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AN ANALYSIS OF THE BACKGROUND PROFILES AND SELF-ASSESSED 

EFFECTIVENESS OF OKLAHOMA PUBLIC SECONDARY 

SCHOOL ADMINISTRATORS BY RACE AND GENDER

CHAPTER I 

INTRODUCTION

I f  asked fo r  a statement  about an e f f e c t iv e  secondary school 

a d m in is t ra to r ,  the m ajor i ty  of  the publ ic and many school personnel would 

probably begin t h e i r  response with "He i s . . . "  By d e f in i t io n ,  e f f e c t iv e  

leaders  are  said to hold some c h a r a c t e r i s t i c s  in common:

They should be democratic in s ty l e ;  develop mutual t r u s t ,  
r e s p o n s ib i l i t y ,  and understanding with the p a r t ic ip a n ts  o f  the 
organ iza t ion ;  o f f e r  support ,  guidance, and ass is tance  to  the  school 
s e rv ice  center  personnel;  maintain p o s i t iv e  working re la t io n sh ip s  
with the community; f o s t e r  two-way communication; and possess 
knowledge of  the curriculum and in s t r u c t io n .  Among these leadership 
c h a r a c t e r i s t i c s  the re  i s  no mention of  the l e a d e r ' s  s e x . l

I t  can a lso  be noted t h a t  the de f in i t io n  o f  an e f fec t iv e  leader  included

no mention of  the l e a d e r ' s  race.

^Barbara S. Levandowski, "Women in Educational Administration: 
Where Do They Stand?" NASSP Bullet in  61 (September 1977):101.



However, a government survey for  the school year  1977-1978 

revealed t h a t  only the D i s t r i c t  o f  Columbia employed women in more than 

tw enty- f ive  percent  of  a l l  p r inc ipa l  and a s s i s t a n t  pr incipal c a t e g o r i e s . ^  

Fur ther ,  females who a t t a i n  an adm in is t ra t ive  p o s i t io n  may have to  l i v e  

with s te reo ty p es  o f  being " u n f e m i n i n e . Or i f  the adm in is t ra to r  i s  a 

minori ty  member, he/she i s  too of ten  thought not to have adequate educa

t iona l  t r a in i n g  fo r  the jo b .^

Popular  ideas about the  place o r  ro le  o f  women and m in o r i t i e s  

are  of ten  no t  only unfounded, but a lso  of ten con trary  to r e a l i t y . ^  The 

cu r ren t  educational o rganiza t ion  s t ru c tu re  has appeared to be c r e a t in g  

incongruencies  by encouraging women and m in o r i t ie s  to a t t a in  adm in is t ra 

t iv e  c r e d e n t i a l s  a t  i n s t i t u t i o n s  o f  higher educat ion ,^  but then channels 

these  persons in to  " leadership  ro le s  which do not lead to  adm in is t ra t ive  

advancement."6

In w r i t ing  advice fo r  women who a sp i re  to  educational l e a d e r sh ip ,  

Abrams encouraged the app l ican t  to "be a l i t t l e  o v e rq u a l i f ied ."^  The

U.S.,  Department o f  Health, Education, and Welfare,  S t a t i s t i c s  
o f  Public Elementary and Secondary Day Schools 1977-1978 School Year 
( F i n a l ) , by Betty J .  Foster  and Judi M. Carpenter (Washington, D.C.: 
Government P r in t ing  Office ,  1979), p. 19.

2
Jean Dresden Grambs, "Women and Adminis trat ion:  Confronta tion 

or  Accommodation?" Theory Into  Prac t ice  15 (October 1976):294.
3

Evans H. Harr is ,  "The Impact of  A u then t ic i ty  on the Black School 
Adminis t ra to r ,"  NASSP B ul le t in  60 (April 1976):82.

^Andrew Fishel and Janice  Pot tker ,  "Performance of Women P r i n c i 
pa ls :  A Review of  Behavioral and A t t i tud ina l  S tud ies , "  Journal o f  NAWDAC 
38 (Spring 1975): 110-117.

^Levandowski, p. 102. ^Grambs, p. 295.

