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CHAPTERI

BACKGROUND

The Need for a Different Curriculum

“A ... study says American 15-year-olds ability to apply what they’ve learned in
math, science, and reading to real-world questionsis, on average, well, ‘average
compared to their peersin other industrialized nations’ (Stein, 2001, p. 9). This
statement is an indictment of the traditional system of education in America. Traditional
education in Americais under constant attack from many different areas becauseit is
becoming increasingly well known and accepted that traditional education is not meeting
the needs of students.

Educator and nationally known newspaper columnist Marion Brady (2003)
describes the problems of traditional schools as, “stuck on a performance plateau. Even
the best of them fail to hook solidly into students' natural curiosity, natural need to know,
natural desire to make more sense of the world and their placeinit” (p. 1). Brady (2003)
goes on to say that if educators “take away the report cards, certificates, diplomas,
attendance laws, parental pressures, and community expectations, the schools would fall
apart” (p. 1). Many non-traditional educators, like Brady (2003), believe that traditional
education in Americais focused more on the educational output of students than on their

educational needs.



THE PROBLEM

Traditiona education, non-traditional educators like Brady (2003) argue, failsto
create an educational environment that fosters connections within the curriculum. This
fragmentation occurs because of the separate and independent courses taught in
traditional schools. The fragmentation of the school curriculum, ateacher-centered
process approach to learning and centering the learning around tests, are the major
reasons non-traditional educators believe that traditional schoolsfail to wholly educate
their students.

Holistic educators, on the other hand, teach subjects, ideas and topicsin relation
to other subjects, ideas, and topics. Such curricular integration is one of the primary
aspects of holistic education. Holistic educator Clark (1991b) believes holistic
educational philosophy has a*“ profound assumption about the nature of the world: an
assumption that everything in the universe is fundamentally interconnected” (p. 53).
Holistic educators seek to demonstrate the interconnectedness of the world by connecting
all subjects traditionally taught separately, into an integrated curriculum.

Teachers of Integrated Thematic Instruction also believe traditional schools are
not properly educating American students. The stated mission of Susan Kovalik &
Associates (2003) isto “trandat(e) brain research into practical curriculum and
instructional strategies for the classroom and to participate in the creation of learning
communities dedicated to devel oping competent, caring, and responsible citizens’ (p. 1).
Dueto the failures of traditiona education, Kovalik (2003) decided to create what she

saw as a new philosophical idea of a more complete form of education based on research



of how the brain learns.

Educators, including R. Miller (1990) and Kovalik (2003), conclude the
traditional school system isfailing its students, and therefore, they are pursuing a better
type of schooling, one that will not fail children. Stoddard (1993) states the problem as
“the failure of our traditional system to nurture personal inquiry and individual self-
development that results in student anger, frustration, loss of self-esteem, alienation, and
hopeless boredom” (p. 31). According to educators such as R. Miller (1990), Clark
(1991b), and Stoddard (1993), the mgjor failings of traditional education are that it does
not educate the whole child and it produces students who are unabl e to connect what they

are taught to real life because they do not view the world as awhole.

PURPOSE OF THE STUDY

The purpose of this study was to examine the educational philosophy of
Integrated Thematic Instruction in a school setting. The study devel oped a working
definition of what holistic education is by examining the major concepts discussed by
most holistic writers and educators. In the glossary, the study established a definition of
traditional education for comparison purposes. Using the results of the study, the
researcher determined whether Integrated Thematic Instruction came within the agreed-
upon working definition of holistic education, traditional education, or if it isaunique

educational philosophy.



ASSUMPTIONS
One assumption of this study isthat alaboratory school reflected the philosophy of
Integrated Thematic Instruction. Another assumption of this study is that the educationa

philosophy of Integrated Thematic Instruction was observable in the laboratory school.

GLOSSARY

Thetermsin this glossary are defined specifically for usein this study. The terms

defined in this study are applicable only to this study.

Integrated Curriculum: An integrated curriculum combines two or more subject areas to

create one course or cover an educational theme. Integrated curriculum is designed to increase
student learning and retention of material. Integrated curriculum is also an educational model for
decreasing instruction in isolated academic disciplines because it combines goals and objectives
from arange of academic areas (Beane, 1997).

In an integrated curriculum, teachers can combine disciplines by creating logical
connections within their classrooms. Reisberg (1998) states “teachers using integrated
curriculum may select a subject for instruction and include related topics from other areas in the
unit plan” (p. 272). A teacher, or team of teachers, can combine subjects that have traditionally

been taught separately into a single integrated course.

Holistic Education: Within the conceptual framework of holistic education there

IS no consensus on what exactly makes up true holistic education. Some major factors,



however, are agreed upon by all holistic educators. The components which are common
to al forms of holistic educational philosophy are as follows: 1) the education of the
whole child, mind, body, and spirit, 2) all things are interconnected and related and
should be addressed as such in the educational curricula, and 3) the transformation of the
way students think from separate, fragmented thoughts and ideas to a connected, caring
and self-aware whole. (A more detailed explanation of holistic education is contained in

Chapter 11).

Traditional Education: Thereis not one single model of traditional education, but asis

the case of halistic education, afew major factors are commonly present. Traditional education

isteacher centered, uses a fragmented curriculum, and emphasi zes testing to determine the

knowledge a student has gained. The philosophy of traditional education has evolved from afew

influential movements, such as cognitive psychology and behaviorism (Miller, 1990).
Traditional education is ateacher-centered approach to education. Theteacher is

the source of knowledge in the classroom, and therefore, all aspects of education come

from the teacher to the student. All curricular choices, assignments, and discipline come

from the teacher, with little to no input from the student. Traditional educators divide the

curriculum into individual components, such as physical geography and American

literature, and decrease the natural cohesiveness that existsin real life. Because of this

fragmentation, holistic educators argue the traditional curriculum creates fragmented

learning and thinking in students. Clark (19914a) states traditional education creates

fragmentation in two ways: “ One is the way the content is organized or structured, and

the other is the nature of the content itself” (p. 31). Because the school day is arranged



for separate and independent courses, traditional education can do nothing but divide the
subjects themselves into separate and individual units, which is areason for fragmented

thought. (A more detailed explanation of traditional education is contained in Chapter

).

Whole Brain: “Whole brain” refers to the concept that al aspects of the brain need to be
engaged in the learning process. Holistic educators believe students will learn better when they
are actively involved in the learning process. One reason students learn better when actively
involved is that multiple parts of the brain are engaged, thereby increasing the opportunity for
learning to take place. The body (physical nature), spirit (emotional nature), and mind or brain
(mental nature) should all be engaged for whole brain learning to take place (Miller, 1990;

Kovalik & Olsen, 2002).

Whole Child: “Basically, holistic education seeks to teach the whole child. This means
academic achievement is only one goal of education, and the social, emotional, physical,
aesthetic, and spiritual aspects of the human personality need to be recognized aswell. In
modern society, ‘school’ has been defined as the place where knowledge and facts are taught,
where people are prepared for careers and to be useful citizens. Holistic educators assert,
however, that this emphasis on intellect and vocation results in lopsided development of human

potentials and that a complete redefinition of the school is needed” (Miller, 1991, pp. 358-359).



LIMITATION
One limitation of this study is that the working definition of holistic education established

by this study may only be applicable to this study.

RESEARCH QUESTIONS
1. What is Integrated Thematic Instruction?
2. Does Integrated Thematic Instruction fall under the guidelines of the working definition of
holistic education?
3. Does Integrated Thematic Instruction fall under the guidelines of the definition of traditional
education?

4. IsIntegrated Thematic Instruction a unique educationa philosophy?

ORGANIZATION OF THE STUDY

The researcher developed aworking definition of holistic education. The researcher also
developed a definition of traditional education. Once these definitions were established, they
were applied to the philosophy of Integrated Thematic Instruction. This study looked to discover
whether, when practiced in areal-life school situation, Integrated Thematic Instructionisa
holistic educational philosophy, atraditional educationa philosophy, or a unique educational
philosophy. A qualitative method, case study, was employed to research the philosophy of
Integrated Thematic Instruction and describeit.

The laboratory school used in this study was Thoreau Middle School in Tulsa,

Oklahoma. The researcher attempted to determine if the philosophy of this school,



Integrated Thematic Instruction, can be defined as a holistic educationa philosophy even
though Integrated Thematic Instruction does not officially profess to be aholistic form of
educational philosophy.

To determine whether Integrated Thematic Instruction is holistic in nature, the
researcher determined whether, in action, it educates in a holistic manner or in aunique
manner. Holistic education is education of the mind, body, and spirit of the child. Miller
(1988) states that “in the holistic curriculum the student is not reduced to a set of
competencies that must be ‘performed,” or an abstract set of mental processes; instead,
there is an acceptance of the richness and wholeness of human experience” (p.26).
Simply stated, holistic education tries to educate the ‘whole’ child.

The same set of procedures were used to determineif Integrated Thematic
Instruction is actually atraditional educational philosophy. The school was examined to
determineif, in action, it practices aform of education that falls within the definition of
traditional education, or if it educates in a manner unique to Integrated Thematic
Instruction.

The philosophy of education professed by the laboratory school, Integrated
Thematic Instruction, was fully explored to determine if the school educates the whole
child. Theresearcher examined the literature of Integrated Thematic Instruction to
determine if it has themes common to those of holistic education. The language or
terminology used in the literature base of an educational philosophy is one signifier of the
nature of that philosophy. Since the terminology used in an educational setting is akey
element of establishing holistic educational philosophy as a non-traditional philosophy of

education, the educational language from the literature base needs to be examined to



answer the questions: Does Integrated Thematic Instruction use terminology that can be
viewed as holistic? Does Integrated Thematic Instruction use terminology that can be
viewed as traditional ?

The researcher went to the school to conduct interviews and observe the
philosophy of the school in action. Conducting al of these different types of research
hel ped the researcher document whether Integrated Thematic Instruction can be
considered a holistic educationa philosophy or atraditional educational philosophy. One
example of aholistic signifier the researcher examined would beif: in a holistic schooal,
courses that are traditionally taught as separate courses were integrated, for example,
integrating science and mathematics into asingle curriculum. One example of a
traditional signifier would be if the school practices separate-subject classes, for example,
teaching science and mathematics in their own independent classes.

Again, in this study, the philosophy of Integrated Thematic Instruction was fully
explored. In examining this philosophy, the researcher observed and anayzed the
philosophy of the laboratory school, Integrated Thematic Instruction, to determineif itis
a holistic philosophy of education, atraditiona philosophy of education, or aunique

philosophy of education.



CHAPTERII

REVIEW OF THE LITERATURE

INTRODUCTION
To understand the relationship Integrated Thematic Instruction has with holistic
education and traditional education, we must examine the literature base of each
philosophy. Using the literature base, one can begin to see the relationship Integrated
Thematic Instruction has with both holistic education and traditional education. Thisalso
gives the researcher a base of knowledge to use when examining Integrated Thematic

Instruction in action in a school setting.

TRADITIONAL EDUCATION
Traditional education, the philosophy of education with which most Americans
are familiar, must be examined first. Thereisnot one single agreed-upon version of what
is considered traditional education, but common factors are present in all forms of
traditional education. They are all teacher-centered, use single-subject curriculum, and
emphasize testing as the ultimate way to determine knowledge. Educational author
Hirsch (2001) sums up traditional education when he states that traditional education has

“explicit, agreed-upon academic goals for al children; a strong focus on academics,



order, and discipline in the classroom; maximum time on learning tasks; and frequent
evaluations of student performance” (p. 16).

The philosophy of traditional education has evolved from afew influential
movements. The first traditional educational movement is cognitive psychology, which
has become aleading educational movement in the United States. One type of school
reform that is closely associated with cognitive psychology is called the informational
processing perspective. “The informational perspective has an internal focus. Learning
is described as a change in knowledge stored in memory” (Newby, et a., 2000, p. 29).
Schools focus on changing and adding to the knowledge stored in a child’s mind.
Memory isthe key to aperson’s ability to learn.

Newhby, et al. (2000) write that “human memory has two essential characteristics.
First it is organized rather than random. The second essential characteristic of human
memory isthat it is active rather than passive’ (p. 29). These two ideas form the
complete basis of this cognitive psychological perspective. Cognitive psychologists
believe teachers must understand and address these two factors for students to progress
educationally. Teachers must understand the cognitive processes before they can
successfully teach students anything. They must be able to help students translate any
information into a meaningful form, so that students can remember it for later recall and
use (Newby, et a., 2000).

Within this discipline, “the primary responsibility of the instructional expert isto
create conditions that will help the students attend to, encode, and retrieve information”
(Newby, 2000, p. 30). Theteacher isonly used to design a curriculum that the student

can then process, much like a computer processes information. The teacher organizes the



new information, links the new information, and then helpsin guiding the student in the
retrieval of that information.

Within this cognitive model, if the teacher fails to guide the student in the
processing of the information, the student can process it him/herself if he/she has the
ability. According to Newby, et a. (2000), “students' responsibility within the
informational processing perspectiveisto actively synthesize information, using
cognitive supports provided by the environment or that they develop for themselves’ (p.
32). If the student does not have the ability for this type of processing, then no learning
will take place.

In this model the student’s mind is a computer, able to be programmed and to
process information. It is ateacher-centered approach, because it starts with the teacher
organizing the information to be processed by the student, rather than the student having
any influence on the information to be processed. This model of education isrigid and
mechanisitic.

Another influence on traditional education is behaviorism. Behaviorism focuses
on changing and modifying student behaviors. In behaviorism, the teacher controls all of
the learning, establishing the educational goal and guiding the student to that goal. Inthe
behavioral perspective, the teacher has the primary responsibility for arranging the
learning situations to help students learn the material. To make surethat learning is
taking place, behaviorists believe ateacher should set behavioral objectives for students
to complete (Newby, et al., 2000).

In the behaviorist perspective “teachers should use cues to guide students to the

goa” (Newhby, et al., 2000, p. 27). All knowledge starts and ends with the teacher.



Newhby, et al. (2000) describe the learning situation: “the environment presents an
antecedent (A) that prompts a behavior (B) that is followed by some consequence (C) that
then determines whether the behavior will occur again” (p. 26). Behaviorists believe that
students will exhibit learning when they consistently behave in the newly modified way
(Newby, et ., 2000).

This process can be called “shaping” (Newby, et al., 2000, p. 26). Behaviorists
believe shaping can help students learn as teachers slowly modify the behaviors of
students to reach the desired goal. Students take a passive role in education because the
teacher completely determines the goal and the way to achieve that goal.

Another form of education that has attempted to reform traditional educationis
called constructivism. Of the main forms of traditional education, constructivism has the
most characteristics that are similar to holistic education. According to Newby, et a.
(2000), constructivists believe that knowledge is constructed and learning is a“changein
meaning constructed from experience’ (p. 34). Experience can be gained in a variety of
ways by having students interact with objects, situations, or other students, to gain the
experience.

Similar to the cognitivist perspective, constructivists believe that knowledge is
added to pre-existing knowledge. Newby, et a. (2000) state that “learning is determined
by the complex interplay among students’ existing knowledge, the socia context and the
problem to be solved” (p.34). Therole of the teacher in this perspective is to place
students in situations where they will be able to gain experience and construct new
knowledge from that experience. Instructors in the constuctivist perspective ask students

to use their knowledge to solve what would be considered meaningful or realistic



problems. Even though this perspective relies on a student gaining knowledge from real
situations, it is still ateacher-centered approach because it is up to the teacher to create
those situations or problems (Newby, et al., 2000).

All of these different forms of traditional education, while existing
simultaneously, are not the only examples of different forms of traditional education.
These are the traditional educational systems that dominate American schools and make

the best comparisons to Integrated Thematic Instruction.

Importance of Traditional Education

One of the most fervent supporters of traditional education is author E.D. Hirsch.
He believes that atraditional form of education is the best way for American students to
learn and succeed in school. Hirsch (1999) writes that schools in which students learn
more have “tended to favor the explicit teaching of phonics, the memorization of the
multiplication table and the use of standardized tests” (p. B9). Hirsch takesthis
standpoint despite many other educational authors shifting their support away from
traditional education.

Peterson and Campbell (2001) are two authors that recognize the trend that
American education has shifted toward a common form of education, traditional
education. “ Throughout the twentieth century, the design of the American school system
became increasingly comprehensive, uniform, centralized and professionally directed”

(p. 2). However, they also recognize the need for educational reform, whatever form that
may take. Peterson and Campbell (2001) write that, “ by the beginning of the twenty-first

century, most Americans agreed that something needed to be done to improve America's



schools’ (P. 4). They believe that traditional schools might no longer be sufficient for
educating students when they state “for all the centralization, standardization, and
professionalism that had occurred, schools seemed no more adequate to the task set
before them” (Peterson and Campbell, 2001, p. 4) of properly educating students.
Traditiona schools do not produce well-rounded students that can function in rea-life
situations.

The questioning of traditional education by Peterson and Campbell is answered
by Hirsch. He believesthat traditional education isthe most valid form of education.
Hirsch (1999) points out “the fact that recent improvements in equity have been achieved
only by school reforms that use conservative methods like drill and practice and a
demanding curriculum” (p. 9). Drill and practice are some of the characteristics of the
teacher-centered nature of traditional education. Hirsch believes that, despite authors like
Peterson and Campbell questioning the adequacy of traditional education, the current
traditional form of education is the best way to educate.

To support this belief, Hirsch uses the Coleman report from the 1980s which,

showed that most Roman Catholic schools were better at achieving equity than

most public schools. Catholic schools followed a rich and demanding curriculum,
requiring alot of drill and practice, and expected every child to reach minimal
goalsin each subject during the year. Asaresult disadvantaged children
prospered academically, as did their advantaged peers, and the schools narrowed

the gap between races and socia classes (Hirsch, 1999, p. 9).

Hirsch (1999) believes this research shows that traditional education hel ps students from

all backgrounds, ranging from private Catholic school children to disadvantaged public



school children, to succeed. And, according to most educators, giving al children the
opportunity to succeed academically isthe goal of schooling.

In support of traditional education, Hirsch (1997) states that “the emphasis that
permeated the traditional school was recitation, memorization, recall, testing, grades,
promotion, and faillure” (p. 42). Traditional educators use these ideas to place an
emphasis on ateacher-centered education. Hirsch (1997) describes traditional education
asoneinwhich, “it was necessary that children primarily listen, sit quiet and attentive in
seats, try to fix in their minds what the teacher told them, commit to memory the lessons
assigned to them” (p. 42). Hirsch believes that this form of education is the type of
education that all school children should have.

One of the main points of detraction that some educators have about traditional
education is that it does not have an engaging curriculum. To answer these detractors,
Hirsch writes that, “traditional knowledge-based schooling is currently employed with
great success in most other advanced nations. It failsto note that challenging subject
matter - the core of traditional education - can be taught in alively, demanding way”
(Hirsch, 1997, p. 42). He goes on to say that, “an effective teacher can make the most
distant subject interesting, and an ineffective one can make any subject dull” (Hirsch,
1997, p. 42).

Many detractors of traditional education also state that whole-class instruction

creates alearning environment that is not conducive to a good education. They stress that

individualized instruction is a better way to educate. Again, Hirsch (1997) disagrees with

the detractors by writing,



how then can we explain the paradox that individuals learn more and better in
schools where greater emphasisis placed on whole-class instruction than on
individualized tutoring? How do we explain the research finding that even
students needing extra help make more progress when whole class instruction is
emphasized over individua tutorials? (Hirsch, 1997, p. 42).
To further emphasize this point Hirsch (1997) states, “knowledge is effectively given to
the entire group simultaneously, more students are learning much more of thetime” (p.
42). He asserts that this simultaneous learning is one of the main features of traditional
education and iswhy it is the best way for students to learn.
Another problem detractors have with traditional education is the use of
standardized tests. Hirsch (1999) counters the detractors by stating,
standardized reading tests are among the most valid and reliable assessments that
exist and among the most important instruments for measuring excellence and
fairnessin education. To take areading test, a student has to perform the very
skill being assessed. These tests, even in their much-maligned multiple-choice
forms, are highly correlated with each other and with real-world reading skills (p.
B9).
Traditional educators stress that standardized testing is the best type of assessment. They
create asingle standard that can be used nationally to determine educational quality and
knowledge levels of all students. These tests are seen as afair way to establish
educational standards that can be used in many different educational situations.
Reformers challenge objective tests because their methods have failed to increase test

scores (Hirsch, 2001).



All education that can be considered traditional education consists of single
subject courses. Hirsch (2001) believes that subject-matter knowledge should come first
and foremost. It isthe most important function of schools. “The rea-life competencies
that people need, such as the abilities to read, to write, to communicate, to learn, to
anayze, and to grasp and manipulate mathematical symbols, have major components that
psychologists have found to be ‘domain specific’” (Hirsch, 1996, p. 219). “Domain
specific” is simply another way of stating a course is single-subject.

The best way to teach these domain specific classes is by using the traditional
approach to education. “Adequately detailed guidelines help teachers by discriminating
between knowledge that is required and knowledge that is merely desirable” (Hirsch,
1996, p. 32). Itisimportant that each content area be a separate class so that students can
concentrate on, and learn, the domain specific material. Hirsch (1996) goes on to state,
“there is no substitute for this requisite domain-specific content knowledge in the

performance of reading or any other intellectual skill” (p. 219).

Recent Shift toward Holistic Education
Since the inception of education in America, there have been attempts to
restructure and reform the American traditional educational system. However, beginning
in the 1960s, the idea of educational change started gaining momentum. ‘Radical’
educators understood that, even in the 1960s, the traditiona system of education in
Americawasfailing its students. They began the modern movement of educational

reform that is still taking place today (Miller, 1990).



The trend of trying to correct educational problems continued into the 1970s.
However, the reform movements of the 1970s were less radical than the reform
movements of the 1960s, and seemed to shift from atotal abandonment of public
education, to areform of those same public schools. Miller (1990) goes on to say
“around 1970, there emerged another group, whom we may call mainstream liberals; they
responded to social and educational dissent with less radical — yet still quite potent —
ideas for reform such as open classrooms and ‘ public schools of choice’” (p. 148).

In the early 1970s, with the open classroom educational approach, the beginnings
of a holistic educational movement could be seen. The open classroom “may be
considered holistic because its starting point was a faith in the natural unfolding of human
development” (Miller, 1990, p. 149). Teachers who believed in open classrooms allowed
students more individual freedoms and were more interested in the students as whole
beings. Despite the fact that open classrooms started as a holistic idea, they did not
remain that way. Open classrooms stayed away from true holism and remained firmly
entrenched in traditional educational philosophy. Miller (1990) called the open
classroom approach an “accommodating holistic movement” (p. 150). After theradical
movements of the 1960s, the reform movements of the 1970s were much less radical in
their ideas for educational reform. In fact, these reform movements are now considered
the epitome of traditional education.

After the open classroom movement of the 1970s, the reform movements that
followed al moved further away from the holistic idea. Miller (1990) states that
“ American education had weathered its most serious crisis without making any major

concessionsto its critics. The ‘back-to-basics movement, emphasizing test scores,



‘time-on-task’ and other heavy-handed control over the lives of children, continued to
gain momentum through the 1980s’ (p. 151). This movement was not a forward thinking
reform movement. Miller believesit was a movement back in time to a more teacher-
dominated system of education. It was aform of American education that discounts the
value of the student and certainly does not address the needs of the whole child.

It can be argued that movements such as ‘ back to basics,” are not really reform
movements at all. They are not really interested in making awholesale reform to
education. These movements seem more interested in reestablishing the traditional
school’ s control over the students. Each movement followed the same pattern of the
previous movement. They seemed more interested in reasserting control than in creating
reform (Brown, 1991).

