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CHAPTER |

INTRODUCTION

“There are eight million people in New York City and each of them has a story.”
Although the numbers have grown substantially since this introduction was used for the
1960’s drama serie$he Naked Citythe theme remains constant. Each and every
individual in the entire world has a story. Not only that, but each and every ‘thing’ has
story in relation to one of those individuals. Realizing this can be overwhelming or
exciting depending on the view you wish to take. There is a connectedness here, a
relationship waiting to be discovered. This relationship or connectedness is all woven
together to give meaning to our lives.

This power that is woven by story can be experienced in many different ftrms
can be read by an individual in a book or told to a friend in secret. Stories can be shared
with a group through poetry, observed by a passerby or performed through music. These
are just a few ways that stories can be shared. A story in my mind is at jlarstaating
the tale. Not everyone can paint a picture and make it look like Leonardo da Vinci, but
everyone does have that painting inside their mind. Story is one way where tlat portr
can be shared with the world.

For the past twenty-five years, | have been an early childhood specialogduca

Story has been an important aspect of my teaching throughout my career. Although



it has been important, it has only been in the last nine years or so that | have deaelope
passion for story and storytelling within the curriculum. The passion began during my
application process for National Board Certification. Up until that time, therpaiwe
play is what drove my curriculum. 1 still find play to be an extremely ingmort
educational tool, and when it combines with story | find the learning to be unlimited.
During my masters program, | learned a great deal about early childhood
philosophies and strategies. | had studied special education and in the 1970s, the
blending of early childhood and special education did not exist. When going through the
National Board process | was able and expected to put the combination of those two
programs to work with my students. Strangely enough, it wasn’t until that experi
that | began to understand the power story had in my classroom. This passion for story
grew as | began this PhD program and was introduced to the writings of Vivian Paley
loved her approach to learning and began wanting to learn all | could about utiiming s
as a teaching tool. All of my work, both in the classroom and in this program has
revolved around the use of story and storytelling within the classroom. Becoming
recertified as and National Board Early Childhood Generalist last ygsdhae decide
the path | wanted my research to study. Two factors were clear, | waneslovg my
fellow Oklahoma National Board Certified Teachers (OKECNBCTS) atiligtory
within their own classrooms and | wanted to learn more about story and stogytelli
While working with several kindergarten teachers on a research projeatingol
story, | asked them what they felt captivated young children within a stbwylisE they
developed of critical elements of story included: a sense of fun, colorful pietues

illustrations, age appropriate language, repetitive line, limited numbéaddaters and



an easily identifiable plot. | am sure there are more elements, but these sifter a
wealth of information. Combining these elements can provide instructors multiple
opportunities to help develop a love of reading and storytelling.

Storyteller, Rives Collins (1994), feels that as humans we are born ‘siagytell
animals.” He mentions that from as far back as the building of the pyramidssthere
evidence of storytelling in society. This promotes storytelling as a hatdaommon
activity that should and does come easily to young learners (Cornett, 2007). imgmers
children in quality relevant literature is essential, but exposure is not enougtegkets
are needed with stories that help children learn to predict, make connectionss ks
most importantly question and re-question (Zeece, 2003).

This sense of story can provide numerous possibilities for helping childrén rela
to their worlds. It not only can provide examples of likenesses, but offer percegitions
differences as well. For a child to actually embrace diversity, he/fsbeunderstand and
empathize with ‘differences’ in society. By immersing a child inditere that discusses
these differences and then offering time to play with these concepts andpersateal
stories, a real understanding can develop. Questions, concerns and fears can bd addresse
in a nonthreatening environment. Through story, fantasy and reality collide and
encourage learners, who are developing skills and understanding, to embracedhe worl
around them.

Story is effective as a teaching tool because its language makes séese of t
experience. We not only teach to help children gain knowledge, but understanding and

appreciation as well. Narratives start with a desire to say somethiegtelldr must



deem it important enough to share it with someone else. Once that desire is regognize
you decide what form you want your story to take on (Ayers, 2008).

A story is driven by characters and their actions and conflicts. The basicdheme
a story is usually the conflict and its solution. The changes that develop from that
decision or solution, whether personal or psychological, embellish the plot. $fories
character and the human struggle are present throughout history. Theresameslec
made that involve truth, honesty, loyalty and results from making those choicese The
stories help children understand that they are not alone in their problems and offer more
personal and in depth meaning to history and their own personal views (Sanchez &
Stewart, 2006).

As | continued working with the kindergarten teachers about the key elements of
story, my interest in the topic continued to grow. | was interested in the stsabegng
used to incorporate story and storytelling into early childhood environments. Being i
Reading First school under the guidelines of No Child Left Behind (NCLByp veas
interested in finding out any impact our scripted progiayager had on those
strategies. | had a passion for story and storytelling within my owsrotas, literature
that fueled my curiosity and connections and questions involving NCLB and
OKECNBCTs and their connections to each other and story. | thought a survey would be
the best way to gather responses from the OKECNBCTS and | began to contemplate
guestions. The data sources were established and the study began.

Statement of the Problem
Research shows that reading books to young children before they enterischool

beneficial to them both academically and socially. Although reading books is an



important way to get a story told, it is not the only way (Trelease, 2001; Strasse &
Seplocha, 2007; Lillestolen, 2006). Research also shows that understanding what the
concept of story and storytelling entails is the first step in utilizinfiatevely in the
classroom (Yolen, 2000). A basic definition for story is any type of narrative, and
storytelling is the delivery of that narrative. Questions remain aboytedtorg and
story as teaching and learning tools. Answering those questions may provitdeac
with results to enhance a child’s educational experience. Some educatars find i
challenging to implement the mandates of No Child Left Behind (NCLB) wlste al
maintaining their approach to story and storytelling (Suskind, 2007). A group of
educators that | believe face this challenge head on are the OKECNB@&ated to
discover how, under the guidelines of NCLB, this particular group, is utilizing atwt
storytelling within their own individual classrooms.
Research Questions

1) What are OKECNBCTSs views about story and storytelling?
2) What do they consider the benefits of story and storytelling to be?
3) What strategies do they use to incorporate story into their classrooms?
4) How do they compare NCLB guidelines and Early Childhood National Board

Standards for story and storytelling?
5) What are their views on NCLB'’s influence on their use of story and storgtail

their classrooms?

Significance of the Study
Pressures continue to increase on early childhood educators as the mandates of

NCLB continue to require more. NCLB requires more time, more objectives, natire se



work, more accountability, and more performance. Meeting those conditionsagldiff
and although they are being accomplished, other areas of the curriculum are often
ignored. The Council in Educational Policy’s report in 2006 stated that while most
schools reported an increase in achievement, 70% also stated that instrtiotieinal
subjects other than math and reading were reduced (Olness, 2007). Elementary school
leaders reported decreased instruction in music and art by 22% (Olness,Najor).
areas recently neglected in the early childhood curriculum seem to beeabplesy and
a discovery of story (Venn & Jahn, 2004). Looking at how those two areas can be
incorporated into a NCLB Framework can offer benefits to all participarfislieve that
this study provided OKECNBCTs with the opportunity to share strategies and innovative
methods that have been successful for them within their classrooms. The retists of
study, in turn, may provide ideas and experiences of utilizing story and stagytelli
within the early childhood classroom to any interested reader.
Theoretical Perspective

Influenced by interpretivist philosophy, my personal philosophy of curriculum
research is that children construct their own knowledge through experiences, apié mul
realities are attainable as the power of language leads each chilghttinese
experiences to various and unforeseen places. The unforeseen places thatrthe resea
leads us are the realities which are constructed by the students. Theoaéssab
reality, but multiple possibilities, and each one is perceived as real to deatstu

The theoretical perspective of interpretivism strives to “understand andnexpla
human and social reality” (Crotty, 1998, p.67). Following Creswell’s views of the

interpretivist/constructivist researcher | combined both qualitative anditgiaet



methods to gain an understanding of the use of story and storytelling in thearassr
(MacKenzie & Knipe, 2006). | relied not only on the responses of OKECNBCTSs, but my
own experiences in the field and the professional literature to construct ipgisnéthe
theme. Looking at story through this lens offers teachers the opportunigflyosteare
how story is utilized within their classroom to help children construct their omrsvie
and knowledge. Just as there is no right or wrong answer on what the children lgain in t
experience, there is also no right or wrong strategy to share the stors iftt@rasting
for me to discover the various methods teachers use to share stories witludlesitsst
Limitations of the Study

The views are limited to the OKECNBCTs respondents of this survey. Itis not
assumed to be generalized to all OKECNBCTSs or all early childhood teadiersnost
significant limitation of this study was the lack of follow-up discussion. WRisions,
clarifications and the personal connections to follow up my survey would have been
extremely beneficial to the results of my study.

| think it is important to note that the number of respondents made up only about
one third of the total population of OKECNBCTs. In addition to that, not knowing how
many respondents | would have to my survey, | invited the respondents of the pilot study
to also participate in the final survey. The anonymity of the survey keeps me from
knowing how many of the pilot study respondents also participated in the final study

There was an extremely small sample of teachers, six respondents, who worked i
a Reading First School. In addition to that, the number of teachers who were unsure of
their schools’ status on AYP shows that this group is not working under that pressure.

The respondents described themselves predominantly as early childhood teachers, so



again, the pressures upper elementary teachers may feel were narexqueby my
respondents. Another concern | experienced when reviewing my results wasniber

of respondents who chose not to answer specific questions. | can never know their
reasons for not answering questions, but have to wonder if they did not want to give an
honest reply. Another possibility is that, as OKECNBCTSs, they did not want to come
across as complainers, so instead left the questions unanswered. Whateasothehe

lack of completed responses constitutes a limitation in the study.

Definition of Terms
Adequate Yearly Progress (AYP)Each state defines the high standards that result in
continuous and substantial academic improvement for all students
Autonomy- Making intellectual and moral decisions in view of various perspectives
(Castle, 2006) Using one’s own understanding of personal beliefs and valuesho sear
for an appropriate course of action. (Rodgers and Long, 2002)
Literacy- Literacy will refer to the processes, programs and approachéetsase to
teach and help develop reading and writing skills within the classroom.
Literacy First - a research-based program that is approved under Reading First. Itis a
three year initial program working on closing reading gaps, and tgaieathers and
principals with the necessary, researched skills to enhance the readingfwdexhts.
National Board for Professional Teaching Standard¢§NBPTS) — An independent,
nonprofit, nonpartisan and non-governmental organization governed primarily by

teachers. The focus is on the teacher and is based on Five Core Propositions that



encompass the Board’s values in teacher performance. Through these propositions
standards for all aspects of the curriculum and educational system wei@pdéevel

No Child Left Behind (NCLB) — A Federal Law signed into effect in 2002. It is built on
four specific pillars which include accountability, more flexibility withire tstates and
school districts, increased options for parent involvement and a strong dependence on
research based strategies for teaching. A major focus of the law ishtbalssuse
scientifically based research reading programs so all childreneadl on level by the

end of the third grade.

Reading First- This initiative within NCLB is an effort to help each child become a
successful reader. Every state may apply and the most needy wilerdeesupport

they need to succeed. The program has clear expectations on how to teach ohildren t
read. Reading First specifies that all teaching procedures must be basehtiincally-
based research. The program stresses specific instruction involving phonwangoess,
phonics, fluency, vocabulary, comprehension.

Story- Story will refer to any type of narrative. This can be a simple sentence plot
describing a child’s drawing to a full length novel which could be read to the students.
Storytelling- Storytelling will refer to any type of delivery of a narrative. Somengxes
include drama, art, discussion, and read alouds.

Strategy- Strategy will refer to any approach used by the teacher to bringsstotiife in

his/her classroom.



CHAPTER Il

REVIEW OF LITERATURE
Story as a Teaching Tool

From as far back as anyone can remember, stories have been used to tell or
describe experiences and events. It is one of the oldest methods known to man of
communicating ideas and images (Mello, 2001). Why then do many, including myself
look at this title with the words storytelling and teaching tool in it and almektife
clash of two separate and very different elements? It screams oftepptasitasy versus
truth, qualitative versus quantitative and global versus linear. The titleeald® itself to
Jerome Bruner’s two modes of knowing which are the abstract or scientific apprahc
the narrative (creatingthe21stcentury.org). In the educational arena, dG&Bo N
everyone is aware of the scientific approach. The value, however, of thigvearra
approach should not be underestimated (Glaubman, Kashi & Koresh, 2001).

Bruner’'s modes of knowing describe how he feels our brain works in processing
information and learning (creatingthe21stcentury.org). The first mode of kgowi
mentioned is referred to as paradigmatic and logico-scientific methada tormal
mathematical system used to define and explain in its search for the truth.h@he ot
which is referred to as the imaginative mode, consists of more human elements tha
categorize various events and experiences into particular settings. Tduesersally

should complement each other, but often, as with qualitative and quantitativehresearc
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these two attack each other with as much force and ammunition as possible froite oppos
ends of the spectrum (Brown, Denning, Groh, & Prusak, 2001).

One reason for my research in this project was to blend these two modes of
learning- the scientifically-based rules of NCLB with the imagusatlement of story. |
wanted to determine if and how story and all its underlying elements candoe use
effectively as a teaching tool. Before looking at its implementation honiegeems
important to discuss what a story is and determine specific aspects kieah istary a
story. The other elements of this research project will be discussed fajltve
descriptions of story. Those include elements of the NCLB law, teachens vn
NCLB and Early Childhood National Board Certification.

Definitions of Story

JaneYolen, a staunch supporter of fairy tale3.onch Magiq2000)feels it is
easiest to define story by what it is not. She states that story is not a, last@ry
grammar, or a compilation, or a potpourri, salad or a stew. It is not a displayoofav
chart or map, not a lie or an opening, or a parade of techniques or my personal favorite
of, definitely not an "outpouring of authorial bodily fluids” (p. 83). It is not any ofethes
things individually, but goes much deeper in all those areas. She goes on to say, “The
magical story is not a microscope but a mirror, not a drop of water but a well” (p. 32).
She then begins discussing more of what story is and it is best summed up by her as “one
of the most serious intruders of the heart” (p. 25). Noddings adds to this by describing
stories as having “the power to direct and change our lives” (Carter, 1993. p. 5).

Dietz defines story as “an act of communication that provides people with packet

of sensory material that allow the listener to quickly and easily inteentile material,

11



understand it and create meaning from it” (Silverman, 2006. p. 2). Hutchins adds more
to the ‘what a story is not’ column by including not a sound bite or an anecdote, but
instead “a narrative illustrates complex interconnections between agergs enie@ts
and even abstract concepts” (Silverman, 2006. p. 2). Carter (1993) defines story as a
"personification and a patterning of events around a theme or figure of sigodittaa
particular culture” (p. 6). And Yolen (2000), states that a fantasy novelttatke
listeners more than once, first in the ear and again in the heart.

Bruner adds to his philosophy on the modes of knowing by describing story as a
way for people to interpret the world, and transform or translate a privateenqeemto
a culturally negotiated or established form (Glaubman, Kashi & Koresh, 200ib;, Mel
2001). Story is one of the most important human inventions and considered by many as
the most important technique invented or discovered in making some aspect of an event
within a social group truly memorable (Egan, 1989). All stories are constructiocts whi
provide meaning to an event through a description of the experience. What is told and
how it is told is a glimpse into what the storyteller believes (Carter, 1993). tRulles
(1989) identifies "novels and stories as renderings of life, they cannot only keep us
company, but admonish us, point us in new directions or give us courage to stay a given
course" (p.159).

Nancy King describes stories not only as a gift, but also our human birthright.
She believes they help us share our world as well as make sense of our world as they
create a connection to all aspects and people involved (King, 2007). Philip Jackson
adds “stories do not simply contain knowledge, they are themselves the knowkedge w

want students to possess” (Blair, E. et.al., 2007).

12



Elements of Story

With these thoughts and definitions in mind, what then are essential elements or
aspects of a story? The magnetic quality of the story is the universal po@erdmber,
entertain, teach, inspire, create and know (Isbell, 2002, ¥a@n (2000) feels that first
and foremost, a story must be logical and the author has to totally give in to tbat log
They have a beginning, middle, and an end known as a story arc. The beginning captures
the attention and provides the scene or setting. The middle digs deep into or gets to the
meat of the conflict. And the end provides closure which includes the point of the story
and what should be done because of it.

Paley (2007b) feels that children use stories to work their way into the adlat wor
and that just being heard helps them realize what they are offering igamtpdn Csak’s
(2002) research on six year old children’s oral stories, five story featusggeain her
study. These included repetition of high interest topics, status or conditions of a child’s
life where there is a great deal of unspoken elements. Next, cause ahd/eitd delves
into the why of an event and the emotional ties to the teller. Building on the stories
others which is a sense of community is the next feature. Finally the roleliaf im¢he
story was listed which ended up to be a very small factor.

Each and every story has a narrator and needs an audience. There are always
multiple interpretations of meaning, but all include three basic elementse dilees
situation with some type of conflict, someone or something that is involved in this
conflict and a sequence with a plot to resolve that conflict. That sequence is also

temporal because without the time element, all that is there is just@arger, 1993).
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These are essential elements in a story, but to be an effective teachingiciol,
is the avenue | am pursuing, it cannot be just any story; it has to be a good story. Yolen,
(2000) feels that a good story must present and reflect upon the whole picture which
includes light and dark, shadow and glare, and even yin and yang. While reviewing a
website focusing on storytelling, | came across a short article thatdd on just that
idea of what makes a good story (creatingthe21stcentury.org). The lisabawood
story needs is that it has to touch people in some form or fashion. It has to have
substance with a conflict and resolution which involves a well defined main araract
who somehow grows or changes within the story. A good story must produce striking
images and it cannot be wimpy. It must be geared towards the audiernmanigis
delivered to and the deliverer must love and love to tell the story itself (King, n.d.)

This last element, which discusses the deliverer of the story, begins the true
essence of this section which is using story as a teaching tool. As a daiverer
storyteller, personal views and key points are presented to the listener frimthette
viewpoint. This is definitely an important perspective, but it certainly is nairthyeone.
The presentation of a story can be interpreted numerous ways by the listener or the
audience and can be related personally to each listener’'s own world (Silverman, 2006).
Cole (1989) adds "that there are many interpretations to a good story and it isn't a
guestion of which one is right or wrong but of what you do with what you've read" (p.
47).
Stories for All Ages

My own personal world revolves primarily around early childhood and

elementary aged students, but it was also very interesting for me to dideouse of
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story not only in the high school setting, but in the business world as well. Benefits and
uses of storytelling in high school include fostering group dynamics and a pokitige c
environment. It can encourage the development and use of learning styles ane multipl
intelligences as well as enhancing the building of skills and interesttingycreativity

and problem-solving (Herman, 2000).

The business world can benefit from storytelling in the same way as high school
students. An online article discussed another avenue storytelling pursues, and that i
results (creatingthe21stcentury.org). Everyone involved in a story gets saned typ
result. It can reach a large population in a short amount of time and for an added
incentive, it is entirely free. This, in and of itself, is a strong drawing) foa the
business world. The results a story may help to create or reach are assytreed a
interpretations that can be made from it. Story draws on human nature and that personal
aspect brings the listener into the story and encourages the process of chaamgge, C
whether it be a big or little difference, is far easier when a persorefeelsnection to a
suggested outcome and a story can provide that connection. Learning through story is
also easy because each and every person is a storyteller and understandssthe proce
Many businesses have reconnected to story to promote their work force because they
understand that the listeners all started out as youngsters tellingtanch§do stories. It
is not something new to learn, but rather something to be rediscovered.

The business mode looks at five sides of a story to achieve, in their opinion, the
full potential of the tale. The steps include finding, digging, connecting, telling ared mor
connecting through a specific story. The first side of finding the story is noffisaltli

because it already exists in the organization. The next step is to dig inthdkah
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personal story for deeper assumptions and expectations that have a tremenaenseinfl
on the workplace beliefs and behaviors. When choosing a story, company goals and
values and peoples’ responses to them, whether positive or negative, need to be
incorporated into the telling. The actual telling is the fourth side which folflogvstory
arc of capturing interest, presenting the conflict or problem and then resdlatrigsue.
Symbolism is also an important part of story and is just an added benefit for making the
story meaningful. With these sides in mind, businesses see positive resultsdrioegar
financial aspects, goals, engagement, customer feedback, workflow oye|éréinsfer
of skills, and positive cultural changes (Silverman, 2007). Story as a teaching tool
business seems like it could be extremely beneficial.

This could, and | believe is, also true in the elementary school settingardedw
Said, in a 1984 essay, stated tlaatsdon’t stand alone and speak for themselves most of
the time, but need a story to absorb, sustain and circulate them. The story is a
comfortable socially acceptable way to present any type of fact orgceiaaddition
to that, a story is never entirely complete since each interpretation clnrresdifferent
feeling or thought (Ayers, 2008)50ing back to Bruner's modes of knowing, it was
stated that the brain works at least partially in the narrative mode atescseaies to
make meaning and connections out of daily events and experiences (Glaubman, Kashi &
Koresh, 2001). In the search for raising educational standards to ensure we are
functioning to our absolute best potential, our country has forgotten about the narrative
way of knowing and learning. We are relying strictly on the scientific mode and

demanding that programs presented to school districts be scientificallyaledased
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(Suskind, 2007). The ‘numbers’ from the scores in the standardized tests that
administrations are looking for cannot be as easily found in story based curriculum
Storytelling

Story reading is common, but storytelling in the classroom is often thoughaof as
‘frill’ in the educational setting. Teachers telling stories model poweréalllanguage
and promote good attitude toward reading, literature, and oral language (Isbell, 2002)
Storytelling is defined as an ancient way of sharing thoughts and images dadatian
those thoughts and images are then ‘stored’ as community knowledge. In an edition
dedicated totally to story and storytelling, the editors of Harvard EducbRengew cite
Applebee, Bettelheim, Bruner and Favat as just a few of the resedtciteiesel
storytelling is an effective teaching tools and that this strategyalithe core of meaning
making in all parts of education (Blaire, et.al., 2007). These same peopld| as we
others like Paley (1997), Egan (1989) and Mello (2001), consider teachers afletoryte
and the classroom the stage where these stories are constructed, shpeztbandd
through the learning of each student. Their studies show children build vocabulary,
speak in more complex sentences and build comprehension when frequently involved in a
storytelling curriculum (Isbell, 2002).

Storytelling is brain food for all domains in a child’s development. The social
and emotional domain is enhanced through the bonding and the community building
aspects of storytelling. Storytelling builds knowledge, offers problem solving
opportunities and stimulates higher order thinking and creativity which all duklhw
the cognitive domain. Language and literacy are strengthenedd=ichibild

vocabulary and listening comprehension (Cornett, 2007). Strong oral languagéakills t
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develop with storytelling are important in gaining reading and writingtiesil{Zeece,
2003). Motor skills can also improve as movement and dance are incorporated into
performances (Cornett, 2007). We tell stories to prepare, reassure, and arseiseour
and to build relationships and make sense of our worlds (Cornett, 2007). “So it is that the
old, old art of storytelling still has the power of charm” (Whaley, 2002, p. 34).
Story and Play

Vivian Paley, a retired kindergarten, early childhood teacher and author, spent he
entire career demonstrating the power of story as a teaching tool. Througioker
you see, hear, and feel the story she writes, the stories she utilizeslaskesom, the
stories she creates to help teach certain basic concepts, and the stohgdrdrewerite,
illustrate, and perform in response to the other stories. Each book is like a stamyawithi
story within another story, and each layer offers new insight into the powenrafive
(Paley, 2001). Paley feels passive events with story may not be enough to canect or
and written language. She feels along with narrative thought there needs to tbeenarra
action which will then lead to a narrative community or a corporate memory. dn oth
words, learning takes place. Paley’s writings stress more storyhibany tbecause she
feels she had to take on the perspective of the children which is always centdred on t
power of story. With this philosophy, the plot is just as important as the dialogue which
creates that strong bond between story and play (Paley, 2007b).

Similarly, Groth and Darling i€hildren in Play, Story, and Scho@001), built
a study involving Vivian Paley’s creation of a classroom. Paley suggesitsiculum
consisting of a great deal of time on stories and books of the children’s choosing

followed by play centers where children are encouraged to compose thetooes. s
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These stories can be dictated to the teacher and later brought to life themsybarh
performances. Story dictation and story enactment of a child’s own story hawg st
potential as tools to enhance literature development. They complete the cytle whic
includes imagining, telling, writing, reading and dramatization. This cannot help but
scaffold literacy development (Paley, 2007a). Jane Rothman (2006) descrilyts Pale
curriculum with the metaphor of a window since with it you can see inside a child’'s
world through their play, language, knowledge and of course stories.

What Groth and Darling wanted to discover was if Paley’s type of curncul
could be created by others, what the implications for literacy development are, and how
the children respond to enactments of their own stories. The researchers went to a
classroom, read stories and then during center time were available if chikradwo
dictate and then illustrate personal stories. No pressure was involved and chitaeen ca
as they chose. After the center time, the authors were invited to direcittngias a
play for the class to participate in as well as view. The results showlttie ehildren
at one time or another dictated a story and produced a play. They were willing and
excited participants who encouraged their teacher to continue with the préeti¢chea
research was completed. Children showed a development of understanding in
relationship between words and text and also showed respect for other childrén’s wor
(Groth & Darling, 2001).

The results show promises that Paley’s type of classroom curriculurnrsiblpos
in any early childhood program. Paley offered reasons for this as she spoke in
Walferdange, Luxembourg in 1997. Throughout her speech she mentioned many specific

children who taught her so much about the appropriateness of using story related play a
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they were learning themselves. She goes on to discuss how different it is fosathdt
adults have difficulty transporting themselves into the make-believe worldrgfastd
play. Children on the other hand jump right in, utilizing play and story as their
languages.

Both story and play contain the same basic elements which promote the benefits
of their use together within a curriculum. These basic elements include \guera t
problem or activity that is dramatically portrayed by actors, actions, scan@ props in
a sequential manner to achieve a goal. Imagination is crucial in both story arialiplay
the amount used is up to the individual (Glaubman, Keshi, & Koresh, 2001). Many
children recreate story and play strictly by reproducing scenes they éaveért of or
observed. Others distance themselves from their own world to create new worlds of
action and fantasy. The real and the imaginary are intertwined in the samstoryagnd
play are intertwined; that is by the children in ways they deem appropriaiesuct
meaning out of the experience.

Through story and play, children are given the opportunity to find their place in a
situation and also determine relationships between people, objects, and themsaives. PI
within story is a perfect way for children to express themselves anddbfst while
safely being hidden in fantasy. Emotional growth is often overlooked in favor of
cognitive goals, but story and play offer chances for children to grow in bdrtinsrea
Self-help skills can also improve through play, especially in dramatic plagial&nd
emotional growth is often discussed together, but story and play really address them
separately and both are of equal importance. When using this type of method in a

classroom, the story serves as the focus of the play. Socially, the childract cat
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predictable or unpredictable roles and situations. The comfort in this scenario should
lend itself to deeper more thought driven social interactions (McCord, 1995).

In addition to listening to stories, narrative interactions through play and/oadram
seem to promote Piaget’s equilibration theory. This theory is put to use in amlayticl
Pellegrini and Galda (2001) which is based on friendships that are involved with conflict
and resolutions through narrative processes. These interactions encourageecognit
growth, and continued practice with those activities seems to yield moreematur
cognitions.

Cognitive development takes place in all parts of the story and play curriculum.
Counting, sorting, comparing, and sharing ideas as well as contributing to the theme
being addressed all develop through the process of story. Integrating raxadiwgting
into this type of curriculum is critical at this stage of development (Vedal&, 2004).

Play definitely benefits this area in development, primarily becauseotdd is unique.

With children learning at different levels and with different learnigtgst no one

method can reach them all. Play can offer a variety of methods to work onia akill

way that is relevant to story and therefore relevant to the child. Teacverthie
opportunity, if they listen carefully, to connect the play and stories to outsitiése

(Paley, 2007b).The children then scaffold the materials and information present to grow
at a pace that is their own.

McCord (1995) summarizes the benefits of story and play with a unique analogy.
Comparing the benefits of this type of curriculum to a definition fdosnof Cookingshe

states:
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Never underestimate the power of a marinade... marinades are a means of
spreading flavor by immersion...the soaking period may vary from only a few
minutes to many hours. The stories are our marinade. We immerse thenchildre
in stories and related meaningful activities. Some soak up the meaning quickly
while others need to soak it up for weeks, repeating for mastery, for love, or for a
deeper comprehension. It is our job to offer the experiences and materials so tha
they can self-select their form and timing of marination. If we thestt they
will produce the ingredients they need to do the task at hand. (p. 8)
Story, Empathy and Compassion
Vivian Paley (1990) also stresses empathy and compassion in her
developmentally appropriate classroom. She states that “Every child @eteladsroom
in a vehicle propelled by that child alone, at a particular pace and for a @argiagbose.
Here is where the fair study of children begins and where teaching keeamaral act”
(p- 7). She goes on to weave in the concept of empathy and its importance in childhood
development and the ease with which it can be developed within the framework of story
related play.
Teddy is in his wheel chair all strapped in ready for the bus to pick him up.
Stories are being acted out and with his eyes Teddy implores his teadhgpfegment.
A little boy named Edmond tells the teacher that Teddy needs to get out acighgtati
but it is too late in the day. The children then change the story and the plot and create a
new character. Teddy will be the baby who hasn't learned to walk yet... anoryhe st

continues.
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What is seen here is empathy, something that cannot be taught, but is desential
life in the ‘real’ world. This can be witnessed as children share in theemasit of a
child's first word, as they make their own form of sign language to interdcavearing
impaired child, and as they throw a red cape over a boy in a wheelchair so hey@n pla
part in the story. It is a skill that enhances the education of all children involveal in t
process (McCord, 1995).

