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ANALYSIS OF INTERAGENCY NEEDS ASSESSMENT
FOR ADULT AND COMMUNITY EDUCATION

CHAPTER 1
THE PROBLEM

Introduction
Meaningful information is a requirement if planning is to
bring about community change and improvement in the quality of
11ving.1 The 1iterature indicates that many educators lack an under-

standing about the assessment process.2

This lack of understanding
may lead to the common error of not conducting a needs assessment.

By basing decisions on guesses or hunches, definitive studies are
omitted by educational p]anners.3 To be effective, educational plan-
ning needs accurate and relevant information obtained from a variety
of sources, including information outside the s_ystem.4

Census data is readily available to educational planners but

too often overlooked. Since federal and state agencies use census

1Larry Nelson, Charles Ramsey, and Coolie Verner, Community
Structure and Change (New York: MacMillan Co., 1960), pp. 403-404.

2Jack D. Minsey and Clyde LeTarte, Community Education: From
Program to Process (Midland, MI: Pendell Press, 1972), pp. 65-66.

3Fred J. Brieve, A. P. Johnson, and Ken M. Young, Education-
al Planning (Worthington, Ohio: Charles A. Jones Publishing Co.,
1973), p. 38.

4E. J. Ingram, "Educational Planning," Education Canada,
12:3 (September 1972): 29-30.

1



data extensively when making financial decisions, local institutions
need to include this data as they plan their operatjons, special
services and programs. Now that school districts with over 300 stu-
dents can get remapped data from the U.S. Census Bureau, reflecting
adjustments to the census tracts as they failed to coincide with
school districts, educational planners have lost their excuse that
census data is impractica].1 Too often census data, when used, tends
to be an analysis of economic and educational levels, age, sex, race
and other factors which may be helpful in planning, but individual
human interests and concerns are missing.2

An attempt must be made by educational planners and profes-
sionals in medicine, social work, mental health and housing that they
re-examine their organization's goals, needs and operational systenms
in light of the people's needs. This is to be done through dialogue
with the people who are to be served.3

Obtaining information directly from the people to be effected

by any changes is critical for planners in the public sector.

1Fredrick Dembowski and Janice Biros, "The Use of Census
Data in Several Areas of Educational Planning," paper presented at the
66th Annual Meeting of the Association of School Business Officials,
New Orleans, LA, October 26-30, 1980, p. 3-6.

2Minzey and LeTarte, Community Education: From Program to
Process, p. 66.

3Robby Fried, Empowerment vs. Delivery of Services (Concord,
NH: New Hampshire State Department of Education, 1980), p. 10.




...Americans are not well provided with public services or
commodities which produce no profits for marketives. There is
a recognized need for services such as an efficient mass tran-
sit system, a satisfactory police force, adequate medical care
for all citizens and a good educational system. There is
little protection against inflation for the retired person on

a fixed income. Cities decay into slums while public parks

and recreational areas are eroded away by private interests....
A re-definition of personal/societal needi must receive serious
consideration in educational planning....

The need for meaningful data becomes more urgent as society

grows older. The concern for lifelong learning considers learning as

a continuous part of work and 11fe.2 According to Cyril Hou'le,3 all
professionals in every field are to be responsible for lifelong
learning. This zest for learning should be instilled as early as

possible.

New information must be rapidly disseminated to people who

need it for planning. Computer systems can efficiently and effec-

tively be used to revise present information systems. Information can

be stored, organized, and manipulated to produce printouts of data in

a format that can be used in the planning process.4

1

John D. Pulliam and Jim R. Bowman, Educational Futurism In

Pursuance of Survival (Norman, OK: University of Oklahoma Press,
1974), p. 78.

2

Peter F. Drucker, The Age of Discontinuity: Guidelines to

Our Changing Society (NY: Harper & Row, 1968), p. 324.

3Cyri1 Houle, Continuing Learning in the Professions (San
Francisco, CA: Jossey-Bass, 1980), p. 22.

4Wi11iam T. Knox, "The New Look for Information Systems,”
Designing Education for the Future, No. 1, ed. Edgar Morphet and
Charles Ryan (NY: Citation Press, 1967), p. 223.




In the Tong run institutions will prosper and grow in direct
proportion to the progress and growth of the commum'ty.1 With input
from census data, individual interests and concerns obtained frem
surveys, and other demographic data obtained from special interest
groups and service organizations, one question still remains. Can
educational planners obtain data that is meaningful so that pro-
active programs can be developed to help improve the quality of life
of all people in the community?

To address the concern for meaningful planning data, the
Community Education Consortium for Lifelong Learning (CECLL),2 a for-
mal interagency body with 26 agencies,3 in 1981-1982 designed and ap-
proved the CECLL "Needs Assessment Instrument"4 used in this study.
Validation of the instrument was an interagency effort with represen-
tatives from higher education, public schools, vocational-technical
centers, government agencies, civic and other non-profit organizations
serving the greater Oklahoma City area. This study analyzes the col-
Tected needs assessment data which was to be used in program planning

by CECLL member agencies.

1Edmund de S. Brunner and Wilbur C. Hallenbeck, American
Society and Urban and Rural Patterns (NY: Harper & Bros., 1955), p. 6.

2
3

A copy of the CECLL Bylaws is in Appendix A.
A 1ist of the 26 CECLL agency members is in Appendix B.

4A copy of the CECLL "Needs Assessment Instrument” is in
Appendix C.



Significance of the Problem

Development of interagency needs assessments and instruments
which are valid and reliable and still reflect the uniqueness of the
community can be a complex problem for metropolitan areas. Signifi-
cant commitments of time, money, personnel, agreement to a manage-
ment system, and an organizational commitment by various key agencies
and community leaders is required. To gain high levels of accuracy,
personnel will require training to establish and follow sound pro-
cedures. To increase validity, community representation must be
present to counterbalance possible biased perceptions of the planners.

Practitioners who are involved in conducting needs assess-
ments are not using the available research information that would in-
crease the validity of the needs assessment instruments, procedures,
and collected data.2 The use of invalid needs assessments and prac-
tices limits community involvement and other organizational represen-

tatives, resulting in outcomes which often are not in the best inter-

ests of the conmunity.3

The CECLL "Needs Assessment Instrument" addressed the prob-

lems of validity and reliability, using research information that was

1Roger A. Bell, Elizabeth Lin, and George J. Warheit, Issues
in Need Assessment Data Collection Strategies (Bethesda, MD: ERIC
Document Reproduction Service, ED 148 208, 1977), p. 5.

2Beﬂe Ruth Witkin, "Needs Assessment Kits, Models and Tools,"
Educational Technology, November 1977, p. 9.

3Roger Kaufman, "A Possible Taxonomy of Needs Assessments,”
Educational Technology, November 1977, pp. 60-64.




available without starting from scratch as Kaufman1 recommended for
some communities which wanted to retain their uniqueness. A search
of the literature revealed that Florida was using a model needs
assessment for adult education which was tied into state funding,
Timiting the needs assessment to seven general problem areas? With
modifications and eliminating an elaborate process used to identify
priority needs, the CECLL "Needs Assessment Instrument" included
community education concerns of Arts and Culture, and Occupations.
Human Relations was changed to Life Satisfaction. Child Rearing
was expanded to include Parenting.

The CECLL "Needs Assessment Instrument" contains a flexible
format with nine general problem areas. Community responses to needs
identified by organizational representatives are solicited along with
individual write-in responses. A computerized format was built into
the design to reduce the time lag between identification of needs and
delivery of services.

With the growing needs of people in metropolitan areas, ad-
ministrators are becoming more concerned with accountability regard-
ing allocation of community resources. Valid and reliable data can
help these decision makers with information which is representative

of community needs and is relatively free of organizational biases.

Libid.

2Richard W. Kemerer, "A Procedural Model for Determining Im-
portance of Community-Wide Adult Education Needs" (Ph.D. disserta-
tion, The Florida State University, 1980), pp. 227-233.



Statement of the Problem

This study was designed to determine whether local agencies
which formally agree to help improve the quality of 1ife of all peo-
ple in the community through lifelong learning can use the CECLL
“Needs Assessment Instrument" to obtain meaningful data for the de-
cision making process in adult and community education in metropolitan
areas.

Specifically, the study will answer the following research
questions:

1. Do measurable similarities exist between the fre-
quencies of responses of the local agencies and the
community, regarding the total items in the nine gen-
eral problem areas as listed on the CECLL "Needs
Assessment Instrument"?

2. Does a significant relationship exist between the fre-
quencies of responses of the local agencies and the
community, regarding the responses in each of the
nine general problem areas as listed on the CECLL "Needs
Assessment Instrument"?

3. Does a significant relationship exist between the fre-
quencies of responses of the local agencies and the
community, regarding active participant type responses
within each of the nine general problem areas as listed
on the CECLL "Needs Assessment Instrument"?

4, Does a significant relationship exist between the fre-

quencies of responses of the local agencies and the



community, regarding the passive information or assist-
ance type responses within each of the nine general
problem areas as 1isted on the CECLL "Needs Assessment
Instrument"?

5. Does a significant relationship exist between the fre-
guencies of the responses of the local agencies and the
community, regarding each individual item listed in the
nine general problem areas as 1isted on the CECLL "Needs
Assessment Instrument"?

6. Does a significant relationship exist between the pro-
jections of the local agencies and the frequencies of
responses of the community, regarding the need for child
care to participate in 1ifelong learning activities?

7. Does a significant relationship exist between the pro-
jections of the local agencies and the fregquencies of
responses of the community, regarding the need for trans-
portation to participate in 1ifelong learning activities?

8. Does a significant relationship exist between projec-
tions of the local agencies and the frequencies of
responses of the community, regarding the need for fi-
nancial aid to participate in lifelong learning acti-

vities?

Definition of Terms

1. Active response is a checked off or written response ex-

pressing a class or activity in which one would personally want to



participate. This could be a discussion group, lecture, community
play or a structured course.

2. Adult education includes programs primarily designed for

adults out of school and at least 18 years of age.

3. CECLL "Needs Assessment Instrument" is & mail out survey

designed to elicit responses, both of an active and passive nature,
from the sample.

4. Child care is an indication that one must have provisions
for a child or children to be supervised while one is participating in
an activity.

5. Community is residents in a geographic area encompassed
within or near the corporate limits.

6. Community education program is

...a program in which a public building, including but not Timited
to, a public elementary or secondary school, or community or
junior college...is used as a community center operated...in con-
junction with other groups in the community, community organiza-
tions, and local governmental agencies, to provide educational,
recreational, health care, cultural, and other related community
and human services for the community that the center serves in
accorgance with the needs, interests, and concerns of that commu-
nity.

7. Community Education Consortium for Lifelong Learning

(CECLL) 1is an organization of 26 local agencies interested in pro-
moting 1ifelong learning and improving the quality of life of all
people in the greater Oklahoma City area. Membership is reserved for

non-profit groups who sign the Joint Reso'lution.2

1Commum’ty Schools and Comprehensive Community Education Act
of 1978. U.S. Code, vol. 20, sec. 3283.

2A copy of the CECLL Joint Resolution is in Appendix D.
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8. Decision making is an integral part of the management

process which involves analyzing meaningful data and allocating hu-
man, physical and fiscal resources according to a plan of action.

9. Financial aid is an indication that one must receijve

some funds to pay for all or part of the costs related to a program
or activity before participating.

10. Lifelong learning is a concept which means that one con-

tinues learning through a lifetime in both formal and informal ways.1

11. Local agencies include educational institutions, civic

and cultural organizations, government agencies and non-profit groups,
including religious associations.

12. Meaningful data is information which can be readily used

for decision making in planning programs and supportive services
based on the needs of residents.

13. Needs are gaps or discrepancies between where one is and
where one wants to be. In this study interests and concerns are con-
sidered needs.2

14. Nine general problem areas include the following with
3

accompanying definitions:

Arts and Culture: Problems of experiencing and appre-
ciating the various art forms and cultural heritages.

1Hou1e, Continuing Learning, p. 8.

2George F. Aker and Richard W. Kemerer, How to Assess Needs
for Community Instructional Services: A Guide for Adult Education
Prac?itioners (Tallahassee, Fia.: Florida State University, August
1980), p. 1.

31bid., p. 24.
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Government: Problems concerning city and county ser-
vices. Civic responsibility.

Occupational Skills: Problems of changing careers and
skill development.

Child Rearing/Parenting: Problems of raising healthy,
happy and well-adjusted children.

Consumer Economics: Problems of effective saving, buy-
ing and investing.

Environment: Problems relating to the quality of air,
water, land use, including appearance.

Life Satisfaction: Problems involved in getting along
with others, resolving conflicts or combatting loneli-
ness.

Health: Problems of maintaining physical and mental
health, and of securing health care when needed.

Safety: Problems of protection from natural or people-
made threats and hazards.

15. Passive response is a checked off or written response in-

dicating a need to receive information or assistance without attending
any class-like activities.

16. Quality of life is a concept that one needs to grow and

feel a sense of importance and dignity beyond the everyday family and
work responsibilities through 1ifelong learning.