Holistic educators like Clark feel there is now a shift toward holistic education
taking place. They believe that the demand for better quality education will bring about a
call for holistic education. Since all other aspects of peoples lives are becoming
increasingly connected, our education should aswell. “While much has been written
about the need for educational reform, not enough attention has been paid to the fact that,
in education, asin virtually every other area of our lives, amajor paradigm shiftis
occurring” (Clark, 1991c, p. 17). The belief that a shift is needed is centered on the fact
that many people are starting to see the folly of using ssmpletest scoresto judge a
student.

Simply stated, the paradigm shift vis-a-vis students is the movement from an

assumption that each student was born with a given, mathematically quantifiable,

intellectual capacity, to the assumption that each individual student has an innate
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potential for thinking and learning whose boundaries defy quantification (Clark,

1991c¢, p. 18).

Because the assumptions of traditional education are proving themselves to be not
valid, the need for a holistic form of education becomes ever more important. Holistic
educators believe that each individual student has the ability to think, succeed, and learn
and thisis creating the shift toward a holistic curriculum because it fully addresses the

needs of students (Clark, 1991c).

HOLISTIC EDUCATION

One of the many educational movements throughout the history of education is
the movement toward holistic education (Miller, 1991a). With regard to those that stress
all schools need to move to traditional education as the best way to educate students,
Miller (1991a) statesit “is primarily a desperate effort to reassert [the traditional ]
worldview even asit is more obviously becoming obsolete (p. 2). Holistic education
challenges, not only traditional education, but also the reform movements, to move away
from a fragmented worldview to a holistic one that addresses all of the needs of all
students.

Within the conceptual framework of holistic education there is no consensus what
exactly makes up true holistic education. Some major factors, however, are agreed upon
by al holistic educators. The components which are common to all forms of holistic
educational philosophy are as follows: 1) the education of the whole child, mind, body,

and spirit, 2) al things are interconnected and related and should be addressed as such in
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the educationa curricula, and 3) the transformation of the way students think from
fragmented thoughts and ideas to a connected, caring and self-aware whole.

Holistic education is a philosophy that presents itself as a philosophy that can give
students a high quality educational experience. According to Hassard (1985) the “holistic
approach focuses attention on creativity, wisdom, and will” (p. 51). Hoalistic educators
stress student freedom and creativity, while they make connections within the curriculum.

Holistic education does not focus on determining which facts or skills adults

should teach children. But on creating alearning community which will stimulate

the growing person’s creative and inquisitive engagement with the world.

Holistic education is not concerned with “Cultural literacy” (“what every

American needs to know”) so much as with nurturing healthy, while, curious

persons who can learn whatever they need to know in any new context (Miller,

1991b, p. 7).

Holistic education, in general, is a concept that was devel oped to present students with a
more well-rounded education than what they receive in atraditional school.

The purpose of holistic education isto help students gain a whole knowledge of
themselves, of society, and of the world around them. To gain the ‘whole knowledge,’
students view society holistically, such as being able to understand the
interconnectedness of the society and world in which they live, and the
interconnectedness of the education and knowledge that they receive. However,

it isimpossible to know what the state of knowledge is—in other words, the

problems its development and distribution are facing today — without knowing

something of the society within which it is situated. And today more than ever,
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knowing about that society involves, first of al, choosing what approach the

inquiry will take, and that necessarily means choosing how society can answer

(Lyotard, 1999, p. 13).

According to the beliefs of holistic education, more knowledge in a well-rounded manner
egual s a better opportunity for success in society. Holistic educators feel that their
students gain a well-rounded base of knowledge and also a better chance for further
knowledge, which leads to more success when the students are finished with their
education.

Holistic education is not intended specifically for, or only for, giving its students
the ability to succeed in aglobalized world. Miller (1990) says that “holistic education
emphasi zes the development of each individual’s unique and characteristic potentials, not
the preservation of cultural belief systems and social institutions” (p. 156). Whilethis
can be one of its outcomes, it does not emphasize it as one. Holistic educators believe
that traditional education, because of its fragmentation and isolated curriculum, does not
have the ability to properly prepare students for the challenges they will face in society
and the world.

The way holistic educators try to educate their children differently is seen in their
entire approach to education. Gibson and Peterson (2001) state that in holistic education
“ateacher/student/community search for what istrue, gaining and testing ideasin a
reasonably free atmosphere where passion and joy are privileged” (p. 104). Holistic
educators place an intrinsic value on the child, therefore their schools operate using a
different philosophical approach to education than atraditional school. These schools

use a philosophy of halistic education. Clark (1993) believes that “holistic education
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recognizes the multidimensional nature of human experience by honoring the
emotional/psychological, physical and spiritual, as well as the cognitive needs of the
learner” (p.81). Simply put, holistic education tries to educate the ‘whole' child. Thisis
education of the mind, body, and spirit of the child. Traditional education focuses
primarily on educating the minds of students while de-emphasizing the body and
completely ignoring the spirit.

Purpel (1995) agrees with the holistic idea of teaching the spirit as well asthe
mind and body by saying “the mind and the body are to be nourished and trusted then so
also do we need to attend to matters of the spirit with al the elusiveness and problematics
that this concept brings with it” (p. 156). He acknowledges that addressing the spiritin a
curricular situation might be difficult, but states it is something that should be done.
Since traditional education completely ignores the spirit of achild, Purpel could be seen
as an advocate of holistic education and its push to educate the spirit.

To address the whole child, holistic education uses a multitude of techniques to
educate children. Of course thisis not to say there are any prescribed methods that an
educator in aholistic school must follow. Holistic educator Flake (1993) uses an
ecological example to demonstrate that by having a variety of approachesto holistic
education, it creates a stronger overall philosophy. “Thereis great diversity among
educators and thisis a strength since in ecological systems, diversity makes for stability”
(p. 77). That isone of the attractions of holistic education; it is child-centered and
therefore, impossible to have any predetermined form of teaching style. Thisisin
opposition of traditional education, which is teacher-centered and rigid in its curricular

outcomes.
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Within the philosophy of holistic education there is not one prescribed curriculum
or system. Also, thereis not one ordained set of standards or way of running a school
within the philosophy of holistic education. As Network of Education Associations of
Tasmania (NEAT) (2001) putsit, “holistic education is not any one technique or
curriculum” (p. 1). Because thereis not one prescribed curriculum for holistic educators,
holistic education is meant to create meaningful connections within the whole person. It
leaves plenty of room for flexibility of functionality.

Holistic educators, such as Miller (1990) believe that “holistic education will not
solve the problems of our age, but along with other personal and societal changes we can
begin to confront our aienation” (p. 7). Thisaienation isthe fragmentation, the thingsin
our society that separate and divide us into our various parts. As Clark (1991b) phrases it,
“lifeis shaped by either an assumption of separateness, in which the essence of redlity is
fragmented, or an assumption of wholeness, in which the essence of reality is unity” (pp.
54 - 55). Holistic education, because its philosophy is based and founded on the concept
of wholeness, attempts to produce students who can see this unity and be productive
citizens. Thisideaisin opposition to the fragmentation of traditional education.

Miller (1993) stresses that “in a holistic approach, intellectual grounding means
critical, flexible, and creative thinking, and the ability to do research, to locate and take
advantage of all potential resources’ (p. 113). Because holistic education is flexible and
open initsdesigns, it allows for the investigation of topicsin amyriad of approaches.
Holistic educators can work with their students to discover the best way for their
investigation to proceed. Because subjects are seen in their relation to the whole, they

can be approached and understood from many different world views.
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Despite, or possibly because of, the relative openness of holistic education, there
are common ideas or themes that transcend all writings and thoughts on holistic
education. These commonalities are what will be used in this paper as the fundamentals

of what make up holistic education. The following sections discuss the commonalities.

TheWhole Child

Thefirst issue to address is how holistic education educates the mind, body and
spirit, or the whole child. How can one educate the whole child? Accordingto NEAT
(2001), one of the most important steps in educating the whole child is having schools
acknowledge “a recognition of the physical, emotional, mental, and spiritual dimensions
of being human” (p. 3). Holistic education stresses educating all facets of it’s students to
create well-rounded and whole humans. These facets, emotional and spiritual for
example, areignored by traditional schools. Holistic educators believe that by ignoring
these dimensions, traditional schools are short-changing their students and are not
creating truly well-rounded citizens.

Holistic education, as does traditional education, places an emphasis on educating
the mind and body of the child. Miller (1988) points out that “by connecting mind and
body, we facilitate human wholeness’ (p. 98). But holistic education takes it a step
further than traditional education. Thereis a connection between the mind and body that
isstressed in holistic education. This connection liesin the fact that our bodies are
controlled by our mind, while at the same time our mind is limited by the body it
inhabits. When connections are made between these two in an educational setting,

increased learning can take place.
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Holistic education attempts to “acknowledge the spirituality and soul by
promoting reflection and contemplative practice, allowing for self-expression and
creativity, enchanting through a sense of mystery, wonder, awe and reverence, and
supporting deep questioning and transformation” (NEAT, 2001, p. 1). The concept of
spirituality isfar more than asimplereligious act. The reflection and deep questioning
that reflects the spiritual side of an individual is encouraged, and even stressed, in holistic
education whereasiit is rejected and even feared in traditional schools. “Ultimately, a
spiritual worldview isareverence for life, an attitude of wonder and awe in the face of
the transcendent source of our being” (Miller, 1990, p. 154). Even though the common
connotation given to spirituality isthat it isareligious act, it can be seenin holistic
education as purely an inner reflection and not religious at al.

Holistic education is not concerned with the problems associated with
church/state separation, because the spirit is an essential and central characteristic to
holistic education. Clark (1991b), a holistic educator who stresses the spiritua nature of
education states, “1 affirm that holistic education is fundamentally spiritual. Indeed, |
have concluded that any search for wholeness, regardliessits form, is a spiritual search”
(p. 61). However, thisisnot to say that spirituality is simply areligious act or behavior;
it can be a personal reflection or connection to the world or topic they are studying. This
personal connection, or spiritual connection, is central to holistic education becauseit is
this connection that signifies true understanding in a holistic context.

Stressing the importance of the spirit in holistic education, Miller (1988) states
that “the highest level of intuition isthe spiritual. Here intuition isindependent from

feelings, thoughts, and sensations’ (p. 76). In thisinstance, intuition is knowing without
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restriction. Within a holistic educational setting, the concept of intuition goes beyond the
simple learning of atopic or subject because “at the spiritual level, intuition moves
beyond dualism to experience unity directly” (Miller, 1988, p. 76). Spiritual-level
intuition is based on being able to fully understand the topic being studied beyond the
simple mental range; it is being able to comprehend the topic on physical, emotional,
mental, and spiritual levels.

Within the context of holistic education, “intuition isadirect knowing” (Miller,
1988, p. 74). Sinceintuition isdirect knowing, it is much more than ssimply being aware
of atopic or ideaand is more likely to be involved with a student who is learning
holistically. Trueintuition actually goes much further than direct knowing. Miller
(1998) states that “intuition involves direct knowing and occurs at different levels—
physical, emotional, intellectual, spiritual. Intuition needs to be integrated into the
classroom because it can enhance the student’ s thinking, particularly creative problem-
solving” (p. 86). Creativity and problem-solving are ideas central to holistic education.
Holistic education seeks to develop creativity and problem-solving in students.

According to Miller (1988), “there is some evidence that intuition isintegral to
creativity” (p. 77). The use of intuition would allow a student the ability to creatively
solve problems. Hoalistic educators address the intuition of a student because intuition is
an important part of creative problem solving and problem solving is a concept that is
central to the educational process of the student.

To educate the whole child, holistic education has the flexibility to use a
multitude of techniques to educate children. Of coursethisis not to say there are any

prescribed methods that an educator in a holistic school must follow. According to
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Gibson and Peterson (2001) a holistic curriculum will have its “ pedagogy and content
rooted in democracy” (p. 104). That is one of the attractions of holistic education; itis
democratic, child-centered and does not have any agreed-upon, predetermined teaching
style.

A child-centered curriculum intrinsically places value on the child, because they
are seen as a valued contributor to their own educational process. This empowers the
student and gives them ownership over their own education. “The participative
democratic process is fundamental to holistic education. This means that thereis full
participation in the various levels of decision making by those most affected by the
particular decisions’ (Clark, 1993, p. 85). It creates a sense of value within the student
because the students themselves are in control of their own education. Wheresas this
sense of empowerment and ownership isavital part of holistic education, this very same
sense of empowerment and ownership are not something that is encouraged or even
allowed in traditional education.

One of theideasin achild-centered curriculum is that of group work and
cooperative learning. When students work on projects together, they not only learn the
material, they also learn how to work successfully with other people. Noddings (1995)
believes that students should work cooperatively in schools by saying “in schools,
students should be encouraged to work together, to help one another — not just to improve
academic performance” (p. 143). While Noddings does not spell out a specific curricular
goal, she does believe in the integration of students and cooperative learning, which are

both centra to aholistic environment and therefore central to holistic education.
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Connectionsin the Curriculum

The second mgjor theme central to holistic education is that within the
curriculum, all things are interconnected and are specifically addressed as such. This
idea demonstrates the value of finding a better educational system. Holistic educational
philosophy, with its fully integrated and interconnected curriculum, is a progressive form
of education that addresses real-world situations. Turner (2000) describes a situation
where ssimple testing, as done in atraditiona school, would not meet the needs of a
holistic student when he writes “success in school work is not viewed as a sufficient test
of practical merit, but must be supplemented by atest in the world of practical affairs’ (p.
31). Hoalistic educators want to be practical in their applications because they feel thisis
the best way to help all studets succeed.

Because holistic educators believe all knowledge is interconnected, it should be
addressed as such in aholistic curriculum. Thisisto say that within holistic educational
philosophy, the best way for learning to take place is by connecting atopic to everything
else. Clark (1991b) writes that “holistic education is based on the assumption that, at
some fundamental level, ‘everything is connected to everything else.’ If thisisvalid,
then it follows that nothing can be truly understood apart from this globa context” (p.
55). Students live in aworld where everything is connected. Examples such asjobs,
work, and home are all facets of life that need to be seen as they truly are, which is a part
of agreater whole of the global context. To understand where they liein this global
context, one must first understand the entire global context. Holistic education seeks,

through an integrated curriculum, to do just that.
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The integration of subjects and ideas in holistic education is done without the
integration being contrived and meaningless. Thisideaisfundamental and vital for an
education to be truly holistic, because holistic education “recognises that all knowledgeis
created within a cultural context and that the ‘facts' are seldom more than shared points
of view. It encourages the transfer of learning across academic disciplines’ (NEAT,
2001, p. 1). Thislearning transfer across the traditional academic disciplinesis
something that is inherent and natural for holistic education and not natural in traditional
education.

Another form of integration holistic education stresses, is educators “have arange
of teaching and learning practices that address multiple ways of thinking and knowing”
(NEAT, 2001, p. 1). Thiscan beintegration of teaching styles. Holistic educators cannot
simply teach in the standard teacher-centered traditional way. Because holistic education
has no set curriculum and allows students the power of self-determination within their
education, ateacher hasto be able to adapt to the educational needs of students.

Different student projects or assignments will call for adifferent educational approach by
the holistic educator. Since all students do not think, learn, or react in exactly the same
way, the demands placed on holistic educators include being prepared to address avariety
of thinking and learning styles.

To put it ssmply, holistic educators believe “education should be inquiry driven,
interdisciplinary and integrated, and based on explicit assumptions of interconnectedness,
wholeness and multiple ways of being” (NEAT, 2001, p. 1). Thisiswhy holistic
education requires, and fulfills, all of these values within its framework. It integrates all

knowledge and tries to help form awhole and complete individual out of a student. One
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example how hoalistic education helps create awhole individua isin itsteaching
methods. Because thereis no set or predetermined approach to holistic teaching, it
allows teachers the freedom to discover what techniques work best for their classes and
individual students.

The purpose of this different educational approach isto attempt to build a better
person, by building a better student. One of the waysto build a better student isto
attempt to train them to think in adifferent way, which holistic education attempts to do
by recognizing and addressing the concept of multiple intelligences. Holistic educator
Cathey (2000) describes holistic schools as places that “provides opportunities for
children’s multiple intelligences to emerge” (p. 1).

The concept of multiple intelligences is based on the idea that within each
individual person there are many different areas of learning, knowledge, and abilities.
Addressing the multiple intelligences of studentsis vital to holistic education. To address
this, Cathey (2000) states that “one aspect of holistic education is our commitment to
providing children awide variety of learning experiences that tap their multiple ways of
learning” (p. 1). Anexampleisthat while some people are very gifted in mathematics,
demonstrating ahigh level of intelligence in that area, they might be very poor verbally,
demonstrating alow level of intelligencein that area. Holistic education will try to
address this person’s low level of verbal ability while allowing them to obtain their fullest
potential in their strong area, in this case, mathematics. It has been “determined that our
traditional focus on linguistic and logical-mathematical intelligence istoo narrow. There
exist other important intelligences that have previously gone unrecognized by creators of

standardized tests’ (Flake, 1993 p. 38). In atraditional school, a person could be seen as
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alow achiever smply because of alow verbal ability. Because of this one weak area, the
person would not allowed to fulfill their full potential even though they may have high
abilitiesin other aress.

This demonstrates how traditional education has alimited view of students and
their abilities. Holistic educators believe traditional education does not do what true
education is supposed to do or

in other words, the essential social function of the school is not only to find out

whether a pupil has learned a definite part of atextbook or not; but through al its

examinations and moral supervision to discover, in thefirst place, which of the
pupils are talented and which are not; what ability every pupil has and in what

degree (Sorokin, 2000, p. 20).

Holistic educators believe that holistic education is best equipped to discover the best
area of ability in students. A student-centered curriculum, which is a primary component
of holistic education, and is usually not afactor in traditional education, is best suited to
bring out the best in students. Also, because holistic education allows students to explore
areas of the world where they are most interested, and to explore them holistically, it is
best suited to discover students’ hidden talents.

Holistic educators reject atraditional approach to teaching with its independent
courses and believe al things should be interconnected within a holistic curriculum.
They do thisto give students a better education. Holistic educators believe its student-
centered curriculum would help students develop their natural motivation and initiative
and, in turn, help their students gain a better knowledge base, or as Turner (2000) states

it, “schooling is presented as an opportunity, and making use of it depends primarily on
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the student’ s own initiative and enterprise”’ (p. 28). Hoalistic educators believe that
traditional education, by its fragmented nature does not allow for students to fully
develop their own initiative and enterprise. Traditional education, with its teacher-
centered approach and fragmented curriculum, does not give students the education they

need to live a successful lifein our world today.

Transforming Student Thinking

The third major theme in holistic education is that holistic education uses the
integrated curriculum to transform student thinking from fragmented thoughts that do not
understand the wholeness and interconnectedness of the world into a caring connected
self-aware person. Even within holistic education there is much more to education than a
student following along a simple curriculum. All aspects of a student’s schooling makes
up their education. Holistic education acknowledges and incorporates thisinto its
philosophy. Holistic education uses its philosophical approach of an integrated
curriculum to create a new way of thinking within its students.

One of the ways hoalistic education seeks to transform student thinking is by
allowing schools and educators the freedom to construct their curriculum as they think it
ismost appropriate for their particular classes. One of the changes that is a departure
from traditional education is allowing, and even stressing, that students work in groups.
The importance of group work is addressed by holistic educators because they
“emphasi ze the need for community, cooperation, and common values’ (Miller, 1990, p.

156). Working in group situations hel ps teach the students not only a different way to



learn, but also cooperation with other people. Cooperation and group work are
components of integration used by holistic educators.

The idea of integration within holistic education goes much further than simply
putting two subjects together in asingle class. It can start there, but can also go so far as
to incorporate every subject, as seen by traditional education, into a single comprehensive
topical lesson that can take an extended amount of time to fully explore. Integration can
also mean the combining of grade levels, as seen by traditional education, into asingle
cohesive group to study atopic. Integration can aso be combining a class into various
groups so the topics can be examined by the group instead of individually. Thistype of
integration helps the students learn more than the just the topic being studied; they learn
cooperation. While students are learning how to work with others, they are aso learning
about the people with whom they are working and about their connections to those
people. When students understand each other better, they are more likely to be open-
minded, caring, and compassi onate people themselves.

The idea of group learning in holistic education is a'so expressed in its
cooperative learning techniques. “In cooperative learning, students work with each other
to accomplish a shared or common goal” (NEAT, 2001, p. 4). Students work together on
atopic. They exchangeideas and information. They cooperate on distributing
responsibilities for whatever project they are exploring as well as any detail of what
needsto be covered. Itisagroup building process as much asit is a process of
information gathering. Group building is a cooperative process, which is opposed to
segregation because “ segregation offends the sense of fairness’ (Turner, 2000, p. 28), and

being fair by addressing the needs of all studentsis an important part of holistic
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education. Cooperative learning can also have students working on individual projects,
but stressing that the students use a free exchange of ideas when another student finds
information, or aresource, or anything that can help with a project.

Theseideas of integration are rarely, if ever, expressed or developed in traditional
education, which sees and approaches everything in an independent and fragmented way.
Holistic educational philosophy stresses “ shifting our attention from parts to the whole,
from objects to relationships, from structures to processes, from hierarchies to networks.
It aso includes shifts of emphasis from the rational to the intuitive, from analysis to
synthesis, from linear to non-linear thinking” (NEAT, 2001, p. 3). Because holistic
educators seek to develop these concepts fully, it is also seeking to develop a better and
more well-rounded person, at least according to its standards.

Holistic educational philosophy seeks to transform, not only what its students do
in class, but also the way these students think about themselves and the world. Thisis
described by Clark (1991b) when he states that “the ultimate purpose of holistic
education is to transform the way we look at ourselves and our relationships to the world
from afragmented to an integrative perspective’ (p. 56). Holistic education uses its
integrated philosophy to achieve this transformation of student thoughts. With
cooperative learning and group-building techniques, holistic education continues to build
adifferent educational pattern and belief system within students.

Because of its completely unique philosophica approach to education, holistic
education seeks to distinguish itself, and be acknowledged as such, from other forms of
education. The ability of holistic educators to transform student thinking will give their

students the ability to see the world as awhole, and make a positive impact on that world.
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Clark (1991b) believes in the importance of transforming student thinking because “ at the
fundamental level, holistic education is an overshadowing philosophy of life. Implicitin
this philosophy is that holistic education has the potential for transforming the world” (p.
61). Theideas of integration and transformation of knowledge are al intertwined and
fundamental parts of this philosophy of education. Holistic education wants students to
realize the interconnectedness of their world, to see thingsin a holistic manner, not
fragmented. The philosophy of holistic education desires students to acknowledge this
wholeness and be aware of it in their daily lives.

Holistic educators have to be aware of the previoustraining of students. “The
shift from the parts to the whole is not easy because we have all been conditioned by our
upbringing, our education, to think in terms of parts’ (NEAT, 2001, p. 5). Thistraining,
from traditional education, has been in fragmented educational pieces. Each courseisan
entity all to itself, separated from all other courses or subjects. Asits name suggests, the
holistic educators view everything as connected to everything else. Practitioners of this
philosophy know that “holistic education reflects an attitude, a philosophy, aworldview,
that challenges the fragmented, reductionist, mechanistic, nationalistic assumptions of
mainstream culture and education” (Clark, 1991b, p. 55). The philosophy of holistic
education disagrees with the fragmentation of traditional education.

Holistic educational philosophy seeks to address caring and compassion while it
educates the whole student. Addressing care and compassion is not stressed in traditional
education which “stress(es) the basics or thinking skills, but caring and compassion are
rarely addressed” (Miller, 1988, p. 2). Thisis another way holistic education attempts to

transform students' thinking. By simply acknowledging the spirit of the child, holistic

3F



education acknowledges there is more to a student than their mind and body. It isthe
emotional nature of a student, something that can be addressed in the spirit, that holistic
education educates to be caring and compassionate. Because holistic education has the
freedom to address the ideas of caring, compassion, and the spirit, it seeks to have
students form a different and unique perspective compared to traditional education.
Since traditional education does not address the spirit of a student, it isvery limited in

what it can do to develop compassion in a student.

