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LANGUAGE ARTS IN AMERICAN MIDDLE SCHOOLS 1980-83:
AN ANALYSIS AND ANNOTATED BIBLIOGRAPHY‘
CHAPTER I

Introduction
"The world into which we are born is not the world in which we will

live, nor is it the world in which we will die."1

Change is one of the few static
elements in our information-seeking, technologically contrplled, fast-paced,
anxiety-producing and alienation-inducing society. Immersed in and dictated to
by facts accumulating in quantum leaps, the world we seek to know is altering
at speeds greatly exceeding any other time period in history. How does one
create patterns and order from the masses’ of information when today's truth
may be tomorrow’s trivia?

. "Among the few universals that apply to man is this: That all men, no
matter of what race or rank, are continually engaged in making sense out of the
world around them. Although men may tolerate doubt, few can tolerate
meaninglessness."2 Thus, it is not surprising that as individuals and
.professionals, educators, as those entrusted with the enculturation of America's

youth, are necessarily searching for assistance in gaining meaning from the

wealth of information at their disposal.

lMargau'et Mead, Culture and Commitment, (New York: Doubleday
and Co., Inc., 1970), p. 47.

,zDean C. Barnlund, "Communications: The Context of Change," Basic

Readings in __Communication Theory, ed. C. David Mortensen zNew
York: Harper and Row, 1973), p. 5.




Beginning with the invention of the printing press in 1459, which vastly
increased the widespread dissemination of information, the accumulation of
mankind's wisdom has surpassed the ability of any one human being to
assimilate, let alone understand and apply all of it.

Of what use are the most innovative ideas and/or practical inventions
if they are not readily accessible for contemplation and appiicaﬁon by those
who need the information? The challenge was then and is now to devise
systems of storage and retrieval which allow the user to rapidly and easily
locate precisely the piece of information needed from accumulated resources.

The bibliography, at once a simple yet helpful organizational tool, can
assist the reader in extracting meaning from what could otherwise be chaos.
Preceding the printing press by several hundred years, the history of
bibliographies begins with the Venerable Bede's classified bibliography of his
own work in 731. During the second century, Galen, like the Venerable Bede,
compiled a bibliogt;aphy of his work. The Benedictine Monastery of St. Gall
used bibliogra;;hic form in the ninth century for listing the lives of the Saints.
Men of the church were carrying the burden for organizing the information of
the times.3 |

Following the in\}ention of the printing press, the form and uses of
. bibliographies were to change considerably. Simple listings of books available
from each publishing house were the first compilations available. With an
increasing number of volumes available came the need for more efficient
methods of classification, leading ultimately to the Dewey Decimal and Library

of Congress Classification Systems used today.

3The.odore Besterman, The Beginnings of Systematic Bibliography, 2nd
ed. rev. (London: Oxford University Press, 1963), pp. 1-10.



Whether using the Dewey Decimal System of Classification which
"employs only numbers or the Library of Congress System of Classification
which prefaces numbers with letters, the researcher of today can find
bibliographies on a wide variety of topics (including architecture,» religion and
sports) as well as bibliographies of bibliographies which list hibliographic
information available on numerous topics. |

Useful as it may be for locating titles and authors, a simple
bibliography is limited in its relevancy for those seeking specific information.
"It is...difficult to think of anything more lifeles; or insignificant than plain
titles."u The annotated bibliography with its summarization of conten.ts from
each entry adds significance and meaning to a listing-of sources of information
that would otherwise have limited usefulness.

The most difficult bibliographical control to maint‘ain is in the area of
periodicals due to the enormous annual output. It beéomes an insurmountable
task for the reader/researcher to maintain currency with no guidelines to follow
in the attempt to categorize, define, evaluate, and gain meaning from the
continual bombardment of stimuli.

Educators, charged with the responsibility of preparing youth for a
quality life in the future, must themselves be constantly and consistently
learning. It is important for teachers and administrators to have knowledge and
information that is current and relevant to those they seek to prepare. "We
must educate people in what nobody knew yesterday and prepare peoplg...for

what no one knows yet, but which some people must know tomorrow."5

QGeorge Schneider, Theory and Historv of Bibliography, trans. Ralph
Robert Shaw (New York: Columbia University Press, 193#5, p. 31. .

Mead, loc. cit.



Each person must in his/her own way deal with the changes so much a
part of today's world. As adults, the constant "adapting" and "coping" require
all of a person's efforts. How much more "adapting" and "coping" are required
of our youth who, by virtue of their ages, are ;hernselves changing at a rate
that defies comprehension? |

Students in the transescent years from ten to fourteen are especially
vulnerable to the effects of such rapid change. At no other time in life are so
many changes occurring simultaneously. Physical, social, emotional, and
intellectual changes occur in addition to and related to society's fluctuations.
As an answer to the need for an educational organization that might more -
easily assist pupils in adjusting to the multitude of changes they are
experiencing at this stage of development, the American middle school
movement began.

In the last two decades, the American middle school has been a subject
of great interest and controversy in American education. Heralded by some as
a promising innovation in the education of early adolescents, and ignored by
others as a fad withouf substantial educational content, the middle school
movement continues to make its mark on educational history.

With the growth of the middle school movement have come articles by
the hundreds—each purporting to give the reader valuable and ﬁovel information
regarding American middle schools and those involved with them. A middle
school educator, already pressed for time due to the expectations of his/her job,
cannot read each and every such article. Yet the need remains for teachers to
actively seek current knowledge that affects the schools they work in and the
pupils they teach. This need is keenly felt at the middle school where forty-one

percent of principals in a NASSP sponsored survey (Valentine et al., 1981)



reported that teachers teaching in their middle level schools were teaching
there with no formal middle level [:vrepara.'cion.6

An annotated bibliography is one method which would provide these
professionals with a relatively fast and efficient means of "keeping current"
with issues and trends affecting what and who they teach. In particular, the
language arts teacher at the middle level with his/her variety of
responsibilities, needs assistance in managing the large volume of ideas and
information so readily available. This study developed such an annotated

bibliography for the middle level language arts teacher.

Purpose of the Study

From the beginnings of the deveiopment of American middle schools
has come a belief about transescent youth that influences both how aﬁd what
they are taught. The language arts teacher, in particular, with his/her varied
responsibilities, which often include a variety of course offerings and guidance-
related activities, will find the need for assistance with organizing the
periodical material available for study and use. This analysis of relevant and
recent articles and documents and the resuitant annotated bibliography in the

field of American middle school language arts provided this organization.

Statement of the Problem

The problem of this study was to systematically analyze the periodical
literature and documents pertaining to the language arts curriculum and
instruction in American middle schools as a basis for the development and

presentation of a current and relevant annotated bibliography.

6C. Kenneth McEwin, "Middle Level Teacher Education and Certifica-
tion," NASSP Bulletin (May, 1983), pp. 78-82.



More specifically, this study sought to answer the following questions
to the extent this information was reflected in the literature published from
1980 through 1983.

1) What was included within the language arts curriculum in
American middle schools?

2) What innovative pfograms, teaching approaches and techniques
were being used within the language arts curriculum in American
middle schools?

3) What research had been reported that may have affected the
teaching/learning of language arts in American middle schools?

4) How were the needs of special students being addressed in
language arts classes in American middle schools?

5) What curricular materials and/or suggestions were being made for

language arts teachers in American middle schools?

Limitations
The trends and annotations included in this study were drawn from and
limited to articles and documents concerning American middle school language
arts education published betWeen the years 1980-1983. The sources for this
research were also limited to those journals and documents which were a part

of the ERIC/CIJE computerized retrieval system.

71'his We Believe (Columbus, Ohio: National Middle School
Association 1982), p. 9.



Definition of Terms

"An educational ‘response to the needs,and characteristics
of youngsters during transescence," usually including
three consecutive grades (5-8).

middle school

language arts Those courses of study which seek to 1) enable the pupil to
understand the expressed thoughts of others, 2) to give the
pupil skills to express thoughts of his own, 3) cultivate a
taste - for reading, 4) ‘acquaint pupils with enduring
literature, and 5) develop the desire oi pupils to extend

their acquaintance with all of the above.

transescent

Young person experiencing the transition between
childhood and full-blown adolescence, roughly ages 10-14,
characterized by specific physical, social, emotional,
social-emotional, and intel?ctual characteristics specific
to this developmental level.

special students

Pupils who, because of physical or intellectual charac-
teristics, require or profit from educational experiences
which differ from those provided for most pupils.

Significance of the Study

Practicing middle school educators are very often teaching without
specific training and certification for this educational level.uJ Without
knowledgeable teachers, the establishment of a true middle school is ét best
left to t:.hance.ll Granted, inservice meetings and college classes can address
this need, but much of the information available for teachers' use is left

untapped because of the lack of an organized access system.

8Report of the Committee of Ten on Secondary School Studies (New
York: American Book Company 1894 ), p. 86.

992. cit., pp. 3-8.

loC. Kenneth McEwin, "Middle Level Teacher Education and
Certification," NASSP Bulletin (May, 1983), p- 79.

llC. Kenneth McEwin, "The Middle School: An Institution in Search of
Teachers," The Middle School: A Look Ahead, ed. Paul S. George and Robert M.
Malinka, (Fairborn, Ohio: National Middle School Resource Center, 1977),
p. 64.



A special need for such an access system is seen in the broad area of
language arts which offers ways for the developing transecents to explain and
interact with thg past, present, and future. Language arts gives the transescent
student the opportunity and skills to bécome involved with the worlds of self
and others he seeks to know. | '

An easily accessible guide to the abundance of periodical material
published each year would assist the middle level teacher in his/her efforts to
"keep current" in educational areas of interest. This study provided suqh a
system of access for the language arts teacher. Organized into areas of
interest for language arts classroom teachers, the educator will find an
annotated bibliogi-aphy of journal articles and documents for the years 1980-
1983 as well as an analysis of the contents of the articles and documents and
their meaning in terms of trends in middle school languaée arts.

A page-by-page search of pertinent categories listed in Dissertation

Abstracts International failed to locate any writing dealing specifically with the

middle school language arts area. The writer was unable to locate any
dissertations regarding middle sc;hool education written prior to 1960. From
1960-1972 the research in this area was focused in three directions:
adolescence, the establishment of middle schools, and cornpari;ons between the
traditional junior high school and the middle school. During the years 1973-
1977, studies were completed giving insights into the personnel within the
middle school: certification, job perceptions, and role expectations. From
1977-1979 the rea'ctions of pupils and the public to the middle school
organizational structure received researéh attention. By 1980-82 the focus had
moved to techniques and methods used specifically with middle school students;
yet this author located no writing dealing specifically with the middle level

language arts area.



This study filled this need and has given middle level language arts
teachers an easily accessible guide to periodical literature and documents

written.specifically for them from 1980-1983.

Methodology

The organizational approach 6f this dissenation was to identify
through the ERIC/CIJE computerized retrieval system all journal articles and
documents published during the time period 1980-1983 which dealt with
language arts curriculum and instruction in American middle schools. The
articles identified were then limited to those available through the University
of Oklahoma library resources.

As articles and documents were located and read, the following
information was recorded on cards: source of the article or document, title of
the article or document, author, author's crgdentialslafﬁliation, date of the
article or document, and a summary of the contents of the article or document.
The contents were then coded to correspond to the organizational divisions this
author had chosen to use.

Cards were sorted according to coding for analysis and reporting of
trends in each area of interest. Those trends were analyzed and discussed.
Conclusions based upon the data were drawn. Recommendations for further
study were then made.

An annotated bibliography of articles and documents organized into
specific areas of the langauge arts program in American middle schools was

then appendixed to the dissertation.



CHAPTER II
BACKGROUND OF THE PROBLEM

The History of Language

"Who sees things grow fﬁm their origin will have the most
advantageous view of them."
Aristotle

Language is such a familiar feature of d_aily life that man rarely
pauses to define it. It seems as natural to man as his walking, yet that is
merély an illusory feeling. If language were such a natural occurrence, man
would not feel the need to teach it. Biological heredity predestines that man
should walk, not because his elders teach him but because his very being is
prepared from the moment of conception for all of the nervous energy and
muscular adaptations that result in walking. Walking is an inherent biological
function of man. B

This is not the case with language. It is due entirely to the
circumstance that he is born into a society that will lead him into its traditions
that man acquires language. Eliminate society and fhere is every reason to
believe that man would walk, but it is quite possible that under those
circumstances man would not communicate ideas. Indeed, one might wonder, if

there was no language, in what form would ideas exist, or would they exist at

all?

12Carlton Grant Laird, The Miracle of Language (New York: The
World Publishing Co., 1953), p. 35.

Bedward Sapir, Language (New York: Harcourt, Brace, and World,
Inc., 1921), p. 3.

10
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Speech, as a human activity without assignable limits as humans pass
from one social group'to another, becomes a particular historical heritage of a
group, a product of long term social usage. It varies as all creative efforts
vary, perhaps not as consciously, but nonetheless as certainly as do religions and
customs of various people. Walking is an organic instinctive function. Speech
is a non-instinctive culturally acqﬁired function. As such, language may
serviceably be defined as "...a purely human and non-instinctive method of
communicating ideas, em§tions, and desires by means of a system of voluntarily
produced syrnbols."m Coming from the Latin "lingua" (tongue) and its original
meaning ("that which is produced with the tongue"ls), language has come to
include all "that carries a message from one human mind to anothel'."16

There is no more striking general fact about language than its
universality. One may argue as to whether a particular group engages in
activities that are worthy of the name of religion or art, bt'st mal; knows of no
people not possessed of a fully developed language.17 Scarcely less impressive
than the universality of language is its incredible diversity. These two factors
lead to a significant inference. Man is forced to believe that language is an
immensely ancient heritage of the human race, whethér or not all forms of
speech can be traced from a single pristine form. It is doubtful if any other

cultural aspect of man, be it creating fire or chopping stone, could lay claim to

1l"Edward Sapir, Language (New York: Harcourt, Brace, and World,
Inc., 1921), p. 8.

LMario Pei, All About Language (Philadelphia: 3. B. Lippencott Co.,
1954), p. 10.

16334,

4., p. 22.
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greater age. Pei noted, "I am inclined to believe that it; language; antedated
even the lowliest developments of a material culture, that these developments,
in fact, were not strictly possible until language, the tcol of significant
expression, had itself take_n shape.“18

Infants and language are essential ingredients of a civilization, yet
speakers of language know no more where it came from than do infants of
where they come from. In a sense mém knows. He knows that he is inventing
language daily and that everyone always has been. As language, man knows a
great deal about it--as an invention, perhaps thé greatest invention ’of all time,
he knows almost nothing. In the sense in which the word “invention" is
commonly ‘used ("something devised by an individual or individuals, by known
means, at a given time and place"lg), man has only plausible guesses about
language. He knows only that there must have been a time when there was no
language, and then there was a time when _there was a language, but he doesn't
know how, when, where, or by whom language came info being.

Never lacking for theories, man has continually hypothesized regarding
the origin of his language. Sir Thomas Browne supposed that Hebrew was
Adam's language and that it was native in mankind. A child raised in solitude
would speak Hebrew naturally.20 Browne and others of his time assumed the
language had been a divine gift from God. -

Johann Herder, whose inclinations as a German romanticist did not

becloud his critical mind, disposed of that supposition by pointing out that

13 fario Pei, All About Language (Philadephia: J. . Lippencott Co.,
1954), p. 23.
19

Laird, p. 17.

20534,
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language is so illogical and capricious that only a blasphemer could attribute it
to the Deity.

Herder's contemporary, Rousseau, in his concern for the origins of
society, thought that primitive men, seeing the need for language, sat down and
deliberately evolved one which they then used by mutual ccmsent.21

Theorists to follow in the nineteenth and early twentieth century were
more specific as they theorized that language arose from efforts to imitate
birds and animals, from wordless cries of pain and joy, fro;n misunderstood
babblings of playful children, or from economical desires to make more use of
the voice; however, proponents of one theoqr; 'ciould never convince others to
agree, so speculation continues as to the origin of language\. In short, man
knows little of how language started, and has few materials from which to find
out. What he does know is that there was a beginning, and that the history of
man appears to be the history of language.

Language rﬁay very well have begun when two or more human beings
decided that a certain sound or set of sounds should have the same meaning to
both or all of them. At this point, language could have been born.

Granted this, a standardization of sounds may have followed,

‘indicating certain actions or qualities, particularly those involving some natural
sound that could be imitated, like "gurgle." If these suppositions are true, the
first thing that comes to mind is that the process of language creation must

have been a slow, painful process stretching over thousands, perhaps millions of

years, with one set of speakers advancing just a little bit beyond the ones that

21} aied, p. 18,
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came before them, until what had been little more than a series of noises
became a real language.

The picture just drawn of the origin of language may or may not be
accurate. Researchers can't be sure because the earliest records available are
scribbled pictures on walls which do not prove tﬁose people actually talked.
Much later findings reveal written messages, but before humans invented
writing, they had been speaking for many ce.nturies.22 The painful building
process can only be surmised.

By the time the first written records appeared, the spoken language
had been built up to a very satisfactory levél, that much the written records
reveal. The earliest written records of language are in Sumerian, a tongue
spoken in Mesopotamia about 6,000 years ago. From this point of reference,
the languages of today's world fall into linguistic gréPps, which are part of
linguistic families, which belong to tribes of families, so that all languages
appear to have descended from one universal parent language. But even this
fact is open'to speculation.

Those who speak English are most interested in the ancestry and
relationships of tl;eir own language. It is an illustrious ancestry with important
relationships. Table I indicates that English came from a long extinct tongue
called Indo-European, which is one of the great language families of the
Eurasian land mass, accounting for most of the languages now spoken in Europe
and some of the tongues of southern Asia. By all odds, the most important body

of modern language, whether one counts number of speakers of the

22pei, p. 47.
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TABLE I

DERIVATION OF LAKCUAGE

mo-ulnorw
Eastsrn (Satea) Westarn (Csntum)
Iofom Balto-Slavic Bellente Italie Caltic Cermsnic
Irantan - I (Teutonic)
(Aryan)
Baltic Slavonic Classical Contin« Insular
Grask ental
. .
tithu~ Czeck,
anian, Polish,
etc. various Modern Latin- Gaulish
Sanskrit dialects Craak isa
of Russisn, Tic Gotdalie
[ 1429
Pali,
Prakrit, Cornish, 1Irish,
and Yalsh, Gaalic
modern Bratoan
Indian .
dialscts Valgsr
Latin
Hispanié Dialacts Provincial Itallan
l 012 Yraach
Spanish Portugese I
Modarn
. Fraach
Lacin-American ﬁlﬂL‘-ﬂl
dialects . Itench
East Yoith Ubse
Gernanic Gul'uuc Cormanic
Cothic 014 Xorse )
L S
Norveglan, . l
Svedish, Adglo- old tov Irane Modern
Daaish, Saxon conian Getman
* c ‘JAdu I
» Middle Low Middle
IT.Luh can'n Duteh
Modern Platc- DuJ:h.
English * deutsch Flemtish,
(includ~ atc.
ing Amer—
ican English)

From Carlcon Crant Larid, The Miracle of langusge (New York: The World Publishing Co., 1933)

s Pe 26,
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language, the social and political importance of these speakers, or fhe areas in
which the language is dominant, are thg desce;ndants of Indo:European.

Modern researchers do not know who the Indo-Europeans were. Even
that name for them was certainly not theirs. Researchers know them only by
the languages which have sprung from their language; In fact, there is no
recorded sample of Indo-European. If it was ever written, there is no direct
evidence. By comparative linguistic study, man ﬁas a mass of information, both
general and detailed, concerning the ﬁdo-Euromans and the language they
spoke. |

There were, then, some tens ‘of thousands of years ago a body of
people with a common language, living in temperate east central Europe,
perhaps where Czechoslovakia is now. They were apparently cattle-raising
nomads living in a stone age culture. Spreading in many directions, one group
got as far as southeast Asia, probably earlier than 1500 B.C. This group spoke a
language known later as Sanskrit. On the way to Asia, the Indo-Europeans split
up enough so that they scattered language along thgir route.

The Slavic languages of modern Russia and the Balkans represent one
large division. The Hellenes went into what is now southern Russia, then down
into the Balkan Peninsula, creating classic and then modern Greek. The Italic
people pushed south from the Alps; from them came Latin. The Celts were
once in much of central Europe, but their language survives now only in a fringe
by the sea: Gallic, Welsh, Manx. The Proto-Germans followed them and left
their language all over northern Europe... Other members of the Indo-European
language family fared worse.

As a result of these movements, in recent centuries, the civilized

world has been predominantly Indo-European speaking.23 The great powers of

23 aird, p. 102.
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Russia, the British Commonwealth, and the United States all speak Indo-
European languages. The languages of the whole New World are Indo-E.uropean..
Most European nations also speak languages derived from this same source:
) French, German, Italian, Spanish, etc.

Are languages continuing to develop in ways that might provide more
branches for the linguistic family tree? Possibly. The forces which make new
languages are still at work, human beings developing words to express the entire
range of human experience.

"Language exists only in so far as it is actually used—spoken, heard,
written, and read. What significant changes take place in it must exist to begin
with as individual variations."zq These individual variations and the
complications arising therefrom have led to thev development of the study of

language and its inclusion in the education of America's youth.

Language As A Science To Be Studied

To learn a language it is not enough to know so many words. They

must be connected according to the laws of the particular language.

The countless grammatical mistakes made by youth are proof of the

difficulty of using a language correﬁly-—especially on account of the

unsystematic character of our roles.

The science of language began, tentatively and approximately, when
the minds of men asked, "Why do people everywhere speak different languages?
How were words first created?"

In Europe, grammatical science was slowly and laboriously developed

in Greece and later in Rome. Aristotle laid the foundation for categorizing

2I*Sapir', p. 155.
25

Otto Jespersen, Language: Its Nature, Development, Origin
(London: George Allen and Unwin Ltd., 1922), p. 139.
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words into "parts of speech” and introduced the notion of "case" (pt'é’sis).zs His
work was continued by the Stoics, many of whose grammatical distinctions and
terms are still used today.

The Middle Ages saw no advance in linguistic science, for the main
objective at that time was learning Latin. The widening horizons of the
Renaissance and the developments in the ensuing centuries led to a deepening |
interest in the various living languages of Europe. International travel,
communication, and most important of all, the invention of the printing press
rendered the study of language much easier.

Discovery and publication of texts in the old Gathonic (Germanic)
languages paved the way for the historical treatment of this important group of
languages in the seventeenth and eighteenth centuries.

