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Abstract

This research study examined the segregate efiette new geographic
placement of John Marshall High School (JMHS) frepredominantly African
American area to a predominantly Caucasian ardadodmd of Education of Oklahoma
City Public Schools (OKCPS) v. DowglR91), the Oklahoma City Public School
district was released in 1991 from court-ordereskdesgation efforts. Since release,
the Oklahoma City Public Schools have become reegaded and desegregation efforts
have become lax. The un-acknowledgement of raem anportant factor has important
implications for public school education. Like méamtge, urban school districts, a large
number of schools are color-coded. Partially beeafisesidual state enforced
residential segregation, the schools are mainlyisirace schools— predominantly
attended by majority African American, or Hispastadents. School and residential
segregation are inherently linked and difficult talotes to overcome. Consequently, re-
segregation is a major issue in OKCPS. Althougis, rérsegregation may be explained
away through personal choice, it contrasts evemgtMr. Dowell and so many others
fought so very hard for iDowell v. Board of Education of OKCR363).

This research study sought to determine if the ggaac relocation of IMHS
represents inequality based on the results oBtdad of Education of OKCPS v.
Dowell (1991) caseThe general research goal was to determine ify eftease from
court-ordered desegregation planning, OKCPS pl#uedssue of race relations in high
importance when it relocated JMHS from one predamily African American
neighborhood to a predominantly Caucasian neigldwatidisplacing some former

students to a nearby highly segregated high sckiddhhoma Centennial High School.
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The unintended consequence of this displacemestudénts was the creation of highly
segregated, Oklahoma Centennial High School. fpeavement of student
integration at one school created segregation@hanschool. The racial majority
makeup of the student population at JMHS changedalvelocation to a
predominantly Caucasian neighborhood and displaseofestudents to a newly created
segregated high school. The study investigatee ttegearch questions:

1. Is the current re-segregation of the Oklahoma Eiiplic Schools an unintended
consequence or gradual result of the district bestepsed from court-ordered
desegregation planning Board of Education of Oklahoma City v. Dow@68
U.S. 237 (1991)?

2. What types or kinds of desegregation data were tosgténtify a good
geographic location for the placement of John Malidhigh School to ensure
adequate integration?

3. How can Oklahoma City Public Schools ensure tHatatlents enjoy a
diversified, quality education in the future?

Data to inform the study were collected through G¥8Cand Oklahoma City
historical documents, demographic data, participaetviews, and personal
introspection. Conclusively, it was found that OK&Z€éhoose the current physical
location for IMHS based on availability of needpdce and cost factors. Additionally,
OKCPS did reconfigure boundary lines after the amenf John Marshall High School
at its new location. Specific to one school, thiglyg is an effort to determine if student

diversity was valued through the relocation of IMptiStBOE of OKC v. Dowell
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(1991). This study’s data confirms that the dreafrthe Dowell (1963-1991) court in

terms of complete student integration have yegtdully realized.
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Chapter 1
Introduction: The Legal Landscape of School Desegr egation

“A district court need not accept at face valueph&ession of a school board,
which has intentionally discriminated that it wektase to do so in the future..Bdard
of Education of Oklahoma City Public Schools v. B 991, p.10 as cited in
Horsford, 2011, p. 61). School administrators amhgcation scholars of today attribute
school desegregation as a topic of the pastofttés deemed as irrelevant to current
society. Some believe that schools are equal, tthey contemporary educational
issues such as accountability legislation in NddCbeft Behind should prevail. The No
Child Left Behind Act of 2001, also known as NCLaBUnited States federal law
proposed by President George W. Bush funds a nuailfederal programs aimed at
improving the performance of United States schbglsicreasing accountability
standards. Consequently, this Act has been theedausoncern to many educators and
administrators since 2001. Although forever impairta achieving quality schools,
issues such as school desegregation have takerk @dwt to other issues such as
school and teacher accountability. Despite diwgssiheaning towards fulfilling
educational equality and recognizing cultural ditgr school desegregation efforts in
the Oklahoma City Public Schools (OKCPS) have segliyislowed since release from
court ordered desegregation planning in 1991.

In addition, the inherent role of race and racisSf®@KCPS invokes certain
feelings and opinions along racial, geographic, geraerational lines to its community
members. Despite the central function that raceitsrsibsequent meaning plays in the

conceptualization and implementation of OKCPS’ssdesgation policies and



strategies, and the resistance that often folloace fails to be materialized in a visible
way, through either community discourse or commuaitalysis. It is included as a
factor or variable, but is not analyzed as a costvith overwhelming implications for
the future of OKCPS students (Horsford, 2011). While primary objective of the
landmark school desegregation cd&a®wn v. Board of Educatiof1954), was to
integrate schools systemically; it was not to syriphix bodies of color” together, it
was meant to have a much larger effect. The litggand attorneys argued that
desegregated classrooms and schools were esserthialfuture of positive race
relations in the larger society and world. Desegtieg of school classrooms was the
root issue of the Brown decision but was not saledant to begin discourse and
strategic analysis of such. The decision was irednid address a greater concern. More
specific, attention to student integration in alhgols would initiate a much deeper and
longer lasting effect in schools nationwide. Altgby presumably, this case begun
serious discussions about racially isolated schibaiswould continue many years later.
Brown v. Board of Educatiofi954), believed by most education practitioners
to be the remedy for segregated classrooms, siilerthan 50 years later may not have
been thoroughly accomplished. Intentionally prestitmgesome as an attempt to gain
equal access to resources and opportunities, melievedBrown (1954) was simply
an invitation for minorities to get to sit next@aucasians. Thus, despite the Supreme
Court’s declaration that separate schools wererantly unequal, the goal of tliBrown
(1954)ruling was not fully conceptualized by OKCPS utttié intervention of Mr. A.L.
Dowell in his initial suitDowell v. Board of Education (BOE) of OKCPI®63). The

intent ofBrown (1954), according to Justice Thurgood Marshalk Wwaving the right to



go to school whenever you want to and the rigtatee options in your education.
“However,Brown’s (1954) lack of ‘teeth’ compromised the law’s atyilio make
significant change... meaningful integration neveilyeoccurred” (Horsford, 2011,
p.71).

School desegregation was an important and necestsgryn eliminating state-
sanctioned segregation that limited educationabdppities to African American
students. Unfortunately, througtown v. Board of Educatiof1954), it seems that
within urban school systems the true conceptuatimatnd appreciation for the worth of
fully integrated classrooms has not been altogetredized. In some urban school
systems, integration has been achieved (in forgaltith Caucasian students merely
sitting next to African American students, unaldeppreciate the true worth of each
other’s diverse culture. The very essence of atgplitogetherness or joining of races
has yet to be materialized in many urban cities; ldck of “spiritual togetherness” can
be viewed as an unintended consequen&r@in (1954), a goal still not fully
conceptualized in many urban school districts today

Consequently, becauseBifown’s (1954) lack of true assertiveness within
America’s cities and school systems, years latses such d3owell v. BOE of
OKCPS (1963andFreeman v. Pitts (1993yould challenge the very same thing
thought to be remedied by tBeown (1954)court. The issue of equal opportunity for
all students would once again be litigated. Theses were used to put an end to
discriminatory and segregationist practices. Diogvell (1991) court used a vestiges
analysis to determine whether the segregationist knd practices of the past in fact

have continued to limit educational access and appiies for African Americans. A



vestiges, or trace of segregation, analysis seelsdover whether segregationist
practices are still visible or can be identifiedhin the school system. As Thurgood
Marshall expressed in his dissenB©OE of OKCPS v. Dowell (1991he Supreme
Court has never clearly defined what a vestigevwtemice of state-enforced segregation
practice looks like. However, the concept is catito determining whether the vestiges
of past discrimination have been eliminated togteatest extent practicable (Horsford,
2011). The Supreme Court declared OKCPS a unitatsicd and was released from
court ordered desegregation planning in 1991. OKG&Hproved in the court’s

opinion that OKCPS had done everything in its poiwadesegregate its schools. The
District had, through student demographic andguerédnce data, shown the court that
it was no longer operating an inequitable dual stegstem -- one for Caucasians and
one for African Americans. There existed a geneedief that the District had taken the
steps necessary to successfully integrate the lcHodhe eyes of OKCPS
administration, a discrimination free, raciallyagtated school system had been
created. However, this may not have been completatient to the surrounding
community. This study sought to discover if the artpnce of diversity was taken into
consideration when in 2006, John Marshall High $tii@MHS) was relocated from
one predominantly African American neighborhoodt@ predominantly Caucasian
neighborhood displacing some students in the psodéss study investigated the
relocation of John Marshall High School through legal lens oBOE of OKCPS v.
Dowell (1991), in which OKCPS was released from coureoed desegregation
planning. It utilizes this case to discover the ampance of student diversity issues when

a school is relocated from one culturally signifitarea to another culturally significant



area while displacing some students. Douglas ldodgR011), critical race theorist,
contextualizes the words of Dr. Martin Luther Kialgout deeper meanings to school
desegregation in lieu of a more superficial relatup that some districts may place
upon it. The effects of that superficial attentaan still be seen today. Dr. Martin
Luther King spoke to this lack of true attentiorthe advantages of diverse classrooms
before theDowell (1963) case was heard.
We do not have to look very far to see the perngieffects of a desegregated
society that is not integrated. It leads to phygicaximity without spiritual
affinity. It gives us a society where men are pbaty desegregated and
spiritually segregated, where elbows are togetad,hearts are apart. It gives
us special togetherness and spiritual apartnelemvés us with stagnant
equality of sameness rather than a constructivalggof oneness. (Dr. Martin
Luther King, Jr., The Ethical Demands for IntegyatiDecember 27, 1962, as
cited in Horsford, 2011 p. 64)
This study is an effort to analyze an unintendetsequence of thBrown
(1954) decision within the OKCPS system after thiélliment of court-ordered
desegregation iBOE of OKCPS v. Dowe{lLl991). Re-segregation of schools, a
reversal of desegregation outcomes and planninbb&vdiscussed in relation to its
involvement in the relocation of IMHS. Thus, thiecation of JMHS is analyzed under
the contextual lens of tH2owell (1963) case and at the conclusion of the Dastell

(2991) ruling.



Background of the Study

In 1954, over 50 years ago, a landmark case chasmyezhtion for everyone.
This historical caséBrown v. Board of Educatiofi954), challenged the earlier
ideology ofPlessy v. Fergusof1896), “separate but equal.” TBeown v. Board of
Education(1954) decision set precedents in education, ngadk@segregation of schools
not just a far off goal to work towards but a rgallrheBrown (1954) court commented
that equal opportunity would not be achieved untasglly separated school systems,
which perpetuated and reinforced inequality, wéiraierated to the greatest extent
practicable (Orfield & Eaton, 1996). Schools tharevoperated for majority African
American students were of a much lower quality tthense for Caucasians. Thus, the
Brown v. Board of Educatiofi954) court set forth procedures for the desegi@yaf
the nation’s schools. After its 50-year anniverséng effects of th&rown v. Board of
Education(1954) decision have been, at the most, questienéfhether constituencies
believe a ruling has been achieved or not, it ieted by all to have changed the
American landscape of schools forever. For some Jdhg awaited and now much
appreciated decision had erased the contradicabmden the freedom and justice for
all that America had proclaimed, and the subordnaby race permitted by our highest
law (Bell, 2004). After its rule, school desegregatwas a major social movement and
source of continued national and local debate.ridistmade serious efforts to integrate
schools beginning in the mid-1960s. Desegregatazhdntered into a new arena.
Desegregation was mandated in not only public gléce also had to occur in schools
as well. Educators were at the forefront of engutirat momentous change was

followed as ordered by the courts throlglown (1954).



Schools were ordered to begin the process of degatjpon following the
rendering of this important decision. In the 196@fer a period of more or less intense
pressure, most school boards took positive stepartbdesegregation planning
(Holden, 2009, as cited in St. John, 1975). Actbesation, facing mounting pressure,
most school districts made concerted efforts tatergiable desegregation plans. Yet, in
1963, the OKCPS had not yet made steps toward osng their schools. The
charge of operating a dual school system was leag@ihst the District. The schools
were inequitable towards African Americans. Therpoequipped schools were
reserved for African Americans while the more egeip schools were reserved for
Caucasians. Inequality was rampant even in thedatteeBrown (1954) decision.
School administrators had enlisted the assistahesatiors and other government
officials in an effort to maintain school segregatin the schools of Oklahoma City
(OKC). Strategically planned and illegally enfallaesidential segregation perpetuated
school segregation. Thus, the first suit was hdaogvell v. BOE of OKCP{L963).

The suit’s litigation spanned a period of almosttyhyears. Unknowingly, the suit may
have created unintended consequences in OKCPS4®dyears later.
Context of the Study

Mr. A. L. Dowell charged that the OKCPS were opiegatwo different school
systems, one for Caucasians, and another for Afdgaericans. OKC had placed itself
into a unigque situation, one not seen in any atinlean city. City neighborhoods were
noticeably segregated within most school distristsdent assignment was to the
physically closest school, hence neighborhood dehdberefore, this practice resulted

in segregation of the nearby neighborhood schdgpical urban neighborhoods form



prior to schools. Districts subsequently build stlkdo accommodate neighborhood
students. In OKC, this situation occurred in regefihe district built schools first and
then builders were secured to build a neighborlayodnd a particular school. Hence,
the term schools-neighborhoods was coined speoifiowell v. BOE of OKCPS
(1963). African Americans were heavily discouraged often turned away when
trying to secure residency anywhere in a commuutiter than in certain specifically
designated areas of the city. Realtors, propertyssgy and other housing authority
administrators assisted and took part in this hgudiscrimination practice. The
OKCPS was heavily involved with property ownerslt@s and the like in efforts to
maintain segregated schools. African Americansaaol purchase homes on the
Caucasian side of OKC simply because African Anagriassignment was specific to
all-African American schools and they could noeatt schools elsewhere. Therefore,
OKCPS and local realtors/property-owners coaxethaiilies with children to live in
certain, segregated areas of OKC. School attendaores for children determined
home and residential patterns for African Americarge District, housing market
controls, and Oklahoma City government officialghad time urged African Americans
to live in certain areas of OKC due to the avallgbof a minority school for their
children to attend. This residential segregatiamosceable in OKC today. The residual
effects of theDowell (1991) decision may have had implications for Jbfamshall
High School following the last ruling IBOE of OKCPS v. Dowe(lLl991).

Mr. A. L. Dowell’'s son was denied transfer afterdteempted to transfer his son
to a predominantly Caucasian school because oé@aprogram not offered at the

only local African American high school. The OKCHi# not permit African



Americans to attend schools other than those datdrby the District despite program
requests. Mr. Dowell fought from 1963 to 1991 foe proper integration and
diversification of the OKCPS. He acknowledged tsidential segregation, thde

jure segregation, of schools and challenged the distrifiillow the orders of the
Supreme Court iBrown (1954) declaring school segregation unconstitatidde jure
segregation is segregation directly intended ordated by law being issued in
connection to an official racial classification (@alic University Law Review, 1992).
He recognized that both OKCPS and OKC were wortaggther to further segregation
instead of following desegregation orders fromBhewn (1954) ruling. Subsequent
litigation by Mr. Dowell would follow for the nex20 years. Each step in litigation
pushed OKCPS to further integration efforts ande@se unfair school segregation
practices.

After forced desegregation planning, in 1991 thstiit gathered evidence and
statement in an effort to prove that system schioatsbeen desegregated to the greatest
extent practicable. OKCPS was not required to shulwstantial proof of this
desegregation. OKCPS was only required to providefpof a good faith effort to
desegregate schools with some remedies undert@k&DPS provided test scores of a
certain group of students in attendance at cedesegregated schools. Gary Orfield
and Susan Eaton (1996, p. 20), educational pohdyrace relations experts, state,
“Many courts do not even investigate whether orvestiges of segregation are ever
remedied.” School districts do not necessarily rteeshow that education gains are
equal between Caucasians and African Americanst tidccourts require solid

evidence that discriminatory attitudes and asswnptgrowing out of a history of



segregation have been purged from the local edudtsystem” (Horsford, 2011, p.
20). OKCPS stated that due to increasing test s@rd a small number of
desegregated schools, court ordered desegregddimmipg was no longer necessary.
OKCPS concluded that the residential segregatianitihad assisted in creating was
now a matter of mere personal choice since disoatory housing practices no longer
existed. Thus, the court concluded that the Disatcomplished its task of
desegregating schools, making no mention of aywgsbwing Hispanic population,
which has increased rapidly since the time of #s¢Dowell (1991) ruling to present
day. Therefore, the court released OKCPS from gatsdiction and desegregation
efforts ceased. Although released from court oleiesegregation planning in 1991,
OKCPS consequences from the state sanctioned s¢igregand evidenced within
Oklahoma City would persist in the neighborhoodd esmmunities. Gary Orfield and
John Charles Boger (2005), race relations expséearehers, state:
The reversal in the South was clearly related18%1L Supreme Court decision,
Board of Education of Oklahoma City v. Dow@!991) that authorized federal
courts to end desegregation plans. In a stunnwveysal of earlier expectations,
the Court adopted the basic ideas first put forviiar&@resident Reagan’s Justice
Department-that desegregation was a temporaryrritae a permanent goal for
schools and that courts could dissolve existing@@nd permit the restoration
of segregated neighborhood schools as long achm®kdistricts said that they
made these changes for educational rather thaal raeisons. (Boger & Orfield,

2005, p. 11)

10



Courts do not require school districts to providiedsevidence of the purging of
discriminatory attitudes and assumptions left dv@m many years of segregation and
unequal treatment. The leftover feelings of resemtnfrom the OKC minority
communities towards the OKCPS in regards to theridisnatory practices dbowell
(1963) can currently be noticed. Thewell (1991) court made no mention of ways to
remedy this and OKCPS made no mention of remedidss area of concern.

This opened the door to a return to segregatedadidn, re-segregation. Re-
segregation of schools would now occur becauskistérmination decision. When the
court unknowingly approved school re-segregatibdescribed residential segregation
as a natural force that courts and school distcatdd not regulate or control. The
Dowell (1991) court posited that housing segregationdssg roots and was something
that happened for some unknowable reason. Howthesgourts only saw a somewhat
distorted view of evidence becauseDaiwell’s (1963) lack of economic resources and
statistical data for litigation. Due to the extesmstime spent in litigation, economic
resources foDowell (1963) may have been restricted. Evidence renpasgive that
African Americans do not prefer segregation ang tlieuld be highly integrated if
they lived in the same neighborhoods occupied hyc@sians of similar income
(Orfield & Eaton, 1996).

By its attainment of unitary status, or true schiedegregation in 1991, the
Dowell (1991)decision would have profound consequences forIretegration today.
Unitary status, the opposite of the purported dehbol system, is a status in which a
district operates a true effective desegregatian plith system wide student integration

in place. Purporting that residential segregatio®IiKC may be entirely because of
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residential choice, OKCPS has not been requiredake any further efforts towards
desegregation through remediating its residenéigiegation by the courts. “Oklahoma
City had been allowed to operate segregated neigbbd schools with only
perfunctory consideration of the issues in the 8uonar Court guidelines” (Orfield &
Eaton, 1996, p. 20). In 2006, fifteen years atitiad been released from court-ordered
desegregation planning, OKCPS made an unapologete, increasing segregation at
Oklahoma Centennial High School, after studentfddHS were displaced. The
school was relocated to one predominantly Africanefican neighborhood to a
predominantly Caucasian neighborhood miles awaterAfeing granted unitary status
in 1991, OKCPS knowingly relocated JMHS in 200@rsimgly, without clear
guidelines for achieving racial balance. This mmised concerns by the OKC
community and patrons thus the issue of schoolgitegation is investigated in this
study for its implications and connections to Bmvell (1991) decision.

I mportance of the topic. With the legislative span of nearly thirty years,
Dowell v. BOE of OKCP&.963) touched many lives and had a great effeiconky on
Dowell (1991) supporters but also to the district androomity as a whole. After
decades of bitter political, legal, and communttyggles, there was surprisingly little
attention paid to the new school re-segregatioitigs! spelled out in the court’s final
1991 decision ilBBOE of OKC v. Dowel|1991). As the concludinQowell (1991)case
unfolded, OKCPS was released from court-orderedgtegation planning. In effect,
the OKCPS was allowed to return to the way thingsewbefore desegregation
planning. The new policy, or absence of desegregauolicy, reflected a turn from the

dream ofBrown (1954) toward accepting a return to segregatitve. dnitary status
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decision and acceptance by the court expressedosqphical shift away from the
principles outlined irBrown (1954)and fought so hard for by Mr. Dowell. Under this
new line of thinking, courts allowed districts thetd been previously declared unitary
to knowingly re-segregate their schools withoubility (Orfield & Eaton, 1996).

School desegregation, in its early years, wagydesi to improve the chances
for African American children to attain their dreamvhile not materially diminishing
the likewise chances for Caucasian children (Bamkdtl & Caldas, 2003). School
desegregation currently means much more thanlthdtcus is not solely on African
American students but recognizes and appreciagegiviersity brought by many other
cultures as well.

The effects of school desegregation reached farizbareas, initially
considered, but may not have thoroughly saturdtestiacation system®owell v.
BOE of OKCP{1963) has possibly had effects on the areas ofraamity perceptions
of the district and in current student integratofrthe schools. The minimal efforts of
desegregation planning, solely by placing Caucasixt to African Americans, are
largely over. As the desegregation orders for OKC&8e, many Caucasian families
moved from the city schools to nearby suburban slatligtricts. However, as the years
passed, some Caucasians begun to accept integaationtually benefiting both races.
Opponents feared that providing opportunity to édn Americans threatened the
pursuit of individual success by the majority. Adates argued that the whole nation
would benefit from racial desegregation since @itlents would gain essential
experience with diversity, broaden their socialvwaks, and obtain training in

democratic citizenship. More recently, even opptmbave agreed in the belief that
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racial integration is desirable (Bankston, 11l &l@as, 2003)Dowell v. BOE of OKCPS
(1963) had very different or local opposition ttthd the later 1986 and 1991 cases.
Society and local communities began to accept, ewdrace, the advantages
integration brings. Today, African Americans malgeamly 27% of the total student
population of OKCPS with the Caucasian student [agjmun at 20%. The Hispanic
population has increased to 45%. OKCPS’s commusnipport, as evidenced by
passage of bond issues, has decreased tremendimegthe 1960s. There was no bond
issue passed between the years of the 1960s afd Q0hmunity support for the
district has wavered and diminished greatly, pdgdibcause of changing perceptions
of the district. With more than 40 years of timesgiag between successful completion
and passage of an OKCPS bond, community ratingsedistrict were at an all-time
low. OKCPS’s overall student population has de@dabissatisfied either with the
district or with problems akin to large urban digs, more families are choosing to
move away from segregated areas into the morediive suburban areas. This urban
sprawl, wherein families move away from urban aréss/es OKCPS with those
students economically or otherwise unable to mowbe nearby suburban districts.
Most recently and historically, economically disadtaged students are predominantly
African American and Hispanic students. This presti@mce of minority students leads
to a re-segregation of OKCPS.

The way in which a community perceives a schodtlidignevitably affects the
failure or success of a district’s future. Supgortschool diversity is essential for the
adequate accomplishment of desegregated schoolSPSI impending integration

success relies heavily on the support of its sumlong community and neighborhoods.
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This study is an analysis of desegregation planwinigh occurred when JMHS was
relocated from one predominantly African Americanghborhood to a predominantly
Caucasian neighborhood possibly displacing someiustudents. The relocation of
John Marshall High School was a move that deakma¢ndous, negative blow to the
community’s perception of the OKCPS.
Purpose of the Study

The dream of th&rown (1954) case may be a dream yet. Over twenty years
after being released from court-ordered deseg@gatanning in 1991, OKCPS has,
contrary to théBrown (1954) decision, returned to a state of segregakitost research
focuses on school integration issues in large udit#es such as Dallas, Detroit, or
Lewisville. These cities much like OKCPS, once by federally mandated
desegregation planning, have slowly returned t@ats of being racially identifiable.
Racially identifiable schools, much like segregatio the 1960’s and 1970’s, are
schools that can be identified by a majority ofregke race. A majority African
American or Hispanic students with very few numhsrsther races most likely attend
these racially identifiable schools. They appeacimas they did before desegregation
efforts were enforced and maintained in the 196@freDowell (1963). Unbeknownst
to many OKCPS patrons, student demographics at sohwols have maintained an
80% or more minority status prior owell (1963) and currently as well. Caucasian
student enroliment, which has steadily declinedhwwithe district, has not significantly
increased within these same schools sinc®theell (1963) case.

The OKCPS's student population in school year 20A0D1(OKCPS District

Statistical Manual, 2011) was 27% African Americad% Caucasian, 45% Hispanic,
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and 5% Native American, and 2% Asian. Large magwiof African American and
Hispanic students have been, and are presentlgentnated in neighborhood schools.
This fact, undermines, in a way, or threatens #ry issue fought for by Mr. Dowell.
TheDowell (1963) case fought for full integration of all ORS schools. Mandatory
busing, recreated attendance zones, a diversitynitbee, and a desegregation plan
known as the Finger Plan (396 U.S. 269 (1969))eale aimed at achieving full
integration of all OKCPS schools.

As seen from the OKCPS District Statistical Man(2&l11) student population
data in 2010-2011, this return to inter-districtigh separation or re-segregation, has
been seen in OKCPS. Race relations experts, GdigidDand John Charles Boger
report on the state of re-segregation currenthaciil isolation [school re-segregation]
is worse than ever before, the increasing numbensmm\White schoolchildren as a
percentage of our nation’s students explains whyt&8lbelieve segregation is a thing
of the past”(Orfield & Boger, 2009 as quoted in sford, 2011, p. 21). OKCPS is
among many other urban districts experiencing duabshift towards re-segregated
schools. The shift has begun throughout many ldigfeicts in the nation but
particularly in Southern states (Orfield, 1996)h&Tschools of the South appear to be
moving slowly towards re-segregation. During th&@$8, public schools throughout
the South became increasingly segregated. Blactewlblic school segregation, in
particular, increased in almost every state fro@01® 2000” (Boger & Orfield, 2005,
p. 66).

By 1999, the proportion of African American studeint all-minority schools

had slid up to 37% across the nation from a loB3%o in the 1980s, while the
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proportion of African American students in major@@aucasian schools in the south
declined from a high of 44% (Bankston, Il & Cald@803). One plausible explanation
for the rise in school re-segregation is incredgisggregated residential patterns
(Boger & Orfield, 2005). Similar to most urbanieg around the nation, OKC residents
are familiar with residential segregation. Resitdrsegregation occurs when specific
races or cultures designate certain areas or naighbds of a city. This trend surfaced
in the 1960s, wherein African American residentsensdlowed residence in certain,
very specific communities and neighborhoods. Culyewhile African Americans are
more widely dispersed, some communities and neidiidaals remain color-coded by
race in Oklahoma City. An area or neighborhood &iffredominance of one particular
race or culture can be considered color-coded.aféa or neighborhood surrounding
JMHS represents one of these color-coded neighbdgo

Furthermore, with the rise of poverty in largeestithe reduction of
expenditures in schools for things such as busirdiversity planning discourages an
increase in integration efforts. IMHS within OKC&8l its relocation from one area to
another is the focus for this study.

The purpose of this qualitative research studg ettermine whether the
placement of the new John Marshall High School feopredominantly African
American area to a predominantly Caucasian areasepts a decision made to
segregate a school from one race to another. Ty ahalyzes residual effects on
school desegregation after OKCPS was releaseddount-ordered desegregation
planning. This study is an effort to understando&s behind the decision around the

relocation of IMHS; some 21 years pBSIE of OKCPS v. Dowg(l991), when
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OKCPS assured the court with intentions of contihdigersity efforts. This study
specifically sought answers to three research punesst

1. Is the current re-segregation of the OKCPS an anded consequence
or gradual result of the district being releasedmir court-ordered
desegregation planning BOE of OKCPS v. Dowg(l1991)?

2. What types or kind of desegregation data were tsadentify a good
geographic location for the placement of JMHS tsuee adequate
integration?

3. How can OKCPS ensure that all students can engliyasified, quality
education in the future?

Significance of the Study

Integrated schools have been deemed significastuttent educational
environments since before tBeown (1954) decision, more than 50 years ago.
Diversity plays a large role in enriching a studeetiucational and lifelong journey
through life. Study after study has confirmed tleadfits of integrated schools (see:
Orfield & Eaton, 19967 efera, Frankenberg, Siegel-Hawley, & Chirichigg011).

The benefits from integrated schools exist notfioisthe minority group but for the
majority group as well. Everyone can benefit fromedse atmospheres.

This study is important because the issue of iategr was a pertinent, volatile
topic in the initialDowell (1963) case but seems not to be as importantsasitid be
within the OKC schools of today. In today’s treogvards increased accountability
with more testing, the role of diversity and int@gwn seems to have taken a back seat

to other issues. If segregation does still exintthere is a question of whether the
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Dowell (1963)case has had much of an effect on integration tne80 years that it
was litigated.

Due to the rise in educational accountability ameléfforts to bring awareness
to acceptance of others through diverse educatexpdriences, school leaders can find
the results of this study to be useful for incregsand analyzing student integration
efforts when a school is relocated to a differanturally predominant area. The
findings can assist school districts in determirtyegt practices when relocation of a
school is required. A hope is that this study waive to spur discussions and plans
about diversity/equity within a district whenevenew school or relocation of an
existing school occurs. In addition, diversity witlja) school(s) is always desired, and
school boards should stay aware of diversity lewallsin their districts and never
intentionally or unintentionally segregate (a) sul(®).

The findings of this study can aid educational é&xadn better serving the
minority populations of their urban district(s), mh, in most cases, represent the
majority of their students. This study will not grdllow educational leaders to realize
that an integration problem does actually existrbay also help them to have better
insight into why this problem exists and how it ¢enresolved. School leaders may in
turn address the problem with more enthusiasm igied. iThis in hope would create
equitable, better-integrated schools.

Review of the Research Method Used

Because of the richness of the phenomenon in tbeatgon of IMHS after

OKCPS was released from court ordered desegregalinning, a case study design

proved to be the most appropriate method to ingatdithe research focus of the study.
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The case study design (Yin, 2009) of the studyaléor the extensive topic of student
body diversity when a school is relocated to hemihated in a way that would not
constrict meaning. By using a case study apprdaetreal life context of the story is
captured and analyzed for its meaning and appticdat addressing the research
guestions of the study. For this study, case stiedygn provided a legitimate,
contextual basis to which race could be foundatipraamalyzed in its relation to the
relocation of JMHS followind3OE of OKCPS v. Dowe(lL991).
Limitations of the Study

The limitations of the study are those elementdesign or methodology that
hinder its application or generalization. Becaustne specific nature and singular
focus of this study, there are some limitationbéaoted. The relocation of JIMHS
occurred in 2006. Some administrators or key imtligis responsible for the decisions
made were no longer a part of the Oklahoma CityiP@zhools and thus, were not
able to be contacted to participate in this stldys created a small sample size
available for the study. Although a small sampbe, participants acquired for this study
represented core individuals thoroughly knowledt¢geahd close to the event of the
relocation of JMHS. The nature of segregation iawvg race is a sensitive issue. Thus,
this may have limited the study’s participants few that were willing to share the
difficult decisions and race-related issues thauaed when JMHS was relocated from
one majority African American neighborhood to a ondly Caucasian neighborhood.
Moreover, the unique features pertaining to OKCR& HVIHS within this study render
the study to not be generalized to other situataamsschool districts. The study was

conducted with the following specific limitations:
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e By design, this qualitative case study is focusedme particular high school in
the OKCPS, namely John Marshall High School (JMHS3ingles out only
those individuals who played an integral part ia telocation of JIMHS.
Interview participants were chosen because of tiodgs within the OKCPS at
the time of the relocation of JIMHS. Participantsevalso all residents of
Oklahoma City (OKC) and were witnesses of the ¢ondurrounding the
relocation. Therefore, certain biases could begmieand noticed in participant
perceptions.

e The research was limited to the OKCPS. Informatibtained from the
Oklahoma City Public Schools District Statisticabfles document and
participants, pertained only to the OKCPS in thet pad present. TH2owell
case is specific to only the OKCPS and should eatdmpared or generalized
to any other school district.

e The study was conducted with the knowledge and nstaleding of race as a
sensitive subject. The very conceptualization oéravokes strong feelings in
both the researcher and in participants. Partitgpamre chosen, agreeing then,
to be both transparent and open about the isshevothe concludindgpowell
(1991) ruling effected the decision to relocate B4H

e Asingle researcher, who is a former employee ef@QKCPS, conducted the
study. Additionally, as a former resident of OK@jraons, biases, and
perceptions may have influenced the interpretaticihe study.

Despite the limitations presented in this studydiings provide a concise view

into understanding current student diversity witthia OKCPS podBOE of OKCPS v.
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Dowell (1991). The study’s specificity to a large urbaty eillows the researcher to
highlight valuable lessons learned that may beiegiple to other large urban school
districts. As urban cities become both more ragiatid ethnically diverse and
increasingly segregated across racial/ethnic baugsjdhere are more compelling
reasons for educational researchers and schoalypwkers to be concerned about the
future of school integration (Braddock, 2009 asctiin Goldring & Smrekar, 2009).
While diversity in urban areas can be easily olessrthe consideration of race as a
significant factor in educational decisions hasamg@nt implications for the stability,
social cohesiveness, and well-being of OKCPS anld@al communities. It has
implications for school districts, students, anchocaunities.
Definitions of Terms

De juresegregation—schools segregated by law or governaotion.