17. Residents are people living in the geographic area of
Oklahoma City.

18. Transportation is an indication that one must be pro-

vided transportation to and from where an activity is taking place.
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Limitations of the Study

This study was limited to:
1. the present 26 CECLL member agencies.
2. the residents of Oklahoma City who were identified as
households in the 1980 Census.
3. the data derived from the CECLL "Needs Assessment Instru-
ment” during the spring of 1982.
The CECLL "Needs Assessment Instrument" was designed specif-
ically for the Oklahoma City area and may require some adaptations to
be practical and applicable to existing local conditions outside the

Oklahoma City area.

Assumptions of the Study

1. Most metropolitan areas have a wide variety of service
provider agencies and educational institutions which have
information and personnel available for planning pur-
poses. Oklahoma City was selected for this study since
it fits the above criteria for metropolitan areas.

2. Most metropolitan areas have numerous local community
and neighborhood comittees and advisory councils which
are interested in improving the quality of 1ife in the
community in some way. Oklahoma City has over 150 neigh-
borhood associations and community advisories.

3. Most metropolitan areas have leadership capabilities suf-
ficient to follow or modify a needs assessment instru-

ment. The 26 CECLL member agencies have demonstrated
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Teadership capability through modifying a needs assess-
ment instrument.

4. Most metropolitan areas have adequate agency support
staff and computer services with which to conduct a
needs assessment survey. Oklahoma City Public Schools,
Metropolitan Library System of Oklahoma County, and
South Oklahoma City Junior College provided staff and
computer services for conducting the interagency needs

assessment for the Oklahoma City area.

Organization of the Study

This study is divided into five chapters. Chapter I intro-
duces the problem, covering the significance of the study, the state-
ment of the problem, definition of terms, limitations of the study,
basic assumptions and organization of the study. Chapter II presents
a review of selected literature related to this study. Chapter III
provides the methodological procedures including the design of the
study, the population of the study, sampling information, instrumen-
tation, validation of the instrument, reliability of the instrument,
acquisition of data and treatment of the data. Chapter IV presents
the findings of the study. Chapter V contains the summary, conclu-

sions and recommendations for further research.



CHAPTER II

REVIEW OF SELECTED LITERATURE
The review of literature includes the results of a survey of
current periodicals, journals and publications in the field of adult
and community education related to needs assessments. Computerized
literature searches of the Educational Resources Information Center
(ERIC) and the Current Index to Journals of Education (CIJE) were
conducted through Project SEEK (Sooner Exchange for Educational Know-

Tedge). Also the Dissertation Abstracts and the Review of Educational

Research have been surveyed.

In the last ten years, the term needs assessment has ap-
peared as a requirement for state and federal grant apph‘cations.1
These regulations contain not only assurances that a thorough needs
assessment was conducted but that the population to be affected must
be involved in the planning process. By attempting to ensure citizen
participation in the needs identification process, many agencies have
developed needs assessment surveys which are not valid or reliable
in order to satisfy the bureaucratic requirements for proposals. Often
the period of time allotted for agencies to respond to Request for
Proposals has limited the quality of the surveys. Thirty to forty-

five days to develop, field test, revise, implement, collect, analyze

1U.S. Department of Health, Education, and Welfare, Office
of Education, Direct Grant Programs, State-Administered Programs, and
General Administrative Regulations, Federal Register, Friday, May 4,
1979, p. 26314.

14
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and prioritize the survey results limit the amount of time remaining
to write the full proposal and gain agency approva1.1

The literature suggests that there is an amount of confu-
sion and disagreement as to what a needs assessment is and how it is
to be planned and conducted. Generally, a needs assessment is a pro-
cess used to identify and quantify the gaps or differences which exist
between what is (present status) and what should be (future or desired
state).2 Some researchers have confused needs with desires, limiting
the ways in which actual needs can be creatively addressed. Most
needs assessments are considered to be part of a management process.
Needs assessments tend to focus at least on goal clarification and
sometimes on goal validation. Included in the process of needs assess-
ment is the involvement of others--community representatives, learn-
ers, agencies, parents, educators.3

In this context needs assessment is a phase of planning and
is not to be confused with data collection to establish goals. For
community and adult education planners to be successful program
planners, they will want to develop a solid information data base from

needs assessment survey instruments which are valid and reh‘ab]e.4

1Pau'lette T. Beatty, A Process Model for the Development of
an Information Base for Community Needs Assessment: A Guide for Prac-
titioners (Bethesda, MD: ERIC Document Reproduction Service, ED 128
616, 1976), p. 3.

2Madeh‘ne J. Trimby, "Needs Assessment Models: A Compari-
son," Educational Technology, December 1979, p. 24.

3Kaufrnan, "A Possible Taxonomy," p. 61.

4Be11, Lin, and Warheit, Issues, p. 5.
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Research on the validity and reliability is lacking in this
field. Administrators and other leaders must become more aware and
appreciative of needs assessment in their management systems. Few
school systems are conducting valid needs assessments. Most are only
using surveys to prove what they think they already know is best for
the people. Resources, including the accumulated knowledge about needs

assessments, must be included in the total planning process.1

What Is A Needs Assessment?

A needs assessment basically attempts to find out what the
present status or condition is, both of the people and of the insti-
tutions. A need can be described as the void or gap which exists be-
tween '"what is" and "what should be“.2 Kaufman,3 who is considered to
be a pioneer in the needs assessment field, said that a need can be
best measured or evaluated if it is stated as a noun. As a verb, a
need becomes a wish or a process, making evaluation more subjective
than objective.

Stufflebeam, who is considered an authority in the field of

evaluation, identified the following major parts of a needs assessment

1BeHe Ruth Witkin, An Analysis of Needs Assessment Techni-
ques for Educational Planning at State, Intermediate, and District
Levels {Bethesda, MD: ERIC Document Reproduction Service, ED 108 370,

1975), pp. 19-29.

2Kaufman, "A Possible Taxonomy," p. 62.

3Roger Kaufman, R. Stakenas, and J. Wagner, "Needs Assess-
ment, Program Development, Implementation, and Evaluation" (Occa-
sional Paper Number 16, Center for Needs Assessment and Planning
Learning Systems Institute, Florida State University, April 1980).
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model: (1) Instrument, (2) Procedure, (3) Questions, (4) Conditions

of Data Collection, (5) Characteristics of Persons Giving Data, (6) In-

terpretations of Resu]ts.1

Where Does Needs Assessment Fit Into
The Planning and Evaluation Model?

Needs assessment is part of the evaluation and planning pro-
cess for decision making. In a systems approach to management, needs
assessment is the first stage of planning, as shown in Chart 1.

Needs can be derived from goals or goals can be based on
the identified needs. It depends upon one's point of view and where
the system or community is on the continuum of democratic develop-
ment.2

Two differences of opinion are expressed by Stufflebeam and
by Kaufman. Stufflebeam stated:

...Goal setting is too often an abstract activity that has no
reality base....In many cases, it is just as well to forget
about the goals, because they are simply rhetoric. We are more
Tikely not to forget the goals if they are set on the basis of

a needs assessment. Then we can use the goals to guide and
assess instruction....Goals should be based on identified 3
needs and then used as criteria for evaluating program plans...

In Chart 2, Kaufman listed six types of assessments with
each matched with a functional level of a systems approach. Each or-
ganization has to decide where it is on the continuum. It is possible

that an organization may find that its policies, goals and objectives

1Richard Brandt, "On Evaluation: An Interview with Daniel L.
Stufflebeam," Educational Leadership, January 1978, pp. 250-251.

2
3

Ibid.
Ibid.
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1

Planning Tools Available for Performing
Each of the Functions of a System Approach
(After Kaufman, 1970, 1971, 1972, 1976)

SYSTEM APPROACH
FUNCTION

POSSIBLE PLANNING TOOLS
ASSOCIATED WITH EACH FUNCTION

1.0

2.0

3.0

4.0

5.0

6.0

IDENTIFY PROBLEM
BASED UPON NEEDS

DETERMINE SOLUTION
REQUIREMENTS AND
IDENTIFY SOLUTION
ALTERNATIVES

SELECT SOLUTION
STRATEGIES FROM
AMONG
ALTERNATIVES

IMPLEMENT

DETERMINE PERFORMANCE
EFFECTIVENESS

REVISE AS REQUIRED

NEEDS ASSESSMENT (ALPHA TYPE)

SYSTEM ANALYSIS,
NEEDS ANALYSIS,
BEHAVIORAL OBJECTIVE,
FRONT-END ANALYSIS,
PERFORMANCE ANALYSIS

SYSTEMS ANALYSIS,
COST-EFFECTIVENESS ANALYSIS,
PPS(E)S,

SIMULATION,

OPERATIONS RESEARCH/ANALYSIS,
METHODS-MEANS SELECTION TECHNIQUES,
GAMING

PERT,
CPM,
MANAGEMENT BY OBJECTIVE,
MANAGEMENT BY EXCEPTION

TESTING,
ASSESSMENT,
AUDITING

DISCREPANCY ANALYSIS
(Similar to a needs assessment)

1

Kaufman, "A Possible Taxonomy," pp. 60-64.
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Chart 2!

Possible Needs Assessment Models and
Their Suggested Relationship to a

System Approach Model
Needs
Assessment

System Approach Functions Type Possible Characteristics Possble Assumption Base
External criteria, partnership- .

1.0 | IDENTIFY PROBLEM | ALPHA |\ o™ iility referent for sur- | Almost anything may be changed

BASED UPON NEEDS vival and conuibution (cf. and questioned; there are no sacred
Kaufman, 1968, 1969, 1972). | ¢OWs, even Lws Qn be added,

Single emphasis upon *“‘need” as deleted, modified.

an outcome gap.
20 | DETERMINE BETA :’::;:‘:2“;:;;‘- w‘i“t;_'V’i:h“ P“;‘ Work is 10 be conducted within a
in the sy I at .
REQUIREMENTS o s o rces | o s o s, e e
230 locTieY e s (e o, | P of 2 g
ick et a , Gagne, ,

ALTERNATIVES Sweigert, 1971). for planned change.

3.0 | SELECT SOLUTION GAMMA ) ) The existing goals and objectives
STRATEGIES FROM Ranking of solution by partners. are useful and appropriate, and the
AMONG Costefficiency models, cost- | charge is to find the most efficient
ALTERNATIVES effectiveness models, etc. and effective manner 10 meet the

objectives.

40 | IMPLEMENT DELTA Determination of gaps in pre- It is known what is to be done and
specified performances. Manage- how to do it, the imporant func-
ment-by-objectives, manage- tion here is o successfully adminis
ment-by-exception, scheduling, ter the jobs to be done and the
etc. (cf. Branson, 1975, Odiorne, resources to help get the jobs a-
1965, Reddin, 1970). complished.

Determine discrepancies be- . .

5.0 PDEEJE(‘;:LI&ENCE EPSILON tween results and objectives for T.T'e ".i” h";" b"'." don;e. this func-
EFFECTIVENESS the end-of-term/project/program tion “u:° "rm"'e the gaps be-

for decisioning (cf. Provus, t::en € goals and objectives and
1972, Scriven, 1967). the accomplishmeats

6.0 | REVISE AS ZETA While the jobs are getting done, or

REQUIRED after we have finished any segment
En-route evaluation of both of one or more jobs, discrepancies
processes and progress towards between our goals and objectives
outcomes (cf. Kaufman, 1972). (usually enoute) are determined,

and corrective action is instituted,
or 2 decision not to change is
accepted and implemented.

1Kaufman, "A Possible Taxonomy," pp. 60-64.




20

are valid and acceptable. If so, the organization may choose to be-
gin at the Beta type of the needs assessment, directly working on de-
termining the needs of the subjects or learners. By skipping the
Alpha type, which sets up a community involvement and partnership to
mutually agree upon the desired state or goals, the organization may
endanger or limit the decision making process. This is meaningful
when the present goals are not valid or are not recognized as being
valid by the subjects or people affected by the decisions. The Alpha
or beginning phase is the external needs assessment type which would
make partners in the community with the institutions, both accepting
the broad goals such as survival and becoming self-reliant and a con-
tributing member in society. These desired outcomes would form the
parameters from which personal, institutional and community needs would

1 A needs assessment procedure used to

be identified in a needs survey.
jdentify and set the importance on goals is not the same as stating
needs in measurable terms which lead to standards of desired perform-
ance.2

Needs assessment is part of the evaluation process of deci-
sion making which is a prospective approach. When evaluation is used
as a retrospective approach, it is being used for accountabi]ity.3
Chart 3 illustrates this distinction between needs assessment and

evaluation for accountability.

Lbid.

2witkin, "Needs Assessment Kits," p. 6.

3Brandt, "On Evaluation," pp. 251-252.
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Chart 3°

NEEDS ASSESSMENT AND EVALUATION

NEEDS
ASSESSMENT
LOOKS AT
WHAT:

SHOULD BE

18 AND COMPARES
j(STATUS Quo) IT TO WHAT :

EVALUATION .
LOOKS HouLD

AT WHAT: HAVE BEEN

Various Approaches to Needs Assessments

The research has some conflicting views on how many types,
approaches, techniques, or models are in existence. witkin2 identi-
fied three types: (1) discrepancy, (2) futurist, and (3) general;
however, the majority are of the discrepancy type.

