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CHAPTER |

INTRODUCTION
Statement of Purpose

In the globalization context, promoting good governance principles worldwide
appears to be a major challenge for the human community. Among the most innporta
premises of the good governance concept are the protection of human rights, the
promotion of equity and active participation of citizens. Thomas Weiss (200®estres
the important role the United Nations has to play in promoting good governancegwacti
to all nations. The recent events of popular revolutions in Tunisia and Egypt against
dictatorial regimes symbolize the aspiration of all people for good goverpaactices.
Good governancis a concept that encapsulates a set of principles aimed at promoting
sustainable methodologies and practices. As praxis, these methodologies aredsioppose
help strengthening ethical ideals and reaching specific goals withera gpntext
(Agere, 2000)Thelnstitute of Governance of Ottaveagued that “Governance
comprises (a) the institutions, processes and conventions in a society whiotirgeter
how power is exercised, (b) how important decisions affecting society aeand (c)
how various interests are accorded a place in such decisions”(Weiss 2000, p.797). Agere
(2000) argued that good governance emerges in times where concepts of (a)@dgmocra

(b) civil society, (c) popular participation, (d) human rights, (e) social dpuetnt and



(f) sustainable development, are taking an increasing importance in azgdoabrid
(Agere, 2000).

In today’s global world, values such as “mutual understanding among human
beings” (Morin, 1999, p.3), diversity and equity are being central to numerous academic
works. The global community is more than ever responsible for promogiagc
governanceculture throughout the world while respecting the richness and diversity of
cultures. Morin (1999) argued: “the future of human genre is now situated on a planetary
scale” (Morin, 1999, p. 2). This is particularly relevant with regard to a myrisgs$oés;
the most notable example is perhaps climate change.

Although scholars and experts presented diverse definitions regarding the concept
of good governangamost of them agree on its significant value in establishing and
fostering local and global sustainable development. According to the Unitemh$lati
good governancencompasses eight major characteristics or principles. (a) Paiticjpat
(b) Rule of law, (c) Transparency, (d) Effectiveness and efficiency,gg)disiveness,

() Accountability, (g) Consensus-oriented, (h) Equity and inclusivenesse(UN#tions,
20009).

Instilling these principles in our society is believed to be one way to achieve good
governance. This thesis qualitatively evaluated the efficacy of the comic aok a
medium in promoting universal values that can be regarded as bedrock for good
governance. Within a critical pedagogy framework, a comic book has been egpeciall
created by the researcher to serve as a medium for the study. The draextsgand
dialogues of the manuscript were conceived parallel to the literaturgvraroeind what

is referred to in this present work as “human values.” These values encompass broad



meanings such as: “mutual understanding among human beings” (Morin, 1999, p 3),
equity, diversity, and “earth citizenship” (Morin, 1999, p 3). One illustrating example of
the later is the presence of different ethnicities and nationalities @atbes throughout

the comic book, thus delivering through framed sequences a diversity message. This
research explored the communicational value emerging from the use of words in
dialogues and texts on the one hand and pictures in shapes and symbols on the other
hand. This particular facet of interplay between words and pictures chemagtére

comic book (McCloud, 1993) as a medium makes its efficacy in communicating human
values worth exploring.

This study examined the educational potential of the comic book by using focus
groups to seek emergent themes related to the universal values discussed leiarlse
expected to contribute in advancing knowledge in this area given that: (a)tbesst
focusing on the usefulness of the comic book as a pedagogical reading used focys groups
and (b) few studies had recourse to comics created purposefully to serve aschrese
tool. To answer the research questions, three focus groups formed of middle school
students (ages 10-13) were conducted. The age range of participants wasrchosen i
accordance with the reading level of the comic book created for this studyntStueee
invited to read the comic book in the presence of the researcher as facilitator. A
discussion was then engaged with them around the messages they understood from the

comic book and their impressions about the medium as well.



Research justifications

There are several justifications for this research. First, the globll werlive in
today leads us to promote more diversity through various media including comic books.
A second justification for this study will be the contribution such research fa&an of
regarding the understanding of the comic book as a medium synergizing texts and
pictures. Moreover, while many studies conducted about the comic book used both
guantitative and qualitative methods few researchers have examined theéboohi
through focus groups. Focus groups are supposed to provide a more intimate approach in
looking at the relationship between the medium and the receiver. Using focus groups is a
choice made on the premise that children are experts about their lives. Hearing the
voices within focus groups is supposed to provide valuable insights and elicit meaningful
data about the comic book as an educational medium. Furthermore, Yuen (2004) reported
that although focus groups are an established qualitative method in sociascienc
(Goebert, 2002); scholars such as Gibbs, Morgan, Maxwell and Britten (2002) argued
that children focus groups still a method in a nascent phase (Yuen, 22004). Another
justification for this study is the dearth of research focusing on the comic book as a
medium in the Mass Communications field compared to studies addressing other media
such as Radio, Television, Print Press, and New Media. If a plethora of studies on the
comic books in other fields such as Semiotics, Education or Art, the comic book seems to
attract less academic attention in the Mass Communications field. Mordwareris
virtually no research in the communication field that used a comic book created
purposefully for the research and tailored around the research concerns to éeplore t

medium. Finally, this study will help expand knowledge about the comic book as a



communication tool of universal values to a young audience and as a medium on a

broader scope.



CHAPTER Il

REVIEW OF LITERATURE

This section will discuss three concepts that are in the center of thys Sirsd,
good governancaimed as praxis. Secorutitical pedagogyas a means to good
governance practices. Third, the comic book as an educational tool and medium within a
critical pedagogy approach to education.

The Concept of Good Governance

Good governance as a concept can be defined as a set of standards or principles
through which a number of objectives are supposed to be met (Agere, 2000). It has been
defined according to the United Nations as “the process of decision-making and the
process by which decisions are implemented” (United Nations, 2009). While tihé Wor
Bank defines it “as the manner in which power is exercised in the management of a
country’s economic and social resources” (Weiss, 2000, p.7TB&)nstitute of
Governance of Ottawgave another definition, stating “Governance comprises (a) the
institutions, processes and conventions in a society which determine how power is
exercised, (b) how important decisions affecting society are made arem\@ghous
interests are accorded a place in such decisions”(Weiss 2000, p.797).

The United Nations has been working to prongied governancevorldwide,

especially in Third World countries where democratic policies are seldpected. The



United Nations provided eight specific characteristics or principlegdod governance.
The following are these principles with an example illustrating eadteatf.t

(a) Patrticipation: such as providing equal opportunity to stakeholders (both men
and women) to participate in the decision-making process affecting thenn daidotly
or indirectly. This could be accomplished through direct participation or through
legitimate intermediary representatives or institutions.

(b) Rule of law: such as the establishment of a policy that forces people td respec
the law whatever their position, power or influence through legal frameworkaréha
“impartially” enforced.

(c) Transparency: one example is that in a corporation all the actions taken by
those who are in governance must be clarified to stakeholders, full informatiobenust
disclosed, and this information must be accessible through understandable forms and
media.

(d) Effectiveness and efficiency: one example would be the goals set by the
governance people and how those goals will be met effectively in satisfyoiety’s
needs and making the best use of recyclable resources.

(e) Responsiveness: Institutions must respond to stakeholders’ needs within a
specific timeframe.

() Accountability: For instance, when a goal is set, governance peoplaewill
accountable to the public and stakeholders for achieving that goal within the pre@define

timeframe.



(g) Consensus-oriented: one example is that good governance implies a common
mediation between various interests and opinions to converge for the common good of a
given community in a given historical, cultural and social context.

(h) Equity and inclusiveness: one example is that governance people should
include minorities and people whose voices are not heard by giving them the opportunity
to contribute to the decision making process, and enhancing or maintaining their wel
being (United Nations, 2009).

Morin (1999) provided interesting concepts that can be linked to the principles of
good governance. He argued that nations around the world must work together on
enhancing the “mutual understanding among human beings” (Morin, 1999, p.3). Morin
stated that while communication among humans is triumphantly increasing through
various media, technologies and information means, “incomprehension is still the rule
(Morin, 1999, p.49). Moreover, no technique of communication is per se a guarantee of
achieving understanding. Teaching understanding among humans is a fundamental
mission of future education as “condition and protection of humanity’s moral and
intellectual solidarity” (Morin, 1999, p.49).

Furthermore, Morin (1999) stressed the importance of promoting “earth-
citizenship” to face a human destiny which he considered to be on “a planetaty sca
(Morin, 1999, p. 2). Humans, while preserving precious local specific identities must
engage in a global cooperation and be involved as citizens of the “homeland-
earth”(Morin and Kern, 1996) to meet complex global challenges such as environment

protection and sustainable development (Morin, 1999).



Critical Pedagogy

This section will discuss the concept of critical pedagogy. It willgredifferent
criticisms from established scholars in the critical pedagogy fieldeofdrrent
educational system and practices. It is believed here that the comic book as an
educational medium will reach a greater efficacy if employettaly and within a
framework of critical pedagogy. In contrast to classic media used in exydae comic
book can offer a room for enjoying learning and invite young learners throughtlairik
critically about important and complex issues, thus, reinforcing demoutedts and
good governance principles within our society. Bomer and Bomer (2001) argued in their
book titledFor a Better World: Reading and Writing for Socfsdtion:

Unless we make critical conversations available to students, unlesstive set

discourse in motion in the classroom, we cannot expect children to develop

guestions and stances related to social justice either now or in the future (p. 59).

The comic book is first of all, a medium intended to make learning an enjoyable
experience. Learners can enjoy learning and take time to critacedlyze the messages
conveyed to them through art work and not just memorize information and knowledge to
make use of it in the future as it pertains in the classic system of edueatiowhat
Paulo Freire referred to as “the banking system of education” (Freire). F9&be
(1970) argued that our system of education is basically based on the principle of
educators making deposits in the educatee. This principle is intended to make learne
passive receivers, and to become docile workers or/and consumers in the futtge. Frei

also argued this principle hinder learners’ chances to gain the necessbegtual tools



for critical thinking, and thus for freedom and the enforcement of democraaye(Fr
1970).

Henry Giroux and Susan Searls Giroux (2006) argued that neoliberal capitalism
ideology presents a massive oppression of citizens of lower strata of todagtyg.sdTi
fact the oppression not only lies in the material inequalities but also, and more
importantly, in the normalized discourse and ideology that are enforced through Ipolitica
rhetoric and mainstream media. This neoliberal ideology enforces market
fundamentalism and corporate and business agenda and interests. Furthermore, such
ideology threatens the democratic ideals of modern societies. The main igopoéss
this ideology lies in educating citizens from an early age to become eithierworkers
or loyal consumers. Therefore, in this new era of neoliberal economic funddisrant
business is given more importance than the human subjects that constitute our society.
This ideology pervades in the current educational system that encouragegtrackin
standardized tests to select students in market oriented fashion. The most dppresse
this system are the poor and minorities who struggle to transcend their economic and
social conditions in order to succeed in the future. The neoliberal ideology put in their
paths a multitude of obstacles that are completely in contradiction with the @gimocr
ideals that our society was built upon. The bottom line is that money became an end in
itself end not a means to an end in our democracy, even in education (Giroux and Giroux,
2006).

To tackle this hegemonic ideology which presents a massive oppression on a
global scale via its pervasive nature, Giroux and Giroux (2006) proposes critical

pedagogy as a key element for creating change. Our students need to acquire the



intellectual tools necessary to analyze critically the work conditindglee social

policies that the system put in place. There is an exigent need for griddattated and
informed citizens who know how to think independently and transcend their social norms
and mores whether religious or secular which are in many instances orreate@y

that benefits the neoliberal economic system Giroux and Giroux (2006).

Dean Braa and Peter Callero (2006) argued that a major oppression our society
faces lies in the neo-Marxist concept of reproduction. In fact systemewdifeducation
operate in a way that reproduces patterns or the exploitative capitakshsyse main
oppressed by this system are people from the non-capitalist classes wheirinselves
under the direct and indirect exploitation of economic elites (Apple 1990; Mayo 1999;
McLaren 2003). This oppression starts to take shape from an early age in theoedlcati
system where there is a “hidden curriculum” (Apple, 1990). “Students are sediahd
behaviorally conditioned to accept hierarchal structures of power”’(Braa aledoCal
2006, p 358). Moreover, students are very often in the classroom “conditioned to be
passive, conformist, and obedient members of society, thus generatingreaspylated
workers and passive, apathetic citizens” (Braa and Callero, 2006, p 358).

As a response to this issue Dean Braa and Peter Callero (2006) proposed the
incorporation of critical pedagogy in the teaching of sociology. This means lgeyogd
emphasizing critical pedagogy as a praxis to making it part of the cahdresnovating
the whole discipline of sociology through a critical pedagogy frameworBraa and
Callro argued, we live in a society where science is presented to studen¢t @k a s
established facts and not as a method for critically thinking about social phenomenon.

This has to be changed through the incorporation of critical pedagogy in the teafching

10



sociology and thus the creation of an educational framework that will enable uiuhe f
a more critical education that allow students to become more informed cit&reasajnd
Callero, 2006).