There could be no curriculum any of us could develop that would teach this

essential human emotion, empathy, essential to all of our civilized sqcieties

the emotion, without which nothing we ever attempt to do toward a more
peaceful world would ever work. And there it is, demonstrated, giving us

the optimistic understanding: Yes it's there. It's worth pursuing. Itthwor

working for, because we see in this little incident involving play and story,

that it is there. (Paley, 1997, p. 4)

Empathy is thought of as a core moral emotion and it is supported when adults
use literature to promote security, attachment and nurturing. This support is evident
when the adult uses literature as an example to guide children and provide specific
examples, which promote a positive self-image. It is also supported when thenchildre
realize that their adult connections take them seriously and realize aptthateach
child is unigue and reacts to each story in a unigue fashion (Zeece, 2003, 2004).
Empathy’s foundation begins in early childhood as the child begins to interact an¢gh m
and more people. A child's environment, culture, and temperament influence it, but

child rearing practices have a strong effect as well. Stories involtahatent help a
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child understand they are loved and valued. Stories about feelings and behaviors and
then relating them to the child are also beneficial.

Empathy is a learned process and one way to teach it is through moral dilemmas
or stories that are role played and discussed (Upright, 2002). Understanding how others
think and feel is the first step in caring about how others think and feel. Using books to
promote empathy is very effective. What adds to the effectiveness is havoiuldnen
'live' or manipulate the story in their world of play (Zeece, 2000).

Impacting the Future with Story

There is not a great deal of research that focuses on the impact @flatgrgn
development and that is one reason why it is not often looked upon as a valid form of
instruction. Vivian Paley, Kieran Egan, Jane Yolen, Robert Coles and Robert Atkinson
are a few researchers who have researched this line of inquiry, but we neeaf ihor
The most important discovery for me when looking through the research for this paper
was that in a study of fourth grade students, the delivery of the story had aneaten g
impact than the story itself (Mello, 2001). This blends right in with the views of aeNati
American storyteller, Gayle Ross (Hussey-White, 2006), who feels thatediog/can
be used to teach ALL subjects. If delivery is the important issue, anyr figtire can
be incorporated into a narrative format to make it more memorable for the leRioss
feels people learn best through entertainment and laughter. Thereforehttimoug
interactive format of story which engages the head, heart, and spirit sieaultly
education can take place. Again, as the imagination is stimulated, learning cplat¢ake

in a multitude of ways.
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Through story, a basic human need of making meaning out of the world is
enhanced. The mind builds stories that capture both the inner and outer life of that
person. Reacting to new stories or retold tales can only build on these mmmect
(Glaubman, Kashi, & Koresh, 2001). A story in and of itself is interpreted by eadr read
(Yolen, 2000). The author has his/her own destination for the writing, but it is the reade
who transforms the work into personal relevance. Stories can createlovixatd
Gechan refers to as a ‘crystalizing’ experience. By that he mearthtough the
reading, listening and discussion of the story the children relate, make a camaadt
therefore that encourages growth (Bushmante, 2008 way teachers use stories is by
helping make those connections for the students (Coles, 1989).

Stories that teachers utilize most often deal with moral or philosophicamiem
rather than curriculum standards (Carter, 1993). This, as mentioned earlier, can be
problematic, especially when considering laws like NCLB. With continuedrotsea
however, | believe the importance and value of these moral elements can beatkami
as well as utilized for documented evidence of the transferability of therserms to the
cognitive domains (Sutton-Smith, 2001).

In the bookChildren in Story, Play and Scho@yeta Fein (2001) suggests, and
studies support her view, that pretend play tells a great deal about what thicks and
feels. In one particular study in this book (Herman & Bretherton, 2001), activities
involving finishing the story provided information about attachment issues. In anothe
study, results showed that story may be one way in which children can sucgetesdlll
with cognitive and emotional ambiguity, inconsistency and difficulties (Relie%

Galda, 2001). Stories have the ability to change behaviors, attitudes and feetiregs of
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reader, and the storyteller or author has the power to lead and encourage thosebghanges
the message and method of delivery they choose to share (Yolen, 2000; Egan, 1989).

In a study with a fourth grade class (Mello, 2001), students repeatedly cahnecte
plots of stories to their own lives. The time spent with stories gave the childoetral c
and power over how to interpret and connect each story and that in itself is education.
Through the process of listening, discussing and reflecting about stories, Student
able to develop and often clarify their own beliefs while gaining a necessary
appreciation of various points of views. As more stories were introduced, stuwderds
connect new thoughts to what they already had developed.

It seems to me that since the brain works partially as a narrativesdearcatives
need to be in the educational process. The reason for stories, as Cole (1989 stattes, i
just for the solutions, but more importantly a broadening of ideas and persomgseel
with new aspects being continuously added. Looking at my class and relatirnmyitee st
we read and share together, | again agree with Cole in that "reading istooé$ike
memorizing facts, we reach out to others engaging the thinking mind as well as the
emotional side" (p. 127).

Connections to Story under NCLB

Early Reading and Scientifically Based Research Directors Conferea 2/03

Reviewing this online presentation provided a brief outline of the views of NCLB
in regard to story and storytelling in the Early Childhood curriculum. The présenta
utilized a PowerPoint presentation to share NCLB’s views, beliefs, aneigstiaitn
reading aloud, book sharing, and dramatic play and writing connections. All are

considered valuable to help children learn about their world through the power of stories
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Numerous opportunities, variety, repetition, questioning, discussions, connections, and
predictions are all encouraged when sharing books with children. When sharing these
stories, it is always important to remember to listen to what the childreangayuild on
their responses as well. Dramatic play and writing offer children offportunities to

build on what they learned in stories.

NCLB not only stresses the strategies for sharing stories but the envitcasne
well. Books should be displayed attractively and be accessible to all. Varithadsie
including tape recorders, computers, and puppets and writing supplies should be available
for children to experience story within the classroom (US Dept of Ed. , 2009, Earl
Reading).

Eager to Learn! Educating our Preschoolers

This online presentation is based on the goals of NCLB and stresses the
importance of early childhood programs to set goals and expectations for thgjr youn
learners. In regard to storytelling, it states that storytellingloodg attention span as
well as vocabulary, but that vocabulary is predominantly built through peer interaction
and engagement in child initiated instruction (US Dept of Ed., 2009, Eager to learn, p.
233). The other specific mention of storytelling was within a Core Knowledge
Foundation curriculum of 2000. This program stresses the importance of goals and
encourages the immersion of children in a sequential set of experiences including
language development, oral language, nursery rhymes, poems, finger s, strong
book reading and storytelling which all promote emerging literacy skillsading and

writing.
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No Child Left Behind and Scientifically Based Research

The words ‘scientifically based research’ are found over one hundred times within

NCLB, and include reading programs as well as teacher training, satetg esd other
programs. lItis not, in and of itself, a program, but ‘woven’ throughout the law which
gives it a great deal of power and influence. This phrase ‘scientiflzadlgd research’
creates a much closer and deeper involvement of the federal government wittuaddivi
classroom teachers’ philosophies and practices. Scientifically bas=dale, is defined
as “research based on objective, empirical, systematic observation thas fibieow
scientific method” (Hess & Petrilli, 2008). This in turn means that the pracioe
methods used to teach children must be proven effective through specific maasurea
testing applications.
No Child Left Behind and Reading Instruction

NCLB stresses six key concepts when considering reading eaderaic
improvement. These include all children reading on grade level by the end ofréluied g
closing the achievement gaps between disadvantaged children andnchiittrenore
advantages, AYP, having all students proficient by the end of the 2Bibblsyear,
annual student reading testing and scientifically based reegBegrch. The six reading
programs that NCLB emphasizes are Reading First, Early Re&dist, William F.
Goodling Even Start Family Literacy Programs, Improvingedaty Through School
Libraries, Reading Is Fundamental- Inexpensive Book DistributiogrBm, and Striving
Readers (Learning Point, 2007). The program relevant to my partiesksarch project is

the Reading First Initiative.
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Reading First stresses phonemic awareness, phonics, fluency, vogabhothr
reading comprehension strategies as the five essential eeemerdgading instruction.
Reading First requires screening, instructional and diagnast&ssments and provides
funding for needed professional development. It also mandates tHatgrgmograms
used within the classroom be scientifically research bakedrr{ing Point, 2007).
Scientifically based research is extremely prevalent irRibading First Program. This
billion dollar program provides funds to schools that apply and qualifyhirgtant.
Schools follow the strict guidelines that the National ReadinglP&veloped in 1997 as
a result of extensive research on what is deemed the most preduet to teach
reading (Hess & Petrilli, 2008)It is impossible to look at any aspect of books, reading
and story within the NCLB legislation without delving into ReadiimgtF Reading First
is a government regulated grant program based on scientifierea which according to
the National Reading Panel works in teaching reading effectivEhe grant program,
which serves students in kindergarten through third grade, alondcaryh Reading First
which focuses on preschool students, is considered the academictmo®en NCLB.
The ultimate goal of Reading First is to have all students onapgeopriate reading
levels by the end of the third grade. To achieve this goal, the gonogicreases
accountability and strives to ensure that all teachers aragaientify children at risk
for reading difficulties (US Dept of Ed., 2009, Reading First).

Reading First has received large amounts of money since NCLB has been
implemented and it provides funding for teacher training, materials needed for
instruction, diagnosing and assessments (Hess & Petrilli, 2008). Thefiecikn

research-based reading programs that Reading First require focus os adehed of
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paramount importance to enhance reading skills followed by assessmentsyingaitd
reports to prove success. The key elements stressed in Reading First an@g@hone
awareness, phonics, vocabulary, fluency, and reading comprehension. Early Reading
First stresses oral language and vocabulary, phonological awarenesswareess and
letter knowledge. Early Reading First follows scientifically llassearch to teach
cognitive and language skills through high quality oral language and litecacy
classroom environments.

Both Reading First and Early Reading First require intensive professional
development, instructional materials based on the research with variousrsgisehi
assessment processes to further accountability. Currently, the granpdated six
billion dollars to schools based on need and poverty levels of students. NCLB
proponents feel that with these grants and continued focus on the politically supported
scientific research, that 90% of students could increase their reading égevide
roughly average. This can be accomplished through a strong core reading curriculum,
materials aligned to the research, appropriate assessment, timelywetetesvention
and professional development (US Dept of Ed., 2009, Reading First).

Teacher Responses to No Child Left Behind

NCLB is built on four specific pillars designed to support the educational system.
These pillars include school accountability, more flexibility within tla¢est and school
districts, increased options for parent involvement and input, and a strong dependence on
research based strategies for teaching (Suskind, 2007). As with just about &l aspec
this massive bill, on paper it all sounds strong and supportive. Problems arise, however,

when we leave ‘the paper’ and enter the world of the classroom.
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Accountability and scientifically researched programs are the foails for
teachers throughout the nation when dealing with the development and teaching of
literacy. Reading First is the strategy adopted to meet the need$@hddand with that
come assessment and scripted programs. According to the National Council of§ eache
of English Executive Committee (NCTE) the primary purpose of any type egsasent is
to build and improve teaching and learning. This cannot be accomplished effectively
without considering the children’s interests. One of the first major batoi¢hss belief is
that the majority of standardized reading assessments deal solelyrfaitedevel
concepts which rarely dig deeper into personal views, feelings, or inter€it8(Key
Components, 2007). Under Reading First grants, the yearly standardizedutstsihis {ip
of the iceberg as far as the quantity of mandated assessments that teaahévgjive to
show accountability (Suskind, 2007). This is not to say that teachers are aganst test
They do want their students to perform well on tests, but the type of testing thiey wa
involves more than just bubbling in a correct answer (Pennington, 2007). NCTE believes
there needs to be multiple and various types of assessments to evaluate mgowth a
learning (NCLB: Key Components, 2007). With testing holding so much power in
education at this time, the concept of a child-centered curriculum is highly unlikedgy
NCLB (Suskind, 2007).

Although research is just about as important as assessment under the NCLB bill,
the National Reading Conference in 2005 stated that there is NO researaigsiow
correlation between increased assessment and reading achievement(Q0€kihn
When considering that lack of correlation, a quote that sums up my views on assessment

under NCLB is “You don’t fatten a cow by weighing it” (Chatton, 2007, p. 490). | had to
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think and then laugh at this little bit of what Chatton refers to as ‘farm wisdoesting
children over and over without rich and varied experiences in between is virtually
meaningless, and so far there is no evidence to the contrary. Research is showing that
children that are involved in more real and global types of approaches (often denied unde
NCLB) “perform higher with rich retellings of stories and cohesive wtdading of text”
(Suskind, 2007, p. 451).

The mandates that have grown out of NCLB, however, create a classroom
environment that limits teacher control in regard to goals and curriculum. Thisssends
message that teachers are unable to create their own pedagogy and rasteeiynon
scientifically research generated teaching strategies. The boek tteattoffered a wide
variety and level of reading materials and took up at least one corner otavigry
childhood classroom is being replaced. Instead, leveled readers and scripted programs
teaching specific skills in isolation for test preparation take precedertoe arassroom
(Chatton, 2007). Scripted programs requiring grade level teachers to be working on the
same book and page in each class, and for each student, cannot possibly meet individual
needs (Wollman, 2007).

The scripted programs being utilized in the Reading First plan imply thaeall t
elements needed for reading success are contained in their plans. d6slme®not
materialize, the fault lies with the instructor or the learner, not thegrogihese
scientifically based scripted programs are ignoring a more currentgtipshat implies
that literacy learning is not just processing a set list of cognitive gkélsented by an
instructor to a class, but rather a social and cultural process where the whole group of

learners actively construct what they know together (Jaeger, 2007). Vygoessestthat
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learning to read is a social event not just about skills and strategies (Busizfaaje

Yatvin broadens that definition a bit as more than a scope and sequence of skills to include
a process combining classroom learning and culture (Suskind, 2007). NCTE proposes
redefining scientifically based reading research and looking deeperudensaind group
progress rather than AYP (NCLB: Key Components, 2007).

Pennington (2007) offers two distinct definitions of literacy that are ateitwe bf
the debate in instruction under NCLB. Literacy can be viewed as a practicewduld
include a more holistic approach valuing the use of story and social construction.
Additionally, literacy can be viewed as an institution filled with scatdl skills that can
be presented, mastered and evaluated efficiently. Teachers battlirgjdN@dtitutional
view believe that scripted programs abandon the personal touch and thinking processes in
exchange for high numbers on a test.

Christensen, confronting the issues of NCLB, in 2006, stated her vision ofyliterac
as one “that equips students to engage in a dialogue with texts and society instead of
silently consuming other peoples words” (Pennington, 2007, p. 472). A major way to
accomplish this goal is through story and books.

Books allow young people to explore what they CAN do beyond what the

test examines. In good books, no child has to be left behind. Because

young people are the protagonists in their stories and because stories are

written to give a sense of hope and inspiration for the possibilities life

holds, children’s literature challenges the prevailing idea that it cessic

on reading tests that will determine success in life. (Chatton, p. 490)
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Stories let children know they are not alone, they have power and the world is
bigger than their problems and that there are limitless possibilitieswliir worlds
(Chatton, 2007). Many children comprehend the stories told and can retell them with their
own personal embellishments, but the specific and direct questions of a test often
intimidate and make them unsure of themselves (Fukuda, 2007). Elements and
characteristics that books can promote and standardized tests cannot measure include
courage, humanity, ingenuity, humor and kindness.

One veteran teacher discusses her views about utilizing books under the reign of
NCLB with Johnston-Parsons (2007). She feels that without talking about books, children
do not enter into the community of readers. She believes read alouds motivate discussion
and reading. It helps the class communicate with each other and lets ieesegmt to
know what the children are thinking about. In her view, no test can measure that. Her
read aloud allotted time block within her scripted program is only ten minutes. That
amount of time is not enough to read a fairy tale and discuss it with any sigrefic@he
admits to often rebelling against the script and offering different versioagytdles just
to witness the conversation flourish. As an afterthought, she adds that sometimes she
rebels against all of the mandates just to practicarthaf teaching.

Oral language or discussion or story sharing are not, or should not be, considered
breaks from the curriculum but as vital methods of reading inside the curricugak, (C
2002).When providing read alouds as one aspect of a reading curriculum, children’s
language awareness automatically expands. New vocabulary and sstrigrtaee along
with a sense of story structure can be applied to their own personal readingtargd wri

pursuits and processes. “Reading practices that encourage playfulness, lanke@ito

34



children’s every day experiences are stress-reducers and intuitiontouttidaeger,

2007, p. 445). Stress and intuition are just two social aspects of a child’s literacy
development that will not be addressed in NCLB and scripted programs’ top-down, one
correct response teaching philosophy. By simply letting students explore and chose the
interests and levels of books and stories in free or independent reading time, unknown
stresses of a child can often be defused.

Using books and stories through group projects that discuss what is known,
predicted and wondered about is one way to key into a child’s intuition. Intuition involves
discovery, creativity, collaboration, operation, prediction, and illumination and building a
sense of it within students offers many more opportunities and experiencesdeampr
learning. The creative aspect of intuitive thinking accounts for the various pbview
when discussing situations with stories. Prediction is another strong eléaigmomotes
systematic analysis of a story. Illumination brings out the connection betheecader,
writer, and text which changes from not only one reader to the next but each timeythe stor
is shared (Jaeger, 2007).

Patricia Cooper (2005) who has followed Paley’s storytelling curriculumritiee e
career wrote an article dournal of Early Childhood Literacglescribing how the
guidelines of Reading First and NCLB can be addressed in a holistic rather dwarskiit
based instruction. Within the storytelling curriculum there are two parts,dta¢ioin and
the drama. Both of these activities can be broken down and analyzed into the specific
skills that are enhanced with their use. Oral language, through open ended conversations
which build expression, syntax, vocabulary and sentence patterns, is stresseddgacbugh

dictation. There has been a great deal of research on the strong relatiorvgbgnbet
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learning to read and write and oral language development through dictatiomttnait loa
addressed with a basic skills approach. The oral language of a shy or strugidicgrc

be enhanced through the comforting and encouraging one-on-one interaction between the
child and the teacher in a dictation time. It is also an excellent time ssaswkmaybe
address syntax and vocabulary issues. The one-on-one allows teachers to deade how t
handle concerns they have in an individualized manner.

Dictation also addresses narrative form and the knowledge of how stories work,
where stories come from, what stories are composed of, sequencing, plot, chateete
writing process, intent and imagination. Our society awards the lineaofastarytelling
to get the point across and solve the problem, and practice through dictation witl help i
this area. Young children can say far more than they can write so dictation spurs
independent and creative writing (Cooper, 2005; Rothman, 2006).

Dictation also addresses a key element in Reading First which is the conventions of
print. Knowledge of how print functions, including directionality, spaces betwertswo
letters, and punctuation are all involved in the dictation process. Children whodate rea
usually observe operations of print easily; the child who dictates stories hdBEES it
in action. Before children get into the alphabetic code and phonics instruction, they need
to realize that what is said can be written, which is encoding, and then what catidye wri
can be studied for its parts which is decoding. The decoding process is followed by
comprehension in a child’s typical reading development and all these areas can be
promoted through the dictation process.

After the children get a grasp on the concepts of print, dictation stitscftgoport

in word study including sight words, phonics, spelling and continued decoding. If needed,
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teachers can bring up specific skills within that time. Dictation contirmuesét the
objectives of NCLB in its goal of reading for meaning. Searching for theingeaf text
is greatly enhanced by creating that text (Cooper, 2005).

The drama section of the storytelling curriculum is another powerful motheator
future reading. The psychomotor aspect of development is often overlooked in a
curriculum, and linking dialogue, description and action helps children interaalize
create pictures in their minds. During the drama section, children makengdsrihnat
they were unable to make in dictation because their thoughts are brought o ‘tifie
stage. Connections of print are reinforced in drama when teachers draw children’
attention to the written story or script before and during the dramas. Distassl
guestions referring to the dictation deepen the connection between all thes@soces
involved in the story creations.

Cooper (2005) believes that holistic and skills approaches can be combined during
both the dictation and drama phases of the storytelling curriculum. She feelsithizsact
embedded in play and story can meet the needs of children naturally. Ex&lsaaff
can be included if and when concerns or extra interests arise.

Many teachers, including National Board Certified teachers, are ginays to
teach more outside the scripted programs, but at the same time they areoirtlie
consequences. Seed (2008), in his article about redirecting the teachinggrafethse
wake ofA Nation at Riskand NCLB, lists five conditions for improving the teaching
practice. These include collaboration, empowerment, reflection, time anddralie
stressed the need to promote understanding not just the memorization of factslivhile st

working on and mastering the standards. NCLBAMhtion at Riskliscuss the
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importance of teachers, but often their requirements and what others considler g
practice do not always coincide. Students need to be engaged through effective
instructional methods and story is one way to promote that engagement.

One group of researchers including Invenzzi, Landrm, Howell, and Warly (2005)
are trying to work within the system by keeping it scientifically dd=se also
incorporating classroom practice and reflection (Pennington, 2007). These two bonus
elements are key components within the National Board Standards. We live iate@arr
society. Storytelling is often used in politics and other public speeches and dvents.
seems logical that it should be used within education as well (Pennington, 2007;
Lillestolen, 2006). The National Board process is a step in the right directiahat unite
both sides of the issues.

National Board for Professional Teaching Standards

Description of NBPTS

National Board for Professional Teaching Standards (NBPTS) wasdiaat987.
It was the result of the Carnegie Forum on Education and the Economy’s Task force on
Teaching’s response to the landmark repdiation at Risk: The Imperative for
Educational Reformvritten in 1983. The Carnegie Task Force offered solutions to the
problems facing our nation’s educational system. They felt, “The key tossuce®in
creating a profession of well educated teachers prepared to assume rezs/ gooiv
responsibilities to redesign schools for the future” (nbpts.org). The team alsodatline
plan involving retaining, rewarding and advancing accomplished teachers through a
certification process. Through their suggestions and ideas, the frameworlkoofaNat

Board was developed.
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The National Board is an independent, nonprofit, nonpartisan and non-
governmental organization governed by a board with the majority of members being
classroom teachers. It concentrates its reform efforts wherestit will be most
beneficial, with the teacher. The framework of NBPTS is based on Five Core Honyzosi
that encompass all the Board values in teacher performance. Through the propositions,
standards for all aspects of the curriculum and educational system weipeevel hese
Five Core Propositions can be summarized as follows:

1. Teachers are committed to students and their learning.

2. Teachers know the subjects they teach and how to teach them to students.

3. Teachers are responsible for managing and monitoring learning.

4. Teachers think systematically about their practice and learn frparierce.

5. Teachers are members of learning communities.

These Five Core Propositions have been incorporated into twenty-seven fields of
certification which have their own content specific standards. Each applicantifomdila
Certification must demonstrate a knowledge and understanding of those standagts throu
in depth portfolio entries, video-taped lessons and assessments (nbpts.org). Support for
certification can also be found in many of the states across the country. Oklahdh® has
Education Leadership of Oklahoma (ELO) which is a subgroup of the Oklahoma
Commission for Teacher Preparation. Accepted candidates, through ELO, have their
$2300 fee paid and are offered support through workshops and conferences. Oklahoma
also passed a bill paying National Board Certified Teachers a $5000 st#aehd for the

life of the 10 year certification (Educational leadership, octp.org).
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| became Nationally Certified in 1999 and recertified this past Octobelievée
wholeheartedly that the way to improve the school system is through quatibets.
This is an extremely effective way to identify those teachers. Thetagpewpacting
student learning is of paramount importance in the process. Curriculum integration,
inquiry and reflection are key elements in building that impact. These elemeats ha
helped steer me in the direction of this project involving story and its impact onrgarne
Specific standards of NBPTS discuss the value of story in the classroom abe heled
in the following section.
Early Childhood NBPTS Involving Story

Story is referenced throughout the Early Childhood National Board Standards
(2001) describing how accomplished teachers utilize it to enrich their teackhiioglcum.
Within Standard Five, which promotes an integrated curriculum, story is discugssat a
deal in the literacy and English language arts section. Standard Fivbeesabilities of
accomplished teachers as understanding that the mastering of readiregsrégir
integration of numerous systems including ‘complex schemata’ which wouldlenstory
structure and more ‘discrete knowledge’ like letter identification. Theshees realize
that comprehension is developed by varied strategies which should involve rich oral
language and discussions about books and stories. These stories should be fronsall genre
of both classical and contemporary children’s literature to broaden a chddts and
stimulate a child’s thinking.

These accomplished teachers know the importance of making connections between
presented stories and experiences their students are familiar and cuoissTdiey read

to the children, they read with the children and they have children read to eacindther a

40



by themselves to model skills in all aspects of the reading process. Tepobsien all
through the reading process and encourage their students to discuss their gersghtd t
and ideas about the stories they share. They encourage students to question and develop
their own hypotheses about story. This strategy promotes inquiry, a cornerstone of
National Board teaching philosophy. Teachers encourage students, and provale ampl
opportunities for them to be both critical and creative about what they are reading.

Accomplished teachers demonstrate the worth of oral traditions in allesuéind
share fables, folktales, folk songs and legends with their students. They stress the
importance of reading at home and visiting the library for the pure enjoymesadihg.
They provide time for children to just explore reading, independently and togsther
group. Teachers also realize that story is easily and effectivedyaide to other
disciplines and aspects of their curriculum such as social studies and science.
Accomplished teachers build on the curiosity, imagination and creativityrthahmuely
embedded into each child to help them build skills and stories of their own.

Strategies that accomplished teachers use to incorporate story intdassioom
environment include specific scaffolding of children’s ideas within storyioreat They
realize that story can help children uncover and explore their views about whatehey
studying about. The standard stresses the importance of dramatic plgpoathesous
pretending, dramatization of their own and other people’s stories, reenactment of
literature- as an important way to support reading, writing, viewitgniisg, speaking,
and visually representing skills” (National Board for Professional Teachimgl&tis,

2001, p. 32).
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Accomplished teachers recognize the importance of imagination andereat
expression and nurture that within their classrooms. They have children didtatgual
and group stories. These creations are often shared with the whole class to build
connections between the written and spoken words. The students are encouraged to writ
and illustrate their own stories, poems, letters and reports. Through theseregseri
children gain an understanding of the permanence of writing.

When assessing a child’s reading, accomplished teachers do not just think about
measuring the quantity of that child’s various reading skills. Instead, tsacdean
ongoing process of observing and documenting what a child says and how they use
reading, writing, listening and representational strategies and lgegUdey then help
build connections for continued growth. Reflection and technology are deeply entrenched
within the NBPTS. Story fits within these standards as well. Reflection on nathenly
story, but the process, is a necessary step for both teacher and learner tcopdeseiect
understanding. Technology is constantly growing and changing, and this alonigewith t
new books being released are responsibilities that accomplished teachecshecadare
and keep abreast of. Offering unique strategies to build and enhance a love and
development of story appreciation combines the previously mentioned standards into a
new and individual story for each learner.

Story and Storytelling Teaching Strategies

Read Alouds

Reading to children is the best activity a parent and teacher can shiastqen,
2006). Gorden Wells’ booK;he Meaning Makerdooked at and verified his view in the

importance of being read to by parents. Teachers can fill in the gaps if mgtessaHe
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encouraged verbal exchanges during and after the book in what he referred to as a
‘collaborative talk.” The collaborative talk is what the adult and child shareke the
“word fit the world” (Mikkelsen, 2000, p. 319). He feels we read to make sense of life.
The National Association for the Education of Young Children and the International
Reading Association report that “The single most important activity fodibgil
understanding and skills essential for reading success appears to be reading aloud t
children” (Strasse & Sephocha, 2007, p. 219).
Drama

Drama is a safe place for children to experience different roles hdisdmd
drama a motivating way to build skills in all subjects. It increases miotivat
concentration and focus and stretches perspective, builds speaking, listening and non-
verbal communication. Drama requires involvement which enhances interest veldsh y
learning (Whaley, 2002; Rothman, 2006). Alfred Hitchcock provides an intereststg twi
in his description of drama. “Drama is life with the dull bits cut out” (Cornett, 2007, p
216). It engages learners and can help with real life problem solving (CQOGT).
Drama is ‘life’, it is as old as ‘life’, but it did not start within the schools ubélvey and
the Progressivists pushed it with their philosophies of learning by doing. Acting out
nursery rhymes and folk tales is often the first school dramatic experid®achers need
to look for appropriate and captivating books that are easily transferred to (@hrass,
2007). The classroom has all the elements of theater (Paley, 2007b). Paldesddseri
sharing of a drama or make-believe with a child as a tiny miracle, as bo#s garinect
and step into a magical scene. Virginia Wolf adds to this connection by describing a

shared drama as reaching “the business of intimacy” (Paley, 2007b, p.151).
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Oral Storytelling
Oral storytelling is defined as verbally expressing real or made upiexpes to
someone else. Children learn oral storytelling through “repeated verbal exchéhges
important people in their lives” (Curenton, 2006, p. 80). Different cultures exchange
stories differently and although most U.S. teachers follow the classic Enrtpéition of
storytelling which includes a beginning, middle and end with a specific topic aaditie)
we as teachers need to expand that view to include all types of cultural methods.
Stories start with a single thought or sentence. Not until most childrenverhdfi
we see a specific plot. Oral storytelling promotes readiness skidslancing language
and literacy skills in the cognitive domain and self-identity, problem solving asdmang
skills in the social domain. Oral storytelling promotes decontextualized kadkwovers
past and future possibilities of objects, feelings and ideas rather tharpjaseat view.
This in turn promotes higher order thinking. Children not only use it, but they listen to it
as well, which deepens comprehension (Curenton, 2006).
Teachers as Storytellers
Teachers are often insecure as storytellers, but many of the best aterself-
created (Whaley, 2002). As storytellers, teachers motivate children byimythem in
the production. They promote predictive skills; questioning and answering skillngffe
adequate think and response time, checking for listening comprehension, and réceading
justify children’s responses. Questions may revolve around predictions, sequenaing, ma

ideas, character descriptions or plot and scenes (Saracho, 2004).
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Children as Storytellers

Kathryn Macgrath Speaker (2000) stated that children involved in storytelling
experiences show increased listening skills, improved sequencing skills, anadang
appreciation and show more thoughtful organization within their own writing. She went
on to describe it as a very effective teaching tool. Shipp and Beed (2005), describe
wordless picture books as one way of helping children develop storytelling skiky. T
mention researchers including Jalongo, Dragich, Conrad, and Zhang who beliege that a
children create narratives with these wordless picture books, they gradwallgda
sense of story and improve their grasp of sequencing and oral storytelllag kk#rning
takes place through listening and sharing in dialogue. Teachers add to thenerdayie
scaffolding the child’s skills in encouraging and supportive ways (Shipp & Beed, 2005).

