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CHAPTER |

INTRODUCTION

Background and Setting

During the 1800s it was traditional practice for youth to inherit their fashilie
occupations instead of choosing an occupation for which they had preferences avicka
2007). In a model of a self-sufficient community, that practice guaranteeti¢ha
service each family offered would be available to the next generation oepasg@
result each youth’s future would be secure (Savickas, 2007). Currently, many parents
who engage in a career or a family business and share a collectivist eigiv still
agree with the traditional idea of occupational legacy (Hardin, Leong, & Osififit).
Children do not make a decision about what they like; instead, they accept what their
parents choose for them. Over the last century however, the view that parents should
decide about their children’s occupation has changed. Since the early 1900s the idea that
youth are autonomous in making career choices has been realized and perpetuated. As
result, the concern about how youth make their career choices has arisese lwéthe
impact that choice will have on occupational success, job satisfaction, and orgaaizat

tenure.



The importance of vocational career choice for individuals and society idaévea
by the enormous amount of literature on counseling, career decision-makinggimg,
and exploration of the labor market. Focusing on individual and occupational
characteristics from which the person has to choose has been the main approach in
studying vocational choice (Sauermann, 2005). Counselors who are aware of the
students’ readiness to make career choices pay close attention to the differsveen
the content of occupational choice and the process of vocational decision-making.
Concentrating on the student's abilities and interest because of the occugatidena
chooses is referred to as content. Process concentrates on the student’s ld@otsiona
developmental concern as to how a student makes a career decision (Savickas, 2007).

Another way to consider the area of career choices is by psychological and
sociological factors. The psychological attitudes and competenciesfthahce when
and how a person engages in career-making decisions that lead to an occugatioaal
are called career adaptability by vocational psychologists (Walstwv&kas, 2005).

Career adaptability for making occupational choices can be described
basically as:
1. Showingconcernabout choices to be made in the future,
2. Increasing personabntrol over the decision-making process,
3. Displayingcuriosityabout possible selves and alternative work, and
4. Strengthening theonfidenceneeded to make occupational choices
(Savickas, 2007, p. 91).
The influences on career decisions are not only psychological; in fact there ar

many sociological aspects which influence occupational choices. Factorasssacial



status, remote location, and economic advantages and disadvantages areedaasside
being sociological. These factors, as well as employment supply and demamnek ceafl
the occupational choices of people in different ways (Greenhaus & Callahan, 2006).
Individuals both influence and are influenced by their contact with their environment.
Regardless whether one examines career decision-making in terms ot emat@rocess
or psychological or sociological factors, this decision making merits studyesearch.

As students make career decisions, they choose courses in their high school
education they believe will prepare them for further employment. Those couagdse
vocational (career and technical) courses and/or academic courses. Agtordi
Levesque, Laird, Hensley, Choy, & Cataldi (2008), approximately 92 percent of the
students in 2005 at U.S.A. public high schools took at least one vocational course. About
21 percent of the students completed an occupational concentration which is, on average,
equivalent to three year-long vocational courses during high school (3.0 credits). The
credits earned in vocational courses were comparable in either fine ansign f
languages as to the number of credit earned (3.0 vs. 2.0 credits each) (Levesdue, Lai
Hensley, Choy, & Cataldi, 2008). Despite the fact that there are more eadiezl by
students in vocational education, there are circumstances that are negativehcing
enrollment in Career and Technical Education (CTE) courses. Because thwebjef
the No Child Left Behind act (NCLB) are directed toward the core adad®mmrses such
as math, English, and science, perhaps many are assuming that the NCLB act doe
have an impact on CTE. Phelps (2002) states that due to the focus on student
achievement in academic courses, students are being forced to choose bewezen car

technical or academic education. The fact that schools must help studeets mast



academic areas creates a challenge to CTE to enroll students in C$&scolinerefore,

it is important for CTE to identify the factors that influence studentssaberts and find
ways to motivate students to choose CTE courses, since NCLB has made thesrtchoice
take elective courses less flexible relative to time and availability.

To improve the interest level of students in CTE, it is important that educators
from all levels, including superintendents, school board members, principals, and
teachers be aware of the current levels of student enrollment in CTE programs.
Enrollment is a big issue in schools because decreased enrollment will ieyatiae
impact on programs and choices available to students. Obviously, decreased enrollment
at the secondary level will have an impact on the post-secondary level because fewe
students with CTE training will continue to be enrolled in CTE studies at the
postsecondary level. Furthermore, lower enrollments can have an effect on theo§upply
and demand for, CTE teachers. “Itis certainly true that differences imsemteliment
growth, coupled with teacher production rates and attrition, construct diffevedd bf
teacher demand that can affect the ease or difficulty of hiring withesst@arling-
Hammond, 1999, p. 15).

Research has shown that there are multiple sources of advice and support for
various career-path decisions such as parents, friends, and counselors, and the future
value and perceptions of the program in choosing vocational courses (Hannan, Fergurson,
Pollock, & Reeders, 1995; Maxwell, Cooper, & Biggs, 2000; Mayfield, 2005; Sandford,
1997). Although these studies have described several factors influencing stueleit
enrollment in CTE, there have been minor investigative efforts which focussesatly

on adult students. Therefore, this research will contribute to increasingshegex



literature on adult students and the factors that cause them to decidalltoneDif E

courses.

Theoretical framework

The Social Learning Theory of Career Development (SLTC) provided the
theoretical framework for this study. Career choice and the factonsfioba@hce career
decisions can be understood through the Social Learning Theory of Career Development
(Greenhaus & Callahan, 2006; Gunz & Peiperl, 2007; Krumboltz, Mitchell, & Jones,
1976; Mitchell & John D. Krumboltz, 1990). SLTCD elucidates how individuals obtain
occupational skills and preferences and also shows how individuals make the selection of
courses, occupations, and field of work (Krumboltz, et al., 1976). This theory describes
the relationships between genetic factors, environmental conditions, leatpargeaces,
cognitive and emotional responses, and performance skills in relation to ¢eneesc
It is proposed that each one of these factors plays an important role wherdeaigiens
are made; however, the combination and interaction of factors generate yaofecaaeer
choices for individuals (Krumboltz, et al., 1976).

The interaction between these influences produces three types of outcomes: Self-
observation Generalizations (SOGs), Task Approach Skills (TASs), and AciGis)
from which education and career selections can be explained. Self-observation
Generalizations are made as a result of learning experiences. Peoplagse a
observing themselves and evaluating their own performance that match their own

standards or the performance of others (Mitchell & John D. Krumboltz, 1990). Task



Approach skills are cognitive and performance skills and emotional predispodigdns t
individuals use when career decisions are made (Mitchell & John D. Krumboltz, 1990).
Actions are the behaviors that result from the SOGs and TASs generating consgquenc
that affect the future (Krumboltz, et al., 1976).

Krumboltz et.al. (1976) proposes three sets of testable propositions connecting the

influences of SOGs, TASs, and ACTs on students’ occupational decisions:

1. SOGs: Individuals are likely to show a preference for a course of study,
occupation, or the task and consequences of a field of work if they experience
or observe positive reinforcement associated with it;

2. TASs: Individuals are likely to express effective career decisiors skl
strategies if they are exposed to real or vicarious models and are provided
with the necessary information;

3. Individuals are likely to be enrolled or employed in a given occupation or
field of work if they have a stated preference for or have been exposed to
learning opportunities in that area or have learned skills matching the job
requirements.

SLTCD'’s three propositions will provide the theoretical base for this studye Sinc

the center of the study is on the factors that influence students’ enrolimesnbmigc
Social Learning Theory’s three propositions will be used to categorizefthences that

are likely to either foster or inhibit the career planning for individuals.



Statement of the Problem

The problem addressed in this study was determining the unknown factors which
lead to a decision to enroll in the architecture and construction career phegpams at
Meridian Technology Center (MTC). Without this knowledge, efforts to recruit stside
may be misguided and/or ineffective. Knowledge of these factors would allow

instructors and others to wisely use resources to recruit students.

Purpose of the Study

The purpose of this study was to explore and describe the demographic, influence,
and information factors that influence students’ decisions to enroll in the atetetaad

construction career cluster at Meridian Technology Center.

Significance of the Study

Answering the question of who or what influences students’ decision-making
processes and guides their choice of CTE courses will be valuable. The sheuld
help understand who and what does or does not influence students when making these
choices. The results of the study can also provide useful information to those concerned
with marketing and recruitment. By identifying the various factors, @ctefe

marketing approach using resources wisely could be developed.



The results of this research study could also assist counselors in tatigeting
influencers that are accessible to the school. Identifying acceassale will allow them
to find strategies that can be used to provide more information and opportunities for those

who are potential candidates for enrolling in CTE.

Research Questions

1. What are the personal and situational demographic characteristics of student
enrolled in the architecture and construction career cluster at Meridian
Technology Center?

2. What are the sources of information that lead to student awareness of the
architecture and construction career cluster programs at Meridiandlegy
Center?

3. What are the factors that influence students to enroll in the architecture and

construction career cluster programs at Meridian Technology Center?

Limitations of the Study

The Participation in the research study was voluntary. Self-reportedrdatways
accepted, subject to three basic assumptions: Participants correctly unttigrsta
guestions as intended, participants know the correct responses, and participants will
answer truthfully. Moreover, the research study was limited to the currenhsadiénts

enrolled in the architecture and construction career cluster at Meridiandiegy



Center due to the availability of the subjects and due to the fact that thesamogr
represent similar programs from the researcher’s teaching emperi Therefore, the
results from this research study cannot be generalized to other populations.r Anothe
limitation was the fact that the research study was only a cross sed&éscaltive

study, and as such, the results will only reflect the perceptions held bygbedests,

based on the circumstances which existed at the time of data collection.



CHAPTER Il

REVIEW OF LITERATURE

Introduction

The purpose of this literature review is to provide a theoretical base of previous
research findings linked to this research study. The process of careepdese is
important in a student’s life and has considerable impact upon educational and
occupational attainment (Hotchkiss & Borow, 1996). The transition from school to work
is the first adjustment that young people have to make in their careers. Tdeefor
make a smooth career start it is important to assess student’s vocatioeat ater
determine that a student makes the right career choice. By identifyifagtbes that
influence students’ career decision-making, schools will be provided with valuabl
insights into the sustainability of CTE programs. Furthermore, understamagients’
enrollment issues is crucial since this information can be used in recruitndent a
retention efforts.

Potential Influences

Career exploration is a problem-solving behavior, the main purpose of which is to

get information about oneself and the surrounding environment in order to decide, plan

10



for, enter, adjust to, or evolve in a profession (Jordan, 1963). Interacting aspects
influence individuals when they are considering possibilities and moving towardex ¢
choice, such as: expectations and belief, exploration, investment, competing faices, a
interim evaluation (Grotevant, 1987). The exploration process refers to all the
information collected or the hypothesis-testing behavior performed bydivedunal.
Grotevant (1979) points out the importance of the depth and extent of the exploration.
Depth refers to the diverse approaches used in order to explore a specific opgon whil
breadth is about how many possibilities the individual has evaluated.

Research has been conducted to identify the potential factors that influence
students’ enrollment in secondary programs (Diemer, 2007; Esters & Bowen, 2004; D
Gaunt, 2005; Gibson, Griepentrog, & Marsh, 2007; Grotevant, 1979; Johnson, 1987;
Maxwell, et al., 2000; Sandford, 1997). Many factors have been theorized to have an
effect when students engage in the career field decision-making proeessts nclude
parents/guardians, schools, families, friends, teachers, counselors, Caitstadht
student interest, observing someone performing a job task, anticipated eadengf fi
employment, projected earning, distance from home to the CTE center, worieegper
advertising booklets, performance in school subjects, personal experience, employers

open day institutions, information sessions, and advertising.

Parents and Schools

The literature on career education identifies parents and schools as the most
important sources of guidance and support in reaching a decision about which dareer pa
to follow. However, there is no consensus about the relative influence of the sources;

every situation has its own application. Generally, findings point out that fammaiesa

11



fundamental role in setting students’ expectations. Parents provide young pbple,

not only emotional support but also material support even when students pursue an
opposite direction than the parents expect. Parents are more experienced than their
children and can provide them with contacts, guide their exploration, and help them with
job applications and interviews. Moreover, parents usually boost confidence instead of
criticizing their children, and this means they tend to be generous with tbeoreic

support.

Diemer (2007) studied the impact of relational and instrumental parental support
and instrumental school support upon vocational expectations and work among poor
youth of color. His findings suggest that prospective sources for careepiaeal in
poor youth of color are parents and school support. According to this study, parental
support can foster emotional links to profession and job, while relational parental and
instrumental school support could help students look forward to higher status and well-
paid occupations. Esters and Bowen (2004) identified parents and/or guardians as being
the most influential persons causing students to make a decision to enroll in an urban
agricultural educational program. However, students indicated that their mothers or
female guardians had strong influence in their decisions. Parents’ influencelents
enrollment is often the result of the consultative role where students and parents
discussed options of various career paths. In other cases parents insist that studint
in courses that, according to parents’ perceptions, will be meaningful in the children’s
future.

