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CHAPTER 1
INTRODUCTION
Background

People In the world have two senses of being. One is
a sense of self and the other i1s a sense of community. The
importance of the latter i1s seen universally as different
cultures strive to maintain a sense of identity in the
world. The community members share “a broadly similar
conceptual map” (Weaver, 2001, p. 240). People who have
shared a common history, ancestry, beliefs, and values
share a common memory that helps to sustain the community
sense of being. “Tribal memory and personal memory merge”
(Ballenger, 1999, p. 793).

In some communities, the group is held in higher
regard than the individual. This is true in many American
Indian populations in the United States. “The
responsibility and connectedness to the community IS SO
strong that Native Americans often identify themselves by
their tribal communities rather than through more
individualistic ways such as through professional
affiliations” (Weaver, 2001, p. 241). It is the whole or
the tribe that makes the individual possible. The tribe
has a history, language, and a set of beliefs and values

that are imperative to preserving the whole. These tribal



elements have been conveyed to each generation through
storytelling.

Storytellers

Among Native American people, oral tradition is a
highly respected element that has conveyed the
understanding of history, values, and beliefs that preserve
the tribe as a whole. Oral traditions are more than
entertainment. “It is vital and necessary to continued
life-—the life of the tribe and the life of the world
itselt” (Conley, 1988, p. xiii). A storyteller is the
means for transmitting the history, values, and beliefs to
tribal members in both formal and informal settings. In
this tribal community, it is important not only to respect
a storyteller but also to understand this person as part
of the whole working to maintain and covey knowledge that
will strengthen the entire tribe.

Storytelling has always been important among American
Indian people. Stories were used “to teach tribal code of
ethics, In such areas as problem solving, why things are
the way they are, respect for self and others, self
discipline, humility, and honesty” (Gilmore, 1999, p. 4).
Before there was a written history, there were people
telling stories to teach history and values and to maintain

the tribal memory. Some people were gifted iIn this area.



These people shared stories that would educate in the areas
of history, beliefs and origins, and values.

Without a written history, oral history was used by
many tribes to educate each generation about its ancestors
and about the good and bad experiences that distinguished
each tribe. There are thousands of stories that recount
tribal history from battles with European Americans to
singular events such as the death of a tribal member. “The
Removal of the Cherokees”, which i1s a story of pain,
betrayal, and death surrounding the removal of the
Cherokees on the Trail of Tears in 1838 (Underwood, 1956,
pp- 21-23), and “The Night George Wolfe Died”, which is a
story describing the death of a tribal member (p.42), are
two examples.

The iImpact of these oral histories has been immense
among tribes. Children and adults alike have listened to
oral accounts of the Trail of Tears, a winter of
starvation, a successful hunt. All of these stories were a
part of the tribal memory and were told to sustain the
wholeness of the tribe.

Stories such as “How the Earth Was Made”, an
explanation of how the creatures moved from the sky to the
earth (Underwood, 1956, pp. 4-6), “The Legend of the Milky

Way”, a tale describing how the Milky Way originated from a



path of corn meal left by the Spirit Dog (Galloway, 1990,
p. 62), and “How the Smokies Were Made”, a tale explaining
how the mountains were made from the beating wings of the
buzzard (Galloway, 1990, p. 29), have been shared for many
generations to explain the origins of the world surrounding
the tribe. In addition to being entertaining, these
stories also served purposes such as giving guidance and
even strengthening language and development of vocabulary
(Newell, 1995, p. 424).

Values have been learned and passed on through
listening to these stories. Through “How the Deer Got His
Horns”, listeners learn to value honesty and failrness.
Through “Why the Possum”s Tail is Bare”, the audience was
encouraged to value humility. Through “The Rabbit Dines
the Bear™, people began to understand and accept
differences in strength and abilities. These values have
been gained by generations of American Indians through an
immense number of stories told again and again.

Historically, Native American people lived as a group,
survived as a group, and shared as a whole. According to
Weaver (2001) ““ the sense of membership In a community was
so integrally linked to a sense of identity that Native
people often i1dentified themselves by their tribal

communities” (p. 245). Being raised within the community,



a child would experience life from many teachers. A male
child would learn to hunt from his elders. First he would
learn through listening to stories of the hunt, then by
roleplaying with other children, and finally through
guidance through elders from the preparation of weapons and
traps to the finesse of approaching an animal without
spooking the prey. This process would start and end with
storytelling. At the beginning, stories would be told to
educate about hunting, beliefs iIn nature, and respect for
living beings. At the end, stories would be shared about
the new hunter in order to help him become part of the
whole.

A female child would also learn how to strengthen her
tribe through the guidance of many teachers. She might
learn tanning. This might have been clumsy at first, but,
with time and practice, she would accomplish the skill. As
her role models, the women would gather and talk. They
would tell stories that would shape her beliefs, help her
to understand her past, and shape her values as part of the
group.

Then history changed. The natural learning process of
storytelling and becoming part of a collective was affected
by three main issues: Manifest Destiny or Removal,

allotment, and loss of language.



Manifest Destiny

As European Americans desired to move and own more
land, a conflict occurred. European America’s “Manifest
Destiny” to extend “from sea to shining sea” could only be
accomplished at the expense of the American Indian
indigenous population (Churchill, 1998, p. 50). The
American Indians were iIn the way. Seen as inferior,
American Indians were viewed more as animals than people.
Through trickery, forgery, broken treaties, and eventually
force, the removal of the Indians from their lands to
reservations began. Tragically, thousands of people died
and familiar places were lost. Along with these losses
came the loss of much oral history. Those that were the
keepers of this wisdom attempted to continue the stories,
but through death and dislocation, the oral history would
never be the same.

