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AN ANALYSIS OF THE OKLAHOMA DEPARTMENT OF CORRECTIONS
ADULT BASIC EDUCATION AND GENERAL EDUCATION

DEVELOPMENT TEACHER TRAINING NEEDS

CHAPTER I

INTRODUCTION

Introductory Statement

The educational pursuits within correctional systems are
very costly in both human and economic terms, and so the extent
to which adult offenders should participate in educational pro-
grams is the subject of much debate and concern among educators
and correctional officers. Correctional educators in particular
deplore the low education level generally prevalent among inmates.
S. D. Feldman (1974), for example, states that 90% of all inmates
in our nation's prisons have not completed a high school educa-
tion. Moreover, the Federal Bureau of Prisons estimates at
least 50% of the adults in federal and state facilities can
neither read nor write (Reagen et al., 1973). Albert C. Roberts
(1973), Chairman, Department of Criminal Justice Studies, Coppin
State College, points out that 85% of the inmates dropped out of
school before their sixteenth birthday, primarily because they
lacked motivation and were unable to work within the framework
of the school system. He also notes that on a general achieve-
ment test inmates perform, on the average, two to three grade

1
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levels below the actual number of school years they have
completed.

It is stated in "Alternatives to Prison" that more than
95% of all those who are incarcerated will be released, and
the national figure on recidivism ranges from an optimistic
40% to an alarming 80%. The estimated annual cost of crime
in America is over five billion dollars. Economists, however,
supply a far different figure: when the costs of incarcera-
tion, the justice system, juvenile crime, organized crime,
white collar crime, the destruction of property, and welfare
to families of inmates are totaled, the sum is an overwhelming
60 billion dollars per year (Perlstein & Phelps, 1975) .

The National Prisoner Statistics Special Report (1976)
on Oklahoma's state-operated correctional facilities indicates
that 70% of the prisoners in Oklahoma had not completed high
school, of whom one-fourth had terminated their formal school-
ing prior to completion of the eighth grade, and only four
percent had attended college.

Judge Bohanan's report (Battle, 1978) called attention
to the overcrowded conditions in the Oklahoma state correctional
insititutions. Although steps have been taken to correct this
situation, Oklahoma correctional institutions are still over-
crowded. At the time of this writing, January 1981, there were
nineteen institutions within the Oklahoma Department of Correc-
tions housing a total of 4,558 men and women inmates. Using
the National Prisoner Statistics Special Report on Oklahoma's

state operated correctional facilities that 70% of all prisoners
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had ﬁot finished high school, the State of Oklahoma has approxi-
mately 3,191 inmates without their high school degree. Such a
large number may indicate that it is wvery important that the
State Department of Corrections have teachers who not only are
qualified and certified, but who also receive additional train-
ing.

The Oklahoma Corrections Master Plan (1976) details edu-
cational goals for the Oklahoma Correctional System. Educational
goals include remedial education through college degree programs.
These programs should provide not only for the acquisition and
development of basic skills but also for the stimulation of in-
dividual interests and continuation of academic training. Edu-
cation benefits offenders while they are incarcerated and pro-
vides them with knowledge, skills, and attitudes necessary for
assuming economic, social, and civic responsibilities upon
release.

Glenn M. Kendall (1973) discusses the point that those
who work in correctional education deal almost entirely with
men and women who have formed antisocial habits, attitudes,
and ways of thinking and behaving. The correctional educator's
job is to substitute improved habits, attitudes, and ways of
thinking and behaving for self-destructive characteristics.

Most student inmates have very poor images of themselves and
the world around them. As a result, they are discouraged and
expect little from themselves and others. Self-confidence,

hope, and trust are utterly foreign concepts to prison inmates,
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despite how self-assured they sometimes seem. Nevertheless,
the Manual of Correctional Standards of the American Correc-
tional Association (1977) insists that the primary function
of the prison is to rehabilitate its inmates.

The Oklahoma Corrections Master Plan (1976) emphasizes
that institutions must provide inmates with the skills and
personal resources to encourage an early and successful re-
turn to the community. Finally, the American Correctional
Association (1977) considers the following factors to be
essential for effective operation of the correction system:

(1) Each institution should provide a certified, compre-
hensive, and continuous educational program that
emphasizes literacy training and includes individual-
ized programming and instruction from grade school
through college level courses.

(2) Meeting the educational needs of inmates requires a
thorough knowledge of those to be served. Close work-
ing relationships between educational and classifica-
tion personnel are, therefore, essential. The process
of developing curricula should include the educational
needs and preferences from inmates, and a system should
be developed to review the education program regularly.

(3) The institution should insure that educational programs
are available to all inmates who can benefit from and/
or who have an interest in such programs. Where enroll-
ment in an education program must be restricted, justi-
fication for that restriction should be documented.

(4) Educational counseling should be provided to place
inmates in educational programs most suited to their
needs and abilities. Such counseling should provide
inmates with assistance, encouragement, and assessment
regarding their educational goals and should help in-
sure that each inmate's curriculum is integrated inso-
far as possible with his job while in prison.

(5) A systematic approach to determine the personnel re-~
quirements for the educational programs is also impor-
tant. The staff/inmate ratio is a significant factor
influencing effectiveness in any teaching environment.
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Inmates require the same interaction and personal
attention that students do in educational programs
outside the institution. (pp. 76-77)

In effective correctional education programs, then,
careful consideration should be given to the training needs
of teachers. What types of inservice training programs or
workshops need to be specially planned and implemented to
fill the void of education and training programs for correc-
tional educators? What are the personal and academic attri-
butes of the most successful correctional educators? Are
these attributes any different from those needed by any other
effective teacher? What kinds of knowledge and skills should
inservice training of correctional educators impart? These
are just a few of the important issues which those concerned

with training the correctional educator must address.

Need For The Study

Ninety-seven percent of the inmates who enter American
prisons return to society. More than half of this number
return to the community in less than two years (Carter et al.,
1975). Research indicates that educational programs within
the prison system are of limited depth. For this reason, it
is imperative to upgrade the educational opportunities avail-
able to the inmate population so that those re-entering society
can make as successful a transition as possible.

The poor quality of instruction and lack of specially
trained teachers have been identified (Bell, 1979) as areas

of critical importance by most authorities. (The special
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needs and circumstances of inmates require specially trained
teachers.) Teachers who have been specially trained, however,
are few as a result of the scarcity of training programs de-
signed for correctional educators. Furthermore, the difficul-
ties experienced in teaching in corrections have forced many
qualified staff out of the field. Openings are often filled
by teachers and administratcers who are inadeguately trained or
do not receive training to meet the specific educational needs
of the prison population.

When teachers interviewed in Dr. Bell's (1979) study were
asked to identify weaknesses in their educational programs, they
most frequently cited the following: (1) staff training; (2)
teaching methods; (3) apathetic inmate response; (4) physical
and financial resource availability; and (5) relevance of cor-
rectional education to job market. (p. 5)

Roberts (1973) makes special reference to the fact that
courses and workshops should be planned and implemented to fill
the void of education and training programs for correctional
educators. He advocates preservice training for all beginning
teachers in correctional facilities. Roberts also believes
that if recidivism is to be reduced to any marked extent through
correctional education, then one of the significant agents of
corrections~-the prison educator--must be given continued in-
service and special training.,

The Oklahoma Department of Corrections has expressed con-
cern for the effectiveness and overall operational aspects of

its education program and is seeking improvements. The initial
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effort in this area was consultation with Dr. Lane Murray (1980)
of the Texas Department of Corrections. Based on some of the
recommendations in Murray's report and other Department concerns,
a full time educational coordinator's position was established.
Other important recommendations include evaluation of all per-

sonnel to determine adequate professional preparation in cur-

o+
0
I

rent assignments and the requiremen additional university
courses to correct deficiencies. It was also recommended that
inservice training be provided with regularity to faculty and
staff to strengthen their skills and encourage the exchange of
ideas and successful teaching strategies. A major step in
this process took place in recent months when the State Depart-
ment of Corrections named Dr. Kathy Roberts as the State's
first Department of Corrections Educational Coordinator.

Although the needs of the inmates are carefully studied
at centers, such as the Lexington Assessment and Reception
Center, the problem remains of providing staff development for
instructors. One particularly vital area is the certification
of such instructors, certification being the cornerstone of
accreditation for penal institutions. Accreditation is the
key to the continued enhancement of educational opportunities
and, therefore, more effective rehabilitation opportunities
for inmates.

Thisstudy will result in a current and comprehensive
assessment of the teacher training needs of instructors of
Adult Basic Education and General Education Development pro-

grams cf institutionalized adults in the Oklahoma Department
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of Corrections. Through this assessment a data base will be
provided to create a plan to meet those training needs. This
project will, therefore, serve as a model for meeting not only
the current teacher training needs but also the future needs

of the target group.

Statement of the Problem

The purpose of this study is to identify staff develop-
ment and inservice training needs of the instructors of Adult
Basic Education and General Education Development programs in
the Oklahoma Penal System. Recommendations for future staff
development and inservice training will be made to the Depart-
ment of Corrections Administrative personnel.

An attempt will be made to answer the following questions:

1. 1Is there a need for additional staff development and
inservice training for those involved in the instruction of
Adult Basic Education and General Education Development classes
within the Department of Corrections?

2. What are the staff development and inservice training

needs of those instructors?

Definition of Terms

1. Adult Basic Education (ABE).~-Adult Basic Education
is an instructional program for undereducated adults predicated
upon those basic and specific skills essential to members of

society. (Good, 1973, p. 16)
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2. General Education Development (GED Test).--A comprehen-
sive test used primarily to appraise the educational development
of adults who have not completed their formal high school educa-
tion; through achievement of satisfactory scores, adults may
earn a high school equivalency certificate, qualify for admis-
sion to college or to more advanced educational or employment
opportunities, or meet qualifications for admission to licens-
ing examinations for certain occupations; tests are administered
.at official GED centers approved by state departments of educa-
tion and through the U. S. Armed Forces Institute to military
personnel on active duty. (Good, 1973, p. 598)

3. Maximum Security Prison.--Maximum security prison is
frequently used to describe a correctional institution handling
a high-risk inmate population. Typically, such an institution
is enclosed by brick or stone walls from 18 to 25 feet high,
augmented by guard and gun towers. Variations of this exist
with double fences 12 feet high, screened by gun towers, but,
in any event, extreme caution is taken to retain custody of
the inmate population. 1In the extremes, walls combined with
additional fences and barbed wire are used in some jurisdic-
tions.

The institutional process occurs in an atmosphere in
which inmates are housed in interior cell blocks which,
ideally, house no more than one inmate per cell. The over-
whelming majority of prisons built in the United States before
World War I were of the maximum security type. Fewer maximum

security institutions have been built since that time, possibly



10
because of the increasing evidence that most prisoners require
-far less security--and security costs are proportionately high
to the degree of security provided. (Coffey, 1974, pp. 259-260)

4. Medium Security Prison.--The medium security institu-
tion often uses the double fence enclosures and retains many of
the characteristics of a maximum security prison. Sometimes
it utilizes the "Pennsylvania model," with up to 150 units of
cell block buildings, and dormitory housing as a frequent com-
promise with the penitentiary philosophy of providing individ-
ual rooms.

In most instances, the medium security facility houses
a larger proportion of a given jurisdiction's prison popula-
tion than the maximum security institution. (Coffey, 1974,

p. 260)

5. Minimum Security Prison.--The minimum security insti-
tution may or may not be fenced. Frequently, as much as 70
percent of the inmate population is housed in dormitories
supervised on a minimal basis.

The minimum security institution is far less expensive
than a maximum security institution not only in terms of con-
struction but in terms of the number of personnel the admini-
strator requires to direct the program.

Armed guards and other forms of restraint are customarily
considered unnecessary--inmate supervision conducted by unarmed
officers and treatment personnel. (Coffey, 1974, p. 260)

6. Community Treatment Center.--Oklahoma has nine community

treatment centers which serve prerelease and work release
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functions. These facilities house inmates who have been serv-
ing time in state institutions and who are within thrée to six
months of their release by parole or discharge. (Benton, 1976,

p. 25)

Limitations of the Study

The study is limited to:
1. the Oklahoma Penal System.
2. those teachers employed by the Department of Correc-
tions.
3. those teachers presently teaching in the Adult Basic
Education and/or General Education Development programs as of

January 1981.

Basic Assumptions

Questionnaires distributed to Adult Basic Education and
General Education Development teachers used simple, straight-
forward terminology. It is assumed that the terminology used
was within the participants' ability to comprehend.

It is assumed also that all responding gave accurate

responses.

Organization of the Study

This study has been divided into five chapters. Chapter
I is an introduction which outlines the need for the study,
statement of the problem, definition of terms, limitations of

the study, and basic assumptions. Chapter II presents the
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review of literature related to this study. Chapter III pre-
sents the methodological procedures, instrumentation, acquisi-
tion of data, and the treatment of the data. Chapter IV pre-
sents the findings of the study. Chapter V contains the summary,

conclusions, and recommendations.



CHAPTER 1II

REVIEW OF SELECTED LITERATURE

The review of literature includes the results of a

survey of current periodicals, journals, and publications

in the field of adult education related to the assessment

of teacher training for adult education in general and, in
specific, to the assessment of teacher training needs for
instructors of institutionalized adults. The GIPSY system,
which utilizes the Educational Resources Information Center
(ERIC) and the Current Index to Journals of Education (CIJE),

has been surveyed as well as Psychological Abstracts, Dis-

sertation Abstracts, and Review of Educational Research.

Computerized literature searches of the National Center for
Mental Health and the Bibliographic Retrieval Services (BRS)
were conducted through Project SEEK (Sooner Exchange for
Educational Knowledge).

In Institutional Treatment of Young Offenders, John

Galvin (Roberts, 1973) speaks of the necessity to be literate
in America today:

Citizenship in a democracy requires an informed person
trained to reach sound judgments. In modern America
the role of citizen can be played competently only by
the person who reads with understanding, listens with

a critical ear, and is trained to think logically and
with good concentration. The ignorant, scatter-brained,
gullible, or irrational person cannot contribute his
share to the successful working of a democracy. Indeed
he can scarcely survive in our complex society.

13
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In modern America the ability to read, solve mathe-
matical problems, speak, write, and think clearly is
also necessary for a person to make a good living.

The work we do becomes more technical all the time.
We work less and less with our hands and increasingly
with our minds. (p. 78)

Addressing the problem from the standpoint of an inmate
facing a return to society, T. A. Ryan (1975), Research Pro-
fessor, Adult Basic Education, University of Hawaii, says,

In the face of ever-increasing acts of crime and vio-
lence, and in response to the widespread concern over

the problem of crime in America, the development of
effective programs to promote the protection of society
and at the same time redirect the offender population
into constructive roles must be accorded top priority.
With an offender group largely lacking the basic skills
of gaining and maintaining gainful employment, the need
for adult basic education in the nation's correctional
institutions is of paramount importance. Far too often
released offenders revert to their previous patterns of
criminal behavior when faced with the almost impossible
task of finding and keeping employment in the free world.
The offenders in the nation's correctional institutions
for the most part lack basic skills necessary for func-
tioning productively within the accepted norms of society.
They have distorted value structures, are handicapped by
deficits in communication and computation skills, usually
lack interpersonal skills, and are without the educational
credentials demanded by prospective employers. (p. i)

Ryan (1973) claims that,

To afford an equal chance for civic, economic, and social
participation to the large segment of the adult illiter-
ate population in correctional institutions or on parole
and probation status, adult basic and career-based adult
education programs must be implemented on an all-out basis
in the nation's jails, reformatories, penitentiaries, and
post~release settings. (p. 3)

In a society, then, which assumes of its citizens the
ability to read and to follow written instructions, it can be
argued that, if the prison program is to contribute to the
reintegration of released inmates into free society, every

effort should be made to provide them with an education as
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close to the level of a common schaol education as possible.
Furthermore, of great importance is the fact that substantial
proportions of the prison population are essentially illiter-
ate in the English language. The importance of overceming
this handicap cannot be overestimated if former inmates are to
be able to function as members of society. Among the residents
of correctional institutions who are functionally literate,
however, a substantial number, even though native-born Americans,
are nonreaders. As a consequence, it would be justifiable to
require all prisoners of normal intelligence to attend school
virtually on a full-time basis until they have attained at
least a seventh-grade level of proficiency in common school
subjects (Carter et al., 1975). Chief Justice Burger, in 1971,
said that "the percentage of inmates in all institutions who
cannot read or write is staggering. The figures of literacy
are enough to make one wish that every sentence imposed could
include a provision that would grant release when the priscner
had learned to read and write." (Helfrich, 1973, p. 49)

Daniel Glaser, Professor of Sociology, University of
Southern California, states, "It is well established that
deficiencies in reading ability and in accompanying verbal
fluency are reflected in performance on intelligence tests.
Deficiency in reading ability, then, seems to be a key pro-
blem, for it is this deficiency which increasingly differen-
tiates those who drop out from those who complete high school.”

(Carter et al., 1972, p. 320)
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The proof that programs designed to rehabilitate through
education can be successful is attested to by the experiment
of Warden John C. Watkins, Draper Correction Center in Elmore,
Alabama. (Draper is a maximum security state prison for youth-
ful offenders, mostly between the ages of sixteen and twenty-
seven, who are serving sentences ranging from a few years for
theft, to life imprisonment for murder.) Warden Watkins; a
sociologist, assisted by Dr. John McKee, a psychologist, set
up a program designed to break up the convict structure and
establish a different kind of atmosphere in which the emphasis
was placed on reconstructing the individual's personality and
on education to fit the prisoner for a better life. Instead
of blaming prisoners for failure, they tried to enlist the
inmates' cooperation in making a scientific study of what went
wrong in their lives and what was needed to effect changes.

They have reported that in five years, seventy-five in-
mates obtained high school diplomas; thirteen paroled inmates
have entered college on scholarships for exprisoners, and one
of them is eligible for Phi Beta Kappa. Twenty-five percent
of the students voluntarily postponed their parole to finish
their education programs, and only seven percent of the prison
school enrollment became dropouts. About sixty-five percent
of the students have been given early parole dates. (Menninger,
1966)

The Oklahoma State Department of Vocational and Techni-

cal Education has stated in its Immate Training Report;:
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It is the consensus of the training staff that many of
the men that have been and are in training have an in-
adequate educational base for going very far in a voca-
tional program due to their lack of being able to read
and comprehend. We agree that a basic education program
providing basic and related education two to three hours
per day would enable the men to achieve a higher degree
of skill. It is recommended that funding a basic educa-
tion program receive top priority. (Benton, 1976, p. 68)
The National Clearinghouse for Criminal Justice Planning
and Architecture, recognizing the scope of Oklahoma's institu-
tional educational programs, recommends individualization and
further expansion of such programs, In education programs, a
designation of specific goals and learning activities should
be incorporated into the plan for the offenders' total program.
For the greatest success, offenders and their decision-making
team should work together to design individualized programs.
(Benton, 1976)
The last decade has brought a proliferation of models,
instruments, and strategies for assessing educational needs
in various institutional settings and levels. Needs assess-
ments have become accepted as an integral part of educational
planning and evaluation. They are used for short range curri-
cular or institutional changes and long range master plans.
They also are used in setting goals and priorities for insti-
tutions in this rapidly changing age.
It is in this context that Witkin (1977) groups the
various models in instruments for assessing needs. They are
goal rating procedures; methods for gathering performance and

other data on existing conditions; discrepancy survey question-

naires; complete kits for school use; futuring techniques;
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specialized techniques; regional and state models; community
occupation needs assessments; and communication focused
methods.

Witkin states, "The most commonly used method of deter-
mining the present status of conditions prevailing in institu-
tions is to survey different components to obtain perceptions
of existing conditions." (p. 6)

In light of this information, the book Assessing School/

College/Community Needs (Houston et al., 1978) was reviewed.

Chapter 5, "Collecting Data on Current Conditions," was of
particular value primarily for its discussion of assessing
current conditions involving, people, programs, and organiza-
tions. The steps in the data collection process include de-
signing and planning the data collection; identifying data
sources; selecting and/or developing instruments; collecting
data; analyzing data; and developing some criteria for evalu-
ating the assessment system,

Further evidence of the success of educational programs
is found in interviews conducted in the eight state institu-
tions in Pennsylvania. In an effort to realize in an educa-
tional program the objectives of developing specific salable
skills and developing skills leading to the completion of the
General Education Development, offenders who had enrolled in
adult basic education, general education development, and vo-
cational courses in Pennsylvania's institutions were evaluated
concerning their attitudes toward the quality of instruction

and educational services offered. Most student offenders are



19
in the 16-to-30 age range, have a 10th grade education, are
single, and are serving sentences under five years for their
first offense. Conclusions derived from the evaluation were:

In most cases student offenders have positive views
about the importance of education to future jobs.

The major reasons why offenders enroll in educa-
tional programs are that the programs fit their
future plans, interests, previous experiences, and
requirements for a high school diploma. (Lewis &
Boyle, 1976, p. 6)

Strong Adult Basic Education (ABE) and General Education
Development (GED) programs are important within the correctional
setting. The Oklahoma Corrections Master Plan (Benton, 1976)
points out that such programs should provide for the acquisition
and development of remedial skills, as well as stimulate indi-
vidual interests and encourage continuation of academic train-
ing. Education not only benefits offenders within the confines
of the prison but, it is hoped, equips them with the knowledge,
skills, and attitudes needed to adjust to their economic, social,
and civic responsibilities upon release. In addition, educational
training can significantly contribute to the development of the
offender's positive self-concept, and thereby enhance society's
acceptance of the ex-offender.

Having pointed out the ideal nature of General Education
Development programs for correctional education, John J. Marsh
(1973), Research Specialist, Correctional Education Association,
cites its applicability to the varying levels of educational

achievement of those incarcerated despite, on the average, the

relatively short length of their commitment. Because General
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Education Development programs can be short term, they are well
suited, then, to the needs of the average adult inmate, whose
period of incarceration is usually between 17 and 24 months.

Rehabilitation should be implicit in the sentence of
every offender unless ordered otherwise by the sentencing court
especially since the average time served in the Oklahoma State
Institutions is 24 months. (Benton, 1976)

In setting up educational rehabilitation programs, edu-
cators find that accreditation is a problem in the Oklahoma
Correctional Institutions. The Oklahoma State Reformatory
(Granite), for instance, is currently the only institution with
an accredited Kindergarten through 12 program: none of the
other institutions are accredited or have a high school program.
There are other programs and services that cannot be offered in
institutions without accreditation. Currently unable to give
the GED test, many institutions cannot offer programs until
enough inmates are ready to test. Usually someone must be
brought in from the outside, or the inmates must be taken to
a testing location, such as the University of Oklahoma. For
the purpose of accreditation, a school district must be formed.
If one institution can be accredited, so should all of them.
Although most of the teachers in the institutions are certified,
to obtain accreditation, however, all teachers must be certified.

Because a large number of social offenders are education-
ally disadvantaged, a circumstance which has been seen as con-
tributing heavily to the cause of criminal behavior, education,

therefore, has become a key in the rehabilitation of offenders.
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It is not simply education as a foundation for successful
living but education as a means of rehabilitation. It has
been recognized that the provision of proper motivation to
learn is perhaps the most difficult feature in the operation
of institutional schools. To transform failures into success-
es, or to assist them in transforming themselves, is not easy
(Roberts, 1973).

Research for Better Schools (1977) includes the follow-

ing characteristics as ideals in a basic education program in
corrections:

Uninterrupted class attendance, pre-instruction diag-
nosis, individual instruction keyed to behavioral
objectives, a learning plan for each student developed
by both instructor and inmate, innovative materials,

up to date student records, academic counseling oriented
to post release, and an attractive learning area. (p.
26)

Kendall (1973) lists five requirements necessary in
correctional education:

1. Its first and most important job is motivation.

One way to motivate an inmate is to demonstrate fairly
quickly that he can benefit from the program if he will
apply himself. Inmates have not learned to postpone
their desires to work towards goals other than immediate
ones.

2. Correctional education must be experimental. Be-
cause of the special needs of most inmates, a carbon
copy of public education is not adequate.

3. Correctional education must keep pace with life
outside the prison. That is, it must prepare inmates
for the problems they will face upon their release.

