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A bstract

F orty -eigh t w hite m others, w ith children betw een  th e ages of 5-12 in treatm ent 

at one o f tw o southw estern  s ta te  child guidance c lin ics , w ere randomly assigned  

to  one o f e igh t trea tm en t conditions using analogue m ethods in a fie ld  study. A 

2 X 2 X 2  co m p lete ly  randomized factoria l design was used to  determ ine the  

e f fe c t s  o f counselor professional sta tu s (professional, paraprofessional), 

counselor m arital sta tu s (m arried, not married), and counselor child status  

(children, no children) on in itia l perceptions of counselor expertness, 

a ttra ctiv en ess, and trustw orth iness, parent exp ecta tion s of child behavior, and 

parent w illingness to  p articip ate in a 9 -w eek S ystem atic  Training for E ffec tiv e  

Parenting (STEP) Program . Subjects read, as w ell as heard, a description of a 

m ale counselor along w ith listen ing to  a 10-m inute audiotape explaining th e  

STEP program . The MANOVA yielded a  sign ifican t in teraction  betw een  

counselor professional sta tu s and counselor child sta tu s on th e exp ectation s for 

child behavior m easure (p < .01). No e f fe c ts  due to  counselor m arital status  

w ere found. R esu lts support the use of training paraprofessionals w ith children  

in parent training.



INITIAL INFLUENCE OF COUNSELOR CHARACTERISTICS 

IN PARENT TRAINING 

How do the ch aracter istics  o f a parent training group leader in itia lly  

im pact parents? P arents generally  find parent training to  be a b en eficia l 

exp erien ce, but many parents may not attend  that could u tilize  the sk ills  

developm ent. This decision  to  attend may be due in part to the counselor's 

perceived  lev e l o f in fluence. C ounseling research into the socia l in fluence of 

counselors (Strong, 1968) has typ ically  exam ined th e individual counseling  

in terview  rather than other skills training m od alities. In addition, co lleg e  

students have been u tilized  as subjects, rather than com m unity based c lien ts . 

This study exam ines the in itia l in fluence of counselor dem ographic s e lf ­

d isclosure such as professional, m arital, and child sta tu s on parent perception of 

th e counselor, ex p ecta tio n s for child behavior, and w illingness to attend  a  parent 

training group. It ex ten ds the soc ia l in fluence model into parent training so that 

program m atic decisions can be made in parent training, in regards to  leader  

se lec tio n  and training, to  increase parents' w illingness to  attend.

The im portance o f parenting and parent training is highlighted by tw o  

sp ecia l issues o f The Counseling P sychologist (G ilbert <5c Richardson, 1982; 

L evant, 1983b). The parent training litera tu re poses a challenge to  psychology to  

se le c t  and train  counselors who can lead e f fe c t iv e  parenting programs. P arents 

are spending m illions o f dollars on parent training m aterials each year. Y et, th e  

e ffec tiv en ess  o f  th ese  m aterials is questionable. If c lien ts  are going to  continue



to  spend money on th ese  programs, then research w ill need to support the cla im s  

made by the serv ice  providers (Fishman & N eigher, 1982). In addition, training  

must be provided to  the leaders of th ese  programs if counseling psychology is 

going to  be com m itted  to  a  prevention orientation  (M cN eill & Ingram, 1983). 

Finally, in order to  respond to G.A. Miller's (1969) ca ll for psychologists to  g ive  

psychology away to  the public, various parent training programs are going to  

have to  be led by d iverse counselors in diverse socioecon om ic groups. Program, 

counselor, and c lien t ch aracter istics  may all in teract to  in fluence th e e f fe c t iv e  

delivery of th ese  parent training serv ices. Each of th ese  areas w ill be discussed  

briefly .

The parent training m ovem ent has progressed along th eoretica l lines from  

a group o f parents m eetin g  in Portland, Maine in 1815 (Croake & G lover, 1977) to  

th e wide variety  o f parent training programs th at are o ffered  today. T hese  

parent training programs include:

1. H um anistic. Parent E ffectiv en ess  Training (PET) (Gordon, 1970)

2. C ogn itive-D ynam ic. Parent Involvem ent Program (PIP) (Brown, 1976; 

G lasser, 1965)

3. Behavioral. R esponsive Parent Training Program (Clark-Hall e t  a l., 

1978); Behavioral Parent Training (BPT) (Forehand & McMahan, 1981)

4. Psychodynam ic. Adlerian Parent D iscussion Groups (APG) (Dreikurs 

& S o ltz , 1967); S ystem atic  Training for E ffe c t iv e  Parenting (STEP) 

(Dinkm eyer & M cKay, 1976).

G eneral review s o f parent training are provided by Abidin (1980), Arnold (1978), 

Brimm (1965), Brown (1976), Croake and Glover (1977), D angel and P olster

(1983), F ine (1980), Henry (1981), and L evant (1983a). The b etter  developed  

programs have extended  th e  th eoretica l base to  include techniques from  other



approaches. R esearch  supports a ttitu d e and cogn itive  changes among the  

parents, but very l i t t le  behavioral changes among the children, ex cep t those  

rated by the parents. R esearch  supports a ttitu d e and cogn itive  changes among 

the parents, but very l it t le  behavioral changes among the children, ex cep t those  

rated by the parents. R esearch  problem s have lim ited  the valid ity  and 

g en era lizab ility  o f the various parent training programs. D ifficu ltie s  in leader  

se lec tio n  and training, low m inority enrollm ent, and poor a ttendance have been  

addressed (W antz & R ecor, in press).

During th e em ergence o f the parent training m ovem ent from  its  early roots 

in the 19th century to  th e p resent, very l i t t le  m ention has been made o f the  

group leaders. Croake and G lover (1977) pointed out that educator variance had 

not y e t been considered  in their review  of the parent training litera tu re . The 

early group lead ers did not have to  be experts, only helpful individuals who could  

u tilize  discussion m ateria ls (Soltz, 1967). The use o f th ese  inform al 

interpersonal help givers, who are not au thorities, has been explored by Cowen  

(1982). He concluded th a t only a sm all fraction  o f people's psychological 

problem s reach th e form al m ental health  establishm ent. So, if th ese  inform al 

interpersonal help g ivers can be trained group leders, then perhaps parents m ight 

be more w illing to  attend  parenting groups. The use of paraprofessionals in the  

helping process is strongly endorsed (Bram mer, 1973; Zax & Specter, 1974). In 

fa c t , O tto  (1984) firm ly b eliev es  th at both a paraprofessional fa c ilita to r  and a 

professional trained leader m ust be parents in order to  provide group m em bers 

w ith sp ec ific  exam ples and m odels o f how to  im plem ent new parenting  

stra teg ies .

The popularity (H eesacker, Heppner, Sc R ogers, 1982) and th e th eoretica l 

support o f the socia l in flu en ce theory appear to  o ffer  som e insight into  the  

in itia l in fluence o f the counselor in parent training. S ocia l in fluence theory



(Strong, 1968) su ggests that the counselor's perceived  lev e l of expertness, 

trustw orthiness, and a ttraction  are socia l psychological dim ensions attributed  by 

a c lien t that in fluence a ttitu d e change. General review s o f the socia l influence  

m odel have been provided by Corrigan, D ell, L ew is, and Schm idt (1980), Dorn

(1984), Goodyear and Robyak (1981), Heppner and Dixon, (1981), Johnson and 

M atross (1977), and Strong (1979). The internal validity o f the socia l influence  

m odel has been a  major strength  of the counseling research. H ow ever, the 

gen eralizab ility  to  populations outside co lleg e  settin g s has been lim ited  since  

m ost o f research has been conducted with co lleg e  populations. The primary 

contribution of th e  so c ia l in fluence m odel is c larifica tion  o f ". . . th e th eo retica l 

p rocesses studied (e .g ., in fluence, cogn itive d issonance, discrepancy) in the  

a rtif ic ia l experim ent which re fle c t  processes th at operate in th e  real-w orld o f  

counseling interactions" (Stone, 1984, p. 109).

The counseling research  on the e f fe c ts  o f professional sta tu s tend to  

equate high sta tu s w ith  professionals and low sta tu s with paraprofessionals. A 

high sta tu s professional m ale counselor has generally  been found to  be perceived  

as m ore expert than a low  sta tu s m ale counselor by fem ale  students a t the end of 

the fir s t  session  but not a fter  12 sessions (M cCarthy, 1982). This was an 

analogue study in which su bjects w ere told th at the session  was e ith er the first  

or th e  12th. H ow ever, a  low sta tu s paraprofessional m ale counselor has been  

found to  be p erceived  by fem a les  as more a ttra c tiv e  and trustw orthy than a 

professional m ale counselor (M cCarthy, 1982). High status m ale counselors have 

been rated as being m ore exp ert and trustw orthy than low sta tu s m ale counselors 

a fter  th e first session  by an equal number of m ale and fem a le  university students 

(M cK ee & Sm ouse, 1983). So, high sta tu s may a f fe c t  perceptions o f expertness; 

w hereas, low sta tu s may a f fe c t  perceptions of a ttra ctiv en ess. The



trustw orthiness dim ension may be part of a more general cred ib ility  dimension  

which includes the expertness dim ension (Barak & LaC rosse, 1975). The 

counselor ratings tend to separate into the three dim ensions a t the in itia l stage  

o f counseling, but m erge into  a single dim ension as counseling proceeds.

The influence of counselor ch aracter istics such as m arital sta tu s and child  

sta tu s have not been explored in parent training, but in ferences can be made 

from previous research. Som e c lien ts  prefer professional counselors to  use 

dem ographic rather than personal self-d isclosure; w hereas they had no such 

p reference for paraprofessional counselors (Simonson & Bahr, 1974). This may 

help the c lien t to  assess th e degree of sim ilarity w ith the professional counselor, 

since they may already a ttribu te more sim ilarity  to  the paraprofessional 

counselor. H owever, Strohm er and B iggs (1983) found that group mem bership is 

not necessary to  in fluence c lien t perceptions o f expertness and a ttra ctiv en esss . 

This suggests that a counselor's dem ographic se lf-d isc losu res should not in fluence  

a parent's perceptions, even  though these dem ographic se lf-d isc losu res are 

preferred.

A counselor's gender, race, and appearance have also been found to  

in fluence clien t's perceptions. Male counselors have been rated higher than  

fem a le  counselors by 291 m ale and 246 fem ale  university freshm en introductory  

psychology students (F eldstein , 1982). Y et, counselor gender had no sign ificant 

e f fe c t  on 120 m ale and 120 fem ale  university students' exp ecta tion s (Subich, 

1983). The research on counselor race has con flictin g  results and design  

lim ita tion s (Atkinson, 1983), so no d efin itive  conclusions can be drawn. The 

counselor's physical appearance has been found to  in fluence c lien t perceptions  

(L ittrell & L ittre ll, 1982; McKee & Sm ouse, 1983; Vargas & Borkowski, 1982, 

1983). T hese fa cto rs need to  be taken into  consideration when designing parent



training research. S ince th ese  counselor ch aracter istics can be inferred by the 

mode of presentation  (Paurohit, Dowd, & Cunningham, 1982), they may confound, 

or mask treatm en t e f fe c ts .

Parent training is being provided to  a rather lim ited  population. T ypically , 

the c lien t population used in research is identified  as w h ite, m iddle-class, 

m others o f public school children, betw een  the ages of 3 to  13, who may be 

experiencing behavioral d ifficu lties . Even though research has been done with  

sp ecia l populations such as handicapped children, fo ster  children, infants and 

substance abusers, th e  gen eralizab ility  o f th e results have been lim ited . As an 

exam ple, Windell and Windell (1977) surveyed 476 juvenile courts in the United  

S ta te s  and Canada regarding the use o f parent training programs. A parent 

training program ex isted  in 21% o f the 190 juvenile courts who responded. None 

of th ese  programs have published studies about their findings. Lack of 

attendance is  a frequent problem for th e juvenile court parenting programs. This 

is also a  com m on problem in research, as w ell as p ractice . Parent training  

groups have reported approxim ately 40% drop-out rates (Andelin, 1975; Schultz  

& N ystu l, 1980). In e f f e c t ,  th e  research in parent training may be re flec t iv e  o f a 

se le c t  group o f parents who have been w illing to  p articipate in a particular  

program. This experim ental m ortality  may in fluence both th e  internal and 

extern al valid ity  o f the parent training research (C am pbell & S tan ley, 1963). It 

also su ggests th at parent training may not be appropriate for many populations.

M others have been the primary participants in parent training programs 

even  though th ere is no sign ificant d ifferen ce  in outcom e betw een  fa thers and 

m others (L evant, 1983a). Som e stud ies do not report w hether the m other, 

fa ther, or both p articip ate in th e  program. Other stud ies, such as Forehand and 

McMahan (1981) lim it participation  to  m others only in order to  protect internal
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valid ity  which lim its the external valid ity  of the program. One parenting  

program, STEP, has been used w ith a  variety  o f groups. It was used w ith 14 

Chicana m others which resulted  in sign ificant changes in the mother's perception  

of their  identified  child (V illegas, 1977/1978). STEP has also been used with  

parents o f handicapped children, w ith no sign ificant changes in child behavior 

and parent a ttitu d es (3.H . M iller, 1980). M oline (1979/1980) used STEP w ith  

abusive parents and found sign ificant changes in child behavior and parent 

attitu d es. STEP m akes use of all th ree skill com ponents (Interpersonal Skills, 

Fam ily M anagem ent Skills, K nowledge) th at Goodyear and R ubovits (1982) 

propose are necessary to  em phasize a t d ifferen t lev e ls  for low -incom e parents. 

The use of any parenting program needs to  take into consideration  the  

psychological, socia l, cu ltural, and econom ic ch aracter istics o f th e population  

which is being served . A t th is tim e STEP, as w ell as other parenting program s, 

are being o ffered  to  m ost populations in th e sam e form at.

The purpose o f th is current investigation  is to  determ ine the independent 

and com bined e f fe c t s  o f counselor dem ographic ch aracter istics (professional 

sta tu s, m arital sta tu s, child  status) on parent perceptions o f the counselor 

(expertness, trustw orth iness, a ttractiven ess), parent exp ecta tion s o f child  

behavior change, and parent w illingness to  attend  a parent training program, 

STEP, w hile their child is receiving child guidance c lin ic  serv ices , such as 

psychological counseling, child developm ent, or speech  and language therapy. 

S pecifically:

1. D oes the counselor's professional sta tu s, m arital sta tu s, and child  

sta tu s in fluence th e  parents' perception  o f th e counselor's exp ertn ess, 

trustw orth iness, and a ttractiven ess?



2. D oes the counselor's professional status, m arital status, and child  

sta tu s in fluence the parents' exp ecta tion  o f child behavior change?

3. D oes the counselor's professional statu s, m arital sta tu s, and child  

sta tu s in fluence the parents' w illingness to  attend?

4. Is there a relationship betw een  parents' perception of the counselor, 

parents' exp ecta tion  for child behavior change, and parents' 

w illingness to  attend parent training?

5. What typ e o f program d eta ils  such as children's groups, c o st , location , 

tim e  and length  are preferred by parents?

Based on previous research, and a p ilot study with professional counselors 

responding as parents, it  is exp ected  th at the professional married counselor w ill 

be rated as more expert than the paraprofessional single counselor. H ow ever, 

th e married counselor w ith  children should be perceived as more trustw orthy and 

a ttra c tiv e  than the sing le counselor with no children. Counselors w ith children  

should be seen  as m ore a ttra c tiv e  than counselors w ith  no children. M others 

should ex p ec t more positive child behavior from the professional married  

counselor than th e paraprofessional married counselor. The mothers' ratings o f  

th e counselor and exp ecta tion s for child behavior change are not exp ected  to  be 

correla ted . The m others' exp ectation s and w illingness to  attend  are exp ected  to  

be correlated . M others are exp ected  to  prefer a  children's group, prefer the  

lo w est co st , in a com m unity c lin ic , during the evening hours, for the regular 9 

w eekly session s. A ll results m ust be interpreted  in term s of in itia l influence  

only, within th e fram ew ork of a fie ld  experim ental analogue study which uses a 

short audiotape o f a w h ite m ale counselor w ith w hite fem ale  respondents.
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Method

Subjects

The subjects were 48 w hite m others whose children ages 5-12, were 

registered  c lien ts  a t one of two southw estern s ta te  child guidance clin ics. These 

s ta te  child guidance clin ics provide psychological, socia l work, speech and 

language, and child developm ent serv ices to children, birth to  18, and their  

fam ilies. Of the approxim ately 800 c lien ts seen each year by the tw o clin ics, 

90% are W hite, 7% are Black, and 3% are either Hispanic, A m erican Indian, 

Asian, or P a c ific  Islander. F ees are charged based on a sliding sca le . A large  

number of children are referred by the schools, w elfare departm ent, and 

physicians for em otional, learning, soc ia l, and speech  and language d ifficu lties .

The respondents w ere se lec ted  on the basis of referral by the child's 

counselor, who was either a Ph.D . or M asters level p sychologist, speech  

pathologist, or child developm ent sp ec ia list. The subject was either th e natural 

m other, step-m other, fo ster  m other, or grandmother. In any ca se , the subject 

was the lega l guardian who could accurately  describe the child's behavior, and 

who would possibly participate in a parent training program. Only one 

respondent and child was se lec ted  from  each fam ily . T w enty-four subjects w ere 

se lec ted  from each guidance c lin ic , as they w ere referred by th e child guidance 

c lin ic  s ta ff . Six subjects w ere independently assigned to  each treatm ent 

condition, three from each  c lin ic . The subjects were sim ply adm inistered the  

experim ental treatm en ts as they w ere referred , without s ta ff  know ledge of the  

condition ex cep t by an identify ing number.

The dem ographic ch aracter istics of the subjects w ere 63% married, 31% 

single, and 6% other (separated). The mean subject age and grade w ere 35.56  

and 12.02 years, resp ectively . The mean child age was 8.50 years, with 67%
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m ales identified  as receiving guidance serv ices. The modal child grade was 3rd, 

with a range from kindergarten to  7th  grade. No inform ation was gathered  about 

how many of the subjects w ere natural m others, step  m others, foster m others, or 

grandm others.

Independent Variables

Counselor description . A counselor description representing 1 o f 8 possible  

trea tm en t conditions was given to  th e subject. This description was repeated  by 

a m ale counselor a t the beginning o f a 10-m inute standardized audiotape  

introduction to  th e STEP program (Dinkm eyer <5c McKay, 1976). The STEP 

program is a 9-w eek  Adlerian based m ultim edia parent training program which is  

w idely used by the child guidance cen ters in the s ta te , as w ell as u tilized  in 

previous research by the author. The counselor who narrated the STEP audiotape  

was a licen sed  Ph.D . counseling psychologist em ployed by the s ta te  child  

guidance cen ters, who did not have any previous co n ta ct w ith the su bjects. His 

nam e was also changed to  disguise his identity . This was done as a result o f the  

pilot study subjects' cr itic ism  o f th e  professional narrator used in th e STEP 

audiotapes. The audiotape mode o f counselor presentation  was u tilized  to  

control for appearance and for nonverbal cu es. Thus, counselor gender, ra ce , and 

verbal ch aracter istics w ere held con stan t across a ll treatm ent conditions. It was 

likely  th at racial ch a ra cter istics  could have been inferred from  the counselor's 

v o ice .

Professional sta tu s. A professional is described as "Dr. William Sm ith , a 

psychologist with exp erience leading parent education groups". A 

paraprofessional is described as "Mr. W illiam Sm ith, a trained com m unity  

volunteer, w ith exp erien ce leading parent education groups". The rationale for  

including the training and exp erience fa c to r  in the professional sta tu s fa c to r  is
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that in som e stud ies, high and low status counselors are often  confounded with  

academ ic degree and training or exp erience variables. In th is study, the  

academ ic degree is varied, w hile the training variable is held constant in term s  

o f exp erience.

M arital sta tu s. A married counselor is described as "married* and a 

divorced, w idow ed, or never married counselor is described as "not married". 

The rationale for th is is to  m inim ize the number of lev e ls  on th is fa cto r , y e t  s t ill  

represent actua l conditions that could ex is t .

Child sta tu s. E ither the counselor is  described as "has children" or "does 

not have children". This condition was le f t  vague to  allow  for th e  large number 

of various p ossib ilities such as age and sex  of children, whether th e children are 

step , adopted, custod ia l, or fo ster . The other option is that the counselor may 

not have ever had children.

An experim ental check  w as designed which required the subject to mark 

one of tw o descriptions for each  o f th e  th ree independent variables.

Dependent Variables

Counselor R ating Form -Short Version (CRF-S) (Corrigan Sc Schm idt, 1983). 

This is a 12-item  7-p oin t bipolar a d jective  rating sca le  which is anchored by the  

words "not very" and "very". It was constructed  using 12 of the 36 a d jectives  

from th e original C ounselor R ating Form (CRF) (Barak & LaC rosse, 1975). T hese  

item s w ere se lec ted  on th e basis of facto r  loadings in previous stud ies and on an 

eighth grade lev e l o f reading com prehension. A replication  o f Barak and 

L acrosse 's (1975) m ethodology resulted  in higher in teritem  re lia b ilities  (.S2-.94). 

Validation o f th e  fa c to r  structure o f item s in th e  CRF-S revealed  that a 3 -fa cto r  

oblique m odel accounted  for a substantial portion o f the variance in both a 

student and a c lin ica l population. The three factors are called  exp ertn ess,
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trustw orthiness, and attraction  (Corrigan & Schm idt, 1983). Each o f the sca les  

con sists of 4 item s, instead of the 12 item s on the original CRF. The CRF has 

adequate construct validity (Barak ic LaCrosse, 1975; LaCrosse & Barak, 1976; 

H eesacker & Heppner, 1983), p red ictive validity (LaCrosse, 1980), and internal 

reliab iity  (LaCrosse dc Barak, 1976). It appears to  d iscrim inate betw een and 

within counselors on each  o f th e  three factors much more e f fe c t iv e ly  a t the  

in itia l interview  than at la ter  in terview s.

Adlerian Parental A ssessm ent of Child Behavior S ca le  (APACBS). This is a 

32-item  L ikert-type rating sca le  developed by McKay (1976) for te stin g  STEP. 

Scores on the APACBS range from  1 (Always) to  7 (Never) w ith th e higher score  

indicating p ositive child behavior. The APACBS contains both positive and 

n egative  sta tem en ts of child behavior which are randomly arranged to  control 

for response se t . Thus, 17 item s are reversed when scored . It is  applicable to  

m ost parent education  program s, esp ecia lly  those based on the philosophy of 

Adler and Dreikurs. C ontent valid ity  of the sca le  was determ ined by three  

judges fam iliar with STEP and Adlerian based programs. R eliab ility  was assessed  

in a p ilot study by McKay (1976) w ith  internal consistency  o f .91 and stab ility  

over tim e o f .97 . In the present study, the sp lit-half re liab ility , using odd and 

even  item s, corrected  by th e Spearman-Brown form ula was .93. It is im portant 

that parent perceptions o f child behavior change since th is is one of the primary 

reasons for referral of children to  c lin ics for treatm ent of behavior problems 

(Forehand, R ogers, McMahon, W ells, & G riest, 1981). H owever, th e APACBS has 

not been validated for use w ith  m inority populations and there are no norms 

available.

Program Q uestionnaire (PQ). This dependent m easure is a 6-item  

questionnaire developed for use w ith  th is study to  determ ine:
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1. W illingness to attend: A rating from 1 (not very) to  7 (very).

2. Children's group preference: Yes or no.

3. F ee  range: $ 0 - 1 9 ,  $20 -  39, $40 -  59, $60 -  79 , $80 -  99, O ther.

4. Location: Com m unity c lin ic , school, private p ractice , church,

com m unity cen ter , other.

5. Time: Morning, afternoon, evening.

6. Length; 1-3 w eeks, 4-6 w eeks, 10-12 w eeks, m onthly, bim onthly, 

other.

The purpose of this questionnaire is to  gather adm inistrative data for program  

planning. The w illingness to  attend m easure is con sisten t with a procedure used 

by Dowd and Boroto (1982) to  measure th is variable.

Control Variables

The variables of counselor gender, race, appearance and vo ice  quality are 

held constant across conditions. In addition, nonverbal cu es and exp erience lev e l  

w ere held constant. The child age and lev e l o f disturbance is lim ited  to  ages 5 to  

12, and mild to m oderate lev e ls  of disturbance as determ ined by th e  clin ician , 

resp ectively . T hese population ch aracter istics are assum ed to  be randomly 

distributed across the e igh t conditions.

Design

A 2 X 2 X 2 com pleted ly  randomized factoria l (CR F-222) (Kirk, 1982) 

design in which the treatm en ts are com pletely  crossed was u tilized . Subjects 

w ere randomly assigned to  treatm ent groups which received  only one treatm en t  

com bination of counselor professional sta tu s (psychologist/h igh  vs. com m unity  

volunteer/low ) X counselor m arital sta tu s (married vs. not married) X counselor  

child sta tu s (children vs. no children). This is considered an experim ental fie ld  

analogue study (G elso, 1979) in which the independent and in tera c tiv e  e f fe c ts  of
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counselor professional sta tu s, m arital sta tu s, and child sta tu s, using controlled  

trea tm en ts, is investiga ted  using actual c lien ts  in a natural se ttin g .

Procedure

Parents who requested , or w ere receiv ing  serv ices for their child were 

provided w ith an Informed C onsent form  by a child guidance c lin ic  s ta ff  m em ber. 

If th e parent did not agree to  p articip ate in the study, th ey  w ere thanked for 

their consideration  and th ey  had an option of receiv in g  further inform ation about 

parent training groups. No parent refused to  p articip ate. A ll m aterials were 

kept a t betw een  a 5th to  8th grade reading le v e l. Parents who agreed to  

p articip ate as subjects w ere given a packet o f form s by th e recep tion ist, w ith a 

number from  1 to  48 on them . Each subject sa t a t a  tab le next to  the  

recep tion ist w ith a tape recorder and earphones, listen ing  to  1 o f 8 audiotapes, 

which d iffered  only in th e introduction.

F irst, th e subject was given an Instruction S heet describing th e study and 

d irections for com pleting  th e form s. Second, the subject com pleted  an 

Inform ation S heet which provided dem ographic data. Third, th e subject read the  

counselor description  and listened  to  th e  10-m inute STEP audiotape. The subject 

was encouraged to  refer to  the counselor description as o ften  as necessary. 

Fourth, th e subject com pleted  th e 12-item  C R F-S, th e 32-item  APACBS as they  

would ex p ec t their child's behavior to  be like if  they com pleted  the 9-w eek  STEP 

program , and th e 6 -item  Program Q uestionnaire. F inally, the subject was told  

not to  look back a t the counselor description  w hile they com pleted  th e 3-item  

check  sh ee t to  assess th e  experim ental m anipulation. The recep tion ist review ed  

each packet to  assure co m p lete  com pliance w ith the procedures. No subject 

discontinued participation  during th e study. Each subject requesting parent 

education  inform ation or study results was sen t the appropriate inform ation.
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A nalysis

A M ultivariate A nalysis of Variance (MANOVA) was used to f i t  each o f the  

f iv e  dependent variables to  the treatm en t e f fe c ts  and in teractions. This 

procedure is recom m ended to  control for Type I error rate (Larrabee, 1982). 

U nivariate analysis o f variance (ANOVA) was perform ed on each sign ifican t  

MANOVA e f fe c t .  S ta tis tica l power, for the fixed  model ANOVA, to  d e te c t a one 

standard deviation  d ifferen ce  w ith  6 subjects per ce ll, was com puted to  be 93%. 

Fisher's LSD m ultiple com parisons procedure was conducted on each sign ifican t  

ANOVA to id en tify  d ifferen ces betw een  lev e ls  of each fa c to r . C orrelational 

analyses w ere perform ed on each  of th e dependent variab les to  determ ine the  

degree o f relationship betw een  them . In addition, frequency distributions for 

each  of the f iv e  item s on th e Program Q uestionnaire w ere com puted. A Chi- 

Square A nalysis on the manipulation of counselor variables was done to  

determ ine the lev e l of con fid en ce in the results.

R esu lts

The MANOVA resulted in a sign ificant interaction  betw een  Professional 

Status and Child Status (see Table 1). Corresponding ANOVAs on th e  CRF-S

Insert Tables 1 , 2 , 3  about here

(see  T able 2), APACBS, amd WTA revealed  a sign ificant Professional S tatus and 

Child Status in teraction  on the Parents' E xpectation  for Child Behavior Change 

variable (see  T able 3). P ost-h oc  com parisons on th e  APACBS (see  Table 4) 

in d ica te  that subjects exp ected  more p ositive  child behavior from  the  

paraprofessional w ith  children than both the paraprofessional w ithout children  

and the professional counselor w ith children. In addition, the professional
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counselor w ithout children was rated sign ificantly  higher than the  

paraprofessional w ithout children on th e exp ectan cy  m easure.

Insert Table 4 about here

An ANOVA on th e W illingness to  A ttend  m easure resulted in a sign ificant 

P rofessional S tatus and Child Status in teraction . H owever, th is result is d ifficu lt 

to  in terpret since the overall ANOVA was not sign ificant. Subjects were m ore 

w illing to  attend  a parent training group led by the professional w ith children W  

= 6.25) than th e paraprofessional w ith children (M = 4.58), £  < .05.