Loss of Language

Then came the boarding schools. The Bureau of Indian
Affairs (BIA) was established in 1824 under the War
Department. Through the BIA, the federal government became
involved iIn educating Indians. The majority of these
schools were located off reservations so that thousands of
young Indian children were separated from their families

and communities. These schools were to “civilize or



Americanize” Indian children (Schnaiberg, 1999, p. 42). To
civilize the heathens, mainstream society did i1ts best to
eliminate tribes, tribal community, history, beliefs, and
language through the forced removal of American Indian
children to boarding schools. The Bureau of Indian Affairs
established and operated American Indian boarding schools
that were designed to remove the young people from their
families and forced them to speak only English in an
attempt to “civilize” American Indian children (Schnaiberg,
1999, p. 42). They were forced to live In this new
environment which prohibited their native language and
culture and forced them to learn a new language and culture
(Demmert, 1994, p. 20). Only English was allowed, and
students were physically reprimanded if they spoke their
native language. The Indians” belief system and language
were forbidden (Holmes, 1997, p. 23). This repression went
on for over 100 years. The loss of oral history as a
result of the boarding school system can never be fully
measured, but it was known to be an immense loss.
Allotment

As the American Indians moved to reservations, many
tribes attempted to re-establish their community way of
life. Once again, European Americans could not grasp this

concept and history changed. In 1887, The General



Allotment (Dawes) Act was passed by Congress. ‘“The Dawes
Act granted 160 acres to each family head and 80 acres to
single persons over the age of 18 and orphans under 18"
(Reyhner, 1992, p. 47). For a people who did not believe
in personal ownership of land, this was disastrous.
“Allotment over the next forty-seven years reduced tribal
holdings from about 140 million acres to 50 million acres”
(47). Allotment would exact a high price on American
Indian communities. Allotment meant that the group no
longer shared the land iIn partnership. American Indians
had to register with the United States government and were
given individual pieces of property. “Within a generation
these Indians, who had owned and governed a region greater
in area and potential wealth than many an American state,
were almost stripped of their holdings and were rescued
from starvation only through public charity” (Debo, 1940,
p- X). Much of this property was lost to unscrupulous
European Americans who took ‘“guardianship” of the lands or
bought land for ridiculously low prices; in many cases,
criminal methods were used (p- X)-

Those American Indians that kept their land began to
work that land as a family or an individual. This was a
shift away from the communal way of life. Some successful

attempts were made to keep the oral history alive during



this time, but new obstacles such as the distance between
tribal members and the need to spend long hours farming
reduced the amount of time and contact usually reserved for
storytelling.

Acculturation and Assimilation

When two cultures are in constant contact, a blending
of those cultures may occur. The blended state is referred
to as acculturation. An extreme state where “one culture
changes significantly more than the other culture and, as a
result, comes to resemble 1t” (Garcia, 1992, p. 24) is
assimilation. European Americans and American Indians have
been In close contact for over 100 years. There was
isolated contact before that time, but close contact was
somewhat new. The result was the movement by many Native
Americans to practice more mainstream ways. Many Native
Americans have found this change necessary to be able to
work and live In today’s society. Some Indians have even
left behind their Indian ways with a preference for
mainstream society. Whether a forced or voluntary choice,
the outcomes were that acculturation and assimilation have
influenced people In many tribes and reduced the number of

traditional practitioners and storytellers.



Adult Learning

Real-li1ife Learning

Robert Sternberg has extensively researched
intelligence. One striking component was his research and
explanation of real-life learning. When looking at adult
learning, Sternberg identified a component that he called
“practical/contextual learning”( Woolfolk, 2001, p. 114).
With practical learning, Sternberg emphasized real life
problems as opposed to academic problems. He described 9
characteristics of real life learning:

1. Adults must recognize problems rather than
having problems i1dentified for them. 2. The way
we define problems determines how we will try to
solve them. 3. Problems in academic situations
are decontextualized while everyday problems are
highly contextualized. 4. Most school problems
have one right answer; few everyday problems are
that simple. 5. Problems in academic situations
are usually well structured; in real life they
seldom are. 6. Relevant information iIs given
for school problems while In real life problems
it is often difficult to discover where to get
relevant information or even to know what
information is relevant. 7. Solving real
problems often calls for examination of arguments
for the other side. 8. There i1s seldom clear
feedback on real life problems. 9. Academic
environments call for individual solutions to
problems. In most real situations, solutions are
arrived at through group decisions processes or
approved by others. (Sternberg, 1988, n.p.).

Additionally, Sternberg stated,” culture is a major
factor i1n defining successful choice, adaptation, and

shaping” (Woolfolk, 2001, p. 114). He recognized many
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components valued by Native American culture as
intelligence in real-life learning. The Native American
culture did the best job of recognizing and defining what
were Native American problems. These problems needed to be
understood iIn the context of being Native American. There
was not one answer to the decline in storytellers. In the
issue of loss of American Indian storytelling, there were
several strategies that needed to be applied by the
storytellers and the Native American community. The
relevant information needed for solving the problem of loss
was held by the Indian storytellers themselves. Feedback
was vital because this real-life problem was affecting a
community-based culture through loss of language and
history. Finally, Sternberg was correct that within the
Native American culture, there needed to be a group
consensus. The group was highly valued and had to be heard
and recognized when addressing the problem of the loss of
Indian storytellers.

Real-life learning is learning that is “relevant to
the living tasks of the individual In contrast to those
tasks considered more appropriate to formal education”
(Fellenz & Conti, 1989, p.3). Within the American Indian
culture, tasks that concentrate on the whole were more

important than the formal education skills. Adult
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education was in the forefront of understanding a global
processing element to learning. Learners needed real-life
application for effective learning to take place.
Pedagogy, the science and study of how children learn, has
yet to adequately address this concept.

The lessons and history learned through stories
contributed more to inclusion in an Indian community than
the lessons learned in public or private school.
Storytelling was a real-life learning experience.
Brookfield stated, “in contrast to the activities of
institutions of higher education, the adult learning that
occurs within informal networks does not have certification
or accreditation as its end” (1986, p. 150). There was no
grade for storytelling, no curriculum, or text book. Real-
life learning was the key to learning and refining this
skill.

American Indians live In two worlds. They learned
mainstream history, beliefs, and values through formal
education. They needed freedom to then self-direct away
from formal education and to learn real-life history,
beliefs, and values that were an integral part of tribal
culture. Only through this shift could real applicable

learning take place.
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Adult Learning

Adults were the storytellers in the American Indian
communities. Many of the adult storytellers were
attempting to teach younger adults both the stories and how
to present them to other people. What used to be an almost
natural process when tribes were communal had become a
necessary teaching experience in the last two generations.
Knowledge of adult education was important. The adult
education concepts established the base for understanding
effective storytelling training.