De factosegregation—schools segregated by individual esooc social

practices.

Desegregation—racially mixing students in schaolbe physical reassignment

of children and staff to change the existing rac@hposition in schools”

(Adair, 1984 as cited in Horsford, 2011, p. 4).

Integration—"...a quality of education and interperabinteraction based on

the positive acceptance of individual and groufedénces as well as

similarities” (Adair, 1984 as cited in Horsford, 20 p. 4).

Desegregation plans—plans aimed at achieving rattgration of schools.

Racially identifiable schools—schools attended lyagority of a single race.

Racially isolated schools- schools attended byearage majority.
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Re-segregation—segregation that has occurrededftats for integration have

weakened or dissipated.

Residential segregation—segregation that resuta &t concentrated particular

group in specific neighborhoods or areas of a city.

Race-conscious policy—school integration policyt t@nsider race when

assigning students to schools in efforts to divgitkiose schools.

Race-neutral policy—school integration policiesttth@a not take race into

account when assigning students to schools intsftordiversify those schools.

Vestiges—evidence of or lack of evidence of sudoésesegregation

strategies.

Overview of Dissertation Chapters

This chapter served as the introduction to thisaesh study. It provided the
background, context and purpose of the study. kljghhg school desegregation in the
Oklahoma City Public Schools as its major focusl @hapter 1 outlines the specific
research questions to be investigated in this sttdsther areas described in this
chapter were the significance of the study, revaéthe methods used, limitations of
the study, and lastly definitions of the terms usethe study.

Chapter 2 is a review of pertinent and approptitgeature as well as describing
the legal cases similar BOE of OKCPS v. Dowe{lLl991). It highlights the similarities
and differences between tBewell (1963-1991) suit with similar school desegregation
legislation in urban districts that were or wer¢ reeased from court ordered
desegregation planning. Chapter 3 presents theoahelttgy of the study. It frames the

study and describes its aspects through a quaétatise study framework. Chapter 4
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presents the data analysis, outcomes, and findite research study. The chapter
describes data, emergent themes, and discussiespbeant findings as related to the
three research questions. Chapter 5 provides cainakiand recommendations about

the topic of study in relation to the research tjoes.
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CHAPTER 2
Literature Review and Guiding L egal Framework
I ntroduction

Following the May 17, 195Brown v. Board of Educatiodecision, states were
ordered to begin desegregation planning. This on@ernot enacted on immediately by
all states. Almost 10 years after tBeown (1954)decision, the 1963 decision bbwell
v. Board of Education (BOE) of Oklahoma City Puldizhools (OKCPSstill would not
be the last time the issue of school desegregatasvisited by the courts. Many
pertinent desegregation efforts would be heardrbeday real change could be seen in
Oklahoma City (OKC). This chapter includes hightggbf important cases, such as
Plessy v. Ferguso(1896),Estes v. Metropolitan Branches, Dallas National
Association for the Advancement of Colored PedghkeACP)(1971),Milliken v.
Bradley(1974),Bell v. Board of Education, Akron Public Scho¢l€982), and
Freeman v. Pitt$1991) relating to essentially the same issu#heal
desegregation/integration. These cases frameghédisance ofDowell v. BOE of
OKCPS(1963) in the context of the time it was heardramy years ago.

The ideology of having all United States residdér@given an equitable
opportunity to pursue success seems simplistibasifproven to be much more difficult
to accomplish. Desegregation promises much forashmt has yet to be fully
conceptualized in America’s schools today. Schefdrm authors speak on the full
implementation of desegregated schools in todacgesy.

Desegregation was America’s most sustained effiocesReconstruction to

come to grips with the evils of racial dominationpublic schooling. The
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endeavor epitomized the ideals of the Americanrdrend revealed its most

intractable internal conflicts. Its accomplishmentye smaller than its

advocates promised and less than they hoped fankdon, Il & Caldas, 2003,

p. 26)

Desegregation, presently termed ‘integration’ ivgbme nuance in the meaning of the
two terms as defined in Chapter 1), continues tarbelusive cause worth fighting for.
Integration is seen as having mutual gains andjiityefor all races. Desegregation
improved the chances for African American studémgsursue their dreams while not
diminishing or diluting the chances of Caucasiaifdeén as well. In their boolStudent
Diversity, Choice and School Improvemedharles Willie, Ralph Edwards, and
Michael Alves (2002, p. 3), find “diversified stuttedbodies—socioeconomically,
racially, or both—are more effective learning conmities than schools that are
poverty-concentrated and racially homogenous.”

The Civil Rights Act of 1964—-1965 and the VotingRis Act of 1965 were
defining laws in American civil rights. The two lapin conjunction, ended legal
apartheid (Minchin & Salmond, 2011, p.2).

From now on, the main task for the movement’s sugp®was to ensure that

these laws were executed effectively. As the U@nfission on Civil Rights

commented in 1969, ‘It is not so much new laws #ratrequired today as a

strengthened capacity to make existing laws wavlin¢hin & Salmond, 2011,

p. 2)

The essential sections of the Civil Rights Codéuitke Title VI, which tackled

de juresegregation in education. The sit-ins, freedoragj@nd the Birmingham
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protests all focused on desegregation of publicgdand eventually public schools.
The NAACP invested countless hours and more thagears of work on thBrown
(1954) case alone. The emergence of school desggnegs a major obstacle for
school districts to overcome became evident.

As school desegregation law evolved and became ratesenced two types of
segregation emergeDe juresegregation is school segregation by law or gawent
action.De factosegregation is segregation by individual choiaesogial practices.
These two terms clearly defined the types of segdieq for federal agencies and others.
Thus, beginning in the 1950s and by the 1980s, dwgairesegregation had been
remedied by school desegregation plansSthool racial desegregation efforts
stagnated during the 1980s, and began a slow relmeag the 1990s. By the 1990s,
federal courts all over the United States wereastey school districts from judicial
oversight. Therefore, the Supreme Court beganyeldp guidelines for releasing
school districts from court supervision, followitige principle that a court’s oversight
of local school district’s “...was intended as a temgry measure to remedy past
discrimination” (Bankston, Ill, & Caldas, 2003,>di). Therefore, following this
principle, the momentous caseRBDE of OKCPS v. Dowe{lL991), helped to establish
a road map for other districts to seek unitaryust@Goldring & Smrekar, 2009).

This change in segregation orders along with theuearea of residential
segregation in neighborhood schools in OKC canglea & the historical outline of the
BOE of OKCPS v. Doweg(l991) case. In the early 1960s, segregation wasjar
topic worldwide. More specifically, it was a vergraroversial topic within the state of

Oklahoma, and in the OKCPS.
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Realizing the importance of school desegregatiahiategration, this chapter
includes current research arguments about scheelgdegation and integration.
Finally, the chapter ends with a discussioBOE of OKCPS v. Dowe(lLl991) and its
gradual, yet residual effects on the OKCPS, narttedyelocation of John Marshall
High School (JMHS).

An Examination of Brown v. Board of Education (1954)

Departing from the “separate but equal” doctrin@leissy. Ferguson(1896)
legalizing segregation, came the landmr&wn v. Board of Educatiofi954)
decision, making segregation illegal. Little did$le at the time realize thatown
(1954)would indefinitely become synonymous with the saby school
desegregatiorBrown v. BOH1954) held that racially segregated schools drergntly
unequal. By challenging, tHélessy(1896)doctrine, set forth earlier, tHgrown (1954)
court unanimously decided, separate but equal éidunehfacilities are unequal
(Lawrence, 1981). This retreat from prior thinkimgw brought national attention to the
injustices and unequal treatment not just of Afiidéanerican citizens but also
specifically to African American students and tladue of their education. What had
been an unfair reality for African Americans formyayears was now finally being
recognized by the country through the courts. Tagkdeeling of inferiority felt by
African American students became noticed as hararfdlunfair. The court realized
that separating African American students from cgtod similar age and qualifications
solely due to the factor of race generates a fg@fninferiority and may affect their

hearts and minds in a way unlikely ever to be uedd@awrence, 1981).
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Moreover,Brown (1954) plaintiffs argued that the expressed pwmithe
Fourteenth Amendment was to deprive the statesechtithority to enforce existing
minority specific laws which like segregation lawere designed to establish a caste
system (Lawrence, 1981). A caste system wouldragp&aucasians socially,
economically, and spiritually from other races. iidiere, separate school facilities, no
matter how nice or equal to that of Caucasian stisdeere deemed inherently
inequitable, unfair, and incompatible with the Hdaeotection Clause of the Fourteenth
Amendment. Throughout tH&rown (1954) case and for many years to follow, the
Supreme Court cited this violation of the Fourtbesithendment as rationale for
discontinuing the practice of school segregatiogniicant consideration regarding
effects and the harm caused to African Americadesits by the labeling or feeling of
inferiority has not been fully researched or desidoy the courts. This feeling of
inferiority caused by the ‘not inclusive’ systemsafgregation and unequal schools
permeated through the hearts and minds of AfricareAcan students and likely caused
irreparable damage. Without this being fully recagd and/or declared by the courts,
the true long-term psychological effects of hist@thool segregation can perpetually
linger on.

Consequently, following the 50-year anniversar3odwn v. BOE 1954),
segregated schools and segregated housing stiigeethe American landscape. In
spite ofBrown (1954), society dismisses these issues in terrpsrsbnal choice and
poverty rather than as subtle long-term effect®lefr from enforced school

segregation. Derrick Bell (2004), authorSifent Covenant8rown v. Board of
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Educationand the Unfulfilled Hopes for Racial Refommites eloquently and truthfully
aboutBrown (1954), stating:

Over the decades, tl&rown (1954) decision, like many other landmark cases,

has gained a life quite apart from the legal qoestiit was intended to settle.

The passage of time has calmed both the ardos @fdinirers and the ire of its

detractors. Today, of little use as legal precedéhias gained in reputation as a

measure of what law and society might be. That exablage, dulled by

resistance to any but minimal steps toward compéahas transformeflrown

(1954) into a magnificent mirage, the legal equewalof that city on a hill to

which all aspire without any serious thought thiawill ever be attained. (Bell,

2004, p. 4)

Whether the true promise Bfown (1954) complete school integration, has
been fully realized or not, it has served as armiebry forerunner for the cause of
school integration in the United States. It begaa grocess or vehicle through which
sensitive issues such as school segregation ceutdlyzed and discussed.
Lamentably, some school districts did not heedbow through with these discussions
or actions. OKCPS would be one of these distrlzd$ would face legal action for not
following through on the promise &rown (1954) ThroughDowell v. BOE of OKCPS
(1963), OKCPS would begin a legislative roller dea®f desegregation planning that
would ultimately lead to a turn away from a fullhoeptualization and systemic

internalization of the premises Bfown (1954).
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Legidative History of Dowell v. BOE of OKCPS (1963-1991)

The legislative process @fowell v. BOE of OKCP§1963-1991) from the
1960s to the 1990s was a long and arduous prdt@&ssolved extensive amounts of
time and inordinate resources of all kinds. Thell®se changed froBowell v. BOE
of OKCPS(1963) toBOE of OKCPS v. Dowe(ll991). OKCPS, at this time, filed to be
released from court-ordered mandatory desegregptamming. Thus, the 1991 court
agreed with the OKCPS. The court believed that OBGRd eliminated all vestiges of
past discrimination and was operating a unitary,dual, school system. OKCPS had
proven, in the court’s eyes that they had done@efit desegregation planning and had
created a diversified school district. They alsmsmned that because of personal
resident choice only so much could be done ab@ideatially segregated areas. Thus,
the re-segregation of the OKCPS schools represestep backward. It not only undoes
everythingDowell (1963-1991) fought for, but also potentially syribes institutional
racism in a new form. In their booRace, Class, and Education: The Politics of Second
Generation DiscriminationKenneth Meir, Joseph Stewart Jr., and Robertdfrp|
(1989) have argued that the policy that definecaéqducational opportunity as
desegregated education “ignored the continuedtaesis to integration and permitted
the development of other methods of limiting acdeswminorities”(as stated in Tyson,
2011, p. 13).

Beginning in the 1960s and continuing into the 19%0Be nationally known

caseDowell v. BOE of OKCP§L963), continued to be appealed. The case would
finally be decided and settled in 1991. Occurrifigracountless years of litigation by

Mr. Alfonzo L. Dowell, in 1991, OKCPS believed thahad finally fulfilled the court’s
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desegregation request and had eliminated segragatits schools. The final case was

known asBOE of OKCPS v. Dowell991). OKCPS brought evidence of greater test

scores in desegregated OKCPS schools and othemstdemographic data to the

attention of the courts. Subsequently, OKCPS wiaased from court-ordered

desegregation planning.

Dowell v. BOE of OKCPEL963) legislation spanned almost 30 years and went

through several stages. The next section briefiyrsarizes these important stages of

theDowell (1963) litigation from the beginning in 1963 tetand in 1991. Table 1

summarizes the stages of Dewell (1963) litigation and the significance of that

decision.

Table 1

Timeline of Dowell (1963-1991) Litigation

1963 1970 1972 1985-1986 1991
Robert Dowell, Oklahoma City Oklahoma City Oklahoma City Oklahoma City
high school Public Schools Public Schools Public Schools Public Schools

student, was
denied transfer to
a Caucasian high

school due to race

Mr. A.L. Dowell,
father filed suit
against Oklahoma
City Public
Schools on the
basis of
discrimination
based on race.

was ordered to
create a
Comprehensive
Desegregation
Plan for its junior
and senior high
schools.

introduces a plan
named, Opening
Doors in
Education, aimed
at desegregating
its elementary
schools. The plan
involved only
experiences with
diversity and was
voluntary. Dr.
John Finger
introduces
components of the

Finger Plan.

adopts a new plan
named the Studen
Reassignment
Plan. This plan
significantly
deviated from the
Finger Plan and
eliminated
mandatory busing.

files against Mr.

t A.L. Dowell
stating that
Oklahoma City
Public Schools is g
desegregated
school system and
no longer requires
court supervision.
Oklahoma City
Public Schools
was released from
supervision status

1

The following sections more specifically outlineetstages and outcomes of

eachDowell (1963) case from 1963 to 1991. They provide detateps OKCPS took
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in order to desegregate its schools and then telbased from court ordered
desegregation planning in 1991.

1963: Robert Dowell denied transfer to Caucasian school. Dowell v. BOE of
OKCPS(1963) began as a suit against educational inggtiatough residential
segregation but also raised awareness of otheuatiégs such as affirmative action,
re-segregation of schools, and school desegregaléms. Mr. A. L. Dowell, an African
American optometrist and local government coun@hwrber in OKC, filed the foremost
initial case for his minor son, Robert Dowell. Agch, Robert Dowell filed all other
preceding cases.

As the initial case for OKCPS, Robert L. Dowel, African American minor
brings suit against the OKCPS, through his fathir,A. L. Dowell, claiming racial
discrimination due to his denial to be transfeted predominantly Caucasian school
from a predominantly African American school, spleecause of his race. Mr. A.L.
Dowell along with other OKCPS parents maintainest @KCPS discriminated based
on race alone when Robert Dowell was denied transfanother school for a specific
class. Mr. Dowell charged the OKCPS of operatisguaent transfer policy that
discriminates based on race. Though assigned tedmminantly African American
school based on residential attendance zones, Rdbeell, student, wished to take a
Latin course offered only at the predominantly Gesign high school, Northeast High
School. Mr. Dowell wished for his son to be grangéetansfer based on his aptitude and
need for this course.

Robert Dowell, a high school student who had agerDouglass High School

for one year, in which the school was comprisedi@m@nantly of African Americans,
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desired to be transferred to the nearby, then pnedntly Caucasian, Northeast High
School. This interest in being transferred was bsea Latin course that was not
offered at Douglass High School was offered at Neast High School. As African
American and Caucasian schools were not equatnmstef the quantity or quality of
courses offered, the desired course was an hoewvesdourse not offered at Douglass
High School. When Robert Dowell was denied transfer Northeast High School due
to residential reasons based on race restrictRoisert Dowell’s father, Mr. A.L.
Dowell, with other supporting OKCPS parents anieris proceeded with a lawsuit
against OKCPS. They proceeded to charge the OKG#Sogal and district enforced
residential segregation that had caused segregaftioeighborhood schools within the
OKCPsS.

Therefore, on the third day of April 1962, a thjedge court assembled to hear
evidence and testimony in the init@bwell (1963). Mr. Dowell raised issues pertaining
not only to the transfer policy but also to an éiddal claim that the Douglass High
School attendance area was gerrymandered. Thelaties area included an exorbitant
number of African American studenBdwell v. BOE of OKCP3963, p. 427). In
other words, the charge of local and state mandat@dential segregation leading to
school segregation in the OKCPS was challenged. ¥ Bad made no real effort to
desegregate schools since Brewn v. BOH1954) decision. OKC realtors and city
managers were charged with not allowing African Aigan families residence in
certain neighborhood®pwell v. BOE of OKCP3963, p. 427). African Americans
were steered and designated to reside in onlyineségregated areas of the city. OKC

was residentially segregated. A majority of Africamericans populated the east and
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southeast portions of OKC while a majority of Caiaas (Dowell v. BOE of OKCPS,
1963, p. 427) occupied all other sections of tie ci

In addition to evidence of the operation of staectioned residential
segregation by the OKCPS, Mr. Dowell also stated tipon entrance into the OKCPS
from a nearby dependent school district, his famwils encouraged to attend Douglass
High School. After his son attended Douglass Highd®! for one year, Mr. Dowell
requested a transfer for his son Robert to OKCP$hiast High School. Douglass
High School, being the only school allowable foriédn American student attendance
at that time, did not offer special classes likeeotOKCPS high schools, including
Northeast High School. Mr. Dowell wished to provitie best education possible for
his son and wished strongly that his son attendhéast High School in order to take
advantage of the special classes offered there.

In 1961-1962, OKCPS African American students vedi@ved attendance to
only 11 Elementary, one Junior High, and one Sedigh school within the OKCPS.
All Caucasian students within the district had dnrent access to 65 elementary
schools, five junior high schools, and seven semigh schools.

At this time, the court did not find sufficient elence of “gerrymandering” of
the district. Gerrymandering occurs when a disttigcides an area into specific sections
in order to give special advantages or privileges tertain group. After the 1963 initial
court ruling, OKCPS attempted to integrate its sty drawing new attendance
zones. New attendance lines were planned to faleomnority to majority policy for
assigning students to schools. This minority toangj policy reflected a move away

from neighborhood schools but was a voluntary golitis policy assigned a small
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number of willing minority students to Caucasianongy schools. However, due to the
already residentially segregated areas of OklahGityaand the feeling of inferiority

felt by the African American students, this wasaéftrearted attempt and was not very
successful in achieving true district-wide integrat

Out of 101 schools, only 14 had some evidencetehohed integration after

these attempts had been enacted following the d86i3ion in Mr. Dowell’s

favor. This minority to majority policy was in a@h insufficient attempt at
desegregation and as long as this policy is coetiribere will never be a good

faith desegregation and integration of the OKCH#®akdistrict. Dowell v.

BOE of OKCPS1963, p. 427)

OKCPS had yet, as of the 1963 ruling, to empla&yabsistance of any person
familiar with the problem of integration of schoo@onsultants had been hired by the
OKC Council for other such matters such as trgdétterns, but not to inform the
district about school integration planning. Follagiithe 1963 ruling, the OKCPS was
ordered to allow, son, Robert Dowell enrolimenthat predominantly Caucasian
Northeast High School and within 90 days presdrgatinent information utilized in
the formation of school attendance areas. The @ou@63 wished to analyze
attendance zones and decide whether they had bested in good faith or whether
gerrymandering had, in fact, been practiced.

This initial suit in 1963 provided evidence chatierg the OKCPS’s minority to
majority policy for desegregating its schools. Bowell held that this policy and the
school board alike did little action to eliminagmgible elements of a segregated school

system. The minority to majority policy, which mastatements regarding the future
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attainment of a desegregated school system, wasl fiaube insufficient in making real
progress toward desegregation. Therefore, the aod@63 employed the assistance of
a panel of unbiased, unprejudiced, and qualifiquees to survey, analyze, and report
on the integration progress of OKCPS. Consequeintlyoth the panel’s and the court’s
findings in 1963, it was noted that discriminatimnrealtors and financial institutions
were perpetuating residential segregation thudtnegun school segregation.
Discriminatory practices were enacted to discoursigiean Americans from residing
in majority Caucasian neighborhoods or areas ohtow

Therefore, when the OKCPS prepared resident batatlance lines, these
segregated areas created virtually 100% eitheZalieasian or all-African American
neighborhood schools. The OKCPS'’s goal of equata&iional opportunities
superimposed over state imposed residential setipagbead to a segregated school
system. This result follows because African Amaristudents residing in all-minority
areas are locked into neighborhood schools. Aduitly, integrated areas and schools
are destroyed because uncorrected racial restriciiothe housing system enable
Caucasians to move to areas populated by all Camsasecure in the knowledge that
housing segregation and the neighborhood schomypiol Oklahoma City will not
enable African Americans to follow the@dwell v. BOE of OKCP3,965, p. 971).
Moreover, the conclusion to this case decided B89as that OKCPS had
intentionally segregated the housing and schodésys of Oklahoma City. It was
operating a dual school system. This dual schagiksy was found to be inequitable
when having different schools for African Americarsl other schools reserved for

Caucasians only. This treatment thus gave Caucaaiéetter advantage towards
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success, while a feeling of inferiority was mokely felt by African American
students. The court ordered OKCPS to create a ceggpn plan aimed at increasing
integration within the OKCP3pwell v. BOE of OKCPS965, p. 971).

1970: Comprehensive Desegregation Plan. Within this 1970 case, the OKCPS
presented its Comprehensive Desegregation Plgarfmr and senior high schools. The
comprehensive plan worked to have high schoolssas\both home base schools for
students living in that particular geographic ati@mce area and as centers, offering
specialized programs and activities. Students @é¢tgnas home base, the school near
their geographic location but were allowed to mtavether schools within a set of
cluster schools for coursework in other speciatidt. Two clusters were formed from
the OKCPS high schools to serve these purposese@spn of the elementary schools
would be forthcoming. This plan was created inlthpe of desegregating the current
junior and senior high schools and eventually tireosinding neighborhoods and
elementary schools as weld@well v. BOE of OKCP3970, p. 583).

1972: Opening Doorsin Education Desegregation Plan created. As stated in
the previous 1970 case, the OKCPS was directetiebgdurt to carry out the specified
Comprehensive Plan for the OKCPS’s junior and gdmgh schools. In the 1972
(Dowell v. BOE oODKCPS 1972, p. 1256) case, Mr. Dowell again filed agathe
OKCPS for failing to carry out the terms of the Goehensive Desegregation Plan.
The court found that OKCPS never fully implemeriteel specified terms of the plan.
The court in 1972 noted that without notice or pesion, the OKCPS Board of
Education made changes that, in effect, destrdyegatential effectiveness of the plan.

Changes, such as offering specialized coursesimgjority of the neighborhood high
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schools, permitted students to take all requiradszs in their home base or
neighborhood high school without ever leaving. Elbgr this situation thwarted any
effective desegregation efforts. It was merelyegiom of choice plan, whereby,
students could elect or not elect to participatee B years of inequitable treatment by
Caucasians and feelings of inferiority, African Amaan students in the one segregated
high school were allowed to take specialty coueseswhere but felt both afraid and
intimidated to take advantage of this opportunitg do past inequitable treatment. They
either feared or were discouraged from taking athgaof courses at any other school
except their home base or neighborhood school.€fte, this voluntary
Comprehensive Desegregation Plan of the OKCPSistj@amd senior high schools
were not effective at promoting true school desgafien.

Additionally, the court found that there were nalrsteps taken to desegregate
junior high schools either. A program of culturatigities, exchange assemblies, and
diversity clubs were formed to create a unitaryostisystem (a system where all is
equal for everyone) in lieu of a real school desggtion plan. Although, the court
noted that, intercultural exchanges and diversibgmams are no substitute for a real
desegregation plampwell v. BOE oOKCPS 1972, p. 1256).

As the Comprehensive Desegregation Plan was degrekective by the
courts, OKCPS in 1972 introduced their desegregatian for its elementary schools.
This Opening Doors in Education Plan was createderhope of satisfying the terms
of the desegregation order put forth by the caalfitesr the comprehensive plan was not
effective at true desegregation efforts. Opening®®an Education was created for the

86 segregated elementary schools (76 were sulabamlisproportionate in their racial
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composition). This elementary school desegregatian provided for students in
grades four through six. The plan indicated thatiehts may participate in periodic
regularly scheduled joint activities by parentalmission only. The plan did not
involve kindergarten through third grade and waisaff@ctive at true school
desegregation, in that, activities were voluntargt parental permission was required.
Once again, the court maintained that the desetoeg&quirement was not for
experiences with integration but for full and coetplschool desegregation. Therefore,
the dual school system in operation in OKCPS reathimaffected at that tim®g¢well

v. BOE ofOKCPS 1972, p. 1256). Neither the Comprehensive Degagjien Plan for
OKCPS’s junior and senior high schools nor the Qugbdoors in Education
elementary desegregation plan worked to effectigelyieve racial balance in OKCPS
schools. Consequently, OKCPS enlisted the assisiaingn outside consultant. This
outside consultant, Dr. John A. Finger, introducethponents of a complete
desegregation plan. It would become known as ThgdfiPlan, after its creator. For
the high schools, the Finger Plan restructurechttemndance zones so that each high
school enrolled both African American and Caucastanents together. The Finger
Plan used an elementary school feeder system wh&trelents were assigned to a high
school based on the elementary school attendameeizavhich their home was
located. The junior high school attendance zones sienilarly redrawn to transport
African American students to outlying schools idenrto increase diversity.
Additionally, new elementary attendance zones wezated under the Finger Plan that
increased the number of schools that fell withitdinge of 10% to 30% African

American student attendance and remained as esbewalk-in schools without a

40



specific residence requirementdwell v. BOE oOKCPS 1972, p. 1256). OKCPS
rejected the Finger Plan at the time it was prop@s® preferred to continue with the
Comprehensive Desegregation Plan for the juniorsamibr high schools and the
Opening Doors in Education Plan for the elemensahpols. The District’'s policy
reflected a shift towards protecting neighborhodubsls and rationalized its
inflexibility on the basis that public opinion wapposed to any further desegregation
(Dowell v.BOE of OKCPS1972, p. 1256).

1977: The Finger Plan isfully implemented. In 1977, OKCPS finally enforced
effective strategies to end segregation. Still sfpThe Finger Plan, OKCPS adopted a
new version of the plan. The new Finger Plan ingdlgerious desegregation strategies
and included adopting new attendance zones asaweloss-town busing. The new
Finger Plan strategically grouped all OKCPS neighbods into specific sections that
included a mixture of varying cultures and ethmsit These sections were then used
along with busing to increase diversity within 8extions’ less diversified schools. A
Diversity Committee consisting of school leaderd aansultants was also created, with
OKCPS to oversee the Finger Plan. In 1976, OKCIe8 & motion to close the case
pertaining to théowell (1963) case and in light of OKCPS'’s court ordered
desegregation mandate. OKCPS maintained that ielvadhated all vestiges of state-
imposed racial discrimination in its schools andwperating a unitary school system.
For another eight years, the Finger Plan contiriadxe operative throughout the
OKCPS. In lieu of the new Finger Plan, OKCPS wésased from full court
supervision and was granted unitary status bytaatisourt. However, in 1984, it

became apparent that certain inequities were bewjra transpire from the
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kindergarten to fifth grade stand-alone conceptddrihe Finger Plan, elementary
schools did not participate in compulsory busing #us were relegated to the status of
neighborhood schools. Because of demographic ckamigien Oklahoma City,
kindergarten to fifth grade schools had becomeatigainbalanced thus needing
specific attention to create a more racially bagahoeighborhood. The use of
segregated neighborhoods assigned to specific kctines again created a segregated
school system.

1985-1986: Student Reassignment Plan created. In 1986, Mr. Dowell
challenged the operation of the new Finger Plambee OKCPS now had racially
coded schools. After many board hearings and aityesfudy of the OKCPS school
desegregation issue by outside consultants wasletedpa new student assignment
plan eliminating kindergarten to fifth grade neightood stand-alone schools was
created. Standalone schools are schools whichrmawesidence requirement for
attendance. The kindergartens to fifth grade schaele replaced by a kindergarten to
fourth grade neighborhood school concept. This r&wlent Reassignment Plan
restructured the way in which students were asdigmelementary schools. The
Student Reassignment Plan (SRP), introduced in,1886h like the Finger Plan,
changed attendance zones to help further schagriation and did not utilize
compulsory busing of students in grades one thrdoghthus reinstituting
neighborhood elementary schools for these graddgkelSRP, students in attendance at
a school attended by 90%, or more, of one rBoevell v. BOE oOKCPS 1985, p.
1548), were chosen to attend 33 of the 64 elemgrtdrools in the OKCPS. Under the

SRP, free transportation was offered to studentisamacial majority in any school who
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wanted to transfer to another more diverse schaohgll v. BOE of OKCPS.985, p.
1548). Without busing of students, some racialgntifiable neighborhood schools
were unaffected. As a result, Mr. Dowell challengfeel constitutionality of the Plan.

1986: Student Reassignment Plan is challenged. Mr. Dowell challenged
OKCPS'’s decision to adopt a new Student ReassignRian (SRP) for kindergarten
through fourth grade. As declared in 1977, the sthoard had been restored to total
independence. The court had relinquished to the B&Control over the district and
declared that, OKCPS is operating as a unitaryesysin lieu of the switch to the SRP,
Mr. Dowell challenged the constitutionality of theeation of segregated elementary
schools created through implementation of the SBECPS was granted independence
due to the court’s assurance of continuance oFthger Plan, not the SRP. The
OKCPS must not only have achieved unitary statisbeded to make strides to
maintain the status as well. This new SRP devifited the Finger Plan by the
maintenance of neighborhood schools, which, withmsing, resulted in a resurgence
of segregated schools. Therefore, the tenth Cif@woitrt reversed the decisions of the
trial court and decided to further discuss theaiveness of the Student Reassignment
Plan at achieving true school integration.

The major topic of concern in the 1987 case wasogiesring the cause of
current residential segregation in OKQofvell v. BOE oODKCPS 1987, p. 1503). The
elimination of compulsory busing in the OKCPS hed fo the return of elementary
students to their local neighborhood elementarpsciWhen the district ended busing
of elementary students in 1986, it left nine schawth more than 90 percent Black

student population” (Perry, 1990, p. 1). These sici®ols, called the Dowell schools,
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included Creston Hills, Dewey, Dunbar, Garden Odkatin Luther King, Longfellow,
North Highland, and Polk (Perry, 1990, p.1). Mrv challenged the existence of
these segregated elementary schools due to reasidsggregation caused by the SRP.
Therefore, OKCPS conducted a study of relocatia@ratteristics of the
school’s African American population. Families walrican American kindergarten
students residing in the east inner city area d9@fi—75, who relocated by 1977-78
were the study’s focus. The results did show mighiti other parts of the inner city
area and out of the inner city area but withingbleool district. Some even relocated to
past predominantly Caucasian majority sectionfiefcity. The 1980 census confirmed
the outcomes of OKCPS'’s relocation study. It regdal substantial movement of
African Americans to the northern, western, anditsenn parts of the OKCPS district
and few African Americans moving in or continuiregreside in the east inner city
(Dowell v. BOE oODKCPS 1987, p. 1503). Therefore, between 1960 and 19&0,
demographic makeup of the OKC area changed trenushdwaith African Americans
moving to previously unattainable parts of the.c@klahoma City’s African American
citizens no longer felt relegated to one specifie ®f town. In lieu of better jobs, better
education, African Americans begun to spread ouiragst the entire urban Oklahoma
City region. They begin to take residence in ammassidered ‘off limits’ or
‘unattainable’ in past years. Dr. William Clark,eoof the OKCPS’s expert witnesses in
the 1986 case, revealed in his study of the ditniesidential areas, “These relocation
studies reveal the compulsory busing of African Aigan children to a certain area
does not have any appreciable effect on where plaeents chose to relocat®dwell

v. BOE of OKCPS1987, p. 1503). Dr. Finis Welch, another expeath@ss for OKCPS,
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analyzed the racial composition of the residemtitdndance zones in the district from
1972 to 1986. Through his analysis, Dr. Welch prtgd “that the integration of OKC
neighborhoods would continue to increase. Doell v. BOE of OKCP3987, p.
1503).

Yet another tool used by OKCPS to prove that esgidl segregation in
Oklahoma City had diminished was the use of a mhigaiity index. When compared to
other metropolitan areas, OKC experienced the kigingest reduction in the index of
dissimilarity or the eighth greatest improvemenintegration. Even after
implementation of the SRP, the degree of overaBidiilarity among the races
attending school in OKCPS was consistently, [DewWell v. BOE of OKCPS987, p.
1503). OKCPS was compared to other school distitietshad been declared unitary by
the Justice Department. Out of 47 school distiitthe nation, OKCPS was the™®7
most integrated school district during the year&@85-1991. With this new knowledge
of a better-integrated city, OKCPS would now makerts to eliminate its court
ordered desegregation status. It would look todhmesv facts in an effort to have their
desegregation mandate eradicated.