The great philosopher Liebniz instigated Peter the Great to have

'vocabularies and specimens collected by all the various languages of his vast
empire. To this initiative taken by Liebniz and to the Empbress Catherine II's
personal interest ‘in these works, man owed, directly or indirectly, the great
repertoires of all languages then known. Despite their unavoidable short-
comings, these works of the 1700's exercised a mighty influence on linguistic
thought and research of the time and contributed greatly to the study of
languages in the nineteenth century.

The effects of advances in Europe necessarily influenced what had
occurred and what would eventually be happening in the field of language in

America. The Massachusetts Education Act of 1647 ordered, but with no

260tto Jespersen, Language: Its Nature, Development, Origin
(London: George Allen and Unwin Ltd., 1922), p. 20.
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specific directions for implementation, the establishment of schools for reading
and writing. In view of the fact that maintaining religious practices,.keeping
household accounts, reading newspapers, and writing and receiving letters were
the driving forces behind the enactment of this country’s first education laws,
the focus upon language arts is not surprising.27

Since 1647, the demand for functional adequacy in oral and written
expression has continued to be heard. Thé Compulsory Education Act in
Massachusetts (1852) was the first legislation to address this issue. To achieve
society's goals at any stage of our political development has required basic
competence of citizens in reading, writing, and grammar.

Materials used to teach American citizens thesg required skills at first

were British imports, but the American colonists soon began to issue their own

editions, culminating in The New England Primer issued by Benjamin Harris, a

Boston printer, sometime between 1686 and 1690. Harris had earlier published

a similar book in London (The Protestant Tutor for Youth 1679). In the New

England version, he reduced the size of the book and gave it a new title, but the
parts remained with which the colonists were familiar (and which would later
come to influence language arts curricular materials): letters of the alphabet,
a syllabarium, the Lord's Prayer, at least one catechism, and various other
religious and instructional pieces. One of the most famous is the child's prayer
beginning, "Now I lay me down to sleep," which appeared for the first time in

the 1737 version of the Primer.

27P:;1ul C. Burns, Betty L. Broman, and Alberta L. Lowe Wantling, The

Language Arts in _Childhood Education (Chicago, IL: Rand-McNally and Co.,
1966), p. 32.
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The belief in the power of primers to achieve more than teaching a

child to read was seen as Noah Webster, a teacher in Orange County, New York,

compiled a speller. This Blue-Backed Speller set out consciously to reform and

28

simplify the erratic American spelling system of Webster's day. With his

speller and later The American Dictionary (1828) he succeeded. Like the
primer before it, Webstér's speller became a nearly universal medium for
instruction; it was still in use in some areas of the country as late as 1900.29

Anothér great in the earliest language arts instruction was a six boolf
series of readers which appeared in 1836 written by William Holmes McGuffey.
The content here was decidedly moral, though not overtly religious. The books
were graded by level of difficuity, with selections of real literary value
predominantly in the fifth and sixth readers, although all of the lessons
remained short, usually a page or two at most. The mechanics of teaching
aloud: articulation, inflection, accent, emphasis, modulation, and poetic pause
were emphasized.

Even as reading instruction ~as developing, other pedagogical models
wére emerging. Most of these models developed from an analogy between a
study of English and the study of classical language, an analogy conditioned and
reiqforced by the prevailing doctriﬁes of "mental discipliné" and "faculty
psychology." From 1750-1865 these two doctrines took turns exerting their

inﬂuem:es.30

28Arthur N. Applebee, Tradition and Reform in the Teaching of
English: A History (Urbana, Illinois: N.C.T.E., 1974), p. 3.

4.

30.Ib_id.o, po '57.
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Though the roots of English studies can be traced back to the Latin
catalogs of John Leland and Bishop John Bale in the 1540's, it was not until the
end of the 1800' that there was anything even approximating what is now
included under the heading of "the language arts curriculum." The pedagogical
theory of mental discipline was at the root of the long delay; it held that the
purpose of edﬁcation was to exercise and train mental faculties, in particﬁlar,
reason and memory. The value of any given subject was diréctly proportional to
the degree of internal structurebthe subject exhibited and rules and knowledgé a
student could be required to master.

The classical languages with their complicated vocabulary and syntax
provided a fertile field for such training. Other subjects had to compete within
these same stringencies. English appeared too easy.

Grammar was the first formal study of English to become widespread
within the curriculum, and it did so by taking up the same methods and
approaches which had dominated the teaching of the classical languages. Once
English grammar had become respectable, a variety of speculative, textual, and
rhetorical studies that were closely related to vit were also legitimized. With a
recognjzable justification in the theory of mental discipine, English grammar
was offered in most American schools by 1810. This was tacitly recognized by
the College of New Jersey (later Princeton University) when its 1819 candidates
for admission were asked to be "well acquainted with English grammar."31 It
was the first time that competence in any aspect of the vernacular had been
required for entrance to any coilege in America. By 1860, most colleges were

implementing this same requirement.

31Arthur N. Applebee, Tradition and Reform in_the Teaching of
English: A History (Urbana, Illinois: N.C.T.E., 1974), p. 103.
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By 1865, schools, both common and university, were recognizing a
variety of loosely related minor studies of the vernacular: rhetoric, oratory,
spelling, grammar, literature, literary history, reading. All had taken their
places within the language arts curriculum.

The language arts curriculum was soon to feel the effects of the
Committee of Ten, organized by the National Council of Education and the
National Education Association in 1892 to consider the problems of secondary
school studies. Charles W. Eliot, president of Harvard and long an advocate of
modern studies, was named as chairman. He served with a committee that was
unique in its composition and its ultimate effects on the American educational
system. Its members represented a wide range of experiences and fields of
interest.

A report, issued at the request of the Committee of Ten, represented
a reconciliation of the contemporary points of view about the teaching of the
language arts. It began with a purpose statement:

The main objects of the teaching of English in schools seem to be two:

1) to enable the pupil to understand the expressed thoughts of others,

and to give expression to thoughts of his own; and 2) to cultivate a

taste for reading, to give the pupil some acquaintance with good

literafure ang, to furnish him with a means of extending that
acquaintance.

This simple two-part statement presented the necessary unification of
the many disparate studies which go beneath the rubric English. Communica-
tion and appreciation were focal points, and if language arts in later years was
to lose some of its vigor because of the diversity of activities which it would be

forced to assimilate, in the 1890's that same breadth allowed the various minor

studies to be brought together into a more encompassing program.

32Report of the Committee of Ten on_ Secondary School Studies,

loc. cit.
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This unification of the many parts of language arts was one of the

most important effects of the Report of the Committee of Ten. The other

major effect was to accord the subject of English a new status, making it at
least the only subject recognized for definite inélusion in a program of study for
every student during each of his/her four high schéol years.3 3

___ With the Report and soon thereafter the formation of the National
Conference on Uniform Entrance Requirements in Englisﬁ, the place of English
studies within the secondary school curriculum was firmly established. In the
years to follow, the question would not be whether to teach the language arts,
but how to do so. Changes would occur.in materials, philosophy, methods, and
students, all of which would cause the area of language arts to fluctuate.

At the turn of the century, educated opinion held that language arts
was a curricular area that all students should be steadily exposed to during their
educatijonal experiences. Teachers of the language arts increasingly came to
feel that they had a professional identity, a competence to decide what studies
to offer, and a corresponding ability to proceed without the guidance of
colleges. English clubs and associations were established to share ideas and
speak with a more powerful collective voice. The New England Association of
Teachers of English in 1901 was the first such organization.%

The move in the early 1900's was to alter the high school "fitting
school” program suited for college entrance to a "common school".program, one

for the pi:rpose of preparing pupils for life. Changes in philosophy, psychology,

Bop. cit., p. 184,

3% applebee, p. 45.



24

enrollment numbers, and needs of pupils accelerated the move. "A school for
the people™ was a good rallying cry, and as such served its purpose well. But
this cry was vague in its implications for teaching English. Many varied
proposals were made between 1900-1917, but most lacked unity and direction.
Nevertheless, they gradually led to the implication of progressive methodology
and thus opened the way for the development of a more systematic and
coherent program in later years.

Two movements occurred almost simultaneously. Some leaders in the
field of language arts promoted studying types of literature (genres), while
others felt tho emphasis should be on child study, collecting materials a child
would find inferesting and manageable. The authorities were divided between
literary principles and psychological principles.

Whether the teachers followed one school of thought or another, the

| 4
alpha and omega were always the classics.

Let the English teacher popularize his course, if he must, so that
plenty of crumbs fall to the beggars within the gates; kut let him
really spend himself in piling high the feast for the golden-brained,
hungry-souled boys and girls, who will be able, if he does not stunt
their growth, to take their places finally after toil-work years, at the
banqussing table of life, beside the real kings and queens of the
earth.

In the years following, the concern for the needs of students began to
take a greater and more influential role in the educational decisions affecting
youth. Vocational education became an important dimension of the school

program. The language arts program emphasized more business-like skills than

literature. Many courses became basically courses in composition, with units on

3 sJames Cloyd Bowman, "The Use of the Magazine in English," English
Journal (May, 1916), p. 333.
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salesmanship, advertising, and printing added for variety ‘and depth. Teaching
aids promising to create and hold pupil interest were introduced into the
market.

Drama emerged during the years just prior to World War I from the
academic stress on oral presentation and the progressive concern for self-
expression. The National Council of Teacher5 of English circulated prompt
books, published listsvof suitable plays for studer;_lts, and voted at their 1918
convention to ask all high school principals to hire at least one teacher qualified
to coach plays.

All of these changes became incorporated in the Seven Cardinal
Principles of Education (1918), stressing health, command of fundamental
processes, worthy home membership, vocation, citizenship, worthy use of
leisure, and ethiéal chara\c:ter.3 6

After the war, the application of science to education took the form
of scienc;e being termed synonymously with efficiency as it applied to
education. Schools were being condemned for costing foo much and producing
too little. Measurements of ability ar;d achievement became all-important.

Teachers of English were well-protected, for English and other
language arts classes remained inexpensive to teach and high on the list of
essential courses. Not able to escape the critics totally, functionalism became
the key word and the recommendations of the Clapp Commission were soon to

be employed. John M. Clapp of Lake Forest College surveyed 22,000 people to

determine which skills learned in language arts classes were still being

36Commission on the Reorganization of Secondary Education of

N.E.A., Cardinal Principles of Secondary Education (Washington: Government
Printing Office, 1918), pp. 10-11.
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employed with difficulty (1926).37 Clapp's recommendations were to be
implemented during the 1930's.

The schools might well devote more attention to a number of the

language activities which according to the returns are widely used by

persons of many callings and social groups reporting, and which are
reported as giving much difficulty. These activities in particular are

Interviewing, word of mouth inquiries, reports to a superior, instruc-

tions for subordinates, conferences; ' Conversation, - with casual

acquaintances, at social gatherings, over  the telephone; Public

Speaking, informal discussion, preparing addresses, Writing, informal

notes and memos for oneself, formal notes of invitation, introduction,

etc.; Reading, legal docurggnts, Listening, to an interview, a con-

ference, or public meeting. v
Also in the 1930's were experimental programs in reading, speech, grammar,
and exploration through literature.

The narrowing of the goals of education into a general education for
those who wanted neither vocational nor college preparatory classes was the
problem for educators in the decade from 1940-1950. How could pupils be
educated for a personally satisfying and socially adequate life in a democracy?

Two responses developed in answer to this query, a narrowing of social
needs concerns to concerns with adolescents and their adjustments to the adult
world, and a renewal of support for the importance of language and
communication skills which World War II had shown to be so necessary.
Progressive education took its turn in the limelight.

The 1960'%, as a result of Sputnik's launch in 1957, the National
Defense Education Act in 1958, and the Ford Foundation's funded conference on

"Basic Issues" in 1958, saw a unity of purpose from educators at every grade

37Applebee, p. 85.

3830hn M. Clapp, The Place of English in American Life (Chicago:
N.C.T.E., 1926), p. 46.
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level. This unity of purpose carried into the 1970's when teachers began again,
with new insights and new courage, to move toward educational reform. The
factors which led to these changes in’ the. teaching of language arts were
complex. Shifts in school populatiéns, educational philosophy, psychology, and
the scholarly disciplines from which English as a scholarly subject was derived
have all had a more or less direct influence upon instructional patterns.

As educators in the 1970's focused instruction on adolescent needs,
language arts at the end of the personal spectrum of needs became involved
with guidance. Experiences and exploration became the goals of the language
arts teachers. Literature for adolescents became "transitioﬁal literature."39
Those teaching pupils from ten to fourteen were expected to stress thematic
units organized around the interests and needs which current research on
adolescence had delineated. Language arts surfaced as an important tool in the
educational movement to address the unique and specific needs of transescent
youth. Educators and others researching yéuth in the -developmental stage
between childhood and ;.dolescence were cogniiant of the fact that youth as
well as adults, gain an idea of rgality based on their perceptions devised through
language. "Language gives us access to the world. It evokes feelings."qo Youth
can project a world of the future and reconstruct the world of the past. The
business of language arts is to explore the ways things and people are or should
be related to others.

Realizing that the language ability of pupils entering the years

between ten and fourteen varies greatly and that each succeeding year often

30p. cit., p. 169.

T quichard Mitchell, Less Than Words Can Say (Boston: Little, Brown,
and Co., 1979), p. 30-31.
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increases that variability, numerous proposals were made to provide for these
‘individual differences in language arts and the other academic areas as well.
Enrichment, acceleration, and special groupings (including ability grouping)
were all partial answers to a need long overlooked. The middle school concept,
rising from a belief about the needs of transescents and how to meet those
needs, predictébly crossed paths with language arts educators, those in a

~ particularly good position to help meet those needs.

Development of the American Middle School

The middle school is an educational response to the needs and

characteristics of youngsters experiencing transescence...some 20

million of them...and as such evolves from a melding of the nature of

the age, | 8roup, the nature of learning, and the expectations of

society. :

The term "middle school" was used very little prior to the early 1960's.
Once coined, the question arose as to the definition of a true "middle school.”
Rather than a place, technique, or substantive group of facts, a "middle school"
was proposed as a philosophy and belief about children, in particular early
adolescents, and their unique needs; who they are, how they grow, and how they
learrx.‘*‘2

William Alexander, early founder of middle school education,
explained his concept as a school providing a program planned for a range of

older children, pre-adolescents, and early adolescents that builds upon the

“1 National Middle School Association, p. 9, 2, 10.

uzJoseph C. Devita, Philip Pumerantz, and Leighton B. Wilklow, The
Effective Middle School (New York: Parker Publishing Company, 1970), p. 25.
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elementary program for earlier childhood and in turn is built upon by the high
school's program for :~1doles<::en1:s."’3 '

Described as a promising alternative to inadequate six-three-three
organization, the middle school was supposed to contain three successive grades
brought together, including grades six and seven. Focusing on ;he needs of
students in these in-between years, and designed to promote continuous
educational progress for all concerned, the heart of the middle school is the
learner.

The child's uniqueness must always be considered. The arteries that

feed the heart are the staff members and parents. We must be

sensitive to the needs and abilities of the 'inbetweenager' and build on

a program which will allow for the intellectual, social, physical, and

emotional growth of each child according to that child's capabilities.

The goals of schools in the middle should be to provide for each

student the opportunity to become self-directing@nd self-sustaining in

a friendly, positive, and encouraging atmosphere.

Jerry Rippetoe, principal of Oklahoma's first public middle school,
succinctly brought together the philosophies of middle school leaders across the
nation when he described middle school as "a type of thing necessary to work
with emerging adolescents, not confined to subject matter. It is several people
making decisions about a pupil, where he can go and what he can do. The rest is
purely mechanics."us

In tracing the development of the middle school concept, the historical

setting must be considered, for it is from this environment that the middle

lBAlvin W. Howard and George C. Stoumbis, The Junior High and
Middle School: Issues and Practices (Pennsylvania: Intext Educational
Publications, 1970), p. 200. ‘

““Conrad F. Toepfer IJr., "Brain Growth Periodization Data: Some
Suggestions for Reorganizing Middle Grades Education," The High School
Journal, 63 (March, 1980), pp. 224-226.

ujStatement by Jerry Rippetoe, former principal, Rogers Middle
School, personal interview with the author, Oklahoma City, Oklahoma, January
24, 1983,
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school grew. In the 1950's the climate in education became more shrewdly
questioning. Why had organizational structures been planned as they were?
Why were certain techniques used and courses studied year after year? Critics
asked questions and demanded answers. Education itself had become a subject
of major and cpntinping public interest. The post-war entry of meh and women
into the teaching profession who, by virtue of experiences as well as years,
were older than the average college graduate, gave education a "shaking up"
that proved to be enlightening. These veterans were not the acquiescent,
lecture fodder ready to swallow what their professors had told them, but
volunteers ready to experiment for themselves with methods, materials, and
organizational structures. More than 40,000 of these new teachers were
injected into the system through the Emerg;ency Training Scheme.“6

These innovators found in the 1950's that the use of practical
approaches and individual discovery methods produced surprising results in the
shape of more innovative curricula, more interested students, and better
achievement scores. To these teachers and many others who sensed the trend,
the assumptions on which the practices of the past had been established came
under close scrutiny.

In this new climate, it was inevitable that some would question the
organjzation and structure of the junior high school as established in the early
1900's. (Some recognize the first junior high as being established in 1904 in
Berkeley, California, while others refer to the Columbus, Ohio, junior high in

1909 as the first.)

%John Burrows, The Middle School-High Road or Dead End? (London:
The Woburn Press, 1978), p. 24.
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There had been critics of the junior high ever since its inception. In
the 1950, the chorus began to swell. The main targets of complaint were
» 1) the junior high's adoption of senior high social activities such as dances,
-sororities, dating; 2) the junior high's excessive interest in sports which led to
the practice of using these grades almost solely for the purpose of preparing
athletes for high school competition; and 3) imitation of‘ the high school's
activity program. Margaret Mead charged that the junior high may have been
alienating students from educational achievement, rather than easing the
transition to senior high school. The impergonal system did not appear to be
taking individual differences into account. On tﬁe one hand, youngsters were
asked to conform to school standards while at the same time, schools were
asking junior high students to be adult beyond their years.l*7

These unrealistic demands were seen in increased juvenile delinquency
and crime,' students being stigmatized as failures early in their academic
careers, low academic standards, and a higher dropout rate than ever befc:re.“8
Educators began to ask the scientific community for assistance.

Resultant studies showed significant results. Margaret Mead's
research indicated a significant drop ‘in the age when young people were
reaching puberty.[‘9 With the improvements in nutrition and disease control,
children wére becoming physically mature earlier. Even more evident was the

earlier sophistication of these young adolescents. 'Added to this was the

increasing number of school districts which were requiring entering first

47Devita, Pumerantz, Witklow, op. cit., p. 20.

“3pbid., p. 20.
“Ibid., p. 21.
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graders to be six on or before October 1, resulting in chronologically older
students in each grade.
Increasing evidence of the earlier maturation of children was seen

again in the Howard and Stoumbis s1:udy50

which showed the majority of girls
entering puberty between the ages of ten‘ to twelve and boys, eleven to
thirteen. These factors indicated that some, perhaps most, ten to thirteen year
olds would be better placed in a middle school rather than an elementary
school. These same students (grades six, seven, eight) were seen as more alike
developmentally than a group of students a bit older (grades seven, eight, nine).
They also were experiencing the same developmental problems.

Similar findings occurred in other research projects. An in-service
assessment of social, physical, mental, and emotional characteristics of
children in kindergarten through grade twelve was done by the Saginaw,
Michigan, school district. It revealed greatest similarities among grades
kindergarten through grade four, grades five through eight, and grades nine
through twelve.5l .

At this same time, these pre-adolescents were also being evaluated as
to their cognitive abilities. Piaget's classifications of the stages of intellectual
development had been re-evaluated. The beginning of formal intellectual
operations was assigned to age eleven, thus encouraging educators to provide
more abstract work for these pupils.

Scientific research seemed to be admonishing educators that new

methods and organizational structures were called for. The Connecticut State

50Howard Stoumbis, op. cit., p. 204.

3 lGeorge E. Mills, "The How and Why of the Middle School,”" Nations
Schools, 68 (December, 1961), pp. 43-53.
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Board of Education in issuing a policy statement on middle school, responded to

the challenge:
There is increasing emphasis placed on youth's need for physical
development together with the knowledge and understanding of health
habits. - New research showed that children at 5th and 6th grade levels
have the ability to think and reason on a more abstract level than
previously thought possible....‘l'he challenge is for re-grouping and
reorganization. It is our sincere belief that the middle school can

more readxly ﬁrmg this about for our children than any other type of
orgamzatlon.

It was gradually becoming accepted that children of ages ten to
thirteen needed an educational program different than the self-contained
classroom of the elementary school and yet not that of a departmentalized high
school. E—

Teachers were feeling as dissatisfied as the transescents in the
traditional junior high setting. Glenn R. Rasmussen found the poorest teaching

53

occurring at the junior high level. A study of 600 teachers conducted at

Cornell found those teaching grades seven and eight were markedly less
satisfied with their assignments than those teaching lower or higher grades.sq
Teacher turnover was higher at this level.55 Teacher training and certification
were lacking for those interested in this specific age group.s6

The new structure adapted for middle school allowed the teacher who

wanted to be an innovator and experimenter an opportunity that didn't exist in

SZDevita, Pumerantz, Wilklow, op. cit., pp. 21-22.

SBGlenn R. Rasmussen, "The Junior High School—-Weakest Rung in the
Educational Ladder," NASSP Bulletin, (October, 1962).

54Howard, Stoumbis, og. cit., p. 207.

ssJohn H. Hansen and Arthur C. Hearn, The Middle School Program

(Chicago: Rand-McNally and Company, 1971), p. 18.
56

Howard, Stoumbis, loc. cit.
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the traditional programs, thus reducing the figures of dissatisfaction, turnover,
and poor teaching.57

Students and teéchers were demanding change, and the public joined
in, charging that the junior high school, albeit unwittingly, fostered racial

imbalance.s 8

The middle school was proposed in large cities often as a way of
ending this defacto segregation in some neighborhoods.s9

Administrators, although not deaf to demands being made by the
public, teachers, and students were more interested in the requirements being
imposed by the federal government. The Education Act of 1964 authorized, for
experimental purposes, the establishment of a small, unspecified number of new
types of schools which "straddled” the elementary to senior high range. Two
years later, a new government lost no time in announcing its intention to
introduc'e comprehensive secondary schools nationwide. Almost overnight, the
middle school became a valuable agent in advancing the process of '"going
comprehensive."60 The principal administrative advantage of the middle
school, ironically, was the saving in size which it made pcssible in the
comprehensive secondary school.