Andragogy

Andragogy is the art and science of teaching adults
that stresses a learner-centered approach to the learning-
teaching transmition (Knowles, 1980, p. 40). Educators who
practice andragogy became facilitators with their students.
Through a plan developed mutually, the learner determined
what information was known, what information was needed to
reach the goal, and what gap in information existed.
Additionally, the learner could assess what strategies to
use and how to evaluate the outcome (Knowles, 1975, p. 18).
Andragogy is based on six assumptions identified by Malcolm
Knowles which follow:

1.Adults need to know why they need to learn

something before undertaking the learning
process. 2. Adults have a self concept of
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being responsible for their own lives and need
front-end learning experiences to make the
transition from dependent to self-directed
learners. 3. Adults come to a learning
activity with a greater quantity and quality of
experience that requires individualization of
learning and teaching strategies that emphasize
their rich resources and help to examine biases
and habits. 4. Adults become ready to learn
those things they need to know or to be able

to do so i1n order to cope effectively with
real-life situations. The critical implication
of this assumption is the importance of timing
learning experiences to coincide with those
developmental tasks. Adults are life centered
in their orientation to learning. Accordingly,
learning experiences in adult education are
organized around life tasks or problems. 5.
The learning becomes real and practical which
iIs a necessary element for adults learning to
become storytellers. 6. Adults may be
extrinsically motivated at times, but intrinsic
motivation is the most powerful stimulus iIn
adults. (Knowles, 1989, p. 83-84).

Storytellers needed to be able to explain why the
transferring of stories was important. They needed to
learn to offer scaffolding to adult learners whereby the
learners had early success with guidance and then moved
towards more independence. It had to be recognized that
adults had experiences to share and may have had knowledge
of stories told within their families or tribes. Concern
for the loss of culture within the last two generations
made the learning of storytelling a real-life situation.
Stories had meanings that would strengthen identity and had

been used to support mental wellness. Storytellers have
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recognized the need for intrinsic motivation with their
learners. Sharing stories within Native communities has
usually been done with small or no monetary rewards. The
motivation had to be intrinsic. Some of these elements of
adult learning were already recognized. Some elements were
recommended for achieving success in transferring the
process of storytelling to other adults.

Self-directed Learning

Self-directed learning is “a process in which
individuals take the initiative, with or without the help
of others, in diagnosing their learning needs, formulating
learning goals, identifying human and material resources
for learning, choosing and implementing appropriate
learning strategies, and evaluating learning outcomes”
(Knowles, 1975, p. 18). This method of learning best
described how American Indians learned before the European
influence.

“Self-directed learning is more iIn tune with our
natural processes of psychological development” (Knowles,
1975, p. 14). No one was going to force a person to be a
storyteller. The learner first decided what was “in tune”
for him or her. |If the young adult had an interest in

learning and telling stories, the learner then knew the

goal and could look at steps to achieve that goal.
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“We develop an increasingly deep psychological need to
be independent” (Knowles, 1975, p.14). Native American
adults benefited from a self-directed experience with
learning because the recent history of Indian people had
found them to be dependent on teachers to tell them what to
learn, and how. However, i1t was natural for adult learners
to want to determine goals for themselves. This move to
self-directed learning connected well with Native American
learners who knew that there was a “natural” part of the
learning process.

Learning Strategies

Learning strategies are the ‘“the techniques or skills
that an individual elects to use iIn order to accomplish a
learning task” (Fellenz & Conti, 1998, p. 7). Learning
strategies in the area of Adult Education have been
conceptualized as consisting of Metacognition,
Metamotivation, Memory, Critical Thinking, and Resource
Management (Conti & Kolody, 1999). Metacognition refers to
thinking about how a person thinks. Metamotivation refers
to the building of internal motivation skills. Memory
refers to the storage, retention, and retrieval of
knowledge. Critical Thinking refers to reflection of

learning material. Resource Management refers to
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identification and use of appropriate resources needed for
the learning task (Conti & Kolody, 1998, p. 132).

All adults do not approach a learning situation the
same way. Research related to learning strategies had
discovered three distinct groups with different learning
strategy preferences for initiating a learning activity (p-
18). These groups included Navigators, Engagers, and
Problem-Solvers (p. 18).

Navigators thrived on organization. The adult learner
that i1dentified as a Navigator would approach a new
learning situation by locating the best resources for that
particular situation and then planning a step-by-step
approach to reaching their goal. In formal education, not
surprisingly, this group had the highest grades for the
three groups (Conti & Kolody, 1998, p. 133).

Engagers thrived on joyful engagement with a new
learning situation. They learned best when they were
actively involved and the learning was fun. While formal
grades may have been important to some Engagers, most were
fulfilled with internal learning and the social experience
of learning in a group setting (Conti & Kolody, 1998,
p.133).

Problem-Solvers thrived on constructing alternatives

in new learning situations. They wanted options and would
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usually be the last to finish an assignment because they
have seen so many pathways to pursue. While Problem-
Solvers thrived on real-life learning and hands-on
situations, they scored low on objective testing because
they saw too many options and, therefore, had trouble
deciding on an answer (Conti & Kolody, 1998, p. 134).

Adult educators benefited from understanding their own
learning strategies whether they participated in the
instrumented learning or gained this knowledge through
discussions with the researcher. This knowledge assisted
them in facilitating adult learning and helped educators
understand that not all adult learners approach a new
learning situation in the same way. For adults who were
attempting to teach other adults about storytelling, the
understanding of self and the adult learner helped the two
to make a connection that was crucial to the transfer of
this skill.

