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CHAPTER |

INTRODUCTION

Overview

January 1, 2006, was a momentous day for the United States. On this date, the
very first Baby Boomers, those born between 1946 and 1964 (Erickson, 2008; Hicks &
Hicks, 1999, p. 243), turned 60 years old. This cohort group, unlike any before in
society, and unlike any that will follow, is expected to transform the notion of tvhat i
means to age in America. Baby Boomers are currently between 45 and$8lgea
represent nearly one-third of all Americans living today, and number 76 million
(Erickson, 2008).

Over the next few years, the United States society will experienogatic
changes due to the aging population. The number of people in the United States aged 60
years and older will more than double between 2000 and 2030, increasing from 45
million to over 91 million (University Continuing Education Association, 2002, p. 6). In
2030 not only will the Baby Boomers be between 66 and 84 years old, but Generation X,
those born between 1965 and 1976 (Hicks & Hicks, 1999, p. 253) will be mid-way into
their sixties. As a result, a majority of the population will be older than sixty.

Immigration and a longer life span have added to this increased number. With the curre



U.S. life expectancy now at 77, an estimated 57.8 million Baby Boomersiilvblest
alive in 2030 (Dychtwald, Erickson & Morison, 2006, p. 4; US Census Bureau, 2006).

Over the same period, the bulk of the working population, ages 20-59, will grow
by only 14 million (University Continuing Education Association, 2002, p. 6). In fact,
almost thirty years have been added to the life expectancy in the Unitesl &tang the
twentieth century, more than was added to the human life span from the Stone Age to
1900 (Bronte, 1997). For the first time in society, there are a larger number of older
adults than youths. In addition, Americans are better educated than at abgftnee

The leading edge of the Baby Boom generation was in the early to tred-&t
the beginning of the new millennium, and by 2010 Baby Boomers may be leaving the
workforce in sizeable numbers (Geber, 2000). The aging workforce will play a
significant role in the diversification of the American workforce. It iscgrated the
number of workers age 55 and over could exceed the number of new employees coming
into the workplace in the next decade (Kupritz, 1999).

The workforce and the population are expected to grow only slightly; therefore,
the labor market will experience a shortage of talent. With the largesesegfrihe
population being older adults, coupled with a declining birthrate, a shortage of skilled
workers is expected to result. An estimated 10 million person shortfall is eXjbgcte
2010 (Dychtwald, Erickson & Morison, 2006, p. 9). This is a complicated issue and is
not based on numbers alone. Labor shortages affect different industries in diffeyent
For example, there has been a shortage of nurses in the medical industrysiodgba
creation has been accelerating, and an estimated 23 million new jobe vatjuired

during this decade. These new jobs are expected to outnumber the supply of new



workers by a wide margin. It is expected that 80% of the labor shortdgevelie

skills, not the number of workers available. During the next 15 years, 80% of the
workforce will come from those over 50. As a result, employers should be planning to
double the proportion of workers 55 and older (Dychtwald, Erickson & Morison, 2006, p.
8).

The traditional college student who earns a Bachelor’'s degree in fosr year
without working at a part-time or full-time job is quickly becoming a thing of tis¢ pa
Between 2001 and 2006, the percentage of full-time college students ages 16 - 24 who
were employed increased from 46% to 49% (Livingston, 2008, p. 22). The number of
persons over the age of 65 is greater now than the number of teenagers indtie Unit
States. Currently, there are fewer young people for entry-level jobsftéatrequire at
least some post-secondary education. All of these trends affect the warkfatce
businesses may need to begin to vigorously address the training and retboldey
workers.

While the overall population of the traditional-aged 18 to 22 year old student is
declining, the Baby Boomer population is at an all-time high. The most recent U.S.
Census estimated the number of Baby Boomers as of July 1, 2007, to be 77.6 million.
According to R. B. Bernstein, who is with the Public Information Office of the U.S
Census Bureau, a part of this increase is due to deaths in the Baby Boonteupge g
Another reason for the increase is due to the fact that more people in the Baby Boome
age group have migrated to the U.S. than have left (Bernstein, personal comiomynicat
April 14, 2009). The U.S. Census Bureau estimated that the U.S. population would be

305.5 million on January 1, 2009, an increase of 9% from the previous year. One birth



was expected to occur every eight seconds in January, 2009, and one death was expected
every 12 seconds. In addition, net international migration was expected to add one

person every 36 seconds in January 2009, resulting in an overall increase of one person
every 14 seconds. In addition, the number of people turning sixty each day in 2006 was
projected to be 7,918 (US Census Bureau, 2006, 2008).

The Truman Commission Report of 1947 called for the establishment of a
network of public community colleges that were intended to educate the underserved,
including women, minorities, and working adults. These public community colleges
began to grow in numbers after the Truman Commission Report was published as a result
of demand from Gls returning from World War Il (Kim & Rury, 2007). When Baby
Boomers were at the traditional college age, enrollment in communiggeslcontinued
to grow in a direct relationship. This generation is now returning to the community
colleges for a variety of reasons. They have more disposable income than previous
generations, a longer working career span, a love of learning, and extensataseds.

The Baby Boomers are ready to take advantage of the comprehensive prbgrams t
community colleges offer. The community colleges are in a unique position to attend t
the needs of many underserved populations, including the Baby Boomers (Plazesi &
Bower, 2006).

The Status of Research on Baby Boomers

While popular publications contain much information about the Baby Boomer
generation, the community college research journals contain little inflomabout
Baby Boomers and their return for further education. With Baby Boomprsaching

retirement at a rapid pace, they are making headlines.



In aSaturday Evening Postticle, Neal (2008) reported that Baby Boomers are
blazing trails that take them back to campus. Neal states that the commuegg<ol
have been flexible and skilled at meeting the needs of working students and are doing a
good job of jumping into the returning Baby Boomer market. Neal also statesittade
colleges faced with dwindling enroliments have responded to the demand. However, the
four-year institutions have been slow to adjust and are missing a very big and egpandi
boat (Neal, 2008, p. 73).

A recent article, iIUSA TodayKornblum, 2007), states that community colleges
are taking the lead in retraining retirees for new jobs. The AmericaniAgsnof
Community Colleges received a $3.2 million grant from The Atlantic Philanthrapies
develop programs to retrain adults 50 and over so they can enter the workforce with new
skills or find volunteer opportunities doing something new (Kornblum, 2007). An article
in Community College WeéBurnett, 2008) also reported a similar grant in the amount
of $25,000 by Civic Ventures and MetLife Foundation that was awarded to ten
community colleges. The intent of this grant funding is to help prepare BabyeB®om
for careers in health care, social services and education (Burnett, 2008).

A review of the major community college research journals from 2004 to 2009
verifies that there has been little research published regarding BabyeBoand
community collegesThe Community College Enterprise: A Journal of Research and
Practice Community College Journal of Research and Practit@gNew Directions for
Community Collegelave not published any articles about Baby Boomers during this
time period. Community College Revigoublished one article about Baby Boomers

during the same period. The article examines the value importance to BabgrBadm



the community college as a means to reinvent or modify their self-vialazgsi &
Bower, 2006).

The Community College Journglublished by the American Association of
Community Colleges (AACC) printed six articles during this time period. Tvibeof
articles address the AACC grant and how it was implemented (Anonymous, 2008;
Freedman & Goggin, 2008). However, most address other issues related to Baby
Boomers and community college such as volunteer efforts and the expected dmsatic
of faculty and administrators as Baby Boomers retire in large numbdar{ioh, 2007).

Problem Statement

As the most highly educated segment of the United States population to date,
Baby Boomers are attending community colleges, and it is unknown as to whestesot
them to do so. The problem is that without this knowledge, the community college can
not determine if appropriate courses are being offered to meet the needs aiupidrgr
addition, the findings will serve as a guide for community colleges in detegnf this
population is a viable group for a community college’s program planning and marketing
efforts.

Purpose

The purpose of the study was to describe the critical issues surrounding Baby
Boomers and their motivations to attend community college, in addition to their
perceptions of learning and curriculum needs. The purpose was to also invedigate w
Baby Boomers in this study plan to do after completing their community eatlagyses,
and described what their plans are as they near retirement age.

Significance of the Study



The significance of this study is that it may help adult educators who work with
Baby Boomers determine curriculum and academic programs and help coynmunit
college administrators to set policy to better serve this group of students. The
information can be used to determine if appropriate courses are being offereet then
needs of this group. The community college should examine the needs of this group, as
Baby Boomers may be an underserved demographic from which to draw studdmgs for t
college.

The study was conducted at a community college, which will remain anonymous
to comply with the ethical standards of research. The community college would not
allow the name of the institution, or any other identifiers such as the city oygame
to be used in the study. In order to accommodate the request, the Community College is
referred to as a “large, multi-campus community college in the Midwegti®est” or
the “Community College.”

On a local level, the population of the community college’s service area and the
county was estimated to be 579,202 in 2008, with a growth projection to 589,858 (1.8%)
by 2013. The age category of 15-24 (which most closely matches that of therteddit
aged college student) was estimated to be 77,112 in 2008, and has consistently stayed at
13%-14% of the total county population since 1990. Table 1 shows a comparison
between the traditional college age residents and the Baby Boomers since 1990.

Table 1 shows that while the population of traditional college age residents has
remained stable, those between 45 and 65 increased by 30.9% between 1990 and 2000.
In 2013, when the youngest Baby Boomers will turn 50, this segment will represent

26.6% of the total county population (Demographics Now, 2008).



Table 1

Service Area Population Comparison: 1990-2013

Total Age 15-24  Age 45-64

1990 Census

Population 503, 346 70,021 92,771

% of Total population 13.9 18.4
2000 Census

Population 563, 299 80,381 121,401

% of Total population 14.3 21.6
2008 Estimate

Population 579,202 77,112 149,560

% of Total population 13.3 25.8
2013 Projection

Population 589,858 78,700 156,949

% of Total population 13.3 26.6
1990 to 2000 % Change 11.9 14.5 30.9
2008 to 2013 % Change 1.8 2.0 4.9

In 2008, the median age of students enrolled in higher education in the state was
20 to 24, and this age group made up 62% of the total student body. Students older than

30 made up 23% of the total student body in the state. The Community College has



served between 20,000 and 25,000 students yearly over the past eight years. Table 2
shows a comparison of enroliment for traditional age students and Baby Boomers.
Table 2

Community College Enrollment Comparison: 2001-2008

Total Age 21 & % of Total Baby Boomers % of Total
enroliment younger enrollment (42-61) enrollment
2001 20,287 8,255 40.7 2,420 11.9
2002 22,652 8,792 38.8 2,465 10.8
2003 22,866 8,954 39.2 2,438 10.7
2004 22,693 8,879 39.1 2,349 10.4
2005 22,701 8,952 39.4 2,287 10.1
2006 22,544 9,083 40.3 2,232 9.9
2007 23,053 9,618 41.7 2,068 8.9
2008 24,655 10,906 44.2 2,088 8.5

It should be noted that the College tracks enroliment using these cate@dries:
and less; 22—-31; 32—-41; 42-51; 52—-61; over 61; and no response (Office of the Registrar,
2008). As aresult the categories of 42-51 and 52—61 were combined in order to most
closely match the Baby Boomer definition of 1946—1964 birth years (Erickson, 2008;
Hicks & Hicks, 199, p. 243) that was used in this study. At the time of the research,

according to the chosen definition, the Baby Boomers were between 44 and 63dsears ol



Total enrollment at the Community College has grown by 21.5% over the past 8
years. The age group of students 21 and younger has grown by 32%, and the Baby
Boomer age group has declined by 13.7%. The 21 and younger age group has
traditionally averaged 40% of total enrollment and has grown over the last tvedgear
44%. The Baby Boomer enrollment has steadily declined from 11.9% in 2001 to 8.5% in
2008.

With the projected population of younger people in the county expected to grow
by only 2% between 2008 and 2013, the Community College may have maximized the
enrollment from this demographic, since the County population and enrollment numbers
have remained relatively stable. However, the Baby Boomer population in titg ou
expected to increase by 4.9% between 2008 and 2013, and should be 26.6% of the total
county population (Demographics Now, 2008). Since Baby Boomers are expected to
work longer, and possibly need retraining or training for new careers, this dggyhmgr
appears to be one that may be underserved by the Community College.

Theoretical Framework

Motivations to attend a community college are complex. As a result of the
interaction of internal and external forces, human behavior can be explainecitat sev
different theories and ideas. In the 1920s, psychologist Kurt Lewin began to look at
human behavior through a different viewpoint from that held by earlier resesirdde
said that psychologists should conduct research within the framework of aitaoret
system. Lewin believed that theory held two main functions. The first wasdorador
what is known, and the second was to point the way to new knowledge (Marrow, 1969, p.

30). In order to explain human experiences, Lewin believed that there must be a more
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scientific knowledge about the source of their energies. Traditional explanatich as
association, instinct and libido were inadequate for Lewin (Marrow, 1969, p. 30).

As a result, Lewin evolved his conceptual system based on the individual as a
complex energy field in which “all behavior could be conceived of as a change in some
state of a field during a given unit of time” (Marrow, 1969, p. 30). He stated that
psychological tensions function as a form of energetics. The tension wasya highl
desirable state that is valuable in increasing a person’s efforts towarchikgement of
a goal. Lewin believed that tensions, also described as a state of readipegsmration
for action, arise when there is a need or want. A sense of disequilibrium must exist
before behavior can take place. He developed a number of theoretical assubyptions
equating release of tension to satisfaction of a need.

His theory had five dynamic concepts: energy, tension, need, valence and vector
(force). He believed that a need existed only when it upset equilibrium. The need
became motivational at the moment it disturbed a person’s inner state. Relidfidrom
disturbance comes with action which brings the person to the object that can Isatisfy t
need. This concept became known as field theory or force field analysis (Marrow, 1969,
p. 34).

Field theory speculated that a person’s behavior is determined by a sum of
coexisting facts that are interdependent with all others. Behavior is aofunttihe
person and the environment. It also is the product of a dynamic field of interdependent
variables, which are a result of a change in some state of a field in a givehtune.

Lewin termed this field as “life space” (Marrow, 1969, p. 34).

11



Life space includes all facts which have importance for the person and excludes
those that are not important. Life space is a product of the interaction belhegerdon
and the environment, and consists of driving forces and restraining forcesagDorses
are those that seek to promote change, and restraining forces are thosedhmaainyain
the status quo. Issues, such as goals, unconscious influences and beliefs, isghedife
are somewhat interdependent.

Behavior depends on the present field, and does not depend on the past or the
future. While the past and the future can help to define behavior, the actual behavior
depends on the psychological present. In order for behavior to occur, the driving forces
must be stronger than the restraining forces, thus shifting the equilibriumro@ar
1969). Figure 1 depicts this force and is based on Lewin’s Force Field Analysis
Figure 1

Force Field Analysis Diagram

Driving Force Equilibrium Restraining Force

No Perceived
Meed 1o

7

Negative Need

@on Point

Positive Need

Decisiow
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Baby Boomer’s motivations to attend a community college can be studied using
Lewin’s force field analysis theory. A dynamic balance of forces exitich may or
may not result in behavior or decision-making. It is much like that of a sailbde in t
water. The sailboat is pushed by the wind on one side, and the water pushes the boat on
the other side. This dynamic balance is what moves the sailboat forward, and also
determines the speed and direction of movement.

In much the same way, Baby Boomers contemplating community college
attendance are pushed one way and another by driving forces and restraiesgtott
as income, health, family issues, desires and values. The strength of thesgefaroas
matched with the strength of the restraining forces can force the BalyeBtm decide
to attend a community college or to decide to not attend a community college. These
same forces can also be so equally balanced that no need or disequilibrium isgherceive
When this is the case, the individual’s inner state has not been disturbed, and no behavior
change occurs (Verduin, Jr., Miller & Greer, 1986). There is a constant contofuum
forces playing against each other in search of balance. If the motivagjicgater than
the resistance, a positive decision is more likely to occur.

Research Questions

1. What motivates Baby Boomers to take classes at the Community College?
2. How do Baby Boomer students plan to use the courses they are taking?
3. What differences, if any, are observed with regard to motivation between

the older Baby Boomers and the younger Baby Boomers who participated
in the study?

4. What are the Baby Boomers’ perceptions about how their learning needs
have changed over the years?

13



5. Why do Baby Boomer students evaluate the various learning options
(including traditional classes, short-term classes, online classeg<etc.)
they do?

6. To what degree do the Baby Boomer students at the Community College
view the courses and academic programs as meeting their learning needs?

7. What are Baby Boomer’s plans as they relate to retirement? Why do they
expect to make these choices?

Data collection was from a series of interviews with Baby Boomer studdansg t
courses at the Community College. Additional data came from a focus group with
Community College faculty volunteers.

Role of the Researcher

The perception of the researcher to the case study participants is an mingogeta
| am interested in this study because | am a female, white, middle elag88Bomer.

Many years of working at a community college gave me a unique perception about the
nature of the community college experience for adult students, and in partcuBalbly
Boomer students. It is often a difficult road for these students, and, in my experie

these students are very driven and goal-oriented. As a person who worked in the student
services and continuing education areas of higher education, | have a kesst inter

Baby Boomer’s perceptions and experiences at the community college. Beadyate
student allowed rapport with both the students and the faculty. In addition, being a Baby
Boomer who had recently moved into a new career path also allowed me an uncommon
rapport and empathy with the student’s experiences. Having worked in the academic
setting for most of my working life gave me credibility with the students anfhtodty.

Although my higher education work experience was not in the credit area of auogynm
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college, my experience as an administrator in the non-credit area and in stodees se
gave me an excellent understanding of the academic side of the commueig coll
Definitions

Andragogy- Originally defined as “the art and science of helping adults learn” asd wa
contrasted with pedagogy which is the art and science of helping childnen lear
The term can also be envisioned as a set of assumptions about adult learners
(Knowles, 1980, p. 43).

Baby Boomer A term to describe the generation of persons born following World War
Il between 1946 and 1964 (Erickson, 2008; Hicks & Hicks, 1999, p. 243).

Bridge Employment A partial retirement in which a person alternates periods of
retirement with periods of temporary, part-time and other similar formsK,
such as seasonal or contract employment (Stein, 2000).

Encore Career A career that is developed in a new phase of work following departure
from a career job (Freedman, 2008).

Flexible Scheduling A learning option available for students in which classes are
scheduled at varying times of the day, evening and weekends to accommodate
individual schedules.

Generation X- A term to describe the generation of persons born after the Baby
Boomers. Also known as Gen Xers, these persons were born between 1965 and
1976 (Hicks & Hicks, 1999, p. 253).

Learning Options- Online courses, telecourses, on-site classes including daytime
classes, evening classes, weekend classes, short-term clasgBsgrahe week,
up to eight week, traditional 16 week classes. Flexible scheduling is an exampl
of a learning option.

Net Generatior- A term used to describe the generation of persons born after the
Generation X generation. Also referred to as Generation N or Generation Y,
these persons were born between 1977 and 1997 (Hicks & Hicks, 1999, p. 268).

New Student A term used to describe the different type of student expected following
the Truman Commission Report. They were expected to be primarily students
whose performance at academic tasks in the past had been below average, and
that low academic ability would be the distinguishing characteristic séthe
students (Cross, 1974, p. 12)
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Open Door- A concept that promises that every adult of whatever age is welcome to
college without qualifying by virtue of high school grades, test scores, or previous
cultural advantages (Griffith & Connor, 1994, p. xii).

Phased Retiremenrt A modified retirement in which employees gradually reduce their
work, modify their work responsibilities, and coordinate various sources of
income. The key component is that the employee may be able to begin drawing
on the pension, or the employee may be able to reduce the work hours along with
a reduction in pay and be able to supplement the income in some other manner
(AARP Public Policy Institute, 2008).

Self-Directed Learning- A learning activity that is self-planned, self-initiated and
frequently carried out alone (Knowles, 1975, p. 18).

Traditional Retirement The period of time after a person leaves the workforce and
enters leisure on a full-time basis. Also referred to as conventional retitem
(Stein, 2000).

Traditional Student A term used to describe the student who graduates high school and
goes directly into college or university. These students are 18-25 years old, and
typically attend college full-time with the intent to earn a degree iroappately
four years for the bachelor’'s degree and two years for the associapes.de
Also referred to as traditional-aged student.
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CHAPTER Il

REVIEW OF LITERATURE

Baby Boomers as a Cultural Phenomenon

Baby Boomers have been the most watched generation ever in American history.
They exploded on the earth immediately following World War Il. This was a seirpris
since during the 1930s there was concern that the U.S. population would plateau around
148 million and possibly decline by the end of the century. Birth rates dropped during
the first half of the twentieth century, and population growth slowed. There wasa dism
view of the future, with shrinking business prospects. Demand is necessary ftir grow
and innovation, and with the beginning of the Baby Boom, those prospects changed for
the better. (Smith & Clurman, 2007)

The Baby Boomers have been characterized as “dominant idealistbin$kia
1998, p. 77; Strauss & Howe, 1991). Their parents indulged them and had great
expectations for their futures. As a result, Baby Boomers turned to selpatnsorThe
older Baby Boomers are the most self-absorbed, while the younger BabgBasinow
intellectual arrogance and social immaturity. During their adolesctreceentral
theme was “quest for self” (Grabinski, 1998; Strauss & Howe, 1991). They have a
resistance to permanent relationships including mates, children, professions and

corporations and want to pick and choose as it suits them. They have shown a mix of
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high self-indulgence along with high self-esteem. This led the Baby Bedmbave an
unwavering sense of right and wrong which they used to shape their decisions and
judgments. Their career preferences have been meaningful, creative gosohdetd
(Grabinski, 1998; Strauss & Howe, 1991).

Baby Boomers grew up in an optimistic, positive time. The United States was
expanding, both in the economy and in the population. The 1940s and 1950s were a time
of incredible population growth and a time of increasing wealth. One of thisrassa
group includes a strong belief in growth and expansion.

At midlife, the Baby Boomers found that they needed to develop a new sense of
responsibility and self-denial, along with a more serious attitude toward bfeneral.

They still operate on an individual, parallel path rather than from a collective viegy T
changed from “hippies” to “yuppies” as they began to defend values such as monogamy,
thrift, and abstention from drugs that other generations did not associate with them
(Strauss & Howe, 1991, p. 315). Their attitudes in many respects began to change as
they became older.

One main characteristic of Baby Boomers is they are known as thegemé¢hat
loves to work (Coates, 2007, p. 83). One of the reasons for this is that as a group, they
are extremely competitive. They had to become competitive when they wektimrce
compete for resources, such as limited enrollments in colleges and univeasities
availability of jobs upon their graduation. Baby Boomers had to learn to be competitive
to put in long hours, establish individual identities in a society that was raised to be
uniform, and to do whatever needed to be done in order to get the resources they needed

for the future. In addition, Baby Boomers were socialized to believe that wonkolbes
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and honorable (Coates, 2001). They are passionately concerned about participation in the
workplace, and strive to bring heart and humanity to the office (Zemke, Raines &
Filipczak, 1999).

Second, Baby Boomers think of themselves as being in the spotlight. They grew
up being the center of attention in their families, and continue to think of themselves in
an egocentric manner. They are competitors, both in the workforce and in the classroom
Hard work and a competitive nature were required for Baby Boomers to succeed.
According to Coates (2007),

Baby Boomers have a lot of bravado, which is linked to their competitiveness.

However, beneath this pompous exterior, there is a vein of insecurity. Baby

Boomers feel the need to prove their worthiness again and again, and this has

provided a lucrative market for self-help books and classes. (p. 84).

Third, Baby Boomers tend to be optimistic. They were raised with an overall
feeling of optimism and promise that they take for granted. This had a tremenmaas i
on the developing psyches of the Baby Boomers. They still see the world todaysin term
of infinite possibilities (Zemke, Raines & Filipczak, 2000).

Fourth, in school and at home, Baby Boomers learned about teamwork. They had
to learn to collaborate and cooperate with each other due to the size and often
overcrowded conditions of their cohort (Zemke, Raines & Filipczak, 2000).

They have continued to uncompromisingly pursue their own personal
gratification, often at a high price to themselves and others. Consider the higle divorc
rate among Baby Boomers and the large number of jobs that Baby Boomers have held

over their careers. If something does not fit well, they just move on to someteng el

that may fit better (Zemke, Raines & Filipczak, 2000).
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Another trait has to do with self-reflection. Baby Boomers have searched the
souls — repeatedly, obsessively, and recreationally. Baby Boomers born in the 1960s
were compelled to look within to find meaning. They were attracted to introspect
drugs like marijuana and LSD, rather than to the high-energy drugs like crack and
cocaine. Today, Baby Boomers read books on any topic related to spiritualiict, |
nearly half the books on the nonfiction best-seller lists have spiritual thenmekgZe
Raines & Filipczak, 2000). Spirituality has always been an important part Bathe
Boomers' lives, and many are now investigating alternatives to traditreligion. Even
though the Baby Boomers grew up in a time when science ruled, there is stidrasti
among the Baby Boomers to search “for the meaning of life.” In spite ofcggier
maybe because of science, there remains a deep interest in the sgpetd af human
existence (Coates, 2007, p. 85).

Baby Boomers have always valued personal growth. They continue their
commitment to lifelong learning and self-improvement. In an effort to coniynua
improve themselves, Baby Boomers take classes to learn how to become thamage m
stress, and socialize better. Even in their fifties, they see themasliessners.

Coaching is their preferred style of development. They tend to be future oriented and
want to solve problems and turn things around (Zemke, Raines & Filipczak, 2000). They
must find meaning in everything they do, including work. The idea of meaningful work
came about in a time when traditional rules, mores and aspirations were urgier atta
Work for no purpose beyond earning a living was regarded as a dead end (Smith and

Clurman, 2007, p. 57).
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Baby Boomers do not believe that they age. The majority of Baby Boomers
believe that middle age does not begin until age 72, and that they are either thgesame a
as or younger than their chronological age. The new slogan is “60 is the new 30,” and
Baby Boomers definitely perceive themselves to be somewhere betweed 36 gears
younger than their chronological age (Coates, 2007, p. 86). The average age of Baby
Boomers in 2004 was 47, but 63% felt younger than their actual age. A youthful mindset
and good health are critical issues in the retardation of the aging process the Baby
Boomers (AARP, 2004). Baby Boomers have tried to stay youthful at every agéh Y
is viewed as being a time of exploration and self-discovery. The Baby Bobeierve
that this quest for youth is life-long and is not merely a time of life (Smi@il&man,

2007). Even though they do not believe that they are aging, they are not afraid of aging.
They believe that their generation will be healthier and will live longer ttheprior
generation. They do, however, recognize that getting older is affectingltlgsical

bodies (AARP, 2004).

Baby Boomers who turned 60 in 2006 were substantially satisfied with their lives
(AARP, 2006). Atthe same time, they were optimistic for an even better futurg. Onl
1% saw age as a barrier to achieving their goals. Even with this saiisfaditof the
60-year-old Baby Boomers wanted to make some changes in their lives. Thegescha
ranged from physical health to spending time on hobbies and volunteering. They also
said that work will continue to be a major role in their lives. In 2006, 54% of the 60-
year-old Baby Boomers were still working, and 14% of those not working had plans t

return to the workforce in the next few years. Of the 54% who were still workiag, ov
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half (54%) planned to quit working as soon as they could, and 37% of the current
workers said that they plan to work until they “drop” (AARP, 2006).

An AARP survey also found that younger respondents (74% for those aged 50-
59) are more likely than older ones to want to improve their job skills or earn a degree or
certification (AARP, 2000, p.15). This is significant when reviewing motivations for
Baby Boomers who are now between 45 and 63 years old, because they will still have
time to reap the benefits from improving their job skills. Additionally, 86% of thatbe
some college are more likely to strongly or somewhat agree that they lebhay san
help other people (AARP, 2000, p. 29).

Baby Boomers — Changes in Attitudes

In 2002, an AARP survey was conducted that compared Baby Boomer attitudes
from the 1970s with the present. The AARP survey was done as a result of recent
challenges facing the nation, including the terrorist attacks on Septemb@011irRan
effort to determine how attitudes, beliefs and perspectives of the Baby Bobave
changed, or not. During the time they matured, America was undergoingcsighifi
social change, and their attitudes and beliefs were very represenfatieechanges.
The Viet Nam War continued over several years, struggles for giisrand women’s
rights were at their pinnacle, and values regarding everything from relays@xtwere
guestioned as never before (AARP, 2002).

Although the Baby Boomers are aging, they have taken leadership roles in
society, taken on family responsibilities and are parents and often grandpanentmnyl
ways, they still dominate public debate and social issues and are holding on torthe sw

of leadership they have held since the 70s. Until new voices from the younger
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generations come about full throttle, they are still a force to be heard anathey c
considerable power. (AARP, 2002, p. 1)

Additionally, confidence in the education system has fallen drasticitigiay,
only 20% of the Baby Boomers indicate that they have great confidence in the
educational system. This fell from 36% in the 70s. (AARP, 2002, p. 14)

The “Generation Gap” was a common phrase heard in the late 60s and 70s. This
term refers to the differences between people of a younger generationiapttidie. In
the 70s, this term was used to describe the differences between thedahgrs and
their parents in terms of attitudes, beliefs and practices of the decadearthteegsues
such as sex, personal responsibility, respect for parents and knowledge of the world, rea
differences did exist between the Baby Boomers and their parents (28BP,p. 16).

However, coming into the new millennium, the generation gap of the 70s has
virtually disappeared. For the most part, Baby Boomers’ attitudes do notadliffieat
much from their children’s attitudes (AARP, 2002, pp. 4, 16).

The Baby Boomers were much less conservative than their parents in terms of
sexual attitudes. The AARP survey indicated that both Baby Boomers anchiftrign
agree that young people today have more liberal attitudes toward sex. Hdhwever
liberal attitudes toward pre-marital sex have not completely carmedifd from their
youth. In the 70s, 52% of Baby Boomers believed that premarital sex was ngtatrron
all. In 2002, 40% of Baby Boomers believe that premarital sex is never wrong,%nd 25
say that it is always wrong. In 2002, 52% of Baby Boomers’ children believed that

premarital sex is not wrong at all (AARP, 2002, p. 17-18).
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In the 70s, the Baby Boomers’ parents (61%) believed that their children bad les
of a sense of personal responsibility than they did. Half of the Baby Boonmegysedid
that they had less of a sense of personal responsibility than other igpaserégain the
gap has narrowed in comparisons of today’s Baby Boomers and their children. ®@ver 7 i
10 of both Baby Boomers and their children agree that young people have less of a sense
of personal responsibility as compared to other generations (AARP, 2002, p. 19).

When Baby Boomers’ parents were asked in the 70s to determine the respect that
young people had for their parents, 69% indicated that there was less resgédet$or e
At the time, Baby Boomers were split on this issue, and over half said théuatdess
respect for their parents. The Baby Boomers now agree with their childrgf02,

77% of Baby Boomers and 77% of their children said that young people have less respect
for their elders (AARP, 2002, p. 20).

In the 70s, 90% of Baby Boomers’ parents said that young people had more
knowledge about things happening in the world. It should be noted that there was no
generation gap at the time on this issue, since 91% of the Baby Boomeutswiginadis
statement. However, this has changed over the past 37 years. A definita@egarat
has developed on this issue. Baby Boomers (55%) say that their children are not more
knowledgeable about world events, and their children indicate by a 63% margin yhat the
are more knowledgeable about what is going on in today’s world (AARP, 2002, p. 21).

Another issue the survey raised was concerns about honesty. A question was
posed to the respondents asking about how different the way young people think, believe
and act is from young people twenty or thirty years ago in terms of values, aitioi

morals. In the 70s, Baby Boomers’ parents were split on this issue, with 43%i@gree

24



that young people had less concern about being honest, as compared to 44% who said
that young people were very concerned about being honest. At the time, the Baby
Boomers indicated that 59% of them were less concerned about honesty. Again, coming
forward 30 years, the Baby Boomers and their children tend to agree. In 2002, both
groups agreed by 70% and 71% that young people today have less concern about being
honest. Both comparisons found that the attitudes toward the younger generations are
that they are not very trustworthy (AARP, 2002, p. 22).

This comparison of Baby Boomer attitudes over the past 37 years has shown that
many social indicators have not changed from when they were younger. Their
impressions of government and business were mostly negative in the 70s and remain so
today. Baby Boomers are now the leaders in business and government, and their doubts
in the systems may or may not result in real change. Baby Boomers are krmsvn t
impatient, and have a lack of faith in government and business, and they may not be able
to make the needed changes they started when they were younger and nistie ideal
(AARP, 2002).