An exam ination of the Counselor R atings in Table 5 revea ls lower 

A ttra ctiv en ess  m eans than Trustw orthiness and Expertness m eans. H ow ever, no 

sign ifican t d ifferen ces  w ere found due to  counselor professional sta tu s, m arital 

sta tu s, and child statu s.

Insert Table 5 about here

The professional married counselor (M = 22.50) was not rated as m ore expert 

than the paraprofessional single counselor (M = 22.60). The married counselor 

w ith  children was not perceived  as sign ificantly  more trustw orthy (M = 22.33) 

and a ttra c tiv e  (M = 18.17) than the single counselor w ith no children (M = 21.08 

and M = 19.25, resp ectively ). A lso th e counselors with children W  = 19.58) w ere 

not seen  as more a ttra c tiv e  than counselors w ithout children (M = 20.21).

Insert Table 6 about here
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The ce ll m eans for the Parents' E xpectation for Child Behavior Change and 

W illingness to  A ttend  m easures are presented in Table 6. A visual exam ination  

of the m eans ind icates that the exp ectation s for professional counselors w ere 

re la tively  low; w hereas, subjects were m ore w illing to  attend with the  

professional counselor than w ith the paraprofessional counselor.

This relationship is c larified  by the n egative correlation  betw een the  

APACBS and W illingness to  P artic ipate in Table 7.

Insert Table 7 about here

The relationship betw een  th e  APACBS and W illingness to  A ttend (WTA) is 

sign ificant (g < .05) which further supports the need for a MANOVA across all 

dependent variables. Each o f the counselor dim ensions are sign ificantly  

correlated  w ith each other, but not with the E xpectancy and WTA m easures. 

The CRF-S A ttra ctiv en ess  dim ension did approach sign ificance in correlating  

with WTA.

The Program Q uestionnaire p ercentages are presented in Table 8. Nearly  

70% of th e subjects preferred a children's group, m ost w ere w illing to  pay the  

lea st amount possible for a  9-w eek  parent training program that would be 

offered  in th e evening a t e ith er a com m unity clin ic  or a com m unity center.

Insert Table 8 about here

Finally , the results o f th e  manipulation check are presented  in Table 9. Of 

the 48 subjects, 75% w ere able to  correctly  recall the professional status of the  

counselor. The 25% th at recalled  the professional sta tu s incorrectly , attributed
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high professional sta tu s to the volunteer paraprofessional. On the other hand, 

94% of the m arital sta tu s conditions w ere co rrec tly  identified  with 6% single  

incorrectly  identified  as married. The child status was correctly  identified  92% 

o f the tim e , w ith 8% of the no children condition  identified  as having children.

Insert Table 9 about here

D iscussion

The results o f th is study do not em pirically  support any ex p ecta n cies  for 

sign ifican t d ifferen ces in perceived  counselor expertness, trustw orthiness, and 

a ttra ctiv en ess  for any of th e P rofessional, M arital, and Child conditions 

(Q uestion 1). This is contrary to  what w as ex p ec ted , esp ecia lly  in regards to  

exp ertn ess. This may be due to  th e fa c t  th at th e  p ilot study was done w ith  

m ental health  professionals responding as if  th ey  w ere parents. A lso, in previous 

socia l in fluence stud ies, expertness has usually been attributed  to  th e  

professional counselor, who may have general counseling sk ills, rather than  

sp ec ific  know ledge regarding child developm ent and guidance techniques. 

H ow ever, actual c lien ts  in a child guidance center may not have been able to  

d iscrim inate as w ell on th e  professional sta tu s ch a ra cter istic  due to  e ith er th e  

au th orita tive vo ice  in the analogue experim ental m anipulation or the lack of 

clarity  in th e variable d efin ition . Most lik e ly , professional sta tu s does not mean  

as much to  m others as it  does to  co lleg e  students and other professionals. In 

essen ce , the counselor ch aracter istics do not appear to  influence th e mothers' 

perception  o f the counselor sign ificantly  enough to  warrant further investigation .

The counselor's professional and child ch a ra cter istics  play a major role in 

influencing the subjects' ex p ecta tio n s (Q uestion 2). The subjects exp ected  a
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greater amount of p ositive  child behavior follow ing participation  in the STEP 

program w ith the paraprofessional w ith children than both the professional w ith  

children, or th e paraprofessional w ithout children. In e f fe c t ,  if ex p ec ta n cies  are 

to  be high, then it would be best to  include a paraprofessional counselor w ith  

children. This is a factor  that Strohm er and Biggs (1983) did not take into  

consideration  when exam ining the e f f e c t s  o f group sim ilarity  on c lien ts .

In contrast to  the previous finding, subjects w ere m ore w illing to  attend  

th e STEP program led by a professional with children than by a paraprofessional 

w ith  children (Q uestion 3). This may be due, in part, to  the attribution of high 

professional sta tu s to  th e com m unity volunteer, or paraprofessional. H ow ever, it  

may a lso  represent th e subjects' desire to  attend  a group led by a professional 

who also  has children. O tto  (1984) is supported in th e need for both a  

paraprofessional fa c ilita to r  and a professional leader, who are parents, to  lead  

parent training groups. With th e paraprofessional counselor, who has children, 

com es high expectations; w hereas, w ith  the professional counselor who has 

children com es high w illingness to  a tten d . This com bination may serve to  

heighten  both e f fe c ts .

The inverse correlation  betw een  E xpectan cies for Child Behavior and 

W illingness to  A ttend  is surprising sin ce  th e typ ica l relationship betw een  th ese  

tw o variables in the literatu re usually has been a p ositive  correlation  (Q uestion  

4). H ow ever, in th is study, the counselor ch aracter istics appear to  have 

influenced  the E xpectations variable to be fa irly  low  ( ^  = 4.70), w hereas, the  

W illingness to  P artic ip ate  was ch aracter istica lly  high (M = 5.44). The negative  

correlation  may have been due to  extrem e sco res, e sp ec ia lly  a clu ster of high  

child ratings a t a low lev e l o f w illingness to  p artic ip ate . The m ost plausible  

explanation for this finding is th at parents who are already sa tisfied  w ith their
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child's behavior may be less likely to  attend a parent training program. 

N everth eless, the m ean E xpectancy score on the APACBS is sim ilar to  the mean  

p o stte s t  score on th e APACBS in previous STEP research (W antz & R ecor, in 

press). This r e f le c ts  a fairly accurate exp ecta tion  for child behavior. The 

counselor ratings w ere all s ign ificantly  correlated  w ith each other but not with  

th e E xpectation s or W illingness To A ttend m easures. This does not support 

Vargas and Borkowski (1983) who found a positive relationship betw een  the  

counselor a ttra c tiv en ess  dim ension and future ex p ec ta n cies . H ow ever, the  

correlation  b etw een  A ttra ctiv en ess  and W illingness to  A ttend did approach  

sign ifican ce (£ <.06), which may r e fle c t  a sim ilar finding.

The program questionnaire e lic ited  adm inistrative inform ation th at is 

helpful in program planning. As was ex p ec ted , the subjects preferred to  have a 

children's group provided. This is  con sisten t with W antz and Recor (in press), 

Clarkson (1980), T erkelson (1976), and Goodyear and R ubovits (1982). The 

im plication  for th is finding is that th ere is an expressed desire for the  

developm ent o f children's groups to  accom pany th e  parent training groups. 

T hese children's groups could u tiliz e  leaders trained in the sam e stra teg ies  that 

are being taught to  th e  parents. The children's groups may also assist in 

increasing a tten dan ce and com pliance which are com m on problems in parent 

training (Croake, 1983).

Subjects w ere also  w illing to  pay as l i t t le  as possib le for the 9-w eek  parent 

training program. This supports th e need for trained com m unity volunteers as 

fa c ilita to rs  o f the STEP program. Considering the use of a child guidance c lin ic  

population, it  was not surprising to  find subjects w illing to  attend  at eith er a 

com m unity c lin ic  or com m unity cen ter . Perhaps more outreach into the  

com m unity would m ake serv ices m ore accessib le  to  the general population. As
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predicted , most subjects preferred evening sessions for a 9-w eek  period. This 

re flec ts  a need for counselors to  be flex ib le  in scheduling parent training groups.

In summary, counselor dem ographic ch aracter istics do not appear to  

in fluence clients' perceptions o f exp ertn ess, a ttra ctiv en ess, and trustw orthiness. 

H owever, paraprofessional counselors w ith children are rated as more e f fe c t iv e  

in changing children's behavior than paraprofessionals w ithout children and 

professional counselors with children. Professional counselors w ithout children  

w ere also rated higher than the paraprofessionals w ithout children on the  

exp ectan cy  m easure. M others o f child guidance c lien ts are more w illing to  

attend  a parent training group led  by a professional counselor w ith children, than  

a paraprofessional counselor with children. Subjects preferred th at a  children's 

group w ere o ffered  for an inexpensive 9-w eek  STEF program that would be held 

in the evenings a t a  com m unity clin ic . The im plications for p ractice include 

f lex ib le  scheduling; com bining paraprofessionals and professionals, who have 

children, as leaders; and providing inexpensive outreach parent training programs 

in th e com m unity.

Future research could focus on sy stem a tic  variation of program, counselor, 

and c lien t ch aracter istics . The STEP program appears to  be a viable option for 

many parents, but the underlying cultural assum ptions have not been exam ined  

carefu lly  enough to  warrant use w ith d ifferen t ethn ic groups. Gender and race  

ch aracter istics  of both counselor and c lien t could be varied in order to  rep licate  

the findings of th is study across conditions. The use o f fa thers, as subjects, may 

result in d ifferen t findings. The lim ita tion s o f th is study to  a sm all number of 

Anglo m others of children, ages 5 to  12, in a  child guidance c lin ic  settin g , 

restr icts  the degree to  which the results can be generalized . H ow ever, the
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in itia l influence of counselor ch aracter istic  does appear to  sign ifican tly  im pact 

parents enough to  warrant further research.
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Table 1

Child Status Variables

Source df F P

P rofessional (A) 5,36 1.40 .2493

M arital (B) 5,36 .71 .6163

Child (C) 5,36 1.75 .1475

A X E 5,36 .75 .5893

A X C 5,36 2.82 .0300

B X C 5,36 .82 .5468

A X B X C 5,36 .77 .5806

N o te . M ultivariate analyses used Wilk's criterion .
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Table 2

U nivariate A nalyses of Variance on CRF-S; P rofessional Status (High, Low) X 

M arital S tatus (M arried, S ingle) X Child Status (Child, N o Children)

F

Source df Expertness

A ttra c­

tiven ess

T rust­

w orthiness

P rofessional (A) 1 1.51 2.43 1.81

M arital (B) 1 1.20 .08 .29

Child (C) 1 2.65 .16 .22

A X B 1 .58 .31 .11

A X C 1 .00 .12 .07

B X C 1 2.04 2.26 2.19

A X B X C 1 .93 .08 .37

Error 40 1.28 (MS) .78 (MS) .72 ( ^ )

N o te . C RF-S = C ounselor R ating Form -Short version (Corrigan & Schm idt, 

1983).
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T able 3

U nivariate A n alyses o f Variance on Parent E xpectation s for Child Behavior 

Change (APACBS) and W illinaness to  A ttend (WTA)

Source df APACBS WTA

P rofessional (A) 1 .01 2.17

M arital (B) 1 .11 1.27

Child (C) 1 1.02 0.01

A X B 1 3.15 0.19

A X C 1 12 .50*** 3.97*

B X C 1 .60 1.27

A X B X C 1 3.70 0.01

Error 40 3.01 (M S)** 1.27 (MS)

N o te . APACBS = Adlerian Parental A ssessm en t of Child Behavior S ca le  (McKay, 

1976).

* 2  <.05. * *  £  < .01. * * * £ < . 0 0 1 .
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Table 4

Fisher's LSD t te s t B etw een  Mean D ifferen ces on the APACBS Professional

Status (High, Low) X Child Status (Child, No Children) Ratings

L evels HC HN LC LN

HC

(M = 4.43) .889 1.276** .319

HN

(M = 4.96) - .386 1.209*

LC

(M = 5.19) - - 1.595**

LN

(M = 4.24)

N o te . APACBS = Adlerian Parental A ssessm ent o f Child Behavior S ca le  (McKay, 

1976). MS error = .5214, t(.025,40) = 2.021.

* E <.05 * *  £  < .01
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Table 5

Status, Marital S tatus, and Child Status

Marital Status 

Child Status

T rust­

worthiness 

M ^

Expertness 

M SD

A ttrac­

tiven ess  

M SD

Professional

Married

Children 21.17 5.23 22.00 4.69 16.00 4.94

No Children 23.50 5.68 23.00 5.73 20.00 7.67

Single

Children 22.67 3.20 22.67 3.78 20.16 4.75

No Children 19.83 4.45 17.67 4.72 18.50 5.89

Paraprofessional

Married

Children 23.50 3.27 23.83 3.49 20.33 5.16

No Children 23.67 3.56 22.33 1.86 22.33 3.39

Single

Children 24.33 3.72 24.00 2.77 21.83 6.05

No Children 22.33 4.55 21.33 6.02 20.00 4.90

N o te , n = 6 in each c e il .  CRF-S = Counselor R ating Form -Short Version  

(Corrigan & Schm idt, 1983)
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Table 6

(WTA) by P rofessional S ta tu s, Marital S ta tu s, and Child S tatus

M arital Status APACBS WTA

Child S tatus M SD M SD

Professional

Married

Children 4.33 .47 6.33 .82

No children 4.62 .98 6.00 1.27

Single

Children 4.53 .61 6.17 1.33

No Children 5.30 .99 4.67 2.25

Paraprofessional

Married

Children 5.06 .88 4.50 2.07

No Children 4.67 .48 6.00 1.27

Single

Children 5.32 .26 4.67 1.97

No Children 3.81 .75 5.17 1.84

N o te , n = 6 in each  c e ll .  APACBS = Adlerian Parental A ssessm ent of Child

Behavior S ca le  (M cKay, 1976).
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Table 7

Parent's E xpectation  for Child Behavior Change (APACBS), and Parents'

W illingness to  A ttend  (WTA)

Variable A E T APACBS WTA

A -  .51** .5 3 * * .07 .27

E .8 2 * * -.16 .23

T - -.04 .12

APACBS - -.2 8 *

WTA -

N o te . N = 48. APACBS = Adlerian Parental A ssessm ent of Child Behavior S ca le

(M cKay, 1976)

*p < .05 < .01
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Table 8

R esponse P ercen tages for Progiram Q uestionnaire (N = 48)

Item % Item  %

2. Would you prefer that a 5. What tim e during the day would you

children's group were REALLY attend the sessions for 1%

provided? to 2 hours?

a. Y es 69 a. Morning 27

b. No 31 b. A fternoon 10

3. How much would you REALLY c. Evening 63

pay for th e en tire 9 week 6. Would you prefer a  d ifferen t length

training? group other than 9 w eekly sessions?

a. $0 -  19 35 (No) 77

b. $20 -  39 29 (Yes) 22

c . $40 -  59 23 If you marked yes, p lease ind icate

d. $60 -  79 - your m ost preferred length.

e . $80 -  99 6 a. 1-3 w eeks 8

f .  Other 6 b. 4-6 w eeks 8

4. Where would you REALLY c. 10-12 w eeks 2

attend  the sessions? d. Monthly 2

a. C om m unity C linic 42 e . Other 2

b. School 6

c . P rivate P ractice 2

d. C om m unity C enter 35

e . Church 6

f. Other 8
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Table 9

Chi-Square A nalysis on the M anipulation Check (N = 48)

V ariable/L evel

%

Response

%

Correct Chi-Square

Professional Status 75.00 16.00*

Professional 75.00

Paraprofessional 25.00

M arital Status 93.75 34.29*

Married 58.33

N ot Married 41.67

Child Status 91.67 33.57*

Children 54.17

No Children 45.83

*  £  < .0 0 0 1
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P rospectus



INITIAL INFLUENCE OF COUNSELOR CHARACTERISTICS ON PARENT  

EXPECTATIONS FOR CHILD BEHAVIOR CHANGE IN PARENT TRAINING  

What are the ch a ra cter istics  o f an e f fe c t iv e  parent training group leader?  

Parents who attend  parent training o ften  find the exp erience b en efic ia l for 

th em se lves. H ow ever, th ere is a large p ercen tage o f parents who drop out 

prem aturely or who ch oose not to  participate. The Initial in flu en ce o f the  

counselor may in fluence th e  parents' decision to  attend . Social in flu en ce theory  

(Strong, 1968) su ggests that th e  counselor's perceived  lev e l o f  exp ertn ess, 

trustw orth iness, and a ttraction  are socia l p sychological dim ensions attributed  to  

a counselor by a c lien t th at in fluences a ttitu d e change. This theory em erged  

from  th e early  speech  com m unication  and a ttitu d e  change litera tu re  (Hovland, 

Danis, & K elley , 1953; G oldstein , H eller, & S ech rest, 1966). O b jective  counselor  

ch a ra cter istics  such as professional statu s, gender, race, and appearance have 

been found to  influence th ese  attributions. The clien t's attributions are also  

in fluenced  by counselor behaviors such as in terpretation , se lf-d isc lo su re , 

pred icate m atching, and paradoxical d irectives. It is possib le th at the  

ch a ra cter istics  o f an e f fe c t iv e  parent training group leader can be attributed  to  

th e counselor by a c lien t. The problem is identify ing  those ch a ra cter istic s  in 

order to  in crease a tten dan ce.

S ign ifican ce o f th e Study 

This study is s ign ifican t in th a t it  ex ten ds th e so c ia l influence theory into

41
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parent training research. The im portance o f parenting and parent training in 

counseling psychology is highlighted by tw o special issues o f The Counseling  

P sychologist (G ilbert & Richardson, 1982; L evant, 1983c). In addition, the social 

influence theory is considered to  be an em erging c la ssic  in counseling psychology  

literatu re (H eesacker & Heppner, 1983). This study also explores th e role of 

counselor dem ographic se lf-d isclosu re, such as professional, m arital, and child  

sta tu s on parent exp ecta tion s for child behavior change. F inally , th is study 

co lle c ts  data regarding adm inistrative ch aracter istics, suggested  by previous 

research, that may in fluence a parent's w illingness to p articipate in a parent 

training group. The pragm atic im plications are that leaders can be more 

e f fe c t iv e ly  chosen and th e foundation can be established for extending the use of 

parent training into a clin ica l settin g .

Problem  D evelopm ent

The U niversity  of Oklahoma, C ollege of Education, has developed a 

sim ultaneous parent-child  intervention  (W antz & R ecor, in press), involving a 

com bination o f S ystem a tic  Training for E ffe c t iv e  Parenting (STEP; D inkm eyer & 

McKay, 1976) and D eveloping Understanding o f S elf and O th ers-1 (R evised) 

(DU SO -l(R ); D inkm eyer & D inkm eyer, 1982). It was assumed that by providing 

child trea tm en t groups, then a ttendance as w ell as treatm ent e f fe c ts  would be 

enhanced. Program length , trea tm en t settin g s, and financial co st w ere varied to  

prom ote an ongoing research program into  parent training. The results w ere  

promising in th at a sign ificant im provem ent in parents' perceptions of their 

children occurred over a 6 w eek sum m er program. A s pred icted, th e m ean score  

on the Adlerian Parental A ssessm en t of Child Behavior Scale (APACBS) (McKay, 

1976) increased  from th e p retest (M = 3.94) to  th e p o sttest (M = 4.32),
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_t(8) = -2 .53 , £  < .05. S ev en ty -fiv e  percent of the 32 item s showed im provem ent 

from  p retest to  p o sttest . A ttendance was 81% for the six week group. H owever, 

no control group was used, so  the im provem ent cannot be attributed en tirely  to  

the treatm ent procedure. The research problems that w ere discovered in four 

STEP/DUSO groups include a high drop out rate, poor attendance, d ifficu lty  with  

younger and older children, low m inority attendance and inadequate leader  

training. In addition, th e research d ifficu lties  of m aintaining independent 

observations, recruiting enough parents to  randomly assign to  groups, and 

co llec tio n  of pre-, p ost-, and follow -up te s t  data. Many o f th ese  problems are 

typ ically  re flec ted  in th e  parent training literature.

The problem s o f leader se lec tio n , training, and supervision becam e fo ca l as 

practicum  students le f t  th e program and new students w ere recruited . Educator 

variance is a factor  th at has not been explored in prior parent training research  

(Croake & G lover, 1977; L evant, 1983b). Previous personality research by the  

author (R ecor, 1983) suggested  that attributional processes may play a role in 

clien ts' perceptions o f th e parent group leader. This in turn may a f fe c t  clients' 

w illingness to  attend a  parent training program.

P ilo t Study

In a p ilot study, to  fie ld  te s t  instrum ents and procedures, th e e f fe c t s  of 

counselor dem ographic ch aracter istics on parent exp ectation s for child behavior 

change, w illingness to  attend, and adm inistrative p references w ere assessed . 

Professional s ta ff  m em bers (N = 16) of tw o child guidance clin ics w ere randomly 

assigned to  1 o f 8 conditions in a 2 X 2 X 2 factoria l design; Counselor 

Professional S tatus (Professional vs. Paraprofessional) X Counselor M arital 

Status (Married vs. N ot Married) X Counselor Child S tatus (Children vs. No 

Children). The purpose o f th is research was described to  th e sta ff  m em bers and
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participation  was voluntary. No subject id en tification  was m ade. No subject 

was aw are o f the counselor description that any other subject was g iven . The 

research was done in a group settin g  although observations w ere independent.

The subjects read a w ritten  description o f a counselor m eeting 1 of th e 8 

conditions which w ere the experim ental treatm ent groups. N ext, the subjects  

listened  to  a 10-m inute professionally narrated audiotape o f a  STEP parent group 

leader describing the STEP program and inviting listen ers to  p articip ate  

(Dinkm eyer & McKay, 1976). The narrator, who is a m ale, was held constant  

across a ll 8 experim ental conditions. The dependent variables were the A dlerian  

Parental A ssessm ent of Child Behavior S ca le  (APACBS; McKay, 1976), C ounselor  

R ating Form (CRF; Barak <5c L aC rosse, 1975), and a  6 -item  A dm inistrative  

Q uestionnaire. T he subjects w ere asked to  ra te  th e taped counselor on th e 36- 

item  7-point bipolar CRF ad jectives and to  mark item s which they thought would  

be d ifficu lt for their clien ts' parents to  understand. They w ere also asked to  rate  

an identified  c lien t on the APACBS as they would ex p ec t th a t a  clien t's parent 

would respond. The subjects w ere finally  asked to  co m p lete  th e  adm inistrative  

questionnaire as a  parent would. A ll subjects w ere Informed as to th e  actual 

research problem and exp ected  results follow ing th e data co llec tio n .

The results o f the p ilot study highlighted instrum ent and m ethodological 

d ifficu ltie s  which needed m odification . F ourteen  o f th e  CRF item s received  tw o  

or m ore d ifficu lty  marks. The instructions w ere confusing and the rating form  

was too  long. An a ltern ative  version o f th e CRF has been developed which  

resolves many o f the d ifficu ltie s . The Counselor R ating Form -Short Version 

(CRF-S; Corrigan & Sch m itt, 1983) is a  12-item  7-point bipolar rating sca le  

which elim inated  13 o f the 14 d ifficu lt item s. It a lso  has sim pler instructions 

and uses ex trem e ends o f a single p ositive  ad jective . It is designed for use w ith
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an eighth  grade reading lev e l. The CRF-S appears to be an ex ce llen t  

replacem ent for the original CRF, considering th e responses in the p ilot study.

Several other problems w ere noted by the subjects. The counselor 

descriptions w ere not strong enough to  be rem em bered. It was recom m ended  

th at both a w ritten  description  and a verbal description given by the counselor on 

th e  tape be used to  strengthen  th e trea tm en t e f f e c t .  There was som e question  

about th e m orality  and responsibility of an unmarried m ale counselor with  

children. H ow ever, th e incidence o f custod ial fathers is increasing, so th is does 

represent a rea lis tic  condition. F inally , th e tape was considered to  be too  

professional sounding to  be an actual counselor. Som e subjects indicated that 

th e vo ice  did not f i t  the description , esp ec ia lly  of low status conditions. It was 

recom m ended th at a real counselor be used, perhaps a  m ale and fem a le  narrator 

in a  counterbalanced design. This would increase gen era lizab ility , y e t  v io la te  

H eesacker and Heppner's (1983) recom m endation that a ll c lien ts  assess the sam e  

counselor. Varying th e counselor's gender would require a minimum of tw o  

d ifferen t sex  counselors. Changes in the adm inistrative questionnaire wording 

w as recom m ended. A fe w  subjects had d ifficu lty  changing response se ts  o f the  

APACBS, but th is is  why th e APACBS is designed w ith  an even  number of 

p ositive  and n eg a tiv e  item s.

S ta tis tica l analysis, using th e U niversity  of Oklahoma IBM 3081 SAS 

packages (SAS In stitu te , Inc., 1982a, 1982b) resulted  in non-sign ificant

MANOVAs for each o f the independent variables and in teractions. This was 

using all 5 dependent variables (E xpertness, T rustw orthiness, A ttra ctiv en ess, 

CRF to ta l score, APACBS) in an H m atrix. H owever, since the hypotheses w ere  

on individual te s ts , 3 -w ay fixed  univariate ANOVA F -te s ts  w ere perform ed for 

each  o f the dependent variables. A sign ificant main e f f e c t  (F |,  15 = 9.36)
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£  <.016 on the CRF A ttra ctiv en ess dim ension (Married x =  5.25 > Nonmarried 3c 

= 4.28) and an in teraction  e f f e c t  on th e APACBS (Fj ,  15 = 10.40) p < . 012  

(Professional Married Ic = 5.61 > Professional Nonmarried Y  = 4.48) w ere found. 

The APACBS and CRF w ere found to  be s ta tis tic a lly  independent m easures (rho 

= 0.261, £  < .329). The CRF A ttra ctiv en ess dimension was not sign ificantly  

correlated  w ith th e  CRF dim ension o f E xpertness (rho = -0 .0 0 5 , p < .985), but 

was correlated  w ith T rustw orthiness (rho = 0 .502 , p < 0.048). This supports the  

need for a MANOVA on th e  CRF dim ensions. T hese findings provide support for  

further investigation  into the e f fe c ts  o f counselor demographic ch aracter istics  

on parents.

S ta tem en t o f the Problem

The purpose o f th is current investigation  is to  determ ine the e f f e c t  of 

counselor ch a ra cter istics  (professional statu s, m arital sta tu s, child sta tu s) on 

counselor ratings (expertness, trustw orthiness, a ttractiven ess), parents' 

exp ecta tion s o f child behavior change, and w illingness to  attend  a  parent training  

program while th eir  child is in counseling.

Specifica lly:

1. Do the counselor's ch aracter istics influence parents' perceived  

exp ertn ess, trustw orth iness, and a ttra ctiv en ess ratings o f the  

counselor?

2. Do the counselor's ch aracter istics influence parents' ex p ecta tio n s of 

child behavior change?

3. Do th e counselor's ch a ra cter istics  influence parents' w illingness to  

attend  a parent training group?
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4. Is there a sign ificant relationship betw een parents' ratings of the 

counselor, parents' exp ecta tion s o f child behavior change, and 

w illingness to  attend a parent training group?

5. What type of program d eta ils  such as children's groups, co st , location , 

tim e , and length  are preferred by parents?

Method

Population

F orty-eigh t Anglo m others of children (5-12), who are currently registered  

c lien ts  at one o f tw o Oklahoma S ta te  H ealth D epartm ent G uidance C linics w ill 

be referred for participation  by the guidance c lin ic  counselors. Only one mother 

and child from each fam ily  w ill be included in th e study. Anglo m others are used  

to  reduce the error variance due to  parental cultural and gender d ifferen ces. 

One guidance clin ic  is lo ca ted  in a m etropolitan Oklahoma C ity  area and 

provides guidance serv ices to  a large urban population. The c lien t dem ographic 

ch aracter istics are 24% in th e under 6 age range, 38% in the 7-12 age range, 14% 

in the 13-17 age range, and 25% 18 years and older. R acial ch aracter istics are 

87% White, 9% Black, 1% A m erican Indian, 1% Hispanic, and 1% A sian or P a c ific

Islander. Only 1% are handicapped. The other guidance c lin ic  is  located

approxim ately 40 m iles ea st o f O klahom a C ity  and provides guidance serv ices to  

a large rural area. The c lien t dem ographic ch aracter istics are 51% in th e under 

6 age range, 19% in th e 6-14 a g e  range, 3% in the 15-17 age range, and 27% 18 

years and older. R acial ch a ra cter istic s  are 94% White, 2% B lack, 4% Am erican  

Indian, 1% H ispanic, and less  than 1% Asian or P a c ific  Islander. Both guidance 

clin ics provide psychological, so c ia l work, speech and language, and child  

developm ent serv ices to  children, birth to  18, and their fa m ilies . A large number
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o f children are referred by their fam ily or friends, schools and private  

physicians, resp ectively , for em otional, learning, and socia l d ifficu ltie s . The 

primary d iagnostic ca teg o ries  are transient adjustm ent problem , hearing  

disorder, and learning d isab ility . S ocioeconom ic sta tu s ranges are from low to  

middle cla ss. A pproxim ately 4% of the c lien ts  are w elfare recip ients. T w enty- 

four subjects w ill be se le c te d  from  each guidance c lin ic . Six subjects w ill be 

assigned to each trea tm en t condition , three from  each clin ic .