^Joan D. Abrams, " From one who made i t :  Advice to women on t h e i r  
way up in school adm in is t ra t ion ,"  American School Board Journal 165 (Ju ly  
1978):27.



i ssue  o f  q u a l i f i c a t io n s  has been ra ised  by those in hir ing pos i t ions  as 

a b a r r i e r  for  keeping women and m inori t ies  from adm inis t ra t ive  p o s i t i o n s . 1 

Forced by the government to  h i re  a woman o r  minori ty  member, the school 

o f f i c i a l s  may s t a t e  t h a t  "they lowered s tandards  so th a t  the woman was 

e l i g i b l e . "2

Securing an adm in is t ra t ive  po s i t io n  requ ires  a single-minded 

purpose and dedicat ion t h a t  may e x t r a c t  more than the woman or  minori ty  

person i s  w i l l ing  or  ab le  to give. Family o b l ig a t io n s ,  real or  perceived, 

have been an argument used aga ins t  h i r ing  women for  s t r e s s fu l  or  respon

s i b l e  p o s i t i o n s .3

Some s tud ies  o f  adminis t ra tors  have provided reveal ing i n f o r 

mation about women in those  pos i t ions .  Way found t h a t  "the women were 

o ld e r ,  had more classroom teaching exper ience,  and were in t h e i r  previous 

p o s i t io n s  longer than m a l e s . Gross and Trask,  in t h e i r  study o f  e l e 

mentary p r in c ip a ls ,  found th a t  the women "were, on the average, o lde r  

than the m e n . "5

The choices a v a i la b le  to women and minori ty  members who attempt

^Edward J .  Van Meir, "Sexual Discrimination in School Adminis
t r a t i o n  Oppor tunit ies ,"  Journal of NAWDAC 38 (Summer 1975):163.

^Barbra Zakrajsek, "Obtaining a Pr inc ipa l  sh ip ,"  NASSP B u l le t in  
60 (April 1976):96.

•3

Kathryn Cir incione-Coles,  "The Administra tor:  Male or  Female?" 
Journal of  Teacher Education 26 (Winter 1975):327.

^Joyce Washnok Way, "A Comparison o f  Background P r o f i l e s ,  Career 
Expecta t ions ,  and Career Aspirat ions  of  Men and Women Public School 
Administrators" (Ed.D. d i s s e r t a t i o n .  Western Michigan Universi ty ,  1976), 
p. 98.

^Neal Gross and Anne E. Trask, The Sex Factor And The Management 
of  Schools (New York: John Wiley & Sons, 1976), p. 21,



to achieve a pos i t ion  in school adminis t ra t ion  o f te n  appear discouraging. 

Is a token pos i t ion  b e t t e r  than none?! I f  a cou r t  b a t t l e  must be waged,
p

i s  the c o s t  in money and time worth i t ?  The f r u s t r a t i o n  th a t  is  an 

in e v i t a b le  p a r t  of  applying f o r  a pos i t ion  th a t  i s  highly competitive 

must be handled by the a p p l i c a n t .^

I f  women or minori ty  members become a d m in is t r a to r s ,  what, i f  

any, s ta tements  may be made about them? Do people in  these groups who 

a t t a i n  a leadersh ip  po s i t io n  have common c h a r a c t e r i s t i c s ,  besides pos

sess ing  the  necessary c r e d e n t ia l s?^

Purpose o f  the Study

Studies  done in Michigan, Colorado, Pennsylvania,  and nationwide 

discovered t h a t  d i f fe rences  d id  e x i s t  among educat ional leaders  based on 

race and gender.  However, the d i f fe rences  were in background p ro f i l e s  

and not in leadership  e f f e c t iv e n e s s . ^

Therefore, the ques t ion  arose as to the background p ro f i le s  and 

leadersh ip  e f fec t iveness  o f  m inori ty  and women adm in is t ra to rs  in Oklahoma. 

To da te ,  no study had been undertaken to discover those indiv iduals  who, 

by na t ional  s tandards ,  would be considered unique because they held

^Zakrajsek, p. 98. ^Grambs, p. 296.

^Rosa A. Smith, "Women Administrators—Is the  Pr ice  Too High?" 
NASSP B u l le t in  60 (April 1976):102.

4Abrams, p. 27.

