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CHAPTER |

DESIGN OF THE STUDY

Society’s recognition that higher education is a necessity for econahitity in
the United States workforce has been an emphasis since the late 1980's1(&9&:ll
Suskie, 2006). This emphasis gained increased momentum with the release of the
Spellings Report (U.S. Department of Education [USDOE], 2006) which described a
yearlong exploration of the higher education system in the United States. ii€sian,
consisting of representatives from both the public and private arena and includimg curre
and past college presidents, leaders from business, finance and nonprofit imorporat
and government officials was appointed in 2005 by the then Secretary of Education,
Margaret Spellings. The Commission was charged with the task of learningdaihS.
system of higher education was functioning, what was and was not working, and what
improvements were needed to have graduates that were well equipped éofinamell
workforce needs and were able to fully contribute to the changing economyn(Calla
2002; USDOE, 2006).

The Commissioners submitted a summary of their findings and recommendations
to the Secretary of Education who in turn released the findings to the public. Tl resul
were that our country’s system of higher education was complacent, has rested on i

laurels of previous recognition and success for too long and as a result was no longer



performing optimally (USDOE, 2006) This observation was disheartening as the
Commission found that higher education was crucially linked to economic liselarel

it appeared that this system was no longer capable of consistently providingegadua
who could be economically competitive on a global basis (Le & Kazes, 2009; Robinson,
2009; USDOE, 2006). To counteract the complacency, Spellings stated that the Scollege
and universities must become more transparent, faster to respond to rapidly changing
circumstances and increasingly productive in order to deal effectivelyheihawerful

forces of change they now face” (USDOE, 2006, p. 27). Moreover, she also noted that,
the goal of post secondary education ist6. have a world-class higher-education system
that creates new knowledge, contributes to economic prosperity and global
competitiveness, and empowers citizens” (USDOE, 2006, p. viii). The report saggeste
tactics that if followed, would allow higher education to be more attainable, eidee

and the cost of attending would become more reasonable. The precursor to adhigving t
goal is to change higher education from a systermprimarily based on reputation to one
based on performance” (USDOE, 2006, p. 30).

The Spellings Report highlighted the fact that legislators, employers, pareht
even students have been questioning: what are today’s graduates learollegesand
universities. Stakeholders representing a variety of disciplines, orgjangzand
legislative bodies have seen data that describes many traditional edudasittodional
practices as wasteful and inefficient. Answers are wanted for why exgensive
programs have exceptionally high attrition rates; why students are detungu
excessive debt from college loans and yet are not earning degrees; whgitiesvend

colleges continue to raise tuition and fees and yet nothing seems to be done to meet



student needs; and why are there a large number of duplicate programs located
throughout state systems (Gill, 2006; Kingsbury, 2007; Lingenfelter, 2003; ESDO
2006)? Where is the “sound” education students were promised? The stakeholders have
demanded that not only should colleges and universities have their spending practices
available for legislative and consumer review but they must also demonsttakes ttae
dollars that are spent result in value (Lyons, Mcintosh, & Kysilka, 2003; Schmiéilei
Berdahl, 2005). In essence, the providers of higher education are to be held accountable
(Berdahl & McConnell, 1994; Honan & Teferra, 2001; Welsh, Alexander & Dey, 2001).

As noted above, the Spellings Commission echoed the demand for higher
educational institutions being accountable. Findings of the Spellings repecttded
that in order for the United States to have citizens who can compete in todayls globa
society, higher education practices must change and agencies that aotiesgis and
universities must reprioritize their goals for higher education accriedit@fliller, 2006;
USDOE, 2006). Accreditation agencies have attempted to answer the demand for
accountability by adopting standards that require higher education to demonstrate
institutional effectiveness (Allen & Bresciani, 2003; Gill, 2006; Lingdtef, 2003;

Lyons, Mcintosh & Kysilka, 2003).

Despite the fact that colleges and universities have endeavored to respond to the
cry for accountability, there have been many obstacles that have sabotageifotte.
Support for assessment activities has been halfhearted and inconsistast @.itte
Tompkins, 2000; Welsh & Metcalf, 2003) and many view assessment as an extremely
sensitive issue (Theall, 2002; Driscoll, 2006). Faculty are said to oppose accdayntabil

requests as it is perceived they will lessen or entirely dissipateiiizgtal autonomy,



result in a loss of personal academic freedom (Dugan, 2006), and splay open a faculty
member for review and critique (Weinstein, 2006). Reasons for why faculty eliayeh
that assessment activities are only for the purpose of teacher evaluayide melated to
the inconsistent, haphazard way in which many higher education institutions approach the
assessment process. Palomba and Banta (1999), Nichols (1995) and Birnbaum (1988)
each concluded that faculty opposition and/or reluctance to become involved with
assessment activities has been the principal factor identified fomtiayives for
institutional effectiveness fail.

Faculty acceptance of assessment has been found to be a facilitating feattor
one of the major contributing factors for successful assessment ingiéfivass, 1997;
Palomba & Banta, 1999; Priddy, 2007; Rouseff-Baker & Holm, 2004). McEady (2006)
noted, “Faculty play the most important role in curricular and programnssassment”
(p- 151). According to George Kuh, Director of the Center for Postsecondary ¢tesea
Indiana University at Bloomington, “assessment can be a wasted effortnghdaéa
lever for improvement, unless you can get the faculty to buy into it” (as nitédlliag,
2006, p. 3). Because of the importance of faculty involvement, it is desirable toiascerta
the strategies higher education institutions have used to secure faculigreega with

assessment activities.

Statement of the Problem
Colleges and universities with successful assessment programs havearhad the
programs developed by the faculty (Driscoll, 2006; Kramer, 2006; Palomba & Banta,

1999; Suskie, 2006; Wergin, 2002). It is very challenging, however, to get faculty



involvement, let alone engagement (Theall, 2002; Welsh & Metcalf, 2003; Wergin,
2002). This leads one to wonder, why is it so difficult to get faculty involved in
assessment? What have the colleges and universities who are deemed to hastikucce
assessment programs done to garner faculty engagement? Are theraanatifeattors

that facilitate faculty involvement in assessment activities?

Etzioni's (1964) compliance theory would answer these questions from the
perspective of uses of and responses to power. Theoretically, to obtain faculty
engagement with assessment, colleges and universities must use some form of power,
coercive, remunerative or normative. At the same time, it is expectecktibalty, that
faculty respond to the power and engage with assessment in three possible ways

alienation, calculative involvement or moral commitment.

Purpose of the Study

The purpose of this study was to identify the uses of power and responses to that
power found in colleges and universities identified by their accrediting egess
having successful assessment programs, which have obtained faculty emgageme

support their assessment activities.

Research Questions
Using the lens of Etzioni’'s compliance theory (1964), answers to the following
guestions were sought:
1. In the institutions deemed to have successful assessment programs according to

Council for Higher Education Accreditation (CHEA), a national organization



whose primary focus is quality and accreditation in higher educational
institutions,how has faculty engagement been obtated
* In what ways do the strategies for faculty engagement in assessment
reflectcoercive, remunerative, and/or normative power
* In what ways have the faculty responses to assessment reflected
alienation, calculation, and moral involvement
2. What other strategies for faculty engagement are revealed?
3. How useful are the power and involvement components of Compliance Theory in

explaining the phenomenon under review?

Theoretical Framework

The theoretical framework for this study is based upon Etzioni’'s (1964)
Compliance Theory. The premise of the theory is that organizations are perfermanc
directed, goal oriented, and ensure compliance through their power structitteatlars
when compliance does not occur, it is due to weaknesses in the commitment of their
members. Etzioni further alleges that organizations cannot depend on employees to
complete most assignments voluntarily. Because of this, organizations, through their
power base, must employ a system of rewards and penalties in order foress(itoy
accomplish their work (Etzioni, 1967; 1968). Work performance that is desired should
be rewarded and performance that is not desirable should be punished.

Etzioni developed three categories of power and stable involvement responses
used in organizations: coercive/alienation, calculative/remunerative amdtna/moral

(Etzioni, 1964). The firstgoercive describes an organization’s use of physical



constraints, pain or other types of containment strategies in order to achigd@anoen
An organization’s use of coercive influence is likely to result in an organizatihich
employees do indeed comply but the compliance often produces anger, mistrust, and
alienation. Responses to the coercive power typically result in alienant invoitveme

Calculative the second category identified by Etzioni, occurs when an institution
offers employees either tangible or intangible rewards in exchangerpliance.
Employees ask themselves, how will they benefit from these types ohegation if
they comply? Responses to remunerative power typically result in théatialcwf
involvement on the part of the worker.

The final categorynormative,is dependent on the employees and the institution
having similar beliefs and values. The institution then emphasizes the fachfilayee
commitment is essential in order for the organization to achieve its goals. Goal
achievement will result in increased self-esteem, acceptance andegfesthe
employees. The employees perform because it is morally right (Etzioni, B@eBaum,
1988). The typical response to normative power is moral involvement on the part of
workers or faculty.

The type of power an organization uses according to Etzioni (1964) is contingent
on the organization’s type and/or purpose. While it is not unusual for organizations to use
two or perhaps even all three categories of influence, most employ one preddgpaant
(Etzioni, 1975; 1964). Prisons and correctional facilities, for example, are moceuseat t
coercion whereas industries and businesses rely on calculative influengmuRel

political and educational organizations generally fall under normative infuenc



It is the latter, normative, in which Etzioni observed colleges and universities.
Based on this supposition, faculty are generally highly committed to theagesliand
universities, share their institutions’ missions and values and as a restifillitheir
job responsibilities without much supervising influence from administration. Thef beli
that achieving the organizations’ goals will result in prestige and acceptatie
professional realm and enhanced self-esteem in the personal realm idygahé¢nal
guiding influence that is needed for faculty to complete their work.

It is therefore this facet of Etzioni’s theory that this study explored. Isatosen
power sufficient for faculty to fulfill their assessment responsibiliBt®ernatively, does
completing the assessment tasks require calculative influence ooo@eBtudies have
indicated that many faculty do not participate in assessment (Theall, 2005; &V/els
Metcalf, 2003; Wergin, 2002). In the colleges and universities that are viewed a$ havin
successful assessment programs, are they indeed faculty-driven? Asdinhgéewere
the motivating factors? Did prestige and professional acceptance (i.e., mermati
influence) motivate faculty? Were they enticed by promises of salagases,
promotion in rank, tenure, or overload pay (i.e., calculative influence)? Or were they
threatened with loss of job, departmental transfer, and relinquishment of barefits (
coercive influence)? Additionally, this study will illustrate whether yfpes$ of influence
that motivated faculty also brought with it feelings of alienation, remuneratiomoiai

duty.



Procedures/Methodology

This is a qualitative study, which uses a descriptive case study approach.
“Qualitative research occurs in a natural setting, where human behavior atgl eve
occur” (Creswell, 1994, p. 162). This comprehensive process of inquiry through case
studies justify the reason for the design of the study, the methods used fool&atzon,
and the tactics used in data analysis (Yin, 2009).

Researcherl. have been involved with higher education and assessment for over
two decades. As a nurse educator who has taught and continues to teach in the
classroom, | have participated in administering assessment actvitiesvaluating the
assessments on a regular basis. Furthermore, as the administrator gfeuwsation
programs, | have written numerous self-study reports for accreditatiorguldtory site
visits. These reports consistently ask for demonstration of assessmatiesclihe
accreditation and regulatory site visitors and review panels have consistemtiked
that the assessment and evaluation activities | have described arevieditateasuring
student learning.

Additionally, as an administrator, | have asked my faculty to participate i
assessment activities and have observed first hand that some facultgrastedtand
willing to take part while others have no interest and their participation is fréguent
minimal. Moreover, during the past 20 years, | have served on various colleges and
universities assessment committees both as a member and as a chairndéemsare
have provided me the opportunity to observe first hand that faculty engagement in

assessment is varied. It has also given me the motive to question how some antleges



universities are able to report overwhelming participation of faculty involaemieh
assessment.

Methodological ImplicationsThis study employed a qualitative investigative
approach using descriptive case study methodology. The qualitative approach was
selected due to the nature of the research focus, my desire to discover anadeecogni
underlying factors that contribute to an occurrence and for the purpose of degscribi
elements of behavior that cannot be quantified. These reasons substantiatetdterguali
research approach (Creswell, 1994, 2003; Roberts, 2004).

In a descriptive case study, the researcher explores a specific phnenpme
gathers in-depth knowledge through selected data collection techniques arxedescr
what was observed and reported (Merriam, 1998). Yin (2009) has described case studies
as being the favored approach when “...’how’ or ‘why’ questions are being posed, when
the investigator has little control over events and when the focus is on a contgmpora
phenomenon within some real-life context” (p.1). Such is the situation in this stoly.
have some colleges and universities been able to obtain faculty engagement with
assessment? The focus isaavquestion. | had no jurisdiction over the colleges or
universities that were included in my sample. And, assessment is an essenpiahent
of determining the success and value of educational programs.

Data Needs and SourcéSiven the fact that it is quite challenging to get faculty
buy-in with assessment, and the fact that some colleges and universitiesthavedit,
this research study was conducted to identify the ways in which colleges aarbities

who have successful assessment programs have or have not used one or more types of



power as described by Etzioni (1964). The data needed in this study was eaptaofti
how faculty engagement with assessment occurred.

To gather this data, colleges and universities that have successfahasses
programs were identified, and permission was received to conduct intervigws wi
representatives from administration, assessment committee membeeseatetifaculty
members. Visits were made to each campus and interviews were condulted wi
individuals who were solicited via e-mail from a list of names provided by thegesl
and university’s directors/ coordinators of assessment. Creswell (2003) notedatbeit
of qualitative research is to select informants who can provide a knowledgesinase.
The educational institutions that were visited included a four-year pubkcistatersity,
a public/state community colleges and a public/ state community colldya wéreer
technical emphasis. The latter college was selected to explore how edailcatograms
with a career technical emphasis (i.e., watch making, automotive, ebatiriplumbing,
heavy machinery) have had success in their assessment programs and hgw facul
engagement has occurred.

Institutional Review Board (IRB) approval was obtained from my home
institution as well as from one of the college’s IRB. The other college and sityver
visited did not require formal IRB approval. Approval was received from the eolleg
administration at all three institutions.

Data Collection A precept of qualitative research is to purposively select study
participants that can best respond to the study question(s) and to use a methodology that
is appropriate for the study (Creswell, 2003; Meloy, 2002). The methodologyesklect

was face-to-face interviews and the study participants were purpedetfed to

10



participate. The interviews were semi-structured in order to capitalizeeaquality of

data that can be obtained. Thus part of the interview consisted of a list of prepared
guestions derived from Compliance Theory as explained by Etzioni (1975); and selected
guestions from an instrument designed by the Assessment Committee from Concordia
College, Moorhead, MN which surveyed faculty about their attitudes from ass@ss
(Schneider & Wohlfeil, 2008). The other portion of the interview was shaped by the
responses of the interviewees and the discussion that ensued. Rubin and Rubin (1995)
described the semi-structured interview as an interview where structugtbgs€an be
followed up with unstructured, probing questions. To preserve participants’ tights,
adhered to ethical standards that have been recommended by professional organizations
including the American Anthropologic Association (1998), the American Educational
Research Association (Strike, et al., 2002), and the American Nurses’ Aisso(2801).

To aid with reliability of this case study investigation, the interviewgmatwas
formalized prior to data collection. Rubin and Rubin (1995) and Yin (2009) both have
noted that the protocol steers the data collection and fosters dependadditionally, |
being the only interviewer followed the guidelines recommended by Yin: ask
appropriate, open-ended questions, listen attentively, be flexible have a solid
understanding of the subject matter being explored and be perceptive to intesviewe
responses and comments. The preceding guidelines were not unfamiliar tchenease t
gualities that professional nurses, including myself, typically possess.

Data AnalysesThe responses to the interview questions and other information
obtained has been compared and categorized. Patterns that emerged were reviewed.

Using Etzioni’s (1964) Compliance Theory as a guide, attention focused on the ways in

11



which the three institutions, their administration and faculty reflectecetiities of
power and responses to power. The comparison of data paralleled elements found in
Etzioni’s theory. It is believed that the findings from this study can beféraed to
similar settings. To facilitate trustworthiness of the results,ilaritly described the
results, incorporating triangulation and peer debriefing (Creswell, 2003pW/&601).
By carefully depicting the responses obtained during the interviews, | objgctive
reported the participants’ replies to the questions asked. Furthermore, this lapproac
revealed data that is inconsistent with identified themes. Triangugsieme the
opportunity to study the data collected from interviewees who represeneniffer
perspectives by virtue of their role in the assessment process. This plfastrased if
there were agreement with the approaches used to obtain faculty engageément wi
assessment. Finally, the use of a peer debriefer allowed me to see theodaga

another’s viewpoint.

Significance of the Study

In light of the problems in higher education highlighted in the Spellings Report
and in consideration of the recommendations made in the Spellings Report, the findings
from this study have significance in the areas of theory, research anderabe results
supplement the literature regarding assessment. The knowledge baseltyrafad
assessment are strengthened. Administrators and assessment @manitt@ers can
use the results of this study when designing the faculty involvement component of thei

assessment programs.

12



This study has focused on the relevance of compliance theory for understanding
administrator power and faculty involvement in assessment activities. Fanafitige
type of power structure needed in order to motivate faculty to participassessament
activities will strengthen the existing body of literature not only inssssent but also in
leadership and management. Etzioni has stated that, “The best we can do is to add some
links to what precedes us and tie the work of colleagues to make longer, more
encompassing chains” (1986, p. 16). Therefore, it is believed that the results nfdpis s
can be used by educational researchers to design larger studies thaeerativational
factors for faculty engagement with assessment activities. Addigoestions to be
asked could include: Does the type of educational institution account for the type of
motivating factors needed? Are faculty who teach in research uniegnsitire apt to
participate in assessment activities when they are rewarded norm#iaelfaculty that
teach in community colleges? Or technical-focused colleges? Are fdwatityach in
technical-focused colleges more motivated to participate in assesstheytiéceive
remuneration than community college faculty or research university faculty

Further study by educational researchers on factors related tonassessl
assist colleges and universities in designing assessment programsaiatenséudent
outcomes which in turn will answer the higher education stakeholders’ calls for
accountability and answers to the question, what are students learning.

Identifying factors that motivate faculty to have buy-in with assessmid be
beneficial to higher education administrators and assessment committpersoas.
The administrators can use this knowledge to determine the type of management

strategies (i.e., power structure) that should be employed which will redudty fac
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resistance and encourage faculty compliance. Assessment committpersioas can
use the knowledge to lobby administration for appropriate incentives, whictewié as

motivators for participating with assessment activities.

Chapter Summary

Assessment of student learning is a requirement of colleges and unisersitie
Faculty participation in the assessment process has been linked to successfuhast
programs. However, obtainirigculty participation in assessment is challenging. The
purpose of this study is to understand the ways in which colleges and universities, with
successful assessment programs, have engaged faculty in assesBwilgzd.a
Interviews were conducted with academic administrators, assessmenitte@mm
members and faculty from three different higher educational institution®onE4z
(1964) compliance theory has been used as a tool to analyze the interview responses f
responses to and uses of power used to facilitate engagement.
Reporting

In Chapter 2, an extensive review of the literature related to assestanahy
engagement and compliance theory is provided. Chapter 3 consists of a detailed
discussion of the qualitative research methodology used to conduct this study. Chapter 4
presents the findings of the study, Chapter 5 the data analysis is expoundedadh the |
chapter, Chapter 6, the findings of the study are discussed along with thehstrengt

limitations, conclusions and implications for theory, research and practice.
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CHAPTER Il

REVIEW OF LITERATURE
This chapter contains a review of the literature related to assessraitnsaip
between accreditation and assessment, faculty engagement and stustetpefacilitate
faculty engagement with assessment. A discussion of Etzioni’'s CompliaeoeyT

completes the review of literature.

Historical Synopsis of Assessment in Higher Education

Higher education for the masses was not an expectation in the early development
of the United States. In the seventeenth and eighteenth centuries, only men, and those
from elite families who were thought to possess intellectual capacitgddership, were
encouraged to further their education at a college or university (Domonkos, 1989; Shore,
1991). The curriculum offered at these colleges and universities was irguakysimilar
and typically originated from ancient doctrine grounded in religion and focused on
classical study (Alstete, 2007; Harcleroad, 1994; Thelin, 1996). Courses maintained
European values and purpose; original thinking was not promoted (Rudolph, 1977;
Shore, 1991). The degrees granted by these early institutions of higher leagrerajlw
quite similar. Questioning the value or effectiveness of these degrees didurot occ

(Alstete, 2007).
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This uniformity waned during the late 1800s as the United States continued to
grow and establish an identity separate from its European ancestors. The olimbe
people (women as well as men) seeking formal higher education multipliede3hited
in the creation of additional colleges and universities with each offering unique and
varied degrees. This newfound identity resulted in a curriculum shift in higher education
in which the spirit of inquiry was promoted. The purpose of instruction was to prepare
students to explore and venture into the unknown (Domonkos, 1989; Rudolph, 1977).