The child's counselor w ill inform  the parent of th e study and obtain consent 

for the parent's participation  (see  Appendix B). If th e subjects agree to  

participate, an instruction  sh eet is given (see  Appendix C). A research number 

from  1 to  48 w ill be assigned to  keep the subject's id en tifica tion  con fid en tia l. 

The subject w ill provide dem ographic data such as ag e , sex , and grade o f the  

identified  child; as w ell as th e parent's ethn ic group, sex , m arital sta tu s, age, and 

educational lev e l (see  Appendix D). The treatm ent o f participants w ill be in 

accordance w ith the eth ica l standards of the Am erican P sychologica l A ssociation  

(APA).

Independent Variables

Counselor d escrip tion . A counselor description  (see  Appendix E) 

representing 1 o f 8 possib le trea tm en t condition com binations is given  to  the  

subject. This description is repeated  by a m ale counselor at the beginning o f a 

10-m inute standardized audiotape (see  Appendix F) introduction to  the  

S ystem atic  Training for E ffe c t iv e  Parenting Program (STEP; Dinkm eyer & 

McKay, 1976). The STEP program is a 9 w eek Adlerian based m ultim edia parent 

training program which is w idely used by the Oklahoma S ta te  D epartm ent of 

H ealth Guidance D ivision. The counselor who narrates th e  STEP audiotape is a 

licensed  Ph.D. counseling p sychologist em ployed by the guidance division. The
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counselor's nam e is changed to  disguise the counselor's identity . This was done 

as a result o f the p ilot study subjects' cr itic ism  of th e professional narrator used  

in the STEP audiotapes. The use o f a m ale counselor is con sisten t with  

McCarthy's (1982) study, and fo llow s H eesacker and Heppner's (1983) 

recom m endation th at all c lien ts  assess the sam e counselor. N everth eless, 

counselor gender and race may be im portant variables th at could be investigated  

in further stud ies. This study is focusing on only a few  o f many possible  

variables. Kirk (1982, p. 423) recom m ends a ser ies of sm aller exploratory  

experim ents th at build on each  other rather than a  re la tive ly  large experim ent. 

The audiotape mode o f counselor presentation  is an a ccep tab le  procedure 

(Faurohit, Dowd, & C ottingham , 1982) for use in analogue stud ies th at explore  

the socia l in flu en ce m odel o f  counseling (Stone, 1984). It controls for  

appearance and visual, nonverbal behaviors. There are eight possible trea tm en t 

conditions: (a) P rofessional, m arried, has children; (b) P rofessional, m arried, has 

no children; (c) P rofessiona l, not m arried, has children; (d) Professional, not 

m arried, has no children; (e) Paraprofessional, married, has children; (f) 

Paraprofessional, m arried, has no children; (g) Paraprofessional, not m arried, has 

children; (h) Paraprofessional, not married, has no children.

P rofessional s ta tu s . A professional is described as "Dr. William Sm ith, a 

psychologist w ith exp er ien ce leading parent education  groups". A 

paraprofessional is described as "Mr. William Sm ith, a trained com m unity  

volunteer, w ith  ex p erien ce leading parent education groups". The rationale for 

including th e training and exp erien ce fa cto r  in the professional sta tu s factor is  

th at in som e stud ies, high and low  sta tu s counselors are o ften  confounded w ith  

acad em ic d egree and training or exp erience variab les. In this study, the  

acad em ic d egree is varied, w hile th e  training variable is held con stan t.
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M arital s ta tu s . A married counselor is described as "Married" and a 

divorced, widowed, or never married counselor is described as "not married". 

The rationale for th is is to m inim ize the number o f lev e ls  on th is facto r , y e t still  

represent actual conditions th a t could ex is t .

Child sta tu s. E ither th e counselor is described as "has children" or "does 

not have children". This condition was le f t  vague to  allow  for th e  large number 

o f various p ossib ilitie s  such as age and sex  o f children, w hether the children are 

step , adopted, cu stod ia l, or fo ster .

D ependent Variables

Counselor R ating Form -Short Version (CRF-S) (Corrigan & S ch m itt, 1983) 

is a 12-item  7-point bipolar ad jective  rating sca le  w hich is anchored by th e words 

"not very" and "very". It w as constructed  using 12 o f the 36 ad jectives from  the 

original Counselor R ating Form (CRF) (Barak & LaC rosse, 1975). T hese item s  

w ere se lec ted  on th e basis o f factor  loadings in previous stud ies and on an eighth  

grade le v e l o f reading com prehension. A replication  o f Barak and LaCrosse's 

(1975) m ethodology resulted  in higher in teritem  re liab ilities  (.S2-.94). 

Furtherm ore, validation  of th e factor structure of item s in th e CRF-S revealed  

th a t a  3 -fa cto r  oblique m odel accounted for a  substantial portion o f the data in 

both a student and a c lin ica l population. The three fa cto rs  are ca lled  expertness, 

trustw orth iness, and a ttraction . Each sca le  con sists o f 4 item s. The CRF has 

adequate construct valid ity  (Barak & L aC rosse, 1975; LaC rosse Sc Barak, 1976; 

H eesacker Sc Heppner, 1983), p red ictive validity (L aC rosse, 1980), and internal 

reliab ility  (LaCrosse Sc Barak, 1976). It appears to  d iscrim inate betw een  and 

within counselors on each o f th e three fa cto rs  much m ore e f fe c t iv e ly  a t the  

in itia l in terview  than a t la ter  in terview s.
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Adlerian Parental A ssessm ent of Child Behavior Scale  (APACBS) (McKay,

1976) is a 32-item  L ikert-type rating sca le . Scores on the APACBS range from 1 

(Always) to  7 (N ever) w ith the higher score indicating p ositive child behavior. 

The APACBS contains both p ositive and negative sta tem en ts of child behavior 

which are randomly arranged to  control for response se t . Thus, 17 item s are 

reversed when scored . A ccording to  McKay (1976), the APACBS was originally  

designed for testin g  STEP. It is applicable to m ost parent education programs, 

esp ecia lly  those based on the philosophy o f Adler and Driekurs. C ontent valid ity  

of the sca le  was determ ined by th ree judges fam iliar with STEP and Adlerian  

based program s. R eliab ility  was assessed  in a p ilot study by McKay (1976). The 

internal con sisten cy  ranged from  .90 to  .91 and stab ility  over tim e yielded a 

co e ff ic ie n t  o f .97. S ince parent perceptions o f child behavior are the primary 

reason for referral of children to  c lin ics for treatm ent of behavior problem s, 

then changes in th is variable m ust occur for parents to  view  therapy as e f fe c t iv e  

(Forehand, Rogers, McMahon, W ells, & G riest, 1981). The nature o t the APACBS  

item s r e fle c t  Anglo core cu lture values which restr icts  its  use to  th at population. 

The use of the APACBS w ith various eth n ic  groups has not been validated .

Program Q uestionnaire (PQ) (see Appendix G). This dependent m easure is a 

6-item  questionnaire developed for use with th is study to determ ine:

1. W illingness to  participate: A rating from  1 (not very) to  7 (very).

2 . Children's group preference: Y es or no.

3. F ee range: $0 -  19, $20 -  39, $40 -  59, $60 -  79, $80 -  99, O ther.

4 . Location: Com m unity c lin ic , school, private p ractice , church, 

com m unity cen ter , other.

5. Time: Morning, afternoon , evening
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6. Length: 1-3 w eeks, 4-6 w eeks, 10-12 w eeks, m onthly, bim onthly,

other.

The purpose of th is questionnaire is to gather adm inistrative data for program  

planning. The w illingness to  p articipate m easure is con sisten t w ith  a procedure 

used by Dowd and Boroto (1982) to  measure this variable.

Check S heet (see  Appendix H). This dependent m easure is a 3-item  

questionnaire developed to assess the parent's reco llection  of the counselor's 

ch aracter istics. Each independent variable lev e l is represented so th at the  

parent p laces a  check n ext to  one o f tw o ch oices. In addition, an open question  

is posed which asks th e  parent to  com m ent on any other things th at m ight 

in fluence their decision  to  attend  a  parents' group.

Control Variables

The variables of counselor gender, race, appearance, and vo ice  quality  

w ere held constant across conditions. The child age and lev e l o f disturbance is 

lim ited  to  ages 5 to  12, and mild to  m oderate lev e ls  o f disturbance, resp ectively . 

T hese population ch aracter istics are assumed to  be randomly distributed across 

treatm ent groups. The parents' ch aracter istics  of ethn ic status and gender are 

controlied  through experim ental design.

Design

A 2 X 2 X 2 com p lete ly  randomized factoria l (CRF-222; Kirk, 1982, p. 350) 

design in which th e trea tm en ts are com pletely  crossed is u tilized . Subjects are 

randomly assigned to  trea tm en t groups which rece iv e  only one treatm ent  

com bination of counselor professional sta tu s X counselor m arital sta tu s X 

counselor child sta tu s. This is the sim plest factoria l experim ent from  the  

standpoint o f data analysis and assignm ent o f subjects (Kirk, 1982, p. 351). It 

also perm its e f f ic ie n t  use of resources and allow s for the evaluation  of
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in teraction  e f f e c t s  (Kirk, 1982, p. 423). The disadvantages o f th is design are 

that the number o f trea tm en ts must be kept fairly low if the number o f subjects  

required is lim ited  and the in teraction  e f fe c ts  are com plex to  in terpret if  they  

are present (Kirk, 1982, p. 423). This is considered  an exp erim en tal field  

analogue study (G elso, 1979) in which the independent and in tera c tiv e  e f fe c t s  of 

counselor professional sta tu s, m arital sta tu s, and child sta tu s, using controlled  

trea tm en ts, is in vestiga ted  using actual c lien ts  in a natural se ttin g .

Procedure

Parents who have requested , or currently are receiving serv ices  for their 

child w ill be provided w ith an Inform ed C onsent form  (see  Appendix A) by the  

guidance c lin ic  counselor. This was w ritten  a t a  5th grade estim ated  readability  

lev e l taking in to  consideration  syllab les per word and number o f sen ten ces . If 

the parent does not agree to p articip ate in the study, they w ill be thanked for 

their consideration , and w ill continue w ith regular c lin ic  procedures. 

N onparticipants a lso  have the option o f receiv in g  further inform ation  about 

parent training groups. A ll com pleted  con sen t form s w ill be p laced  in a locked  

cab in et a t each  o f th e  resp ectiv e  guidance c lin ics  in order to  m aintain  

con fid en tia lity  as w ell as to  establish  a lis t  o f parents who would like resu lts of 

the study and further inform ation about guidance c lin ic  parent training groups.

P arents who agree to  p articip ate w ill be given  a  packet o f form s by the  

recep tion ist. T hese form s w ill have a number from  1 to  48 on th em . This w ill be 

the subject num ber. The recep tion ist w ill s e t  each subject a t  a ta b le  w ith  a  tape  

recorder and earphones. A tap e w ill be p laced in the recorder th at corresponds 

with the counselor description . T hese w ill be le ttered  a-h , for each  o f th e  eigh t 

trea tm en t cond itions. Subjects w ill be randomly assigned to  groups as they are
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se lec ted  w ith group (a) fir s t , follow ed  by group (b), and so on until 2k  subjects  

are se lec ted  from  each  guidance c lin ic .

F irst, the subject is given an Instruction S h eet describing the study and 

d irections for com pletin g  th e  form s. This was also w ritten  a t a 5th grade  

estim ated  readability  le v e l. Second, the subject w ill com p lete  the Inform ation  

S heet which provides dem ographic data. Third, th e subject reads th e counselor  

description  and listen s to  the 10-m inute audiotape. The subject is encouraged to  

refer to  th e counselor description  as o ften  as necessary . F inally , th e subject 

co m p letes  the 12-item  C R F-S, the 32 -item  APACBS, as they would ex p ec t their  

child's behavior to  be lik e  if  they com pleted  the 9-w eek  STEP program, and th e  

6 -item  Program  Q uestionnaire. An experim ental check  to  determ ine the  

subject's reco llec tio n  o f th e counselor's ch aracter istics is used. A subject may 

discontinue p articipation  a t any point in the study, and the m aterials w ill be 

destroyed . A new p ack et of m aterials w ith the sam e subject number w ill be 

provided to  th e n ext su bject. The recep tion ist w ill n otify  the guidance c lin ic  

director if  any d istress is  being experienced  e ith er  by th e subjects, c lien ts , or 

s ta ff .

The com pleted  m ateria ls w ill be returned to  th e recep tion ist who w ill 

check them  over to  assure accuracy and com pletion  of all item s. Subjects w ill 

be thanked for their cooperation  and they w ill rece iv e  the results and further  

inform ation about parent training groups if requested . T hese m aterials w ill be 

placed in a locked  cab in et until they are picked up by the experim enter. Each  

guidance c lin ic , as w ell as th e  s ta te  o ff ic e  w ill rece iv e  com p lete  resu lts o f the  

study.
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Analysis

The U niversity of Oklahoma IBM 3081 S ta tistica l Analysis System  (SAS 

Institu te, Inc., 1982a, 1982b) will be used to  analyze the data which w ill be 

stored in a password account with a backup tape. Consultation w ith U niversity  

Com puting S erv ices (UCS) softw are consultants, prior to  data co llec tio n  and 

analysis, will be com pleted  to  insure e ffic ien t u tilization  of resources.

A M ultivariate A nalysis o f Variance (MANOVA; SAS In stitu te, Inc., 1982b, 

chap. 9) will be used to  f i t  each of the three CRF-S dim ensions (E xpertness, 

Trustw orthiness, A ttractiven ess) to  the treatm ent e f fe c ts  and in teraction s. Four 

te s t  s ta tis tic s  (Wilks' lam da, Pillai's trace, H otelling-L aw ley tra ce , and Roy's 

maximum root) w ill be used to  te s t  for main e f fe c ts  and in teraction  e f fe c ts .  

This procedure is recom m ended to  control for Type I error rate (Larrabee, 1982). 

H ow ever, even  if  th e MANOVA is not sign ificant, it has been recom m ended to  

use m ultiple univariate F -te s ts  if the predictions, or hypotheses are based on 

individual dependent m easures (M erluzzi & B rischetto , 1983; Strahan, 1982). 

There is no con sisten t agreem ent in the literature, esp ecia lly  regarding the CRF, 

as to  whether univariate analysis o f variance (ANOVA) should be done only if the  

corresponding MANOVA is sign ificant.

Based on th e p ilot study, and the purpose of this study, 3 -way ANOVA's 

w ith S ch effe's te s t  w ill be done for each dependent variable. S ta tis tica l power, 

for th e fixed  m odel ANOVA, to  d e te c t a one standard deviation d ifferen ce  w ith 6 

subjects per c e ll ,  is com puted to  be 93, for the main e f fe c ts .  S ch effe 's te s t  

controls the Type I experim entw ise error rate but generally  has a higher Type II 

error rate for a ll pairw ise com parisons.

C orrelational analysis will be performed on each of th e  dependent variables 

to  determ ine th e degree o f relationship betw een  th e parents' exp ecta tion s and
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perceptions of the counselor and w illingness to attend (SAS In stitu te, Inc., 1982a, 

chap. 18). In addition, frequency distributions for each of the fiv e  item s on the  

Program Q uestionnaire will be exam ined and reported (SAS In stitu te, Inc., 1982a, 

chap. 19).

Based on the previous research, it  is exp ected  that th e  professional married 

counselor w ill be rated as m ore exp ert than the paraprofessional nonmarried 

counselor. H ow ever, the married counselor with children should be perceived as 

more trustw orthy and a ttra c tiv e  than the unmarried counselor with no children. 

Counselors w ith children should be seen  as more a ttra c tiv e  than counselors with  

no children. Parents should ex p ec t greater changes in child behavior from the  

professional married counselor than the paraprofessional nonmarried counselor. 

The APACBS and th e CRF-S are not exp ected  to  be correla ted . A ll 3 counselor 

dim ensions are exp ected  to  correla te  sign ificantly  w ith  the CRF-S, y e t  

attra ctiv en ess is not ex p ected  to  correla te w ith either trustw orthiness or 

expertness. This study is lim ited  to in itia l influence only, w ithin the framework  

of an analogue study in a fie ld  settin g  which uses a short audiotape of a m ale  

counselor. It is also lim ited  in generalizab ility  to  C aucasian m others of children  

who are guidance cen ter  c lien ts . Future research will be discussed in term s of 

the program ch a ra cter istics , counselor ch aracter istics, and c lien t  

ch aracter istics.

The follow ing section  review s the literature regarding the influence of 

parent training group leader ch aracter istics. This review  w ill include parent 

training programs, counselor ch aracter istics, and c lien t ch aracter istics that 

in fluence parents' w illingness to  attend, counselor ratings, and exp ectation s for 

child behavior change.



REVIEW OF RELATED LITERATURE 

Influencing parents to  p articip ate in parent training is an im portant issue in 

counseling children. This is because parent training is an ind irect and co st-  

e f fe c t iv e  approach to  in fluence th e  fam ily  sy stem . It is also a m ode o f  

trea tm en t th at can possibly reach a  d iverse population if the appropriate

program con ten t, and serv ice  delivery can m atch th e  needs and values o f various 

socioecon om ic and cultural groups. Parent training uses a sk ills training  

approach which u tiliz es  various trea tm en t com ponents to  encourage parents to  

learn sk ills in behavioral m anagem ent. This can enhance th e  e f f e c t  o f individual

or group children counseling. The in itia l in flu en ce of the counselor's

dem ographic ch a ra c ter istic s  may a f fe c t  a parent's perception  of the counselor's 

cred ib ility , ex p ec ta tio n s for child behavior change, and w illingness to  a tten d . A 

research m odel is o ffered  which eva lu ates parent training program

ch aracter istics, counselor ch aracter istics , and c lien t ch a ra cter istic s . Even  

though th is study w ill focu s on a  lim ited  number o f th ese  ch a ra cter istics , it  is 

im portant th a t a  litera tu re review  highlight the m ore sa lien t fea tu res . In th is  

review , the fo llow ing questions have been em ployed as gu idelines for inclusion of 

literatu re relating  to  parent training leader ch aracter istics:

1. What type o f parent training programs are being o ffered  to  

consum ers? What research supports th e programs? What are  

com m on research problems?
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2. What in fluences do counselor ch a ra cter istics  have on clien ts?  What

conclusions can be drawn from analogue studies on counselor

in fluence?  Can th ese  conclusions be generalized  to  group parent 

training?

3. What typ e o f c lien ts  are best suited for parent training? Do

particular c lien ts  prefer sp ec ific  counselor ch aracter istics?  How

does th is in fluence parent training leaders?

The top ica l seq u en ce fo llow ed  in th is sec tio n  on th e  literature relating to  

parent training leader ch a ra cter istic s  is as follow s:

I. Parent Training Programs

A. H istorica l developm ent

B. C la ssifica tio n  system s

1. T heoretica l

2. Skills

3 . Focus

C. P sychodynam ic programs

1. F am ily-in -F ocus

2. Adlerian Parent Study Groups

3. S y stem a tic  Training for E ffe c t iv e  Parenting (STEP)

D. Behavioral programs

1. Group B ehavioral Parent Training

2. B ehavioral Parent Training

3. Behavior M odification

E. H um anistic programs

1. P arent E ffe c tiv en ess  Training (PET)

2. C lien t-cen tered  programs



59

3. Human resources developm ent (HRD)

4. M icrocounseling

5. Personal D evelopm ent Program (POP)

F . C ogn itive-D ynam ic programs

1. Theory based programs

2. C om bination programs

II. Counselor C h aracteristics

A. Socia l Influence Theory

B. Counselor R ating Form (CRF)

1. V alidity

2. R e liab ility

3. M odifications

C. Cue C lassifica tion s

D. O b jective Counselor C haracteristics

1. P rofessional S tatus

2. C ounselor Gender

3. Counselor R ace

4. Counselor A ppearance

E. Counselor Behaviors

1. Training

2. Skills

III. C lien t C h aracteristics

A. C lin ica l

1. Parent

2. Child

B. Personal
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1. S ocioecon om ic status (SES)

2. Gender

3. R ace

4. M arital S tatus

5. Child S tatus

IV. Summary and C ritique o f L iterature

Parent Training Programs 

The purpose of this section  is to  review  the various types o f organized  

parent training programs th at are currently being offered  to consum ers. S p ecific  

atten tion  w ill be given  to  ex isting  research th at supports or fa ils to  support any 

claim s o f program e ffec tiv en ess . R esearch problem s w ill be highlighted to  

identify  possib le areas o f concern about th e validity and generalization  of 

research resu lts. F irst, a broad overview  of th e  parent training m ovem ent w ill 

be presented  in order to  p lace the research problem o f leader influence in a  

historical p ersp ective . Second, several m odels o f program classifica tion  w ill be 

explored to  id en tify  th e m ost parsimonious m ethod o f describing the parent 

training program s. F inally , each  program w ill be review ed in regards to  

applicability  w ithin a counseling c lin ic . These parent training programs include: 

Parent E ffec tiv en ess  Training (PET; Gordon, 1970), Parent Involvem ent Program  

(PIP; G lasser, 1965, 1982; McGuiness & G lasser, 1978), R esponsive Parent 

Training Program (Clark-H all, e t  a l., 1978a), Adlerian Parent D iscussion Groups 

(APG; Dreikurs & S o ltz , 1964; S o ltz , 1967), S y stem a tic  Training for E ffe c tiv e  

Parenting (STEP; Dinkm eyer <k McKay, 1976), and Behavioral Parent Training 

(BPT; Forehand & McMahan, 1981), among others.
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H istorical D evelopm ent

The parent training m ovem ent has progressed from  a group of parents 

m eeting  in Portland, Maine in 1815 (Croake <5c G lover, 1977) to the w ide variety  

of parent training programs th at are o ffered  today (Brown, 1976). Many of th ese  

are m entioned above. G eneral review s o f parent training are provided by Abidin 

(1980), Arnold (1978a), Brimm (1965), Brown (1976), C roake and G lover (1977), 

Dangel and R oister (1983), F ine (1980), Henry (1981), and L evant (1983b). The 

term s parent training, parent counseling, and parent guidance are a ll used  

interchangeably in th is review  with parent education which is defined by Croake 

and Glover (1977) as ". . . the purposive learning a c tiv ity  of parents who are 

a ttem p tin g  to  change their m ethod o f in teraction  w ith their children for the  

purpose o f encouraging p ositive  behavior in their children" (p. 151). This is 

con sisten t w ith th e shared m eaning o f th ese  term s w hich is  ". . . to  cause to  

acquire know ledge or skill" (W ebsters, 1975, p. 1195). Thus the term inology may 

have varied from  th e first recorded parent group 169 years ago, even  though the  

general focus has been sim ilar. D esp ite  th e previous assum ptions th at the group 

approach has com e to  be associa ted  w ith parent education , w hereas the  

individual approach is a ssocia ted  w ith counseling (Croake & G lover, 1977), the  

em phasis in th is review  is p laced  on skill developm ent rather than group versus 

individual approaches.

The in itia l parent training groups w ere actually  parent discussion groups 

(Croake, 1983). The em phasis was placed on parental m otives, thoughts, and 

fe e lin g s  rather than overt behavior (Brimm, 1965). In th e 1820's, m aternal 

associations w ere organized to  d iscuss child rearing problem s. The groups 

focused  on the religious and moral im provem ent o f their children. Several 

parents' m agazines w ere published from  1832-1850. In 1888, th e S o ciety  for th e
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Study of Child N ature was established. This was to  becom e the Child Study 

A ssociation  o f A m erica (Croake & G lover, 1977).

The tw en tieth  century brought Federal involvem ent with parent training. 

The F irst W hite House C onference on Child W elfare was held in 1909, follow d by 

the creation  o f the Children's Bureau. In 1917, hom em aking as a  basic vocation  

for wom en was defined . Im m ediately , th e U nited S ta te s  Public H ealth  S erv ices  

began support for parent education programs th a t w ere health  re la ted . In 1930, 

the W hite House C on feren ce on Child H ealth and P rotection  defined th e typ es, 

co n ten t, and m ethods o f parent education . This stim ulated  early research  which 

is review ed in Croake and G lover (1977). H ow ever, the early research was 

prim arily d escr ip tive in nature and did not u tiliz e  experim ental design. The 

em phasis during th ese  years was on educating parents to  raise healthy children. 

Then World War II interrupted the F ederal Governm ent's involvem ent in parent 

education .

The period from  1940 to  th e present has seen  a number o f changes in 

parent training sin ce th e  so c ie ta l values o f the past could no longer be accep ted  

(Bernard, 1982). By 1979, 59% of a ll m others w ere in the work fo rce . C areer  

seeking wom en w ere low ering th e  m arriage ra te . In addition, th e  role of th e  

father began changing and men's gender identity  was challenged , esp ec ia lly  

during th e  I960's and m id-I970's. The focus in parent training began to  change 

from  a unidirectional em phasis on th e in fluence of the parent on th e child to a 

bidirectional em phasis which acknow ledged the reciprocal developm ental 

in fluence of parent-child  in teraction  (Anderson, 1982). The evolu tion  to  an 

in teraction  approach may also be due to  th e u tiliza tion  o f system s theory to  

fam ily  system s (Buckley, 1967; Scovern e t  a l., 1980). The early parent discussion  

groups b ecam e d iscussion /d id actic  groups sin ce  sp e c ific  con ten t was being taught
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(C roake, 1983). H ealth serv ice  providers began to  becom e interested  in the 

parent training m ovem ent, due in part to  Miller's (1969) call for psychologists to  

"give psychology away" to  the public. The popularity of bibliotherapy, or parent 

m anuals w ritten  by psychologists for parents becam e evident in C larke-Stew art's 

(1978) review  o f popular parent books. The resurgence o f psychology's 

investm ent in parent training is a lso  re flec ted  in tw o recent issues of The 

Counseling Psychologist devoted exclu sively  to  parenting (G ilbert & Richardson, 

1982) and fam ily  counseling (Levant, 1983c).

During th e em ergence of the parent training m ovem ent from its  early roots 

in th e  19th century to  th e present, very l it t le  m ention has been made of group 

lead ers. The early group leaders did not have to  be experts, only helpful 

individuals who could u tilize  discussion m aterials (Soltz, 1967). The use o f th ese  

individuals, who are not au th orities, has been explored by Cowen (1982) as 

inform al interpersonal help g ivers. He concluded th at only a sm all fraction  of 

people's psychological problems reach the form al m ental health  establishm ent. 

H ence, parent group leaders, who are trained m ental health  professionals, may 

not be reaching th e m ajority o f parents who are experiencing d ifficu lty . Perhaps 

th e inform al interpersonal help givers can be in tegrated  within the form al 

m ental health  estab lishm ent, or v ice  versa, to  provide parent training in a  more 

e f fe c t iv e  manner.

If parents are going to  continue to  spend money on parent training 

m ateria ls then research w ill need to  support the cla im s made by th e program  

authors (Fishman & N eigher, 1982). In addition, training must be provided to  the 

leaders of th ese  programs, esp ec ia lly  if counseling psychology is going to  be 

com m itted  to  a prevention orientation  (M cNeill & Ingram, 1983). The in itia l 

in fluence of th ese  group leaders may im pact parents' w illingness to  seek  parent
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training. This area needs further exploration since many m ental health  

professionals are reluctant to involve th em selves in the area of m arriage and 

fam ily  enrichm ent. This may be due to the professional esteem  placed on 

psychotherapy over enrichm ent (Levant, 1983b). The future developm ent of the  

parent training m ovem ent appears to  be a further refinem ent of program con tent  

as w ell as serv ice  delivery.

The developm ent of parent training programs has em erged from  various 

th eoretica l and applied areas. The next sec tion  w ill explore d ifferen t m odels for 

c lassify in g  th ese  programs.

C lassification  System s

There have been three primary stra teg ies  o ffered  to c la ssify  parent 

training programs: T heoretica l, sk ill, and focu s. The approach th at appears to  

be th e m ost parsimonious w ill be Identified for use in describing the parent 

training programs.

T h eoretica l. This approach has been u tiiized  in the description o f  

psychotherapies by Belkin (1980) and in classify in g  psychological-educational and 

skills-training programs for treatm ent, prevention, and developm ent of fam ily  

process (Levant, 1983b). The value of th is approach is that th ere has been  

several major th eories advanced which account for behavior change in clearly  

identifiab le w ays. For exam ple, A dlerian parent discussion groups are c lassified  

as psychodynam ic since the origin and rationale of the program is grounded in 

neo-Freudian dynam ic psychotherapy. Belkin (1980) c la ss ifie s  psychotherapies as 

psychodynam ic, behavioral, hum anistic, and cogn itive-dynam ic. L evant (1983b) 

c la ss if ie s  skill training programs as c lien t-cen tered , behavioral, psychodynam ic, 

and com m unication system s. The first tw o ca teg o ries  em erged from  the fie ld  of 

fam ily  therapy; w hereas, the other tw o ca teg o ries th at L evant describes
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originated in other fie ld s. The psychodynam ic ca tegory  includes Adlerian, 

Kohlbergian, sy stem ic , transactional analysis, ra tion a l-em otive therapy, reality  

therapy, e c le c t ic ,  and a -th eo retica l programs that have com e from parent 

education , fam ily  life  education , and childbirth education  (Levant, 1983b, p. 7). 