^Way, p. 97; Frances Juan i ta  Fox, "Black Women Administrators in 
the Denver Public Schools" (Ed.D. d i s s e r t a t i o n .  Univers i ty  of Colorado, 
1975). pp. 127-128; Jud i th  A. Smith, "Encouraging Women To Enter Admin
i s t r a t i o n , "  NASSP Bul le t in  62 (May 1978): 114-119; Gross and Trask, d o .  
217-219.



secondary adm in is t ra t ive  pos i t ions .  I f  s teps  are  to be taken to  encourage 

more women and m inor i t ie s  to become q u a l i f i e d  and apply fo r  secondary 

adm in is t ra t ive  pos i t ions  within Oklahoma, i t  was deemed necessary to 

have a r e a l i s t i c  assessment o f  those who had accomplished t h a t  goal .

Information needed about those ind iv idua ls  included determining 

t h e i r :  age when f i r s t  se lec ted  for  an adm in is t ra t ive  p o s i t io n ;  cu r ren t  

age; number of  years served in adm in is t ra t ive  pos i t ions ;  family s t a t u s ;  

educational  and ex p e r ien t ia l  preparation;  and s ize  of d i s t r i c t  where 

they were employed. Also, information regarding the in d iv id u a l ' s  p rofes

s ional  ca reer  o b jec t iv e s ;  reason fo r  becoming an adminis t ra tor ;  a s se s s 

ment as to why he/she was hired for  the adm in is t ra t ive  job;  and a s se s s 

ment of cons t ra in ts  which af fected  h i s / h e r  opportuni t ies  f o r  s e le c t io n  

as an adminis t ra tor  was considered valuable .  Final ly ,  a s e l f - e v a lu a t io n  

by each admin is t ra to r  as to h is /he r  e f fe c t iv en es s  for  the job completed 

the information deemed as c r i t i c a l  to study.

Concerned school adm in is t ra to rs ,  boards of  education, and teacher  

educators  could u t i l i z e  the information from the study to be b e t t e r  pre

pared to encourage women and minority members to aspire to secondary 

adm in is t ra t ive  p o s i t ions .

Statement of the Problem

The problem of  t h i s  study was to determine and analyze the  back

ground p ro f i l e s  and se l f - a s se s sed  e f fec t iv e n e s s  of public secondary school 

adm in is t ra to rs  in Oklahoma by race and gender.  Spec i f ica l ly ,  t h i s  inves

t i g a t i o n  involved the comparison of  minori ty  and white secondary adminis

t r a t o r s  on background p r o f i l e s  and s e l f - e v a lu a t io n  of e f f e c t iv e n e s s ;  the



comparison o f  minori ty  and white  secondary adm in is t ra to rs  by gender on 

background p r o f i l e s  and s e l f - a s se s se d  e f fec t iv e n e s s ;  and the comparison 

of males and females of  each group on background p r o f i l e s  and the s e l f -  

evaluat ion  o f  e f fec t iv en ess .

The study attempted to  answer these ques t ions :

1. What were the background p r o f i l e s  of  public  secondary school adminis

t r a t o r s  in Oklahoma fo r  1979-1980?

2. Did the  p r o f i l e s  d i f f e r  by race?

3. Did the p r o f i l e s  d i f f e r  by gender?

4. What were the a d m in is t ra to rs '  se lf -assessments  o f  t h e i r  e f fec t iveness  

on the  job?

Hypotheses to be Tested

Hgl: There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f fe ren ce  among minori ty ,

whi te ,  male, and female adm inis t ra tors  with regard to t h e i r  

m ar i ta l  s t a tu s .

Hq2: There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f fe rence  among minori ty ,

w hi te ,  male, and female adm inis t ra tors  with regard to t h e i r  

parenta l  s ta tu s .

Hq3: There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f fe rence  among minori ty ,

w h i te ,  male, and female adm inis t ra tors  with regard to t h e i r  

undergraduate majors.

Hq4: There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f fe rence  among m inori ty ,

w hi te ,  male, and female adminis t ra tors  with regard to t h e i r  

h ig h es t  educational degree a t t a in ed .

Hq5: There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f fe rence  among m inori ty .



white,  male, and female adm in is t ra to rs  with regard to  t h e i r  

previous work experience in education.

Hq6 :  There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d if fe rence  among minori ty ,

white,  male, and female adm in is t ra to rs  with regard to  the reason 

they became adm in is t ra to rs .

Hq7: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d if fe rence  among minori ty ,

white,  male, and female ad m in is t ra to rs  with regard to  t h e i r  

se lf -assessments  as to  why they were hired  as an adm in is t ra to r .