Lambert et al. (2007) argued that higher education in the UK went in reeeat ye
from societal and citizenry purposes among others to a highly commexdiahz
commodified education. Higher education has become mainly a preparation environment
for students to serve primarily a “knowledge-based economy” (Lambért 20@7, p.

525). The corporate and entrepreneurial spirit has become pervasive in academic
discourse and curriculum, giving less room for critical thinking and citizprasid

societal oriented learning. Indeed, students are not given a very wide rangécet as
they go to higher education. Mainly, they learn how to be more productive and efficient
in the capitalist system (Lambert et al., 2007)

Stephen Peters (2009) argued that sites of formal education can confine students
in oppressive subject positions. He argued that in the colonial heritage, ideatkgys
element of determining oppression patterns. Stephen Peters (2009) arguekt thiie's
are never completely finalized” (p.5), people tend to have complex and multipleiedenti
that are in a constant evolution. Oppression occurs on the identity level when certain
social and group norms impose certain limits to one’s identity thus making him or her
adhere to a certain set of values that states what is right and univexpak{SPeters,
20009).

To overcome the oppression that comes from the authority over knowledge on
people’s identities, Peters (2009) places an emphasis on imaginative, agantiorasof

identity, a reflexive critical pedagogy that would encourage students to deitiphe
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dominant and dominating discourses that are transmitted through society (Stephen Pet
, 2009).

Nervin, McNeil and Smith (2008) argued that there is oppression in the discourse
and the perception that our society has on disabled individuals. This oppression lies often
in considering them as being outside of the norm and as being a source of problems that
needs adequate solutions. Nervin, McNeil and Smith (2008) added that this paradigm
needs to be changed through a critical pedagogy approach that empowerd disable
persons as contributing individuals with complex and diverse identities. Aatritic
perception should replace the current paradigm the society has on disabled persons. So
they will be viewed and treated as individuals from a diverse landscape of inti\atida
identities in a complex society rather than being considered as abnorasabgposed to
normal persons. The later dichotomy is in fact an inaccurate concept if wattake i
account the uniqueness of identities and personalities within our complex society.

To sum up, critical pedagogy presents an umbrella for a variety of approaches that
can, if adopted by the mainstream scholarship, contribute in changing oppressive
practices in our modern society through a critical revolution or evolution of the
educational system.

Richard Khan: Critical Pedagogy Eco-literacy, and PlanetarysCrisi

In his book titled “Critical Pedagogy, Ecoliteracy, and Planetary Ctlsgs:
ecopedagogy movement”, Richard Khan (2010) presents a comprehensive and cross
disciplinary analysis of the current state of ecoliteracy. He usesatpedagogy as a
means to develop and enforce human consciousness about our ecological challenges and

our common fate as human beings. In analyzing historically the curréetnsgs

12



education he evokes, as a historic example of an achieved critical pedagogygnfor
democratic ideals, the conceptRdideiain ancient Greece (Khan, 2010).

“Beyond the simple inculcation of youth into preformulated expectations,
AthenianPaideiainstead integrated Athenian children into the broad ideals held by
Athens concerning the harmony of body, mind, spirit, and polis” (Khan, pPaRjeia
was in Athens an instruction system in which students were offered ancecidictral
education. Ancient Greeks conceived “education aP#weiaof one’s total civic
livelihood” (Khan, p. 39). It meant education as a pathway to accomplish ideals (Khan,
2010).

Khan (2010) also discussed Paulo Freire’s “Promethean Pedagogy”, and lvan
lllich’s “Epimethean pedagogy” with regard to the role of media and téogym
education (Khan, p.81). Khan argued that Freire’s Promethean Pedagogyspesent
forward vision of pedagogy that doesn’t reject the machine but rather humanizeenan. H
used technology in his critical pedagogy as means to construct the future ofoedaicdt
therefore the future of humanity (Khan, 2010). Freire sought to democratize thie use
technology in order to promote more humanistic relationships between people and an
egalitarian society. His main concern was to critically examineettienb-capitalist
society (Khan, 2010).

lllich’s Epimethean pedagogy on the contrary presents a vision that looked
backward to history in order to impact the future. For lllich the use of technology in
education becomes problematic when tools became themselves an end rather than a
means to an end, which can be, for instance, more knowledge and a higher civic

consciousness (Khan, 2010). Thus both Friere and lllich present a complementary

13



philosophy of pedagogy, and particularly, of the use of technology and media in
education. Khan stresses the importance of both approaches in the information age wher
consumption of media is higher than ever before. Khan proposes that Freirecarl Illi
legacies should be used in eco-literacy because of their critical anafiysdagogical
tools. The most notable current example of these tools is perhaps internet as means for
eco-pedagogy. Khan presents the collaborative strength of using bothnFaattia
lllichian radical pedagogies in “producing a sustainable citizenry auyirgg the
conditions for the next generation’s political struggle over how to respond to planetar
eco-crisis” (Khan 2010, p 98).

Finally concerning the current state of Eco-literacy, Khan (2010) evokesotke w
of Herbert Marcuse. In Marcuse’s philosophy, Khan stresses the presencedafal
critique but also a positive utopianism that transcend current pessimism. Marcusi
philosophy therefore presents both the radical engagement of anarchavigrimaind
the intellectual quality of analysis of ecologists’ elite (Khan, 2010). Kisas WMarcuse
philosophy to transcend Marcuse philosophy itself and goes “beyond a straight
explication that could run the risk of divorcing Marcuse’s thought” (Khan, p. 127) in
order to meet the present ecopedagogical challenges. He further exeghhias “pro-life
politics” (Khan, p. 128) and used Marcuse proposition of “politics as education and a
revolutionary conception of Humanitas” (p.128) where he tries to transcend the
dichotomy of culture versus nature and human versus nonhuman animal. Khan also used
Marcuse’s concept of “Great Refusal” (p.134) which rejected establisimdsand
aimed at promoting a more revolutionary and optimistic reading of realityn tinaugh

Marcuse’ theoretical framework urges eco-pedagogues to become sustaidadalks.
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Ecology must no longer be a cultural movement that defends nature but a natural
movement of the mainstream culture, thus going beyond the paradigm splitturg cult
form nature (Khan, 2010). Herbert Marcuse once argued that “the real chaiche w
would free men and things remains the task of political action” (Cited in Khan 2010, p.
137).
Defining the Comic Book

Defining the comic book, comic strip or comics could be a challenging task.
Some comics writers prefer to call their work “graphic novels” in an atteorgve it a
better intellectual image than the “mass culture” stereotype that hapéeaining to the
comic book image for many years. Gabilliet (2010) argued that the most frgguentl
provided definitions for comics are (a) “picture narrative” and (b) “drawn stofje 12).
But these phrases are too vague to clearly define the comic book (Gabillet, 2010).

Couperie et al. (1968) argued the comic strip, comics or comic books are rooted in
a long tradition of communication throughout several human civilizations. Expressing
stories and myths through pictures foreshadowed the alphabet. The modern form of
comic books we know today was perfected in the United States in the dadgrQry.
But the birth of comic strips was preceded in Europe by the profusion of numerous
picture-stories throughout the continent, both silent and illustrating a text, often ve
artistically valuable productions by highly skillful illustrators, usudilyseminated in
either books or newspapers (Couperie et al., 1968). Nevertheless, many comiessschol
argued that the first modern comic books creator was the Suisse artist RAdipffiee
in the early 18 century (Gabillet, 2010). Furthermore, the comic strip is considered by

many to be a culmination of a very long tradition of human expression throughout the

15



history. Hogben (1949) presented a comprehensive history of human communication
from the cave painting to the comic strip, providing a thorough examination of the comic
strip’s early ancestry. Other scholars such as Bougnoux (1999) approadciseigréne
communication potential of the comic book by presenting the communication phenomena
and a number of theories in the communication field through various milestones in the
comic strip world. For example, he introduces the reader to the drastiofartnes
alarming changes) modern technology brought to human life through describing a
sequence in the comic bo8kO.S. Météordsy Edgar P. Jacobs (Bougnoux, 1999, p. 34).
Couperie et al. (1968) argued that those who think that they can understand the
comic strip world by analyzing one or two comic magazines will getharaimplistic
and reductive vision of the complex and rich world of comics (Couperie et al, 1968,
p.155). In fact, the world of comic strips, “represent an incredible network of lucid
observations, traditions, some of which are thousands of years old, influences and
relationships between the characters” (Couperie et al, 1968, p. 155).
Perhaps the most original approach to defining the comic book was provided by
McCloud (1993). Irnderstanding Comics: the Invisible AMcCloud (1993)
attempted to define comics as a medium through the medium itself, thus producing a
scholarly material in a comic book rather than a text book. McCloud (1993) argued that
specific dictionary definition for comics would be “juxtaposed pictorial and otheges
in deliberate sequence, intended to convey information and/or to produce an esthetic
response in the viewer” (McCloud, 1993, p.9). On the other hand, he gives a broad

definition that introduces the medium as “sequential art” (McCloud, 1993, p.7).
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The Comic Book as an Educational Tool

Berkowitz and Packer (2001) argued that comics present a set of enriching
pedagogical opportunities. Comics attract students’ attention to a variefyias;tthey
give students the opportunity to enjoy the process of learning (Berkowitz & Packer
2001).

Versaci (2001) argued that comic books can be very effective teaching tools that
bring students’ attention to important social issues such as AIDS and singlehnothe
He emphasized that comic books for a long period of time were unjustly judged as
responsible for juvenile delinquency. Versaci (2001) argued “literature makéesmk
about big ideas” and so do comic books (p. 61). Most people read comics during
childhood, and when they became adults, they tend to perceive comic books as
“subliterate, disposable and juvenile” (Versaci, 2001, p. 63). For Versaci, thisiatti
toward comic books is comparable to someone’s attitude in declining all motion pictures
because that person once disliked Disney movies. Misinformed people often associat
comic books with a single genre, for instance superhero comics, thus their negative
attitude toward the medium (Versaci, 2001).

Versaci posited that unlike more established literature, comic books have the
ability to humanize the subject at hand, by making it less abstract to the rémaders
addition to the text, “readers can see the characters through the illustr@ersci,

2001, p. 62). Moreover, “the interplay of the written and visual is a complicated process;
a comic does not operate in words or pictures, but somewhere in between” (Versaci
2001, p.62). This idiosyncrasy of the comic book makes it an “ideal” medium “for

middle, secondary, and post secondary school teachers to accomplish what they need to
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do more of: energize classes and engage students, teach much needed amalytical
critical thinking skills” and other attitudes that students will carry frorselesarly
courses for a long time (Versaci, 2001, p.62).

This enlightened perception of the comic book as a medium in the academic
world didn’t come without a struggle. In fact, the comic book is still a controversial
medium even though it has been gradually gaining a more nuanced image within
academia on the one hand and the general public on the other hand. Indeed, once the
comic book enjoyed a certain mass popularity in the first half of the twentietirgent
some educators perceived it as a valuable pedagogical and colorful tool whie othe
considered it as a harmful medium for children (Trasher, 1949, Curtis & Rampal, 1995,
Berkowitz & Parker, 2001 ).

Wertham (1954) warned the American society of the danger of comic books in
damaging children reading abilities. Wertham (1954) argued that the bookdndustry
did a very good job in selling a deleterious medium image to educators and society
general. In his book alarmingly titl&geduction of the InnocerwWertham argued parents
were being deceived to think their children were able to read only because of thexr num
of comics they were consuming. In reality, he said, comics’ consumption kdyerhil
made the task of educators harder in teaching children how to read propergvend “
grade literacy” was going to be the long-term consequence (Wertham, 1954,.p. 123)

Furthermore, Wertham (1954) concluded that the seductive appeal comic books
held in their content and the “alluring advertisements of knives and guns are corgributi

factors to many children’s maladjustment” (Wertham, 1954, p. 10).
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Thrasher (1949) argued that comics have been for a long time a scapegoat for
social scientists whose failure in deciphering the complexities of juv@églilequency
causation found a propitious shortcut explanation in comics. He argued that these
scholars (among them chiefly Fredrick Wertham), who claimed theeegesof an
intrinsic deleterious effect of the comic book as a medium without using rigorous
scientific methodologies to reach their conclusions, were closer to fox@rgectures
than to scientific elucidations with regard to comics. Moreover, he compared thes
monistic attitudes toward the comic book as a medium to some of the monistic
criminology explanations of the Italian School of Criminology led by Lambroso who
asserted the existence of a pre-criminal profile allowing discernoheniminals from
common mortals (Thrasher, 1949).

Frank (1944) argued that although scholars’ attitudes would vary concerning the
educational value of comic books, most of them would agree on the existence aha certa
affinity between children and comics. She stated that regardless of ager, gen
intellectual level, most of them read comics with great “avidity” (Frank, 1944, p. 214

Frank reported that The Children’s Book Committee of the Child Study
Association of America examined and evaluated a sampling of comic magazirgs!.
The committee’s inquiry sought not only an understanding of adults’ attitudes toward
comics but also a “child’s-eye view of the comics” (Frank, 1944, p. 215). One hundred
comic magazines were considered by the committee in analyzing conterd, aatlr
appeal of comics’ vis-a-vis the young audience. The committee als@tdteto define
criteria through which parents and educators could evaluate comics to “relacius.

