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ADULT MUSIC PROGRAMMING IN MEMBER SCHOOLS OF THE 
NATIONAL GUILD OF COMMUNITY SCHOOLS OF THE ARTS

CHAPTER I

INTRODUCTION

Currently in the United States (U.S. Bureau of the Census, 1996, 

September 23), there are over 188 million people 20 years of age and older. By 

2010, that num ber will increase to 216 million people, and by 2030 there will 

be 254 million people over the age of 20, an increase of 35% from current 

num bers. The average age of the adu lt population also is increasing. By 2010, 

the proportion of adults between 25 and 44 years old will decrease from the 

current 31.5% to 25.8% of the total population, while the proportion of adults 

betw een 45 and 64 years old will increase from 20% to 26.5%. After 2010, 

adults over 65 years of age will become the fastest growing group, increasing 

from 13.2% of the population in 2010, to 16.4% by 2020, and to 20% of the 

population by 2030.

It is also the general consensus that this growing num ber of adults is 

experiencing more leisure time. Sunderland (1976) explains the increase in 

leisure time as a result of increased longevity and as a product of technology. 

Cross (1981) also reports that the increase in leisure time is not only a result of 

decreased w orking hours, often seen as a result of more vacation time, but 

also from decreased time spent in family care.

Cross (1981), a scholar in adult education, has also noted a social change 

that has affected the use of leisure time. She describes a linear life plan as one 

in which education, work, and leisure are separated in one's life. The result



is a pattern  where education is reserved for the young, w ork is reserved for 

the m iddle aged, and leisure is prim arily a luxury of the retired. Cross has 

observed a change in this pattern . She has coined the term  "blended life 

plan " that reflects a grow ing pattern  of blending education, work, and leisure 

throughout one’s life. This can be seen in m iddle-aged adults who take piano 

lessons or sing in the local com m unity chorus in addition to w orking a full­

time job, or who perhaps w ork part-tim e while pursu ing  another degree. The 

blended life plan can also be seen in older adults w ho choose to w ork part- 

time into the typical retirem ent years or w ho take music courses at the local 

com m unity college or com m unity music school.

A nother change in the lives of older adults (Sunderland, 1974) is that 

adults are living longer, retiring earlier, and  living healthier lives than ever 

before. Hoffman (1992) projects a large increase in the num ber of older adults, 

partly as a result of the "baby boom ers’" w ho will soon reach retirem ent age, 

and partly as a result of m edical advances that help older adults m aintain a 

healthier and  more self-sufficient lifestyle.

A nother factor affecting educational interests of adults is the fact that 

people are finishing high school in increasing num bers. U. S. Census Bureau 

data from 1987 (as cited in Hoffman, 1992) indicated that less than half of the 

people 65 years and older completed a high school education. The same data 

indicated that over 64% of people in the 55 to 64 age group completed high 

school. That percentage increased to 85% for adults in the 25 to 44 age group. 

Data from the U. S. Census Bureau (1996, Septem ber 30) indicated that those 

num bers are continuing to increase. Currently, 87% of people in the 35 to 54 

age group have completed high school, and 65% of people 55 years and older 

have completed high school. The increasing num bers of educated people are 

significant because "the m ore education people have, the m ore education



they w ant, and  the m ore they participate in further learning activities" (Cross, 

1981, p. 15). In addition, people w ith more education are also m ore active in 

recreational activities and hobbies (H avighurst, 1975).

In sum m ary, along w ith the grow ing ad u lt population has come 

increased leisure tim e, earlier retirem ent, health ier lives, longer life 

expectancy, increased educational attainm ent, and  a m ove tow ards a blended 

life plan. One of the results has been an increase of lifelong learning activities 

(Cross, 1981). U nfortunately, music educators have been slow to respond. 

Evidence of this can be seen in the relatively few  articles concerning adult 

education in m usic journals such as Music Educators foumal, American  

Music Teacher, and  Clavier m agazine.

Com m unity m usic schools, how ever, can provide an ideal 

environm ent in w hich to offer music instruction and activities for adults, 

and, hopefully w ith  guidance and encouragem ent, m ore com m unity music 

schools will offer a greater variety of music activities geared tow ard the 

interests of their ad u lt clientele. The N ational G uild of C om m unity Schools 

of the Arts (Evans & Klein, 1992), for example, has declared a policy of open 

access to students of all ages and at all artistic levels. As of 1993 (M adden & 

Snitzer, 1994), 16% of participants throughout the m em ber schools w ere 

adults, including senior citizens.

The N ational Guild of Com m unity Schools of the Arts (Evan & Klein, 

1992) has been providing music education to children and  adults for m any 

years. The organization, originally called the N ational G uild of C om m unity 

Schools of Music, began in 1937 w ith a m em bership o f twelve m usic schools. 

In 1974, the Guild, by then w ith a m em bership of over 40 schools, changed its 

nam e to the N ational Guild of Com m unity Schools of the Arts to reflect the 

grow th of m ulti-disciplinary arts program s w ith in  its schools. The num ber of



m em ber schools has increased greatly since 1960 and continues at an ever- 

accelerating rate. Currently  there are over 200 m em ber schools throughout 

the United States and C anada that provide access to the arts in their 

com m unities. Because the  National G uild of C om m unity Schools of the Arts 

is a w idely regarded organization of com m unity schools and can provide a 

m odel for program m ing in a variety of environm ents, its m em ber schools 

can serve as an im portant population from w hich to gather data regarding 

m usic program m ing for adults.

Purpose of the  S tudy

The purpose of this study was to determ ine the status of adu lt music 

program m ing in m em ber schools of the N ational G uild of C om m unity 

Schools of the Arts. Specifically, the research questions to be answ ered were:

1) W hat adult m usic program s are offered by m em ber schools of the 

N ational Guild of Com m unity Schools of the Arts? This includes 

instructional program s in  which adults m ay participate and music 

perform ances available for participation in, and  attendance by, adults.

2) H ow  do school personnel determ ine success in program m ing?

3) As evaluated by school personnel, w hich  adu lt music program s are 

the m ost successful? W hich adult music program s are the least successful?

4) How are decisions made regarding ad u lt music program s to be 

offered?

5) H ow  do m em ber schools assess the m usical interests of their current 

and  potential adult participants?



HatiQnidg

Im portance of Lifelong Learning

The increase in adu lt participation in educational and  recreational 

activities is accom panied by  a growing appreciation of the importance of 

lifelong learning. As Cross (1981) states; "Lifelong learning is not a privilege 

or a right; it is sim ply a necessity for anyone, young or old, w ho m ust live 

with the escalating pace of change—in the family, on the job, in the 

comm unity, and in the w ide society" (p. ix). As longevity increases 

(McConathy, 1988), second and third careers become m ore common, as does 

the education required to make those career changes. Even w ithout a career 

change, the vast technological changes and the explosion of knowledge have 

created pressures on w orkers to return to the classroom  to keep up with new 

knowledge (Cross, 1981).

Knowles (1980), a highly regarded author in adu lt education, discusses 

the pace of cultural changes. Until the early part of the tw entieth century, 

cultural changes, such as new  knowledge, technological advances, and 

changes in political and  economic systems, occurred over several generations. 

With increased longevity and the accelerating pace of social change, large 

social changes occur several times w ithin one's lifetime. Knowledge learned 

at any point is often obsolete within several decades—often w ithin several 

years. Education m ust then become a lifelong process. This confirms 

H avighurst's argum ent (1976) that a change in attitude has occurred, so that 

society no longer views education prim arily as a preparation  for the future, 

but rather as a w ay of m eeting current dem ands at any  point in one's life.

The im portance of lifelong learning is seen in o ther areas as well. 

Harris (1975) found that, for adults eighteen years and older, taking courses to 

acquire job skills became increasingly less im portant throughout their lives.



while taking courses to expand their general know ledge about som e field or 

hobby, and  taking courses to m ake good use of their leisure time, became 

increasingly m ore im portant. Cross (1981) notes that, in spite of the need for 

education to help career and job mobility, som e are arguing  that the greatest 

increase in the adu lt education m arket will be found in  education for leisure 

and recreation.

Stem  (1968) states tha t the "ultim ate goal of ad u lt education is to help 

the individual live better. It should  center around  continuing efforts to create 

an environm ent that affords opportunities w hich m ake the adu lt years 

happier, healthier, and m ore useful" (p. 16). Education can help adults 

approach their potential no t only in individual grow th, b u t also in their 

relationship to their com m unity. The need for participation can give people 

a sense of belonging, and the establishm ent of new  relationships w ith in  a 

learning com m unity can be significant and rew arding. S tem  also recognizes 

the importance for people of all ages to continue to grow  and develop as 

hum an beings.

Hoffm an (1975) looks particularly  at older adults' needs to continue the 

growth and developm ent process. H e feels that for m any older adults, 

retirem ent can cause a re-exam ination of their lives in term s of goals and 

changing roles in society. H e stresses the need for program m ing to help older 

adults continue in their need for lifelong leam ing and  grow th.

Importance of Music and the Arts

In addition to the positive im pact that lifelong leam ing  can have in 

lives, music and the arts can also play a vital role in personal growth. A 

position paper from  the 1976 Intem ational M usic Education Conference 

(Hood, 1976) serves as an exam ple. She discusses the im portan t role that



m usic can play in provid ing  aesthetic experiences and the opportunity  music

can provide for indiv idual self-expression and  self-realization. Lehman

(1987) also discusses the im portance of m usic in providing an outlet for

creativity and self-expression: "It enables us to express our noblest thoughts

and feelings. It engages ou r im aginations. It allows us to assert our

uniqueness" (p. 10).

In addition to the easy avenue tow ard  group participation that music

can provide, M cConathy (1988) describes several other distinct social

functions that the arts can serve: the arts  can be a comfort, allow ing people to

express difficult emotions; they can serve as objects to study; and  they can

help create a sense of com m unity.

M usic can also help studen ts of all ages develop their creative potential

and encourage personal grow th. John Sculley (1990), form er Chairm an and

CEO of A pple C om puter, Inc., has w ritten  that:

The creative arts provide us w ith  a unique and vital perspective about 
ou r world. As perform ers o r supporters of music, dance, art, or theater, 
w ith  each experience w e have the possibility of being inspired and 
seeing the w orld  through a different lens. Those experiences are 
critical to ou r personal grow th because they can play a major role in 
spurring  ou r ow n creativity, (p. 14)

Lehm an (1987) sum m arizes the im portance of music:

M usic exalts the hum an  spirit. It enhances the quality of life. It 
transform s the hum an  experience. It brings joy and pleasure to hum an 
beings in every society and  in  every culture. It brings solace to 
m ankind in the ord inary  activities of daily  life, and  it's an 
indispensable adjunct to bo th  ou r happiest and m ost solem n occasions, 
(p. 13)

Music can also play  an  im portan t role in leisure and  recreation. 

A lthough objectives in m usic recreation often overlap those in adu lt music 

education, Leonhard (1952) feels that the prim ary objective of any recreational 

experience is to experience p leasure and  enjoyment. He enum erates m any



reasons w hy he feels music is one of the best m edium s for recreation: it has a 

w ide appeal and infinite possibilities; it is acceptable to society as a form of 

expression; it can provide bo th  short-term  pleasure and satisfaction and long­

term  challenges in exploring and m astering; it has appeal for people of all 

ages; participation can begin a t any  age; and it is always available. Donner 

(1974) feels that the em phasis in  a good recreational arts program  should be 

on  self-awareness and personal involvem ent, on process rather than the 

product, and on personal satisfaction.

For older adults, the opportun ities that music can provide for social 

interaction can be especially im portant. Gibbons (1985), an advocate of the 

im portance of the arts for senior citizens, notes that music can provide 

intellectual and sensory stim ulation  and can provide opportunities for 

belonging, both of which can becom e quality-of-life issues for seniors. 

H offm an (1992) adds that the  developm ent of creative thinking and the 

satisfaction that comes from the act of creation can be very rewarding. He 

stresses the importance of active participation in the arts as the m eans tow ard 

creative self-expression. As Sunderland (1976) states: "[For older persons] . . . 

involvem ent in cultural activities can be a m atter of happiness or 

unhappiness, usefulness or uselessness" (p. 39).

Recent philosophers also have noted the im portance of music in the 

lives of hum an beings. David Elliot (1995), for example, feels strongly about 

the contribution that music can m ake to personal grow th and to the quality of 

life for individuals and societies:

Stated in broader term s, m usic education is not m erely desirable bu t 
essential to the full developm ent of every student because the prim ary 
values of MUSIC and  m usic education overlap the essential life values 
that m ost individuals and  societies pursue for the good of each and all: 
personal growth, differentiation, complexity, enjoym ent, self-esteem, 
and happiness. The welfare of a society depends on  the ability of its

8



citizens to pursue and achieve these values regularly. The quality of 
indiv idual and  comm unity life depends on  providing people w ith the 
know ings and the opportunities they require to make a life as well as a 
living, (p. 130)

Im portance of Music and the Arts for All People

As the benefits and im portance of the arts become more apparent, one

can more strongly justify the belief that m usic and the arts can play a role in

the lives of all people. Leonhard (1972), a long-time supporter of arts for all

people, is concerned about attitudes that create an elitist view of the arts:

M any forces in present-day society tend to broaden the chasm between 
ord inary  experience and aesthetic experience. All the arts are generally 
related to a special place of limbo . . .  b u t the higher the pedestal on 
w hich they are placed, the m ore rem ote they become from the 
everyday life of the people and the m ore the average man tends to 
disassociate himself from art objects and experience with them . . . .
He thinks of art objects and art experience as being the sole property of 
a sm all, rather peculiar set of people of w hom  he is rather suspicious 
and w hom  he understands alm ost no t a t all. (p. 87)

Kaplan (1966) notes that historically the arts have been associated w ith

the elite, those identified with wealth, leam ing, the nobility, the clergy, or the

talented. The class structure supported the a ttitude that the arts were above

other aspects of life and that the validity of high art had to be protected from

the masses to avoid a cheapening or d ilu ting of the arts. Dormer (1974) feels

that, in spite of folk arts in all cultures, today’s trend toward professionalism

in the arts has continued to keep art w ith the experts, leaving fewer and fewer

to participate in or even understand the arts. H e recognizes that high criteria

create w orks of great beauty, but feels that they discourage the average person

from using a rt forms for personal grow th and  enjoyment.

Several sym posia and sem inars significant in the field of music have

generated declarations or resolutions expressing the importance of arts and



m usic for all people, am ateurs or professionals, participants or observers. The

1965 Rockefeller Panel Report states:

The panel is m otivated by the conviction that the arts are no t for a 
privileged few but for the m any, that their place is not on the periphery 
of society but at its center, that they are not just a form of recreation but 
are of central im portance to ou r well-being and happiness, (p. 11)

In 1973 the National Council on  the Arts resolved that "arts are a right, not a

privilege; and no citizen should be deprived  of the beauty and insights into

hum an experience that only the arts can impart" (as quoted in Terry, 1988,

p. 43).

Leonhard (1980a) m akes perhaps the strongest statem ent about a vision 

of arts for all people:

I view the arts as the only possible m eans to counter the sterility, 
the m echanization, the depersonalization, and  the retreat into 
isolation that pervade contem porary society. The arts can p lay  this 
role, however, only w ith a concentrated effort on the p a rt of die arts 
comm unity, the public schools and  colleges, and all levels of 
governm ent to develop a true  people's arts program —a program  that 
will involve people at all levels of society in active participation in the 
art or arts of their choice . . . .

I see a society that eradicates the chasm betw een ordinary  
experience and aesthetic experience and in which the arts becom e a part 
of the everyday life of the people . . . .

The arts again can fill for all people, not only the rich and 
privileged, the role of stim ulating feelingful thought and  thoughtful 
feeling, processes in  which the im agination is freed, ignited, and  takes 
flight, (p. 38)

It is obvious that music educators and musicians recognize the 

im portance of the arts, and m any of the above statem ents reveal the passion 

w ith which music educators and m usicians speak about such issues. In a 1980 

study (National Research Center of the Arts), it w as clear that the majority of 

the public also recognized the im portance of the arts. By 70% to 25%, m ost 

people felt that "The arts allow you to find a source of creative expression and 

experience that is rare" (p. 10). By 75% to 19%, m ost people also felt that "the

10



arts are a positive experience in a troubled world" (p. 10). By 80% to 16%, 

m ost felt that "the arts just give you pure pleasure to experience or participate 

in" (p. 10).

The same study  also reports that by 59% to 39%, a majority rejected the 

claim  that "the arts can only be enjoyed by a privileged few w ho have the 

financial m eans to a ttend arts events" (p. 7). These num bers w ere up  from a 

1975 study (as cited in N ational Research Center of the Arts, 1980) which 

indicated that only a slight 48% to 46% rejected such a claim. By an 

overw helm ing 87% to 11%, m ost respondents in the 1980 study  felt that "arts 

and  cultural activities are as im portant for a com m unity to have as parks and  

recreational activities" (p. 7).

In another s tudy  (Harris, 1975), survey respondents w ere asked about 

the relative im portance of various topics in p reparing  for one's retirem ent 

years. A m ajority felt that developing hobbies and  other leisure-time 

activities is alm ost as im portant as such issues as p reparing  a will, having 

m edical care, and  p reparing  financially.

Lack of Participation in. and Accessibility to. Arts Activities

Although the m ajority of the public recognizes the im portance of the 

arts for all people, only a m inority of the public is actually involved in arts 

activities, either as participants in adult education, leisure, or recreational 

activities, o r as observers and audience m em bers at arts events. There has 

been a gradual increase in the num ber of people involved, bu t m ore than 

60% of adults do  not participate in the arts at all, and  m any w ho are involved, 

participate infrequently (Balfe & Heine, 1988b).

Even fewer people are involved in adu lt arts education. C urrent data 

(National Center for Education Statistics [NCES], 1995) indicate that 40% of the
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adu lt population is enrolled in adu lt education courses. The m ost recent data 

available from the NCES (as cited in Steinel, 1984) indicate that of those 

involved in adu lt education, only 6.3% participate in arts courses.

Lack of accessibility to the arts has been show n to be a major factor in 

non-participation by adults. In a 1975 survey (Harris), a substantial m inority 

(36%) of 18 to 64 year olds and 51% of people 65 and over d id  not have easy 

access to a com m unity or recreation center. Access to a live theater or musical 

perform ance w as even more problematic, w ith 39% of 18 to 64 year olds and 

67% of people 65 years and older expressing the inconvenience of such 

cultural activities. In 1980 (National Research Center of the Arts), sim ilar 

problem s of accessibility were found: 33% of survey respondents reported not 

having  easy access to theater, 30% did  not have a nearby arts and crafts center, 

and 46% d id  not have a concert hall where they live. By 64% to 35%, most 

people felt they w ould attend more theater and concert events if they were 

available in their com m unity, and, by 71% to 26%, a large majority felt that 

there should  be m ore theater and concert events in their com m unity.

C om m unity Arts Schools as an Answer to Accessibility Problems

The problem  of accessibility to the arts can be rem edied in pa rt by 

com m unity m usic schools which can answer m any of the artistic needs and 

interests of the people in the surrounding  community. For instructional 

needs in the arts, adults are prim arily served by the independent teacher, by 

the local college or university, or by the community school. Com m unity 

schools (Machover, 1990) are unique in that they can provide not only 

individual instruction and m any courses but also a social environm ent 

im portant to m any adults. Through outreach program s (Pflieger, 1985), 

com m unity schools also can provide performance program s, instructional
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and recreational arts program s, and arts activities in m any locations, m aking 

the arts accessible to greater num bers of people.

Leonhard (1980b) has an exciting vision of a model com m unity music 

program , providing access to people of all ages. It would provide class 

instruction in traditional band and orchestra instrum ents as well as piano, 

guitar, and recorder. It would offer perform ance activities in a variety of 

instrum ental and vocal ensembles, in both traditional m usic styles and ethnic 

and folk styles. The perform ing groups w ould present seasonal program s and 

com m unity music festivals. The com m unity m usic program  w ould also 

provide a variety of opportunities for listening experiences, both  organized 

and informal, and  would organize trips to hear and see local and touring 

artists.

Lack of Studies Regarding A dult Music Program m ing at Com m unity Music 

Schools

A num ber of studies have surveyed music program m ing for senior 

citizens in a variety of environm ents; however, few studies exist that look at 

music program m ing for the whole range of adults. Only a few studies have 

given even cursory attention to the m ethods by which adm inistrators of adult 

music program s evaluate program s and specific course offerings and make 

decisions regarding program m ing. Secrest (1982) interviewed adm inistrators 

and faculty mem bers at continuing education program s in music at five 

M idwestern universities and gathered inform ation regarding m ethods of 

course developm ent and needs assessment. W hile his study provided a basis 

for survey questions in this study, his study provided no quantifiable data 

against which to m easure m ethods of program m ing decisions.

13



The N ational G uild of C om m unity Schools of the A rts regularly 

surveys its m em ber schools on such issues as program s, finances, governance, 

and studen t profiles. W hile several G uild surveys have asked for general 

inform ation about the num ber of adu lt students and about outreach and 

perform ance program s, data specifically regarding music program m ing for 

adults and  music perform ances available for adults has not been published. 

The m ost com prehensive study  that included adu lt m usic program s at 

N ational Guild schools was conducted by Pflieger (1985). H is survey gathered 

data regarding scholarships, financial assistance program s, and  outreach 

program s, including adu lt outreach program s and perform ance program s. 

Inform ation gained from  the current study  can assist bo th  N ational G uild 

m em ber schools and  other m usic organizations serving adu lts in establishing 

a n d /o r  expanding music program s for adults. It can also serve as a baseline 

against which future studies of adu lt music program m ing can be com pared.

Limüatipn?
This study w as lim ited to music program s available for adults a t 

m em ber schools of the N ational G uild of C om m unity Schools of the Arts.

No attem pt was m ade to determ ine effectiveness of indiv idual offerings 

beyond adm inistrative evaluations. No attem pt was m ade to relate offerings 

to ad u lt leam ing theories, although som e concepts w ithin adu lt leam ing 

theories may be used by individual m em ber schools to help assess the 

interests of their adu lt population. This project did not deal w ith  music 

therapy for adults, although outreach program s w ithin various m em ber 

schools may target specific special populations unable to access music 

offerings at the school itself. This project also was not concem ed w ith  the 

historical background of the N ational G uild of C om m unity Schools of the

14



Arts. Several com prehensive sources of such historical backgrounds already 

exist, including several docum ents created by the National Guild itself.

Pcfinitipn?
Several of the term s used in this project are used interchangeably in 

the existing literature. To provide consistency w ithin  this project, the 

following definitions w ill be used:

A d u lt. As defined by The N ational G uild of Com m unity Schools of 

the Arts, an  adu lt is anyone twenty years of age or older.

Lifelong learning. Cross (1981) defines lifelong learning as the 

continuation of gaining new  know ledge th roughou t one's lifetime, w hether 

by formal, nonform al, or informal means. It encom passes all stages of 

education from  pre-school to post school. It can be teacher-directed or self­

directed.

A dult learn ing . A dult learning is that subset of lifelong learning that 

applies to adults.

A dult education. Cross (1981) defines adu lt education as an organized 

and structured  education for adults, on a part-tim e basis, w ithin a sponsoring, 

learning organization.

C ontinu ing  education . C ontinuing education is defined as adult 

education program s w ithin a n d /o r  organized by  academic institutions, 

prim arily at the college and university level. A lthough some sources refer to 

continuing education as only those program s and  courses taken for 

professional developm ent, the definition used in  this project expands the 

scope to include non-degree courses, both credit and non-credit, taken by both 

am ateurs and  professionals on a part-tim e basis.
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Com m unity music p rogram . A com m unity music program  is defined 

as any organized music program , outside of academic institutions, which is 

available to all members of a com m unity, regardless of age. This could 

include both educational and recreational activities.