The effectiveness of college and university instruction was demonstrated during
annual commencement activities. During these activities, which frequastidgl a week,
students displayed the work they had done and professors basked in the praise and
attention given to them for their success in preparing a student who was readetorit
the world.” The parents, relatives, church and community leaders that cédme to t
commencement activities evaluated for themselves whether or not the college
university was educating students to meet the needs of society (Rudolph, 1977). This was
the origin of assessment -- external assessment.

As educational institutions became increasingly dissimilar, concern drost a
the abilities of graduates from the many universities and colleges. Ghsestere asked
regarding consistency of educational offerings, learning expectationsafedgorial
preparedness. A movement encouraging higher educational institutions to me®lmi
standards became a common expectation in 1890 and by 1901 was viewed as the norm
(Rudolph, 1977; Lagemann, 1999; Alstete, 2007).

The initial system of checks and balance, which determined whether a iipivers

was meeting minimal standards, was internally governed through mofésemmittees
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and administration (Rudolph, 1977). Society at that time maintained the perception that
higher education, its faculty, and administration lived in an ivory tower andexerept

from external review (Lyons, McIntosh & Kysilka, 2003). This belief began to change as
growing discontent concerning students’ college preparedness, admissicondeansl
institutional rivalry for students became routine “drawing room” discudsyamany in
society.

In 1906, during a meeting of the National Association of State Universities,
institutional accreditation conducted by regional external associationmé&ecprimary
goal. The regional associations cooperatively agreed to expect colhebesieersities to
standardize their admission and recruitment policies. These expectatienfs rhesr
enhanced by philanthropic foundations. The foundations’ directors began to question
whether the colleges and universities, who were requesting monies from them, wer
indeed bonafide institutions of higher learning. The Carnegie Foundation for the
Advancement of Teaching, The Rockefeller Foundation and the General Educatidn Boa
pronounced that in order to receive bequests, conformity needed to occur among higher
education institutions with respect to instructor admission and degree requisite
(Rudolph, 1977; Shaw, 1993; Thelin, 1994).

Their declaration was supported by the Flexner Report. This report, prepared by
Abraham Flexner in 1910, identified significant inconsistencies in the standards a
curricula offered by the 147 medical colleges in the United States (F|ea31®;

Hofstadter & Smith, 1961). Dr. Flexner visited each of the medical colleges andezbser
that many were graduating ill-prepared physicians. He summarizeddiiggs and

presented them in a report to The Carnegie Foundation. The findings were published and
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the reforms that occurred in medical education in the United States wetedattedhe
Flexner Report. As a result of the report, the number of medical schools in the United
States decreased from 147 to 95. The schools that remained open developed admission
and graduation standards along with a curriculum that was comparable amonpell of t
medical schools (Bonner, 2002; Flexner, 1910). Additionally, upon reading the Flexner
Report and seeing the uproar it created in educational circles duringriigeriod,
1910-1915, administrators of other professional schools, i.e., law, engineering,
education, theology, followed the medical schools’ actions and also began to formalize
their curriculum, admission and graduation standards (Bonner, 2002; Hofstadter & Smith
1961).

The Carnegie Foundation’s further involvement in the underpinning of
assessment was to define what a college was, differentiate a cotlegesalum from
that of a secondary school and establish guidelines for professor qualificatgpis de
study needed for a college diploma and a baseline financial endowment (Lagemann,
1999). By 1919, the National Conference Committee and the American Council on
Education buoyed by the past 13 years of efforts by colleges and universibesotonc
to general standards firmly agreed upon a definition of an institution of higlramg.
The definition included criteria for: college admission, a set number of credit hours
needed to graduate, educational requirements for faculty, minimum number of faculty
needed to teach, expected faculty instructional workload, minimum number of volumes
in a library, minimum amount of operating income, guidelines for ownership, and the
numbers of students who were successfully prepared for graduate schoolr@iddrcle

1994; Rudolph, 1977). The charge for oversight of these criteria was given to thelregiona
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accreditation agencies who throughout much of the twentieth century, gaineqitienog
for being the major authority for recognizing quality in colleges and uniieysi
Additionally, the accreditation agencies operated relatively free ofdiegevernment
influence.

As the twentieth century progressed however, the federal government’s
involvement with higher education accreditation became more noticeable and state
governments joined in this endeavor as well. In the 1950’s the responsibility of
accrediting higher educational institutions was given to the regional aatiealit
agencies by federal and state officials (Council for Higher Educatioreditation
[CHEA], 2006). They, on behalf of the educational institutions’ stakeholdergeathtre
regional accreditation agencies with the responsibility of determiningstitution’s
effectiveness and of evaluating colleges’ and universities’ eligiliaitfederal and state
funds (CHEA, Lyons, et al., 2003) This eligibility screening by atitaon agencies
continues today and has intensified the significance of colleges and univadiiegng
and maintaining accreditation.

While achieving and maintaining accreditation status is a voluntary activity
full-time retention and graduation rates of accredited universities andesl@ve been
found to be higher in comparison to non-accredited universities and colleges (Espiritu,
2007). Furthermore, institutions that are not accredited are generally ireetmjiimovide
their enrolled students any financial assistance from federal onstaies and the
guality of their educational programs are suspect (Alstete, 2007). Some professiona
organizations restrict licensure to only those who graduate from an aedriedititution

[i.e., registered nurse licensure] (Harcleroad, 1994). Additionally, donors and
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philanthropic foundations believe the accreditation status of a college or ugiiersi
important and often use this status as a criterion when making financiabatotrs
(CHEA, 2006). Moreover, employers also consider colleges’ and universities’
accreditation standing when reviewing applications, resumes and trémstotential
job applicants. Not only is there a prevalence to hire individuals who have earned
degrees from accredited institutions, but the earning ability and possibiitpmotion
is at times improved for graduates from accredited institutions (Espiritu, 20@8ed,
accreditation is considered a crucial sign of an institution’s quality tals2€07; Eaton,
20009).
Relationship of accreditation and assessment

As previously noted, the process of accreditation has evolved since its inception
in the early 1900'’s. In the beginning, the major deciding factor for accreditatis
based upon an assessment of the consistent application of an institutiomes polic
procedures and usage of resources as well as a review of its infrastruetaosndiration
of an institution’s consistency equated with academic quality (Baker, 200 Ba
(2002) has noted that “in earlier times, this assessment tended to focus upon grocesse
structures and resources such as the academic degrees held by facultysirtmbe
number of books in a library, and the size of institutional budgets” (Role of Assessment
section, para. 3). In recent years, and as an effect from the Spellingstreptocus of
determining the quality and effectiveness of an institution and demonstoétio
accountability has changed from solely focusing on inputs to emphasizing the

significance of the outputs (Rouseff-Baker & Holm, 2002; Eaton, 2009; USDOE, 2006).
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Chief among the outputs is student learning and measuring whether or not student
learning has occurred (Carey, Perrault & Gregory, 2001; Gill, 2006; Lyons, 20@3).

Due to the growing variety of higher educational institutions and the fact tiyat the
have diverse missions, goals, and populations, the regional accrediting agencies no longer
have evaluation criteria that command that a particular method of assessused be
determine quality (Lingenfelter, 2003). Rather, the assessment methoddare
individualized in accordance with the institution’s mission, goals and population base
(Priddy, 2008; Wellman, 2000). Additionally, the results of the assessment ax@wviie
to be published in documents or posted on websites, to enable current and potential
students, their parents, employers, federal and state legislators anstaltbbolders to
see the results. The accrediting agencies are to determine if theresgassults are

indeed transparent (Callan, 2002; Gill, 2006).

Faculty involvement in assessment

A significant element that accreditation agencies look for is whether or not
institutional assessment is faculty-driven. To achieve an assessngainptbat is
faculty-driven, many colleges and universities have had to modify their irstalt
culture to stress the importance of student learning, highlight the respoy&aailitty
have for student learning and inform faculty that they are responsibiestidutional
assessment (Diaz-Lefebvre, 2003; Palomba & Banta, 1999; Rouseff-Baker & Holm
2004). Faculty have responded to their institution’s culture shift by questioning wher
they are to find the time for the assessment role responsibility in additiogirto t

research, teaching and service roles (Sorenson & Bothell, 2004). Otherdjrartmr
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Dyer (2006), share the opinion “that assessment and practices that explatdwurri
pedagogy and educational goals fall far beneath the lofty and esoteriofdiigker
education” (p. 166).

Weinstein, (cited in “Outcomes Assessment is Here to Stay”, 2006) alludel to t
fact that college administrators may not be clarifying with faculty, tremtrand rationale
for participating in assessment and as a result there is minimal fpadityipation. He
also recommended that colleges and universities have a point person witlsexperti
assessment available to assist the faculty in planning and evaluatisgnasseactivities.

Gill (2006), noted in her review of research on assessment facilitators and
obstacles, that lack of faculty support was a significant obstacle to thesswfany
assessment program. Rouseff-Baker and Holm (2004) agreed with tlusatetd “The
importance of fully engaging faculty ...in the assessment process cannot be
overemphasized” (p. 41). Further, Rouseff-Baker and Holm found that faculty buy-in of
assessment is exponentially related to institutional assessmemaisitgi“As faculty
ownership becomes apparent in the assessment process, faculty are motivatadato re
engaged and their interest is more likely to be sustained over the years thatdoén
after the accreditation self-study has come and gone” (2004, p. 33). Thus, kegehal
for higher education institutions is for faculty to recognize that studemtihggr
instruction and assessment must be integrated (Gijbels, van de Wateringh Doc

2005).
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Strategies used to engage faculty in assessment

Faculty engagement in assessment is often dependent on their perception of
support from their university / college administration. Bloomberg (as icitelérnon &
Dugan, 2006, p. 379) has noted that solid leadership and considerable financial assistance
is essential for assessment programs to thrive.

Motivating faculty to participate in assessment has been studied by Palomba and
Banta (1999) who identified three essential facets of motivation: respogsit@tiburces
and rewards. They proclaim that when faculty a) understand they are acaotmtabl
assessment, b) have an understanding of assessment and are cognizant ofgetfere t
assistance if needed when conducting assessment activities and c) nesaegwvation or
compensation for involvement with assessment that opposition to assessment
participation is eradicated. They further recommend that to gain faculty soejpoe
with assessment that all faculty be involved whether they be assigned orimate-
ranging tasks.

The promise of anonymity was the solution for one state’s system of higher
education in attracting faculty participation in the shaping and execution ogwisgkat
assessment of general education. Kramer (2006) interviewed 14 individuasenting
various types of higher educational institutions located in a western Rockydtount
state, and asked how the promise of anonymity that was granted by thelstatd'sf
regents and legislature was instrumental in getting faculty and others’ imaitvén a
statewide assessment program. Kramer's findings included the ackigewlent that

increased backing and participation by faculty throughout the state was afesilt
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fearing that they or their schools would be punished if the assessment rescéiiecdi
minimal to no learning occurred.

Schneider and Wohlfeil (2008), reported that time, money and autonomy were the
solutions for their college, situated in an upper Midwestern state, in acquiring facult
involvement with assessment. Their conclusions were the result of surveplietted
in 1999 and 2005 which sought suggestions from faculty on what would peak their
interest and facilitate participation in assessment. The college athatiioin then
provided funding to offer release time, summer projects, stipends and departmental gra
monies for the assessment activities. Autonomy was accomplished by altbeing
academic departments to identify their priority assessment foci and pigvidi
consultation by the college’s assessment department rather than sape&asineider
and Wohlfeil (2008) conveyed the message that these approaches were deemed to be very
successful in gaining faculty engagement with assessment.

Identification of specific factors that foretell faculty commetmh with assessment
was the goal of the investigative study by Grunwald and Peterson (2003). €fihey s
surveys to 200 tenure-track faculty at each of seven U.S. universities. Despite a |
response rate of 30%, the investigators labeled their sample population as being
illustrative of the faculty at the seven universities. The results of tiuely £choed
assessment facilitating factors previously reported in the litereiciteding
administrative commitment to assessment, administrative-supported moééss
development activities focusing on assessment, and demonstration of thes lménefi
assessment. They concluded however that the predicting factors that lead yo facult

satisfaction with the assessment process were different from thetipigeéactors that
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led to faculty involvement with assessment and as such warranted further study.
Additional areas recommended for examination included the “impacts of external
influences, faculty and institutional characteristics...” (Grunwald & Beter2003, p.

203).

Orienting Conceptual Framework Underpinning the Study

The foundation for this study was derived from organizational theory.

It was based on several premises, the first being that organizationssaifeecldy their
overall purpose for societal existence (Etzioni, 1968). The second premise is that
organizations each have an influential variable that gives the organizatioriEizdeni,
1968). The third premise, compliance, is viewed, as an influential variablerE:tzi
1968). And, lastly, that organizations are performance directed, goal orientedsans e
compliance through their power structure. These premises serve as tHertda®oni’'s
(1964) Compliance Theory.

While organizations have been viewed as having various characteristiosj Etzi
(1968) professed that they should be classified according to one attribute, thahéeing t
overall organizational goal. What it takes to achieve the goal was studigdibgi in
relation to the type of control that is used by organizational administraidrs a
supervisors. Control was interpreted as power (Etzioni, 1968). Etzioni definedythes
of power according to the method(s) used to obtain compliance. The three types of
power and their definitions according to Etzioni (1975) are as follows:

Coercive powerirests on the application or the threat of application of physical

sanctions such as infliction of pain, deformity or death” (p. 4).
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Remunerative powefbased on control of material resources and rewards

through allocation of salaries and wages, commissions and contributions, ‘fringe
benefits’, services and commodities” (p. 4).

Normative powerrests on the allocation and manipulation of symbolic reward

and deprivations through employment of leaders, manipulation of mass media,allocati
of esteem and prestige symbols, administration of ritual, and influence over the
distribution of ‘acceptance’ and ‘positive response™ (p. 4).

Etzioni (1975) explained that organizations typically use all three typesaarp
at one time or another. There is however, one type of power that has graaten ati
organization than another and it is that one that is more heavily emphasized.

In addition to power as a major concept in Etzioni’'s compliance theory, another
concept is involvement. The type of involvement one has in an organizaties.
Etzioni (1975) viewed power as being on a continuum with polar extremes. On one end
is positive involvement, which is labeled commitment. The other end, illustrating
negative involvement is labeled alienation. There are three “zones of involvement” on
the continuum. Their names and definitions as conceived by Etzioni (1975) are:

Alienative Involvement:“designates an intense negative orientation” (p. 10).

Calculative Involvement“designates either a negative or positive

orientation of low intensity” (p. 10).

Moral Involvement:“designates a positive orientation of high intensity”

(p. 10).
Etzioni (1968; 1964) studied various organizations using the above definitions of

power and involvement and assigned the organizations into various compliance
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categories. Most correctional facilities and custodial mental hospigaits classified as
being “predominantly coercive”. “Blue-collar” and “white-collar” indues were viewed
as being ‘predominantly remunerative” while religious organizations, hissptdleges
and universities were identified as being “predominantly normative” (p. 101).

Etzioni’s theory was applied by Julian (1966) who examined the character and
extent of compliance patterns in hospitals. Julian interviewed 183 patients in five
different hospitals. Overall, the patients were comparable in age, sex/ statiig,
occupation and medical diagnoses. His findings supported those of Etzioni in that he
observed that “general hospitals tend to be normative, while custodial hospitals tend to be
relatively more coercive” (p. 389, 1966). He also concluded that in hospitals where there
was normative power being used, the patients were satisfied with the level of
communication that occurred (i.e., patients being encouraged to ask questions arsd doct
and nurses telling them what they could expect in terms of treatment or proghess w
healing). Whereas individuals who were patients in hospitals that were considered to
exhibit coercive power reported that their treatment or care was not dbeus¢hem,
that there was little communication and that they found that if they did not comply wit
the expectations of the facility sanctions were applied until they did comphan(Juli
described a custodial hospital as being a facility that used coercive o#laad that the
sanctions that were applied included restriction of activity or admingsirat sedatives
to keep the patient quiet [p. 385, 2006].) Again, the findings from Julian’s study
supported Etzioni’'s compliance theory in that the type of organizational influence

affected the type of involvement that would occur.
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For the purposes of this study, | used this theory to examine the types of power
employed by the three schools | visited and the participants’ responses to teatyitbw
respect to engagement with assessment. A recommendation from Grunwald and
Peterson’s (2003) study, which identified predictors that could forecast fabultyir”
with assessment, was exploration of the “impacts of external infludacatty and
institutional characteristics...” (p. 203). This study did that through exploratidre of t
external influences in relation to types of power employed by a university and tw
community colleges and the responses given in return by the faculty witltresgesir

involvement with assessment.

Chapter Summary

The literature review included a synopsis of the history of assessment in highe
education. Among the written works examined was the 1910 Flexner Report, considered
a groundbreaking study for college admission and graduation standards. Othgswrit
related to accreditation and assessment, faculty engagement, and stfategie
encouraging faculty engagement were also studied. This chapter concltided wi
summary of Etzioni’'s compliance theory, which provided the theoretical frarkdaror

this study.
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CHAPTER Il

METHODOLOGY

The purpose of this qualitative study was to identify the uses of power and
responses to that power found in colleges and universities who have been identified by
their accrediting agencies as having faculty who are successfiglgged in the
institutions’ assessment programs, Two colleges and one universityizsbgy the
Council for Higher Education Accreditation (CHEA) as having successfudsansat

programs served as research sites.

Study Design

Yin (2009) has observed that “a research design is the logic that links the data to
be collected [and the conclusions to be drawn] to the initial questions of the study” (p.
24). Merriam (1998) described the qualitative method as one in which the investigator
becomes fully immersed in data collection. Singh (2008) noted that a qualitative
approach is used in research when the investigator desires to fully delve into tiatdlata
is to be collected. Creswell (2005) identified case studies as the method efwheit a
researcher desires to conduct a thorough investigation of a specific subject mat
Drawing upon that line of thought, a qualitative case study design was the most

appropriate for this investigative study because of the questions this stsidgkiag.
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Participants in the study were asked questions about the assessmentgabdhem
educational institutions with the goal of learning what types of power wedgagain
faculty participation in assessment activities. Yin (2009) has recognizeal ¢haé study
is relevant when participants are asked a series of questions that seplaaati to
why something is occurring rather than one question about a specific subject matt

There are three avenues to data collection in qualitative research: direc
observation, in-depth interviews asking open-ended questions and review of written
documents. The latter includes personal diaries, journals, logs, and written re$ponses
open-ended questions (Labuschagne, 2003). The second approach, in-depth interviews,
was the format used in this study. This methodology is germane when the quéstions
are asked seek an explanation for why something is or is not occurring and when the
responses to the questions require a description (Yin, 2009).

A protocol for the interviews was established. The interviews were semi-
structured and incorporated open-ended questions. The participants’ responses to the
guestions determined whether a follow-up question was asked. Schlebusch (2002) and
Burns and Grove (2007) have mutually noted that interviews that include structured

guestions followed by probing questions enrich the data.

Population and Sample

A criterion for selection of the sample was that each of the educatitiads¢o
be visited needed to have received national recognition for their assessmearnprogr
Each of the three institutions that were selected for this study mettéreoariand had
received a CHEA Award for Institutional Progress in Student Learningodhgs. A

second criterion for selection was that three different types of instituticesteveomprise
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the sample. | wanted representation from a 4-year university, a twoeyaarumity college
and a two-year community college with a technical focus. This critevas also met by the
sample. Two institutions were located in the southwest region of the United States and
one was in the northeast central region

Following approval by my university’s institutional review board (IRB, see
Appendices A & B), the director/coordinator of the three educationalutigtis
assessment programs selected for participation were contacted and gaeaavhether
he/she believed his/her institution would be interested in participating in the Baaly
of the director/ coordinators indicated that he/she would need to seek approval from
either their president or chief academic officer. Affirmative responses rgceived
from all three institutions, although one of the three did require that | completéRiBe
training, and seek IRB approval from their district office. The particgpfmtthe study
were selected through non-probability purposive sampling with the assistbeach

site’s assessment program director/ coordinator.