Integrated Curriculum

The use of an integrated curriculum is a central theme to the implementation of
holistic education. Without integration, the three common ideas in holistic education
cannot be accomplished. Holistic educators believe that connections need to be madein
the curriculum and one of the waysto do thisis by using an integrated curriculum.

Within aholistic school all subject areas are integrated together. Thiswould not
only include subjects like science and math, but also areas like physical education. Miller
(1988) writes that, “the holistic curriculum explores the relationship between mind and
body so the student senses the connection between the two. The relationship can be
explored by movement, dance and yoga” (p. 73). Subjects like yoga or dance go far
beyond simple physical exercise. They incorporate mental concentration and knowledge,
aswell astheir physical movements. When a student masters these areas, they have
mastered much more than asimple physical routine. Their minds and bodies have been
challenged and they have successfully achieved the goal of understanding and learning

through an integrated, holistic course.
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“A current trend in schools has been the promotion of interdisciplinary curricula”’
(Richberg & Nelson, 1997, p. 85). Integrated or interdisciplinary curriculais designed to
increase student learning and retention of material. An integrated curriculum can aso bea
curriculum that combines two or more subject areas to create one course or cover an educational
theme (Beane, 1997). For example, atopical unit on castles, exploring where castles were
located, how they affected local economies, how they were built, and what type of people lived
in them, etc., represents an integrated unit that combines many subjects that would traditionally
be taught in separate courses.

Holistic schools use an integrated curriculum as a part of their philosophy. One of the
benefits of an integrated curriculum isthat, by its design, it assists teachers in keeping their
students engaged in classroom activities and learning. Also, integrated and holistic lessons can
be adjusted to meet the many different learning styles of students. Secondary school educator
Dykman (1997) researched an integrated curriculum. In her report on integrated lessons, many
of the students who were successful were not only the students who had previously shown
academic promise, but also “the very kids who didn’t have the basics’ (p. 25). Thisisevidence
that all students can benefit from an integrated or holistic approach to education. Dykman
(1997) goes on to state the integrated lessons were highly successful because “the kids were so
involved that they couldn’t help but learn” (p. 25).

Holistic education stresses the flexibility an integrated curricula can have. Thiswas
addressed by a school administrator when he stated “ give the teachers the freedom to experiment
and don’t get upset if something doesn’t work” (Anonymous, 1997, p. 23). Thisfreedom allows
holistic educators to adjust their integrated |essons to continue with lesson styles that work well

with their students or change the ones that do not. It also alows holistic educators the freedom
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to adjust the lessons for whatever learning style might work best with the integrated topic being
studied. Thisfreedom encourages students to be learners that are actively involved in their
lessons, which increases their ability to learn from those integrated |essons.

Beane (1997) states students gain knowledge easier in an integrated curriculum,
especially when compared to atraditional fragmented curriculum. The integration of knowledge
is advocated in holistic schools primarily because it is argued that it makes all knowledge more
accessible and more meaningful to the student by taking it away from separate subject areas and
placing it in holistic contexts that make more connections for students. As evidenced by these
authors, a growing body of research suggests that such ‘ contextualizing’ of knowledge, through
curriculum integration, makes it more accessible to students (Beane, 1997).

Holistic education, by using an integrated curriculum, is an educational philosophy that
minimizes instruction in isolated academic disciplines by combining goals and objectives from a
variety of areas into one cohesive unit or topic. Reisberg (1998) stresses the importance of
integration because “teachers using integrated curriculum may select a subject for instruction and
include related topics from other areasin the unit plan” (p. 272). More research into holistic
education also demonstrates how an integrated curriculum is important for creating diversity in
the potential learning strategies that can be used by schools. Research suggests that a holistic
approach to education can create better ways of learning.

Another benefit to a holistic philosophy of education isits openness to different ideas and
interpretations. This openness creates a diverse educational climate and “diversity in our schools
and classrooms and the challenge of high standards for al students contribute to the need for an
integrated, constructivist approach that does not fail our students’ (Harris & Alexander, 1998, p.

115). Thistype of diversity would create a classroom where students of all learning styles,
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backgrounds and abilities can successfully learn the material in the holistic topic. Holistic
education realizes and appreciates that different students learn better by using avariety of
learning styles, such as reading the material, hearing the material, or by a hands-on approach
(Harris & Alexander, 1998, p. 115). The creation of adiverse learning climate is an essential
part of holistic education.

Students who learn in avariety of ways could be successful in a holistic school
because it caters to multiple learning styles. Holistic education allows for all subjectsto
be taught using multiple approaches. This approach gives educators more opportunities
in addressing different learning styles so all students have the potential to better
understand the material because “instinctively, we know we must focus on the needs of
theindividua learners, starting where the learners are and hel ping them to progress as far

asthey are able” (Richberg & Nelson, 1998, p. 85).

Holistic Language

Holistic educators demonstrate that their philosophy is an improvement over the
philosophy of traditional education, some of the concepts they address, and the language
they use to address them. An example of the power of particular words within the
language of holistic education isthe study of ‘literacy.” The study of literacy isasingle,
integrated topical study of all concepts of reading, writing, comprehension, etc. Theidea
of thistype of integration is considered amajor part of the curriculum of holistic
education. Thisisamuch different approach to reading, writing, etc. than that of

traditional education.
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Traditiona public schools do not generaly study literacy. They study separate
and fragmented courses such as reading and writing, which are also commonly referred to
asliterature and grammar. Thereis asubtle, but mgor difference between these uses of
language. Mead (1934) states that “it isimportant to recognize that that to which the
word refersis something that can lie in the experience of the individual without the use of
language itself. Language does pick out and organize this content in experience. Itisan
implement for that purpose” (p. 13). In atraditiona school, which uses atraditional
educational language, classes and subjects are fragmented into individual courses. These
courses are isolated into these single subject areas and not integrated into a common
course.

In a holistic philosophy of education, these courses are melded into asingle area
of curriculum called, asin thisexample, literacy. This conveys meanings to the students
at several different levels. Just having a single course dedicated to this area of study
informs the students, and others, of the holistic philosophy of the school. It demonstrates
that the traditional areas of the curriculum, which were held in different classes are
actually very connected and can, and, according to holistic educators, should be learned

in an integrated manner.

HOLISTIC CRITIQUE OF TRADITIONAL EDUCATION
Prior to examining the literature base of Integrated Thematic Instruction, this
section is dedicated to a critique of traditional education. Holistic education is critical

and finds fault with much of traditional education, and uses this critique to establish some
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of the major components of the holistic educational philosophy. One must examine that

critique to determine if Integrated Thematic Instruction has any of the same critiques of

traditional education or commonalities with traditional education.
A recent study of traditional schools by holistic educators discovered many

problemsin atraditional school’s ability to give a student a quality education.
We were concerned with several continuing facts of schooling: (1) lack of
connections with families and communities; (2) ongoing instructional strategies
based on digointed, purposeless, boring instruction that is disconnected from the
real lives and family and community experience of students; and (3) the need for
democratic processes of decision-making in schools that empower students,
families, teachers, and other school staff. However, we have aso been concerned
about the lack of explicit attention to two major additional dimensions of
schooling: (4) the ongoing segregation of students with different learning styles
and abilities into special programs for students with disabilities, at risk, gifted,
and limited English speaking; and (5) the lack of attention to the social and
political context of schooling—the increasing inequality in schools and
communities, pressures for standardized testing that separate students, families,
whole communities, and educational workers — by race, socio-economic status,
and ability” (Gibson & Peterson, 2001, p. 103 — 104).

These problems with traditional education are the same ones that holistic educators have

been pointing out for years.
The answer to one simple question describes the philosophy of ateacher or

school: “what do | want the studentsto learn? The way the teacher answers this question
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reflects his or her assumptions about the nature of learning, and obviously will have a
significant impact on both what is taught and how it istaught” (Clark, 1991c, p. 21). In
a holistic school ateacher would get a student’s input on their learning and use a broad
approach to the learning trying to get the student to use the higher level thinking skills
they naturally possess. A traditional teacher would determine exactly what and how the
students would be required to learn, not allowing the students any choice in the process.

American schools follow avariety of models and philosophical backgrounds, one
of which is holistic education. Holistic educators oppose traditional philosophies of
education because they believe traditional public schools are not educating children to
their fullest potential. Botstein (2001) describes this belief: “the comprehensive high
school created an impersonal instrument of education, capable of sustaining mediocrity in
learning. Although it was designed to make excellence efficient and widespread, it has
proven incapable of training adolescents to value learning, achieve high standards and act
with confidence as young adults” (p. 1). So, to educate America’s children to their fullest
potential, holistic educatorstry to do what traditional education has failed to do.

In atraditional school, knowledge is measured by tests. Clark (1991c) believes
that traditional educators “have created an elaborate system of testing based almost
entirely on those learnings that can be demonstrated and quantified” (p. 21). Thesetests
and measures have a controlling effect on schools by predetermining exactly what
information teachers will need to addressin their subjects and “in so doing, we have
reduced concepts like understand, know, appreciate, enjoy, and believe into measurable
behaviors like write, recite, identify, list, compare and contrast” (Clark, 1991c, p. 21).

The tests and measures eliminate anything that cannot be categorized in a set of multiple-



choice questions or other easily quantifiable means.

The teacher-centered curricula of atraditional school is exemplified by the idea
that the teacher holds al of the knowledge and the student is only to sit quietly and
receive the knowledge. According to Sorokin (2000), the function of the school “was
seen in ‘pouring’ into a student a definite amount of knowledge, and, to some extent, in
shaping his behavior” (p. 20). Thisidea hasthe teacher at the center of the learning
process. Holistic education, on the other hand, does not follow a teacher-centered
concept. It places the student at the center of the learning process. The student is seen
and valued as having knowledge prior to interaction with the teacher. The teacher, in
holistic education, isto facilitate, not dictate, the learning and knowledge of his or her
students.

Educators Hargis and Terhaar-Y onkers (1991), note that in atraditional school

we provide the same curriculato al students at normative levels that are grouped

in aclassroom. The curricula are designed with no concern for the individual
learner’ s interest but are established for the means of chronological age groups
over thirteen academic years. Thisisdone in spite of the fact that the academic

performance and readiness levels in any primary grade will range by more than 2

YL years (p. 164).

The curriculum supplied by atraditional school is not designed to meet individual
learner’s expectations. Most traditional schools have to answer to arigid testing system
that limits what the teachers can teach. Recent research has shown that “standardized
testing is designed to crush the main message of any honest or worthy education: we can

comprehend and transform our world” (Gibson & Peterson, 2001, p. 104). Traditiona
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schools are also limiting since the basic nature of traditional teaching is ateacher-
centered system of education that greatly discounts the students’ opinions and ideas.
Itisasif we did not recognize the normal array of individual differencesin
learning ability that existsin every classroom. We readily accept differencesin
artistic, athletic, and musical talent. We aso expect myriad differencesin
physical and personality traits. However, we seem to have arigid, unyielding
view of academic aptitudes and abilities, despite the wide variation in the same
group of students as occurs with so many other traits and characteristics (p. 164).
Because traditional education triesto place al students in the same category, not allowing
for individual differences, traditional education is essentially trying to create one type of
student. Stoddard (1991) states that “all students are fed the same bland curriculum diet
regardless of vast differences in gifts, talents, interests, and experiences. Teachers are
required to do the impossible: Standardize students’ (p. 220). This*“bland curriculum
diet” does not allow for individual students to express creativity because it forces them to
follow a single predetermined guideline for any lesson that they might have to learn.
Stoddard (1991) believes that traditional educators’ focus on the individual coursesin a
school’ s curriculum limits the ability of students to reach their full potential. “Because of
our nation’s preoccupation with curricula, education has evolved into a purposeless
organization that emphasi zes standardized achievement and * minimum competence’ over
maximum achievement and the full development of individual potential” (p. 220).
Teachers and students are not allowed to stray from the predetermined curricula, whichis

anecessary part of traditional education.
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Holistic educators recognize the importance of allowing students the freedom to
explore multiple options when their original course of action is not producing results
satisfactory to the student. Doris (1993) states “when children raise questions about the
world around them and teachers encourage them to pursue understanding, we encourage
further wonder aswell” (p. 59). Thisideaisin opposition to the traditional educational
idea of a curriculum that tries to homogenize its students. Holistic education allows and
encourages students to express their creative thoughts. Holistic educators believe that
freedom helps students devel op into better |earners and eventually more productive
adults. When addressing a curriculum that alows students to be free and creative, as
opposed to atraditional curriculum that does not allow freedom or creativity, Render, et
al. (1991) state

that creativity, along with other facets of the human being, cannot be approached

without attention to the whole organism. Classroom teachers need to modify their

perceptions and move into new space. It will pay off in helping more and more

students realize greater and greater potential (p. 241).

One example of atopic that is limited by traditional education isreading. Sherr
(1991) points out that “a reading program directed toward the goal of cultural literacy
emphasi zes content: books, stories, poetry, essays. It cares more that all children receive
the benefit of exposure to acommon content, and less that reading experiences be
adapted to individual students’ needs’ (p. 152-153). Reading in traditional education is
used to teach political agendas and cultural heritage.

However, in traditional education the subject of reading

does not go far enough, though, in considering either the experiences of the
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student or the context of society. Cultura literacy commits teacher and children

to arbitrary standards imposed on human experience in the past and in the present.

It leaves little room for individual interpretation or for critical analysis of the

historical, social, and political contexts of literature. Nor doesit alow for the

creative expression of the student’s own life experience (Sherr, 1991, p. 153).
Reading is limited and controlled, as are all other subjectsin traditional education. What
the student wants and needs to read is not valued. What the student wants to do with the
knowledge gained is also not valued. According to Sherr (1991), to atraditional educator
“reading is a quantifiable experience: its value to the child isin the number of pages read
or in the number of error-free worksheets completed. Such an approach clearly aienates
the reader not only from what is read but also from his or her own interests — from the
full context of the reader’ slife” (p. 153). Holistic education recognizes that reading
cannot and should not be quantified. The quantifying of reading is a controlling and
[imiting action.

Another problem holistic educators see with traditional education isits emphasis
on simplefacts. Anderson (1991) states that “athough most teachers acknowledge
children’s need for active learning, there remains an overemphasis on teaching and
learning of facts’ (p. 243). Thisover emphasis on facts can be directly attributed to the
system of testing and the fact that “these facts are presented in isolation without
clarifying the relationship of the individua elementsto the whole, or underscoring their
significance to every day life” (Anderson, 1991, p. 243). While holistic educators also
are interested in students learning facts, these facts should be learned in concert with

other ideas and in relation to the greater whole.
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A traditional approach to education, by its very nature, also limits how much
teachers can accommodate each individual student. Gang (1991) believes that “teachers
then have aresponsibility to help each child achieve his or her own potential. This can be
accomplished in an atmosphere that fosters self-confidence and self-esteem, integrates
academics with experience, and devel ops a sense of community among students and
adults’ (p. 84-85). A holistic approach to education allows teachers the freedom to meet
these students' needs.

According to holistic educators, traditional education is failing and short-changing
students. The narrow curriculum not only limits what students can learn, but also does
not prepare them for adulthood. Kessler (1993) describes this when he states that “a
growing number of educators are recognizing that the pursuit of an exclusively academic
education leaves students ill-prepared for future challenges both as individuals and as
members of society. Academic performance itself, as well as self-esteem, character, and
human relationships suffer when the education of the whole person is neglected” (p. 19).
Traditiona education neglects the whole person and therefore cannot give its students an
education that prepares them for future challenges.

More evidence of the limiting nature of traditional education isthat all models use
tests, both teacher-devel oped and standardized, to determine if the student has
successfully processed the information. Gibson and Peterson (2001) stress that “the
emphasis on standardized testing is strengthening a focus towards standardized
curriculum and more rote teaching methods’ (p. 119). The traditional schools use of
standardized tests has a standardizing, and therefore limiting, effect on the education its

students receive.
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Clark (1991b) believes “like dl cultural systems, the foundation of holistic
education consists of certain fundamental assumptions about the world” (p. 54). These
assumptions are that the entirety of the world is connected. Thereisawholenessin
everything that transcends the separate thoughts, objects, and courses within a traditional
education. Holistic schools recognize, acknowledge, and stress that they are a unique
educational society.

Holistic education isintended to fill avoid left by traditional education. NEAT, a
holistic education organization, believes that “education for meaning is a quest for
understanding and meaning. Itsaim isto nurture healthy, whole, curious persons who
can learn whatever they need to know in any new context” (NEAT, 2001, p. 1). Holistic
education offers not only a different educational philosophy or approach, but also a way
to change how students think. Holistic educators not only want to educate the whole
child, but also to teach the child how to solve problems and how to address any situation
in a suitable manner.

Holistic education is not like traditional education in any way. According to
Sorokin (2000), traditional education has been “akind of machinery for testing the
abilities of the individuals and determining their social position” (p. 20). To be
mechanistic isto berigid and inflexible. Due to its student-centered curriculum, holistic
education is extremely flexible. A student-centered curriculum does not allow for any
mechanistic ideas or actions.

Even though education is supposed to help al students prepare for their future, a
traditional school acts as afunction of society that places people into their respective

roles. Therefore, traditional education does not really help al studentsto be prepared.

50



“Education is thus more a selector, sorter, and allocator than it isasocidizer” (Meyer,
1977, p. 59). It helps keep children of lower socioeconomic standing in their place as
members of the lower classes. Schools, and in this case traditional education, perpetuate
the socia order (Bourdieu, 2000).

Heyns (1978) writes that “ schooling is critical for the achievement of children
from poorer backgrounds, while schooling for the relatively advantaged appears to be
supplemental” (p. 50). Because traditional schools seem to do little more than
supplement the learning of some students, thereis a critical need to develop aform of
education that will truly benefit all children. Holistic educators desire to improve
education and to greatly increase the knowledge base of all students, including those from
lower socioeconomic levels. By improving the educational nature of schools, holistic

education would improve the entire educational system for American students.

Holistically Restructuring Education

Holistic educators argue the fragmented curriculum and subjects in traditional
schools create fragmented learning and thinking. According to Clark (1991a) traditional
education creates fragmentation in two ways, “one is the way the content is organized or
structured, and the other is the nature of the content itself” (p. 31). Because the school
day isarranged for separate and independent courses, the subjects themselves are divided
into separate and individual units, which is areason for fragmented thought.

Educational pioneer John Dewey was even opposed to the single subject
curriculum that is used by traditional schools. According to Segall and Wilson (1998), he

called for a“broad fields curriculum or fused curriculum” (p. 157), a curriculum that
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integrated individual subjectsinto asingle curriculum. It isachild-centered curriculum
in which students would be “actively involved in what they learned, rather than be
passive receptors of knowledge as they were in single-subject curriculum” (Segall &
Wilson, 1998, p. 157). Theseideas by Dewey are an early holistic educator attempting to
improve traditional educational philosophy.

A fused or integrated curriculum is part of the holistic answer to a fragmented
curriculum. Clark (1991b) states “the consequence of this fragmentation on our thinking
and thus our behavior is personal, social, and global competition, conflict, confusion and
exploitation” (p. 55). Students who come out of this type of school setting are not able to
see the big picture. They have been trained into thinking that ideas and subjects are
broken down into small, completely independent units instead of being part of a greater
whole.

The structure of traditional schools, according to holistic educators, isrigid
becauseit is based on arigid scientific method. The scientific method in education
presents a narrow view of learning and thus limits what students can and cannot do.
Clark (1991c) explains that the scientific method is a*reductionist worldview [that] is
explicitly taught in our schools and forms the conceptual framework for most social
decisions’ (p. 17). Not only does thisway of teaching affect how students learn, but it
also influences the way students view the world around them. Becauseit isalimiting
method, or a method that reduces the amount of information that students can learn, it can
go so far asto limit the abilities of studentsto interact in positive waysin social
Situations.

The scientific method being referred to here is the method that alows only one
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answer to aquestion. Clark (1991c) describes the strategies of the scientific method as
“fragmenting, linear, and sequential. Itsempirical logic discountsintuition and value-
based perceptions and forces us into an ‘either/or’ problem-solving and decision-making
mode” (p. 17). The answer to any question has to be arrived upon by arigid set of rules
governing what is allowed and what is not. The scientific method is a system to control,
instead of educate, children. In traditional education, “curriculum developers ook to
science and the scientific method to attain the control and universality needed to achieve
their goals’ (Brown, 1991, p. 10). Holistic educators believe students need more
flexibility, not only in what they study, but also in how they study. Thisflexibility is not
allowed by the scientific method and therefore, not allowed by traditional education.

Part of the reason traditional educators believe the scientific method, and other
forms of controlling education, are necessary to education is that they believe children
need to be taught to think. “Implicit in the current wisdom on teaching thinking skillsis
the assumption that children have to be taught the higher order thinking skills such as
anaysis, synthesis, critical thinking, problem solving, creative thinking, and decision
making” (Clark, 1991c, p. 19).

Traditional educators seem to believe that not only do students need to be taught
what to think, but also taught how to think. According to holistic educators such as Clark
(1991c), this belief is simply not true. “Research has now reinforced what every parent
has known intuitively: The process we call higher-level thinking is an innate capacity that
beginsto develop at an early age” (p. 20). Higher-level thinking is something all
children are capable of and come by naturally. Clark (1991c) believes that traditional

educators, sometimes termed behaviorists, do not fully address the potential of students
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because “it seems evident that human learning is far more complex than the behaviorists
recognized” (p. 22). A school needsto be able to address the needs of that higher-level
thinking. Holistic educators believe that a holistic school can meet those needs more
readily than atraditional school due to the very nature of each type of school.

“A holistic approach would redesign education from the bottom up. The
foundation assumptions, the basic goals, the content of the curriculum, the design of the
classroom and the school building, the respective roles of the learner, teacher, and
administrator-all would be drastically changed” (Miller, 1991b, p. 7). Holistic educators
are caling for arestoration of a high quality educational experience. “Although thereis
still intense pressure to repair, restructure, and shore up a crumbling system, thereisa
rapidly growing social consciousness that soon will reach the “critical mass' and will
usher in anew system of education” (Stoddard, 1993, p. 31). Thereisthe hope that
before the current traditional education system completely fails, society will demand, and
act on the demand for a new educational system that will meet all of the needs of
students.

Holistic education, if adopted, would represent afundamental shift in American
education because it empowers students to be actively involved in determining their
education. Teachers would no longer need to be the center of power in aclassroom. The
emphasis of learning would shift from the teacher to the student. “This different
emphasis undermines the traditionally authoritarian role of the teacher, administrator,
policy maker, and textbook publisher,” states Miller (1991b). He suggests that, when
considering aquality system of education, “we need to critically examine our culture and

our socia institutions to determine whether these are contributing to - or hindering - a



nourishing learning environment for young people” (p. 7). Teachers and administrators
would act as facilitators that are in place to support and guide a student’ s education.
Because schools are impacted by society, society must acknowledge the need for a
wholesale change in education before it can take place. Society, and the community at
large, must also recognize the value of this change and embrace it.

It must be recognized that the shift being called for is not like the previous
educational movements. Miller (1991b) claims that “holistic educators are not speaking
of piecemeal reforms, nor even of “restructuring,” asthetermis currently used. They are
speaking of afundamental transformation of education” (p. 7). The previous educational
reform movements merely shifted ideas around, but kept the same basic form and
philosophy of teacher-centered and controlled education.

As the awareness of the limiting nature of traditional education grows, educators
push for a shift toward holistic education. The shift toward a holistic philosophy “has
resulted from the research in the nature of intelligence, thinking, and learning, which has
thrown a new light on the vast area of human potential. The research challenges both the
way that the educational system is structured and the way that teaching and learning are
perceived to take place” (Clark, 1991c, p. 17). Asresearch is conducted on learning,
more and more evidence supports the need to shift toward a holistic educational
approach. According to Clark, the research demonstrates the need for a shift away from

the current traditional educational approach.