Procedure

The information for this s tu d y  w as gathered from a questionnaire 

(Appendix C) developed by the author. Several sources (Alreck & Settle, 1995; 

Babbie, 1973; Berdie, Anderson & N iebuhr, 1986; Oppenheim , 1992) w ere used 

as guides for the w ording of questions and  for questionnaire organization and 

format. The questionnaire developed by Pflieger (1985) to survey m em ber 

schools of the National Guild served as a m odel for several of the questions 

in this survey, including areas of m usic instruction offered and locations of 

perform ance programs. Several surveys of the member schools by the 

National Guild itself (Evans & Klein, 1992; M adden & Snitzer, 1994) served as 

a guide for enrollm ent questions. Several item s in this survey regarding 

evaluation and interest assessm ent came from  questionnaires by Tatum  

(1986) and Gerkowski (1965). M any items in this study regarding music 

progranuning decisions came from  a study  by Secrest (1982).

The questionnaire for this s tudy  included four sections: enrollm ent 

information, adult music program m ing, determ ination of program  success, 

and decision-making for music program m ing. The first section identified 

total music enrollm ent num bers (all ages) by location and adult music 

enrollm ent num bers by location. Q uestions in the second section required 

respondents to m ark checklists of types and  locations of both music 

instruction and activities offered and  music performances presented. An 

open-ended question allowed the respondent to describe any additional music
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activities offered or to elaborate on any responses m arked in the checklists. In 

the th ird  section of the questionnaire, a checklist required the adm inistrator 

to respond regarding the m eans by w hich school persormel determ ined 

success in program m ing, while open-ended questions allowed the respondent 

to indicate their m ost and least successful program s. The final set of 

questions asked the adm inistrator to check im portant issues and m ethods 

used in m aking program m ing decisions and  to indicate the procedures used 

to assess music interests of their adu lt clientele.

The questionnaire was pilot-tested by adm inistrators of seven existing 

com m unity arts schools tha t have been m em ber schools of the N ational 

G uild but that have left the Guild m em bership w ithin the last three years 

(Appendix H). Former Guild schools w ere chosen for the pilot study  to avoid 

any effects of repeated surveying of the sam e school. These schools are also 

sim ilar in structure to current m em ber schools of the Guild. The nam es of 

these former m em ber schools were provided by Kate Brackett, Director of 

M em bership Services of the National Guild. The survey respondents w ere 

asked for suggestions regarding the nature and clarity of questions. Several 

adm inistrators of the National Guild of Com m unity Schools of the Arts also 

provided input regarding the survey. Lolita Mayadas, Executive Director of 

the National Guild, and Jonathan H erm an, Director of Program s and 

Inform ation Services, served as consultants for the questionnaire. D irectors 

of three current National Guild schools having a large proportion of adu lt 

students also m ade suggestions for questionnaire revisions, including Bob 

A rthurs at the W estchester Conservatory of Music in W hite Plains, N ew  

York; Janice Gockel at the Music Center of the N orthw est in Seattle, 

W ashington; and Stephen Shapiro at the Com m unity Music C enter in San 

Francisco, California. Dr. Reid Alexander, Professor of Piano Pedagogy a t the
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U niversity  of Illinois, also provided m any helpful suggestions, having 

recently com pleted his ow n study  of the divisional schools w ithin the 

N ational G uild of C om m unity Schools of the Arts.

In January of 1998, the revised questionnaire w as sent to all m em ber 

schools of the N ational G uild of C om m unity Schools of the Arts that offer 

m usic instruction (A ppendix E), a total of 208 schools. Nam es and addresses 

of the cu rren t m em ber schools w ere obtained from  the N ational Guild. 

Included w ith  the survey questiorm aire (A ppendix C) w as a cover letter 

explaining the study and  requesting participation (Appendix B) and a letter of 

endorsem ent from Lolita M ayadas, Executive D irector of the N ational Guild 

(A ppendix A). A self-addressed, stam ped envelope w as provided for the 

respondents. A follow-up letter (Appendix D) and  questionnaire w ere sent to 

those no t responding after four weeks. The tw o m ailings resulted in a 54% 

response rate. A phone call w as then m ade to all schools not responding after 

the second m ailing, w ith  a num ber of the schools requesting another copy of 

the questionnaire. The phone calls generated another 10% of the surveys, 

w ith a total response rate of 63.9%. Recent surveys of m em ber schools created 

for the N ational Guild (Evans & Klein, 1992; M adden & Snitzer, 1994) have 

elicited a 51% and 27% response rate, respectively, so the 63.9% response rate 

was felt to be sufficient.

Q uestions using a checklist form at were analyzed and presented using 

descriptive statistics including percentages and num ber of responses. 

Inform ation gathered regarding successful and  unsuccessful program s 

(Questions 10 and 11) w as used to compile a list of such program s along with 

factors that contributed to the success or lack of success of listed program s. 

Responses regarding successful and unsuccessful program s w ere analyzed for 

patterns and  were presented using descriptive statistics. Inform ation from
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this study can serve as a quantifiable baseline from w hich future studies can 

establish longitudinal trends.

Qgganwatipn 9f A t Sfariy
This study  contains four chapters. Following the introductory chapter. 

Chapter Two contains a survey of related literature on adu lt music program s. 

Areas included in the survey are adu lt m usic program s in academic 

institutions, adu lt music program s in special environm ents, music and  arts 

program s for senior citizens, com m unity m usic program s, and the N ational 

Guild of C onununity Schools of the Arts.

Chapter Three presents the analysis of data gathered from the 

questionnaire answ ered by adm inistrators of m em ber schools of the N ational 

G uild of Com m unity Schools of the Arts. C hapter Four is devoted to a 

sum m ary, conclusions, recom m endations, and suggestions for further 

research.

Appendices include the endorsem ent letter from Lolita M ayadas, 

Executive Director of the National Guild, cover letter to adm inistrators of 

m em ber schools, survey questionnaire, follow-up letter to adm inistrators of 

m em ber schools not responding to the survey, the list of m em ber schools of 

National Guild of C om m unity Schools of the Arts participating in the study, 

the cover letter for the p ilo t study, the follow-up letter to adm inistrators of 

p ilot schools, the list of com m unity arts schools participating in the pilot 

study, comm ents from respondents for Questions 6 ,10 , and 11, and additional 

com m ents m ade by adm inistrators on the questionnaire.
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CHAPTER n  

RELATED LITERATURE

Infrgd^ctipn
Chapter U presents a review of the literature of adult music program s 

in  a variety of environm ents. Topics include adult music program s in 

academ ic institutions, adu lt music program s in special environm ents, music 

and  arts program s for senior citizens, com m unity music program s, and  the 

N ational G uild of C om m unity Schools of the Arts.

A dult M usic Program s in  Academic Institutions

Gerkowski (1965/1966) looked a t the status of program m ing and the 

extent of participation by adults in music offerings provided by public school 

adu lt education program s in the United States. Cities w ith a population 

betw een 150,000 and 250,000 were targeted, w ith a resulting thirty cities fitting 

this category. The study covered the five-year period from 1958 to 1963. 

Inform ation was gathered by questionnaires, checklists, telephone calls, and 

prin ted  materials provided by the schools.

Gerkowski found that the courses were geared not to the needs and 

interests of the professional but rather to those of the am ateur adult, to the 

person interested in a leisure-time activity of listening or participating. The 

w ide variety of classes included class instruction for instrum ents or voice, 

both large and small ensembles, music appreciation courses, and classes 

devoted to music fundam entals and theory.
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O f the 30 program s participating in the study, only 9 included any 

music classes, even though 27 of the directors felt that m usic offerings were 

im portant in public school adu lt education program s. Questionnaire 

responses indicated that courses that upgraded  technical skills in vocations 

received a h igher priority  than  music courses.

D uring the five year period of the study, the num ber of classes offered 

d id  not increase significantly. However, da ta  indicated that there w as an 

increase of interest in class instruction in instrum ents and voice, music 

appreciation courses, and  group participation in ensembles, while a decrease 

of interest w as seen in m usic fundam entals and theory classes.

H um anities courses and  activities in com m unity services program s in 

selected com m unity colleges w ere studied by Fay (1982). Com m unity service 

program s w ere distinguished from instructional services in that they 

generally served personal interests rather than  the public good and in that 

they w ere no t job-related or vocational in intent. Data were gathered during  

1980 and 1981 from interview s w ith  adm inistrators and faculty at eight 

com m unity colleges in southern  California and  from college catalogs and 

class schedules.

C om m unity influence on the program s came from inform al contact by 

com m unity m em bers w ith the com m unity services office. The prim ary 

influence w as felt by attendance a t com m unity service classes and events. No 

structure existed to assess needs and interests of participants.

The am ount and variety of music offerings varied am ong the 

com m unity service program s. Typical activities w ithin the hum anities 

included classes for personal developm ent, arts and crafts activities, and 

activities involving the fine and perform ing arts, such as trips to concerts and
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theatre productions. Several comm unity college program s also offered music 

courses, g roup  participation in ensembles, and organized concerts and  recitals.

Secrest (1982/1983) described the operation and  content of continuing 

education in  m usic a t five universities in the M idwest: the U niversity of 

Illinois at U rbana-C ham paign, the U niversity of M innesota, the  University of 

W isconsin a t M adison, Iowa State University, and  the U niversity of Missouri 

a t Kansas City. Inform ation w as obtained prim arily  through interview s with 

staff m em bers responsible for each program ; additional inform ation was 

supplied by  prin ted  m aterials. Data were gathered regarding adm inistrative 

structure, sta ted  objectives, im plem entation procedures, perceived successful 

and  unsuccessful aspects, funding, and content of each program .

Secrest concluded that program s of continuing education in music 

were quite d iverse and often unique in structure, priorities, em phases, and 

content. H ow ever, som e general characteristics could be seen in  the 

developm ent of new  courses and in needs assessm ent. N ew  courses often 

were offered from suggestions by professionals in the field, faculty members, 

local com m ittee m em bers, or school adm inistrators. Needs assessm ents 

tended to be rather inform al in nature, a lthough one program  m easured 

success or failure of courses entirely by enrollm ent num bers.

Secrest defined continuing education as any program  provid ing  

courses for people of all ages, from pre-school to senior citizens. In spite of 

the diverse nature  of the program s, m ost were quite  com prehensive in 

content, usually  including instruction in m any traditional and  nontraditional 

instrum ents and  voice, music appreciation, history and  theory courses, and 

large and sm all ensem bles, in addition to a variety of w orkshops, symposia, 

festivals, conferences, and  occasional sum m er m usic program s.
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Many issues relating to music in adu lt education w ere presented and 

discussed at the 1965 N ational Symposium on Music in  A dult and  Extension 

Education. Holmes (1965) discussed program m ing in non-credit m usical 

offerings for adults available at the University Center for A dult Education in 

Detroit, an organization com bining resources of W ayne State University, the 

University of Michigan, Eastern Michigan University, and  the Detroit 

Sym phony Orchestra. The Center offered a variety of courses including 

music appreciation, a recorder workshop for beginners, several vocal 

ensembles, and music history courses covering a variety of periods and a 

variety of music styles. Several classes combined attendance at artistic 

performances w ith a discussion and analysis of those perform ances. Holmes 

noted that those courses which were co-sponsored by several agencies often 

were most successful because they increased the size of the potential audience 

and enrollments. Co-curricular program s sponsored by the U niversity Center 

included concert series, touring performances, and an annual perform ance of 

H andel's Messiah.

Holmes felt that the obligation of continuing education program s was 

to educate the am ateur, to uphold the standards of the general public, and to 

encourage lifelong learning. He also felt that the Renaissance of the 15th and 

16th centuries grew out of the high degree of involvem ent in the arts by 

am ateurs.

O tt (1984) describes a non-credit course presented by the Continuing 

Education-Extension Division of the University of Missouri-St. Louis in 

conjunction w ith the St. Louis Symphony Orchestra. The course w as offered 

to acquaint people in the com m unity w ith musical literature and 

performance, specifically of the St. Louis Sym phony Orchestra. A special 

attraction was the appearance of musicians from the sym phony as guest
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artists at each class meeting. In addition to fostering an appreciation for the 

sym phony and for sym phonic literature, the course served to expand the 

audience for sym phony concerts and  to educate less m usically trained 

audience members. As in the program  described by Holmes, the co­

sponsoring of courses by continuing education program s w ith  local 

perform ing ensembles can create a rich learning environm ent, as well as an 

opportunity  to educate and increase audiences at perform ance events.

At an Arizona State University extension (Metz, 1988), a course was 

created to attract a student population of m ostly adu lt learners to the fine arts. 

Metz described the course objectives, content, and evaluation, all of which 

were established by the coordinator and the four faculty m em bers. The course 

included attendance at eight perform ances and exhibits in art, dance, music, 

and theatre. Lectures relating to each event were scheduled both before and 

after each performance. A lthough the students had suggestions for 

im proving the course, it w as generally considered a success. As Metz notes,

"A course like Arts Awareness that combines fun, learning, and social 

involvem ent while increasing perceptive skills in the arts has a high 

probability of success" (p. 45).

Boswell (1992) describes a grow ing interest in cham ber m usic sum m er 

cam ps and w orkshops for am ateur adu lt instrum entalists. Often held on 

college campuses around the country, the cam ps and w orkshops usually m eet 

for a week of intensive rehearsing and coaching w ith faculty members. In 

addition to chamber music offerings for those w ho play traditional string 

instrum ents, woodw inds, and piano, one can often find offerings for less 

traditional instrum ents such as recorder and gamba. Related courses may be 

offered on such topics as ornam entation and im provisation in historical and 

contem porary styles.
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A dult M usic Program s in  Special Environm ents

In an early  study, Schuman (1964/1967) discovered 140 m usical 

ensembles associated w ith  recreational program s in 78 businesses and 

industries, p rim arily  in the north  central United States. C om panies were 

selected according to size, geographical location, and  m em bership in several 

industrial recreation associations. Two questionnaires w ere used to obtain 

data, the first determ ining the status of music program s and the second 

determ ining em ployee interest.

Recorded m usic w as reported by 120 companies; how ever, use was 

generally restricted to cafeterias, lounges, and  non-w orking periods. Reported 

ensem bles included m ixed chorus, m en's chorus, w om en’s chorus, concert 

band, and  orchestra.

Participants felt that they received personal and  social benefits, and 

most com panies w ere excited about their ensem bles; how ever, com pany 

adm inistrators appeared to place more em phasis on  the public relations 

aspect of the m usic program s than on true recreational objectives.

Through interview s w ith executive directors of state arts agencies. 

Walker (1980/1981) gathered data on the status of music education program s 

in com m unity developm ent, continuing education, and  correctional 

program m ing in each state and the District of Columbia. W alker specifically 

studied the num ber of program s in such environm ents, the num ber of full­

time personnel, the am ount of financial and staff developm ent suppo rt for 

program s by the state arts agencies, and the functions of the agencies in 

general.

It w as found that comm unity-based music education program s existed 

in 86% of the responding states. Continuing music education program s for 

the elderly w ere found in 63% of the states, while such program s for the non-
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elderly were found in 74% of the states. Music education program s in 

correctional institutions w ere reported in 44% of the states.

W alker felt the need for the m usic education profession to expand its 

focus and definition of music education, to recognize diversity in program s 

and potential participants, and  to expand program  and staff developm ent in 

m usic education.

A unique arts program  at Duke University Medical C enter is described 

in a catalog of program  profiles com piled by Cahill (1981). The C ultural 

Services Program , w hich combined the arts and  the healing sciences, fit 

naturally  w ith the holistic care approach of the Medical Center. The 

objectives of the arts program  w ere to provide opportunities for aesthetic 

expression for patients and  their families in times of stress and  pain  and  to 

provide access to arts participation for employees, faculty, staff, and  medical 

students.

The program  was com prised of four components: w eekly live 

performances by arts groups and by a participatory perform ing arts program  

for employees; visual arts exhibits displayed throughout the hospital; classes, 

w orkshops, and  dem onstrations in a variety of art forms; and  bulletin  boards 

in public areas which provided inform ation about perform ances, exhibits, 

lectures, and films.

A full-time director and  several assistants, facilitators, and  aides 

com prised the staff of the C ultural Services Program. Planning and 

evaluation of any project w ithin the program  involved m any people 

including hospital personnel and state and local arts organization advisors. 

W ritten procedures w ere developed for all projects.
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M usic and Arts Program s for Senior C itizens

The m ajority of studies regarding music program s for adults have 

concentrated on program s for senior citizens. One of the earliest studies was 

conducted by Sterrett (1957/1972) in the state of Florida. Recreation program s 

for senior citizens were identified in a variety of settings. O f the 122 

organizations responding to an  initial form, 42 reported the use of music in 

participatory  activities, prim arily com m unity singing. The au thor then 

visited seven of the organizations, conducting interview s and  m aking 

observations about the use of music in the program s.

In the majority of the seven organizations, com m unity sing-alongs and 

variety show s by senior citizens provided m ost of the entertainm ent. It was 

clear that, except for the perform ers in the variety show s, senior citizens 

preferred listening and participating prim arily through the sing-alongs. The 

au thor noted that very few opportunities were available for instruction, 

creative expression, and developm ent of musical understand ing  by senior 

citizens. The author also noted, however, that m any of the participants were 

not particularly interested in self-improvement. Instead, they participated 

m ainly for enjoym ent and socializing.

In a doctoral project, N orm an (1978) initiated a variety of arts program s 

in four Indiana senior citizen centers. Musical activities included three 

choral groups, a handbell choir, two organ classes, a variety show , and a 

hum anities course. Conclusions draw n by the au thor confirm  the 

im portance of arts in the lives of senior citizens, especially in their need for 

social opportunities and reminiscing. N orm an discovered, as d id  Sterrett, 

that m ost participants preferred activities that required few challenges and 

that could be easily and imm ediately enjoyed.
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D avidson (1978/1979) studied m usic program s for the elderly  residing 

in sheltered housing, nursing and dom iciliary care hom es in M aryland. Data 

were obtained through a questionnaire sent to 219 institutions and  by 

visitations and  interview s at 5 of the institutions. The m ost frequent m usic 

activities included perform ances by ou tside  choral or instrum ental 

ensembles, hym n singing and sing-alongs, solo playing and accom panying, 

and listening to recorded music. A few institutions also offered instrum ental 

and choral ensem bles, instrum ental classes, and  music appreciation classes.

In a 1980 journal article, D avidson d rew  more conclusions from  her 

study. She recom m ended that music program s for older adults be 

com prehensive, including a curriculum  of music reading and theory, 

instruction in instrum ents and voice, choral ensembles, and  dance 

instruction. D avidson em phasized the im portance of assessing the needs, 

interests, and skills of the participants, com m enting that the talents of o lder 

adults are often underestim ated. Offering a variety of activities also provides 

opportunities for participants w ith a w ide variety of musical tastes and 

interests.

In an effort to create a music education program  for senior citizens 

specifically designed to meet their needs, Edgington (1992) gathered 

information regarding program m ing for seniors, personality-related aspects 

of aging, and dem ographic data from senior citizens in Wichita, Kansas.

After reviewing teaching literature, courses were designed and taught in 

music appreciation, vocal pedagogy and  repertoire, beginning recorder 

m ethods, and folk music. Conclusions included the im portance of assessing 

the interests of individual populations, the importance of psychological, 

social, educational, and aesthetic grow th as goals, and  the recognition that
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senior citizens prefer satisfaction gained  from  participation itself rather than  

from  the m astery of knowledge an d  skills.

Kellman (1984/1985) undertook  a sim ilar project, creating a p rogram  of 

general music education at a M onroe, N ew  York senior center. Recognizing 

the im portance of involving po ten tial participan ts in decisions regarding  

class structure and content, the au th o r w anted  first to develop a rapport w ith 

the senior center mem bers to create an  atm osphere of collegial sharing. 

Kellman initiated contacts by  perform ing for the senior citizens and by  

leading sing-alongs. After several singing sessions, the author opened an 

inform al discussion regarding the content of fu ture  gatherings. The m ajority 

w anted  to abandon the recreational sing-alongs in favor of listening to  and 

discussing opera. At that point, con ten t of the sessions became m ore 

instructional in nature, involving live perform ances, discussion, rem iniscing 

about related experiences, and  analyses of m usic and voices, a lthough the 

application of existing know ledge ra ther than  the gaining of new  know ledge 

w as m ore appreciated by the seniors. A p rim ary  conclusion from the project 

w as that program  success, in term s of participation and enthusiasm , can come 

from  allowing the senior citizens to  guide the nature  and content of sessions 

and activities.

Robertson (1992/1993) sought to describe music education program s for 

senior citizens in M ecklenburg C ounty , N orth  Carolina and to determ ine 

how  well the program s m et the needs of the participants. Data from separate 

questionnaires for program  directors and program  participants were analyzed 

and com pared. A lthough the au tho r d id  no t specifically study program m ing, 

he identified characteristics of the m ost successful program s as including the 

following: program s tended to involve instrum ental music; program  leaders 

w ere full-time, salaried, and held a Bachelor's Degree in Music; program s m et
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on a weekly basis; participants felt that learning music w as im portant; and 

participants and leaders bo th  felt that the environm ent w as positive.

A large study  of m usic program s in retirem ent hom es and senior 

citizen centers in four states in the southeastern United States w as conducted 

by Tatum  (1985/1986). Data were obtained by a questionnaire regarding such 

issues as types of m usical experiences offered, resources, perform ance 

opportunities, teachers, and  evaluation procedures. The au thor discovered 

that open participation activities, such as sing-alongs and  listening activities, 

w ere offered more frequently  than formal instructional events. Data 

indicated that the m ost popu lar m usic activities w ere hynm  singing, guest 

perform ances, and trips to the local arts or civic center. Tatum  noted that the 

m ost popular m usic activities were those enjoyed by all participants, not just 

those w ith previous m usic experience. She also noted that not one 

educationally-oriented m usic event was listed as m ost popular. Similarly, 

m ost adm inistrators indicated that extra-musical benefits, such as social 

interactions and recreation, were more im portant that the aesthetic or 

educational benefits.

Tatum  then visited 6 of the 160 institutions responding to the 

questionnaire, chosen in p a rt because of their unusual o r im pressive musical 

program m ing. From interview s at and observations of the six institutions, 

the au thor created tw o m odels of music program s, one for retirem ent homes 

and one for senior citizen centers. H er list of guidelines included hiring a 

trained m usician as program  director, balancing recreational and educational 

activities, assessing the particular needs and interests of participants, having 

at least one perform ing ensem ble to represent the institution in the 

com m unity, balancing m usic w ithin a complete arts program , and creating a 

p leasant physical environm ent.
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A 1976 national conference held by the N ational Council on the Aging 

(1977) sought to bring attention to the role of the arts in developing a positive 

image of aging and the aged. The proceedings of the conference also 

highlighted a num ber of successful arts program s that involved the elderly as 

audience members, participants, students, teachers, and  creators. One such 

program  (Nickelsberg, 1977), Arts and O lder Americans, w as sponsored by the 

Iowa Arts Council. Program adm inistrators stressed that the title was not 

A rts /o r O lder Americans, em phasizing the im portance of involvem ent in 

the projects by the elderly. Their philosophy was clearly stated: "Our 

program  m ust be participatory, m ust be directed by a professional artist, and 

m ust have com m unity im pact " (p. 28). The individual program s were 

offered in a variety of environm ents w here senior citizens generally 

congregate. Each program  involved a carefully trained artist from any field in 

the arts w ho worked w ith the senior citizens on a particular project. Each 

individual program  was structured to give som ething back to the 

com m unity, an im portant psychological aspect for both the participants and 

the com m unity.

A nother program  highlighted in the national conference proceedings 

w as one sponsored by the University of W isconsin Extension Service 

(H ugdahl, 1977). Program adm inistrators worked w ith senior citizen 

com m unity centers around the state to organize group organ classes. The 

electronic instrum ents were chosen over pianos because of the availability of 

headphones and because less finger strength is required. For financial 

reasons, each center received only one organ. D uring group classes, the 

seniors used cardboard keyboards and pedal boards and  rotated so that one 

student was always working on the live keyboard.
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In a book published by the National Council on  the Aging, Sunderland 

(1976) describes m any program s specifically for senior citizens in a variety of 

a rt forms, including folk arts and crafts, dram a, film, m usic, visual arts, 

literature, and photography. One such program  was found a t a senior citizens 

center in W ashington, DC, w here a chorus and a dram a group each rehearsed 

twice a week and perform ed once a m onth in a variety of productions 

including vaudeville show s, recitals, and  musicals. The choral g roup  also 

perform ed in local churches and at special senior citizen events at the center 

and  throughout the city.