Data Collection

This qualitative research study used a case study approach. Theypniethod
of data collection was through semi-structured interviews. Additionally, becddise
generosity of the participants, | was also able to view first hand, sanfiglesessment
materials. This supplemental material added to the data obtained through thewster
A protocol, which included open-ended questions followed by probing questions, served
as a guide for the data collection and provided assistance in staying focuked on t

subject matter. Ethical considerations for the study were addressed ansleatcform
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and verbally repeated at the start of the interview. Moreover, the methodology and plans

for the collected data were reviewed and approved by my university's IRB.

Interviews

The interview protocol was designed to elicit information about each individual's
involvement with assessment at his or her respective schools. Explanations thewhy
participate in assessment activities and why they believe their scheséssment
programs are a success were sought. Participants were also askedfyatihdent
challenges they perceive exist for maintaining the level of succesassessment
programs have had and to recommend strategies for augmenting the assessment
programs. The interview protocol may be found in Appendix D.

The majority of the interviews were conducted in the faculty, staff or
administrators’ offices. Three of the faculty that were interviewed, rezpi@se not meet
in their offices. Therefore interviews were also conducted in a coffee shoa Guiet
area, away from others), a student study lounge (- we were the only onefoimtie
and outside on a park bench (- our backs were turned away from the walking path).

All of the participants were asked before the start of their intervidvey had
any questions regarding the investigative study, consent form or audiotaieg of
interview process. None of the 20 participants asked questions or expressed amgconce
regarding the process. Once the participants appeared ready to begin,rinagked to
sign the consent form, and given a copy for their records. The tape recordemeads tur
on, only after the participants and | had signed the consent form. | reitatadlbedstart of

the tape recordings that neither names of interviewees nor the names of tleBities
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or colleges would be used in any written report or podium presentation. The participants
verbally indicated either they understood or nodded their heads in acknowledgement.
In addition to audiotaping the participants’ responses, | also wrote thpimses
to the questions on the protocol forms (questionnaires). | ended the interviews by
thanking the participants and telling them that | would contact them if | needed
clarification when transcribing their responses. The average lengtheofatiran
interview was 40 minutes with 25 minutes being the shortest and 82 minutes the longest.
| felt comfortable meeting with the participants and it appeared thesy we
genuinely interested in this investigative study. They were infovmand friendly, with
several appearing eager to share the experiences either they ahtbeltss had in
furthering their assessment programs. Each educational institution gaopiae of
selected assessment materials, i.e., reports, plans, rubrics, executiveysandreven a
PowerPoint presentation. It was also suggested by many, that | look st¢hsnasnt
data, reports and summaries that are included on the schools’ websites.dparasta
that the individuals who were the point of contact at each of the three schools had paved
the way for me prior to my visiting their campuses. All three contacts hpdnsbility
for the assessment programs at their respective schools.
| encountered no tactical difficulties during the interviews. | wastalfiad the
interviewees’ offices and meeting sites with the assistance of campssamakind-
hearted individuals who escorted me to the location of a next interview. | allbveed t
days for Educational Institution F and two days each for the other campuses. This
timetable was established in case someone had to reschedule. On two occasilihs thi

indeed occur. The interviews were deferred to another day and | was stith abledtct
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a person-to-person interview. As | was unable to make contact with thesAssd
Coordinator from Educational Institution C after | was at home, I did not conduct any
interviews via telephone. That was the back-up plan if | was not able to intehaew
when | was at his/her campus.

There was no difficulty with the equipment malfunctioning. The audio recorder
worked fine. As itis a digital recorder, | downloaded the recorded interviewsat@ilda
on a CD. The CD is locked in a secure filing cabinet in my home office andhleam t
only one with a key. The plan is to destroy the audiotape files within two months
following my dissertation defense. The transcripted data has been de-edemtifvill be
retained in my home office in a locked secure filing cabinet for a period ofdeues, and

then it will be destroyed.

Study Sites and Participants

Interviews were conducted over a nine-day period in mid-spring 2009. | first
visited the four-year university (Educational Institution F); followed bytweeyear
community college (Educational Institution C) and lastly the two-yeamaeunity college
with a technical focus (Educational Institution T). Information about eadtuinst and
their participants is detailed below.

Educational Institution CEducational Institution C offers two-year degrees and
certificates in over 150 programs. The public community college is spread out over
several campuses and reports a student enrollment of over 27,000. The number of
fulltime faculty is near 350 with 750 plus adjunct faculty. Sixty-five percertieof t

students attend part-time. This institution has been in existence since 1965. The campus
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| visited was the first site of this college. The city the community colegecated in has
a population of 460,000. Aerospace, healthcare and technology industries are the major
employers for this locality.

Educational Institution C’s assessment component is a part of the colldfyges O
of Research and Planning. The function of this office is to collect and analyZerdhia
college. The results are used in the community college’s decision-makingioAalidy,
the office coordinates the college’s assessment of student learnirtg, eff@uation of
the college’s institutional effectiveness as well as accreditatideasors. This office is
administered by the Dean of Research and Planning Analysis. A coordinator of
institutional effectiveness and a research assistant are also menmiher©ffice of
Research and Planning.

Faculty involvement with assessment at Educational Institution C steabsi
through the Faculty Senate Student Outcomes Committee (SOC), which is agstandi
committee of the college’s Faculty Senate. The mission of the SOC is tolgiide t
implementation of the community college’s assessment program. The BGasy
functions include: a) conducting the annual Assessment Week activities; b)
disseminating the results of the Assessment Week Efforts; and c) prgrtiai
incorporation of assessment results in teaching and learning throughout tge.colle

Educational Institution FEducational Institution F, a public research university,
has a student population of almost 23,000 and 800 faculty. Nearly 100 undergraduate
degree programs and 50 graduate degree programs are offered by thisaentur
university. The city the university is located in has an estimated populati@nOfi0.

Tourism is responsible for a significant workforce sector of this city.
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When | visited, the assessment office consisted of a director who also had a
faculty role and taught part-time, a research specialist and a pagracheate student
research assistant. The office previously had additional staff but due to bydgetar
constraints, the positions of people who transferred to other departments, graduated or
resigned were not replaced. My contact person at the university was tlemrasges
office’s director.

The university’s assessment committee was established in 2002 by the
university’'s faculty senate and consists of elected faculty and paiesstaff. Prior to
2002, the university had another structure in place for assessment. The curssmeasse
committee’s responsibility is to determine how the assessment of stedenng
outcomes affords the opportunity to strengthen the university and augment its
accountability. According to the mission of the committee, it functions as theeevesf
assessment, is responsible for developing the university’s policies relatedieént
learning, reviews assessment results, recommends changes inestrasegi in
assessment and ensures that the university uses the assessment resdésignoin
making.

Educational Institution TEducational Institution T, a public two-year college
with a technical focus, has been granting associate degrees for 4I'heacsllege also
awards diplomas and certificates for completion of various technical and oooapati
programs. Educational Institution T currently has over 40 associate deggeanps that
are offered between two campuses. The main campus covers 2300 acres and has 20
buildings. Approximately 4500 students attend Educational Institution T. This amount is

slightly less than the total population of the town in which the college is located. That
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population is 5300. The town’s main industry for decades was coal mining followed by
manufacturing of rugged and occupational footwear. In recent years, thiewosgforce
employers have been from education and healthcare.

Educational Institution T's assessment program is lead by an Assessment
Coordinator. This role is listed as being one-half to two thirds of a fulltime positébn a
the Assessment Coordinator indicated she was also responsible for related student
success programs in the college thus allowing her to be considered a fulltinogesanpl
This position is in charge of the college’s assessment program in that she efdacdies
on assessment, assists with the development and implementation of assessment
opportunities, collects and analyzes assessment data, and then disseminesedt $hef
the data to college administration, faculty, regulatory and accreditatjencies.

Faculty involvement in Educational Institution T's assessment processuglhr
the Assessment Council. This council is comprised of 17 members that represkynt fac
students, administration & the Assessment Coordinator. | was told that the tlode of
Council has changed over the years as the college’s assessment prograatubec
Initially the role of the Council was to create an assessment plan and devel@jupsce
for the implementation of the assessment program. Now the Council’s focus is to
oversee and mentor their faculty colleagues’ execution of the assegsogram.

A qualitative approach allows the researcher to vividly depict each parttan
the study while research morals preclude vivid depictions. A brief descriptiontof ea
participant is provided in Table 1. Pseudonyms were given to each study patrijaga
well as the educational institution) for ease in tracking them throughout the data

presentation and analysis phases and to protect their anonymity.
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Table 1

Description of Study Participants

Educational Institution
C

Educational Institution
F

Educational Institution
T

Type of Community College 4-year university Community Collge
Educational with Technical Focus
Institution

# of N=4 N=9 N=7
interviews

Position at Dr. Carl: Assessment Dr. Frank: Assessment Dr. Tamera: Assessment
Institution; Committee Member / Coordinator / Coordinator; Female
Gender/ Faculty; Male Faculty; Male

Dr. Christopher:
Assessment Committee
Member / Faculty; Male

Dr. Floyd: Assessment.
Committee Member &
Current Committee
Chairperson / Faculty/;
Male

Dr. Thomas: Faculty/
Dean & Assessment
Committee Member;
Male

Dr. Corey: Assessment
Committee Member /
Faculty; Male

Dr. Francine: Former
Assessment Committee
Member & Committee
Chairperson/ Faculty;
Female

Mr. Trevor: Assessment
Committee Member/
Faculty/ Associate Dean;
Male

Dr. Colton: Academic
Vice President; Male

Ms. Florence: Assessmer]

Committee Member/
Staff/ Female

tMs. Tara: Assessment
Committee Member/
Faculty; Female

Dr. Fred: Former
Assessment Committee
Member / Faculty; Male

Mr. Tim: Assessment
Committee Member/
Faculty; Male

Dr. Felicia: Assessment.
Committee Member /
Faculty; Female

Mr. Tyler; Faculty; Male

Dr. Faith: Ex Officio
Assessment Committee
Member/ Assistant Dean;
Female

Dr. Trudy: Provost & Sr.
Vice President Academic
Affairs; Female

Ms. Farrah: Assessment

Committee Member/ Staff;

Female

Dr. Fiona: Vice Provost;
Female
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Data Analysis

All interview transcripts were transcribed verbatim. Transcripéd was read
several times so that | was familiar with the responses from eachpzartic
Additionally, as | was the individual who transcribed the data, | noted on the
guestionnaire audible nonverbal responses, including chuckling, raised voices, whispere
conversations, and the ease or quickness to which the participants responded to the
guestions. Following a thorough review, the responses were sorted and catdgtoize
sections each representing an area of inquiry that was listed on the que®tionnai

Initially the faculty responses from each school were kept togethereiorlie
patterns of responses to questions from participants within the same institutice. The
were noted. The responses were then inputted into a category with comparable sesponse
from other schools and the results of those categories were also noted. Thetsanscri
were reviewed a final time to make certain that the patterns reporntectaresistent with

the presented data. No specific qualitative software was used for thesanalysi

Chapter Summary

Chapter 3 provided details on the specific methodology used in this study. The
study design was explained along with a discussion of the criteria usetefiinggthe
population and sample. The chapter also includes an overview of each of the three
educational institutions visited and a brief synopsis of the study participatss. D
collection was described as well as the interview process including Isépgetre taken
to protect the collected data. The chapter concluded with an account of how thedata wa

analyzed.
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CHAPTER IV

DATA PRESENTATION

In this chapter, | present the stories of the participants. The data has been
organized by the use of a case study approach. Presentation of the colledgedydata
category and by educational institution. The categories are derived fraral togmtent

addressed by the interview questions and reported by the participants.

Portrayal of Participants and their Connection with Assessment

Assessment coordinators, current assessment committee members, &nd form
assessment committee members comprised this study’s subjects ionaibdégach
institution’s chief academic officer. Most of the participants had workéd agisessment
for several years. Additionally, several of them were members of theagonal
institution’s assessment committee when it was awarded the CHEA award for
Institutional Progress in Student Learning Outcomes.

Assessment committee members at Educational Institution C haler simi
backgrounds of involvement. Mr. Carl stated he has been at this community college for
six years and is a residential, fulltime, tenured faculty. He hasdeember of the
Student Outcomes Committee (SOC) since 2003 or 2004. He currently is in hisdirst
as chairperson of the SOC. Like Carl, Dr. Christopher has been a faculbyemam

Educational Institution C for eight years and the past three or fous lyaatbeen a SOC

40



member. Dr. Corey has the most tenure of those interviewed from this cofidgeisa
completing his18th year. He noted that he has been involved with assessmeigsaativit
Educational Institution C for 15 years; and is an original member of thenCG@C.

The newest member of the committee, Dr. Colton, Vice President, Academic
Affairs, has only been at Educational Institution C for nine months. The Office of
Research and Planning including the Dean of Research and Planning Analysis repor
directly to him. As the individual responsible for academic programs at thisnCaitd
assessment of student learning has a significant role at the collegdevhtit admits to
being new in his job, he has been very impressed with the college’s assessment
initiatives so far.

The four-year university, Educational Institution F, has an assessmemittesn
aptly called the University Assessment Committee or UAC, which is aésetpof both
faculty and staff. Length of association with this university for the indiveduakited
ranged from two years to 24 years with the average tenure being 12 yeardoddnot
include the 19 years that Dr. Fiona, the Vice Provost has been at Educatiotdidnsti
F. While she has only been in the Vice Provost position for five years, sheaddsar
by the eight others | interviewed from F as being a significant aligeéssment and as a
result, assessment is treated with much respect by a majority of thasdbm. Fiona
indicated that she sees the UAC as a critical group for the university aewkbdahat as
leadership on the committee is usually stable for two-three year pehat#)is has
helped the committee carry out several significant assessmenhiegigthe sees her
role as stewarding the UAC work and as such attends UAC sponsored events whenever

she can and if asked speaks during the events as well as working with the deans and
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chairs to ensure that they understand that this university’s administration values
assessment.

The UAC member providing continuity along with stability is Dr. Floyd who has
been a member of UAC for 4 years and has served as chair of the commitieepfastt
two years. He described his understanding of assessment as being diedetiytoe
improvement of student learning. As a faculty member at Educational lastitufor
18 years, he has seen positive changes occur as a result of assessmentThigect
observation is shared by Dr. Francine, who is in her 16th year at F. Dr. Franared cha
the UAC for the four-year period prior to Dr. Floyd.

Other current members of the UAC who were interviewed include Ms. Florence,
Ms. Farrah, and Dr. Felicia. Ms. Florence represents the library on theabd\@as
been at Educational Institution F since 2001. She said that although she is not a faculty
member she has “equal footing” with the faculty UAC members and that, henpeesn
the committee has brought a different perspective to the committee. She Hedieves
involvement with the committee has also led to the library becoming increaaingte
of the types of resources the university can use to enhance student learnihgr Atadt
representative is Ms. Farrah who has just completed her second year atdie ldethe
university is to oversee the assessment of the e-learning programs aesc8he
believes her role on the UAC helps to keep her aware of the “hills and valleys” the
faculty teaching on-ground courses are faced with when it comes to assestemg s
learning. Ms. Farrah said she is also able to share the experiences steviidis ha
assisting faculty develop student learning assessment strategiesliioe courses. Dr.

Felicia is a relative newcomer to F as she has only been a faculty memiheedéoyears.
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Her membership on the UAC is also three years. She had prior experience with
assessment at her previous university.

Dr. Faith is an ex officio on the UAC. Prior to her being in an Assistant Dean
position, Dr. Faith was a member of the UAC. Her current position as an Assistant D
prevents her from being an active member on a Faculty senate committeeiséshe
represents the university’s department for teaching and learning, she 13 laiie ther
voice during discussions related to planning for assessment activitiesithis Eenure
with F is 13 years.

The last person interviewed aside from Dr. Frank the director of the Office
Academic Assessment, is Dr. Fred. He has the most seniority at thissiigigerong
the study participants with 24 years in residence. While Dr. Fred is no longer on the
UAC, he co-authored the self-study for the Higher Learning Commissio@)(blver a
decade ago in which the need for a stronger assessment program was idgnhiirecs
well as the HLC site visitors. He was a charter member of the univerBist formal
assessment committee and as such was able to offer the historical viesfpoint
assessment at Educational Institution F.

The final participant from F to introduce is the first person | interviewed, Dr
Frank. As noted above, Dr. Frank is the Academic Assessment office’s directoy and m
contact from this institution. While Dr. Fiona was given credit for the asszds
program’s existence, Dr. Frank was lauded as the reason the assessmmant ptalgis
university is so successful. The adjectives the participants used to dd3crirank
included “being passionate about assessment,” having a personality that is non-

threatening nor condescending so that when he knocks on doors to promote assessment

43



people trust him and that makes them willing to partake in the assessmeneschvit

Frank has been a faculty member at F for 12 years and added the current rdisigsnsibi

in 2005. He admits to being very green when it came to assessment when he aceepted thi
role but says he has learned much by immersing himself in the role. The otlyer stud
participants agree that he has definitely become involved with assessment and has
perhaps even mastered it.

Educational Institution T refers to its assessment committee as thesS&idlls
Community Committee. The name was derived from the core concepts the community
college identified as being indicative of preparedness for the real warés linable to
get an exact number of people who serve on the committee but did discover that deans,
associate deans and department heads are welcome to attend the Success Skills
Community Committee meetings. Dr. Thomas, a 29-year faculty member from
Educational Institution T and also a dean, revealed that some deans and department heads
attend the meetings and some do not. He is one person who attends as often as his
schedule permits. Mr. Trevor, an associate dean in the same school as Dr. Thomas and a
13-year veteran of T indicated that he also goes to the committee megtthgs.
member of the committee who | interviewed was Ms. Tara. She is a faantpen who
has been at T for eight years as a fulltime faculty and two years pri@ttast an
adjunct.

Rounding out the faculty who were interviewed were Mr. Tyler, who has 21 years
of faculty service to this college and Mr. Tim who has 4 ¥z years as a fuldoukyf
member. Mr. Tyler is a fulltime faculty member who teaches capstanses at T. He

indicated that as a member of the Success Skills Community Committee, hernas be
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privileged to help with the design of many of the assessment tools and has used them i
his courses. Mr. Tim participated in a pilot of an Institutional assessmentittes)

which met in the summer and was comprised of faculty and academic admimstrati
people from across campus and external people as well. The purpose of that committee
was to assess student learning from an institutional perspective ratheptiogneen or
departmental. These committee members reviewed students’ e-portfdlics were

created during a capstone course. One of the purposes of the e-portfolios wasl¢o inc
examples of how students had met the college’s identified core concepts whileethey w
students at T.

The final two participants were Dr. Trudy and Dr. Tamara. Dr. Trudybkan
employed at Educational Institution T for all but three of the years thegyediks been in
existence. She will be completing hef"3gar at the end of the current school year. She
stated that she has basically grown up with the college. Dr. Trudy is the Prudost a
Senior Vice President of Academic Affairs. A former student of Dr. Trugyly.

Tamara. She has been at this technical related community collegeyeargdland is
presently in her fourth year as Coordinator of Assessment. Dr. Tamarayvcastact
person for Education Institution T. Dr. Tamara said she has been interesteesgnant
for much of the 21 years she has been a faculty at T. She believes thig imteres
assessment contributed to her being hired for her current position. She ald®deoma
the importance of assessment to the faculty role of nurturing studentshtgauaicess.

SummaryThe people who made up the sample for this research study have a
combined 260 years experience in higher education. Most of them have been involved

with assessment from the time they began their affiliation with their regpeolleges
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or and university. The interviewees from the technical focused community ¢dllege
averaged 18 years employment. Educational Institution F, the four-year ugiveasitan
average of 12 years of employment for the people interviewed and the other communit
college visited, C, averaged 4 years when their recently hired Acadeoei®Xésident

was included in the count. Without him, 11 years is the average.