The com m unication system s category  includes g esta lt , transactional analysis, 

Rankian, e c le c t ic ,  and a -th eo retica l programs that have originated in the fie ld s  

of m arriage enrichm ent, prem arital counseling, and d ivorce counseling (Levant, 

1983b).

The approach u tilized  by Belkin (1980) can be applied to Levant's (1983b) 

psychodynam ic th eo retica l orientation  which he b elieves originated in the parent 

education  fie ld . This would expand the parent education  area to  incorporate  

exclu sively  th eo retica l approaches which are currently being duplicated in 

Levant's (1983b) sch em e. Each skill program shares com ponents which belong in 

other th eo retica l areas, y e t  th e em phasis in many parent training programs 

appears to  be placed w ithin a primary th eo retica l area. This is a sa lien t featu re  

of th e parent training programs th at o ffers  a fa irly  rational approach to  

c la ssifica tio n .

Skills. This c la ss ifica tio n  was used by Goodyear and R ubovits (1982) as a 

m odel for low -in com e parents. It focu ses upon th e sk ills th at are em phasized  in 

each parent training program . There are three com ponents in th is m odel which  

are labeled  Interpersonal Skills (IP), Fam ily M anagem ent Skills (FM), and 

K now ledge. The Interpersonal Skills com ponent em phasizes com m unication  

processes to  change a ttitu d es, values, and se lf-co n cep ts . Parent E ffec tiv en ess  

Training (PET; Gordon, 1970) is a represen tative program which u tilizes  

com m unication  skill to  enhance th e quality o f interpersonal skill w ithin the  

fam ily . The Fam ily M anagem ent Skills com ponent fo cu ses  on teach ing parents
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behavioral s tra teg ies  to shape their child's behavior. This is based on behavioral 

principles even  though various programs may use d iffering term s to  arrive a t the  

sam e goal which is ch ild  m anagem ent. Behavioral Parent Training (BPT; 

Forehand & McMahon, 1981) is a parent training program which u tiliz e s  fam ily  

m anagem ent sk ills. F inally , th e Know ledge com ponent con cen tra tes on 

inform ation or con tent rather than on actual skill acquisition . N early all the  

parent training program s u tilize  th is com ponent to  present a conceptual 

fram ew ork, such as th e  con cep t o f encouragem ent in S y stem a tic  Training for 

E ffe c tiv e  Parenting (STEP; D inkm eyer & McKay, 1976). A program such as 

STEP m akes use of all th ree  com ponents (Goodyear & R ubovits, 1982).

The sk ills approach has an advantage over the th eo retica l approach in th at  

the com ponents represent th e con ten t of parent training program s. Thus, the  

con ten ts can be com bined in numerous ways to m eet the needs of the parent 

populations. For exam ple, Goodyear and R ubovits (1982) point out ". . . th at  

m ost low -in com e parents w ill be m ore recep tive  in itia lly  to  acquiring FM skills  

than to  acquiring th e IP skills" (p. 410). In addition, th e Knowledge com ponent 

will be kept sim ple for th ose having less education . H ow ever, L evant (1983b), 

does not recom m end th is approach sin ce  he see s  th e  ". . . value in m aintaining  

the th eo retica l in tegrity  and conceptual con sisten cy  of intervention  programs" 

(p. 20). L evant (1983b) observed th a t th e b etter  developed programs extend

their own th eo retica l orien tation  in order to  incorporate a sp ects of other m odels. 

In addition, th e  sk ills approach does not allow  for th e c la ssifica tio n  o f programs 

into exc lu sive  ca teg o r ies . The primary value o f th is approach appears to  be 

more in clarify in g  program com ponents rather than in c lassify in g  program s.

F ocus. The focu s of parent training as a trea tm en t m odality versus 

enhancem ent or developm ental m odality has been o ffered  by Levant (1983b) as a
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m eans for c la ssifica tio n  within th eoretica l orientations. This is sim ilar to a 

m odel th at view s th e param eters of the group process as radiating from and 

contributing to  a learning core on a spectrum  that u tilizes  teach ing technology, 

extensional p rocesses and rem edial approaches (B ates & Johnson, 1972). 

Programs are c la ssified  as appropriate in public institu tions, working with  

students or appropriate in private p ractice , nonpublic se ttin g s, working w ith  

nonstudents. W hatever the focus, learning is the central key or core.

L evant (1983b, p. 7) ca teg o rizes  fam ily  sk ills programs as "Training for 

T reatm ent", "Training as T reatm ent", and "Training for Enhancem ent". The 

Training for E nhancem ent category  appears to  be the m ost relevant area for 

parent training. This category  is defined as using ". . . psychologicai educational 

m ethods to  enhance th e quality of fam ily  l ife  as a  m eans o f e ith er preventing the  

em ergence o f problem s or o f stim ulating the developm ent o f fam ily members" 

(Levant, 1983b, p. 6). The programs w ith th e Training for Enhancem ent focus, 

th at are sp ec ifica lly  d irected  at helping parents im prove their parental 

functioning " . . .  are th ose which are m ost com m only thought of as parent 

education , or parent education proper" (Levant, 1983b, p. 13).

The focu s, or ob jective  o f parent training programs as being d irected  a t 

sp ec ific  lev e ls  o f functioning appears, a t first g lance, to  be log ica l. H ow ever, 

th is approach lacks th e  ab ility  to  discrim inate betw een  parent training programs 

since m ost are clustered  w ithin the Training for E nhancem ent category , under 

the fie ld  o f parent education . This c la ssifica tio n  is helpful to  v isualize the  

relationship o f parent training programs to  other fam ily  sk ills training programs, 

but its  value is lim ited . The th eo retica l approach to  c la ssifica tio n  appears to  be 

the m ost parsim onious stra tegy  to  ca teg o r ize  parent training programs. This 

also w ill m aintain w hat L evant (1983b, p. 20) refers to  as "the th eoretica l
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in tegrity  and conceptual consistency  of intervention  programs". The review  of 

parent training programs w ill include elem en ts of the sk ills and focus approaches 

to  c la ssifica tio n .

Psychodynam ic Programs

The earliest th eoretica lly  based parent training programs w ere 

psychodynam ic in nature and grounded in Freudian psychology. It was assumed  

th at ". . . parental m otives, thoughts, and feelin gs w ere more im portant than  

overt behavior" (Brim, 1965). This is re flec ted  in the discussion group form at in 

which the parents attem p ted  to  be more loving, understanding, and able to so lve  

problem s. Many of th ese  programs w ere sponsored by the Child Study

A ssociation  o f A m erica (Auerbach, 1968). The group leaders w ere supportive, 

y e t there was s till a fa ilure to  a ttra ct and hold many parents (Levant, 1983b). 

There was a concerted  e ffo r t in the 1950's to  train professionals to lead th ese  

parent groups (Auerbach, 1968, chap. 14). The programs described in th is section  

are derived from  Freudian psychodynam ic th eories which rely on the primacy of  

an unconscious force  com prising key m em ories of early childhood m em ories  

(Belkin, 1980). The psychodynam ic parent training programs reviewed are A lfred  

Adler's F am ily-in -F ocus (Ansbacher & Ansbacher, 1956), Rudolf Dreikurs' 

Adlerian Parent Study Groups (Dreikurs & S o ltz , 1964), and Dinkm eyer and 

McKay's S ystem atic  Training for E ffe c tiv e  Parenting (STEP; Dinkm eyer & 

McKay, 1976). Special em phasis w ill be placed  on STEP since no com prehensive  

review  of the literature currently ex ists .

F am ily-in -F ocus. This is the original Adlerian parent study group th at  

u tilizes  audience participation  or private consu ltation  as a mode o f parent 

education  (Levant, 1983b), child treatm ent (Ansbacher & Ansbacher, 1956), and 

prevention (Ansbacher & Ansbacher, 1956, p. 399). Adler dealt with m ost of his
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child patients in c lin ics which w ere conducted in front of an audience. B efore he 

saw the child, he read and interpreted  the case  history to the audience which was 

prepared by the referring school. Then he introduced the parent and finally  

brought in the child (Ansbacher <5c Ansbacher, 1956). Adler believed  th at the ". . 

. l ife -s ty le  o f every individual can be altered  only by the individual's own 

recognition  of his fau lts and errors" (Ansbacher & Ansbacher, 1956, p. 397). His 

technique was ". . . to  convince the child that a t a certa in  point he has made a 

m isstep  which must n ecessarily  prove injurious to him if he continues in the  

m istaken direction" (Ansbacher <5c Ansbacher, 1956, p. 397). The first child  

guidance c lin ics were began in Vienna as early as 1922 and w ere thought to  have 

a stim ulating e f f e c t  upon th e child since the child's problem s b ecam e public and 

other people becam e involved.

By 1930, there w ere 32 c lin ic s  which were conducted by th e schools and 

p aren t-teach er associa tion s (Croake, 1983). No em pirical stud ies w ere  

conducted on th ese  programs th at were available in the litera tu re . This may 

have been due to  th e lack  of training in research m ethods and th e focus on 

serv ice  delivery (Croake, 1983). This large group education  took the form  of 

sm aller discussion groups in th e  1950's and early 196Q's (Auerbach, 1968), 

eventually  paving the way for Adlerian Parent D iscussion Groups.

Adlerian Parent Study Groups. These parent training programs are based  

upon Children; The C hallenge (Dreikurs & S o ltz , 1964) and Study Group Leader's 

Manual (Soltz, 1967). The groups are typ ica lly  led by m others whose only 

background was previous participation  in a parent group (Croake, 1983). The 

te x t  is the source of authority and th e leader is to  only in v ite  th e parents to  

exam ine the principles. The group leader is  not a counselor since there is no 

a ttem p t to  m otiva te  individual parents to change their behavior. A ccording to
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S oltz (1967, p. 9) "essen tia lly , the group is concerned w ith principles. N either  

the leader nor other m em bers of th e group g ive advice". Chaney (1979) b elieves  

that being a professional leader in th ese  groups is a disadvantage since parents 

becom e dependent and do not a ccep t su ffic ien t responsibility for adapting the  

m aterial to  their own needs. The so le  criterion  of previous group participation  

for leader se lec tio n  as adequate preparation for leading groups has been  

questioned by B ates and Johnson (1972), and has led to  research d ifficu lties  

(Croake, 1983) such as lack  of standardization and erroneous co n ten t due to  

shallow grasp o f theory. It is v ita l that the theory underlying Adlerian Parent 

Study Groups be understood in order to  be an e f fe c t iv e  group lead er. D esp ite  

th ese  d ifficu ltie s , Adlerian Parent Study Groups remain a popular mode of parent 

training (Brown, 1976). They have potentia l for reaching a  large segm en t of th e  

parent population and they do not require a substantial number o f professionals  

(Chaney, 1979).

The goal o f the Adlerian Parent Study Groups (ASG) is to  a ssist parents in 

learning th e principles o f Adlerian psychology so that th e  parents can ". . . rear 

children and behave toward th em selves and others in a salubrious [ healthy] 

manner" (Croake, 1983, p. 65). The ASG research  litera tu re has been review ed  

by severa l sources (C hristensen & Thom as, 1980; Croake, 1983; C roake & G lover, 

1977; McDonough, 1976). G enerally , th e parent training groups have positively  

increased the parents’ a ttitu d es  toward child rearing (B errett, 1975; Croake & 

Burness, 1976; F razier, 1975/1975; Freem an, 1975; H am ilton, 1979/1980; H inkle, 

Arnold, Croake, & K elley , 1980; K am ali, 1969; Moore & D ean-Zubritsky, 1979; 

Morse, 1981; N oble, 1976/1977; S chultz, N ystu l, & Law, 1980; S to lzo ff , 1980; 

Zuckerman, 1978), increased  parental behavior sp ec if ic  to  Adlerian theory  

(B errett, 1975; C roake & Burness, 1976; Freem an, 1975; Hinkle, Arnold, Croake,
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<5c K eller, 1980); increased fam ily Interaction (Schultz & N ystul, 1980), and 

improved parental perception  of child behavior (B errett, 1975; Croake & Burness, 

1976; Freem an, 1975; H inkle e t  a l., 1980). Two studies found Increases in child  

se lf-e s te e m  (Downing, 1971; Hinkle e t  al., 1980) and one study revealed  improved 

school behavior (Taylor & H oedt, 1974). This study found parent training to be 

more e f fe c t iv e  than e c le c t ic  group counseling in Improving the children's school 

behavior. Only one study d ea lt with special populations and found no significant 

d ifferen ces in parent a ttitu d es and knowledge about Adlerian principles among 

14 parents o f children enrolled in high school m entally  retarded c la sses  (Black, 

1980). This may be due to  th e mode of training which was a 4 week se lf-  

instruction program using Children: The C hallenge, rather than a parent

discussion group. The eva lu ative  research appears to  support th e e ffec tiv en ess  

of the ASG to  change both parent and child a ttitu d es and behaviors.

There have been problem s in research w ith ASG (Croake, 1983). F irst, the  

im pact o f th e leader has not been investigated . The leader is typ ically  a parent, 

and may lack group sk ills as w ell as th eoretica l know ledge enough to  e ffe c t iv e ly  

and con sisten tly  guide parent learning. Som e studies use counselors or graduate 

students, so leader variab ility  may influence outcom e research, and therefore  

needs to  be assessed  (Croake, 1983). Second, th e groups are not standardized in 

term s of form at, which m akes generalization  across groups d ifficu lt. Third, only 

tw o stud ies conducted  follow -up research a t 4 w eeks (H am ilton, 1979/1980) and 

12 m onths (Moore & Dean-Zubritsky, 1979). Fourth, th ere is a lack o f population  

sp ec ific ity  th a t would allow  for th e generalization  of resu lts to  populations other 

than m iddle c la ss Anglo parents, m ostly m others, of elem en tary  children. The 

sm all sam ple s ize s , which are also a problem in generalizing outcom e, are
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typ ica lly  convenience sam ples. N everth eless, the research appears to be 

improving and the results are promising (Croake, 1983).

A sim ilar parent training program, STEP, using a more structured form at 

and extending the th eoretica l base has received  more recen t a tten tion  in the  

litera tu re. This program w ill be discussed in the next sec tio n . Another Adlerian  

program Coping With Kids by Thomas Sw eeney, is an 11-w eek series o f half hour 

programs shown on te lev ision , three tim es per week and u tilizes  appropriate 

workshops, reading assignm ents, and supervised exam inations to  a ssist parents 

and university students in learning about child rearing and d iscipline. It consists  

o f 10 film s featuring counseling dem onstrations w ith  various children. T hese are 

available from Am erican Personnel and Guidance A ssociation , Order S erv ices  

D epartm ent, 2 Skyline P lace , Suite 400, 5203 Leesburg P ike, F alls Church, VA 

22041. A study guide is  available through Ohio U niversity , Independent Study, 

302 Tupper H all, A thens, OH 45701. There is no research available through the  

literatu re that supports th is program. The expense and tim e involvem ent may 

prove prohibitive to  many parents unless public te lev ision , schools, churches, or 

public agen cies could show the film s and provide discussion forum s.

S ystem atic  Training for E ffe c tiv e  Parenting (STEP). This is a 9-w eek  

m ultim edia parent training program which extends Adlerian theory w ith  the  

com bination of com m unication sk ills and th e Adlerian principles of understanding  

th e goals of behavior, encouragem ent, natural and log ica l consequences, and the  

fam ily  m eeting (Dinkmeyer & McKay, 1976). This program is a further 

refinem ent of Dreikurs' P arent Study Groups, and th e tw o approaches are o ften  

grouped togeth er when discussing Adlerian parent education  (Croake, 1983). 

H ow ever, no ex ten sive  review  of th e STEP program has been published. Even
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Levant (1983b) fe lt  like research is clearly needed with STEP since its  use is so 

widespread.

There have been 20 research studies which have used STEP, or a variation  

of STEP as an independent variable. Several of th ese studies have been reviewed  

by R ecor and K eithley (1983a, 1983b), W antz, R ecor, and M illican (1983), and 

Wantz and Recor (in press).

A major factor  in the lack o f visible research stud ies is  that only 4 out of 

the 20 studies are published in professional journals (McKay & H illman, 1979; 

M erideth & Benninga, 1979; Sharpley & Poiner, 1980; Sum merlin & Ward, 1981). 

In fa c t ,  tw o of those four studies w ere based en tirely  on doctoral d issertations 

(McKay & H illman, 1979; Sum merlin <Sc Ward, 1981) which lea v es only 18 original 

stud ies. One of those stud ies was a convention presentation  (Clarkson, 1980), 

and the other 17 stud ies w ere doctoral d issertations and m asters th eses. Thirteen  

of the 18 studies used a control group, and 10 of th ose 13 used random 

assignm ent to  groups. The remaining fiv e  stud ies w ere d escr ip tive in nature, 

involving instrum ent validation  (Dinkm eyer, 1981; Sharpley & Poiner, 1980), 

com parison groups (M iller, 1980), or exploratory investigation s (Dodley, 1981; 

Seynaeve, 1977). Most o f th e experim ental studies w ere p retest p o stte st designs 

although a few  included follow -ups a fter  8 w eeks (B ellam y, 1979; K ozlowski,

1978). One d escrip tive study interview ed  parents three m onths a fter  com pletion  

of th e STEP program (Seynaeve, 1977), and another surveyed parents who had 

com pleted  STEP 3-40 months earlier (Dinkm eyer, 1981). In addition to  em pirical 

research, general review s o f the STEP program have been done by Dinkm eyer 

and Dinkm eyer (1979), Hillman (1976), and Reddy (1976). The general conclusion  

of th ese  review s is that STEP makes a m eaningful contribution to  both school 

and agency parent education  programs. D inkm eyer and D inkm eyer (1979)
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em phasize the im portance of parent education , particularly in our current 

rapidly changing so c ie ty . D esp ite  the research lim ita tion s, STEP is gradually 

em erging as a popular new parent training program with a research backbone of 

its  own.

The STEP research  stud ies have typ ically  used the standard 9-w eek  form at 

with 1% to  2 hour sessions, com posed o f w hite m iddle-class parents of regular 

elem entary  school children. One study allow ed parents to  make up th ree sessions 

(Cronauer, 1981); w hereas, others have included parents who have com pleted  6 

out of 9 sessions (M iller, 1980) or 7 out of 9 session s (M cKay, 1976; V illegas,

1979). Sum m erlin-Belanger (1978) used a 6 -session  group. Kozlowski (1978) 

adm inistered STEP in the standard form at w ith  nine 2Kz hour sessions. Four 

stud ies com pared th e standard STEP form at w ith variations. Bellam y (1979) did 

not find any d ifferen ce  betw een  the standard form at and parents' use of the  

parents' manual only. This is in contrast to  S ellick  (1979) who found STEP, with  

consultation  and bibliotherapy, to  be superior to  both STEP with bibliotherapy 

and bibliotherapy a lone. Clarkson (1980) used a  concurrent children's group 

(DUSO; Dinkm eyer Sc D inkm eyer, 1982) w ith no sign ifican t resu lts. Finally, 

STEP has been used w ith populations such as language learning disabled, m entally  

retarded, speech  handicapped children (M iller, 1980), C hicana m others (V illegas,

1977), and abusive parents (M oline, 1979/1980). T he resu lts suggest th at STEP is 

not e f fe c t iv e  w ith  all populations and should be adopted w ith each  p aren t/c lien t  

group or another program should be considered.

D ependent variables have focused  on th e fam ily , parents, and children. 

The only study looking a t th e fam ily  found no sig n ifica n t change in the fam ily  

environm ent fo llow ing th e STEP program (D odley, 1981). Two studies revealed  

d ecreases in parental authoritarian personality ch aracter istics  (M eredith &
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Benninga, 1980; K ozlow ski, 1978). P arents, participating in STEP, who have 

endorsed su ccessfu l ch ild-rearing p ractices tend to  exh ib it more in te llig en t and 

le ss  anxious personality factors than unsuccessfu l parents (Misja, 1980/1981). No 

sign ifican t in creases in parents' se lf-co n cep t occurred as a result of th e STEP 

program (B ellam y, 1979). Thus, STEP appears to  influence se lf-rep ort ind ices of 

parental personality  functioning.

Parents report cogn itive  and behavioral changes a fter  participating in 

STEP. There appears to  be an increase in su ccessfu l child rearing p ractices  

(Misja, 1980/1981) and an increase in know ledge o f Adlerian principles (Sharpley 

& Poiner, 1980). R elationship enhancem ent has been m entioned (Seynaeve, 1977) 

in addition to  increased  a ccep tan ce and trust (Sum m erlin-Belanger, 1978; 

Sum merlin ic. Ward, 1981; K ozlowski, 1978). B ellam y (1979) did not find any 

change in parent a ttitu d e , and V illegas (1978) did not find any increase in 

C hicana m others' parental com peten cy . A m ajority o f stud ies, 6 out o f 7 , that  

studied child behavior, e lic ited  improved parental perceptions of child behavior 

using th e A dlerian Parental A ssessm en t o f Child Behavior S ca le  (APACBS; 

McKay, 1976). Only one other study found a p ositive  increase in parent 

perceptions o f child behavior, using another instrum ent (Misja, 1980/1981). Four 

of the 12 s ign ifican t other perception stu d ies did not find any change in parent or 

teach er perceptions of child behavior. The only tw o child dependent variables 

which w ere d irectly  assessed  w ere child se lf-co n cep t and academ ic ach ievem en t. 

Sum m erlin-Belanger (1978) found a p o sitiv e  change in child se lf-co n cep t, y e t this 

w as not duplicated  in other stud ies (Bauer, 1977/1978; Clarkson, 1980; Dobson, 

1979; K ozlow ski, 1978; M eredith & Benninga, 1979). No changes in academ ic  

ach ievem en t have been found (Clarkson, 1980). The wide variety  of results
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appears to  be due more to design and analysis problems than to  actual treatm en t 

d ifferen ces. These problems have been discussed earlier.

In summary, STEP stud ies generally  support claim s of parent attitud e  

change and parental perception  o f child behavior change. H ow ever, th ese  cla im s  

are questionable due to design and m ethodological d ifficu lties . C linical use with  

a more diverse population, using trained leaders has been suggested  as new  

directions for future research (Clarkson, 1980; McKay, 1976). The leaders must 

be trained in cross-cultural counseling if  STEP, which is an intrapsychic program, 

is  used w ith  m inorities (Atkinson, Morten, & Sue, 1979). D esp ite  its  use with  

M exican and Japanese populations, the values underlying th e STEP program  

rem ain Anglo core culture values.

Behavioral Programs

The behavioral parent training programs that com prise th is section  consist 

of approaches which em phasize th e environm ental factors th at shape a  child's 

behavior. The focus on external determ inism  is in reaction  to  the internal 

determ inism  of the psychoanalytic approaches (Belkin, 1980). The therapeutic  

stra teg ies  within the behavioral realm  include: c la ssica l (respondent)

conditioning, sy stem a tic  d esen sitiza tion , im plosive therapy, operant 

(instrum ental) conditioning, and m odeling (Belkin, 1980, p. 125). The basic  

principles o f th ese  therapeutic s tra teg ies  have been extended to  parent training  

to  either train parents as therapists, or to  develop parenting sk ills (Levant, 

1983b). This philosophy is characterized  by Wilson's (1983) discussion about how 

parents' m istakes produce "brats" and "delinquents". The failure to  so c ia lize  

young children is accounted  for as being due to  a d e fec t in parental sk ill, rather 

than personality, m ental health , or econom ic resources. In fa c t , 49% of the  

parent training programs used by th e juvenile courts use behavior m odification .
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or socia l learning approaches (Windell & Windell, 1977). The em phasis on skill 

developm ent is a com m on them e in the behavioral parent training literature. 

B esides molding appropriate socia l behavior, parent skill training using 

behavioral principles has been proposed as an intervention  with divorced fam ilies  

(Schwebel, Moreland, Steinkohl, L entz, & Stew art, 1982). The application of 

behavioral principles to  parent training has resulted in numerous programs.

The literature regarding behavioral programs has recently  been review ed  

by Graziano (1983). The beginning o f behavioral parent training is traced  to  the  

1930's w ith th e m odification  of normal children's behavior. The early  research  

m aintained a low  profile until the 1970's follow ing the resurgence o f a behavioral 

em phasis in applied psychological research during the 1960's. There appeared to  

be a growing array o f em pirical studies th at supports and validates parent 

behavioral training. The m aintenance o f e f fe c ts  that would gen era lize is 

im portant to  the con cept th a t individuals and fam ilies have personal control over 

their lives. Thus, parents and children can be trained to  control the external 

con tin gen cies th at control their behavior. H ow ever, G raziano also b elieves that 

practitioners should guard against uncritical, overgeneralized  application. This 

opinion is supported by earlier review s of the behavioral parent training 

literature (Berkow itz & G raziano, 1972; O'Dell, 1974). O 'Dell (1974) review ed 70 

stud ies, which w ere m ostly  single ca se  stud ies, and concluded th at ". . . the  

usefulness o f behavioral parent training is more prom ise than fact" (p. 430). 

Whether parents actua lly  acquired skills and u tilized  them  in th e hom e was 

questioned. B erkow itz and Graziano (1972) review ed 32 sim ilar single case  

studies of mild to  sev ere  child behavioral disorders and found a sh ift from  a 

unidirectional approach of m odifying a parent's behavior in order to  m odify a 

child's behavior towards m odifying the parent-child interaction  system . The
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behavioral litera tu re appears to  re flec t  Anderson's (1982) em phasis on the  

reciprocal d evelopm ental influence of parent-child  in teraction .

The primary behavioral parent training programs which have em erged from  

th e research litera tu re  can be c lassified  as: (a) group behavioral programs which  

em phasize the socia l learning approach; (b) individual parent training programs, 

which em phasize individual skill developm ent; and (c) behavior m odification  

approaches. This la st category  includes th e m ore traditional conditioning  

procedures rather than m odeling procedures. Each program w ill be described  

b riefly , in addition to  the types of sk ills em phasized , and the research that 

supports th e  program .

Group behavioral parent training. The focus in th e  group behavioral parent 

training is on groups o f parents, and som etim es children, acquiring socia l 

learning princip les. A typ ica l te x t  which is u tilized  in th ese  groups is Living 

With Children: N ew  M ethods for Parents and T eachers byPatterson and Gullion  

(1971), or P arents as T eachers: A Child M anagem ent Program by Becker (1971). 

A lexander, Barton, Schiavo, and Parsons (1976) reported a  study they conducted  

to  trea t juven ile delinquency w ith socia l learning princip les. They randomly 

assigned ad o lescen ts  who w ere involved w ith th e juvenile court for various 

reasons to  one o f four programs: (a) behavioral program , (b) conventional group 

discussion counseling program, (c) church sponsored fam ily  program, or (d) no 

trea tm en t program . The behavioral program con sisted  of inducing fam ily  

m em bers to  talk  m ore con stru ctively  w ith one another, to  to lera te  interruptions, 

and to  agree on certa in  standards o f conduct, as w ell as th e consequences of 

conform ing to  th ose standards. A 1% year follow -up  study resulted in the  

behavioral group appearing half as many tim es in juvenile court as th e other  

groups. The brothers and sisters in all four trea tm en t groups were less  likely  to
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g e t in trouble w ith th e legal system  than the siblings of the control group 

m em bers. This study may have been influenced  by a variety  of external fa c to rs , 

but it  still r e flec ts  th e type o f program research th at is being conducted . 

P atterson  and F leischm an (1979) review ed data from com parison studies which  

showed socia l learning procedures to  be more e f fe c t iv e  than no trea tm en t, 

c lien t-cen tered , or traditional trea tm en t. They found support for the hypothesis  

th at trea tm en t a lters th e  fam ily  system , as w ell as th e child. The socia l learning  

principles, presented  in group form at, appear to  be a viable parent training  

approach. H ow ever, th ere are other group behavioral approaches u tilized  to  

assist parents in learning parent training sk ills.

There are four rep resen ta tive  stud ies th at have incorporated group 

behavioral parent training as trea tm en t variables. W ebster-Stratton  (1980, 1981) 

u tilized  four 2-hour videotaped  m odeling parent education  sessions w ith  35 

m iddle-class m others o f non-clin ic children, 3 -5  years o f age , to  assess the  

e f fe c t  of v ideotape m odeling on mothers' a ttitu d es and m other-child  in teraction . 

A delayed trea tm en t control group was u tilized  in a p re test-p o stte st-6  w eek  

follow -up design. The trea tm en t group was sign ificantly  m ore confident in 

parenting a b ilities , trusting in their children, and perceived  few er behavior  

problems than the control group receiv in g  trea tm en t. There was an increase in 

th e mothers' a f fe c t iv e  behavior and a  sign ificant d ecrease in the mothers' 

dom inance behavior and nonacceptance behaviors. T here was also a d ecrease in 

th e children's n egative  a f fe c t iv e  behavior and subm issive behavior- The results  

w ere rep licated  and m aintained a t fo llow -up . Thus, m odeling as a behavioral 

stra tegy , presented  via  v id eotap e, served as an e f fe c t iv e  parent training  

technique.
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A sim ilar 7 -w eek  parent counseling program (R eiter <5c Kilmann, 1975) 

focusing on the teach in g  of behavior change principles and sk ills, was u tilized  to  

assess th e e f fe c ts  o f parent counseling on the fam ily system . The study had 

m ethodological flaw s in that it included both parents, in som e ca ses, as 

respondents regarding the sam e child. The independence of observations 

assum ption w as v io la ted  since both parents were rating the sam e child in som e  

ca ses, which provides tw o dependent observations; w hereas, only one parent 

rated a single child in other ca se s , which provides an independent observation. 

