3 1),

Scholars have traditionally tended not to investigate 
primarily the communication aspects of acculturation. A 
few studies dealing with communication among immigrants have 
been made in the area of anthropology and sociology in which 
communication variables assumed as incidental role. In 
anthropological studies, a communication system is postulated 
to facilitate the acculturation flow between the two contacting 
cultures. In sociological studies, communication behaviors 
of foreigners have been included as an indicator of "social 
integration" or a factor which is positively associated with 
the majority-minority relations. General agreements among 
these studies are : (1) immigrants who tend to seek interper­
sonal relationships with Americans in social situations have 
not only a greater potential but also actually achieve a 
higher level of acculturation (Weinstock, 1964; Graves, 196?)» 
and (2) the use of mass media is positively related to the 
immigrant's acculturation (DeFleur and Cho, 1957; Richmond,



19Ô7; Graves, 196?)•
Only recently, two studies by researchers in communica­

tion have explored the communication process of ethnic indi­
viduals . Nagata (I969) demonstrated differences in inter­
personal. and mass communication behaviors among first, second, 
and third-generation Japanese Americans. Chang (1972) reported 
some differences in mass media behavior among three groups 
of Korean immigrants ("cultural assimilation group," "bicul- 
tural group," and "nativistic group") distinctive in the 
patterns of change in cultural values. The two studies 
basically reinforced the findings from the earlier studies 
describing individual and intergenerational differences in 
communication patterns within an ethnic group. Although these 
studies provide considerable evidence regarding the positive 
contribution of communication to the general acculturation 
process, the findings are limited to descriptions of the overt 
communication behaviors.

More recently. Young Kim (1976) approached the field 
with a completely different perspective. Using "interaction 
potential," "English competence," "acculturation motivation," 
and "mass media availability" as exogenous variables on which 
the endogeneous variables "interpersonal communication" and 
"mass media consumption" are dependent, she tested a path model 
to explore a causal relationship between intercultural commu­
nication patterns and perceptual complexity. Her major fin­
dings were: (1) Language fluency, acculturation motivation.



and interpersonal and mass media channel accessibility are 
major determinants of one's intercultural communication 
behaviors; (2) language fluency, acculturation motivation, and 
interpersonal and mass media channel accessibility do not 
affect one's cognitive complexity directly, but are mediated 
by the interpersonal and mass communication experiences in 
the host society; and (3) the influence of interpersonal com­
munication is stronger than that of mass media consumption 
in developing a complex and refined cognitive system in 
perceiving the host society.

Her approach apparently was unique in the sense that her 
causal model was the first of its kind in acculturation research. 
Her primary concern, however, was not in explaining accultura­
tion per se on the basis of communication-related independent 
variables, because the linkage between perceptual complexity, 
which was her final dependent variable, and acculturation level 
was not made within the path model. Even if one equates per­
ceptual complexity with acculturation level, the model still 
would be missing an important source of influence, namely, the 
sociological variables which have been repeatedly theorized as 
interacting with intercultural communication behaviors in deter­
mining acculturation level.

The way in which the communication variables have been 
used in the empirical paradigms of acculturation research 
suggests that most of the researchers were not attempting 
to understand acculturation as a communication process. In 
many studies, communication variables were treated as



something indicative of acculinxration. Even when they were 
investigated as independent variables, the communication 
perspective was quite limited. Thus, when a researcher en­
countered a significant sociological variable in accultura­
tion research, he or she did not attempt to delineate the 
communication characteristics which were structurally deter­
mined by the sociological variables. A more completely 
communication-oriented approach would investigate not only 
the variations in acculturation in terms of the communication 
behaviors of the immigrants but also how the communication 
behaviors vary in relation to the sociological variables.

Purpose of the Studv
Focusing on such research needs, this study attempts to 

develop a theory through which the following questions are 
explored:

1. What are the most important factors that affect the 
degree of a Thai student's participation in communication 
channels of the host society?

2. How are these causal factors related to the student's 
background characteristics such as age, sex, education, finan­
cial support, relative availability, length of stay, marital 
status, income, work, and visiting other foreign countries ?

3= How does the degree of a Thai student's participation 
in the host communication channels affect the cognitive struc­
ture underlying his perception of the host society?



The value-laden issue of whether a student should or 
should not change his original cultural patterns and values, 
however, remains outside the realm of the present investigationo 
The questions of what should be the state of acculturation, 
what is right and wrong, who deserves what, and so forth, are 
ones that cannot be answered by scientific procedures. Thus, 
it is my intention to approach the present study as a scien­
tific endeavor in order to describe communication patterns 
among Thai students and to establish a causal explanation for 
individual differences in communication behaviors and percep­
tion of the host society. Further, the theory of the present 
study provides a basis from which to predict future phenomena 
related to the communication patterns of the students. The 
assumption underlying the present investigation is that there 
is no systematic institutional arrangement to either promote 
or retard the process of acculturation. Thus, the findings 
of the present study are limited to the natural process of 
changes in the communication patterns of the individual students 
whose primary learning has been in one culture and who moved 
to another culture temporarily. Whether or not the students 
will accept and internalize the new values of the host society 
and discard the original ones will be outside the scope of the 
present theoretical concern.

The theory behind this study consists of nine inter­
related assumptions regarding the communication patterns of 
the students, all of which are clearly and concretely stated 
in order to be tested empirically. The evidence in sociological



anthropological, and psychological literature regarding 
communication patterns and human information processing are 
incorporated in developing the present theoretical system.

Definition of Terms 
To assist with this discussion the following preliminary 

definition of control terms are provided. Most of these terms 
are elaborated more thoroughly later in the chapter. Accultu­
ration comprehends those phenomena which result when groups 
of individuals having different cultures come into continuous 
first-hand contact, with subsequent changes in the original 
culture of either or both groups (Redfield, Linton, and 
Herskovits, 1939)- Thai Student is a person who comes to the 
United States for the purpose of furthering his/her study. 
Cognitive Complexity is defined as the extent of cultural 
knowledge and familiarity with all segments of the host society. 
This includes knowledge of the group's institutions and sub­
groups, the attitudes, beliefs, requirements within the group 
and between group members and non-members. Acculturation 
Motivation refers to a student's willingness to learn about, 
participate in, and be oriented toward his new environment. 
Interaction Potential refers to the degree of opportunity for 
association with members of the host society in the student's 
immediate environment. Channel Accessibility refers to acces­
sibility to interpersonal and mass communication channels of 
the host society. It refers to the students' estimation of
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the percentage of American contact out of the total daily 
contacts and the availability of American mass media at home.

Organization of the Study
The study is divided into five chapters.
Chapter I includes the background and purpose of the study, 

the statement of the problem, the assumptions to be explored, 
definition of terms, limitations of the study, and the theo­
retical framework.

Chapter II contains a review of related literature.
Chapter III provides the details of the design and pro­

cedures of the study.
Chapter IV furnishes the analysis of the data.
Chapter V consists of a summary of the study, conclusions 

based on data obtained, recommendations, and implications for 
further research.

Ingredients of a Theory
The variables that are central to the present theoretical 

system are: (1) participation in interpersonal communication
with members of the host society, (2) consumption of the host 
mass media, and (3) cognitive complexity in perceiving the 
host society and its people. In the following discussion, 
each of the three variables will be causally linked to each 
other based on psychological theories of human information 
processing. The four factors (language fluency; acculturation 
motivation; interaction potential; mass media accessibility)
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that are conceived as significantly influential in one's 
communication patterns will be identified. Thirdly, a path 
model of causal influence process will be established by com­
bining the two parts of the theory. Lastly, to provide further 
causal explanation of the student's communication patterns, 
individual students' background characteristics will be iden­
tified in relation to language fluency, acculturation motiva­
tion, interaction potential, and mass media availability. 
Cognitive Structure

"Cognitive structure" or "perceptual process" refers to
the organization of experience into a form which allow the

2individual to deal with a given stimulus. Further, it is 
generally accepted that individuals differ in the degree to 
which they manifest a given structural property within a par­
ticular domain of cognition and that the complexity of a person 
can vary across different content areas (Crockett, I965)• 
Cognitive structure is not viewed as an additional aspect of 
"personality"— for example, as a "trait;" rather, it is viewed 
at a different level of analysis, the information level, which 
has no necessary relation to content.

The first insight into the importance of the perceptual 
domain in acculturation studies was made by the Social Science 
Research Council (195̂ ) which defined acculturation as "a 
matter of range of presentation and of perceptual reality"
(p. 993). The relevance of perception in acculturation was 
also recognized by Chance (I965), who viewed acculturation
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as "...a change of the individual's perceptions, attitudes, 
cognitions" (p. 386).

Sojourners are faced with certain degrees of uncertainty 
much like individuals moving from one place to another within 
the same country. They must find ways to make sense out of 
their new environment in order to adapt it. They try to 
categorize events and people into certain molds ; thus, cultural 
stereotypes become salient as screening devices when sojourners 
need to maintain the easiest and most economical structure in 
their perception of unfamiliar people and the social milieu.

For example, a new sojourner may believe that American 
people are all open-minded, logical, friendly, and free.
Others may believe the opposite, that they are close-minded, 
unfriendly, etc. Obviously, however, not everyone in the 
United States is friendly; freedom is sometimes restricted. 
Generalizations are not always true beyond the set of experience 
upon which they are based. Given time, however, the sojourner 
generally adopts new perceptual categories and will comprehend 
perspectives wider and more complex than his initial stereo­
types. Curiosity, searching out of necessity, and going beyond 
the customary, are ways in which these perceptual networks 
can be further differentiated, refined, and organized into 
a more sensitive information processing system.

In this study, therefore, cognitive complexity is defined 
as the extent of cultural knowledge and familiarity with all



13

aspects of the host society. This includes the group's 
institutions and subgroups, the attitudes, beliefs, and values 
of the members, and the reciprocal role requirements within 
the group and between group members and non-members. Since 
knowledge of the culture of a structurally complex group can 
never be complete, even in the case of a life-long member of 
the group, the newcomer's degree of knowledge should be 
judged in relative terms.

Cognitive structure is an important variable because it 
allows the sojourner to perceive many goals anf the means to 
their attainment. It provides a more adequate means of 
relating the sojourner-to the host society. In communication 
terms, the "discrepancy" between the intentions of a sender 
(or host society) and the meaning of the message to a perceiver 
(or an ethnic member) will be reduced. One's perceptual 
structure should, therefore, be the most important mechanism 
through which he will pursue the goal of better adjustment 
in the host society.
Interpersonal Communication

Recent research has examined interpersonal communication 
by looking at the volume of interpersonal relationships 
sojourners have with members of the host society (Nagata,
1969). The underlying assumption here is that such inter­
personal relationship patterns indicate the degree and qua­
lity of information a sojourner learns about the host
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society and its culture (Lazarsfeld and Merton, 1964)o
In studying interpersonal relationship, informal rela­

tionships (friendship with the host) are distinguished from 
formal relationships (membership and participation in host 
organizations). Research to date has found that those who 
tend to seek both formal and informal relationships with the 
host culture in social situations have not only a greater poten­
tial for, but also actually achieve a higher level of accul­
turation.

Spindler and Goldschmidt (1952) included "group orien­
tations and interactions" as part of the criteria for deter­
mining the degree of social acculturation among Menomini 
Indians. Weinstock's study (1964) has largely borne out 
the contention that having friends in the core group is im­
portant in acculturation. Visiting with Caucasians was in­
cluded in several other studies such as those of Johnston 
(1963), Ossenberg (1964), and James (I96I). Many of the 
"U-curve" studies of foreign students and visitors have also 
provided empirical support for the positive relationship 
between number of American friends and acculturation. These 
studies have shown that those who have more active involvement 
with Americans (in term of having at least one American 
friend versus no American friends) express better psycholo­
gical satisfaction and more favorable attitude toward the 
host society. (See, for example, Selltiz, Christ, Havel and 
Cook, 1963).
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SimilarlyI research in the field of formal relationships 
directed its attention to the effects of American and ethnic- 
oriented associations upon acculturation. Lazerwitz (195̂ ) 
found that those Jews in the group identified as highly ethnic 
were more active in Jewish organizations than those in the 
unidentified group. (See, also, Ossenberg, 1964, and Graves,
1967).

In the present study, both formal and informal interper-' 
sonal relationships of the students have been examined.' 
Interpersonal relationships are viewed as a major channel 
through which learning about the host society is transmitted 
to the immigrants.
Mass Media Use

Although scholars in the field of mass communication have 
traditionally tended to ignore any attempt to investigate the 
relevance of their theories to the studies of the accultura­
tion process, they have contributed a substantial number of 
theories and propositions that bear significantly upon the 
study of acculturation. Mass media may be seen as trans­
mitters of culture from one generation to another or from one 
group to another. Since the contents of the media not only 
refer to topical events but may also reflect societal values, 
norms of behavior, and traditional perspectives for inter­
preting the environment, the media may be said to contribute 
to the transmission of culture to the native-born and to the 
sojourners and long-term residents.
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A few empirical investigations have provided evidence 
for the relevance of the theory in the context of accultura­
tion. DeFleur and Cho (1957)» in their study on Japanese 
Issei (first-generation) women, observed»

Mass media to a considerable extent acquaint the ethnic 
individual who consumes them with the American mass 
culture. Extensive consumption of the products of the 
American mass media would indicate a somewhat greater 
facility with the majority culture patterns than would 
be the case of those who remained isolated from these 
sources.(p.248).

Typical of the mass communication variables related to accul­
turation are consumption of publications, radio, television, 
and film. In the case of publications, the general findings 
indicate clearly their acculturation function. In study of 
Canadian immigrants, Richmond (196?) reports that the newspa­
pers and magazines explicitly and implicitly "...convey a 
knowledge of Canadian norms of behavior and social institu­
tions, without which the immigrant will remain incompletely 
absorbed into the Canadian way of life" (pp.I38-I39). The 
influence of television has been occasionally noted as a 
possible source of acculturation. Graves (196?) and Nagata 
(1969) included the possession of a television set as one of 
the items in their index of acculturation. A similar postu­
late was made for the acculturation function of radio by 
DeFleur and Cho (1957)° They assumed that the amount of
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daily exposure to radio (as well as television) is one of the 
acculturative variables in "recreational behavior." As an 
extension of "visual orientation" for knowledge as well as 
entertainment, movie-going may be an effective variable in 
acculturation. In the study of DeFleur and Cho (1957) f 
attendance at American movies was one of the key considera­
tions in determining the acculturation orientation of Issei 
(first-generation) Japanese women.

All of the above-mentioned mass media behaviors were 
included in the present study to test for their relative 
importance in the acculturation process.

Toward a Causal Theory
As was pointed out earlier, a cognitive system is the 

underlying means by which people organize their experience.
It is the way in which information is received, processed, 
and transmitted— all of which are vital to the communication 
process. Kelly (1955)» in the Psychology of Personal Constructs, 
has provided the major theoretical basis for contemporary un­
derstanding of cognitive structure. Personal constructs,
Kelly theorizes, are the conceptual tools man uses in under­
standing and differentiating among similar or adjacent objects 
in his psychological environment. The greater the number of 
constructs present in one's cognitive system, the greater the 
ability to articulate differences. Beiri (1955) applies the 
label, "cognitive complexity," to describe that psychological
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construct or composite of variables. Cognitive complexity, 
according to Beiri, is ''...the degree of differentiations of 
the construct system" (p.263).

One of the most important aspects of one's cognitive 
structure in relation to the acculturation process is that it 
is dependent upon developmental conditions. As Schroder, et 
al. (1967) explain, the level of cognitive complexity in a 
given area is not necessarily held static over time. As has 
been clearly demonstrated in the research of foreign students 
and visitors, a sojourner'b perception of the host society 
will become more complex and refined as he learns more about 
the host culture. Here, a sojourner's differentiated view 
of the host society is considered to be a product of life 
experience from multi-dimensional perspectives. On the other 
hand, a simpler cognitive structure is indicative of more 
global and unidimensional perspectives.

The role of communication with the host society in a 
student's cognitive structure is apparent when one considers 
that any form of cultural learning occurs through communica­
tion. The growth of a differentiated view of the host society 
is facilitated by the accumulation of his communication ex­
periences in the host society. Through interpersonal commu­
nication with the host and through the use of the host mass 
media, the student is able to comprehend wider and more com­
plex perspectives than his own. Accordingly, two of our nine 
assumptions emerge from this reading:
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Assumption 1» The more a student participates in inter­
personal communication with members of 
the host society, the more complex will 
be his perception of the host society. 

Assumption 2i The more a student consumes the mass media 
of the host society, the more complex will 
be his perception of the host society.

The graphic presentation of the causal relationships in 
Assumption 1 and Assumption 2 is made in Figure 1.

Insert Figure 1 about here

The next question is why different students are engaged 
in different degrees of intercultural communication. Among 
the many factors that may directly or indirectly influence 
one's communication behavior, language fluency, motivation 
level to learn and participate in the host society, and 
accessibility to communication channels of the host society 
are considered the key determinants.
Language Fluency

The importance of the host language in intercultural 
communication of the sojourners is self-evident. Effective 
cross-cultural communication can take place only when language
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appropriate to a given society is at least minimally used 
and comprehended. According to Taft (1957), "The .function 
of language in intercultural communication is to facilitate 
one's cultural learning and to permit maximum group partici­
pation" (p.144).

In recent years more extensive attention has been 
devoted to the effectiveness of language orientation in 
promoting acculturation. Often the type of language used by 
an ethnic group and the proficiency of such usage has been 
a measure of the extent of acculturation. DeFleur and Cho 
(1957) included "language behavior" as one of the crucial 
areas in their index of acculturation. Defining language as 
a "symbolic process," they took into account three specific 
aspects of language orientation: English speaking, English
reading, and English speaking at home. High scores on these 
items reflected high acculturation orientation. Later stu­
dies have largely supported the generalization that the 
learning of the host language aids faster acculturation 
(Breton, 19&4; Chance, 19&5; Richmond, 1967; Graves, 1967; 
Price, 1968).

With regard to the effect of language fluency on specific 
interpersonal relationships with Americans, a number of studies 
report that students who are more fluent in English associate 
more with Americans (Morris, I96O; Sewell and Davidson, I961). 
Selltiz, et al. (I963), in their study of foreign students, 
report that the students' confidence in their ability to
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speak English is a more important influence on the develop­
ment of social relationships than is their actual command of 
the language as estimated by an American interviewero

Similarly, fluency in English is considered to be the 
most important determinant of a sojourner's exposure to the 
American mass media. Richmond (196?), in his study of 
Canadian sojourners, reports that the readership of (Canadian) 
newspapers and magazines was very closely related to the 
fluency of the immigrants in either English or French. The 
same relationship is expected in the sojourner's exposure to 
other media such as radio, television, and film.

From the above evidence, it is postulated that a student's 
competence in speaking and understanding English facilitates 
not only his interpersonal interaction with Americans but 
also his use of the American mass media.

Assumption 3» The more fluent a student is in the host 
language, the greater will be his parti­
cipation in interpersonal communication 
with members of the host society.

Assumption The more fluent a student is in the host' 
language, the greater will be his use of 
host mass media.

Acculturation Motivation
The second important factor in relation to the student's
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communication behavior is his acculturation motivation. The 
term "acculturation motivation" is defined simply as the 
student's desire to learn about and participate in the host 
society (Kim, 1976). Here, a student does not necessarily 
have to change his values and attitudes or alienate himself 
from his ethnic group in order to understand the host society 
and to engage in intercultural communication.

One's acculturation motivation is considered conceptually 
independent of his English competence, since one does not 
necessarily guarantee the other: A student who is fluent 
in English may or may not associate with Americans or use the 
American mass media. This may be contingent upon his value 
orientation, his attitude toward the host society, and his 
personality factors such as gregariousness, receptivity of 
new elements of life, or interest in current affairs in general. 
Whatever the reason may be, individual students do show dif­
ferent levels of motivation to leam and participate in 
the host society.

Assumption 5: The greater a student's acculturation
motivation, the greater will be his par­
ticipation in interpersonal communication 
with members of the host society.

Assumption 6: The greater a student's acculturation
motivation, the greater will be his use 
of host mass media.
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Interaction Potential
The term "interaction potential " means the degree of 

opportunity for association with Americans provided by the 
sojourner's environment (Kim, 1976). Ordinary, if a situa­
tion is to have any interaction potential at all, it must 
provide for the physical proximity of two or more persons. 
Beyond this basic requirement, situations differ greatly in 
interaction potential. For example, one does not usually talk 
to a stranger sitting next to him in the subway or in a bus; 
if, on the other hand, one is assigned to work with him on a 
collaborative task, he would soon cease to be a stranger.
Such situations almost demand communication of some sort, and 
make it easy to go beyond superficial exchange, if one wishes 
to; in other words, they are high in interaction potential.

Thus, a Thai who works for an American company dealing 
primarily with Americans will have a greater chance to develop 
more or less meaningful relationships with Americans than a 
Thai who owns a Thai grocery store. The husband who has 
greater contact with the American society through his job 
will have greater accessibility to intercultural communication 
than his wife who stays home.
Mass Media Availability

This term indicates the availability of the American mass 
media at home (such as television, radio set, newspaper sub­
scription, journals and magazines). Accessibility to the
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American mass media might be significantly influenced by 
economic ability to afford to purchase or subscribe to such 
media at home is closely related to the motivation level of 
a sojourner to make them available.

In this study, interaction potential and mass media 
availability are postulated to be important factors in in­
fluencing the student's intercultural communication behaviors 
alnog with English fluency and the motivational factor. One 
cannot form any meaningful interpersonal relationships with 
Americans unless he is provided with some opportunity to 
approach or to be approached by the Americans ; similarly, 
no matter how strongly motivated and fluent a student is in 
English, he will find it difficult to use the media if they 
are not readily available.

Assumption 7: The greater a student's interpersonal
interaction potential, the greater will 
be his participation in interpersonal 
communication with the host society.