Educational Philosophies

Adult educators entered the learning environment with
beliefs about the role of the teacher and the role of the
student. These beliefs influenced the adult educator’s
educational philosophy. Some philosophies were more
teacher-centered, such as Realism, while other philosophies

were more student-centered, such as Constructionism. In
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the field of adult education, the relationship between the
teacher and the student was strengthened i1f the instructor
recognized and understood their educational philosophy.
Five well-established philosophies of education are:
Idealism, Realism, Pragmatic (Progressivism),
Constructionism (Existentialism or Humanism), and
Reconstructionism (Osmon, H. A. &Craver, S. M., 1980). The
five schools differ in (a) their view of what constitutes
knowledge (b) the nature of the learner, (c) the purpose of
the curriculum, and (d) the role of the teacher (Darkenwald
& Merriam, 1980, Chapter 2).

Idealism stresses that “ideas are the only true
reality” (Osman & Craver, 1980). This philosophy stresses
content and is a teacher-centered philosophy. None of the
participants self-identified into this philosophy.

Realism stresses “the use of the scientific method”
(Osman & Craver, 1980). In this philosophy the teacher has
a definite role as teaching is done in a very analytic,
step-by-step fashion with objective outcomes to measure.
Specialization i1s identified i1n this school of thought.

One participant self-identified into this philosophy. He

was a specialist in his knowledge of Cherokee language

instruction and was very analytic In his approach.
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Pragmatists stress ‘“democracy by developing strong
individuals to serve iIn a good society” (Osman & Craver,
1980) . In this philosophy, the teacher becomes a resource
person to help learners to achieve their goals. None of
the participants self-identified into this school of
thought.

Constuctionism stresses the individual and recognizes
that ““the individual is always in state of transition”
(Osman & Craver, 1980). The constructivist teacher becomes
a facilitator to the individual learner who is striving for
self-understanding. Six of the participants self-
identified into this philosophy. They viewed themselves as
facilitators and felt that storytelling was a means to
self-understanding.

Reconstructionism stresses social change and includes
“social justice and true democracy” (Osman & Craver, 1980)
as i1ts goals. Learners are looking at the holistic view of
how to make their world or community a better place. They
want to know what will help society. The role of the
teacher i1s to help students to develop problem-solving
strategies that will assist them in becoming active
proponents of change. None of the participants self-

identified into this school of thought.
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Native American storytellers in Northeastern Oklahoma
were not aware of their educational philosophies. Some
gained further knowledge through the PHIL instrument and
their feedback as to its accuracy. Some declined the PHIL
instrument but gained knowledge regarding educational
philosophy through discussion with the researcher.
Knowledge regarding their educational philosophies provided
important information that clarified the relationship that
they had with theilr students or apprentices.

Problem Statement

There were some successful American Indian
storytellers. They held and conveyed knowledge through
stories that had been kept through great loss. In
Northeastern Oklahoma, there were several Native American
storytellers who willingly shared their knowledge with
family, friends, and schools in attempts to teach history,
values, beliefs, and further multicultural understanding.
Many of these storytellers were advancing in age and were
finding that the next generation of storytellers was not
adequate to keep the stories alive. Most of today’s middle-
aged Native American adults did not know the stories, were
inexperienced at sharing stories, or had been acculturated
into mainstream living where working for the individual or

the family took up the majority of their time and energy.
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Native American storytelling in Northeastern Oklahoma was
fading as a teaching tool, and Indian storytellers were
dwindling in numbers. While some attempts had been made by
tribes to regain language, these efforts were not viable
solutions for the Indian storyteller. Many of today’s
youth and adults primarily spoke English. They may have
had some knowledge of their language, but it was too
limited to understand stories in their native tongue much
less be able to learn values from them. Tribal movements to
save languages were extremely important and should be
lauded. However, these attempts were not enough to
substantially affect the loss of American Indian
storytellers.

Attempts needed to be made to understand how the
present Native American storytellers learned the stories
that they tell today and to understand how they learned to
present them. Only through understanding our present
storytellers could efforts be made to train future
storytellers. The knowledge concerning the type of learner
that typified a storyteller was imperative as well as the
understanding about each storyteller’s philosophy of
teaching. These storytellers were teachers. They taught
in an informal setting and played a vital role iIn their

Native American culture. They played a big role in the
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creation, preservation, and promotion of the tribal
culture. Despite this important educational role and
despite the existence of a link between teaching style and
philosophy (0’Brien, 2001) and teaching style and
achievement (Conti, 1998), adult educators had not examined
how storytellers learned or their beliefs on the principles
affecting the teaching-learning transaction.

Unfortunately, the preservation of stories was being
lost everyday because of historical elements, loss of
language, and acculturation. Furthermore, the number of
Native American storytellers in Northeastern Oklahoma was
drastically decreasing. This loss affected Native American
knowledge of their history, beliefs, values, and the
concept of community. Steps needed to be taken to gain
knowledge of the learning and teaching strategies of the
remaining Northeastern Oklahoman Native American
storytellers to create a framework for training adults to
be storytellers for the future generations.

Purpose
The purpose of this study was to describe
accurately the status of Native American storytelling in
Northeastern Oklahoma, to identify the factors that
affected i1ts decline, to describe how the participants

became storytellers, and to create a base to build upon for
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enlarging the Native American storytelling population in
Northeastern Oklahoma. Components of this description
included i1dentifying the learning strategies and
educational philosophies used by Native American
storytellers in Northeastern Oklahoma, i1dentifying the
effects of mainstream culture on the storytelling process,
identifying the elements to successful attempts to transfer
storytelling skills, and identifying the needs to reverse
the loss of Native American storytellers In Northeastern
Oklahoma. This was done by determining a sample population
of recognized Native American storytellers iIn Northeastern
Oklahoma, and laying the groundwork for a respectable
approach to talk with each individual. Once this was
accomplished, oral interviews were held at their
convenience. Included in the interviews were the research
questions, the administration of the ATLAS instrument to
identify learning strategy preferences and the
administration of the PHIL instrument to identify
educational philosophies. These instruments were offered
to all participants but refused by three participants.

Research Questions

The questions to be answered by this research
included:

1. How did they learn to become storytellers?
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2. How did they prepare to tell stories?
3. What methods did they perceive to be successful iIn
passing on traditional stories?
4. What methods had not been successful In passing on
traditional stories?
5. What hopes did they have for the future of
storytelling?