1991: Oklahoma City Public Schoolsreleased from court ordered
desegregation status. With the implementation of the Finger Plan and $thedent
Reassignment Plan, OKCPS sought to be releasedciwan jurisdiction at that time.
Mr. Dowell charged that due to continued signsesidential segregation and the
District’'s move away from the integration guidebnset forth in the Finger Plan,
OKCPS should not be released from court supervigibe Supreme Court noted the

proper way for dissolving a desegregation decr@emn its purposes have been
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fulfilled. The Supreme Court had the task of dewdivhether the OKCPS made
sufficient progress towards achieving a unitaryustavithin its schools.

OKCPS submitted evidence regarding an increasesidential integration and
school integration in lieu of the SRP or FingemPI@KCPS did not have to show that
education gains or opportunities were equal betweieority children and Caucasian
children. Additionally, the Supreme Court did neguire that OKCPS provide “solid
evidence that discriminatory attitudes and asswnptgrowing out of a history of
segregation ha[d] been purged from the local edutatsystem” (Eaton & Orfield,
1996, p. 20).

After careful and lengthy review of all residentsglgregation information, the
Supreme Court found that the vestiges of pasticigtation in OKCPS had been
eliminated to the greatest extent practicable d®96f as it relates to residential
segregation. The Supreme Court then proceededniine its jurisdiction and dismiss
any further action. The court ordered that no arereopen this case without the
court’s prior approval. The residentially segredadesas of the city in 1991 were ruled
to be beyond the scope of the school district atrdbatable to personal preferences. As
of 1991, OKCPS was no longer under court jurisditiand was free to manage student
integration independently.

BOE of OKCPSv. Dowell (1991) and John M ar shall High School

TheDowell (1963-1991) case, specifically BQEOKCPS v. Dowel|1991)
was used as a legal lens to understand the JMid&atedn and events surrounding it. In
1991, OKCPS persuaded the Supreme Court to refleasefrom court ordered

desegregation planning. BOE of OKCPS v. Dowel{(1991), the Supreme Court
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released the district from court-ordered desegr@gg@ianning. OKCPS argued that
they had attempted many plans but due to reasamsasulack of busing, residential
segregation and family choice, positive effectstudent diversity were minimal
(Dowell, 1991). OKCPS rationalized that due to these regditle could be done in
the way of an effective desegregation plan unélghoblem of residential segregation
was resolved. Agreeing to continue the searchffecve school desegregation plan
while continuing to examine student diversity, OK&2Was released from court ordered
desegregation planning. The court no longer haddiation in the school
desegregation/integration affairs of the distiinfortunately, the effects dowell
(1963) have caused residential discrimination tloatinues to negatively influence the
racial makeup of OKCPS. African Americans had hoice but to reside in certain
areas of OKC. These particular areas remain sontesgigaegated today. However,
currently, African Americans reside in every pdrOklahoma City, while some city
neighborhoods continue to be heavily segregategapdlated by mostly African
Americans. This remains true for an increasing &sp population as well. Examples
of these segregated neighborhoods are depictée@ following statistics. As found in
the OKCPS District Statistical Profile document 20x10-2011, Capitol Hill High
School, which is located in the largely Hispaniencounity of Capitol Hill, maintains a
60% Hispanic student population with each of theeptaces below 20%. Likewise,
Southeast High School for Technology possessesaHic student population of 56%,
and a Caucasian student population of 21%. Gragtt Bchool holds a Hispanic
student population of 68%, with all other ethniogps below 20%. Conversely, the

African American communities are represented byoniigjone-race schools as well.
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Northeast Academy of Health Science and Enginegaltigough a specialty school, has
an 86% African American student population, withogther ethnic groups well below
10% each.

Located in the largely African American communityty) of Star Spencer, Star
Spencer High School maintains the same concentratiis school with an 88%

African American student population with all otleghnic groups considerably below
10%. Oklahoma Centennial High School,"tBrough 13 grade school, to where some
students previously served by the IMHS were mgvessessed a 66% African
American, 18% Hispanic and 9% Caucasian studenilpbpn during the 2009-2010
school year. This school reflects the almost iadah&thnic distribution and percentages
of the JIMHS before relocation. Residing at 900 Na#artin Luther King in the heart

of the largely African American northeastern sidéhe city, stands Douglass High
School. Douglass High School, one of the only sthbstorically in which African
Americans were allowed to enroll, maintains a 91#cAn American student
population. Its racial composition is the most sggted of all with 91% African
American 5% White, 3% Hispanic, and 1% AmericandndHistorically and

currently, the district’s schools mirror the resitdal areas within which they are
located.

John Marshall High School. Prior to its move, JMHS resided in the attendance
area of The Village and North Highlands. JIMHS nesides within and close to the
neighborhood and community of Quail Creek. With Wiéage and North Highlands
neighborhoods occupied by modest lower to middissctesidents, Quail Creek is the

exact opposite, being home to middle to upper clessients. The racial and economic
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makeup of the neighborhoods of The Village, Nortghtands, Nichols Hills and Quail
Creek will now be depicted.

The Village. Prior to its move, JIMHS was located within the héigrhoods of
The Village and North Highlands. According to wwitydata.com, the Village is
situated just to the east of IMHS. In 2010, théag#’'s population was 8,929. In 2009,
the Village held a median house value of $108,4@3Kwww.city-data.com). The
community is diverse.

North Highlands. The neighborhood of North Highlands is locateth®swest
of JIMHS. The median home value in North Highlargd$53,000. The area is home to a
mostly minority population (source: http://www.tialcom).

Nichols Hills. Situated a few blocks north of old JIMHS stands NisiHills.
Some parts of this neighborhood are in the atterelaone for the old and new JMHS.
According to 2009 data on www.citydata.com, Nichdilds held a population of 3,710
residents. The median house value is $402,713ayitfredominantly Caucasian
population.

Quail Creek. During its monumental move in the summer of 20061%$
relocated to a completely different neighborhoodutrently stands at 12201 N.
Portland, OKC 73120. Because of this move, its daistrict location, City Council
Ward, State Senate and State House District seatsall changed. Racial/ethnic
student composition for the first year (2006—200@% 66% African American, 19%
White, 7% Hispanic, and 6% American Indian, and&8@an. JMHS is now located
several miles to the north near the neighborhod@uail Creek in OKC. Quail Creek is

a large northwest OKC neighborhood consisting &rdy700 homes covering 2 square
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miles. Its median or average home sales in therarege from $59,000 to $850,000
(source: http://www.okchomesellers.com). The ractathposition of the neighborhood
is predominantly Caucasian with smaller minoritypplations of African American and
Hispanic.

Some sixteen years after OKCPS was released from eaered desegregation
following BOE of OKCPS v. Dowell (1991JMHS was relocated to an area both
economically and culturally different from its preus location while displacing some
students to a segregated school. This move caasabdontroversy and the
community felt abandoned from the District’s inientof pursuing greater student
integration in its schools. In lieu of re-segregatwithin the OKCPS, community
members could not understand reasons behind JMIH§ teocated to an area much
farther away and economically superior.

Guiding Legal Framework

In lieu of the 1991 release from court controDiowell (1991), this study seeks
to determine whether student diversity played goortant role when John Marshall
High School was relocated from one racially sigrafit area to another racially
significant area. It uses tii@owell (1963-1991) cases to frame the role diversity playe
when JMHS was relocated, displacing some studartteeiprocess. This study seeks to
discuss the issues surrounding the relocation ¢iShrough the legal analysis of
Dowell (1991) and findings to three research questions.

As the major focus and issue throughDedwell (1963-1991) litigation is school
segregation caused by residential segregationdBetsal segregation remains the

major contributor of school segregation in Oklahddmgy Public Schools (OKCPS).
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Residential segregation continues to provide chgite for OKCPS administration as it
strives to maintain diverse schoddowell (1963-1991) legislation caused OKCPS to
extensively review and better enforce effectiveostiilesegregation plans. JIMHS, an
OKCPS high school, was chosen as a school in ne@d@w building. The school was
relocated from a largely minority-based, Black commity to a largely majority-based,
White community. The racial make-up of the two sunding neighborhoods are
contrasting realities. Because there were no aiti@vols in the new area, new
attendance lines had to be drawn. The school pushicerving grades'912" was
also configured to serve gradés-82". Initially new attendance lines excluded some of
JMHS'’s current students, sending them to anotheadcOklahoma Centennial High
School. Oklahoma Centennial High School, configureaccommodate middle and
high school grades, was also and still possesseajaity African American student
population. BOE of OKCPS v. Dowe{ll991) is used as a reference or focal point to
understanding the relocation of JMHS and event®sading it. The study’s findings
are analyzed in relation @owell (1991) in terms of understanding the connectioorto
effects from being released from court ordered giegmtion efforts.
Per spectives on Residential Segregation

Race continues to be an issue not only in Amergzarcation but also in
America’s neighborhoods. In many urban cities, hie@hoods and certain parts of the
city remain highly segregated. America’s racialup® continue to be highly segregated
by neighborhood and municipal boundaries. Acrosghi®rhoods, cities, and suburbs,
America’s ethnic and racial groups continue to hvere apart than together (Oliver,

2010).
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Early ordinances in 1963 in Oklahoma City set aslifferent, separate
residential areas for African Americans and CawresiAdditionally, past developers
platted lands with restrictive covenants that podbd the sale of homes to African
Americans in 1963. There were clearly identifiadetions of the city. African
Americans and Caucasians (residing in the centistl@ortions of the city) occupied the
east and southeast portions. Thus, the schoolsacgeteally located in the African
American areas of town (the central east secticddktdhoma City).

The effects of the decision to return the Dowkdheentary schools back to
neighborhood schools can still be noticed today Dbwell schools, which were of
major concern to Mr. Dowell, continue to be atteshdg majority African American
students. Due to the surrounding neighborhoodkratially coded, these Dowell
schools are now and have been historically Afridarerican schools. The District's
other elementary, middle and high schools, whileasoracially identifiable as these
elementary schools, mirror the neighborhood rani@keup wherein they reside.

With the creation of many close-by suburban sclgsificts and
neighborhoods, many African Americans are choogirigave and indeed, have left the
OKCPS district. The numbers of both African Amensand Caucasians in OKCPS
continue to decline with the Hispanic populatioareasing. According to the OKCPS
Statistical Manual 1971-2012, the Caucasian stugeptlation in 1971-1972 stood at
approximately 50,000 and in 2010-2011, had declinegpproximately 7,500. The
African American student population has also desgddrom almost 20,000 in 1971—

1972 to approximately 9,500 students in 2010-201ith the most growth, the
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Hispanic student population has grown from belos0Q,students in the 1970’s to over
15, 000 students in 2010-2011.

Suburban Oklahoma City has become the place ofusxfmit those weary of
urban life. However, like most major cities, sonagtp of the inner city remain
segregated. As to the current causes of residesgtigiegation, the issue of economics is
an essential component towards a thorough undeliataor explanation. In other
words, with the economic gap between socioeconatagses getting wider, poor
African Americans and other minority groups areading to stay in the inner city,
usually within segregated areas of the city.

State-mandated segregated housing practices héwewnately attributed to the
still racially isolated neighborhoods of OklahomialyCCommunities in OKC, much
like other urban areas, remain segregated by lmathoenic and racial lines. In
American Apartheid: Segregation and the MakinghefWnderclassgeographers
Douglass Massey and Nancy Denton (1993), summatieeidsue of segregation by
stating that Americans don't realize that urban Angeremains residentially segregated
and that segregation is maintained by on-goingtutginal arrangements and
contemporary individual actions (p. 1). These, tlsmgregated communities, spill into
the neighboring school institutions. Thus, the wdlial neighborhood-placed schools
of OKC are a mirror of their respective communiti®sutheast High School, located in
the South side of OKC, is a highly Hispanic-oriehsehool. Therefore, Southeast High
School is more than 50% Hispanic. Likewise, Dougldgyh School, located in a

largely African American community, is 91% Afric&merican.
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Nevertheless, OKCPS may never be properly integraithout integration of
the surrounding communities and neighborhoods ch¥e school integration hinges on
effective residential integration. PsychologistpKeth Clark, gave clear and concise
advice, “If we really mean to stabilize our citiesy suburbs, and our societies as a
whole, plans have to be developed with the cleat gbreducing present ghettos and
preventing the establishment of future ones” (1968,35 as cited in Alves, Edwards &
Willie, 2002, p. 14).

Barriersto Housing I ntegration

In the late 1960s, at the beginning of Bwvell (1963) litigation, the Supreme
Court gave very clear orders for full and immed@d#¢segregation plans. Systemically
rooted in a variety of public and private formsdadcrimination, the ultimate goal of
integrated schools became entirely impossible witlsome discussion of the role of
housing discrimination as well. Thus, the SupremarCs change in its basic
understanding of the role of housing in desegregatases appears in the early 1970s
and is consolidated in the early 1990s. The caletned themselves powerless to
affect residential segregation in a meaningful \aag attribute it to personal family
preferences. In the booRjsmantling Desegregation: The Quiet Reversal avidr v.
Board of Educatiorf1996), authors Gary Orfield and Susan Eaton commeithe
evidence of housing discrimination in Oklahoma Citg the first Supreme Court re-
segregation decisioBoard of Education of Oklahoma City Public SchaolBowell
(1991), the Supreme Court ignored what three dissgjustices saw as extensive
evidence of housing discrimination reinforced blyad district actions”(Eaton &

Orfield, p. 41).
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Moreover, in the 1990s, housing was seen as amdag not as a problem for
school re-segregation. Courts continued to seeegation as a natural process because
of personal voluntary preferences and thereforengiortant justification for judicial
inaction. In conflict with the re-segregation demimsof Dowell (1991), housing research
has shown how some cities have integrated schatiiswt busing or even restoration
of neighborhood schools without the problem ofegregation. Despite orders for
desegregation, Mr. A.L. Dowell uncovered local hnggiscriminatory practices that
were then tied to school segregation. In most dathegegregation disputes, there
existed clear proof of a variety of forms of puldiction that intensified to a large
degree, both housing and school segregation:

Housing actions could include, for example segmesjdbcation and tenant

assignment for subsidized housing projects; adtnatisn of housing voucher

and certificate programs in ways that undermine emdegregate integrated
neighborhoods; the use of zoning power to black oniiyn housing; and
discrimination in federally supervised mortgagedieqg institutions. (Orfield &

Eaton, 1996, p. 302)

A combination of these factors including othersquei to OKCPS both
attributed to the school and neighborhood segregalihe uniqueness factors refer to
the discriminatory practices used by OKCPS schoalth members and OKC realtors
as they made racially defined school assignmensides. These decisions and
practices would set the stage for continued fut@ighborhood/ residential segregation

that continues to be seen presently, more thare@@syater afteDowell (1963).
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Research has shown the system of residential segyedo be widespread, very
complex, and attributable to a variety of causes.

Research on the formation and expansion of resalesgigregation in major

cities shows extensive official involvement on maewels. [Residential]

segregation is related to regulations, laws, prastof officials, and lax

enforcement of antidiscrimination laws. (Orfield&aton, 1996, p. 304)

Gary Orfield and Susan Eaton (1996), renowned apsts in the area of school
and neighborhood segregation, state that therardikely causes of school
segregation in any community. These cases invage gnd current discriminatory
practices, past effects of segregatory practicdsuaequal policies, decreased housing
expectations due to past discrimination, and thectf of private family preferences
and private prejudices (Orfield & Eaton, 1996). 3&eauses of residential segregation
likely have existed for years and will continuestast for many more years without
restructuring of housing agencies and policiesomatide; since causes such as a
decrease in the expectations of housing situatishigh are directly related to past
feelings of inferiority, may never be fully changé&ather causes such as private family
preferences and private prejudices as in whitétlilgay take extensive amounts of
effort to fully overcome. “White flight” refers tthe residential movement of
Caucasians to suburban areas in order to flee firmereased contact with minority
students” (Orfield & Eaton, 1996, p. 323). Theseses of school segregation each play

a role in the school segregation problems of OKCPS.
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Examination of Related School Segregation Cases

Similar to the initiaDowell (1963) case, many school desegregation cases
emerged to combat efforts of school districts toticme only marginal attention to the
issue of school segregation. Althou@mnpwn (1954) clearly called for a desegregation
of schools, the nation was slow to act. The follugvschool segregation cases would
revisit the challenges of school integration andisnht diversity in the courts
repeatedly.

Though many more than outlined here, these fewddegregation cases
provide a brief background into the way studerggnation has been historically treated
and handled. Similar to tH2owell (1963) case, the following school segregationcase
reviewed topics such as court ordered desegrega#iorees, residential segregation,
and school desegregation. These topics were ther mejises of litigation. First, the
Plessy v. Fergusof1896) case mandated separate but equal facfiitieninorities.

The case is mentioned as the beginning and rogeoafuschool segregation in the
United States. The case’s ruling and intentionepiasateness and isolation of the races
can still be seen today. Next, several other casepresented about school segregation
and their involvement in the student integratiorvermaent including their efforts to
attain greater appreciation of student diversttys With these caseBJessy v. Ferguson
(1896, Estes v. Metropolitan Branches, Dallas NatioAakociation for the
Advancement of Colored People (NAACE)71),Milliken v. Bradley(1974),Bell v.
Board of Education, Akron Public Scho¢1982), and=reeman v. Pitt$1991) that the
lives of African American and Caucasian studenteevebanged forever. Their lives

forever changed due to the focus on and respeeinfancreased awareness of diversity.
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This increase of attention to student diversityardly enriches and expands the
education of the Caucasian student but also eltesni@elings or thoughts of inferiority
from the African American or minority student. Hiyathe last two discussed cases,
Parents Involved in Community Schools v. Seatt@@&district No. 1(2007) and
Meredith v. Jefferson County Board of Educati@@07) are more recent and illustrate
how districts are attempting to create voluntaryedgegation plans for themselves.
These two cases represent districts attempting fardmactive about the issue of race
and utilizing race as factor in diversifying theahools.

Plessy v. Ferguson (1896). In Plessy v. Fergusofi1896), the court upheld a
Louisiana statute requiring separate facilitiesGaucasian and African American
passengers on trains as not in violation of theteéeath Amendment prohibition of
unequal protection of the laws. The court stated:

The object of the Fourteenth Amendment was undallijpte enforce the

absolute equality of the two races before the law,n the nature of things, it

could not have been intended to abolish distinstiaised upon color, or to
enforce social from political equality or a comnling of the two races upon

terms unsatisfactory to eithePléssy v. Fergusqri896, p. 537)

The Supreme Court’s attention towards segregatisnidfegan with this
landmark case that set forth the “separate butlédaetrine. The entangled roots of
school segregation came from this historic decisfdthough, historians may differ in
their view of when segregation became firmly esshleld as an institutional practice,

there is unanimity concerning its purpose. EditMtsChristopher Brown Il and
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RoSusan D. Bartee (2009) speak on the objectivesgregation and its benefits of
disenfranchisement to the nation’s majority.

As remnants oPlessy(1896), the institution of segregation remaingatingent

force for public schools. The objective of segregaparticularly seeks to

disenfranchise racial minorities from the bendfitaccess, enjoyment of
privileges, and the fulfillment of opportunitiestivin democratic, societal
institutions. The institutionalization of segregatiserves to protect the
existence of inequalities in order to maintain sketus quo and prevailing,

homogeneous ideologies. (Brown, Il & Bartee, 2(409)

Plessy(1896) set forth that as long as facilities wegaas for all races they
could be separate. Through this case, it was ughatcanyone not using public
facilities such as water fountains, bathrooms, ath designed for their specific race
could be held criminally liable.

Whether thé”lessy(1896) court understood the nature and long-tefects of
segregation is debatable. TREssy(1896) court lived in a time wherein they
themselves could have been committed to Caucasfaarisrity and because of this,
realized that an enforcement of a decision conti@atiiis would have been impossible
and therefore judicially unsound.

Milliken v. Bradley (1974). In 1970, Mr. Bradley filed suit against former
Governor Milliken charging that Detroit, Michiganhsols were racially segregated due
to official policies. The suit charged that Detraitd 53 other outlying districts were
racially segregated by official actions and pobciafter entering the trial court, it was

found that the Detroit public school system wasalfcsegregated because of actions
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perpetuated by city and local officials and backgdhe Detroit Board of Education.
The Detroit Board of Education employed segregapaticies in conjunction with
Detroit local and city officials. The court alsaufod that a solely intra-district remedy
would result in increased rather than decreasedgation. A desegregation panel was
established to prepare a remedial plan that woahdalidate the school system and 53
nearby suburban school districts. This plan, simiigourpose, but not scope (it
included urban and suburban school districts) éonighborhood plan @owell

(1963), seemed to be the only possible remedystoicis possessing segregated and
unbalanced racial composition. After being affirnidthe Court of Appeals of the
Sixth Circuit, the case was appealed to the Supfeowet. The Supreme Court reversed
the district’s order. The Supreme Court reasonatttiere was not sufficient evidence
of racial segregation in the 53 other outlyingrilt$$ and that no desegregation remedy
should be imposed on these districts. It relingeasBetroit Public Schools over to its
local government for correction of its segregateltbsls through an appropriate,
comprehensive desegregation plifili(ken v. Bradley 1974, p. 717).

Thus, theMilliken v. Bradley(1974) court found that because of tleefacto
segregation and nde juresegregation evidenced in the case, such segragatnmt an
injury attributable to the state and that, therefone injured child has no protection
under the Equal Protection Clause of the FourteAntendment. The injured child
refers to the particular minority student(s) harrbgdhe racially segregated school
system. UnlikeDowell v. BOE of OKCP£L963), the Supreme Court was not able to
issue a Court remedy to the Detroit public schddbdecen because they saw no right

violated by Detroit and the 53 other suburban distralike. The court did not feel that
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desegregation remedies could be placed on disthatsvere found to not be in
violation of Brownv Board of Educatioif1954). There was no evidence that the 53
other outlying districts had deliberately engagegalicies of racial segregation within
their schoolsNlilliken v. Bradley 1974, p. 717). The Detroit Public School systeas w
referred to local government for further actibe juresegregation is defined as a
current condition of segregation resulting fronemtional state action (Raffel, 1998).
De factosegregation is the opposite, segregation not regudtom intentional state
actions (Raffel, 1998). The main difference betweefureandde factosegregation is
the “purpose” or intent factor. This definition ginated fromKeyes v. School District
No0.1(1973) wherein, the court held that odly juresegregation violated the Equal
Protection Clause of the Fourteenth Amendmentjiliiken v. Bradley(1974), for the
first time sinceBrown (1954), the Supreme Court, in 1974, reversed amsdfive
school desegregation order. The court held theicdisburt in error when ordering 53
suburban school districts to participate in theedesgation plans of the predominantly
African American Detroit school system. The Supreédoeirt stated that the District
Court could not redraw the boundary lines of neatdyurban school districts to
achieve racial balance in Detroit’'s schools. Thasision was paramount in perpetuating
residential segregation within the suburbs. Thigglen assured middle class
Caucasians that their exit to suburban Americayder to escape African Americans,
had not been made in vain. At this time, the 5&oetroit suburban school districts
were not required to participate in Detroit’'s desgation plans.

Estesv. Metropolitan Branches, Dallas National Association for the

Advancement of Colored People (NAACP) (1980). Focusing primarily on the
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feasibility of extensive busing to achieve racialdmce in the Dallas Independent
School District (DISD)s Estes v. Dallas National Association for thesé&acement of
Colored People (NAACK)L980). Covering over 351 square miles, DISD attiime
was the eighth largest school district in the cour@imilar to OKCPS in th®owell
(1991) case, DISD has been involved in desegragatigation since 1955. Since its
suit from 1971-1980, the DISD student racial dmition shifted from 69% Caucasian
in 1971 to 33.5% Caucasian, 49.1% African Ameriaad 16.3% Hispanic in 1979.
The Caucasian student population had decreased1ft@000 to fewer than 45,000
students.

The District Court oEsteg(1980), found that “elements” of a segregated schoo
system still existed, therefore imposing a numbieemedies (i.e., busing) for schools
to increase integration. Appealing this decisiestes(1980) wanted more extensive
reassignment and transportation of pupils. StatiNgthing less than the elimination of
predominantly one-race schools is constitutionadyuired,” Estes v. Metropolitan
Branches, Dallas NAACHR980, p. 437) the Court of Appeals remanded thesidecof
a new desegregation plan.

During a long trial on remand, the district cocohsidered six desegregation
plans and heard nearly 50 witnesses and numer@astexAfter long consideration and
research done by the courts, the district couga@tISD for its continued good faith in
establishing a unitary system; a unitary systemhich resources and facilities were
integrated, equal, and equitable for all racesudents. The court moved to order the
school district to adopt a plan that would achidesegregation in a more “realistic”

way (Estes v. Metropolitan Branches, Dallas NAAQBS80, p. 43Y.
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The Dallas Alliance Task Force, composed of amewanber of minorities as
well as Caucasians, including numerous commungamzations was created to form
proposals for this new Comprehensive Desegreg&iam. With proposals from the
Dallas Alliance Task Force and attention to theratizristics of the DISD, the District
Court formulated a school desegregation plan feQISD to follow. This new plan
included dividing the DISD into six, smaller sulslicts. The District's
Comprehensive Desegregation Plan included: (a)qgdendergarten through third
grade students, because of their young age, ifmbergood schools, (b) assigning
fourth through eighth grades to central city schanleach sub-district, and (c)
assigning grades 9 through 12 to schools in thaatiqular sub-district based on
geographical attendance zonEstes v. Metropolitan Dallas NAACP980, p. 437). A
number of magnet high schools were also createdcdh of the six sub-districts to offer
advanced educational opportunities. Students whe wethe majority at a school
could transfer to another school where they woeldhithe minority. This plan was a
majority to minority transfer policy and was oneagtgy Dallas ISD used to better
integrate their racially coded schools.

As with many desegregation strategies intendetiftose the effects of
residential segregation within the school settingggration remedies in this case
involved and could not have occurred without extenbusing issues. Thousands of
students were bussed across the DISD. AlthougDI8® did not clearly represent a
case as unique &owell (1963) in reference to politically mandated segreda
neighborhoods and housing, it does highlight th&lar problem of racially coded or

single race schools within a large urban district.
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Bell v. Board of Education, Akron Public Schools (1982). Two public school
systems in the state of Ohio faced the effectsegeged neighborhoods have on schools
in 1982. InBell v. Board of Education, Akron Public Scho@dl882), three liability
claims brought by Mr. and Mrs. Bell were challengethe court. The Akron school
board was charged for maintaining an enclave oéligadentifiable African American
schools in the middle-western portion of the cityAkron. The alleged segregation was
said, by Mr. and Mrs. Bell, to have occurred sit6é5 Bell v. Board of Education,
Akron Public Schoo)sl982, p. 963). In 1982, Akron Public Schools apedl under
scrutiny for possessing a dual school systems agdging in intentional acts in efforts
to perpetuate and increase segregation withindhead system. Lastly, the sheer
existence of highly racially identifiable schoddshiecause of patterns of residential
racial segregation. The second component of tmgptaint attributes government
agencies for contributing to the patterns of rasidé segregation. The district court
found no segregate intent by the Akron School Ba@audl declined to rule on the
alleged discriminatory practices of the governnagencies because they were not
parties to this case.

Freeman v. Pitts (1991). Freeman v. Pitt§1991) also involves a court-ordered
desegregation decree for the DeKalb County Schysteth (DCSS). DeKalb County
Georgia, a major suburb of Atlanta, was charged wjterating a dual school system
and underwent court-ordered desegregation oversigtite United States District
Court. DCSS has been under the supervision arstljation of the United States
District Court for the Northern District of Georgsance 1969, when it was ordered to

dismantle its dual school system. DCSS had beeratipg a separate school system for
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Caucasians and for African Americans since 1969adt created a desegregation plan
and had carried out the plans details. In 198y aftplementing the desegregation
decree in student attendance and three other iargdectors, DCSS filed a motion for
final dismissal from court-ordered desegregatidme District Court ruled that DCSS
had not achieved full unitary status, but had demen student attendance. DCSS was
not a completely integrated school district at thige but had taken steps in order to
pursue greater diversity in its schools. In itsevydhe District Court relinquished
remedial control regarding those aspects of theesys which unitary status had been
achieved, and retained supervisory authority oohtliose aspects of the school system
in which the district was not in full compliandéréeman v. Pitts1991).

As Plessy v. Fergusof1896),Milliken v. Bradley(1974),Estes v. Metropolitan
Branches, Dallas National Association for the Adv@ment of Colored People
(NAACP)(1980), ,Bell v. Board of Education, Akron Public Scho¢l€982), and
Freeman v. Pitt$1991) have shown, courts have attempted toistapd correct racial
disparities with deep roots in both housing andsetHdiscrimination. Table 2

summarizes these cases and the topics to whichatbieysimilar tdowell (1991).
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Table 2

Comparison of Related Cases to Dowell (1991)

Estes v. BOE of
Milliken v. Dallas OKCPS v.
Plessy v.| Bradley NAACP Bellv. | Freeman| powell
Ferguson Akron v. Pitts (1991)
(1896) (1974) (1980) (1982) (1991)
Court
Ordered X X
Desegregation
Decrees
Residential
Segregation X X X X
School
Segregation X X X X

Voluntary Desegregation Plans

In slight contrast, two very current desegregatiases allow for a look into the
other side of forced segregation-voluntary desegjreg. Parents Involved in
Community Schools v. Seattle School District N@OD7) andVeredith v. Jefferson
County Board of Educatiof2007) were heard together and struck down togéthéhe
U.S. Supreme Court in a five to four vote on Juae2®07 Parents Involved in
Community Schools v. Seattle School District N@OD7) occurred in Seattle,
Washington andleredith v. Jefferson County Board of Educat{@@07) occurred in
Louisville, Kentucky and will be henceforth refalro as the&Seattle/Louisvill§2007)
cases. Both cases present the same issue, whethkli@school that had not
previously operated segregated schools could chtoadassify students based on race

and use those racial classifications to make scasgfjnmentsParents Involved in

66




Community Schools v. Seattle School District N20Q7 andMeredith v. Jefferson
County Board of Educatiorz007, p. 908-915) These two cases are now knowlmeas
Seattle/Louisvill§2007) cases. Each case was ultimately struck dmgause of its use
of race in student assignment plans. Both pland tesee as one factor in attempting to
achieve a more racially balanced school districweElver, this violates the Equal
Protection Clause. These two cases are distindulsifiam their conscious use of race
as a determinant in school assignment plans tmajtaater student diversity. Previous
desegregation cases, suchFememan v. Pitt$1991) orBOE of OKCPS v. Dowell
(1963-1991) were court ordered to implement deggdi@n plans in order to pursue
greater student diversity. The Seattle School Bisénd the Jefferson County Board of
Education of Louisville followed plans that congielé ethnicity more heavily than any
other factor. Both cases utilized a race consamethod. They used student race as a
factor in assigning students to schools solelyHerpurposes of achieving greater racial
balance with their schools.

Consequently, the court invalidated the race donsamethod for increasing
and attaining greater student diversity. Howeversimgle reason or rationale was
agreed upon by the court. One Justice, Justice éBnwrote, at length, a separate
rationale for it to be clear that student race lsamsed in developing student diversity
as long as it is not the sole factor us&ahrénts Involved in Community Schools v.
Seattle School District No.2007 andVeredith v. Jefferson County Board of
Education,2007, p. 908-915) The plans developed by thesao$clistricts were too

narrow and failed to utilize other factors in assig students to schools.
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Parents I nvolved in Community Schools v. Seattle School District No. 1.
(2007). A nonprofit group, Parents Involved in Commursighools, charged that
certain considerations of race in student assighiplans put in place by the District to
increase diversity were in violation of the Equedtection Clause of the U.S.
Constitution. Seattle Public Schools have showammitment to creating and
maintaining desegregated and diverse schools.|&@afblic Schools has never been
under court control for the desegregation of teelrools. Seattle has made huge efforts
to offer a diverse and equal educational experieBetore the beginning of the 1998—
1999 school year, the District put into place aarophoice plan, or the plan that
allowed students entering the ninth grade to sélent any of the district’'s 10 four-
year high schools. Students were assigned accorditigir first choice. When too
many students list a specific high school as thsir choice, the district then employs a
series of tiebreakers in the assignment processfiidt tiebreaker considers other
siblings attending the school. The second tiebneiskatilized at the point when a high
school is both chosen by too many students or sobscribed, and racially imbalanced.
Then, race is applied as a single determining fantthe decision. Implemented in
November 2000, this second tiebreaker is considereed “off” whenever the ninth
grade population falls within a 15% variance frdma tacial makeup of all students
attending Seattle public schooRafents Involved in Community Schools v. Seattle
School District N0.12007, p. 701). At this point, a student’s raceadonger
considered in the assignment process. Furtherratiez,the racial imbalance is
corrected, replacing the “turned off” second tielier, a third tiebreaker is

implemented that considers students’ proximityhi $chool of their choice. The last
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tiebreaker, the fourth tiebreaker, consists ofteefg used to assign any remaining
students to high school.