Although many studies conclude that parents and family are the main influence on

student decisions to enroll in a CTE program, many studies identify differémisfac

12



This can be due to perceptions that students have about their parents’ perceptions of
current conditions. Even though students can be grateful for the support given by their
parents, they hesitate to believe that their parents can give them dggiéind helpful

advice and assistance in their career option decision because they think drg laak
knowledge or appreciation of today’s conditions. Other close relatives can be iafluent
because of their experience and knowledge of the job market, and their opinions may be

more impartial than those of parents.

Friends

Gaunt (2005) found parents and friends to be important influences in students’
decisions to be enrolled in CTE. There was not a difference between mothehand fat
about whose influence was the greatest; moreover, the influence of friends veestss par
was only slightly different. Friends can influence their peers’ decision td enfol'E
by providing positive feedback concerning their own experiences with CTE cohases
they have taken or by relating information about their jobs and future outlook. Teachers
and Career Technical Center staff were also significant influentisbpgin decision-

making with regard to CTE.

Other Influencing Factors

Also, the findings of Ester and Bowen (2004) show that there are other factors
affecting decisions to enroll, such as specific events and experiencescoficiyded
that there were several social, educational, and occupational factors imftudeacisions

to enroll in an urban agricultural education program.
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Johnson’s (1987) findings indicate that the most important factors influencing
enrollment in a vocational oriented course are student interest and persons close to
students. However, observing someone performing job tasks, anticipated ease of finding
employment, projected earnings, friends, other family members, counselors,ceiidea
play an important role in students’ decisions to enroll in CTE courses. However, the
degree of importance, ranked by teachers and students, of the influence of the various
factors on decisions to enroll were different.

Gaunt (2005) also identified other factors that influence a student’s decision-
making in regard to CTE. Those factors include the distance a student musbtravel t
attend a career technical center and the issue of being away from horeadsattool.
Those factors might have an influence on students’ decisions because of ecosugsic is
and also because of the necessity of being absent from the home school for part of the
day. Both factors can persuade or discourage students to be enrolled in a CTE program.
Another important factor found in this study was the opportunity of receiving college
credits. Obtaining college credits for CTE programs not only legitsritze breadth and
depth of the curriculum taught but also provides students with a significant benefit when
moving to the college level.

Maxwell, Cooper and Biggs (2000) reported the most influential factors on
students’ enroliment in vocational education and training to be the work experience or
employment opportunities followed by the influence of parents or guardian,iaishgert
booklets or handbooks from institutions, performance in school subjects, personal
experience, study at a college or university, personal friends and emplopesstutly

shows that there is not one overwhelming particular influence for each perseacins

14



there is a combination of influences, each contributing but not singularly coecludie
choice to be enrolled in a vocational course is a personal decision related to individual
goals, making it vitally important to identify, comprehend and establish those goal
Moreover, the study identified additional influences regarding enroliment lhs0¢h as
open day institutions, information sessions held by the supplier of CTE, information

received through the mail, media advertising, and the individual participant.

Perceptions of Career Technical Education

The educational context is having an impact on CTE. The participation of
students in CTE is changing. School reform, developing social and economic
circumstances, and additional issues are shaping the accessibility egtimeC TE
programs. A general concern in the CTE community has been that risingecolleg
aspirations and stress on academic improvement might decrease studgaigapan in
CTE (Levesque, Lauen, Teitelbaum, Alt, & Librera, 2000). Traditionally, studews ha
taken CTE courses as the way to be prepared for entry-level jobs after high school
Trying to achieve this goal called for acquiring abilities in a djpemiea. Students were
motivated to focus on taken courses to fully attain training and have more opp&stuniti
for their potential employers. This goal has been supported by federaplagifically in
Perkins 1l and Ill that support school implementation of and student participation in
sequences of CTE courses; however the trends in CTE course enrollment has been

toward exploring instead of concentrating (Silverberg, et al., 2004). In recededeca
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students leaving high school have completed at least one CTE course and some have
taken several (Silverberg, et al., 2004).

CTE is offered at the high school level in three main sites: Comprehensive high
schools, full time CTE high schools, and area or regional CTE schools servingenultipl
high schools (Silverberg, et al., 2004). CTE schools are considered to provide a superior
guality of vocational education than comprehensive schools because of their quality
equipment and services and the variety of training that these particularimssitoffer.
Full time CTE high schools and comprehensive high schools served by area CTE schools
offered more programs, on average, than comprehensive schools not served by area CTE
schools. Moreover, full time CTE high schools offered the largest number okon-sit
occupational programs (Levesque, et al., 2008).

Currently, CTE is optional for high school students. Motivated by parents,
students make the decision to be enrolled in vocational high school or area vocational
school courses if one of the options is available. In comprehensive high schools, students
make the decision of taking CTE courses instead of other elective gffestich as art,
music, or more advanced academic courses (Silverberg, et al., 2004). The optional
character of CTE has significant repercussions for policy becausts éff@amprove the
rigor or structure of vocational education will likely affect how many and whigtests

participate.

All students, including CTE students, will be impacted by adequate yearly
progress (AYP). The goal that all students will be able to perform at aipnifi
level by 2014 means that states and locals will be intensely focused on student

achievement. Some have forecasted that this focus on academics will result in a

16



reduction of CTE programs. In some states we are already seeing@ucrea
courses required for graduation, therefore reducing the time availablelémist
to take career technical courses. This falsely assumes that simply taking
academic courses will increase academic achievement. It alsarcemthe
unfortunate belief that students must take either career technical or academi

education (Phelps, 2002, p. 6).

Negative Perceptions

CTE is a significant educational opportunity for high school students; however,
the value of CTE is not fully appreciated because of the negative perceptiopesabiat
have about CTE. Negative perceptions about CTE impact students’ enroliment decisions.
From the limited amount of information available, it seems that people support the idea
that CTE is suitable for non-college bound students (Cohen & Besharov, 2002).
However, findings from research show that 60% of students from CTE concerdrators
going to college after high school as compared to 72% of students in a college
preparation program (Gray, 2004). The prejudice regarding CTE sometimepastsd
by parents who seem to prefer that their children receive the traditionahacade
curriculum. Part of the dilemma is the prejudice against blue collar jobs, amidéthat
CTE is suitable for someone else, but not for their own children.

Another negative perception is that CTE offers a poor quality education (Cohen &
Besharov, 2002). The perception that the curriculum offered by CTE is of inferior
quality is affecting CTE because it has been seen as appropriate ohlyseistudents
who are unable to satisfy the demands required for college preparation. There is a

general belief that CTE, instead of improving student’s future careedacdtenal
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options, will be an obstacle in reaching a promising future. However, the poyentiall
enriched environment that CTE has to offer students with significant learnauggthr

real world learning experiences is underestimated by this prejudicestGaE.

Research shows that the image of CTE is improving. The course-taking patteyin of hi
school graduates between 1999 and 2005 revealed that about 91-92% of students took at
least some CTE coursework, and graduates received, on average, 2.9-3.0 G3E credi

which is comparable to three year-long courses (Levesque, et al., 2008).

Programs offered by CTE often were directed to students with specials needs
students with low levels of academic achievement, or those having behavioral groblem
(Silverberg, et al., 2004). As aresult, CTE has been labeled to be appropriate only for
those students. Numerous studies have demonstrated how effective CTE is for students
with special needs. Special needs students enrolled in CTE have more possibilities t
graduate from high school, get well-paid employment, or to be enrolled in colleme (G
2004). Furthermore, CTE is helping to decrease the dropout rate of high school students
by providing meaningful learning experiences that help students to be engaged in the
coursework (Gentry, Peters, & Mann, 2007). Over time, this stigma has gradually bee
changing to a more inclusive attitude. Findings provide evidence as to how CTE has a
positive image with high school seniors in that about 80% consider that the career-
technical curriculum is designed for students of all ability levels (DnG& Palmer,

2005).
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Positive Perceptions

Research has identified positive aspects of CTE. For instance, Silvetalrg,
(2004) found, in a focus group discussion with CTE students, that students’ participation
in CTE programs helped them to select or prepare for a college major, t@gsan c
exposure, to provide a fallback strategy, to enrich everyday life, and to balance the
pressure of academic course work. Gentry, Peters, and Mann (2007) compared the
perceptions of general and talented students. The main finding from this study shows
that both talented and average high school students have positive perceptions of CTE.
The four main topics emerging from this study include autonomy, effectiveycari

teachers, students with similar interest, and relevant content in an appliegl setti

Perceptions about MTC

An important area for this study is the student attitudes toward Meridian
Technology Center (MTC). The MTC purpose statement explicitly idenéfess in
which it is offering training and meeting the needs for career and persondhgn the
community. A student’s perceptions and attitudes toward MTC are prospectors fact
that might influence a student’s decision to enroll in the architecture andumiostr
career cluster programs. Since students are members of the communeyMiteis
located, this might be considered a significant influence in a student’sottettidve

enrolled in CTE. The vision for MTC states:

Meridian Technology Center is an adaptable, quality-driven technology training
center dedicated to improving the future for everyone in the communities we
serve. We will work together to: identify the needs of the communities and

deliver the best programs possible to meet those needs, assist our clients to
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envision and achieve their life goals, be the leader for economic development, be
the most efficient and valuable public resource to the communities, establish
Meridian Technology Center as the employer of choice in North Central
Oklahoma, ensure that we are responsible stewards of all funds available to us,
achieve our vision and fulfill the mission to make dreams become realities at

Meridian Technology Center (Center, 2008).

This study is not intended to explore or describe to what extent the services offered b
MTC are beneficial to the community, but the results may show how the reputation and
the variety of educational services offered by MTC have an impact on studerdrgecis

to enroll in CTE.

Summary of Literature Review

Career and Technical Education is an important career preparation option for
students because it provides knowledge and skills aligned with academicddahea
are required in higher education and occupations in current developing careers
(Education, 2008). CTE provides a wide range of possibilities to students thasaen as
students’ success. Currently, one issue of great concern is the enrollmegt in CT
programs. Therefore, it is important to describe the main factors that irdlarents’
decisions in order to understand how these factors influence curricular decisions whe

students engage in their career field decision-making process.

Many of the studies that were examined in this literature review igkehbbth
influential and informational sources as important in the decision-making proths

literature on career education identifies parents/guardians, schooly, fasnds,
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counselors and teachers as the main influencers in enroliment decisions (Ridder
Esters & Bowen, 2004; D. P. Gaunt, 2005; Johnson, 1987; Maxwell, et al., 2000).
Although there is no consensus about the relative influence of the sources, eveopnsitua
has its own application. However, there are other factors that have an inftueace
student’s decision to enroll in a CTE program such as: interest and persons close to
students, observations of someone doing the job tasks, anticipated ease of finding
employment, projected earnings, the distance a student must travel to attearéehe c
technical center, the issue of possibly being away from home, advertisingtb@uide
handbooks from institutions, performance in school subjects, personal experience
studying at a college or university, and personal friends and employers@Gauft,

2005; Johnson, 1987; Maxwell, et al., 2000).

Students’ perceptions and attitudes toward CTE are prospective factors thiat mig
influence students’ decisions to enroll in CTE courses. The educational contesihg ha
an impact on CTE. The participation of students in CTE is changing. School reform,
developing social and economic circumstances, and additional issues are shaping the
accessibility of an interest in CTE programs. Currently, the accessEaes@EIng
challenged because of the accountability goals of the No Child Lefh@étut (NCLB).
Schools need to meet the adequate yearly progress (AYP), but that is onlyepbssibl
students have a score of proficiency at or above state assessment thesieN@LB
mandates by 2014 (Phelps, 2002). Although this is required only for core academic
courses, it is causing students to be focused on academic courses, reducirng the tim
available for students to take CTE courses. Currently CTE is optional fordmgbl ©r

area vocational school courses if one of these options is available. The optionetechar
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of CTE has significant repercussion on policy because efforts to improve therrigor
structure of vocational education will likely be affected by how many andhgicents

participate.

The perception toward CTE is another factor that is affecting CTE. Cacter a
Technical Education is a significant educational opportunity for high schoohssyude
however, the value of CTE is not fully appreciated because of the negative ipecept
that people have about CTE. Negative perceptions about CTE impact students’
enrollment decisions. From the limited amount of information available, it séains t
people support the ideas that CTE is suitable for non-college bound students; that CTE
offers a poor quality education (Cohen & Besharov, 2002); and that CTE is suitable only
for students with specials needs, students with low levels of academic achieva@ment
those having behavioral problems (Silverberg, et al., 2004). Positive perceptions of CTE
are being overshadowed by the negative perceptions. Research hagsddeswéral
positive aspects of CTE. For instance, Silverberg, et al (2004) found that students’
participation in CTE programs helped them select or prepare for a college gaajor
career exposure, provide a fallback strategy, enrich everyday life, andd e
pressure of academic course work. Gentry, Peters, and Mann (2007) found that students
consider that CTE helps to boost students’ autonomy, that CTE teachers anecedfett
caring teachers, that students share similar interests and relevami con applied

setting of CTE.
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CHAPTER IlI

METHODOLOGY

Introduction

The purpose of this research study was to explore and describe the demographic,
influence and information factors that influence students’ decisions to ensoCTE
course at Meridian Technology Center (MTC). The justification for usingaiptge
survey approach is provided. The sampling procedure, research design, and
instrumentation are described in this chapter. The process of data collection @i the

analysis are also described. The research questions that are the foelstafyttare:

1. What are the personal and situational characteristics of students enrdfied in
architecture and construction career cluster at Meridian Technologgr€ent

2. What are the sources of information that lead to student awareness of the
architecture and construction career cluster programs at Meridiandlegy
Center?

