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ABSTRACT

A COMPARATIVE STUDY OF SCHOOL CLIMATE AND 

THE LEADERSHIP STYLE OF SCHOOL PRINCIPALS 

MAJOR PROFESSOR: DR. JOHN J. SEABERG 

BY: PHILLIP L. SELLARS 

This study exam ined the relationship betw een school c lim ate  and the 

leadership s ty le  o f school principals as perceived by teachers  and principals in 

one school d is tr ic t.  The population for the study was the  teach e rs  and 

principals in a suburban school d is tric t in Oklahoma. A random ly selected  group 

of 66 e lem en tary  and 66 secondary school teachers , plus the principals of the  17 

schools involved, com prised the sam ple. The Lead instrum ents (Lead Self and 

Lead O ther) w ere employed as the m easurem ent device for determ ining the 

leadership sty le  o f principals. A modified and abbrev iated  version of the  CFK 

Ltd. School C lim ate  Profiie was u tilized  to  m easure school c lim ate . A tw o- 

ta iled  2  te s t , Tukey's studen tized  range (HSD) te s t  for variance, and a Pearson 

Product Moment C orrelation  were employed to te s t  the  seven hypotheses. The 

.05 level of significance was the c rite rion  used fo r accep ting  or rejecting  each 

of the seven hypotheses. An analysis of the  data  revealed  th a t: (1) All of the 

principals view ed them selves as employing a leadership style th a t was 

relationship  o rien ted . (2) Principals tended to  view them selves as being more 

e ffec tiv e  in th e ir  leadership sty le  adap tab ility  than  did the teachers. (3) There 

w ere sign ifican t d ifferences betw een the way th a t  teachers and principals 

perceived the  c lim a te  of a school. (4) There w ere significant d ifferences 

betw een the  way th a t teachers and principals perceived the



leadership sty le  of th e  principal. (5) There w ere no significant d iffe ren ces 

betw een  th e  leadership sty le  of e lem en tary  and secondary school principals. 

(6) There w as a  significant d ifference  betw een  the  c lim ate  of e lem en tary  and 

secondary schools. (7) There was a  sign ifican t co rre la tion  betw een th e  

leadership sty le  of school principals and school c lim ate .
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A COMPARATIVE STUDY OF SCHOOL CLIMATE AND 

THE LEADERSHIP STYLE OF SCHOOL PRINCIPALS 

CHAPTER I 

INTRODUCTION

In 1903, the  B ritish educator Sadler observed th a t "The A m erican school is 

rad ian t w ith a be lief in its  mission, and it  works among people who believe in 

the rea lity  of its influence, in the necessity  of its  labors, and in th e  grandeur of 

its task" (c ited  by Tyack and Hansot, 1982, p. 511). Today i t  seem s th a t no one 

even thinks th is  way about public schools. Some eighty years a f te r  Sadler made 

his observation, th e  N ational Commission on E xcellence in Education, in a 

report issued in May, 1983, expressed its concern with the  condition of 

education in th e  U nited S ta tes with a stirring  ind ictm ent:

The educational foundations of our socie ty  a re  p resently  being eroded 

by a rising tide  of m ediocrity th a t  th rea ten s  our very fu ture  as a 

nation and a people.... If an unfriendly foreign power had a ttem p ted  to  

im pose on A m erica the  m ediocre educational perform ance th a t  exists 

to day , we m ight well have viewed it as an a c t of w ar. (NCEE, 1983, 

p . 1)

A t no o th e r tim e in recen t history, w ith the possible exception  of the  

a fte rm a th  of Sputnik in 1957, has the A m erican public been more concerned 

about the  p roductiv ity  of its schools. As Howe, (1983) form er U.S. 

C om m issioner of Education said: "Education in A m erica has moved to  c en te r 

stage" (p. 167). And the editors of T im e, in a fe a tu re  a rtic le  in th e  edition of



O ctober 10, 1983, said th a t  Am ericans have decided th a t good public schools 

are  essential for th e  public good, and they a re  determ ined  to  do w hatever is 

necessary to  im prove th e  quality of those schools.

Many recom m endations and changes for schools have been proposed, and 

more will surely be forthcom ing within the n ex t one to  th ree  years. Given the 

amount of controversy  genera ted  by public schools today , th e re  is no way to  te ll 

w ith any degree of c e rta in ty  exactly  what changes will be Im plem ented. The 

only thing th a t does appear ce rta in  is th a t changes in U.S. public education are  

likely to  be made during th is decade, and if th e  changes a re  in proportion to  th e  

controversy—then th e  changes will be drastic .

In 1957, following th e  successful launching of Sputnik by the Russians, 

Americans w ere determ ined  to  improve schools in order to  surpass the Russians. 

In 1984, faced with a sagging economy, reports such as th a t of the N ational 

Commission on E xcellence in Education which chronicle a nation of people with 

declining basic skills, and a growing fear th a t th e  U.S. cannot m aintain its 

position in th e  world m arket place as the undisputed leader; Americans now 

seem determ ined to  reform  education in order to  com pete with an econom ic 

rival like Japan.

In U.S. public education , as well as the e n tire  soc ie ty , it seem s fair to  say 

th a t the only constan t is change. In the opening pages of his book. C ontroversy 

in American E ducation , Full (1972) said: "Although controversy  alone cannot 

account for a ll the changes th a t take place in a soc ie ty , it  can and does se t the 

stage for changes to  occur" (p. 3). And, although educato rs generally  welcome 

th e  a tten tio n  now being focused upon public schools, th is  newfound enthusiasm



for doing som ething about education  is both  exhilarating and in tim idating  to  

educators.

T erre ll Bell, U.S. Secretary  of E ducation, said: "There is cu rren tly  in

progress th e  g re a te s t ,  most far-reach ing  and, I believe, th e  m ost promising 

reform  and renew al of education we have seen since the turn  of the cen tu ry" 

(T im e, 1983, p. 58). But as th e  rep o rt of the N ational Commission on 

E xcellence in Education s ta ted  em phatically , leadership in th e  schools is a  key 

com ponent in im plem enting th e  proposed refo rm s. And, a f te r  exam ining e igh t 

m ajor stud ies o f school e ffec tiveness  conducted  within the past ten  years, 

Sweeney (1983) concluded th a t  th e  d ire c t responsibility fo r improving 

instruction  and learning rests in th e  hands of school principals.

A nother m ajor variable in th e  push for excellence in schools is th a t of 

school c lim a te . As Lunenburg (1982) said:

Every a sp ec t of a school d is tr ic t 's  a c tiv itie s  is determ ined by the  

a ttitu d e s , m otivations, percep tions and com petencies of the human 

com ponent. Of all the tasks of adm inistra tion , managing people is the  

most im p o rtan t task because every th ing  else depends upon how well it  is 

accom plished, (p. 37)

S ta tem en t of th e  Problem 

The purpose of this research  was to  investiga te  the relationship betw een  

school c lim a te  and the leadership sty le  o f school principals as perceived  by 

teac h ers  and principals in th e  public schools of Norman, Oklahoma. 

Specifically , is school c lim ate  as m easured by the Tunney and Jenkins 

M odification of th e  Charles F. K ette ring  Ltd. (CFK) School C lim ate



Profile influenced by th e  leadership sty le  o f school principals as measured by 

the Mersey and B lanchard instrum ents, Lead Self and Lead O ther?

C onceptual H ypotheses

The m ajor a re a  o f concern  for this study was school c lim ate  and w hether 

or not it. is influenced  by th e  leadership sty le  of the  school principal. The 

specific questions inves tig a ted  were as follows:

1. .^re th e re  d iffe ren ces  among the  c lim ates  of schools within the same 

school d is tr ic t?

2. Is th e re  a d iffe ren ce  between school c lim a te  as perceived by teach ers  

and as perceived  by principals?

3. Is th ere  a d iffe ren ce  between the c lim a te  of an individual school as 

m easured by the  p ercep tions of the principal and as measured by the 

perceptions of the te a c h e rs?

'4. Is th e re  a d iffe ren ce  between the  leadership  sty le  of a school principal 

as m easured by th e  percep tions of the  principal and as measured by the 

perceptions of the  te a c h e rs?

5. Is th e re  a d iffe ren ce  betw een the leadership  s ty le  of e lem entary  and 

secondary school p rinc ipals?

6. Is th e re  a  d iffe rence  betw een the  c lim a te  o f e lem entary  and 

secondary schools?

7. Is th e re  a  re lationship  betw een th e  leadersh ip  style of school 

principals and school c lim a te?

D efinition of Terms

C onceptual D efin itions

C lim ate  -  The prevailing  tem per, outlook, s e t  of a ttitu d e s , or 

environm ental conditions (as in regard to  a p a rticu la r ac tiv ity  or concern) 

charac te riz ing  a group or period. (CFK L td., 1973)



School C lim ate  - An atm osphere or feeling which is in tu itively  f e l t  by 

those who a re  connected  w ith a school. C lim ate  resu lts from  th e  kinds of 

program s, p rocesses, and environm ental conditions th a t ch a rac te rize  a school as 

an in s titu tion . (CFK Ltd., 1973)

M anagem ent -  Working w ith and through individuals and groups to  

accom plish o rgan izational goals. (Mersey and Blanchard, 19S2)

Leadership - The process of influencing th e  ac tiv ities  of an individual or a 

group in e ffo rts  tow ard goal ach ievem en t in a given situation . (Mersey and 

Blanchard, 1982)

O perational D efinitions

School C lim ate  - The sum of scores on the fifty -item  questionnaire , the 

Modified CFK Ltd. School C lim ate  P rofile .

Leadership Stvle - The leadership profile obtained from the Lead-Self and 

L ead-O ther instrum ents developed by Mersey and Blanchard.

O perational Mvpotheses 

MOj = There is no s ta tis tic a lly  significant d ifference operationally  

defined a t th e  .05 confidence level am ong the  c lim ates of individual schools 

w ithin th e  sam e d is tr ic t as m easured by the responses of teach e rs  on the 

Modified CFK Ltd. School C lim ate  P ro file .

MOg = There is no s ta tis tic a lly  significant d ifference operationally  

defined a t  the  .05 confidence level betw een school c lim ate as m easured by the 

responses o f teach e rs  on the Modified CFK Ltd. School C lim ate  P rofile  and 

school c lim ate  as m easured by the responses of principals on the Modified CFK 

Ltd. School C lim ate  Profile.



HO^ = There is no sta tis tica lly  significant d ifference  operationally

defined a t  th e  .05 confidence level betw een the  c lim ate  of a school as measured 

by the responses of th e  principal on th e  Modified CFK Ltd. School C lim ate 

Profile and as m easured by th e  responses of teachers  on the  Modified CFK Ltd. 

School C lim ate  P rofile .

HO^ = There is no sta tis tica lly  significant d iffe rence  operationally

defined a t  th e  .05 confidence level betw een th e  leadership sty le  of a school 

principal as m easured by th e  responses of th e  principal on the Lead Self 

instrum ent and th e  responses of teachers  on the  Lead O ther instrum ent.

HO^ = There is no s ta tis tica lly  significant d iffe rence  operationally

defined a t  th e  .05 confidence level betw een the leadership style of elem entary 

school principals and secondary school principals as m easured by the responses 

of teachers on the Lead O ther instrum ent.

HOg = There is no s ta tis tica lly  significant d iffe rence  operationally

defined a t  th e  .05 confidence level betw een the  c lim ate  of e lem entary  schools 

and th a t of secondary schools as m easured by th e  responses of teachers on the 

Modified CFK L td. School C lim ate  Profile.

HOy = There is no s ta tis tica lly  sign ifican t rela tionship  operationally 

defined a t  th e  .05 confidence level betw een the  leadership style of school 

principals as m easured by th e  responses of teac h e rs  on th e  Lead Other 

instrum ent and school c lim a te  as m easured by the  responses of teachers on the 

Modified CFK L td. School C lim ate  Profile.