Meredith v. Jefferson County Board of Education (2007). Jefferson County
Public Schools (JCPS) upon release from court edldesegregation planning in 2000
implemented a plan to increase student diversitisiachools. As an elementary school
student assignment plan, students were groupeth&rgato elementary school clusters
depending on their specific location. Then, parehtandergarteners, first graders and
new students were given a choice of these clusteads. If no choice was selected, the
district assigned a school based on available spade¢he racial balance of the school
together with consideration of a student’s race. $pecific school reached a state of
imbalance, a majority of one race, then the stugeassigned elsewhere in order to
better facilitate student integratiolé¢redith v. Jefferson County Board of Education
2007, p. 513).

Meredith, a single mother of a 10-year-old soedsilefferson County Public
School District when her son was denied admissitma school of their choice based
on race. Meredith charged that the district hadhta her son’s Equal Protection
Clause of the Fourteenth Amendment. Meredith cldithat the district’'s narrow
consideration of race in assignment of studenhdtrce as a way of attaining greater
student diversity violated students’ Fourteenth Adraent right to equal protection.
The District Court held that the considerationaxe in the student assignment plan of
the district was unconstitutional because theidigtiad the attainment of student

diversity as the basis or goal of their plan. Jsfiea County’s consideration of race was
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tailored specifically to the goal of student int&gon (Meredith v. Jefferson County
Board of Education2007, p. 513).

Voluntary desegregation plansand their correlation to Board of Education
of Oklahoma City Public Schoolsv. Dowell (1963-1991). Parents Involved in
Community Schools v. Seattle School District N@Q07) andvieredith v. Jefferson
County Board of Educatiof2007) are somewhat different from past distrextidions
made during th®owell (1963-1991) litigation due to their voluntary udeace
conscious measures to increase student diversiye k&cently, some districts across
the nation are voluntarily implementing school dsiy policies of their own, to
combat re-segregated schools and neighborhoodst f3ulings began to show a
handing of the issue of student diversity oveiotal control in the 1990’s when
OKCPS, like Jefferson County Public Schools weleased from court control.
Strategies on how to handle student integratidnrfehe hands of the local public
school district. In 1991, elementary children in OKS, after release from court control,
were sent back to their segregated schools fromulreunding segregated
neighborhoods.

After theDowell (1991) andPitts (1991) decisions, the road to re-segregation

seemed to be wide open. By the mid-1990s, seenge Ischool systems had

already moved to reinstitute segregated neighbatlschools, at least for the

elementary school grades, by going into court to wiitary status. (Orfield &

Eaton, 1996, p. 20-21)
The changing description of housing with its dineationship to schools provided a

clear intellectual reason for a sweeping reversigal conceptions.
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Both Parents Involved in Community Schools v. Seattd&ddistrict No.1
2007 andMeredith v. Jefferson County Board of Educat{@@07) involved the use of
race conscious measures to increase diversityri#aicities and neighborhood
patterns somewhat change, the restructuring aiddtece lines may help in the process
of effecting student integration. Revisiting schatiendance zones may prove to
become an effective component of any current degegion plan.
Desegregation Plans

Today inequality in public education persists asnmgny metropolitan areas
(Akibe, LeTendre, and Scribner, 2007; Ladson-Bgén2006; Schrag, 2003 as stated in
Orr & Rogers, 2011, p. 1). Inequality in schoolff ekists and remain a challenge for
the nation (Darling-Hammond, 2007; Oakes, 2005a&ed in Orr & Rogers, 2011,
p.1). Through intentional efforts, strategies sastbusing, voluntary school
assignment, and other critical measures some EohiEs been made to desegregate
schools. Currently, contemporary integration plisctude strategies that are either race
conscious or race neutral. These desegregatios,plaw referred to as student
assignment plans, should look to past court dawssior guidance. The student
assignment plans should differ based on studentpagent’s needs, and the school’s
role (Tefera, Frankenberg, Siegel-Hawley, & Chiigeto, 2011). The Seattle and
Louisville districts voluntarily adopted modest maees to achieve racial diversity in
their schools. They sought to preserve educaticimaice for parents and students and
considered race as a factor in student assignnminindnen schools were racially
isolated. Both districts’ student assignment platied on the choices of students and

parents to attend or transfer to integrated scharaig attend their neighborhood
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schools. In both districts, the plans provided thatpercentage of Caucasian/non-
Caucasian (Seattle) or African American/other (lspilie) students attending each
school should roughly reflect the proportions afgé students in the entire district as a
whole (Tefera et al., 2011). Justice Kennedy'’s mmgoinalong with four other justices,
explicitly recognized that school districts haveoanpelling interest in promoting
diversity and in avoiding racial isolation in scledThis opinion left the window open
for school districts to continue to utilize raceasoious measures to achieve these
interests, as long as individual students are lagsdied solely by race” (Tefera et al.,
2011, p. 12).

Exemplars of how districts are aggressively purgdiversity in their schools
exist nationwide. These districts have chosen tkengmeater student integration a
reality and pursue it effectively. Presently, dds have implemented several methods
to pursue integration. The methods employed haga bategorized into two separate
types. Race-conscious policies assign studentshtmo$s based on race. These types of
policies are directed at promoting racial equdiyyclearly targeting minority students
to attend majority Caucasian schools. The minatitglent brings diversity to their
school. This plan allows for the promotion of rdamegration by embracing diverse
students instead of ignoring them.

Race-neutral assignment policies do not focus aingle out any racial or
ethnic group for preferential treatment; race istrad. Two real district school
examples will be discussed next, one succeedingintiégration of schools through a
race conscious integration policy and the othemating interpretation through a race-

neutral student assignment policy.
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Race-conscious policy. The City of Berkeley, California, home to the
University of California is known as a wealthy conmmty. It is a multiracial, suburban
community in the San Francisco Bay area. Howewerdistrict houses a hefty amount
of low-income African American and Latino residentbus, the district is both
economically and racially segregated. (Tefera.e8ll1) Their voluntary
desegregation plan applies to their 11 elementdrgas and one large high school in
Berkeley Unified School District. Their managed icieoplan allows families to submit
school choices and the district considers theifgpemces and other factors (e.qg.
diversity of schools) in making final assignmenritke district is divided into three
zones that divide the enrollment and school capaciighly into thirds. It utilizes race
in combination with socio-economic factors to assstudents to schools.

Families receive priority when they select schaoltheir particular zone.
Berkeley then divides the district into “planningas,” four to eight blocks each. The
zones are assigned a diversity code accordingetonetkeup of the community within
the planning area. Educational attainment, househcbme, and percentage of
minority students are all thoroughly consideredadidition, Berkeley Unified has
strived to make all schools attractive while promgtequity.

Berkeley Unified’s plan has proven to be succdsSfwdents are more evenly
distributed along ethnic or racial lines than ecaorgally. Most families are receiving
their first choice, which has proven to help divigrghe schools further. Berkeley’s
plan is a model for other districts, like OKCPSttheek to aspire to school integration

using a race-conscious method.

73



Race neutral policy. Rock Hill Public Schools in North Carolina operateler
a race-neutral policy. In 2007-2008, the distriasweomprised of 54% White, Non-
Hispanic, 36% African American, 6% Hispanic, and 2%tan/Pacific Islander. (Tefera
et al., 2011) Rock Hill, like OKC, is largely segeged by race. Each side of town can
be easily identified by its established race, whetlhite and Latino or African
American. A successful student assignment plaftas to ensuing racial diversity in its
schools.

Due to a steadily growing population, a new highao®l was needed. Many
affluent Caucasian residents wished for the sctwbé built on the north side of Rock
Hill. To their shock and dismay, the board decittetuild the new high school on the
south side, a predominantly African American sifleoan. A 35-member committee
was formed to develop plans for the new high schadlfor the District student
assignment plan. After numerous months of delilb@mmathe 35-member committee
assigned affluent neighborhoods to schools ondhthsside of town. The intense goal
of Rock Hill's plan was to provide “meaningful diggty.” Racial isolation was avoided
by the use of satellite zones. By 2006, the Caaoamnd African-American students
were almost equal in number. Because of the castgiruof the new high school on the
south side of Rock Hill, the percentage of Caucastadent is higher than on the north
side. Rock Hills’ new high school assignment plaa prime example of how districts
can transform segregated attendance patterns.

These two districts have demonstrated that dityecsin be achieved through
fair and equitable practices. They have illustrated through careful planning and

deliberation, racial integration is attainable. \Wiee it is a race-conscious policy or a
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race-neutral policy, the important term is racee§éhdistricts hold race and diversity in
high regard. They treat these aspects of scha@oaifa very significant component of a
schools’ learning environment. As these districtdarstand, research also affirms that
the academic, social, and psychological benefitatefyrated schools are an asset not
only to students and to the communities they Iiyebut to the progress of this nation as
well. Integrated schools produce a more engagedaltwarally aware citizenry, a
stronger workforce, and provide students with intguair skills for understanding

diverse communities, a growing asset in today’sticultural and interdependent global
economy (Tefera et al., 2011).

As school districts integrate diversity policiexl as these, criteria should be
developed to measure when and if desegregatioscii@l has been fully achieved.
Similar to the OKCPS, the little Rock School Distiin Arkansas had reached unitary
status and was declared no longer in violatiorhef@onstitution. Although, the
guestion remained whether 70% African American 30fth Caucasian is considered
desegregated. With OKCPS'’s, 2010 student minoofyupation at 71% (i.e., African
American, 32%, Hispanic 41%, and its Caucasian labipn at 21% (Oklahoma City
Public Schools District Statistical Manual, 2010@ applicable question remains true
for Oklahoma City as well. When districts speciligautline student assignment plans,
these types of questions should be answered withicty. Now, released from court-
ordered desegregation and therefore being dedlamiéaly in status, North Little Rock
will be under close watch for their efforts in aafing and maintaining racial balance.

School zoning. The creative manipulation of school zones suggasbther way

to utilize race conscious measures to desegreght®ls and pursue greater student
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diversity. Zoning is one of the tools used by lasghool districts. School zones are
geographic areas that correspond to specific ssHomh the surrounding
neighborhoods. Sometimes, districts design zorasatle within separate areas of town
intentionally to draw students from different pastdhe district. For example, Wake
County, North Carolina calls a set of neighborhbtmtks, units (Tefera et al., 2011).
These units are actually planning areas used tgrastidents to schools in a
diversified manner.

Finally, considering geography in the “siting”réw schools or even in the
closing of older schools is an important way in evha district can make decisions that
are informed through the geographical distributbstudents. There are historical
reasons why districts should be required to prbeg the proposed construction of new
schools would not further school segregation. Todasontinues to make both
educational and financial sense to consider in acvavhether a new school should be
located in an area that would naturally integrlgedchool, rather than in a location that
would employ extensive busing or other diversitatgtgies to create a racially and
economically diverse student body (Tefera et &1112.

Chapter Summary

Race continues to be America’s greatest dilemndaednication remains the
best escape from the effects of segregation (Ty&ahl). This chapter provided a
review of the current legal literature surroundihg issues of school segregation and
student diversity as major issues for understanttiadpackground of this study. This
study utilizedDowell (1991) as the guiding legal framework in analyavigether

diversity played a central role when John MarsHaih School was relocated from one
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culturally significant area to another culturallgrsficant area. This chapter examined
the first school desegregation laws&itown v. Board of Educatiof1954) followed by
the legislative history dDowell v. Board of Education of Oklahoma City Pabli
Schoolq1963-1991). Next, an examination of the guidirgpldramework followed.
Residential segregation as a major contributochbsl segregation was discussed
along with barriers to housing integrati@oard of Education of Oklahoma City Public
Schools v. Dowell1991) and John Marshall High School were disali$setheir
connection and relevance to each other. An examimaf related school segregation
cases was described in this chapter. In contrakese involuntary school
desegregation cases, two voluntary school desdgragdans were outlined proceeded
by a section correlating these plan®mwell (1963-1991). Finally, two types of new
desegregation plans were outlined for their ugeday’s schools. In conclusion,

desegregation plans were analyzed with school gaesran effective component.
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CHAPTER 3
Resear ch M ethodology

This chapter defines and describes the researdiigung of the study, explains
the rationale for the study, and provides backgdanformation for both John Marshall
High School (JMHS) and the participants involvedha study. Additionally, this
chapter includes a detailed explanation of theare$emethods used in the data
collection process and analysis. This chapter isutline of each step purposefully
taken to uncover answers relative to the researebtmpns and objectives of the study.
L ogic and Rationale of the Study

Exhibiting qualitative research through a casdtuethod, this study sets its
focus on the relocation of John Marshall High s¢hQuialitative research has clear
roots in philosophical traditions, notably phenowiegy (i.e., questioning the structure
and essence of lived experiences) and hermenduécjuestioning the conditions that
shape interpretations of human acts or products$gRan & Rallis, 2011). The logic
and rationale of this study is illustrated throulyd complex and lived experiences of
the study’s participants. Their unique contribuidmming a heightened sense of
awareness and understanding when observed thrbadédgal framework of school
segregation within the Oklahoma City Public Schools

Qualitative inquiry is a complex method based anglocesses, meanings, and
understandings of constructs in the world. It aBdve researcher to be the primary
instrument of data collection and analysis (Merri2@09). Rather than imposing a
rigid, inflexible framework on the social world, gjitative researchers do not generate

formal hypotheses to be tested. Instead, theirlggmin the ability to capture the
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experiences and interactions of the participantsimithe world around them. To create
themes about the relocation of IMHS, | carefullglgred various experiences and
interactions. As the issue of student race is aige@ but serious issue, experiences
carried along emotional ties to physical decisioragle by OKCPS. Themes were
created and used to explain phenomenon (MaxwedbR0These themes aided in the
creation of grouping occurrences. Themes are halpthat they aid in the expansion
of understanding of specific phenomenon. Groupguaences, as in the ones used in
this study, aid in the understanding varying pheaoangathered from multiple sources
(Daponte, 2008). They assist in thoroughly explprelationships between different
forms of data.

Guided byBOE of OKCPS v. Dowell (1991his study seeks to examine an
education equity issue through a legal lens witle i@s a leading factor. It utilizes the
final Dowell (1991) decision when OKCPS was released from @oddred
desegregation planning to conceptualize the reasbefiind the relocation of JIMHS,
some 15 years later. IMHS represents only one OKSCR&ol out of 90 public schools
in the District. Its relocation from one area t@#rer occurred more than six years ago.
The relocated JMHS opened its doors at the begiwiithe 2006—2007 school year to
date of this study’s investigation. As a resultlyansmall number of people who were
involved in this situation at this particular timere readily accessible to participate as
key individuals to discuss the relocation of JIMH #he history of OKCPS. Persons
had to be very familiar and closely involved wilie tdecision to relocate JMHS. Since
this event occurred some years ago, individualstbaecall sensitive information in

depth. These key individuals had a great impabeiping to bring better understanding
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to the emergent themes of the study. “Qualitatesz=arch is pragmatic, interpretive,
and grounded in the lived experiences of peopla@s@an & Rallis, 2011, p. 2).

The purpose of this qualitative research studytwaketermine the effects,
based on the past findingsBoard of Education (BOE) of Oklahoma City Public
Schools (OKCPS) v. Dowél991), and its link to understanding the circuanses in
the relocation of JIMHS from a largely minority-bdssommunity to a largely majority-
based community. The qualitative data was colletitenligh planned and structured
interviews employing semi-structured questionsaim gnformation about the
knowledge and experiences of the participants reain the case.

Description of Method/ Justification of Selected Qualitative Research Design

The case study method was used to analyze the piegr@oinvolved in this
bounded situation. Case studies become particuladjul when one needs to
understand some special people, particular probdemnique situation in great depth,
and where one can identify cases rich in infornrmatioich in the sense that a great deal
can be learned from a few examples of the phenomenguestion (Patton, 1990).
Additionally, this study sought to investigate winata connection exists between the
lastDowell (1991) appeal, when OKCPS was released from ayddred
desegregation planning and the later relocatialMifiS. Case study, due to its ability
to analyze a bounded social phenomenon, was theappsopriate method to
investigate the research questions and focus ©fthdy. The case study method is the
method of choice when the phenomenon under studgtiseadily distinguishable from

its context (Yin, 2003).
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By employing a case study method, the reseaisladle to focus on a single
issue and select qualitative research tools tetiiie and explore this issue in a
meaningful way (Creswell, 2007).This type of quatlite study design fits perfectly
with the purpose/focus of this research study. i§hee of student integration emerged
when one specific OKCPS high school was relocateldstudents were displaced.

A descriptive case study presents a complete giseriof a phenomenon
within its context (Yin, 2003). Seeking to analydeeply the relocation of IMHS
through the legal lens of the concludingwell (1991) case, the social issue of student
diversity became more apparent due to IMHS’s eseredsing African American
student population coupled with an increase inGhacasian student population. As the
subject of race is oftentimes delicate, the casdystnethod was selected because of the
ability to capture the understanding of a sensimigject while bounded within the
context of the JMHS relocation circumstance. Theeudy method allowed the
researcher to study the specific instance of IM¢i&ation from the varied
experiences of the participants who experiencesigpecific, controversial, and unique
event.

A case study approach became even more apparentiivkas realized that in-
depth, close up, detailed information pertainingh OKCPS and relocation of JIMHS
was needed. “A case study is a good approach wigeimquirer has clearly identifiable
cases with boundaries and seeks to provide anptirdmderstanding of the cases or a
comparison of several cases” (Creswell, 2007, p.152ualitative case study provides
an in depth study of a system based on a diverag af data collection materials and

the researcher situates this system or issue wtthlarger context or setting (Creswell,
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2007).Effective qualitative case study research begirts ailequately understanding
the social phenomenon under investigation. Thus stlndy began with a focus on
OKCPS’s attention to race, as an important faetten JIMHS was relocated and
students were displaced in lieu of its earlieraséefrom court ordered desegregation
planning.

In a qualitative study, the activities of collegfiand analyzing data, developing
and modifying theory, elaborating or refocusing tbgearch questions, and identifying
and addressing the validity threats are all goimgimultaneously, each influencing all
of the others. This process is not adequately sgmted using a linear model, even one
that allows multiple cycles, because in qualitategearch there is not an unvarying
order in which the different tasks or componentsintie arranged (Maxwell, 2005).

The design utilized in this study had to possksesability to capture rich true
depictions of real experiences. It had to haveathikty to derive truths and contextual
meanings from a variety of sources. A good resedesign, one in which components
work harmoniously and seemingly together, prombteh efficient and successful
understanding of the themes and outcomes of tluy $hlaxwell, 2006). Case study
proved to be the method appropriately able to accodate the needs of the study and
allow the research questions to be thoroughly eepland potentially answered.

Researchers must undergo a thorough and complietexalysis process. They
must create a sense of belonging to the socialgmolConsequently, in lieu of the
sensitive nature or political construct of racea®cial phenomenon, the case study
method allowed the data analysis process to beaigo disciplined, and significant

(Maxwell, 2005). The qualitative design along wiitle characteristics of a case study

82



method worked harmoniously to retrieve data crucabtaining the study’s rich
necessary information to address and answer tkeanesquestions.

Focus of study. In Dowell vs. BOE of OKCP@963), realtors, education
administrators, and city planners were charged aathallowing African American
families’ residence into certain areas of the dify to their race thus forcing students
into segregated schools they had to attend. Iruoatipn with OKCPS, city realtors
forced African Americans to reside in segregatedsudue to mandatory segregated
student attendance rules. Mr. Dowell challengedothetice of assigning students to
certain schools based on color and not allowingleese in certain areas of the city
based on the racial composition of the nearby conityygchool.

School integration and racial isolation are sograblems that continue to
pervade the American public school system todalgo8icre-segregation caused by
residential segregation has long been attributgmbtsonal choice. This aspect of
OKCPS is not being analyzed or discussed in tisigaieh study. The overall focus of
this study is whether intentional or not, the OKGR&nowingly relocated a high
school, JMHS, and redrew its attendance boundarias effort to decrease one certain
race and increase another. The study analyzestli®a@hs made for the relocation of
JMHS and the effects surrounding that decisionte@esearch questions were
investigated:

1. Is the current re-segregation of the OKCPS amt@imded consequence or

gradual result of the district being released fiouart-ordered desegregation

planning inBOE of OKCPS v. Dowe{ll991)?
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2. What types or kinds of desegregation data wsee to identify a good
geographic location for the placement of JIMHS teuee adequate
integration?

3. How can OKCPS ensure that all students enjayexsified, quality
education in the future?

Siteand Sample Selection

OKCPS is the largest school district in the stdt@klahoma. Transitions and
transfers are quite common from year to year. kigrresearch study to be carried out
thoroughly and accurately, careful selection otipgrants was crucial. Ideally, those
individuals closest to the situation at the timevdled more personal and in-depth
experiences. Consequently, purposeful samplingudfqgipants proved to be the best
type of sampling design strategy for this caseystRarticipants were selected for their
expertise and closeness to the unique phenomertbe oflocation of IMHS.
Purposeful sampling allowed the participants anoojmity to share lived experiences
rich in emotion. The process of narrowing downviduals to only those who were
closest to the situation at the time of JMHS reliocawas a long process. It took a great
deal of time to locate and personally contact thkeseindividuals. Past school records,
newspaper articles, and other individuals assistéais long process. With the
relocation of JMHS and the release of OKCPS fronrtcordered desegregation
planning occurring in the past, recollection of mgefrom participants was important. It
was not just important to retrieve facts aboutabenection between these two
situations but to recall the emotions surroundhgissue as well. After many

discussions with OKCPS board members, patronseicuemployees of JIMHS, and
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community members, seven (7) essential individaalerged as key informants close
to the situation when JMHS was relocated. The nash#sese participants were echoed
among the voices of the masses as people who tlhundnate what was going on at
the time of the JMHS relocation. The snowball tegha, wherein individuals give the
names of other study related individuals, was usé&dr these individuals were
discovered to be closely involved to the relocabbdMHS at the time, they were then
deemed as a significant resource to understandengsues of this study.

The seven individuals were contacted by phoneaakdd to participate in this
research study pertaining to understanding theessetia connection OE of OKCPS
v. Dowell(1991) and the JMHS relocation. A telephone stafiowed the information
given to recruit each participant, to be a pathaf study, to be uniform and
standardized. Five (5) of the seven (7) individuatponded to the phone messages.
Two individuals, despite repeated e-mails and ploatis, were unable to be reached.
Subsequently, interviews were arranged with fiyerri8ividuals.

School location and background. OKCPS is a large urban district seated in the
heart of Oklahoma City. It serves approximatelyo@8, students. It is comprised of 54
neighborhood elementary schools, seven middle $sfaoal 10 high schools, four
special centers, and 13 charter schools. Its stymgulation as of the 2010-2011
school year was 44.5% Hispanic, 27.4% African Acaar| 19.1% Caucasian, 4.8%

Native American, and 2.4% Asian. It stretches gaphically into the communities and

! See Appendix B for Telephone Recruitment Script
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neighborhoods of Nicoma Park, Spencer, NicholssHMidwest City, Del City, Valley
Brook, and The Village.

Once situated on the edge of the Northwest padwah, JIMHS was built as the
high school for the neighborhoods known as Theag#l, among other smaller
neighborhoods. Their neighborhoods, being largdhcan American, proudly
supported JMHS for many years. As a neighborhobddg¢centrally located, IMHS
boasted both parent and community support.

As time went by and months turned into yearsotiee beautiful campus began
to deteriorate. Facing problems of asbestos, leadfg and other old yet serious
building issues, the need became apparent to OKR&Something had to be done.
After much deliberation and the passing of a schoold, the OKCPS attained the
funding needed to build a new high school. The IMH®munity was elated. They
were elated that IMHS'’s future would continue f@ymore years with the
completion of a brand new, state of the art higiost building. This happiness soon
turned sour when community members learned of ¢éhelacation. This new location
was to be approximately four to eight miles frora turrent location. However, the
surrounding community was to be both economically eacially different from what it
had formerly been. Located in an area where Afrikarerican and Hispanic
populations are the majority, the school now sa community where those
populations were the minority. Greatly botheringnoounity members, students and
parents, they voiced their dissenting opinions KOBS leaders to no avail. IMHS was
to leave behind its former location and transitio@ new home in a newer,

economically significant community.
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Study Population

The participants in this study were chosen forrtdeect involvement in the
relocation of JMHSEach carefully chosen participant was asked to amgmformed
Consent Lettérbefore taking part in the study. Participation wakintary. The
participant did not receive any type of remuneratlnut was promised a copy of the
full study upon its completion. Pseudonyms are usediace of actual participant
names.
Description of Core Participants

This section is an introduction to the participaansl description of their story in
relation to their personal experiences with theaalion of JIMHS. These core
informants were personally and instrumentally imeal with the relocation of IMHS.
They had upfront, important information centrabitmlerstanding the decision that was
so controversial to many Oklahoma City residenkiiT“front line” knowledge was
sought for its inexplicable and upright honestyeifltonscientious, forthright
conversations provided in depth wisdom, beyond wtettstical documents or data
could adequately illustrate. As expert witnesdesiy tstruggles and conflicts within the
situation provided an invaluable, privileged glirapsto the world of the relocation of
JMHS. Attesting to the inner and outer organizastraggles, their empirical exposure
to the constructs of this research study deems theatuable experts to answering the

research questions of this study.

2 See Appendix C for Informed Consent Form
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Five (5) participants were interviewed for thigdy. These five individuals were
purposefully chosen specifically for their knowledand/or expertise about the
relocation of JMHS. During and throughout the ratoan of JIMHS, these individuals
were instrumental in the relocation process of IMPi&ticipants were involved in the
capacity of board member, teacher, or communitgdeduring the 2011-2012 school
year. Each of the five participants was personadiytacted and informed of the
research study goals and intent. For anonymityyg@@yms are used in place of the
participant names. The pseudonyms are:

e Participant 1-Jeffrey
e Participant 2- Taylor
e Participant 3-Steve
e Participant 4-Joel

e Participant 5-Larry

Table 3 below introduces the five participants byne. The table also identifies
their gender, specifies pre- and/or post-involveinmethe relocation of IMHS, and

states the role through which they assisted imd¢lweation of IMHS.
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Table 3

Participants and their Involvement/Role in JMHSdRation

Pre and/or Post

Participant Gender I nvolvement in Roleduring JMHS
JMHS Relocation Relocation
Participant 1, Male Pre- Involvement | Former OKCPS Board
Jeffrey Member
Participant 2, Female Both Pre and Post- Current IMHS
Taylor Involvement Teacher
Participant 3, Steve Male Both Pre and Post-| Community Leader
Involvement
Past Educator,
Participant 4, Joel Male Pre-Involvement Business Patron to
OKCPS, Former
OKCPS Board
Member, and
Community Leader
Participant 5, Larry Male Pre-Involvement Business Patron,

Former OKCPS Board
Member, and
Community Member

Participant 1, Jeffrey. Jeffrey was singlehandedly instrumental in theaafion of

JMHS. As a board member of the OKCPS during thé6ZZlD7 school year, the board

appointed Jeffrey to identify a physical location the new JMHS. Early in his tenure

as an OKCPS Board Member, Jeffrey rallied for gygraval of the highly anticipated

MAPS (Metropolitan Area Projects) for kids bond.eT$uccessful passage of MAPS

would mean millions of dollars allocated to the K& The MAPS for Kids bond
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would mean specific funds allocated for upgradin{dP'S schools, providing updated
technology to schools, and for the purchase oaogphent of buses.

Proposed by the OKCPS Board of Education at Q4amitlollars, the MAPS
for kids bond passed at 700 million dollars acaogdb the MAPS page on the City of
Oklahoma City website (www.okc.gov/ocmaps/indexIhtincluded in the proposal
were funds allocated for school buildings and gdasjrschool equipment and
transportation. Ultimately, $470 million dollars reeutilized for new school building
construction costs, with the last of these projextse completed in 2013
(www.okc.gov/ocmaps/index.html).

Throughout the bond’s seven-year span, the cartgiruof many new schools
was completed. Among the schools, JMHS was identidis a school in poor condition
and in need of a new building. Originally builti848, asbestos and other failing
conditions plagued the building and its inhabitadé&sfrey was given the task of
locating a space in Oklahoma City (OKC) for constian of the new school site.

Participant 2, Taylor. Taylor’'s insight into the study is very importantedto
her extensive affiliation with IMHS. As a JMHS guate, Taylor has also educated
JMHS students during all of her 10+ years as a JM#dSher. Taylor has never taught
at any another school. She experienced the JMld3raitsition from the old location to
the new location. She has been an active, loyHIrsmber for many years and as
current as 2012 continues to teach at the newitotaks a JMHS teacher, JIMHS
graduate, and member of the surrounding communh#ylor has personally
experienced the internal and external school adsféncountered by the relocation of

JMHS to its current site.
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Participant 3, Steve. Fulfilling his job as a public official and commityn
member of OKC, Steve’s involvement in the relocatdd IMHS was both as a member
of the surrounding community and as a high-rankinglic official. Steve’s knowledge
about JIMHS comes from a combination of feedbaak flilee community and from the
political realm of both OKC and OKCPS. Daily, Stdights for equality and justice for
the students in his district. He represents stigdieain many Oklahoma districts, the
largest being the OKCPS. His political stance reménat public officials must strive to
ensure fair schools and quality education in treatm®ols. Steve noted, “Good schools,
after all, are good for business, the economy,maast importantly, the city”. As a city
official, Steve holds JMHS in high regard.

Participant 4, Joel. As a past OKC Board Member and current active
community leader, Joel served on the OKC Boartatitne of the decision was made
to relocate JIMHS. As a highly visible communitydeawithin a large minority group
in OKC, Joel provides insights about the Hispatuclent population of both OKCPS
and JMHS. His views about the relocation of IMH&&sent the largest student
population in OKCPS, the Hispanic student popuiatiée does and has always fought
for equal treatment of students regardless of antpf such as race or economic status.
He represents a community of Hispanic people whibddcbe considered the last, the
lost, and the left out—the poorer, minority studeot OKCPS. No other participant
experienced the relocation of JIMHS like Joel. Aardanember and community leader
of the OKC Hispanic population, Joel felt like tinereasing Hispanic population of

OKC was overlooked in the decision to relocate IMHS
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Participant 5, Larry. Past OKCPS Board Member during school year 2006-
2007, current business owner, and OKCPS suppadery brought valuable insight to
the research study, discussing the administratweersations around the decision to
relocate JMHS. As a father of two former OKCPS gedds, Larry has personal interest
in seeing the circumstances and issues aroundMH& Jelocation investigated.
Important to understanding this study, Larry preddn-depth knowledge about the
inner discussions and politics of OKC in conjunectwith OKCPS. As a business
owner, he is able to analyze decisions in lieuasitlibusiness practices or those best for
optimal student achievement. His dedication tostiecess of OKCPS was expressed
throughout the interview with him. Although, notarrent OKCPS Board Member, he
looks forward to running again someday and is camechito helping the students of
OKCPS succeed in attaining a high quality education
Description of Study Data/Data Collection

The following sections will identify and descrildeetspecific data collected for
this research study. In an effort to strengtherctiedibility of the study, multiple
sources of data were used. These multiple souncisded OKCPS and Oklahoma City
(OKC) historical documents, demographic data, p@dnt interviews, and personal
introspection. The data were reviewed to assespditentages of African American
and Caucasian students attending JMHS and otheusgling schools before
relocation compared to those percentages postataoc The historical documents
served as a tool in education of the issue atitie it occurred as well as consequences
in relation to data that the relocation of IMHSintently caused. As a second source,

the participant interviews confirmed/disconfirmezttain themes and issues illuminated
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through the data. Lastly, personal introspectios uged as a means to
confirm/disconfirm themes and issues from the daisiand interview data.

OKCPS and OKC historical documents. Document analysis included
analyzing OKCPS and OKC historical documents. A/ietportant aspect of
investigating this research study came througttttiection and analysis of historical
documents. Archived OKCPS records ik Daily Oklahomamnewspaper were
reviewed and analyzed for issues portraying OKGR&eDowell (1963-1991)) cases
and in the relocation of JIMHS through the yearsesehdocuments were gathered from
the Oklahoma State Department of Education an®@#iehoma City, Oklahoma
newspaperThe Daily OklahomanAnalysis of these documents provided insight into
the past and current racial student makeup of OK&RISsurrounding suburban
schools, student achievement data of segregatedssarore integrated schools, and
past and current OKC residential segregation trends

Due to the legal aspects of the study, court baef$ similar cases were
consulted and carefully analyzed for their impotam adequately representing school
segregation in OKCPS. Legislation and court documesre consulted for their
assistance in representing how the issue of schwvetsity and segregation has been
historically solved by school districts. Essenteatonceptualizing the significance of
the relocation of JMHS is an understandindpofvell v. BOE of OKCP£1963) and
similar cases. Their understanding is vital to akphg the reasons behind the
relocation of JMHS. Statistical data pertainin@idCPS student population, OKCPS
student achievement, and student attendance dotsifnem the OKCPS Planning,

Research, and Evaluation Department and the OK@R&twebsite, as well as
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information from the Oklahoma Department of Edumatbout past and current

student demographics were used as well. More spaityf historical documents and

numerical reports were obtained from the followsagirces related to OKCPS and the

relocation of IMHS:

OKCPS Statistical Manual

OKCPS District Report Card

Oklahoma State Department of Education Statiskcafile for OKCPS
Oklahoma State Department of Education Report ClardSklahoma
Schools

University of Oklahoma Law Library (legal documeénts

State of Oklahoma Law Library (archived cases)

Dowell v. BOE of OKCP£L963) (case briefs) and related literature
The Daily Oklahomaifnewspaper)

Planning and Research Department of OKCPS (arcluaéa)

The City of OKC (related data)

JMHS relocation information

The review of these documents aided in understgndiportant issues

surrounding the investigation of this study’s resbajuestions. Specifically, these

documents served to:

Understand the issue of school integration in dipsichool setting,
Assist in analyzing the importance of legal precegeand case decisions

around segregation cases in OKCPS and in the USiizeés,
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e Interpret OKC neighborhood demographic data and ihcarrelates to
school population data, and
e Represent community perceptions of both OKCPS &dS)

Documents were important for understanding theeisd school integration
surrounding the relocation of IMHS. Analyzing tleediments helped in making
conjectures between the releases of OKCPS front oodered desegregation planning
and the relocation of JIMHS. Table 4 lists the dpedocuments used and assigns them
a score according to their importance to this netestudy and to answering the study’s
research questions. The table lists the documestittfien the numerical rating in
relation to understanding the issues being invasd)in this study. The numerical

rating of 1 denotes most important, 2 denotes sdmaeinportant, and 3 not important.

