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CHAPTER I 

INTRODUCTION 

Background

" . . .  For education, Dewey has become an American 
institution.
"He wrote the  philosophy of the  c o n t in e n t . "%

"Nor has  any o t h e r  e x e r c i s e d  so p ro found  an 
in f lu en ce  on the schools ,  not  only of America, 
but  o ther  lands  as  wel l ."

T h ese  w ords  w e re  w r i t t e n  by t h r e e  d i f f e r e n t  

a u t h o r s ,  over  a  t w e n t y - f i v e  y e a r  span  of t im e .  T h e i r  d e s ­

c r i p t i o n  e x p r e s s e s  c l e a r l y  th e  im p a c t  of John Dewey on 

American e d u c a t i o n .  Even though t h e  most  r e c e n t  q u o te  i s  

now t h i r t y  yea rs  old,  many educa tors  would s t i l l  agree with 

t h e  e v a l u a t i o n  of John Dewey's i n f l u e n c e  made by t h e s e  

au tho rs .  Dewey a t tem pted  to  i n t e g r a t e  i n to  h i s  educa t ional  

philosophy every phase of l i f e .  In f a c t ,  he makes a s trong 

case in  Democracy and Education fo r  the  theory t h a t  educa­

t i o n  i s  l i f e .

W i th in  h i s  com prehens ive  p h i lo s o p h y ,  John Dewey 

addressed the moral i s s u e  many t imes throughout h i s  p ro fe s s ­

i o n a l  c a r e e r .  In  d e a l i n g  w i th  m o r a l s ,  he d e s c r i b e s  both 

what he th in k s  they a re  and where they o r ig in a te .  He began 

a s  e a r l y  a s  1893 i n  h i s  a r t i c l e  " T e a c h in g  E t h i c s  in



t h e  High School ."  He d e v o te d  a whole  c h a p t e r  to  m o ra l s  in  

the  1916 c l a s s i c  work Democracy and Education. Before h i s  

d e a t h ,  he w ro te  t h r e e  books d e a l i n g  e x c l u s i v e l y  w i th  the  

problem of m o ra l s  and how th ey  a r e  a c q u i r e d .  These books 

a r e  e n t i t l e d ,  MiULâl P r i n c i p l e s  I n  E d u ca t io n  (1909), jluman 

N a tu re  In  Conduct (1922), and Theory a f  V a l u a t i o n  (1939). 

Dewey a lso  authored se v e ra l  jo u rn a l  a r t i c l e s  which c o n t r i ­

b u te  d i f f e r e n t  d im e n s io n s  to  h i s  u n d e r s t a n d i n g  of how 

m o ra l i ty  f i t s  w i th in  both education  and l i f e .

Dewey's vo lu m in o us  w r i t i n g  and enormous im p a c t  on 

e d u c a t i o n  has p r o v id e d  a p h i l o s o p h i c a l  f ramework f o r  th e  

research  of many modern educa tors .  Dr. Lawrence Rohlberg, 

c u r r e n t l y  a p r o f e s s o r  a t  Harvard  U n i v e r s i t y ,  c l a i m s  t o  be 

one of those.  Kohlberg t r a c e s  h i s  id eas  back to  John Dewey. 

He sa y s  h i s  i d e a s  a r e  a t  b e s t  ". . . warmed over  John Dewey 

. . Lawrence Kohlberg  a l s o  a s s e r t s  t h a t  John Dewey i s

th e  on ly  modern t h i n k e r  a b o u t  e d u c a t i o n  w o r th  t a k i n g  

s e r i o u s l y . 5 K o h l b e r g ' s  l i n k  t o  Dewey i s  more  t h a n  

i n c i d e n t a l  s i n c e  he s p e c i f i c a l l y  t r a c e s  h i s  fu n d am e n ta l  

no t ion  about moral development to  John Dewey.®

Although Kohlberg  does n o t  depend e x c l u s i v e l y  on 

Dewey, i t  i s  obvious from h is  many re fe ren c es  t h a t  he wishes 

t o  draw on Dewey's r e p u t a t i o n  and a l i g n  h i m s e l f  f a v o r a b l y  

w i t h  th e  "American i n s t i t u t i o n  i n  e d u c a t i o n . "  To some 

d e g re e ,  Kohlberg has been s u c c e s s f u l  s i n c e  some s c h o l a r s  

have taken Kohlberg's not  so su b t l e  h i n t  and made a p h i lo so ­

p h ica l  connection between Kohlberg and Dewey. For in s tance .



R. Freeman But ts ,  the noted education h i s to r i a n ,  p icks up on

K o h lb e rg ' s  c la im .  In h i s  book. P u b l i c  E d u ca t io n  i n  th e

U n i ted  S t a t e s . B u t t s  d e s c r i b e s  th e  s e a rc h  f o r  a moral  base

i n  e d u c a t i o n .  In  t h a t  d e s c r i p t i o n  he t r a c e s  R a w ls '

f o r m a l i s t  p h i lo soph ica l  a^/proach, and, c o in c id e n ta l ly ,  the

l in k  between Kohlberg and Dewey as fo l lows:

The t o t a l  p o s i t i o n  e l a b o r a t e d  in  g r e a t  d e t a i l  
by Rawls can n o t  even be h i n t e d  a t  h e re ,  . . . 
however, Rawls has not e lab o ra ted  a f u l l - s c a l e  
p h i lo so p h y  of e d u c a t io n  based  upon h i s  u nder­
ly ing  p o l i t i c a l  and moral philosophy, as Dewey 
d id .  This  r em a in s  f o r  th e  p h i lo s o p h e r s  of  
e d u c a t io n  to  do i f  they  d e c id e  to  t u r n  once 
again to  r e s to re  a profound p o l i t i c a l  and moral 
base  f o r  p u b l i c  e d u c a t io n .  I t  was a l r e a d y  
c l e a r  by 1976 t h a t  t h e r e  was some a f f i n i t y  
be tween Rawls '  view and t h a t  of Kohlberg,  and 
Kohlbqrg c la im e d  t o  be i n  th e  t r a d i t i o n  of 
Dewey.•

While B u t t s  has  s im p ly  s t a t e d  K oh lbe rg 's  c l a im ,

o t h e r s  have  t a k e n  t h e  c l a i m  s e r i o u s l y  and a f f i r m e d

K o h lb e rg ' s  a t t a c h m e n t  to  Dewey. C aro le  F in d la y  in  an

article entitled "Humanistic Education: The Basis in
Developmental Theory" says,

Dewey l a i d  t h e  groundwork f o r  d eve lopm en ta l  
e d u c a t io n .  However, he d id  no t  y e t  have th e  
work of t h o s e  t h a t  were to  f o l lo w  him and 
f u r t h e r  expand and c l a r i f y  h i s  i d e a s .  Dewey 
was n o t  a b l e  to  g iv e  us t h e  s p e c i f i c s  f o r  
s t im u la t in g  development as h i s  philosophy pro­
posed.  . . . Jean  P i a g e t ,  Lawrence Kohlberg ,
Er ik  E r ik so n ,  and Ja n e  Loev inger  a r e  among 
those who have a t tempted  to  c l a r i f y  the s tages  
of c o g n i t i v e  and a f f e c t i v e  development  t h a t  
i n d i v i d u a l s  p a s s  t h r o u g h  d u r i n g  t h e  l i f e  
c y c le . "

The real significance of the supposed connection



between  Kohlberg and Dewey i s  f o r m u la t e d  by James R e s t  in

h i s  a r t i c l e  "Development Psychology as  a Guide to  Value

Education; A Review of 'Kohlbergian ' Programs."

Dewey l a i d  out an educa t iona l  program in broad 
p h i l o s o p h i c a l  te r ras .  I t  was n o t ,  however, 
u n t i l  P ia g e t ' s  work t h a t  a psychology was begun 
which "developed the  genera l  premises of Dewey 
. . . i n t o  a s c i e n c e  of g r e a t  r i c h n e s s  and
l o g i c a l  and e m p i r i c a l  r i g o r . "  F o l l o w i n g  
P i a g e t ,  Kohlberg has  worked " to  make Dewey's 
ideas  concre te ,"  and Kohlberg's a s s o c ia t e s ,  in  
t u r n ,  have  w o rk ed  on "an a p p l i c a t i o n  of 
K o h l b e r g  t o  a h i g h  s c h o o l  c u r r i c u l u m  
( S p r i n t h a l l ,  1971b)." E d u c a t io n a l  programs 
w i th  such a v e n e r a b l e  l i n e a g e  (Dew ey-P iage t-  
Kohlberg, and so f o r t h ) ,  have c re a te d  i n t e r e s t  
because  of th e  i n t e l l e c t u a l  h e f t  beh ind  them 
and the  p rom ise  of i n i t i a t i n g  som eth ing  more 
than  a s u p e r f i c i a l ,  p i e c e m e a l ,  s h o r t - l i v e d  
f a d . 9

O bv ious ly ,  t e a c h e r s  or a d m i n i s t r a t o r s  s o r e l y  p r e s s e d  fo r  

t ime and in c re a s in g ly  encouraged to  o f f e r  "values" programs 

can be e a s i l y  persuaded by " i n t e l l e c t u a l  hef t ."  After  a l l ,  

choosing programs supposedly based on Dewey-Piaget-Kohlberg 

i s  p r e s t i g e o u s .  Does Kohlberg  r e a l l y  have a l e g i t i m a t e  

c la im to  being "warmed over Dewey?"

C e r t a i n l y ,  th e  c a s u a l  r e a d e r  of Dewey and Kohlberg 

w i l l  n o t i c e  some ve ry  g e n e r a l  ways in  which Dewey and 

Kohlberg a re  s im i l a r .  For in s tance ,  they agree on the basic  

d ig n i ty  of human beings.  They share  a hopeful confidence in  

d e m o c r a t i c  p r o c e s s e s .  They concur  t h a t  moral  e d u c a t io n  

ought  to  be a p a r t  of s c h o o l in g .  These s i m i l a r i t i e s  seem 

s t r o n g  enough b u t  t h e y  a r e  d e c e p t i v e l y  s u p e r f i c i a l .  

Kohlberg, however, c la ims t h a t  h i s  r e l a t i o n s h i p  to  Dewey i s



more than  s u p e r f i c i a l .  Could a p r a c t i t i o n e r  by f o l l o w i n g  

these  two th in k e r s  develop two completely d i f f e r e n t  models 

f o r  m oral  e d u c a t io n ?  Kohlberg would say "no" s i n c e  he 

b e l i e v e s  h i s  ideas  a re  subsumed under Dewey's comprehensive 

philosophy. There a re  educators  who would disagree.^®

PROBLEM STATEMENT

C e r t a i n l y  a more c a r e f u l  look a t  t h e  c o n ce p t  of 

moral development in  both Dewey and Kohlberg seems warranted  

s i n c e  two a l t e r n a t e  ap p ro a ch e s  t o  m oral  e d u c a t io n  may 

emerge. T h e r e f o r e ,  t h i s  s tud y  c o n t r a s t e d  th e  c o n c e p ts  of  

moral development as found in  s e l e c te d  works of John Dewey 

and Lawrence Kohlberg.

METHODOLOGY

The b a s i c  app roach  of t h i s  d i s s e r t a t i o n  was t o  

examine d i r e c t l y  th e  w r i t i n g s  of Dewey and Kohlberg and 

c o n t r a s t  t h e i r  concepts  of moral development. S p e c i f i c a l ly ,  

Dewey's Democracy and Education. Moral P r in c ip l e s  i n  Educa­

t io n , .  auman N a tu re  i n  Conduct.  Theory n f  V a l u a t io n  and 

"Teaching  E t h i c s  in  t h e  High School"  were used to  p r o v id e  

the  essence of Dewey's ideas  about moral development. Other 

works by Dewey were r e f e r r e d  to  when they provided an add i ­

t i o n a l  idea or s t a t e d  a s im i l a r  idea with  more p rec is io n .

Lawrence Kohlberg has w r i t t e n  over one hundred a r t i ­

c l e s ,  but only some focus c l e a r l y  on the problem i d e n t i f i e d  

in  t h i s  paper. The a t tached  b ib l iography  l i s t s  twenty-one



a r t i c l e s  which were chosen because they appear to  r ep re sen t  

the c e n t r a l  and re le v an t  ideas  of Kohlberg on moral develop­

ment.

In a d d i t io n  to  the  v / r i t ings  of these  two au thors ,  a 

few c r i t i c s  of Kohlberg ,  a s  w e l l  as  o t h e r  w r i t e r s  on moral  

d eve lop m en t ,  were used when they  h e lp e d  to  c l a r i f y  i s s u e s  

r e l a t e d  to  moral development or the  unique p e r s p e c t iv e s  of 

John Dewey or Lawrence Kohlberg .  However, i t  sho u ld  be 

remembered t h a t  t h i s  s tu dy  was no t  p r i m a r i l y  i n t e n d e d  to  

c r i t i c i z e  e i t h e r  Lawrence Kohlberg or John Dewey. Ins tead ,  

the  supposed connection between Kohlberg and Dewey was i s o ­

l a t e d  and analyzed.

S p e c i f i c  m ent ion  shou ld  be made a b o u t  two works 

which a d d r e s s  th e  same problem a s  t h i s  p aper  b u t  from 

d i f f e r e n t  pe rsp ec t ive s .  Dr. Jeannie  P i e t i g  wrote  a d oc to ra l  

d i s s e r t a t i o n  f o r  t h e  U n i v e r s i t y  of M inneso ta  e n t i t l e d  A 

C r i t iq u e  u f  Lawrence Kohlberg's I n t e r p r e t a t i o n  u£ jlehn Dewey 

and P r o q r e s s i v i s m (1978). In  t h a t  work, she q u e s t i o n s  

K o h lb e rg ' s  i n t e r p r e t a t i o n  of Dewey and c o n c lu d e s  t h a t  

Kohlberg's developmental  psychology does not have i t s  roo ts  

in  Dewey's th ink ing .  Her argument i s  b r i e f l y  sketched here 

because her  work i s  so wel l  organized and documented. In the  

o p in io n  of t h i s  a u t h o r ,  P i e t i g ' s  d i s s e r t a t i o n  sho u ld  be 

requ ired  reading for  any se r io us  s tuden t  of Kohlberg.

Essentially, Pietig notes that Kohlberg traces 
developmental psychology back to John Dewey. However, his 
argument almost exclusively is built on a single citation



from Psychology a f  Number. P i e t i g  q u e s t ion s  the  v a l i d i t y  of

t h i s  c i t a t i o n  s i n c e  i t  was c o - a u t h o r e d  and some s c h o l a r s

doubt Dewey c o n t r ib u te d  very much. She then shows t h a t  even

i f  Dewey held  a t e c h n ic a l l y  developmental not ion  e a r ly ,  he

l a t e r  abandoned the  idea and c i t e s  numerous quotes  from h is

l a t e r  works to  show Dewey's d i f f e r e n c e s  with  developmental

p sych o lo g y .  She f u r t h e r  c o n c lu d e s  t h a t  K o h lb e rg ' s  and

D ew ey 's  e d u c a t i o n a l  p h i l o s o p h i e s  a r e  f u n d a m e n t a l l y

d i f f e r e n t .  She says.

The two m ajor  c o n c l u s i o n s  to  be drawn from 
t h i s  s t u d y  a r e  t h e  f o l l o w i n g .  F i r s t ,  
K o h l b e r g ' s  d i s c u s s i o n s  a b o u t  Dewey and 
p r o g r e s s i v i s m  t e l l  us a g r e a t  d e a l  a b o u t  
Kohlberg's  c o g n i t iv e -d ev e lo p m en ta l  approach to  
e d u c a t i o n  b u t  v e ry  l i t t l e  a b o u t  Dewey or p ro ­
g r e s s i v i s m .  And second ,  K o h lb e rg ' s  t h e o r y  of 
moral development and moral education  i s  not  a 
r e s ta tem en t  of Dewey, as he c la im s.

The second work which addresses  Kohlberg's c la im to  

b e in g  c o n n ec te d  t o  Dewey was w r i t t e n  by Dr. I s r a e l s  Aron. 

Her a r t i c l e  e n t i t l e d  "Moral Philosophy and Moral Education 

I I ,  The F o r m a l i s t  T r a d i t i o n  and th e  Deweyan A l t e r n a t i v e "  

r e a l l y  a s s u m e s  r a t h e r  t h a n  a r g u e s  t h a t  s i g n i f i c a n t  

d i f f e r e n c e s  e x i s t  between Kohlberg and D e w e y . Curiously 

enough in  an a r t i c l e  of t h i s  n a t u r e ,  she never  once r e f e r s  

to  Kohlberg's  cla im to  be a fo l low er  of Dewey. However, the 

a r t i c l e  proceeds very n ic e ly  to  o u t l i n e  f o r m a l i s t  philosophy 

and i t s  p r o p o s a l s  f o r  m ora l  e d u c a t i o n .  Then, she b r i e f l y  

s e t s  f o r t h  Dewey's p h i lo s o p h y  in  c o n t r a s t .  Her c o n c l u s i o n  

i s  to  recommend an e c l e c t i c  approach to moral education. In



8

the  process ,  Aron demonstra tes t h a t  f o r m a l i s t  philosophy i s  

f u n d a m e n ta l ly  d i f f e r e n t  from Dewey beca u se  i t  s e p a r a t e s  

m o r a l i t y  from th e  r e s t  of l i f e  and d i s c u s s e s  m o r a l i t y  ab­

s t r a c t l y .  Aron p o i n t s  o u t  t h a t  f o r  Dewey e v e r y t h i n g  

im pinged  on m o r a l i t y  and n o th in g  co u ld  be i s o l a t e d  from 

m ora l i ty .  Further ,  Dewey was c o n t in u a l ly  i n s i s t i n g  on con­

n e c t i n g  t h e  a b s t r a c t  w i th  th e  c o n c r e t e .  Dewey wanted 

s tu d e n ts  to  grapple with  r e a l  l i f e .

I f  Lawrence Kohlberg does n o t  depend on John Dewey 

f o r  h i s  d ev e lo p m e n ta l  psychology  as  P i e t i g  a rg u e s  or h i s  

f o r m a l i s t  p h i lo so p h y  as  Aron d e m o n s t r a t e s ,  a r e  t h e r e  any 

p a r t s  of Kohlberg's moral development t h a t  could be t r aced  

t o  Dewey? This  s tu d y  looked  a t  f o u r  e l e m e n t s  of bo th  

Kohlberg  and Dewey's t h o u g h t .  The d e f i n i t i o n  of m o r a l i t y ,  

the  o r ig in  of m ora l i ty ,  moral behavior ,  and moral education 

were examined and con tra s ted  in  summary form a t  the  end of 

e a c h  c h a p t e r .  The c o n c l u s i o n  b r i e f l y  r e c a p s  t h e  

d i f f e r e n c e s ,  s u g g e s t s  some r e a s o n s  why th e  d i f f e r e n c e s  

e x i s t ,  and c r i t i q u e s  the  s ig n i f ic a n c e  of the  d i f f e r e n c e s .



CHAPTER II  

DEFINITIONS OF MORALITY 

In t roduc t ion

A c le a r  unders tanding of how John Dewey and Lawrence 

Kohlberg use the term "moral" i s  fundamental to  determining 

whe ther  t h e i r  i d e a s  a r e  s i m i l a r  or d i v e r g e n t .  I f  they  

p roceed  from d i f f e r e n t  d e f i n i t i o n s ,  th en  t h e i r  r e s p e c t i v e  

t h e o r i e s  w i l l  be b u i l t  upon d i f f e r e n t  f o u n d a t i o n s  and as  a 

r e s u l t  can be expected to  lead  to  d i f f e r e n t  conclusions.

Both Dewey and Kohlberg proceed to  d iscuss  m ora l i ty  

w i t h o u t  g i v in g  t h e  r e a d e r  a c o n c i s e  d e f i n i t i o n .  I n s t e a d ,  

they both assume d e f i n i t i o n s  which o f ten  leaves  the  reader  

guessing about t h e i r  ideas .  Only o ccas iona l ly  do they give 

g l im p s e s  of the  p r e c i s e  n a t u r e  of the  term they  use  so o f t e n  

in  t h e i r  w r i t in g .

The purpose of t h i s  chapter i s  to  examine c a r e f u l ly  

the  use of  t h e  t e rm s  "moral" or " m o r a l i t y "  as  found in  

se le c te d  w r i t in g s  of John Dewey and Lawrence Kohlberg. From 

these  usages, d e f i n i t i o n s  w i l l  be cons t ruc ted .  Once these  

d e f i n i t i o n s  a re  cons t ruc ted ,  any c o n t r a s t s  w i l l  become ev i ­

d e n t  and th e  s i g n i f i c a n c e  of th e  d i f f e r e n c e s  c o n s e q u e n t ly  

explored.



10

While a d ic t io n a ry  d e f i n i t i o n  of m o ra l i ty  i s  inade­

quate  to  express  comprehensively the  concepts  of e i t h e r  man, 

n e v e r t h e l e s s ,  i t  may p r o v i d e  an i n i t i a l  framework f o r  

exam in ing  th e  d i f f e r e n t  components  of t h e i r  d e f i n i t i o n s .  

Webster 's  C o l le g ia t e  D ic t ionary  l i s t s  the  fo l low ing  compon­

en ts  as p a r t  of the  d e f i n i t i o n  of "moral";

1. C h a r a c t e r i z e d  by e x c e l l e n c e  in  what 
p e r t a i n s  to  p r a c t i c e  or conduct;

2. Dealing or concerned with  e s t a b l i s h in g  
p r i n c i p l e s  o f  r i g h t  and w rong  i n  
behavior ;  . . .

3. P e r t a i n i n g  t o  c h a r a c t e r ,  c o n d u c t ,  
i n t e n t i o n s ,  s o c i a l  r e l a t i o n s . . .

4. Conforming to  a s t a n d a r d  of what  i s  
good and r i g h t ;  . .

From a d i c t i o n a r y  p o i n t  of  v i e w ,  " b e h a v i o r " ,  

" s o c i a l  r e l a t i o n s " ,  and " s t a n d a r d s "  emerge a s  i m p o r t a n t  

e lements to  the  d e f i n i t i o n  of m ora l i ty .  Summarizing these  

e le m e n t s  s u g g e s t s  t h a t  m o r a l i t y  i s  "b eh a v io r"  in  " s o c i a l  

r e l a t i o n s "  measured a g a in s t  some "standard of what i s  good." 

These elements w i l l  be used i n i t i a l l y  to  compare Dewey's and 

K o h lb e rg ' s  d e f i n i t i o n s .

Dewev's Definition

Looking f i r s t  a t  Dewey's d e f i n i t i o n ,  one may b e s t  

begin by d e sc r ib in g  what Dewey b e l iev e s  morals a re  not . For 

John Dewey, m o r a l s  a r e  t h e  same a s  e t h i c s  and c e r t a i n l y  

n e i th e r  a re  f ixed .^^  Very c l e a r l y  in h i s  a r t i c l e  "Teaching 

E th ics  in  the  High School," he d e c la re s ,  "In any r i g h t  study 

of e t h i c s ,  t h e n ,  t h e  p u p i l  i s  no t  s tu d y in g  ha rd  and f i x e d  

r u l e s  f o r  co n du c t ;  . . . Nor i s  t h i s  an i s o l a t e d  theme
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i n  Dewey's w r i t i n g .  He r e p e a t s  t h e  id e a  i n  h i s  a r t i c l e  

e n t i t l e d  "Moral Theory and P r a c t i c e . "  Here,  he says  

e s s e n t i a l l y  the same th ing  but uses d i f f e r e n t  words when he 

e xp la in s ,  "But, I am very c e r t a i n  t h a t  moral sc ience  i s  not 

a c o l l e c t i o n  of a b s t r a c t  l a w s ,  . . . (em phasis  h i s )  Both 

of  t h e s e  s t a t e m e n t s  a r e  c l e a r  d e n i a l s  of f i x e d  m oral  

c e r t a i n t y .

T h is  d e n i a l  of moral  c e r t a i n t y  i s  no t  s u r p r i s i n g  

s ince  n a tu ra l i sm  i s  a commonly known and fundamental p a r t  of 

Dewey's o v e ra l l  philosophy. Naturalism i s  the d oc t r in e  t h a t  

s c i e n t i f i c  f a c t s  account fo r  a l l  phenomena. Dewey argues 

r igo ro u s ly  for  t h i s  n a t u r a l i s t i c  assumption. Never the less ,  

n a t u r a l i s m  must  rem a in  an a s su m p t io n  s i n c e  i t  c an n o t  be 

o b j e c t i v e ly  v e r i f i e d .  All  of h i s  reasoning about m o ra l i ty  

r e s t s  on t h i s  assumption.  Comparing him to  our d i c t i o n a r y  

d e f i n i t i o n ,  Dewey's "s tandards"  a re  r e l a t i v e  and not  f ixed .

T h is  n o t io n  of r e l a t i v e  s t a n d a r d s  l e a d s  n i c e l y  to  

the  element of so c ia l  r e l a t i o n s  w i th in  the d ic t io n a ry  d e f in ­

i t i o n .  For Dewey, m o r a l i t y  i s  d e te r m in e d  e x c l u s i v e l y  by 

cus tom , c u l t u r e ,  or f o l k w a y . T h e r e  a re  no f i x e d  r i g i d  

p r i n c i p l e s  or law s  which t r a n s c e n d  c u l t u r e .  I n s t e a d ,  

m o r a l i t y  i s  d e te r m in e d  by s o c i e t y ,  and p e o p le  a c c e p t  a 

p a r t i c u l a r  moral code because i t  i s  accep tab le  w i th in  t h e i r  

p a r t i c u l a r  s o c i e t y .  In  Dewey's own words ,  " . . .  m o ra l s  

a re  soc ia l ."^®

Dewey exp la ins  how morals develop w i th in  so c ie ty



12

from in d iv id u a l  human na tu re  s ince  s o c i e t i e s  are  r e a l l y  no 

more than c o l l e c t io n s  of in d iv id u a l  humans. (This theme w i l l  

be d i s c u s s e d  a t  l e n g t h  in  Chapte r  Three.)  Dewey n o t e s  th e  

i n t e r e s t i n g  phenomenon t h a t  a l l  s o c i e t i e s  everywhere possess  

moral codes. Although the  moral codes d i f f e r ,  the notion of 

m o ra l i ty  i s  u n iv e rsa l  to  mankind.

So f a r  th e n ,  Dewey assumes t h a t  s t a n d a r d s  a r e  

f l e x i b l e  codes  d e te r m in e d  by th e  s o c i a l  r e l a t i o n s  w i t h i n  

each c u l t u r e .  T h is  p o s i t i o n  has o f t e n  been d e s c r i b e d  as 

c u l t u r a l  r e l a t i v i s m .

Extending Dewey in to  behavior , the  t h i r d  element 

of the  d i c t i o n a r y  d e f i n i t i o n ,  we f in d  a comprehensive view 

of moral behavior. No a c t i v i t y  i s  exempt from moral im p l i ­

c a t io n .  Dewey makes t h i s  c l e a r  in  Democracy and Education 

when he a s s e r t s ,  "As a m a t t e r  of f a c t ,  m o ra l s  a r e  as  b road  

as  a c t s  which concern our r e l a t i o n s h i p s  with  others ."^^ In 

h i s  e a r l i e r  work. Human N a tu re  and Conduct,  he had d e f i n e d  

m ora l  a c t s  a s  a l l  a c t i v i t i e s  or  r e l a t i o n s h i p s  in  which 

choices  a re  involved. In Dewey's own words:

The f o r e m o s t  c o n c l u s i o n  i s  t h a t  m o ra l s  has to  
do w i th  a l l  a c t i v i t y  i n t o  which a l t e r n a t i v e  
p o s s i b i l i t i e s  e n te r .  For wherever they en ter  
a d i f f e r e n c e  be tween  b e t t e r  and worse  a r i s e s .  
R e f l e c t i o n  upon a c t i o n  means u n c e r t a i n t y  and 
consequent  need of dec is ion  as to  which course 
i s  b e t t e r .  The b e t t e r  i s  the  good; the  bes t  i s  
n o t  b e t t e r  t h a n  th e  good b u t  i s  s im p ly  the  
d iscovered  good.2"

Accord ing  to  Dewey, each  p e rso n  i s  f ac ed  w i th  an 

i n c r e d i b l e  number of m ora l  c h o ic e s  each day because  each 

s o c i a l  encounter i s  pregnant with choices . The accep tab le
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moral  b e h a v io r  on each o c c a s io n  i s  governed  by th e  c u l t u r e  

and s u b j e c t  to  change a s  t h e  c u l t u r e  changes .  Again, 

m o ra l i ty  i s  not  governed by anything a b s t r a c t  or e x te rn a l  to  

th e  c u l t u r e .  From t h i s  p o i n t  on, we must d e p a r t  from our 

d i c t i o n a r y  d e f i n i t i o n  i f  we a re  to  g r a s p  a more co m ple te  

p i c tu r e  of Dewey's notion of m ora l i ty .

Dewey o b se rv es  t h a t  few, i f  any, p e o p le  s t o p  to  

c o n s i d e r  th e  moral  im p a c t  of t h e i r  numerous s o c i a l - m o r a l  

encounters .  Ins tead ,  most people r e ly  on h a b i t s  developed 

in  themselves throughout  t h e i r  l i f e t i m e  and derived through 

o b s e r v a t i o n  of o t h e r s .  Although t h i s  i s  t h e  n a t u r e  of th e  

case,  Dewey would change i t  i f  he could. Behavior based on 

h a b i t  normally prec ludes  behavior based upon an i n t e l l i g e n t  

thoughtfu l  r a t i o n a l e .  For Dewey, a thoughtfu l  i n t e l l i g e n t  

approach  to  d e c i s i o n s  a b o u t  r e l a t i o n s h i p s  would e n a b le  

people to  make b e t t e r  moral choices in s te a d  of merely h a b i t ­

u a l  c h o i c e s . 21 The on ly  e x c e p t i o n  would be i f  t h e  h a b i t

w e re  b a s e d  upon t h o u g h t f u l  c h o i c e s .  I n t e l l i g e n t  and 

t h o u g h t f u l  d e c i s i o n s  a r e  an i m p o r t a n t  e lem en t  in  Dewey's 

id ea l  d e f i n i t i o n  of m o ra l i ty .

I f  peop le  a r e  to  abandon u n th o u g h t f u l  h a b i t u a l  

c h o ic e s  i n  f a v o r  of t h o u g h t f u l  c h o i c e s ,  two t h i n g s  w i l l  be 

necessary. F i r s t ,  s u f f i c i e n t  in fo rm at ion  must be gathered.  

Although t h e r e  a r e  no f i x e d  r u l e s  a s  to  how much t im e  and 

e f f o r t  must  be expended i n  o rd e r  t o  s e c u r e  " s u f f i c i e n t "  

d a t a ,  Dewey p r e s u p p o se s  t h e  good w i l l  ( i n t e n t i o n s )  of th e
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decis ion  maker. This p resup p os i t ion  may be g r a tu i to u s  based 

on the  h i s to r y  of human na tu re  and a c t i v i t y .  However, i f  a 

p e rso n  f a i l s  h e r e ,  t h e  m oral  c h o ic e  q u i t e  p o s s i b l y  w i l l  be 

misguided.

When s u f f i c i e n t  in form at ion  has been gathered ,  the 

second th ing  necessary fo r  a thoughtfu l  choice i s  some b a s i s  

upon which to  choose.  The b a s i s ,  i f  i t  i s  t o  be e f f e c t i v e ,  

must be s im p le ,  w o rk a b le ,  and im p le m e n ta b le  by a lm o s t  

everyone. In h i s  book Reconstruc t ion  i n  Philosophy. Dewey 

p ro p o se s  j u s t  such a b a s i s .  Dewey s u g g e s t s  t h a t  t h e  u l t i ­

mate t e s t  f o r  any moral  c h o ic e  i s  w h e th e r  th e  c h o ic e  p r o ­

motes g row th .  In f a c t  he s a y s ,  "Growth i t s e l f  i s  th e  on ly  

m oral  ' e n d ' " . 22 i n  t h i s  way, Dewey hopes to  r e l i e v e  th e  

t e n s i o n  be tw een  th e  p o l a r i t i e s  of good and e v i l .  W ithou t  

some r e s o l u t i o n ,  Dewey i s  f a c e d  w i t h  a d i lemma. In o t h e r  

words ,  a d e c i s i o n  which was m o r a l ly  good a t  one p o i n t  in  

time may very well  prove to  be moral ly  e v i l  a t  another  po in t  

in  t im e .  I f  p eo p le  a d o p t  Dewey's t h i n k i n g ,  th ey  w i l l  no 

longer face  the p o t e n t i a l  of e x h i l a r a t i o n  or remorse depend­

ing on t h e i r  choice of good or e v i l  deeds. In s tead ,  i f  they 

use i n t e l l i g e n c e  and t h e i r  d e c i s i o n  p rom otes  g row th ,  th ey  

s im p ly  a n t i c i p a t e  and e x p e r i e n c e  th e  e x h i l a r a t i o n  of th e  

d e c i s i o n  making (moral) p r o c e s s .  By l e a r n i n g  from t h e i r  

mis takes  and using i n t e l l i g e n c e  to  cope w i th  the  chal lenges  

of l i f e ,  they a re  growing and ac t in g  moral ly .  According to 

Dewey, they  never need to  e x p e r i e n c e  " the  agony of  d e f e a t "  

or g u i l t .
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Dewey's d e f i n i t i o n  of m o r a l i t y  th u s  f a r  s u g g e s t s  

t h a t  t h e  b a s i c  i n g r e d i e n t s  of m o r a l i t y  a r e  con ce rn e d  w i th  

a l l  behavior in  any s o c i a l  r e l a t i o n s h i p  measured a g a in s t  the 

standard  of growth. Dewey would argue t h a t  moral behavior 

changes from c u l tu r e  to  c u l tu r e  being r e l a t i v e  as opposed to 

f ix ed  or t ranscenden t .  Moreover, t r u e  moral d e c i s io n s  r e ­

q u i re  s u f f i c i e n t  in fo rm a t ion  and when enough da ta  has been 

g a t h e r e d ,  t h e  c o r r e c t  d e c i s i o n  w i l l  be a p p a r e n t .