Reasons for participating in assessment

Some faculty participate in assessment because of their expéoeetiicational
backgrounds. Dr. Felicia came to Educational Institution F from another uniwehstg
she was involved with assessment. She also indicated that she is certain that her
background with assessment is one of the reasons she was hired at F. She said that her
departmental chairperson wants all faculty involved with assessment artdsHestst
been an uphill battle in her department. Dr. Felicia further acknowledged thasivwe
came to F three years ago, “there was open rebellion among the faculty in my
department.” She said that she has worked very hard the past two years helpirigto ge
department ready for an initial accreditation visit. She believes lmteffave been
worthwhile as she thinks about half of her colleagues now understand assessment and
have implemented assessment strategies in their courses and theretedydiefasi
outward rebellion when the subject comes up. She gives credit to the praisesthat wa
given by the accrediting team'’s site visitors, faculty discussionssassment that are
occurring more and more regularly and the fact that their department rec8eat &
Excellence for their assessment efforts. The latter being reaygfitim the university’s

office of Academic Assessment. (In order to receive the recognitioartdegnts or
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programs need to complete an application and submit evidence that shows the department

or program has not only implemented their assessment plan but has also “closed the loop

by reviewing the assessment results and then sharing them with facultptstude

stakeholders, etc. Departments and programs who are determined to hdwecentdrta

for the acknowledgement are awarded the Seal of Excellence, which i$yaatual

emblem that can be placed on their department or program website, added to stationery,

e-mail signature lines, etc.
Dr. Francine concurs with the reasoning stated by Dr. Felicia and added,
Some of why we did this was because of NCA (North Central Association of
Schools and Colleges). But, all of the volunteers on this committee had seen
graduates come out of our program who shouldn’t have graduated. They hadn’t
learned anything. We saw this [assessment] as a method of stopping this from
occurring. And then once our committee began working on policies, reviewing
assessment reports, the benefits started leaping out at us. We were making
changes in our programs based on data. Assessment makes it so easy ¢o go up t
the Board of Regents and say we have to make changes and this data supports it.
Then with help from the committee members who were from the School of
Business and were market savvy, it was proposed that we put the results of data
on our marketing brochures. There were many good suggestions for the data and
that was one of the benefits of having such a broad ranging group of people on the
committee. We had people from the library who are on the committee and they
were thinking that data results could support the resources we needed to purchase

for student learning. The benefits of the assessment activities werkablaa

a7



This finding has stimulated interest among committee members and gertainl

contributes to why they participate.

Dr. Corey and Dr. Christopher both stated that faculty from their department
always seem to be on the assessment committee. In fact, Dr. Coreysbtblag\as
department has been involved with assessment almost since the beginning of the conce
arriving at C. He admitted his personal reason for participating withsaseatsactivities
was that he finds it to be a process that indeed validates student learning. Dr.
Christopher’s response was very similar to Dr. Corey’s.

Ms. Tara explained that she was assigned to the committee. She followed that up
by admitting that involvement with assessment at T had been very benefitial in
her faculty role. She also noted that she was the coordinator for assassheent
academic department. She said “that doesn’t mean that | conduct the astsésseaeh
of the programs but rather my role is to try and encourage consistency sesisagnt
among the courses in my department.” Mr. Tyler summarized his reasonticipping
in assessment by stating that it interests him. He said that prior tolbget®kurrent
assessment rage, he had done a lot of personal, informal classroom assessardgit prim
with courses within his educational program.

Dr. Trudy, the individual with the most longevity in higher education replied that
she has always been interested in student learning and intrigued by estrdtagi
facilitated learning so it was only natural that she would become a strongteugbor
assessment. She also admitted that her college, T, is in a committedsbiatvith a
nationally known leader of assessment and development of student learning outcomes.

As such, the model and theory used by the college for its assessment programnés the
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conceived by the well-known leader in the assessment movement. This leader’s
assessment program was specifically designed for community codegeechnical
schools and has a heavy emphasis on application, which is quite appropriate foakechnic
schools like T.
Dr. Carl stated the following when asked why he was on his college’siaesdgs
committee:
| got on this committee partly because my doctoral program was largely in
research assessment, educational assessment, and psychologicakassess
Therefore, it seemed a really good fit and | was looking for a committee
experience that let you do something and a committee experience where you had
a little bit of power. Not all committees do. The first few years, | wasisn th
committee, | was really out of my element. Now | understand the terminology,
the acronyms and | find myself being really interested in what the S@Gockr
the college.
When indicating why he was involved with assessment, Dr. Christopher said
simply that “assessment is about teaching and learning and | enjoy that $eftiment
is shared by Dr. Fred who remarked that he participates on the UAC and in caitgus-w
assessment activities because faculty should be involved with assessmeaithDr. F
agrees with Dr. Fred and added that when she first arrived at F 13 years ago, she
wondered about the consistency of instruction and the accountability. She said she did
not think that faculty realized they had a responsibility to be accountable for wha

students learned. Once she started learning about program assessmemeditserake
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sense and since then she tries to take advantage of any opportunity to promote

assessment.

Who is responsible for establishing assessment policy

The responsibility for establishing assessment policy varies by cafipas
consensus of the interviewees for the four year university was that the litgivers
Assessment Committee (UAC) establishes specific assessmentvllieythe provost
and vice provost identify the overall intent of the assessment policy. The fawlty a
staff UAC members were also unanimous in saying that Dr. Frank, F’'s assessment
coordinator, was the “main person responsible if one really wanted to gutdesling
level”. The UAC puts the specific policies together and plans how they are to be
implemented but concedes they would have never gotten to the point if it were not for Dr.
Frank. Dr. Francine went so far as to say that “F is so very fortunate to haveralixers
Dr. Frank who is dedicated, knowledgeable and has so much energy you almost want to
strangle him.”

According to Mr. Carl, the Student Outcomes Committee (SOC) is responsible for
establishing assessment policy at Educational Institution C in conjunctiotheiOffice
of Research and Planning. The purpose is not to create specific assessismieRather
they meet with faculty and ask them “what do you want students to know when they
leave this college?” The faculty get together in their departments andslitis
guestion. As a faculty, we have come up with ‘clusters or themes’ that thenasses
measurements are then based upon. “So yes, in essence, faculty are significantl

involved with driving assessment here. The SOC leads the initiative.” Dr. Cecey al
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agreed with this perspective and noted that the “faculty through the SOC is regponsi
for establishing assessment policy” at C.

Dr. Thomas, a dean from Educational Institution T, the two-year technical
community college, noted that the assessment program is administrativety dr
although the faculty are the actual drivers. He explained that theesllamprd decides
on the overall assessment policy and then the provost and Office of Academis Affair
charge the faculty through the Success Skills Learning Community cearmwiith
carrying out the policy. Once the results of the assessment activitisgramarized, the
AAC makes recommendations to the provost who in turn sends them to the President,
who forwards them to the college’s board. He also mentioned that the policy is
implemented according to the recommended strategies presented antteedized
assessment package. Using these guidelines, the faculty have the oppartunity t
determine the assessment strategies. Dr. Trudy, the provost, agrees Whbrbas’s
observation and added “We try things and see if they work. If not we try somdteng e
We've done several pilot programs with assessment activities.” The fatgtyiewees
who have no administrative role at T see the responsibility for establislsiegsasent
policy a bit differently than the dean and provost. They indicated that Dr. Tetslthe

policy and Dr. Tamara ensures the academic departments put it into action.

How students have benefitted from assessment activities
Perhaps not surprisingly, all of the interviewees were able to provide examples of
how they have observed students benefitting from various assessment activities.

Academic departments at Educational Institution F have developed rubrics aduttly f
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use in determining whether or not students are learning and therefore ntieeting
established learning outcomes. Faculty | spoke with believe that becausesstegethie
rubrics when they are given the assignments and when the assignments havedieeen gra
and because students see the feedback that accompanies the rubric thieytaisea

what they have learned and why it is important to learn. Ms. Farrah, a UAC member
supports this belief as evidenced by her response to the question how have students
benefitted from assessment, “Rubrics can and do demonstrate that fazslyaang

results with students. A consequence of this is that students have a better idattioé wh
expectations are for them in their course or program.”

Dr. Floyd is also impressed with rubrics and how by using them studentdare a
to know exactly what is expected of them in his classes. He perceives tieg pnbvide
clear detail as to the material students are being assessed on inglittimgg the
specific levels of achievement. The effect of this is evident by students erbettar
prepared for assessment activities than previously observed.

Ms. Florence admonished faculty who do not have “buy-in” with assessment
because it does negatively affect students.

If faculty can’t say what the outcomes of the program should be and what the
graduates of the programs should be able to do, | think we have a problem. The
faculty are doing prospective and current students a disservice if thégpaak
about their program. Assessment brings us down to a different level - a direct
level. The more students understand about assessment and the purpose of it, they
more they will appreciate the program and the university. It's not fairve lea

students in the dark.
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Dr. Felicia concurs with Ms. Florence, and believes that faculty have a huge
responsibility to “buy in” to assessment. She said:
Students have a better sense of why they are being taught what they are being
taught. We as faculty can give them a meta cognitive perspectives®his i
broader view of what they've been learning, what they need to learn and how it
fits into their development as citizens in our society.
Dr. Fiona summarized why she believes the students have benefitted frommassess
follows:
Our students have benefitted. First and foremost, they're learning more and
gaining more as a result of assessment. Our beginning database of evidence ha
shown changes that needed to be made and at the same time provided us with
answers that illustrate there have been positive results with studemdearni
Faculty have become more reflective and there is shared discussioruaéhtst
on what the expectations are upon course or program completion. Faculty, not
just the administration, are now more aware of bottlenecks; are we offering
courses that are needed? Do all of our courses contribute to students’ learning?
Students are beginning to realize that assessment is done because we're
trying to promote their success in obtaining their degree- bachelor'ssdagre
graduate degree, whatever their level is. Another way students have bdnefitt
by being involved with assessment; rubrics encourage student involvement with
assessment. Students’ voices have helped us see what we’re doing right or not

doing right. Students benefit in a diffuse number of ways. We have a culture of
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evidence, which enables us to have discussion that focuses on learning outcomes

and students’ achievement of them.

Mr. Carl explained that Educational Institution C, the community college, has
selected nine areas in general education, referred to as clusters #ssessed. The
clusters are: communication, numeracy, problem solving/critical thinking, ificient
inquiry, arts and humanities, information literacy, cultural diversity anblagjlawareness.
He stated “We have seen statistically significant numbers with sboeg assessment
measures that indicate student improvement in various clusters. They're ti@|5
percentile but this is drastically improved from what they were a fevs yem.”

Dr. Corey maintained that students do indeed benefit from assessment. He
discerns that students seem to get value from assessment beginning with the
administration of the assessment instrument:

| talk to them about the process — what it means institutionally- letting them

know that this is a data collection process. We’'re not assessing students per

se or evaluating faculty rather we’re observing the value that has been added
from student learning.
The idea of value added to learning is also noted by Dr. Christopher:

Sophomore students at this community college seem to value assessment.

It's not us assessing them (the students) and they’re not assessing the

faculty. Rather the entire college experience is being assessed- that

growth, the entire value added. Whether the learning was from my

classroom or somewhere else, | don’t know. It may not even have come from
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us. Perhaps they grew up with it, but we talk about value added learning with the
students and what it means to them.
Every course syllabus at Educational Institution T has an outline of the
assessment activities for that semester, including the specificptdoaeg highlighted,
and an explanation of the benefits that should be derived from the assessmemsactiviti
Students develop electronic portfolios and each quarter submit evidence (i.e,, papers
outlines of podium presentations, posters) of how they have met the course objectives.
This evidence is frequently an example of how students have achieved a studerg lear
outcome for a specific course. By the end of the six quarter educational pspBram
Thomas noted that students are able to review their portfolios and in doing so, they
realize what they have learned in the process. Ms. Tara noted that masgsaur have
assignments that reflect assessment activities and that this fcafiggeen in the
capstone courses, one of which she teaches:
We’'re up to our eyeballs with looking at assessment related assignmdreyg as t
are being required in all capstone courses that the college schedules. &ife expl
why students have the assignments as well as what we will do with the
information that we gather from the assignments when we grade them.ll|Qvera
believe the assessment process has been a positive one. It has made us better
teachers and | think it has improved the quality of our students who go out the
door and into the workforce. Because of the assessment process, we as teachers
have had to learn to give better feedback to our students- feedback that is very

specific and also explains why something should or should not have been done a
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certain way. This ultimately leads to better learning opportunities for the

students.

Mr. Tim and Mr. Tyler were of the same thought and are also in accord that
students benefit from assessment plus through the process, faculty beceme bett
instructors. Mr. Tyler says he has reviewed direct student comments osnassieand in
general, students have said that they're not so overwhelmed when they see kbatrses t
have assignments that are increasingly multifaceted. He notes thatsindete that
because of assessment and through the use of rubrics, they understand the learning
process of teaching from simple to complex and it should be expected that their
assignments and expected levels of achievement will increase in dyffidilese
comments were not seen prior to the implementation of rubrics detailing whatléesinee

for achievement of the student learning outcomes.

Why college/ university assessment programs have been successful

Interviewees, whether faculty, assessment coordinators or administvaters
eager to explain the ways in which their college’s or university’s assasgmogram had
been successful. They once again credit specific people at their institutiooviokiny
the support or exerting the effort to make their assessment program not aelyssuic
but also award worthy.

Dr. Frank, F's assessment coordinator, remarked that their program igassucc
because it is a huge priority at his university. He believes that the siteywNCA in

1997 was the impetus.
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They came and told us we needed to assess student learning and create a viable
assessment center. So task forces were created and the administrationl provide
support for assessment activities. By 2007, we’'d come full circle. It took 1€ yea
to get to that point and get the whole system in place. That's what we tell people

when we go to conferences. At the beginning, there was a lot of resistamce f

the faculty, a lot of misinformation primarily due to lack of knowledge.

Departments submitted documents, but they didn’t really mean anything because

faculty didn’t understand assessment. Assessment needs to be meaningful to the

faculty. | believe we’ve reached that point overall.

Another reason why the program has been so successful, according to Dr. Frank,
is the administration. He says they have a president and provost who believe lnghe va
of assessment and support related activities. The past several yeargdisagfbeen
funded very sufficiently. The current administration with the Vice Provost dedter
of academic and student affairs has done wonders in finding funds to dedicate to
assessment. He discussed that even with the current budget crisis that ergsrptes
state and is impacting his public university, he did not think his office would take a huge
hit.

A few years ago, Dr. Frank met with the Vice Provost, Dr. Fiona, and together
they agreed that a significant portion of his office budget would be allocated for
assessment activities not salaries. Some of the monies are used-iqgp stéi-grants or
to fund travel expenses for faculty attending or presenting at assesslatewot re
conferences. Dr. Frank said faculty may apply for the mini-grants @itha

departmental or individual basis. The grant monies, which range from $1,000-$2,000 can
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be used for summer stipends, faculty development workshops or even hiring assistants to
help with data collection. He believes the mini-grants have significantlychetgeonly
to encourage faculty to participate in assessment but also to understand itanogort
Ms. Florence also discussed the mini-grants and said she believes they have
indeed helped with faculty engaging with assessment. She brought up thetfacirkha
with assessment is generally not a criterion for tenure and promotion bogwriants,
being awarded grants, conducting research and then presenting thaseSoltsf
faculty can get a mini-grant to help them with their assessment progratmeangr¢pare
a manuscript or presentation from it, they can include these activities in th&tifque
tenure or promotion. Because of this, the mini-grants have been a great motivator for
faculty involvement with assessment. Ms. Florence also mentioned another intiattive
the UAC has initiated which she sees is also instrumental in making$begsanent
program a success. The committee awards Seals of Assessmerdritecél|
Achievement to departments or degree programs whose assessment ptans me
established criteria and merit distinction. Ms. Florence said that theasehk placed on
their web site, departmental letterhead, accreditation self-stpadyts and marketing
materials. Plus, each department or program awarded a Seal of AsgdsSsoadlence
or Seal of Assessment Achievement is also given a certificatblsuiba framing. She
said their committee has seen an increase in assessment activitiampéengented in
departments that previously were not active participants. Dr. Fiona, the scha®l’s vic
provost chuckled when | asked her about the seals. She said that she understands both

seals are quite coveted and that departments or programs will contacetbenant
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coordinator’s office to find out how they can get a seal when they see one printe
another department’s newsletter or interdepartmental memorandum.
Ms. Florence explained that success in assessment was also based on more than
incentives.
Assessment at this university doesn’t have many restrictions. It's not
punitive and if you don’t participate, there isn’t any punishment. Committee
members strive to be very diplomatic and encouraging when reviewing plans
and reports that departments or programs have submitted. We won't say
something is terrible to the department. We try to be mentors and give
suggestions how they could approach something differently. It's not grading
a paper. We're trying to make their plan better. We might see things, or know
things about assessment that they don’t even know about. Our approach is starting
to have much success. Departments are beginning to say assessment is reall
worth doing.
| also think the success the UAC has had needs to be shared.
Organizationally, the university with the Vice Provost (Dr. Fiona) has provided
backing aside from the financial support. She is telling department chairs and
deans that assessment matters. She publicly praises departments thagare doi
well with assessments and have received seals. She comes to our annual
assessment dinner. She is present at the annual assessment fair. It védguite e
that there is clear support from upper level administration. Assessmdravsral

our university.
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Finally, I think the success of the assessment program at F should also be
attributed to Dr. Frank. He has the perfect personality for the challenges his role
brings. When he interacts with faculty from other departments, he is not
threatening or patronizing. Each department at F is supposed to turnyin a
assessment report and most departments saw this as a burden. Dr. Frank has met
with the departments and reminded them that this report is for them. He asks
what they want to learn about their students. People trust Dr. Frank. He leads
departments to experience success. He is the key.

Dr. Floyd and Ms. Farrah said that the resources available for conducting
assessment, the tremendous amount of support from upper administration and the UAC
are all responsible for the successful assessment program at F. Theylalgréed that
the UAC has the most committed, dedicated group of people who are 100% involved and
excited with assessment. The feeling of excitement shared by UAC nsehasealso
been observed by Dr. Faith. She said that representatives from the UAC wece able
take their understanding of and excitement for assessment back to their dafgrtm
This has helped with faculty “buying into” assessment. Dr. Faith also notedtia the
president and vice provost had said assessment will be done, they have left it up to the
faculty to determine the specific hows and whys of assessment. Shkeeémaithe
level of participation by the deans and department heads by commenting thatvihey ha
been supportive and have joined in on assessment-related goings-on and this has
motivated people getting involved. The Seals certificates have also nddterence she
believes. She said the UAC has definitely seen an increase in the number of elggartm

submitting their assessment plans and applying for a Seals certificate.
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Dr. Francine’s observations as to why this university has a successfsinasses
program focused on the processes used by the UAC in formulating assessment policy.
She said the UAC gathered input from as many departments and faculty asutldey c
Plus, the committee had:

Dr. Frank, knocking on doors of the faculty and promoting assessment. People on

the committee who were students of sociology. They understood the principles of

doing good research and made sure that what we were doing, collecting and
reporting was good research. Additionally, members of the committeeaslezd

to get themselves reelected or reappointed to the committee in order to have some

continuity. Many UAC members made tremendous sacrifices, not only méeting

% hours per month but also attending the numerous subcommittee meetings that

were scheduled between the monthly meetings. How dedicated the UAC

members have been is almost unbelievable.
Dr. Francine also gave tribute to Dr. Fiona, the vice provost:

The Vice Provost has supported everything. She has come to our meetings, she

has consistently supported us and fought for incorporation of assessment sctivitie

when needed. She got money for the office. She got paid staff to work in the
office. She got money for the mini-grants.

Dr. Francine ended by saying “Indeed the assessment program is a.doacess
the past several years, our aim was to build a culture of assessmeghtutahe
campus. We wanted assessment to be almost invisible. It is just somettahgloe

Dr. Fiona, a senior administrator at F, commented that F is an institutidratha

real commitment to undergraduate and graduate education and is therefaegvergnt
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of the need to know whether or not students are learning. She thinks F’'s mission,
strategic plan, and leadership all line up with assessment. Further, she &rahk

share the philosophy that assessment needs to matter to the individual. She said this
university has shifted from compliance-oriented assessment to a unitteasibas an
embedded culture of assessment and this is a result of the assessment paigsam t
operation at F. She too gave praise to Dr. Frank and credits him as being very
instrumental with the university making this shift. From her comments and the
comments of the UAC members it is clear that Dr. Fiona and Dr. Frank havedvork
together to cultivate a culture of meaningful assessment activitietuaational

Institution F.

At Educational Institution C, Mr. Carl explained the success of the comynunit
college’s assessment program in terms of its ability to close the loapedkmg
agencies say that assessment is not complete unless the ‘loop is closed’. ahisishaie
the results of the assessment data have to communicated with those tlsdarsvke
for implementing the assessment activities. The results also have todu\stiar
students, parents, employers, stakeholders, etc. And the results have to be used to make
changes at the institution or program changes as well as to justiffamaig
institutional or program activities. To assist with this process, and simithet
assessment program at the four-year university, Institution C alge gfents that
groups can apply for. Carl indicated that the grants can provide monies foy facult
stipends, purchase of materials, bringing in a consultant, etc. “We prdfergfant
application represents cross-disciplinary groups.” Further he explained tigaathe

proposals need to address one of the outcomes from C’s general education”clingers
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grants are referred to as ROC grants with ROC standing for Resulea€u€ommittee.
“Historically, we haven’t had a lot of groups applying for the grants but thatsseebe
changing this year as already there are three proposals which inGehZfaculty.”