Bell, Lin, and warheit3 identified five needs assessment ap-
proaches. They were concerned with the following three questions
which a needs assessment steering committee must resolve:

(1) How can the most valid and accurate data be obtained?

(2) What are the practical limitations?

(?) How can community support for the needs assessment be
fostered?

1Trimby, "Needs Assessment Models," pp. 24-28.

ZWitkin, "Needs Assessment Kits," pp. 7-8.

3Be11, Lin, and Warheit, Issues, p. 5.
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The five approaches are: (1) key informant, (2) community forum,
(3) service utilization, (4) social indicators, (5) citizen survey.

A review of 40 needs assessment studies by Crossl identified
three major reasons why needs assessments are conducted. (1) An insti-
tution offering programs has a desire to expand the educational market.
In such cases, the needs assessment is similar to a market survey.

(2) A government entity wants to have all various populations to have
equal opportunity to participate in programs which are to be based on
specific needs of the people. This assessment is more like a policy
study than a market survey. (3) Others, often colleges and universi-
ties, are interested in research about adults and their attitudes on
learning. This is reflective of survey research being conducted. All
are concerned with better serving the public. However, to be effec-
tive one must understand the original purpose of a needs assessment
model before selecting it to do something it was not designed to do.
A state survey, which analyzes data by sex to gain a profile on wo-
men's interests, may not be meaningful data for providers of educa-
tional programs. All 40 needs assessments in this study included
questions regarding demographic data which would have 1imited use in
programming. Only one asked about subject matter interest. Subject
matter interest, preferred ways of learning, and scheduling prefer-

ences often are meaningful data in helping to plan programs.

1Patricia K. Cross, "The State of the Art in Needs Assess-
ments," paper presented at the Conference on Lifelong Learning, Akron,
Ohio, April 27, 1979 (Bethesda, MD: ERIC Document Reproduction Ser-
vice, ED 181 032, 1979), pp. 1-15.
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Comparisons and Contrasts
Between Needs Assessments

Tr‘imb_y1

developed a Needs Assessment Comparison Matrix, com-
paring the features of three popular discrepancy models (Kaufman,
Coffing, and Lee) and Harless' deficiency model. A1l four of these
models emphasize problem solving or decision making. The major dif-
ferences exist in their basic goals. Kaufman's goal is basic human
survival in the real world. Coffing's goal is to fulfill the unmet
educational needs. Lee's goal is to provide continuous feedback with
the system which is in a constant state of flux. Harless' goal is to
build a problem solving performance model which sets, assesses, and

designs solutions according to standards.

Futuring Model: Where the discrepancy model is mainly con-

cerned with the present needs, the futurist model approaches the
problem by attempting to plan according to projected future needs.
By ignoring existing restraints, the futurist planners envision what
the community or society could be like in 20 to 30 years. Once the
future is projected, the planners work backwards, identifying sig-
nificant changes that must occur if the future goal is to be achieved.
Examples where the futuring models were used are the Atlanta Assess-
ment Project, Palo Alto Project Redesign, and Dallas Project SNEP.2

General Model: By taking into consideration both the pre-

sent and the future, the general model varies from the other two mod-

els. The Northwest Regional Educational Laboratory model has five

1Trimby, "Needs Assessment Models," pp. 24-28.

Zyitkin, An Analysis, pp. 50-54.
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“clusters" encompassed in the planning and evaluation system:

(1) needs identification, (2) problem-policy transformation, (3) tac-
tical program design, (4) tactical program evaluation, (5) monitor-
ing. This model can be classified as a discrepancy type.1

Communication-Media Method: Witkinz identified the use of a

variety of methods which differed from the general discrepancy model.
The mass media method, as employed by KOCE-TV in California, used
video-taped panel discussions involving representatives of various in-
terest and ethnic groups. Viewers were asked to react to the opinions
expressed by the panel members. Other telecommunications were used for
similar effects.

3

Focus Group Interview Method: Witkin” expressed that this

method differs from the mass media method by the depth of the topic
discussed, usually focusing on a special problem or concern. Market
researchers used this method first in determining the part their
products played in the consumers' lives. In a basic two-hour session
eight to twelve persons discuss the problem, led by two interviewers
who tape the discussions. This method can reach large numbers across
or within groups. Comparisons can be made from the results once the
responses are synthesized.

4

CIPP Model: Stufflebeam, in an interview with Brandt,

described his CIPP model, involving context, input, process, and

1Witkin, “Needs Assessment Kits," pp. 5-17.
2

3

Witkin, An Analysis, pp. 113-114.

Ibid., p. 112.

4Brandt, "On Evaluation,” p. 253.
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product evaluation. The context evaluation part is the needs assess-
ment process. The total model seeks to delineate, collect, and re-
port relevant data that can assist in the decision making process.
The CIPP model forms the basis for the Phi Delta Kappan (PDK) general
model.

The UCLA-CSE Model: Witkinl cites this model as having a

five step process as contrasted to Stufflebeam's four phases. The
UCLA model steps are: (1) needs assessment, (2) program planning,
(3) implementation evaluation, (4) progress evaluation, and (5) out-
come evaluation. In the needs assessment step, objectives are stated
and the existing programs are evaluated to see how well the programs
are addressing the needs as stated in the objectives.

Key Informant Approach: This method is useful when the in-

dividual has extensive knowledge about what is going on in the com-
munity. A number of key informants would be selected from various
segments of society, agencies, and institutions. A major problem with
key informants is that they are usually not representative of the com-
munity. Vested interests can enter in the responses.2

Community Forum: This approach is broader in representation

than the key informant approach. A steering committee develops a list
of stimulating questions for the community to react to in a close set-
ting. It does get the people involved but to a limited degree. It

can be used as a starting point for the development of a needs assess-

ment instrument. Planners should note that unless the people are

lwitkin, "Needs Ascessment Kits," pp. 5-17.

2Be]], Lin, and Warheit, Issues, p. 5.
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constantly informed at the offset that their jdeas will be considered
only as suggestions along with a multitude of other data, the people
will get their hopes up and will expect their ideas to be acted on

immediate]y.1

Service Utjlization: Bell, Lin, and Warheit2 noted this

system gets information from the various service providers' files on
past performance and services. This is helpful in determining the
present status. It does involve the agencies in the community effort
and may gain their support for any changes that may be recommended
later. Often the data is not equal in nature of the services ren-
dered. Some agencies count contact hours and others collect individual
contacts without a time frame, making comparisons invalid.

Social Indicators Approach: This method, which Bell, Lin,

and Warheit3 reported, is inferential in that it draws upon demographic
and descriptive data in various public reports and records. The social
indicators approach assumes that estimates of the community's social
well-being can be calculated by looking for the relationships which
exist between demographic descriptors and service usage. Based in
epidemiological research and social area analysis, the social indica-
tors approach can tap the large data base which is readily available

at low costs. Extensive training is not required. There is a com-

monality of information collected nationally, allowing national

Ypid., p. 8.

21bid., p. 9.

31bid., p. 10.
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comparisons and studies. The main disadvantage is the causes of
events may not be the result of what is reported due to cultural and
ethnic differences.

Citizen Survey Approach: This approach is considered to

produce the most valid of all needs assessment techniques since it
is capable of extracting information from individuals regarding their
own personal and family needs. It can also be used to substantiate
the findings of other needs assessments. It is flexible enough to
permit sampling choices. The problem of ambiguous or difficult to
understand type of questions can be overcome by writing the questions
so they contain a base of information from which the person can draw
when responding to the questionnaire.1

Inductive Approach: In this approach, data is collected and

analyzed prior to goal development. The Dallas model includes a rank-
ing priority process. The Fresno model keeps open the area and con-
ditions for consideration. However, the Fresno model's guidelines
confuse goals, concerns, needs and problems. The Dallas model in-
volves a large commitment in time and staff for imp]ementation.2

Deductive Approach: Witkin® indicated that this approach

provides goals before data is collected. By using both immediate and
future goals, a structure is developed from which new insights and

innovations can occur. If goals are properly stated, the solutions

Libid., p. 11.

2Witkin, An Analysis, p. 121.

31bid., p. 26.
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are kept separate from goals. Too long of lists of vague goals can
be a limiting factor.

Prepackaged Instruments and Kits: Nitkinl believed that the

strength of these packaged surveys was that they did provide a fairly
firm guidance and structure for survey implementation. Costs are
usually lower than those which must be developed locally. Battelle's
model mixes institutional and learner goals. The UCLA-CSE kit has 106
goals, making the process long and tedious. Bucks County and ACNAM
models lack procedures for establishing priorities. The Phi Delta
Kappan kit is the only one which has people interfacing with each
other. The others use written formats or goal prioritizing instru-

ments.

Problems Connected with Needs Assessments

Attempting to obtain meaningful data through needs assess-
ments can be difficult due to many factors. One must take into con-
sideration that citizens have rapid shifts in their perceptions of
needs. Media can create a demand that can be hard to sustain over a
period of time. Expectations of citizens can be raised too high
through surveys. Disillusionment can occur when programs and activi-
ties do not rapidly occur. Most needs assessments are only current

for a short period of time. Future projections from out-of-date

1w1tkin, “Needs Assessment Kits,"” pp. 5-17.
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information are only guessing at best. Therefore, assessing needs
must be an ongoing process if data is to be usab1e.1
Failure to assess one's own information needs leads to mean-
ingiess data or selection of an inappropriate needs assessment model.
Lumping people into categories is another major error which depreci-
ates the usefulness of data for programming based on needs. Needs
assessments focus on current perceptions and lack the ability in them-
selves to identify new ideas or concepts. To be creative, needs as-
sessments require sensitive interpretations to derive at the meaning
hidden behind the data.’
The Center for Evaluation and Research at Rhode Island Col-
lege contacted 73 sources attempting to develop a compendium of model
needs assessments or instruments that could be used by local school
districts. The following reflects the findings:3
1. State and local education agencies use needs assessments
to identify problem areas and prioritize educational
goals. Data is used to allocate funds.

2. Less than 20 percent of the education agencies rely

totally on external sources for setting goals.

1U.S. Department of Health, Education and Welfare, A Guide to
Needs Assessment in Community Education, by Bowers and Associates of
Reston, Virginia (Washington, D.C., Government Printing Office, 1976),
p. 6.

2Cross, "The State of the Art," pp. 19-21.

3Edward S. Kominski, "Needs Assessment in Education: More Dis-
crepancy Than Analysis," paper presented at the Annual Meeting of the
Evaluation Network, Aspen, Colo., 14 August 1978 (Bethesda, Md.: ERIC
Document Reproduction Service, ED 161 161, 1978), pp. 1-19.
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3. More than 80 percent conducted a deductive needs assess-
ment--formulation of goals, information collected re-
garding attainment of -yoals, and descrepancies ascer-
tained.

4. Few agencies used the inductive approach to needs assess-
ment which includes identifying the current state of af-
fairs, setting of goals, and measuring discrepancies.

5. More than 70 percent determined learner needs separately
from institutional needs.

6. Approximately 25 percent of local school districts did
not measure needs. Instead, they established priority
educational goals.

7. Although 70 percent distribute survey questionnaires,
only one-third contain both soft and hard data.

8. Over 70 percent use a Likert-type scale.

9. Almost all models or instruments focused on current con-
ditions. |

10. Less than ten percent used non-English versions of ques-
tionnaires.

11. Approximately 20 percent arrived at concensus using a
form of the Delphi technique.

12. Several commercial kits provided detailed instructions
for conducting the needs assessment.

Public institutions, especially school systems, are being

held accountable for their actions more than ever before. Quality

needs assessments must include a clear definition of needs,
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instruments should be available in various languages and culturally
sensitive, and soft and hard data should be collected to assist plan-
ners.

The technical quality must be improved, including the follow-
ing of basic measurement principles to increase validity. The instru-
ments should be field-tested to correct design flaws, and, finally,
proper sampling of the population must be inc]uded.1

Increasing the quality of educational planning may be diffi-
cult to achieve. Many vocational educational administrators fail to
develop long-range plans which require needs assessment. This reluc-
tance has been attributed to:

1. A lack of incentive to plan.
2. The power of local autonomy in the educational system.

3. Inadequate training of administrators in management and
planning.?2

Peter Drucker also has addressed this problem regarding the
difficulty of change by institutions.
A11 of man's institutions--and for that matter, all men--are
committed to what they are used to and reluctant to accept

that which_no longer needs doing or that which does not produce
results...3

Ybiq.

2J. Stanley Ahmann, Needs Assessment for Program Planning
in Vocational Education, Information Series No. 154 (Columbus: Ohio
State University - National Center for Research in Vocational Edu-
cation, 1979), p. 24.