Another  d im e ns io n  to  Dewey's d e f i n i t i o n  i s  t h a t

Dewey d e f i n e s  m o r a l i t y  i n  h i g h ly  i n d i v i d u a l i s t i c  t e rm s .

Although he w r e s t l e s  with  the  consequences of t h i s  not ion ,

he n e v e r t h e l e s s  i s  i n s i s t e n t .  In  "M ora l  T heo ry  and

P r a c t i c e , "  he c o n s t ru c t s  h i s  argument as fo l low s:

S h a l l  I be t o l d ,  t h e n ,  t h a t  t h e r e  can be no 
such t h i n g  a s  m ora l  t h e o r y  a t  a l l ?  . . . Every 
man, b e f o r e  he a c t s ,  a lw ays  has  such a t h e o r y  
u n l e s s  h i s  a c t  i s  one of mere im p u lse .  I t  i s  
t r u e  enough t h a t  he may n o t  e x h a u s t ,  a l l  t h e  
r e a l  c o n c r e t e n e s s  of t h e  a c t ;  b u t  n o n e t h e l e s s  
h i s  idea  of the  a c t  i s  in d iv id u a l i z e d  as  f a r  as 
i t  goes ;  i t  may be a s m a l l e r  i n d i v i d u a l  than  
th e  r e a l  a c t ,  b u t  t h i s  does n o t  make i t  an 
a b s t r a c t  u n i v e r s a l .  What he s e e s ,  i n  a word, 
i s  t h i s  a c t ,  a l t h o u g h  t h e  " t h i s "  he s e e s  may 
not be the  t ru e  complete " th is" .

But I am ve ry  c e r t a i n  t h a t  moral  s c i e n c e  i s  no t  
a c o l l e c t i o n  of a b s t r a c t  l a w s ,  and t h a t  i t  i s  
only in  the mind of an agent as an agent.

Moral theory,  so f a r  as i t  can e x i s t  o u ts id e  of 
th e  p a r t i c u l a r  a g e n t  c o n ce rned  w i th  a s p e c i a l  
a c t ,  e x i s t s  i n  t h e  mind o f  him who can  
rep ro d u c e  th e  c o n d i t i o n  of t h a t  a g e n t .  J u s t  
becau se  m oral  p r a c t i c e  i s  so i n d i v i d u a l  or 
concre te ,  you can t h e o r i z e  fo r  another  only as 
you "put yo u rse l f  in  h i s  p l a c e . "^3
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Three i m p o r t a n t  i d e a s  sh o u ld  be n o ted  from Dewey's 

d i s c u s s i o n  which add d im e n s io n  to  h i s  d e f i n i t i o n .  F i r s t ,  

e a c h  i n d i v i d u a l  f u n c t i o n s  on t h e  b a s i s  o f  h i s  own 

i n d i v i d u a l s t i c  m ora l  t h e o r y .  Each p e r s o n  i s  a bu n d le  of 

in d iv id u a l  components: i n d iv id u a l  h e re d i ty ,  exper iences ,  and 

r e l a t i o n s h i p s .  T h e r e f o r e ,  each i n d i v i d u a l  f a c e s  m ora l  

c h o ic e s  from h i s  or he r  own p e r s o n a l  p e r s p e c t i v e .  Second,  

each choice i s  unique because no two people face  the  i d e n t i ­

ca l  s e t  of c i rcumstances .  While g e n e ra l ly  the c ircumstances  

may be s i m i l a r ,  the  d e t a i l s  w i l l  always be unique. Nor can 

the  same person face  the  same s i t u a t i o n  twice  because each 

in d iv id u a l  changes as t ime passes .  Third, e v a lua t in g  moral 

choices becomes in c r e d ib ly  d i f f i c u l t  i f  not im poss ib le  be­

cause  who can u l t i m a t e l y  p u t  t h e m s e lv e s  c o m p l e t e ly  i n  t h e  

p l a c e  o f  a n o t h e r ?  Enough d i f f e r e n c e s  o c c u r  b e t w e e n  

i n d i v i d u a l s  t o  make t h i s  i m p o s s i b l e  f o r  a l l  p r a c t i c a l  

purposes.

Dewey does not  s e t  a s id e  h i s  idea of c u l t u r e  when 

a s s e r t i n g  t h i s  i n t e n s e  i n d i v i d u a l i s m ,  b u t  r a t h e r  d e f i n e s  

m o r a l i t y  in  t e r m s  of b o th  th e  c u l t u r e  and th e  i n d i v i d u a l .  

However, American c u l tu r e  compounds the d i f f i c u l t y  of making 

moral choices  because of i t s  p l u r a l i s t i c  na ture .  Although 

Dewey sees t h i s  as a hopeful  oppor tun i ty ,  many people  w i l l  

p ro b a b ly  f e e l  f r u s t r a t i o n  i n  l i g h t  of so many c h o i c e s .  

Dewey's own d e s c r ip t io n  of t h i s  unique occasion i s  found in  

Human Nature and Conduct a s  fo l low s;
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But always and everywhere customs supply the 
s t a n d a r d s  f o r  p e r s o n a l  a c t i v i t i e s .  They a r e  
the  p a t t e r n  in to  which in d iv id u a l  a c t i v i t y  must 
weave i t s e l f .  This i s  as t ru e  today as i t  ever 
was. But because  of p r e s e n t  m o b i l i t y  and 
in te rm in g l in g s  of customs, an in d iv id u a l  i s  now 
o f f e re d  an enormous range of cus tom -pa t te rns ,  
and  can  e x e r c i s e  p e r s o n a l  i n g e n u i t y  i n  
s e l e c t i n g  and rea rranging  t h e i r  elements.

In a d d i t io n  to  ind iv idua l i sm ,  another  dimension to

Dewey's d e f i n i t i o n  of m o ra l i ty  can be seen in  h is  d iscussion

of the  n a t u r a l i s t i c  dilemma. Dewey must face  t h i s  problem

b ecau se  h i s  d e f i n i t i o n  of m o r a l i t y  f o c u s e s  upon a c t u a l

p ro b lem s  so lv e d  w i t h o u t  r e f e r e n c e  t o  t r a n s c e n d e n t  r u l e s .

T h is  d i lemma i s  f r e q u e n t l y  d e f i n e d  a s  th e  " i s "  and "ought"

problem. B a s ica l ly ,  the  charge a g a in s t  na tu ra l i sm  a s s e r t s

t h a t  a mere observat ion  of what " is"  can never desc r ibe  what

"ought" to  be. For in s ta n c e ,  to  desc r ibe  a rape (what "is")

w i l l  not  be s u f f i c i e n t  to  determine whether rape i s  r i g h t  or

wrong (what "ought" to  be). In defending h i s  d e f i n i t i o n  of

m o r a l i t y  from t h i s  charge  and a t t e m p t i n g  to  r e s o l v e  th e

a p p a r e n t  c o n f l i c t ,  Dewey exposes  an i m p o r t a n t  a s su m p t io n

which adds to  and u n d e r g i r d s  h i s  d e f i n i t i o n  of m o r a l i t y .

Dewey sugges ts  h i s  r e s o lu t io n  of the  n a t u r a l i s t i c  dilemma in

"Moral Theory and P ra c t ice "  in  the fo l lowing  words:

But l i m i t i n g  th e  q u e s t i o n  as  b e s t  I can ,  I 
s h o u ld  say ( f i r s t )  t h a t  th e  "ought"  a lw ays  
r i s e s  from and f a l l s  back i n t o  t h e  " i s " ,  and 
(secondly) t h a t  the  "ought" i s  i t s e l f  an " i s " , -  
t h e  " i s "  of a c t i o n . 25

In t h i s  as wel l  as the  argument t h a t  Dewey goes on 

to  develop in  the remainder of h i s  a r t i c l e ,  he i s  suggesting 

t h a t  "ought"  does n o t  look only  a t  what " i s "  b u t  a l s o  what
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"cou ld  be" a s  a r e s u l t  of i n t e l l i g e n t  c h o ic e s .  In  o th e r  

words, a person must examine what a c t u a l l y  e x i s t s  along with  

what a c tu a l ly  could be. Unfor tunate ly ,  Dewey does not make 

c l e a r  how a p e rso n  c h o o ses  among th o s e  a l t e r n a t i v e s .  I n ­

s t e a d ,  he a p p e a r s  to  s im p ly  assume t h a t  th e  c o r r e c t  ch o ic e  

w i l l  be a p p a r e n t  i f  enough d a ta  i s  g a t h e r e d  a b o u t  th e  

co nsequences  of t h e  a l t e r n a t i v e  c o u r s e s  of a c t i o n .  This  

a s su m p t io n  i s  f u n d a m e n ta l  t o  Dewey's d e f i n i t i o n .  I f  i n  

c o n t r a s t  t o  h i s  a s s u m p t io n ,  t h e  c o r r e c t  c h o ic e  i s  n o t  

a p p a r e n t ,  some o b j e c t i v e  c r i t e r i o n  f o r  c hoos ing  would be 

necessary .

Dewey's d e f i n i t i o n  of m o r a l i t y  as  d i s c u s s e d  th u s  

f a r  in  t h i s  c h a p t e r  can be summarized i n t o  t h e  f o l l o w i n g  

s ix  s ta tem en ts .

F i r s t ,  m o ra l i ty  i s  n a t u r a l i s t i c  and not  t ranscend­

ent;  t h e re fo re ,  f a c t s  a re  the  only guides to  moral choices.  

Second, the  moral choice i s  always apparent  from s u f f i c i e n t  

i n f o r m a t i o n  s i n c e  " i s "  and "ought" a r e  c o n n ec te d  and n o t  

p o l a r i t i e s .  Third, morals  a re  merely so c i a l  customs which 

a re  su b je c t  to  change as  c u l tu r e s  change. Fourth, the  only 

g o a l  of m o r a l i t y  i s  g row th  and th e  n o t i o n s  good and e v i l  a r e  

excluded. F i f t h ,  moral behavior i s  a l l  i n c lu s iv e  behavior;  

t h e r e  can be no c a t e g o r i e s  such as  "amora l"  b e h a v io r .  

S i x t h ,  m o r a l i t y  r e s i d e s  on ly  w i t h i n  th e  p e r s o n  making th e  

choices  which means t h a t  eva lu a t io n  of the moral choice of 

another  i s  im p ra c t ic a l  i f  not  impossible .
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While no t  everyone  w i l l  a g re e  w i th  Dewey, he a t  

l e a s t  seems to  deal  w i th  the  major in g re d ie n t s  of a compre­

hensive d e f i n i t i o n  of m o ra l i ty .

Kohlberg 's  D e f in i t io n  

Let  us t u r n  now to  examine Lawrence K o h lb e rg ' s  

d e f i n i t i o n  of m o ra l .  Dr. Kohlberg  has  deve loped  a d e f i n i ­

t i o n  of m o r a l i t y  based  upon bo th  d e v e lo p m e n ta l  p sycho logy  

and f o r m a l i s t  p h i lo s o p h y ,  i n i t i a l l y ,  l e t  us compare h i s  

d e f i n i t i o n  t o  t h e  d i c t i o n a r y  d e f i n i t i o n  w h ic h  s a y s  

e s s e n t i a l l y  t h a t  " m o r a l i t y "  i n  "behav io r"  i s  " s o c i a l  r e l a ­

t ions"  measured a g a in s t  some "standard of what i s  good."

Kohlberg's d e f i n i t i o n  emerges from h i s  t h e o r e t i c a l

model of moral development, which i s  s t r u c tu r e d  in  a manner

s im i l a r  to  Jean P ia g e t ' s  c o g n i t iv e  developmental model. In

f a c t ,  Kohlberg t r a c e s  t h e  b eg in n in g  of h i s  d e f i n i t i o n  and

h i s  c o n n e c t i o n  t o  P i a g e t  i n  an  a r t i c l e  e n t i t l e d

" C o n t i n u i t i e s  and D i s c o n t i n u i t i e s  i n  Chi ldhood and A du l t

Moral Development." In t h a t  paper, he speaks of h im sel f  in

the  t h i r d  person and says.

As an e n th u s i a s t i c  reader  of PIAGET'S, however, 
he knew t h a t  th e  deve lopm en t  of autonomous 
m o ra l i ty  was not completed u n t i l  the  advanced 
age of  12 or 13. To a llow fo r  the lagga rds ,  he 
d e c id ed  to  i n c l u d e  c h i l d r e n  as o ld  as  16 in  a 
s tudy  of t h e  deve lopm en t  of  m ora l  autonomy.
When he a c t u a l l y  lo o ked  a t  h i s  i n t e r v i e w s ,  i t  
dawned on him t h a t  c h i l d r e n  had a long way to  
go beyond PIAGET'S autonomous s t a g e  to  r each  
moral m atu r i ty .  Accordingly, he cons t ru c ted  a 
s i x  s t a g e - sc h e m a  of m oral  deve lopm ent .  A 
schema in  which su pe r  ego m o r a l i t y  was on ly  
s t a g e  one and what  PIAGET te rm ed  autonomous 
m o r a l i t y  was only S tag e  2. His t h e s i s  d a t a  
l e f t  him u n c e r t a i n  as  t o  when S tage  6, th e
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s t a g e  of m atu re  m o r a l i t y  was f i n a l l y  r eached ;  
but  a t  l e a s t  he knew t h a t  i t  was f u l l y  reached 
by age 25 h i s  age a t  the t ime of the  s t u d y . 26

B a s ic a l ly ,  Kohlberg proposes t h a t  ch i ld ren  progress

th rou g h  a p r e d i c t a b l e  and h i g h l y  s t r u c t u r e d  sequence  in

t h e i r  a b i l i t y  to  th ink  about moral i s su e s .  He e x p la in s ,

Our psycholog ica l  theory  of m o ra l i ty  de r ives  
l a r g e ly  from P iage t ,  who c la im s t h a t  both log ic  
and m o r a l i t y  d e v e lo p  th ro u g h  s t a g e s  and t h a t  
each s t a g e  i s  a s t r u c t u r e  which,  f o r m a l l y  
considered ,  ^  in  b e t t e r  equ i l ib r ium  than i t s
p re d e c e s s o r .27

C h i ld r e n  th u s  have a d e v e lo p in g  b u t  p r e d i c t a b l e  

moral value system. Kohlberg suggests  t h a t  t h i s  development 

p r o g r e s s e s  th ro u g h  t h r e e  l e v e l s  or s i x  s t a g e s  (two s t a g e s  

p e r  l e v e l ) .  As i n d i v i d u a l s  grow from c h i ld h o o d  th ro u g h  

a d o le s c e n c e  to  a d u l t h o o d ,  th e y  p r o g r e s s  s y s t e m a t i c a l l y  

through each of these  l e v e l s  and s tag es .  I t  i s  p o s s ib le  to  

f i x a t e  a t  a p a r t i c u l a r  l e v e l .  Concern over f i x a t i o n  p re c ip ­

i t a t e d  K o h lb e rg ' s  e d u c a t i o n a l  cK^rriculum, which w i l l  be 

d e a l t  w i t h  i n  a l a t e r  c h a p t e r .  I t  i s  easy  to  see t h e  r e l a ­

t i o n s h i p  be tw een  Kohlberg  and P i a g e t  when th e  s t a g e s  of  

P iage t  and Kohlberg a re  l a i d  s ide  by s ide .  Steve Owen does 

a good job  of summarizing the  connection between P iage t  and 

Kohlberg in  the c h a r t  in  Appendix A.

In  K oh lb e rg ' s  d e f i n i t i o n  of  m o r a l s ,  each s t a g e  

r e f i n e s  t h e  d e f i n i t i o n  of  m o r a l i t y  b u t  s t a g e  s i x  r e f l e c t s  

t h e  optimum d e f i n i t i o n .  U n l ike  John Dewey who seems to  

s c a t t e r  h i s  i d e a s  a b o u t  m o r a l i t y  t h r o u g h o u t  h i s  w r i t i n g s ,  

Lawrence Kohlberg d i sc u sse s  h i s  ideas  in  two bas ic  a r t i c l e s .
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He f r e q u e n t l y  r e p e a t s  h i s  i d e a s  in  t h e  a r t i c l e s  t h a t  fo c u s

on h i s  " s t a g e  s i x , "

Kohlberg s a y s  i n  h i s  a r t i c l e  e n t i t l e d ,  "The Claim

to  Moral Adequacy of a Highest  Stage of Moral Judgement";

The p r e s e n t  p aper  e l a b o r a t e s  a c la im  made i n  
the previous  paper: the  cla im t h a t  a h igher or 
l a t e r  s tage  of moral judgement i s  "o b jec t ive ly"  
p r e f e r a b l e  to  or more adequate  than an e a r l i e r  
s t a g e  of judgem ent  a c c o rd in g  to  c e r t a i n  m oral  
c r i t e r i a .  Since these  c r i t e r i a  of adequacy a re  
those  c e n t r a l  to  judgement a t  our most advanced 
s t a g e ,  " s t a g e  6,"  th e  problem becomes one of  
j u s t i f y i n g  the  s t r u c t u r e  of moral judgement a t  
s tage  6.^®

In  o r d e r  t o  g a i n  a c l e a r  u n d e r s t a n d i n g  of

Kohlberg's d e f i n i t i o n  of m o ra l i ty ,  a c l e a r  unders tanding of

h i s  d e f i n i t i o n  of s tage  s ix  i s  necessary .  Although in  o ther

a r t i c l e s ,  Kohlberg e la b o r a t e s  on the  im p l i c a t i o n s  of s tag e

s ix ,  n e v e r th e le s s ,  he defends the  "m oral i ty"  of s tage  s ix  in

h i s  a r t i c l e ,  "From I s  t o  O u g h t :  How t o  Commit t h e

N a t u r a l i s t i c  F a l l a c y  and Get Away With I t  i n  th e  S tudy of

Moral Development ."  His d e f i n i t i o n  f o r  each of t h e  s i x

s tag es  i s  reproduced in  Appendix B. Since h i s  s tage  s ix  i s

f u n d am e n ta l  t o  h i s  u l t i m a t e  d e f i n i t i o n  of m o r a l i t y ,  h i s

summary i s  repeated  here  from the  a r t i c l e  e n t i t l e d  "From I s

t o  Ought." He s a y s .

Stage 6. The .mii.Yfirsal e t h i c a l  p r i n c i p l e  o r i e n ­
t a t i o n .  R ig h t  i s  d e f i n e d  by th e  d e c i s i o n  of  
conscience in  accord w ith  se l f -c h o se n  e t h i c a l  
p r i n c i p l e s  appealing  to  l o g i c a l  comprehensive­
n e s s ,  u n i v e r s a l i t y ,  and c o n s i s t e n c y .  These 
p r i n c i p l e s  a re  a b s t r a c t  and e t h i c a l  (the Golden 
Rule, the  c a t e g o r i c a l  im pera t ive ) ;  they a re  not 
concre te  moral r u l e s  l i k e  the  Ten Commandments.
At h e a r t ,  t h e s e  a r e  u n i v e r s a l  p r i n c i p l e s  of 
j u s t i c e ,  of t h e  r e c i p r o c i t y  and e g u a i i i y  of
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human r i g h t s ,  and of r e sp ec t  fo r  the d ig n i ty  of 
human b e in g s  as  i n d i v i d u a l  p e r s o n s . . . ,
(emphasis his)

As with  Dewey, knowing what Kohlberg wants to  avoid 

say in g  may be as  i m p o r t a n t  as  knowing what he i s  say in g .  In 

t h e  d e f i n i t i o n  j u s t  c i t e d ,  K o h lb e rg  h a s  s t r e s s e d  t h e  

"un iversa l"  notion. He does t h i s  p r im a r i ly  because he wishes 

to  avoid the charge of c u l t u r a l  r e l a t i v i s m  in h i s  d e f i n i t i o n  

and because he b e l iev e s  he has found u n iv e r s a l s  in  m ora l i ty .  

In the same a r t i c l e ,  he c l a r i f i e s  and r e a f f i rm s  the univer­

s a l  a s p e c t  of  h i s  d e f i n i t i o n  of  m o r a l i t y .  He a s s e r t s  t h a t  

m ora l i ty  t ranscends both in d iv id u a l s  and c u l tu re s .  He says.

In sum, our e v id en ce  s u p p o r t s  t h e  f o l lo w in g  
conclusions:  There i s  a un iv e rsa l  s e t  of moral
p r i n c i p l e s  h e ld  by men i n  v a r i o u s  c u l t u r e s ,  
our s tage  6. (These p r i n c i p l e s ,  we s h a l l  argue, 
could l o g i c a l l y  and c o n s i s t e n t l y  be held  by a l l  
men i n  a l l  s o c i e t i e s ;  th ey  would i n  f a c t  be 
un iv e rsa l  to  a l l  mankind i f  the cond i t ions  fo r  
s o c i o - m o r a l  development  were  o p t im a l  f o r  a l l  
i n d i v i d u a l s  i n  a l l  c u l t u r e s . )  At low er  l e v e l s  
th an  s t a g e s  5 or 6, m o r a l i t y  i s  n o t  h e ld  i n  a 
f u l l y  p r in c ip le d  form. Accordingly, i t  i s  more 
su b je c t  to  s p e c i f i c  con ten t  in f luence  by group 
d e f i n i t i o n  of the s i t u a t i o n  than i s  p r in c ip le d  
m ora l i ty .  Nevertheless ,  the  more genera l ized  
and c o n s i s t e n t l y  h e ld  c o n t e n t  p r i n c i p l e s  of 
conventional  m oral i ty  a re  a lso  u n iv e r s a l .3"

F u r th e rm o re ,  having d e s c r i b e d  h i s  p o s i t i o n  p o s i t i v e l y ,  he

t u r n s  and s t a t e s  h i s  a rgum ent  a g a i n s t  c u l t u r a l  r e l a t i v i s m

nega t ive ly  when he says.

Our f i r s t  s t e p  in  t h i s  a r t i c l e  i s  t o  show t h a t  
t h e  common a s s u m p t i o n  o f  t h e  c u l t u r a l  
r e l a t i v i t y  of e th i c s ,  on which a lmost a l l  con­
tem p ora ry  s o c i a l  s c i e n t i f i c  t h e o r i z i n g  abou t  
m ora l i ty  i s  based, i s  in  e r ro r .
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In  th e  n e x t  s e c t i o n  we s h a l l  go on to  c o n s id e r  
th e  e v id e n c e  f o r  a n o n - r e l a t i v i s t  " c o g n i t i v e -  
d e v e lo p m e n ta l "  th e o r y  of t h e  d e v e lo p m e n ta l  
p r o c e s s .  Our a c c o u n t  w i l l  be b a s e d  on a 
r e j e c t i o n  of th e  r e l a t i v i t y  a s su m p t io n  and an 
a c c e p t a n c e  of  t h e  c o n t r a s t i n g  v ie w  t h a t  
' e t h i c a l  p r i n c i p l e s '  a r e  th e  end p o i n t  of s e ­
q u e n t i a l  ' n a t u r a l '  d e v e l o p m e n t  i n  s o c i a l  
func t ion in g  and th ink ing ;  correspondingly ,  the  
s t im u la t i o n  of t h e i r  development i s  a d i f f e r e n t  
m a t t e r  f ro m  t h e  i n c u l c a t i o n  o f  a r b i t r a r y  
c u l t u r a l  b e l i e f s , ( e m p h a s i s  his)

He r e i t e r a t e s  t h i s  idea when he says.

Both c u l t u r a l  va lues  and r e l i g io n  a re  important  
f a c t o r s  i n  s e l e c t i v e l y  e l a b o r a t i n g  c e r t a i n  
themes i n  t h e  m oral  l i f e ,  b u t  th ey  a re  no t  
unique causes of the development of ba s ic  moral
v a l u e s . 32

Kohlberg apparen t ly  r e j e c t s  c u l t u r a l  r e l a t i v i t y  in  favor of 

f ixed  p r i n c i p l e s  as a fundamental assumption of h i s  d e f i n i ­

t i o n .  For Kohlberg ,  th e  s t a n d a r d  of what  i s  good i s  found 

i n  s t a g e  s i x .

A second p a r t  of Kohlberg's d e f i n i t i o n  of m ora l i ty

t h a t  needs  f u r t h e r  e x p l o r a t i o n  i s  t h e  i d e a  t h a t  a l t h o u g h

i n d i v i d u a l s  make moral  c h o i c e s ,  i f  th ey  a r e  a t  s t a g e  s i x ,

th ey  a lw ay s  d e c id e  on th e  b a s i s  of t h e s e  f i x e d  p r i n c i p l e s .

In  o t h e r  words ,  t h e  f i r s t  s t e p  in  m oral  choos ing  i s  to

g a t h e r  a d e q u a te  i n f o r m a t i o n ;  th e n  th e  second s t e p  i s  to

ap p ly  t h e  f i x e d  p r i n c i p l e s  to  th e  i n f o r m a t i o n  so t h a t  a

moral choice can be made. These p r i n c i p l e s  a re  u n iv e r s a l -

i z a b i l i t y  and r e v e r s a b i l i t y .  I f  t h e s e  two p r i n c i p l e s  a r e

n o t  u t i l i z e d ,  t h e  b e s t  moral  c h o ic e  has  no t  been made.

Kohlberg exp la ins :

S i n c e  K a n t ,  f o r m a l i s t s  h ave  a r g u e d  t h a t  
r a t i o n a l  moral judgements must be r e v e r s ib l e .
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c o n s i s t e n t ,  and u n iv e r s a l i z a b le ,  and t h a t  t h i s  
im p l ie s  the  p r e s c r i p t i v i t y  of such judgements.
We claim t h a t  only the  s u b s ta n t iv e  moral judge­
m e n t s  made a t  s t a g e  6 f u l l y  m e e t  t h e s e  
c o n d i t i o n s ,  and t h a t  each h ig h e r  s t a g e  m ee ts  
these  cond i t ions  b e t t e r  than each lower s tage .
In f u l l y  m ee t ing  t h e s e  c o n d i t i o n s ,  s t a g e  6 
moral s t r u c t u r e s  a re  u l t i m a t e l y  e q u i l ib ra te d .^ ^

This two-s tep  process  i s  an assumption t h a t  under­

g i r d s  a l l  of K o h l b e r g ' s  d e f i n i t i o n  and d i s c u s s i o n  o f  

m o ra l i ty .  Since Kohlberg does not  want to  be c l a s s i f i e d  as 

a c u l t u r a l  or  moral  r e l a t i v i s t ,  he must i s o l a t e  some 

a b s o l u t e  around which h i s  t h e o r y  can be c o n s t r u c t e d .  In 

f a i r n e s s  to  Kohlberg, he argues t h a t  t h i s  ab so lu te  has been 

s c i e n t i f i c a l l y  d i s c o v e r e d  in  humans th ro u g h  h i s  r e s e a r c h  

r a th e r  than a r b i t r a r i l y  assigned.

Kohlberg a s s e r t s  t h a t  th e  u n i v e r s a l  a b s o l u t e  i s

j u s t i c e .  In h i s  own words:

. . . v i r t u r e  i s  u l t i m a t e l y  one, n o t  many, and i s  
a lw ays  th e  same i d e a l  form r e g a r d l e s s  of  c l i ­
mate or c u l tu re . . .S ec o n d ,  the name of t h i s  id ea l  
form i s  j u s t i c e .

J u s t i c e  a t  once becomes the s tandard  fo r  moral d e c i s io n s  and

the  goal fo r  moral development. Obviously, j u s t i c e  i s  a key

i n g r e d i e n t  i n  K oh lb e rg ' s  d e f i n i t i o n  of m o r a l i t y .  S ince

m o ra l i ty  i s  defined  in  te rm s of j u s t i c e ,  m o ra l i ty  does not

change from c u l t u r e  t o  c u l t u r e .  A ccord ing  to  Kohlberg ,

j u s t i c e  u l t im a te ly  e x i s t s  in  equ i l ib r ium  only in  s tage  s ix ,

t h e  f i n a l  p r o d u c t  of t h e  d e v e lo p m e n ta l  p r o c e s s .  Kohlberg

s t a t e s  h i s  own r a t i o n a l e  fo r  t h i s  d ec is ion  as fo l low s :

My argum ent  f o r  j u s t i c e  as  t h e  b a s i c  m oral  
p r i n c i p l e  i s  then as fo l low s:
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1. P s y c h o l o g i c a l l y ,  b o th  w e l f a r e  c o n ce rn s  
( r o l e  t a k i n g ,  empathy) and j u s t i c e  c o n c e rn s ,  
a r e  p r e s e n t  a t  t h e  b i r t h  of m o r a l i t y  and a t  
e v e r y  s u c c e e d i n g  s t a g e ,  and  t a k e  on more 
d i f f e r e n t i a t e d ,  i n t e g r a t e d ,  and u n iv e r sa l iz ed  
forms a t  each s te p  of development.

2. Of th e  two, however ,  on ly  j u s t i c e  t a k e s  on 
th e  c h a r a c t e r  of a p r i n c i p l e  a t  t h e  h i g h e s t  
s t a g e  of deve lop m en t ,  t h a t  i s ,  a s  som eth ing  
t h a t  i s  o b l i g a t o r y ,  c a t e g o r i c a l ,  and t a k e s  
p re c e d e n c e  over law and o t h e r  c o n s i d e r a t i o n s ,  
inc lud ing  w elfa re .

3. ' P r i n c i p l e s '  o t h e r  th a n  j u s t i c e  may be 
t r i e d  out  by those seeking to  t ranscend e i t h e r  
c o n v e n t i o n a l  or c o n t r a c t u a l - c o n s e n s u a l  (stage 
5) m o r a l i t y ,  b u t  t h e y  do n o t  work  e i t h e r ,  
because they do not reso lve  moral c o n f l i c t s ,  or 
becau se  th e y  r e s o l v e  them i n  ways t h a t  seem 
i n t u i t i v e l y  wrong.

4. The i n t u i t i v e  f e e l in g  of many ph i losophers  
t h a t  j u s t i c e  i s  t h e  o n l y  s a t i s f a c t o r y  
p r i n c i p l e  c o r r e s p o n d s  t o  th e  f a c t  t h a t  i t  i s  
th e  o n ly  one t h a t  'd o e s  j u s t i c e  t o '  t h e  v i a b l e  
core of lower s tages  of m o ra l i ty .

5. This becomes most ev iden t  in  s i t u a t i o n s  of 
c i v i l  d i s o b e d ie n c e  f o r  which j u s t i c e ,  b u t  no t  
o t h e r  m ora l  p r i n c i p l e ,  p r o v i d e s  a r a t i o n a l e  
which can cope w i th  th e  s t a g e  5 c o n t r a c t u a l -  
l e g a l i s t i c  argument t h a t  c i v i l  d isobedience i s  
always wrong.

6. The r e a s o n  t h a t  p h i l o s o p h e r s  have doubted 
the  c la im s  of j u s t i c e  as ' t h e '  moral p r in c ip le  
i s  u s u a l l y  t h a t  t h e y  have  l o o k e d  f o r  a 
p r i n c i p l e  b ro a d e r  in  scope  th a n  th e  sp h e re  of  
moral  or  p r i n c i p l e d  i n d i v i d u a l  c h o ic e  i n  th e  
formal sense .

Although Kohlberg admits  t h a t  th e re  i s  l i t t l e  proof

t h a t  j u s t i c e  i s  t h e  u l t i m a t e  form of m o r a l i t y ,  he d e fe n d s

h i m s e l f  w i th  an a rgum ent  from s i l e n c e ,  one of th e  w eak es t

forms of argumentat ion. Kohlberg says.

In t h i s  a r t i c l e ,  we cannot show t h a t  the moral 
form of u n i v e r s a l i t y ,  t i e d  t o  t h e  n o t i o n  t h a t  
o b l i g a t i o n s  a r e  to  p e r s o n s ,  l o g i c a l l y  i m p l i e s
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t h e  p r i n c i p l e  of j u s t i c e ,  . . .  We s im p ly  p o i n t  
t o  t h e  f a c t  t h a t  no p r i n c i p l e  o t h e r  t h a n  
j u s t i c e  has been shown to  meet the  formal  con­
cep t ion  of a u n iv e r sa l  p r e s c r i p t i v e  p r i n c i p l e .

A ls to n  i s  c o r r e c t  i n  s a y in g  t h a t  I have n o t  
p roved  t h a t  j u s t i c e  i s  th e  on ly  p o s s i b i l i t y ,  
b u t  he n e g l e c t s  to  p o i n t  o u t  t h a t  no one has  
s u c c e s s f u l ly  argued fo r  an a l t e r n a t i v e .

T h is  d e s c r i p t i o n  of  m oral  s t a n d a r d s  i n  t e r m s  of 

j u s t i c e  by Kohlberg i s  not  as c le a r  as i t  i n i t i a l l y  appears .  