3. What are the factors that influence students to enroll in the architecture and

construction career cluster programs at Meridian Technology Center?
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Research Design

The problem was analyzed using a descriptive design and a cross-sectional
survey methodology. Unlike experimental studies that test an idea (or @m@ctic
procedure) to establish its effects on an outcome, surveys are descriptiveerandtare
used to obtain information from larger groups of participants (Stringer, 2008). Tke cros
sectional survey design which collects information from people at one point irstime
useful to describe current attitudes, beliefs, opinions, and practices of the population
studied (Creswell, 2007). Through the cross-sectional survey variables, such as the
enrollment and demographical information, and influences on students’ enrollment
decisions and attitudes toward the MTC were studied. Defining the status arigeted
population in this study, with respect to certain variables, with the purpose of mgasur
and describing what currently exists, was compatible with the purpose of the study

A cross-sectional survey methodology was chosen as the method of research for
the following reasons (Creswell, 2007):

1. The ability to use consistent information to allow the researcher to better

describe the problem;

2. The need to have consistent results to enable the researcher to understand

trends about the population studied;

3. The goal of the researcher to utilize a data collection approach thatswitl re

in drawing appropriate conclusions when the data are analyzed, and;

4. The availability of the population.
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Access and Permission

The school selected as the place to conduct the study was MTC, due to the variety
of CTE courses offered at the school and the convenient accessibility foraaehes of
the school. After obtaining the proposal approval from the research committee ngptaini
the Institutional Review Board (IRB) approval (see Appendix C) was thestegxt IRB
required a summary of the procedures in the research and evidence thatiich ey
will offer certain protection to participants. Moreover, to obtain the IRB appitovak
necessary have the written approval from the MTC Superintendent (see Appendix D)
Once the IRB approval was acquired, the MTC Superintendent delegated thanAssist
Superintendent the task of providing the necessary assistance to continue the qfroce
gathering data. The Assistant Superintendent had the MTC Curriculum Speoiafact
the teachers and explain the research project to them. After completionec$tides the
researcher was able to contact the teachers and their adult studentsdonphetion of

the survey.

Participants

Creswell (2007, p. 152) defines population as “a group of individuals (or a group
of organizations) with some common defining characteristics that thealeseaan
identify and study.” The target population for the present study was the morning and
afternoon adult student body enrolled in the architecture and construction casésrat

Meridian Technology Center, a total of 54 adult students. Convenience sampling was
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used due to the proximity of the technology center to the researcher. Thehesgar
teaching background is in welding and drafting and MTC has similar programs w#ich a
very strong programs. Specifically one career cluster, architesmtdreonstruction, was
chosen for the research study due its correlation with the researchehnisgeaxperience
and the implementation of career cluster in the state of Oklahoma.

Career cluster are grouping of occupations and broad industries based on
commonalities. There are 16 career clusters being implemented which areavadti
the “U.S. Department of Education” world of work map and the framework based on the
ACT test. Career clusters are both instructional models as well as gumtamponent.
Within the architecture and career cluster there are the following cairsERC:
welding technology, air conditioning & refrigeration, electrical technologgsonry,
computer-aided drafting, and precision metal fabrication. These coueses ar
representative of the designing, planning, managing, building and maintaining the
building environment pathways of the architecture and construction career.cluste

All respondents were enrolled in a CTE course within the architecture and
construction career cluster. A total of thirty-seven students (n=37) enrollgghin e
courses participated in the research study and served as convenience sadptethas
availability and willingness to complete the survey. Provisions were madeaite &%t
every one of the adult students taking the class was present at the time thevasrve
administered. Multiple efforts were made to increase the number of surveystampl

The researcher visited the classrooms of MTC eight times.
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Instrumentation

Instrument selection

The survey instrument that was used in the research study is titled: “Factors
influencing students’ decisions to enroll in the architecture and constructesr chuster
programs” (see Appendix A), which was previously used in the study “Factorsveercei
to influence students decisions for entering the welding technology progranuf¢8h
1997). Written permission (see Appendix B) from the original author was obtained prior
to using it in this study and the instrument was not modified or changed. The test is a 49-
item instrument designed to assess the main influences in students’ decigipraltin
a CTE program. The test contains five sections: enroliment status, influattitedes
toward MTC, open-ended questions, and demographic information.

The first section addresses enrollment status of the respondents. The aim of this
section was to provide information to describe the participants’ previous &xpemwith
MTC and the program selected, student educational and career goals, and general
information awareness. The checklist format was used in this section (Sandford, 1997)

The second section was an inventory of the areas of influence and information
which may influence students’ decisions to enroll in a CTE program at MTC. Fifteen
potential influences and an “other” influence item were ranked using a-Lyker scale,
ranging from “not influential” to “very influential.” The “other” item encaged
respondents to identify additional influences that may not have been listed in the
guestionnaire. This format was considered proper and practical in order to obtain
information on the degree of influence which may have affected students’ decisions to

enroll in CTE courses at MTC (Sandford, 1997).

27



Section two also incorporated two checklist format questions. A list of potential
sources of information that the participant could have accessed or been exposed to was
shown, with directions to check all that apply. Also, a list of potential sources of
influences that have influenced participant decisions was listed, withiolr@to check
the strongest source. In both questions an “other” source of influence was added to
provide extra opportunities for participants to answer (Sandford, 1997).

The third section was designed to measure attitudes of participants tow&rd MT
A Likert-type scale ranging from “do not agree” to “strongly agrees uwsed.

Participant regarding the accessibility of MTC, the importance of steide the success
of MTC, and educational opportunities MTC provides after high school, were some of
the attitudes surveyed (Sandford, 1997).

The fourth section contained two open-ended questions that prompted students to
identify sources of information and influences not previously mentioned. Open-ended
guestions were ideal because they allowed participants to create theirsponses
according their own experience instead of the researcher’s experience.

The fifth section addressed students’ demographic information. Demographic
information was collected for descriptive purposes. Gender, ethnic or cultusal stat
income, age, and highest level of education were some of the demographic luatedgat
in the survey (Sandford, 1997).

The instrument was designed in a booklet form (5 %2” X 8 %2") and included
instructions for responding to the survey, a concise explanation of the purpose and need
for the questionnaire, and the significance of participants’ efforts to provideletem

responses to the best of their ability.
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Validity and Reliability

The validity and reliability of the survey instrument used was establishe
author Ph.D., Brian Sandford using known and accepted methodology for establishing

both validity and reliability as described below (Sandford, 1997).

Validity

Internal validity of the items on the instrument was established by designing a
guestionnaire that was representative of all the possible questions tmeheseauld
ask about the content. Special attention was given to both unclear questions that could
lead to subjective interpretation, speculation, and ambiguity, and unclear iosisibtat
could lead to some non-random or systematic errors. A panel of experts (n = 6gdeview
the instrument and checked content and face validity. Face validity was addrgss
designing a questionnaire that had the “look” and “feel” that it would measuratwhat

was intended to measure (Sandford, 1997).

Reliability

Reliability of the instrument was addressed by the original resrausing a test-
retest procedure to examine to what extent the scores from one sample anet cvest
time from one test administration to another (Creswell, 2007). The pilot test greup wa
group of 13 students that was very similar to the target population. The test was applied
twice on different occasions using the same instruments and the same environment.
Percentage of agreement for the first section, which addressed enrolimentvstaed

from 77% to 100%. Percentage of agreement in the second part of the instrument,
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addressing influences, varied from 77% to 100% with the exception of the item “cost”
that achieved a 69% level of agreement; however, this item was left in thenestr

based on the researcher’s premise that the term “cost” was self explamt@yuld not

be clarified to any beneficial degree by additional direction or the inclaidascriptive
objectives. In part two, concerning sources of information, percentage of agteeas
85%. Internal consistency was established to ensure items are of theécsaae, using

a Cronbach’s coefficient alpha for the summated scales. For part three;niog

attitudes of respondents toward the institution, the alpha coefficient was 0.79 (8andfor

1997).

Data Collection Procedures

The survey was administered to the adult students in MTC enrolled in the
architecture and construction career cluster, with prior authorization fi@MTC
Superintendent and instructors (see Appendix F and G) of all courses. In some programs,
adults attend the same class all day and in other programs attend class only. half day
Adult students, both full-time and part-time, completed the survey only once. The
courses surveyed were the following: welding technology, air conditioning &
refrigeration, electrical technology, masonry, computer-aided draéimdyprecision
metal fabrication. Teachers were contacted by the researcher in ordecribalthe
project to them and obtain their authorization to apply the survey. After obtaining their
authorization, the time to administer the survey was scheduled. The survey was

administered by the researcher. Student participation was voluntary. Simecedisaro
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follow-up study and the study was anonymous, no signed consent was necessary;,
however, an information sheet (see Appendix E) was provided for each student to read
where the purpose of the research study was described and pertinent iofoabatit

the research study was given. Also described were students’ rights to firetestlves

as participants. By completing the survey, students gave their consenidipgtartn

the research study.

Each student’s participation involved completing a questionnaire, which took
approximately thirty minutes. The survey was administered in their instmatt
classrooms. A brief description of the questionnaire, as well as instructions for
completing the survey, was provided (see Appendix H). Students were free to choose not
to participate or to withdraw from the research study at any time withoutypena
Students were told that by completing the survey their grades in that courseotinem
course would not be affected. The instructors were present in the classroom oy duri
the introduction and not during the data collection.

The researcher remained in the classroom to answer possible questions that could
aid in a better understanding of the content of the survey. However, speciabatieati
given to not provide assistance that could manipulate or guide the participants on how to
answer or how they should feel about the question. Once completed, the survey
participants returned the survey to the researcher. No second visit wasineoesause
provisions were made to assure full attendance on the day the survey was adedinist

In the architecture and career cluster there are eight programstoith af 54

students. Two instructors chose not to participate. The researcher was sliztessf
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collecting data from 37 students representing six programs for a partnipatie of
68.52%.

Explanation was given to the students that, although there might be no personal
benefit for them, the possible benefit of their participation would be to contribute to the
understanding of who and what does or does not influence students when making
educational choices. Moreover, results from the study could also provide useful

information to those concerned with marketing and recruitment.

Data Analysis

The aim of this research study was to explore and describe factors inflyienci
student decisions to enroll in the architecture and construction career clusteptoe
statistics were appropriated as the analysis method for the dataecbll®=scriptive
statistics are appropriated only to the members of a sample or populationtiromdata
have been collected (Urdan, 2005). Descriptive statistics were used to susrthmriz
general tendency of the data and to offer an understanding of how varied thegtiata mi
be (Creswell, 2007). The data were analyzed using SPSS 17.0. The analysis included
frequencies, percentages, means and standard deviation. A summary of how each
survey's section addressed the research questions follows.

Section | of the survey, which addressed enroliment status of the participants
enrolled in the architecture and construction career cluster at MTCuwasagized

using descriptive statistics. This analysis included frequencies anajpges
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Section ll, that identified the influences on student decisions to enroll in a CTE

course at MTC and the sources of information, was also summarized using descriptive

statistics. The analysis included frequencies, percentages, means, and standar

deviations.

Section Ill, that described student attitudes toward MTC, was summarized using

descriptive statistics. However, the analysis included percentatgsdrd frequencies,

means, standard deviations, and a summated mean under the assumption that every item

contributed to the single variable of attitudes toward MTC.

Section IV, was two open-ended questions that asked students to name sources of

information and influences not previously mentioned. The procedure used to analyze the

data was a theme analysis as follows:

1.

2.

The data was divided in small categories while looking for common themes.
Later, results and emerging themes were described. This process demanded
examining the data in detail; it was performed using domain analysis to organize
clusters of linked terms.

The results were displayed in tables and a narrative was constructed to explai

what was found based on the research questions.

. The meaning of the findings was interpreted, allowing the research@vie m

toward identifying predominating topics, and creating meaning about the topic

studied.

Section V, which addressed the personal and situational demographic

characteristics of students enrolled in the architecture and career alustTC was

summarized using frequencies and percentages.
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CHAPTER IV

FINDINGS

Summary of Data Collection

In chapter three, the methodology was described to explain how the research
guestions were addressed. A total of 54 adult students are enrolled in thetarehéted
construction career cluster at MTC. There were 37 (68.52%) students who eaitipéet
survey. In this chapter the findings are presented. The analysis suaththezata
collected from the target population. A description of the statistical am@kdormed to
address the research questions of the study is given. Data are reportectoan guthe

survey in the same sequence it was presented. The survey consisted of five parts.