55



INTEGRATED THEMATIC INSTRUCTION

Using the guise of brain-based research, Integrated Thematic Instruction was
developed in response to traditional education and is an educational philosophy very
much in agreement with the previously established working definition of holistic
education. According to Kovalik and Associates (2001),

ITI (Integrated Thematic Instruction) is a systemic model based on current brain

research to guide comprehensive schoolwide reform. Redlity based, it can

provide the framework for orchestrating key aspects of a school or district plan
for continuous improvement — professional development, curriculum
development, selecting teaching strategies, assessing results, and involving

families and the community (p. 1).

Ideas that have come out of the brain-based research are applied to the curriculum. Itis
the research on the fundamentals of how the brain works. Integrated Thematic
Instruction attempts to use this latest research on the human brain to develop curriculum
and schools that address the way humans learn. The research is helping educators
understand how the brain learns, remembers, and processes information. Integrated
Thematic Instruction uses this understanding to gear its curriculum to take advantage of
the way the brain processes information. An example would be when topics and ideas
are studied in away that will increase a student’ s knowledge retention.

Interestingly, the findings of brain research, much like the ideas of holistic
education, demonstrate the importance of not limiting education to simply the mind or

cognitive aspects of astudent. Kovalik and Olsen (2002) state that the brain “research
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provides avery compelling endorsement of the power of collaboration to increase
learning, improve the quality of products, and make work/learning environment more
pleasant and productive’ (p. 1.18). When different parts of the brain are engaged, thereis
a higher chance learning will take place. The more areas of the brain are engaged, the
higher the chances of long-term memory learning (Kovalik & Olsen, 2002, p. 4.2).
Therefore, incorporating physical activities, or other activities aside from the typical
classroom learning, into the topics being studied increases the chances for knowledge to
be gained and long-term learning. Integrated Thematic Instruction addresses learning in
avariety of ways. Itisan educational philosophy that believes the brain makes menta
programs to process what we have learned to select a pattern and then take action
(Kovaik & Olsen, 2002, p. 5.4).

The research shows that when multiple brain areas are engaged in the learning
process, the chances of long-term memory retention are higher. Kovalik and Olsen
(2002) believe that “the body and brain form an inseparable learning partnership. Each
sends messages out to the other which alters the messages that are sent back” (p. 2.6).
The best way to learn isto get multiple areas of the body and the brain actively involved
in the learning process, which is commonly referred to as multiple intelligences. Some
people learn by doing, some people learn by reading, some people learn by watching, but
the more of these areas that one can engage in the learning process, the higher the
opportunity for devel oping long-term memory.

The idea behind multiple intelligences, is that different people learn in different

ways. Where some people are good in math, other people are better in reading. One
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person is not necessarily ‘smarter’ than the other person, but each has an area of strength
that needs to be emphasized.

Educators using Integrated Thematic Instruction realize the importance of
addressing multiple intelligences of students. Thisideais strengthened because

in the past two decades our definition of intelligence has changed dramatically.

We used to be told that intelligence was a singular, general characteristic — people

were elther across the board smart or not so smart. Of course, all of thiswas

determined by a paper-pencil test that distilled human capability down to asingle

number, an intelligence quotient or IQ number (Kovalik & Olsen, 2002, p. 1.1).
One of the mgjor points of Integrated Thematic Instruction is to make content meaningful
by addressing multiple intelligences and that there is not a single quantifiable number that
should be used to determine the intelligence of a person. Different personality traits give
different people different learning styles. Integrated Thematic Instruction addresses the
multiple intelligences of students to ensure that all students can have a successful
educational experience (Kovalik & Olsen, 2002).

To address the idea of multiple intelligences, Integrated Thematic Instruction
addresses as many different learning styles as possible. The ultimate goal of Integrated
Thematic Instruction isto give its students a “being there” experience. A “being there”
experience engages al of the senses. Therefore, it can be seen that a“being there”
experience also addresses multiple intelligences, in learning the topic at hand. It involves
the body and the brain in the experience.

The bodybrain-compatible elements of the ITI (Integrated Thematic

Instruction) model are the primary ways of tranglating brain research into action
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in the classroom. These nine elements are: 1) absence of threat/nurturing

reflective thinkig, 2) meaningful content, 3) enriched environment, 4) adequate

time, 5) immediate feedback, 6) movement, 7) choices, 8) collaboration, 9)

mastery/application (Kovaik & Olsen, 2002, p. xiv).

Integrated Thematic Instruction addresses al these areas and, because of this, addresses
the potentially different intelligences within the classroom. These body-brain elements
are combined in Integrated Thematic Instruction schools to create a child-centered
curriculum that gives al students the best learning experience.

Integrated Thematic Instruction can provide the framework for orchestrating key
aspects of a school or district plan for continuous improvement — professional
development, curriculum devel opment, selecting teaching strategies, assessing results,
and involving families and the community (Kovalik & Associates, 2001, p. 1).

When developing Integrated Thematic Instruction, Kovalik came up with an
educational mode! that

is based on five basic principles from brain research: 1) Intelligenceisafunction

of experience, 2) Learning is an inseparable partnership between body and brain,

3) There are multiple intelligences or ways of solving problems and/or producing

products, 4) Learning is atwo step process. step one — Making meaning through

pattern seeking, step two — Developing a mental program for using what we
understand and wiring it in to long-term memory, 5) Personality impacts learning

and performance (Kovalik & Olsen, 2002, p. xiv).

By basing this educational philosophy on current brain research, Integrated Thematic

Instruction is trying to use the latest and best techniques to help give students the best
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opportunity to learn. All five of these principles are dedicated to increasing students’
understanding of their schoolwork, whereas traditional education produces a “remarkable
lack of transfer to long-term memory” (Kovalik & Olsen, 2002, p. 1.16). By catering to
the strengths of the human brain, these technigques make learning more natural and
productive.

According to Integrated Thematic Instruction there are 19 senses, instead of the
traditional five. To fully engage al 19 senses one must make learning meaningful and
unforgettable. A “being there” experience engages all 19 senses so students completely
understand the topic at hand. “Study grounded in being there experiences immerses
studentsin the real world application of skills” (Kovalik & Associates, 2001, p. 2). If the
students can actually experience something, instead of simply reading or hearing about it,
they will have al of their senses engaged, which will lead to a more complete
understanding of the topic being presented (Susan Kovalik & Associates, 2001).

The major focus of “being there” isto make the topic real and important to the
students. In doing this*our own common sense and experience, personal and
professional, tell usthat practice solving real problems and creating products of valuein
the real world does increase the capacity to do so” (Kovalik & Olsen, 2002, p.1.1). When
students realize the value of the topic being studied and when they see how it can directly
affect their lives, they will be more likely to become deeply involved in the study and
gain abetter understanding of the topic.

A “being there” experience can actually involve the students being on alocation

that is related to the topic they are studying.
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Community locations or events are the starting point for curriculum integration.
Research shows that when students make an in-depth study of alocation —we call
it a being there experience — the exploration reveal s important understandings
from the core subjects and the need to master essential skills (Kovalik &
Associates, 2001, p. 1).
An example would be the study of fish and having the class visit an aquarium, or the
ocean, or alocal lake, or any of amyriad of possible locations that corresponds to the
topic of fish.

When students are studying finance for example, a*“being there” experience can
be areal-world experience. In this caseit could be the students working with afinancial
advisor who has volunteered his or her time. The advisor could help the students
establish mock stock portfolios and aid the students as they follow their stocks. The
students could research the history of their companies and the items that they produce.
Students “ see how mathematics plays akey rolein sales and in tracking important trends.
They see how people use ora and written communication skills to make things happen”
(Kovalik & Associates, 2001. p. 2). Using this“being there” experience, students would
be learning marketing, math, history, and many other subjects all under the topic of
finance.

A “being there” experience hasto be centered around atopic. It cannot be a
random event the teacher decidesto explore. Therefore, teachers of Integrated Thematic
Instruction incorporate al aspects of learning around a single theme. “With learning
expectations in mind, the teacher selects an organizing concept — abig Idea—that is

important and complex enough to anchor in ayearlong theme” (Kovalik & Associates,
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2001, p. 1). Theuse of thematic instruction is central to Integrated Thematic Instruction
being properly implemented in a school.

When using athematic approach to education and giving the students a*“being
there’ experience, students will not only have the opportunity for individual study, but
aso the opportunity for group work. Kovalik and Associates (2001) believe that
“collaboration makes learning enjoyable and exciting. Students realize that they are
learning how their school and larger community work” (p. 2). This collaboration is
students working together and learning from each other, as well aslearning from the
topic they are studying and the teacher who is facilitating the topic.

By exploring entire topics, instead of just singular subjects, and by relating those
topics to the real world, students will have a better learning experience and a deeper
knowledge base. While studying at a school that practices Integrated Thematic
Instruction, “students make meaningful connections throughout the year that lead to
mastery of standards and responsible, informed citizenship” (Kovalik & Associates,
2001, p. 1). Students understand how they connect to their class work and also how they
connect to the outside world.

Teachers who are involved with Integrated Thematic Instruction are specially
trained to properly use its techniques in the classroom, such as learning how to use a
topical approach to education instead of individualized courses. This non-traditional
educational philosophy is not something that is simply dropped in ateacher’slap. Within
Integrated Thematic Instruction, “teachers and schools share a common goal of nurturing
responsible citizens — an ultimate purpose for student learning” (Kovalik & Associates,

2001, p. 1). To be properly trained, they must also understand the ultimate goals and
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desired outcomes for Integrated Thematic Instruction. There are two main goalsin
Integrated Thematic Instruction: “1) to create participating citizens, willing and able to
engage in our democratic processes to improve life now and for future generations, 2) to
help educators trandlate current brain research into practical strategies for the classroom
and schoolwide” (Kovalik & Olsen, 2002, p. xiii).

The effort that teachers put into understanding and accepting this philosophy
comes across in their delivery of their materialsin class. Kovalik and Associates (2001)
believe that “because of the lifelong guidelines and LIFESKILLS [sic], and the effort that
teachers put into ther work, students immediately recognize that they are a part of a
community of learners who care about and respect each other” (p. 2). Students will
recognize the importance of this educational philosophy partially due to the effort they
perceive their teachers are giving. Students will also understand that this approach is not
atypical traditional approach to education and they will have a better educational
experience because of it.

Teachers of Integrated Thematic Instruction, because of their special training in
the techniques of Integrated Thematic Instruction, know how to get their students
engaged in the topics they are studying. They use the concept of a“being there”
experience to make the topic relevant to the students. Kovalik and Associates (2001)
describe how teachers of Integrated Thematic Instruction

show students how they will put new skills to use asthey learn. For example,

students see how to write a correct business letter to request information about a

topic or permission to make a presentation before the city council. When students
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need to learn a skill to useit for something important to them personally, they

remember the skill and can apply it again (p. 2).

Teachers of Integrated Thematic Instruction not only make the topics relevant to
their students, but they also get the students involved in the educationa process.
Teachers who practice Integrated Thematic Instruction “present skill instruction to
capture interest and ‘hook’ students emotionally” (Kovalik & Associates, 2001, p. 2). If
ateacher can get the students to emotionally invest themselves, then those students will
put more effort into their education and receive more out of their education.

According to the creator of Integrated Thematic Instruction, when properly
implemented, Integrated Thematic Instruction is a wholesale reform of education.
“Understanding the application of the emerging biology of learning is the keystone to
meaningful, systemic school district change” (Kovalik & Associates, 2003, p. 1). A
school cannot claim to implement Integrated Thematic Instruction and al'so claim to be a
traditional school. By introducing Integrated Thematic Instruction asits curriculum, a
school is shifting away from the rigid fragmented thought of atraditional school and

moving toward a connected non-traditional philosophy.

Philosophy of Thoreau Middle School
To be able to determine if the observed school matches the holistic criteria, we
must first understand the philosophical approach it takes in educating children. Thoreau
Middle School uses multiple approaches to make up its educational philosophy. Thoreau

Middle School uses two primary philosophical ideas, and multiple secondary



philosophical ideas in its approach, with each having its own specific purpose. The
multiple approaches al concentrate on a different area of the school philosophy and can
work symbiotically to create a high-quality educational experience for the students.

Thoreau Middle School is part of the Tulsa Public School systemin Tulsa
Oklahoma. However, it practices a non-traditional philosophy: “the faculty and staff at
Thoreau are dedicated to nurturing the physical, intellectual, emotional and social needs
of today’ s adolescents’ (Tulsa Public Schools, 2001, p. 2). A traditional school would
not concern itself with the emotional or socia needs of its students. But the facility and
staff at Thoreau Middle School pridesitself on giving its students a complete and well-
rounded education, not alimited one as in traditional schools.

Another way Thoreau Middle School differentiates itself from atraditional school
isby its curriculum. The school uses avariety of techniques that are non-traditional in
philosophy such as a“purposeful exploration and unlimited levels of inquiry are directed
by ateam teaching approach using concepts, skills, community resources, field trips,
activities and Integrated Thematic Instruction strategies for each grade level” (Tulsa
Public Schools, 2001, p. 2). Team teaching and field trips are ideas traditional schools
also use, but when combined with the non-traditional philosophical approaches of the
school, they take on awhole new meaning for students.

The major philosophy of Thoreau Middle School is Integrated Thematic
Instruction, which has been previously explored. The second philosophy that needs to be
addressed istheidea of Tribes. Tribesis a philosophy that corresponds with and adds to
the strengths of Integrated Thematic Instruction. Tribesis designed to bea

complimentary system to Integrated Thematic Instruction. All students at Thoreau
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Middle School participatein a Tribe. The students meet in their Tribes as the first
activity of the school day. The Tribes.com (2002) website describes the “ purpose of the
Tribes processisto assure the healthy development of every child so each one has the
knowledge, skills and resiliency to be successful in arapidly changing world” (p. 1). At
Thoreau Middle School, Tribes are much more than a“homeroom’ arrangement, much
more than a simple gathering of students and teachers at the beginning of the day. “The
TRIBE agreements of attentive listening, no put-downs, showing mutual respect and
appreciation, and the right to pass permeate every aspect of the school day” at Thoreau
Middle School (TulsaPublic Schools, 2001, p. 2).

The students discuss their school situations from positive to negative. Itisan
environment where students are safe to express concerns about their classwork and
concerns about situations with other students. The environment is safe because “the
TRIBES [sic] program creates a positive, safe climate where students learn appropriate
life skills and the basics of using a democratic group process’ (TulsaPublic Schools,
2001, p. 2). Itisdesigned to alow students the time and place to work out problemsin a
positive manner before the school day.

The positive and safe environment, created by the use of Tribes, is one way that
Thoreau Middle School goes about giving its students an increased opportunity to be
successful in school. “Students achieve because they: feel included and appreciated by
peers and teachers, are respected for their different abilities, cultures, gender, interests
and dreams, are actively involved in their own learning, have positive expectations from
others that they will succeed” (Tribes.com, 2002, p. 1). When a student begins his or her

day with a positive experience, interacting with both students and teachers, they are more
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likely to continue to have a positive experience throughout the remainder of their school
day. Themajor curricular theme and central focus of the educational philosophy,

however, is Integrated Thematic Instruction.
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CHAPTER 111

METHODOLOGY

INTRODUCTION

The research method used in this study was case study. Case study is aform of
research which, despite being tied to a unique and limited situation, can be used for a
comprehensive study. This comprehensive study can be a model for generalization of the
specific outcomes to the greater whole. The case study examines a phenomenon
specifically set apart in a particular manner, in this case, a study of Integrated Thematic
Instruction in action. The researcher used this case study to generalize the specific
outcomes to a greater whole, to determineif Integrated Thematic Instruction in action at
the laboratory school represents a holistic philosophy of education.

Merriam (1998) defines case study as “an intensive holistic description and
analysis of asingle instance, phenomenon, or socia unit” (p. 27). A case study may be
gualitative or quantitative. This study will be qualitative in nature because the researcher
seeks understanding of the educational philosophy of Integrated Thematic Instruction.
According to Stake (1995), “a case study is expected to catch the complexity of asingle
case” (p. xi). A single example, or case, is used as a generalized model of the topic being

studied. Simply put, a case study is an in-depth investigation of a single unit such as an
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individual, school, group, program, or organization. The first and primary requisite for a
study to be deemed a case study, is it must be limited to the topic under investigation.
There must be a delineating factor in regards to the object being studied; the caseis an
individual entity. The researcher is focused on understanding a unique situation.
Because the researcher knows the case under investigation is a unique educational
situation, he or she must progress with caution to properly and fully compl ete the study.

To be ableto properly use case study, the researcher must specifically limit the
individual research topic. Merriam (1998) states “the single most defining characteristic
of case study research liesin delimiting the object of study, the case” (p. 27). Milesand
Huberman (1994) describe a case as “a phenomenon of some sort occurring in a bounded
context” (p. 25). Inthisresearch study, the case is the examination of the philosophy of
Integrated Thematic Instruction in action at alaboratory school. Thoreau Middle School,
alocal school that practices the educational philosophy of Integrated Thematic
Instruction, will be used as the laboratory school in this study. Because the school is
specifically labeled, as required my Merriam (1998), it is a unique and limited situation.
The boundary of this particular case, as required by Miles and Huberman (1994), is that
the study is of this philosophy at one specific school. The case to be investigated has

been established.

BEGINNING A CASE STUDY
Yin (1993) believes to successfully complete a case study, a researcher must
prepare extensively for the study. To be prepared to conduct the study, the researcher

must first consider several questions such as:
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How are you going to define your case? Are you doing a single or multiple-case
study? What are you seeking to prove, conclude, or observe? How should you
decide whom to interview and how long the interviews should be? What type of
interview instrument, if any, should you use? And finally, what should you do
with your notes and other material, when you are ready to ‘write up’ the case?

(Yin, 1993, p. 43-44).

Once these questions have been considered, the next step of the study is to establish the
framework of the case study.

Thefirst step in preparing to establish the framework is defining the category of
case study to be used. Merriam (1998) offers three categories of case study. They are
descriptive, interpretive, and evaluative case studies. Merriam (1998) defines a
descriptive case study as one that “presents a detailed account of the phenomenon under
study (atheoretical)” (p. 38). The definition of interpretive case study is one that
“contains rich, thick description used to develop conceptual categoriesor to illustrate,
support or challenge theoretical assumptions held prior to data gathering” (Merriam,
1998, p. 38). The evauative case study is defined as one that “involves description,
explanation, and judgment, [which] isthe final and ultimate act of evaluation” (Merriam,
1998, p. 39). Aswith the three types of case study established by Yin (1993), the
researcher can use any of these forms for a specific study.

This study will be what Merriam (1998) would term a descriptive case study.
“Descriptive cases require the investigator begin with a descriptive theory” (Tellis, 2003,
p. 1). The descriptive theory in this case will be the description of Integrated Thematic

Instruction from the literature review. The description from the literature will be used for



comparison to the on-site research findings. A literature base of holistic education and
traditional education will aso be established to use as a source of comparison for the on-
site research results. The researcher will study the laboratory school as an example of a
school that practices the philosophy of Integrated Thematic Instruction. The researcher
will use a“thick description” (Gubaand Lincoln, 1981, p. 376) of Integrated Thematic
Instruction in action so educators can gain a better understanding of the nature of this
educational philosophy.

The next step common with all categories of case study, isto develop theinitial
guestions that focus the study. Using these questions, the researcher is also answering the
guestion of what he or she wants to know, avital question in any type of qualitative
research. Another question that requires an answer is how he or she plans to get there?

In other words, how does one frame the study?

FRAMING THE STUDY

According to Merriam (1998), initial sets of questions need to be answered to
develop a successful study. The method by which these questions are answered
demonstrates the theoretical framework for the study. Thistheoretical framework also
assists in defining the research problem or problems. A theoretical framework is“the
structure, the scaffolding, the frame of your study,” and “every study has one” (Merriam,
1998, p. 45) primarily because every study needs atheoretical framework to establish
how it will be completed.

To successfully establish aframework for completing a study, Merriam (1998)

recommends the researcher determine his or her personal disciplinary orientation. This



researcher will approach the study as an educator, because that is the researcher’s
educational and experiential background. According to Merriam (1998), the researcher
must draw upon “concepts, terms, definitions, models, and theories of a particular
literature base” (p. 46) to properly develop the research questions and conduct case study
research. Drawing upon those items from aliterature base will make the framework clear
and assist in generating the specific research questions for the study. The literature base
for this study is from the canon of literature related to holistic education and Integrated
Thematic Instruction. Establishing the theoretical framework also assists in developing
appropriate techniques for data collection and analysis. In addition, the particul ar
requirements of a specific framework provide a solid guide for discovering and
interpreting the findings of the study.

After theinitial questions are determined, the next step is to generate the problem
statement(s), the purpose statement(s), and the specific research questions for the study.
The research questions will guide the study while reflecting the most significant factors
as demonstrated in the problem statement(s) and purpose statement(s).

The data collection component is the next step in the study. Merriam (1998)
defines ‘data’ as “nothing more than ordinary bits and pieces of information found in the
environment. They can be concrete and measurable, asin class attendance, or invisible
and difficult to measure, asin feelings’ (p. 69). The choice of deciding what information
should be considered datais strictly up to the researcher. Because the case study can also
be a quantitative form of study, the data derived could be numerical. Because this study
is qualitative in nature, the data was collected from observations and interviews.

However, not al data collected in this study necessarily originated from these qualitative



situations. Various school documents were also used as valuable data. Merriam (1998)
states a qualitative case study is “about asking, watching and reviewing” (p. 69). Datain
this qualitative case study was collected from multiple sources.

Interviews and observations occurred when the most data could be gleaned from
them. Occasionally, an observation could not be completed when scheduled, an
interview took its place and when a scheduled interview could not be held, observations
were substituted. Information from interviews hel ped in assessing observations or
understanding a participants views on the events being observed. Observations played a
key rolein thisresearch study. The review of relevant school documents was also
important. All three techniques, interviewing, observations, and document review,
contributed to triangulation, the use of multiple data sources to support of findings as
they emerge. Triangulation strengthens the reliability of the study as well asthe internd
vality. Triangulation also allows for pieces of datathat might have otherwise been

overlooked to be revealed and added to the description of the study.

DATA COLLECTION
Data were collected in three ways: interviews, observations, and participant
observations. The researcher interviewed a convenience sample of administrators,
teachers, and students from the laboratory school. The interviews occurred during down
time for the administrator, teacher, or student. The interviews took place on school
grounds and consisted of approximately 12—15 guiding questions with probes and
clarifying questions. The interview guestions (see Appendix A and Appendix B) are

open-ended. Each of the questions gave the participants ample room to expand upon



answers. Theinterview process allowed flexibility in the follow up questions and in the
guestion sequence. The questions ranged from: “To what extent do your classes combine
subject areas?’ to “What does it mean to educate the whole child?’ The interview
guestions from Appendix A covered awide range because the focus of the study was to
determine whether this was a holistic school environment. Many non-traditional
educators and students do not have the opportunity to publicly discuss their educational
philosophy. The participants interviewed in this study were able to express their
experiences and give candid, thoughtful, and insightful answers regarding the educational
philosophy of the school. The nature of the interview questions allowed the interviewer
the freedom of investigating topics and questions determined by the participants.

Datawere aso collected through observations of educators and studentsin
different situations across campus. Observations were conducted in a variety of
educational settings at the school from classroom activitiesto physical education. They
were completed without interference in the daily activities of any school personnel. The
researcher observed educators and students in classroom situations and in awide variety
of other school environments, such as the playground. Students and educators were
observed both in one-on-one interactions such asin the library, and in group interaction
such as during physical education.

During these observations, the researcher was able to conduct multiple informal
interviews in many different settings, including classrooms, the library, and at lunch. Itis
hoped that in many cases students and educators felt comfortable in a relaxed setting and
therefore, spoke more freely. Theinformal interviews proceeded basically as normal

conversations. The researcher allowed the students and educators to discuss whatever



topic they were comfortable talking about, but tried to direct the conversationsto areasin

which more information is needed (Rubin & Rubin, 1995).