It was certainly true that pressures from students, teachers, politics,

iinances, enrollments, and anti-segregationists played a part in the expressed

5 7Educational Research Service, Inc., Summary of Research on Middle
Schools, (Arlington, Virginia, 1975).

8 Theodore Moss, Middle School, (Boston: Houghton-Mifflin Co.,
1969), p. 18. —
59

George C. Stoumbis and Alvin W. Howard, Schools for_ the Middle
Years, (Pennsylvania: International Textbook Co., 1969), p. 103.

60Burt'ows, op. cit., p. 30.
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interest in the middle school. (See Table II) Some or all of these factors affect
the development of virtually any school, howevei', the leaders of the middle
school movement found no discredit in adopting what they thought to be an
educationally sound program because it suited a political need. Supporters of
the middle school movement may well bé grateful for the pqlitical impetus, for
without it, progress might have been slow indeed.

A "middle school" meant many things to many people in the early
1960's. Theodore C. Moss, author of numerous articles regarding middle
schools, synthesized the thinking of the times and proposed the following
guidelines for a middle school:61 a commitment to the age group ten to
fourteen gvidenced by teachers and administratofs; a statement of the school's
purposes should be cooperatively determined; continual évaluation by students,
teachers, parents of the existing program; a guidance program thought of as a
total concern; core p;ograms; flexibility; personalized learning; in-depth
studies; a strong health education program; evaluation of pupil completed often
with an avoidance of numeriéal and/or letter grades; arts as a prominent part of
the curriculum; physical” education activities related to the developmental
characteristics of transescents; a wide variety of interesting electives; modern
foreign languages provided for the students; and outdoor education for all
pupils.

A number of events and persons are considered seminal in the

development of the middle school in the past twenty years. Paul Woodring in

6l rheodore Moss, "Characteristics of a Good Middle School,” NASSP
Bulletin 55 (October, 1971), pp. 71-74.
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TABLE 11
REASONS FOR ESTABLISHING MIDDLE SCHOOLS*

- : » Percent

REASON 1967 - 1977
To eliminate crowded conditions in other schools 58.2 47.7
To provxde a program specxfxcally desxgned for - '

children in this age group - 4.6 68.3
To bridge the elementary and hxgh school better 40.0 62.7
To provide more specialization in grades 5 and/or 6 30.0 20.1
To remedy the weakness of the junior high school 24.5 36.0
To move grade 9 into the hxgh school 24.5 29.2
To try out various innovations 23.6 22.9
To utilize a new school building 20.9 18.7
To use plans shich have been successfully implemented

in other school systems 12.7 13.4
To aid desegregation 6.5 14.2

*The 1967 data are from the Alexander survey, 1967-68, and the 1977 data
from the Brooks survey, 1977.

Chart reproduced from Exemplary Middle School. William Alexander and Paul
George. Holt, Rinehart and Winston, New York, 1981, page 15.
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his Saturday Review section on education in 1965 chronicled the beginning of

the rise in numbers of middle schools when he said, "It now appears that the six-

three-three plan with its junior high school is on the way out."62

Soon after,
William Alexander, the so-called father of the American Middle School move-
ment, conducted the first comprehensive study of middle schools in the United
States. Alexander also authored the first definitive text on middle school, The

Emergent Middle School, 1968. The Midwest Middle School Association,

founded in 1970, was the first middle school organization in the nation and in
1974, spawned the National Middle Scﬁool Associafion. (Other key persons and
events are noted in Table III.)

Once a middle school had opened its doqrs, it became the job of the
teachers to implement the middle school philosophy within their classrooms as
they worked with students. The language arts teacher, in particular, within the
wide range of experiences includéd under the umbrella of the language arts
curriculum, has had the opportunity to experiment with, innovate, and create
curricula that not only have met the goals of the Committee of Ten, but have

also addressed the needs of America's transescent youth.

62‘l'heodore Moss, "Characteristics of a Good Middle School," NASSP
Bulletin 55 (October, 1971), pp. 71-74. ’
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TABLE I
KEY PERSONS AND EVENTS IN MIDDLE SCHOOL DEVELOPMENT

* The Cornell Junior High School Conference in 1963 proposed a general
reorganization of schools in the middle with the mtroductxon in grades 3-6
of some specxahzatxon and team teachmg.

* Gordon Vars' writing in the 1960's provided a historical perspective for
middle school and developed the concept of a core curriculum.

* Donald Eichhorn's experience as a middle school principal and his research
for his doctorate led to The Middle School in 1966. This book first described
the middle school learner as "transescent." His work in turn was used by
Drash and Tanner to develop the - idea of developmental grouping as an
alternative to age grouping.

* The first series of nationwide conferences and workshops on middle schools
was sponsored by the Educational Leadership Institute, Springfield,
Massachusetts, in the late 1960' and early 1970's.

* The University of Florida developed the first major teacher education
program for middle school educators, leading to the first exclusive middle
school teaching certificate in the county on the state level.

-

Information from The Middle School Primer. Alfred Arth and John Lounsbury.
University of Wyoming, Laramie, Wyoming, 1982, p. 4.




CHAPTER III
REVIEW OF RELATED LITERATURE

Introduction

Language is probably the greatest breeder of friendliness in the world.

Misunderstandings and suspicions are cleared away by it, and people

are made aware of the fact that after g"}l’ they are not so very

different from one another as they thought.

Language is the medium in which man is conscious. The speechless
beasts are surely aware, but they are not conscious. To be conscious is "to
know with something," and language of some sort is the device with which man
can know. Consciousness has degrees. The poor soul wanders in the twilight
sleep of knowing if the only tools at his disposal are unsubstantial words, and at
best he acquires but a hazy impression of life. Man's consideration and
interpretation of the world is the result ;)f his "base." The language arts offer
ways to explain, integrate, and interact with the past, present, and future world
man seeks to know.

Billions of people speak and understand a language. In fact, unless
sorhething is physically wrong, every human being speaks and understands at
least one language. Every member of homo sapiens ever born spoke and
understood a language, unless, of course, he/she died too soon or in some way

64

was disabled. The ability to use language is included in the meaning of

sapiens. Humans have no other way of being sapiens except through language.

63pei, p. 7.

% stitchell, p. 5.

39
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The definition of language has been as varied as those who seek to
study it. .Thinking‘ of language as "the arrangement of meaningful wordbs built
up by derivational and inflexional suffixes, pronounced by human beings in
social contact"65 brings one to the realizatiori that "without language there is
no understanding among people, and without understanding there is no chance of

their being able to work together."66

Perceptions and Proposals:_The State of the Art

Historical pérspecti#e luminates the present statixs of the teaching of
language arts by giving reference points for some of the more vocal advocates
of edijcational'reform.

Thomas Harvey's Elementary Grammar and Composition (1868) firmly
entrenched the practice of teaching diagramming, parts of speech, certain rules
of grammar, punctuation, and capitalization as did Dimon Kerl's more
functional grammar, Language Lessons (1871), with its concern for right and
wrong word usage and sentence structure. Advocates of "mental discipline" saw
these subjects of study, plus elocution and rhetoric as the "stuff" of which an
elitist education was made.

In 1910-1920 the books published for elementary pupils revealed the
inclusion of the "common man" in schooling, and other significant differences.
During this decade, reading and literature comprised two-thirds of the language

program, while oral and written English accounted for the remaining one-

6SWilliam A. Jenkins, "The State of the Art of Teaching Language," A
Forum for Focus, ed. Martha L. King, Robert Emans, and Patricia J. Cianciolo,
(Urbana’ IL: NICIT.E., 1973), p. 7-

66

Pei, p. 4.
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third.57

Ideas for writing emphasized topics such as clouds, trees, spring and
the study of stories, poems, and pictures. Although shifting the emphasis of
language arts, the method of instruction was réminiscent of an earlier era, with
drill being the major teaching tool.

The subjects of reading and composition in the 1940's and 1950's were
the common, every day social experiences of the students, such as vacation
activities, personal experiences, current happenings, and pets.

The decades of the 1960's and 1970's saw another shift, to more
practical applications of knowledge in the field of language arts. The daily
needs and interests of students were the reference points for the creation of
lessons on conversing, discussing, telephoning, reporting, dramatizing, and
questioning. Meaning and understanding replaced drill as individual student
needs were being addressed. Rather than deductive observations, inductive
guided discovery was occurring in language arts classes. Students were ﬁnding
out things for themselves with less telling, more performing and less repeating,
and more thinking. Students were participating in a type of learning cycle: a
problem situation was discovered, speculation was offered as to its solution,
verification of speculative ideas through references to authorities, texts and
other resources was accomplished, pupils answers were then expanded and
reasons for those answers established, and finally students practiced and used
the concepts they Ac;i_i.scovered.ss
For education in general and language arts in particular, the twenty-

two years since 1958 have been marked by unprecedented impetus for change.

67Burns, Broman, Wantling, p. 91.

®81bid., p. 120.
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Teachers at the elementary and middle school levels had traditionally
concentrated on teaching language skills in terms of usage, while fostering
children's abilities in speaking, writing, listen_ing, and reading. Literature was
included as part of the reading instruction or dealt with shperﬁcially in the
story time at the end of the day. Generally, language was not thought of as
having content of its own, but as a means through which one communicated
t:cmtenf.69 '
Teachers in the early 1960's were suddenly faced with an outpouring of
new proposals for language arts programs, derived from the rapidly
accumulating knowledge in several disciplines. From linguistics came the most
radical and puzzling proposals that ultimately affected the processes, content,
and terminology of the field. For the first time, the study of language itself
was considered important content. New grammar texts were proposed,
requiring a revision of existing concepts of such basic elements of grammar as
the sentence, and parts of speech. Structural grammar, with its emphasis on
word order and sentence patterns, appeared for a brief time, followed by
generative-transformational grammar, based on the concept of "rules,"
explained and analyzed by involved tree diagrams and équations made up of
noun and verb phrases. "Scarcely had teachers grasped the essence of one
innovation when others appeared on the scene."70
The study of language variations also received attention. Advocates
of studying racial, social, and regional dialects were heard. Paralinguistic

features were included. The study of the historical development of the English

69

7OM'9 p. X.

King, Emans, and Ciancioli, ed., p. IX.
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language was considered essential. Research in phonology challenged
traditional methods of spelling instruction.

Each area of new content was accompanied by its own specialized
terminology and method. Language scholars were using analytical and
discovery procedures which were generally recognized as instructional methods.
But a problem arose due to teachers' unfamiliarity with the :‘;ources of the new
content. The result was a majority of persons using direct teaching and
memorization.

Language arts' very foundation was shakén by linguists' rejection of
the concepts of "right and wrong" in language usage. Instead of acting, as in
the past, on the prescriptions or "rightness" of a language usage, teachers were
advised to seek out the language a child possessed and to guide its development
fully. At a fundamental level, teachers were being asked to alter their basic
attitude about language and its unique role in people's lives.

In that age when the approach to living tended to be relaxed in dress,
food, and social behavior, educators had also relaxed their out-of-school
language standards. "We are not as prone to reject the user of non-standard
English as we once were. This isrnotb to say there is no need for standardS in
language use, but rather to stress that variety within the realm of acceptability
is still one of our most basic considerations in language teao:hing."71

Leaders in the field of language arts saw their main tasks as
developing awareness, widening students' scope of understanding, and creating
or at least strengthening positive attitudes toward language learning. That they

increased the effective use of the language provided the most defensible

7lJenkins, p- 9.
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criteria for language study activities. It was felt that too often in the past
teachers had erred in attempting to teach students far more about language
than they needed to know to use it effectively, often teaching them the wrong
things. In the 1960's, the emphasis fell on oral language, for this was the
primary method of using language when students l?-.ft school.

Other forces in other facets of language a&s were also influencing
materials, teaching, and content. Curriculum theorists, notably Jerome Bruner,
were advocating teaching subject matter in a systematic way, with emphasis on
its structure. Bruner maintained that literature, in addition to the sciences,
could be taught in a systematic way by studying the "grasping of intuitive
ideas."72 This type of thinking was implemented in language and literature
programs by various curriculum centers. These centers stressed not only more
literature but more study of literature. .Although most teachers welcomed the
new emphasis on literary Studies, many were apprehensive about the stress on
the area of systematic analysis, fearing it would deter children's intuitive
imaginative responses. - '

For the language arts, the decade of the sixties was an era of new
knowledge, shifting focuses, controversy, and unceréaihtie& As each new
curricular proposal appeared, it held the central focus of attention for at least
a brief period of time. Thus, its importance was magnified, while other aspects
of language arts became blurred or were pushed outside the field of concern.
Most of the innovations of the period could be classified as discipline or content

centered, as opposed to process.

7Zl.oc. cit.
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In the last few years, a more harmonious relationship has existed
between recent innovations and more traditional concerns of the language arts.
The central focus has been shifted from learning content to a concern for
people, from materialism to humanism. The thrust for both the language arts
and the middle school (who both moved into these attitudes simultaneously) is
that language arts cléss'es will develop peopie by increasing their understanding
of language and literature and their abilities to communicate.

A 1969 National Conference on Language Arts in Philadelphia
produced a collection of papers rejecting further segmentation of the language
arts and the attending drift toward mechanistic and materialistic goals in
language teaching. Instead, those in attendance at that conference pleaded for
greater emphasis on community, individuality, and integration toward the
ultimate goal of true humanity. "Language is to be taught not for the sake of
promoting or preserving 'correct' language, but for the enhancement of the

73

child's humanness." This philosophy was echoed for schools in 'general by

Charles E. Silberman in Crisis in the Classroom (1970).

But the technology changes the values, and dictates some of its own;
no technology is ever neutral...Our most pressing educational problem,
in short, is not how to increase the efficiency of the schools; it is how
to create and maintain a humane society. 4 society whose schools.are
inhumane is not likely to be humane itself. '

As the 1970's progressed, it became more and more accepted as
educational truth that in speaking of language one was talking about both a skill

and a content area. It was the belief of William Jenkins in "The State of the

73

Ibid., p. 3.
7I*Ch:v.'u'les E. Silberman, Crisis In The Classroom and the Remaking of

American Education, (New York: Random House, 1970), p. 202.
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Art of Teaching Language" that language study should be concerned with the
way a child uses his native tongue, with the medium by which he conveys his

feelings or understandings or knowledge about something.75

Language is also a
subject for study and, as an important body of knowledge, is concerned with its
history, use, and effect. In recent years, this body of knowledge has increased
in importance; in its use for arousing éhildreh's interest in language; for
developing children's depth of undefstanding of the language, the world and self;
and increasing the variety of ways youth use their language. |

The arbitrariness of the English language with its changing patterns,
the ways location will alter its pronunciations, and its many facets are
characteristics which illustrate to pupils that they have the ability to express
themselves in a variety of ways.

A teacher's first task is to show the student what he/she knows already
about language, building confidence and then working to improve performance.
The teacher should recognize a hierarchy of cruciality in the presumed errors of
children in both oral and written language. Not all presumed errors of speech,
reading or writing are of equal significance. Some count more than others.
Recent research of sociolinguists rather clearly shows that society as a whole
ranks grammatical variations from the standard as considerably more important
than variety in pron_unciation or vocabulary.76

This suggests that the primary focus of oral language training should

be on matters of grammar. Man's proclevity to generalize, categorize, and

Pop. cit., p. 7.

7'6Roger W. Shuy, "What Ever Happened to the Way Kids Talk?" A
Forum for Focus, ed. Martha L. King, Robert Emans, and Patricia Cianciolo,
Urbana, IL: N.C.T.E.), p. 37.
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perhaps stereotype is a great strength and, yet at this stage of language arts, a
definite weakness. To assume that language disabilities in pronunciation and
vocabulary which distinguish social, economic, or geographical dialects will
carry heavy social pressures is simply an error. A number of linguists, among
them McDavid and Houston, have found that vocabulary reflects éulmral
experience and can be expected to differ as youth move frpm one neighborhood
to another. Mastery of grammatical usage, however, reflects cultural and
educational advantages. It is quite easy to identify usage differences between
middle and lower class speech. As far as' pronunciation is concerned,
differences between middle class and lov?er class White speech or'between
middle and lower class Negro speech are much less easily detected than has
heretofore been assumed.78

The net effect of studies like the one mentioned is that the former
concern for social adjustment in children could very well become a concern for
language develoi:ment. It has been known for a long time that verbal ability is
the best predictor of academic suc:cess.79 It also provides an index for
potential cultural, social, and economic success. This is not to say that this
situation is fair or correct. Perhaps, in a utopian sense, a person should be able
to achieve any success, social, economic, or cultural, regardless of the dialect
he/she speaks. But the reality is that although it matters little in most
situations whether one has a French or .Spanish accent, it does matter, albeit

often subconsciously, whether one has a Southern Negro accent or that of a

middle class suburban dweller. One increasingly acceptable way of handling the

78

bid., p. 11.

Jenkins, p. 10.
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problem of dialects is to consider each of them as so unique as to potentially
prevent its speakers from unlimited parﬁcipation in the larger culture. From
this perspective, no dialect will be rejected, but all will be considered as
potentially posing difficulties.

It appears to be a truism that in-group spé;ech has been too long
neglected by schools because it is non-p_restige. As such, it is considered
unworthy of cénsideration and teaching. But, since language teaching must
begin where the pupil is, in-group dialects and non-prastige speech frequently
represent the teacher's starting point. "The difference between where a child is
and where we want him to go can be great or small. But it is this distance that
determines the task of teaching."80

Studies at the University of Illinois (Englemann and Beriter)s1 found it
was efficacious to teach children new language patterns and new language skills
rather than to try to replace old 'ones, because to do so seemed to create
conflict in learning. The researchers advocated that a child learn to use his
native dialect effectively. It was their suggestion that perhaps in the middle
grades the student should be taught thé new dialect, standard English.

If this sort of information can be discovered for oral language, it
seems reasonable to assume that it can also be projected to the areas of reading
and writing. Exactly how shunned by society is a person who stumbles as he/she
reads aloud or a person who writes a boring, ungrammatical composition

containing numerous misspellings?

805enkins, p. 11.

81 ppid., p. 12.
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What little is known about how readers and writers are judged by their
peers in the adult world comes primarily from those who teach both subjects,
not from society as a whole. It is possible, even likely, that teachers of both
subjects have fallen prey to the monster of irrelevanée in the same way that
teachers of oral language have done. Much of the currently available oral
language materlial for poor Black children focuses on matters of pronunciation,
(Golden, 1965; Lin, 1964; Hurst, 1965)82 evidence of where language arts
educators’ sensé of cruciality lies.

The field of cbmposition stands perhaps in only slightly better shape
with respect to a hierarchy of cruciality. Although spelling errors appear to be
overrated in terms of the logic of cdmposition, the fact that they are ranked
highly by society at large justifies the attention given them. Grammatical
errors are also deemed important and this correlates well with the significance
of to grammatical construction of oral language. Little mention is made in the
literature regarding the cruciality of sentence variety, ambiguity and clearness
of outline as seen by the society as a whole. |

For both composition and reading, it seems prudent for teachers to be
concerned with the significance of a problem at a given stage of the child's
development. Until such a hierarchy is established, teachers will not know
whether they are addressing themselves to the most important matters or
merely peripheral conc:ems.83

Oral and written composition are media through which pupils can know

themselves and any subject better. Such expression, which results when there

82Shuy, p. 40.

8bid., p. 50.
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are insights into self and the subject matter under study will also provide
opportunities for students to develop creative abilities and increase language
profidency.

Suggestions from those training language arts teachers for capitalizing
upon these opportunities are numerous. Howard Blake (Temple  University)
suggests that discussing ideas with others will ehcourage students to understand
self and sense the rich content for writing that is in the immediate
environment.su Similarly, Oliver Andfe#en (Chicago State University)
maintains that creativity in student writing is enhanced by students gaining
insight into themselves and that a child's immediate personal world offers the
most subject matter for writing.ss Children deal with universal themes in their
writing, and stories with those same themes are appealing and thus should be a
part of the readihg, writing program (Alvin T. Burrows, New York
University).g6 Gerald Duffy from Michigan State University states that the
crucial elements in teaching poetry writing are the same skills required for all
creativity: self-expression, divergent thinking, and evaluation procedures that

e 8
inspire improvement. 7

8% oward E. Blake, "What Children Write About,"

A Forum for Focus
ed. Martha L. King, Robert Emans, and Patricia Cianciolo, ZUrbana, IL:
N.C.T.E.), pp. 171-179. :

85011v¢;er Andresen, "Creativity in Children's Writing," A Forum for

Focus, ed. Martha L. King, Robert Emans, and Patricia Cianciolo, (Urbana, IL:
N CQT.E )’ ppt 180-186o

864‘\lvma Trent Burrows, "Children's Writing: Composing and
Communicating," A Forum for Focus, ed. Martha L. King, Robert Emans, and
Patricia Cianciolo, (Urbana, IL: N.C.T.E.), pp. 181~195.

87Gerald Duffy, "Crucial Elements in the Teaching of Poetry Writing,"

A Forum for Focus, ed. Martha L. King, Robert Emans, and Patricia Cianciolo,
(Urbana, IL: N.C.T.E.), pp. 196-208.
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Few would argue that oral and written expression as well as reading
are the cornerstones of any language arts curriculum; however, agreement upon
the emphasis to be placed upon specifics within the broad categories remains
. elusivé. Inéieed, the range of possible topics within each of the three broad
categories gives rise to the question of what shoul_d be inciuded within the
language arts program at the middle school lgvel? o

There is one conversation in Through the Looking Glass, by Lewis

Carroll, that could have been written about two language arts teachers
discussing curriculum-making. Alice and the Queen had been running like mad
when Alice discovered they were still under the same tree they had started
from, and looked around in great surprise.

"Why I do believe we've been under this tree all the time! Everything
is just as it was." '

"Of course it is," said thé Queen, "what would you have it?"

"Well, in our country," said Alice, still panting a little, "you'd generally

get to somewhere else—if you ran very fast for a long time as we've

been doing."

"A slow sort of country,” said the Queen. "Now here, you see, it takes

all the running you can do to keep in the same place. If you wagt to

get somewhere else, you must run at least twice as fast as that!"