Professional storytellers Martha Hamilton and Mitch Weiss feel @migiown
storytelling builds self-esteem. Each child, no matter what level tiegygan participate.
Through storytelling, an understanding of diversity develops within a fun environment
(Whaley, 2002). Both storytelling and drama give life to learning. Théyrebt on
conflict to develop and both take on roles to create the new life. Storytelling naturall
integrates the arts and children’s oral storytelling gives them an oppottutiipk within
the frames and sequence of a tale (Cornett, 2007).
Story Retelling

Stories that work well with this strategy contain repetitive phrases, uwiopaks
and detailed descriptions. Retelling builds connections and self-confidence while
scaffolding learning ideas and imagination. Retelling of stories ofterférarike plot to

new scenes with varied characters and descriptions. This personal connedtratesot
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learners to build literacy skills. The circle of storytelling includeseheher telling the
story with the children listening and questioning, the teacher retelling abittieen get
more involved followed by the children retelling and later transformingattimir own

tales and delivery of the stories in ways that are pleasing to the chidl,(2002).

Stories in visual form like TV and videos do not invite children in because all the
work is done for them. Telling and retelling develops a co-creation of the story. The
process encourages children to use their imaginations, create their own vesyed snd
actively participate (Isbell, 2002). Teachers can use spontaneous angeik#iories to
effectively assess language, grammar, dialect, and oral constructionyadis well as
memory skills (Curenton, 2006).

Readers’ Theater

Readers’ Theater performances bring texts to life which is one waydarage
and develop storytellers (Olness, 2007). The benefits of Readers’ Theakext dre t
integrates listening, speaking, reading and maybe even writing. The gpegi builds
cooperation and socialization. The children take on and learn to act out the feethmgys of
characters. No memorization is required which can also serve as a confidenee boos
(Cornett, 2007).

Curriculum Integration

Curriculum Integration is not new and not due to National Board; Dewey pushed
this philosophy back in 1938 where he suggested theme studies and real lifesctiviti
Integration of subject areas may be the only way to hit all the ‘should teach’ tiogticse

often neglected due to time and requirements. Children’s literature can be usadhin m
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more than just social studies and language arts. Story has the potentialr&tdritesy
entire curriculum (Olness, 2007).
Storymaking

Storymaking is interactive, combining the story, the teller and the audiedce
when all are combined, the whole is far greater than the sum of the parts (Whaley, 2002)
King (2007) believes that collaborative storymaking, where students devel@s §tom
stories using images and abstract prompts, enhances both oral and writtencex pfidss
process creates a safe haven where children feel comfortable in sharitfgptights and
feelings. Children provide responses that they think their teacher wants beeduseew
trained them to do that. Storymaking dissolves that problem as children reakzarthe
no ‘right or wrong’ answers in the creation of a story. Another problem has been that
teachers are insecure with their own creativity in story. It is verydiffio teach
something that you are not comfortable with. Offering prompts and story stakes
pressure off and builds confidence in the creation of a story. The telling of tles &or
just as important as the creation of them. Many children, like teachery, theyrare not
good ‘tellers’, but all that is needed is a desire to share, a voice that can be heard and
attentiveness to the listeners.

Storymaking, as King (2007) describes it, can include finger painting, scylpting
drama and telling the story rather than just reading the story. To build confitiengees
a three level approach which includes the private level where the child works inthwidua
and for his/her own desires. The next level is the personal which can be sharethers
and more attention is placed on the structure of the piece. The third level is the public

level and in this phase the work created must stand alone to send the message the child or
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children want to convey. “Stories flow like water, reaching crevices ks not
immediately apparent. It is only afterward, when reflecting on a mityahat | am
sometimes able to understand the nature of my response” (King, 2007, p. 207).

Storymaking helps develop a love for reading, writing and speaking and as children
relax and realize there is no fear of mistakes they realize they havef stioties to share.
Storymaking can go in infinite ways depending on the interests and the pronsetstede
There can also be a strong connection to a child’s personal life which is intgorta
teacher to know and understand. “Images matter. Words matter. Stories matter.
Connecting words to images enables us to know our story more completely, to
communicate who we are, what we know and what is important tatesies beget
stories.” (King, 2007, p. 210)
Group Activities

Some children are insecure and would benefit from group storytelling projects
especially when first utilizing storytelling as a teaching strategroup activities might
include round robin or sentence stories where each child adds a line. Theme stories and
descriptive stories offer children a clear picture of the topic to be discuSdkdr ways to
include the group are picture stories, grab bag stories and finish the stomyeactivi
(Whaley, 2002; Curenton, 2006). Pretend play and puppets and dolls offer groups of
children additional means to create stories together (Curenton, 2006).
Picture Walks and Picture Books

The text and illustrations of high-quality picture books weave rich storiesdaha
excite and surprise children, make them laugh, make them wonder and make them think.

Vygotsky supports the view that when children interact with text they trahsfer t
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dialogue back and forth to their own personal experience and picture book ‘stoghs’ rea
all levels of a child’s development (Strasse & Sephocha, 2007). Story linebsstsed
and discussed as children travel through the pictures of a book (Zeece, 2003).
Conclusion

Questions still remained for me in regard to story. How can it be utilizsctiedly
in the early childhood curriculum? What are the benefits of its use? Whagwliffe
approaches are most effective for various skills? What intrigues the reacklethe
students as well? How do OKECNBCTSs incorporate story in their classammnshat
effect has NCLB had on those approaches? Through my survey project | was able to
answer some of those questions while gaining a deeper understanding ofetiseabelli
views of the OKECNBCTs. Definitions, strategies, benefits and philosophies we
combined and constructed to create a clear picture of the use and value of story and
storytelling within the classrooms of this group of teachers. The rese#éirchntinue
and the use of story will hopefully be more deeply understood. Analysis of my survey
should add important and interesting information on the topic of story and storytelling i
the classroom. | enjoyed the project, the challenges it createtlaimddrmation that

emerged through the process.

49



CHAPTER IlI

METHODOLOGY

As a researcher, | approached this study through an Interpretivist kemseJe
Bruner’s views that learners build new knowledge on existing knowledge served as a
base to build my story research upon. Bruner believes that learning is an atesspr
stemming from experiences that lead to personal thoughts and decisions (Cherty, 2004)
| believe that teachers as well as students construct their knowledge thrpegkreces
and connections among all aspects of the curriculum. Stories can providenthalse i
experiences and as learners explore, search and build upon the story, learning is
constructed. When looking at story and storytelling, this belief drove my resedie
social interaction between text, teacher, and student when utilizing story aytellatgr
within the classroom strengthened my Interpretivist approach for thercaseThe
approach is evident in the review of literature, open ended survey responses, personal
reflections and analysis of data.

Crotty (1998) reminds us that even though we approach a study qualitatively, the
importance of quantitative data should not be ignored:

We may consider ourselves utterly devoted to qualitative research methods.

Yet, when we think about investigations carried out in the normal course of

our daily lives, how often measuring and counting turn out to be essential to

our purposes. The ability to measure and count is a precious human
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achievement and it behooves us not to be dismissive of it. (p.14)
This is a mixed methods research study. When looking at how OKECNBCTs value and
utilize story under NCLB guidelines within their own classrooms, it was impddause
data from both qualitative and quantitative methods. Creswell describged m
methods approach as a process that gathers numeric data with text data sb the fina
database encompasses both qualitative and quantitative data (Mackenzie and Knipe,
2006). This study combines the statistical data of the closed ended survey quettions w
not only the open-ended survey questions, but with the professional literature and my
personal experiences as well. This combination of data sources, as Gorartssugges
often has greater impact. Figures are persuasive and storiesiamelrered and repeated
(Mackenzie and Knipe, 2006). Working with multiple data sources can accomplish all of
those actions and greatly impact a research study.

Participants

The population surveyed was the OKECNBCTSs. | realized that not all od7he 4
Early Childhood Generalists would answer my survey, but | wanted all to have the
opportunity to participate. When contemplating choosing a sample out of this group, |
kept thinking about missed strategies and missed philosophies that might be shared by
those not chosen. Sending surveys to all of OKECNBCTs alleviated that problem and
provided me with a wealth of data relating to story. After sending out the Hitialls
and many were undeliverable, the total number of OKECNBCTs who were invited to

participate was approximately 305.
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Procedures

The first steps in this research project involved permissions. My distr&ct wa
involved in the process by granting me permission to use my school’s email and local
Early Childhood Generalists in the pilot study. Next, in order to get current ema
addresses for all the OKECNBCTS, | contacted Jennifer Gambrell of Okdéadrom
Commission for Teacher Preparation, who agreed by phone conversation to supply me
with that information.

| sent emails to twelve people requesting their participation in a pilot. studid
them about my project and encouraged them to access the twenty question survey online.
Seven of the respondents were local OKECNBCTSs, three were OKECNBCd gbha
through the NBPTS process with, one was my colleague from my doctoral program and
one was my advisor. The OKECNBCTs also participated in my final surveyewgagi
the results of the pilot study was one of the most influential and important steps in my
project. Considering all the comments and critiques helped me develop a stronger, more
reliable and valid survey to distribute statewide. | completed the negebsaiges to
my updated survey and submitted it to OSU'’s Institutional Review Board (IRB).

| received permission to use my school email to send out 4 separate emails to 407
OKECNBCTSs. After | received approval from the IRB at the end of Septeibegan
the solicitation of my participants. My first email (Appendix A) was sentttoduce
myself, explain the survey, define my terms and request their parcipAtiarge
number of the supplied Email list was undeliverable. After cross-referemginigt, |
believe that 305 OKECNBCTSs received a correspondence. The second ensahivas

few days later. It included a consent form (Appendix B) that asked for their e@upl
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survey to serve as their consent. This second email (Appendix C) also defired term
within my research and contained the link that took respondents to my specific survey on
surveymonkey.com. (Appendix D). The third email (Appendix E) was sent ten days lat
to thank the respondents and remind others to complete the survey. A fourth email was
sent the following week that offered one last opportunity to be involved in the survey.
(Appendix F)

No other contact was made with the respondents and data were analyzed. Survey
Monkey provided a summary of the data without identification of the respondents. Data
were analyzed in regard to the listed purposes in hopes of gaining a deeperntsight i
the use of story and storytelling within the classrooms of OKECNBCTSs.

Data Collection

Deciding on the appropriate method to use to gather data for my study involving
story within the classroom was not an easy task. Following Mildred Pattente aalvi
her book on Questionnaire Research (2001), | took the first step of considering the
advantages and disadvantages of using a survey for my project. The disadvantages
included a lack of a personal touch and possibilities of missed opportunities for follow up
guestions and deeper understandings of respondents’ feelings. Advantages to diis type
research method, in my opinion, outweighed the disadvantages simply by the number of
possible respondents who could shed so much light on my questions as well as provide
numerous effective strategies on how to incorporate story into the classroom.

Fink (2006) provided further support for my decision of using a survey as she
referred to ‘me’ as the researcher and the survey as my assistarderlfoola survey to

assist me effectively, | have to know what information | want and make suraglaere
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strong connection between my research questions involving NCLB, story, and
OKECNBCTs and the questions | pose to answer my inquiries.

The rules Fink (2006) suggests when preparing a questionnaire include: using
Standard English considering length and clarity, using questions that areteamitin
each one being meaningful, and paying attention to biases in wording of eacbmjuesti
These rules as well as the three steps, or what Fowler describes as do¢a60s) are
how | prepared my initial questionnaire. The steps are: a description of my @J@ose
listing of possible variables to measure and my analysis approach.
A Description of My Purposes

My purpose for this project included determining the perceptions of
OKECNBCTSs about the impact of NCLB on the use of story and storytellingwtfthir
own classrooms. Research questions | addressed to achieve this purpose included:

1) What are OKECNBCTSs views about story and storytelling?

2) What do they consider the benefits of story and storytelling to be?

3) What strategies do they use to incorporate story into their classrooms?

4) How do they compare NCLB and Early Childhood National Board guidelines

and standards for story and storytelling?
5) What are OKECNBCTSs’ views on NCLB'’s influence on their use of story and
storytelling in their classrooms?

A List of Possible Variables to Measure

The variables between respondents that were measured included types of schools
OKECNBCTSs teach in, years of experience, amount of freedom in curricaldm a

respondents’ personal views on story and storytelling.
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My Analysis Approach

Patton (2002) refers to content analysis as “any qualitative data cedant
sense making effort that takes a volume of qualitative material and agteEmgéntify
core consistencies and meanings” (p. 453) I initially looked at the survetsrésaligh
this type of approach with expectations of emerging themes. By utilizing the
SurveyMonkey Website tools, | filtered and refiltered, grouped and regroupet data
gain an understanding of the responses generated by my survey. Thelnestdesyed,
however, were not themes per se, but rather answers to my research questioims. Wit
the filters | generated through SurveyMonkey, | gained a deep appreciatienvoéws
the OKECNBCTSs held in regard to story. Lists of benefits and strategiesgbd in
their classrooms were also developed. In addition, OKECNBCTS’ feelingseams on
NCLB, NBPTS and storytelling in conjunction with each other and individually were
revealed.

My next step with my data involved what Patton (2002) refers to as a logical
analysis. Logical analysis works back and forth between the data andpeitt@pant
or researcher generated constructs to look for patterns and themes not ielgnediat
noticeable. | believed this approach would provide me with deeper insight into the
responses as well as the respondents within my study.

Data Sources

The data sources used in this part of the analysis included my survey data, my
personal experiences and the professional literature. Weaving togethernine data,
my personal experiences and the professional literature in a logicgdiarsdproach

offered new possibilities for my study. There was a great deal of dthia the open
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ended responses of my survey that needed to be analyzed through this part of tee proces
Working back and forth through the respondents’ choices and comments, my experiences
as an OKECNBCT and the story- related literature led me to a new set of thEnges
themes that emerged through this analysis were what | recognized astianepic
OKECNBCTs.
Validity and Reliability

Strong validity and reliability are essential in a high quality sunfywler
(2002) stresses that good questions need to be reliable in that they provide consistent
measures in comparable situations as well as valid in that the answesp@odréo what
they intend to measure. It is also important to note that answers to survey quest®ns
no intrinsic value. The value lies in what emerges from the combined data involving the
survey, the literature and my personal experiences.

Construct validity is evidence that a feeling or attitude is reallygh®ieasured in
a survey, and this was considered within the pilot study. There were no statements or
guestions made in regard to the use of story or storytelling within the classidem
responses to the minimal impact of NCLB were addressed by adding an adlditiona
guestion to the survey. This question asked how teachers believed NCLB modified their
curriculum. Fink states (2006) that the pilot study bolsters both reliability aityal
since it can help you see that all the topics are included and sufficient vatiety
responses is available. If there are major differences in the types of esspbtaned,
the pilot study will show it. Ideas suggested for clarity and choice weoggorated in

the final survey and are discussed in the next section.
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Pilot Study

The initial survey was given to twelve fellow educators including ten
OKECNBCTSs, a colleague and my advisor. It consisted of twenty-two qassti
Seventeen were multiple choice type questions and five were short ansaetype
guestions providing space for individual thoughts and philosophies. | asked for comments
regarding the clarity of the question, additional avenues of questioning | may hav
neglected, rewording of questions, and deletions of confusing questions. Of pivotal
importance was that the survey was easy to use. | expected clear, honest and
enlightening input on making sure this survey was as self-explanatory asossibl
Through written and oral communications with respondents | finalized my sufvey.
OKECNBCTSs participants of the pilot study were asked to participateifirtal survey
as well. The questions for the pilot study survey can be found in Appendix G.

Suggested changes were considered and incorporated into the final survey. One
of the comments suggested discussing only the literacy requirements andtexysecta
NCLB. Another suggestion included adding an additional question about how the use of
story had been ‘modified’ because of NCLB. The last suggestion encouraged me to add a
‘never considered’ response for comparing NCLB and NBPTS.

| received verbal feedback from five of the respondents voicing the cladty a
organization of the survey. There were no inconsistencies or written critigtnes of
guestion formats or information requested. Seven of the ten OKECNBCTSs taught in an
early childhood setting and claimed that NCLB did not limit or enhance their useyof stor
in the classroom. Although it was not the answer | expected, it did help to direct the

focus of my inquiries. Questions on the lack of impact of NCLB in regard to story and
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storytelling in the early childhood classroom were analyzed not only through thg surve
results, but through the literature search and personal connections of thehexsear
The Survey

My survey (Appendix D) consisted of twenty-three questions. Eighteen of the
guestions are multiple choice questions and five were essay questions providingispace f
comments. It was accessible through surveymonkey.com, the websiteeldufidr
developing my survey.

SurveyMonkey.com is a licensee of the TRUSTe Privacy Program. TRUSTe

Is an independent, non-profit organization whose mission is to build user’'s

trust and confidence in the Internet by promoting the use of fair information

practices. The privacy statement covers the website

http://www.surveymonkey.comBecause this web site wants to demonstrate

its commitment to your privacy, it has agreed to disclose its information
practices and have its privacy practices reviewed for compliance
(surveymonkey.com).
For $19.95 a month, this website helps researchers create, distribute and begin to consider
the survey results in a multitude of formats. This website company “employplenult
layers of security to make sure that your account and your data remate pnda
secure” (surveymonkey.com). They employ a third-party firm to conduct dailisaidi
their security. Data resides behind the latest in firewall and intrusionnpi@ve
technology. They also offer totally encrypted protection if the data aredeoedi
extremely sensitive. SurveyMonkey pledges to respect privacy and keemall dat

completely and absolutely confidential. It does collect IP addressekeeps track of
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those to analyze areas that are using their product. The site comparesidre# to a
zip code which gives a general idea of where the information is coming fréwouvit
specifics. When data are collected in a survey, the IP address is the ohfyirde
record. Since there is no return email and the information goes directly to the siteye
responses will be completely anonymous not only to the website, but to me as well. This
information was shared with the OKECNBCTs so they might feel moreesgtthe
confidentiality of their responses. SurveyMonkey also provides a summaspoinses
through graphing of percentages to all close-ended questions as well as aflisting
responses to open-ended questions.
Analysis of Data

When all the possible responses had been received, analysis of the data began.
Story teaching strategies were categorized. Philosophies reghi@icg, NBPTS and
story were compared, studied, and analyzed for understanding. | relied heavily
on the SurveyMonkey website to help sort and resort responses to determine how
OKECNBCTSs feel when considering their certification and curriculum andBN\ll
within the framework of story and storytelling. My first analysis looketharily at the
basic response to each individual question. The multiple choice questions were grouped
to display an overall view of the respondents. When dealing with the open ended
guestions, commonalities were listed and labeled based on the response, the aasearc
the researcher’s experience. Specific pairings of survey questioasovapared to gain
a deeper understanding of this group of teachers’ philosophy of story and stayytelli
initially looked at and analyzed the first five survey questions and comparednthem

regard to demographic data. Questions six through eight were analyzed looking throug
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the lens of NCLB and specific reading programs. Story and Storytelling@hB N
thoughts and ideas were compared and analyzed through the combinations of questions
nine through twelve. Next, key elements in the early childhood curriculum were
analyzed by comparing the use of Reading Firsts’ core elements of phonerecess,
phonics, vocabulary, fluency, and reading comprehension. In addition to that, the core
elements of NBPTS including inquiry, integration and reflection were alsozaahly
individually, in combination, and with the Reading First elements. Time spenttaith s
and play on a daily basis was also analyzed within the elements of thenddiipad
curriculum. The final question for this section asked the respondent to compare NCLB
and NBPTS in regard to story and storytelling views. A final analysis lookedrdagpe
the early childhood teachers’ views compared to the review of literaturéend t
researcher’s personal experience. It was during this logical anapsisach that new
themes emerged depicting OKECNBCTs in regarding story and storytellmgs dpen
to the data and what information emerged through my analysis.
Triangulation

Patton (2002) states that “triangulation strengthens a study by combining
methods. This can mean using several kinds of methods or data, including both
guantitative and qualitative approaches” (p.247). Triangulating data within thg,surve
the literature and my personal experiences provided a strong foundation to support and
present the views of OKECNBCTs in regard to story and storytelling.

Researcher Stance
As the researcher in this project, | realize that | had preconceived ideagraho

survey responses. | expected to receive a large number of responses and $atsedore

60



that there would be a great deal of negativity concerning the guidelinesd.®&.NQove
using story and storytelling in my curriculum and assumed that the majority of
OKECNBCTs would agree with my philosophies. | acknowledged those predisposed
ideas and remained open to the data that emerged. Being an early childhood telacher a
an OKECNBCT as well as the researcher creates a bias. My input arsdaveew
important. | was careful to acknowledge my views, they are influentiay teesearch
and serve as a primary data source. Atthe same time, | had to remain true ta #mel da
not create results from my own experiences. This was somewhat ofemgball
needed to consider myself as one voice out of many sharing views regarding story and
storytelling.
Summary

By combining qualitative and quantitative methods, | was able to gain an
understanding of the use of story and storytelling within the classrooms cZBETSs.
Triangulating data generated by the survey with my personal expesiand the
professional literature offered credence to the data. Incorporatiegreatic approach
offered the researcher an opportunity to look for data that emerged within the response

The pilot study provided me with a great deal of information. Working with this
small group of people helped eliminate future technology glitches as wé#\aata
‘unclear’ questions. Looking at all this information through an interpretiastéwork
provided me with a clear reference on how OKECNBCTSs construct learning through

story in the early childhood curriculum.
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CHAPTER IV

FINDINGS

Results are presented in this chapter that show the views of teachepgatgion
the value of story and the impact of NCLB on the use of story in OKECNBCTS’
classrooms. When considering the views, benefits, strategies in regarg tondtos
eyes of the teachers in this study, the power of story is evident. Through thets tiee
impact of NCLB on the use of story in OKECNBCTS’ classrooms can also be
demonstrated. The following is a summary of responses to each question. Multiple
choice questions are discussed individually first. A chart showing all resgortbese
guestions can be found in Appendix H. Following individual discussions, multiple
choice questions are discussed in combination. This is followed by discussions about the
open ended questions in combination with the professional literature and my personal
experiences.

Survey Summary

Demographic Results

The first five questions of my survey help to describe the respondents and the type
of school where they are teaching. 118 OKECNBCTSs responded to the survey. While
reviewing the demographic data, | began to question the results. | realizied that
purposeof my research project | needed responses from teachers still workimgg in t

classroom. | needed teachers working under the guidelines of NCLB. Twelve of the
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respondents stated they were no longer teaching in a regular classroom. Ties \wam
made up of librarians and college instructors, for example. The total number of¢eache
who identified themselves as early childhood or elementary teachers was hén. |t
realized that five of these respondents considered themselves both early childhood and
elementary instructors. In the end, the total number of teachers still workimg
elementary or early childhood classroom was 106. | chose to use this numbehfor al
multiple choice questions to ascertain a clear picture of how this group atitosérfeels
about the use of story in the classroom under the guidelines of NCLB. At the same time,
| decided to include all 118 respondents’ comments and views in the open ended results.
Even though these twelve individuals are not working in the classroom novhabhey
worked in the classroom and have utilized story and storytelling stratédiebeve their
input can shed additional light on the research questions.
1. Please select your number of years of teaching experience.

None of the respondents (0%) had three to five years experience. Nineteen (18%)

fell in the six to ten year category and thirty (28%) had taught betweesnehnd

fifteen years. Twenty (19%) of this particular group had been in the abassr

between sixteen and twenty years and the biggest group of the respondents (37,

35%) have taught for over twenty years.

2. How long have you held Early Childhood National Board Certification?
Most of the respondents fell into the one to three year category for this question.
Fifty-eight (55%) of the teachers had held certification for three orrfgess's.

Twenty-two (21%) held certification between four and six years andesinet
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(18%) had been Nationally Certified for seven to nine years. The remaining
seven (6%) had been certified for ten or more years.

. Please choose your current type of employment

Seventy- five (69%) of all of the teachers who responded to this survey worked as
Early Childhood Teachers. Thirty-six (33%) were elementary teachg@n A

five respondents identified themselves as both.

. Please describe the type of school where you are currently employeddg@de
choose all that apply).

Thirty-seven (35%) of the 106 teachers reported teaching in a rural sdtony
(38%) reported teaching in a suburban setting and the remaining twenty-six (25%
respondents worked in an urban school. Only six (6%) of all the respondents
worked in a Reading First school and twenty-four (22%) worked in a Literacy
First School.

. In the past 5 years, how many years has your school achieved AYP?

Two (1.9%) of the teachers reported that their schools had not achieved AYP at
all in the past five years. One (1%) teacher said that the school had achieved it
one year. Four teachers (3.8%) reported achieving AYP two years and the same
number reported that for three years as well. Thirteen (12%) teachensdedpo
that their schools had achieved AYP the past four years. Forty-two (40%)
respondents reported their schools had achieved AYP each of the previous five
years. Thirty-nine (37%) of the teachers were not sure of their schoalis stat

regard to AYP. One of the respondents did not respond to this question.
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Summary of Demographic Data
| was somewhat disappointed in the total number of responses that | received
which was right at 38%. | had originally sent out 407 emails, but only 305 were
delivered. Out of those, 118 responded to the survey. | had hoped for more and that
made me begin to question who in fact did respond. Upon first inspection, it looked like
most of the respondents were like me, experienced teachers who had held National
Certification for a long time. | was surprised, however, to see that onlyhg dbt
teachers with 20 or more years of experience had held National Cedifitat over 10
years. Sixteen of the respondents had just been certified in the last threeepaars
held it for 4-6 years and 18 had it for 7-9 years. This diverse spread reminded me of
book | had read earlier in my course wdtke Cycle of the Career Teachteffy,
Wolfe, Pasch, & Enz, 2000). This book describes the phases teachers go through as they
strive to be experts in their fields.
The phases are progressive and influenced by a variety of factors, such as
individual development and social context. Consistent with a constructivist
view of learning, however, the most significant mechanism impelling growth
in this model is choice. Teachers make choices that help them grow or cause
them to withdraw. The ongoing process of reflection and renewal propels
teacher growth. Conversely, the absence of reflection and renewal leads to
disengagement or withdrawal. (Steffy, Wolfe, Pasch, & Enz, 2000, p.3)
| believe that each of the teachers who responded to my survey took this intense
professional growth experience of National Board Certification assapea growth

experience to impact their teaching. Just as each student is considered unique under
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NBPTS, so are the teachers. Each teacher needs to reflect on their oveepmadheir
own personal way. As they reflect and then adapt within the process, newestratet)
philosophies emerge. With this in mind, it was extremely interesting to note the
strategies, benefits and views these teachers have toward the use of sttogyteiling
within the classroom.

Another glimpse into the teachers who responded was seen in the response to the
number of years of certification. Just about half of all the teachers thatraaistie
survey received National Certification in the last three years. Could sbisedhte back
to the previous mentioned book? For me, the memory of requests and favors needed
from colleagues during the certification process are still very fresturidng the favor
whenever possible is important to me and may have prompted these teachers to help me
with my project. Another possibility is that the connection between the National Boa
Certification process and NCLB guidelines was seen as much strondezder t
respondents and encouraged them to respond.

The information generated from the responses to the first five questions was
combined and compared with the remainder of the survey. The majority of the
respondents are early childhood teachers, who for the most part, have minimal concerns
about AYP or Reading First guidelines. There is also a relatively eveibutisin
between the types of communities these teachers represent. Theseeseviaen

looking at the connections to NCLB.
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No Child Left Behind and Reading Programs
The next three questions of the survey are concerned with the specific reading

program each teacher uses and how comfortable and knowledgeable she feels when

looking at that program within the NCLB guidelines.

6. How much knowledge about the requirements of NCLB pertaining to
literacy do you have?
One (1%) teacher claimed to have no knowledge about this topic. Seventeen
(16.5%) reported minimal knowledge. The majority of respondents (sixty-eight,
66%) felt they had some knowledge of the NCLB requirements pertaining to
literacy. Seventeen (16.5%) of these teachers stated that they had coresiderabl
knowledge about it. Three people did not respond.
7. Briefly identify or explain your classroom’s reading/literacy program.

Each teacher responded with their own personal description of their school’s
reading program. Five teachers did not respond to this question. About ten of the
respondents stated that they follow the basic guidelines of Literastyfdtitheir
reading program. Close to thirty of the respondents listed specific reading
programs. The most common included Houghton Mifflin, Saxon Phonics, Scott
Foresman, Frogstreet Press, Harcourt and Macmillan. In addition to tharprogr
most of the teachers supplemented their reading program with other programs or
their own strategies. The complete list of descriptions of the reading progra

can be found in Appendix I.
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8. How comfortable are you with your reading/literacy program under NCLB
guidelines.
Three (3%) of the respondents were not comfortable at all with this artuati
Fifteen (14%) felt minimally comfortable. Forty-two (41%) were somaw
comfortable with their reading program under NCLB guidelines and forty-four
(42%) did feel considerably comfortable. Two respondents did not answer this
guestion.
Summary of NCLB and Reading Programs
The comfort level of NCLB guidelines increased when looking at its personal
application within each teacher’s reading program. Whereas seventeenstéelthe
considerably comfortable with the general literacy guidelines of N@hiB number
jumped to forty-four when applying that comfort level to the reading prograth use
Story and Storytelling and NCLB
The next four questions dealt with each teacher’s view on the importance of story
and storytelling and how this view has been impacted by NCLB.
9. Of what importance is the concept of story and storytelling in your personal
teaching approach?
None (0%) of the respondents felt that story and storytelling had no importance
within their curriculum. Six (6%) of the teachers felt these concepts heichah
importance. Thirty-one (30%) of the responses were that story and storytelling
were somewhat important. The majority of the teachers (sixty-eight, &5&o)
responded to this question felt it had considerable importance within their

teaching approach. One person chose not to respond to this question.
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10.To what extent have the requirements of NCLB modified your use of
storytelling?
Forty-two (41%) believed that there were no modifications to their use of
storytelling under the rules of NCLB. Thirty-five (34%) stated that mihima
modifications had occurred under this law. Twenty-three (23%) of the teachers
responded that their storytelling curriculum had some modification. Only two
(1.8%) teachers answered considerable modifications were made in regard to
story and NCLB. Four teachers did not respond to this question.