Part | - Enrollment Status

This section contained 10 variables. The variables and their descriptive data are
presented in table 1.

1. Are you a first-time student at the Meridian Technology Center (MTC)?

A total of 67.6% (n=25) indicated they were first-time students at MTC and
32.4% (n=12) answered they were not first-time students. A follow-up question

was provided for those whose answer was no.
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3.

4.

They were asked in what other program(s) they have taken courses. Eleven of
the twelve students answered the follow-up question as follows: five students
reported they had previously taken computer-aided drafting (CAD), two
students said they took business, two reported industrial technology, one
student reported masonry, and one student had taken automotive technology
and welding.

Is this the first time you have taken a course in this program at the MTC?

A total of 81.1% (n=30) indicated they were first-time students in the

program. 18.9% (n=7) stated they were not first-time students in the program.
Are you planning to obtain a:
o One year certificate Two year certificater Short-term course

o Undecided

Alternatives were provided and a total of 29.7% (n=11) responded they were
planning to obtain a one year certificate, 54.1% (n=20) planned to obtain a two-
year certificate, and 16.2% (n=6) were undecided. None were taking a short-
term course.

In your opinion, was sufficient information about the programs available to

you in order to register for the correct classes?

A total of 83.8% (n=31) reported that sufficient information was available to
them at the time they registered in the course and 13.5% (n=5) stated that the

information available to them at the moment they registered was insufficient
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5. Did you receive any assistance with course selection during registration?

A total of 78.4% (n=29) reported having assistance during the course
registration and 21.6% (n=8) stated they did not receive assistance during the
registration process.

6. Will it be difficult to attend this class at the time it is currently offi€re

A total of 86.5% (n=32) of the participants stated that they do not have
difficulties in attending the class as it is currently scheduled and 13.5% (n=5)
stated having difficulties attending the class at this time. A follow-up
guestion was provided for those who stated difficulty attending class.
Students were asked to identify the cause of the difficulty in attending the
course at the time it is currently offered. Four students identified theisjob a
being a part of the conflict and one student reported school as the cause of the
conflict.

7. Were the programs at MTC yofirst choice for getting additional education

during or after high school?

A total of 67.6% (n=25) indicated that MTC was their first choice for getting
additional education, while 32.4% (n=12) indicated that MTC was not their
first option. A follow-up question to this item asked what their first choice for
receiving additional education after high school was, if not the MTC. Eleven
students responded their first choice was college over MTC. Oklahoma State
University was the first choice of three students; two students indicated their

first choice as Northern Oklahoma College (NOC) over MTC; one of them
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specified the Farm and Ranch Management program as his choice over MTC;
one student responded his option was Highland Community College; one
student indicated his option was DeVry University of Kansas City; and three
others indicated that MTC was not their first option but they did not state their
first option.

Do you plan on pursuing a career in the program you selected?

A total of 75.7% (n=28) of the students intended to pursue a career in the
program they currently selected, 24.3% (n=9) stated they might possibly
pursue a career in the program in which they are enrolled, and none of them
selected the option of not intending to pursue a career in the program selected.
. Are you aware of other technical study programs at MTC but chose to enroll

in your current program?

A total of 89.2% (n=33) indicated they were aware of other technical study
programs at MTC but chose to enroll in the program in which they are
currently enrolled, and 10.8% (n=4) indicated they were not aware of other
technical study programs at MTC. For the 33 participants who had
knowledge of other programs but chose this program, various reasons were
given. Four students indicated their interest in learning welding, fourteen
students liked or enjoyed the trade in what they were enrolled, two of them
indicated the use of the computer to build and design was their criteria in
choosing their program, one stated that by learning the trade he can go into
business with his family, one student stated the availability of jobs in that

trade, one indicated the desire to further his education, one responded that the
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program was the trade he works in every day, one responded that the program
does not require math and computer skills, one indicated that his other options
were already at its full capacity, and six students responded being aware of
other technical study programs at MTC but failed to provide an answer to the

follow-up question.

10. Will you decide to change programs based on how well you like this class?

A total of 21.6% (n=8) chose “yes”, 62.2% (n=23) chose “no”, and 16.2%

(n=6) were unsure.
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Table 1

Enroliment status of participants (N=37).

Characteristics

%

First-time student at the MTC
Yes
No
First course taken in the current program
Yes
No
Participant is planning to obtain:
One-year certificate
Two-year certificate
Short-term course

Undecided

25

12

30

11

20

0

6

Sufficient information about the programs available to register for courses

Yes
No

No response

Received assistance with course selection during registration

Yes

No

31

5

1

29

67.6

324

81.1

18.9

29.7

54.1

16.2

83.8

13.5

2.7

78.4

21.6
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Continuation Table 1

Characteristics f

%

MTC programs as the first choice for getting additional education after

high school
Yes 25
No 12

Participant planning on pursuing a career in the program selected

Yes 28
No 0
Possibly 9

Participants aware of other technical study programs at MTC but chose to
enroll in their current program.
Yes 33
No 4
Will participants decide to change programs based on their experience in

the present course

Yes 8
No 23
Unsure 6

67.6

32.4

75.7

24.3

89.2

10.8

21.6

62.2

16.2

40



Part Il - Influences

1. Influential factors on student decisions to enroll in the architecture and

construction career cluster at MTC

Data about the potential influences on student decisions to enroll are provided in
Table 2, giving percentages, means, and standard deviations of the potentmltifattor
may have influenced student decisions to enroll in the architecture and caomstruct
career cluster at MTC. Degrees of influence were categorized aisilkgrt-type scale
with the following categories: 1= very influential (V1); 2= moderatelyugfitial (MI);
3= somewhat influential (Swl); 4= slightly influential (S1); 5= Not ughtial (NI).

Influences on student decisions having notable response characteristics (meaw$ above
3.75 or below 1.75) are identified.

The influence “interest in learning about this occupation” had a total of 67.6%
(n=25) of the responses in the very influential category. The mean is 1.46 witldardta
deviation of 0.84. “Challenge to learn a new skill” which is closely related to this
influence received 48.6% (n=18) of the responses in the very influential category. The
mean and standard deviation that correspond to this influence is 1.68 and 0.78
respectively. The influence “want to work in industry” had 59.5% (n=22) of the
participants deciding on the very influential category. The mean for thugmae is 1.59
and standard deviation of 0.98.

The influence “better job opportunities” obtained 54.1% (n=20) of the responses
in the very influential category. The mean for this influence is 1.73 with a deviation
standard of 1.045. On the contrary, the influence “friends also enrolled in this program”

had 64.9% (n=24) of the responses in the not influential category. The corresponding
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mean and deviation standard for this influence is 4.00 and 1.51. “Family pressure”
yielded 59.5% (n=22) of the responses in the not influential category with a mean of 4.11
and a standard deviation of 1.265.

The “other” item was added with the purpose of encouraging participants to
identify additional influences not previously identified. This item received seven
responses. One student indicated as very influential that MTC was more time/cos
effective than other options. One student stated that having more time for family w
moderately influential. One student indicated that the possibility of makingraegrs
contacts with leaders in his field was very influential. Another student consideyed ve
influential the range of skills learned at MTC. One indicated the good job pawiese

very influential, and one indicated that the loss of his right leg was veryntifile

Table 2

Influences on patrticipants to enroll (n=37)

Percentage

Vi Ml Swl SI NI

Mean
Standard
Deviation

Influences % % % % %

e
wn
O

Interest in learning about this occupatio67.6 24.3 54 0.0 2.7 146 0.84

Want to work in the industry 59.5324 2.7 0.0 54 159 0.98
Challenge to learning a new skill 48.¢7.8 10.8 2.7 00 1.68 0.78
Better job opportunities 541324 2.7 81 27 173 1.04
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Continuation Table 2

Percentage
VI Ml Swl SI NI T c

= c .2

@ S s

() c.©

= S 3

)
Influences % % % % % X SD

Courses offered in the program selected 4@6.5 16.2 0.0 2.7 1.84 0.90
Location 541 189 189 00 81 189 122
MTC instructors 43.227.0 189 0.0 10.8 2.08 1.28
MTC reputation* 32.4 29.7 243 81 27 217 1.08
Hope to start own business 35.29.7 16.2 54 135 232 1.37
Cost 40.5 10.8 24.3 10.8 135 246 1.46
Time that courses at MTC are offered 24213 378 2.7 108 251 1.22
One year certificate available 32489 27.0 2.7 189 257 1.46
Two years certificate available 24335 216 81 324 3.11 1.59
Friends also enrolled in this program 10835 54 54 649 400 151
Family pressure 54 81 16.20.8 595 411 1.26
Other 162 27 00 00 00 114 0.38

Note 1= very influential (VI); 2= moderately influential (MI);

3= somewhat influential (Swl); 4= slightly influential (S1); 5= Not ughtial (NI).

*Percentages not totaling 100 are due to missing data.
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2. From which of the following sources, if any, did you obtain information about

your program?

For this question 12 potential sources that may have been accessed by the
participants to obtain information about their program were given. Moreover, @n ‘oth
item’ was provided to encourage participants to identify another source naysigvi
mentioned. Instructions for this question were to choose all that apply. Thetescri
data are show in table 3.

Participants, in choosing from the options given, said they had accessed sources
of information about the MTC programs as follows. “Internet” was identifiedeamtin
source of information with 45.9% (n=17) of the responses. “Friend” and “MTC student
(either past or present)” both received 32.4% (n=12) of the responses. A total of 29.7%
(n=11) indicated that “high school counselor” was their source of information. A
“parent” was listed as their source by 18.9% (n=5) of the respondents. “Career day
event”, and “letter from the MTC” both obtained 13.5% (n=5) followed by ‘other
relative’ with 10.8% (n=4), “newspaper” with 8.1% (n=3) and “television” with 2.7%
(n=1) of the responses of participants. For the “other” item a total of 21.6% (n=8)
indicated they accessed other sources besides those listed in the questidnvaire
students identified “workforce Oklahoma in Stillwater” as the source ofrirdtion, two
students indicated “myself,” one stated “vocational rehabilitation programe,’said
“MTC instructor,” one noted “MTC counselor,” and “short-term course” was atelcc

by one student.
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Table 3

Sources of information accessed by participant (n=37)

Sources of information f %
Internet 17 45.9
Friend 12 324
MTC student (either past or present) 12 32.4
High school counselor 11 29.7
Parent 7 18.9
Career day or event 5 13.5
Letter from the MTC 5 13.5
Other relative 4 10.8
Newspaper 3 8.1
Television 1 2.7
Co-worker 0 0.0
Radio 0 0.0
8 21.6

Other
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3. Who has been the single strongest influence in your decision to enroll in your

program?

In relation to the single strongest influences, ten options of potential influences
concerning their decisions to enroll in the architecture and career clusjearps at
MTC were given to the participants. Instructions of choosing only one option also we
given. Also an ‘other’ item was included to this item to encourage students to identify a
source of influence not previously mentioned that was relevant to his/heodecigible
4 presents the data related to single strongest influence on student decisiool. to e
“Myself” was the single strongest influence identified by participavith 56.8% (n=21).
“Parents” received 21.6% (n=8) of the responses of the participants. 5.4% (n=2)
indicated that “Other relative” was their strongest influence. “Friefidpguse,”
“employer,” and “MTC student (either past or present)” received one respanh.

“Co-worker,” “MTC faculty of staff member,” “high school counselor” did not reeei
any responses. The “other” item received 5.4% (n=2), one who indicated that his
“physical disability” was his strongest influence and the second “othgrdnelents

provided a response that was considered as not related to the question.
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Table 4

Strongest source of influence on participant choice to enroll (N=37)

Strongest source of influence f %
Myself 21 56.8
Parents 8 21.6
Other relative 2 5.4
Friend 1 2.7
Spouse 1 2.7
Employer 1 2.7
MTC student (either past or present) 1 2.7
Co-worker 0 0.0
MTC faculty or staff member 0 0.0
High school counselor 0 0.0
Other 2 5.4
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Part Il - Attitudes Toward MTC

Data about the attitudes of participants toward MTC are shown in Table 5. Ten
potential attitudes which participants may have toward MTC that may havencdghie
their decision to enroll in the MTC were provided. Percentages, means, and standard
deviation are presented. Under the assumption that each item contributes to tHe genera
attitudes toward MTC a summated mean and its corresponding standard deviation is
provided. Degrees of influence were categorized using a Likert-typewithlpoints
ranging from a high (1= strongly agree) to a low (5= Not agree). Percememeted
are the largest percentage of respondents choosing that answer. Table \¢ fres#att
about student attitude toward MTC.

1. The MTC does a good job in providing educational opportunities after high

school.

A total of 45.9% (n=17) of the participants responded they strongly agreed
with that statement. The mean for this attitude is 1.65 with a corresponding
standard deviation of 0.68.