Though teachers may long for a static curricular plan that remains
constant long enough to get some teaching done, the language arts educator of
today is in the midst of an exciting teaching experience where the stage
scenery is changed as times dictate, and the curricular dialogue is forced to

adapt.89

88Lewis Carroll, Alice's Adventures in Wonderland and Through the
Looking Glass, (London: The John C. Winston Co., 1923), pp. 184-185.

89Mauree Applegate, Easy in English, (Evanston, IL: Harper and Row,
1960), p. 5.
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If the language arts curriculum stopped here with the essential
adaptations to today's world, curricular planning might be comparatively easy.
But it doesn't...dozens of needs and questions 'arise. What about thinking, a
prerequisite skill for other areas? What about classical liferature? Who needs
standard grammar instruction? Should schools tolerate slang and dialects? The
list goes on indefinitely. Simply what to include in language arts classes and
how to teach it constitute a certain uneasiness.9O A brief overview of what
those training language arts educators are supporting lends insight into language
arts classrooms. |

Linguistics receives support as subject matter for all ages, kinder-
garten through college from Andrew Schiller (University of Illinois at Chicago).
He argues against teaching merely for good expository writing, which is a by-
product of any good language arts program, and asserts that the real aim of
language arts should be to teach about languages and how problems involving
languagé are formulated and solved by linguists. Not supporting any one school
of .grammar study, Schiller believes a pedagogical grammar should form the
basis of elementary instruction in linguistics. He advocates instruction in the
history of language and further asserts that an obiective of the lahguage arts
curriculum shoﬁld be to teach polydialectism, includir;g instruction in "standard"
English.” |

Kellogg Hunt (Florida State University) reports studies showing that

syntactic maturity can be enhanced through sentence-combining practice, with

920

Mauree Applegate, Easy in English, (Evanston, IL: Harper and Row,
1960), p. 6.
91Andrew Schiller, "Grammar in the Grammar School,"” A Forum for

Focus, ed. Martha L. King, Robert Emans, and Patricia J. Cianciolo, (Urbana,
IL: N.C.T.E., 1973), pp. 93-103.
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or without simultaneous instruction in formal grammar, thus refuting earlier
studies reporting that classroom study of grammar had no effect on the quality
of student writing. With this as the basis for his opinion, Hunt suggests writing

exercises be deeply embedded in language arts programs.92
Spelling; a traditional portion of the language arts curriculum, is

discussed by Carl Personke (University of Wisconsin) and Gus Plessas (California
State University). Both men agree that spelling should hold av prominent
position in language arts curricula, yet there is great disagreement on the
methods to use in teaching spelling. Generalizations regarding spelling, taught
inductively over a period of time,are s:upp;rted by Perscmke,93 while Plessas
opposes these "phonemic clues" in favor of specific word knowledge.%

Composition as an integral part of the language arts curriculum is
discussed by Jean LePere (Michigan State University),” and Nita Wyatt

Sundbye (University of Kansz-xs).96 Both educators agree on the importance of

composition and give guidelines as to methods of its evaluation and

92K¢ellogg W. Hunt, "Syntax, Science, and Style," A Forum for Focus,
ed. Martha L. King, Robert Emans, and Patricia J. Cianciolo, (Urbana, IL:
N.C.T.E., 1973), pp. 111-125.

93Ca,rl Personke, "Generalization and Spelling: Boon or Bust?" A
Forum for Focus, ed. Martha L. King, Robert Emans, and Patricia Cianciolo,
Urbana, IL: N.C.T.E.), pp. 148-158. :

9l}Gus P. Plessas, "Cues or Miscues in Spelling,"” A Forum for Focus,
ed. Martha L. King, Robert Emans, and Patricia Cianciolo, (Urbana, IL:
N.C.T.E.), pp. 159-170.

9SZIean .M. LePere, "Evaluation in Language Arts: A Creative
Process," A Forum for Focus, ed. Martha L. King, Robert Emans, and Patricia
CianCiOlO, Ul'bana, IL: N-C.T.E.), ppo 209"219. ‘

96Nita Wyatt Sundbye, "Evaluation of Children's Compositions," A
Forum for Focus, ed. Martha L. King, Robert Emans, and Patricia Cianciolo,

{Urbana, IL: N.C.T.E.), pp. 220-232.
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teaching. Mitchell summarizes their ideas in Less than Words Can Say:

"An education that does not teach clear, coherent writing cannot
provide our world with thought@t} adults; it gives us instead, at its
best, clever children of all ages."

Oral language proficiency is advocated in terms of communication
ski11598 and the resultant enhancement of self. Drama is included within this
category as Stewig details ways ‘it helps students develop larger and richer
vocabularies, understand various verbal and nonverbal modes of communication,
and express themselves spontanec:usly.99

Reading, for years a separate entity within the language arts family, is
now being included within the context of other courses. The rationale is that
reading, as a form of language the child will use in all schoolwork, should be
taught throughout the curriculum.100

Literature as viable content for language arts became a focal point for
change in the 1960's. Many.argued that literature should have a greater portion
of the curriculum, that it should be studied as a separate discipline in a planned,
sequential manner, and that appropriate selections of literature could well
~ serve students as models for original writing. While some curriculum centers

were developing "discipline centered” materials that were to be used

extensively as examplars for children's own writings, other voices, somewhat on

7 Mitchell, p. 46.

98Mildred H. Freeman, (Atlanta University), "Communication Skills, A
Major Challenge,” A Forum for Focus, ed. Martha L. King, Robert Emans, and
Patricia Cianciolo, (Urbana, IL: N.C.T.E.), pp. 233-236.

99.‘Iohr\ Warren Stewig, (Purdue University), "Creative Drama and
Language Growth," A Forum for Focus, ed. Martha L. King, Robert Emans, and
Patricia Cianciolo, (Urbana, IL: N.C.T.E.), pp. 237-251.

100y, Alan Robinson (Hofstra University), "Reading and the
Elementary School Curriculum," A Forum for Focus, ed. Martha L. King, Robert
Emans, and Patricia Cianciolo, (Urbana, IL: N.C.T.E.), pp. 255-265.
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the periphery, were admonishing teachers of language arts not to ow:rteach.101

Excessive analysis of literature and fc;rcing unnatural applications of writing
style, it was feared, would result in children's missing the main value of
literature, or even rejecting literature entirely. Literature should serve the
child and foster his/her personal growth. It has the potential to stir the
imagination, excite, inform, enhance understanding.m2

William Iverson (Stanford University) suggested that teachers give
more thought to planning a literamre program that‘ folloWs an informal

sequential pattern. He recommends a plan that would use criteria to guide the

choice of selections, yet would at the same time, have the flexibility to allow
103

an array of choices, allowing a mixing of literature of all types, for the
values of a culture are seen in its literature.m#
Iverson, with Lee Bennett Hopkins (Scholastic Book Services, Inc.)mj

and Myra C. Livingston (Beverly Hill Unified School District, University of
California Extension)los agree that literature should reflect real life situations

that children already know or are capable of knowing, even though those

leilliam J. Iverson, "New Trends in Children's Literature," A Forum
for Focus, ed. Martha L. King, Robert Emans, and Patricia Cianciolo, iUrbana,
IL: N.C.T.E.), pp. 325-335. .

10254

1034,

10%yitchel, p. 58.

l051..eo Bennett Hopkins, "And One Day te World Will Know Me:
Poetry for Inner City Youngsters,” A Forum for Focus, ed. Martha L. King,
Robert Emans, and Patricia Cianciolo, (Urbana, IL: N.C.T.E.), pp. 348-353.

10SMyra Cohn Livingston, "The Rest is Silence,” A Forum for Focus
ed. Martha L. King, Robert Emans, and Patricia Cianciolo, {(Urbana, IL:
N.C.T.E.), pp. 354~372.
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realities aren't always nice. Children should have "realistic images and

contemporary words and sounds."lw

If students are to value literature, it must
speak to them in their language about ‘their world.

Numerous other areas are included in the language arts offerings at
the middle school level: listening, speech, conversation, dis}cussion, reporting,
storytelling, choral reading, telephone usage, social courtesies, interviews,
reviews, messages, poetry, literary genres; research, storywriting, letters,
reports, announcements, record-keeping, forms, lexicography, handwriting,
ett:.108 Upon examination of the ten texts recommended by the Oklahoma
State Department of Education in 1983, all offered at least thirty different
topics for study at the sixth grade level, with the most offerings totaling forty.

' Examinations of seventh and eighth grade language arts texts revealed similar

findings.

Criticism and Direction

Much time is spent in diagnosing the child who does not "do well” in
the typical language arts classroom in America. Instead, perhaps it is time to
diagnose the system of language arts instruction, its goals and objectives, and
determine not only how they are stated, but what they mean for significant
living. The attainment of a set of skills by scope and sequence may be the
wrong goal on which to concentrate. Unless educators are interested only in
mechanical efficiency and not concerned with the grasp of the vitality and

interrelationships of language and its people, such a goal is meaningless.109

10760 cit,

108Bums, Broman, Wantling.

109Helen Fisher Darrow, "Individualized Language Activities and the
Nature of Individuality," A Forum for Focus, ed. Martha L. King, Robert Emans,
and Patricia Cianciolo, (Urbana, IL: N.C.T.E.), pp. 53-62.
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Perhaps a much more meaningful goal is the identification of self and others
through the mode of language. With this goal, the primary life skills of
language are not reading, writing, speaking, listening; but thinking, exploring,
imagining, kand expressing, in terms of seeking understanding and enhancement
of self and others.110

Interrelationships grow when children engage continually in dialogue
encounters using creative listening and creative responding. Real
communication increases when students continually attempt to translate
embryonic feelings and hunches into communicable forms of awareness.
Without these transactional experiences, the great usefulness of language for
youth in relating to others, in combining harmoniously the inner-outer worlds of

1 The achievement of these

being, is likely to be veiled, if not lost.
humanistic goals in language teaching calls for open structures for learning,
those offered through the philosophy of the American middle schools.

This open structured school environment beckons each transescent to
discover himself and his humanness, as well as that of othet:s, thrc;ugh a wide
variety of language experiencés that help him/her realize and share his/her
uniqueness and individuality and enjoy those characteristics in others.

Open structure does not mean lack of structure, rather it indicates a
wide-range of available materials; teacher-pupil planning and management;

continuous interaction among pupils, parents, teachers, and administrators; and

in-depth experient:es.l 12

11oi-lelen Fisher Darrow, "Individualized Language Activities and the
Nature of Individuality,” A Forum for Focus, ed. Martha L. King, Robert Emans,
and Patricia Cianciolo, (Urbana, IL: N.C.T.E.), pp. 53-62.

Uiy, |

H2p.
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This type of school which parallels the middle school that is designed
for each transescent youth to grow and develop uniquely and individually, while
balancing humane and academic factors‘, makes the middle school language arts
curric;slum different from either an elementary or secondary program.113
Instead of the teacher imposing classroom structure by virtue of "outside
authority,” the structure opens up so that everyone ibvolved has the opportunity
and obligation to participate in the decisions to be made.A The structure allows,
indeed requires the child to allow language to function as an extension of

self. 114

A Summary

The state of the art of teaching language is not a completely happy'.

state, nor is it a totally unexplored state. What useq to be called language in
school and included writing, spelling, correct speech, a handful of grammar, and
the study of great literafure has now shifted to a likeness of a hobo costume for
a masquerade, little bits of everything put together in a haphazard way. What
is included within the language arts curriculum is anybody's guess.‘us
If such a definition were not so loose, language arts might be defined

as "the skills of living together," so thoroughly do these skills permeate the

116 It has been suggested that

whole school day and daily living of all adults.
the middle school language arts program have as its goals efforts to help

students: use words responsibly, think clearly, listen imaginatively, speak

L3y cEwin, p. 11.

“"@. cit.

115

Ubpig,, p. 6.

Applegate, p. 5.
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effectively, read though‘tfullf,“ \;Jrite creatively, use mechanics powerfully,
regard good English respectfully, and become acquainted with the best in

literature.l 17

Whether the American middle schoo! language arts program
during the last three years has been working toward those goals remains to be
studied. A study of the articles and documents written for the middle level
language arts teacher from 1980-1983 gave insighf into one avenue of

assistance for these educators.

Reading Habits of Public School Educators

According to Stanley I. Mour the subject of public school educators'
reading habits has received relatively little study and researc:h;118 however, a
brief examination of what information was available offered insight into this
topic.

Balow studied two-hundred and sixty liberal arts graduate students
enrolled in a fifth year of -professional education, professional-education
undergraduates, and professional-education graduate students in Minnesota.
These students were surveyed to determine the magazines which they regularly
read. Survey results indicated that most graduate students in education mainly
read those journals which were given free with memberships in a professional
organization. The similarities were greater than differenées in choices, and
"escape" reading was predominant. The reading done in the NEA Journal and

the state education journal provided the only excepticms.119

ll7Applegate, pp- 7-11.

118Stanley I. Mour. "Do Teachers Read?" Reading Teacher (19:397-
401), 1977.

leruce Balow, "Magazine Reading Among Teachers and Prospective
Teachers," Journal of Teacher Education (12:57-59), 1961.




60

A survey of one-hundred elementary schools in Minnesota found that
teachers read significantly more of those journals that gave pragmatic ideas
that could be directly implementedv in the c‘lassroom. Few college and
university faculty publish in those journals; therefore, it appeared that although
educators in the area of higher education did the research and were
knowledgeable about current educational trends, particular issues, and
innovations, their expertise was not being communicated to those practicing in
public school classrooms. A gap between theory and practice existed. The
reported reason for teachers not reading was the opinion that material found in
many current periodicals was of no immediate or practical value. A correlation
existed between what magazines the school library subscribed to and what
magazines the teachers reported reading. Teachers reported little time to
read, although older teachers read more than younger ones. The reading that
was done came from easily accessible magazines. Those periodicals most often

read were Instructor, Language Arts, Today's Education, Childhood Education,
120

Teacher, and Reading Teacher.

One-hundred and twenty-six randomly selected teachers were surveyed
in one county in Illinois and it was found that teachers with higher degrees and
in larger schools read the most professional materials. Subject-specific articles
accounted for eighty-five percent of those read by junior high teachers. Lack
of time was the .most frequently cited reason for not reading more, but

availability of materials was also a key factor. Only the larger schools were

120Zlohn J. Cogan and Douglas H. Anderson. "Teachers' Professional

Reading Habits," Language Arts (54:254-258), 1977.
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likely to have a professionﬂ library. "Fewer theoretical and more practical,
hands-on materials" were desired by a majority of those educators surveyed.
Respondents also suggested that they would appreciate knowing of current
issues, practices, and research.121

A group of one-hundred South Dakota elementary schools was
randomly selected. Survey results indicated that forty schools did not and
forty-two schools did have professional libraries within the schools. On the
average, five professional journals were received by each school library. Read
most often were the "practical" articles; read the least were theoretical and
abstract articles. Elementary teachers were most often reading Today's

Education, Instructor, Teacher, and I.earning.122

A Kentucky study surveyed ‘two-hundred and twenty-four graduate
students in the School of Education at the University of Louisville.
Respondents tended to read the more practical, :xsgful materials in educational
journals. Teachers suggested that discussion groups, article reviews, and
professional libraries for teachers might iﬁcrease the amount of professional
reading done. The study indicated that teachers read a minimal amount of both
professional and non-proféssional materials. Less than one-half of those

surveyed read a professional journal on a regular basis. Those journals most

often read were Today's Education, Teacher, and Instructor. Mour suggested

that in order to reduce the gap between theory and practice, university and

l?‘l'l'homas A. Kersten and David Drost. "Professional Publications:
Who Are the Readers?" NASSP Bulletin (64:94-96), 1980.

122Chax'les E. Eicher and Robert W. Wood, "Reading Habits of
Elementary School Teachers and Principals, "Education (97:385-391), 1977.
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college educators need to write more pragmatic material and then publish in
the journals teachers most frequently x'ead.123

Fiftylpercent of 741 Tennessee teachers surveyed read professional
journals fewer than thirty minutes in a typical week. Of the ten percent who
read more than two hours per week, a large number were teaéhers holding
advanced degrees. The rhore experienced teachers read more, as did the
specialists, and those witlit doctorate degrees. Principals' encouragement of
reading was a factor in teachers reading more, as was the discussion of articles
during faculty meetings. | Eigﬁty-five percent of suburban schools, eighty-two
percent of urban schools, and seventy-seven percent of rural schools reported
that their school libraries purchased periodicals for teachers. |

The avéilability of reading materials within the school was perceived
differently by more experienced and less experienced teachers. Eighty-five
percent of those with ten or more years of teaching experience reported that
there were available reading materials at their school, while eighty-one percent
with six to ten years of experience, eighty-three percent with three to five
years of experience, and only sixty-one percent with less than three years of
experience indicated that reading materials were avilable for them. Fewer men
reported materials available than females, and as the level of education
increased, so did the level of awareness of materijals in the school. For both
male and female, the more-experienced teachers read at home and the less

experienced read at school.lzl*

123y40ur, pp. 397-401.

12l"Thomas W. George and Steven Ray, "Professional Reading—
Neglected Resource—Why?" Elementary School Journal (80:29-33), 1979.
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Availability of professional reading materials in the schools and the
reading habits of teachers were studied when four-hundred and twenty-four
elementary principals in fifty states were questioned. Professional books and
periodicals in the school libraries were reported by 76.9 percent. Although
ninety-seven different joumals were reported, exclusive of state organs, the

titles most often mentioned were Instructor, Grade Teacher, Elementarv School

Journal, Elementary English, Chlldhood Educatlon, Educatxon Dngest, Arts and
Acnvmes, Schoo! Arts Magazme, Anthmetlc Teacher, and PTA Magazine. Six

percent of the pvrincipalsr reported journals read "infrequently,” thirteen percent
—reported "average or moderate" usage, thirty-two percent "often," and forty-
one percent "very extensively.'; The size of the school made no difference as to
whether there was a professional collection, nor did the type of community, be
it urban or rural. Dorothy Peterson found, "...the evidence generally
substantiates that the typical teacher in the elementary schools is not an avid
reader of current professional literature."lzs

Six-hundred seventy-four public school teachers in the Maritime
Provinces of Nova Scotia, New Brunswick, and Prince Edward Islands indicated
in a survey that nineteen percent regularly read journals of both ‘professional

and general interest, while thirteen percent read no journals at all. The most

popular journals were Instructor, Journal of Education, Learning, The Reading

Teacher, and Education Digest. These teachers wanted pragmatic articles and

those that discussed methods and materials for teaching. The reading habits

125Dot'c>thy G. Peterson, "The Teacher's Professional Reading,"

Elementary School Journal (63:1-5), 1962.
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and interests crossed teaching levels, teaching experience levels, gender, and
disciplines. 126

The Teacher Opinion Poll conducted by the NEA Research Division in
the spring of 1970 showed that elementary teachers tend to read teacher-idea
magazim;s while secondary level teachers read subject matter journals
published by various subject matter membership organizations.127

A study by Simpson designed originally to see how well teachers read,
also cited several possible causes for the non-reading habits of teachers, among
which was that " [they]...have not been taught how to get the printed materials
which will be of definite help in solving their day-by-day problems."%3

Salmonis discussed the problems educators encounter when trying to
follow current trends in their fields. She supports a carefully planned program
of study of current literature; however, with ,the quantity of material available,

selection becomes an issue of importance. Suggested aids for teachers included

educational indices, Book Review Digest, reviews, and bibliographical
129

materials.
The studies cited indicated several factors about teachers: 1) at the
present time they do not spend much time reading professional journals;

2) teachers desire pragmatic articles that are easily obtained; 3) if these

1zsl\ndrew S. Hughes and Kimber Johnston-Doyle, "What Do Teachers
Read?" Education Canada (18:42-45), 1978.

127"What Teachers Use Professional Periodicals?", NEA Research .
Bulletin (48:116-118), 1970.

128Ray H. Simpson, "Reading Disabilities Among Teachers and
Administrators," Clearing House, (17:11-13), 1942,

129Bernice Salamonis, "Keeping Abreast of the Times," Education
(87:36), 1966.
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articles are available, they will be likely to read them; and %) teachers need a
method for "sifting through™ the available materials so that their reading time
will be usefully spent.

This information lends support to the creation of an annotated guide to
articles and documents in the specific areas z; language arts teacher Qbuld find
of interest. This study created such an annotated bibliography for the middle

school language arts teacher.



CHAPTER FOUR
METHOD OF INVESTIGATION

This study was designed to seek answers to the following questions in
terms of data to be found in educational journals and documents published from
1980 through 1983: (1) What was included within the language arts curriculum
at that time? (2) What innovative programs, :teat':hing approaches, and
techniques were being used within the language arts curriculum in American
middle schools? (3) What research had been reported that may have affected
the teaching/learning of language arts in American middle schools? (4) How
were the needs of special students being addressed in language arts classes in
American middle schools? and (5) What curricular materials and/or suggestions
were being made for language arts teachers in American middle schools?

The data for this study were obtained through the ERIC-CIIE
computerized retrieval system at the University of Oklahoma. The raw data
were grouped as appropriate to permit the analyses necessary to answer the
basic research questions and permit the organization and development of an
annotated bibliography of the most relevant articles and documents for middle

school language arts teachers.

- Procedure
This author chose the years 1980-1983 as the time period from which

to draw relevant materials concerning the middle school language arts program

66
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for several reasons. Following the establishment of the American middle school
as a separate and distinct educational organization in the 1970's, a great
number of article.; were written, studies conducted, and documents submitted.
The publication of these ifems was at its height in the first three years of the
1980's. It is also during the years from 1980 through 1983 that middle school
eduéators observed a need and desire for more speciﬁé guidélinés and tools for
the content teachers within the middle school. Finally, by utilizing educational’
journal articles and documents from the past’three years, tﬁe resultant analyses
and annotated bibliography would contain the most recent information
available.

A preliminary computer search for articles located under the
descriptors "middle schools/junior high schools" revealed a total of 5,428 journal
articles and documents. Becausg this number exceeded the financial capacity
of this researcher to obtain and because it was the desire of this author to
analyze specifically articles and documents that were targeted for language
arts classes operating within the middle school philosophy,rthe number of items
under consideration was then limited to the 1,571 obtained with the more
specific descriptor "middle schools."