L im itations of the Study

1. This study involved only teachers  and principals in one school 

system : The public schools of Norman, Oklahoma.



2. Only one instrum ent was used to  m easure school c lim ate: The Tunney 

and Jenkins M odification of the  CFK Ltd. School C lim ate Profile.

3. Only the  perceptions of teac h e rs  and principals w ere used in 

determ ining school c lim ate .

4. The only instrum ents used to  determ ine leadership sty le  w ere the 

Lead instrum ents (Lead Self and Lead O ther) by Mersey and Blanchard.

5. As w ith any questionnaire study, the  assumption was made th a t the 

questionnaires w ere answered carefu lly  and honestly. It is. possible, how ever, 

th a t a num ber of item s may have been answ ered carelessly.

T heoretical Fram ew ork and Hypotheses

The th eo re tic a l fram ew ork for this study is based upon an in teg ra tion  of 

situational leadership theory as developed by Mersey and Blanchard, and the 

concept of school c lim ate  as proposed by th e  C harles F. K ettering  Foundation. 

S ituational Leadership

A fte r doing detailed  case studies on 31 key m anagers, Skinner and Sasser 

(1977) determ ined  th a t  successful m anagers w ere notably inconsistent in the ir 

m anner of a tta ck in g  problems. They continually  changed their focus, p rio rities , 

behavior p a tte rn s  with superiors and subordinates, and u ltim ate ly  the ir 

m anagem ent sty le  as the situation  d ic ta ted . Skinner and Sasser concluded th a t 

successful m anagers were very defin ite ly  situa tionalists .

It was the sam e types of experiences and observations th a t prom pted 

Mersey and B lanchard (1969) to  develop the ir situational leadership theory . 

A ccording to  situa tional leadership theory , th e re  is no one best way to  influence 

people. The leadership style th a t a  person should employ with individuals or 

groups depends upon the am ount of d irection  (task behavior), and the  am ount of



socio-em otional support (relationship behavior) a leader provides in a specific  

s ituation .

In the situ a tio n a l leadership theory , th e re  a re  four d istinct leadership 

sty les: te lling , selling, partic ipating , and delega ting . U tilizing the  tw o

variables of task  and relationship, Mersey and Blanchard (1982) define the  four 

sty les as follow s:

Stvle 1 -  High task/low  relationship  behavior is referred  to  as te llin g . 

This style is ch a rac te rized  by one-w ay com m unication in which the leader 

defines the  ro les of followers and te lls  them  w hat, how, when and where to  do 

various tasks. It em phasizes d irective behavior.

Stvie 2 - High task/high relationship behavior is referred  to as selling. In 

this style th e  leader s till provides most of the  d irec tion , but through tw o-w ay 

com m unication and explanation the leader a tte m p ts  to get the follow ers 

approval and involvem ent in the assigned tasks.

Stvle 3 -  High relationship/low  task  behavior is referred  to  as 

pa rtic ipa ting . The leader and follow ers share  in the  decision making and the  

main role of th e  leader is fac ilita ting  and com m unicating .

Stvie 4 -  Low relationship/low  task behavior is re fe rred  to  as de lega ting . 

Although the  leader may still identify  the problem , the followers a re  

responsible fo r deciding the how, when, and w here, and for carrying out th e  

plans. The lead e r de lega tes responsibility to  the  follow ers and provides l i t t le  

d irection  or support.

S ituational leadership theory is illu s tra ted  in F igure 1.

School C lim ate

With th e  publication of the work by Halpin and C ro ft (1962), the concept 

of school o rgan iza tional clim ate began to have substance. Prior to  th is, school
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(LOW) ^ TASK BEH A V IO R (HIGH)

Figure 1. Mersey and B lanchard, 1982, p. 152
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c lim ate  was a  nebulous feeling th a t people had about the  atm osphere of a 

p articu la r school: Som ething th a t  was b e tte r  fe l t  than described or m easured. 

And, during th e  1970's, th e  ac tiv ities  of th e  C harles F. K ettering  Foundation, 

w ith  its  sponsorship o f the Annual Gallup Poll on The Public A ttitudes Toward 

th e  Public Schools, and its emphasis upon im proving school c lim ate  added new 

im petus to  the  recognition  of school c lim a te  as a fa c to r  in school effec tiveness. 

(CFK Ltd., 1973)

The CFK Task Force (1973) a ttem p ted  to  develop a m eans w hereby a 

com m unity could m easure the  prevailing c lim a te , and assess the  quality  of th e  

processes and environm ental conditions th a t ch a ra c te r iz e  th e  school as an 

institu tion . The CFK Task Force suggested th a t a t  least eight major fac to rs  be 

examined to  determ ine  the  quality of a school's c l im ate :  (I) respect, (2) trust ,  

(3) high m orale, (4) opportunities for input, (5) continuous academ ic and social 

grow th, (6) cohesiveness, (7) school renew al, and (8) caring.

The Task Force  not only developed a com prehensive questionnaire to  

m easure school c lim a te , but also a handbook to  assist schools in both  the  

m easurem ent and im provem ent process.

Significance of the  Study

R ecent stud ies regarding school e ffec tiv en ess  have indicated th a t  th e  

principal and school c lim ate  w ere im portan t variab les . But just what p a r t does 

the  principal play in determ ining school c lim a te?  And, does the leadership sty le  

of the principal have any e ffe c t on school c lim a te , or is the c lim ate  determ ined  

by other variab les? This study proposed to  address these  questions.

The new repo rts  on education have much to  say about problem s in public 

schools and m ake recom m endations for im proving schools, but these  repo rts  a re
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rem arkably silen t in regard  to  how these changes a re  to  be im plem ented. 

School c lim ate  and th e  leadership sty le of school principals may be im portan t 

variables in im plem enting the changes in schools th a t  th e  A m erican public 

seem s to desire . One of the major goals of th is study was to  investigate the  

possible e ffe c t of th e  leadership style of the school principal on the  clim ate  of 

the school. The re su lts  from this study may provide a po ten tia l approach for 

im plem enting positive  changes in schools.

Inform ation from  th is study may also be helpful in the training, selection , 

and p lacem ent of school principals. School boards and superintendents need 

more objective w ays of m atching schools and principals in order to  have 

optimum effec tiv en ess . This study may s tim u la te  som e new approaches in 

school management th a t  would contribute to improvement of schools and the ir  

overall e ffec tiv en ess.

Organization of the  Study

This study is divided into five ch ap te rs . C hapter 1 contains an 

introduction, s ta te m e n t of the problem, th e o re tic a l fram ew ork, and hypotheses. 

C hapter II includes a  review  of re la ted  lite ra tu re  and research . It describes the  

developm ent of m anagem ent and leadership theory , research  regarding 

e ffec tiv e  p rincipals and e ffec tiv e  schools, and th e  concept of o rganizational 

c lim ate as it re la te s  to  schools.

C hapter 111 consists of inform ation re la ted  to  th e  population and sam ple, 

the instrum ents u tiliz ed , and the collection  and analysis of da ta  genera ted  by 

the study. C hap te r IV contains the  resu lts  of tes tin g  the hypotheses, and 

C hapter V the  sum m ary of research  findings, conclusions of the study, and 

recom m endations for fu r th e r study.
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

The word leadership did not appear in th e  English language until about 

1800, and i t  was alm ost a  cen tury  la te r  before social sc ien tists  began to  

seriously study th e  phenomenon of leadership (Gordon, 1977). Since th e  

beginning o f the T w entieth  C entury, thousands of stud ies have been conducted  

in the  w estern world in an a tte m p t to  adequately  define this phenomenon ca lled  

leadership. In his book. Handbook of Leadership, Stodgill (1979) surveyed th e  

lite ra tu re  on leadership , and review ed over 3,000 separate  docum ents 

concerning the research  on leadership. But the concern for finding a form ula 

for successful leadership continues, and especially  in the realm of U.S. public 

education.

Having f i r s t  been form ally postu la ted  during the la t te r  part o f the  

N ineteenth  C entury , leadership theories and concepts are a re la tively  new 

phenomenon. These theories have tended to  be consisten t with th e  mood of the  

m anagem ent com m unity, and according to  Boque and Saunders (1976), prior to  

1930 the p revalen t m anagem ent theory was th a t  of sc ien tific  m anagem ent. The 

sc ien tific  m anagem ent m ovem ent has generally  been associated with th e  ideas 

and w ritings of T aylor (1911). In essence, sc ien tific  m anagem ent em braced the 

study of w ork specia liza tion  and wage analysis. Taylor was a  recognized 

effic iency  ex p e rt, and as such, he proposed th a t m anagers dissect jobs in o rder 

to  find the  one m ost e ffic ien t way of doing the  job, and then establish  a  fa ir  

wage for th is work. The function of the leader in a sc ien tific  m anagem ent



13

se tting  was to  estab lish  and enforce peform ance c r i te r ia  to  m eet organizational 

goals. The m ajor focus was on the needs of the o rgan iza tion , not the individual.

C allahan (1962) m ade an analysis of th is m ovem ent and its e ffec ts  upon 

th e  U.S. public schools. He was p articu la rly  in trigued  w ith the gospel of 

effic iency  as preached  by Taylor. He described th e  Taylor approach as follows: 

When Taylor in troduced his system  in to  any  shop, his f irs t s tep  was to  

m ake a ca re fu i, d e ta iied , and exhaustive study of th e  various aspects of 

th e  jobs being done. For exam ple, in a  m achine shop Tayior wouid 

observe, tim e  w ith a stop w atch, and record  th e  tim es of various motions 

o f a  group of the m ost skillful men in th e  shop. A fte r studying his da ta , 

he wouid th en  se lec t a  worker he regarded  as being potentially  a firs t-  

class man, o ffe r him a bonus for working fa s te r , and experim ent. He 

would com bine w hat he regarded as the b es t and fa s te s t movem ents for 

each phase of th e  work th a t he had observed, and eiim inate all useless 

m otion. The experim ental f irs t-c la ss  m an would then be taugh t all the  

proper m otions and Taylor would have him re p e a t th e  process until he had 

sa tisfied  h im self th a t the job was being done in th e  best and fa s te s t 

m anner. This procedure wouid then be standard ized  and one by one the 

o th er w orkers would be taught and required  to  use th is system . His belief 

was th a t th e re  was one best way of doing any job and this method couid be 

determ ined  only through the sc ien tific  study of th a t  job by experts  w ith 

proper im plem ents, i.e ., a stop w atch  and record ing  card . (pp. 28 and 29) 

Fayoi, a F rench  engineer, and a s ta lw art in th e  sc ien tific  m anagem ent 

m ovem ent, d e te rm ined  th a t if organizations w ere  to  o p e ra te  effic ien tly , th e re  

needed to  be a c le a r understanding of th e  iines o f au th o rity  so th a t every person
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in th e  o rganization  knew where he was in re la tio n  to  o thers, and to  whom he 

repo rted . He also a ttem p ted  to  define the  tasks of m anagem ent and said th a t 

m anagers plan, organize, coord inate , com m and and contro l (Fayol, 1916). 

Gulick la te r  devised an acronym th a t en larged  upon Fayol's descrip tion  of 

m anagerial du ties. Gulick said th a t  the  basic  functions of adm in istra to rs 

w ere: Planning (P), Organizing (O), S taffing  (S), D irecting (D), C oordinating 

(CO), R eporting (R), and Budgeting (B). The fam ous acronym  POSDCORB 

rep resen ted  th ese  seven functions and w as the  resu lt of th is outline of 

m anagerial d u ties  (Gulick, 1937).

When Mayo (1933) of th e  H arvard G raduate School o f Business 

A dm inistration began to  w rite about his findings a t  the  W estern E lec tric  p lant 

in H aw thorne, Illinois, m anagem ent and leadership  theories began to change. 