Carl continued to elaborate on reasons their assessment program has been
successful: “The success of our assessment program has also come about from
promotion. From shaking hands with faculty and giving them a handout or flyer. Then
going back later on in the school year and giving them another handout about assessme
or another poster to hang on the wall.” Dr. Corey seemed to agree with Mr. CarkoHe al
added that:

Assessment is institutionalized here. Everyone knows what we do during our

‘big’ assessment days. It isn’'t hard to get volunteers. We're not doing udeeca

of accreditation, we do it because it's a part of our culture. This is whcewe ar

we want to know what our students are learning.

Mr. Trevor stated that it took almost 10 years for Educational Institution T to have
a truly successful assessment program. Now he says that it is “edymaiaur culture.

It's not new anymore, it's not a fad, it's just something we do.” Dr. Thomas agndes
also remarked that during an annual assessment day, faculty particifmatedriable
discussions which are frequently initiated by one or more faculty showcalsaighe/he

or they have done with assessment during the past year and that in his opinion this
contributes to the success of the school’s assessment program. He alsoalgfiniti
reported that the assessment program has been successful at T because supgoLt

of the Provost and it is continually kept in front of the faculty and the students. It is not

something that is just done prior to an accreditation or state regulatory visitrévor

63



said that the college specifically strives to be on the forefront in thedrastdt“stay on
the cutting edge” with their assessment program. He commented:

We do not use a cookie cutter approach even though we have an overall

institutional assessment program. Each department or program can design the
activities that will allow their students to meet the overall institutiasaessment
goals. All new faculty also go through a four day quality improvement otienta
prior to them beginning their first semester. During this time, they aceluded

to the assessment program. Then during the semester, their course ades m

them as they work with the assessment activities.

When asked if Mr. Trevor believed anyone specific has been instrumental in
making this college’s assessment program a success, he stated:

Definitely our Provost. She’s been the stalwart behind assessment at this
college. Dr. Tamara is the worker bee. She gathers the data and puts it
together so we can understand it and use it. Dr. Thomas is also a significant
factor in our department’s success with assessment. He understands it and
has high expectations for our department. He pushes us to excel in
assessment.

Mr. Tim agrees with Mr. Trevor that the provost, Dr. Trudy, has had much to do
with the assessment program at Educational Institution T being labeled &ulcddss
had many positive words to describe Dr. Trudy’s impact with the assessmentprogra

Dr. Trudy is very engaged with assessment and communicates very clearl
that it is important to her. She’s been part of an outcomes based national

education panel at times. Faculty see that she is participating on alnationa
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level and sharing the success of T's assessment program with other

community colleges in the country. This is quite an impressive feat for gk sm

rural technical college we are.

Consistent leadership and the ability to have an assessment coordinataos posit
were the reasons Dr. Tamara gave as being factors in the successcbibiblés
assessment program. According to Dr. Tamara, the Provost Dr. Truey steat
assessment process at T in the early 90’s when the word assessment wasjusglieg
be included in accreditation language. Dr. Tamara noted that because Dr. Thegha
continuously employed at T for 38 years, her vision of assessment and the role it should
play at T has been constant since she initiated it almost twenty years agssésement
coordinator’s position, which Dr. Tamara referred to, is her own position. Dr. Tasnara i
not the first person to have this position so she said the fact that there is such a position
when many schools do not is definitely a contributing factor in the success of T's
assessment program. Again, credit was given to Dr. Trudy who because ske value
assessment so much was able to have the position created and approved. Dr. Thmara sai
that to have someone who can facilitate all of the reporting that needs to happemhas bee
good for Educational Institution T.

Prior to concluding the reporting of selected responses to the question of whether
the program is successful, | believe it is essential to note what Dr. Trudy sag about
her school’'s assessment program:

Our program strengths are many. In particular, | believe it is bevegiseally

have the outcomes tied to what the employers want. This is essential pdyticula

with the technical programs and degrees we offer. Furthermore, asseissmen
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faculty driven. It has to be. We strive to make it workable for faculty. Asémee

time, assessment is in the faculty job description and has been since 1996. We
also recently began to include it as a component to be looked at during the faculty
evaluation period.

Other reasons for the success are probably because we have an annual
Assessment Day, which focuses on the students. We also have had Skillsess S
Fairs in which faculty share what they’re doing in their programraasfa
assessment activities and who knows it may have transferability to another
department or at least that is what we’re hoping will happen. Finally, we lrave D
Tamara’s position as assessment coordinator. She does individual coaching,
teaching, mentoring, and provides feedback to faculty. She takes or tries to ta

the programs to the next level.

The roles of administrators in assessment
The majority of interviewees thought that department heads, deans and the
administration should have a role with assessment. A few others showed somesskeptici
at first but upon further thought stated that administrators should be involved but their
roles needed to be explicitly spelled out and limited. This feeling is deratausin Mr.
Carl's response:
| don’t think they need to necessarily be involved with student outcomes,
because in general assessment is doing well at our schools. Our program is
running well. But, | think they should be involved by encouraging departments to

use the data that is generated. In effect, they need to help faculty cltxspthe
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Dr. Christopher sees their role slightly different. He sees adnaituisiras
messengers; people who help spread the news about assessment. Dr. Christopher
discussed how at Educational Institution C, the Vice President for AcadericsAff
(VPAA) attends events sponsored by the Student Outcomes Committee (SOC) and on
occasion has even been a speaker. He believes the chair of his department values
assessment as he routinely sends e-mails asking for faculty involveitteatgessment
activities and to meet with Dr. Christopher if they have questions. He said heiaigsre
the fact that the Chair includes assessment as an agenda item durimmgelgpa
meetings. He said it is not only his department’s chairperson that is activariotprg
assessment; there are others. He cited a department where SOCsrardbrecipients
of grants from the Results Outcomes Committee (ROC) have been invited to the
department chairperson meetings to give presentations. Also mentioned viras that
preparation for Assessment week, department chairpersons routinelydassistguiting
classrooms for participation in Assessment Week and supported and praisgdifhaoult
have given up some of their precious class time so that selected assesssentitddie
administered. In his experience, the Chairs have been very helpful and heftisimkan
appropriate role for departmental chairpersons.

Dr. Corey’s responses paralleled most of what Dr. Christopher said. He thinks
administrators should be involved and that because of their administrative rolevbey ha
the potential to facilitate the recruitment of faculty to immerse telms in assessment.
An obstacle Dr. Corey is fearful of occurring is that faculty may soon agsgssment as
one of the repetitive things they need to do and many of his colleagues mayepitace

one more thing that is being “piled” on faculty. It is his position that when thegair
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chairpersons include information about assessment happenings on the department
meeting agendas, they demonstrate to faculty the importance of asgesBme

Christopher also would like to see more department chairpersons sharinghassess
results with faculty and helping them understand the results and how they mighthuse the
to improve student learning at Educational Institution C.

Dr. Frank, assessment coordinator for F, began by noting that the amount of
involvement by department chairs is varied and frequently personality trdits a
managerial style determine the level of involvement. He also noted that:

We have some department chairs that are very interested in assessment and

vigorous in their support and they facilitate the activities in their depattme

Others turn it over to a faculty committee and there is usually an endegetity

member willing to take the lead. Either way it seems to work.

Dr. Frank pointed out that, at F, the position of departmental chairperson rotates
among the faculty. Generally, a person holds the position for two-three yeatsea
they are done until it cycles through again. He revealed that some depatiaensee
the position as a leadership role whereas others see it as a glorifiedrgecrbese
beliefs impact how seriously or how involved the chair will be about assessment.

When the departments are small, they almost need to be directly involved
according to Dr. Fred. He said in these situations, it is not necessarily tdapdrément
chairperson is taking the lead role, but rather she or he is viewed as one more body to
help with the workload. If the department is sufficiently staffed, depattoteirs

should be in Dr. Fred’s perception:
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Involved as a way of demonstrating the importance of assessment but except in
limited situations, i.e., small departments, the actual work should be from the
faculty. It should be organic and not imposed. Another words, deans and chairs
articulate the role of assessment for their level as a whole but not be in charge of
the actual assessment.
Other interviewees also affirmed the participation of deans and depadimagnst

with most again recommending periodic oversight. Dr. Francine replied, “It should be

faculty driven. Department chairs oversee the process and review theraepaerts

but they shouldn’t be developing the plans or reports.” “Yes, they must be involved” said

Dr. Faith and then she described her view of the depth to which they should participate:
They need to show support; and they also need to be more intimately facilitating
plans. They need to question when weaknesses are found. They shouldn’t
dictate. It's important for the chair to set aside time for facultgveew data
results and make decisions. Chairs should reward those who reply and have
consequences for those who don’t comply. Deans need to support the chairs.
They should expect reports from faculty and chairs and when they do not receive
them, they should ask questions and find out their status.

Ms. Florence also suggested that department chairs take a proactive role:
If the department heads and chairs do not have buy-in that makes it really hard
for us (UAC members). If they do have buy in and say good things and give
people release time or even acknowledge the workload because assdessient
take time, that is important. Compliments are great motivators. Depending on t

level of quality of the assessment/ plan/ report the department headronobai

69



definitely should be involved. They should be assisting if it is not of good

guality. They should be mentoring.

Both Dr. Felicia and Ms. Farrah also included several shoulds when they
answered this interview question. Excerpts of their conversations as to whetber or
deans and department chairs should be involved with assessment activities are provide
as follows:

Yes, they should be involved. If they're not involved then to the faculty member it

feels more like a burden, an icky thing we have to do. When they're actually

involved and perhaps are designing rubrics, writing outcomes, etc. then | think
everyone else takes it more seriously. (Dr. Felicia)

| think they should definitely be involved but not ordering faculty around
or telling them what to do. | think they should be involved with encouraging
assessment and getting their faculty on board with assessmentteDefthey

should be a part of the major conversations that take place but they shouldn’t be

running it. The faculty need to own assessment. (Ms. Farrah)

At Educational Institution T, department heads, associate deans and deans are
able to be on the assessment committee. They do not take an active leadership role but
they do attend meetings, read policies and assessment newslettérsoas stated that
if “they don’t participate at least on this level, they will soon be out of the loop.1dde a
stated that “the deans need to be in on the ‘ground floor and pour the foundation’ along
with the faculty. After that, the faculty should be able to work on their own with only
occasional visits from the supervisor”. This response is similar to that wiais

received from Mr. Tyler who replied, “Absolutely, your dean and chair should be
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involved in each department’'s assessment plans. They need to at least takaradey
views. It's important they keep an eye on various indicators.”

Mr. Trevor said they should be coaches and cheerleaders and encouragedacult
participate. At some point, they may need to be a boss and say you have to do this. Then
they need to quickly change hats and become the helpful coach. In this manner, Mr.
Trevor believes that the department heads and associate deans do help th faculty
understand assessment. He said that without their involvement he does not know how a
college could achieve the level of success he perceived T as having.

The coaching and cheerleading approach was also mentioned by Dr. Trudy and
Dr. Fiona. Dr. Trudy explained that faculty are to submit their program ortdepdal
assessment reports to their respective deans who are to review them anthensure
reports are complete. She wants each dean to “know the student learning outcomes
inside and out. They need to know the assessment practices inside and out.”
Additionally, she believes “they need to also coach, reinforce and take the oppstunit
when they’re with faculty to reinforce the importance of assessment. Hoeyeed to
cheerlead and to be able to sell it.” Dr. Tamara wants the deans and department
chairpersons to fully understand how T’s college mission interfaces twdbarg
assessment. When they do, they are able to mentor and coach the people withigetheir a
and provide general support during times when assessment activitiesiarangcc
While some deans and department chairpersons at T do understand, there are others that
need to have a better understanding. She reiterated that “assessmpeoittaninbecause

it is a faculty role to nurture students’ learning and success.”

71



The response from Mr. Tim was also in the affirmative with some qualifreati
He wants to see Educational Institution T's administration involved but not ovdely.
wants to be able to see that the administration values assessment and Hgirdagte
that the faculty are involved with it as well. He would like to see evidence of what the
administration is doing in the area of assessment. He recommended that the
administration “communicate the importance of what we’re doing but not to nelsessar

become so engaged in the process that it becomes an administrative dictate.”

Concerns and challenges related to assessment
Almost without fail, this topic was usually met with hesitation. This was
noticeable to me as this reaction seemed so contrary to the zeal | saw witbmtise
Three of the four interviewees from Educational Institution C had responses that we
nearly identical. Dr. Colton, having only arrived on campus nine months ago, readily
admitted he has not had much time to really familiarize himself with G&sament
program. He has heard about all of the strengths of the program but has not had the time
to sit down with the Dean of Research and Planning Analysis and have a frank discussion
about the challenges, obstacles or areas of concern.
Dr. Corey who has been at C for 18 years and has been involved with assessment
activities for 15 years did not seem to need to think twice about his response:
Trying to disseminate data. The data needs to get back to the faculty in a
meaningful way. We also need to rethink who the audience should be for the
data and report it in a way people will understand it so they can use it to make

informed decisions.
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Dr. Christopher, with eight years tenure and three plus years on the Student&utcom
Committee (SOC), answered:
Closing the loop, that is the challenge. This is difficult for faculty — facult
who are not on the SOC. We need to keep trying to ‘grow faculty’ so they'll
value assessment. We don’t want to force faculty to participate inagsgss
Closing the loop was what Dr. Carl said as well. He also had something to sa
about how the results are disseminated: “Changing the manner in which assessaits
are presented to the faculty. It's just not user friendly. How do we getyfacutiok at
the results? Use the results?” He also expressed concern about the SOCshiproberg
comprised of the same faculty representing the same departments. He indicated he
understood the need for continuity among members but also pointed out that there are
almost 350 fulltime faculty and as such, their committee should have more rshiplaer
it was “sorely in need of new blood.”
| conducted the most interviews at Educational Institution F, the four year
university. Nine out of nine interviewees each listed more than one concern orgshallen
Additionally, their responses can be categorized into five areas. Theatiegiory
reflects the economic picture that was present at the time the inteweresonducted.
The state this public university is located in was experiencing a monumental bydgetar
crisis. State employees, including faculty and staff employed at this utyivead just
been told one day prior to my visit to the campus that they would be required to take one
to three furlough days during the 2010 fiscal year and that there would be additional

budgetary cuts campus wide. It is believed the fiscal status of the universitijputed
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to the comments that were made about resources and workload. Dr. Fiona, the vice
provost mentioned the budget as her primary concern related to assessment.
Capacity of the unit may decrease because of the budget constraints and a
diminished capacity will slow down the good work of the assessment
program. There is no plan to weaken the infrastructure of the assessment center.
We want to achieve our goal but not overburden faculty. Work smart instead of
hard.
Dr. Francine discussed how decreases in monies allocated to the Assessment
Center could affect the entire university:
| don’t think this university would cut the services the assessment program
can provide, as they see the value of it. But, if the budget cuts get so severe,
they may have no choice but to make personnel cuts and this is difficult.
Assessment is so embedded in this university, that any cut to the program will
impact the whole university.
Dr. Floyd also seemed to be concerned about the bearing the budget cuts have on
the assessment center. Dr. Frank is unable to replace a very effectef@caaot
(according to Dr. Floyd) staff member who was hired into another degairand as a
result he is worried that the customer service the assessment certeehable to
provide will not be as responsive as it has been. He is worried that the gap that will be
created by this person not being there will add to Dr. Frank’s already heakipad and
that because of this, there may be reports and analyses that will notegtdini

Dr. Francine commented on her fears and said that:

74



Because of the budget crunch and faculty having to teach more and fewer
adjuncts being hired, there may be the dilemma that departments might say we
don’t have the time to conduct assessment or post the results. | hope given the
time and amount of investment that has been put into assessment that that doesn’t
happen.
This fear was also shared by Dr. Faith who listed dwindling resources faséssment
program as her number one challenge. She too mentioned the vacant position and
expressed trepidation as to who would assist Dr. Frank with data compilation and
management.
Worry about sustainability of the assessment movement was identified by Dr
Felicia, Ms. Farrah and Dr. Fiona. This is the second category. The firgrocon¢he
area of sustainability expressed by Ms. Farrah was “| fear thatsesgment
momentum will fade now that HLC has been here. How do we keep the momentum
going? Who is laying out a plan for the next phase?” Dr. Felicia expressethimygee
the ability to maintain the degree of involvement by faculty:
I’'m worried about the sustainability of departments implementing thei
assessment plans. What is a sustainable level? How do you keep it
interesting to faculty? How can you prevent them from getting burned out?
They've had some success. What’s next?
Her worry may be transient as her last comment to this question indicated she had hope
“Overall | think assessment is pretty embedded campus-wide. If that case, the
program should be able to maintain.” The last concern in this area to be reported was by

Dr. Fiona who referenced the CHEA award given to Educational Institution I for it
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progress in focusing on student learning outcomes. “The risk of getting an award could
let us sit back and not continue with the progress we have made. We need to avoid
becoming bureaucratic ritualists.”

Faculty engagement with assessment and faculty workload were tharitiird
fourth areas mentioned by the interviewees. Dr. Francine talked about faboltyill
not participate in assessment. She explained that many of these faculbyradi@s-40
years ago and that they were hired to teach not conduct research. She saidesolleagu
have tried to explain that assessment does not need to be considered reseatwr but rat
how much assessment can improve their courses. She feels as if membetsAdl tre
preaching to the ‘deaf and stubborn’:

They fight assessment. Although truth be told they seem to fight any extra

work not just assessment. They don’t see the benefit of assessment,tthey jus

see it as a burden for their time. They don’t’ see any rewards for it, it's just

too far out of the box for them. Most of those folks are nearing retirement. So

| see this as a problem for now — one that is disappearing. People like these

are a small minority and getting fewer all the time. Our new yocaagty

understand the nature of data, they value what it can do for you. They also

participate in assessment activities. So this is a diminishing concern.

Ms. Florence has observed that there are still some faculty who do not understand
assessment. Rather, she has seen that they shut down when they hear the word
assessment. They think they are the ones being evaluated. She suggesibtea pos

remedy however when she said:
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But if you could turn it around when they say that and tell them no, we just
want to talk about the students and what you think they should be learning,
then sometimes they might be more open.

Dr. Floyd shared how he has been selling assessment for almost two dedades a
he believes in it. He is worried that with the current resource constraintbpthahe
process and the culture of assessment at F may weaken. He expressecmsicain¢
his department is no longer able to hire adjunct faculty because of budget tightening the
the workload would need to be picked up by the fulltime faculty who many say are
already overworked. He said that if our colleagues get too busy, it iscedkgrh to fall
back and think “Oh, | don’t have time for assessment.” He also suggesteddssnasnt
be a tenure and promotion criteria. He believes that if that were the casdapulty
would pay attention to it.

The fifth category deals with closing the loop. Dr. Frank identified a challange
getting faculty to use the data results. He says he is not seeing agepamise the data
that is being collected to help them make decisions about their teaching. He
acknowledged that he and the UAC have been successful in getting facultyide incl
assessment activities in their courses. He is ready to see moresprotyhée’ve gotten
them to a certain level but | want them to get higher.”

Ms. Farrah apparently agrees with the challenge Dr. Frank had identiBed as
stated the very same thing, “how can we help faculty to use the data reSiits?
indicated that some of the units that are doing very well are not sharinguiteass with
the students. There is a type of disconnect she believes. The success is bethgitthar

the general faculty in the department but it stays there and not only does it nottappear
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be being used to inform decision-making, but the students may never receive any
feedback.
Mr. Trevor indicated that he felt the biggest challenge for assessment at
Educational Institution T was getting “full faculty buy-in". He sddittit has taken the
past 10 years to shape the assessment program to meet the needs of thentssastide
comfort level for the faculty. While he does not think that T has 100% faculty-buy in, he
believes it is quite close. Some faculty understand the reason for asgemsdhat yes
it can improve student learning. Other faculty need a different approach. Sottather
emphasize the correlation of assessment and student learning, the faoeilttylavthat
involvement in assessment would assist with meeting accreditation anchatetates.
He further noted that while some faculty were not happy having to partidiestalt did
as they did not want to be responsible for having their school be sanctioned or lose
accreditation. Finally, he stated “We will be getting a new senior aslmanon this
summer and we hope they will continue to support assessment. They'd be crazy not to.
Assessment is our lifestyle.”
Making assessment meaningful and getting faculty buy-in were two rogiake
areas mentioned by Ms. Tara:
It's tough to make assessment meaningful. It's up to the instructor or department
to do that and unless you use a standardized assessment tool, it's very difficult.
It's very hard to do institutional assessment across the variety of programsetha
have at this school; especially with measuring intangible skills, community

culture and global awareness. If faculty do it because they have to do it, you
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don’t get the same quality of product. | know for me, an assessment acts/ity ha
be meaningful.