A second computer search for articles and documents listed under the
descriptor "language arts" revealed a total of 4,344 items covering a wide
variety of sub-topics within the language arts category. This large number of
items was not only unwieldly, but non-specific as well, in terms of the needs of
this author. The articles and documents located under "language arts" were
then further limited by examining those articles and documents retrieved when
combining the descriptors "language arts" and "middle schools."” The total

number of articles and documents retrieved was eighty. Of this total number
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thirty-three were eliminated because their publication dates did not fit within
the time frame under consideration by this author. A page-by-page search of
the journals and documents subscribed to by the University of Oklahoma
revealed which of the articles and documents published from 19804983 were
readily available through library resources at the UniverSity of Oklahoma. Of
the forty-seven items the computer listing identified as being of interest to this
author and meeting all specific subject matter and publication date require-
ments, forty were available through the Oklahoma University library resources
and were then located, read, and analyzed fo-r the data in this study.

Each article/document received from the ERIC-CIJE computer search,
and deemed pertinent to this study, was systematically read and analyzed to
determine the following information: (1) title of the article or document, (2)
source of the article or document, (3) date of publication, (4) author's name, (5)
educational affiliation of the author, (6) publishing agency of the article, and (7)
answers to specific research questions undef consideration.

A card containing all of this data . was prepared for each
article/document and cards addressing each of the five research questions were
filed together. If a particular articie or document addressed more than one
research question, a card was made for each research area of concern, in order
to simplify the reporting and analysis of the data.

Research concerning reading habits of professional educators revealed
that teachers most often read ’content related and pragmatic articles—
especially those which are included within the membership fee of a professional
organization or are subscribed to by ;heir school library. The National Council
of Teachers of English is the official organization for language arts teachers

and its publication, English Journal, accounted for only two of the
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articles identified by the ERIC-CIJE computer search as meeting the needs of
this study. The professional organization for language arts teachers also
sponsored the writing of one document identified for use in this study. The
National Middle School Association is the official organization for middle
school educators. Its publication Middle School Research accounted for seven
of the articles analyzed and reported by this researcher. This researcher was
unable té locate any educational documents sponsored by the National Middle
School Association. These findings are represented in Table IV and Table V

which follow.

TABLE IV
Sources of Data: Journals
Total number of journal articles obtained for 19
use in this study

Total number of articles from English Journal 2
(N.C.T.E.) obtained for use in this study

Total number of articles from Middle School 7
Research (N.M.S.A.) obtained for use in this
study

TABLE V

Sources of Data: Documents

Total number of educational documents obtained 21
for use in this study

Total number of documents written under 1
sponsorship of National Council of Teachers

of English (N.C.T.E.) and obtained for use in

this study

Total number of documents written under 0
sponsorship of National Middle School

Association (N.M.S.A.) and obtained for use in

this study
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The data from Table IV indicated that the publications of the two

professional membership organizations for middle school language arts

teachers, English Journal (N.C.T.E.) and Middle School Research (N.M.S.A.)
provided 47.36 pefcent of afticl&s identified for use in this study. The data
from ‘l’ab‘le V indicated tt?at one of the professional membership organizations
for middle school language arts teachers, National Council of Teachers of
English, sponsored .047 percent of the educational documents identified for use
in this study, while the other professional organization, National Middle School
Association, sponsored no documents identified for possible use in this study.

Further examination of the sources of data produced the findings
depicted in Table VI which indicate that thirty of the articles and documents
identified for use in this study were sponsored by sources other than the
professional membership organizations (N.C.T.E., N.M.S.A.) for middle school
language arts teachers. Federal government agencigs, staté departments of
education, loca;l school districts, and other professional organizations for
teachers and administrators supported and sponsored the greater number of
articles and documents that were included within this study and which this-
researcher identified as being of interest and use to middle school language arts
teachers.

TABLE VI

Sponsoring Agencies of Data:
Number of Articles and Documents Included in This Study

Professional membership organizations 10
(N.C.T.E., N.M.S.A.) for middle school language
arts teachers

Federal governmental agencies, state 12
departments of education, local districts

Other sponsoring agencies 18
Total number of articles/documents 40

included in this study
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Category Selection

Each article was categorized as to its contents, using the research

questions posed in the problem statement of this study as guidelines. Because

of the diversity of material located within each of those categories, the

following criteria were established for categorization of the data within each

broad area of the middle school language arts program.

l.

2.

3.

l*.

5.

Language arts curriculum-—characterized under the language arts
umbrella (i.e., reading, composition, drama, English).

Innovative programs, teaching approaches, techniques—
characterized by new, unusual, or novel organizational and/or
methodological approaches to the teaching of language arts (i.e.,
author's . week In a middle school, city streets: an outdoor
classroom, creative poetry and you).

Research affecting the teaching/learning of language arts—
characterized by reported studies whose findings give further
insight into how the language arts are taught and learned (i.e.,
brain growth periodization and its implication for the language
arts, differentiating instruction to improve comprehension in
middle school content areas, time utilization in middle school
classrooms). ' '

Special student needs——characterized by content concerned with
students needing or profiting from instruction and/or materials
different from that used for the majority of students (i.e.,
stimulating creativity, gifted programs in the language arts,
higher horizons for underachievers).

Curricular materials—dealing with pragmatic ideas for the
classroom (i.e., middle school idea factory, language arts
improvement programs).



CHAPTER FIVE
PRESENTATION AND ANALYSIS OF DATA

Introduction

It was the purpose of this author to systematically analyze the articles
and documents published for middle school language arts teachers during the
years 1980 through 1983 in order to determine answers to the five research
questions posed in the problem statement of this study. The raw data in this
study were presented through a series of tables containing information as to the
articles and documents published from 1980 through 1983 in five major
categories which corresponded to the ﬁve‘ research questions: (1) middle school
language arts curriculum, (2) innovative middle school language arts programs
and/or teaching techniques, (3) research affecting the teaching/learning of
language arts in the middle school, (4) attempts to meet the needs of special
students in middle school language arts classrooms and (5) curricular materials
and/or suggestions for middle school language arts teachers. An annotated
bibliography of the articles and documents felt to be of primary interest to the
middle school language arts teacher was developed as a result of the analyses.

Individual tally sheets were created for each article identified through
the ERIC-CIJE computerized retrieval system for the purpose of transcribing
the data concerned with the title of the article or document, source of the
article or document, date of publication, author's name, educational affiliation

of the author, sponsoring agency of the article or document and an abstract of

72
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contents of the articla/document relating to answers to the specific research
question under consideration. .

These tabulation sheets were compiled and a master tabulation sheet
for each of the five major categories under consideration was created. Those
five master tabulation sheets were included within the body of this. chapter and
in the appendix section of this manuscript. From an analysis of::éach of these
master tabulation sheets, possible trends were noted and then discussed within
the body of this chapter. '

An ERIC-CIJE computerized search for articles related to language
arts within the American rhiddl_e school between 1980 and 1983 yielded forty-
seven articies. Of these, seven were unavailable through the University of
Oklahoma library resources and thus were eliminated from consideration for
this study. The remaining forty were locafed, read, and used for analysis in this

study. This information is displayed in the following table.

TABLE VII
Articles Identified by ERIC-CIJE

Articles/Documents identified by ERIC-CIJE 47

Articles/Documents unavailable through 7
the University of Oklahoma library resources

Articles/Documents used in study 40

Eight journals were represented by the articles identified for use in
this study. The University of Oklahoma library system subscribes to 16,957
periodicals within their three locations: the Bizell Library on the main campus,

the Law Library, and the Health Sciences Center Library. Seven of these
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journals were found on the subscription lists of this library system and thus
were used as sources for the articles included in this study. The remaining

sources of data for this study were educational documents. Of twenty-two
documents identified by ERIC-CIJE as appropriate for use in this study, twenty-
one were available through the University of Oklahoma library resources. One
educational document was unavailable for use in this study. The following table

depicts this information:

TABLE VIII
Journals and Documents Identified by ERIC-CIJE

Journals identified by computer search
Journals available at O.U. Library
Journals unavailable at O.U. Library

—
—L
—
—

Journals included in this study

Educational documents identified by computer 22
search
Educational documents available at O.U. 21
library
Educational documents unavailable at O.U. 1
library
Educational documents included in this study 21

The journals included within this study and the number of articles
obtained from each journal are listed in the following Table IX. The data
indicated that the official publications of membership organizations likely to
attract middle school language arts teachers and therefore encourage the
reading of their journals had accounted for forty-seven percent of the articles

included in this study. The official publications (National Middle Schools'
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Middle School Research and language arts teachers' English Journal) accounted

for a total of nine articles from a total of nineteen articles used in this study.

TABLE IX

Titles of Journals and Number of Articles
Included in this Study

National Association of Secondary School
Principals Bulletin

Instructor

Learning'
Journal of Reading
Middle School Research

English Journal

Eddcation Week

L‘ |N I\l I"' L’ |'- L’i

Total number of journals represented in this 7
study

Total number of articles represented in this 19
study :

Total number of articles presented in pro- 9

fessional organization publications for middle
school language arts teachers (Middle School
Research, English Journal)

Percentage of articles contributed by pro- 47% (9/19)
fessional organization publications for

middle school language arts teachers and

identified for use in this study (Middle School °

Research; English Journal)

A comparison of the total numbers of articles located for inclusion in
this study, and the total number of documents located for use in this study
indicated that an almost equal number of items of each type of material was

obtained for inclusion in this study.
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TABLE X
Types of Data
Number of journal articles obtained for 19
use in this study -
Number of educational documents obtained 21
for use in this study '
Total number of data sources 40

Analysis of the data By research categories revealed the following
numbers of articles and documents whicﬁ addressed each research question:
seven dealt with the content of the middle school language arts curriculurh,
nineteen gave information rggarding _innovative programs and/or teéching
techniques, thirteen reported research affecting language arts learning and/or
teaching, six addressed the needs of special students within the middle school
language arts class, and twenty-onev prﬁvided curricular materials and/or
suggestions for the middle school language arts teacher. Table XI depicts this
information. It should be noted that many data items addressed more than oné

research category and were included in the figures for each category addressed.

TABLE XI
Data Items Addressing Each Research Category

Curriculum content

—
0 IV

Innovative programs/techniques

Research affecting teaching/learning of
language arts

—
oN w

Needs of special students

Curricular materials 21



Content Data

In order to more clearly depict and discuss the findings of this study,
the following data were presented by a table illusfrating the raw data organized
by categories corresponding to the reseaxfch questiohs posed in the problem
statemer;t of this study. Following each table, a discussion analyzed‘the data in
terms of how the specific researéh question was answered by that data. Thé
reader should note that due to the overlapping of some of the reseax-'ch
categories, certain data appeared on more than one table and therefore were
included in the analyses of several research categdry findings. A

summarization and overview of the research findings conclude this chapter.

The Middle School Language Arts Curriculum 1980-1983

It was the objective of this author to ascertain as much as possible
from journal articles and documents published from 1980 through 1983 and
available through the University of Oklahoma library resources what content
was being included within trhe language arts curriculum of American middle
schools. Tai:le X1I, included within the body of this chapter and in the appendix,
depicts the data obtained. Seven articles and documents of the forty identified
for use in this study c::mtained data pertinent to this topic.

Robert Johnson's article "The English Curriculum in Middlev Schools,
Junior Highs—The Components" (NASSP Bulletin, April 1981) was indicative of
the attitudes of authors included in this research category as Johnson referred
to the middle schﬁol‘s language arts curriculum as a transitional bridge, merging
and re-emerging as transescents not only ré_fine their listening? speaking,
reading, and writing skills acquired from childhood through the elementary

years, but also begin to analyze language and develop insights into



TABLE XII

ARTICLES/DOCUMENTS RELATING TO MIDDLE SCHOOL LANGUAGE ARTS CURRICULUM 1920.1983

Educatlonal Aflillation

Titte of Mtkle/lhtumem Soutrce of Publication Author Publishing Agency Abstract of Contents Related
Acticle/Document Date of Auther to Research Category
*The Emerging Middle School Middle Schoo] Research 198 Sandra Muse Clear Lake Intermediate Natlonal Middle Based on a literature search, eight propositions
Language Arts Program® pp. 27- Kuhimann School, Houston, Texas School Assoc. were derlved to describe the basic middle schoo} langu..
arts program. A survey of 30 principals and language ar
departmental chalrpersons was reported—-showing to wh
R degree they felt the propositions were accepted In th:
schools. 19 noted authorlties also rated their opintons .
the degree to which those eight propositions should
’ Implemented in middle school fanguage arts programs.
*The Middie Schools It's Educational Resources 1981 Barbara D. none listed NIA Baltimore, Maryland's Conversion to the Middle Sclu
Institution and English Information Center Nazelrod phllosophy was the backdrop for wg'g:llln that ©
Currlculum® middle school language arts program Id be activ
orlented, skill development orlented, yet allow f
diversity of iInterests and experiences. The histori
development of the middie, school uage arts progs.
is explained as well a3 the ratlonale for speclfics wist
that curriculum.
*The English Curriculum In NASSP Bulletln April 1981 Robert Spencer Teacher-Herrkcks Middie N/A Defines and explains the elements of the English
Middie SchoolfJuntor High— pP. ¢4 Johnson School, Atbertson, New York curticulum  (listening, speaking, teading, writing)
The Components™ . shows how, as Integrated, they become the basls for ¢
middle schoo! English cureicutum.
RISS Handbook Educatlonal Resources Feb. 1910 Loulse Biddle Riverside Unlified School Riverside Unified The RISS program was designed to help K-8 teachers
Information Center Mollle Vander- . District, Callfornla Schoot Dlstrict, monltor basic language arts and math skills. A
Iy Callfornia gulde for middle school language arts teachers provid
dlagnostic tests, student/class &wllh sheets, and list,
of specific skills students should possess before leaving,
middle school Janguage arts program.
Language Arts Basic Skillys Educationa) Resources 1950 Anna Mechan, Palm Beach County Boardof  Palm Beach County ~ Produced in response Yo a school board's directive
Middie[Junior High Wnstructliona Information Service Comp. Public Instructlon, West Board of Public to develop a standardized curriculum for language
Minl.| “"ei: Rg‘ndlg and Palm Beach, Florida Instruction, West arts at the middie level, These guldes provide
Weiting Standardy Palm Beach, Fiorlda preparatory sheets, activity sheets, evaluation sheets, a.
answer keys for several reading and wrlting skill arv
deemed of essentlal significance for middie sche
language arts puplls. Very detalled.
Language Art Educational Resources 1981 )
Guide, 2nd Edition Information Service Max Beunton, ed. ';"‘::::; Pgllc Schools, Parkrose Public Language aris course statements for grades 7-8 are
o¢ » Uregon Schools, Portland,  presented In this curriculum guide. Content areas
) Oregon for 7th geade Include reading, writing, spetling. Cont.
areas for 8th grade Inchude reading, wrlting, and spelli.
At 7th level, certification (s tequfred In reading. At:
, grade each area Is required to be certificated,
*J1/MS Mea Factory English Ish January, 1930
for the Elghties® "7 Y, Blil Horst National Council of Teachers  Natlona! Councli Explores the
PP Jelf Golub lehh ed. of of Teachers of lun‘;or M’gh n;mﬁ':i'::ﬁ{?,'ﬁ':ﬁ '.'3‘.”0(,
English and reports on the functions of the JU/MS Assembly

the Natlonal Counclt of Teachers of English.
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130

literature. "The language arts program fits the nature of the adolescent; it

grows from what is known about him...it builds from the elementary to the high
SChOOl..."lBl : | |

In a study utilizing fifty language arts department chairpersons and
principals at the 1976 National Middlé §chool Conferencé in St. Louis, Missouri,
those educators were asked to rate on a séale of one to five the degree t§ which
- their language arts departments accépted and implemented each of eight
propositions regarding the content aﬁd empﬁasis in their middle school language
arts programs.' Secondly, nineteen noted authorities at the conference were
asked to rate the degree to which they felt language arts departments currently
accepted the propositions and also were likely to implement them-in the future.
The mean and median responses to each proposition were calculafed for both
groups, and conclusions were drawn from these statistics‘which describe the
nature of the programs emerging from the schools at that time. This study,
published in 1981 succinctly deéicts the language arts program revealed in this
analysis of articles published from 1980 through 1983. Table XIII reproduces

the propositions put forth and the results of that study.13 2

130Robert S. Johnson, "‘I’ﬁe English Curriculum in Middle
School/Junior High--The Components,"” NASSP Bulletin (65:p. 42), April, 1981.

131Sandr::l Muse Kuhlmann," The Emerging Middle School Language
Arts Program," ERIC, (p. 27-28), 1981.

1324



TABLE X
Sropasitions Regarding Middle School Language Arts Program

The language arts program {its the nature of the adolescent: it grows from
what i3 known about him.

2. The program is student-Centered: it is humanized, sensitized, positive, and
non-competitive.
3. The program is sequential: it builds from the elementary to the high
school.
3. The program is flexible: it is cpen, allows for change, has room to grow,
and is experimental.
3. The program stresses process:t it involves discovery, problem-solving,
experience, and creativity.
6. The program stressaes basic skills: it emphasizes reading, writing, soelling,
grammar, speaking, and listening.
7. The program is individuzlized: it takes into consideration levels of
“;amlmment. rates of leaming, continued progress, and different learning
es.
3. The program is innovative: it incorporates a variety of methods, materials,
and media.
Rmtrom'ﬂn&nmun Arts Program” by Sandra Muse
Kuhimann. Middie Sehool Resurc't (Vol. l!: pp- 28.30).
The Emerging Middle School and its Language Arts Program
Survey Results
Degree of Acceotance Degree of Impiementation
1. Unacceptabie 1. Not Implemented
2. Questionzbie 2. Weakly Implemented
3. - Accept With Reservations 3. Average Implementation
8. Accept in Ceneral 3. - Strongly Implemented
3. Endocse Completely 3. Fully Implemented
Degree of Degree of
Acgeprance Implementation
{. The language arts program Mean/Median Mean/Median
fits the nature of the 4,08/3.52 ~3.18/2.83
adolescent: [t grows from a/s 3/3
what ts known about him.
2.  The program is student-
centered: it is humanized,
sensitized, positive, and 8.06/3.89 3.08/2.%8
non-competitive. a/a k1]
3. The program is sequentials
it huilds trom the elem- 3.50/8.31 3.58/2.83
entary t the high school. 3/s 3/3
4, The program is flexible:
it is open, allows for
change, has room to grow, 3.38/3.21 3.36/2.89
and i3 expecimental. a/s 3/3
5. The ptbgnm stresses process:
it involves discovery,
problem-solving, exper- 8,12/8.35 337288
ience, and creativity 3/3-5 3/3
6. Lhcu’prognm stresses basic
ills:s it emphasizes read-
ing, writing, spcuing. 8.72/8.31 1.98/3.33
gnmmar. speaking, and 35 3/8
listening.
7. The program is indivicual-
ized: it takes into consider- )
ation levels of achievement, 3.70/8.26 3.30/2.35
rates of learning, continued 58 372-3
progress, and different
learning styles.
3. The program is innovative:

it inCoroorates a variety 3,2%/2.32 3.53/3.16
94 methods, materials $15 373
ang media.

Reorocucen from The Imerping Language Arts ‘-‘*gnm" oy Saners ‘“luse
Cunimann. ‘igale Lancol Jagegea= (Yo, i1, 20, 28-3%) 381,
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The data in Kuhlmann's study and in the articles under consideration in this
research category seemed to reveal the following ideas in regard to the
language arts curriculum in American middle schools:

l.  In general, what is accepted, i; felt to be implemented.

2. The first characteristic that is accepted and implemented is a
basic skills program. *

3. An innovative, flexible program is the next descriptive area
accepted and implemented.

4. The area with the widest range of degree of acceptance and also
implementation concerns individualized - instruction within the
language arts classroom. '

J. Two of the major beliefs inherent in the middie school movement
(that the program fits the nature of the child and is student
centered) are the final ideas to be accepted and implemented.

6. Process-oriented ihstruction, another major teneg, of middle
school philosophy, does not appear readily accepted.

Of particular interest to this researcher was the commitment to basic
skills that the educators writing articles and documents included in this study
felt was of major importance.

Listening was repeatedly given significance as a skill to be perfected
at the middle school level because it was felt that pupils at that developmental
stage needed that skill in academic areas in order to organize their thoughts for
activit_ies such as notetaking and as a social skill in interpreting verbal (and

non-verbal) signals of communic:ation.l”L

13 3Sandra Muse Kuhlmann," The Emerging Middle School Language
Arts Program,” ERIC, (p. 27-28), 1981.

13":lohrison, loc. cit.
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" "The program emphasizes learning through all the senses so that
learning is total rather than solely verbal."'3> Students will listen effectively
for the personal feelings, goals, and decisions of others.Bs‘ In the curriculum
guides created by the Palm Beach County Board of Public Instruction, very
detailed listings of specific listening skills were given.l37 . |

The converse of listening is speaking, hence oral usé of the English
language was another significant area of the middle school language arts
program discussed repeatedly in journal articles and documents. Johnson
affirmed the transescent's need for opportunities to express himself/herself
orally, yet admitted that often the desire and/or skills to do this are lacking;
therefore, areas of concentration, in his opinion, should be standard usage of
the language, projection of the voice in order to be heard before a group,
organization of thoughts before speaking, organization of ideas for presentation
to a gfoup, and the use of gestures and other body language to augment oral
expressions.138 Students will "demonstrate effective speaking, poise

139

techniques, and interaction in formal and informal situations." ‘Nazelrod

summarized all authors in this category: "Direct, real experience...composing

and speaking--initiate most learning experiences."wo

1358, rbara D. Nazelrod, "The Middle School: Its Institution and
English Curriculum," ERIC, (p. 23), 1981. |

13 6Anna Meehan, ed. Language Arts Basic Skills:

Instructional Mini Packet, Reading and Writing Standards, ERIC,

13734,

138

Middle/Junior High
p. 59), 1980.

Johnson, p. 43.

139Meehan, p. 59.

lwNalzelrc.\d, p. 23.
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Reading received emphasis as a necessary skill for the understanding
and appreciation of literature that will be offered at the middle school and
later at the high school. Indeed, each author emphasized reading as an essential
skill for pupils leavihg middle school language arts programé. The Parkrose
Pubﬁc Schools, Portland, Oregon, reﬁuifed ce&ﬁication in reading at both the
seventh and eighth grade levels.“"1 Although all aufhdrs saw reading as an
essential area of the middle school language arts program, not all r;zgreed on the
emphasis to be placed on technical skills (word attack, vocabulary), as opposed
to more generalized usage of reading for pleasure and information gathering.
Technical aspects were of primary consideration in the curricular handbooks,

RISS, Language Arts Basic Skills, and Language Arts Curriculum Guide, while

Johnson and Nazelrod shifted the emphasis in thé direction of applying the
reading skills to other areas of the student's life. Never negating the need for
technical skills in reading, Johnson and Nazelrod were more iriclined to view
reading as an integrated part of the language arts program, not an entity in
itself.