2. Students are important to the success of MTC.

54.1% (n=20) of participants indicated they strongly agreed that students are
important to the success of MTC. The mean for this item is 1.68 with a

standard deviation of 0.91.
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. MTC is open to anyone who wants to attend.

There were 62.2% (n=23) of the respondents who strongly agreed that MTC is
open to anyone who wants to attend. The mean and standard deviation for
this item is 1.70 and 1.10 respectively.

. MTC staff personnel are helpful

A total of 51.4% (n=19) of the participants moderately agreed that MTC staff
is helpful. The mean for this item is 1.73 with a corresponding standard
deviation of 0.65.

. MTC is meant to fill the educational needs of the local community.

A total of 48.6% (n=18) of the participants strongly agreed with the statement
“the MTC is meant to fill the educational needs of the local community”. The
mean and standard deviation for this item is 1.76 and 0.86 respectively.

. MTC faculty members are helpful.

48.6% (n=18) of the participants indicated they moderately agreed that MTC
faculty is helpful. The mean for this item is 1.81 and 0.70 of standard
deviation.

. A person who gets an education from MTC is more likely to receive higher

wages.

In responding to the statement that a person who gets an education from MTC
is more likely to receive higher wages, 43.2% (n=16) of the participants

moderately agreed, with a 1.95 mean and 0.81 of standard deviation.
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8. Employers in the community like to hire people who attended the MTC.

35.1% (n=13) of the participants strongly agreed with this item. The mean
and the standard deviation for this item was 2.03 and 0.90 respectively.
9. The MTC provided me with information about the different programs

available at the MTC before registration.

A total of 54.1% (n=20) moderately agreed with this statement. The mean for
this item is 2.03 with a corresponding standard deviation of 0.90.

10.The MTC is less expensive than other institutions.

35.1% (n=13) of the participants moderately agreed that “the MTC is less
expensive than other institutions.” The mean for this item is 2.35 and 1.23 of

standard deviation.
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Table 5
Attitudes toward the MTC (n=37)

Percentage o c
3 2
c T2
SA MA SwA SYA NA 3 &3
= (ONa)
ltem % % % % % ¥ SD
1. The MTC does a good job in providing 459 432 108 0.0 0.0 165 0.68
educational opportunities after high school
2. Students are important to the success of MTC*54.1 32.4 54 81 00 168 0.91
3. MTC is open to anyone who wants to attend* 62.2 189 81 81 2.7 170 1.10
4. MTC staff are helpful 37.8 514 10.8 0.0 0.0 1.73 0.65
5. MTC is meant to fill the educational needs of the
48.6 29.7 189 2.7 0.0 1.76 0.86
local community
6. MTC faculty are helpful 35.1 48,6 16.2 0.0 0.0 181 0.70
7. A person who gets an education from MTC is
324 432 216 27 00 195 0381
more likely to receive higher wages
8. Employers in the community like to hire people 351 297 324 2.7 0.0 203 0.90
who attended MTC
9. MTC provided me with information about the
different programs available at MT&fore 270 541 81 108 0.0 203 090
registration
10.MTC is less expensive than other institutions 27.0 35.1 243 2.7 10.8 2.35 1.23

Note 1= strongly agree (SA); 2= moderately agree (MA); 3= somewhat agrdg;(Sw
4= slightly agree (SyA); 5= Not agree (NA).

Demographic characteristics of participants-personal (n=37)

Summated mean = 1.87 SD =0.50

*Negative items were reversed scored
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Part IV - Open-ended Questions

Two open-ended questions were provided to participants. These two questions

were related to participant attitudes toward MTC. The purpose of these tstmgse
was to provide the opportunity for participants to bring their own words into the study
and produce responses that perhaps related to their decision to enroll in a C€E&tours
MTC based upon their attitudes toward MTC. Answers to these questions are verbatim
including any spelling or grammar error. Three main aspects emeygedsans for why
they decided to enroll at MTC:

1. High wage jobs and job security,

2. Relevant context for learning and accessibility, and

3. Career objectives and personal goals.

High wage jobs and job security.

High wages and job security was mentioned in several ways such as the
possibility of having high wages at their jobs after completion of their trairiieg, t
availability of job opportunities, and the chance of establishing their own business as a
way to secure their future. Participant number two stated,

| just received my AA and was looking at all my options, welding offered the

most money. | wanted to be making a lot of money so | could get a solid

foundation for myself, so money and my future living is why | came here.

Adult students felt encouraged by the opportunity to develop knowledge and
skills in a specific occupation that would increase the range of opportunitigstfiog a

well paid job. Participant number eight said, “I like working with my hands. |edualit
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before masonry and it is like learning a new medium. Job opportunities are alablavai
with good pay.” Also participant number nine confirmed that opinion: “I know that
they're important jobs that will always be around.”

Students saw in MTC courses an opportunity to prepare for a career that would
allow them not only to earn the income needed to cover their needs but also would
provide the possibility of having their own business and guarantee them a secure futur
Participant number thirty-six stated,

| needed a career | can be interested in and | will be able to make mong mone

than before | came to MTC, also | chose to try and take a career here s | coul

have my own business.

Relevant context for learning

Adult students at MTC are also aware of the importance that real learning must
take place when they decide to choose a career. For instance, participant ruenber f
stated,

| was not happy sitting in a classroom at OK State. The classes were Imarihg a

could not understand the foreign teachers. | then took a year off from school to

decide what | wanted to do with my life. | decided that in high school | edcelle

at welding | have heard of all the money to be made in pipeline welding.

Moreover, participant number fourteen indicated, “Because NOC didn’t work for
me. | was more interested in what MTC offered me and still get colledd from

NOC for 8.00 hr.”
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The knowledge of a person understanding his/her own learning style is an important
factor in deciding what courses to take. Participant number seven indicated, “The hands-
on learning is very helpful in the way | learn.”

Teachers can capture the interest of students and motivate them to chotese a cer
path. To participant number thirteen, teachers were important when he made tloa decisi
to come to MTC. He said, “l wanted to learn a new skill from a qualified instructor;
having a good teacher was very important to me.”

The variety of programs offered by MTC is appealing to students when they are
looking for career options. Participant number eighteen said, “I went to onefyear
college and decided | didn't like it. MTC had a program | was interested inth@re
college.”

The good reputation that MTC has created through the years of serving @areer a
Technical Education to the Stillwater community and surrounding areas, hasogt
students to decide to come to MTC. Participant number thirty-four indicated, ‘dt has

good reputation. Completing a course will get me on to a new career.”

Career objectives and personal goals.

For many of the participants, the reasons why they chose to come to MTC fit their
career objectives and personal goals. Participant number seven indicated,uidy fut
plans required me to be licensed in the trade before going into business.”

In the case of participant number eight, he already knew what he wanted tcesstudy
learning about MTC and the masonry program was what motivated him to choose MTC.

He stated, “I wanted to study masonry | found the school online then met with the
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instructor. | was very impressed with the facilities and the school. Tuitioala@s
affordable and | have family in Stillwater.”

The need of getting a career or changing their career was the umgleglgson for
deciding to enroll in the MTC. Participant number twenty-six indicated, “| needd g
career and this is what will help me learn it.” Participant number ten statesgded to
change careers and needed introduction to field.” Also participant thirtgdide“|

wanted to change careers and thought this would be a good jumpstart to a new career.”

Reasons to Enroll in the Architecture and Career Cluster at MTC
The second open-ended question provides reasons specifically why studeat® chos
enroll in the architecture and construction programs at MTC.
Three main reasons emerged from the answers of participants.
1. Occupational commitment and achievement motivation,
2. Expressed interest, and

3. Using unplanned events as career opportunities.

Occupational commitment and achievement motivation.

The relationship between the individual and his or her occupation led them to have
positive feelings about their occupation. Moreover, their strong implicit achete
motive resulted in wanting to improve their knowledge. Participant number thirtelen sai
“I was already working in this field but | wanted to specialize in one tratleard the
masonry program at the MTC was great and the teacher very helpfuli€igentt

number twenty said, “l want to pursue career in welding.”
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Because he not only has experience in but also enjoys what he is doing in the
construction field, participant number thirty-five expressed, “I have experianc
construction and enjoy the field, and would like to continue working in the construction
field.”

Participant number thirty-six is motivated to seek new, better, and marie retffi
way of achieving his goal. He said, “I would like to learn more about what is done and

learned in the mason and construction field.”

Expressed interest.

Participants also indicated the reasons for their occupational choicesdalgh
their interest in choosing a career or work that closely matched theasnpéstyle and
interests. Participant number fourteen said, “Because | enjoy workingnyihands
and | just enjoy making things. To help other or make their job easyer [sic].”

Participant number twenty-five is satisfied with the choice he has matibeas
looking at a future based on what he is doing now. He said, “| am interested inamhat |
taking and want to pursue a career in it.”

For participant number twenty-seven, pursuing a career in his field seems very
clear. He stated, “It's wat [sic] | wanna [sic] do when | graduate.”

The selected program for participant number 37indicates that he is datighe
his choice, and masonry is what he wants to do. He stated, “I like the houses that they

build so | chose masonry because it's a good career.”
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Using unplanned events as career opportunities.
Participants saw in MTC a great opportunity for getting a career aftearurga
events that have had an effect in their life. Participant number one said, fédudfe
dibilitating [sic] injury. MTC offered a way for me to be productive. And jeédy.”
Also, participant number four stated,
| wanted to pursue a career in the welding field as a short term occupation,
maybe get on an oil rig somewhere make some good money and go back to
school for something | would like to pursue more. But because of the changing
economy | have had to change my plans because welding jobs are currently hard

to get.

Part V - Demographics

Table 6 presents the demographic characteristics of participantednnolhe
architecture and construction career cluster at the MTC. Questioapmesented as
follows:

1. Areyou:oMale oFemale

A total of 91.9% (n=34) of the participant were male and 8.1% of the participants
were female.

2. Do you consider yourself as belonging to a cultural or ethnic minority?

18.9% (n=7) of the participants considered themselves as belonging to a minority

while 75.7% did not consider themselves as belonging to a minority.
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3. Are you: o Married o Single

A total 18.9% (n=7) of the participants responded they were married and 81.1%
(n=30) responded they were single.

4. Are you presently working:o Full time o Part time o Not working

Regarding their employment status, 18.9% (n=7) of the participants indicated they
were working full time, 62.2% (n=23) responded they were working part time,
and 18.9% (n=7) were not working.

5. What you would say is your total gross annual income?

Total annual gross income was categorized using $10,000 increments starting at
the under $10,000 category up to the $50,000 and over category. A total of
43.2% (n=16) of the participants responded less than $10,000 total gross income.
29.7% (n=11) of the participants stated having a total gross income of $10,000 -
$19,999, 8.1% (n=3) declared a total gross income of $20,000 - $29,999, 8.1%
(n=3) were in the $30,000 - $39,999 category, 2.7% (n=1) in the $40,000 -
$49,000 category, and a 2.7% (n=1) in the $50,000 and over category of total
gross annual income.

6. What is your age?

The average age of the participants was 24.62 years with a corresponding
standard deviation of 6.99. The minimum age recorded was 18 years old and the
maximum was 46 years old. The range was 28 years between the oldest and

youngest participants.
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7. How long (in years) have you lived in Stillwater or the surrounding areas?

The minimum years of residency in Stillwater were one half year and the
maximum was 30 years, with a range of 29.5. The average years of residency
Stillwater and the surrounding areas was 11.10 with a standard deviation of 9.73.

8. What was the highest level of education you have completed?

A total of 64.9% (n=24) of the participants indicated they had a high school
diploma or equivalent, 16.2% (n=6) had a certificate at technical school or
community college, and 8.1% (n=3) had completed two-year associate’s.degree
Two students responded to the ‘other’ category, one has a master degree in
International Studies and the second has a degree related with the armdut fail
to specify his degree.