4, Correctional education must change the inmate's
ways of thinking about himself and others, and develop
better social attitudes and habits.
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5. The final basic element which puts "correction"

in correctional education is the realization that i

is part of a larger many-sided institutional program
and the teacher must be an effective member of the
larger team. Correctional education cannot disclaim
responsibility for social education or rehabilitation,
both direct or indirect, but neither should it try to
do the whole job. By joining hands with other dis-
ciplines and departments to develop the most effective
total climate for learning and rehabilitation and pro-
grams which will help each inmate learn to struggle
successfully for a better life, correctional education
can make its best contribution to the inmate, to the
institution, and to the society to which it is respon-
sible. (pp. 101-103)

Charles J. Eckenrode (1973) cites six principles which
he belives should underlie the institutional education pro-
gram:

1. Educational activity must be meaningful to the
learner.

2. Correctional education must be offered in short,
attainable, and measurable segments.

3. There must be reinforcement of learning. The
feeling of satisfaction at having done something
recognizably worthwhile may be the first such
achievement in an inmate's life.

4, There must be balance in the total correctional
program in which education is but a part--a meaning-
ful part. We must realize that we are treating a
whole person in the total atmosphere of an institu-
tion.

5. The institutional educational program must be an
accredited one, perhaps even provided by the state
educational agency.

6. Above all, there must be a substantial inter-
personal relationship established between the teacher
and the student. One of the findings reported by Dr.
Dan Glaser, in "The Effectiveness of a Prison and
Parole System," is that inmates who made good in the
free community after their release from the institution
attributed their success largely to the positive and
constructive interpersonal relationships they had ex-
perienced with their work detail supervisors and their
quarters supervisors. (p. 78)
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The following points are listed as essential for educa-

tion programs in the Manual of Standards for Adult Correctional

Institutions (1977):

1. There is a certified, comprehensive, and continuous
education program for inmates that extends through the
high school level.

2. There is a system for insuring that the education
program continues to meet the needs of the inmate popu-
lation.

3. Educational opportunities are available to all in-
mates except where there is substantial evidence to
justify otherwise.

4, Educational counseling is provided so that inmates
are placed in that phase of an educational program most
suited to their needs and abilities.

5. There is a systematic approach to determine the
personnel requirements for the educational programs
to insure that all inmates have access to staff and
services.

6. There is an annual evaluation to measure the effec-
tiveness of the educational programs against stated
performance objectives.

7. There is a system whereby the education programs
are assessed against stated objectives by qualified
individuals, professional groups, and trade associa-
tions; this assessment is done at least every three
years.

8. Educational supervisors and instructors are li-
censed or accredited by the state or jurisdiction in
which the institution is located.

9. Inmates working as teachers or in other certified
professions receive training and supervision.

10. The educational program is supported by special-
ized equipment, including, at a minimum, classrooms,
teaching carrels, audio-visual materials and facilities,
chalkboards, and administrative space.

11. The educational program allows for flexibile sched-
uling, which permits inmmates to enter at any time and
to proceed at their own learning pace.
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12. The institution uses community educational programs
for selected inmates.

13. The educational program includes instruction in
functional social skills.

14. Vocational training programs are integrated with
academic programs and are relevant to the vocational
needs of inmates and to employment opportunities in
the community.

15. The institution provides comprehensive library
services. (pp. 77-79)

In his study, Bell (1979) notes that inmates are often
put at a disadvantage when enrolling in an education program.
Frequently, they are embarking upon a venture at which they
have previously failed. The financial rewards for participa-
tion in education programs within the infra-structure of the
prison are often lower than those for any of the alternative
activities he could choose. Furthermore, the availability of
education programs may be restricted to the evenings when more
attractive alternatives are available. Then, too, the inmates'
efforts in a program are not always reinforced by peer groups.
In spite of these negative forces, inmates may be coerced,
albeit subtly, into attending class by the suggestion that
such attendance will look good on parole or commutation appli-
cations.

Hostility of administrators and guards towards inmates
who are getting a second chance for education, a second chance
that has been denied to many guards, is a recurrent problem.
Hostility among correction officials and teachers is another
barrier to the provision of a quality education. The compet-

ing interests of treatment and punishment catch inmates in a
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philosophical struggle over which they have no control
(National Correctional Education Evaluation Project, 1977).

In the State of Oklahoma, there has been very little
standardization of the objectives and specific goals for
attaining effective correctional education programming.
Filling the education void which exists in nearly all insti-
tutionalized persons is a big order. It is even a larger
order to try to copy the traditional public school system,

the system in which the inmates have already failed.



CHAPTER III

METHODOLOGY

Population of the Study

The population of this study included all 48 ABE/GED
teachers employed by the Oklahoma Department of Corrections
assigned to teach in the Adult Basic Education (ABE) and/or
General Education Development (GED) programs. Since the num-
ber of ABE/GED teachers in the state correctional system is
small, the entire population was surveyed. Fourteen of the
19 state correctional institutions had ABE/GED programs avail-
able for the inmates. Listings of the correctional institu-
tions and of the number of ABE/GED teachers at each institu-
tion are shown in Table 1. The 14 correctional institutions
were grouped into two classifications: group one included
the nine maximum, medium, and minimum security institutions
with 32 ABE/GED teachers, and group two, five community treat-

ment centers with 16 ABE/GED teachers.

Instrumentation

A questionnaire to identify the staff development needs
and inservice training needs of the Oklahoma Department of
Corrections ABE and GED instructors was developed as a conse-
guence of reviewing the literature relating to a general

26



TABLE 1

CORRECTIONAL INSTITUTIONS AND NUMBER OF ABE/GED INSTRUCTORS

Security Level  Number of ABE/GED

Name of Institution of Institution Instructors
Conner Correctional Center Medium 4
Joseph Harp Correctional Center Medium 4
Howard C. McLeod Correctional Center Minimum 2
Jess Dunn Correctional Center Minimum 0
Lexington Assessment and Reception Center Medium 4
Mabel Bassett Correctional Center Medium 1
Oklahoma State Penitentiary for Women; for

Men; Trustee Unit (McAlester) Maximum 4
Oklahoma State Reformatory (Granite) Maximum 8
Ouachita Correctional Center Minimum 3
Stringtown Correctional Center Medium 2
Clara Waters Community Treatment Center CTC 2
Enid Community Treatment Center CTC 7
Horace Mann Women's and Men's Community

Treatment Center CTC 5
Kate Bernard Community Treatment Center CTC 0
Lawton Community Treatment Center CTC 0
McAlester Community Treatment Center CTC 0
Muskogee Community Treatment Center ' cTC 1
Oklahoma City Community Treatment Center CTC 1
Tulsa Community Treatment Center CTC 0

>
o]

Total Population

Le
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assessment of adult education and, specifically, to the assess-
ment of teacher training needs for instructors or institution-
alized adults. Questions were selected to provide a detailed,
descriptive, and analytical picture of these needs.

The review of the literature and the meetings with mem-
bers of the Oklahoma Department of Corrections educational
staff provided a tentative instrument, the validity of which
was established by a panel of experts. They reviewed items
in the questionnaire developed from the available literature
and correctional education staff input. A pilot study was
conducted to establish reliability of the survey instrument;
and the respondents selected for the pilot study were the
educational coordinators for the respective state correctional
institutions.

The final survey instrument consists of five sections.
Section One of the questionnaire contains questions regarding
general human and physical aspects of each institution. Sec-
tion Two deals with personal information and training of the
teachers. Section Three includes general program information.
Section Four deals specifically with information coincerning
the Adult Basic Education program. Section Five contains
questions relating specifically to the General Education De-~
velopment program. (A copy of the instrument can be found in

Appendix A.)
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Data Acquisition

The data collection consisted of two parts:

A. The first phase was comprised of site visitations as
a pre-survey measure to explain to Department of Corrections
officials, particularly the educational directors, the purpose
of the survey and its general contents, and to coordinate the
administration of the instrument.

B. The second phase of data acquisition consisted of site
visitations to each participating correctional institution to
conduct the survey with the target group. A copy of the ques-
tionnaire was delivered to all ABE/GED teachers at every par-
ticipating institution. In the event a teacher was absent on
the scheduled survey date, a questionnaire and self-addressed,
stamped envelope were left with the education director of the
institution. Each questionnaire was coded so the teachers who
failed to return a questionnaire within one week could receive
a follow up telephone call. 1In all, 48 questionnaires were

returned, representing a 100 percent response.

Treatment of the Data

The data obtained from the 48 guestionnaires were
audited; and the responses, tabulated. Each question was
placed in one of eight categories to make possible the appro-
priate analysis of the collected data. The eight categories

are:
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1. General institution information
2. Inmate educational interest
3. Inmate educational placement
4, Human resources:
a. Educational staff
b. Inmates
c. Other institutional personnel
5. Physical resources:
a. Facilities in general
b. Library
c. Educational materials and equipment
d. Tests and records
6. Financial resources
7. External resources
8. Course design information
The results are also grouped according to institution
security level (as described in the Population of the Study)
in the tables and appendices. The results are reported by

number of responses and by percentages of the responses.

Summary of Methodology

The survey method was used to collect data from the ABE/
GED teachers in the Oklahoma correctional system. The results
served as a basis to draw conclusions and make recommendations
to the Oklahoma State Department of Corrections and the Okla-

homa State Department of Education.



CHAPTER IV

FINDINGS

Introduction

This study presents data collected from the ABE/GED
teachers who, employed by the Oklahoma Department of Correc-
tions, were assigned to teach in the Adult Basic Education
and General Education Development programs. Questionnaires
were returned by 100% of the 48 ABE and GED teachers. All
teachers, however, did not respond to every question; there-
fore, the number of responses for each question is presented
and denoted by the letter N.

Differences in the natures of the Community Treatment
Centers and the Maximum, Medium, and Minimum Security insti-
tutions prompted this writer to report the findings separately.
All narration for the Maximum, Medium, and Minimum Security
institutions precedes the appropriate tables. The narration
for the Community Treatment Centers follows, and reference in
the narration is made to the appropriate tables. The Maximum,
Medium, and Minimum security institutions are denoted MMM and
the Community Treatment Centers are denoted CTC in the tables.
All percentages presented are rounded to the nearest whole
number. The respondents were permitted to check more than one
answer on some questions, therefore, the number and percentage
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of answers listed on some tables will total more than 100
percent.

Inmate educational programs involve eight areas of
major concern: first, general institution information; sec-
ond, the inmates' interest in the educational programs; third,
the factors involved in the inmates' educational placement;
fourth, fifth, sixth, and seventh, the human, physical, finan-
cial, and external resources, respectively, to meet the educa-
tional needs of the inmates; and the eighth area of concern

involves course design information.

General Institution Information

The number of state correctional institutions is pre-
sented by security level and gender in Table 2. The number
of inmates incarcerated, as of January 1981, in the state
correctional institutions is presented by security level and
gender in Table 3.

The average age of the inmate population, the average
length of time served in each institution, and the unique or
specialized purpose of each institution is listed in Appendix
D, pages 153 and 154.

Jess Dunn, a minimum security institution, was in the
process of developing an ABE/GED program; however, at the
time of this writing, January 1981, no program existed. Also,
Kate Bernard, Lawton, McAlester, and Tulsa Community Treat-

ment Centers did not have an ABE or GED program at that time.
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TABLE 2

INSTITUTION SECURITY LEVEL AND GENDER

Number of Institutions

Housing Housing
Type of Institution Males Females Coed
N % N % N
Maximum Security 1 5 0 0 1
Medium Security 4 21 1 5 0
Minimum Security 3 16 0 0 0
Community Treatment
Center (CTC) 6 32 2 11 1
TABLE 3

INMATES INCARCERATED

Type of Institution

Inmates Incarcerated

Maximum Security
Medium Security
Minimum Security

Community Treatment
Center (CTC)

Total

Male Female
N % N
1451 30 63
1755 36 68
814 17 0
538 11 217
4558
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Maximum, Medium, Minimum Security Institution' Findings

Inmate Educational Interest

The interest of inmates in educational programs designed
specifically for them was explored by questions which pertained
to student motivation, incentives, formal staffings, academic
counseling, financial factors, and inmate transfers from one
institution to another.

Low motivation among students was reported by 76% of the
teachers to be a problem (Table 4), while 78% of the teachers
(Table 4) reported that lack of incentives for the inmates'
participation in education programs affected adversely the
ability of teachers to meet the needs of the inmates. Further
examination of the problems caused by low motivation and lack
of incentives revealed the following considerations:

1. The availability of formal staffings held for inmates
upon completion of the ABE and GED programs was explored in
the questionnaire. A low 39% of the ABE teachers and 62% of
the GED teachers hold a formal staffing for inmates to formu-
late recommendations for further educational or alternative
placement within the institution (Table 5).

2. Data collected concerning the number of inmates given
academic counseling prior to the selection of an educational
program showed that of the teachers supplying such data, a
low 41% reported that each inmate received this type of coun-

seling (Table 6).



TABLE 4

PROBLEMS AFFECTING TEACHERS ABILITY TO MEET INMATES EDUCATIONAL NEEDS

MMM (N=32) CTC (N=16) ,
Teacher Responses
Not A
Problem (1) (2) 3) (4) Problem (5) No Answer
M CTC MM CTC MMM CTC MMM CTC MMM CTC MMM CTC
1ssues N Z N Z [N X N N 2 N X{N Z N Z|N 2 N Z|IN Z2Z N Z
Conflicts with Custody 10 31 5 31 |8 25 5 31| 6 19 O O] 5 16 0 O] 3 9 o0 0|0 O 6 a8
Conflicts over Maintenance of . )

Institution (e.g. Inmates' job)} 12 38 2 13 {7 22 0 O 7 22 4 251 4 13 3 19|12 6 1 6|0 0 6 38
Lack of Adequate Liaison with )

Treatment Staff k5 47 5 31 |9 28 1 6| 5 16 3 1912 16 1 6|1 3 oO0o oOof[O0 O 6 138
Conflicts with Other Institu-

tional Programs for Inmates )

(Religious, Recreational, etc.)]12 38 2 13 |7 22 o0 o} 7 22 4 25{6 19 2 13/ 0 0 1 6}0 0 7 44
Lack of Qualified Teachers k8 56 7 44 |6 19 1 6§ 4 13 0 O} 2 6 O O} 2 6 1 6fJ0 0 7 4
Lack of Supplementary Staff

(Educational Coumnselors, ]

Psychologists, etc.) 16 50 4 25 (8 25 1 6f{ 3 9 2 1311 3 1 6|3 9 1 6|1 3 7 44
Lack of Educational "Hardware"

(Videocassettes, Tapes, etc.) 6 19 &4 25 |7 22 2 13] 9 28 1. 6] 4 13 0 O0) 6 19 3 1910 0 6 38
Lack of Educational "Software"

(Workbooks, Texts, etc.) 8 25 5 31 |4 13 2 13|12 38 3 19]2 6 O O} 6 19 1 6]0 0 5 31
Lack of Inservice Training for

Staff 12 38 4 25 |4 13 3 191 6 19 1 6] 6 19 1 6} 3 9 O O 1 3 7 4
Lack of Instructional Material

Related to Inmates' Needs 7 22 3 194{6 19 0 o] 8 25 3 19| 8 25 1 6| 2 & 3 19}11 3 6 38
Lack of Adequate Books, Tools,

& Other Educational Materials 7 22 2 13 |8 25 2 131 6 19 2 13{9 28 1 6| 2 € 3 1970 0 6 38
Lack of Study Areas Conducive

to Good Learning 6 19 3 19 |6 19 3 19( 4 13 3 19{8 25 1 6] 8 25 1 6}J0 O S5 3
Inadequate Library Facilities 8 25 3 19 |6 19 2 13| 8 25 3 19|77 22 o0 oOof{3 9 3 190 O 5 3
Low Student Motivation 2 6 0 016 19 2 13) 5 16 2 13} 7 22 2 1312 38 6 38| 0 O 4 25
Lack of Adequate Funding 2 6 3 19 |7 22 1 6|13 41 3 19}5 16 0 O 5 16 2 13| 0 O 7 44
Lack of Administrative Support {11 34 5 31 |8 25 4 25 4 13 2 13}|5 16 1 6} 4 13 0 0] 0 O & 25
Lack of Incentives for Inmate

Participation 2 6 1 6 |5 16 3 19| 7 22 4 2517 22 Y 6j11 36 2 13[0 0 S5 31
Lack of Educational ¥Yollow-up

with Parole & Post-Release

Agencies 516 0 017 22 3 19| 9 28 2 1314 13 2 1317 22 2 13{0 0 7 4

13
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TABLE 5

FORMAL STAFFING HELD UPON COMPLETION
OF ABE OR GED PROGRAM

Teacher Responses

Formal Staffing MMM (N=26) CTC (N=11)
Held ABE GED ABE - GED
N % N % N % N %
Yes 10 39 16 62 0 0 1 9
No 15 58 10 39 6 55 6 55
No Answer 1 4 0 0 5 46 4 36
TABLE 6

NUMBER OF INMATES GIVEN ACADEMIC COUNSELING PRIOR
TO THE SELECTION OF AN EDUCATIONAL PROGRAM

Teacher Responses

Number Given MMM (N=32) CTC (N=16)
Counseling N % N %
All of them 13 41 0 0
Most of them 11 34 0 0
Very few of them : 4 13 1 6
None of them 2 6 0 0

No Answer 2 6 15 94
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3. The financial gains from working in prison industries
was listed by 84% of the teachers as having some to no effect
when ccnsidered as a discouraging factor in attending edﬁcation
programs (Table 7). Note, however, only nine percent had
gathered data from interviews of inmates or questionnaires to
support their statements. (See Appendix D, page 163, for their

methods of data collection,)

TABLE 7

THE EXTENT FINANCIAL GAINS FROM WORKING IN PRISON
INDUSTRIES DISCQURAGES INMATES FROM
ATTENDING EDUCATION PROGRAMS

‘Teacher Responses

Extent of Discouragement MMM (N=32) CTC (N=16)

N % N %
Very much 6 19 1l 6
Some 12 38 2 13
Very little 10 31 1 6
Not at all 4 13 2 13
No answer 0 0 10 63

4. A high percentage (ABE, 89%; GED, 96%) of the teachers'’
educational programs operate on a continuing basis. The teachers
(ABE, 96%; GED, 100%) stated that an inmate could enter the edu-
cation program at any time. A summary is provided in Tables 8

and 9.
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TABLE 8

BASIS OF OPERATION FOR EDUCATIONAL PROGRAMS

Teacher Responses

MMM (N=26) CTC (N=11)

Basis of Operation ABE GED ABE GED

N % N % N % N %
Semester Basis 2 8 2 8 5 46 3 27
On-Going Basis 23 89 25 96 3 27 4 36
Day School 8 31 7 27 0 0 1 9
Night School 3 12 4 15 8 73 7 64
No Answer 1 4 0 0 0 0 1 9

TABLE 9

TIME AN INMATE ENTERS THE EDUCATION PROGRAM

Teacher Responses

MMM (N=26) CTC (N=11)
A Student Enters ABE GED ABE GED
The Program N % N % N % N %
Anytime 25 96 26 100 10 91 10 91
Beginning of
Semester 1 4 1 4 0 0 0 0
Other 0 0 1 4 0 0 0 0

No Answer 0 0 )] 0 1l 9 1 9
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5. Note also that as inmates are transferred from one

institution to another, their education program will be greatly
interrupted. Each institution presently has its own plan of
education, a fact which apparently means that there is no con-
sistency in the Oklahoma Department of Corrections education
plan. This lack of consistency would seem to be a deterrent

to the inmates' interest in education. Earlier in this paper
it has been noted that inmate motivation and lack of incentives
are problems. The present situation, then, does not encourage
positive motivation factors, but adds negative deterrents to

the education of inmates.

Inmate Educational Placement

In dealing with the subject of inmate educational place-
ment, the teachers were asked which educational programs are
compulsory; 28% responded that an ABE program was required,
while 19% indicated that a GED program was compulsory. (See
Table 10 for a listing of compulsory education programs.)

The teachers surveyed were also asked to specify those
individuals who are directly involved in the decision to place
inmates in educational programs. The teachers identified the
following persons, listed in order of the frequency of their
citation: inmates themselves, 84%; educational representatives,
72%; treatment staff, 47%; other, 28%; and security staff, 25%.

(See Table 11 for the complete breakdown of the data and
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Appendix D, page 165, for a complete listing of others involved

in the decision process.)

TABLE 10

COMPULSORY EDUCATION PROGRAMS

Teachers Responses

MMM CTC
(N=32) (N=16)
Education Programs N % N %
Adult Basic Education (ABE) 9 28 1 6
General Education Develop-
ment (GED) 6 19 3 19
Vocational Education 5 16 0 0
Specified Grade Equivalency 7 22 0 0
None 13 40 6 38
Other 3 19 0 0
No Answer 0 0 7 44
TABLE 11

PERSONNEL DIRECTLY INVOLVED IN EDUCATIONAL
PLACEMENT OF INMATES

Teachers Responses

MMM CTC
(N=32) (N=16)
Personnel N 3 N %
Security Staff 8 25 3 19
Treatment Staff 15 47 6 38
Inmate 27 84 6 38
Educational Representative 23 72 4 25
Other 9 28 0 0
No Answer 1 3 8 50
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The teachers were then asked to rate those factors which
determine whether inmates will participate in an educational
program. The factors were rated on a four point scale ranging
from Very Important to Not Important. Table 12 illustrates the
percentage of instructors citing these factors as influencing
inmate involvement in educational programs. Note that the fac-
ter receiving the highest rating was Parole Board Recommendations:
84% of the teachers stated that Parole Board Recommendations were
either an Important or Very Important factor in determining wheth-
er inmates become involved in educational programs. In fact, it
was rated higher than inmate's interest or court recommendations.

Of the teachers surveyed, 44% stated that no alternative
placements or services are available if an inmate, who has been
referred for educational placement, cannot be adequately placed
in existing program offerings (e.g., because of extremely low
level of achievement and/or serious learning disability).

Most of the teachers (ABE, 85%; GED, 81%) indicated that
inmates are allowed to mix their education programs with work
assignments. Half the ABE teachers and 42% of the GED teachers
allow participation in the Vocational Education program. Table

13 reflects other concurrent programs which are allowed.

Human Resources

Bducational staff. The data shows that 54% of the teachers

have been teaching ABE or GED classes for three years or less at
the institutions where they are presently employed. See Table

14 for a complete breakdown of the number of years teachers have



FACTORS EFFECTING INMATE PARTICIPATION IN EDUCATION PROGRAMS

TABLE 12

MMM (N=32) CTC (N=16)

Teacher Responses

Very Moderately Not No
Important Important Important Important Answer
MMM cTC MMM CTC MMM CTC MMM CcTC MMM CTC
Factor N % N % N % N % N % N % N % N % N 2 N %
Recommendations
of Counselor 8 25 7 44 13 41 3 19 8 25 1 6 1 3 ¢ 0 2 &6 5 31
Test Results 8 25 1 6 6 19 5 31 10 31 1 &6 5 16 0 0 3 9 9 56
Years in School
Prior to Incar-
ceration 2 6 5 31 11 34 4 25 6 19 1 6 11 34 0 0 2 6 6 38
Inmate Interest 18 56 8 50 6 19 0 0 5 16 0 O 0O O 0 o0 3 9 8 S0
Court Recommen-
dations 10 31 3 19 6 19 3 19 10 31 1 &6 3 9 o 0 3 9 9 56
Parole Board
Recommendations 18 56 3 19 9 28 3 19 1 3 1 &6 0 0 0 0 4 13 9 56
Other 5 16 3 19 1 3 0O 0 0 0 o 0O o0 O 0 0 0 O 0 0

(44
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TABLE 13

CONCURRENT PARTICIPATION IN PROGRAM
AREAS ALLOWED FOR INMATES

Teacher Responses

MMM (N=26) CTC (N=11)

Program Areas of ABE GED ABE GED

Allowed Participation N % N % N % N %
Vocational Education 13 50 11 42 3 27 3 27
Work Assignment 22 85 21 8l 4 36 5 46
Social Education 8 31 8 31 0 0 2 18
Post Secondary Educa=-

tion 0 @ 8 31 0 0 0 0
None of These 2 8 1 4 0 0 0 0
No Answer 0 o0 0 0 7 64 6 55

TABLE 14
NUMBER OF YEARS TEACHING ABE OR GED CLASSES AT THE

INSTITUTION WHERE PRESENTLY LOCATED

Teacher Responses

MMM (N=32) CTC (N=16)

Number of Years N % N %
Less Than 1 Year 5 16 7 44
1 - 2 Years 4 13 5 31
2 - 3 Years 8 25 1 6
3 - 4 Years 1 3 0 0
4 - 5 Years 1 3 1 6
5 - 6 Years 2 6 0 0
6 - 7 Years 3 9 0 0
7 - 8 Years 1 3 1 6
More than 8 Years 6 19 0 0
No Answer 1 3 1 6
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been teaching at their present institutions. Appendix D,
page 155, outlines by institution the number of years each
individual has been teaching ABE and/or GED classes.