95



Table 4

Study Documents and their Importance to the Study

Leve of Importanceto
Under standing I ssues

Document Name Surrounding the Study
Case Briefs 1
Legal Documents 1

OKCPS Planning and Research Department

Documents 1
OKCPS Statistical Manual 1
Oklahoma Statistical Profile 1
Participant Interview Data 1
Related Literature 1
Archived Case Data 2

The City of Oklahoma City Neighborhood

Statistical Documents 2
The Daily Oklahoman Newspaper 2
OKCPS Report Card 3

1= Most Important, 2= Somewhat Important, 3=Not brant

Demographic data. School demographic data were retrieved from the B&C
Statistical Profile document for the years 200672868d 2009-2010. The Planning,
Research, and Evaluation Department of OKCPS staily outline student population
by ethnicity data, achievement scores, percentaigesv performing students, etc.
within this annual document. The OKCPS Statistitalfile provided ethnic student
population percentages of JIMHS pre- and post-raétmtalhe document also provided

ethnic student population data on other raciatiyated schools in the OKCPS.
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Interviews. At the very heart of what it means to be humanhesability of
people to symbolize meaning through communicaf@aple unlike documents or
physical data are able to make sense of their vibrtwigh language (Seidman, 2006).
After analysis and acknowledgement of the advaistggened from interviewing,
conjoined with the sensitive nature of the infonmaieeded from the research study
guestions, the decision to utilize an interviewgass was made. Every word of a
person’s story is a creation of their background lared experiences (Vygostky, 1986).
The participants’ experiences brought concrete tataleding to the abstract issues of
the study such as educational and social issuédn(@a, 2006).

“If the researcher’s goal...is to understand the nmeppeople involved in
education make of their experience, then intervigwirovides a necessary, if not
always completely sufficient, avenue of inquiry’e{&mnan, 2006, p. 11). Because of the
sensitive nature and passing of years relativea@sthool relocation issue, only a small
number of persons remained available and willinge@ part of this study. As an
interview format proved best to capture true exg@es from individuals closest to the
relocation of JMHS, participant interviewing wasded necessary for the study. The
choice of a semi-structured interview format allover participants to be subtly
guided into openly sharing their experiences.

The interview questions were carefully designeddsist in gathering data to
understand the issues surrounding the JMHS retotdtiterview questions were
submitted to The University of Oklahoma InstituidfReview Board for approval. The
University of Oklahoma Institutional Review Boarngpaoved the interview questions.

Next, | began to think about and note names ofriatieparticipants known to be
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important leaders and stakeholders in the are@K@PS education. Next, contact
information for these individuals was gathered.

Outlining and creating a working telephone scriwed me the structure to
secure my first interview confidently. The indivala were then personally contacted
for their willingness to participate in the resdastudy. After their willingness to
participate was obtained, a face-to-face interweas scheduled. Near the completion
of the first interview, Participant one, Jeffreyppided specific names of others
involved and close to the focus of the researctiystéfter using a telephone script to
secure the first interview successfully, | usedgame telephone script to attain four
additional interviews and thus five participantsevacluded in this study.

Five (5) interviews were held. The participantssisted of three former
OKCPS board members, one current JMHS teachemgm@adrucial city/community
leader knowledgeable about the focus of the stlilgir experiences and insight into
the issue kept the study alive. Their pertinenteeignces and emotions could not have
been truly captured through quantitative data osq®al observation alone. The
specific and deeply rooted feelings involved irsthituation are not new. Emotions
expressed by these essential individuals have fedtefior several years. The
participants expressed gratitude and appreciatioa study of this type.

Interviews were extremely helpful in gaining thegilived experiences of the
participants. The semi-structured method of inamimng was chosen because of the
allowance of participant freedom. Participants wasked to openly share their
knowledge and experiences of the JMHS relocatidhomt regard to a strict method of

guestioning. This freedom permitted for observabbthe emotions behind the events
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before, during, and after the relocation of JMH8eln part to the sensitive nature of
the issue of equity/inequity and the social phenwoneof race, the semi-structured
interviewing allowed the researcher to capturenisitee feelings and extensive in depth
information. The process of semi-structured int@ms did not confine participants

from commenting only on the exact questions buegaem an opportunity to share
information about the JHMS issues, which perhaps deeply rooted in their
consciousness through their lived experiences.dite collected from the semi-
structured interviews connected and weaved compteglether to address the research
guestions of the study (Saldana, 2009).

Theinterview process. The time management of the interview process was an
important facet of the study. Due to the sensitigture of race and the controversy
surrounding JMHS'’s relocation, sufficient time hade allocated in efforts of
obtaining clear, adequate, and meaningful answettsetinterview questions.

Upon meeting, participants were provided with adbiesion of Study Protocdl
The Description of Study Protocol specifically augid the research design, recruitment
procedures, data collection procedures, researestigns and hypothesis of the study.
This document was read to each participant angpg was given to each individual as
well.

To ensure strict confidentiality, each participagteed to participate by signing

an Informed Consehform. At the beginning of each interview, egmrticipant was

% See Appendix A for The Description of Study Prafoc

* See Appendix C for Informed Consent Form
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read an informed consent form which they signetingtdheir willingness to participate
in the research study. Participants were assuggdtibir real names would be
anonymous and pseudonyms would be used in plateiofreal names. Their current
position or status within the OKCPS would also bptkanonymous.

The Informed Consent form corroborated the anonyofithe study
participants and sought permission for audio reogyttanscript creation of the
interview. It set forth a checklist of guarantestating that the only people having
access to their personal names and transcriptsthemesearcher and dissertation study
chairperson. After signing the Informed Consentnirand after the participant was
assured that all questions could be addressedsaina@ during the interview, the
interview process proceeded.

Once the Introduction of Study was read, eightegaln overarching and probing
questions were asked. Participants were askedievequestion3pertaining to the
issue of school segregation within the OKCPS aedelocation of JIMHS. Participants
were encouraged to elaborate on each questiontiQuesonsisted of semi-structured
open-ended questions. Remarkable and in-depth ledlg@wlwas gained from the
participants’ invaluable discussions and conveosati

The in-depth interviews each lasted for approxihyaiae to one and one half
hours each. The interview began first with gengtedstions pertaining to the re-
segregation of OKCPS since the release of OKCR8 émurt-ordered desegregation

planning. Following these questions, were otha&stjons asked specifically to gain

® See Appendix D for Participant Interview Questions
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insight into and around the decision for the refmraof JMHS. Furthermore,
conversational dialogue was established with eacticgpant interview to assist in
understanding the procedures OKCPS has in placgiatain diversity in its schools,
especially when relocations occur.

During the entire interview process, notes wereer@ahcerning participant
verbal expressions in relation to their intrapeedaaactions toward the subject. As |
made notes and began searching for these key dudilg, tentative ideas, hunches, and
guestions to ask became more apparent. | notegstlaind questions that would elicit a
good comprehensive response.

As the first through fifth interviews were in pr@seand completed, | noted
information | wanted to clarify further. | comparte first participant interview with
the second participant interview and then, finadly five in comparison with each
other. During the interview time with each partemp, | took notes and asked the
interview protocol questions sequentially, to briagh clear and truthful answers.
These interview patterns were observed from thd fietes and through the body
language/feelings of the participants during therinew process. Follow up interviews
to confirm specific emergent themes and other cans data were held with each of
the participants by phone.

Personal introspection. Self-reflection was used as an extra and final iens
order to gain a clearer picture of the relocatibdMHS. The personal lens served as a
means to confirm/disconfirm the emergent themem fitte documents and interviews.
The researcher’s lived experiences and observationsg the time of the relocation of

JMHS were reviewed and considered against the stherces of data in order to

101



understand more holistically the depiction of egers a former teacher within the
OKCPS during the 2005-2006 school year, | remertiedisappointment felt by the
community of IMHS when JMHS was taken from a comitguhat it had been a part
of for many years. There was much disagreementantioversy surrounding the
decision to relocate JIMHS. As a member of the conityat the time, | recall the
conversations and dialogue with other community ivensand colleagues about this
controversial decision. These conversations expdesssentment with the OKCPS for
removing a school and placing it into a differeatrenunity while displacing some
students. Dialogue seemed to focus on the hurbyethe removal of IMHS and the
placement of it in a much different (culturally amcbnomically) community several
miles away from its previous location.

Summary of data collected/used in this study. Interviews were used as a
means to confirm/disconfirm the information analyzlerough OKCPS and OKC
historical documents, school demographic data |astty confirmed through school
demographic datdn relation to this study’s research questionstigaant interviews,
personal introspection, OKCPS and OKC historicaheents, and school
demographic data yielded major findings. The daienfthese sources were reviewed
with the researcher’s personal introspection ofcdeee. The data collected through
these various means allowed themes to emerge, whechhelped to answer the study’s
research questions.

Data Analysis Strategies
The analysis exists to develop a complete undatsigrof the data, and then

coding those descriptions into themes. As a mefhsrging meaning to the research
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guestions, data analysis is a complex, thoughl, task. Through the preliminary
analysis process, the researcher looks for infaomahat helps to illuminate the data
and explain in more depth the experiences of theysfThe process of analyzing data in
this study was carried out in multiple stages.

e School Demographic Data were consulted to illustté phenomenon of the
relocation of JIMHS.

e Data were then checked against historical inforomati

e Participant interviews were conducted to furthéorm both the phenomenon
and focus of the study with individuals closelyahxed in the relocation of
JMHS and familiarity witBOE of OKCPS v. Dowe(lL991)

e During interviews, participants were subtly guidedliscuss specific
relationships between what was seen/reviewed byetearcher in the physical
data, to the participants’ knowledge of the circtanses.

e Through the analysis of participant interview tramsts and supported by the
study documents, themes were observed and cated@eording to specific
grouping occurrences.

e Researcher’s personal experiences and observatenesused lastly as a means
to further support the themes that emerged fromnteeviews and documents.
While the study data began to unfold, analysi& f@ace continuously.

Beginning with analysis of the study documents iatelview transcriptions, data
began to support findings or meanings describedennterviews. After obtaining the
school statistical data from OKCPS, ideas begdretgrouped around specific

meanings and themes. The data began to illustrataldstract constructs of the study,
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relative themes, ideas, and thoughts. Patternsidgbeand ideas were noted and
compared with the interview data and statisticéhdafter each interview,
transcriptions were analyzed and categorized uwalgous themes. Certain key
meanings or themes began to emerge across theipants’ data.

As discussed eatrlier, five (5) participants, soroe serving in different
capacities than when JMHS was relocated, had te adist-person account and
knowledge of the OKCPS’s decision to relocate oheotto participate. Each interview
restated either one already mentioned conceptoughit another idea /concept to the
forefront about the JIMHS relocation. This procé&s®wn as coding, allowed the
researcher to look across interviews and docuntemtognize similar or identical
findings that lead to theories and concepts thalagx the data (Merriam, 2009). As
patterns began to form, responses to the reseasdtigns became clearer and clearer.

Moreover, after initial analysis of data, addiabdata such as attendance maps
and school population data lent support to furtheterstanding the circumstances in
the study. The interview data were transcribedtgpdd into a categorized thematic
analysis document. These emerging themes led tormajcomes in the study. The
themes lend support to understanding the studyitegband help answer the research
guestions for the final conclusive, interpretiveapé of the study. Within the
interpretive phase of the study, my own thoughgecalations, and intuitions are
described and used to build on the results oftilngyswhich arose from the interviews

and existing data (Merriam, 2009, p. 201).
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Organizing Schema

Through the analysis of study documents and ppéits’ responses to
interview questions, specific themes emerged asfgignt to answering the research
guestions of the study. The participants’ viewsengnouped together and placed into a
thematic grid according to the occurrence of sintijlasequence, correspondence, and
causation. These occurrences helped to clarifycegate specific emergent themes.
Participant quotes from this thematic grid werenthglized to support the seven (7)
individual themes that emerged from this data asislyrocess. Some themes were not
confirmed across the multiple sources of data. Qign a theme resonated as a salient
theme across all forms of data, was a theme carsldérhemes were only considered
when a majority (three or more) of participantsetibgr with other statistical
information and documentation was deduced as $ahclearly answered the
research questions. Themes were developed in lthetlve four organizing schema of
occurrences as noted by Saldana (2009), whichrarasty, sequence,
correspondence, and causation. As such, the thenttes study materialized according
to the application and continuity of these occucesn similarity, sequence,
correspondence, and causation. Thus, themes wdliScessed according to and around
these four occurrences. As Saldana (2009) noteseififergent themes may be grouped
together not just because they are exactly alikebbcause they may have something
in common, - even when that commonality consistseofain differences. The study’s
research questions were explored through the unfplaf the following occurrences.

e similarity (things happened the same way acrostscgaant and OKCPS

statistical data),
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e sequence (they happen in a certain order accotdipgrticipant and
OKCPS statistical data),

e correspondence (they happen in relation to othirites or events

according to participant and OKCPS statistical data

e causation (one event appears to cause anotheras@nting to participant

and OKCPS statistical data)

Similarity. Similarity occurred when events happened the saayeacross
participant and study data (Saldana, 2009) .Themees similar when they appeared to
be caused by the same reason or characteristich&€hees of segregated
neighborhoods and boundary lines appeared to #eeccurrence of similarity.
Segregated neighborhoods historically created iali@kna City have influenced the re-
segregation observed in present day OKCPS. Themstagmographics within the
boundary lines of a particular school greatly iefiae the racial makeup of the
surrounding school.

Sequence. Sequence refers to the order events take placeaial 2009).
According to participant and study data, eventpkapd in a certain order. The
relocation of JMHS occurred in a certain order.iigesuch as the search for nearby
land preceded the physical movement of JMHS toetg location. The re-segregation
of OKCPS preceded OKCPS's release from court oddeegregation planning in 1991.

Correspondence. Correspondence refers to events and activitigshégapen in
relation to other activities or events (Saldan®®0The opening of the Oklahoma
Centennial Mid-High School coincided with the redton of JIMHS. The value of

diversity is seen in the creation of specialty hsghools within the district’s high
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schools. These high schools possess race neust@ges; strategies that do not take
race into account, in an effort to increase studerdrsity.

Causation. Causation refers to when one or a series of ewgears to cause
another event or series of events (Saldana, 2@@9gral events in the process of the
relocation of JMHS appeared to be caused by anetrertt or series of events.
Segregated neighborhoods, the creation of ansaiteol, and community meetings
appeared to involve the pattern of causation, an tthey were caused by a separate
event or series of events. Table 5 is a portralyiiedgrouping occurrences and their
correlation in addressing the three specific resdequestions. The table specifies the
specific occurrence(s) and to which research questiey correspond.

Table 5

Grouping Occurrences According to Research Questio

Grouping Research Resear ch Research
Occurrence Question 1 Question 2 Question 3
Similarity X
Sequence X
Correspondence X
Causation X X X
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Validity and Reliability

Validity and reliability are concerns that can Ipp@ached through careful
attention to the study’s conceptualization (Merrj@09.) Validity refers to the degree
to which the study accurately reflects or assessespecific concept that the researcher
is attempting to measure (Howell, Palmquist, P8#¢tler, Schack, and Widhalm
2005). Reliability is concerned with the correcte$the type of method chosen for the
study. Information from personal introspection, CK&and OKC historical documents
and school demographic data were consulted forgraakd information during the
participant interviews. Comparing and crosscheckirege multiple sources of data
allowed for greater reliability and validity in tls¢udy (Merriam, 2009). The seven
themes of the study were supported across thedghawdources of data. Foremost, the
validity of the study was strengthened and suppatieough triangulation of multiple
sources of data that yielded similar key issuedli#a@hally, the researcher’s personal
introspection about the relocation of JIMHS served aeans to assess the major
findings that emerged from the interview data aadutinents. This process further
served to enhance the validity of the study.

Triangulation is a process through which différesurces of data are
corroborated to provide accuracy (Krathwohl, 20093vidence. Through the process
of document analysis along with the analysis oflitateve participant data, a level of
integrity was achieved. Information from historieald school demographic data was
checked against participant interviews. Additiopalvhen asked about other
individuals knowledgeable about the relocationMH3B, study participants

consistently but unknowingly gave each other’s narfi@roughout and during the
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interview process, it became clear that the ineanguestions aided in receiving
responses that provided information needed totassasmswering the study’s research
guestions. Triangulation of data was desired ireotd strengthen both validity and the
connection betweeBOE of OKCPS v. Dowe{ll991) and the relocation of IMHS. The
method of triangulation permitted the participamish information and lived accounts
combined with the raw statistical data to painglable picture. “...The key to
triangulation is to see the same thing throughed#fit perspectives and thus be able to
confirm or challenge the findings of one methodwtitose of another” (Bell, 2005,
p.116). Triangulation refers to the research ppiecof seeking at least three ways of
corroborating information for a particular everngsdription, or fact.

Reliability refers to generalizations. Reliabiliyould allow the study to be
generalized to similar large, urban school disddrintAmerica. It refers to the degree in
which the conclusions may or may not hold trueditrer similar institutions, people,
and places. Lastly, it mandates that one’s resesdualy be relevant. It demands that, in
a way, even an outsider to the research study stas&ls or connects to the research.

Reliability, the extent to which the study yieldsnsistent results (Ary, Jacobsen
& Sorensen, 2010), remains limited partly due oghrposeful, small sample of
participants chosen. Reliability became more apgafter each participant interview,
document, and personal recall of the situationeAstudent minority percentages from
the old IMHS were compared with the minority rap@icentages after the relocation,
the effect of the relocation of JMHS on studenedsity at JMHS began to become
clear. It became clear that the final cd©E of OKCPS v. Dowe{lL991), would be

best to serve as the guiding legal framework ofstiaely. In lieu of the manpowell
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(1963-1991) cases, this concentrated focuB@well (1991) also allowed a narrower,
more specific focus to be gained, which may enhaglcability. The participants
chosen were very close to the study’s focus.

Follow up interviews. At the conclusion of the recorded voice to transcri
process, participants were contacted to ensurdftagttrue beliefs were accurately
represented in their statements. This processlgia#itienced the validity and
reliability of the study findings. Follow up intaews were conducted to ensure
accuracy and correct representation within theyspadtaining to the participants’
beliefs and statements.

Transferability/generalization. Outcomes materialized through this research
study may or may not have implications for othdragxt districts in similar situations.
With recent and continual refluxes of other raged eultures in America, urban schools
are grappling with ways to create and maintain d®echools. With strapped budgets
and increasing budget cuts, it will remain to benskow districts will handle diversity
in the 2% century. OKCPS is among many other school distaspiring to advocate
for diverse schools.

Trustworthiness. “Qualitative researchers are guests in the prispgees of the
world. Their manners should be good and their addghics strict” (Merriam, 2009, p.
231). Because of the sensitive and political natdithe issue of race, the integrity of
the study was a definite component of the interyieacess and the study as a whole.
Participants were assured at length of their anatyyimthe study. Transcripts along
with other pertinent data were securely maintaiseall times. The integrity of the

study was additionally upheld through the spe@fiecedures used in the study. The
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degree to which the participants were willing targhexperiences and knowledge
served as a way to increase trustworthiness afdtee Observations and interviews
were conducted until the information obtained appeé#o become saturated. Merriam
(2009) states,

The best rule of thumb is that the data and emerignadings must feel

saturated; that is, you begin to see or hear time $hings repeatedly, and no

new information surfaces as you collect more dgta219)
Another common strategy for ensuring credibilitpaticipant validation, soliciting
feedback on emerging themes from the participants:

This is the single most important way of ruling thet possibility of

misinterpreting the meaning of what participantg &ad do and the perspective

they have on what is going on, and as well as bamignportant way of
identifying data [about] your own biases and misrsthnding of what you

observed. (Maxwell, 2005, p. 111 as stated in Merri2009, p. 217)
Participant validation ensured that statements rdadeg the interview absolutely
represented their true feelings, beliefs, and egpees. Participants were personally
contacted to ensure accurate representation istinty.

Ethical considerations. Ethical considerations within this study were
paramount. Due to the sensitive and difficult isstieace, multiple sources of data were
sought to assist in understanding the circumstaoicbee JMHS relocation. Due to the
sensitive information gathered from the participaterviews, the data analysis process

became extremely important in order for outcomdsetoepresented accurately.
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The very nature of segregation is a precariougigstoday’s politically correct
society. Feelings, data, and other concepts hhd tarefully separated to effectively
bring forth pertinent meanings. The subject ofrédecation of IMHS brought back, for
some participants, feelings of betrayal by OKCRSdtncating one of its best schools,
JMHS.

Replication of a qualitative study will not yielde same results, but this does

not discredit the results of any particular stuthgre can be numerous

interpretations of the same data. The more impbgaestion for qualitative
research is whether the results are consistenttigtidlata collected. (Merriam,

2009, p. 220)

Limitations of the Research Design

As with any small-scale research study, limitatidnsexist per this specific
study. These limitations may be due to the semsiiature of race surrounding the
move to relocated JMHS, the participants involvethe research techniques used in
the study. Nevertheless, within this study, certanitations must be explained and
understood. The number of available and willingeesial individuals central to relating
the information sought for this study was limit&this limitation was partly because of
the time during which the relocation of JMHS ocedrand the time in which this study
was conducted. As a result, the study yielded arthgndful of individuals to inform the
study. Although, representing major stakeholdelSKCPS and JMHS at the time of

relocation, these individuals were closest to theisions made at the time.
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Resear cher Bias

As a native Oklahoman, | have grown up experienaimg) observing events
concerning the OKCPS. Later as an employee ofigtaal, | was able to withess
firsthand the changes that a large, urban disgtkperiences. Thus, as an OKCPS
employee at the time of the relocation JIMHS, | wasonally interested in the
attention garnered by the situation.

Conversely, as a researcher, the ultimate goalle tas unbiased as possible. In
today’s society, this is increasingly difficult ascomplish. However, my personal
connection to the study focus requires disclostisean educator, an African American,
and a former employee of the OKCPS, | must sekeaalideelings of bias and remain as
neutral as possible for the results to be botlabédi and useful. The previous
relationship with OKC and with the OKCPS provedtpplement information during
the interview phase of the study. |, as researchterstood the context that was being
discussed within the interview settings. My prew@xperiences and knowledge of
OKCPS also helped to comfort the participants dytire interview process.

The flexibility of semi-structured interviewing pred to be most effective in
establishing rapport with the participants andwilhgy them the ability to express
themselves freely. | remained neutral as the ppaints answered the protocol
guestions. The researcher withheld any feelingigments, or corrections to the
participants’ information. Because of the sensitiature of race, there was no show of
gesture or emotional response. This show of netytlowed each participant to feel
comfortable sharing all information pertinent tbiaterview questions. This increased

the validity and integrity of the study.
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Chapter Summary

This qualitative research study is an exploratibthe connection between the
Dowell (1991) decision and the relocation of IMHS. Wiisen by a wish to understand
the processes undertaken by a school districtdoraplish racial diversity when a
school is relocated or rebuilt in a different lacat The purpose of this study is to gain
a greater understanding of how OKCPS ensures atiesciaool integration in JMHS,
and furthermore to understand the connection betweeresults of the concluding
Dowell (1991)case in reference to present day OKCPS.

Chapter three began with the logic and rationalhefstudy followed by the
description of method and justification of selecterlitative research design. The use
of the case study method was discussed in thdigasiton of selected qualitative
research design. The focus of study section outlsmene background information
about OKCPS and JMHS and then explained the conesach has with school
diversity. Site and sample selection described thikystudy’s participants were
specifically chosen to participate in the studyh@&u location and background
highlighted imperative information and the connectio the relocation of JMHS. Next,
the data collection section laid out charactemsstitthe study’s population. The
participants involved in the study were then introgld and the techniques utilized in
the study’s interview process were then describetnposed of the interview process,
personal introspection, OKCPS and OKC historicahoents, and demographic data,
delineates the section of data collection and d&san of study data. This section is
followed by a summary of the data collected/usetthénstudy. A sequential account of

how data were analyzed in the study to appropyiatetover meanings and outcomes
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was described in the data analysis strategiesosedliext, the chapter explained the
organizing schema of reviewing the data which cissf: similarity, sequence,
correspondence, and causation.

Subsequently, the study’s attention to validity agldability section is
composed of explanations of transferability/geneaéibn, trustworthiness, and ethical
considerations and addresses the efficacy of tity sFinally, acknowledgement to the
study’s limitations is explained within limitatiors the research design and as
discussed in the section about researcher bias.chiaipter described the foundation for
the portrayal and unfolding of the data analysiso@mes and findings to be presented

in chapter four.
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Chapter 4
Data Analysis Outcomes/Findings

Introduction

The primary purpose of this research study wasduvige a descriptive picture
of the events and main purposes surrounding tleeatbn of John Marshall High
School (JMHS) from one lower socioeconomic, minebased area to a higher
socioeconomic Caucasian area. Seeking to uncovetheOklahoma City Public
Schools (OKCPS) handled student integration inr¢hacation of IMHS, the study
analyzes the impact of student diversity when @akis relocated. The study
specifically addresses the relocation of IMHS inneztion with OKCPS’s removal
from court ordered desegregation planning in itsctading suit against Mr. Dowell in
Board of Education (BOE) @KCPS v. Dowel{1991). This controversial school
relocation move displaced some current JMHS stgdesgigning them to a nearby
already highly segregated high school. This chagiteusses pertinent data of the study
and illuminates the events surrounding the relocadf JMHS following the release of
OKCPS from court ordered desegregation plannirf®®i.. This chapter portrays the
experiences of the people, decisions, and motigbhsld the relocation of IMHS. The
rich data presentation in this chapter assistaiderstanding the systemic processes of
handling student diversity within OKCPS when a sithe relocated. The research
guestions that guided the study are:

1. Is the current re-segregation of the OKCPS antemded consequence or

gradual result of the district being released fiouart-ordered desegregation

planning inBOE of OKCPS v. Dowe{lL991)?
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2. What types or kinds of desegregation data wsee to identify a good

geographic location for the placement of JIMHS teuee adequate integration?

3. How can OKCPS ensure that all students enjayexsified, quality

education in the future?

The voices of key participants are incorporatethis chapter to capture the
meanings associated with decisions made to relddaktS. Themes and accompanying
pertinent data are analyzed to bring forth outcoamekfindings of the study.

Emergent Themes and Significant Findings

Following the analysis of all study data, refleatibhen began on how this data
could connect and weave together to address tean@squestions. This process
utilized specific grouping occurrences to noticégras in the data. These occurrences
were then used to represent certain, specific tedhat emerged from this data analysis
process. The following seven themes emerged amnsalnd major findings in the
analysis of the data. The emergent themes spoketldito the research questions. The
themes are:

1. Segregated neighborhoods,

2. Boundary Lines,

3. JMHS Relocation,

4. Specialty Schools,

5. Importance of Diversity,

6. Elite School, and

7. Community Meetings
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These seven themes served as a guiding analytraétvork for answering the three
research questions of this study.
Theme Summary

The seven themes of the study emerged from thapteuiources of data
connected to the research questions of the stutyme&s were confirmed/disconfirmed
through an analysis of the multiple sources of .dddauments, participant interviews,
and the researcher’s personal introspection. Thensthemes matriculated and were
supported by the multiple sources of data. Keyrimfttion was thematically grouped in
order to answer the research questions of the sfudyseven themes assisted in
providing an organized and specific look into thgues surrounding the relocation of
JMHS in lieu of the decisions made durBQE of OKCPS v. Dowe(l1991).

According to all five participants and statisticaita, OKCPS has several re-
segregated schools. JMHS was an example of thpsagisrtion of student body
diversity. A majority of participants and racialident population data point to schools
wherein African Americans compose more than siercent of the student population.
The process of readjusting the boundary linesfemew JMHS also came across from
participant and physical information (OKCPS bourdaaps and OKCPS board
minutes) as true and explained through these fofrdata. As a result of the OKCPS’s
being released from court ordered desegregatiomjplg accompanied by a current
trend of re-segregated schools, this study sowgin¢over if IMHS’ relocation from
one predominantly African American low socioeconoiiea to a higher
socioeconomic Caucasian area while displacing séimean American students

represented an unequal situation.
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Since release from court-ordered desegregatiompignOKCPS has gradually
slipped back into a state of re-segregated schpotisome of its schools. Some
OKCPS schools are racially identifiable with thereunding community in which they
reside. With an end to extensive busing, a re-g@gi@an has been seen. Participants
stated that OKCPS has become re-segregated. Emépanion th@2" year afteBOE
of OKCPS v. Dowell1991) the issue of diversity and segregated dsthremains an
important hurdle for the OKCPS to cross. The vespe Mr. Dowell fought for so
many years ago, desegregation and diversity, wahi@KCPS schools is extremely
pertinent to understanding reasons behind theagttof JMHS and possible
displacement of current students to another predamntiy African American school.
Segregated Neighborhoods-Theme 1

As observed by the racial student demographic daay of OKCPS schools
are re-segregated. Meaning, there are schools ihene exists a single race majority.
Historically, the major contributor to segregateti@ols has been segregated
neighborhoods. As the school boundary lines chamggdthe relocation to a different
area, some former students of JMHS were no longbamahe attendance zone of
JMHS and were sent to attend Oklahoma Centenngdl Bchool. Due to its physical
location and the neighborhood in which it resid@slahoma Centennial is a single race
school. The year of JIMHS’ relocation, Oklahoma @antal High School maintained
an African American student population of 66% whiMHS’s African American
student population was 66%. Caucasian student ptpualat Oklahoma Centennial is
lower than JMHS with it being 9% and JMHS Caucasiaient population at 16%.

This mirrors the surrounding community and illustgathe increase in the Caucasian
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student population at IMHS during its first yeaiténnew location. This change may
have been an unintended consequence of IMHS neloctitough, one of significance
when trying to ensure adequate integration at dvdynrelocated JMHS. As participant
one, Jeffrey stated, “Eisenhower, which was a neiddhool prior to JIMHS’s
relocation, would now become Centennial H.S., haystudents from the previous
JMHS".

Although highly segregated, OKCPS does not suffatea They are among the
many other school districts in large, urban cittaspughout the nation, grappling with
the issue of re-segregated schools. CompletelyeaafadKCPS'’s re-segregated school
system, participants offered only remarks of intexgion about the reasons behind
Oklahoma City's (OKC) segregated neighborhoodsaAlgrect cause of that
discrimination, the problem of segregated schootsreeighborhoods ibowellv. BOE
of OKCPS(1963) can be seen presently. While, OKCPS hasrbe@ re-segregated
district, it appears that one cause of this reegggion may have occurred as a residual
effect of the housing discrimination spawned frdra initial Dowell (1963) case.

When OKCPS was released from its historic congibad obligation to convert
to a unitary system, the issue of re-segregatiowlgltook root. Mandatory busing
efforts ceased, programs designed for integratmnlg faded, and schools like IMHS
were moved from a minority-segregated area to amntgjsegregated area, leaving
behind prior students to attend another alreadsegated school. With attendance lines
redrawn, former JMHS students were now forcedtendta different school. This new
already highly segregated school, Oklahoma Ceraéhigh School, would now be

faced with these newly displaced students.
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Consequently, it seems OKCPS problem of re-segmyest clearly related to
its release from court-ordered obligation to coesi@ce in efforts to desegregate
schools. Its relocation of JIMHS from one majoritiyiéan American area to a majority
Caucasian area illustrates this forbiddance to vee as an important factor in
relocating a school. Most participants cited “umellse” neighborhoods as the cause for
OKCP’s segregated schools. The schools are a tiefteaf the neighborhood. OKC
resembles most major urban areas in that the sslhwoelre-segregated due to the
surrounding segregated neighborhoods. Althoughkeinhost urban cities, this
occurrence happened in reverse in OKMawell v. BOE of OKCP§L963), the term,
schools-neighborhoods, was coined specificallydress issues with OKCPS. OKCPS
schools were constructed prior to the occupatiam@surrounding neighborhood.
Schools were constructed to accommodate a particalghborhood and race of
people. The participants in this study articulateat the OKCPS is still segregated and
has become re-segregated in current years. Siwifatticipants blame OKCPS and
OKC for its re-segregated schools. They believe BRG and has been re-segregated
due to its past pattern of residential segregatksmparticipant five, Larry, noted,

No, [schools are not racially balanced] becausekkha City is not racially

balanced, it is an extremely racist community. Biacis something that is alive

and well in Oklahoma City and no one wants to tddkut it. Diversity comes

when you have diverse neighborhoods and communitiessnot the job of a

school system to carry the burden of creating ardery community, that's

always been faulty.
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Joel, participant four, comments on the re-segregatf OKCPS. He also cites
segregated neighborhoods as the major cause @gst#gd schools in OKCPS.