Mayo had been asked by W estern E lec tric  offic ia ls in 1924, to  explain an 

unexpected resu lt of a sc ien tific  m anagem ent experim ent. E fficiency experts  

had conducted  a  series of experim ents in lighting conditions under which 

em ployees w orked, in an a tte m p t to  find th e  optim um  illum ination conditions 

th a t would bring about optim um  production . As lighting power was increased, 

the  output of the  te s t  group w ent up as had been an tic ipa ted . U nexpectedly, 

though, the ou tpu t of the  contro l group w ent up—w ithout any increase in light. 

A fte r m onths of research , Mayo and his a sso c ia te : concluded th a t the  answ ers 

to th e  dilem m a w ere not to  be found in th e  physical aspects of the  experim en t, 

bu t in the hum an com ponents. As a resu lt of th e  a tten tio n  given them  by the 

experim en ters, th e  workers began to  feel th a t  they w ere im portan t, and as a 

resu lt they  worked more diligently and e ff ic ien tly  than  they had previously.

This concern  fo r human re lations in m anagem ent was being espoused 

alm ost sim ultaneously by F o iie tt, in the  la te  1920's. Ms. F o lle tt (1940) argued
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th a t o rgan iza tional policies had to  be hum anized. She fe lt th a t conflic t among 

people in any organization  was inevitable; bu t th a t  If properly managed, 

co n flic t could be very  productive ra th e r than destru c tiv e . What F o lle tt fe lt 

needed to happen was th a t em ployees be involved In the  m anagem ent process. 

She believed th a t the  fundam ental o rganizational problem of any en te rp rise— 

governm ent, business, industry, education , or church adm inistration—was the 

building and m ain tenance of dynamic, yet harm onious human relations for a 

jo in t e f fo r t  in th e  m ost e ffec tiv e  operation  of th a t en terprise . In her papers 

and lec tu res  she consisten tly  a ttem p ted  to m ake th is point c lear.

The m ovem ent th a t  grew ou t of th e  w ritings and lec tu res of such people 

as F o lle tt and Mayo has been called the human relations m ovem ent in 

management theory. And, this added dimension of human relations behavior 

caused leadership theoris ts  to  begin to analyze both task oriented and people 

orien ted  tr a its  and ch a rac te ris tic s . Some th eo ris ts  began to  concen tra te  on the 

d iffe rences betw een  dem ocratic  and au to c ra tic  leadership  styles.

A fter World War II, m anagem ent theo ries tended to  be bimodal, w ith one 

school of though t em phasizing task  o rien ta tion  and the o ther being relationship 

o rien ted . The Theory X and Theory Y concepts proposed by McGregor (1960) 

illu s tra te  th is dichotom y.

The follow ing is a  list of assum ptions abou t human nature  th a t underlie 

M cGregor's Theory X and Theory Y:
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Theory X Theory Y

1. Work is inheren tly  dis­ 1. Work is as na tu ra l as play.

ta s te fu l to  m ost people. if the conditions a re  favorable.

2. Most people a re  no t am bi­ 2. Self-contro l is o ften  indis­

tious, have l i t t le  desire pensable in achieving

for responsibility  and organizational goals.

p re fe r to  be d irec ted .

3. Most people have little 3. The cap ac ity  for c rea tiv ity  in

capac ity  fo r c rea tiv ity solving organizational problems

in solving organ izational is widely d is tribu ted  in the

problem s. population.

4. M otivation occurs only a t 4. M otivation occurs a t  the social.

th e  physiological and esteem , and se lf-ac tualiza tion

sa fe ty  levels. levels, as well as physiolo­

gical and security  levels.

5. Most people m ust be closely 5. People can be se lf-d irec ted

contro lled  and often and c re a tiv e  a t  work if

coerced  to  achieve organi­ properly m otivated .

za tiona l objectives.

(Mersey and Blanchard, 1982, p. 49)
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As conceptualized  by L ikert (1961), m anagem ent approaches could be 

divided Into four categories: System 1, ex p lo ita tive-au tho rita tive ; System  2, 

benevo len t-au tho rita tive ; System 3, consu lta tive ; and System 4, the 

p a rtic ipa tive  group. L ikert com bined a method for m easuring th e  

ch a rac te ris tic s  of an organization with a p rescrip tion  for the Ideal s ta te  of th e  

organization , and a  form ula for moving th e  organization  from Its ac tu a l s ta te  to  

the Ideal s ta te ,  or System 4.

In th e  Ohio S ta te  Leadership Studies, Shartle (1956) concluded a f te r  

exam ination o f th e  role and behavior of many kinds of m anagers, th a t th e re  

w ere two fundam ental fac to rs em erging: (1) A concern for task ; and (2) A 

concern for persons. These fac to rs  w ere nam ed Initiation of s tru c tu re  and 

consideration . This sam e them e has been carried  on in the w ritings of th eo ris ts

since Shartle.

The Presence of Task- and Person-C entered  

Variables in M anagem ent Scholarship

A uthor and R eference Task V ariable Person Variable

C. L. Shartle
Executive P erform ance and 
Leadership (1956)

]. W. G etzels and 
E. G. Guba 
"Social Behavior and 
th e  A dm inistrative 
Process" (1957)

In itia ting
S truc tu re

Consideration

N om othetic Idlographlc
Dimension Dimension
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The Presence of Task- and P erson-C entered  

Variables in M anagement Scholarship

(continued)

Author and R eference Task Variable Person Variable

R obert R. Blake and 
Jane Srygley Mouton 
The M anagerial Grid (1964)

Concern for 
Production

Concern for 
Persons

F. E. F iedler 
A Theory of L eadership 
E ffectiveness (1967)

Task S tructu re Leader Member 
R elations

W. j ,  Reddin
M anagerial E ffec tiveness 
(1970)

Task
O rientation

R elations
O rientation

(Bogue 5c Saunders, 1976, p. 12)

A fte r exam ining 12<f leadership studies, Stodgill (1948) determ ined th a t 

th e re  is a  re la tionsh ip  betw een leader e ffec tiv en ess and ch a rac te ris tic s , 

ac tiv itie s , and goals o f the  follow ers. He concluded by saying th a t "Leadership 

m ust be conceived in te rm s of the in te rac tions of variab les which are  in 

constan t flux and change" (p. 64).

F iedler (1967) argued th a t e ither task  orien ted  or relationship orien ted  

leader behavior could be e ffec tiv e  depending on s itua tiona l variables, and the  

degree of e ffec tiv en ess  was dependent upon th e  m atch  betw een the  leader and 

the situa tion . The approach of Fiedler has been called th e  Contingency 

Leadership Theory. F iedler reported  the po larities as follows:
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1. T ask-orien ted  leaders perform  best in group situa tions th a t are  e ith e r 

very favorab le  or very unfavorable to the  leader.

2. R ela tionsh ip-orien ted  leaders perform  best in group situations th a t 

a re  in te rm ed ia te  in favorableness, which is defined by th e  degree to  which 

the situa tion  enables th e  leader to  ex e rt his in fluence over the group, (p. 

14)

Mersey and Blanchard (1969) f irs t published th e ir  situa tional leadership 

theory in the  Training and Developm ent Journal, May, 1969, and called the ir 

approach the  Life C ycle Theory of Leadership. Since th a t  tim e their concepts 

have been refined un til in 1982, they said:

S ituational leadership  is based on an in terp lay  among (1) the am ount of 

guidance and d irection  (task behavior) a leader gives; (2) the am ount of 

socioem otional support (relationship behavior) a leader provides; and (3) 

the  readiness (m atu rity ) function or ob jec tive . This concept was 

developed to  help people a ttem p ting  leadership, regard less of th e ir role, 

to  be m ore e ffe c tiv e  in the ir daily in te rac tio n s w ith o thers. (Mersey and 

Blanchard, 1982, p. 150)

Leadership and School Principals 

Given the apparen t mood of the  A m erican public to  improve public 

schools, the  ro le  of th e  school principal in bringing about increased 

effec tiveness is o f u tm ost im portance. A fte r exam ining eight major case 

studies of school e ffec tiv en ess , Sweeney (1982) determ ined :

1. The d irec t responsibility  for im proving in struction  and learning rests  

in th e  hands of school principals.

2. The leadership  behavior of principals was positively associated  w ith 

school outcom es in each  of the eight cases, (p. 346)
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According to  Manasse (1982), the  concept th a t the  principal is the key to 

success in e ffe c tiv e  schools is a recurring  them e in the  research  lite ra tu re  on 

e ffec tive  schools, curriculum  change, and program im plem entation . But, as this 

and o ther w rite rs  have pointed out, although th e re  is general agreem ent 

regarding the  p rincipal-princlp le, the  problem th a t seem s to  lack consensus is: 

What a re  these  e ffe c tiv e  principals e ffec tiv e  a t  doing?

M azzarella (1982) says th a t the consisten t finding about e ffec tiv e  

principals, is th a t they  a re  people oriented . Blumberg and G reenfield (1980), on 

the  o ther hand, s ta te d  th a t  principals who a re  e ffe c tiv e  leaders seem to  be 

highly goal o rien ted  and to  have a keen sense of goal c la rity . Goidhammer 

(1971) and his research  team  concluded th a t  the  m ost e ffec tiv e  principals had 

d ifficulty  living w ithin the constra in ts of a bureaucracy  and frequentiy  violated 

rules, procedures, and the  chain of com m and, seeking solutions to the ir 

problems from  any available source (cited  by M azzarella, 1982). The p ic tu re  of 

the  e ffec tiv e  principal in th e  lite ra tu re  is a t  b e s t a very ambiguous and 

im pressionistic m osaic, composed of w hat may appear to be many unrelated  

pieces.

E ffec tive  Schools, Leadership, and School C lim ate

Since the  C olem an R eport was published (Colem an and O thers, 1966), and 

many people began to  question w hether the  quality  of a  school actually  had a 

significant im pact on the  achievem ent of s tuden ts, o ther studies have been 

published th a t d ispute  th e  Coleman findings. One of the  most extensive 

projects of th is n a tu re  was conducted in London by R u tte r  (1979). The major 

conclusion o ffe red  by R u tte r  was th a t some schools do appear to  ex ert a 

positive Influence on pupil progress and ach ievem ent. The researchers fu rther
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concluded th a t th e  influence of the head teac h er (principal) was considerable, 

and th a t of the  m ore than 70 variables exam ined th a t  the  influence of the ethos 

or c lim ate  of the  school, and the role of th e  principal in establishing th a t 

c lim ate , was considerable.

In a study of 159 elem entary  schools In Michigan, Brookover (1975) 

designed a study to  exam ine the  hypothesis th a t  d ifferences in school social 

system s explain d iffe rences in student outcom es among schools. The conclusion 

reached by the  researchers was th a t "a m ajor portion of the variances in 

ach ievem ent betw een  schools was explained by th ree  components of the school 

social system : (1) school inputs, (2) school social s tru c tu re , and (3) school

clim ate" (p. 90).

Weber (1971) conducted a study of reading achievem ent in four inner city  

schools in New York, Los Angeles, and Kansas C ity , and determ ined th a t the 

school appeared  to  be an im portant variable in the success of third grade 

students in reading achievem ent. Interview s w ith s ta f f  and observations during 

reading in s truc tion  revealed th a t In successful schools there  was a decided 

em phasis on reading; carefu l and frequent evaluation  of pupil progress; and a 

p leasan t, o rderly , and quiet atm osphere. Leadership in bringing about these  

conditions appeared  to be a significant fac to r In the  Weber studies.

The New York S tate Perform ance Review (cited In Sweeney, 1982), 

com pleted  in 1974, studied two inner-city  schools in New York C ity th a t 

seem ed to  have very sim ilar school and com m unity environm ents, but d iffered  

widely in s tuden t achievem ent. The analysis revealed th a t d ifferences in 

studen t ach ievem en t appeared to be a ttr ib u tab le  to  fac to rs under the  contro l of 

the school, and many of them  re lated  to the leadership of the principal. The
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for dealing w ith reading problems and provided a good balance betw een 

adm in is tra tive  and instructional skills. This principal was involved in observing 

teach ers  and students, explaining d is tr ic t pians for im provem ent, estabiishing 

educational p rac tices , and developing a stab le  school atm osphere.