Only one teacher reported being a part-time ABE-GED
teacher; however, that person had other educational respon-
sibilities in the institution. The other teachers indicated
they are employved full-time as ABE/GED instructors.

The questionnaire asked for the teachers' present level
of educational achievement. The teachers' responses showed
that 57% have their Bachelor's Degree and 47% have their Mas-
ter's Degree. Table 15 provides a review of the educational

level of the ABE/GED teachers.

TABLE 15

EDUCATION LEVELS OF TEACHERS

Present Level of Teacher Responses
Educational MMM (N=32) CTC (N=16)
Achievement N % N %
12th Grade 0 0 0 0
12th Grade + 0 0 0 0
Vocational Technical
Training 0 0 0 0
1-2 Years of College 0 0 0 0
Associate of Arts Degree 0 0 0 0
Bachelor's Degree 5 16 1 6
Bachelor's Degree + 13 41 5 31
Master's Degree 3 g 1 6
Master's Degree + 11 34 8 50
Doctorate 0 0 0 Q
Other 0 0 0 0
No Answer 0 0 1 6




45

Table 16 and Appendix D, page 158, outline the teachers’
areas of specialization and the state certification they pre-
sently hold. Appendix D, page 163, shows the number of inmates
currently participating in each person's class at each institu-
tion. While 16% teach ABE classes only and 16% teach GED class-
es only, 66% teach both ABE and GED classes (Table 17). The
information regarding the teaching system (individualized pro-
grammed instruction, classroom instruction, both, other) that
best describes the teacher's program is summarized in Table 18.

A combination of classroom and individual program instruction

is utilized by 46% of the ABE teachers and 58% of the GED tea-
chers. Using individualized program instruction are 31% of the
ABE teachers and 27% of the GED teachers; 23% of the ABE teachers
and 12% of the GED teachers use classroom instfuction exclusively
(Table 18), whereas 63% of the teachers stated that they were
permitted to work tutorially with inmates confined to their cells
for behavioral or safety reasons (Table 19).

The teachers were also asked to respond to a number of
questions concerning training. When asked whether they are pre-
sently involved in any training programs not sponsored by the
Department of Corrections (such as at a college or university),
63% stated they were not (Table 20). The teachers responding
yes were asked to specify the type of training in which they
are involved. {(See Appendix D, page 158, for the array of

their answers.)
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TABLE 16

STATE CERTIFIED TEACHERS

Teacher Responses

MMM (N=32) CTC (N=16)
Area of Certification N ¥ N %
Elementary Education 7 22 7 44
Adult Basic Education 2 6 0 0
Secondary Education:
General 23 72 5 38
Specific Subject Area 8 25 3 19
Guidance 2 o 1 6
Special Certification:
Reading 3 9 1l 6
Special Education 1 3 1 6
Learning Disabilities 0 0 0 0
Educative Mentally Retarded 0 0 0 0
Speech Therapy 0 0 0 0
Social Restoration 0 0 0 0
Other 6 19 3 19
No Answer 0 0 1 6
TABLE 17
TEACHERS BY PROGRAM‘AREA
Teacher Responses
MMM (N=32) CTC (N=16)
Educational Programs N % N %
ABE Programs Only 5 16 3 19
GED Programs Only 5 16 3 19
Both ABE and GED Programs 21 66 8 50
No Answer 1 3 2 13
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TABLE 18

TEACHING SYSTEM USED IN THE EDUCATIONAL PROGRAM

Teacher Responses

MMM (N=26) CTC (N=11)
ABE GED ABE GED
Teaching System N 8 N % N 8 N 3
Individualized Program
Instruction 8 31 7 27 2 18 4 36
Classroom Instruction 6 23 3 12 2 18 0 0
Both of the Above 12 46 15 58 7 64 7 64
Other 0 0 1 4 0 0 0 0
TABLE 19
INSTRUCTORS PERMITTED TO TUTOR INMATES
CONFINED TO CELLS
“Teacher Responses
MMM (N=32) CTC (N=16)
Permitted N % N 2
Yes 20 63 0 0
No 12 38 4 25
No Answer 0 0 12 75
TABLE 20
PRESENT INVOLVEMENT IN TRAINIMG PROGRAMS
Teacher Responses
MMM (N=32) CTC (N=16)
Yes No Yes No
Training N % N % N % N %
Training Programs Sponsored
by DOC 10 31 22 69 0 0 16 100

Training Programs Not Spon-
sored by DOC 12 37 20 63 5 31 11 69
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When teachers were asked whether they are presently in-
volved in any training programs sponsored by the Department of
Corrections, 69% stated they were not (Table 20). Of those
who responded yes, half cited they were involved in 80 hours of
training per year. (See Appendix D, page 159, for a complete
list of the answers specified by those answering yes.) Appendix
D, page 159, lists the answers to the question to determine, in
the past five years, those Department of Corrections sponsored
training programs in which teachers participated.

The question was asked whether inservice training courses
were available. Of the responding teachers, 59% stated that
inservice training courses were mandatory (Table 21). In re-
sponse to the question of how often regular evaluations of
educational staff are conducted, a wide variety of answers were
given, with no particular frequency mode standing out. (See
Table 22 and Appendix D, page 164.) A lack of inservice train-
ing for staff was considered a problem affecting teachers'
ability to meet inmates' educational needs by 47% of the respond-

ing teachers (Table 4).

TABLE 21

INSERVICE TRAINING COURSES

Teacher Responses

MMM (N=32) CTC (N=16)

Requirements N % N %

Mandatory 19 59 2 13
Optional 8 25 1
Not Available 5 16 1

No Answer ‘ 0 0 . 12 75
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TABLE 22

INSERVICE TRAINING COURSES OFFERED

Teacher Responses

MMM (N=32) CTC (N=16)
Frequency N % N %
Weekly 4 13 1 6
Monthly 4 13 0 0
Annually 4 13 1 6
Other 18 56 0 0
No Answer 2 6 14 88 .

The provision of teaching methods, with 69% of the tea-
chers requesting training or information in this area, was the
most requested training need followed by textbooks, eguipment
and educational materials designed to meet special needs, which
were requested by 63% of the teachers. Other training or infor-
mation needs receiving a high percentage of requests were indi-
vidual programmed instruction, 56%; the use of counseling and
supportive services, 53%; and both recruitment/selection proced-
ures and utilization of community resources, 41%. A complete
listing of training and information needs is found in Table 23
and Appendix D, page 161.

On the subject of evaluation, 84% of the teachers indicated
they were evaluated annually (Table 24), and 91% of the teachers
were evaluated by their supervisors (Table 25).

A lack of qualified teachers was stated by 25% of the
teachers as a problem affecting teachers’ ability to meet inmates’

educational needs (Table 4).
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TABLE 23

TRAINING OR INFORMATION REQUESTED

Teacher Responses
MMM (N=32) CTC (N=16)

Training Needs N % N %
Writing Educational Goals and

Principles 12 38 2 13
Job Market Assessment 11 34 2 13
Utilization of Community Resources 13 41 5 31
Recruitment/Selection Procedures 13 41 2 13
The Use of Counseling and Supportive

Services 17 53 4 25
Teaching Methods 22 69 6 38
Pre- and Post-Testing Procedures 10 31 3 19
Individual Programmed Instruction 18 56 3 19
Classroom Instruction 9 28 2 13
The Student Evaluation Process 7 22 4 25
Teacher Centered Objectives/Competencies 9 28 1
Content Centered Objectives/Competencies 7 22 1
Student Centered Objectives/Competencies 12 38 3 19
How to Write a Syllabus 8 25 0 0
Textbooks, Equipment and Educational

Materials Designed to Meet Special

Needs ' 20 63 7 44
Program and Student Evaluation 12 38 3 19

Others 5 16 1 6
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TABLE 24

EVALUATIONS OF EDUCATIONAL STAFF

Teacher Responses

MMM (N=32) CTC (N=16)
Frequency of Evaluation N % N 3
Annually 27 84 2 13
Monthly 1 0 0
Not Conducted 2 3 19
Other 6 19 0 0
No Answer 1 3 11 69
TABLE 25
AUTHORITY RESPONSIBLE FOR EVALUATION OF
EDUCATIONAL STAFF
Teacher Responses
MMM (N=32) CTC (N=16)
Authority Responsible N % N %
External Personnel 7 22 2 13
Supervisors 29 91 1
Peers 4 13 0
Inmates 1 3 0
Other 6 19 1
No Answer 1 3 12 75

Regarding training, 100% of the teachers requested addi-
tional training; the 32 teachers made 205 specific training
requests. That figure averages out to more than six requests
per teacher. (See Appendix B, page 126, for the number of

specific training requests by institution.)
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Inmates
Inmates are employed by 69% of the teachers as support
staff in their education programs. Of those teachers using
inmates, 55% use them as teacher aids; 50%, as tutors; 23%
as monitors of equipment. None of the teachers, however, use

inmates to teach classes (Table 26).

TABLE 26

INMATES EMPLOYED AS SUPPORT OR TEACHING STAFF-

Teacher Responses

MMM (N=32) CTC (N=16)

Inmates Employed N % N %
Yes 22 69 3 19
No 10 31 7 44
No Answer 0 0 6 38

If yes, responsibilities given
to inmates MMM (N=22); CTC (N=3)

Teacher Aides 12 55 1 33
Assigned Tutoring 11 50 2 67
Monitoring Equipment 5 23 0 0
Classroom Teaching 0 0 1 33
Other 6 27 0
No Answer 3 14 0

Other Institutional Personnel

Teacher ratings of the general attitudes of noneducational
personnel toward the education program showed that 32% of the
teachers found security to be either nonsupportive or hostile.
Nearly one~fifth of the teachers, moreover, claimed that admini-

strative staff was either nonsupportive or hostile. The summary
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of teachers' responses to the general attitudes of the admini-

strative, security, and treatment staff is provided in Table 27.

TABLE 27

GENERAL ATTITUDES OF NONEDUCATIONAL PERSONNEL
TOWARD THE EDUCATION PROGRAMS
MMM (N=32) CTC (N=16)

Teacher Ratings

Security Treatment
Staff Staff Administration
MMM CTC MMM CTC MMM CTC

Attitude N % N % N % N % N 2 N %
Extremely :

Supportive 3 9 3 19 7 22 4 25 6 19 7 44
Moderately

Supportive 18 56 6 38 21 66 5 31 20 63 2 13
Not Supportive 6 19 0 0 3 9. 0 16 0
Hostile 4 13 0 0 1 3 0 0
No Answer 1 3 7 44 0 0 7 44 7 44

A majority (59%) of the teachers reported that the inmate
is always released from work assignments to attend classes.
Furthermore, 34% of the teachers reported conditional release
for educational purposes, while a small number (6%) reported
that an inmate is never released from work assignments (Table
28). This released time was cited as a cause of conflict be-
tween work supervisors and educators by a majority (56%) of
the teachers, while 34% reported that it created problems be-
tween security and educators. Other conflicting relationships
are summarized in Table 29. However, 41% of the teachers
stated that formal administrative policy or process has been

established to resolve such problems.
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TABLE 28

INMATES RELEASED FROM OTHER DUTIES IN THE INSTITUTION TO
PARTICIPATE IN THE EDUCATION PROGRAM

Teacher Responses

MMM (N=32) CTC (N=16)

Frequency N % N %

Always 19 59 1 6

Sometimes (On Condition) 11 34 6 38

Never 1 6

No Answer 8 50
TABLE 29

PROBLEMS OR CONFLICTS CREATED BY EDUCATION RELEASE TIME

Teacher Responses

Problems or Conflicts MMM (N=32) CTC (N=16)
Between N % N %
Security and Education
Staffs 11 34 0 0
Treatment and Education
Staffs 1 3 1 6
Work Supervisors and Educa-
tion Staffs 18 56 0 0
Does Not Apply 11 34 5 31
Administration and Educa-
tion Staffs 1 3 0 0
No Answer 1 3 10 63

The availability of educational programs for institutional
staff was explored in the questionnaire. A minority of teachers
(38%) indicated no educational offerings were available for the
institutional staff; 13% had separate classes for staff, while

53% had classes which both staff and inmates attended (Table 30).
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TABLE 30

EDUCATION PROGRAMS AVAILABLE FOR STAFF

Teacher Responses

Education Programs MMM (N=32) CTC (N=16)
Available N % N %

Institutional Staff Combined

in Classes with Inmates 17 53 0 0
Separate Classes for Insti-

tutional Staff 4 13 1 6
No Classes Available for

Institutional Staff 12 38 5 31
No Answer 0 0 10 63

The percentage of teachers who believe these issues are
problems affecting their ability to meet inmates' educational
needs is briefly summarized here: conflicts with custody, 44%;
lack of administrative support, 42%; conflicts over maintenance
of institution (e.g., inmates’ jobs), 41%; conflicts with other
institutional programs for inmates, 41%; lack of adequate liaison
with treatment of staff, 35%; and lack of supplementary staff (e.
g., educational counselors, psychologists), 21%. A complete list

of issues and ratings is found in Table 4.

Physical Resources

Facilities in General

The teachers were asked to rate the availability and
quality of classroom space and furnishings; half the ABE and
GED teachers found the availability of classroom space and
furnishings sufficient to meet the needs of all classes. Fur-
thermore, 38% found the classroom space modern and high in

quality, and 42% believe the classroom furnishings to be both
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modern and high in quality. Tables 31, 32, 33, and 34 illus-
trate the complete teacher ratings on this subject.

In response to questions concerning the availability and
adequacy of study space provided for out of class work, 75% of
the teachers stated that such space either was not available or
was available only on a limited basis, and 72% rated the study
space provided for out of class work as not conducive to study-
ing. All ratings of these questions are reported in Table 35.
Lack of study areas conducive to good learning was rated by
63% of the teachers (Table 4) as a problem affecting teachers'

ability to meet inmates' educational needs.

Library

Library concerns were also addressed in the questionnaire,
on which 69% rated the library facilities in their institution
as adequate, whereas 25% rated their libraries poor. None of
the teachers, however, gave their library an excellent rating
(Table 36).

In terms of space, 69% of the teachers found their library
adequate, and in terms of time 78% believed their library to be
adequate to meet the needs and goals of their educational pro-
grams; 100% of the teachers stated that all volumes in the 1lib-
rary are available to inmates (Table 37). The teachers surveyed
were also asked to specify the number of volumes they have in

their institutional library. Their responses are listed in



TABLE 31

AVAILABILITY AND QUALITY OF RESOURCES AND MATERIALS FOR EDUCATION PROGRAMS
FOR MAXIMUM, MEDIUM, AND MINIMUM SECURITY INSTITUTIONS ABE (N=26)

TeacherARatings

Availability Quality
(1) (2) (3) (1) (2) (3)
Suffi-
cient to Poor
Meet the Avail- Defini- Modern Adequate Quality
Needs able in tely in- and of But Needs and Not
of All Limited suffici- No High Improve-~ Meeting No
Classes Quantity ent Answer Quality ment Needs Answer
Item N k) N % N .% N % N % N % N % N 2
Textbooks 10 39 12 46 2 8- 2 8 10 39 14 54 0 0 2 8
Charts, Graphs,
Globes & Maps 5 19 7 27 13 50 1 4 3 12 12 46 9 35 2 8
Educational Films
and Filmstrips 4 15 7 27 13 50 2 8 3 12 10 39 10 39 3 12
Audiovisual Equip-
ment 5 19 10 39 9 35 2 8 3 12 11 42 9 35 3 12
Classroom Space 11 42 5 19 8 31 2 8 9 35 6 23 8 31 3 12

Desks, Chairs, and
other Classroom
Furniture 12 46 8 31 4 15 2 8 11 42 8 31 4 15 3 12

LS




TABLE 32

AVAILABILITY AND QUALITY OF RESOURCES AND MATERIALS FOR EDUCATION PROGRAMS
FOR MAXIMUM, MEDIUM, AND MINIMUM SECURITY INSTITUTIONS GED (N=26)

Teacher Ratings

Availability Quality
(1) (2) (3) (1) (2) (3)
Suffi-
cient to Poor
Meet the Avail- Defini-~ Modexn Adequate Quality
Needs able in tely in- and of But Needs and Not
of All Limited suffici- No High Improve~ Meeting No
Classes Quantity ent Answer Quality ment Needs Answer
Item N % N % N 2 N 3 N £ N % N % N %
Textbooks 10 39 14 54 2 8 0 0 11 42 13 50 2 8 0 0
Charts, Graphs,
Globes & Maps 5 19 7 27 14 54 0 0 3 12 10 39 13 50 0 0
Educational Films
and Filmstrips 5 19 7 27 14 54 0 0 3 12 9 35 14 54 0 0
Audiovisual Equip-
ment 6 23 11 42 9 35 0 0 4 15 12 46 10 39 0 0
Classroom Space 15 58 5 19 6 23 0 0 11 42 7 27 8 31 0 0

Desks, Chairs, and
other Classroom ,
Furniture 14 54 9 35 3 12 0 0 11 42 11 42 4 15 0 0

8S




TABLE 33

AVAILABILITY AND QUALITY OF RESOURCES AND MATERIALS FOR EDUCATION PROGRAMS
FOR COMMUNITY TREATMENT CENTERS ABE (N=11)

Teacher‘Ratings

Availability Quality
(1) (2) (3) (1) (2) (3)
suffi-

cient to Poor

Meet the Avail- Defini- Modern Adequate Quality

Needs able in tely in- and of But Needs and Not

of All Limited suffici- No High Improve~ Meeting No

Classes Quantity ent Answer Quality ment Needs Answer

Item N % N % N 2 N % N % N % N % N %

Textbooks 7 64 3 27 0 0 1 9 5 46 1l 9 3 27 2 18
Charts, Graphs,
Globes & Maps 2 18 2 18 6 55 1 9 1 9 2 18 6 55 2 18
Educational Films
and Filmstrips 2 18 1 9 7 64 1 9 1 9 1 9 7 64 2 18
Audiovisual Equip- .
ment 2 18 1 9 7 64 1 9 1 9 1 9 7 64 2 18
Classroom Space 7 64 2 18 1 9 1 9 5 46 3 27 1 9 2 18
Desks, Chairs, and
other Classroom
Furniture 6 55 3 27 i 9 1 9 5 46 3 27 1 9

18

6S



TABLE 34

AVAILABILITY AND QUALITY OF RESOURCES AND MATERIALS FOR EDUCATION PROGRAMS
FOR COMMUNITY TREATMENT CENTERS GED (N=11)

Teacher‘Ratings

Availability Quality
(1) (2) (3) (1) (2) (3)
Suffi-
cient to Poor
Meet the Avail- Defini- Modern Adequate Quality
Needs able in tely in- and of But Needs and Not
of all Limited suffici- No High Improve- Meeting No
Classes Quantity ent Answer Quality ment Needs Answer
Item N % N % N % N £ N % N % N % N 2
Textbooks 8 73 2 18 0 0 1 9 6 55 1 9 2 18 2 18
Charts, Graphs,
Globes & Maps 1 9 2 18 7 64 1 9 0 0 1 9 7 64 3 27
Educational Films
and Filmstrips 2 18 0 0 8 73 1 9 1 9 0 0 8 73 2 18
Audiovisual Equip~-
ment 3 27 0 0 7 64 1 9 2 18 0 0 7 64 18
Classroom Space 8 73 2 18 0 0 1 9 6 64 3 27 0 0 18
Desks, Chairs, and
other Classroom
18

Furniture 8 73 2 18 0 0 1 9 5 46 4 36 0 0

09
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TABLE 35

AVAILABILITY AND ADEQUACY OF STUDY SPACE PROVIDED

Teacher Responses

MMM (N=32) CTC (N=16)

Availability N % N 3
Available 8 25 3 19
Available on a
Limited Basis 19 59 5 31
Not Available 5 16 1 6
No Answer 0 0 7 44

Adequacy
Conducive to Studying 9 28 3 19
Not Conducive to Study-
ing 23 72 5 31
No Answer 0 0 8 50

TABLE 36
LIBRARY FACILITIES
Teacher Responses
MMM (N=32) CTC (N=16)

Rating N % N %
Excellent 0 0 2 13
Adequate 22 69 3 19
Poor 8 25 3 19
Between Poor and
Adequate 2 6 0 0

No Answer 0 0 8 50
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Appendix D, page 154. Data gathered showed that 63% of the
teachers have arrangements for interlibrary loans with public/
private libraries (Table 37). Note that 56% of the teachers
rated inadequate library facilities as a problem affecting

their ability to meet inmates' educational needs (Table 4).

TABLE 37

LIBRARY OPERATION

Teacher Reponses

MMM (N=32) CTC (N=16)
No No
Yes No Answer Yes No Answer
N % N % N % N % N % N %
Is Library
Space Ade-
quate 22 69 10 31 0 0 8 50 1l 6 7 44
Is Library
Availability

in Terms of
Time Adequate 25 78 7 22 0 0 3 19 6 38 7 44

Are All Volumes
Available to In-
mate Students 32 100 0 0 0 0 6 38 1 6 9 56

Are Arrangements

for Interlibrary

Loans with Pub-

lic/Private

Libraries in

Operation 20 63 9 28 3 19 3 19 6 38 7 44

Educational Materials and Equipment

The teachers surveyed were asked to rate the availability
and quality of various educational hardware and software items.
A majority rated the availability of textbooks as being limited

in quantity to definitely insufficient, and the quality to be
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adequate but needing improvement to poor quality and not meeting
needs. Of the teachers responding, 75% to 77% identified the
availability of such items as charts, graphs, globes, maps, edu-
cation films, filmstrips, and audiovisual equipment as being
definitely insufficient to available in limited quantity, and
77% to 84% of the teachers found the quality of those items to
be poor and not meeting needs to adequate but needing improvement.
The full range of responses is reported in Tables 31 and 32.

The teachers indicated that problems affecting their ability
to meet inmates' educational nees are a lack of educational hard-
ware, 60%; a lack of educational software, 63%; and a lack of in-
structional materials related to specific inmate needs, 69%

(Table 4).

It was reported that although 77% of the ABE teachers use

materials designed for adult illiterates and low level readers,

many of the materials used are child related, not adult related.

Tests and Records

Teachers were asked to list the tests that are administered
to inmates upon entering Oklahoma's Correctional System at Lexing-
ton Assessment and Reception Center (LARC). Although they listed
a variety of methods, the most éommonly cited were the California
Achievement Test (44%) and the Tests of Adult Basic Education
(31%) . However, 34% stated they are not aware of what tests are
administered at LARC. A complete listing of their responses is
given in Table 38 and Appendix D, page 16l. Since a number of

tests are administered to aide in the inmates' educational
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placement, one question attempted to determine whether their
student's testing results/scores were available to them; 78%
indicated that results were readily available to the teachers

(Table 39).

TABLE 38

TESTS ADMINISTERED TO INMATES ENTERING OKLAHOMA'S
CORRECTIONAL SYSTEM AT LARC

Teacher Responses

MMM (N=32) CTC (N=16)
Tests Administered N % N %
Stanford Achievement Test 3 9 1 6
California Achievement Test 14 44 0 0
Tests of Adult Basic Education 10 31 1 6
Wechsler Intelligence Test 3 9 0 0
Stanford Binet Intelligence
Test 6 19 0 0
Minnesota Multiphasic
Personality Inventory 6 19 1 6
I am not aware of what tests
are administered 11 34 7 44
Others 3 9 4 25
No Answer 0 0 5 32
TABLE 39

INMATE TEST RESULTS/SCORES READILY AVAILABLE FROM LARC

Teacher Responses

Test Results Readily MMM (N=32) CTC (N=16)
Available N % N %

Yes 25 78 6 38
No 5 16 3 19
No Answer 2 6 7 44
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The teachers were asked to specify additional tests admini-
stered by their institution which are of assistance to them in
their classrooms. Appendix D, page 161, lists their answers; the
California Achievement Test (CAT) and the Tests of Adult Basic
Education (TABE) were most frequently cited by the teachers.