11.To what extent have the requirements of NCLB enhanced your use of story
and storytelling?
Fifty-two (51%) of the teachers stated that NCLB had provided no enhancement
in their use of story within their classroom. Twenty-nine (28%) of the
respondents stated that NCLB had provided minimal enhancement in regard to
story and storytelling. Twenty (19%) of the responses shared that some
enhancements were offered through NCLB. Only one (1%) teacher stated that
there had been considerable enhancement in their curriculum due to NCLB
requirements in regard to story and storytelling. Four of the respondents did not
answer this question.

12. To what extent have the requirements of NCLB limited your use of story
and storytelling?
Fifty-five teachers (53%) that responded to the survey believed that NCLB
created no limitations on their use of story and storytelling. Thirty-thré&e)(32

respondents stated that there were only minimal limitations. Fourteen (13.5%) of
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the respondents showed that there had been some limitations to their use of story.
Two (1.9%) teachers believed that NCLB had caused considerable limitations in
their classroom’s use of story. Three teachers did not answer this question.
Summary of Story and Storytelling in Relation to NCLB
This section provided two types of information. One result | expected and one
that | did not. | was hopeful that the majority of Oklahoma’s ECNBCTs would value the
use of story and storytelling in their classroom and that was what the surveylshHowe
had made an assumption, however, that these teachers believed that NCLB had an impact
on their use of story. Interestingly, those numbers are not seen in the answers to
modifications, enhancements, and limitations of NCLB in the use of story within the
OKECNBCTSs classrooms. Only two respondents felt that they had to considerably
modify their curriculum and that same number felt it created considenaltigtions. On
the other hand only one person felt that NCLB had considerably enhanced their use of
story and storytelling. The highest percentage of respondents believed tiiahEd
demanded no modifications, offered no enhancement and created no limitations on their
use of story and storytelling within their personal curriculums.
Key Elements in the Early Childhood Curriculum
The following eight questions of the survey delve into each teacher’s classroom
practices involving Reading First elements, National Board Standards, andlltmted
for each of them as well as story and play. Extra questions asked for cteauess
would like to make in regard to time elements for story and play and also how they

compare NCLB guidelines and National Board Standards.

70



13.Key elements stressed in Reading First are phonemic awareness, ploshi
vocabulary, fluency, and reading comprehension. How often do you use
story and storytelling to enhance these elements?
Phonemic AwarenessResponses to the use of phonemic awareness within the
classroom include six (6%) teachers never using it in regard to story. Seven
(6.7%) stated that they used it on a monthly basis. Thirty-one (29%) used story to
enhance phonemic awareness on a weekly basis. Sixty (58%) of the teachers used
it on a daily basis.
Phonics Responses to the use of story to enhance phonics were similar to the use
of phonemic awareness. Six (6%) never used it, six (6%) used it on a monthly
basis, thirty (29%) used it weekly, and sixty-two (58%) used it daily.
Vocabulary The use of story and storytelling to promote vocabulary was never
used by three (2.9%) teachers. It was stated by three (2.9%) of the télaahers
they used this strategy on a monthly basis. Seventeen (16.5%) teachers work with
story and vocabulary on a weekly basis. The majority of teachers (eighty, 78%)
use story and storytelling to enhance vocabulary on a daily basis.
Fluency. Six (6%) of the teachers never use story to promote fluency. Three
(2.9%) use this strategy monthly. Twenty-nine (26%) of the respondents promote
fluency through story on a weekly basis. Sixty-four (63%) of the respondents
reported using story daily to enhance fluency in their young readers.
Reading ComprehensianFour teachers (3.9%) stated that they never used story
to promote reading comprehension. Two teachers (1.9%) use story for reading

comprehension on a monthly basis. Fourteen (13.6%) used this strategy weekly.
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Eighty-three (80%) teachers promote reading comprehension on a daily basis
utilizing story and storytelling.

14.Key elements stressed within early childhood National Board Standds
included inquiry, integrated curriculum and reflection. How often do you
use story and storytelling to:
Promote children’s inquiry Two (1.9%) teachers never use story to promote
inquiry. Eleven (10%) respondents use this strategy on a monthly basis. Thirty-
four (32%) of the teachers answered that they promote inquiry through story
weekly. Fifty-eight (56%) responded that story was used daily to promote
inquiry.
Integrate story within the curriculum Three (2.4%) of the respondents never
used this strategy within their classroom. Four (3.8%) teachers usedstory t
connect the lessons on a monthly basis. Twenty-nine (28%) use story to integrate
the curriculum weekly. Sixty-eight (66%) of the teachers value thiggtrat
enough to utilize it daily.
Promote students’ reflectian Six (5.7%) of the teachers responded that they
never promoted reflection through story. Ten (9.6%) stated that they did so on a
monthly basis. Thirty (28%) of the respondents promote reflection through story
on a weekly basis. Fifty-eight (56%) stated that they tried to promote students
reflection through story daily.

15. Amount of time spent involved with story and storytelling on a daily basis.
Three (2.9%) teachers stated that they spend no time with story on a daily basis

Twenty-three (22%) of the respondents spend up to fifteen minutes daily involved
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in story activities. Thirty (29%) teachers spend between sixteen and thirty
minutes with story and storytelling during the school day. Thirty-two tescher
(31%) devote between a half hour and an hour to a story based lessons. Sixteen
(15%) of the respondents state they spend over one hour with story and
storytelling on a daily basis. Two teachers did not answer this question.

16. If there were no external constraints on your classroom curriculum, how
much time would be spent with story and storytelling on a daily basis?
Only one (.9%) teacher felt that no time should be invested in storytelling. There
were only three (2.9%) teachers that wanted to invest only up to fifteen minutes
with this type of activity. Thirty (27%) teachers would like to be spending
between sixteen and thirty minutes on story and storytelling. The largpshee
was thirty-four (32%) teachers who believed that between thirty and sintytesi
was a good amount of time to invest on story and storytelling. Twenty-seven
teachers (26%) would like to spend between an hour and an hour and a half on
story time activities. Ten (9.5%) of the respondents would prefer to spend over an
hour and a half on a story during their class time. One of the respondents did not
respond to this question.

17. Many teachers feel play and story often complement each other in the
learning process. How much time is allowed for free play and center time
throughout your school day?
There was no play or center time in ten (9.5%) of the teachers’ classrooms.
Sixteen (15%) teachers stated that they spent between zero and fifteers minute

during a school day on play related activities. Twenty-six (25%) of the
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respondents devote sixteen to thirty minutes of their class schedule to play or
center activities. The largest response for this question fell in thetthsbyty
minute time period which was the answer for thirty-two (31%) of the teachers
The remaining twenty-one (20%) respondents claimed to spend over sixty
minutes in play and/or center time. Three teachers chose not to respond to this
guestion.
18. If there were no external constraints on your classroom curriculum, how
much time would be offered for free play and center time?
One (1%) of the teachers responded that they would spend no time with play and
centers during the school day. Four (4%) of the respondents said they would
choose to spend up to fifteen minutes daily with this type of activity. Another
group of twenty-three (22%) teachers would choose to spend sixteen to thirty
minutes involved in play and center time. The largest response fell in the thirty-
one to sixty minute time interval that thirty-six (35%) of the teachers would
choose if it were their choice. Fifteen (14.2%) of the respondents would like to
spend sixty to seventy-five minutes in play and story on a daily basis. One
teacher chose to not respond to this question and twenty-eight added specific
comments to this prompt. Some of the comments included:
Free play and center time are a time when students build connections
to the concepts being taught in class. It is essential and should include
some interaction with adults to build social and cognitive skills.
(OKECNBCT)

Our children are as successful, probably more successful than most
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because we continue to employ these elements of teaching while
connecting it all to past and future learning. (OKECNBCT)

Children need time to play and construct learning through interaction

with their environment and others. (OKECNBCT)

I would add more time for free play if | could find a way for engaged

time with no arguing and quiet (at least no yelling) voices (OKECNBCT).

That is how my classroom would run if they would allow it.

(OKECNBCT)

| would rotate free play and center time twice a day. (OKECNBCT)

All of these responses seem to suggest that the teachers view play as an
important element within their classrooms. Some of the comments suggest an
undercurrent of tension that something stops them from utilizing it as much as
they would like. NCLB is not labeled as the cause, and may or may not be a
reason. Those teachers that are utilizing play as they would like seend to nee
validate its effectiveness.  The definition that society often holds of pkay as
frivolous activity may still be lingering in these teachers’ minds and they tte
justify its real worth to young learners.

19.As an Early Childhood National Board Certified teacher, you work under
the guidelines of both the NBPTS and NCLB. How similar are the guideles
of NBPTS and NCLB in assumptions about teaching and learning?
Four (3.8%) teachers stated they saw no similarity between the teaching
assumptions of NBPTS and NCLB. Eighteen (17.3%) felt there were minimal

similarities between the two sets of guidelines. The largest responsbavad
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by forty-seven (45%) teachers who saw some similarity between the twe. Ni

(8.7%) of the respondents believed there were considerable similaritiegbetwe

NBPTS and NCLB. The remaining twenty-six (24%) of the teachers have never

considered a similarity between the two guidelines. Three of the teatitiarot

respond to this question.
Summary of Key Elements in the Early Childhood Curriculum

One question that has emerged for me is the large number of respondents who
would increase the amount of time in story and play if there were no outside casstrai
Naturally, | assumed the reason for this was NCLB. This is what | ¢eitdibe the
major emphasis of my survey results. | assumed that there would be a multitude of
comments about how NCLB had impeded their creativity and independence. This,
however, was not the case. Only five teachers seemed to put any blame on the law for
their time constraints. Some of their comments are as follows:

Due to the extreme pressure to meet all PASS skills before the test in

Oklahoma, we don't have time for free play. | do, however, provide project

time, readers’ theater, etc. (OKECNBCT)

The requirements of NCLB affect my classroom in a subtle way. | don't

allow them to control my pedagogical choices except as | see them fitti

in to what | know to be sound teaching practice. However, my school does

use a basal reader and | see effects of NCLB in that. Not all of that is bad,

but if it kept me from using sound teaching practices it would be a problem.

| continue to allocate my time for active involvement of students in relevant

storytelling and reading experiences. (OKECNBCT)
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| would love to have more time for students to make guided choices about

projects they are interested in. They need to have ownership of their

learning and that takes time to be creative and thoughtful learners. Time is

taken away from us as mandates grow exponentially. (OKECNBCT)

Again there are no definite answers to why teachers responded as theyldid but
have considered some possibiliti€keventy-five of the respondents were early childhood
teachers rather than elementary. The testing pressures are not as intesste in
preschool settings. In my district, we have a four year old center witleergblasses.
There has been only one year that AYP was a concern and that was an attendance
mandate rather than an academic one. The preschool creed focuses on the uniqueness of
each child and social development that fosters learning. Each of the teadbess thod
same daily schedule and basic curriculum that is considered developmentailyriaper

My survey did not address school or district mandates that required teachers to
follow the same procedures. | realize that in Oklahoma these teachers nege$s all
the ‘PASS’ objectives, but in my questions | only addressed the Reading lbjestizes.
Only six of all of my respondents taught in a Reading First School. Their responses
showed a wide range of information. One strong consistency is that five of the si
teachers utilized the Reading First Objectives for the most part on a dagy Qmanly
two of these teachers did the same with NBPTS guidelines. Three teaohé&tsike to
increase time in story and play, but did not feel NCLB had an impact on that time. This
lack of impact was also evident in that three of these teachers did not know theitsschool

AYP status. All of these respondents found storytelling to be considerably important.
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Only two of the six felt considerably comfortable and knowledgeable aboutyitera
within their reading program in regard to NCLB.

So it seems that although I set out to find the impact NCLB had on story and
storytelling, that impact is minimal in my survey results. What did geneere
strategies and benefits that these teachers believe to be valuable in proneoting
considerable important aspect of storytelling in their personal curricliMhat also
emerged was a look at a group of autonomous instructors working diligently te utiliz
sound, engaging practices within whatever environment they may be teaching.

Further Analysis

| chose to look deeper into the data by combining responses to certain questions.
To add depth and trustworthiness to my study, | analyzed those combinations #ong wi
my own survey responses and connected results to professional literature. THgs findi
offer rich descriptions of the classrooms working to balance and blend the NCLB
requirements and the NBCT standards and guidelines.
Personal Survey Responses

| have been working as a teacher for over twenty years. | have hedtdati
Board Certification for almost ten years and just became recettifie past October. |
consider myself an early childhood teacher. The group of students | am serving now are
kindergarten special education students. | teach in a suburban school that has been a
Reading First school for the past six years. Our school earned AYP foistiferpa
years. Although | have gained a great deal of knowledge about NCLB, | stilleonsi
myself only somewhat knowledgeable when it comes to my literacy and readirg unde

this law. My curriculum for my children with special needs is based on theitiea w
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strong connection to story within each unit. Some of my students attend the regular
kindergarten classroom for part of the school day and their reading curriculum had been
the scripted program &foyagerfor the past five yearsvoyagerfollows the guidelines

of Reading First and requires teachers to acquire over twenty hours osmaéts
development on a yearly basis. It mandates a ninety minute uninterrupted tdadin
which consists of large group teaching time followed by small group stationsaaheite
time. Intervention is key in this program and our school has three part tined retir
teachers on staff for tutoring and intervention purposes. This year the rpeatyngm

that has been adopted by our school is Harcdtinildren follow the same ninety minute
reading block involving a large group time, station time and small group time with the
teacher. We have been fortunate in being able to continue with the extra staghthr
Reading First funding.

My classroom does not fall under the Reading First guidelines. Story is
considerably important to me in my curriculum. My children have no testing mandates
and so far NCLB has not required me to modify or limit my teaching strategtebe A
same time it has done nothing to enhance my program either. With story being the focus
in my room, vocabulary and comprehension are stressed on a daily basis. |try to
incorporate phonics, phonemic awareness, and fluency with some of my children on a
weekly basis. Every day | try to promote inquiry with my children through story and
definitely integrate that story throughout the whole curriculum. As much as | wkeld li
to say | do the same for reflection, | must say that happens on a weekly basis only

| spend thirty to sixty minutes daily involved with story including circlestim

Smart Board and computer time, and free choice activities. | would like eagethat
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amount of time to between sixty and ninety minutes. The same is true for play. rChildre
definitely spend thirty to sixty minutes in play activities and | would ltkefter more
time in meaningful play activities. If | had answered this survey aaggarl would have
had to answer that | never considered a similarity between NCLB and N@gRd&ines.
Since working on this project, however, | know that there are some similaritvesdne
the two. For example, when looking at the concept of story, both see the connection to
reading and future reading. Both want learners to feel and be succesiéus i@ad
value varied approaches to enhance the learning experience. Both see the need to have
high quality instructors working with young children. So, even if | do not hold fast to the
strict, red-tape guidelines for highly qualified personnel in NCLB, the fgoa strong
effective teacher is still shared by both approaches.
The benefits of story encompass all domains and enhance the whole child. My

favorite strategies are dramatic retellings of favorite talésvield by the children acting
out the story. | also enjoy using technology, especially the Smarnt Bwoaring stories
to life. 1 am sorry to say that | do not do quite as much drama as | did during my
certification period. | also do not do Paley’s tell, write, and perform curricakimuch
as | would like. Nothing is more exciting for me than having my children complete a
videotaped story and watching it on our local school based channel KQLT. The children
love to see themselves on TV and it makes the story that much more excitingrfor the
Autobiography

One result for me of completing the survey was a deeper awareness acliee ke
have become. The questions do not ask these things, but considering them helped me

acknowledge the growth | have experienced over the years. This, in andf of @se
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important step. In Beyond Promise: Autobiography and Multicultural Education, (2006)
Wang and Yu reference Parker Palmer’s words fr@doarage to Teacil998) which
state:

When | do not know myself, | cannot know who my students are. | will see

them through a glass darkly. In the shadows of my unexamined life- and

when | cannot see them clearly, | cannot teach them well. (p. 2)
This thought provides evidence of the importance of knowing and understanding me in
order to teach effectively. In order to know and help the children | teach know
themselves, | need to have a true understanding of myself. Story, for meesdbkethat
helps me achieve that. Through story, | can share thoughts, feelings, views and
connections that make the learning process real and relevant to childre1’s live

As a new teacher back in the early eighties, | taught special education to junior
high and high school students. Cultural diversity was of paramount importance. | was a
white woman teaching on an Indian reservation and then in a Spanish-American
neighborhood. | taught by the book, filling their cups to overflowing with facts and
figures. We also spent a great deal of time just talking and reading. Wesdsous
views of life, hopes and dreams and read other peoples’ beliefs as well. Eragisotw
their primary language and to promote skills we talked and read and wrote. It was not
until years later that | realized the greatest benefit | shartbdiase students was time
with stories- theirs and others.

| then married and moved to Oklahoma. Special education was still important to
me. | was placed in an early childhood classroom and realized this was hiowved |

the curiosity and excitement these young children had for all parts of Bdeo loved the
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thrill we all shared with each new learning experience. | went back to schoay for
masters and began applying early childhood philosophies to my teaching. During this
time, | also had children of my own. Seeing how they developed helped me teatlize t
children do not learn best by being fed the information but by preparing the meal
themselves. My constructivist nature was emerging without my knowing it.

Next | went through National Board Certification. My passion during tireg ti
was the effective use and benefit of play in the classroom. | saw the conhedtsin
used between story and play, but | did not realize its power at the time. My quest for
knowledge continued and | began my doctorate. Right away | was introduced to Vivian
Paley. | devoured each of her books and saw the passion she had. | also realized it was a
shared passion. My themes of study in my classroom all revolve around story. My
children’s favorite experiences all revolved around story. For some reastijusha
missed the story-play connection that dominated my curriculum.

An example of storytelling activities occurs each spring in my classrddhile
reading the bookThe Very Hungry Caterpillamy children act out the life cycle, being
introduced to classical music and dance as well as sequence. They count the number of
foods, learn the days of the week and learn healthy and unhealthy foods. Our dramatic
presentations start with the lights out and soft music on while the studentsledeugur
tightly on towels like an egg. As | read the story, the students begin crastingd as
caterpillars, then wrapping up in our cocoon towels and then using that towel one last
time as butterfly wings. We use this book in conjunction with our other spring astivitie
which include 'raising' our own butterflies. The students see, feel, and hear the

connections and make them personal for themselves. Last spring, my adultrdaughte
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walked in the classroom and one student went and got the jar with the catenpdlars a
proceeded to give her a step by step description of what had happened so far and what
would happen in the future. The step by step account was very similar to the book with
some added personal touches. This is what teaching with story can offer - a base or
connection to be built upon to create meaning for the learners to help them make sense of
their world.

Another traditional storytelling literacy tool is to incorporate specibdes in all
aspects of the curriculum. An example of this can be seen when we have our BEAR unit
Of course, we read the story®bldilocks andhe Three BearsIn addition to acting it
out for the class next door and for a school wide news broadcast, the three bears are
connected to everything the students are learning within the classroom.sémthible,
there is oatmeal, three bowls and three spoons. In the kitchen, there are tireset dif
sized bears, different sized dishes and utensils. Our fine motor activities involve
punching out paper bears of three different sizes to use very basic math equations to be
glued to construction paper and to use for creating stories. There are Hirpappets,
bear coloring sheets, and bear sorting activities. | even sing a songed@ong long
time ago in Girl Scouts that tells the story of the three bears in a very ugingat t With
all this exposure, children connect the story to different aspects of the awnriant you
can watch the learning develop as imagination and experiences merge.

When | first began this program, McCord (1995) provided me with a unique
analogy concerning the benefits of the story-play connection. It has stalgederand
simmered in the background as | continue to offer children experiences in this type of

learning experience. Comparing the benefits of this type of curriculum tan&idef
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from Joy of Cooking she suggests immersing children in story marinades. fiplayg
discussions and classroom activities revolving around story children absorb and process
the story and relate it to their lives. Some children do this quickly, while ddiers

long time, but both reap the benefits the story offers.

So, this is my educational story. Itis the way | see my role in the livesunfjyo
children. Offering and sharing stories and story activities provides the camsatty
students need to learn about the world. Creating this short autobiography of inmygteac
career provides a story. It helps me see myself as a teacher, whezebkba and where
| am going, and lets others make connections as well.

Autobiography can capture the complexity of a person’s life in its lively

depiction of multiple layers of human experiences, which shows a process

of identity-in-making rather than a static picture of the self fixed yn an

social construction. (Wang, 2006, p. 31)

Time with Story

| wanted to get a realistic picture of how these teachers feel ab@rhthat of
time they invest and would like to invest with story and play. To do this | needed to
browse individual responses to questions 15 and 16 in my survey. | had to look at the
responses individually since the percentage results would not give a claes pfdhow
each and every teacher felt about these two questions. These questions asked how much
time is being spent in story and then how much would you like to spend with story. |
looked at individual responses and compared the amount of time currently being spent
and the amount of time each teacher would like to spend. | also thought it would be

beneficial to break apart the results of elementary and early childhoodrteathe
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most compelling evidence presented is that out of the 106 respondents, 66 would like to
increase their time involved with story and only two would want to decrease their ti
with story. Currently, one early childhood teacher does not use story, seventgdaruse
up to fifteen minutes. Eighteen of these early childhood teachers utilizé@tsiyteen
to thirty minutes and twenty-three use it for up to an hour. Eleven of these teacHers
within the framework of story for over an hour. Out of this group of seventy-one
teachers, forty-seven would like to increase their time at leasttegrfiminutes daily.
The majority of the remaining thirty-six elementary teachers ataddnike to
increase their time in story. Nineteen of these teachers would like to mthe&sstory
involvement by at least fifteen minutes. At the time of the survey seven teashkdrs
story for over sixty minutes, nine used it between a half and a full hour and thirteen spent
between sixteen and thirty minutes. Two teachers did not use story and five spent up to
fifteen minutes in story.
A good deal of research places NCLB at the center of the ‘lack of time’vagh
story in the early childhood curriculum. Suskind (2007), states that some educators find it
challenging to implement the mandates of NCLB while also maintainingappioach
to story and storytelling. She goes on to mention that in the search for raisintjoedlica
standards to ensure we are functioning to our absolute best potential, our country has
forgotten about the narrative way of knowing and learning. There seems to be a
consensus that the major areas recently neglected in the early childheouwurseem
to be a sense of play and a discovery of story (Venn & Jahn, 2004, Olness, 2007).
Within my literature review, one veteran teacher discusses her aimws

utilizing books under the reign of NCLB with Johnston-Parsons (2007). She feels that
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without talking about books, children do not enter into the community of readers. She
believes read alouds motivate discussion and reading. It helps the class cotenitiica
each other and lets the teachers get to know what the children are thinking about. In her
view, no test can measure that. Her read aloud allotted time block within péedcri
program is only ten minutes. That amount of time is not enough to read a fairy tale and
discuss it with any significance. She admits to often rebelling againstrijteasa
offering different versions of fairy tales just to witness the conversdaarnigh. As an
afterthought, she adds that sometimes she rebels against all of the marsti&ébesractice
theart of teaching.

Working within a Reading First school has given me insight into both worlds of
NBCT and NCLB. Teaching the class | do and the age | have | am not under pt@ssure
perform. | have watched teachers struggle for autonomy within scripted pogtdave
discussed with many the ways they can add some of their own approaches &t les
Story is a key ingredient in National Board Early Childhood Standards. As an NIBCT,
continuously look for more ways and therefore more time to invest in story during my
school day. Although I do not feel pressure | appreciate that it is there.l$@am a
encouraged to see that it is not slowing down OKECNBCTs who continue to teach from
their hearts. These teachers realize that comprehension is developeedbgivategies
which should involve rich oral language and discussions about books and stories. These
stories should be from all genres of both classical and contemporary childezatsre to
broaden a child’s world and stimulate a child’s thinking (Early Childhood National Board

Standards, 2001).
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Time with Play

The desire for more time for play in the classroom is extremely stnang
survey. This was evident in the results of questions 17 and 18 which asked how much
time is being spent in play and then how much time would the respondent like to offer
play time. None of the thirty-four elementary respondents wanted to decraase pl
their curriculum. Twenty-three, in fact, would like to increase their play tinmerel
were three early childhood teachers who wanted to decrease their play tintee dfiret
hand, forty-seven of the seventy-two early childhood teachers who responded to this
guestion wanted to increase their play time.

Of special importance to me is increased play time involved with story h@mac
have the opportunity, if they listen carefully, to connect the play and stories to outside
events (Paley, 2007b). Both story and play contain the same basic elements which
promote the benefits of their use together within a curriculum. These basentdem
include some type of problem or activity that is dramatically portrayedtoysa actions,
scenes, and props in a sequential manner to achieve a goal. Imagination isncbatkal
story and play, but the amount used is up to the individual (Glaubman, Keshi, & Koresh,
2001). Cognitive development takes place in all parts of the story and play curriculum
Counting, sorting comparing, and sharing ideas and contributing to the theme being
addressed all develop through process. Integrating reading and writing irtygéhed
curriculum is critical at this stage of development (Venn & Jahn, 2004).

Paley (1997) sums up the story-play connection exceptionally well in one of heesect

What is this miraculous event going on? The children are not surprised.

Nothing surprises them that takes place during play or story time. They
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expect to understand. Play is their language and story is their second

language. Or is it the other way around? It matters not. Somehow they

intertwine and count and explain what we are doing together in this

classroom. Play and story take us where we want to go. (p. 7-8)
Comparisons between NCLB and NBPTS

Survey results from questions 13 and 14 show the views teachers have when
comparing elements listed of NCLB and NBPTS. | wanted to look at this nome\cto
determine how many teachers are utilizing all of these elements cotigidtéhought it
would also be important to look at the results considering early childhood/elemamdary
the views on similarity between the guidelines and the standards.

| determined that twenty-two of the respondents said that they practicédhe!
eight elements including: Phonemic Awareness, Phonics, Vocabulary, Fluency,gReadin
Comprehension, Inquiry, Integration and Reflection, on a daily basis. This group was
made up of fifteen early childhood teachers and seven elementary. Within the early
childhood group, nine saw some similarity between NBPTS and NCLB, two saw minimal
similarities and one saw considerable similarities. Three of this gengy nonsidered a
connection. The seven elementary teachers were split as well. One teather e
considered minimal, some and considerable similarities. The remaining fourdead ne
considered any similarity between NBPTS and NCLB.

Table I illustrates the entire list of the responses in regard to howspendents
compared NCLB and NBPTS and how often they incorporated the teaching eleneents int
their curriculum. There are a large number of respondents who say they try

incorporate all these approaches into their reading curriculum on a dasly Basrages

88



exceed 50% for the most part. One area that was of interest was the dealingdbers
when no similarity between NCLB and NBPTS were observed. Elementarg score
remained higher within the NCLB framework. This seems to coincide with thethogi
early childhood teachers are not as concerned with the NCLB requirements. They
present results that are high in both types of approaches. Again the freedom and lack of
pressure may be a strong determining factor for these results.

Overall the results again show the autonomous processes that may be taking pla
within these classrooms. The teachers are combining teaching elema¢mtsrk in
meeting the needs of their students. They know what is needed and why it is important i
the learning process. Varied approaches both scientifically researmthed
developmentally appropriate are blending to create truly engagingigamvironments.
Research is showing that children that are involved in authentic types oftiestrsach
as storytelling activities which are often denied under NCLB, “perfoghériwith rich

retellings of stories and cohesive understanding of text” (Suskind, 2007, p. 451). She
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Table I: Comparing Teachers’ Views of the Key Elements of NCLB and NBPTS

KEY
ELEMENTS
8 3 33 15 13 6 1 3 18 9
EC | ELE EC | ELE | EC | ELE | EC | ELE | EC | ELE
Teachers Teachers Teachers Teachers | Teachers | Teachers Teachers | Teachers | Teachers Teachers
Phonemic 5 2 20 10 7 2 0 0 10 5
Awareness | use | Use use | use | use | use | use | use | use | use
daily | daily | daily | daily | daily | daily | daily | daily | daily | daily
63% | 67% | 61% | 67% | 54% | 33% 58% | 55%
Phonics 7 3 23 11 7 1 0 0 8 5
use | use use | use | use | use | use | use | use | use
daily | daily | daily | daily | daily | daily | daily | daily | daily | Daily
88% | 100% | 72% | 73% | 54% | 16% 44% | 55%
Vocabulary 7 3 27 14 9 4 0 1 14 5
use | use use | use | use | use | use | use | use | use
daily | daily | daily | daily | daily | daily | daily | daily | daily | Daily
88% | 100% | 84% | 93% | 67% | 67% 33% | 77% | 55%
Fluency 5 2 20 9 8 4 0 2 12 5
use | use use | use | use | use | use | use | use | use
daily | daily | daily | daily | daily | daily | daily | daily | daily | Daily
62% | 67% | 61% | 60% | 61% | 67% 66% | 70% | 55%
6 3 26 10 13 6 0 2 15 5
Reading use | use use | use | use | use | use | use | use | use
Comprehension| daily | daily | daily | daily | daily | daily | daily | daily | daily | Daily
75% | 100% | 83% | 67% | 100 | 100 66% | 83% | 55%
% %
Inquiry S5usel 3use| 20 | 6use|6use 4use|l O 2use| 11 | 5use
daily | daily | use | daily | daily | daily | use | daily | use | Daily
62% | 100% | daily | 40% | 46% | 67% | daily | 66% | daily | 55%
61% 61%
Integrated | 5use| 2use| 23 | 7use| 11 |(5use| O luse| 14 | 4use
Curriculum | daily | daily | use | daily | use | daily | use | daily | use | Daily
62% | 67% | daily | 46% | daily | 83% | daily | 33% | daily | 44%
72% 84% 7%
Reflection | 4use| 2 21 7 7 4 0 2 11 4
use | use use | use | use | use | use | use | use | use
daily | daily | daily | daily | daily | daily | daily | daily | daily | Daily
50% | 67% | 66% | 46% | 54% | 67% 66% | 61% | 44%
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believes we are relying strictly on the scientific mode and demandingrtgarams
presented to school districts be scientifically research based. Jaeger (2@&thst
these scientifically based scripted programs are ignoring a moratcpiniosophy that
implies that literacy learning is not just processing a set list of tegiskills presented
by an instructor to a class, but rather a social and cultural process whetetagreup
of learners actively construct what they know together. Vygotsky strésselearning to
read is a social event and not just about skills and strategies (Bushmante, 2002).
Teachers battling NCLB'’s institutional view believe that scripted prograbandon the
personal touch and thinking processes in exchange for high numbers on a test
(Pennington, 2007).