3

Drucker, The Age of Discontinuity, p. 227.
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Summar
With the rapidly expanding demand for simple, yet valid

survey models, administrators may want to plan before undertaking a
general needs assessment model or kit. Much depends upon what the ad-
ministrator, steering committee, and community want to get out of the
survey. If they are faced with a serious and complex problem, they
may want to work on a manageable part of the problem rather than ex-
pend all their energies and resources on establishing broad, global

goals. Kaufman1

recommends that multiple needs assessment approaches
should be considered. Significant data bases already exist and just
need to be coordinated according to some agreed to plan. Limiting
the needs assessment to just a citizen survey may not produce the com-
munity profile that is needed to bring about serious change in the
problem situation. Many educational institutions stop when they com-
plete the goal setting process without addressing the real community
needs, thus allowing the status quo to continue.

The administrator needs to keep in mind that needs assess-
ments are political and that decisions are made in light of all the
best available data that can be brought to bear on the situation. The
research data is accumulated to assist in the decision making process and

not to dictate what should be the best solution to the problem. As

administrators allow citizens to grow close to the decision making

1Kaufman, "A Possible Taxonomy," pp. 60-64.
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Tevels, only those enlightened administrators may be able to handle
the possible stress of change.1
Enlightened administrators do not try to do the job alone.

They get a steering committee, involving people who are representa-
tive of various interest groups and populations. A carefully planned
needs assessment utilizes the techniques and format which serves the
purpose intended and produces the outcomes desired after some time
and effort is expended by those who should be represented. This care-
ful planning will pay off by providing the community with a strong
data base which can be updated regularly. A valid and reliable foun-
dation can help to bring about the needed changes to improve the
qguality of 1ife in the commum'ty.2

The survey is not, and should not be, an end in itself. If the

purpose is merely to assemble useful information for referral

by anyone who cares to consult it, then the survey should be

so planned and conducted. If it is to be part of an action pro-

gram, then it should be so oriented, and only the material nec-

essary should be solicited. Knowledge about the community has

value if it is used only as an aid in the normal discharge of

the duties of citizenship; or it may lead to more definite,

enterprising action toward community betterment. In any case,

the survey is not the end product; it is a tool to work with.

The end product is a healthy, vital, growing community whose

citizens are alert to its needs and possibilities and active in

building the type of community they want.3

When administrators realize that the research in the liter-

ature can provide some practical assistance, and when they come to

1Fenwick W. English, "The Politics of Needs Assessment,"
Educational Technology, November 1977, pp. 16-17.

2

Kaufman, "A Possible Taxonomy," pp. 60-64.

3Ro]and L. Warren, Studying Your Community (Hartford, CN:
Case, Lockwood & Brainard for the Russell Sage Foundation, 1955),
p. 307.
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realize that most problems 1lie within the people who have to live

with the problems, then the words of Stufflebeam will take on new
meaning. “...Evaluation is a communication process, a political pro-
cess; it reguires management ski1ls.“1 Kaufman2 would agree by making

and keeping the people as partners in the needs assessment process.

1Br‘andt, “On Evaluation," pp. 249-254.

2Kaufman, "A Possible Taxonomy,” pp. 60-64.



CHAPTER III

METHODOLOGY

Research Design

A needs assessment was conducted involving local agencies
who are members of the Community Education Consortium for Lifelong
Learning (CECLL) and a systematic sample of a random sample of house-

holds in the Oklahoma City area.

Population of the Study

Community: This population included the Oklahoma City Metropolitan

Area using the census tracts from the Polk Data.1

The Oklahoma City
population was established at 403,213 by the 1980 U.S. Census.

Local Agencies: This population included all 26 members of CECLL.

Agencies represented in this population included educational, voca-
tional, government, non-profit, libraries, civic organizations, both

public and private. The total population was included in this study.

Sampling Information

A systematic sample of 496 was taken from a random sample

of 1,994 households drawn from the Polk Data using the 1980 Census

1Annua'l Review: Oklahoma City 1979-1980 (Detroit, MI: R.L.
Polk & Co., 1980).

35
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tracts.1 To obtain a confidence ievel of 95 percent + / - five per-
cent, a sample size of 384 is required. The formula used to esti-

mate the sample size is: 2

nz(xNeC1-0))
(d2(N-1)+x°@(1-8))

WHERE n 2 THE REQUIRED SAMPLE 8IZE

x': THE TABLE YALUE OF CH!-SQUARE FOR OMNE DEGREE OF FREEDOM AND

THE DESIRED CONFIDENCE INTERVAL ~(USUALLY 90 OR 88%).

N = THE POPULATION 81ZE OR SAMPLE SIZE OF THE SMALLEST 8UB-GROUP
TO BE PROPORTIONATELY REPRESENTED.

® = THE POPULATION PROPORTION WHICH IT 18 DESIARED TO ESTIMATE
(.60 WILL GIVE MINIMUM SAMPLE SIZE).

d 2 THE DEGREE OF ACCURACY EXPRESSED A8 A PROPORTION
(.08 WITH CONFIDENCE INTEAVAL OF 00% ;,.028 WITH CONFIDENCE
INTERVAL OF 96%.) OR ¢ (100-CONFIDENCE INTERVAL O) ¢ 2,

Using a random start, every fourth address was selected from
the random sample. The 1981 City Directory and the State Zip Code
Directory were used to establish zip codes for each residence in the

systematic sample.

Instrumentation

The needs assessment instrument was designed through the
CECLL Needs Assessment Committee. The instrument contains nine gen-
eral problem areas, seven of which were drawn from the Kemerer mode]3
with Arts and Culture, and Occupations added. Support services of
Transportation, Child Care, and Financial Aid were included to reflect

the comittee's concern with basic assistance the community would

libid.

2Chester A. Hauskin, "Estimating Sample Size," Journal of Re-
search Services, vol. 3, no. 1 (Colorado State College, 1963), pp. 3-4.

3Kemerer, "A Procedural Model," pp. 227-233.
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require to participate in 1ifelong learning activities provided by
CECLL member agencies. In each of the nine general problem areas a
check 1ist format was used to stimulate thinking with blank spaces

provided for expression of personal wants and needs not listed.

Validation of the Instrument

Construct validity was established as follows: A modified
Delphi technique was used with the CECLL member representatives to
establish the nine general problem areas. The information was mailed
to the CECLL members prior to a regularly scheduled meeting with in-
structions to consider any additions or changes to the nine general
problem areas based on those areas addressed by their respective
agencies.

A second round of the modified Delphi brought a concensus
for the present nine general problem areas. Representatives from 23
CECLL member agencies were divided into two groups on a self-selection
basis. Each group received four of the major problem areas. The re-
maining problem was given to the group which finished first. Using a
brainstorming technique, CECLL member agencies listed programs and
services which could be addressed in the assigned problem areas. The
items were prioritized and through concensus a final list of specific
items was established for each of the nine general problem areas based
on the criteria question, will this item produce meaningful information
for planning purposes? Results of this meeting were the basis for the
design of the instrument.

Content validity was increased as the same representatives

from 23 CECLL member agencies, who are involved in research with their
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individual institutions, responded to the draft instrument through a
modified Delphi technique, agreeing to two types of responses: active
and passive. This was important since CECLL agencies include program-
mers and service providers. The modified Delphi results also indi-
cated that a Likert-type questionnaire would not produce meaningful
nominal data based on individual preferences. A check-list format
with four blank spaces for each category was selected. This would
provide both hard and soft data which could be used in projecting new

programs or the development of additional information sources.

Reliability of the Instrument

A pilot study was conducted to pretest the CECLL "Needs
Assessment Instrument" and the methodologies to be employed. Doctors
Generatl Hospita11 in Oklahoma City agreed to allow its employees to
participate in the pilot study on company time. An evaluation was
attached to each instrument requiring a written response on the fol-
lowing questions:

1. Approximately how long did it take you to complete

the needs assessment?

2. Did you need any help to complete the needs ass-

essment? If yes, what kind of help did you receive?

3. Other comments.

Out of the 45 instruments distributed by the department
heads, 37 were completed and returned as instructed. This pilot

study provided information which aided in the revision of the

1Copies of correspondence granting approval of staff time,
procedures for testing, and evaluation form are in Appendix E.
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instrument. Instructions were more clearly defined and spaced so they
stood out more visibly. The phrases leading into the problem areas
were personalized, making the directions self explanatory and easier
for respondents to write in items of personal interest or concern. A
bold reminder was added across the top of the instrument stating,
"Within the Next 12 Months..." This was added to make the responses
more realistic and help prioritize choices. One category was printed
incorrectly and was subsequently corrected.

The average time for completion of the instrument was 9.8
minutes with time ranging from three to 30 minutes. Instructions were
readily understood and followed by all 37 respondents. Items selected
were broadly represented through the instrument. High interest was
reflected in the occupations and health major problem areas due to the
setting where the pilot study was conducted. The results of the pilot
study accurately measured the wants and concerns expressed by the re-
spondents. For ease of data collection, individual items and response
areas were numbered for computer cards.

The CECLL "Needs Assessment Instrument" was subjected to
a test-retest per McNemar1 to determine its reliability. Twenty-one
of the original 37 in the pilot study from Doctors General Hospital
were retested within six weeks of the pilot study. The McNemar test

resulted in no significant changes at .05 level of significance, thus

1Sidney Siegel, Non-Parametric Statistics for the Behavioral
Sciences (New York: McGraw-Hill Book Company, Inc., 1956), pp. 63-64.
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strengthening the reliability of the CECLL "Needs Assessment Instru-

ment."

Data Acquisition

Local Agencies: The instrument was mailed out to the CECLL member

agencies with a self-addressed and stamped envelope. Additional in-
structions directed the agency respondents to check off items they
felt their client populations would want or need in 1ifelong learning
opportunities. The CECLL member agencies were instructed to project
percentages for people needing child care, transportation and/or
financial aid. After a two-week delay, a follow-up phone call was
made to remind the local agency to complete the instrument. A1l 26
agencies returned the completed instruments.

Community: The needs assessment instruments were mailed out to the
systematic sample of 496. A master list was maintained with a number
assigned to each selected address in the systematic sample. To assure
a confidence level of 95 percent, the data acquisition plan included
numbering each return envelope according to the number on the master
1ist. As the completed instruments were returned, the numbers were
checked off the master Tist. The instruments were mailed using first
class postage. The instructions on the instrument requested a return
within two weeks. Those not returned received a telephone contact
requesting a response within one week. If telephone contact was not
possible, a second instrument was sent with an urgent notice attached,
complete with an enclosed stamped self-addressed return envelope. All
acquired data was kept confidential and the instruments contained no

names unless offered by the respondents requesting information.
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By June of 1982, after receiving the final returns by mail,
telephone interviews were made by a group of volunteers. For these
contacts a script was prepared and followed by the volunteers who
were familiar with CECLL.

The script included an introduction of the caller, purpose
of the call, how the information was to be used, confidentiality of
the respondent's name and information, and a request for the person to
be a respondent. Once agreement was obtained, the volunteer read the
CECLL "Needs Assessment Instrument" over the telephone and marked the
jtems as indicated by the respondent. After completing the instru-
ment, the volunteer thanked the respondent for his or her time. 1In
case of in-depth questions, a referral was made to a CECLL member

agency or staff person.

Treatment of the Data

The needs assessment data was computerized using the Statis-
tical Package for the Social Studies (SPSS), which determined (1) fre-
quencies, (2) percentage of response and (3) relationships between
Tocal agencies' total responses and the community responses using SPSS
sub-programs. The Yates correction factor was used in computing X2.

The sub-program CROSSTABS was used to compute the exact
probability of significant relationships between the various responses
of local agencies and the community. CROSSTABS was used to identify
empty cells in write-in items and cells with frequencies of less than

five.
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Summary of Methodology

The study involved the two populations--CECLL member agen-
cies and a systematic sample of a random sample based on the Polk Data
for the Oklahoma City area, using households identified in the 1980
Census. The CECLL "Needs Assessment Instrument" was evaluated for
content and construct validity through an interagency organization
using a modified Delphi technique. The instrument was subjected to a
pilot study and a test-retest using McNemar test for reliability. The
instrument was mailed out to the systematic sample and to the CECLL
member agencies. Using the SPSS sub-program CROSSTABS, the returned
data was processed to determine relationships of responses in the nine

general problem areas and the supportive service categories.



CHAPTER IV

FINDINGS

A total of 402 of the community population responded to the
CECLL “Needs Assessment Instrument" either by mail or through a tele-
phone contact. Of this total, 186 gave at least one positive response
while 216 responded that they were not interested at the time. In
computing chi-square, only the 186 positive responses were compared
with the local agency projections.

Of the 157 items listed on the CECLL "Needs Assessment In-
strument" only 69 were tested. All write-in items were eliminated
because the end was too small for a chi-square analysis. The testing

of the 69 items revealed 52 agreements.

Research Question 1

Do measurable similarities exist between the frequencies of
responses of the local agencies and the community, regarding the total
items in the nine general problem areas as listed on the CECLL "Needs
Assessment Instrument"?

Significant agreement1 was found in the total items responded
to by local agencies and community in the nine general problem areas.
The overall percentage of agreement of frequencies of positive re-

sponses was 75 percent, as reflected in Table 1-1.