Achievement tests are the leading criteria (ABE, 85%; GED,
77%) used for the placement of inmates in the education programs,
while a small number of teachers reported using intelligence tests
for placement (ABE, 8%; GED, 19%). Table 40 provides a listing
of criteria used for placement. See Appendix D, pages 167 and 169
for teachers' cut-off points when a student's grade level is used

for placement.

TABLE 40

EDUCATIONAL PLACEMENT OF INMATES

Teacher Response

MMM (N=26) CTC (N=11)
ABE GED ABE GED
Placement Criteria N % N % N N %
Achievement Tests 22 85 20 77 1 3 27
Intelligence Tests 2 8 5 19 0 0 0 0
Grade Level 10 39 14 54 7 64 6 55
Interviews 14 54 14 54 6 55 5 46
No Answer 0 0 0 0 0 0 1 9

Inmates' educational progress is monitored and evaluated
by various techniques. Of the responding teachers, over 90%
reported they use pre-tests and post-tests to monitor and evalu-

ate inmates' educational progress. Other techniques used in
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relation to monitoring and evaluating inmates programs are

cited in Table 4l.

TABLE 41
MONITORING AND EVALUATING INMATE PROGRESS

Teacher Responses

MMM (N=26) CTC (N=1l)
ABE GED ABE GED
Technique N % N % N % N %
Use of Pre and Post Test 25 96 24 92 7 64 9 82
Staff Meetings & 23 8 31 ] b 0 0
Written Reports from
Teachers 11 42 13 50 0 0 0 0
Interviews with Educa-
tional Counselor 7 27 7 27 2 18 2 18
Other 1 4 2 8 1
No Answer 0 0 0 0 1

A majority of the teachers use conference (ABE, 77%; GED,
69%) and written evaluations (ABE, 50%; GED, 58%) to inform in-
mates of their educational progress. However, grades are used
by 27% of the ABE teachers and 35% of the GED teachers. See

Table 42 for a complete listing.

TABLE 42

PROCEDURE USED TQO INFORM INMATES OF EDUCATIONAL PROGRESS

Teacher Responses

MMM (N=26) CTC (N=11)
ABE GED ABE GED
System N % N % N % N %
Grades 7 27 9 35 2 18 3 27
Conferences 20 77 18 69 6 55 5 46
Written Evaluation 13 50 15 58 1l 9 2 18
Other 5 19 4 15 2 18 3 27
No Answer 0 0 0 ] 3 27 2 18
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Financial Resources

The issue of finances was explored in the questionnaire.
When asked what percent of the total institution's budget is
given to education, 54% of the teachers did not answer. More-
over, 44% of the teachers did not answer when the question was
asked concerning their annual budget for educational programs
(Appendix D, pages 166 and 167). They were then asked whether
this amount of money was generous, adequate, or inadequate.
Eighty-four percent of the teachers answered the question, of
whom 56% considered the amount inadequate. See Table 43 for
the complete listing of the numbers and percentages of teachers
responding. Seventy-three percent of the teachers indicated
that lack of adequate funding was a problem that affected

their ability to meet the inmates' learning needs (Table 4).

TABLE 43
BUDGET
Teacher Responses
MMM (N=32) CTC (N=16)
Rating N % N %
Generous 0 0 0 0
Adequate 7 22 0 0
Inadequate 18 56 2 13
Between Adequate and

Inadequate 2 6 0 0

No Answer 5 16 14 88
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A majority (ABE, 58%; GED, 65%) of the teachers reported
their funding source required that a program evaluation be done
once a year, while some (19%, ABE; 12%, GED) indicated no pro-
gram evaluation was required. A complete listing of require-~

ments is summarized in Table 44.

TABLE 44

FREQUENCY OF PROGRAM EVALUATION REQUIRED BY
FUNDING SOURCE

Teacher Responses

MMM (N=26) CTC (N=11)
ABE GED ABE GED
Frequency - N % N % N 3 N 3
Once a Year 15 58 17 65 2 18 2 18
Twice a Year 2 2 8 0 0 0
More Than Twice a Year 0 1 0 0 0
Not a Requirement 5 19 3 12 7 64 2 18
Other 1 4 3 12 0 0 0 0
No Answer 3 12 0 0 2 18 7 64

External Resources (Human, Physical, and Financial)

Questions were asked generally about community resources
which are not specified in terms of human, physical, or financial
resources. A low nine percent of the teachers indicated they
regularly use external resources in their education programs,
while 56% stated they use external resources occasionally, and
34% claimed they never use external resources (Table 45). Al-
most a mirroringAeffect took place when the guestion was asked
concerning the extent teachers felt their education programs

were limited in scope by lack of contact with community resources.
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TABLE 45

USE OF EXTERNAL RESOURCES IN EDUCATION PROGRAMS

Teacher Responses

_ - MMM (N=32) CTC (N=16)

Frequency of Use N % N %

Regular 3 9 0 0

Occasional 18 56 8 50

Never 11 34 2 13

No Answer Q 0 6 38
TABLE 46

EXTENT EDUCATION PROGRAMS LIMITED IN SCOPE BY LACK OF
CONTACT WITH COMMUNITY RESOURCES

Teacher Responses

MMM (N=32) CTC (N=16)

Degree of Limitation N % N %
Not Limited 3 9 4 25
Moderately Limited 16 50 4 25
Very Limited 12 38 1 6
No Answer 1 3 7 44

Table 48 includes data concerning the availability of
inmates' educational records by sources outside the education
program. Ninety percent of the teachers indicated that the
inmates' educational records were available to the parole
board. More than 60% stated that the records were available
to those persons working in post release education and voca-
tional training programs. Only 40% of the teachers indicated
that the inmates' educational records were available to post

release employers. It should be noted, however, that 68% of
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the teachers reported that a lack of educational follow~-up
with parole and post release agencies was a problem affecting

their ability to meet inmates' educational needs (Table 4).

TABLE 47

INMATE EDUCATION RECORDS ATTAINABLE BY
- EXTERNAL PERSONNEL

Teacher Responses

MMM (N=32) CTC (N=6)

Records Available To N % N %

Parole Board 27 90 4 67

Post Release Employer 12 40 3 50
Post Release Vocational

Training Program 19 63 3 50
Post Release Education

Program 20 67 4 67

Course Design Information

Methods which teachers use to disseminate information
about the educational opportunities were explored; of the 32
teachers, 59% have a handbook or catalogue which describes
available courses and programs. Among the institutions using
handbooks, 63% distributed them to all inmates, while 32% dis-
tributed them only to those interested in education. A low
percentage (31%) of the ABE teachers and (35%) of the GED tea-
chers have a syllabus for each course that is offered. Infor-
mation regarding the percentage of institutions which reported

having course syllabi is shown in Table 48.
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TABLE 48

SYLLABUS FOR EACH COURSE OFFERING

Teacher Responses

MMM (N=26) CTC (N=11)
ABE GED ABE GED
N % N 3 N ] N %
Yes 8 31 9 35 4 36 4 36
No 15 58 14 54 4 36 4 36
No Answer 3 12 3 12 3 27 3 27

Teachers were asked whether they had a list of specific
objectives and/or competencies for their education programs.
Table 49 reflects the percentages of the teachers who make
these lists available to other teachers (ABE, 95%; GED, 93%),
to students (ABE, 68%; GED, 86%), and to counselors (ABE, 53%;
GED, 29%). The standards used in the design of these competen-
cies and objectives are identified in Table 50. More than half
the teachers indicated their objectives were student and/or con-
tent centered. A low four percent of the ABE teachers and 12%
of the GED teachers reported that their objectives were teacher
centered. |

The information relating to the way in which teachers
evaluate course effectiveness is outlined in Table 51. Regard-
ing methods employed to determine whether program objectives have
been met, Standardized Tests (ABE, 81%; GED, 65%) were used most
frequently by teachers. The teachers were asked whether the in-
formation gained about the inmates through their participation

in education programs has appropriate influence with respect to
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TABLE 49

SPECIFIC COMPETENCIES AND/OR OBJECTIVES FOR
EDUCATIONAL PROGRAMS

“Teacher Responses

MMM (N=26) CTC (N=11)

ABE GED ABE GED

Teachers Having A List N % N % N % N 3
Yes 19 73 14 54 2 18 4 36
No 6 23 9 35 9 82 3 27
No Answer 1 4 3 12 0 0 4 36

MMM CTC

ABE GED ABE GED
If Yes, the list is (N=19) (N=14) (N=2) (N=4) -
made available to: N % N % N % N %
Teachers 18 95 13 93 2 100 4 100
Students 13 68 12 86 1 50 3 75
Counselors 10 53 29 0 0 2 50
Others 2 11 29 0 0 1 25

TABLE 50

STANDARDS USED IN THE DESIGN OF OBJECTIVES
AND/OR COMPETENCIES

Teacher Responses

MMM (N=26) CTC (N=11)
ABE GED ABE GED
N N % N % N %
Teacher-Centered 1l 4 3 12 2 18 1 9
Content-Centered 14 54 11 42 2 18 3 27
Student-Centered 15 58 13 50 3 27 3 27
No Answer 7 27 9 35 7 64 6 55
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the inmates' total institutional profile and record of adjust-
ment. The teachers' opinion on the subject was almost an even

split: 53%, yes; and 47%, no.

TABLE 51

SYSTEM TO EVALUATE THE ACCOMPLISHMENT OF EDUCATION
OBJECTIVES AND COMPETENCIES

Teacher Responses
MMM (N=26) CTC (N=11)
ABE GED ABE GED
Evaluation System N % N % N % N %

Standardized Tests 21 81 17 65 1 9 2 18
Criteria-Based Test
(Teacher Made) 8 31 7 27 2 18 2 18
Observation 9 35 9 35 4 36 5 46
Work Sample 8 31 7 27 2 18 1
Other 2 8 2 8 1 9 1
No Answer 3 12 5 19 5 46 5 46

Community Treatment Center Findings

The State of Oklahoma has nine community treatment centers,
of which, at the time the survey was conducted, January 1981,
four (Kate Bernard, Lawton, McAlester, and Tulsa) did not have an
ABE or a GED program. Of the sixteen ABE/GED teachers serving
the community treatment centers, seven were at the Enid Community
Treatment Center, and five were at Horrace Mann Community Treat-~
ment Center.

In reading the findings of the community treatment centers,
the reader will not be referred to all the tables; however, all
tables do reflect the statistics for both the community treatment

centers and the maximum, medium, and minimum security institutions.
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Inmate Educational Interest and Placement

The teachers expressed concern that low student motiva-
tion is a problem at the community treatment centers (Table
4). However, concerning inmate educational interest and place-
ment, only one teacher reported that inmates are given educa-
tional counseling prior to their placement in an educational
program (Table 6). One teacher indicated that a formal staff-
ing is held for the proper educational placement of the inmate
at the end of an inmate's program (Table 5). Although teachers
are concerned about low student motivation, there is no indi-~-
cation that the teachers or the Department of Corrections are
working to enhance the inmates' interest in the educational
program at the community treatment centers. Concerning com-
pulsory education, one teacher reported that participation in
an ABE program was required, and three teachers stated that the

GED program was compulsory (Table 10).

Human Resources

One finding of primary concern is the fact that the ques-
tionnaire showed that only three of the sixteen teachers have
been teaching ABE or GED classes at the community treatment
centers for more than two years (Table 14). All but one of the
ABE/GED teachers are part~-time teachers at the community treat-
ment centers.

The teachers are well educated, with 56% having a master's
degree (Table 15). However, they seem to know very little about

any aspect of the inmates and their needs, the community treat-
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ment centers, and the Department of Corrections. To add to
this problem, none of the teachers at the community treatment
centers are involved in training by the Department of Correc-
tions (Table 20).

Teaching methods, educational materials, community re-
sources, use of counseling and supportive services, and the
student evaluation process headed the teachers' list for needed
information and/or training (Table 23, Appendix D, page 161).
Low student motivation was considered to be a serious problem
by the teachers (Table 4). Only two of the teachers at the
community treatment centers reported that they are evaluated,
and evaluation is done only once a year (Table 24). Concerning
conflicts or problems created by educational release time for
the inmates, 94% of the teachers either indicated that it did
not apply to their situation or did not answer the question
(Table 29).

All the teachers at the community treatment centers who
responded to the question concerning the general attitude of
security, treatment, and administrative staff toward the edu-
cational programs indicated that these staff members were moder-
ately to extremely supportive. However, it should be noted that

44% of the teachers did not answer this question (Table 27).

Physical Resources

A majority of the teachers in the community treatment cen-
ters stated that the classrooms and furnishings were modern and

of high quality. A majority also stated that the availability
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of equipment such as charts, graphs, globes, maps, educational
films and filmstrips, and audiovisual equipment are definitely
insufficient and reported the quality to be poor and inadequate
to meet needs (Tables 33 and 34).

Only two teachers rated their library to be excellent, and
only three instructors indicated that they have arrangements for
interlibrary loans with public or private libraries in operation
at the time of the survey (Table 36). Half the teachers rated
their library space adequate, but only three rated the library
availability in terms of time to be adequate (Table 37).

The teachers seem to have very little knowledge concern-
ing the tests that are administered to inmates by the Department
of Corrections at LARC (Table 38). Six teachers reported that
the inmates' test results from LARC were readily available to
them (Table 39). Educational placement of the inmates in the
community treatment centers is done almost exclusively by grade
level and personal interviews with inmates in both the ABE and
GED programs (Table 40).

Monitoring and evaluating inmate progress are done almost
exclusively by the use of pre-tests and post-tests and by inter-
views with educational counselors (Table 41). A high majority
of the inmates are informed of their educational progress by

grades and conferences (Table 42).

Financial Resources

Eighty-eight percent of the teachers did not answer when

guestioned about the budget. However, the 12% that did respond,
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stated that the budget was inadequate (Table 43). When ques-
tioned about the frequency of a program evaluation required by
the funding source, two teachers stated that an evaluation was
done once a year; the other teachers reported that an evalua-

tion was not required, or they did not answer at all (Table 44).

External Resources

None of the teachers use external (human, physical or
financial) resources on a regular basis, although half the tea-
chers did state they use external resources occasionally (Table
45). One teacher felt very limited, and four felt moderately
limited, when questioned concerning the extent their education
programs were limited in scope by lack of contact with community

resources (Table 46).

Course Design Information

Concerning the matter of course syllabi, four teachers
reported they have a syllabus for each course (Table 48). Two
ABE and four GED teachers stated they have a list of specific
objectives and/or competencies for the education program (Table

49) .



CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summarz

This study, which was conducted to identify staff develop-
ment and inservice training needs of instructors of Adult Basic
Education and General Education Development programs in the
Oklahoma Penal System, attempted to answer two questions. First,
is there a need for additional staff development and inservice
training for those involved in the instruction of ABE and GED
classes within the Department of Corrections? The results of
the study clearly indicated a need for additional staff develop-
ment and inservice training. Second, what are the staff develop-
ment and inservice training needs of those instructors? The
study determined and has delineated those staff development and
inservice training needs.

The study was limited to the Oklahoma Penal System, those
teachers employed by the Department of Corrections, and those
teachers presently teaching in the Adult Basic Education and/or
General Education Development programs. The population of this
study included all 48 ABE/GED teachers employed by the Oklahoma
Department of Corrections assigned to teach in the Adult Basic
Education (ABE) and/or General Education Development (GED) pro-
grams. Fourteen of the 19 state correctional institutions pro-
vided ABE/GED programs for the inmates. The 14 correctional

78
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institutions were grouped into two classifications: group one
included nine maximum, medium, and minimum security institutions
with 32 ABE/GED teachers; and group two, five community treat-
ment centers with 16 ABE/GED teachers.

A questionnaire to identify the staff development needs
and inservice training needs of the Oklahoma Department of
Corrections ABE and GED instructors was developed as a conse-
quence of reviewing the literature related to a general assess-
ment of adult education, and specifically, to the assessment of
teacher training needs for the instructors of institutionalized
adults.

The data collection consisted of two parts: the first
phase was comprised of site visitations as a pre-survey measure
to explain to Department of Corrections officials, parﬁicularly
the educational directors, the purpose of the survey and its
general contents, and to coordinate the administration of the
instrument. The second phase of data acquisition consisted of
site visitations to each participating correctional institution
to conduct the survey with the ABE/GED teachers. 1In all, 48
questionnaires were returned, representing a 100 percent re-
sponse.

The data obtained from the 48 questionnaires were audited;
and the responses, tabulated. The questions'were arranged in
eight categories to make possible the appropriate analysis of
the collected data. The eight categories are general institu-
tional information, inmate educational interest, inmate educa-

tional placement, human resources, physical resources, financial
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resources, external resources, and course design information.
The study resulted in a current and comprehensive assess-
ment of the staff development needs and teacher training needs
of instructors of Adult Basic Education and General Education

Development programs of institutionalized adults in the Oklahoma

Department of Corrections.

Conclusions and Recommendations

For the purpose of presenting conclusions and making recom-
mendations, the correctional institutions were grouped into two
classifications. Group one included nine maximum, medium, and
minimum security institutions with 32 ABE/GED teachers. Group
two included five community treatment centers with 16 ABE/GED
teachers. However, unless specially noted, all conclusions and
recommendations are made for the maximum, medium, and minimum
security institutions and the community treatment centers. The
maximum, medium, and minimum security institutions will be de-
noted (MMM). The community treatment centers will be denoted
(CcTC) .

The format for the conclusions and recommendations will
be to present the conclusions first, with the recommendations

immediately following.

General Institution Information

Conclusion:
Teachers do not have a full understanding of the total

purpose of the institution in which they teach or the Department
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of Corrections in general. Teachers at the same institution
gave a wide range df answers when considering such factors as
the length of time inmates spend in the institution in which
they are teaching or the unique or specialized purpose of their
particular institution. A clear conception of these factors is
needed by the teachers to help insure better educational plan-
ning to make possible strongef inmate interest and placement in
educational programs, class design, and the improved use of
human, physical, and financial resources. A clear conception
of these factors would»also help insure more effective institu-

tionwide staff relationships.

Recommendation:

An orientation detailing all aspects of the institution
is recommended for educational personnel at all institutions.
More specifically, it is recommended that an orientation for
teachers be conducted detailing the following:

1. the overall purpose of the Department of Corrections.

2. the overall purpose of each particular correctional
institution.

3. educations role in the Department of Corrections.

4., educations role in each correctional institution.

5. the teachers role in the Department of Corrections.

6. the teachers role in the education program in each

correctional institution.
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Conclusion:

The Oklahoma State Reformatory (Granite) is currently
the only institution with an accredited Kindergarten through
Twelfth grade program. Each institution presently has its own
plan of education, a fact which apparently means that there is
no consistency in the Oklahoma Department of Corrections educa-
tion plan. This lack of consistency would seem to be a deter-
rent to the inmates' interest in education. The present situ-
ation, then, does not encourage positive motivation factors,

but adds negative deterrents to the education of inmates.

Recommendation:

It is recommended that: (1) the Oklahoma State Department
of Corrections be established as a Kindergarten through Twelfth
grade school district; (2) each correctional institution would
provide a K-12 and/or provide a General Education Development
program in place of grades nine through twelve; and (3) each
correctional institution would be part of the school district.
There would be a standard program with a uniform set of educa-
tional materials used by each correctional institution. This
would allow the inmates to continue their educational program
without interruption when transferred from one correctional

institution to another.

Inmate Interest in Educational Programs

Conclusion:
There is evidence to suggest that low student motivation

and lack of incentives for inmate participation in education
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programs are problems. The teachers must realize that frequently
when inmates enroll in an educational program they are undertak-

ing a project at which the inmates have formerly been unsuccess-

ful.

Recommendation:

Staff training is needed to insure that teachers under-
stand the basics in general motivational principles and general
adult education principles. Once this training is completed,
further training is recommended for the staff in motivational
techniques dealing with the specific needs of inmates.

It is recommended that the Department of Corrections pro-
vide incentives for inmates participating in an educational pro-
gram. For example, the successful completion of an academic
program or successful progression in an educational program
would be counted as good time. This good time would provide the
inmate a reduced time in incarceration.

It was found in some Oklahoma correctional institutions
that inmates enrolled in education programs still had to main-
tain their regular full time jobs. Such procedures act as a
deterrent to education involvement. It is recommended that an
inmate successfully involved in education classes receive a

reduction in their regular job hours.

Conclusion:
The inmates' incentive could be effected by the fact that

the monetary rewards for taking part in educational programs are
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generally lower than for other enterprises immates could select,

such as working in prison industries.

Recommendation:

It is recommended that a monetary plan be developed which
would enable inmates who are gainfully employed and receiving
monetary remuneration for their work to also be monetarily re-
warded for successfully completing educational programs. For
example, instead of an inmate working eight hours a day at a
particular job, the inmate would work four hours a day and at-
tend school four hours a day. The inmate would be monetarily
rewarded for the work done on their job and for successfully

completing their education program.

Conclusion:
The teachers placed considerable importance on parole
board recommendations as an incentive for inmate participation

in educational programs.

Recommendation:

Upon incarceration at LARC, each inmate is given a battery
of tests. Once that battery of tests is given and other diag-
nosis made, the inmates are then assigned to a particular cor-
rectional institution in the state. Upon arrival at that insti-
tution, the inmates are given other tests. The researcher recom-
mends that the state make a ruling that after those tests have
been interpreted, if an inmate is judged capable of attaining
the GED, that inmate would not be eligible for parole until he/

she had completed the GED program.
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It is important to note, "only if the inmate is judged
capable of completing the GED program", then it would be a
requirement for parole. This would provide an excellent in-

centive for inmates to take part in education programs.

Conclusion:

There is a need for high quality and exhaustive educa-
tional diagnosis (tests, staffings, etc.), academic counseling,
and educational follow-up with parole and post-~release agencies

for every inmate.

Recommendation:

Considering this need of the students, the teachers must
be provided internal information concerning educational diag-
nosis, be provided training in academic counseling, and have
the tools for effectively utilizing external human, physical,
and financial resources. The researcher is not suggesting that
teachers get into any kind of counseling other than academic
counseling. However, it is suggested that the teachers receive

more information in terms of academic counseling.

Inmate Placement in Educational Programs

Conclusion:

A number of methods are used for inmate placement in edu-~
cational programs. Educational programs in some institutions
are compulsory. In other institutions, however, information is
collected from a variety of sources before placement decisions

are made.
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Recommendation:

It was found through the survey instrument that teachers
needed orientation and training specifically related to inmate
placement in education programs. It was also evident through
the survey instrument that teachers needed to have greater
access to test records, especially those tests which are admini-
stered at LARC. Therefore, the following two specific recommen-
dations are made:

1. teachers be given orientation and training in the use
of tests and records that are available to them, both
inhouse and from LARC. 1Included in that inservice
training would be the interpretation of test scores
and the overall test battery.

2. teachers would be given inservice training which would
help them to better understand their relationship with
other institutional staff members involved with the

placement of inmates within the educational program.

Conclusion (CTC's Only):

Inmates in the Oklahoma Community Treatment Centers are
generally there for the last three to six months of their in-
carceration. In light of this fact, perhaps the best process
for dealing with the inmates at this stage of their incarcera-
tion is to involve them in the local adult education program.
This step would provide the inmates opportunities to become

involved in important socialization processes.
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Recommendation (CTC's Only):

At the time the research was conducted, it was found that
only five of the nine Community Treatment Centers had ABE or
GED programs in operation. It is the recommendation of the
researcher that all Community Treatment Centers have some type
of educational programming in operation. Even though inmates
may only be housed at the CTC's for a few months, it is highly
recommended that all be involved in some type of active educa-
tional programming., Especially those who do not have a high
school diploma or a GED certificate.

It is recommended, whenever possible, that inmates be
provided the opportunity to further their education by taking
part in local adult education programs. If it is not possible
to provide an ABE or GED program at a specific CTC, every at-
tempt possible should be made to have such a program offered

through a local adult education program.

Conclusion:

It was found that computer terminals and/or talk back
television terminals existed in almost every institution in
the Department of Corrections. However, there was a real lack
of use of the computer terminals and talk back television ter-
minals. The potential for the use of such equipment is great

and needs to be developed more fully.

Recommendation:
It is recommended that talk back television terminals be

placed in

D

very institution within the Department of Corrections,

including all CTC's.
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It is also recommended that inmates, especially those at
CTC's and minimum security institutions be given the opportunity
to participate in educational programs af flexible times. Ex-
ample, if an inmate is in a CTC and is working a morning/after-
nbon job, then educational programs through talk back television
would be made available during evening hours; likewise, if an
inmate is working an afternoon/evening job, then the talk back
television program would be made available during morning hours.
This would eliminate the dependency upon é local school district
offering an ABE/GED program which may be very limited in terms
of evening hours only or available only one or two evenings a
week. This would also eliminate bringing instructors to the
institution for course offerings.