Adult Learning

Adult learning has been studied since the field of adult education was founded in
the 1920s. Early research focused on whether or not adults could learn. The first
researchers approached adult learning from a behavioral psychology peespeebple
were tested in laboratory settings, under timed conditions on various learning and
memory tasks. Initial findings indicated that younger people were bedierelrs than
older people. It was later discovered that test scores were related tapredication

and skills and not to age. Because older people had not been exposed to the same amount
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of formal education as younger people and had less opportunity to develop test-taking
skills, it only appeared that they were less capable. When the time aunstaai
removed, adults up to age seventy learned as well as younger people (Merriam, 2001).
Typically, the focus was on how advancing age influences the ability tbaada
process information and to solve problems. Later findings showed that dafidits
declines were functions of non-cognitive components such as educational levielgrai
health, and speed of response. Adult educators began to question whether adult learning
could be distinguished from learning in childhood. The new focus became the issue of
what was different about adult learning (Merriam, 2001).
Lifelong Learning

Lifelong learning is a term that has no standard meaning, and occurs in a variety
of ways when adults gain new knowledge or skills for use important to themselves.
Lifelong learning takes place in both formal and informal settingseldnf) learning may
take place outside any formal or typical place of education. Adults, in a seliedire
self-planned manner and in the absence of a professional instructor, learn &out 70
80% of all new things in this mode (Verduin, Jr., Miller & Greer, 1986, pp. 3-4).

Society is an important aspect in adult learning. Goals and expectations are
defined for the preservation and enhancement of society and for the good dfatssciti
Adult learners make up society and various organizations and agencies, are édnbedde
them, interact with them, and are expected to function within them. These addtdear
have definite goals for the improvement of their individual lives. These goals tom
the needs of individuals and, in turn from their personalities. This dimension of human

behavior is diagrammed in Figure 2. (Verduin, Jr., Miller & Greer, 1986, pp. 6-7)
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Figure 2

Lifelong Learning Rationale

Society Individuals Personalities Needs Goals

Society is comprised of individuals who have needs that lead to the goals of the
individuals. Adults’ different personalities are reflected more prigciseheir individual
needs. These needs then lead to different goals for adult learners as tigeyienga
various formal, informal, or self-directed learning experiences. (VerdujiMiller &

Greer, 1986, p. 7)

The basic purpose of adult learning is to improve the quality of life for each
individual and to help the adult function more successfully in society (Verduin, Jr.; Mille
& Greer, 1986, p. 9). Three broad areas of adult learning are identified: 1) thecduca
of the undereducated adult; 2) the training, retraining, and continuing professional
education of adults for career development and economic sufficiency; and 3¥thne lei
and enrichment pursuits of adults. All adult learning focuses primarily onttiregse
areas or combinations of the areas (Verduin, Jr., Miller & Greer, 1986, p. 9).

An adult’s personality or perceptual package governs their behavior when it
comes to learning. These personality traits are strong because theyrheack doer
long periods of time, but they can change. Behavioral change or learning caif occur
adult education and individual self-learning focus on the individual nature of each adult
learner. Life roles and life cycles influence adults’ learning polerdrad their reasons

for continued learning. Changes occur in major life roles, which in turn causdulh&a
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seek additional formal and informal educational experiences (Verduin, Jrr, &lille
Greer, 1986).

Human motivation is a complex object of study. A question exists as to whether
many people really are aware of what motivates them to certain cotegligpes of
behavior. Miller (1967) investigated the reasons that adults participate iniedwsad
developed a model that is based on three specific assumptions. In developing the
assumptions, Miller used Maslow’s hierarchy of needs as the explanatibie faimary
purposes which lead people to participate in voluntary programs (p. 3).

Miller began with a general assumption that adults participate in edu¢ationa
activities on a voluntary basis, and that this participation represents the person’s
commitment of time and resources in comparison with the desire to particidber
activities. The first assumption is that the willingness to undertake tkiéyact
demonstrates some personal need. The second assumption states that personal needs do
not operate in a vacuum, but they are shaped, conditioned and channeled by the social
structures and forces of society. (Miller, 1967, p. 3)

The third assumption states that patterns of interaction between the variables of

personal needs and social forces can be found:

1. When strong social forces and strong personal needs interact, there should
be a high level of participation in educational programs relevant to that
objective.

2. When personal needs are strong, but there are no supporting or facilitating

social forces, the participation level is expected to be low generally, but
erratically high for some.

3. When personal needs are weak, but social forces are strong, participation
originally will be fairly high, but may drop sharply after an initial period.
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4, When personal needs and social forces conflict, the participation level
depends on the strength of the social force in the particular situation, but
there will be considerable tension within the program itself (Miller, 1967,
p. 3-4).

Using Maslow'’s hierarchy of needs, Miller determined the level offaatisn
and applications for each of the needs. Maslow’s proposition is that needs agedarran
hierarchically from the lowest to the highest, and that a higher need is inatextuntil
a person has attained some level of satisfaction of the needs below it. Higexligges
hierarchy from the lowest or most fundamental needs to the highest areviigg!s(lr)
safety, (c) belonging, (d) recognition (status), (e) achievement, arelf{fgalization or
self-actualization (Miller, 1967, p. 5).

Survival, safety and belonging are the most fundamental needs in the hierarchy.
Maslow did not believe that any other needs are addressed until the survival need is
completely satisfied (Miller, 1967, p. 5). Survival comes before the activation of highe
needs, and in industrial societies, it is seen as the development of marketksble ski
Thus, with rapid technological development resulting in changes in skill requirgments
adult education is dominated by job training. Moving up the hierarchy, the need for
belonging is a strong driver, and many adults take classes to meet new (déibet,
1967, p. 5).

According to Miller (1967), the need for recognition through status and the
connection to adult education is strong. The middle to upper class adult will usually
satisfy the needs of survival, safety and belonging and meets the need faiti@tog
through career and advancement through additional learning. An adult from a lower

socio-economic position will be more likely to take courses to prepare for jobs than to

advance in them (Miller, 1967, p. 6).
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Achievement is a motivator that is possibly more generally distributed than
recognition. It is not as clear how the achievement drive directly sielctit education.
An explanation may be that its effect is indirect and can be viewed as a sénkages.
In other words, the more education a person has, the more education the person is likely
to seek (Miller, 1967, p. 6).

The final need is self-realization or self-actualization. This drive ldedadult
to make of the self the most that it is capable of being, and strive toward perfectian. Mos
adults do not find this need to be the dominant one. However, many adults do try to
satisfy the need for self-realization during varying intervals during likkes. An adult
will search for self-realization through education when the life situationifgeand
encourages need seeking at this high level (Miller, 1967, p. 7).

Miller (1967) believes the hierarchy of needs fits well with the participa
patterns of adult education. The majority of participation aims at satstiye lower
need levels, and participation tapers off at the higher levels. Early staaphdtbbod
are more concerned with the lower three stages, such as getting lesthinlia career
and beginning a family. As the person ages, and the lower needs are met, the adult
moves up through the cycle and begins to devote energy to recognition and achievement
in career. Most adults do not begin to consider the meaning of life and self-attraliza
until later in life (Miller, 1967, p. 7).

Critical Life Events

The incidence and impact of major life events are a critical factordoy B

Boomers who choose to attend colleges and universities. Career transigons off

motivation for adults to learn. Life transitions can also offer many reaspleafning.
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The typical career cycle is one in which an adolescent explores career
development, followed by a career direction during the college yearser@atey
follows the college years, which is followed by periods of advancement, ass¢ssmd
stability, and eventual psychological separation from work and preparatiomifement
(Lemme, 2002, p. 312; Super, 1985, p. 407). Super (1985) developed a life-stage model
of career development to help explain the increasing diversity of caréer @iper’s
model more effectively describes the progression of Baby Boomers istémes:
exploration/implementation, establishment, maintenance, and deceleration. Thef orde
these stages is not fixed, and an individual may move through the sequence more than
once, recycling through the stages at transition points. Career developmenitroacurs
socioeconomic context with both occupational choice and the career cyclacefiuey
external conditions (Lemme, 2002, p. 312; Super, 1985, p. 407).

Adult life is filled with transitions. Adults learn in order to cope with some
change in their lives. Learning can precede, occur simultaneously, ov fibkdo
transitions. A transition occurs when an adult sees a benefit to be gained in maving f
one status to another. The purpose of the learning is to gain that benefit. Therransit
the change in status that makes the learning necessary. (Aslaniack&lIBdi980, p. 35)
Moving from one status to another requires learning new knowledge, skills and/or new
attitudes or values. The learning can be acquired through informal unstructured daily
experience, or through formal instruction. The importance is not the method, but that the
learning takes place (Aslanian & Brickell, 1980, pp. 36-39).

The adult sees a need to become competent at something he/she was unable to do

before in order to succeed in the new status. A trigger is what happens in the &elult’s li
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to speed up the decision to learn at that point in time. In addition, the trigger may or may
not be connected to the transition. (Aslanian & Brickell, 1980, pp. 36-39) Thus the topic
of learning may not be related to the triggering event. For example, a man wdo has
heart attack may decide to enter a less strenuous occupation. This majootréorsidd

him to learn something new. While the triggering event had to do with his health, the
learning has to do with his career transition. These triggers can be caguozbe

following life areas: career, family, health, religion, citizenshipaad leisure (Aslanian

& Brickell, 1980, pp. 36-39).

Every adult experiences events that trigger a notable transition in life. Being
ready, willing and able to learn may not be enough to motivate an adult to undertake a
new learning activity. The need, opportunity and desire are necessary, butingrguff
to trigger an adult’s decision to learn at a particular point in time. There hasato be
significant occurrence for a latent learner to take action (AslaniBrickell, 1980, pp.
36-37).

A study conducted by Palazesi & Bower (2006) reported that many Baby
Boomers go to a community college as a means to reinvent or modify their peetbnal s
view. Reinvention can be defined as a cultural norm and as a consumer activity. This
phenomenon as it relates to Baby Boomers can be considered a quest in defining oneself
and is somewhat existential. Baby Boomers are known to be inner-directed, scsthe que
for self-definition should be no surprise. Positive ideals of aging have replaced the
negative stereotypes of decline and dependency in aging, making reinvention quite

acceptable. Baby Boomers use the community college as a modifying agesrige c
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their self-identity. This process can occur over and over as the Baby Boorekpdea
new desire to modify again (Palazesi & Bower, 2006).

Insight is a key component of motivation. Erikson believed that the principal
effects of insight development are found in awareness and mastery of #redsel
perceptual acuity about other persons, external surroundings and events. Ingpight kee
the adult aware of self and others, and an active, central player in life. Insight
development means self-knowledge about one’s own motives and tendencies. Insight
development leads to awareness about the various ways that social opportunity and
deprivation permeate the human sense of self and personal notions about future
possibility. Systematic self-awareness is an ongoing growth processeress of the
self and of others’ motives and needs frequently leads to positive behavioral change
(Hoare, 2002, pp. 179-183).

Motivation is the set of reasons that propel a person to engage in a particular
behavior. A motive has been defined as a “recurrent concern for a goal stdterbase
natural incentive — a concern that energizes, orients, and selects befideiOrlland,
1987, p. 590). An individual takes action as a result of frequently thinking about a goal
state. It does not occur as a result of fleeting or occasional thoughts. #ajealan be
defined in terms of the outcome of certain acts or having some kind of impact. The goa
states involved in motivation are based on and derived from natural instincts, which
innately give rise to emotions. This explains why natural instincts have sueliadent
effect on behavior, and why motives are so closely connected with emotional states

(McClelland, 1987, p. 590).
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There is no clear-cut answer as to why adults choose to participate indearn
activities. Almost every learner has more than one reason for parhgifratearning.

Their reasons correspond to their life situations and goals. Some people engage in
learning simply because they love to learn or to satisfy their intellemttiasity. Others

may participate in learning activities only when they have a need to know orifecspec
reward will be given, such as a bonus or promotion. These motivations account for the
intrinsic and extrinsic rewards for learning. The learners want to becalde e

immediate application of the knowledge. The main emphasis on adult learning is on the
practical and not the academic (Cross, 1981, p. 83-85).

In 2000, AARP conducted a study on lifelong learning among adults 50 and older.
Incidence and impact of major life events was an important topic in thiseksekhe
respondents were asked if they had experienced a major life event withintth2 pas
months and to rate the effect on their life. These events included going back to school,
having a personal iliness or iliness in the family, making lifestylegdsor having a
death in the immediate family (AARP, 2000, p. 37). Respondents between 50 and 59
were more likely than older ones to have experienced these types of evemtsheithi
past 12 months including becoming a caregiver for a child or grandchild, havingrchildre
move out of the house, or having an adult child move back into their home. They
continue to be very involved with their families and to pursue new accomplishments as
compared to their older counterparts.

Over half (53%) of the adult learners surveyed said they had experienceara maj
life event within the past 12 months. Health-related and care-giving events had the

greatest impact on their lives. In addition, having a child go to college, becoming a

34



grandparent, and going back to school to finish a degree were also determined to be
stressful events for adult learners. (AARP, 2000, p. 3)

Baby Boomers take courses at a community college for a varietysoinea
There is one common element - the element of a trigger or transition. They eac
experience some type of event in their lives that is significant enough éotlfiemm to
take action. Many Baby Boomers do take classes as a result of arliggiomn or critical
event. Even those who take classes for the joy of learning have to experiertega c
level of uneasiness and desire in order to actually take action. If the lee¢lsisong
enough, no action will be taken. Transitions are marked by identifiable events, and the
timing of these events is what causes adults to decide to learn at the cueerdther
than at some other time. Life events can trigger decisions to learn, anchiiédres
establish reasons to learn. Whether the events are catastrophic or I&sasigthie
learning that comes as a result of transitional events can be easilfraderdults learn
because of life changes more often than for other reasons. Every adult wko lear
because of a life transition knows the exact event that signaled, precipit&igdened
the transition and thus the learning (Aslanian & Brickell, 1980, pp. 36-39, 114).

Baby Boomers as Learners

Baby Boomers can be described as learners (Coates, 2007, p. 83). They fueled
the lifelong learning movement and were the first generation to go to collégge
numbers. In addition, they were the first generation in which women as welhasare
expected to earn a college degree. Since learning brings about more leaising, it

expected that the numbers of Baby Boomers who continue to learn throughout their
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lifetime will increase. This will result in even more older adults in taescoom
(Coates, 2007).
Baby Boomers will continue to enroll in personal enrichment and work-related

classes. Their reasons for taking classes are:

1. They want to upgrade their work skills
2. They are looking for meaningful ways to spend leisure time
3. They are looking for solutions to problems that affect their lives

4, They need to keep up with changes in the workplace (Coates, 2007, p. 56).

Since Baby Boomers are no longer the majority of the students enrolled, they no
longer dominate the classroom in numbers. As a result, their instructors may mo longe
be Baby Boomers, and may no longer teach only to the Baby Boomers. The Baby
Boomers now share the classroom with students from Generation X and Generation Y.
Generation X students were born between 1965 and 1976, and Generation Y is made up
of persons born in the following two decades of 1977 to 1997 (Hicks & Hicks, 1999, pp.
253, 268). This results in a difficult challenge for instructors who try to reachetyvari
learning needs.

It is not unusual for different generations to clash and misunderstand each other.
The Gen Xers have been vocal about how they despise the Baby Boomers, and find them
to be self-centered, egotistical, driven and over-privileged. On the other hand, yhe Bab
Boomers dislike the Gen Xers, and see them as unmotivated, irresponsibles siaitker
no work ethic (Coates, 2007, p. 57). Generation Y, also known as the Net Generation or
Generation N, are more technologically savvy than their predecessorss(QOaXe;

Hicks & Hicks, 1999, p. 268). They are also driven to succeed by their Baby Boomer
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parents, who in turn were driven to succeed and transferred this pressure on to their
children. They are also programmed and team oriented. They expect everything to be
planned for them and do not expect to have as much freedom or responsibility for
structuring their educational experiences (Coates, 2007, p. 114). As a result, the Baby
Boomers may be a bit intimidated by the Gen Xers’ technology and multi-tasking
capabilities and, while they are responsive and smart, the Baby Boom#rereess
somewhat immature.

Baby Boomers see themselves as visionary guides for the next generHteons
learning group involves older and younger Baby Boomers, and possibly other
generations, it can be expected that a healthy debate will occur. Th&88aimers do
not like activities that result in only one correct answer. Perceptivecdhsts will use
this debate as a learning strategy in their classrooms. The Baby iBaaosist on
meaningful experience in their learning activities. They also expect theaprs and
courses to have well-defined goals, objectives and outcomes relevant for eacluahdi
student (Grabinski, 1998, p. 78).

More astute instructors are learning how to teach in the multi-generational
classroom and accommodating the mix of the different generation’s leatyias.

These instructors realize that age-diversity is now an important part ofxlandithey

are increasingly challenged to teach to a variety of learners. Techradéogycreases

the problem. Teachers often do not know how to use the technology that younger
students embrace and take for granted. For the first time in history, techislogy
pushing society, rather than the other way around (Coates, 2007, p. 57). Students now

have far more resources for independent learning. Information is no longer a commodit
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owned by the instructors to be given out to students. Rather, instructors and students can
now move faster than the speed of school. (Coates, 2007, p. 58)

An AARP survey conducted with 1,019 people age 50 and older explored how
and why people over 50 learn about new things. Interviews were conducted both online
and by telephone. The research explored typical learning methods, motivatienestsnt
and the life-event context in which learning takes place (AARP, 2000). The researc
resulted in several key findings.

Adults over 50 typically learn by using readily available methods including
printed resources such as newspapers, magazines, books and journals. They want a
minimum investment of time or money. Over half (56%) of the respondents interviewed
online use the internet always or most of the time to learn about somethingéuketpn
know. Those interviewed by phone resulted in a response of 14% who use the internet to
learn. Two other methods used by 40% of the respondents also fit the criteria of being
easily accessible and require relatively small amounts of time and m@meyof these
methods is a trial and error method - starting by doing what they want to beartaad
learning from their mistakes and successes. The other is to find someone thasach t
such as a friend, co-worker or family member. (AARP, 2000)

On the other hand, the respondents indicated that the least preferred modes of
learning were those that require more effort and technology. Examples rgtiatei
learning from audio and video tapes, finding an online chat group or finding a tutor or
professional.

Eleven percent of the respondents indicated that they always or most of the time

choose to enroll in a college or community college to take classes when they want to
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learn something. Another 18% said that they would always or most of the time take
classes or attend community seminars or workshops. The survey also repofi&éahat

of the respondents indicated that they never choose to enroll in a college or community
college when they want to learn something new. (AARP, 2000)

Nine out of ten (90%) adults 50 and older indicated that they learn best by
watching or listening and then thinking. The same 90% said they learn best by putting
their hands on something and manipulating it to find out how it works. (AARP, 2000)

Adults over 50 want to continue to learn so they can keep in touch with
themselves, their community and the world. Over 90% indicated that they wantto lea

1. To keep up with what's going on in the world (93%)

2. For their own spiritual or personal growth (92%)

3. For the simple joy of learning something new (91%). (AARP, 2000, p. 2,

29).

The adults from the survey also are more interested in learning about suigects t
can improve the quality of their lives, build upon a current skill, or help them to better
take care of their health. The respondents indicated they were extrenety or
interested in three areas: (a) a favorite hobby or pastime (62%dlvédn)ced skills
(52%), and (c) getting more enjoyment or pleasure out of life (51%) (AARP, 2000, p. 2).
While a majority (55%) of the respondents said they want to improve their jofy skily/
30% said that they would to earn a degree or certification that will advanceatesr or
help them earn more money. Interestingly, the results did not differ by gender. The
survey also found that younger respondents (74% for those aged 50-59) are more likely

than older ones to want to improve their job skills or earn a degree or certification
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(AARP, 2000, p.15). Baby Boomers who are now between 45 and 63 years old will still
have time to reap the benefits from improving their job skills. Additionally, those)(86%
with some college are more likely to strongly or somewhat agree that graystethey

can help other people (AARP, 2000, p. 29).

Preferred learning formats were either learning in a loosely stadtgroup, in a
workshop setting or by teaching themselves. They also want to have a high degree of
investment in their learning activities. They indicated that they want to have some
control over the learning process, and they are usually willing to spend mahssbis
money to obtain the learning they want. The preferred learning format vatrethei
topic of the learning activity. They preferred the group or workshop format \Wwhen t
topic relates to their relationships with the larger communities. An example i
volunteering, or learning more about spiritual or personal growth. When it carsads is
that are highly personal, such as health and diet, weight control, a favorite hobby or
managing stress or personal health issues, the respondents preferred tetaselves,
rather than participate in a group setting (AARP, 2000, p. 19). Half of the respondents
want to immediately use what they learn. They are also willing to spendtisoenia
their learning if they have control over when and how much time is spent on thedearnin
activity. Only 28% were willing to wait until the future to use their new skills, had t
majority expected to have immediate application of what they learn®&RPA2000).

In addition, the AARP survey indicated that those with at least some college wer
more likely to say that a formal setting, such as a classroom, is one of theape$omw
them to learn. The preference for the more formal learning environment isxpdutesl

since those with a college degree are more familiar with and have spent thise i
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setting. The respondents (92% with high school and 91% with some college) were more
likely to say that they learn best by watching or listening and then thinkmg &.
(AARP, 2000, p. 28)

The AARP survey shows that lifelong learning experiences that likely hold the
most appeal for adults over 50 include subjects that are personally meaningfulitaught
environments that provide a direct learning experience, allow the learranttol @ll
aspects of the learning process, and are not too expensive. These learnerstlegarn fo
pleasure of learning, want to enhance their spiritual or personal growth, anth\weap
up with what is going on in the world. These reasons are universal across gender,
economic and educational backgrounds (AARP, 2000, p. 3).

Baby Boomers see themselves as independent and skeptical, which is vey simil
to the Gen Xers. They are used to being competitive, and want to stand out from the
crowd. In the classroom, they want to demonstrate their knowledge, and want to have
recognition of their uniqueness, talent, skill or accomplishment. This has ledithe Ba
Boomers to seek experiences. Baby Boomers are very reluctant to haveadmgss or
shortcoming made apparent in public. As a result, role-play is not a good
teaching/learning tool for this group. Fairness is also an issue with theBBahyers.

They can accept the fact that there are winners and losers, but the winhkaveuson
fairly (Zemke, Raines & Filipczak, 1999).

In the classroom, Baby Boomers are interactive and non-authoritarian. They
often have good people skills and like to develop relationships with their fellow students.
They respond well to the traditional classroom, but must have the opportunity for

interaction, networking and teamwork. They have an active learning style.piidfey
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instructors who are friendly, collegial, and relate to them as equals. SibgeBBomers
are winners, they can be motivated to learn if they believe the knowledge and skills the
gain will give them new ways to come out on top and be successful. (Zemke, Raines &
Filipczak, 1999)

Again, Baby Boomers value learning for learning’s sake. They see learrang as
end in itself, and not necessarily as a tool to achieve a goal. Younger adults have a
different view about learning, and see learning as a part of the proces&dbgiltae as
they work toward a goal. Younger students want to learn as efficiently arkdlycasc
possible so they will be closer to an end goal (Zemke, Raines & Filipczak, 2000).

Baby Boomers like skill building and practical classroom activities. Thel/te
intellectualize rather than practice. They like materials thatrgenzed in a way that
make information easily accessible. They may be quick to blame the instrubwy if
believe the materials are inadequate or poorly presented. They want to know that the
instructor cares about them as an individual, and they want to shine in the classroom.
(Zemke, Raines & Filipczak, 1999)

Baby Boomers expect that their experience will be valued in the classrdwy. T
want to be challenged to make a difference. As students, they expect thednstruct
show them how to excel, and they expect a lot of feedback. They like to be creative and
independent. They know a lot, and like to share what they know. They like to talk in
class, and are willing to participate in discussions (Coates, 2007, p. 135). Baby Boomers
are very focused students, and like to learn new skills and gain new knowledge. They are
very willing to share in an effort to let others know that they know what thegléaneg

about.
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The New Retirement

Even though Baby Boomers do not want to admit it, they are quickly becoming
the older adults. As they age, they will come to know a new way of retirement that no
longer follows the traditional notions of their parents. Better health, ovettt be
educational background and a healthier lifestyle are allowing Baby Boooextend
their life expectancy from what was expected at their birth.

Full implementation of the Age Discrimination Employment Act ensured that
retirement based on age is no longer mandatory (Lemme, 2002). Thus, persons aged 65
and over can legally continue to work and should not be forced out of jobs because of
their age. However, with the large number of persons expected to retire in the coming
years, there will be a strain on the Social Security and Medicare systém$fasis of
this concern is the dependency ratio, the number of workers paying into the Social
Security system compared to the number drawing out of the system (Lemme, 26802). A
a result, benefits could decrease, and older adults could continue to work for longer
periods of time in order to make ends meet. In addition, the eligibility agotoal
Security benefits continues to be raised (Coates, 2007, p. 57).

The term “retirement” will come to have a new meaning. For some etitee
may mean entering into a phase of “traditional” retirement, in which a pers@s liee
workforce and enters leisure on a full-time basis (Stein, 2000). While manyadidées
may choose an alternative to full retirement, they more than likelyhatiladopt the
traditional notion of retirement (Stein, 2000).

Retirement is being replaced with the notions of “bridge employment” and

“phased retirement.” Bridge employment is a partial retirement inhnhjgerson
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alternates periods of employment with periods of temporary, part-time laedsanilar
forms of work, such as seasonal or contract employment. The key aspect ofjdgdgin
that it is work in other than a career job. Among workers age 60 and above, more than 50
percent retire from a career job, but only one in nine actually disengages from the
workplace (Stein, 2000).

Phased retirement allows workers to gradually reduce their work, modify th
work responsibilities, and coordinate various sources of income. The key diffesence i
that the employee may be able to begin drawing on the pension, or the employee may be
able to reduce the work hours along with a reduction in pay and be able to supplement the
income in some other manner (AARP Public Policy Institute, 2008).

Encore careers are becoming more widely accepted. An encore saemw
stage of work that many people undertake following a departure from thesar gab.
Instead of phasing out of work, many Baby Boomers are focusing in and wanting to make
a positive contribution to society. The goal is to stop climbing the ladder antbstart
make a difference and to have the freedom to work on things that matter most. People
can bring their existing skills to their encore career, but often they need toleest
skills to add to their previous experience. Many people begin an encore caresebeca
they want to make a difference. However, others may begin an encoreccdreier
financial need, the need to stay active, or the need for retirement beneipplensents.
As a result of more encore careers, what is now known as a conventional retireage
actually begin to take place in people’s mid-seventies, after their eneélceire careers.

(Freedman, 2008, pp. 6-25)
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Younger retirees and Baby Boomers view retirement as a transition tflétes
rather than the abrupt end of a job, a new opportunity rather than the conclusion of a
career. Their view of retirement does not have any particular age exsdtloé an active
life, including work. Nearly 70% of the Baby Boomers expect to continue working in
their retirement years (AARP, 2005). AARP reported that in 2004 more than foenmill
Baby Boomers had already left the workforce as a result of disatniligtirement. Now,
there is evidence of people working longer and perhaps postponing retirement, even past
age 65, although not necessarily postponing receipt of benefits (AARP, 2005, p. 10).

Results from an AARP working life survey indicated three main reasons for
returning to the workplace after an initial period of retirement: financed n&ing to
work, and keeping busy (Stein, 2000). Well-educated professional workers among the
Baby Boomers will prefer to continue working through their 60s or even longer&Judy
D’Amico, 1997). The social meaning of work, including interpersonal relationships,
status, and personal achievement, and the desire to remain engaged are impatant to B
Boomers (Stein, 2000).

Another reason many Baby Boomers will not be able to retire is financil nee
Many Baby Boomers have amassed a large amount of debt and have limiteidlifinanc
assets (Simon-Rusinowitz & Wilson, 1998). The amount of financial assets held by
Americans is small, and even though most Americans save regularlyifemesit, most
are not close to meeting their retirement savings needs. Some Baby Boomat ma
have enough income to retire early, as many will not have lifelong jobs with ciiopera
offering generous pension and retirement packages (Simon-Rusinowitz & Wilson, 1998)

However, a study completed by AARP in 2004 indicated that compared to 1999, Baby
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Boomers were beginning to set aside money in savings and investment accounts.
Although they were beginning to save more, they are no more likely to feel prepared
financially in 2004 than in 1999. They expect to have greater financial needs in
retirement as compared to their parents’ generation and will need greseés to draw
from. This is not surprising given increases in life expectancy and Batimd3e’
unwillingness to do without (AARP, 2004, p. 61).

Even with this grim forecast, overall, older adults are highly educated, @n bett
health, and better off financially than previous generations. While yogegerations
may eventually exceed the Baby Boomers in the percentage of thetigentrat has at
least a college education, the Baby Boomers are currently the mosteedgicatp in
history. Researchers have discovered through correlation studies that thelucateon
a person has, the more likely he or she is to seek additional learning. (Merriam &
Caffarella, 1999)

In general, as the population ages, older adults will be economically better off and
in better health. As the life span has lengthened, the aging process has sesavirgly
down. In 1900, 50 was old age; now, 50 seems more like middle age. People look
younger than their elders did at the same age (Bronte, 1997). When adults become
“empty nesters,” they can expect to live another lifetime that lastsgsabk they have
already lived. Midlife is now a time of reevaluation of how life is lived, and what
ultimately means. As a result of better health and finances, the older adatisfill
need fewer social services than past generations. More of their time and mibbey wi

spent toward developing educational pursuits, including travel with learning
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opportunities, acquiring new skills, and being involved in community activities (Bronte,
1997).

Baby Boomers will expect a new type of workforce, and a wide range of
retirement hopes and expectations. As Baby Boomers go forward into thiemestt
years, there will not be a “one-size-fits-all” retirement. Theirgetent years will
continue to represent a wide range of financial, emotional and physical ¢xpecta he
result will be different types of retirement support and solutions that wid 6N&RP,

2004, May).
Older Workers in the Knowledge Economy

The knowledge society of the future will rely heavily on knowledge workers.
Drucker (2002) predicted that most growth will occur in what he calls knowledge
technology positions, such as computer technicians, software designers, and other
technology jobs (p. 238). While these jobs require a good deal of manual work, this
manual work is based on theoretical knowledge that can only be acquired through formal
education.

The workforce of tomorrow will demand highly skilled workers (Judy &
D’Amico, 1997). The continued presence of older workers will help ease the growing
relative scarcity of “knowledge” that will develop in the early twentgtfcentury (p.

104). Employees 50 years old and older are recognized for their good work ethic and for
providing experience, knowledge and stability in the workplace. However, thelgare a
seen as inflexible, averse to change, and resistant to learning new skills and

understanding new technologies. (AARP, 2000)
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Training declines with age in the older worker population. In surveys completed
by the AARP, employers said that older workers were not comfortable with new
technology. Another survey indicated that older employees resist trainththat they
have difficulty in mastering new concepts, ideas and approaches (Imel, 1991). The
decline in training is due to several issues, including management’s conatan
employee could retire prior to recovering the training investment. On thergontra
research indicates that older workers tend to stay in the workforce longer aihemgtrs
available. Job tenure after receiving training is longer for older workansfoin younger
ones (University Continuing Education Association, 2002, p. 60).

There is still a misconception that older persons cannot learn. While there is
some decline in cognitive functioning after the age of 60, how it affects the &bility
learn is unclear (Merriam & Caffarella, 1999). Studies that investigateffdat on
older employees when new technology is introduced into the workplace show that they
can adjust well to the changes. Older employees may take longer taridaneed more
assistance while learning, but achieve the same performance levels asry@uptpyees
(Merriam & Caffarella, 1999).

Older workers continue to work at a level of high performance. In reviewing
older worker studies, Stein (2000) reported that many aging workers continue ta work a
peak efficiency. In addition, changes in physical ability and cognitive peafuze due
to aging have shown little effect on workers’ output except in the most pltysical
demanding tasks (Stein, 2000).

According to Bronte (1997), there are strong indications that the developmental

pattern of a long life is very different from that of a short lifetime. Ov#rdfidghe 150
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participants interviewed for the Long Careers Study (Bronte, 1997) indicatabeizat
began their most creative period of life around age 50, while a smaller group indicated
that their most creative period began after they retired at age 65ror@dtker adults

may not experience declines in creativity, but it may appear to decline gagdus
physical impairments that may hinder creative expression, such as lossmg hed
diminished vision. Regular participation in creative activities contributesanse ©f
well-being. Involvement in creative pursuits has a positive effect on devatbpme
(Kerka, 1999).

Bronte (1997) found that persons who began new careers in their 50s and 60s did
as well, if not better than, those persons who began careers at the more traohtenal
Many of them returned to school or received additional education to be able to begin
work in another field.