While you have the neighborhood segregated thethayare with the

elementary schools, where there is no busing. Yaue Isegregation and that's

why you hide your fifth year plan to return thirigsthe way they were before.

As a result you have what you have, which are dettbat are re-segregated.

Which are majority Black or Hispanic, and therefare have a re-segregated

school system.

All participants explained that because of the a@gendone during the time of
the initial Dowell (1963) case, communities were left segregated. “Téftsover”
damage has marked or coded some areas of towmwngnities as either minority
communities (consisting of mostly Hispanics or &am Americans) or Caucasian areas
where other races had not resided in the pastwlisie the schools within these
communities are left as historically one-race sthdsteve, participant three, further
adds to the discussion of residential segregatidddC and how it has, in turn, led to
school segregation.

The answer to racially balanced schools is to mamiacially balanced
communities, neighborhoods, and cities. The buadentegration was always
placed on the schools, but the real fact is thagmation should have taken
place in the neighborhoods. I think that the answé&r maintain racially
balanced neighborhoods and affordable housing.

Participant two, Taylor, agrees that OKCPS schamssegregated because of

the surrounding neighborhood segregation. “It mewhat not racially balanced based
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on the way we live...It is not homogenous in tleatse. So, it tends not to come out that
way sometimes. We have many ethnic groups on salas sf town”.

While agreeing that OKCPS has become re-segregiétky, participant one,
feels that the answer is not to desegregate schdelbelieves that OKCPS has tried
many integration efforts and the focus should obb student integration efforts but
rather school quality efforts regardless of studaoé.

OKCPS is not racially balanced due to neighborhoaddeing racially or

culturally balanced. The public schools are a otitbe of who lives where in the

district in the school system. Although, maintagqnacially balanced schools is
not an important issue in today’s schools. | thim racial balance thing, we
went through that, you know we had affirmative actiWWe had desegregation.

We had all those things. We have done that. Beere tllone that. We don’t

need to do that anymore. All we need to do noweiriends and to work

together for a better school system.

OKCPS has become one of many large urban disaiotsnd the nation to be
experiencing re-segregation. OKCPS, among othé&iadssthat have been released
from court-ordered desegregation planning, hapstibback into a segregated state.
This gradual slip back into a re-segregated sctistiict can be attributed to the effects
from the following actions: end of busing and ladldiversity planning. These two

sub-themes will be explored for their contributtorOKCPS'’s re-segregated schools.
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End of busing. Joel, participant four, adds to the discussiobusing by
describing other factors along with residentialreggtion that has lead up to OKCPS’s
problem of school re-segregation. He brings upgkee of the “end of busing” as
another contributing factor to the re-segregatinrl972, OKCPS, for the purposes of
eliminating single race schools, utilized busin@ssist in school integration. Joel
notes:

You would have to reconfigure our neighborhoodsefadicate segregated

schools], which are segregated so city planners lmdo some reconfiguration

of the school district in this case 1-89 [Indepemtd@istrict Number 89],

Oklahoma City Public Schools, which encompassagye larea. In addition,

while you have the neighborhoods segregated thethegyare with the

elementary schools, where there is no busing, whéetaining your busing in
the upper grades and that has not worked out velly ivwas an imperfect
solution to establish interracial equality. As aulé you have what you have,
which are schools that are re-segregated. Whicmayerity is Black or

Hispanic, and therefore we have a re-segregatexbksiistem.

The data from th®owell (1963-1991) litigation and case related literature
indicated that due to criticism from minority fams having their children bused to
schools many miles away from their homes, the lgusfrstudents for the purposes of
achieving diverse schools was stopped. Elementadgsts returned to their home
campuses within their segregated communities. i&ss in turn, created a segregated
situation and forced elementary schools to popule schools solely with

surrounding neighborhood students.
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Lack of diversity planning. Another factor that may have contributed to tlis r
segregation of schools is a lack of adequate arahimgful diversity planning. There
has been no indication that the issue of integnatias ever thoroughly addressed when
planning for the construction of JMHS. Larry, pagant five, comments on the
absence of group planning sessions or group coaselexisions pertaining to the
placement of JMHS.

The decision [on the location] of JIMHS was madgégple whose interest had

nothing to do with kids and nothing to do with solso The decision [to relocate

JMHS to its current location] was a decision magé¢hle business community

and was purely self-serving for the others who viji@g to create a certain

image for Oklahoma City.

Jeffrey, participant four, also does not recalhplag sessions or meetings held
to discuss or plan for student diversity at the I&HS. He states, “The decision [to
place JMHS in its current location] was a decisimede by a former city leader along
with other city leaders.”

When relocating JMHS to another part of town and thfferent community,
the issue of integration was not fully analyzedifeimportance in the new JMHS’s
student population. The evidence of diversity plagmmeetings or strategies did not
come across in interviews or data. JMHS administsaghould have planned better to
avoid JMHS’s Caucasian student population fromeaasing while its African

American student population decreased, matchinguh®unding community.
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Boundary Lines-Theme 2

OKCPS'’s attention or inattention to boundary lieeserged as an important
theme to understand the research questions explotb study. OKCPS'’s inattention
to effects caused by rerouting boundary lines isrgortant factor in understanding
student diversity within the relocation of JIMHS.€Tite-configurated boundary lines
have created a racially isolated high school. Qiad Centennial High School, a
minority, high poverty school, is now faced witletbhallenge of low socioeconomic,
minority students coupled with a low socioeconosuaounding community. JIMHS
now resides within a suburban, middle class mg@#aucasian neighborhood.
Complete with new technology, additional space, rader facilities, it now educates a
different majority student population. It now hoatdecreasing minority presence with
a steadily increasing majority Caucasian presddoeiever, not far from its previous
location, the new JMHS was located in a differaptande. According to participants,
the new neighborhood should have been closely aedlip ensure fairness and equity
for all students in assigning students from bo#daarequally — pre- and post-relocation.
Cultural studies would have needed to be conductedsure cultural diversity
comparable to the school’'s past cultural diverddta. All of the participants’ responses
in this area were lengthy and described how nesnd#nce lines were redrawn pre-
and post-relocation of IMH®articipants spoke not only about the changed baynd
lines due to the relocation, but also about theat$f caused by the relocation to a
different community and neighborhood. Jeffrey, ggyant one, spoke on how OKCPS

made the decision to redraw the boundary lines.
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So, then the question got down to well where aregang to draw the lines,
who goes to what school? [at the community mee}ingisvas one of those. |
do not want this in my backyard. It did not make difference about
segregation; they just did not want a band plagndrriday night. Therefore,
we got a lot of demographic data. We looked atrigisbne, the district which
includes OKCPS, data including boundary lines. Twatndary is to go up to
the turnpike and a half a mile this side of Memiadiaw a line from McArthur
out past Martin L. King and then go south arouraltilghway out there until
you get down and come back about to Britton Ro&e. demographics of that
District are 65% black. You try not to gerrymantiez thing where you got an
all-white school and an all-black school and thaswot our intention at all. So,
when you look at the money involved and the locaiivolved and where
Eisenhower HS was going to be because we alreadgathat building.

Steve, participant three, added to the discusditiwww and why the boundary
lines were redrawn. He believed that because baytidas consistently change, it
gives the illusion to community members that eqistgit the heart of OKCPS'’s
concerns. Steve noted:

[They] consistently redraw the attendance lineabse of patterns where

people live. In addition, to try to give the illosi that something is being tried to

create equitable schools, but that has never rbabiy the case. | mean they will
draw the lines and then do not pay attention teeHmes. The fact is that most

of the children who probably would be in the Joharshall School attendance
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area, who are White children are probably attendiagses in schools in the

central city (specialty schools).

Larry, participant five, agrees that boundary limese revamped. He believes
that boundary lines were intentionally reconfigute@xclude some of IMHS’s former
students. He believes that administration planogdrn JIMHS from a predominantly
African American lower income school into a Cauaadiigher income neighborhood
school.

So ...they [the attendance lines] were redrawn tthfise particular people for

the new John Marshall. It was a quirky drawing lifikerefore, | do not have a

problem with a school being relocated. | do hapeadlem with the redrawing

of the lines to benefit what they believed at tivae were to create an
economically elite high school.... Yes, they werera@eh. That | have
witnessed myself.

According to the analysis of all study data, bougdiaes were adjusted and
redrawn to include more of the area of town presipgerved by JMHS. Steve,
participant three, and Larry, participant five, carred with Taylor, participant two,
believing that the new JMHS was created with anleasis on a higher socio-economic
class of students. Taylor stated, “In the initi@n boundary lines were to include
certain neighborhoods and certain people. It rathanged a little bit. | think that it was
going to kind of be the better academic school.”

As a career teacher at JIMHS, Taylor experiencsttti|nd the redrawing or
tweaking of the attendance lines to accommodategiegroup of IMHS students. She

witnessed the systemic changes as they occurredesirs to the attendance lines
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being redrawn to accommodate the more middle th $agioeconomic group of future
JMHS students with only some but not all currenHB/students. A portion of students
was to become students at the newly created Oklal@entennial High School. This
high school would be reconfigured from a former dhédschool turned mid-high
school. “... [Boundary lines were redrawn] to fit seoparticular people for the new
John Marshall along with some current studentsels™w

The initial (first year relocation) IMHS attendarazea map, referred to by a
majority of participants, could not be located dgrdata collection and was not on file
with OKCPS Planning and Research Department. T&egdocation and post-
relocation boundary maps are posted on the OKCRSSitedocated at www.okcps.org.
As indicated by the post-relocation boundary maewaareas previously served by
JMHS are not served by the newly relocated IMH$ ekample, the majority African
American populated areas and neighborhoods in anmh@ the streets of Kelly and
Martin Luther King were served before JMHS wascated but were not included post
relocation. Majority Caucasian areas to the navithin and among streets such as
Memorial and Portland, were not included in JMHt®rdance zone previously, though
they were included post relocation. This chang&uilent boundary lines can be
attributed to two different explanations. Firsi thange could be explained by the
need for JIMHS to serve more of a Caucasian stumtett in efforts to further diversify
JMHS. Although, when current students were displaoed sent to segregate Oklahoma
Centennial High School, doubt did exist that supgmbthe idea that IMHS was being
taken from the African American community and nalwng their students. In the face

of a steadily decreasing Caucasian student popualatis change was seen as a way to
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attract more of a higher socioeconomic Caucasiastestt body and less of a lower
socioeconomic African American student body. Secaifter careful review of
attendance zone documents, change in the comnsaisdreed by the old JMHS versus
the communities served by the new JMHS could beedt The new attendance zone
includes more of the northern communities (middlepper class neighborhoods) and
leaves out some previously served southern seatdhe city (lower to middle class
neighborhoods). The current map includes the aréichols Hills and only part of
The Village. It draws a straight line down Pennaylia Avenue past Hefner Road to
Britton Road where it curves to the west. It leawashighly minority-concentrated
neighborhoods and places them in the attendaneeoéaready segregated Oklahoma
Centennial High School. Taylor, participant twatstl, “They went right down the
center of that line, drawing in an area for NortestM@KC to encourage them to go to
JMHS”. Contrastingly, Joel, participant four, agethey were changed”, but adds
that, “I think it helped to bring about the desissjregation [change from a majority
African American school to a majority Caucasiancsgh”
John Marshall High School Relocation-Theme 3

The reason behind JIMHS’ desiring a new physicatsgame across from the
data as necessary due to a dilapidated buildingtendeed for a larger space. With the
recent passage of the MAPS for KIDS school borelntlonies needed to create a new
space for JIMHS would be available. However, thelaiant cost of rebuilding IMHS
at its previous location was beyond what was a#btel through the MAPS for Kids
school bond thus a new location had to be acquirebugh the concept of sequence,

as mentioned in Chapter three, events occur imtaicerder. The salient theme
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emerging from the concept of sequence was JMHS8agtm. In lieu of the space and
money needed to rebuild IMHS at its current locateonew space for IMHS had to be
searched. This new space had to be able to accoatencertain key things central to a
good high school such as a large band room, tialttk farge student and faculty
parking lot etc.

It must be discussed that Jeffrey, participant onerwhelmingly stated that the
decision to move JMHS was first based on pure iocatata. An area large enough to
include all components needed for high schoolsseaght. From his perspective, there
was no indication that, in the beginning plannitagss anything other than a viable
location was investigated. He reasoned that thevenédr IMHS’s relocation was
purely financial because of the amount of spacéeetéor courts, a new track and all
other things related to a high school’s space nédus space needed to rebuild old
JMHS was not available. To tear down and rebuilthexsame location, costs would
have been exorbitant. The current location coulglrehased and the entire high
school built for less expense. Jeffrey, participam, discusses the decision process
experienced by OKCPS administration for the reliocadf JMHS.

Well, IMHS in its previous location had to come dowmean it had asbestos in

it. It was a mess. The decision to move JMHS waenitial. It was based on the

location, the busing required, and the demograpbiiashere people lived, you
know, so we could keep the balance and that is[wkY decided to have it built
there. It was a School Board decision there was exaictly a unanimous
decision on either side where it was to be loca®eg.all we could do was to try

and think through...Where was the right place to ipigo we could save as
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much money as we could but still fulfill the missiof the schools? One of the

places, you could put it, is you could tear dowa dhd IMHS and put it there—

cost prohibitive.
Jeffrey further discussed the relocation specti¢thie MAPS initiative.

As mentioned earlier, MAPS, also known as MAPSKuDS, the school bond

used to finance the construction and relocatiodMifiS. Jeffrey noted:
We did not have that much money, in MAPS. We cauttear it down
and build where it was. The time involved was gdimgake longer than
MAPS was going to take to tear it down and rebullderefore, we went
looking for bare land to start all over again. haewvere about 14
locations considered for the relocation of IMHSvéttheless, most of
them were not viable. They were not viable for anbar of reasons.
There was not enough land to build practice fieh#seball fields, there
just was not enough room. So, it really boiled downtwo or three
viable locations. We looked at a property on"2thd Penn across from
Heritage Hall High School. The sale price was wtgensive. The other
property on 12% and Portland belonged to the Water Resource Bétard.
had to be only transferred to assessed value, vidigtuch less than fair
market value. The decision was not exactly unansrtbat it was to be
located on this property. All we could do was thihkough and try to
put in a place where we could save as much monegaould.

In essence, Jeffrey clearly expressed the remtatsue as being one related to

the costs associated to construct the new JMHSIeWnhaylor, participant two, raises
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the issue of more space needed by JMHS but doesprak of the current location as a
better space than any other closer location. Taytes the need for additional physical
space as an advantage the new location had overeél®us location. Although, this
physical space may have been necessary for JIMId& s not a clear reason for the
relocation to an area many miles away from itsentrfocation and in a different ethnic
community.

It [JMHS] needed to be removed from the neighbodhaiea if they were going

to do the things they [OKCPS Board of Educationdl g far as extracurricular

spacing, athletic events, and things like that.rélveas not enough land to do all
that in its current location.

From an analysis of student diversity related ditere and observation of
academic gains of segregated schools versus magesdischools, student diversity
plays a meaningful role. The non-acknowledgememaoé as an important factor in
creating integrated schools has important implocegifor the effective and successful
education of a student. Student diversity shoultten& an effort to plan strategically
to relocate a school. From the data analyzed sdiidy, student integration should be
taken into very careful consideration when a gisendeavors to undo years of
institutionalized, legally-mandated discriminatidéfence, the issue of IMHS illustrates
how an urban district did not appropriately valuedent diversity when relocating a
school from one racially predominant area to anothaeially predominant area while
displacing some students.

For instance, the data across all sources clelaoy shat because of the initial

neighborhood placement of so many of OKCPS’s s&dloé construction of JIMHS
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could have brought about the natural integratioreé¢ded. Located in a segregated area,
its move to another segregated area would not shé/ategration issue at hand.
Evidence collected during the study suggests teaonly diversity planning that took
place was the setup of community meetings. Indietlhhe changing ethnic makeup of

the new neighborhood surrounding JMHS, there wasdotamentation of a well-

planned diversity strategy for student integraabthe newly relocated JMHS.

In 2006—-2007, according to the OKCPS District Stetal Manual, the year
before the JMHS relocation 4 .76 miles to the saitts original location, the student
population was 78% African American, 12% White, Bl#spanic and 3% Asian. The
78% African American student population is a reflat of its surrounding
neighborhoods of the Village and North Highlandise Burrounding community of The
Village possessed a large African American popoihatin 2005-2006, the African
American student population was 79% with the Caacastudent population at 13%.
In its new location, the surrounding upper to meddiass neighborhood is known as
Qualil Creek.

With IMHS relocation to the new neighborhood/comityunf Quail Creek, the
African American student population decreased 0722008 from 79% to 66% with
the Caucasian population increasing from 13% to.1®%ecrease of 13% points in the
African American student population is noticed dedpwith a 6% increase in the
Caucasian student population. The decrease infiieaA American student population
together with the increase in the Caucasian styagmilation should not be dismissed
as solely due to family/student choice. Due toahalysis of data stating the importance

and value of student diversity, this phenomenomukhbe analyzed and discussed in an
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attempt to understand the factors involved in otdenaintain balanced student
integration in the new JMHS.

Likewise, in the years following the move to redee IMHS, a decline in the
African American student population was observad@008-2009, the African
American student population was 72%, with Caucaatak8%. African American
population continues to decrease in 2009—2010 % wiih Caucasian at 16%. Both
races decreased by a margin of 2%. This decreageapaesent OKCPS'’s increase in
its Hispanic student population from 6% to 9%. Tim@vement of numbers of students
away from urban Oklahoma City to the suburban rieghoods and schools of
Oklahoma City may also explain the decrease offriean American population.

In review and analysis of data from the OKCPSdstiaal manual, over the
span of five years from JMHS’s post- and pre-reiioca the African American student
population has declined from 79% last year preeagion to 70% post-relocation. The
Caucasian population has experienced increases igloration. The year prior to the
relocation of JMHS, the Caucasian population w& Ir&reasing to 16% in 2009-10.
There was a decrease between the 2007-08 and 2008106 and then again between
2008-09 and 2009-10 of 2%. Concurrently, the Afniédmerican population decreased
by a 9% margin from pre-relocation to 4 years pekication. While the Caucasian
population did initially represent a small percga®f the student population, pre-
relocation of JIMHS, it has subtly increased frorfoli® 16% with the 2007-08 year
experiencing a 6% increase. This very same yearyear after JIMHS relocation, this
6% increase represents the largest Caucasian stugjauiation to date. The African

American student population decreased to its lowest far at 66%. This increase and
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shift from majority African American towards a majg Caucasian student population
represents a non-acknowledgement of student diyexrsivaluable when former
students were displaced to a nearby segregatedsbigiol.

The relocation of IMHS represented an inattentiostident diversity when it
relocated one racially identifiable area to a mditferent racially identifiable area. For
instance, OKCPS district statistical manual libts tacial student population of JIMHS.
Table 6 tracks the racial student population framgchool year before JIMHS was
relocated (2005-2006) to five years into its newnkan 2010-2011. It illustrates in data
the slight decreases in the African American stugepulation coupled with an initial
decrease then steady increase in the Caucasiansapulation.

Table 6

John Marshall High School Racial Student PopulatignAcademic School Year

200506 | 2006-07 | 2007-08| 2008-09 | 2009-10 | 2010-11
African 0 0 o .
American 79% 78% 66% 2% 70% 69%
Caucasian | 13% 12% 19% 18% 16% 16%
Hispanic 6% 6% % 6% 9% 11%

From an analysis of all participant da@CPS realized that the old IMHS was

in bad repair. It was one of the oldest schooldings in the district and had not been
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kept up very well. With the approval of the MAPSdacommittee, it became apparent
that JMHS could get a new facility. The cost amaetiaccompanied with demolition of
the current building in addition to new construntan the same site would be costly.
Therefore, a new location had to be found. Pdstation, JMHS now spans over
several acres and has everything and more thgthaskbhool needs. The facility is
complete with technological advances, state oathelassrooms, labs, and nicely
landscaped outdoor spaces. With the addition @wasthool site, in a new area, new
boundaries had to be arranged to accommodate nelerds. These new attendance
lines did not include the same students as thaqus\VMHS did. The African
American student population decreased from 79% fowa as 66%, only one year after
being in its new facility. The Caucasian populatio@ginning with a low 13% to being
as high as 19% one year after being its new fgc#itthough, the intentions of OKCPS
were to construct a new facility for JIMHS, dataiegwed for this study revealed that
this new facility might not have included the sashadents as it had before. Numerous
schools in OKCPS are re-segregated. Thus, extedsigesity planning should have
taken place before locations were considered. ir@amalysis of all documentation
and through participant interviews, evidence of ttareful planning was not evident.
As the Caucasian student population increaseshendftican American population
decreases, OKCPS should endeavor to ensure thsthbel’s relocation process was
not an intentional effort to discriminate agair@tfer or current African American
students.

Initially, the idea of relocating JIMHS seemed l&kéad idea because of the

movement to an area far northwest to where it pithsexisted. As the participants
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noted, the surrounding community felt betrayedhas tbeloved school moved to a
different zip code leaving behind a huge eyesotleir neighborhood. Questions
lingered as to why the location could not have baeser to its former location and not
so far away. As the participants noted, commurmitygers flared over the readjustment
of attendance lines created to include “new stugldnt this “new high school.”

JMHS-current location. From participant data, most community members do
agree on the beauty of the new facility. It sitghhon a small hill in Northwest OKC. Its
towering presence can be seen from the nearby laghefner Parkway. It is a
massive structure built in sections for grad8<.8". The building boasts up to date
technology, equipment, and design. JMHS inhabltsautiful piece of land with space
for everything it needs. It is a part of the OKORS is not physically situated within a
neighborhood. It has nearby surrounding neighbatedimut no neighborhood directly
across the street.

All five participants commented on its new locatidarry, participant five,
believes the IMHS was intentionally placed in aeradfluent neighborhood, which, in
turn, significantly influenced student diversitygundary lines, and community
perceptions. He agrees with the need for a newsggbol in lieu of IMHS'’s
dilapidated building but disagrees with the waygheation was handled and the new
neighborhood in which IMHS was placed.

Well, it is nice to have a new school. In this attan, it puts the high school

near the more affluent population. You have a railify; it is closer to the

highway. That, | guess is helpful in a way andha heighborhood. | think you

have more land or space that is very helpful there.
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Larry, participant five, completely disagreed witkiHS relocation. He felt the
situation was not handled appropriately with sigaifit care and attention paid to
JMHS'’s African American student population.

One of the most terrible things that ever happen&aklahoma City was the

relocation of JMHS. | have never seen anythingadsrly racist occur in this

community in many years. If you ask me, it is olngly an effort to remove an
element from the school that they thought they donbve away and then move

a building to the west to give it a new face. hthit was also designed to try to

attract folks back to the district that they helpedun away from the district in

the first place. As far as | am aware of, thereraréenefits. The greatest benefit
to John Marshall was being close to the NicholésHieighborhoods, which are
one of the most affluent cities in Oklahoma. Ini&dd, the people in the

Nichols Hills community welcomed that school thesemany, many, many

years. | would have attempted to provide the same ¢f community

partnerships at the high school that they providgiehols Hills Elementary

School. Every community wants good schools in hramunity. The answer

was never to move it; was to join hands with Nichdllls, with The Village

[another surrounding community], and with the peaplthat part of the

community to do what is necessary to try to mal sichool work.

Larry further recalls the issue from a standpomsisting that there were no
benefits to the students of IMHS when it was retxta‘l do not believe they had the
interests of the kids from Oklahoma City at hekttink you have to look at what these

folks are really doing. This is not JIMHS but treghe way things [in OKCPS] work.”
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Agreeing on the need for a new physical space dubm the redrawing of attendance
lines, Steve, participant three, stated,

| do not know what benefits/advantages there anetffe relocation of IMHS]. |

think because of the lack of support, the lackaffilence that the area that

they moved the school to. | think that they havéfsiled to attract the kind of
student[s] that they were hoping to attract, tcaattthe type of family that they
were hoping to attract. | think the school is sthuggling with some of the
same woes that it had whether it was in its ol@tioo or new location. The
advantages, they [students] are in a better, gusdhiool. | think it is important

to, for our students if you cannot build a new sthie that, at least, have a

good quality building to be in. We were able tolduhem a building.

Therefore, | do not have a problem with a schoaidpeelocated. | do have a

problem with the redrawing of the lines to benefitat believed at that time

were to create an economically elite high school.

Steve’s perspective is strong about the redrawiregtendance lines at JIMHS.
Taylor discussed the benefits of the new locatimh lzelieves that a new physical
building was indeed needed. She expressed thaptiraded technologies and
increased physical space is an advantage over Jdpi8Vious location.

| think the benefits and advantages are that strisat a different site, and it is

a brand new building, it has a different tone t@ecause the old building was

getting very old and dilapidated, in a sense, nosy thave new facilities. So,

they have upgraded, more technology, and accdegetmet, computer based

learning. | also think that it has become popultarjast because of the
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controversy but its location is easily seen toorfithe highway. It is not in a
residential area. It changes their focus. Theyaésehool. They have to be
there. There is nowhere else to really go.

In summation of the data supporting the theme afi$Melocation, the data
from the participants expressed that IMHS'’s previmmmunity felt like their school
was taken from them and their students were natlggualued. The redrawing of the
attendance lines brought as much controversy iptlic as the relocation did itself. It
seemed as if a large portion of current studente Weing sent to Oklahoma Centennial
High School (a new high school created from annoiddle school building) to make
room for the new JMHS students. Through communiggtimgs, public outrage and
complaints, the attendance lines were redrawn ageiading more of the former
JMHS students along with new JMHS students.

As stated by Jeffrey, participant one, the OKCPi&bed desegregation plans
were outdated and were not relevant to currentstirde felt like that because of
extensive litigation experienced throufbwell (1963-1991), OKCPS, at the time of
JMHS relocation, did not feel like attention tod#ut integration at JMHS was
necessary.

Specialty Schools-Theme 4

According to participant interviews and OKCPS statal student data, student
body diversity in specialty schools occurs becafgace neutral strategies. Specialty
schools specialize in a particular area of studyane not resident based. Instead,
specialty schools require certain criteria and@lieation process to be satisfied for

attendance. The specialty high schools within OK@R§age a diverse group of
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students by offering a specific program of studgl aacessary criteria for school
acceptance. The theme of specialty schools aroseidance of OKCPS's efforts to
diversify some of their schools. The creationefeyal specialty schools seemed to be
a strategy used by OKCPS to increase integratialewictreasing opportunities for
students in high school. Attendance is not residased rather employs an application
process for students. This attention to studeegnaition reflects attention to the pursuit
and importance of diversity within OKCPS.

All participants agreed on specialty schools asoltion to better diversify
schools in OKCPS. Specialty schools were citedheyparticipants as exemplars of the
district’s efforts to create race-neutral procedudkversity policies that do not consider
race in assignment policies, to diversify scho8jgecialty schools are schools that offer
a special program of study and do not geograplyicaBtrict student attendance to the
surrounding neighborhood. Rather, these schoolsr aih application process for
admission. In initial planning stages, JMHS wascemtualized as a specialty high
school. A high school that would be an applicatooty school. A school that would
require an application process for admission. Timsturn, would eliminate it from
being a neighborhood school. A majority of partifs, four of the five participants,
spoke on this issue. Joel, participant four, spmkéow one high school is a single race
school, majority Hispanic, while another in the saarea is not. The one high school
that is not a single race school is a specialty lHghool. Joel believes, like the other
four participants and study data, that specialtgosts have been a good way to

diversify high schools in OKCPS.
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Therefore, you have a minority majority [at most ©Kigh schools] less so
with the Southeast High School because it is aiglpgtigh school... The
cream of the crop goes to Southeast High School.
Jeffrey, participant one, further describes theefiethat specialty schools offer in
terms of increasing student diversity,
Classen School of Advance Studies (a specialtydghehich is right in the
middle of town, which by the way, is...pretty racyalialanced...they don’t care
about what color you are they care about what awdyou want to learn.
Larry, participant five, truly believes in the capt of specialty schools and is an
advocate of them in OKCPS. He believes that thezenat enough of them within the
OKCPS. Since this interview, it is my perceptiomotigh current observations that
OKCPS has made statements regarding their intentaincreating more specialty
schools in the coming years.
Now | say...if you build it, they will come. Class&thool of Advanced Studies
is the prime example of that. Kids come from ako®KC to go to the School
of Advanced Studies. Because the school offers songg they offer a unique
program... For example, you have Douglass High Scsittihg over there
another brand new school building still not attiragthe kids. Because it
doesn’t have a program that meets the kids’ neéais.got to give people a
program; you can't just give them a new buildingl g@ay here folks this is it
come take this, in my opinion.
Steve, patrticipant three, agrees with the specsaliypols concept citing its acceptance

requirement as a positive way to influence studerdrsity in a positive way.
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People need to know that their kids can go to sdmo@ safe environment. They

need a program that attracts people. Some schi@o|sagially balance] and |

think the ones that rare considered specialty dsharacharter school have a

little bit more balance because there is a requerdgrand a standard to be met

and they [students] have to meet these. | think #re inviting to whoever
meets those requirement and keeps in line withetheguirements. | think they
tend to be a little bit more balanced.

Consequently, all participants agreed that theticne®af specialty schools does
help student diversity. They believe it is benefii¢or the students to have an
interesting program to be a part of admission regoents that are based solely on
certain criteria. As long as race, color, or etlstatus does not become a criterion
among admission requirements, natural diversityighoccur. Students from all
backgrounds can attend. Increased graduationaatescores may be the lure specialty
schools offer for all high schools. It creates a-win situation for the student and for
the school in terms of student diversity. Stevetipipant three, states early intentions
for JIMHS, post relocation, to be similar to a spégischool.

The new JMHS was not just going to be a new bujjdilone. Intentions were to

revamp the school all together, creating an etit®sl for elite students.

As the community believed that, the relocation gaisg to be relocation into

the same school name, mascot, etc., while OKCP $éstration pushed the

new JMHS to be completely different. Ideas of ategtharter, preparatory

school were brought up thus changing the name, shasc student population.
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Subsequently, this change did not occur after etion. Although, the grade
configuration of JIMHS did change from grad&s-92" to grades 8 -12". The school
changed from high school to a middle school throuigh school. Although, this can be
attributed to a system wide change in OKCPS scHomis elementary schools, middle
schools, and high schools concept to an elemestdryol and middle school through
high school concept. Instead of three schools fades K-12, two schools now exist,
after OKCPS combined middle schools with high s¢hatMHS was one of the first
schools to implement this new configuration. Aremtton to remake JMHS into a type
of specialty school was echoed throughout fouri@pents. Taylor states,

| think their [OKCPS Board of Education] intent waasimplement a higher

economic class of persons being more than radmli¢ve it was the intent of

those persons...for John Marshall to be set up aditerpublic school. Their
intent was to ensure that they cut out low inco¥fa can almost separate race
line by the economic income of a certain neighbothdt was set up to
encourage some of our higher income OKC residendsid their kids to an

OKC school.

As a JMHS teacher, Taylor, participant two, waselto the decision to remake
JMHS into a specialty school and believed JMHS g@rg to go through a complete
change. She feared that it would not be the saim@oscTaylor expressed that JIMHS
staff, including herself, feared that even the rasaught change. Their feelings were
deeply concerned with changing the entire schowmipdetely but maintaining the same

school name. Staff felt uneasy about all of theonpag changes.
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As discussed earlier, Larry, participant five, sadrintense feelings about this
issue of the remaking of JMHS into a different tye@ool. He believed that like the
participants, JMHS was going to be recreated inteldgie specialty school. He thought
the new JMHS was created to eliminate future unadstudents that attended the
current school, students from lower socioeconoratkgrounds. He stated, “It's
obviously an effort to remove an element from tbleos| that they thought they could
remove and move a building to the west to givenew face.”

JMHS at its previous location, although an integeat of the surrounding
community, did not have appropriate or optimal ey environments. Historical data
from OKCPS archives and participant data revediad built in 1946, the school had
not been well maintained. It was in need of extreaepair with asbestos throughout and
leaky ceilings. Thus, suggesting either a new lmgjer a complete overhaul of the
existing facility. Initial intentions were to creaa specialty school to both address the
problem of re-segregation and to provide an optiesining environment. After much
deliberation, the school board decided againstdhmeation of IMHS as a specialty
school. Their decision against this goes agairestrtiportance of student diversity since
student attendance at the new JMHS would be rasidesed. The student race
population would thus reflect the racial makeuphaf surrounding community. The
move away from the creation of JMHS as a specsahpol would eventually change
JMHS from a predominantly African American schambtpredominantly Caucasian
school. This can be currently observed by the gtbdecrease in the African American
student population coupled with the gradual inceezfshe Caucasian student

population at the newly relocated JMHS.
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I mportance of Diversity-Theme 5

Although, the importance of diversity did not coawoss strongly in the data as
important when OKCPS decided against the creatidhiéiS as a specialty school, the
importance of student diversity in public schoasne across strongly as pertinent to a
successful schooling experience, in particularetfiect on IMHS students. As
discovered, most OKCPS schools have become regagrk though participants in
this study communicated the value of student dityevdathin schools. Participants
agreed on the significance of student diversityimita school. Thus, through analysis
of participant and other study related data, figdidid not support the importance of
diversity for all students.