What Kohlberg i s  d e sc r ib in g  about m o ra l i ty  i s  very confus­

ing .  A p p a r e n t ly  a p e r s o n  can be more m ora l  or  l e s s  m oral  

but  not  immoral because Kohlberg i s  s imply  a t t em p t in g  to  

d esc r ib e  what i s  occuring w i th in  the  i n d iv id u a l  not  propos­

ing  a f o u n d a t i o n  upon which  i n d i v i d u a l s  draw v a lu e  j u d g e ­

ments fo r  moral  d e c i s io n s  about  behavior.  In h i s  d iscu ss io n  

of " d i f f e r e n t i a t i o n "  and " in te g ra t io n " ,  Kohlberg says.

I n  t h e  m o r a l  d o m a in ,  t h e s e  c r i t e r i a  a r e  
p a r a l l e l  t o  f o r m a l i s t i c  m ora l  p h i l o s o p h y ' s  
c r i t e r i a  of  p r e s c r i p t i v i t y  and u n i v e r s a l i t y .
These two c r i t e r i a  combined r e p re se n t  a fo rm al­
i s t i c  d e f i n i t i o n  of the  moral ,  with  each s tage  
r e p r e s e n t i n g  a s u c c e s s i v e  d i f f e r e n t i a t i o n  of 
t h e  m ora l  from th e  n o n -m ora l  and a more f u l l  
r e a l i z a t i o n  of the  moral form.

Our developmental  d e f i n i t i o n  of m o ra l i ty  i s  
not  a system fo r  d i r e c t l y  genera t ing  judgements 
of  m ora l  w o r th ,  . . .  A d e v e lo p m e n ta l  d e f i n i ­
t i o n  s e e k s  t o  i s o l a t e  a f u n c t i o n ,  l i k e  m ora l  
judgement or i n t e l l i g e n c e ,  and to  d e f in e  i t  by 
a p r o g r e s s i v e  d e v e lo p m e n ta l  c l a r i f i c a t i o n  of  
the  fun c t ion .

But we . . .  do n o t  t h i n k  a s t a g e  6 n o r m a t iv e  
e t h i c  can j u s t i f i a b l y  genera te  a theory of the  
good, a t h e o r y  of  v i r t u e ,  or  r u l e s  f o r  p r a i s e ,  
blame, and punishment.^ '

Although the  moral j u s t i c e  Kohlberg d e sc r ib e s ,  i s  a
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u n i v e r s a l  s t a n d a r d ,  i t  w i l l  not  h e lp  s o lv e  the  problem of 

w h e t h e r  a b e h a v i o r  i s  good o r  e v i l .  K o h lb e rg  i s  n o t  

a c t u a l l y  e v a l u a t i n g  b e h a v io r  per  se  a l th o u g h  he does no t  

want  to  be c l a s s i f i e d  as  a r e l a t i v i s t .  He r e s o l v e s  t h i s  

apparent  paradox through h i s  ph i lo soph ica l  p o s i t io n  which i s  

commonly i d e n t i f i e d  as f o r m a l i s t  philosophy.

Kohlberg s u b s c r i b e s  to  th e  f o r m a l i s t  p o s i t i o n  

which d i v i d e s  m o r a l i t y  i n t o  "norm at ive"  e t h i c s  and "meta­

e th ic s " .  Consequently, h i s  d e f i n i t i o n  of m ora l i ty  i s  based 

not  on "normative" e th i c s  which examines moral behavior and 

i s s u e s  of good and e v i l  b u t  r a t h e r  on " m e t a e t h ic s "  which 

e s s e n t i a l l y  analyzes conversa t ions  a b o r t  e t h i c a l  d iscuss ion .  

Kohlberg i s  de f in ing  how people d iscuss  m ora l i ty  r a th e r  than 

m ora l i ty  i t s e l f .  Therefore, h is  d e f i n i t i o n  of m o ra l i ty  i s  

complete ly  d i f f e r e n t  from the  commonly accepted d e f i n i t i o n  

or our p rev ious ly  mentioned d ic t io n a ry  d e f i n i t i o n .  Rather,  

h i s  d e f i n i t i o n  r e f l e c t s  t h e  h i g h ly  r e f i n e d  n o t i o n s  of 

f o r m a l i s t  philosophy. A very h e lp fu l  summary of t h i s  p o s i ­

t i o n  i s  g iven  by I s r a e l s  Aron i n  her  c r i t i q u e  of Kohlberg .  

She p o i n t s  ou t  t h r e e  a s su m p t io n s  which c h a r a c t e r i z e  

f o r m a l i s t  ph i lo so p h y .  F i r s t ,  she s u g g e s t s  t h a t ,  ". . . 

m o r a l i t y  can be d e f in e d  i n  t e rm s  of  form a lo n e ,  w i t h o u t  

e n t e r i n g  i n t o  a d i s c u s s i o n  of i t s  c o n t e n t . "38 second ,  she 

n o t ic e s  t h a t ,

. . . t h e  domain of m o r a l i t y  i s  un iq ue ,  s e t  
a p a r t  from o th e r  domains . . . D ivorced  from 
s c i e n c e ,  p o l i t i c s ,  a r t ,  law, and economics ,  
m ora l i ty  becomes i n s u l a r  and r a r e f ie d .
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Third,  she suggests  t h a t ,

A f i n a l  problem w i th  th e  f o r m a l i s t  approach  
l i e s  i n  p r e o c c u p a t io n  w i t h  j u s t i f i c a t i o n  of 
m ora l  d e c i s i o n s  as  opposed to  t h e  p r o c e s s  of 
d e c i s i o n  making i t s e l f .  . . In r e a l  l i f e ,  t h e  
reasons fo r  our d e c i s io n s  a re  c e r t a i n l y  import­
an t ,  but  so a re  the  dec is ion s  themselves.^®

K o h lb e rg ' s  d e f i n i t i o n  of m o r a l i t y  as  d e s c r i b e d  in  t h i s

c h a p t e r  can  be s u m m a r i z e d  i n t o  t h e  f o l l o w i n g  s e v e n

s ta tem en ts .

F i r s t ,  m o ra l s  a r e  t r a n s c e n d e n t  p r i n c i p l e s ,  no t  

r e l a t i v e  or s o c i a l l y  d e te r m in e d  cus tom s .  Second, m ora l  

choices r eq u i re  both in formation  ga ther ing  and the a p p l ic a ­

t i o n  of a p p ro p r ia te  p r i n c i p l e s  and a re  not always apparent  

from f a c t s .  Third,  the  u l t im a te  p r i n c i p l e  which transcends 

c u l t u r e  i s  j u s t i c e .  F o u r th ,  the  goa l  of m oral  deve lopm en t  

i s  j u s t i c e  and a l l  growth w i l l  be measured a g a in s t  movement 

toward t h i s  ob jec t iv e .  F i f t h ,  m o ra l i ty  can be d iv ided  i n to  

two c a t e g o r i e s :  n o r m a t iv e  e t h i c s  and m e t a e t h i c s .  S i x t h ,

m oral  deve lopm ent  p r i m a r i l y  r e f e r s  t o  m e t a e t h i c s  which 

avoids d iscu ss ion  of behavior and focuses on moral d iscu s ­

s i o n s .  Seven th ,  moral  c h o ic e s  a r e  p r e d i c t a b l e  a long  a 

d e v e lo p m e n ta l  s c a l e  and t h e r e f o r e  s u b j e c t  t o  a n a l y s i s  and 

ev a lu a t io n .

Summary a t D if ferences  

The d e f i n i t i o n s  of John Dewey and Lawrence Kohlberg 

employed in  d iscuss ing  m o ra l i ty  seem worlds a p a r t .  Laying 

t h e i r  c o n c e p t s  s i d e  by s i d e  may h e l p  c r y s t a l i z e  how 

r a d i c a l l y  d i f f e r e n t  t h e i r  ideas  r e a l l y  are.
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F i r s t ,  Dewey c a t e g o r i c a l l y  r e j e c t s  any t ranscend ­

en t  p r i n c i p l e s  fo r  m o ra l i ty ,  while  Kohlberg's whole system 

i s  b u i l t  upon them, e s p e c i a l l y  j u s t i c e .  Second, Kohlberg 

c a t e g o r i c a l l y  r e j e c t s  c u l t u r a l  r e l a t i v i s m ,  whereas Dewey's 

morals a re  e x c lu s iv e ly  c u l t u r a l  customs. Third,  Dewey ex­

p e c t s  m o r a l  c h o i c e s  t o  be a p p a r e n t  a f t e r  s u f f i c i e n t  

in fo rm at ion  has been ga thered ,  while  Kohlberg re q u i r e s  both 

i n f o r m a t i o n  g a t h e r i n g  and th e  a p p l i c a t i o n  of a p p r o p r i a t e  

p r i n c i p l e s  of u n i v e r s a l i s a b i l i t y  and r e v e r s a b i l i t y .  Fourth, 

Dewey d e sc r ib e s  the  only goal f o r  m ora l i ty  in  the  very broad 

no t ion  of growth, while  Kohlberg desc r ibe s  a very r e s t r i c t e d  

form of  j u s t i c e  a s  t h e  g o a l  of m o r a l i t y .  F i f t h ,  Dewey's 

whole p h i lo s o p h y ,  i n c l u d i n g  h i s  i d e a s  ab o u t  m o r a l i t y ,  was 

dev o ted  t o  r e c o n c i l i n g  t h e  t h e o r e t i c a l  and th e  p r a c t i c a l ,  

whi le  Kohlberg d iv id es  m o ra l i ty  in to  m etae th ic s  and norma­

t i v e  e t h i c s  or t h e o r e t i c a l  e t h i c s  and p r a c t i c a l  e t h i c s .  

S i x t h ,  Dewey f o c u s e s  on m ora l  b e h a v i o r ,  w hereas  Kohlberg  

focuses  on moral d i scuss ion .  Seventh, Dewey d e sc r ib es  moral 

c h o ic e s  as  h i g h ly  i n d i v i d u a l i s t i c  no t  e a s i l y  p r e d i c t e d  or 

evaluated  while  Kohlberg de sc i rb e s  moral choices  as p r e d i c t ­

ab le  along a developmental  s c a le  and su b je c t  to  a n a ly s i s  and 

ev a lu a t io n .

These fundamental  d i f f e r e n c e s  in  d e f in ing  m o ra l i ty  

seem to  i n d ic a t e  t h a t  these  two men a re  d e sc r ib in g  e n t i r e l y  

d i f f e r e n t  c o n c e p ts .  Lawrence Kohlberg c e r t a i n l y  does  no t  

appear to draw h i s  d e f i n i t i o n  of m ora l i ty  from John Dewey.



CHAPTER I I I  

EXPLANATIONS OF MORAL ORIGINS 

■In.tx.9dn.c..tiQn

One of th e  age o ld  c o n t r o v e r s i e s  in  th e  d i s c u s s i o n  

of human m o r a l i t y  i s  t h e  n a t u r e  of human n a t u r e .  Essen­

t i a l l y ,  two p o l a r i t i e s  e x i s t .  Frequent ly ,  t h i s  con troversey  

i s  r e f e r r e d  to  as  " n a tu r e "  v e r s u s  " n u r t u r e " .  On one end of  

th e  continuum  a r e  th o s e  t h i n k e r s  who b e l i e v e  t h a t  human 

na tu re  i s  b a s i c a l l y  in h e r i t e d .  According to  them, people 

br ing  w i th  them i n to  l i f e  the  in n a te  elements which d e t e r ­

mine human na ture .  They a s s e r t  t h a t  very l i t t l e  i f  anything 

i s  c o n t r i b u t e d  t o  human n a t u r e  by t h e  e n v io rn m en t .  These 

i n d i v i d u a l s  a r e  i d e n t i f i e d  as  t h o s e  who ho ld  to  " n a tu r e " .

On t h e  o t h e r  end o f  t h e  c o n t i n u u m  a r e  t h o s e  

th in k e r s  who be l ieve  t h a t  human na tu re  i s  determined exclu­

s iv e ly  by the  environment. According to  them, people b r ing  

a b lan k  s l a t e  i n t o  l i f e  and th e  e n v i ro n m en t  l i t e r a l l y  

c o n d i t i o n s  them t o  t h e  e x t e n t  t h a t  t h e i r  human n a t u r e  i s  

f ix ed  by t h e i r  surroundings.  These i n d iv id u a l s  a re  i d e n t i ­

f i e d  as those  who hold to  "nurture" .

The purpose  of t h i s  c h a p t e r  i s  to  examine s e l e c t e d  

w r i t i n g s  of Dewey and Kohlberg to  see  i f  they  a d h e re  

s t r o n g l y  to  e i t h e r  of t h e s e  i d e a s .  I f  t h e i r  v iew s can be

30
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i d e n t i f i e d  c l e a r l y ,  then we can determine i f  t h e i r  views are  

b a s i c a l l y  d ivergen t .

Dewey'S Explanat ion

John Dewey does n o t  g iv e  a c o n c i s e  a n a l y s i s  of t h e  

o r i g in  of morals  in  h i s  w r i t in g s  on the  sub jec t .  Therefore 

a number of q u o ta t io n s  must be brought toge the r  to  cap ture  

t h e  e s s e n c e  of h i s  t h i n k i n g .  From t h e s e ,  two b a s i c  i d e a s  

w i l l  be drawn which a re  a l s o  c o n s i s t e n t  w i th  h i s  d e f i n i t i o n  

as  o u t l i n e d  in  the previous  chapter .  Dewey br ings  toge ther  

in  h i s  no t ion  about the  o r ig in  of morals  both the in d iv id u a l  

and the  s o c ie ty  or c u l tu r e .

Beginning with  the  in d iv id u a l ,  Dewey r e j e c t s  Locke's 

n o t i o n  of a " t a b u l a  r a s a . "  I n s t e a d ,  a c c o rd in g  to  Dewey, 

i n d i v i d u a l s  b e g in  l i f e  w i th  a bund le  of i n s t i n c t s  and 

i m p u l s e s .  These a r e  a p p a r e n t l y  th e  p r o d u c t s  of e v o l u t i o n  

though never so c l e a r l y  s p e c i f i e d  by Dewey. In h i s  a r t i c l e  

e n t i t l e d  " E t h i c a l  P r i n c i p l e s  U n d e r ly in g  E d u c a t io n ,"  Dewey 

i d e n t i f i e s  t h i s  p o r t i o n  of th e  o r i g i n  of human m o r a l i t y .  

He says.

In the  f i r s t  p lace ,  a l l  conduct sp r ings  u l t i ­
m a te ly  and r a d i c a l l y  ou t  of n a t i v e  i n s t i n c t s  
and impulses.

At f i r s t  b l u s h ,  Dewey a p p e a r s  to  be p ro p o s in g  some 

form of i n n a t e  m ora l  q u a l i t i e s .  O ther  ev id e n ce  seems to  

i n d i c a t e  t h i s  i s  no t  so . In  Human N a tu re  and Conduct , he 

c l a r i f i e s  h i s  p o s i t i o n .  Even though he a d m i t s  t o  b a s i c  

im p u l s e s  as  i n n a t e  s o u r c e s  of i n i t i a l  a c t i v i t y ,  he a rg u e s
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t h a t  the meaning fo r  those a c t i v i t i e s  (morality) comes from

ex te rn a l  sources. He s t a t e s .

But an i n d i v i d u a l  b e g in s  l i f e  as  a baby, and 
babies  a re  dependent beings. Their a c t i v i t i e s  
co u ld  c o n t i n u e  a t  most f o r  on ly  a few hours  
were  i t  n o t  f o r  th e  p r e s e n c e  and a id  of a d u l t s  
w i th  t h e i r  formed h a b i t s .  And b a b ie s  owe to  
a d u l t s  more th an  p r o c r e a t i o n ,  more th a n  the  
c o n t in u e d  food and p r o t e c t i o n  which p r e s e r v e  
l i f e .  They owe t o  a d u l t s  th e  o p p o r t u n i t y  to  
e x p re s s  t h e i r  n a t i v e  a c t i v i t i e s  in  ways which 
have meaning. Even i f  by some m irac le  o r ig in a l  
a c t i v i t y  could continue  without  a s s i s t a n c e  from 
the organized s k i l l  and a r t  of a d u l t s ,  i t  would 
n o t  amount to  a n y th in g .  I t  would be mere sound 
and f u r y .

In s h o r t ,  t h e  meaning of n a t i v e  a c t i v i t i e s  i s  
n o t  n a t i v e ;  i t  i s  a c q u i r e d .  I t  depends upon 
i n t e r a c t i o n  with a matured s o c ia l  m ed iu rn . (em ­
p has is  his)

Dewey i s  th e r e f o re  c o n s i s t e n t  with  h i s  own d e f i n i ­

t io n  of morals as customs. While g ran t ing  bas ic  impulses,  

he c l e a r l y  be l iev e s  these  cannot continue  w i thou t  a so c ia l  

medium nor w i l l  they  t a k e  on any meaning.  This  p o i n t  must  

be remembered i f  we w ish  to  g a in  a c l e a r  i d e a  of Dewey's 

not ion  of c h i ld  "development". For example, Dewey r e f l e c t s  

upon th e  im p o r tan c e  of c h i l d  developm ent  to  th e  o r i g i n  of 

morals when he says.

We must know what these  i n s t i n c t s  and impulses 
a re ,  and what they are  a t  each p a r t i c u l a r  s tage  
of  the  c h i l d ' s  deve lopm ent ,  i n  o rd e r  to .^now 
what to  appeal  to  and what to  b u i ld  upon.^^

We must u n d e rs t a n d  t h a t  Dewey i s  d e s c r i b i n g  a 

c h i l d ' s  moral development which i s  dependent upon and con­

t a i n e d  w i t h i n  a s o c i a l  c o n t e x t .  For Dewey, t h e r e  i s  no 

moral development a p a r t  from t h a t  context .  He says.
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And so we need  t o  know a b o u t  t h e  s o c i a l  
c o n d i t i o n s  w h ic h  h a v e  e d u c a t e d  o r i g i n a l  
a c t i v i t i e s  i n t a  d e f i n i t e  and  s i g n i f i c a n t  
d i s p o s i t i o n s .  . ,

Nowhere does Dewey concede a n a t u r a l  deve lopm en t  

a p a r t  from t h e  s o c i a l  c o n t e x t .  I n t e r e s t i n g l y  enough, a l ­

though th e  i n d i v i d u a l  i s  e n c u l t u r a t e d  by th e  s o c i e t y ,  

m o ra l i ty  remains i n d i v i d u a l i s t i c .  Dewey d e sc r ib e s  h i s  p o s i ­

t io n ;

The moral l i f e  i s  l iv e d  only as the  in d iv idu a l  
a p p r e c i a t e s  f o r  h i m s e l f  th e  ends f o r  which he 
i s  w o rk in g ,  and does h i s  work in  a p e r s o n a l  
s p i r i t  o f  i n t e r e s t  and  d e v o t i o n  t o  t h e s e  
ends.

Dewey s e e s  t h e  i n d i v i d u a l  and  h i s  s o c i e t y  so h i g h l y  

i n t e r w o v e n  i n  the  o r i g i n  and deve lopm ent  of m o r a l s  w i t h i n  

the  in d iv id u a l .  A b r i e f  t r a c in g  of h i s  ideas  may be h e lp fu l  

e s p e c i a l l y  s ince  humans a re  not  born w i th  morals according 

to  Dewey.

There are  th re e  i n g r e d ie n t s  in  emerging m o ra l i ty  fo r

Dewey. I n s t i n c t s  or im p u l s e s ,  h a b i t s ,  and cus tom s a r e  th e

key words Dewey u se s  to  i d e n t i f y  t h e s e  i n g r e d i e n t s .  The

i n d i v i d u a l  b e g in s  w i t h  i n s t i n c t s  or im p u l s e s  a lo n e  b u t  i s

ac ted  upon by a so c ie ty  with e x i s t i n g  customs forming h a b i t s

in  the  person. We noted p rev ious ly  the  p lace  of impulse and

i n s t i n c t  in  Dewey's thought about m o ra l i ty .  Before moving

t o  h i s  d e s c r i p t i o n  of h a b i t s ,  a f i n a l  n o te  from Dewey

c l a r i f y i n g  h i s  meaning of th e  t e r m s  i n s t i n c t s  and im p u lse

may be h e lp fu l .  He says.

The use of the  words i n s t i n c t  and im p u lse  as 
p r a c t i c a l  e q u i v a l e n t s  i s  i n t e n t i o n a l ,  even
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though i t  may g r i e v e  c r i t i c a l  r e a d e r s .  The 
word i n s t i n c t  t a k e n  a lo n e  i s  s t i l l  to o  l a d e n  
w i th  t h e  o l d e r  n o t io n  t h a t  an i n s t i n c t  i s  a l ­
ways d e f i n i t e l y  organized and adapted -  which 
f o r  th e  most  p a r t  i s  j u s t  what  i t  i s  n o t  i n  
human beings.  The word impulse sugges ts  some­
t h i n g  p r i m i t i v e ,  y e t  l o o s e ,  u n d i r e c t e d ,  
i n i t i a l .  Man can p r o g r e s s  a s  b e a s t s  c a n n o t ,  
p r e c i s e l y  b e ca u se  he has  so many ' i n s t i n c t s '  
t h a t  they cu t  ac ross  one ano ther ,  so t h a t  most 
s e r v i c a b l e  a c t i o n s  m u s t  be l e a r n e d. In  
l e a r n i n g  h a b i t s  i t  i s  p o s s i b l e  f o r  man t o  l e a r n  
the  h a b i t  of lea rn in g .  Then be t te rm e n t  becomes 
a conscious p r i n c i p l e  of l ife .^®

A p e rs o n  b r i n g s  e x t r e m e ly  p r i m i t i v e  im p u l s e s  i n t o  

l i f e  which a r e  t r a n s f o r m e d  i n t o  h a b i t s  on ly  by l e a r n i n g .  

These h a b i t s  a r e  u s e f u l  on ly  i f  th ey  a r e  c o n ce iv ed  th rough  

i n t e l l i g e n c e .  On th e  o t h e r  hand, i t  would app ea r  t h a t  

im p u l s e s  a r e  r a t h e r  im p o te n t .  Dewey d i s a g r e e s .  Although 

im p u l s e s  a r e  n o t  h i g h ly  o r g a n iz e d  or  d e f i n e d ,  Dewey d e s ­

c r ib e s  t h e i r  c r u c i a l  r o le  when he says.

I m p u lse s  a r e  t h e  p i v o t s  upon which t h e  r e ­
o r g a n i z a t i o n  of  a c t i v i t i e s  t u r n ,  t h e y  a re  
a g e n c i e s  o f  d e v i a t i o n ,  f o r  g i v i n g  new 
d i r e c t i o n s  t o  o ld  h a b i t s  and chang ing  t h e i r  
q u a l i t y .  C o n s e q u e n t l y  w h e n e v e r  we a r e  
concerned with  understanding s o c i a l  t r a n s i t i o n  
and f lu x  or w i th  p r o j e c t s  fo r  reform, personal  
and c o l l e c t i v e ,  our s tu d y  must go to  a n a l y s i s  
of n a t iv e  tend en c ies .* '

A ccord ing  to  Dewey, t h e s e  im p u l s e s  a r e  so s t r o n g  i n

c h i ld re n ,  a d u l t  so c ie ty  views them as undes i rab le .  Adults,

t h e r e f o r e ,  v e ry  q u i c k l y  b e g in  to  t r a i n  t h e  im p u lse s  of a

c h i l d  by i n s t i l l i n g  m oral  h a b i t s .  The dynamics of t h i s

p rocess  a re  descr ibed  by Dewey as fo l lo w s :

Adults d i s t r u s t  the  i n t e l l i g e n c e  which a c h i ld  
has  w h i l e  making upon him demands f o r  a k ind  of 
conduct t h a t  r e q u i r e s  a high order  of i n t e l l i ­
gence ,  i f  i t  i s  to  be i n t e l l i g e n t  a t  a l l .  The
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i n c o n s i s t e n c y  i s  r e c o n c i l e d  by i n s t i l l i n g  i n  
him 'm o r a l '  h a b i t s  which  have a maximum of  
emotional  impressment and adamantine hold with  
a minimum of  u n d e r s t a n d i n g .  These h a b i t u d e s ,  
deep ly  e n g ra in e d  b e f o r e  t h o u g h t  i s  awake and 
even b e f o r e  t h e  day of  e x p e r i e n c e s  which can 
l a t e r  be r e c a l l e d ,  govern  c o n s c io u s  l a t e r  
thought.

I n i t i a l  im p u l s e s  a r e  th u s  q u i c k l y  s u b j e c t e d  to

t r a i n i n g  i n  " m o r a l "  h a b i t s .  T hese  h a b i t s  a r e  t h e n

inf luenced  by and i n t e r a c t  with  the customs of the c u l tu r e

to  which one b e lo n g s .  But where do cus tom s come from?

Dewey exp la ins :

We o f t e n  f a n c y  t h a t  i n s t i t u t i o n s ,  s o c i a l  
cus tom , c o l l e c t i v e  h a b i t ,  have been formed by 
the  c o nso l id a t io n  of in d iv id u a l  h a b i t s .  In the 
main t h i s  s u p p o s i t i o n  i s  f a l s e  t o  f a c t .  To a 
c o n s i d e r a b l e  e x t e n t  c u s to m s ,  or  w id e s p r e a d  
u n i f o r m i t i e s  of h a b i t ,  e x i s t  b e ca u se  i n d i v i d ­
ua ls  face  the  same s i t u a t i o n  and r e a c t  in  l i k e  
f a s h i o n .  But to  a l a r g e r  e x t e n t  cus tom s p e r ­
s i s t  because  i n d i v i d u a l s  form t h e i r  p e r s o n a l  
h a b i t s  under c o n d i t i o n s  s e t  by p r i o r  cu s to m s .
An in d iv id u a l  u su a l ly  acqu i res  the  m o r a l i t y . a s  
he i n h e r i t s  the speech of h i s  s o c ia l  group.^^

And again:

For p r a c t i c a l  p u rp o se s  m o r a l s  mean c u s to m s ,  
fo lk w a y s ,  e s t a b l i s h e d  c o l l e c t i v e  h a b i t s .  But 
, a lw ay s  and everyw here  cus tom s su p p ly  th e  
s tandards  fo r  pe rsona l  a c t i v i t i e s . ^ "

Not only do morals  o r i g in a t e  in  customs of c u l tu r e s  

but  they a l s o  o r i g in a t e  from w i th in  the  c u l tu r e  through sub­

c u l t u r a l  groupings.  Dewey says.

For s e g r e g a t e d  c l a s s e s  d e v e l o p  t h e i r  own 
custom&& which i s  t o  say t h e i r  own work ing  
morals .

This  s t a t e  of a f f a i r s  p ro v es  to  be a h o p e fu l  one f o r  Dewey 

b eca u se ,  a l t h o u g h  d i f f i c u l t ,  changes  f o r  t h e  b e t t e r  in
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m o ra l i ty  can occur. In h i s  own words,

S t a t e d  in  p s y c h o l o g i c a l  t e r m s ,  i t  means t h a t  
t h e r e  m u s t  be a t r a i n i n g  of  t h e  p r i m a r y  
im p u l s e s  and i n s t i n c t s ,  which o r g a n i z e s  them 
i n to  h a b i t s  which a re  r e l i a b l e  means of ac t ion .
B u t ,  know p r a c t i c a l l y  t h a t  t h e  k in d  of 
c h a ra c te r  we hope to  bu i ld  up through our edu­
c a t i o n  i s  one  w h i c h  n o t  o n l y  h a s  good  
i n t e n t i o n s ,  b u t  which i n s i s t s  upon c a r r y i n g
them o u t .

The d e ta i l e d  d e s c r ip t io n  of Dewey's ideas  about the 

o r i g i n  o f  m o r a l s  i s  g i v e n  t o  d e m o n s t r a t e  t h a t  Dewey 

env is ions  a complex system of n a tu ra l  impulses i n t e r a c t i n g  

w i t h  e n v i ro n m en t .  How then  can he be c l a s s i f i e d  i n t o  a 

"nature" or "nurture" proponent? He weaves h i s  way back and 

f o r t h  be tw een  i n h e r i t e d  im p u l s e s  and e n c u l t u r a t e d  h a b i t s ;  

t h e r e f o re ,  a c l e a r  cu t  c l a s s i f i c a t i o n  may be d i f f i c u l t .  The 

fo l low ing  reasons however, provide persuas ive  evidence t h a t  

Dewey i s  much c l o s e r  to  th o se  who ho ld  to  " n u r tu re "  th an  

th o s e  who s u g g e s t  " n a tu re "  a s  th e  sou rc e  of m o r a l i t y .  

F i r s t ,  t h e  i m p u l s e s / i n s t i n c t s  which a r e  i n h e r i t e d  a re  

extremely p r im i t iv e  and void of meaning a p a r t  from en cu l tu -  

r a t i o n .  Second,  Dewey d e f i n e s  m o ra l s  as  customs.  T h i rd ,  

Dewey c l e a r l y  m ain ta ins  t h a t  changes in  moral ch a rac te r  can 

be achieved through c r u c i a l  changes to  the  environment. He 

exposes h i s  s t ro n g e s t  argument fo r  n u r tu re  while  d iscuss ing  

these  changes in  "Character Training fo r  Youth".

The two changes  Dewey p ro p o se s  f o r  improving  

m o r a l i t y  in  c h i l d r e n  a r e  r e a l l y  r a t h e r  s u r p r i s i n g .  One 

might expect  Dewey to suggest  the school as a premier candi-
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d a te  f o r  changing  th e  c h a r a c t e r  or m o ra l s  of young p eo p le

because he had such a deep concern fo r  education.  In s tead ,

in  h i s  a r t i c l e  "Character Train ing  fo r  Youth", Dewey says.

Compared w i th  o t h e r  i n f l u e n c e s  t h a t  shape de­
s i r e  and p u rp o se ,  t h e  i n f l u e n c e  of th e  sch o o l  
i s  n e i th e r  cons tan t  nor in ten se .  Moral educa­
t i o n  of our c h i l d r e n  i s  i n  f a c t  going  on a l l  
t h e  t im e ,  every  waking hour of t h e  day and 
t h r e e  h u n d r e d  and  s i x t y - f i v e  d a y s  a y e a r .
Every in f luence  t h a t  m odif ies  the d i s p o s i t i o n  
and h a b i t s ,  t h e  d e p th s  and th e  th o u g h t  of th e  
c h i l d  i s  a p a r t  of t h e  deve lopm en t  of h i s  
ch a rac te r

I n t e r e s t i n g l y  enough, as Dewey examines the  problems 

of the  changing m o ra l i ty  of a na t ion ,  he determines  t h a t  the  

one th ing  t h a t  w i l l  br ing  about moral improvement i s  econo­

m ic  c h a n g e .  In  c o n c l u s i o n  t o  h i s  a r t i c l e  e n t i t l e d  

"Character Training fo r  Youth" he says.

So I sh o u ld  p u t  g e n e r a l  economic change as  t h e  
f i r s t  and most im por tan t  f a c t o r  in  producing a 
b e t t e r  k ind  of  e d u c a t i o n  f o r  f o r m a t io n  of  
c h a r a c t e r .54

S i n c e  t h i s  i s  s u c h  an u n e x p e c t e d  s u g g e s t i o n ,  f u r t h e r

e x p l a n a t i o n  i s  n e c e s s a r y  a s  w e l l  a s  a p p r o p r i a t e  to  a l lo w

Dewey to  c l a r i f y  why he b e l i e v e s  an economic change w i l l

e f f e c t  a moral change. Dewey e la b o ra te s  on the  importance

of economic change in  the  same a r t i c l e  when he says.

As long as so c ie ty  does not  guarantee  s e c u r i t y  
of u s e f u l  work, s e c u r i t y  f o r  o ld  age ,  and 
s e c u r i t y  of a d e c e n t  home and of o p p o r t u n i t y
f o r  e d u c a t io n  of  a l l  c h i l d r e n  by o t h e r  means
th an  a c q u i s i t i o n  of money, t h a t  long  th e  ve ry  
a f f e c t i o n  of pa ren ts  fo r  t h e i r  ch i ld ren ,  t h e i r  
d e s i r e  t h a t  c h i l d r e n  may h ave  a b e t t e r  
oppor tun i ty  than t h e i r  p a ren ts  had, w i l l  compel 
p a r e n t s  to  pu t  g r e a t  em phas is  upon g e t t i n g  
ahead in  m a te r i a l  ways, and t h e i r  example Wil l  
be a dominant f a c t o r  in  educating c h i l d r e n . 55
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Dewey's second p r o p o s a l  f o r  chang ing  m o ra l s  of you th  r e ­

q u i r e s  the  education of p a ren ts .  In "Character  Training fo r  

Youth" he c o n t i n u e s  h i s  p r e s c r i p t i o n  f o r  m oral  change in  

young people;

I would p u t  p a r e n t a l  e d u c a t i o n  second among 
th e  f a c t o r s  demanded i n  t h e  improvement  of 
ch a rac te r  education.

In "Character  Tra in ing  fo r  Youth" he goes on to  l i s t  

r e c r e a t io n a l  a c t i v i t i e s  and the  school as t h i r d  and fo u r th  

i n  im p o r ta n c e  in  chang ing  m ora l  c h a r a c t e r .  These f o u r  

e n v i r o n m e n ta l  f a c t o r s  a r e  work ing  upon th e  c h i l d  or young 

pe rso n .  While  t h e s e  f o u r  appear  to  be th e  most  i m p o r t a n t ,  

Dewey does not exp la in  what p ro p o r t io n a te  ro le  each one has.