G unzenhauser (1977) describes initial adu lt m usic program s offered by 

the W ilm ington Music School, a m em ber school of the N ational Guild of 

C om m unity Schools of the Arts. The first program , SCAMP 1, Senior Citizens 

A dventures-in-M usic, offered group organ lessons for senior citizens. The 

successfulness of SCAMP 1 prom pted the organization of SCAMP H, a series of 

four program s. The first of those program s involved bringing  m usic to 

senior shut-ins through  tapes and educational m aterials. The second 

program . Music Appreciation for Senior Citizens, guided participants, 

th rough  listening and discussion, to a greater understanding  of upcom ing 

concerts. The third program  w as a lecture and  music series at senior centers, 

and  the fourth p rogram  involved interdisciplinary m usic activities in 

p reparation  for a m usical festival during  O lder Am ericans M onth.

Ernst and Emmons (1992) described the New  H orizons Band, a class 

and instrum ental ensem ble for adults over the age of 50 organized by the 

Eastm an School of Music. Nearly sb:ty adults signed up  for the class which 

w as taught by Eastm an graduate students. The class started a t the beginning 

level of instruction w ith  a prenotational phase that included singing and 

rhythm ic m ovem ent, fundam entals of p laying  the instrum ents, and playing
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by ear. N otation w as introduced through an elem entary band  m ethod, at 

w hich time the students were brought together to play as a band. The first 

sem ester ended w ith an  open rehearsal attended by friends and family. A t the 

end  of the second sem ester of instruction, the band gave a formal concert that 

w as covered by the local paper and television station. The social benefits 

became very im portant to the group, and m any m em bers attended outside 

concerts together and w orked together in cham ber ensem bles.

M any program s for older adults are described in the catalog of program  

profiles com piled by Cahill (1981). One such program . Elder Arts, was 

sponsored by the Com m ission on Affairs of the Elderly in  Boston. Designed 

to  provide opportunities for learning and creating th rough  better access to 

existing arts resources, the program  had m any com ponents, including 

perform ances a t senior citizen sites, artists-in-residence w ho provided 

participatory activities, m ini-grants to provide special arts experiences for 

o lder adults, and field trips to various arts events. In addition  to num erous 

projects resulting from the m any activities, the program  annually  produced a 

sing-along book and a holiday songbook.

COMPAS (Com m unity Program s in the Arts and  Sciences), a 

com m unity arts agency in St. Paul, M innesota, was the um brella organization 

for seven program s, including the Senior Arts Program  (Cahill, 1981). The 

objectives of the Senior Arts Program  were to provide creative experiences for 

o lder people through workshops, classes, and perform ances, to enhance the 

self-image of the elderly, and to expose the abilities of o lder people to the 

com m unity. W orkshops and residencies were offered in a variety of art 

forms at a variety of com m unity sites. W eekly classes also w ere available at 

m any sites, m ost of which were accessible to the handicapped. The program  

also sponsored exhibitions, festivals, and perform ances by o lder people.
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A sim ilar program  was found in  California (Cahill, 1981), sponsored by 

the San Fernando Valley Arts Council. Artists-in-residence offered 

w orkshops and special program s provid ing  a wide variety of hands-on 

experiences in the arts, including visual arts, dance and movement, poetry  

and creative writing, music and folk singing, puppetry, and drama.

Central Piedm ont Com m unity College in Charlotte, N orth Carolina 

w as the sponsor of the Cultural Arts Program  (Cahill, 1981) that was created to 

increase accessibility to the arts by area citizens, particularly older adults, and  

to involve and support local visual and  perform ing artists. The two p rim ary  

projects w ere the Meet the Artist Series and the Share the Arts Project. The 

M eet the Artist Series was offered as a college extension class in m any 

locations throughout the city. A concert, dem onstration, or exhibition by a 

local artist was presented each week. The Share the Arts Project scheduled 

volunteer artists in visits to the institutions to help older adults and disabled 

persons have access to the arts.

D avidson (1982) described m usic activities offered through the Council 

on Aging of the Departm ent of U niversity Extension, University of Kentucky, 

Lexington. Many courses and perform ing ensembles w ere offered, including 

instruction in guitar, recorder, au toharp  and  dulcimer; music appreciation 

and m usic fundam entals courses; and  ensembles such as orchestra, jazz 

ensem ble, and mixed chorus. All ensem bles presented tw o concerts per year 

and often combined performances to offer special presentations. Music 

ranged from classical and Broadway to jazz and pop styles.

Elderhostel (1996, May) is undoubtedly  one of the largest and m ost 

w idely know n learning program s for o lder adults. From its beginnings in 

1975, Elderhostel has grown from a few hundred participants at several N ew  

England college campuses to over a quarter of a million participants a t 1,800
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institutions in every American state and C anadian  province and in over 45 

foreign countries. Most program s are approxim ately one week in length and 

include three academic courses meeting each day. The courses are not for 

credit, and there are no exams, grades, or hom ew ork. The college-level liberal 

arts and science courses are taught prim arily by faculty members at the host 

institu tions.

Courses offered by Elderhostel vary greatly. The following music 

courses are bu t a small sam pling of those seen in the May, 1996 catalog: Jazz, 

Swing, and Pop Music; Big Bands and the H its that Made Them Famous; 

Beyond the Gregorian Chant—the Music of Inspiration; The Joy of Music: 

Com posers, Compositions, and Concerts; Going for Baroque: the Classical 

G uitar; The Joy of Singing and Chanting in  the Jewish Tradition; An A round- 

the-W orld Musical Cruise; The Life and Music of A ndrew  Lloyd Webber; and 

O pera Appreciation: the Curtain Calls.

Com m unity M usic Program s

Stem  (1968) began the developm ent of a p lan  for an adult music 

education program  in Charlotte, N orth Carolina, by  surveying the historical, 

economic, and cultural growth of the city and by  examining and evaluating 

the existing resources w ithin the com m unity. Through consultation w ith 

local cultural leaders, the author developed a p lan  that included general 

consum er music, vocal and  instrum ental m usic, radio and television 

activities, and  public library activities. Stem  stressed the importance of the 

local arts council in encouraging leadership for the arts in the community, 

assisting in planning for cultural activities, p rovid ing  information to the 

com m unity regarding arts activities, and serving as a representative for the 

arts com m unity to other arts organizations and  grant-giving institutions.
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Planned musical activities included form al courses to be held in 

conjunction w ith  the continuing education program  of the local com m unity 

college, informal groups of people organized around common interests, 

com m unity ensembles, group  instrum ent classes, a series of instructional 

radio broadcasts on various styles and form s of music, television program s 

highlighting local perform ing groups, a radio-television bulletin m ailed to 

subscribers outlining future m usic broadcasts, and  reading, listening, and 

perform ing activities organized through the public library. Stem  felt that the 

variety of designed activities w ould allow for differing musical interests and 

w ould reach ou t into the entire com m unity.

In 1968, the MENC N ational Com m ittee for A dult and Continuing 

Music Education encouraged state comm ittees to survey adult and continuing 

m usic education program s in  their individual states. One such survey 

(Halfvarson & O ’Connor, 1970) w as conducted in Illinois in an effort to 

identify existing music program s, assess their effectiveness, and encourage 

participation. A lthough m any sm all com m unities lacked the leadership for 

adu lt m usic activities, the great m ajority of com m unities in Illinois offered 

some form of music education activities. The m ost frequent music activity 

w as the com m unity band, w ith  m any com m unities also offering a 

com m unity orchestra. A significant num ber of com m unities offered a 

variety of small ensembles perform ing in a variety of musical styles. Almost 

every tow n or city, regardless of size, had at least one choir, often found in a 

local church.

A joint project betw een the University of Illinois and the city of 

Cham paign, Illinois was highlighted in a journal article by Burley (1982). The 

program  w as originally established to give beginning instrum ent lessons to 

adults. The students com pleted three m ethod books and perform ed in a
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concert at the end  of the fifteen-week series. The success of the program  

prom pted  organizers to create a Music in the Parks Association to m anage the 

course. The program  expanded to include band  instruction, choral music, 

group piano instruction, and  lessons beyond the beginning level of 

instruction .

Park and  com m unity music recreation program s can be a vital part of 

music offerings for adults. Egbert (1970) described a variety of musical 

activities offered in Oak Park, Illinois, including the Civic Sym phony, 

sum m er band concerts, several choral ensem bles, a recorder group, and 

m usical theater perform ances. The O ak Park Recreation D epartm ent 

m aintained com m unication w ith all com m unity music groups, w hether part 

of the departm ent or not. The Recreation D epartm ent also cooperated w ith a 

local elem entary school that provided use of its facilities for evening 

activities. Piano and guitar classes w ere offered for students at all levels, and 

a local piano dealer provided electronic p ianos for use in the classes.

N ational G uild  o f  Com m unity M usic Schools of the Arts

A study of the National Guild of Com m unity Schools of the Arts 

(Evans & Klein, 1992), commissioned and published by the Lila Wallace- 

Reader’s Digest Fund, obtained com prehensive data from 92 m em ber schools 

regarding program s, organization and staffing, and finances. Of the m em ber 

schools reporting, an average of 20% of the student body consisted of adults 

and  seniors. Program s created specifically for adults and  seniors were not 

isolated in the study. Outreach program s often were provided in 

neighborhood centers, hospitals, prisons, senior citizen centers, and  nursing 

hom es, although m ost of those program s consisted of perform ances and 

lec tu re /dem onstrations rather than instructional courses or lessons. Data on
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all students indicated that 84% of students participated in music activities, 

prim arily th rough  private instruction. All the traditional instrum ents and 

voice were taught at m ost m em ber schools.

A sim ilar study (M adden & Snitzer, 1994), p repared  and published by 

the National G uild, w as conducted in 1993. In the 57 responding schools, 16% 

of the studen ts w ere adults and seniors. Again, program s specifically for 

adults and seniors were not isolated in the study, although outreach 

program s often w ere conducted in senior centers and  com m unity centers. 

Music instruction was offered in 96% of the responding schools. Of those 

schools, 100% offered classical music instruction, and  nearly 80% of inner-city 

schools offered jazz studies, ethnic and folk m usic, and  rock. O ther courses 

frequently offered included band, choir, Suzuki instruction, and music 

theory.

Pflieger (1985) conducted a study of m em ber schools of the National 

Guild to obtain data on outreach program s, scholarships, and financial 

assistance program s. Outreach program s identified include those in public 

and private schools, program s in adult education, program s in conjunction 

w ith other com m unity agencies, ethnic outreach program s, and perform ance 

program s.

A dult education program s were found in 81% of those schools 

responding and w ere the m ost frequent type of outreach program . Most 

schools offered adu lt education program s at the school, although 21% of the 

schools reported offering program s at other locations. Music was the m ost 

frequently offered area of instruction w ithin adu lt education arts program s. 

Private instruction for piano, voice, guitar, and  strings was found in a large 

majority of the schools, although m any schools also offered instruction in 

band instrum ents and recorder. Theory and  m usicianship classes were
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offered by 58% of the schools, while jazz im provisation was offered by 44% of 

the schools. Large ensembles, cham ber ensembles, and group instruction on 

band or orchestral instrum ents also w ere offered, although in increasingly 

fewer schools.

The second m ost frequent type of outreach program s was the 

perform ance program , designed in p a rt to bring arts to those w ho have 

reduced access to cultural events. The m ost frequent perform ances w ere 

given at the school; however, perform ances often were given a t senior citizen 

centers, churches, nursing homes, a rt galleries and  m useum s, libraries, 

convalescent homes, hospitals, and civic clubs. Student or faculty m usic 

recitals o r concerts were the m ost frequently reported perform ances, a lthough 

dance recitals, dram a productions, and  art exhibits also were reported.

M any of the m em ber schools reported offering outreach p rogram s in 

conjunction w ith other com m unity agencies. M ost of those program s w ere 

found in senior centers, although program s were reported in m any o ther 

locations including com m unity centers, convalescent hom es, neighborhood 

centers, nursing houses, vocational and  rehabilitation centers, churches, park  

and recreational departm ents, and YMCA and YWCA buildings. Fewer 

music activities were typically offered in off-site program s. Several 

respondents reported offering classes in O rff/Schulw erk, piano, general m usic 

and appreciation, theory and m usicianship, and large ensembles. A few 

schools also reported offering private o r class instruction in instrum ents and 

voice.

While adult education courses held at the schools generally are 

designed to be instructional in nature, or both instructional and recreational, 

Pflieger concluded that a greater proportion of those offerings in off-site
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facilities are intended to  be recreational in  nature, although the instructional 

aspect of the offerings still com prises a large component.

The Fine Arts Association and the connected School of Fine A rts in 

W illoughby, Ohio, is ano ther m em ber school of the National G uild. In 1984, 

Ackroyd (1984/1985) sough t to describe the program , facilities, and  financing 

of the organization and  to evaluate its effect on the com m unity. From  

humble beginnings in 1957, the Fine Arts Association grew  to function as a 

comm unity arts center, serving 50,000 people, including 1,990 studen ts at the 

School of Fine Arts, and  operating on a budget of over $500,000 by 1982. In 

addition to instruction for children and adults in music, dram a, ballet, and 

the visual arts offered by  the School of Fine Arts, the Fine A rts Association 

also sponsors m any activities such as perform ances, exhibitions, and  lectures 

by students and faculty a t the school and by  outside artists. A special creative 

arts program  for senior adults w as established in 1979 which included a 

touring dram a group, class instruction in the visual arts, and a local senior 

adult theater group. A n outdoor arts festival w as established for the 

exhibition and  sale of w orks by visual artists, bu t music and dram a 

performances by both adults and children became an im portant p a rt of the 

festival as well.

To evaluate the effect of the association and school on the com m unity, 

Ackroyd researched existing assessments. A study  had been conducted by 

researchers at the county  com m unity college assessing the characteristics of 

people w ho participated in continuing education and assessing how  

effectively their needs w ere being m et by 19 lifelong learning centers in the 

county. The Fine Arts Association ranked th ird  in client participation. 

Ackroyd discovered endorsem ents by com m unity leaders for the association 

as a part of a grant application. A follow-up of former students a t the School
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of Fine Arts indicated th a t m any subsequently m ajored in m usic or music 

education and pursued careers in music. Faculty m em bers also expressed 

their positive association w ith  the organization for their ow n  professional 

developm ent.

Machover (1990), D irector of Artistic Program s at the A dult Music 

Center of the Hoff-Barthelson Music School in New York, describes some of 

the successful adult m usic program s seen in various com m unity music 

schools around the country. All are mem bers of the N ational Guild of 

Com m unity Schools of the Arts. The Hoff-Barthelson M usic School offers a 

great variety of courses and  program s that reach a diverse adu lt population. 

Successful events for fam ilies have included a Baroque Birthday Party in 1985, 

a full day of student and  faculty performances celebrating the 300th birthday 

of Bach, Handel, and  Scarlatti. Interviews w ith Van C libum  contestants and a 

performance by a gam elan orchestra also were popular. M aster classes and 

workshops on practicing tips were offered for practicing m usicians. A series 

of three program s entitled  The Golden Years highlighted the 

accomplishments of fam ous artists and musicians in their prim e. Music at 

M idday is an ongoing series of short m idday concerts featuring both music 

and musical theater perform ances. Im provising and  com posing workshops 

also are offered, as well as on-site cham ber music retreats.

The Hochstein M usic School in Rochester, N ew  York (Machover,

1990), offers six-week courses and short courses that are scheduled for one or 

two sessions. Successful topics have included an in troduction to Alexander 

Technique, a survey course of jazz, operas of M ozart, purchasing and caring 

for a piano, writing songs, and  an introduction to recording and studio 

production.
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A vocal resources program  is a unique part of the MacPhail Center for 

the A rts in Mirmeapolis (M achover, 1990). The program , as an  outgrow th  of 

an active church and choral m usic interest in the com m unity, involves 

workshops, dem onstrations, and m aster classes. Special sessions have 

included a w orkshop on  vocal health  and a set of w orkshops on  auditioning 

for choral ensembles, opera, and m usic theater. O ther successful non-vocal 

courses offered by the MacPhail Center include music appreciation, music 

theory, and group piano classes. A chamber music program  includes a cello 

choir and an early m usic ensemble.

The Turtle Bay Music School in New York City (M achover, 1990) has a 

studen t body com prised of 70% adults. Successful m usic program s include 

private instruction, cham ber m usic, sight singing and cham ber choir, and a 

harm onica class.

Sammary
Just as there are few articles in music journals about teaching adults, 

there are also relatively few studies regarding adult m usic program m ing. The 

greatest num ber of studies have been conducted regarding m usic program s 

for senior citizens, prim arily  in senior citizen centers, retirem ent 

com m unities, and nursing  hom es. The prim ary source for inform ation 

about music program s in com m unity music schools is in the occasional 

journal article. The N ational Guild regularly surveys its ow n m em ber 

schools; however, inform ation obtained about music program m ing is not 

comprehensive. Hopefully, as adu lt students become a larger p a rt o f the 

enrollm ent at com m unity m usic schools, more studies can be conducted 

regarding such adult m usic program s, providing helpful inform ation to 

m usic educators and com m unity music schools alike.
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CHAPTER i n  

PRESENTATION A N D  ANALYSIS OF DATA 

In tro d u ctio n

Of the 208 questionnaires m ailed to N ational Guild schools offering 

music instruction, 133 responses w ere received, for a return rate of 63.9%. 

Eight respondents indicated that they d id  not serve any adult students. 

Therefore, except where noted, the results o f this survey are based on  the 125 

schools that reported having adu lt students.

The first section of data includes m usic enrollm ent inform ation, 

including the average percentage of a d u lt m usic students in Guild schools 

and the percentage of adu lt music studen ts at the main school, branch and 

off-site locations, and in sum m er program s. Section two discusses music 

offerings available for adults, including m usic classes, lessons, and ensem bles, 

and also non-classroom  activities such as w orkshops, master classes, and 

recitals. Locations of off-site music instructional activities and music 

perform ances also are presented. Section three discusses the success and lack 

of success of various music activities and  the m ethods by which 

adm inistrators assess the success of ad u lt m usic program s. The final section 

includes inform ation regarding decision-m aking processes for adu lt m usic 

program m ing in Guild schools.
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Section 1; M usic Enrollm en t Inform ation

Q uestion  1 asked respondents to  indicate the total m usic enrollm ents 

for studen ts of all ages, w ith  a breakdow n of num bers indicating student 

enrollm ent at the m ain school, branch locations, off-site locations, and for 

sum m er activities (all sites). Q uestion 2 asked respondents for similar 

inform ation regarding  total num bers of adu lt students and  a breakdow n of 

their enrollm ent by location and  sum m er activities. The data  give a picture 

of the w ide  range of adu lt participation in m usic activities a t these schools.

Total A d u lt Enrollm ents

The average percentage of adu lt students a t the 133 responding schools, 

including the 8 schools reporting no adu lt students, was 15.7%. This is close 

to the 16% to 20% of adu lt studen ts reported in previous Guild surveys 

(M adden & Snitzer, 1994; Evans & Klein, 1992) although neither of the cited 

stud ies surveyed the schools for specific enrollm ent inform ation w ithin each 

arts discipline. For the 125 schools reporting adult students, the percentage of 

ad u lt students w as 16.7%. A t those 125 schools, total music student 

enrollm ents ranged from 40 students to 5000 students, w hile total adu lt music 

studen t enrollm ents ranged from 1 studen t to a high of 1000 students. The 

percentage of adu lt students a t individual schools ranged from  .6% to a high 

of 95% (at a school that prim arily  serves handicapped adults).

Enrollment of Adulte j2y_Sile..and_in Swnmer Sessions

A t the 125 schools reporting adu lt students, 18.4% of the enrollm ents 

reported  a t m ain sites w ere adu lt students, while 12% and 11.4% of the 

studen ts a t branch and  off-site locations, respectively, were adults. In general, 

this reported data indicate that offerings a t non-m ain sites are not associated
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w ith  increased participation by adults in m usic activities. It is interesting to 

note that the percentage of adults enrolled in sum m er activities (16.2%) was 

very close to the total percentage of adults (16.7%).

R eporting Difficulties

A num ber of schools had difficulties reporting accurate enrollm ent 

num bers, particularly w hen it came to adu lt participation. Ten schools 

specifically noted they w ere giving estim ated total enrollm ent figures. One 

respondent noted that sum m er enrollm ent num bers w ere included under 

"main school" because a separate sum m er count was not available. Fifteen 

respondents indicated they were estim ating their adult enrollm ents. Six of 

these 15 comm ented that they sim ply do no t keep enrollm ent records by age 

group. Most of these schools focused on children and pre-college students or 

had little adm inistrative support for record keeping:

"We do not specialize at the present tim e in courses designed 

specifically for adults. However, adults attend our existing program s [but] we 

don 't track adult students as a separate group. "

"We are a small school. I am  paid for 30 hours a week while filling two 

full-time positions . . . .  Therefore, not all record keeping desirable is actually 

com pleted."

" . . .  We are unable to track adult num bers w ithout going through [the] 

com puter one by one. An im m inent installation of new  software w ill enable 

us to gather these statistics."

Several respondents indicated other factors that m ay explain w hy adult 

participation is sometimes poorly tracked, particularly if the activity is off-site. 

One respondent noted that m ost of their ad u lt program s do  not require 

enrollm ent at the school, and, therefore, docum ented adu lt num bers are low.
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A nother respondent com m ented that attendance records of adults w ere not 

kept because m any of their adult activities involved short-term  activities 

such as w orkshops or lectures, m any of which were off-site.

(#90 2: AdwltMMsic-PrpgTftmmins
In the questionnaire, several opportunities were given to allow  

respondents to indicate music offerings which were open to adults or which 

were designed prim arily for adults. Question 3 is a checklist of 28 music 

offerings, including classes, private lessons, and ensembles, w ith an  

opportunity  to list early music, ethnic music, and "other" offerings. Question 

5 asked respondents to identify other music activities available for adults, 

such as workshops, m aster classes, lectures, etc. Question 6 is open-ended, 

giving respondents the opportunity  to elaborate on previously m arked 

activities or to describe additional adult music activities. O n these questions 

and all following questions, respondents were asked to check all item s that 

applied to their schools. Consequently, percentage num bers in all tables do 

not add  up to 100%. All tables are based on responses from the 125 schools 

reporting adu lt students.

On-site Music Offerings Available for Adults

Of all areas of on-site music instruction, private instruction w as offered 

at the greatest num bers of schools (Table 1), with private piano lessons the 

m ost frequent at 97.6%. Lessons on string instruments, guitar, voice, 

w oodw ind instrum ents and brass instrum ents were offered in m ore than 

three-quarters of the schools. Class instruction on the same instrum ents w as 

offered m uch less frequently, w ith no class instruction being offered in more 

than a third of the schools. Piano, voice, and guitar classes were the
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Table 1

On-site and off-site music offering?

Offerings
O n-site Off-site

N % N %
Academic Courses

Music theory 68 54.4 1 .8
Jazz im provisation 46 36.8 1 .8
M usic appreciation 38 30.4 3 2.4
M usic history 28 22.4 1 .8

Cham ber Ensembles
S tring 68 54.4 3 2.4
W oodw ind 54 43.2 1 .8
Brass 27 21.6 — —

Large Ensembles
C horus 26 20.8 3 2.4
O rchestra 17 13.6 1 .8
Band 8 6.4 2 1.6

Private instruction
Piano 122 97.6 7 5.6
Strings 117 93.6 6 4.8
G uitar 113 90.4 4 3.2
Voice 110 88 5 4
W oodw inds 106 84.8 5 4
Brass 98 78.4 5 4
Percussion 86 68.8 7 5.6
Recorder 56 44.8 4 3.2
Organ 46 36.8 3 2.4

Class instruction
Piano 39 31.2 1 .8
Voice 35 28 2 1.6
G uitar 25 20 1 .8
Strings 15 12 1 .8
Recorder 11 8.8 1 .8
W oodw inds 9 7.2 1 .8
Percussion 8 6.4 1 .8
Brass 6 4.8 1 .8
Organ 1 .8 — —
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m ost frequently offered group  classes, w ith  respondents reporting 31.2%, 28%, 

and 20%, respectively.