Vivendiregarding the juvenile preoccupation with them” (Frank, 1944, p. 215). The
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findings reflected different types of comics. Nuances had to be stressedh&boantent

and editorial standards as well as selection of material, style, artamatlgrinting

(Frank, 1944). Varied quality of writing in comics was manifest. As to drawingst w
terrible in some while others contained remarkable art. Frank argued that it wa
impossible to categorize comics as either “good” or “bad” (Frank, 1944, p.21%e “Li
other publications each must be judged on its own merits, the criteria have to be based
upon the nature of the medium itself, which can and must have the standards of its own”
(Frank, 1944. p.215). Frank also emphasized the long-rooted human need for fantasy and
fantastic stories that comic books offered to children and adults alike: “The amgths
legends of ancient Greece, the folk legends of America’s Paul Bunyan andBiecos

and the classic fairy tales themselves attest to the human need for escaghand w
fulfillment” (Frank, 1944, p. 216). These myths and legends play a role of imaginary
linkage between the physical and the emotional (giving children a sense wfthitaer

reality sometimes tends to narrow). Frank argued that “Stories which push the begindari
of reality have long served civilized man for the release of feelings of aggresd
frustration” (Frank, 1944, p. 216).

In an attempt to evaluate the nature of the medium, Gruenberg (1944) discussed
comics as a “social force” (p. 204). He argued the comic book as any young medium
must endure a maturation process that takes time. Indeed, zealous detractorsf comi
were preceded by those who saw in motion picture and radio a threat for thesociety
moral health. Gruenberg argued that comics can be described as a maratomof
pictures and words, but “they obviously fall far short of the best that pictures can do and

also far short of the best that words can do. They are indeed very much slower than
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radio.” (Gruenberg, 1944, p. 213) Thus, the comic book is a medium that enables its
readers and viewers a wider memorization capacity of visual and textssdges
(Gruenberg, 1944).

Bender et al. (1944) suggested that beyond the established notion of the need for
fantasy as an escape, “children’s fantasies are a constructive dptaroeality” rather
than an escape. In fact, “fantasy is a natural part of the development ofithe chi
personality” (Bender et al., 1944, p. 223).

Bender et al. conducted a series of studies using “projective arts as a médium
exploring the fantasy life of children” (Bender et al., 1944, p. 224). They found through
analyzing children’s drawings that “fantasy is a constructive aspetildfs
experimental exploration of reality, of his progressive relating of hineseeality, of his
trial-and-error attempts to solve his reality problems” (Bendekr, k%4, p. 225).

Children explored through comics aspects of the body and its differences compared to
other human and animal bodies and discovered facets and forces of the physical world
(Bender et al., 1944).

According to Zorbaugh (1949), a controversy over the appropriateness of “comics
as reading for children” rose in the late 1940s. He argued the emotionaltynbéise
polemic led to a “crusade censorship” (Zorbaugh, 1949, p. 225). This controversy
encouraged The Department of Communications in Education of the School of Education
of New York University to conduct a nationwide study aiming to evaluate adults’
attitudes toward the comic book as a medium. The researchers interviewed 3.000 persons
across the United States. The representativeness of the sample was blased on t

following criteria: geography, city size, age, sex, parental statusambmic level. For
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further insights, open-ended interviews were held in addition to the 3.000 surveys that
formed the statistical data of the investigation. Zorbaugh et al found that aboutea qua
of adults were plainly against comics, in particular comics’ magazinegsathne

majority of the interviewees, newspaper comics received much more positigeinie
contrast to comic magazines with regard to their suitability as childreasng

(Zorbaugh, 1949).

Zorbaugh argued that having a qualified attitude toward comics influenced the
degree to which negative attitudes were unequivocally held about the comic book as a
deleterious medium for children. Participants were asked, among other questions,
whether they agreed with the assumption that “reading comics lowers thestandards
of children” (Zorbaugh, 1949, p. 227). The majority of interviewees understood the
concept of “moral standards” as analogous of “conformity” or “sexual moresb@zgh,
1949, p. 228). The older they were the more concerned were the participants.
Furthermore, parental status seemed to be closely related to the “desmgssd of
comics as children reading. The concern increased in significancedsldnen ages
went down.

Moreover, comics were considered by many participants as “recreation for the
child” (Zorbaugh, 1949, p.228). Only one of ten adults regarded comics as having
educational value. According to Zorbaugh, data revealed that positive attdueed t
comics as educational tools were “largely unrationalized” (Zorbaugh, 1949, p.229) in
contrast to criticism of the medium.

Attitudes also varied according to the nature of the characters and stories

presented in the comics. Characters such as: (a) Donald Duck, (b) Blondie,qleésas
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and (d) Prince Valiant were regarded more positively and as being “doawiildren”

or “about family” (Zorbaugh, 1949, p.229). On the other hand, (a) Dick Tracy, (b)
Superman, (c) Batman, (d) Flash Gordon and (e) Phantom were not considered as being
suitable “heroes” for children in parents’ eyes (Zorbaugh, 1949).

By analyzing the data, Zorbaugh concluded that although attitudes regarding
comics as an educational material varied across the segments spewruapproved
comics more than women, younger persons were more positive in contrast to older ones
less educated were much more in favor of comics than highly educated, anydsfirglé
persons less negative than parents), the strongest factor shaping attitudasiehees
with regard to comics was their “own comic reading habits” (Zorbaugh, 1949, p. 231).
“The more comics the adult reads himself, the more likely he is to appradaesnhi
reading comics.” (Zorbaug, 1949, p. 234)

Zorbaugh research is a milestone in the early comics’ educational apgopsst
controversy because it was one of the first studies that sought to evaluateadiyngiec
public attitudes toward comics in general and more specifically as educatadaigs.

In 1949, The Curriculum Laboratory of the University of Pittsburgh and the
Comics Workshop of New York University conducted cooperatively an experiment using
comics as instructional material in classrooms (Hutchinson et al., 1949). Adigsia,
the comic weeklyuckwas picked by the researchers to explore educational value of
comics. Teachers throughout the United States were invited to take part in the
experiment. Two thousand and twenty-seven teachers, from a geographicahsgéct
twenty-seven states, showed enthusiasm by participating in the expetimaadition to

the comic weeklyuck participants-teachers also received a questionnaire aiming to
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evaluate their experiences. Four hundred thirty-eight out of the 2027 teachesorétern
guestionnaire.

The findings revealed that comics used in different subjects (Scienaerytist
Literature, and Geography) by the teachers captured children’s intedgstcved to be
an effective pedagogical tool in helping children overcome reading, writthgral
language difficulties (Hutchinson et al., 1949).

Hutchinson argued that “the physical form of the comic strip which gives clues i
the pictures to the meaning of the printed text was an aid in assisting poor readers”
(Hutchinson et al., 1949, p. 239). In contrast to some of the assumptions discussed earlier
about the deleterious effect of comics with regard to children reading, thistladg
revealed through empirical data and a rigorous methodology the power of comics in
helping reluctant readers engage more easily in reading activities.

Adams (2000) reported projects that were conducted in primary and secondary
schools in the U.K. using comic books as educational material. The first project was
conducted in a primary school and focused on gender relations in sport by inviting pupils
to make photomontage comics about soccer. One of the reasons behind choosing soccer
as a central theme to explore meaning construction about gender relation is gpart i
soccer is a sport in the U.K. that attracts huge popular attention but unfogtunatel
involves one of the most discriminatory gendered processes (Adams, 2000). There is a
clear inequality in opportunities between men and women in this sport and women quite
often suffer from negative attitudes that have been replicated for gensray parents
and teachers (Adams, 2000). Students exploration of themes of gender sésreotyp

through making photomontage comic books ultimately provided an interestingly
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“provocative art work” (Adams, 2000, p. 306). The pupils used role-play method and
took photographs of them playing different characters to construct the comidiegok t
designed with the help of a comics’ specialist who took part in the study. One of the
artworks produced by four girls form the group was titled: “Rather Sport tredmadrd
(Adams, 2000, p. 307). In this photomontage they expressed their rejection of
preconceived role of being interested in dressing fashionably rather than assianpte
about playing soccer (Adams, 2000). Moreover, Adams argued the girls wergsexgpre
female emancipation and independence from Western paradigm about femalengdjspla
narcissism and display through beauty, an attitude that is interpreted in sjiettsama
sign of vulnerability. Furthermore, in another photomontage titled “She’s fbothay”
(Adams, 2000, p. 307) a boy was displayed plaintive about the absence of his female
partner, who is a soccer player and how bad he wished she was at home to cook for him.
Adams (2000) argued that this was a powerful expression of the “reversal ofystiead
roles of football player and home keepers” (Adams, 2000, p. 307).

A second project reported by Adams (2000) was a project titled “The Tin Drum”
project. This was developed by Nick Dodds, a secondary art teacher with aooiackim
illustration. He conducted this project with 12 years old students using a seatioth&
comic book: “The Tin Drum” which an adaptation of Gunter Grass’ novel (Grass, 1964).
The project gave students opportunities to experiment complex artistic techmdues a
explore some of the semiotics of the comic book at hand.

Bucher and Manning (2004) argued that cotemporary young adults who grew up

with television and video games are looking for print media that offers them tlee sam
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“visual impact” and that graphic novels can fulfill this mission quite effetti(Bucher
and Manning, 2004, p. 67).

Susan M. Squier (2008) drew few connections between two emerging fields
which are disability studies and graphic fiction. She demonstrated through th&saofly
two graphic novels how the comic book as a medium can help disabled young people in
their identity construction and how the imaginative works of some authors can open a
room for them to understand their differences. This can be done within a framework of
complexity that is often lacking in a society that tends to simplify people bytims
them (whether consciously or unconsciously) into distinct categories of persamsild
this bridge between comic studies and disability studies, Squier (2008) used two comic
books in her analysis. The first one is an acclaimed work that was presented to the publi
by theTimes Book Reviewa’ a graphic intellectual history” (cited in Squier, p. 72). This
graphic novel tells the semi-autobiographic story of the author’s childhood memories
with his brother who suffered from epilepsy. In this astonishing black and whitegraphi
novel, the author recount how his brother’s sickness was perceived among other children
and within society in general. We're told about his friends who labeled his brether a
“madman” (Squier, p. 75). The alienation that comes with the disability for tlepepi
Jean Christophe did not only affect him but also frustrated his younger brothestend si
These details are expressed in a way that puts the hero (the disabled onegntethef c
the story, living with a major difference and dealing with that differentie @aurage
and creativity (Squier, 2008).

The second graphic novel used by Squier in her analysis is a less acclaitked wor

but still a graphic novel of a great pedagogical value (Squier, 200®) Ride Together
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was describeth Times Magazinas “a memoir about growing up with an autistic brother
and illustrated with cartoons” (Squier, 2008, p. 72). In this work the authors’ intention
was not to tackle the psychological issues related to the disability in questiogttithe
use of literary devices as it was the case in the graphic novel discussedaligather

to help families and parents who have autistic children in their struggle. &lierus
comics as a medium here is mainly pedagogical. Nevertheless, sotetadisiques

are effectively used to explore the depth of autism as an illness and a diffditeisce
comic book describes the social struggle related to the illness throughteonafahe
illness impact on the disabled child family. Furthermore, this work explores rtsenpé
struggle of an autistic child and the “social costs of a discourse of developmenta
normalcy” that categorizes the main character “as an abnormal Other andrits/e
impairment as a disability” (Squier, 2008, p. 80).

Burns and Odelson (2009), two high school teachers and Smetana and Grisham
(2009), two University teacher educators, conducted an experiment using graphic novels
in a high school English summer school class for deaf students strugglngngtish as
a second language. The class involved a mini-lesson on a given topic such as modeling
text, and then literature discussions groups were formed to engage studentgiuean ac
manner. Students were allowed to choose their own groups, and the discussions were
conducted within a four weeks period. The first week of the experiment was sadmewha
frustrating as teachers were unable to accomplish class goals asgheg.w&tudents
showed some reservation in discussing the material they were readinghBlegs, the
principal of the high school drew the teachers’ attention to a remarkable phenomenon;

students were reading their favorite comic books before classes starthariagdheir
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free time every day. Although some students were reluctant during the disogissips,
they formed their own improvised literature circles during their free aind discussed
comic books with students outside the class an even staff members (Burns et al., 2009).
Burns et al. (2009) argued that graphic novels were useful in helping deaf students
to develop Cognitive Academic Language Proficiency with regard to Engliatsecond
language (Burns et al., 2009). According to Burns et al. (2009), graphic novels are a
complex medium that communicate through pictures ideas, themes, and emotions. This
helps deaf students and other readers’ experience visually some of thalrttagnead.
Through analyzing the use of color, light, shadow, and lines, readers get a dJemse of
all these elements (and the interconnection between them) influence the tdme and t
mood of a given story and /or characters. Facial and bodily expressions convaygmeani
to students and inform them about characters’ psychologies and personalities sStudent
also can deduce an action or an implicit statement in the interval betweenageeana
the next just as they do when watching a movie. In addition to dialogues, graphic novels
provide through visual material the students a room to experience “intangilhg$e
through allusion rather than direct description” (Burns et al., 2009, p. 230). Burns et al.
(2009) argued that this visual aspect of the genre appeals especially tadeatsst
whose communication system is visual, but generally speaking it may appesl &sav
whole generation growing up with visual media such as television and video games,
graphic novels indeed presents a bridge between classic reading and contevigoxh
media (Burns et al., 2009).
Aaron Meskin (2009) tackled the question of comics as literature. Whether

comics are literature or not is to a great extent a matter of opinion. Nefesg some
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graphic novels such as Art Spiegelmaausor Marjane Satrapi'®ersepolisare
considered by most scholars to be serious and valuable literature. But can erconsi
comics as whole literature? To answer this controversial question, Meskin (2009)
proposed to categorize comics as a “hybrid art form” stemming from varioiosras,
media and influences such as literature, printmaking and satirical cagi¢slteskin,
2009, p. 219).