H q 8 : There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f ference  among minori ty ,

white,  male, and female ad m in is t ra to rs  with regard to  t h e i r  

se lf -assessments  o f  cons t ra in ts  which af fec ted  t h e i r  oppor tuni t ies  

for s e lec t io n  as an adm in is t ra to r .

Hq9: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f ference  among minority,

white,  male, and female adm in is t ra to rs  with regard to  t h e i r  

professional c a r e e r  ob jec t ives .

HqIO: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f fe rence  among minority,

white,  male, and female adm in is t ra to rs  with regard to  the number 

of  years served as a classroom teacher .

HqU :  There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f ference  among minori ty ,

white,  male, and female adm in is t ra to rs  with regard to  the number 

of  years served as adm in is t ra to rs .

Hq12: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f fe rence  among minori ty ,

white,  male, and female ad m in is t ra to rs  with regard to  t h e i r  

current  age.

Hq13: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f ference  among minority,

white,  male, and female adm in is t ra to rs  with regard to  t h e i r  age
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upon se lec t ion  fo r  t h e i r  f i r s t  ad m in is t r a t iv e  pos it ion .

Hq14: There is  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f fe rence  among minori ty ,

whi te ,  male, and female adm inis t ra tors  with regard to  the s iz e  

o f  the d i s t r i c t  (based on Average Daily Attendance) in which 

they are employed.

Hq15: There is  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f fe rence  among m inori ty ,

w h i te ,  male, and female adminis t ra tors  with regard to  t h e i r  

se lf -assessments  concerning t h e i r  job e f fe c t iv e n e s s .

Def in i t ion  of  Terms

A dm in is t ra to r ; The adm in is t ra to r  was def ined in t h i s  study as . .

the  head of  an individual  secondary school"^ or a person who

was designated as an a s s i s t a n t  to the head of  an individual
2

secondary school.  This d e f in i t io n  enabled the terms "p r in c ip a l"  

and " a s s i s t a n t  p r in c ip a l"  to be u t i l i z e d  synonymously with the 

term "adm in is t ra to r ."

Background p r o f i l e : For t h i s  study,  background p r o f i l e  was def ined  as

"a viv id  and concise ly  wri tten  sketch o f  the personal ch a ra c te r -  

i s t i c s ,  education, and other  experiences of a person." 

E f f e c t iv e n e s s : In th i s  study,  e f fec t iveness  was defined as the s t a t e  of

being "adequate to accomplish a purpose; producing the intended

^Encyclopedia of Education, 1971 e d . ,  s . v .  "Administration, 
Educat ional:  Role o f  Adminis tra tors ,"  by James R. Deneen.

^Car ter  V. Good, e d . .  Dictionary o f  Education, 3rd ed. (New York: 
McGraw-Hill, 1973), p. 15.

3
The Random House Dictionary of  the English Language, unabridged 

ed. (1971), s .v .  "background p r o f i l e . "



or  expected r e s u l t . " !  Evidence o f  e f fec t iveness  was displayed

by secondary adm in is t ra to rs  who u t i l i z e d  i d e n t i f i a b l e  leadership
2

s k i l l s  to f a c i l i t a t e  t h e i r  schools '  p roduct iv i ty .

M inor i ty : For t h i s  s tudy ,  minori ty was def ined as including those  persons 

who by s e l f - i d e n t i f i c a t i o n  ind ica ted  a rac ia l  a f f i l i a t i o n  of
O

Black, Spanish American, American Indian, or  O r ie n ta l .

Secondary school : The d e f in i t io n  o f  secondary school used in  t h i s  study

was l imited  to  . . education planned e sp ec ia l ly  fo r  young 

people o f  ages approximately twelve to  seventeen. . and 

included grades 7 through 12, or  some combination o f  those 

grades. ^

Limitat ions  o f  the Study

The in v e s t ig a t io n  was limited  to  those  minority or  white male 

or  female adm in is t ra to rs  in the public  secondary schools of  Oklahoma for 

the  school year  1979-1980, as i d e n t i f i e d  by the  Oklahoma S ta te  Department 

of  Education.G These indiv iduals  served as the  population fo r  the study.

^ Ib id . ,  s .v .  " e f f e c t iv e . "
2
Thomas 0. Landers and Robert S. Silverman, " I t ' s  the  Principal  

o f  the  Thing," NASSP B u l le t in  58 (September 1974):45.
3

U.S.,  Department o f  Commerce, Bureau of  the Census, 1970 Census 
o f  Population General Population C h a ra c te r i s t i c s  United S ta te s  Summary, 
Appendix B—Defin i t ions  and Explanations o f  Subject  C h a ra c te r i s t i c s  
(Washington, D.C.: Government P r in t ing  O ff ice ,  1972):App-7.