One application of reading was in the area of literature. Again, the
authors and editors of curriculum guides (Biddle, Vanderzyl, Brunton, Meehan)

emphasized technical skills such as "recognizing elements in literature,"w2

143 144

"knowing terminology," and 'recalling details," but also included

1“Max Brunton, ed. Language Arts Curriculum Guide, ERIC (p. 12),
1981. '

142 eehan, p. 60.

1l*'?'Ma.x Brunton, ed. Language Arts Curriculum Guide, ERIC (p. 12),
1981.

14%1 suise Biddle and Mollie Vanderzyl, RISS Handbook, ERIC (p. 35),

1980.
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application of these skills in "distinguishing fact and opinion,"ms "making
inferences,"ms and "making generalizations and predictioru;."]‘u7 Johnson issued
a warning to teachers regarding choi'ces} made for literary study. Experience
with any literature may involve more than a youngster at this age can
profitably deal witﬁ at cne time—understanding the work, relating the work to
self, relating it to the society at larée, evaluatingbit and responding to it; "so,
according to Joﬁnson, it is important that the middle school teacher of English
exercise considerable discretion in selecﬁng and limiting the way any particular
piece of literature is approat:_h‘ed.".ll‘8

Grammatical skills were identified in each article/document as having
primary importance; however, the trend emerging from this data was that
grammar was, in great part merely a preliminary or contributing skill in
reaching the goal of coherent writing. Various forms of writing (expository,
narrative, descriptive, persuasive, letters, poetry, reports) were mentioned in
all curriculum guides as forms to be taught and used in helping middle schoolers
perfect writing skills. The mechanics, grammar, of the laﬁguage were often
mentioned by Johnson within the context of these forms. "Studepts need to
understand that writing which does not conform to the mechanical conventions
of written American English...may fail to communicate the writer's message

effectively; it is almost certain to denigrate the writer's t'eputation."ll"9

15,

. 1%Brunton, op. cit.

1l'ﬂMeeham, p. 60.

ll'sl'lohnson, p. 44.

149034, p. 45.
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The common element, it appeared to this author, tying all of the
language arts together is the language itself; a content containing a history, a
nature all its own, coding systems, and a variability specific to its heritage.
Only one author included a study of the language as an individual identity as a
recommended portion of the middle schoél lénguage arts program. Johnson felt
the need to include a non-functional use of the language so that students woﬁld
not only study to "know how to do, but also study just to know."ls 0

The middle school language arts curriculum as represented by the
authors, articles, and documents cited in Table XII focused on "general
knowledge"lsl and the data indicated a combination of contemporary issues
illustrated by transescent needs énd the middle school philosophy and
traditional disciplines. The physical, emotional, and intellectual changes
occurring in the middle school youngster mandated a unique educational
152

climate, differing from, but linked to the elementary school and high school.

This climate included the middle school language arts class and its curriculum.

Although total agreement was not found by Kuhlmann in her studyls_3 or by this

researcher as to what the middle school language arts curriculum was "all
about," several consistencies did appear, all centering on the acquisition or
perfection of basic skills as the cornerstone for the middle school language arts
program. Listening, speaking, reading (including literature), and writing

(including grammar) consistently were espoused as the "bridge between what

lm:lohnson, p. 46.

1515611 Horst and Jeff Golub, "JH/MS Idea Factory: English for the
Eighties," English Journal (69:p. 72), January, 1980.

15254,

l53Kuhlmann, p. 29.
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154

was taught in the elementary and senior high school." Although emphasis on

items within these catcgories was varied, the middle school English curriculum

"sets out to do what no other grade or subject can,"155

provide a skill-
developmental course of study specifically designed for the transescent,
allowing for his/her diversity, yet relying on the commonality of the
transescent experience. It was suggested by Nézelrod that the Engliéh
curriculum is as unique as the students it fashions; it too mérges and emergés
into a new design.ls6 After an analysis of the data within this study, this

author saw the middle school English curriculum, 1980-1983, as a curriculum

like the transescent, in the process of becoming.

Innovative Programs, Teaching Approaches and
Techniques 1980-1983

It was the purpose of this author to identify insofar as possible from an

analysis of articles and documents published from 1980 through 1983 and
available through the University of Okle;homa library resources, innovative
programs, teaching approaches, and teaching techniques which were occurring
within the American middle school. Of the forty articles/documents identified
and located for analysis in this study, nineteen specifically addressed the issues
under consideration in this research category. These sources of data are listed
in Table XIV, found in the body of this chapter and in the appendix. The data

regarding the number of articles and documents dealing with the pragmatic

15%azelrod, p. 18.

15504,

136143d., p. 19.
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issues of this category appeared to indicate that the tendency of teachers to
read these types of materials was perhaps _being recognized by authors.1?7

The data obtained from the articles and documents listed in Table XIV
was organized for the purpose 6f analysis into innovative programs, fo_llowed by
teaching metﬁods and techniqﬁes. Thé data indicated these programs and
techniques were originating from one common goal, to focus on the transescent
158 The data
indicated a premise: "youngsters from ten td fourteen are different from both
elementary and high school students, and because they are different, the
program of their schools should be different as well."ls9

Innovative programs were of a varied nature as represented in the
articles and documents cited in this study. Integrating the language arts with
other disciplines within the middle school was strongly advocated by Mary
Compton in her recommendation that "if the middle school curriculum is to
reflect what is known about transe-:scents“ (that they relate best to what they
experience in their daily lives, that they are anchored in the present with only
sﬁperﬁcial journeys to the past and future, and that they are, to a large extent,
egocentric), then a lqgic:al curricular grouping would find language arts, music,

160

and the social sciences referred to as "humanities." The "Energy Curriculum

157 \tour, pp. 397-401.

l58Nazv.elrod, p- 24.

159Mary Compton, "The Middle School Curriculum: A New Approach,"
NASSP Bulletin (p. 39), May, 1983.

16OMary Compton, "The Middle School Curriculum: A New Approach,"
NASSP Bulletin (p. 42), May, 1983.
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161 162

for Middle Grades"" ™" and "Sunny Side Up in Language Arts" " were similar in
proposing the joining of science and language arts in thematic units.

Innovative programs from the Montgomery County intermediate Unit
#23 were addressing the needs of gifted language arts students in "Project

163 164

Alpha: Language" ~ and "Project Alpha: Ct'ekative Poetry and You." Also

for the gifted student was "Structuring a Differentiated Language Arts

165 Although these programs were

Program for the Highly Able Reader.”
discussed more thoroughly in the research category dealing wiih needs of
special students, the data in this categery indicated a fendency for many of the
techniques used for gifted pupils in the Alpha projects to be included within
innovative programs for all middle school. language arts pupils. The "City

Street: An OQOutdoor ('Jlassroom"166 and Yesterday's Minds or Tomorrows? A

Handbook on Creativity, in particular, made use of many of the concepts (i.e.,

developing creative capacities and expressions) utilized in the Alpha projects
for gifted students in language arts. Not overtly mentioned, but inherent within

the activities listed, the data indicated creativity was an important focus of

161Indiana State Departments of Commerce, Public Instruction, and
Curriculum, "An Energy Curriculum for Middle Grades," ERIC (p. 10), April,
1980.

162pavid La Hart, ed. "Sunny Side Up in Lanaguage Arts," ERIC (p.
40), September, 1981.

163 Anthony 3. Le Storti, et al. "Project Alpha: Language," ERIC (pp.
2-3), 1980. =
164

Anthony J. Le Storti, et al. "Project Alpha: Creative Poetry and
You," ERIC (pp. 13-17), 1980.

l65.‘Iames H. Cornette and Dennise M. Bartelo, "Structuring a Dif-
ferentiated Language Arts Program for the Highly Able Reader in the Middle
School," ERIC (pp. 1-8), 1980.
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many of the innovative programs listed in Table XIV and discussed within this
research category.

The data illustrated that the involvement of students was a factor in

many innovative programs. Judy Krull's drama unitms

167

and Esther Fusco's
"Authors' Week in a Middle School" were cases in point, where pupils
planned, organized, participated in, and partially evaluated the language arts
experiences within their classroom.

Along with the student involvement indicated by the data concerning
innovative; programs was the issue of involvement of teachers and parents with
the students in language arts learning experiences. Teachers developed a belief
in this type of program when they becamé "temporary pupils" through a staff
development writing work:shop.l‘68 The National Council of Teachers of English
in their "Ideas for Teaching English in the Junior High and Middle School"
evidenced support by the inclusion of a special section addressing methods of
obtaining éarental involvement.169

Although dealing with middle school students in a variety of innovative
programs, the techniques and teaching methods indicated by the data obtained
from the articles and documents used in this study indicated that the overall

concern, seen as the purpose for utilizing particular techniques, was the middle

166:ludy M. Krull, "Design and Implementation of an Effective Drama
Unit for MS/JH," ERIC (p. 40), April, 1981.

l67Esther ‘Fusco, "Author's Week in a Middle School,"” Journal of

Reading (24:pp. 676-679), May, 1981.

168Susan Vladeck Garrett, "Participant Planned Staff Development,
Resources for Schools,"” ERIC (pp. 26-29), 1980.

169Candy Carter ed. and Zora Rashkis ed. "deas for Teaching English
in the Junior High and Middle School,” ERIC (pp. 4-5), 1980.

-
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school student, his needs and abilities. Self concept was addressed in seventeen

of the nineteen articles and documents included in this research category.

170 wchildren With Short

17

Specifically, "Responding to Kids in Turmoil,"

Fuses,"171

and "Self Concept and Esteem in the Middle Level School” 2 gave
suggestions for meeting the transescent's need for a positive self concept.
This developmental stage calls for "unprecedented teaching

tec:hniques."17

3 Such implications for the middle school En.glish program may
run counter to traditional theory and practice in their teaching approaches.
Innovative practices indicated by the data m this study included 1) discussion as
a means of diagnosing language needs, 2) writing for fluency before a concern
for "correctness," 3) performing of language tasks as opposed to;memorization
of abstract information about language, %) the preponderance of pupil talk as

opposed to teacher talk, use of language to learn grammar, rather than learning

it through formal linguistic analysis, 5) mechanics and spelling as a means

toward better written expressions, 6) use of film and television as valid and

vital media to be utilized in a variety of ways for and by students, and 7) the
grounding of writing and reading experiences in the reality of the transescent's
world.

The data gathered for use in the identification of innovative programs,

teaching techniques, and methods indicated that these programs and teaching

17033‘* McGarvey, "Responding to Kids In Turmoil," Learning (pp. 24-
28), April, 1980. - _

171pserril Harris, "Children With Short Fuses," Instructor (pp. 52-54),
November, 1980.

172:lames A. Beane, "Self-Concept and Esteem in the Middle Level
School," NASSP Bulletin (pp. 63-71), May, 1983.

173Nazelrod, p. 17.
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methodologies took varied forms, but converged time after time in an effort to
teach the language arts concepts in a realistic, pragmatic, and effective way to
transescents, whose very'- stage of development requires specific and unique
programs and teaching methodologies. |

Research Affecting the Teaching/Learning of
Middle School Language Arts 1980~1983

It was the purposé of this author to identify as much as possible
through utilizatién of articles and documents published from 1980 through 1983
and available through the ‘University of Oklahoma library resources, research
studies that may.have affected the teaching and/of learning of language arts in
American middle schools. Thirteen articles and documents from the total of
forty identified for use in this study contained data pertinent to this research
category. This data is presented in Table XV in the body of this chapter and in
the appendix.

The data indicated great interest and research in the areas of brain
growth, cognitive development of transescents and the implications of these
findir;gs for language arts teaching and learning. Research by Herman Epstein
of Brandeis University and Conrad Toepfer of the State University of New York
was quoted as the basis for seven of the articles utilized in this research
category dealing with research that has affected lénguage arts instruction at
the middle school level. "The brain growth hiatus between ages twelve and
fourteen years covers the middle school years , so we predict little increase
in intellectual abilitiés during that period."” Furthermore, the data suggested
that 76 percent of children will sit through the years twelve, thirteen, and

fourteen being unable to handle material presented at the formal level of
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reasoning.ln Citing these research findings and the fact that a brain growth
spurt from ages ten to twelve preceded this plateau occurring from twelve to
fourtee'n, the Brazees asserted that "these data are of monumental importance

because it becomes very obvious that instruction should be geared to meet the

175 176

range of cognitive capabilities of each child." Glenn

177 178

The Brazees,

179 indicated that

Maynard, Horst and Johnson, and David Strahan
although teachers have known this to be true intuitively, instruction that takes
into account the range of cognitive levels' at the middle school had not
developed. The Brazees reported, "Indeed, children in many vmiddle schools are

130 The data

instruc;ted as if they functioned at the same cognitive level."
indicated the authors cited in this research category were in agreément that it
was essential that schools begin to use this information to gear instruction to
multiple levels of understanding, as well as to offer attainable challenges that

will allow each student to achieve a more formal level of thought when

17l'l-lerman T. Epstein, "Brain Growth and Cognitive Functioning,"

ERIC The Emerging Adolescent: Characteristics and Implications, ERIC, (pp.
35-36), 1930.

175E 4ward N. Brazee and Phyllis E. Brazee, "Brain Growth and Higher
Level Thinking," The Emerging Adolescent: Characteristics and Educational
Implications, ERIC (pp. 42-43), 1980,

176M.d.'

lnGlenn Maynard, "Cognitive Growth and Development of the

Middlescent Learner," The Emerging Adolescent: Characteristics and Educa-
tional Implications, ERIC, (pp. 38-41), 1980.

l788ill Horst, and Rebecca K. Johnson, "Brain Growth Periodization

and Its Implications for Language Arts," English Journal (pp. 74-75), January,
1981.

179p4vid Strahan, "Beyond Basics: Assessing Thinking in the Middle
Grades," NASSP (pp. 2-6), February, 1983. .

18oBrazee and Brazee, Ibid.
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maturational readiness arrives; yet they admitted this had not occurred. "This
report and others suggest that while enriched thinking is a major goal of middle
level educatic:'., it is also an area in critical need of irnprovement."181

‘l'ﬁe data suggested that the schools' ongoing emphasis on a continuing
cycle of increasingly more abstract leam_ing was dysfunctional for middle
schoolers and several suggestions were madé for changes that would improve
the learning at that level. During this plateau, "a consolidation of previous
learning should take place; previously learned skills should be applied in a

182

realistic setting.” Middle school instruction "should be characterized far

more by maturation in already initiated and learned cognitive skills rather than

in the acquisition of new skills.183

"Curriculum planning for learning strategies
for these students should focus upon the development of learning activities that
help youngsters consolidate those thinking skills acquired earlier and help
students mature intellectually.lsl"

Specifically, the recommendation from the data for language arts
classes seemed to be that students should not be asked to perform at the formal
operations level before they are biologically and physiologically ready. Formal
grammar, archetypal literary criticism, and writing formal papers would be
postponed and supplanted by emphasis on types ’of skills that students are
capable of and interested in, writing about themselves, their peers, and society,

dealing with values, exploring alternatives, and investigating logic.lss The

181Strahan, p. 2.

182Brazee and Brazee, Ibid.

183Ullik, Rouk, "The Middle School: Philosophical Concept as
Practical Solution," Education Week (p. 41), November 16, 1981.

18"’l—lorst and Johnson, p. 74.

185Horst and Johnson, p. 75.
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program indicated by the research data as most appropriate should be largely
explorato’ry, containing affective experiences, fostering enjoyment of various
forms of literature, and based on concrete materials available for pupils to
manipulate.ls_6 |

Edward N. Brazee, realizing that the age span from eleven to fourteen
is crucial in the éognitive development of the transescent; that it is during this
time that the child moves from concrete to transitional to formal level
thinking, and that at the same time these things are occurring, the adolescent is
asked to begin studying a variety of disdpﬁms in depth due to the curricular
plans of most schools, questioned the unstated assumption of othér researche;'s
(Epstein, 1978; Sund, 1976; Strahan, 1980), that "formal thinkers are formal
thinkers .in any situation."187 This aSsumption appeared to be the basis for

most pencil and paper measures of cognitive functioning.

Brazee created and investigated a Language Arts Test of Cognitive

Functioning (LATCF) to determine if such a measure could give specific

188 Results of

information about the thinking required for lariguage arts tasks.
B:;azee's study indicated that the LATCF was accurate in identifying the level
of cognitive functioning specifically needed in language arts. Edward Brazee
asserted, "It was'obvious from the range of scores...that all students cannot

cognitively 'handle' the same ideas/concepts equally. Although student interest

186Horst and Johnson, p. 75.

! 87Edward N. Brazee, "Student Responses to a Language Arts Test of
Cognitive Functioning," Middle School Research: Selected Studies, (p. 75),
1981.

188114,
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and motivation are very important in student learning, a given task must match
the cognitive level if that student is to be successful." >

In addition to studying the cognitive development of the middle school
age child, the data in this research category indicated some interest and
subsequent research in de.velopmental characteristics of this age group.
Hershel Thornburg identified developmental charécteristics evidenced by
transescents as 1) déveloping friendships with others, 2) becoming aware of
increased physical changes, -3) learning new social/sex roles, 4) having the
ability to organize knowledge and concepts into problem solving strategies, 5)
showing interest in planning many of their own learning experiences, and 6)

190

having an emerging value system. Eichhorn added to that list: 7) variance

in rate and age at which they mature, 8) emotional insecurity, 9) reflection of a
range of intellectual abilities, 10) desire and need for responsibility, 11)
yearning for both childhood and adolescent sophistication, 12) group
mindedness, 13) intense yet shifting loyalties to friends, 14) intense, yet short-

lived interests, 15) insatiable curiousity and thirst for knowledge levels.191

193

‘l‘hornhurg,192 and Eichhorn, discussed these developmental

characteristics and needs and ways that the middle school program had and

l89Edwau'd N. Brazee, "Student Responses to a Language Arts Test of
Cognitive Functioning," Middle School Research: Selected Studies, (p. 83),
1981.

1904 ershel Thornburg, "Can the Middle School Adapt to the Needs of
Its Students?" The Emerging Adolescent: Characteristics and Educational
Implications, ERIC (pp. l-#;, 1980.

191Donald Eichhorn, "Focus on the Learner Leads to A Clearer Middle
Level Picture," NASSP Bulletin (pp. 45-58), May, 1983.

192'l'hornburg, op. cit.

193Eichhorn, op. cit.



928

should continue to meet those developmental needs. The data suggested
developmental grouping of students as opposed to grade, age, or achievement
grouping.l% Within that developmental grouping should emerge a program that
is controlled but not rigid, challenging but secure, activity oriented, displays
variety, provides access to adults, and promotes a learning clitnaté.lgS

The data in this research category also provided two studies which
addressed factors affecting the teaching of language arts at the middle school
level. Susan Strader and Flora Joy produced data indica_ting that of those
educators they tested (of all subject areas), at most ‘thirty-ﬁve percent were
able to rank the readability of a language arts passage correctly. When the
researchers analyzed their data further, they asserted that in only one instance
was grade level of students taught a factor; the number of reading and language
arts courses taken was not significant; and in contrast to an earlier study by
Palmatier and Strader (1979), in which high school teachers were generally
unable to rank passages, elementary and middle school teachers were able to do
so with only moderate sm:cess.196 This data would seem to indicate a real need
for teachers to acquire this skill if they are to accommodate the wide variety
of skills needed, a need of middle schools indicated by the data cited earlier.

One other research study was identified through the ERIC/CIJE
computerized search for articles and documents published from 1980 through

1983 and affecting the teaching and learning of language arts in middle schools

in America. Fae Lysiak's "Time Utilization Study: Classroom Observation

19l"'l'hornburg, op. cit.

195Eichhm'n, op. cit.

196Susan G. Strader and Flora C. Joy, "Assessment of Content Text
Difficulty by Elementary and Middle School Personnel,” ERIC (pp. 3-%),
December, 1981.
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1979-80" reported findings that shed light on the middle school language arts

program. Her data comparing how math and language arts time in the middle

school was utilized indicated:™”

1)

2)

3)

&)

5)

197

Over three-fourths of the allotted class time was spent on
instructional activities.

A greater percentage of the class time was spent on instructional
activities in language arts than in math classes.

More direct teaching was observed in language arts classes than
math classes.

More applied instructions without teacher assistance was observed
in language classes than math classes.

The percent of time spent on language arts instruction exceeded
the time spent on math instruction at each grade level.

Lysiak's findings were taken and a table was created by this author

representing those findings (Table XVD).

Table XVII presents data obtained from Lysiak's study comparing how

class time was spent at the various grade levels. Results indicated

1)

2)

3)

4)

5)

198

The percentage of time middle school teachers spent on instruc-

tion was less than the time spent by elementary or high school
teachers.

More direct teaching was observed at elementary schools and less
at middle schools. '

In the middle schools, a greater percentage of class time was
spent on applied instruction than at other levels.

Middle school students spent more of their applied instruction
time without teacher aid than at other levels.

Teachers at the elementary level assisted students more with
applied instruction than did other levels.

197

Fae Lysiak, "Time Utilization Study: Classroom Observation 1979-

80," ERIC (pp. 14-20), April, 1980.



TABLE XVI
MATH/LANGUAGE ARTS TIME UTILIZATION
(PERCENTAGES OF TIME SPENT)
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Relatad MpgtL.
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Math
Allocated time - 54 min.
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This table was created by this author from data obtained from "Time Utilization Study: Classroom
Observation 1979-80" by Fae Lysiak, Ft. Worth Independent Schoo} District, Ft. Worth, Texas. The
study was completed under the auspices of the Texas Dept. of Research and Evaluvation, and
published by ERIC, April 1980.



TABLE XVII
TIME UTILIZATION ACCORDING TC GRADE LEVELS
(PERCENTAGES OF TIME SPENT) -

Instructional Time Interference | Instructional
: Related Mgt.
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Middle School
Allocated time - 6% min. .
Observations - 44 30 1 5 21 16 8 81 9 2 i 8 8
High School
Allocated time - 55 min.
Observations - 48 34 ] i0 23 ] 9 84 10 4 14 2 2

This table was created by this author fromn data obtained from "Time Utilizatlon Study: Classroom
Observation 1979-80" by Fae Lysiak, Ft. Worth Independent School District, Ft. Worth, Texas. The
study was completed under the auspices of the Texas Dept. of Research and Evaluation, and
published by ERIC, April 1980.
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6) Interferences were lowest at the elementary level and highest at
the high school level.