Schwarz (2009) posited graphic novels are media that should be taken seriously in
secondary education. She argued that graphic novels should be integrated into secondary
curriculum to meet the educational challenges in the digital age. Nowadays stugent
consuming and learning from different media through which they are confronted with a
highly visual world. Although some pedagogical measures have been put in place to
adjust secondary education to the new reality, the responses were to atgraat ex
insufficient (Schwarz, 2009). “Technology has made communications new again while
schools work in old ways” (Schwarz, 2009, p. 56). Students outside the classroom are
creating videos on YouTube, writing blogs and dealing constantly with multiple
literacies. Students not only need to develop the technical skills with regard if@enult
literacies and new media, but most importantly, they need to acquire theciigltools
of critical thinking that will enable them to use the technologies in the bedblposay
(Schwarz, 2009). Schwarz argued that we need a new classroom to adapt witlityhe real
of today’s students without compromising traditional print literature that ¢otestithe
core of our education. To achieve ongoing traditional goals, Schwarz (2009) views the
graphic novel as the perfect medium, that offers on the one hand a visual richness and on

the other hand, presents a literary and educational potential of traditionaltprattie
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(Schwarz, 2009). To illustrate her point, Schwarz (2009) evoked Susan Spangler (2008)
experience in the classroom. Spangler (2008) linked graphic novels and new media
usage. She used Marjane Satrapi's graphic rféeedepolign her class to encourage her
students’ critical thinking and linked the comic book to a research assignment on
WebQuestPersepoligs a graphic novel that tells the story of a little girl growing up in
Iran during the Islamic revolution, and how the pressure of the conservative society
impacted her personal development and her relation to her family, to society and to the
world. Persepoligproved to be engaging in the classroom and increased students
curiosity and excitement to complete the assignment on WebQuest which was about
making research on Iranian culture and society both before and after thie Islam
Revolution (Schwarz, 2009, p. 59).

Tabachnick (2010) argued adaptations of books and classic literary works in
graphic novels are a good way to build a bridge between a generation of visualmdedia a
literature classics. According to Tabachnick (2010), the graphic novel as a medium
presents several advantages. First, graphic novels are “a readingreogeriehich, as
in traditional reading, the reader controls the speed of perception and can lilogds or
backward at will” (Tabachnick, p. 4). Furthermore, the comic book is a medium in which
the author can include long passages of narration, contrary to film or dramadythat re
mostly on dialogues. Moreover, according to Tabachnick (2010) one can regard the
graphic novel “as an attempt of the physical book to survive in an electronic age by
combining the advantages of traditional reading experience with those of the eomput

screen, which often provides visual objects outside the text’(p. 4).
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Barnes (2009) analyzed the notion of “non-temporal consciousness” in the
acclaimed graphic nov&/atchmanwritten and illustrated by Alan Moore and Dave
Gibbons. Through analyzing the main character struggle with his memory and the notion
of temporality Barnes (2009) shed light on some interesting aspects ofdharme
According to Barnes (2009):

In comics both the past and the future are real and visible. Unlike in other media,

in comics the past is more than just memories of what occurred on the screen

moments before and the future is more than just possibilities. In comics you can

physically flip back and forth in time (p. 58).

Likewise, Atkinson (2010) used the graphic novel adaption of Paul AuSity’s
of Glassto explore graphic novels potential as metafiction. He argued that metaficti
uses devises which “force the reader to reflect on the functionality of thentext
consequently, the nature of writing” and tkatly of Glasss an illustrative example of
graphic novels as metafiction (Atkinson, 2010, p. 107).

The Semiotics of Comics

According to Wijeyeratne (1997) semiotics is “the study of systems of
signification as opposed to the study of language as a system of communi@afioe).

The comic book as a medium presents an exceptional semiotic appeal in
comparison to other media. It is a medium that is viewed and read in the saméitime w
requires a specific ability in decrypting the messages that quite aftenthe
combination of graphics, words, signs, symbols, colors, shades, forms and pages

architecture. This particularity gives the comic book a unique semiciicass -
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depending on the quality of the work at hand- that makes it a medium worth exploring of
its potentials. It is argued here that the potential of the comic book as a medmum wi
regard to its semiotic richness is largely underestimated within treepatgic and its

image suffers from prejudice and misjudgment among the elites. As paraldaxit may
sound, the comic book suffers from the semiotics of the bourgeois society even though in
semiotic terms it presents a cultural richness. Drawing on the works of Raathg B

this section will explore the semiotics of comic books.

Although Barthes (1973) showed some reservation in defining semiotics as a
discipline or a science, he did provide some insights on its nature. Barthes arjued tha
semiotics or semiology, is an “adventure” (p. 4). An adventure in which theaksear
understanding and/or interpretation is constructed by the researched olgetHétt i
adveneswhat comes to me from the Signifier” (p. 4), Barthes stated. In additiom, whe
explaining his own motives in embarking on this “adventure” he described semsotics a
“the close analysis of the processes of meaning by which the bourgeoisigsdsver
historical class-culture into universal nature” (Barthes, 1973, p. 5). It is argueethhe
the comic book as a whole medium (regardless of its different styles, trendss ged
variations) suffered for many years from bourgeois myths that labedsitsch, literary
poor and educationally dangerous. Barthes (1973) in explaining semiotics stated that
semiotics is also a “method of an ideological critique” (p. 5). Barthes philosspisgiul
here to shed light on how the semiotic of a bourgeois society lead progressively to a
negative image of the comic book, and more importantly to underestimating itgisemi

potential.
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Goethe praised the works of Topffer who is accredited by most comics’ scholars
and historians as the first author of comics (Gabillet, 2010). Since then, generally
speaking, opinions about the comic book as a medium have taken increasingly a fairly
negative tone among the elites. Artistically speaking, there is a widespoéion among
the elites stating that comics are kitsch. Although there is almost no fscientience
backing up this statement, it seems that it pertains among the elite thdecoonsics as
an art of a lower culture, if it considers them as art at all. This notion dassisn can
be understood through Bourdieu’s concept of culture class. According to Bourdieu, the
culture of the elite or the highest classes in society becomes the mosamhpalture in
the whole society not because of its innate superiority as a culture but becaueenof |
the culture of the elite (Erickson, 1996). Thus, the elite can argue that paintingnal gene
for instance, is Art with a capital A and comics is one with a small a, not bedabse o
nature of one medium as opposed to the other, but because of the class position of the
medium within the cultural landscape. Even if artists such as Picasso in a nodment
artistic rejuvenation showed an interest in comics as a great arteficm through
which important messages can be communicated (In 1937, Picasso drew a comic strip he
titled ‘dreams and lies of Franco’ to lampoon the dictatorial regime in tha 8pa
Franco), it is the cultural elite or the cultural class, that gives,yacfticial stamps for
great Art or art of a lower culture.

Many artists attempted through their art work to reconcile comics and great
literature in one format. For instance, Jacques Tardi (1988) illustrated geddamat
album in black and white Louis Ferdinand Céline’s ndk@fage au bout de la nuit

(Céline, 1933). This work included 600 illustrations and the complete original text of the
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author (Blind-Roland, 2010). The homage is particularly relevant if one knows that
Céline’s revolution in literary style was according to his own confessions idspire
among other sources, by comics.

In his book titledhe system of comidierry Groensteen (1999) explored the
semiotics of comics and provided one of the most important semiotic analyses up to date
in the field of comics (Beaty & Nguyen, 2006). Groensteen (1999) approached comics
as a language and provided the conceptafic solidaritywhich underlies the structural
logic of comics in the sense that panels even though separated from eachlotiaesti
connection as a reading experientte further identified key concepts with regard to the
system of comics. The first one is tBpatio-topical systemvhich underlines the
importance of space in comics and how placing panels and their architecture on the page
are crucial in communicating messages. Esthetic effects emesgethe rhythm the
author and/or artist chooses in placing panels, framing pictures and placiimg text
different ways according to the desirable reading impact and communicaadhgle
Another concept proposed by Groenstein (1998)tilsrology. This concept is a
neologism made of the Greek wathonwhich means articulation. This concept focus
on the relations between panels and their construction as linear in a sequentdéwhic
identify as restricted arthrology) or distant within a network (whictdbatify as general
arthrology) (Groenstein, 1999).

Theoretical Framework

This section will discuss the theoretical framework that will be used in this

research. Two theories will be framing the research design on two diffeveid:|(a) the

usage of the medium, (b) the nature of the medium. The theories are respecttzly, K
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and colleagues’ uses and gratifications of the mass riezbay (Katz et al, 1973) and
Marshall McLuhan’s media determinigtmeory (McLuhan, 1964).
Uses and Gratifications Theory

The main idea of the uses and gratifications approach is that: “different people
can use the same mass communication message for very different purposesti &e
Tankard, 2001, p. 294). Uses and gratifications theory presented a shift in how mass
communication scholars perceived the mass media audience. After an omnipresent
portrayal of a passive audience in mass communication theories, reseadsstess s
looking to viewers, listeners and readers in a new way (Severin & Tankard, 20@&)t Bry
and Street (1988) argued that “the notion of ‘active communicator’ was rapiiéyang
a preeminent status in the communication discipline” (Bryant & Street, 1988, p.162).

Katz (1959) was the first scholar to thoroughly describe the uses andgtiatifs
approach. His article was written in reaction to some scholars who clahatetie field
of communication research was dead (Berelson, 1959, Klapper, 1960).

Katz’'s argued mass communication scholars were investigating the questio
“What do media do to people?” and suggested that communication discipline could be
saved from extinction if researchers start thinking about “What do people do with the
media?” (Katz, 1959)

In 1964, Blumer and McQuail conducted a study on the general election in
Britain. Using the uses and gratifications approach in their researchridteiptexamine
“why people watch or avoid party broadcasts; what uses they wish to make of tidem; a
what their preferences were between alternative ways of presentingguditon

television.” (Blumer & McQuail, 1969, p. 10-11) In contrast to some earlier @sear

35



indicating that people used mass media to reinforce their opinions, Blumer and McQuail
discovered that citizens used political broadcasts as an information source eblmat
politics (Blumer & McQuail, 1969).

The uses and gratificatioapproach broke the idea of the passive mass audience,
indicating that people use mass media to satisfy different needs. Katantdb@sirvitch
(1973) classified five categories of individual needs and media uses: (a)wge#ds:
acquiring and strengthening information, knowledge, and understanding, (bivaffect
needs: needs related to strengthening emotional, pleasurable, or aegfiaience, (c)
personal integrative needs, strengthening credibility, confidencdijtgtamd status, (d)
social integrative needs: strengthening contacts with family, friends, emdshof the
world, and (e) escape or tension release needs: “escape and fading of atmizot'w
social roles and self” (Katz et al., 1973, p166-167).

Nevertheless, uses and gratifications theory appears to be effectiveyingtine
usefulness of comic books as a teaching tool. Can the five needs and media use set by
Katz and his colleagues (1973) be applied to the comic book as a medium for teaching
human values? On the cognitive needs level: the need of a child to learn about climate
change and Morin’s “earth-citizenship” can be satisfied in a comic book desgicaibi
story of characters who try to save the earth from a disaster. Anotineplexaf
cognitive needs may be the need of children to learn about ethnic diversity and the
importance of “mutual understanding among humans” (Morin, 1999, p. 3). Accordingly,
a comic book containing ethnically diverse characters may encourage ttyeeoeeof a

positive attitude in the child’s mind about ethnic diversity.
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On the affective needs level, many stories in comics emphasized the importance
of love, friendship and loyalty. In addition to the fact that children can learn from the
characters and stories they read, using a comic book as a teaching toolgpresthétic
advantage in the pictures and colors it offers to the child. Moreover, the comic book is
credited as a medium that tenders a play world to the child. Krishnan (2009) ardgued tha
“there is value in sitting down with a child and engaging him or her in meaningful and
fun-learning activities” (Krishnan, 2009, p. 1).

On the personal integrative needs level, the comic book may contribute in
building personal confidence and self-esteem for the child. Many comics depict
characters that are heroically courageous but who carry personaredgshobias. One
example is the Superman character, who is gifted with supernatural powers batveho f
kryptonite,a substance that seriously undermines his supernatural power.