9. Are you receiving any type of financial assistance while attending MTC?

45.7% (n=17) of the participants indicated they were receiving financial
assistance while attending MTC, while a 48.6% (n=18) claimed they were not

receiving financial assistance.
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Table 6

Demographics characteristics of participants (n=37)

Characteristics f % Range

Gender

Male 34 919

Female 3 8.1
Do you consider yourself belonging to a cultural or ethnic
minority*

Yes 7 18.9

No 28 75.7
Marital status

Married 7 18.9

Single 30 81.1
Employment status

Full time 7 18.9

Part time 23 62.2

Not working 7 18.9
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Continuation Table 6

Characteristics f % Range
Total gross annual income*
Under 10,000 16 43.2
10,000 - 19,999 11 297
20,000 - 29,999 3 8.1
30,000 — 39,999 3 8.1
40,000 — 49,999 1 2.7
50,000 and over 1 2.7
Age®* 28.00
Residency in Stillwater (yr%§ 29.50
Highest level of education completed*
High school diploma or equivalent 24  64.9
1 year certificate at a technical school or community college 6  16.2.
2 year associate’s degree 3 8.1
Other 2 5.4
Receiving financial assistance while attending the MTC*
Yes 17 459
No 18 48.6
Mean = 24.62 Mean = 11.10
°SD = 6.99 SD=9.73
°min. 18, max. 46 fin. 0.50, max. 30.00

*Frequencies not totaling 37 are due to missing data
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On the last page of the survey document a space was provided for those students
who wanted to express their ideas or comments that were related to theordeto
enroll in MTC. Many of the comments they provided can be seen as strong support for
their school. For instance, one of the participants stated, “Meridian TecholtzjeC
has been very helpful in attaining help and information. The teachers hereseeatiyo
care about students.” Other students said,

It is my opinion that MTC can fully train anyone who is willing to learn, at least

in the masonry program. So far | have been extremely impressed with the

masonry program and my teacher. It all depends what the students chooses to

take away from this school,

Other comments:

e “MTC prepares you for the work force,” “I believe that schools should promote it
more that they do. You can learn more here than what some will lead you to
believe,” and “MTC is a great school, instructors are great | haveekar lot. |
don’t know what | would of done if | did come here. Great instructors and
school. Please get MTC to have this CAD program in the pm for working adults

to survive.”

e Three students stated, “MTC did not inform me that | would be taking this class
with a lot of high schoolers [sic]’
“Financial aid needs to do a better job of helping students support theirselvesansic]’
“I would like for it to be easier for the people who do pay for everyone to getaaesst

when it was their turn maybe they could have a chance to get some finashioal. &i
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CHAPTER V

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Introduction

This chapter contains a summary of the research study of factors influencing
student decisions to enroll in the architecture and construction career clidezcidn
Technology Center. Implications of the findings and recommendations forrfurthe
research are also discussed. The purpose of the study was to explore and describe the
demographic, influence and information factors, which influence studentsiaecie
enroll in the architecture and construction career cluster at Meridian Teghr@énter.
Since the purpose of this research was to describe factors influencingf stecisions,
the results of the study can offer valuable information to those concerned whitingar
and recruitment. Moreover, the results could also help counselors in targeting the
influences that are accessible to the school. Identifying influengiasavill allow
counselors, teachers, and others to find strategies that can be used to make more
information and opportunities available for those who are potential candidates for
enrolling in vocational education.

The population of the study consisted of all adult students enrolled in the
architecture and career cluster programs at MTC (N=54). Theiseletttourses

surveyed was based on the criteria that these courses were represehthéve
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designing, planning, managing, building and maintaining the building environment
pathways of the architecture and construction career cluster. This populatiamos@ss c
because of its availability and the students’ willingness to complete the surgeue to
the fact that these programs represent similar programs from thecteses teaching
experience. The sample (n=37) was a convenience sample based on voluntary
completion of the survey. The problem was analyzed using cross-sectional survey
methodology. The survey was administered by the researcher to the adutitiiEGts
enrolled in the architecture and construction career cluster. Findings efsbasch

study were described in detail per questions in chapter four.

Major Findings

The following section presents the major findings from the research study and
compares the findings to the theoretical framework SLTCD proposed by Krugrggdoltz
al. (1976). The purpose of this research study was not to test every component of the
propositions relevant to SLTCD; however, these hypotheses are relevantpetrites

results from this study.

Enrollment status
1. Two-thirds of the participants indicated they were first-time studentsTat. M
Also 81.1% of the participants indicated that the course they were currently
attending was the first course of the program in which they are currently
enrolled. Some relationships may exist with Krumboltz’'s ACTs proposition.

Students may have acted and enrolled based on being exposed to learning
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opportunities in that area, but that conclusion is unclear since this study did not

explore the level of exposure to CTE programs by the students.

. Sufficient information about the programs available was provided to students in
order to register for the correct class, as 83.8% indicated they had adequate
information. More than two-thirds (78.4%) of the participants indicated they
received assistance with the course selection during registration. Anvalty s
percentage of the participants (13.5%) stated not having enough information in
order to register for the correct course. This result is congruent with
Krumboltz’s TASs proposition which indicated that persons are likely to express
effective career decision skills when they are provided with the necessary
information. The development of TASs, at least the ability to search
information, could be promoted through the application of positive reinforcement
for this skill.

. The way that classes are scheduled does not represent a problem for participants
to attend classes. No difficulties attending the courses as they arglgurre
scheduled were indicated by 86.5% of the participants. Participants having a
problem attending classes indicated the major cause of the conflict was their
work schedule. This finding is compatible with Krumboltz’'s TASs proposition.
TASs are learned cognitive and performance abilities that individuals ugpeo ¢
with the environment and allow them to assess if the decision-making is worthy
of the time and effort. It appears that these participants have been abla to lear

the necessary skills to cope with their environment.
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4. Despite the fact that students were aware of other programs offeredCat MT
89.2% chose to enroll in the program in which they are currently enrolled. Data
which addressed the career objectives of the participants indicated that 54.1% are
planning to obtain a two-year certificate; 29.7% are planning to obtain one-year
certificates. 75.7% of participants indicated they have plans to pursue ailcareer
the program in which they are currently enrolled. Also 62.2% of participants
stated they would not decide to change the program in which they are enrolled at
present, based on how they like the class they are currently taking. Thdse re
may have connections to Krumboltz’'s TASs proposition. Krumboltz recognized
as important in career decision-making the capacity of recognizingtiampor
decision situations, of defining the decision or task conveniently and
pragmatically, and the ability to create a wide variety of choicegicipants
may have decided their career objectives according the Krumboltz TASs
proposition.

5. Approximately two-thirds (67.6%) of the participants indicated that MTC was
their first choice for getting additional education after high school. Krumibol
ACTs proposition suggests that an individual is more likely to be enrolled in a
given occupation if that individual has expressed preference for that course or
occupation. It is important to consider the fact that for two thirds of the

participants their final vocational choice was determined by their icliaice.

Influential Factors and the Single Strongest Influence
1. Factors that were very influential in the decision of participants to enmll in

CTE course at MTC were their interest in learning about the occupation in
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which they are currently enrolled, the desire to work in the industry, the
challenge to learn a new skill, and better job opportunities. These results lend
support to the Krumboltz's ACTs proposition, which states that individuals are
likely to be enrolled in a given occupation if they have been exposed to learning
opportunities in that area or have learned skills matching the job requirements.
Educational and economic factors seem to influence the career decision making
of adult students. SLTCD states that individuals should not expect to identify
precisely what they are going to do nor where they are going to do it in the
future (Greenhaus & Callahan, 2006). Nobody knows how interests will
change, what new occupations will arise, or how new opportunities will be
created. Therefore, adult students may have acted based on ideas about how to
create new opportunities by enrolling in the architecture and constructi@n care
cluster at MTC.

Influences such as friends also enrolled in this program and family pressure
indicate that those items were not influential in the decisions of participants.
This finding might be related to the SOGs proposed by Krumboltz. Adult
students may have decided for themselves if they fulfilled or exceeded thei

own expectations. Thus they knew about what is important to them and what
they believe would bring them the most personal satisfaction. This also may be
related to the fact that adults identify themselves as the person who was the
strongest influence in their decision. The influence of knowing personally what
career path they want to follow is stronger than the influence of others.

Therefore, if they knew what career path they wanted to follow, the influence
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that other people have on their decision can be not effective. However, without
the information that supports that fact, the likelihood that is what occurred
cannot be automatically assumed. This study was a snapshot of the students’
career decision-making, and does not provide definite data to support this
conclusion.

. Other decision-making influences such as occupational commitment,
achievement motive, expressed interest, and using unplanned events as career
opportunities were identified by participants when asked about the reasons they
enrolled at MTC. These results may be related to Krumboltz's SOGs
proposition; vocational preferences are more likely to be articulated after
persons have been positively reinforced for actions relevant to those
occupations. A possible relationship is participants may have acted under the
assumption that they developed new interests and want to learn how to adapt
their skills to fit into the current employments needs. For many of the
participants the decision to enroll at MTC may be influenced by the previous
knowledge in that specific area or the previous positive reinforcement for
activities pertinent to the occupation in what they are currently enrolled.
Moreover, the SLTCD orient individuals to see past experiences as
opportunities that can be used for present actions (Greenhaus & Callahan,
2006). Unexpected accidents or events can open new opportunities in life of

individuals.
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Sources of Information and the Most Common Source of Information

1. Krumboltz’s proposition concerning TASs indicates that individuals are likely
to express effective career decision skills and strategies if theyanided
with the necessary information. This proposition may be congruent with the
results obtained when participants were asked about the sources of information
they have previously accessed before taking the decision to enroll at MTC.
Participants identified as the main source of information the Interneyalo
by friend and MTC student (either past or present). Other sources of
information chosen by students with high response rates were high school

counselor, parent, career day or event, and letter from the MTC.

Attitudes Toward MTC

1. Overall, students strongly to moderately agreed that MTC reputation and other
factors did influence their decisions. Attitudes toward MTC were geyperall
positive. Participants seem they are supporting the work that MTC is doing as
CTE suppliers. Moreover, students identified high wage jobs and job security,
relevant context for learning and accessibility, and career objectives and
personal goals as relevant factors for being enrolled in the archétectdr
construction career cluster at MTC which was related to the attitudesltowar
MTC. SLTCD analyzes the impact on the career decision-making protes
such factors as genetic predispositions, environmental conditions and events,
learning experiences, and cognitive , emotional and performance response and
skills (Mitchell & John D. Krumboltz, 1990). The interaction between these

factors creates a variety of career options for individuals. Environmental
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conditions and events include factors such as the nature and number of job
opportunities, the number and nature of training opportunities, social policies,
rate of return for various occupations, technological developments, educational
systems and others (Mitchell & John D. Krumboltz, 1990). These factors may
have influenced student decisions, leading them to take the decision to be
enrolled at MTC based on the positive image that MTC has, or considering

MTC as an opportunity to be trained in the occupation they selected.

Demographics
1. Participants in this research study were mainly male, single, part-time

employed, with a high school diploma or equivalent as their highest level of
education attained, with a gross annual income less than $10,000, and not
considering themselves as belonging to a cultural or ethnic minority.
Characteristics of the participants indicate adults who are striving tevachi
and succeed educationally. Some relationship may exist with Krumboltz’s
ACTs; persons are more likely to take actions that lead to employment in a
given occupation if they have been exposed to learning or employment
opportunities or have learned skills matching the job requirements in that
occupation. Being enrolled at MTC may be the product of their own
estimation of their abilities and what they need to succeed in their chosen

occupation.
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Conclusions

1. The first conclusion addresses the first research question: What are the
personal and situational demographic characteristics of students enrolled in the
architecture and construction career cluster at Meridian Technologgr€ent

The group of participants was very homogeneous; participants were
mostly male (only three were female). This suggests that, although many of
the stereotypical workplace roles for women have been removed, thefe is stil
the tendency for women to not choose those considered as male-dominated
fields for their future vocational occupations. Moreover, most of the
participants (75.7%) did not consider themselves as belonging to a minority
and they were mainly single (81.1%). Comparing the employment status of
participants, they were mainly working part time while attending cdasise
MTC. A small percentage of them (18.9%) were working full time or were
unemployed. It seems that many participants are interested irea @adeare
creating for themselves perceptions of career opportunities and even caree
progress. Participants perceive that opportunities to achieve their career
aspirations are available at MTC. Many people measure their caceess in
terms of accumulated expertise, achievement in the face of a new challenge,
and the continuing gaining of a reputation for skill (Zabusky & Barley, 1996).
Participants seem to be trying to balance work and study in order to achieve

better opportunities in the near future.
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The average participant’'s age was 28 years. The age of participants
ranged from 18 to 46 years old. One possible explanation is that MTC is open
to provide opportunities for occupational attainment for all ages and a wide age
range of participants take advantage of those opportunities. The educational
level of the participants was similar. Over two-thirds possessed a high school
diploma, the remaining having certificates from technical schools, two-yea
associate degrees and masters degrees. Clearly, responses indigate that t
attend MTC, the level of education attained is not a barrier to the opportunity
to build new skills and be trained for a variety of careers. Therefore, by
making and enacting realistic career choices, those who want to attend MTC
can move forward to train and obtain a career.

For about half of the participants, the gross annual income was less of
$10,000. About 30% reported having a gross annual income less than $19,999.
Nearly half of participants were receiving financial assistancesvaliénding
MTC. This is congruent with findings of other research studies in which,
students identified as being economically disadvantaged were found in higher
concentrations in CTE (Levesque, et al., 2008; Silverberg, et al., 2004).

. The majority of the participants were students at MTC for the first time.
addition, 81.1% indicated they were taking classes within the architecture and
construction career cluster for the first time. Only seven students had
previously taken classes in the program in which they are currently enrolle
Information provided by participants is valuable because what they have

experienced during the decision-making process that led them to enroll at MTC
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can provide insights into what influences students to decide about the CTE
career path they want to follow.