One group of researchers including Invenzzi, Landrm, Howell, and Warly (2005)
are trying to work within the system by keeping it scientifically dse also
incorporating classroom practice and reflection (Pennington, 2007). This viewdedinc
with my beliefs about the respondents to my survey. They are utilizing théimgesdaf
NCLB. They are working within the box. At the same time, however, they atangac
any and all ways around and outside of the box to meet the needs of each young learner.
They say that they read to the children, they read with the children and they hdrenchi
read to each other and by themselves to model skills in all aspects of the readisg. proce
Teachers question all through the reading process and encourage their studientss
their personal thoughts and ideas about the stories they share. They provide time for
children to just explore reading, independently and together as a group. Tebsthers a
realize that story is easily and effectively integrated to other disegpdnd aspects of their

curriculum such as social studies and science. Accomplished teachers build on the
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curiosity, imagination and creativity that are uniquely embedded into eachahidjt
them build skills and stories of their own (National Board for Professional Teachin
Standards, 2001).
Story’s Value and NCLB’ s Effect On It

The last multiple choice group of questions | wanted to analyze further included
OKECNBCTS' beliefs on the value of story and the impact NCLB had on that.b&hef
do this | again needed to divide the early childhood teachers and the elementaistea
| next filtered the four distinct views about the importance of story and looked at the
modifications, enhancements, and limitations under NCLB in regard to story. This
included the responses to questions 9, 10, 11 and 12. Table Il illustrates all the responses
to this analysis. Strong beliefs were evident on the importance of stonhitheatarly
childhood and the elementary teachers. This is what | assumed it would be, and it was
exciting to realize that my passion for story and storytelling is shaned@my peers. |
remained surprised, however that no matter which way | sorted and shiftedathielat
is not much evidence of the impact of NCLB within the survey results. | realizéhiha
may be just within the framework of story. Story can and is obviously being worked int
the NCLB guidelines. What I did not expect is that in only one category, which was the
six teachers who felt story was minimally important, there wasget percentage than
the ‘NO’ category. In this case four teachers believed that they had somainal
modifications in their use of story due to NCLB. These results were cldaroasistent
in showing that within the group of OKECNBCTSs, the value of story far outweighs the
effects NCLB has on their teaching curriculum. They realize the impartaf the

accountability required within the law. They remain firm in their belietsactices to
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help educate their students. A major way to accomplish this goal is through story and
books.

Books allow young people to explore what they CAN do beyond what the test

examines. In good books, no child has to be left behind. Because young

people are the protagonists in their stories and because stories tere writ

to give a sense of hope and inspiration for the possibilities life holds,

children’s literature challenges the prevailing idea that it is suctess

reading tests that will determine success in life (Chatton, 2007, p. 490).

The story is effective as a teaching tool because its language makesfdbrse
experience. We not only teach to help children gain knowledge, but understanding and
appreciation as well (Ayers, 2008)The magnetic quality of the story is the universal

power to remember, entertain, teach, inspire, create and know” (Isbell, 2002, pg 26).
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Table II: Comparing Views on the Value of Story and the Impact of NCLB

Considerablyy Somewhat| Minimally NO
Important Important Important Importance
EC EL EC | EL | EC EL | EC| EL
(46) | (22) | (21) [ (10)] 4 | 2 | (O | (0
NO 19 9 9 7 1 0 0 0
MODIFICATIONS 41% | 37% | 43% | 70% | 25%
MINIMAL 18 6 7 2 2 2 0 0
MODIFICATIONS 39% | 25% | 33% | 20% | 50% | 100%
SOME 8 9 5 1 0 0 0 0
MODIFICATIONS 17% | 37% | 23% | 10%
CONSIDERABLE 1 0 0 0 1 0 0 0
MODIFICATIONS 2% 25%
NO 24 11 12 5 2 1 0 0
ENHANCEMENT 51% | 48% | 57% | 50% | 50% | 50%
MINIMAL 12 5 7 3 2 1 0 0
ENHANCEMENT 25% | 22% | 33% | 30% | 50% | 50%
SOME 10 7 2 2 0 0 0 0
ENHANCEMENT 21% | 30% | 10% | 20%
CONSIDERABLE 1 0 0 0 0 0 0 0
ENHANCEMENT 2%
NO 26 11 10 7 2 2 0 0
LIMITATIONS 54% | 46% | 48% | 70% | 50% | 100%
MINIMAL 16 8 8 2 1 0 0 0
LIMITATIONS 33% | 33% | 38% | 20% | 25%
SOME 6 5 3 0 1 0 0 0
LIMITATIONS 12% | 21% | 14% 10%
CONSIDERABLE 0 0 0 1 1 0 0 0
LIMITATIONS 10% | 25%
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Open-ended Responses
The remaining four questions ask for personal views about story and storytadiciy
created a more complete picture for my research questions.
20.Please list and/or describe your views on specific benefits of utihg story
and storytelling for the young learner.

Eighty-five teachers responded to this question. Thirty-three chose to not
answer it. The complete list of responses (Tablddllpws this analysis. |
printed off the list of responses to this open ended question and started to look for
similarities within the list. While reviewing the list of benefits, | lodKer
themes to emerge. It was the professional literature that helpedaoeadithe
three themes to categorize the list of benefits. The benefits listed include
construct or build, connect and create with story.

Through story, a basic human need of making meaning out of the world is
enhanced. The mirglilds stories that capture both the inner and outer life of
that person and reacting to new or told stories can only build on these
connections(Glaubman, Kashi, & Koresh, 2001). Storytelling is brain food for
all domains in a child’s development. The social and emotional domain is
enhanced through the bonding and the commiumiilging aspects of
storytelling. Storytellinduilds knowledge, offers problem solving opportunities
and stimulates higher order thinking and creativity which all dwell within the
cognitive domain. Language and literacy are strengthened as cluldign

vocabulary and listening comprehension (Cornett, 2007).
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Story dictation and story enactment of a child’s own story have strong
potential as tools to enhance literature development. They complete the cycle
which includes imagining, telling, writing, reading and dramatization. This
cannot help but scaffold literacy development (Paley, 2007a). Dietz defines story
as “an act of communication that provides people with packets of sensory material
that allow the listener to quickly and easily internalize the material, stachek it
andcreatemeaning from it” (Silverman, 2006, p. 2). Hutchins adds “a narrative
illustrates complexnterconnectionsbetween agents, ideas, events and even
abstract concepts” (p. 2). One way teachers use stories is by helpiaghosd
connectionsfor the students (Coles, 1989).

Nancy King describes stories not only as a gift, but also our human
birthright. She believes they help us share our world as well as make sense of our
world as theycreateaconnectionto all aspects and people involved.(King,

2007). The presentation of a story can be interpreted numerous ways by the
listener or the audience and can be related personally to each listener'savn w
(Silverman, 2006). Cole adds "that there are many interpretations to a good story
and it isn't a question of which one is right or wrong but of what you do with what
you've read" (p. 47).

All stories areconstructionswhich provide meaning to an event through a
description of the experience. What is told and how it is told is a glimpse into
what the storyteller believes (Carter, 1993). Robert Coles (1989) identifies

"novels and stories as renderings of life, they cannot only keep us company, but
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admonish us, point us in new directions or give us courage to stay a given course"
(p.159).

A story in and of itself is interpreted by each reader (Yolen, 2000). The
author has his/her own destination for the writing, but it is the reader who
transforms the work into personal relevance. StoriesiEate what Howard
Gechan refers to as a ‘crystalizing’ experience. By that he mearthtough the
reading and listening and discussion of the story the children relate, make a
connectionand therefore grow in the learning process (Bushmante, 2002).

By reviewing the literature and the benefit responses, three key words
seemed evident to me. When looking at the responses, all the benefits seemed to
fit neatly into the categories of construct (build), connect and create. Story has
the power to build skills in all areas of development. It offers connections
between past and present, text and reader, and known and unknown to name a
few. It also has the potential to help create understandings, imaginations and
creativity. Table Ill includes many of the responses and illustrates the

possibilities for story to construct, connect and create in the classroom.
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Table Ill: OKECNBCTSs’ Views on the Benefits of Story

BUILDING CONNECTING CREATING X
BENEFITS # BENEFITS #| BENEFITS |°
Cognitive Domain 4 | atext to text connection 1 imagination 1
3
Higher order thinking 5 | a text to reader connection| 1 creativity 6
Stretch understanding | 4 | a student to student 1 curiosity 1
connection 3
Fluency and expression| 7 | a student to teacher 1 a love of 2
modeling connection language
predicting 6 | a connection to prior 4 Empathy 5
knowledge
print awareness 2 | also a connection w/in the | 4 asenseof |6
curriculum excitement
sequencing 4 | the connection of readingt¢ 7 | a fosteringof | 1
writing inquiry
Helps students grasp ne| 3 | Causes them to think and | 1 A more 3
concepts interact with other learners meaningful
experience
Motor Domain 5 | Connection to real life 9 | Bringstory to | 6
experiences life
Drama 2 | Connects student to 1 | Asense of story 5
community
Puppets 3 | Children begin to Make thej 1
own connections
Self-help Domain 3
Deal with personal 3
problems related to
stories
Language Domain 5
Increase vocabulary 6
Increase comprehension 3
Build oral language 8
Social Domain 8
Encourages Participatior 3
Captivates interest 2
Hooks the learner 1

*Note: # represents the number of teachers who responded in that patlar way
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21.Please list several teaching strategies you are currently using to indkistory
and storytelling into your curriculum.

After looking at the benefits of story, | started digging deeper into how
those benefits come to fruition. The strategies that emerged for me consisted of
two specific categories and a combination of the two. The strategiesdedl int
teacher-driven category, a student-driven category and a combination of both.
Teacher driven strategies are activities that a teacher leads inmsthare a
story. The most common response in that category was the read aloud. Student
driven strategies are activities that the children take to their own destsa
Drama was the most popular strategy listed in that category. Along the same
lines, within teacher and student driven strategies, story retellingeatelis
theater were the most popular strategies listed. These activities satuldaen
and adults work together to bring the stories to life. All categoriesjaedly
effective and are strongly supported within the literature. Table IV preve
entire list of story-related strategy responses. | printed off theflissponses to
this question from SurveyMonkey and categorized the responses in what |
considered student or teacher driven strategies or both.

The National Association for the Education of Young children and the
International Reading Association state “The single most importanttadovi
building understanding and skills essential for reading success appears to be
reading aloud to children” (Strasse & Sephocha, 2007, p. 219). Oral language or

discussion or story sharing are not or should not be considered breaks from the
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curriculum but as vital methods of reading inside the curriculum (Csak, 2002).
When providing read alouds as one aspect of a reading curriculum, children’s
language awareness automatically expands. New vocabulary and sentence
structure along with a sense of story structure can be applied to their own personal
reading and writing pursuits and processes.

OKECNBCTSs realize that comprehension is developed by varied strategies
which should involve rich oral language and discussions about books and stories.
These stories should be from all genres of both classical and contemporary
children’s literature to broaden a child’s world and stimulate a child’s thinking
(Early Childhood National Board Standards, 2001). Mikkelsen (2000) encouraged
verbal exchanges during and after the book in what he referred to as a
‘collaborative talk.” The collaborative talk is what the adult and child share to
make the “word fit the world” (p. 319). He feels we read to make sense of life.

Readers’ Theater performances bring texts to life which is one way to
encourage and develop storytellers (Olness, 2007). The benefits of Readers’
Theater are that it integrates listening, speaking, reading and magrbeveting.

The group aspect builds cooperation and socialization. The children take on and
learn to act out the feelings of the characters, no memorization is reqbicd w

can also serve as a confidence booster (Cornett, 2007). Strategies that
accomplished teachers use to incorporate story into their classroom environment
include specific scaffolding of children’s ideas within story creations. Téedze

that story can help children uncover and explore their views about what they are

studying about. The standard stresses the importance of dramatic play as
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“spontaneous pretending, dramatization of their own and other people’s stories,
reenactment of literature- as an important way to support reading, writingngie
listening, speaking, and visually representing skills” (National Baard f
Professional Teaching Standards, 2001, p. 32). Teachers need to look for
appropriate and captivating books that are easily transferred to drama (Olness
2007). The classroom has all the elements of theater (Paley, 2007b). Paley
describes the sharing of a drama or make-believe with a child as a tagyjapas
both parties connect and step into a magical scene. Virginia Wolf adds to this
connection by describing a shared drama as reaching “the business of intimacy”

(Paley, 2007, p.151).
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Table IV: Story-related Strategies

Teacher-driven #* Teacher & Student #* | Student-driven Strategies | #*

Strategies Driven Strategies
Story walk 2 | Read together 3| Drama and plays 17
Introduce & reinforce Art responses to story-
social studies, science & | 10 | Readers’ theater 10 | drawing the characters or | 6
classroom community painting the scenes etc.
Reinforce math & history | 4 | Make individual & class | 3 | Partner reading w/decodab
and the core curriculum books books they take home 2
4 square instruction 3 | Story retelling 22| Puppet creations & play 9
Picture Books 1 | Author studies 3 | Role playing 3
Read alouds 15 | Finger plays and poetry 2| Story necklaces 1
Chapter books 4 | Flannel board retelling 8| Author’s chair 3
Storytelling 4 | ‘What if’ story writing 1 | DEAR time 2
Story mapping 2 | Extend stories 2 | Show and Tell times
Graphic organizers 2 | Tell personal stories 2| Journal writing 11
Cause & effect questionsg 1 | “Me’ bags to tell stories 1 | Write plays and scripts 2
Webbing & char. traits | 3 | Round robin stories 2| Story rewrite w/new ending| 3
Picture walks 2 | Choral reading 4 | Project writing 2
Prediction discussions 5 | Shared reading 4| Book reports 1
Retelling cards 3 | Rereading 3 | Diorama 1
Story elements 6 | Group story writing 2 | Create own stories and 1
presentations fables
Scissors & papertotellal| 1 | CD’s and Smartboard 7 Props in center time 5
story activities
Big Books 2 | Creative writing 2 | Making a story their own 1
Authentic literature with Inquiry- let the kids decide Students write, publish and| 1
activities to take home an what they want to learn 1 | share their stories with a
retell and find books in library Karaoke microphone
Fables and classic Creative movements 2| Small group reading 3
literature reading 2 presentations to whole

group
Review questions 3 | Journal sharing 2 | Present plays to other 1
classes
Read at rest time and 1 | Interactive writing 1 | Dress up clothes and 5
imagination takes over w/younger students costumes (child created tog
Build interest through 3 | Small group skill- fluency-| 3 | Character journals- 1
music comprehension practice
Guest readers (or Reading at nursing home-
teacher) who come 3 | book buddies
dressed in character
Real life stories to Different versions of
promote writer’s 2 | mother goose & other
workshop stories & then make up
their own stories
Storytelling apron 1 | Small group guided rdg. 1
Story starters 1 | Flip books & other 3D 1
foldables

Audio/ visual 2 | Memory stretchers 1
presentations

*Note: # represents the number of teachers who responded in that patlar way
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22.The process of National Board Certification encourages you to broaden your
teaching approaches as well as try new strategies to motivate learners.
Please list any approaches or strategies, if any, involving story and
storytelling that emerged during the certification process that you are no
longer using in your classroom.

Only seventy of the teachers completed this question. Forty-eight of the
respondents chose not to respond. Out of seventy responses, forty-nine of the
teachers stated that they have not stopped using any of the strategieg#mey be
using during the National Board Certification process. One teacher commented
that she used even more story-related strategies due to her school’s adoption of
Literacy First. The remaining twenty-one comments about strategies ey long
being used are listed in Table V. An interesting observation about the list is that
the first seven responses listed have to do with drama. It seems from thikse sma
results that when strategies are dropped, drama is one of the hardest hit.

The list is a small list compared to all the other questions. It is
encouraging that the majority of teachers have not stopped utilizing effective
teaching strategies in regard to story. On the other hand, questions remain as to
why twenty-one of the respondents have felt the need to drop story related
strategies. It is possible that even though NCLB may not be the cause, thiere ma
be either district or PASS requirements that are limiting some of these

OKECNBCTs.
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Table V: Strategies no longer being used in the classroom

2d

g

as |

so
Id.

our

1. Puppets, and story briefs.

2. 1did classroom plays and the study of Native Aweamicultures.

3. We still do a few plays as read alouds or readerater but not so involved to make the puppet
and backdrops, etc

4. Reader's workshop, plays, reader's theater

5. Students played with puppets and often wrote thwir little plays. Time constraints have cause
some of this to be eliminated along with havindeess who gets out of control without a lot of
structure

6. During my NBCT process, my class worked on a playhe Country Mouse and the City
Mouse." We wrote the play, designed and painte¢é¢t® and read/learned the lines. We
presented the play to parents and other classesiiNge is no way | would have time to do this.

7. During NB process, students used multiple modaliiiereenact stories: musical instruments,
blocks, art, group collaboration | don't do as machv because of our 2.5 hours per day

8. Giving the child more time to share what they krenvd what they have learned.

9. Author’s chair

10. Guided reading

11. Keeping individual baskets of books students theluded picture books, predictable books,
higher level books and books of high interest todhild.

12. Round robin reading , whole group instruction

13. 1 was sending home story bits to have studentfl eegtory to parents. Star readers were readir]
to small groups of students each day.

14. 1 use and discard and re-use as the year dicttesy class is different and some years the ide|
have used just don't fit the class.

15. Parent volunteers reading in the classroom

16. During the National Board process | found more tforendividual instruction and individual
leveled books for students to take home

17. | was teaching pre-k when | earned my certificaiod am now teaching 2nd. | am finding that
many of the strategies used with the younger stsd=an be adapted for 2nd. | am able to add
more sophisticated writing component to their wdorkm constantly reflecting back on the
process and how | can connect my early childhodiéfsdo this 2nd grade classroom. It seems
that NCLB (test scores) drive the district to pa®/and mandate procedures that are not alway
developmentally appropriate. Fortunately, our @dissupports the notion that our resources
(basals) are just that- resources to be used dngamour professional decision making in the
best interest of student achievement

18. I learned to listen to my students & allow themdito address any issue that was on their mind. |
find myself now saying OK, we’ll talk about thatéa we, must get back to the lesson now. I'm
pressed to teach the total curriculum that | fimaki don't have the necessary time for each chi

19. Collaborating about social studies- my childrercdssed wants and needs around Christmas time.
They cut out pictures of items they wanted and st¢imey needed to live. In small groups they
talked, planned and finished a large collage ab@uits and needs. They decided at the end of
project that we should bring new things (toys) #ridgs kids might need for Christmas and we
donated items for the homeless shelter

20. | still use peer tutoring when needed but I've deato a book buddy type format with older
students.

21. | continue to broaden and modify the strategiesel. The things | learn and do are molded to fi

that particular year's group. i.e. puppets have veey successful this year but were modified 3

nd

eventually dropped last year because others thiegsthe students interest better.
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23. Please elaborate on one personal example, whether it was a positivanegative
experience, involving story and storytelling within your classroom.

Seventy-eight teachers responded to this question. It was extremelstingere
for me to note that twenty-three of the responses were somehow related t@drama
acting. These teachers found drama to have a strong impact on their studenld and he
extremely important place in their teaching memory. It also is sttegeto note that
drama was one of the first strategies to be eliminated in busy scheduleprievibes
guestion. The literature supports the strong influence that drama can provide for young
children.

Only three of the respondents related a somewhat negative experiencgdrtoeg
story. These comments discuss misinterpretations and changes with sitihesvea
specific story fits into the reading program. The remaining responsesehsoaal
experiences where children made gains, developed a deeper understanding and made
important connections. Table VI shows several of the drama related personal
experiences, the negative responses and a sample of the other various espEraede
by the respondents. The entire list of experiences can be found in Appendix J.

| was excited about the responses to this question, especially the strong
connection with drama. What was troubling to me is that 34 chose not to respond. Again
| do not have the answers to why they did not respond. Possibilities could include no
memorable experiences with story, lack of a desire to finish the survey oppeadia
wanting to put on paper what they were actually feeling. | will not ever knoveahe r
reasons and can only guess as to the reasons. The positive responses, howeveacan offe

source of showing the need and value of story within the early childhood classroom.
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Table VI: Sample of Personal Experiences

DRAMA RELATED PERSONAL EXPERIENCES

Story of Three Little Pigs. Retold the story using music/dance taastary. Children loved
it. They ask to do it again and again.

Students enjoyed doing reader theaters, acting out characters wryhelsinging story
endings, and demonstrating through drawing different scenes for thessstori

Reader's Theater has been positive. | often have students who amwesgders who have
been able to shine through Reader's Theater.

As a group, we retell the story of Goldilocks and the Three Bears by aabimigwith props,
such as spoons/bowls, chairs, etc. We do this several times so all ctaldnearticipate.

| have a "classroom friend" volunteer who for 8 years has come to my room onek. &ive is
very involved in our Community Theatre and is very dramatic in her readingstdtients
absolutely adore her so of course our weekly activities always ceotgrdditerature. Mainly
we do play acting of stories, singing, and lots of poetry.

We recently acted out Barn Dance by Bill Martin, Jr. The childremoamted on the rhythm
and rhyme of the words. Also, | heard, "This is fun!" (Love of literature!) Sttsdwere focused
on the story sequence as the characters approached the barn.

NEGATIVE RESPONSES

| read a story that | thought was within the same topic area. |did not pre restoryhend it
was way off.

| was asked if the story | was telling was in our reading curriculum

Nursery Rhymes - Different versions are sometimes confusing tortiidezainers. They want
it told the way their parent tells it. | have heard them say, " | didhit teght".

OTHER EXAMPLES

Almost daily, when | am reading aloud (a chapter book which is a couple o &yv@le the
reading level of my highest reader), my students are making tegtftarsl text-to-text
connections, both of which enhance 'meaning making' and strengthen comprehension.

| taught the children how to give a brief sentence of two when tellingahe $he other
students would then have to ask questions. This would peak interest befiteltre would
continue on with the story.

Just recently, we talked about history as being a story about what hapfierede started
telling our own personal histories. It was a very rich discussion that helpécstgraders see
a reason for history.

| told an embarrassing moment story and then had the students tell one. Tenersories
about them. They were able to all pull stories from prier knowledge of yyastiences and
create good stories. It was a good sharing experience. And very informative.

| use storytelling or a good story when | want to redirect the students.

| often tell stories as fables to teach the children lessons. Maag the stories are to teach the
importance of why we do things a certain way or procedure we need to follownlpoftedes
examples of consequences when we need them.

| used story necklaces with my class. My students loved retellingstioegies to friends and
families with their necklaces. | then presented the idea at a workshopsawydeachers had
never used story necklaces and were excited to learn a new strategy.

| did my masters studies on the benefits of reading orally to my $tudieshowed a
significance increase in their vocabulary and reading skills.tbtrgad to my students as often
as possible!
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Comparing Programs, Strategies and Benefits
To determine how the teachers each felt, | needed to browse the individual

responses. | brought up each of the respondents individually in SurveyMonkey and then
copied and pasted the answers to each of these three questions. It did not take long for
four different categories to emerge from this data. The categoriedente non-
respondents, those concerned with NCLB, matter of fact respondents and the emhusiasti
respondents.
Nonrespondents

| did not include this group as a category at first since there was no data to
analyze. After labeling the other categories, however, | decided that sherwa
important aspect of my survey. Out of the 118 respondents, 85 responded to these
guestions and 33 (28%) chose not to respond. | cannot say for sure why those 33 people
did not respond to this question, but | do have several opinions. So, my first opinion is
that the respondents did not mind clicking on an answer to a survey, but did not want to
invest the time and added effort to answer. This would have forced them to really think
and discuss their views on benefits and strategies of story and storyté@lliagther
option, in my opinion, is that this group may be a little intimidated under the NCLB
framework. Perhaps they did not want to say anything negative. Perhaps they wer
somewhat discouraged about their inability to use story in their classroom and did not
want to discuss it. Another option is that the respondents did not know enough about the

NCLB framework to share their views with me.
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Concerns with NCLB
This is the group of respondents | thought would be the largest when | began this
project. | assumed that the majority of teachers would feel pressurerethtds in
their curriculum due to the law. Actually in response to these questions, only five
teachers (5%) mentioned NCLB or time restraints. Some of these commaindgdhcl
Before NCLB, | was free to use any materials that | choose. Now the
district and state choose the time | get to spend on reading stories and
storytelling. (OKECNBCT)
| wish | had more time in the classroom for story time, but with all of our
curriculum requirements, it's not always possible. (OKECNBCT)
We use ‘Reading Street’ by Scotts Foresman. We use it daily, as it is set
up in the Teacher’s Edition. Our administrator has put strict
guidelines on our teaching since NCLB. (OKECNBCT)
We completed a 5 year grant with Reading First (Thank goodness!) Itis
quite difficult to have the Reading First mentality of ‘fidelity to the
core’ (which | disagree with anyway) The literature choices in the
manual are often poor and have no relativity or connections to the
children (who reads about bugs in January in OK!). (OKECNBCT)
| wish | had more time in the day. They need to be read many stories a day
and | just don’'t have the time for as many as necessary with everything
else | have to teach. (OKECNBCT)
| have thought about the reasons for such a small number and again there are

several options. One that has seemed to emerge throughout the analysis is the autonomy
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within the group of respondents. Castle (2006) defines autonomy as the “abilitydo ma
intellectual and moral decisions by considering various perspectives” (p.1098)job&c
in educational approaches are then made which serve the needs of all. YessNCLB i
alive and well in the classrooms, but the focus is on learning not restraint. Tlobsedea
are able to apply their practices effectively in all types of situatiom&th&r result that |
had not anticipated was the low number of teachers who taught in Reading First.schools
The other teachers may not feel the pressure teachers within a Reasliisghiool may
feel. The last option | considered was the large number of teachers whal wothke
early childhood classroom. Again the pressures may be more apparent \agsno@hs
at the elementary level.
Matter of Fact Responses

This group of respondents numbered about thirty (24%) or so. These responses
consisted of clear cut comments involving specific reading programs and tsesf use
story. There did not seem to be a connection between the reading programs and the
strategies within this group. | wondered if like with the nonrespondents, this group did
not really want to share doubts and concerns about their curriculum. There is evidence
that story is being used in these classrooms. The strategies and bemsfisci#rc and
clear. What seems missing to me with this group is personal connection and passion.
There seems to be more to the answer than is stated in the response. Some of the
comments included items like:

We use Literacy First for assessments but also use Scott Foresman.

(OKECNBCT)
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When reading stories the children are introduced to new vocabulary.
(OKECNBCT)

| read a chapter book to the class daily. | also read picture books two to
three times a week. (OKECNBCT)

We use parts of Literacy First, Reading First, a reading prograaaljriRe
Street, and have a reading specialist for K& OKECNBCT)
Learner is completely engaged with storytelling. It teaches clearaetting,
beginning, middle, and end, etc with stories. (OKECNBCT)

We use Scott Foresman, Earobics and Compass Learning as resources
as well as Literacy First literacy activities. (OKECNBCT)
| think it helps children learn by doing hands on activities. (OKECNBCT)

Story retelling, reader’s theater, and author’s chair are stratéQi€ECNBCT)

Enthusiastic Responses

This group made up over half (50%) of the responses. When looking at them it

was specific words that illustrated the excitement. Vocabulary used such as

‘supplementing’, ‘enriching’, ‘enthusiastic’, ‘love’, ‘animation’, ‘combinati of

strategies’, ‘inquiry’, ‘weaved and integrated’, ‘thematic’, ‘engagedmpliments’

‘reinforces’ and ‘motivators’ were used to show the connections between story and the

various reading programs being used. These responses illustrated vehas bse

autonomous nature of OKECNBCTs. Castle (2006) describes this nature as an

understanding of not onlyhatto teach butvhyit needs to be taught. Some of my

favorite responses that really illuminated this quality include:

| believe it is very beneficial. In fact, | am a teacher who taught kinderga
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for 6 years and has now moved to 2nd. We decided that we would redo
the 2nd grade curriculum (without permission from our district, SHHH!)

to incorporate more trade books and activities that would engage the
students. They get bored with the basil [sic] readers and activities from our
reading curriculum. We decided we would use the vocabulary and spelling
and try to go another way with the actual materials the students use.
(OKECNBCT)

My classroom houses 20 second graders. We use authentic literature to read,
analyze, speak and write about stories. We practice reading individually,
in small groups and in large groups. We are an Oklahoma A+ school that
is committed to teaching with and through the arts. Literacy is enriched
with drama, movement, visual art and music. Multiple Intelligences
are considered as lessons are created. This is the foundation of
differentiation, allowing all students to be successful and challenged.
Stories engage the interest of children. They can get excited about
recreating, extending or rewriting a story. They are building more
complex thinking skills which they will need as®dentury citizens
who will be required to think creatively and solve problems that we are
not even aware of at this time. (OKECNBCT)

In regard to story, some of the teacher's comments were: “l don’t know how to
NOT use it. | have a wonderful principal who ‘gets’ it. (OKECNBCT)

Story is everything. (OKECNBCT)
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We use stories to connect things we know & apply new concepts.
(OKECNBCT)
Thematic Results

Since | had incorporated my personal experiences and professionalidendd
the analysis of the specific survey questions, | assumed that my reseadnvpéete
for this study. Studying the results, however, kept me questioning, analyzimhgoking
for more connections. Results did show that story was considered very valuable by the
respondents. The teachers, for the most part, made no modifications, experienced no
enhancements and felt no limitations from NCLB in regard to story. Comments did show
the teachers needed or wanted more time to incorporate story, as well as play, in the
classroom. Drama was a key element in the responses, both positively anelyegat
Drama was listed more frequently than any other student driven strategy théhi
survey. It was also listed most frequently by the few respondents who havealstoppe
using some strategies since the certification process. Drama waseatsodt talked
about story-related memory listed. There was an abundance of data in regayddondstor
storytelling, but | realized what | was focusing on was the teachenséiees.

Finally, after a great deal of deliberation and further analysis,ab&®came
evident which seemed to describe the OKECNBCTs. Through my analysis which
combined my experiences, the professional literature and the survey resutisd a
much deeper understanding of OKECNBCTSs. This understanding is found in the
following six themes depicting OKECNBCTSs:

1) OKECNBCTs seem to see the whole picture.