1Agreement means that there is no significant difference at
.05 level of significance.
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TABLE 1-1

AGREEMENT BETWEEN POSITIVE RESPONSES OF LOCAL AGENCIES AND
COMMUNITY ON TOTAL ITEMS IN NINE GENERAL PROBLEM AREAS

DISAGREEMENT ia:zm 26%

AGREEMENT

TOTAL

{
U
10 20 30

NUMBER OF ITEMS TESTED

|
U | | I
40 60 6o 70

AGREEMENT = NO SIGNIFICANT DIFFERENCE AT .05 LEVEL OF CONFIDENCE
USING X2 TEST WITH YATES CORRECTION FACTOR.
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Research Question 2

Does a significant relationship exist between the frequen-
cies of responses of the local agencies and the community, regarding
the responses in each of the nine general problem areas as listed on
the CECLL "Needs Assessment Instrument"?

Significant agreements between local agency and community
positive responses were identified in seven out of the nine general
problem areas listed on the CECLL "Needs Assessment Instrument."
Table 2-1 reflects frequencies of 52 agreements out of 69 items
tested for 75 percent average agreement. The percentage of agreement
column was added for clarity of understanding and comparison and to
compensate for the unequal number of tested items in each general
problem area.

Criteria for agreement was set at .05 level of significance.



TABLE 2-1
AQREEMENTS BETWEEN LOCAL AGENCIES AND COMMUNITY POSITIVE RESPONSES

ON TOTAL ITEMS IN EACH OF THE NINE GENERAL PROBLEM AREAS

NAME OF
"GENERAL
PROBLEM AREA

FREQUENCY OF
AGREEMENTS

¢ OF X2 TESTS FOR EACH

GENERAL PROBLEM AREA

PERCENTAGE OF AGREEMENT

ARTS AND CULTURE ° ) 100
GQOVERNMENT [ s 76
OCCUPATIONS (] 12 42

ML A : . o
Sonumen ’ ‘
ENVIRONMENT e e . 100

LIFE SATISFICATION [ 14 se

HEALTH s 8 es
SAFETY 8 8 100
NZS82 Nz6® X=76%

AGREEMENT=NO SIQNIFICANT DIFFERENCE AT .08 LEVEL

97
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Research Question 3

Does a significant relationship exist between the frequen-
cies of responses of the local agencies and the community, regarding
active participant type responses within each of the nine general
problem areas as listed on the CECLL "Needs Assessment Instrument"?

Significant agreements were identified between local agen-
cies and community responses for active participation type items.
Table 3-1 reflects 31 agreements above .05 level of significance
out of 38 chi-square tests performed, for an average mean of 82 per-
cent agreement. This is a seven percent increase over the 75 percent
agreement reported in Table 1-1 by local agencies in predicting com-

munity interest in active participation in formal types of learning.



TABLE 3-1
AGREEMENTS BETWEEN LOCAL AGENCIES AND COMMUNITY TOTAL ACTIVE POSITIVE
RESPONSES IN EACH OF THE NINE GENERAL PROBLEM AREAS

NAME OF GENERAL ¢ OF AGREEMENTS ¢ OF X2 TESTS PERFORMED PERCENTAGE OF
PROBLEM AREA ON ACTIVE POSITIVE ON ACTIVE POSITIVE RESPONSES AGREEMENT
RESPONSES TESTED
ARTS AND CULTURE 7 7 100
QOVERNMENT 2 4 80
OCCUPATIONS 2 ) 40
' : .
CONSUMER ECONOMICS 2 2 100 &
ENVIRONMENT 4 4 100
LIFE SATISFICATION 3 3 100
HEALTH P s 80
SAFETY o o 100
‘Nz231 Nz3sS Xz82%

AGREEMENT= NO SIGNIFICANT DIFFERENCE AT .08 LEVEL
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Research Question 4

Does a significant relationship exist between the frequen-
cies of responses of the local agencies and the community, regarding
the passive information or assistance type responses within each of
the nine general problem areas as 1isted on the CECLL "Needs Assess-
ment Instrument"?

Significant agreements were identified between local agen-
cies and community responses for passive type information needs.
Table 4-1 reflects 22 agreements above .05 level of significance out
of 31 chi-square tests performed for an average mean of 71 percent
agreement. This is a decrease of four percent over the 75 percent

average mean agreement in Table 1-1.



TABLE 4-1
AGREEMENTS BETWEEN LOCAL AGENCIES AND COMMUNITY TOTAL PASSIVE
POSITIVE RESPONSES IN EACH OF THE NINE GENERAL PROBLEM AREAS

NAME OF GENEMAL | Gy basewe posrmve | @ OF X° TESTS pEnromuEr | PERcENTace of
RESPONSES TESTED
ARTS AND CULTURE 2 ‘2 100
GOVERNMENT 4 4 100
OCCUPATIONS 3 4 43
CONSUMER ECONOMICS 3 3 100 8
ENVIRONMENTS 2 2 100
LIFE SATISFICATION 4 4 100
HEALTH 1 3 383
SAFETY 2 2 100
NZ22 Nz31 X:71%

AGREEMENT = NO SIGNIFICANT DIFFERENCES AT .08 LEVEL



Research Question 5

Does a significant relationship exist between the frequen-
cies of the responses of the local agencies and the community, re-
garding each individual item listed in the nine general problem areas
as listed on the CECLL "Needs Assessment Instrument"?

Significant agreements between local agencies and the com-
munity on each individual item were identified. In Table 5-1 (Arts
and Culture), all items were in agreement above .05 level of signifi-
cance.

In Table 5-2, all items in Government were in agreement,
except items #22 (How to Register to Vote) and #23 (Citizenship Train-
ing) measured a significant difference at .05 Tevel.

In Table 5-3 (Occupation), five out of twelve items were in
agreement. The following seven items measured significant differ-
ences:

#38 (Job Interviewing Techniques)

#44 (Welding)

#45 (Typing)

#52 (Child Care Services)

#53 (Career Counseling Services)

#55 (Availability of English as a Second Language)

#57 (Services for Handicapped)

In Table 5-4, two of the six items in Child Care/Parenting
showed significant agreement between local agencies and community.
Four of the six items measured significant differences at .05 level as

follows:
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# 62 (Alternatives to Child Care Centers)

# 68 (Single Parents)

# 69 (Parents of Special Children)

# 70 (Step Parents)

In Tables 5-5 (Consumer Economics), 5-6 (Environment), and
5-7 (Life Satisfaction), local agencies and community were in agreement
above the .05 level of significance.

In Table 5-8, five of the eight items in Health showed sig-
nificant agreement between local agencies and community. Three items
measured significant differences at .05 level as follows:

# 124 (Drug and Alcohol Education)

# 132 (Where Services Are Located)

# 133 (Health Screening Services Available)

In Table 5-9 (Safety), all eight items were in agreement be-

tween the local agencies and community responses.



ARTS & CULTURE

TABLE 6-1

SIGNIFICANT RELATIONSHIPS BETWEEN LOCAL AGENCIES AND COMMUNITY

AGREEMENT TO POSITIVE RESPONSES FOR EACH

INDIVIDUAL ITEM WITHIN

EACH OF THE NINE GENERAL PROBLEM AREAS

PERCENTAGE OF PERCENTAGE OF .
POSITIVE POSITIVE X%, LEVEL OF
ITEM » LOCAL AGENCY
COMMUNITY RESPONSE RESPONSE SIGNIFICANCE
N=186¢ N=z26¢
1 20 19 NONE
2 24 86 NONE
s 27 81 NONE
4 23 30 NONE
) ss 42 NONE
10 28 40 NONE
11 22 31 NONE
18 20 40 NONE
17 66 a2 ( NONE

NO SIGNIFICANT DIFFERENGCES WERE MEASURED AT .05 LEVEL

€5



GQOVERNMENT

TABLE §-2

SIGNIFICANT RELATIONSHIPS BETWEEN LOCAL AGENCIES AND COMMUNITY
AGREEMENT TO POSITIVE RESPONSES FOR EACH
EACH OF THE NINE PROBLEM AREAS

INDIVIDUAL ITEM WITHIN

PERCENTAGE OF PERCENTAGE OF 2
POSITIVE POSITIVE X o8 LEVEL OF
ITEM ¢ LOCAL AGENCY
COMMUNITY RESPONSE RESPONSE S8IGNIFICANCE
N:186 N:2e
22 18 LY .08%
2s 13 a2 .001%
24 so a0 NONE
28 41 a6 NONE
so 48 42 NONE
s1 s2 62 NONE
s2 32 42 NONE
83 ss 39 NONE

XSIGNIFICANT DIFFERENCES WERE MEASURED AT .08 LEVEL

2]



SIGNIFICANT RELATIONSHIPS BETWEEN LOCAL AGENCIES AND COMMUNITY
AQGREEMENT TO POSITIVE RESPONSES FOR EACH

OCCUPATIONS

INDIVIDUAL

TABLE 6-3

EACH OF THE NINE PROBLEM AREAS

ITEM WITHIN

PERCENTAQGE OF

PERCENTAQGE OF

em . POSITIVE Locerle:‘;:wa X2, LEVEL OF
COMMUNITY RESPONSE RESPONSE S1GNIFICANGCE
NZt186@ NZ28
88 24 40 .08%
Y 23 as NONE
44 ° 27 L01%
48 18 39 .003%
40 33 40 NONE
st ss 64 NONE
62 23 68 .0004%
63 23 80 .001%
64 19 a8 NONE
68 10 40 .00001%
68 22 3 NONE
57 27 64 01%

* SIGNIFICANT DIFFERENCES WERE MEASURED AT .08 LEVEL

GG



CHILD REARING/PARENTING

TABLE 65-4

SIGNIFICANT RELATIONSHIPS BETWEEN LOCAL AGENCIES AND COMMUNITY

AQGREEMENT TO POSITIVE RESPONSES FOR EACH
EACH OF THE NINE PROBLEM AREAS

INDIVIDVUAL ITEM WITHIN

PERCENTAGE OF

PERCENTAQGE OF

2
POSITIVE POSITIVE xma LEVEL OF
ITEM » LOCAL AGENCY
COMMUNITY EESPONSE RESPONSE SIGNIFICANCE
NZ1080 Nz26
o2 22 40 .01%
es 34 80 NONE
o8 19 84 .0003™
P 14 6o .00001 ™
7O 16 48 .0000 ™
71 23 42 NONE

* SIGNIFICANT DIFFERENCES WERE MEASURED AT .06

LEVEL

99



_.CONSUMER ECONOMICS

TABLE 6-6

SIGNIFICANT RELATIONSHIPS BETWEEN LOCAL AGENCIES AND COMMUNITY

AQREEMENT TO POSITIVE RESPONSES FOR EACH
EACH OF THE NINE PROBLEM AREAS

INDIVIDUAL ITEM WITHIN

PERCENTAGE OF

PERCENTAGE OF

POSITIVE POSITIVE Xos LEVEL OF
ITEM » LOCAL AGENCY
COMMUNITY RESPONSE RESPONSE SIGNIFICANCE
NZ186 N:26
Te 40 &8 NONE
77 83 62 NONE
82 89 64 NONE
Y 87 23 NONE
04 31 31 NONE

NO SIGNIFICANT DIFFERENCES WERE MEASURED AT .08 LEVEL

LS



TABLE 5-¢
ENVIRONMENT

SIGNIFICANT RELATIONSHIPS BETWEEN LOCAL AGENCIES AND COMMUNITY
AGREEMENT TO POSITIVE RESPONSES FOR EACH INDIVIDUAL ITEM WITHIN
EACH OF THE NINE PROBLEM AREAS

PERCENTAGE OF PERCENTAQGE OF .
POSITIVE POSITIVE Xos LEVEL OF
ITEM # LOCAL AGENCY
COMMUNITY RESPONSE RESPONSE SIGNIFICANCE
NZ186 NZ26
89 se a8 NONE
00 48 a2 NONE
' X} 'Y ) 80 NONE
o2 ') 27 NONE
o7 33 ss NONE
Y se 31 NONE

NO S8IGNIFICANT DIFFERENCES WERE MEASURED AT .05 LEVEL

89



LIFE SATISFACTION

TABLE 6§-7

SIGNIFICANT RELATIONSHIPS BETWEEN LOCAL AGENCIES AND COMMUNITY
AGREEMENT TO POSITIVE RESPONSES FOR EACH
EACH OF THE NINE PROBLEM AREAS

INDIVIDUAL ITEM WITHIN

PERCENTAGE OF PERCENTAQGE OF .
' POSITIVE POSITIVE Xos LEVEL OF
ITEM # LOCAL AGENCY
COMMUNITY RESPONSE RESPONSE SIGNIFICANCE
Nz186 N:226

108 87 42 NONE
104 37 ss NONE
108 30 31 NONE
110 17 27 NONE
111 18 81 NONE
118 48 64 NONE
117 48 88 NONE

NO SIGNIFICANT DIFFERENCES WERE MEASURED AT .05 LEVEL

69



TABLE 6-8
HEALTH

SIGNIFICANT RELATIONSHIPS BETWEEN LOCAL AGENCIES AND COMMUNITY
AGREEMENT TO POSITIVE RESPONSES FOR EACH INDIVIDUAL ITEM WITHIN
EACH OF THE NINE PROBLEM AREAS

PERCENTAQE OF PERCENTAQE OF 0
POSITIVE POSITIVE X o LEVEL OF
ITEM # LOCAL AGENCY
COMMUNITY RESPONSE RESPONSE SIGNIFICANCE
Nz=186 N:Z2e
122 50 60 NONE
123 41 42 NONE
124 30 54 .02%
128 s2 42 NONE
128 41 39 NONE
131 so 'Y ) NONE
132 27 54 .01™
133 3o .2 .003™

* SIGNIFICANT DIFFERENCES WERE MEASURED AT .05 LEVEL

09



SAFETY

TABLE §6-9

S1GNIFICANT RELATIONSHIPS BETWEEN LOCAL AGENCIES AND COMMUNITY

AGREEMENT TO POSITIVE RESPONSES FOR EACH

INDIVIDUAL ITEM WITHIN

EACH OF THE NINE PROBLEM AREAS

PERCENTAGE OF PERCENTAGE OF ’
POSITIVE POSITIVE X8 LEVEL OF
ITEM » LOCAL AGENCY
COMMUNITY RESPONSE RESPONSE SIGNIFICANCE
N=186 N:=28
158 28 81 NONE
139 27 180 NONE
140 18 18 NONE
141 se 30 NONE
142 18 18 NONE
143 28 19 NONE
148 58 68 NONE
149 43 38 NONE

NO SIGNIFICANT DIFFERENCES WERE MEASURED AT

.05 LEVEL

19
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Research Question 6

Does a significant relationship exist between the projec-
tions of the local agencies and the frequencies of responses of the
community, regarding the need for child care to participate in life-
long learning activities?