Summarizing then,  Dewey tends to  put  much more em­

p h a s i s  on " n u r tu re "  t h a n  " n a tu r e " .  Although he r e c o g n i z e s  

the  ex is tence  of i n s t i n c t s  or impulses ,  h i s  exp lana t ion  for  

th e  sou rc e  of  m oral  o r i g i n s  i s  c e r t a i n l y  e n v i r o n m e n ta l  

e n c u l t u r a t i o n  or n u r t u r e l  As we s h a l l  see  in  t h e  ne x t  

s e c t i o n ,  t h i s  e x p l a n a t i o n  c o n f l i c t s  w i t h  L a w re n c e  

Kohlberg 's .

Kohlberg's üxplanatloji
Following the thoughts  of Lawrence Kohlberg on the  

o r i g i n s  of m o r a l i t y  i s  l i k e  f o l l o w i n g  a man on a j o u rn e y .  

In h i s  a r t i c l e  "From I s  t o  Ought: How to  Commit th e

N a t u r a l i s t i c  F a l l a c y  and Get Away With I t  i n  th e  S tudy of 

Moral Development",  he d e s c r i b e s  h i s  o r i g i n a l  n o t i o n s  and 

how h is  research  in  moral development confirmed these  ideas .
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I t  has a l ready  been noted t h a t  we s t a r t e d  our 
s tu d i e s  of moral development f i f t e e n  years  ago 
w i t h  th e  n o t io n  (a) t h a t  t h e r e  were u n i v e r s a l  
o n t o g e n e t i c  t r e n d s  tow ard  th e  developm ent  of  
m o r a l i t y  as  i t  has  been c o n ce iv e d  by W estern  
m ora l  p h i l o s o p h e r s ,  and (b) t h a t  t h e  d e v e lo p ­
ment of such ' r a t i o n a l '  or 'mature m ora l i ty '  i s  
a p r o c e s s  d i f f e r e n t  f ro m  t h e  l e a r n i n g  of  
v a r i o u s  ' i r r a t i o n a l '  or  ' a r b i t r a r y '  c u l t u r a l  
r u l e s  and v a l u e s .  W hile  t h e s e  n o t i o n s  were 
mere assumptions f i f t e e n  y ea rs  ago, we be l ieve  
our l o n g i t u d i n a l  and c r o s s - c u l t u r a l  r e s e a r c h  
has  now t u r n e d  t h e s e  assum pU ons i n t o  w e l l -  
v e r i f i e d  f a c t u a l  co n c lu s ion s .3'

K o h l b e r g ' s  r e s e a r c h  c r y s t a l l i z e d  h i s  o r i g i n a l  

a s s u m p t i o n s  and p r e s u p p o s i t i o n s  i n t o  h i s  p r e s e n t  

c o n c l u s i o n s .  What a r e  h i s  c o n c l u s i o n s ,  and what  a r e  th e  

f in d in g s  t h a t  a re  so pe rsu as ive ,  and how does he d e t e c t  the 

o r i g in  of m ora l i ty?  Remembering t h a t  Kohlberg draws heav i ly  

upon both developmental psychology and f o r m a l i s t  philosophy, 

we can t r a c e  K o h lb e rg ' s  t h o u g h t s  and see  where he f i t s  on 

the n a tu r e - n u r tu r e  continuum.

K o h lb e rg ' s  i n i t i a l  r e s e a r c h  c e n t e r e d  on s u b j e c t s

here  in  the  United S ta te s .  He d e sc r ib e s  h i s  work:

For 12 y e a r s ,  my c o l l e a g u e s  and I s t u d i e d  th e  
same group of 75 boys, fo l low ing  t h e i r  develop­
m en t  a t  t h r e e - y e a r  i n t e r v a l s  f ro m  e a r l y  
a d o le s c e n c e  th ro u g h  young manhood. At t h e  
s t a r t  of th e  s tu d y ,  t h e  boys were aged 10 to  
16. We have now fo l lowed  them through to ages 
22 to  28.58

Study ing  on ly  s e v e n t y - f i v e  American you th  would 

h a r d l y  p r o v id e  a s u f f i c i e n t  b a s i s  f o r  c o n c l u s i o n s  abou t  

m ora l i ty  t h a t  a re  u n iv e r s a l .  So, he broadened h i s  research .  

He continues :
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In a d d i t io n ,  I have explored moral development 
in  o t h e r  c u l t u r e s  -  G re a t  B r i t a i n ,  Canada,
Taiwan, Mexico and Turkey.^®

Moreover, i n  h i s  a r t i c l e  "From I s  t o  Ought:  . . 

he d e t a i l s  some of the  resea rch  which suppor ts  h i s  u n iv e rsa l  

conclus ions  about moral development.GO m  t h a t  a r t i c l e  he 

compares  t h e  r e s u l t s  of h i s  r e s e a r c h  among m i d d l e - c l a s s  

u rban  boys i n  t h e  U n i ted  S t a t e s ,  Taiwan,  and Mexico, a l ­

though more of t h e  r e s e a r c h  was p r e s e n t e d  i n  th e  p ap e r  

e n t i t l e d  "The Child as a Moral Philosopher."  The conclusion 

a b o u t  m ora l  d eve lopm en t  i s  v i r t u a l l y  t h e  same in  bo th  

a r t i c l e s .  Kohlberg sum m arizes  i n  "The C h i ld  a s  a Moral 

Phi losopher" :

In summary, t h e  n a t u r e  of our sequence  i s  n o t  
s i g n i f i c a n t l y  a f f e c t e d  by w i d e l y  v a r y i n g  
s o c i a l ,  c u l t u r a l  or r e l i g i o u s  con d i t io ns .  The 
on ly  t h i n g  t h a t  i s  a f f e c t e d  i s  t h e  r a t e  a t  
w h ic h  i n d i v i d u a l s  p r o g r e s s  t h r o u g h  t h i s  
s e q u e n c e . ( e m p h a s i s  h i s )

Kohlberg concludes in  "From i s  to  Ought":

. . .  a s t a g e  c o n c e p t  i m p l i e s  u n i v e r s a l i t y  of  
sequence under varying c u l t u r a l  con d i t io n s .  I t  
im p l ie s  t h a t  moral development i s  no t  merely a 
m a t t e r  of  l e a r n i n g  t h e  v e r b a l  v a l u e s  or r u l e s  
of the  c h i l d ' s  c u l tu r e ,  but  r e f l e c t s  something 
more u n iv e r sa l  in  d e v e lo p m ^ t ,  something which 
would occur in  any c u l tu r e .

Kohlberg begins by looking fo r  "un iv e rsa l  t rends"  

i n  m ora l  deve lopm en t  and a f t e r  l o o k in g  b r i e f l y  a t  s i x  

d i f f e r e n t  c u l t u r a l  s e t t i n g s  ( t h r e e  of which a r e  p r i m a r i l y  

Anglo-Saxon and E n g l i s h  sp e a k in g ) ,  he f i n d s  t h e s e  u n i v e r ­

s e l s .  He does a d m i t  t h a t  bo th  h i s  a s s u m p t io n s  and h i s  

f in d in g s  c o n t r a d i c t  a lmost  a l l  modern resea rch  and th ink ing
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in  both sociology and anthropology. Kohlberg i s  w i l l i n g  to

chal lenge  a l l  of t h i s  resea rch  and counsel.  He says.

Our f i r s t  s t e p  i n  t h i s  a r t i c l e  i s  to  show t h a t  
t h e  common a s s u m p t i o n  o f  t h e  c u l t u r a l  
r e l a t i v i t y  of e t h i c s ,  on which a lm o s t  a l l  
contemporary so c ia l  s c i e n t i f i c  th eo r iz in g  about 
m ora l i ty  i s  based,  i s  in  e r r o r . 63

And,

When I f i r s t  decided to  explore  development in  
o t h e r  c u l t u r e s  by t h i s  method, some of  my 
an th ro p o lo g is t  f r i e n d s  p red ic ted  t h a t  I would 
have to  throw away my c u l t u r e - b o u n d  moral  
c o n c e p ts  and s t o r i e s ,  and s t a r t  from s c r a t c h  
l e a r n i n g  th e  v a lu e s  of t h a t  c u l t u r e .  In f a c t ,  
something q u i t e  d i f f e r e n t  happened.**

Kohlberg f e e l s  t h a t  he has found u n i v e r s a l  m oral

p r i n c i p l e s .  These d i s c o v e r i e s  led  Kohlberg to  some unusual

conclusions.  He s t a t e s :

Yet as  I have t r i e d  t o  t r a c e  th e  s t a g e s  of 
development of m o ra l i ty  and to  use these  s tages  
a s  t h e  b a s i s  of a m oral  e d u c a t io n  program , I 
h a v e  r e a l i z e d  m o re  a n d  m o re  t h a t  i t s  
im p l i c a t io n  was the r e a s s e r t i o n  of the  P la to n ic  
f a i t h  in  the  power of the  r a t i o n a l  g o o d .

So as not  to  become l o s t ,  the  sequence of Kohlberg's 

journey thus f a r  proceeds as  fo l lows.  He began by assuming 

t h e r e  were  u n i v e r s e l s  i n  moral  developm ent .  Next , he 

exam ines  s m a l l  sam ples  from s i x  c u l t u r e s  and c o n c lu d e s  he 

has found these  u n iv e r se l s .  F in a l ly ,  upon examining these  

u n i v e r s e l s ,  he i s  l e d  t o  r e a f f i r m  P l a t o n i c  n o t i o n s  a bo u t  

u n i v e r s e l s .  He d e s c r i b e s  how c l e a r l y  he i d e n t i f i e s  w i th  

P la to  and in  the  process  d i s c lo s e s  where he b e l i ev e s  morals 

o r i g i n a t e .  He summarizes  some of the  e le m e n t s  of P l a t o ' s  

view of th e  n a t u r e  of v i r t u e  as  f o l l o w s :
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F i r s t ,  v i r t u e  i s  u l t i m a t e l y  one, not  many, and 
i t  i s  always the  same id e a l  form re g a rd le s s  of 
c l im ate  or c u l tu r e .

Second, the  name of t h i s  id e a l  form i s  j u s t i c e .  *

Third, not  only i s  the  good one, but  v i r t u e  i s  
knowledge of th e  good. He who knows th e  good 
chooses the good.

F o u r th ,  t h e  kind of knowledge of th e  good which 
i s  v i r t u e  i s  p h i l o s o p h i c a l  k n o w le d g e  or  
i n t u i t i o n  of th e  i d e a l  form of th e  good, n o t  
c o r r e c t  o p in io n  or a c c e p ta n c e  of c o n v e n t io n a l  
b e l i e f s .

F i f t h ,  t h e  good can th e n  be t a u g h t ,  b u t  i t s  
t e a c h e r s  m u s t  i n  a c e r t a i n  s e n s e  be 
p h i lo sop h er -k ing s .

S i x t h ,  t h e  r ea so n  t h e  good can be t a u g h t  i s  
because we know i t  a l l  along dimly or a t  a low 
l e v e l  and i t s  t e a c h i n g  i s  more a c a l l i n g  out  
than an i n s t r u c t i o n .

Seventh, the reason we th ink  the  good cannot be 
t a u g h t  i s  b e c a u s e  t h e  same good i s  known 
d i f f e r e n t l y  a t  d i f f e r e n t  l e v e l s  and d i r e c t  
i n s t r u c t i o n  cannot take p lace  ac ross  l e v e l s .

E ig h th ,  th en  th e  t e a c h i n g  of v i r t u e  i s  th e  
a sk in g  of  q u e s t i o n s  and th e  p o i n t i n g  of th e  
way, n o t  t h e  g i v i n g  o f  a n s w e r s .  Moral  
e d u c a t i o n  i s  th e  l e a d i n g  of men upward, no t  th e  
p u t t in g  in to  the mind of knowledge t h a t  was not 
th e re  before.®”

This  s e r i e s  of  s t a t e m e n t s  by Kohlberg a r e  so

s t r o n g l y  opposed t o  e v e r y t h i n g  Dewey t a u g h t  t h a t  even

Kohlberg  s e n s e s  th e  t e n s i o n  be tw een  what he has  j u s t  s a i d

and h i s  p r e v i o u s l y  a f f i r m e d  a l l e g i a n c e  to  John Dewey. He

a t tem p ts  to  defend h im self  by commenting.

♦Kohlberg f e e l s  f r e e  to  rede f ine  j u s t i c e  as e q u a l i ty  
r a th e r  than P l a t o ' s  own h e i ra rc h y .
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In  s p e a k i n g  o f  a P l a t o n i c  v i e w ,  I am n o t  
d i s c a r d i n g  my b a s i c  Deweyism,  b u t  I am 
cha l leng ing  a brand of common sense f i r s t  enun­
c i a t e d  ^  A r i s t o t l e  w i t h  which Dewey p a r t l y  
agrees .® '

U nfor tunate ly ,  n e i t h e r  here  nor in  any o ther  a r t i c l e  

does Kohlberg exp la in  what "basic  Deweyism" r e a l l y  means.®® 

Ins tead  of c l a r i f y i n g  the  m a t te r ,  the  i s su e  between h im self  

and Dewey becomes even more clouded in  the  same a r t i c l e  when 

he r e a l l y  ignores  quot ing  Dewey and in s t e a d  chal lenges  what 

he terms "Deweyite th inking" .

He argues:

Never the less ,  Deweyite th ink ing  has l e n t  i t s e l f  
to  t h e  Boy Scout  a pproach  t o  m ora l  e d u c a t i o n  
which has dominated American p r a c t i c e s  in  t h i s  
f i e l d  and which has i t s  most d i r e c t  a f f i n i t i e s  
with  A r i s t o t l e ' s  views.®9

No d o c u m e n ta t io n  i s  o f f e r e d  f o r  t h i s  a c c u s a t i o n .  

Kohlberg appears  confused a t  t h i s  po in t .  F i r s t ,  i f  Kohlberg 

fo l low s  P la to ,  and Dewey fo l low s  A r i s t o t l e  (a charge which 

i s  h a r d l y  d é f e n d a b l e ) ,  how i s  i t  t h a t  Kohlberg  can ho ld  to  

P l a t o  and n o t  r e j e c t  " b a s i c  Deweyism?" Second, how i s  i t  

t h a t  Dewey becomes r e s p o n s i b l e  f o r  "Deweyite  t h i n k i n g , "  

assum ing  of c o u rse  t h a t  "Deweyite" r e f e r s  to  some a l l e g e d  

fo l low er  of Dewey? No names or s p e c i f i c s  are  given.

L e t  us r e t u r n  t o  th e  q u e s t i o n s  r a i s e d  i n i t i a l l y  i n  

t h i s  c h a p t e r .  What i s  t h e  o r i g i n  of  m o r a l i t y  as  d e f i n e d  by 

Kohlberg?  By f o l l o w i n g  P l a t o ,  Kohlberg  has  s e t  f o r t h  a 

p o s i t i o n  on th e  o r i g i n  of m o r a l i t y  which  i s  i n  d r a m a t i c  

c o n t r a s t  to  Dewey. B a s i c a l l y ,  Kohlberg  a s s e r t s  t h a t  "we
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know i t  a l l  along dimly or a t  a t  low leve l . "  This c e r t a i n l y

a p p e a r s  to  be d e s c r i b i n g  th e  o r i g i n  of  m o r a l i t y  as  i n n a t e .

Kohlberg becomes even more d e f i n i t i v e  when l a t e r  in  the  same

a r t i c l e  he says.

The P l a t o n i c  view i m p l i e s  t h a t ,  in  a s e n s e ,  
knowledge of t h e  good i s  a lw ay s  w i t h i n  b u t  
needs to  be drawn out  l i k e  geometr ic  knowledge 
in  Meno's s l a v e  . . . .  R e tu rn in g  to  t h e  t e a c h ­
ing  of  v i r t u e  as  a d raw ing  o u t ,  t h e  c h i l d ' s  
p re fe rence  fo r  the next  l e v e l  of thought shows 
t h a t  i t  i s  g ree ted  as a l ready  f a m i l i a r ,  t h a t  i t  
i s  f e l t  t o  be a more a d e q u a te  e x p r e s s i o n  of 
t h a t  a l r e a d y  w i t h i n ,  of t h a t  l a t e n t  i n  th e  
c h i l d ' s  own th ou g h t . ' "

As i f  t h i s  were not s t rong  enough, he r e a f f i r m s  t h i s  notion

i n  h i s  a r t i c l e  "From i s  t o  O u g h t : " .  He s a y s ,  i n

summarizing the  im p l ic a t io n s  of h i s  s tu d ie s :

F o u r th ,  t h e  k ind  of  knowledge of th e  good which 
i s  v i r t u e  i s  p h i lo so p h ic a l  knowledge or i n t u i ­
t io n  of the  i d e a l  form of the  good, not  c o r r e c t  
o p i n i o i L  o r  a c c e p t a n c e  o f  c o n v e n t i o n a l  
b e l i e f s .

On the b a s i s  of these  s ta te m e n ts ,  one i s  extreme­

ly  p e rsu ad e d  and s o r e l y  tem p ted  t o  c a t e g o r i z e  Kohlberg 

c l e a r l y  in  th e  " n a tu r e "  camp a long  w i t h  a l l  of  th o s e  who 

h o ld  to  i n n a t e  m o r a l i t y ;  however ,  Kohlberg  i s  e l u s i v e .  He 

acknowledges  a t  l e a s t  a m a r g in a l  i n f l u e n c e  of s o c i a l  or 

c u l t u r a l  c o n t e x t .  In one s e n s e ,  h i s  acknowledgement  i s  

r a th e r  back handed s ince  he specu la te s  what would happen to 

h i s  developmental s ta g es  in  c h i ld re n  who were handicapped 

by th e  t o t a l  absence  of  s o c i a l  c o n t e x t ,  a n o n - e x i s t e n t  s e t  

of c ircumstances .  Never the less ,  he does admit:

A c h i l d  d e p r iv e d  of a l l  moral  s o c i a l  s t i m u l a ­
t i o n  u n t i l  a d o le s c e n c e  m igh t  p e rh a p s  d e v e lo p
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• p r i n c i p l e d '  or f o r m a l  o p e r a t i o n a l ,  l o g i c a l  
thought in  adolescence,  but  would s t i l l  have to  
go th ro u g h  a l l  t h e  s t a g e s  of m o r a l i t y  b e f o r e  
d e v e l o p i n g  m o r a l  p r i n c i p l e s  r a t h e r  t h a n  
a u t o m a t i c a l l y  r e f l e c t i n g  h i s  c o g n i t i v e  
p r i n c i p l e s  in  a m o r a l l y  p r i n c i p l e d  form of
th o u g h t . '2

There  i s  t h e r e f o r e  a s m a l l  p l a c e  f o r  s o c i a l  c o n t e x t  b u t  i t

does not  a l t e r  h i s  moral  s tages .

In  s p i t e  of t h e s e  e x t rem e  s t a t e m e n t s ,  Kohlberg i s

not  y e t  w i l l i n g  to  procla im  h i s  i n t u i t i v e  moral  j u s t i c e  an

" i n b o r n  c o n s c i e n c e " .  W h i le  he d o e s  n o t  e x p l a i n  t h e

d i f f e r e n c e  b e tw e e n  " i n t u i t i v e  j u s t i c e "  and " i n b o r n

conscience ,"  he does say.

A g a i n , t h e  e x i s t e n c e  of s i x  q u a l i t a t i v e l y  
d i f f e r e n t  sy s te m s  of  m oral  a p p r e h e n s io n  and 
ju dgem en t  a r i s i n g  i n  i n v a r i a n t  o r d e r  i s  c l e a r  
e v id e n c e  t h a t  m ora l  p r i n c i p l e s  a r e  n o t  t h e  
i n t u i t i o n s  of an i n b o r n  c o n s c i e n c e  or f a c u l t y  
of  r e a s o n  of  th e  s o r t  c o n ce iv e d  by B u t l e r  or 
Kant .73

Moreover,  i n  h i s  a r t i c l e  e n t i t l e d ,  "The A d o le sc e n t  as  a

Philosopher"  he says.

While  t h e  s t a g e  of  c o n c r e t e  o p e r a t i o n s  i s  
c u l t u r a l l y  u n i v e r s a l  and i n  a s e n s e  n a t u r a l ,  
t h i s  does n o t  mean i t  i s  e i t h e r  i n n a t e  or t h a t  
i t  i s  i n e v i t a b l e  and w i l l  develop r e g a r d l e s s  of 
environmental s t i m u l a t i o n .74

Kohlberg appears to  be somewhere sh o r t  of inn a te  m o ra l i ty .

He d e f i n i t e l y  cu ts  h im se l f  o f f  from any im por tan t  in f lu en ce

of c u l t u r e  w i th  c a t e g o r i c a l  d e n i a l s .  One such d e n i a l  i s

found in  "The Child as  Moral Philosopher" where he comments:

A c t u a l l y ,  a s  soon as  we t a l k  w i t h  c h i l d r e n  
a b o u t  m o r a l i t y ,  we f i n d  t h a t  th ey  have many 
ways of making judgements which a re  not  ' i n t e r ­
n a l ized*  from th e  o u t s i d e ,  and which do n o t  
come from in  any d i r e c t  and obv ious  way from
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paren ts ,  t eachers  or even peers .^5

Perhaps  th e  c l e a r e s t  d e s c r i p t i o n  of K o h lb e rg ' s

p o s i t io n  i s  found in  h i s  explanat ion  of developmental  s tages

found in  h i s  a r t i c l e  "The A do le scen t  as  a P h i lo s o p h e r " .

Here he says,

Stages a re  r a th e r  the products of i n t e r a c t i o n a l  
e x p e r i e n c e  be tween th e  c h i l d  and th e  w o r ld ,  
e x p e r i e n c e  which l e a d s  to  a r e s t r u c t u r i n g  of 
the c h i l d ' s  own o rgan iza t io n  r a th e r  than to  the 
d i r e c t  impos i t ion  of the c u l t u r e ' s  p a t t e r n  upon 
the child . '®

In t h i s  exp lanat ion ,  th ree  key elements a re  brought toge ther  

by Kohlberg in  one s e n t e n c e .  F i r s t ,  n o t i c e  t h a t  t h e  c h i l d  

p o s s e s s e s  i n n a t e l y  an o r g a n i z in g  p a t t e r n .  I f  t h i s  i s  

K o h lbe rg 's  i n t u i t i v e  m ora l  j u s t i c e  ( e q u a l i t y ) ,  he does no t  

expla in .  Second, the  c h i ld  i s  n e i th e r  en cu l tu ra ted  nor does 

he have th e  i m p o s i t i o n  of  th e  c u l t u r e ' s  p a t t e r n  upon him. 

T h i rd ,  t h e  c u l t u r e  m ere ly  p r o v id e s  e x p e r i e n c e s  which l e a d  

the c h i ld  through the  s tages  of moral development.

K o h lb e rg 's  c o n c l u s i o n s  a r e  r a t h e r  p a r a d o x i c a l .  A 

review of the  f in d in g s  of t h i s  chapter  may he lp  to  i d e n t i f y  

p r e c i s e ly  where a paradox e x i s t s .  The fo l lowing s ta tem en ts  

a re  o f fe red  as summary:

F i r s t ,  Kohlberg begins by looking fo r  u n iv e r s e l s  in  

the f i e l d  of cogn i t ive-m ora l  development. Second, he con­

cludes he has found u n iv e r s e l s  a f t e r  sample s tu d ie s  of small  

s i n g l e  groups in  s i x  c u l t u r e s .  (Three of th e  c u l t u r e s  a r e  

b a s i c a l l y  Anglo-Saxon and English speaking.) Third, these  

u n iv e r s e l s  lead  him to  rea f f i rm  P la ton ic  j u s t i c e  as u l t im a te
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m o ra l i ty  as wel l  as i n t u i t i v e  knowledge of j u s t i c e .  Fourth, 

Kohlberg i s  n o t  ready  to  concede an in b o rn  c o n s c i e n c e .  

F i f t h ,  he does deny t h a t  moral development i s  en cu l tu ra ted .  

And, s i x t h  Kohlberg  does a f f i r m  t h a t  c u l t u r e  i s  n e c e s s a r y  

fo r  moral development to  take  place.

Kohlberg i s  r e a l l y  vague about the o r ig in  of morals .

M o r a l i t y  i s  " i n t u i t i v e "  b u t  n o t  " in bo rn " .  M o r a l i t y  i s  no t

e n c u l tu ra te d  but  r e q u i r e s  c u l tu r e  as an agent. Why doesn ' t

Kohlberg be l iev e  morals a re  encu l tu ra ted?  Perhaps he senses

the c r i t i c a l  dangers of c u l t u r a l  r e l a t i v i s m .  U l t im a te ly ,  i f

a l l  v a lu e s  a r e  r e l a t i v e ,  even th e  v a lu e  of human l i f e  i s

r e l a t i v e .  One suspec ts  t h a t  p reserv ing  the u l t im a te  value

of  human l i f e  i s  p a r t  of a h id d en  agenda f o r  Kohlberg .  In

f a c t ,  p r e s e r v i n g  human l i f e  may be th e  p r e m ie r  v a lu e  f o r

Kohlberg. He h i n t s  a t  t h i s  in  h i s  eva lua t ion  of a Stage Six

response of one of h i s  su b je c t s .  He s t a t e s :

T h is  young man i s  a t  S tage  6 in  s e e in g  th e  
value of human l i f e  as  abso lu te  in  rep re sen t ing  
a u n iv e rsa l  and equal r e sp ec t  fo r  the  human as 
an i n d i v i d u a l .  He h a s  moved s t e p  by s t e p  
through a sequence cu lm inat ing  in  a d e f i n i t i o n  
of human l i f e  as c e n t r a l l y  va luab le  r a th e r  than 
d e r i v e d  f o r  dependen t  on s o c i a l  or d i v in e  
a u t h o r i t y . ''

N o t ic e  t h a t  th e  v a lu e  of human l i f e  i s  " a b s o lu te "  and 

"un iversa l"  and not de r ived .

I f  t h e  s u s p i c i o n  t h a t  human l i f e  i s  th e  u l t i m a t e  

va lue  i s  accu ra te ,  Kohlberg i s  to  be commended fo r  h i s  noble 

though e s s e n t i a l l y  u n su b s ta n t ia ted  e f f o r t s  to  defend i t .  No 

amount of mental or p h i lo so ph ica l  gymnastics however w i l l
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a l lo w  Kohlberg  to  " s c i e n t i f i c a l l y "  dem ons tra te  t h a t  human 

l i f e  i s  t h e  p r e m ie r  v a lu e .  E i t h e r  one must assume i t  i s  

va luab le  or one must be t o ld  (by d iv in e  au tho r i ty? )  t h a t  i t  

i s  v a l u a b l e .  O th e rw is e ,  A l s t o n ' s  c r y p t i c  comment t h a t  

Kohlberg i s  t r y i n g  t o  p u l l  a m ora l  p h i lo s o p h y  o u t  of a h a t  

i s  e s s e n t i a l l y  true.^®

Summary a t  D if fe rences  

Lawrence Kohlberg ,  d e n i a l s  n o t  w i t h s t a n d i n g ,  i s  

h a r d l y  s i m i l a r  to  John Dewey i n  h i s  d e s c r i p t i o n  of th e  

o r i g i n  of  m o r a l s .  Dewey c l e a r l y  i s  a c u l t u r a l  r e l a t i v i s t  

and Kohlberg c l a im s  he c l e a r l y  i s  n o t l  These two men a r e  

d i s t i n c t i v e l y  d i f f e r e n t  on t h i s  d e c i s i v e  i s s u e ,  and th ey  

both take  d i f f e r e n t  rou tes  in  e s t a b l i s h i n g  the l in k  between 

m ora l  t h i n k i n g  and m ora l  behav ing  a s  w e l l  a s  p ro p o s in g  

d i f f e r e n t  systems fo r  accomplishing moral education. These 

two d i f f e r e n c e s  w i l l  be explored and documented in  the  next  

two chap ters .



CHAPTER IV

DESCRIPTION OF MOTIVES FOR MORAL BEHAVIOR 

Intr9«avicti9n
Any complete philosophy of m o ra l i ty  must exp la in  

how moral th ink ing  and moral behavior a re  l in k e d  toge ther .  

No m oral  p h i lo s o p h y  i s  c o m p le te  w i t h o u t  a d d r e s s i n g  t h i s  

d i f f i c u l t  b u t  e s s e n t i a l  i s s u e .  A s c h o l a r  may s e t  f o r t h  an 

exp lana t ion  fo r  how people th ink  about morals which does not 

e x p l a i n  t h e  b e h a v io r  of  peop le .  I f  i n  f a c t  i t  does no t  

e x p l a i n  b e h a v i o r ,  a s e r i o u s  q u e s t i o n  a r i s e s  abo u t  w he th e r  

such a t h e o r y  has  c o m p le t e ly  e x p lo r e d  t h e  e s s e n t i a l  ways 

p e o p le  t h in k  a b o u t  m o r a l s .  O th e rw is e ,  a t h e o r y  of m o ra l s  

could simply d iv ide  moral th inking  and moral behavior in to  

s e p a r a t e  and u n r e l a t e d  c a t e g o r i e s .  In  such a t h e o r y  a 

dichotomy e x i s t s  whereby th ink ing  may be extremely r a t i o n a l  

and unders tandable  whi le  behavior may be completely  i r r a ­

t i o n a l  and unpred ic tab le .  I f  the  behavior were r a t i o n a l  i t  

would be d i s c o n n e c te d  from th e  r a t i o n a l  t h i n k i n g .  The 

pu rpose  of t h i s  c h a p t e r  i s  to  see  i f  John  Dewey and Lawrence 

Kohlberg  e x p l a i n  t h e  c o n n e c t i o n  b e t w e e n  t h i n k i n g  and 

b e h a v io r  i n  s i m i l a r  ways,  or i f  th ey  f i n d  a s i m i l a r  m otive

49
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fo r  moral behavior.  John Dewey's thoughts  w i l l  be explored 

f i r s t .

Pewey's D.esgJLiptiQn 
In h i s  book. Democracy and E d u c a t io n .  John Dewey 

a d d resses  the  c r i t i c a l  l i n k  between moral th ink ing  and moral 

b e h a v io r  i n  th e  c h a p t e r  e n t i t l e d  " T h e o r ie s  of Morals" .  

Throughout the  book, Dewey i s  a t tem p t in g  to reso lve  d ichoto­

m ies  which  e x i s t  i n  p h i lo s o p h y  and p a r t i c u l a r l y  a s  i t  r e ­

l a t e s  t o  e d u c a t i o n .  The p r o b l e m  i n  e x p l a i n i n g  m o r a l  

b e h a v io r  r e v o l v e s  a ro u nd  m o t iv e .  In o t h e r  words ,  "why do 

p e o p le  do what  th ey  do?" T y p i c a l l y ,  two an sw e rs  have been 

proposed. F i r s t ,  some sugges t  t h a t  moral behavior can only 

be exp la ined  in  terms of informed s e l f - i n t e r e s t .  Regardless 

of  a p p e a ra n c e ,  p e o p le  a r e  m o t i v a t e d  by p e r s o n a l  n eeds ,  

d r i v e s ,  and c o n c e rn s .  On t h e  o t h e r  hand, o t h e r s  s u g g e s t  

t h a t  t r u e  moral behavior  must be prompted by pure motives.  

They i n s i s t  t h a t  only s e l f l e s s  behavior t h a t  i s  fundamental­

ly  a l t r u i s t i c  and not  s e l f - s e e k i n g  has any r e a l  moral value 

to  i t .  Dewey addresses  the  i s su e  of motive in  an extremely 

i n s i g h t f u l  way.

Dewey s u g g e s t s  t h a t  t h e  t r u e  s o l u t i o n  to  th e  q u e s ­

t io n  about  motive w i l l  be reso lved  when two dichotomies a re  

reso lved .  Using Dewey's te rm s,  these  two dichotomies e x i s t  

be tw een  " i n t e n t i o n "  and "conduc t"  and be tw een  " p r i n c i p l e "  

and " i n t e r e s t . "  U n d e r s t a n d in g  Dewey's r e s o l u t i o n  of t h e s e  

d ichotomies i s  e s s e n t i a l  to  a c l e a r  pe rcep t io n  of h i s  not ion
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ab o u t  th e  l i n k  between moral  t h i n k i n g  and m oral  b e h a v io r .  

This chapter  w i l l  proceed by examining Dewey's d e f i n i t i o n  of 

th e  f o u r  p r e v i o u s l y  m ent ioned  t e r m s  and th en  h i s  p roposed  

r e s o lu t io n  of the tension .

A c c o r d i n g  t o  D ewey,  men b e g a n  t o  f o c u s  on 

" in ten t io n"  because of the d i s p a r i t y  between the  r e a l  world 

in  which they  l i v e d  and th e  i d e a l  wor ld  th ey  longed  f o r .  