2) OKECNBCTSs seem to be autonomous teachers.
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3) OKECNBCTSs can work with ‘the box'.

4) OKECNBCTs seem to know the importance of story.

5) Drama plays a key role in story and storytelling strategies.

6) Time will always be an issue for OKECNBCTSs.

Theme 1: OKECNBCTs seem to see the whole picture.

The respondents believed that story and storytelling play an integral part in the
education of young children. As with Vivian Paley’s classroom, story is notasea fun
little *add on’ activity, but a fundamental part of the curriculum. Out of the 118 total
respondents, 73 (62%) found the value of story to be considerably important. The
number of respondents who found it somewhat important was 38 (32.5%). This left only
a very few who did not see the real value of story and storytelling within theutumic
In combination with that, over 85% of all the respondents stated they utilized each
Reading First Strategy (phonemic awareness, phonics, vocabulary, fluediygre
comprehension) and all three NBPTS approaches (inquiry, curriculum integradion a
reflection) at least on a weekly basis. This to me is a very high percenthgfeas
strong evidence of how OKECNBCTSs are incorporating teaching stratiegn
different fields of thought to meet the needs of the young learners they teaeh. O
respondent illustrated this theme with the following:

Story is everything. We use stories to connect things we know and apply new

concepts. Students develop a love for learning with the enjoyment of being

read to/ with or to others. It is a way for children to get attention from older
reading buddies, parents and teachers. They can use creativity and high order

thinking skills by predicting, empathizing with characters and class discus
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about main events. Children are sequencing, previewing, predicting,
summarizing, etc. when reading stories. They are finding patterns ainthhear
think aloud strategies for reading. (OKECNBCT)
Theme 2: OKECNBCTSs seem to be autonomous teachers striving to promote
autonomy in their students.
Rodgers and Long (2002) define autonomy as:
using one’s own understanding in relation to one’s beliefs and values to
search for an appropriate course of action. Autonomous actions are those
that have been freely chosen, willingly self-regulated and for which one
accepts full responsibility. It is built on a foundation of respect for self
and others. (p. 310)

Both of these authors work with preservice early childhood teachers. Theirgoals f

themselves and their students are shared with the respondents to my survey. Eew woul

argue the beliefs and philosophies of Developmentally Appropriate Practice.s Tibis i

experts in the field of education have demonstrated how young children learn. What is

not always stressed, however, is the ‘why’ of it all for each individual instructwh E

teacher needs to internalize and develop their own philosophies based on sound research

and their own experiences. They need to question all that is discussed. Thiswill the
promote not only autonomous instructors by also autonomous learners.

The use of story and storytelling is considered a sound developmentally

appropriate practice (Bredekamp & Copple, 1997). The respondents to my survey work

in all different types of classrooms with all different types of respoitgbkiand
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requirements. They have internalized story’s value and incorporated it integéeitfic
curriculum. One teacher’'s comments fit neatly into this theme:

The requirements of NCLB affect my classroom in a subtle way. | don't allow

them to control my pedagogical choices except as | see them fitting hrato w

I know to be sound teaching practice. However, my school does use a basal

reader and | see effects of NCLB in that. Not all of that is bad, but if it kept m

from using sound teaching practices it would be a problem. | continue to allocate

my time for active involvement of students in relevant storytelling andmgadi
experiences. (OKECNBCT)

When looking at the responses to the survey, the numbers again show and
promote the idea of autonomous instructors. In regard to NCLB, 84 (74%) made no
modifications in their use of story because of it. NCLB did not enhance nor limit 92
(81%) of the teachers use of story in the curriculum. Still, as was shown invieipre
theme, the teachers are covering all the reading requirements andusatiing to make
sure story plays a big role. Another example of autonomy was shown to me in the list of
reading programs being used. Only 11 (10%) of the 108 respondents who described their
reading program did so with just a name of a program. The rest may have said dhey use
Scott Foresman etc. but then added other programs and practices that they used to
supplement the program. This combination of programs and strategies illbstrate
OKECNBCTSs develop what they believe to be sound appropriate practice for their

students.
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Theme 3: OKECNBCTSs can work with ‘the box’.

NCLB expects certain results from teachers. This sense of accountadslity h
been perceived as negative by many educators (Anderson, 2009). Many teachers claim
that it is the accountability requirements that have narrowed the curricdlbay. feel
NCLB has stifled their teaching, leaving little time for sound practice wtibeed. New
research, (Anderson, 2009) however is refuting that claim. What this study has show
unfortunately, is that little has changed over the last century in most classrobaere
have been minimal changes in regard to strategies and instructional timeshEngli
Language Arts is still addressed for about 33% of the day. Math was and istbdiag s
about 17% of the day. There has been little change in time on science and social studies
which are focused on approximately 5% of the day. These numbers have not changed
since NCLB, but have remained relatively constant. In the same way, the pradom
teaching method of lecture and memorization is still being seen in 90% obolassr
Unfortunately again, those statistics were relatively the same in aistt@g2
(Anderson, 2009).

Anderson (2009) suggests teachers stop using accountability as an excuse in their
teaching practices. “Teachers must stop hiding behind the specter of acdibyiatadbi
take responsibility for doing what's best for their students” (p. 417). The comméati
me is clear from the results of my survey. The National Board has certadarsts that
it expects its applicants to meet. This too provides a framework of accountaibibt
OKECNBCTSs do not fear a negative impact of NCLB because they are workimg wit
that framework without a fear of accountability. They see the value of aatditptand

have faith in their own practices to satisfy that requirement as well agdlds of each
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student. 95 of the 115 respondents who responded to this question felt that they have at
least some knowledge about literacy requirements of NCLB. Although this nstalsr
about the same (94) how they feel about their own reading program under NCLB, the
number of those who feel they have considerable knowledge jumps from 22 to 46
respondents. These teachers, it seems to me, are learning more about witatastm
and adapting it to their own personal reading program. Another response that shows the
‘inside and outside of the box’ theme is the connections seen between NCLB and
NBPTS. Sixty-four (55%) of the respondents think that there is at least soitagityim
between the two ways of thinking. This is illustrated in the following comments:

My classroom houses 20 second graders. We use authentic literature to read,

analyze, speak and write about stories. We practice reading individually, in

small groups and in large groups. We are an Oklahoma A+ school that is

committed to teaching with and through the arts. Literacy is enriched with

drama, movement, visual art and music. Multiple Intelligences are

considered as lessons are created. This is the foundation of differentiation,

allowing all students to be successful and challenged. (OKECNBCT)

Going through the National Board certification process forces you to dig
into your practices more deeply, to think outside the box. It emphasizes
individualization, authenticity, equity, and making sure instruction fits into
a larger framework of theory and goals. These are all things that we know

are important but that can get lost in the daily grind. (Maki Mai, n.d.)
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Theme 4. OKECNBCTs seem to know the importance of story and incorporate i
successfully in the curriculum mandated.

There is certainly no one right way to incorporate story into the curriculuns. Thi
was made extremely clear to me by the long list of story strategiesishany survey.
Seventy responded to the strategies question and came up with 84 groups of teacher and
student driven strategies. What was especially interesting for méxatdke total
number of responses of 265 strategies from 70 respondents. Story read aloudssretelling
journals and drama were some of the most popular strategies listed. The poplulari
those strategies coincides with the professional literature and ssyadan as well.

What is important to me is that with each strategy used, some clear bétiaditstory is
evident. One teacher offers a clear explanation:

The more | can connect the theme or main idea for whatever concept | am

teaching to the child's prior knowledge or real work experiences the more

likely the child will make the connection and comprehend. Story and
storytelling is the means to that end. (OKECNBCT)
Theme 5: Drama plays a key role in story and storytelling strategies.

| can definitely relate to the responses and results my survey gendraied a
drama. | love working with drama with my students. Every year we adthaut.ittle
Red Henthe Three Pigs, Goldilocks and the Three Bears, The Very Hungry Caterpillar,
The Gingerbread MaandOn Monday When It Rained well asThe Mitten These
stories are definite and we always add a few more that become each’ ¢tagsées.

When | look back over my years of teaching, | recall specific groups of ehi&drd how

they performed a certain story. We watch old videos that refresh our memothes on t
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children we worked with and the fun we had with drama. When reviewing the survey,
23 (29%) of the 78 respondents listed some sort of drama activity as their favorite
activity. When looking at the list of strategies, drama was listed sevantess. If you

add the readers theater, dress up and costumes, puppets, and role play, the number of
drama related strategies increase to 48 (18%) out of the 265 total number.

At the same time, there are days when | relate to the respondents who no longer
use the drama strategy in their classrooms. Seven (33%) respondents out ebh&enty
who said that they have dropped some strategies since becoming certifieddnama
as the strategy. Drama does take time. | sometimes cringe whérel weaneed to act
out a story 2 or 3 times S0 everyone can participate (especially when | hagle kapi
up and fly them through the air because they are the oiWlanMitten. They take time
and then we might not have time to do something else before lunch etc . But, drama is a
fabulous way to make connections and that realization always prevails i@ssyodm.
Evidence of the power of drama is seen in the following responses:

During the National Board process | was writing about one of my students who

rarely spoke. When we acted out "The Three Bears," she was Goldilocks.

She did repeat the lines after | said them, which was a major accomplishment

for her. The "fun" of acting out the story seemed to help her relax and use her

verbal skills. (OKECNBCT)

After reading the Three Billy Goats Gruff, | had the children act out ting st
by taking turns being the characters. We used the classroom table aséshair
the bridge. My student's that hardly ever get involved couldn't wait to stomp

across the bridge and repeat the lines from the story. My quietest student was
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very excited to be the Troll under the bridge. Then when we drew in our daily
story journals, | had most of my class draw a bridge with a Troll and thitge Bi

goats. Each one of them could retell this story with ease. (OKECNBCT)

At the beginning of the year, we studied fables. In collaboration with our
Media Specialist (also a NBCT), we read and acted out favorite fables.
Children worked cooperatively with a group, planning and sharing their
fables. They had criteria to meet. Their story must include the announcement
of the title, acting it out had to include a beginning, middle and end and they
had to share the moral at the end. We also include criteria and vocabulary
from the National Standards for the Arts- specifically drama standards. They
could use any art materials needed to create their props and costumes.
Children were given a weighted checklist as their assessment. Another
experience was to create a shadow puppet show for another fable. This was
a project the media specialist worked on with small groups. They were
required to include the setting, characters and story. They were given

a rubric before they began. They shared their shadow puppet show and

the media specialist recorded their performance. At another time, they
viewed their video, reflected on their work and assessed themselves using
their rubric. By then, the students had a firm grasp of character, setting,
problem, solution, beginning-middle-end, and the characteristics of fables.
The next step was for students to write their own fable. We used our

classroom agreements (which the students created) as the "moral” of our
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fables. Children chose the agreement they wanted to use and animals from

one habitat (a little science lesson integrated into our unit). Their story needed

the other elements mentioned above as well. To create their stories, we moved

slowly through the writing process. | truly feel confident that my students

understand story structure and the characteristics of the genre of fables.

(OKECNBCT)
This final example provides clear evidence of how drama can work effectitaip the
standards and/or pass objective framework. The input from NCLB, NBPTS and story
through drama strategies can positively impact student learning.
Theme 6: Time will always be an issue for OKECNBCTs

| had assumed time would be a theme that dominated my responses. | expected to
hear over and over again about the NCLB requirements that hindered use of story and
storytelling. This is not what the data showed. Time was mentioned, but it was more in
the lines of there is just not enough time in the day to do all the teachers want to do. The
theme of time emerged out of the analysis of the survey. Most teachers voiced the
opinion that they would like to offer more story time and more playtime throughout the
day. Time was not discussed negatively very often at all. The followingetsaibt not
really say why, they just would like more time:

| wish | had more time in the day. They need to be read many stories a day

and | just don't have the time for as many as necessary with everything else

| have to teach. (OKECNBCT)

During NB process, students used multiple modalities to reenact stories:
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musical instruments, blocks, art, group collaboration ....I don’t do as much
now because of our 2.5 hours per day (OKECNBCT).
It would be interesting to see the responses of the teachers before NClsBhan¢estill
a problem of not accomplishing all that was in the lesson plans? | would like to hope that
time is a factor because the children spent too much time discussing the plot pioa stor
wondering why the character acted the way he/she did.... Could this be a reason?
Summary of Findings

The responses to the twenty-three questions generated a great deal of
information. First and foremost, the responses offer significant data tHEBaCRBCTs
are a unique group of teachers utilizing numerous teaching approaches. pbneeess,
for the most part, value the use of story and storytelling and invest a good deal of time
with it during their school days.  Through more extensive analysis, descriptitres of
OKECNBCTs became evident. These descriptions are strong teachingetstias
that portray the respondents of my survey.

The teaching strategies and programs these teachers use are not hindered by
NCLB. The results do not suggest that the teaching approaches are enhancé@by NC
either. The results do show that the majority of these teachers are promdtungiaing
story and storytelling as a strong teaching tool. Although most respondents would like
more time devoted to story and play throughout the day, there was little blan glace
NCLB.

Drama emerged as an important theme within story and storytelling. ©nly s
retelling was listed more frequently as teaching strategy in thieesaesponses. It was

also viewed as a top story experience in a quarter of all the respondeertsstiimgly, it
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was also listed as the most common element to be eliminated in thesestdaelecbing
experience. Drama’s effectiveness and drawbacks warrant furthesslet and
consideration.

The professional literature provides a good deal for support for the use ofslrama’
effectiveness within the classroom. OKECNBCTSs realize the importardramf in the
curriculum. One standard stresses the importance of dramatic play as ‘hepasta
pretending, dramatization of their own and other people’s stories, reenactment of
literature- as an important way to support reading, writing, viewitgniisg, speaking,
and visually representing skills” (National Board for Professional Teachimgl&tis,

2001, p. 32). Both storytelling and drama give life to learning. They both rely on conflict
to develop and both take on roles to create the new life. Storytelling naturalhaiateg

the arts and children’s oral storytelling gives them an opportunity to think within the
frames and sequence of a tale (Cornett, 2007).

Drama is a safe place for children to experience different roles hdisdmd
drama a motivating way to build skills in all subjects. It increases miotivat
concentration and focus and stretches perspective, builds speaking, listening and non-
verbal communication. Drama requires involvement which enhances interest which
yields learning (Whaley, 2002; Rothman, 2006). As the research stated, “Dréma is |
with the dull bits cut out (Cornett, 2007, pg. 216). It engages learners and can help with
real life problem solving. Drama is ‘life’, it is as old as ‘life’, and hasrbi@volved in
the schools since Dewey encouraged learning by doing.

Patricia Cooper (2005) follows Paley’s ideas of an early childhood format with her

storytelling curriculum. The drama section of the storytelling curiouk a powerful

123



motivator for future reading. The psychomotor aspect of development is often overlooked
in a curriculum and linking dialogue, description and action helps children inieraad
create pictures in their minds. Gayle Ross (Hussey-White, 2006), feels paopledst
through entertainment and laughter and through the interactive format of sichy w
engages the head, heart, and spirit simultaneously then education takes placgasAgai
the imagination is stimulated, learning can take place in a multitude of ways

Time may be the main reason for not using drama in the classroom as well.
Teachers realize that drama does require a good deal of time to workreReeith the
children. The reason may not be NCLB or PASS objectives, but maybe just not enough
time in the day to get everything done that a dedicated teacher needddoayet
Unfortunately, when running out of time, many will choose activities that do not require
so much effort to complete. | am hoping that the teachers who have had to drop some of
their drama activities will reconsider when they reflect on some of #nairite teaching
moments.

The percentages throughout the survey results show that these teachetsevalue t
use of story and storytelling in their curriculum. Combining the professionaitliter
and personal experience strengthens that stance. The analysis provites/qua
evidence of story and storytelling’s worth in the early childhood educational

environment.
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CHAPTER V
INTERPRETATION OF FINDINGS

The purpose of this study was to understand how, under the guidelines of NCLB,
the OKECNBCTSs utilize story and storytelling within their own individual classs.
Through analysis of the data, the primary finding appears to be that this group of
teachers states that they do not feel limited by NCLB. Within their own ydartic
classrooms they believe NCLB has had minimal impact on their use ofatoording
to the Likert scale portion of the survey. The survey consists of separaefygsa,
with the multiple choice section providing numbers and percentages for basic responses.
The data in this section show limited information on the impact of NCLB within this
group. The open-ended section, however, offers opportunities for a more personal
response from the OKECNBCTs. Within this section my analysis led me to a desper
of looking at this group of instructors and the way NCLB affects their teadeitigions.

My first research questierasked the views of OKECNBCTSs teachers in regard to
story and storytelling. The views of these teachers are shown through the numbers a
respondents’ voices within the responses. High percentages are shown in the results of
the amount of value placed on story in the classroom. Primarily positive comments
enhance the views shown in the numbers. The group consensus seems to be placing a

considerable value of story within their classrooms.
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The second research question dealt with what the OKECNBCTSs considered to be
the benefits of story. Understanding the benefits of story is crucial to préeaateng
through this process. Through my interpretation of the open-ended data | was able to
categorize benefits of story into construct, connect and create. Storieskblsild s
Stories connect and create learning. My next research question involvedtdwestra
OKECNBCTSs use to incorporate story into their classrooms. The data from the open-
ended survey responses in my study generated an extensive list of spatégies this
group of teachers is utilizing. Categorizing and justifying straseageteacher and/or
student driven strategies promote variety in storytelling approaches. efves sis a
reminder that all children learn differently and meeting learning needgthevariety
of approaches enhances learning.

Analysis of my fourth research question showed minimal comparisons between
the NCLB guidelines and NBPTS position regarding story and storytelling. @cés
the data did not show connections between NCLB and NBPTS and there does not seem
to be a clear link between the two. One-fourth of the respondents had never even
considered a comparison, even though all study participants by definitiontameaNa
Board Certified, meaning they are quite familiar with NBPTS. Howevet,BNand
NBPTS are two completely different systems and have a different focuns $ack of
connection may be understandable. NCLB deals with mandates and standards and
NBPTS promotes teachers meeting individual students’ needs. They comeffesanti
perspectives, but both claim to be framed with the intention of promoting learning in
young children. What further analysis of the data provides is an understanding that, a

least in response to this survey, these OKECNBCTs may not be looking at big-pictur
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views of their own teaching such as examining connections between NCLB and NBPTS
This is troubling, especially in view of the fact that NBPTS specificatynmtes
reflective teaching.

The final question relates back to the purpose, and results show that respondents
feel NCLB has not influenced the use of story, either positively or negatively, in this
group’s classrooms. Interpretation within all three data sources—the shevéterature,
and my own experiences—as to reasons for this apparent minimal impact foBimNC
regard to story in the respondents’ classrooms yielded several themes sedasgribe
OKECNBCTSs in relation to NCLB. Though the Likert scale portion of the survey
indicates little effect of NCLB, the open-ended question responses and thivaticeta
sources provide a more complex, if discrepant, picture of teachers who are indeed
choosing what to include and what to exclude in their teaching day. Weaving those three
data sources together offers rich descriptions illustrating how OKECNB@nh$ope the
use of story within their classrooms, even under the almost unconscious influence of the
federal and state mandates included under the NCLB umbrella.

Each element in this study provides a critical piece in the purpose. No Child Left
Behind is considered by politicians to have the answers for teaching aleahil@his
study shows that this group of instructors, when asked directly, reports not being
threatened or intimidated or impacted by the law to any real extent withirtéaching.

This is not surprising, considering that the National Board for Professionziifga
Standards celebrates the teacher as the critical piece in theaashkrs/her gaining
expertise is vital in promoting effective learning. Though my study does notsaddre

The OKECNBCTs integrate NBPTS in their classrooms, one assumption of thissstudy
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that because they are board certified, they do indeed know and practice the beliefs of
NBPTS. A particularly salient point beyond my research questions is that omifyraix
respondents teach in Reading First schools which are defined as working withsstfident
poverty. Though there had been anecdotal evidence that NBCTs tend to teach in more
affluent schools, this study demonstrates that to be the case, at leashgegardi
OKECNBCTs.

The themes depicting the OKECNBCTs came from a continuous analysis of the
survey data, the professional literature and my experiences in the classhwongh an
interpretivist lens, the data analysis constructed thoughts and beliefs thdegrovi
understanding as well as ongoing questions about the use of story and storyteiiimg wit
this group of participants regarding NCLB and their particular status ah@kh early
childhood teachers who are nationally board certified.

Emergent Themes

The combination of the three data sources provided six overlapping themes
depicting the OKECNBCTs. The list of these themes includes:

3) OKECNBCTSs seem to see the whole picture.

4) OKECNBCTs seem to be autonomous teachers.

3) OKECNBCTSs can work with ‘the box'.

4) OKECNBCTs seem to know the importance of story.

5) Drama plays a key role in story and storytelling strategies.

6) Time will always be an issue for OKECNBCTSs.

128



Within these themes a deeper understanding of the OKECNBTSs is seen. This
group of instructors seems to understand how to best meet the needs of their students in
the classrooms where they are working.

Encouraging Interpretations

Story and storytelling fit perfectly within the National Board Guidelihes
promote inquiry, curriculum integration and reflection. A story causes you to wonder
This encourages questioning which promotes learning. Stories can and should be
integrated into any part of the curriculum. A story can help make connections for
learners which might not be experienced otherwise. These connections, in turn,
encourage deeper thinking or reflection on how those connections apply to each child’s
world.

In addition to the National Board Standards, story also works well within NCLB
guidelines. Betsy Rogers, 2003 National Teacher of the Year who earned early
childhood national board certification in 2000, defined the role of teachers and the ‘big
picture’ this way:

| believe we have a moral imperative to our profession to (ensure) the

quality of teaching... It is time for teachers to take charge of our own

profession and set standards of excellence for all teachers to (ensure) that

all children, no matter where they live, have a quality teacher in the

classroom. (Anderson, 2009, p. 417)

Rodgers and Lang (2002) discuss the tensions and struggles early childhood
teachers face in the classroom. They are under pressure from parents. t6Gagrase

educated individuals who know what they want for their children. They also have
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policies to work under that are still considered new and different and challenging.
Rodgers and Lang question,

Might it be possible that the parents have expectations for what is to happen

in classrooms because they are intelligent people who made sense of their own

educational experience? Might it be possible that policy makers continue to
legislate more regulations because they care about education and the children
in the classrooms? If these statements are plausible, how might we respond

differently? What changes might occur? (p. 302)

Looking at learning and teaching through that lens offers a hope of working
together to promote learning in young children. Story and storytelling providatbenef
and strategies to connect everyone involved with the education of a young childis Story
familiar. Itis shared. Everyone has a story.

Implications for Early Childhood Education

The research presented in this study offers evidence that although thése may
pressures and tensions working under the guidelines of NCLB there arelpiessibi
These possibilities are made obvious when the benefits of story, which include
constructing, connecting and creating, are seen through imaginative sttegrel
strategies. The respondents in this study are working within the frameworkeatidgn
the needs of each individual learner. As autonomous instructors, OKECNBCTSs, are
combining requirements and best practices to make sure these needs Hoelraee
seeing the value of story incorporated into the early childhood classrooms affer

educator the opportunity to construct their own practice accordingly.
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This study emphasizes the value of story in the early childhood classroom. In the
past few years, ‘accountability’ and ‘time on task’ have been the centerrimutum
planning much more often than ‘once upon a time’. This study provides early childhood
educators explicit benefits for utilizing story in the learning process. eThegefits can
be used as a defense and/or a platform for teachers wanting to work ‘outside the box’
along with strategies for doing so.

The lists of strategies, benefits and remarks shared by the respondents of my
survey may serve as springboards to future learning in early childhood classidmys.
provide a framework for other teachers to adjust and adapt as needed. Intetgating s
throughout the curriculum, building themes around stories and developing projects for
real life learning are all encouraged through this research project.

The comments and views shared within this study combined with my personal
experiences and professional literature bring the use of story and stogytizlife in the
classroom. Examples, emotions, feelings and thoughts all merge and offer other
educators the opportunity to join right in. Through this study, the power of story is
clearly seen.

Connecting my own teaching to the experiences of study participants

When reviewing the benefits my respondents listed for story and storyteiing, t
thought of ‘LEGOS’ kept popping into my mind. Granted, | am an early childhood
teacher, but when I think of ‘\LEGOS’, | picture blocks to build, connect and create. All
of the listed benefits of story and storytelling seemed to fit nice and neatlgriatof

these categories.

131



The building blocks can be divided into the developmental domains of language,
cognition, socialization and even motor and self-help skills. Story can help increase
vocabulary and comprehension as well as oral language and auditory skills including
listening and processing. Specific skills such as sequencing, predictiriggyaireness
and reading in general can be enhanced through story. Stories can stretdanohidgrs
as well as a child’s memory. Social skills can improve through discussion agasedr
attention to various possibilities within a plot. These discussions can even encourage
self-help skills as children work out problems found with stories. A final benéditl lis
that of hands on activities, including drama and puppets, builds learning through a child’s
physical development.

Those benefits in my mind are all one big tower climbing straight up. The
connecting blocks can change that vision with one small block. By connecting two
towers together or just branching in a new direction, a whole new list of benefits
emerges. The connections listed in the responses of benefits includes: aebext to t
connection- one story to another; a text to reader connection — how does this story relate
to ‘me’; a student to student connection — how do other readers feel about the story; and a
student to teacher connection — what can we both learn through sharing this story.

There are more connections listed within the benefits and they include a
connection to prior knowledge. This connection makes the story much more meaningful
and personal to the reader. There is also a connection within the curriculum that can be
brought together through story. Integrating the curriculum through a relgeaytcan
enhance learning in all subjects. A final connection also connects back to titezeog

building blocks and that is the connection of reading to writing. Story and storytellin
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can offer that learning experience without direct instruction. As childrenierperthe
story, they begin to make their own connections.

The tower has now branched out into different directions and we might begin to
wonder about the final result. What is it that has been created? Respondents’ thoughts
included imagination, creativity, and curiosity, a love of language, a senseiteh@ant,
and a fostering of inquiry. These creating blocks are not always tangibleasurable,
but in my mind these are the benefits that bring the stories to life in thergarn
The metaphor of Legos can be considered in a linear fashion where within a given story
child builds a skill, connects it to something else, and then creates something out of it.
This is definitely a possibility. It is also a possibility, however, for eaxhad the
categories to stand independently while learning within a story.

Story strategies

After looking at the benefits of story, | started digging deeper into how those
benefits come to fruition. My thinking took me back to my early childhood days when |
stepped out on the playground. See-saws are not found on the school yards anymore due
to safety concerns, but this is what came to my mind as the main strategy themes
emerged.

There are two distinct roles that are played out on a see-saw. Theseaendi
receiver roles in my opinion. The child on the ground needs to actively give a push to get
himself/herself off the ground and get the ride going. The child up in the air, however,
can have just as much fun receiving that push and zooming down to the ground without
exerting any effort. Neither of these types of strategies is bettethteather, and each

type is needed in the learning process.
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The giver of each push, or story-related strategy, in my mind is the stutkem-dr
strategy. The student-driven strategies listed most often by the regpomibdude
drama, readers’ theater, puppet play, journal writing, dramatic play and viessof
story retelling. The receiver of the push or story-related strategy in ndyismthe
teacher-driven strategy. The most popular teacher-driven storytetiatggst by far was
‘read alouds.” In a read aloud, a teacher reads a story or tells a stor\igtethieg
classroom. The respondents also listed using stories to integrate the wurasuhn
important strategy. They also listed strategies promoting deeper amdiengt of stories
being studied like webbing, mapping, and discussions of character traits. Some
respondents listed strategies which could fall under teacher and/or student driven
strategies or both depending on the activity involved. Some strategies wighin t
category included Smart Board activities and story discussions.
The power of drama

As | have mentioned several times in this project, Vivian Paley informed my
practice tremendously. Her strong connections between play and story areoked
me. Her passion for drama with children continues to captivate me. One personal
connection she provided was her inclusive approach with children with special needs. |
all her books, she describes children with disabilities without identifying #sedimsabled
children. Instead, she starts where ever the child is functioning and builds ftom tha
point. In my classroom, all of my children are identified with some type of digabilit
that does not mean they are treated a certain way because of that dis@bdithildren
are expected to do their best and build their skills on a daily basis. Combining story and

drama is one way to offer success and growth to all participants.
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Children need to feel safe and secure in their learning environment to take risks,
develop critical thinking skills, and master skills needed to succeed thioeigh t
education. For children to feel safe, a classroom community must be developed that
accepts each child where and how he/she is and welcomes what he/she hash® offer t
classroom. Within this classroom community lays a learning environment that offe
children activities and experiences that are exciting and engaginglevahteo their
developmental needs. Story in a playful way such as story reenactingdlisinto this
learning environment. It offers parts for all learners to enhance skillatierrwvhat
level they are functioning on.

A book that | use every yearifie Mittenby Jan Brett. The story helps my
children learn about winter and it is a great story to involve all of my children in its
reenactment. Each of the children can have their own part and each of the partass |
important as the next. For some children | need to prompt or just give a cue. Odlders ne
hands on direction and guidance and others still, need me to get right down there with
them to help them accomplish their goals. The exciting part for me is thatlit is
Okay...where they are is where they are and story can help them build on that
knowledge base. Some of the children memorize their parts, and of course that is
different from year to year. All of the children, however, are given cstage for their
part and that experience is motivating and exciting for most young learresamirg
sequence and order and aspects of ‘the production’ help children understand the concept
of story which will continue to benefit them in all aspects of learning. Thimgea

illustrates so effectively how drama can be incorporated into the cumculhile the
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children are immersed in the drama and all its elements, specific skitlschéor
meeting standards are also being addressed.
Implications for Future Research

Much needed in the body of research regarding story and storytelling is & ok a
similar study of teachers in Reading First Schools. It would also be tsek¢ how the
responses of National Board Certified teachers differ from those of othecledéathood
and elementary teachers. Another avenue for researcher might involve didienchit
is quite possible that you would also get more negative responses in regard to NCLB
from this group of instructors. Or, perhaps this research, like Anderson’s (2009) study
will show that teachers still can make choices in their educational approaches.