Assumption 8: The more access a student has to host
mass media, the greater will be his 
exposure to mass communication of the 
host society.

Assumptions 5-8 are graphically portrayed in. Figure 2.
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Insert Figure 2 about here

A Path Model of Communication and Acculturation 
Having developed the two sets of causal links, as 

represented in Figures 1 and 2, the two sets can be related: 
the four causal factors— language fluency, acculturation 
motivation, interaction potential, and mass media availability 
— with complexity in perceiving the host society. As pointed 
out earlier, it is assumed that individual differences in the 
four variables will influence cognitive structure, mainly 
through the interpersonal and mass communication experiences 
with the host society. In other words, there would be weak 
or no direct relationship between the four causal variables 
and the perception pattern of a student. Fluency in the 
host language, motivation to learn and participate in the 
host society, and accessibility to host communication channels 
will not have any significant effect on perceptual complexity, 
unless there is some meaningful interpersonal communication 
experience or consumption of mass media of the host society.

Assumption 9; The complexity with which a student per­
ceives the host society will be influenced
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by language fluency, motivational level, 
interaction potential, and mass media 
availability, mediated by intercultural 
communication experienceso

Assumption 9, together with other eight assumptions, 
enables us to draw a causal model of intercultural commu­
nication patterns as described in Figure 3*

Insert Figure 3 about here

Exploration of Further Explanation 
The next question considered is why some individuals are 

more fluent in English, higher in motivation, and have better 
access to the communication channels of the host society than 
othersc To provide further causal explanation of the student's 
communication patterns, data on individual students' back­
ground characteristics will be tested in relation to language 
fluency, acculturation motivation, interaction potential, and 
mass media availability. The fundamental assumption here is 
that the differences among students in their communication 
patterns are largely a function of the length of time staying 
in the U.S.

Background characteristics— number of years staying in 
the U.S., age, sex, education, marital status, financial
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support, income, work, relative availability in the U.S., and 
visiting other foreign countries— will be examined in rela­
tion to language fluency, acculturation motivation, interac­
tion potential, and mass media availability. The variables 
that are found highly related to the four causal factors will 
be simultaneously regressed on the dependent variables (lan­
guage fluency, acculturation motivation, interaction poten­
tial, and mass media availability).

The next step of data analysis is to determine the changes 
in the student's communication patterns over time. Each of 
the key variables related to communication will be analyzed 
in terms of change patterns. Trends will be plotted by divi­
ding the sample into six subgroups by the length of stay in 
the United States.

Results of the trend analysis will be reported in terms 
of (1) general shape of developmental curves, (2) significance 
of changes over time determined by analysis of variance across 
the subgroups, and (3) significance of linearity in the de­
velopmental patterns, i.e., whether the change patterns over 
the years is linear or non-linear.

Limitation of the Studv
Several specifications and limitations should be pointed 

out before testing the above discussed theoretical assumptions 
and the path model of communication patterns of students.
First, there are about 10,000 Thai students in the United
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States in 1981. Due to an unavailability of the names and 
addresses of all of them, the subjects studied will be limited 
to those who have names and addresses available at the Students 
Department, the Royal Thai Embassy, in Washington D.C.
Second, since the present study focuses on the intercultural 
communication of students with the host society, intra-ethnic 
communication patterns, i.e., communication within the ethnic 
group is not included. There are indications in past studies 
which point to intra-etimic communication as promoting ethnic 
identity rather than playing an integrating, buffer, or recei­
ving role (Broom and Kituse, 1955)» But intra-ethnic communi­
cation may or may not promote acculturation depending on the 
nature of association. If a student's friendship circle con­
sists of those who are highly knowledgeable about the host 
culture, such association will promote the student's learning 
about the host. On the other hand, if a student associates 
with those who are not experienced in the host society, intra­
ethnic communication through such interpersonal relationships 
will naturally not be helpful for the student's cultural 
learning. Similarly, one cannot make a simple generalization 
regarding the effects of a student's use of ethnic mass media. 
Whether the ethnic media experience will promote or discourage 
one's cultural learning of the host society will depend upon 
the content of the ethnic media, i.e., whether it emphasizes 
useful information about the host society and encourages its 
audience to participate in the host society, or whether it
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primarily reinforces the ethnic individuals' previous cultural 
traits and tradition. Such intra-ethnic communication patterns 
are outside the considerations of the present study. Addi­
tional attention will, however, be given to some of the im­
portant patterns of intra-ethnic communication in the data 
of the present study.



CHAPTER II 
REVIEW OF RELATED LITERATURE

This chapter provides a review of related literature which 
includes definitional problems of acculturation, the nature 
of acculturation process, factors associated with differences 
in foreign students' attitudes, communication and acculturation, 
communication variables in acculturation, and acculturation 
potential.

Definitional Problems 
Because the process of acculturation has grown into an 

increasingly important area of research in cultural anthro­
pology, sociology, and education, the definition of certain 
basic terms is warranted. Terms such as acculturation, assi­
milation, socialization, culture contact, amalgamation, inte­
gration have been used to describe the process that occurs 
during "ethnic" meetings. These terms have been used inter­
changeably to mean the same thing while in other cases the 
meanings rather than being identical have overlapped.

In their "Memorandum for the study of acculturation," 
Redfield, Linton, and Herskovits (1936) originally described 
acculturation as follows:

Acculturation comprehends those phenomena which result

33
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when groups of individuals having different cultures 
come into continuous first hand contact, with subsequent 
changes in the original culture patterns of either or 
both groups.

Under this definition, acculturation is to be distinguished 
from culture change, of which it is but one aspect, and 
assimilation, which is at times a phase of acculturation.

Furthermore, Herskovits distinguishes between "accultu­
ration and "assimilation" on a more academic basis. Accul­
turation is considered a process while assimilation is a 
product of it. He gives the following explanation:

Acculturation comprises those changes in a culture by 
the influence of another which result in an increased 
similarity of the two. The influencing may be reciprocal 
or overwhelmingly one-way. The resultant assimilation 
may proceed so far as the extinction of one culture by 
absorption in the other; or, other factors may intervene 
to counterbalance the assimilation and keep the culture 
separate (Herskovits, 1938).
Ralph Beals (1953) accepted the definition of Redfield, 

Linton, and Herskovits. However, he regarded the process of 
acculturation as one of "diffusion" if neither culture is 
dominant in the situation nor applies any type of force in 
effecting change in the other. And if such a factor is present, 
the process is one of acculturation. Force is broadly treated 
to include not only overt or naked force but pressures resulting
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from deprivation, introduction of compelling new goods, or 
psychological pressures arising from sentiments of inferiority 
or superiority.

Due to the existing ambiguity, an operational formulation 
of the term assimilation amenable to empirical research is 
necessary to this study. Conceptually, the assimilation process 
is the process by which groups with diverse thinking, feeling, 
and acting are absorbed into the dominant group or cultures, 
fonning a social unity and a common culture. Assimilation 
refers to fusion of cultural heritage, values, and attitudes. 
This implies that a person or group no longer has any charac­
teristics identifying him with the former culture and also 
cultural differences no longer exist between persons and groups.

Gordon (1964) sees the assimilation process and its 
subprocesses as a matter of degree, but complete assimilation 
would cover seven variables: (1) change of cultural patterns
to those of the host society; (2) large-scale entrance into 
cliques, clubs, and institutions of host society, or primary 
group level; (3) large-scale inter-marriage; (4) development 
of sense of people-hood based exclusively on host society;
(5) absence of prejudice; (6) absence of discrimination; and,
(7) absence of value and power conflict.

Assimilation is broken down into three processes.
(1) acculturation, (2) social integration, and (3) amalgamation. 
Baca (1974) graphically makes these distinctions:

Insert Figure 4 about here
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Total acculturation may be accomplished through one group 
completely taking over the culture of another and relingui- 
shing its own, as a majority of European immigrants to the 
United States have done. It must be remembered that total 
acculturation of a minority group usually takes two or three 
generations. For the individual to be totally acculturated 
during his lifetime is highly unlikely since no one can for­
get his past completely, or escape his cultural conditioning, 
or is.likely, to think his former culture completely wrong 

and inadequate, when one is acquiring a new culture.
Integration involves a fusion of groups in the sense 

that social interaction is no longer predicted on racial or 
ethnic identity. Integration requires the dominant society 
to relinquish its prejudice and discrimination toward the 
minority culture and, consequently, lead to the complete 
functional integration of that group in all social systems, 
primary groups and institutions operative in the culture. 
Acculturation is a prerequisite for integration, but accultu­
ration does not necessarily guarantee integration. Some 
blacks and Mexicans Americans have become acculturated but 
not integrated in the dominant society.

Amalgamation is a biological process involving the 
fusion of distinct racial and ethnic groups. If marital assi­
milation takes place fully, then the minority group loses all 
of its ethnic characteristics, and prejudices and discrimi­
nation are no longer a problem since the descendants of the
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original minority group become indistinguishable.

The Nature of Acculturation Process
The acculturation process may be classified into catego­

ries: material and non-material^ (Lee, 1975)* It was found
that the material aspect of culture is easily assimilated. 
Whatever in the host culture makes living easier is accepted 
without hesitation and full advantages are taken. Nevertheless, 
non-material culture such as values, attitudes, and norms are 
not so readily assimilated. At the same time, traditional 
habits such as food and behavioral expectations according to 
the events and language seem to be most resistant to change.

Acculturation proceeds with a differential speed in 
different areas of culture. Acculturation is a slow process. 
Technological or material culture changes faster than non­
material culture; such as concrete objects as tools, utensils, 
and ornaments are normally the first things adopted by the 
newcomers to any culture. However, non-material culture, 
such as patterns of behavior and values, take a long time 
to change (Redfield, 1936).

Acculturation is an unconsciousness process. Newcomers 
to the United States, for example, are unaware of the degree 
they have become "Americanized." Occasionally, only when 
they go back to their homelands after having lived in the 
United States for a number of years, do they realize how much 
they have changed (Weinstock, 1969)'
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Acculttiration is usually selective and contextually va­
riable. Acculturation situations may lead to a range of 
possibilities from total acceptance to total rejection, or 
acceptance of some aspects of culture and rejection of the 
others. Acculturation is also dependent upon types of socie­
ties. It is believed that democratic states provide an ideal 
condition for acculturation.

Although it is a slow process, acculturation does not 
take place in many areas. The process involves trial and error, 
hesitation, conflicts, and adjustment. In general, the accul­
turation process seems to follow four stages; (1) period of 
concession, (2) period of conflicts, (3) period of hatred, 
and (4) period of adjustment (Solanki, 1973)• The process may 
take varying amount of time depending upon the individual.

The period of concession is characterized by the fact 
that the sojourner who has just come to this country may still 
be influenced by the ambition he had before coming. The new 
things are strange to him, but he may be in the state of full 
curiosity. No conflict is recognized and he may be enjoying 
meeting with new cultural phenomena. The relationship between 
majority and minority is friendly.

The period of conflict comes when he begins to see and 
experience uneasiness with the majority group of people. He 
may face many problems with the majority because of differences 
in values, attitudes, ways of thinking, and social norms.
This is the period when external affairs begin to bother him
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and conflicts will take place gradually.
The period of hatred is the period when conflicts have 

been accumulated and this may lead him to hate the majority.
It is assumed that if one stays longer, he may hate the 
majority more. An accumulation of displeasing behavior patterns 
by the minority, such as discrimination, and value conflicts, 
may also increase hatred toward the majority.

The period of adjustment begins when one gives up his 
subjectivity and begins to like things in the dominant culture. 
At the same time, his native values and ways of thinking are 
changed or disappear , and he may be in favor of adjusting to 
the dominant culture. This may occur in many different forms. 
Interracial marriage, adopting new values, status gaining, 
feeling less conflict and hatred against the majority group 
of people, are examples of getting adjusted to the new cultures.

Acculturation involves a large number of variables and 
processes. Some of the variables identified are the following: 
Cultural Differences

Significant culture difference between the sojourner's 
own country and host country produce "culture shock." If 
his country enjoys a positive image in the host country, the 
sojourner's attitude toward and experiences in the host coun­
try also tend to be positive and vice versa. The greater the 
similarity between the home and the host culture, the greater 
the likelihood of feelings of acceptance, positive attitudes, 
and close interpersonal relations with citizens of the host
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country. The opposite situation may involve "status depri­
vation" (Kelman, I963) for the sojourner, often resulting in 
defensive and maladaptive behavior.
Time

The sojourner's attitude toward the host country appears 
to change through time, the pattern of this change approaching 
a U-curve. This pattern represents an initial excitement, 
followed by more critical attitudes toward the host nation, 
finally resulting in more positive attitudes and reappreciation 
before returning home (Becker, 196?; Davis, 1963; Deutsch &
Won, 1963; Sewell, et al., 1954; Scott, 1956; Coelho, 1958; 
Morris, I96O; Selltiz & Cook, 1962; Pool, I966).

Certain variations of the U-curve have also been found 
For example, an inverted U-curve has been observed to be more 
typical of sojourners coming from less developed countries 
(Becker, I967). An extension of the U-curve into a W-curve 
is also proposed (Gullahorn & Gullahorn, I963; Brein & David, 
1971; Jacobson, I963) to take into account the period of 
readjustment after returning home.
Personality Factors

How the person is affected by cross-cultural contacts 
is to a great extent a function of who he was at the start.
The sojourners's prior motives and expectations affect 
what he finds in the foreign country and sometimes result in 
a self-fulfilling prophecy through the process of selective 
perception. However, as Brein and David (1971) note, inter-
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personal relations, background, and situational variables have 
been found to contribute to an understanding of adjustment 
problems more than personality factors.
Interaction with Host Culture

In general, acculturation takes place by means of direct 
and indirect interaction with the dominant culture. Personal 
interaction through either social or non-social networks, 
such as participations in social activities or learning Eng­
lish is generally the main means of acculturation.
Social, economical, and political situation of the 
native country

If these conditions in one's home country are favorable, 
sojourners may think of returning to their country if they are 
dissatisfied with living in the United States. In that case, 
they may not try to be acculturated in the American culture.
On the other hand, if the conditions in their home country 
are not favorable, they may give up returning to their coun­
try, and thus acculturation would take place faster. If the 
country has been under political strain for many years, they 
may not want to return home, ever! if they have not yet given 
up; Koreans illustrate this pattern. Therefore, the possibi­
lity of returning to home country will also become a factor 
for acculturation. The desire to return home by the sojourner 
may also be based on his background. Those who have 
had an unfavorable background or social positions may not want 
to return to their country where they have no opportunity to
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gain social and economic status and may he able to adjust 
better in the United States in order to gain social and 
economic status (Modell, 1971)»
Circumstances and intensity of contact

Contacts may he hostile or friendly, may involve a few 
selected representatives of one or both cultures, or may 
involve colonialization and massive contact. These variables 
may change through time when contacts are prolonged, and the 
nature of acculturation will vary accordingly.
Age and sex compositions

There is evidence that a younger person is able to accept 
and absorb new values more rapidly than those whose ways of 
life are more fixed by age and habits. Men, compared to 
women sojourners, are more rapidly and readily acculturated.
Of course, there are various reasons for this. For example, 
a lower literacy rate, language, and transportation facilities 
often cut women off from social contacts (Berry, 1951).
Size of a sojourner group

According to Harden (1952), the larger the size of 
minority group, the slower its rate of acculturation. In a 
large group, people limit their interaction within their own 
group, limiting social contacts with members of the host 
country. Isolation in a nationality group creates an ethnic 
ghetto and thus inhibits acculturation.
Rural settlement

A rural settlement further isolates the sojourners, thus
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hindering acculturation. Often rural communities are slow 
in accepting a newcomer (Solanki, 1973).
Relative economic op-portxmity

From the sojourner's point of view, relative economic 
opportunity is a most rewarding factor in his new life. This 
economic opportunity makes the sojourners more willing to 
make changes in his old pattern of life.
Fear of competition

A fear of competition on the part of members of the host 
society creates opposition to sojourners and hence hinders 
their acculturation.
New facilities

The convenience of new facilities enhance acculturation. 
That is, new ways of life where a new technology fits into 
the scheme of values of the borrowing group are accepted more 
readily.
Racial factors

Racial differences or any coloration of skin become a 
major hindrance to acculturation and eventual assimilation. 
Race prejudice is found in almost all societies.

In general, it is impossible to expect complete accultu­
ration and assimilation of sojourners in the United States 
as long as prejudice, real or imagined discrimination, and 
most of all, physical differences exist. The idea that the 
United States is a melting pot has faded, because many ethnic
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groups in this country tend to maintain their identity even 
if they speak and act like Americans. The contemporary 
notion of cultural pluralism and differences have become 
the course of national unity (McKenna, 1969; Hill & Lujan, 
1981).

Depending in part upon the variables mentioned, several
4kinds of processes may occur. Several of these may be 

operative at the same time (Beals & Hoijer, 1965). They are 
the following: Substitutive: A new trait or complex of
traits that substitutes for pre-existing traits and performs 
the same functions may be adopted. Structural change is 
minimal. Additive : New traits, complexes, or institutions
may not replace existing elements but may be added to them. 
Significant structural change may or may not be involved. 
Syncratic: New and old traits may be blended to form a new
system or subsystem. Structural change is apt to be consi­
derable. Deculturative: Contacts may cause loss of part of
the culture without replacement. As examples, on the econo­
mic level, substitution of factory-made goods may cause loss 
of technology; imposition of exterior governmental authority 
may cause loss of institutions or functions. Originative :
New Structures that do not have obvious roots in either culture 
are invented to meet changing needs. Rejective; The changes 
demaded may be so great or so rapid that a large number of
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individuals cannot accept them. In such a case, efforts are 
made to resist change. In extreme form, rejection may be 
accompanied by high rates of abortion and infanticide, attempts 
to return to the past, rebellions, and religious movements 
involving supernatural support or sanctions. The irrational 
content of large-scale rejective movements often is high.

Depending upon the variables and processes involved, 
several kinds of end results may be perceived (Beals & Hoijer, 
1965)» Merger, or assimilation; The two cultures become 
indistinguishable and in time form a single culture. Proba­
bly quite a rare phenomenon for groups, but frequent for in­
dividuals. Incorporation: One culture loses independence
but persists as a subculture, forming a caste, class, or a 
plural society. Extinction: One culture loses membership .
until it can no longer function. Membership loss may be due 
to warfare, new diseases, or through tranference of individuals 
from one culture to the other. Adaptation: A new internal
and external structural equilibrium is achieved. Change may 
continue, but it is slowed down and is selective again in 
nature. Compartmentalization, adding of a new structure without 
abandoning the old, may be one form of adaptation.

Factors Associated with Differences 
In Foreign Students* Attitudes 

There is considerable variation among foreign students
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in what they believe the "facts" to be, and, even with similar 
descriptions of the "facts," in approval or disapproval of 
them. Undoubtedly many factors contribute to such variation, 
but only a few of them have been investigated.

First of all, the visitors to a country brings with him 
a set of preconceptions, of expectations, built up through 
the years. His preconceptions may be quite definite or they 
may be rather vague. They may be realistic or unrealistic.
It seems likely that the more realistic they are, the less 
they will be changed by his stay in the country.

The visitors bring with them a variety of motivations 
that may influence the extent to which experiences in the host 
country lead to change in their beliefs and feelings about the 
country. For example, both Lysgaard (1954) and Scott (1956) 
suggest that, at least among Scandinavians, established scho­
lars who go to the United States for specific research purposes 
are likely to be less sensitive to other aspects of the life 
of the country, and therefore less likely to make observations 
or undergo experiences that might change their views, than 
are students whose goals include, in addition to getting 
training, becoming familiar with a different way of life.

Differences in national background seem to be a major 
source of differences in perception of the host society. Within 
the general agreement that family ties in the U.S. are weak, 
for example, students from non-European countries are likely 
to see them as even weaker than those from European countries.
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Students from countries as diverse as India and Scandinavia 
are struck by the hurry and movement of American life. In 
contrast a group of French visitors reported that one of their 
major surprises was the calm and orderliness, the lack of rush 
and commotion. A source of these preconceptions is the nature 
of the relations that obtain between the home-country govern­
ment and the host-country government. Students from different 
parts of the world have somewhat different experiences in the 
U.S.. It has frequently been found that European students are 
likely to interact more extensively with Americans and to 
experience less difficulty in adjusting to certain aspects 
of life in this country. It appears that an important basis 
for the difference between students from different world areas 
in their perceptions of the U.S. is the fact that one tends 
to judge the situations one is currently observing in relation 
to one's accumulated background of experience with similar 
situations. The more a student sees the U.S. as being like 
his own country, the more likely he is to approve of the U.S.

Attendance at different types of schools seems to have 
little consistent effect on either beliefs or feelings about 
the host country. One might expect that foreign students who 
go to small colleges in small towns would get quite a different 
view of American life than those who attend large metropolitan 
universities, but, the few differences between students at 
different types of institution formed no consistent pattern 
(Selltiz & Cook, I962).
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Similarly, one might expect that attendance at a six- 
week orientation program designed to help prepare students 
for the adjustments involved in starting their studies at 
American universities and in meeting the demands of everyday 
life in an American community would have an effect on attitudes 
toward the U.S. But, although it was found that participation 
in such a program did lead to greater ease in establishing 
social relations with Americans, it had almost no effect on 
the content of beliefs or the favorableness of feelings about 
the U.S. (Selltiz & Cook, 19&2).

To the extent that he finds the host country respectful 
for his home country, he is likely to feel that he personally 
is accepted and respected. To the extent that he sees the 
people of the host country as contemptuous of his home country, 
he is likely to believe that they look down on him. Students 
who gained in "national status" by coming to the U.S. would 
be more favorable in their evaluation of the U.S. than those 
who lost in "national status." A student was considered to 
have “gained in national status" if he believed most Americans 
would rate his country higher than he himself did, to have 
"lost in national status" if he believed they would rate it 
lower than he himself did.