6. What fears did they have concerning the future of
storytelling?
7. What was the learning strategy profile for Native
American storytellers as determined by the ATLAS
instrument?
8. What was the educational philosophy profile for
Native American storytellers as determined by the PHIL
instrument?

The iInformation gathered was determined through
analysis using a constant comparison process. Common
themes were identified through open, axial, and selective
coding to help create an accurate description regarding the
status of Native American storytellers iIn Northeastern

Oklahoma.

The Researcher

Bodgan and Biklen (1998) stress “who you are to the
various subjects and what that means to them is Important”
(p- 84). The necessary researcher for this study needed to
be an older Native American with ties to the Native
American community in Northeastern Oklahoma. Additionally,
the best researcher needed to have knowledge of adult

education learning strategies and methods. With these
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parameters, | had the community and educational experience
and background to conduct this study.

I am a 49 year-old, female Native American who has
lived in Northeastern Oklahoma for 35 years. 1 am familiar
with the majority of the participants iIn the study. My
previous work with Jake Chanate created the doorway to
other storytellers that gave me credibility with the
participants. Native Americans will talk with outsiders
but will share with those with whom they have a common
connection. Previous contact with several of the
participants and their recommendations to other
storytellers opened the doorway to make the sharing
possible.

I have worked with Native American youth
in Northeastern Oklahoma in the area of mental wellness.
Several of the participants in this study were invited into
the classroom to work with the youth, and traditional
stories were referenced to support positive mental health
issues during the mental wellness program. This time of
working with Native American youth and Native American
storytellers created a link and an element of trust that
benefited this research.

Through this work with mental wellness, 1 became

involved In sweatlodge ceremonies. During this reverent
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ritual, 1 gained knowledge that strengthened the connection
to the Native American community. This connection allowed
for sharing with the participants that was gained through
participation in a mutual experience. It was important
that this study be conducted by someone within the
community who could be trusted to share with outsiders only
what the storytellers gave permission to be shared.

Because of previous experience iIn the sweatlodge, the
participants knew that 1 could be trusted with this
knowledge.

I also have experience with adult education. Through
Oklahoma State University coursework, teaching at
Northeastern State University, and teaching Adult Basic
Education classes, 1 am familiar with methods to interview
adults. Knowledge concerning the creation of a welcoming
adult education environment was necessary to set a climate
for the interviews, and food was shared when possible. 1
also was familiar with the ATLAS and PHIL instruments
before the study and was aware of the process for
administering and interpreting both instruments.

To conduct this study successfully, certain
requirements were needed for the researcher. Knowledge of

Native American traditions, community, experience iIn the

27



community, and knowledge of adult education methods were

needed. 1 met all of these requirements.

Delimitation

This study focused on Native American storytellers iIn
Northeastern Oklahoma. The storytellers were Cherokee,
Creek, Kiowa, Keetoowah or a combination of these tribes.
Originally, it was approximated that there might be twenty-
five individuals who would be within the limitations of
this group and that ten would be interviewed. This number
was too optimistic. There were fourteen individuals who
met the limits of this study. Ten of these individuals
were questioned and surveyed.

Assumption

The assumption was made and supported by the
storytellers that the number of storytellers who were
recognized by their tribes and elders and who had actively
attempted to teach storytelling to at least one other adult
had reduced greatly. This assumption was supported by this

study.
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CHAPTER 2
REVIEW OF LITERATURE

Background

Historically, mainstream culture negatively affected
the preservation of storytelling through Indian Removal,
boarding schools, and the Dawes Allotment Act. All three
of these legally backed factors resulted in the loss of
language, the loss of community, and the reduction iIn the
number of storytellers in Northeastern Oklahoma.

The Indian Removal Act of 1830 mandated “eastern
tribes including the Cherokees and Creeks to move west of
the Mississippi” (Reyhner, 1988, p. 38). The Cherokee,
Creeks, and Keetoowah all traveled from North Carolina
and Georgia areas to Indian Territory which iIs now
Oklahoma. Many lives were lost during the hardship of
the Trail of Tears. Woodward (1963) cited that “an
estimated 4,000 [Cherokee] Indians who started on the
“Trail of Tears” died of dysentery, malnutrition,
exposure, or exhaustion before they reached Oklahoma (p.
218).

The Kiowa were moved to Oklahoma through the 1867
Medicine Lodge Treaty (Schnell, 2000, p. 159). Lives
were also lost through the extreme conditions of travel

and the battles between United States Army troops and the
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Kiowa Indians. Once in Oklahoma, the Kiowa were faced
with more issues of survival because they were not an
agricultural tribe and had previously migrated to hunt
buffalo (p. 159).

All four tribes lost many lives through the Removal
Acts. Additionally, the removal resulted in the loss of
stories and storytellers. However, the tribes maintained
their tribal languages until the boarding school movement
and the Dawes Allotment Act.

Reyhner (1988) explained “to deal with the removed
tribes . . . by 1832 the United States government was
operating boarding schools” (p. 39). These schools
further removed children from their families and forced
them into school where their native language was
forbidden to be used. These schools were “to civilize or
Americanize” Indian children (Schaiberg, 1999, p. 42).
The results were loss of culture, language, and a family-
based orientation. All of these losses affected
storytelling which relied on a common tribal language, a
family-based culture that transferred stories from
generation to generation, and the loss of community
gatherings where stories were shared.

The General Allotment (Dawes) Act was passed In 1887

(Reyhner, 1988, p. 47). “The Dawes Act granted 160 acres
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to each family head and 80 acres to single person over
the age of 18 and orphans under 18. Rosen (2003)
elaborates on the purpose of the Dawes Act “ to break up
the reservations . . . reasoning that Indians would be
more likely to assimilate into white society it they
acted independently” (p. B5). Allotment over the next
forty-seven years reduced tribal holdings from about 140
million acres to 50 million acres” (p. 47). “Within a
generation these Indians . . .were almost stripped of
their holdings and were rescued from starvation only
through public charity” (Debo, 1940, p. x). Debo (1940)
cites criminal methods as the means for much of the loss
of land (p- X).

The Cherokee, Creek, Keetoowah, and Kiowas tribes
were used to living together not owning separate pieces
of land. All four tribes lived as communities before the
Dawes Act. As a result of the Act, families and
individuals moved away from each other. This movement
limited opportunities for communal sharing of stories.