All participants agreed that diversity plays aregral part of a student’s
education. Jeffrey, participant one, commentecdhersignificance of a diverse
atmosphere as it relates to finances and the remiEsn of the socio-economic status
of students attending a school.

Diversity means a lot. | mean, kids learn in a ddeeatmosphere. Society is

diverse... | think Black kids do a lot better wheruyaix them up with

everybody. So, that the culture is... not so predaminWhen you have
diversity in the schools, you also have a diversitfinances [different cultures
increase the diversity within the socioeconomicsts of students].
Joel, participant four, adds to the discussion witomment on the importance of a
multicultural education in schools. “[Diversity sthools] should be top priority. It
should become a part of the curriculum. Multicituieducation, that's a dirty word for

some people [but an important word for schools].”
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Steve, participant three, lamented with a worldgunwabout diverse student bodies
noting:

| think that students benefit greatly from beingligerse situations. It is a way

of the world and how they learn and how they incoape themselves into

diverse atmospheres will better them as young jgeapdl as old people.
Lastly, Taylor, participant two, addressed not ahky importance of a diverse student
body but the importance of a diverse staff as.well

It should play a very high role in diversity if tha what we are trying to build

because as you prepare them to become young addltsinction on their own,

they are going to have to get used to diversitywaaadtannot build on ethnic
groups or color. | think every background gives sbody some experiences
and some knowledge. Therefore, | think they neadd&e sure that [teachers
and administration] do address all types of divgr@as much as we can even
including language barriers and not necessarilgietbarriers too. [Staff]

Administration should be diverse too. The people get in there should be

diverse. | think even the experience of those slcleadlers and backgrounds

should be diverse as well.

Diversity plays a significant role only when itefonot solely involve the mixing
of people. It occurs best when mixed groups of feeae committed to embracing the
dignity and rights of each other while developingtoally benefitting relationships
amongst each other. As diversity seemed importaatrhajority of the study
participants, diversity within and during the IMH$ocation could have been a higher

priority. With the school being relocated to anotbelturally significant area than
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where once was, student diversity should have haadled with much care. In lieu of
both the displacement of some students to anoteby school, the changing of the
school boundary lines which then may be responéila steady decline in the African
American student population, effective studentgraéion plans and adequate attention
to diversity was not evident in this case of theHB/Aelocation.

Elite School-Theme 6

According to participant data, community beliefmeen that IMHS was taken
from an African American community to create a stor a higher socioeconomic
class of student. This type of economic discrimoratannot provide all students
access to an equitable education and should nevialdrated. As urban education
researchers have confirmed, contemporary formsgregiation have been noticed in
large urban districts (Frankenberg & Orfield, 200&fera, Frankenberg, Siegel-
Hawley, & Chirichigno, 2011).

However, it was clear to all participants in thisdy that JIMHS desperately
needed a new building; the debated issue pertamtetk composition and structure of
the new school. As the old school was crumblingniagstrators knew something had
to be done. They knew that a new building in theeséocation was nearly impossible.
As a teacher inside JMHS, Taylor, participant twas close to this decision and
believed, like most other participants, IMHS wamgdo go through a complete
change. She feared that it would not be the saim@oscand she was right. Taylor
observed that JIMHS staff was deeply concerned etigimging the entire school
completely but maintaining the same school namedf &tit uneasy about all of the

upcoming changes. Taylor noted,

149



The location was discussed for a while. Second,thasittendance area and
was it really a public school or was it going toebeharter school with
requirements or how was it going to be set up. \Wdy [the current students]
be able to go there or not or how would that worken, the other issue was the
mascot. They were considering a completely diffeneascot. So, | think it was

[at first initial plans] going to be kind of a bettacademic school and so, they,

the way they designed the building on team and svargl stuff like that. It

seemed like there was a lot of emphasis on thecatadreas.

Steve, participant three, concurred with Taylor batleved that the new JMHS
was created with an emphasis on a higher socioesemclass of students. He stated,
“In the initial plan, boundary lines were to inckidertain neighborhoods and certain
people to go there. It rather changed a littlellihink that it was going to kind of be the
better academic school”.

Steve and Taylor further comment on the decisioderia create JMHS as a
school for an elite group of new students. Thentit® was to draw a student body
economically different from JMHS’s previous studbotly. According to Steve:

The new JMHS was not just going to be a new bujjdilone. Intentions were to

revamp the school all together, creating an etit®sl for elite students.

... [Boundary lines were redrawn] to fit those para people for the new John

Marshall along with some current students as well.

Taylor adds to this observation of the creatioaoklite JIMHS:
As the community believed that the relocation watacation into the same

school name, mascot, etc. Some others pushed thé@MES to be completely
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different. Ideas of an elite, charter, preparasmtyool were brought up thus

changing the name, mascot and student population.

The grades served by JMHS changed from grales®' to grades 8 -12".
Although, this trend of%t-5" grade elementary schools a4 B" grade secondary
schools has been implemented throughout the OK@®HS was one of the first
schools to implement this configuration. Joel, iggrant four, further discusses the
initial discussions on re-creating JMHS as a schmohn elite (a student of a high
socioeconomic standing) type student body, noting:

| think their intent was to implement a higher eawonic class of persons been

more than racial. | believe it was the intent afg¢h persons...for John Marshall

to be set up as an elite public school.

Larry, participant five, carried intense feelindgmat this issue. He believed that
like the others, JIMHS was created to be an “etdiool. Whether or not JIMHS was
initially thought to have been relocated in effddserve a new race of student, remains
unclear. Although, it was not indicative that thgbuthe process of JMHS relocation,
steps to reclaim the same previously served stadeerte not strong. Seemingly, a
tenacious effort to embrace all of IMHS'’s curr@atients was not observed by the
participants. Some students were sent to Oklahoemae@nial High School when they
no longer resided within the new boundary linese Tézoning of students and the
sending of a portion of students to another segeelgaid-high school displayed this

uncaring effort.
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Community Meetings-Theme 7

From all data reviewed, the setup of “community timggs” emerged as a
significant theme related to the process of how ®&Clecided to relocate JMHS. Prior
to the decision to relocate JIMHS, the OKCPS ScBoalkd held citywide community
meetings. These meetings were supposed to be sstdipcussions between district
leaders and the community about the best locatiothe new JMHS. OKCPS set up
various community meetings. These meetings weregsat a way to gain public
participation. In these meetings, the public cardte their concerns and opinions
about the relocation of IMHS and other things {re@KCPS administrators and board
members would be given feedback, suggestions, abkicpcomment on current or
future projects.

Within his role as a public official, “communityestings” struck a chord with
Steve, participant three. His whole career is cotraged on serving the public as an
elected public official. Protection and represeatabdf the public are of utmost concern
to him. Steve noted:

They [OKCPS Board of Education] had community nreggito talk about these

schools, had parents show up and tried to gain agmtynparticipation. | think

that these were an elite group of OKC person[d]hlad their own plan to set
this elite school up and | don't think the commuymiteetings mattered. Their
intent or suggestions were not taken in consid@matihen it came to JMHS. |
think it was a couple of high raking city officiahd high income persons for the
Northwest OKC that made the decision on what thesevgoing to see at

JMHS.
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OKCPS ex-Board Member, Larry, participant fivegakks having community meetings
only as a strategy to appear as if the communiityevevas being heard and understood,
noting:

Of course, they [OKCPS] would have community megjrbut all those

meetings were directed. | remember back in my twhen | was on the Board

of Education. We would hold meetings with the comity but the decision
was made before we ever walked in the room on wiatere going to do. You
simply hold the meeting to make the community fiel they have some input.

The decisions on John Marshall were made by peslptse interest had

nothing to do with the kids and nothing to do whle schools. They were purely

self-serving for the business community and forgleple in this community
who were trying to create a certain image for O&fah City.

Another issue facing the OKCPS school board wasems from citizens of the
prestigious Nichols Hills community. Joel, partiai four, remembers receiving many
complaints about the school, being attended byrtany minorities and about the
school’'s physical appearance. Joel expressed santsrfrom a note when he recalls
reading a letter from a resident of the affluentidis Hills neighborhood. The resident
reflected on the feelings they and other residfatitsJoel expressed sentiments from
the note: “... had worked hard all my life to gdtouse in Nichols Hills... | didn’t
really want to have a ghetto school.” Joel notbig, tesident and Nichols Hills
residents, felt like IMHS was becoming too much sethool that they did not want to

be a part of or would support. Residents did nattwdHS near their homes anymore.
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The vocal outcry from the Nichols Hills communitige apparent lack of
necessary space in Nichols Hills to house the i#S, and the exorbitant cost of
tearing down then eliminating the old location, ¢ned to send a clear message from
the Nichols Hills community to all persons involvedthe decision that JIMHS was not
wanted in their neighborhood. Joel felt the pres$tom the Nichols Hills residents in
conjunction with other board members to decide eanlation necessary to appease
everyone.

Thus, the community meetings may or may not hadenmach effect on the
decision made by the OKCPS to relocate JMHS.dtaar that the school was moved
from one economically disadvantaged community wtlaer culturally different and
economically advantaged area. This move infuritteccommunity previously served
by JMHS as they found out about the changing bayndees. The community
meetings seem to have been set up as both a vdgstminate information about the
relocation process and as a way to calm the contgnpreviously served by JMHS into
believing only subtle changes to the school woddarade with the relocation to
another site.

Participant Follow Up Responses

At the conclusion of the analysis of the participstady data, the participants
were contacted to ensure accurate representatibwiofstatements. They were asked
about their involvement with the JMHS pre and piddHS relocation and their final
decision on if, after five years, they thought teecation of JIMHS was actually a good
move after all. With the exception of Taylor, peigant two, and Joel, participant four,

all other participants are no longer directly inxed with the JIMHS. Although, all
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participants are indirectly involved with many OK&Brganizations such as the
OKCPS Foundation (supporting OKCPS through comngpatticipation and
involvement) and voluntarily participate in oth@nemunity related activities that
support OKC and OKCPS. Participant follow up regasnconfirmed the salient themes
that emerged as significant to understanding theeis investigated in the relocation of
JMHS.

Connection of Themesto Resear ch Questions

In searching for answers to the three researchigunef this study, seven
emergent themes were highlighted with their conoadb answering the research
guestions. Emergent themes aided in understandengrocess OKCPS went through
when relocating JMHS. Participants’ quotes and roshedy data evoked themes that
were useful to understand the case of IMHS andhitiated findings that answered the
research questions. Understanding the data threengm emergent themes, assisted in
foreshadowing the future of OKCPS in terms of s¢ltegration. In lieu of being
released from court ordered desegregation statosghDowell (1963-1991), the
research questions assisted in investigating wadGHK5 handled student diversity. The
data in this study helped to investigate effortsCHS went through to pursue student
diversity within the planning stages of the relomatof JIMHS.

Resear ch question 1. Is the current re-segregation of the OKCPS antended
consequence or gradual result of the district bestepsed from court-ordered
desegregation planning BOE of OKCPS v. Dowe{lL991)? As observed across all
forms of data, the current re-segregation of cegahools in OKCPS, specifically

Oklahoma Centennial High School is segregated amemended consequence of the
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increase in student diversity at JMHS. Since reldamn court ordered desegregation,
OKCPS has gradually slipped into a state of reeggggion. This question pertains to
the re-segregation of OKCPS. It questions the eudttift towards re-segregation
experienced by OKCPS. The themes and supportirgedaience about Segregated
Neighborhoods and Boundary Lines surfaced as ertito addressing research
guestion 1. The segregated neighborhoods of OKiBechby legally enacted
discrimination inDowell (1963), have continued to influence community mersibe
residence decisions to this current day. Histdgicélfrican American and/or Caucasian
neighborhoods for the most part remain this waggméy. Thus, these segregated
neighborhoods have continued to affect the racakeup of the surrounding
community schools in Oklahoma City. Boundary limese adjusted many times in
OKCPS. The belief that these lines were adjustetheonew JMHS in response to
community criticism seems evident from both papérit interview data and the other
document data.

Resear ch question 2. What types or kinds of desegregation data weré tese
identify a good geographic location for the placatre JMHS to ensure adequate
integration? The themes and supporting data evelehdMHS relocation and the “elite
school” are pertinent to addressing this reseavestipn. The process of identifying an
adequate location for the placement of the new Jidét3ned to be a political move.
The decision seemed to have come from city anchbasileaders having little to no
assistance or acceptance from JMHS parents, contynmagmbers or students.
Consequently, the school was moved from an ecoradipidisadvantaged

neighborhood to an economically advantaged areanTdjority participant belief was
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that this move was done in an effort to recreatél3Nnhto a type of “elite school” for
economically advantaged students within its newosurding neighborhood. Following
public outrage, boundary lines were adjusted ttugde more of IMHS’ former students
along with students from its current neighborhodidthough, more of the current
neighborhood is represented in the schools’ boyndses and is illustrated in IMHS’
gradual decrease in its African American populatiod increase in its Caucasian
student population.

Resear ch question 3. How can OKCPS ensure that all students enjoy a
diversified, quality education in the future? Disied, quality education has seemed to
remain a current obstacle for OKCPS just as ithisterically been. As OKCPS
attempts to increase student diversity by creapegialty schools and holding
community meetings, maintaining equity and studiversity remains elusive. The
themes and supporting evidence of Specialty Sch@aisimunity Meetings, and the
Importance of Diversity connect to this researcagfion. Single race schools are
evident in OKCPS and have been for many years.€Tsiagle, predominantly
minority-based schools are economically disadvasdas well.

OKCPS did not place student diversity as a higalgwant factor to consider
when relocating JMHS. The issue of necessary sgasé of the current land, and
overall cost were all cited as reasons for IMHSdy@ment to its current location.
There seemed to be decisions made without the ompedllaboration of the previous
entire JMHS surrounding community and neighborhddu influence from the

Nichols Hills community seemed to play a significemie in JIMHS’s removal as well.
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JMHS moved many miles away from its previous laratiAs a complete eyesore
today, the old JIMHS building still stands and i$ occupied.

Consequently, the decision to move JMHS came thr@asgoased purely on
financial and political reasons. The influencearfdl business owners and current
community members seemed to have had a major effeitte decision. Data gathered
through participant interviews and documents patigsue of “cost” as a factor in the
decision to relocate JIMHS. Only a specific amoudnmhoney was available for
construction of new schools in OKCPS. The monieste construction of JIMHS were
no different. There was a set amount yielding thednfor the best location at the best
price available. JIMHS’s current location met tlaguirement the best. Relocating
JMHS to a completely different cultural area frormese it once was places the
importance of student diversity at the helm of #tigdy. It guides us to question
whether the decision to relocate JMHS was in tist inéerests of JIMHS students or for

the best interests of other parties involved.
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Table 7

Emergent Themes Related to Research Questions

Emergent Themes Research Question|1 Research @u@sti| Research Question 3
Segregated X X X
Neighborhoods
Boundary Lines X X X
JMHS Relocation X X X
Specialty Schools X X
Importance of Diversity X X X
Elite School X X
Community Meetings X X

Outcomes/Findings In Relation to Guiding L egal Framework

As the guiding legal framework for this stu3OE of OKCPS v. Dowe{lL991)
paved the way for OKCPS to handle student diverSine relocation of JIMHS was
cause for local concern due to its inadequate tatteto student diversity and was
substantiated by the outcome of the concludogvell (1991)decision. Thédowell
(1991) outcome provided a legal lens from whichralyze and discuss changes when
JMHS was relocated to a culturally and economiadiyinct area different from where
it once stood for many years. When OKCPS was mptired to provide much proof of
a desegregated district upon release from coudredddesegregation planning, an

inattention or under-appreciation of student digriet OKCPS persisted. This legally
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sanctioned inattention to race would be a signifi¢actor in all of OKCPS’s schools
specifically with the relocation of JIMHS presenyd@KCPS'’s inattention to the
proper planning of student integration illustrates lack of acknowledgement of race
as a critical factor in the entire education ofistuts. Following release from court
ordered desegregation planning, OKCPS has gradslallyed back into a state of re-
segregation and struggles to maintain diverse stymtgpulations at all of its schools.
The effects oDowell (1991) are far reaching and seemed to play a maleiin the
relocation of JIMHS.
Summary

This chapter described the findings and outcormhdseostudy. It analyzed
participant voices close to the story of the refimeaof JIMHS. Participants witnessed
the relocation of a major high school from one wally significant area to another
culturally significant area while the OKCPS adjuastttendance zones. Seven themes
emerged from the review and analysis of particiganterviews and study documents,
which were further confirmed by the researcherispeal reflections of the
circumstances surrounding the relocation of JHM&SE seven themes are: (a)
Segregated Neighborhoods, (b) Boundary Lines,Ni¢JS Relocation, (d) Specialty
Schools, 5) Importance of Diversity, (e) Elite Schand (f) Community Meetings.

Chapter four then described the findings and ouesoafi the study. Next, the
guiding legal framework for the studgOE of OKCPS v. Dowe(lLl991), was discussed
in relation to the study’s findings. Following thelease of OKCPS from court ordered

desegregation status Dowell (1991), this chapter analyzed findings in connectm
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the importance placed on student diversity when 3M¥as relocated from one

culturally significant community to another cultliyssignificant area.
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Chapter 5

Discussions, Conclusions/I mplications, and Recommendations for Future Research
Introduction

In this chapter, the discussions, conclusionsligations and recommendations
of the study will be presented. Conclusions/impiaas of the study are explained in
correlation to current literature on existing stoidessignment and diversity plans. The
chapter will then conclude with a chapter summhbat tiscusses the study in relation
to the future of school diversity within Oklahom#ydPublic Schools.
Discussion of the Study

Five years ago, John Marshall High School (JMHS3 vedocated to provide a
better learning environment for its students. Aligo, this move was not only
controversial because of JIMHS's relocation from Afrecan American
neighborhood/area to a predominantly Caucasiarhbeitpood/area, but relocation also
resulted in an unintended consequence. Followiagltange in school boundary lines
due to the new location of JIMHS, some students wsfdaced to newly created
Oklahoma Centennial High School, creating anotegregated, racially isolated
school. When JMHS students were displaced, creatirgtogether different student
body, discontentment and dissatisfaction with tigriat was rampant. Oklahoma City
Public Schools (OKCPS) parents and community patexperienced the relocation of
JMHS with little opportunity to participate or t@ave a voice in the decisions
surrounding it. Study participants admitted comrmunieetings were both staged and
unimportant to OKCPS administrators. Faced witlostite minority community

coupled with the minority student population beihg largest of all student
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populations, OKCPS responded to the communitie€rguo change the boundary
lines to include more of IMHS’s previous neighbarti® They made efforts to modify
attendance zones, allowing a greater number of mtig®to become JMHS students at
the new location. In lieu doard Of Education (BOE) of OKCPS v. Dow@®91),
when OKCPS was released from court ordered desatiwaglanning, a lenient
attitude towards pursuing major desegregation prgywas observed. In lieu of this,
Oklahoma City (OKC) community members felt thatdemt diversity was not
respected or appreciated by OKCPS.

Based on the findings IBOE of OKCPS v. Dowe(lLl991), the study confirmed
that an abandonment or incomplete considerationad# was observed when JMHS
was relocated from one culturally significant at@another culturally significant area.
Since the decision to terminate judicial oversight made by the Supreme Court in
Dowell (1991), diversity strategies may have becomeHistorically, OKCPS had to
demonstrate its efforts to integrate schools undart supervision. Now, no longer
under court supervision, OKCPS has historicallietebn busing and special programs
in an effort to integrate its schools naturallg. i¢liance on outside factors such as
busing to integrate schools leaves it naturallynajeeeventual re-segregation, even with
the ostensibly popular specialty school options ¢xast throughout OKCPS.

Additionally, attendance zones were modified disiplg some students to an
already segregated nearby Oklahoma Centennial $tilool. As OKCPS attempted to
resolve community unrest about the changes inddige zones, OKCPS again
modified the attendance zones and included morediall of the neighborhoods

previously served by JMHS.
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School student racial populations currently mitharse of the early stages of
Dowell (1963-1991) in the 1960s and 1970s. Similar t@eokirge cities such as the
major cities of Chicago, Milwaukee, New York ane tnetro area of Hartford,
Connecticut, OKCPS must also battle with conceatraireas of high residential
segregation. The racially identifiable neighborh®add communities of OKC existed
in the initial case obowell (1963) and can be observed today. There seenesliibld
to no attention paid to this problem of re-segregatdwols. Publicly, OKCPS did little
to ensure residents of its intent or pursuit oétdy solution. According to participant
data, records, and observable statistical date thes been no public effort to focus
singularly on the issue of student diversity spedd public schools. However,
seemingly aware of its surrounding community ne@I6CPS did listen as the
attendance lines were modified. New attendancs imguded parts of segregated
sections of the city not previously included. Aeault, former students sent to
Oklahoma Centennial High School upon JMHS relocatiould now return. This new
adjustment generated or induced a return of theaddiack toward educating close to
the same racial student population as before. Tilasying the schools to both
promote racial integration and secure an equitajlality education for all of its
students without regard to color.

However, some schools remain and have been hisligrgegregated. Current
trends suggest that OKCPS has begun to implemeat@utral strategies in efforts to
re-integrate its schools. OKCPS can ensure divedss#chools when they place student
integration at the forefront of any major schoosé&é decision. The intention to create

more specialty programs and schools within the O8C&n be seen as a race neutral
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strategy being studied now for its application intany more schools. This and many
other race neutral strategies should be used b@ K@PS to not only desegregate its
re-segregated high schools but its middle and eléangschools as well.

OKCPS has now instituted a large number of spiydndih schools. Specialty
high schools are schools that singularly focus spegific industry or subject. Creating
this type of situation allows natural integratiordadiversity to occur and flourish.
OKCPS listened and responded to its community mesrdoed supporters by adjusting
attendance zones in response to much communitgréisaent. As Horsford (2011)
suggests, if administrators set their goals toweatdr consciousness instead of color
blindness, they will begin to experience the riokionments that come from diverse
environments, perspectives, resources and humaialcap

by building on the knowledge of the history of disunation in U.S. education,

the intended and unintended consequences of s¢éigregad desegregation,

and the struggle for equal education that deterdiynend effectively has sought
to ‘Americanize America’, we are better prepareahtlever before to advance

the true goal of meaningful integration-a commuffeiynded on mutual respect
where we do not lose who we are, but share whorevéealelman, 2008 as cited

in Horsford, 2011, p. 110).

Contemporary Trendsin Student Integration

Presently, race should not matter because of thtedeaisions ibowell (1963),
the reality is that it does indeed matter to thelehts of OKCPS and JMHS. As
OKCPS has been released from court ordered desggmneg@lanning, contemporary

trends to promote student diversity within urbahcsit districts have been noticed.
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These contemporary trends either increase studtagration within districts or
increase racial isolation thus promoting or enapite-segregation. The trends of
suburban areas and achievement, minority admitismtrancreases, and schools of
choice will now be explored for their applicatian@KCPS.

Suburban areas and achievement. A trend among large American cities is the
migration of families out of the cities into thebsubs. In current society, increasing
numbers of minorities are financially able to limethe suburban areas of our nation.
Some community members and nationwide race exatrilsute this movement to the
suburbs as a natural change or because of studemtigchoice. A natural change refers
to the practice of numbers of students moving afs@y the larger, Oklahoma City
area into the surrounding suburbs of OKCPS. Altinpdigis may be somewhat the case
in most large cities it does not take into accdbaetdamage done specifically after
Dowell (1963). The racial makeup of IMHS’s new commurefijects a majority
Caucasian with a minority population of African Anean and Hispanic populations. It
should be noted that there exists a 3% overlapdeithose in OKCPS identifying as
both Caucasian and Hispanic. Since Hispanic isatlgta language group; the racial
categories are not mutually exclusive. Increasmgipers of minority families in OKC
are choosing to move to suburban areas in purkaibetter education for their
children. As research notes, residential integnabiegun as early as the 1960’s and
continues to occur today.

Migration to suburbs began in the early 1900s ayairied in the post-World

War |l decades of the 1950s and 1960s. In 1968¢gfess passed the Fair

Housing Act, which sought to curb housing discriatian and required

166



affirmative action to further residential integoatiby communities (Tefera et

al., 2011 p. 2).

The suburban areas of OKC are becoming more and mtggrated as family
incomes increase for minorities. They are able twvenfrom the urban areas and
establish themselves in the suburbs in pursuitetteb schools. According to the Civil
Rights Project of The University of Los Angeleshbgtban schools are, “located in
residential areas on the outside of metropolitaeeasrand, compared to many urban
schools, often have higher standardized test scoollege going rates, and attendance
rates” (Tefera et al., 2011,p. 1). High achievetrsmores attract families to suburban
schools leaving behind the inner city urban schodlden numbers of higher socio-
economic students exit to suburban Oklahoma, OK@&P8ft to diversify groups of
economically and often, racially un-diverse, studen

Due to this exodus of students from urban aredmjrban areas are becoming
more and more diverse than ever before. Suburligs such as Edmond and Putnam
City in Oklahoma, once heavily occupied by Cauaasiare home to a growing
number other races as well, including African Aroans. Tables 8 and 9 are
illustrations of the largest population of AfricAmericans and Hispanic students in
OKC and other surrounding suburban cities. Accaydinthe State of Oklahoma
Department of Education School District Report Gate number of Hispanic students
rose from 16% in 1997 to 41% in 2010 (www.sde.ok)gOKC, being an urban
Midwestern city, has gone through a type of “WHiight” (Orfield, 1996, p. 61)

situation wherein Caucasian and a large numbeifrodak Americans have moved
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from urban areas to the suburbs. Tefera, FrankgnBeegel-Hawley, and Chirichigno
(2011) describe America’s suburbs:

The idyllic scenario of living in a neighborhoodtiwperfectly manicured lawns,

white picket fences and good schools is what Ama@esadream of, and the rapid

suburbanization over the last several decadesdasdriven, in part, by the

belief that this dream can be attained in the dab(p. 1).

This is a trend being experienced in many largesdcross the nation.
Metropolitan urban areas are characterized as plalegued with overcrowded schools,
high crime, and family unfriendly settings. Conwadys suburban areas are
characterized as places with higher college-goatgst higher quality schools, and
family-friendly communities (Tefera et al., 201 2\@nty-first century families with
school age children look especially to the subwhen purchasing homes. Tables 8
and 9 illustrate this phenomenon of African Amemnistudents moving away from
OKCPS to the nearby suburban districts of Moorethichond in 1997 then again in
2010. These tables also depict how the Caucasjauaimn has decreased from 1997-
2010 in both the OKCPS and within the suburban slctlistricts of Moore and

Edmond.
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Table 8

District Student Population by Ethnicity, 1997

Caucasian African Hispanic Other
American

Oklahoma City 36% 40% 16% 8%
Public Schools
Moore Public 77% 4% 4% 15%
Schools
Edmond Public 87% 5% 2% 5%
Schools
Table 9

District Student Population by Ethnicity, 2010

Caucasian African Hispanic Other
American

Oklahoma City 21% 30% 41% 8%
Public Schools
Moore Public 66% 8% 11% 16%
Schools
Edmond Public 74% 12% 5% 9%
Schools

When comparing the year 1997, six years dbawell (1991) and the end of
court-ordered desegregation planning, to year 2ditfeases in diverse student
population are certainly seen. While the suburba@scof Edmond and Moore have
witnessed increases in their African American papoh, OKCPS has experienced an
extraordinary increase of the Hispanic populatiaimga with a decrease in the total
district percentage of both the Caucasian and afrismerican student population

percentages. As seen in most major cities, minpofyulations are becoming more a
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part of suburban America than ever before. Whilpihg to spur suburban
development and racial change in the suburban ,ardzasn school districts struggle to
maintain a diverse student population.

Minority school administration increases. OKCPS has also recently greatly
increased its numbers of minority board membersaaiministrators. The current
President of the OKCPS Board of Education is amcAfr American. This move toward
an administration more reflective of its studendypncreases minority communities’
trust. A more diverse administrative body reflexctsoncern for all students. The
administrative component of any school district trhesable to relate to and understand
its diverse student population. Important alsahesstudents’ ability to be influenced by
someone other than their teachers. The influeneedoferse group of people in higher
administrative positions allows students to dreagnand accomplish more. The Civil
Rights Project of The University of Los Angelestesathat for more than fifty years
research has confirmed that strong leadership,| stptas for group members in a
given situation, cooperation, and shared goals faglfitate and achieve positive
interracial relationships (Tefera et al., 2011).

TheDowell (1991) decision gave OKCPS permission to effeaiest
integration without court assistance. With OKCP@&rict wide increase in minority
student attendance, OKCPS has employed a divess@ gf administrators to better
understand student needs. OKCPS has also madts eéffdretter diversify its
administrative staff. The OKCPS board chairpersoani African American in addition
to one other board member. This represents OKCiR&'st to move toward an

environment that resembles its changing demographic
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Schools of choice. Another contemporary student integration trendhés t
creation of schools of choice within existing hgghools. This allows every high
school to offer a distinct, separate specialty paogregardless of race. Student
admission is based on ability among other fact®tsdents have an opportunity, after
middle school, to enter into a high school offerihg program of study they are most
interested in pursuing post high school. Othericular course offerings such as
technology, sciences, and culinary arts are banadyaed for prompt implementation.
Specialty schools coupled with fair admission reguients can lead to a natural
desegregation of OKCPS'’s high schools. This i€p st the right direction. Natural
diversity of schools is always more desirable tfuaned integration of schools.
Conclusions/Implications

JMHS students deserve to be educated in a hetexogemenvironment with
peers from every background. Moreover, as all gadnts in this study conclusively
stated, they remain hopeful that diversity straegvill be implemented across the
district. OKCPS has made mistakes in the past WMIAS was relocated and some
students were displaced to other segregated schdtisugh, OKCPS seems to be
attempting to effectively handle the issue of stuabversity. OKCPS is moving
toward a more equitable, beneficial, and sustaeflilire. This study suggests that
OKCPS has begun to place student diversity andiati®n in the forefront of
decisions.

Purported by participants, school attendance hvexe readjusted several times,
each time taking more advantage of its minoritytisas it previously served with its

new surrounding community to create a diversifiagtane of students. Through careful
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analysis and triangulation of all data, findinggeveonclusive that, although proactive
diversity planning may have not taken place prmodMHS’s relocation, it did occur
post-construction of the new site. Initial attenciboundary lines were rechecked and
adjusted to include more students from JMHS’s pnevicommunity. This readjustment
accounts for an increase in the African Americapypation in 2009-2012. Education
researchers nationwide attribute positive acadamicsocial benefits for students of all
racial backgrounds when there is opportunity fadsents to experience racial diversity
in the classroom. The African American student paten at JMHS should be
regularly monitored due to the decrease seen plugtation. Student diversity is
important and should be closely monitored in all@®S schoolsgspeciallyin IMHS.

Three years after its move, JMHS'’s racial/ethomimposition is comparable to
what it was before the move. The African Americapylation now at 70% is
approaching previous levels of 78% (African Amenicaudent population in 2006—
2007, the year before IMHS’ move).

OKCPS has historically had inequitable schoolsfzslihad a poor reputation of
maintaining equitable conditions in those schadlany community and education
leaders have fought hard to ensure equitable ssho@KCPS. Sadly, many of these
same individuals have witnessed what they deemmedaauntable challenges become
seemingly insurmountable as racial isolation car@thto manifest itself throughout
many OKCPS schools. Sonya Douglass Horsford tigadrrace theorist, states,
“Whether a backward slide to segregation or maantea of racial isolation in

desegregated contexts, the goal of meaningful $chi@gration where diverse
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backgrounds and perspectives are accepted andtedpemains elusive in most U.S.
school systems and communities” (Horsford, 201 21).

While JMHS'’s relocation from one non-Caucasian éoealargely Caucasian
area may seem unimportant or trivial, it is note Talocation was found to be the cause
of an unintended consequence- re-segregation ahGkla Centennial High School-
when JMHS’s attendance area changed and curretgrgguwere displaced to a
segregated school. JIMHS currently holds a moraligdalanced student population
partly at the expense of the creation of the neadgyegated school, Oklahoma
Centennial High School.

“Residential segregation and school assignmenspé&ad to high levels of
school segregation, particularly for African Amems” (Acevedo-Garcia, McArdle, &
Osypuk, 2010, p. 1). The relationship between esgidl and public school segregation
may be explained through the contemporary treridaséasingly segregated residential
patterns-particularly because of increasing residiesegregation between school
districts (Boger & Orfield, 2005). The unfortunaeality of urban schools nationwide is
that residential segregation and the traditionsigmsnent of students to schools based
on geographic proximity/location are the underlynagises of school segregation
(McArdle, Osypuk, & Acevedo-Garcia, 2010).