Cham ber ensem bles w ere the second m ost frequent type of activity 

offered after private lessons. O ver half of the schools (54.4%) offered string 

ensembles, w hile w oodw ind and brass ensem bles w ere offered in 43.2% and 

21.6% of the schools, respectively. The m ost frequently offered large 

ensemble was chorus (20.8%). O f "academic" music courses offered on-site, 

54.4% of the schools offered m usic theory, while 36.8% offered jazz 

im provisation classes, and  30.4% offered music appreciation.

Respondents w ere given the opportun ity  to indicate any other music 

classes and lessons offered at their schools, including early music instrum ents 

or ensembles and  ethnic m usic instrum ents or ensem bles. Thirteen schools 

(10.4%) offered Renaissance or Baroque instrum ental ensembles, including 

five schools that offered recorder ensembles. Five schools (4%) also reported 

offering early vocal ensem bles, such as m adrigal groups. Lessons on early 

string instrum ents, such as gam ba lessons, were offered by five schools, as 

w ere recorder lessons. Individual respondents also noted that they offered 

lessons on lute, m andolin , k rum hom , and harpsichord.

Lessons on a variety  of ethnic instrum ents and  ethnic ensembles were 

seen in a num ber of schools, including eight schools (6.4%) that offer African- 

Caribbean drum m ing. Five schools (4%) reported offering Latin jazz 

ensembles, and two schools (1.6%) offered Brazilian m usic ensembles. Three 

schools each (2.4%) offered M id-East d rum s and  penny whistle, while 

individual schools offered lessons on Chinese instrum ents, steel drum s, 

ham m ered dulcim er, bagpipes, and  fiddle. One respondent indicated that 

they also offered African-Am erican gospel music ensembles.
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The m ost com m on ensem ble noted  under "other" w as the jazz 

ensemble, offered by ten schools (8%). Cham ber choir was offered by three 

schools (2.4%), while flute choir and  m ixed cham ber ensem ble groups were 

offered by  two schools (1.6%). O ther ensem bles noted were keyboard 

ensem ble class and a senior citizens’ chorus. Music therapy and  sightsinging 

also were mentioned by three schools (2.4%). Keyboard lessons and 

com position were noted by tw o schools (1.6%), w hile individual respondents 

indicated offerings in com prehensive m usicianship class, jazz history, 

conducting, professional coaching, piano classes for senior citizens, 

harm onica lessons, A lexander technique, Braille music, and m usic for 

persons w ith disabilities.

Off-site Music Offerings Available for A dults

Twenty-three schools (18.4%) reported offering at least one music 

activity off-site, w ith private p iano lessons and private percussion lessons 

reported the most frequently (5.6% each). For m ost classes, ensembles, and 

group classes, only one respondent indicated that their school offered such an 

activity. Off-site offerings reported in the "other " category included music 

therapy at six schools (4.8%), and  keyboard lessons, chime choir for seniors, 

and drum m ing, all reported by one respondent each.

Non-classroom Music Activities Available to A dults

Table 2 shows responses to Question 5 regarding non-classroom music 

activities offered. Some respondents also used the open-ended Question 6 to 

elaborate on such offerings. Forty-four of the schools (35.2%) offered 

w orkshops, including four schools that offered music theatre/B roadw ay 

w orkshops. Other respondents indicated that they offered workshops in Latin
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Table 2

Non-classroom  music activities

R espondents

Music activities N %

W orkshops 44 35.2

Lectures 37 29.6

Master classes 31 24.8

D em onstrations 19 15.2

Festivals 9 7.2

Symposia 5 4

O ther 17 13.6
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m usic folklore, music appreciation, jazz, and cham ber music. W hile 29.6% of 

the respondents noted that they offered lectures, only tw o gave any details 

including one respondent who com m ented that they presented a lecture 

series to seniors. A nother respondent noted that they presented pre-concert 

lectures. M aster classes were offered at one quarter of the schools.

Thirteen (10.4%) of the respondents noted that they presented 

perform ances, including concerts, faculty recitals, and studen t recitals. 

H ow ever, while only four respondents specifically m entioned that they 

offered ad u lt recitals as an "other" activity in Q uestion 5, 75 responden ts 

(60%) noted later in the questionnaire that they offered adu lt recitals (see 

following discussion regarding Q uestions 7 and 8). One respondent no ted  

that they provided a wine and cheese reception for their adu lt recitals.

Several o ther music activities w ere noted in Question 6, including a choral 

conducting sem inar for public school m usic teachers. One school offered a 

certificate program  in im provisational w orld music studies and a p iano 

technology /  tuning certificate program  through the local Stein w ay franchise.

A specific technology training program  w as offered at one school, w hile tw o 

schools offered sing-a-longs. One school offered Elder Care, a program  for 

residents of a local elder care center, and  A rt Song Society in which m em bers 

m eet to perform  and discuss art song. Three schools offered teacher train ing  

program s including piano pedagogy courses and Suzuki teacher training. 

C ham ber music weekends were offered a t one school, while several schools 

offered daytim e cham ber music opportunities for older adults. One school 

organized opera outings, while ano ther school organized a "musical events 

group," a program  through w hich transportation, concerts, and refreshm ents 

w ere provided to adults from senior centers and subsidized housing. 

(A ppendix I)
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Advlt P r̂tidpatigR-in.Reataïg
Q uestions 7 and 8 are related, asking respondents to indicate if adult 

students regularly  participated in recitals (Q uestion 7) and  to indicate if they 

offered special "adult students only" recitals (Q uestion 8). Of the 125 

respondents, 105 (84%) indicated that adults have the opportunity  to perform  

regularly in recitals, w hether in adults-only recitals o r in recitals w ith 

younger students. Seventy-five schools (60%) reported  that they offered 

"adult students only" recitals.

Off-site Locations for Music Instruction

The survey  provided sim ilar checklists for respondents to indicate off- 

site locations o f instructional music activities (Q uestion 4) and off-site 

locations of school music performances (Q uestion 9). Off-site locations 

include those tha t are not at the main school or a t any branches. Over a third 

(39.2%) of G uild  schools offered instructional m usic activities for adults a t off- 

site locations, including offerings by 12% of the schools at senior citizen 

centers and 11.2% of the schools at nursing hom es (Table 3). Eleven (8.8%) 

schools offered adu lt music activities at com m unity centers and public 

schools (during non-school hours), and ten (8%) schools offered activities at 

churches. "Other" responses included teachers’ hom e studios (two responses) 

and private schools (two responses), and single respondents indicated that 

instructional m usic activities were offered on a college cam pus, at an 

Elderhostel location, and in a domestic abuse shelter.

It is in teresting to note that while 49 respondents (39.2%) indicated that 

they offered m usic instruction activities at one o r m ore off-site locations in 

Question 4, only  23 respondents (18.4%) noted specific off-site offerings in 

Question 3. Several comm ents may explain, in part, this apparent
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Table 3

Off-site locations of instructional adult music offerings

R espondents

Off-site locations N  %

Senior citizen centers 15 12

N ursing  hom es 14 11.2

C om m unity centers 11 8.8

Public schools 11 8.8

C hurches 10 8

Vocational and rehabilitation centers 8 6.4

Hospitals 7 5.6

G roup hom es 5 4

Libraries 4 3.2

Park and recreational departm ents 4 3.2

Art galleries /  m useum s 2 1.6

YMCA/YW CA 2 1.6

Prisons 2 1.6

O ther 12 9.6
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contradiction. One respondent noted that while they do not offer traditional 

music classes and lessons a t off-site locations, such as those listed in Q uestion 

3, they do offer non-classroom  activities, such as special w orkshops and 

lectures, at off-site locations. A nother respondent noted that in Q uestion 3 

she marked on-site activities as those offered at both the m ain school and 

branches (as the questionnaire had  requested); however, in Question 4, she 

marked all off-site locations w here they offer music instruction, even if those 

locations were considered "branches" by  their school.

Off-site Locations of Music Performances

While 39.2% of the schools offered instructional activities a t off-site 

locations, 80% gave perform ances at one or m ore off-site locations during  the 

year. Almost half (44.8%) of the schools gave perform ances at senior citizen 

centers, while nursing hom es (42.4%) and  churches (40%) were the sites for 

performances for a sim ilar num ber of schools (Table 4). A third of the 

respondents noted that perform ances also were given at a rt galleries or 

museums (33.6%), at com m unity centers (31.2%), and in the public schools 

(31.2%). Respondents m arking the "other " category noted that perform ances 

also were given in malls (2.4%), at a local auditorium  or theatre (2.4%), on a 

college campus (1.6%), or in  stores (1.6%), such as bookstores and departm ent 

stores. Individual responses included perform ances in private hom es, in p re­

schools or day care centers, at a country club, for com m unity festivals, and for 

service organizations, such as the Kiwanis and Rotary Club.
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Table 4

Off-site locations of school m usic perform ances

R espondents

Off-site locations N  %

Senior citizen centers 56 44.8

N ursing  hom es 53 42.4

C hurches 50 40

A rt ga lleries/m useum s 42 33.6

C om m unity  centers 39 31.2

Public schools 39 31.2

Parks and  recreation departm ents 24 19.2

H ospitals 22 17.6

Libraries 21 16.8

Vocational and  rehabilitation centers 7 5.6

G roup  hom es 6 4.8

Prisons 2 1.6

YM CA/YW CA 1 .8

O ther 19 15.2

55



Section 3; D eterm ination o f Program_ Success 

The open-ended questions 10 and 11 asked respondents to indicate 

which activities w ere the m ost successful (Question 10) in their school and 

which activities were the least successful (Question 11). Respondents also 

were asked to indicate factors they felt contributed to the success or lack of 

success of each activity or course. Table 5 includes all courses or activities 

which were m entioned m ore than  once in either Question 10 or 11. It is 

interesting that 105 (84%) of the respondents answered one or both  of these 

questions. Most of the activities m entioned by respondents to these questions 

w ere m entioned at least once as m ost successful and least successful, 

depending on a school's ow n experience w ith such courses or activities, often 

w ith different factors contributing to the success or lack of success of a 

particular activity. (Appendices J and K)

M ost Successful Activities

One hundred  and  five schools m entioned at least one m ost successful 

activity. The four activities m ost frequently m entioned as m ost successful 

w ere private lessons, large ensembles, cham ber ensembles, zmd perform ance 

opportunities such as recitals and m aster classes. W ithin each area of activity, 

several specific activities were noted as being particularly successful.

As show n in Table 5, private lessons were m entioned m ost frequently 

by almost half of the respondents as a m ost successful activity. Of the 62 

responses, pizmo lessons were considered particularly successful by 14 

respondents (22.5%), voice lessons were noted by 12 respondents (19.3%), and 

guitar and string lessons were noted by six and three respondents (9.6% and 

4.8%), respectively.
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Table 5

M ost and least successful adu lt m usic program s

C ourse/activ ity

M ost successful Least successful

N % N %

Private lessons 62 49.6 5 4

Large ensembles 28 22.4 9 7.2

C ham ber ensembles 22 17.6 14 11.2

R ecitals/m aster classes 14 11.2 6 4.8

Music theory /harm ony 10 8 8 6.4

Music appreciation 5 4 7 5.6

Music history — — 7 5.6

A ttending concerts /  lectures 7 5.6 — —

G roup voice class 9 7.2 1 .8

Group piano class 6 4.8 — —

O ther group instrum ental classes — — 5 4

Jazz activities 4 3.2 3 2.4

E thnic/folk  music 2 1.6 2 1.6

Sightsinging 2 1.6 — —
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O ther perform ance activities also w ere found to be successful. Large 

ensem bles w ere m entioned by 28 of the respondents as being one of their 

m ost successful activities. O f the various types of ensem bles, ten respondents 

(35.7%) m entioned that chorus was m ost successful, six (21.4%) noted that 

jazz ensem ble particularly was successful, four (14.3%) m entioned orchestra 

as being m ost successful, and  three respondents each (10.7%) comm ented that 

flute choir and  band especially were successful.

C ham ber ensembles were found to be the m ost successful activity for 22 

of the respondents. Four of these (18.2%) specifically m entioned recorder 

ensem ble, and  three (13.6%) identified p iano  ensem bles.

Indiv idual perform ance opportunities, such as perform ance classes, 

recitals, m aster classes, and  adult w orkshops, w ere found to be most 

successful for 11.2% of the respondents. All o ther program s were identified by 

less than  10% of the schools.

O ther successful program s noted by one school each included piano 

pedagogy, guitar class, and  adult violin group. One respondent noted that 

traditional 19th century European music w as m ost successful, and another 

noted that four to six week topic-oriented courses w ere more successful than 

those requ iring  a long-term  comm itm ent.

Least Successful Activities

In contrast to the 105 (84%) schools listing their m ost successful 

offerings, 70 (56%) responded to Question 11 regarding their least successful 

activities. The lower num ber of responses to Q uestion 11 m ay be explained, 

in part, by com m ents from a num ber of the respondents. Several noted that 

all of their offerings were successful, and one noted that they had cut the 

unsuccessful activities the previous year. A nother respondent com m ented
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that they had success w ith each com ponent they added to their adults-only 

program , while a large num ber of respondents m arked "N /A ."

A lthough cham ber ensem bles w ere am ong the m ost frequently 

identified successful activities (17.6% of the schools), they were also the single 

m ost frequently m entioned least successful activity (11.2% of the schools). 

Two respondents each noted that brass and  string ensem bles particularly w ere 

unsuccessful in their schools.

Large ensem bles were indicated by nine respondents (7.2%) to be the 

least successful activities. Of those nine, three (33.3%) indicated that choir 

w as least successful, and two each (22.2%) noted that band and adult reading  

orchestra w ere unsuccessful activities.

Music theory and music appreciation courses w ere found to be 

sim ilarly successful and unsuccessful, depending on the school, while m usic 

history was only m entioned by respondents as one of their least successful 

music activities. All other program s w ere identified by less than 5% of the 

respondents as being unsuccessful. Single responses to Question 11 noted 

that less successful activities included m usical theatre productions, 

w orkshops. Arts for Seniors program  (discounted private lessons for seniors), 

and a professional studies program  for music teachers.

Factors C ontributing to Success or Non-Success

Table 6 lists those factors w hich were indicated more than once as 

contributing to the success or lack of success of various program s. Eighty 

respondents (6.4%) m entioned a t least one factor contributing to the success 

or lack of success of particular music activities. Of the 62 respondents noting  

that private lessons were m ost successful, 16 (25.8%) com m ented that the 

quality of the faculty was an im portant factor in the success of the lessons.
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Table 6

factors noted more tnan once as contnoutm g to success or lacK or success or 

music program s

Factors in Success Factors in Lack of Success

Private lessons
Excellent faculty
Flexibility of lesson times
Can meet individual needs
Rapport w ith teacher

Large ensembles
Q uality conductor Lack of interest
Social aspects
Performance opportunities
Com fort perform ing in ensem bles

Cham ber ensembles
Strong directors/faculty Scheduling problem s
Opportunity to play together H ard to m atch students' abilities
Good publicity/m arketing

Performance c lasses/adult recitals
Brings adults together A dults reluctant to perform
Informal perform ance opportunity

Music theory
Social aspects of class situation Lack of interest
Good m arketing Too "academic"
Good link to private lessons Scheduling problem s

Music appreciation/m usic history
Lack of interest

G roup voice class
Good faculty
H as practical application (church, etc.)
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Flexibility of lesson times was indicated by seven respondents (11.2%) as a 

factor while the ability to meet the needs of individual students w as noted by 

five (8%) respondents.

Of the 28 respondents indicating that large ensem bles were most 

successful, eight (28.5%) listed quality conductors as a factor, six (21.4%) 

comm ented that the social aspect of playing in a group was a factor, and five 

(17.8%) noted that the opportunity  to make m usic and  perform  w as a factor. 

Two respondents com m ented that adults w ere m ore comfortable perform ing 

in a ensemble rather than as solo perform ers, and  one respondent noted that 

ensembles were an im portant link to private lessons. Of the nine 

respondents that indicated that large ensembles w ere their least successful 

activity, a third of them noted that there w as sim ply a lack of interest on the 

part of their adult clientele.

Of the 22 respondents who noted that cham ber ensembles were a 

successful activity, eight (36.3%) indicated that good directors and faculty were 

an im portant factor in an ensemble program ’s success. The social advantages 

of ensembles and the importance of good publicity and  m arketing each were 

noted by three (13.6%) respondents. Different factors were indicated when 

cham ber ensembles were m entioned as less successful. Of the 14 respondents, 

half commented that scheduling problems w ere a big factor in the lack of 

success, and six (42.8%) noted that difficulty in m atching students' abilities 

was an issue.

Performance opportunities, such as recitals, m aster classes, and  adult 

workshops, were noted by 14 respondents as being m ost successful. The issue 

indicated most often as a factor in the success w as the social aspect of bringing 

adults together (35.7%), while the chance to perform  informally w as noted by 

two respondents. Of the six respondents com m enting that performance
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opportunities w ere less successful, five (83.3%) rem arked that som e adu lts  are 

reluctant to perform .

In music theory and music appreciation courses, no single factor 

em erged as the m ost im portant to the success of the courses, bu t the link to 

private lessons, the social contacts of a class situation, and the im portance of 

strong m arketing each w ere indicated by tw o out of ten respondents. For 

those respondents indicating a lack of success in music theory, music 

appreciation, a n d /o r  m usic history courses, the lack of interest by adu lt 

clientele was noted by two (at least 25%) in each case. Several respondents 

com m ented that the courses may be too "academic" and that there is a 

perceived stigm a about music theory courses.

G roup voice classes were noted as m ost successful by nine respondents, 

four of w hom  com m ented that good faculty were im portant. Two 

respondents also noted the practical application of voice instruction ou tside  

of the class, such as singing in church or com m unity choirs.

General Factors Related to Success and Non-Success

W hile the factors that contribute to specific activities' success are 

interesting, it is im portant to note that several factors appeared w hich w ere 

com m on to various offerings. The single m ost frequently m entioned factor 

w as the quality of the teacher or director. Of the 62 respondents indicating that 

private lessons w ere m ost successful, 16 (25.8%) noted that strong faculty w ere 

a factor in the success. Of the 28 respondents indicating that large ensem bles 

were most successful, 8 (28.5%) noted that good directors were a factor. In 

cham ber music offerings, 8 (36.3%) of the 22 respondents com m ented about 

the importance of excellent faculty. Strong faculty also were noted by m ost of
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the respondents listing g roup  voice classes, jazz activities, and  sight-singing 

classes as successful. As one respondent noted, "Good faculty is key!" 

(A ppendix J)

O ther factors frequently noted in successful program s w ere the 

students ' rapport w ith the teacher and good publicity, each of w hich was 

m entioned by five (4.7%) schools. R apport with the teacher w as noted  in 

conjunction w ith success o f private  lessons, group voice classes, ad u lt violin 

group, music theory, and m usic appreciation. Good publicity w as m entioned 

by  respondents listing private  lessons, cham ber ensembles, m usic theory, jazz 

activities, and sight-singing as successful activities. (A ppendix J)

The factor that w as no ted  m ost often as being a factor in the lack of 

success of program s was the problem  of scheduling activities. M entioned by 

nine schools (12.8%), scheduling w as seen most often in regards to cham ber 

music, w here half of the 14 respondents noted that scheduling problem s w ere 

a factor in the lack of success of the program . Scheduling problem s also were 

noted  as a factor in the lack of success in large ensembles, m usic theory, and 

m usic appreciation/ history. (A ppendix K)

Assessing Success of A dult M usic Activities

Q uestion 12 asked respondents to indicate which m ethods are 

routinely used by adm inistrators to assess the success of ad u lt m usic program s 

(Table 7). As one w ould expect, the use of enrollment num bers to assess the 

success of adult music program s generated the greatest response (85.6%).

O ther inform al means of assessing success also received high responses, 

including informal discussions w ith  faculty (80%) and inform al discussions 

w ith participants (72.8%). Less than half (44.8%) of the schools indicated that 

class o r activity observation by adm inistrators played a p a rt in assessing the
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Table 7

M ethods used to assess success of a d u lt m usic program s

M ethods

R espondents

N %

Enrollm ent num bers 107 85.6

Inform al discussions w ith faculty 100 80

Inform al discussions w ith  participants 91 72.8

C lass/activ ity  observation by adm inistrators 56 44.8

Formal discussions w ith faculty 36 28.8

W ritten evaluations by participants 32 25.6

Formal discussions w ith participants 23 18.4

W ritten evaluations by faculty 17 13.6

Evaluation by granting agencies 15 12

C lass/activ ity  observation by outside m usic educators 5 4

C onsu ltan t evaluation 1 .8

O ther 7 5.6
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success of program s, and more formal or structured  m ethods w ere used even 

less frequently. In comments m ade in the "other" category, three respondents 

(2.4%) noted that observation of public perform ances w as used to assess 

success of program s, while other m ore structured  m ethods were noted by one 

respondent each (.8%), including m eeting w ith departm ent heads, m eeting 

w ith the Board of Directors, using w ritten  evaluations by adm inistrators, 

noting perform ance levels in jury exams for private lessons, and  using tests 

in theory classes (found in a school w hich required all students to take 

theory). Eight respondents did not m ark any m ethods in Question 12, often 

noting that their school prim arily focused on pre-college students. One 

respondent d id  note, however, that they "are no t that organized yet."

Section 4; Decision-m aking for A du lt M usic Program m ing

Sources of Suggestions for New A dult Music C ourses/A ctivities 

In Question 13, respondents were asked about the sources of 

suggestions for new  adult music courses and activities (Table 8). Clearly, 

those groups of people directly involved in a particu lar school—students, 

faculty, and  adm inistrators /staff m em bers—were m ost likely to offer 

suggestions for new  offerings. C urrent participants w ere the m ost common 

source of suggestions (75.2%), followed by school faculty (73.6%) and school 

adm inistrators/ staff m embers (63.2%). In addition, 69.6% of the respondents 

indicated that inquiries from potential participants generated suggestions for 

new adult music program m ing. One respondent com m ented that they often 

got ideas for adult program m ing from catalogues and  brochures from other 

m usic schools.

65



Table 8

Sources of suggestions for new  adu lt m usic courses/activ ities

Sources N %

Current participants 94 75.2

School faculty 92 73.6

Inquiries from poten tial participants 87 69.6

School adm in is tra to rs /s ta ff m em bers 79 63.2

Interested com m unity people 52 41.6

Advisory com m ittee /govern ing  board 22 17.6

Outside music educato rs/p ro fessionals 21 16.8
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Issues Affecting Decisions Regarding Potential A dult M usic Program s

Q uestion 14 asked respondents to note any  issues that affected their 

decisions regarding potential adu lt music program s (Table 9). The music 

interests of clientele m ost frequently affected such decisions (86.4%), while 

availability of faculty and  facilities were sim ilarly im portan t issues, with 

response rates of 64% and  58.4%, respectively. Less than  half of the 

respondents indicated that the am ount or type of m usical experiences of 

clientele (44%) and the ability to pay for a program  (40.8%) w ere im portant 

issues affecting decisions about new adult music program m ing. Of the 

"other" responses, three respondents (2.4%) no ted  tha t the availability of the 

activity elsewhere in the com m unity was an issue in their decision-making, 

w hile the m usical needs of developing m usicians, the potential num ber of 

participants, transportation, and  calendar lim itations each received one 

response (.8%).