The findings of the Long Careers Study (Bronte, 1997) indicated that there is a
need to continue growing, learning and developing throughout one’s life. Life is a
medium of constant change, and living involves continuous adaptation to the
circumstances around us. People of all ages need a certain degree ofrvariggy to
satisfy this drive for growth. The study also suggests that the drive to expand our
knowledge can take people in various directions. A society that lives long will be a
learning society in which education is a recurrent activity (Bronte, 1997).

In her discussion of empowerment for later life, Myers (1991) reviewed
Bandura’s concept of self-efficacy. She noted that persons will be more likely to
undertake activities that they believe they are capable of handling. Othéndand,

they will avoid activities they believe exceed their abilities. Mamrgqes reach older
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adulthood with a high sense of self-efficacy, having learned that they are copetues
whose efforts will be rewarded. As a result, these persons may feel more eneghoand
will strive for a sense of self-efficacy and continue to seek lifeloagplieg as they age.
Community Colleges

Introduction

Community colleges have enjoyed over a century of providing quality education
in the United States. Originally developed to be an extension of high school, community
colleges have become an essential part of the nation’s educational fabric.u@igmm
colleges are open to all and offer easy access. Not only do they offer the eqtivalent
the first two years of a baccalaureate degree, they also provide avenuesational
education and workforce development. Community colleges are centers of continuing
education and lifelong learning and are an essential part of the communitissiye
(Griffith & Connor, 1994).

One key difference between the community colleges and the universities is how
they have characterized themselves from the beginning. Generally, in fdgbatien
the students must fit themselves into the programs and requirements of the university.
The community college brought forth a powerful and unique idea that each college was
develop courses and programs to meet the needs of its community and its students. The
goal was to make the community college fit into the student’s and the commlinéy;s
not the other way around. Community colleges are “deliberately inclusive”i(iG&ff
Connor, 1994, p. 6). The student body is a demographic representation of the
communities in which they are located (Griffith & Connor, 1994). This concept has

continued to the present and is still at the heart of the community college vision.
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Early History

In 1862, the Morrill Act was passed expanding access to public higher education
to the new western states, to farmers, and working persons previously excluded from
higher education. Also known as the Land Grant Act, the act emphasized education in
the agricultural and mechanical arts, and land was the key to the FederairGaves
involvement, since it was so readily available. This marked the first fedeal laigher
education.

Initially, enthusiasm for the land grant colleges turned out to be weak (Geiger,
1999, p. 52). Enrolliments began to grow in the 1880s and accelerated after the next
decade. In particular, enrollment in the agricultural sciences was muahth@ame
expected. After intensive lobbying from the Land Grant presidents, the Seconidl Mor
Act was passed in 1890. This act withheld funds from any state that refused admission to
land grant colleges on the basis of race unless the state provided a septiaien for
minorities, and promised annual federal funding to those universities that admplie
(Geiger, 1999, p. 52).

William Rainey Harper is credited by many with founding the first junidiegel,
Joliet Junior College, in 1901. While President of the University of Chicago, Hagse
also responsible for some new liberal plans, and he proposed dividing the traditional
collegiate program into two parts. The first two years of study were aktmtgeneral
education and the last two years were spent on more advanced subjects. Harper als
divided the school term into quarters and introduced correspondence courses. In the
1890s, Harper organized the University of Chicago into two divisions: a senior college,

known as the university college, and a junior college, known as the academie.célieg

51



was influential in the establishment of junior colleges in lllinois and otheeglagoliet
Junior College is the oldest, continuously operating, public junior college in the United
States. Additionally, the first junior colleges were formed to be a onesyéarsion of
high school, with an agreement that the credits be accepted at colleges and @siversiti
the area. Harper was an intellectual architect of a plan for curri@ilasion and
efficiency within higher education. Harper also proposed the associate degre
envisioned a comprehensive junior college, in contrast to the liberal arts college, as a
place for personal exploration and general education.

There is a second, independent and equally powerful force behind the community
college movement that must not be ignored. At the grass-roots level, local ciieens
at the forefront of the development of the community college system. These<iti
wanted to offer education to non-affluent local students who did not have the ability to
attend a university. As a result, they worked to get bond issues passed, boards organized,
facilities, faculty and staff acquired. The local citizenry is stilhatfbundation of the
community colleges today. They are the voters who approve bond issues, suggest new
programs, and support the college in many different ways. Thus, there is a Symbioti
relationship between the citizens and the community college. The citinemgdiars
past played an important role in the way their human needs and demands, which grow out
of the social, political and economic realities, influenced the social, jab ki
economic realities of today (Griffith & Connor, 1994).

It should be mentioned that during the early development of the junior college
system, there were two strong forces working against each other. Even thougkrine

working against each other, ultimately, they had the same outcome. On one hand, the
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local citizens were pushing for greater inclusion by crusading for ¢odlaiges that were
intended to serve local people who did not have the greater opportunities to attend a
university. On the other hand, there was a drive toward greater exclusion. iVdis dr
came primarily from the universities. They wanted to protect the interfetis
universities and the education of the few. As a result, the university admansstrat
campaigned for the junior college system, but for a very different reason.dithegt

want the university systems to be diluted by students who did not fit the mold of the
university. In other words, they wanted to be relieved of this drain on their resources.
This only served to inspire the community college pioneers (Griffith & Connor, 1994).

If Harper’s dream had been fully realized, the community college of todaylwoul
not be the same. Junior colleges would have become the major link between high schools
and universities. Community colleges offered the first two years of urtiveasirses,
but the universities continued to offer these same courses as well. As aheguhidr
college evolved as a linked, but separate institution. This growth has been bottea sour
of strength and vulnerability. As the colleges grew in numbers, their missiongevol
better serve more people with more programs, and their functions became opadgr br
(Griffith & Connor, 1994, p. 108).

Three distinct models of community, or junior, colleges developed in the early
twentieth century. One type was the specialized model, in which instituffens o
shorter, mostly vocational courses in a limited number of areas, leading to bhslow-fi
degree level certificates rather than associate’s degrees. Anqtbeavdyg called the
binary model. These institutions offered courses and certifications thatntemdad to

be “distinct from but of a comparable level to those in universities.” The third madel w

53



the multi-purpose institution. The community college of today is most like this latte
model. It offers vocational courses and certifications, the first twie yda
baccalaureate degree, remedial courses, and continuing education (Griffottm&rC
1994, p. 107).
The Truman Commission Report

The President’'s Commission on Higher Education publishgher Education
for American Democragycommonly known a¥he Truman Commission Reportl947.
The Report called for the establishment of a network of public community colleges
would charge little or no tuition, offer comprehensive program offerings with emphas
on civic responsibilities, serve as cultural centers, and serve the are@lnthdy were
located. The idea of an Open Door policy that would enable all citizens who desired a
higher education came about with theirman Commission ReporThese community
colleges were intended to offer diverse educational opportunities for underserved
populations such as minorities, women and working adults. The phrase, community
college, was also popularized by the commission, and caused two-year colleges to
include “community” in their names (American Association of Community Cedeg
2008).

The Truman Report was published three years following the implementation of
the Gl Bill, during a period when growth in enroliment was just beginning to ocdue in t
postwar years. The Commission estimated that nearly half of the natanttsgould
benefit from a college education, and that the college campuses would become more

diverse as more women and races completed college degrees. However, the most
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dramatic growth occurred in the 1960s and 1970s. By 1980, the inclusiveness and
diversity they had envisioned came about. (Kim & Rury, 2007)

In reviewing enrollment patterns along with shifts in the nation’s sociahagic
and political arenas, several significant developments occurred duringrteiskigh
school graduation rates were linked to patterns of college and university enrpisment
was expected. More community colleges were established, more studentstedrton
campus and worked while attending college, which changed the collegiatéeace
from what it had been twenty years earlier. Although these events occuercthaftime
the Commission’s report expected, they were in line with what the Commissiatezkpe
to occur, and access to higher education was much more readily available tldan it ha
been in the past (Kim & Rury, 2007).

The period after 1960 showed different growth. Baby Boomers began to arrive on
the nation’s college campuses, and enrollment increased for all groups, bialsioec
women and minority students. The increase for males may have been encowrhged b
military draft, which escalated in 1964 with the Viet Nam War, and exemptedeolle
students in good academic standing. As a result, Baby Boomers appear to have been
critical agents of change (Kim & Rury, 2007). During the 1960s, enrolimentssedrea
dramatically among traditional students, by more than 80%, and nearly foonmill
students were added by 1980.

During the postwar period, only 18% of students were enrolled in junior, or
community, colleges. Community colleges were a major focus of the Truman
Commission report, which called for a dramatic expansion of what was thenedefer

as “grades thirteen and fourteen” with little or no tuition to broaden acae4860,
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junior colleges enrolled 23% of first year students, and by 1970, they enrolled 3@%rly
of all college students. By the 1980s, more than 40% of college enrolimentaiwere i
community colleges (Kim & Rury, 2007).

The Open Door

Throughout their history, community colleges have served their communities, by
providing bridges to the culture of learning, to the culture of work, and to the culture of
the larger community. They are dedicated to the discovery and development of human
potential, often the potential of people whose abilities have been overlooked, people who
have been passed over or passed along (Griffith & Connor, 1994).

This dedication to those persons who may be underserved has become known as
the “Open Door.” Griffith and Connor (1994) described it well:

The Open Door promises that every adult of whatever age is welcome to college

without qualifying by virtue of high school grades, test scores, or previous

cultural advantages. It is why a recent international commission dadled t

community colleges in the United States ‘democracy’s colleges’ (p. xii).

The Open Door does not imply that there are no requirements to attend a
community college. Community colleges do have some entrance requirementspand a
have requirements for admission to particular academic programs. Focésia
community college may require a certain grade point average, oli@ulzarscore on an
admission exam in order to be considered for admission to a specific program. Often,
when a student does not meet these initial admission requirements, an option to attend
preliminary or remedial courses is given to the student. This is done in an effdg to he

the student to increase their ability and to eventually be able to enroll inispecif

academic programs. (Griffith & Connor, 1994)
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This Open Door has been the foundation of the community colleges from their
very beginning. While William Rainey Harper did not coin the term “Open Door,” he
intended for Joliet Junior College to benefit underserved people in the Chicagy area b
providing an extension of high school. The Open Door concept began to have wide
appeal when the Gl Bill and the Truman Commission Report came about, and is now
viewed as a given with community colleges. (Cross, 1974, Griffith & Connor, 1994)

With the expected changes in education, and the opportunities for new students to
attend higher education, Patricia Cross (1974) anticipated that the type ot stude
attending community colleges would change in the 1970s as the educational system
became more egalitarian. She expected that “New Students” as she temmeddbiel
be primarily students whose performance at academic tasks in the past haddween be
average, and that low academic ability would be the distinguishing charactaribese
students (Cross, 1974, p. 12). These students were expected to be women and young
minorities, from a lower socioeconomic status, to have educational problems and were
not expected to perform well academically (Cross, 1974, p. 14).

Cross proposed that educational institutions would need to change the way they
taught students, in order to meet the needs of the New Student. Cross said that the
“prestige education” of that time played to the strengths of traditional stualehts the
weaknesses of New Students (1974, p. 162). She also believed that it was an
oversimplification of the problem to claim that equal access led to equaliedata
opportunities to learn (Cross, 1974, p. 162).

Cross advocated that education should look at “individual differences and at new

methods for fulfilling human potential” (Cross, 1974, p. 113) She proposed that more
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emphasis be given to the content of college program rather than the strutte®pén
Door concept was developed to provide enough range within education that all students
could succeed (Cross, 1974, p. 167).

According to Griffith and Connor (1994), the Open Door community college has
met the intended purpose. It emphasizes the first two years of collegk,amhiaften
neglected, and has helped underprepared students to raise their academitt leals.
offered training for those who need updated skills, and has become the almost universal
expectation for the community college’s mission (p. Xii).

The Open Door concept is so well accepted in the communities the colleges serve,
that the opportunities it affords can often be minimized due to the fact that it lzgs alw
been that way for today’s consumers. By taking this for granted, it can easily be
overlooked as decisions are made in terms of serving the community, the ues/arsit
the local businesses.

Griffith and Connor believe the Open Door has begun to close slightly. Already,
there is pressure for entrance standards. The universities are tightemiatatitards as
a result of declining funding and also as a result of a bit of arrogance. As afésalt
tightening standards, more freshman and sophomore level students may be atiending t
community college than in the past. There is pressure to fund remedial clasesgeat a
rate than college-level classes (1994). In addition, community colleges no &ooget
all applicants. Most community colleges require a high school diploma for younge
students who intend to get an associate’s degree. In addition, most students must have
taken a college entrance exam and scored at a pre-determined level in order to be

admitted to specific academic programs. Students may be admitted to ¢ge collt
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still be required to take reading, writing and math placement exams. Aidentt may
need to document a certain level of English proficiency. Older students magvibedal
to enter without the high school diploma and/or the recent college entrancecexam s
So, even though the colleges may say that they have an Open Door policy, it is not
exactly wide open for all. (Griffith & Connor, 1994).

Current and Future Trends

Today’s community colleges prepare people for the workforce and offeretyvari
of services to their communities. Not only do they offer credit coursegdhatdr to a
university, but also offer vocational and occupational training. Community collefges of
basic literacy programs, English as Second Language (also known &h Eagiguage
Learner) courses, developmental classes for people who lack basimghkillmary and
secondary education, and courses for the personal interest of adults, fabtespmit of
lifelong learning (Cohen, 2002). Only in the United States do community colleges
provide pre-baccalaureate education, vocational training, adult education, ttaining
upgrade job skills, training in health professions and other occupations, all within the
same institution (Cohen, 2002).

Currently, there are 1,195 community colleges, enrolling 11.5 million (6.5 million
credit and 5 million non-credit) students. In 2008, nearly one-half of all students who
began college for the first time did so at a community college. (AACC, 2008) As
enrollment surged in the previous years, enormous pressure was placed onacademi
institutions to accommodate the demand. The universities were not prepared to handle
this increased demand, but the community colleges were able to accommodate the

students and stepped up to do so (Cohen, 2002). The number of community colleges is
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not expected to expand, since a community college can now be found within commuting
distance of nearly everyone in the United States. However, the number of students
served is expected to increase (Cohen, 1995).

Community colleges have been more willing to adapt to the changing demands
for certification programs, rather than degree programs. It is not uncommg@rtddael
a student who already holds a bachelor’s degree or higher returning to the cgmmunit
college for specialized training, credentialing, certification or othms bf professional
development. This practice, known as reverse transfer, is becoming more common and
will more than likely increase as Baby Boomers move into the retiremese ph#heir
lives. (Brown, 1999) However, some states are discouraging reversertbgnsfe
increasing tuition and fees for students who already have a degredl{@i@onnor,
1994, p. 81).

Community colleges have a broad mission. Community colleges are designed to
serve the educational needs of their communities. Most are comprehensive iamature
offer transfer, vocational, developmental general education programs aningyn
activities. As a result, they are flexible enough to quickly respond to chamtesri
community’s educational needs. (Griffith & Connor, 1994)

However, they can often be caught in the middle and must be cautious when
trying to meet everyone’s needs: the community, the universities, and thbuenass
environment. Embracing so many different functions is not an easy task, and there is a
fine line when discussing the proper function of community colleges:

1. They must respond to the demands of the four-year schools to which some

students will transfer, but they must not lose their own sense of what it
means to provide entry and education to all members of the community.
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2. They must respond to industry but not give in to it, not turn themselves
into narrow training grounds and abdicate their educational mandate.

3. They must respond to changing local populations and create for them new
gates of entry to American culture. (Griffith & Connor, 1994, p. 26)

Kanter (2006) predicted that in the near future, 50 and 60 year olds going to a
college or university could be the norm. She didn’t see this as “going back to school.”
Rather, she viewed it as “using school to move forward” (p. 1). Baby Boomera have
clear sense of their own purpose, and they want to be leaders and improve the world.
They want opportunities to use their experience. They want to make a défarhc
plan to use their past experiences and knowledge along with the acquisition of rew skill
and knowledge to do just that (Kanter, 2006, p. 1).

According to Cohen (1995), students have a variety of reasons for attending a
community college. One-third seek skills and certificates that qualify them
employment. Twenty percent want to upgrade their skills for their current jobsem
percent take classes for personal interest. An additional one-third edita tirat
transfer to a university for a bachelor's degree. Some of these takeotnesies at
community colleges as they can not be admitted to the restricted freslasses at
universities (Cohen, 1995). Fifty-nine percent of the students attend part timeeand t
median age on a community college campus is 29 (AACC, 2008).

The assumption that most American students follow a linear path in achieving
their educational goals is a misnomer. Twenty years ago, the typicaptiescnf a
college student was one who went to college straight out of high school, completed a
degree in four years, and then went into the workforce, with the possibility of oing

graduate school later in his/her career. (Griffith & Connor, 1994) As most congmunit
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college administrators can attest, this is absolutely not the case in the climate.
Community college students typically do not follow a linear path. Rather, they pursue
their education using a path that has many in’s and out’s and stop’s and star§s. Ma
students fit into more than one category at a time and move back and forth across the
lines. For example, consider the student who takes courses at a university i@ethe sa
time he/she takes courses at the local community college. Student attgratéerce are
more dependent on their personal lives, their work lives, what is happening with the
world, as opposed to anything happening within the college. Students have used the
community colleges for their own purposes. (Griffith & Connor, 1994, p. 20) The
community college is uniquely capable of accommodating their particular eshadat
needs.

Community colleges offer a first, second, third, or however many chances are
needed to their students. They accommodate students who attend full time or part time
students who need to take a class every now and then, and students who need classes at
specific times of the day or year. Many students may take a feveg|a$sp for a while,
and then return when their personal situation allows. In the past, this was called
“dropping out.” The term changed to be called “stopping out.” The difference between
the terms is the more positive spin on stopping out. It indicates that a student does not
completely move away from their educational pursuits. It shows that the studehéha
option of returning when their situation allows, and allows them to change dirextion t
accommodate their changing needs. (Griffith & Connor, 1994)

Most instructors at community colleges have a master’s degree as gheisthi

educational achievement. Two-thirds of the faculty teach only part time andeyavar
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employment elsewhere, or they are retirees wishing to maintain a tadat®n and/or

their previous careers. Many community colleges pride themselves on thg olutléir
faculty, and insist that a professional from the field is an asset to the pyoédissn of

the faculty. While the increase in college enroliments may facibtaiacrease in the
number of faculty, this will be a slow occurrence. The ratio of full-time fatalpart-

time faculty is not expected to change and should continue to remain at 40 to 60 percent
as a means of saving money (Cohen, 1995).

Distance education is increasing as a method of teaching, but it has not taken hold
universally (Cohen, 2002). More students are demanding asynchronous (anytime,
anyplace, anyone) learning, as technology becomes more advanced. Education is
changing to meet these needs, but the community college is not expected to ¢pmplete
evolve into an entirely online educational environment. The community colleges are
expected to blend the online with the on-site learning and will use technology torbroade
their ability to reach students who want to learn, at the time and place ofiibiee c
(Duderstadt, 1999).

Community colleges serve their citizens, and the local communities support the
colleges financially. Community colleges are financed from a combmatisources.

In 2002, state appropriations averaged 44%, and local appropriations were usually less
than 20%. Student fees accounted for 21%, and the rest came from U.S. government and
auxiliary enterprises (Cohen, 2002). In 2008, state appropriations were 37%, local
appropriations were 21% and tuition accounted for 17%. Federal funds were 16% and
other funds were 9%. (AACC, 2008) Federal and state appropriations are dropping, and

student tuition and fees are increasing.
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Community colleges are also active in the health professions. With the ever-
increasing shortage of trained health care providers, the community collegeipds
to train nurses, technicians, medical records keepers and other support personnel. They
are also positioned to react quickly, and provide workforce development in other
academic areas for a particular locale. (Cohen, 2002).

Andragogy

Andragogy and the concept that adults learn differently than children was first
introduced in the United States by Malcolm Knowles in the 1970s. Andragogy is the art
and science of helping adults learn, and is contrasted with pedagogy, the aréacel sci
of helping children learn (Knowles, 1980, p. 45; Knowles, Holton & Swanson, 2005, p.
60). Adults are continuous learners in informal and self-directed waysyaadjst to
the changes in their lives. These changes in their roles and life cyiclaBydeeighten
their readiness to learn. The projects they pursue typically have mieacing to them,
and have practical applications (Verduin, Jr., Miller & Greer, 1986).

The Andragogical Model is based on several assumptions that differ from the
pedagogical model. While the assumptions have changed over the years, the most recent
version describes the adult learner as someone who:

1. has a.need to know why they need to learn something before undertaking to
Ihe:srrjallr: independent self-concept and who can direct his or her own learning
has accumulated a reservoir of life experiences that is a rich resource for
learning
has learning needs closely related to changing social roles
is problem-centered and interested in immediate application of knowledge

is motivated to learn by internal rather than external factors. (Knowles,
Holton, Swanson, 2005, p. 64-69; Merriam, 2001)

w N
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During the 1970s and 1980s, there was much debate as to the validity of
andragogy as an actual theory of adult learning. Knowles initially belteetd
andragogy was a theory of adult learning, but he came to concur that andsagogy
model of assumptions about learning and serves as a conceptual framework for an
emergent theory (Merriam, 2001).

Andragogy has been criticized for its lack of attention to the context in which the
learning takes place. Knowles eventually moved from an adragogy versus pedagog
position to representing them on a continuum ranging from teacher-directed to student-
directed learning. He acknowledged that both approaches are appropriatedfenchil
and adults, depending on the situation. This acknowledgement resulted in andragogy
being defined more by the learning situation rather than by the learneriafie2001).

Self-Directed Learning

Self-directed learning is another model that came to the forefront in the 1970s.
Based on the work of Houle, Tough and Knowles, the self-directed learning madel als
helped to distinguish adult learners from children. There are three gealé-directed
learning. The first is to enhance the ability of adult learners to be setteti in their
learning. The second is to foster transformational learning as centedfl-tirsected
learning. Transformational learning requires critical reflectiothieylearner as central to
the process (Merriam, 2001). The third goal aims to promote emancipatory deandin
social action as an integral part of self-directed learning (Merriamf&a@4a, 1999, p.
290).

There are several models of self-directed learning. The earliestsypodposed

by Tough and Knowles are linear. They move from determining needs to identifying
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resources and instructional formats and then to evaluating outcomes. Models developed
in the 1980s and 1990s are more interactive and less linear. Not only the learner, but the
context of the learning and the nature of the learning are taken into account. These
interactive models have an emphasis on two or more components, in addition to the
context of learning, which collectively interact to form episodes of sedtzthd learning.
An example would include opportunities people find in their own environments, the
personality characteristics of learners, and cognitive processesiai& Caffarella,
1999)

There is sufficient agreement among studies to draw some general conclusions
First, participation in self-directed learning is almost universal. BEtw®% and 100%
of all adults conduct at least one learning project each year. Second, the tyyical a
this group spends about one hundred hours on each learning project and conducts five
projects per year for a total of five hundred hours per year. This indicateslthat s
directed learning projects average at a longer duration than the typical thremsiteys
credit course. In addition, almost three-fourths of adult learning projeatsm@etely
self-directed, and about 15% involve group learning. (Cross, 1981)

Self-directed learning can vary from one situation to another. Educators should
not assume that if a person has been self-directed in one learning situationythait the
be self-directed in another. Orientation, support, and guidance may all be requued in t
initial stages of a learning project (Merriam, 2001).

While andragogy and self-directed learning are not all-encompassorgthef
adult education, they are still viable models for theory building as they relatkik

learning. Many possibilities still exist for future research on se#fetidd learning and
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andragogy. With further research and discussion, they both can be models of adult
learning that can still enrich our understanding.
Experiential Learning

John Dewey believed that education comes about through experience, but not all
experience educates. In order for learning to happen through experiencegienee
must exhibit both continuity and interaction. Experiences that provide learningvare ne
merely isolated events in time. In order for continuity to exist, leamas$ connect
what they have learned from current experiences to those from the past in addition to
connection to possible future implications. Dewey also stated that inberaesults
from a transaction taking place between an individual and whatever constitutes his
environment at the time (Merriam & Caffarella, 1999).

Kolb defined learning as the process whereby knowledge is created through the
transformation of experience (1984, p. 38). Several critical aspects of thedearnin
process are emphasized with this definition. There is an emphasis on the process of
adaptation and learning as opposed to content or outcomes. Knowledge is a
transformational process which is continuously created and recreated andnis not a
independent entity to be acquired or transmitted. Finally, learning transé@pasence
in both its objective and subjective terms. (Kolb, 1984, p. 38)

Kolb theorized that experiential learning requires four different kinds ofiabilit
The first is concrete experience, or an openness and willingness to involve omeself
experiences. The second is reflective observation, which uses observational and
reflective skills so the new experiences can be viewed from a varietyspiegtres.

The third, abstract conceptualization, which is analytical abilities so ittegideas and
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concepts can be created from their observations. The fourth ability, active
experimentation, uses decision making and problem solving skills so new ideas and
concepts can be used in actual practice. (Kolb, 1984)

These abilities are pictured as an interrelated cyclical process)gstaith the
concrete experience, then moving through observation and reflection, to formingtabstra
concepts, and finally to active experimentation. While this process can be vieaed a
continuous process, the learning cycle can begin at any one of the four points. (Kolb,
1984).

In an effort to make the model more useable, a fifth component, planning for
implementation, was added to the experiential learning model. Planning for
implementation was inserted between the third phase, abstract conceptunadindtthe
fourth phase, active experimentation. The new phase, planning for implementation
assumes the ability to problem-solve and make decisions, and it allows timeltpdeve
specific plan of action (Merriam & Caffarella, 1999). This is importarit e®ves the
learner in a concrete way toward a commitment to action. It also provideshammsm
for further learning and subsequent action. Through reflecting on what happened as a
result of the plan (which becomes a concrete experience), the experientisdecycle
begins again (Merriam & Caffarella, 1999, p. 225).

Jarvis expanded on Kolb’s model, and believed that the original model was too
simplistic to explain the complex phenomenon of learning from experience. Jased
his theory on the assumption that all learning begins with experience, and he altisled ski
and attitudes to the model. Again, he did not believe that all experience leads twmlearni

but there is a potential for learning from experience (Merriam & C#taf999).
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All of these theorists indicate that in order for learning to take place, adults mus
connect what they have learned from current experiences to those in the past, and to
possible future situations. Learning from experience is cyclical in natudeyhat is
learned in one situation can then be applied to future situations (Merriam &ellaffa

1999).
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CHAPTER IlI

METHODOLOGY

Overview

This was a qualitative case study that was both descriptive and evaluative in
nature, investigating the reasons that Baby Boomers are takingsa@@ss€ommunity
College, and investigating the impetus for taking those courses. The studyeaisoesl
what the Baby Boomers plan to do after completing the courses, and describdtewhat t
plans are as they near retirement age; their current learning arddsyw those needs
have changed over the years; and whether they perceive if they are agbarattaking
advantage of the various learning options that the Community College offers.

Supportive data were obtained from the College enrollment statistics. ddtase
informed the researcher about the number of Baby Boomers enrolled at the Community
College over a period of years, and also indicated the age and gender ofutiests st
The researcher was able to determine if the population was changing or dinedrthe
same over a period of time.

Qualitative data were obtained from face-to-face interviews conductied Wit

volunteers from the Baby Boomer population at the Community College. In addition,
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Community College faculty members participated in a focus group, andsstneir
perceptions of the Baby Boomer population at the Community College. The following
paragraphs in this chapter further explain the methodology of this researah desig
Case Study

Case study is not a methodological choice, but a choice of what is to be studied.
As a form of research, case study is defined by interest in individual caséy the
methods of inquiry used (Stake, 2003, p. 134). According to Stake (2003), a case study is
both a process of inquiry about the case and the product of that inquiry (p. 136). Three
types of case study have been identified. The first is intrinsic case studh is
undertaken in order to give the researcher a better understanding of thegraréisal
Often the choice of case involves no real choice at all. Rather, it is given to the
researcher as the object to study. The researcher is interested iretheazasse of the
need to learn about that particular case. It is undertaken because in aliatsgoey
and ordinariness, the case itself is of interest. The purpose is not for building tineory,
to understand an abstract construct or phenomenon. The case is studied for its own
merits (Stake, 1999, p. 3; Stake, 2003, p. 136). A second type of case study is
instrumental case study. In this type of study, a particular case isnedhtaiprovide
insight into an issue or to redraw a generalization. The case is of seconelast,r@nd
plays a supportive role. However, it serves to facilitate the researamerest in
something else entirely. The choice of the case to be examined is made t@advanc
understanding of another interest. The third type of case study is collecevawdg. It
builds on the instrumental case study and extends to several cases. IndiveRial@as

or may not be known in advance to have some common characteristics. They are chosen
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because it is believed that understanding them will lead to better understanaiing of
even larger collection of cases (Stake, 2003).
Five components of a research design are important for case study reJdeech
first is the study’s questions; the second is the study’s propositions, if teeagyar The
third is the unit or units of analysis. The fourth is the logic linking the data to the
propositions. The final component is the criteria for interpreting the findings {9P4).
There is a primary distinction between single and multiple case designs. The
decision as to whether to study a single or multiple case must be made pnipdtiaa
collection. A single case study is comparable to a single experiment.atimale for
using a single case design exists when it represents the critical castnim & well-
formulated theory. The theory has specified a clear set of propositions as wedl
circumstances within which the propositions are believed to be true. The theory may be
confirmed, challenged or extended using the single case, but it must meehall of t
conditions for testing the theory. The single case can be used to determhmeoifyést
propositions are correct and whether alternate explanations may be ravaatréYin,
1994, p. 38). A second reason for using a single case design is when the case represents
unique case, one that is different from all others. Another reason for theczingle
design is having characteristics of revelation. This occurs when the phemotoebe
studied has been previously inaccessible to scientific investigation. (Yin, 1994, p. 40).
Case studies are of value for refining theory and suggesting areasgliier f
investigation, as well as helping to establish the limits of generalizatioa pdrpose of
a case study is not to represent the world, but to represent the case (Stake, 2068). A ca

is defined as a bounded system that emphasizes the unity and completeness of that
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system, while still keeping the attention on those components that are retetrent t

research problem at the time (Johnson & Christensen, 2000, p. 327; Stake, 1988, p. 258).
The bounded system is chosen because it is of some concern or issue (Merriam, 1998, p.
28). The bounded system, or target population, for this study is defined as the Baby
Boomers who are taking credit courses at a large, multi-campus comnullagedn the
Midwest/Southwest.

There are a few disadvantages to case study research. Depth of andlysis a
detail may be sacrificed in order to gain breadth. Because of limited resouauding
money and time, the researcher must choose between “depth and detail” and ‘dwdadth
comparative information” (Johnson & Christensen, 2000). The researcher will gain
important comparative information, especially when studying multiplescase

Another criticism of case study research is the possibility of a lacgaf riThe
case study researcher can be sloppy and can allow bias to influence thendofeitte
findings and conclusion. Cases also provide little basis for scientific geatiali as it
is difficult to generalize from a single case. Another concern with tadies is the
length of time they take to gather data, and the possible result in masseasiabte
documents (Yin, 1994).

Design

This instrumental case study incorporated a qualitative, descriptiveatesea
design. The study is instrumental because the case was examined in orded® provi
insight into the reasons that Baby Boomers attend a community college ipDescr
research involves collecting data in order to answer questions about the cunisrdfstat

the scope of the study (Gay & Airasian, 2000, p. 11). Additionally, interpretive researc
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is useful for describing or answering questions about particular, localizedere®s or
contexts and the perspectives of a participant group toward events, beliefstioegprac

(Gay & Airasian, 2000, p. 202). This case study consists of four data sets:

1. A demographic analysis of the Community College service area,
2. Enroliment figures from several semesters,
3. A focus group conducted with six full-time Community College faculty

who met the established criteria,
4. Interviews with Baby Boomer students who met the establishedariteri
Positionality

Complete objectivity on the part of the researcher is impossible. As eclregea
prepares to do a case study, the intent is not to prove or advocate for something, and
should not be for advancing a personal agenda. The researcher’s intent is to gain
understanding of the case itself. The researcher includes personal exgpandn
empathic insight as part of the relevant data, while taking a neutral, nonjudfjstante
toward whatever content may emerge (Gay & Aslanian, 2000, p. 205).

All researchers have a position whether they write about it spegifaratiot.
The concept of positionality includes the researcher’s attributes of raicmatisy and
gender which are fixed or culturally ascribed. Positionality is also shapéd history
and experiences (Chiseri-Strater, 1996, p. 116). In a case such as the curréet one, t
researcher’s age should also be considered when disclosing positionality.

In social research, a major goal of the research process is setivigfl Self-
reflexivity is what is learned about the self as a result of the study chslee ¢n order to

take a reflexive stance, the researcher needs to turn back on oneself to frecineet
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of the study in addition to the case study participants. Turning in on oneself prevents the
researcher from removing the self from the research process, from connettiotie
participants, and from the written translation of data into text (Chisexie$tr1996, p.