It is recommended that computer terminals within the in-
stitutions be used for programmed educational use. Tapes could
be made which would provide for a local storage of GED program-
ming. The tapes could then be used by inmates at any time,
rather than to wait for a live instructor to teach classes with-
in the institution. Canned educational programs could be uti-

lized which would enable self directed learning by inmates.

Conclusion (CTC's Only):

It is imperative that the local adult education teachers
that have inmates in their classes have an understanding of the
Oklahoma Department of Corrections, local community treatment
center, and inmates. Teachers need to know the Department of
Corrections' philosophy, mission, goals, objectives, policies,

procedures, rules, and regulations concerning the inmates. It
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is necessary for the teachers to have this information if they

are to do the best job possible with the inmates.

Recommendation (CTC's Only):

It is recommended that the local adult education teachers

used by the Department of Corrections have an orientation and

continuing inservice training detailing the specific aspects of

working with inmates, the local community treatment center, and

the Oklahoma Department of Corrections generally.

Human Resources

Educational Staff

Conclusion:

It was found through the results of the survey that 63
percent of the instructors in the Department of Corrections
educational program have been employed less than three years.
Which indicates a need for continual inservice training and

staff development programs.

Recommendation:
It is recommended that the Coordinator of Educational
Programs for the Department of Corrections work with an insti-

tution of higher education to develop advanced degrees and/or

formalized training programs for teachers within the Department

of Corrections. It is recommended that a Master's Degree pro-

gram within the adult education curriculum with emphasis in

other areas be developed, which would be presented through talk

back television. These formalized programs would be given to
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all institutions, so, the teachers could utilize these courses
as their schedules allow. It has been identified that many of
the teachers who are teaching in the Department of Corrections
educational programs have had very little experience working
with adults. Therefore, it is important to provide them train-

ing in working with adults.

Conclusion:

The data collected coﬁcerning training indicated that
there is confusion about the training offered by the Department
of Corrections. The teachers, employed by the Oklahoma Depart-
ment of Corrections, are well qualified to teach. However, the
staffs at most institutions have not stabilized, as indicated
by the low number of years teachers have been at their respec-
tive institutions. Thus, a real need exists for specialized
training to prepare them with the special skills needed to work
with an adult student population and specifically with an adult
student that is incarcerated and in general, educationally dis-

advantaged.

Recommendation:

The Department of Corrections needs to establish a clear
training philosophy. The mission, goals, objectives, policies,
and procedures need to be identified and established. Special
consideration should be given to the resources needed (human,
physical, and financial), leadership, and an effective evalua-

tion process.
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The data provided and needs identified in this study
should be utilized as a starting point for establishing a

-master plan of action.

Other Institutional Personnel

Conclusion (MMM Only):

There was evidence that conflict between educational and
noneducational personnel within the correctional institutions
exists. Problems with security were the highest in number,
followed by problems with administrative staff. Problems are
evident in such areas as inmates' release time for educational
programs and the priorities placed on resources provided for

education programs.

Conclusion (CTC's Only):

There was no evidence that conflict between the educa-
tional and noneducational personnel in the community treatment
centers existed. However, there was a need for better communi-
cation and coordination between the educational and noneduca-

tional personnel.

Recommendation:

Effective communication methods in dealing with the var-
ious factions of the correctional institutions need attention.
Increasing communication among education, security, and admini-
strative personnel definitely needs to be stressed. Institution

procedures that heighten communication between all institutional
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staff and institutional educators is recommended. This communi-
cation should be set up formally, but should have sufficient
flexibility to allow for the specific professional responsibi-
lities of each area involved. The effort must be a carefully

integrated process.

Conclusion:

A high number of teachers indicated their institutions
do not offer educational programs to their staff. Educational
programs offered to inmates were marked by a lack of enthusiasm
on the part of the noneducational staff for thé efforts of the
teachers. This negative attitude could have a damaging effect

on the educational efforts.

Recommendation:

The same educational opportunities available to inmates
need to be made available to all institutional personnel within
the Department of Corrections. Such an effort might help to
ease some of the resentment of other institutional staff toward

educational programs for inmates.

Physical Resources

Facilities in General

Conclusion:
The State Department of Corrections needs to recognize
that, since only certain correctional institutions have adequate

educational space, proper educational facilities must be made
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available to the teachers if any advancement of the general

education level within the prison system is to take place.

Recommendation:
Bring all educational facilities up to American Correc-

tional Association standards.
Library

Conclusion:

A majority of the teachers indicated that inadequate lib-
rary facilities are a problem effecting their ability to meet
inmates' educational needs. However, a large number of the
teachers are not utilizing inter-library loans from either pub-
lic or private libraries. None of the teachers gave their lib-
raries an excellent rating; therefore, all libraries could, and

should, be improved.

Recommendation:

It is recommended that every library in the correctional
system have linkage to external public and private libraries.
These additional resources should be utilized to the maximum
until all the libraries in the correctional system receive an

excellent rating.

Educational Materials and Equipment

Conclusion:
The lack of educational materials and equipment seems to

be a leading problem of the teachers. There is a widely reported
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lack of educational materials and equipment in the institutions.
However, the teachers do not seem to know of materials which are
available or the process to obtain the needed resources which are
appropriate and effective for the adult inmate population. There-
fore, antiquated materials and equipment which arenot conducive
to effective education is used in much of the instruction. The
frequent reiteration of the need for more and better educational
materials and equipment by teachers, in both the questionnaire
responses and the site visits, establishes this need as a funda-

mental problem in the area of physical resources.

Recommendation:

It is recommended that the teachers receive an extensive
introduction to those new educational products on the market
today which are appropriate for incarcerated adult students.

As previously stated, there is a need for educators to have a
working knowledge of their budget, and how to use their budget.
The teachers need to be orientated to the Department of Correc-
tions procedures for obtaining the needed materials. Workshops
should be provided for the teachers to learn effective methods
for developing materials that would be appropriate for the

specific clientele they are educating.

Tests and Records

Conclusion:
The data collected concerning tests and record keeping

indicated there is a great deal of confusion and ambiguity in
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the testing and record keeping system. Although a high percen-
tage of teachers indicated the students' test results are readily
available to them, teachers do not seem to be aware of the tests
that are administered to inmates at LARC. A great deal of em-
phasis is placed on the value of tests that are administered to
the inmates upon entering Oklahoma's Correctional System at LARC.
For that reason; proper knowledge of the tests given at LARC as
well as the proper interpretation and use of the tests by the

teachers is imperative.

Recommendation:

In light of the time, money, and effort spent on the tests
given to inmates, it is recommended that an exhaustive orienta-
tion and inservice training program be given to every teacher in
the correction system concerning:

1. the tests administered at LARC;

2. the time when tests are administered;

3. the purpose of particular tests administered;

4, the proper interpretation and utilization of the

scores on administered tests.

Measurements need to be taken to insure that inmate tests and
educational records follow inmates immediately from institu-
tion to institution as inmates are transferred throughout the

system.
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Financial Resources

Conclusion:

The lack of answers given on the questionnaire by teachers
concerning financial questions and the wide array of answers
given by teachers that did answer indicates a deficiency in the
communication between institution administrators and the teachers
on the matter of finances. Although there was a lack of knowledge
concerning educational financing, a high number of teachers made

it clear that the funding they had is inadequate.

Recommendation:

It is recommended'that inservice training be provided for
all teachers concerning financial resources. Exhaustive train-
ing is needed in this area concerning such factors as the bud-
get, external funding sources, and program evaluations as they

relate to the budget.

External Resources (Human, Physical, Financial)

Conclusion:

The separation of prisons from the community by architec-
tural design and by geographic location means that those community
resources that are normally available to education systems are
seldom used by most teachers in the correctional setting. A
study of the data shows that there is a clear need for further
development of the use of external resources in correctional
education. The limited avenue to external resources is an issue

related to correctional educational programs.
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Recommendation:

The identification and analysis of the use of community
resources (human, physical, and financial) for correctional
education programs is recommended, to be followed by an orien-
tation and inservice training in the use of external resources.
Given the intrinsic confines of the correctional setting, a
process needs to be established to indicate the most efficient
methods of identifying, linking, and ﬁtilizing these external

resources.

Class Design Information

Conclusion:

The information acquired generally shows that there is a
need for specificity in designing courses. Aspects of this
topic incorporate course competencies, objectives, syllabi, and
the evaluation of course effectiveness. A substantial portion
of teachers surveyed indicated they do not have specific lists
of competencies and/or objectives; and only about one-third of

the teachers reported that they have course syllabi.

Recommendation:

There is a need for on-going evaluation of the course
competencies, objectives, and syllabi within the ABE and GED
program areas, so as to insure that the needed specifics of
each area are not only explicitly interpreted but also given

proper attention in the planning of courses.
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Summarx

The researcher was encouraged by the amount of information
generated by this study. In reality, so much information‘was
gathered that it was found to be virtually impossible to draw
all conclusions and make all the recommendations that could be
made. The researcher recommends to any reader studying this
report, that they carefully look at the findings section of
this study and analyze the responses given by the participants
in the survey. Carefully analyze the questions asked and the
information presented by the tables, and draw conclusions and
make recommendations for themselves. A statement of caution
to anyone reading this report, is not to allow yourself to read
only the conclusions and recommendations section and feel that
this is all the information that can be drawn from this study.
Again, this study was highly successful in the amount of infor-
mation that was gathered and produced a wealth of information
from which much planning can be done over the next several years.

The reader should also keep in mind that after going
through the findings section and conclusions and recommendations
section, that the researcher attempted to maintain a division
between the maximum, medium, and minimum security institutions
on one side and the community treatment centers on the other.

In the attempt to maintain that division, it was quickly iden-
tified that even though some conclusions and recommendations
could be geared specifically toward one of those two divisions,

most of the information found tended to be blanket statements
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pertaining to the entire system. For example, it was important
for the researcher to point out the need for a system-wide K-12
educational program. It was important that the researcher point
out that there is a need for greater utilization of computer
terminals and talk back television, not only for inmates, but
for the educational inservice training and development of the
educational staff. The researcher quickly identified that not
only was there under utilization of this expensive equipment
by inmates, but virtually no usage of this equipment by the
educational staff and institutional staff in general.

Another important finding which is system wide, is the
fact that there needs to be greater standardization of materials
used in the education programs. The researcher, through visita-
tion at the various institutions, observed that there is a great
disparity in the types of materials used. In many institutions
materials were not even available for basic subjects, such as
reading and mathematics. Along with recommendations which were
made for the correctional system in general, several recommenda-
tions were made which pertained only to the maximum, medium, and
minimum security institutions and community treatment centers.

In summarizing this study, three statements should be left
with the reader:

1. This study represents 100 percent input from all educa-
tional staff members within the Department of Corrections.

2. This study was the first study of its kind in the State
of Oklahoma which specifically dealt with the educational

program. It was not meant to be a complete study in and
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of itself, rather it was meant to specifically deal
with the educational training needs of the ABE and
GED teachers only. Some statements were made which
were general in nature, however, please keep in mind
that the researcher desired to deal specifically with
training needs of ‘the educators only.

3. The findings, conclusions, and recommendations of this
study go beyond the scope and liminations of the Okla-
homa Department of Corrections. The results of this
study should be made available to the Oklahoma Legis-
lature, the State of Oklahoma Adult Basic Education
Section, and to various federal, state, and private

agencies for additional funding and support.

Recommendations for Further Research

The suggestions for further research are:

1. Conduct a study concerning the attitudes of noneduca-
tional personnel toward the educators and the educational pro-
grams in the Oklahoma correctional system.

2, Conduct a study concerning the attitudes of inmates to-
ward the educators and the educational programs in the Oklahoma
correctional system.

3. Conduct a study to assess the quality of instruction in
the Oklahoma Penal System.

4, Conduct a study to determine if there are special cur-
ricular needs for teachers who plan to enter correctional edu-

cation and to assess the need for a correctional education
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curriculum at an Oklahoma college or university.

5. Conduct a study in the juvenile section of the Depart-
ment of Corrections to assess the teacher training needs in
that setting.

6. Design and implement a longitudinal study of ABE/GED
teachers in state correctional institutions in order to evaluate
teacher longevity and their attitudes and effectiveness concern-

ing inmates, noneducational staff, and use of resources.
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SURVEY QUESTIONNAIRE

Section I

General Information

Respondent's MName:

Teaching Responsibility:

(subject area)
ABE
GED
Both

Institution Name:

Security Level of Institution:

Maximum
Medium
Minimum
CTC
Number of Inmates Incarcerated:

|

Institution Houses: Males
Females
Both

Average age of inmate population is years of age.
(your best guess)

What is the average length of time served in this institu-
tion?
(your best guess)

Does this institution serve any unique or specialized
purpose? (You may check more than one.)

Diagnostic Center Strict Custody
Pre-Release Center Behavior/Emotional
Young Offenders Problems

Other (please specify)

Approximately how many volumes do you have in your insti-
tutional library?

Are all these volumes available to inmate students?
Yes No
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Is this availability in terms of
the needs and goals of your educ
Yes No

Is this availability in terms of time adequate to meet
the needs and goals of your educational projects?

pace adequate to meet
na

s
tional procjects?

Yes = No

Do you have arrangements for interlibrary loans with
public/private libraries?

Yes No

How would vou rate the library facilities in your institu-

Excellent Adequate Poor
How would you rate the availability of study space pro-
vided for out-of-class work?

Available
Available on a Limited Basis
Not Available

How would you rate the adequacy of study space provided
for out-of-class work?

Conducive to Studying
Not Conducive to Studying

Do you use external resources (i.e., from the local com-
munity or industries) in your education programs?

Regularly Occasionally Never

To what extent are your education programs limited in
scope by lack of contact with community resources and
experiences?

Not Limited Moderately Limited
Very Limited

What is the general attitude of other institutional per-
sonnel towards the educational programs?

Security " Treatment
Extremely Supportive ‘ Extremely Supportive

Moderately Supportive
Not Supportive
Hostile

Moderately Supportive
Not Supportive
Hostile

Administration
Extremely Supportive
Moderately Supportive
Not Supportive
Hostile
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Does a record of an inmate's educational progress go into
a cumulative file?

Yes No

If yes, is the file available to the following, if re-
quested? (You may check more than one.)

Parole Board Post-Release Vocational

Post-Release Employers Training Programs

Post-Release Education .
Programs

In your opinion, does the information gained about the
inmate through his/her participation in educational pro-
grams have appropriate influence with respect to the
inmate's total institutional profile and record of adjust-
ment?

Yes No

If an inmate who is referred for educational placement
cannot be adequately placed in existing program offerings
(e.g., because of extremely low level of achievement and/
or serious learning disability), are there alternative
placements or services available?

Yes No
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Section II

Personal Information

How many years have you been teaching GED or ABE classes
at the institution where you are presently located?

Less than 1 year 5 - 6 years

l - 2 years 6 - 7 years

2 - 3 years 7 - 8 years

3 - 4 years more than 8 years

4 - 5 years

How many years have you been teaching GED and ABE classes?
Years

(2) Are you employed by the Department of Corrections as a
GED or ABE instructor?

Full-Time Part-Time
(b) If part-time, what are your other responsibilities?

What is your present level of educational achievement?

12th Grade Bachelor Degree +
12th Grade + Masters Degree

Vocational-Technical Masters Degree +
Training Doctorate

1-2 Years of College Other (please specify)

Associate of Arts Degree

Bachelor Degree

What were/are your areas of specialization? Please indicate
all appropriate areas:

What state certification do you presently hold?

Elementary Education

Adult Basic Education
Secondary Education General
Specific Subject Area
Guidance

Specialist Certification
Special Education

Learning Disabilities
Educative Mentally Retarded
Speech Therapy

Social Restoration

Other (list)
Reading
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Are you presently involved in any training program outside
the Department of Corrections (not sponsored by the Depart-
ment) such as University, College, Vo-Tech, etc.?

Yes No

If Yes, please specify:

2

Are you presently involved in any training programs spon-
sored by the Department of Corrections?

Yes No -

If Yes, please specify:

What Department of Corrections sponsored training programs
have you participated in? (In the past five years.)

Please check any of the following program aspects of which
you would like to have additional training or information:

(a) Writing Educational Goals and Principles

(b) Job Market Assessment

(c) Utilization of Community Resources

(d) Recruitment/Selection Procedures

(e) The Use of Counseling and Supportive Services

(f) Teaching Methods

(g) Pre- and Post-Testing Procedures

(h) Individual Programmed Instruction

(i) Classroom Instruction

(j) The Student Evaluation Process

(k) Teacher Centered Objectives/Competencies

(1) Content Centered Objectives/Competencies

(m) Student Centered Objectives/Competencies

(n) How to Write a Syllabus

(o) Textbooks, Equipment and Education Materials
Designed to Meet Special Needs

(p) Program and Student Evaluation

(g) Others (please specify):

IR
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Section TIII

Program Information

Does the education program at your institution have a hand-
book or catalog describing available courses and programs?

Yes No
If Yes, is this handbook or catalog given to:
.. All Inmates = Only Immates Interested
" No Answer in Education

What tests are administered to inmates upon entering Okla-
homa's Correctional System (LARC)?

Stanford Achievement Test
California Achievement Test

Tests of Adult Basic Education

Wechsler Intelligence Test

Stanford Binet Intelligence Test

Minnesota Multiphasic Personality Inventory

I am not aware of what tests are admlnlstered
Others (please spec1fy)

Are your students' test results/scores readily available to
you?

Yes No

What additional tests are administered by your institution
which is of assistance to you in your classroom situation?
Please specify.

Do you have access to inmate educational records as they
pertain to previous educational levels of attainment such
as completion of 8th grade, GED completion, college entry,
etc.?

Yes No

If No, do you think this information would be beneficial
to you as a GED or ABE instructor?

Yes No

How many inmates are currently participating in your classes?
Inmates

Are instructors permitted to work tutorially with inmates con-
fined to their cells for behavioral or safety reasons?

Yes No
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Which parts of your education program are compulsory?

(You may check more than one.!l
Adult Basic Education (ABE) Specified Grade
GED Program Equivalency
Vocational Education ' Other
None

Is the inmate released from other duties in the institution
to participate in the education program during the course of

Always Sometimes Never
(On Condition)

Has this "released" time created any problems or conflicts
between (you may check more than one):

Administration and Education Staffs
Security and Education Staffs
Treatment and Education Staffs

Work Supervisors and Education Staffs
Does Not Apply

Has any formal administrative policy or process been estab-
lished to resolve such problems?

<

es No Does Not Apply

To what extent do you believe the financial gains from work-
ing in prison industries discourages inmates from attending
education programs?

Very Much
Some

Very Little
Not At All

Have any data been gathered from inmate interviews or ques-
tionnaires to support the above?

Yes No Does Not Apply
If Yes, please specify:

How many of the inmates are given academic and/or vocational
counseling prior to the selection of an educational or voca-
tional training program?

All of Them None of Them
Most of Them
Very Few of Them

Are classes provided in English as a second language?
Yes No ‘

Are education programs available for (you may check more than
one) :
Institutional staff combined in classes with inmates
Separate classes for institutional staff
No classes available for institutional staff
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Are inmates permitted to take books or materials back to
their cells?

Yes No

Are inservice training courses available?
Mandatory Not Available
Optional

How cften are inservice training courses offered?
Weekly Other (please specify)
Monthly
Annually

How often are regular evaluations of educational staff
conducted?

Annually Other (please specify)
Monthly ’ ’

Not Conducted

By whom are evaluations of educational staff conducted?
(You may check more than one.)

External Personnel Other (please specify)
Supervisors

Peers
Inmates

Are inmates employed as support or teaching staff in your
education program?

Yes No

If Yes, check which of the following responsibilities are
given to inmates:

Teacher Aides Monitoring Equipment
Assigned Tutoring Classroom Teaching
Other (please specify) = ‘ o

How would you rate the following factors in the part they
play in determining whether an inmate becomes involved in
educational programs? - {(Circle one for each item.)

Very Moderately Not
Important Important TImportant Important
Recommendations
0of Counselor 4 3 2 1
Test Results 4 3 2 1

Years in School
Prior to Incar-

ceration 4 3 2 1
Inmate Interest 4 3 2 1
Court Recommen~

dations 4 3 2 1
Parole Board

Recommendations 4 3 2 1
Other (please 4 3 2 1

specify):
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Which of the following are directly involved in the decision
to place inmates in educational programs? (You may check

more than one.)

Security Staff . Education Representative
Treatment Staff = Other (please specify)
Inmate Himself

What percent of the total institutional budget is given to
education? %

What is your anual budget for educational programs? (Include
internal and external funding sources.)

Do you consider this amount:
Generous Adeguate Inadeguate

Using the scale to the right of each item, indicate how ser-
iously the following items are problems with respect to your
ability to meet inmates' learning needs.

Not A Serious
Problem Problem
Conflicts with Custody 1 2 3 4 5

Conflicts over Mainten-
ance of Institution
(e.g., Inmates' Jobs) 1 2 3 4 5

Lack of Adequate Liai-
son with Treatment
Staff 1 2 3 4 5

Conflicts with Other
Institutional Programs
for Inmates (Religious,
Recreational, etc.) 1 2

Lack of Qualified Teachers 1 2

Lack of Supplementary Staff
(Educational Counselors,
Psychologists, etc.)

Lack of Educational "Hard-
ware" (Videocassettes,
Tapes, etc.) 1 2 3 4 5

Lack of Educational "Soft-
ware" (Workbooks, Texts,
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etc.) 1l 2 3 4 5
Lack of Inservice Training
for Staff 1l 2 3 4 5

Lack of Instructional Mater-

ial Related to Inmates'

Needs 1l 2 3 4 5
Lack of Adequate Books,

Tools, & Other Educational

Materials 1 2 3 4 5
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Lack of Study Areas Con-
ducive to Good Learning
Inadequate Library Faci-
lities

Low Student Motivation

Lack of Adequate Funding

Lack of Administrative
Support

Lack of Incentives for
Inmate Participation

Lack of Educational Follow-
up with Parole & Post-
Release Agencies

Not A
Problem
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Section IV

Adult Basic Education Programs (ABE)

What specific criteria are used for placement of an inmate
in the ABE program? (You may check more than one.)

Achievement Tests - " Grade Level
" Intelligence Tests ’ Interviews

If grade level is used for placement, please specify your
cut off points:

Which of the following best describes the ABE program?
Piease check only one.

Individualized Programmed Instruction
Classroom Instruction
Both of These

Other (please specify)

How is an inmate's progress in the ABE program monitored
and evaluated? (You may check more than one.)

Use of Pre- and Post-Tests

Staff Meetings

Written Reports from Teachers
Interviews with Educational Counselor
Other (please specify)

How is the inmate made aware of his or her progress? (You
may check more than one.)

Grades Written Evaluations
Conferences Other (please specify)

Upon completion of the ABE program, is a formal staffing
held for each inmate to formulate recommendations for fur-
ther educational or alternative placement within the insti-
tution?

Yes No

If a student is enrolled in the ABE program, which of the
following can he/she participate in simultaneously? (You
may check more than one.)

Vocational Education Social Education
Work Assignment None of These

Do you have a list of specific objectives and/or competen-
cies for the ABE program?

Yes No

If Yes, is this list made available to (you may check more
than one):

Teachers Students Counselors
Other (please specify) :
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Are these objectives/competencies (you may check more than
onej :

Teacher-Centered
Content-Centered
Student-Centered

What method(s) is used to determine whether objectives/
competencies have been met/achieved? (You may check more
than one.)

Standardized Tests ' Work Sample
Criterion-~-Based Tests o Other (please specify)
(Teacher-made)

Observation

Is there a syllabus for each ABE course being offered?
Yes ‘ No

Does the ABE program operate on (you may check more than one):

. A Semester Basis ' An On-Going Basis
Night School Day School

Can a student enter the program:

At any time At the Beginning of a Semester
T Other (please specify) '

How would you rate the availability and quality of the follow-
ing items for the ABE program? (Circle one number under Avail-
ability and one under Quality for each item listed.)