7) Management time was lowest in high schools.

8) One-half of management time at the middle schools was spént on
non-instruction related tasks, whereas at other levels, the
management time was more instruction related.

A final analysis of Lysiak's data dealiné with how' language classroom

time wa.s utilized at each grade level reve‘aled199

1) Instructional time was lowest at middle school and highest at the
elementary school. ™

2) More direct teaching was done at the elemeniary schoél.

-+ 3) Middle school students tended to spend more of their applied
instruction time without teacher assistance than the high school
or elementary school students. .

4) Management time was highest at the middle school.

5) Interferences were highést at the high schools.

This data is presented by this author in Table XVIIL.

From an analysis of data obtained from articles and documents
pt..tblished from 1980-1983 and available through the University of Oklahoma
library resources, dealing with research affecting the teaching and learning of
language arts within America's middle schools, several trends were indicated.
Data illustrated interest and research activities studying the intellecfual,
social, physical, and psychological changes which occur during transescence.The
authors cited also voiced concern that the middle school must work within the
perameters of these changes. '"The school, and the teacher, must respond to

200

each." "Eichhorn repeatedly stated, "The one point on which educators,

199Fae Lysiak, "Time Utilization Study: Classroom Observation 1979-
80," ERIC (pp. 14-20), April, 1980.

200Horst and Johnson, p. 75.



TABLE XVilI
LANGUAGE ARTS TIME UTILIZATION ACCORDING TO GRADE LEVELS
(PERCENTAGES OF TIME SPENT)

Instructional Time Interference | Instructjional
Related Mpt.
T
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This table was created by this author from data obtained from "Time Utilization Study: Classroom
Observation 1979-80" by Fae Lysiak, FFt. Worth Independent School District, Ft. Worth, Texas. The
study was completed under the auspices of the Texas Dept. of Research and Evaluation, and
published by ERIC, April 1980.
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parents, and students are likely to agree is the need to develop an appropriate
and effective educational program for students in the middle ye’:ars."zo1
Through an examination of the data included in this research éategory, it was
suggested that educators at ther middle level néeded to 'define and refine
activities, methods, and experiences so as to imprové the gducational
experiences of transescents. By synthesizing findings of .researcﬁ with the

knowledge of language arts, "we will have tools for creating valid c:urricula."z02

Attempts to Meet Needs of Special Stﬁdents Within the
Middle School Language Arts Classroom .

It was the purpose 6f this aﬁthor to aSéerthin, insofar as articles and
documents published from 1980 through 1983 and available tf\rough the Univer-
sity of Oklahoma library resources revealed, what attempts were peing made in
middle school language arts classes to address the needs of special students.
Table XIX included Qithin the body of this chapter and in t}}e appendix depicts
the data obtained. Six of the forty articles and documents used in this sfudy
contained data pertinent to this research category.

The daté depicted by Table XIX indicéted the needs of two main types
of special students were béing addressed through the literature obtained in this
study: gifted and talented middle schoolers and middle school stuc.!ents who, for
unspecified reasons, had not acquired minimum competencies in one or more
language arts areas.

Project Alpha (Advanced Learning Programs in the Humanities and

Arts) produced two packets of materials obtained for use in this study:

200 s ehhorn, p. 48.

20254,



"TABLE XIX

ARTICLES/DOCUMENTS RELATING TO ATTEMPTS TO MEET THE NEENS OF SPECIAL STUDENTS WITHIN
MIDDLE SCHOOL LANGUAGE ARTS CLASSROOMS 19301983

Abstract of Contents Related

Title of lek/bocumem Source of Publication Author Educational Alflliation Publishing Agency
Acticle/Document Nate of Author to Research Category
“Project Alpha: Language® Educational Resources 1980 Anthony J. Project Alphat Director Dept. of Health, - Objectives, materlals, guidelines for 8 fessons
Informatlon Center Le Stortietal. Gwynedd-Mercy College Education and Wel-  for the gifted on purposes of language and pro-
: _ Gwynedd Valley, PA fare/Ctlice of Edu-  cesses ol language, successfulfunsuccessful com.
catlon, Washington, munication, precise/imprecise communication, con-
. C. notation etc. A study unit designed for glited i
¢ humanities and arts.
“I'voject Alphas Creative Poetry Educational Rew urces 1980 Anthony 3, Project Alphat Director Dept. of Health, Using a learning styles approach, types ol poetry
and You" Information Center Le Stortiet al. Gwynedd-Mercy College Education and Wel-  then poetry skills are taught In a step-by-ste
Gwynedd Vatley, PA fare/Office of Edu- ogram from Advanced Learning Programs in the
cation, Washington, Humanlties and Arts. (gifted)
"Steucturing a Dilferentlated Educational Resources 1980 James H. Cor- Maryland State Dept. of Maryland State - Provides a plan for individualizing reading with-
Language Arts Program for the Information Center nette, Dennise Education Depl. of Bduc. In a heterogeneously grouped class for the highly skiile
1lighly Able Reader in the Middle M. Bartelo reader, ' .
School
*Yesterday's Minds or Tomoecow's? Educational Resources 1930 Loulse Flynn Cheyenne Public Schools N/A Discusses creativity vs. 1.Q., glve creativity tests, steps in
A Handbook on Creativity® information Center Cheyenne, WY creative process, to encourage creativity

classroom--32 teaching Ideas--for creative puplls an
others too.

"ennsylvania School Improvement
U'rogram™

Educational Resources
informatlon Center

January, 1930

Leslie K. Peters

Penn. State Dept. of Ed.
Oftice of Research, Planning

and Nata Management v

Penn. State Dept.
Dept. of Educ.,
Office of Research,
Planning and Nata
Management

" A school assistance team was assigned to chosen

schools to improve basic math/reading skills.

*An Evaluation of Competency
Nased School Programs in a
Leatning for AMastery Setting™

Educational Resources
Information Center

Apeil, 1981

Greg M. Strasler
and others

Not listed

Paper presented
at Annual Meeting
ol the Amerlkcan
Educational
Research Assoc.
Apelt 13-17, 1981

Competency-based program at a middle school for
students who had not achieved minlinum coinpetencies
In academic and life skllls. Language skills were

nat significantly Improved.
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203 204

"Creative Poetry and You" and "Language," both designed for the
education of the gifted. In both instances, the data indicated the thrust'to be
to provide a strong interdiséiplinary blend of the strategies and content of thé
humanities and arts, to foster creatwe and crmcal thmkxng, to prov1de
enriching and stunulatmg leammg expernences for gifted youth, and to
encourage teachers to use multiple teaching styles and methods.zos The data
seemed to illustrate two topi{cs around which Le Storti and others built units,
poetry and language, both topik:al units fitting within the typical program at the
middle school level from 1980-1983, as indicated by the data from curricular -

materials cited in Middle School Language Arts Curriculum 1980-83 in this

chapter. Although labeled for use with giftéd students, a further examination

of the data indicated activities and lessons comparable to those suggested by

206 207 2nd Biddle and Vanderzyl.2%® This same indication

followed an examination of the data obtained form Cornette and Bartelo209 and

Flynnb.zm Lessons presented in these data tended to be directed toward the

Johnson, Nazelrod,

gifted pupil, yet also tended to be presented in a manner applicable to the
average middle level pupil in a language arts class. "The plan [CREATE]

provides for the teacher a model for instruction to meet the varied needs of the

203Le Storti, "Creative Poetry and You," pp. 1-4.

’ ZOI&Le Storti, "Language," pp. 2-3.

205p44.

206:lchnson, loc. cit.

207Nazelrod, loc. cit.

2osBic!dle and Vanderzyl, loc. cit.

209Cornette and Bartelo, loc. cit.

210100, 1oc. cit.
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students in the regular classroom. ﬂerefore, in dealing with the emerging
adolescent in the Middle School, it is important that teachers employ a
multiplicity of techniques to meet the individual neéds of studo.ants..."21 1

In addition to the programs created for use with middle school
language arts students who are gxfted, the data presented two programs that, by
their authors' explanation, were estabhshed for students who had not acquu'ed )
minimum competencies in specific academic areas. The Competency Based
Program at Dent Middle School was targeted for ma)] students in grades six
through eight who did not demonstrate mastery of the defined minimum
competencies in the four basic subject areas."212 Similarly, a School
Assistance Team responded to needs of students in Pennsylvahia schools based
on state assessments of data dealing with students' basic skills in reading and
rnath.z13 Data gathered in this research category did not seem to indicate
total agreemént as to whether these programs were successful; however, the
evidence of programs addressing the needs of students who are not excelling
academically was of interest to this researcher.

An analysis of the data from the six articles/documents chosen for
inclusion within this research category identified programs addressing two
different points on the academic scale, the gifted middle school pupils and the

middle school students who, for whatever reason, were not performing

satisfactorily in academic areas. It was interesting to note that four of the six

21 lCZornette and Bartelo, op cit.

212Greg M. Strasler and others, "An Evaluation of Competency Based
School Programs in a Learning Mastery Setting," ERIC (p. 7), April, 1981.

213Leslie K. Peters, "Pennsylvania School Improvement Program,".
ERIC (p. 14), January, 1980.
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articles and documents under consideration in this research category addressed
programs for the academically superior student. However, it was noted earlier
that those programs were, in many ways, similar to programs suggested for all
transescents in language arts classes.

The data within this study ref:eatedly asserted the uniqueness of the
transescent. The efforts identified within this re#eafch category and.
represented in Table XIX to address the needs of specia; students appeared to
adhere to that ‘philosophy. Although the data indicated that special students
were receiving some attention, it also appeared that their needs may not be so
different from the needs of all unique middleschoolers who.find themselves in a--
"special" physical, emotional, psychological, intellectual, a.nd academic stage of
development.

Curricular Materials and[or Suggestions for Middle School
Language Arts Teachers 1980-1983

It was the purpose of this author to determine insofar as possible from
articles and documents published from 1980 thfough 1983 and available through
library resources at the University of Oklahoma what curricular materials and
suggestiohs were being made for the middle school language arts teacher.
Twenty-one of the forty articles and documents obtained for use in this study
contained data pertinent to this research category. This data was represented
in Table XX within the body of this chapter and in the appendix.

This research category utilized data from many of the articles and
documents noted in Innovative Programs, Teaching Approaches and Techniques
1980-1983, in the body of this chapter, because the curricular materials
presented in this research category employed many innovative teaching

methodologies and the data indicated that these curricular ideas and materials
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gave impetus to innovative programs. The data concerning curricular materials
and suggestions for middle school lahguage arts teachers indicated three types
of materials and documents published from 1980 through 1983: curriculum
guides; specific tmit; lesson, and activity plans and materials; and special
interest ‘suggvestidns that dealt with a particular co;mcérﬁ (i.e., grading, self-
concept, hxgher level thmkmg, interdisciplinary teachmg) For purposes of
reporting and analyzmg the data pertment to this research category, these
areas of concern will serve as the organizational structure for the following
discussion. | o

A brief history of the language arts curriculum in middle schools was
the backdrop for Nazelrod's presentation of curricular suggestions for middle
school language arts teachers that provide sixth, seventh, and eighth graders
with opportunities to 1) acquire the skills, the knowledge, the flexibility needed
to' handle the variety of language roles demanded by sociefy, 2) receive
instruction in language arts that will help them control basic forms of
composition (oral and written), and that will help them interpret non-verbal as
well as verbal systems of communiéation, 3) add to their understanding of the
many forces that influence human behavior, 4) experiment with new ideas and

concepts, and 5) examine alternatives for the future.zw

The data indicated
Johnson's guidelines for rfliddle schoo!l language arts components _(listening,
speaking, reading, literature, writing, and language)215 were designed in a way
that wduld allow them to further divide and specify areas within Nazelrod's

guidelines.

21%Nazelrod, p. 25.

215:Iohnson, Pp. 42-46.



111

Data in this research category indicated further specificity of skills

216 217 218

provided by Brunton, Biddle and Vanderzyl,” ° and Meehan.

Within the range of skills that the aforementioned authors put forth,
the data provided ready-made lessons, activities, units, or worksheets from

Cornette and Ba.rtelo;219 Flynn;220 Carter and Rashkis;221 Kmu;m Indiané

223 224

Departments of Commerce, Public Instruction, and »»Curricu_lum; La Hart;

227 228

Stranix and Fleishman;225 Kochinski;226 Fusco, Le Storti and others.
The data indicated a variety of topics were used to present the' materials and

suggestions these authors produced.

16 .
Brunton, op. cit.

217Biddle and Vanderzyl, op. cit.

218Meehan, op. cit.

219Cornet*l:e and Bartelo, op. cit.

zzoFlynn, op. cit.

221(:arter and Rashkis, op. cit.

22szll, op. Cit.

223Indiana, Departments of Commerce, Public Instruction, and Cur-
riculum, op. cit.

22l‘l..a Hart, op. cit.

2255tranix and Fleishman, op. cit.

226ch:hinski, op. Cit.

227 .
Fusco, op. cit.

228Le Storti, et al., op. cit.
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Special interest concerns such as grading (\lars),229 self-concept

230 brain growth and higher level thinking (Brazee, Brazee),z,31 and

)232

(Beane),
integrative curriculum through interdisciplinary teaching (Compton
provided data for this research category with specific suggestions for
addressing the concern each author expressed. |
The data obtained for use in this category tended to indicate through

the number of items located, that as mentioned in Innovative Programs,

Teaching Approaches and Techniques, in this chapter, that perhaps adihors of

articles and documents were addressing the teachers' proclevity to read

233

materials of a more pragmatic nature. Whether addressing general issues

with specific suggestions,nq providing detailed plans and materials,235 or

236 i1 data indicated

suggesting methods for meeting specific student needs,
the tendency for the authors cited in this research category to provide a variety
of curricular materials and suggestions for the middle school language arts

teacher.

229C;ordon Vars, "Missiles, Marks, and the Middle Level Student,”
NASSP Bulletin (pp. 72-77), May, 1983.

2

3oBean}e, op. Cit.

231Brazee and Brazee, op. cit.

232Compton, op. cit.

233Mour, op. cit.

23aNazelrod, op. cit.

235Flynn, op. cit.

236Beane, op. Cit.
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A Summary of Findings

An analysis of the data obtained for use in this study provided this
author with an overview of the language arts program from 1980 through 1983,
as indicated by publications during that time beriod and available tﬁfough the
University of »Oklahoma library résources. The data tended -to indiéate; in
answer to "What was included within the language arts curriculum?" an
emphasis on basic skills. The research qixestion of innovative programs,
teaching approaches, and techniques was addressed by data indicating
innovative programs which expanded and integrated the basic skills were being
emphasized. "What research hhd beeq reported that may have affected the
teaching/learning of language arts?" Cognitive brain growth received the most
"attention in educational documents and articles obtained for use in this study.
The needs of two groups of special students were addressed, those pupils who
were designated as gifted, and those who did not possess minimum language arts
competencies. Curricular materials and/or suggestions for middle school
language arts teachers presented an interweaving of the basic skills emphasis,
adaptations resulting from the findings of research concerning brain growth of
adolescents, the need for special programs for gifted pupils and those who
needed to improve language arts competencies, and innovative programs

planned and presented to help language arts teachers achieve these goals.



CHAPTER SIX
CONCLUSIONS AND RECOMMENDATIONS )

Conclusions .

This study involved the.systt‘:matic analysis of articles and documents
pertinent to language arts in the American middle school, published from 1980
through 1983, and available through the University of Oklahoma library
resources. The articles and documents used in this study were identified by an
ERIC-CIJE computerized retrieval system. The intent of this study was to
determine, insofar as the articles and documents identified for use in this study
indicated, answers to the five basic research questions: 1) What was currently
included within the language arts curriculum in American middle schools? 2)
What innovative programs, teaching approaches, and techmques were being used
within the language arts curriculum in American rmddle schools" 3) What
research had been reported that may have affected the teaching/learning of
language arts in American middle schools? 4) How were the needs of special
students being addressed m vla»nﬁgu;ge arts classes in American middle schools?
and 5) What curricular materials and/or suggestions were being made for
language arts teachers in American middle schools?

Data were recorded on tabulation sheets. Research categories were
then created which were synonymous with the research questions cited in the
problem statement of this study. Tabulation sheets were organized into the
five research categories and a table was created indicating data pertinent to

that research categbry. From these data, an analysis was completed regarding

114
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how the research question under consideration was being addressed by the data.
These conclusions relate only to this investigation and cannot be generalized
beyond those articles/documents actually received by this author from the
ERIC-C(IJE computerized retrieval system.

Aftér an analysis of the sources of the data, it became clear to this
author that the professional organizations for middle school language arts
teachers had published nine of the nineteen articles identified for use‘in this
study. The remaining articles were published in an administrative journal

(NASSP_Bulletin) and various other educational journals (Learning, Instructor,

Eddcation Week). Data cited earlier indicated these journals were often found
in school libraries. It was indicated that teacherS were more like_ly to read
articles apbearing in professional journals that were included in professional
memberships or were subscribed to by their schools, so the assurﬁption was
made that 47 percent of the articles identified for use in this study were
available for teachers who desired to read them. However, of the forty articles
and doéuments identified for use in this study, twenty:one sources were
educational documénts. These data sources, by the nature of their form and
location, were not readily accessible to the middle school language arts
teacher. It may be suggested that much of the available déta useful for the
middle school teacher of language arts was being published, but not
disseminated for maximum benefit to those who could profit most from it.

As the data from each research category was considered, it became
apparent to this researcher that several trends were indicated. This author
concluded that the middle school language arts curriculum centered around
basic skill development, yet it appeared the researchers sought to emphasize
the plateau occurring in the cognitive development of the transescent. This

author saw no conflict in application arising from the data analyzed in each
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category. While the cognitive developmental plateau occurs, according to the
researchers cited in this study, the researchers also emphasized that learning
can and should continue dﬁring this transitional phase. The difference appeared
to lie in the types of learning activities, goals, and niethods used with the
transescent age group, as opposed to eleméntary or .high school stﬁdents.
Curriculum changes, methods, and materials reflected the specific physical,
emotional, psychological and social needs of middle school students ar)d efforts
to meet those needs. More concretely, the middle school language arts
curriculum appeared to be, in part, a response to the research indications, that
students in the intermediate grades need a curriculum geared to help them
clarify, order, interpret, and communicate experiences through the skillful use
of language. In order for these language arts skills to be mastéred, students
followed a course of study in which oral and written skills were emphasized.
This was done experientially or through "performance-oriented” methods.
Those modes of active learning fit the physiological make-up of the adolescent.

The uniqueness of the middle schooler was indicated from the data,
and there were efforts to accommodate the needs of special students _within
this unique developmental stage. Programs for gifted students were noted as
were programs created to teach minimum competency skills; however, this
researcher did observe that many of these materials and effort§ labeled for
special students were similar to the curricular materials and suggestions
created for use with all middleschoolers.

Curricular materials and suggestions suggested by the data in this
study were pragmatic and often included skills from several academic areas in

-an interdisciplinary theme.
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An annotated bibliography of the data sources this researcher felt
would be of most interest to middle level language arts teachers was
appendixed to this document in an effort to provide those teachers with an
easily accessible guide to those sources of information applicable to them, their
classrooms, and their students. Data indicated teachefs were not prolific
readers of professional méterials; therefore, it was the hope of‘ this author that
by providing an anhotated bibliography of pertinent resources, teachers in
American middle schools might be encouraged to "remain current” in a rapidly

changing academic field.

Recommendations

Based upon the data received in this study, several recommendations
for further study are suggested in an effort to encourage the maintenance of a
language arts curriculum for the eighties that is responsive to the specific
needs of transescents:

1. That a similar study be conducted using textbooks on state
approved adoption lists to determxne 1f the patterns of this study
can be duplicated.

2. That a study be conducted based on classroom observations of
middle school language arts classes to determine if the patterns
determined by this study can be duplicated.

3. That a study be conducted to determine needs of middle school
language arts teachers so that those needs might be addressed.

4. That similar studies be conducted in the other three basic
curricular areas of the middle school (science, math, social
studies) to determine if similar trends and patterns exist in those
areas as were identified in this study.

5. That a similar study be conducted in American junior high schools
to determine similarities and differences in patterns, as related to
this study.