119).

As a researcher with work experience in education, and particularly in a
community college, complete objectivity was impossible. In this case shady, t
researcher’s unique background was used to offer a level of credibility tiutlye s
Personal experience and empathic insight were essential to the developthentade
study.

Demographic Data

In order to determine the procedures to be used, demographic data was obtained
from a large, multi-campus Community College in the Midwest/Southweser&e
reports were requested that are compiled annually by the Office ¢fifiiostal Research
and Assessment. Enrollment Summary reports, which are public information, eere us
in order to obtain College demographic data.

An analysis of enrollment for the Fall semesters from 2001 to 2008 was
conducted. This information is essentially the data that determines fuletjorealency
funding for the College. The reports show the total number of enrollments at tbgeCol
by campus, gender, enrollment status (full-time or part-time), race,,ragmrand
admission basis. The information from the age and gender categories wax tisisd f
research. In addition, the population and growth projections of county the Community
College serves were reviewed from 1990 to 2013. The intent was to determine if the

Baby Boomer population is a possible underserved group in this county.
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Pilot Study

Doing a pilot study is recommended before the actual study takes place.
Convenience, access and geographic proximity can be the main criterieétingehe
cases for the pilot study. The investigator is able to observe different phenoomena
many different angles and can try different approaches on a trial basssalldhis the
researcher to test the case study protocol and refine the questions, ifnydd@asa
1994). As part of the final preparation for data collection, a pilot study was cedduct
following Yin's recommendations (1994).

The pilot study was a model of the full research study and was done on a smaller
scale. This can help the researcher to identify unanticipated problems omisdues
address these prior to implementing the full study (Gay, 1992, p. 111). One purpose for
doing a pilot study is to generate an understanding of the concepts and theories held by
the people who are being studied (Maxwell, 1996, p. 45). A pilot study most often results
in some improvements to the original design and is usually worth the effort. @he pil
study was a good way to field test an individual’'s perceptions of the questions@and al
assisted the researcher in determining clarity, thoroughness and seofutiecaterview
protocol.

The pilot study was conducted with five volunteers who closely met the criteria
for the full study. All were female Baby Boomers. In addition, they wignere
currently enrolled in a community college or had taken a class within thggaastEach
person was interviewed individually and answers were recorded and latenibechs@t
the conclusion of each interview, the participant was asked for comments. lalagrtic

she was asked if the questions were clear and asked in a logical order, andnathere
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anything not covered that she believed should have been included. The participants were
also asked if any of the questions did not seem relevant, and if so, why. Theyswere al
asked if any of the words or terms were unclear.

The first interview yielded a good amount of valuable information. Initially, it
was determined that the interview would take approximately 30 to 45 minutes to
complete, but this interview took much less time than expected. In reviewing the
guestions with the participant, it was apparent that the questions did not arrive at the
depth that was intended. As a result, the questions were segmented into four rabre dire
guestions.

Following the initial interview, the remaining four interviews were conducted
using revisions from each previous interview. The subsequent interviews yielded mu
greater depth and breadth of information, which validated the changes made. Resulting
changes were made to clarify questions, explain terms and change leadtrangués
addition, it became apparent that the participants needed some clarificakien in t
guestion asking them to rate their community college experience. Initiallgateovgas
included, and while the descriptive answers are very useful and insightful, it wasd hel
for comparative purposes to provide a scale.

As the number of questions increased, the data gathered from the answers
provided much richer information, and was closer to getting to the core of the study. The
participants gave more in-depth answers and shared more with the reséremchethe
initial interviews. Experience was gained in delivering the questions ardame clear
where it was necessary to probe to obtain richer data. With these changesntissvsite

resulted in much richer data. After the fifth interview, no additional changesmamite.
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The resulting interview protocol was used in the full study. A copy of the finddst
interview protocol can be found in Appendix E.

All participants were asked to review the invitation to participate, the consent
form, and the flyer to be used to solicit participants. None of the participantsyhad an
suggestions for revisions, or questions about clarity with any of the documents.
However, two of the participants indicated that an incentive, which was later added,
should be included to encourage the students to participate.

The results from the pilot were also used to evaluate and clarify the famuuty f
group invitation, consent form and questions. No changes were made to the invitation or
consent form. However, the focus group interview protocol was changed slightly b
adding an additional question regarding faculty opinions of why Baby Boomer student
choose a community college over other learning options. A copy of the final faauty
group interview questions along with the consent form and invitation can be found in the
appendix section.

Population and Sample

Sampling is the process of selecting a number of individuals for a study in such a
way that they represent the larger group, or population, from which they wertedelec
(Gay & Airasian, 2000, p. 121). The first step in sampling is to define the population.
The population is the group of interest to the researcher, and the group to which the
results should be descriptive and insightful (Gay & Airasian, 2000, p. 122). The target
population is defined by Johnson and Christensen (2000, p. 201) as the larger population
to whom the research study results are to be applied. According to Stake (1888), “c

studies are special because they have a different focus. The case siady tota
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bounded system...usually under natural conditions...so as to understand it in its own
habitat.” (p. 256) In this study, the bounded system was defined as Baby Boomers who
took credit courses at the Community College during the 2008-2009 academic year.

Generalization is not the aim of qualitative research. As such, probability
sampling which allows for generalizations is not appropriate. Non-probatuility
purposeful sampling is more appropriate. Purposeful sampling is based on the
assumption that the investigator wants to discover, understand, and gain insight, and must
select a sample from which the most can be learned. In qualitative heseairngle case
or small nonrandom sample is selected due to the fact that the researcheo wants t
understand the particular in depth, and does not intend to find out what is generally true
of the many (Merriam, 1998).

A group of 200 faculty members were contacted through email in an effort to
solicit student volunteers. Faculty member names and email addresses are public
information and were obtained through the Community College website. These faculty
members were asked to inform their students about the research and solicieveluAte
flyer with information regarding the study was included with the email &iribution to
the students.

The initial goal was to begin with a sample of 20 students to participate itoface-
face interviews. In case study research, the goal is to reachisatwitlh the data
collection, and the number of 20 for the sample was chosen as an approximate number
from which to gather the data. If additional data were required, morensfueuld
have been contacted and interviewed until the point of saturation was reached. However

in this case, 19 interviews were adequate to provide saturation.
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The question of how many people to interview is never an absolute answer. The
number is somewhat ambiguous depending upon the questions being asked, the data
being gathered, analysis in progress and the resources available to support the study
Because the purpose is to maximize information, the sampling is terminated whewm no ne
information is forthcoming from new sampled units, and the information reaches a point
of saturation or redundancy (Merriam, 1998, p. 64). The individuals in the sample must
be carefully selected, and there must be a sense of completeness when deengjledga
The complete case study should demonstrate that the researcher exhbagézaias in
collecting the relevant evidence. Third, there must be an absence otuatifac
conditions, such as a time limit or exhaustion of resources that do not allow the
researcher to develop an exemplary case study (Yin, 1994, p. 148).

Focus Group

Focus group interviews are based typically on homogeneous groups. The
participants are carefully selected as naturally acute observers mafevened people
to be a real panel of experts about a setting or situation. Focus groups involve open-
ended questions with groups of five to eight people on specially targeted or focused
sessions (Patton, 1987, p. 236). The purpose is not to be a discussion or problem solving
session. The group is not required to reach any type of consensus. The object is to obtain
high quality data in a social context where people can consider their own views in the
context of the views of others (Patton, 1987). Focus group interviews are a highly
efficient technique of qualitative data collection. Focus groups also providegs@hity
controls on data collection in that participants tend to provide checks and balances on

each other which eliminate false or extreme views (Patton, 1987).
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There are a few disadvantages in using focus groups. The amount of response
time for a question is increased by having a number of people respond, so the number of
guestions that can be asked is limited. It is possible that diversions can occumis a foc
group, particularly when participants know each other. Conflicts may ang@eaple
may feel more comfortable and can more easily disagree with one anothemn,(P287).

The third data set was a focus group interview conducted with Community
College faculty in order to determine their perceptions about Baby Boomensevo
enrolled in their classes. The interviewer/facilitator gathered infasmabout why the
faculty members believed Baby Boomers are taking classes, and inesstagaulty
perceptions of these students.

The focus group interviews were held with six faculty members who had taught a
the Community College for at least three years. The criteria of yeege of teaching
experience ensured that the faculty members had adequate opportunities to develop
perceptions about the Baby Boomer group at the Community College. The faculty
members chosen were full-time and had taught both day and evening classethdirring
tenure. Traditionally, younger students attend more day classes, and oldessiuslent
more inclined to attend weekend and evening classes. Thus, if the faculty member had
experience with both day and evening students, the observations were hopefully more
objective. The faculty members were selected by using the Communitg€olébsite
which lists all full-time faculty members. Volunteers were selectad those that met
the criteria. The interview protocol can be found in Appendix F.

Data Collection and Storage
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Student interviews and the faculty focus group were conducted at locations on the
Community College campuses during February, 2009. A group of 200 faculty members
were contacted through e-mail in an effort to solicit student volunteers.e/Awith
information regarding the study was included with the email for distribution to the
students. An incentive of two drawings for either an IPod Shuffle or a $50 §fSA
card was also offered to encourage volunteers. Even though no one accepted the offer,
faculty members were also asked to allow the researcher to visitltsses for a few
minutes in order to discuss the research and to solicit volunteers. The students wer
asked to contact the researcher directly. In this way, the volunteersgave t
information willingly, and the Community College had no part in giving out personal
information regarding students.

Only three volunteers came forward as a result of the initial email. ésuli,ra
follow up email was sent two weeks later to remind the faculty about the study. In
addition, the incentive was increased to a drawing for an IPod Shuffle and a $25 ITunes
card or a $100 VISA gift card to motivate volunteers. This resulted in 13 additional
volunteers. The remaining volunteers were solicited through general inquiries ynade b
the researcher by asking the volunteers if they would recommend a frienceagaellto
participate in the study.

After receiving an inquiry from the student, the researcher asked threeipaey
guestions to determine if each was a good fit for the study. The reseasther f
determined if the student was male or female. The student was then contaateailby
or phone and asked if they had taken at least one credit course at the Community College

during the last year. If the answer was affirmative, the student was tasgelect the
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appropriate age group: Group A or B. If the volunteer met the requirements as
determined by the stratified data goal, a time and place were agreed ugian for
interview. Only the specified number of volunteers was contacted for an interview. As
the interview slots were filled, three students volunteered who were not requimeg. T
received an email thanking them for volunteering and informing them that theg wot

be interviewed unless additional volunteers were needed. A sample of the invitdtion a
flyer are included in the appendix of this document. The invitation to participate is
written to follow Community College guidelines, which are straightfodweand allow for
little variation. Even with the incentive, the hope was that students who received the
invitation would come forward out of a sense of camaraderie with their fel&ny B
Boomer students.

The interviews were done as soon as possible after the volunteer inquired about
the study, and had been approved for selection. As a result, inquiries were still being
received while the interviews were being conducted. Data saturation wegeathfter
the 19" interview was completed, and no additional interviews were scheduled.

The interview protocol was a questionnaire with open-ended questions. The
interview was designed to take approximately 45 minutes to complete, in order to g
the interviewer ample time to record comments and make notes, and give the students
ample time to answer the questions adequately. Each interviewee wasaddmtif
fictitious first name only.

A LiveScribe pen, which is a ballpoint pen with an embedded computer and
digital audio recorder, was used to record the interviews. After each intethieew

recording was transferred to the researcher’s personal computer in a axaef@vkh)
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audio format. Each interview was transcribed for use in data analysis. iJheradded
element of security when using the LiveScribe or Pulse pen. The pen is uniqaiigd

to the researcher’s personal computer, which will allow the information to béetraxqis

to that computer alone. The personal computer is also password protected. The audio
format was then transcribed to a written electronic document. The wav foamat w

linked to the resulting document for future reference. The “wav” file and tbheaie
transcriptions will be deleted from the computer hard drive five yeasth# study is
completed and approved.

The interview protocol is included in Appendix E. In addition, probing questions
were used, but they are not listed on the interview protocol. The intent was to use open-
ended questions that do not presuppose which dimensions of feeling, analysis, or thought
were salient for the interviewee. The open-ended question allowed the intertwewe
select from that person’s full repertoire of possible responses. The questiens we
intended to allow the persons being interviewed to take whatever direction and use
whatever words they wanted (Patton, 1987, p. 123). The data collection by way of
interviews of students ceased after the information reached a point of satorati
redundancy.

In addition, six faculty members were interviewed in a focus group seiithgf
these faculty members were full-time instructors and had taught fasatlheee years at
the Community College. Table 3 shows the gender of each faculty memloemaca
areas represented and years of teaching experience. They represesrtealstioé general
education and workforce development programs in the academic areas of history,

management, occupational therapy and English. They have taught day and evening
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classes, and have taught classroom and online courses. As with the studeeitvster
each participant was identified by a fictitious first name. In oéetp distinguish the
faculty members from the students who were interviewed, all faculty membesna
begin with a “F.” The focus group was recorded with the LiveScribe pen, asdritzed
following the focus group. The “wav” file and the electronic transcriptiotidoei
deleted from the computer hard drive five years after the study is dewhpied
approved. The interview protocol is in Appendix F.

Table 3

Faculty Focus Group Data

Name Gender Academic areas Number of years

teaching experience

Frances Female English, Developmental Studies 8
Fay Female English 19
Ferguson Male Business 9
Farah Female History 29
Fiona Female Occupational Therapy, Psychology 12
Filicia Female Humanities 22

The faculty responses resulted in two major themes that fit with the resuits fr
the student interviews. While similar questions were asked of the facultyre@onses
focused on the themes of motivation and learning. Retirement plans for the Baby

Boomer students did not develop as a major theme from the faculty focus group.
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Data Analysis

Analysis is often treated as a separate process from design. However, it i
recommended that analysis be treated as a part of design, and as something ti&t mus
designed before the study begins. Data analysis should begin immediatefineshing
the first interview and the researcher should continue to analyze data astloag as
research continues. Not only does this method keep the data from becoming
overwhelming, it also allows the researcher to progressively focus thaents
(Maxwell, 1996, p.78).

There is no exact recipe for analyzing case study data. The reseamhidrfgst
begin by examining, categorizing, tabulating or combining the data to addeassitl
propositions of the study. This will lead the researcher toward cleareripsidoit what
to analyze and why. Four dominant analytical techniques should be used (Yin, 1994, p.
106).

The first is pattern-matching. Pattern-matching compares a ptiagméogical
pattern with a predicted one, or with several alternative predictions. Tkengatiay be
observed as one factor consistently being seen with another factor. The qattalso
be seen as a repeated sequence of items. If the patterns coincide, thearsétp a
case study strengthen its internal validity. (Stake, 1988, p. 259; Yin, 1994, p. 106)

A second technique is explanation building. It is a particular type of pattern-
building, and analyzes case study data by building an explanation about the case.
Explanation building is a complicated technique to use and requires that an explanation

of a phenomenon results in a set of causal links (Yin, 1994, p. 110).
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A simple explanation of the third technique, time-series analysis, requates th
there be a sequence of data points. This technique offers the ability tdhmages<over
time. If events have been traced in detail and with precision, time-sealkysia may be
possible. In addition, chronological analysis is another form of time-saradgsis (Yin,
1994, p. 113).

Program logic model strategy is the fourth technique. It is a combindtion o
pattern-matching and time-series analysis. The pattern being madhedkey cause
and effect pattern between data points. The strategy is not as useful fetoescase
studies and is used more often for explanatory and exploratory case stinlid994, p.
118).

Pattern-matching and explanation building analytical techniques wereruesl i
study. Time-series analysis could not be used since there was not a sindependent
variable. Since the time-series analysis could not be used, the researcheablato
use the program logic model strategy. However, pattern matching andagiqula
building work well with the chosen method of data analysis.

Many qualitative researchers use the constant comparative methodebi¢écaus
compatible with the inductive, concept-building orientation of qualitative research
(Merriam, 1998, p. 159). The constant comparative method was developed by Glaser and
Strauss in 1967, and the basic strategy is to constantly compare the data poiets%{(Glas
Strauss, 2009, p. 105; Merriam, 1998 p. 159.). There are four stages of constant
comparative analysis: (1) coding or comparing incidents applicable to &acjory, (2)
integrating categories and their properties to develop concepts, (3)tuhglithe theory

which combines broad groups of similar concepts, and (4) writing the theory or
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developing a collection of explanations for the observed phenomena (Glaser & Strauss,
2009, p. 105).

The constant comparative method of data analysis was used in this research.
According to the guidelines set forth by Glaser and Strauss (2009) and Mergia8), (
the first step was to code the data into broad categories. Themes began to develop as
more interviews were analyzed. The data analysis was done simultangiblushe data
collection. The data became more focused as the analysis continued. Tatesatur
point was reached after the™l@iterview.

After the initial interview, several broad conceptual categories wengnized.
After the next five interviews were transcribed and analyzed, severalategories
resulted. Eventually, there were 25 categories and several themes develogesl. As't
analysis continued much of the data was integrated into fewer categoridsg aadiat
became more focused and began to fit into three main themes: motivationsertire
plans and learning. It should be noted that these categories are more complexthan the
may originally appear, and there was no clear division between the three. Hiese m
concept areas will be discussed along with data gained from a comparisoarbetwe
gender and age. The section on motivation will discuss the reasons that Balsr88oom
have put themselves into learning experiences. The second theme, Retiretihent, wi
discuss Baby Boomers’ plans as they relate to retirement. The final, theaneing, will
discuss the choices Baby Boomers made for their learning experiemd¢®d)laliscuss
their learning needs. In addition, the Learning category includes informagarding
Baby Boomers’ perceptions of their Community College experience.

Validity and Reliability
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Stake (1988, p. 263)) stated that “a case study is valid to the reader to whom it
gives an accurate and useful representation of the bounded system.” Fowhiektare
used in social science research, are commonly used to establish the qualdgef a c
study. These tests are construct validity, internal validity, exterhdityand reliability.
Various tactics are available to deal with these tests. However, notladl @aictics occur
at the formal stage of designing a case study. Some of the techniques otz datehis
collected, during data analysis, and can even occur when the research is belogedev
following data analysis. (Yin, 1994, pp. 33-34)

Construct validity establishes the correct operational measures famtepts
being studied. Three tactics are used in developing construct validity in studge
One is to use multiple sources of evidence. The second is to establish a chain of
evidence, and the final is to have key informants review the case study repatitosfor
finalized. The first two are done during the data collection phase, and the third is done as
the findings are being compiled. The set of measures should not use subjective
judgments in data collection, and they should be strictly followed. (Yin, 1994, pp. 33-34)
Internal validity can be used for explanatory or causal studies, and is not used for
descriptive or exploratory studies. Internal validity requires eskagjsa causal
relationship, in which certain conditions lead to other conditions. Internal validity is
established during the data analysis phase, and consists of pattern-matqgbiengation
building and time-series analysis. A main concern for internal validity instadg
research may be extended to the broader problem of making inferences abowtrbehavi

or events that can not be directly observed (Yin, 1994, pp. 33, 35).
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External validity establishes the area to which the study’s findings can be
generalized. External validity is at the foundation of the research desigrsirigle case
design, it is extremely difficult to generalize the findings to another dorMain 1994,

p. 33).

Reliability demonstrates that the data collection procedures can ladeepad
result in the same findings and conclusions. The emphasis is on doing the same case over
again, not on duplicating the results of one case by doing another case study. The goal of
reliability is to minimize the errors and biases in a study. One waysto@that the case
study research is reliable is to document research procedures usingaastistudy
protocol. The tactic of reliability takes place in the data collection phake oé$earch
(Yin, 1994, pp. 33, 37-38).

This study followed the guidelines for validity and reliability set fosthyin
(1994, pp. 33-38). The study has construct validity in that the protocol of approved
operational measures was strictly followed. Since this was a sirsglestaly, it is
difficult to establish the external validity. The case was studied for itsyoavits, and
can not be generalized to another domain. This case has a high level of setietmét
the research procedures were documented carefully using a stristuzgserotocol.

The replication of the case with another data set could be completed using thehestabli

guidelines set forth in this study.
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CHAPTER IV

FINDINGS

Introduction

This descriptive and evaluative case study produced qualitative data from 19
interviews conducted with Baby Boomers who had taken at least one credit thess a
Community College within the last year. All interviews were conducted isgheg of
2009. The initial goal was to interview 20 students, but after tfiéntérview, the data
had reached the point of saturation, and the researcher determined that furthenste
would produce no new results. In addition, six faculty members participated in a focus
group, which was intended to supplement the data produced from the interviews and also
was used to check validity and reliability. The answers from the faddgdato the
quality control of the data collection.

Data in the form of enroliment reports from the Community College were an
essential part of the case study. These data were used to determine theofiumber
students to interview as well as the age and gender stratificatibe 4 ahows the
numbers of students enrolled in these categories for the years between 2001 and 2008
(Office of Institutional Research, 2008). Records indicate that an averagof
students in the Baby Boomer group were enrolled during at the CommunityeCalleg

the past eight years. Since interviewing 2,300 students is virtually imposiséole
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researcher selected the accessible population through purposive sampling.tii@ualita
research most often deals with small, purposive samples. Purposive sampling, or
judgmental sampling, is a nonrandom sampling technique in which the researcltsr solic
persons with specific characteristics to participate in the study (John€tmigtensen,

2000, p. 175). In addition, a stratified sample was used in order to ensure that identified
sub-groups in the population were selected for the sample in the same proportion that
they exist in the population or in equal proportion (Gay & Airasian, 2000, p. 126).

Table 4

Enroliments of Baby Boomer Age Students: Fall Semesters 2001-2008

Baby Boomer % of Total Percentage
Year enrollment enrollment 42-51 52-61 Male Female Male Female
2001 2,420 12 1,869 551 968 1,452 40 60
2002 2,465 11 1,848 617 937 1,528 38 62
2003 2,438 10 1,900 538 902 1,536 37 63
2004 2,349 10 1,799 550 869 1,480 37 63
2005 2,287 10 1,768 519 823 1,464 36 64
2006 2,232 10 1,709 523 826 1,406 37 63
2007 2,068 9 1,491 577 765 1,303 37 63
2008 2,088 8 1,519 569 793 1,295 38 62

The study investigated Baby Boomers who attended a Community College in a

mid-sized community in the Midwest/Southwest. In the county, the population of
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traditional college age residents has remained stable since 1990; however, thesa betw
45 and 65 increased by 30.9% between 1990 and 2000 (Demographics Now, 2008).

The expected population of younger people in the county is expected to grow by
only 2% between 2008 and 2013, and the Baby Boomer population is expected to grow
by 4.9% for the same time period (Demographics Now, 2008). In addition, the
enrollment at the Community College for those 21 and younger has grown by 32%, and
the Baby Boomer enrollment has steadily declined over the past few years.

Seven students were interviewed for Group A (those born 1946-1955). Twelve
students were interviewed for Group B (those born 1956-1964). The groups were further
stratified by gender to reflect the Baby Boomer population at the Commusiigg€.

Of Group A, two men and five women were interviewed, and four men and eight women
were interviewed for Group B. This resulted in interviews with a total of 6 men and 13
women. See Table 5 for an overview of the stratification.

The population was stratified by gender and age. The Baby Boomer sample was
broken into two groups, those born between 1946 and 1954 (Group A), and those born
between 1955 and 1964 (Group B). In addition, the groups were divided into groups of
men and women. In order to be representative of the Community College Baby Boomer
population, the number of participants in Group A and Group B reflected the ratio of the
number of men and women students enrolled at the Community College from those
particular age categories. Thus, the group proportions in the sample were the same a
the population.

Historically, an average of 2,300 students have enrolled each year in the Baby

Boomer age group. For the past 8 years, 33% were those born between 1946 and 1955
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(Group A), and 67% were born between 1956 and 1964 (Group B). By the same token,
37% of this population was male, and 63% were female. With the initial goal of
interviewing 20 individuals, 33%, or a total of 7 students, were planned for Group A, and
67%, or 13 students were planned for Group B. The groups were further segmented to
match the Baby Boomer population by gender. Group A was represented by 3 men and 5
women, and Group B was represented by 4 men and 8 women. Since 19 interviews
satisfied the requirements for saturation, only 2 men were interviewed in Groublke. Ta

5 shows this representation.

Each student was identified by a fictitious first name only, and the namdsare a
included. Each volunteer in Group A, who was between 54 and 63 years old at the time
of the study, is identified with a name beginning with the letter “A.” Voluntee@roup
B, who were between 44 and 53 years old, have been given names that begin with the
letter “B.” This was done with the intent to more easily identify the oldby Bmomers
and the younger Baby Boomers when reviewing the research.

Table 5

Interviewees by Age Group and Gender

Group A Group B Current
Gender 1946-1955 1956-1965 age Name
Female X 59 Audrey
Female X 58 Alicia
Male X 57 Allen

(table continues)
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Group A Group B Current

Gender 1946-1955 1956-1965 age Name
Male X 57 Adam
Female X 57 Agnes
Female X 57 Annie
Female X 56 Amelia
Male X 52 Bert
Female X 52 Bailey
Female X 50 Betty
Female X 50 Barbara
Female X 50 Brooke
Female X 49 Bridget
Female X 48 Beatrice
Male X 47 Brian
Male X 46 Bob
Male X 46 Bill
Female X 45 Bianca
Female X 45 Bonita

While it was not the intent, information regarding the education level eaadnpers
attained prior to their most recent community college experience was éid¢usd| of

the interviews. Of the 19 persons interviewed, 3 had completed a bachelor’s degree or
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greater. The remaining 16 had either no college prior to this experience, or had begun
college and never completed the degree.
Motivation

The main focus of the study was to investigate the motivations for Baby B&omer
to take classes at the Community College. Two of the research questionstereated
to delve into the topic of why Baby Boomers were taking classes at a Community
College, especially during this later stage of their lives. The firstoviisd out what
motivated these students to take classes at a Community College, anatitegsaxstion
investigated how they intended to use the courses they were taking.

Another related research question was intended to discover if there were any
differences with regard to motivation between the older Baby Boomers and tlgeyoun
Baby Boomers. The students were asked to discuss what was driving timénglea
experience, and were also asked to discuss their plans following the completiein of t
intended classes. The findings were not clear-cut, and several patterns thg.deve
Motivations for attending a community college are often complex, and these students do
not follow the typical career cycle (Lemme, 2002, p. 312; Super, 1985, p. 407).

Several of these students had been through some type of a critical lif@egtent
had differing reasons for attending community college. In most casespthator was
an extrinsic one, such as a desire for career advancement or moneiyeiorergt Each
person knew why they needed to learn something before they made the decision to do so.
This is one of the assumptions of andragogy and self-directed learning (Knoultes, H
& Swanson, 2005, pp. 64-69). Many felt compelled to choose their new path, and some

described it as a “calling.” Several of the interviewees describedatbsirlife as being
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a way to support their families, and stated they now had the opportunity to do what they
really wanted to do in the first place.

Many of the interviewees discussed the difficulty of blending their learning
experiences with their other commitments: children, jobs, caring for spousdsensd e
Being a role model for their families and others was discussed frequemtyevir,
since Baby Boomers often have children who are teenagers and adults, they also talke
about wanting to set an example for their children.

With most of the interviews, there was some overlap among varying categories
The interview data were categorized according to the most dominantosittrett was
discussed (see Table 6). Also, all were driven to succeed at varyirgy lagklding the
students taking classes for personal enrichment. Four broad areas camerefrina f
as the main motivations for attending the community college: personal eanthm
career, critical incident and retirement or bridge employment. It should kthate
these categories are not mutually exclusive. Responses were categptlrediea that

the interviewee indicated was the most important to them.
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Table 6

Motivations to Attend Community College

Interviewees Male Female Group A Group B

1946-1955 1956-1964

Personal enrichment 3 2 1 1 2
Career 7 2 5 1 6
Critical incident 5 1 4 2 3
Retirement/

Bridge employment 4 1 3 3 1

Baby Boomer Group Comparison — Older versus Younger

The sample was made up of 7 persons (2 men and 5 women) in Group A and 12
persons (4 men and 8 women) in Group B. Only 3 students from both groups took
classes for personal enrichment reasons. The majority were takisgscthge to other
reasons, such as career, retirement and critical life events. All of thatstudthe latter
three categories have plans to use their knowledge and skills in the workforce inyone wa
or another. This falls in line with the three broad areas of adult learning including
education of the undereducated, training and retraining, and leisure and enrichment
learning (Verduin, Jr., Miller & Greer, 1986, p. 9). This also follows Knowles’
assumption that adult learning must be practical and is on a need to know basis (Knowles,

Holton & Swanson, 2005).
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There were definite differences between Group A and Group B with regard to
motivations to attend Community College. Out of the 7 students in Group A, only one
said that he was taking classes for his career. The others were takswgsdor personal
enrichment or to begin bridge employment. Of the 12 students in Group B, only two
were taking classes for personal enrichment. One was taking diasssgement or
bridge employment. The remaining nine were taking classes as a waydodés a
critical life event or to assist with their current careers.

In Group A, one student, Adam, was primarily taking classes for traditional work-
related reasons. His reasons for taking classes were complex, and headsthatdite
was taking classes to help him to qualify for a second career, and as a rasulticél
incident when he lost his job and could not find another suitable career job.

One student in the older group, Alicia, stated that she was taking classes for
personal enrichment reasons. Even though she said that she had an interest in obtaining a
bachelor’s degree, she said that she was not certain that she would continue. She said
that taking classes was her “kind of entertainment.”

The others in Group A were taking classes due to a critical incident ordgebri
employment during their retirement. Something had happened in their liveadsad
them to stop and consider where they were, and where they wanted to go. Audrey and
Amelia had each been thrust into community college classes as a resuitiodla c
incident. Allen, Agnes and Annie all decided to take classes so they could have another
means of employment during their “retirement” years.

Even though only one of the students in Group A was categorized as taking

classes for career reasons, Adam said that he was also looking into piessibilia
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second career or bridge employment. All of the rest of the Group A students wege takin
classes for bridge employment or for personal enrichment.

In Group B, only two students were taking classes for personal enrichment
reasons. Bert was taking a Cherokee language class for his own development. Bob has
been taking creative writing classes for his own personal enrichment. Bamployed
in careers where they find a good fit.

One student in Group B, Betty, was a very young retiree at age 50. She is the
only student in Group B who identified her motivation to attend Community College as
being for a bridge career. Three of the other students, Brooke, Bridget am dabea
about taking classes as a result of a critical incident. Each of thesatsthds the intent
to work in a field in which they have a passion, and found the opportunity to follow their
dreams after a critical life event. The remaining six students akengarn their careers
and taking classes to allow them to advance, gain credibility, or begin aanssv.clt is
also interesting to note that only one person in Group B is planning on bridge
employment during retirement, and six are working on furthering their cuoaesgrs or
working to develop new careers. As will be discussed in the retirememtsectny of
the Baby Boomers in this age category have not yet begun to consider tremeastir
plans.

Career Advisement

These students did not follow the linear path that was the norm when they

graduated high school (Griffith & Connor, 1994). For the most part, the students in this

study were continuing in professions that they had worked in for most of their lives, or
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they were preparing for a completely different career. The rengastinients were
taking classes for personal enrichment.

Kanter (2006) predicted that in the near future, 50 and 60 year olds attending a
college could be the norm. She did not see this as “going back to school.” She sees it as
“using school to move forward” (p. 1). She also said that Baby Boomers have a clea
sense of purpose, and a clear sense of their own purpose.

All of the students indicated that they had a clear sense of purpose in deciding to
take classes. An emergent finding surfaced with the issue that none of the students
interviewed discussed talking with career advisement professionals at ¢hbdynwere
making the decision to attend Community College or during the time of their courses.
Three did discuss the Strategies for Academic Success course that kyeyhich
contained a small amount of career choice information. However, the subject of
discussing career choice was not an issue for these students. They each hthd made
decision independently of the Community College’s career advisement area.

Personal Enrichment

Three students were not working on a degree and were taking classe$qourely
self-improvement. These students did not discuss any type of recent magakt crit
incident that occurred in their lives. They were taking classes for the ld&arning and
immediate application. These students exemplify intrinsic motivation.

Bob, age 46, was a true life-long learner who described himself as wamnting t
become self-actualized. He takes classes as a way to “fill in thegngssces” from his
earlier bachelor’s degree. He has taken the same English Composg®thote times,

and likes to write creative fiction. He finds the academic setting vépjuhealthough
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he takes the classes for pleasure. Although he is intrinsically motivateldoh#eeds the
competition and structure that come with the classroom work. Bob said,

| have always done well in an academic setting. | enjoy the structurelts i

better than watching television. 1think as long as | can afford it, | wip kee

enrolling in college courses. One professor encouraged my wife and me to enroll

and audit the class, to not take it as a credit course. We wouldn’t do it. In my
case, it’s like playing tennis without a net. | have to have the real stroctime
academic class. There has to be something on the line.