Y et, it  s t ill  dem onstrates the a ttem p t to  expand the behavioral m odel with  

com m unication techniques. Each session  lasted  approxim ately 2 hours which  

included various form s o f d id actic  instruction, m odeling, behavioral rehearsal, 

homework assignm ents, group discussion, and positive reinforcem ent feedback. 

E m p ath ic -re flective  responding was taught, so the program contained both 

behavioral child m anagem ent and com m unication training com ponents. The 

program resulted in increased  m arital sa tisfaction  and child se lf-e s te e m . Fam ily  

con cept and school behavior w ere not sign ificantly  d ifferen t from the control 

group (Scovern e t  a l., 1980). In essen ce , th is program extended the behavioral 

m odel to  include com m unication  sk ill, which is what L evant (1983b) observed in 

the b etter  developed program s.

The third group behavioral parent training study u tilized  inhibited  

discrim ination o f sk ills for obtaining transfer of parent training (N id iffer, 1980). 

The experim enter sy stem a tica lly  varied settin gs, therapists, and m eeting tim es  

in order to  increase gen eralization  of sk ills during a 7-w eek  parent training 

program. Each session  lasted  approxim ately tw o hours which included behavioral 

instruction . The gen era lization  group did improve parenting sk ills sign ificantly  

m ore than the w aiting lis t  control group, but no more than the regular parent



81

training group which m aintained a constant se ttin g , therapist, and m eetim g tim e. 

Thus, the variation of behavioral treatm en t stra teg ies  did not inhibit th e  

discrim ination of sk ills, when compared In the c lin ic , hom e, and superm arket 

settin g s. This study r e fle c ts  the a ttem p t th at the group behavioral parent 

training programs are making to transfer learning from  th e group experience to  

everyday living.

The fourth behavioral parenting study com pared the e f fe c ts  o f a ssertive  

training versus discussion group parenting programs w ith 95 c ity  and suburban 

parents in a 2 X 2 factor ia l design (R ickel, D udley, & Berman, 1980). A ll 

parents, regardless of group, showed a sign ifican t decrease in restr ictiven ess. A 

sign ificantly  greater change occurred for the parents from th e c ity . This study 

is in teresting  in th a t it  dem onstrates one of th e many approaches th at group 

behavioral parent training programs u tilize  to  a ssist parents in learning parenting  

sk ills. G oldstein  (1980) a lso  used an assertiven ess training group to  im pact 

women's parent a ttitu d es and behavior s ty le  o f parenting. This group was more 

e f fe c t iv e  than a PET group in changing th e dependent m easures. So, som e  

programs may use m odeling, group discussion regarding behavior, a ssertiv e  

training, or behavioral instruction  in order to  m odify th e parents' behaviors, who 

in turn w ill m odify the children's behaviors. The a ttem p t to  gen era lize e f fe c ts  

to  th e fam ily  system  as w ell as to  the com m unity are them es in the behavioral 

research.

Behavioral Parent Training (BPT). T hese behavioral parent training  

programs are unique in th at the focus is on training individual parents in child  

m anagem ent techniques. Both a behavioral training program and a  contingency  

contracting  approach w ere o ffered  to  three abusive m others and their fa m ilies  

over 10 sessions (W olfe & Sandler, 1981). U sing a 2-variab le withdrawal design.
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behavioral training m ethods sign ificantly  reduced high-risk in teraction  patterns 

that were m aintained a t 3-, 8- ,  and 12-m onth fo llow -ups for the separate  

fam ilies. Another behavioral program appears to  be the m ost ex ten sive ly  

researched and is cen tered  a t th e U niversity o f G eorgia (Forehand & McMahan, 

1981).

The Behavioral Parent Training Program (BPT) has generated  ongoing 

research into gen eralization  of treatm ent e f fe c t s  across tim e , settin gs, and 

subjects. The em phasis in BPT is ". . . in the parent-ch ild  in teraction . 

T herefore, it  is n ecessary  for both the parent and child to  be a  part o f the  

therapy process" (Forehand & McMahan, 1981, p. 101). T ypica lly , tw o  therapists 

are used to  work with each  fam ily . F ive 40-m inute hom e observations are made 

both prior to  trea tm en t and follow ing trea tm en t. A coding form  indicating  

com pliance to  m aternal requests is u tilized , in addition to  m easures o f m arital 

sa tisfa c tio n  parent a ttitu d e . G riest, W ells, and Forehand (1979) noted that since  

parent perceptions o f child behavior are th e primary reason for referral to  clin ic  

for trea tm en t o f behavior problem s, then changes in th is ou tcom e m easure 

should occur and be m aintained a t follow -up in order for parents to  v iew  therapy  

as e f fe c t iv e . Thus, parents rece iv e  training both through m odeling w ith the  

therapists as w ell as d irect rein forcem ent through in teraction  w ith the child. 

The one hour sessions typ ica lly  la st for 9 sessions. P arents are taught to  reward  

com pliance and appropriate behavior. They are also  taught to  use tim e out 

procedures for noncom pliance and inappropriate behavior. Children range in age  

from  3 to  8 years. Leader qualifications are generally  graduate psychology  

status a t th e U niversity  o f G eorgia. This has lim ited  th e  am ount o f research  

conducted outside th e U niversity  o f G eorgia Psychology c lin ic  se ttin g .
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The ex ten siv e  research on Forehand's behavioral parent training is 

sum m arized e lsew h ere (Forehand & McMahan, 1981, chap. 6). B riefly , treatm ent  

e f fe c t s  have generalized  to  non-treatm ent behaviors from  the parent training  

program (W ells e t  a l., 1980). Increased com pliance was noted along with  

sign ifican t d ecreases in other child deviant behaviors a fter  trea tm en t. In 

addition, trea tm en t e f f e c t s  w ere generalized  across tim e  (6 to  12 m onths), and 

from  hom e to  school (Forehand e t  a l., 1979). T hese findings have been  

m aintained a t 8 m onth follow -ups (Forehand e t  a l., 1981) and up to  4.5 years 

(Baum & Forehand, 1981). Increased m arital sa tisfa c tio n  has been found for low  

m aritally  sa tisfied  couples but th is e f f e c t  did not m aintain a fter  a 2-m onth  

follow -up  (Forehand, G riest, W ells, & McMahon, 1982). The major strength  of 

th is program is th e  ex ten siv e  research over a long period of tim e w ith a large  

number o f su bjects. The treatm en t program is standardized, y e t  it  can be 

applied individually. H ow ever, th e weakness is that only m other-child  pairs w ere  

used in the program and the research  has only been rep licated  in the sam e  

se ttin g . A lso, th e value o f child com pliance is cu lturally  sp ec ific  and so BMT 

may not be applicab le to  many ethn ic groups. The therapist and observer 

involvem ent may not be co st e f fe c t iv e  for large sca le  application . The 

behavioral parent training program is th eoretica lly  con sisten t and clearly  defined  

enough to  be applied in nearly a ll child c lin ic  program s. Further research  is still 

needed w ith various populations and c lin ic  settin g s.

Behavior M odification . The R esponsive Parenting Program (Brown, 1976; 

C lark-H all e t  a l., 1978a, 1978b, 1978c) is  a re la tively  unknown program that was 

developed a t th e  U niversity  of Kansas. It was assisted  by a N ational Institu te o f  

M ental H ealth  grant o f alm ost half a m illion dollars (Brown, 1976). Standard  

behavior m odification  techniques are taught in a standard lectu re /sm a ll group
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form at. P arents keep baselines and in stitu te  behavioral programs to increase  

appropriate behaviors. R esearch  is currently not availab le on th e R esponsive  

Parenting program e ffe c t iv e n e ss , as a behavior m odification  program.

Several stud ies have com pared behavior m odification  techniques with other 

program s. P.L. M iller (1979/1980) com pared a behavior m odification  group with  

a developm ental group, and a com bination group. Thirty m others o f preschool 

children w ere randomly assigned to  six w eekly 2% hour training sessions which  

w ere led by th e experim enter . The com bination o f the behavioral and 

developm ental program s w ere found to  be more e f fe c t iv e  than eith er approach  

alone, in changing the children's target behaviors and improving th e m aternal 

se lf-co n cep t. The m aternal se lf-co n cep t of the fem a le  children increased  

sign ificantly  greater  than th e m aternal se lf-co n cep t of th e  m ale children. This 

finding suggests a gender influence in parent training research that needs to  be 

taken into  account when interpreting results. It also ind icates that behavior 

m odification , by its e lf ,  is not as e f fe c t iv e  as a com bination of m ethods.

Three stud ies com pared a behavior m odification  (BMod) group with an 

Adlerian parent study (ASG) group and a Parent E ffec tiv en ess  Training (PET) 

group (Schultz ic N ystu l, 1980; Schultz, N ystu l, ic Law, 1980; S to lzo ff , 

1979/1980). Two of th ose studies used a p lacebo and a nonattendant control 

group (Schultz ic N ystu l, 1980; Schultz , N ystul, ic Law, 1980), whereas, the other  

study (S to lzo ff, 1979/1980) used only a volunteer control group. Schultz and 

N ystul (1980) found th e PET and BMod groups to  be m ost e f fe c t iv e  in influencing  

the relations b etw een  47 m other-child  dyads. H ow ever, they found the PET 

groups to  be th e m ost e f fe c t iv e  treatm en t m odality on a  12 month follow -up. A 

38% attr ition  rate a t fo llow -up  may have influenced  the results. Schultz, N ystu l, 

and Law (1980) revealed  a sign ificant increase in dem ocratic  a ttitud es toward
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children of 120 Australian m others who participated  in one of the three programs 

listed  above (BMod, ASG, PET) or one o f the tw o control groups. The PET group 

increased m ost im m ediately  a fter  trea tm en t, but all three programs produced 

sign ificantly  more liberal a ttitu d es one year a fter  the group experience. Finally, 

S to lzo ff (1979/1980) found the ASG groups to be more e f fe c t iv e  in changing 

m aternal dem ocratic a ttitud es and m aternal knowledge of th eoretica l concepts  

after  a 6 month to  2 year period than either the PET group or the BMod group. 

The use of 80 m other-child  dyads, as w ell as a volunteer control group, may have 

influenced the results since there was no random assignm ent to  groups and the  

control group was not m atched in any w ay. In essen ce , BMod programs appear to  

have prom ise, y e t the BMod programs listed  above do not appear to be 

sign ificantly  m ore e f fe c t iv e  in changing parent a ttitu d es and child behavior than  

other th eo retica l approaches.

This section  review ed the group and individual behavioral parent training  

programs th at rely upon socia l learning principles as the principle technique to  

training parents. T hese programs have received  em pirical support, and they  

appear to  be w ell defined w ith clear o b jectives. The behavior m odification  

programs are much m ore focused  on sp ec ific  behaviors, y e t  appear to  b en efit 

from th e addition of other com ponents that would extend  the th eoretica l 

orientation . The behavioral programs d iffer from  the psychodynam ic programs 

prim arily on th e internal-external dim ension of behavioral control. This sh ift in 

focus has influenced the behavioral programs to  develop parenting sk ills, rather 

than changing personality or a ttitu d es. The next section  w ill con centrate on 

hum anistic approaches to  parent training.

H um anistic Programs

The hum anistic parent training programs em phasize com m unication and
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interpersonal sk ills in order to enhance parent-child  relationships. T hese  

programs are derived from  the hum anistic psychotherapies which include: 

c lien t-cen tered  therapy, ex isten tia l therapy, g e sta lt  therapy, and marathon  

group therapy (Belkin, 1980). T hese therapies arose in response to  the  

psychodynam ic-behavioral d icotom y of "m echanistic" ex trem es, w here the  

control is e ith er internal or ex tern a l. In the hum anistic m odel, th e control is 

within the parent-child  relationship which is governed by a se lf-a c tu a liz in g  

a ttitu d e , or tendency. The original hum anistic parent education program s were  

G inott's Parent D iscussion Groups which u tilized  B etw een  Parent & Child  

(G inott, 1965). L evant (1983a) review ed th e history, d evelopm ent, and 

evaluation  of c lien t-cen tered  sk ills-train ing program s for the fam ily . He

concluded th at th ere is support for th e e f f ic a c y  o f th ese  approaches. The

hum anistic parent training programs discussed in th is sec tio n  are Parent 

E ffec tiv en ess  Training (PET; Gordon, 1970), c lien t-cen tered  approaches (R ogers, 

1961), Human R esources D evelopm ent (HRD; Carkhuff, 1967), and 

M icrocounseling (Ivey, 1971). Each program w ill be described b riefly , along with  

rep resen tative supporting stud ies.

Parent E ffec tiv en ess  Training (PET). This is a  popular parent training  

program th at u tilizes  Gordon's (1970) Parent E ffec tiv en ess  Training te x t  in a 

sm all group form at to  tea ch  a c t iv e  listen in g , I-m essages, and co n flic t  resolution. 

L ectures, readings, role p lays, d iscussion , and homework are used in an 8-w eek  

program with sessions th at last approxim ately 3 hours. A parent pays $50.00 to  

$90.00 for the course which is led  m ostly by m em bers of th e professions or 

in terested  parents (Brown, 1976). Windell and W indell (1977) ind icated  th at 49% 

of th e juvenile courts in th e  U nited S ta te s  and Canada use th e PET techniques in 

parent training program s. L evant (1983a) rev iew ed  23 stud ies (17 doctoral
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dissertations and 6 published studies) which were typ ically  2-3 group p retest  

p o sttest designs. There w ere four follow -up stud ies th at ranged from  6 weeks to  

12 m onths. The sam ples w ere m ostly suburban parents, but also learning  

disabled, em otionally  troubled, and en eu retic  children. Black parents of 

p otential high school dropouts, sing le parents, rural subjects and highly educated  

parents w ere included. L evant concluded that: ". . . PET appears to  result in 

p ositive changes in parent a ttitu d es (se lf-report) and behavior (child-rated) and 

in children's se lf-co n cep t (se lf-report) and behavior (teacher-rated)" (Levant, 

1983a, p. 41). The purpose of th is section  is to  illu strate  variations of the PET 

program as w ell as to  review  com parative evaluation  stud ies.

A unique PET program that had 33 parents and 22 children taking PET was 

com pared to  a conventional PET group with only 19 parents. The 13 children of 

th ese  parents w ere not allow ed to  p articipate in the trea tm en t (Andelin, 1975). 

The com bined parent-child  group sign ifican tly  increased  parent confid en ce and 

trust, as w ell as im proved overall parent a ttitu d e  and parent problem s. The 

children in th e parents only condition rated their parents as m ore hostile and 

detached . H ow ever, th e  children's se lf-co n cep t regarding work habits and happy 

qualities im proved sign ifican tly  m ore than th e  parent-child  condition . Even  

though there w ere problem s o f no random assignm ent, no controls for 

experim enter or demand bias, no control group, and a  40% dropout rate for  

children, th is study re f le c ts  a m ove towards including children in th e treatm ent. 

A sim ilar study explored th e  e f f e c t  of PET on both parent a ttitu d e  and parent 

behavior, as rated by the children (W atson, 1980). Parents reported a  significant 

a ttitu d e change, which was m aintained a t a  12-w eek follow -up . Unlike the  

previous study, no sign ifican t change in parental behavior was indicated . As 

L evant (1983a) pointed out, th ere appears to  be p ositive  changes in parent
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attitu d e , and behavior even though the results may not be con sisten t across 

studies.

C om parative stud ies are mixed regarding PET e ffe c t iv e n e ss . T hese studies  

w ere reported earlier  in the behavioral programs section , but are worthy of 

m ention again. G oldstein  (1980) found PET (n = 18) to  have a n egative  e f fe c t  on 

parent a ttitu d es and behavior s ty le  of parenting when com pared to an 

assertiven ess training group (n = 18), or a control group (n = 12). This n egative  

result is the only inconsisten t ou tcom e in th e  litera tu re. It may be due, in part, 

to  the cultural and socioeconom ic biases of dem ocratic a ttitu d es. Schultz and 

N ystul (1980) revealed  th at PET and BMod groups w ere ab le to  p ositively  

in fluence m other-ch ild  relations, although PET groups showed m ore e f fe c t iv e  

parent-child  in teraction  behavior than both BMod and A dlerian group 12 months 

a fter  trea tm en t. Schultz , N ystul, and Law (1980) provided further support for 

PET, over BMod and A dlerian program s, when th e PET group displayed  

sign ificantly  m ore dem ocratic a ttitu d es toward children im m ediately  a fter  

trea tm en t. H ow ever, all three programs produced sign ifican tly  more liberal 

attitu d es one year a fter  th e group exp erien ce. S to lzo ff (1979/1980) surveyed 80 

m other-child  pairs who had com pleted  eith er PET, Adlerian Study Group (ASG), 

or a BMod group, s ix  months to  tw o years earlier. PET and ASG resulted in 

sign ificantly  grea ter  increases in dem ocratic  a ttitu d es, even  though th e ASG 

increased m others' know ledge of th eo retica l constructs m ore than eith er the PET 

or BMod groups.

In sum m ary, th e  PET litera tu re is q uite ex ten siv e  and has been recen tly  

review ed . There is  em pirical support for th e PET program , esp ec ia lly  for  

parental a ttitu d e  change. The variation of PET research , by including children  

and children's p ercep tions, o ffers  useful data regarding th e  im pact o f PET on the
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fam ily system . C om parative stud ies generally support PET as an enrichm ent 

program. H ow ever, much m ore research is needed with m inority populations 

before PET is used w ith non-Anglo parents.

C lien t-cen tered  Program s. There are a variety  of parent training programs 

subsumed under this heading that encourage the developm ent of fa c u lta t iv e  

conditions in the parent-ch ild  relationship (Rogers, 1961, chap. 16). There has 

been a sh ift in focu s away from  individual parent counseling to  task groups that 

u tilize  coleaders who use personal confrontation as a th erapeutic  strategy  

(Landreth, 1984). An exam ple o f a c lien t-cen tered  com m unication skills parent 

training was presented  by Judah (1979) in a com parative study w ith a m ultim odal 

parent training program . S even ty -tw o  parents w ith 45 children were randomly 

assigned to th ree groups, th e  tw o treatm ent conditions and a  w aiting lis t  control 

group, in a p r e te s t-p o stte s t-4  w eek follow -up design. Both th e m ultim odal and 

c lien t-cen tered  programs resulted in increased parental accep tan ce  and 

decreased authoritarian ideation . In e f f e c t ,  the em phasis in the c lien t-cen tered  

programs is on a ccep ta n ce  and mutual respect.

The F ilia l approach is a  parent education course th at trains th e parent in 

the application o f c lien t cen tered  therapy as a m ethod for treatin g  mild to  

severe em otional d isturbance in preadolescent children (Brown, 1979/1980; 

Guerney, 1976; L evant, 1983b). T ypically , groups o f six  to  e igh t parents m eet 

w eekly for tw o hours for 12-18 m onths. Brown (1979/1980) randomly assigned 14 

low SES parents from  th ree c la sses in a northeastern m etropolitan  T itle  One 

school to  e ith er a filia l group (n = 7) or a control group (n = 7). The parents were  

typ ically  in their m id-30's w ith  fiv e  children. The children w ere approxim ately  

8K2 years old w ith IQ's b etw een  81-105. The children w ere considered to  be 

underachievers by classroom  teach ers. The filia l approach dem onstrated play
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sessions, d idactic d iscussions, and re flec t iv e  c lien t-cen tered  discussions, to assist  

parents in providing a c lim a te  o f em pathie understanding in play session s with  

their own children. The art room in an elem entary school served as a play room. 

The experim enter used coded tape recordings to m easure the changes in 

m aternal verbal s ta tem en ts  in a p retest p o sttest design. There was a 76% 

increase in r e fle c t iv e  s ta tem en ts  and a 73% decrease in d irective  sta tem en ts . 

There was a m ovem ent towards more satisfy in g  parent-child  relations which was 

generalized  to  the siblings. The filia l group also helped th e m others see  school 

authorities in a p ositive ligh t. L evant (1983b) pointed out th at further research  

is needed to  support th e f ilia l approach, yet M.L. Brown's (1979/1980) study  

illu stra tes an attem p t to  va lid ate  the program.

Another c lien t-cen tered  program that trains parents and children is 

Terkelson's (1976) parent-child  com m unication sk ills program. Terkelson  

described the changes that occur in parent-child com m unication behaviors of 

in term ed iate school age children in grades 4 through 6. The program consisted  

of 6 w eekly  tw o hour session s w ith th e parents w hile the children are in another  

group. A fter  the six w eek sim ultaneous group, th e parents and children w ere  

togeth er for another six w eek  group. The experim enter found a greater  change  

in parents' behavior toward children on a questionnaire than parents reported  

with w ritten  com m ents. T here was also  an increased aw areness of fe e lin g s  and a  

willingness to  express th em . This study did not u tilize  any control groups and 

there may have been experim enter bias. H ow ever, th e focu s in th is program is 

on the parent-child  relationship and includes the children in th e program.

Numerous parent training programs have been developed to  enhance  

parent-child  relationships (L evant, 1983a). The programs are all variations of 

Guerney and Vogelsong's (1980) R elationship Enhancem ent Program . The co n ten t
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and training is tra in ee-cen tered . R elationship enhancem ent u tilizes  d idactic and 

exp erien tia l m ethods to  increase self-aw aren ess and se lf-ex p ressio n , to  listen  

and respond, and to  change modes to  fa c ilita te  com m unication . The trainee then  

helps others to  learn th ese  sk ills in addition to problem -solving and co n flic t  

resolution . F inally , m aintenance and generalization  sk ills are taught. These  

m ethods are also used in parent-child  enrichm ent. P arent-ad olescen t  

relationship developm ent (PARD; Grando & G insberg, 1976) involves training  

both parent and child in a two-hour group which la sts  10-15 w eeks. This is a 

variation o f the filia l approach used with ad olescen ts rather than young children. 

L evant (1983a) review ed  severa l stud ies th at provide em pirical support for the  

PARD program . C om m unication and parenting sk ills (CAPS; D'Augelli & 

W eener, 1978) is a R elationship  Enhancem ent related  program developed for 

parents. P arents enrolled in CAPS (n = 36) w ere com pared to  a control group (n 

= 22), in a study reported by L evant (1983b). The trea tm en t group increased  

their use o f em pathie responding sk ills, se lf-ex p ress iv e  com m unication sk ills, 

anticipatory-structuring and lim it-se ttin g  behavior, as w ell as decreased  their  

use o f less desirable responses. Both the PARD and CAPS are enrichm ent 

programs designed for e ith er a p aren t-adolescen t group or for a parent group. 

The R elationship  Enhancem ent programs appear to  be e x c e lle n t  c lien t-cen tered  

sk ills training program s.

Human R esources D evelopm ent (HRD). This is a brief group program  

developed by Carkhuff (1969) to  train  parents in interpersonal sk ills . It involves  

training parents in th e dim ensions o f responsiveness, in it ia tiv e , and con creteness. 

F irst, d iscrim ination  training occurs, fo llow ed  by com m unication  training. 

Trainers m ust be functioning a t high lev e ls  on th e fa c u lta t iv e  conditions and be 

able to  provide a stu d en t-cen tered  c lim a te  for th e  tra in ees (Carkhuff, 1969).
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HRD has been used in a brief group form at with parents of disturbed children  

(Carkhuff & Bierm an, 1979). The focus in th is program was on developing  

in terpersonal skills w ith the parents to im prove the parent-child  relationship. 

H ow ever, th ere has been l i t t le  em pirical support for the HRD program (L evant, 

1983b).

M icrocounseling. This program is related  to  Carkhuff's HRD approach, y e t, 

it  fo cu ses  on sp ec ific  skills and uses videotaped feedback (Ivey, 1971). Bendix  

(1977) has used m icrocounseling with parents as trainers of their children. This 

is prim arily a developm ent program sin ce it  str ives to  develop interpersonal 

sk ills in parents, rather than rem ediate a d efic ien cy . M icrocounseling has also  

been applied w ith parents of disturbed children (D urrett & K elly, 1974). 

H ow ever, L evant (1983b) review ed  the litera tu re , and found only a few  stud ies  

which have been  lim ited  in scope and com plicated  by m ethodological problem s.

P ersonal D evelopm ent Program (PDF). This is a recently  developed  

program by L evant, S la ttery , and Slobodian (1981) designed as a c lien t-cen tered  

sk ills training program . It includes a s e t  o f m odules focusing on sp e c if ic  

com m unication  and interpersonal sk ills. T he program is a brief d id actic  and 

exp er ien tia l group training program which includes homework assignm ents. 

A ccording to  L evant (1983b, p. 9) th e  eva lu ative  research provides support for 

th is program . H ow ever, th e  program is only in the beginning sta g es  of 

d evelop m en t, so th e  support is only m odest.

This sec tio n  has review ed  the major hum anistic parent training programs 

th a t are exten sion s from  th e hum anistic psychotherapies. The parent training  

program s are ch aracter ized  by G inott's early parent discussion groups th at  

em phasized  com m unication  as the key to  establishing a relationship o f mutual 

responsib ility  and resp ect. The focus in the hum anistic programs has been on
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developing com m unication and interpersonal sk ills. The PET program is the m ost 

ex ten sive ly  researched parent training program. It is very popular and highly 

m arketable. There is support for the PET program s, esp ecia lly  for parental 

attitu d e change. The c lien t-cen tered  programs are clustered  under an umbrella 

that encourages the developm ent of fa c u lta tiv e  conditions in the parent-child

relationship. There w ere eight c lien t-cen tered  programs discussed: (a)

Com m unication skills training, (b) F ilia l approach, (c) Parent-C hild

Com m unication Skills Training, (d) PARD, (e) CAPS, (f) HRD, (g)

M icrocounseling, and (h) PD P. The em pirical support for each of th ese  c lien t-  

centered , hum anistic program s is lim ited . As a  co llec tio n  of sim ilar th eoretica l 

and m ethodological approaches, the c lien t-cen tered  programs o ffer  an ex ten sive  

research base. The com bination o f the PET programs and c lien t-cen tered  

programs provides a ch a llen ge to  the more traditional psychodynam ic and 

behavioral parent training program s.

C ognitive-D ynam ic Programs

The m ost recen tly  developed th eoretica l school is  the cogn itive-dynam ic, 

or rational approach. This approach em phasizes the cogn itive  dim ensions of 

em otional co n flic t  and in tegrates a  variety  o f dynam ic and behavioral constructs  

into therapeutic p ractice  (Belkin, 1980). The therapies which represent the  

cogn itive-dynam ic school are operationally unique in th at there is a synthesis of 

techniques. T hese therapies include R ea lity  Therapy, R ational-E m otive Therapy, 

and T ransactional A nalysis (Belkin, 1980). The parent training programs in this  

sectio n  are c la ssified  as theory based, or com bination. R esearch  is lim ited  in the  

com bination programs to  one or m ore studies and the theory based research is 

either not availab le or nonexisten t. Many of th e  program descriptions w ill be 

brief ex cep t when research is  published.
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Theory Based Program s. These parent training programs are extensions of 

cogn itive-dynam ic psychotherapies into  the parenting fie ld . R ea lity  therapy  

(Lamb & Lamb, 1978; McGuiness 6c C lasser, 1978) has been term ed "R eality  

Guidance" or "Parent Involvem ent Program" which is abbreviated as PIP, in order 

to  help parents help their children. Brown (1976) provided the m ost ex ten siv e  

review  of PIP, which is an adaptation of W illiam G lasser's R ea lity  Therapy for  

use by parents w ith  children who do not have any sev ere  behavior problem s. The 

goal o f PIP is to  develop a warm, honest, a ffec tio n a te  relationship in order to  

encourage responsible behavior. The parents m eet in groups to discuss Glasser's 

(1965) R ea lity  Therapy and various mimeographed a rtic les . No research is 

available on PIP. H owever, in a recent interview  w ith C lasser, Donna Evans 

(1982) e lic ite d  G lasser's d ifficu lty  in enunciating th e d ifferen ces betw een  R eality  

Therapy and other therapies such as Adlerian Therapy and R ational E m otive  

Therapy. The su ccess o f PIP may be due to  the large number o f cer tified  R eality  

therapists and the synthesis o f techniques from  other therapies.

The other th ree theory based programs have received  less  a tten tion  in the  

literature. R ational E m otive Therapy (RET) has been extended  for use in parent 

training by E llis (1978) and Lamb and Lamb (1978). T ransactional A nalysis (TA; 

Jam es & Jam es, 1978; Lamb & Lamb, 1978; Sirridge, 1980) and System s Theory 

(Arnold, 1978a; Benson, Berger, <5c M ease, 1975) are th e  other programs which  

have been described but not em pirically researched. G enerally , th e procedures 

involve teach ing parents how to  apply the th erapeutic  techniques to  parent-child  

relations.