APPENDIX A
Results of ERIC-CIJE Computerized Retrieval System:

Sources of Data
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TABLE IV

Sources of Data: Journals

Total number of journal articles obtained for
use in this study

Total number of articles from English Journal

(N.C.T.E.) obtained for use in this study

Total number of articles from Middle School

Research (N.M.S.A.) obtained for use in this

study

19
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TABLE V

Sources of Data: Documents

Total number of educational documents obtained
for use in this study

Total number of documents written under
sponsorship of National Council of Teachers
of English (N.C.T.E.) and obtained for use in
this study

Total number of documents written under
sponsorship of National Middle School
Association (N.M.S.A.) and obtained for use in
this study

21
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TABLE VI

Sponsoring Agencies of Data:

Number of Articles and Documents Included in This Study

Professional membership organizations
(N.C.T.E., N.M.S.A.) for middle school language
arts teachers

Federal governmental agencies, state
departments of education, local districts

Other sponsoring agencies

Total number of articles/documents
included in this study

10

12

18
40
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TABLE VI
Articles Identified by ERIC-CIJE

Articles/Documents identified by ERIC-CIJE

Articles/Documents unavailable through
the University of Oklahoma library resources

Articles/Documents used in study

47

40
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TABLE VIII

Journals and Documents Identified by ERIC-CIJE

Journals identified by computer search
Journals avaﬂable at O,U. Library

Journals unavailable at O.U. Library

Journals included in this study

Educational documents identified by computer
search '

Educational documents available at O.U.
library

Educational documents unavailable at O.U.
library

Educational documents included in this study
TABLE VII
Articles Identified by ERIC-CIJE
Articles/Documents identified by ERIC-CIJE -

Articles/Documents unavailable through
the University of Oklahoma library resources

Articles/Documents used in study

22

21

21
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TABLE IX

Titles of Journals and Number of Articles

Included in this Study

National Association of Secondary School
Principals Bulletin

Instructor

Learning

Journal of Reading
Middle School Research

English Journal

Education Week

Total number of journals represented in this
study

Total number of articles represented in this
study

Total number of articles presented in pro-
fessional organization publications for middle
school language arts teachers (Middle School
Research, English Journal)

Percentage of articles contributed by pro-
fessional organization publications for
middle school language arts teachers and
identified for use in this study (Middie School
Research, English Journal)

47% (9/19)
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TABLE X
Types of Data
Number of journal articles obtained for
use in this study

Number of educational documents obtained
for use in this study

Total number of data sources

19

21

40



APPENDIX B

Content Data
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TABLE XI
Data Items Addressing Each Research Category

Curriculum content
Innovative programs/techniques

Research affecting teaching/learning of
language arts

Needs of special students

Curricular materials
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TABLE 1

DERIVATION OF LANGUAGE

mo-n‘mrm
r— B
Eastern (Satesm) Vastarn (Cantum)
Iado- BaltoeSlavic Bellente Iealte Caleic Germanic
Iranian (Teutonic)
(Aryas) I .
Baltic Slavonic Classical Contin~- Insular
Craek ental
Indio )
: Lithu=- Czeck,
soian, Polish,
etc. wvaricus Modarn Latin- Csulish
Sanskrit dialects Creak {an
of Russisn, Cymbric Goidalic |
ate.
Paly,
Prakric, Cornish, Irish,
and Valsh, Gaalic
modern Bretoa
Indian . :
dialects vm
latin
Hispanid Dialscts Provincial Itallan
. 01d French
Spanish Portugesa l
Modsrn
. Franch
Latin-Ansrican faJd:.ln
dialects French
East Notzh 77T
Germanic Gaxl'nai.c Cermanic
Gothic 0ld Norse )
Lov ET
Norwegilan, I
Swadish, Adglo- o1d Lov Fran— Modstn
Danish, Saxon conian Cerman
Icalandic

Modern
English
(1aclud=

ing Amar-
ican English)

Middls Low Middle

German

Place-

* dsutsch

#zoa Carlton Crant Larid, The Mirscle of tanguage (New York: Tha Uorld Publishing Co., 1933), p. 26.
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TABLE II
REASONS FOR ESTABLISHING MIDDLE SCHOOLS*

Percent

REASON 1967 1977
To eliminate crowded conditions in other schools "58.2  47.7
To provxde a program specifically designed for

children in this age group - by .6 68.3
To bridge the elementary and high school better 40.0 62.7
To provide more specialization in grades 5 and/or 6 30.0 20.1
To remedy the weakness of the junior high school 24.5 36.0
To move grade 9 into the high school 24.5 29.2
To try out various innovations 23.6 22.9
To utilize a new school building 20.9 18.7
To use plans which have been successfully 1mplemented

in other school systems 12.7 13.4
To aid desegregation 6.5 14.2

*The 1967 data are from the Alexander survey, 1967-63, and the 1977 data
from the Brooks survey, 1977.

Chart reproduced from Exemplary Middle School. William Alexander and Paul
George. Holt, Rinehart and Winston, New York, 1981, page 15.
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TABLE Ml
KEY PERSONS AND EVENTS IN MIDDLE SCHOOL DEVELOPMENT

* The Cornell Junior High School Conference in 1963 proposed a general
reorganization of schools in the middle with the introduction in grades 5-6
of some specxahzatxon and team teaching. .

* Gordon Vars' wrmng in the 1960's provided a historical perspective for
middle school and developed the concept of a core curriculum.

* Donald Eichhorn's experience as a middle school principal and his research
for his doctorate led to The Middle School in 1966. This book first described
the middle school learner as "transescent." His work in turn was used by
Drash and Tanner to develop the idea of developmental grouping as an
alternative to age grouping.

* The first series of nationwide conferences and workshops on middle schools
was sponsored by the Educational Leadership Institute, Springfield,
Massachusetts, in the late 1960's and early 1970's.

* The University of Florida developed the first major teacher education
program for middle school educators, leading to the first exclusive middle
school teaching certificate in the county on the state level.

Information from The Middle School Primer. Alfred Arth and John Lounsbury.
University of Wyoming, Laramie, Wyoming, 1982, p. &.
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TABLE XVI

MATH/LANGUAGE ARTS TIME UTILIZATION
(PERCENTAGES OF TIME SPENT)

Instructional Time

Interfavence

Instructional
Related Mgt,
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UTILIZATION o . 2 ps! 58 8 o v g
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8 3 28 23 88 oA i
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b o g Hd.48 H.48 Ud ) 53 < v &
E 03 8 nuGdoaqlEls S1E|E I8
a < 8 % 89 S |8 | o '™ =] o |+
, L .
All Grades/Subjects
Allocated Time - 55 min.
Observations - 128 33 2 7 24 9 8 83} 8 3 111 6 6
Language Arts
Allocated time - 56 nin.
Observations - 65 38 4 5 18 12 9 86| 7 2 91 5 5
Math
Allocated time - 5% min.
Observations - 64 30 0 8 30 6 8 82 L‘) 3 121 6 16

This table was created by this author from data obtained from "Time Utilization Study: Classroom
Observation 1979-80" by Fae Lysiak, Ft. Worth Independent School District, Ft. Worth, Texas. The
study was completed under the auspices of the Texas Dept. of Research and Evaluation, and
published by ERIC, April 1980. ’



TABLE XVII |

TIME UTILIZATION ACCORDING TO GRADE LEVELS
(PERCENTAGES OF TIME SPENT)

Instructional Time Interference | Instructional
Related Mgt.
g g g
o o] Ee ) [} [=]
TIME To O 4 & § 5 b
UTILIZATION 7 9d 8y 8 Moo 3
24 Egaias| [£% |4
3 3 A4 42 %8| |4 & :
A R TETE N N .
8 2 0 4532 L8 - EYREE
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Middle School
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——— — — —eers
High School
Allocated time - 55 min. .
Observations - 48 3B 4 10 23 y 9 84 10 4 14| 2 2

This table was created by this author from data obtained from "Time Utilizatlon Study: Classroom
Observation 1979-80" by Fae Lyslak, Ft. Worth Independent Schoo! District, Ft. Worth, Texas. The
study was completed under the ausplces of the Texas Dept. of Research and Evaluation, and
published by ERIC, April 1980.



TABLE X Vil
LANGUAGE ARTS TIME UTILIZATION ACCORDING TO GRADE LEVELS
(PERCENTAGES OF TIME SPENT)

lnstructional Time Interference | Instructional
Related Mgt.
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This table was created by this author from data obtained from "Time Utilization Study: Classroom
Observation 1979-80" by Fae Lysiak, Ft. Worth Independent School District, Ft. Worth, Texas. The
study was completed under the auspices of the Texas Dept. of Research and Evaluation, and
published by ERIC, April 1980.
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Articles and Documents of Interest to
Middle School Language Arts Teachers 1980-83

Curriculum Guides 1980-1983 N

Biddle, Louise and \Aolhe Vanderzyl. RISS Handbook. 1980. (vaersme Unified
School sttnct, California) ERIC.

Designed to help K-8 teachers monitor basic language skllls and math
skills, this step-by-step guide produces diagnostic tools and lists of
specific language arts skills middle schoolers should possess before
leaving 8th grade.

Brunton, Max ed. Language Arts Curriculum Guide, 2nd edition. 198l.
(Parkrose Public Schools, Portland, Oregon) ERIC. -

Language arts course statements for grades 7 and 8 are given.
Content areas for grade 7 are reading, writing, spelling. For 8th
grade—reading, writing, spelling. This guide requxres certification in

reading at the 7th grade level and cernﬁcanon in each area at 8th .

grade.

Horst, Bill and Jeff Golub. "JH/MS Idea Factory." Enghsh Journal (pp. 72-73)
January 1980.

Explores the responsibilities of middle school/junior high language arts
teachers in the 80's and reports on the functions of the JH/MS
Assembly of the National Council of Teachers of English.

Johnson, Robert Spencer. "The English Curriculum in Middle School/Junior
High—The Components."” NASSP Bulletin (pp. 41-46) April 1981.

Defines and explains the elements of the Enghsh curriculum (listening,
speaking, reading, writing) and illustrates how, as integrated, they
become the basis for the middle school English curriculum.

Kuhlmann, Sandra Muse. "The Emerging Middle School Language Arts
Program." Middle School Research (pp. 27-32) 1981.

The basic language arts program in middle schools is presented on the
basis of literary sources, interviews with departmental chairpersons,
and interviews with educational experts.
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Meehan, Anna comp. Langg‘ age Arts Basic Skills: Middle/Junior High Instruc-
tional Mini-Packet, Reading and Writing Standards. 1980 (Palm Beach

County Board of Public Instruction, West Palm Beach, Florida) ERIC.

This guide provides preparatory sheets, activity sheets, evaluation
sheets, and answer keys for several reading and writing skill areas.
Very detailed. ’ : ' *

Nazelrod, Barbara D. "The Middle School: Its Institution and English
- Curriculum.” 1981 ERIC. '

Provides an overview of development of middle school language arts
program, its goals, methods, and students.

Innovative Programs, Teaching Methods and Techniques 1980-83

Beane, James A. "Self-Concept and Esteem in the Middle Level School."
- NASSP Bulletin (pp. 63-71) May, 1983.

Discusses the "hidden curriculum" in middle level classes and innova-
tive ways to deal with language arts and self-concept.

Carter, Candy ed. and Zora Rashkis. "Ideas for Teaching English in the Junior
High and Middle School.” 1980 (National Council of Teachers of
English) ERIC. o

200 activities ready for use are listed, divided into subject categories.
Activity sheets are ready for reproduction.

Compton, Mary. "The Middle School Curriculum: A New Approach.” NASSP
Bulletin (pp. 39-43) May, 1983).

Suggestions are made for an integrated curricular organization that
would have pupils study "humanities" and "technology."

Cornette, James H. and Dennise Bartelo. "Structuring A Differentiated
Language Arts Program for the Highly Able Reader in the Middle
School." 1980 (Maryland State Department of Education) ERIC.

Suggestions utilizing the theme CREATE: Curriculum, reading skill,
elivening the subject, activities, teach-reteach, and elaborate, expand,
and evaluate in order to teach reading in a heterogeneously grouped
language arts classroom.

Flynn, Louise. Yesterday's Minds or Tomorrow's? A Handbook on Creativity.
1980 (Cheyenne Public Schools, Cheyenne, WY) ERIC.

Discuss ways to teach creatively. Specific lessons with 32 teaching
ideas. Resources listed. :
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Fusco, Esther. "Author's Week in a Middle School." Journal of Reading (pp.
676-679) May, 1980.

How to plan and implement a week when children's authors visit a
middle school for a variety of activities. Resources listed.

Garrett, Susan Vladeck. '"Participant Planned Staff Development, Resources
for Schools." 1980 (Massachusetts State Department of Education)
ERIC.

Teachers participating in a writing workshop gain interesting skills and
insights into teaching writing.

Harris, Merril. "Children with Short Fuses." Instructor (pp. 52-54) Nov., 1980.

Specific suggestions for middle school educators in dealing with rapid
mood swings of adolescents.

Indiana State Departments of Commerce, Public Instruction, and Curriculum.
"An Energy Curriculum for Middle Grades." April, 1980 (Available
from this source) ERIC. :

Ways to address the energy issue and at the same time meet the needs
of adolescents. Specific lessons with implications for language arts
are given.

Kochinski, Gerald J. "These Worked, Try Them!" May, 1980 (International
Reading Association) ERIC. .

Objectives, methods, and materials are provided that proved success-
ful for one middle school reading program.

Krull, Judy M. "Design and Implementation of An Effective Drama Unit for
MS/JH." April, 1981 (Central States Speech Assoc.) ERIC.

Unit for the last 6 weeks of the school year is given—complete with '
time line, resources, evaluative suggestions.

La Hart, David ed. "Sunny Side Up in Language Arts." Sept., 1981 (Florida
State Department of Education; Office of Environmental Ed.) ERIC.

Science and language arts are linked together in an energy awareness
theme. Specific exercises and resources are listed.

Le Storti, Anthony J. and others. "Project Alpha: Creative Poetry and You."
1980 (Gwynedd Mercy College, Gwynedd Valley, PA) ERIC.

Specifically for gifted, but applicable to all middle schoolers, poetry
unit is given in a detailed manner.
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Le Storti, Anthony J. and others. "Project Alpha: Language."” 1980 (Gwynedd
Mercy College, Gwynedd Valley, PA) ERIC.

Guidelines and specifics for teaching language to middle schoolers—
especially the gifted. ‘

McGarvey, Jack. "Responding To Kids In Turmoil." Learning (pp. 24-28) April,
1980. _

Mentions methods for dealing with stresses and behaviors of middle
school students.

Nazelrod, Barbara D. "The Middle School: Its Institution and English
Curriculum.” 1981 ERIC.

Innovative techniques effective with transecents are presented.

Stranix, Edward L. and Michael Fleishman. "City Street: An Outdoor
Classroom.” 1980 (Con-Stran Productions, Philadelphia, PA) ERIC.

41 activities are presented for middle school pupils visiting a city
street.

Strasler, Greg M. and others. "An Evaluation of Competency Based School
Programs in a Learning for Mastery Setting." April, 1981 (Educational
Research Assoc.) ERIC.

Explanation of program at Dent Middle School that had varied results.

Vars, Gordon. "Missiles, Marks, and the Middle Level Student."” NASSP Bulletin
(pp. 72-77) May, 1983, '

Discuss the traditional grading system's inappropriateness for middle
schools. Provides alternative method of evaluation and ways of
implementing it.

Research Affecting the Teaching/Learning 1980-83

Brazee, Edward N. "Student Responses to a Language Arts Test of Cognitive
Functioning."” Middle School Research: Selected Studies (1981) ERIC.

Identification of skills necessary for working in language arts.

Brazee, Edward N. and Phyllis. "Brain Growth and Higher Level Thinking." The
Emerging Adolescent Characteristics and Educational Implications G;;
42-47; 1980.

Lesson plans for language arts classes are given which provide for
various cognitive levels of pupils.
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Eichhorn, Donald. "Focus on the Learner Leads to a Clearer Mlddle Level
Picture." NASSP Bulletin (pp. 45-48) May, 1983.

Discusses the needs of the transescent learner within the classroom.
Eichhorn, Donald. "Middle School Developmental Age Grouping."” The

Emerging Adolescent Characteristics and Educatxonal Implications (pp.
34-37) 1980. v :

Discusses brain growth as it relates to what occurs in the classroom.

Horst, Bill and Rebecca K. Johnson. "Brain Growth Periodization and Its
Implications for Language Arts." English Journal (pp. 72-73) January,
1980.

Summarizes the findings of Toepfer and Epstein and discusses the
implications of those findings for assignments within the middle school
language arts curriculum.

Lysiak, Fae. "Time Utilization Study: Classroom Observation: 1979-80."
April, 1980 (Texas Department of Research and Evaluation) ERIC.

Study illustrates how the middle level language arts teacher's time is
spent. Implications for better use of class time.

Maynard, Glenn. "Cognitive Growth and the Development of the Middlescent
Learner.” 1980 The Emerging Adolescent Characteristics and Educa-
tional Implications s (pp- 38-41? 1980.
The author asks "What do we teach to address the needs of adole-

scents?" The question is then answered.

Rouk, Ullik. "The Middle School: Philosophical Concept as Practical Solution."
Education Week (Nov. 16, 1981).

Discusses the slow brain growth of 12-14 year olds, the educational
needs that creates, and ways of meeting those needs.

Strader, Susan G. and Flora C. Joy. "Assessment of Content Text Difficulty by
Elementary and Middle School Personnel." December, 1981 (American
Reading Forum) ERIC.

Illustrates that most language arts teachers within this study needed
more skills in determining readability of content.

Strahan, David. "Beyond Basics: Assessing Thinking in the Middle Grades."
February, 1983 (NASSP) ERIC.

Encouragement and guides for teachers to move beyond teaching the
basics into higher thought processes.
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Thornburg, Hershel. "Can the Middle School Adapt to the Needs of Its
Students?" 1980 The Emerging Adolescent Characteristics and Educa-
tional Implications (pp. 1-7§ 1980.

Developmental abilities of transescents are described—also needed
teacher characteristics to assure success with this age group.

Youngs, Betty. "Stress Within Students." NASSP Bulletin (pp. 96-109) March,
1981. ‘ »

Medical Studies are basis for suggesting how to deal with stresses each
age child experiences. Useful charts!

Needs of Special Students 1980-1983

Cornette, James H. and Dennise Bartelo. "Structuring A Differentiated
Language Arts Program for the Highly Able Reader in the Middle
School." 1980 (Maryland State Department of Education) ERIC.

Provides a plan for individualizing reading within a heterogeneously
grouped classroom that challenges the gifted reader.

Flynn, Louise. Yesterday's Minds or Tomorrow's? A Handbook on Creativity.
1980 (Cheyenne Public Schools, Cheyenne, WY) ERIC.

32 teaching ideas for use with creative pupils and others. Thorough
explanation of creative process and how to encourage creativity.

Le Storti, Anthony J. and others. "Project Alpha: Creative Poetry and You."
1980 (Gwynedd Mercy College, Gwynedd Valley, PA) ERIC.

For advanced learners, this step-by-step poetry unit teaches apprecia-
tion and technique.

Le Storti, Anthony J. and others. "Project Alpha: Language." 1980 (Gwynedd
Mercy College, Gwynedd Valley, PA) ERIC.

Objectives, materials, and guidelines for 8 lessons on aspects of
language for gifted students. Covers purposes and processes of
language, communication, connotation, etc.

Peters, Leslie K. "Pennsylvania School Improvement Program." January, 1980
(Pennsylvania State Department of Education) ERIC.

Details Pennsylvania schools' attempts to improve basic math and
reading skills.
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Stasaler, Greg M. and others. "An Evaluation of Competency Based School
Programs in a Learning for Mastery Setting." April, 1981 (Educational
Research Assoc.) ERIC.

Students who had hot attained minimum competency in academic and
life skills were involved in this program. Results were varied.
Curricular Materials and/or Suggestions 1980-1983

Beane, James A. "Self-Concept and Esteem in the Middle Level School."
NASSP Bulletin (pp. 63-71) May, 1983.

Gives innovative suggestions for dealing with self-concept through
language arts activities. -

Biddle, Louise and Mollie Vanderzyl. RISS Handbook. 1980. (Riverside Unified
School District, California) ERIC.

Diagnostic instruments for use K-8 in determining language arts skills.
Brazee, Edward N. and Phyllis. "Brain Growth and Higher Level Thinking." The

Emerging Adolescent Characteristics and Educational Implications {pp.

42—#7; 1980.

Lessons are shown adapting for various cognitive levels.

Brunton, Max ed. Language Arts Curriculum Guide, 2nd edition. 1981.
(Parkrose Public Schools, Portland, Oregon) ERIC.

Language arts course statements for grades 7-8 give specific direction
to middle school language arts program.

Carter, Candy ed. and Zora Rashkis. "Ideas for Teaching English in the Junior
High and Middle School.” 1380 (National Council of Teachers of
English) ERIC. ' :

200 language arts activities with many materials for duplication.

Compton, Mary. "The Middle School Curriculum: A New Approach.” NASSP
Bulletin (pp. 39-43) May, 1983).

Integrated curriculum is detailed with broad categories of humanities
and technical areas.

Cornette, James H. and Dennise Bartelo. "Structuring A Differentiated
Language Arts Program for the Highly Able Reader in the Middle
School." 1980 (Maryland State Department of Education) ERIC.

How to teach a variet); of levels of pupils within one language arts
class. S
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Flynn, Louise. Yesterday's Minds or Tomorrow's? A Handbook on Creativity.
1980 (Cheyenne Public Schools, Cheyenne, WY) ERIC.

Lists lessons, activities, and teaching techniques for teaching
creativity.

Fusco, Esther. "Author's Week in a Mlddle School." Journal of Reading (pp.
676-679) May, 1980.

Explanation of how an author's week was organized in a mxddle school.
Suggestions and resources.

Horst, Bill and Jeff Golub. "JH/MS Idea Factory." English Jouma (pp. 72-73)
January 1980.

Explores responsibilities in curriculum for the middle school langdage
arts teacher in the 1980's.

Indiana State Departments of Commerce, Public Instruction, and Curriculum.
"An Energy Curriculum for Middle Grades." April, 1980 (Available
from this source) ERIC.

Specific lessons on the theme of energy are given with implications for
language arts.

Johnson, Robert Spencer. "The English Curriculum in Middle Schoo!/Junior
High—The Components." NASSP Bulletin (pp. 41-46) April 1981.

Definitions and explanation of elements middle school language arts
should contain.

Kochinski, Gerald J. "These Worked, Try Them!" May, 1980 (International
Reading Association) ERIC.

Objectives, methods, materials for a successful leading program in the
middle school.

Krull, Judy M. ."Design and Implementation of An Effective Drama Unit for
MS/JH." April, 1981 (Central States Speech Assoc.) ERIC.

A drama unit is detailed day-by-day with rationale given and evalua-
tive instruments included.

La Hart, David ed. "Sunny Side Up in Language Arts." Sept., 1981 (Florida
State Department of Education; Office of Environmental Ed.) ERIC.

Specific exercises are given, linking science and language arts.
Sources of information are given.

Le Storti, Anthony J. and others. "Project Alpha: Creative Poetry and You."
1980 (Gwynedd Mercy College, Gwynedd Valley, PA) ERIC.

Detailed poetry unit with plans, worksheets, exercises that teach
appreciation and technique.
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Le Storti, Anthony J. and others. "Project Alpha: Language." 1980 (Gwynedd
Mercy College, Gwynedd Valley, PA) ERIC.

Guidelines and lessons for teaching several areas of language to
mxddleschoolers.

Meehan, Anna comp. Language Arts Basic Skills; Middle/Junior High Instruc-
tional Mini-Packet, Reading and Writing Standards. .1980 (Palm Beach
County Board of Pubhc Instructlon, West Palm Beach, Florxda) ERIC.

Activity sheets, evaluatnon help for writing skills are mcluded as wcll
as a curriculum guide detailing skills necessary for middleschoolers.

Nazelrod, Barbara D. "The Middle School: Its Institution and English
Curriculum." 1981 ERIC.

Specific teaching techniques and suggestions are made within the
context of an overview of the middle school language arts curriculum.

Stranix, Edward L. and Michael Fleishman. "City Street: An Outdoor
Classroom." 1980 (Con-Stran Productions, Philadelphia, PA) ERIC.

Visiting a city street provides the impetus for 41 activities Covering a
variety of disciplines—-especially math and language arts.

Vars, Gordon. "Missiles, Marks, and the Middle Level Student.” NASSP Bulletin
(pp. 72-77) May, 1983.

Explanation and guidelines for changing from traditional grading
methods to ones more suited to transescents.
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