Having just completed an associate’s degree in May 2008, with the possibility of
continuing to work on a bachelor’s degree, Alicia’s motivation for attending the
Community College was primarily for personal enrichment. At age 58, skeilukl
herself as an author. She has published 40 books and has worked part-time because she
was writing and raising a family the rest of the time. She said,

| had dropped out of college—I had gone to OSU [Oklahoma State University] for

a year, dropped out, got married, had kids. Just never seemed to get back to it.

Always wanted to. That was my big regret — that | did not get my degree. So,

one day it just occurred to me that, well, | can go back...It was just sort of a

personal milestone for me. | mean, however old | am, it doesn’t make any

difference.

Now, | don’t know if | am even going to progress. It's so expensive, and this is

kind of my entertainment. So, it's pricey...l just don’t know. Like | say, it's

basically for my entertainment. | don’t plan to go out and have another career
after this. 1just like it. | love school.

Bert, age 52, has also taken classes for personal enrichment. He took a&heroke
language class at the Community College. While he does not have a degreerand has
desire to work on one, he wanted to begin to learn the Cherokee language as a tribute to
his Cherokee heritage. He saw the need, directed his own learning, and was able to

immediately apply the knowledge he received. He said,

| really have no desire to work on a degree. But, the community college was the
only place that | could find this class offered other than driving to Tahlequah. 1
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wanted to learn more about my heritage, and the language course was a good way
to get started.

Career

Seven of the students were taking classes for their careers. Three main sub-
categories emerged in the career section: advancement, crediigfomation, and
second or encore career.

Bonita, age 45, believed that she needed at least an associate’s degree and
preferably a bachelor's degree in order to advance in her job. She also warteithéo g
degrees for personal satisfaction, but it became apparent during the inthaieive was
being driven by her goal for advancement:

| never finished my degree and it's something I'm doing for myself. | cagaot

any further in my job without the degree....It's always been a personal ambition.

I've always wanted to get my degree. | would be the only one in my family who

did....No, I will not change careers. | hope to advance in my job position, and my

immediate plans are to figure out how to finish my bachelor’s.

Bianca and Beatrice both wanted affirmation at their jobs with the workntbey
currently doing. Neither has a degree, but they are very skilled at the woudothey
However, they wanted to have a degree or certification in order to make them more
credible in the work force.

Bianca’'s mother died and the decision was made for her and her sister to work in
the family accounting and bookkeeping business along with their father. Bremza
was 45 at the time of the study, started classes at the CommunityeCatiéglecided
that it did not meet her needs at this time. Regarding her decision to getredidit
training, Bianca said,

Well, I was going to pursue my degree in accounting. So | thought | would take

as many courses as | could and then it just kind of...l thought | needed a
degree...I thought it might be important to some clients. Because my dad has
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been doing this for almost 20 years....So maybe | thought that since | did not have
the background and experience that my dad has, | thought the degree would help
us to retain customers in the future.

| have actually decided to take a different trek. 1 am going through the éameri
Bookkeepers Association. | am going to get certified as a bookkeeper, and then |
am going to get the IRS certification to do taxes. | decided that that would be
more specific to what | am doing right now.
While Beatrice, age 48, did express that her desire was partly due to persona
enrichment, her plans were to finish her teaching certification and earrmeal @
Degree in Elementary Education:
| was currently working as a recreation director and | worked with emldMy
job had changed over the years. It had slowly fluctuated from working with kids
to the administrative side, and | missed the kids. | wanted to go back to teaching —
real teaching, not just working with kids.
Three students were working toward a second career that was not related to thei
current or prior career. All three indicated that they felt compelled,cbaliealling” to
begin an encore career at this time in their lives.
Bailey, age 52, grew up around deaf people; her grandparents were deaf, and her
mother is an interpreter. As a result, she grew up knowing how to sign. She hlidady
a bachelor’'s degree and was tired of working for someone else. So, she opened a
graphics business and has two large clients who keep her busy. Although she runs a
business, she described herself as an interpreter:
| really was tired of working full time in the industry. | wanted to startavwn
business. But at the same time, | was called to get involved to do the
interpreting.... So | was automatically improving my skills, but just didygtize
that | would want to be an interpreter. | really felt that it was a galllrhad had
an experience where | was at church and my mom was the regular inteapreter
the church. One Sunday she wasn’t there. She was supposed to let people know
she wouldn’t be there. And a deaf couple came in and | felt like | was falling all
over myself trying to communicate. So | thought | needed to improve my. skills

That was pretty much where | changed my whole outlook on interpreting and
feeling like |1 wanted to work with deaf people. But it still wasn’t until arge
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later that | started to take the interpreter program. | wanted to dotweibal do
—and at my graphics work.

At age 50, Barbara falls into the young Baby Boomer group. She worked as a
forklift operator, was injured on the job and can no longer work. She missed the work
and “just loved it.” She wanted to go back to work and wants to do something to help
people. Vocational Rehabilitation Services is now assisting her with goicgdols
She sees this as an opportunity to do what she has wanted to do for a very long time. She
is working on a human services degree and plans to become an alcohol and drug
counselor for her encore career. Being in recovery herself, she knowlsetigais a need
in the community. In addition, her brother died of alcoholism, and her nephew died as a
result of gang violence. Barbara did not wrap the discussion around her injury or her
recovery. Instead, she believes that things just fell together and she is noovalikue
a second career.

Her daughters are in college working on bachelor’'s and master’s degrees, and
they are an inspiration and role models for her. She has always wanted to getatdeg
do something positive and make a difference. She also felt compelled to do thig, In fac
she said that she did a lot of praying and wanted to make sure it was the right thing to do.
She said that when she talked to the Vocational Rehabilitation Services counsgjer, thi
just began falling into place.

Bill, age 46, is working toward a second and third career simultaneously. He has
always enjoyed working with children. However, in order to make a living $or hi
family, he became a truck driver, and is currently working as a truck loatter
discovered that grants were available to assist him with working on an elggnenta

education degree. These grants do not begin until after he has completed the smurses
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he has taken out loans to go to school. His intent is to repay the loans with the grants.
His goal is to work at an at-risk school in the pre-K level. He has been going to school
part time for four or five years, and likes the flexibility. He works durregdvenings,

goes home in the early morning to get a few hours of sleep, and returrestasdn the
mid-morning. When asked if he was planning to change careers, his true passion
appeared:

Actually | plan on changing careers twice. | love to cook, too. So, I'm going to

take some courses in business management also....l will take classes in the

morning and run a restaurant in the evenings. | will either do the restauraet befor
| complete my bachelors’ degree or at the same time.

| can take my own style of cooking and baking....I love to cook, | started out with

baking, then got into meats, lasagnas, and making things from scratch. | want a

restaurant that makes you feel like royalty when you walk in the door —rseeve

food with no alcoholic beverages at all.

My preference is cooking. The teaching is so | can get some college under my

belt and so it can be something that | can fall back on. It will give me more

security.

Only one student, Adam, age 57, indicated that he was taking courses for all three
career reasons: advancement, confirmation and second career. Adam is working on
associate’s and bachelor’'s degrees concurrently. He is an older BateBmad plans
to graduate at the end of this year, when he is 57 years old. His journey began as a
critical incident several years ago, but since it has been such a long tloes ot seem
as critical at this point. Even without a degree, he had a lucrative job with a laagd oil
gas company. During the company’s reorganization, he was laid off. He looked for other
work and found jobs, but they were not the career type jobs he was looking for. Even

with over 20 years of applicable experience, he decided that two things were holding him

back — his age and lack of a degree. Adam was able to refocus and began &ss$aise cl
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on a full-time basis and work part-time. He decided to focus on an up-and-coming
career, computer security. His past work experience has been in the conafaites &
systems analyst and as a project manager, but he decided that his degree shauld be
more focused area. He decided that even with his mature age at the tnaduatign,

he plans to overcome it with his new degree and will emphasize his past experience.
Adam said:

| hope that having a more recent degree will help me to find work in a competitive

field. Even though | am over 50, | still have several years left to work and be

productive. | hope to be able to overcome the issue of my age by having a degree
in a new area, and hope to build upon my past experience.
Critical Incident

Five of the interviewees have experienced a recent critical inciddreirives
which has given them a real drive to begin a new career. These adults haieneggde
transition followed by a trigger that has moved them to pursue educational endeavors.
Each one experienced a transition that triggered the move to take commueif coll
courses. This critical incident has also instilled in them a real passitirefogoals.

They are each very driven and focused.

Bridget, age 49, has had a recent life-changing experience. By confronting he
situation, she has been able to change her perspective and is now changing thge meanin
of her life. Bridget had been employed as a phlebotomist lab assistararfpryears.

She has a degenerative eye disease, and has recently been declardulifetja\s a
result, she could no longer do her job. She was forced out of the workforce and away
from her social contacts, and had to go on disability.

Bridget used the word “determined” very emphatically when asked hovaghe s

the need to take classes. When she first lost her job, she became depressed. Also, her
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husband’s job forced them to move from California, where her family is, to the city
where the Community College operates. She felt all alone, was no longer dblest
and did not know what to do with herself. She worked with her visual counselor, and
was referred to the Community College. As a result, her world is expanding due to he
new experiences—going to college for the first time, learning about a neer daat she
is looking forward to, and discovering new technology that will help her as a nemdy bl
student to succeed.
| feel a need to be out in the working force. And in order for me to find a good
job, | feel that having the degree will help me achieve that goal and get a good
job. I'want so bad to be employed again. And it was also recommended by my
visual counselor that it would be good for me emotionally as well, not letting my
visual impairment interfere with my future. Did not want it to disrupt my normal
life and what | am capable of doing regardless of where | am at in my visual
impairment state.
I’'m young still; | have a lot to offer. And, | don’t want to be on disability any
more. | want to have that paycheck coming in every two weeks — to put it bluntly.
| want a career again. | was diagnosed legally blind two years ago. haaee
eye disease over 20 years — probably 23-24 years. It finally came td.a hea
Amelia also experienced several critical incidents that led her tckasses.
While not as startling as Bridget's challenges Amelia, at agees@ritbed her decision to
begin taking courses as a “dramatic thing.” Her son died, and she experienessidapr
for a year. In addition, her husband is disabled, and she wants to improve their income
capabilities. She always wanted to go to college, and when she found herself
unemployed, she decided that the time was right. She described hersedflasautked,
focused and determined. She will complete a degree in Nursing in Decenttisr of t
year, and then plans to work while completing her bachelor’s degree. She is making a

career change, and has decided that she wants to work in the obstetrics @&rekrlyart

in the premature birth area:
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| had four children; three were pre-term labors, and one did not make it. The two
that made it made it due to new technology. | know the greatness that can
happen, and | know the other side. Babies require extreme care and may not
make it. Many will live with problems their entire lives....l want to work in the
neonatal unit. | can relate to parents and not judge whether they [the babies]
should be alive or not.

Brooke, age 50, became disabled and divorced, and found that her social security
disability income was too small to meet her needs. Her children are grown, amalsshe
looking for a new purpose to her life. In her words:

By October of 1995 | discovered that | was very ill. Went on social security
disability immediately...Got divorced 3 years ago...The thing that | want to do
that | now know is a part of my life’s work involves a non-profit business in the
ministry area and in order to give credence to what | want to do, to get financia
backers, etc. | figure | need some credentials. So to help me finanoidily a

help give me the background to show that | know what | am talking about...and
put this all together for this non-profit which is to help people with incurable
illness.... | figure that a degree in theology/pastoral ministry would be gatd...|
mostly so | can get my business done and funded. It's going to help me all the
way around. You see, if | hadn’t gotten sick, | never would have known that this
is what | should have been doing. And it took me a while to figure out and
formulate this. And, now | have a mission.

Audrey, age 59, was injured on the job and asked to quit. She does have long
term disability which will pay for college for 18 months, and she is taking advantage of
it. She knows that without a degree she will not be able to compete in the workforce with
younger people. Also, she wants to prove that she can go to college. Takingatlasses
the Community College was her first opportunity to be on a college campus:
| was the youngest of 6 and | was very A.D.D. and dyslexic. There weesaon
our family who decided that | would never accomplish anything. And, when |
started, it was partly so I could thumb my nose at them. And I've been an honors
student ever since. | have a 3.87 GPA, and | got an A in Physics! It
overwhelmed my life forever, that whole semester, but it was worth it. | think the

sense of accomplishment is what drives me; what keeps it going. And, | plan to
transfer to NSU [Northeastern State University] and going for the mathel

109



While Brian, age 47, went through a critical life incident, he saw thabhehad
an opportunity to really make a difference. His journey is reflective of iexpiat
learning. He has moved through the interrelated cyclical process and is nongante
another set of concrete experiences, achieving a college degree andhigextineirapist.
Brian got sober in 1992, and realized that he had a gift for helping others going through
the same process. His most recent critical incident happened when he waat tiodd t
would be working nights at his job. He was 45, and could not do it at his age. So, he quit
and became a full-time student.

| was so distraught at having to take math that it kept me out of school for sixteen
years. And, that's what did it — that job - when they said you’re going to work the
overnights — I am having the time of my life! In December, | will be moving over
to NSU.

My sponsor has told me since the day we started working together...he said
you're a therapist, Brian. Yduaveto get your education. He constantly told me.
And | would say I've been doing this job ...It's not about the money. | could go
do this other stuff full time — that’s where | find my happiness. He said, ‘You're
not going to get to do that. You're going to have to get your education. You have
to be willing to do that.” So after years of him saying that... But | had to be

kicked hard enough so that | would go — | guess that overnight shift was the kick
that | needed.

The drive is the satisfaction of learning. There is a satisfaction thativdoes

test and made a grade — the honors program is paying my tuition—and that’s not
supposed to happen to me — you know the little Creek County boy who barely
made D’s on his way out of high school wasn’'t supposed to be in an honors
program with a 4.0. There’s just a satisfaction that you know what — | can do
this! And it drives me to keep going. And, now | want to get good at it. | want to
do really well at it. | never had that ambition before.

Retirement/Bridge Employment
A retirement or bridge career was the reason that the remainingddents are

taking classes. Each one has already retired from a primary carespamsuing
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another degree that will allow them to continue working. None of the students
interviewed were experiencing phased retirement.

Betty, age 50, is retired from the State of California. She wants to work as a
social worker/educator in the local community. She believes that she will be more
credible with a degree and that more doors will be open to her.

After 31 years, Agnes retired from teaching science and now wants torwitek i
biotechnology field. At age 57, she is working part-time as a program asfistant
National Science Foundation Grant at the Community College, but wants to continue
working after the grant ends. Her ultimate goal is to continue to work foradgears.

She did not want to spend the rest of her life grading papers and still wants to be involved
in a field that she loves-science. Agnes said:

My ultimate goal is to continue working. | want to work another ten years and

save some money. | taught 31 years in public schools, and | was ready for a

change...I did not want to spend the rest of my life grading papers...l want to

work in a lab as a lab tech doing research, and hope to work in the biomedical
field. | am taking my love of science in a little bit of a different direction

Annie, age 57, retired from a career in human resources in the Army. Aftgr be
at home for a while, she became bored. She decided to use the Gl Bill and go to school
to earn a degree in radiology. Not only does she want to work again, she is concerned
about the economy and wants to be prepared:

| chose radiology because of my age. | know I could have done nursing...I'm not

looking to work a killer job - I've done that. | just wanted something that is extra

money and could be part-time. Not too physical. | know that | can do this job in
my sixties.

While Allen, age 57, is a self-directed learner, his learning can alsatégorized

as transformational and experiential. In 2006, Allen took early retirenmentan

oilfield applications company. He felt age discrimination was a factor nglferced to
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retire, and because he wants to get back into the job market, he plans to do it on his own
terms this time. He has a plan to overcome the age discrimination and a plan to allow his
new career to blend well with his retirement plans:

| needed something to make a career change. Oilfield was quite fickle. And, I
felt like going into health care industry would be relatively stable forekieaf
my working career.

That's always a concern about finding a job. | do know this at St. Francis they
have three gentlemen, one in early fifties, one in late fifties, one in edrgss

and these three gentlemen all made career changes. They love the guys! They
show up for work, they are very efficient, they do a good job. Ageis a
concern....l have thought about it [bachelor’s degree] but there is a point of
diminishing returns. The additional 24 months involved plus my age level — when
| enter into the market I'm not sure that the return on investment is theréndstar
salary is not much different between associates and bachelors degree level

| want to be competitive in the job market - with people one-third my age. | know
| will be competitive. The determining factor there is the HR people with the
institutions | interview with. Age is a problem. At age 45 for a male, the doors
close...start closing very quickly. | do think there is age discrimination —
absolutely. Without a doubt. It's masked in various ways. Like | said | went
ahead and took an early retirement. The reason being that | had a job offer to stay
with them, but | would have to relocate to Houston. And they knew at the time
that | did not want to. There were also a couple of other job options on the table.
These job options were closed to me before they were filled. They werd tdose
me, | took my retirement. Within 30 days, with me leaving...those other two job
opportunities came open and they were filled by people half my age. During
interviews | have run into this several times. The age discrimination is masked a
over-qualification. When you go in for an interview, you understand that the job
may be entry-level and the salary may be commensurate with that positidreand t
HR people make this statement that you are over-qualified.

| don’t think this will be an issue after | get my degree. | don’t think so. And the
biggest difference in this is that | will actually be working, trainingde®f a
particular institution so that people will see and know me and my work ethic.
Allen plans to work full time after he receives his degree. As he nears the

traditional retirement age, he plans to do contract work in radiology and be able to visit

other areas of the country for extended periods while he contracts in differées.loca
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All of these students are taking classes for a variety of reasons; hothege
main areas emerged. 1) They are taking classes to benefit thefricanee way or
another or are working toward an encore career. 2) Several have hachlinditient
occur in their lives that has transformed them and created the motivation to tadescour
3) Others are entering into the retirement phase of their lives, and retherhioosing
the conventional retirement lifestyle, they have chosen to begin second careers.

Faculty Perceptions of Motivation

When asked about Baby Boomer students’ motivations to attend a Community
College, the majority of the faculty responses focused on career and weridtated
issues. A few comments dealt with the sub-categories of personal emricimdecritical
life incidents. However, the subject of retirement and bridge employmentdbat w
main sub-category in the student interviews did not emerge as an importanitarbe
faculty focus group.

Overall, with regard to motivation, these faculty members believe that time mai
reason that Baby Boomers take classes is for career advancemeng eltarge in
careers, or progression in their current careers. Their discussion did nosiza pihe
issues of critical incidents and personal enrichment as important motivataddition,
they did not even mention the retirement/bridge employment aspect that frihay o
students who were interviewed discussed.

Personal Enrichment
Fay, who teaches in the English area, said that she finds many Baby Boomer

students take creative writing classes for personal enrichment or béuoayisent to
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become a novelist or to be published. When she has Baby Boomers in her composition
classes, they are usually there to satisfy a degree requirement.

The area of personal enrichment may not have been as considerable due to the
academic areas of the faculty members who participated. It should be notadshaf
them teach in areas that are workforce or university parallel (coursésatisder to a
four-year university) classes. As such, more students who are taking coatses t
prepare them for a career expect to take these classes. The humaniligls aadgsome
of the history courses, such as Oklahoma History are expected to draw unerdgsstor
personal enrichment reasons.

Career

The area of workforce and career development was that major theme thgedmer
from the faculty focus group. Most of the Baby Boomer students who take couises wit
these faculty members do so in an effort to further their career, learn &itlgor $o
develop a new career.

When the students were interviewed, their responses indicated a cleanéiodefi
between advancing or gaining credibility in their current career and takisgesl in
order to begin a new encore career or to plan for bridge employment duriagestir
The faculty responses did not make this differentiation. The faculty groupedtbasea
for taking classes for career reasons into one large category.

Ferguson said,

Most of my students are in the workforce and they are coming to school to either

begin a course of study or to complete a course of study that they never got a

chance earlier in life to pursue, or they've got a situation in their employthrent

necessitates some of the skills and competencies that we try to teack.hhbav

some people with degrees in other fields who come back and take some of my
management classes because of a promotion to management...They are looking
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not necessarily to complete a degree program. They are looking for the
information that is provided in the class.

Farah believed that Baby Boomers take classes to advance in theis.career

At that age, they are looking to advance their careers. They feel a compulsion to

do so, a responsibility. It is something that is part of their culture. They are

brainwashed.... so | think that really behind all of that is really that sense of
obligation and responsibility to further their education.

Ferguson also believed that at this time in their lives, the Baby Boomersowant t
better their position either with their current employment or with new em@oy, He
believes that if better opportunities are available with other organizatn@yswill
change companies. Farah agreed with this and believed that many of thedBaisr B
students plan to obtain a bachelor’s degree, and then a few will go on for graduate
degrees.

Farah said that her students want to change what they are doing. She has had
several older men who were in construction or other types of jobs that requiredalifting
physical labor, which caused back problems. They quit those jobs and came to the
Community College in an effort to completely change their careers. Sheistsissed
the fact that she has several returning students in her classes who haaeaegdic
other areas and have decided that they want to teach. While teaching is the number one
second career choice (UCEA, 2002), Farah does not necessarily believe it is a good
choice for these students. She said, “This is not a good idea for these people mostly...I
think they are just fed up with what they have done and just think they will teacldinstea
until they have a serious awakening.” Farah also commented that manytoteats

are inspired by their children, and want to keep up with them. “They say that this gives

them a way to relate to their teenage or college children, and on top of that it is a good
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motivating factor for their kids to see mom and dad doing it.” Overall, she said that
usually Baby Boomer students are looking for a career upgrade or haveecessity of
changing their careers.

Fiona, who teaches Occupational Therapy, found that her students are looking for
a two-year degree with a license. She believes that cost and conveniangaoatant to
them. They want to invest a short amount of time in order to make money. Also, since
she has many female students, she said that their children are usuallgaindreee the
student is able to take time for themselves to go to school. Fiona also said that most of
the Baby Boomers in her classes are taking classes to start siaiafeer.

The faculty also expressed some concern about the likelihood of the Baby
Boomers actually finding gainful employment following their coursesaaraégrees.
Farah believed that the older Baby Boomers will not be able to get jobs due tgé¢heir a
She also believed that Baby Boomers in their 50s will also have a diffroglt tiln
addition, they believe that the Baby Boomers who will take classes at the@uaiy
College will not be people with management or high level skill backgrounds. They
expect these people to work part-time. They do not believe that these empldlyees wi
need to take courses and change careers due to the fact that they alreadyhhpdgting
positions in their chosen professions. They were concerned about Baby Boomers who
have had more physical jobs and are now retraining for less physical occupaticats. F
specifically commented about her concern that they might not benefit a griefabohea
changing careers at that late stage in life.

Critical Incident
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Divorce was another motivating factor that the faculty discussed. Fiona said that
she finds a lot of female Baby Boomer students get divorced when they corelete t
degree. Farah said that she found that with her female students, divorce happened before
attending the Community College. She said, “All of a sudden, they don’t have that
income, and they need to find a way to make a living.” Fiona found that her students
went through a metamorphosis, and after having gone through the academic program
they developed a newly discovered sense of self-confidence. She said, “Esarey
opened to what things could be.”

Learning

Three of the research questions involved learning as their basis. Another focus of
the research study was to find out about Baby Boomers’ perceptions of how tméirgear
needs had changed over the years. In addition, the research was intended to find out how
these students evaluated the various learning options such as flexible schedufirg, onli
classes, evening classes and others that were available to them at the G@mmuni
College. They were also asked why they chose a community college ovdrehe ot
learning options that were available.

The theme of learning incorporated four sub-categories: Community College
choice, perceptions of Community College experience, learning options, and cimanges
learning needs. Community College choice describes what feature of theu@Gilynm
College determined the students’ decisions to attend. In addition, intervieseessed
their original perceptions of Community College classes and if theyHzaadjed. Each
one was asked to rate their Community College experience, and these comenents a

included in this sub-category. They also discussed the various learning optiamaréhat
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available at the Community College, and discussed how their learning needsrigeticha
over the years.
Community College Choice
The main reason that the Baby Boomers in this study chose to attend the
Community College is that it is cost effective. Fifty percent indicdtatithis was a
determining factor in their choice. Allen, who is working on a radiology desgiele
Well, again I think it's the best bang for the buck. In the radiography program
the Community College program has been around for a long time, it's an
established program, it's well known in the community. Cost wise — certhmly t
cost per hour is less. The Community College’s interaction with the community is
very strong. And it has a lot of special value for the buck.
Brooke also discussed the cost-effectiveness. She said, “It's very eusiveff
here. I've looked at OSU too, and it's too expensive. The [local private univessity] i
just outrageous!” Wayne also said that cost was a determining factor hrolds.cHe
said, “It is the only affordable game in town. The [local private universtglt of my
price league.”
Amelia began her education experience at a proprietary school. She intended to
become a medical assistant:
After | had been in the classes for a while, | found out that | was alreakinpgn
more money per hour than | would after finishing the program. | was making
$10.40 per hour at my job, and would only make $10 per hour after completing
the program. So, | remembered what | wanted to do all my life, and decided to go
to nursing school. | wanted to be able to earn money sooner and the cost as
compared with (the proprietary school) was unbelievable. Also, the reputation of
the nursing program in the state (is excellent).
Convenience to home and flexible scheduling also received high marks from the

students. Many comments were made about the convenient locations of the campuses in

the city, and how close they are to the students’ homes or places of business. The
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flexible scheduling was very important to the Baby Boomers. They want toltskes
at a time and place that suits them. In fact, two of the students took only online classe
specifically for this reason. Bianca said,

My original [intent] to go to the Community College was because | could take as

many courses as | needed to take and | could do some online courses because |

was extremely busy in the business. So it was convenient for me to do the classes
at my own pace. So, mine were online classes.

Alicia also talked about convenience. She said, “It's convenient. They have
Basic Ed classes in the evening.” Beatrice also agreed that convenanae w
determining factor for her decision. She stated, “Convenience. | live a amiglie
[location] campus...And, | can fit it around my kids’ schedules.”

In addition to convenience and flexible scheduling, several students discussed the
quality of the faculty. In particular, Brooke felt strongly about the high quatlit
instructors at the Community College. She said,

| had difficulty being in class that one semester at [the local private sityjer

And, | was 26 [at the time], and there was already a generation gap between me

and the other students. | couldn’t relate to anything. There is nothing like having

an instructor who only knows about life through books instead of living life. The

Community College has instructors who know how it works from the book, but

also how when you put it into practice, it really works. They have life knowledge.

So there’s a good thing there...A lot of fancy universities...all they have done is

go to school and be an instructor and they really don’t know what they are talking

about.

Three students chose the Community College because the specific priogyam t
wanted was available. Bianca said, “The interpreter training progesoffered [at the
Community College]. Because | already had my degree, | didn’t need to takethay of
basics. So | could get my degree in 2% years.” Bob has been taking cregingeamd

English classes for several years at the Community College. ¢iplaiss to begin

taking foreign language classes next year to prepare him to work on a futuggsmast
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degree. Even though it may appear that Bob chose the Community Collegeadta def
he chose it so that he could prepare for his retirement plan of obtaining a maggeres de
In other words, he was able to get the immediate specific courses he netbded at
Community College and made the choice to attend as a result. One studdrdtsdid t
had looked into classes at the local technology center, and also at the Community
College. She found that the Community College offered just what she needed, and made
her choice as a result.
Several of the students talked about how comfortable they felt at the campuses.
Alicia said,
| figured starting out that there was a good chance that there would be student
more my age and my level...And, | guess because | had taken some continuing ed
classes here, | really liked this campus, so | felt real comfortablengarat here,
enrolling and then going to class.
Bailey, the interpreter training student said,
One of the things | wasn’t sure about was how many people would be there. |
thought is it going to be crowded? Is it going to be difficult getting from one
class to another? And, | found out that it was not that hard.
Beatrice also talked about feeling comfortable at the College. “lakad tlasses there
years ago. That's where | got my associate’s degree, and | knew hod tioifigs.”
While Bianca took several classes at the Community College, she elyentual
changed her mind about the value of an associate’s degree for herselfy,Isttiall
wanted to earn an associate’s degree in accounting as a way to validate theevewéss
in the family business. However, she changed her mind after she took a few cisses
decided that she did not need a degree, but the courses she was able to take at the

Community College would help her even without a degree. She could get the same

validation by earning certifications particular to her field. She said hieadlisl not
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believe that her time at the Community College was wasted, andt‘ihyneeeds at the
time.”

The main reasons that the students chose the Community College over other
learning options were: affordability, convenience, flexibility, repatadbf degree
program, and quality of instruction. None of these issues were completelydgobate
the others when the students made their choices. They weighed several varthbles at
same time, and made their choices accordingly.

Perceptions of Community College Experience

When the students were asked about their original perceptions of Community
College classes, and if these perceptions changed after having takes) thesse
responses with regard to their original perceptions had a wide range. Ninesifdéets
came to the Community College with no perception of what to expect. Eight had the
original thought that the classes would be easy and not academicakingimag. Two
students believed that classes would be difficult. All of the students changed their
original perception after taking classes. They all believed that the sauese
academically challenging and rigorous, and were pleased with thabteali Even the
two who expected the classes to be very difficult, found that they could do the work and
the courses actually were appropriately challenging. There wereey\varresponses
when asked to describe how their perceptions changed after taking courses at the
Community College. Some of the students discussed their perceptions of Communit
College faculty and also discussed their initial fears about attending an@oty

College.
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Bridget never had the opportunity to attend higher education. She did not have a
perception other than what she thought it would be, and it is. She said, “As a mature
student, it's kind of what | expected.”

Audrey, too, entered without a perception:

| don’t really think | went in with any perception. | think | just figured thctol

is school. Not having been from high school to collefjehave found that] the
Community College is a better precursor to the universities becausas gibu

to stumble a little bit and still make it...I think the community college wypnis

to get an education, a basic education, but they don’t make it so difficult that it
overwhelms you...I think it's a good basic in-between step from either high
school or not much education to getting into the groove of figuring out how to do
things before you step off into the full college career path.

Alicia indicated that she thought it would be easier to be a returning student after

SO many years:

| don’t think that that’s proved true necessarily...Some [classes] arg prett
tough...due to the instructor and the class dynamics...The classes were more
challenging than I originally thought, and | was pleased with that. It'sesty

as basic as | thought it would be to go back and pick up some of the classes that |
needed to finish up the degree.

Agnes, the retired middle school teacher, also thought the classes would.be easy
She is taking some classes from her bachelor’s degree again for the new degree sinc
they have to be taken within a five year time frame of earning the degree.

Oh, boy, | thought they were easy. Ha, ha. | thought junior college level would

just be just like high school. But, | was wrong... Boy was | wrong. Itis an

academic challenge. My chemistry classes were so hard. | had a degree in

physical education and took a whole bunch of science classes. Junior college is

not just glorified high school, in any way, shape or form. These folks take college

serious. It is academically rigorous.

Barbara came into her Community College experience thinking that itvieeuh

“waste of time.” She attributes her change in perception to originally not knoviaig w
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the Community College was all about, and also to the fact that she did not torgsee
immediate application of the learning.

| didn’t have any understanding [of] what the Community College was all about.

That’'s what it really boils down to. Once | got in here, and got into the human

services department and talked to some of the instructors there.... The Community

College’s reputation in human services is good, so that tells me that they are

teaching the students, us, what we need to know, and that’'s always been a turn-off

for me for school because | always thought that | was being taught things that
would never use. | am able to use what | learn in class. And, | didn’t think that
would be possible at a Community College...It is really something that we are
going to be using when we get out there. That is what changed it [the perception].

Bob, the lifelong learner, who plans to attend a regional university during his
retirement, believes that the classes are more difficult than he orgimalight:

My perceptions were of the junior college — that this was the college ofdast, re

for 18 year olds and people who had already screwed up somewhere else. And,

there’s some of that going on here, no doubt. But | thought they would not be as

academically rigorous as | had seen at OU [University of Oklahonubihee

University of lowa. And, it was not | had low expectations. The curriculgor ri

is as strong as it would be anywhere else.

Two students did say that the community college experience is easier than they
originally expected. Annie, who never had the opportunity to attend higher education
and is retired from the Army, said,

| have found that they are easier and slower. It is how you apply yourselbeMay

that’s it because now that | think back, | never missed a time like the kids did. 1

took lots of notes and applied myself.