M ethods Used to Determ ine Musical Interests of A dult Clientele

Q uestion 15 asked respondents to indicate w hich m ethods were 

routinely used to determ ine the musical interests of their adu lt clientele 

(Table 10). It is clear that informal m ethods w ere the prim ary m ethods by 

w hich schools determ ine the musical interests of their clientele. Over half of 

the schools reported using  informal interviews w ith  curren t adult 

participants (66.4%) and  informal interviews w ith  adults in the community 

(50.4%), while less than one quarter of the schools used m ore systematic 

surveys of the same groups of people. Five respondents (4%) w ho marked 

"other" reported that they received input from faculty w ho w ork with adult 

populations as the m eans by which they determ ine m usical interests.
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Table 9

Issues affecting decisions regarding potential adu lt music program s

R espondents

Issues N  %

Music interests of clientele 108 86.4

Faculty availability/unavailability 80 64

Facility /equipm ent availability o r lim itations 73 58.4

A m oun t/type  of musical experiences of clientele 55 44

Ability to pay  for program 51 40.8

Musical heritage /  cultural background of clientele 29 23.2

Influence of person making suggestions 22 17.6

O thers 6 4.8
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Table 10

M ethods used to determ ine m usical interests of adu lt clientele

M ethods N %

Informal interview s w ith  curren t adu lt participants 83 66.4

Inform al interview s w ith  adu lts in the com m unity 63 50.4

Systematic survey of current adu lt participants 14 11.2

Interview or surveys of outside music educators 13 10.4

Systematic survey of adu lts in the comm unity 2 1.6

O ther 13 10.4
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Enrollment num bers and  the history of successful past p rogram s each were 

noted by one respondent, as w as the awareness of p opu lar trends and the 

determ ination by  adm inistration and faculty of the appropria te  "next step" in 

the training of their adu lt music students. One respondent com m ented that 

in one instance, studen ts a t the local business school did a m arketing survey 

for the m usic school regarding interests of their continuing education 

students (adults).

One responden t w ho had  indicated that they only used  inform al 

m ethods to determ ine interest com m ented that "Clearly w e w ould like to do 

more formal, structured  surveys of interest, response, etc., b u t can 't afford the 

time and m oney it w ould  require, especially w hen the results are not likely to 

be more useful than  ou r current informal surveys " (A ppendix L)

People Involved in Decision M aking Regarding A dult M usic Program m ing

Q uestion 16 asked respondents to indicate the person or group  of 

people that w as involved in  m aking decisions regarding new  adu lt music 

offerings and ad u lt m usic offerings to be discontinued (Table 11). By an 

overw helm ing m argin, school adm inistrators and school faculty w ere the 

groups m ost often m aking such decisions w ith an 87.2% and  72.8% response 

rate, respectively. Two respondents (1.6%) noted that studen ts w ere involved 

in the decision m aking process, and one respondent (.8%) indicated that 

potential faculty m em bers also helped make decisions regard ing  adu lt music 

offerings.

Am ong the  five questions that dealt w ith the assessm ent of adu lt 

music program s and decision-m aking regarding such program s, there was a 

notable percentage of m issing data. Questions 12,13,14 and  16 w ere left
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Table 11

People involved in decision m aking regarding adu lt music program m ing

Respondents

P erson /g roups of people N %

School adm inistra to rs /s ta ff  m em bers 109 87.2

School faculty 91 72.8

Governing board of school 24 19.2

O ther 3 2.4
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unansw ered by alm ost 10% of the schools. Q uestion 15 regarding m ethods for 

determ ining musical interests of adult clientele w as left unansw ered by 21 

schools (16.8%). Seven of the 21 respondents offered com m ents which may 

explain w hy some schools apparently d id  not engage in active decision­

m aking w hen it came to music for their adu lt participants. In particular, 

respondents noted either that their school was "not that w ell organized" or 

that their school focused m ore on school-age children. As one respondent 

com m ented, "As m ost program m ing is not specifically designed for adults, 

w e do no t evaluate on that basis." One respondent echoed a them e seen 

th roughout comments on the questionnaire: "All of ou r program m ing is 

available to adults. Little has been done to specifically accommodate or 

encourage adult en ro llm en t. . . ." (Appendix L)
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CHAPTER IV

SUMMARY, CONCLUSIONS, RECOMMENDATIONS,

AND SUGGESTIONS FOR FURTHER RESEARCH

Summary

The purpose of this study  was to determ ine the status of adult music 

program m ing in m em ber schools of the N ational G uild of Com m unity 

Schools of the Arts. After a pilot study w as conducted, questionnaires were 

sent to adm inistrators of all m em ber schools of the N ational Guild that offer 

m usic instruction. The questionnaire elicited inform ation regarding music 

enrollm ent num bers, specific music offerings available to adults, music 

activities considered m ost successful and  least successful, and  m ethods by 

which schools make decisions regarding music program m ing for adults. Of 

the 208 questionnaires m ailed to Guild schools, 133 responses were received, 

for a return rate of 63.9%.

C onclusions

A num ber of conclusions can be d raw n from inform ation elicited 

through questionnaire responses. In general, there is a w ide range and 

diversity of Guild schools' experiences w ith  adults. W hile enrollm ent 

inform ation indicated that adults com prised 15.7% of the students a t National 

Guild schools, the percentage of adult m usic students at G uild schools ranged
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from  eight schools th a t have no adult music studen ts to five schools w here 

adu lts  make up  over 50% of the enrollment. Also, while m any schools 

apparently  serve adult students only as they fit into the offerings that were 

created for school-age students, other schools are creating offerings prim arily 

designed for adults, including certificate program s, conducting seminars for 

m usic teachers, informal ad u lt workshops, lectures, adult-only recitals, and 

instructional music activities a t various off-site locations.

Schools also varied in their interest in including adults. Several 

schools commented that they focused on school-age children, including one 

respondent w ho offered an  explanation: "We re m ostly youth  oriented, as 

ou r com m unity is m ostly young families." A nother respondent noted that 

"Our program s are not focused on adults; we are prim arily a pre-college 

in s titu tio n ."

Optimistically for adu lt music students, several schools noted that they 

w ere expanding, or w anted  to expand, their adu lt offerings: "We'd like to do 

m ore for adult students—an im portant part of the population." The 

adm inistrator for a G uild school associated w ith a university noted that "Our 

new  president is very adult-ed conscious and is engaging the whole 

institu tion  in long-range thinking."

Through various survey questions, specific inform ation w as also 

gathered regarding each of the research questions:

1) What adult m usic program s are offered by  m em ber schools of the 

N ational Guild of Com m unity Schools of the Arts?

National Guild schools offered a w ide variety  of m usic activities 

available to adults including traditional classes, lessons, and ensembles, as 

well as ensembles and lessons on a num ber of early  instrum ents and ethnic 

and folk instruments. M any schools also offered w orkshops, dem onstrations.
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and lectures on a variety of topics, both  a t their m ain site and a t off-site 

locations.

The m ost frequently offered m usic activity was the private  lesson, w ith 

over three-quarters of the schools offering lessons on piano, voice, guitar, and 

string, woodw ind, and brass instrum ents. Music theory w as offered a t over 

half of the schools as were cham ber ensembles. Large ensembles and group 

instruction, particularly on  piano, voice, and  guitar, were offered at m any 

schools as well.

Performances were an  im portan t p a rt of m any Guild schools' activities 

and offered opportunities for adults to participate through perform ances by 

ensembles and as an  end-product of w orkshops and festivals. O ver three- 

fourths of the schools offered opportunities for adults to participate in recitals, 

including 60% that offered adults-only recitals.

While one-third of the schools offered music instruction off-site, 80% 

of the schools gave perform ances off-site, bringing music to an even greater 

num ber of people. Over three-quarters of the schools gave perform ances at 

off-site locations, and alm ost half gave perform ances at senior citizen centers. 

Nursing homes and churches also w ere sites for perform ances by  over one- 

third of the schools.

2) How do school personnel determ ine success in program m ing?

Most schools (85.6%) used enrollm ent num bers as the prim ary  means 

to determine success in program m ing. O ther informal m ethods, such as 

informal discussions w ith faculty and  participants, also were used  by over 

three-fourths of the schools. Less than  a th ird  of the schools used formal 

m ethods such as w ritten evaluations by faculty or participants.

75



3) As evaluated by school personnel, w hich adult music program s are 

the m ost successful? W hich adult music program s are the least successful?

Some general patterns em erged regarding the success or lack of success 

of various activities, bu t alm ost every m usic activity appeared at least once as 

being both successful and unsuccessful, depending  on a school's ow n 

experience w ith  the activity. Some general factors also em erged that helped 

to make music program s successful or unsuccessful, regardless of the specific 

activity.

Private lessons were m entioned m ost frequently (49.6%) as being one 

of the m ost successful music activities, prim arily because of good faculty, 

flexibility in scheduling, and the ability to m eet individual needs. Large 

ensembles w ere considered to be a successful activity by alm ost one quarter of 

the schools, especially because they can fulfill social needs and offer 

perform ance opportunities. Cham ber ensem bles and perform ance 

opportunities, such as recitals and m aster classes, also were considered 

successful by some of the schools.

The activity m entioned m ost frequently (11.2%) as being less successful 

was the cham ber ensemble, particularly because of the difficulty in scheduling 

and the difficulty in m atching students' skill levels. Large ensembles were 

less successful at some schools, as w ere courses in music theory, appreciation, 

and music history. A lack of interest by students characterized the lack of 

success of these activities.

The general factors that emerged as contributing to the success of a 

program , regardless of activity, include good faculty, student/faculty  rapport, 

and good publicity. The factor contributing m ost frequently to the lack of 

success of a program  was the problem  of scheduling.
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4) How are decisions m ade regarding adult m usic program s to be 

offered?

The people m ost often m aking suggestions for new  ad u lt activities 

w ere those m ost directly involved w ith  individual schools—the students, 

faculty, and  adm inistrators. Inquiries from  potential participants also 

provided suggestions for alm ost tw o-thirds of the schools.

The m usic interests of clientele m ost frequently affected decisions 

regarding potential program s. The availability of both faculty and  facilities 

w as significant for over one-half of the schools. The am ount and  type of 

musical experiences of clientele and a school's ability to pay  for a program  

were issues for over one-third of the schools.

By an overw helm ing m argin, school adm inistrators and  faculty m ade 

decisions regarding adu lt m usic program m ing, while the governing board 

had a p a rt in the decision-making process in less than 20% of the schools.

5) H ow  do m em ber schools assess the musical interests of their current 

and potential adu lt participants?

Alm ost 20% of the schools did no t indicate that they used any m ethod 

to assess the m usic interests of their adu lt clientele. M oreover, m any of them  

com m ented that their school focused on  school-age children o r that they w ere 

not "organized " enough yet to system atically inquire about m usic interests of 

adult clientele. Informal m ethods com prised the prim ary  m eans of 

determ ining adults" m usic interests th rough  inform al in terview s w ith 

current adu lt participants (66.4%) and  w ith  adults in the com m unity (50.4%). 

Only 11.2% of the schools systematically surveyed current adu lt participants, 

and only 1.6% of the schools system atically surveyed adults in the 

com m unity .
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R ecom m endations

The trend of adults becom ing m ore involved in lifelong learning, 

including participating in m usic activities, will become a grow ing issue for 

m any comm unity music schools, an issue that will become harder and harder 

to ignore. There are opportunities for m any Guild schools to increase their 

enrollm ent of adult students, to increase the offerings available to adults, to 

increase the music offerings prim arily  designed for adults, and  to increase 

their efforts toward encouraging and  accomm odating ad u lt students. This 

study  brings to light several recom m endations that m ay be helpful to music 

educators and com m unity m usic schools as they w ork to bring  m usic to 

greater num bers of people. In addition, the activities of those schools 

particularly involved w ith  adu lt students can serve as a m odel for other 

schools which w ould like to increase their adu lt studen t enrollm ent and 

create music program s tha t encourage adu lt participation.

1) All adm inistrators responsible for com m unity m usic schools have 

lim ited resources, especially concerning time and financial support, and they 

face difficult decisions regarding allocation of those resources. However, if 

schools w ish to be pro-active in encouraging adult m usic students, they will 

need to allocate more resources tow ard that goal.

2) Creating better system s of tracking enrollm ent patterns w ould help 

in m aking decisions about adu lt m usic program m ing. In this study , a 

num ber of respondents reported  tha t they estim ated enrollm ent num bers, 

and an even greater num ber of respondents noted that they w ere unable to 

track enrollment patterns by age group. Tracking num bers in off-site 

activities, regardless of the participants' need to enroll through  the school, 

also w ould help schools m ake decisions about adult program m ing, 

particularly because there is a great potential to reach adults through  off-site
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activities. Allocating staff time tow ard the goal of better tracking w ould be an 

im portant issue. One school com m ented that new com puter software w ould 

m ake such tracking m ore efficient.

3) Another recom m endation in encouraging adu lt enrollm ents is to 

p lan  m ore consistent evaluations of adults ' music interests. W hile 86.4% of 

the schools reported that music interests of adults affected decisions regarding 

potential adult music program s, less than  15% of the schools used any 

systematic m ethods to determ ine adults ' m usic interests. Even if schools 

choose, for financial and time restrictions, to use informal m ethods of 

determ ining adults' music interests, consistency and thoroughness of such 

m ethods are the key. Enrollm ent num bers in  music activities can give an 

indication of areas of interest, bu t advanced planning for new  activities can be 

facilitated by gathering inform ation from  current and potential adu lt clientele 

regarding music interests, ease of access at various locations, and time 

dem ands on various days and at various times. Eliciting inform ation from 

adults regarding reasons for the lack of success of a particular activity can help 

future planning as well.

4) Offering music program m ing of interest to adults is obviously an 

im portant factor in encouraging adu lt students. In this study, private lessons 

were found to be the m ost successful music activity for over half of the 

schools, in part because of the flexibility of scheduling and because the 

structure allows faculty to m eet the needs of individual students. Because 

alm ost all Guild schools offer private music lessons, this is an area where 

schools can continue to build adu lt enrollm ents. Newly founded schools also 

can be assured that initial program m ing of private lessons can be am ong the 

best means for encouraging adult participation. Even small schools w ith few 

offerings can actively encourage adu lt m usic students.
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Large ensembles also w ere found to be successful for a num ber of 

schools, particularly because of the social aspect of the activity and the 

opportunity  to perform . For m any schools, cham ber ensembles w ere less 

successful because of the scheduling difficulties and the difficulties in 

m atching the skills of the various participants. As one respondent noted, 

"We've w anted to begin an  ad u lt cham ber program ; adm in istra tion- 

coordinating interest, schedules—will be daunting . " It appears, however, that 

if schools can overcome these initial problem s, cham ber ensem bles usually 

are considered successful for the adults involved.

There are m any opportunities for schools to offer interesting and 

unusual activities, m any of w hich w ould  fall outside of " traditional" m usic 

offerings. Pre-concert activities, including lectures and media coverage, are 

an excellent m eans by w hich com m unity m usic ensembles can be supported  

while educating com m unity m em bers. Professional soloists for up-com ing 

perform ances and small ensem bles from local music groups also can give 

lectures, m aster classes, o r recitals for com m unity organizations.

5) A dult participation can be encouraged through offering activities 

geared prim arily for adults, particularly activities w ith an informal social 

com ponent, such as adult-only recitals, ad u lt w orkshops, and outings to 

concerts and  lectures. Some Guild schools offered unusual activities designed 

for adults such as certificate program s, conducting seminars for music 

teachers, and piano technology program s. A lthough one school noted that 

their most successful activities included those that combined all age groups, a 

greater num ber of respondents com m ented that adults were more 

comfortable in those activities that prim arily  serve adults.

6) The social com ponent of activities em erged several times as a factor 

in the success of a variety of activities. This corroborates evidence seen
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th roughou t the literature of the social benefits of m usic for senior citizens 

an d  for adults of all ages. C reating social outlets for adu lt music students, 

therefore, can help encourage adults ' interest in participating in m usic 

program s. Ensembles and cham ber ensem bles have a built-in social 

com ponent, b u t for private lessons, adult-only recitals are a w onderful means 

by  w hich m any schools add  a social com ponent to the activity. Keeping 

recitals inform al w ill help those adults w ho are reluctant to perform , and 

post-recital receptions will add  to the relaxed atm osphere of such gatherings.

7) W hile it seem s obvious, the im portance of having excellent faculty 

cannot be overstated, especially having faculty w ho are sensitive to the 

particu lar needs and  insecurities of adult students. The concept of andragogy, 

the study  of teaching adults, is no t new , bu t m ost teachers are no t trained to 

teach to the learning styles, goals, and  needs of adu lt students. N um erous 

scholars in adu lt education have w ritten excellent books regarding andragogy 

including Cross (1981) and Knowles (1980), and  various music educators have 

w ritten  articles that w ould be helpful to teachers of adu lt music students 

(Boswell, 1992; Davidson, 1980; M achover, 1990; Myers, 1992).

8) Offering m ore off-site activities is a prim e m ethod of bringing music 

to m ore adults, particularly  to senior citizens w ho are often less mobile. The 

num ber of G uild schools offering off-site perform ances is encouraging, 

particularly  since m any of those perform ances are given a t senior citizen 

centers and  nursing  hom es. The creativity of m any schools is apparen t as 

respondents noted perform ance locations such as bookstores, m alls, college 

cam puses, day  care centers, and service organizations. C om m unity m usic 

schools can also serve as a clearing house for local cham ber ensem bles which 

are available to perform  for various events th roughout the com m unity.

81



Fewer schools offered instructional music activities off-site. This is an 

area w here many schools could enhance their offerings. Some of the schools 

reported successful program m ing a t senior citizen centers and conununity 

centers, including a chime choir for seniors, sing-a-longs, senior citizen 

choirs, and  music appreciation courses of short duration, including several 

that offered such courses as a part of Elderhostel activities. Outings for adults 

to attend concerts, operas, and m usicals can be a social event as well as an 

educational activity. M any of these program s fall outside of the traditional 

sem ester schedules and are not considered a part of traditional music 

offerings. As schools grow, allocation of resources to off-site offerings can be a 

potential way to reach a greater percentage of adult students, including those 

less able to get to on-site activities.

9) Marketing is often an im portan t part of the success of any 

program m ing and perhaps is even m ore im portant in adult music 

program m ing. Some activities, such as music theory, are considered less 

successful by some schools; how ever, other schools considered such activities 

to be successful, prim arily because of good publicity and active marketing. A 

w onderful resource for schools w ishing to improve their m arketing and 

course offerings for adults is Learning Resources Network (LERN) (1994), a 

non-profit organization based in M anhattan, Kansas that provides 

inform ation and resources to providers of lifelong learning program m ing. 

LERN offers classes, staff training, sem inars, conferences, publications, and 

videos, all geared tow ard helping schools and  individuals im prove their 

ad u lt program m ing.

Undoubtedly it could take m any resources, including support staff, 

adm inistrators' time, and better system s of tracking enrollm ent patterns and 

assessing musical interests of adults, to  enhance current offerings. However,
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there is a great potential for com m unity music schools to encourage the 

grow ing adult population, and the rew ards of serving conscientious, lifelong 

learners can far outweigh the effort required to accommodate adu lt students.

Suggestions for Further Research

1) As m ore research is conducted regarding adu lt music program m ing, 

the potential for a retrospective analysis becomes feasible. A study of trends 

in adu lt m usic participation and music offerings for adults w ould be 

interesting to determine if the increase in the num ber of adults participating 

in music is comparable to the increase in the num ber of adults becom ing 

involved in adult education in general. It also w ould be interesting to 

determ ine if decision-making processes and the determ ination of adults ' 

interests a t community music schools become m ore systematic and structured 

as the num ber of adult participants increases.

2) A worthwhile project would involve using concepts of andragogy, 

the study  of teaching adults, to create adult-appropriate curricula for 

com m unity music schools, to suggest m ethods of applying andragogy 

concepts to decision-making processes and the determ ination of adults ' music 

interests, and  to provide a guide for individual music teachers w orking w ith 

adults. Good sources would include the w ritings of scholars in the field of 

adult education such as M. Knowles, H. Long, and K. P. Cross, S. Brookfield,

M. Galbraith, C. Houle, A. Knox, S. M erriam, R. Gross.

3) While music education and piano pedagogy curricula at the college 

level prepare future teachers to w ork w ith  school-age children, m ost curricula 

do not include courses and student teaching experiences related to teaching 

adults. A nother project based on the concepts of andragogy w ould involve 

creating such a college music education curriculum  that could effectively
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prepare future m usic teachers to w ork w ith the unique learning styles, goals, 

and needs of th is grow ing p a rt of the population.

4) A n im portant project w ould  involve study ing  off-site activities at 

com m unity m usic schools to determ ine to w hat extent they encourage ad u lt 

participation. Off-site perform ances can bring m usic to a greater num ber of 

adults, especially older adults, bu t m any com m unity m usic schools are 

limited in off-site activities, particularly  in instructional music offerings. 

There are num erous studies regarding music for various adult populations, 

particularly at senior citizen centers, and  from such research a successful 

m odel could be created for com m unity music schools which want to b ring  

music to this population.

5) A n interesting follow -up to this project w ould involve an in -depth  

case study of four or five schools that successfully serve a large percentage of 

adult students. A good m odel of successful adu lt m usic program m ing could  

be constructed regarding traditional music offerings, ideas for unusual and  

non-classroom  offerings, m ethods for determ ining m usic interests of adu lts, 

and processes for decision-m aking regarding adu lt music programs.

84



REFERENCE LIST

Published M aterials

Alreck, P. L., & Settle, R. B. (1995). The survey research handbook (2nd ed.). 
Chicago: Irwin.

Babbie, E. R. (1973). Survey research m ethods. Belmont, CA: W adsworth.

Balfe, J. H., & H eine, J. C. (Eds.) (1988a). A rts education beyond the 
classroom . New York: American Council for the Arts.

Balfe, J. H., & Heine, J. C. (1988b). On the necessity of adu lt arts education 
beyond the classroom. In Balfe, J. H., & Heine, J. C. (Eds.), Arts 
education beyond the classroom (pp. 3-6). N ew  York: American 
Council for the Arts.

Berdie, D. R., A nderson, J. P., & Niebuhr, M. A. (1986). Q uestionnaires: 
Design and use (2nd ed.). M etuchen, NJ: ^ a re c ro w  Press.

Boswell, J. (1992). H um an potential and  lifelong learning. M usic Educators 
ToumaL 79(4), 38-40.

Burley, J. M. (1982). Playing in the p a rk s .. .  no t just for kids. Music Educators 
ToumaL 69(3). 40-41.

Cahill, P. (Ed.) (1981). The arts, hum anities and older Americans: a catalog of 
p ro gram  profiles. W ashington, DC: The N ational Council on Aging, 
Inc.

Choate, R. A. (Ed.). (1968). Music in Am erican society: docum entary report of 
the Tanglew ood Sym posium . W ashington, DC: Music Educator's 
N ational Conference.

Cross, K. P. (1981). A dults as learners: Increasing participation and 
facilitating learning. San Francisco: Jossey-Bass.

Davidson, J. B. (1980), Music and gerontology: a young endeavor. M usic 
Educators Toum aL 66f9L 27-31.

Davidson, J. B. (1982). Music for the young a t heart. Music Educators 
Tournai. 68(71. 33-35, 49.

Donner, R. A. (1974). Getting back to basics. Parks and Recreation. 9f6L 29-31, 
101- 102.

85



Egbert, M. (1970). Music is w hat's h ap p en in g   Parks and Recreation. 5(6).
22-24,57-60.

Elderhostel. (1996, May). Elderhostel: United States and Canada catalog 
(No. 12). Boston: Author.

Elliott, D. J. (1995). Music matters: a new  philosophy of music education.
New York: Oxford University Press.

Ernst, R. E., & Emmons, S. (1992). New horizons for senior adults. M usic 
Educators Tournai. 79(4). 30-34.

Evans, R., & Klein, H. (1992). Too intrinsic for renown: a study of the
m em bers of The National Guild of C om m unity  Schools of the Arts. 
New York: The Lila W allace-Reader's Digest Fund.

Gibbons, A. C. (1985). Stop babying the elderly. Music Educators ToumaL 
Zl(7), 48-51.

G unzenhauser, S. (1977). [description of senior citizen arts program s at
W ilm ington Music School]. In N ational Council on the Aging, A rts 
and the aging: an agenda for action (pp. 47-50). W ashington, DC: 
A uthor.

Halfvarson, L. R., & O'Connor, J. A. (1970). A survey of adult and continuing 
music education in Illinois. Urbana, IL: Illinois University Division of 
University Extension. ERIC Docum ent Reproduction Service. No. ED 
052 449.

Harris, L. & Assoc., Inc. (1975). The myth and reality of aging in America. 
W ashington, DC: National Council on  Aging.

Havighurst, R. J. (1976). Aging in America: im plications for education. 
W ashington, DC: The National Council on the Aging, Inc.

Hoffman, D. H. (1975). University extension program m ing in the arts and  
hum anities for the elder American. Studies in Art Education. 16(21. 
58-64.