For the social integrative needs, using the comic book in the classroom present a
great opportunity for interactive activity for the child. A teacher may organith the
students a discussion about the characters and the story presented in a giwen comi
According to Vygotsky (1978), a social constructivist who developed ideas first
introduced by Piaget (1985), learning is a natural process that is constrocted ar
meaningful interactions between novice and advanced learners, for instance enlttire
adults. Vygotsky argued that the process of learning for a child occurs in acsditiedl
context that includes interactions with other mature learners (Vygotsky,.1978)

Finally, for the escape and tension release needs, the comic book is an ideal

medium in offering escape and diversion for the child because it often providessg fanta
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world and fantastic stories and characters that nurture and enrich the chalgisative
and creative abilities.
Using Marshal McLuhan
Marshall McLuhan (1964) theoretical revolution concerning the media impact on
the human society in his bodkderstanding Media: The Extensions of Marsed a
controversy among communication scholars (Severin & Tankard, 2001) particularly
because of his claim that “the medium is the message” (McLuhan, 1964, p. 7).
McLuhan and Fiore (1967) suggested the following:
All media are extensions of some human faculty -- psychic or physicalvhidée
is an extension of the foot; the book is an extension of the eye; clothing, an
extension of the skin; electric circuitry, an extension of the central nervous
system. Media, by altering the environment, evoke in us unique ratios of sense
perceptions. The extension of any one sense alters the way we think and act -- the

way we perceive the world (p.26).

When those ratios change, people change, and consequently their reality changes.
After the magic bullet theory claiming the powerful effect of mass meaiameople’s
attitudes which was followed by the limited effect paradigm, MarshelluMan
analyzed the communication process in a completely different way, focusing on the
medium rather than the content of the medium. The media neither have the ultimate
power to generate a stimulus response in people’s minds, nor is their effectitied. lim
They simply shape our reality because they are the extensions of ourseties @i

1964). Eugene Goodheart (2001) argued that:
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Like Barthes, McLuhan is a demystifier who takes pleasure in the masofis
of popular culture. You get the feeling from the wit and vividness of his language
that he relishes the ads and comic strips that provide him with the lowdown of

what our culture is really about (p. 92).

McLuhan (1964) with regard to comics stated that “comics, low in definition, are
a highly participational form of expression, perfectly adapted to the mosai®for
newspaper” (McLuhan, 1964, p. 165). He argued that comics can include subtle
communicational interactions that attract the reader’s deep involvemeihieffuote,
about the controversy that comics rose when they first appeared in their modern form
McLuhan stated that “The elders of the tribe, who had never noticed that the ordinary
newspapers was as frantic as a surrealist art exhibition, could hardlgdmteskto notice
that the comic books were as exotic as eighth-century illuminations”’(McLuhan, 1964, p.
169).

Nevertheless, McLuhan theory about media determinism is often critigized b
scholars of not being empirically valid. Katz and Katz (1998) described McLuhan’s
insights about media effects on society as being “stimulating (though extiaspg
(Katz & Katz, 1998, p. 307). Goodheart (2000) argued the following:

He [Marshal McLuhan] doesn't argue his case; rather, he hammers it home
through reiteration supported by long quotations (whose relevance is not always
clear) from virtually every major writer of the Western traditiola{®, Aristotle,
Thomas Aquinas, Ramus, Shakespeare, Durkheim, Weber, Freud, and Spengler,

to name a few) and a host of minor writers. McLuhan's self-described "mosaic"
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style is supposed to provide an antidote to the lineality of the book, the medium in

which he is compelled to express himself (p. 93).

Despite the controversial aspect that McLuhan’s theory represent, his@poa
believed to be a useful one in analyzing the communicational potent of the comic book as
a medium in this study. McLuhan analyzed media impact on human society from the
creation of language to the invention of print and finally electronic media §Nan,

1964). According to McLuhan, media change our reality on a significant $teesfore,
it is believed in this study that a comic book addresgouwy governancerinciples and
human values can change the reality of future citizens if they have beemrfosuced
to values such as diversity, equity and “earth citizenship” (Morin, 1999, p. 2) in an
earlier stage of their lives.

Research Questions

This literature review examined the research that has been explorinfjdaeyef
of the comic book as medium. This study is particularly interested in evaluating the
comic book in promoting “human values” as the bedrock for good governance.

Good governance, as suggested earlier, is an ideal and a process through which
specific objectives are supposed to be met within a framework of specificrsiainda
principles. Therefore, it would be interesting to examine the role of the comic baok as
medium in promoting universal values in a maturation process that creates a lgeowled
platform around the child or the citizen of the future of both the local and global society.

Therefore, two essential questions with regard to the efficacy of the bowkc

as a medium are:
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RQ1: Can the comic book serve as an educational medium to teach human values
as the bedrock for good governance?
RQ2: What types of reactions students can have with regard to the comic book as

a teaching tool and as a medium?
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CHAPTER IlI

METHODOLOGY
Method

According to the literature review, few studies concerning the efficathe
comic book as an educational tool used qualitative methodologies such as focus groups
(Bender et al., 1944; Adams, 2000; Burns et al., 2009). This is one reason why a
gualitative methodology was chosen for this study in a grounded theory approasdr (Gla
& Strauss, 1967). Denzin and Lincoln (1998) suggested that “qualitative research is
multi-method in focus, involving an interpretive, naturalistic approach to its $sibjec
matter” (Denzin & Lincoln, 1998, p. 3). This means qualitative researchers study
phenomena, subjects or objects in their natural settings, make sense and indrmet ea
them in relation with the possible meanings that people associate with themerifore,
gualitative researchers engage in a multitude of interconnected methods, aiaing
better understanding of the subject under study (Denzin and Lincoln, 1998).

That said, the main goal of this study was to observe, in natural settingsgchil
reactions and attitudes toward the comic book as a medium and its efficacy in
communicating “human values” as bedrock for good governance.

Medium
A comic book has been created for this study by the researcher to communicate

certain messages to the target audience of the research. The comic bookdantaine
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single story of 30 pages. Briefly, a general description of the storpevals follows: An
11 year old child makes a friendship with an imaginary speaking animal @haret’'s
able to communicate with all the animals of planet earth via his telepathmtezgpd he
two friends then engage in a journey on a boat to save a little polar bear thatvesas dri
away from home on a block of ice detached from the arctic because of climage.cha
Throughout their adventure, they shall meet other children from different cowartdes
cultures who will join them on-board. The children will then discover their difée®n
and similarities and most importantly a common love for their planet earth or the
“homeland-earth” (Morin and Kern, 1996).
Sample

The sample of this research was composed of three focus groups of children age
10-13. This age range was chosen in accordance of the reading level of the comic book
used in this study. The study was conducted in the “children classroom” at the Family
Resource Center, a leisure place for children and families at Oklahom&) Gitatesity.
Except the presence of the researcher as a facilitator, the sateéngmsidered to be
normal as participants used to go to the “children classroom” and have readimgssess
there. After reading the proposed comic book for the study, students were invited to
participate in a discussion and to write essays to evaluate their viewsitua®stioward
the issues discussed in the comic book and to generate emergent themes. Given that
children participants are underage, in addition to IRB approval, parentsskecefar

approval as well before the study was conducted.
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Procedures

This research used focus groups to generate data. The focus group is a group
based discussion method (Shamdasani & Stewart, 1990). The typical format usually
involves a homogenous group of eight to twelve people who meet for a period of time
around an hour and a half to two and a half hours. The group interactions are facilitated
by a moderator or the researcher himself who supplies the matters oomgiésti
discussion and coordinates interactions in order for the audience to remain focusing on
the topics of interest (Shamdasani & Stewart, 1990).

Shamdasani and Stewart (1990) argued that most of the criticism that has been
expressed about focus groups as a method consist of the assumptions that they do not
provide hard data and findings generated by them cannot be generalizedhgiseral
number of participants they include. However, focus groups remain a veryveffect
method in numerous occasions while presenting a number of limitations just as other
methods do (Shamdasani & Stewart, 1990).

This research was conducted through the use of a comic book in natural learning
settings. The comic book focused primarily on the “human values” discussed earlier i
the literature review. Three focus groups were formed of children jpantis (ages 10-

13). Students were invited to read the comic book created for this research in thegorese
of their teacher. A discussion was then engaged with them for 90 minutes and the
sessions were audio-recorded and transcribed afterwards. In order tiy iel@tigent
themes and categorize them into logical groupings, the researcher usetaodimggfor

data analyses. The students’ focus groups were conducted in natural ssitihgs

approval from the Family Resource Center administration was sought befateating
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the discussions in the “children classroom” environment. The researokehéorole of
the facilitator and of participant-observer for the three focus groupstidwialinote
taking took place during the reading sessions to enrich the data gatheredypfiom
the recordings. To identify emergent themes, students’ reactions, opiniorastioter
with regard to the medium were evaluated and analyzed through direct obserkation, t
audio-taped and transcribed discussions and finally students were asked &ssayj®e
on the comic book they read. The environment of the focus groups sessions was checked
by the researcher before the dates of focus groups to identify any possilgle |
susceptible of undermining the appropriate course of the sessions. Finally, before
conducting the three focus groups, assent was sought from all childrerppatt as
well as the children’s parents consent.
Focus Groups

The discussions for the three focus groups sessions focused primarily on students
reflections and the meanings they associated with the messages contéireecbimic
book they read. They were invited to discuss the diversity of characters in tioeboah
and the environmental subthemes of the story, and finally the human values emphasized
in the comic book. Additionally, students were asked for their personal opinions toward
the medium as an educational tool, and what they thought of the characters and the story.
Nevertheless, as explained earlier this research approached the fieddgnaiunded
theory, spontaneous reactions toward the material were observed from children
participants. For data gathering all discussions were audio-tapécthaadribed.
Moreover, children participants were invited to write essays to expresthiineght on

the comic book they read in general. This task was explicitly presented tatidem
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clarified as a free expression of opinion and not a graded assignment. Intdorttras
sessions that used group dynamics to generate discussion and possiblevabeehent

from the students in expressing their views in front of their peers, the egs@yseant

to provide them a more personal and intimate type of expression. Therefore, they were
supposed to communicate ideas that they weren’t able to communicate in the discussion
because of either time limit or peers pressure. The essay question was anereag.

“what do you think of the comic book and the story in general?”

By giving the students the chance to respond to a broad question in an essay, they
were supposed to have an opportunity to express more freely and in a different way what
they thought of the messages communicated in the comic book.

Description of the Field

This study was conducted in the Family Resource Center, a leisure place for
families, students, and children located at Oklahoma State University Campus i
Stillwater, Oklahoma. The study lasted six days including a warm-up sesson, tw
reading sessions and three discussion sessions with three focus groups. Ttieeresea
attended the FRC twice a week for three hours, and once every weekend for one hour fo
five weeks period before the study to observe the settings and to distribgteoflier
potential participants. Children attended the FRC on a regular basis, thus attkading
family resource center enabled the researcher to take part of the landduabeyas
supposed to facilitate the contact with children participants. The reseapyroached
the field with a grounded theory as a framework. The highly emergent field eexgral
cue for this study where the researcher had to be in constant awareneghtitiinsi

details emerging from the place, especially those that could be takearitedy It is
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important to note that this study site was preferred instead of having the rcifddus
groups in the school environment because it provided a more relaxed atmosphere that is
supposed to offer accessibility to children perspectives. Kruger (1994) argtiéattisa
groups with children should be conducted outside of institutions managed by adults in
order to lessen the power imbalance between kids and adults (Kruger, 1994). Also such
settings were supposed to reduce tension as no teacher is around and no “appropriate
and/or productive” behavior is expected from children. Thus, choosing a place that
offered both leisure and educational activities, attended by children partscipa
occasionally, seemed to be the perfect location of the study.
Accessing Participants and Conducting the Research

To access the place and approach participants the researcher used his gtatus a
graduate student and approached the field environment gradually. The researcher
distributed flyers to children and parents in the Family Resource Center.sElaecteer
also distributed 150 fliers in a local elementary school'tantl 8" grade children,
thanks to the principal of the school who was very cooperative and provided access for
advertising the study. This first step enabled the researcher toatdla# the landscape
and to make some acquaintances with people he saw attending the place each night. Thus,
the researcher got the chance to explain the purpose of the study to some par¢nts fa
face. Parents went to the FRC with their children and played pool, table footitahed
TV or just hanged around. Finally, through their parents contact, 12 children showed
interest in participating in this study. The only demographic that wasIlyitighe
center of the study in discerning participants was: age. The reason behisdhhi the

research was concerned primarily about a suitable age for the comic book tsed in t
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study and the researcher was approaching the field in a grounded thearthathe
targeting specific demographic such as sex or ethnicity. Sex and Ethwvacéynot
targeted because the comic book used in the study aimed at promoting universal human
values without prejudices or predefinitions of sex or ethnicity in as aspects®f one
identity influencing the interaction between the medium and the receivecijpeant).
Nevertheless, the group participating in this study was to some extanediners
included four female participants and eight male participants. Some pantiscipare
siblings to each other, the researcher chose not to separate them when ttre&bicgs
groups but rather groups members were selected in a random fashion and some of them
included two siblings at maximum. Pugsley (1996) argued that focus groupmicmnta
children who know each other provide more group cohesion and are likely to stimulate
responses and generate significant data.