The expectation that exchange-of-persons programs will 
increase international good will is an assumption that getting 
to know the people of another country will lead to liking them. 
However, not all foreign students become'more favorable toward
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the country in which they have studied. Is the assumption 
incorrect? Perhaps getting to know people does not necessa­
rily, ’ or even usually, lead to greater liking. On the other 
hand, perhaps the difficulty is that some, or many, foreign 
students do not really "get to know" the people of the host 
country. Probably more than superficial contact is needed 
to change attitudes, and it may be that not all foreign students 
have the degree of contact with people of the host country 
that is likely to produce attitude change.

If we take as a measure of social relations such rela­
tively objective facts as the proportion of free time a foreign 
student spends with Americans, the nature and variety of the 
activities in which he participates with them, and the fre­
quency of such participation, it appears that students who 
have more extensive interaction with Americans tend to see 
personal relationships in the U.S. as being closer than do 
those who interact less with them, and to be more approving 
of such aspects of American life as friendship and family 
patterns and the characteristics of Americans as individuals. 
Students who reported having made one or more close American 
friends described both friendship and family relations in the 
U.S. as closer than did those without , close American friends, 
and expressed greater liking for American friendship and 
family patterns and greater approval of the traits they saw 
as characteristic of Americans.

Undoubtedly there are many other factors, besides those
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discussed here, that influence a foreign student's "beliefs 
and feelings about the country in which he is studying. These 
may include past experiences and personal characteristics; 
they may include a wide variety of experiences in the host 
country; they may include his expectations of how the sojourn 
will affect his future career; they may include events on the 
international scene. Although a beginning has been made in 
understanding what takes place in the process of cross-cul­
tural education and what factors may affect some of its out­
comes, much remains to be learned.

After the student returns home, his view and feelings 
about the host society may change again. In fact, the end 
result may have little resemblance to his attitudes while he 
is in the host country. Some students have reported that the 
host country "looks better" after they return home. As time 
passes, the minor irritations that are an almost inevitable 
part of everyday living in any setting are forgotten, leaving 
the pleasant and admirable aspects to dominate the picture. 
Instead of the minor irritations of everyday life in the host 
country, the student is now faced with those of home country, 
which he may have forgotten while he was abroad; by contrast, 
the recollection of the host country, from which these details 
have tended to drop out, may seem especially pleasant.

Riegel (1953) concluded, in his study of the Belgians, 
that the student is likely to be most favorable toward the 
host country immediately after his return, and that his
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attitudes gradually revert to those commonly held in the groups 
of which he is a member. Other investigators have also stressed 
the importance of the attitudes toward the host country that 
are current in the home country when the student returns.
If he finds that the dominant view is critical or even hostile, 
he may find it easier to re-establish himself in his own coun­
try. If he finds that his foreign experience, rather than 
helping his career, seems for some reason to hinder it, this 
may lead him to become negative toward his foreign experience, 
whatever his feeling about the host country may have been 
during his stay there.

Communication and Acculturation 
Studies of foreign sojourners' acculturation processes 

have been traditional among anthropologists since 1930s. Many 
anthropological studies have compared cultural forces. The 
most typical anthropological approach to acculturation is 
to define the "ideal type" of personality or "dominant" values 
of American society and then to measure the degree of learning 
and internalization of such a value system as a replacement 
for the value system of the original culture (Nagata, I969),

The difficulty of establishing an "ideal type" seems in­
evitable when we examine the empirical findings from sociolo­
gical studies on American value systems. In the area of 
marriage and family life, for example, considerable variability 
has been found among different subgroups distinct in socioeco-
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nomic status, ethnic tradition, religious preferences, and 
racial ascriptions.

The cultural diversity in American society seems to grow. 
We have seen a major change toward a greater emphasis on pre­
serving the ethnicity of various minorities. This trend is 
clearly reflected in current development of bilingual and 
hicultural educational programs in schools. Even if we could 
agree upon a "common culture" in the U.S., such commonness 
would be more an ideal aspired to than a task accomplished 
by foreign sojourners, and could provide little empirical 
ground upon which a sojourner's acculturation can be scien­
tifically assessed.

Considering the complex nature of American culture and 
the difficulty for social scientists in defining and empiri­
cally validating the American value system, the traditional 
approach to the study of the acculturation process need to 
be reconsidered. A sojourner's acculturation can be better 
assessed by the extent to which he can recognize, interpret, 
and synthesize the diversity and complexity of the American 
cultural and social system and be able to deal with such an 
environment effectively in a variety of situations (Kim, 1978). 
The process of acculturation should be redefined as "the pro­
cess of cognitive, attitudinal, and behavioral adaptation to 
the new cultural system," rather than as "the process of 
adopting the cultural values of a new society " (Kim,1978, 
p.199)•
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This coneeptualization of the acculturation process 
brings forth a new approach in studying acculturation, i.e., 
a communication approach. The process of cognitive-attitu- 
dinal-behavioral adaptation to the new environment is viewed 
as a communication process. Each and every act of communica­
tion between human beings is an adaptive process analogous 
to biological evolution (Ivy & Hurst, 1971). Through commu­
nication, a sojourner acquires control over change in order 
to cope with the new environment. Learning and acquiring 
ways to face the problematic situations occur through commu­
nication, both verbal and nonverbal, and through interpersonal 
contact and mass media. As Peterson, Jenson, and Rivers (1965) 
pointed out:

Communication is...the carrier of the social process.
It is the means man has for organizing, stabilizing, and 
modifying his social life...The social process depends 
upon the accumulation, exchange, and transmission of 
knowledge. Knowledge in turn depends upon communication
(p.16),
This adaptation of communication made in response to the 

environment affects that same environment which in turn affects 
the communicator. Thus, communication patterns are the best 
approximations of the reality of experiences which occur in 
and between individuals, representing their acculturation in 
the host society. In other words, the communication patterns 
of a sojourner represent both the process and the outcome of
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first-hand culture-contact in the host society.
Prom the systems perspective, a human being is an open 

system, exchanging materials, energies, or information with 
the environment. A system is closed, if there is no import 
or export of energies in any of its forms, and therefore no 
change of components. People become closed when they cease 
to live. Humans, as an open system, show a quality usually 
called adaptation. That is, we posses the ability to react 
to our environment in a way that is favorable, in some sense, 
to the continued operation of our existence. It is as though 
we have some prearranged "end" and our behavior is such that 
it is led to this end despite unfavorable environmental con­
ditions.

We as human have the capacity for inventing, accumulating, 
and attaching meanings and significance— through symbols— to 
our social environment and to ourselves. We, living in a 
sodial-cultural system, must encode or decode our messages 
in such a fashion that we will be recognized, accepted, and 
responded to by the individual or group with whom we interact. 
This means that, in all human communications, we are concerned 
not only with the selection of the appropriate symbols of 
communication, but also with the fact that what is transmitted 
is governed as much by the recipient as by our own intentions 
and purposes.

Sojourners utilize these same modes of communication so 
that they can conform with greater fidelity to the sanctioned
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patterns of the host social-cultural system in which they 
live. They are not passive individuals awaiting a stimulus 
in order to respond; they are active and goal seeking. In 
time, we can see social-cultural change taking place as a 
sojourner deviates from accepted patterns of the old culture 
and utilizes new patterns in the new milieu which supercede 
the older patterns.

Communication, then, is the fundamental process in and 
through which acculturation occurs and evolves. The accultu­
ration process, therefore, is a communication process. For 
the average sojourner, the adaptive and interactive process 
of communication-acculturation occurs unknowingly more often 
than knowingly. It is a natural phenomenon of humans when 
they find themselves in a cultural-social environment which 
is different from the one where they were born and raised.

Here, the environment in which a sojourner interacts 
refers to that part of the host social system in which he lives 
his day-to-day life. A society is not a unified, homogeneous 
system, but a conglomeration of a hierarchy of subsystems that 
share common social-cultural characteristics and yet are dis­
tinct from one another. Most of us live in a relatively limited 
physical and social environment, and seldom come to grips with 
the entire social system. We cannot expect a sojourner to 
become acculturated to the entire American social system in 
its totality.

Thus, a sojourner's communication-acculturation process
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needs to be approached from a functional point of view. Rather 
than attempting to establish the cultural norms, values, and 
behavioral modes of the host society, we need to study the 
environmental context which is functionally significant to 
the immigrant's life.

Based on the above discussions, the following axioms are 
proposed by Kim (1979 , p. 5) as fundamental assumptions regarding 
the process of communication-acculturation. These axioms 
provide the bases upon which key constructs of communication- 
acculturation will be delineated.
Axiom 1: The acculturation process is a natural process of

adaptation of an individual who has been socialized 
in one culture and moves to another culture.

Axiom 2» Acculturation occurs in and through communication.
Therefore, the acculturation process is a communi­
cation process.

Axiom 3* Communication patterns of a sojourner at one point 
of time, in turn, reflect the acculturation of the 
immigrant.

Axiom 4: The communication-acculturation process is an inter­
active and continuous process. It evolves in and 
through relationships between an individual sojourner 
and his social-cultural environment.

Axiom 5» A sojourner belongs to multitudes of subsystems
within the host society. Among the subsystems that 
he belongs to, those systems that are of direct and
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significant functional relevance to his day-to-day 
life are most influential to his communication- 
acculturation process.

Communication Variables in Acculturation 
One of the most comprehensive and useful conceptual frame­

works in analyzing a sojourner's acculturation from the com­
munication perspective is provided by the systems perspective 
elaborated by Ruben (1975)» In his paradigm, all human com­
munication processes can be categorized into "personal commu­
nication" (or "intrapersonal communication") and "social 
communication" (interpersonal communication and mass communi­
cation) .
Personal Communication

Personal (or intrapersonal) communication refers to the 
mental processes by which an individual organizes himself in 
and with his sociocultural milieu, developing ways of seeing, 
hearing, understanding, and responding to the environment. 
"Personal communication can be thought of as sensing, making- 
sense-of, and acting toward the objects and people in one's 
milieu. It is the process by which the individual informa­
tionally fits himself into (adapts to and adapts) his environ­
ment" (Ruben, 1975, pp. I68-I69). In the context of accultu­
ration, a sojourner's personal communication can be viewed 
as the organization of acculturation experiences into a number 
of identifiable cognitive and affective response patterns that
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are consistent with the host culture or that potentially fa­
cilitate other aspects of acculturation.

One of the most important variables of personal communi­
cation in acculturation is the complexity of a sojourner's 
cognitive structure in perceiving the host environment. 
“Cognitive structure” or “perceptual process" refers to the 
organization of experience into a form which will allow the 
individual to deal effectively with a given stimulus. Ac­
cording to Kelly (1955):

Man looks at his world through transparent patterns of 
templets which he creates and then attempts to fit over 
the realities of which the world is composed. The fit 
is not always good. Yet without such patterns the world 
appears to be such an undifferentiated homogeneity that 
man is unable to make any sense out of it. Even a poor 
fit is more helpful to him than nothing at all (pp.8-9). 
Closely related to the cognitive complexity is a sojour­

ner’s knowledge in patterns and rules of the host communica­
tion system. Sufficient empirical evidence supports the cri­
tical function of such knowledge (especially knowledge of the 
host language) in facilitating other aspects of acculturation. 
The acculturative function of the knowledge in the host commu­
nication system has been observed particularly important in 
increasing a sojourner’s • participation in interpersonal and 
mass communication networks of the host society (Breton, 1964; 
Chance, 1965; Richmond, 196?; Kim, 1977i 1980).
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Another variable of personal communication in accultu­
ration is. a sojourner's self image in relation to his images 
of others around him. The relative position of the sojourner's 
self image in relation to his images of the host society and 
the original culture, for example, provides valuable infor­
mation about his subjective reality of acculturation. Peelings 
of alienation, low self-esteem, and other similar psycholo­
gical problems of sojourners tend to be associated with the 
greater perceptual distance between self and members of the 
host society (Kim, 1980).

Also, a sojourner's acculturation motivation has been
observed to be functional in facilitating his acculturation
process. Acculturation motivation refers to a sojourner's
willingness to learn about, participate in, and be oriented
toward his new environment ; this motivation generally promotes
his participation in communication networks of the host society
(Kim, 1977, 1980).
Social Communication

Personal communication is linked to social communica‘tion 
when two or more individuals interact, knowingly or not.
"Social communication is the process underlying intersubjec- 
tivization, a phenomenon which occurs as a consequence of 
public symbolization and symbol utilization and diffusion" 
(Ruben, 1975, P* 171)° Through social communication, indivi­
duals regulate feelings, thoughts, and actions of one another. 
Social communication can be classified further into interper-
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personal communication and mass communication. Interpersonal 
communication occurs through interpersonal relationships, which, 
in turn, represent the purpose, function, and product of an 
individual's interpersonal communication. Mass communication, 
on the other hand, is a more generalized process of social 
communication, in which individuals interact with their socio­
cultural environment without involvement in interpersonal 
relations with specific individuals. An individual's commu­
nication experiences through such media as radio, television, 
newspaper, magazine, movie, theater, and other similar public 
forms of communication, can be included in this category.

A sojourner's interpersonal communication can be observed 
through the degree of his participation in interpersonal re­
lationships with members of the host society. More specifi­
cally, one can infer and predict a sojourner's acculturation 
from the nature of his interpersonal networks. A sojourner 
with a predominantly ethnic interpersonal network can be con­
sidered less acculturated and less competent in the host 
communication system than a sojourner whose associates are 
primarily members of the host society. In addition, the de­
gree of intimacy in the relationships a sojourner has deve­
loped with members of the host society is an important indi­
cator of his acquired host communication competence. One may 
further elaborate on a sojourner's interpersonal communication 
by observing his specific verbal and nonverbal communication 
patterns in interacting with members of the host society.



62

The acculturation function of mass communication is 
limited in relation to that of interpersonal communication 
(Kim, 1979). The sojourner's interpersonal communication 
experiences provide him with intense and detailed influence 
over his acculturation. Communication involving an inter­
personal relationship provides the sojourner with simultaneous 
feedback, directly controlling and regulating his communication 
behaviors. Though limited in its relative impact on a sojour­
ner's acculturation, mass communication plays an important 
role in expanding the .sojourner's experiences in the host 
country beyond his immediate environment. Through mass com­
munication, a sojourner learns about the broader ranges of 
the various elements of the host sociocultural system. In 
transmitting messages which reflect the aspirations, myths, 
work and play, and specific issues and events of the host 
society, the media contents explicitly and implicitly convey 
societal values, norms of behavior, and traditional perspec­
tives for interpreting the environment. Of various mass 
communication experiences of a sojourner, exposure to the 
content of information-oriented media such as newspapers, 
magazines, television news and other informational programs 
has been observed to be particularly functional for accultu­
ration when compared to the content of other media that are 
primarily entertainment-oriented (Kim, 1977)°

The acculturative function of mass communication should 
be particularly significant during the initial phase of a



63

sojourner's acculturation process. During this phase, the 
sojourner has not yet developed sufficient competence to 
develop satisfactory interpersonal relationships with members 
of the host society. The communication experiences in direct 
interpersonal contact with members of the host society can 
often be frustrating. The sojourner may feel awkward and out- 
of-place in relating to othersi The direct negative feedback 
from the other person can be too overwhelming to experience 
pleasure in the interaction with members of the host society.
A natural tendency for the sojourner is to withdraw from such 
direct interaction and, instead, resort to mass media as an 
alternative, pressure-free channel through which he can absorb 
elements of the host environment (Ryu, 1978).
Communication Environment

A sojourner's acculturation and communication behaviors 
(intrapersonal, interpersonal, and mass media communication) 
can be accurately understood only when we consider the envi­
ronmental factors. A person's communication environment shapes 
the degree of "accessibility" to host communication channels.

Interaction potential. The term "accessibility" means, 
in relation to interpersonal communication, "interaction 
potential," i.e., the degree of opportunity for association 
with members of the host society in the immigrant's immediate 
environment. Ordinarily, if a situation is to have any inter­
action at all, it must provide for the physical proximity of 
two or more persons.
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An environment condition particularly influential in a 
sojourner's communication and acculturation is the availabi­
lity of his native ethnic community in the local area. The 
degree to which the ethnic community can influence the sojour­
ner's behavior depends largely upon the degree of "insti­
tutional completeness" of the community and its power to 
maintain the distinctive home culture for its members (Taylor, 
1979)• Available ethnic institutions can ameliorate the 
stresses of intercultural situations and provide context for 
acculturation under relatively permissive conditions. In the 
long run, however, an extensive involvement of a sojourner 
in his ethnic community without sufficient communication with 
members of the host society may retard the intensity and rate 
of his acculturation (Broom and Kituse, 1976).

Ultimately, the host society permits the degree of 
freedom, or "plasticity" (Kim, 1979), for minority sojourners 
to deviate from the dominant cultural patterns of the host 
society and to develop ethnic institutions. Such permissive­
ness in the communication environment may vary even within 
the same country. In a relatively open and pluralistic society 
such as the contemporary United States, a sojourner may find 
different degrees of receptivity and openness of the host 
environment between a large metropolitan area and a small town 
in a rural area.
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Acculturation Potential
Individuals respond to the new change in terms of their 

prior experiences, accepting what promises to be rewarding 
and rejecting what seems unworkable or disadvantageous. Accul­
turation patterns are not uniform among all individuals but 
vary depending upon their acculturation potential as determined 
by their pre-immigration characteristics. Some are more pre­
disposed toward the host culture than others. Among the 
multitude of background characteristics, the following charac­
teristics are considered important in contributing to greater 
acculturation potential (Kim, 1980).

1. The similarity of the original culture to the host 
culture is perhaps one of the most important factors of 
acculturation potential. A sojourner from Canada to the 
United States, for example, will have a greater acculturation 
potential than a Vietnamese sojourner from Southeast Asia.
Even two .sojourners from the same culture may have different 
subcultural backgrounds. A sojourner from a more cosmopolitan 
urban center is likely to have a greater acculturation poten­
tial than a farmer from a rural area. To the extent that
one understands the similarities and discrepancies between a 
sojourner's original cultural background and the host culture, 
one can better understand the sojourner's acculturation potential,

2. Age at time of immigration has been found to be 
significantly related to acculturation potential. Older 
sojourners generally experience greater difficulty in adjusting



66

to the new culture and are slower in acquiring new cultural 
patterns.

3. Educational background of a sojourner prior to 
immigration also facilitates acculturation. Education, 
regardless of its cultural context, appears to expand a 
person's capacity for new learning and the challenges of life.
In some cases, a sojourner's educational process in the home 
country includes training in the language of the host society, 
which gives the individual a basis for building communication 
competence after immigration.

4. On the psychological level, a sojourner's personality 
factors such as gregariousness, tolerance for ambiguity, risk- 
taking, cognitive flexibility, open-mindedness, and other 
related characteristics, are likely to increase his accultu­
ration potential. These personality characteristics are 
likely to help restructure one's perception, feelings, and 
behaviors, facilitating his acculturation in a new cultural 
environment.

5. Similarly, familiarity with the host culture urior
to immigration through previous travel, interpersonal contacts, 
and through mass media may also increase the immigrant's 
acculturation potential.

Conclusion
Acculturation is a dynamic, multidimensional process. 

Acculturation proceeds with a differential speed in differential
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areas of culture. In general, the acculturation process 
seems to follow four stages: (1) period of concession,
(2) period of conflict, (3) period of hatred, and (4) period 
of adjustment. The process may take varying amount of time 
depending upon individual. Studies of foreign sojourners' 
acculturation processes have been traditional among anthropo­
logists since the 1930s. Only recently, Young Kim suggests 
that a sojourner's acculturation can be better assessed by 
the extent to which he can recognize, interpret, and synthe­
size the diversity and complexity of the American cultural 
and social system and be able to deal with such an environ­
ment effectively in a variety of situations. This concep­
tualization of the acculturation process brings forth a commu­
nication approach in studying acculturation. Through commu­
nication, a sojourner acquires control over change in order 
to cope with new environment. Learning and acquiring ways to 
face the problematic situations occur through communication, 
both verbal and nonverbal, and through interpersonal contact 
and mass media. Communication, then, is the fundamental pro­
cess in and through which acculturation occurs and evolves. 
Communication variables in acculturation include personal 
communication, interpersonal communication, mass communication, 
and communication environment. Acculturation patterns are not 
uniform among all individuals but vary depending upon their 
acculturation potential as determined by their pre-immigration 
characteristics. Some are more predisposed toward the host
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culture than the others. A sojourner's psychological, social, 
and all other processes are closely interrelated and concurrent. 
To provide a more comprehensive and realistic description, 
explanation, and prediction of the acculturation process, 
efforts need to be made to link various dimensions of accul­
turation.



CHAPTER III 
METHOD AND DATA ANALYSIS

The method and procedure utilized in this study is 
primarily taken from Dr. Young Yun Kim's study of communica­
tion patterns of Korean population in Chicago in the process 
of acculturation (1976). The differences are that (l) this 
study is conducted among the Thais rather than the Koreans, 
and that (2) this study is designed to investigate the 
acculturation process of the students who are expected to 
return to their home country, not the immigrants who plan to 
spend the rest of their life in the United States.

Procedures
Subjects

One of the common problems in survey research of ethnic 
sojourners is to obtain complete lists of the entire popula­
tion from which a representative sample can be drawn. The 
same problem was present in this study. The source of infor­
mation regarding Thai students in the U.S. is the Students 
Department, the Royal Thai Embassy in Washington D.C. However, 
they do not have names and addresses of all Thai students.
The students Department provided me with only 304 names and 
addresses of the students who came to the U.S. under govern­
ment scholarships and 19 names and addresses of the presidents

...........................
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of the Thai associations in 19 U.S. institutions. The latter 
group was able to provide me with the names and addresses of 
the Thai students in their respective institutions. The 
total number of the population is 750. I have used all the 
students' names provided to me as the Thai population from 
which a representative random sample of 350 was drawn.
Data Gathering

For the purpose of this study, the questionnaire con­
structed by Young Kim for her study of communication patterns 
of Korean immigrants in Chicago in the process of accultura­
tion was used with some modification.^

The survey questionnaire consisted of the items which 
measured the key variables of the present study; interper­
sonal communication, mass media consumption, cognitive com­
plexity, language fluency, motivation level, accessibility 
to interpersonal communication channels (interaction poten­
tial), and mass media availability at home. It also included 
the student's background characteristics, general satisfaction 
level, communication involvement within the Thai group and 
with other ethnic groups and level of consumption of Thai 
mass media.