Hoffman, D. H. (1982). Pursuit of arts activities w ith older adults: an 
adm inistrative and program m atic handbook. W ashington, DC: 
National Council on A ging/C enter for Professional Developm ent, 
College of Education, University of Kentucky.

Hoffman, D. H. (1992). Arts for older adults: an enhancem ent of life. 
Englewood Cliffe, NJ: Prentice-Hall, Inc.

86



Holmes, R. (1965). Obligations in instructional offerings. In Sarig, E. R., & 
Hugdalh, E. O. (Eds.), Proceedings of the second national sym posium  
on music in adu lt and  extension education (pp. 78-89). Madison, WI: 
The University of W isconsin. (ERIC Docum ent Reproduction Service. 
No. ED 026 554.)

H ood, M. V. (1976). A dult m usic education. International Society of Music
116-117.

H ugdahl, E. O. (1977). [description of group organ lessons at senior citizen 
centers through the U niversity of Wisconsin-ExtensionJ. In National 
Council on the Aging, Arts and the aging: an agenda for action (p. 46). 
W ashington, DC: A uthor.

Kaplan, M. (1966). Foundations and frontiers of music education. New York: 
Holt, R inehart & W inston, Inc.

Kaplan, M. (1974). The arts and recreation: not-so-strange bedfellows. Parks 
and Recreation. 9(6). 24-27, 91-92.

Knowles, M. S. (1980). M odem  practice of adult education (Rev. ed.) New 
York: Cambridge.

Learning Resources N etw ork (LERN). (1994). 1994-1995 program  resource 
gu ide . M anhattan, KS: Author.

Lehman, P. R. (1987). Music in today’s schools: rationale and com m entary. 
Reston, VA: Music Educators National Conference.

Leonhard, C. (1952). Recreation through m usic. New York: The Ronald 
Press.

Leonhard, C. (1980a). People's Arts Programs. Music Educators ToumaL 
m S ) ,  36-39.

Leonhard, C. (1980b). Toward a contemporary program  of music education. 
Council for Research in Music Education. 6 3 .1-10.

Leonhard, C., & H ouse, R. (1972). Foundations and principles of music 
education (2nd ed.). New York: McGraw-Hill Book Co.

Machover, W. (1990). Creating an adult center for lifelong learning.
American Music Teacher. 39(61. 28-31, 53.

M adden, W., & Snitzer, F. (1994). 1993 Survey of m em ber schools. New 
Jersey: N ational G uild of Com m unity Schools of the Arts.

87



M cConathy, D. (1988). Arts, education  and  nontraditional settings. In  Balfe,
J. H .,&  Heine, J .C  (Eds.), A rts education beyond the classroom  (pp. 83- 
90). New York: American C ouncil for the Arts.

M etz, E. (1988). An arts program  for adults. Music Educators ToumaL 74(8). 
43-45.

M usic Educators National Conference. (1990). America's culture begins w ith 
ed u ca tio n . Reston, VA: A uthor.

M yers, D. E. (1992). Teaching learners of all ages. Music Educators ToumaL 
Z9(4), 23-26.

N ational Center for Education Statistics. (1995, November). Forty percen t of 
adults participate in adu lt education  activities: 1994-95 [on-line]. 
Available: h ttp ://w w w .ed .gov /N C E S /pubs/S briefs/sb95823 .h tm l

N ational Council on the Aging. (1977). A rts and the aging: an agenda for 
action . W ashington, DC: A uthor.

N ational G uild of Com m unity Schools of the Arts. (1994). M em bersh ip  
d irectory . Englewood, NJ: A uthor.

N ational Research Center of the Arts, Inc. (1980). Americans and the arts: a 
survey  of public opinion. N ew  York: American Councils of the Arts.

Nickelsberg, B. (1977). [description of Living Arts program  through the Iowa 
Arts Council]. In National C ouncil on the Aging, Arts and the agin g: 
an agenda for action (pp. 28-29). W ashington, DC: Author.

O ppenheim , A. N. (1992). Q uestionnaire design and attitude m easurem ent 
(New ed.) London: Pinter Publishers.

O tt, L. (1984). Know the score. College M usic Symposium. 24(1). 27-32.

Rockefeller Panel Report. (1965). The perform ing arts: problem s and 
prospects. New York: M cGraw-Hill Book Co.

Sarig, E. R., & Hugdalh, E. O. (Eds.) (1965). Proceedings of the second national 
sym posium on m usic in ad u lt and  extension education. M adison, WI: 
The University of W isconsin. (ERIC Docum ent R eproduction Service. 
No. ED 026 554.)

Sculley, J. (1990). [quote about im portance of creative arts]. In Music 
Educators National Conference, Am erica's culture begins w ith  
education  (p. 14). Reston, VA: Author.

88

http://www.ed.gov/NCES/pubs/Sbriefs/sb95823.html


Steinel, D. V. (1984). Music and music education: Data and inform ation: 
N ational data review . Reston, VA: Music Educators N ational 
Conference.

Sunderland, J. T. (1974). Include the elderly in. Parks and Recreation. 9(6). 
41-44.

Sunderland, J. T. (1976). O lder Americans and the arts. W ashington, DC: 
N ational Council on the Aging, Inc.

Terry, P. (1988). The arts endow m ent's program s for special constituencies. 
In Balfe, J. H., & Heine, J. C. (Eds.), Arts education beyond the 
classroom  (pp. 43-49). N ew  York: American Council for the Arts.

U. S. Bureau of the Census. (1996, Septem ber 23). N ational population data: 
resident population by age group and sex [on-line]. Available: 
h ttp ://w w w .c en su s .g o v /p o p u la tio n /w w w /pro jec tions/respop l htm l

U. S. Bureau of the Census. (1996, September 30). Years of school com pleted 
by persons 25 years old and over, by age and sex: selected, years 1940_tQ 
1995 [on-line]. Available: h ttp ://w w w .cen su s.g o v /p o p u la tio n / 
socdem o/education /tab le l7 .dat

Unpyblished Materials

Ackroyd, J. (1985). Arts in the conununity: a study of the Fine Arts
Association and School of Fine Arts in W illoughby, Ohio (Doctoral 
dissertation. University of Cincinnati, 1984). Dissertation Abstracts 
International. 45(08). 2293A.

Davidson, J. U. B. (1979). The status of m usic program s for residents of
sheltered housing, nursing  and dom iciliary care hom es in M aryland 
(Doctoral dissertation. University of M aryland, 1978). D issertation 
Abstracts International. 40(01). 145A.

Edgington, D. V. (1992). The process of deriving a structure for a program  of 
m usic education for senior citizens (Doctoral dissertation. University of 
Colorado at Boulder, 1992). Dissertation Abstracts International. 53(061. 
1835A.

Fay, J. M. (1982). The hum anities as com ponents of com m unity services 
program s in selected com m unity colleges in southern  California 
(Doctoral dissertation. University of California, 1982). D issertation 
Abstracts International. 43101). 59A.

89

http://www.census.gov/population/www/projections/respopl
http://www.census.gov/population/


Gerkowski, R. (1966). A study of music offerings in thirty public school adult 
education program s in the United States (Doctoral dissertation, 
M ichigan State University, 1965). D issertation Abstracts International. 
2Z(03), 628A.

Kellmann, R. H . (1985). The developm ent of a music education program  for 
older adu lts  suitable for use in senior citizens centers, retirem ent 
homes, o r o ther sites (Doctoral d issertation. N ew  York University,
1984). D issertation Abstracts International. 46(01). 95A.

Norm an, J. S. (1978). Arts program m ing for senior citizens (Doctoral
dissertation. U niversity of N orthern Colorado, 1978). D issertation 
Abstracts International. 39(05). 2611A.

Pflieger, D. B. (1985). Com munity schools of the arts: outreach, scholarship, 
and financial assistance program s (N ational G uild of Com m unity 
Schools of the Arts, Inc., Settlement Music Schools) (Doctoral 
dissertation, Louisiana State U niversity and  Agricultural and 
M echanical College, 1985). Dissertation A bstrarts International. 46(06). 
1551A.

Robertson, W. D. (1993). A survey of m usic education program s for senior
citizens in  M ecklenburg County, N orth  Carolina (Doctoral dissertation. 
U niversity of N orth Carolina at Greensboro, 1992). D issertation 
Abstracts International. 53(10). 3468A.

Schuman, D. Z. (1967). A survey and evaluation of recreational music 
program s in  industry  (Doctoral d issertation, Columbia University, 
1964). D issertation Abstracts International. 25(08). 4745.

Secrest, J. D. (1983). Continuing education in music: a study of successful 
practices, innovative strategies, and curren t trends (Doctoral 
dissertation. University of Blinois at Urbana-Cham paign, 1982). 
D issertation Abstracts International. 43(09). 2921A.

Stem, J. (1968). A p lan  for developing an ad u lt music education program  in 
Charlotte, N orth  Carolina (Doctoral dissertation, Columbia University, 
1968). D issertation Abstracts International. 29(02). 460A.

Sterrett, D. E. (1974). Music in the recreation program  for the senior citizen in 
the state of Florida (Doctoral dissertation, Peabody College for Teachers, 
1957). D issertation Abstracts International. 18(03). 1063.

90



Tatum, M. E. (1986). A descriptive analysis of the sta tus o f m usic program s in 
selected retirem ent residences and senior citizens' centers in the 
southeastern  U nited States (Doctoral d issertation, Indiana University,
1985). D issertation Abstracts Interational. 47(02). 460A.

W alker, D. L. (1981). A  study  of m usic education in com m unity
developm ent, continuing education, and correctional program m ing as 
reported by state arts agency directors in the U nited States (Doctoral 
dissertation, Peabody College for Teachers, 1980). D issertation Abstracts 
International. 42(02). 593A.

91



APPENDIX A

LETTER OF ENDORSEMENT FROM LOLITA MAYADAS 
OF THE NATIONAL GUILD OF COMMUNITY SCHOOLS OF THE ARTS



C\i/kÂJLÀ ^ (4/1̂

January 16, 1998

Dear School Director;

As you will see from the enclosed materials, a survey of adult music programs at 
Guild member schools is currently being carried out by Ramona Kime Graessle, a Ph.D. 
candidate at the University of Oklahoma, School of Music.

The issues connected with adult learning and aging are of critical importance to 
Guild schools. I believe the survey will provide important information in terms of existing 
programs and may assist in designing new programs targetted to this specific age group. 
The report will be shared with all member schools.

Your prompt response would be much appreciated.

tincerely.

"LAlita Mayadas 
Executive Director

40 North Van Brunt Street • Suite 32 • PO Box 8018 • Englewood • NJ 07631
Phone; 20I/S7I 333? * F a x : 201/B?I«7639 * E*mail;aliTuyada!(#woridnet.ati.net • Website: www.naifuild.org
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APPENDIX B

COVER LETTER TO ADMINISTRATORS OF MEMBER SCHOOLS 
OF THE NATIONAL GUILD OF COMMUNITY SCHOOLS OF THE ARTS



January 16,1998 
217 N. Sycamore 
M arshall, MI 49068

To Directors of N ational G uild m em ber schools.

W ith a grow ing interest in lifelong learning, increasing num bers of adults are 
participating in the arts and  in  music education activities. Com m unity m usic 
schools can play an im portant role in offering such m usic activities for adults. 
The National G uild of C om m unity Schools of the Arts is a w idely regarded 
organization of com m unity schools and can provide a m odel for 
program m ing in  a variety of environm ents and  for the whole range of age 
groups.

I am w riting to request your help in gathering inform ation regarding adu lt 
music program m ing at m em ber schools of the N ational G uild. This study  
will include inform ation on  m usic offerings for adults, the effectiveness of 
such program m ing, and the procedure by w hich decisions are m ade. The 
information gathered from  this survey w ill be the basis of m y doctoral 
dissertation a t the University of Oklahom a and  can be used as a m odel for 
other organizations institu ting  music activities for adults.

Your input is crucial to the significance of this study  and will be greatly 
appreciated. The nam es of individual schools will not be identified in the 
study, and all responses will be kept in confidence. A stam ped, self-addressed 
envelope is enclosed for your convenience in retu rn ing  the questionnaire. 
Please return it to m e by February 13,1998.

If you w ould like a copy of the survey results, please m ark in the appropriate 
place at the end of the questionnaire. Thank you for your tim e and  for 
assisting m e in gathering this data. If you need further inform ation or have 
other questions, please w rite o r call me at (616) 781-9362.

Sincerely,

Ramona Kime Graessle 
Ph.D. C andidate 
U niversity of O klahom a

Roger Rideout, Faculty Sponsor 
University of Oklahom a, School of Music 
(405) 325-4146
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APPENDIX C 

SURVEY QUESTIONNAIRE



Adult Music Programming Survey

Name o f school:

Name o f person com pleting questionnaire: 

Job T itle:_______________________________

Phone Num ber

N o te: W hen com pleting this questionnaire, on-site locations include the
main school and any branches, w h ile off-site locations include those 
not at the main school or branches.

Section 1 : Enrollment Information

1. Please indicate music student enrollment (all ages) for 1996-97.

Total music enrollment: ______
Main school ______
Branches ______
Off-site program s ______
Summer program s

(all sites) ______

2. Please indicate adult music student enrollment for 1996-97.

Total adult music enrollment:___ ______
Main school_____________ ______
Branches________________ ______
Off-site program s________ ______
Summer program s

(all sites)__________ ______

97



Section 2: Adult Music Programming

3. Please indicate which of the following areas of instruction were offered 
to aduKs during the 1996-97 school year. Check ail that apply.

Area

Music History 

Jazz Improvisation 

Chamber Ensembles: 

Wind 

Brass 

String

Private instruction on: 
Piano 

Voice 

Organ 

Guitar 

Recorder 

Strings 

Brass 

W oodwinds 
Percussion

On- O ff. 
Site Site

Area

Theory/M usicianship 

Music Appreciation 

Large Ensembles: 

Chorus 

Band 

Orchestra 

Class instruction on: 
Piano 

Voice 

Organ 

Guitar 

Recorder 

Strings 

Brass 

W oodwinds 
Percussion

Early Music Instrum ents/Ensem bles (please specify)

Ethnic Music Instrum ents/Ensem bles (please specify)

On- O ff- 
Site Site

Other (please specify)
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4. At which of the following off-site locations were instructional music 
activities offered for adults during 1996-97? Check all that apply.

 Art Galleries /M useum s _____Hospitals
 C om m unity/N eighborhood Centers  Churches
 Park and Recreational Departm ents  YMCA/YWCA
 Senior Citizens Centers _____Group Homes
 Vocational and  Rehabilitation Centers  N ursing Hom es
 Public Schools (e.g. off hours)  Libraries
 O ther (please specify)_________________ _____Prisons

5. In addition to traditional music lessons and classes, which of the 
following music activities were offered during 1996-97 that were 
designed primarily for adult students? Check all that apply.

 W orkshops
 Festivals
 Symposia
 M aster classes
 Dem onstrations
 Lectures on music or related topics
 O ther (please specify)

6. Please use the following space to briefly describe any additional music 
programs/activities designed primarily for adults that were offered 
during 1996-97 and/or clarify any details of programs described above.

7. Do adult students regularly participate in student recitals? Yes No

8. Do you offer special "adult students only" recitals? Yes No
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9. School music performances (ensemble concerts and/or recitals) were 
given at the following off-site locations during the 1996-97 school year:

, A rt Galleries/M useum s 
, Com m unity/N eighborhood Centers 
Park and Recreational Departments 
Senior Citizens Centers 
Vocational and Rehabilitation Centers 
Public Schools (e.g. off hours)

. O ther (please specify)

. Hospitals 

. Churches 
YMCA/YWCA 
G roup Homes 

, N ursing Homes 
Libraries 
Prisons

Section 3: Determination of Program Success
10. Which music courses and/or activities for adults do you perceive 

were the most successful during 1996-97? What factors do you feel 
contributed to the success of these programs?

11. Which music courses and/or activities for adults do you perceive
were the least successful during 1996-97? What factors do you feel 
contributed to the lack of success of these programs?
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12. Which of the following methods are routinely used by administrators 
to assess the success of aduit music programs? Check all that 
apply.

 enrollm ent num bers
 formal discussions w ith participants
 informal discussions w ith participants
 w ritten evaluations by participants
 class/activity  observation by adm inistrators
 formal discussions w ith faculty
 informal discussions w ith faculty
 w ritten evaluations by faculty
 consultant evaluation
 class/activity  observation by outside m usic educators
 evaluation by granting agencies
 other (please spec ify )__________________________________

Section 4: Decision-making for Music Programming
13. Which of the following are the most common sources of suggestions 

for new adult music courses/activities? Check aii that apply.
 current participants
 inquiries from potential participants
 school faculty
 school adm inistrators/staff members
 interested com m unity individuals or groups
 outside m usic educators/professionals
 advisory com m ittee/governing board

14. Which of the following issues regularly affect your decisions
regarding potential adult music programs? Check all that apply.
 music interests of clientele
 am ount/type  of musical experiences of clientele
 musical heritage/cultural background of clientele
 ability to pay for program
 facility/equipm ent availability or limitations
 faculty availability/unavailability
 influence of person or group m aking program m ing suggestions
 other (please specify)____________________________________
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15. Which off the ffoiiowing methods are routinely used to determine 
musicai interests off adult clientele? Check all that apply.

 systematic survey of current adult participants
 informal interviews with current adult participants
 systematic survey o f adults in the community
 informal interviews w ith adults in the community
 interview or surveys of community music educators
 other (please specify)

16. Which off the ffoiiowing people, or groups off people, are routinely 
involved in making decisions regarding new adult music offfferings 
and adult music offfferings to be discontinued? Check all that apply.

 school administrators /  staff members
 school faculty
 governing board of school
 other (please specify)

Additional Comments:

W ould you like to receive a copy o f the survey results? Y es  No

Thank you for your cooperation in  com pleting this questionnaire. Please 
return the com pleted form in the enclosed envelope by February 13.

Ramona Kime Graessle 
217 N. Sycamore 
M arshall, MI 49068
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APPENDIX D

FOLLOW-UP LETTER TO ADMINISTRATORS 
OF MEMBER SCHOOLS OF THE NATIONAL GUILD 

OF COMMUNITY SCHOOLS OF THE ARTS



February 24,1998

To A dm inistrators of National G uild m em ber schools:

O n January 16th I mailed a survey questionnaire to you regarding m usic 
program m ing for adults at m em ber schools of the National G uild of 
C om m unity Schools of the Arts, The questionnaire has the endorsem ent of 
Lolita M ayadas, Director of the National Guild, and  is serving as the basis for 
m y doctoral dissertation.

Your responses are im portant for the com pletion of my dissertation. If you 
have already m ailed the questionnaire back to me, I thank you very much. If 
you have not, please take a few m inutes to fill ou t the enclosed questionnaire 
and re tu rn  it in the envelope provided.

It is hoped that information gathered from  this questionnaire w ill help 
support the grow ing interest in adults' involvem ent in music. Please note 
on the questionnaire that you m ay request to receive a copy of the results 
w hen the study is completed. Be assured that data from individual m em ber 
schools w ill rem ain confidential. If you have any questions or need more 
inform ation, please call me at (616) 781-9362.

Sincerely,

Ramona Kime Graessle 
Ph.D. Candidate 
U niversity of O klahom a

104



APPENDIX E

PARTICIPATING MEMBER SCHOOLS OF THE NATIONAL 
GUILD OF COMMUNITY SCHOOLS OF THE ARTS



Participating M ember Schools of the 
National G uild o f Com m unity Schools o f the Arts

Alabama

Birmingham-Southern College 
Conservatory of Fine and Performing Arts 
900 Arkadelphia Road 
Birmingham, AL 35254
(205) 226-4960

University of Alabama 
Community Music School 
PO Box 870366 
171 Moody Music Building 
Tuscaloosa, AL 35487-0366
(205) 348-6741

Alaska
Eagle River Fine Arts Academy 
PO Box 773989 
Eagle River, AK 99577
(907) 694-8909

California

Claremont Community School of Music 
PO Box 53
Claremont, CA 91711
(714) 624-3012

Community Music Center 
544 Capp Street 
San Francisco, CA 94110 
(415)647-6015

Community School of Music and the Arts
University of Redlands
PO Box 3080
Redlands, CA 92373-0999
(909) 793-2121 ext. 3450

Pasadena Conservatory of Music 
845 Atchison Street 
Pasadena, CA 91104-2314 
(818) 798-9426

R.D. Colburn School of Performing Arts 
3131 South Figueroa Street 
Los Angeles, CA 90007 
(213)743-5252

Community Music School 
San Diego State University 
Music Building, #204 
San Diego, C A 92182-0217 
(619) 594-1699

La Sierra University 
Community Music School 
4700 Pierce Street 
Riverside, CA 92515-8247 
(909) 785-2131
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Colorado

The Boulder Philharmonic Academy 
Dairy Center for the Arts 
2590 Walnut St.
Boulder, CO 80302 
(303) 449-9291

Connecticut

Community Music School 
PO Box 387,90 Main Street 
Centerbrook, CT 06409 
(203) 767-0026

Westport School of Music, Inc. 
18 Woods Grove Road 
Westport, CT 06880 
(203) 227-4931

Hartford Camerata Conservatory 
834/846 Asylum Avenue 
Hartford, CT 06105 
(203) 246-2588

District of Columbia

The Levine School of Music 
1690 36th Street, NW 
Washington, DC 20007-2391 
(202) 337-2227

Florida

Academy of the Performing Arts 
The Community Church 
1901 23rd Street 
Vero Beach, FL 32960-3471 
(407) 562-3633

Rollin College Community School 
of Music 

Campus Box 2731 
Winter Park, FL 32789-4499 
(407) 646-1507

USF Community Music Division 
University of South Florida 
4202 E. Fowler Avenue 
Tampa, FL 33620
(813) 974-5792

Amelia Arts Academy 
PO Box 222 
Femandina Beach, FL 
(904) 277-1225

32035-0222

Stetson University 
Community School of the Arts 
Campus Box 8399 
Deland, FL 32720 
(904) 822-8962
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Illinois

The Conservatory of Central Illinois 
113 South Walnut St.
Champaign, IL 61820
(217) 356-9812

Harper Music Academy 
William Rainey Harper College 
1200 West Algonquin Road 
Palatine, IL 60067-7398 
(847) 925-6659

The Merit Music Program 
47 Polk Street 
Chicago, IL 60605 
(312) 786-9428

Northern Illinois University 
Community School of the Arts 
College of Visual and Performing Arts 
Northern Illinois University 
DeKalb, IL 60115 
(815) 753-1450

The People's Music School 
931 West Eastwood Avenue 
Chicago, IL 60640 
(312) 784-7032

Sherwood Conservatory of Music 
1014 South Michigan Avenue 
Chicago, IL 60605
(312)427-6267

DePaul Community Music Division 
DePaul University 
804 West Beldon Avenue 
Chicago, IL 60614 
(773) 325-7262

MCYO Community Arts Center 
64 East Crystal Lake Avenue 
Crystal Lake, IL 60014-6137 
(815) 356-6296

The Music Center of the North Shore 
300 Green Bay Road 
Winnetka, IL 60093 
(708) 446-3822

Northwestern University Music Academy 
711 Elgin Road 
Evanston, IL 60208 
(847) 467-2698

Rockford College Music Academy 
5050 East State Street 
Rockford, IL 61108-2393
(815) 226-4040

The Suzuki-Orff School for Young 
Musicians
1148 West Chicago Avenue 
Chicago, IL 60622
(312) 738-2646

lodiâDâ

Conservatory for the Performing Arts 
104 Chicago Street 
Valparaiso, IN 46383 
(219)464-9072

lUPUl Music Academy 
525 N. Blackford Street 
Indianapolis, IN 46202

Crescent Avenue School of the Arts 
1232 Crescent Avenue 
Fort Wayne, IN 46805-4319 
(219)424-4509
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Iowa

Cedar Rapids Symphony School of Music 
205 Second Avenue, SE 
Cedar Rapids, lA 52403 
(319) 398-2003

Preucil School of Music 
524 North Johnson Street 
Iowa City, lA 52245 
(319) 337-4156

Kansas

Carnegie Arts Center 
601 South Fifth 
PO Box 501
Leavenworth, KS 66048
(913) 651-0765