Availability* . Quality**

1l 2 3 Textbooks 1 2 3

1 2 3 Charts, Graphs, Globes & Maps 1 2 3

1 2 3 Educational Films & Filmstrips 1 2 3

1 2 3 Audiovisual Equipment 1 2 3

1 2 3 Classroom Space 1 2 3

1 2 3 . Desks, Chairs, & Other Class- 1 2 3

room Furniture
*Availability **Quality
l1-sufficient to Meet Needs 1-Modern & of High Quality
of All Classes 2-pAdequate, But Needs Im-

2-Available in Limited Quantity provement

3-Definitely Insufficient 3-Poor Quality and Not

Meeting Needs

Do you use materials designed for adult illiterates and low
level readers?

Yes No -

Does your funding source for the ABE program require that a
program evaluation be done?

Once a Year More Than Twice a Year
Twice a Year Not A Reguirement
Other (please specify) '
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Secondary/GED Programs (SE/GED)

What specific criteria are used for placement of an inmate
in the GED or Secondary program? (You may check more than
one.)

Achievement Tests
Intelligence Tests
Grade Level
Interviews

If grade level is used for placement, please specify your
cut off points:

Which of the following best describes the GED or Secondary
program? (Please check only one.)

Individualized Program Instruction
Classroom Instruction

Both of These

Other (please specify)

How is an inmate's progress in the GED or Secondary program
monitored and evaluated? (You may check more than one.)

Use of Pre- and Post-Tests

Staff Meetings

Written Reports from Teachers
Interviews with Educational Counselor
Other (please specify)

How is the inmate made aware of his or her progress? (You
may check more than one.)

Grades Other (please specify)
Conferences ' '
Written Evaluations

Upon completion of the GED or Secondary program, is a formal
staffing held for each inmate to formulate recommendations
for further educational or alternative placement within the
institution?

Yes No
Please provide the following information about the GED test:
GED Test is offered GED Test is not offered
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If the GED Test is offered, please answer the following:

Number of times the GED test is offered per year

Average number of inmates taking the exam per test

Based on the last two years, what percent of those
inmates taking the GED test for the first time are
able to pass? B ’

What are the requirements for taking the GED test? (You
may check more than one.)

Class Attendance Particular Courses
Grade Level Other (please specify)

If a student is enrolled in the GED or Seccondary program,
which of the following can he/she participate in simultan-
eously? (You may check more than one.)

Vocational Education Post Secondary Educa-
Social Education tion
Work Assignment " None of These

Do you have a list of specific objectives and/or competencies
for the GED or Secondary program?

Yes - No

If Yes, is this list made available to (you may check more
than one):

Teachers Counselors
Students Others (please specify)

Are these objectives/competencies (you may check more than
one):

Teacher~-Centered
Content-Centered
Student-Centered

What method(s) is used to determine whether objectives/com-
pentencies have been met/achieved? (You may check more than
cne.)

Standardized Tests ‘ Observation
Criterion-Based Tests o Work Sample
(Teacher-made)

Other (please specify)

Is there a syllabus for each GED or Secondary course being
offered?

Yes No

———— e —
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Does the Secondary or GED program operate on (you may check
more than one):

A Semester Basis An On-Going Basis
Night School ' Day School

Can a student enter the program:
At Any Time ' Other (please specify)

At the Beginning
of a Semester

How would you rate the availability and quality of the
following items for the Secondary/GED program? (Circle one
number under availability and one under quality for each
item listed.) :

Availability* Quality**

1 2 Textbooks 1 2 3
1 2 3 Charts, Graphs, Globes & Maps 1 2 3
1 2 3 Educational Films & Filmstrips 1 2 3
1 2 3 Audiovisual Equipment 1 2 3
1l 2 3. Classroom Space 1 2 3
1 2 3 Desks, Chairs, & Other Class- 1 2 3

room Furniture

*Availability **Quality

1-Sufficient to Meet Needs 1-Modern & of High Quality
of All Classes 2-Adequate, But Needs Im-

2-Available in Limited Quantity provement

3-Definitely Insufficient 3-Poor Quality and Not

Meeting Needs

Does your funding source for the Secondary/GED program require
a program evaluation be done?

Once A Year T More Than Twice a Year
Twice A Year ' Not A Requirement
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MAXIMUM, MEDIUM, AND MINIMUM SECURITY INSTITUTIONS

SURVEY QUESTIONNAIRE

Section I

General Information
N = 32

Respondent's Name:

Teaching Responsibility:

(subject area)
ABE 5 (16%)
GED 5 (16%)
Both 21 (66%) No Answer 1 (3%)

Institution Name:

Security Level of Institution:

Maximum 12 (38%)
Medium 15(47%

Minimum _5(16%)

CcTC
Number of Inmates Incarcerated: (See Appendix D)
Institution Houses: Males 7
Females 1
Both 1
Average age of inmate population is years of age.
(See Appendix D) (your best guess)

What is the average length of time served in this institu-
tion? (See Appendix D)
(your best guess)

Does this institution serve any unique or specialized
purpose? (You may check more than one.)

Diagnostic Center Strict Custody
Pre-Release Center Behavior/Emotional
Young Offenders Problems

Other (please specify) (See Appendix D)

Approximately how many volumes do you have in your insti-
tutional library? (See Appendix D)

Are all these volumes available to inmate students?
Yes 32(100%) No
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Is this availability in terms of space adequate to meet
the needs and goals of your educational projects?

Yes 22(69%) No '10(31%)
Is this availability in terms of time adequate to meet
the needs and goals of your educational projects?

Yes 25(78%) No 7(22%)
Do you have arrangements for interlibrary loans with
public/private libraries?

Yes 20(63%) No 9(28%) No Answer 3(9%)
How would you rate the library facilities in your institu-
tion?
Excellent 22{69%) Adequate 2(6%) Poor 8(25%)

How would you rate the availability of study space pro-
vided for out-of-class work?

Available 8(25%)
Available on a Limited Basis 19(59%)
Not Available 5(16%)

How would you rate the adequacy of study space provided
for out-of-class work?

Conducive to Studying 9(28%)
Not Conducive to Studying 23(72%)

Do you use external resources (i.e., from the local com-
munity or industries) in your education programs?

Regularly 3(9%) Occasionally 18 (56%) Never 11(34%)

To what extent are your education programs limited in
scope by lack of contact with community resources and
experiences?

Not Limited 3(9%) Moderately Limited 16 (50%)
Very Limited 12(38%) No Answer 1(3%)

What is the general attitude of other institutional per-
sonnel towards the educational programs?

Security Treatment
Extremely Supportive  3(9%) Extremely Supportive  7(22%)
Moderately Supportive 18(56%) Moderately Supportive 21 (66%)
Not Supportive 6(19%) Not Supportive 3(9%)
Hostile . 4(13%) Hostile 1(3%)
No Answer 1(3%) Administration

Extremely Supportive 6(19%)
Moderately Supportive 20 (63%)
Not Supportive 5(16%)
Hostile - _1(3%)
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Does a record of an inmate's educational progress go into
a cumulative file?

Yes 30(94%) No 2(6%)

If yes, is the file available to the following, if re-
quested? (You may check more than one.)

Parole Board 27(90%) Post-Release Vocational
Post-Release Employers 12(40%) Training Programs 19 (63%)
Post-Release Education

Programs 20(67%) N = 30

In your opinion, does the information gained about the
inmate through his/her participation in educational pro-
grams have appropriate influence with respect to the
inmate's total institutional profile and record of adjust-
ment?

Yes 17(53%) No 15(47%)

If an inmate who is referred for educational placement
cannot be adequately placed in existing program offerings
(e.g., because of extremely low level of achievement and/
or serious learning disability), are there alternative
placements or services available?

Yes 18(56%) No 14(44%)
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Section II

Personal Information
N = 32

How many years have you been teaching GED or ABE classes
at the institution where you are presently located?

Less than 1 year 5(16%) 5 - 6 years 2(6%)
1l - 2 years 4(13%) 6 - 7 years 3(9%)
2 - 3 years 8 (25%) 7 - 8 years 1(3%)
3 - 4 years 1(3%) more than 8 years 6(19%)
4 - 5 years 1(3%) No Answer 1(3%)

How many years have you been teaching GED and ABE classes?
Years (See Appendix D)

(a) Are you employed by the Department of Corrections as a
GED or ABE instructor?
No Answer 1(3%)

Full-Time 30(94%) Part-Time ]1(3%)

(b) If part~time, what are your other responsibilities?
(See_Appendix D)

What is your present level of educational achievement?

12th Grade 13(41%) Bachelor Degree +
12th Grade + 3(9%) Masters Degree

Vocational-Technical 11(34%) Masters Degree +
Training 0 Doctorate

1-2 Years of College Other (please specify)

Associate of Arts Degree
5(16%) Bachelor Degree

What were/are your areas of specialization? Please indicate

all appropriate areas:
No Answer 1(3%)

_(See Appendix D)
What state certification do you presently hold?

7(22%) Elementary Education
2(6%) Adult Basic Education

23(72%) Secondary Education General

8 (25%) Specific Subject Area
2(6%) Guidance

Specialist Certification
1(3%) Special Education
Learning Disabilities
Educative Mentally Retarded
Speech Therapy
Social Restoration
6(19%) Other (list) (See Appendix D)
3(9%) Reading
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Are you presently involved in any training program outside
the Department of Corrections (not sponsored by the Depart-
ment) such as University, College, Vo-Tech, etc.?

Yes 12(37%) No 20(63%)

If Yes, please specify: (See Appendix D)

Are you presently involved in any training programs spon-
sored by the Department of Corrections?

Yes 10(31%) No 22(69%)
If Yes, please specify: (See Appendix D)

What Department of Corrections sponsored training prograsis
have you participated in? (In the past five years.)

No Answer 5(16%)
(See Appendix D)

Please check any of the following program aspects of which
you would like to have additional training or information:
12(38%) (a) Writing Educational Goals and Principles
11(34%) (b) Job Market Assessment
13(41%) (c) Utilization of Community Resources
13(41%) (d) Recruitment/Selection Procedures
17(53%) () The Use of Counseling and Supportive Services
22(69%) (f) Teaching Methods
10(31%) (g) Pre- and Post-Testing Procedures
18(56%) (h) Individual Programmed Instruction
9(28%) (i) Classroom Instruction
) (3) The Student Evaluation Process
) (k) Teacher Centered Objectives/Competencies
7(223) (1) Content Centered Objectives/Competencies
12(385%) (m) Student Centered Objectives/Competencies
g(25%) (n) How to Write a Syllabus
20(63%) (0) Textbooks, Equipment and Education Materials
Designed to Meet Special Needs
12(38%) (p) Program and Student Evaluation
5(16%) (g) Others (please specify): (See Appendix D)

NUMBER REQUESTING TRAINING BY INSTITUTION

Number of Training Programs
Institution Requested by Each Teacher

C 7, 8, 3, 3

H 10, 17, 2, 1

McL 6, 10

LARC 7, 11, 8, 2

Mca 15, 1, 15, 15

B 1l

G 6, 2, 3, 7, 4, 2, 3,17
O 3, 5, 8

S 3,

32 Teachers Requesting Training
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Section TIII

Program Information
N = 32

Does the education program at your institution have a hand-
book or catalog describing available courses and programs?

Yes 19(59%) No 13(41%)
If Yes, is this handbook or catalog given to: N = 19

12(63%) All Inmates " 6(32%)0Only Inmates Interested
' 1(5%) No Answer in Education

What tests are administered to inmates upon entering Okla-
homa's Correctional System (LARC)?

- 3(9%) Stanford Achievement Test

14(44%) California Achievement Test
10(31%) Tests of Adult Basic Education

3(9%) Wechsler Intelligence Test

6(19%) Stanford Binet Intelligence Test

6(19%) Minnesota Multiphasic Personality Inventory
11(34%) I am not aware of what tests are administered
3(9%) Others (please specify): (See Appendix D)

Are your students' test results/scores readily available to
you?

Yes 25(78%) No 5(16%) No Answer 2(6%)

What additional tests are administered by your institution
which is of assistance to you in your classroom situation?
Please specify.
No Answer 6(19%)
(See Appendix D)

Do you have access to inmate educational records as they
pertain to previous educational levels of attainment such

as completion of 8th grade, GED completion, college entry,
etc.?

Yes 27(84%) No 5(16%)

If No, do you think this information would be beneficial
to you as a GED or ABE instructor? N =5

Yes 4(80%) No 1(20%)
How many inmates are currently participating in your classes?
Inmates (See Appendix D)

Are instructors permitted to work tutorially with inmates con-
fined to their cells for behavioral or safety reasons?

Yes 20(63%) No 12(38%)
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7. Which parts of your education program are compulsory?
(Yon mav check more than one.) '

L= ey e = etmaa

9(28%)Adult Basic Education (ABE) 7(22%) Specified Grade
6 (19%) GED Program Equivalency
5(16%) Vocational Education 3(9%) oOther

13(41%) None
8. Is the inmate released from other duties in the institution

to participate in the education program during the course of
the regular work day?

Always 19(59%) Sometimes 11(34%) Never 2(6%)
(On Condition)

9. Has this "released" time created any problems or conflicts
between (you may check more than one):

1(3%) Administration and Education Staffs

11 (34%)Security and Education Staffs
Treatment and Education Staffs

18(56%)Work Supervisors and Education Staffs

11(343)Does Not Apply 1(3%) No Answer
10. Has any formal administrative policy or process been estab-
lished to resolve such problems? No

Yes 13(41%) No 9(28%) Does Not Apply 7(22%) Answer3(9%)

11. To what extent do you believe the financial gains from work-
ing in prison industries discourages inmates from attending
education programs?

6(19%)Very Much
12(38%)Some
10(31%)Very Little
4(13%)Not At All

12. Have any data been gathered from inmate interviews or ques-

tionnaires to support the above? No
Yes 3(9%) No 23(72%) Does Not Apply 3(9%) Answer 3(9%)
If Yes, please specify: (See Appendix D) - :

13. How many of the inmates are given academic and/or vocational
counseling prior to the selection of an educational or voca-
tional training program?

13(41%)A11 of Them ~ 2(6%) None of Them
11 (34%)Most of Them 2(6%) No Answer

4(13%)Very Few of Them
14, Are classes provided in English as a second language?

Yes 2(6%) No 29(91%) No Answer 1(3%)
15. Are Education programs available for (you may check more than

one) :

17(53%) Institutional staff combined ;n classes with inmates
%) Separate classes for institutional staff

12(38%) No classes available for institutional staff
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16. Are inmates permitted to take books or materials back to
their cells?

Yes 29(91%) No 3(9%)
17. Are inservice training courses available?
19 (59%)Mandatory 5(16%)Not Available
8 (25%)Optional
18. How often are inservice training courses offered?
4(13%)Weekly 18(56%)0ther (please specify)
4 (13%)Monthly (See Appendix D)
4 (13%)Annually 2(6%) No Answer
19. How often are regular evaluations of educational staff
conducted?
27(84%)Annually 6(19%) Other (please specify)
1(3%) Monthly (See Appendix D)

2(6%) Not Conducted 1(3%) No Answer

20. By whom are evaluations of educational staff conducted?
(You may check more than one.)

7 (22%)External Personnel 6 (19%)Other (please specify)
29(91%)Supervisors (See Appendix D)
4(13%)Peers 1(3%) No Answer

1(3%) Inmates

21. Are inmates employed as support or teaching staff in your
education program?

Yes 22(69%) No 10(31%)

If Yes, check which of the following responsibilities are
given to inmates:

12(55%)Teacher Aides 5(23%)Monitoring Equipment
11 (50%)Assigned Tutoring ' Classroom Teaching

6 (273)Other (please specify)_(See Appendix D)
22, How would you rate the following factors in the part they

play in determining whether an inmate becomes involved in
educational programs? (Circle one for each item,)

(See Table 12 for Very Moderately Not
Responses.) Important Important Important Important
Recommendations

of Counselor 4 3 2 1
Test Results 4 3 2 1
Years in School

Prior to Incar-

ceration 4 3 2 1
Inmate Interest 4 3 2 1
Court Recommen-

dations 4 3 2 1
Parole Board

Recommendations 4 3 2 1
Other {(please 4 3 2 1

specify):




23.

24.

25.

26.

27.

130

Which of the following are directly involved in the decision
to place inmates in educational programs? (You may check
more than one.)

8 (25%) Security Staff 23(72%) Education Representative

15(47%) Treatment Staff 9(28%)Other (please specify)

27(84%) Inmate Himself (See Appendix D)
~1(3%) No Answer

What percent of the total institutional budget is given to
education? % (See Appendix D) 17(53%) No Answer

What is your anual budget for educational programs? (Include

internal and external funding sources.) (See Appendix D)
14{44%) No Answer

Between 2(6%)

Generous 7(22%) Adequate / 18(56%)Inadequate 5(16%)NA

Using the scale to the right of each item, indicate how ser-
iously the following items are problems with respect to your
ability to meet inmates' learning needs.

(See Table 4 for

Do you consider this amount:

Not A Serious
Responses) Problem Problem
Conflicts with Custody 1 2 3 4 5

Conflicts over Mainten-

ance of Institution

(e.g., Inmates' Jobs) 1 2 3 4 5
Lack of Adequate Liai-

son with Treatment )

Staff 1 2 3 4 5
Conflicts with Other
Institutional Programs

for Inmates (Religious,
Recreational, etc.) l
Lack of Qualified Teachers 1
Lack of Supplementary Staff
(Educational Counselors,
Psychologists, etc.) 1 2 3 4 5
Lack of Educational "Hard-

ware" (Videocassettes,

Tapes, etc.) 1 2 3 4 5
Lack of Educational "Soft-

ware" (Workbooks, Texts,

NN
ww
o
w

etc.) 1l 2 3 4 5
Lack of Inservice Training
for Staff 1 2 3 4 5

Lack of Instructional Mater-

ial Related to Inmates'

Needs 1l 2 3 4 5
Lack of Adequate Books,

Tools, & Other Educational

Materials 1 2 3 4 5
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Lack of Study Areas Con-
ducive to Good Learning
Inadequate Library Faci-
lities
Low Student Motivation
Lack of Adequate Funding
Lack of Administrative
Support
Lack of Incentives for
Inmate Participation
Lack of Educationali Follow-
up with Parole & Post-
Release Agencies

N
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Section IV

Adult Basic Education Programs (ABE)
N = 26

What specific criteria are used for placement of an inmate
in the ABE program? (You may check more than one.)

22(85%) Achievement Tests ©10(39%) Grade Level

2(8%) Intelligence Tests 14(54%) Interviews

If grade level is used for placement, please specify your
cut off points: No Answer 9(35%)
(See Appendix D)

Which of the follcwing best describes the ABE program?
Please check only one.

8(31%) Individualized Programmed Instruction
(23%) Classroom Instruction

)

12(46%) Both of These

Other (please specify)

How is an inmate's progress in the ABE program monitored
and evaluated? (You may check more than one.)

25(96%) Use of Pre- and Post-Tests

6(23%) Staff Meetings
(42%) Written Reports from Teachers

=

7(27%) Interviews with Educational Counselor
1(4%) Other (please specify) (See Appendix D)

How is the inmate made aware of his or her progress? (You
may check more than one.) (See Appendix D)

7(27%) Grades 13(50%) Written Evaluations
5(19%) Other (please specify) (App. D)

Upon completion of the ABE program, is a formal staffing
held for each inmate to formulate recommendations for fur-
ther educational or alternative placement within the insti-
tution?

Yes 10(39%) No 15(58%) No Answer 1(4%)

If a student is enrolled in the ABE program, which of the
following can he/she participate in simultaneously? (You
may check more than one.)

13(50%) Vocational Education 8(31%) Social Education
22(85%) Work Assignment 2(8%) None of These

Do you have a list of specific objectives and/or competen-
cies for the ABE program?

Yes 19(73%) No 6(23%) No Answer 1(4%)

If Yes, is this list made available to.(you may check more
than one):

18(95%) Teachers 12(68%)Students 10(53%)Counselors

2(1ll%3)others (please specify) (See Appendix D)
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Are these objectives/competencies (you may check more than
—e)
(4%) Teacher-Centered 7(27%) No Answer

14 (54%)Content~Centered
15(58%) Student-Centered

4

= 0

What method(s) is used to determine whether objectives/
competencies have been met/achieved? (You may check more
than one.)
21 (81%) Standardized Tests 8(31%) work Sample
231 %)Criterion-Based Tests 2T8%) oOther (please specify)
(Teacher-made) (See Appendix D)
5(35%)Observation 3{12%) No Answer
Is there a syllabus for each ABE course being offered?
Yes 8(31%) No 15(58%) No Answer 3(12%)
Does the ABE program operate on (you may check more than one):
~2(8%) A Semester Basis 23(89%) An On-Going Basis
3(12%)Night Schooll(4%) NA 8(§I ) Day School
Can a student enter the program:
25(96%)At any time '1(4%) At the Beginning of a Semester
T Other (please specify) '
How would you rate the availability and quality of the follow-
ing items for the ABE program? (Circle one number under Avail-
ability and one under Quality for each item listed.)
Availability* = (See Table 32 for Responses) Quality**
1 2 = 3 Textbooks 1 2 3
1 2 3 Charts, Graphs, Globes & Maps 1 2 3
1 2 3 Educational Films & Filmstrips 1 2 3
1 2 3 Audiovisual Equipment 1 2 3
1 2 3 Classroom Space 1 2 3
1 2 3 . Desks, Chairs, & Other Class- 1 2 3
room Furniture
*Availability **Quality
1-Sufficient to Meet Needs 1-Modern & of High Quality
of All Classes 2-Adequate, But Needs Im-
2-Available in Limited Quantity provement
3-Definitely Insufficient 3-Poor Quality and Not
Meeting Needs
Do you use materials designed for adult illiterates and low
level readers?
" Yes 20(77%) No 3(12%) No Answer 1(4%) Some 2(8%)
Does your funding source for the ABE program require that a
program evaluation be done?
15(58%)0Once a Year More Than Twice a Year

2(8%] Twice a Year 5(19%) Not A Requirement
1(4%) Other (please specify) (See Appendix D)
3(12%)No Answer
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Secondary/GED Programs (SE/GED)
N = 26

What specific criteria are used for placement of an inmate
in the GED or Secondary program? (You may check more than
one.)

20(77%) Achievement Tests
5(19%) Intelligence Tests
14(54%) Grade Level
14(54%) Interviews

If grade level is used for placement, please specify your
cut off points:
No Answer 8(31%) (See Appendix D)

Which of the following best describes the GED or Secondary
program? (Please check only one.)

7(27%) Individualized Program Instruction
3(12%)Classroom Instruction

15(58%0Both of These

1(4%) Other (please specify)_ (See Appendix D)

How is an inmate's progress in the GED or Secondary program
monitored and evaluated? (You may check more than one.)

24 (92%)Use of Pre- and Post-Tests

8(31%)Staff Meetings

(50%)Written Reports from Teachers

(27%) Interviews with Educational Counselor
2(8%) Other (please specify) (See Appendix D)

:

1

w

~J

How is the inmate made aware of his or her progress? (You
may check more than one.)

9(35%)Grades . 4(15%) Other (please specify)
18(69%) Conferences (See Appendix D) e

15(58%)Written Evaluations

Upon completion of the GED or Secondary program, is a formal
staffing held for each inmate to formulate recommendations
for further educational or alternative placement within the
institution?

Yes 16(62%) No 10(39%)
Please provide the following information about the GED test:

GED Test is offered 26(100%) GED Test is not offered
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(See Appendix D)

If the GED Test is offered, please answer the following:

Number of times the GED test is offered per year

Average number of inmates taking the exam per test

Based on the last two years, what percent of those
inmates taking the GED test for the first time are

able to pass?
What are the requirements for taking the GED test? (You

may check more than one.)