Brian, who also did not have the opportunity to attend college beforehand said,
“My original perception was that it would be much more difficult than it has been, and
don’t want to sound arrogant, but | just didn’t know | could do college work.*

Allen also came in with the idea that the Community College would not be

rigorous. He, too, changed his mind:
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The content of community colleges in the past — | thought they were not real
strong, and | think that really depends on the area of learning that the student goes
into. The Community College is more than adequate with preparing students for
the job market.
One student, Betty, answered the question from a slightly different pevepec
from the other students. She did not believe that the courses would be as easy as high
school, and she found that they were more difficult. However, she said she found the
level of difficulty to be appropriate, and a good way to get ready for the morerdaiiaty
university courses:
| always had a good perception of the Community College. | never had that
negative stuff that | was told about it. You know, that it was like high school. |
never felt that way. It has been confirmed. | knew it would be a good thing for
me... Even though they are not as stringent as a regular university, it \péirere
a firmer foundation to go that route. So, it is easier (than going straight into a
university).
All three of the students who had only taken online courses answered the question
about perceptions in a somewhat similar way. These students all believed thatdey
not qualified to answer this question. In most cases, they discounted their exgerienc
with the notion that the online classes did not give them a full perception of the
Community College experience. For instance, Bianca said,
As far as the perception | didn't attend. | didn’t actually go [to the campus]. | di
everything online and it would be hard for me to say that | had a perception. It
was what | expected [online classes]. The instructors were very good about
helping you out, and being able to get them by phone or by email. The forum
boards where you could have discussions with your classmates were good; being
able to discuss things with your classmates, even though you had never even met
them before.
Several students made other comments about their perceptions of Community

College instructors. They found them to be very supportive, excellent teacherar@ho c
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about their students and want them to learn. Many of them made comparisons between
Community College faculty and university faculty.

Audrey found the instructors to be more “real-world” than what she imagined the
instructors are like at the universities. Allen found the instructors to gesupportive:

| think that was the biggest perception change for me. | did not expect them to be

as supportive. They really are determined to have their students succeed, more so

than the traditional universities or colleges. At many of the universities or

colleges, their purpose is to weed out the freshmen.

Bob also commented on his perceptions of the Community College faculty:

The professors have a much heavier teaching load, but they are far more involved

in whether the students are learning or not. At the same time, they are not the

world-class experts in the field that you might get at the flagship

universities...When | took Oklahoma history, | had a professor who had a

master’s degree in history, and had never taught Oklahoma history before, had

never done any meaningful research in Oklahoma history. So, | got the

impression that she was about a chapter ahead of us in the book. | learned a great

deal in the class but probably not the rich experience that it might have been at

OSU or OU.

Beatrice commented that she liked that some faculty taught their diasse®re
interactive manner. The example she used was a weekend class she had taken. She
believed that it was more interactive due to the fact that it met only on weekeddsea
instructor did not use only lecture as a teaching tool. She believed that if thelassne
were taught in the traditional 16-week format, it would have been less interactl
built upon lectures. She said,

It was very interactive and | walked away with tools that | could usé migw.

The other classes are more basic learning classes...they are not raeliviee

It's easier for me to learn in the interactive classes. | have to Giseedif

learning tools...

Several of the students discussed their fears about going to a Community .College

These fears were mostly age-related. They believed their age wouldreakéel out
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of place; others were fearful that they could not learn the material basnbkey could
have at a younger age. Beatrice said,

My biggest concern was being able to get back into the routine of classes and
studying and preparing that was outside of my normal parenting duties. | was
enlightened. When you go as a young adult, when you first start out, you kind of
are in that mindset. When you are older and you have other commitments and
other needs that need to be taken care of you look at things differently. It's
almost as if education has become a job. And you also find out when you're older
that your mindset is different that it was in your 20s as far as what you
need...Younger students don’t take it as serious as the older students do. It was
easier than | thought [to get back into the routine] because | was already
accustomed to a routine, so you just have to learn to set up guidelines for yourself.
So it wasn't as hard as | thought it was going to be. But, it does take a lot of
planning because of my family commitments.

Bailey did believe that she would feel out of place and uncomfortable. She said,

Everybody’s going to wonder what am | doing there? But, | found that there was
a wide age range. In the interpreter training program, when | graduated...one
lady was actually older than me. So, | felt comfortable. | think that suilprise
Now, | had a perception beforehand that | would feel out of place and
uncomfortable, and | didn’t. It was great. And, then | was also able to bring my
experience and education to others that actually started to look up to me.

Brian commented about his age, also. He did not feel out of place, nor did he
believe that they younger students were immature. He said,

I've also been impressed with the youth there bringing a maturity...I'rrettea

like one of them. 1 like that. |thought, “Boy is this going to feel like reform
school?” Fortunately in one of my psychology classes, the professor asked the
students, “How do you feel about the older students being here?” And the
response was, “We like them.” And the great question was, “Why?” And, the
response was, “Because they let us know that it's never too late. We will always
have a chance to get our education.” | thought that was nice.

Bonita was not certain that she would remember what she had learned years ago
She said,
| didn’t know what to expect. Some of it has been easier than | expected because

| wasn't certain | would remember anything from 26 years ago. Some &f it ha
been harder. ...But it's all been manageable.
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Regardless of the original perception, all of the students indicated thdbtimely
the curriculum to be academically rigorous and challenging. None of gidrthe
classes were easy. Even those who came to the Community College with épdigerc
that the classes would be easy, found them to be more difficult than originally thought.
Also, those who came in believing that the classes would be very difficult founteigat t
were manageable, but still rigorous. They were encouraged and applppriate
challenged.

The students were asked to rate their Community College experiengeassiale
of 1 to 5, with 5 being the highest. All of the students rated their experiencéseasel
or 5. The reasons for the ratings ranged from the cost to the quality of the ansteunct
the staff. Several of the students commented about how they were enjoying themselve
Several discussed the fact that the campuses were conveniently locatbdt #mel ¢tlass
schedule was flexible. Bridget commented about how she is benefiting fragtgoi
school and that she will be able to have a new career as a result. The Commieggy Col
curriculum is meeting their needs.

Bianca was very pleased with her experience. Although she got as much as she
needed at the time, she did not believe she got the full benefit. Bianca took $&s clas
online, and found the experience to be “awesome.” She was able to do her job and take
classes at her own pace. It was “right for her at that time.”

Brooke’s comments are a good overall evaluation of how these students rate their
Community College experience. Brooke gave her experience a “5-plus.”

Everyone has been very helpful. All of the employees that | have every cgtmme i

contact with are very knowledgeable. And, if they don’t know, they do know

who does.. My experience with the Community College has been very, very
positive. They’re used to seeing odd-aged people in and out of their
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classrooms...I really wish it was a 4-year school. | hate the fact hlaaelto

change. It will always be a two-year, and this is the whole purpose of it. To geti

done... It is accredited. This counts! I’'m not wasting my money. It's not an
exorbitant amount. It's affordable. They make it very accessible. There’s
enough campuses around town that you can find one that’s not tod'fanvery
satisfied with it.

Learning Options

When asked about the multitude of learning options available at the Community
College, three themes rose to the top in number of responses: flexible scheduling and
convenience, technology and working in teams. All of the students talked about the
flexibility available at the College. They liked the idea of being &blchoose from a
variety of options, including weekend classes, day or evening classes, classed tha
once a week and being able to choose a campus that was convenient to their work or
home. They all liked the flexible scheduling, but had different reasons for prgferri
Bert said that his class met only once a week, so it did not interrupt his work schedule,
and he had plenty of time to study. Adam also liked the flexible scheduling. Itdllowe
him to be able to attend two institutions at the same time.

Several of the students liked the flexible scheduling because it allowed them to
focus on one subject at a time and to concentrate their learning and activitiks whi
allowed them to be better students. Bridget is not the only student who commented on
learning well with the classes that were more focused, i.e. classeseti@r eight
weeks, or classes that met only on weekends. This allowed her to be more focused in her
learning. Bridget said, “It allows me to study when | want to. The eight-weeguter
course was good, since | could just focus on it. It’s all about discipline.”

Alicia said she likes the flexible scheduling since it allows her to be more in

control of her schedule, and to have a better learning experience:
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Usually that’s what | go for — one time a week. I'd rather give up one section of
time. Plus | retain the information better if | attend class only oncesla. wehe
longer sessions ...and if there’s reading and stuff it gives me more time to
schedule that in. And, it just works well with my schedule.

Brooke can only take online classes due to a medical condition. She found that
the flexibility allows her to attend college, whereas a traditional schedulld not work
for her. She commented,

Actually, it's given me time to process because of the brain disease bnave,
besides beginning old age and being menopausal. My focus is not the same.
There’s too many things that are happening simultaneously in my life Htetodi

me. So this has allowed me more time to absorb the knowledge and information.
| can read my books in the evening...It's not quite as rigid a schedule...l can keep
up with it pretty well. And, I'm allowed to be sick because | have moments

where | call brain fog where | can look at the pages, and it’s just a bunch of
numbers and letters. And it’s just not going to work that day. So I'm allowed
that. That flexibility is wonderful, so | am not also in panic mode which
aggravates the confusion, so | can stick it in my head a little bit better.

This way it's been sticking with me longer, because | can focus on it wgedrid

it...1 used to be one of those students who could sit in class...take notes and will

remember it because | was hearing it, and | was writing it, and | wiag see |

would glance over my notes and go in and ace a test. | don’t have the auditory
thing [with online classes]. | do with the telecourses...which really kind of
helped a little bit. But, I've discovered that this is like a correspondence class or
anything else. You have to pace yourself; you have to be self-disciplinedt. But
also gives me the time to do it whenever | know my brain functions the best; not
on their time schedule, but on my body’s time schedule.

Technology as a learning option was an important topic of discussion for this
group of Baby Boomers. Surveys have found that older workers were not comfortable
with new technology, and that they had trouble mastering new concepts and apgproache
(Imel, 1991). Older employees may take longer to learn and need more assibince
learning, but achieve the same performance levels as younger empgeesm &

Caffarella, 1999). As a result, it can be stated that while some older workeresisa
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new technology, they can adjust well to changes and it may take a longer gfdrme
for them to become proficient.

Most of this group of Baby Boomers had substantial work experience and came to
the Community College with adequate computer skills; they did not expeess feew
technology or resistance to learning new technology. In fact, many ofetimémaced the
new technology and found that learning how to use new technology only increased their
learning and allowed them to begin to use the new knowledge in a shorter time period.

Alicia talked about Blackboard, a product that enables colleges to host their
classes on the internet. The class may be completely online, or it may yedactass in
which the Blackboard acts as a supplement to the classroom teaching. Adicia sai

| find it very easy to navigate and do what | want to do with it. It helps my

learning in that it makes you feel as you really are only a click away &n

answer to a question. You do have access to some extra information. One of the

classes | took was a nutrition class, and we used Blackboard and a CD that came

with the book.

The students who talked about using Blackboard said that it was used more as a
communication tool than an actual teaching tool. The teachers used it to post
assignments, for students to discuss class topics with each other and as pagay t
additional learning materials. None of them had any trepidation with learonmgoh
navigate the tool and were comfortable using it.

Allen, who is in the radiology program, is going to be using simulated X-Ray
equipment in his next class. He is looking forward to it, and believes he will be ceady t
actually use the equipment in his internship.

As a newly disabled person, Bridget embraces technology wholeheartedlys She i

excited about the way technology opens up her world:
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My gosh — it's just amazing that there is technology out there that can help peopl
— whether they are hearing impaired, whether they‘re even people who are in
wheelchairs, it is so comforting to know that students have the ability to go to
school and still feel like they can go somewhere in their future and not let that
stand in the way because there’s not technical support out there. And it’s nice to
know that the colleges are providing that for those students....Even if you weren’t
disabled, there is so much information out there through computers, through the
internet, there’s so much there that there is not excuse for any student not to get
the information they need.

Beatrice discussed using Powerpoint for the first time in one of her cleSkes
said, “My speech class required me to use Powerpoint. | didn’t know much about that. |
did fine.” She also talked about using a tool for math called Course Compass, which was
also new for her as a student. She said,

It is a very easy software to use. You don’t have to do a lot of hunt and peck. It

has tools built into it where it gives you a math problem, you look at the problem

on the screen, and it has tools on the side that give an example so | can watch
them do an example for me, and work through each step. You have to work
through each step. It doesn’t answer it for you. For a visual learner, likefmysel
it's very helpful. Because | see each step. I'm not listening to an instructor
explain each step and then move on before | can get there.

Agnes is experiencing some new technology in her biomedical technology
program. Although she has not used it a great deal, she is learning how to mattipulate
structure of genes in 3-D. She commented,

We've done a little bit with bio-infomatics. We’ve looked at that concept, and

we will all be online since you are manipulating the structure of gene$iagg t

in 3-D. But, | haven't used it a lot.

Working in teams is another learning method that was discussed. Baby Boomers
respond well to the traditional classroom, but must have the opportunity for interaction,
networking and teamwork. Baby Boomers had to learn to collaborate and cooptrate w

each other due to the size and often overcrowded conditions of their cohort (Zemke,

Raines & Filipczak, 1999). This group of Baby Boomers was asked if they had
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experienced the opportunity to work in teams in their classes and what their opision wa
of teamwork. Not all of these students had experienced working in teams and not all of
the students who had worked in teams completely liked the idea. Eight had not had the
opportunity to work in teams in the classes they had taken.
Six really enjoyed working in teams. Alicia said that she had a couple céxlass
where they had to do projects:
| loved it. |liked it because I like projects, and it's also on subjects thally re
like...We broke into teams and | happened to be in a group of great kids. We met
several times, and | just really enjoyed them.
Agnes also likes working in teams. She says that they have to “share thiatoys”
the lab classes. Her comments were:
[Teamwork has] helped me a lot with the microscope. My eyes are tired from
grading papers forever, and | always get a 20 year old partner and dsareya
lot better than mine on the microscope. We've worked in groups...what | get
somebody else doesn’t get, and what somebody else gets, | don't get. | didn’t do
that in my undergraduate or graduate work. And, | like this a lot better. It helps.
Two of the students absolutely disliked working in teams. They did not like
having to depend on others for their grade and found that not all students were as
committed as they were to getting the work done. Bob refuses to take #natass
involves any type of teamwork. Reflecting on his undergraduate experienegd,he s
No, | don't do that. When | was an undergrad, my rules were on the first day of
class if the professor said there was an oral presentation or teamwork anivolve
would walk to the add/drop and change courses that day. | just always have
thrived in academic settings where it is practically a competigioe $or me.
And | don’t want what | accomplish to be dependent on other people’s work or
lack of work.
Brian also does not like working in teams at the present time. But he appears to

be a bit more flexible than Bob. He is nervous about the outcome and depending on

others. He said,
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We are just now starting to work in teams in the Honors Math class. That has
been a struggle. It is more of a maturity level thing. | devote my lifeifud t

now to education and so I'm married, happily. | don’t drink. | don’t go to parties.
So I'm hyper-focused. But, when we have a project due, I'm (ready to getistar
with it)... To be a part of a team | wanted someone else to drive. When that
person wasn’t showing up for class, nor calling and getting us together in the
group, | started making the contacts. Finally, | said just show up at my house,
bring the script, I'll have you on camera for three minutes, then I'll ediiditpat

it together. What | got out of that was that’s the part where | saw theediftin
focus...As | get to the bachelor’'s and masters level, | hope that will chénge
want to set the example and support. All | ask is that you participate 100% and do
what you say you are going to do. | think next time when we have a project the
boundaries will be more clear.

Three of the students said that they had mixed feelings about teamwork.
Barbara liked the brainstorming part of teamwork, but not the fact that luer gra
depended on the other team members. Audrey found working in teams “frustrating.”
She said,

My observation or my thinking about it [the project] is not necessarily the way the

team will go with it. So, when you’re doing a presentation, and someone may not

present it the way it should be done. It's frustrating when someone saysehey ar
part of the team and they are not...when they shortcut things. And then you're
getting graded on it. Someone else is affecting your grade, and you don’t have
control over it.

Adam is another student who has mixed feelings about working in teams. He said
that he is now at the point in his education where he takes classes with the sante stude
each semester. As a result, they know each other, and know each other’s work ethic. He,
too, does not like that his grade is affected by other students’ input. He tries to get int
groups with students he can trust. He has also found that the students who are not as
devoted and disciplined like to get on teams with him, since they know that he will
always come through. He does not want them on his team if they intend to ride someone

else’s coattails, and he has learned to set tight expectations from the beginning

Changes in Learning Needs
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This group of Baby Boomer students was asked to discuss their learning
preferences and how their learning needs have changed over the years. Oslgame p
Agnes, said that her learning needs have not changed over the years. The tlest sai
their learning needs have changed, and no one said that it was extremely @bfficult
them to learn at their present age. Some did comment that they need more times® proce
than in the past, and that the memory is not as good as it used to be. Also, several
commented on the ways that learning is easier due to their life experié&gzes,
several commented that they now need to learn in a variety of ways. Ressashbvaa
that nine out of ten (90%) adults 50 and older indicated that they learn best by watching
or listening and then thinking. The same 90% said they learn best by putting their hands
on something and manipulating it to find out how it works (AARP, 2000). Many of the
students said that they learn better now than earlier in life and attribute biesty more
driven, focused and disciplined.

Several of the students commented that while their learning preferendemay
stronger in one area, they need to have a combination of watching, listening,
manipulating and thinking. For example, Alicia sees herself as an auditorgrldaut
she needs to have a combination of other learning styles. She said,

I’'m more of an auditory learner. Especially now at my age, | have to have a mix

That's why | haven’t taken any online classes. Those don't really appeal to me

Because | think what'’s the point of discussing literature online. | want to know

how they sound, | like the connection...At my age, it's best for me if | can hear it,

see it, and then discuss it. And, | take a lot of notes...It just helps me to have
written it down at the time. | am slower at processing things. It takesobe a |
longer to gather my thoughts. Before this test, | had to really look at the questions
to understand exactly how | wanted to approach answering them. And, then |
have to go back to check to see that the elements she wanted are what |
covered...I think that some of that is just as you age you lose some of that

confidence you had when you were younger. As one of my friends says, “You
don’t know what you don’t know anymore.” | just question things more now.
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Allen jokingly said that he prefers to learn “as easy as | can.” i aveto say
that his preferred methods of learning are visualizing and hands-on. He said,

Of course, lecture is more assuredly part of any learning process. But hands-on is
an easier way for me to learn...I have to read it more, | have to work harder at
learning. | just have to sit down and dedicate myself to it. Certain aspedts that
have the background or experience in makes it easier for me...I was an air vac
tech in the Air Force. A lot of the terms in A&P and a lot of the electricalsterm

in radiology were just a snap for me to learn. | think too at this point in life I'm
more determined. At a younger age, it was easier and | didn’t have to work as
hard, but | wasn’t as focused.

Bridget recognized that she needs to learn in more than one way. At first,cshe sai
she preferred hands-on. However, she continued,

I’'m all three — I'm visual, audio, hands-on. | can't just learn by audio. | have to
have all three. | have to look at the person that’s teaching. Because to me when
you see that person, you see their expression, you see what they're about, and |
think that what they say and how they say it can really make an impression on
who you’re teaching.

Bridget discussed how her learning needs have changed:

Dramatically. One because of my visual impairment. That was a dcamati
change. My learning needs have changed to where | learn for the better. It
good that I've gone to school later in my life as opposed to right out of high
school. |didn’'t have the drive. Whereas, now | have the drive, and | feel | am
going to achieve better results.

S

Bianca found that some things are easier to learn due to life experience. dShe sai
that she will continue to learn because the industry in which she works is continually
evolving and requiring new skills. She said,

Changing completely different careers at 40 years old, | had to kind of change

my...had to go at it a different way. |took a leap of faith. Some things are easier

to grasp since | have some background in it. And, | think that in the career that |

have now that things change all the time...So, it’s really a constant changing to
learn new things all the time.
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Bailey believes that she learns quicker than she did in the past. However, she
based this opinion on the fact that she is more focused at this time in her life. 8re pref
lecture, then reading. Bailey said,

| think | learn faster because of my experiences. | guess | would be oneeof thos

who would say to young people — go out and work for ten years. Move around,

experience life and then go to college. | think so many young people today have
no idea what they want to do when they go off to college. They'’re lost. | think
the older I've gotten, the more | learn...I just love the way that teacheserg

things in college.

Agnes, who is working on a science degree, does not believe that her learning
needs have changed at all over the years. She said,

| don’t think so. I've always learned best by doing. | need it modeled, then |

need to do it, and then | need to do it one more time. Just because | do it once

doesn’t mean | get it.

Annie is the only student to comment that her memory is not as good as it used to
be:

It is hard right now. | was a good student, but this is difficult because my

memory is not what it used to be. | sitin there and | hear it and | can recall...1

know that | have heard something before. | can have it at that moment, and |
walk out and I've lost it. | just have to really study to get it back in my head. |
need to be able to do that all along, and | can’t do that. If | do it, I'll geteaHitt

out of it, but | have to...right before the test | have to really study.

Further examination may show that her memory may be as good as it was.
Because she has been out of school for a long time, her study habits may need to be
improved.

Brian talked about being more focused as an adult learner:

What I've noticed in the last year, is that I've become aware of my ADfave

never taken medicine, but | have become very aware of small tasks at home that
before | had the structure, | would come back to it (later).
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Brian believes that this has forced him to become more focused, structured and
organized. As a result, he learns better.

Several of the students can also be categorized as experiential learners
Experiential learning refers to learning that happens through experidmich,exhibits
both continuity and interaction. A few examples became evident in examining the
interview results. Agnes gave the most striking description of learnpegiextially.
She is a retired science teacher who is earning an associate’s ddgogeddicine. She
uses what she calls “the Velcro method” to learn new things. She said,

The last 10 years | taught | realized that I learn best using whHtthe Velcro

method. If | can attach new knowledge to knowledge that | had previously, and |

can relate it somehow to something that | already knew, then | could remember

this new isolated information better. If | have to learn this isolated infamat

and | have no Velcro to stick it to or past knowledge, | do have trouble

remembering it...In chemistry | have no Velcro for the formulas. | havengthi

to associate them with, and they are just a bunch of letters. And, | am having

trouble remembering them.

Allen also discussed the notion of experiential learning. In his sciences|d®
was able to apply medical terminology knowledge he had from working as an air vac i
the Navy. He said, “A lot of the terms in A&P and a lot of the electrical tarms
radiology were just a snap for me to learn.”

Faculty Perceptions of Learning

Learning options and perceptions of the students emerged as the most important
topics during the focus group discussion. The faculty believed that the Community
College offers an excellent education and is a good choice for Baby Boomeysalddhe
find the Baby Boomer students to be good students, in general. The four sub-categorie

listed in the analysis of the student interviews also apply to the faculty faows. gr

These areas are Community College choice, perceptions of Baby Boometsstude
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learning options and changes in learning needs. Although perceptions are an important
theme from both the student interviews and the faculty focus group, the students
discussed the perceptions of the Community College classes, and thedesouissed
the perceptions of the Baby Boomers in their classes.
Community College Choice
The choice of a community college as opposed to other learning options was an
important topic of discussion for these faculty members. They may have a bit f a bia
since they were discussing their place of employment, and all have workedothsix
to over 20 years. However, they believe that Baby Boomer students choose the
Community College because it is the “most readily available.” Farah‘Baldes not
cost a bundle and does not entail a drive.” They also believe that the low tuition is
attractive, and the campuses are convenient. Being able to schedule ailagad their
family and work schedules was another important factor.
Perceptions of Baby Boomer Students
The faculty members had some definite perceptions of Baby Boomers in their
classes. Farah and Ferguson both believe that the students are brighteytfiha the
students] initially believed. Ferguson said,
They [the students] are brighter than they think they are, and they tend to discount
the work experiences they have had, not thinking that those are valuable
experiences. And they‘ve learned a lot. They may not know what we call it in
business and management, but they know a lot of the techniques. Because they
don’t have the degree, they tend to discount that (lack of a degree) even at their

jobs. They probably are not promoted into the upper echelons because of the lack
of a degree. And, they say “l can’t do that because | don’t have a degree.”
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Farah also believed that they are brighter than one would initially think.

However, she framed her comments around their education level, rather than their work
experience:

Generally, they are brighter than their education would reflect. Ofterctimeg

from a background that hasn’t encouraged education, and probably they were not

all that well-to-do. So this is probably the first time (they have had the

opportunity to go to college)....A lot of them just missed the opportunity for a

variety of reasons, but usually they probably come from a lower income family, a

lower middle class, and originally thought of going into trades and did not think

of college. Often their high schools filtered them that way — into trades.

Farah and Ferguson also discussed the fears they have observed in Baby
Boomers. They come into the classroom with a sense of trepidation and uncertainty.
They often are not certain that they can do the work and succeed. However, as a result
they are the students who try harder, actually do the assignments and devettgncenfi
with experience. Farah said,

They are fearful of how they will do. Then they are the ones who set the high

grades in the class. They are obsessive about getting everything riglgt. Ba

Boomers are the ones who call to get test results, come by the office,hedg. T

want to see what they got right and what they got wrong...Particularly fir¢he

semester, they are hysterical. The more classes they take, the matentahgy

get.

Ferguson also sees that their confidence builds. He said that they neetha certa
degree of reassurance that they can do the work. He spends a lot of time at the beginning
of the semester “convincing people that they can do the work. Not because theyymentall
can’t do the work, but they don't believe they can do it.”

Diligence, dedication, and discipline also were important characterisiicthe

faculty discussed. Ferguson said,

| think they have a more diligent approach. It's certainly more of a studious
approach to learning. They tend to be very organized; they are prepared. They

139



have more of an attitude I'm going to learn this material, as opposed to,l“Here
am. I've sat down. I'm gracing you with my presence.”

Fay found that the Baby Boomers “tend to value education as an end or a means

more so than 18 to 19 year olds. They tend to be more self-disciplined, intrinsically

motivated. They have thought ahead more. They are better planners.”

Frances also said that she has a positive perception about the Baby Boomers in

her classes. She finds them to be very goal-oriented. She also believes tlemidhey t

follow the rules more than younger generations. She had an interesting analibgyr f

behavior in the classroom:

They tend to follow the rules more than the younger kids, the next generation. Or
at least have a greater respect for authority. I'm not even surespecte They

have just been trained. It’s like they walk into a classroom, and they put a show
collar on. And that how it is when | walk into a classroom. It's what we call it
here. You've seen show dogs. You get them off the collar, and they are free,
bouncy and having fun, and then you put that collar on, and they are all business.

Frances also commented about her view of self-directed learning and the Bab

Boomers:

| don’t want to say they are more self-directed learners, because | don’tbynk t
are. They are used to being told what to learn. They can be. If they have a great
enough interest in something, they are going to direct their own learning — one
way or the other.

Four of the faculty members discussed the fact that Baby Boomers arethe o

who do not hesitate to ask questions or to correct the instructor when incorrect

information is given. Frances said, “The Baby Boom generation is a littkegub

challenge or ask questions or dig a little bit deeper. [They] challenigeriayt little bit

more, but challenge with some respect.” Farah also said that theyetwitid know if

there is a problem, or if something is not correct with what you present. Thiygihué

respect authority.”
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The interviewed faculty also believed that Baby Boomers ask more of thig/fac
than other students. They expect class to be held and are not pleased if a class is
cancelled. They also use the syllabus as a strict guideline and expect it tchdé&enac
contract for the class. They also are the students who are more likely he &séuity
for assistance with problems and to stay right on top of their grades and a&sdigoe
dates.

These instructors were asked if they thought the Baby Boomer group at the
Community College was changing in size. All of the faculty membersisaiditey have
seen a definite decline in numbers over the past couple of years. Fay qualified her
response by saying that she has seen a decrease in enroliment for ggiaipases but

has not seen a decrease in Baby Boomers who are taking classes for parscdmakent.

Farah believes that a lot of the people who did not have the opportunity to attend college

right after high school have already gone to college as an adult and finished ghes'sde

Frances said that she sees a difference between the older and youngeo@abysB

| also think that there are not as many people who could go back and get college
educations as there used to be. With the older [Baby] Boomers, | don't think as

many people went to college after high school as with the younger [Baby]
Boomers. So the older [Baby] Boomers went back to school after they entered

the workforce. They started families younger; they had to work younger. sThing
started changing for the younger [Baby] Boomers. More of them went to school

right out of high school or attended some college.

They discussed the impact that the current slow economy is having on Baby
Boomer enrollment. They believe that it is having some effect on their percedletde
in enrollment. One comment referred to the fact that Baby Boomerstheepiint now
where they are looking at retirement in a few years, and they are noh degtazing to

college is worth the investment of time. Ferguson also said,
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[The economy has] shifted in the last six months. And it's also shifted thettime a
which they could retire. | think the jury is still out. Perhaps a year or 18 months
ago they thought they would have five more years. Now, they may be thinking
that “I have seven to ten more years, so | better get some skills.” So, their
motivation may have changed...| think financial capacity to retire might be
changing in the minds of Boomers.

Learning Options

The faculty believed that the Community College offers an adequagtyafi
learning options. They believe that the Community College campuses are cotilyenie
located, and that classes are held at various times of the day and eveniegttteme
students’ schedules.

Technology was also discussed as a learning option. While most of the faculty
believe that the majority of the Baby Boomers deal well with technology in the
classroom, Farah said that they are not as technology based. She said, “Thay ase it
tool, but it is not a major part of their life.” Frances said it in this way:

Baby Boomers have a different relationship with technology. But | do think they

are open to it, and | think they are learning it. But it doesn’t come as easily to

them. It's like a second language. | have noticed a difference... Theyemerde
readers, they are more analytical readers. The younger gensrate used to
getting through a lot more information in the same amount of time. It's kind of
like the Baby Boomers are the deep sea divers, and the Net Generation are
skimming along the top on their jet skis.

When asked to discuss learning differences that they saw between the Baby
Boomers and other students, the faculty said that these students use their pasicesper
when learning new things. Ferguson said, “They are more experiential basedryThey
to tie concepts and theories with their past experiences - because theyelsave t

experiences. I'm not sure that someone 18 to 20 years old has that wealth of work

experience.” Fay said,
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Because of their life experiences, Baby Boomers tend to grasp mhteidi a

little more easily...Because | ask students to do a lot of reading, | askahe

read opinion pieces, essays, excerpts from books, all non-fiction. Because they

have some real world experience, that puts those readings into context for them.

They are better able to read and appreciate the ideas.
Changes in Learning Needs

Farah also talked about the fact that Baby Boomers actually study. Shebeli
they are better than average students, and they have better study habitso S&id,a
“Some should have had college 30 or 40 years ago. They could have made a greater
contribution.” She also said, “They want to be more satisfied and more respected. This
is their big opportunity.”

Farah finds them to be the students who keep up with the assignments and do not
wait until the last minute to prepare. They read all the directions and figuieeout t
instructions. They are the students who will not miss a test and drop a class du& to a la
of dedication.

Two main themes came to the forefront as a result of the faculty discussien of
participants’ learning needs. First, most did recognize that their learredg have
changed over the years. They have found their learning activities needxfmebereced
in a variety of methods, including auditory, visual and hands-on. They also are more
focused than they were in younger years, which the faculty members beliee® timam
better learners. This is reflective of adult learning theory in that udests have
accumulated life experiences that they use as a resource for ledeing.more
problem-centered and searching for immediate application of the knowledge¢hesdée

students more focused in their learning activities (Merriam, 2001).

Retirement Plans
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The third topic of investigation for this study was the area of retiremetttigor
group of Baby Boomers. The Baby Boomers were asked what their intentions for
retirement were at the time of the study, and were also asked why theydpiamnake
those choices. The Baby Boomers in this study were also asked to discugewhat t
plans were after completing their intended courses at the Community College.

While some of these Baby Boomers are choosing a more conventional type of
retirement, most of these Baby Boomers are moving into a new type ahegiite The
notion of “bridge employment” is replacing the conventional retirement frorpabe
The key aspect of bridging is that it is work in other than a career job. Bridge
employment also allows for a partial retirement in which a person aksrpatiods of
employment with periods of temporary employment or non-employment (Stein, 2000).
None of these students were experiencing phased retirement, which greshliadlys the
work load and responsibilities until the employee is phased out of employment. Other
students planned an encore career, which is a career that is developed in a e@# phas
work following departure from a career job. Often it is the kind of job in which the
person believes he or she can make a difference. (Freedman, 2008) Threegariesa
emerged during analysis of the retirement questions: conventional, neweetit@nd
uncertain.

The members of Group A had more definite ideas of what their retiremest year
would look like. Three of them had already begun retirement, and were working on
employment for bridge careers. The others were close to realizingolasrfor

retirement.
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The volunteers from Group B were less certain about their retirement plans.
While all except 2 of the 12 were working toward employment of some type, grey w
not as definite about how they would spend their retirement years. Only one student in
Group B, Betty, had already retired.