Maine

Portland Conservatory of Music 
44 Oak Street 
Portland, ME 04101 
(207) 775-3356

River Tree Arts Music School 
12 Depot Street 
Kennebunkport, ME 04043 
(207) 985-4343

Massachusetts

Brookline Music School 
POBox 181 
Brookline, MA 02146 
(617) 277-4593

Community Music Center of Boston 
34 Warren Avenue 
Boston, MA 02116 
(617)482-7494

Indian Hill Arts 
PO Box 1484 
Littleton, MA 01460 
(508) 486-9524

Longy School of Music 
1 Pollen Street 
Cambridge, MA 02138 
(617) 876-0956

Cape Cod Conservatory of Music and Arts 
Route 132
West Barnstable, MA 02668 
(508) 362-2772

Dana School of Music 
45 Dana Road 
Wellesley, MA 02181 
(617) 235-3010

Joy of Music Program, Inc.
112 Momingside Road 
Worcester, MA 01602
(508) 792-5667

New England Conservatory of Music 
Extension Division 
290 Huntington Avenue 
Boston, MA 02115 
(617) 262-1120 ext. 350
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The New School of Music 
25 Lowell Street 
Cambridge, MA 02138 
(617)492-8105

University of Massachusetts at Amherst 
Department of Music and Dance 
P.O. Box 32530 
Amherst, MA 01003
(413) 545-0519

The Rivers Music School 
337 Winter Street 
Weston, MA 02193 
(617) 235-6840

Winchester Community Music School 
PO Box 24
Winchester, MA 01890 
(617) 721-2950

Michigan

Ann Arbor School for the Performing Arts 
4090 Geddes Road 
Ann Arbor, MI 4810
(313)995-4625

Flint School of Performing Arts 
1025 East Kearsley Street 
Hint, MI 48503
(313) 238-9651

Community Music School of the BCSO 
P.O. Box 1319 
Battle Creek, MI 49016 
(616) 963-0046

MSU School of Music 
Community Music School 
East Lansing, MI 48824-1043 
(517) 355-7661

Minnesota

Headwaters Community Music Center 
519 Minnesota Avenue 
Bemidji, MN 56601
(218) 751-5606

Missouri

Missouri Western State College 
Midland Empire Community Arts 
4525 Downs Drive, MC-105 
Saint Joseph, MO 64507-2294
(816) 271-4512

Saint Louis Symphony 
Community Music School 
560 Trinity at Delmar 
St. Louis, MO 63130
(314) 863-3033

New Hampshire

Concord Community Music School 
23 Wall Street 
Concord, NH 03301 
(603) 228-1196

Manchester Community Music School 
83 Hanover Street 
Manchester, NH 03101 
(603) 644-4548
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New Jersey

Garden State Academy of Music 
PO Box 7699
East Rutherford, NJ 07073 
(201) 933-5454

New Jersey Workshop for the Arts 
152 East Broad Street, P.O. Box 507 
Westfield, NJ 07090 
(908) 789-9696

Suburban Community Music Center 
570 Central Avenue 
Murray Hill. NJ 07974
(908) 790-0700

Long Hill Music Center 
525 Shunpike Road 
Chatham, NJ 07928 
(201)377-7108

Pathways Community Music Center 
22 Chesmut Avenue 
Bogota, NJ 07603 
(201)489-1777

Westminster Conservatory of Music 
101 Walnut Lane 
Princeton, NJ 08540
(609) 921-7104

New York

Bloomingdale House of Music 
323 West 108th Street 
New York, NY 10025 
(212) 663-6021

Community Music Center 
of Broome County 
42 Chenango Street 
B inghamton, NY 13901 
(607) 771-8040

Community School of Music and Arts 
Whiton House, Terrace Hill 
130 Prospect Street 
Ithaca, NY 14850 
(607) 272-1474

East End Community School of the Arts 
141 East Main Street 
Riverhead, NY 11901 
(516) 369-2171

David Hochstein Memorial Music School 
50 North Plymouth Avenue 
Rochester, NY 14614
(716) 454-4596

Brooklyn Conservatory of Music 
58 Seventh Avenue 
Brooklyn, NY 11217 
(718) 622-3300

Community Music School of Buffalo 
415 Elmwood Avenue 
Buffalo, NY 14222
(716) 884-4887

Diller-Quaile School of Music 
24 East 95th Street 
New York, NY 10128 
(212) 369-1484

Harbor Conservatory 
for the Performing Arts 
One East 104th Street 
New York, NY 10029 
(212) 427-2244

Hoff-Barthelson Music School 
25 School Lane 
Scarsdale, NY 10583 
(914) 723-1169
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Dorothy Delson Kuhn Music Institute 
J.C.C. of Staten Island 
475 Victory Boulevard 
Staten Island, NY 10301 
(718) 981-1500

The Lucy Moses School for Music 
& Dance 

129 West 67th Street 
New York, NY 10023 
(212) 362-8060

Music Conservatory of Westchester 
20 Soundview Avenue 
White Plains, NY 10606 
(914) 761-3715

Stecher & Horowitz School of the Arts 
74 Maple Avenue, P.O. Box 579 
Cedarhurst, NY 11516 
(516) 569-2313

Turtle Bay Music School 
244 East 52nd Street 
New York, NY 10022 
(212) 753-8811

Lighthouse Music School 
111 East 59th Street 
New York, NY 10022 
(212) 821-9200

Mind-Builders Creative Arts Center 
3415 Olin ville Road 
Bronx, NY 10467 
(718) 652-6256

The Rockland Conservatory of Music 
(Zhamber Music Society 
7 Perlman Drive 
Spring Valley, NY 10977
(914) 356-1522

Sunset Park School of Music 
4520 4th Avenue, Box MH-9 
Brooklyn, NY 11220 
(718) 748-7860

North Carolina

Community School of the Arts 
3 & 5 North College Street, 4B 
Charlotte, NC 28202 
(704) 377-4187

North Carolina School of the Arts 
Community Music School 
405 West 4th Street 
Winston-Salem, NC 27102 
(919) 721-1222

Ohio

Baldwin-Wallace College 
Conservatory of Music 
Preparatory/Adult Education Department 
275 Eastland Road 
Berea, OH 44017-2088 
(216) 826-2365

The Broadway School of Music and Arts 
5415 Broadway Avenue 
Cleveland, OH 44127 
(216)641-0630
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Capital University 
Community Music School 
2199 East Main Street 
Columbus, OH 43209
(614) 236-6412

College-Conservatory of Music 
Preparatory Department 
University of Cincinnati 
Cincinnati, OH 45221 
(513) 556-2595

School of Fine Arts 
38660 Mentor Avenue 
Willoughby, OH 44094 
(216) 951-7500

Cleveland Music School Settlement 
11125 Magnolia Drive 
Cleveland, OH 44106 
(216)421-5806

The Richland Academy of the Arts 
75 North Walnut Street 
Mansfield, OH 44902 
(419) 522-8224

Oklahoma

Community Arts School Tulsa 
2210 South Main 
Tulsa, OK 74114 
(918) 584-3333

Oregon

Commimity Music Center 
3350 S.E. Francis Street 
Porüand, OR 97202 
(503) 823-3177

Pennsylvania

Academy of Community Music 
601 Bethlehem Pike 
Fort Washington, PA 19034 
(215) 233-3020

Community Music Institute 
Lebanon Valley College 
101 North College Avenue 
Annvile, PA 17003-0501 
(717) 867-6383

Community Music School of CoUegeville 
775 Main Street 
Trappe, PA 19426 
(215) 489-3676

Community Conservatory of Music 
181 East Court Street 
Doylestown, PA 18901 
(215) 340-7979

Community Music School 
32 South 5th Street 
Allentown, PA 18101 
(215)435-7725

Cumberland Valley School of Music 
1015 Philadelphia Avenue 
Chambersburg, PA 17201
(717) 261-1220
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Darlington Fine Arts Center 
277 Baltimore Pike 
Wawa,PA 19063 
(215) 358-3632

FrankfordStyie
The Frankford Group Ministry 
4620 Griscom Street 
Philadelphia, PA 19124 
(215)744-2990

Jewish Community Center Music School 
5738 Forbes Avenue 
Pittsburgh, PA 15217 
(412) 521-8010

Settlement Music School 
Eastwick Satellite 
Penrose Elementary Schoo 
78th & Este Avenue 
Philadelphia, PA 19153

Settlement Music School 
Mary Louise Curtis Branch 
POBox 25120 
416 Queen Street 
Philadelphia, PA 19147 
(215) 336-0400

Suburban Music School 
PO Box 1332 
Media, PA 19063 
(215) 566-4215

The Music Academy 
519 West College Avenue 
State College, PA 16801
(814) 238-3451

Settlement Music School 
Jenkintown Branch 
515 Meetinghouse Road 
Jenkintown, PA 19046

Settlement Music School 
Northeast Branch 
3745 Clarendon Avenue 
Philadelphia, PA 19114

Wilkes Community Conservatory 
Wilkes University 
POBox 111
Wilkes-Barre, PA 18766
(717) 831-4425

Wyomissing Institute of Fine Arts 
1100 Belmont Avenue 
Reading, PA 19610-2082
(610) 376-1576

Rhode Island

The Music School 
2 South Angel Street 
Providence, RI 02906 
(401) 272-9877
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Anderson Academy of Music 
P.O. Box 5323 
Anderson, SC 29623-5323 
(803) 231-0859

Creative Spark 
PC Box 1996 
1895 Highway 17N 
Mount Pleasant, SC 29464 
(803) 881-3780

Tennessee

Community School of the Arts 
620 State Street 
Knoxville, TN 37902
(615) 523-5684

University of Tennessee at Chattanooga 
Cadek Conservatory of Music 
615 McCallie Avenue 
Chattanooga, TN 37403
(615) 755-4624

Texas

Stephen F. Austin State University 
Music Preparatory Division 
PO Box 13043 
SPA Station
Nacogdoches, TX 75962-3043 
(409) 568-1139

Utah

Tuacahn Center for the Arts 
1100 Tuacahn Drive 
Ivins, UT 84738
(801)652-3201

Vermont

Kinhaven Music School 
P.O. Box 68 
Londonderry, VT 05148 
(802) 824-3451

Monteverdi Music School 
P.O. Box 1062, 137 Barre Street 
Montpelier, VT 05601
(802) 229-9000
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Virginia

The Academy of Music 
Northminster House 
902 Colonial Avenue 
Norfolk, VA 23507-1705 
(757) 627-0967

Renaissance Music Academy of Virginia 
2070 Mount Tabor Road 
Blacksburg, VA 24060 
(540) 552-1383

Washington

Central Washington University 
Preparatory Program 
Department of Music 
400 East 8th Avenue 
Ellensburg, WA 98926-7485
(509) 963-1216

Imperials Music & Youth Organization 
2003 Maple Valley Highway, Suite 213 
Renton, WA 98055
(206) 228-4506

Gene Nastri Community School 
of the Arts 

P.O. Box 5613 
Everett, WA 98206

University of Puget Sound 
Community Music and Dance Department 
1500 North Warner 
Tacoma, WA 98416-0420
(206) 756-3575

Wisconsin

Lawrence Arts Academy 
Lawrence University 
Appleton, WI 54912-0599 
(414) 832-6632

The Wausau Conservatory of Music 
404 Seymour Street 
PO Box 606
Wausau, WI 54402-0606 
(715) 845-6279

Northern Lakes School of the Arts 
113 Elm Street 
Amery, WI 54001
(715) 268-6811

Wisconsin Conservatory of Music 
1584 North Prospect Avenue 
Milwaukee, WI 53202
(414) 276-5760
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APPENDIX F 

COVER LETTER FOR PILOT QUESTIONNAIRE



May 23,1997 
217 N. Sycamore 
M arshall, MI 49068

To Directors of com m unity arts schools.

A  m onth ago I contacted your school regarding m y study  of adu lt 
m usic program m ing at com m unity arts schools. If you are still able,
I w ould like to ask for your participation in the pilot study. The data 
gathered  from  the questionnaire will be a p a rt of m y doctoral 
d issertation  a t the U niversity of Oklahoma. My com m ittee 
chairperson is Dr. E. L. Lancaster.

Please com plete the questionnaire, giving careful consideration to an 
evaluation  of the docum ent. Are any questions difficult to understand  
o r am biguous? Do any questions seem redundan t or irrelevant to the 
study?

Please m ake com m ents and  suggestions for im provem ent in the 
m argins or on  the back of the questiormaire. Your in p u t is im portant 
for the revision of this questionnaire. The nam e of the schools will 
n o t be identified in the presentation of the data  and all responses will 
be kept confidential.

T hank you for your participation. Please return  the questionnaire 
and  your com m ents in the enclosed envelope by June 9. If you need 
further inform ation or have other questions, please w rite  or call me at
(616) 781-9362 or contact m y faculty sponsor at the num ber listed below.

Sincerely,

Ramona Kime Graessle 
Ph D. Candidate 
U niversity of O klahom a

Roger R ideout, Faculty Sponsor 
U niversity  of O klahom a 
School of M usic 
(405) 325-4146
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APPENDIX G 

FOLLOW-UP LETTER FOR PILOT STUDY



June 14,1997 
217 N. Sycamore 
M arshall, MI 49068

Dear C om m unity Music School Director,

O n May 2 3 ,1 m ailed a pilot questionnaire to you regarding music 
program m ing for adults at com m unity music schools. If you have already 
mailed it back to me, thank you very much. If it d idn ’t get to you, or if it was 
lost, please take a few m inutes to fill out the enclosed questionnaire and 
return  it in the envelope provided. The data gathered from the questionnaire 
will be a part of m y doctoral dissertation at the University of Oklahoma. My 
committee chairperson is Dr. E. L. Lancaster.

Because this is a pilot study, please complete the questionnaire, giving careful 
consideration to an  evaluation of the document. Are any questions difficult 
to understand  or ambiguous? Do any questions seem redundant or 
irrelevant to the study?

Please m ake com m ents and suggestions for im provem ent in the m argins or 
on the back of the questiormaire. Your input is im portant for the revision of 
this questiormaire. The name of the schools will not be identified in the 
presentation of the data and all responses will be kept confidential.

Thank you for your participation. Please return the questiormaire and your 
com m ents in the enclosed envelope at your earliest convenience. If you 
need further inform ation or have other questions, please write or call me at
(616) 781-9362 or contact my faculty sponsor at the num ber listed below.

Sincerely,

Ramona Kime Graessle 
Ph.D. Candidate 
University of Oklahoma

Roger Rideout, Faculty Sponsor 
U niversity of Oklahoma School of Music 
(405) 32-4146
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APPENDIX H

COMMUNITY ARTS SCHOOLS USED IN PILOT STUDY



Community Arts Schools Used in Pilot Study

Evergreen M usic Conservatory 
4501 Van N uys Blvd., Box 105 
Sherm an Oal&, CA 91403 
(818) 501-4869

The Steckm an Studio of Music 
829 S. O ak Park Ave.
Oak Park, IL 60304 
(708) 524-1954

M onm outh C onservatory of M usic 
200 Broad Street 
Red Bank, NJ 07701 
(908) 741-8880

Georgia State University 
N eighborhood Music School 
PO Box 55169 
Atlanta, GA 30308 
(404) 651-1111

St. Francis Music Center 
116 Eighth Avenue, SE 
Little Falls, M N 56345 
(320) 632-0637

Greenwich H ouse Music School 
46 Barrow Street 
New York, NY 10014 
(212) 242-4770

Music School of the St. C hristopher House 
248 O ssington Avenue 
Toronto, O N  M6J 3A2 
(416) 532-4828
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APPENDIX I

COMMENTS CONCERNING MUSIC OFFERINGS 
AVAILABLE TO ADULTS



Com m ents Concerning M usic O fferings 
Available to A dults (Q uestion 6)

In addition  to checklists of music offerings, respondents w ere given the 

opportunity  in Question 6 to describe any additional music program s or 

activities that w ere designed prim arily for adults or to clarify any details of 

program s m arked in earlier questions. Responses from  this open-ended 

question follow:

1. A special certificate program  in Im provisational W orld Music Studies 
(entitled C ontem porary Improvisation) allows adults to register through the 
Continuing Ed program  for a curriculum  of selected college classes; it serves 
increasingly as a recruiting program  that prepares adults to enter degree 
program s. Also, a piano technology/tuning certificate program  is given at the 
[local] Steinw ay franchise.

2. A dult recitals were offered w ith a wine and  cheese reception. Faculty 
concerts were also offered.

3. W ith a county grant, a lecture concert series w as offered at the Senior 
Citizen Center.

4. Basic sight-singing. Opera outings. Com m unity chorus. Com m unity 
orchestra.

5. We are a school for visually im paired and blind, serving 95% adults. We 
offer special services, like Braille music, to this special population.

6. Limited outreach program  to adults involves only concerts /  sing-a-longs at 
a Senior C itizen Center and hospital. Musical theatre workshop. Sing-a- 
longs.

7. Yiddish sing-in. Alexander Technique.

8. W orkshops and ensembles in Latin music (Afro-Cuban) folklore and 
contem porary m usic and jazz.

9. Cham ber music, flute choir, adu lt workshop, perform ers' showcase, 
teacher training, technology training.

10. O ur program  is suited to all ages and all levels. A dults take private 
lessons and m usicianship classes which are designed specifically for them.
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11. Extensive concert series.

12. Concert series.

13. A m orning concert series of professional artists (series of 3). A cham ber 
m usic series on specified Sunday afternoons. A three w eek sum m er festival 
featuring w orld-renow ned artists—one perform ance each week.

14. W om en’s chorale. Cham ber m usic ensem ble.

15. W orkshops: music appreciation, jazz. Dem onstrations: jazz. Classes: 
acting in  theatre, music theory.

16. A rts for Seniors Program —discounted  daytim e lessons for 65+.

17. H arm ony, a music therapy program  for adults, focuses on  program m ing 
for seniors, nursing/geriatric  facilities, D /A  rehab centers, physical rehab 
centers, etc.

18. Faculty and student perform ances (m usic & dram a) at area retirem ent 
com m un ities .

19. S ix ty-p lus/m inus cham ber m usic p layers—a program  of daytim e cham ber 
music offered on alternate T hursday m ornings.

20. C om m unity band, weekly rehearsals for 15 weeks, 2 com m unity concerts.

21. [O ur school] is very interested in attracting m ore adu lt studen ts to our 
new  location. Primarily classes for adults consist of theory, cham ber music 
w eekend, voice classes, piano perform ance class and  indiv idual lessons.

22. E lder Care—program  for residents of a local elder care center. Art Song 
Society—m em bers meet to perform  and  discuss art song.

23. 1) Participation in recitals w ith  younger students. (We consider this 
essential—interactive experience w ith  others gives huge support to adults.) 2) 
Inform al hom e recitals w here all adu lts perform  for each other.

24. E ntertainm ent program m ing of m usical perform ances.

25. G uild  festivals. State Music Teachers’ Festival.

26. Private music lessons and m usic theory classes. Small m usical group 
concepts.
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27. M usical Events G roup—transportation, concerts and refreshm ents 
provided to adults from [a local] center and  adults living in local subsidized 
housing .

28. A dult recitals, cham ber music w eekends, w inter string adult cham ber 
m usic w orkshop.

29. Lecture series to seniors on  orchestral music, vocal music, jazz.

30. M ost of w hat we do is truly intergenerational—b u t special efforts are m ade 
to assure inclusion of adults.

31. [The university w ith which we re associated] offers 2 types of classes 
(symposia) that fall under the auspices of the Music Alumni (not my 
program ). These are Music Appreciation courses offered on-campus.

32. All of ou r events are open to adults and  young people; we do not 
discrim inate by age.

33. We have in past years had som e lessons occurring at retirem ent homes.

34. We offer a 4-program  cham ber m usic series annually for the com m unity, 
bringing in artists from the Kansas-M issouri area.

35. Private instruction on piano and recorder ensemble rehearsals are the 
only instructional/partic ipatory  activities currently.

36. G uitar workshops.

37. Only offer private lessons.

38. We serve as a m eeting space for m any adult music organizations, such as 
the G uitar Society, O pera Guild, Flute Society, Cello Society, etc.
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APPENDIX J

COMMENTS CONCERNING MOST 
SUCCESSFUL MUSIC ACTIVITIES



Comments Concerning M ost Successful 
Music Activities (Q uestion 10)

Respondents w ere given the opportun ity  in  the  open-ended Q uestion 

10 to indicate the m usic courses a n d /o r  activities for adults they perceived to 

be the m ost successful. They were also asked to note any factors they felt 

contributed to  the success of those program s. Their responses follow:

1. Group p iano classes—Yamaha Clavinova Lab—they like the set up. Group 
ensemble classes for piano—they like to play in th is form at. Picked interesting 
m usic.

2. Piano, voice, guitar: high visibility of course instructor, constant publicity 
and advertising by instructors themselves.

3. Ensembles and  private lessons were the m ost successful—especially our 
adult flute choirs. G reat sense of cam araderie, m any outside perform ing 
events. S tudent w orkshops are also well appreciated by  adult students—a 
chance to perform  informally for other adults.

4. Recorder ensem bles; cham ber music trips; jazz ensembles; Afro-Caribbean 
drum m ing & dance—excellent faculty is the key.

5. Private lessons; seniors recorder ensemble (has been going for 9 years, 7-8 
people, playing 4-part recorder music now).

6. Private lessons and classes m ost closely linked w ith them  (performance 
classes, ensem bles, m usic theory).

7. Group p iano and private applied instruction.

8. Group voice classes—well taught; good connections m ade to total school 
program. U pper-level voice classes—well taught; auditioned; strong 
reputation. Ind iv idual lessons—high level faculty rem ain committed to 
dedicated adu lt am ateurs. Early music departm en t classes—high demand; 
unique offerings.

9. Private lessons, ensembles, recitals, theory classes, group lessons (voice), 
sing-a-longs: all these are similarly successful.

10. Not able to judge.
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11. Private lessons, m aster classes, workshop, recitals. They b ring  the adults 
together as a com m unity—not all students (adults) play in  o u r recital, but 
m ost attend and  participate (reception, etc.).

12. M ainstream  19th cen tu ry  European traditional music based  activities 
w ork best.

13. Folk m usic w orkshops, cham ber groups and ensembles. The workshops 
appealed to adults w ho could  already play and w anted an  opportun ity  to play 
w ith others b u t could n o t m ake a weekly, long-time conunitm ent. Chamber 
ensem bles appeal to a d u lt professionals who w ant to keep up  w ith  their 
m usic.

14. Private study  and  ensem ble work. High quality instruction and 
additional opportunities like w orkshops, m aster classes, and  recitals.

15. Concerts, faculty recitals: finite commitments, adult perform ers, local 
convenience/affordability . Recorder ensemble.

16. A dult indiv idual lessons and ensembles. W illingness for flexibility for 
lesson times, high quality  faculty w ith wide variety of opportunity . Jazz 
Im prov and  Theory also popular.

17. Both the Piano W orkshop and  the Cham ber Music W orkshop were 
successful because of the participation experience of each person. The success 
is dependent on form ing the cham ber groups before the adu lts arrive. Music 
is sent ou t before hand.

18. Individual lessons—m ostly piano and voice: good teachers.

19. A dult only recitals b rough t together m any adults w ho do  no t participate 
in full-school recitals. Ensem bles for adults only were also successful.

20. P iano/voice.

21. Theory classes—desire to expand on theory touched on  in  lessons.

22. Private lessons, because of flexibility, w ork best.

23. Ensembles—learning repertoire—perform ing concerts—interacting w ith all 
ages.

24. Private instruction. M usic appreciation. Outreach perform ances. 
Contributing factors: excellence.
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25. A dult voice class, opera outings, com m unity chorus, com m unity 
orchestra. Factors contributing to success: reputation of instructor/conductor; 
perceived and expressed need for adult vocal / instrum ental experience.

26. Chorus, jazz ensemble—good for socialization and therapeutic needs of 
ou r population.

27. Cabaret workshop has a w aiting list because 12-week session culminates 
in a "performance" at a local nightclub—sort of a "fantasy camp" for singers!