The questionnaire was printed in Thai. Although Thai 
students in the U.S. may understand English well, the use 
of Thai language seems preferable. It is hoped that a Thai
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document would be more readily welcomed by the respondents, 
but also would elicit more direct responses. One thinks more 
freely in one's native language.

Due to the widely diffused residential area of the Thai 
students, the survey was conducted through a mail question­
naire during December 1981-February 1982. Out of the ques­
tionnaires sent to 350 Thai students, 260 completed question­
naires were returned, for a 74.3# return rate.
Variables

Perceptual complexity. Techniques for measuring human 
cognitive systems have been developed in the field of 
psychology. Most of the research in this area has been 
conducted in experimental laboratory situations in which full 
contact with respondents was possible. In such studies, 
cognitive complexity has been measured throu^ such 
standardized methods as objective sorting, role concept, 
repertory test, and multi-dimensional scaling (MDS) (Schroder 
et al, 1967). In the present study, however, these techniques 
could not be effectively used. A large number of respondents 
had to be assessed through "self-report" answers to mailed 
questions.

A few sociological survey studies have used a rather 
crude method of assessing foreign students' perception of the 
host society. Smith (1955)» for example, compared the degree 
of generalization by American students before and after a 
summer visit to Europe. In testing the hypothesis that, as
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a result of the European experience, the participants would 
tend to generalize less about the French, the English, and 
other groups, he measured the frequency of disvowels of 
making such generalizations. A similar method was used by 
Coelho (1955) when he asked students from India to make 
comments about the national character traits of Americans as 
well as Indians. He found that it was easier for the Indian 
students to stereotype the people they know less well, i.e., 
they stereotyped Americans more easily than their own people.

Thus, it is clear that the more c'omplex one's .perception 
and. under standing is, the more difficult it is for him to make 
generalizations. According to Crano and Schroder (196?), 
attitude structure can be thought of as varying in degrees of 
complexity (defined in relation to the number of dimensions 
which are part of the attitude domain). A complex attitude 
structure, then, is composed of a greater number of differen­
tiations among a greater number of dimensions than is a 
concrete attitude structure. A person with a concrete attitude 
can be characterized as being rigidly determined and therefore 
has less difficulty in generalizing the attitudinal domain 
than a person with more complex and differentiated attitudes.

In the present survey, perceptual complexity was assessed 
by measuring the degree of concreteness (or extremity) in 
responding to the twelve adjectives (items 45-5& in the 
questionnaire) describing and evaluating Americans (e.g., 
"Americans are open-minded," "Americans are peace-loving,"
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etc.). Six alternative responses are provided (e.g.,
"Strongly Agree," "Somewhat Agree," "Neutral or difficult to 
Generalize," "Somewhat Disgaree," "Strongly Disagree," and 
"Don't Know"). Extremity of attitudes, either positive or 
negative, toward the generalizations will be considered to 
be an indicator of a simple perception of the host. Neutrality 
or expression of difficulty in responding to such adjectives 
will be regarded as an indicator that the perception is complex 
and more differentiated. For the Kim study, for the sample 
size of 281, the average inter-item correlation coefficient r 
among the twelve attitude items was .27 and Cronbach's Reliabi­
lity Coefficient Alpha was .81. However, for this study, the 
reliability coefficient will be determined by results of the 
factor analysis which will be discussed later in this chapter.

Interpersonal communication . A student's involvement 
with members of the host society was measured by the volume 
and intensity of his informal social relationships with 
Americans and the number of American organizations to which 
he belongs as a regular member. Subjects were asked to report 
(1) the number of casual acquaintances one knows well enough 
to talk with when one happens to meet them, (2) the number 
of friends one meets in one another's home, (3) the number 
of intimate friends with whom one can discuss his private and 
personal problems, and (4) the number of American organizations 
one currently belongs to as a regular member (item 19b&c,
20b&c, 21b&c, and 25 in the questionnaire). These items
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were highly intercorrelated with one another for the Kim's 
study showing an average correlation coefficient r = o57 
and Cronbach's Alpha = ,81o

The index of interpersonal communication was the sum 
of the number of Americans with whom the subject reportedly 
had interpersonal communication relationships. For this 
study, the summation procedure was dependent upon the factor 
analysis to be discussed later in this chapter.

Use of mass media. For scoring the student's mass media 
use, the amount (or frequency) of exposure to American radio 
television, magazines, and movies was measured (items 26, 27, 
28, 30, 31 in the questionnaire). In addition, two items 
were added to assess the frequency of watching television news 
and listening to radio news programs in order to obtain their 
exposure to current information from the host society (items 
32 and 33 in the questionnaire). In Kim's study, it was found 
that, although all these seven items on media consumption 
correlate positively, the print media consumption and the 
exposure to radio and television news were higher than the 
general radio and television consumption in their item-total 
correlations. Therefore, only the four items (radio news, 
television news, magazine subscription, and newspaper reading) 
were combined into a composite scale of the immigrant's 
American media consumption. For the Kim study, the average 
inter-item correlation coefficient r among the four final 
items was .34 and Cronbach's Alpha was .67. However, for
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this studyI the reliability coefficient will be determined 
by results of the factor analysis to be discussedlater in 
this chapter.

Interpersonal interaction potential. Interaction poten­
tial was operationalized for this study in item 23 of the 
questionnaire. Accessibility to interpersonal communication 
channel of the host society was measured by the respondent's 
estimation of the percentage of American contacts out of the 
total daily contact: "Of all daily personal contacts you
make, what percentage is with Americans?"

Availability of mass media at home. Regarding the media 
availability, the survey questionnaire originally included 
four items: availability of radio, television, newspaper,
magazine/journal (item 22 in the questionnaire). The data 
for the Kim study, however, showed that radio and television 
are owned by virtually every household in the community 
(95-4# for radio and 97*5?̂  for television). Thus, only the 
availability of the print media (newspaper and magazine) 
were able to discriminate among her respondents in terms of 
media availability. For the Kim study, the correlation 
coefficient r between the two items was .39 (p ̂  .001). However, 
for this study, the reliability coefficient will be determined 
by results of the factor analysis.

English fluency. The student's language fluency was 
operationalized for this study in items 34-37 of the question­
naire. Respondents were asked to estimate their own speaking
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and understanding of English. The objective method of using 
judges to evaluate the student's English could not be employed 
in the survey in which all the measurements were done by mail. 
The Kim study reported the average correlation coefficient r 
among the four items of .69 and Cronbach's Alpha of .90.

Acculturation motivation. The student's acculturation 
motivation was measured by three questions concerning his 
level of interest in learning the norms and culture of the host 
society, in making friends with Americans, and in learning the 
current issues in the United States (items 38, 39f 40 in the 
questionnaire). The Kim study reported the average correlation 
coefficient r among the three variables of .38 and Cronbach's 
Alpha of .52. Distribution of responses on the four-point 
scales ("Not at all," "A Little," "Somewhat," and "High") 
show a skew toward higher levels of motivation, suggesting 
that an artifact of social desirability might have affected 
the responses. Nevertheless, the three items were considered 
to provide a reasonable basis, though probably not very 
sensitive, from which the immigrant's motivation level could 
be roughly estimated.

Method of Data Analysis
Reliability

For this study, the reliability coefficient for each of 
the seven variables (i.e., perceptual complexity, interper­
sonal communication, use of mass media, interpersonal
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interaction potential, availability of mass media at home, 
English fluency, and acculturation motivation) was determined 
by submitting each scale to a principal components solution 
followed by a varimax rotation, the purpose of which is to se­
lect the dominant factor as the operational factor for the 
variable.

The decision rule to use for a significant factor is 
Kaiser criterion. For the loadings of an item to be considered 
significant it must have a primary loading on one factor of 
at least .50, and no secondary loading on another factor of 
a value above .30. For this study, the factor explaining 
the most variance was selected for each of the seven variables. 
Correlation Analysis

Inter-correlation matrix has the purpose of assessing 
whether significant relations exist between each of the seven 
variables under study. The decision rule to use for a signi­
ficant relationship is p_ >.05 rule, for sample size of 260.
Path Analysis

Hypothesized path is as followsi
1. The more a student participates in interpersonal 

communication with members of the host society, the more 
complex will be his perception of the host society.

2. The more a student consumes the mass media of the 
host society, the more complex will be his perception of 
the host society.

3. The more fluent a student is in the host language
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the greater will be his participation in interpersonal com­
munication with members of the host society.

4-, The more fluent a student is in the host language, 
the greater will be his use of host mass media.

5« The greater a student's acculturation motivation, 
the greater will be his participation in interpersonal com­
munication with members of the host society.

6. The greater a student's acculturation motivation, 
the greater will be his use of host mass media.

7* The greater a student's interpersonal interaction 
potential, the greater will be his participation in interper­
sonal communication with the host society.

8. The more access a student has to host mass media, 
the greater will be his exposure to mass communication of 
the host society.

9. The complexity with which a student perceives the host 
society will be influenced by interpersonal interaction 
potential, motivational level, English fluency, and availa­
bility of mass media at home, mediated by interpersonal 
communication and use of mass media.

Expected flow of path model of intercultural communi­
cation patterns are drawn as shown in Figure

Insert Figure 5 about here
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The hypotheses in constructing the path model are as 
follows ;

1. The path coefficients between perceptual complexity 
and intercultural communication behavior (i.e., interpersonal 
communication, and use of mass media) should be significantly 
different from zero.

2. The path coefficients between intercultural communi­
cation behavior and the four factors (interaction potential, 
acculturation motivation, English fluency, and availability 
of mass medai) should be significantly different from zero.

3. The path coefficients between perceptual complexity 
and each of the exogenous variables (interaction potential, 
acculturation motivation, English fluency, and availability 
of mass media) should be zero or not significantly different 
from zero.

For this study, the multiple causality of English fluency, 
acculturation motivation, and channel accessibility on inter­
cultural communication and on perceptual complexity, and the 
multiple causality of intercultural communication on percep­
tual complexity were tested through multiple regression 
analysis.^

Path coefficients were represented by the beta values 
(BETA). Standard Regression Coefficient indicates the number 
of standard deviation units of change in the dependent variable 
that would be predicted when the independent variable changes by 
one standard deviation unit. For example, if B = +.5» this
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indicates that the predicted dependent variable score increases 
by .5 standard deviation units for each standard deviation 
unit increase in the independent variable (see Norman Nie, 
et al, 1975)
Trend Analysis

The next step of data analysis is to determine the.changes 
in the student's communication pattern over time. Each of 
the key variables related to communication will be analyzed 
in terms of change patterns. They are language fluency, 
acculturation motivation, interaction potential, availability 
of mass media at home, number of American and Thai casual 
acquaintances, number of American and Thai casual friends, 
number of American and Thai intimate friends, number of Ameri­
can and Thai organizational memberships, consumption of Ameri­
can and Thai mass media, perceptual complexity, attitude toward 
the host society, and level of satisfaction in the host society. 
Trends were plotted by dividing the sample into six subgroups 
by the length of stay in the United States.

Ideally, such trend patterns should be observed through 
time-series data that are collected repeatedly over the years.
In the present analysis, however, the trends could be traced 
only through the cross-sectional comparisons due to the 
limitations in time and resources.

Results of the trend analysis will be reported in terms 
of (1) general shape of developmental curves, (2) significance
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of changes over time determined by analysis of variance across 
the six subgroups, and (3) significance of linearity^ in the 
developmental patterns, i.e., whether the change patterns over 
the years is linear or non-linear.

Summary
For the present study, the data analysis' includes (1) 

reliability assessment, (2) correlation analysis, (3) path 
analysis, and (4) trend analysis. In addition, the survey 
data were analyzed to examine antecedent factors that influence 
the variables in the theoretical system. Such individual 
background variables as number of years staying in the U.S. , 
educational background, sex, age, marital status, income level, 
working, with or without scholarship, number of other foreign 
countries already visited, length of stay in other foreign 
countries, relative availability were included in the supple­
mentary analysis.



CHAPTER IV 
RESULTS

The results of data analysis will be reported in the 
following in terms of (l) reliability assessment, (2) corre­
lation analysis, (3) path analysis, (4) trend analysis, and 
in addition, (5) the analysis of student's background charac­
teristics in relation to language fluency, acculturation 
motivation, interaction potential, and mass media availability.

Results of Reliability Assessment 
Perceptual Complexity

In the present study, six adjectives describing and 
evaluating Americans (i.e., "peace-loving, " "frivolous," 
"industrious," "arrogant," "optimistic," and "trustful") in 
items 45-48 and 5^-55 of the questionnaire, were found to be 
significant in explaining the perceptual complexity. The 
average inter-item correlation coefficient r among the six 
attitude items was .23 and Cronbach's Reliability Coefficient 
Alpha was .64. (See Appendix 1 for details.)
Interpersonal Communication

The items that were found to be important in explaining 
interpersonal communication are (1) the number of American 
casual acquaintances one knows well enough to talk with when

8 3
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one happens to meet them, (2) the number of American friends 
one meets in one another's home, (3) the number of American 
intimate friends with whom one can discuss his private and 
personal problems (items 19b&c, 20b&c, 21b&c in the question­
naire). These items were highly intercorrelated with one 
another showing an average correlation coefficient r = «51 and 
Cronbach's Alpha = .52. (See Appendix 2 for details.)
Use of Mass Media

In this study, only three items were found to be impor­
tant in measuring mass media use. They were (1) amount of 
exposure to American newspaper(s), (2) number of American maga- 
zine(s) subscriptions for a student's own reading, and (3) 
amount of exposure to radio news (items 28, 31, 32 in the ques­
tionnaire). The average inter-item correlation coefficient r 
among the three items was .16 and Cronbach's Alpha was .33*
(See Appendix 3 for details.)
Interpersonal Interaction Potential

Since there is only one item (item 23 in the questionnaire) 
being used to measure accessibility to interpersonal communi­
cation channels of the host society, there was no need to 
conduct a factor analysis for this variable. (See Appendix 
4a for details.)
Availability of Mass Media At Home

In the present study, the four items: availability of
radio, television, newspaper, magazine/journal (item 22 in the 
questionnaire) were found to be significant in measuring the
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media availability. The average inter-item correlation coef­
ficient r was .25 and Cronbach's Alpha was .50. (See Appen­
dix 4b for details.)
English Fluency

The four items: English listening comprehension, English
speaking ability, self-confidence in English, and comparisons 
in English (items 34-37 in the questionnaire) were found to 
be significant in relation to English fluency. The average 
correlation coefficient r among the four items was .69 and 
Cronbach's Alpha was .78. (See Appendix 5 for details.) 
Acculturation Motivation

The two questions concerning the student's level of 
interest in learning the norms and culture of the host society, 
and in making friends with Americans (items 38, 39 in the 
questionnaire) were found to be the most important items in 
describing acculturation motivation. The correlation coeffi­
cient between the two variables was .61 and Cronbach's Alpha 
was .76. (See Appendix 6 for details.)

Results of Correlation Analysis 
The seven variables (perceptual complexity, interpersonal 

communication, mass media use, interaction potential, mass 
media availability, English fluency, and acculturation moti­
vation) in the present theoretical system are correlated with 
one another, as shown in Table 1.

Insert Table 1 about here
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Table 1
Correlation Matrix of Key Variables 

In the Causal Model

CMPLXTY IPCOMM AMUSE ITPOTEN AMEDIA ENGLISH MOTIVE
CMPLXTY 1.00 •

IPCOMM .04 1.00
AMUSE .06 .12* 1.00
ITPOTEN .03 .41* .20* 1.00 ■

AMEDIA .01 .13* .43* .14* 1.00
ENGLISH —. 01 .22* .36* .30* .24* 1.00
MOTIVE .13* .18* .13* .17* —« 08 .05 1.00

Variable's names in the matrix are as follows:
CMPLXTY = Perceptual Complexity (Attitude Scale)
IPCOMM = Interpersonal Communication With Americans 
AMUSE = Use of American Mass Media
ITPOTEN = Interpersonal Interaction Potential With Americans 
AMEDIA = Availability of American Mass Media at Home 
ENGLISH = English Fluency 
MOTIVE = Acculturation Motivation

Significant at p^.05*
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At the level of significance .05, the results showedi
1. Surprisingly, perceptual complexity is significantly 

correlated with only one variable which is acculturation 
motivation. In the present study, perceptual complexity was 
not found to be significantly correlated with either inter­
personal communication or the use of mass media.

2. Interpersonal communication is significantly correlated 
with all of the other variables, except perceptual complexity.

3. Use of the host mass media is significantly correlated 
with all of the other variables, except perceptual complexity.

4. Interpersonal interaction potential with the members 
of host society is significantly correlated with all of the 
other variables, except perceptual complexity.

5. Availability of mass media at home is significantly 
correlated with interpersonal communication, use of mass media, 
interaction potential, and English fluency, but is not signi­
ficantly correlated with perceptual complexity and accultu­
ration motivation.

6. English fluency is significantly correlated with 
interpersonal communication, use of mass media, interaction 
potential, and availability of mass media at home, but is 
not significantly correlated with perceptual complexity and 
acculturation motivation.

7. Acculturation motivation is significantly correlated 
with perceptual complexity, interpersonal communication, use 
of mass media, and interaction potential, but is not signi-
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ficantly correlated with availability of mass media at home 
and English fluency.

Results of Path Analysis
Assumption 1, which relates the student's interpersonal 

involvement with members of the host society to his percep­
tual complexity, was not supported by the data. The zero- 
order correlation coefficient r between the two variables was
. 04 (p — « 28 ) •

The hypothesized relationship in Assumption 2 regarding 
the level of mass media consumption and perceptual complexity 
was not supported by the data with the correlation coefficient 
r of only .06 (p = .16).

The correlational coefficient r between intercultural 
communication and mass media consumption was .12 (p = .03)*
This correlation demonstrates that a student who participates 
actively in interpersonal relationships with the hosts also con­
sumes the host mass media to a greater extent than those who have 
less interpersonal involvement with members of the host society. 
Similarly, those students who do not use much of the American 
mass media tend to have leas interaction with American people.

The postulated relationships between each of the four 
causal factors— language fluency (Assumptions 3 and 4), 
acculturation motivation (Assumptions 5 and 6), interaction 
potential (Assumption 7) and mass media availability (Assump­
tion 8)— on one's intercultural communication behaviors 
were all confirmed to be statistically significant. The
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zero-order correlation coefficients (r), the coefficients of 
determination (r ) and the significance level (£) of each of 
the four independent variables with the two dependent varia­
bles— interpersonal communication and mass media use— are 
reported in Table 2. Language fluency, acculturation motiva­
tion, and interaction potential were found to be significant 
in their influence on interpersonal communication. Similarly, 
language fluency, acculturation motivation, and mass media 
availability were found to be significant in their influence 
on the level of mass media consumption.

Insert Table 2 about here

When both interpersonal and mass communication behavior 
were simultaneously regressed on the dependent variable (i.e., 
perceptual complexity), the two independent variables explained 
only .6% of the total variation in perceptual complexity, 
which is not significant enough to develop a path model.
The relative path coefficients and zero-order correlation 
coefficients of the two independent variables in relation to 
the measure of cognitive complexity are indicated in Figure 6 
and in Table 3*

Insert Table 3 and Figure 6 about here
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Table 2
Simple Bivariate Regression of Language, 

Motivation, Interaction Potential, Mass Media Availability 
■ - ■ On Interpersonal and Mass Communication Behaviors

Interpersonal 
C ommunic ati on

Mass Media 
Use

Independent
Variable r E r E

Language
Fluency

.22 .05 .000 .36 .13 .000

Acculturation
Motivation

.18 .03 .002 ,13 .02 .02

Interaction
Potential

.41 .17 .000 .20 .04 .001

Mass Media 
Availability

.13 ,02 .02 .43 .19 .000



Table 3
Multiple Regression of Interpersonal 

Communication and Mass Media on Perceptual Complexity

Independent Simple Multiple 
Variable r r

Change OverallPath
Coefficient

Dependent variable = CMPLXTY

Mass Media 
Use 004 .004.07

Interpersonal .04 
C ommuni cation

.08 .006.04 .002
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(.12)
Perceptual
Complexity

Interpersonal
Communication

Mass Media 
Use

Path Coefficients shown without parentheses. 
Zero-order correlations shown with parentheses.

Figure 6. Simultaneous Regression of Interpersonal 
Communication and Mass Media Use on 
Perceptual Complexity



93

The relative importance of the four causal factors in 
explaining interpersonal and mass communication behaviors 
was determined by multiple regression analysis. The path 
coefficients between intercultural communication behaviors 
and the four factors (interaction potential, acculturation 
motivation, English fluency, and mass media availability) 
were found to be significantly different from zero. The 
results are reported in Figure 7 and Table 4. It is clearly 
demonstrated that a student's proportion of daily contact with 
Americans (i.e., interaction potential) is the most important 
determinant among the three factors, explaining 17% of the 
total variance in involvement in interpersonal communication 
with members of the host society. Motivation level and 
ability to speak and comprehend English positively affect 
interpersonal communication, but not very strongly. All three 
factors, when combined together, simultaneously determine 19% 
of the total variation in the dependent variable.