PATTERN MATCHING

Asthe data were gathered it was continuously examined for the emergence of
patterns. Tellis (2003) describes the process of pattern-matching as a “major mode of
anaysis’ (p. 1). Pattern matching is the process of examining data from differing sources
to determine if there are repeated themes emerging from the data. This process allows
the researcher to identify and focus on important themes or patterns and follow up on
them. Matching patterns and closer examination of the data alows the researcher to
adequately describe the events that take place in the case, which can lead to a better
understanding of the case under study.

Because this is a descriptive case study, Tellis (2003) states that “the predicted
patern must be defined prior to data collection” (p. 1). Agreeing with the principle
established by Tellis, another educator Garsen (2003) describes pattern matching as “the
attempt of the case researcher to establish that a preponderance of cases are not
inconsistent with each of the links in the theoretical model which drives the case study”
(p. 1). Inthiscase the predicted pattern or theoretical model, depending on which term
an educator uses, is the description of the educational philosophy from the literature of
Integrated Thematic Instruction. Soy (2003) states that the use of pattern matching
“keeps investigators from reaching premature conclusions by requiring that investigators

look at the datain many different ways’ (p. 1). As patterns emerged and data were



analyzed, the description of Integrated Thematic Instruction became more complete,

conclusions were reached and the final report was written.

RELIABILITY AND VALIDITY

Regarding the critical issues of validity and reliability, Merriam (1998) believes
thisissue is addressed through the conduct of an ethical study. The investigator must
convince the reader that all procedures were properly followed. Reliability isuniquely
problematic in a qualitative study. Because a qualitative study, and in this specific
instance, a case study, is an examination of a particular and specific experience, the
research findings will be difficult to replicate. Rather than looking at reliability in the
traditional sense, Guba and Lincoln (1985) suggested considering the “ dependability” or
“consistency” of the obtained results (p. 288). To ensure the dependability of the results,
the researcher had a dependability audit done by outside examination.

Tellis (2003) states that “internal validity is enhanced when the patterns coincide”
(p.1). When similar patterns emerge from multiple sources of the study, it supports the
results of said patterns. When describing the internal validity of a case study, Soy (2003)
agrees with Tellis because “when a pattern from one data type is corroborated by the
evidence from another, the finding is stronger” (p. 1). Therefore, the researcher used
triangul ation to ensure and enhance the validity of the study. The researcher also used
reflective participant observation in an effort to identify the most relevant dimensions of
the study and to ensure the atypical did not become the focus of the study. Finally, the

researcher invested sufficient time through prolonged engagement to ensure the validity



of the study. In addition to field activities, the researcher conducted member checks and
did peer debriefing to ensure accuracy of the data.

The researcher ensured external validity, which is the generalization of the
findings to other situations, by providing an adequate thick description outlining the
context, time, and salient/relevant dimensions and rel ationships among those dimensions
under investigation. Merriam (1998) suggests that the reader’ s understanding of the
study is the key factor in determining any type of generalizability. The reader has to
determine which part of the study, if any, appliesto hisor her own situation (Merriam,

1998).

THE FINAL REPORT

Once dl the information had been gathered and analyzed, the researcher wrote the
final report. Thiswas a difficult task because the case study reports do not follow any
standard form (Yin, 1993). Thefinal report of case studies vary because each
independent study will have aform that best fitsits needs. Stake (1995) goes so far asto
say that “awrite-up can be organized any way that contributes to the reader’s
understanding of the case” (p. 122). Merriam (1998) agrees with Stake (1995): “thereis
no standard format for reporting qualitative research” (p. 27). The researcher and author
of the report must make sure he or she has followed the proper procedures when
conducting the investigation, and that way the uniqueness of the individual research study

will be reflected in the final report.



CONCLUSIONS

Case study is aflexible form of research that can be used in aqualitative study
such as the investigation of an educational philosophy to determine whether it isaholistic
philosophy of education. Although there is no predetermined form for conducting a
gualitative case study, as long as aresearcher follows the genera guidelines established
by the previously mentioned authors, a successful study will be conducted.

Case study is a comprehensive form of research study because, as Merriam (1998)
states, it “is an intensive, holistic description and analysis of a single, bounded unit.
Conveying an understanding of the case is the paramount consideration in analyzing the
data’ (p. 193). For this case study, the researcher gathered information on-site through
interviews and observations. These were conducted on-site and compared with the
previously established related literature. Datawas examined for any emerging patterns.

The patterns that emerged were used to complete both the study and the final report.



CHAPTER IV

CONNECTIONSBETWEEN INTEGRATED THEMATIC INSTRUCTION AND
HOLISTIC EDUCATION
INTRODUCTION

Kovalik and Olsen (2002) acknowledge the ideas and strategies in the educational
philosophy she developed, Integrated Thematic Instruction, are not new or unique; they
have been practiced by other educators during the course of educationa history: “itis
important to recognize that the curricular and instructional strategies described in the ITI
(Integrated Thematic Instruction) model are not new. Good teachers have implemented
them over the years but did so intuitively” (Kovalik and Olsen, 2002, p.xvi). While
stressing the historical nature of her philosophy, Kovalik (2002) also stresses the need for
scientific backing for them. She bases Integrated Thematic Instruction on what she terms
the latest in scientific brain research, which began with her using the previously
mentioned book by Hart. Kovalik (2002) does not discount the many holistic educators
who preceded her; she simply believe the educational ideas of holistic educators, while
historical and important, were not as scientifically researched as her educational
philosophy. (Kovalik and Olsen, 2002)

Kovalik (2002) does not describe in detail the historical background that hel ped

her design Integrated Thematic Instruction other than to briefly acknowledge her ideas



are similar to the ideas of previous educators, athough she does not name the educators
to whom sheisreferring. Kovalik (2002) does not acknowledge that Integrated Thematic
Instruction can fit within the holistic literature. Despite her lack of acknowledgement of
the connections between Integrated Thematic Instruction and holistic education, such
historical connections can be made, and Integrated Thematic Instruction and holistic
education acknowledge many of the same ideas.

The philosophy of holistic education has along history, evolving for more than
200 years. As Miller (1990) states, “holistic education is not a new orthodoxy; itisa
richly varied approach that honors the inherent creativity and uniqueness of individuals —
and communities’ (p.3). Theroots of holistic education reach back to thel700s with
Rousseau (2004) and continue through Dewey (1964) in the mid 1900s. Their ideas form
the basis of the modern holistic philosophies, which began when “the holistic paradigm
emerged as a vibrant and coherent intellectual movement in the 1980s and has been
expressed by thinkersin diverse fields — psychotherapy and medicine, physics and
biology, religion and philosophy, economic and political theory” (Miller, 1991, p.6). The
fact theorists in science and medicine arrived at modern holistic thought around the same
time as educators demonstrates the universality of holism. AsMiller (1990) points out,
“scientists now recognize that ultimately, reality can only be known with ‘ uncertainty’
and through ‘ complementary’ perspectives, because the observer isinextricably involved
in what isobserved” (p.58). Thus, Miller (1990) uses a scientific basis for the holistic
belief that the best way for learning to take place is by making connections within the

curriculum and to the outside world.
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Isit possible that one form of holistic education appearing during the 1980s was
Integrated Thematic Instruction? Discussing her search for a better form of education,
Kovalik (2002), the creator of Integrated Thematic Instruction, states “my quest for
answers intensified. | scoured bookstores for books about learning and happened upon
Ledlie Hart’s Human Brain and Human Learning in 1983. Atlast ... [sic] an
explanation about how the brain learns from a scientific perspective” (Kovalik & Olsen,
2002, p.xii). Using thisbook, Kovalik (2002) devel oped the philosophy of Integrated
Thematic Instruction, based on a scientific perspective of brain research. This philosophy
embraced the idea that the best way to learn is by engaging the whole student and not just
the mind of the student. Because “thinkers in science and medicine have articulated a
holistic, ecological science” (p.58), Miller (1990) would agree with Kovalik’s philosophy
and its ‘scientific’ basis as being a better form of education than traditional education.

Because holistic education contains many broad ideas, such as curricular
integration, holistic educators such as Kovalik can focus their philosophy on the way the
brain learns, or as she would phrase it, focus on brain research. In the context of
educating the whole child, Miller (1990) also discusses the importance of brain research:
“wholenessisinherent in all phenomena; we may speak of ‘whole brain’ learning in one
context, development of the ‘whole person’ in another” (p.58). Many holistic educators,
such as R. Miller (1990) and Clark (1991b), understand there are varying forms of
holistic philosophy, including philosophies that focus on brain research as their central
theme. Holistic educators aso understand that, because of the broad ideas within holistic
education, not every educator with a similar educational philosophy, such as Kovalik

(2002), will acknowledge his or her ties to holistic education.
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The beginning of holistic education can be traced to the idea that everything is
related to everything else, an idea that “was relegated to a dissident movement labeled
romanticism. Holistic education thus has its roots in the ‘romantic’ educational theories
of Jean Jacques Rousseau, Johann Pestalozzi, and Freidrich Froebel” (Miller, 1991, p.6).
The educational ideas of these philosophers, who are the acknowledged founders of
holistic educational philosophy, can be demonstrated to be consistent with the

philosophical ideas of Integrated Thematic Instruction.

HISTORICAL CONNECTIONS OF INTEGRATED THEMATIC INSTRUCTION

AND HOLISTIC EDUCATION

With Kovalik’ s acknowledgement that educational ideas used in Integrated
Thematic Instruction are not new, one can examine these educational ideas to determine
whether there is any historical connection between Integrated Thematic Instruction and
either holistic education or traditional education.

The idea of achild-centered integrated holistic curriculum has been around for
more than two hundred years. In 1762, Jean Jacques Rousseau wrote Emile whichis
viewed as the first example of a child-centered integrated curriculum. “Make your pupil
attend to the phenomena of nature, and you will soon arouse his curiosity. But to nourish
his curiosity bein no hurry to satisfy it. Suggest problems but |eave the solving of them
to him” (Rousseau, 1962, p. 73). Rousseau believed children needed to be able to

express themselves to devel op into well-balanced and free-thinking individuals.
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In addition, Rousseau recognized the need for life experiences: “contending that
the traditional means of teaching moral character through discipline and learning by rote
produced tyrants and slaves, Rousseau proposed to teach Emile by exposing him to
appropriate stimuli that would generate life experiences’ (Rousseau, 2004, p. 1). These
life experiences can be seen as consistent with the educational ideain Integrated
Thematic Instruction, of ‘being there’ experiences. Rousseau (1962) stated that “the only
type of lesson [Emile] should get isthat of experience” (p. 40). The holistic education
philosophy also asserts students should be able to connect their educational experiences
to real life experiences.

Rousseau, as afounder of child-centered curricula, expressed other ideas that are
consistent with both Integrated Thematic Instruction and holistic education helping to
establish the connection of Integrated Thematic Instruction and holistic education.
“Rousseau reacted against the artificiality and corruption of the social customs and
institutions” (Internet Encyclopedia of Philosophy, 2003, p. 1). Traditional education is
asystem for social conservation; it is designed to maintain the status quo. In traditional
education, Rousseau (1962) stated “the child perceives the objects, but cannot perceive
the relations that bind them, or hear the sweet harmony of their concord. It callsfor an
experience he has not acquired and sentiments beyond his range to get the impression
resulting from these sensations as awhole” (p. 74). Rousseau rejected thisidea, an idea
similar to traditional education and also an ideathat is rejected by both Integrated
Thematic Instruction and holistic education, as he demonstrates in hiswork, Emile.
(Internet Encyclopedia of Philosophy, 2003, p. 1)

Rousseau’ s ideas were unconventional and ground breaking. The educational
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ideas in Emile were so controversial that the book was ordered burned by the French
government. A natural child-centered education was seen as dangerous to the structure of
society at that time. In Emile Rousseau replaced the teacher as the center of power in
education. By replacing the teacher as the center of power he was aso replacing the hold
that the teacher, and society, could have over the student. Willis (2003) states “ because
the child isinnately good and the teacher has been corrupted, the educational process
should be child-centered, not content-centered or teacher-centered” (p. 1). When students
arefreeto learn naturally, they are less likely to be controlled and influenced by societal
pressures of what children should learn.

Because Rousseau believed traditional education was not giving children the
quality of education they needed, *he emphasized nature and the natural way of doing
things. Education should occur in anatural rather than artificia environment and should
be a natural outgrowth of the child's devel opment rather than a set of contrived
experiences’ (Willis, 2003, p. 1). These ideas are fundamental to both Integrated
Thematic Instruction and holistic education today. Traditional education places children
in contrived and controlled situations, instead of in real life situations they can take with
them throughout their lives.

The educational ideas in Rousseau’ s writing were the beginnings of modern
holistic philosophy. “Make sure that their experiments are linked together by some sort
of deduction, so that with the help of this connection they may arrange them in order in
their minds, and be able to recall them at need” (Rousseau, 1962, p. 79). His most
important effect on educational philosophy was his influence on many other educators

who took up hisideas and continued their evolution to the idea of holistic education. In



the late 1700s and early 1800s the educator who began to follow and expand Rousseau’ s
ideas was Johann Pestalozzi. (Willis, 2003)

The main focus of Pestalozzi's educationa philosophy was to educate al children
regardless of socio-economic background. In 1805, he founded an educational institute.
When he advanced Rousseal’ s ideas and devel oped ways for them to be implemented
into an educational situation. Pestalozzi opposed memorization as the only learning tool
and strict discipline in the classroom. He pioneered the use of moveable objects to teach
science and other ideas to his students: “1 thought, then, that the art of educating our race
must be joined to the first and simplest results of these three primary powers--sound,
form, and number; and that instruction in separate parts can never have a satisfactory
effect upon our nature as awhole” (Pestalozzi, 2004, p. 11). These ideas can be seen as
the early stages of teaching the whole child by engaging both their body and brain in the
learning process.

Pestal 0zzi furthered Rousseau’ s idea of moving away from traditional education.
“He defined education as the harmonious devel opment of all the powers of the child,
especialy the intellect. This represented a fundamental shift in thinking from traditional
schools which saw education as specialized institution for the devel opment of the
intellect alone” (Willis, 2003, p. 1). He developed a curriculum that addressed more than
just the intellect or mind of achild. “Take care to teach children to think, feel, and act
rightly, to quicken and make use of the blessings of faith and love in themselves’
(Pestalozzi, 1973, p. 50). Pestalozzi understood children learn better when their whole
person is engaged.

Pestalozzi concentrated on improving education for al people, on moving away
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from classical curriculum toward teaching more practical subjects. Both Integrated
Thematic Instruction and holistic education teach children in away that is meaningful
and move away from what Pestolozzi would call an *€litist’ philosophy. Integrated
Thematic Instruction callsit a“‘being there’ experience and holistic education uses the
term ‘making connections,” which shows a historical connection between Integrated
Thematic Instruction and holistic education.

Pestal 0zzi realized the importance of properly training teachers to be able to
implement a holistic educational philosophy in the classroom. Pestalozzi first devel oped
many different educational notions used by both Integrated Thematic Instruction and
holistic education, educational notions like group work, field trips, and allowing for
students to be able to express their individual differences. He also redlized the
importance of developing a curriculum that follows holistic guidelines (Unknown,
2004b).

Pestal 0zzi “ made popular the idea of teaching by getting students actively
involved in learning through using all of their senses. His particular method for doing this
was called the object lesson” (Willis, 2003, p. 1). Because the object lesson engaged all
of the senses of the students, it can be viewed as the precursor to the body-brain
partnership in Integrated Thematic Instruction and educating the mind, body and spirit in
holistic education. The object lesson was central to Pestalozzi’ s belief that children
should be actively engaged in their educational experiences, abelief that is central to both
Integrated Thematic Instruction and holistic education.

Pestal 0zzi (2004) questioned the system of memorization by asking “how

infinitely must the children suffer under these circumstances?’ (p. 12). Heaso

386



guestioned the socia environment in which thisrigid type of learning takes place.
Pestalozzi was one of thefirst to believe that the social environment is an important facet
of the students’ total educational experience. “He said the socia environment of the
classroom should be modeled after the family and should be characterized by love and
affection” (Willis, 2003, p. 1). Pestalozzi knew that when students felt comfortable and
safe in their school environment they were more likely to have a successful educational
experience. Thisidea of anon-threatening environment was common to both Integrated
Thematic Instruction and holistic education.

Pestal 0zzi’ s educationa philosophy was the continuation of Rousseau’ s ideas.
His ideas devel oped the child-centered concepts that form the backgrounds of what
eventually became Integrated Thematic Instruction and holistic education. Pestalozzi
also promoted the ideas of a child-centered holistic curriculum, the 'Pestalozzi Method' in
his school at Y verdon, established in 1805, where children learned through activity and
had the freedom “to pursue their own interests and draw their own conclusions’ (Smith,
2004b, p. 1). Theseideas, while novel at the time, are now the commonly accepted ideas
of both Integrated Thematic Instruction and holistic education. (Willis, 2003, p. 1)

Another early educator who carried the early banner of a holistic curriculum was
Friedrich Froebel. “Froebel attended the training institute run by Johann Pestalozzi at
Y verdon from 1808 to 1810. Froebe left the institution accepting the basic principles of
Pestal 0zzi's theory: permissive school atmosphere, emphasis on nature, and the object
lesson” (Marenholz- Buelow, 2004, p. 1). The time spent in the institute had a profound
affect on Froebel who continued Pestalozzi’ s pursuit of what is viewed today as a holistic

educational philosophy.
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In 1826, Froebel published The Education of Man, hisfirst book. Init he
espoused ideas consistent with both Integrated Thematic Instruction and holistic
education. Froebel believed children gain a deeper understanding of life by doing
something rather than by just reading about it. “To learn athing in life and through doing
is much more developing, cultivating, and strengthening than to learn it merely through
the verbal communication of ideas’” (Froebel, 2003, p. 1). To further thisidea he
developed the idea children learn about themselves and their surroundings while playing,
because in play achild is free to learn to the best of his or her ability (Froebel, 1967). In
1840, Froebel, advancing the ideas of a child-centered integrated curriculum, opened the
first Kindergarten.

Similar to Pestalozzi, Froebel believed children learn best in a caring, loving
environment that engaged their whole person and not simply their mind. According to
Barr (2003),

Friedrich Froebel, 1782-1852 stresses the respect with which the individuality and
ability of each child should be treated; the importance of creating a happy,
harmonious environment in which he or she can grow; and the value of self-activity
and play as afoundation on which the integrated development of the whole person
can be built (p. 1).
Each one of Froebel’sideasis consistent with the educational philosophies of both
Integrated Thematic Instruction and holistic education and can be seen as a predecessor
to them.
Froebel’ s educationa philosophy can be easily divided into four basic components:

“(a) free self-activity, (b) creativity, (c) social participation, and (d) motor expression”
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(Ellington, 2003, p. 1). Both Integrated Thematic Instruction and holistic education
stress student having educational choices, which corresponds with Froebel’ s free self-
activity. Froebel (1967) states that a student “ should not be bound, confined or swaddled
or later on kept in a state of dependence. He should early learn to find himself, the source
and center of al his powers and should move freely and actively, grasp things with his
own hands, stand and walk by himself, look and see for himself, and use al hislimbs
equally and vigorously” (p. 59). Integrated Thematic Instruction and holistic education
both stress student creativity and the importance of socia participation.

Froebel’ sidea of motor expression is similar to the belief in Integrated Thematic
Instruction and holistic education that children must be actively engaged in their
educational experience for it to be a complete and whole education. Hetried to create
“educational environments that involved practical work and the direct use of materials.
Through engaging with the world, understanding unfolds. Hence the significance of play
- it is both a creative activity and through it children become aware of their place in the
world” (Smith, 20044, p. 1). For early learners the concept of play can be not only away
to entertain, but also away to fully educate.

Froebel also believed to educate the whole student, one must address the spiritual
nature of students. “His theories of education are based on abelief in the divine unity of
nature, so that spiritual training is afundamental principle” (Unknown, 2004a, p. 1).
However, hisview of a child’s spiritual nature was not areligious view of spirituality.
Hisideas of spirituality are in accordance with the currently accepted holistic beliefs on
spirituality.

Froebel believed the most important educationa years were the early ones. He
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thought that education at the early life stages, because it provides the basis of al future
activities, has to be developmentally appropriate and has to educate the student wholly.

As an educator, Froebel believed that stimulating voluntary self-activity in the

young child was the necessary form of pre-school education. Selfa ctivity is

defined as the development of qualities and skills that make it possible to take an

invisible idea and make it areality; self-activity involves formulating a purpose,

planning out that purpose, and then acting on that plan until the purposeis

realized. (Ellington, 2003, p. 1)

Froebel continued to develop his educational ideas until his single greatest contribution to
education: hisintroduction of Kindergartensin 1840.

Maria Montessori aso advanced the notions common to Integrated Thematic
Instruction and holistic education. She was directly influenced by the educational ideas
of Froebel as well as Pestalozzi and Rousseau. Montessori believed in the “ devel opment
of training for teachers along Froebelian lines (she also drew on Rousseau and Pestal 0zzi)
and developed the principle that was also to inform her general educational programme:
first the education of the senses, then the education of the intellect” (Smith, 2004c, p.1).
Montessori, who opened her first school in 1907, devel oped a system of schooling that is
still active and influential today.

Montessori, much like Froebel, believed the early educational experiences of the child are
vital to developing an overall person. Her method of education ensured that children would have
aquality form of education. Montessori also believed “young children learn best in a homelike
setting, filled with developmentally appropriate materials that provide experiences contributing

to the growth of self-motivated, independent learners’ (Garfield Montessori Magnet School,
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2004, p.1). A fundamenta assumption made by Montessori is that children are affected by their
learning environment. Because of this belief, she incorporated the idea of creating a safe,
comfortable and caring learning environment for her students.

Beyond the idea of a safe environment, Montessori believed teachers within that
environment should direct students through the learning process, not control them as
teachers do in atraditional school environment. “We must, therefore, quit our roles as
jailers and instead take care to prepare an environment in which we do aslittle as possible
to exhaust the child with our surveillance and instruction” (Montessori, 1970, p. 47).

The teachers are to use their training to recognize when students need to advance.
“Teachers show students how to create order and discover principles by means of
carefully demonstrated |essons that can then be practiced at will.”

(The Montessori Academy, 2004, p.1). When students are ready to advance, the teacher
will demonstrate the appropriate lessons and learning procedures so that they can learn
the new material and then advance again.

The three main guidelines behind Montessori’ s educational philosophy were that
“children are to be respected as different from adults and as individuals who are different from
one another, children create themselves through purposeful activity, and the most important
yearsfor learning are from birth to age six” (Garfield Montessori Magnet School, 2004, p.1).
These guidelines, the basis of the Montessori educational method according to the Garfield
Montessori Magnet School (2004), are in agreement with the educational ideas of both Integrated
Thematic Instruction and holistic education.

Because of its nature, the student in Montessori’ s system has to be self-motivated

to be able to take full advantage of it. “Whether the child will find his own way to
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learning and perfection or whether he will be impeded depends on her” (M ontessori,
1970, p. 56). If the student is not self-motivated, it does not matter how good a job the
teacher is doing in modeling lessons. The student is the center of learning as
demonstrated by the importance placed on the student within the educational system.
Teachers encourage effort and monitor progress, but do not pressure their pupils to
perform according to any preset standards or schedules. Introduction of new lessonsis
tailored to the individual needs and interests of each child. Disciplineis mainly self-
discipline. Within constructive limits, a student can work on his or her lessons at
whatever pace and in whatever order he or she chooses. Independence, initiative,
responsibility for making choices, and persistence in seeing tasks through to completion
are qualities fostered by this approach” (The Montessori Academy, 2004, p.1).
Thisideais consistent with the philosophies of Integrated Thematic Instruction and
holistic education, which are both child-centered philosophies of education that placed
the students as the most important part of the educational system.