Conventional

Beatrice, age 47, plans to work for 15 to 20 years after she receives her
elementary education degree. After that time, she plans a conventionaleetivath
her husband. However, she does say that she has not given much thought to it. Beatrice
said,

| hope to be retired. | really haven’t thought about it [when to retire]. I'm 47

now, and by the time I finish...l don’t anticipate retiring for at least 15syelsty

husband is a few years older than | am, and | am hoping that we will be travelling

some and doing some camping. When we retire, we want to have time to do what
we want, and do not expect to be still working.

Alicia, age 58, plans the conventional retirement also. She has worked part-time
and is an author. However, she wants to be able to retire, and perhaps still write when
her husband is ready for retirement.

Can’t wait! And | thoroughly enjoy my part-time job. It's really chaieng and

fun. Ilike the people | work with. But, I'm getting tired. | see myselfingi

still, writing on through to the end. Just ‘cause | enjoy that. | would like to do

some volunteer work. | would like to do a little more traveling. Even road trips.

| see myself being pretty active and I'm sure I'll be taking cksseopefully, I'll

exercise more. Right now it's pretty scary because of the bad economy. But |

still think 1 will be able to do it in the next five years — maybe sooner.

Bob, on the other hand, plans a slightly different conventional retirement. Bob,
age 46, said his idea of retirement is one in which he will not work, and will be able to

pursue his personal interests according to his own personal plan His plan is &arbtire

— at age 60. He has been saving and planning wisely, and definitely expects for this to
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occur. After his retirement, he plans to work on the master’s degree that hevdnzs al
wanted from a large regional university. Bob commented,
| want to take graduate classes. | need to be taking 5000 level classestat a
college, and they are not available here in this city. | can not quit my job or
commute to one of the universities...l plan to retire when I'm 60 years old.
Higher education is a big part of my plans. | definitely plan to finish that master’s
degree. | plan to do that in retirement. That's the only time I'll be able to
commute. One of my principal avocations would be to complete my MA degree
so it can be put on my tombstone.
| look forward to retirement. | want to retire early at 60. We have structured our
savings with that in mind. The recession has slowed it down a bit. We have been
aggressively designing our life toward having a full, early retirement
New Retirement
Betty, Allen, Agnes and Annie, ages 50, 57, 57 and 57, respectively, have already
entered into retirement, and plan either a second career or bridge employmehéwpfte
complete their degrees. Others in this category do not see a traditioeaheetifor
themselves.
Bailey, age 52, who earned her degree in interpreting, plans to work forever. She
comments,
| don’t intend to retire because interpreters can work their whole life. &y s
now 78 and she is working for....still. So as long as you have health and can

continue, that's what | want to do. | don’t have any plans to retire. | want to do
this for as long as | can do it.

Bianca, age 45, plans to get a bookkeeping certificate and plans to continue to
work in the family business through retirement. She may not work full-time, and may
flex her hours some.

Amelia, age 56, who is working on a nursing degree said,

| will probably work until | die. Retire after only 9 years at 657 It's not long

enough to utilize my skills...I have also thought about travel nursing. Nurses
usually work 3 twelve-hour shifts per week. | would be able to see things while
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working at another location. Retirement is not looked at as it used to be. People
retire and then die — or go get second career.

Brian, age 47, does not see retirement in his future. As a therapist, his passion is
service to people who want to change their lives. He said, “l don’t see retiremgnt. M
passion is service. | love being of service to people who want change in theiitige...
such a passion. | absolutely love doing it.”

Bill, age 46, does not plan to really retire, either. He does plan to retire from
teaching. But his restaurant will be up and running, and he plans for it to go from one
generation to the next. He stated,

| don’t know if I'm going to really retire, but I'm going to enjoy life'ml not
going to be bound by any time clock. Whatever | want to do...If | want to do a little
work, I'll do it...The restaurant will go from one generation to the next. It does not
matter if it is family, but it will still be operating. | will still bable to work there.

Barbara, age 50, who wants to be a drug and alcohol counselor, does plan to
eventually retire. But, she wants to work as long as she is needed. She waikesd ma
difference and believes she will know when it is time. Her comments regarding
retirement were,

| don’t have a set age [for retirement]. | want to be able to work in the human

services field as long as | am needed. And, | want to be able to walk away with

the feeling of ‘I made a difference.” When | get to that point, thekrtiw it is

time to retire.

My husband and | are celebrating 32 years of marriage tomorrow. | want to be in

a position that if we decided that we want to visit the grandbabies, we can get up

and go. | want to be able to enjoy the rest of my life with him...l don’t

know...maybe do a little travelling. I'd like to go back overseas and see #iat ag
with more experienced eyes than what it was when | was over there before.
Uncertain Retirement Plans

The remaining five individuals are not certain about their retirement plasham A

wants to work as long as he can:
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| will be 57 when | graduate from college. Even with my prior work experience, |
am behind on saving for retirement. So, | will need to work as long as | can.
And, | want to work as long as | can in order to make the most use of my degree.
A lot of this will depend on my career path after graduation.

Bridget, who is blind, is debating with her husband about where to move and
when to retire. They have not decided, since he wants to live in the country, and she is
not certain that her disability will allow her to do so. She would like to work past
retirement age if she is healthy. Bonita is not certain. She still has g&ae5to work
after she receives her degree in five years. “It [retirement] is soviay.” Bert has no
retirement plans at this time. Audrey really wants to retire, but does not sebéoans
She will still need to make money.

Out of the 19 people interviewed, only three plan a conventional retirement. The
majority plan to have second careers, and blend their retirement activitiesavk.

Eleven people have placed themselves in this category. It is highly likelhé¢Hate
remaining people who are uncertain at this point will also choose a type of estirdrat
is not as traditional as in the past. The social meaning of work, including interpersonal
relationships, status and personal achievement, and the desire to remain erggaged ar
important to Baby Boomers. In addition, the three main reasons that Baby Boomers
prefer to continue working are financial need, liking to work, and keeping busy (Stein,
2000).
Faculty and Student Suggestions
Faculty members and students were asked for their suggestions for ways the

Community College can better serve this demographic. Even with their student

experience, several of the participants said they did not feel qualified torahswe
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guestion. However, a variety of responses were received, and three maj& theme
developed.

The first was in the area of orientation for these older students. Beatddbat
orientation programs are geared toward younger students, and the older stedents ar
overlooked. Several students commented about a class they had taken, “Strategies f
Academic Success.” Although this is not a required course, they beliénaziit de.

The course is designed to help a student transition to college, and to develop good study
skills.

Several comments were made about marketing and promotion efforts. Adlen sa
that all of the marketing efforts are targeted toward younger studeatsaitHthat the
Community College “should let the Baby Boomer population know that they are out
there..provide more information to Baby Boomers about the programs they offer.”
Farah, a faculty member, said, “I don’t think we communicate, too, that the range of
opportunities we offer...we usually in our advertisements focus on someone who is
younger, starting their career and all that.” She said that the Collegd Slegin to
focus some efforts toward the older students. Fay also said,

A lot of our attention towards learning styles and even things like the textbooks

we are choosing, we think too much about the person right out of high school.

Those are the majority of our students during the day, but | think there is a big

disparity between what they want in their education and what the Baby Boomer

want. And we pay too much attention to what the 18-year-olds want, and we
really disenfranchise the Baby Boomers.

Bob and Bonita along with others commented on the College web site. They
found the site to be overly complex and difficult to maneuver. Bob said, “The online

presence is needlessly complex, difficult to use. Two passwords are requireds and it

very frustrating....The College system does not work well.”

149



Summary
Although most students are taking classes for extrinsic reasons aseféaking
courses to satisfy intrinsic motivations. With both the student interviews andttitty fa
focus group, three main themes developed: motivation, retirement and learning. The
faculty focus group results support the results of the student interviews. The students
report being mostly satisfied with their Community College experiandehad only a
few suggestions for improvement. The next chapter will deal with a summary and the

conclusions.
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CHAPTER V

DISCUSSION & RECOMMENDATIONS
Summary of the Study

Baby Boomers are attending community colleges, and it is unknown as to what
motivates them to do so. The problem is that without this knowledge, the community
college can not determine if appropriate courses are being offered to meeidb®ine
this group.

The purpose of the study was to describe the critical issues surrounding Baby
Boomers and their motivations to attend community college, in addition to their
perceptions of learning needs and curriculum. Additionally, the reseangkstigated
what Baby Boomers in the given Community College district plan to do afteyleting
their courses and described what their plans are as they near retiageertn
evaluative, descriptive case study approach was used.

A demographic analysis of the Community College service area was camplete
Qualitative data were obtained from interviews with 19 volunteers from the Baby
Boomer population at the Community College. A focus group conducted with six
Community College faculty members was held in an effort to learn abouppense
about the Baby Boomers who attend the Community College. The qualitative data were

supplemented with data in the form of enrollment reports from the Community College
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All data collection was completed during February, 2009. Using the constant
comparative method outlined by Yin (1994), data analysis began as interviews were
being conducted. Four main areas emerged during this phase: motivations, community
college choice, learning and retirement. Summary information for each of tkasasar
discussed in the following sections.

Conclusions

All of the student participants in this study were at a crossroads of soma type
their lives. They had experienced driving forces, critical incidents or triggénsir
lives that were strong enough to propel them to take classes at the Comnalieiyg C
Life events were such that they were taking classes for a varietysohseand with a
variety of intended outcomes. Some were taking classes for personal emticivinile
others had the goal of pursuing a life-long dream. They discussed their mosuati
attend the Community College, and shared their very personal stories ababewlifsit
propelled to take the action that they had taken.

The volunteers also talked about why they chose the Community College over
other learning options that were available to them. They found the Community College t
be cost effective, and the availability of flexible scheduling and the converoétice
campuses met their needs. They liked the reputation of the faculty, and embedeet! th
that the classes were based in real-world settings allowing them to hreost al
immediate application of the knowledge. Most of the participants were pleabeithewt
decision to attend, and were confident that they would achieve their goals.

The Baby Boomer students in this study also discussed their learning needs and if

these had changed over the years. For the most part, they found that they now need to
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learn with a combination of learning activities. Many of them prefeoéekbirn by
watching or listening and then thinking. They also preferred to learn using “bahds
methods. It was evident that they were able to build upon their past experiences as
mature students, and use this to their advantage when learning new skills.

Plans for retirement were a vital topic for this study. Since this group of Bab
Boomers is nearing their retirement years and making plans, they had donte de
thoughts on how they view retirement. Few of them plan a conventional retirement in
which they leave the workforce completely. Most plan for a retirement tHatomsist
of bridge employment or an encore career. The reasons for this are complex, and rang
from needing to work for financial reasons, to wanting to keep busy, to wanting to begin
their dream job when they had more freedom to do so.

Differences were found between the older and younger Baby Boomers in this
study with regard to their motivations to attend the Community College and their plans
for retirement. The older Baby Boomers were either working on an ences ta
fulfill their life’s dream, or were preparing for bridge employmenhe younger Baby
Boomers were more inclined to take classes to prepare for another careertbeto f
develop their current career.

Baby Boomers — Older versus Younger

There were definite differences between Group A and Group B with regard to
their motivations to attend. Group A had fewer students who were taking classes for
career advancement. They were taking courses for personal enrichrieebégin
bridge employment. The reason for this may be that since this group is now at the olde

end of the Baby Boomer spectrum, the return on investment may not be adequate in order
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for more of this age group to pursue additional education. However, it should be noted
that the students who were taking courses to prepare for bridge employment chose the
Community College specifically because it offered one-year or twopyegrams. In

this way, they were able to get into the workforce as quickly as possible kvitheal
investment of time and money.

The students in Group B were taking classes to prepare for a second ctoeer or
advance or gain credibility in their current careers. Being yourtggy Have more years
left in their working careers and have more opportunity to reap the benefits of a new
degree or additional skills. They also had not given as much thought to their netireme
plans as those in Group A. Even with this longevity, the ability to get into the wagkforc
quickly with a limited investment of time and money was equally important to the
younger Baby Boomers.

The results of this study indicated that the widely accepted definition of Baby
Boomers being the generation born between 1946 and 1964 may need to be reconsidered.
Many changes in the US society occurred between the end of World War hieavicbt
Nam War. Very distinct differences were found between the older group@agdunger
group in this study. The people born at the beginning of the Baby Boomer era@re quit
different in values, needs, and plans for the future as compared with the younger Bab
Boomers. While the older ones are over 60, and nearing retirement, the younger ones are
just into their mid-forties. As a result, they can not be considered a monoitithiz g
using the current definition. By splitting the group more evenly, social s¢gntis
including educators, can more easily develop programs to better suit their needs

Motivation
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As a result of different situations in their lives, these students had alreattya
positive decision to attend the Community College. Following Lewin’s thedfgprale
Field Analysis, it can be determined that for each of these students’ idesspiae
driving forces were greater than the restraining forces. There maypéenendividuals
who experienced driving forces coupled with restraining forces withidega
community college attendance and made the decision to not attend. However, these
individuals were not a part of the study. This study focused on those who had made the
decision to attend, and which driving forces influenced their decisions. The Istoéngt
the driving force against the resistance force may also help thesetstialeemain in
school and eventually achieve their dreams and goals.

Miller's (1967) assumptions about why adults participate in educational etivit
on a voluntary basis found that these motivations do not operate in a vacuum, but they are
shaped by the social structures and forces of society. He found that soeisldiotc
personal need work on a continuum. A high level of educational participation should be
found when the interaction between social forces and personal needs is strong. At the
other end of the spectrum, when personal needs are weak and social forces@re st
educational participation may be high initially, but can drop sharply after aad jpatiiod
(Miller, 1967, pp. 3-4). This means that even though triggers such as the social force of
achievement or acceptance may be quite strong, if the personal needs are weak the
commitment to voluntary education will not be as enduring.

All of these students were operating at the top tier of Miller's assumptiony. The
were at the point where social forces and personal needs interacted sathatdigof

participation were found. Each of them had strong personal needs, and they had found a
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strong social force, the Community College, that supported these needs. As long as they
are able to experience the same level of interaction among the forcesholdy be able
to achieve their goals. In other words, their commitment level will contimibe strong.

Miller also borrowed from Maslow’s hierarchy of needs, and said that a higher
need is not activated until there has been some satisfaction attained at thestéxadbpv
it (Miller, 1967, p. 5). These students were operating at the top three levels — that of
recognition, achievement and/or self-actualization. Several of the studaetsrying to
achieve self-actualization, since they were pursuing their life’s drasch beginning a
new phase in life so that they could make a difference and make the most of themselve
They now believe they have the freedom to pursue these lifelong dreams. ibnaddit
of these students discussed feeling that they were successful and had a sense of
accomplishment along with self-confidence.

Each of the students in this study can be described as an adult learner. These
students exhibited the six assumptions as outlined in the Andragogical Model developed
by Knowles (Knowles, Holton & Swanson, 2005, pp. 64-69). They had the need to
know, and were convinced that the learning would improve performance or the quality of
their lives. They each had a need to be seen as being capable of self-directi@th&Vhil
experiences in their lives that drove them to gain additional knowledge were ngg alwa
in their control, the decision to gain the new knowledge appeared to be a self-directed
one. Their past experiences played a large part in their decisions to go tmthreiQity
College.

The Andragogical Model also states that a negative situation these athdirée

may experience is fear that closes their minds to new ideas and perceplicnaad
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evident as many of the students discussed their fears of failure, fitting indolldge
environment and technology. The fourth assumption in the model is the readiness to
learn. Their learning experiences coincided with their real-life dpwent tasks, and
each one was ready to go forward with their new learning experiencentadion to
learning was the fifth assumption. These learners discussed the importareéiafy a
real-life application to the learning in order for it to be effective. S¢wdithem
discussed the differences in this aspect between their younger learningrecgseand
learning at a more mature stage in life. Motivation is listed as the finahpsisn in the
Andragogical Model. These students were clearly responsive to exterinzhtors,
such as financial situations, loss of jobs and health issues. However, the truefogasons
seeking additional education were intrinsic motivations (Knowles, Holton & Swanson,
2005, pp. 64-69).
Bonita put it well when she said, “I never finished my degree, and it's something

I’'m doing for myself. | can not go any further in my job without the degree..allvays
been a personal ambition.” Allen, who is earning a degree in radiology aa foe
financial support during his retirement years, really had a desire toegeégree for his
personal self-worth. He had not completed a degree eatrlier in life and hgd alwa
enjoyed the health care area. As a result, his decision to get the degreenedulaged
by external motivators, appeared to be a decision to satisfy his persaial nee

Several of the students exhibited the components of transformational learning,
which focuses on dramatic, fundamental change in the way people see themselkes and t
world in which they live. Three important components of transformational leaasneng

experience, critical reflection and development (Merriam & Caffgr£889). While
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only one student, Bridget, described her path as transformative in nature, setrexal of
Baby Boomers interviewed also exhibited the traits of transformatiomalrga

Bridget has recently been declared legally blind as a result of aatagee eye
disease. She is developing a new meaning for her life as a result of her Islin8hess
taking a very positive approach to something that can at first be viewed gati@enand
is changing her life for the better as a result. With her new view of tHd a®a blind
person, she is reaching out and experiencing many learning options that arg apenin
her life to be something bigger and perhaps better than it has ever been. Shedasigmbra
the required changes in her life and is developing an entirely new perspectivdifen her

Brian is another person who is experiencing a transformation in his life. As a
result of a wake-up call to get sober a few years ago, he began workingash with
other people with the same types of problems. This led him to go to the Community
College with the intent of eventually earning a Master’s degree in soaiklovo
counseling. His decision, and consequent actions, resulted in a greater nddeysih
the meaning of his life experiences. His disorienting dilemma of needingy$olggr and
losing a job brought him to a point of self-examination where he was able to make a
critical assessment of his life. He is following the four steps in the plactioh for
transformational learning. He is acquiring new knowledge and skills from b&esland
in his coaching. He tried out some new roles, as with different jobs, becomiagha co
and being a sober person. He has found that the coaching and being sober work for him.
He has negotiated new relationships with his sponsor and his family, and he has built

competence and has a newly found self-confidence. He knows where he is headed, and is
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reintegrating back into his life based on the new, transformed perspectivedMezi
1991).

Transitions and triggers were discussed as being important in adult learning.
Transitions occur throughout adult’s lives, and they are motivated by triggersninaeic
the adult to begin a new learning phase. These triggers have been categaritred int
following life areas: career, family, health, religion, citizenshipaad leisure (Aslanian
& Brickell, 1980, pp. 36-39).

While only five of the students categorized their decision to attend the
Community College as one that was a critical incident, all of the studehtding:Bob,
the lifelong learner, had experienced an incident or trigger of some sort. Wéyildid
not identify that a critical life event had occurred which served as themwination to
attend the Community College, they had something happen in their lives that moved them
to pursue educational endeavors. Adam is a good example of this. He had lost his job
several years ago and had been doing work that he did not really enjoy sineedhat ti
Even though he said that he was taking classes for career reasons, thartexdlthe
matter was a critical incident, loss of his job, which happened several gearg&waen
Bob, who is the perpetual lifelong learner, often experiences a triggepéeatssup the
decision to learn at that point in time (Aslanian & Brickell, 1980, pp. 36-39).

However, this research found two main categories that emerged during data
analysis in the theme of motivation. The first is personal enrichment whichrnsbpa
for pleasure or for its own sake. The second is learning in order to achieve a baed suc
career, critical incident and retirement/bridge employment. Thesgifégrent from

Aslanian and Brickell's triggers and may be different due to the fact thpbthdation
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observed was older, and not from a wide variety of ages. Also, a difference may be due
to the fact that learning at a community college was observed, rather thrangdea
activities in general. Each of the students had a sense of satisfaction angdlisbcoemt
with the path they have taken. Motivations for attending a community collegeeame oft
complex. While there is some overlap between these sub-categories, rthewates
indicated which was the most important to them.
Community College Choice

The Baby Boomers had a variety of reasons for choosing the Community College.
Even though one had moved to another learning option, each was pleased with the
decision to attend. Flexible scheduling, convenience and cost were the main f@asons
satisfaction. The students liked the idea of being able to choose from a varietpms,opt
including weekend classes, classes that met during the day or evening, or nget once
week. They liked being able to choose a campus that was close to their home or work.
They also commented on the reasonable cost to attend classes at the CoQatieqity
These reasons were also voiced in the faculty focus group. They said that the
Community College was “the only game in town,” and it was the most readilglateai
They said that the low tuition is attractive, and the campuses are convenientlsbhey
said that the flexible scheduling allowed the students to plan classes aroufahtiigir
and work schedules.

Only four of the students said they chose the Community College specifically
because the academic program they wanted was available. They exprastey thed
the intent to find the specific program such as interpreter training, andoetiiegh to be

offered at the Community College. The others seemed to choose the Communitg Colleg
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due to the reasons outlined earlier such as cost and convenience, and then determined the
academic program.

All of these students used methods other than the Community College career
advisement professionals in making their decision to attend. Even though they came in
with a perceived sense of purpose, and believed that they knew what they wanted, it
might have been advantageous for them to have used the career services priaxgo maki
a decision. Working with a career counselor may have been very useful for the students
who planned to begin a new career or to further their current career. Thiswveay ha
unlocked some completely new options for the students, and by possibly making another
career choice, they might have had a whole new world opened to them. Even if they did
not make another choice, working with a career counselor would make them have a plan
for success, and a better understanding of what to expect when they completed their
intended courses.

By investigating other options available to them, they may have decided to pursue
other academic areas and could have had new doors opened as a result. It would be very
unfortunate for a student to go through an academic program, and then discover when
beginning the actual work, that it was not the right choice.

This is not said to devalue the life experience these individuals had. Their life
experiences encouraged them in certain directions, and with their maturity, dvey kn
that they were making good career decisions. However, these decisionavadebn
refined and made better through career guidance.

This was evident in the discussion with Bill, who was working on an education

degree and ultimately planned to open a restaurant. While he was sincere about wanting
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to work with children, his true passion was to own a restaurant. He planned to use his
future job in education as a financial support to allow him to go into the more risky
venture of restaurant operations. He had found out about grants that were available to
pay for his education as a teacher, and he was taking advantage of that offeveribdwe
he would have had some career advisement prior to making this decision, he may have
been able to achieve his true passion and dream for his life with a more direct path.

Allen may have benefitted from working with a career counselor. He chose the
radiography program because “he liked to work with his hands.” He also knew that it
would be a limited investment of money and time before he could benefit from the
degree. He also knew that jobs were plentiful in the health care industry, and were
expected to increase in demand over the next few years. However, it would be very
unfortunate if he were to complete his degree, take a job at a local hospital, and then
discover that it was not suitable for him. It would be unfortunate also if he cothplete
even a semester of classes, and found during that time that he had made a wnamg decis
Fortunately, he is in a workforce program that offers as much hands-on training as
possible prior to graduation. He is also able to work in the local hospitals on a rotation
basis, so he will have some familiarity with the field prior to acceptingifoé
employment. As a result, he is enjoying the classes and the rotations, aritets ex
about his future in radiography.

In comparing this group of students with Cohen’s (1995) findings about why
students choose a community college, it was discovered that these students who were
interviewed for this study did not exactly match Cohen’s findings. Cohenhsditivo-

thirds take classes to be able to qualify for employment or take classeankédr to a
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university. The remainder planned to upgrade skills for current jobs or takesdass
personal enrichment. (Cohen, 1995)

Cohen’s study involved a large sample survey that probably included traditional
aged students. The difference between this study and Cohen’s findings shows the
uniqueness of the group which is probably a function of their age. Since these students
were older than the traditional age college student, they already had beeyeehapid
were looking to qualify for new employment. This may help to explain the differenc
between their circumstances and Cohen’s research findings.

Overall these students have been very pleased with their Community College
experience. They rated their experience as either a 4 or a 5, with 5 being #@s¢ high
rating. In addition to the reasons stated previously, they find the faculty &nod &t of
a very high quality. They are pleased with the curriculum and academic progndms, a
find the courses to be academically rigorous.

Changes in Learning Needs

All except one of the students said that their learning needs have changed over
the years. The lone student with no change said that she has always learngddest b
the task, followed by repetition. Her needs have not changed, and she says that she i
more of an experiential learner, who attaches new bits of learning to what searhed
in the past.

The rest of the responders indicated that their needs have changed, and they now
need to learn with a combination of learning activities. They need to learntdiyinga
or listening and then thinking. They like to manipulate something to find out how it

works. They indicated that they learn better in some ways because ofjpastreces.
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They are better able to understand certain concepts as a result xpéifeerces. They
said that they are better learners at this time in their lives and attifisito being more
driven, focused and disciplined.

The responses from the faculty focus group validated these results. They found
the Baby Boomers in their classes tend to be brighter than the students fineltkems
As the Baby Boomer students develop confidence, they begin to exhibit thatdhey a
among the best students in their classes. They are disciplined and diligenaré& kiery
driven and do the work that is required in order to obtain the skills and knowledge. They
are more experiential based and tie concepts and theories with their pastinegseri
Retirement

Retirement is expected to be different for Baby Boomers than fogrearl
generations. Some Baby Boomers will adopt the traditional notion of retirement, but
many are expected to adopt bridge employment or phased retirementB&abgrs
view retirement as a transition of lifestyles rather than the abruptfenglo. They see
their retirement years as an opportunity rather than the conclusion of a CHnee view
of retirement does not include the end of an active life, including work (AARP, 2005).

The group of Baby Boomers interviewed for this study confirms these
speculations. Only three of the Baby Boomers plan a more conventional retiréknent
one of these actually plans to go to school full-time to earn a Master’s gegitbés is
still a bit unconventional.

Eleven people plan to have second careers and want to blend their retirement

activities with work of some type. Four of these students have alreadydeintere
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retirement, but are not planning the conventional type of retirement for the ftuey
are taking classes so that they can have either a second career oeipdgenent.

Phased retirement was not expressed as an option for these students. Typically,
phased retirement does not require additional learning, since it is a type of work tha
allows an employee to gradually reduce their work load until full retirenoecbmplete
removal from the workplace is achieved.

The remaining five students have not made definite plans for retirement. Their
reasons are that they can not afford to retire, and that they want to continue ts work a
long as they can.

If these students are representative of the general Baby Boomer popubatien, t
will be some definite changes from the retirement of the past. Fewer pebgleraptly
leave the workforce and enter a life of leisure. More will continue to work in oniefias
or another and will gradually reduce their work hours as they age. With people living
longer and having better health, Baby Boomers can expect a much longeméagtire
period than in the past. They want to remain active, work as long as they can, and want
to be able to contribute to society.

General Recommendations

As the well-educated group of Baby Boomers moves in and out of the workforce
during their retirement years, they are likely to demand services ftooagonal
institutions in greater numbers. They expect flexible scheduling to acconentbei
more flexible lifestyles. Being familiar with technology, manypB®&8oomers may
demand online instruction and will be likely to incorporate the use of technology in their

learning. Rather than obtaining additional academic degrees, Baby Boomers may be
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more interested in achieving certification in specialized areas. Thidikely demand
customized training designed for their specific needs. Baby Boomerexpagt the
delivery of the curriculum to meet the needs of an older adult learner. lroadditi
college educated Baby Boomers may be more likely to pursue hobby and leisure
activities and demand lifelong learning opportunities to supplement thesetsiteres

Drucker (2002) stated that the continuing professional education of adults is the
number one growth industry in the next 30 years (p. 69). The number of Gen Xers and
future generation population numbers are expected to be less than what wasegerie
with educating the Baby Boomers. Therefore, the Baby Boomer retirenaekét is a
prime target for the community colleges to attract.

Most new jobs are created by new businesses, and few of these offer their own
training programs. Most of these new businesses need employees who can perform
several roles (Griffith & Connor, 1994, p. 80). Community colleges are in a prime
position to respond to the needs of these new businesses. In doing so, they will continue
to adapt and be responsive to both the community and the business needs. The
Community College in this study should begin to work with area businesses to develop
new programs and courses designed especially for Baby Boomers. Theaepnogty
already be in existence, and if so, the community colleges should market them to t
Baby Boomers in their target area.

Community colleges have been successful in implementing flexible scheduling,
designing courses to meet the needs of the adult learner, and increasinugyreadi
technology into instructional methods (Griffith & Connor, 1994; O’Banion, 1997). In

addition to more traditional on-site courses, more courses than ever beforeme off
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with alternative delivery methods, including online courses, telecourses, meadized
instruction, and interactive delivery systems, which offer learning opportuthteare

not bound by place and time. Community colleges also offer blended courses, which are
a combination of online learning and classroom learning. This trend should éicreas

the future.

With the economy being a driving force, community colleges have taken the
forefront in delivering customized training, keeping pace with new technol@gids
developing training content quickly. They have also been facilitating the toanfsdam
workplace to classroom, as work requirements change and jobs disappear. Community
colleges offer the academic skills the new jobs require, such as readingg,wniath and
interpersonal skills. Other instructional areas that will be required for Babmers are
the development of computer skills, upgrading skills to meet particular businéss nee
soft skills, and career development.

Another recommendation for community colleges that do not already offer a class
audit program is to consider allowing students to take credit classes on adiobasis,
since lifelong learning and personal enrichment will continue to be importdre &aby
Boomers. They want the knowledge, and may not always need the credit. The line
between training and education is blurring, and community college eduaaddiscalty
need to be cognizant of this fact (Griffith & Connor, 1994).

Community colleges should be encouraged to keep the Open Door concept in
mind as they go forward in developing the community college of the future.n@libs
door completely is a threat to continuing to serve the underserved populations. There are

legitimate reasons for closing the door slightly. The college should do it® leesure
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student success. One way of doing this is to have an entering student docuntamt a cer
level of English, math or writing skills. One of the worst de-motivators for stade to

place them in classes that are above their academic level with a highlppsditailure.
Community college administrators must keep this foundational concept of the Open Door
and access to all in mind as they determine new programs and plan the coursa of acti
Again, it is a very fine line to be followed. (Griffith & Connor, 1994)

As the population becomes older, society hopefully will begin to recognize the
value of older adults. Older persons offer a wealth of experience, knowledge and
wisdom. Evidence suggests they will continue to be an integral part of the werafaic
economy. Lifelong learning, including educational pursuits in leisure aefiyiti
educational travel, languages, and other interests will continue to be in demaed by t
Baby Boomer group. Adult education and opportunities for lifelong learning should be
offered in both formal and non-formal settings. In particular, this may bergwdthe
group of Baby Boomers who will likely find the time to pursue both leisure and work in
alternate periods of time. This group has been involved in educational pursuits over the
lifetimes, and they will continue to reap the benefits of lifelong learnirnigeasage.

Thus, lifelong learning and personal enrichment will continue to be an importangélem
of the community college mission.
Recommendations for the Community College

Based on the findings of the study, two recommendations came to the forefront:
marketing and recruitment and career advisement. This group of Baby Baamédrs
viewed as an underserved population in the Community College’s service area, and no

real growth in the traditional college age population is expected in the future. hé/ith t
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expected changes in the workforce in which Baby Boomers will continue to work for a
longer period of time, and fewer younger people entering the workforce,Raimgers
may need to have retraining as they continue their working lives.

Several worthy suggestions came from the student interviews and the faculty
focus group. Student services designed specifically for the Baby Bowmiers
suggested by both groups. The Counseling and Advisement Center was a main topic of
discussion of the Baby Boomer students. The Baby Boomers would like to have an
advisor who is trained to work specifically with Baby Boomers and their needs.
Marketing and Recruitment

A recommendation to the College is to investigate beginning to focus target
marketing efforts toward the Baby Boomer demographic. They are pesitas a prime
target, and could easily fill the gaps in possible declining enrollments foathedanal
aged segment. Even without a decline in the traditional age segment, the Baby Boome
enrollment has been steadily declining. The market appears to be there, andetpe Col
might actually increase its enroliment by pursuing this group.

The Community College has focused its marketing efforts on the traditional aged
student, and has offered significant incentives for recent high school graduatesdo a
the Community College. However, other groups have not received the same amount of
marketing attention and there may be possibilities to increase enrobmiaking at
other populations. A suggestion for effective marketing is to utilize those Badayer
students who speak so highly about the college. They can give excellent tedimoni

and can be an effective recruitment agent.
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According to this group of students, the Community College meets their needs
with regard to academic quality, including faculty, instruction and coursergonthey
are also pleased with and drawn to the flexible learning options available atlldgeC
The cost is reasonable; classes are held at times to accommodate #ieankivihe
campuses are convenient to their work and homes.

This group of Baby Boomers did discuss some of their fears about attending a
Community College. Many of them were apprehensive about “fitting in” anchdeeli
comfortable at the campuses. They were concerned about their ability to @ompet
academically since they had not attended college before, or for a longHmmesver,
they found that they did fit in and they were accepted with the other often younger
students. They also found the classes to be appropriately academidédiygihg, and
not too easy or too difficult.