When the S ta te  of C alifornia conducted its own study of school 

e ffec tiv en ess in the  mid 70's, they iden tified  21 pairs of e lem entary  schools 

th a t m atched  on th e  basis of pupil ch a rac te ris tic s , but d iffered  on standardized 

ach ievem ent m easures. Madden (1976) and his colleagues identified five fac to rs  

th a t seem ed to d iffe ren tia te  e ffec tiv e  from  less e ffec tiv e  schools. In more 

e ffec tiv e  schoois: (i) Teachers reported  receiving significantly  more support: 

(2) there  was an atmosphere conducive to  learning: (3) the principal had more 

im pact on educational decision making: (4) th e re  was more evidence th a t  pupil 

progress w as being m onitored: and (5) th e re  was more emphasis on achievem ent.

Edmonds, (1978) through his e ffo rts  to iden tify  and analyze urban schools 

th a t  are  e f fe c tiv e  in the ir e ffo rts  to te a c h  poor and m inority students has m ade 

a major con tribu tion  to school e ffec tiveness research . His first e ffo rts  w ere 

m ade w hile he was d irecto r of the H arvard p ro jec t Search for E ffec tive  

Schools. These studies involved 20 e lem en ta ry  schools in the Model C ities 

Neighborhood of D etro it, a re-analysis o f th e  1966 Equal Educational 

O pportunity  survey d a ta , and an analysis of d ifferences in six pairs of 

e lem en tary  schools in Lansing, Michigan.

On th e  basis of these extensive studies, Edmonds determ ined th a t schools 

and school leadership do make a d iffe rence . According to Edmonds, e ffec tiv e  

schools have principals who:
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1. P rom ote an atm osphere  th a t is orderly  w ithout being rigid, quiet 

w ithout being oppressive, and generally conducive to  the  business a t hand.

2. F requently  m onito r pupil progress.

3. Ensure th a t  It is incum bent upon the  s ta f f  to  be instructionally  

e ffec tiv e  fo r all pupils.

Set c lea rly  s ta te d  goals and learning ob jectives.

5. Develop and com m unicate  a plan for dealing with reading and

m athem atics ach ievem en t problems.

6. D em onstrate  strong  leadership w ith a mix of m anagem ent and

instructional skills. (Edmonds, 1979, p. 27)

As a continuation  of his ea rlie r  work, Edmonds (1979) conducted a school 

effec tiveness study in nine elem entary  schools in New York C ity. School 

e ffec tiveness in this p ro jec t was defined by scores on a city-w ide reading 

achievem ent te s t ,  m e  resu iting  rankings w ere used to  d iffe ren tia te  highly 

e ffec tiv e  schools from  less e ffec tiv e  ones. Schools th a t showed substantial 

upward m ovem ent in te s t  scores over a  four year period w ere categorized  as 

im provers; those which showed no upward m ovem ent over the sam e period of 

tim e w ere ca teg o rized  as m aintain ing/declin ing. Pairs of improving and 

m aintaining/declining schools from  sep ara te  com m unities, m atched on

environm ental variab les w ere then  chosen from  five d is tr ic ts . Edmonds then

isolated five fac to rs  th a t  seem ed to  be associated  w ith  school effectiveness: 

(1) adm in is tra tive  s ty le , (2) school c lim ate , (3) em phasis on basic skills, 

(4) teach e r exp ec ta tio n s , and (5) continuous assessm ent of pupil progress.

In all of these  stud ies done since the  Colem an R eport cam e on the scene 

in 1966, the leadersh ip  sty le  of the  principal and th e  school c lim ate  were
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determ ined  to  be im portan t fac to rs which separa ted  e ffec tiv e  from ineffec tive  

schools. But w hat leadership style is m ost e ffe c tiv e ?  Is th e re  a best sty le, or 

does it  depend upon the  situa tion?  And if it does depend upon the situation , can 

the  leader be m atched  to  an organization w here his or her leadership sty le  is 

m ost e ffe c tiv e ?

O rganizational C lim ate in Schools

Concern fo r modifying the c lim ate  of organ izations has existed in W estern 

Society since a t  leas t the publication of The Prince by M achiavelli (1513). The 

onset of th e  Industrial Revolution brought abou t increased in te re s t in 

im provem ent of organizational ac tiv itie s . U ntil Mayo (1933) began to  publish 

his findings concerning the  now fam ous H aw thorne Studies, the em phasis of 

these  ac tiv itie s  cen te red  around the changing of the  physical environm ent, and 

the  tim e and m otion studies which were c h a ra c te r is tic  of the sc ien tific  

m anagem ent m ovem ent.

Beginning w ith the  human relations m ovem ent in m anagem ent, the  focus 

of e ffo r ts  to  im prove organizational c lim ate  began to  sh ift to  a ttitu d es , m orale, 

and m otivation . Following World War II, concern  fo r the psychological 

environm ent began to  rep lace earlie r m echanistic  approaches to m odification of 

the  orgn iza tional c lim a te . Argyris (1957) calls th is  psychological environm ent 

the  "living system " of organizations. Halpin (1962) s ta te s  th a t , analogously, 

personality  is to  th e  individual w hat o rgan iza tional clim ate is to  the 

organization .

The study of organizational c lim ate  as a function of m anagem ent was 

in troduced in th e  business world by McGregor (1960) in his Theory X and Theory 

Y model. His Theory Y person, inherently  curious and capable of grow th, of
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being trustw orthy , and of taking in itia tive , con tra sted  sharply w ith th e  m ore 

trad itional Theory X person who was indolent, passive, se lf-p ro tec tive , and 

defensive.

The study of o rganizational c lim ate  in schools was In itiated  by Halpin and 

C roft (1962) w ith th e  use of the ir O rganizational C lim ate D escription 

Q uestionnaire. A fte r adm inistering the questionnaire  to  1,151 teach ers  and 

principals in 71 schools In six d iffe ren t regions of th e  United S tates they  

devised six p rofiles of school c lim ates: (1) open, (2) autonom ous, (3) contro lled , 

(4) fam iliar, (5) paren ta l, and (6) closed. Halpin and C ro ft concluded th a t school 

c lim ate  is a  d is tin c tiv e  and definable en tity :

As any teach e r o r school executive moves from one school to  another he 

is inexorably s truck  by the d ifferences he encounters in organ izational 

c lim ates. He voices his reaction  with such rem arks as, 'You don't have to  

be in a school very  long before you fee l th e  atm osphere of a p lace .' (p. 19) 

With th e  wave of reports and studies th a t  have inundated A m erican 

educators during th e  p as t year, and the  sudden in te re s t in improving U.S. 

schools by P res iden tia l candidates. Congressional leaders, co rpora te  barons, 

governors, and th e  A m erican public in genera l, i t  is essen tia l th a t educato rs 

rea lize  th e  sign ificance  of school c lim ate  in bringing about any of th e  

an tic ipated  changes. In discussing the  dynam ics of educational change, Henry 

Brickell (1962) said:

The c lim a te  of an  organization is the  f i r s t  and m ost im portant concern in 

in itia ting  and sustain ing change. People simply do not change in a  

th rea ten ing  atm osphere—they becom e defensive and en trench. They may 

change surface  behaviors—conform —rece ive  and respond a t  th e  low est
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level possible and acceptab le  to  th e  powers th a t  be; but a ttitud ina l change 

and subsequent behavior change m ust be preceded by perceptual change. 

This im plies a willingness to accep t new inform ation. It is here th a t the 

stage for change is se t. (p. 81)

Daniel G riffith s  (1964) identified  several variables th a t aid or inhibit 

change, and th e  f irs t two of those item s have g rea t relevance for th is study. 

G riffiths suggested  the  following:

1. The m ajor im petus for change in organizations is from the outside.

2. The degree  and duration of change is d irectly  proportional to  the 

in tensity  of th e  stim ulus from th e  suprasystem . (cited by Morphet, Johns, 

& R elier, 1974, p. 75)

A ccording to  Magoon and Linkous (1979), a study by Strosberg into the 

relationships betw een  quality education and school c lim ate  in Florida, indicated 

a link betw een studen t achievem ent and te ac h e r m orale. These authors further 

s ta te  th a t:

The m ost im portan t task  of any organization  is th a t of c rea ting  and 

m aintain ing  a favorable social and em otional c lim ate  which cap ita lizes on 

the p o ten tia l o f employees and provides the  sa tisfac tion  th a t people want; 

and in a  school setting  the principal is the  key person in developing, 

nurturing , and m aintaining such a c lim a te . (Magoon and Linkous, 1979, 

p. 24)

Anderson (c ited  in G riffiths, 1956) investiga ted  the relationship betw een 

student ach ievem en t and teacher m orale. He used th e  Iowa Tests of 

Educational D evelopm ent to  m easure studen t achievem ent, while interview s 

were used to  determ ine  teacher m orale. The students of teachers reporting 

high m orale ranked high in achievem ent, and v ice versa.
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Smediey and Willower (19S1) ind ica te  th a t  th e  behavior of the school 

p rincipal as perce ived  by teachers  is a  c rucia l variable in the organ izational 

c lim ate  of schools. And, Stodgill (1974), in his exhaustive survey of the theory  

and research  concerning leadership says in a sum mary s ta tem en t: "When

teach e rs  and principals are  described high in consideration  and s tru c tu re , th e ir  

pupils tend to  m ake higher scores on te s ts  of school achievem ent" (p. 140).

Measuring School C lim ate

By th e  la te  1960's, the m ost popular in strum ent used to  assess th e  

o rgan iza tional c lim ate  of schools was the  O rganizational C lim ate D escription 

Q uestionnaire (O.C.D.Q.) developed by Halpin and C ro ft (1962). The O .C.D .Q . 

is com posed o f 64 questions which a re  divided in to  eigh t sub tests: Four which 

deal with th e  behavior of teachers, and four which deal with the behavior of 

principals.

Using th e  O.C.D .Q., Wiggins (1971) found in the schools th a t he 

investiga ted , th e  presence of a com pelling stab ility  of the  organizational 

c lim a te . C lim ate  did not change when principals w ere replaced. The behavior 

of principals becam e more significantly  re la ted  to  the  organizational c lim ate  as 

the  length  of the ir incumbency increased . He fu rther determ ined  th a t 

o rgan iza tional c lim ate  can be operationalized  to re fe r to  the resulting condition 

w ithin the school from  the social in te rac tio n  betw een the teach ers  and the  

principal.

The C harles F. K ettering  Foundation, CFK Ltd., a  Denver based 

philanthropic foundation, was established in 1967 with the goal of im proving 

ad m in is tra tive  leadership and the learning c lim ate  of e lem entary  and secondary 

schools. This organization assem bled a task  fo rce  of tw elve distinguished
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educators, led by Dr. R obert Fox, to  develop a com prehensive approach for 

assisting com m unities in improving the learning c lim a te  of the ir schools. This 

task force w orked w ith som e 200 school ad m in is tra to rs  from  across the  United 

S tates who w ere involved in school c lim ate  im provem ent projects to  get the ir 

ideas and suggestions fo r the  firs t d ra ft of the  CFK Ltd. occasional paper, 

School C lim ate  Im provem ent: A Challenge to the School A dm inistrator. (CFK 

Ltd., 1973) The p roduct of th is e ffo rt was a 130 question  Instrum ent called the  

School C lim ate  P ro file , and a handbook for u tiliz ing  this instrum ent and 

improving th e  c lim a te  o f schools.

The School C lim ate  Profile a ttem p ts  to  take  in to  account the basic human 

needs of studen ts and educators, school c lim ate  goals, and school c lim ate  

determ inan ts. The respondents ra te  each of the  130 item s as they see them  

operating in the  school (what is). Responses a re : (1) alm ost never, (2)

occasionally , (3) frequen tly , (4) alm ost alw ays. Each of the item s is also 

marked w ith th e  sam e scale for how the respondent believes the  condition 

should be presen ted  in the  school (what should be).