Montessori was a proponent of educating al children. In her first school,
established in the Slum area of Rome to demonstrate the power of an effective
educationa curriculum, she emphasized engaging the whole personality so that the child
would be more likely to have afull and positive learning experience. Her emphasison
engaging the entire persona of a student, instead of just the mind, and on an integrated
child-centered curriculum, make it is easy to understand the historical influence her ideas
have had on Integrated Thematic Instruction and holistic education.

Another philosopher whose educational ideas fit in the holistic timeline was John

Dewey, thelast in thisline of great educational thinkers that gave holistic education, and
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in turn Integrated Thematic Instruction, its beginnings. Dewey, a proponent of an
integrated child-centered curriculum and a contemporary of Montessori, also called for a
“broads fields curriculum or fused curriculum” (Segall & Wilson, 1998, p. 157), which
integrated individual subjectsinto asingle curriculum. Thistype of child-centered
curriculum, in which students were “to be actively involved with what they learned,
rather than be passive receptors of knowledge as they were in single-subject curriculum,”
(Segdl & Wilson, 1998, p. 157) place Dewey in the linage of early versions of the
holistic educational philosophy that are in use today.

Dewey also recognized the importance of alowing children the freedom of choice
in their educationa endeavors. By recognizing these factors in an educational setting
Dewey was also acknowledging the importance of developing the whole student and not
just the mental capabilities of that student. According to Ellington (2003)

play designates a child's mental attitude and should not be identified with

anything performed externally; therefore, the child should be given complete

emancipation from the necessity of following any given or prescribed system of
activitieswhile heis engaged in playful self-activity. In summarizing Froebel's
beliefs regarding play, Dewey concluded that through stimulating play that
produces self-activity, the supreme goal of the child is the fullness of growth
which brings about the realization of his budding powers and continually carries

him from one plane of educational growth to another. (p.1)

Dewey recognized that within a school that practices a student-centered
curriculum, the teacher would haveto play avastly different role than ateacher in a

traditional, teacher-centered school. “In Dewey's pedagogy the teacher has two main
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functions. The teacher must guide the young through the complexities of life and give
them opportunitiesto learn in the natural way, that is, by solving relevant problems’
(Flanagan, 2003, p.1). This pedagogica approach demonstrates the importance for the
child to be active in the learning process and for the teacher to concentrate on the
student’ s needs, and not what the teacher thinks the child should learn, which is often the
casein traditional schools.

The second function of ateacher in Dewey’ s educational philosophy was to
“enable the young to cope adequately with contemporary conditions and to cope with the
new tasks which an unpredictable future will bring” (Flanagan, 2003, p.1). Thisidea
stresses the fact that, as stated by various holistic educators, since we do not know what
type of employment situations the future holds, the whole child must be educated so
children are adequately prepared to handle any future situation in which they find
themselves.

Dewey established a school to demonstrate the three simple principles on which
his educational philosophy was based.

The first principle was that the business of the school isto train children in co-

operative and mutually helpful living —to help them to grow into community.

The second principle was that the foundation of all educative activity must bein

the instinctive, impulsive activities of the child, and not in the presentation and

application of structured, external material. Finally, the laboratory school
promoted the child's individual tendencies and activities. These wereto be
organised and directed to promote the idea of co-operative living. The learning

process would take advantage of the child's individual tendencies and activitiesto
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reproduce on the child's plane the typical doings and occupations of the larger,

maturer society into which the child is finally to emerge (Flanagan, 2003, p.1).

These three principles are all consistent with both Integrated Thematic Instruction
and holistic education.

The educational philosophy that Dewey devel oped and recommended was
demonstrated in his school. According to Flanagan (2003), Dewey

wanted the laboratory school to provide learners with the opportunity to create

their own experience; to experiment, to enquire, to create. He wanted a classroom

where children could move about, form groups, plan and execute activities, in

short, learn for themselves under the direction and guidance of the teacher (p.1).
Dewey believed schools must present lifein areal and vital way so that the child can
relate to the world around him or her. “I believe that school must represent present life —
lifeasrea and vital to the child as that which he carries on in the home, in the
neighborhood, or in the playground” (Dewey, 1964, p.430). These ideas are common to
both Integrated Thematic Instruction and holistic education. They form the important
elements of a high quality education for which schools that practice both Integrated
Thematic Instruction and holistic education are striving.

Soon after Dewey’ s death in 1952, beginning in the 1960s, the idea of a holistic
educational change started gaining momentum (Miller, 1990). The call was not for
tinkering with the curriculum or seating arrangements, but for a profound critique of the
traditional conception of schooling itself. While several early educators proposed the
total abolition of public education, the movement as a whole made a strong pleafor

fundamental, as opposed to merely cosmetic, reform (Miller, 1990, pg. 147). These
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radical educators understood that, even in the 1960s, the traditional system of education
in Americawas failing its students. They began the modern movement of educational
reform that is still taking place today.

The trend of trying to correct educationa problems continued into the 1970s.
However, the focus of reforms of the 1970s was less radical than that of the reform
movements of the 1960s and seemed to shift from atotal abandonment of public
education to areform of public schools. A group of mainstream liberals “responded to
socia and educational dissent with less radical — yet still quite potent — ideas for reform
such as open classrooms and ‘ public schools of choice’” (Miller, 1990, pg. 148). With
the open classroom educational approach, the beginnings of a holistic educational
movement could be seen. “The open classroom approach may be considered holistic
because its starting point was afaith in the natural unfolding of human development”
(Miller, 1990, pg. 149). Open classrooms allowed students more individual freedoms and
showed increased interest in the student as a whole being.

However, the liberals of the early 1970s were not interested in radical reform,
hoping instead that reform could take place without significant social change. “By the
mid-1970s, American education had weathered its most serious crisis without making any
major concessions to itscritics. The ‘back-to-basics movement, emphasizing test scores,
‘time-on-task’ and other heavy-handed control over the lives of children, continued to
gain momentum through the 1980s” (Miller, 1990, pg. 151). This movement was not a
forward thinking reform movement. It was a movement back in time to a more teacher-
dominated system of education. It was aform of American education that discounts the

value of the student and does not address the needs of the whole child. The philosophy of
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Integrated Thematic Instruction emerged in opposition to the ‘back to basics movements

of the early 1980s.

CONCLUSIONS

It is easy to see the commonalities between Integrated Thematic Instruction and
holistic education. Even though Integrated Thematic Instruction does not professto be a
holistic philosophy, when one looks at the common characteristics of Integrated Thematic
Instruction and the working definition of holistic education, one can argue that Integrated
Thematic Instruction should be labeled a holistic educational philosophy.

In this section, ahistorical connection has been established between the
philosophies of Integrated Thematic Instruction and holistic education. While thisinitial
connection is the early stage of proof that Integrated Thematic Instruction is aform of
holistic philosophy, further examination of Integrated Thematic Instruction is needed to
determine whether Integrated Thematic Instruction continues to hold a holistic

philosophy when put into action in a school setting.
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CHAPTER YV

DESCRIPTION OF ON-SITE RESEARCH

INTRODUCTION

Using the historical backgrounds and common ideas of both philosophies, a case
has been made that Integrated Thematic Instruction can be classified as a holistic
educational philosophy. However, despite the connectionsin literature and ideas, is there
a connection between holistic education and Integrated Thematic Instruction asthey are
practiced, or is Integrated Thematic Instruction more like traditional education when
carried out in a school setting?

The on-site research occurred during the 2003 — 2004 school year at Thoreau
Middle School in Tulsa, Oklahoma. Research was conducted in both the fall and spring
semesters, including 3 different academic quarters. Formal interviews were conducted
with 10 students and 8 faculty/administrators. Informal interviews were also conducted
throughout the study. The researcher observed all core classesin all grade levels at the
school and most elective courses aswell. Observations all took place before school

hours, during class breaks, at lunch, during ‘ Tribes' and during micro-society.
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THE SETTING

Thoreau Middle School is a demonstration academy for the Tulsa Public School
district. Thismeansitisamode school that is supposed to demonstrate the best
practices of Tulsa Public Schools. It isdesigned to employ curricular practices and ideas
that can benefit al studentsin the remaining schools in the Tulsa Public School district.
The academic grade levels of students at Thoreau are 6™, 7", and 8.

The school islocated in abuilding that had been used for several other purposes,
including ajunior college. It was chosen, and slightly remodeled, for specific use as a
school that practices Integrated Thematic Instruction.

The physical layout is carefully constructed to assist the students in the learning
process and conform to the requirements of Integrated Thematic Instruction. Most
classrooms are spacious and open. They are very large and can accommodate 40 to 50
students, which is the approximate number of studentsin each core class section. There
are no desksin any classroom. Round tables are the primary furniture. The researcher
was told that desks separate the students and inhibit the building of community. Round
tables allow students to interact more easily, move about the room more easily, and
conduct group work, which is essential to Integrated Thematic Instruction.

The rooms are generally arranged with the tables in the middle of the room so the
students have easy mobility, both in and out of the room. On onesidein every
classroom is an area designed for student reflection. It has couches or reclinersin this
areafor the studentsto sit or lieon. Thisisa‘safe zone' where students can go if they
are upset, mad, troubled or just need some quiet time to themselves. This area has

different names for each grade level even though it serves the same purposein al of
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them. The 6" grade areais called “Australia,” the 7" grade areais called “Chillin,” and
the 8" grade areais called “Walden Pond.” This areais designed for students to be able
to get away from other students or teachers or from whatever is bothering them. They
can stay in the area reading, thinking, or just being aone until they have calmed down
and gotten themselves together enough to rejoin the class. Teachers do monitor this area
to make sure that a student’ s needs are being met and also to ensure that no student tries
to take advantage of this area.

The lighting in many classroomsis low and soft because according to several
teachers, research shows that low lighting has a calming effect on people. Fluorescent
lights, in not only their lighting, but also their sound, have a stimulating effect on
students.

The colors in the classrooms and hallways are aso chosen for their caming
effects. The primary colorsin every room are blues and greens, which are considered
earth tones and are used to attempt to give anatural feel to the school and real and
artificial plants decorate every classroom. These colors and plants help create awarm
and inviting classroom designed to make the students feel comfortablein their
environment so they can produce better work.

On the wallsin every classroom are the themes for the school year, the school’s
lifeskills, and benchmarks. The themes are the guiding principles which allow the
students to make connections throughout the semester. Each quarter has a different
theme, such as diversity or exploration. All topics studied during that quarter, in al core
classes, arerelated to whichever theme is designated for that quarter. The school aso

attemptsto instill lifeskillsin every student so students can progress into the world as
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well-rounded individuals, not just someone with knowledge, and the students must meet
the benchmarks which are the standards established by Tulsa Public Schools for all
schoolsin the system.

Asaway for the students to help decorate the school, they create murals and wall
hangings themselves. Thisisagood way not only for the students to publicly express
their artistic abilities, but also to take ownership of the school. The act of designing,
creating, and hanging the artwork, allows the students to demonstrate that thisis not just
any school, but that it istheir school.

Another decorating theme used throughout the school is the pictures of wolves.
The Timberwolf is the school mascot and the pictures encourage school spirit and give
the students areal image of their mascot that they can identify with.

All aspects of the student’s mental wellbeing is thought of at Thoreau. While
they stress a highly demanding curriculum, the teachers and administrators also
understand that for students to reach their full potential, al areas of their lives need to be

addressed.

GETTING TO THOREAU
The students at Thoreau Middle School come from all across Tulsa, not just one
particular part of the city. Until this school year, the only way to be able to attend
Thoreau was by applying for admission. There are no standards or academic
requirements to meet, but one must agree to abide by the rules and regulations of the
school. Once applications have been accepted from throughout the entire school district,

thedistrict isdivided into four areas. A random drawing is held and an equal number of
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students are selected from each of the four areas to be the next 6™ grade class at Thoreau
Middle School. Students whose names are not drawn to attend Thoreau can be placed on
awaiting list. If astudent leaves the school, another student is chosen from the waiting

list to replace him or her.

CLASSES

Core classes at Thoreau are divided into two different areas and cover al four of
the generally accepted core areas. One set of core classes is the integrated class of
language arts and social studies. The other set isthe integrated class of mathematics and
science. Core classes at Thoreau are integrated by subject, but not by grade level.
Elective classes at Thoreau are not integrated by subject: they are, however, integrated by
grade level.

The core classes at Thoreau average approximately 40 students per class. Core
classes are twice as long, time-wise, as elective classes. So, even though the core classes
have two subjects to cover, they also have twice the amount of time to do so. An easy
way to think about thisisthat the core classes operate on a block schedule while the
elective classes operate on atraditiona schedule.

Each grade level at Thoreau is divided into two sections, each with its own team
of coreteachers. Each section isalso divided into half again so that one quarter of the
grade will be in math/science while the other quarter attends language arts/social studies.
Each section of students remains with the same set of core teachers throughout the school

year; therefore, there is one core group, half of the students, which a core teacher will
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never havein class. During electives, grades and groups are mixed so students interact
with students outside of their core group.

Throughout the school day the students sit at tables and work on various kinds of
assignments. When students are working on group projects not only isthere alot of
movement in the room, but isaso thereisalot of clutter on the tables and in work areas.
Because students get to choose the way they address many assignments, one table could
be working on a poster for a presentation, with another group reading and researching in
encyclopedias for information to use for a Powerpoint presentation.

The most powerful word used at the school isinquiry. Aninquiry is, simply put,
abuzzword for a project, but it is much more involved than a simple assignment. An
inquiry isalarge, group-oriented, multi-leveled task that comprises the central form of
grading criteriaat Thoreau. One teacher explained an inquiry as away for teachersto go
about “testing their [the students] knowledge instead of making them memorize.” The
teacher continues “Y ou’ re actually making them put it into their own words and make it a
part of themselves. They have to take in the information and basically teach us’ (Teacher

Interview 6, 2003).

CLASSROOM INTERACTION
The interaction between teacher and student and between student and student at
Thoreau is amajor aspect that sets this school apart from other middle schools. One of
the first things that one will notice when entering the hallway isthat every teacher isat a
doorway greeting students as they enter the classroom. Many schools, from traditional to

holistic, have their teachers meet and greet the students at the door or at least stand in the
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doorway when it istime for class, but at Thoreau, it goes a step further. The teachers not
only do the traditional meet and greet at the door, but they also shake hands, give high
fives, or otherwise physically greet every single student who comes in the door.

The need for physical contact was explained to the researcher in multiple ways.
The physical touch is something that is more than just a hello; it isintended to break
down the barriers between teacher and student. It isan acknowledgement of students as
important individuals with thoughts and feelings of their own. It gives apersona touch
as the students enter the class and is supposed to help make the student feel more
comfortable with the teacher and the class.

Another interesting fact about the classroom interaction at Thoreau is that the
students seem to go out of their way to assist other students. This assistance can be as
simple as holding a poster for another student who is doing a presentation or as important
as making sure that a group member is able to finish their task in the allotted time. The
students seem to take pride in being able to assist other students, and they realize it
reflects well on them as individuals when they are willing to go out of their way to help
others. Part of the purpose of the school isto teach students to work together.
Encouraging them to assist and help one another throughout the day is one way that the
administration and faculty at Thoreau address this idea.

Many class assignments throughout the entire school are group assignments.
Group work isimportant at Thoreau because it builds cooperation and community among
the students. Because one of the goals at Thoreau is to prepare the students for future
endeavors, the importance of group work is stressed. Asteachersin the school said, in

red life situations from work to play, people have to work with and interact with other
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people. “That’swhy, when you' re in the working world, you'll be able to get along and
work with al kinds of people” (Teacher Interview 5, 2003). The classes at Thoreau
stress group work so the students can learn to work with and interact with other people.

Another way Thoreau sets itself apart is that the students are encouraged to give
each other “appreciations.” An appreciation is a note from one student to another stating
athank you or other form of positive reinforcement the student feelsis necessary.

These appreciations are posted on the appreciation board that hangs on the wall in each
classroom and students can post or pick up appreciations daily. Appreciations can be
about anything the student feels the other student needs to feel appreciated for, for
example “he was a good group member who worked hard” or “| appreciate her helping
hold my poster during my presentation.” Written appreciations do not have to be
elaborate or technical; they are just positive affirmations intended to build community
within aclass.

Students also give appreciations after other class members complete assignments
such as class presentations. When students are finished with their presentation, other
students often give verbal appreciations to the presenter, such as “he did agood job
explaining the water cycle” (Classroom Observation, 2003) to “I like the colors she used
on her poster” (Classroom Observation, 2003). Simply, an appreciation is a compliment
given to a student, verbal or written and specific to some part of adaily activity.

Along the lines of appreciationsis the fact that students at Thoreau practice what
they call ano “put down” policy. Thisisnot an official school policy in the school’s
student handbook; it is an unwritten rule that is enforced by students and teachers alike.

When a student has a problem with another student or teacher, the two persons involved
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are to discuss the problem to come to a mutual agreement or understanding. They are not
to use name calling or put downs when angry or frustrated. The researcher witnessed a
student calling another one “stupid” and several other students al reminded the student of
the no “put down” rule. That student then apologized to the other student and tried to
more appropriatel y explain what caused the put down.

At Thoreau, student mobility is not only accepted, but encouraged. Students are
free to get up and move around the room whenever it is necessary. In many classrooms,
students do not have to ask permission to move around the room at any time, except
when another student is doing a presentation. Aslong as the students are not interrupting
or bothering othersin the class, they have this freedom. Students are, however, required
to carry hall passes when leaving the classroom.

Noise and commotion are also encouraged at Thoreau, which is opposite to
traditional schools. One teacher put it ssmply: “just because aclassis quiet does not
mean that learning is taking place” (Teacher Interview 5, 2003). Thisideawas pervasive
throughout all of the school. Most motion and commotion are considered a good thing as
long it is* communication and not conversation” (School Tour, 2003) as another teacher
put it. Because such aheavy emphasisis placed on group work, it is only natural for
there to be noise and talking in the classrooms. Of course, asin most educational
situations, if one specific student or group of students gets so loud that they are
distracting others, the teachers request that they tone it down and usually the students
comply.

The classes at Thoreau are more teacher-directed than teacher led. Whileit can

be argued that the difference between the two is subtle, thereis still that difference. Ina
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teacher-directed class, the teacher gives an assignment to the students and then the
students have the ability to choose how exactly they want to approach that assignment
and the form the completed assignment will take. In ateacher-led class, the teacher gives
the assignment and al so tells the students exactly how they will approach it and complete
it. No student input is allowed.

To further the case for teacher-directed classes, as opposed to teacher-led classes,
the concept of student choice isimportant at Thoreau. For example, in the 6™ grade
socia studies and literature core classes, the students were studying Latin America. Each
student was assigned a different country to cover, by means of arandom draw to decide
which student covered which country. The students also had a choice between three
ways to complete the assignment. They could choose between writing a paper, doing a
poster presentation, or doing a Powerpoint presentation. Even alowing these simple
choices gives the students a sense of empowerment; they feel like they are part of the

educational process, like they have some say in their own education.

THOREAU IN ACTION
The day-to-day activities at Thoreau might appear to be typical when looked at
briefly from the outside. Teachers teach, students sit in their proper area, books are read
and learning is taking place. But upon closer examination many of these daily activities
cannot be described as typical at all.
Thoreau practices the educational philosophy of Integrated Thematic Instruction,
because the administration and staff believe that this philosophy has benefits that make it

a better educational approach than traditional education. One of the first benefits of the
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school isits relaxed atmosphere. Students are free to move around the classrooms to
complete necessary tasks such as sharpening pencils or getting other necessary supplies
without fear of teacher retribution.

Many classes at Thoreau stress student choice in assignments and group work.
Because cooperation is essential for students to succeed at Thoreau, thereis not an air of
competition in the school. Students cooperate, rather than compete for grades. This
cooperation allows students to be relaxed in their educational endeavors. They
understand the importance of their assignments, but also understand that in area world
situation, one must cooperate with people to be successful.

Another reason for the relaxed atmosphere is the school environment. As
previously mentioned, the school is decorated in earth tones, which teachers who were
interviewed said are soothing and calming colors. Also, in many classes, teachers play
music from stereo systems. This music, low and in the background of the classroom
activitiesis usualy tied directly to the subject being studied and adds to the relaxing
atmosphere of the school. In aclassthat was studying Greek history, the teacher was
playing traditional Greek music as the students worked on their assignments. Another
class was studying Latin America and the teacher had Latin American music, in native
languages, playing softly in the background. The music can not only work as alearning
tool, allowing the students to hear music native to certain geographical regions, but also
asaway for the teacher to have more control over the background static.

Another benefit for a student who attends Thoreau is a positive attitude toward
education, other students, and teachers. It isthe administration’s firm belief that the

educational philosophy of the school assistsin producing students who are considerate,
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caring and helpful. Administrators say the way students treat each other at this school
setsit apart from the other schoolsin the district. The students respect the rights of others
and treat each other fairly and appropriately. One teacher described a situation where she
was teaching with students from every middle school within the district, but she could
immediately tell which students were from Thoreau because of the way they treated other
students and the teachers.

Integrated Thematic Instruction is based on brain research and, therefore, uses this
research to attempt to guarantee that studentsin an Integrated Thematic Instruction
school will receive awell-rounded and thorough education. Thoreau administrators have
adjusted their daily schedule based on this brain-based research. One magjor difference at
Thoreau is the starting time of the school. Most schools in the Tulsa Public School
system begin at 7:50 in the morning. According to the school’ s principal, research shows
that adolescent’ s minds are not awake that early in the morning. For this reason, Thoreau
begins the school day at 8:45, which the research shows is a better time for adolescents to
be awake and ready to learn.

The philosophy of education at Thoreau aso encourages and demands students
develop a sense of responsibility toward their own education. The students understand
they must take ownership of their education. They can learn as much as they want to
learn and their choices in completing assignments allow them the freedom to learn in the
best possible manner. The students seem to understand that because they have a choice
in their educational experience, they also have a huge responsibility to go along with
those choices. It isup to them to take advantage of this freedom and get the most of out

their education.
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According to the school’ s principal, part of the initial introduction for sixth
gradersto the school is teaching them “how to live at Thoreau” (School Tour, 2003).
Helping the students understand the importance of developing a sense of persond
responsibility is part of that initial introduction. In elementary school, many students did
not need to develop this sense of personal responsibility, however students will not
succeed at Thoreau without it. According to teachers, students understand that the
educational philosophy of Thoreau not only gives them a quality educational experience
now, but also prepares them for life after secondary school.

Another part of the initial introduction is teaching the students the unique rules
and philosophy of the school. While understanding the rules at any school is very
important, it is even more important at Thoreau because of its unique educational
philosophy. Administrators realize that students need an adjustment period when they
enter Thoreau and that students need to be taught how to survive and thrive in Thoreau’s
educational environment.

At the beginning of each quarter al students are introduced to the new theme for
that quarter. The students spend aday with every core teacher in their grade. The
students even spend time learning with the core teachers whose classes they normally do
not attend. The students become familiar with each teacher, learning their differences
and the varying types of inquiries they might encounter that quarter on that theme. Inthis
way students become aware of the importance of the quarterly theme to the curriculum of

al of their classes.
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LEARNING STYLES

Teachers at Thoreau focus on making sure to address different learning stylesin
their classesto give al students the opportunity to succeed and learn in class. Within the
curriculum, the teacher’ s lessons address the concept of multiple intelligences. Because
students can choose the best way for them to complete an assignment, they can use their
individual strengths. Many activities are designed to encourage group cooperation and
touch on the different learning styles present in aclassroom. For example, when a
history/language arts class was doing an assignment on Sparta, the students designed
posters, wrote journals, or presented a monologue. Whichever way was more suited to
thelir learning style was the way they could complete the assignment. Students are also
aware of the fact that the school tries to address multiple learning styles. They

commented that they were allowed to use their strengths when completing assignments.