Faculty buy-in is also challenging. There are some faculty whgang
through the motion, | don’t think they’re doing it because they believe it's the
right thing to do. They're doing it because they were told they have to do it.

Additionally, Ms. Tara brought up the concerns she will have if Dr. Trudy, the provost,
leaves. She expressed anxiousness wondering if her replacement wikdhaaene
feelings about assessment because it had certainly been a priobty Toudy.
Mr. Tim said the biggest challenge he perceives is also faculty angage
| have a hard time saying whether there’s faculty buy-in or not. | think tha
it's not something most faculty are excited about but it's something they're
accepting of. | don’'t know where that acceptance comes from necessarily, |
just know that this is something that’s a part of their job and they do it. | don’t
think they would do it if it was not part of their job.

| also think some faculty think that they will come off looking poorly
as a result of their assessment activities or that it will be used ttpenms
It's not someone else stepping in and grading the faculty on what they do.

It's self-improvement. The administration needs to understand that some faculty
still believe that assessment is used as an avenue to punish them. They question
the role of evidence based decisions fearing that they are only used to punish
someone or to create restrictions for them because it's felt thatelm®y’'doing a

good job when it comes to using the data from assessment.
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Dr. Tamara agreed that faculty buy-in is a challenge at this momeémteias
well as the fact that new administration was coming and faculty do not knoweawxhet
assessment is leaving or staying. Educational Institution T is advgffios a new
president as their president of 42 years is retiring and Dr. Trudy has @utigteg may
also be retiring this year as well. “I try to tell them I'm st@yiand assessment is not
going to go away, but some just don’t know what to think.”

The last interviewee from T to discuss challenges to assessment wasdyr. T
She noted that the biggest challenge she believes exists at this time is tafriavelty.

You have new faculty trying to learn about teaching or perhaps how to start

a new program and they're going to be very busy. There is a lot on their plate,

assessment being just one of the components. Sadly, assessment canooiéen be

of the last areas they think about during their first year at T.

Additionally, we still have some faculty who think assessment is going
away- with my retirement. | say “dream on.” It's an expectation of
accreditation. The demands today are higher and greater. Assessment has to
happen and the results must be transparent and shared with respective

students and parents.

Recommendations for enhancing assessment
Suggestions for improving assessment were varied, although each factdfy or s
from all three schools that participated in the interviews appeared to haiauphe

thought about the changes they think would help their assessment programs.
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Dr. Carl from the community college did not hesitate when he was asked for
suggestions. He replied that the SOC committee has discussed starthg approach
with student assessment. He said this year that two or three outcomes woskkbeds
The next year rather than assessing any outcomes the committeecoéudd $elected
instruments they had been using to gather information and reassesslttyeanati
validity. The following year Dr. Carl said the SOC would either assessehtf
outcomes, convert some assessments so they could be used with online or implement new
instruments. The next year a new cycle would begin and that perhaps other clusters or
outcomes would be assessed. He discussed the fact that the SOC believes tlggrno lon
need to do the same thing year after year “because basically we g@itheesponses
year after year.” Dr. Carl also mentioned that unless something sagifi changed
with their student population base, perhaps a cultural, economic, or college preggmredne
shift occurred there was no need to continue repeating the same assessaRerdNHs
they have looked at the trended data and overall are obtaining the same resudig. He s
that by changing how C approaches assessment that this will allowflsaigity for
the Office of Research and Planning to hopefully look at what it is they are doing and
really build an assessment program that is responsive to the needs of the adllege a
population it serves.

The second suggestion Dr. Carl reported was the SOC’s desire to offer a
workshop for faculty who will hopefully operationalize the assessment prograen.
purpose would be to show faculty how they can take results of the assessments and apply
them to their classes to better facilitate learning. This thought wasaistioned by Dr.

Corey. He added that “we also need to help faculty identify the significdnce
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assessment. | believe the ROC grants have helped with this and they camecbelping
faculty.” Dr. Corey noted that the offer of a summer stipend appealed to fastigya
frequently are seeking a supplement to their salary.

Dr. Carl ended with these two additional ideas:

We'd also like to develop an executive summary that can be given to the faculty.

Something that is colorful and more interesting to read rather than the entire

packet of results that are currently distributed. And, we’d like to stagibgn

faculty in to serve as analysts of the data. Not for statistical purposesther

help interpret the findings and make recommendations for how one can apply the

data and sift it into their classes.

At the four-year university, F, Dr. Felicia suggested that it wasfomihe UAC
to move to a different level. She said she would like to compare their university’s
assessment results with other like universities. Not only to validate tindiimds but also
to see if other universities were assessing student learning inrenliffeanner. She
also wondered if the UAC needed to revisit its mission. She said that the UAC members
were no longer the experts. Many faculty have become so interested andiesigage
assessment that they have become the experts. She said the committeeenwesad to r
what it is the departments are needing at this time and who can best provide it?

Ms. Florence’s wish was for more funding for the assessment office.afghé s
monies were obtained, they could be used for professional development for UAC
members and university faculty and staff so that all could learn thedatessessment.

Dr. Frank, F's assessment coordinator, stated that the UAC believes tladit over

their assessment program is in a very stable place and that perhapsattesdo to a
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multi-year cyclic pattern of collecting data. He wonders if the prates§is at a stage
where it can be “ramped” back and if doing so would it result in an ultimate “gltdsen
loop” effect? He encourages the use of assessment data but not necegsaniiggean
assessment cycle every year. He would like for the university to go teeaytbar cycle
for assessment and every few years making some adjustments, pértictiiardata that
is being reviewed is similar to previous years’ data.
The individual who had the most to say was Dr. Floyd who began by discussing
changing the frequency of when the assessments were conducted at F:
| don’t know what this cyclic approach will do with the assessment approach.
It's still a concept. The seals and certificates have brought assessriient
individual level. Our motivation is to make it more manageable, more
extensive in terms of the effect is has on the curriculum, to make it more
visible to know what goes on in each individual unit. If we weren’t having the
departments assess every year, perhaps we would have time to work with them
more.
Dr. Floyd described the assessment activities that some of the individual
departments had developed. He remarked:
| think we’re still in the stage where we have a cadre of assessmerisexper
either by accident or design. We've seen enough units close enough so that we
can say when this thing really works, that's pretty special. When we’re
actually going back and saying our students don’t write as well and wat've g
the data so that we can build a departmental writing center. That'salesllyg

the loop. My department has done just that. Based on the assessment data we were
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able to get approval for a writing center to be located in our department for the
students seeking our degrees. We've also seen the “beefing up” on the ethical
content in our courses and this was done as a result of assessment data. Really,
much of what we’ve been able to achieve in our department the last few years is
result of the activities and motivation of the faculty becoming involved with
assessment.
Due to the successes Dr. Floyd has seen in his department that he belreves we
related to assessment, his wish to enhance assessment at F was for tbeco#titue
with its efforts, perhaps working with departments or programs who have not Guimpe
the assessment bandwagon.”
Dr. Francine had similar comments to Dr. Floyd’s:
This is the faculty’s program. They just sometime need a shove to get them
going and working. Most of the faculty are somewhere in the middle as far
as buying into assessment. Some are at one end and others at the other end.
Faculty workload is continually increasing and many view this as additional
workload. If you can get them to see the benefits, it shouldn’t be so difficult.
In some departments it's an automatic process- you have to have your
syllabus in by such and such a day. You have to conduct your assessment
activities on such and such a day. It should just become embedded in the faculty
role.
Six of seven participants from T, the two year technical college, had
recommendations to enhance the assessment program at their collegelistsga

degree program outcomes that are truly reflective of the purpose of the eaamptrogr
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That is what Mr. Tyler had to say as his recommendation. The provost, Dr. Trudy said
almost immediately, “Cloning Dr. Tamara.” She discussed how impressed dheemas
with Dr. Tamara’s efforts in getting the faculty to understand assessietite same
time, she said she wishes she could add 1-2 people to work with Dr. Tamara. She
believes more people are needed to assist with coaching and mentoring tiyenacul
struggle with assessment. ” Additionally she stressed her desire facidtlyfto

recognize that the institutional outcomes are important for all programs.

Moreover, Dr. Trudy avowed that T had decided “that the closing the loop piece
has to be at the program level.” She said she wants to see action taken by #he degre
programs as a result of the assessment data. She indicated that the éscutty n
understand that the assessment data depicts how students in their programs are doing.

Dr. Tamara’s indicated her fervent wish that she could give monetarydstoar
those who participate in assessment. She said that even if it she could not pay individua
faculty she would love to be able to give it to their departments. Dr. Tamaraexpld
can’t pay them, | don’t have a budget. | need something to reward them for theg. effor
You can compliment them for what they're doing and | do a lot of that, but it gets old.”

Perhaps Dr. Tamara was anticipating what Ms. Tara had to say when she was
asked this question as this is what Ms. Tara said was what she thinks will enhance T's
assessment program:

We are so busy during the school year and there is no time for faculty

development activities per se. It would be nice to have a stipend or grant monies

to develop new course materials during a five week period in the summer, even if

it was a $1000. We could develop or revise our courses in response to the
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assessment results that were collected. The fact that we wiang gatd to do

that, even if it is a little stipend, would help and also further show the faculty that
the college was recognizing the fact that you were making the chamges
developing the materials that you need to do to meet your assessment
requirements. | think if we did that, then our assessment program would improve

as we’d have increased faculty buy-in.

Priorities needed to assist faculty in assessing student learning

“Grow faculty involvement” was the response from Dr. Christopher and echoed
by Dr. Corey at Educational Institution C. When asked how this could occur, Dr.
Christopher mentioned the New Faculty Experience program during whichaneltyf
are oriented to C each fall or spring semester. Dr. Corey said that merhter SOC
have been asked to present during this event and that he too thinks this is a prime
opportunity to indoctrinate new faculty about assessment.

Ms. Farrah, from the four-year university, said she believes a priority isuale
more support for faculty who want to work on specific aspects of their assessment pla
She says they need help with the details, whether it be graduate assiktangs work,
etc. She thinks that some folks have plans that need fine tuning whereas othersmeed hel
with the basics. Perhaps it is the basics that Dr. Faith views as a psoshg gaid the
priority is to help faculty write and develop measurable and meaningful olgectiike
Ms. Farrah, Dr. Faith acknowledges that there are faculty who can indeed write
measureable objectives. Unfortunately, she has seen many faculty whoarahttos

should not be the case at this four-year university.
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Dr. Floyd said he believes that continuing the ability for the UAC commadtee t
proved mini-grants in the summer is a priority. They have been great mativiaawh
mini-grant is $3500 and it provides for two individuals from the same department to work
on assessment during the summer. This summer support according to Dr. Floyd, allows
faculty to work on assessment and do things that are unable to be done during the
academic year because of all of the other required duties. He also noteihbai the
financial support in the summer, he did not believe faculty would work on assessment.
As a result, departments would be unable to close the loop as there is geoeraily n
during the school year for this type of work.

The priority for Dr. Francine is simply getting the departments to useathe d
She said:

Yes, they collect the data, yes they write the reports and plans. But do they

use the results or does it get put on a shelf? Or is it used only periodically-

like when the seven year program review rolls around. Completing the loop,
that is the priority.

Mr. Trevor from Educational Institutional T says that a fulltime Instnhal
Research person is needed. Currently, the person that does Institutiomehreasa
other college responsibilities. He sees this as a priority. He belidulisnae
institutional researcher needs to be available to receive the data fréanuhg, crunch
the data, interpret the data and get the results to the faculty. He said he knoarsi&ma T
tries very hard, it is just that she has other responsibilities in addition tonyavkh

assessment.
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Reasons for participating in assessment activities in reference to Etzioni

Participants were also asked to note which of four descriptions were most

accurate as to why they participate in assessment. The results drbeiote. The
statement is listed first, followed by the participant(s) who idedtifrgh the specific
statement.

% | participate in assessment activities because (educational
institution) has offered me (faculty/ assessment committee members/
administration representative) tangible rewards in exchange for involvement
with assessment.

No participants chose this statement. Although Dr. Francine commented, “The

most tangible reward | ever got was this clock and it has not worked since. | [jatas
a lovely gesture however.”
% | participate in assessment activities because (educational
institution) has offered me (faculty/ assessment committee members/
administration representative) intangible rewards in exchange for
involvement with assessment
Only three of the 20 patrticipants selected the above statement asgafigsn
closely with their belief systems. The three were from the four-yegaensity: Dr. Floyd,
Ms. Florence and Ms. Farrah.

Dr. Floyd said “the reason | keep doing it, is the intrinsic value Irget ft. | am
very interested in assessment.” Ms. Florence stated she does it beedoskesks the
knowledge and experience she is gaining from learning about assessment isspricele

She also noted that it provides opportunities for professional development, particularly
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networking and this adds to the value she receives from it. Ms. Farrah responded, “Thi
is definitely my first choice. | do it because I love it.” This statermeas Dr. Felicia’s
and Mr. Tyler’s second choice

% | participate in assessment activities because (educational
institution) has warned or threatened me with penalties, or punishment if | do
not participate in assessment activities

There were no interviewees who selected the above choice. Several people
smirked or shook their head “no.” Only Dr. Francine said, “Absolutely not!”

% | participate in assessment activities because (educational
institution) stresses that faculty/ administration commitment is essential in
order for the organization to achieve its goals and | agree with this
philosophy because it is morally right.

The last statement was selected by 17 interviewees. All four from thgetwo
community college said yes to this statement: Dr. Carl, Dr. Colton, DryCavd Dr.
Christopher. From F, the four-year university, six of nine indicated they agrdethes
statement: Dr. Frank, Dr. Francine, Dr. Faith, Dr. Fred, Dr. FelicidbanBiona. And
seven of seven interviewees from the two year technical college choselihdinas,

Mr. Trevor, Ms. Tara, Mr. Tim, Mr. Tyler, Dr. Tamara, Dr. Trudy.

The following annotations were also stated: Dr. Fred: “I| agree wittytbusg
but the last part. | don’t believe assessment is morally right; | don’t thiblageassment
is related to morals.” Dr. Felicia:

Our department is driven more by an external accreditation body so e/i¢ohav

conduct assessments. However, the main reason | participate imasgess
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during my classes is more from my personal curiosity about studenttparnd

my inner drive to educate students well.

Mr. Tim: “l feel that assessment is pervasive around here. We own it. The
institution expects it but it's still ours.” Mr. Taylor: “I do it because this right thing

to do. We have to be accountable.”

Other comments

Participants were also asked if they had anything else they wanted taosiay a
the assessment program at their institution. The following are excenptshieo
responses to that question.

Dr. Corey: “We have good buy-in from faculty with assessment. There is one
week in the spring before spring break. Over 200 classrooms participate. essess
definitely institutionalized at our college.”

Dr. Floyd: “Our university now allows assessment related actitdgiascount

for a maximum of 10% of a student’s grade. This policy applies to major liberal

arts courses (frequently referred to as general education courses abbéges

and universities) and program core courses. As the policy is still relatiselyit

seems that only the capstone courses are taking advantage of course grade

inclusion of assessment activities. We think this will change once facutty sta
seeing other faculty having results from it.”

Ms. Florence: “It can be hard to get some faculty to share information about the
department. | believe students want to see this.” “For as much work as it hathbee

positive results have helped to build the program.”
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Dr. Francine:

I’'m really proud of the university. It has come so far. Dedication, hard,wor
collegiality this is what has helped to make our assessment progranesssucc
Without it, we wouldn’t be where we are now. Everything just fell in line. Reopl
say we create our own good luck. | really think that's what happened here.

Ms. Farrah: “Across the board, assessment is doing well at this uriversit

Dr. Fred:

| don’t think we could have been able to do what we’ve done if it weren't for the
UAC. That's been the magic. Plus our customer service must be good for us to
getting the response we’ve had. We’'ve got people who are interested. We've got
people who are smart. We've got people who are dedicated and committed and
they like working on this stuff. We’re getting these people involved with
assessment. They think they’re doing it for us when in actuality they'ng doi

for themselves. They just need to see it that way.eed to be really good with
customer service.

Dr. Fiona:

We have a growing intellectual capacity related to assessment. Gwyrtatiiave
assessment flow from the values of faculty to follow the path that their \&lues
commitments take them on by believing in that, faculty are scholars. We've
come to have a scholarly approach to our teaching and much of that is because of
the assessment we do in our classes. But the effort takes time.

Ms. Tara:
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They've tried rewards and encouragements. There were cash awards, success
skill fairs where we do a celebration for faculty. But I think what yegeis
people to participate is they either do it because they want to, or they do it
because they know if they don’t, there’ll be penalties.
Mr. Tim:
I’'m under the opinion that if you use assessment properly, it makes your job as a
faculty much easier. Because if assessment has identified a problgoudnd
what you're doing wrong, suddenly students are learning more and you're doing
less work because they understand what you're telling them to do. | do think
assessment has become an innate part of our culture. I'm not sure if the
administration changes however, if the push for assessment will stanibe s
Dr. Thomas: “Our faculty are critical. The assessment coordinatdradrara is
critical. She and the Provost are the driving force behind the current assessinent pus
right now.”
Dr. Tamara: “I really think that the strength of our assessment pnagrine
faculty. It is faculty driven, faculty owned. The institution identified core eptscto be

assessed, but the faculty have determined the specifics.”

Chapter Summary

The case study data has been presented in narrative form from participants’
responses to open ended questions posed during interviews. The questions were derived
as a result of knowledge gained following the literature review oeditation,

assessment, faculty engagement and compliance theory. Faculty peespaotiut
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assessment highlighted multiple categories including reasons faigating in
assessment, who was responsible for policy and other roles for administrab@s i
assessment process, how students benefitted, and reasons for succesteagd<hal

In all, the participants in this study believed that faculty were eakemthe work
of assessment and administrators were needed to help facilitate thatfwesk.
recognized assessment was not an easy task but believed that students benefited a

as their institution.
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CHAPTER V

ANALYSIS

The purpose of this study was to identify the uses of power and responses to that
power found in colleges and universities identified by their accrediting &gea®i
having successful assessment programs, which have obtained facultynesmnzige
support their assessment activities. This chapter presents an aoillgsislata and
findings based on the data presented in Chapter IV. These findings relate tat#ugest
used by colleges and universities to facilitate engagement. Moreovexxpiasation
was through the lens of Etzioni’'s (1964) Compliance Theory.

Specifically, in this chapter, | consider whether the strategies yssullbges and
universities to engage faculty in assessment activities reflect v@eremunerative and
or normative power. Correspondingly, | look at whether the faculty responses to
involvement with assessment manifested feelings of alienation, calculatioroaald m
involvement. Additionally, this chapter delves into why the participants pargdipat
assessment; who they believe is responsible for establishing assessngnhpwlithey
perceive students have benefitted from assessment activities; whyetreve their
assessment programs are successful; what concerns or challeryssitve related to

assessment; and what role do they believe administrators should have in assessment
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Compliance Theory Operationalized

Compliance theory as posited by Etzioni (1964) hypothesizes that organizations
make certain their organizational goals are met by using various types of poother
words, the organization uses power to control behavior whether for the purpose of
acquiring something or increasing productivity level or for the purpose ahgehg
behavior or terminating a relationship. People who work in organizations respond to that
power with behavior that according to Etzioni can be compartmentalized in¢o thre
different categoriedzurthermore, Etzioni's early research in the 1960s led him to
theorize that the type of organization sets the stage for the general typecotipatwvill
be employed. Similarly, the type of organization also sets the stage for thed type
response one can normally expect to see. Etzioni does acknowledge that toganiza
can employ more than one type of power and people can respond in more than one way.
Through his research, he has observed however, that organizations and people generally
use or exhibit one type of power and one type of response more than the others.

There are three types of power defined in Compliance theory: normative,
remunerative and coercive. Following are definitions according to EtAiB@Abj plus an
example of how that specific power could be used in a college or university :setting

s Coercive power:the application, or the threat of application of physical

sanctions such as infliction of pain, deformity or death” (pOje does not
generally see an academic administrator using corporal punishment or
confinement if a faculty member fails to comply. However, the admitostra
could cancel a faculty member’'s move to a new or renovated office space or

even threaten loss of one’s job. The latter could indeed progress to a faculty
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member being unable to pay personal bills and result in injury to one’s
physical self (i.e., loss of one’s basic needs for shelter, food, warmth).