Although not  s p e c i f i c a l l y  mentioned, I b e l iev e  t h a t  Dewey i s  

p ro b a b ly  t r a c i n g  h i s  n o t io n  of th e  h i s t o r y  of P l a t o n i c  

th o u g h t .  Men can v i s u a l i z e  a w o r ld  i n  which p r e s e n t  con­

f l i c t s  a re  e l im ina ted ;  th e re fo re ,  they b a s i c a l l y  condemn the 

r e a l  world in  which they l i v e .  Dewey exp la ins :

They seek  r e fu g e  and c o n s o l a t i o n  w i t h i n  t h e i r  
own s t a t e s  of  mind, t h e i r  own im a g in in g s  and 
wishes ,  which they compliment by c a l l i n g  both 
more r e a l  and more i d e a l  th a n  th e  d e s p i s e d  
o u t e r  w or ld .  Such p e r i o d s  have r e c u r r e d  in  
h i s t o r y .  In  t h e  e a r l y  c e n t u r i e s  o f  t h e  
C h r i s t i a n  e ra ,  the  i n f l u e n t i a l  moral systems of 
S to ic ism ,  of Monastic and popular C h r i s t i a n i ty  
and o ther  r e l i g io u s  movements of the day, took 
shape under the in f luence  of such cond i t ions  .
. . The e x t e r n a l  wor ld  in  which a c t i v i t y  b e ­
lo n g s  was th o u g h t  of a s  m o r a l ly  i n d i f f e r e n t .
Everything lay  in  having the  r i g h t  motive, even 
though t h a t  m o tive  was n o t  a moving f o r c e  i n  
the  world . '^

Dewey a lso  be l iev es  t h a t  men became preoccupied w i th  

the  i n v i s i b l e ,  i n t e r n a l ,  i d e a l  of i n t e n t .  In essence,  moral 

b e h a v io r  was no t  th e  fo cu s  a t  a l l .  I f  a p e r s o n ' s  m o t ive s  

were  p u re ,  t h e i r  b e h a v io r  co u ld  be excused  i n  s p i t e  of 

h o r r i b l e  consequences .  Dewey p e r c e p t i v e l y  n o t i c e s  t h a t  

r em n an ts  of t h i s  n o t io n  a re  p r e s e n t  in  modern s o c i e t y  and 

c i t e s  the  school as an example. He expla ins  the r a t i o n a l e :



52

On one hand,  c e r t a i n  s t a t e s  of  f e e l i n g  a r e  
made much of; the  in d iv id u a l  must 'mean w e l l , ' 
and i f  h i s  i n t e n t i o n s  a r e  good, i f  he had th e  
r i g h t  s o r t  of e m o t io n a l  c o n s c i o u s n e s s ,  he may 
be r e l i e v e d ^ f  r e s p o n s i b i l i t y  fo r  f u l l  r e s u l t s  
in  conduct .

Beginning somewhere in h i s to r y  and continuing to  the 

p r e s e n t ,  m oral  b e h a v io r  i s  o f t e n ,  a t  l e a s t  to  some d e g re e ,  

measured by a person 's  in te n t io n .  Even modern American law, 

recognizes i n t e n t io n  in  c r im in a l  cases .  Premedi ta ted  murder 

o r d i n a r i l y  c a l l s  f o r t h  more s e v e r e  c o n seq u en ces  th a n  

a c c i d e n t a l  m a n s la u g h te r .  I n s a n i t y ,  i f  i t  can be proved ,  

c a l l s  f o r t h  a c q u i t t a l  s ince  modern psychology has discovered 

t h a t  people with  severe  mental i l l n e s s  f r eq u e n t ly  a re  i r r a ­

t i o n a l  i n  t h e i r  b e h a v io r .  Even though t h e s e  i n t e n t i o n s  

( b u i l t  on f a l s e  p e r c e p t i o n s  of r e a l i t y )  may be b a s i c a l l y  

good or j u s t i f i a b l e ,  the  a c t io n s  (or reac t io n s )  a re  b i z a r r e .  

For Dewey, i n t e n t i o n  a lo n e ,  as  we s h a l l  see  l a t e r ,  i s  n o t  a 

s u f f i c i e n t  r a t i o n a l e  fo r  moral behavior.

I n t e n t i o n  r e f l e c t s  one end of a t e n s i o n  drawn on th e  

o t h e r  end by "conduct" .  Dewey a g a in  a p p e a l s  to  h i s t o r y  in  

t r a c i n g  th e  r e a so n  f o r  t h e  i n c l u s i o n  of "conduct"  as  one 

e v a l u a t o r  of human m ora l  b e h a v io r .  Those who made t h i s  

p h i lo so p h ic a l  s h i f t  began to  eva luate  m ora l i ty  as completely 

e x te rn a l  and measured exc lus ive ly  by what conduct a c t u a l l y  

o c c u r r e d .  He r e c o u n t s  h i s  v e r s i o n  of t h e  o c c a s io n  which 

p r e c i p i t a t e d  a tu rn  of moral t h e o r i s t s '  a t t e n t i o n  away from 

i n t e n t  and toward conduct. He says.

The pure ly  i n t e r n a l  m ora l i ty  of 'meaning w e l l , '
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of having a good d i s p o s i t i o n  r e g a rd le s s  of what 
comes of i t ,  n a t u r a l l y  led  to  a r e a c t io n .  This 
i s  g e n e ra l ly  known as e i t h e r  hedonism or u t i l i ­
t a r i a n i s m .  I t  was s a i d  i n  e f f e c t  t h a t  t h e  
i m p o r t a n t  t h i n g  m o r a l l y  i s  no t  what  a man i s  
i n s i d e  of  h i s  own c o n s c i o u s n e s s ,  b u t  w ha t  he 
d a a a  -  t h e  c o n s e q u e n c e s  w h ic h  i s s u e ,  t h e  
c h a rg e s  he a c t u a l l y  e f f e c t s .  I n n e r  m o r a l i t y  
was a t t a c k e d  a s  s e n t i m e n t a l ,  a r b i t r a r y ,  
d o g m a t ic ,  s u b j e c t i v e  -  as g i v in g  men l e a v e  to  
d ig n ify  and s h i e ld  any dogma congenial  to  t h e i r  
s e l f - i n t e r e s t  o r  any c a p r i c e  o c c u r i n g  to  
i m a g i n a t i o n  by c a l l i n g  i t  an i n t u i t i o n  or an 
i d e a l  of  c o n s c i e n c e .  R e s u l t s ,  c o n d u c t ,  a r e  
what  c o u n t s ;  th ey  a f f o r d  the  s o l e  m easure  of 
m o ra l i ty .

Dewey a lso  r e tu r n s  to the i l l u s t r a t i o n  of the school

classroom as an example of the v e s t ig e s  of t h i s  p r i n c i p l e

in  modern so c ie ty .  He comments:

But s i n c e ,  on t h e  o t h e r  hand, c e r t a i n  t h i n g s  
have to  be done to  meet  th e  conven ience  and the  
requirements  of o th e r s ,  and of s o c i a l  o rder  in  
g e n e r a l ,  t h e r e  i s  g r e a t  i n s i s t e n c e  upon th e  
d o in g  o f  c e r t a i n  t h i n g s ,  i r r e s p e c t i v e  of  
w he ther  t h e  i n d i v i d u a l  has  any c o n ce rn  or 
i n t e l l i g e n c e  i n  t h e i r  do ing .  He must  t o e  t h e  
mark; he must have h i s  nose  h e ld  to  th e  g r i n d ­
s t o n e ;  he m u s t  o b e y ;  he m u s t  fo rm  u s e f u l  
h a b i t s ;  he must  l e a r n  s e l f - c o n t r o l ,  -  a l l  of 
these  p recep ts  being understood in  a way which 
emphasizes simply the  immediate th ing  tang ib ly  
done, i r r e s p e c t i v e  of the  s p i r i t  of thought and 
d e s i r e  in  which i t  i s  done, . .

As with  i n t e n t  a lone ,  conduct a lone forms an imper­

f e c t  measure of human moral  behavior fo r  Dewey. I n t e n t  and 

conduct themselves do not  provide adequate measures of moral 

b e h a v io r .  Dewey c o n s i d e r s  bo th  of them a s  e v i l s  to  be 

avoided.®^ He reasons t h a t  these  extremes a re  the products  

of f r u s t r a t i o n  and r e a c t io n .  As such, they f a i l  to  provide 

fo r  p o s i t i v e  moral behavior  which r e s t s  on what he d e sc r ib es  

a s ,  " . . .  p r o g r e s s i v e l y  c u m u la t iv e  u n d e r t a k in g  under



54

c o n d i t i o n s  which engage t h e i r  i n t e r e s t  and r e q u i r e  t h e i r  

ref lect ion ."®^ When these  c o n d i t ion s  e x i s t ,  moral behavior 

i s  i n e v i t a b l e .  I f  Dewey's m ora l  t h e o r y  i s  f o l l o w e d  and 

i n t e n t  or conduc t  a r e  n o t  exam ined ,  how can th e  problem of  

motive be solved?

Without a su cce ss fu l  so lu t io n  to  the  dichotomy which 

exp la ins  moral behavior ,  the  argument s h i f t s  fo r  Dewey and 

a n o th e r  d icho tom ous sc h o o l  of t h o u g h t  a r i s e s .  Dewey d e s ­

c r i b e s  the problem:

Probably the re  i s  no a n t i t h e s i s  more o f ten  s e t  
up in  moral d i sc u ss io n  than t h a t  between ac t in g  
from 'p r i n c i p l e '  and from ' in te re s t . '® ^

By " p r i n c i p l e " ,  Dewey means some u n i v e r s a l  r u l e  or

law t h a t  supersedes humanity or c u l tu r e .  He c l a r i f i e s  h i s

d e f i n i t i o n  of " p r i n c i p l e "  by s t a t i n g :

To a c t  on p r i n c i p l e  i s  to  a c t  d i s i n t e r e s t e d l y ,  
a c c o rd in g  to  a p e r s o n a l  law which i s  above 
personal  considerations.®®

The proponents  of "p r inc ip led"  m o ra l i ty  argue

. . . t h a t  s i n c e  man i s  c a p a b le  of g en e ro u s  
s e l f - f o r g e t t i n g  an d  ev en  s e l f - s a c r i f i c i n g  
a c t i o n ,  l ie  i s  c a p a b l e  o f  a c t i n g  w i t h o u t  
i n t e r e s t . ® '

Dewey r e j e c t s  t h i s  r a t i o n a l e  f o r  m ora l  b e h a v io r .  

His r e b u t t l e  t o  t h i s  a rgum en t  i s  ". . . t h e  p r e m is e  i s  

sound,  and th e  c o n c l u s i o n  false."®® He a g r e e s  t h a t  man i s  

capable  of generous s e l f - f o r g e t t i n g ,  but t h i s  does not  lead  

him to  the  conclusion t h a t  man i s  capable of ac t in g  w i thout  

i n t e r e s t .  As a keen observer  of the  human experience ,  Dewey 

ex p la in s .



55

Yet t o  an u n b ia s e d  judgem en t  i t  would appear  
p l a in  t h a t  a man must be i n t e r e s t e d  in  what he
i s  d o i n g  o r  he w o u ld  n o t  do i t . 89

This seemingly obvious p o in t  i s  o f ten  overlooked. *

Dewey w i l l  n o t  p e r m i t  t h o s e  on th e  o th e r  s i d e  of the

d ichotom y to  use  h i s  keen p o i n t  to  e s t a b l i s h  t h e i r  view.

I f  men do n o t  behave m o r a l ly  s im p ly  ou t  of " p r i n c i p l e " ,

n e i t h e r  do th ey  a c t  s o l e l y  ou t  of  " i n t e r e s t . "  Dewey s a y s ,

"To a c t  according to  i n t e r e s t  i s ,  so the a l l e g a t io n  runs,  to

a c t  s e l f i s h l y ,  w i t h  o n e ' s  own p e r s o n a l  p r o f i t  i n  view."®®

All moral behavior ,  t h e r e f o r e ,  emerges from personal  needs,

c o n c e r n s ,  or  i n t e r e s t .  According  to  t h e s e  p h i l o s o p h e r s ,

n a tu r a l  human behavior i s  s e l f i s h .  They are  not  n e c e s sa r i ly

condemning s e l f i s h  behavior ,  they a re  simply desc r ib ing  what

th e y  b e l i e v e  to  be th e  c a se .  When Dewey e x p la in s  th e

r a t i o n a l e  f o r  t h i s  p o s i t i o n ,  he p o i n t s  o u t  a g l a r i n g

weakness:

A clew ( s i c )  t o  t h e  m a t t e r  may be found in  th e  
f a c t  t h a t  the  sup p o r te rs  of the  " in te r e s t "  s ide  
of  t h e  c o n t r o v e r s y  h a b i t u a l l y  use t h e  term 
" s e l f - i n t e r e s t . "  S t a r t i n g  from th e  p r e m is e s  
t h a t  u n l e s s  t h e r e  i s  i n t e r e s t  i n  an o b j e c t  or 
i d e a ,  t h e r e  i s  no m o t iv e  f o r c e ,  they  end w i th  
th e  c o n c l u s i o n  t h a t  even when a p e rson  c la im s  
to  be a c t in g  from p r i n c i p l e  or from a sense of 
d u ty ,  he r e a l l y  a c t s  a s  he does becau se  t h e r e
" is  something in  i t "  fo r  h im sel f .

Dewey d i s a g r e e s  w i t h  t h o s e  who a r g u e  t h a t  

r e g a r d l e s s  of  no b le  c l a i m s ,  a p e rso n  a lways chooses  and 

behaves  on th e  b a s i s  of  h i s  own b e s t  i n t e r e s t s .  Dewey 

c o n c lu d e s  t h a t  "The p re m is e  i s  t r u e  b u t  the  c o n c l u s i o n  i s  

f a l s e . "92 He agrees  t h a t  a p a r t  from i n t e r e s t ,  people do not
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choose a p a r t i c u l a r  course  of ac t io n .  However, j u s t  because 

t h e r e  i s  " i n t e r e s t "  does n o t  p r e c l u d e  a l t r u i s t i c  b e h a v io r  

cho ices .

I f  p e o p l e  do n o t  b e h a v e  m o r a l l y  s i m p l y  f rom  

" p r i n c i p l e "  or s o l e l y  from " i n t e r e s t " ,  what i s  t h e  m o t iv a ­

t i o n  f o r  m ora l  b e h a v io r?  How a r e  moral  th o u g h t s  and 

b e h a v io r  c o n n ec ted ?  Here Dewey's g e n iu s  i s  a t  i t s  b e s t .  

His i n s i g h t  i s  p e n e t r a t i n g .  F i r s t ,  he a n a ly z e s  a common 

term misunderstood by both s id e s .  Dewey exp la ins :

Both s i d e s  assume t h a t  th e  s e l f  i s  a f i x e d  and 
hence i s o l a t e d  q u a n t i t y .  As a consequence ,  
th e re  i s  a r i g i d  dilemma between ac t in g  fo r  an 
i n t e r e s t  of the  s e l f  and w i t h o u t  i n t e r e s t .  . .
Then th e  r e a c t i o n  from t h i s  view as  a c y n i c a l  
d e p re c ia t io n  of human na tu re  leads  to  the view 
t h a t  men who a c t  nobly a c t  with  no i n t e r e s t  a t  
a l l .  . . . The moment we r e c o g n i z e  t h a t  t h e  
s e l f  i s  not  something ready-made, but  something 
in  c o n t in u o u s  f o r m a t i o n  th ro u g h  c h o ic e  of 
ac t io n ,  the  whole s i t u a t i o n  c l e a r s  up.93

Dewey i s  s u g g e s t i n g  two t h o u g h t s  to  so lv e  th e  problem and

answer t h e  q u e s t i o n s  a b o u t  t h e  t r u e  m o t iv e  f o r  moral

b e h a v io r .  F i r s t ,  he s u g g e s t s  t h a t  " s e l f "  and " i n t e r e s t "  be

separa ted .  Second, he recommends t h a t  " se l f"  be def ined  as

a dynamic r a th e r  than a s t a t i c  concept which i s  a f f e c te d  by

and r e f l e c t e d  in  behavior.  He says,

A man's i n t e r e s t  in  k eep ing  a t  h i s  work in  
s p i t e  of danger  to  l i f e  means t h a t  h i s  s e l f  i s  
found i n  t h a t  work;  i f  he f i n a l l y  gave up, and 
p r e f e r r e d  h i s  p e r s o n a l  s a f e t y  or  c o m fo r t ,  i t  
would mean t h a t  he p r e f e r r e d  to  be t h a t  k ind  of 
a s e l f .  . . .  In  f a c t ,  s e l f  and i n t e r e s t  a r e  
two names f o r  t h e  same f a c t ;  t h e  k ind  and 
amount of i n t e r e s t  a c t i v e l y  t a k e n  in  a t h in g  
r e v e a l s  and m easures  t h e  q u a l i t y  of s e l f h o o d  
which e x i s t s .
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Unself ishness ,  fo r  example, s i g n i f i e s  n e i t h e r  
l a c k  of  i n t e r e s t  i n  what i s  done ( t h a t  would 
mean o n ly  m a c h i n e - l i k e  i n d i f f e r e n c e )  n o r  
s e l f l e s s n e s s  -  which j to u ld  mean absence  of 
v i r i l i t y  and c h a r a c t e r ,  *

W h i le  Dewey r e j e c t s  t h e  p r i n c i p l e  of  " s e l f -  

i n t e r e s t , "  he proposes dynamic s e l f - p r o j e c t i o n  as the  t ru e  

m otive  f o r  and c o n n e c t io n  be tween  m oral  t h o u g h ts  and 

b e h a v io r .  What we o b se rv e  in  a c t i o n  i s  a d i r e c t  s e l f ­

p ro je c t io n ,  People behave c o n s i s t e n t  with t h e i r  se l f - im age .  

T h i s  v ie w  i s  c o n s i s t e n t  i n  a l l  b r a n c h e s  of  m odern  

psycho logy .  What p eo p le  a c t u a l l y  b e l i e v e  i s  r e f l e c t e d  in  

t h e i r  b e h a v io r .  The on ly  p o i n t  of d i f f e r e n c e  among t h e  

b ra n c h e s  of psycho logy  i s  how th e  s e l f  i s  a c q u i r e d  or 

changed, Dewey's c o n c e p t  of how th e  s e l f  i s  a c q u i r e d  was 

r e f l e c t e d  i n  t h e  p r e v i o u s  c h a p t e r .  He b e l i e v e d  

fundamental ly  in  e n c u l tu ra t io n .

For a l l  p r a c t i c a l  p u r p o s e s ,  Dewey has e s t a b l i s h e d  

the  l in k  between th ink ing  and behaving and solved the  prob­

lem of m ot ive .  Before  he d e v e lo p s  o t h e r  a s p e c t s  of h i s  

theory, he r e j e c t s  two more extremes in  moral th ink ing .

F i r s t ,  he r e j e c t s  a m o r a l i t y  which i s  based  on 

a b s t r a c t  r e a s o n  d e ta c h e d  from e x p e r i e n c e ,  Dewey r e j e c t s  

t h i s  p r o p o s i t i o n  b e c a u s e  i t  d i v i d e s  c o n s c i e n c e  f rom  

c o n s c i o u s n e s s  and makes m o r a l i t y  som eth ing  s e p a r a t e  and 

detached from other  human exper iences .  He argues:

, . . t h e r e  i s  an i d e n t i f i c a t i o n  of th e  m oral  
w i t h  t h e  r a t i o n a l .  R eason  i s  s e t  up a s  a
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f a c u l ty  from which proceed u l t im a te  moral in ­
t u i t i o n s ,  and so m e t im es ,  a s  i n  t h e  K a n t ian  
t h e o r y ,  i t  i s  s a i d  to  sup p ly  t h e  on ly  p ro p e r  
moral motive. On the  o ther  hand, the  value of 
c o n c r e t e ,  every d ay  i n t e l l i g e n c e  i s  c o n s tan t ly  
u n d e r e s t i m a t e d ,  a n d  e v e n  d e l i b e r a t e l y  
d e p r e c i a t e d .  M ora ls  i s  o f t e n  t h o u g h t  t o  be an 
a f f a i r  w i t h  w h ic h  o r d i n a r y  k n o w le d g e  h a s  
nothing to  do."95

Second, Dewey r e j e c t s  a m o r a l i t y  which i s  based  on

t h e  a s su m p t io n  t h a t  m ora l  knowledge w i l l  a u t o m a t i c a l l y

promote v i r t u e .  He e x p la in s ;

At t h e  o t h e r  end  o f  t h e  s c a l e  s t a n d s  t h e  
S o c r a t i c - P l a t o n i c  t e a c h i n g  which i d e n t i f i e s  
knowledge and v i r t u e  -  which holds t h a t  no man 
d o e s  e v i l  k n o w i n g l y  b u t  o n l y  b e c a u s e  of  
i g n o r a n c e  o f  t h e  good .  T h i s  d o c t r i n e  i s  
commonly a t t ac k ed  on the  ground t h a t  nothing i s  
more common th a n  f o r  a man to  know th e  good and 
y e t  do the  bad: not  knowledge, but  h a b i tu a t io n
or p r a c t i c e ,  and motive a re  what i s  req u i red .^”

Dewey d o e s  n o t e  an  e x c e p t i o n  w h ic h  w o u ld  c h a n g e  h i s

c a t e g o r i c a l  r e j e c t i o n  of t h i s  not ion .  I f  people c o r r e c t l y

understood what P l a to  meant by knowledge, Dewey would modify

h i s  p o s i t io n .  He says ,

. . . P l a t o ' s  t e a c h i n g  t o  t h e  e f f e c t  t h a t  man 
could not  a t t a i n  a t h e o r e t i c a l  i n s i g h t  i n to  the  
good e x c e p t  as  he had p a s s e d  th ro u g h  y e a r s  of 
p r a c t i c a l  h a b i tu a t i o n  and s t renuous d i s c i p l i n e .
Knowledge of t h e  good was n o t  a t h in g  t o  be g o t  
e i t h e r  from books or  from o t h e r s ,  b u t  was 
achieved through a prolonged educa t ion .^ '

T h is  knowledge of t h e  good g a in e d  from e x p e r i e n c e  in  l i f e  

f i t s  with  Dewey's own d e f i n i t i o n  of knowledge and i t s  r e l a ­

t i o n  to  conduct which he d e sc r ib e s  as ". . .knowledge gained 

a t  f i r s t h a n d  th ro u g h  th e  e x i g e n c i e s  of e x p e r i e n c e  which 

a f f e c t s  con d uc t  i n  s i g n i f i c a n t  w a y s . "98 S i g n i f i c a n t l y ,  

Dewey r e j e c t s  bo th  K a n t ia n  and P l a t o n i c  th o u g h t  abou t  th e
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motive f o r  moral behavior .

In  summary, l e t  us r ev ie w  bo th  what  Dewey r e j e c t s  

and what he a ccep ts .

F i r s t ,  Dewey r e j e c t s  " i n t e n t "  a lo n e  as  an a d e q u a te  

measure of m o ra l i ty .  Second, Dewey r e j e c t s  "conduct" as an 

e x c lu s iv e ly  s u f f i c i e n t  exp lana t io n  fo r  moral behavior ,  a l ­

though  he a d m i t s  "conduc t"  i s  i m p o r t a n t .  T h i r d ,  Dewey 

r e j e c t s  " p r i n c i p l e "  a s  an a d e q u a t e  m o t i v e  f o r  m o r a l  

behavior .  Fourth, Dewey r e j e c t s  " s e l f - i n t e r e s t "  as a s u f f i ­

c i e n t  exp lana t ion  fo r  moral behavior .  F i f t h ,  Dewey r e j e c t s  

Kantian r a t i o n a l i t y  as the  only proper moral motive. S ix th ,  

Dewey r e j e c t s  the  misunderstood P la to n ic  assumption of know­

ledge promoting v i r t u e .  Seventh, Dewey i s  sugges t ing  t h a t  

moral behavior i s  a r e f l e c t i o n  of the  s e l f  which has dynamic 

i n t e r e s t  in  the p r o j e c t .  People make moral choices  based on 

knowledge g a in e d  from l i f e  e x p e r i e n c e s ,  n o t  e g o t i s t i c  b u t  

c e r t a i n l y  egocen tr ic .

Kohlberg■s D esc r ip t ion  

Several  problems immediate ly appear when a study of 

Lawrence K oh lb e rg ' s  view of m ora l  b e h a v io r  i s  u n d e r t a k e n .  

The f i r s t  problem revolves  around h i s  phi losophy, the  second 

p rob lem  f o c u s e s  on h i s  r e s e a r c h ,  and t h e  t h i r d  problem 

r e f l e c t s  on h i s  j o u r n a l i s t i c  p r a c t i c e s .  Since each of th ese  

w i l l  to  some deg ree  l i m i t  t h e  p r e c i s i o n  of t h i s  c h a p t e r ,  

each  w i l l  be b r i e f l y  c o n s i d e r e d  b e f o r e  p r o c e e d in g  t o  t h e  

a c t u a l  q ues t ion  of the  chapter .
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As has  been n o ted  e a r l i e r ,  Kohlberg s u b s c r i b e s  to  

f o r m a l i s t  p h i lo s o p h y .  This  p a r t i c u l a r  scho o l  of th o u g h t  

m a i n t a i n s  t h a t  t h e r e  a r e  two k in d s  of e t h i c s .  Normative 

e t h i c s  e s s e n t i a l l y  r e f e r s  to  what people in  general  mean by 

moral or d i scu ss io n s  of good and e v i l .  Metaethics r e f e r s  to 

c o n v e r s a t i o n s  a b o u t  m o r a l  d i s c u s s i o n . 99 K o h lb e rg  i s  

concerned with  m etae th ics  more than normative e th ic s  th e r e ­

f o r e ,  he i s  one s t e p  removed from any a n a l y s i s  of a c t u a l  

moral behavior .

K o h lb e rg ' s  p h i lo s o p h y  has fo c u s e d  h i s  r e s e a r c h  on

c onversa t ions  about moral d iscuss io ns .  All of h is  s tu d ie s

a re  based on verba l  responses of su b je c t s  to  moral dilemmas.

The r e s p o n s e s  a r e  t h e n  r a t e d  and t r a n s l a t e d  i n t o  h i s  moral

developmental  s tages .  Kohlberg has spent  most of h i s  time

analyzing  these  conversa t ions  and very l i t t l e  time examining

and d e s c r i b i n g  th e  l i n k  be tween t h e s e  c o n v e r s a t i o n s  and

a c t u a l  behavior . Alston comments on t h i s  de f ic iency:

Pe rhap s  one t h in g  t h a t  i s  r e s p o n s i b l e  f o r  
Kohlberg's unwarranted s l i g h t i n g  of these  other  
a s p e c t s  of m o r a l i t y  i s  h i s  c o n c e n t r a t i o n  on 
m ora l  d i lemmas in  h i s  r e s e a r c h .  K oh lbe rg 's  
s p e c ia l  su b je c t  i s  moral reasoning, and i f  you 
w ant  to  f i n d  ou t  what  s o r t  of moral  r e a s o n in g  a 
s u b j e c t  do es ,  you have to  g e t  him to  do some, 
which means t h a t  you have to  p r e s e n t  him w i t h  a 
p rob lem  ( r e a l  or im ag inary )  t h a t  c a l l s  f o r  
r e a s o n i n g .  I t  has  to  be a s i t u a t i o n  t h a t  has 
no o b v i o u s  s o l u t i o n  i n  t e r m s  o f  d o m in a n t  
c u l t u r a l  s tandards;  o therwise  i t  w i l l  not evoke 
h a rd  t h i n k i n g .  Now t h e r e  i s  no doubt  t h a t  i t  
i s  j u s t  s i t u a t i o n s  of  t h i s  k i n d  i n  w h ich  
reasoning looms l a r g e s t ,  as over a g a in s t  a f f e c t  
and  h a b i t u a l  r e s p o n s e ,  b o t h  i n  t e r m s  of  
r e l a t i v e  c o n t r ib u t io n s  to the de te rm ina t ion  of 
b e h a v i o r ,  and i n  t e rm s  of  phenom eno log ica l  
prominence.^”®
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F i n a l l y ,  K o h l b e r g ' s  v iew  of  m o r a l  b e h a v i o r  i s

c lo ud ed  by h i s  c o n f u s i n g  j o u r n a l i s m .  His w r i t i n g  s u f f e r s

from a genera l  lack of c l a r i t y  and p re c i s io n  cons ider ing  he

i s  supposed  t o  be d e s c r i b i n g  " s c i e n t i f i c "  f a c t s .  Dr. Paul

Wagner comments :

Even though h i s  s t u d i e s  a r e  dependen t  upon 
l i n g u i s t i c  m a t t e r s ,  Kohlberg makes l i t t l e  
e f f o r t  to s o r t  out the  d i f f i c u l t i e s  involved in 
a t tempting  such an i n v e s t i g a t i o n .

And again ,

. . .  i t  i s  b e cause  Kohlberg does no t  a t t e m p t  
to  j u s t i f y  h i s  p o s i t i o n  i n  t h e  c a r e f u l  and 
r i g o r o u s  manner of e i t h e r  a p h i lo s o p h e r  or  a 
s c i e n t i s t ,  t h a t  i t  seems u n f a i r  on K o h lb e rg ' s  
p a r t  t o  p r e s e n t  h i s  work a s  t h o u g h  â t  i s  
simply the  product  of s c i e n t i f i c  s tudy.

In  s p i t e  of  t h e s e  l i m i t a t i o n s ,  however,  Kohlberg

does d i scuss  moral behavior.  His arguments and conclusions

a r e  based  on h i s  d e v e lo p m e n ta l  s t a g e s .  As was p o i n t e d  ou t

in  t h e  p r e v i o u s  c h a p t e r ,  K o h lb e rg ' s  r e s e a r c h  i n  moral

development has led  him to the view t h a t  un ive rsa l  s tages  of

moral development e x i s t .  These s tages  a re  not  a f f e c te d  by

c u l t u r e  and a r e  n o t  r e l a t i v i s t i c  i n  n a t u r e .  The e x i s t e n c e

of t h e s e  u n i v e r s a l  s t a g e s  c o n s e q u e n t ly  l e d  Kohlberg to

a f f i r m  a u n i f o r m i t y  of " th e  good” which he d e f i n e s  as

j u s t i c e .  He ex p la in s :

Why do I say e x is ten ce  of c u l t u r a l l y  u n iv e r sa l  
s tag es  means t h a t  knowledge of the good i s  one?
F i r s t ,  because i t  im p l ie s  t h a t  concepts  of the 
good are  c u l t u r a l l y  u n ive rsa l .  Second, because 
an i n d i v i d u a l  a t  a g iv en  l e v e l  i s  p r e t t y  much 
th e  same i n  h i s  t h i n k i n g  r e g a r d l e s s  of  th e  
s i t u a t i o n  he i s  p r e s e n t e d  w i t h  and r e g a r d l e s s  
of th e  p a r t i c u l a r  a s p e c t  of  m o r a l i t y  be ing
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tapped. There i s  a genera l  f a c to r  of m a tu r i ty  
of moral judgement much l i k e  the  genera l  f a c t o r  
of i n t e l l i g e n c e  in  cog n i t iv e  tasks .

This knowledge of the good i s  i d e n t i f i e d  by Kohlberg

a s  P l a t o n i c  in  o r i g i n  and i n n a t e  as  we ob se rv ed  i n  c h a p te r

t h r e e .  In a d d i t i o n ,  t h i s  knowledge of  t h e  good i s  th e

m o t iv e  f o r  m oral  b e h a v io r .  Kohlberg c o n n e c t s  t h e s e  i d e a s

when he exp la in s :

We have c la im e d  t h a t  knowledge of th e  moral
good i s  one. We now w i l l  t r y  to  show t h a t
v i r t u e  i n  a c t i o n  i s  knowledge of t h e  good, as  
P la to  claimed. We have a l ready  s a id  t h a t  know­
ledge of the good in  terms of what P la to  c a l l s  
opinion or conventional  b e l i e f  i s  no t  v i r t u e .  .
. h o w e v e r ,  t r u e  k n o w l e d g e ,  k n o w le d g e  of  
p r i n c i p l e s  of  j u s t i c e ,  does p r e d i c t  v i r t u o u s
a c t i o n

The l in k  between Kohlberg's developmental s tages  and

moral behavior can be t r a c e d  and i s  summarized as  fo l low s.

K o h lb e rg ' s  r e s e a r c h  in  m ora l  deve lopm ent  l e d  him to  the

c o n c l u s i o n  t h a t  h i s  d e v e lo p m e n ta l  s t a g e s  were  u n i v e r s a l .

The e x i s t e n c e  of  u n i v e r s a l  s t a g e s  l e d  him to  th e  p o s i t i o n

t h a t  knowledge of  th e  good i s  one which i s  b a s i c a l l y  t a k e n

from P l a t o .  He who knows th e  good w i l l  choose  to  do the

good because knowledge of the  good i s  one. Kohlberg a s s e r t s

t h i s  in  both "Education fo r  J u s t i c e "  and "From I s  to  Ought.

. ." E s s e n t i a l l y ,  K o h lb e rg  i s  a s s u m i n g  t h a t  c o r r e c t

knowledge w i l l  p r e c i p i t a t e  c o r r e c t  ac t io n .  He s t a t e s .

Third, not  only i s  the good one, but  v i r t u e  i s  
knowledge of t h e  good. He who knows the  good 
chooses the  good.^®^

For Kohlberg ,  t h e  key to  c o r r e c t  a c t i o n  a p p e a r s  t o  l i e  in

c o r r e c t  knowledge. I t  must be remembered t h a t  Kohlberg i s
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n o t  speak in g  of f a c t s  a b o u t  t h e  c i r c u m s t a n c e s  or moral

di lemma i n  q u e s t i o n .  He i s  s t a y i n g  w i t h i n  h i s  f o r m a l i s t

p h i l o s o p h y  by d e s c r i b i n g  k n o w le d g e  of  p r i n c i p l e s .