Other needed studies in order to more fully explore the topic of story and
storytelling in early childhood classrooms in the era of NCLB would be ethnographi
and/or lifeworld studies examining deeply one teacher’s classroom andilaurric
decision-making. A quantitative study using my survey as the basis foodaxgmore
fully a statistically valid instrument could also add to the body of knowledge iartms

An area that | stressed in my literature review that was not as evident as
expected in the results is the concept of empathy. Only a few teacheieneemthat |
consider to be a major benefit of the use of story in the classroom. | believe further
research in this area would be of interest. | did not address it specificaliyesaon,
but I did think it would be mentioned more than it was. Paley mentions that empathy is
not really a concept that can be taught. It can, and it must be experienckele ek
story is one of the best ways of accomplishing that. I think that further discussions

directly addressing the concept of empathy would be valuable for ressaaoker
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teachers. | feel it is one of the strongest, often untapped, benefits of staugyA st
designed to examine the connections between story and empathy would add to the body
of knowledge in the field.

Another type of research that | think would build on this small study would be a
teacher research project involving videotaping or tape recording children asebkclas
involved in story and seeing what type of themes and data emerge in those scenarios
Being a kinesthetic learner myself, putting it all together to see,dms feel story in
action could inspire me to incorporate it into my teaching. Comparing the children’s
abilities in all the developmental domains in story rich and minimal story envirdeme
would also be enlightening. This could also develop as an Action Research project.
Having teachers construct their own philosophies by the experiences thegsait their
classrooms could definitely promote the use of story and storytelling witlagesd of
learners.

Implications as a Researcher

| believe it is important as a researcher, especially when preseittied w
conflicting results, to scrutinize not only your data but your data instrumemisia It
seems imperative to my research to take a closer look at possible flanekoesses
within my study. Just as | was open to the data that emerged, | was open totioforma
this critique would offer.

My first concern is my initial definition of story that | sent out with nrgtfi
email. | wanted the definition to be extremely general so the respondemtaddl
upon it with their personal approaches. | defined story as any type of narragtreewa

one line sentence plot describing a child’s drawing to a full length novel read by th
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teacher. What | was trying to determine Wwas muclthe teachers use story amolv

they use story. In hindsight, there is a possibility that my general defimas too

vague, so that participants considered reading a basal reader or providing tieae to

be examples of story and storytelling. Basal readers and teachelowddhay be part of

a story rich curriculum, but my operationalization of the term “story” did ndddecan

intent to view them as representations of story within a classroom. Thus, | have no way
of knowing what the OKECNBCTs who participated in my study meant when answering
the question regarding wanting to spend increased time with story in thenoolas.

My next area of concern is the survey itself. Again, | can look back and realize
clarifications and layered questions | should have included in my survey. telgfini
wish | would have provided opportunities for the respondents to discuss restraints they
feel in the classroom. The responses show that though teachers may not consider NCLB
directly responsible, there still seem to be time constraints that @by falbst. Could it
be district guidelines, principal’s requirements, PASS objects or possilelytpar
pressures that limit or stifle teaching approaches? All are possddens for strategies
not being used any more or for story and play times to be restricted.

There is conflict within the NCLB questions as well. If a teacher hasmaini
knowledge about the law in regard to reading or a reading program, then the questions
about how story curriculum is modified, limited or enhanced by it are basicallynaull a
void. This continues on through the comparison of NCLB and NBPTS too. | definitely
wish | would have requested examples on how teachers are combining the keysleme
of both through the lens of story. | still believe it is being done; that teachers promote

inquiry, integration and reflection while working with phonemic awareness, phonics,

138



vocabulary, fluency and comprehension while discovering a story. Although results of
the study show this to be true, future studies should focus on this area for clarity and
specific details and examples.

The last area that should have raised a red flag for me earlier was ther mim
teachers working within Reading First schools. | had only six respondents thithi
category and this was the group | assumed would have a big impact on my data. | never
considered that the number of OKECNBCTs working in the Reading First schoots woul
be so low. This thought could promote another study in and of itself. — ‘How can low-
socioeconomic schools attract NBCTs?’

| regret not having requested participant volunteers for follow-up intesvaea
discussions. These conversations could have clarified their responses and edliglytene
study. As with a conversation, oftentimes things unsaid are just as importaat as
words spoken. This thought stayed with me throughout the survey responses. First
consideration was the relatively small sample of OKECNBCTs who respomdey t
survey. Even though 118 out of 305 (38%) participants was an above average survey
response rate, | had hoped more would have been willing and enthusiastic participants.
Possibilities for this lack of response include uncertainty of anonymity, or an
unwillingness to discuss frustrations or tensions. Again these are just spasy lait
the lack of response does have a voice of its own.

Another concern within this same line of thinking is what comes across as
relatively politically correct answers. Again, much is unspoken. A relatizefg
number of respondents chose not to answer the open-ended questions. Roughly 30

respondents provided what could be considered politically correct responses to the

139



multiple choice questions without taking the chance of categorizing or ostracizing
themselves through their own personal responses. There were also a number of
respondents who seemed to comment with brief politically correct responbesofren-
ended questions.

The last concern for me within the unspoken framework involves approaches that
teachers may not be completely cognizant of or comfortable discussing. f B\&inH
has little impact, there is some type of standards that need to be met issatb@has. In
Christine Sleeter’s bookJn-standardizing Curriculugher suggestions might present
insight into some of these rote or politically correct comments. During a phdnércal
C. E. Sleeter (personal communication, April 24, 2009) explained the connection. She
discussed a standards driven curriculum in comparison to a standards conscious
curriculum. A standards driven approach starts the curriculitimthe standards and
decisions are made regarding how best to meet them. Within a standards conscious
approach, standards are set aside at first to determine main ideas thatn@e dee
important. Strategies are developed to help children process and develop undesstanding
and these understandings are then mapped against the standards. The basie dsfferenc
that in the first approach the standards drive the curriculum and in the secongkthey a
used as a reference.

| believe that comments like “When reading stories the children areuctddo
new vocabulary.” and “We use Literacy First for assessments but alsoaise Sc
Foresman,” are not only politically correct, but also standards driven. Not adgriéss
type of response through verbal or written feedback was a rather large dcavithac

my research.
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Although | believe more understandings and opportunities concerning story,
NCLB, NBPTS and OKECNBCTs could have developed with altered and additional
guestions and discussions, there are still some very worthwhile results. &hiegve
together of my personal story experiences, the professional literatlisziavey results
offered a great deal of important and relevant data.

Conclusion

| found the process of researching the concept of story to be extremelgtintere
Looking at it in story in regard to NCLB and NBPTS was also very enlightening. |
assumed that | knew the answers to the questions | addressed, but what emetiged was
unexpected. With the data | gained a deeper respect for OKECNBCTs. | was and a
pleased that my passion for story and storytelling seems to be shared witbrmylpm
encouraged to find out that story still is being used a great deal in the respondents’
curriculum. | gained confidence that although | still do not agree with wiaimg
mandates involved with NCLB, teachers are working within the framework and stwing
successfully. Accountability is important. Making sure children learn is iiamor
Combining the worlds, mentioned earlier, that Bruner refers to as the modes of knowing
cannot help but enhance the learning process (creatingthe21stcentury.@aging lat
learning through the scientific as well as the narrative gives all kindaroiees the
opportunity to thrive. As Patricia Cooper mentioned, there are ways to combine both of
these modes of learning, and story and storytelling activities have proven to be very
successful. Story has the power to connect all parts of the curriculum and atif plagts
child. No child will hear the same exact story being told. The interpretationhaitige

from day to day. That is part of its power, it is part of its attraction. The ®peaks
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many times to the listener. Once in the ear, and again and again and agaethothe

chamber that is the heart (Yolen, 2000).
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APPENDIX A
Initial Email of Explanation

Initial letter of explanation

Dear Fellow Early Childhood Generalists,

My Name is Carol Ford, and I am a teacher in Muskogee Public Schools. I earned National
Certification in 1999 and am currently working on recertification. Hopefully, I will hear good
news in November. I am also working on my dissertation for my PhD. in Education. The topic
for my dissertation involves story and storytelling. I am trying to discern how Oklahoma’s EC
Generalists utilize the concept of story and storytelling under the confines of No Child Left
Behind. This is where you come in! I will be sending a survey to all Early Childhood
Generalists in Oklahoma concerning this topic. Response rates to surveys are not usually very
high, so I am sending this letter ahead of time to assure you that the survey will not take a great
deal of time and I believe the information it will generate will be very beneficial to educators and
students alike. The survey consists of 23 questions of which 18 are multiple choice and the
remaining 5 require short answers. I would greatly appreciate your help and participation.

I will also be sending a consent form that stresses the complete confidentiality of your
responses. I will accept your completed survey as given consent. The survey will be found on
the following website: http://www.surveymonkey.com. A direct link will be provided in my next
email. I would really appreciate your responses within two weeks. This website is a licensee of
the TRUSTe Privacy Program which is monitored on a daily basis for security and
confidentiality. IP addresses are the only identifying record kept in the data base and that is
comparable to a zip code to show the general area of the respondent.

The concept of story and storytelling has become extremely important to me over the last few
years while attending Oklahoma State University. I have read a great deal of Vivian Paley’s
beliefs on story and play in the curriculum and have tried to incorporate them into my classroom.
Teaching early childhood special education children has given me the chance to use them in all
aspects of my curriculum. I am interested in finding out your views on story and storytelling,
how you utilize them in your classroom, and how NCLB might have affected those strategies. [
am also interested in finding out the role that the National Board Certification Process had in
your current teaching philosophy. For this survey, I think it is important for you to know how I
define the key terms in my project;

Story- Story will refer to any type of narrative. This can be a simple
sentence plot describing a child’s drawing to a full length novel which could be
read to the students.

Storytelling- Storytelling will refer to any type of delivery of a narrative.
Some examples include drama, art, discussion, and read alouds.

Strategy- Strategy will refer to any approach used by the teacher to bring
Stories to life in his/her classroom.

Literacy- Literacy will refer to the processes, programs and approaches
teachers use to teach and help develop reading and writing skills within the
classroom.

Again, I am anxious to get my project underway, and I hope you will assist me in
completing my dissertation. If there are any questions or concerns please feel free to email me at

okisok@sbcglobal.net or carol-ford@mpsi20.org or call me at 918-869-8492. Thanks in

Advance.
Sincerely,
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APPENDIX B
Consent Form

Carol Ford

Consent Form for Research Project with Oklahoma’s ECNBCT
TELL ME A STORY PLEASE

Student Researcher: Advisor:

Carol Ford Kathryn Castle

9151 S. 13" St. East OSU College of Education
Muskogee, OK 74403 235Willard Hall

Home 918-687-3955 Stillwater, OK 74078-4045
Cell 918-869-8492 405-744-8019
okisok@sbeglobal.net kathryn.castle@okstate.edu

Hello!! My name is Carol Ford. I am a special education teacher at Pershing Elementary in
Muskogee and I work with kindergarten aged children. I am currently working on my
dissertation at OSU. I am working toward a PhD in Education and am extremely interested in
studying some of the benefits of utilizing story in early childhood classrooms.

If you agree to participate in my research project you will be asked to complete one twenty-three
question survey looking into how you as an EC Generalist utilize story and storytelling in your
classroom within the confines of No Child Left Behind. The information you provide will be
completed on a website called SurveyMonkey which I must access through a login and
password. No record of email addresses will be available with this survey so your response will
be completely anonymous. All information I receive will be kept confidential and your input
will remain anonymous. There is no consequence for non-participation.

There are no known risks associated with this project which are greater than those ordinarily
encountered in daily life. The records of this study will be kept private. Any written results will
discuss group findings and will not include information that will identify you. Research records
will be stored securely (Locked in my filing cabinet) and only the researcher and individuals
responsible for research oversight will have access to the records. It is possible that the consent
process and data collection will be observed by research oversight staff responsible for
safeguarding the rights and wellbeing of people who participate in research.

As participants in this research, you are entitled to know the nature of my research. If at any
time you would like to know more about my project or the themes and data that emerge, feel free
to contact me. You are free to decline to participate by simply not completing the survey. The
results of the survey should provide valuable information, interesting views and philosophies,
and creative strategies involved with story and storytelling. I am looking forward to your
contribution to my research. I have the utmost respect for the National Certification process and
feel you will have a tremendous impact on this project.

Please indicate your willingness to participate in this research process by completing and
returning the survey. The survey can be accessed by clicking on the link in the main body of this
email. Your completed survey will serve as your consent for my analysis and future ‘
dissertation. If you have questions about your rights as a research volunteer, you may contact

Dr. Shelia Kennison, IRB Chair, 219 Cordell North, Stillwater, OK 74078, 405-744-1676 or
irb@okstate.edu I hope you will agree to participate in this study, if you have any concerns or
questions please let me know.
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APPENDIX C
Email Containing Survey Link

Sincerely, Carol Ford carol-ford@mpsi20.org okisok@sbeglobal.net 918-869-8492

Email containing the survey link:

Dear ECNBCT’s
Here is the survey I discussed with you earlier in the week. Just click on the link and my survey
will pop up and when completed it will be filed anonymously on this web site under my specific
survey site.
I want to remind you of the definitions I am using for this project and also request that you read
the attached consent fbrm and complete the survey as soon as possible, preferably within a week.
Story- Story will refer to any type of narrative. This can be a simple

sentence plot describing a child’s drawing to a full length novel which could be

read to the students.
Storytelling- Storytelling will refer to any type of delivery of a narrative.

Some examples include drama, art, discussion, and read alouds.
Strategy- Strategy will refer to any approach used by the teacher to bring

Stories to life in his/her classroom.
Literacy- Literacy will refer to the processes, programs and approaches

teachers use to teach and help develop reading and writing skills within the

classroom.

Thanks in advance for your support, I really appreciate it!!!

Carol Ford

http://www.surveymonkey.com/s.aspx?sm=wHm_2bFJdgziS6BiYJ4Mmrtw_3d 3d
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APPENDIX D

Survey for Dissertation

1. Please select your number of years of teaching experience
a 3-5

a 6-10

a 11-15

a 16-20

a 20+

2. How long have you held Early Childhood National Board
Certification?

1-3 years

.

4-6 years

.

7-9 years

.

10+ years
Please choose your current type of employment
Early Childhood Teacher
Elementary Teacher
Librarian
Counselor

3.
-
-
-
-
-

Administrator

Other (please specify)

4. Please describe the type of school where you are currently
employed (Please choose all that apply)

Rural
Suburban
Urban

Reading First

11 11T

Literacy First
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5. In the past 5 years, how many years has your school achieved
AYP?

0

1

5

ooonooonon

not sure

6. How much knowledge about the requirements of No Child Left
behind pertaining to literacy do you have?

No knowledge
Minimal knowledge

Some knowledge

000

Considerable knowledge

7. Briefly identify or explain your classroom's reading/literacy

=]

| f

8. How comfortable are you with your reading/literacy program
under NCLB guidelines?

program

not comfortable
Minimally comfortable

Somewhat comfortable

ooo0on

Considerably comfortable
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9. Of what importance is the concept of story and storytelling in your
personal teaching approach?
e

e
e
e

no importance
minimal importance
somewhat importance
considerable importance
10. To what extent have the requirements of No Child Left Behind

modified your use of storytelling?

e
e
e
e

No modifications

Minimal Modifications
Some modifications
Considerable modifications

11. To what extent have the requirements of No Child Left Behind enhanced your use of story
and storytelling?

£
£
£
£

No enhancement

Minimal enhancement
Some enhancement
Considerable enhancement

12. To what extent have the requirements of No Child Left Behind limited your use of story and
storytelling?

E No limitations
Minimal limitations

Some limitations

00

Considerable limitations
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13. Key elements stressed in Reading First are phonemic awareness, phonics, vocabulary,
fluency and reading comprehension. How often do you use story and storytelling to enhance
these elements

Never Monthly Weekly Daily

Phonemic [ [ C C
awareness Never Monthly Weekly Daily
Phonics

E Never E Monthly E Weekly E Daily
Vocabulary

E Never E Monthly E Weekly E Daily
Fluency

E Never E Monthly E Weekly E Daily
Reading E E E E
comprehension Never Monthly Weekly Daily

14. Key elements stressed within Early childhood National Board Standards include inquiry,
integrated curriculum, and reflection. How often do you use story and storytelling to:

Promote children's inquiry
E Monthly E Weekly E Daily
Integrate story within the E E
ALGEL Monthly Weekly Daily
Promote students’' reflection E Monthly E Weekly E Daily

15. Amount of time spent involved with story and storytelling on a
daily basis
e

e
e
e

E 60+ minutes
16. If there were no external constraints on your classroom curriculum, how much time would
be spent with story and storytelling on a daily basis?

£

None
0-15 minutes
16-30 minutes

31-60 minutes

None

0-15 minutes
16-30 minutes
31-60 minutes

60-90 minutes
90+ minutes

e
e
e
e
o
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17. Many teachers feel play and story often complement each other in the learning process.
How much time is allowed for free play and center time throughout your school day?

None
0-15 minutes

16-30 minutes

ooo0on

31-60 minutes
60+ minutes

18. If there were no external constraints on your classroom curriculum, how much time would
be offered for free play and center time?

Ol

None

0-15 minutes

16-30 minutes

31-60 minutes

Ooon

61-75 minutes

75+ minutes

Add your comments

19. As an Early Childhood National Board Certified teacher, you work under the guidelines of
both the NBPTS and NCLB. How similar are the guidelines of NBPTS and NCLB in assumptions
about teaching and learning?

No similarity

Minimal similarity

Some similarity

Considerable similarity

oo0onaon

I have never considered a similarity
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20. Please list and/or describe your views on specific benefits of utilizing story and storytelling
for the young learner

=]
| i

21. Please list several teaching strategies you are currently using to include story and
storytelling into your curriculum

=]
| i

22, The process of National Board Certification encourages you to broaden your teaching
approaches as well as try new strategies to motivate learners. Please list any approaches or
strategies, if any, involving story and storytelling that emerged during the certification process
that you are no longer using in your classroom.

=]

=]
| i

23. Please elaborate on one personal example, whether it was a positive or negative
experience, involving story and storytelling within your classroom.

=]}

=]
| i
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APPENDIX E

Follow-up Email

Follow up Email
Dear ECNBCT’s

I want to thank all of you who have participated in my survey. The responses are interesting,
intriguing, and I cannot wait to start analyzing all the strategies and thoughts. If you have not
responded yet, please do so within a day or two please. I really would like your input as well!

Again Thanks so much for your participation....... Carol Ford
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APPENDIX F

Final Request

Unife.

FINAL REQUEST

Dear ECNBPT’s
I apologize for any inconvenience and please forgive the intrusion, but I would like to request
your response to my survey one last time. I am in URGENT need of more responses for my
survey on story and storytelling. I believe it will be an important study when I receive and

analyze all the survey responses. PLEASE, if you have not completed the survey for me yet

http://www.surveymonkey.com/s.aspx?sm=wHm 2bFJdgziS6BiYJ4Mmrtw 3d 3d

Thank you Carol Ford
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APPENDIX G

Pilot Study Survey

Please select your number of years of teachingreqoe

How long have you held National Certification?

Please choose your current type of employment

Please describe the type of school you are cuyreniployed with (Please choose all that apply)
In the past 5 years, how many years has your scubi¢ved AYP?

How much knowledge about the requirements of Ndddteft Behind do you have?

Briefly identify or explain your classroom's reagiliteracy program

How comfortable are you with your reading/litergmrpgram under NCLB guidelines?

Of what importance is the concept of story andysédiing in your teaching philosophy?

. To what extent have the requirements of NCLB lichigeur use of story & storytelling?
. To what extent have the requirements of No Chilft Behind enhanced your use of story and

storytelling?

. Key elements stressed in Reading First are phonawaceness, phonics, vocabulary, fluency and

reading comprehension. How often do you use stodystorytelling to enhance these elements?

. Key elements stressed within Early Childhood Natld@oard Standards include

inquiry, integrated curriculum, and reflectionow often do you use story
and storytelling to enhance these elements?

Amount of time spent involved with story and stetlghg on a daily basis?

If you were in charge of your own curriculum, howceh time would be spent  with story and

storytelling on a daily basis?

Many teachers feel play and story often complereanh other in the learning
process. How much time is allowed for free plagl aenter time in your
classroom?

If you were in charge of your own schedule, how mtime would be offered for free play and
center time?

As a National Board Certified teacher, you work emtthe beliefs and guidelines of both the
NBPTS and NCLB. How do they compare?

Please list and describe your views on specifiefitsnof utilizing story and
storytelling for the young learner (Suggestitorsthis question)

Please list strategies you are currently using¢tute story and storytelling into
your curriculum (Add suggestions for this questio

The process of National Board Certification encgesayou to broaden your teaching
approaches as well as try new strategies to atetiearners. Please list any
approaches or strategies, if any, involvingystond storytelling that emerged during the
certification process that you are no longengsn your classroom. Please explain the
reasons you no longer use them.(Add suggeshiorikis question)

Please elaborate on one personal example, whiethepositive or negative of an

experience involving story and storytelling withjour classroom. (Add
suggestions for this question)
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Appendix H

Multiple Choice Items for Early Childhood and Elementary Teachers

1. Please select your number of years of teaching experience
Response Percent Response

Count
3-5 0 0% 0
6-10 s | 17.9% 19
11-15 | —— 28.3% 30
16-20 | E— 18.9% 20
20+ E—— 34.9% 37

2. How long have you held Early Childhood National Board Certification?
Response Percent Response

Count

1-3 years Ime— 54.7% 58
4-6 years e 20.8% 22
7-9 years e 17.9% 19
10+ years momm 6.6% 7

3. Please choose your current type of employment
Response Percent Response

Count
Early Childhood Teacher " 70.8% 75
Elementary Teacher e 34.0% 36

4.Please describe the type of school where you are currently employede@de
choose all that apply)

Response Percent Response

Count
Rural e 34.9% 37
Suburban I 37.7% 40
Urban —— 24.5% 6 2
Reading First 5.7% 6
Literacy First 22.6% 24
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5. In the past 5 years, how many years has your school achieved AYP?
Response Percent Response

Count

0 | 1.9% 2

1 ] 1.0% 1

2 | 3.8% 4

3 | 3.8% 4

4 12.4% 13

5 | 40.0% 42
not sure e — 37.1% 93

6. How much knowledge about the requirements of No Child Left Behindgrtaining

to literacy do you have?
Response Percent Response

=
Count

No knowledge 1.0% 1
Minimal knowledge — 16.5% 17
Some knowledge e 66.0% 68
Considerable knowledge o 16.5% 17

7. Briefly identify or explain your classroom's reading/literacy program
Response Count 101

8. How comfortable are you with your reading/literacy program under NCLB
guidelines?
Response Percent Response

Count

Not comfortable = 2.9% 3
Minimally comfortable e 14.4% 15
Somewhat comfortable —e———— 40.4% 42
Considerably comfortable e 42.3% 44

9. Of what importance is the concept of story and storytelling in your persai

teaching approach?
Response Percent Response

Count

no importance 0 0.0% 0
minimal importance = 5.7% 6
somewhat importance — 29.5% 31
considerable importance ] 64.8% 68
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10. To what extent have the requirements of No Child Left Behind modified yau

use of storytelling?
Response Percent Response

Count

No modifications ——— 41.2% 42
Minimal Modifications =, 34.3% 35
Some modifications I —— 22.5% 23
Considerable modifications B 2.0% 2

11. To what extent have the requirements of No Child Left Behind enhanced you

use of story and storytelling?
Response Percent Response

Count

No enhancement O 51.0% 52
Minimal enhancement e 28.4% 29
Some enhancement e ——] 19.6% 20
Considerable enhancemenpgf 1.0% 1

12. To what extent have the requirements of No Child Left Behind limited yawse

of story and storytelling?
Response Percent Response

Count

No limitations e 52.9% 55
Minimal limitations | 31.7% 33
Some limitations | —] 13.5% 14
Considerable limitations = 1.9% 2

13. Key elements stressed in Reading First are phonemic awareness, phen
vocabulary, fluency and reading comprehension. How often do you use story and
storytelling to enhance these elements

Never Monthly ~ Weekly Daily Response
Count
Phonemic awareness 5.8% (6) 6.7% ( 29.8% (31) 57.7% (60) 104
Phonics 5.8% (6) 5.8% (6) 28.8% (30) 59.6% (62) 104
Vocabulary 2.9% (3) 2.9% (3) 16.5% (17) 77.7% (80) 103
Fluency 5.9% (6) 2.9% (3) 28.4% (29) 62.7% (64) 102
Reading comprehension  3.9% (4) 1.9% (2)13.6% (14) 80.6% (83) 103
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14. Key elements stressed within Early childhood National Board Standardsclude
inquiry, integrated curriculum, and reflection. How often do you use stoy and
storytelling to:

Never Monthly  Weekly Daily Response
Count
Promote children's inquiry  1.9% (2) 10.5Pa) 32.4% (34) 55.2% (58) 105
Integrate story
within the curriculum 2.9% (3) 8% (4) 27.9% (29) 65.4% (68) 104
Promote students'
reflection 5.8% (6) 9.6% (10) 28.8% (30) 55.8% (58) 104

15. Amount of time spent involved with story and storytelling on a daily basis
Response Percent Response

Count

None =] 2.9% 3
0-15 minutes | E— 22.1% 23
16-30 minutes ———— 28.8% 30
31-60 minutes . 30.8% 32
60+ minutes — 15.4% 16

16. If there were no external constraints on your classroom curriculum, how naln

time would be spent with story and storytelling on a daily basis?
Response Percent Response

Count

None a 1.0% 1
0-15 minutes = 2.9% 3
16-30 minutes e 28.6% 30
31-60 minutes | 32.4% 34
60-90 minutes e ————— 25.7% 27
90+ minutes ] 9.5% 10

17. Many teachers feel play and story often complement each other in the learg
process. How much time is allowed for free play and center time throughoyour

school day?
Response Percent Response

Count

None E— 9.5% 10
0-15 minutes = 15.2% 16
16-30 minutes ——————— 24.8% 26
31-60 minutes —— 30.5% 32
60+ minutes  E—— 20.0% 12
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18. If there were no external constraints on your classroom curriculum, how nalhn

time would be offered for free play and center time?
Response Percent Response

Count

None B 1.0% 1
0-15 minutes == 3.8% 4
16-30 minutes e — 21.9% 23
31-60 minutes | 36.2% 38
61-75 minutes e 22.9% 24
75+ minutes —— 14.3% 51

19. As an Early Childhood National Board Certified teacher, you work under the
guidelines of both the NBPTS and NCLB. How similar are the guidelireof NBPTS

and NCLB in assumptions about teaching and learning?
Response Percent Response

Count

No similarity . 3.8% 4
Minimal similarity E—— 17.3% 18
Some similarity | —————— 45.2% a7
Considerable similarity | 8.7% 9
| have never considered a similarity e —— 25.0% 26
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APPENDIX |

READING PROGRAMS USED BY RESPONDENTS
We have a school wide adopted basal series. lualsanethods from four blocks as well as
several others
It is based on the skills of Literacy First. We b3ust adopted a reading series for the first time
for Pre-K and are in the process of incorporattrigto our curriculum
We use a reading textbook and workbook. We suppiéieith additional work and centers
Phonics, phonemic awareness, and whole-word readiiegscreen using Literacy First screenings
3 times a year to place in Reading Sufficiency,tbath our own created curriculum
Houghton Mifflin program with Saxon Phonics addii@ supplement
We use Literach 1st for assessments but also esedibitt Forsman reading series. We are not a
Literacy 1st school
We have a school wide adopted basal series. lualsanethods from four blocks as well as
several others
It is based on the skills of Literacy First. We b3aust adopted a reading series for the first time
for Pre-K and are in the process of incorporatirigto our curriculum
We use a reading textbook and workbook. We suppiéimeith additional work and centers
Phonics, phonemic awareness, and whole-word readiiegscreen using Literacy First screenings
3 times a year to place in Reading Sufficiency,tbath our own created curriculum
We are a Literacy first school.
We use Frog Street Press - letter recognition,rveégg sounds, visual phonics. We use book-it to
encourage reading at home. We read, read, read.
We use parts of Literacy First, Reading First,adieg program, Reading Street, and have a
reading specialist for K &1
Literacy by Design, Comprehension strategies b¥geting is guided by this curriculum
4 Block Model: Shared Reading, Guided Reading Gsp&$R, Words Block, Writer's Workshop,
Classroom Library(check out to take books home)
Literacy By Design Lucy Calkins writing series Lidey Centers Small group instruction
| use a mixture of best practices such as Saxoniphicsmall group literacy centers, Harcourt
reading program
Structured Language Basics from Payne Educati@ki@
| use Saxon Phonics and Spelling for 1st gradeu¥éeHarcourt for our Reading curriculum.
We use a balanced literacy approach. We use dgegitheme to help children make connections
and continue reviewing and building on prior knoage. | use hands-on learning centers in my
classroom, lots and lots of oral language, vistetts,
We use Scott Foresman, Earobics & Compass Leaasimgsources as well as Literacy First
literacy activities.
I work with a small group of 3rd graders (5). We Wiiteracy First Assessment to guide
instruction in phonics. | do Guided Reading lesseits students and we use hands-on materials
(magnetic letters, center-type games) to work ampis and comprehension.
We use the Houghton-Mifflin textbook program, whallso incorporating arts integration into our
lessons. We assess with DIBELS, Gates-McGinit&ridt benchmark tests, and teacher-made
tests. We also use the Marzano method of learroegbulary, some taken from our text, other
words taken from our state's vocabulary for oudgsa Half of my weekly spelling list is phonics
based, while the other half contains vocabularydsdrom other areas of our curriculum. In the
second half of the year, | use class sets of thadés for reading.
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Our literacy program is anchored in a basal readarges and supplemented with enriching
reading, writing and language experiences

| do not just one program. | pull from a few butstip | use Frog Street Alphabet books and songs
and integrate learning letters and sounds int@ttiee school day. For reading | choral read a set
of four different predictable books at a time witly class and send home them home once a week
until every child has read every book at home. 3tidents read to books to each other during free
reading time and we also incorporate many of thekb@s storytelling without the book. |
incorporate higher level books during class timeuidd vocabulary and just simply build a love

of books

Reading First literacy block, 120 minutes of uninipted reading and 30 minutes of intervention
We use Houghton Mifflin Pre-k program with my ovdeas

The students learn to read using a balance of pa@md whole language instruction and practice
We use Macmillan Reading series, literacy centrd,whole group language activities

We use the Scott Foresman Reading Street Program

We use a basal reader in my 2nd grade classrooaddition, | supplement with various thematic
books. Phonics and spelling are in conjunction withreading series. Comprehension is
strengthened, phonetic awareness and print redogistenhanced, higher level of interest in
reading and understanding, higher level thinkintsséeveloped

| am using the newly adopted Macmillan programsbaise Language Based Education from the
Payne Center, ideas from Mary Legan and Debbiaifdilll teach both whole group and small
group as well as with learning stations.

| work with four year olds primarily. The classrosimave an adopted program of literacy which
they do daily, but also literacy centers. My jolttzes speech path for this building is such thai | g
into the classroom for 30 minutes, 1x a week andalmd lessons, rhyming activities,
identification of category items, finger plays astdries. | also have my regular caseload. My
activities go hand-in-hand with the skills they gegning in the classroom. | feel our district is
ahead of the curve in recognizing how early chitethskills can be addressed through various
means.