. Availability of registration information for specific courses was not an olesta

for participants in deciding which courses to select. This may suggest that
MTC units in charge of the dissemination of information are effective in
reaching those individuals who are targeted as users of specific temistra
information. Additionally, more than two-thirds of the participants said they
received the necessary assistance during the registration process. The
remaining third did not receive assistance. This could possibly be for a variety
of reasons: they either did not need assistance, or the assistance provided was
not what they expected, or they did not consider that the attention received was
intended as assistance for the registration process.

. Schedules for classes offered by MTC seems to be satisfactory faiulhe a
students enrolled in the architecture and construction career cluster program
since approximately 87% of the participants stated they are not having any
kind of problem that interferes with attendance for the classes. However, the
remaining 13% reported their job and school as the main reason for attending
classes at the time they are offered. One possible explanation for that is tha
MTC is taking into account the environment and social roles of students when
courses are scheduled. Also, it is possible that adult students are mature and
they understand how decisions are made and how the scheduling allows them
to manage progression in their learning and training. Therefore, they utilize

time management in order to achieve their career goals.
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5. The majority of participants had their career objectives clearly establi
More than half are planning to obtain two-year certificates while nearly one-
third is planning to obtain a one year certificate. The remaining 16% was
undecided on which option to take. This might indicate that participants
already had career maturity. Career maturity can be understood as “the
individual’s readiness for coping with tasks of career development as
compared with others handling the same tasks” (Kidd, 2007, p. 100). For those
participants that remain undecided, it is natural that at some point in life people
experience a certain amount of indecisiveness. This might, in fact be
beneficial since, after exploring their options, they can make more informed
decisions. Two-thirds of the participants indicated MTC as their first choice
for getting additional education after high school. The remaining third, for
whom MTC was not their first choice, indicated college as their first choice.
Moreover, participants seem to have clearly established career objectiles i
long term. More than three-fourths of the participants have plans to pursue a
career in the program in which they are currently enrolled.

6. Although participants were aware of the existence of other programs@t MT
they were confident in their decision to register for the program in whagh th
are currently taking classes. Approximately 90% stated having knowdédge
other technical programs at MTC. Reasons given for making the decision to
register in their chosen program were improving the knowledge they possess
about their specific occupations and job availability. These answers are also

congruent with the reasons provided by completing one of the open-ended
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statements, “I am taking class(es) in the architecture and cormtrpobgrams

at MTC because.” Reasons given were occupational commitment,
achievement motivation, expressed interest, and using unplanned events as
career opportunities. This might reflect that adult students are conscious of
what they want to achieve; thus, they are carefully planning, working hard, and
persisting in having a behavior directed to reach their goals. Furthermsre, thi
might explain why more than half of the participants stated they would not
change the program based on how they like the class they are currantly tak
Factors such as interest in learning about this occupation, | want to work in the
industry, challenge to learn a skill, and better job opportunities were
categorized by participants as very influential in their decisions to émitbie
architecture and construction career cluster programs at the MTC. zAwgly
those factors indicates they are all related to their occupationalsiistergp to

this point these results are consistent with those of Johnson (1987) who found
that student interest, anticipated ease of finding employment, and projected
earnings are some of many influential factors in student decisions to enroll in a
CTE course. A possible explanation might be that participants are aware of
their needs, values, strengths and weaknesses, and life-style prefevhinte

lead them to set career goals. Maintaining career goals might stiraulate
person to work hard and provide a focus to the individual's effort (Greenhaus
& Callahan, 2006). Interestingly, this group of participants, when asked about
the single strongest influence, more than half identified “myself.” gt

be explained by understanding that career is a notion that has meaning for
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people as a separate phenomenon in its own right, as a particular domain of
experience (Greenhaus & Callahan, 2006). Moreover, it is possible that
participants might have an awareness of the environment that allows them to
seize every opportunity to learn about themselves and the work world. Factors
such as courses offered in the program, location, MTC instructors, and MTC
reputation also obtained moderate rates of response taking into account both
the very influential and moderately influential categories. On the other hand it
Is interesting to note how, to this group of participants, influences such as
friends and family pressure was not influential at all. This finding is cgntrar

to the findings in other studies where friends and family were very influential
factors in the decision to enroll in a CTE program (Diemer, 2007; Esters &
Bowen, 2004; D. P. Gaunt, 2005).

Regarding the sources of information that students may have accesséxto gat
information that led them to awareness and knowledge about the architecture
and career cluster programs at MTC, Internet was the first source of
information consulted by participants. With the advances in technology the
Internet now offers new possibilities for information exchange and further
collaboration among participants. Also the Internet makes opportunities
available for giving and receiving more traditional forms of career support
(Khapova, Arthur, & Wilderom, 2007). Considering this point of view, it is
understandable that participants reported the Internet as the main source of
information. Another possible explanation is that, with all the complications of

daily life, not everyone has the time and money to seek face-to-fadarssis
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and therefore turn to the Internet to find the information needed. Other sources
of information reported by students were high school counselor, parent, career
day or event, and letter from the MTC.

. Attitudes toward MTC were generally positive. Participants perceivéd tha

MTC does a good job in providing occupational training after high school.
Nearly half of the participants strongly agreed with that statement. Mare tha
half of the participants strongly agreed that they are an important part of the
success of MTC. Participants strongly agreed that MTC is open to anyone who
wants to attend and that MTC is meant to fulfill the educational needs of the
local community. Regarding the statement “employers in the community like
to hire people who attended MTC,” opinions of participants were almost

evenly divided among the strongly, moderate, and somewhat agree categories.
The 35% of participants who think that MTC is less expensive than other
institutions moderately agreed with that statement. The level of agné&vas
moderate to the following statements: MTC staff and faculty are hegépful

person who gets an education from MTC is more likely to receive higher
wages, and the MTC provided me with information about the different
programs available before registration. However, looking at both of the
categories strongly agree and moderately agree, these itemedex@igh
percentage of agreement. Looking at the responses of participants, it could be
stated that participants categorize as satisfactory the servicagea by

MTC, and as a result, they support the efforts of MTC. Since “satisfastion i

the outcome from the match between the individuals’ vocational interest,
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motivational needs, and values and the extent to which the organization is able
to appropriate rewards and reinforcement of these” (Greenhaus & Callahan,
2006, p. 508) this might explain also why participants are willing to recognize

the prestige and authority of MTC as suppliers of CTE.

Recommendations for Practice and Research

As a result of this study the following recommendations are offered.

1. To overcome the gender differences in career orientation, efforts might be
directed to provide the female population with the necessary information that
might become the foundation for both improved self-awareness in relation to
work as well as the base on which to build occupational exploration and
career search strategies. If counselors begin with the assumption taatréher
a lot of limitations, then more can be done to change the female participation
in CTE courses at MTC.

2. Firstimpressions are important. The majority of the students wererfiest ti
students at the MTC and first time students in the program in which they are
currently enrolled. Therefore, it is important that MTC meet the expectations
of these students by maintaining the appearance of the programs, the currency
of equipment, the engagement of the teachers, and a positive classroom
environment.

3. Since more than two-thirds of the participants had a high school diploma as

the highest level of education attained and near one third of the participants
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stated that MTC was not their first choice in getting additional educatian afte
high school, a more intensive campaign that offers enough information to
allow students to make more informed decisions that fulfill both job demands
and their own needs can be effective to promote CTE courses among high
school students.

MTC needs to continue providing information in the manner they are and
verifying that all students consistently get the information. Ppaints stated
having enough information to register for the correct class. Moreover, they
indicated Internet as their main source of information. Internet can be now
seen as an important way of receiving career support because the opportunity
of reaching a wide range of people using other approaches might be difficult
to access. The MTC website needs to be updated regularly in order to provide
current information that is required for potential MTC students. Every
resource that counselors believe is helpful to potential students should be
made available and should be as user-friendly as possible.

Friends and MTC students (either past or present) remain a significaat par
the enrollment landscape. They were identified by participants as the most
consulted sources of information at the time they were seeking information.
When potential students learn about MTC from inside sources they are more
likely to believe that they are provided with more accurate information which
can lead to more realistic expectation about MTC. One strategy would be to
have some form of reward for example for the students who refer or

recommend MTC to potential students. Therefore, accessing these groups and
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the social networks of students as a medium to circulate information about
MTC can be worthy as a strategy to attract potential students.

. Although nearly two-thirds of participants stated they would not change the
program in which they are currently enrolled, the remaining third indicated
they would or were unsure whether they would. These students appear to be
inappropriately enrolled in the architecture and construction careerrcluste
program. Perhaps they do not have clearly defined academic and career goals;
they considered their options inappropriately; they did not have enough
information about their options; or, they have a poor understanding of the
work involved in their field of study; therefore, attention should be provided

to these students in order to help them to make a decision on the basis of their
interest and their perceptions that the career will permit them to fh#ill t
interests.

. The strongest influence for the adult students in their decision to enroll in the
architecture and construction career cluster programs was “ny$eking

into account this fact, the major focus of recruitment efforts should be directed
toward influencing the prospective student, instead of other influences that
may or may not have the desired impact of influencing their decisions to
enroll at MTC.

. The positive image of MTC and the support that participants are giving to the
programs at MTC can be used as strategy to advertise the CTE programs
offered by MTC. Participants’ attitudes toward MTC can be used to portray

an image which makes MTC very accessible, lets people ask personal
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guestions to be explored in a comfortable manner, and transmits an image of
the CTE institution as friendly and concerned as it is perceived by current
students.

9. The SLTCD theory may need to be re-evaluated based on the use of the
internet and personal reliance which were found in this study. When the
theory was developed the Internet was not available. In this study it is widely
being used and perhaps the theory need to be updated if not already done.

10. An area that needs further analysis is the exposure of students to CTE
programs before they make the decision to enroll in a CTE program. This
study did not attempt to pursue this topic.

11.The present study targeted adult students as the population. Further research
should be conducted to identify the factors influencing student decisions in
both adults and young student groups in order to establish differences and
commonalities about the main influencers at the time to make the decision to
enroll in a CTE program. Both of these areas could be further explored.

12.Results describe the current adult students at MTC. It is not known whether
those students that did not participate in the study are similar or dissmnilar t
those who participated in the study. It is also not known why two instructors
chose not to participate in the research study. Thus, further research is
needed.

13.Conducting a study using mixed methods would allow the opportunity to
explain issues that may be difficult to comprehend using a survey as the main

data collection source. The basic rationale of using mixed method is that the
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strength of one collection method will offset the weaknesses of the other form
(Creswell, 2007). The qualitative component will permit a deeper
understanding of the factors that influence student decisions to enroll in a CTE
program.

14.0ne area for further study would be conducting a much larger study including
both large and small institutions and in rural, urban, and suburban places. The
present study was conducted in a large urban CTE institution, thus results
from this study are specific to this center. Demographics, sources of
information, and factors influencing student decisions may or may not be
similar to or representative of CTE students. Having data that involve
participants from different settings can produce rich data to generediaks

for specific geographical areas.

Final thoughts

This research study explored the unknown factors which lead to a decision to
enroll in the architecture and construction career cluster programs didvieri
Technology Center (MTC). Variables such as the enroliment and demographic
information, influences on student enrollment decisions, and attitudes toward the MTC
were studied using descriptive statistics.

Findings from this research study indicate that the group of participantgewas
homogeneous: mostly males, part-time employed, high school diploma as the highest

level of education achieved, with a gross annual income less than $10,000. Regarding
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their enrollment status, the majority was first time students at MT@gakasses for the
first time in the program currently enrolled. Influential factorsdhsag the interest in
learning about the occupation, desire to work in the industry, challenge to leavn a ne
skill, and better job opportunities were identified as the main factors thataway h
influenced their decision to enroll in a CTE program at MTC. The person who was the
strongest influence in their decision to enroll at MTC was identified as tfriy3dne

main source of information accessed by students before making the decisionltwarol
the Internet. Overall, participants have a positive image of MTC, and they aretsappor
of MTC programs. Results from this research study cannot be genetalihed

population studied, thus further research in this area is needed.
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January 21, 2009

Lily Calix
103 N University Apt #4
Stillwater Oklahoma 74075

Dear Ms. Calix:

This letter is to provide you with my full permission both expressed and implied to use
the format and contents of the survey instrument I developed to collect data for the
Factors Perceived to Influence Student Decisions for Entering the Welding Technology
Program at the Dona Ana Branch Community College study conducted in 1997. I have
read your thesis proposal and believe it to be a sound, credible, and valid effort. I am
pleased that my survey instrument will assist in your research study and wish you well in
your successful completion of your thesis.

Please contact me if I can be of any further assistance.

Sincerely,
‘ /7
Vi ~ 1/ 4

”__,r} /,/"‘)

B St bond

98



APPENDIX C

INSTITUTIONAL REVIEW BOARD

APPROVAL FORM

99



Oklahoma State University Institutional Review Board

Date: Thursday, February 05, 2009
IRB Application No ED0912
Proposal Title: Factors Influencing Student Decisions to Enroll in the Architecture and Metal

Construction Career Cluster at the Meridian Technology Center

Reviewed and Exempt
Processed as:

Status Recommended by Reviewer(s): Approved Protocol Expires: 2/4/2010

Principal

Investigator(s): L

Lily Yaneth Calix Rodriguez Mary Jo Self

103 N. Univ. Apt. #4 261 Wiliard
Stillwater, OK 74075 Stillwater, OK 74078

The IRB application referenced above has been approved. It is the judgment of the reviewers that the
rights and welfare of individuals who may be asked to participate in this study will be respected, and that
the research will be conducted in 2 manner consistent with the IRB requirements as outlined in section 45
CFR 46.