Remunerative powefcontrol of material resources and rewards through

allocation of salaries and wages, commissions and contributions, ‘fringe
benefits’, services and commodities” (p. 5). As noted in the definition with

the mention of salaries, wages, fringe benefits, etc., organizations camcagree
provide a salary or award a stipend or grant in return for an employee
following one’s job description or agreeing to work on a project during the
summer. Fringe benefits, including vacation, personal leave, and tuition
reimbursement for professional development are also examples of objects that

can be granted or denied by one’s administrator

Normative power:the allocation and manipulation of symbolic reward and
deprivations through employment of leaders, manipulation of mass media,
allocation of esteem and prestige symbols, administration of ritual, and
influence over the distribution of ‘acceptance’ and ‘positive response’ (p. 5).
Recognizing a faculty member for outstanding teaching or a staff member for
exceptional service to an organization. The act of recognizing in this manner
is an example of normative power. With normative power, an administrator
may award a certificate for someone’s accomplishments or puphaise a
faculty or staff member for his/ her achievements. As with the other tws type
of power, people will display specific behavior in response to the use of

normative power.
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The behavior response Etzioni refers to is the degree of involvement that occurs
because of the type of power the organization used. There are three stages of
involvement in Compliance theory: alienative, calculative and moral. Etzioni (1975)
viewed them on a continuum with polar extremes, a positive end and a negative end.
Etzioni also believed that the stage of involvement changes as a result ofactang;, f
one of which is the power used by an organization. Following are definitions according
to Etzioni plus an example of what a specific degree of involvement may mean:

+ Alienative Involvement:“designates an intense negative orientation” (p. 10).

As the name applies, a faculty or staff member alienates him or hergelf fro
others in a group or does not attend meetings. The alienation exhibited by a
faculty or staff member may be quite intense.

+ Calculative Involvement“designates either a negative or positive orientation

of low intensity” (p. 10). The degree of involvemevitether it be negatively

oriented or positively oriented is less intense than alienative involvement or
less committed then moral involvement. In higher education, this is
frequently seen with workload, if one believes that her salary is less than what
she would like it to be, she may not work an entire day or may not volunteer
for certain committees. In essence, the power that is employed detethene
stage of involvement that is witnessed.

% Moral Involvement:“designates a positive orientation of high intensity” (p.

10). An example of how this last stage can be observed in higher education is

with membership on committees or sponsoring a student organization. There
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is a huge display of commitment and people participating in activities or
projects because ‘it is the right thing to do’.

The discussion that follows in the succeeding section illustrates the level afemearit

the participants are or have been in response to the type of power presented bgghe coll

or university administration.

University power surrounding faculty engagement strategies

The three types of power Etzioni references in his work were found across the
three institutions participating in this study. This was not surprisingzasniE{1975)
observed that most organizations frequently do use all three types at one timé&er. anot

Normative power.The individuals charged with oversight of academics for the
three institutions were among those interviewed for this study. Two of the three, Dr.
Fiona and Dr. Trudy, provided several responses that illustrated the use ofiveormat
power. Their responses were corroborated by their respective faBoliy.academic
leaders discussed how they value assessment because of its ability totidgenons
whether or not student learning has occurred and because of what assessmeig does,
tied closely to their educational institutions’ mission and strategic pléey. dlso
mentioned that they tried to attend campus events that featured assessimges 0
demonstrate their support for both their institutions’ assessment committetgea
faculty who participate in assessment. Additionally they described how ttiagen
assessment on their agendas when they meet with deans and department heads. These a
examples of normative power — giving praise and recognition to facultigdor

contributions to the assessment process.
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Many of the respondents from F described an incentive the UAC initiated in order
to recognize assessment activity participation. The incentive is thee@egtam from
which departments or degree programs can receive a Seal of Excell&sz of
Achievement for their assessment plans. This program has become a significant
motivator according to Ms. Florence and Dr. Frank. While the seals are awaalaght
a process developed by the UAC, it is Dr. Fiona who signs the certificates and who
mentions who has received them during her meetings with academic leaders and the
faculty. The Seals program, viewed as a prestigious symbol by many facEltis
another example of normative power being employed at this university.

The use of normative power at C was epitomized by Dr. Colton through his
selection of the following statement presented during the interigaarticipate in
assessment activities because Educational Institution C stresses that adtoinistr
commitment is essential for the organization to achieve its goals and | agree with this
philosophy because it is morally rightThe other interviewees from C, Dr. Carl, Dr.
Corey and Dr. Christopher also selected this statement. They provided othezrdsmm
that reflected the use of normative power by their administration assviie
significance of obtaining faculty buy-in with assessment so that thesas=@sprocess is
faculty-owned. Dr. Christopher discussed the efforts by members of the SOC Haring t
new faculty orientation each fall. The new faculty are introduced to C’ssasset
program at the beginning of their employment with the community college. He talked
about the need to “grow faculty” so that they would value assessment. The use of the
term value is indicative of normative beliefs. Dr. Christopher specificgjiected any

idea that C uses any type of coercive power to gain involvement with assegdraent
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he explained that participation in assessment was not a criterion in themparte
evaluation process. He also noted that if it was ever a factor, he believed it woutd hinde
faculty buy-in.

Remunerative powerSeveral of the participants from F, including Dr. Fiona,
noted the success of the mini-grants for which departments or individual/fapply.

The grant monies are used for assessment related activities and accordiné tanR,

Ms. Florence and Dr. Fiona, have been instrumental in motivating faculty to paeticipa
assessment and also understand its importance. The mini-grants, whicbcatedfirom
Dr. Fiona’s budget, are an example of remunerative power being used by Edlicationa
Institution F.

The use of remunerative power is evidenced by Dr. Colton’s mentioning that his
office had allocated $10,000 for the ROC grants, which are awarded to faculty and
departments for specific work on assessment activities. Other inteegdwmwen C also
mentioned the ROC grants and noted that the grants were appealing to facuigtand t
each year more faculty and departments as a whole were applying forrttse Ghee
interviewees said that with the grant monies, faculty were increasimgnbaivement
with assessment.

Participants cited varying reasons for why they participate or haveipat#d on
their college or university’s assessment committee. Ms. Tara and d/lesné¢ revealed
that they had been assigned to their institutions’ assessment comnmttds §arl said
that he had a formal educational background in assessment and he believed his
background was a factor in his assignment to the assessment committee.xdimgdese

support the notion of the institutions engaging in remunerative power. Committee work
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is an expectation of one’s job description, which is written by the administration.
Additionally there are some college and university committees that eagoire work
and time than others. In return for this committee participation, Ms. Tdraavé met
one of the criterion listed in her job description as will Ms. Florence and Dr. @lambiv
be assigned to another committee because of the heavy workload the assessme
committee has.

Coercive powerOne of the statements made by Dr. Trudy left me with the
impression that a form of coercive power is used at Educational Institution Tofirhis f
was not physically harmful. Rather the persuasion used to obtain faculty invotveme
with assessment was a threat; assessment is a required expectati@faodlty
member does not participate, her/his performance evaluation willtréfeetact. The
addition of participation in assessment as a criterion for evaluation haceoahtly been
approved at T. Some of the interviewees’ responses from T apparently alsotititéspre
new mandate as an example of coercive power. Both Ms. Tara and Mr. Tim iddinzdte
they did not think faculty would participate in assessment if it were not a parirgbthe

CombinationsBased on the academic administrators’ comments, as well as their
respective faculty remarks during the interviews, it is apparent ththred institutions
were described as implementing both normative and remunerative power wlasn it w
viewed in relation to assessment. The fact that both types of power have been
experienced is not uncommon when oakers to Compliance theory. Etzioni (1968)
affirmed that “organizations often mix their means of control and draw on twotbres!
kinds” (p. 99). Even so, Etzioni observed that, “most of them rely more heavily on one of

the three kinds” (p.99). Normative appears to be the power that is most often employed.
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This finding supports Etzioni's (1968) compliance classification of colleges and
universities as demonstrating a predominantly normative power structuseanghysis
also found that one of the three institutions may be using a form of coercive polwver wit
the new requirement of assessment as a criterion when evaluating fadoltsnpace.

A full array of types of power reported by participants from each institig

summarized in Table 2 below.

Table 2

Institutional Types of Power

Coercive Remunerative Normative
Power Power Power
Institution C X X XX
Institution F X XX
Institution T XX

XX =Primary type of power interpreted as being employed.

Faculty Responses to Power

Organizations, which allow faculty to be involved with activities of thein ow
choosing because of their own interests and because it makes them feel worthwhile
operate through a structure of normative power. The behavior correspondingypehis
of power according to Etzioni (1975) is that of moral involvement. Strong positive
commitment is also viewed as behavior showing moral involvement. The ifadjow

demonstrated moral involvement through statements they gave during thieevwwserDr.
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Floyd, Dr. Fred and Ms. Farrah each stated that they believe tleyerectremendous
amount of support from upper administration and this support fosters faculty buyrin wit
assessment. Mr. Tyler noted that he participates in assessment besainseright

thing to do and he believes Dr. Trudy and Dr. Tamara have done a great job of letting
faculty know that T values assessment. Mr. Tim admitted that while thetiostimay
expect assessment, it is the faculty who own it and who are committed to &.of tine

four participants from Educational Institution C, Dr. Corey, Dr. Carl and Dr. Gphst,
have acknowledged that the strong commitment to assessment demonstrated by the
administration has aided with engaging faculty with assessment.

Dr. Faith mentioned the Seals of Excellence, which departments and psogram
apply for, and which if awarded recognizes the department or program’sraegséplan
has met specific criteria. Dr. Felicia referred to it as well anddnibizt she had
orchestrated her department applying for one and they were awarded onaidShe s
between the Seal and the praise her department received from their exgesggiteam
visitors, that everyone was motivated to stay involved with assessmeniex:tivis
noted previously, the Seals awards are viewed as a symbolic gesture atydéapoind
by increasing their involvement with assessment, a sign of increasedtooenirand an
example of moral involvement as defined by Etzioni (1975).

Judging by the statements made by some of the other participants, it would appear
that they respond in a manner because it is what is expected of them and/ or they know
that if they do respond a certain way, they will be able to get something backanses
This is viewed as calculative involvement according to Etzioni (1975). An example is

Ms. Florence. She stated: “...the mini-grants have been a great motivdsauity
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involvement with assessment”. As was observed with the participants from é&wthos
are motivated to participate in assessment because of tangible items)itgramis,
monies for travel to conferences, etc., are responding in a calculative manner

Several of the participants also indicated that their colleagues developed an
interest in assessment when they had seen the outcome of its results. A casemvaspoint
Dr. Francine’s discussion of how her university began their efforts in assgsame
earnest. She noted that initially the movement was born out of NCA recommendations.
Once the committee members began to reflect on the purpose of assessmesd|itdeely
that they could use assessment to stop students from graduating that were not
academically prepared to earn a degree. This potential effect sfiaese gained
faculty interest in participating in assessment activifiesme it is an example of
calculative involvement. It shows commitment, but the commitment was based on an
external body, it did not come from within.

Interestingly, there are some participants who provided responses thatfivioul
two categories of involvement. Dr Frank, the assessment coordinator is one individual
who | would label as belonging in both the moral stage and the calculative. éleebeli
that there are people who can be motivated to comply (i.e. participate in agsgssm
they are given symbolic representations or recognition. At EducationalifiostiF, this
would be the Seals of Excellence certificates. On the other hand, he is alsahawar
some people are more motivated to do something if they receive something tangible i
return. The mini grants that range between $1,000-$2,000 are indeed viewed as
motivators. He is also supportive of this type of response in return for involvement with

assessment activities.
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Two individuals from Educational Institution T, Ms. Tara and Mr. Tim, revealed
that some of their colleagues believe assessment and particularly assessolts are
used as an “avenue to punish them.” They intimated that these faculty do not want to
participate in assessment because they believe they may be exposkhasuiEors.
Moreover, they left me with the impression that because involvement with assessme
now a criterion for evaluation, they believe these faculty will only ppgtei with
assessment because they are being forced into it. Ms. Tara even saidttnakshe
faculty only conduct assessment activities because they have to, the résbéoness
guality than someone who performs them because she/he is interested in sreeadses
process. The comments by Ms. Tara and Mr. Tim seem to illustrate thatineize
faculty exhibiting signs of alienative involvement in response to what is pedcby
some as a sigof coercive power being employed by C’s administration.

Commentary from the participants gave me insight into how they have reacted t
perceived power strategies from their administrations. The particijmaeisl
responses to the power they perceived being delivered by their adnonssivas aligned
with Etzioni’s stages of involvement: alienation, calculation, and moral (1968, 1975).
Table 3 depicts the categories in which they were placed. In some caSeipgoas’
response to power met the definition of one stage and then there were examples of
behavior that would place the participant in another stage- almost. Etziondwiesse
stages as being on a continuum, therefore the participants who displayed more than one

type of involvement are placed between two stages.
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Table 3

Faculty Responses to Power

Alienation Calculation Moral
Faculty C (N=4*) 3
(n=3)
Faculty F (N=9) 2 5
2
Faculty T (N=7) 2 3
2

*No examples or quoted remarks with respect toagrse to power were given by one individual so this
participant is not included in this table.

Institutional Types of Power in relation to Faculty Responses

The administration of each educational institution was reported as employing
normative power to engage faculty with assessment. The response to this pewer w
described by participants from all three institutions as behavior that wasesfative of
moral involvement. Etzioni (1975) viewed this as a stable response, i.e., normative
power should result in a moral involvement response. He also theorized that
remunerative power would see a calculative response and the stable behesporade
to coercive power is alienative. When stability exists, Etzioni postulatethéra would
be organizational effectiveness. When there is incongruency between the power a
behavioral response there is less effectiveness. The perceptions and atiensref
power and behavioral responses are diagramed in Table 4.

The participants’ responses that have been interpreted as observing normative
power strategies used by the administration in order to engage faculsgssaent and

seeing faculty respond with moral involvement when participating in assessment
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supportive of Etzioni’'s compliance theory and is an approach that should be used by
college and university administrations in order to obtain faculty engagemént wit
assessment. The effectiveness of academic administrators who vesiggueas using
remunerative or coercive methods to facilitate faculty buy-in with sssad was not
apparent as the perceived faculty responses to these approaches was mixed.

Table 4

Institutional Types of Power by Faculty Responses

Normative Power
C XZ
F XZ
T XZ

Remunerative Power
C X
F XZ
T Z

Coercive Power
C

F Z
T

Alienation Calculation Moral

X designates the type of power observed . Z designates the type of response observed.

Study Summary

Utilizing a case study approach, responses to the questions asked during the
interviews were also provided in the previous chapter. While responses to all of the
guestions were received from each of the 20 respondents, for the sake of interest and

manageability, some of the responses were summarized while others egermtex
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verbatim from the transcripted audio recordings. A summary analysis ofrtiegpaats’
responses follows:

Who is responsible for establishing assessment polibgultimate assessment
program is the result of collaboration between administration and facultynjSsman
on Higher Education, 1996). Dr. Thomas described the assessment program at his college
as administratively driven with the faculty being in the driver’s seat. Sd¢&ans to be
the consensus of these participants as they indicated that it was defici#gbaration
between the administration and faculty. While most selected one individual or group
(i.e., an administrator, assessment coordinator, assessment committeeaneotibge
trustees) as the primary assessment driver, another individual or group wiasetas
the reason that assessment was occurring on the campus.

How students have benefitted from assessment activities&rticipants agreed
that students have gained as a result of assessment activities and eacimipdesero
share. A theme that was observed after listening to their responses whs firatess of
assessment positively promotes the interchange that occurs between thieastddbee
instructor. Many faculty referred to the use of rubrics as a mainstayessassnt. Dr.
Fiona in explaining how she believed students have benefitted stated “...rubrics
encourage student involvement with assessment. Students’ voices have helped us see
what we’re doing right or not doing right.” This statement is similar to othersvira
made professing assessment as being instrumental in helping improve lihegteac
learning process. Ms. Tara observed an increased acceptance of assesstudahts
after they have realized that assessment results can tell them not ortlwhabthey

have learned but also how their learning can prepare them for the workforce.
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Moreover, faculty who have become involved with assessment recognized that it
brings the value added component to education that accreditors and stakeholders
including students and their parents are asking to see. Dr. Corey noticed thas gjatlent
value early on in a course when they are introduced to an assessment tool. He said tha
once he explains to them the purpose of administering the tool including whahg mea
for the college, students seemed to not only understand the reasoning for theeasessm
but also appreciate their inclusion in the process.

Why college/university assessment programs have been succBssfigipants
sang the praises of their colleagues and administrators when askeddos ribasr
programs have been deemed successful and award worthy by external oggemizati
Many credited their administrations as being supportive and committed tsHdss@ent
process. Several noted that it was obvious to many that assessment was cbasidere
priority at their educational institutions. Ms. Florence described how the Yoveds?

(Dr. Fiona) attends an annual dinner that the assessment committee hhass we
attending some of their meetings and has a presence at an annual assassn@hefs
noted that their academic leaders publicly praised program and departmeritglféac
involvement in assessment activities during department head and deans meetings. Dr
Frank also illustrated how much assessment is a priority at Educatistialtion F

when he said that despite a current budget crisis, which the university is egipgride

did not anticipate the assessment office being dismantled or monies allacdtanlfty
grants being withdrawn.

The personalities of the assessment coordinators were also recogrbeathas

influential in making the assessment programs a success. All wetkdshaving good
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working relationships with the academic officers. Dr. Frank was refféoras having a
personality that was non-threatening or condescending and as such waslalkddp
congenial relationships with department chairpersons and faculty throughout the
university. These relationships facilitated department heads and facultytanderg of
assessment and participation in assessment activities. Dr. Tamardledhtheavorker
bee for her data gathering and interpreting the data so the faculty canseadfat. Mr.
Carl described the promotional efforts that have gone on in his school to elidiy facul
support and participation in assessment including assessment leaders knockirgg on off
doors, once, twice or more during an academic year or working the crowd during
assessment fairs to share information about assessment.

Consistency in leadership both from the top and on the assessment committees
was another factor identified as helpful in making their assessment psoguaoessful.
As was the schools’ decision to fund an assessment coordinator’s position. Each of the
schools had either a fulltime or three-fourths time individual in the assessment
coordinator role who was either a former faculty or still a current faculty

In addition, financial resources available for assessment activiesdiscussed
by several of the participants. Aside from funding the coordinator’s positamsiyf
were pleased to report that monies had been allocated for travel to professional
conferences, which focused on assessment and learning outcomes. Consultants and guest
speakers had also been brought to the campuses through allocated assessment funds.
Perhaps the discussions in which the participants showed the most enthusiasm were whe
the mini-grants and ROC grants were described. The grants awarded to individual

faculty or groups of faculty provided monies for summer stipends during whichyfacult

110



could develop new assessment instruments and activities or review assessuoient r
and prepare documents that reported and interpreted the results. Grant moniesaould als
be used to bring in consultants for individual degree programs and even purchasing
materials for use in assessment activities.

Faculty from Educational Institution F told how the assessment committee
initiated an award that is actually a seal emblem and certificate, vehasiowed on
academic programs and departments that have submitted assessmentptarisy il
appearances truly measure student learning outcomes. Specific depaompeotsams
were cited as believing they had “bragging rights” because of theecal their
assessment programs when they received a Seal of Excellence or/Agatvément
and award certificate from the assessment committee via the assessordinator’s
office. All three schools reported they had days reserved annually for faxutiget in
round table discussions or have poster displays in which they could share the process and
showcase the results of their assessment programs.

It was Ms. Florence who specifically mentioned that one of the reasons the
assessment program at F was of merit was because it was not persdeetygunitive.
She also added that if people did not participate they would not be punished. Punishment
was not mentioned by Dr. Trudy when she reported that assessment had been part of the
job description at T since 1996. She did note however that assessment is now a criteria
used for evaluation of faculty. Mr. Trevor when speaking about concerns and obéslleng
related to assessment said some faculty participated in assessmenaunst lieey
wanted to but because they did not want to be responsible for their school being

sanctioned or losing accreditation. | imagine one can ask if punishment is disguise
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requirement of faculty to participate in assessment in order to meetaton and state
mandates.

Dr. Fiona mentioned that a factor in Educational Institution F's note worthy
assessment program was that the university’s mission, strategic plaadacship were
aligned with assessment. She also explained that the university had chrangad f
compliance-oriented assessment program to one that had become embedded in the
university. More than one person told me that a goal of the assessment prograas at F w
that it become invisible. This is not meaning that they do not want it to be there, but
rather desire it to become so automatic that it is not viewed as an additioctadr of
someone’s role.

Finally, the last but arguably the most plausible reasons for the success of thei
assessment programs has been that they are faculty driven. Admirssitatibthree of
the schools have a role in the assessment programs but the fact that theylgre f
driven through the assessment committees was quite obvious. Faculty, including
assessment committee members involved with assessment were desdoigiad as
dedicated, role models, mentors, adventurers, out-of-the-box thinkers and campus
leaders.