Significant agreement above .05 level was measured between
the responses of the local agency projections and community responses
for child care services as a requirement for program participation.
In Table 6-1 a significant F value was measured, requiring a T test
formula with separate variance estimate to be used. No significant

t in child care was measured.



CHILD CARE

TABLE

AGREEMENT BETWEEN POSITIVE RESPONSES OF THE COMMUNITY AND LOCAL
AGENCY PROJECTIONS ON REQUIRED CHILD CARE SERVICES FORPROGRAM

PARTICIPATION

COMMUNITY

LOCAL AGENCY

N=186 N=26
MEAN 171.8% 17.2%
F VALUE 4.20
2-TAIL PROBABILITY 0.00
SEPARATE VARIANCE
ESTIMATE
T-VALUE 1.837
DEGREES OF FREEDOM 60.16
2-TAIL PROBABILITY 0.1786

T TEST MEASURED

NO SIGNIFICANT DIFFERENCE <.05 LEVEL.

€9
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Research Question 7

Does a significant relationship exist between the projec-
tions of the local agencies and the frequencies of responses of the
community, regarding the need for transportation to participate in
lifelong learning activities?

Significant agreement above .05 level was measured be-
tween the responses of the local agency projections and community
responses for transportation services for participation in community
activities. In Table 7-1 a significant F value was measured at .05
Tevel, requiring a T test formula with separate variance estimate to

be used. No significant t was measured.



TABLE
TRANSPORTATION

AGREEMENT BETWEEN POSITIVE RESPONSES OF THE COMMUNITY AND LOCAL
AGENCY PROJECTIONS ON REQUIRED TRANSPORTATION FOR PROGRAM

PARTICIPATION

COMMUNITY LOCAL AGENCY
N:=188 Nz 26
MEAN 8.1% 16.3%
F VALUE 2.88
2-TAIL PROBABILITY 0.003
SEPARATE VARIANCE
ESTIMATE
T-VALUE 1.93
DEGREES OF FREEDOM 47.83
2~TAIL PROBABILITY 0.086

T TEST MEASURED

NO SIGNIFICANT DIFFERENCE .08 LEVEL

g9
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Research Question 8

Does a significant relationship exist between projections
of the local agencies and the frequencies of responses of the commu-
nity, regarding the need for financial aid to participate in lifelong
learning activities?

Significant difference at .05 level was measured between
the responses of the local agency projections and community responses
for financial aid as a requirement for participating in learning acti-
vities. Using the T test formula with separate variance estimate,

t measured -2.63, p - .023.



FINANCIAL AID

TABLE 8-1

AGREEMENT BETWEEN POSITIVE RESPONSES OF THE COMMUNITY AND LOCAL
AQENCY PROJECTIONS ON REQUIRED FINANCIAL AID FOR PROGRAM PARTICIPATION

COMMUNITY LOCAL AGENCY
N=186 Nz 26
MEAN 8.1% 18.1%
F VALUE 2.08
2-TAIL PROBABILITY 0.037
SEPARATE VARIANCE
ESTIMATE
T-VALUE -2.36
DEGREES OF FREEDOM 40.93
2-TAIL PROBABILITY 0.028 %

x

T TEST MEASURED A SIGNIFICANT DIFFERENCE €.08 LEVEL.

L9



CHAPTER V

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary

The purpose of this study was to determine whether meaning-
ful data could be obtained from the CECLL "Needs Assessment Instrument"
for use in planning adult and community activities and related support
services in the greater Oklahoma City area.

The 1iterature review presented in Chapter Il covered vari-
ous types of needs assessment, evaluation and decision-making models
along with different approaches recommended by authorities in the
field.

From the review of literature, it was determined that the
CECLL "Needs Assessment Instrument" followed, in part, the recommen-
dation that each community should start from scratch in designing an
instrument to reflect its own uniqueness. CECLL used part of the
needs assessment model presented by Aker and Kemerer in How to Assess

Needs for Community Instructional Services. The CECLL "Needs Assess-

ment Instrument" was expanded to include Arts and Culture and Occupa-
tions.

Construct validity was achieved through a modified Delphi
technique with officials from CECLL member agencies. Reliability was
increased through a pilot study and a test-retest using the McNemar

test for significance of changes in a six week period of time.
68
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The CECLL "Needs Assessment Instrument" was mailed to a
random sample of households drawn from the 1980 Census. Follow-up
telephone interviews were required to obtain adequate responses for a
95% + / - 5% confidence level. Out of the sample of 496, 402 re-
sponses were received from the community population. Of these re-
sponses 186 expressed an interest in a formal learning activity or
for information to be used in unstructured learning. The 186 commu-
nity responses were compared with 26 local agency projections of com-
munity needs, using SPSS and sub-programs to determine significant

relationships.

Conclusions

The analysis of the data obtained from the CECLL "Needs
Assessment Instrument" indicates that data from an interagency effort
can provide meaningful information for program planning by local
agencies and groups cooperating in the greater Oklahoma City area.

In the analysis of the needs assessment data, significant
relationships or agreements were measured in seven of the nine general
problem areas for x of 75 percent at .05 level of significance. Fur-
ther analysis revealed that an 82 percent agreement existed between
the local agency projections and community positive responses for
active participation in formal learning settings. This indicates that
local agencies who are CECLL members are interpreting the majority of
community needs for learning, Significant agreements were measured
between the local agencies and the community responses for informal,

non-structured learning in six out of nine general problem areas for
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x of 71 percent. This indicates that local CECLL member agencies are
.interpreting community needs for information outside structured set-
tings.

Further analysis of the needs assessment data discloses
that there is an overall tendency by the local agencies to over-esti-
mate the magnitude of the community needs. The following significant
differences were measured at the .05 level between the responses of
the Tocal agencies and the community in two of eight items in Govern-
ment:

How to Register to Vote

Citizenship Training
These significant differences could reflect the local agencies' needs
to gain public approval and passage of local millages. Oklahoma City
has had an increase in Cambodians, Laotians, Vietnamese and Mexicans,
which could have affected the perception of community needs by the
local agencies serving this special population.

Significant differences were measured at .05 level in the
following seven of the nine Occupation items:

Job Interviewing Techniques

Welding

Typing

Child Care Services

Career Counseling Services

Availability of English as a Second Language

Services for Handicapped
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Oklahoma City did have a Tow unempioyment rate of five percent in
early 1982. This may have affected the responses of the community.

Significant differences were measured at the .05 level in
the following four of the six Child Care/Parenting items:

Alternatives to Child Care Centers

Single Parents

Parents of Special Children

Step Parents
Without demographic data on the community respondents, it is diffi-
cult to explain the significant differences with any degree of accu-
racy.

Significant differences were measured at the .05 level in
the following three of the eight Health items:

Drug and Alcohol Education

Where Services Are Located

Health Screening Services Available
The significant differences require further research to determine why
they occurred. Data is lacking as to the degree community respondents
may have received assistance or information on health items. Pub-
licity on misuse of alcohol and drugs could have influenced the find-
ings.

A significant difference at .05 level was measured be-
tween the local agency projections and community responses to Finan-

cial Aid support services. Further research is required to ascertain
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if community resources are being over-allocated to certain programs
or services beyond the expressed needs of the community in the Okla-
homa City area.

The design of the CECLL "Needs Assessment Instrument" may
need to be revised based or the analysis of the data. A1l write-in
items were eliminated due to low cell count. Due to the limited
response and the computerized format of the instrument, write-in items
had Tittle value in planning. Also, the instrument was Timited to the
English reading people, eliminating responses by limited English read-
ing people residing in Oklahoma City.

The apparent flexibility of the CECLL "Needs Assessment
Instrument" should allow each community to identify its own specific
items under the nine general problem areas. By following procedures
for validation and reliability, the CECLL "Needs Assessment Instru-
ment" could prove to be helpful to communities interested in planning
to match their programs and information resources with jdentified
comunity needs without having to start from scratch.

In the opinion of this researcher, the interagency approach
to designing and conducting needs assessment is worth the time, ef-
fort and costs invoived. The CECLL "Needs Assessment Instrument” is
a flexible tool which did provide the local agencies with a 1ist of
needs ranked by frequency count. The local agencies reviewed the
1ist and decided which needs they had the resources to address.

Some needs required only more publicity so people knew about the
availability of resources to meet those needs. Others required long

range planning due to the lack of funds.
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Community responses to needs appeared to form a pattern
of concern. Items which pertained to the individual and family had
the highest frequency count. The next major pattern of responses was
in the neighborhood needs and then concerns with the community at
large.

Conducting a scientific needs assessment provides the de-
cision makers with the data to document reasons why they want more
or less funds allocated for adult and community education activities.
Using intuition may have some validity, but it does not take the place
of sound and reliable data that is updated on a regular basis. Adult
and community educators must stop trying to do the job alone and
recognize that problems are community problems and are resolved best
through joint efforts of representatives from government, civic and
religious groups, business and industry, and other educational organ-
jzations. MWith the advent of limited funding and shrinking community
resources, adult and community educators must develop working trust
relationships with other agencies which are committed to 1ifelong
learning as a way to improve the quality of life for people in the

community.

Recommendations

Based on the knowledge gained by this study, the following
recommendations are made for further study:
1. A study should be conducted to determine acceptability
of the nine general problem areas (as defined in the
CECLL “"Meeds Assessment Instrument") by authorities in

the field of adult and community education.
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A study should be conducted to determine the length of
time the identified community needs remain valid before
they are addressed.

A study should be conducted to determine the extent to
which institutions of higher education address needs
assessment as part of administrative preparation.

A study should be conducted to determine cultural rele-
vancy of the CECLL "Needs Assessment Instrument" for
Timited English speaking people in the metropolitan
areas.

A study should be conducted to determine the influence
of demographic data on active and passive responses by
the community, using the CECLL "Needs Assessment Instru-
ment."

A study should be conducted to determine the useful-
ness of the CECLL "Needs Assessment Instrument" when
adapted to identify staff development needs.

A study should be conducted to compare the needs of

the community with the local agency projections of
community needs in the geographic four quadrants of

the Oklahoma City area, using the CECLL "Needs Assess-
ment Instrument."

A study should be conducted to determine how resources
are allocated by local agencies and to determine the
degree to which resources are being matched to identi-

fied community needs.
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9. A study should be conducted to determine the degree of
difficulty another community would encounter in adapt-
ing the CECLL "Needs Assessment Instrument" for use in
another metropolitan area.

Finally, it is recommended that a population sample be
taken from a source other than households in the census tracts. This
researcher found numerous errors, 1isting parking lots, vacant Tots,
and abandoned homes as having heads of households. Validation of
names and addresses was time consuming without having to cull out

errant household 1istings.
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BYLAWS
OF

COMMUNITY EDUCATION CONSORTIUM FOR LIFELONG LEARNING, INC.

ARTICLE I
Offices
The principal office of the corporation shall be located at
900 N. Klein, Oklahoma City, OK 73106, or at such other places as

the Board of Directors may determine.

ARTICLE II
Membership
Section 1. The members of the corporation shall be one (1)
class, with the following qualifications:
1. Non-profit, educational, civic, or governmental agen-
cies, institutions or organizations in the greater
Oklahoma City area having a commitment to lifelong

learning.

Section 2. Any qualifying entity interested in becoming a
member of the corporation shall submit a written and signed
application on a form approved by the board of directors to the
secretary of the corporation. Applicants whose applications are
so approved shall become members of the corporation on payment
of the required initiation fee and dues.