C om bination Program s. T hese programs in tegrate  one or m ore th eo retica l 

procedures in a parent training program for e ith er en tire  fa m ilies , or large  

groups of parents who have sp ecia l concerns.
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Four com bination programs have been developed for groups which may 

include several fa m ilie s . T hese programs have been  briefly  review ed in L evant 

(1983b). F irst, Kohlbergian Fam ily Education (S tan ley, 1978) is  a  10-session, 25- 

hour program which com bines PET and Adlerian P arent Education to  increase th e  

fam ilies' c o lle c t iv e  decision-m aking ab ilities  and the moral reasoning of 

ad olescen t participants. In a study of 16 couples and their adolescent children, 

Stanley (1978) found th at both a paren t-adolescen t group and a parents only 

group, increased  their equalitarian a ttitu d es tow ard fam ily  decision  making and 

their e f fe c t iv e n e ss  in c o lle c t iv e  decision making, s ign ifican tly  more than the  

control group. The ad olescen ts who participated  in the training sign ificantly  

improved their scores in moral reasoning. This gain was m aintained at a 1 year  

fo llow -up . The p aren t-ad olescen t group showed greater im provem ent than the  

parent group on m ost o f the variables m easured.

Second, Structured Fam ily Enrichm ent (L'Abate, 1977) is a  d idactic, 

general Inform ation processing program which varies in com plexity  and m atched  

to  th e fam ilies' educational lev e l. It Is actually  26 d ifferen t programs with 139 

structured lesson s. Each program has 3-6 lesson s w ith  5 -6  ex erc ises . The 

strength  o f th is program is th e flex ib ility  th at it  a llow s a group leader to m eet  

the needs o f th e fam ily .

Third, Understanding Us (UU; C arnes, 1981a, 1981b) is an interpersonal 

com m unication  program for parents and ad o lescen ts. It co n sists  o f four w eekly  

sessions which are tw o  hours in length.

Fourth, Downing (1971) developed a parent training program in fam ily  

relationships and m anagem ent sk ills. The program con sists  of six  w eekly evening  

c la sses  which la s t approxim ately hours. A dlerian, R ogerian, and behavioral 

approaches are syn th esized  through lec tu res , c la ss  d iscussion, sm all group
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problem solving, role plays, and psychodram a. S ign ificant changes in parent 

a ttitu d es toward controlling techniques, parent awareness o f em otional needs of  

their children , parent expression of trust and resp ect for their children, and 

parent con fid en ce in their child rearing p ractices occurred as a result o f parent 

participation . The focu s o f th ese  four com bination programs is on fam ily  

relationships and may include one or m ore m em bers of each  fam ily  in a group 

form at.

The rest o f th e  com bination programs discussed in th is sec tion  em phasize  

sp ecia l concerns such as a lcoholism , infant and child developm ent, and sp ecia l 

fa m ilies . Only one com bination program is designed sp ec ifica lly  to  prevent 

alcoholism . The power o f p o sitiv e  parenting (NIAAA, 1977) is a  seven  session  

program for parents. M imeographed handouts are provided for the group leader  

to  encourage group d iscussion . The focus is on se lf-e s te e m  because it  is  believed  

th a t a person who grow s to  adulthood w ith a p ositive  se lf-im a g e is more lik e ly  to  

m ake ch o ices  which r e f le c t  s e lf-re sp ec t in im portant decision areas (including  

drinking) than a  person who has not developed se lf-e s te e m . An em phasis is 

placed  on understanding alcoholism  and assum ptions about parenting. This 

appears to  be a parenting program th a t could prevent problem s b efore they  

begin.

C om bination program s have been developed for use in schools and for 

parents w ith  sp ecia l ch a ra cter istic s . T he em phasis in th ese  programs is on 

younger children. Crary (1979) com bined A dlerian, hum anistic, and behavioral 

approaches in a descrip tive manual for parents o f preschool children and 

toddlers. The manual is designed for use by parents alone or in a group. K een  

(1979) designed a 3-m onth  high school parenting program for 22 m other-in fant 

dyads. The focu s was p laced on infant developm ent and each m other-child
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in teraction  was videotaped . There was a decrease in parental in terferen ce  

behaviors and an increase in coop erative behavior toward th e  infants. The longer 

the m other attended  the program , the more coop erative and less interfering her 

behavior towards her infant b ecam e. The mothers' to ta l language correlated  

w ith the length o f a tten dan ce in the program. Sundem (1979/1980) developed a 

9-m onth com m unity co lleg e  parenting program for 57 m iddle class m others and 

their normal infants. No sign ifican t changes in m other-in fant in teraction , home 

environm ent, m aternal fee lin g s , and caregiving skills w ere found. A sim ilar 

program for 125 students enrolled  in a parent education class at tw o d ifferen t  

com m unity co lleg e  loca tion s did result in signficant parent a ttitu d e changes 

(Harris, 1979/1980). S ocioecon om ic status was found to  be related  to  attitud e  

change. Parent and child a g e , and number o f children in each fam ily  was not 

found to  be related  to  a ttitu d e  change. So, the use of parent training in high 

school and com m unity co lle g e  settin g s may be an e ff ic ie n t  way of changing 

parent a ttitu d es toward their children.

Several programs have com bined developm ental inform ation w ith child  

m anagem ent sk ills. H offm an (1979/1980) used 8-w eek ly , 2-hour sessions to  assist 

parents in developing p o sitiv e  childrearing a ttitu d es and p ra ctices which prom ote 

healthy child developm ent in 39 parents of elem entary  school children. F orty- 

one parents w ere assigned to  a control group. S ign ificant changes w ere found in 

th e parent a ttitu d es of understanding and causation  as w ell as the p ractice  of 

recognizing the goals of children's behavior and to know correct responses for 

these goals. The SES o f th e  parents was not reported, which may have 

influenced a ttitu d e change. P .L. M iller (1979/1980), in a study reported in the  

behavioral sec tio n  of th is litera tu re  review , found a com bination of behavior 

m odification  and developm ental approaches to  be sign ificantly  greater than
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eith er approach aiione, in changing preschool children's behavior and se lf-  

con cep t. Solom on (1979/1980) developed a parent education course to  increase  

skills in problem iden tifica tion , goal generation , the generation of a ltern ative  

solutions, and p ersp ective taking. T hese cogn itive  sk ills w ere found to  be 

d efic ien t in a high problem target group of upper m iddle class parents of 

elem entary  school children. M ichel (1980/1981) found parent a ttitu d e changes in 

a 16-hour P o sitiv e  Parenting course over a 6-w eek  period. T w enty-three parents 

w ere more accep ting  and trusting than 23 parents in a control group. Abidin 

(1982) designed a co m p lete  program for parent training workshops th at can be 

u tilized  in a group settin g  to  fa c ilita te  th e developm ent o f e f fe c t iv e  sk ills and 

ob jectives in child rearing. T hese parent training programs all com bined both 

developm ental and child m anagem ent sk ills to  im prove parent-child  relations.

Parent training programs have been developed for specia l fam ilies th at are 

divorced, single-parent, fo ster-p aren t, or who have handicapped children. Sheila  

K essler (1979) and John W hiteley produced a film  ser ies for parents who are 

divorced. Stim ulus v ig n ettes  are used to  encourage group discussion. W hiteley  

and K essler (1982) a lso  developed a sim ilar film  ser ies for single parenting. Both  

film  ser ies have leader's guides to  a ssist in group leadership. D .L . Brown 

(1980/1981) found a  10-w eek group F oster Parent Skills Training Program to  be 

more e f fe c t iv e  than an Issues in F ostering program in changing 59 fo ster  parents' 

accep tan ce and sen sitiv ity  to  fo ster  children. Both programs w ere more 

e f fe c t iv e  than a no treatm en t control group. A com bination o f both programs 

was recom m ended in a 12-w eek form at. F inally, Parker (1980/1981) used a 5- 

session  education group w ith fiv e  couples o f Down's Syndrome children. Two 

years a fter  the group program , th e couples w ere m ore sa tisfied  w ith the retarded  

child's progress com pared to  a control group of fiv e  couples. Enhanced social
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relationships w ithin and outside the fam ily , as well as w illingness to  rear a 

second child w ith  Down's Syndrom e w ere other b en efits of the program. This 

co llec tio n  o f sp ecia l parent training programs u tilizes d id actic  know ledge with  

m anagem ent sk ills to  a ssist parents in coping with d ifficu lt relationships. 

R esearch is lim ited  on th ese  com bination programs even though th ey  appear to  

be useful parent training program s.

The cogn itive-d yn am ic program s review ed in th is sec tion  are either  

exten sion s from  theory based psychotherapies or com binations o f techniques  

designed to  e f f e c t  a dynam ic change in cogn itive  dim ensions. The integration  of  

dynam ic and behavioral con stru cts into  parent training programs o ffers  a unique 

approach to  parent-ch ild  relationsh ips. The research is lim ited  on the co g n itiv e-  

dynam ic program s, but th e  p ractica l application  in to  p ra ctice  seem s  

encouraging.

This concludes th e rev iew  of parent training program s. The h istorical 

developm ent o f th e  parent training m ovem ent was traced  from  th e early  1800's 

to  th e present. C lassifica tion  system s w ere explored to  identify  a parsim onious 

m ethod o f describing parent training program s. Psychodynam ic, behavioral, 

hum anistic, and cogn itive-d yn am ic programs w ere described , along w ith  

supporting research . The n ext major sec tio n  w ill focu s on counselor  

ch aracter istics  fo llow ed  by a major sec tio n  on c lien t ch a ra cter istic s . A ll three  

section s w ill be sum m arized and critiqued in a la st sec tion  of the R eview  of 

R elated  L iterature.

Counselor C h aracteristics

The purpose o f th is sec tio n  is to  exam ine the in fluences th at counselor  

ch aracter istics have on c lien ts . A nalogue stud ies on counselor influence w ill be 

review ed to  determ ine w hether research conducted  in university counseling
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cen ters  w ith individual co lleg e  student counseling sim ulations is generalizab le to  

child  counseling c lin ics w ith group parent training sim ulations. C linical 

ch a ra cter istic s  such as sta tu s and skills w ill be review ed follow ed  by personal 

ch a ra cter istic s  such as appearance, race, m arital sta tu s, and child sta tu s. F irst, 

th e socia l in flu en ce theory o f counseling and associa ted  m easurem ent issues will 

be explored to  provide background for th e literature review .

Social Influence Theory

The so c ia l in fluence theory s ta te s  that counseling represents an 

interpersonal in flu en ce process (Strong, 1968). C ounselors perceived  by c lien ts  

as expert, a ttra c tiv e , and trustw orthy should be more in fluentia l w ith c lien ts  

than counselors not p erceived  as such. This socia l in flu en ce theory is based on 

soc ia l psychology research  th at suggested  the im portance o f a com m unicator's 

perceived  cred ib ility  and a ttra ctiv en ess  for inducing a ttitu d e  change (Hovland, 

Janis, <5c K elley , 1953). G oldstein , H eller, and S ech rest (1966) proposed th at the  

c lien t's perception  o f th e therapist is influenced by counselor behavior ind icative  

o f exp ertn ess, cred ib ility , trustw orth iness, and a ttra ctiv en ess . Strong's (1968) 

a rtic le  in which he first proposed th e socia l in fluence theory , has becom e the  

f ifth  m ost freq uently  c ited  paper in counseling journals s in ce 1957 (H eesacker, 

Heppner, & R ogers, 1982). The Barak and LaC rosse (1975) a rtic le  which first  

provided an instrum ent for th e m easurem ent o f counselor behavior is the third 

m ost frequently  c ited  counseling paper since 1957 (H eesacker, Heppner, & 

R ogers, 1982). T hese papers are em erging c la ss ics  in counseling psychology. 

G eneral review s of th e socia l in flu en ce m odel have been provided by Corrigan, 

D ell, L ew is, and Schm idt (1980), Dorn (1984), Goodyear and Robyak (1981), 

Heppner and D ixon (1981), Johnson and M atross (1977), and Strong (1979). This 

review  of the so c ia l in fluence m odel w ill focus on th e m ost recent papers that
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are relevant to  the current study. The popularity and th e th eoretica l support of 

th e socia l influence of th e counselor in parent training.

The paradigm for investigating  the socia l in fluence m odel o f counseling is 

to  expose subjects, usually co lleg e  students, to  a brief individual counseling  

analogue. The subjects then  rate the counselor's behavior on a variety  of L ikert- 

type sca les . A ccording to S cofie ld  and Y oxtheim er (1983), 7096 o f the counselor 

studies of clin ica l co m p eten ce used rating sca les . Only 43% of th e  

m easurem ents included reliab ility  data, and only 12% included validity data. The 

analogue stud ies have been both cr itic ized  as being a rtif ic ia l, and praised as 

providing a th eo retica l understanding of th e counseling process (Stone, 1984). In 

dealing w ith th e cr itic ism , G elso (1979) urged counselors to  extend the analogue 

experim ent into field  se tt ig s  to  increase gen eralizab ility .

The internal valid ity  o f the social influence m odel has been a major 

strength  o f th e counseling research, y et th e gen eralizab ility  to  populations 

outside co lleg e  settin gs has been  lim ited . The primary contribution of th e socia l 

influence m odel is c la r ifica tio n  of ". . . the th eo retica l processes studied (e .g ., 

in fluence, cogn itive  d issonance, discrepancy) in th e a r tif ic ia l experim ent which  

re fle c t  processes th at op erate in the real-world o f counseling interactions"  

(Stone, 1984, p. 109). In essen ce , experim ental analogue stud ies conducted in an 

a rtific ia l settin g  need to  be replicated  in actual clin ica l settin g s.

Counselor R ating Form

The Counselor R ating Form (CRF) (Barak & LaC rosse, 1975) is the m ost 

frequently  c ited  com peten cy  assessm ent instrum ent in th e  counseling literatu re  

1977-1982 (Scofie ld  6c Y oxtheim er, 1983). It was developed in an a ttem p t to  

predict th e ex isten ce  o f Strong's (1968) three dim ensions o f perceived  counselor  

behavior: E xpertness, a ttra ctiv en ess, and trustw orth iness. It was assumed that
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th ese  three dim ensions ex ist in th e perceptual processes o f th e perceivers. 

E ighty-three ad jectives w ere presented  to  four expert judges who c la ssified  the  

item s into th ree ca teg o ries . T hirty-six  ad jectives that reached an inter judge 

agreem ent of a t lea st 75% w ere se lec ted , w ith 100% agreem ent on 22 item s. 

T w elve item s represented  each  of th e  three dim ensions. Seven-point bipolar 

sca les  w ere constructed . This represents the intial s ta te  of developm ent.

V alidity. The con struct and counseling p red ictive valid ity  o f th e  CRF have 

been investigated  in severa l stu d ies. Film s of counseling in terv iew s given by 

Carl R ogers, A lbert E llis, and F ritz  Peris w ere w atched by 202 introductory  

psychology students, who rated each  counselor on the 36 bipolar sca les . The 

ratings w ere then facto r  analyzed, using the verim ax m ethod, which revealed  3 

orthogonal fa c to rs  for each  counselor. The results supported th e ex isten ce  of 

th e  three dim ensions for R ogers and Peris ( i.e ., expertness, a ttra ctiv en ess, and 

trustw orthiness), but only tw o dim ensions for E llis ( i.e ., expertness and 

attra ctiv en ess), which m ay have been attributab le to  a d ifferen t stim ulus value. 

For E llis, expertness and trustw orthiness load on the sam e fa c to r  of cred ib ility . 

This is con sisten t w ith Hovland, Janis, and K elley's (1953) defin ition  of 

cred ib ility . A cross ratings o f a ll counselors, th e factors o f expertness and 

a ttra ctiv en ess  appear to  be d istin ct from each other. N ev erth eless, the  

con struct valid ity  o f the CRF w as established.

L ater research in th e construct validity of th e  CRF found ev id en ce  for only 

one major factor  underlying clien ts' perceptions of counselors (H eesacker & 

Heppner, 1983; LaC rosse & Barak, 1976). A ccording to  LaC rosse and Barak 

(1976), th is fa c to r  may be related  to what has been described as in fluence, 

persuasion, power, persuasivenes, charism a, or im pressiveness. The 

intercorrelations b etw een  the three dim ensions of expertness, a ttra ctiv en ess.
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and trustw orthiness have been m oderately high, ranging from  .53 to  .93  

(H eesacker & Heppner, 1983). H owever, research into sp ec ific  source cues has 

been found to  d ifferen tia lly  e f f e c t  all th ree dim ensions which supports their  

conceptual u tility  (H eesacker 6c Heppner, 1983). Furtherm ore, the  

in tercorrelations among th e  th ree  sca les increases over tim e (LaCrosse, 1980), 

which su ggests th at the th ree dim ensions may be m ore d istin ct in the clients' 

perceptual p rocesses a t th e  beginning of counseling than a t the end of counseling  

(H eesacker <5c Heppner, 1983, p. 185). So, th e in itia l im p act o f th e counselor is 

b est determ ined prior to  th e  beginning o f counseling.

The p red ictive  va lid ity  o f the CRF w as estab lished  by LaC rosse (1980). 

T hirty-six c lien ts  (average a g e  = 19.7 years, range 15-32), from a rural 

m idw estern ou tp atien t drug trea tm en t program w ere asked to  rate counselors 

a fter  their in itia l in terv iew  and then a fter  their final counseling session . The 36 

c lien ts  had a mean o f 11 session s each w ith a  range from  4 to  31 sessions. A 

m easure of counseling o u tcom e known as Goal A tta inm ent S ca le  (GAS) (Kiresuk  

6c Sherman, 1968) w as a lso  used to  study the relationship betw een  in itia l c lien t  

perceptions and p ost-cou n seling  outcom es. A sign ifican t p ositive  relationship  

occurred b etw een  final p ercep tions and outcom es. A co g n itiv e  con sisten cy  

model was o ffered  to  a ccou n t for the finding th at c lien ts  who had higher 

precounseling GAS scores produced the highest CRF to ta l score on outcom e. 

Sim ilarly, c lien ts  who had re la tiv e ly  higher p ost-cou n seling  GAS scores gave  

m ore favorable ratings to  th eir  counselors. The results provided support for the  

socia l in fluence m odel o f a ttitu d e  and behavior change in counseling, as w ell as 

provided support for th e p red ictiv e  validity o f the CRF.

R e lia b ility . The internal reliab ility  o f th e CRF was established  by 

LaC rosse and Barak (1976), using th e sam e m ethodology as the construct va lid ity
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study (Barak & LaC rosse, 1975). H ow ever, tw o new trustw orthiness item s w ere  

se lec ted  to  rep lace tw o d eleted  trustw orthiness item s because the original tw o  

had very low  loadings on that dim ension. One hundred tw en ty -seven  

undergraduate introductory psychology students w ere shown one of th e  three  

counseling in terv iew s given  by Peris, R ogers, and E llis. A fter  w atching one of  

the in terv iew s, each  su b ject rated th e counselor's behavior on the C R F. The 

corrected  sp lit-h a lf re liab ility  co e ff ic ie n ts  for the sca les  across counselors w ere  

.87 for exp ertn ess, .85 for a ttra ctiv en ess , and .908 for trustw orthiness (LaCrosse 

& Barak, 1976). There was a Counselor X Dim ension in teraction  in which Peris  

and E llis w ere both perceived  as more expert than R ogers. A lso, P eris was 

p erceived  as m ore exp ert than a ttra c tiv e  or trustw orthy, and more trustw orthy  

than a ttra c tiv e . In general, th e  re liab ility  co e ff ic ie n ts  su ggest that the CRF can  

reliably m easure the dim ensions of expertness, a ttra ctiv en ess, and 

trustw orth iness. T e s t-r e te s t  re liab ilities  have not been established.

M odifications. The CRF has been m odified for use w ith c lien ts  in various 

settin g s (B ernstein  & F ig io li, 1983; Corrigan & Schm idt, 1983). S ince m ost of the  

validation  stud ies for th e CRF w ere conducted on sam ples drawn from  co lleg e  

populations, using analogue m ethods, and respondents who do not use the fu ll 

range o f ratings availab le on th e 7 -point, bipolar sca les , then the internal and 

extern al va lid ity  has been questioned. In addition, 18% o f the ad jectives used in 

the CRF require a 10th grade or above reading com prehension lev e l (Corrigan & 

Schm idt, 1983). This poses a d ifficu lty  for researchers extending th e use of the  

CRF to  n on -co llege  c lin ica l populations.

The Counselor R ating Form -Short Version (CRF-S) (Corrigan & Schm idt, 

1983) was con structed  using 12 o f th e  36 a d jectives from  the original CRF. 

T hese item s w ere se lec ted  on the basis o f facto r  loadings in previous studies and
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on an eighth-grade lev e l of com prehension. The structure of the item s was 

revised for the CRF-S by dropping the n egative ad jective  to increase the  

variance in ratings. Volunteer co lleg e  students (n = 133) w ere asked to  rate the  

counselor on a 7-point L ikert sca le  anchored by th e words "not very" and "very". 

Of th ese  subjects, 83 w ere fem a le  and 50 w ere m ale. "The average age of 

subjects was 20 years; 89% w ere Caucasian; 94% w ere unmarried, and 16% 

reported they had seen  a therapist to  talk  about a personal problem" (Corrigan & 

Schm idt, 1983, p. 66). A replication  o f Barak and LaCrosse's (1975) m ethodology  

resulted  in higher in teritem  re liab ilities  (.S2-.94). Furtherm ore, validation  of th e  

facto r  structure o f item s in the CRF-S revealed  that a 3 -fa cto r  oblique m odel 

accounted  for a substantial portion of th e data in both the student and a c lin ica l 

population (n = 155). In the c lin ica l sam ple, the ratings of counselors' a ttribu tes  

d ecreased  as c lien t incom e increased. O f th ese  c lien ts , 105 w ere fem a le  and 50 

w ere m ale. The average age o f subjects was 32 years; 86% w ere Caucasian; 38% 

w ere married; one-half o f those not married had been previously. C lien ts who 

w ere not married currently but had been previously tended to  rate  their  

counselors higher on th e expertness dim ension. The c lien ts who had received  10 

or more previous sessions rated their counselor low er on expertness as number of 

sessions increased . A ttractiven ess and trustw orthiness ratings w ere higher and 

rem ained constant. The results suggested  th at the CRF-S could be used w ith  

co lleg e  and n oncollege populations, in experim ental and field  settin g s. H ow ever, 

research  needs to  take into consideration  ch aracter istics o f the sam ple and the  

trea tm en t situation  when assessing th e gen era lizab ility  of results.

In an unrelated study, B ernstein  and F ig io li (1983), m odified the original 

CRF to  nine bipolar item s on an 8-point sca le . The three ad jective pairs for  

each  dim ension w ere se lec ted  on their factor loadings in Barak and LaCrosse's
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(1975) study and their com prehensibility to  a p ilot group of 240 eighth graders 

(120 m ales, 120 fem ales). Surprisingly, e igh t of the item s se lec ted  were included  

in the CR F-S. The independent developm ent of an instrum ent that is sim ilar to  

the CRF-S provides further support for the CRF-S.

Cue C lassification s

The th ree socia l influence constructs measured by the CRF are expertness, 

trustw orthiness, and a ttra ctiv en ess. Dorn (1984) has o ffered  defin itions for 

th ese  constructs. E xpertness is when the c lien t p erceives th e counselor as 

som eone who p ossesses sp ecia lized  training, when th e counselor confidently  

o ffers  know ledgeable argum ents that dispute those o f the c lien t, and when the  

c lien t becom es aw are of th e counselor's cred ib ility  and reputation. 

T rustworthiness is when th e c lien t p erceives that the counselor is not involved in 

th e relationship for personal gain. A ttractiven ess is when th e counselor is 

perceived  as som eone who is sim ilar and com patib le. T hese constructs have 

received  em pirical support from  numerous studies designed to  in fluence each  

dim ension via experim ental cu e m anipulation (Dorn, 1984).

Several d efin itions for ca teg o ries  o f cues have been o ffered . Corrigan e t  

al. (1980) review ed m ore than 60 studies published since 1970 th at varied; (a) 

evid en tia l (nonbehavioral asp ects o f th e counselor such as appearance and 

attire), (b) reputational (indications of the counselor's socia l or professional role 

made by introductions and inform ation about background), and (c) behavioral 

(counselor's insession  verbal and nonverbal behavior) cu es. B ernstein  and F igioli

(1983) suggested  th at a new c la ssifica tio n  schem e for typ es of cues could be 

either (a) counselor behaviors (behaviors such as verbal or nonverbal counseling  

interventions), or (b) ob jective  counselor ch aracter istics  (ob jective  

ch aracter istics  like gender, dress, h ighest degree). T hese cu es could be either
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observed first hand (observable by subject or c lien t) or attributed  to  th e  

counselor (reputational by introduction, description , or rumor). This schem e  

incorporates ev id en tia l and reputational ca teg o ries  into a single ob jectiv e  

counselor ch a ra cter istic s  ca tegory . F inally , Dorn (1984) c la ssified  cu es as 

relating to: (a) counselor socia l power (leg itim a te , exp ert, referen ce ,

inform ation , eco log ica l), and (b) counselor reattribution behavior (in terpretation  

of cau sality  as being internal or external). In order for th e counselor to  have the  

c lien t a cc ep t th e counselor's suggested  causes o f the c lien t's behavior, th e c lien t  

must p erce iv e  th e counselor as cred ib le. This is sim ilar to  Johnson and Johnson's

(1982) tr a it-fa c to r  approach to  counselor power which s ta te s  th at in fluence is a 

function o f th e ch a ra cter istic s  o f the person exertin g  th e in fluence and th e  

person receiv in g  the in fluence. Thus, it  is d ifficu lt to sep arate the mutual 

in fluence even  though an a ttem p t has been made to  control a t le a s t  th e  

counselor cu es.

O bjective Counselor C h aracteristics

The im portance o f ob jective  counselor ch a ra cter istic s  has been  

underestim ated  in parent training research. It is  generally  agreed th at parent 

groups are an e f fe c t iv e  m eans o f dealing w ith child problem s and counselors are  

encouraged to  learn how to  lead  them  (Taylor, 1978). Parent groups are also an 

e f fe c t iv e  way for enhancing parent-ch ild  relationships. H ow ever, the parents of 

th ese  problem  children may have to  search  through a smorgasbord of parenting  

techniques, s ty le s , and groups before they  can choose an appropriate guide 

(Taibbi, 1983), or counseling professional. C ost e f fe c t iv e n e ss , con fid en tia lity  

issues, and th e sim ilarity  o f ex p ec ta tio n s for goals, process, and outcom e are th e  

m ost im portant issues to  the consum er when choosing a counseling professional 

(N etzky, D avidson, & Crunkleton, 1982). This may be why L evant (1983b)
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discussed sta ffin g  and training issues as an im portant fa c to r  in parent training  

research. This is not a recen t problem since Croake and G lover (1977) pointed  

out that educator variance had not y et been considered in their review  of the  

parent training litera tu re. Parent training research is not available that has 

assessed  th e  im pact o f counselor ch aracter istics on ex p ec ted , or actual ou tcom e. 

This section  w ill explore the counseling research on ob jectiv e  counselor  

ch a ra cter istics  such as professional sta tu s, gender, race, and physical 

appearance.

P rofessional s ta tu s. C lien ts, like any perceiver, p lay a dominant role in 

se lec tin g  the ch a ra cter istics  o f the counselor to  be observed. This helps to  

provide structure to  the clien t's exp erience (H astorf, Schneider, & P olefka, 

1970). In p erceiving attr ibu tes o f the counselors, c lien ts  may focus on the  

counselor's invariable in ten ts and purposes, rather than on behavior which is 

variable. This helps to  provide stab ility  in th e c lien t's perception  o f the  

counselor (H astorf e t  a l., 1970). F inally , th e c lien t's perception  o f the counselor  

is given m eaning through th e  attribution  o f personality tra its  th at may be 

inferred by the c lien t's  im p lic it personality theory (H astorf e t  a l., 1970). T hese  

stereo ty p es may not be accu rate  but th ey  do c r ea te  structure, s ta b ility , and 

meaning for the c lien t. P rofessional sta tu s is a sa lien t ch a ra c ter istic  of the  

counselor which has many associa ted  stereo typ es.

The im age th at a counselor presents may have strong in fluence on the  

c lien t. If a counselor is cu lturally  com p eten t and professionally  skilled and 

people know it , then  a  favorable im age w ill be crea ted . K leinke (1975) review ed  

research which su ggested  th a t individuals o f varying sta tu s w ill behave  

accordingly and cr ea te  im ages th at may not be favorable. If c lien ts  have
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stereo ty p ica l perceptions of counselor professional sta tu s then their perception  

of the counselor's ab ility  to  influence them  will be a ffec te d .