28. 1) Sight-singing program : great need for this skill by area vocalists; 
program  was very well publicized and m arketed; superb teacher keeps 
students returning sem ester after semester. 2) Jazz program : a new er program  
grow ing steadily as a result of increased m arketing, "word of mouth," and 
quality instructors. 3) Music theory/harm ony: offered as a discount in 
tandem  w ith other music classes; heavily prom oted by faculty and staff. 4) 
Private lessons: quality instruction keeps students returning.

29. Private instruction in piano and  voice. It was the area of greatest adult 
interest.

30. Latin music, jazz program m ing, m asters perform ance program . 
C om m unity interest, faculty abilities.

31. A dult vocal class—rapport w ith  teacher. Opera appreciation cou rse- 
rapport w ith teacher. Individual lessons—rapport w ith  teacher, flexible 
scheduling, family study center.

32. Private lessons were the only courses that adults particidults 123teacher 
seems to be the m ost im portant factor in adults continuing their lessons.

33. Jazz Im provisation—group instruction format. A dults felt more 
comfortable perform ing in an ensem ble.

34. Cham ber music—the ability to perform  w ith /fo r peers.

35. A very successful cham ber music weekend, along w ith results of a survey 
distributed to participants, became the starting point of an ongoing adult 
ensemble program  in 1997-98. Enrollm ent in this program  is very strong. So 
far we've had success w ith each com ponent we've added  to ou r adults-only 
program . E.g., formerly, few adults registered for theory classes; this year, an 
adults-only theory class has show n strong enrollm ent.
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36. Most of our adults take piano, voice and guitar. Again, these are 
individual lessons and success is individual. Adults who have not read 
music before are frustrated, so the m ost successful are, probably, those who 
are continuing or renew ing their m usic studies.

37. Private instruction—flexibility.

38. Private lessons. Seeing the im provem ent of the adults from recital to 
recital shows the success of the program .

39. All private lessons—very well received. All concert series—sold out.

40. Private instruction.

41. As the new director, I find m y retrospective overview m ay be inaccurate. 
It appears the voice class w as m ost successful due to the teacher’s planning 
and the com m itm ent of all involved.

42. Individual lessons; som e theory/appreciation courses; cham ber music. 
Success results from recognizing and  meeting the needs of the particular 
studen ts involved.

43. W omen's chorus; cham ber music ensemble. The strength of the directors 
of these groups.

44. Orchestra—intergenerational, fabulous conductor, sym phony m em ber as 
concertm istress.

45. W orkshops—they love these—chance for them to meet and discuss being 
an adult learner.

46. We only reach a lim ited adu lt population. The best w ay for this is to have 
a flexible teaching program s (hours) after work.

47. O ur com m unity band, chorus, and concert jazz band. They present 
opportunities for adults to m ake music, making allowances for their busy 
schedules. Also ou r African-American Gospel Music workshop.

48. Private lessons and piano ensembles for 4 hands/8  hands. Largely, the 
teachers involved.

49. O ur jazz workshop w as the m ost successful. The jazz teachers/ 
perform ers are w ell-know n in the comm unity and have a good following.

50. Private lessons (individual).
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51. A dults participated m ostly in  piano, bu t also cello and violin. These 
offerings w ere /a re  all on-site.

52. 1) Cham ber m usic ensem bles has been successful for 6 years at [our 
school]. Approxim ately 45 people p lay every other week in 15-19 ensem bles, 
including string quartets, trios and  m ixed ensem bles and w ith  w ind 
ensembles. 2) O pera appreciation classes w ith 75 people enrolled are also 
successful.

53. Private music lessons.

54. Private lessons. C ham ber m usic m ornings—lots of m ailing and calling.

55. Private lessons—piano and  voice in particular. Individuals in terest in 
renew ing earlier studies o r expanding capabilities.

56. We had an adu lt piano studen t, who perform ed excellently at the 
Perform athon, N ovem ber 21, N ational Guild of Com m unity Schools of the 
Arts. She w as our "star" adu lt m usic student because of her excellent 
instructor.

57. The Sixty Plus or M inus Players chamber music program  and the Daytim e 
O lder A dults program  w ere both  very  successful from the standpoints of 
enrollm ent and participation. They were successful because they are well- 
organized and taught by a com m itted and caring faculty. We see a large, stable 
group of adults involved in private instruction at all branches. These adults 
prim arily  study voice and piano, though we do have a significant num ber 
studying  other instrum ent as well.

58. Recitals.

59. Music theory; cham ber m usic weekend; vocal health day; adu lt voice 
classes. These are the m ost popu lar classes for adults. Well organized, well 
publicized.

60. Both program s [Elder Care, A rt Song Society] were successful. The key to 
success—as well as the success of private students—was the faculty.

61. All that we offer w as a huge success! Cello, piano, violin, voice lessons. 
All adults continued 1997-98.

62. Private lessons.

63. Private piano, guitar, and Suzuki violin were successful due in p a rt to the 
quality of instructors.
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64. Private music instruction: great teachers, flexible scheduling. 
"Songweavers" singing g roup  for "non-singing" wom en. N on-threatening 
and  fun.

65. Flute choir, private lessons, Young-at-H eart Chorale. These rem ained 
successful because of the quality  instruction and  enthusiasm  of the instructor.

66. Voice class—the Choral Society (conducted by ou r school's director) 
provides a feeder system  for o u r A dult Voice Class.

67. A dult voice class and  voice; adu lt gu itar and  guitar; piano lessons; piano 
class. The teachers.

68. The Beginning Piano for A dults w as successful. We offered this w ith  3 
students to one instructor for 15 weeks—1 hour per week.

69. Music theory, music appreciation: m any parents w ant to have this 
knowledge to help their children; also social contact of class situation. A dult 
recital.

70. Choral program s, private lessons.

71. Private lessons—the com m itm ent and  accountability of one-on-one 
instruction. Beginning class voice—has practical application and use outside 
of the class, such as church choirs.

72. Private lessons. M any adults w ere interested in furthering their personal 
skills.

73. Private lessons and m usic theory classes. Program s are requested by the 
adults.

74. The Music Events G roup is in its 38th season—the success of the program  
is affected by: 1) quality concerts provided free; 2) transportation provided free; 
3) opportunity  to lessen isolation of seniors a n d /o r  disabled persons.

75. Chime choir at senior assisted living facility. W onderful instructor; 
eagerness of seniors for enriching arts activity (w ith minimal physical 
involvem ent); ensemble p lay ing  is a very social activity.

76. Private lessons, jazz and  cham ber m usic groups, theory. Feeling of 
rapport w ith teachers. Sense of com m unity w ith  other adults.

77. Voice and piano lessons; these are successful because they were w anted by 
the students.
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78. Cham ber music, private lessons.

79. A dult band, adult choir, private lessons.

80. Private voice and private piano instruction. Demand is high in these 
areas—good instruction in these areas. Flexibility of scheduling—i.e. du ring  
lunch h o u r program m ing.

81. Since w e do not offer many established program s strictly for adults, their 
individual lessons were the m ost successful because of the one-on-one 
a tten tion .

82. C ham ber ensembles and pre-concert lectures.

83. Classes for the "non-traditional" m usic student; e.g. "you don 't have to be 
a m usician to study at [our school]"—m usic related curriculum  for the non­
m usician .

84. U nhesitatingly—our intergenerational ensem ble activities—w orkshops 
and perform ances. Adults loved the v ibrant enthusiasm  of young people.

85. Private instruction and adult flute choirs. Enrollment and interest of 
participants.

86. Four to six week topic-oriented courses.

87. We are only now in the developm ent of adu lt music courses and have 
found that folk music offerings specific to a particular instrum ent—i.e. 
ham m ered dulcimer, tin whistle, song w riting—to be most successful.

88. Private lessons—scheduling ease.

89. Voice, lectures, piano, guitar.

90. O ur adult "workshops" are popular. These informal parties offer adults 
the chance to socialize and perform  in an  informal atm osphere.

91. We only offer private lessons and orchestra a t the m oment—but hope to 
expand offerings sometime in the future. Both private lessons and orchestra 
are successful.

92. 1) Private instruction in all instrum ents; 2) Chamber and vocal 
ensembles; 3) sightsinging classes. Success attributable to: terrific teachers.

93. Private lessons, chorus.
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94. Adult violin group: 1) enthusiasm  and comm itm ent of adult participants; 
2) quality of instruction; 3) rapport developed betw een participating adu lts 
and instructors.

95. I gather our classes and lessons seem to be successful because people 
continue coming.

96. Music as Pleasure (appreciation classes): non-credit, life-long learning, 
peer support, social activ ities/outings related to the "course."

97. Com munity band festival—involvem ent of our band as volunteer staff.

98. Adult piano class.

99. Private lessons.

100. Teacher training: piano pedagogy for adults.

101. Private guitar, music therapy.

102. Private lessons; ensembles: orchestra, "Anything Goes" Chorus, jazz. 
Interest—participatory.

103. Recorder and chorus—both long standing classes of high quality w ith 
room to advance; loyal and dedicated students; w ord of mouth.

104. Private lessons are satisfying for adults because they can w ork at their 
own level. A dults seem  to love our cham ber music program  (weekly 1 hour 
rehearsals w ith a coach)—they like playing together as am ateur musicians. 
Factors—good faculty is key!

105. Private lessons.
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APPENDIX K

COMMENTS CONCERNING LEAST 
SUCCESSFUL MUSIC ACTIVITIES



Comments Concerning Least Successful 
Music Activities (Question 11)

Respondents were asked to indicate the m usic courses a n d /o r  activities 

for adults they perceived to be the least successful ((Question 11). They also 

were asked to indicate any factors they felt contributed to the lack of success of 

those program s. Responses follow:

1. Vocal class for beginners: adults do n o i like to sing in front of others if they 
are just beginning.

2. Group classes for instrum ental instruction.

3. Some adu lts  (a decreasing num ber) are uncom fortable perform ing on 
student recitals.

4. Music appreciation (our prices are higher than  other nearby competitive 
adult ed offerings) and  Music H istory (I think survey courses and academic 
history w ould fill better if we offered associate degrees).

5. Specialized classes (e.g. African drum m ing, music appreciation) are always 
weak.

6. Begiruiing theory and  history classes: less than optim al conceptualization, 
m arketing, and  integration into school

7. Not able to judge.

8. Chamber ensem ble—scheduling regular rehearsal is difficult. T heory / 
history /  appreciation classes—scheduling classes is difficult.

9. Jazz and ethnic have the least response across the board.

10. Lectures and  music appreciation offered at the m ain location of the 
school—these generally appeal to an older rather than  w orking population. 
They prefer day  rather than evening activities and  prefer things brought to 
them rather than  having to travel to our site.

11. G roup instrum ent classes. Space issues, light enrollm ent.

12. Musical /  theatrical production: lack of choral group to draw  from.
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13. Classes in Music H istory had a  very small bu t faithful following.

14. Ensembles w ith adults and children; adults do  not w ant to be grouped 
w ith younger people even if they're playing at the sam e level. The same 
issue applies to the lack of adults applying for the H onors Com petition.

15. A dult recitals. A dults do  no t feel it necessary to perform  in public w hen 
they are taking lessons for personal satisfaction and accomplishments.

16. We have tried to offer music appreciation for several years—no interest. 
A dult recitals—have tried—no interest—don 't w ant to perform .

17. In past years we've offered in  our class schedule A dult Recorder and will 
accept any adu lt in private instruction. Adults in this area are very reluctant 
to take lessons of any kind.

18. Cham ber music g roups—groups didn 't materialize. A nother program , 
less intensive and less expensive, competes for some forty adults' time.

19. Survey of Music Literature, Introduction to W orld Music. Factors 
contributing to their demise: greater dem and for applied music; local 
dem ographic picture includes large population of well-educated individuals 
and professional schedules that do  not allow for continuing education beyond 
applied music.

20. Music theory always generates some interest bu t there is great difficulty in 
m aintaining a curriculum  schedule (like Theory 101, 102, etc.) due to the 
varying learning speeds of the students. Some are ready to move on. others 
are not. Currently w e only offer an Introduction to Music Theory (for 
beginners only).

21. 1) Beginning level class instruction (with the exception of piano & guitar): 
dem and for these classes varies greatly. 2) Chamber music program : difficulty 
of keeping students returning sem ester after semester (due to other 
commitments); difficulty of scheduling and m atching students of like ability 
levels into logical instrum entation.

22. Cham ber m usic—lack of sufficient num bers to m ake good matches.

23. We've w anted to begin an adu lt chamber program ; adm in istra tion - 
coordinating interest, schedules—will be daunting.

24. An adult recital w as offered; however, only one adu lt w anted to perform. 
Most are too shy or feel they do not play well enough to perform.

25. Private instruction—the fear of a solo performance.
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26. Music at m id-m om ing—lack of interest in program m ing and com petition 
from other cultural activities.

27. Lack of confidence in reading m usic is the most difficult pa rt of dealing 
w ith adults.

28. Theory classes. It w as difficult for the adults to a ttend  due  to scheduling 
problem s.

29. As you can see, few courses and activities were offered. Lack of 
organization and m otivation, in addition  to virtually no  m arketing  and poor 
comm unication w ith faculty led to disinterest and underm ined  [our school's] 
activities and course offerings.

30. Some ensemble offerings targeted to adults flounder because of the 
various things that interfere w ith  adults' availability—w ork, personal 
problems, etc.

31. Choir—lack of com m itm ent by members.

32. Time factor—m ost studen ts are university professors w ith  little tim e for 
extras. They have requested ensem bles bu t we have been unable to arrange 
their levels / schedules satisfactorily.

33. W orkshops—very lim ited participation. People are too busy.

34. Music Appreciation, Acting in Theatre, Music Theory—we had a lim ited 
response on tiiese. That w as the first year we offered classes specifically for 
adults—m ost people just assum e w e cater mostly to children. (Note: this year, 
adult enrollm ent has picked up  considerably.)

35. Arts for Seniors. Too costly for fixed incomes—even w ith  10% discount.

36. O ther instruments, [other than  piano, cello, and  violin]

37. Music theory classes have not been held because of lack of interest.

38. Cham ber music. Scheduling problem s, facility lim itations, dangerous 
access to facility.

39. Jazz, history, im prov, m usic appreciation, choir. N o tim e or no interest.

40. A dult chamber m usic. Lack of schedule meshing. Indiv idual's self- 
consciousness also created reluctance.
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41. The com m unity band w as the least successful. The conductor w as a 
volunteer, and  it just seem ed difficult to keep the m om entum  going. The 
adults seem ed a bit em barrassed that they were "rusty."

42. The Sixty Plus or M inus p rogram  a t one of the branches was not 
successful from  an enrollm ent standpoint. We feel that there w as no t a large 
enough "critical m ass " of partic ipan ts living in the neighborhood for the 
program  to get off the ground.

43. O ur Professional Studies p rogram  for music teachers alw ays has difficulty 
attracting a lot of students. W e aren  t  sure if the tuition is a factor, the time of 
the classes, or other reasons.

44. Jazz and brass ensembles. N ot enough interest, facility location were 
deterren ts.

45. Private lessons for beginning adults; we are m oving tow ard a group 
experience for beginners to learn  basic skills and determ ine readiness for 
p rivate  instruction.

46. Theory class, guitar ensem ble. The organization and  enthusiasm  of the 
instructor is crucial to success/lack  of success. Also, this area is very w eak in 
support of the arts.

47. " The G reat Sym phonies '—studen ts were not actively involved in the 
learn ing .

48. C ham ber m usic program  for strings. It is very difficult to assemble a 
group of adults who play at the sam e level of proficiency and have the time to 
rehearse on a consistent basis.

49. Small m usical group concepts—no one has enrolled in it in 2 offerings.

50. Don t have enough in form ation  to determ ine this.

51. Music history. H aven t figured ou t why yet.

52. A dult reading orchestra.

53. Instrum ental music: o ther g roups in comm unity for adults participation—
i.e. com m unity orchestra, jazz band.
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54. We offer a 10-week w inter cham ber p rogram  to adults. The num ber of 
adults participating is quite low—in fact, low er than  we desired. However, 
those w ho are participating are finding the  program  quite worthwhile. 
Therefore, I feel the program  was not successful due to low enrollm ent bu t 
w as w orthw hile for those who took advantage of it.

55. We cu t the unsuccessful ones the previous year.

56. Senior band—unable to generate an  enrollm ent.

57. O ur attem pt a t adults only recitals. The extrem ely w ide range of skill and  
aspiration levels m ade for difficulties assem bling participants.

58. Those [activities] requiring long-term  com m itm ent a n d /o r  significant 
ou tside  preparation.

59. Strings and brass.

60. None. We have a small enrollm ent tha t rem ains fairly stable.

61. G uitar classes (isolation of program  from  others).

62. Jazz Im prov—adults were in a class w ith  high school students—not a good 
social mix.

63. We have tried other program s [other than  private lessons]—not a lot of 
in terest.

64. C hoir for adults: the time.

65. G roup—no one at same level—adults m ore bashful.

66. Theory. Lack of interest—too "academic"?

67. M usic appreciation/theory—both are classes w ith quick term ination (only 
1 year possible); new er less-supported program s; stigma that goes w ith the 
w ord  and  concept of "theory" or "appreciation."

68. M aster classes seem to make adu lt studen ts feel "under pressure."
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APPENDIX L

ADDITIONAL COMMENTS MADE BY 
QUESTIONNAIRE RESPONDENTS



Additional Comments Made 
by Questionnaire Respondents

The opportunity  w as p rovided  a t the end of the questionnaire for 

respondents to make additional com m ents if they w ished. A few of these 

com m ents were noted in the m argins in other areas of the questionnaire. 

Their com m ents follow:

1. We have been using public school space, w ith no availability until after 
school. Next year we will have ou r ow n facility, w ith  daytim e opportunities. 
These issues will be im portant, and  w e'd  appreciate any successful role- 
models. W e'd like to do m ore for adu lt students—an im portant p a rt of the 
population. Next year w e will have ou r ow n build ing  w ith m ore 
opportunities for daytim e classes.

2. Being a divisional school [associated w ith a university] offers the prestige, 
the resources of both college and  continuing ed faculty, and the facilities 
(several concert halls, studio and  classroom  space, prin ting  office, etc.). 
How ever, it also involves com petition for these facilities (which w e share 
w ith the college), a need for constant diplomacy, and  a search for w ays that we 
can link w ith the college (rem edial college-prep courses). We are searching 
for an identity, w ith a prim ary question being w hether to try to grant 
Associate degrees, possibly become a Music Ed resource center for public 
school teachers, etc. O ur new  president is very adult-ed  conscious and is 
engaging the whole institution in  long-range thinking.

3. [Our school] has a long and unusually  strong focus on high-level 
avocational and part-tim e professional caliber students. We are currently 
renew ing our adult education offerings in light of this tradition (which 
includes over 50 years of [college] students studying applied m usic here), the 
recent grow th of our full-time degree program s, and  tiie near-doubling of our 
Preparatory Division w ithin the past 5 years. Space, cost, faculty 
compensation, and artistic goals are all being exam ined.

4. We have not been successful in attracting adults. We have advertised 
extensively—no luck.

5. Clearly we w ould like to do  m ore formal, structured surveys of interest, 
response, etc., bu t can't afford the time and m oney it would require especially 
w hen the results are not likely to be m ore useful than  our current inform al 
surveys.
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6. All of our program m ing is available to adults. Little has been done to 
specifically accom m odate or encourage adu lt enrollm ent. This is now  being 
m ore closely exam ined. . . .

7. Com m unity supports m ore extensive ch ild ren’s program m ing in a rt and  
m usic.

8. For this survey I considered anyone post-high school as an adulL as we 
have several high school grads of college age w ho are not continuing college 
b u t still pursue m usic education.

9 We’re very new , have just had a change of adm inistration, are w ay
behind m any eight-balls, have not kept good records nor yet developed 
effective evaluative tools. A dult program m ing, apparen tly  your main 
interest, has yet to be actively developed.

10. The majority of students are children rang ing  5-14 years old.

11. [Our school] m oved to a new  site this past Septem ber, so that adult 
program m ing has recently been a low priority.

12. Whereas [the nearby large city] offers num erous adu lt music program s, 
[our school] has recognized a need for such program s in [our smaller town]. 
A dults in the com m unity have responded very  positively to our expanded 
adult program  this year.

13. O ur whole school is a family. Students, w hatever age, develop a 
relationship w ith their teachers, and we m eet their needs on an individual 
basis.

14. [Our school] is in its infancy. Future p lans include determ ining and 
addressing the needs of the adult com m unity.

15. As most program m ing is not specifically designed for adults, we do not 
evaluate on that basis.

16. We never really thought of pursuing  an ad u lt studen t population. H ow  
can one fund ad u lt program s other than ind iv idual tuition?

17. O ur adult program s are new. This year, w e offered music appreciation 
and music theory again, w ith little or no response. A dults are busy and leery 
of m aking long-term  com m itm ents to classes. I feel w e need to m arket them  
better and offer shorter workshops.
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18. W hen involving parents as the "client" w e try  to use music to increase 
parent-child  interaction, thus involving the w hole fam ily in musical 
experiences.

19. M ost of our best attended classes for adults are in the disciplines we offer 
o ther than  music.

20. W e do not specialize at the present tim e in courses designed specifically 
for adults. However, adults attend our existing program s. We don 't track 
adu lt students as a separate group.

21. [Our] faculty are all committed to continuing to develop adult program s 
including theory, ear training, and history w hich we constantly get requests 
for. W e sim ply don 't have enough faculty, and  in order to recruit and  retain 
highly qualified faculty to our comm unity takes 8-10 m onths of search. So it 
is a slowly expanding process.

22. The m ain focus of this school at the p resen t tim e is private instruction. 
O ur facilities cannot accommodate group classes.

23. A t this time, [our school] mostly gives private instrum ental lessons, bu t 
we are m oving tow ard group lessons and a w ider choice of activities.

24. A dult music does not apply in this com m unity school. We serve 
children ages 3 to 15 and some 15 to 25 year olds. We serve 3 or 4 adults out of 
600 participants.

25. O ur school is located on a college cam pus, and parking availability is an 
issue for adult students; also the availability of n ight classes at the college 
conflicts w ith our offerings. O ur early childhood music classes and private 
instruction are m ost successful.

26. W e're self-supportive and dependent on annual fund-raisers.

27. The mission of [our school] involves m ainly pre-college folk.

28. O ur profile as a school for all ages is no t as well know n as w ould be.

29. W e are a small school. I am paid for 30 hours a week, while filling 2 full­
time positions (all one job). Therefore, not all the record keeping desirable is 
actually completed. Hence, limited program m ing and statistics.

30. O ur school focuses m ore on elementary, jr. high, and high school ages.
All of o u r ensembles are for these ages. Separate statistics are not kept for 
adu lts only.
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31. M any of ou r adu lt program s do  no t require enrollm ent at our school. 
Therefore enrollm ent num bers are low.

32. We have an active "folk collective" group that has developed a highly 
successful coffee house originally aim ed at adults bu t has expanded to include 
all generations and ages. We are seeing less interest in "adult specific" 
program m ing and more interest in "family" or intergenerational 
p rogram m ing .

33. We re m ostly youth oriented, as our com m unity is mostly young 
fam ilies.

34. We target little at the adult audience. We are introducing an adults only 
recital this spring.

35. O ther than  the adult violin group m entioned above, the school doesn 't 
have adult-targeted activities per se. The school lacks a strategy for recruiting 
adu lt students despite the fact that: they are enjoyably committed students; a 
great source for additional students (private and ensembles).

36. We offer a whole array of m usic activities as m aster classes, lecture 
dem onstrations, visiting artist, etc., bu t it is not only for adults; it is for 
everyone that w ants it.

37. O ur program s are not segm ented. There are several area organizations 
that handle m any adult program s effectively; therefore, we have not pursued  
this area vigorously in our m arketing efforts.

38. In the past we had an adult choir, b u t currently lack trained and w illing 
director. We are expanding into new  off-site space in the fall.

39. We had [no special adult activities] bu t this is an area we need to look 
into.

40. O ur program s are not focused on adults; we are prim arily a pre-college 
in stitu tion .

41. We are a very small, beginning school, bu t w e do try to serve adults as 
m uch as we can.

42. All of ou r classes are open to all ages. None of our program s are for 
adults only.
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