While the loss of life, inhuman treatment, and
cruelty of the four tribe’s history is horrible and still
affects tribal members today, the reduction of oral
language and storytelling threatens more loss iIn this

generation and the generations yet to be.
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Storytelling

Storytelling 1s more than the telling of stories for
Native Americans in Northeastern Oklahoma. Storytelling
iIs perceived as a connection with the beliefs and culture
of the ancestors. Reyhner (1988) relates “For centuries
Indian elders have woven history, culture, and ethics
into compelling tales” (p-. 134). In the weaving of
tales, the listeners gain knowledge of their tribal
history, the ceremonies that strengthen their culture,
and the values and beliefs that support tribal ethics.
All of this is transferred orally from storyteller to
listener.

Stories are used “to teach tribal code of ethics, iIn
such areas as problem solving, why things are the way
they are, respect for self and others, self discipline,
humility, and honesty” (Gilmore, 1999, p. 4). For
generations, Native American youth have learned about
these qualities through the oral tradition of
storytelling. Before there were written versions of the
Cherokee, Creek, and Kiowa languages, there were
storytellers who shared oral history, culture, and values
through stories told, repeated, and passed down from

generation to generation.
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Orality

Ong (2000) recognizes orality as “the oral character
of language” (p- 5). The study of orality demands
attention when one understands that although there have
been thousands of languages i1n the history of man, only
about 106 have been developed into writing.

Additionally, there are “over 3000 languages spoken in
the world today, but only 78 have a literature”
(Edmonson, 1972, pp. 323, 332). Clearly, the impact of
the spoken word has impacted the world, countries, and
the cultures of the world.

In the original Greek, ‘“techne rhetorike, speech art
referred essentially to oral speaking” (Ong, 2000 p. 9).
Here oral speech was viewed as an organized art form used
to persuade. With the introduction of writing, the oral
quality changed. Writing enhanced oral speech to allow
for reflection and organization.

Second, Ong (2000) sites a category of orality that
he terms as “primary orality” (p. 11). The separate
distinction refers to oral cultures that have remained
oral. [In these cultures, there is no written word.
Orality iIn these cultures requires study because there is

so much potential for loss. “When an often-told story is
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not actually being told, all that exists of it is the
potential iIn certain human beings to tell 1t” (p. 11).

It is fascinating to consider the act of
communicating without the influence of print. The Kiowa,
Cherokee, Keetoowah, and Creek tribes all have varying
levels of written language at this time, but that was
not always the situation. The Cherokees developed a
written language in the early 1830°’s when an alphabet was
created by Sequoyah (Reyhner, 1988, p. 38). The Creeks
started by writing hymns in the 1830°s. The Kiowas
created a written language after 1900 for use in the
church which was adopted by very few members. However,
before these times, all knowledge, beliefs, and history
were passed from generation to generation through the
spoken word.

Goody (1995) discusses the differences in the
thinking patterns of purely oral cultures as opposed to
cultures where writing developed. He provided the
somewhat negative insight that “when an utterance is put
into writing, i1t can be inspected in much greater detail

. Subject to critique and scrutiny” (p. 44). The
implication is that the thought process among purely oral
cultures i1s more simplistic because there is not an

opportunity to “look at it again.” Without writing,
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speeches were given for occasion but were repeated or
recalled by others with slight variations each time.

Conversely, Goody (1995) also proposes that a purely
oral culture would be more persuasive. He states, “The
oral form is intrinsically more persuasive because i1t iIs
less open to criticism” (p. 50). This is logical. 1In an
oral culture, a storyteller could be more persuasive
because the story is told without the opportunity to
critique at a later date. However, the Inability to
write the language could also explain why the
storytellers were more numerous, more prolific, and more
renowned in the time before the 1820°s. In the modern
technological world today, people are aware of their
opportunities to “look at it later.” For those who
cannot attend a wedding to hear the vows exchanged, they
can look at the video. |If someone missed the President’s
speech on foreign policy, there are options from
highlights to reading the entire speech. People rarely
stop their lives for the storytellers in today’s world as
they did In years past.

Cultural Issues

In South Africa, many people wanted to hear
Apartheid stories “from the horse’s mouth” (Phaswane,

1998, p-. 80). The audience viewed the telling of a story
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to be more reliable and a more authentic source of
information than a written account. (p. 81) In this
instance, the view was that much was lost while waiting
for translators who might emphasize the wrong sentence,
word, or name and who might not explain the importance of
pauses, phrasing, and/or play on words (p. 82).

Joseph Shepard’s (1986) research echoed this idea iIn
his work with the Ntumu people In the Cameroon. I am
reminded of just how difficult 1t is to interpret
sayings, adages, and riddles without an adequate
knowledge of the oral traditions that inform them”
(n.p.). Schneider (1998) attempted to explain a quote
from Nelson Mandela. *“South Africa is like a big Kraal”
(p- 94). In his research, Schneider found that this
reference could have a number of meanings that could be
opposite In nature. It could mean that two bulls In a
Kraal should work together to plow the field, or i1t could
mean that there cannot be two bulls in a Kraal inferring
that there could be only one authority (Schneider, 1998,
p- 95). It would have been extremely difficult for a
reader of the speech to understand its message.

Simarily, an outside listener might misinterpret its
meaning without the local cultural references. Sarris

(1991) found that “it is impossible to generalize about
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“oral discourse’ as it is about “culture.” They are
inseparable and specific to particular people as the
people interact with one another from a shared knowledge
base” (Sarris, 1991, p. 7).

Additionally, there are stories from oral
tradition that can and will be shared, and there are
stories that will only be shared within the culture.
Therefore, it is important for today’s storytellers to
enhance their skills concerning the transmition of
crucial stories to the young Native American adults in
their communities. They are the key ones who can
transmit these skills and cultural stories to the next
generation.