U l t im a te ly  the  most im por tan t  p r i n c i p l e  i s  the  p r i n c i p l e  of

j u s t i c e .  M ora l  b e h a v i o r  i s  t h e r e f o r e  p r e d i c a t e d  on

knowledge of j u s t i c e .  Kohlberg a s s e r t s :

Because moral ly  mature men a re  governed by the 
p r i n c i p l e  of  j u s t i c e  r a t h e r  th an  by a s e t  of  
r u l e s ,  t h e r e  a r e  n o t  many moral  v i r t u e s  b u t  
one. L e t  us r e s t a t e  t h e  a rgum ent  in  P l a t o ' s  
t e r m s .  P l a t o ' s  a rgum en t  i s  t h a t  what makes a 
v i r t u o u s  a c t i o n  v i r t u o u s  i s  t h a t  i t  i s  gu id ed  
by knowledge of the  good. A courageous a c t io n  
based on ignorance of danger i s  not courageous; 
a j u s t ,  a c t  b a sed  on ig n o r a n c e  of j u s t i c e  i s  
n o t  j u s t  e t c .  I f  v i r t u o u s  a c t i o n  i s  a c t i o n  
based on knowledge of the  good, then v i r t u e  i s  
one,  b e cau se  knowledge of  t h e  good i s  one. We 
have a l ready  cla imed t h a t  knowledge, of the good 
i s  one because the  good i s  j u s t i c e .

P r e v i o u s l y ,  we n o te d  t h a t  t h i s  knowledge of t h e  good i s

f u n d a m e n ta l ly  i n t u i t i v e  or  "known a l l  a lo ng  or a t  a low

l e v e l . "  The knowledge of  p r i n c i p l e s  w i l l  g u id e  b e h a v io r .

Kohlberg makes a c l e a r  d i s t i n c t i o n  be tw een  r u l e s  which

govern  a c t i o n  and h i s  p r i n c i p l e s  which a r e  supposed  to

govern choices .  He ex p la in s :

We now t u r n  t o  t h e  d e fe n s e  of our s u b s t a n t i v e  
d e f i n i t i o n  of  s t a g e  6 i n  t e rm s  of p r i n c i p l e s  of  
j u s t i c e .  . . . t h e  whole  n o t io n  t h a t  t h e r e  i s  a 
d i s t i n c t i v e l y  moral form of judgement demands 
t h a t  m oral  judgem en t  be p r i n c i p l e d ,  t h a t  i s ,  
t h a t  i t  r e l y  on m ora l  p r i n c i p l e ,  on a mode of  
choosing which i s  u n iv e r s a l ,  which we want a l l  
p e o p le  to  a d o p t  in  a l l  s i t u a t i o n s .  . . .  By 
'm o ra l  p r i n c i p l e , '  a l l  t h o u g h t f u l  men have 
meant a g e n e r a l  g u id e  to  c h o ic e  r a t h e r  t h a n  a 
r u l e  of action.^®'

Applying the u n iv e r sa l  p r i n c i p l e  of j u s t i c e  in  moral
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c h o ic e s  so t h a t  moral  b e h a v io r  w i l l  r e s u l t  i s  n o t  as  easy  as

i t  may ap p ea r  on th e  s u r f a c e .  According  to  K oh lbe rg ,  one

m ust  u n d e r s t a n d  j u s t i c e  i n  o r d e r  f o r  v i r t u o u s  b e h a v io r  to

r e s u l t .  Kohlberg says,  "The man who unders tands j u s t i c e  i s

more l i k e l y  to  p r a c t i c e  i t . "^^®  The k ind  of  knowledge of

j u s t i c e  t h a t  Kohlberg e x p e c t s  a p e r s o n  to  u n d e r s t a n d  and

which i s  supposed  to  be "known a l l  a long  or a t  a low l e v e l "

i s  s o p h i s t i c a t e d  indeed. J u s t i c e ,  rede f ined  as e q u a l i t y  by

K oh lbe rg ,  must  meet  t h r e e  d i f f e r e n t  t e s t s  i n  o r d e r  to  be

t r u e  to  h i s  s tage  s ix  requ irem ents .  He says.

S i n c e  K a n t ,  f o r m a l i s t s  h a v e  a r g u e d  t h a t  
r a t i o n a l  moral judgements must be r e v e r s i b l e ,  
c o n s i s t e n t ,  and u n i v e r s a l i z a b l e ,  and t h a t  t h i s  
im p l ie s  the p r e s c r i p t i v i t y  of such judgements.
We c l a i m  t h a t  o n l y  t h e  s u b s t a n t i v e  m o r a l  
ju d g em en ts  made a t  s t a g e  6 f u l l y  m eet  t h e s e  
c o n d i t i o n s ,  and t h a t  each  h i g h e r  s t a g e  m ee ts  
t h e s e  c o n d i t i o n s  b e t t e r  t h a n  e a c h  l o w e r  
s t a g e . 109

I t  would ap pea r  t h a t  knowing th e  good r e q u i r e s  a 

s u b s t a n t i a l  amount of a b i l i t y  to  g r a s p  t h e  " r e v e r s i b l e " ,  

" c o n s i s t e n t " ,  and " u n i v e r s a l i z a b l e "  c r i t e r i o n ,  n o t  to  men­

t io n  th ink ing  one's way c a r e f u l l y  through each, holding them 

in  t e n s i o n ,  and f i n a l l y  making a m oral  c h o ic e .  I f  moral  

behavior  i s  dependant upon t h i s  kind of p rocess ,  can anyone 

t r u l y  q u a l i f y  f o r  s t a g e  s i x  under  r e a l  l i f e  c o n d i t i o n s ?  

Would n o t  th e  demands of  t im e  and th e  volume of  d e c i s i o n s  

make j u s t i c e  an i m p r a c t i c a l  g u id e  f o r  i n d i v i d u a l  m oral  

dec is io ns?

Kohlberg i s  t h e r e f o r e  s a y in g  t h a t  in  a d d i t i o n  to  a
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knowledge of the good, t ru e  moral behavior i s  a lso  dependent

on ex tens ive  lo g ic  and r a t i o n a l  thought processes .  Kohlberg

s t a t e s  i t  c l e a r ly ;

To a c t  in  a m o r a l ly  m a tu re  way r e q u i r e s  a h igh  
s t a g e  of m oral  r e a s o n in g .  One can n o t  f o l l o w  
moral p r i n c i p l e s  i f  one does not understand or 
b e l i ev e  in  moral p r i n c i p l e s .  However, one can 
r e a s o n  in  t e rm s  of p r i n c i p l e s  and no t  l i v e  up 
to  these  p r i n c i p l e s .

I f  m o r a l ly  m ature  a c t i o n  p r e s u p p o se s  t h i s  h igh

d eg re e  of m oral  r e a s o n i n g ,  th e n  u n d e r s t a n d in g  how one

a cqu i res  t h i s  moral reasoning i s  important .  However, moral

reasoning i s  not  a c tu a l ly  acquired ,  r a th e r  i t  i s  p a r t  of the

developmental process of the i n d iv id u a l .  Kohlberg says.

Our p s y c h o l o g i c a l  t h e o r y  of m o r a l i t y  d e r i v e s  
l a r g e ly  from P iage t ,  who c la ims t h a t  both lo g ic  
and m o r a l i t y  d e v e lop  th rou g h  s t a g e s  and t h a t  
each s tage  i s  a s t r u c tu r e  which, fo rm al ly  con­
s i d e r e d ,  i s  i n  b e t t e r  e q u i l i b r i u m  th an  i t s  
p r e d e c e s s o r .  I t  a s sum es ,  t h a t  i s ,  each new 
( l o g i c a l  or m oral)  s t a g e  i s  a new s t r u c t u r e  
which inc ludes  e lements of e a r l i e r  s t r u c tu r e s  
but  t rans fo rm s  them in  such a way as to  r ep re ­
s e n t  a more s t a b l e  and e x t e n s i v e  e q u i l i b r i u m .
Our t h e o r y  assumes t h a t  new moral  s t r u c t u r e s  
p re su p p o se  new l o g i c a l  s t r u c t u r e s ,  i .  e . ,  t h a t  
a new l o g i c a l  s t a g e  (or  s u b s t a g e )  i s  a 
n e c e s s a r y  b u t  no t  s u f f i c i e n t  c o n d i t i o n  f o r  a 
new moral s tage .

This lo g ic  or r a t i o n a l  thought must be added to  knowledge of

the  good. Fo r tuna te ly ,  both a re  a p a r t  of human development

a c c o rd in g  to  Kohlberg .  One wonders however,  w he ther

Kohlberg i s  descr ib ing  or proposing moral behavior.

In i n t r o d u c i n g  h i s  a r t i c l e  e n t i t l e d  "E duca t ion  f o r

J u s t i c e :  A Modern Statement of the  P la ton ic  View" he says.

Yet as  I have t r i e d  to  t r a c e  th e  s t a g e s  of 
development of m ora l i ty  and to  use these  s tages
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as  th e  b a s i s  of a moral  e d u c a t io n  program, I 
h a v e  r e a l i z e d  m o re  a n d  m o r e  t h a t  i t s  
i m p l i c a t io n  was the  r e a s s e r t i o n  of the P la to n ic  
f a i t h  in  the  power of the  r a t i o n a l  good.

Not o n ly  i s  " f a i t h "  i n  th e  power of t h e  r a t i o n a l

good r e q u i r e d ,  Kohlberg i s  w i l l i n g  to  g iv e  up a l l  k inds  of

r a t i o n a l  thought  in order  to  propose r a t i o n a l  thought as the

foundation f o r  moral behavior .  He goes on to  say.

In  t h i s  e s s a y ,  I s h a l l  th rew  away my g r a d u a t e  
school wisdom about  the d i s t i n c t i o n  of f a c t  and 
v a lu e  and e l a b o r a t e  a view of t h e  n a t a r e  of 
v i r t u e  l i k e  t h a t  of Socra tes  and P la to .

D i s c a r d in g  t h e  d i s t i n c t i o n  between f a c t  and v a lu e  i s

extremely cu r ious  to  say the  l e a s t .  How can moral behavior

depend on knowledge of t h e  good and l o g i c a l  d e v e lo p m en ta l

s t a g e s  y e t  r e q u i r e  f a i t h  i n  t h e  power of t h e  r a t i o n a l  good

and t h e  i r r a t i o n a l  abandonment of th e  d i s t i n c t i o n  between

f a c t  and v a lu e ?  To make m a t t e r s  w orse ,  d i s a g r e e m e n t  w i th

t h i s  p r o p o s i t i o n  means one has  n o t  m a tu red  to  K oh lbe rg 's

s tage  s ix .  Kohlberg argues:

Host p sycho log is ts  have never be l ieved  any of 
t h e s e  i d e a s  of S o c r a t e s .  I s  i t  so s u r p r i s i n g  
t h a t  p s y c h o l o g i s t s  h a v e  n e v e r  u n d e r s t o o d  
Socrates?  I t  i s  hard to  unders tand i f  you are  
not  s tage  6 . I I*

Kohlberg  i s  a s s e r t i n g  t h a t  f a i l u r e  t o  b e l i e v e  means you 

s im p ly  have n o t  deve lop ed  m o r a l ly  to  t h e  optimum s t a g e .  

This appears to  be an obvious e l i t i s t  argument.

Being a b l e  to  u n r a v e l  K o h lb e rg ' s  n o t io n  of th e  

motives fo r  moral behavior may not  be p o ss ib le .  Cer ta in ly  

"knowledge of the  good" and  " l o g i c a l  d e v e l o p m e n t "  a r e  

n e c e s s a r y  f o r  t h e  u l t i m a t e  a p p l i c a t i o a n  of  j u s t i c e .
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D e f in in g  i t  more p r e c i s e l y  than  t h a t  may n o t  be p o s s i b l e .  

A ls to n  comments on th e  ambiguous n a t u r e  of  K o h lbe rg ' s  

p o s i t io n :

More e s p e c i a l l y ,  I would l i k e  to  r a i s e  th e  
q u e s t i o n  as  to  th e  p l a c e  of an a c c o u n t  of m oral  
t h o u g h t  in  a co m p le te  p sycho logy  of m o r a l s ,  
which amounts, I suppose, to  the  same th ing  as 
r a i s in g  the q u e s t ion s  as to the  place  of moral 
thought in  moral l i f e .

Kohlberg opposes i r r a t i o n a l  emotive t h e o r i e s  of 
moral development such as those of Durkheim and 
Freud, but  draws a c o n t r a s t  between 'c o g n i t iv e '  
and 'emotive'  t h e o r i e s  with such a broad brush, 
t h a t  I  do n o t  know e x a c t l y  what  h i s  v iew s  a r e  
on the  ro le  of a f f e c t .  From what he says about 
the  dynamics of  m oral  deve lopm ent ,  I would 
suppose  t h a t  he i s  opposed to  th e  i d e a  t h a t  
a n y th in g  l i k e  a F re u d ia n  supe rego  p l a y s  a 
c r u c i a l  role.115

Kohlberg u l t im a te ly  admits  t h a t  behavior i s  a f f e c t e d  by more

than p r i n c i p l e s  or l o g i c a l  development. He says ,

A v a r i e ty  of f a c t o r s  determine whether a p a r t i ­
c u l a r  p e rso n  w i l l  l i v e  up to  h i s  h i g h e s t  s t a g e s  
of m oral  r e a s o n in g  i n  a p a r t i c u l a r  s i t u a t i o n .
P a r t l y  i t  d e p e n d s  on t h e  p r e s s u r e s  and  
am big u i t ie s  of the  s i t u a t i o n ;  p a r t l y  i t  depends 
upon th e  e x t e n t  of  th e  s u b j e c t ' s  tendency  to  
s l i p  i n t o  t h e  e g o c e n t r i s m  of  i m m e d i a t e  
i n t e r e s t .  ,

Whatever e l s e  Kohlberg t r u l y  b e l i e v e s  about moral behavior ,  

t h i s  q u o t e  makes i t  c l e a r  i t  s h o u l d  n o t  d ep en d  on 

"egocentrism", an idea  fundamental  to  Dewey.

What does Kohlberg r e a l l y  be l ieve  about the  motives 

fo r  moral behavior or the  r e a l  l in k  between moral th ink ing  

and moral  b e h a v io r?  A ls to n  i s  n o t  su re  b u t  s u g g e s t s  t h a t  

the  superego i s  out.  U l t im a te ly  Kohlberg does not  have any
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p l a c e  f o r  e g o c e n t r i s m  among p ro p e r  m o t iv e s  f o r  m oral  

b e h a v i o r .  He i s  co nce rn ed  a b o u t  p e o p le  f o l l o w i n g  m ora l  

p r i n c i p l e s  p a r t i c u l a r l y  j u s t i c e  as  he d e f i n e s  i t .  Moral 

b e h a v io r  i s  a l s o  depend en t  upon r a t i o n a l  t h i n k i n g  to  some 

degree.  I f  a person reasons a t  a p a r t i c u l a r  s tage  and f a i l s  

t o  l i v e  up t o  t h a t  s t a g e ,  he has  conceded to  p r e s s u r e  or 

egocentr ism. Both of these  a re  u n de s i rab le .

Summary st£. D i f fe rences

What i s  t h e  m o t iv e  f o r  moral  b e h a v io r ?  How i s  

behavior  l in k e d  to  th ink ing?

F i r s t ,  Dewey r e j e c t s  mere i n t e n t  as a proper measure 

of moral behavior  while  Kohlberg f e e l s  t h a t  i n t e n t  must play 

a d e f i n i t e  p a r t .  Second, Dewey r e j e c t s  mere conduc t  as  a 

measure of m o ra l i ty  a l though ad m i t t ing  behavior i s  importan t  

w h i l e  Kohlberg l a r g e l y  a v o id s  t h e  i s s u e .  T h i rd ,  Dewey 

r e j e c t s  p r i n c i p l e  as a proper motive whi le  Kohlberg c l e a r l y  

l a n d s  on p r i n c i p l e  as  f u n d a m e n ta l .  F o u r th ,  Dewey r e j e c t s  

s e l f - i n t e r e s t  i n  favor of egocentr ism while  Kohlberg c l e a r l y  

r e j e c t s  e g o c e n t r i s m .  F i f t h ,  Dewey r e j e c t s  r ea so n  as  t h e  

l in k  between th ink ing  and behavior  while  Kohlberg's system 

presupposes a r a t i o n a l  l in k  between th ink ing  and b e h a v io r . l t  

would seem t h a t  t h e s e  men a r e  a g a in  r e a l l y  d i s c u s s i n g  

m o ra l i ty  from c l e a r l y  d i f f e r e n t  p e rsp ec t iv e s .



CHAPTER V

PROPOSALS FOR MORAL EDUCATION 

In t ro d u c t io n

The p r e v i o u s  t h r e e  c h a p t e r s  p r o v id e  an e x c e l l e n t  

b a c k d r o p  f o r  t h e  q u e s t i o n  a d d r e s s e d  i n  t h i s  c h a p t e r .  

W i th o u t  t h e  p r e v i o u s  c h a p t e r s ,  t h i s  one would l a c k  dimen­

s i o n ,  d e p th ,  and a d e q u a te  e x p l a n a t i o n .  The conce rn  of 

modern e d u c a t i o n  i s  o f t e n  w i th  t h e  d e t a i l s  of t h e  program 

and  how i t  w o r k s  i n  t h e  c l a s s r o o m  r a t h e r  t h a n  t h e  

p h i lo s o p h ic a l  underpinnings of the  moral education program 

being taught .

The purpose of t h i s  chap ter  i s  to  examine the recom­

mendations of Dewey and Kohlberg f o r  moral education.  One 

would e x p e c t  t h a t  c e r t a i n l y  h e r e  Kohlberg  would be ve ry  

c lo se  to  Dewey, e s p e c i a l l y  s ince  as  we have p rev ious ly  noted 

he acknow ledges  Dewey a s  " th e  on ly  modern t h i n k e r  abou t  

educa tion  worth tak ing  s e r io u s ly ."

Dewey's educa t iona l  philosophy has rece ived  so much 

a t t e n t i o n  and i s  so u n i v e r s a l l y  d i s c u s s e d  t h a t  a c h a p t e r  

which b a s i c a l l y  s e t s  i t  f o r t h  in  summary form hardly  seems 

n e c e s s a r y .  C h ap te r  one p o i n t e d  o u t ,  however ,  t h a t  many 

people  who should know John Dewey a re  ab le  to  take  Lawrence 

K o h lb e rg ' s  c la im  and w r i t i n g s  w i t h o u t  o b s e r v in g  any con­

f l i c t .  In order  fo r  the c o n t r a s t  between Dewey and Kohlberg

69



70

to  be c l e a r l y  e s t a b l i s h e d ,  Dewey's philosophy of education 

as  i t  r e l a t e s  to  h i s  p r o p o s a l s  f o r  moral  t r a i n i n g  w i l l  be 

reveiwed.

Dewey's Proposals  

Dewey's e d u c a t i o n a l  p h i lo s o p h y  i s  c o n s i s t e n t  w i t h  

our f i n d i n g s  in  c h a p t e r s  two, t h r e e ,  and f o u r .  To u nd e r ­

s tand,  we must remember t h a t  Dewey de f ines  morals as s o c i a l  

cu s to m s ,  t r a c e s  th e  o r i g i n  of m o ra l s  to  e n c u l t u r a t i o n  and 

f in d s  the l in k  between moral th ink ing  and behavior to be an 

e g o c e n t r i c  p r o j e c t i n g  of the  s e l f  i n t o  a c t i o n  w i t h i n  th e  

s o c i a l  con tex t .  When he then d i sc usse s  moral education,  i t  

i s  not  su r p r i s in g  t h a t  he addresses  the  e n t i r e  con tex t  t h a t  

ch i ld ren  and young people i n h a b i t .  Dewey w i l l  not  be s a t i s ­

f i e d  with  any moral education program which f a l l s  sho r t  of 

changing  b e h a v io r  i n  t h e  s o c i a l  c o n t e x t .  In h i s  a r t i c l e  

e n t i t l e d  "E th ica l  P r in c ip l e s  Underlying Education" he says.

But we know p r a c t i c a l l y  t h a t  t h e  k ind  of  
ch a rac te r  we hope to  b u i ld  up through our edu­
c a t i o n  i s  o n e  w h i c h  n o t  o n l y  h a s  g o o d  
i n t e n t i o n s ,  b u t  which i n s i s t s  upon c a r r y i n g  
them out. Any o ther  c h a rac te r  i s  wishy-washy; 
i t  i s  goody, n o t  good. The i n d i v i d u a l  must 
have the  power to  s tand up and count fo r  some­
th ing  in  the ac tu a l  c o n f l i c t s  of l i f e .  He must 
have i n i t i a t i v e ,  i n s i s t e n c e ,  p e r s i s t e n c e ,  
courage and in du s t ry .  He must, in  a word, have 
a l l  t h a t  g o e s  u n d e r  a t e r m ,  ' f o r c e  o f  
c h a r a c t e r . ' l i ?

Without q u es t io n ,  c h a rac te r  t r a i n in g  i s  an ambit ious

g o a l .  Dewey does n o t ,  however ,  e x p e c t  th e  sch oo l  t o  be a r

th e  whole burden of r e s p o n s i b i l i t y .  As no ted  in  c h a p te r

t h r e e ,  Dewey has  a f o u r f o l d  recommendat ion  which he be­
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l i e v e s  i s  e s s e n t i a l  b e f o r e  any m ajor  im provem ents  in  

m o r a l i t y  can be ex p ec te d .  His s u g g e s t i o n  i s  so unexpec ted  

and y e t  p e n e t r a t in g  t h a t  i t  bears  repea t ing .

F i r s t ,  as  noted e a r l i e r ,  Dewey recommends a general  

change in  our economic system i f  m o ra l i ty  i s  to  be changed. 

Our p r e s e n t  economy i s  f r a u g h t  w i t h  so many u n c e r t a i n t i e s  

t h a t  p a ren ts  w i l l  be in c l in ed  to  push t h e i r  c h i ld ren  toward 

more m a t e r i a l i s t i c  o b jec t iv e s  which w i l l  secure  fo r  them a 

more p r e d i c t a b l e  and l e s s  p r e c a r i o u s  l i f e  s t y l e .  This  

focus on m ate r ia l i sm  w i l l  continue to  dominate the  va lues  of 

youth u n t i l  a fundamental change in  the  economy occurs.

Second, Dewey i s  a b so lu te ly  convinced t h a t  p a re n ta l

e d u c a t i o n  i s  e s s e n t i a l  to  a b e t t e r  m oral  e d u c a t i o n  of

c h i ld ren .  In h i s  a r t i c l e  "The Chaos in  Moral T ra in ing" ,  he

r e a f f i rm s  h i s  c o n v ic t io ns .  He says .

Yet I do n o t  see  how any s u c c e s s f u l  t r a i n i n g  of  
c h i ld ren  as to  t h e i r  conduct i s  p o s s ib le  un less  
the  pa ren ts  a re  f i r s t  educated themselves as  to  
what r i g h t  conduct i s ,  and what methods a re  f i t  
f o r  b r ing ing  i t  about.

The education of pa ren ts  i s  b a s ic  because p a re n ts  have such

a p o w e r fu l  i n f l u e n c e  and y e t  a r e  o f t e n  i g n o r a n t  of  th e

a c tu a l  impact of t h e i r  words and a c t io n s  on c h i ld ren .  Dewey

ex p la in s ;

. . . t h e  i n c r e a s e  of k n o w le d g e  o f  human 
na tu re ,  and of how i t  develops and i s  modif ied, 
has  grown enorm ously  in  th e  l a s t  g e n e r a t i o n .
I t  has  grown e s p e c i a l l y  w i t h  r e s p e c t  t o  how 
r e l a t i o n s  be tween  p e r s o n s  -  be tw een  p a r e n t s  
wi th  re s p e c t  to  each other  and w i th  r e s p e c t  to  
t h e i r  o f f s p r i n g  -  a f f e c t  c h a r a c t e r .  The 
im portan t  movement fo r  p a re n ta l  education has 
deve loped  ou t  of t h i s  i n c r e a s e  of knowledge.
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But t h e r e  a r e  s t i l l  m u l t i t u d e s  of p a r e n t s  who 
have not  had the most rudimentary con tac t  w i th  
t h e  new knowledge and who a re  t o t a l l y  unaware  
of  t h e  i n f l u e n c e s  t h a t  a r e  most  p o w e r f u l l y  
a f f e c t i n g  the moral  f i b r e  of t h e i r  c h i ld ren .

The recommendation of p a re n ta l  education by Dewey i s  r a th e r  

pa radoxica l  in  l i g h t  of the c u r re n t  mood in  American educa­

t i o n  which seems t o  p l a c e  more r e s p o n s i b i l i t y  f o r  m oral  

education on the school.

T h i rd ,  Dewey s u g g e s t s  r e c r e a t i o n  as  a fu n d am e n ta l

i n g re d ie n t  to  good moral education.  This proposal  addresses

th e  two dom inant  im p u l s e s  of y ou th .  Dewey may be a rg u in g

t h a t  a good o f f e n s e  i s  t h e  b e s t  d e fe n se .  R a th e r  th an

a l lowing  c h i ld ren  to  acqu ire  bad h a b i t s  through unsupervised

a c t i v i t i e s  and a s s o c i a t i o n s ,  p e rh a p s  t h e s e  needs  c o u ld  be

met in  a p o s i t i v e  way. Dewey says.

The two dom inan t  im p u l s e s  of  y ou th  a r e  to w a rd  
a c t i v i t y  and to w a rd  some k ind  of c o l l e c t i v e  
a s s o c ia t io n .  Our f a i l u r e  to provide fo r  these  
tw o  i m p u l s e s ,  . . .  i s  a t  l e a s t  a p a r t i a l  
m easure  of  why we a r e  g e t t i n g  u n s a t i s f a c t o r y
r e s u l t s  in  c h a ra c te r  d e v e l o p m e n t . ^20

F i n a l l y ,  Dewey s e e s  th e  schoo l  as  hav ing  i t s  p l a c e

of i n f l u e n c e  on m ora l  e d u c a t i o n  w i t h i n  th e  c o n t e x t  of the

o t h e r  t h r e e .  The s c h o o l  can n o t  c a r r y  th e  burden  f o r  moral

education a lone .  Dewey says .

I f  I p u t  th e  sc h o o l  f o u r t h  and l a s t  i t  i s  n o t  
b e cau se  I r e g a r d  i t  as  t h e  l e a s t  i m p o r t a n t  of 
f a c t o r s  i n  m ora l  t r a i n i n g  b u t  becau se  i t s  
success  i s  so much bound up with  the  opera t ion  
of the  th ree  o t h e r s . ^^l

The sc h oo l  i s  i m p o r t a n t  b u t  i t  on ly  o c c u p ie s  one 

p o r t i o n  of  t h e  c h i l d ' s  t im e .  For Dewey, a l l  of l i f e  b e a r s
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on the  moral education of youth .  He ex p la in s ;

In  s h o r t ,  f o r m a t i o n  of  c h a r a c t e r  i s  go ing  on 
a l l  the  t ime;  i t  cannot  be confined to  s p e c i a l  
o c c a s i o n s .  E v ery  e x p e r i e n c e  a c h i l d  h a s ,  
e s p e c i a l l y  i f  h i s  emotions a re  e n l i s t e d ,  le a v es  
an im p r e s s  upon c h a r a c t e r .  The f r i e n d s  and 
a s s o c i a t e s  of  t h e  g rowing  boy and g i r l ,  what  
goes  on upon th e  p lay g ro u n d  and i n  th e  s t r e e t ,  
the  newspapers, magazines, and books they read,  
t h e  p a r t i e s  and  m o v ie s  t h e y  a t t e n d ,  t h e  
presence or absence of r eg u la r  r e s p o n s i b i l i t i e s  
i n  th e  home, t h e  a t t i t u d e  of p a r e n t s  t o  each 
o th e r ,  the  genera l  atmosphere of the  household 
-  a l l  of t h e s e  t h i n g s  a r e  o p e r a t i n g  p r e t t y  
c o n s t a n t l y .  And t h e i r  e f f e c t  i s  a l l  t h e  
g r e a t e r  because  th ey  work u n c o n s c io u s ly  when 
t h e  young a r e  n o t  t h i n k i n g  of  m o ra l s  a t  a l l .
Even t h e  b e s t  c o n s c i o u s  i n s t r u c t i o n  i s  
e f f e c t i v e  in  the  degree in  which i t  harmonizes 
w ith  the cumulaMve r e s u l t  of a l l  these  uncon­
sc ious  fo rce s .

I t  i s  important  to  note here  t h a t  Dewey views the  m a jo r i ty  

of moral education going on o u ts id e  the  school  to  be uncon­

s c i o u s .  Any c o n s c i o u s  m ora l  e d u c a t i o n  w i t h i n  t h e  schoo l  

w i l l  be e f f e c t i v e  on ly  to  t h e  e x t e n t  i t  "h a rm o n izes"  w i t h  

these  unconscious fo rce s .

When Dewey speaks of moral educa t ion ,  t h e r e f o r e ,  he 

i s  n o t  sp eak in g  p r i m a r i l y  of  t h e  sch o o l  b u t  t h e  m yr iad  of 

f o r c e s  a f f e c t i n g  y o u th .  The s c h o o l  does have a p l a c e  and 

Dewey does have some s p e c i f i c  no t io ns  about how moral educa­

t i o n  sh o u ld  be co nd u c ted  i n  t h e  s c h o o l .  F i r s t ,  t h e  schoo l  

must assume i t s  r i g h t f u l  p lace .  For Dewey, t h i s  means t h a t  

s c h o o l s  must  be a m i n i a t u r e  of s o c i e t y  b e ca u se  t h e  schoo l  

p r i m a r i a l l y  e x i s t s  to  prepare  c h i ld re n  to  l i v e  in  the  so c ia l  

con tex t .  Dewey a s s e r t s :
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The fundamental conclusion i s  t h a t  the school 
m u s t  be  i t s e l f  made i n t o  a v i t a l  s o c i a l  
i n s t i t u t i o n  to a very much g re a t e r  ex ten t  than 
o b ta in s  a t  p r e s e n t .

A par t  from th e  t h o u g h t  of  p a r t i c i p a t i o n  in  
s o c i a l  l i f e  the  school has no end nor a i m . 123

In a v e ry  p r a c t i c a l  way, t h e  schoo l  i s  a s o c i a l

medium, b u t  a l s o  p a r t  of a l a r g e r  s o c i a l  medium t h a t

a c t u a l l y  conducts the  bus iness  of moral education. Notice

t h e  c o n t i n u i n g  em phas is  on th e  s o c i a l  c o n t e x t  in  Dewey's

summary as fo l low s :

I  sum up, t h e n ,  t h i s  p a r t  of th e  d i s c u s s i o n  by 
a s k in g  your  a t t e n t i o n  to  th e  m oral  t r i n i t y  of 
the  school. The demand i s  fo r  s o c ia l  i n t e l l i ­
gence, s o c i a l  power, and s o c i a l  i n t e r e s t s .  Our 
r e s o u r c e s  a r e  (1) t h e  l i f e  of t h e  schoo l  as  a 
s o c i a l  i n s t i t u t i o n  i n  i t s e l f ;  (2) methods of 
l e a r n i n g  and of  do ing .w ork ;  and (3) th e  schoo l  
s t u d i e s  or curr icu lum.

Even when Dewey d e sc r ib e s  the  schoo l 's  r o l e  in  moral educa­

t i o n ,  s p e c i f i c  c o g n i t iv e  curr icu lum i s  r e a l ly  only one small  

p a r t  and th e  m o r a l s  d e r i v e d  a r e  from th e  s o c i a l  c o n te x t .  

Dewey exp la in s :

We ge t  no moral i d e a l s ,  no moral s tandards for  
s c h o o l  l i f e  e x c e p t i n g  a s  we so i n t e r p r e t  in  
s o c i a l  t e r m s . 125

Overemphasing Dewey's concept of the  ro le  of so c ia l  

p re s su re  in  moral educa t ion  i s  very d i f f i c u l t .  I t  i s  one of 

h i s  c o n s t a n t  them es .  Having e s t a b l i s h e d  t h i s  o v e r r i d i n g  

concern of Dewey's, l e t  us look a t  the  p lace of the  teacher ,  

the  p lace  of curr icu lum , and the  p lace  of process  in  Dewey's 

no t io n  of moral education.
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Dewey i s  n o t  n a iv e  in  h i s  u n d e r s t a n d i n g  of  th e  needs 

of the  classroom. One of those needs i s  a competent teacher  

and no where i s  t h a t  more e v i d e n t  than  i n  t h e  t e a c h i n g  of 

morals.  A competent t e a ch e r ,  however, i s  assumed fo r  Dewey. 

Dewey spends l i t t l e  t ime desc r ib ing  any p r a c t i c a l  t r a in in g  

fo r  teache rs  c a l l e d  upon to  give moral education.  In one of 

h i s  i l l u s t r a t i o n s  of  how young p e o p le  can be t r a i n e d  in  

m oral  h a b i t s  of b e n e v o len c e  he p u t s  us on n o t i c e  t h a t  a 

competent teacher  i s  b a s ic  to  moral education in  the school. 

He says.