All sessions were audio taped and transcribed verbatim and reviewed by the
researcher for further accuracy. The focus groups questions were derivad/réenels
or broad questions: What did the children think of the comic book they read with regard
to content, narrative and style? And what meanings students associated with the comic
book they read?

It is important to note the settings in which the two reading sessions and the three
focus groups were conducted in order to demonstrate the impact of a spec#iospa
data generation. All the sessions were conducted in the children classroom ohillye Fa
Resource Center. The room is usually dedicated for reading circles wéchinperfect
to conduct the comic book reading sessions, since most of children participants were

already acquainted with the environment. The children classroom providethg thett
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was neither too formal like a classic classroom nor too informal for padssions to be
conducted properly. A first session was held to warm up children participants and to
make a preliminary discussion about what the research was about. Parentsavere a
invited to this first session. Some of them were present and some others &poéogliz

sent their children alone. Nevertheless, before obtaining parents consent @gh chil
assent, all parents were informed in detail about the research in the scriptteent by

the researcher. Then a first reading session was held the following daywhithghe
children started reading the comic book under the supervision of the researaher a
facilitator. The researcher also played the role of a participant obsehieh made the
children more comfortable. The students were seated around one table witledinehess

in the middle. They were given each either one bubble or a narration part to read in the
comic book, and the reading was conducted in a circular fashion. The researclaedrecor
the reading session and took notes to further enrich the data. This first readorg sess
proved to be very problematic since some children when not reading and waiting for their
turn were shouting and disturbing the other children. So, in the beginning the research
found some difficulty in facilitating the first session properly. Eventudilygs got better
and children were totally absorbed by the reading and stopped shouting and playing.
Nevertheless, since the reading session was meant to not exceed 90 minutes] a sec
reading session was held the following day to finish the comic book reading. Dusing thi
session and after finishing the reading, students were invited to write aroadbay

comic book they read. They were given 30 minutes to finish this assignment. The
researcher asked them to write an essay about what they understood from tHsoo&mic

and to express their opinion in general about the comic book. This broad question was
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selected purposefully to give participants room for expressing ideas thdtbaigot
addressed if the essay was about a specific topic presented in thalmBEteiwas

supposed to enrich the data and provide further insights on the readership of the comic
book at hand. Once this last reading session was finished, the researcher fagmed thr
groups with participants on a random basis. Beheshti and Large (2001) argued that
although the number of participants in focus groups is usually influenced by the nature of
the study, it is preferred when working with children for the number to be dBedléshti

& Large, 2001). Here the number was chosen to make the groups easier to handle for the
researcher/facilitator and to provide a more intimate atmosphere forechiltis was
supposed to generate more data and encourage children participation as with a few
members, peers pressure goes down. Each group included four children and was invited
to come on a specific date to discuss the comic book. After each session children wer
offered candy and chocolate to thank them for coming to the session.

The following days, the focus groups were conducted and children were invited to
discuss the comic book within a timeframe of 90 minutes. Nevertheless, the dissussi
lasted only 45 minutes and fun activities such as drawing and coloring were &eld aft
that. This was due to a saturation observed by the researcher after 45 minutes of
discussion during the first group. Once the saturation was reached, thehessiagped
asking questions and students asked spontaneously to be allowed to start drawing some of
the characters on the comic book or to start coloring the copies they were giead.to r
All focus groups were audio-taped and transcribed afterwards. It is impartaotetthat
children reacted very positively to the tape-recorder usage during fayssgEven

though they were informed about audio-taping the discussions beforehand, some of them
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asked the researcher about the purpose of the audio-tape recorder usage and the
researcher replied that it would be useful for him to remember the discussitms for
study and analyze their opinions and thoughts. This response seemed to sdiisfactori
slake children curiosity about the tape-recorder. Moreover, the resetmckeotes
while facilitating the focus groups to enrich the data. After finishingdbesfgroups
children were given a courtesy gift for participating in the study.
Data

Generally speaking, the data gathered from the reading sessions andishe foc
groups showed that children enjoyed the comic book they were giving and most of them
showed a great deal of interest in the medium. The data obtained from the thsee foc
groups Yyielded the same themes. In the following section these thembes didlcussed
in detail. Also an explanation of the coding process that lead to their constructibe will
provided. Schostak (2008) categorized writing qualitative research stigdhree
categories: (a) the traditional format, (b) the emergent format, artte(cyaative format.
The last one provides a room for inventive data display and presentation (Schostak,
2008). The creative format has been chosen as a method of data presentation in this paper
in order to increase the reader’s chances to get a sense of the researgh iimttieir
relation with the medium. For instance, concerning emergent themes, selectsadpane
the comic book used in the study were displayed to introduce emergent themes from the
focus groups. Also, excerpts from the focus groups are provided to illustratenmgpeat
ideas and emergent themes. Finally, certain essays written by childieipaais
during the study were displayed to provide visual examples of children participants’

expressions about the medium.
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Analyzing Data

The data was analyzed through an interpretive approach within a grounded theory.

Transcriptions of audio-taped focus groups were reviewed and analyzed carefully in

order to track emergent themes. Drawing on the work of Auerback and Silverstein

(2003), the first step of the coding process was to cut the text to manageable proportions

in order to take out theelevant texfrom all transcribed focus groups (Auerback &
Silverstein, 2003). After selecting the portions of text relevant to the obseamcerns,
the researcher trackeepeating ideavetween participants and across groups to make
sure that ideas are not repeated under the group process influence (Auerback and
Silverstein, 2003). The next step in the coding process was to track down emergent
themesaunder which umbrelleepeating ideasvere grouped. Repeating ideas that had
something in common were grouped under one theme. The final analysis of the data
showed that there were four dominant themes that covered different repeatsng idea
Finally, themes were linked to theoretical references used in this sadfyamework in
analyzing the data (Auerback and Silverstein, 2003).
Synopsis of the comic book “Homeland Earth O Homeland Earth”

Following is a synopsis of the comic book used in this study. The names of the
characters were chosen according to the world region they live in. Moreover, unusual or
non-typical American names were chosen to stimulate children’s curadityt cultural
diversity.

Rashid, a ten-year-old boy, is having a lesson about environmental protection in
the class. Just after the class ends, on the way back home he is throwing trash on the

ground and is being immediately criticized by his best friend Sami forrbgponsible
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behavior. To this criticism Rashid is insensitive. He is just careless abaubnmental
protection. There is so much land after all. The night of that day, Rashid is awakened in
the middle of his sleep by an incredible light coming out of his window. Driven by
curiosity, he goes outside to see where the strange light was comindrframmovement
of inattention, he plummets into the river next to his house. As he does not know how to
swim, he starts screaming for help. Unfortunately, no one around could hear histdespera
call. Then, a strange creature (from which the light was coming from) Bawesd
welcomes him on a small boat. Rashid is first shocked and frightened but eventually he
is reassured by the strange creature whose name is ChelouChelou. Thedatsrtoe
Rashid that he is on a secret mission, and Rashid immediately shows his interest t
partake the adventure. Rashid at some point is intrigued by ChelouChelou’s identity.
Indeed, ChlouChelou neither does he look like a fellow human nor does he have an
appearance of a known animal. To Rashid’s questions, ChelouChelou always respond by
saying “l am just different” (Harbi, 2009, p. 5).

So our two friends go on a journey onto the ocean and one day they met Kaita, a
little boy from Africa. Kaita presents the two travelers to the beautyrafa and its
animal and vegetable richness. After Kaita joins them on board, they will hiideme
where they will make friendship with Richard, who invites them to a beach cleaning
party. The crew gets a new member and resumes the adventurous sailing. At some point
our friends arrive at Russia, where they are welcomed by a littleagitfed Anushka.
Anushka presents to their new friends her parents’ environment-friendlydtttay of
clothes. She explains the concept of sustainable development to her friendsviidle gi

them appropriate coats for the local weather. Anushka joins the team to go taikdia t
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time, where they shall meet Sindamani, a little girl whose passion isngytnees. As
Sindamani notices travelers who are tired from sailing, she provides themrsshme f
water, a natural element essential for life on earth and yet pollutedested by many
humans. After a while, all of them will spend some time growing trees. Oneg ther
whole team, with Sindamani this time, goes on the ocean to hit China and meet alittle ki
named Chung. Chung’s passion is reading about renewable energies and green
technology. After spending some moments hearing Chung sharing his knowledge about
environment-friendly technology, our friends are ready to hit the ocean once more.
ChelouChlou keeps responding by “I am different” each time a kid asks him about his
nature/identity.

One day, our friends are caught in a middle of a violent storm, ChelouChelou
loses consciousness, and the young crew members finds themselves alone with t
responsibility of governing the boat. After a short episode of panic, they find esdtut
face the storm and eventually everybody make it sound and safe until the storm has
passed. ChelouChelou then is awakened and congratulates his crew members for thei
courage, solidarity and team spirit. He also informs them about the objectrof thei
journey. In fact, ChelouChelou secret mission was to save a little polar beaaghat
driven away from the arctic because of climate change. The missionl staea
ChelouChelou heard one day the hopeless call of the little bear mileshaméyg to his
telepathic capacities. Once the mission was finished, Rashid found hisiseff and his
mother waking him up to go to school. Maybe it was just a dream. After school Rashid

find a can on the grass, he picks it up and put it in a waste receptacle under the
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incredulous eyes of his friend Sami. Indeed, the later is astonished to see Ra#ifid f

caring for the environment.
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CHAPTER IV

FINDINGS

This study involved 12 children participants age 10-13. They formed three focus
groups of four participants each. Focus groups discussions were transcribedhand the
coded using Auerback and Silverstein (2003) coding mefRelévant texivas taken out
of the totality of transcriptions. Thergpeating ideasmong participants and across
groups were tracked. Finallsgpeating ideasvere grouped under commtremes
Following are theeaping ideasand commorthemeghat emerged from the data.

Repeating ideas:

After analyzing relevant text the data revealed several repaedéag. These
repeating ideas were as follows:

(a) Environment protection is an interesting topic.

(b) We can have a better system to protect the earth.

(c) I know stuff about environment.

(d) I have an anecdote related to that.

(e) If it is recycling or about a specific reason, | read it.

(f) 1 don’t like girly comics.

(g) He isn’t an animal, he isn’t a human; he is just different.

(h) People are from different races so they look different!
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Following is an explanation of emergent themes under which repeating ideas were
grouped.

Themes:

Several themes surfaced during the three focus groups. These themes included (1)
Learning about environment protectidi2) Relating personal experience to the comic

book,(3) Educational content in comic&}) Identity, differences and diversity.

1- Learning about environment protection

\ “—\:
s \W %gﬁ / /
’r =
\ ‘\F:V e (7 ///f,///m ,J//,//

=YY ¥ l/ KE\« )u.]

3 N @Y A

v S -
VAT_LW\s EARTHS WOALTH i e0r mﬁeunz, ‘ {// ZNZ )

1
|t

= )
aalle; /%///

H;'r\mz, AND WE WAVE TO PROTECT ALL SRCizS TROM BXTINGTION BN THE EMALLBTT, | iwe w&n(trs [

DECAYEL ONTEY SPECITS,N0 MATTER. Hew BMALLIT 15 ) i U\TAL Tok THe SLOSYETEN), -
L BT SR
————— —’/]
| ™e

\ d \/55“”“‘ oF W@c—r&aq_

o

u/%/\{M]/ ‘/
1

%/@/

Homeland Earth Oh Homeland Earth, 2009. p. 5.

This theme emerged on several occasions during the focus group discussions.

Children when asked whether they liked the comic book they read during the reading
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session were affirmative and argued that was mainly becauseabaasenvironment
protection. “Yes! Because it was about saving the environment! Wohou! Go earth!”
pointed out enthusiastically one of the children participants. This ideavifonment
protection as an interesting topieas frequent among participants and across groups.
The other repeating idea that formed this theme was children participahts facttthat
we can have a better system to protect the eRdhinstance one participant stated: “We
can have bicycles or just something that doesn’t pollute the earth likecgkectis...”

2- Relating personal experience to the comic book
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Homeland Earth Oh Homeland Earth, 2009. p. 10.

One repeating idea among participants and across groupkmn@s stuff about
environmentChildren participants at several points of the discussion provided
information which was not directly related to the specific environmentalpdistussed
in the comic book but nevertheless had something to do with environment as to show to
other participants that they had knowledge about the environment and wanted to share it

with them. As one of the participants asked the facilitator and group memberse”: Ha
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you heard about the oil spill?” and further explained that “It was in the Gulf ofddexi
there was oil all over and some plants and lots of animals died...it is sad...”And also,
another participant who shared with the group members that “There are somedactor
that are lavaging salt water and they take out the salt so you have fresh wate

| have an anecdote related to thags another close repeating idea to the one
discussed above. Many children participants shared personal anecdotes withighe gro
that contributed in making the discussion more convivial and enjoyable, as exanplifi
by one participant: “My dad put some kind of trash in the backyard and there are some
cats they come and eat them, so it doesn’t pollute the earth...” These twonige ks
were grouped under the themeR#lating personal experience to the comic boetause
they both expressed either a personal knowledge related to the topicsadisaube
comic book or a personal anecdote that was more or less related to the discussion.