GETTING STARTED

At the beginning of every class, the students come in and immediately get to
work. Most class periods start with the students filing into the room and beginning work
on their Daily Ora Language (DOL) or Daily Oral Math (DOM). A DOL or DOM isan
assignment written on the board or overhead for the students to work on to begin the
class. These assignments are usually turned in or placed in the class folders that all
students are required to have. This activity usually lasts about the first five minutes. At
this time most classes begin on their daily inquiries or assignments.

Another activity that is used to begin aclassiscaled a“brain gym,” an integrated

activity that incorporates physical movements with amental challenge. One observed
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brain gym was that, instead of sitting down and getting to work on an inquiry, the student
stood beside their tables. A class leader said “sevens’ and the class started counting to
seventy by sevens. Asthey counted each ascending number the students raised their
arms and brought their right elbow to their left knee and then vice versa. The teacher
described this activity as away to not only wake up their minds, but aso their bodies as
well.

Each student carries adaily schedule called a“mind map.” The mind maps,
which are also usually written on the board for convenience as well, are designed to make
sure the students are always aware of their assignments and other important school
information. The students have to write the mind mapsto put in their folders so that they
are responsible for knowing what assignments are coming up and when they are due. If a
student has a question about assignments, inquiries or other academic work, many times

the teacher refers them to their mind map for areminder about what is coming due.

CURRICULUM
The curriculum at Thoreau is based on Integrated Thematic Instruction; therefore
itisflexible, integrated, and makes connections to other parts of the curriculum and the
outside world. The thematic aspect is of primary importance. The theme is the major
ideathat all lessons and topics per quarter arerelated to and around. In aninterview, one
teacher described this idea as * conceptual teaching of yearlong themes.” There are four
guarters to a school year, and therefore, Thoreau uses four major themes each school

year, one per quarter. The themes during the current year are diversity, exploration,
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survival, and interdependence. All lessonsin every core class are related to the theme of
the quarter.

Teachers at Thoreau are allowed to cover the material in the best way that they
seefit. If this means the students work in groups and do a group presentation, then that is
what happens. If this means that students do individual work, then that is what happens.
One teacher informed the researcher that in a majority of her classes and inquiries she
uses alot of group activities, “we divide for more tedious work and more hands-on work”
(Teacher Interview 5, 2003). Within the philosophy of Integrated Thematic Instruction,
teachers have the flexibility to use a teachable moment to its fullest extent, even if it
means straying from the lesson assigned for that day. If astudent asks a question related
to the topic being studied, but not part of the current lesson, teachers have the flexibility
to use the student’ s curiosity to explore and learn about the specific question.

Another example of the flexibility of the educational philosophy at Thoreau is the
freedom the teachers have to adjust the curriculum to make sure their lessons meet the
new standards and benchmarks established by the Tulsa Public School District. The
current top administration has recently issued new benchmarks and standards the school
must meet. Quarterly testing determines if these benchmarks are being met. These
quarterly tests are part of a district-wide testing system. The teachers at this school have
not previously experienced this testing system, but because of the flexibility of the
curriculum, they can adjust their lessons as needed to meet the quarterly benchmarks so
their students will succeed on the tests. The school district also determines, as
demonstrated by the standards and benchmarks, the curriculum all schoolsin the district

must cover. However, Thoreau has flexibility in the way that curriculum is conveyed.
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According to the principal at Thoreau, even though the curriculum is determined by the
district, “how we (Thoreau) deliver that curriculum is very different” (School Tour,
2003).

Because integration, much like the use of themes, is a fundamental part of
Integrated Thematic Instruction, core classes integrate math/science and language
arts/socia studies. Despiteits unique educational philosophy, Thoreau is still a public
school and has to follow the public school guidelines of four core classes; however they
are scheduled in two blocks of two integrated classes as described above.

Thereis, however, one exception at Thoreau where a set of core classesis not
integrated. Inthe 8" grade, math and science classes are not integrated, primarily
because of the certification of the 8" grade math and science teachers. To be ableto
teach both math and science or language arts and social studies, the teacher needs to be
fully certified in both academic areas. In the 8" grade, the math teacher does not
currently hold certification in science; therefore, that particular teacher can only teach
math so the other teacher in that core areateaches only science. However, the teachers of
8™ grade math and 8" grade science informed the researcher that at times they work
together on projects. These teachers pursue this occasional integration so that their
students also get to experience integrated class work.

Integration does not mean that both core classes are working on the same topic.
Integration can also take place within one particular core class. There are times when an
outside observer would not know whether the class was studying math or science because
the integration is so complete that the topic can be addressed and learned, without

needing to distinguish between the math part of the lesson and the science part of the
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lesson. Skillsfrom both math and science can be used simultaneously, and this
distinction is not necessary for anything other than labeling.

Another example of atype of integration that can occur within one core class
happens when a math/science class takes lesson time for the students to write in journals.
The students write about the math or science lessons they have been working on for the
week or the day or about some other aspect of the class. Thisintegration of writing and
journaling into a math/science class occurs in most classes regardless of the title of the
class.

Not all topics are taught in an integrated manner al of thetime. At timesinthese
core classes the integrated subjects are taught independently. When atopic needs to be
covered in away that relates more to math or science, the teachers have the flexibility to
teach that lesson independently of the other half of the core class.

The teachers at Thoreau realize there is more to the philosophy of Integrated
Thematic Instruction than just simply integrating topics within the classroom. According
to one teacher, one of the main points of emphasis for the teachers at Thoreau was to
create “ absolute connections with thingsin rea life” (Teacher Interview 1, 2003). Many
of the projects, lessons, and assignments are designed specifically with the idea that they
need to give the students more knowledge of real life. The concept of integration aso
includes making connections to real life. The students are aware that their lessons are
teaching more than simple school lessons. They understand that nothing in life happens
in avacuum, so school lessons should not either. Inred life situations there are very

limited times when a single academic skill is needed, so lessons are integrated and
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connections are madeto real life situations. Thistype of integration prepares students for

situations that might arisein redl life.

‘BEING THERFE’

The main emphasisin the curriculum at Thoreau is to have the students relate
thelir learning to real world experiences. Thisideais called using a*“being there”
experience by the creator of Integrated Thematic Instruction. A “being there” experience
occurs when the students travel outside of the school walls and actually physically
experience the topic they are studying. Teachers at Thoreau try to use as many “being
there” experiences as possible; however, because of time and budget constraints such an
experience is not always possible. Teachers do, however, complete at least one “being
there” experience per quarter.

During the fall 2003 semester one of the “being there” experiences completed by
the 6 grade was a trip to observe alocal cemetery. The students were divided into
groups and given an inquiry to complete. The cemetery was divided into a series of
grids. Each group was to take a census of its grid at the cemetery, finding the sexes, age
at death and date of death on the tombstones. From this information the students
compiled the data and created a chart showing the demographics for their grid in the
cemetery. The students wrote a short essay on how they went about gathering this
information. They also wrote about the different time periods for people buried in the
cemetery. Thisinquiry required students to use many different academic skills all tied
into one final product that they presented to the class. By going to the cemetery, the

students got to actually experience what it was like there. They began to understand that
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it was more than just names and numbers they were compiling, that it was real people
they were dealing with.

Another smaller “being there” experience revolved around Thanksgiving. The
students helped prepare aturkey for their family’s Thanksgiving dinner. To prepare for
this experience, the classes practiced fractions using a recipe; one specific recipe many
students wanted to try was apierecipe. They learned how to measure by halving the
recipes for smaller groups or doubling them for larger groups. The students also had to
figure out how to prepare aturkey aswell. They had to figure out how long it took to
thaw aturkey at 24 hours per four pounds of turkey. For another part of the inquiry, the
students had to calculate how long it took to cook the turkey at a certain temperature for a
certain length of time, temperature and time could vary according to the needs of the
student. After all of this preparatory work was done at the school, the students were
given a 16-pound frozen turkey to actually try their skills at home. This activity,
designed to make students use math and science skills, taught the students to “appreciate
mom and grandma more” (Teacher Interview 6, 2003) by making them understand the
amount of preparatory work that goes into preparing alarge meal, as well as the actual
time involved in the cooking of the meal.

Another set of students had to complete a“Make a Difference”’ challenge, another
form of a“being there” experience. The students were charged with developing and
carrying out acommunity service project. Theinitial work began in the classroom and
the students' fully developed projects continued into the community. The students also
had to create alog of the development and delivery process as part of the project. Once

thelr projects were completed, the students presented the projects to the class. Some
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students became so involved with their projects they decided to continue them after the

class assignment was compl eted.

ASSIGNMENT EXAMPLES

A school with Thoreau’ s educationa philosophy is not going to stress
assignments that can be described as typical. The vast majority of assignments or
inquiries are integrated at somelevel. Evenif the topic is seemingly from one academic
discipline, some form of integration is taking place, be it physical movements built in or
simply reinforcing proper writing skills taught in language arts class.

During the time of the study, the 8" grade science class was working on alarge
inquiry in which the students each chose a scientist to research. For the inquiry the class
spent severa daysin the library doing the initial research, with each student collecting
note cards of information about the scientist. The students were to present their findings
to the class, with avisual aid, as well as prepare a paper to turnin. They had to use MLA
format for the bibliography. The paper had to be written using proper English format
with a strong introduction, body, and concluding paragraph.

At the same time, the 7" grade math/science classes were also working on alarge
inquiry similar in nature to that of the 8" grade class. Their assignment was to pick their
“favorite” disease and research it. The class used the reference booksin the library,
encyclopedias, dictionaries, etc. aswell as computer resources. The students were also to
prepare a paper and a class presentation.

The 6™ grade language arts/social studies classes also had a very interactive and

integrated inquiry. These classes spent several weeks studying ancient Greece. The
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students completed awide range of written and oral assignments, including keeping a
journa on their readings of Greek myths. They also had to write a short essay using the
prompt “I1f | were aboy (or girl) in ancient Athens, my typical day would belike. ..” and
it was the students’ job to answer the prompt. They read and listened to stories about
ancient Greece. Many times when the students were working on in-class assignments,
the teacher would have Greek music playing softly in the background.

At the end of the study on Greece the classes held Olympic games. The students
were divided into teams. Each team sent a member up the starting line to answer a
guestion on Greece. The questions came from all of the information the students had
been studying during the previous few weeks. Each team member had a chance to
answer an individual question. If the student answered correctly he or she got to compete
in the physica challenges which also consisted of variations of games that were played in
the ancient Greek Olympics, such as the javelin, discus, relay race, and long jump. The
teams scored points for both questions and physical challenges. Each team of students
had banners with the team names displayed, such as Burning Ponies of Zeus, The

Olympians, Zeus Ninja Monkies, Greece Lightening, and the Greek Players.

TRIBES
During the * Tribes' time in the school day, students, in mixed aged groups, talk
about and discuss topics of importance and build a positive community climate in the
school. ‘Tribes times occur during the first 20 minutes of every school day at Thoreau.
The topics range from child abductions to dining etiquette. In one instance, the teacher

read a scenario about peer pressure situations in schools. The Tribe broke into smaller
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groups to closely examine these peer pressure situations. The smaller group described a
situation and talked about it within the group. Once the smaller group had time to discuss
the situation, the members then came back to the full tribe to continue to discussit with
the full tribe. Because ‘Tribes isatime of community building, once aweek the tribes
go the gym and play team games.

The main function of ‘ Tribes,” according to the Tribes website, isaso to
encourage positive relationships among students. The ‘Tribes' timeis designed to build
quality people and develop character in the students. ‘Tribes' at Thoreau give students
the opportunity to personally relate to real life situations. During ‘ Tribes' time, students
talk about tough issues with teachers and other students in a non-threatening
environment. In such an environment, they feel free to open up and discuss topics they
would normally either stay away from, or be too embarrassed to discuss. Theideaof a
non-threatening environment is also carried to the rest of the school day. Several
students discussed how safe they felt attending Thoreau school. Several also mentioned
that Thoreau was safer than any school they had previously attended and that being a part

of a Tribe added to that secure feeling.

MICRO-SOCIETY
Thoreau Middle School professes to follow the educationa philosophy of
Integrated Thematic Instruction, which includes a flexible approach to education that
allows the faculty and administration at the school to find creative ways for the students

to gain the best education possible. One of the creative ways that educators at Thoreau
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give the students awell-rounded education is an officia part of the school day called
‘Micro-society’ which occurs during the last period of the day.

In the ‘Micro-society’ the kids hold jobs, pay taxes, and create their own
businesses. They have a criminal justice system that has the ability to prosecute and
punish any students convicted of any wrong-doings. Each business hasto have a
business license, to prove that it is alegitimate tax-paying business in Oz or Emerad
City, the two main areas of commerce at Thoreau. To obtain these licenses the students
must apply for them, and go through required training to receive them. Not everyone
who applies receives abusiness license. The students who do not receive a business
license can apply for jobs within other businesses or other parts of the ‘Micro-society,’
such as being alawyer or policeman.

The products sold in the school’s *Micro-society’ are produced and manufactured
by the students themselves. Products or services are sold not only in Oz and Emerald
City, but aso in many other areas of the school where tables are set up for students
selling everything from candy to stuffed animals. The ‘Micro-society’ at Thoreau has a
radio station, amovie theatre, abakery, and even adance club. Just like everything else
in the *Micro-society,” all of these businesses are student-created and student-led.

Theidea of the ‘Micro-society’ isanatural extension of the philosophy of
Integrated Thematic Instruction, even if it isnot actually an official part of Integrated
Thematic Instruction. Because one of the main tenets of the philosophy isthat students
have “being there” experiences, letting the students run their own city and own

businessesis the ultimate “being there” experience.
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WORKING ENVIRONMENT FOR TEACHERS

Not everything that happens at Thoreau is positive. Severa different teachers
informed the researcher that working in an Integrated Thematic Instruction school creates
ahigh level of stress. Teacher mobility isvery high. In conversations and interviews,
many teachers mentioned that the school |oses approximately one-third of its certified
staff every year because of the stress level of working in this school. They also noted that
this particular school year the stresslevel in the school was higher than usual. One
teacher described having the highest stresslevel in several years and that it “felt like it
was my first year again” (Teacher Interview 2, 2003). That teacher went on to say that
thisincreased stress could contribute to a higher number of teacher resignations at the end
of this school year.

One source of stress at the school is the fact that teachers at the school are
supposed to model the best educational practices available in Tulsa Public Schools. As
one teacher described it, because “ people look at Thoreau as amodel school, maybe some
(teachers) can’t handle the pressure” (Teacher Interview 2, 2003). The educational
philosophy of Integrated Thematic Instruction creates a situation where teachers have to
be prepared to teach multiple subjects in the same lesson, not to mention the same
classroom. According to one teacher, working at Thoreau is “aton of work and alot of
pressure” (Teacher Interview 2, 2003). A teacher in atraditional school has one subject
to preparefor at atime. A teacher in an Integrated Thematic Instruction school might
have to prepare one lesson that involves four different subject matters and make it all fit
together in away that the students will learn and understand the topic and have a choice

in the way that they are graded on the lesson.
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Another source of stressis the constant flow of people observing the school.
Because Thoreau is a demonstration academy, teachers from all across the district travel
to the school for one-day observations. Teachers from other school districts, counties,
and states also come in to see how a school of thistype handles its day-to-day activities.
The constant observation creates a high stress level on the teachers because they feel they
have to always be performing at their highest level and are not allowed a moment for
their students to simply work on what could be considered typical classroom assignment.
Because Thoreau is a demonstration academy, one teacher stated, “I think we're held to a
higher standard” (Teacher Interview 2, 2003) and that higher standard is a major source

of stress for teachers.

BENCHMARKS
This school year one of the main sources of stress is the benchmarks, and the
testing associated with those benchmarks, that has been imposed on the Thoreau staff
from the administration of Tulsa Public Schools. The benchmarks are stated and specific
curricular goals that students are supposed to meet. The administration of Tulsa Public
School district established benchmarks for each quarter of the school year. Despite the
fact that the benchmarks determine what is supposed to be taught in the school, the

faculty still has flexibility in the way the curriculum is delivered in the classroom.
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CHAPTER VI

ANALY SIS OF ON-SITE RESEARCH

INTRODUCTION

The examination of the literature in the previous section illustrates that in theory
Integrated Thematic Instruction is a holistic form of education; however, the question
remains about its practice. Isit flexible enough to be implemented in public schools,
even with all of the requirements and restrictions placed upon public educators? While
trying to build character components into the philosophy, Integrated Thematic Instruction
stays away from words that would probably cause problems in public school settings,
such as spirit.

Through observations and interviews, the researcher discovered the educational
philosophy of Integrated Thematic Instruction has similar principles and common ideas
so it could be considered a holistic educationa philosophy. Holistic educators
understand there are many different ways to implement holistic education into school
settings, and Integrated Thematic Instruction falls within the cannon of holistic education.

The researcher aso discovered that because of the constraints of being a public
school, and being required to follow the demands of being a public schooal, it isvirtually

impossible to be a completely Integrated Thematic Instruction school. Specific district
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reguirements take away the curricular freedom needed for a school to completely follow
the philosophy of Integrated Thematic Instruction. These specific district requirements
are beyond the control of teachers, students, and local administrators of Thoreau Middle
School. The maor district requirement that limits the ability of educators at Thoreau to
completely follow Integrated Thematic Instruction is the pre-determined and inflexible
guarterly benchmarks. When asked how much flexibility they have one teacher replied,
“not very much right now. Most of it (because of the) benchmarks’ (Teacher Interview
3,2003). While the school is able to address the benchmarks in any way the teachers see
fit, they do not have the ability to rearrange the benchmarks or to do away with the

guarterly testing of those specific benchmarks.

DEVELOPING THE WHOLE CHILD

Developing the *spirit’ of the student is of primary concern in holistic education,
where developing the ‘ emotional well-being’ of the student is of primary concernin
Integrated Thematic Instruction. There are many concepts in Integrated Thematic
Instruction that a holistic educator would describe as developing the spirit of a student
and therefore are part of developing a‘whole’ person. One such exampleis students said
they felt safe attending school at Thoreau. Thisfeeling of safety demonstrates the
development of a caring spirit within the school community. Students at Thoreau showed
concern and courtesy for other students. Another such example was the appreciations
students gave to each other. By developing positive self-esteem in a student, Thoreau

Middle School addresses the spirit of the child.
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Responsibility can be tied to the interconnectedness of all things and creation of a
whole person. Developing responsibility could aso be seen as transforming the way
students think about learning and the world around them. When students take
responsibility for their education, they realize they have to take control of their education
and not think the teacher, principal, or school will do it for them.

The educational philosophy of Integrated Thematic Instruction tries to develop the
whole child. Starting with the color scheme, which isto calm and soothe students, the
concept of Integrated Thematic Instruction isin agreement with holistic education. The
positive relationships students have with each other demonstrate the school is developing
self-aware, whole people. The students have relationships with each other as well asthe
teachers, which is not commonly found in traditional schools. The use of physical touch
at the doors and entry ways to classes breaks down barriers, which is away to educate the
whole child. Physical touch nurtures more than the mind of the student; it gives the
student a sense of personal worth. This simple act of physical contact isaway the
teachers acknowledge students are important people and recognize them as such.
Teachers in Integrated Thematic Instruction make students aware that all things are
connected in the real world, asimple definition of “holistic.” A *being there’ experience,
which isthe central goal and fundamental to Integrated Thematic Instruction, educates
the whole child by placing the child into a situation in which he or she hasto use multiple
course skillsin asingle setting. The students are not just told that al things are
connected in the real world, they actually experience these connectionsin areal world
situation. “Thoreau definitely triesto lend itself to real world experience learning in that

students are given opportunities to use what they know not just in a school setting but
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outside of classaswell” (Teacher Interview 1, 2003). The students have to be able to
successfully handle the mental, physical, and emotional aspects of living in area world
setting.

One of the ‘being there’ experiences, the Thanksgiving turkey experience, isan
example of how Integrated Thematic Instruction creates a caring self-aware whole
person. The students not only learned about school subjects, math, science, etc, in an
integrated manner, but they also learned to appreciate their mothers or grandmothers or
whoever typically prepares Thanksgiving dinner. The teacher’s classwork reflects
holistic principles because “we alwaystry to relate the . . . topicsinto real life situations
as much as possible” (Teacher Interview 6, 2003). This experience teaches much more
than simple integrated subjects it teaches emotional aspects and aspects which aholistic
educator would term ‘spiritual.” Thisis further evidence showing why Integrated
Thematic Instruction should be considered a holistic form of education. The

appreciations also create a caring, self-aware, whole person.

INTEGRATED CURRICULUM
As previoudly discussed, the concept of integration can be much more than the
simple combining of two school subjectsinto one course. Integrated Thematic
Instruction and holistic education both stress integration, as a primary philosophical
educational component. Integrated Thematic Instruction at Thoreau uses integration in
many different forms, from simple combining of core coursesto the fully integrated

‘being there’ experiences. In some classes and activities at Thoreau, such as brain gyms
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and the Olympics, the physical movements are as integral to the activities asthe
academic challenges.

Addressing the multiple intelligences of students and using different teaching
styles, which in turn address different learning styles, isimportant in both Integrated
Thematic Instruction and holistic education. When connections are made and multiple
intelligences are addressed, learning is easier for students (Miller, 1990). One teacher
(Interview 1, 2003) stated the school tried “to hit upon all the child’s learning perception,
multiple intelligences so that the child iswell developed. We try to teach both sides of
the brain so to speak.” The school does this because addressing the student’s multiple
intelligences “helps to develop patterns. Learning is a pattern seeking device, by using
Integrated Thematic Instruction students are able to create these patterns associate them
with what they know and build upon them” (Teacher Interview 1, 2003). Integrating
physical movements with academic lessons addresses many different types of
intelligences, which isin accordance with the literature of both educational philosophies,
and further demonstrates Integrated Thematic Instruction is a holistic form of education.

Student choice, anideain practice at Thoreau Middle School, isaso aholistic
concept because it allows students to select their learning preference. As Miller (1990)
stresses, the concept of choice emphasizes the development of an individual’s talents and
strengths. The fact students at Thoreau have choicesin their education further
demonstrates the holistic nature of Integrated Thematic Instruction.

Another difference between Thoreau Middle School and a completely traditional
school isteachers at traditional schools might have the option to do the hands-on and

group-oriented activities that are practiced at Thoreau Middle School, however, at
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Thoreau such activities are an every day occurrence in amost every class. One teacher
stated “we encourage students to practice cooperation” (Interview 1, 2003). Another
teacher went on to say students “have to work together so they have a better concept.
Evenif they don’t like people they must be able to work with them. They’re learning
skillsthey’'re going to use later” (Interview 3, 2003). The use of group work, a
fundamental part of Integrated Thematic Instruction, helps stress the acknowledgement
that all things are interconnected, further strengthening the argument that Integrated
Thematic Instruction can be considered aform of holistic education.

The use of music to soothe studentsis a holistic concept. The use of music also
serves as away for the students to further connect with assignments and addresses the
mind and emotional well-being, or spirit, of the students. Teachers and administrators
believe students emerge from the school as a caring and ‘whole' person. Faculty are
educating the emotiona well-being of the students and not just the minds of the students.
Using music and integrating physical movements in lessons help students develop into
well-rounded, whole people.

Addressing the spirit of the student is part of educating the whole child. One
teacher (Interview 4, 2003) stated “you are out to educate them, not just by their
knowledge level but also by their emotional level and, their spiritual well being | guess
you could say without it being religious.” Public schools are not allowed to address
anything in areligious way, but the ‘spirit’ of the child can be addressed as the emotional
well-being of the student. The principal at Thoreau was very explicit in thisregard. He
said they could not do anything for the spirit, but when the concept of ‘ spirit’ was

explained in holistic terms of emotional well-being and character education he agreed the
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school did develop those conceptsin students. A teacher (Interview 4, 2003) agreed with
the principal’ s approach by saying the school taught a child’s spirit “in anon-religious
sensein that they are at peace. | guess you could say in a non-religious sense with where
they’'re at and who they are.” The helping that takes place between students because of
the educational nature of the school is creating a caring person, very much in accordance
with holistic education. A whole child is described as having areverence for life by
Miller (1990). A reverencefor life can be found in the positive relationships exhibited by

the students at Thoreau Middle School.