The roles of administrators in assessm#ets, the participants said
administrators are to be involved in assessment. Limited involvement is what dppeare
to be the common modifier. Roles administrators should have according to the
participants included messenger, encourager, mentor, salesperson, cheerleambartand c
Dr. Christopher noted how important it is for department heads and deans to include

assessment issues on the agendas of meetings that are convened for ttyearfacul
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intradepartmental meetings with upper administration. Dr. Corey and Dr aFsjice
with this tactic. Dr. Corey also expressed his worry that if the admaitoss do not
demonstrate they have an interest in assessment or if they do not see ibaky dham
faculty may sense that assessment efforts by faculty are not valuedsaruth disey may
see it as a waste of their time.

There were some participants who said that there were times when the
administrators needed to be a boss and give direction as to how assessmees activit
were to be put in operation but according to Mr. Trevor, once this is done, the boss needs
to change hats and be the cheerleader and coach and promote assessment. Both senior
academic administrators from Educational Institution F as well asTragree with Mr.
Trevor. Dr. Trudy described how she believes each dean and department head should
thoroughly understand the assessment practices of their department or instituteyn so t
can coach and reinforce the importance of assessment. Mr. Tim does not disagree,
although he also would like the administrators to share with faculty what thelpiaig
about assessment. It is his premise that by doing this, administratorsrwiycto
faculty the importance of assessment.

Concerns and challenges related to assessr@@mtradicting the fervor and
enthusiasm | saw when the previous questions were asked, inquiring about any concerns
or challenges with respect to the assessment programs at their schobksythay have
brought a pause and vacillation. | reminded each of them that they did not need to
answer this question or any other question if they were uncomfortable in argsweri
With the exception of Dr. Colton who was new to his college and knew very little about

his college’s assessment program, all of the others did relate one or moresancer

113



challenges. Many of their worries centered around closing the loop. The school
representatives say that for the most part, they have the data collectioneaadatides
components of assessment down pat. The area that is not universally implemented by the
three schools is for departments and faculty to review the results and detehatribey
mean and then either make changes to their curriculum, instructional approach, etc. or
keep with the status quo. The decisions are to be driven by the data that was obtained.
Following this, the results need to be shared with students, parents, stakeholders,
accrediting agencies and the school’s administration. Members of thenasees
committees are not seeing this done by their fellow faculty who are notrasséss
committee members and this is viewed as both a concern and a challenge. Some
participants who believed that the reason this is happening is that thereustsevidio
have no interest in assessment. The challenge according to Dr. Christopher is to “grow
faculty” so that they will appreciate and value assessment. A relateernos@n
observation by some of the participants including Dr. Carl that methods used to
disseminate assessment results are difficult for many to follow and ebemat. He sees
a need to create a document that presents the results in a manner that is meaningful f
the faculty .

Sustainability was an identified area of concern by Dr. Felicia, Meh~and
Dr. Fiona. Worries were related to the threat of complacency that may develop among
the faculty due to schools receiving praise from an accrediting body, regeivi
recognition for their assessment programs from CHEA, or even completing a
departmental or programmatic assessment plan and thinking that there wai® iban

needed to be done. Change in leadership was also viewed as a danger to sugtainabilit
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particularly at Educational Institution T where it was rumored that ixdyf'would be
retiring after 48 years of continuous service to the institution. SevenalTrexpressed
concern as to whether assessment would continue to be viewed as a priority once she
retired. Dr. Trudy indicated she was aware of the rumors and has tried to aksurage t
concerns justifying the continuing presence of assessment with aceraditat
requirements and expectations.

Impending budget crises and resulting workload changes were two additional
areas of concern or challenge that were named. The fragile economic thatase
currently present in the United States has given birth to budget crises in many sta
assisted educational institutions. Faculty from each of the three schooled esth
inferred that their school was either in the midst of a mandated reduction ibutiget
or predicted to be presented with one in the near future. While the three academic
administrators from each of the schools gave me assurances that #ssnesd
programs including coordinator positions would not be cut, there were faculty that
expressed apprehension.

Moreover, there was concern expressed that reduced budgets would limit the
number of adjunct faculty hired and this action would result in the fulltime facutyg be
required to teach courses that adjuncts would have normally taught—if the arerses
not cancelled. If and when that occurs, assessment committee members inctuding D
Floyd and Dr. Francine expressed grave concern. They are both worri¢dhbat i
fulltime faculty become too busy, they will say they do not have time for assets

One would think that if faculty were truly engaged with assessment that they

would incorporate it into their teaching even if they were overly busy.Heigslégree of
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faculty engagement that has many participants anxious. As noted previogsly, it
believed that some faculty participate in assessment not because they dzl\ds. Tara
said, “...it's the right thing to do” but rather they take part in it because it is neahaat
it is a criterion in their evaluation or promotion process. Ms. Tara also infertestba
this is the reason, the caliber of the results is generally less.

Some participants see faculty engagement as their number one chalenge.
Francine blatantly said that there were some faculty who adamefutberto participate
in assessment activities. She indicated that despite efforts to chaingeitide and
obtain their involvement there has been no movement on their part. Recognizing that
they comprise a minority of the faculty at F and the fact that most aregeatirement
age, she is seeing this as a concern that will soon resolve itself. Ms. Flddence
Trevor, Mr. Tim and Dr. Tamara all agreed with Dr. Francine that facultygamgent is
a huge concern.

Recommendations for enhancing assessriach of the respondents listed at
least one recommendation that they believed if implemented would enhance their
school’'s assessment program. The suggestion of changing from an annual assessme
report to a three or four year cycle was listed by faculty from two diffeschools. Both
of the schools had assessment programs that had been in operation for seveaatlyears
from what | was told, it appears that their assessment activities inc¢lledsaannual
assessments of most of their courses. The data that is obtained has beenyappaeentl
similar from year to year. The feeling is that if they move to a mulyipée cycle,
faculty, particularly those on the assessment committees can use theatsfftg pilot

new instruments or conduct professional development activities. When asked what they
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thought HLC would say about the change, there was no indication that this had been
discussed with their HLC liaisons up to that point. The concept does sound interesting as
it would allow time for greater review and interpretation of collected data.

Another recommendation that was mentioned more than once was finding monies
to either bring in national speakers or send assessment committee membacsilantbf
professional development opportunities that would focus on closing the loop in
assessment. Getting faculty to use the assessment results to makedrdecisions
with respect to teaching and learning appears to be a challenge being faceth by the
institutions visited. The next area mentioned more than once, was for monies to be
dedicated to pay faculty summer stipends for assessment work, hire adjuncts to cover
courses so faculty could focus on assessment for a semester, or use monies to develop
new course assessments, etc. The impression | was given is that those serving on
assessment committees along with several of their colleagues do indeedibelieve
assessment of student learning outcomes and would like to be able to devote dedicated
time to a project.

Reasons for participating in assessment activities in reference to Etzioni.
Participants were asked to select one statement, which most accugatetgnted their
beliefs about assessment. The statements were adapted from Etzioplisucoatheory.

A majority of the participants, 85% (17/20) selected the statement thatdntipdie
reason for participating in assessment activities was because itighthining to do.

The statement selected reflects Etzioni’'s normative power strustdrenoral behavior
stage. Both of these are consistent with the Etzioni’s classificatiegars that indicates

faculty in colleges and universities are apt to select that statenmenblIServation also
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corresponds to the findings that were discussed at length in Chapter 4 related to
institutional use of power in order to obtain compliance and faculty response to the
employment of the power structure. Etzioni’'s compliance theory was fisgmtesl in

the mid 1960’s. It is interesting to note that despite the myriad of societal chiages
have occurred in the past 45 years that this moral compass has not changed for college

and university faculty.

Chapter Summary

Chapter 5 has included an analysis of the data and findings presented in the
previous chapter. The strategies used by colleges and universities to engkgénfac
assessment activities were examined using Etzioni’'s compliance tearframework
for the analysis. Each of the three schools were perceived to be using vepoater
strategies in order to facilitate faculty involvement with assessmikeatresulting
behavior that was perceived by the participants was moral involvement. Thesegukerc
observations supported Etzioni’s theory.

The chapter also included an exploration of the participants responses to a number
of questions posed during the interview including why the participants participate
assessment; who they believe is responsible for establishing assessmgnhpwalithey
perceive students have benefitted from assessment activities; whyetreve their
assessment programs are successful; what concerns or challertysgltl/e related to

assessment; and what role do they believe administrators should have in assessment
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CHAPTER VI
CONCLUSIONS, LIMITATIONS, STUDY SIGNIFICANCE
AND DISCUSSION

In this chapter, conclusions are drawn from the analysis of the data and findings
Identified limitations of the study are included along with a discussion ofghi#icance
of the study in relation to theory, research and practice.

All three educational institutions were perceived as using normative pdveer w
viewed in relation to assessment. Two of the institutions used both normative and
remunerative power. The use of two or even all three types of influence (notmative
remunerative and coercive) are not an unexpected finding (Etzioni, 1968). When
normative power was used, participants from all three institutions wereogirevide
examples of moral involvement with assessment. Faculty engagement haddccur
because it was the right thing to do and their involvement was recognized and praised by
the administration. In the matter of assessment, all three organizationbeised t
normative power in an effective manner.

When remunerative power was used some participants responded with calculative
behavior while others did not. This incongruency generally does not lead to an effective
organization (Etzioni, 1975). As such, it is believed that institutions should research the
type of remunerative power they would employ if a calculative respongpested.

Only one institution was perceived as using some form of coercive power. Jdutaxk
alienative response may have been observed but overall the institution was notdlescribe
as using primarily coercive power in order to motivate faculty to become involted w

assessment.
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Additional analyses of the participants’ responses to the questions corrdborate
the importance of a faculty driven assessment program with support armbcatilen
between administration and faculty (Cross, 1997; McEady, 2006; Priddy, 2007). While it
was agreed that faculty needed to own assessment, the participants wereusami
their opinion that the administration needed to regularly and visibly demonstrate it
commitment to assessment. In addition, the consensus was that the assessment
coordinators for the campus needed to have personalities that were nonthreatning a
not condescending. These personality attributes were perceived as positively
contributing to the success of an assessment program. Faculty who were avitiaged
assessment were cognizant of the value of assessment and its relatotighip t
accrediting agencies and stakeholders call for accountability of stedeninig.

Concerns surrounding the institutions’ assessment programs centered on the
current budget crises that they were facing. While none of the assessment program
seeing significant decreases in their operating budget many of theentees expressed
concern as to what the future would bring. Topping the list of challenges for their
assessment programs was sustainability. Many wondered if the campusesee less
faculty involvement now that they had received national recognition. Another dwllen
facing the two community colleges, was whether the assessment would comtoeue

viewed as a priority for the colleges once their new administrations mplade.

Limitations of the study
Data for this study was only obtained from three schools. While each school was

viewed by a national organization — Council for Higher Education AccreditatioBEATH
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— as having a successful assessment program, it would be interesting to dathonia
additional schools that have been recognized by CHEA for their assessmeainstog

Each of the three schools represented different education platforms. A reason for
selecting the three types of schools was to see if there were diffeiarthe approaches
used to gain engagement. Although there were some differences observed apecdotall
the focus of the study was power and compliance and the type of education platéorm wa
not a variable that was specifically explored. Additionally, with the exwoeoti the three
academic officers and one former assessment committee membethalpafticipants

were current assessment committee members. It is unlikely thapéhngrectives on
assessment necessarily represent the views of all of theirgea@deé&rom their home

institutions — particularly colleagues who do not serve on assessment committees

Significance of the Study

As stated at the beginning of this document, this study has focused on the
relevance of compliance theory for understanding administrator powéa@uity
involvement in assessment activities. Etzioni’'s Compliance theory, whiglnivaduced
in the 1960’s, almost 50 years ago, was the framework for the study. | did have doubts as
to whether this theory would still be applicable 50 years after it was introdudtst. al
it is a new century. Much has changed in the world, in society, and in education in the
past 50 years. People have changed. Or have they? Have their values changed? Are
they motivated by other influencers? Do people respond differently?

What | found in this study was that Etzioni’'s compliance theory continues to have
application. The types of power used, at the schools | visited, to gain facultyamenit

with assessment could indeed be placed in the three categories Etzioni labetidke,coe
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remunerative and normative. The responses also fell in line and could be grouped into
alienative, calculative and moral involvement. Further, the schools seemeditorase
than one type of influence. Again, this was an observation made by Etzioni in the 1960’s.

I would be remiss however if | did not acknowledge that the type of power use
by an administrator or even an assessment committee chairperson couéreted
differently by an individual and he/she would use a different behavioral response. So
while the theory was useful to me in this study, it is not a guarantee thatwithers
recognize its utility and thus | do hesitate to make any grandiose geatoals.

The results of this study lead to other research questions. How would schools
who have assessment programs that were not successful respond to the questions posed in
the interview protocol? Did they use normative influence to obtain faculty involvement
with assessment and not achieve a moral response? Does the type of educational
institution account for the type of motivating factors needed to engagjéyfac
assessment? Are faculty who teach in research universities more apictpgiarin
assessment activities when they are rewarded normatively than filbatltgach in
community colleges? Or technical-focused colleges? Are faculty Hedt be technical-
focused colleges more motivated to participate in assessment if theyerezawneration
than community college faculty or research university faculty? Answessme of these
guestions were viewed in the responses from some of the participants. However, these
guestions were not the focus of the study, so additional scrutiny through anotamstrese
study is suggested.

From this study, it is believed that the findings support much of the literaatre t

stresses the importance of faculty involvement in assessment and sihe &ifocdty
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buy-in (Gill, 2006; Lopez, 2002; Outcomes Assessment, 2006; Palomba & Banta, 1999;
Rouseff-Baker & Holm, 2004). Colleges’ and universities’ administrations and their
assessment coordinators and assessment committee chairpersons shouds wde typ
normative power to obtain faculty involvement in assessment. At the same time, if
colleges and universities plan assessment programs where remuneratiliéslirtbey

should be aware that it is highly likely the faculty will respond with caluddiehavior.

Commentary

| believe | did identify the uses of power and responses to that power observed in
the three educational institutions | visited along with learning about seféretive
strategies the colleges and university have used to obtain faculty engageme
assessment activities. Thus, the purpose for conducting the study was Iseledraed
that the three schools had assessment programs that were highly developeatl they t
were “light years” ahead of many schools’ assessment programs inclugling m
university’s assessment program. Each of the institutions had one or moripgatic
that graciously shared copies of assessment tools, rubrics and even PowerPoint
presentations as well as pointing out where | could access additional asdéenateeals
on their respective websites. The success of the schools’ assessmentgriogtading
the high level of involvement by the faculty in measuring whether student lgdrasn
occurred significantly contributed to the success they have had in receivinguaonti
accreditation by their regional accrediting agencies.

My study ended with more questions than | began with. This fact was not

necessarily unexpected nor is it disappointing. | believe the area df/fanghgement

123



with assessment and identifying factors, which lead to a successfkdragse program,
have many facets. | hope to continue exploring assessment as | too redsgnize i
significance to student learning and give it high priority in my role aartiepnt head

and nursing education program director. | have also enjoyed using Etzioni’'s Complianc
theory and have found it fascinating that it continues to have application in a soatety

is unlike the society of the 1960’s. | would like to use this theory in a future study.
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VERBAL INFORMED CONSENT REQUEST

Project Title: Faculty Involvement in Successful Institutional Accreditation:
Perspectives through the Lens of Etzioni's Compliance Theory.

Investigator. - Nancy Diede, Doctoral Candidate in Higher Education Administration,
Oklahoma State University

|'am a graduate student in the College of Education at Oklahoma State University. | am
conducting a study about assessment and faculty involvement in assessment and will use the
information | collect as the basis for my doctoral dissertation.

Before we begin, | would like to take a minute to explain why | am inviting you to participate and
what | will be doing with the information you provide to me. Please stop me at any time if you
have any questions. After I've told you a it more about my project, you can decide whether or
not you would like to participate.

Through this study, | hope to learn what components in your college's/university's assessment
program have been or were instrumental in gaining faculty participation. Your college/university
was selected to participate as it has been deemed as having a successful program as identified
by the Council for Higher Education Accreditation (CHEA). You were selected as a possible
individual to interview as you are either a faculty member who is actively involved with
assessment, a member of your institution’s assessment committee or an administrator of your
institution’s department that is responsible for developing and implementing the assessment
program. The information gained from this study will assist other institutions in learning how to
engage faculty in assessment. There are no known risks and/or discomforts associated with this
study.

If you decide to participate, | will ask you a series of questions related to your involvement with
assessment at your institution and your observations of your institution’s assessment program in
general. The interview is expected to take no more than 30 minutes.

I would like to tape record this interview so as to make sure that | remember accurately all the
information you provide. | will store the audio tapes securely in my home office and only | and
individuals responsible for oversight of this research will have access to the tapes. Any written
results will discuss group findings and will not include information that will identify you or your
university.

If at any time and for any reason, you would prefer not to answer any questions, please feel free
not to. If at any time you would like to stop participating, please tell me. We can take a break, stop
and continue at a later date, or stop altogether. You will not be penalized in any way for deciding
to stop participation at any time. There is no compensation for participation in this study.

If you have questions, you are free to ask them now. If you have questions later, you may contact
me at Nancy Diede, 7305 W 3" St., Tulsa, OK 74107, 918-446-0160; or my dissertation
committee chairperson: Dr. Ed Harris, 308 Willard Hall, Oklahoma State University, Stillwater,
OK 74078, 405-744-7932; ed.harris@okstate.edu.

If you have questions about your rights as a participant in this study, you may contact Dr. Shelia
Kennison, IRB Chair, 219 Cordell North, Stillwater, OK 74078, 405-744-1676 or irb@okstate.edu.

Are you interested in participating in this study?

Signature of Researcher Date
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| nterview Protocol
Project Title: Faculty Involvement in Successful Institutional Accreditation:
Perspectives through the Lens of Etzioni’s Compliance Theory.

Time of Interview:
Date:

Place:

Interviewer:
Interviewee:

Position of Interviewee:

Interviewee’s role with university’s assessment program:

Length of Interviewee’s tenure with university:

| am seeking information from faculty, assessment committee members and
administrators on assessment practices at (educational
institution). Your institution has been acknowledged as having an outstanding assessment
program. | would like to learn what components are in place that have led your school to
being acknowledged in this manner. This information will assist other institutions in
learning how to engage faculty in assessmeémior to beginning the interview, | would

like you to read the Consent form and sign it if you agree to participate.

(Give Interviewee consent form to read and sign.)

Questions:
1. Tell me about your involvement with student assessment at

(name of institution).
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Probing questions to use if needed:

a. Describe your involvement with assessment in the classroom.

b. What type of course revisions or changes in instructional methods have

you incorporated based on student assessment results?

c.Discuss your use of active assessment techniques (i.e., student portfolios,

performances, observations).

d. Please evaluate the success of your classroom assessment activities.

e.What type of involvement have you had on departmental- or institution-

wide assessment committees or task forces?

f. Who is responsible for establishing assessment policy at

(educational institution)?

g. Tell me how the results of student assessment at

(educational institution) are interpreted.
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2. In what ways have students benefitted from assessment at

(educational institution)?

3. Why do you believe the assessment program at

(educational institution) has been successful?

Probing question to use if needed:

a. If you don’t believe the assessment program is successful, why isn't i

successful?

4. Why do you participate in assessment activities?

Probing question to use if needed:

a. Describe what, if anything, the (educational institution) /

the administration/ department chairperson/ assessment committee hasghine t

your involvement in assessment activities.
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5. I'will read you four descriptions, please indicate which one is most@agate:
| participate in assessment activities because (educational
institution) has offered me (faculty/ assessment committee menallengiistration
representative) tangible rewards in exchange for involvement withsasses
| participate in assessment activities because (educational
institution) has offered me (faculty/ assessment committee menaloengdistration
representative) intangible rewards in exchange for involvement withsassss
| participate in assessment activities because (educational
institution) has warned or threatened me with penalties, or punishment if | do not
participate in assessment activities.
| participate in assessment activities because (educational
institution) stresses that faculty/ administration commitment enéssin order for
the organization to achieve its goals and you agree with this philosophy because it i

morally right.

6. Describe any concerns that you have about assessment at

(educational institution)?
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7. What challenges related to assessment should the

(assessment committee, administration) be concerned about?

Probing question to use if needed:

a. What do faculty need in the area of assessing student learning?

8. What should be done first (receive highest priority) to assist facultyithe
assessment of student learning?

9. What recommendations do you have for enhancing assessment at

(educational institution)?

10. How should department chairs, deans and the administration be involvedtiv
improving the assessment of student learning?

11. Do you have anything else to add?

12. Who should | speak with to find out more about assessment at
(educational institution)?

Thank you for participating. | appreciate the time you have given me today.
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