We use the Building Blocks model which is the E@iof Four Blocks. We do not use
publisher's curriculum, we write our own

Balanced, multi-sensory, structured, direct ingtaurcwhole group and small group instruction
Focus on structure and texture of literacy

No set reading program. We read books in the Ptagsmom that pertain to the theme.

| use our newly adopted "Treasures" reading progtahink it's MacMillan/McGraw Hill. | use

the stories and strategies in Treasures to teaockevgnoup instruction. |1 also have small group
guided reading sessions. Students mostly do selatfuming this time, because | have a reading
tutor in the room during group time. She works vétbroup while | work with a group. My
students have been doing some literacy relatesvsgatnd then they read and take A.R. tests.
I've just started training students on literacytees) though, because | have several students who
have trouble working on seatwork independently.Wdiee a Success maker computer program.
Students are tutored on the computer at their iewel5 min. and we have 2 sessions each week. |
try to have a story time daily. | use 6 traits uagt but don't have daily writing workshop time due
to time constraints. | try to have a lesson attlease a week, but often have students write at
other times. I link the phonics skill to spellingpften supplement Treasures phonics with other
materials. | try to pull in extra things, too. IMealinda Hoyt's book called Interactive Read-
Alouds and I've begun using some ideas from hekbloalso like to use Reader's Theater. |
haven't gotten into it much this year, but plapittk up the pace with Reader's Theater. | promote
A.R. and have incentives for meeting goals. Stuslbate fluency practice each night with their
regular homework reading
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I am now the reading specialist for the elementhsgreen all children K-5 with DIBELS. | have
a pull out program for the students that scoreD&b ®r scored intensive on the test. | am currently
using Structured Language from Payne EducationeZdéot my main focus

We use Saxon Phonics and Scott Foresman Readiies Ser

We follow the Literacy First model using assessmdait spelling, phonics, and phonemic
awareness as well as the DRA to determine readirgjd. Children receive whole group as well
as small group instruction in reading and spelling.

Literacy First School for 7 years. Literacy Centatiized. Flex grouping instruction. Harcourt
Reading Program

We have been trained in NYC/Columbia University-8iag and Writing Project. We create
numerous reading/writing activities throughout day, but have specific reader's and writer's
workshop with mini-lessons, active engagement, @amices and conclusion each day.

| currently use Scott Foresman for phonemic awasné&/e also use Saxon phonics for the
reading component

Our literacy program is based on the district addfitasal (Scott Foresman) with a district
teaching calendar given to us. | also use GuidetiRg leveled books

The reading program we use is called Voyager Usaldriteracy. our Reading Block consists of:
Friendship Circle, Reading Stations, Teacher Stagod Writing Connection

Our district has adopted the McGraw-Hill Treasyyesgram for our KG reading curriculum
Using quality assessments, both formal and inforirdétermine my students' needs and tailor a
literacy program to ensure success for all.

We use Macmillan and supplement with our own cuitim

We use "Reading Street" by Scott Foresman. Wetwkaly, as it is set up in the Teacher's
Edition. Our administrator has put strict guidesiren our teaching since NCLB.

My classroom literacy program is based on Mary InegReading Ideas book. Her strategies are
hands on and her sequence of instruction is ideadrly childhood education. Students read
about, discuss, write about, and experience vaaspscts of skills essential to reading and
writing success.

each child is assessed in the areas of phonicplamemic awareness then each child is instructed
at his/her first identified need

Each week we read/sing a letter song and color.ddagch using thematic units, and include
thematic literature that is read daily. | also ead a story each week. By the end of the week the
students are reading the predictable book withiWemake books as a class and take turns
sending them home to read with family

| use a mixed phonics and whole language apprd&ehhave a strong focus on oral vocabulary
and writing

Balanced Literacy with and extra focus on oral lzage development

Leveled to meet individual needs. Guided readiengled according to assessments administered,
and interventions implemented. Follow up assesssiterassess gains/losses

My classroom houses 20 second graders. We usergigthiterature to read, analyze, speak and
write about stories. We practice reading indivitiyah small groups and in large groups. We are
an Oklahoma A+ school that is committed to teachwith and through the arts. Literacy is
enriched with drama, movement, visual art and muididtiple Intelligences are considered as
lessons are created. This is the foundation oéudfftiation, allowing all students to be successful
and challenged.

| have taught in a full-day Kng program for the (paigears. We completed a 5 year grant with
Reading First. (Thank goodness!) We are still agtkestihere to many of the Reading First
practices. We adopted Scotts Foresman this yeiéiissa learning process and quite difficult to
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have the Reading First mentality of "fidelity tetbore" (which | disagree with anyway). The
literature choices in the manual are often poortasino relativity or connections to the children.
(Who reads about bugs in January in OK!) Along wittruction from the teacher guide, my 90
minutes of Literacy includes 40 minutes of literagnters. Under the grant, the centers were not
allowed to be intregrated. Now, we have a littlerenoreativity and flexibility in center activities.
During other times of the day, | work in authordiés and re-enacting stories. We use Dibel's to
assess students every other week and they arelplaggervention - -20 minutes a day/4 days a
week based on those scores

The reading program is based on the PASS objedtivehkird grade. | use supplemental material
of all types to accommodate the reading processledts work in whole groups, small groups and
individually.

Saxon Phonics supplementing with Literady 1

The district adopted literature series, Open Cliteracy program, literature books.

whole group instruction: shared reading guided aetmgnsion modeling of reading strategies
small group instruction: guided reading writing Wsinop phonics instruction

| use explicit, systematic phonics instructiorgr#tture (almost whole-language) including think
alouds, and reading texts to reach every studeat |

Guided reading groups, based on reading fluencycantprehension. Daily practice reading in
class with reading assignments each night for hammew maintain a reading log and award
prizes as students reach their reading goals

| teach a separate phonics program plus phoniedbasding program. We also use Accelerated
Reading in our school

| teach music, but | incorporate stories with thé, TLst & 2nd graders. | begin with a "hook" to
get them interested in the story, | read the stegydiscuss the characters and the events, then we
either listen to the music or sing the song peittgito the music. The children are allowed to
retell the story as a choral or individually and iaout

We are a Reading First school. We have to testhiidren using the DIBELS tests. We have to
have a 90 minute reading block in which we havele/gooup reading/ reading centers/ small
group instruction/ and independent seatwork time

| use a combination of strategies from Four Blotktgeracy First, and other trainings I've attended
throughout the years. My students are assessedegutar basis and instruction is individualized
accordingly. The 5 second grade teachers in mylimgilgroup for guided reading instruction
based on these levels. | integrate trade booksaihtither areas of the curriculum including Math,
Science, Social Studies, and English

My school district just adopted Rigby's readingesrWe love it. As a title teacher we used
leveled guided reading books to teach our groupslédel our students with the Developmental
Reading Assessment to get an accurate level and them up (or down) by doing running
records on leveled texts

| model writing several times per day, talking vehilemonstrating what | am doing. | read as a
group, shared reading. | meet with each group daity use guided reading and or work
individually with students. Children are workinglearning centers while 1 work with small
groups. Reading and writing are available at eachesvery center and at rest time on their mat.
We finish each day with a story or quick write abaistory

Whole group, flex groups, SSR, Phonics, Readeresfen, computer software, AR, STAR
Macmillan/McGraw Hill- this is the fist year to ugeWe are still trying to figure it out.

We use the four blocks method. We use Literacyt BBour reading assessment for reading
sufficiency. | do writing, guided reading, workimgth words, and quiet uninterrupted silent
reading and read aloud every day

We are presently using the newly adopted basalrano¢Scott Foresman Reading Street)
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My classroom was thoroughly saturated with readingd writing in all the curriculum areas. | had
the most success with integrating listening skilher order thinking skills and spelling skillgon
science, math, and reading all day long. As afianal try to move around the AR program by
adding excellent trade books that strengthen setudlies, science , and math. | strongly
recommend the books on parts of speech and fursbmokoetry that cover all areas of our
curriculum

Literature Book and A.R. book tests

All reading/literacy is selected by the early chibbd team to correlate to an overarching theme
based on PASS. We use quality literature for regadint loud, morning message and journals for
writing, phonics and knowledge of print skills

| use our district's adopted reading program (Seotseman) supplemented with Early Success
and Know-Its. | teach these under the parametettseofFour Block model

The main component in my program involves usingd lbeaks and literature. | use a modified
"guided reading" approach along with "The Dailyd;lvwhich I've also modified to suit my
purposes. | supplement with our reading seriessigents do lots of writing and | publish their
work...their published pieces also become a maargf our reading program

| am a PreK teacher with two half day sections@&fidents in each section. | use the Frog Street
Press Curriculum with all of it's extensions, conepsi literacy games, and many Lakeshore
reading/literacy manipulatives for centers

Our current adopted series is Macmillan. We preslpused Harcourt and | still use many of their
materials. | incorporate phonemic awareness, pkpoml language, read alouds in lessons on a
daily basis. Student reading and writing is incogbed on a regular basis.

| do units of study with non-fiction themes likeidgrs. We read, write and draw about what we
learn. | use puppets that have a letter themeweldg letter/sound skills and to involve parents
with the child retelling at home and answering gioes, finding pictures, etc. to earn rewards. |
use "Me Bags" (show and tell with a journal) tesgthen skills like beginning sounds and
rhyming. A child must complete the journal pagehwédtparent and then the class gets to ask
guestions to figure out what they brought

As of this year, we are fully utilizing ComprehemsiToolkit, as a district, and my reading/literacy
program utilizes fiction and non-fiction from a igty of sources, focusing on small group and
differentiated individual instruction

Our school uses Scott Foresman for literacy. Howdwake an eclectic approach and use what
best meets the needs of my students

Very phonics based. hands -on using letter tilesrporate Saxon phonics, Scott-Forsman, and
Navigate Readiness

My classroom is k-3 class of 17 students identifisdyifted/talented. | use district curriculum for
non-readers and early readers, plus provide logxiod language arts center activities, such as
bookmaking, magnetic alphabet letters, reading, distaning center, etc. Other groups practice
oral reading from district reading curriculum, pladividual reading contracts which address OK-
PASS objectives for their grade level. As much@ssfble, most language arts activities are
incorporated into social studies and science digts/iPeer tutoring is also prevalent in the
classroom.

Houghton Mifflin program with Saxon Phonics addii@ supplement

We use Literach 1st for assessments but also eseditt Forsman reading series. We are not a
Literacy 1st school
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APPENDIX J: Personal Story Experiences

Drama Related Responses

Students retold, reenacted the story of CordurogyTied to predict what would happen as the stotgiled, explain
how the store compared to real life comparisond,tath how each character felt throughout the stdhey had to
relate this story to the own life of wanting a spetoy.

2. During a fairy tales unit, | provide masks arlden props for students to retell stories. For €Bély Goats Gruff, |
provide a balance board for students to use dsritige - the students love to act out the storgaggdly.

3. Our Media Director loves storytelling. She haselthe book, Baby Rattlesnake, with our 2nd gsaftermany
years. She tells the story and they act out sontleegparts. The love it!

4. Story of Three Little Pigs. Retold the storyngsmusic/dance to act out story. Children lovedliey ask to do it
again and again.

5. Students enjoyed doing reader theaters, actingh@aracters in the story, changing story endiagd,demonstrating
through drawing different scenes for their stories.

6. Reader's Theater has been positive. | often $iavkents who are very low readers who have belert@aishine
through Reader's Theater.

7. As a group, we retell the story of Goldilockslahe Three Bears by acting it out with props, saslspoons/bowls,
chairs, etc. We do this several times so all childran participate.

8. | have a "classroom friend" volunteer who fore@irs has come to my room once a week. She iswvesived in our
Community Theatre and is very dramatic in her negsli The students absolutely adore her so of caunseeekly
activities always center around literature. Mawky do play acting of stories, singing, and lotpoétry.

9. We recently acted out Barn Dance by Bill Marfin,The children commented on the rhythm and rhgfitee words.
Also, | heard, "This is fun!" (Love of literature§tudents were focused on the story sequence abahacters
approached the barn.

10. I love it when parents come to me and saytttet child acted out one of our stories at homeised retelling to
repeat the story.

11. The play "The City Mouse and the Country Mousa$ the best example. It was a wonderful expeeiéoicme, my
students, and parents.

12. The best experience is when | hear studemg tise props or books to retell the stories we lthores together as a
class. That lets me know what vocabulary and sttrncture they have truly internalized

13. The students have learned a great deal abplarers of the Americas through the use of staaies storytelling.
For instance, we have used readers theater anehsttieéated dramas to deepen the students' unutdirgjaf the
content.

14. During the National Board process | was writitgut one of my students who rarely spoke. Wheaated out
"The Three Bears," she was Goldilocks. She didaetie lines after | said them, which was a magaoanplishment
for her. The "fun" of acting out the story seemedh¢lp her relax and use her verbal skills.

15. My students love to dramatize stories they knbiws gives them an opportunity to be someoneaiskfeel less
inhibited to try new words while acquiring a newdaiage.

16. At the beginning of the year, we studied fabllesollaboration with our Media Specialist (aBNBCT), we read
and acted out favorite fables. Children worked @vapively with a group, planning and sharing ttieie. They had
criteria to meet. Their story must include the ame@ment of the title, acting it out had to incledeeginning, middle
and end and they had to share the moral at theVéadlso include criteria and vocabulary from thaibhal Standards
for the Arts- specifically drama standards. Theyldaise any art materials needed to create thejpspand costumes.
Children were given a weighted checklist as theseasment. Another experience was to create awhagipet show
for another fable. This was a project the mediaisist worked on with small groups. They were rieegi to include
the setting, characters and story. They were gavarbric before they began. They shared their shigugppet show
and the media specialist recorded their performaftanother time, they viewed their video, reflgtion their work
and assessed themselves using their rubric. By therstudents had a firm grasp of characternggtfiroblem,
solution, beginning-middle-end, and the charadies®f fables. The next step was for studentsritevtheir own fable.
We used our classroom agreements (which the studesdted) as the "moral” of our fables. Childrease the
agreement they wanted to use and animals from abigal (a little science lesson integrated intounit). Their story
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needed the other elements mentioned above aslwedteate their stories, we moved slowly throughwhiting
process. | truly feel confident that my studentderstand story structure and the characteristitiseofenre of fables.

17. I've never had a negative experience with stling! Three of my favorite stories to tell, et and act out are
"Wide Mouth Frog", "The Crayon Box that Talked" 8fxane Dewolf and "A Promise is a Promise" by Robkemsch.
That last two were long projects - -covering ovena@nth. The children performed their versions ef story and
incorporated music and dance into the retelling.

18.1 had a student who was being stubborn aboundigidual reading time. He was bored, it was haod, too easy
etc. | connected with him about our liking for mesi After sharing with him that a book is a moviéten on paper
and that he could be the director making the storye alive, he has been reading without hesitalienhas even askefd
to read books | did not think he would even berggeed in.

19. Every class has a favorite story that they waihiear over and over again. This year my clasgdiald their
favorite story in their journal writing and in tferge group area they made backgrounds for thiswkeh | laminated
so that it could be reused as they acted the stargn the carper. | made a power point story wherrild take
pictures of the children and show them acting theysout with the words on the page. Then we reedritheir voices
into the microphone and put their words into thev@opoint.

20. There are so many...For example, | use "reattezatre” a lot with my students to help with flog...it has greatly
improved the fluency of my students. | also userisgloves" to help them with various comprehensategies.

D

21After reading the Three Billy Goats Gruff, | hid children act out the story by taking turns behe characters. W
used the classroom table and chairs as the biidigstudent's that hardly ever get involved couldmiit to stomp
across the bridge and repeat the lines from thg. Wy quietest student was very excited to beTth@l under the
bridge. Then when we drew in our daily story jousndhad most of my class draw a bridge with allfand three Billy
Goats. Each on of them could retell this story weifise.

22This year's parents and students can't waihfonext puppet assignment. | am often asked datifin questions
about what the child remembers. | think that thisincrease these students vocabulary, comprebaresid story recal
skills.

23 | am not a big puppet person BUT each timelthae them in my Pre-K class, the kids eyes ligitThe reactions
from my students encourage me to use the puppetstaategy.

Negative responses

24 | read a story that | thought was within the edapic area. | did not pre read the story andai way off.

25 | was asked if the story | was telling was im mading curriculum

26 Nursery Rhymes - Different versions are sometiomnfusing to the early learners. They want d tbke way their
parent tells it. | have heard them say, " | didkiltit right".

27 Last year my class wrote their own stories. Beible to share their own stories with their pag@mt our share night
had a big impact on them.

28. We read "Mancrow" which was a story from Afritater | gave each child an Indian name for ouv.N\ative
Am. emphasis....one little boy wanted Mancrow beezhis last name was Crow and when he made hislitesad he
had 1 red feather just like our story.

29. I've introduced mystery stories to my 1st gradé/e are presently reading a story by Bill Wadlgan Oklahoma
author) called, Trapped in Death Cave. It is a raurdystery and they are loving it.

30. My favorite part of the school day is readihmgud to my students. We choose books from all céffi€ genres. After
reading Charlotte's Web to my students, we wattheanovie. We were discussing how different the imevas from
the book. One student said....You know what...tbeienwasn't near as good as the book. | loved it!

31. Almost daily, when | am reading aloud (a chapteok which is a couple of levels above the regdiivel of my
highest reader), my students are making text-tbasel text-to-text connections, both of which erdemeaning
making' and strengthen comprehension.

32. | taught the children how to give a brief sewsteof two when telling the story. The other stugdewuld then have
to ask questions. This would peak interest befogestudent would continue on with the story.

33. Just recently, we talked about history as beistpry about what happened. Then we starteddeslir own
personal histories. It was a very rich discussitat helped my first graders see a reason for Kistor

34. | told an embarrassing moment story and thelrtfa students tell one. Then we wrote stories ttam. They
were able to all pull stories from prier knowledggpast experiences and create good stories. lavga®d sharing
experience. And very informative.

35. | use storytelling or a good story when | wantedirect the students.
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36. | often tell stories as fables to teach thédeéin lessons. Many times the stories are to tdaeimportance of why
we do things a certain way or procedure we neddlimwv. It often provides examples of consequengksn we need
them.

7. 1 used story necklaces with my class. My stuslémted retelling their stories to friends and fiéesiwith their
necklaces. | then presented the idea at a workahdpnany teachers had never used story neckladeseae excited
to learn a new strategy.

38. | did my masters studies on the benefits adirgporally to my students. It showed a significaumtcrease in their
vocabulary and reading skills. | try to read to siiydents as often as possible!

39. To build self-esteem, | choose a child for sntf the day. They help dictate a story to meuabitem and we
share it with the class. Then they get to takeihé later that day.

40. | read Alexander and the Terrible, Horrible, Glood Very Bad Day and | set up an Australia inaiagsroom for
students to do sit if they were having a bad dée fime allowed was a 3 minute egg timer. Whenrathelents saw
that someone was having a bad day, they showedatkisnpnd consideration. It is a great tool.

41. | cannot recall one NEGATIVE experience derifrean story and storytelling! | believe that it\STAL for the
first grade classroom every single day!

42. Story time is always a special time for my st and me. They are always calm and attentitenbss. They look
forward to this special time ..some of which they't get at home.

43. They have all been positive

44. Using stories has always been a positive esipegifor me. | do not do storytelling per se (mgkip a story), but |
loved to use chapter books and get kids to becam@ied in predicting and anticipating the outcamheach chapter /
story.

45. We read the story Dozgzilla aloud in class disdussed the story. We discussed beginning, middid end of the
story. We brainstormed things that would happethénstory after the ending. (It is a perfect storgxtend.) | put three
colors of paper into a jar and had the students dree out. They had to write the beginning, midsiend of the
extended story depending on which color they gbeyTput their names on the paper, then put ther gk into the
jar. After the story parts were written, | drew tlutee different colors of paper with names. Eduldaead their part off
the story, beginning with the child that had thedimning” color. The children loved their storiesldoved the
response from the other students. Even the childignwriting and reading problems had a positivpexience with
this assignment

46. One of my favorite uses of storytelling is aling my first graders to tell the story of the lagsach tooth as it
comes out. Often that means telling a story abonreshing that has just happened, or somethinghtiggtened last
night at home. All the children listen to the classe tell their story. It has to be loud and ckrawugh for all to
understand (I don't repeat). Then students arectal to retell the beginning, middle and end efgtory, and identify
the setting and characters. This is a very singgentaneous and meaningful activity that reinfoszesany speaking,
listening and literature skills.

47. In my student's take home reading journalptben wrote, "That was so much fun. His dad, broéiret him read
the book over and over and told the story realys@rhome) all week." His brother was a formedstut and was
excited to read the book again. During a hay ri@éhagrade girl asked me to tell the same stohe.l&dn't heard it
since pre-k!

48. | cannot think of one specific ex. | know that children love to listen to stories and we hagegygood
conversations about the stories that we read 8scla

49. This is always been an extremely positive eéepee. | am able to see the pupils lengthen thnton span. The
often try to look for library books with the samattaor and a follow-up book in a series (such aseJBnJones for
example).

50. Allows students to become a part of the stady@ne child who was never read to actually hadafrieose light
bulb moments. Oh, this is what stories are! tyjegh

51. Often times | use art to "hook" my student®befve write stories. | create art shapes on thékbbard to
brainstorm vocabulary and ideas they might usé&éir story. Because | use lots of color and cremle shapes, it
gets my student going and excited to begin writhmgr own story. Usually, | present a story or othaurce of
inspiration to get them interested in creatingrtb@in story. Ex. We are currently writing fall lestbries. | drew a big
colorful leaf on the board with colored chalk. Thea brainstormed our ideas within the leaf. It \wagery successful
story writing experience.

52. | have found that when | introduce items anarabters before the story that the children areemeacited and
attentive. Then, | place items on a board afteistbey and they decide if the items were in theystand if so, where in
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the story and how they were used. This seems thaetage, aid in interest, and provide a tief mogabulary.

53. Introducing Phonics Concepts through storiespetry. Weekly Fluency Poems Fluency Journals

54. currently I'm using the story Bunny Time Tedlilime from Breakfast to Bedtime to teach the cptxef "before",
the past, and time. My students are relating tasthg/, because many things that occur in the stocyr at home, they|
attend to the rather lengthy text because it'safichrhythmic and they are beginning to understaadbncept of "past'
& "before" as | use the illustrations to demongtiidte concepts.

55. | just don't know how to respond to this!! gan't think of anything negative. It is such a deriully fun and
successful way to teach! | use some form of it gyery.

56. We were having a discipline problem in the lness in the cafeteria after school. | took a bowkr today and read
to the students and it changed the behavior ofltiidren drastically. | would like to actually tedtories on my own
without books but my memory isn't what it used ¢o b

57. Every time | read a story | hear my studeniisgihe same wording and vocabulary that was useayistories.
When | hear my students using new vocabulary tieyt have been exposed to in my stories, it makedagy

58. Children develop a love for a particular autand request those stories over and over. Onessahis The Five
Chinese Brothers. | find this interesting becabs&ewas one of my favorite stories as a childinkhhe ability of the
brothers to use their special powers to save ther dirothers is appealing to young children. b @isntains a certain
amount of mystery to it. Year after year | havedréds story to my students and | have never grivked of it.

59. Joe was having difficulty with sketching pi&srand labeling them using sounds and stretchihgous. He
wanted an adult sitting with him from beginningeted. | decided to change/alter our label unit beldooks. The
students think of a familiar or favorite thing amebak it into parts. Four page books-(example:r&eap trunk, eyes,
legs) Joe felt more at ease for several reasoagqabes were 1/4 sheets stapled together and sgpbetations seeme|
less overwhelming, the focus was on one specifigtand he was not trying to think of a story. Werked on this unit
for two weeks and by doing so he was able to feefidence. He was able to share his books withrethed read the
words. This confidence carried over into our next.u

60. | always love it when a parent comes to mesays how their child has come home from schoahtgkbout the
story we read in class. Or when they share fadts their families from books we have read, and ywee from home
is amazed!

61. At the beginning of the year, | introduce thkemeents of a story by having the students writér then stories.
(autobiography) One of my students was adoptediairdt know a lot of his story. | think both the titanal Board
Process and NCLB stress the importance of meégimgéeds of every student. My adopted student desette of
sensitivity and encouragement for that assignnaerd,| was very happy to give it to him.

62. Students use personal experiences to creaiessio the classroom. Once they have told abait #xperiences,

they learn to write those down and put them in prg@aragraphs. We do a study every year of our agmitgnand the
many famous people who have come from it. We thgibtheir museums or memorials in town and writewat what
we learned and experienced there.

63. It was a time when a pre-k student of mine dospusin in a car accident that they were vergecto and it helped
him so much express his feelings.

64. Our children are loving the Skippy John Jormskb. They beg for them to be read, and will fredlyequote
phrases from the books and tell each other theari@ parts of the different books. They also @/stories about
Skippy in their Journals or variations of the books

65. A story read in class about gardening, branduédhto hunting and how planting a wheat fielduebattract
wildlife to a specific area.

66. Our new reading series uses big books each twarkroduce stories and themes. The kids lovetaed love re-
reading them over and over and over!

67. | read Martin's Big Words to my class. We dssad what the author meant by "big" words and heveach could
make the world a better place. When we drew pistureo students who did not often agree, got infisagreement
about how one of their drawings (a person drinkiaffee) could make the world a better place. The sindent
explained that grown ups seem much happier afeardhink their coffee, and smiles help everyonee fitst student
smiled, and said oh, | get it. Interestingly, thege students seemed to be friends after this laeyl would even
verbally support one another in learning and framps. Without the coffee-drinking discussion basedhe story of
Martin's Big Words, these two students would natehund common ground

68. When | introduced the concept of contractidrasked my students to stand up and stick theis amat as far as
possible. Then | asked them to pull their arms bacnd give themselves a hug. Next, | explained when something
is big and gets smaller that it contracts. Theavegthe example of the words do and not comingthegeo be the worg
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don't. | said that don't was a contraction. | askeeeral other students to think of other words déina contractions.
Then | told each student to go home and tell todls that they learned about contractions at sktomtay. The next
day, | asked how many parents were surprised atdmaavt they were. The kids love impressing theiepts and
learning new things.

69. Our class may a call to the author of a stayead in class. The story was about a veterinanarher clinic. We
actual spoke to the author and she answered ostigng. The kids were so excited!

70. Students get so involved in a specific stdrgytcry during the story.

71. | enjoy looking for words with the sound we amarking on for the week and the kids also listenif as I'm reading
and watch the words as | read. We point out aflatards as | read that have our sound or are abvecad we have
been working on.

72. 1 have an author of the month program thatreally sparked student interest in particular atgh®hey feel like
they get to know them. | have had older studentsngent to me about how they went on to do authatietuon their
own or follow some of the same authors | preseimathss on their own.

73. | can't really narrow it down to one. In geméraould say that it is the ability to get childrengaged in the "story"
that is so motivating even when the children stleiggademically. It gives them a purpose for atheftediousness
that is really involved in learning to read. Whatéading and writing anyway, without a story?

74. Well, one of my students was talking to his mabout the chapter book we had just finished readtrhappened tg
be A Dog Called Kitty by bill Wallace. He told hieow sad it was. She asked "How come you thinkhalllitest books
are so sad?" and he said, "Because that makesarrdriow." So the mom emailed me thanking me fieiping her
son's heart to grow." :)

75. Our school has a high Hispanic enrollment dtehdias students who come not knowing any Engliste
particular student came in November to our clasarand | decided to just immerse him in Englishdaly. By January
he was volunteering to hold books as we listenddpes and by March he reading aloud the easy hoekssed for a
particularly interesting snake unit. Stories meardrything to him and gave him a comfortable emvuinent to learn in.
He tested out of ESL in 2 years!!

76. | know when a story has been successful whefirgt words out of the students mouths are "dwgéin!"

77. | love to share personal stories with the chitdand then get them to share their own persooi@s. They love to
hear them and many years later, 30 to be exaetyd heard my former students retell the storiesgdhat they heard
in first grade! Now that's comprehension!

78. My class of 20 students read 424 books in thietimof October.
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Carol M. Ford Kathryn Castle

9151 South 13th Street East 235 Willard
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The IRB application referenced above has been approved. It is the judgment of the reviewers that the
rights and welfare of individuals who may be asked to participate in this study will be respected, and that
the research will be conducted in a manner consistent with the IRB requirements as outlined in section 45
CFR 46.

[E(The final versions of any printed recruitment, consent and assent documents bearing the IRB approval
stamp are attached to this letter. These are the versions that must be used during the study.

As Principal Investigator, it is your responsibility to do the following:

1. Conduct this study exactly as it has been approved. Any modifications to the research protocol
must be submitted with the appropriate signatures for IRB approval.

2. Submit a request for continuation if the study extends beyond the approval period of one calendar
year. This continuation must receive IRB review and approval before the research can continue.

3. Report any adverse events to the IRB Chair promptly. Adverse events are those which are
unanticipated and impact the subjects during the course of this research; and

4. Notify the IRB office in writing when your research project is complete.

Please note that approved protocols are subject to monitoring by the IRB and that the IRB office has the
authority to inspect research records associated with this protocol at any time. If you have questions
about the IRB procedures or need any assistance from the Board, please contact Beth McTernan in 219
Cordell North (phone: 405-744-5700, beth.mcternan@okstate.edu).

elia Kennison, Chair
Institutional Review Board
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