The basic concepts involved in the CFK L td. School C lim ate Profile a re  

illu stra ted  In F igure 2.
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CHAPTER III 

DESIGN OF THE STUDY 

Selection of Subjects 

The population for th is study was the  principals and teachers in the i i 

e lem en tary  and 6 secondary schools in the public school system of Norman, 

O klahom a. Six te a c h e rs  from each e lem en tary  school and 11 teach ers  from  

each secondary school w ere randomly se lec ted  for inclusion in th e  study, 

u tilizing  the  p rocedure recom m ended by Minium. (I97S, p. 243) The principals 

from  each  of th e  17 schools constitu ted  the  principal sample. The teacher 

sam ple was divided in to  two categories: tenured and non-tenured. Tenure was 

determ ined  by the  o ffic ia l school personnel rep o rt. For this study, teach ers  

w ith m ore than th re e  years service in Norman Public Schools were considered 

to  be tenured . The ra tio  o f tenured to  non-tenured  teach ers  was calcu la ted  for 

each of th e  17 schools, and th a t sam e ra tio  was m ain tained  in the sam ple.

Instrum entation

The Lead in strum en ts (Lead Self and Lead O ther) were developed by 

H ersey and Blanchard a t  the C en te r for Leadership Studies, Escondido, 

C alifornia. G reen (1980) has done extensive research  on the  Lead instrum ents 

and published a  m anual to provide inform ation regarding the ir usage. According 

to  th e  Lead M anual, in a te s t- re te s t re liab ility  study over a six-week in terval, 

the  co rre la tion  co e ff ic ien t was .71 and was sign ifican t a t  the .01 level. A 

sign ifican t co rre la tio n  of .67 was found betw een th e  adap tab ility  scores of the



31

m anagers and th e  independent ratings of th e ir supervisors. Based upon his 

research , G reen determ ined  th a t the  Lead in s trum en t was em pirically sound. 

Perm ission to  use the  Lead instrum ents in th is study was granted  by the C en te r 

fo r L eadership Studies in Escondido, C alifornia. (Appendix B)

Tunney and Jenkins (1975) utilized  th e  CFK School C lim ate P rofile  in a 

d isserta tion  study involving more than  1,100 studen ts, teac h e rs , adm in istra to rs, 

and support personnel in nine se lec ted  high schools in C alifornia. The use of 

fa c to r  analysis revealed  th a t the School C lim ate  P rofile was measuring som e of 

the  sam e th ings over and over again.

As a re su lt, th e  instrum ent w as reduced to  50 item s grouped into seven 

a reas : (1) hum ane teachers; (2) opportunity  for input; (3) caring;

(“ ) individualization; (5) supportiveness; (6) innovativeness; and (7) suitabili ty of 

school p lan t, in addition , the sub titles of each grouping w ere obviated so as not 

to  p rejudice th e  respondent w ith a preconceived idea re la tive  to any of the 

questions.

In the  Tunney and Jenkins study (1975), th e  instrum ent designed by the 

CFK Task F o rce  was subjected  to  a  fac to r analysis to  dem onstra te  its  validity  

no t only in te rm s of its  en tire ty  but also in the use of the 26 subareas 

(determ inan ts). The fac to r analysis showed new groupings of these question 

item s into seven fac to rs . The valid ity  of th e  in strum ent was approached 

through a fa c to r  an a ly tica l methodology, and th e  in strum en t was validated  in 

te rm s of which item s w ent together (groupings).

The re liab ility  of th e  questionnaire was also approached through fac to r 

analysis. T here was an in ternal consistency re liab ility  th a t  the  item s m easured 

the  sam e th ing . Sim ilar to  the K uder-R ichardson, the  item s were dea lt w ith by
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th e  item s m easuring a sim ilar concept (s ta tis t ic a l fac to r ana ly tica l re liab ility  

of in ternal consistency).

The s ta tis t ic a l  tre a tm en t of fac to r analysis of the  original questionnaire 

reorganized th e  130 item s into new groupings. While the  original groupings 

w ere designed and form ed into w hat appeared  to  be a logical grouping by 

sub title , th e re  was never a s ta tis tic a l tre a tm e n t of these  groupings by m em bers 

of the  original CFK Ltd. Task Force. As a  re su lt of fac to r analysis of th e  

questionnaire, fa c to r  scales were obtained. These fac to r scales rep resen ted  th e  

mean response acro ss Item s within these  scales and w ere se lec ted  because th e  

loadings w ere g re a te r  than  the  o ther a reas . The revised groupings and th e  

percent of variance revealed in the Tunney and Jenkins study were as follows:

Percent of
Factor Variance

!. Humane Teachers 66.8

II. O pportunity for Input 8 .9

III. C aring 6.1

IV. Individualization 71.7

V. Supportiveness 10.7

VI. Innovativeness 1 0 .1

VII. Suitability o f School P lant 62 ,6

Tunney and Jenkins (1975) concluded th a t th e  rem aining 80 s ta te m e n ts  in 

th e  original CFK questionnaire had no sign ificance in the percep tion  of school 

c lim ate  as far as th e ir  study was concerned. Perm ission to  use th e  CFK L td . 

School C lim ate  P rofile  was granted  by the  C adre  Publications C en te r a t  the  

U niversity of Tulsa. (Appendix B)
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Procedure for C ollecting D ata 

The re sea rch e r m et with the 17 school p rincipals in a  group m eeting  a t 

th e  board of education  building to  fam iliarize  them  w ith  the goals of the study 

and the tw o questionnaires being em ployed. Each principal was then asked to  

com plete  th e  Lead Self and the Modified CFK School C lim ate P rofile . A lis t of 

th e  teachers  random ly se lected  in each school and copies of the School C lim ate  

Profile and th e  Lead O ther instrum ent w ere d is tribu ted  to  th e  principals and 

instructions fo r com pletion  discussed. Two additional teachers w ere random ly 

se lec ted  from  each  elem entary  school and th ree  from  each secondary school in 

order to  provide substitu tes  for teach e rs  th a t  w ere ill, on leave, or who 

com pleted  the questionnaires im properly. Each of the teachers  se lec ted  was 

assigned a coded num ber to provide anonym ity, and all instrum ents were 

marked w ith th e  appropriate  code. Upon com pletion , the teachers put the 

questionnaires in individual envelopes th a t w ere then sealed and returned to  the  

office  of the building principal. Each envelope was marked w ith a four-d ig it 

code num ber th a t  designated  the school, the nam e of the teach er, and w hether 

they  w ere ten u red  or non-tenured. All m a te ria ls  w ere co llected  by the  

principals and re tu rn ed  to  the o ffice  of th e  superin tenden t one week foilowing 

th e  m eeting w ith th e  researcher.

Procedure for Analysis o f D ata  

A fter the  questionnaires had been re triev ed  by the researcher, they  w ere 

com piled by school and teacher codes. The Lead Self and Lead O ther 

questionnaires w ere scored using th e  Lead D irection  package, and a profile was 

ca lcu la ted  for each  of the 149 questionnaires. Each of the School C lim ate  

Profile questionnaires was scored using th e  four-po in t ra ting  scale designed for 

the in strum en t.
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D ata  card s for each of the 17 schools w ere prepared listing the school and 

teac h er codes, th e  individual scores for Leadership Styles 1 - 4, the  Leadership 

Style A daptab ility  score, and the  School C lim ate score. These cards w ere 

verified  befo re  the  data  were en tered  into th e  com puter, and again before the 

s ta tis t ic a l  analysis was done. All d a ta  processing was done on the  IBM-370 

C om puter a t  th e  University of Oklahoma using the  S ta tis tica l Analysis System 

(SAS) program  package. (SAS Institu te  Incorporated , 1982) For s ta tis tic a l 

tre a tm e n t, th e  .05 level of confidence w as u tilized  as the  c rite rio n  of 

significance for accepting  or rejecting  each hypothesis.

The s ta tis tic a l procedures used for te s ting  each of the seven hypotheses 

a re  listed  below:

1. To determ ine  w hether or not there  w ere statistically significant 

differences (aipha=0.05) among the clim ates  of the individual schools as 

m easured by the responses o f teach ers  on th e  Modified CFK Ltd. School 

C lim ate  P ro file , Tukey's Studentized Range (HSD) te s t for variance was 

u tilized . (SAS In s titu te , Incorporated, 1982, p. 497)

2. To determ ine  w hether or not th e re  w ere s ta tis tica lly  sign ifican t 

d iffe rences (alpha=0.05) betw een c lim ate scores as measured by the  responses 

of teach e rs  and the  responses of principals on th e  Modified CFK Ltd. School 

C lim ate P rofile , a  tw o-tailed ;t te s t  was u tilized . (SAS Institu te , Incorporated, 

1982, p. 494)

3. To determ ine  w hether or not th e re  w ere sta tis tica lly  sign ifican t 

d iffe rences (alpha=0.05) betw een c lim ate  scores of th e  principal and teach e rs  in 

individual schools as measured by the responses of th e  principal and teach ers  on 

the  m odified CFK School C lim ate Profile, a  tw o-ta iled  t̂  te s t  was u tilized . 

(SAS In s titu te , Incorporated, 1982, p. 494)
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4. To d e te rm ine  w hether or no t th ere  w ere sta tis tica lly  significant

d ifferences (alpha =0.05) betw een the leadership s ty le  of a school principal as

m easured by th e  responses of th e  principal on th e  Lead Self instrum ent and the 

responses o f te ac h e rs  on the Lead O ther in s trum en t, a  tw o-tailed  2 te s t was 

u tilized . (SAS In s titu te , Incorporated, 1982, p. 494)

5. To de te rm ine  w hether or not th ere  w ere  sta tis tica lly  significant

d ifferences (alpha=0.05) betw een the leadership sty le  of elem entary school 

principals and secondary  school principals as m easured  by the responses of 

teachers  on th e  Lead O ther instrum ent, a  tw o -ta iled  t  te s t  was u tilized . (SAS 

In s titu te , Incorporated , 1982, p. 494)

6. To de te rm ine  w hether or not th ere  w ere sta tis tica lly  significant

differences (alpha=0.05) betw een the c lim ate  of e lem en tary  schools and tha t of 

secondary schools as measured by the responses of teachers  on the Modified 

CFK School C lim a te  P rofile , a tw o-tailed  L te s t  was u tilized . (SAS In s titu te , 

Incorporated, 1982, p. 494)

7. To d eterm ine  w hether or no t th e re  w as a s ta tis tica lly  significant 

relationship (alpha=0.05) betw een the leadership s ty le  of school principals as 

m easured by th e  responses of teachers on the Lead O ther instrum ent and school 

c lim ate  as m easured  by the responses of teach e rs  on th e  Modified CFK School 

C lim ate P rofile , a  co rrelation  study utilizing  the  Pearson form ula was u tilized . 

(SAS In s titu te , Incorporated , 1982, p. 501)
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CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

Introduction

This study  was designed to  inves tiga te  th e  role th a t  school principals play 

in determ in ing  school c lim ate . Specifically , th e  study was designed to  analyze 

the  re la tionsh ip  betw een th e  leadership s ty le  of school principals and th e  

c lim ate  of th e  schools. Contained w ithin th is  chap te r a re  the p resen ta tion  and 

analysis of th e  d a ta  generated  by th is investigation , and the resu lts of tes ting  

the  hypotheses which were s ta ted  in C hap te r I.

The Lead Self instrum ent and the  Modified CFK School C lim ate Profile 

w ere d is tribu ted  to  each of the building principals in the Norman Public 

Schools. T able 1 contains the  responses o f  the principals regarding th e ir 

dom inant leadersh ip  sty le, leadership  s ty le  adap tab ility , and school c lim ate  

scores.