Insert Table 4 and Figure ? about here

In relation to mass media use, the availability of the 
media at home and English fluency are the two most powerful 
factors among the three, explaining 25^ of the total varia­
tion in the dependent variable, i.e., American media use. 
Motivation level adds only 2% to the explanatory power of the 
other two factors.
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Table 4
Multiple Regression of Language, Motivation, 

Interaction Potential, Mass Media Availability On 
Interpersonal and Mass Communication Behaviors

Independent Simple Multiple Path Change Overall
Variable r r Coefficient in r r

(a) Dependent Variable = Interpersonal Communication

Interaction
Potential

.41 .41 .36 .17 .17

Acculturation
Motivation

.18 .42 .11 .01 .18

English
Fluency

.22 .44 .11 .01 .19

(b) Dependent Variable = Mass Media Use

Media
Availability

.43 .43 .37 .18 cl8

English
Fluency

.36 .50 .27 .07 .25

Acculturation .13 .52 .14 .02 .27
Motivation
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Interaction
Potential

(.17)
Ac cul turati on 
Motivation(.30)

Language
Fluency

Interpersonal
Communication

Media
Availability

Acculturati on 
Motivation(.24)

(.05)

Language
Fluency

Mass Media 
Use

Path Coefficients shown without parentheses0 
Zero-order correlations shown with parentheses.

Figure 7. Multiple Regression of Language Fluency, 
Acculturation Motivation, Interaction 
Potential, Media Availability on Interper­
sonal and Mass Communication Behaviors
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The hypothesis in constructing the path model was that 
the path coefficient between perceptual complexity, and each 
of the exogenous variables (language fluency, acculturation 
motivation, interaction potential, and media availability at 
home) should be zero or not significantly different from zero 
(Assumption 9)* To test the model, all the effects that 
indirectly influence the relationship between the exogenous 
variables and the ultimate endogenous variable (cognitive 
complexity) were partialled out. As a result, the direct 
path coefficients interaction potential, availability of mass 
media, and English fluency turned out to be close to zero 
(.01, .02, -.03, respectively), but unexpectedly, the path 
coefficient of acculturation motivation on perceptual complexity 
was found to be significant. Thus, this result did not support 
the underlying assumption of the expected path model. The 
relative path coefficients and zero-order correlation coeffi­
cients of the four variables in relation to the measure of 
cognitive complexity are indicated in Table 5 and Figure 8.

Insert Table 5 and Figure 8 about here

Thus far, the results of the data analysis have not 
supported all of the nine postulated assumptions. Assumption 
1, 2, and 9 were not supported by the data. However, the multi­
ple causality of language fluency, acculturation motivation, 
interaction potential, and mass media availability, in
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Table 5
Multiple Regression of Language, Motivation, 
Interaction Potential, Media Availability On

Perceptual Complexity

Independent
Variable

Simple
r

Multiple
r

Path
Coefficient

Change 
in r

Overall
r

Acculturation 
Motivation • *13 • 13 .13 .02 .02

English
Fluency

-.01 *13 -.03 .00 .02

Media
Availability

.01 .13 .02 .00 .02

Interaction
Potential .03 .13 .01 .00 .02
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explaining participation in interpersonal and mass communica­
tion with the host society have been established. Second, 
it has been demonstrated that, of the four factors, interaction 
potential is the most powerful factor in explaining interper­
sonal communication; and in relation to mass media use, the 
availability of the media at home and English fluency are the 
two most powerful factors. But the results show that the 
degree of participation in intercultural communication does 
not influence cognitive complexity in perception of the host 
society. It has also been found that the influence of the 
three causal factors (i.e., interaction potential, availability 
of mass media, and English fluency) on perceptual complexity 
is not directed, and is not mediated by interpersonal and 
mass communication experiences. Unexpectedly, it was found 
that the path coefficient of acculturation motivation on percep­
tual complexity is significantly different from zero. For 
this study, the expected path model is shown in Figure and 
the observed path model is shown in Figure 10.

Insert Figure 9 and Figure 10 about here

The result of the path analysis for this study is 
different from the one in the Kim study. For the Kim study, 
it was found that the perceptual complexity was influenced 
by interaction potential, motivation level, English fluency, 
and availability of mass media at home, mediated by inter-
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Figure 9; The Expected Path Model
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Mass Media 
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English
Fluency

Figure 10: The Observed Path Model
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personal communication and mass media use. But in the present 
study, it was found that interpersonal communication and mass 
media use do not determine perceptual complexity. It was also 
found that acculturation motivation influences perceptual com­
plexity, hut is not mediated by interpersonal communication 
or mass media use. This suggests that a student with a higher 
level of acculturation motivation who would like to learn more 
about the host society tends to have higher perceptual com­
plexity. The more a student learns about the host, the more 
differentiated the initial stereotypes of the host become.

The differences in the result of the path analysis between 
the Kim study and the present study could be due to the uses 
of different groups of population. For the Kim study, the 
population was Korean immigrants in Chicago area, who plan 
to stay in the U.S. as their future permanent home. For 
the present study, the population was Thai students who come 
to the U.S. to further their education and are expected to 
return to their home country. These two groups of population 
have had different goals for coming to the U.S.

Results of Trend Analysis
The next step of data analysis was to determine the 

change in the student's communication patterns over time.
In the following, each of the key variables related to commu­
nication will be analyzed in terms of change patterns. Trends 
were plotted by dividing the sample into six subgroups by
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the length of stay in the United States. Figure 11 shows the 
six subgroups used in the present cross-sectional analysis. 
Ideally, such trend patterns should be observed through time- 
series data that are collected repeatedly over the years. In 
the present analysis, however, the trends could be traced 
only throu^ the cross-sectional comparisons due to the 
limitations in time and resources. This analysis, however, 
provides a reasonable alternative to examine the developmental 
patterns of the students' communication patterns.

Insert Figure 11 about here

Results of the trend analysis will be reported in the 
following section in terms of (1) general shape of developmental 
curves, (2) significance of changes over time determined by 
analysis of variance across the six subgroups, and (3) sig­
nificance of linearity in the developmental patterns, i.e., 
whether the change patterns over the years is linear or non­
linear .

From the results of trend analysis (see Appendix 8), a 
linear trend was identified as significantly associated with 
eight variables— English fluency, availability of American 
mass media at home, number of American casual acquaintances, 
number of American casual friends, number of American intimate 
friends, number of Thai intimate friends, use of American mass 
media, and satisfaction level in the host society— but all
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other trends were not identified. F-ratio and F-prohahility 
associated with the linearity for each of the eight variables 
were 15*87 (e  = *00), 4.25 (e  = *04), 12.75 (e = .00), 5*10 
(e = *03). 4.88 (2 = *03), 9*25 (e = *00), 5*51 (e = *02), 
and 6.01 (^ = .02), respectively.

Regarding interaction potential, both linear and quadratic 
trends were found to be significant. F-ratio for linear trend 
was 28.70 (2 = *00), and F-ratio for quadratic trend was 5*61 
(2 = *02). From this result, however, linear trend was simpler 
to report for interaction potential.

From the results of the trend analysis, neither the linear 
trend nor quadratic trend was identified as significantly assso- 
ciated with the following variables: level of acculturation
motivation, number of Thai casual acquaintances, number of 
Thai casual friends, number of American organizational member­
ship, number of Thai organizational membership, consumption 
of Thai mass media, perceptual complexity, and attitude toward 
the host. (See Appendix 8 for details.)
Trends in Four Causal Factors

The four factors— language fluency, acculturation moti­
vation, interaction potential, and mass media availability—  
were first examined for their change patterns over the years. It 
was demonstrated that four variables change in a general linear 
fashion over the years: the longer one stays in the host society,
the hi^er his level of English fluency, interaction potential.
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and mass media availability, but the longer a student stays 
in the host society, the lower his level of motivation (see 
Figures 12, 13» l4, 15)*

Insert Figures 12, 13, 1̂ » 15 about here

The trend in the student's English fluency shows a con­
sistent and linear increase over the years (see Figure 12). 
Surprisingly, a slight decrease is observed between eight and 
more years.

The student's acculturation motivation, on the other hand, 
showing a somewhat consistent pattern (see Figure 13), decreases 
over the years. It decreases during the first two years, but 
slightly increases during the next few years. After four 
years, the student's acculturation motivation decreases over 
the years. This finding indicates that the longer a student 
stays in the host society, the lower his level of motivation.

The trends in the accessibility to interpersonal commu­
nication channel of the host society (see Figure l4) indicates 
a steady and linear developmental pattern. The longer one 
lives in the host society, the more access he will have to 
interpersonal channels of the host society.

The trends in the accessibility to mass communication is 
a consistent and linear increase over the years (Figure 15).
It increases during the first eight years, but drops somewhat
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"between eight and more years. This corresponds with the trend 
in English improvement (Figure 12) which shows a large improve­
ment and a sli^t drop during the same period. This compari­
son suggests that increases in the student's English fluency 
and his access to media occur side by side in the process 
of acculturation.
Trends in Intercultural Communication

The trends in the student ' s intercultural communication 
with the host society were analyzed at five levels— number of 
casual acquaintances, number of casual friends, number of 
intimate friends, participation in American organizations, 
and level of consumption of American mass media. For each of 
the five levels, the developmental pattern of intercultural 
communication was compared to those of intra-ethnic communi­
cation (i.e., communication within the ethnic group).

First, the volume of casual American acquaintances (whom 
one knows well enough to speak to when they meet) decreases 
during the first two years. After two years a steady increase 
is observed, but drops somewhat between the six and eight years. 
After eight years, a large increase is observed (see Figure 
l6a). The average number of American casual acquaintances is 
24.0] across all six subgroups. The number is only 20.04 
within the first year, and increases up to 53*33 by the time 
the students have lived in the host society for eight and 
more years. Throughout the acculturation process, the average 
number of ethnic acquaintances, which is 29*9 (see Figure l6b).
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is considerably greater than the number of American acquain­
tances. This indicates that Thai students generally associate 
more with other Thais than with Americans.

Insert Figures l6a and l6b about here

The trends in the volume of American casual friends (with 
whom one can exchange invitations to each other's home) show 
a somewhat different pattern from those of casual acquaintances. 
In the case of casual acquaintances, both the number of Ameri­
can and Thai acquaintances increased and decreased somewhat 
side by side during the first eight years in the host society. 
On the other hand, the number of a student's casual friends 
within the ethnic group increases only up to the first two 
years, after which it decreases. Instead, the number of a 
student's American friends continues to increase throughtout 
the years. The composition of a student's friendship circle, 
therefore, is gradually supplanted by Americans. The 
ratio between Thai casual friends and American casual friends 
during the first year is ^:1. This ratio decreases to 2.1:1 
after eight years (see Figure 17).

Insert Figure 17 about here

Such a pattern of change in the student's friendship
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circle (from ethnic homogeneity to a mixture of Thai and 
American casual friends) is observed when one examines the 
trends in his intimate friendships only (see Figure 18).
During the first year, the average student has 2.96 ethnic 
intimate friends and .65 American intimate friends. The 
numbers increase up to four-to-six years; however, a large 
drop in the number of intimate friends within the ethnic group 
is observed while that of American intimate friends has only 
a slight drop. At this point, the average student has an 
almost equal number of ethnic and American friends within 
his ethnic friendship circle.

Insert Figure 18 about here

Trends in the student's organizational participation 
demonstrated a linear increase over the years. A student 
becomes more active in organizational activities in both the 
host society and his ethnic group (see Figures 19a and 19b)«

Insert Figures 19a and 19b about here

Lastly, trends in the student's mass media behavior were 
analyzed. As shown in Figure 20 and Figure 21, the student's 
consumption of host mass media increases over the years, 
while his use of Thai mass media seems constant over the years,
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but decreases slightly after the four-tosix years. This 
finding demonstrates changes in the students' cultural frame­
work from the original culture to that of the host society.

Insert Figure 20 and 21 about here

Trends in the psychological Domain
Finally, trends in the student's perceptual complexity, 

affective orientation toward the host, and the level of satis­
faction in living in the host society were analyzed.

Perceptual complexity. The student's cognitive structure 
in perceiving the host society becomes, in general, more 
complex over years (see Figure 22). The student's perception 
of the host shows a somewhat inconsistent pattern. After four- 
to-six years, the student's perception of the host progresses 
toward a higher complexity. The initial stereotypes of the host 
become more differentiated as the student lives and experiences 
the new environment. Then, as he has become more used to the host 
society, he may begin to take Americans for granted. They may 
no longer be an object of study; they become merely part of the 
environment in which the student lives. The student may think of 
his life in relation to his neighbor, not as a foreigner in rela­
tion to Americans. He may, as a result, become less attuned to 
subtleties in characteristics of the American people.

Insert Figure 22 about here
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Affect Toward the Host Society. The affective and
evaluative image ("favorable" or "unfavorable") of the host
held by the foreign students and visitors has been studied
by a number of researchers. These studies generally agree
upon the now familiar "U-shaped curve" of changing attitude,
i.e., the students typically start with a positive attitude
toward the host society; after a while they tend to become
disillusioned; but beyond a certain time, they gain a more
favorable attitude. The finding of the present study also
generally confirms the "U-shaped curve" of changing attitude.
The same six-item attitude scale used in measuring the cog-

9nitive complexity was employed for this purpose.
The Thai students across all six subgroups of differential 

length of stay in the United States show a generally positive 
attitude toward the American people (see Table 6). A higher 
degree of agreement is observed concerning such descriptions 
of Americans as "frank," "independent," and "industrious."

Insert Table 6 about here

When the trend of changes in attitude is plotted, it 
demonstrates a positive attitude during the first few years 
(see Figure 23). Then after two years, they gain some un­
favorable attitudes. Beyond six years, the student's positive 
attitudes increase again.

Insert Figure 23 about here
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Table 6 
The Student's Attitude Toward the Host

Attitude Scores*

Item No. Adjectives X (N̂ 260) S.D.

45 Peace-Loving 3.22 1.13
46 Frivolous 2.50 1.19
47 Industrious 3.45 1.18
48 Arrogant 3.09 1.29
49 Intolerant 3.07 1.31
50 Friendly 3.17 1.13
51 Independent 3.67 1.16
52 Frank 4.36 0.99
53 Affectionate 2.85 1.01
54 Optimistic 2.94 1.13
55 Trustful 3.24 1.17
56 Trustworthy 2.99 1.08

rResponses to these items were recoded as followsi 
"Strongly Agree" = 5» "Somewhat Agree" = 4, 
"Neutral or Difficult to Generalize" = 3,
"Somewhat Disagree" = 2, "Strongly Disagree" = 1, 
"Don't Know" = 0»
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Satisfaction Level. Another psychological domain, i.e., 
the student's satisfaction in living in the host society, was 
explored. As shown in Figure 24, the psychological satisfac­
tion level also shows the same developmental pattern as the 
level of attitude toward the host, i.e., the "U-shaped curve.” 
The students start out with somewhat high expectations and 
enthusiastic initial reactions; after a year, those positive 
attitudes give way to feelings of dissatisfaction and disillu­
sion, and after a while the students again return to higher 
satisfaction level.

Insert Figure 24 about here

Overall, the trend in perceptual complexity shows a 
slight progression over time, after the four-to-six years. 
The trends in affective-evaluative orientation level and 
satisfaction level show quite a similar trend of progression 
over time following the "U-shaped curve."

Results of Background Characteristics Analysis 
The next question considered is why some individuals 

are more fluent in English, higher in motivation, and have 
better access to the communication channels of the host 
society than others. To provide further causal explanation 
of the student's communication patterns, data on individual
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student's background characteristics were tested in relation 
to language fluency, acculturation motivation, interaction 
potential and mass media availability. Table 7 shows corre­
lations among background characteristics and the four causal 
factors.

Insert Table 7 about here

Antecedents of Language Fluency. From Table 7, it is 
observed that five background characteristics— length of stay, 
financial support, number of other foreign countries already 
visited, marital status, length of stay in other foreign 
countries— are significantly associated with language fluency. 
The respective correlation coefficients between each of the 
five variables and language fluency is .29 (g/(.00l), .22 
(e<.001), .18 (p=.002), -.16 (p^.004), .l6 (p,= .005) 
respectively.

The five variables were simultaneously regressed on the 
dependent variable (language fluency) to determine their 
relative influence (see Table 8). The results show that 
the five background variables all together explain 17. Ofo of 
the total variation in language fluency and that a student's 
length of time he has been in the United States is the most 
important factor. It can also be concluded that:

1. The longer a student stays in the host society, the 
more fluent he will be in the host language.
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Correlation Matrix of Background Variables and the Pour Causal Factors
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2. A student with a scholarship of some kind tends to 
be more fluent in English than a student without a scholarship.

3* The higher the number of other foreign countries a 
student has already visited the more fluent he will be in 
English language.

4. A student who is married with a spouse here in the 
U.S. tends to be more fluent in English than a student who is 
married but a spouse is in Thailand, or than a student who
is not married.

5. The longer a student stays in the other foreign 
countries, the more fluent he will be in English fluency.

Insert Table 8 about here

Antecedents of Acculturation Motivation. From the corre­
lation matrix of Table 7» three background characteristics—  
income, relative availability, and length of stay— were 
identified as significantly associated with acculturation 
motivation. Correlation coefficients between each of the three 
variables and motivation level were -.15 (pr.008), .13 (p=.02), 
-.10 (p=.05), respectively. The three variables were simulta­
neously regressed on the motivation level, to determine their 
relative influence (see Table 9). The results show that the 
three background variables all together explain kfo of the 
total variation in acculturation motivation. It can be
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Table 8
Multiple Regression of Length of Stay, Financial Support, 

No. of Other Foreign Countries Visited, Marital Status, Length 
of Stay in Other Foreign Countries on Language Fluency

Independent
Variable

Simple
r

Multiple
r

Chagge in Overall
r

Length of Stay (e< .001) .29 .08 .08

Financial
Support

.22 
(e< .001) .35 ,04 .12

No, of Other .18 
Foreign (e = .002) 
Countries Visited

.39 ,03 .15

Marital . 
Status

— • l6
(E= .004)

.41 .02 .16

Length of Stay .16 
in Other (p= .005) 
Foreign Countries

.41 .004 .17
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concluded that:
1. The lower a student, income level is, the higher 

will be his acculturation motivation in the host society.
2. A student who has relative(s) staying in the host 

society tends to have hi^er acculturation motivation than a 
student who does not.

3. The longer a student stays in the host society, the 
lower will be his acculturation motivation.

Insert Table 9 about here

Antecedents of Interaction Potential. From the correla­
tion matrix of Table 7, four background characteristics— working, 
length of stay, financial support, income— were identified as 
significant in relationship with interaction potential. Corre­
lation coefficient between each of the four variables and inter­
action potential were .36 (^4 -001), .36 (£< .001), .18 (p=.002), 
.24 (n^.OOl), respectively. These four variables together 
explained 20.0# of interaction potential, when simultaneously 
regressed on the dependent variable (see Table 10). Here, 
working was found to be the most important of the four back­
ground characteristics in influencing a student's access to 
the members of the host society. It can be concluded that:

1. A student who works while staying in the host society 
tends to have a greater access to the members of the host 
society than a student who does not work.
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Table 9
Multiple Regression of Income, Relative Availability, 

and Length- of.Stay on Acculturation Motivation

Independent
Variable

Simple
r

Multiple
r

Change in 
£

Overall

Income “•15(g= ,008) .15 .02 .02

Relative
Availability .13(p= .02) .19 .01 .04

Length of Stay — « 10 
*05)

.20 ,003 .041
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2. The longer a student stays in the host society, the 
greater access he will have to the members of the host society.

3» A student with a scholarship of some kind tends to 
have a greater access to the members of the host society 
than a student without a scholarship.

4. The higher a student's income level is, the greater 
access he will have to the members of the host society.

Insert Table 10 about here

Antecedents of the Mass Media Availability at Home. From 
the correlation matrix of Table 7, three background charac­
teristics— length of stay, working, and income— were identified 
as significantly associated with the student's mass media 
availability at home. The correlation coefficients between 
mass media availability and each of the three variables were 
.18 (p=.001), .17 (p=.006), and .16 (p=.006), respectively.
As shown in Table 11, the three variables all together explain 
5.0^ of the total variation in the dependent variable (media 
availability). Length of stay was again found to be the most 
important factor of the three background characteristics.
It can be concluded that:

1. The longer a student stays in the host society, the 
greater access he will have to the host mass communication 
channels.
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Table 10
Multiple Regression of Working, Length of Stay, 

Financial Supports and Income on Interaction Potential

Independent
Variable

Simple
r

Multiple
r

Change in Overall

Working .36
(p< .001)

.36 .13 .13

Length of 
Stay

.36 
(e< .001) .05 .18

Financial
Support

.18 
(g= .002)

.45 .02 .20

Income .24
(p (.001)

,45 .004 .203



2. A student who works while staying in the host society 
tends to have a greater access to the host mass communication 
channels than a student who does not work.

3. The hi^er a student's income level is, the greater 
access he will have to the host mass communication channels.

Insert Table 11 about here

So far, the individual student's background characteris­
tics have been examined in relation to his language fluency, 
acculturation motivation, channel accessibility to interper­
sonal communication and mass communication of the host society. 
Throughout the analysis, it has been shown that the student's 
number of years staying in the host society plays an important 
role in determining his language fluency, interaction potential, 
mass media availability at home, and acculturation motivation. 
Income, working, financial support (with scholarship or without 
scholarship) are also found to be important background charac­
teristics. Income was found to be the most important factor 
in explaining the acculturation motivation. Working while 
staying in the host society was found to be a significant factor 
in explaining the accessibility to the host interpersonal com­
munication channels. Age, sex, education, were not found to 
be a significant factor in explaining any causal factor.
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Table H
Multiple Regression of Length of Stay, Working, 

and, Income .on Mass Media Availability

Independent
Variable

Simple
r

Multiple
r

Change in 
r

Overall

Length of 
Stay

, .18 
(E= .001)

.18 .03 .03

Working .17 (pp .004)
.21 .01 .04

Income . .16 (e= ,oo6) *22 .01 .05

I



CHAPTER V 
CONCLUSIONS

The present study attempted to (1) develop a causal theory 
by which individual differences in the Thai student's communi­
cation patterns could be explained, (2) provide explanations 
for the relationship between some of the background characteris­
tics of students and their communication patterns, and (3) des­
cribe developmental trends in communication-related variables 
over time.