In particular, it is recommended that the Community College consider doing a
study to determine the future economic needs in the county, and determine the prime
workforce areas that will attract Baby Boomers. They can deteifmeg academic
programs are required, and if existing programs need any realignment to meetthe ne
of the Baby Boomer population.

Using this information, a suggestion is that the Community College begin to
market to these Baby Boomer students who may be considering taking dasse
beginning a new degree program. The demographics show that they are out there, and
they may be a prime audience to recruit.

Career Advisement
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A second recommendation that is tied closely with the first recommendat@n is
consider offering a career advisement program designed specificgadtyfents who are
considering training for a bridge career or encore career. With a thararegr
advisement program, these students may complete their intended courses and be out in
the workforce as soon as possible. They will be less likely to have mistakeis in the
journey if they take advantage of career advising opportunities.

The proposal is for a full program, rather than a one-time meeting withex care
counselor. The program should be designed so that it can be completed in a timely
manner, and allow the students to make career decisions as quickly as possble. It i
recommended that the program be designed for older students, who have already had
some work and career experience.

One aspect that was evident as a result of the findings was the fact thairnbe ti
of the career advisement is essential. The Baby Boomer students who maigiong de
attend the Community College need the career advisement prior to enrolliagsescor
an academic program. Thus, the service could be offered prior to enrollment and
possibly be one of the recruitment efforts referred to earlier.

The career counselors who work with the Baby Boomers would need to have a
different skill set from other career counselors. They would need to be knowledgeable
about the current and upcoming local job market, and the training requirements, hiring
expectations, and salary expectations for particular careers that atature students.
They should also be knowledgeable about bridge employment and encore careess, and b
able to advise with suggestions for building second careers rather than aifésog on

first-time careers. There may still be a focus on entry-leveécarand the career
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advisors should be aware of the differences that Baby Boomers experiemckng fi
employment as compared to traditional aged students.

Having maturity and confidence from their past work and career experiences,
these students may still require some specialized skills to use for theiajohese This
is closely tied with the career counseling aspect, and a suggestion is to offer som
services to assist them with finding employment. Many of these studentsdidna to
look for a job for many years, and job searches have changed dramatically. Workshops
should be considered as a part of the total career advising process. Topics could include

1. Resume writing for people over 50

2. How to conduct a job search using the internet

3. Networking skills

4. Interviewing skills

5. Overcoming age discrimination

The Community College could also investigate new academic progrargaetbsi
specifically to meet the needs of Baby Boomers. Many of these prograynalready be
offered at the College, and these along with new programs, could be incorporatee int
overall marketing and recruitment efforts.

A suggestion for a trial prior to committing to the full blown recruitment and
career advisement program for Baby Boomers is to offer the programtianies as a
non-credit continuing education program. Not only would this show how the community
would receive the program, it would allow for refinements and adjustments prior to
expansion. This would allow the College to test the waters with a limited exjrenofit

time and money.
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Another way to enter into advisement for Baby Boomers would be for the College
to consider offering an orientation session for all new Baby Boomer students. This
orientation should be separate from the one that is offered for traditional agestude
and topics should focus on the Baby Boomer’s particular needs. The current onentati
sessions offered by the College are supposed to be designed for all studentgerHowe
the Baby Boomers believed that their needs were not being met, and thagketion
was geared toward the student who is right out of high school.

In addition, the College offers an academic success course. The courdefis a br
overview of career development decisions and study skills. Several of th&Baimer
students have taken this course, and suggested that it be a requirement for adl. student
They believe that after many years of being away from the acaéenironment, it
offered a great path toward developing and maintaining good study skills, and helped
them to develop confidence early in their Community College experience.

Recommendations for Further Study

Several recommendations should be considered for further study. One study that
should be examined is a follow-up study with the same sample. The study could be done
after the students have been out of the educational environment for over a yeaf to see i
the needs were met by the Community College. A secondary result of thectld be
to determine if the lack of career advisement made a difference inltbsgrcoutcome.

Another follow-up with the same, or a similar, sample could delve into why these
Baby Boomers chose the careers they chose initially, and if they lest caunseling or

advisement to assist them. The study could take a look at their past expafienmugs
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high school and the time period following, and find out what influence their initial
careers had on their current situation.

A different analysis could be done that would focus on the broader issue of encore
careers. In particular, the point in a person’s life in which the decisioads to pursue
an encore career could be studied, along with the motivating issues of wantiaigeta m
difference and have meaning in one’s life.

Additional research could be done by focusing on women in the Baby Boomer
age group. The study could focus on what effect, if any, the empty nest syndsoame ha
their decision to go to school. In the past, women traditionally raised fanmtlesexe
not as inclined to work full-time during their careers as men. Further, whether the
decision is made by women to take classes for personal enrichment or éoreas®ns
should be studied. Also, more women have to support themselves through retirement,
and this may contribute to their decisions to attend or not to attend a community.college

A further recommendation is to focus on Baby Boomers who return to begin a
second career. What are the characteristics of that career, and why diddbsg it?

Also, the study should examine the concept of age discrimination and whether these Baby
Boomers anticipate encountering it as they re-enter the workplace, addetiexist. If
so, what is their plan to overcome it?

Eight Baby Boomers interviewed for this study indicated that theycang ¢p
work in health care in one capacity or another. A further study could be done with other
age groups to determine if the findings would be the same with regard to career choice

and motivations.
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A variety of studies could be done with regard to instruction and Baby Boomers.
One area that could be investigated is the response of community colleges to Baby
Boomers in the classroom. Another area could review the age of instructors and the
impact on the classroom, age diversity and learning.

Final Commentary

It was a pleasure and an inspiring experience to be able to interview these Baby
Boomer students. They are all driven to attend the Community College by a vériety
forces, life events and triggers. Some have had difficult journeys, but one thing came
across for all of these individuals. No matter what the circumstance, theynakng
the most of it, and using the support of the Community College to help them to achieve
their dreams and goals. They were optimistic, and each one expected to tehieve
individual goals.

Even though this study has been about Baby Boomers as a cohort, it should not be
forgotten that individuals make up the group. The purpose of education is to serve the
individual, and to help them to contribute to society as a whole. The community college
is positioned to meet the future needs of society, and they should keep in mind that the
individual student, no matter the age, is the cornerstone. The following is a quote from
Patricia Cross that summarizes this very well:

The development of individual talent should be the goal of education. The use of

talent should be a goal of a healthy society. Education needs to take a careful

look at individual differences and at new methods for fulfilling individual

potential (1974, p. 113).

As community colleges go forward to serve their communities, they willreganti

to adapt to a changing society. The will flourish as long as they keep in minkethat t

individual student is at the heart of the institution.

175



REFERENCES
American Association of Community College&Sbout community collegeRetrieved on

January 25, 2008 fromww.aacc.nche.edu

American Association of Retired Persons. (198®8omers approaching midlife: How
secure a future¥ashington, DC: Public Policy Institute.

American Association of Retired Persons. (2000, July A&)RP Survey on Lifelong
Learning Washington, DC: AARP.

American Association of Retired Persons. (2008nerican business and older
employees: A summary of finding&/ashington, DC: AARP.

American Association of Retired Persons. (2002, Augusticing baby boomer
attitudes then and now: A comparative look at the attitudes of baby boomers in
the 1970s and 2002Washington, DC: AARP.

American Assocation of Retired Persons. (2004, MBgby boomers envision
retirement Il: Survey of baby boomers’ expectations for retireméfashington
DC: AARP Knowledge Management.

American Association of Retired Persons. (2008¢imagining America: How America
can grow older and prospefWashington, DC: AARP.

American Association of Retired Persons. (2006, JuBehmers Turning 60(Report
from National Member Research Knowledge Management Group. Washington,

DC: AARP.

176



American Association of Retired Persons Public Policy Institute. (2008, November
Making work more flexible: Opportunities and evidenasight into the Issues
11, 1-23.

Anonymous. Plus 50 Initiative Puts Focus on Older Learr@osnmunity College
Journal Jun/Jul 2008, 78, 6, p. 10-11. Retrieved June 16, 2009, from Academic
Search Elite database.

Aslanian, C. B. & Brickell, H. M. (1980)Americans in transition: Life changes as
reasons for adult learningNew York: College Entrance Examination Board.

Bronte, L. (1997). Learning to change: The hallmark of a long lifethdalt Learning
8, 11-13.

Brown, B. L. (1999). Vocational certificates and college degrees. ERJEsDi212.
(ERIC Document Reproduction Service No. ED434238.

Burnett, S. (2008, February 11). A booming busin€smmunity College Week.
Retrieved June 16, 2009, from Academic Search Elite database.

Chiseri-Strater, E. (1996). Turning in upon ourselves: Positionality, subjecéindy,
reflexivity in case study and ethnographic research. In P. Mortensen & G. E
Kirsch (Ed.),Ethics and representation in qualitative studies of litergagy. 115-
133). Urbana, IL: National Council of Teachers of English. (ERIC Document
Reproduction Service No. ED400543)

Coates, J. (2001, September). Major trends for the next 100 years: How to position your
program for succeskearning Resources Network Marketing Recreation Classes
6-7.

Coates, J. (2007%enerational learning stylesLERN Books: River Falls, WI.

177



Cohen, A. M. (2002, June). America’s community colleges: On the ascent. U.S. Society
& Values, 7, 1. Retrieved January 25, 2008, from

http://usinfo.state.gov/journals/itsv/0602/ijse/toc.htm

Cohen, A., & ERIC Clearinghouse for Community Colleges, L. (1995, December 1).
Projecting the future of community colleges. Eric DigdSRIC Document
Reproduction Service No. ED388351) Retrieved February 5, 2008, from ERIC
database.

Cross, K. P. (1974). Beyond the open door. San Fransisco: Jossey Bass.

Cross, K. P. (1981 Adults as learners San Fransisco: Jossey Bass.

Demographics Now (2008). Retrieved on April 6, 2008 from

https://demographicsnow.com/OnX WriteReport.srct

Drucker, P. (2002)Managing in the next societgt. Martins Press: New York.

Duderstadt, J. J. (1999). The twenty-first century university: A tale of twoefgitIn
W.Z. Hirsch & L.E. Weber (Eds.{hallenges facing higher education at the
millennium(pp 37-55). Phoenix: Oryx Press.

Dychtwald, K., Erickson, T. J. & Morison, R. (2008)Vorkforce crisis: How to beat the
coming shortage of skills and talerBoston: Harvard Business School Press.

Erickson, T. (2008)Retire retirement: Career strategies for the boomer generation
Boston: Harvard Business Press.

Freedman, M. (2008)Encore: Finding work that matters in the second half of life
New York: PublicAffairs.

Freedman, M. & Goggin, J. 50 plu€ommunity College JournaJun/Jul 2008, 78, 6, p.

34-38. Retrieved June 16, 2009, from Academic Search Elite database.

178



Gay, L. & Airasian, P. (2000)Educational research: Competencies for analysis and
application Upper Saddle River, NJ: Merrill.

Geber, B. (2000). Who will replace those vanishing ex&caihing, 37 (7), 48-53.

Geiger, R. (1999). The ten generations of American higher education. In P. G. Altbach,
R. O. Berdahl & P. J. Gumport (Eds®mnerican higher education in the twenty-
first century: Social, political, and economic challenggs. 38-69). Baltimore,

MD: The Johns Hopkins University Press.

Glaser, B. & Straus, A. (2009 he discovery of grounded theory: Strategies for
gualitative research New Brunswick: Aldine.

Grabinski, C. J. (1998, Spring). Cohorts of the futiMew Directions for Adult and
Continuing Education77, 73-84.

Griffith, M. & Connor, A. (1994).Democracy’s open door: The community college in
America’s future Portsmouth, NH: Boynton/Cook Publishers.

Hicks, R. & Hicks. K. (1999)Boomers, Xers, and other strangers: Understanding the
generational differences that divide. u¢/heaton, IL: Tyndale House Publishers.

Hoare, C. H. (2002)Erikson on development in adulthood: New insights from the
unpublished papersOxford: Oxford University Press.

Imel, S. Older worker training: An overview. (Report No. EDO-CE-91-114). Columbus,

OH: ERIC Clearinghouse on Adult, Career, and Vocational Education. (ERIC

Document Reproduction Service No. ED334470).

Johnson, B. & Christensen, L. (200@ducational research: Quantitative and

gualitative approachedllyn & Bacon, Boston.

179



Judy, R. W. & D’Amico, C. (1997Workforce 2020: Work and workers in the'21
century.Indianapolis: Hudson Institute.

Kanter, R. M. (2006, July & August). Ending a career will soon mark the start of a new
life. AARP: The MagazineRetrieved April 7, 2009 from

http://www.aarpmagazine.org/lifestyle/back to college.html

Kerka, S. (1999) Creativity in adulthood (Report No. EDO-CE-99-204). Columbus,
OH: ERIC Clearinghouse on Adult, Career, and Vocational Education. (ERIC
Document Reproduction Service No. ED429186).

Kim, D. & Rury, J. L. (2007). The changing profile of college access: Thedmum
Commission and enrollment patterns in the postwar#story of Education
Quatrterly, 47 3, 302-327.

Knowles, M. S. (1980)The modern practice of adult education: From pedagogy to
andragogy (Second ed.) New York: Cambridge Books.

Knowles, M. S.; Holton, E. F. & Swanson, R.A. (200B)e adult learner: The definitive
classic in adult education and human resource developr{teirth ed.)

Burlington, MA: Elsevier.

Kolb, D. A. (1984).Experiential learning: Experience as the source of learning and
developmentEnglewood Cliffs, NJ: Prentice-Hall.

Kornblum, J. (2007, October 3). Community colleges take lead in retraining retirees for
new jobs.USA Today Retrieved June 16, 2009, from Academic Search Elite
database.

Kupritz, V. W. (1999). Workplace design compatibility for today’s aging workaurnal

of Industrial Teacher Educatioi36 (3), 53-69.

180



Lemme, B. (2002)Development in adulthood hird ed.). Needham Heights, MA: Allyn
& Bacon.

Livingston, A. (2008).The condition of education 2008 in brigNCES 2008-032.
National Center for Education Statistics, Institute of Education Sciencé&s, U
Department of Education: Washington, DC.

Maxwell, J.A. (1996).Qualitative research design: An interactive approadihousand
Oaks, CA: SAGE Publications.

McClelland, D. C. (1995)Human motivation Cambridge: Cambridge University Press.

Merriam, S.B. (1998) Qualitative research and case study applications in education
(Second ed.). San Fransisco: Jossey-Bass.

Merriam, S. (2001). Andragogy and self directed learning: Pillars of aduliriga
theory. In S.B. Merriam (Ed.J;he new update on adult learning the®9, 3-

13. Athens: New Directions for Adult and Continuing Education & University of
Georgia.

Merriam, S. B., & Caffarella, R. S. (199®%karning in adulthood: a comprehensive
guide(Second ed.). San Fransisco: Jossey-Bass.

Mezirow, J. (1991)Transformative dimensions of adult learnir®gan Fransisco: Jossey
Bass.

Miller, H. L. (1967). Participation of adults in education: A force-field analysis
Brookline, MA: Center for the Study of Liberal Education for Adults at Boston

University. Retrieved June 6, 2009 from Academic Search Elite database.

181



Myers, J. E. (1991)Empowerment for later life(Report No. EDO-CG-90-7). Ann
Arbor, MIl: ERIC Clearinghouse on Counseling and Personnel Services. (ERIC
Document Reproduction Service No. ED328828).

Neal, A. The back-to-school boorthe Saturday Evening Postiar/Apr 2008, 280, 2,
p. 72-75. Retrieved June 16, 2009, from Academic Search Elite database.

O’Banion, T. (1997)A learning college for the twenty-first centurgmerican
Association of Community Colleges. Westport CT: American Council on
Education and The Oryx Press.

O’Banion, T. Crisis and calamity in the community college: Preparing faantty
administrators for the 21century. Community College JournaDec 2006/Jan
2007, 77, 3, p. 44-48. Retrieved June 16, 2009, from Academic Search Elite
database.

Office of Institutional Research and Assessment (2005). All Campusesriemol|
Summary-Fall 1998 to Fall 2005. Anonymous.

Office of the Registrar (2006). Fall Enrollment Statistics “Stateel — February 3,
2006. Anonymous.

Office of the Registrar (2007). Fall Enrollment Statistics “StateeT — November 1,
2008. Anonymous.

Office of the Registrar (2008). Fall Enrollment Statistics “StateeT — November 1,
2008. Anonymous.

Palazesi, L. M. & Bower, B. L. (2006). Self-identity modification and intenttiame
Baby boomers reinvent themselves using the community collégmmunity

College Review34 (1), 44-67.

182



Patton, M. Q. (1987How to use qualitative methods in evaluati®econd ed.)
Newbury Park, CA: SAGE Publications.

Simon-Rusinowitz, L., & Wilson, L. (1998). Future work and retirement needs: Policy
experts and baby boomers express their viGeserations22 (1), 34-39.

Smith, J. W. & Clurman, A. (2007)Generation ageless: How baby boomers are
changing the way we live today...and they’re just getting stafféidst ed.) New
York: Harper Collins.

Stake, R. E. (1988). Case study methods in educational research. In R. M. Jagger (Ed.)
Complementary methods for research in education (pp 251-265) Washington, DC.:
American Educational Research Association.

Stake, R. E. (1999). The art of case study research. (Sixth ed.) Thousand Oaks, CA:
Sage.

Stake, R. E. (2003). Case studies. In N. K. Denzin & Y. S. Lincoln (E3isategies of
Qualitative Inquiry(pp 134-164) (Second ed.) Thousand Oaks, CA: Sage.

Stein, D. (2000)The new meaning of retireme(Report No. EDO-CE-00-217).

Columbus, OH: ERIC Clearinghouse On Adult, Career, and Vocational
Education. (ERIC Document Reproduction Service No. ED440296)

Strauss, W. & Howe, N. (1991)senerations: The history of America’s future, 1584 to
2069 New York: William Morrow.

Super, D. E. (1985). Coming of age in Middletown: Careers in the makimgrican

Psychologist40 (4), 405-414.

183



United States Census Bureau, December 29, 2008. U.S. Census Bureau News. Retrieved

April 10, 2009, fromhttp://www.census.gov/Press-

Release/www/releases/archives/population/013127.html

United States Census Bureau (2007). ACE demographic and housing estimates: 2005-
2007. Retrieved April 6, 2009 from

http://factfinder.census.qgov/serviet/DatasetMainPageServiet? profa

United States Census Bureau. January 3, 2006 Facts for Features. Retrieved Novembe

4, 2007, fromhttp://www.census.gov/Press-

releases/archives/facts for features special editions/006105.html

United States Government. Retrieved January 25, 2008 from

http://www.ourdocuments.gov/doc.php?flash=true&doc=33

United States GovernmenThe Gl Bill Retrieved November 16, 2004 from
http://www.gibill.va.gov/education/GI_Bill.htm.

University Continuing Education Association. (2002jelong learning trends: A profile
of continuing higher educatiofseventh ed.). Washington, DC: University
Continuing Education Association.

Verduin, Jr., J. R., Miller, H. G. & Greer, C. E. (1988he lifelong learning experience:
An introduction Springfield, IL: Charles C. Thomas.

Yin, R. K. (1994). Case study research: Design and metho@econd ed.) Applied
social research series (5) Thousand Oaks, CA: Sage.

Zemke, R., Raines, C. & Filipczak, B. (1999). Generation gaps in the company

classroom.Training, Nov. 1999.

184



Zemke, R., Raines, C. & Filipczak, B. (200@Generations at work: Managing the clash
of veterans, boomers, xers, and nexters in your workphe& York: American

Management Association.

185



APPENDICES

186



APPENDIX A

STUDENT REQUEST TO PARTICIPATE

187



Invitation to Participate in Study about Baby Boomers

You are being invited to participate in an interview as part of a research study
approved under the auspices of Oklahoma State University, and conducted by DiAnne
Cunningham to fulfill the requirements for a doctoral degree in Adult Education from
Oklahoma State University. The purpose of the study is to examine Baby Boomer
motivations to attend Community College, and to determine if appropriate s@uese
offered for this group. Students who are being invited to participate are Bainyess,
born between 1946 and 1964, and taking one or more credit courses at the Community
College this semester.

Your participation will involve participation in a face-to-face on-campus
interview and should take approximately 45 minutes. Your responses to the questions
will be electronically recorded, and transcribed for data analysis. Alnr&tion you
provide will remain strictly confidential. There is no cost to you other thanntiesitt
takes for the interview. Your involvement in the study is voluntary, and you may choose
not to participate or to stop at any time. There are no known risks associated with this
study which are greater than those encountered in daily life.

To volunteer to participate in the research study, please contact DiAnne

Cunningham at 298-8218 or 630-9087, or you may email ltkaate-

cunningham@sbcglobal.nelf you have any questions about this research study, please
feel free to call DiAnne. If you have questions about your rights as acksedunteer,

you may contact Dr. Shelia Kennison, IRB Chair, 219 Cordell North, Stillwater, OK

74078, 405-744-1676 ab@okstate.edu Thanks for your consideration!
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Invitation to Participate in Study about Baby Boomers

| am finally able to begin my research for the doctoral degree | ammgooki at
Oklahoma State University, and | need your help! | am inviting you to geatecin a
focus group as part of a research study approved under the auspices of Oklakt®ma Sta
University, and conducted by myself to fulfill the requirements for a doatiegee in
Adult Education. The purpose of the study is to examine Baby Boomer motivations to
attend Community College, and to determine if appropriate courses are ofietied f
group. Students who are being invited to participate are Baby Boomers, born between
1946 and 1964, and taking one or more credit courses at the Community College this
semester.

Your participation will involve participation in a focus group interview with other
faculty members, and should take approximately one hour and thirty minutes. Your
responses to the questions will be electronically recorded, and transcribed for data
analysis. All information you provide will remain strictly confidentiahefe is no cost
to you other than the time it takes for the interview. Your involvement in the study is
voluntary, and you may choose not to participate or to stop at any time. There are no
known risks associated with this study which are greater than those encountiaiyl |
life.

The focus group will be held on Monday, December 1 at CC 212 from 2-4pm. |
will provide snacks and drinks. | hope you will be able to assist me, and | am looking

forward to seeing you.
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To volunteer to participate in the research study, please contact me at 298-8218 or

630-9087, or you may email mediatnne-cunningham@sbcglobal.ndt you have any

guestions about this research study, please feel free to call me. If you hstwengue
about your rights as a research volunteer, you may contact Dr. Shelia Kennison, IRB

Chair, 219 Cordell North, Stillwater, OK 74078, 405-744-167®8hg@wokstate.edul

appreciate your help!

Thank you,

DiAnne Cunningham
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Student Interview Consent Form

General Information:

You have been invited to participate in an interview as part of a research study dpprove
under the auspices of Oklahoma State University, and conducted by DiAnne Cunningham
to fulfill the requirements for a doctoral degree in Adult Education from Oklahoata St
University. The title of the study Baby Boomers and Community College: A Study of
Motivations The purpose of the study is to examine Baby Boomer’s motivations to

attend Community College, and to determine if appropriate courses arel dbietieis

group. Students who are being invited to participate are Baby Boomers, born between
1946 and 1964, and taking at least one credit course at the Community College during the
Summer 2008, Fall 2008 or Spring 2009 semesters.

Procedures:

Your participation will involve a face-to-face interview to be conducted on the campus
which is most convenient. You will be asked questions regarding your classes, your
experience at the college, and your future plans. The interview will beoalieally

recorded, and should take approximately 45 minutes.

Risks of Participation:

There are no known risks associated with this study which are greater then thos
ordinarily encountered in daily life.

Benefits:

The findings from this study will provide information on the perceptions that Baby
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Student Interview Consent Form — Page 2

Boomers who have participated in community college courses have about theiglearnin
needs and the community college curriculum. Such information can be useful to adult
educators who advise the Baby Boomers and to community colleges that prowdeglea
opportunities to Baby Boomers.

Confidentiality:

The interviews will be electronically recorded using a personal recodeivige

(Livescribe which is a ballpoint pen with an embedded computer and digital audio
recorder). Each interviewee will be identified by first name only. Adésh interview,

the recording will be transferred to the researcher’s personal compaterav

(Waveform) audio format. There is an added element of security when using the
LiveScribe or Pulse pen. The pen is uniquely synched to the researcher’s personal
computer, which will only allow the information to be transferred to that compuber. T
personal computer is also password protected. The audio format will then belieshscr
to a written electronic document. The wav format will be linked to the resulting
document for future reference. The “wav” file and the electronic transcripivill be
deleted from the computer hard drive five years after the study has bepletsal and
approved.

The results of the research study may be published, but your name will not be used. The
records of this study will be kept private. Any written results will disgueap findings
and will not include information that will identify you. In fact, the published resuilt

be presented in summary form only. Your identity will not be associated with your
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Student Interview Consent Form — Page 3

responses in any published format. Research records will be stored secd @yya
researchers and individuals responsible for research oversight will have tactes
records. It is possible that the consent process and data collection will be dlserve
research oversight staff responsible for safeguarding the rights and agltibgieople
who participate in research.

Compensation/Cost:

There will be no cost to you other than the time it takes for the interview.

Contacts:

If you have any questions about this research study, please feel freei\oak at

298-8218 or 630-9087, or email heda&nne-cunningham@sbcglobal.néf you have

guestions about your rights as a research volunteer, you may contact Drkshalson,

IRB Chair, 219 Cordell North, Stillwater, OK 74078, 405-744-167@8bdwokstate.edu

Participant Rights:
Your involvement in the study is voluntary, and you may choose not to participate or to

discontinue at any time without reprisal or penalty.

| have read and fully understand the consent form. | sign it freely and voluntaaiso
give my permission to audio tape the interview. A copy of this form has been given to
me.

Participant Name

Participant Signature

Date
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Student Interview Consent Form — Page 4

| certify that | have personally explained this document before reqgekahthe

participant sign it.

Researcher Signature (DiAnne Cunningham)

Date
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Faculty Focus Group Consent Form

General Information:

You have been invited to participate in an interview as part of a research study dpprove
under the auspices of Oklahoma State University, and conducted by DiAnne Cunningham
to fulfill the requirements for a doctoral degree in Adult Education from Oklahoata St
University. The title of the study Baby Boomers and Community College: A Study of
Motivations The purpose of the study is to examine Baby Boomer’s motivations to

attend Community College, and to determine if appropriate courses are ofietied f

group. Students who are being invited to participate are Baby Boomers, born between
1946 and 1964, and taking at least one credit course at the Community College during the
Summer 2008, Fall 2008 or Spring 2009 semesters.

Procedures:

Your participation will involve participation in a focus group. The focus group interview
will be electronically recorded, and should take approximately one and one-half hours.
Risks of Participation:

There are no known risks associated with this study which are greater then thos
ordinarily encountered in daily life.

Benefits:

The findings from this study will provide information on the perceptions that Baby
Boomers who have participated in community college courses have about theiglearnin

needs and the community college curriculum. Such information can be useful to adult
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Focus Group Consent Form — Page 2

educators who advise the Baby Boomers and to community colleges that praxmaegle
opportunities to Baby Boomers.

Confidentiality:

The focus group interview will be electronically recorded using a persecaiding

device (iPod with a recorder). Each participant will be identified by firstenanly.

After each interview, the recording will be transferred to the rese&agesonal

computer in a wav (Waveform) audio format. There is an added element ofysecuri
when using iPod and iTunes to transfer the data. The iPod is uniquely synched to the
researcher’s personal computer, which will only allow the information to bddreets

to that computer. The personal computer is also password protected. The audio format
will then be transcribed to a written electronic document. The wav format Wit ksl

to the resulting document for future reference. The “wav” file and the@hect
transcriptions will be deleted from the computer hard drive five yeanstat study has
been completed and approved.

The results of the research study may be published, but your name will not be used. The
records of this study will be kept private. Any written results will disgueap findings
and will not include information that will identify you. In fact, the published resuilt

be presented in summary form only. Your identity will not be associated with your
responses in any published format. Research records will be stored secdim@tyya
researchers and individuals responsible for research oversight will hags &z tee

records. It is possible that the consent process and data collection will be dlbserve
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Focus Group Consent Form — Page 3

research oversight staff responsible for safeguarding the rights and agltthgieople
who participate in research.

Compensation/Cost:

There will be no cost to you other than the time it takes for the interview.
Contacts:

If you have any questions about this research study, please feel freei\oak at

298-8218 or 630-9087, or email heda&nne-cunningham@sbcglobal.nét you have

guestions about your rights as a research volunteer, you may contact Drkshalgon,

IRB Chair, 219 Cordell North, Stillwater, OK 74078, 405-744-167@8bdwokstate.edu

Participant Rights:
Your involvement in the study is voluntary, and you may choose not to participate or to

discontinue at any time without reprisal or penalty.

| have read and fully understand the consent form. | sign it freely and voluntaaikso
give my permission to audio tape the interview. A copy of this form has been given to
me.

Participant Name

Participant Signature

Date
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Focus Group Consent Form — Page 4
| certify that | have personally explained this document before reqgekahthe

participant sign it.

Researcher Signature (DiAnne Cunningham)

Date
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10.

11.

12.

13.

Student Interview

What is your birth year?

Are you currently employed? If not, have you been employed in the past? If
so, please tell me about your job.

Why are you taking courses?

How did you see the need?

What did you do to prepare for taking classes?

What's driving your learning experience?

When did you begin?

Why did you choose to take courses at a community college as opposed to
other learning options?

What were your original perceptions of community college classes? Have
your original perceptions changed? If so, how did your perceptions change
after you took classes?

What courses have you taken in the past year?

What are your plans after completing your intended courses?

a. Are you planning to change careers?

b. Why, or why not?

Are you working on a degree or certificate, or taking classes for another
reason? If you are working on a degree or certificate, what degree or
certificate?

Were your computer skills adequate when you began taking classes? Please

explain.
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14.

15.

16.

17.

18.

19.

20.

21.

Have the classes you have taken incorporated any of the following:

a. flexible scheduling (weekend classes, eight week classes)

b. use of technology in the course or to complete assignments (computers,
word processing or other software packages, media enriched instruction)

c. use of online technology (Blackboard, blended classes)

d. working in teams

Please describe how these affected your learning:

a. Flexible scheduling

b. Use of technology in the course

c. Use of online technology

d. Working in teams

Think about the best class you have had. What about the learning made it the

best?

How do you prefer to learn?

How have your learning needs changed over the years?

Does the college offer courses or programs that both interest you antbseem

be courses that will contribute to your growth as a person or make you more

marketable to the needs of today’s workforce? Please explain.

Do you have any specific retirement plans? What do you expect to be doing

with your life at that time? What are your thoughts on retirement?

What services, if any, do you want the Community College to provide that it

may not be providing now?
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22.

23.

24,

Overall, how do you rate your Community College experience thus far?
Please use a scale of 1 to 5 with 5 being the highest. Why did you give the
rating that you did?

What suggestions do you have for the Community College to better meet the
needs of Baby Boomer students?

What comments do you have regarding your community college experience?
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10.

Faculty Focus Group Interview

Have you taught at the Community College for at least three years?

Have you taught both day and evening classes either this semester or during
your tenure at the Community College?

What courses do you teach?

Do you have, or have you had, Baby Boomers (born between 1946 and 1964)
in your classes?

Why do you think Baby Boomers take classes at a community college as
opposed to other learning options?

What do you believe Baby Boomers who attend the Community College plan
to do after completing the intended courses?

What are your perceptions of Community College students in the Baby
Boomer group?

Do you believe that this group of students is increasing in size, staying the
same, or decreasing? Why?

What learning differences do you find in the Baby Boomer cohort as
compared to other students?

What suggestions do you have for the Community College to better meet the

needs of Baby Boomer students?
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I'M NOT AGING...

I’m increasing in value!

Quote from Anonymous Baby Boomer

Calling all Baby Boomers!
Win an IPod Shuffle w/ $25 ITunes card or
a $100 VISA gift card by participating (2 winners)!

WHAT...
e Volunteer to participate in a 45-minute interview
e You will be asked questions about why you are taking classes at the CC
e The research is being conducted as a part of a doctoral study at OSU

e Are you a Baby Boomer?
e Were you born between 1946 and 19647?
e Have you taken at least one credit class at the CC during the last year?

e Findings will provide information about Baby Boomers’ learning needs

e Results will show what Baby Boomer students plan to do as they relate to
retirement

WHEN...

e Contact DiAnne Cunningham at dianne-cunningham@sbcglobal.net or
630-9087 to set up an interview time.

WHERE...

¢ Interviews will be conducted on the campus which is most convenient for
you.

Participants — You will receive a $25 VISA gift ar
for each referral who participates in the study.
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