The Lead O ther instrum ent and the  Modified CFK School C lim ate Profile 

w ere d is trib u ted  to  a  random sam ple of 66 e lem en tary  and 56 secondary 

te ac h e rs . The te ac h e r sam ple was s tra tif ie d  on the basis of tenure so th a t the  

sam ple would m aintain  the ra tio  o f ten u red  to non-tenured teach e rs  th a t  

ex is ted  in each  of th e  17 schools. See T able II for th e  mean responses of th e  

te ac h e rs  in each  school re la tiv e  to  the  dom inant leadership sty le  of th e  

principal, th e  leadership sty le  adap tab ility  o f the  principal, and the school 

c lim ate  sco re .
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Perceptions of P rincipals
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School
Dominant 

Leadership Style
Leadership 

S tyle A daptability
School
C lim ate

21 2 13 147

22 2 5 141

23 3 10 138

24 3 15 160

2 : 2 10 169

26 2-3 16 156

31 2 11 188

32 2 9 158

33 2-3 12 166

34 2 13 176

35 2 14 185

36 2 14 163

41 3 9 161

42 2-3 20 163

43 2-3 11 172

44 3 7 175

45 3 12 149

Note -  The schoois num bered 21-26 a re  secondary, and those 

num bered 31-43 a re  e lem en ta ry  schoois.
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T eacher Perceptions -  Mean Scores
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School
Dominant 

Leadership Style
Leadership 

S ty le A daptability
School
C lim ate

21 2 2 .9 141.4

22 3 6 .2 136.6

23 2 10.4 155.6

24 2 11.5 162.1

25 2 10.5 150.9

26 1-2 3. 7 149.0

31 4 .17 136.2

32 2-3 10.0 173.2

33 1 - .5 164.8

34 1-2 -1 .0 144.2

35 2 7 .5 151.7

36 1-4 4 .0 153.0

41 2 8 .7 137.7

42 2 7 .8 172.7

43 2 10.8 172.5

44 2-3 10.7 163.7

45 2-3 11.5 164.2

Note - The schools numbered 21-26 a re  secondary, and those 

num bered 31-45 are  e lem en tary  schools.
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A prelim inary  analysis of the d a ta  revealed th a t  all principals in the study 

saw them selves as employing a high relationship leadership  style. The only 

sty les chosen by principals as their dom inant style w ere Style 2, and Style 3. In 

the H ersey and Blanchard model, Style 2 is ch a rac te rized  as  a high task  and 

high relationship  leadership  style, while Style 3 is a high relationship and low 

task  leadership s ty le . According to  Hersey and Blanchard (1982):

People who a re  perceived as using predom inantly  Styles 2 and 3 tend to  do 

well working w ith people of average levels of m a tu rity  but find it d ifficu lt 

handling discipline problems and im m ature work groups, as well as 

de legating  w ith com peten t people to  m axim ize th e ir developm ent. This 

sty le  tends to  be the most frequently  identified  sty le  in the United S tates 

and o ther countries th a t have a high level of education and extensive 

industrial experience , (p. 251)

T eachers a t  70% of the schools involved in th e  study also fe lt th a t their 

principals w ere leaders who predom inantly em ployed a high relationship 

leadership s ty le . There w ere th ree  schools (18% of the  sample) w here the 

teach e rs  said th a t  th e  dom inant leadership style of th e  principal was more task 

than relationship  o rien ted , and a t the rem aining tw o schools (12%), the teachers 

said th a t the dom inant leadership style of the principal was Style 1-2.

Results of Testing the  H ypotheses 

Seven hypotheses w ere tested  in this study, each  contributing to  the 

analysis of th e  research  problem . The presen ta tion  of the findings include a 

s ta te m e n t of th e  hypothesis followed by the resu lts of the te s ts  relevant to the 

hypothesis.
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HOj = There is no s ta tis tic a lly  sign ifican t d ifference  operationally  

defined a t  th e  .05 confidence level am ong the clim ates of individual 

schools w ithin the same d is tr ic t as m easured by the  responses o f te ac h e rs  

on th e  M odified CFK Ltd. School C lim ate  Profile.

An analysis of variance was perform ed to  determ ine if th e re  w ere 

sign ifican t d iffe rences in the  c lim ate  scores of th e  17 schools involved. The 

com puted F value was significan t a t  th e  .05 confidence level (Table III), and 

Tukey's S tudentized  Range (HSD) te s t  for variance was employed to  de te rm ine  

which schools d iffered  significan tly  from  each  o th er. The resu lts  of th is  

analysis showed th a t  d ifferences sign ifican t a t  th e  .05 confidence level ex is ted  

in com parisons of mean clim ate  scores betw een  6 of the 17 schools. (Table III) 

The null hypothesis was the re fo re  re je c ted  and the a lte rn a te  hypothesis th a t  a 

sign ifican t d iffe rence  does ex ist among the  clim ates of individual schools w ithin 

th e  sam e d is tr ic t was accepted.

H O j = There is no s ta tis tic a lly  sign ifican t d ifference  operationally  

defined  a t  th e  .05 confidence level be tw een  school c lim ate  as m easured 

by th e  responses of teach e rs  on th e  Modified CFK Ltd. School C lim ate  

P ro file  and school c lim ate  as m easured by th e  responses of principals on 

th e  M odified CFK Ltd. School C lim ate P rofile .

R esu lts o f th e  tw o-tailed  t  te s ts  indicated  th a t there  was a d iffe ren ce  

betw een  school c lim ate  as perceived by principals and as perceived by te ac h e rs  

in the  17 schools involved in th is study. (Table IV) The null hypothesis was 

th e re fo re  re je c te d  and the a lte rn a te  hypothesis th a t a significant d iffe rence  

does ex is t betw een  school c lim ate  as perceived  by principals and as perceived 

by te a c h e rs  w as accep ted .
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Table III

C lim ate  Comparisons Among Schools

Source
of

V ariance

School
C lim ate

^  F Value 

16 3.66

Probabalitv

0.0001

School C om parisons Significant a t  .03 C onfidence Level

Schools

32-41

32-22

32-31

42-41

42-22

42-31

43-41 

43-22 

43-31

D ifference
Between
Means

33.30

36.33

37.00

33.00 

36.03

36.30 

34.83 

33.86

36.33

Minimum
Significant
D ifference

3 3 .29

Note -  The schools numbered 21-26 a re  secondary and those 

num bered 31-43 a re  e lem en tary  schools.
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T a b le  IV

t  Test Comparing C lim ate  Scores of Principals 

and Teachers for all 17 Schools

Group N Mean S.D. Value Probability

P rincipals

T eachers

17

132

162.76

153.44

14.13

20.47
2.41 0.0232

R esults ind ica te  a significant d ifference  a t  th e  .05 confidence level.

HO^ = T here is no s ta tis tica lly  sign ifican t d ifference  operationally  

defined a t  the .05 confidence levei betw een  the  clim ate of a school as 

m easured by the  responses of the principal on the Modified CFK Ltd. 

School C lim ate Profile and as m easured by the responses of teach ers  on 

the  Modified CFK Ltd. School C lim ate P rofile .

R esults of the  tw o-tailed  ^  te s ts  (Table V) indicated  th a t th e  perceptions 

of the  principal regarding school c lim ate  d iffe red  significantly  from the 

percep tions of the  teachers  in 9 of th e  17 schools. The null hypothesis was 

th e re fo re  re jec ted  and the a lte rn a te  hypothesis th a t there  is a  significan t 

d iffe rence  in the  school c lim ate  of individual schools as m easured by the  

percep tions o f the  p rincipal and as m easured by th e  perceptions of the teach ers  

was accep ted .

HO^ = There is no s ta tis tic a lly  sign ifican t d ifference  operationally  

defined a t  the  .05 confidence level be tw een  the  leadership style of a 

school principal as m easured by the  responses of the  principal on th e  Lead 

Self in strum en t and the responses o f te ac h e rs  on the Lead O ther 

Instrum ent.



T a b le  V

t  T ests By School C om paring th e  C lim ate 

Scores of the Teachers and th e  Principal

School N
Mean

D ifference S.D. T Probability

21 11 -5 .64 17.30 -1 .0 8 0.3052

22 11 -4 .3 6 2 4 .18 -0 .60 0.5627

23 11 17.64 18.37 3 .18 0.0097 *

24 11 2 .09 15.32 0 .45 0.6604

25 11 -18 .09 17.86 - 3.36 0.0072 *

26 11 -7 .00 16.24 -1 .43 0.1834

31 6 -51 .33 17.03 - 7.45 0.0007 *

32 6 15.17 7 .28 5.10 0.0038  *

33 6 -1 .1 7 2 3 .92 -0 .12 0.9096

34 6 -31 .83 14.45 -5 .3 9 0.0030 *

35 6 -33 .33 29 .99 -2 .72 0.0417 »

36 6 -10 .00 10.84 -2 .2 6 0.0735

41 6 -23 .33 12.47 -4 .58 0.0059 *

42 6 9 .67 5 .5 4 4 .28 0.0079 *

43 6 0 .50 10.67 0.11 0.9131

44 6 -11 .33 8 .71 -3 .1 9 0.0243 *

45 6 15.17 26 .14 1.42 0.2145

N o te  -  *  in d ic a t e s  s c o r e s  s ig n i f i c a n t  a t  t h e  .0 5  c o n f id e n c e  le v e l .
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R esults o f th e  tw o-ta iled  ;t te s ts  (Table VI) indicated  th a t the  perceptions 

of the  te ac h e rs  regarding the leadership sty le  of th e  principal d iffered  

sign ifican tly  from  th e  perceptions o f th e  principal in 9 of the 17 schools. The 

null hypothesis w as th e re fo re  re jec ted  and the  a lte rn a te  hypothesis th a t th e re  is 

a sign ifican t d iffe ren ce  betw een the leadership sty le  o f a school as m easured by 

th e  responses o f the principal and as m easured by th e  responses of teachers was 

accep ted .

HOg = There is no sta tis tica lly  sign ifican t d iffe rence  operationally  

defined a t  th e  .05 confidence level betw een  th e  leadership sty le of 

e lem en ta ry  school principals and secondary school principals as m easured 

by th e  responses of teachers on the  Lead O ther instrum ent.

Results of the tw o-tailed  t te s ts  indicated th a t th e re  was no significant 

d ifference  a t  th e  .05 confidence level betw een the leadership sty le  of 

e lem en tary  and secondary school principals. (Table V1Î) The null hypothesis 

was th e re fo re  accep ted .

HOg = There is no s ta tis tica lly  sign ifican t d ifference  operationally  

defined a t  th e  .05 confidence level betw een th e  c lim ate  of e lem entary  

schools and th a t of secondary schools as m easured by the responses of 

teac h e rs  on th e  Modified CFK Ltd. School C lim ate  P rofile.

R esults of the  tw o-tailed  t̂  te s ts  indicated th a t  there  was a significant 

d iffe rence  betw een the  school c lim ate  of e lem en tary  and secondary schools. 

(Table VIll) The null hypothesis was th e re fo re  re je c ted  and the a lte rn a te  

hypothesis th a t  a sign ifican t d ifference  does ex is t betw een the c lim ate  of 

e lem en tary  and secondary schools as m easured by th e  perceptions of teachers  

was accep ted .