* The final versions of any printed recruitment, consent and assent documents bearing the IRB approval
stamp are attached to this letter. These are the versions that must be used during the study.

As Principal Investigator, it is your responsibility to do the following:

1. Conduct this study exactly as it has been approved. Any modifications to the research protocol
must be submitted with the appropriate signatures for IRB approval.

2. Submit a request for continuation if the study extends beyond the approval period of one calendar
year. This continuation must receive IRB review and approval before the research can continue.

3. Report any adverse events to the IRB Chair promptly. Adverse events are those which are
unanticipated and impact the subjects during the course of this research: and

4. Notify the IRB office in writing when your research project is complete.

Please note that approved protocols are subject to monitoring by the IRB and that the iRB office has the
authority to inspect research records associated with this protocol at any time. If you have questions
about the IRB procedures or need any assistance from the Board, please contact Beth McTernan in 219
Cordell North (phone: 405-744-5700, beth.mcternan@okstate.edu).

Sincerely, ,

2
Stielia Kennison, Chair
Institutional Review Board
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MERIDIAN TECHNOLOGY CENTER

1312 South Sangie Road  Sttiwaler. Giighoms 74074-1899 Tei 405 577-3333 Fax: 405 377-9604

February 5, 2009

Diana Jacobs

IRB Coordinator

University Research Compliance
208 Cordell North

Oklahoma State University
Stillwater, OK 74078-1038

Dear Ms. Jacabs:

| wanted to confirm that Meridian Technology Center approves of the proposed research of
Ms. Lily Yaneth Calix Rodriguez, a master's student in teaching, learning and leadership at Oklahoma
State University. Ms. Calix Rodrigues would like to explore and describe the demographical, influential,
and informational factors that influence students’ decisions to enroll in the architecture and
construction career cluster at the Meridian Technology Center.

We look forward to working with her and assisting her as she completes her course of study. If you
have any questions, or need additional information, please feel free to contact me at 405.377.3333.

Sincerely,

e

John Howell, Ph.D
Assistant Superintendent
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Inf tion sheet : 5 |
niormation s Pa— "3‘_/_ W |
OKLAHOMA STATE UNIVERSITY | Exphos 2 /470 _|

[IRBoG 027 s J
PROJECT TITLE: U e s
Factors influencing student decisions to enroll in the architecture and construction career

cluster at the Meridian Technology Center.
INVESTIGATORS: Lily Yaneth Calix Rodriguez, B.S.

PURPOSE:

The purpose of this study is to explore and describe the demographical, influential, and
informational factors that influence students’ decisions to enroll in a CTE course at the Meridian
Technology Center.

PROCEDURES:

The project will involve completion of one survey. The test contains five sections designed to
assess the main influencers in students’ decisions to enroll in a CTE program. The first section addresses
enrollment status of the respondents, the second section is an inventory of the areas of influence and
information which may influence students’ decisions to enroll in a CTE program, the third section is
designed to address attitudes toward the school, the fourth section contains two open ended questions that
prompt students to identify sources and influences not previously mentioned, and the fifth section
addresses students’ demographic information.

This study is designed to last approximately 30 minutes.
RISKS OF PARTICIPATION:

There are no risks associated with this project, including stress, psychological, social, physical, or
legal risk which are greater, considering probability and magnitude, than those ordinarily encountered in
daily life. If, however, you begin to experience discomfort or stress in this project, you may end your
participation at any time.

BENEFITS OF PARTICIPATION:

You will not have a direct benefit, but your participation would help understand who and what
does or does not influence students when making career decision. The results from the study can also
provide useful information to those concerned with marketing and recruitment. By identifying the various
factors, an effective marketing approach could be developed.

CONFIDENTIALITY:
All information about you will be kept confidential and will not be released. Surveys will be

assigned a number rather than names. Research records will be stored securely and only the researcher
and individuals responsible for research oversight will have access to the records. This information will be
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saved as long as it is scientifically useful. It is possible that the consent process and data collection will be
observed by research oversight staff responsible for safeguarding the rights and wellbeing of people who
participate in research.

COMPENSATION:
You will not receive any compensation for the completion of this survey.
CONTACTS:

I understand that I may contact any of the researchers at the following addresses and phone numbers,
should I desire to discuss my or my child's participation in the study and/or request information about the
results of the study:
e Mary Jo Self, Ph.D., 261Willard Hall, Dept. of Teaching and Curriculum Leadership, Oklahoma
State University, Stillwater, OK 74078, (405) 744-9191.
E-mail: maryjo.self @okstate.edu

e Lily Yaneth Calix Rodriguez, B.S., 103 N University,Apt#4, Stillwater, OK 74075, (405) 744-
1560.
E-mail: calixro@okstate.edu

e I may also contact Dr. Shelia Kennison, IRB Chair, 219 Cordell North, Stillwater, OK 74078,
(405) 744 1676 or irb@okstate.edu with any questions concerning participant’s rights.

PARTICIPANT RIGHTS:

I'understand that my participation is voluntary, that there is no penalty for refusal to participate,
and that I am free to withdraw my consent and participation in this project at any time, without penalty.

By completing the survey, you are giving your consent to participate in this research study.

State Univ. |
. IRB |
o 2 /29 |
| Expires M#
{IRB 2 |
u._i—_:%:z“_/ij
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Script for meeting with the superintendent of Meridian Technology
Center:

Good morning/afterncon. Iam Lily Yaneth Calix Rodriguez, a master’s student in
teaching, learning and leadership at OSU. I propose to conduct a research study, the purpose of
which is to explore and describe the demographical, influential, and informational factors that
influence students’ decisions to enroll in the architecture and construction career cluster at the
Meridian Technology Center.

I request your permission to conduct this research study at the Meridian technology
Center. Each student’s participation will involve completing a questionnaire, which will take
approximately thirty minutes. Student participation will be voluntary. I will provide an
information sheet for each student to read where the purpose of the research study is described
and pertinent information about the research study is given. Also described are students’ rights to
protect them as a participant.

By completing the survey students are given their consent to participate in the research
study. I will visit students in their instructional classrooms in order to administer the survey
instrument. I will provide a brief description of the questionnaire as well as instructions for
completing the survey. I am planning a second visit to access students who were not present on
the first day the research survey was administered. All the data collected in this study will be
kept confidential.

Students will be free to choose not to participate or to withdraw from the research study at any
time without penalty. Although there may be no personal benefit for the students, the possible

benefit of their participation may be to contribute to the understanding of who and what does or

| ’\:mdd/f/ﬂf
| Expires a/lYrd |
§iﬁa#£-Q£é/g |
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does not influence students when making educational choices. The results from the study can

also provide useful information to those concerned with marketing and recruitment.

Are you willing to give me your consent to conduct this research study at Meridian Technology

Center?

If the answer is yes- proceed with the script.

Thanks for your authorization. I will contact the teachers and I schedule with each of

them the best time and date to administer the survey. If you have any questions concerning this

research study, I can be reached at (405) 744-1560 or through my e-mail address:

lilycalix @yahoo.com

108
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ia. State Univ.

'HB‘ | Script for meeting Architecture and Construction Career Cluster teachers
woved 2 /5 /29 |
ros 8 /4O at Meridian Technology Center.

[IR83€£009/9-

Good morning/afternoon. I am Lily Yaneth Calix Rodriguez, a master’s student in
teaching, learning and leadership at OSU. I am conducting a research study the purpose of which
is to explore and describe the demographical, influential, and informational factors that influence
students’ decisions to enroll in the architecture and construction career cluster at the Meridian
Technology Center.

I have obtained permission from your Superintendent to conduct a research study and also
to talk to you. I am requesting your permission to contact your students in order to administer a
survey.

If the answer is yes - proceed with the script.

Each student’s participation will involve completing a questionnaire, which will take
approximately thirty minutes. Student participation will be voluntary. I will provide an
information sheet for each student to read where the purpose of the research study is described
and pertinent information about the research study is given. Also described are students’ rights to
protect them as a participant.

By completing the survey students are given their consent to participate in the research
study. I will visit students in their instructional classrooms in order to administer the survey
instrument. I will provide a brief description of the questionnaire as well as instructions for
completing the survey. Iam planning a second visit to access students who are not present on the
first day the research survey is administered. All the data collected in this study will be ketp
confidential.

Students will be free to choose not to participate or may withdraw from the study at any

time without penalty. Although there may be no personal benefit for the students, the possible
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benefit of their participation may be to contribute to the understanding of who and what does or
does not influence students when making educational choices. The results from the study can
also provide useful information to those concerned with marketing and recruitment.

Are you willing to give me your consent to contact your students in your classroom?

If the answer is yes- proceed with the script.

Thanks for your authorization. What time according to your schedule will be the best to
administer the survey to your students? — According to each teacher, I will set times and dates to
apply the survey. I will carefully record dates, times, classroom numbers, and each teacher’s e-
mail address and telephone number.

Do you have any questions? I will call or e-mail each of you the day before I plan to come
to remind you of my appointment.

If you have any questions concerning this study, I can be reached at (405) 744-1560 or through

my email address: lilycalix @yahoo.com

| Okla. State Univ. |
' iRB ]
| Af ﬁ‘ﬁsd_c)-/fg/éﬁ:
wpires_~/ Y/ /0 |
(IFBeC DL s
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Seript for meeting the students at Meridian Technology Center.

Good morning/afternoon. Iam Lily Yaneth Calix Rodriguez, a master’s student in
teaching, learning and leadership at OSU.

Prior to coming here today, I requested and received permission from the superintendent
of Meridian Technology Center and also from your teacher to conduct a survey. I am here to
invite you to participate in a study to explore and describe the demographical, influential, and
informational factors that influence students’ decisions to enroll in the architecture and
construction career cluster at the Meridian Technology Center. Your participation may contribute
to the understanding of who and what does or does not influence student. The results of this
study could also assist counselors in targeting the influencers that are accessible to the school.
Identifying accessible areas will allow them to find strategies that can be used to provide more
information and opportunities for those who are potential candidates for enrolling in vocational
education.

To participate in the study you must be 18 years old or over. Your participation will
involve completing a questionnaire, which will take approximately thirty minutes. Your
participation is voluntary. I will provide an information sheet for you to read. In this information
sheet the purpose of the research study is described and pertinent information about the research
study is given. Also described are your rights to protect you as a participant.

Are you willing to participate in this research study?

Those who agree to participate in this research study should remain seated at your desk.
Those who are under 18 years old and those who do not agree to participate in this research study,
please feel free to leave the classroom and return when your classmates finish completing the

survey, to continue with your normal activities.

State Univ.

]
{

7
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For those of you who have agreed to participate in this research study, many thanks. I will
now distribute an information sheet for you to read. Please read it carefully. In case that you
have any question plcasé raise your hand and I will assist you.

After this explanation I will distribute the questionnaires and then continue with the script.

The survey that you will complete contains five sections designed to assess the main
influencers in students’ decisions to enroll in the architecture and construction career cluster. The
first section addresses your enrollment status. The second section is an inventory of the areas of
influence and information which may influence students’ decisions to enroll in the architecture
and construction career cluster. The third section is designed to address attitudes toward the
school. The fourth section contains two open ended questions that prompt you to identify sources
and influences not previously mentioned, and the fifth section addresses students’ demographic
information.

Please answer each questions to the best or your knowledge. There are no right or wrong
answers and responding to the questionnaire will not affect your grade for this or any other class.
In the first section you will choose the option that you believe is the correct for the question. In
sections two and three, you will use the scale that is shown in the questionnaire to identify your
agreement with the statement.

In the scale shown in this part of the questionnaire, number one means that you strongly
agree with the statement, number two means that you moderately agree with the statement,
number three means that you somewhat agree with the statement, number four means that you
slightly agree with the statement, and number five means that you do not agree with the
statement.

In the last section please check the appropriate box that best answers the questions.

After this explanation I will distribute the questionnaires and then continue with the script.

3 oved<L. (52225
| B 2L440 |
|RB# £ L L F /. |

S =1
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Before you begin to answer the questionnaire, do you have any questions? — If yes, answer the
question; if not continue with the script.

I will remain here in the classroom. In case that you have any question please raise your
hand and I will assist you.

After students finish the questionnaire, collect completed questionnaires.
Thanks to all of you for your participation in this research study. Your participation is greatly
appreciated.
If you have any further questions concerning this research study, my contact information is on the

information sheet.

. State Univ. i

T
| IRB
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Candidate for the Degree of
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information, and intangible variables, such as influences on student enrollment
decisions and attitudes toward the MTC, were studied using descriptivecstatisti

Findings and Conclusions: Findings from the study indicate that the group oijpaatisc
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