3- Educational content in comics
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Homeland Earth Oh Homeland Earth, 2009. p. 17.

Two repeating ideas formed the theBducational content in comic$he first

one is “If it is recycling or a specific reason | read it,” which was anedpeaessed,
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through using different words, by several participants across groups. The second
repeating idea was a rather surprising one. Using a quote from one oftitipgas, it
was called “I don't like girly comics”. This idea was expressed by marticipants,
mainly female participants when the researcher asked group members itzeddscr
kind of comics they did not like. The majority of female participants exprelsed t
dislike toward “girly comics” quite spontaneously. These participants prdgplecific
reasons why they disliked “girly comics” as exemplified by the falhgwsample quotes:
S: “It’s all about things that are popular, how do | explain it? Like... like
umm...kind of like...you know...like pink, fashioning...”

J: “like hey you wanna go to party!”

4- Identity, differences and diversity
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Homeland Earth Oh Homeland Earth, 2009. p. 4.

The last theme that emerged from the data was insightful in many sedpest

the identity of the character named ChelouChelou proved to be very intriguing terchildr
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participants. In each group and at different moments, a discussion took place diaiut “w
is ChelouChelou?” As passionately expressed by one of the participants t&do Blee
only thing | hated is that we never knew what Chelouchelou is!”

Many suggestions were made. Following is a sample from focus group one as an
illustration of the type of debates that took place during the focus groups about
ChelouChelou’s identity:

O: He said he is not an animal...

S: He looks like a kangaroo though...

S: Well he is not a human. Humans don’t look like that! It is impossible!

S: Maybe he is an evil animal!

M: He’s not an alien; he is just different...

J: He is different...

S: He isn't an animal, he isn’t human...he is just different!

J: He is from a new species of something called different!

J: He could be a plant...

J: He could be a plant, a plant with some chemical reaction, but still a plant!
S: He can't be a plant, he has no roots, and he has no leaves!

J: There are some plants that don’t have like roots and leaves...

S: Yeah but usually they don’t go in a mission to save the earth!

J: He could be a cell!

S: A cell! | don't think a cell can be that big!

J: He could be a cell that got big with some chemical reaction...

J: He was testing a chemical reaction and then he does this and then he got
affected by that chemical thing!

S: Huh! He is Rachid’s imagination.

S: Huh! I know! It’s his teacher dressed up!

This illustrates how ChelouChelou’s shape exited children’s curiosity and
imagination. His definition of himself as being “just different” did not sldk&len
curiosity, so they went on trying to find the closest possible identity to what
ChelouChelou is. This can be interpreted as being very telling of what Khan (2010)
evoked in higritical Pedagogy Eco-literacy and Planetary Crisisout the dichotomy
that our modern civilization inherited from the Hellenistic world with regard talithide

between human and animal. This notion that divides the human from animals and other
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living creatures (which implies a kind of superiority of the human being) was not
prevalent in other civilizations such as it was the case in ancient wisdoatioé N
Americans who pretty much viewed the human and the animal through a horizontal
perspective in terms of importance (Khan, 2010).

Another inference that can be made from this point is that children participants
expressed a need of categorization with regard to ChelouChelou’s identity. Thee answ
ChelouChelou kept giving to other children characters asking him throughout the comic
book which was “I am different” did not satiate participants’ curiosity. Thaytezhto
find a category for him, even if this meant creating a new one.

The second repeating idea that constituted the thehdermtity, differences and
diversitywas labeled, using once again a quote from one participant, as “People are form
different races so they look different!” Many participants across grotps asked about
the characters in the comic book were intrigued by their look and their names. Some
participants found some characters from different races and withediffeames “weird”,
whereas others were more tolerant toward their difference in terrhad and color or
name. The following sample illustrates this point:

S: He’s funny, he is ugly, she is pretty, he’s weird, he’ weird. [Showing

respectively on the cover page: Rashid, Kaita, Sindamani, Chung, Richard]

Moderator: Why do you think he’s weird?

S: I don’t know...his hair is red and he has a white skin like a ghost!

M: So what! | have a friend, she has brown hair and her skin is pink...

S: Eww!

M: No she is pretty!

S: H’s also ugly, he’s dark! [Showing Kaita on the cover page]

M: [A bit angry] because he is from Africa! People are from differentsraoe

they look different...

R: Well he is black and he is from Africa.

S: I thought this was sun burns...

R: No it is his natural color...
S: And why his hair is red, why did you choose red? [Sindamani]
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S: Why did you choose the hair colors the way they are...

M: [to S] why your hair color is like that? How would you like people asking

you?

S: I don't like other colors; | love black. [Showing her own hair]

O: Maybe their hair styles are customs from their countries...

M: His eyes are closed, his are closed, and his are closed... [Showing on the

cover page, Richard, Chung and Kaita respectively]

S: His eyes are just different, they are just smaller...he is not closingdsis e

because that means that his closing his eyes on every single picture, but he’s

not... [Talking about Chung, a priory an Asian character]

It is important with regard to the sample shown above to mention some ideas that
were not included in the repeating ideas groupings and which were labeled, using
Auerback and Silverstein (2003) terminology, as “orphan” ideas (p.59). One orphan idea
expressed by one participant in the discussion shown above came surprisinglytgains
pertaining controversy and was focusing not on the characters’ appearanegisdyuan
their personalities:

J: They were all environmental friendly.

Another participant in his essay when expressing why he liked readingrthe c
book stated:

A: Another reason is that it shows how and where other people with cultural

diversities can still be friends.

Analyzing the Essays

As expressed earlier in the present work, in addition to discussing the comic book
used in this study, participants were given the opportunity to write their opinion about
what they read. The researcher asked them to write a short essay about tl@iriopini

general, including what they understood and what they learned from the readatgpbut

what they liked or disliked. Responses were varied and enriched the data analysis

63



especially with regard to the comic book as an educational tool. For example nchildre
participants were very creative in their responses and while taking thagesss
expressed in the material seriously they took the material itself quotenially. The

comic book provided them valuable information but in a rather informal fashion. The
comic book was for many children participants first of all leisure meeien if the

actual material was educational. This was expressed at many points dufoxuthe
groups and also in the essays. One example of that is that students expressed the
enjoyable aspect of “the pictures” in the comic book, while in the same tinsengrthe
educational information contained in it. Following is a sample essay ilingtthts

point:

A: | thought that the comic book was very well done and that it taught me
a lot of things. The pictures were wonderful and the characters had very
good personalities.

| think that the book should be published. | think this because it is
very educational. Another reason is that it is very intricate and beautiful
drawings. Another reason is that it shows how and where other people
with cultural diversities can still be friends.

| think that the book is very educational. | think this because the
book teaches people about the environment and how important it is. It also
teaches about how important it is to save the disappearing wildlife and to
not destroy it.

| also think that the book has a very good theme. | also think that
the book has a very good plot and settings. | also liked the story inside of
the story because it was very good. | also loved the suspense and ending
because they were very surprising.

This is why | think that the book is good, it was very educational
and very well plotted out. The drawings were very wonderful too. Overall
it was just a very wonderful book and | hope to see it published and a lot
of sales.

Another interesting aspect of the essays was that the students took veentdiffe
and creative paths in expressing their ideas when asked to write véhstipgsed to be

a relatively formal essay. For example, one essay was written arounaliagdofthe
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character ChelouChelou and planet earth, reproducing part of the drawing owghe ¢

page of the comic book.

Sample essay 1.

Another participant expressed his opinion in bullet points fashion and created at
the bottom of the page a series of panels on which he put numbers and summarized the
story in the comic book by splitting it into sequences on each panel. Thus, emulating the
medium used during the study even though he was asked for writing an essay. It would
be not extravagant to evoke Marshal McLuhan’s concept of the medium being the
message as it seems that the comic book construction as medium that exgedtses it
through drawn and written sequences influenced the participants expression when aske
to write an essay about the messages contained in the comic book. Another participant
while writing some sentences in a formal fashion wrote others in screaoh de®ons,
as a means to emphasize the most important thoughts she had about the story and the

comic book.
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Sample essay 2.

As exemplified by the essay illustrated in sample 1, many childreicipartts
combined drawing and writing to express their opinions about the comic book they read.
Again McLuhan’s idea of media inside other media would be helpful here to shed light
on the mechanisms of expression participants used during the essay task. McLuhan
(1964) claimed that each medium contain other media in it. For example a book is
medium in which the written text is another medium, and the written text isettieim
that contain the speech, and the speech is a medium that contain in it the mind processes
in creating ideas and formulating them into coherent and intelligible forrhyvém,

1964).
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CHAPTER V

CONCLUSION
Discussion

Using the comic book to teach universal human values to children was the starting
point of this research. As explained earlier, the study was conducted through a grounded
theory in approaching the field (Glaser and Strauss, 1967, Strauss and Corbin 1998), this
influenced dramatically the research concerns. As the data showed, ifi & [gio
difficult to evaluate the efficacy of the comic book in communicating alisiraeersal
human values to a young readership, it appears nevertheless that the comic book was
effective in inciting children to think critically about important topics sash
environment protection, differences between human beings, and earth citizenship.
Furthermore, the comic book proved to be a suitable medium to invite children to discus
educational topics with their peers in a convivial way. Most of children pariisipa
showed a great deal of enthusiasm during the group discussions. Moreover, children
were very creative in their responses both during the discussions and when teiting t
essays. The comic book seems to provoke children to take creative ways of erpressi
that they might not think of using if they were reading a classic book addressiaghe s
topics. This section will discuss the theoretical construct callsthfy the comic book to

gratify one’s needstirawn upon the uses and gratifications theory (Katz et al., 1973).
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Using the Comic Book to Gratify One’s Needs

It appears from the focus groups emergent themes, the analysis of the edsays a
direct observation the researcher had during both the reading sessions andisiseodsc
that children used the comic book to gratify certain needs. As expressed irotieéiche
framework section, uses and gratifications theory is used here as a inkntewterpret
some aspects of the focus groups emergent themes. Emergent themes were there
collapsed into a theoretical construct called “using the comic book to gratifyroeds”
following the methodology proposed by Auerbach and Silverstein (2003). Following is
this grouping of focus groups emergent themes into one theoretical cortgtoughtthe
five categories of individual needs and media uses assessed by Katz, Haasvaaold Gur
(1973):
(a) Cognitive needs: acquiring and strengthening information, knowledge, and
understanding: Children participants expressed their interest in leabuogthe
environment. This was observed through the two repeating ideas that constituted the
ThemeEducational content in comicgzor instance one participant stated the following:

O: I thought the comic book was about some people who help the earth. It was

interesting. It was a good comic book. | also never knew that some electric

vehicles don’t pollute the air. | never knew that water was the most precious

treasure.

Another example related to this need is when children in the first focus group

were discussing the characters in the comic book, they were intriguedrmotimgries
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of origin, and they speculated that the first character who appears in theebomkiwas
from Algeria (the researcher’s country of origin) even though this was notanedtat

any point in the comic book. Many of them also proposed that Chung was from China,
and others that he was from Japan as expressed in this excerpt:

O: And this one (Chung) is from which country?
S: He is from China...
O: No...China is not surrounded by water so it has to be Japan.

Then, children spontaneously moved to a world map that was hanging on the
wall on the children classroom and the researcher followed them with the guelio-ta
recorder and then they started tracing the journey the characters madddgeoia, to
Some country in Africa (several propositions were made) and then to America,Russi
India or Nepal and finally China or Japan:

S: I think this is how they went, he [Rachid] from which country is from...
Researcher: Well | didn’t precise that actually...

J: Let's say he’s from your country...

M: Yeah let's say he is from Algeria...

J: He went like this from Algeria to meet Kaita in Africa, and then they got
around and they got to...

S: He said he went to Mexico...?

J: No!

O: Somebody joined our club! [A child from outside opened the classroom door
and took a quick gaze at the group then decided not to come in]

J: No he didn’t go to Mexico, he went to Africa first.

J: So he went this way...

S: And then all the way to New York City and next to north...Greenland or
somewhere...and then they went...

O: No Russia...!

M: And they made all this in one night...

R: It didn’t say so in the comic book.

O: They took a nap just once.

S: It could’ve like go from here to here...

O: How can they make it to here?

S: No they just [went] down here.

S: I've been to here, here, here and here!
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R: And don’t forget that the boat of ChelouChelou is magic so he can go faster
than it is possible for a normal boat.
S: He said it was magic because it can go a long time without polluting!
(b) Affective needs: needs related to strengthening emotional, pleasoradsthetic
experience: with regard to strengthening emotional experience, it islifbcassess
through the data gathered from the focus groups whether children used the comic book to
strengthening emotional experience. Nevertheless, many particigpréssed during
the discussions and in the essays how they enjoyed the pictures. One examphals a fe
participant who expressed that, even though she disliked reading in general, she enjoye
reading the comic because of the pictures:

M: “And the best is pictures. Because | like to only look at pictures. | don't like to

read at all.”