TRANSFORMING STUDENT THINKING —USING ‘THEMES

The philosophy in action at Thoreau Middle School helps develop a caring, self-
aware, whole person. The students own ‘no put-downs' policy helps keep them feeling
positive toward each other and toward the school. The students’ positive feglings go
further than just the use of ‘no put-downs' between students, it reflects the entire school
and how the faculty and staff run the school by creating positive self-imagesin the
students.

The educational philosophy at Thoreau Middle School encourages students to
take ownership of their education. The students have to become responsible for their
own education. They have choicesin their education. They can aso help decorate the
school and put their own personal touch on the physical appearance of the school.
Students do not just go to school because they have to go to school, they go to school

because they want to and they enjoy it. They feel a part of the educational process.

130



Using themes, as much as using integration, is aprimary part of Integrated
Thematic Instruction. A theme provides a connection within subjects and connects
different subjects, topics, and inquiries together; it ties all lessons together under asingle
overriding idea. One teacher noted, “right now our concept is exploration and so
basicaly what ITI saysisthat you need to connect conceptually” (Interview 2, 2003) to
the theme. Using themes to create connectionsis also part of holistic education. This
idea hel ps students establish that all things are connected and need to be treated as such.

Inquiries combine subject integration and the transformation of student thinking.
Because inquiries are “alarge group-oriented, multi-leveled task” (Teacher Interview 6,
2003), they help students realize that all things are interrelated and connected and need to
be addressed as such, especially in aschool setting. Students begin to understand the
importance of working in group settings and being able to cooperate with a variety of
people. Things do not happen in avacuum in the real world, and therefore, should not
happen in a vacuum in school either, a concept grounded in holistic education and being

taught in a school that practices Integrated Thematic Instruction.

MICRO-SOCIETY ASA HOLISTIC EXPERIENCE
Micro-society demonstrates the education of the whole child, integration, and
connectionsin areal world situation. Micro-society is the ultimate example of a‘being
there’ experience, which is the ultimate Integration Thematic Instruction demonstration,
and can be avital part of holistic education. While performing the functions of micro-
society, students learn more than just simple academic lessons; they learn adiverse array

of subjects, topics, and skills, such as operating a business, obtaining proper business
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licenses, paying taxes, and al of the other intricacies of the responsibility of livingin a

community.

LIMITSON INTEGRATED THEMATIC INSTRUCTION

Integrated Thematic Instruction in a public school setting has natural limits that
prevent it from being fully holistic. One example isthe benchmarks and quarterly
benchmark tests that have been imposed on Thoreau by the administration of Tulsa
Public schools. “It seemsthat there’ s more pressure to teach the standards and
benchmarks that are set before us,” said ateacher (Interview 4, 2003). These benchmarks
determine what has to be taught during each quarter of the school year. Itishard to run
an Integrated Thematic Instruction school with inflexible pre-determined quarterly
benchmarks.

The school uses the lifeskills as prescribed by Integrated Thematic Instruction in
its day-to-day activities. Flexibility, one of the lifeskills of Integrated Thematic
Instruction, is also afundamental ideain holistic education. By adding benchmarks and
the quarterly benchmark tests, the school district isin effect taking away creative control
from the school and limiting the flexibility to make changes teachers see necessary. |If
the questions asked by students indicate they want to take alesson in a different direction
than the teacher originally planned, the teacher might not be able to adjust to satisfy the
students’ curiosity. One teacher asked, “why do | have to teach (this subject) in the 5"
week of the 2™ quarter, when | can cover it better at a different time?’ (Teacher
Interview 4, 2003). Thislack of flexibility could potentially limit the amount of

knowledge students could gain on a particular subject.
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The use of standards and benchmarks as done by Tulsa Public Schoolsisvery
traditional in nature because the benchmarks and standards are teacher-centered and
emphasi ze testing as the determining factor in educational quality. Severa teachers at
Thoreau were resentful of the fact the benchmarks and benchmark tests were limiting the
way they could apply Integrated Thematic Instruction in their classes. One teacher stated
there was “ some resentment toward benchmark testing for forcing the school more
toward traditionalism” (Teacher Interview 2, 2003). Teachers did not have complete
flexibility in planning or implementing their lessons. Curricular freedom isneeded in a
school that practices Integrated Thematic Instruction.

During the first quarter of 2003, many teachers at Thoreau were not happy about
the benchmark tests. They felt the tests added to the already high stress levels at the
school. One teacher stated “we don’t know what they’ re going to do with those tests”
(Teacher Interview 4, 2003). The teacher went on to ask, “do they affect salaries or
employment” (Teacher Interview 4, 2003)? Thislack of knowledge made teachers
uneasy and added to the fact that these tests were forcing Thoreau more toward
traditionalism.

The concept of pre-determined quarterly benchmark tests goes wholly against the
ideaof curricular freedom in Integrated Thematic Instruction. It isan idea completely
grounded in traditional educational philosophy. The administration of Tulsa Public
Schoolsis limiting the effectiveness that Integrated Thematic Instruction can have on the
students at Thoreau Middle School.

There are many difficultiesin operating an Integrated Thematic Instructional

school in apublic school setting because of the constraints and requirements placed on
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public schools. The recent No Child Left Behind Act, because of itsincreased use of
standardized testing as the way to determine educational quality, will continue to add to
this pressure.

Thoreau Middle School has very little drill and practice as suggested by
traditional education proponent Hirsch (1999). The educational process at Thoreau is
teacher-directed instead of teacher-led. At Thoreau one teacher stated they use “lots of
student choices and inquiries, so students are able to choose what they are interested in.
When we do that we find that they are able to get more in-depth on a particular subject”
(Teacher Interview 1, 2003). The learning does originate from the teacher, but the
student has flexibility in many lessons. In thisinstance, Thoreau is not quite a holistic
school because the education does not originate with the students. The teacher is more
than a guide, however, the students do have input on their education. The same teacher
(Interview 1, 2003) went on to say “generaly the curriculum is aready planned out, the
students do have some choice as far as their assessments go; that’s how they have their
input.” It is, however, not completely a child-centered curriculum. Theidea of
developing responsibility in the student is aform of child-centered curriculum. Holistic
educators believe that the student will intrinsically pursue education, but this does not
always happen and, because of the limitations placed on itat Thoreau , it is not
completely allowed to happen.

Another limit at Thoreau is not all classes are always integrated. In the 8" grade,
the science and math classes are taught separately much of the time. Because not all core
classes are integrated, Thoreau has a combination of holistic and traditional philosophies.

It aso demonstrates the current conflict within Thoreau between the stated philosophy of
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Integrated Thematic Instruction and the traditional educational influences as directed by
the top level administration of Tulsa Public Schools.

It isaso difficult to operate a completely Integrated Thematic Instruction school
when teachers within the school do not completely buy into the system. Even some of
the teachers working within the school have issues with the idea of going to a school
faculty accepting the Integrated Thematic Instruction philosophy. One teacher (Interview
4, 2003) stated “1 would say that | don’t think that ITI isthe only way to teach. | just
think that it's a school that can meet different needs for different kids.” After one teacher
who was struggling with teaching in an Integrated Thematic Instruction setting had
gained more time in the school and had attended several more days of training in the
philosophy and delivery of Integrated Thematic Instruction, he said he was much more
comfortable teaching in a school that practices Integrated Thematic Instruction because
he had a better understanding of the philosophy.

There was an interesting difference of opinion as to how much choice the students
were given in their assignments and in the curriculum. Several teachers believed the
students had very little choice within the curriculum. “As our job we have to teach to a
certain standards and benchmarks so they don’t have any input on what they get to learn”
(Teacher Interview 4, 2003). The students, however, believed they do have someinput in
the curriculum. “Oh we have alot of input. We have times where she's asks us
guestions or we can input or have suggestions. It just depends on what teacher (it is)”
(Student Interview 6, 2003). The researcher discovered, as previously mentioned, that
the students did have many choices within the subjects being studied. Within

assignments the students had choices as to how they would completeit. In some cases
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the students could even choose the specific topic they want to study within ateacher
assigned inquiry. An example of thisiswhen, within the limits of alarge paper
assignment, the 7™ grade students chose which disease they would write about. The
researcher discovered this difference of opinion is because of those teachers' inability to
fully buy into the Integrated Thematic Instruction concept that stresses student choice

within the curriculum.

FINAL THOUGHTS

Integrated Thematic Instruction is not so much a unique educational philosophy
asitisaunique educational packaging. That packaging is the use of brain-based research
to try to establish itself as a unique educational philosophy. In the early section of their
book, Kovalik and Olsen (2002) briefly acknowledge that teachers have been doing
similar types of education for years. With this acknowledgement, they are showing that
they accept the educational progress that occurred before Kovalik developed Integrated
Thematic Instruction. However, by making this brief acknowledgement Kovalik is
disassociating herself and her educational philosophy from other educational
philosophies.

The creator of Integrated Thematic Instruction might claim because it is based on
brain research if isunique. However, when the literature is examined and the philosophy
put into action, it isvery similar to holistic education. However, as discovered in this
study, because of the limitations of public education, an educationa philosophy cannot be
truly holistic nor can it be Integrated Thematic Instruction in its pure form as described in

the literature. Because holistic education and Integrated Thematic Instruction
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deemphasize high stakes testing and public schools are required to adhere to a strict
regimen of high stakes testing, a natural limitation is placed upon a pure form of
Integrated Thematic Instruction being practiced in a public school such as Thoreau
Middle School.

Thisfact in no way diminishes the educational value of Integrated Thematic
Instruction. Itisstill ahigh quality and viable educational tool. However, Integrated
Thematic Instruction does need to be recognized as a holistic educational philosophy, as

it falls within the boundaries of holistic education.

RECOMMENDATIONS FOR FURTHER RESAERCH

The researcher recommends that this study be replicated in a private school
setting. The holistic nature of the educational philosophy is evident, but the limitations of
the public school setting have placed restrictions on the study. An examination of this
educational philosophy in a private school setting, primarily because private schools do
not have to adhere to the state testing guidelines, will give an interesting contrast, and
possibly more information on the true nature of Integrated Thematic Instruction.

Another recommendation for further study would be to examine if, in the age of
No Child Left Behind, schools are moving more toward holistic or traditional
philosophy? Is an educational philosophy like Integrated Thematic Instruction
compatible with No Child Left Behind?

Another question to study would be to replicate this study at an elementary school
that practices Integrated Thematic Instruction. A similar study in an elementary school

setting could help confirm the findings of this study. Also, if asimilar study was
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conducted in a high school that practices Integrated Thematic Instruction, the findings
reached in this study could be confirmed.

Other recommendation for research include looking at how the working
conditions at Thoreau affect the ability of the teachers to properly use Integrated
Thematic Instruction, and do the limits placed on Integrated Thematic Instruction affect
those working conditions?

These studies combined will help us understand Integrated Thematic Instruction
in its broadest terms and new settings such a private schools, other public schools and

through government legislation.
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Oral Interview of Teacher 1 with Jeremy Cook (Fall, 2003).
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Oral Interview of Teacher 3 with Jeremy Cook (Fall, 2003).
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Appendix A
Schedule of questions and probing questions for teacher yadministrators:
Have you ever worked at atraditional school?
What was the difference between atraditiona school and Thoreau?
What specia training did you receive to teach at Thoreau?
To what extent do your classes combine subject areas?
Describe times when subjects are combined?
What do you enjoy about using an integrated curriculum?
What do you not enjoy about using an integrated curriculum?
In what ways does an integrated curriculum help students?

When do you allow your students to express their creativity and self-expression?
Please give me examples.

How does this school encourage student reflection?
How does this school encourage deep questioning of subjects, areas, or topics?
To what extent do students have input on their curriculum?
Do you believe that students leave this school with a better understanding of the world
around them?
Why or why not?
What does it mean to educate the whole child?
How successful do you feel you are in doing that?
How successful do you feel the school isin doing that?
What does it mean to produce well-rounded students?

How successful do you feel you are in doing that?
How successful do you feel the school isin doing that?
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Appendix B
Schedule of Questionsfor students:
Have you ever attended a different kind of school?
How long have you attended Thoreau?
What was the difference between atraditiona school and Thoreau?

If anew student came to this school and asked you “what is this school like,” what would
you tell them?

To what extent do your classes combine or integrate subject areas?

What subjects are combined (or integrated)?

What do you enjoy about using acombined (or integrated) curriculum?
What do you not enjoy about using a combined (or integrated) curriculum?
How much input do you have on what you study in class?

How do you get to express your creativity?

How do you get to express your self-expression?

What is your favorite part of this school?

What is your least favorite part of this school ?

Does this school educate the whole child?
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Appendix C
(REVISED 10/29/03)
STUDENT CONSENT FORM
FOR INTEGRATED THEMATIC INSTRUCTION RESEARCH

General Information

Y ou have been asked to be interviewed regarding the way your school runs itself
by using Integrated Thematic Instruction. The interviews will be conducted by an
Oklahoma State University doctoral student, Jeremy Cook. Your parents’ are also being
asked for your permission to participate in this study. Thisform gives you the chanceto
decideif you want to participate today.

Thereisvery little information in the study of my topic: Integrated Thematic
Instruction. My interview with you will help me do three things: (1) complete my
doctoral dissertation, and (2) write for books, journal publications or presentations and
(3) come up with new ideas about Integrated Thematic Instruction.

The interview should last approximately 30 to 45 minutes. The interview
guestions are based on the idea of Integrated Thematic Instruction, like your school uses.
Everyone who participates will be asked the same general questions. The interviews will
tape recorded and transcribed for analysis. The project director may review this anaysis.
All tapes and transcripts are confidential and will be kept locked away. At the end of the
research study, all tapes will be destroyed. Only the project director and doctoral student
will have access to this information.

The researcher will assign fake names for each participant of this study so no one
will know who participated. These fake names will be used in all transcripts and written
materialsinvolving the interviews. No interview will be accepted or conducted without a
signed consent form. The form will be filed and retained for at least one year after the
completion of the project.

Participant Understanding

| understand that participation in thisinterview isvoluntary, and thereis no
penalty for not participating. | understand that | can quit a any time aslong as || tell the
researcher or my teachers | do not want to participate any more.

| understand that the interview and research | am participating in will be

conducted appropriately. | understand that | will not be identified by the information
taken from the interviews.
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| understand that my parents also have the opportunity to give me consent to
participate in this study or to decline to participate in this study.

| may contact Jeremy Cook, 150 Athletic Center, Oklahoma State University,
Stillwater, Oklahoma, 74078; telephone (405) 744-7926; email jwc@okstate.edu or the
doctoral advisor, Dr. William Segall, 258 Willard, Oklahoma State University, Stillwater,
Oklahoma, 74078; telephone (405) 744-8023; email wesl@okstate.edu, should | wish to
receive further information about the research. | aso may contact Carol Olson of the
Institutional Review Board, 415 Whitehurst, Oklahoma State University, Stillwater,
Oklahoma, 74078; telephone (405) 744-1676.

| have read and fully understand this consent form. | sign it freely and
voluntarily. | have received acopy of thisform.

DATE: TIME: (am/p.m.)

SIGNED

(Signature of Participant)

| certify that | have personally explained all elements of the form to the
participant before requesting the participant sign it and provided a copy of thisformto
the participant.

DATE: TIME: (am./p.m.)

SIGNED:

(Signature of Doctoral Student)
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Appendix D
(REVISED 10/29/03)
PARENTAL CONSENT FORM
FOR INTEGRATED THEMATIC INSTRUCTION RESEARCH

General Information

Your child has been asked to be interviewed regarding
(Child’s name)
the educational philosophy of Integrated Thematic Instruction. The interviewswill be
conducted by an Oklahoma State University doctoral student, Jeremy Cook.

Thereisvery little information in the study of Integrated Thematic Instruction.
The interviews will serve three purposes. (1) data collected in the interviews will be used
by the doctoral student for a dissertation, and (2) data collected by the researcher may be
used in scholarly publications or presentations of the doctoral student and/or the project
director and (3) this data might be able to generate new ideas or perceptions about the
philosophy of Integrated Thematic Instruction.

The interview should last approximately 30 to 45 minutes. The interview
guestions have been developed by the doctoral student based on the literature of
Integrated Thematic Instruction. All participants will be asked the same general
guestions. The interviews will be tape recorded and transcribed for analysis by the
doctoral student. The project director may review thisanalysis. All tapes and transcripts
are treated as confidential information and will be kept under lock and key for a six-
month period. At the end of the research study, all tapes will be destroyed. Only the
project director and doctoral student will have access to this information.

The researcher will assign pseudonyms for each participant of this study. These
will be used in all transcripts and written materials involving the interviews. No
interview will be accepted or conducted without a signed consent form. The form will be
filed and retained for at least one year after the completion of the project.

Participant Understanding

| understand that participation in thisinterview is voluntary, and thereisno
penalty for my child not participating. | understand that my child can withdraw from
participation and consent in this project at any time without penalty after notifying the
proper personnel.

| understand that the interview and research my child is participating in will be
conducted according to accepted research procedures. | understand that information
taken from the interview will be recorded in such a manner that participants will not be
identified directly or indirectly through participant identifiers.
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| understand that my child will also have the opportunity to consent to participate
in the study or to decline to participate in the study.

| may contact Jeremy Cook, 150 Athletic Center, Oklahoma State University,
Stillwater, Oklahoma, 74078; telephone (405) 744-7926; email jwc@okstate.edu or the
doctoral advisor, Dr. William Segall, 258 Willard, Oklahoma State University, Stillwater,
Oklahoma, 74078; telephone (405) 744-8023; email wesl@okstate.edu, should | wish to
receive further information about the research. | a'so may contact Carol Olson of the
Institutional Review Board, 415 Whitehurst, Oklahoma State University, Stillwater,
Oklahoma, 74078; telephone (405) 744-1676.

| have read and fully understand this consent form. | give consent for my child

to participate in this study. | have received a copy of thisform.

(Child’s name)

DATE: TIME: (am/p.m.)

SIGNED
(Signature of Parent or Legal Guardian)

| have read and fully understand this consent form. 1 do NOT give consent for my

child to participate in this study. | have received a copy of thisform.
(Child’ s name)

DATE: TIME: (am/p.m.)

SIGNED

(Signature of Parent or Legal Guardian)

| certify that | have personally explained all elements of the form to the
participant before requesting the participant sign it and provided a copy of thisform to
the participant.

DATE: TIME: (am./p.m.)

SIGNED:

(Signature of Doctoral Student)
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Appendix E
(REVISED 10/29/03)
TEACHER/ADMINSTRATOR CONSENT FORM
FOR INTEGRATED THEMATIC INSTRUCTION RESEARCH

General Information

Y ou have been asked to be interviewed regarding the educational philosophy of
Integrated Thematic Instruction. The interviews will be conducted by an Oklahoma State
University doctoral student, Jeremy Cook.

Thereisvery little information in the study of Integrated Thematic Instruction.
The interviews will serve three purposes. (1) data collected in the interviews will be used
by the doctoral student for a dissertation, and (2) data collected by the researcher may be
used in scholarly publications or presentations of the doctoral student and/or the project
director and (3) this data might be able to generate new ideas or perceptions about the
philosophy of Integrated Thematic Instruction.

The interview should last approximately 30 to 45 minutes. The interview
guestions have been developed by the doctoral student based on the literature of
Integrated Thematic Instruction. All participants will be asked the same general
guestions. The interviews will be tape recorded and transcribed for analysis by the
doctoral student. The project director may review thisanalysis. All tapes and transcripts
are treated as confidential information and will be kept under lock and key for a six-
month period. At the end of the research study, all tapes will be destroyed. Only the
project director and doctoral student will have access to this information.

The researcher will assign pseudonyms for each participant of this study. These
will be used in all transcripts and written materials involving the interviews. No
interview will be accepted or conducted without a signed consent form. The form will be
filed and retained for at least one year after the completion of the project.

Participant Understanding

| understand that participation in thisinterview is voluntary, and thereisno
penalty for not participating. | understand that | can withdraw from participation and
consent in this project at any time without penalty after notifying the proper personnel.

| understand that the interview and research | am participating in will be
conducted according to accepted research procedures. | understand that information
taken from the interview will be recorded in such a manner that participants will not be
identified directly or indirectly through participant identifiers.
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| may contact Jeremy Cook, 150 Athletic Center, Oklahoma State University,
Stillwater, Oklahoma, 74078; telephone (405) 744-7926; email jwc@okstate.edu or the
doctoral advisor, Dr. William Segall, 258 Willard, Oklahoma State University, Stillwater,
Oklahoma, 74078; telephone (405) 744-8023; email wesl@okstate.edu, should | wish to
receive further information about the research. | aso may contact Carol Olson of the
Institutional Review Board, 415 Whitehurst, Oklahoma State University, Stillwater,
Oklahoma, 74078; telephone (405) 744-1676.

| have read and fully understand this consent form. | signiit freely and
voluntarily. | have received a copy of thisform.

DATE: TIME: (am/p.m.)

SIGNED

(Signature of Participant)

| certify that | have personally explained all elements of the form to the
participant before requesting the participant sign it and provided a copy of thisform to
the participant.

DATE: TIME: (am./p.m.)

SIGNED:

(Signature of Doctoral Student)
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Appendix F
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TULSA PUBLIC SCHOOLS

OFFICE OF ACCOUNTABILITY,
PLANNING AND ASSESSMENT

N

February 25, 2003

To whom it may concern:

Jeremy Cook has permission to conduct research at Thoreau
Middle School in Tulsa Public Schools. The research is limited o his
study on the concept of Thematic Instruction as a holistic philosophy
of education. Jeremy has been granted permission to conduct
observations, interviews and other research on this matter from the
building principal.

i
JOAA (e
Todd Orme

Coordinator of Testing
Tuisa Public Schools

PO.BOX 470208 » TULSA, OKLAHOMA 74147-0208 » {318) 746-6474
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Appendix G

Oklahoma State University
Institutional Review Board

Protocol Expires:  10/28/2004

Dale:  Wednesday, October 29, 2003 IRE Application No  EDC442
Proposal Tille:  Integrated Thematic Instruction: A Case Study
Principal

Investigalorjs)

Jaremy Gook Wiliam Sagall
150 Athletic Center 258 Willard
Stillwater, oK 74078 Stillwater, OK 74075

Reviewed and
Processed as: Expedited (Spec Pop)

Approval Status Recommended by Reviewer{s): Approved

Dear Pl ;

Your IRB application referenced above has been approved for one calendar vear. Please make note of
the expiration date indicated above. 1tis the judgment of the reviewers that the rights and welfare of
individuals who may be asked to participate in this study will be respected, and that the research will be
conducted in 2 manner consistent with the IRB requirements as outlined in section 45 CFR 46.

As Principal Investigatar, it is your responsibility to do the following:

1. Conduct this study exactly as it has been approved. Any modifications to the research protacol
rmust be submitted with the appropriate signatures for IRB approval.

2. Submit a request for continuation if the study extends beyond the approval period of one calendar
year. This continuaticn must receive IRB review and approval befare the research can continue,

3. Report any adverse events to the {RB Chair promptly. Adverse events are those which are
unanticipated and impact the subjects during the course of this research; and

4. Netity the IRB office in writing when your research project is complete.

Please note that approved projects are subject to manitoring by the IRB. |f you have questions about the
iRB procedures or need any assistance from the Goard, please contac! me in 415 Whitehurst {phone:
405-744-5700, colson@ okstate.edu).

Sincerety,
Co,w(” .
Carol Olson, Chair

Institutional Review Board
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