T a b le  VI

t  T ests by School C om paring the  Leadership Stvle 

A daptability  Scores on the Lead Self and the 

Lead O ther For th e  17 Principals

School N
Mean

D ifference S.D. T Prebab.lity

21 11 -10.09 6 .36 -5 .2 6 0 .0 (0 4  *

22 11 1.18 6.31 0 .62 0.5481

23 11 0.36 2 .80 0 .43 0.6761

24 11 -3.55 7 .37 -1 .6 0 0.1415

25 11 3 ^ # 0.7130

26 11 -12.27 7 ^ ^ -5 .33 0.0003 *

31 6 - 10.83 5 .74 -4 .6 2 0.0057 *

32 6 1.00 4 .20 0 .58 0.5847

33 6 -12.50 6 .06 -5 .0 5 0.0039 *

34 6 -14.00 5 .10 -6 .73 0.0011 *

35 6 -6 .50 5.01 -3 .1 8 0.0246 *

36 6 -10.00 7 ^ # - 3.18 0.0244 *

41 6 -0 .33 7 .76 -0 .11 0.9203

42 6 -12 .17 3 .37 -8 .84 0.0003 *

43 6 -0 .17 2 .79 -0 .1 5 0.8893

44 6 ^.67 2 .07 4 .35 0.0074  *

45 6 -0 .50 5 .92 -0 .21 0.8444

N o t e  -  *  in d ic a t e s  s c o r e s  s ig n i f i c a n t  a t  t h e  .0 5  c o n f id e n c e  le v e l .
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T a b le  VII

t  T est Comparing L eadership Style A daptability 

Scores For E lem entary  and Secondary 

School P rincipals

Group N Mean S.D. Value Probability

E lem en tary
Principals

66 6.33 6.76

-1.0071 0.3157

Secondary
P rincipals

66 7.52 6.72

R esults ind ica te  no significant d iffe ren ce  a t the .05 confidence 
level.

Table VII!

t  T est Comparing C lim ate  Scores o f E lem entary 

and Secondary Schools

Group N Mean S.D. Value Probability

E lem entary
Schools

66 157.61 20.57

2.38 0.0188

Secondary
Schools

66 149.27 19.66

R esu lts ind ica te  a sign ifican t d iffe ren ce  a t  th e  .05 confidence level.
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HOy = There is no s ta tis tica lly  sign ifican t relationship  operationally  

defined a t  th e  .05 confidence level betw een the  leadership style of school 

p rincipals as m easured by the responses of te ac h e rs  on the  Lead O ther 

in strum ent and school clim ate  as m easured by th e  responses of teach ers  

on th e  M odified CFK Ltd. School C lim ate  P rofile.

R esu lts of th e  Pearson Product Moment C orre la tion  study indicated th a t 

th e re  was a sign ifican t relationship betw een the leadership  style of school 

principals and school c lim ate . (Table IX and Figure 3) The null hypothesis was 

th e re fo re  re je c ted  and the a lte rn a te  hypothesis th a t a  significant relationship 

does ex is t betw een school clim ate  and the  leadership s ty le  of school principals 

was accep ted .

Table IX

C orrelation  C oeffic ien t for the Variables 

o f Leadership Style A daptability  and 

School C lim ate

Variable N Mean S.D. R Probability

Leadership
Style

132 6 .92 6.74

0.37839

0.0001

School
C lim ate

132 153.44 20.47

R esults ind ica te  a correlation  sign ifican t a t  the  .05 confidence 
level.

Summary of D ata Analysis 

In the  analysis of da ta , seven hypotheses postu lated  in the  study w ere 

te s te d . Six of th e  seven null hypotheses w ere re jec ted .
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HOj = T here is no sta tis tica lly  sig n ifican t d ifference operationally

defined a t  th e  .05 confidence level am ong th e  clim ates of individual 

schools w ith in  the sam e d is tric t as m easured by the responses of teac h e rs  

on the M odified CFK Ltd. School C lim ate P ro file . R ejected .

HO^ = T here is no sta tis tica lly  sig n ifican t d ifference operationally

defined a t  th e  .05 confidence level be tw een  school clim ate as m easured 

by the responses o f teachers  on th e  M odified CFK Ltd. School C lim ate  

Profile and school clim ate as m easured by th e  responses of principals on 

th e  Modified CFK Ltd. School C lim ate P ro file . R ejec ted .

H O j = T here is no sta tis tica lly  sign ifican t d ifference operationally

defined a t  the .05 confidence level b e tw een  the clim ate  of a  school as 

m easured by the responses of the principal on th e  Modified CFK Ltd. 

School C lim ate  Profile and as m easured by th e  responses of teachers  on 

th e  Modified CFK Ltd. School C lim ate P ro file . R ejec ted .

HO^ = T here is no sta tis tica lly  s ig n ifican t d ifference operationally

defined a t  the .05 confidence level be tw een  th e  leadership style of a  

school p rinc ipal as m easured by th e  responses of th e  principal on th e  Lead 

Self in s trum en t and the responses of te ac h e rs  on the Lead O ther

in strum en t. R e jec ted .

HO^ = T here is no s ta tis tica lly  s ign ifican t d ifference operationally

defined a t  th e  .05 confidence level be tw een  th e  leadership sty le  o f 

e lem en tary  school principals and secondary  school principals as m easured 

by the responses of teachers on th e  Lead O ther instrum ent. A ccepted .

HOg = T here is no sta tis tica lly  s ig n ifican t d ifference operationally

defined a t  th e  .05 confidence level be tw een  th e  clim ate  of e lem en tary
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schools and th a t of secondary schools as m easured by the responses of 

te a c h e rs  on the Modified CFK Ltd. School C lim ate  Profile. R ejec ted . 

HOy = There is no s ta tis tica lly  sign ifican t relationship operationally  

defined  a t  the .05 confidence level betw een th e  leadership sty le  of school 

p rincipals as m easured by the responses o f te ac h e rs  on the Lead O ther 

in s trum en t and school clim ate  as m easured by th e  responses of teachers  

on th e  Modified CFK Ltd. School C lim ate  P ro file . R ejec ted .

S ign ifican t d ifferences w ere found in th e  c lim a tes  of individual schools 

when th e  c lim a te  scores obtained from  th e  te a c h e rs  random ly sam pled a t  each 

school w ere com pared w ith the sam e scores o f te ac h e rs  a t  each of the o th er 

schools.

S ign ifican t d ifferences were found betw een the perceptions of principals 

and teach e rs  regarding school c lim ate  when th e  d ifferences w ere analyzed 

betw een the tw o groups, and when the d iffe ren ces betw een the perceptions of 

the principal and teach ers  were analyzed a t each  individual school.

S ign ifican t d ifferences w ere found be tw een  th e  perceptions o f th e  

principal and th e  teac h e rs  regarding th e  leadership  sty le  of the principal when 

the leadership  s ty le  scores were analyzed by school.

S ign ifican t d ifferences were found betw een th e  c lim ate  of e lem entary  and 

secondary schools, but the same type  of analysis revealed  th a t no sign ifican t 

d ifferences ex is ted  betw een the leadership s ty le  of elem entary  and secondary 

school principals.

A sign ifican t relationship was found to  ex is t betw een the leadership sty le  

of school p rincipals and the clim ate  of those schools when the perceptions of 

th e  teach ers  w ere m easured and com pared.
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CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary

The purpose of this study was to  exam ine the  relationship betw een school 

c lim ate  and the  leadership sty le  of school principals as they w ere perceived  by 

teach e rs  and principals in the public schools of Norman, Oklahoma.

The d a ta  for the  study w ere co llec ted  from  the Lead instrum en ts (Lead 

Self and Lead O ther), and the Modified CFK Ltd. School C lim ate Profile . These 

questionnaires w ere adm inistered  to  all of the  principals and a random sam ple 

of teachers  from  each of the 17 public schools in Norman.

Seven questions were investigated  by th is study:

1. A re th ere  d ifferences among the  c lim ates of schools within the  sam e 

school d is tr ic t?

2. Is th e re  a d ifference betw een school c lim ate  as perceived by te ac h e rs  

and as perceived by principals?

3. Is th e re  a d ifference betw een th e  c lim ate  of an individual school as 

m easured  by the perceptions of the  principal and as m easured by the 

percep tions of the  teachers?

4. Is th e re  a d ifference betw een the  leadership style of a  school principal 

as m easured by the perceptions o f th e  principal and as m easured by the 

percep tions of the teachers?

5. Is th e re  a d ifference betw een the  leadership style of e lem en tary  and 

secondary  school principals?
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6. Is th e re  a  d iffe rence  between th e  c lim a te  of elem entary  and 

secondary schools?

7. Is th ere  a rela tionsh ip  betw een the  leadership  sty le  of school 

principals and school c lim ate?

The s ta tis tic a l tre a tm e n ts  applied to  the  298 questionnaires included 

percen tages, m eans, and frequencies to describe th e  d a ta . A tw o-ta iled  te s t, 

Tukey's S tudentized Range (HSD) Test for V ariance, and a Pearson Product 

Moment C orrelation  w ere em ployed to  te s t th e  seven hypotheses. The .05 level 

of significance was th e  crite rion  used for accep ting  or re jec ting  each of the 

seven hypotheses.

Findings

An analysis of th e  da ta  revealed the following:

1. All of th e  principals perceived them selves as employing a leadership 

style th a t was relationsh ip  oriented.

2. All of th e  principals viewed them selves as e ffe c tiv e  in adapting th e ir 

leadership s ty le  to  m eet the situation . The s ty le  adap tab ility  scores 

ranged from +5 to  +20.

3. In 71% o f th e  schools involved in th e  study, th e  principals perceived 

them selves as being m ore e ffec tiv e  in th e ir leadership sty le adaptab ility  

than did the teach ers .

4. In only one school, or 6% of th e  sam ple, did the principal and the 

teachers  ev a lu a te  th e  school clim ate th e  sam e. In 65% of the schools the 

principals perce ived  the school c lim ate  as being more positive than did 

the te ac h e rs , w hile in only 29% of the schools did the teachers view the 

school c lim ate  m ore positively than the principal.
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5. School c lim a te  scores varied sign ifican tly  in comparisons betw een 6 of 

th e  17 schools studied .

6. There w ere  significant d ifferences betw een  th e  way th a t teachers  and 

principals perce ived  th e  c lim ate  of a school. In 9 of the 17 schools 

involved in th is study (53%) there  was a  sign ifican t d ifference betw een 

the percep tions o f the teachers and the p rincipal regarding th e  c lim ate  o f 

th e ir school. In 6 of th e  9 schools w here th e re  was a significant 

d iffe rence  be tw een  the  perceptions of th e  p rincipal and teachers , the 

d iffe rence  w as negative, meaning th a t th e  p rincipal fe lt th a t the school 

c lim a te  was m ore positive than did the te ac h e rs .

7. There w ere significant d ifferences betw een  th e  way th a t teachers and 

principals perceived  the leadership style o f th e  principal, in 9 of th e  17 

schools involved in this study (5396), th e re  was a significant d ifference  

betw een th e  percep tions of the teachers  and th e  principal regarding th e  

e ffec tiv en ess o f th e  principal in adapting his or her leadership sty le to  f i t  

the  s itu a tio n . In eigh t of the nine schools w here there  was a  sign ifican t 

d iffe rence  betw een  the perceptions of th e  teac h e rs  and the principal, the  

d iffe rence  was a negative one, m eaning th a t  the principals view ed 

them selves as being more e ffec tiv e  in th e ir  leadership  style adap tab ility  

than did th e  te ac h e rs .

8. An analysis of th e  data  showed th a t th e re  were no sign ifican t 

d ifferences betw een the leadership sty le  of e lem entary  and secondary 

school p rincipals.

9. An analysis o f the data  showed a s ign ifican t d ifference betw een the 

c lim ate  o f e lem en ta ry  and secondary schools according to  the  perceptions 

of the te a c h e rs  involved in the study.



54

10. An analysis of th e  da ta  showed a s ign ifican t relationship to ex ist 

betw een th e  leadersh ip  sty le of school p rincipals and the school c lim ate  

scores.