Throughout the study, communication patterns have been 
conceptualized as the fundamental mechanism by which students 
achieve control over their environment and by which the host 
society maintains basic unity and coherence within the system. 
Communication variables have been categorized into two levels 
— cognitive and behavioral. The cognitive level was observed 
by measuring the complexity of structure of the student's per­
ception of the host; the behavioral level of communication was 
observed by indexing the degree to which the student participates 
in interpersonal and mass communication channels of the host 
society.

Theory
The theory consisted of nine postulated assumptions

136



137

regarding the relationships among the behavioral and cognitive 
levels of communication patterns and four factors— language 
fluency, acculturation motivation, interaction potential and 
mass media availability— that were postulated as major deter­
minants of one's communication participation in the host 
society. Not all of the nine assumptions were supported by 
the data. Assumptions 1, 2, and 9 were not supported by the 
data. The conclusions can be drawn as followsi

1. The student ' s participation in interpersonal and mass 
communication channels of the host society were not found to
be significant determinants of the cognitive complexity of his 
perception of the host society. Both interpersonal and mass 
communication experiences with the host society determine only 
.6^ of the total variation in the student's perceptual complexity.

2. Language fluency, acculturation motivation, interac­
tion potential, and mass media availability are significant 
multiple causal factors that influence the student's parti­
cipation in intercultural and mass communication channels of 
the host society.

3. The three causal factors (i.e., English fluency, 
interaction potential, acculturation motivation) simultaneously 
determine 19^ of the variation in the student's interpersonal 
communication behavior, and the three causal factors (i.e., 
English fluency, acculturation motivation, and mass media 
availability at home) determine 27 • Ofo of his mass media 
consumption.
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4. Language fluency, interaction potential, and media 
availability at home, do not affect one's perceptual complexity 
directly, and are not mediated by his interpersonal and mass 
communication experiences with the host society either. 
Unexpectedly, it was found that the influence of acculturation 
motivation on perceptual complexity is direct. This result 
suggests that the greater a student's acculturation motivation, 
the more complex will be his perception of the host society.
A student with a higher motivation level is the one who would 
like to learn more about the culture, the members of the host 
society, and to make friends with the host. The more a student 
learns about the host, the more differentiated the initial 
stereotypes of the host become.

These results do not support the existing view of commu­
nication as functional to the general acculturation process 
(Kim, 1976). The contribution of both interpersonal and the 
use of host mass media to the development of a refined and 
realistic perception and understanding of the host society 
was not proved to be strongly significant. This could be due 
to the differences between the two groups of population under 
study that led to different results.

However, one important aspect of the present theory is 
in its identification of multiple causal factors for individual 
differences in the student's intercultural communication 
behaviors. The present theory attempts to consider simulta­
neously the four factors— language fluency, acculturation
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motivation, interaction potential, and media availability—  
in explaining and predicting Thai students' communication 
behaviors. Fluency in the host language has been commonly 
regarded to be important in facilitating intercultural commu- 
cation. What has not been paid attention in previous research 
(except, of course, in Kim's study), however, is that an immi­
grant's communication participation in the host society can 
be even more powerfully predicted by the additional two 
factors— acculturation motivation and channel accessibility.
It was found in the present study that interaction potential 
and mass media availability at home were shown to be the two 
primary causal factors of the four in facilitating intercul­
tural communication.

As a whole, the present theory of communication-accultu­
ration, which was originated by Young Kim, fills the gap 
between the broad conceptualization of the acculturation 
function of communication and empirical evidence on specific 
communication patterns of sojourners. Traditional theories 
pointed out the general importance of communication in 
acculturation. Such theories, however, have provided us with 
relatively few specific propositions that are sufficiently 
precise to yield testable hypotheses. By contrast, empirical 
studies in the past have not generated any theoretical frame­
work upon which the observed communication phenomena could be 
systematically explained. The present theory is stated in 
specific testable assumptions and yet has a broad range of
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possible applications to intergroup variations as well as 
intragroup variations of communication patterns across different 
ethnic communities. It not only explains individual differences 
in communication patterns but also provides an independent 
framework for ordering and predicting the degree of a student's 
participation in intercultural communication in the host so­
ciety. The specific coefficients of relationship reported 
earlier will not be the same for different groups and different 
situations of acculturation.

Time Trends
The analysis of the communication-related variables through 

time provided the following findings:
1. Language fluency, interaction potential, and mass 

media availability at home of the students increase steadily 
over the years in a general linear fashion. On the other hand, 
acculturation motivation of the students decreases over the 
years. The pattern of change in the motivation, however, is 
less consistent than that of the other three factors.

2. The volume of the student's American casual acquain­
tances (whom he knows well enough to talk to when they meet) 
increases steadily over the years. On the other hand, the 
volume of ethnic acquaintances decreases slightly after four-to- 
six years. Throughout the years, however, the average of the 
student's casual interaction within his ethnic group is 
slightly greater than those with the host society. These
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findings indicate that Thai students generally associate more 
with members of their own ethnic group than with members of 
the host society.

3. The volume of the student's American casual and inti­
mate friends increases somewhat steadily over the years. On 
the other hand, the trend in the volume of the student's 
ethnic casual and intimate friends is less consistent. However, 
from the findings, it shows that friendship composition is 
relatively ethnic and homogeneous during the initial years and 
becomes more heterogenous through time.

4. The volume of the student's participation in both 
American and Thai organizations increases over time. This 
finding suggests that participation in the host organizations 
and in ethnic organizations increase together over time, and 
that a student who is active in the host society tends to be 
also active in his own ethnic group.

5. The student's consumption of host mass media increases 
over the years, while his use of Thai mass media seems constant 
over the years, but decreases after the four-to-six years time frame.

6. The student's cognitive structure in perceiving the 
host becomes, in general, more complex over years. During 
the first few years in the host society, the student's percep­
tion of the host society shows a somewhat inconsistent pattern.
Then, after four-to- six years, it progresses toward a higher 
complexity. The initial stereotypes of the host become more 
differentiated as the student lives and experiences the new
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environment.
7. The trend in the-student *s affective-evaluative 

orientation toward the host society demonstrates a positive 
attitude and tends to remain stable during the first few years. 
Then, after four years, they gain some unfavorable attitudes. 
Beyond six years or so in the host society, the student's 
positive attitude increases again. This finding confirms the 
"U-shaped curve" of changing attitudes of the foreign students.

8. The trend in the student's psychological satisfaction 
level is somewhat high during his first year in the host 
society and drops during the next few years, and starts to 
increase steadily again after the two ̂ to-four year
period.

The observed simultaneous increase in participation in 
both American and Thai organizations reflects the fact of 
"structural pluralism" (Harden and Meyer, I968), i.e., ethnic 
individuals maintain their active membership in both host 
society and their own ethnic community. At the same time, the 
trend in the student's informal relationships shows a change 
from an ethnic and homogeneous friendship circle to a mixed 
and heterogenous one. One would expect the reference 
role of the ethnic individuals to be intensified during the 
initial period because of the absence of other meaningful groups 
to which the student can refer for information, advice, and 
affection. The ambiguity of the new social environment, plus 
the detachment from familiar surroundings, make such ethnic
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friendship and ethnic media paticularly important. After a 
certain period, however, the student begins to have more 
Americans in their friendship circle and more American media 
in their social and cultural activities.

On the psychological level, the present study demonstrates 
a somewhat inconsistent developmental pattern in the student's 
cognitive complexity during the first four years in the U.S. 
After four-to- six years, the student's cognitive complexity 
in perceiving the host society increases over the years. The 
present study also demonstrates the "U-shaped curve" of 
attitude level toward the host and the satisfaction level. 
Typically, the student's perception of the host society is 
simpler during the first few years. During these years, he 
is somewhat satisfied with his life in the new environment 
and holds a positive attitude toward the host society. Over 
the years, the cognitive complexity level increases in a general 
linear progression. While the affective and evaluative 
orientation level decreases after two years and increases again 
beyond six years or so in the host society, the satisfaction 
level decreases after the first year and steadily increases 
again after two-to- four years in the host society.

The linear developmental patterns of attitude toward the 
host and satisfaction level observed in the present study are 
somewhat consistent with that of several previous studies of 
foreign students. As pointed out earlier, a few investigators 
have noted a "U-shaped curve" in the students' reactions—
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to the extent of the satisfaction with their stay and their 
evaluations of the United States. These authors suggested 
that students start out with high expectations and enthusiastic 
initial reactions; after a period of time, these positive 
attitudes give way to feelings of dissatisfaction and disillu­
sion, and slowly do the students again return to favorable 
attitudes. These investigators also pointed out that different 
students went through these stages at different rates.

Background Characteristics 
The analysis of the data on the students' background 

characteristics in relation to their English fluency, accultu­
ration motivation, interaction potential, and mass media 
availability, further illuminated the present theory. The 
important findings from the background analysis can be 
summarized as follows:

1. A student's fluency in the host language can be 
predicted by his background characteristics such as his length 
of stay in the host society, financial support (with scholar­
ship or without scholarship), number of other foreign coun­
tries already visited, marital status, and length of stay in 
other foreign countries. The longer a student stays in the 
host society, the higher the number of other foreign countries 
he has already visited, and the longer he stayed in those 
countries, the more fluent he will be in English language.
A student who is married and has a spouse here in the U.S.
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tends to be more fluent in the host language, than a student 
who is married but the spouse is in Thailand, or than a student 
who is not married. Students with a scholarship of some kind 
tend to be more fluent in the host language than students 
without scholarship. This can be attributed to the fact that 
a student with a scholarship is a selected student who either 
has already passed a very high standard examination or a 
student with an outstanding grade point average who has an 
outstanding personality. These concerns also include a high 
ability with foreign language.

2. A student's motivation level can be predicted by 
income level, relative availability, and length of stay. The 
lower a student's income level is, the higher will be his 
acculturation motivation in the host society. The lower income 
students might have the need to upgrade themselves by trying
to learn about the host as much as possible and try to adapt 
themselves to the new environment and the members of the host 
as best they can. A student who has relative (s) staying in the 
U.S. tends to have a higher motivation than a student who 
does not. And the longer a student stays in the host society, 
the lower will be his acculturation motivation in the host 
society. A student who stays in the host society for quite 
a long time might think that he has already learned a lot 
of things so that he may think he has no need to learn more 
about the host.

3. The accessibility of interpersonal and mass communi-
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cation channels of the host society can be predicted by whether 
one is working while staying in the host society, one's length 
of stay in the host society, and one's income level. The more 
a student works while staying in the U.S., the longer he stays 
in the host society, and the higher his income level is, the 
greater access he will have to the communication channels of 
the host society. And a student with a scholarship of some 
kinds tends to have a greater access to the members of the 
host society than a student without a scholarship.

Overall, the background analysis did not show a signifi­
cant difference between male and female students, between 
younger and older students, or between lower and higher educa­
tional level, in all of the four causal factors that determine 
intercultural communication behaviors. The background analysis 
showed a significant difference between different length of 
stay in the host society in all of the four causal factors.

The Kim Study VS. The Present Study 
The differences in the findings between the present study 

and the Kim study are the following:
1. The correlation between perceptual complexity and 

intercultural communication is not as significant as found 
in the Kim study. This could be due to the measurement of 
cognitive complexity used in the Kim study; her techniques might 
not be very effective in measuring the cognitive complexity 
of the Thai students. Or it might be that the differences
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between the two groups of population under study led to 
different results.

2. Most of the background characteristics (i.e., sex, 
age,education), except the length of stay in the host society, 
that were found to be the most important variables in influencing 
the four causal factors in the Kim study, were not found, to be
as important in the present study. Instead, working, income, 
financial support, relative availability, number of other foreign 
countries already visited, and length of stay in those other 
foreign countries, were found to be the important background 
variables.

3. The developmental patterns of attitude toward the host 
society and satisfaction level observed in the present study 
are somewhat inconsistent with those of Kim's study. The trends 
in attitude level and satisfaction level in Kim's study increase 
steadily over the years. In the present study, the developmen­
tal patterns follow the "U-shaped curve." The observed favor­
able attitude among the students during the first year is not 
found among the Korean immigrants. Such difference is probably 
due to the differences in the adjustment process between the 
two groups of foreigners. For students, the new environment
is generally an object of interest and curiosity to be explored 
and learned with hopeful expectations. The students usually 
occupy a uniquely endowed role in the host society; they enjoy 
certain exemptions from conformity to the norms of the host 
society. Students do not see the host society with as deep
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a commitment as the immigrants usually do. The people in the 
host society with whom the students come in contact are likely 
to be more willing to show hospitality to them.

For the immigrants, on the other hand, the same environment 
is more a problematic reality in which they have to establish 
their new lives. They, unlike the students, experience pres­
sures to conform to the norms and behavioral patterns of the 
host society. Most of the immigrants experience sense of 
failure and frustration during this period. Conforming to the 
norms of the host society is not easy and smooth; the immigrants 
lack knowledge and experience in the new society. Consequently, 
the greater extent of conformity to the norms of the host cul­
ture the immigrants has to experience, the greater will be his 
frustration and aggressiveness (Zajonc, 1952). Becuase the 
immigrants apparently have to go through more frustration than 
students during the initial year, one can expect that the ex­
pressed opinions about the host society of the foreign immigrants 
are likely to be more negative than those of the students.

Thus far, the findings of the present study have been 
discussed from a theoretical perspective. In addition to the 
theoretical aspects, the study has several methodological and 
practical implications. Methodologically, the multi-item 
scales developed and tested in the study have generated a few 
guidelines for future studies. First, the study demonstrates 
that a foreign student's language fluency can be effectively 
measured through his subjective evaluations without having to
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employ independent and objective judges. Second, the measure­
ment of cognitive complexity, although was not found to be very 
significant in the present study, is simple enough to be used 
in mail surveys. Since these measures do not require one 
to consider culture-specific characteristics (e.g., cultural 
values and attitudes), they can be easily adopted in developing 
scales for studies of other ethnic groups and cross-ethnic 
comparisons. However, more research still needs to be done 
to prove the contribution of both interpersonal and the use 
of mass media to the development of a refined and realistic 
perception and understanding of the host society.

On a more practical level, it is believed that the pre­
sent study should be helpful to those who are concerned with 
the successful adjustment of Thai students in the American 
social system. With respect to the host society, the customary 
goals are reducing the likelihood of prejudice or stereotype- 
based hostility on the part of sojourner groups and the 
development of integration mechanisms for accomplishing their 
smooth adjustment. The results of the study alert one to the 
importance of communication as a fundamental mechanism by which 
such goals can be better accomplished. The study has demon­
strated the role of interpersonal and mass communication 
experiences in the host society in promoting the student's 
understanding of the new environment.

With respect to the students themselves, goals generally 
include attention to those factors which increase the likelihood
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of their making a satisfactory transition. To meet these 
goals according to the findings in the present study, students 
should develop their language competence, should attempt to 
motivate themselves to participate in the host society, and 
should make the host communication channels readily available 
in their everyday life. Once these conditions are met, the 
students can participate in intercultural communication more 
actively, which will help them to develop more realistic and 
refined knowledge of the environment. Ultimately, such refined 
understanding of the host society will produce better psycho­
logical well-being. Further, the findings concerning the 
students ' individual background characteristics might be valuable 
information to future students as well as the host society.

Conclusion and Recommendations 
In concluding the study, some suggestions for future 

research can be made. One of the shortcomings of the present 
study, as pointed out earlier, concerns the data collection 
process. Due to limited time and resources, the data were 
collected only at one point in time. Obviously, the theory 
and the research questions can be more accurately answered 
through time-series observations of the same individuals over 
an extended period of time. Through time-series data, it 
is possible to study the complex feedback effects among the 
communication variables of the present theoretical system and 
to trace the development of students' communication patterns
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more realistically.
Another weakness of the present investigation is in its 

study of the process of acculturation from a "monistic" point 
of views the research focus has been only on the students. 
Little attention has been paid to the interlocking forces of 
"push" and "pull" in the relationships of ethnic individual 
with the core m e m b e r s . O n e  can argue that the key to suc­
cessful acculturation is essentially in the hands of the core 
group and validation of acculturation takes place in the host 
society not the ethnic community. Therefore, the next step 
of investigations in communication of foreign students should 
focus on the nature and content of communication interactions 
between the two groups.

All in all, more research still needs to be done. A 
great deal of attention should be paid to the communication 
processes of foreign students. The problems of ethnic groups 
in contemporary American society can be more effectively 
approached when our scientific knowledge provides insights 
into the underlying processes of communication between and 
among members of different ethnic groups and the majority 
of the host society.



ENDNOTES

^Due to the lack of accurate statistics on the number 
of Thai students in the United States, this figure is estimated 
by an officer of the Students Department, the Royal Thai Embassy, 
on the assumption that there will usually be at least twice 
as many Thai students who come to the U.S. on their own as 
come under the supervision of the Students Department. There 
are approximately 3,000 Thai students under the supervision
of the Students Department, in 1981.

2The distinction between the two terms— "cognitive 
structure" and "perceptual process"— is a matter of emphasis 
rather than of kind. While cognitive structure emphasizes 
some mediational process between previous learning and response 
patterns or response sequence, perception stresses the imme­
diate relations between stimuli and the person's responses.
Both processes are determined by previous learning; both refer 
to the response patterns of an individual. The two terms, 
therefore, will be used interchangeably throughout the present 
study.

^In addition to material and non-material acculturation, 
physical change of Korean children born in the United States 
has been observed. The faces of Korean children born in the 
U.S. tend to be longer than those who are born in Korea. The 
main factor for the change seems to have been based on the
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sleeping pattern of children. Korean-born children sleep or 
are instructed to sleep on their back according to the tra­
ditional way. Sleeping on the stomach seems to make the face 
longer because of placing the head on each side. On the other 
handI sleeping on the back makes the head flat. And so, it 
is assumed that the shape of the face is usually round rather 
than long. This type of observation may be elaborated by 
further study with a physical anthropologist (lee, 1975)°

LThese processes, it should be noted, occur also in 
response to inventions, changes, and innovations securing 
internally as well as those resulting from contact with a 
different culture. They are markedly operative in Western 
industrial and urbanizing societies.

^The modification is the following. First, in the Kim's 
study, there were two methods for measuring cognitive com­
plexity— direct method and indirect thod. The present 
study applied only the indirect method measuring the attitude 
scales. The present study did not apply the direct method in 
which the students have to respond to the open-ended question 
because it appeared in the pilot study conducted among the 
Thai students at the University of Oklahoma that more than 
half of the students did not respond to the open-ended ques­
tion at all. Secondly, several items in the Kim's question­
naire which were originally prepared for the Korean immigrants, 
were modified to be suitable to the Thai students. Lastly,



several items, such as the questions dealing with socio­
economic status, current visa status, present occupation and 
rank, that were not relevant to the present study were deleted.

^One application of multiple regression as a descriptive 
tool is the use of multiple regression technique in conjunction 
with causal theory. The emphasis in such an application is 
neither on the overall dependence of one variable on another 
nor the relationship between any particular pair of variables. 
Rather, multiple regression is used to describe the entire 
structure of linkages between independent and dependent varia­
bles and to assess the logical consequences of a structural 
model that is posited a 'priori' from some causal theory. The 
best known such application is path analysis. For illustration, 
the researcher might have constructed the causal theory by 
specifying an "ordering" among the variables that reflects a 
presumed structure of cause-effect linkages. Multiple regression 
techniques are then used to determine the magnitude of direct 
and indirect influence that each variable has on other varia­
bles that follow it in the presumed causal order. Each arrow 
in the diagram below represents a presumed causal linkage or 
path of influence. Through regression techniques the strengths 
of each separate path are estimated. This estimation actually 
involves several regression equations since Occupation is a 
dependent variable for the Education-Occupation relationship. 
Income is a dependent variable for the Education-Occupation-
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Income relationship, and Political Tolerance is a dependent 
variable with regard to the remaining three variables 
(Nie, et al, p.322).

(Education (
Income

Occupation

Political
Tolerance

The test of linearity (or "linear trend test") allows 
one to find out whether the change in each of the variables 
shows linear or non-linear trends. In formal terms, it allows 
one to test the hypothesis that the coefficients of the non­
linear terms of the general statistical prediction.model are 
all equal to zero. Thus, if the statistical significance level 
is close to .05 level or zero, the test result indicates that 
the change trend is non-linear; the farther away from zero the 
coefficient is, the stronger the degree to which the trend 
follows linear (see Nie, et al for details).

O From the results of the trend analysis it was found that 
the group of students who have been in the United States for 
six or more years tends to deviate form the other groups. In 
contrast to the other groups for most of the communication 
variables tend to decrease after six or more years. Two major 
reasons may be causing this group to diverge from the other 
results; First, only 25 people are in this group for only 
9.6# of the total group; this constitutes a small minority
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in relation to the other groups. Second, their background 
characteristics might somehow contribute to this deviation.
From the total of 25 Thai students in this group, the average 
age is 28.3; the average number of years in the United States 
is 7.4 years; 72^ are male students; 60% are single ; 6Q% are 
supported by the family; 44^ have a high school diploma and 
44^ have a bachelor's degree before coming to the United 
States; JzYo are working on master's degree and 52?S are working 
on doctoral degrees; 88^ are working while staying in the 
United States, either part-time or full-time; and 3^% plan to 
stay here in the United States and 5^% plan to go back to 
Thailand. The majority of this group are male, single, 
supported by the family, and also are working while staying 
in the U.S. They are considered to be quite independent from 
any obligations and responsibilities, at least for the time 
being. They might have a somewhat distinctive personality 
comparing to the other groups.