10(39%)Class Attendance 5(19%) Particular Courses
18(69%)Grade Level 14(54%) Other (please specify)

the GED cr Sb-vuda*y prograr

d §

8. If s student is enrclled in
which of the following can he/she participate in 51multan-
2(8%) No Answer

(You may check more than one.)

eously?
11(42%)Vocational Education 8 (31%)Post Secondary Educa-
8(31%)Social Education tion
1(43) None of These

21(813)Work Assignment
Do you have a list of specific objectives and/or competencies

for the GED or Secondary program?
Yes 14 (54%) No 9(35%) No Answer 3(12%)
If Yes, is this list made available to (you may check more

than one): N = 14

13(93%) Teachers 4(29%)Counselors

12(86%)Students 4(29%)0Others (please specify)
_(See Appendix D)

Are these objectives/competencies (you may check more than

10.
one):
3(12%)Teacher-Centered

11(42%)Content-Centered

13 ( 0%) Student-Centered

What method(s) is used to determine whether objectives/com-

pentencies have been met/achieved? (You may check more than

9(35%) No Answer

11.

one.)
17(65%) Standardized Tests 9(35%)Observatlon
7(27%)Criterion-Based Tests 7(27%)Work Sample
(Teacher-made) 5(19%) No Answer
2(8%) Other (please specify) (See Appendix D)

Is there a syllabus for each GED or Secondary course being

12.
offered?
Yes 9(352) No 14 (54%) No Answer 3(12%)
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Does the Secondary or GED program operate on (you may check
more than one):
'2(8%) A Semester Basis 25(96%) An On-Going Basis
I (15%)Night School 7(27%) Day School
Can a student enter the program:
26 (100%)At Any Time ~'1(4%) Other (please specify)
1T48) At the Beginning (See Appendix D)
of a Semester
How would you rate the availability and quality of the
following items for the Secondary/GED program? (Circle one
number under availability and one under guality for each
item listed.) (See Table 33 for Responses.)
" Availability* Quality**
1 2 3  Textbooks 1 2 3
1 2 3 Charts, Graphs, Globes & Maps 1 2 3
1 2 3 Educational Films & Filmstrips 1 2 3
1 2 3 Audiovisual Equipment 1l 2 3
1 2 3. Classroom Space 1 2 3
1 2 3 Desks, Chairs, & Other Class- 1 2 3
room Furniture
*Availability **Quality
1-Sufficient to Meet Needs 1-Modern & of High Quality
of All Classes 2-Adequate, But Needs Im-
2-Available in Limited Quantity provement
3-Definitely Insufficient 3-Poor Quality and Not
Meeting Needs
Does your funding source for the Secondary/GED program require

a program evaluation be done?

17(65%)0Once A Year " 1(4%) More Than Twice a Year
2(8%) Twice A Year 3(12%)Not A Requirement

3(8%) Other (please specify)_(See Appendix D)
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COMMUNITY TREATMENT CENTERS

SURVEY QUESTIONNAIRE
N = 16

Section I

General Information

Teaching Responsibility:

{subject area)

ABE 3(19%) No Answer 2(13%)
GED 3(19%)
Both g(503)

2. Institution Name:

3. Security Level of Institution:

Maximum
Medium
Minimum
CTC 16
4. Number of Inmates Incarcerated: (See Appendix D)
5. Institution Houses: Males 3
Females 1
Both T
6. Average age of inmate population is years of age.
(See Appendix D) (your best guess)

7. What is the average length of time served in this institu-
tion? (See Appendix D)
(your best guess)

8. Does this institution serve any unique or specialized
purpose? (You may check more than one.)

Diagnostic Center Strict Custody
Pre-Release Center Behavior/Emotional
Young Offenders Problems

Other (please specify) (See Appendix D)

9. Approximately how many volumes do you have in your insti-
tutional library? No Answer 9(56%) (See Appendix D)

10. Are all these volumes available to inmate students?
Yes 6(38%) No 1(6%) No Answer 9(56%)
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18.

19.

Is this availability in terms of
the needs and goals of your <
Yes 8(50%) No 1(6%) No Answer 7(44%)

Is this availability in terms of time adequate to meet
the needs and goals of your educational projects?

Yes 3(193) No ¢(38%) No Answer 7(44%)

Do you have arrangements for interlibrary loans with
public/private libraries?

pace adequate to meet
o

. .
nal projects?

Yes 3(19%) No 6(38%) No Answer 7(44%)
How would you rate the library facilities in your institu-
tion? No Answer 8(50%)
Excellent 2(13%) Adequate 3(19%) Poor 3(19%)

How would you rate the availability of study space pro-
vided for out-of-class work?

Available 3(19%) No Answer 7(44%)
Available on a Limited Basis 5(31%)
Not Available 1(6%)

How would you rate the adequacy of study space provided
for out-of-class work?

Conducive to Studying 3(19%) No Answer 8(50%)
Not Conducive to Studying 5(31%)

Do you use external resources (i.e., from the local com-
munity or industries) in your education programs?

NA 6(38%)
Regularly 6 (38%) Occasionally 8(50%) Never 2(13%)

To what extent are your education programs limited in
scope by lack of contact with community resources and
experiences?

Not Limited 4(25%) Moderately Limited 4(25%)
Very Limited 1(6%) No Answer 7(44%)

What is the general attitude of other institutional per-
sonnel towards the educational programs?

Security " Treatment
Extremely Supportive 3(19%) Extremely Supportive 4(25%)
Moderately Supportive 6 (38%) Moderately Supportive 5 (31%)

Not Supportive Not Supportive
Hostile Hostile
No Answer 7(44%) Administration No Answer 7(44%)

Extremely Supportive = 7(44%)
Moderately Supportive 2(13%)
Not Supportive
Hostile

No Answer 7(44%)
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Does a record of an inmate's educational progress go into
a cumulative file?

Yes 6(38%) No 2(13%) No Answer 8(50%)

If yes, is the file available to the following, if re-
quested? (You may check more than one.) N = 6

Parole Board 4(67%) Post-Release Vocational

Post-Release Employers 3(50%) Training Programs 3 (50%)

Post-Release Education No Answer 3(50%)
Programs 4(67%) T

In your opinion, does the information gained about the
inmate through his/her participation in educational pro-
grams have appropriate influence with respect to the
inmate's total institutional profile and record of adjust-

ment?

Yes 7(44%) No 2(13%) No Answer 7(44%)

If an inmate who is referred for educational placement
cannot be adequately placed in existing program offerings
(e.g., because of extremely low level of achievement and/
or serious learning disability), are there alternative
placements or services available?

Yes 6 (38%) No 3(19%) No Answer 7(44%)
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Section IT
Personal Information
N = 16

How many years have you'been teaching GED or ABE classes
at the institution where you are presently located?

Less than 1 year 7(44%) 5 - 6 years

1l - 2 years 5(31%) 6 - 7 years

2 - 3 years 1(6%) 7 - 8 years 1(6%

3 - 4 years more than 8 years

4 - 5 years 1(6%) No Answer 1(6%)

How many years have you been teaching GED and ABE classes?
Years (See Appendix D) No Answer 3(19%)

(a) Are you employed by the Department of Corrections as a

i ?
GED or ABE instructor? Volunteer 4(25%) NA 1(6%)
Full-Time 1(6%) Part-Time 10(63%)

(b) If part-time, what are your other responsibilities?
(See Appendix D)

What is your present level of educational achievement?

12th Grade 5(31%)Bachelor Degree + -
12th Grade + 1(6%) Masters Degree
Vocational-Technical 8 (50%)Masters Degree +
Training Doctorate
1-2 Years of College Other (please specify)
Associate of Arts Degree
1(6%) Bachelor Degree 1(6%) No Answer

What were/are your areas of specialization? Please indicate
all appropriate areas:

(See Appendix D)

What state certification do you presently hold?

7(44%)Elementary Education

Adult Basic Education
(38%) Secondary Education General
3(19%) Specific Subject Area

[=)]

1(6%) Guidance
Specialist Certification
1(6%) Special Education

Learning Disabilities
Educative Mentally Retarded
Speech Therapy

Social Restoration
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Are you presently involved in any training program outside
the Department of Corrections (not sponsored by the Depart-
ment) such as University, College, Vo-Tech, etc.?

Yes 5(31%)
If Yes, please specify:

No 11(69%)
(See Appendix D)

Are you presently involved in any training programs spon-
sored by the Department of Corrections? )

Yes
If Yes, please specify:

No 16(100%)

What Department of Corrections sponsored training programs

have you participated in?

(In the past five years.)

(See Appendix 4) " No An;wer'13(8l%)

Please check any of the following program aspects of which
you would like to have additional training or information:

2(13%) (b)
5(31%) (c)
2(13%) (4)
4(25%) (e)
6(38%) (£)
3(19%) (9)
3(19%) (h)
2 (13%) (i)
4 (25%) (J)

3(19%)

Writing Educational Goals and Principles

Job Market Assessment

Utilization of Community Resources
Recruitment/Selection Procedures

The Use of Counseling and Supportive Services
Teaching Methods

Pre- and Post-Testing Procedures

Individual Programmed Instruction

Classroom Instruction

The Student Evaluation Process

Teacher Centered Objectives/Competencies
Content Centered Objectives/Competencies
Student Centered Objectives/Competencies

How to Write a Syllabus

Textbooks, Equipment and Education Materials
Designed to Meet Special Needs

Program and Student Evaluation

Others (please specify): (See Appendix D)

No Answer
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Section III

Program Information

1. Does the education program at your institution have a hand-
book or catalog describing available courses and programs?

Yes 2(13%) No 7(44%) No Answer 7(44%)
If Yes, is this handbook or catalog given to: N = 2
1(50%)All Inmates " Only Immates Interested
""" No Answer in Education

2. What tests are administered to inmates upon entering Okla-
homa's Correctional System (LARC)?

1(6%) Stanford Achievement Test
California Achievement Test
1(6%) Tests of Adult Basic Education
Wechsler Intelligence Test
Stanford Binet Intelligence Test
1(5 ) Minnesota Multiphasic Personality Inventory
11(69%)I am not aware of what tests are administered
4(2 53)Others (please spec1fy) (See_Appendix D)
5(31%) _No_Answer

Are your students' test results/scores readily available to
you?

Yes 6(38%) No 3(19%) No Answer 7.(44%)

3. What additional tests are administered by your institution
which is of assistance to you in your classroom situation?
Please specify. No Answer 12(75%)

(See Appendix D)

4. Do you have access to inmate educational records as they
pertain to previous educational levels of attainment such
as completion of 8th grade, GED completion, college entry,
etc.?

Yes 4(25%) No 8(50%) No Answer 4(25%)

If No, do you think this information would be beneficial
to you as a GED or ABE instructor?

Yes 4(50%) No 2(25%) No Answer 2(25%)
5. How many inmates are currently participating in your classes?
Inmates (See Appendix D)

6. Are instructors permitted to work tutorially with inmates con-
fined to their cells for behavioral or safety reasons?

Yes No 4(25%) No Answer 12(75%)
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Which parts of your education program are compulsory?
(You may check more than one,)

1(6%) Adult Basic Education (ABE) Specified Grade

3(19%) GED Program Equivalency
Vocational Education Other

6 (38%) None 7(44%)No Answer

Is the inmate released from other duties in the institution

to participate in the education program during the course of
?

the regular work day? No Answer 8(50%)

Always 1(6%) Sometimes 6(38%) Never 1(6%)
(On Condition)

Has this "released” time created any problems or conflicts
between (you may check more than one):

Administration and Education Staffs
Security and Education Staffs
1(6%) Treatment and Education Staffs
Work Supervisors and Education Staffs
5(31%)Does Not Apply 10(63%) No Answer

Has any formal administrative policy or process been estab-
lished to resolve such problems?

Yes 2(13%) No Does Not Apply 3(19%) NA 11(69%)

To what extent do you believe the financial gains from work-
ing in prison industries discourages inmates from attending
education programs?

1(6%) Very Much 10(63%) No Answer
)Some

Very Little
2(133)Not At All

Have any data been gathered from inmate interviews or ques-
tionnaires to support the above?

Yes No 3(193)  Does Not Apply 2(13%) NA 11(69%)
If Yes, please specify: o ' '

How many of the inmates are given academic and/or vocational
counseling prior to the selection of an educational or voca-
tional training program?

All of Them None of Thgm

Most of Them 15(94%)No Answer
1(6%) Very Few of Them

Are classes provided in English as a second language?
Yes 4(25%) No 7(44%) ©No Answer 5(31%)

Are education programs available for (you may check more than
one):

Institutional staff combined in classes with inmates
1(6%) Separate classes for institutional staff
5(313)No classes available for institutional staff
10 (63%)No Answer
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Are inmates permitted to take books or materials back to
their cells?

Yes 11(69%) No 1(6%) No Answer 4(25%)
Are inservice training courses available?
2(13%)Mandatory 1(6%) Not Available
1(6%) Optional 12(75%)No Answer
How often are inservice training courses offered?
1(6%) Weekly Other (please specify)
Monthly
1(6%) Annually 14 (88%)No Answer

2(13%)Annually Other (please specify)
Monthly s '

3(19%)Not Conducted 11(69%)No Answer

By whom are evaluations of educational staff conducted?
(You may check more than one.)

2(13%)External Personnel 1(6%) Other (please specify)

1(6%) Supervisors (See Appendix D)
Peers 12(75%)No Answer
Inmates

Are inmates employed as support or teaching staff in your
education program?

Yes 3(19%) No 7(44%) No Answer 6(38%)

If Yes, check which of the following responsibilities are
given to inmates: N=3

1(33%) Teacher Aides Monitoring Equipment
2(67%)Assigned Tutoring 1(33%)Classroom Teaching
Other (please specify) o o

How would you rate the following factors in the part they
play in determining whether an inmate becomes involved in
educational programs? -(Circle one for each item.)

(See Table 12 and Very Moderately Not
Appendix D) Important Important Important Important
Recommendations

of Counselor 4 3 2 1
Test Results 4 3 2 1

Years in School
Prior to Incar-

ceration 4 3 2 1
Inmate Interest 4 3 2 1
Court Recommen-—

dations 4 3 2 1
Parole Board

Recommendations 4 3 2 1
Other (please 4 3 2 1

specify):
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Which of the follow1ng are dlrectlz 1nvolved in the decision
to place inmates in educational programs? (You may check
more than one.)

3(19%)security Staff 4 (25%)Education Representative

6(38%)Treatment Staff ' Other (please specify)
6(38%)Inmate Himself 8(50%) No Answer

What percent of the total institutional budget is given to
education? $ No Answer 12(75%) (See Appendix D)

What is your anual budget for educational programs? (Include

internal and external funding sources.) No Answer 14(88%)
(See Appendix D)
Do you consider this amount:

Generous Adegquate 2(13%) Inadequate 14(88%)NA

Using the scale to the right of each item, indicate how ser-
iously the following items are problems with respect to your
ability to meet inmates' learning needs.

(See Table 4 for Responses) Not A Serious
v Problem Problem
Conflicts with Custody 1 2 3 4 5

Conflicts over Mainten-

ance of Institution

(e.g., Inmates' Jobs) 1 2 3 4 5
Lack of Adequate Liai-

son with Treatment

Staff 1l 2 3 4 5
Conflicts with Other

Institutional Programs

for Inmates (Religious,

Recreational, etc.) 1l 2 3 4 5
Lack of Qualified Teachers 1 2 3 4 5
Lack of Supplementary Staff

(Educational Counselors,

Psychologists, etc.) 1 2 3 4 5
Lack of Educational "Hard-

ware" (Videocassettes,

Tapes, etc.) 1 2 3 4 5
Lack of Educational "Soft-

ware" (Workbooks, Texts,

etc.) 1 2 3 4 5
Lack of Inservice Training
for Staff 1 2 3 4 5

Lack of Instructional Mater-

ial Related to Inmates'

Needs 1 2 3
Lack of Adegquate Books,

Tools, & Other Educational

Materials 1 2 3 4 5

1=
wn
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Lack of Study Areas Con-
ducive to Good Learning
Inadequate Library Faci-
lities
Low Student Motivation
Lack of Adequate Funding
Lack of Administrative
Support
Lack of Incentives for
Inmate Participation
Lack of Educational Follow-
up with Parole & Post-
Release Agencies

Not A
Problem

O o o

N

N N NN N
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Section IV

Adult Basic Education Programs (ABE)
N =11

What specific criteria are used for placement of an inmate
in the ABE program? (You may check more than one.)

1(9%) Achievement Tests ~ 7(64%)Grade Level

_____ Intelligence Tests 6(55%) Interviews

If grade level is used for placement, please specify your
cut off points: No Answer 6(55%)
{See Appendix D)

Which of the following best describes the ABE program?
Please check only one.

2(18%) Individualized Programmed Instruction
(18%) Classroom Instruction
7(64%)Both of These

Other (please specify)

N

How is an inmate's progress in the ABE program monitored
and evaluated? (You may check more than one.)

7(64%)Use of Pre~ and Post-Tests 1(9%) No Answer
Staff Meetings

Written Reports from Teachers

2(18%) Interviews with Educational Counselor

1(9%) Other (please specify) (See Appendix D)

How is the inmate made aware of his or her progress? (You
may check more than one.) 3(27%) No Anser

2(18%) Grades 1(9%) Written Evaluations

6 (55%) Conferences 2(18%)Other (please specify) (Appd D)
Upon completion of the ABE program, is a formal staffing
held for each inmate to formulate recommendations for fur-

ther educational or alternative placement within the insti-
tution?

Yes No 6(55%) No Answer 5(46%)

If a student is enrolled in the ABE program, which of the
following can he/she participate in simultaneously? (You
may check more than one.) 7(64%)No Ansewr

3(37%)Vocational Education Social Education
4 (36%) Work Assignment None of These

Do you have a list of specific objectives and/or competen-
cies for the ABE program?

Yes 2(18%) No 9(82%)

If Yes, is this list made available to (you may check more
than one):

2(100%) Teachers 1(50%) Students Counselors

Other (please specify)
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Are these objectives/competencies (you may check more than
one) :

2(18%) Teacher~-Centered 7(64%)No Answer
2(18%)Content-Centered
3(27% 3(27%) Student-Centered

What method(s) is used to determine whether objectives/
competencies have been met/achieved? (You may check more

than one.) 5(46%)No Answer

- 1(9%) Standardized Tests - 2(18%)Work Sample

2(18%)Criterion-Based Tests - T(9%) Other (please specify)
(Teacher-made) (See Appendix D)
4 (36%) Observation

Is there a syllabus for each ABE course being offered?
Yes 4(36%) No 4(36%) No Answer 3(27%)
Does the ABE program operate on (you may check more than one):

~5(46%)A Semester Basis ' 3(27%)An On-Going Basis

8 (73%)Night School " Day School
Can a student enter the program:

10(91%)At any time At the Beginning of a Semester
Other (please specify) No Answer 1(9%)

How would you rate the availability and quality of the follow-
ing items for the ABE program? (Circle one number under Avail-
abl&lty and one under Quality for each item listed.)

Availability* (See Table 34 for Responses) Quality**

Textbooks
Charts, Graphs, Globes & Maps
Educational Films & Filmstrips
Audiovisual Equipment
Classroom Space
. Desks, Chairs, & Other Class-
room Furniture

*Availability **Quality
l1-Sufficient to Meet Needs 1-Modern & of High Quality
of All Classes 2-Adequate, But Needs Im-
2-Available in Limited Quantity provement
3-Definitely Insufficient 3-Poor Quality and Not
Meeting Needs

Do you use materials designed for adult illiterates and low
level readers?

Yes 7(64%) No 3(27%) No Answer 1(9%)

Does your funding source for the ABE program require that a
program evaluation be done?

NN
WWWwwWwWww
YWy WSy
NNV
WWwwww

2(18%) Once a Year More Than Twice a Year
Twice a Year 7151%) Not A Requlrement
Other (please specify)
2(18%) No Answer
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Section V

Secondary/GED Programs (SE/GED)
=11

What specific criteria are used for placement of an inmate
in the GED or Secondary program? (You may check more than
one.)

3(27%) Achievement Tests 1(9%)No Answer
Intelligence Tests
5%) Grade Level

:
6§3) Interviews

a\

If grade level is used for placement, please specify your
cut off points:
No Answer 7(64%)  (See Appendix D)

Which of the following best describes the GED or Secondary
program? (Please check only one.)

4(36%) Individualized Program Instruction
Classroom Instruction
7(64% 7(64%) Both of These
Other (please specify)

How is an inmate's progress in the GED or Secondary program
monitored and evaluated? (You may check more than one.)

9(82%)Use of Pre~ and Post-Tests 1(9%)No Answer
Staff Meetings -
Written Reports from Teachers
gls%)Interv1ews with Educational Counselor

1(9%) Other (please specify) (See Appendix D)

How is the inmate made aware of his or her progress? (You
may check more than one.)

3(273%) Grades 3(27%)0Other (please spec1fy)
5(46%) Conferences (See_Appendix D)
2(18%)Written Evaluations 2(18%)No Answer

Upon completion of the GED or Secondary program, is a formal
staffing held for each inmate to formulate recommendations
for further educational or alternative placement within the
institution?

Yes 1(9%) No 6 (55%) No Answer 4(36%)
Please provide the following information about the GED test:

GED Test is offered 7(64%) GED Test is not offered 1(9%)
No Answer 3(27%)
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(See Appendix D)
If the GED Test is offered, please answer the following:

Number of times the GED test is offered per year

Average number of inmates taking the exam per test

Based on the last two years, what percent of those
inmates taking the GED test for the first time are
able to pass? B

What are the requirements for taking the GED test? (You
may check more than one.)

4{57%)Class Attendance 2(29%)Particular Courses
2(29%) Grade Level 4(57%)Other (please specify)

INTNEN o o,

£ a student is enrolled in the GED or Secondary program,
which of the following can he/she participate in simultan-
ecusly? (You may check more than one.) 6(55%) No Answer

" 3(27%) Vocational Education Post Secondary Educa-
2(18%) Social Education tion
5(46%) Work Assignment " None of These

Do you have a list of specific objectives and/or competencieé
for the GED or Secondary program?

Yes 4 (36%) No 3(27%) No Answer 4(36%)

If Yes, is this list made available to (you may check more
than one):

4(100%) Teachers 2(50%) Counselors
3(75%) Students 1(25%) Others (please specify)

(See_Appendix D)

Are these objectives/competencies (you may check more than
one) :

1(9%) Teacher-Centered 6 (55%)No Answer
3(27%) Content-Centered
© 3(27%) Student-Centered

What method(s) is used to determine whether objectives/com-
pentencies have been met/achieved? (You may check more than
one.)

3(27%) Standardized Tests '5(46%)0bservation
2(18%) Criterion-Based Tests 1(9%) Work Sample
(Teacher~made) 5(46%)No Answer

1(9%) Other (please specify)(See Appendix D)

Is there a syllabus for each GED or Secondary course being
offered?