Not only can the change in the racial student mpk#WMHS from its former
to current location be attributed to residentigiregation, but it can also be seen as a
retreat from active efforts to integrate. The SupgeCourt ruling to release OKCPS
from judicial oversight has made it easier to beedax with desegregation goals which

results in a trend toward re-segregation as we haga in OKCPS (Boger & Orfield,
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2005). This is not only a trend noticed in Oklaho@Gity but across the nation as well.
For example, urban school researchers, CharlesrBogeGary Orfield (2005, p.52)
report:

In school districts in Charlotte and Greensboroith@arolina, and Tampa-St.

Petersburg, Florida, public school segregationlaasn 1990 as a result of

effective desegregation plans but rose sharpligeri®90’s as a result of a

policy retreat from desegregation goals. If changesegregation result from a

retreat from active desegregation efforts in th&envaf theDowell, Freeman

andJenkinsdecisions, we can expect more rapid increasesbhgxschool
segregation in the future as federal courts dectames formerly segregated
school districts “unitary” and release them fronthtier judicial oversight.

OKCPS must continue to have the goal of studerdrdity at the forefront of all
of its decisions. With a willing school board, ma#is and changes can occur which will
positively influence and increase integration inHlMand throughout the entire
OKCPS District.

With the re-segregation of its schools and thecagion of IMHS from one
racially and economically identifiable area to dmest(abandoning former students), it is
a wonder if OKCPS truly understands the importasfaeducating students in diverse
atmospheres. Diversity is important. It is impottéor student, teachers, and
administrators. Among many other benefits, is ditgis effect on academic
achievement, which was decreasing at the previsi$SIlocation.

Students aspire to be like their peers. If thegrg are succeeding, most want to

succeed also. Ultimately, students want to risméet high expectations, especially
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when peers around them are rising and exceedirsg txgpectations as well. There is
no reason that lower achieving students in the saheol, receiving the same
instruction as other students, cannot model theraselfter higher achieving peers and
succeed as well.

Diversity does play a highly significant role whiecomes to the successful
education of students. Student diversity incretise®ccurrence of many student
related factors as well as administrative factStadent related factors are those factors
such as varying levels of socioeconomic familiegchof diverse staff to appropriately
value diverse students, and the incorporationrafiticultural curriculum in schools.
Administrative factors include factors such as @ased funding, increased body of
diverse teachers, and an increase in minority iddais who hold administrative
positions. Increased funding for highly diverseasah is predicated on the designation
of the school as a Title 1 school. Title 1 is a poment of the Elementary and
Secondary Act of 1965, which provides additionads for schools wherein students
with low socioeconomic status are educated. Tyjyicdisadvantaged students qualify
for free and/or reduced lunches provided onsiteufih their school cafeteria. An
increased body of new teachers may proceed frorddbignation of Title 1 status.
Teachers employed in Title 1 schools gain increaggubrtunities for federal
government repayment of certain types of studearido

Though specific to one school, this study is anréto determine if student
diversity was valued through the relocation of IMtStBOE of OKC v. Dowell
(1991). This study’s data confirms that the dreafrthe Dowell (1963-1991) court in

terms of complete student integration have yeetéully realized. OKCPS has become
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re-segregated and has not made clear, initialtsfforensure equitable, quality
education for all of its students. There was nocatibn that there were any planning
agendas aimed at ensuring the overpopulation obnities at nearby Oklahoma
Centennial High School. With being a new mid tohhsghool (previously a middle
school only), Oklahoma Centennial High School wadargoing changes itself. It is
now a 8-12" grade campus with a high minority student popatatConcern about the
additional students never seemed to emerge ordressked by OKCPS. This
overpopulation and/or overrepresentation issuesatéhnial High School may be
attributed to the redrawing of attendance linesywae after IMHS relocation.

OKCPS has struggled to assure its stakeholdets oftentions to provide a
guality education for all of its many studentaniist now take responsibility for the
past vestiges of discrimination and strive to regase damaged community feelings
of mistrust with the school district. OKCPS musttfaully be both proactive in setting
up schools for successful integration and proacdtivexamining then fixing the schools
that are re-segregated.

In summary, this study is an effort to understdr@reasons behind the decision
to relocate JIMHS. OKCPS looks to be headed inigie direction in terms of
increased student integration and a decreasederstgegregation. The change is
evident with the creation of schools of choice megalty high schools,
demographically smarter attendance zones, andramestration that OKCPS students
can look up to (because of similarities in cultane/or race). OKCPS can be the model
school district of America. Being in the heart dkO, OKCPS can draw on numerous

surrounding communities to achieve better raci@gration.
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This study confirms that the number of African Aman students attending
JMHS prior to relocation differs from the numberAdfican American students post-
relocation. All participants seemed to agree orr¢hagegregation of OKCPS. Equitable
education in OKCPS is assuredly inadequate andddsaat re-segregation suggest
historically disenfranchised minority communitiesvie been disillusioned and
manipulated into accepting an illusion of progré@KCPS patrons have been forced
for decades into believing that segregated scharels natural effect of segregated
neighborhoods thus residential choice. This betiefpetuated by administrators not
interested in change, was entrenched into the nanddeliefs of OKCPS patrons for
too long. JMHS can be the first of many schoolexemplify integration. It can be the
model for all OKCPS schools that remain re-segesjatNow is the time for change.
As the number of minority students in OKCPS corgsto increase, OKCPS must find
ways to dismantle the vestiges of segregation aleldsattempts at desegregation learn
from the idealowell (1963) and advance the virtues of true studeegnation.

Transferring the results of this study may proveedifficult because of the
uniqueness of the initi@owell (1963) case. Although, the transferability of ibsue—
school integration within a district previouslyeaked from court-ordered
desegregation—would be more applicable since OKR#Jeen in much litigation for
maintaining segregated schools in the past. Additicesearch is needed to validate if
the findings of the study are replicable through ¢bncept of school integration and

diversity.
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Guidance from Parents I nvolved in Community Schools v. Seattle School District
No. 1(2007) and Meredith v. Jefferson County Board of Education (2007)

In review of the 2007, voluntary desegregat8wattle/Louisvill§2007)
decisions, OKCPS can do the following three thitagensure equitable, quality
education for all students: provide free studeamigportation, adjust school attendance
zones, and create magnet/specialty schools.

Free student transportation. First, transportation has been logistically used b
many school districts to diversify their schoolsvéh the strong link between OKC'’s
segregated neighborhoods and its segregated schooéss to free transportation
historically, has been—and remains—a fundamentalpoment of desegregation
efforts (Tefera et al., 2011).

Adjustment of school attendance zones. Secondly, districts may design
attendance zones intentionally to draw students fildferent parts of the district to
particular or specific schools. In additional effoto pursue diversity, districts should
consider racial and economic characteristics afestts. The attendance zones of IMHS
have remained the same since its creation in ZB@6other schools in the OKCPS
district, this time has been much longer. Some alshimave had the same attendance
areas for many years with no changes or updates.

Magnet and specialty schools. Thirdly, the creation of specialty/magnet
schools can also increase a diversified student bogome instances. This can be seen
in some of OKCPS specialty schools currently. Histdly focused on desegregation
efforts, today’s specialty schools prioritize asty academic curriculum to attract

students of any color to attend the school. Thisrpization on a strong curriculum can
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leave an unintended consequence of inequity. Whddest and brightest students tend
to apply to specialty/magnet schools, other lovaieving students are left in the
neighborhood public school. However, transportatian be a key component of
specialty or magnet schools; specifically to enshat everyone who chooses what
might be out-of-neighborhood-schools are able tiendt As a result, specialty/magnet
schools providing free transportation are lesdyike be racially isolated. With their
ability to draw students across attendance linesdgstrict boundaries, magnet schools
present real possibilities for integration (Tefetal., 2011). As an answer to
segregation/diversity in high schools, specialtyogds are popular among many large
urban school districts. OKCPS is home to the sfigagahool —Classen School of
Advanced Studies. As a specialty school (one reguadmission
qualification/criteria), it is a prime example oivrking and diversely integrated
specialty school. Its program of advanced classappealing to all students, students
of any race, color, or ethnic group. As long asdtieria for admission are met,
admission is granted. These types of schools peowidrogram of interest for students
seeking more than just an ordinary high school e&pee. This allows them to choose
an area of study now rather than waiting untiliticeilege days begin. Students receive
preliminary training in a field in which they coupsbtentially have as a career. Other
specialty schools in OKCPS are the Dove Sciencel&wng, Belle Isle Enterprise, and
Pathways Middle College, but may not be all ragiaklanced.
Implications

Greater student diversity is an important goaltfier school districts of today.

Along every measure of segregation, African Amerisaudents have experienced
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setbacks in gains made during the desegregatiepestBrown (Frankenberg &
Siegel-Hawley, 2012). Moreover, segregation levetsain lowest for African
American students in the South when compared ter adgions (Frankenberg &
Siegel-Hawley, 2012). School districts have thdg@ropportunity to appreciate and
learn from the enrichment of school climate broughattention to greater student
integration. Implications for school districts astddents present advantages and
benefits for all community members.

Implicationsfor school districts. As changes in school segregation are
attributable to changes in residential segregationgpol districts like OKCPS must
collaborate with local and State agencies in achgea more racially balanced school
and/or neighborhood population. Organized commuanmity State efforts to support and
maintain integrated communities and to overseestjas provide consequences for
residential discrimination in home sales, homeaisntand mortgage financing can
additionally support diverse environments. Thedaihg are OKC specific
recommendations for helping to create an atmospiferspect for diversity within
JMHS or the larger OKCPS. As JMHS exists within 87 implementation of any of
these suggestions in turn, will affect IMHS as wigtle following strategies are:

e Utilize OKCPS school regions to assist with divigrgoning of schools.

e Utilize the 77 counties in Oklahoma to create aelbsity Consortium

Collaboration Team to monitor racial student popaia
e Encourage smaller counties to merge, thus formanger school districts

that are more diverse.
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Utilize socio-economic factors, race, ethnicitydaducation attainment of
parents in a new student assignment plan.

Analyze and expand busing routes/plans to provigetiansportation to all
students.

State and community public officials should call $shool integration plans
on how to gain increased integration effectivelptigh the readjustment
and/or combining of some of Oklahoma’s 77 countiesentives for the
combining of two small counties into one larger miywcreating a reduction
in the number of school districts in Oklahoma.

Community leaders and activists of OKC should cotrihemselves to
provide leadership and/or voluntary guidance iorgfto maintain
integrated, equitable public schools in every commtyineighborhood of

OKC, Oklahoma.

Implicationsfor students. “Research affirms that integrated schools have

academic, social, and psychological benefits fiostadents” (Tefera et al., 2011, p.4).
Research has demonstrated that the benefits otegrated school promote success for
all students. Racially integrated student bodiesrategral in preparing students to be
successful members of our global society. Studentscially isolated schools, do not
receive the academic, social, and psychologicatfitsrassociated with being in an
integrated community of learners.

Academic benefits. Research shows that “African American and Latitualents
perform better in integrated schools than in schaath higher percentages of students

of color” (Tefera et al., 2011, p.4). “Social Saterresearch suggests that clear
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educational benefits result from racial and etlmiegration and diversity in K-12
public schools” (Boger & Orfield, 2005, p. 248).d9®arch has demonstrated an increase
in student achievement when students are in clagsee there is a diverse student
body (Boger & Orfield, 2005; Frankenberg, 2007;i€)d, 1996; Tefera et al., 2011).

As research has uncovered the benefits of divetisiffrican American
students, it must also be noted that racially teol@chools may cause harm to African
American students. Test scores of Caucasian studéending racially diverse schools
are not positively or negatively affected when lacgd is diverse and not racially
isolated. Race experts have found that desegoegatograms have little or no
negative effect on Caucasian students’ test s¢@edsra et al., 2011).

OKCPS may have aspired to avoid these harms acreé&be a more diverse
JMHS. Five years after relocation, JMHS remainsomitgj African American. It also
now has an increased Hispanic student body, whdds # its segregated status. The
academic benefits for JIMHS students in the forrhigher test scores, student
achievement, and increased graduation rates cpodigvely affected by a more
integrated JMHS student body.

Social benefits. There are also social benefits represented byratied schools.
Desegregated schools increase social interactoonfast levels, and friendships among
peers of different racial and ethnic backgrounds$ @nomote civic engagement across
racial lines (Boger & Orfield, 2005). Racially igt@ted schools are associated with a
reduction in racial stereotypes and assist witrewstdnding students of all races
(Tefera et al., 2011). Through increasing toleraaud awareness of other races, JMHS

students can learn to better appreciate fellowestted The social benefits associated
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with a further integrated JMHS are long-term besefihe learned social benefits that
come from learning within a greater integrated emvnent assists in encouraging
students to better recognize integrated environsieeyond high school, increasing the
awareness of diversity within the larger societgféra et al., 2011).

Psychological benefits. Lastly, in addition to the academic and socialdfigs
greater school integration can offer JIMHS studpaetshological benefits.
Psychological benefits due to greater exposuréhters of different cultures refer to a
heightened sense of safety. Students educate@ategrcultural diverse environments
would not be as afraid of other races or cultunes they could encounter in life. This
feeling of safety produces a more productive leggmnvironment (Tefera et al., 2011).
Students who encounter positive psychological adons with their environment
often experience greater academic successes (etfaka2011).

All IMHS students deserve the benefits that cbora learning in a greater
diverse environment. With the relocation, JMHS etud are more integrated than in
their previous location, which had a greater Afnidemerican student population than
currently. The percentage of the Caucasian populditas continued to increase while
the percentage of the African American studentscbasinued to decrease. Although,
with its African American population slowly decreasgfrom its first year post
relocation, JIMHS now has to ensure that its Afriéamerican population does not go
overlooked. African American students along withu€asian and Hispanic populations
must be valued as a whole, thus creating a raambed high school. Thus, because of
its relocation and adjustment of its attendancesifOKCPS must ensure that these

percentages remain an important factor in the &utdiiJMHS. As OKCPS experiences
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student migration to the nearby suburban neighbmtbopolicies and plans must be in
place to ensure suburban areas do not witnessusihan school systems have
witnessed, a re-segregation of schools. JMHS adtraors must strive to ensure an
appreciation of diversity within the culture of JIHAdmiInistrators must pledge to
maintain and advance a greater integrated andaddgiischool environment. The
rewards for IMHS current and future students astead valuable.
Recommendations for Future Research

Inherent to large, urban school districts, thaessf school integration and re-
segregation (segregation occurring after desegoegattempts have been attempted in
the past) is a nationwide issue. School segregationrring because of residential
segregation is a serious issue. Influencing pricateces of individuals to reside in
certain racially isolated neighborhoods continweglague America’s cities (Boger &
Orfield, 2005).

One way OKCPS attempts to decrease the largendssdudtrict is through the
creation of smaller regions. As a large urban sctmstrict of almost 100 elementary,
middle and high schools, OKCPS is currently divid@d seven regions according to
feeder high schools. These regions each cons@ste@br more high schools along with
all of its concurrent feeder elementary and middleools. The regions are Capitol Hill
High School, Douglass High School, IMHS, Star Spektigh School, Oklahoma
Centennial High School, Grant High School, and Ne#gst Classen High School. The
regions called feeder schools during the relocatiochMHS in 2006-2007, then
numbered six excluding Oklahoma Centennial Higho®thwhich were within the

John Marshall High School feeder school structateéeatime. These regions can be
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referred to in a comprehensive and systemic waydanizationally plan for increases
among racial, ethnic, and economic diversity liae®ng the students in attendance
among these regions.

As described earlier in this chapter, the strategiedorsed for addressing school
desegregation by Justice Kennedy in$eattle/Louisvill§2007) cases provide
contemporary guidance to integrate schools volupt®KCPS should look to these
voluntary integration methods in designing and enpénting effective strategies that
promote racial diversity and can provide academd social benefits to students and
the larger society (Tefera et al., 2011). OKCP$8 hkany other large urban districts
have experienced a continuum of school diversigllehges. With the final goal of a
diverse student body, OKCPS through JMHS must erthat strategies and efforts
align with this final goal.

The appreciation of true student diversity wouldafinitely improve race
relations within JMHS, OKCPS, and the larger comityusf OKC. The creation of a
diverse student body through the considerationtb&ea race conscious or race neutral
policy provides that students feel appreciatedatded regardless of their race or
location. Contemporary school integration polices;h as race conscious or race
neutral policies focus on what school districts darabout school segregation instead
of attributing it to residential segregation. lioas districts to focus on meeting all
students’ needs regardless of their particularh®ghood location. The United States
Department of Education has recently suggestedwsuriace neutral or race conscious
methods in efforts to create a diverse school ghmar®. This guidance followed the

Supreme Court school desegregation decisiofaants Involved in Community
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Schools v. Seattle School District N@Q07), finding involuntary school integration
policies unconstitutional.

In December 2011, because of requested guidaneeAroerican public
elementary and secondary schools on clear solutotake in creating a diverse
student body, the United States Department of Bducessued the much-needed
guidance on ways to increase student diversityce¥iely. The guidance explicates
numerous examples school districts can considan ieffort to further increasing
diversity and reducing student body racial isolatiathin schools. One suggestion
offered by the Department of Education, specificedlated to this study, involves the
“siting” or relocating of new or existing schoolhe Office for Civil Rights states that
school “siting” (relocation) decisions can be méalassist in pursuing greater student
body diversity (Tefera et al., 2011). Schools canaate existing segregated schools to
more diverse areas, which will lead to a more digestudent body. Naturally, factors
such as transportation costs, geographic needstraotion costs, and projected student
body enrollment, would need to be thoroughly anedlyzZhough involving much
greater factors, the relocation of new and exissicigool sites could ultimately lead to a
more integrated student body. It is with this nawdgnce from the United States
Department of Education that OKCPS can promotataiversity and avoid re-
segregation within JIMHS. Thus couched within tingtitions found in the efforts of
voluntary school integration within tigeattle/Louisvill§2007) cases, JMHS can serve
as a model for relocating a school in attemptgedtgr student diversity when the

aspects of the plan include certain aspects. R&tlg as Rossow, Connery, and
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Schmitt (2007) state, Justice Kennedy outlined etsp# a workable race conscious
student assignment plan and that it should show :
1. Include strategic geographic location of new schpol
2. Draw attendance zones with particular attentiothéodemographics of
neighborhoods;
3. Allocating funds for special programs;
4. Recruiting students and staff in a diversity speaifay;
5. Tracking enrollments, performance data, and otheg specific
categories.Rarents 2007, p. 2828, as cited in Rossow, Connery, &
Schmitt, 2007).

Further school integration research may be neadedler to balance the racial
student body at IMHS, improve race relations withexJMHS and OKCPS
communities, and adopt standard policies on hagdiindent diversity when schools
are relocated from one area to another. Three msasast which illustrate the need for
oversight and attention to student integration withMHS. First, the African American
student body at JIMHS has steadily declined fronoskiear 2005- 2006 (opening of
the new JMHS) to school year 2010- 2011 (with tkeeption of one school year), from
79% to 70%. The Caucasian student population leased during this same period
from 13% to 16% (with the exception of one schagdn. With the coupling of a
decreasing African American student body and areasing Caucasian student body,
afterBOE of OKCPS v. Dowg(ll991) removed OKCPS from court ordered
desegregation planning, factors causing this phenomat JMHS may require further

research. Secondly, due to unresolved feelingbah@nment, when JMHS was
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removed from the African American community in whic previously resided, race
relations within the communities of both JIMHS and@®S may need to be analyzed.
JMHS may need to ensure its stakeholders and coitymaambers that it truly
respects and appreciates student diversity by @uladopting a district wide
comprehensive student integration policy. Thirgdlghool integration research may be
needed to appropriately analyze every aspect eirsity when decisions are made to
relocate schools like JIMHS from one culturally #iigant area to another culturally
significant area.
Chapter Summary

JMHS is a part of a large growing number of schaolhe nation struggling
with student integration within an urban schootrnitis Relocation of a school to a
culturally/ethnically different neighborhood can dntroversial and can lead to much
speculation regarding the cause of relocationptfplanned out both strategically and
with much community support. Prior to its relocatidMHS was a highly segregated
and economically disadvantaged school. It had abaoed minority population
(African American and Hispanic) of 85%. JMHS, fhetschool year 2010-2011 had a
combined minority population of (African AmericandaHispanic) 79%. Further
research may be necessary to analyze studentrdddHS to ensure it maintains a
diverse student population without becoming a €imgte school.

Chapter 5 provided a generalized look into theaesof the study compared
with district exemplars of school diversity and danschool integration situations
across the United States. It began with a discaossioschool diversity followed by

conclusions/implications and recommendations. Hapter also discussed descriptions
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and solutions to increase voluntary student dityersischools and what

implementation of these contemporary policies nfeaschool districts and students.

As a concluding chapter to the dissertation, thespter discussed issues on the future of
OKCPS and JMHS in terms of school integrationckreowledges JMHS'’s transition to
a new location as a possible strategy to incretaskest diversity. Attaining greater
student diversity remains an issue for IMHS, asrtimority student population remains
significantly more than half of the total studeopplation. Unfortunately, this
phenomenon is not only being experienced by JMWSalso happening in schools
nationwide in many other large urban districtsivtg for greater student diversity is a

worthwhile endeavor for successful living in oueeshrinking global society.
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Appendix A
Description of Study Protocol

University of Oklahoma — Norman Campus

Institutional Review Board

Description of Study Protocol

1. Describe the research design of the study.

The study is designed to analyze school segregttrongh the judicial
lens of the landmark case Dowell v. Oklahoma Ciiplie Schools. It sets its
focus on the relocation of John Marshall High Sdfaoal its move from one
significantly culturally identifiable area to anethsignificantly culturally
identifiable area. Particularly, the study will astigate the relocation of John
Marshall High School, in regards to its impact chal segregation.

2. Describe the recruitment procedures. Attachpy b any material used to recruit
subjects (e.g., informed consent forms, advertisgnfigers, telephone scripts, verbal
recruitment scripts, cover letters, etc.) Explamowvill approach potential participants
to request participation in the research studyvainalt will be done to protect the
individual’s privacy in this process.

It is my intent to have one participant from tugrent staff at John
Marshall High School, two Oklahoma City Public SchBoard Members, and
one local community leader. Participants for tieisearch study will be
contacted personally for consent to be intervielwethe Principal Investigator

of the study, Tamia Moaning-Norris. Individual panal information will be
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accessible only to the principal investigator aacuity sponsor. Individuals will
be contacted due to their knowledge and involvefma@atwith the relocation of
John Marshall High School. Their contact informatwill come from public
sources such as local phone book, the Internéttediphone directory.
Individuals will be asked to complete an informehgent form. Data will be
collected for purposes of information only and peid information will not be
reflected on interview question responses. Ppdrdis will be identified by
pseudonyms only and records will be kept confidgraind maintained in a
locked document case within the researchers’ hdficeoUpon completion of
the study, interview documents will be destroyealshredding.

3. Below, list and describe the tasks that parictp will be asked to perform, including

a step-by-step description for each procedure Yan o use with your subjects.

Provide the approximate duration of subject pgréition for each procedure.

Participants will be asked to complete an informedsent form after an

initial phone contact and the initial agreemenpaaticipate in the study. A
structured telephone script will be used when adirtg potential participants.
Upon agreeing to participate in the study, paréinig will then be asked to
schedule an interview time with the principal invgastor. The interview may
take about one hour to one and one half hoursnptzie, with follow up time
scheduled as needed. It is my intent to completentierview and any needed
follow-up discussions for clarification within 7-déays of the initial interview

date.

200



4. Describe your data collection procedures. ladatlection instruments will be used
indicate the time necessary to complete them,rdguency of administration, and the
setting in which they will be administered, suchtedephone, mail, or face-to-face
interview. (You must submit a copy of each studstnmment, including all
guestionnaires, surveys, protocols for interviests,)

A set of interview questions will be administeredetach participant. The
same questions will be asked to each participatgrdiew questions are
attached. Initial interviews are anticipated toolbe hour to one and one half
hours with any additional follow up time to be sdbked for
clarification/continuance as needed.

5. Provide background information for the studyluding the objective of the proposed
research, purpose, research question, hypothesistaer information deemed relevant.
Include up to 5 references from the literature.

The purpose of this study is to determine if tifeaf based on the
findings of school segregation in the Dowell cadehe relocation of John
Marshall High School from a predominantly Blackate a predominantly
White area represents new intent to segregatergitdlg the Oklahoma City
Public Schools (OKCPS). The general research hgsat is OKCPS has,
intentionally or non-intentionally, returned backthe segregated days of the
Dowell case. Stated in null form: HO1: There issmgnificant relationship
between the outcomes and judicial decisions oDineell case and current day
segregation within the OKCPS. HO2: There is noificant relationship

between the community perceptions of the OKCP Sidligiertaining to the
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relocation of John Marshall High School in contrastomparison to the
community perceptions of the district during then2d case litigation. HO3:
There is no significant relationship between hoev@KCPS of the 1960’s was
integrated and current day integration of the OKCH#% study will investigate
three research questions: 1. Is the current reegagjon of the OKCPS an
unintended consequence or gradual result of thaatlibeing released from
court-ordered desegregation plannin@@E of OKCPS v. Dowe{lL991)? 2.
What types or kinds of desegregation data were tsebbntify a good
geographic location for the placement of John Maltghigh School to ensure
cultural diversity? 3. How can OKCPS ensure tliagtadents can enjoy a

diversified, quality education in the future?
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Appendix B

Telephone Recruitment Script for Participants

Project Title: Present Day Implications of the School Desegregati

Decision in Dowell v. Oklahoma City Public Schools

Principal InvestigatorTamia Moaning-Norris

Telephone Recruitment Script for Potential Volungee

1. Greeting and brief background of self as studesegaecher:

a. Hello, my name is Tamia Moaning-Norris. | am a stuidresearcher at
the University of Oklahoma in pursuit of my Exes@tiDoctorate in
Education, Ed. D. in the area of Education Admmaisbn, Curriculum
and Supervision. As a requirement of this degree) conducting a
research study.

2. Tell individual what the study is about: (Purpo$é&esearch)

a. The purpose of my research study is to find outemiaiormation
concerning decisions made for the relocation ohJdarshall High
School and its move from a predominantly Black d@ocea
predominantly White area and its segregate effects.

3. Purpose of the Contact and Participant Involvenrettie study:

a. | am contacting you asking for your willingnesstarticipate as a

volunteer in this study in which you will be ask&deries of interview

guestions.
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b. The length of time for participation will be 1 haiar1 and %2 hours with

possible follow up for clarification, if needed aagreed to mutually.
4. Explain qualifications of self as researcher tayaut the study:

a. | am the Principal Investigator in this study amaaorking in
conjunction with my University of Oklahoma Facu$ponsor and
Doctoral Committee Chair, Kathrine Gutierrez andemthe guidelines
of the University of Oklahoma Institutional Revié&ward. | am
responsible for conducting the study under the®alion and
supervision.

5. Ask if willing to participate:

a. Your participation is voluntary and all responsel ve kept strictly
confidential. Responses will only be shared withFagulty
Sponsor/Doctoral Committee Chair, Kathrine Gutieriegseudonyms
will be utilized in the place of personal identiBan the manuscript of
the study.

b. Your participation would be so greatly appreciatethis important
research study.

c. Are you willing and available within the next twaeeks to participate in
answering interview questions for this study?

6. If yes, willing to participate, ask:

a. At what time and day would you like to set up adifar the study

interview? Note to self and potential participdnterview location will

depend on patrticipant location and access to jaatit. (i.e., If OKCPS
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Board Member, location will be arranged to takecplat the OKCPS
Administrative Offices, other locations for otheatential participants
will be mutually determined at time of agreemenpésticipate and
verbal coordination of the interview date and time.
7. If no, person will be thanked for their initial csideration of the request to
participate in the study.
Thank you for your consideration of my requestadipipate in my

study and have a fantastic day.
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Appendix C
Informed Consent Form
University of Oklahoma

Institutional Review Board

Informed Consent to Participate in a Research Study

Project Title: Present Day Implications of the School Desegregati
Decision in Dowell v. Oklahoma City Public Schools

Principal Investigator: Tamia Moaning-Norris

Department: Department of Educational Leadership and Policyli®g)
Education Administration, Curriculum and Supervisio

Program

You are being asked to volunteer for this reseatatly. You were selected as a
possible participant because of your knowledge/egpee in the relocation of John
Marshall High School. Please read this form arkdasy questions that you may have
before agreeing to take part in this study.

Purpose of the Research Study:

The purpose of this study is to find out more conitey decisions made for the
relocation of John Marshall High School and its emérom a predominantly Black area
to a predominantly White area and its segregasctsif

Number of Participants:

About 4-8 people will participate in this study.
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Procedures:
If you agree to be in this study, you will be askedio the following: Answer 7-8

guestions in a research study atmosphere.

Length of Participation

Length of time for participation will be 1 hour 1oand %2 hours with possible follow up

for clarification, if needed and agreed to mutually

This study has the following risks:

There should be no risks for participation in thedlg.

Benefits of being in the studyearNone

Risks:None

Confidentiality:

In published reports, there will be no informatianluded that will make it possible to
identify you without your permission. Research resawill be stored securely and only
approved researchers will have access to the recBsttudonyms will be used in
reviewing interview contact/personal informatiorat® will be destroyed at the
completion of the study. There are organizatioas mhay inspect and/or copy your
research records for quality assurance and datgsaal hese organizations include the
study faculty sponsor, Dr. Kathrine Gutierrez, #mel OU Institutional Review Board.

Compensation:

You will not be reimbursed for your time and patrticipation iis gtudy.
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Voluntary Nature of the Study:

Participation in this study is voluntary. If youtimiraw or decline participation, you

will not be penalized or lose benefits or servigseelated to the study. If you decide to
participate, you may decline to answer any questimhmay choose to withdraw at any
time.

Waivers of Elements of Confidentiality:

Your name will not be linked with your responsesess you specifically agree to be
identified. Please select one of the following op4:

| consent to being quoted directly.

| do not consent to being quoted directly.

| consent to having my name reported witbteg material.

I do not consent to having my name repostigid quoted material

Audio Recording of Study Activities:

To assist with accurate recording of participaspmses, interviews may be recorded
on an audio recording device. You have the rigletase to allow such recording

without penalty. Please select one of the followopgons.

| consent to audio recording. Yes No.

Contacts and Questions:

If you have concerns or complaints about the retedine researcher(s) conducting this

study can be contacted at 405-443-9066, T.Moaniogit@ou.edu to reach Tamia
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Moaning-Norris. Faculty Advisor, Kathrine Gutierrean be reached at 405-325-0549,
kjgutierrez@ou.edu.

Contact the researcher(s) if you have questioinfsyou have experienced a research
related injury. If you have any questions aboutryights as a research participant,
concerns, or complaints about the research andtwitdlk to someone other than
individuals on the research team or if you caneath the research team, you may
contact the University of Oklahoma — Norman Camipsstutional Review Board

(OU-NC IRB) at 405-325-8110 or irb@ou.edu.

You will be given a copy of this information to fxéer your records. If you are not

given a copy of this consent form, please requast o

Statement of Consenthave read the above information. | have askextions and

have received satisfactory answers. | consentricyate in the study.

Signature Date
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Appendix D
Participant Interview Questions
Project Title: Present Day Implications of the School Desegregdiiecision in
Dowell v. Oklahoma City Public Schools

Principal InvestigatorTamia Moaning-Norris

Interview Questions

Introduction:In theDowell v. Oklahoma City Public Schoalase, begun in 1968, Dr.
Dowell challenged the practice of assigning stuslémischools based on their color. In
1968, Oklahoma City Public Schools (OKCPS) was gbadwith operating a dual
school system and was court ordered to make ptadegegregate their schools. In
1978, Oklahoma City Public Schools fulfilled thigler thus releasing them from court

ordered desegregation planning.

1. What are your opinions on how to achieve and mainteially balanced
schools in today’s public schools?

2. Do you think the Oklahoma City Public Schools aeally balanced? Explain.

3. What are your thoughts on the decision to relodaten Marshall High School
from its previous location to its current location?

4. What were (in initial discussions and plans) aredraow the benefits/advantages
of John Marshall’'s new community/location as opaoeits former
community/location?

5. Were the attendance lines redrawn within the OK@RIS the addition of a new

location for John Marshall? Explain.
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6. What types of decisions/considerations were diszldsiring the planning
stages of this school’s relocation?

7. How high in importance should diversity play in ddrstrative decisions when
school leaders build new schools or relocate exstchools? Why?

8. Are there any documents or any particular persahég)you would recommend
that could shed additional light or add anythin{phe related to the purpose of
this study?

Conclusion: Thank you for your time and participatin this study. | may be
contacting you for follow-up information, clarifitan, if needed within the next few

days.
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Appendix E

Institutional Review Boai Study Approval Letter

n Doweii v. Okianoma City Pubiic Schoois

reierenced researci siudy,
Chairperson of the IRE

Survey insirument  Dated: June 04

You may requesi by compieiing a protocoi modification form. Aii study records; including co
must be retained for three (3) vears after termination of the study.

‘Aimee Franklin, Ph. D
“Vice Chair, Institutional Review Board-

* 660 Parringion Ovil, Suite 316, Notman, Gkiahoma 73019-3085 PHONE: {405) 335-6110 FAX:{405) 525-2873
- Ltr_Prot_Fappv_Exp ) ’ ’ @
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