^It has to be pointed out that, in measuring the cognitive 
complexity, the distance of the responses from the neutrality 
or expression of difficulty to generalize about the American 
people was considered as an indication of higher complexity 
in cognitive structure. For measurement of affective attitude, 
"strongly agree" to the positive adjectives is considered to 
be more favorable and "strongly disagree" more unfavorable.

l^The "push" may be considered the desire of an ethnic 
group to participate in the host society as equally as
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possible, whereas the "pull" may be the level of acceptance 
by the host society.
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Appendix 1
Measurement of Perceptual Complexity

Six adjectives describing the American people were chosen 
from the items used in Young Kim's study (1976) of communi­
cation patterns of Korean population in Chicago in the process 
of acculturation. For each adjective , six response alter­
natives were provided: "Strongly Agree," "Somewhat Agree,
"Neutral," "Somewhat Disagree," "Strongly Disagree," and "Don't 
Know." Then, the degree of perceptual complexity was measured 
by the distance of their responses from "Neutral or Difficult 
to Generalize." "Don't Know" responses were not included in 
the analysis. The farther away the responses are from neutrality, 
the simpler are the cognitive structures in perceiving the 
host society. The six items and the responses of the students 
in the survey are as follows:

Items X distance 
from neutrality

S.D.

Item 43 "peace-loving" .82 .80
Item 46 "frivolous" 1.01 .80
Item 47 "industrious" 1.05 .70
Item 48 "arrogant" 1.00 .82
Item 54 "optimistic" .75 . 85
Item 55 "trustful" .88 .81

N = 260
Average Inter-item correlation coefficient r = .23.
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Correlation Matrix for 6-item CMPLXTY

Item Item 46 Item 47 Item 48 Item Item 56

Item 44 1.00
Item 46 .15 1.00
Item 47 .20 .25 1.00
Item 48 .16 .22 .20 1.00
Item 44 .24 .29 .24 .30 1.00
Item 44 .24 .26 .20 .18 .30 1.00
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Appendix 2
Measurement of Interpersonal Communication

An immigrant's formal and informal relationship with mem­
bers of the host society was measured through three items; (1) 
the number of casual acquaintances one knows well enough to 
talk with when they meet, (2) the number of friends one meets 
in one another's home, (.3) the number of close friends one 
can discuss his private and personal problems,with» The 
distribution of responses to each of the three items is as 
follows;

X (N=260) S.D.

(Item 19b&c) Casual American 
Acquaintances

(Item 20b&c) Casual American 
Friends

(Item 21b&c) Intimate American 
Friends

24.0

.6.0

2.0

28.8

11.2

4 . 9

Correlation Matrix

Item 19b&c Item 20b&c Item 21b&c
Item 19b&c 1.00
Item 20b&c .54 1.00
Item 21b&c .35 .61 1.00

Average Inter-item correlation coefficient r = .51.
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Appendix 3
Measurement of Mass Media Use

The student's consumption of American mass media was 
originally measured by the following 7 items :

(Item 26) "How much time do you usually spend listening 
to the radio everyday?"

(1) Less than 30 minutes
(2) 30-60 minutes
(3) 1-2 hours
(4) 2-3 hours X = 2.39
(5) More than 3 hours S.D.= 1.44

(Item 27) "How much time do you usually spend 
watching TV everyday?"

Less than 30 minutes 
30-60 minutes
1-2 hours
2-3 hours X = 3.23

(5) More than 3 hours S.D.= 1.26
(Item 28) "How much time do you usually spend reading 

the American newspaper(s) everytime you 
receive it?"

Less than 10 minutes 
10-30 minutes

(3) 30-60 minutes
(4) 60-90 minutes X = 2.12
(5) More than 90 minutes S.D.= .60

(Item 30) "How often do you usually go to see American 
movies?"

Seldom
Once every three months 
Once every two months 
Once eveiy month 
About twice a month

(6) More than three X = 2.60
times a month S.D.= I.60
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(Item 31) "How many American magazines ^ e  "being 
subscribed for your own reading?"

(1) None at all
(2) 1-23-5 X = 1.74

More than 5 — S.D. = .71[I

(Item 32) "How often do you usually spend listening 
to radio news?"

(1) Nor(2) 1-;None at all 
■2 times a week

(3) 3-4 times a week X = 2.66
(4) More than 5 times S.D.= I.I7 

a week
(Item 33) "How often do you usually watch TV news?"

(1) None at all
(2) 1-2 times a week
(3) 3-4 times a week X = 3.48
(4) More than 5 times S.D.= .02

a week

Correlation Matrix

Item 26*Item 27*Item 28 Item 30*Item 31 Item 32 Item 33
Item 26* 1.00
Item 27* .17 1.00
Item 28 .12 .09 1.00
Item 30* .14 .20 .02 1.00
Item 31 .04 .05 . 16 .11 1,00
Item 32 .32 .03 .14 .13 .16
Item 33 .16 .33 .05 .04 .09

1,00
.13 1.00

Item values reversed from negative to positive correlation 
coefficients.
Mean of Inter-item correlations = .15.
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After a factor analysis was done, it was found that only 
three items (viz., items 28, 3I, and 32) are the significant 
items in measuring mass media use. Therefore, for the pre­
sent study, time spend reading the American newspaper(s), 
number of American magazine(s) being subscribed for a student 
own reading, and time spent listening to radio news used in 
measuring a student's mass media use.

Correlation Matrix

Item 28 Item 31 Item 32
Item 28 1.00
Item 31 . 16 1.00
Item 32 .14- . 16 1.00

Mean of Inter-item correlation = .16.
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Appendix 4
Measurement of Channel Accessibility

a. Items Measuring Interaction Potential

(Item 23) "Of all daily personal contacts you make, how 
much percentage is with Americans?"
(1) less than 25?̂  I3/
(2) 25-50# 18.5#
(3) 50-75* ^ 21.9*(4) more than 75* 43.8#

total 100.0# (N = 260)
(X = 2.94, S.D. = 1.12)

b. Items Measuring Media Availability

(Item 22) "Cneck all the mass media you have at home or 
subscribe to regularly. "

Yes No Total (N=26o)
Radio set(s) 93.9* 6.1# 100.0#
fV set(s) 93.1* 6.9# 100.0#
American
newspaper(s) 63.8# 36.2# 100.0#
American 
magazine(s) 64.2# 35.8# 100.0#
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Radio Television American American
set(s) set(s) ' newspaper(s)magazine(s)

Radio set(s) 1.00

Television
set(s)
American 
Newspaper(s)
American 
Magazine(s)

•35

.18

•23

1.00

.23

.18

1.00

.31 1.00

Average Inter-item correlation coefficient r = .50.
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Appendix 5
Measurement of English Fluency

The immigrant's English fluency was measured by the four 
items asking their subjective confidence in listening compre­
hension, speaking, self-confidence, and comparison with native 
speakers. The distribution of responses to each of the four 
items is as follows :

(Item 34) English listening comprehension (X = 3.8, S.D.= ,64)
hardly 0.0?5
a little 3«10

(3) about half 26.5^
(4) mostly 61.9#
(5) completely 8.1#

no answer .

total 100.0# (N = 260)

(item 35) English speaking ability (X = 3.6, S.D. = .62)
(1) hardly 0,0%
(2) a little 3.1#
(3) about half 38.
(4) mostly 54.2#
(5) completely 4.2#

no answer 0.4#

total 100.0# (N = 260)

(Item 36) Self-confidence in English (X = 2.3, S.D. = .75)
little 9,2#
a little 56.5#somewhat 26. 2#
highly 7
no answer 0.4#

total 100.0# (N = 260)

(Item 37) Comparison with Americans in English (X = 2,2, S.D. = ,71)
much worse 13,1# 
somewhat worse 53*8# 
a little worse 28,1# 
about equal 3,1# 
no answer l.q%

total 100,0# (N =260)
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Appendix 6
Measurement of Acculturation Motivation

The following two items were used in measuring the student's motivation to learn about and participate in the host society»

(Item 3 8) Motivation to learn the host society and culture 
(X = 3.0 , S.D. -.7 0)
(1) little or none 4.20(2) a little 15*00
[3 } some 6 3 .1 0:4) a lot 17*70

total 100.00 (N ̂  2 6 0)

Motivation to affiliate with American people 
(X = 3*1» S.D. = .69)
(1) little or none 2.70(2) a Ittle 10.40
(3) some 59*60(4) a lot 2 7 .3 0

total 100.00 (N = 26 0)

The correlation coefficient between these two variables 
was *6 1.
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Item 34 Item 35 Item 36 Item 37
Item 34 1.00
Item 35 .83 1.00
Item 36 .69 .69 1.00
Item 37 .63 .64 .64 1.00

X of Inter-item correlation coefficients ,69.
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Appendix 7
A Set of Questionnaires for Each Respondent

Appendix 7-A; Letter from the researcher to each 
respondent.

Appendix 7-B: Translation of introductory letter
to respondents.

Appendix 7-C: Letter from the academic advisor to
respondents.

Appendix 7-D: The questionnaire in English version.
Appendix 7-E: The questionnaire in Thai version.
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Appendix ?-A 
Letter from researcher to respondents

The
U niversity'of Oklahoma at Norman 

Department of Communication

_  Of ------ .......... . ...... ... ........

âjwt'HiUAti.tâĈ Stt̂  "̂ xMAA/ytà 8̂  ^  CfBeû &4Â ĉêt<̂  •
»̂ îôrt7i«oŝ viimu<̂ o*Jrio>J (r(w)4 Hr̂ J^»tvne(noi»j|)6i*:AW^4)or&Jl6 Jnw 

'è̂ rn4ï̂ 6̂ e)®l6y«m5Wov̂ fteYooYV)rtr̂ r9oôfwJhw 
i J y T ŝ)>ibuji f̂e) ôwV̂ tt3or)%nÀv\i»iiS-oî) f̂îW

sWwi@Aoiwz)/)@j{^09inY^n!?wm&tL%)Aso^wR3)kifn*jfn̂ '- 
;5n%T)î Wv<î :ôwirï̂ r/*jf®]̂  ̂ mgmxivAwoM&Dt) ̂

i@ĉ \̂frkyinjô wî wn')ki6f9%Aô?wr9& t m t  fJw>«k W8ciiroo4U)j$)%i5&:wM%> 
UîitMS<ÿ)ô f?ôt̂ rtfvlrtAi5fîoH6Î9 ®fî«^

ï©ew§̂ ôĉ wvloi(5to/iô ih < 6! J
ôî ô wnaWV9inTfô irraé)Jï.̂ wîïovirftVĵ trt»n̂ ®'riyiJtf̂ w ̂ -s'ŷ rt TowJf̂ ôc'Ofiv-î  

\nY*^)AvjT$6^rA»jii%^iwWî^^ " h s -  k - h J L û ( À ^  ^ â J j2 ^  ©WifJriîiÆ^iüiTttô^flw 
n'fttwcfexjhŜ 9̂Îrî/e)7mv4'9««jĵ fe)̂ i(!X5ïOM<£>‘v9oŝ î Jâ'D»iifê «orfi

rkytmoi : iM6)Aaf)Tn;<X): i ^ i t n f ^ i ô f )  /w/î’ow/Yîsjfl A ) ^  
pRDvJc&iĴ riri isnf)' ^9onrnio9%iW^j^^w%^wrn5^ft9jYY\

t v ' ' f  V?/i) î3>oH /f <* wjrmv rt v &, '
v(OfM,3'»̂ è5fc)»î/n%) a , ^ *

OVOXlTSaĵ MACOMŶ  m R 0 9 W ù ^ W  ^  rH.l&fTiff^

'VOffSS6X5ftOTAJ»ÿ*J&>

<4

'A*/X oom/t
t r>yiT0»/l gAR rw o

780 Van VIeet Oval, Room 331, Norman, Oklahoma 73019 (405) 325-3111
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Appendix ?rB
Translation of introductory letter to respondents

Dear Fellow Thai Student

I am a Ph.D. candidate in the Department of Communication 
at the University of Oklahoma. Currently, I am conducting a 
survey among Thai students in the United States to collect data for my dissertation.

The content of the enclosed questionnaire primarily deals 
with your opinion about the American society, interpersonal 
communication patterns, and use of mass media. The main purpose of the study is to investigate various communication problems 
Thai students face in the process of acculturation in the United 
States. Please consider that the study cannot be accomplished 
without your active cooperation by filling out the enclosed 
questionnaire*

Since all items in the questionnaire will becfilled out 
without name, your personal identity will not be revealed. ■

Also, your answers will be handled statistically 
through computer as soon as returned.

Please return your completed questionnaire to me by no later
than __________ using the enclosed return envelope. For yourinformation, I am enclosing a recommendation letter by my academic 
advisor. Dr. Brooks Hill, who supervises this project.

I sincerely hope you will find time to answer this questionaire 
and thus add your share of efforts in developing important theo­
retical foundations which will assist better adaptation of all 
of us Thai students. You will also be able to look into your 
own present life while answering the questions.

With my truest appreciation for your help in advance.
Cordially,

Kantima Kunjara
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T f k

U n i v e r s i t y  o f  O k ù i f u n t u i  Appendix 7-0

Letter from the academic advisor to respondents
Norman, Oklahoma 73019 
(405) 325-3111

Dear Thai Student:
Ms. Kantima Kunjara, a graduate student in the Department of Communication, 
University of Oklahoma and my advisee, is asking for your cooperation by 
participating in her dissertation research study.
The study is aimed at investigating the kinds of communication problems 
encountered by persons who have decided to come to the U.S. for further 
education. The results of the study should help to make the adjustment 
of new students easier.
It is important that you participate in the study since it is necessary 
to have a representative sample of persons in order to make meaningful 
generalizations of results.
All of the data gathered in this study will be reported on a group basis 
and no individual will be identified. If you desire a copy of this study 
findings, Ms. Kunjara will be happy to provide you with them.
If you have any questions regarding the study, please contact me and I will 
be happy to answer them.
Sincerely,

^^.yBrooks Hill 
Ppofessor
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Appendix 7-D 
QUESTIONNAIRE

Instruction: Indicate your answer to each of the following questions
by circling only one number of the appropriate answer or writing the 
appropriate Information in the space provided. This questionnaire 
is anonymous; do not sign your name.
DEMOGRAPHIC DATA QUESTIONNAIRE

1, Age on your last birthday:  years
2. Your sex is

- Male 1.- Female 2.
3» Place of origin in Thailand

- Bangkok 1.
- Central plains 2.
- North 3»
- East 4.
- South 5»

4, What is your msurital status
- Married: the spouse is here with me 1.
- Married: the spouse is in Thailand 2.
- Single 3»- Others 4.

5» Source of your financial support:
- Family (including yourself working)- Thai Government scholarship 2.
- U.S.Government scholarship 3»
- Other scholarship

(specify)___________   4.
6, What is your present income level?

- Up to $3,000 a year 1.
- $5,000 - $10,000 a year 2.
- $10,000 - $15,000 a year 3.
- $15,000 - $20,000 a year 4.
- More than $20,000 a year 5»
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7. Your highest academic level completed in Thailand*
- Elementary school 1.
- Middle school 2.
- High School 3*
- College or university 4.- More than university

(e.g. ,M.A. ,Ph.D., or equivalent) 5.
8. When did you come to the United States?

About _________ months ago.
9. Degree of which you are studying*

- B.A. 1,
- M.A. or M.S. 2.
- Ph.D. or Ed.D.— M. D.
- Other (specify) 5,

1 0. Where do you live now?
- In a dormitory 1,
- In married student housing 2.- In a room off campus 3.
- In an apartment off campus 4.- Other (specify)________________  5,

11. V/hom do you live with?
- U.S. family 1.
-U.S. student(s) 2.
- Foreign student(s) from another 
country 3,

- Student(s) from Thailand 4.
- Your spouse (and children) 5.- Alone 6,- Other 7,

12. Do you work while in the United States?
- Ho, I don't 1,
- Yes, part-time job 2.
- Yes, full-time job 3,

1 3. What is your future plan?
- Plan to live in the U.S. permanently 1.
- Plan to go back to Thailand 2.
- Don't know 3*
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14. Which of the following might make you stay permanently in 

the U.S.
. - Political conflict at home 1.
- Not being able to find a job at 
home. 2.- A good job offer in the U.S. 3.- Marriage to a U.S. citizen 4.

- Family members'advice 5*
- Other situations(specify) 6.
- Nothing would make me stay j permanently in the U.S. 7.

15. Did you have your close relative(s) or friend(s) in the city 
where you live when you first came?

- Yes. 1.- No. 2.
16. Do you have close relative(s) in your area, at present?

- Yes. 1.- No. 2.
1 7. How many foreign countries besides the U.S. have you visited 

and/or lived in? - None 1 «
- 1 country 2.
- 2-3 countries 3*- 4-5 countries 4.
- More than 5 countries 5»

18. How many months in total were you in those countries?- None 1.
- 1-6 months 2,
- 7-12 months 3.
- 13-24 months 4.
- More than 24 months 5*

COMMUNICATION BEHAVIOR DATA QUESTIONNAIRE
For Question 19 to Question 22. you need to write appropriate 
information in the space provided.. For Question 23 to Question 44 
check your response by circling only one number of the appropriate 
answer.

1 9. How many Americans, Thai and other ethnic members do you know 
well enough to talk with when you happen to meet them?

a - Thai ________ persons
b - White Americans _______  persons
o - Black Americans ________ persons
d — Other ethnic members _________ persons
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20. About how many of these people (Item 19) would you say are
close enough friends so that you meet in one another's home?

a - Thai _ persons
b - White Americans  persons
c - Black Americans persons
d - Other ethnic members ________ persons

21i About how many of these people (Item 20) would you say are
so close that you can discuss your private and personal
problems?

a - Thai  persons
b - White Americans  persons
c - Black Americans  persons
d - Other ethnic members persons

22. Indicate number of all the mass media you have at home or
subscribe to regularly.

- Radio set(s) ________
- Television set(s) ________
- American newspaper(s) ________
- American journal(s)(e.goiTime, Newsweek, ) _________
- Thai newspaper(s)

(e.g.,Thai rut,Daily news,
Kao Thai,etc)________ ___
Thai journal(s)
(e.g.fSakul Thai,Lalana)

2 3. Of all the daily conversations you have, what percentage is 
with your American friends?

- More than 75% 1.
- 50%~75% 2.
- 25^ 50?? 3.
- Less than 25% 4.

24. How m ^ y  Thai organizations (e.g., Thai Association, Alumni 
association. Professional association, Thai temple, etc.) 
do you currently belong to as a regular member?

- None at all 1.
- 1-2 2o
- 3-5 3»- More than 5 4.

25. How many American organizations do you currently belong to
as a regular member (e.g., American church, PTA, Professional 
association,etc.)?

- None at all lo- 1-2 2.
- 3-5 3.- More than 5 4.
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2 6. How much time do you usually spend listening to the radio 
everyday?

- Less than 30 minutes 1 *
- 30-60 minutes 2.
- 1-2 hours 3»
- 2-3 hours 4,
- More than 3 hours 5*

27 o How much time do you usually spend watching TV everyday?
- Less tahn 30 minutes 1.- 30-60 minutes 2.
- 1t-2 hours 3»
- 2-3 hours 4.
- More than 3 hours 5«

28. How much time do you usually spend reading the American 
newspaper(s) every time you receive it?

- Less than 10 minutes lo
- 10-30 minutes 2.
- 30-60 minutes 3»
- 60-90 minutes 4.
- More than 90 minutes 5»

2 9. How much time do you usually spend reading Thai newspaper(s) 
everytime you receive it?

- Less than 10 minutes 1 •- 10-30 minutes 2.
- 30-60 minutes 3»- 60-90 minutes 4.
- More than 90 minutes 5o

3 0. How often do you usually go to see American movies?
- None at all or scarcely 1.
- About once every three months 2.
- About once every two months 3»
- About once every month 4.
- About twice a month 5
- More than three times a month 6.

0

31. How many of the ̂magazines are subscribed for your own reading 
(in other words, not for your wife, husband, or any one else)?

- None at all 1.
- 1-2 2.
-  3-5 3»- More than 5 4.

320 How often do you usually spend listening to radio news?
- None at all 1,
- Once or twice a week 2.
- 3-5 times a week 3,
- More than 5 times a week 4.
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33» How often do usually watch TV news?
- None at all 1»- Once or twice a week 2.
- 3-4 times a week 3.
- More than 5 times a week 4,

34. Do you have any difficulty in understanding Americans when 
they speak?

- Understand perfectly 1,
- Understand mostly, no problem 2,
- Understand only 50f6, some difficulty3«
- Great deal of difficulty in 
understanding them. 4.

- Cannot understand anything they say 5«
35» How much difficulty do Americans seem to have in understanding you?

- Understand perfectly 1.
- Understand mostly, very little 
difficulty 2.

- Understand only 50?S, some difficulty3*
- Great deal of difficulty in 
understanding me 4.

- Cannot understand anything I say 5»
3 6. How much do you hesitate to talk to Americans or to ask 

them questions because you think you may not be understood?
- Frequently (or always) 1.
- Sometimes 2 .- Once in a while 3 .- Seldom 4.

3 7. In your own opinion, how well do you speak English compared with most Americans?
- Very much worse 1.
- Somewhat worse 2 .
- Only a little worse 3 .
- As good as most Americans 4.

380 How much are you interested in learning and understanding 
the ways American people behave and think?

- Very much, I would like to tryto the best I can. 1 .
- Somewhat, I want to learn if 
chances are given. 2 .

- A little, but I don't want to make
a concious effort. 3 .

- Not at all, there's no need to 
learn because you can live in
Thai ways. 4.
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39. How much are you interested in making friends with 
American people?

- Very much interested 1.
- Somewhat interested 2.
- A little interested 3«
- Not at all, no desire to make friends with Americans 4.

40. How much are you interested in knowing the current political 
economic, and social situations and issues of the United 
States?

- Very much interested 1.
- Somewhat interested 2.
- A little interested 3»- Not at all interested 4.

41. What is your opinion about the statement, "Thais should 
always be Thaisi They cannot and should not change."

- Strongly agree 1.
- Somewhat agree 2.
- Neutral/cannot generalize 3*- Somewhat disagree 4.
- Strongly disagree 5.