Any teacher  who i s  even moderate ly acquainted 
w i t h  t h e  l i t e r a t u r e  of  c h a r i t y  o r g a n i z a t i o n s  
w i l l  h ave  no d i f f i c u l t y  i n  s h o w in g  t h e  
n e c e s s i ty  of not  g iv ing  way to  the  f e e l in g s  of 
t h e  moment. He can show t h a t  to  do so i s  no t  
to  a c t  f o r  any m ora l  or p r a c t i c a l  r e a s o n ,  b u t  
simply to  g r a t i f y  one 's  own f e e l i n g s  -  and t h a t  
t h i s  i s  t h e  d e f i n i t i o n  of a l l  s e l f i s h n e s s ;  he 
can show t h a t ,  by en co u rag in g  i d l e n e s s  and 
beggary ,  i t  does an i n j u s t i c e  to  s o c i e t y  as  a 
whole ,  w h i l e  i t  wrongs th e  p e r s o n  su p p osed ly  
helped,  by robbing him of h i s  independence and 
f reedom . Now a l l  t h i s ,  I  s u b m i t ,  i s  v a l u a b l e  
i n  i t s e l f ;  t r e a t e d  by a t e a c h e r  who knows h i s  
b u s i n e s s  (or who i s  even i n j ^ r e s t e d  i n  i t ,  i f  
he does n o t  know i t ) ,  . . .

I f  a good t e a c h e r  i s  a v i t a l  p a r t  of moral  e d u c a t i o n  in  the

sc h o o l ,  so i s  a c u r r i c u l u m  which h e lp s  b r i d g e  th e  gap

between  what c h i l d r e n  w i l l  f a c e  i n  th e  l a r g e r  s o c i e t y  and

what they do face  in  the  c lassroom. For Dewey, h i s t o r y  has

the  sp e c ia l  q u a l i t y  necessary  to  meet t h i s  need. He i s  not

d e s c r i b i n g  h i s t o r y  i n  th e  c o n v e n t io n a l  s e n se .  H i s t o r y  i s

unique in  Dewey's moral education proposa ls .  Dewey expla ins .

The e th i c a l  va lue  of h i s to r y  teach ing  w i l l  be 
measured by th e  e x t e n t  to  which i t  i s  t r e a t e d
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as  a m a t t e r  of a n a l y s i s  of e x i s t i n g  s o c i a l  
r e l a t i o n s  -  t h a t  i s  to  say as a f fo rd ing  i n s i g h t  
in to  what makes up the  s t r u c t u r e  and working of 
so c ie ty .

H i s t o r y  i s  e q u a l l y  a v a i l a b l e  as  t e a c h i n g  th e  
methods of s o c i a l  p rog res s .

. . . when h i s t o r y  i s  t a u g h t  a s  a mode of  
understanding s o c i a l  l i f e  i t  has p o s i t iv e  e t h i ­
c a l  im p o r t .  . . .  In  r e l a t i o n  to  t h i s  h i g h l y  
c o m p l i c a te d  s o c i a l  e n v i ro n m e n t ,  t r a i n i n g  f o r  
c i t i z e n s h i p  i s  f o r m a l  and nom inal  u n l e s s  i t  
d e v e lo p s  th e  power of o b s e r v a t i o n ,  a n a l y s i s ,  
and i n f e r e n c e  w i t h  r e s p e c t  t o  what makes up a 
s o c i a l  s i t u a t i o n  and the agencies  through which 
i t  i s  modified. Because h i s t o r y  r i g h t l y  taught  
i s  the  c h ie f  i n s t r u m e n t a l i t y  fo r  accomplishing 
t h i s ,  i t  h a s  a n  u l t i m a t e  e t h i c a l  
v a l u e . ( e m p h a s i s  h is)

Dewey thus assumes the n e c e ss i ty  of a good teache r  and 

emphasizes the  unique r o l e  h i s t o r y  can play in  the  c u r r i c u ­

lum of moral  e d u c a t i o n .  Dewey i s  a l s o  i n t e r e s t e d  i n  th e  

a c tu a l  process  of l e a rn in g .  Proper a p p l i c a t io n  of any moral 

t h e o r y  to  a c la s s ro o m  s e t t i n g  i s  c r u c i a l .  Dewey w r i t e s  

p r o l i f i c a l l y  on t h i s  p rocess .  Even summarizing h i s  thoughts  

on the process of lea rn in g  would be s u f f i c i e n t  m a te r i a l  fo r  

a s tu d y  a l l  by i t s e l f .  Dewey h i m s e l f  p r o v i d e s  a h e l p f u l  

c o r r e l a t i o n  between moral theory and moral l e a rn in g  in  h i s  

a r t i c l e  e n t i t l e d  "The Chaos i n  Mora l  T r a i n i n g . "  He 

summarizes:

To give a reason to  a c h i ld ,  to  suggest  to him 
a m otive  -  I  c a r e  n o t  what  -  f o r  doing  th e  
r i g h t  th ing ,  i s  to  have and use a moral theory.
To p o i n t  ou t  i t s  conseq uences  to  h i m s e l f  i n  t h e  
ways of p a in s  and p l e a s u r e s ;  to  p o i n t  o u t  i t s  
re a c t io n  in to  h i s  own h a b i t s  and ch a rac te r ;  to
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show him how i t  a f f e c t s  the  w e l fa re  of o thers ;  
t o  p o i n t  o u t  what  s t r a i n e d  and abnorm al  r e l a ­
t i o n s  i t  s e t s  up be tw een  him and o t h e r s ,  and 
th e  r e a c t i o n  of  t h e s e  r e l a t i o n s  upon h i s  own 
happiness and f u t u r e  a c t io n s  -  to  po in t  to  any 
of th ese  th in g s  w i th  a view to  i n s t i l l i n g  moral 
judgem en t  and d i s p o s i t i n ^  i s  t o  a p p e a l  t o  a 
theory of the  moral l i f e . ^

As t h e  s t u d e n t  i n t e r a c t s  w i t h  l i f e ,  t h e  t e a c h e r  s u p p l i e s

thought-provoking i n t e r j e c t i o n s  about consequences. This i s

t h e  ou tw o rk in g  of  Dewey's t h e o r y  i n  i t s  s i m p l i s t  t e rm s .

Before leav ing  Dewey's no t ion  of moral education,  however,

i t  may be w e l l  to  heed two of h i s  w a rn in g s .

F i r s t ,  Dewey warns t h a t  young peo p le  a r e  n o t o r i o u s  

f o r  a v o id in g  th e  c o n f l i c t s  and p a ra d o x es  of  r e a l  moral  

problems. Their tendency i s  to  i n t e l l e c t u a l i z e  r a th e r  than 

s t r u g g l e  w i t h  t h e  i s s u e .  He warns  of t h i s  danger and 

r e e m p h a s iz e s  t h e  need f o r  s o l v i n g  r e a l  p rob lem s  to  h e lp  

avoid t h i s  p i t f a l l  when he says .

Although e t h i c s  i s  t h e  m ost  p r a c t i c a l  of  
the  ph i losoph ic  s tu d ie s ,  none lends  i t s e l f  more 
r e a d i l y  t o  m e re ly  t e c h n i c a l  s t a t e m e n t  and 
f o r m a l  d i s c u s s i o n .  . . .  I t  s e em s  t o  me 
e s p e c i a l l y  a d v i s a b l e  to  g e t  i n  some c o n t a c t  
w i t h  t h e  p r a c t i c a l ,  and a c c o r d i n g l y  l a r g e l y  
u n c o n s c io u s ,  t h e o r y  of  m ora l  ends and m o t iv e s  
which a c t u a l l y  c o n t r o l s  t h i n k i n g  upon m oral  
s u b j e c t s .  . . .  As anyone knows who has  had 
much t o  do w i th  t h e  young, t h e i r  c o n s c io u s  
t h o u g h t s  i n  t h e s e  m a t t e r s ,  or  a t  l e a s t  t h e i r  
s t a t e m e n t s ,  a r e  n o t  f r e s h e r ,  b u t  more conven­
t i o n a l ,  t h a n  t h o s e  of  t h e i r  e l d e r s .  They a r e  
a p t  to  d e s i r e  to  say th e  e d i f y i n g  t h i n g ,  and 
the  th ing  which they f e e l  i s  expected of them, 
r a t h e r  t ^ a  n e x p r e s s  t h e i r  own i n n e r  
f e e l i n g s .

One of  Dewey's c o n t i n u i n g  c o n c e rn s  in  moral  educa­

t i o n  i s  t h e  t endency  to  i n t e l l e c t u a l i z e  and f a i l  t o  cope
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w ith  t h e  r e a l  p ro b lem s  a t  hand.  The second w a rn in g ,  i s

r e l a t e d  b u t  i n s t e a d  of f o c u s i n g  on th e  p ro b lem s  of  t h e

s t u d e n t ,  f o c u s e s  on th e  problem of th e  t e a c h e r .  Dewey

r e e m p h a s iz e s  t h e  n e c e s s i t y  t o  a v o id  t h e  a b s t r a c t  and d e a l

with  r e a l i t y  as much as p o s s ib le .  Dewey e la b o ra te s :

The o b j e c t  i s  t o  g e t  them i n t o  t h e  h a b i t  of
m e n t a l l y  c o n s t r u c t i n g  some a c t u a l  scene  of 
human i n t e r a c t i o n ,  and of c o n s u l t i n g  t h a t  f o r  
i n s t r u c t i o n  a s  t o  w h a t  t o  do.  A l l  t h e  
t e a c h e r ' s  q u e s t io n s  and sugges t ions ,  th e r e f o re ,  
must  be d i r e c t e d  tow ard  a i d i n g  th e  p u p i l  in  
b u i l d i n g  up i n  h i s  i m a g i n a t i o n  such a scene .  .
. . The whole p o i n t ,  i n  a word, i s  to  keep th e  
m en ta l  eye c o n s t a n t l y  upon some a c t u a l  s i t u a ­
t io n  or i n t e r a c t i o n . 130

Summarizing  t h e n ,  Dewey's b a s i c  n o t i o n s  on m oral  

e d u c a t i o n  as  o u t l i n e d  in  t h i s  c h a p t e r  a r e  r e f l e c t e d  i n  t h e  

fo l low ing  s ta tem en ts .

F i r s t ,  moral  education i s  going on a l l  the  t im e and 

t h i s  i s  a f u n c t i o n  of t h e  s o c i a l  c o n t e x t .  Second, t h e  

u l t im a te  goal  of moral educa t ion  i s  mature moral behavior . 

T h i rd ,  t h e  s c h o o l  can  e f f e c t  g e n e r a l  moral  change on ly  i n  

coopera t ion  with  genera l  economic change, p a re n t a l  education 

and p r o v i s i o n  of r e c r e a t i o n .  F o u r th ,  a l t h o u g h  t h e  s c h o o l  

p l a y s  a se co n d a ry  and dependan t  r o l e ,  t h e  t e a c h e r ,  t h e  

curr icu lum (uniquely h i s to ry )  and a p rocess  s a tu r a t e d  w i th  

l i f e  a r e  c r u c i a l  t o  m o r a l  e d u c a t i o n .  F i f t h ,  

i n t e l l e c t u a l i z i n g  i s  to  be a v o id ed  i n  m ora l  e d u c a t i o n .  

S ix th ,  deal ing  w i th  r e a l  moral problems may he lp  avoid the  

danger of i n t e l l e c t u a t i z i n g .
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Kohlberg’s SxspQSalS

Lawrence Kohlberg c o n c e iv e s  of h i m s e l f  a s  working

o u t  t h e  m ora l  and e d u c a t i o n a l  p h i lo s o p h y  of John Dewey.

S in ce  Kohlberg makes so many r e f e r e n c e s  to  Dewey on th e

s u b je c t  of moral education, some a t t e n t i o n  needs to  be given

to  h i s  s p e c i f i c  c l a im s .  Once t h e s e  c l a im s  a re  a d d r e s s e d ,

t h e  c h a p t e r  w i l l  p ro ceed  to  look  a t  K o h lb e rg ' s  a c t u a l

p roposa ls  fo r  moral education.

The s p e c i f i c  purpose  of t h i s  paper  i s  to  d e a l  w i th

Kohlberg's  a c tu a l  proposa ls  in s te a d  of h i s  c la ims.  Only one

such c l a im ,  t h e r e f o r e ,  w i l l  be used  as  an example . This

l i m i t a t i o n  may n o t  be s i g n i f i c a n t  s i n c e ,  a s  Dr. Jeanne

P ie t i g *  p o in t s  out ,  Kohlberg's c i t a t i o n  of Dewey tends to be

r e p e t i t i v e . ^ ^ ^  Furthermore, the  passage c i t e d  from Dewey by

Kohlberg  i n  t h i s  paper  i s  by f a r  the  one most  f r e q u e n t l y

r e f e r r e d  to  by Kohlberg.

In order  to  adequately  deal  with Kohlberg's claim to

i m p le m e n t in g  Dewey's p h i lo s o p h y ,  a c i t a t i o n  from Kohlberg

a b o u t  Dewey w i th  i n t r o d u c t o r y  and conc lu d ing  comments a r e

repea ted  as  fo l low s:

When s t a g e  development  i s  t a k e n  s e r i o u s l y  by 
educa tors  as an aim, r e a l  developmental change 
can occur through education.

In  s a y in g  t h i s ,  we r e t u r n  to  th e  t h o u g h t  of 
John Dewey which i s  a t  the  h e a r t  of a democra­
t i c  e d u c a t i o n a l  p h i l o s o p h y .  A c c o r d in g  t o  
Dewey, e d u c a t i o n  was t h e  s t i m u l a t i o n  of  
d e v e l o p m e n t  t h r o u g h  s t a g e s  by p r o v i d i n g

♦ P i e t i g ' s  work i s  a d d r e s s e d  to  th e  s p e c i f i c  c l a im s  
of Kohlberg and i s  summarized in  chapter  one.
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o p p o r t u n i t i e s  f o r  a c t i v e  th o u g h t  and a c t i v e  
o rg an iza t ion  of experience .

'The only  s o l i d  ground of  a s s u r a n c e  t h a t  th e  
e d u c a t o r  i s  n o t  s e t t i n g  up i m p o s s i b l e  
a r t i f i c i a l  a i m s ,  t h a t  he i s  n o t  u s i n g  
i n e f f e c t i v e  and p e rv e r t in g  methods, i s  a c l e a r  
and d e f i n i t e  knowledge of th e  norm al  end and 
focus of mental  a c t io n .  Only knowledge of the 
o r d e r  and c o n n e c t io n  of t h e  s t a g e s  i n  th e  
d eve lopm ent  of t h e  p h y s i c a l  f u n c t i o n s  can ,  
n ega t ive ly ,  guard a g a in s t  those e v i l s ,  or po s i ­
t i v e l y ,  i n s u r e  t h e  f u l l  m a t u r a t i o n  and f r e e ,  
y e t ,  o rd e r ly ,  e x e rc i s e s  of the phys ica l  powers.
E duca t ion  i s  p r e c i s e l y  t h e  work of  s u p p ly in g  
the  cond i t ions  which w i l l  enable the  psychica l  
f u n c t i o n s ,  a s  th e y  s u c c e s s i v e l y  a r i s e ,  to  
m a tu re  and p a s s  i n t o  h ig h e r  f u n c t i o n s  in  t h e  
f r e e s t  and f u l l e s t  manner. This r e s u l t  can be 
s e c u r e d  on ly  by a knowledge of th e  p r o c e s s  of 
d eve lopm en t ,  t h a t  i s  on ly  by a knowledge of 
•psychology. '

Besides a c l e a r  focus on development, an a spec t  
of  Dewey's e d u c a t i o n a l  th o u g h t  which needs  
r e v i v a l  i s  t h a t  s c h oo l  e x p e r i e n c e  must  be and 
rep re se n t  t e a l  l i f e  experience  in  s t im u la t in g  
development.

Kohlberg i s  t r y i n g  to  e s t a b l i s h  t h r e e  t h o u g h ts  as 

em erg ing  from Dewey w i t h  which he c o n c u r s .  F i r s t ,  he i s  

a s s e r t i n g  t h a t  Dewey h o ld s  to  d e v e lo p m e n ta l  psychology .  

Second, he i s  a s s e r t i n g  t h a t  Dewey recommended t h a t  th e  

e d u c a t i o n a l  c o n t e x t  be so c o n t r i v e d  as  to  s t i m u l a t e  s t a g e  

d eve lopm ent .  T h i rd ,  he i s  a s s e r t i n g  t h a t  Dewey f e l t  t h a t  

t h e  sch o o l  e x p e r i e n c e  shou ld  r e p r e s e n t  r e a l  l i f e .  The r e ­

m ain ing  d i s c u s s i o n  w i l l  a t t e m p t  to  d e m o n s t r a t e  t h a t  th e  

f i r s t  two a s s e r t i o n s  do not  r e a l l y  r e f l e c t  Dewey's ideas  and 

t h a t  the  t h i r d  a s s e r t i o n ,  whi le  r e f l e c t i n g  Dewey's thought, 

c o n f l i c t s  with  Kohlberg's own sugges t ions  about moral educa­

t i o n .
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In determining  whether or not Dewey a c t u a l l y  held to  

d e v e lo p m e n ta l  psycho logy  and an e d u c a t i o n a l  c o n t e x t  which 

encouraged  i t ,  t h e  f o l l o w i n g  a rgum en ts  emerge a g a i n s t  t h e  

id e a .*  F i r s t ,  Kohlberg  m is q u o te s  Dewey and s t r a t e g i c a l l y  

i n s e r t s  th e  words "of deve lopm ent"  i n  t h e  l a s t  s e n te n c e .  

Second, the  q u o ta t io n  which appears to be a s in g le  paragraph 

i s  a c t u a l l y  t ak e n  from s e v e r a l  d i f f e r e n t  pages  and p ie c e d  

toge ther  in  co l lag e  form w i thou t  the  usual e l i p s e s .  Third, 

t h e  q u o t a t i o n  i s  a s c r i b e d  t o  Dewey 's  a r t i c l e  i n  Qn 

Education: Se lec ted  Wri t ing  when i t  a c t u a l l y  comes from a

work e n t i t l e d  Psychology a f  Number w r i t t e n  by McLellan 

and Dewey. F o u r th ,  s e r i o u s  q u e s t i o n s  e x i s t  a b o u t  Dewey's 

c o n t r i b u t i o n  to  The Psycho logy  a f  Number. F i f t h ,  o t h e r  

works by Dewey v i r t u a l l y  negate  any connection between Dewey 

and developmental  psychology.

These r e a s o n s  r a i s e  s e r i o u s  i f  n o t  i n s u r m o u n ta b l e  

q u e s t i o n s  a b o u t  D ew ey 's  a d h e r e n c e  t o  d e v e l o p m e n t a l  

psychology. C e r ta in ly ,  i f  he did not  hold to  i t ,  he did not  

recommend an educa t io n a l  con tex t  which encouraged i t .  The 

f i r s t  two a s s e r t i o n s  of  Kohlberg  appea r  to  l a c k  c r e d i b l e  

suppor t .

K o h lb e rg ' s  t h i r d  a s s e r t i o n  t h a t  Dewey f e l t  sch oo l  

e x p e r i e n c e  sh o u ld  r e p r e s e n t  r e a l  l i f e  i s  g e n u in e  w i t h o u t  

q u es t io n  to  anyone who has s tu d ied  Dewey. Kohlberg's  sp e c i ­

f i c  recommendations about moral education however, c o n f l i c t

♦Special acknowledgement i s  given to  Jeannie  P i e t ig  
who documents these  arguments in  her paper.
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with  t h i s  well-known concept of Dewey. The remainder of the 

chap ter  w i l l  be ded ica ted  to  examining Kohlberg's recommend­

a t i o n s .

The g oa l  of m ora l  e d u c a t i o n  f o r  Kohlberg  must be

k e p t  i n  mind. That  go a l  i s  s t a g e  s i x  on K o h lb e rg ' s  s c a l e

which  r e f l e c t s  h i s  n o t i o n  of  P l a t o n i c  j u s t i c e  d e f i n e d  as

e q u a l i t y .  C o n s i s t e n t l y ,  Kohlberg  u rg es  an e d u c a t i o n a l

program toward t h i s  go a l .  Be d e c la re s :

In the p re sen t  s e c t io n ,  we have c l a r i f i e d  our 
c l a i m  t h a t  s t a g e  6 i s  t h e  m o s t  a d e q u a t e  
e x e m p l i f i c a t i o n  of  t h e  m o r a l ,  s u p p o r t i n g  i t  
w i t h  a few of  th e  many a rg u m e n ts  a ^ a n c e d  by 
f o r m a l i s t  (deon to log ica l)  t h e o r i e s .

Moral deve lopm en t  to  s t a g e  s i x  i s  u l t i m a t e l y

dependent upon co g n i t iv e  development; t h e r e f o re ,  the  contex t

f o r  m oral  e d u c a t i o n  m ust  be a h i g h l y  c o g n i t i v e  s e t t i n g .

Kohlberg even says ,  "We a re  c la im ing  in s te a d  t h a t  the  moral

f o r c e  in  p e r s o n a l i t y  i s  c o g n i t i v e . "^^SpQj. t h i s  r e a s o n ,

Kohlberg  i s  n o t  n e a r l y  so i n t e r e s t e d  i n  sw eeping  s o c i a l

change to  b r i n g  a b o u t  m o ra l  e d u c a t i o n  and deve lopm en t .

Kohlberg  has  f o c u s e d  h i s  a t t e n t i o n  on c o g n i t i o n  and i t s

r e l a t i o n s h i p  t o  m o r a l i t y .  As was p o i n t e d  o u t  in  c h a p te r

fo u r ,  cog n i t ive  development must precede moral development.

Kohlberg i s  very s p e c i f i c  when he says:

The psycholog ical  assumption t h a t  moral judge­
ment development c e n t r a l l y  involves  cogn i t iv e  
development i s  not  the  assumption t h a t  t h i s  i s  
an increased  'knowledge' of r u l e s  found ou ts ide  
the  c h i ld ,  in  h i s  c u l tu r e  and i t s  s o c i a l i z a t i o n  
a g e n t s .  . . .  By i n s i s t i n g  on th e  c o g n i t i v e  
core  of moral development, we mean r a th e r  t h a t
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the  d i s t i n c t i v e  c h a r a c t e r i s t i c  of the moral i s  
t h a t  i t  i n v o l v e s  a c t i v e  judgement.^^® . . .em­
ph as is  his)

As Kohlberg  p o i n t e d  o u t ,  t h e  sc h o o l  must p rom ote  bo th  t h e  

c o g n i t iv e  and moral development of the  s tud en t .  The con tex t  

of the  school and moral education must n u r tu re  the  c o g n i t iv e  

p rocesses .

Looking b r i e f l y  a t  t h r e e  m ajor  components  of th e  

s c h o o l  may a l s o  c l a r i f y  K o h lb e rg ' s  p r o p o s a l  f o r  m ora l  

e d u c a t i o n .  Some g e n e r a l  comments ab ou t  t h e  t e a c h e r ,  t h e  

c u r r i c u l u m ,  and t h e  a c t u a l  p r o c e s s  of e d u c a t i o n  p ro p osed  

w i l l  be examined.

Kohlberg  f a c e s  th e  v e ry  r e a l  p rob lem  of  f i n d i n g

t e a c h e r s  a d e q u a te  t o  a d m i n i s t e r  h i s  f a i r l y  s o p h i s t i c a t e d

dilemmas i n  a group con tex t .  Although Thomas Sobol r a i s e s

the  p r a c t i c a l  qu e s t io n  of how te a c h e r s  w i l l  be c e r t i f i e d  to

engage in  formal  moral education  under Kohlberg 's  proposa l ,

Kohlberg v i r t u a l l y  ignores  the  problem when he answers:

In  a d e m o c r a t i c  s c h o o l  t h e r e  a r e  no m ora l  
' e x p e r t s '  whose a d v ic e  on m ora l  i s s u e s  sh o u ld  
be taken by s tu d e n ts  as a u t h o r i t a t i v e .

While I b e l ie v e  we cannot and should not  t r a i n  
or  l i c e n s e  m ora l  e x p e r t s ,  I a l s o  b e l i e v e  a l l  
t e a c h e r s  sh o u ld  t h i n k  a b o u t  i s s u e s  of m ora l  
e d u c a t i o n  and be aware  of some of th e  a n sw e rs  
which have been g iv en  a b o u t  t h e s e  i s s u e s  by 
educa t iona l  ph i losophers  and p sy c h o lo g is t s .

In another  a r t i c l e ,  however, Kohlberg emphasizes how c r i t i ­

c a l  s o p h i s t i c a t e d  t e a ch e rs  a re  to  h i s  proposal  when he says.

In t h e  c o n t e x t  of  t h e  s c h o o l ,  t h e  f o o l i s h n e s s  
of a ssum ing  t h a t  any t e a c h e r  i s  q u a l i f i e d  to  be 
a m ora l  e d u c a to r  becomes e v i d e n t  i f  we ask 
( s i c )  'Would t h i s  a s su m p t io n  make s e n se  i f  we
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were to  t h in k  of moral  e d u c a t io n  as  s o m e ^ i n g  
c a r r i e d  on between one a d u l t  and another .

In a f a i r l y  extreme comment in  the  same a r t i c l e  he a s s e r t s ,

" F i f t h ,  t h e  good can th en  be t a u g h t ,  b u t  i t s  t e a c h e r s  must

in  a c e r t a i n  sense be phi losopher-kings."^^® For Kohlberg's

system to  work, by h i s  own admission and on the  face  of the

m a t te r ,  t eache rs  w i l l  req u i re  cons iderab le  t r a i n in g  in  group

processes  and the  handling of moral dilemmas.

K o h lb e rg  m e n t i o n s  two i t e m s  a r o u n d  w h ic h  t h e

c u r r i c u lu m  f o r  moral  deve lopm ent  can and sho u ld  be b u i l t .

R e tu rn in g  to  t h e  e s se n c e  of s t a g e  s i x ,  he s u g g e s t s  f i r s t

t h a t  th e  c u r r i c u lu m  must  fo c u s  on th e  t e a c h i n g  of j u s t i c e .

Kohlberg e la b o ra te s  h i s  r a t i o n a l e :

R a t h e r ,  I am a r g u i n g  t h a t  t h e  o n l y  
c o n s t i t u t i o n a l l y  l e g i t im a t e  form of moral edu­
c a t i o n  i n  t h e  s c h o o l s  i s  t h e  t e a c h i n g  o f  
j u s t i c e  and t h a t  the  teaching of j u s t i c e  in  the 
schools r e q u i r e s  j u s t  schools.

The p rob lem s  a s  t o  t h e  l e g i t i m a c y  of  m oral  
e d u c a t io n  i n  th e  p u b l i c  s c h o o l s  d i s a p p e a r ,  
however, i f  the  proper con ten t  of moral educa­
t io n  i s  recognized to  be the  va lues  of j u s t i c e  
which th e m s e lv e s  p r o h i b i t  t h e  i m p o s i t i o n  of 
b e l i e f s  of one group upon another .

The s c h o o l  i s  no more c o m m i t t e d  t o  v a l u e  
n e u t r a l i t y  th an  i s  th e  governm ent  or t h e  law.
The s c h o o l ,  l i k e  t h e  g o v e r n m e n t ,  i s  an 
i n s t i t u t i o n  w i t h  a b a s i c  f u n c t i o n  o f  
m ain ta in ing  and t r a n s m i t t i n g  some, but  not  a l l ,  
of the  consensual va lues  of soc ie ty .  The most 
fu n d am e n ta l  v a lu e s  of a s o c i e t y  a r e  t e rm ed  
m o r a l ,  and  t h e  m a jo r  m o r a l  v a l u e s  i n  our  
so c ie ty  a re  the values of j u s t i c e .

Once j u s t i c e  i s  determined as the  c e n t r a l  value to  be
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t a u g h t ,  Kohlberg  recommends t h a t  t e a c h e r s  use E n g l i s h  and

S o c i a l  S t u d i e s  t o  f o c u s  th e  a t t e n t i o n  of  s t u d e n t s  on t h i s

v a lu e .  In  h i s  r e s p o n se  to  Thomas Sobol as  w e l l  as  o t h e r

p la c e s  he makes t h i s  a s s e r t i o n .  He says,

B a s i c a l l y ,  however,  t h e  p r o j e c t s  m en t ioned  a t  
the  beginning of t h i s  response have in t e g r a t e d  
d iscu ss io n  of moral dilemmas with  the su b je c t s  
of regu la r  s tudy, e s p e c i a l l y  so c i a l  s tu d ie s  and 
English . Indeed, moral and c i v i c  education i s  
a key t o  i n t e g r a t i n g  e x p e r i e n c e s  i n  s o c i a l  
s t u d i e s  with English.

In  a d d i t i o n  to  a t r a i n e d  t e a c h e r  f o c u s in g  s t u d e n t s  

a t t e n t i o n  on j u s t i c e ,  th ro u g h  E n g l i sh  and S o c i a l  S t u d i e s ,  

the  process  of moral education emphasizes cogn i t iv e  develop­

ment .  Kohlberg e m p h as ize s  th e  c o g n i t i v e  s i d e  of  l e a r n i n g  

because he b e l iev e s  t h i s  i s  the  most po ten t  agent fo r  change 

i n  m oral  b e h a v io r .  He s a y s ,  "we a r e  c l a im i n g  i n s t e a d  t h a t  

the  moral fo rce  in  p e r s o n a l i ty  i s  cognit ive."^^^ Growing out 

of t h i s  b e l i e f  a re  h i s  sugges t ions  about how to  proceed w i th  

m ora l  e d u c a t i o n .  He d e s c r i b e s  t h i s  p r o c e s s  in  "E duca t ion  

fo r  J u s t i c e "  when he says.

The f i r s t  s t e p  in  t e a c h i n g  v i r t u e ,  t h e n ,  i s  
t h e  S o c r a t i c  s t e p  of c r e a t i n g  d i s s a t i s f a c t i o n  
in  th e  s t u d e n t  ab o u t  h i s  p r e s e n t  knowledge of 
t h e  good .  T h i s  we do e x p e r i m e n t a l l y  by 
e x p o s i n g  t h e  s t u d e n t  t o  m o r a l  c o n f l i c t  
s i t u a t i o n s  f o r  which h i s  p r i n c i p l e s  have no 
ready  s o l u t i o n .  Second, we expose him to  
d i s a g r e e m e n t  a n d  a r g u m e n t  a b o u t  t h e s e  
s i t u a t i o n s  w i t h  h i s  p e e r s .  Our P l a t o n i c  view 
holds t h a t  i f  we i n s p i r e  c o g n i t iv e  c o n f l i c t  in  
t h e  s t u d e n t  and p o i n t  th e  way t o  th e  n e x t  s t e p  
up the  divided l i n e ,  he w i l l  tend to  see th in g s  
prev ious ly  i n v i s i b l e  to  him.^^^

F i n a l l y ,  we sh ou ld  t a k e  n o te  of two i m p o r t a n t
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f e a t u r e s  of K o h lbe rg ' s  n o t io n  of moral  e d u c a t i o n .  F i r s t ,  

moral education proposed by Kohlberg promotes the  develop­

ment of moral  r e a s o n i n g . W h i l e  he t a l k s  a bo u t  j u s t  

schools and democratic  p rocesses ,  any system which f a i l s  to  

e n a b le  c h i l d r e n  to  deve lop  m ora l  r e a s o n in g  w i l l  f a i l  to  

b r ing  them to  the  u l t im a te  in  moral development, s tage  s ix .  

Second, t h e  p r o c e s s  of moral  e d u c a t i o n  l e a d s  s t u d e n t s  to  

a c c e p ta n c e  of and commitment to  p r i n c i p l e s  a t  s t a g e  s i x .  

These p r i n c i p l e s  w i l l  e n ab le  p e o p le  to  make moral  c h o ic e s  

w i thou t  regard  to  a c tu a l  c i rcum stances .  Kohlberg says.

To coun t  as  p a s t  c o n v e n t i o n a l ,  such i d e a s  or 
t e r m s  must  be used in  such a way t h a t  i t  i s  
c l e a r  t h a t  t h e y  h ave  a f o u n d a t i o n  f o r  a 
r a t i o n a l  or moral in d iv id u a l  whose commitment 
t o  a g r o u p e r  s o c i e t y  i s  b a s e d  on p r i o r  
p r i n c i p l e s .

These p r io r  p r i n c i p l e s  which in f luence  moral reasoning a re

a c t u a l l y  an outgrowth of f o r m a l i s t  phi losophy.  William K.

Frankenna comments on t h i s  un iqu e  f e a t u r e  of s t a g e  s i x

development:

[The f o r m a l i s t ]  m a i n t a i n s  t h a t  t h e r e  i s  
som eth ing  which may be c a l l e d  th e  m oral  p o i n t  
of  v iew .  T h is  p o i n t  of view can be d e s c r i b e d  
in  pure ly  formal terms -  r ead iness  to  th ink  and 
make p r a c t i c a l  d e c i s i o n s  by r e f e r e n c e  t o  
p r i n c i p l e s  which  one i s  w i l l i n g  t o  t a k e  as  
supreme even in  l i g h t  of t h e  b e s t  a v a i l a b l e  
knowledge.

In  summary, t h e  f o l l o w i n g  s t a t e m e n t s  rev iew  th e  

p roposa ls  from Kohlberg on moral education  d iscussed  in  t h i s  

c h a p te r .