(c) Personal integrative needs, strengthening credibility, confidstadslity, and status:
Expressing one’s opinion in front of peers about topics discussed in the comic book and
sharing personal knowledge and personal experience related to these topiesas bel
be one way of achieving this need. Also, concerning to the personal integrative need,
many children during the discussions expressed a need to relate charabomit
book to their own personalities and identities. For instance, one female partieizamt
asked which character she liked the most replied the following:

J: “I wanna be her [Anushka], she is recycbleich and I am recycbl-ich”.

Another female participant wanted Sindamani (a female character dariory

India) to be from Nepal:
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Moderator: Ok, so tell me about the characters, what do you think about the
characters?

S: I'wanna be Chelouchelou, but the prettiest one is...Sendamani!

O: Is she Indian?

S: Could she be from Nepal?

(d) Social integrative needs: strengthening contacts with familpdsjeand the rest of
the world: Here the data showed that there was a great deal of group cohaamn dur
focus groups. Participants seemed to get along with each other quite natuwaiyer
it would be very subjective to assume that the comic book as a medium was the main
reason behind this group cohesion.
(e) Escape or tension release needs: On the escape or tension release da&ted, the
showed that many participants enjoyed the fantasy and the adventurous aspect of the
material. For instance, one participant when asked to write the essay aleatlihg
summarized the story in the first person as if he has lived the adventure himself:
S: “One day | woke up. | saw a light so | went outside. And | saw a guy on a
boat. So | said are you an alien? No | am a different thing remember that. So |
hopped in the boat and off we go. So we met other people. And our mission was
to save a polar bear on ice. So we helped him get out so we did. And he went back

to his mommy. And all of us went home. The end”
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Conclusion

This study contributes to the understanding of the comic book as a medium in
several ways. First, it provided an appreciation of the medium through hearingrchildre
voices and listening to their subjective experiences rather than analyzingedium
objectively. Students were given a room to discuss the comic book they read frhaely wit
other children and also to express their personal opinion in the essay task.idvisdbel
here that giving the children the opportunity to express their opinion in front of other
children and through writing or drawing (as many spontaneously opted to express thei
thought) is one way to empowers children sense of independence and creativity.

Second, this study contributes to enriching the literature on the medium in the
mass communications field. As explained earlier in the introduction and as shown in the
literature review, research on the comic book seems to burgeon in severalftbl@és s
education and arts, but in the mass communications field the medium attracts less
attention. It is believed that a look from the mass communications academics ca
provide an enriching perspective in understanding the nature of the medium andjlearnin
about its readership.

Third, the methodology of the study in using focus groups through a grounded
theory (Glaser & Strauss, 1967) approach provides a room for children participants to
spontaneously express their thought and feelings during the discussions and whgn writ
the essays. Using focus groups was primarily an option to get close insights f
children and elicit meaningful responses. It was the premise of this study tdecons
children participants as autonomous individuals interacting with the medium. This

methodological choice was perhaps behind the degree of freedom and creatoignchi
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participants showed during focus groups and especially when expressing thiem®p
the essays.

Finally, by creating a comic book to serve the study, the researcheptteto
integrate into the medium the research broader concerns. These broadersconcer
consisted primarily in enforcing universal human values as bedrock for goochgower
through a critical pedagogy approach that empowers students’ criticahtipzbout
important issues that can impact their future in significant ways, for irestanc
environmental consciousness.

On the other hand, there are several limitations to this study that needs to be
addressed. First, this qualitative research chose grounded theory in apprdafigid
and an interpretative method in analyzing the data. Thus, it is to a great extant a
subjective study. However, it is not in the scope of this study, as it used attyealita
methodology to target objectivity. Auerbach and Silverstein (2003) argued that in
gualitative research “we believe...that subjectivity, interpretationcantext are
inevitability interwoven into every research project” (Auerbach & Sileens2003, p.
77). In quantitative research we usually deal with the conceptsiability of data
(which is related to objectivity) and witfeneralizabilityof findings (which is related to
universality). Instead, in qualitative research Auerbach and Silver2@3) proposed
that we deal withjustifiability of interpretations”as opposed teeliability and with
“transferability of theoretical constructsls opposed tgeneralizability(Auerbach &
Silverstein, 2003, p. 78yVith regard tqustifiability of interpretationsthe attempt was
made in this research to justify the interpretation of data in light of a number of

theoretical references used in this study (e.g. McLuhan, 1964, Katz et al., 1973, Morin,
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1999, & Khan, 2010). Whereas it seems to be more problematic to transfer the study to
another population of children, as the comic book that was used in this study was
conceived specifically to the target age group concerned by the regdao;ithe same
comic book needs to be used in the research to reach theoretical constructs that could be
close to the ones constructed in this study. Ttnassferability of theoretical constructs
needs to be based on the same age group (in perhaps a different culture or population)
and using the same or a similar comic book with regard to content and style.

Another limitation of this study is that the focus groups were fairly smadh e
though this was a methodological choice as larger groups tend to be harder tparahdle
smaller groups of children tend to provide more valuable data. Nonetheless, conducting
the same study with larger groups and a higher number of participants could provide
further insights.

Future research about this topic can explore the efficacy of the comic book in
communicating human values to students in real life settings. Using the samdookn
that was created for this research in a classroom environment could provedmsngints
about both the medium and the readership. Moreover, involving a greater number of
participants could overcome some of the limitations of the present work. Another
interesting application of this topic would be to use the comic book in a summer camp.
Thus, exploring the efficacy of the comic book in communicating good governance
principles and environmental consciousness in settings where nature and groupsactiviti
are present. For example, a study could use the comicHmokland earth O homeland
earth (Harbi, 2009) to stimulate students’ critical thinking about environmental

protection and combine the use of the comic book with real life activities in a summe
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camp. Another idea would be to use the comic book to communicate good governance
principles such as participation or transparency and then organize group activities
illustrate those concepts.

In summary, despite the discussed methodological limitations, this study grovide
an innovative approach in studying the comic book as a medium and as an educational
tool. Through tailoring the medium to the research concerns, the researchpteattem
focus on the communication of certain human values as bedrock for good governance to a
young audience. Many scholars argued that children are active agents in producing
culture and actively participate in shaping their social word (Adler & AdR98; Fine,

1987). This study aimed at qualitatively evaluating children’s reactmhsth the

medium and the messages contained it. Therefore, this study contributes to the
understanding of the medium of the comic book on the one hand, and on the other hand,
in a social constructivist perspective (Vygotsky, 1978), to the endorsement alsahive

human values as bedrock for the good governance of the future.
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APPPENDICES

Appendix A:
Script:
Dear Parent/Guardian,

| would like to invite your child to participate in a study that will be conductdtkin t
Family Resource Center. For this, | will ask your permission and ask yaynta si
consent form. In addition to your consent as a parent/guardian, your child will loe aske
for his/her assent. Your child will participate in an audio-taped procedure ih whic
he/she will engage in activities such as reading a comic book, discussingiihg waéh
other children and the researcher, and writing essays about the reading.

This research will use focus groups. Students will be given a comic book to read on 3
occasions with the researcher as a facilitator. Once the reading sessiomspleted,
four groups will be formed on a random sampling to have focus groups of discussion.
The group interactions are facilitated by the researcher who will supptyatters or
guestions for discussion. Focus groups will last no longer than 90 minutes. For data
gathering the discussions will be audio-taped to be transcribed later. Moraaldren
participants will be invited to write essays to express their thought on the lsoakic
they read. This task will be explicitly presented to them and clarifiedras axpression
of opinion and not a graded assignment.

Sincerely,
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Appendix B:
ADULT CONSENT/PARENT PERMISSION FORM
OKLAHOMA STATE UNIVERSITY

PROJECT TITLE: Using the Comic Book to Teach Human Values as the Bedrock for
Good Governance.

INVESTIGATOR: Amine Harbi, MS Mass Communications, Oklahoma State
University.

PURPOSE:

This study will examine the efficacy of the comic book as a teaching tool and a
communication medium with regard to human values as the bedrock for good
governance. Preparing the bedrock for good governance means introducing obildren t
universal human values such as earth protection, mutual understating among humans etc.
The introduction to such broad concepts that can be related to good governance principles
can be done effectively through the comic book as an educational medium. In the context
of promoting good governance principles, this project will evaluate qualitatively

efficacy of the comic book as a medium and a teaching tool.

This study will also gather information regarding how the young readersmprés to

the comic book as an educational tool. By conducting focus groups formed of elementary
school students; the researcher will evaluate the reactions of the audiemattetrs of
narrative, graphic style, format, and type of characters.

PROCEDURES:

Your child will participate in an audio-taped procedure in which he/she will engage i
activities such as reading a comic book, discussing the reading with other children a
the researcher, and writing essays about the reading. Those activittakeyplace in

the Family Resource Center with the presence of the researcher Whe warilenting the
discussion.

This research will use focus groups. Students will be given a comic book to read in on 3
occasions with the researcher as a facilitator. Once the reading sessiommpleted,

three groups will be formed on a random sampling to have focus groups of discussion.
The group interactions are facilitated by the researcher. Focus groufastanilb longer

than 90 minutes. For data gathering the discussions will be audio-taped to b&dnscr
later. Moreover, children participants will be invited to write essays taesgheir

thought on the comic book they read. This task will be explicitly presented to them and
clarified as a free expression of opinion and not a graded assignment. Thegene a
small gift for writing the essay and for their participation.

RISKS OF PARTICIPATION:

The risks to your child are minimal. If either you or your child becomes unctabfe

with the study, you will be given the opportunity to stop the procedure at that point with
absolutely no penalty. Also, your child may choose to stop at any time with &hgoloit
penalty.

BENEFITS OF PARTICIPATION:

It is believed that this research will help expanding knowledge about the usgfoiries
comic book as an educational tool and as a communication medtfiyou are

interested, we will send you a copy of the results of the study when it Isefthis
CONFIDENTIALITY:

All information about your child will be kept confidential and will not be released.
Children answers and audiotapes will be identified by subject number only, rather tha
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names on them. All information (answers and audiotapes) will be kept in a secere pla
that is open only to the researcher. Audiotapes will be coded to summarize child
behavior.

The data and recordings will be kept in the researcher’'s computer foripptioador

two years at his residence in 85 S UNIV PL APT 12 Stillwater, Ok 74075. Only the
researcher will have access to them. After transcription, all the regenditi be

destroyed. Results from this study may be presented at professionabseeim

publications. Participants will be given a number each and may be quoted in the study but
their identities will be kept anonymous. At no point in reporting the data participants
identities will be identifiable.

COMPENSATION:
Your child will receive a small prize for his/her participation and writiregebsay.
CONTACTS:

| understand that | may contact the researcher at the following addresiscared

number, should | desire to discuss my or my child's participation in the study and/or

request information about the results of the study:

Amine Harbi, MS Mass Communications, Department of _Media & Strategic

Communication, Oklahoma State University.

Email: amine.harbi@okstate.edu

Address: 85 S University Place APT 12, 74075, Stillwater, OK, Phone: (405) 334- 9953

Adviser:

Dr. Wayne Wanta, Department of _Media & Strategic Communication, Oklahomea Sta

University.

Email: wayne.wanta@okstate.edu

Address: 206 Paul Miller Building, Oklahoma State University, OK 74078-4053, Phone:
(405) 744- 6354

If you have questions about your rights as a research volunteer, you may contact the

Oklahoma State University Institutional Review Board (IRB) Chair, Dr. Sikadnnison

at 219 Cordell North, Stillwater, OK 74078, 405-744-337iflm@ okstate.edu

PARTICIPANT RIGHTS:

| understand that my participation is voluntary, that there is no penalty for refusal
participate, and that | am free to withdraw my consent and participation in djestpat
any time, without penalty.

CONSENT DOCUMENTATION:
| have been fully informed about the procedures listed here. | am aware ahwhbhild

will be asked to do and of the benefits of his/her participation. | also understand the
following statements:

| affirm that | am 18 years of age or older.
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| have read and fully understand this consent form. | sign it freely and volynfadbpy
of this form will be given to me. | hereby give permission for my child
(insert child’s name heye

Signature of Parent/Legal Guardian Date

Signature Witness Date

| certify that | have personally explained this document before reqgekahthe
participant sign it.

Signature of Researcher Date
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Appendix C:

ASSENT FORM
OKLAHOMA STATE UNIVERSITY

Dear Student,

We are interested in learning about the suitability of the comic book as comtrmmica
medium and an educational tool for children your age. In order to understand this, we
would like you to participate in reading a comic book with other children in the Family
Resource Center and to engage in a discussion about the reading afterward$ alse wil
need your permission to let us audio-tape the discussions about the comic book in the
Family Resource Center. Also we will ask you to write an essay abocttiie book

you will read. Your parent/guardian is aware of this project.

Please understand that you do not have to do this. You do not have to answer any
guestions that you do not want to. You may stop at any time you wish from participating
in both the reading of the comic book and the discussion about the reading.

Your name will not be on your answers, and you will be given a number that will be put
on your answers so no one will know whose answers they are. If you have any questions
about what we are doing, please ask us. Thank you for your help.

Sincerely,

Amine Harbi
Graduate Student Oklahoma State University

MS Mass Communications.
Oklahoma State University

| have read this form and agree to help with your project.

(your name

(your signature)

(date)
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