In parent training, th ere is a b e lie f that a group can be led  by a helping 

professional or a lay person who is w illing to  study th e manuals and has the  

ability  to  lead d iscussion groups. In STEP, the program itse lf  serves as the  

authority, rather than the leader (Dinkmeyer Sc McKay, 1976). One 

com prehensive m ental health  center provides STEP leader training which  

con sists o f com pleting a 9 -session  STEP group, a  4-session  STEP Training course, 

and leading a 9 -w eek supervised STEP group (C legg, 1982). Even though there  

are regular scheduled in -serv ice  training and sharing sessions, there is  no control 

over th e  professional sta tu s o f th e leaders. In fa c t , Crabb, M oracco, and Bender

(1983) developed a 3-hour program med group instruction  program in em pathy  

training for paraprofessionals th a t was m ore e f fe c t iv e  than 8-hour m icrotraining  

or 8-hour sy stem a tic  human relations training in enhancing em pathy. Brammer 

(1973) strongly endorses th e use o f paraprofessionals in th e helping process. O tto

(1984) firm ly b e liev es  th at both a paraprofessional fa c ilita to r  and a professional 

trained leader must be parents in order to  provide group m em bers w ith  sp ec ific  

exam ples and m odels o f how to  im plem ent new parenting stra teg ies . So, the  

general a ttitu d e am ong parent training program developers is th a t it  is helpful if 

a leader is a professional, but that a  paraprofessional or lay person, can be 

trained. In addition, it  may be helpful if both a professional and a  trained  

paraprofessional, who are parents, would lead the parent group.

The counseling research on the e f fe c ts  o f professional sta tu s tend to  

equate high sta tu s w ith  professionals and low  status w ith  paraprofessionals. This 

research has been conducted prim arily with co lleg e  students. High status  

individuals have generally  been found to  be more favorably p erceived  than low
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status individuals a t the end of the first session  but not a fter  12 sessions  

(M cCarthy, 1982). Thus, the in itia l im pression may influence c lien ts m ore who 

rely on status than c lien ts  who do not care about sta tu s. H ow ever, McCarthy 

(1982) found that a  paraprofessional m ale counselor was perceived  by fem a les  as 

more a ttra ctiv e  and trustw orthy than a professional m ale counselor. The 

im plications of th is finding for the current study are that a paraprofessional 

m ale counselor may be p erceived  m ore a ttra c tiv e  and trustw orthy than a 

professional m ale counselor a fter  the in itia l session . Som e clien ts prefer 

professional counselors to  use dem ographic rather than personal self-d isclosure; 

w hereas, th ey  had no such p reference for paraprofessional counselors (Simonson 

& Bahr, 1974). Personal dem ographics may inlude d egree, experience lev e l, sex , 

age, m arital sta tu s, and child sta tu s. This may help th e c lien t to  assess the 

degree of sim ilarity  w ith th e counselor. H ow ever, Strohm er and Biggs (1983) 

found th at group membership sim ilarity  is not necessary to  influence c lien t 

perceptions o f expertness and a ttra ctiv en ess. High sta tu s m ale counselors are 

typ ically  perceived  as being more expert and trustw orthy than low status m ale 

counselors (M cKee & Sm ouse, 1983). So high sta tu s may a f fe c t  c lien t  

perceptions o f cred ib ility , w hereas, low sta tu s appeals to  a ttra ctiv en ess. 

N everth eless, high sta tu s m ale counselors are m ore favorably regarded and 

e lic ited  greater am ounts o f se lf-d isc losu re from  both m ales and fem a les  than low  

status m ale counselors (Brooks, 1974). C onversely, low  sta tu s fem a le  counselors 

are more favorably regarded than high sta tu s fem a le  counselors (Brooks, 1974). 

The research on professional sta tu s seem s to  in teract w ith counselor gender, so 

th is needs to  be taken into consideration  when interpreting results.

The paraprofessional, or nonprofessional is defined as ". . . any individual 

who is recruited to  provide m ental health  serv ices w ithout having com pleted
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custom ary professional training in one of the traditional m ental health  

disciplines" (Zax and Specter, 1974, p. 369). So, th e paraprofessional may be a 

volunteer or a paid s ta ff  m em ber who is a professional in som e other fie ld . The 

paraprofessional and nonprofessional are considered to  be sim ilar for the  

purposes o f this study. Zax and Specter (1974) se e  the paraprofessional as 

m eeting  th e demands o f the com m unity and cap ita lizing  on the paraprofessional's 

unique a sse ts  to  b en efit both th e serv ice  provider and th e consum er. S e lectio n  

procedures may vary but training must be both d id actic  as w ell as exp erien tia l. 

There are numerous problem s involved in using paraprofessionals, including the  

reactions o f professionals and the newness to  the m ental health  role. D esp ite  

th ese  d ifficu ltie s , th e  use o f paraprofessionals in parent training appears to  be an 

essen tia l fea tu re of th ese  groups. The primary value o f low  status  

paraprofessionals may be in their perceived  a ttra ctiv en ess  as change agen ts. 

This e f f e c t  may be enhanced esp ecia lly  when the paraprofessionals are parents.

Counselor gender. G enerally, research stud ies provide a  w ide range of 

exam ples showing a p ositive relationship betw een  sim ilarity  and interpersonal 

attraction  (K leinke, 1975). This p ositive  relationship has not been con sisten t in 

counseling research . Subich (1983) investiga ted  the e f f e c t  o f counselor gender 

sp ecifica tio n  and subject sex  on ex p ec ta n c ies  about counseling. T he results  

indicated th at sp ec ifica tio n  o f the counselor's gender had no sign ifican t e f f e c t  on 

subjects' ex p ecta tio n s, but th at sex  of th e  subject was a sign ifican t facto r . 

F em ales exp ected  stronger fa c ilita t iv e  conditions, m ore personal involvem ent in 

counseling, and a  m ore p ositive counseling outcom e than did m ales. So, it  may 

be im portant to  control for subject sex  when designing research in parent 

training. F eld stein  (1982) found contradictory results when showing a six-m inute  

videotape o f a  c lien t o f the sam e sex  w ith  either a vocation al or personal socia l
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problem , counseled  by e ith er a m ale or fem ale  gender counselor who played  

e ith er a  m asculine or fem inine sex  role. F em ales gave higher unconditional 

p ositive  regard ratings than m ale subjects. H ow ever, m ale counselors w ere rated  

higher than fem a le  counselors on all three CRF variab les. Equal numbers of 

m ale and fem a le  subjects were used in both stud ies, so it  appears that even  

though m ale counselors are rated higher than fem ale  counselors there is no 

d ifferen ce  in ex p ec ta n c ies  about ou tcom e. T here has been no research  

conducted  on th e gender of parent group leaders.

C ounselor ra ce . There has been an ex ten sive  body of research regarding 

th e e f f e c t s  o f  race in counseling. The literature has been recen tly  review ed by 

Atkinson (1983). The racial groups included in th e review  w ere Blacks, W hites, 

H ispanics, A m erican Indians, and Asian A m ericans. Within-group d ifferen ces  

w ere generally  ignored. The results su ggest th at B lacks prefer the sam e race  

counselor, but th at th ere is no e f f e c t  regarding perceived  counselor cred ib ility  

(Atkinson, 1983). T here is also no con sisten t e f f e c t  o f counselor race on 

ou tcom e variab les for Black c lien ts  (Atkinson, 1983). Surprisingly, Porche' and 

Banikiotes' (1982) study o f 247 Black m ale and fem a le  ad o lescen ts resulted  in 

higher a ttra c tiv en ess  ratings for White counselors than Black counselors. In 

addition, W hite fem a le  counselors w ere p erceived  as m ore exp ert than Black  

fem a le  counselors. The research regarding W hite clien ts' p reference for 

counselor race has been m ixed (Atkinson, 1983), although L ee , Sutton, France, 

and Uhlem ann (1983) did find th at W hite c lien ts  preferred W hite counselors. 

There are no con sisten t process or outcom e e f fe c t s  for W hite counselors  

(A tkinson, 1983). In the few  studies regarding racial p referen ce, H ispanics 

(Sanchez & A tkinson, 1983) and A m erican-Indians (Haviland, H orsw ill, O'Connell, 

& Dynneson, 1983) preferred the sam e race counselor which is  contradictory to
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Atkinson's (1983) review . A sian-A m ericans also have nonconclusive p references  

for counselors (Atkinson, 1983). Atkinson (1983) concluded th at ". . . there is no 

conclusive ev id en ce  th at m inority c lien ts  are b etter  served by m inority  

counselors than by W hite counselors" (p. 83).

The research on counselor race has con flictin g  results and design  

lim ita tion s. This may be due to  m ethodological problem s. An exam ple is 

Paurohit, Dowd, and Cunningham's (1982) study o f verbal and nonverbal cues on 

f ir st im pressions o f W hite and B lack counselors. White undergraduate psychology  

students (N = 184) were exposed to  a 5-m inute in terview  o f a  Black or a W hite 

counselor. The in terv iew  was presented  in the form o f a typ escrip t, audio only, 

video only, or audiovisual. The ratings for the audiovisual channel were  

sign ifican tly  low er than th ose for th e  other three channels. The Black counselor 

was rated  sign ifican tly  higher than the White counselor on expertness for the  

audio, audiovisual, and typ escrip t conditions. The Black counselor was rated  

higher on a ttra ctiv en ess  in the audio and audiovisual channels. The White 

counselor was rated  sign ificantly  higher on th e video channel than th e other 

th ree. In e f f e c t ,  th e channel chosen to  present the cues may confound, or mask 

trea tm en t e f fe c t s .

Counselor appearance. The im portance of physical a ttra ctiv en ess  in first  

im pressions is w ell docum ented (K leinke, 1975, chap. 1; Vargas & Borkowski, 

1982, 1983). The in itia l im pact of counselor w eight and sta tu s w as investigated  

by M cK ee and Sm ouse (1983). They randomly assigned university counseling  

serv ice  c lien ts  to  1 o f 8 trea tm en t conditions which included e ith er a  normal or 

overw eight counselor. T he resu lts suggested  th at th ere may be an in teraction  

betw een  counselor sta tu s and counselor w eight on th e variables o f expertness and 

trustw orthiness. H ow ever, th e s ta t is t ic a l te s ts  only approached sign ifican ce.
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Another study investiga ted  th e e f f e c t  of counselor dress, counselor sex, student 

sex , and student race on high school student p reference (L ittrell & L ittrell, 

1982). R eservation  Indian students (n = 140) preferred "fashionable, coordinated, 

up-to-date" dress, while the "conservative, out-of-date"  dress was their last 

ch o ice . White students (n = 226) preferred "casual, young, and com fortable"  

dress, while th e "conservative, out-of-date"  dress was lea st preferred. Many of 

the physical a ttra ctiv en ess  cues, which are ob jective  counselor ch aracter istics, 

have not been explored. T hese stud ies only suggest that physical a ttractiven ess  

may have an in itia l im pact on counseling.

The im pact of ob jectiv e  counselor ch aracter istics such as professional 

sta tu s, counselor gender, counselor race, and counselor appearance have received  

very l i t t le  a tten tion  in th e  parent training literatu re. H ow ever, it  is clearly  

evident that th ese  ob jectiv e  ch aracter istics may have a t lea st an initial 

in fluence on c lien ts . T hese e f fe c ts  may include a parent's w illingness to  attend, 

due to  racial p referen ce or exp ected  outcom e, or their attribution  of particular 

personality tra its  to  th e leader because of professional sta tu s.

Counselor Behaviors

The behaviors th at a  counselor exhibits during counseling have been shown 

to  in fluence counseling ou tcom e. B ates and Johnson (1972) pointed out that "a 

counseling group draws defin ition  from  its leader. It w ill be only as good as the  

leader, as good as his sk ills , and as good as the being of th e  leader him self" (p. 

43). D esp ite  the re feren ce  to  m ale gender. B ates and Johnson intended the 

sta tem en t to  g en era lize  to  a ll counselors. S ince parents develop  im pressions of a 

counselor based partly on counselor behaviors, it  is im portant to  exam ine this 

fa c to r . Som e parenting program authors insist on carefu l leader preparation. 

This may require in ten sive  studying o f the manual, as w ell as outside readings
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(Dinkm eyer & McKay, 1976). O ther researchers report that it is the therapists' 

use of warmth, humor, genuiness, and honesty that is cr itica l for parent training  

to be e f fe c t iv e  (A lexander e t a l., 1976; Forehand & McMahon, 1981). H ow ever, 

Forehand and McMahon (1981, p. 50) noted ". . . that an em pathie understanding  

of the parent's point of view  is essen tia l in handling situations. . . th at arise in 

parent training." D esp ite  the fa c t  th at Forehand and McMahon are authors o f a 

behavioral program , there is aw areness of the hum anistic sk ills th at are 

n ecessary  in parent training. This sec tion  w ill first exam ine parent group leader  

training then review  research into  sp ec ific  counseling sk ills.

Training. Leader training is available for PET groups, but the other  

programs w ill typ ica lly  use eith er counselors-in-train ing, or paraprofessionals  

who have com pleted  a parent training group. Forehand and McMahon (1981) w ill 

often  u se tw o therapists to  work w ith each  fam ily  to  enable th erapists to  be  

more flex ib le  in dem onstrating various sk ills and to  enable inexperienced  

therapists to learn  exp erien tia lly . D inkm eyer and McKay (1976) b e liev e  th at 

leaders can learn th e STEP program through reading th e manual. They included  

guides for group leadership, as w ell as m ethods for prom otion and recru itm ent. 

Forehand and McMahon (1981) doubt that use of their book alone to  train  

therapists w ithout ex ten siv e  d id actic  and guided p ra ctice  is enough. 

Furtherm ore, A hia (1984) and L e Vine and Padilla  (1980) provide cogen t 

argum ents for sp ecia l training in p luralistic and cross-cu ltural counseling. It is 

doubtful that paraprofessionals, as w ell as many professionals, have received  th is  

training. Most o f th e  counseling research  has focused  on th e  e f f e c t  o f sp ec ific  

skills th at counselors exhibit.

Skills. S p e c ific  counselor sk ills have been investigated  th at m ay re la te  to  

the sk ills that a  parent group leader m ight u tiliz e . T hese sk ills include
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in terpretation , se lf-d isc lo su re , p red icate-m atch ing , and paradoxical d irectives. 

Ciaiborn (1982) exam ined the function o f interpretation  in counseling as 

presenting th e c lien t w ith  a  way o f perceiving life  ev en ts  that is d ifferen t from  

the clien t's own w ay. "Interpretations are used le ss  to  estab lish  the source o f the  

clien t's problem s than to  describe the clien t's present behavior and experiencing  

and to  point out the interpersonal e f fe c ts  of these" (Ciaiborn, 1982, p. 440). 

C lien ts prefer counselors who provide discrepant in terpretations (Ciaiborn, 

Crawford, & Hackm an, 1983). Dorn (1984) review ed  th e in terp retive literatu re, 

which was referred  to  as "causality through reattribution". This suggests that 

people need to  a ttr ib u te  their behavior to  som ething. Counselors who use 

in terp retive s ta tem en ts  are usually seen as m ore exp ert and trusting, in addition  

to  increasing th e  clien ts' m otivation . Behavior change is generated  when the  

counselor's in terpretation  stresses  th at th e c lien t can control many of life 's  

circum stan ces (Dorn, 1984). This may be an Anglo sp ec ific  cultural b e lie f, 

esp ec ia lly  when considering the ex isten ce  o f extern al in justices th at oppress 

m inority c lien ts  (Atkinson, M orten, & Sue, 1979). B eck  and Strong (1982) 

in vestigated  th e  e f f e c t s  o f p ositive  connotation  in terpretations versus negative  

connotation  in terp retation s on 30 depressed co lle g e  stu d en ts. Students receiving  

negative co n n ota tive  in terp retation s experienced  relapse follow ing treatm ent; 

w hereas, students receiv in g  p ositive  con n otative  in terp retation s continued in 

sym ptom  rem ission . In e f f e c t ,  even though a sig n ifica n t reduction in depression  

occurred, th e  students in the p ositive con n ota tive  in terp retation s saw the  

exp erien ce as m ore p ositive  sin ce they p erceived  m ore control over their  

behavior.

A dditional stud ies on interpretation  have provided support for the  

p erceived  control hypothesis. Forsyth and Forsyth (1982) found th at stressing
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internal controllab le causes produced m ore p ositive a ffe c t iv e  and perform ance  

evalu ation s among Internal locus of control subjects, than the m ore variable  

extern al locus of control su bjects. Thus, th e e ffe c t iv e n e ss  o f causal attribution  

counseling may depend more on the Individual's locus o f control than th e actual 

sk ill. H offm an and T eglasl (1982) explored the e f f e c t  of tw o structured 50 

m inute counseling session s on shyness. The cogn itive  behavioral and analytic  

attribution  treatm en ts w ere superior In th e  Initial sessions o f counseling to  a no 

th eo retica l or no causal fram ework control group. They Increased m otivation  to  

change ex p ec ta n c ies , as w ell as Involvem ent in and u tilization  o f counseling  

sessions. So, Interpretation  o f parents' behavior as Internally controllab le may 

be a usefu l skill as long as th e parents have an Internal locus o f control.

Counselor se lf-d isc lo su re  Is another skill which parent group leaders may 

u tiliz e . Dowd and B oroto (1982) com pared interpretation  and self-d isclosu re. 

C ounselors who used self-d isclosu re w ere perceived  as more a ttra c tiv e  than

counselors using Interpretation . Simonson and Bahr (1974) found that

dem ographic se lf-d isc losu re by either a professional or paraprofesslonal 

counselor e lic ite d  greater  c lien t se lf-d isclosu re and c lien t a ttraction  than did 

counselor se lf-d isc lo su re  of m ore Intim ate Inform ation. In addition, c lien ts  

preferred  professional counselors to  use dem ographic rather than personal s e lf ­

d isclosure. H ow ever, C arl R ogers finds th at using personal confrontation  with  

fee lin g s In relation to  th e clien ts' behavior is m ore usefu l in groups than

Individually (Landreth, 1984). M cCarthy (1982) refers to  th is counselor behavior

as being self-in vo lv in g . Both typ es o f se lf-d isc losu res result In th e counselor  

being perceived  as expert and trustw orthy (M cCarthy, 1982). The use of 

dem ographic se lf-d isc losu re and self-in vo lv ing  se lf-d isc lo su re  by parent group 

leaders may assist in increasing counselor cred ib ility .
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P red icate m atching, which involves the use of representational system s, 

has received  popular a tten tion  in th e counseling litera tu re. H ow ever, the  

e ffe c t iv e n e ss  o f pred icate m atching does not appear to  con sisten tly  a ffe c t  c lien t  

perceptions o f counselor ch aracter istics. Hammer (1983) found that 63 fem ale  

undergraduates rated counselors higher on perceived em pathy who m atched  

visual, auditory, and k in esth etic  perceptual pred icates, in an analogue counseling  

in terview . On the other hand, Dowd and F ety  (1982) randomly assigned 84 

undergraduates to  1 of 4 audiotape conditions which involved m ale or fem ale  

counselor, m atching or m ism atching p red icates. The only sign ificant result was 

that th e c lien ts  (60% fem ale) w ere m ost w illing to  se e  th e m ale counselor. 

D esp ite  th is finding, parent group leaders may want to  u tilize  congruent 

representational system s to  increase rapport as w ell as a ttra ctiv en ess.

The la st counseling skill in th is section  is that o f counselor d irectives. The 

use o f paradoxical d irectives, or d irectives th at encourage c lien ts to  engage in 

sym ptom atic behavior have been more e f fe c t iv e  in sym ptom  rem ission and 

m aintaining change than d irective requests for change (Feldm an, Strong, & 

D anser, 1982; Lopez & Wambach, 1982; Wright & Strong, 1982). The explanation  

is that paradoxical d irectives encourage c lien ts  to  a ttr ib u te  their change to  

spontaneous nonvolitional causes rather than volitional choosing and doing. Even 

though research has dealt with depression and procrastination, th e skill of 

paradoxical d irection  may be more e f fe c t iv e  w ith resistiv e  parents who have 

d ifficu lty  fo llow ing program principles. If change occurs spontaneously, then the  

fam ily  system  should im prove.

This sec tio n  dealt w ith counselor behaviors which are variable counselor 

ch a ra cter istics . T hese included both sk ills such as interpretation , s e lf ­

d isclosure, pred icate m atching, and paradoxical d irectiv es . It is questionable
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whether th ese  skills are taught through parent group leader training program s. It 

can be speculated  that incorporating th ese  skills in parent training may increase  

the socia l in fluence of the counselor. Further research into both ob jective  

counselor ch aracter istics and counselor behaviors is needed to  determ ine  

w hether research findings can be generalized  to  parent group training.

C lien t C h aracteristics

P arent training research would imply th at parents are a single population  

from  which to  sam ple c lien ts. H ow ever, parents are a diverse group of 

individuals who vary w idely in their ch aracter istics. These ch aracter istics may 

be clin ica l in that th e parent, or child, may be em otionally  disturbed, or 

experiencing adjustm ent d ifficu lties . The ch aracter istics  may also be personal in 

th a t socioeconom ic statu s, gender, race, m arital, and child status could influence  

research outcom es. The purpose o f this sec tion  is  to  review  the research that 

re la tes to  c lien t ch aracter istics and parent training. T ypically , th e c lien t  

population is identified  as parents, usually m others, o f public school or clin ic  

referred children. T hese c lin ica l and personal ch aracter istics of parents w ill be 

in vestigated  follow ing a discussion o f c lien t drop-out.

C lien t Drop-out

A major problem in parent training is c lien t drop-out. Parent training  

groups have reported approxim ately 40% drop-out rates (Andelin, 1975; Schultz  

& N ystu l, 1980). This is con sisten t w ith th e 30-50%  group counseling drop-out 

rate for psychology c lin ic  (M.3. M iller, 1983). The 20-57% individual counseling  

rate is nearly the sam e, so the mode o f serv ice  delivery does not seem  to  be a  

fa c to r . The failure o f th e program con ten t may be a factor in parent group 

training. A popular newspaper colum nist expressed th is concern when discussing  

personal fa ilures w ith  p ositive rein forcem en t and how th e children understand it
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b etter  than adults do (Bom beck, 1984). Lockman and Brown (1980) evaluated  

dropout c lien ts  and p erceived  usefu lness of a 9 -session  parent education  group 

which included both behavior m odification  and com m unication training. T hirteen  

o f the 31 parents fa iled  to  co m p lete  the program. Parents who dropped out of 

th e groups in itia lly  reported they w ere happier within their fam ily , happier w ith  

their child m anagem ent sk ills , and m ore patien t than th e parents who com pleted  

th e groups. P arents who finished trea tm en t, but who fe lt  the groups w ere  

rela tively  less  usefu l, had a low er Incom e, older children, and children who had 

more d ifficu lty  understanding their parents. In e f f e c t ,  th e  program con tent may 

not be appropriate for som e groups of parents, which may in fluence drop-out 

rate.

The drop-out ra te  may be even more pervasive In parent training groups 

than previously reported . Windell and Windell (1977) surveyed 476 juvenile  

courts in the U nited S ta te s  and Canada regarding th e use of parent training  

programs in juven ile cou rts. With a  40% response rate, 21% indicated  that a 

parent training program ex isted , o f which 51% w ere lim ited  to  3-10 w eeks. N ine 

o f th e 150 juven ile courts w hich did not have a program c ite d  lack o f a ttendance  

and parents needing therapy as reasons why parent groups w ere not estab lished . 

Only 29% of th e  41 juvenile courts which have a program reported a tten dan ce  

figures which ranged b etw een  75-100% . H ow ever, one court had only 22% 

atten dan ce which may be c loser to  actu a l a tten dan ce for the other programs 

which did not respond to  th e  a tten dan ce question . Many o f th ese  programs w ere  

e ith er voluntary (63%), cou rt ordered (15%), or both (22%). This may account for 

th e wide variation  in juven ile court parent training a tten dan ce figu res. Haney 

(1982) su ggested  th at fe e s  may play a role in a tten d an ce . The free  c la sses , 

offered  in an elem en tary  school, seem ed  to  a ttra c t few er  participants than did



121

th e  c la sses  o ffered  for a fe e .  The actual factors involved in c lien t drop-out may 

be more com plex than either program con ten t, referral source, or fe e s .

S everal stud ies have explored the c lien t drop-out phenom enon which  

appears to  involve both c lien t and counselor qualities. M.3. M iller (1983) 

describes th e  c lien t interpersonal factors as lack o f group a ffilia tio n , sociop ath ic  

fea tu res , a  high need for approval, and disturbed sign ificant others. The 

intrapersonal fa c to rs  are low  se lf-sa tis fa c tio n , less m otivation , low  se lf ­

disclosure ra te , less  su ggestib ility , and im pulsivity. Other fa cto rs included less  

education  and le ss  in te llig en ce , low er socioeconom ic sta tu s, institu tion al referral 

and d ifficu lty  paying for serv ices . D elays in being assigned a counselor and a 

high drop-out rate am ong younger c lien ts  w ere also c ited  as reasons for 

prem ature term ination . Heilbrun (1982) found cogn itive  factors such as socia l 

insight and le v e l of d efen siven ess, in teracted  sign ifican tly  to  Influence drop-out 

ra tes in 134, w h ite, m iddle-class co lleg e  freshm en. M ales w ith  high socia l 

insight and high lev e ls  o f d efensiven ess w ere m ore prone to  drop out of insight 

oriented  counseling early , as w ere fem a les  w ith  low  socia l insight and high lev e ls  

of d efen siv en ess. It appears th a t c lien ts who are not ready to  p articip ate in 

counseling w ill drop out early . This readiness m ay involve interpersonal, 

intrapersonal, and other fa c to rs  such as cognition  and financial preparation. So, 

th e c lien t could  b en efit from  an explanation o f the therapeutic process prior to  

com m itm ent of resources.

The counselor ch a ra cter istics  influencing c lien t drop-out have been  

discussed in a  previous sec tio n , although sp ec ific  stud ies may be relevant to  the  

co u n selo r-c lien t in teraction . C o llege students are m ost w illing to  see  counselors  

for personal problem s when th e counselors o ffer  dynam ic interpretations a t the  

end o f the in itia l in terv iew , d esp ite  rating the counselor low  on a ttra ctiv en ess
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(Dowd & B oroto, 1982). C o lleg e  students also are m ore w illing to  return when 

the counselor uses probing techniques rather than r e fle c t iv e  techniques (Borrego, 

C havez, & T itley , 1982). The dynam ic interpretations and probing techniques  

may serve to  enhance problem recognition. C lien ts are like ly  to  term in ate a fter  

one session  if  problem recognition  is absent, esp ec ia lly  when see in g  experienced  

counselors and fem a le  counselors (Epperson, Bushway, <5c Warman, 1983). C lien ts  

are also not as w illing to  see  an ex p lic it fem in ist therapist as they are a 

traditional therapist or a fem a le  therapist (Lew is, D avis, & L esm eister , 1983). It 

appears as though problem Identification  and philosophical orientation  strongly  

influence drop-out rate.

The im portant ch a ra cter istics  of the counseling relationship that are v ita l 

to  m aintain a tten dan ce are treating  th e c lien t as an equal, confronting the  

c lien t, and term inating the c lien t if no b en efits  are ach ieved  (N etzky e t  a l., 

1982). A socia lly  a ttra c tiv e  counselor is b est when th e c lien t is resistant to  the  

counseling process; as is an expert counselor when th e c lien t is opposed to  the  

con tent of counseling (Kerr, O lson, Ciaiborn, Bauers-G ruenler, & Paolo, 1983). 

Even though th e counselor's behavior is v ita l to  m aintaining atten dan ce, 

adm inistrative fa c to rs  may also  play a role. R odolfa, Rapaport, and L ee (1983) 

found adm inistrative variables such as length  of in itia l in terv iew , days from  

intake to  assignm ent, and days from intake to  fir s t  session  to  be the major 

factors related  to  prem ature term ination. There was also a higher drop-out rate  

among c lien ts  of practicum  students which may be related  to  perceived  

cred ib ility . It is v ita l th at counselors exam ine their a ttitu d es toward c lien ts  and 

o ffer  them  a ch o ice  o f counselors in order to  increase a tten d an ce .

C lien t drop-out is  a major problem in parent training as w ell as in other 

areas of counseling. The primary c lien t fa c to rs  include lack o f preparation, low
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socioeconom ic statu s, and personality ch aracter istics that impede group 

involvem ent and trust. The primary counselor factors are perceived  expertness, 

trustw orthiness, and a ttra ctiv en ess, in addition to  treatin g  th e c lien t like an 

equal. A dm inistrative variables such as fe e s  and scheduling may be im portant. 

Finally program con ten t may not be appropriate for som e groups.

C linical C h aracteristics

Parent training programs are typ ically  d irected  towards either enhancing 

or developing parenting skills o f normally functioning parents of elem entary  

school children. The parent-child  relationship problem is v iew ed  as a sk ill- 

d efic it  that can be enhanced or rem ediated through training. H ow ever, th ere is 

a wide range of c lie n te le  which are served by parent training programs. This 

section  will exam ine th e clin ica l ch aracter istics o f both parents and children.

P arents. The parent is the primary socia lizing  agen t in the child's early  

l ife . Day care teach ers and babysitters are also strong in fluences but not as 

pervasive as th at of a parent. B assoff (1982) review ed th e literature on parent- 

originated disturbances betw een  parents and their in fants. Individual counseling, 

support system  developm ent, and parent education  w ere recom m ended  

interventions for th e disturbed relationships. Parents may be em otionally  

disturbed, psychotic , or be m aladjusted in their work and love  relationships. This 

may have a d efin ite  im pact on a parent's ab ility  to  function  within a parent 

training group and in turn in fluence outcom e research. The parents groups 

review ed in the previous sec tio n s did not assess th e lev e l o f parental pathology, 

prior to  the first session . H ow ever, th is may have been done inform ally through 

a screening procedure that was not reported in th e se lec tio n  process. Windeli 

and Windell (1977) suggested  th at parents who lack normal child rearing sk ills
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and have d e fic it  ego  sk ills very likely need a m ore in ten sive , th erapeutic , and 

researched in tervention  approach.