Yes 4(36%) No 4(36%) No Answer 3(27%)
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13. Does the Secondary or GED program operate on (you may check
more than one):
1(9%) No Answer

3(27%)A Semester Basis 4(36%)An On-Going Basis
7(64%)Night School T(9% 5 Day School
14, Can a student enter the program:
10(91%)At Any Time o Other (please specify)
At the Beginning ' L
of a Semester 1(9%) No Answer

15. How would you rate the availability and quality of the
follow1ng items for the Secondary/GED program? (Circle one
number under availability and one under guality for each

item listed.) (See Table 35 for 'Responses)

Availability* Quality**

1 2 3  Textbooks 1 2 3
1 2 3 Charts, Graphs, Globes & Maps 1 2 3
1 2 3 Educational Films & Filmstrips 1 2 3
1 2 3 Audiovisual Equipment 1 2 3
1 2 3. Classroom Space 1 2 3
1 2 3 Desks, Chairs, & Other Class- 1l 2 3

room Furniture

*Availability **Quality

1-sufficient to Meet Needs 1-Modern & of High Quality
of All Classes 2-Adequate, But Needs Im—

2-Available in Limited Quantity provement

3-Definitely Insufficient 3-Poor Quality and Not

Meeting Needs

16. Does your funding source for the Secondary/GED program require
a program evaluation be done?

2(18%)0Once A Year "~ More Than Twice a Year
Twice A Year ZTIB%)Not A Requirement
Other (please spec1fy5

7{64%)No Answer
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MAXIMUM, MEDIUM, MINIMUM SECURITY INSTITUTIONS

Code

Conner Correctional Center

Joseph Harp Correctional Center

Howard C. McLeod Correctional Center
Lexington Assessment and Reception Center
Mabel Bassett Correctional Center

Oklahoma State Penitentiary for Women, Men,
Trustee Unit - McAlester

Oklahoma State Reformatory ~ Granite
Ouachita Correctional Center

Stringtown Correction Center

COMMUNITY TREATMENT CENTERS

Code

Clara Waters Community Treatment Center
Enid Community Treatment Center

Horace Mann Women's and Men's Community
Treatment Center

Muskogee Community Treatment Center
Oklahoma City Community Treatment Center

Other Codes

Maximum, Medium, Minimum Security Institutions
Community Treatment Centers
No Answer
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Section I

Question 4: Number of inmates incarcerated:

ulzly!
C = 430, 400, 400, 410
H = 400, 414, 400, 450
McL = 280, 280
LARC = 814, 240, 270, 400
McA = 1104, 1104, 1104, 1104
B=170
G = 350, 343, 350, 380, 338, 350, No Answer 2
O = 262, 230, No Answer 1
S = 450, 500
CTC
CW = 70, No Answer 1
E = 3, No Answer 1
M = 90-100, 100, No Answer 3
Mus = 49
OKC = No Answer 1
Question 6: Average age of inmate population is years of
age.
MMM
c = 18-30, 28, 25, 35
H = 30, 20, 25, 24
McL = 35, 35
LARC = 25, 21, 25, 30
McA = 27, 27, 25, 28
B = 28
G = 23, 25, 20, 20, 21, 20, 21, 2Q
O = 22, 23, No Answer 1
s = 27, 35
CTC
Cw = 25, 22
E = 30, 30, 35, 22, No Answer 3
M = 25, 22, 23, No Answer 2
Mus = 25
OKC = 25
Question 7: What is the average length of time served in this
institution?
MMM
Cc = 2-8, 10, 3, 10-15 years
H = 25, 2-3, 10, 3 years
McL = 10, 2 years
LARC = 10, 5, 4, 4 vyears
McA = 5, 5, 25, 5 years
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Section I

Question 7: What is the average length of time served in this

‘ institution?
MMM
B = 8 years
G =2, 10, 7, 2, 3-5, 3-5, 5, 20 years
0 = 8 months, 2.5 years, No Answer 1
S = 8, 15 years
CTC
CW = 2 vears
CW = 8-10 months
E = 1 year
E = 6-12 months
E = 6 months
M = 6 months
Mus = 2 years
M =1 year
M = 6-12 months
Question 8: Does this institution serve any unique or specia-
lized purpose?
Other:
1
H = Pre-release program; substance abuse program
H = Sex Offender Program (SPU); JHCC is becoming more
treatment oriented with 2 Ph.D. Psych., and 4 Mas-
ter level Psych. and 1 drug abuse counselor
LARC = Diagnostic Center but not involved with Education
Center
McA = Trusty - OSP - Male and Female
G = Educational
G = Training Center
0 = Vocational Training Programs with GED and ABE
0 = Vocational Education
S = Vocational School
S = Rehabilitation
CTC
M = Job training opportunities
M = Male - non-violent, usually first offenders -
female, less stringent
Question 9: Approximately how many volumes do you have in
your institutional library?
MMM
C = 8500, 8500, 8500, No Answer 1
H = 2300, 3000, 5000, No Answer 1
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Section I

Question 9: Approximately how many volumes do you have in
your institutional library?

MMM
McL = 3000, 3500
LARC = 3000, 3000, 1000, 4758
McA = 8000, 8000, 75QQ, 7500
B = 1500
G = 3500, 6000, 6500, 6500, 10,000, 6000, No Answer 2
0 = 4500, 6000, No Answer 1 -
S = 400G, 5000 —
cre
CW = 200, No Answer _1
E = No Answer 7
M = 2000, 3000, 4000, No Answer 2
Mus = None -__
OKC = Must get all books from Oklahoma City Public Schools

Section II

Question 2: How many years have you been teaching GED and ABE

classes?
MMM
c=25, 2, 4, 2
H=2,6,5,5
McL = 5, 1
ILARC = 3, 1, 1, 7
McA = 3, 24, 14, 3
B =2
G=28, 9, 15, 18, 6, 3, 1, No Answer 1
0=5,6, 7 -
s=3,1
cre
CW = one-half year
CW = 1+ years
E = 1 year
E = 7-8 years
E = 3+ years
E = 2 years
E = 1 year
M = 3 years
M = 3 years
M = 4 years
M = 1 year
Mus = 8 years
OKC = 5 years
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Section 1II

Question 3.a: Are you employed by the Department of Corrections
as a GED or ABE instructor?
b: If part-time, what are your other responsibilities?

H = I am presently at Special Programs Unit which is a
Psychological Educational Unit established for in-
mates with emotional problems. (Undersocialized,
immature, emotionally distressed.)

~ G = College program
CW = I am employed by OKC schools on a part-time basis.
CW = Employed by OKC Public Schools on a part-time basis.
E = Full time reading teacher for Enid Public Schools.
E = I'm employed by the Enid Public Schools.
E = None
M = My job as Coordinator of Volunteers and Volunteers
Program includes coordinating and teaching these
classes.
Mus = Employed by Muskogee City Schools
OKC = Work in the city schools of Oklahoma City

Question 5: What were/are your areas of specialization? Please
indicate all appropriate areas.

MMM
C = Elementary, secondary, research and corrections
C = Language Arts, library, psychology
C = Math, history
C = Reading Specialist
H = Elementary education, history
H = B.A. Ed. 1969 - Social Studies, Art ~ both in Educa-
tion: I have completed 26 hours in graduate work from
OU towards a Master's in Reading Education, grades K-12.
I am specialized in reading education - all areas -
diagnosis,; prescription and evaluation. I have OJT in
English and math. I have 2% years experience in Title
I Education from the State Training School, Red Wing,
Minnesota, teaching math and reading. I have 13 quar-
ter hours graduate credit from the University of Winona,
Minnesota. I have specialization in the Social Studies
areas - American History, government, economics, socio-
logy, geography, etc.
H = Math, science, Ph.D. - Education
H = B.A, - Social Studies ~ M.A. - Administration, addi-~
tional courses in psychology, testing, counseling
McL = Communication, math
McL = School Administration, social studies, industrial arts,
math, reading
LARC = Physical Education, math, social studies
LARC = Administration, history, science, physical education
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What were/are your areas of specialization? Please
indicate all appropriate areas.

Reading, journalism, English, social studies, econo-
mics, business, world history, American history, gen-
eral business, composition and literature, speech,
drama, geography (Certified in 6 major areas - 17
minors)

English, speech, drama, sociology, psychology, busi-
ness English, newspaper

Math, physical education, health, social studies,
business

. Business administration, math, social studies, psy-

chology, counseling
Social studies, physical education, health
Reading, math, business, psychology - counseling,

-health and physical education

Secondary social studies (all areas), guidance and
counseling, school administration

Elementary education (all elementary subjects), school
counselor, lack 8 hours on Reading Specialist Certifi-
cate

All mathematics and sciences

Math, science, social studies

B.A. - Social Studies (2 years here)

M.Ed.~ Special Education (13 years here)

Physical education, psychology

English, drama, speech, Educational Psychology,
guidance

Counseling in the area of behavioral problems. Test-
ing - utilizing the C.T.B. grade placement battery of
tests. Psychological tests. My degree is a double
major of psychology and sociology.

Counselor, ABE coordinator, GED coordinator

Physical Education, social studies

Science, math, counseling

Biology, chemistry, physical education

Social Studies and part-time work in the library

Math, reading, music

Elementary education, counseling and psychometry
Secondary, business, special education

Reading specialist, elementary, teaching certification
Elementary education, math, administration

Teacher 16 years (Enid) 7th and 8th grade math.
English and speech (secondary), speech pathology
Administrator - elementary principal, teaching -

math and science

= Elementary education
04
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Section II

Question 5: What were/are your areas of specialization? Please
indicate all appropriate areas.

CTC
M = Mathematics, science, religion/religious education
M = American history, world history, sociology
M = Tutoring, counseling
M = Science (chemistry), math, secondary education
M = Journalism and literature
Mus = Major math, major physical education
ORC = Math, English, history
Question 6: What state certification do you presently hold?
Other:
MMM
C = Social Studies
H = Social Studies, Art
Reading - making application for certification ('81)
LARC = See #5 - Public School Administrator
G = Administration
G = Math
G = Social Studies (all)
- CIC
E = Administration
E = Administration certificate
M = None in Oklahoma, Nebraska secondary education
Question 7: Are you presently involved in any training program
outside the Department of Corrections (not sponsored
by the Department) such as University, College, Vo-
Tech, etc.?
If Yes, please specify.
MMM
C = Sales Associate
H = Working on Masters in reading education, K-12,
University of Oklahoma, Norman, Oklahoma
H = Essentially courses that can supplement my basic
knowledge in motivation, psychology, abnormal per-
sonality development and testing for realistic over-
all goal achievement and planning for the inmate.
LARC = Enrolled in special education at OU
LARC = QU post master, ESL training, Deaf Ed Vocational
Training
McA = Masters degree, inservice training, ABE Workshops,
40 hours per year
McA = Masters degree, inservice workshops (Adult Basic
Education) 40-60 hours
G = Reading Specialist Program at SWOSU
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Section II

Question 7: Are you presently involved in any training program
outside the Department of Corrections (not sponsored
by the Department) such as University, College, Vo-
Tech, etc.?

If Yes, please specify.

MM
G = Master of Corrections
G = National Emergency Medical Technician
0 = Vo Tech
CTC
CW = Remedial reading teacher for elementary school children
E = Basic real estate course
E = Adult Education through Carver Center, Enid, Oklahoma
(GED and ABE senior programs) Home bound
E = ABE and GED sponsored by Enid Public School
M = University of Tulsa and always avail myself of work-

shops, seminars, etc,

Question 8: Are your presently involved in any training programs
sponsored by the Department of Corrections?

MMM

H = We have a 3-day workshop in February but nothing on-
going
McL = 80 hours annual training required
LARC = Management training, staff development coordinator,
self-defense
B = Curriculum standardization
McA = 80 hours per year
McA = 80 hours per year pertaining to communications and
general inmate contact
McA = Training program which covers a wide area, 80 hours
of training, workshops
McA = 80 hours per year inservice training stressing better
communications and understanding inmates
0 = Workshops that are conducted by the Department of Cor-
rections and Vocational Education
O = Support services
cre

No Responses.

Question 9: What Department of Corrections sponsored training
programs have you participated in? (In the past
five years.)

MMM
C = Adult Basic Education Workshop - OSU, Southeastern,
Durant; M.S. Program - OSU
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What Department of Corrections sponsored training
programs have you participated in? (In the past
five years.)

P.A.C.E. - 8 hours

P.A.C.E.

Attended seminars and workshops annually

Teacher Training, Correctional inservice for 2 weeks,
self-defense, emotional hygiene

DOC Training Academy - August '78

None

Several inservice workshops, ABE workshops

80 hour annual, 2 ABE workshops

Clerical training seminar, orientation, LAPE, Teacher
inservice

Management teacher training, self-defense, peace
officer certification, Laubach Literacy

Laubach Literacy Program, Adult Basic Education Work-
shops

80 hours and workshops

Workshops and the above required 80 hour program
Workshops

Laubach Reading Workshop, Bilingual workshops, com-
munication workshop, NEU - 60 hours

Teacher Training Workshop, case manager reception
workshop, supervisory workshop

PACE Training, ABE Workshop

ABE workshop - 1 week meeting - August, 1980

ABE (Summer 1980)

2 weeks DOC training (city), 2-day seminar (Lexington)
1 week DOC training (Edmond), several l-day Title I
meetings

in 1974 I took part in a one-week training program

I can't remember specifics - all they have offered
for teachers

There are approximately 8 workshop meetings per year
that are conducted by the Department of Corrections
and 3 per year that are presented by Oklahoma State
Vo-Tech. These programs, while not relating specifi-
cally to the ABE or GED programs, are very beneficial
to the staff for general knowledge and upgrading.

EDL Reading Lab, ABE inservice training (SOSU)

ABE .

ABE workshop

None
Cadet training at the Cadet Training Center at Taft
Orientation
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Section II

Question 10: Please check any of the following program aspects
on which you would like to have additional train-
ing or information.

Other:

uo |2

Teacher Effectiveness Training

How to cope with non-support from administration plus
frustration due to lack of cooperation among correc-

tional staff

Human relation course on sensitivity training between
staff ~ inmate; staff - staff (how to get along)

H = Testing procedures and interpretation (WAIS); student
abilities and interests (strong cambett, ex. interest
inventory), and basic information on the unique type
of individual (personality type, characteristics, etc.)
that come to prison

LARC = Writing/publishing our own texts geared to needs. APL
training and implementation through State Education
Department.

o

CTC
M = Ways to motivate

Section III

Question 2: What tests are administered to inmates upon entering
Oklahoma's Correctional System (LARC)?

Others:
MMM
H = Culture-Fair
LARC = Culture-Fair
G = I am not certain of what changes may have been made
since my orientation training.
CTC
CW = WRAT
E = Reading tests given by the reading teacher, GED test
E = GEBI pre~ and post-tests
E = GEBI
Question 3: What additional tests are administered by your
institution which is of assistance to you in
your classroom situation?
MMM
C = TABE, Pre-GED, CAT
C = APL
C = TABE, CAT, Pre-GED, APL
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Section III

Question 3:
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What additional tests are administered by your
institution which is of assistance to you in
your classroom situation?

Tests of Adult Basic Education, Pre-Post Criterian
Referenced Test

WRAT

TABE = Tests of Adult Basic Education - levels

E (gr. 0-5), M (gr. 2-9), D (gr. 5-12)

Pre-GED, GEPI

When an inmate comes to SPU he is given an MMPI, TABE
(if he does have a GED or H.S. diploma); WRAT (if he
does); WAIS (if we need one)

TABE

None

SORT, Steck-Vaughn, GED

GEPI

SORT for getting the student started in material be-
fore test scores are available - long time

None

CAT

CAT

CAT

CAT ~ California Achievement Test and the Stanford
Test of Academic Skills (used only for college scholar-
ship screening)

California Achievement Tests

I administer my own diagnostic test for my subject area
Gates-McGinitie Reading Tests administered by me

My teacher-prepared math test administered by me

My teacher-prepared language test administered by me
California Achievement Test

California Achievement

The California Achievement Tests

California Achievement Tests

Culture Fair Intelligence

WRAT is the only test available

GEPI

Level D - tests of Adult Basic Education
None
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Section III

Question 5:

Mus
OKC

Question
MMM

H

How many inmates are currently participating in
your classes?

= 18, 16, 21, 54

= 20, 60, 60, 60

= 32, 26

= 17, 10, 55, 92

= 20-25, 20-25, 17, 35

= 16

= 27, 25, 24, 16, 25, 30, 23, 18

= 47, 50, 37

= 26, 27

= 26, 20

= 3, 8, Several, 1, No Answer _3

= 2, 20, 10-20, 15, No Answer _1

= 15

= 18

12: Have any data been gathered from inmate interviews

or questionnaires to support the above?

= Although my situation is somewhat different, I have
polled 76 men (2 months ago) at SPU and given a choice,
over 90% would rather have a chance to work at the
furniture factory at JHCC, than attend school. Most
men are broke and draw gang pay of $3.25 monthly.
The men who did want education, had a monthly income
coming in from outside sources.

= They like the $20~$25 vs. $10. Also, some 7-day job
schedules will not allow school participation.

= Statements in ICC Committee

= Observation only

= Past observation only

18: How often are inservice training courses offered?

Other:

= DOC requires 80 hours training per year

= Whenever they become available

= Not regularly

= 80 hours per year

= No set interval

= Varies

= Not yet on a regular basis

= None

= When we can; bi-yearly at least

= Occasionally
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Section I11

Question 18: How often are inservice training courses offered?

Other:
MMM
B = Never
G = As scheduled by DOC
G = Occasionally
G = None
G = As decreed by DOC
G = Not often
G = Sporadically
0 = Occasionally
CTC

No Response

Question 19: How often are regular evaluations of educational
staff conducted?

Other:

MM
McA = To begin this year
McA = To begin this year
McA = 1981

G = Annually

0 = Semi-annually

S = Will be started soon
CTC

No Response

Question 20: By whom are evaluations of education staff con-

ducted?
Other:
M
H = Witch-hunts by security
G = DOC
G = School superintendent
O = State vocational staff
0 = Self
G = Unknown to me
CTC
CW = There isn't any evaluation
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Section TII

Question 21:
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CTC

Are inmates employed as support or teaching staff
in your education program?

Educational runners

Teachers aid (typing)

Clerical

Clerical work

Grade tests, use ditto machine
Clerical duties

No Response

Question 22:
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23:

How would you rate the following factors in the
part they play in determining whether an inmate
becomes involved in educational programs?
Other:

Parents, friends, etc.

Orientation for all inmates; peer advertisements
Work release on completion

Age

They go until they are 21 or graduate or get a GED.
Educational programs here are involuntary until they
are 21

This class is required for all inmates that have not
achieved a high school or GED degree

Peer interest

Parole Board Recommendations (seems very important to
residents)

Which of the following are directly involved in
the decision to place inmates in educational pro-
grams?

ICC

Institutional Classification Committee

Central Classification Committee composed of various
department reps

Any of those participating in classification meetings
Director of Programs/Case Manager

Optional programs

Administration

Counselors

Age, all under 21 are required to go to school
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Section III

Question 23: Which of the following are directly involved in
the decision to place inmates in educational pro-
grams?

CTC
No Response

Question 24: What percent of the total institutional budget is
given to education?

MMM
C =1 1/2 percent
C = Very little
H = 1/10th of a percent
H = One-one hundredth
H = Under 10%
McL = 5%
McL = 1%
LARC = Less than 1 percent
LARC = .7% - less than 1% budget - approximately $3 million -
$12,000 to education
B = Estimated 5%
McA = Less than 1%
McA = Less than 1%
McA = One-tenth of a percent
McA = Less than 1%
G = 12%
cre
CW = At this time 0%, but working toward approximately
$1,000 per year by the DOC
M = Educational materials are obtained through the Tulsa
Adult Education Services
M = Not enough
Mus = Don't know

Question 25: What is your annual budget for education programs?
(Include internal and external funding sources.)

MMM
C = Very small
C = $20,000 (Education & Library)
H = $10,000
H = $20,000 (Title I - gets $10,000)
H = SPU = I've never seen one - or have been told.
Guess, $3,000
McL = $7,000
LARC = Title I, Appr. $9,000
LARC = Less than $10,000
LARC = $12,000 Inst. - Annual Grant $10,000 Title I, Total

$22,000, doesn't count salaries
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Section TIII

Question 25: What is your annual budget for education programs?
(Include internal and external funding sources.)

B = $5,000

McA = $9,000

McA = $9,000

McA = $9,000

McA = $9,000
G = $5,000 plus salaries this year
G = $2,500 Title T
G = $300,000
S = $3,000

cre
M = None

Mus = Don't know

Section 1V

Question 2

If grade level is used for placement, please specify
your cut off points:

5th grade

8.9

9th and above GED, Grade 1 through 8 ABE

7th grade or above qualifies for GED; below qualifies
for ABE

Grades 0-8

Grade point 8.0

Below 6

None

12th GED

Title I = 10.0 ABE 8.0 GED

K-7

7.0 - 8.0

Special Ed. 3.0, ABE - 8.0, High School 8.1 and above
In my class, those that scored below 3.0 in anything
came to me. With lack of teachers, I get "anything!"
(Lows of 4th or 5th)

7.5 grade level

We have thus far accepted all inmates who desired to
enter training program

8th grade level
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= Any student that has not completed a high school
degree

None

3 through 12

8th grade

4th

2 b %'

Mus
OKC



168
Section IV

Question 4: How is an inmate's progress in the ABE program
monitored and evaluated?

Other:
alaly
H = Daily teacher evaluation through oral and written
work
CTC
E = Only if the person passes the GED test
Question 5: How is the inmate made aware of his or her progress?
Other: '
MMM
C = Daily progress kept on folder
H = Daily consultation
H = (CRT - teacher made) every 8 weeks
B = Verbal evaluations
G = Pre and post test comparison
CTC
CW = Verbal
E = Self check answers available - continued progress
discussion

Lo
[+
(13
0
ct
[
0
3
o

: Do you have a list of specific objectives and/or
competencies for the ABE program?

Other:
MM
H = Anyone upon request
H = Anyone who wants one
cTC

No Response

Question 10: What method(s) is used to determine whether ob-
jectives/competencies have been met/achieved?

Other:
MMM
C = PACE Test
G = Teacher-prepared tests, also
cTC
E = At this point, if they pass the GED test, if appears

that the student was successful
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Question 16: Does your funding source for the ABE program

MMM

e—tn

McA
CTC

require that a program evaluation be done?
Other:

Monthly

No Response

Section V

Question 2: If grade level is used for placement, please

onEHEOEZoOoOn IE

CTC

Cw
M
Mus
OKRC

Question

MMM

H

CTC

w

specify your cut off pcints:

Tests are used. However, 5th and below is ABE
9th grade

9th grade and above

Grade 7 or above qualifies for GED instruction
Grade 8-12

8th

Above 8

None

12th

GED open-ended

8-12

7th and 8th

7 and 8th

8th

Accepted at all levels

10 for GED preparation

Grade equivalent of 10 in California Achievement
Test

7th grade

Anything below high school degree
9 through 12

Finish high school

6th grade

: Which of the following best describes the GED or
Secondary program?
Other:

Evening discussion after filmstrips--borrowed from
Moore Regional Service

No Response
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Section V

Question 4: How is an inmate's progress in the GED or Secon-
dary program monitored and evaluated?

Other:
MMM
C = Staff meetings (some times)
H = Daily teacher evaluation through oral and written
‘ work
CTC
E = I know of no way that they are monitored or evaluated

Question 5: How is the inmate made aware of his or her progress?
Other:

5

Daily consultation
Verbal evaluations
Report cards

CRT - Teacher made

Q Howm
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Verbal
Participation
Feedback on lessons and sessions each meeting

~
13

Question If the GED test is offered, please answer the

following:

1. Number of times the GED test is offered per
year:

2. Average number of inmates taking the exam per
test:

3. Percent inmates taking the GED test for the
first time:

4. Other:

about each 3 months
at least six

85%

pass pre-~GED test
No response

six

No response

teacher observation
12-15

7

85%

. pre-~GED

* o e o . . o

WO WD WD
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Section V

Question 7: If the GED test is offered, please answer the
following:

MMM

H= 12
5-10
90%
T.A.P.E. and pre-GED results
10-12 times
8
0%
Required to take a pre-GED exam, must qualify
102 higher than State law requires
12
6
85
No response
Once a month
Once a month
90%
Personal (inmate) need. Inmates at SPU are some-
times allowed to take a GED cold, if they have a
high enough score on a pre-GED test. Inmates are
allowed to take the exam cold, if it is a treat-
ment decision - i.e., dealing with motivation fac-
tor or working out an emotional block to school.
As needed
5
95%
TABE score
12
6
95%
No response
12
1aQ
80 to 90%
No response
12
10
75%
No response
12
12
90%
No response
12
16
83%
Passage at 48.6 GEPI
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Section V

Question 7

If the GED test is offered, please answer the
following:

MMM

B =

'.-l
.

12

4

92%

No response
4-6

12-15

100%

No response

4

12

80%

No response
4-6

12

100%

No response
As needed

8

No response

Or willingness to pay for the exam one's self
6

15

No response

No response
Don't know
Don't know
Don't know
Must be 21, pass a screening or be leaving
institution shortly
10

6

96%

Desire

12

4

95%

No response

12

5

85%

Oklahoma requires one percentile
As required

5

95%

Pass a pre~GED

s W
« o o o

McA =

W
¢« s 0

McA =

=W
* ] . . L]

McA =

@

]
BWNHBWNDHBWLWNEWN
. * 'Y . . (]

« o o . e o * * » e e

(o]
"
WBWNDHEBWNDHESLDNDE WD



Section V

Question 7:
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If the GED test is offered, please answer the
following:

No response
No response
No response
Age time served

-

P4

No response

No response

Can take test any time
2

No response

No response

No response

Anytime

No response

No response

No response

No response

No response

No response

General interest level is high
Continuously

No response

No response

Taking a similar test prior to taking GED
5

5

80

No response

3 to 4

2

No response

Complete course

Do you have a list of specific objectives and/or
competencies for the GED or Secondary Program?
Other:

Any support staff

Anyone who wants one
By GED needs and testing

Warden
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Section V

Question

A w2
0O wE

|

Question

MMM
0

cTC
No

Question

MMM

H
LARC
McA

CTC

9: Do you have a list of specific objectives and/or
competencies for the GED or Secondary Program?
Other:

= Volunteers
11: What method(s) is used to determine whether ob-

jectives/competencies have been met/achieved?
Other:

Consultation with student
Post tests

nn

Passing GED
14: Can a student enter the program?
Other:

= Depending on existing enrollment

responses

16: Does your funding source for the Secondary/GED
program require a program evaluation be done?
Other:

New evaluative procedures being developed
Monthly
Will be required this year

No responses