Conclusions

An analysis o f th e  da ta  genera ted  in th is  study revealed th a t the 

percep tions of teac h e rs  and principals d iffe red  significantly  on both the 

variab les of school c lim a te  and th e  leadership s ty le  of the principal. The 

principals view ed th e ir  leadership sty le , th e ir  ab ility  to  adapt the ir leadership 

sty le  to  f it th e  s itu a tio n , and the school c lim a te  in a  m ore positive way than  did 

th e  teach ers . The researcher has th e re fo re  concluded th a t th e  principals 

involved in th is study w ere apparen tly  unaw are of th e  views of the teachers  and 

th e  teach e rs  apparen tly  unaw are of the views of th e  principals regarding school 

c lim ate , th e  leadersh ip  sty le , and the leadersh ip  sty le  adap tab ility  of the 

principal. The re sea rch e r feels th a t a sim ple evalua tion  exercise such as th a t 

conducted  in th is  study m ight assist teac h e rs  and principals in understanding th e  

fac to rs  th a t a f f e c t  th e  quality  of th e ir  school life . If self-evaluation  is the  f irs t 

step  tow ard im provem ent, then th e  process u tilized  in th is study, and these  or 

sim ilar in strum en ts , may have valid ity  in assisting  teac h e rs  and principals in 

im proving schools.

The d a ta  fu r th e r  revealed  th a t the c lim a te  of e lem en tary  schools d iffered  

sign ifican tly  from  th e  c lim ate  of secondary schools when the  perceptions of th e  

teac h ers  involved w ere analyzed and com pared. The researcher has th e re fo re  

concluded th a t  e lem en ta ry  teachers  view th e ir  schools in a more positive v/ay 

than  do secondary te ac h e rs .

This study found th a t the leadership s ty le  and leadership sty le  adap tab ility  

of e lem en tary  school principals did not d iffe r significantly  from th a t of
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secondary school principals when the percep tions of the  teachers  involved w ere 

analyzed and com pared. Therefore, th e  resea rch e r has concluded th a t 

elem en tary  te a c h e rs  do not view th e  leadership sty le or leadership sty le 

adap tab ility  of th e ir  principals d ifferen tly  than  do secondary teachers.

An in te re stin g  and unexpected finding of th is  study was th a t a il of the  

principals perce ived  them selves as employing a leadership style th a t was 

relationship o rien ted . T herefore, th e  resea rch e r has concluded th a t  it  is 

uncerta in  w hether th e  principals fe lt th a t they  should respond to  the 

questionnaire in such a way as to appear relationship  oriented , or if the  

responses ac tua lly  rep resen ted  the  way th ey  viewed th e ir  leadership sty le.

Finally, in the  schools involved in this study, the re  was a sign ifican t 

relationship betw een  the  clim ate  of th e  school and the leadership sty le 

adap tab ilty  of th e  school principal. The researcher has concluded tha t if school 

c lim ate  is re la te d  to  the  leadership sty le of the  school principal, then e ith er of 

these variab les may be influenced by the  o ther. T herefore, a more com plete  

understanding of the  in te rac tion  of school c lim ate  and the  leadership sty le  of 

school principals should prove valuable in establish ing new directions in the  

train ing, se lec tio n , and p lacem ent of school principals, as well as assisting 

educators in im proving the  c lim ate  o f schools.

R ecom m endations for F u rther Studv

1. A dditional research  should be conducted  w ith  d iffe ren t instrum ents to  

confirm  th e  resu lts  of th is study.

2. A follow -up research  pro ject using the  sam e schools and Instrum ents 

should be conducted  in tw o to  five years to  see w hat changes have taken place 

in these  schools re la tiv e  to  school c lim a te  and th e  leadership sty le of school 

principals.
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3. A dditional research  should be done Involving students and paren ts In 

order to  d e te rm ine  th e ir perceptions of school c lim ate  and the leadership sty le  

of school principals.

4. A dditional research  should be conducted  with schools m atched on the 

basis of pupil ch a rac te ris tic s  to  see w hat relationship ex ists betw een the 

academ ic perfo rm ance of students and th e  leadership  sty le  of school principals.

5. A dditional research  should be conducted  with schools m atched on th e  

basis of pupil ch a rac te ris tic s  to  see w hat relationship  exists betw een the 

academ ic perfo rm ance of students and school c lim ate .
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(Name of T eacher)

Your ass is tan ce  is needed to  com plete  a  study th a t is now being conducted  

in Norman Public Schools. The purpose of th is study is to  assess the  c lim a te  of 

schools, and to  determ ine the relationsh ip , if any, betw een school c lim a te  and 

the leadersh ip  s ty le  of school principals.

A sm all num ber of facu lty  m em bers a t  each  of the 17 schools in Norman 

have been asked to  p a rtic ip a te  in th is study. You w ere selec ted  for inclusion in 

this survey by utilizing a  tab le  of random  num bers in conjunction w ith the 

personnel d irec to ry  for Norman Public Schools.

P lease com plete  the two a tta ch ed  questionnaires w ithout consulting 

anyone regard ing  your answ ers. A fte r com pleting the questionnaires, p lace 

them  in th e  a tta c h e d  envelope, seal, and re tu rn  them  to  the principal's o ffice .
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S
Developed by Paul Mersey and Kenneth H. Blanchard

DIRECTIONS FOR 
SELF SCORING 
AND ANALYSIS

^Ifeetiveisess & 
A d a p t a b i l i t y  

d e s c r i p t i o n

■Ccpyngnf 1973 Dy Ce'-fer lor LeacJanrKp S tu a ie s  A lln g n is  rosarvetf.
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Self*
Developed by Paul H ersey and Kenneth H. Blanchard 

O irecnou:
A ssu m e  Y O U  arc  in v o lv e d  in  each  o f  che 
fo llo w in g  tw e lv e  s itu a n o n s . E ach  s i tu a a o n  has 
fo u r a l tc m a d v e a c tio n s  y o u  rru g h t in in a te .  R E A D  
each I te m  c arefu lly . T H IN K  a b o u t  w h a t Y O U  
w o u ld  d o  in each  d rc u m s ra n c e .  T h e n  C IR C L E  
the  le tte r  o f  th e  a lte rn a tiv e  a c tio n  ch o ice  w h ich  
vou  th in k  w o u ld  m o s t c lo sc iv  d c s c n b e  Y O U R  
b eh av io r  in th e  sicu an o n  s re s e n tc d .  C irc le  on lv

A flS â d c r  l i in w i

^ ! ! e € t i¥ ê ! i@ § §  &
^adaptability 

d e s c r i p t i o n

C :C '/r'çnr C enter ter ie :
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LEADERS SUPERIOR □  
ASSOCIATE □  

SUBORDINATE □

OtherV  « l l à  A i â i l A
PERCEPTIONS BY OTHERS (LEADERSHIP STYLE)

Developed by Paul Hersey and Kenneth H. Blanchard

IS in v o lv e d  m  e a c h  o i ' t h c  t o l i o w i r . c  t w e l v e  s i t u a n o n s .  

E a e h  s ic u a n o n  h a s  c o u r  a l t e r n a t i v e  a c t io n s  th is  le a d e r  
i n io h r  i r u n a c e . R E  A D  e a c h  i t e m  c a rcc 'u ilv . T H I N K  

a b o u t  w h a t  th is  P E R S O N  w o u l d  d o  in  e a c h  

c i r c u m s ta n c e .  T h e n  C I R C L E  th e  l e t te r  o t th e  

a l te r n a t iv e  a c t io n  c h o ic e  w h i c h  v o u  th in k  w o u l d  m o s t  

d o s c lv  d e s c r ib e  t h e  b e h a v io r  o t 'T H I S  L E A D E R  *n th e  

s i t u a t io n  p r e s e n te d ,  b a s e d  u p o n  v o u r  e .v p e n e n c e  m t h  

h im .  C i r c l e  o n lv  a /u ‘ c/.vu 'c.

L e a d e r

SSIeetiYeness & 
daptability 

d e s c r i p t i o n

Ccayrignr '973 Cy Center 'c r ic ja c rz n ip  SfuC»es A lln g riz  'c ae r.co
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.•iarch 1 5 , 19c^

Dr.  B ruce  H ow el l  
Csdre  B u b l i c a c i o n s  Cente  
600 Boutr i O o l l e g e  
l u - s a ,  C k la h o n a  7 1 1 0 1

D ear -^r. H o w e l l :

T h is  l e t t e r  w i l l  c o n f i r m  o u r  t e l e p h o n e  c o n v e r s a t i o n  o f  
y . s r c h  S f  93 4 ,  r e g a r d i n g  u s a g e  o f  t h e  G7H i n s t r u m e n t .  I 
a o o r e c i a t e  v c u r  w i l l i n g n e s s  t o  g r a n t  p e r m i s s i o n  f o r  u s e  o f  
th e  '2FZ l t d .  B ch o o l  C l im a te  P r o f i l e  i n  my d i s s e r t a t i o n  
s t u d y .  _ t  w i l l  be my p l e a s u r e  t o  s h a r e  t h e  r e s u l t s  o f  t h i s  
s t u d y  w i t h  you and y o u r  c o l l e a g u e s  a t  t h e  U n i v e r s i t y  o f  
T u l s a .
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CENTER FOR LEADERSHIP STUDIES
P.O . Box 1536. Eaooodldo. CcUfornix 9303S-0313
2 3 0  W est Third Avenue Escondido, California 92025-1180
(619) 741-6595 (619) 741-9504

March 2 2 , 1984

Mr. P h i l l i p  S e l l e r s  
1027 L e s l i e  Lane 
N em a n , Oklahoma 73069

Dear H r. S e l l e r s :

Ms. Karen Mi s h ie r  o f  U n iv e r is ty  A s s o c ia t e s ,  In c o r p o r a te d  s e n t  y o u r  l e t t e r  to  the  
C en ter  f o r  L ea d ersh ip  S t u d ie s ,  a s  th e  C en ter  h o ld s  th e  c o p y r ig h ts  on th e  LEAD 
in s tr u m e n ta t io n .

We are  happy t o  g r a n t  p e r m i s s i o n  f o r  yo u  t o  us e  t h e  LEAD i n  y o u r  r e s e a r c h  s t u d y  
f o r  y o u r  D o c t o r a l  d e g r e e .  I t  would be v e r y  i n t e r e s t i n g  t o  us  t o  s ee  t he  r e s u l t s  
o f  y o u r  s t u d y .

Ti iank y o u  f o r  y o u r  i n t e r e s t  in t h e  LEAD i n s t r u m e n t s .  Our  b e s t  wi s h e s  f o r  
s u c c e s s f u l  c o m p l e t i o n  o f  y o u r  D o c t o r a t e  d e g r e e .

S i n c e r e l y ,

Maureen S h r iv e r
D ir e c t o r  o f  A d m in is tr a t iv e  S e r v ic e s

MS/ j e s
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NORMAN PUBUC SCHOOLS 

NORMAN, OKLAHOMA

o/ *)# SupannMndanr

M a r c h  3 0 ,  1 9 8 4

Mr. P h i l l i p  S e l l a r s  
1 0 2 7  L e s l 1 e L a n e  
M o r n a n ,  OK 7 3 0 6 9

D e a r  Mr .  S e l 1 a r s  :

I am p l e a s e d  t o  i n f o r m  y o u  t h a t  y o u r  r e s e a r c h  
p r o p o s a l  h a s  b e e n  a p p r o v e d .  We b e l i e v e  t h a t  
Che d a t a  g e n e r a t e d  f r o m  t h i s  s t u d y  may b e  u s e ­
f u l  t o  Me r ma n  S c h o o l s .

You w i l l  b e  p e r m i t t e d  t o  m a k e  a p r e s e n t a t i o n  
r e g a r o i n y  t n e  d e t a i l s  o f  t h i s  p r o j e c t  a t  a 
m e e t i n g  o f  a l l  t h e  s c h o o l  p r i n c i p a l s  s c n e d u l e d  
f o r  . Ap r i l  1 2 ,  a t  9 : 0 0  A . M . ,  i n  t h e  O o a r c  o f  
E d u c a t i o n  C o n f e r e n c e  Ro o m.

Sincerely,

JiJjjM û^ Û  Il
i l l i a m  j .  A n d e r s o n ,  0 r \

S u p e r i n t e n d e n t  

WOA/ l a

P.  0 .  Box 1007,  Norman,  OK 73070 ( 405)  321-5014
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