42. If you take ten households that are closest from where you 
live now, how many of them are "native" Americans (excluding 
any foreign immigrants)?

- 10 households 1
- 7-9 households 2- 4-6 households 3- 1-3 households 4- None 5- Don't know 6

43. Speaking in general, how much are you satisfied with your 
present life in the United States?

- Very much 1,
- Somewhat 2.
- A little 3.
- Not at all 40

44. Speaking in general, how much do you feel comfortable 
living in America?

- Very much 1,
- Somewhat 2.
- A little 3,
- Not at all 4,
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Here is a list of statements someone uses in describing American people. Please circle one of the six responses (Strongly Agree, 
Somewhat Agree, Neutral, Somewhat Disagree, Strongly Disagree, 
Don't Know) based on your own impressions and judgements about 
American People.

4 5. Americans are ''peace-loving" people.

46. Americans are "frivolous" people.

4 7. Americans are "industrious" people.

48. Americans are "arrogant" people.

4 9. Americans are "intolerant" people.

50. Americans are "friendly" people.

510 Americans are "independent" people.

52. Americans are "frank" people.

53. Americans are "affectionate" people.

54. Americans are "optimistic" people.

55. Americans are "trustworthy" people.

5 6. Americans are "trustful" people.
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Appendix 7-E

‘luaautnij
«’laSuno ‘TTJiwwQunnmywoiiJtf ‘Ifioî omn̂ â vijjnoT̂ narjiauffTiiwiYTW-S'avi’nflBufliyiijnsajj (̂ a as iflu>3flh«au iJîüt ala iRrĵ annrjflM'amiâ 'Lufl'îî aiiifalîilM fnifnanluaaua'iijtfiSu 

uuufl’l:jaa'3uaa>affTijflaaywaij v!nulyVTiiîuâa>iuaa'âaîia'3vînua>a’liAun‘ïsan«n*naau
m*iaiu tfiôffuâ̂aiiaà̂uffT
«. ■ aif̂TjB'iYiiu idâ uaaiâ u iMaai'Ô aMiu  Q
Id. • vnw'aa'ayinu fla

, I f % a I H  I #'anwnaOcjts'xM m

mu 9.
a(fi>3 to.

- n-̂'aiviTi «.
- annnan'O lo.
- aim iviOa n.- anawŝ uaan c.
- aiala £,

— «oooo**«<ooo aaaan aaO

It. amusmiajjiâ iBNia'iufla
- uw'jNnu aiSalaanuiaqflijMiiifla lulm
- uw'O'jnu anîlalaa'S'sunay'luiJ'îsivia’latj lo.
- Taa n.
-  a u n ' a d u  « r .

f. anulaYuflTn:jmu laSaan'aânum-îî uann'l.m
- aiaaafi ».
- ïjua'ifiŸsanalviti to.
- îua'inŸsu'iaai.’jiffu m.
- >]uîlui(isTj)  (t. •

b. nuiatĥ iïuïiamiua(j1u?sfl'û a(aiua'â iun'̂ anAaT:unu'la'!jâ ^̂ miaumŸ'])
- uatifn'n £ 0 0 0  aaaani a’aO «.
- £ooo~«oooo aaaan aaO to.

«1,
«£ooo-tooooo aaaan aaO £.
îj-inam tooooo aaaaii aaO f.

ri. m-sflnwn̂ ug'agaffvi'nuan i larjiatmJis ivia’lauîia
- ÛisariAnwi  ̂ «.
- Bvîfaujjflnttnaauŵu to.
- fviffBu;jflntnaauiIantj o.
-  I v i t n î f ü  a l a  î m i l Y i u n é f u  a r .
- :nnmT5s#fuiRtytyna?
( im rRtytynlvi tRtyiunian alaifluuivin) <r.

£. wnu i9iuvn>3jj'iavî23 iSunaiuiu iMilmai
ilas’-ntu_____  I Ran
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•!. • vinun*nifN3flfi»nsÿ1u‘ïs#fiJ'irtiytÿnas'l-î
- irtiytynw?
- irttyqjnlyi
- iRtutyntan̂
- iRtytynuwJü
-  î!u«i

vi’nuffnanfftiByflIn'luîioiïtf

v i n u f f n a y f f u y l » )

- wa*n
- iunutfn<ïfi{fnwntt»!>3'anu

- BTn-îB ujwnuBnatnuîïnwn
- îlu*] (izij)

-  niBiin^’oBiJjIffu
- {fn i luu^nB lulffu
- ifni?iju9Jn'3anRanntl“5sivift!!ui
- tfnilEjulviB
- anSrilBfl-î‘5ü'i(uaï^n)

- îîu*i
«kl. ïînuvinNnuîjtusfffiBnffti“uaviŸ2Bi>ĵ mvi‘5B'l:J

«n. vînuSuwum-îluBunflnau'i'a'l-î

-  1::- a*n>anu part time
- an'anu full time

fluHuîlarBynmilviaviŸîa lulm 
Siiwufl'q snîfatJ-îs iwalyiu

Vd«
Cl.
isr.
f.

w.
m.
(T.

«•to.
n«
« r .
(C.
bo
d.

«oto.
m.

9.to.
Mo

««:. annaanusm'îoîflssismBaa'ltjtf amusm-sw*â lanaasvi'-ilriffBaulaayn'mluaviTjalulm
- ïiiaf?niâ̂ )Yn\]mnOâ a1aiji: laâlviu
- 'lîja'iiiTsnri-i'anavîÇl iîüB'jIviü’Ib
- flvinuiauBT.wvin'luavtlfjaiijIfn
- uwNjNjnuffufluîftinnSa lîîffu
- fl*-muïu‘TJB'aa:.n9na*ïauflîrî...............
- aanusnTîtuîiiî  (■’“V)— ,_______- ’l!!?jaanusTn‘?m‘!.afl’qsvin'liii#ra!hi'aByami‘'uavî2

«<c. ■ idavî'iuiîluMnvjinfi'aBiûfnfll'JU'îTi vlna3idauaQvi'MlaniiRaaviaylui3a\aflviiwmnvi1alij
- 3
-

«.
k).
n.
a;.
e.'3.
ri.

«.
to.
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«vi. vinuîltynîlaüviffnag*ina*iffuvinu"u'doiïdvi1a’l : j

‘ î’fl-  iu a  ta.

*rt. uan  iwfla-^nnavi^sa l a l m  vinula iJluanNj'lJiflo'Jvi^aWnan^raag'i.uan'atlis iyiwf!u*|fli]is la a
- •
-  « tJ'SSIVUÏ "Vj .
-  lo-fi ilisiv iff n-
- «:-«f dizinrn
- anfifn’n <t ijiziaa ^

• f i .  ■ lîJatfunantfna'iiTüluiJ-îsiyifffiu»|n:jffuuaT lîîuna'iunuîfnîliJlB U
-  o  i l te H  9.- iffau “lij.
-  ml-*lo iff au  n .
- «n-lD̂ .lffau
-  unnm 'n io«r iff au

w*nanu i f lu i f f u ^ n y n is T n i f f a a a d a a n

a ^ Y il ï ia h a ïu f l  fi'a fl*ianîjf( loin a-^on i@ au a^aau a ')"u àa ']" ) 'i\]fl4 fa l'îilM  anaY um ^anafl 
loci S>3 a ’i m u d  d<e n ’̂ n m 'a n a y s a u f f ’T ia î)^ n 'aa îf> an h aau ^  iv ia n sa u  • a a a ti f fü 'j f la a a u if fü T

«<!. vinuSi<(aû malalffu Iviu vi?a Bm«n'3̂ nffdu*if̂ flu (lyinua'iaTSfl̂ sffnvnatî â iafjo'la 
illawuilïffu

- mulau________________________  au
- aua i)j1fluQ')%'n   ̂mu
- mua lalffuRimi  ;_ mu
- mum'n'ĵnfiîlu*!____________ ______ mu

too. ■s'ina'nu'JÛ vînu-îsgluTjafl **: SXmuffwiuaiunaagnanlminQuifiauaOvi waflvinuiiasî nivian 
u u ’ïsan u T îa 'liJw ijffu flu n u ^ ia 'a  lînm taunu ruB 'a  l 'în 'lm

- mulviü _______ mu
- muiarjIffuB'î̂ jm________ ________ mu
- mua luIffuR̂ mn   ;_mu
- mumi\3?inffdu«|__________ ________ mu

to« . ■ n n ^ ^ u i u f f v i i u i z g l u ^ a f l  too flf^m u^lvlnuanun'saasna’m ’lm ^niiSu iilauatlv iffu jjanw a?! 
isijinyimlaximqu lîlu'jffiittuvnâ'juff'j’lm

- flulviü ..... mu
- mua i.v̂ ffuîlTam ....  mu
- mua lalffuQima ..... mu
- aum'i'ĴnffîJu»!__________ ________ mu

toto. ■ n -^ iu n ii^ 'a^ ^ u iu d aa ïaq u ijm n m fl'M 'iu n a g flu iu ffn t'a 'av In u  m laflv liu  iS u a u iQ n iJ iz ^ h a g ^ o ig i ï

- im̂a>3?ij1vig __ _______ . imia\)
-  im^B'JŸul'M iffmu  im ia ']



194

- viü'jaaï̂ î.moiîjlffu  affu
-  lujnm^Iusiylffu
imi Time, Newsweek iftjwu ______ aûu

-  wü'aSafl.'JiîlTiü
iBU Iviülfjj lîîuwu  aifu

- lujnmSulaa.  ̂ .
iw afjalaa.aauT iî5uwu  aùa

tan. • annmiauviunilTïVnl'û iB'OMnu vl-îs:jnoiîliiJB‘ïiBwflvînu'lwu»n5üfhjiîJauTmQiij1ffu
- ?jnnmn tis% •.
- ta.
- taiT%-f o% n«
- uaum'n ta<% «;.

ta(to • tiaa ,iïuv!nul«iT5ua:j'iîJnîia\ia’jna:j'lviü vi1aa'3nnni’lMo»!n>a*i imi mjnflufinî uulvia ainmrj 
ftwüinn -Yalviu ainwjanfln uî awlalü an Ou fisîjnnu alaa^aan

- liTlaifiu «.
- «-ta ta.
- n-< n.
-  ’j n n m ' n  <  <£.

to(t. ■ tl'̂i-̂{ruvi'iulai{kiayn?)n'£jaN3a:jnaiivîaa'jâm-î‘la«i"ja>3aiL'1ffuijnv3vi1a’l:j i%u luaaaffu 
a;n«iiyiJnn-îa'j a:jn«:janîîw ifiuwu an Su îiarna.uvî aa'onfm

-  lülaiSu 9.
- 9-ta ta.
- n-dC  ̂ n.
- innmn <t «;.

tab. ■ wnijvInSvInuT.ana'i'lunn'M'alatĵ uaïunuJfniflü'ala
-  u aam 'n  no unfl « .
- no-bo Ulfl ta.
- 9-ta Jain'S n.
-  ta-n
-  j jn n rm  n f .

tort. aniitlnîtvîna"ynan‘'.ufiTïqTvnf(au-ïuasunuifniflüna
-  uaum 'n  no unfl 9 .
- no—bo Ulfl ta.
-  9-ta n .
- ta-n Bal.’J'J _ ar.
- jjinmn n f.

ta<i. antiiJnfi v in u 'l 'î n a i1ufnianuviù')«lafl:.'wa lu^ffu’luuaasaf'aunuSfi ifloN’*!çi

- uaamn 9 0 unfl 9 .
— 90—no Ulfl ta.
— no—bo Ulfl n.
- bo-<io Ulfl i.
- ’jnnm'n «io uifl <e.
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to«i. ■ wnrjiJnÇl i j w l w i u ? u  vinul'înananuluuwasflfNjunuSnivin’l-î
- uQurm *o wifi
- «o-no Wifi
- no-bo Wifi
- bo-#Jo Wifi
- !Jinnii «!o wifi

9.
lo«
n.
C.
<C.

viiwliJîRjniwüwwsaiŷ ffwuaüîfn iflaMli
ifiaŵ r’l:.!lalr!iaa 
iJisrjiw 9 ai'gtwign n iflaw 
üisrjitu 9 al'olwvjn b iflaw 
tJ'5c:jiniiflawa£ai>a 
U?:3iini;mawaz b af>a 
!!inmi n ni'awaiflaw

9.
b .
m.
(t.
<C.
b.

viiwîî''ĵfwvifl'oSauiinni'1}waiviir'u#fiïjiwia'afiaiïw (’lutfuuwfiniflwîi'aŸua’iviïwaiflviIaaiiüiîia'aTiiw 
Yi?aâ M?wmw{lw«]

- li'Siaa
- 9—b aOw
- n—< athj 
Minnii f atfw

nbo ■ aiwilnR vîiwflvayiilïijjijatiefniflti'jli
- IrjiflU'W'jiaa 

viHa b-  9 Mia b af'jw a 9 a if la u
- n-«r flivjaa 9 aiflwa
- jjinmi (C aivjwa 9 aiflwa

9,
b .
Cl.

<i.

9.
b«
Cl.

<£

6in« ai3jiJn?l viiwwjj'iilvnffflwu'aagnifla'̂ ’li
- Ijunaiaa
- 9-b ni>aaa 9 aiflaa
- n-«r fli'jwa 9 aiflaaI- rnnnin <c $ onflwü

9«
b*
n«
«r.

cii. MiwSaii:jiTiil-qmwa ujlffwnai
- iTi1aflî mji:nii
- i'di‘’.-̂flaiw;jin liinaaStkyMiasli
- i-aiHiJisyitu <co% ntkÿvnïïi'3
- f!tJnmir.'in''.wf>iiitii‘*.̂;iaii'aiij«
-  'I’jiyi'^.aas'liflivjiijiaiaa

nf. ■ vîiajrlmijj'jSm'iflwaiîJlffwi'dîiiaiïiiwigacfniflü'al''
-  I'jilafiyjniJisnii- i'jiî i‘’.aaiwuin fJttmiiilaajJin
- I'jii'dil'iiiJiSMini <co% ntkwiwi'3- i"jiî]tlqjvii?jin‘'.wriiiiî)i‘liviiw
-  veil’ll! 1^1‘‘.iflvliwuaiaa

9.
1d«
n«

9m
1s«
n«
(ST.
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rjBüîfnifltj'a'1‘5
- u'auynn «.
-  un'3?i‘S'3in'3fl‘5m w.
- unu'jSnfli'j n.
- lyifltiiflwiaü i.

ciri . ‘lufnny?i«iwu'îiB'3vinu vinuij»iJnwnff'anti»’l»liîîifl£i>j'liiîlBifl£iuffuTmBiij1ffu
- uBniTjiml')') <p,
-  utlfn'ninnriaaupni b.
- utim'nOaytuBtj m.
- ?îy(B«]tiBmBi:!lffu

n<i. vinuîlfmuaul̂ fl'̂ rflnwnuarî nl.-̂ KÏfn-îî Jûîtwu vi1a18mi%m?iB'a?n';aiiilffuan
- WBvimiJjnnsI'3*1 vitjnonuJInwnliiiijnnfl 'gw ivînfl 

ŝYihla *.
- wBvjrmjnnyiBajjym BzAnwi idalamaahina w.
- BB'̂ nnuBBi.nn n.
- liiBB'amiiaa ivnnsanu'ntiB'n'aSway’la 
iHJulviû m «;.

ci«:. vim’j‘“fmuîiu*-q(lBsynî!9i-ïffûmai:ĵffujjnnîfniflü>3'l-5
-  aul̂ jnn 9.
- au'l'̂ 'un'a iviîÜBuffu b.
- au'i'^uatiinn n.
-  I j j a u l B i a u  « r .

(to. ïiniÆfmjjaulBfl’̂ïvmuiî̂ tnffuafmïm-ïifla'a îf>3fi3j luaviŸsawilfnîfniflti'j'l'î
- aulBuna «.
- au*!'̂ unN3ivi3Buffu b.
-  au l^uatjrjnn  n .
-  'Ijjau’.Biaü (t.

«r(9. ■ vinuîlfmuSaiMuiflü'îffû afmuaB’laJffatjn'j'l's "flulïiüBBNjiSufiu'lviEJiaya’liJ luanuTstiiias'l;! 
fn iîIb s  i iJîi£jiiiiiJa>j "

-  l'Mumiuaùi'id') <3. ■
-  IBflBllffll b .
- ifiunan'j m.
-  'lüiM UBiuM aarmn (t. '
- 'liiiMuaiuBai'iB') (C.

(tb. • BTn’nuff'3ifiqifiauunu'lna;Stj>3ffiiÇ|fl’nan#füîja'avinuflgBîfn «o v iîf 'a fn iîau  3?!viff>3fn;ÎBvi
fliSû na lŷfftifffiaffüay

-  00 viîf'afnifBvi (3.
-  rt-*i viîf>jfni^au b .
-  (t-b  nif'O fni^au n.
-  «-P1 viS'Ofnilau <£.
-  'lu fliau (t.
-  Irm iT u b .
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«rci. Tinu’5fmîjfl'0wa'l'<)ffij91w?nnua{5uBÿ̂iS'aiinu*<uîwŸ2alulmlu'anistfîfniflo'j'li
- 9miiiMa1%"in «.
-  SmnuriB"^ijaa:jm‘s w.
- SmTî wa'-Buaawin n.
-  luflmTMmalBiau «:.

ta;. • nanlmô iliJ v!'iwOa')iii@:?nnainu#nai#fu8(jlumi4l'3alulmifniflu'i'li
« cnaonuYialsunn

Smnuvia'lBwaîRjnTî k.
flflinijnalBuaaynn n.
IrlflmTDmal.Biau t .

maillé iî)ûaaTi;jflauin'amut'u1wn'na1!ii'iuffnymi:%a'omua u j^ ffu  n-̂ wmvjnainouffT lâi ifJu'awaa: 
fflnaaai^JîüT B in y . n ia  au ^ inuniaauiBS'Bj iw u n iu w a a jim i, iS u n a i's  a in flB sflB n tu i, 
l : j  iM uaiaY iaaum ii, 'lîj'iM umuaui'jdB, l î îv i i i a )

irp f>3 r ?c  g  13_Z r -c: 2 ?13 c  c  ts rr  2  r  3 - 3r  (5 3  p  3*3 3  3  3
3  3  r  »3 »K P

»K »3 C up U3 rp  p  3  -  -  p
\ip HP «5 -p * p  *p-■ -* — r* r* r"

t e s ,  flua lîj^  ffuînsfuR « in n t  t  b

t ' a .  ■ f lu a iu l f f u a a n n s u a 'a ’lu ia iB l 'j ' ï 'O  « b  n  t  «  vi
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Appendix 8
Results of Trend Analysis

Degree 
of freedom

Sum of 
Squares

Mean
Squares

F
Ratio

F
Probability

English Fluency
Linear 1 86.10 86.10 15.87 .000
Quadratic 1 0.95 0.95 0.18 .676

Acculturation Motivation
Linear 1 3.85 3.85 2.46 .118
Quadratic 1 0.06 0.06 0.04 .847

Interaction Potential
Linear 1 32.11 32.11 28.70 .000
Quadratic 1 6.28 6.28 5.61 .019

Availability of American Mass Media
Linear 1 30.22 30.22 4.25 .040
Quadratic 1 0.04_ 0.04.. 0.01 .940

American Casual Acquaintances
Linear 1 10115.48 10115.48 12.75 .000
Quadratic 1 396.89 396.89 0.50 .480
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Degree 
of freedom

Sum of 
Squares

Mean
Squares

F
Ratio

F
Probability

Thai Casual Acquaintances
Linear 1 0.l4 0.14 0.00 .988

Quadratic 1 201.58 2 01 .58 0 .3 5 .554

American Casual Friends
Linear 1 634 .17 634 .17 5-10 .025

Quadratic 1 153-87 153 .87 1.24 .267

Thai Casual Friends
Linear 1 3 .80 3.80 0.02 .884
Quadratic 1 16 .13 1 6 .1 3 0.09 .764

American Intimate Fx’iends
Linear 1 116.21 116.21 4.88 .028
Quadratic 1 7 .2 3 7 .2 3 0 .30 .582

Thai Intimate Friends
Linear 1 302 .76 302 .76 9 .2 5 .003

Quadratic 1 26 .19 2 6 .1 9 0.80 .372

American Organizational Membership
Linear 1 1 .30 1 .3 0 3 .02 .083
Quadratic 1 
_ g.

1-57 1 .57 3.66 .057
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Degree 
of freedom Sum of Mean 

Squares Squares
F

Ratio
F

Probability

Thai Organizational Membership
Linear 1 0 .81 0.81 2 .5 2 .114
Quadratic 1 0 .12 0 .12 0 .3 6 .550

Use of American Mass Media
Linear l 17.63 17 .63 5 .51 .020

Quadratic 1 0 .07 0 .07 0 .02 .886

Consumption of Thai Media
Linear l 0 .1 6 0.16 0 .13 .723

Quadratic 1 0.51 0.51 0.41 .525

Perceptual Complexity
Linear 1 0 .30 0 .30 0.04 .848
Quadratic 1 5 .12 5 .12 0 .62 .432

Attitude Toward the Host
Linear 1 0 .7 6 0 .76 0 .06 .805

Quadratic 1 0 .18 0 .18 0 .02 .904

Satisfaction Level in Host Society
Linear 1 2 .2 6 2 .2 6 6 .01 .015

Quadratic 1 0.04 0.04 0 .11 .742
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Appendix 9 
Reasons That Might Make Students Stay 

Permanently in The U.S.

1. Political conflict at home. 12.6^
2. Not being able to find a job at home. 0.8^
3. A good job offer in the U.S. 17•!%

4. Marriage to a U.S. citizen. 6 .3#
5. Family members' advice. 5>1%

6. Other situations. 4 . 3 0

7. Nothing would make student stay
permanently in the U.S. 53.2^

Total (K = 254) 100.0#