F i r s t ,  t h e  c o n t e x t  f o r  m o r a l  e d u c a t i o n  i s  

e s s e n t i a l l y  c o g n i t i v e  and must  n u r t u r e  c o g n i t i v e  d e v e lo p -
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ment. Second, the  u l t im a te  goal of moral education  i s  s tage  

s i x  a c c e p t a n c e  of  t h e  moral  p r i n c i p l e  of j u s t i c e .  T h i rd ,  

t h e  t e a c h e r  in  K o h lb e rg ' s  p la n  p r o b a b ly  needs  e x t e n s i v e  

t r a i n i n g .  F o u r th ,  t h e  schoo l  must  t r a n s m i t  t h e  v a lu e  of 

j u s t i c e ,  and English and Socia l  S tud ies  a re  recommended as 

th e  medium. F i f t h ,  t h e  p r o c e s s  of  m ora l  e d u c a t i o n  must  

i n c l u d e  d i s c u s s i n g  m oral  d i lemmas e m p h a s iz ing  c o g n i t i v e  

c o n f l i c t .  S ix th ,  moral education focuses  on moral reasoning 

with  an u l t i m a t e  acceptance of p r i n c i p l e s  which enable one 

t o  make c h o i c e s  w i t h o u t  s p e c i f i c  r e f e r e n c e s  to  t h e  a c t u a l  

problem.

finmmary S t D if fe rences  

Lawrence K oh lb e rg 's  d i s t i n c t i v e  c o n t r i b u t i o n s  t o  

m o ra l  e d u c a t i o n  a r e  f u n d a m e n ta l ly  d i f f e r e n t  from t h a t  of 

John Dewey. Kohlberg focuses on c og n i t io n ;  Dewey focuses  on 

s o c i a l  con tex t .  For Kohlberg, the  school must t r a n s m i t  the 

u l t i m a t e  va lue  of j u s t i c e ;  Dewey's school acknowledges the  

v a l i d i t y  of r e l a t i v e  values.  Dewey emphasizes dea l ing  with  

r e a l  p ro b le m s ;  Kohlberg  b u i l d s  on h y p o t h e t i c a l  d i lem m as.  

Dewey i n s i s t s  on a c t u a l  f a c t s  d e te r m in g  moral  c h o ic e s ;  

Kohlberg r e q u i r e s  adh eren ce  to  p r i n c i p l e s  which f u n c t i o n  

r e g a r d l e s s  of f a c t s .  The moral education proposa ls  of these  

two men appear to  have fundamental ly  d i f f e r e n t  and i r r e c o n ­

c i l a b l e  d i f f e r e n c e s .



CHAPTER VI 

CONCLUSION AND RECOMMENDATIONS

Summary

T h i s  p a p e r  b e g a n  by q u e s t i o n i n g  t h e  c l a i m  of 

Lawrence Kohlberg  t o  be t h e  im p le m e n te r  of John Dewey's 

p h i lo s o p h y .  Along th e  way, we n o te d  two o t h e r s  who have 

a l s o  s e r i o u s l y  chal lenged  t h i s  c la im. Jeanne P i e t i g  argued 

t h a t  c o n t r a r y  t o  K o h lb e rg ' s  c l a i m ,  John Dewey was n o t  an 

e a r ly  proponent of developmental  psychology. I s r a e l s  Aron 

p e r s u a s iv e ly  c o n t r a s t e d  the  f o r m a l i s t  philosophy of Kohlberg 

w i th  Dewey's philosophy descr ibed  in  some q u a r t e r s  as  func­

t io n a l i s m  and o th e r s  as pragmatism. These two cha l lenges  to  

Kohlberg's connect ion  to  Dewey a re  ex tremely  s e r io u s  s ince  

Kohlberg's  whole system i s  based on developmental  psychology 

and f o r m a l i s t  phi losophy.

This study purposed to  take  a d i f f e r e n t  approach to  

K o h lb e rg ' s  c l a im  and look  a t  t h e  a c t u a l  c o n c e p t s  of  Dewey 

and Kohlberg  on m ora l  dev e lo p m en t  as  r e f l e c t e d  i n  t h e i r  

w r i t i n g .  Four e lements  w i th in  t h e i r  concepts  were examined. 

The d e f i n i t i o n  and o r i g i n  of m o r a l i t y  were t h e  fo c u s  of 

ch ap te r s  two and th r e e  whi le  moral behavior and moral educa­

t i o n  were t h e  fo c u s  of  c h a p t e r s  f o u r  and f i v e .  The con­
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t r a s t s  in  Dewey's and Kohlberg's concepts d e t a i l e d  in  those 

c h a p t e r s  c o u ld  h a r d l y  have been g r e a t e r .  Each of  t h e s e  

c o n t r a s t s  would lead  educa t iona l  p r a c t i c t i o n e r s  in  d i f f e r e n t  

d i r e c t i o n s .  In r e v ie w ,  l e t  us look  b r i e f l y  a t  each of  th e  

e l e m e n t s  i n  Dewey 's  and  K o h l b e r g ' s  c o n c e p t s  o f  m o r a l  

deve lopm ent  as  d i s c u s s e d  in  c h a p t e r s  two th ro ug h  f i v e  and 

n o t i c e  t h e  r e a l  di lemma p r e s e n t e d  to  e d u c a to r s  who would 

choose to  fo l low e i t h e r  Dewey or Kohlberg.

I f  an e d u c a to r  chooses  to  d i s c u s s  m o r a l i t y  from 

Dewey's p e r sp ec t iv e ,  ch i ld ren  w i l l  be t a lk in g  about so c i a l  

customs and folkways which have been e s t a b l i s h e d  w i th in  the 

c h i l d ' s  s o c i a l  c o n t e x t .  These v a l u e s  have on ly  r e l a t i v e  

w or th  s i n c e  Dewey r e j e c t s  a b s o l u t e s .  The d i s c u s s i o n s ,  

however ,  w i l l  f o c u s  on r e a l  a c t i v i t i e s  w i t h i n  t h e  s o c i a l  

c o n t e x t .  An e d u c a to r  can n o t  d i s c u s s  m o r a l i t y  in  Dewey's 

t e r m s ,  however ,  and i n c l u d e  K o h lbe rg 's  d e f i n i t i o n .  S ince  

Kohlberg r e j e c t s  c u l t u r a l  r e l a t i v i s m ,  the  educator w i l l  need 

to  d e f i n e  m o r a l i t y  f o r  c h i l d r e n  w i th  d i f f e r e n t  t e r m s .  

F o l l o w i n g  K o h l b e r g ,  c h i l d r e n  w i l l  be i n v o l v e d  w i t h  

t r a n s c e n d e n t  p r i n c i p l e s  and e s p e c i a l l y  t h e  p r i n c i p l e  of  

j u s t i c e  a s  u n i q u e l y  d e f i n e d  by K o h l b e r g .  I n s t e a d  of 

f o c u s i n g  on r e a l  l i f e ,  c h i l d r e n  w i l l  be i n v o lv e d  w i th  

m etae th ic s  or the  a n a ly s i s  of moral d iscu ss io n .  Morals can 

be e i t h e r  c u l t u r a l l y  r e l a t i v e  or u n iv e rsa l  and t ranscenden t ,  

b u t  th ey  can no t  be b o th  a t  th e  same t im e .  C h i ld r e n  can be 

taugh t  t h a t  morals a re  one or the o ther ,  but  they should not  

be con fused  by b e ing  t o l d  t h e s e  a re  the  same c o ncep t  or t h a t
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one concept i s  an outworking of the  o ther .

Not o n l y  a r e  t h e s e  d e f i n i t i o n s  of  m o r a l i t y  

d i f f e r e n t ,  t h e y  pose d i f f e r e n t  p rob lem s .  I f  an e d u c a to r  

f o l l o w s  Dewey's r e l a t i v i s m ,  n o t  only  w i l l  he or she f a c e  

s i g n i f i c a n t  r e s i s t a n c e  from p a r e n t s ,  b u t  they  a l s o  w i l l  

f in d  i t  impossib le  to  approve or disapprove of the behavior 

o f  c h i l d r e n ,  Dewey i s  w e a k e s t  a t  th e  most  c r i t i c a l  p o i n t .  

Even i f  we g ran t  t h a t  morals a re  s o c i a l  customs, which ones 

should be preserved? Which ones should be discouraged? Who 

makes those de te rm ina t ions?  These a re  the  tough ques t ions  

which as y e t  have inadequate  answers in  r e l a t i v i s t i c  p h i lo ­

sophies .

On the other  hand, i f  an educator fo l low s  Kohlberg, 

t h e  m o r a l i t y  of  j u s t i c e  i s  c l e a r l y  i n  fo c u s .  While  t h e  

c a t c h  word " j u s t i c e "  may be p o p u la r  w i th  p a r e n t s ,  t h e  

r a t i o n a l e  f o r  j u s t i c e  in  Kohlberg  i s  weak. The e d u c a to r  

w i l l  know "what" b u t  w i l l  s t r u g g l e  to  f i n d  a s u f f i c i e n t  

"why". Kohlberg a rg u e s  t h a t  j u s t i c e  i s  d e v e lo p m e n ta l .  I f  

j u s t i c e  i s  developmental,  i t  i s  a l so  m e tae th ic a l ,  a b s t r a c t ,  

and d e ta c h e d  from n o r m a t iv e  e t h i c s .  C h i ld r e n  and young 

p e o p le  may be a b le  to  d i s c u s s  m ora l  di lemmas and s t i l l  be 

d e f i c i e n t  in  so lv ing  r e a l  moral problems. Educators w i l l  

t h e r e f o re  be t a lk in g  about d i f f e r e n t  d e f i n i t i o n s  of m ora l i ty  

and w i l l  face  s i g n i f i c a n t l y  d i f f e r e n t  problems.

I f  e d u c a to r s  a r e  p e rsu ad e d  t h a t  m o ra l s  a r e  d e r i v e d  

from th e  s o c i a l  c o n t e x t  as  Dewey a rg u e s  r a t h e r  th an  known
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a l l  along a t  a low l e v e l ,  as Kohlberg argues,  the  a t t e n t i o n  

of  t h e  t e a c h e r  w i l l  be d i r e c t e d  to  d i f f e r e n t  c o n ce rn s .  I f  

m o r a l s  a r e  d e r i v e d  from th e  s o c i a l  c o n t e x t ,  t h e  t e a c h e r  

should give cons iderab le  a t t e n t i o n  to  the  s o c ia l  con tex t  of 

t h e  s c h o o l .  At t h e  same t im e ,  th e  t e a c h e r  sho u ld  r e a l i z e  

t h a t  morals a re  acquired  through the g r e a t e r  economic con­

t e x t  and more p a r t i c u l a r l y  t h e  c o n t e x t  of th e  home. The 

teacher  can c o n t r ib u te  to  moral education  but  not  compensate 

f o r  a d e f e c t i v e  s o c i e t y .  T ea ch e rs  sh o u ld  e x p e r i e n c e  some 

conso la t io n  fo r  t h i s .

In c o n t r a s t ,  i f  m o ra l i ty  i s  somewhat inna te  and must 

be b r o u g h t  t o  t h e  s u r f a c e  th ro u g h  c o g n i t i v e  e x e r c i s e s ,  t h e  

t e a c h e r  and th e  s c h o o l  c e r t a i n l y  s h o u ld  t a k e  t h e  l e a d  in  

moral  d eve lopm en t .  What o t h e r  p l a c e  i n  our s o c i e t y  i s  so 

devoted to  co g n i t iv e  exe rc i s e s?  The school  and the teacher  

a re  uniquely s u i t e d  to  t h i s  ta s k ,  un l ik e  o ther  fo rc e s  which 

t e n d  t o  be l a r g e l y  u n c o n sc io u s  or a p p e a l  to  ob ed ien ce  and 

d u ty  r a t h e r  t h a n  l o g i c  and r e a s o n .  These c o n t r a s t s  i n  

educator  concerns e x i s t  because fundamental  d i f f e r e n c e s  in  

Dewey's and Kohlberg's d e s c r ip t io n  of moral o r ig in s  e x i s t .

I f  the  educator tu rn s  to  in f luenc ing  moral behavior ,  

the  same discrepancy between Dewey and Kohlberg reappears .  

The educator who fo l low s  Dewey w i l l  su re ly  give cons iderab le  

a t t e n t i o n  to  se l f - im ag e  s in ce  moral behavior  i s  an outwork­

ing of the  i n t e r e s t  possessed by the  in d iv id u a l .  Moreover, 

the  educator  must abandon a l l  p lans  to  develop in d iv id u a l s  

who func t ion  on the  b a s i s  of some u n iv e r sa l  p r in c ip le .  Nor
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w i l l  the  f o l l o w e r  of Dewey be a l l o w e d  to  d e p r e c i a t e  human 

b e h a v io r  as  p u r e l y  m o t i v a t e d  by s e l f - i n t e r e s t .  I n s t e a d ,  

a t t e n t i o n  must be given to  the e s s e n t i a l l y  eg o ce n t r ic  na ture  

of moral motives so wholesome egos w i l l  develop and produce 

wholesome behavior.

The educator  under Kohlberg's system w i l l  be leading  

c h i l d r e n  tow ard  more p r i n c i p l e d  ways of t h i n k i n g  abou t  

m o r a l i t y  i n  hopes t h a t  m ora l  b e h a v io r  w i l l  emerge. I t  i s  

t r u e  t h a t  Kohlberg  i s  supposed  to  be d e s c r i b i n g  a n a t u r a l  

developmental  process  w i th in  man. I f  Kohlberg i s  c o r r e c t ,  

Dewey c l e a r l y  missed the  p o in t  and Kohlberg's p r i n c i p l e  of 

j u s t i c e  i s  the  supreme and u l t im a te  t e s t  of moral th ink ing .  

Educators who fo l low  Kohlberg should app ra ise  p a re n t s  of the  

f a c t  t h a t ,  a s  of  th e  p r e s e n t ,  a g r e a t  d e a l  of u n c e r t a i n t y  

re m a in s  ab ou t  t h e  l i n k  be tw een  m ora l  t h i n k i n g  and m ora l  

b e h a v io r .  However, i f  Kohlberg and P l a t o  a r e  r i g h t  abou t  

those  who know the  good doing the  good, the  ed uca to r 's  task  

w i l l  focus on t h i s  knowledge aim.

F i n a l l y ,  t h e  e d u c a to r  who f o l l o w s  Dewey must 

a g a i n  and a g a in  b r i n g  th e  d i s c u s s i o n s  of  m ora l  i s s u e s  to  

b e a r  on t h e  a c t u a l  p ro b lem s  of l i f e  b e ing  f a c e d  by th e  

s t u d e n t  or t h e  s o c i e t y .  While  t h e  t e a c h e r  under Dewey's 

p lan must develop i n t e l l i g e n c e  in  the  s tu d en t ,  everywhere a 

s t u d e n t  sh o u ld  t u r n  from th e  p u r s u i t  of  p u r e l y  a b s t r a c t  

r ea so n  to  t h e  a p p l i c a t i o n  of m e n ta l  powers  by a d d r e s s i n g  

r e a l  problems.
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The e d u c a to r  who im p le m e n ts  K o h lb e rg ' s  p r o p o s a l s  

must deal  w i th  h y p o th e t i c a l  s i t u a t i o n s .  Actual problems are  

not  Kohlberg's  concern because the  s tuden t  w i l l  be led  to  an 

u l t i m a t e  commitment  t o  t h e  p r i n c i p l e  of  j u s t i c e .  S ince  

a b s t r a c t  r a t i o n a l  powers a re  necessary  to  move to  s tag e  s ix ,  

d e a l in g  with  r e a l  problems i s  secondary.

I n t e r e s t i n g l y ,  Dewey warns a g a i n s t  th e  v e ry  t h in g  

K o h lb e rg ' s  sys tem  of  n e c e s s i t y  f o c u s e s  on. Dewey i s  ve ry  

c o n c e rn e d  a b o u t  t h e  t en d en cy  of you th  t o  i n t e l l e c t u a l i z e ,  

dea l in g  only w i th  the  h y p o th e t i c a l ,  making d e c i s io ns  w i thou t  

h a v i n g  t o  t h i n k  a b o u t  o r  c o pe  w i t h  t h e  c o n s e q u e n c e s .  

I n t e l l e c t u a l i z i n g  i s  the  f o c a l  p o in t  of Kohlberg's concern 

w i th  m e tae th ic s .  What r e a l  moral value e x i s t s  fo r  s tu d en ts  

who know how t o  c o n d u c t  m ora l  d i s c u s s i o n s ?  K o h lb e rg ' s  

system never r e a l l y  he lps  young people  deal  with the  a c tu a l  

problems they face  day to  day. Young people 's  a t t e n t i o n  i s  

d i s t r a c t e d  to  the  a b s t r a c t  and h y p o th e t i c a l .  Kohlberg's  plan 

f o r  m o ra l  deve lo p m en t  seems t o  a c c e n t u a t e  t h e  t e n d e n cy  of 

y ou th  t o  i n t e l l e c t u a l i z e  a b o u t  m ora l  i s s u e s  r a t h e r  th an  

so lve  them.

Dewey's and K o h lb e rg ' s  d i f f e r e n c e s  appea r  in  t h e i r  

approaches to  psychology and philosophy as we l l  as  in  t h e i r  

a c t u a l  concepts of moral development. Why a re  these  men so 

d i f f e r e n t  in  t h e i r  concepts?  Both men a re  concerned about 

m o r a l i t y ,  both men a re  concerned about education,  and both 

men a r e  c o n ce rn ed  a b o u t  d e m o c r a t i c  p r o c e s s e s .  W hile  a 

d i r e c t  answer  to  t h e  q u e s t i o n  of "why" i s  p r o b a b ly  no t
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p o ss ib le ,  the  fo l lowing specu la t ion  i s  o f fe red  as a p o s s ib le  

and probably p a r t i a l  explanat ion .

John Dewey and Lawrence Kohlberg have app roached  

t h e i r  s t u d i e s  from t o t a l l y  d i f f e r e n t  p e r s p e c t i v e s .  John  

Dewey b e g in s  w i th  a p h i lo s o p h y  of  l i f e .  Although h i s  

philosophy has inadequacies  and weaknesses, Dewey a t tem pted  

to  e x p l a i n  l i f e  in  g e n e r a l  a s  b e s t  he cou ld ,  w i t h i n  t h a t  

l i f e  view, Dewey explained education and m ora l i ty .  Kohlberg 

on th e  o th e r  hand,  b e g in s  w i th  some very  s p e c i a l i z e d  and 

h igh ly  t ec h n ic a l  data  about one p a r t  of the  l i f e  of man, h i s  

moral development. After  examining t h i s  very th in  s l i c e  of 

l i f e ,  he e x t r a p o la t e s  a philosophy which he sometimes c a l l s  

Kantian, sometimes P ia g e t ian ,  sometimes Deweyan, and some­

t im es  P la ton ic .  Even Kohlberg s t r a i n s  a t  blending the  views 

of  t h i s  q u a r t e t  i n t o  a s i n g l e  u n i f i e d  p h i lo s o p h y .  The 

s t r i k i n g  c o n t r a s t  be tween Dewey and Kohlberg i s  t h e i r  

s t a r t i n g  place .  Dewey begins with an overview of l i f e  from 

which he e x t r a c t s  some d e t a i l s  l i k e  m o r a l i t y .  Kohlberg  

seems to  begin with  some d e t a i l s  about m o ra l i ty  from which 

he t r i e s  to  bu i ld  a philosophy of l i f e .

I f  t h i s  c o n j e c t u r e  i s  t r u e ,  p e rh ap s  t h e r e  i s  a 

le s so n  fo r  educa tors  of today and tomorrow. Much of modern 

g r a d u a t e  sch o o l  e d u c a t io n  i s  fo c u s e d  on r e s e a r c h  i n t o  th e  

myriad of d e t a i l s  t h a t  make up the education process .  Much 

a t t e n t i o n  i s  be ing  g iven  to  s m a l l e r  and s m a l l e r  p i e c e s  of 

i n f o r m a t i o n .  Less and l e s s  t im e  i s  be ing  s p e n t  on h e lp i n g



95

educa tors  fo rge  a l i f e  philosophy from which to  draw t h e i r  

e d u c a t i o n a l  p r a c t i c e .  T each e rs  r e c e i v e  p r e c i o u s  l i t t l e  

t r a i n in g  in  the foundations department of c o l leges  of educa­

t i o n .  C o n seq uen t ly ,  e d u c a t o r s  can n a i v e l y  a d o p t  some 

Skinner ian  p r a c t i c e  w i thout  ques t ion ing  the e th i c s  of mani­

p u la t io n .  They may a lso  adopt a Rogerian approach w i thout  

s t r u g g l i n g  w i t h  r e l a t i v i s m .  They c o u l d  a l s o  a d o p t  

Kohlberg's moral development w i thou t  knowing where i t  f i t s  

i n t o  t h e i r  p h i l o s o p h y  o f  l i f e  and e d u c a t i o n .  I f  

educa t iona l  research  continues  to  focus on the  many d e t a i l s  

of  e d u c a t i o n a l  p r o c e s s ,  th en  more em phas is  sh ou ld  a l s o  be 

p l a c e d  on p h i l o s o p h i c a l  f o u n d a t i o n s  so t e a c h e r s  w i l l  n o t  

l a c k  t h e  p h i l o s o p h i c a l  e x p e r t i s e  to  p u t  th e  many p i e c e s  

toge ther  i n to  a comprehensive world and l i f e  view.

Two s p e c i f i c  recom m endat ions  a r e  s u g g e s te d  on th e  

b a s i s  of t h i s  p a p e r .  F i r s t ,  c l a i m s  a b o u t  p h i l o s o p h i c a l ,  

psycho log ica l ,  or conceptual  a l ignment  of ideas  need to  be 

s c r u t in i z e d  much more c a r e f u l ly .  Otherwise, educators  who 

th ink  they a re  being f a i t h f u l  to  Dewey or some other  educa­

t i o n a l  le a d e r  may a c t u a l l y  be guiding s tu d en ts  in  opposi te  

d i r e c t i o n s  un w i t t ing ly .

Second, Kohlberg's moral education  programs should 

be p u t  on ho ld  u n l e s s  b e t t e r  e x p l a n a t i o n s  accompany them. 

Paren ts  should be informed t h a t  Kohlberg's program i s  r e a l l y  

aimed a t  improving moral th ink ing  which hopefu l ly  w i l l  i n ­

f l u e n c e  m oral  b e h av io r  in  t h e  young or a s s i s t  t h e  young in  

s o l v i n g  t h e  p r o b e l m s  t h e y  f a c e .  K o h lb e rg  p r o p o s e s  a
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b a s i c a l l y  a b s t r a c t  approach to  moral d iscu ss io n s .  Even high 

sounding words l i k e  j u s t i c e  and s tage  s ix  p r i n c i p l e s  may not  

r e a l l y  h e lp  t h e s e  young p e o p le  d e a l  more e f f e c t i v e l y  w i th  

l i f e .  They r e a l l y  need some o p e r a t i o n a l  v a lu e s  t h a t  w i l l  

enable  them to make good choices .

E d u c a to r s  sho u ld  n o t  be p e r s u a d e d  by " i n t e l l e c t u a l  

h e f t "  i f  i t  does  n o t  e x i s t .  I f  K o h lb e rg ' s  p l a n  i s  a d o p ted ,  

i t  sh o u ld  n o t  be b e cau se  a d m i n i s t r a t o r s  and e d u c a t o r s  a r e  

l e d  to  b e l i e v e  i t  i s  "warmed over Dewey." Kohlberg  sh o u ld  

and must  t a k e  e i t h e r  t h e  c r e d i t  or  t h e  c r i t i c i s m  f o r  h i s  own 

resea rch  and proposa ls .

One f i n a l  t h o u g h t ,  p e rh a p s  e d u c a t i o n  sh o u ld  t a k e  

Dewey's counsel  fo r  moral education  s e r io u s ly  and remind the 

n a t io n  t h a t  moral education i s  e s s e n t i a l l y  done by pa ren ts  

i n  t h e  g r e a t e r  c o n t e x t  of our economy. In  t h e  f i e l d  of 

m ora l  e d u c a t i o n ,  t h e  s c h o o l  may s im p ly  n o t  be a b l e  to  

com pensa te  f o r  an i n a d e q u a t e  jo b  o f  m ora l  t r a i n i n g  i n  th e  

home or a d e fe c t iv e  so c ie ty .  Furthermore,  our moral educa­

t i o n  e f f o r t s  might be b e t t e r  d i r e c te d  toward p a ren ts .  This 

proposal  not  only would f i t  n ic e ly  with  the recen t  emphasis 

on l i f e - l o n g  l e a r n i n g  and community e d u c a t i o n  b u t  would 

t r u l y  be "warmed over Dewey."
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APPENDIX A*

PIAGET'S 2 STAGES OF MORALITY KOHLBERG'S 6 STAGES OF MORALITY

STAGE 1; (up to  age 7) Morality 
imposed from without

STAGE 2; (age 7 on) M o r a l i t y  
develops from w i th in  
as a r e s u l t  of s o c i a l  
c o n tac t

PRECONVENTIONAL LEVEL

STAGE 1;  "Good" r e s u l t s  i n  
p r a i s e ,  agreement 
with a u th o r i ty .

STAGE 2: 'Good" i s  what
«XS1.XCO a  liccMfl

CONVENTIONAL LEVEL

STAGE 3: "Good" r e s u l t s  in
being l ik e d .

STAGE 4: "Good" i s  doing
o n e ' s  duty.

POSTCONVENTIONAL LEVEL

STAGE 5: "Good" i s  a r r iv e d  a t  
by consensus.

STAGE 6: "Good" i s  d e t e r ­
mined by in d iv id u a l  
e t h i c a l  p r i n c i p l e s

*Steven Owen e t . a l . .  Educational  Psychology: An In t ro d u c t io n .
(Boston; Allyn and Bacon, I n c . ,  1979) p. 119.
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APPENDIX B*

DEFINITION OF MORAL STAGES

I .  Preconventional  l e v e l

At t h i s  l e v e l  the  c h i ld  i s  responsive  to  c u l t u r a l  

r u l e s  and l a b e l s  of good and bad, r i g h t  or wrong, but  i n t e r ­

p r e t s  t h e s e  l a b e l s  in  t e rm s  of e i t h e r  th e  p h y s i c a l  or the  

h e d o n is t i c  consequences of a c t io n  (punishment, reward, ex­

change of f a v o r s ) ,  or  in  t e r m s  of t h e  p h y s i c a l  power of 

t h o s e  who e n u n c i a t e  t h e  r u l e s  and l a b e l s .  The l e v e l  i s  

d iv ided  i n to  the fo l low ing  two stages :

S ta g e  1: The pun ishm en t  and o bed ience  o r i e n t a ­

t i o n .  The p h y s i c a l  co n sequences  of a c t i o n  d e te r m in e  i t s  

goodness or badness r e g a r d l e s s  of the  human meaning or value 

of these  consequences. Avoidance of punishment and unques­

t io n in g  deference  to  power a re  valued in  t h e i r  own r i g h t  and 

in  terms of re s p e c t  fo r  an underlying moral order supported 

by punishment and a u th o r i t y  (the l a t t e r  being s tage  4).

Stage 2: The in s t ru m en ta l  r e l a t i v i s t  o r i e n t a t io n .

Right a c t io n  c o n s i s t s  of t h a t  which in s t ru m e n ta l ly  s a t i s f i e s  

one's own needs and o c cas ion a l ly  the needs of o th e rs .  Human 

r e l a t i o n s  a r e  v iewed in  t e rm s  l i k e  t h o s e  of t h e  m ark e t  

p lace .  Elements of f a i r n e s s ,  of r e c e ip r o c i ty ,  and of equal 

s h a r i n g  a r e  p r e s e n t ,  b u t  th e y  a r e  a lw ays  i n t e r p r e t e d  in  a 

p h y s i c a l  p r a g m a t i c  way. R e c i p r o c i t y  i s  a m a t t e r  of "you

♦Lawrence Kohlberg, "From I s  to  Ought:" in  Cognitive 
and E p is te m o lo g y . T. M isch e l ,  Ed. (New York: 

Academic P re ss ,  Inc.  New York, 1971), p. 164-165.
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s c r a t c h  my back and I ' l l  s c r a t c h  y o u r s , "  n o t  of l o y a l t y ,  

g r a t i t u d e ,  or j u s t i c e .

I I .  Conventional l e v e l

At t h i s  l e v e l ,  m ain ta in ing  the  expec ta t ions  of the 

i n d i v d u a l ' s  f a m i l y ,  g r o u p ,  o r  n a t i o n  i s  p e r c e i v e d  a s  

v a l u a b l e  in  i t s  own r i g h t ,  r e g a r d l e s s  of  im m ed ia te  and 

obv ious  consequ en ces .  The a t t i t u d e  i s  n o t  on ly  one of 

conformity to  personal  ex p ec ta t ion s  and s o c i a l  o rder ,  but  of 

l o y a l t y  to  i t ,  of a c t i v e l y  m a i n t a i n i n g ,  s u p p o r t i n g ,  and 

j u s t i f y i n g  the  order ,  and of id e n t i fy in g  with  the persons or 

g r o u p  i n v o l v e d  i n  i t .  At t h i s  l e v e l ,  t h e r e  a r e  t h e  

fo l low ing  two s tages :

Stpge 3: The in t e r p e r s o n a l  concordance or "good boy -

n ice  g i r l "  o r i e n t a t i o n .  Good behavior i s  t h a t  which p lea se s  

or h e lp s  o t h e r s  and i s  approved  by them. There  i s  much 

c o n fo r m i ty  t o  s t e r e o t y p i c a l  images  of what  i s  m a j o r i t y  or 

"na tu ra l"  behavior .  Behavior i s  f req u e n t ly  judged by in te n ­

t io n  -  "he means wel l"  becomes importan t  fo r  the  f i r s t  t ime. 

One earns approval  by being "nice".

S tage  4: The "law and o r d e r "  o r i e n t a t i o n .  There  i s

o r i e n t a t i o n  t o w a r d  a u t h o r i t y  f i x e d  r u l e s ,  and t h e

maintenance of the  s o c ia l  order .  Right behavior c o n s i s t s  of 

doing  o n e 's  d u ty ,  showing r e s p e c t  f o r  a u t h o r i t y ,  and main­

ta in in g  the given so c i a l  order  fo r  i t s  own sake.

I I I .  Pos tconventional ,  autonomous, or p r in c ip le d  l e v e l  

At t h i s  l e v e l ,  t h e r e  i s  a c l e a r  e f f o r t  t o  d e f i n e

moral values and p r i n c i p l e s  which have v a l i d i t y  and a p p l i c a ­
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t i o n  a p a r t  from the  i n d i v i d u a l ' s  own i d e n t i f i c a t i o n  w i th  

these  groups. This l e v e l  again  has two s tages :

Stage 5: The s o c i a l - c o n t r a c t  l e g a l i s t i c  o r i e n t a ­

t i o n ,  g e n e r a l l y  w i t h  u t i l i t a r i a n  o v e r t o n e s .  R ig h t  a c t i o n  

t e n d s  to  be d e f i n e d  in  t e rm s  of g e n e r a l  i n d i v i d u a l  r i g h t s ,  

and s tandards  which have been c r i t i c a l l y  examined and agreed 

upon by th e  whole s o c i e t y .  There  i s  a c l e a r  a w are n es s  of 

the  r e l a t i v i s m  of personal  va lues  and opinions and a c o r r e s ­

p o n d in g  e m p h a s i s  upon p r o c e d u r a l  r u l e s  f o r  r e a c h i n g  

consenus. Aside from what i s  c o n s t i t u t i o n a l l y  and democra­

t i c a l l y  a g re e d  upon, t h e  r i g h t  i s  a m a t t e r  of p e r s o n a l  

" v a lu e s"  and "o p in io n ."  The r e s u l t  i s  ah em phasis  upon th e  

" lega l  po in t  of view," but  w i th  an emphasis upon the p o s s i ­

b i l i t y  f  changing law in  terms of r a t i o n a l  c o n s id e ra t io n s  of 

s o c i a l  u t i l i t y  ( r a the r  than f ree z in g  i t  in  terms of s tage  4 

"law and o r d e r " ) .  O u ts id e  t h e  l e g a l  r e a lm ,  f r e e  a g re em en t  

and c o n t r a c t  i s  the  binding element of o b l ig a t io n .  This i s  

the  " o f f i c i a l "  m o ra l i ty  of the  American government and con­

s t i t u t i o n .

Stage 6: The u n iv e rsa l  e t h i c a l  p r i n c i p l e  o r i e n t a t i o n .

R ig h t  i s  d e f i n e d  by th e  d e c i s i o n  of c o n s c i e n c e  to  a c c o rd  

w i t h  s e l f - c h o s e n  e t h i c a l  p r i n c i p l e s  a p p e a l i n g  t o  l o g i c a l  

c o m p re h e n s iv e n e s s ,  u n i v e r s a l i t y ,  and c o n s i s t e n c y .  These 

p r i n c i p l e s  a r e  a b s t r a c t  and e t h i c a l  ( th e  Golden R u le ,  th e  

c a t e g o r i c a l  im pera t ive) ;  they a re  not  concre te  moral r u l e s  

l i k e  th e  Ten Commandments. At h e a r t ,  t h e s e  a r e  u n i v e r s a l
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p r i n c i p l e s  of j u s t i c e ,  o f  the  r e c i p r o c i t y  and e q u a l i t y  of 

human r i g h t s ,  and of r e s p e c t  fo r  the d ig n i ty  of human beings 

as  in d iv id u a l  persons.
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