Section 3. Each member in good standing shall be entitled

to one vote on each matter submitted to a vote of the members.
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Section 4. The board of directors, by affirmative vote of
two-thirds (2/3rds) of all the members of the board, may suspend
or expel a member for cause after an appropriate hearing, and, by
a majority vote of those present at any regularly constituted
meeting may terminate the membership of any member who shall be in
default of the payment of any regular dues.

Section 5. Any member may resign by filing a written
resignation with the secretary, but such resignation shall not
relieve the member from any obligation to pay any dues,
assessment or other charges.

Section 6. Membership in this corporation is not trans-
ferable or assignable.

ARTICLE III

Meetings of Members

Section 1. Annual Meeting. An annual meeting of the members
shall be held at the principal office of the corporation on the
first Friday in the month of February in each year, beginning
with the year 1983, at the hour of nine o'clock a.m., for the
purposes of electing directors and for the transaction of such
other business as may come before the meeting. If the day fixed
for the annual meeting is a legal holiday in the State of
Oklahoma, such meeting shall be held on the next succeeding busi-
ness day. If the election of directors is not held on the day
'‘designated herein for any annual meeting, or at adjournment
thereof, the board of directors shall cause the election to
be held at a special meeting of the members as soon thereafter as

is convenient.
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Section 2. Special Meetings. Special meetings of the mem-
bers may be called by the president, the board of directors, or
not less than 20 percent of the members having voting rights, at
a place designated by the board of directors. If no designation
is méde, the place of meeting shall be the principal office of the
corporation in the State of Oklahoma, but if all the members shall
meet at any time and place, either within or without the State of
Oklahoma, and consent to the holding of a meeting, such meeting
shall be valid without call or notice, and at such meeting any
corporate action may be taken.

Section 3. Notice of Meetings. Written or printed notice

stating the place, day and hour of any meeting of members shall
be delivered either persconally or by mail, to each member
entitled to vote at such meeting, not less than 10 nor more than
15 days before the date of such meeting, by or at the direction of
thelpresident, or the secretary, or the officers or persons
calling the meeting. In case of a special meeting or when
required by statute or by these bylaws, the purpose or purposes
for which the meeting is called shall be stated in the notice.
If mailed, the notice of a meeting shall be deemed to be deliv-
ered when deposited in the United States mail addressed to the
member at his address as it appears on the records of the cor-
poration, with postage thereon prepaid.

Section 4. Informal Action by Members. Any action required
by law to be taken at a meeting of the members, or any action
that may be taken at a meeting of members, may be taken without a
meeting if a consent in writing, setting forth the action so
taken, is signed by all the members entitled to vote with respect

to the subject matter thereof.
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Section 5. Quorum. Members holding fifty percent (50%) of

the votes that may be cast at any meeting shall constitute a
quorum at such meeting. If a quorum is not present at any
meeting of members, a majority of the members present may adjourn
the meeting from time-to-time without further notice.

Section 6. Proxies. At any meeting of members, a member
entitled to vote may vote by proxy executed in writing by the
member or by his duly authorized attorney in fact. No proxy
shall be valid after two months from the date of its execution,
unless otherwise provided in the proxy. All written proxies must

be submitted in advance to the secretary.

ARTICLE IV

Board of Directors

Section 1. General Powers. The affairs of the corporation
shall be managed by its board of directors. Directors must be
residents of the State of Oklahoma and must be representatives
of members of the corporation.

Section 2. Number, Tenure, and Qualifications. The number
of directors shall be eight (8). Directors shall be elected at
the annual meeting of members, and the term of office of each
director shall be until the next annual meeting of members and the
election and qualification of his successor.

Section 3. The board of directors shall elect officers
annually at a meeting to be held on the first Tuesday in April of
each year. The board of directors may remove any officer at any
time by a two-third (2/3rds) vote of all board members. Any
vacancy in office may be filled by the president with approval by

the board of directors.
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ARTICLE V

Committees

Section 1. Finance Committee. At the first annual meeting,
the finance committee will be etablished by the board. The presi-
dent will nominate four members to be approved by the board for
membership on the finance committee. In the initial year, two
persons will be appointed for one-year terms and two will be
appointed for two-year terms. Finance committee members will
serve two-year term appointments thereafter. The finance commit-
tee members will be appointed from agencies who are the major
contributors of funding to support the annual budget. The
treasurer shall be the chairman of the finance committee._

Duties of the finance committee shall be to:

1. serve as the clearinghouse for all grant proposals
submitted by the consortium or its members when the

application is in the name of the corporation;

2. assume a supportive role in obtaining fiscal resources
to support corporation objectives;

3. make budget recommendations to the board of
directors.

The finance committee will meet as often as necessary to con-
duct business. Any vacancy occurring in the committee by death,
resignation, withdrawal from membership, or otherwise shall be
filled by majority vote of all the remaining members of the com-
mittee. Any person so elected shall serve for the remainder of

the term of his predecessor.
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Section 2. Other Committees. Other committees not having

and exercising the authority of the board of directors in the

management of the corporation may be designated by a resolution

adopted by a majority of the directors present at a meeting at

which a quorum is present. Except as otherwise provided in such

resolution, members of each such committee shall be members of

the corporation, and the president of the corporation shall

appoint the members thereof. Any members thereof may be removed

by the person or persons authorized to appoint such members when-

ever in their judgment the best interests of the corporation

shall be served by such removal.

ARTICLE VI

Executive Director

The executive director shall be the chief staff officer
of the corporation and shall be responsible for imple-
menting the policies of the corporation.

The executive director shall assist the board of direc-
tors in determining professional staff positions and
shall recommend professional staff to the board of
directors for approval.

The executive director shall be responsible for all
management functions of the corporation including the
employment and discharge of secretarial, and clerical
personnel in such positions as the board of directors
shall authorize and within the framework of the approved
budget.

The executive director shall be respensible for daily
and long-range planning, fiscal operations and long-
range financial development within the framework of
policies and procedures established by the board of
directors.

a. The executive director shall work in close
liaison with the president on all policy matters.

b. The executive director shall work in close
liaison with the treasurer and finance committee
on all fiscal matters.
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5. Under the direction of the president the executive direc~
tor shall serve as a spokesperson for lifelong learning
at national and state forums and shall provide liaison
with governmental agencies and other associations and
organizations, both public and private.

6. The executive director shall be responsible for promoting
and managing membership services.

7. The executive director in consultation with the board of
directors may retain outside legal counsel, public rela-
tions counsel, and other consultants for the cor-
poration.

8. The executive director shall recommend to the board of
directors for its approval the selection of an outside
certified public accountant for the association.

9. The executive director shall have the right to have
prior notice of all meetings of the corporation and the
board of directors and shall serve ex officio to them.

10. Other duties, responsibilities and privileges of the
executive director shall be determined by the board of
directors.

ARTICLE VII

Contracts, Check, Deposits and Funds

Section 1. Contracts. The board of directors may authorize
any officer or officers, agent or agents of the corporation, in
addition to the officers so authorized by these bylaws, to enter
into any contract or execute and deliver any instrument in the
name of and on behalf of the corporation, and such authority may
be general or may be confined to specific instances.

Section 2. Checks, Drafts, or Orders. All checks, drafts,
or orders for the payment of money, notes or other evidences of
indebtedness issued in the name of the corporation, shall be
signed by such officer or officers, agent or agents of the cor-
poration, and in such manner as shall from time-to-time be deter-
mined by resolution of the board of directors. In the absence of

such determination by the board of directors, such instruments

-7~
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shall be signed by the treasurer or an assistant treasurer and
countersigned by the president or a vice-president of the cor-
poration.

Section 3. Deposits. All funds of the corporation shall
be deposited from time-to-time to the credit of the cor-
poration in such banks, trust companies, or other federally
insured depositories as the board of directors may select.

Section 4. Gifts. The board of directors may accept on
behalf of the corporation any contribution, gifts, bequest, or

devise for any purpose of the corporation.

ARTICLE VIII

Books and Records

The corporation shall keep correct and complete books and
records of accounts and shall also keep minutes of the proceedings
of it members, board of directors, committees having and exer-
cising any of the authority'of the board of directors, and the
membership committee, and shall keep at the principal office a
record giving the names and addresses of the members entitled
to vote. All books and records of the corporation may be
inspected by any member, or his agent or attorney for any proper

purpose at any reasonable time.

ARTICLE IX

Fiscal Year

The fiscal year of the corporation shall begin on the 1lst
day of July in each year and end at midnight on the 30th day of

June of the following year.
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ARTICLE X

Dues

Section 1. Annual Dues. The board of directors shall deter-
mine from time-to-time the amount of annual dues payable to the
corporation by members and shall give appropriate notice to the
members.

Section 2. Payment of Dues. Dues shall be payable in
advance on the lst day of September in each year. Dues of a new
member shall not be prorated.

Section 3. Default and Termination of Membership. When any
member is in default in the paymeni of dues for a period of six
(6) months from the beginning of the period for which such dues
became payable, its membership may thereupon be terminated by the

bacard of directors as provided hereinabove.

ARTICLE XI

Corporate Seal

The board of directors shall provide a corporate seal, which
shall be inscribed: Community Education Consortium for Lifelong
Learning, Inc.

ARTICLE XII

Waiver of Notice

Whenever any notice is required to be given under the pro-
visions of the articles of incorporation or the bylaws of the cor-
poration, a waiver thereof in writing signed by the person or per-
sons entitled to such notice, whether before or after the time
stated therein, shall be deemed equivalent to the giving of such

notice.
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ARTICLE XIII

Amendment of Bylaws

These bylaws may be altered, amended, or repealed, and new
bylaws may be adopted by a majority of the directors present at
any regular meeting or at any special meeting, if at least ten
(10) days' written notice is given of intention to alter, amend
or repeal or to adopt new bylaws at such meeting or vote of the

members at any regular or special meeting or as the case may be.

APPROVAL OF DIRECTORS

The foregoing bylaws were read and discussed, section by
section, by the directors, who have authority to adopt bylaws
which shall remain effective until legally amended or repealed.

Following such discussion, they were duly approved at a

meeting held in Oklahoma City, Oklahoma, on the /7& day of
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CECLL MEMBERSHIP

AREA VO-TECH DISTRICT #22
AREAWIDE AGING AGENCY

ARTS COUNCIL OF OKC
CELEBRATIONS

CENTRAL STATE UNIVERSITY
CITY-CO HEALTH DEPT.

CITY OF OKLAHOMA CITY

COMMUNITY ACTION PROGRAM
COMMUNITY COUNCIL OF CENTRAL OKLA.
FRANCIS TUTTLE VO-TECH CTR.
JUNIOR LEAGUE OF OKC

LEAGUE OF WOMEN VOTERS OF OKC
MENTAL HEALTH ASSN. OF OK CO.
METROPOLITAN LIBRARY SYSTEM
NEIGHBORHOOD DEV & CONSERV CTR.
OKLAHOMA CITY PUBLIC SCHOOLS
OKLAHOMA CITY UNIVERSITY
OKLAHOMA HISPANIC CULTURAL CTR.

19.
20.
21.
22.
23.
24.
25.
26.

OSCAR ROSE JUNIOR COLLEGE
RETIRED SENIOR VOLUNTEER PROGRAM
SO. OKC. CHAMBER OF COMMERCE

SO. OKC JUNIOR COLLEGE

UNITED CHURCH MINISTRIES

YMCA

YOUTH SERVICES, INC.

YWCA
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SHARING YOUR WANTS AND CONCERNS

Dear Reswgent:

We are asking for your haip in completing a survey of educationvinformation needs and interests. This survey 1s being
conducted by the Community Egucation Consortium for Lifetong Leaming (CECLL), an organization made up of the
foliowing:

Argawios AGnQ Agency Communny Council of Central OK OK City Publc Schoow Unned Church Mimestnes
Ans Councl of OKC Jurior Lesque OK Cay Unversity

Ceietrations League of Women Voters OK Hspenc: Cutural Comer Vo-Tecn Dugtnct 021
Central State Unversity Menial Heann Assn OK Co Quecar Rose Junex Coliege Vo-Tech Dstnct 822

Citv ot Quanomy City Metro Litrary System 0! OK Co RASVP YMCA

Cuy-County heamn Ox g O anc Sa. OXC Chamoet of Commerce YWCA

Communsty Acnon Program Conseevaon Cems! So OXC Jr Colege Youth Servces jor OKC. inc

The purpose of CECLL IS 10 betier meet community educatonatinformational needs and interests through s member
organizations shanng therr resources and information. The purpose of this survey 1s to provide CECLL with current
information about the commumty needs and Interests so that the members can better provide service 10 you and others.

We have enclosed a self-addressed. stamped envelope for your convenience in retuming your compieted survey form to
us. YOUR HELP 1S NEEDED AND APPRECIATED. If you wish turtner information about CECLL or the survey you may call
us at {405 272-5584 or wnte. Your information will be keot confidential.

TO SHARE YOUR WAMTS AND CONCERNS . ..

e We ask that you carefully consider the nine major subject areas indicated in this needs
assessment.

® Place check marks beside any subjects or services that interest you.

® Use the blank lines to write in any additional topics or services that you would use within the next
12 months.