P arents who exp erien ce d ifficu lties  with their children may have cogn itive  

d ifferen ces from  parents who do not have child behavior problem s. Solom on  

(1979/1980) found th at poorer cogn itive  problem solving sk ills w ere correlated  

w ith child d iff icu ltie s . S p ec ifica lly , parents w ith  child d ifficu lties  w ere less  able  

to  view  problem s from  severa l p ersp ectives, em ploy m eans-end thinking, predict 

consequences, and reeva lu ate  problem situ ations in fa c e  of fa ilure. If parents  

have th ese  co g n itiv e  d e fic its , then parent training program s, or leaders sk illed  at  

working w ith th ese  typ e o f d e fic its , may assist in sk ill developm ent.

There have been a  number of parental a n teced en ts of desirable  

d evelopm ental ou tcom es id en tified . Many of th ese  variables have been studied  

in research  review ed  by Anderson (1982). Parents' warm th and responsiveness, 

firm  and co n sisten t d iscip line, high demands for m ature and responsible behavior, 

and purposeful m odeling, teach in g , and rein forcem en t o f desired behavior have 

been associa ted  w ith su ccessfu l developm ental ou tcom es. If th ese  parental 

ch a ra cter istic s  are encouraged by any one o f th e various parenting training  

program s, then su ccessfu l ou tcom es should be ach ieved . H ow ever, the cookbook  

approach o ffered  in parent training programs is d ecep tiv e ly  sim ple and not 

Individualized. This m ay lead  som e parents who are not c lin ica lly  healthy, to  

m isinterpret principles and apply the wrong str a teg ies  inconsisten tly . This may 

serv e  to  rein force th e parent's disturbed view  of th em se lves and their child's 

behavior. This is why a trained professional leader is needed when working with  

a p oten tia lly  disturbed c lin ica l population.

The final c lin ica l consideration  of the parent is th e e f f e c t  o f  parenting on 

th e  parent. A lpert (1982) developed an in tegrated  fram ew ork for understanding
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the fam ily  l ife  cy c le . B esides the norm ative age graded in flu en ces and

norm ative history-graded in flu en ces, th ere are non-norm ative even ts that  

influence parents. The life  s ta g es o f a parent are strongly a ffe c te d  by life  

even ts such as th e birth of a  baby, death of a parent, d ivorce and financial 

changes. The stress o f being a parent can, in its e lf , induce clin ica l sym ptom s. 

U nresolved parent-child  issues w ithin the parent may carry over into  th e parent- 

child relationships o f la ter  gen erations. Furtherm ore, the co n flic t  betw een  

occupational and fam ily  roles may crea te  stress in th e parent which is  displaced  

onto th e child or other parent (Richardson, 1982). Parent training has been  

shown to  increase m arital sa tis fa c tio n  (Scovern e t  a l., 1980) in som e ca ses , but 

not in others (O ltm anns, Broderick, <5c O'Leary, 1977). The side e f f e c t s  o f parent 

counseling on m arital sa tis fa c tio n  have had the g rea test im pact on low  m arital 

sa tisfa c tio n  groups (Forehand, G riest, W ells, & McMahon, 1982). In e ssen ce , th e  

parents' c lin ica l ch a ra cter istic s , w hether b io logica l, developm ental, or 

situ ational, need to  be taken in to  consideration  when planning a  parent training  

group.

C hildren. The children, whose parents are subjects in the parent training  

groups, are usually c la ssified  as noncom pllant behavior problem s, or healthy  

elem en tary  school children. Only a few  programs have included children in a 

trea tm en t com ponent. T hese are a  PET group (Andelin, 1975), a behavioral 

parent training program involving a parent-child  dyad (Forehand & McMahon,

1981), and a com m unications program (Terkelson, 1976). Wantz and R ecor (1984) 

have discussed a sim ultaneous parent-ch ild  group intervention  in which the  

parents p artic ip ate  in a  STEP group w hile th e children p artic ip a te  in a 

D eveloping Understanding o f S e lf  and O thers group (DUSO; D inkm eyer & McKay,

1982). Few  a ttem p ts have been m ade to  clearly  identify  th e lev e l o f child
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disturbance as a criterion  for the parent's participation  in a parent training 

group.

The reciprocal e f f e c t  o f parent-child  relations has been discussed by 

Anderson (1982, 1984), and B assoff (1982). It is generally  acknowledged th at the  

child develops w ithin the co n tex t of a fam ily system , and makes an a ctiv e  

contribution to  their own socia liza tion  exp eriences (Anderson, 1982). This can be 

helpful to  parents in o fferin g  new p ersp ectives, introducing previously ignored  

pleasures, and encouraging personal challenges (Anderson, 1984). H ow ever, the  

interdependency w ithin th e fam ily system  can be harmful when the infant, or 

child has a disturbance, such as an inherited d isease, in flic ted  physical or 

em otional d istress, or perceptual disorder. A t th is point, individual counseling, 

m arital counseling, support system  developm ent, and parent education  is 

recom m ended (B assoff, 1982). Thus, the child's c lin ica l ch aracter istics need to  

be taken in to  accoun t, in addition to  th e parent's c lin ica l ch aracter istics when 

se lec tin g  parents and children for a parent training group.

Personal C h aracteristics

Much lik e th e counselor, each parent brings into th e parent training group 

particular personal ch aracter istics which may in fluence both the process and 

ou tcom e o f parent training. Som e o f th ese  personal ch aracter istics were 

discussed in th e sec tio n  on c lien t drop-out. N ev erth eless, there are sa lien t 

ch aracter istics such as socioeconom ic sta tu s, gender, race, m arital sta tu s, and 

child sta tu s th a t need to  be taken into account when planning a parent training  

group.

S ocioecon om ic sta tu s (SES). A fa c to r  in parent drop-out is SES. This does 

not appear to  be a  fa c to r  in term s of ou tcom e. T .R . R ogers (1981) divided 31 

m other-ch ild  pairs into low , m edium , and high SES groups w ith the mean age of



127

the children ranging from  58-64 m onths. There w ere no sign ificant d ifferen ces  

in the groups on m easures of parent attitud es and behavior, prior to  behavioral 

training, or upon ou tcom e. All groups showed positive changes in parent 

attitu d es and behaviors, fo llow ing the behavioral training. Plam beck (1980) 

found no sign ificant d ifferen ces in child rearing a ttitu d es betw een parents of 

low er SES (n = 16), parents who favored the M ontessori approach (n = 32), 

m ilitary parents (n = 30), and parents who never sen t their children to  either a 

preschool or a daycare center (n = 22). Furtherm ore, there are no sign ificant  

d ifferen ces  in parent a ttitu d es betw een  part-tim e working m others (n = 22), fu ll­

tim e working m others (n = 47), and student m others (n = 20). T hese studies  

suggest that a parent training group may be used across a few  socioecon om ic  

lev e ls , but not across ethn ic groups. A lso, th ese  findings are lim ited  to  

behavioral training.

The issue o f working m others appears to  be a relevant SES issue since som e  

m others may be single parents and be the so le  support for a fam ily  and/or 

com bined w ith child support and/or alim ony. Som e m ight be married in which  

their incom e is e ith er th e  so le  support and/or com bined w ith a spouse's incom e to  

a ffe c t  SES. Juneja (1979) found d ifferen ces in childrearing p ractices b etw een  25 

working and 25 nonworking m others aged 25-35 years. The results ind icate that 

working m others stop  breast feed ing  earlier and are more concerned about the  

child's d ie t. They are m ore attached  to  their children, exerc ise  str ic ter  to ile t  

training, and used m ilder d iscipline. As a result, the children w ere more 

independent, adjusted, so c ia lized , and w ell-behaved . This study r e flec ts  the  

p ositive  e f fe c ts  th a t a working m other can have on a child. H ow ever, th ere is 

still resistance to  wom en working. Even though over 5096 of m others work, 7096 

of the public says th ey  should not work (G ilbert, 1982). SES may in fluence a
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parent's w illingness to attend a parent training group in term s of lack of m oney, 

or tim e, due to a work com m itm ent. It may also  influence a parent's w illingness 

to attend  if a child's behavior is p erceived  as independent and w ell-adjusted.

G ender. Parenting research has been obstructed by b e lie fs  about gender 

roles (G ilbert, 1982). There has been a transition  through th e second half of the  

20th century in the values o f parenting. The role of many women has changed  

from  caretaker to  career, as has th e  role o f many men from career to  caretaker. 

The shared parenting trend has challenged men's gender identity  and created  

stress among w om en in defin ing their role (Bernard, 1982). M others have been  

the primary participants in parent training program s. H ow ever, fathers are  

becom ing m ore a c tiv e ly  involved w ith children which has led to  the developm ent 

of psychoeducational programs for fa th ers (Moreland & Schw ebel, 1982). 

R esearch into sex -ro le  stereotyp ing  regarding parent training is  an issue L evant 

(1983b) b elieves is a d irection  for the future.

A father's participation  in a parent training group is an unusual 

phenom enon, even  though there has been no sign ifican t d ifferen ce  in outcom e  

betw een  fathers and m others in th e few  stud ies that have been done (L evant, 

1983b). This needs further research. Harriman (1979/1980) surveyed 289 fa th ers  

o f infant children six-m onths o f age or younger. Fathers' m ost desired  

educational supports w ere pam phlets, books, and te lev ision  program s. The lea st  

desired w ere tape recorded lessons and correspondence courses. Even though  

they did not rate em otional support highly, th ey  did prefer re la tiv es over friends, 

much m ore than v isiting hom em akers. The im plications o f th is survey are th at  

fathers may not seek  out support through parent training groups, although th ey  

may rely upon books and te lev isio n  for guidance.
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M others have been the typ ica l participant in parent training groups 

(L evant, 1983b). Resnick (1982) explored the frequently  associa ted  relationship  

b etw een  the parental role and the m aternal role. The mother goes through a 

developm ental cy c le  of exp ectan t m otherhood and early m otherhood. Then 

com es the stages of preschool and school age children and fin ally  la te  

m otherhood. In addition, are the sp ecia l situ ations of m ultiple fem a le  roles, 

a d o lescen t m otherhood, s ing le m otherhood, and m inority m otherhood. M inority 

m otherhood is the exp erience o f being an ethn ic m inority m other in an 

oppressive so c ie ty . Many o f th ese  sp ecia l situ ations have not received  a tten tion  

in th e  parent training litera tu re. H ow ever, m others have frequently  been  

associa ted  with child disturbances. This is prim arily b ecau se m ost research  has 

been done w ith m others. This association  is lik e ly  to  change as fa th ers are 

included in research stud ies.

Studies have been conducted primarily on the in fluence o f m others on 

children. Many of th ese  w ere discussed in earlier sec tion s. Brunnquell, 

C richton, and Egland (1981) surveyed 267 high-risk m others prenatally  and three  

m onths a fter  th e birth o f their first child. They found th at th e le v e l o f personal 

in tegration  yielded the strongest d ifferen tia tion  w ith  regard to  adequacy of 

m aternal care. This is im portant in term s of parent training in th at lead ers need  

to  encourage personal integration  before an e ffo r t is m ade to  tea ch  child  

m anagem ent sk ills. A nother study exam ined th e  in terconn ection  o f m aternal 

determ inants and personality a ttr ib u tes of ad o lescen t m ale tob acco  users (Brook, 

W hitman, & Gordon, 1981). The m others o f sm okers w ere le ss  trad ition al, less  

a ffe c tio n a te , and less  lik e ly  to  serve as m odels for their sons, who w ere  

im pulsive, rebellious, and aggressive . T hese stu d ies focus upon th e m other's
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Influence on the child, but it was m entioned earlier that a strong reciprocal 

parent-child  relationship ex ists  that may be more valuable to  exam ine.

R a ce . The parent training programs appear to  be aim ed a t a w hite, 

m iddle-class population. This may be a hinderance to  research in parent training 

(G ilbert, 1982). Counselor and c lien t sim ilarity over race and socia l c lass is 

desirable when high counselor em pathy, clien t-counselor a ttraction  and cogn itive  

sim ilarity , and c lien t im provem ent is the goal (Sladen, 1982). M exican-A m erican  

co lleg e  students w ith  a strong com m itm ent to  the M exican-A m erican culture 

expressed  th e g rea test p reference for an ethn ically  sim ilar counselor and the  

lea st  w illingness to  se lf-d isc lo se  (Sanchez & Atkinson, 1983). In the sam e study, 

M exican-A m erican fem a les  expressed a greater w illingness to  use professional 

counseling serv ices  than did m ales. R esearch  discussed earlier suggested  that 

m ost racial groups preferred a racially sim ilar counselor, a t lea st in th e in itial 

session . H ow ever, Atkinson, Morten, and Sue (1979) point out that:

w hile sim ilarity  in race, eth n icity , and culture may be highly correlated  

with counseling su ccess, w e b elieve  that other attr ibu tes (ability  to  share a 

sim ilar world v iew , appropriate use of counseling stra teg ies , aw areness of 

own values, e tc .)  m ay be equally im portant fa c to rs  in cross-cultural 

counseling (p. vii).

The ab ility  to  sam ple various racial populations would allow  greater insight 

into parents' v iew  of their life  circum stances and how th ey  a ct on their  

perceptions, particularly towards their children. A wider adaptation o f the 

parent training programs for use with d ifferen t sociocu ltural groups w ill be 

helpful in recru iting m inority parents. This w ill require an exam ination  of the  

values and b e lie fs  underlying the con tent and delivery o f th e program s. Finally,
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training in cross-cu ltural counseling for all parent training group leaders may 

decrease drop-out rates and increase minority attendance.

M arital s ta tu s. There are a wide variety o f parenting form s, depending 

upon m arital sta tu s. A parent may, or may not, be married one or m ore tim es, a 

step-parent, a divorced parent, a single parent, or a non-custodial parent. 

Programs have been developed for many of th ese  m arital s ta tu ses . How children 

fe e l about living In th ese  fa m ilies  is an im portant issue since th e traditional 

Anglo fam ily has undergone a trem endous change ("Parenting expert", 1983). 

The exp erience o f being a  nontraditional parent is both traum atizing and 

enriching. T here are no s e t  rules which require adaptability  and crea tiv ity  on 

the part of th e  parents. The v ita l concern in parent training is th at th e leaders 

be trained to  adapt the principles contained in th e parent training programs to  

the parents. A deta iled  description  of the subjects may also be necessary to  

determ ine the extern al va lid ity  of a  study.

Child s ta tu s . The m ajority o f children, w hose parents p artic ip ate  in parent 

training, are norm al, w ell adjusted elem entary school children. A few  groups 

have been designed for use w ith  specia l populations such as handicapped children, 

fo ster  children, in fants, and substance abusers. C apuzzi and Lecoq (1983) 

sum m arized the stud ies th a t linked parental drinking patterns, com m unication of 

caring and in terest, and use o f socia l control to  eventual ad olescen t use and 

abuse of alcohol and marijuana. It was recom m ended th at counselors design  

programs around fam ily counseling or parent education  m odels. In contrast. 

Brook, Gordon, and Brook (1980) found th at paternal fa c to rs  and adolescent 

fem a le  personality attr ibu tes have independent e f f e c t s  upon adolescent 

marijuana use. So, th is study does not support the use o f fa th ers in parent 

training if  fem a le  ad olescen t marijuana use is the presenting problem . H owever,
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the father may play a v ita l role within the fam ily system  th at in fluences the  

marijuana use. A lexander e t  a l. (1976) found a group behavior m odification  

program usefu l for a sm all number of fa m ilies  with delinquent minors. Parker 

(1980/1981) w as su ccessfu l in providing a short-term  educationally  oriented  

group with parents o f retarded Down's Syndrome children. So, the use of parent 

training w ith fa m ilies  who have children th at are handicapped, abuse alcohol and 

marijuana, or who are delinquent may be warranted. It is im portant that th ese  

child ch a ra cter istic s  are considered when planning a parent training group for a 

sp ec ific  population.

This sec tio n  has review ed the major c lin ica l and personal parent-child  

ch a ra cter istics  th at may in flu en ce parent training. The im pact o f c lien t drop­

out was exam ined in order to  illu strate  the in fluence th at experim ental m ortality  

(Cam pbell & S tan ley , 1963) might have on the internal va lid ity  o f the parent 

training research . P arent training programs may not be availab le to  particular  

populations due to  a number of fa cto rs, including program, counselor, and c lien t  

ch a ra cter istic s . H opefully , th ese  ch aracter istics w ill be taken in to  consideration  

by counselors when se lec tin g  a parent training program to  deliver to  c lien ts.

Summary and C ritique o f L iterature

This review  o f the literature relating to  parent training leader  

ch a ra c ter istic s  has exam ined parent training program s, counselor  

ch a ra c ter istic s , and c lien t ch aracter istics. Parent training program s began in 

1815 w ith a m eetin g  o f parents and progressed along th eo retica l lines. The 

programs are b est c la ss ified  according to  th ese  th eo retica l approaches, which  

are also psychotherapeutic m ethods. Four major ca teg o r ies  o f parent training  

programs are being o ffered  to  consum ers. T hese include psychodynam ic, 

behavioral, hum anistic, and cogn itive-dynam ic program s. The b etter  developed
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program s have extended  their th eo retica l base to  include techniques from  other  

approaches. R esearch  supports a ttitu d e and cogn itive  changes am ong the  

parents, but very l i t t le  behavioral changes among the children, ex cep t those  

rated by the parents. Common research problem s include the use of con ven ien ce  

groups, poor random ization and control procedures, and experim enter b ias. In 

addition, long-term  follow -up and gen era lization  stud ies have only recen tly  been  

conducted , prim arily by behavioral researchers. Populations have not been w ell 

defined and replication  studies are nearly n on -ex isten t. F inally , many stud ies  

have not been published, other than as d issertation s, which m akes research  

d ifficu lt.

Counselor ch a ra cter istic s  have been exam ined through th e socia l in fluence  

theory. It has been over 15 years sin ce  th e counselor's perceived  le v e l of 

exp ertn ess, trustw orth iness, and a ttraction  w ere first suggested  as sa lien t  

fea tu res for inducing c lien t change. T hese in fluences are cued by o b jectiv e  

counselor ch a ra cter istics , such as professional sta tu s, gender, ra ce , and 

appearance. They are also influenced  by counselor behaviors such as 

interpretation , se lf-d isc lo su re , pred icate m atching, and paradoxical d irectiv es . 

The conclusions drawn from  analogue stu d ies, using th e Counselor R ating Form , 

are gen eralizab le in som e resp ects to  parent group lead ers. H ow ever, th e  nature 

of th e program con ten t and th e associa ted  child rearing sk ills, su ggests that 

additional leader q u a lities  such as parent sta tu s and even  paraprofessional status  

may be im portant in flu en ces. It has been recom m ended that both a professional 

and a paraprofessional leader, who are parents, be used to  lead groups. The issue  

of leader training is s t ill unresolved.

The typ e of c lien ts  th at are b est su ited  for parent training are parents who 

are prepared for th e  training p rocess, sim ilar in race and SES as the lead ers, and
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who are em otionally  in ta c t. T hese c lien ts are typ ically  parents who would like  

to  enrich their parent-child  relationship through the enhancem ent and 

developm ent o f child m anagem ent sk ills. The focus in th e  parent training  

programs should be placed in areas that are im portant to  the c lien te le . This 

includes being aw are of th e clien t's SES, m arital sta tu s, and child sta tu s. An 

in itia l screen ing in terview  betw een  the group leader and the potentia l c lien t may 

serve to  increase a tten dan ce and decrease th e drop-out rate. Various 

adm inistrative ch a ra cter istics  may also a f f e c t  the parent group process and 

ou tcom es. T hese are fe e s , scheduling, and term ination  issues. C lien ts prefer  

counselors whom th ey  can trust and be treated  lik e  equals. Becom ing aware of 

th e c lien t's clin ica l and personal ch aracter istics  can a ssist in a  positive parent 

training exp erien ce.

The present s ta te  o f know ledge regarding the in itia l influence of parent 

training leader ch a ra cter istics  is only inferred from  counselor analogue studies  

which used essen tia lly  a co lleg e  freshm an population. T hese studies are related  

to  the one being proposed in th at an experim ental fie ld  analogue procedure is 

being used in which a  brief stim ulus is presented , and the counselor is rated using 

th e  Counselor R ating Form . It a lso  u tilizes  an exp ectan cy  m easure which is an 

accep ted  outcom e rating for Adlerian parent training programs. Furtherm ore, 

data is being c o lle c ted  regarding adm inistrative ch aracter istics suggested  by 

previous research.

The quality o f the stud ies review ed vary from  weak to  ex ce llen t. The 

problem s in parent training research hae already been reported, and the  

w eaknesses o f th e analogue stu d ies are also their strength . They are lim ited  in 

their gen era lizab ility , y e t con sisten t in their internal va lid ity . There has been  

som e m ovem ent tow ards th e  use o f analogue stud ies in fie ld  settin gs, using
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experim ental procedures. This study w ill contribute to th e ex isting  literature by 

extending th e socia l influence theory into parent training research and by 

exploring the role of counselor dem ographic se lf-d isclosu re on parents' 

exp ecta tion s.
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INFORMED CONSENT FORM

The Guidance C linic is trying to  im prove its  serv ices. We are asking parents to  
take 20 m inutes to  help us in a study. You w ill be asked to  do three things:

1. Answer 6 short questions about you and your child.

2. L isten  to  a 10-m inute tap e about a parent education  project.

3. C om p lete 3 questionnaires about th e counselor, your child's behavior,
and th e program.

This study may help us in planning parent groups. It also helps parents learn  
about a parent education  program . If you would like to  help us in the study, 
mark the box and sign your nam e. You do not have to  help us in this study. Your 
child w ill s till rece iv e  serv ices . If you just would like parent education  
inform ation or study resu lts, mark th e  c irc les  below . P lea se  print your name and 
address.

A ll your answ ers w ill be kept p rivate. You can stop  a t any tim e .

I have read th e above con sen t form .

|~1 Y es, I w ill help.

I I No, I w ill not help.

(Signature) (D ate)

P lease  Print:
(N am e) (Address)

(W itness)

O P lea se  send parent education  inform ation.

Q ) P lea se  send study resu lts.
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INSTRUCTIONS

Dear Parent:

Parents can te ll a lo t about counselors just by knowing a l it t le  about them . A 
parent's in itia l im pression can play a big role in counseling. P lease  fo llow  th ese  
8 steps:

 Step  1. C om p lete the Inform ation Sheet on the next page.

 Step  2. Read the Counselor D escription.

 S tep  3. L isten  to  the tap e.

Step  4. R a te  the counselor on the tape.

Step  5 . R a te  your child's behavior as you would ex p ect it to  be like if
you com pleted  th e  program.

Step  6 . F ill in the 6 questions about the program.

Step  7. C om p lete the la st sh eet.

S tep  8 . Return a ll m ateria ls to  the recep tion ist.

REMEMBER: Your fir s t  and honest im pression is needed. It is okay to  go back 
to  the Counselor D escription  for Steps 1 to  6. You can p lace a check mark next 
to  each step  that you have com pleted . Thank you for your help.

If you have any com m ents or suggestions about the study, p lease co n ta c t me at 
the address and telephone number above. P lease keep th is sh eet for further 
inform ation.

S incerely ,

Richard D. R ecor, M.S. 
Psychology Intern
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INFORMATION SHEET 

PLEASE NOTE; A ll th e requested inform ation is for th e purpose o f research. 

Individual responses w ill be held in s tr ic te s t  co n fid en ce.

1. Your child who is currently in counseling a t th e Guidance C linic.

AGE SEX GRADE

2. Your eth n ic  group: ( ) C aucasian, ( ) B lack, ( ) H ispanic,

( ) Asian, ( ) A m erican Indian, ( ) O th e r ________________

3. Your sex: ( ) M ale ( ) F em ale

4. Parent status: ( ) Married, ( ) Single P arent, ( ) Other:

P lease  d e sc r ib e ______________________________________________

5. Your a g e : ____________________________________________________

6. Your h ighest com pleted  grade:
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Counselor: A (HMC)

COUNSELOR DESCRIPTION

The counselor you will hear on th e  tape  is Dr. William Sm ith, a  psychologist with

experience leading paren t education  groups. He is m arried , has children, and will

be leading the group.
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Counselor: B (HMN)

COUNSELOR DESCRIPTION

The counselor you will hear on the  tap e  is Dr. William Sm ith , a psychologist w ith

experience  leading p a ren t education groups. He is m arried , has no children, and

will be leading the  group.
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Counselor: G (HSC)

COUNSELOR DESCRIPTION

The counselor you will hear on th e  tap e  is D r. William Sm ith, a psychologist w ith

experience  leading paren t education  groups. He is not m arried , has ch ildren , and

will be leading the  group.
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Counselor; D (HSN)

COUNSELOR DESCRIPTION

The counselor you will hear on the  tap e  is Dr. William Sm ith , a  psychologist w ith

experience leading p aren t education  groups. He is not m arried , has no children,

and will be leading the  group.
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Counselor: E (LMC)

COUNSELOR DESCRIPTION

The counselor you will hear on th e  tap e  Is Mr. William Sm ith, a  tra ined

com m unity volunteer, w ith experience leading paren t education  groups. He is

m arried , has children and will be leading th e  group.
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Counselor: F (LMN)

COUNSELOR DESCRIPTION

The counselor you will hear on the  tap e  is Mr. William Sm ith, a  tra ined

com m unity vo lunteer, w ith experience leading p a ren t education groups. He is

m arried , has no children, and will be leading th e  group.
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Counselor: G (LSC)

COUNSELOR DESCRIPTION

The counselor you will hear on the  tape  is Mr. William Sm ith, a tra ined

com m unity volunteer, w ith experience  leading p a ren t education groups. He is

not m arried , has children, and will be leading th e  group.
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Counselor: H (LSN)

COUNSELOR DESCRIPTION

The counselor you will hear on the  tap e  is Mr. William Sm ith, a  tra ined

com m unity vo lunteer, w ith  experience leading p aren t education groups. He is

not m arried , has no children, and will be leading the  group.
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Introduction

C ondition A

I am Dr. William Sm ith. I am a psychologist with experience leading parent 

education  groups. I am married, and I have children.

Condition B

I am Dr. W illiam Sm ith. I am a p sychologist with experience leading parent 

education  groups. I am married, and I do not have any children.

C ondition C

I am Dr. William Sm ith . I am a psychologist with experience leading parent 

education  groups. I am not m arried, and I have children.

Condition D

I am Dr. William Sm ith . I am a psychologist with experience leading parent 

education  groups. I am not m arried, and I do not have any children.

Condition E

I am Mr. W illiam Sm ith. I am a trained com m unity volunteer w ith  

exp er ien ce leading parent education  groups. I am m arried, and I have children. 

Condition F

I am Mr. William Sm ith. I am a trained com m unity volunteer w ith  

exp erien ce leading parent education  groups. I am married, and I do not have any 

children.

Condition G

I am Mr. W illiam Sm ith. I am a trained com m unity volunteer with  

exp erien ce leading parent education  groups. I am not married and I have 

children.
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C ondition H

I am Mr. W illiam Sm ith. I am a trained com m unity volunteer with  

exp erien ce leading parent education groups. I am not m arried, and I do not have 

any children.
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PROGRAM QUESTIONNAIRE

NOTE; Com pletion of this questionnaire does NOT obligate you to  p articipate in 
a parent training program. We are only in terested  in your opinions. P lease  mark 
only one response to  each question.

1. How willing would you be to  attend th is 9 week parent training group?

WILLINGNESS TO ATTEND 
not v e r y  : ___ : ____ : ____ : ____ : ____ : ____  very

2. Would you prefer th at a children's group were provided?

Y e s   N o ______

3. How much would you REALLY pay for the entire 9 w eek training?
(Mark only one).

a. $ 0 - 1 9 ______ b. $20 -  3 9 ______ c.  $ 4 0 - 3 9 ______

d. $60 -  7 9 ______ e . $80 -  9 9   f.  O th er____________

4. Where would you REALLY attend the sessions? (Mark only one).

a. Com m unity c l in ic   b. S ch o o l  c . P rivate P ractice

d. Com m unity c e n te r   e . C hurch   f .  O th e r _________

5. What tim e  during the day would you REALLY attend the sessions for l %t o  
2 hours? (Mark only one).

a. M orning___________ b. A ftern o o n _______________ c . E ven in g__________

6. Would you prefer a d ifferen t length group other than 9 w eekly  sessions?
Y es _______  No  . If you marked yes, p lease ind icate your m ost
preferred length . (Mark only one).

a. 1-3 w eeks b. 4 -6  w eeks c . 10-12 w eeks

d. m on th ly   e . b im on th ly   f .  Other

COMMENTS:
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CHECK SHEET 

P lea se  DO NOT look a t the counselor's description .

Mark those descrip tions th at b est describe th e counselor:

1. Professional S tatus

 a. professional psychologist

 b. com m unity volunteer

2. M arital S tatus

 a. married

 b. not married

3. Child S tatu s  

 a. has children

 b. does not have children

P lea se  com m ent on any other things about the counselor th at m ight influence  

your decision  to  a tten d  a parents' group.