Orality involves the telling of stories within a
culture. A story may not make sense to outsiders. One
illustration of this idea can be found in another work by
Sarris (1991) in his work with the Pomo Indians on the
Rumsey Wintun Reservation in Northern California. After
he and one of his graduate students interviewed Mabel
McKay, a Pomo medicine woman, they experienced confusion.
The woman had told the story “The Woman Who Loved a
Snake” to her visitors. After a return visit, the
researchers determined that they were looking at the

story with a different world view than Mabel. For the
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researchers, “the snake was symbolic of something and, in
that sense, supernatural. For Mabel the snake/the man
was part on one coexistent reality that i1s located iIn
historic time and subject to structures” (p. 2). In
effect, the story was being viewed by two different
worlds. Within the culture, the story had a meaning and
an acceptance. Outside of the culture, the researchers
were lost trying to interpret a story that they felt
“wouldn’t stay put” (p- 2).

This experience strengthened the resolve of this
research project to assist today’s storytellers in
gaining skills and strategies for transmission of stories
within their culture as opposed to the reporting and
cataloging of Native American stories for mainstream
purposes. The stories” preservation in oral form is
necessary to theilr understanding in context. That
understanding is a significant source of cultural
identity which can only be maintained through oral
tradition.

Transcription Issues

Addressing the issue of politics and suppression,

James Edward Young (1998) iIn his book Writing and

Rewriting the Holocaust argues that ‘“what gets suppressed

or deleted altogether from narratives is just as
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important as that which gets narrated, for the meanings
of the narratives lie iIn the articulation of both the
foregrounded and the suppressed” (p. 9). What is
interpreted by the transcriber as a small detail may in
fact contain powerful information for i1ts people and
culture.

Even the politics of the translator and the
researcher could affect the accuracy of the translation
from oral to text. Sarris (1991) demonstrates this
problem concerning American Indian oral literatures. He
notes that the evaluators of American Indian oral
literature usually read from what has been recorded,
transcribed, and translated into English by non-Indians
(p- 127). This gives them a very altered form from the
original oral telling. Arnold Krupat (1985) examined
this problem from a historical viewpoint. He examined
“as-told-to” texts and was able to demonstrate how
“historical circumstances and specific interests of the
dominant society In its relationship with the American
Indian have determined how the Indian is presented and
understood in both academic and popular literatures (p.
Xil). He found that these ‘“as-told-to” texts were
distinctly Euro-American in their point of view (p. XIi).

Even the research for this study is affected by
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translation of written text. On first reading, one might
focus on one position, and, upon re-reading, find that
this was not the focus of the author; or was 1t? Without
the oral confirmation, can the “reader” be sure?

Storytellers hold the potential of life for every
story. This is an intimidating thought. To realize the
potential for the story to be told also implies the
potential for its loss with the termination of each
generation. Many Native American stories fall iInto this
category. There is “the potential in certain human
beings to tell it” (Ong, 2000, p-11), but there is also
the potential for these human vessels to die without
passing these stories on to another generation.

This can only be a version of permanence because
there i1s life in the spoken word. It is not static.
Orality involves the spoken word affected by numerous
important factors. A storyteller may alter a story for a
given audience or occasion or through omission. The
telling of a story may have a different emphasis with
different audiences. The telling at a gathering would be
different than the telling at home with relatives, and it
would be even different when being told for
transcription. When a story iIs being told for

transcription, It is subject to change. One example is
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the use of formal frames to open and close a story. In
Robert Oswalt’s work, he emphasized linguistic units that
he could study and translate. When working with Native
storytellers, he would request an opening and a closing
for the stories that family members state was not a part
of the natural telling (Sarris, 1991, p.6). Though these
might have seemed little changes, they did affect the
essence of the story. A story that was intended to be
open-ended for reflection and understanding now had an
abrupt end that left the listener with a sense of
completion instead a call for reflection. While many
oral cultures understand and are working to retain their
stories to prevent loss and preserve history and values,
storytelling for transcription purposes cannot have the
value of storytelling for one’s own culture.

In the Native American culture, there are two parts:
the self and the community. In this culture, the good of
the community supercedes the self. “The result of
intimate association, psychologically, is a certain
fusion of individualities In a common whole, so that
one’s very self, for many purposes at least, is the
common life and purpose of the group (Goody, 1995, p.
37). The community is a central part of the Native

American culture. The stories and the values, beliefs,
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and history that they convey support this common life and
purpose. This fusion Is necessary for a strong cultural
identity and the stories are a foundation for this
connection. “Culture is a series of communicative acts”
(p- 37). This strengthens the position that orality is
the basis for Native American culture.

So, i1t is very possible that after 1820, some oral
stories began to be transcribed. It probably started
slowly, but by the 1950°s, many records were available
with thousands of stories from Native American tribes
which had created a written form. In addition to the
loss of language, boarding schools, manifest destiny, and
assimilation, transcription became another reason for the
loss of storyteller as a necessary occupation.

However, there are many stories that have not been
recorded, and many reasons to preserve the oral
tradition. Efforts to understand the storytelling
process can benefit the Native American culture by
preserving history, beliefs, and values.

Native Americans

Background

“Approximately 75 million native Indians lived in
the Americas in 1492. Those Native Anericans were

divided among more than 300 distinct cultures and spoke
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more than 200 different languages” (Brinkley, Spagna,
Chin, Lynn, & Hasso, 2003, p. B4). In contrast to some
commonly held beliefs, North America was largely
populated by distinct groups of people with their own
housing, culture, political systems, and trade
negotiations. In fact, “two-thirds of all the vegetables
now consumed in the world were being cultivated by
American Indians prior to the arrival of Columbus”
(Jaimes, 1991, p. 34). Additionally, one of the largest
contributions made by the Native Americans to the
Europeans was the system of working democracy developed
by the Iroquois Confederacy three centuries before
Columbus. This country’s founders acknowledged the
influence of the lroquois Confederacy on the development
of the United States form of government in their personal
papers (Butterfield, 1983; Jaimes, 1991). The idea that
the European Americans civilized groups of savages is a
falsehood.

Among the groups of tribal peoples were four groups
who would later become known as the Cherokee Nation, the
(Muscogee) Creek Nation, the Keetoowah Nation, and the
Kiowa Nation. Nation is an integral word because these
four tribes today are sovereign nations that hold

treaties with the United States of America. To
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comprehend fully the importance of storytelling to these
Nations, one must address the systems that were in place
when the Native American people met the Anglo Saxon
people.