1. It you check or write in items you are interested in taking, you are stating that you are
interested in actively participating in ieaming expeniences that would be held in some community
location such as a public library. school building. church, or city park facility. These activities could
be short lectures. informal discussion groups. workshops or institutes that meet several times. or
structured courses such as those provided by colleges and universities.

2. It you check or write in items you want to become more aware of. you are indicating that you
would like to receive information or assistance without attending any class-like activities. The
information could be provided by mailing printed matenal to you. advising you of sources of
information or assistance that you may take advantage of by telephone. or that you may visit.

WITHIN THE NEXT 12 MONTHS. . ..

HEALTH SAFETY
| want 1o 0IMCIDate In I9AMING MOre about: | want 1o parscipate in leaming More about:
—— 42) First- 20 ang CPA traming — 58) Drug satety
e 43} Physicai “iness — 59) Trathc sataty
— 441 Drug ang alconol education e 501 JOU sHiety
—— 45) Diseasa prevention — 61) Horne satety
- 461 Nulntion ang diet ——— §2) Hunting safety
—_7 e 83) Water sports salety
u— ] — 64)

— 19) e 65)

— 50 — 66)

| #ant to bacoms more awase ol 7,

— 51) How 10 choose 3 heaith serice | want 1o become more aware ol

——— 52) Where sennces are ‘ocated —— §8) Sources of heip in umes of cnsis
— 53) Heaith screening sennces available — 69) Signs of chiid abuse

— 54 —_T0

— 55) ———T1)

- 56) — )]

— /] I < )

Please check any of the services below that you would need if you were to participate in any of

the activities you have checked.

—— 74) Child Care . 76) Financial Aid
——. 75) Transportation —77) Other

01 For recording purposes. please complete your zip code 73— __

It you would like to receive information on programs developed from your responses, please

provide the information below:

Name Phone

Address City. State, Zip Code
Please return completed survey in self addressed envelope. Thank you for your participation.
Please return survey In two Weexs.
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WITHIN THE NEXT 12 MONTHS. ..

ARTS AND CULTURE
: want [0 sarmcioate N -@armng Mmare aoout
— 1) Vanous reiigious denels
— 02! An ‘orms of the Southwest
—— 13 Cuitural actviues of the Southwaest

—— J%) Ants ana cutture of greups of nauonanties (Nauve Amencan,

rispanics)
— G5}

J— ]

—_—T

— 8

' am nierested in 1aking :@ssans in
—— 091 Cit painting

— 01 Country ang Western gance
— 1o Guitar

_2

]

—

— 15}

! mant o cecome more awars ot

— 161 intercuitural acuviies in OK

—— TV Histoncai events ang sites in OK
—_—8

—_9

— 20

—_—12

GOVERNMENT
| want to pamcipate in leaming more about’
— 22) How 10 reqister 10 vcte
—— 23) Citizenshio traiming
— 28) Orgi g 3 nexgy
—— 251 How (0 make changaes through the .0cal governmant
—26)

-2

— 28

p—- )}

1 want 10 pecoms more aware of:

—— 30) Our state ana feaeral representatives

——— 31) How 1o reach the nght govemment agency
— 32) Structure of local govemment

— 33} Lagat jargon used

— 34

R}

-—36

—3n

OCCUPATIONS
| want to parncipate n iearning more about:
— 38) Job nterviewing techmiques
—— 391 Work amituges
— 40

4}

—42)

—43)

{ want training in
—— 44) Weiaing
—— 45} Typing
——- 46) Computers
— a7

—48)

—49)

— 50}

1 want to become more aware of.

-— 51) Job openings

— §2) Chutd care services

—— 53) Career counsaing services

—— 54) Avalatiity of basic skills and development ciasses
— 55) Avallabiity of English as a secona language class
— 56) Services for unemployed

—— 57} Services lor hanaicapped

— 58}

—159

— 60}

—

CHILD REARING.PARENTING
| want to parcipate in learming more apout:
— 62} Alternatives 1o chuid care centers
—— 63) Chilg ceveicpment
— 54

— 65

— 66)

— 6N

| want to become more aware of special parenting techniques (or:

—-. 68) Single parens

— 69) Parents of special chiidren
— 70) Step-parent

— 71} Tesnage parents

—_—T2

—T73

—_

— 75}

CONSUMER ECONOMICS
| want 1o parncipate \n ieaming more about:
— 76) Tax preparavon
——— 77) Tax sheiters
w— 78}

-

— 80}

— 0

| wamnt 10 become more aware of:

—— 02) Parsonal money management
e 03} insurance laws

—— 04) Credit regulavons

—— 05)

—08)

—_— 07

—. 08)

ENVIRONMENT
| want to DArICIDALe IN lBAIMING Mofe about:
—— 09) Altemate sources of energy
e 10) Imp g heng!
— 11) Techmques of energy zonservation
—— 12) Management and control of nanral resources
—13)

p——td

—— 15

—16)

1 want to become more aware of:
— 17} Conservabon measures

—— 18) Poliubon prodiems
- 18)
—20)
—-_21)
—_22)
LIFE SATISFACTION

1 want to parcipate in lsaming more about:
—— 23) Problem sotving techmques

——- 24) Stress management tachniques
—— 25) Speed reaging

-_—28)

—2N

— 28

-—29

f want o n

—~—— 30) Tennis

~— 31) Communny theatre
— 32}

-

—34)

— 35

| want to become more aware of:

-—— 36) Leisure ims actrvities availadle
—— 37) Selt-umprovement activities
-—138

—- 39}

~— 401

—n
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JOINT RESOLUTION

WHEREAS, the greater Oklahoma City metropolitan area has an abundant supply of
programs, services and activities, and

WHEREAS, open communications and joint planning can help reduce unnecessary
duplication of service, lower overall program costs, and improve the quality and
effectiveness of activities aimed at meeting the needs of the public, and

WHEiZEAS, the signers of the resolution have agreed to provide the necessary
support services and resources to implement jointly planned ventures to improve the
quality of life in the community, and

WHEREAS, Community Education involves a defined community in the identifica-
tion of its needs, wants, and concerns and is the effective utilization and development
of existing human, physical, and financial resources within and outside the com-
munity to satisfy these needs, wants, and concerns;

BE IT RESOLVED that the following signer(s) of this resoll;tion have given their
commitment to the creation of the Community Education Consortium for Lifelong Learning
and will serve to make this Consortium an effective mechanism to help improve the quality

of life in the greater Oklahoma City metropolitan area.

Date Agency or Institution

Signer
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January 8, 1982

Donald Carney, Administrator
Doctors General Hospital
Robinson & N. W. 13th
Oklahoma City, OK 73103

Dear Mr. Carney:

The Community Education Consortium for Lifelong Learning (CECLL) is in
the process of planning a community assessment of educational needs. The
present plan has a timeline to field test the questionnaire by January 25
and to conduct the assessment during February, 1982.

In the past you and Don Faught have supported such community efforts on
a personal basis by participating in the Community Education Forum conducted
Tast March at Oklahoma City University. I am again asking for your support
to assist CECLL in field testing the brief questionnaire. However, what I
need to have is an institution 1ike Doctors General to allow 50 or more of
its staff to complete the questionnaire to determine whether or not the instru-
ment needs any further revision prior to the actual community assessment.

1 understand that AMI home office in Houston must approve this request.
If approval is received prior to January 25, CECLL will provide you with a
computerized print-out of the field test results plus an analysis of the
written items. This data may be helpful to Doctors General in planning staff
development activities.

Since CECLL has been honored as a national model for interagency
cooperation, I can also acknowledge Doctors General as a contributing agency
in the manual for Community Needs Assessment. This manual will be distributed
nationally during the fall of 1982.

1 appreciate your support in the past and look forward to working together
to help improve the quality of 1ife in the Oklahoma City area.

Enclosed is a draft of the instrument to be field tested. I estimate
that it can be completed within 5-10 minutes. Please contact me if you need
further information.

Sincerely,
d%z; 71 Fh i

John N. Hatfield
CECLL Supervisor
272-5584

JNH/bh

Enclosure:



February 8, 1982 _“@ E‘jfﬂ ﬂ

Mr. John Hatfield

Supervisor

Community Education Consortium
for Lifelong Learning

Oklahoma City, Oklahoma

Dear John:

Thank you for allowing Doctors General Hospital to be an
institution in your field test project for CECLL. We are honored
to be involved in this community-wide program.

Your printed questionnaire, along with your typewritten
one requesting responses to the time necessary to complete the
formal one, was distributed at a department manager's meeting
earlier this year. A request was made that these managers ask
staff persons to complete both questionnaires and return them
to me no later than February 1.

As discussed in a telephone conversation with you, the number
received by the designated date was less than anticipated. As a
result, inquiries were made and the current number of responses
enclosed reaches 37. Of these, a limited number do not reflect
a mailing address or indication of the person completing the form.
As a result, you may wish to either eliminate these in your study
or include them in a category of their own. In the same manner,
of those showing the names, you are receiving a cross-representa-
tion of our hospital staff, with samplings from all specialty areas.

Once again, thank you for involving our hospital in this
project. Should you have questions, please do not hesitate to
contact me.

Sincerely,

/Em?’
T. Don Faught
Director
Public Relations and Marketing
TDF:s

An American Medical International, Inc Health Care Center
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February 11, 1982

T. Donald Faught

Doctors General Hospital
Robinson & N. W. 13th
Oklahoma City, OK 73103

Dear Don:

May I take this opportunity to thank you personally and
Doctors General Hospital for the excellent cooperation and com-
munity service rendered in field-testing the CECLL community
needs assessment instrument. The 37 responses indicated that the
staff had no difficulty in completing the instrument within an
average of 10 minutes.

I'm attaching in rank order, the tabulation of the results. With
further analysis, it may be possible to extract those items which
can be developed into a staff development plan.

Since the Field-test is part of a national model, Doctors General
will be acknowledged as a key contributor. When the Manual is
completed, I'11 send you multiple copies for your internal use.
Again, Don, I want to thank you and Mr. Carney for your invalu-
able assistance as CECLL attempts to coordinate efforts in im-
proving the overall quality of life in the Oklahoma City area.

Sincerely,

};o{n N. Hatfield

CECLL Supervisor
JNH/bh

Attachment: 1

cc: Mr. Carney
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March 9, 1982

Mr. T. Donald Faught
Director of Public Relations
Doctors General Hospital
1407 N. Robinson

Oklahoma City, OK 73103

Dear Don:

Regarding the CECLL “"Needs Assessment" instrument, it has been one
month since the employees at Doctors General completed the survey.
Since this instrument is unique in its design, it has already received
national attention.

Dr. Annmarie Shirazi, Director of Staff Development for South Oklahoma
City Junior College, has been selected to present a paper on our needs
assessment at a national conference in New York City during May, 1982.
Doctors General will be acknowledged for its contributions and support.

Although the instrument has been validated by professional researchers,
who are CECLL members, a question of reliability remains. By having

the same people complete the instrument again would satisfy this question
and strengthen the use of the needs assessment.

May 1 again request your assistance? I'm enclosing 29 revised instruments
to be completed by the employees whose names appear on each instrument.

Your instructions should indicate that they are to complete the
questionnaire as they did previously. 1 estimate the time for com-
pletion to be three to five minutes.

Please call me when you have received the completed instruments,
hopefully within one week.

Sincerely,

%%WM

n N. Hatfield
CECLL Supervisor

cc: Donald Carney
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LI'IMI Memorandum

To Those Listed Below Date. March 9, 1982

—"
From T. Don Faught / ;26b7%224ﬁzy43L“‘ CC Donald G. Carney

Public Relations John Hatfield

Subject Needs Assessment Questionnaire

Some of you, along with some of your staff members, cooperated
recently in completing a ''meeds assessment" questionnaire from
the local Community Education Consortium for Lifelong Learning
(CECLL) organization.

Attached is a copy of the letter which explains the question-
naire and how your assistance is appreciated.

Additionally, CECLL is asking further assistance (third paragraph
of attached letter) from the same persons who completed the
questionnaire initially. Namely, these persons are being asked
to complete it again.

The organization has filled in the names of those persons who
cooperated in the first assessment.

Your cooperation is being asked again to provide the attached
questionnaire to those participating previously, ask them to
complete it and return it either to you or to Public Relations
no later than Tuesday, March 16.

Thank you for your assistance.
TDF:s

Lula Melker, RN

Gina Preston, RD

Joe Reason

April Williams

Stella Willingham, ART
Pat Wahl, RN

Bob Williams

Raymon Montgomery
Kenneth Self

Polly Bader
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CECLL NEEDS ASSESSMENT

FIELD TEST
DOCTORS GENERAL HOSPITAL

Please take a few minutes to complete the following questionnaire about

the CECLL Needs Assessment Instrument.

1. Approximately how long did it take you to complete the needs assessment?

/’- V/IIILV)/\ -

2. Did you need any tflg/to complete the needs assessment?

yes {7 no

If yes, what kind of help did you receive?

3. Other comments.

The results of this needs assessment will be available at Doctors General
Hospital within three (3) weeks.

Please return this sheet and your completed needs assessment form to
the Staff Development Office at Doctors General Hospital.

THANK YOU FOR YOUR TIME AND ASSISTANCE.