The Cherokee

The earliest contact with Europeans in the 1500°s
found the Cherokee people to be an advanced tribe. The
people were living in civilized communities that included
housing, agriculture, and a highly functional political
system. Through trade with the new European people, the
Cherokee culture continued to thrive and developed a
bicultural system of government (Cherokee Nation Cultural
Resource Center [CNRC], 1996).

In the 1830°s, gold was discovered in Georgia. This
discovery, along with the European idea of Manifest
Destiny, combined to motivate the American government to
push for Indian Removal. 1In 1838, the Cherokee were
forced to move to the Indian Territory on The Trail of
Tears. Through internment, illness, effects of the cold
winter, and starvation, over one-quarter of the Cherokee
people died during the move (Reyhner, 1988, p. 39).

Those Cherokee who reached Indian Territory ended
their journey in Northeastern Oklahoma in and around

Tahlequah which became the new Cherokee capital. This
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group developed a new constitution which was ratified iIn
1839. During these same years, the Cherokee were
establishing businesses, schools, newspapers, and
churches. The Cherokee Advocate became the first
newspaper In Indian Territory, and the educational system
of 144 elementary schools and two higher educational
institutions were of such high quality that many local
while settlers paid tuition for their children to attend
(CNRC, 1996). This was an advanced culture and was not a
group of savages.

Today, the Cherokee Nation is the second largest
tribe In the United States. At the present time, there
are more than 200,000 members enrolled in the Cherokee
tribe (CNRC, 1996). This large number is due, iIn part,
to the Cherokee enrollment policy that allows all people
who can trace heritage to an ancestor whose name appears
on the Dawes Roll for allotment to become a tribal
member. Each tribe as a sovereign nation can determine
what blood quantum constitutes eligibility for
enrollment. While some tribes will only accept one-
quarter or more, the Cherokee tribe will accept an
extremely lower amount of Cherokee blood. So, while the

numbers of tribal members i1s growing, the number of
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tribal members who know their language, culture, and
heritage i1s shrinking.

The Cherokee tribe today is an entity which
encompasses many iInstitutions. There is a tribally-owned
high school, Sequoyah High School, which is a boarding
and day school for Native American students from the
Tahlequah area and from many tribes throughout the United
States. Cherokee Nation Industries is a profitable
electronics company with defense contracts. Cherokee
Nation Enterprises is the growing casino branch of the
business section. A tribal council, a court systenm,
deputy chief, and principal chief make up the executive
board.

The Creek

The Muscogee Creek people were located in the
southeastern part of the United States when there was
first contact with the Europeans. Primarily, they were
residing in what is now Alabama, Georgia, Florida, and
South Carolina (Muscogee Creek National Council (MCNC),
2003). The Muscogee Creek people were originally a
confederacy of tribal towns. Those towns found on the
Coosa and Tallapoosa Rivers were called the Upper Creeks.
Those towns found on the Chattahoochee and Flint Rivers

were called the Lower Creeks. The importance of the
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distinction was the recognition of the European
influence. The Upper Creeks were less affected by the
European influence than the Lower Creeks. Both the Lower
and Upper Creeks were part of the Muscogee Creek
political system (MCNC, 2003).

The Muscogee Creeks were also affected by the
Removal Treaties. They, too were removed from their
homeland to Indian Territory. Many of the Lower Creeks
made the move in 1827 while the Upper Creeks dealt with a
forced removal by the U.S. Army in 1836 and 1937. This
tribe also lost many tribal members to the harsh
conditions of the removal.

After working to re-establish the Muscogee Creek
tribe in the Indian Territory, the tribe experienced
another set back. After attempts to remain neutral
during the Civil War failed, the tribe became involved in
the conflict with the results being the loss of lives and
the loss of 3.2 million acres which was approximately
half of the tribe’s land in the treaty of 1866 (MCNC,
2003).

The Creeks, too, were affected by the Dawes Act
(Rehyner, 1988, p. 39). Allotment moved tribal land into

individual ownership which made i1t easier to separate
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tribal members and to sell or have land taken away. More
land was lost along with more language and culture.

Today, the Muscogee Creek tribal headquarters 1is
located in Okmulgee, Oklahoma. The tribal membership iIn
1990 was 43,500 (Funk & Wagnalls, 2003). The tribe
actively runs several businesses including casinos in
Muskogee and Tulsa, Oklahoma. They maintain a tribal
court system, a tribal council, deputy chief, and chief
(MCNC, 2003).

The Keetoowah

The Keetoowah and Cherokee history begins together.
They originally were the same tribe. In fact the
Keetoowahs claim that the original name for the Cherokee
tribe was Keetoowah (Leeds, 2000, p. 8). Leeds, a
Keetoowah historian, relates that the Keetoowahs were
comprised from the full bloods and the Cherokee were the
more mixed blood.

The legend among the Keetoowahs is told that
a messenger came and “told them that there
was a white bull coming from the east that
would be the enemy of the Ani-gi-du-wa-gi.
Their grandchildren’s feet would be pointed
west. They would have great hardships on
the edge of the prairie. Their blood and
their families would be divided. They would
not have respect for the people, the
leaders, or the medicine. |If they followed
God’s way, they could return East. If they
chose not to, they would move further West
to the sea, get into boats and it would be
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the last of them. God said, “If the

Keetoowah people are destroyed or become

extinct, then i1t will be the end of the

world”” (Whitekiller, gqt. in Leeds, 1991, p.

10).

The Keetoowah viewed this message to represent the
white invasion and that they were to more West
voluntarily to avoid conflicts with the white people and
to be able someday to return to the East. Therefore, the
Keetoowah moved to Indian Territory before the Cherokee
and became known as the first settlers. This splitting
of the tribe caused resentments which led to violence in
the new land. There was even a split between the
tribes regarding the Civil War with the Keetoowah
fighting with the South and the Cherokee joining forces
with the North (Leeds, 2000).

After moving West, the Keetoowahs experienced a
split within their own people. After a meeting with the
Dawes Commission, Redbird Smith