^Good, p. 522. ^ Ib id . ,  p. 322.

^Oklahoma S ta te  Department o f  Education, Finance Div ision,  
Teacher Personnel.
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Methodology

Two ques t ionnaires  were sent  to  a l l  minori ty  and to  a l l  the  

white female secondary adm in is t ra to rs  in Oklahoma and to a random sample 

o f  white male secondary ad m in is t r a to r s .  Names and c l a s s i f i c a t i o n s  of  

p a r t i c ip a n t s  were obtained from the Oklahoma S ta te  Department o f  Educa

t i o n .^  The school year  1979-1980 was used as the  base y ea r ,  with the 

information updated to  January 15, 1980.

The questionnaires  were developed and p i lo ted  to e s t a b l i s h  t h e i r  

content  v a l i d i t y .  P r io r  to  the  p i l o t  s tudy, a panel of educators  and 

adm in is t ra to rs  were asked to  evaluate  the instrument fo r  use as the 

se lf -assessm ent  ques t ionna ire .  Individuals  from Oklahoma were chosen 

who were general ly  acknowledged in the educational f i e ld  as being knowl

edgeable about ques t ionnaires  and t h e i r  preparat ion  and about secondary 

ad m in is t ra to rs .

For the p i l o t  s tudy,  copies o f  the ques t ionnaires  were given to 

white male secondary adm in is t ra to rs  who were taking graduate c la s se s  a t  

the Univers i ty  of  Oklahoma in the area  of secondary education or  educa

t ional adm in is t ra t ion .  White males were chosen, as those p a r t i c ip a t in g  

in the  p i l o t  were precluded from also p a r t i c ip a t in g  in the formal study.

The questionnaires  consis ted  of  two sec t ions :  1. demographic

data ,  which included statements  covering profess ional  o b je c t iv e s ,  reasons 

fo r  becoming an a dm in is t ra to r ,  and f ac to rs  a f f e c t in g  se lec t io n  and employ

ment, in add i t ion  to personal information; and 2. a se l f -assessm ent  of  

e f f e c t iv e n e s s .  The former ques t ionnaire  u t i l i z e d  a c h eck l i s t  and shor t

^Finance Division, Teacher Personnel
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answer format.  The l a t t e r  ques t ionnaire  presented a ra t ing scale  o f  the 

L ik e r t - ty p e l  with statements based upon c r i t e r i a  fo r  effect iveness  of  

secondary leaders  as found in  the l i t e r a t u r e .

A cover l e t t e r  expla in ing  the nature  o f  and reason for  the study,  

assuring anonymity, and s o l i c i t i n g  p a r t i c ip a t io n  was attached to the 

ques t ionna ires .  A stamped, addressed re turn  envelope was also  included.

As the study was designed to e l i c i t  responses from adm inis t ra to rs  

about demographic data and se lf -assessments  r e l a t i n g  to t h e i r  jobs ,  de

s c r ip t i v e  s t a t i s t i c s  were u t i l i z e d  to process and analyze the data .  

S p e c i f i c a l ly ,  the s t a t i s t i c a l  treatment included ca lcu la t ion  of  the means 

and frequencies  and a p p l ic a t io n  o f  the " t"  t e s t  o r  chi-square t e s t  to  a l l  

q u a n t i f i a b le  data.  For those few factors  t h a t  were not q u an t i f i ab le ,  

percentages were u t i l i z e d  in describing the responses.  The .05 level of 

s ign i f icance  was used as the c r i t e r i o n  fo r  accepting or re jec t ing  each of  

the hypotheses.

R e l i a b i l i t y  was e s ta b l i sh ed  by having a represen ta t ive  sample 

of respondents from the formal study complete the  self-assessment ques

t ionna i re  approximately four weeks a f t e r  they had completed the o r ig ina l  

form.

Organizat ion of the Study

The study i s  divided in to  five chapters .  Chapter I i s  the 

in t roduc t ion ,  and includes the  purpose of  the s tudy ,  statement of  the

I c i a i r e  S e l l i t i z ,  Lawrence S. Wrightsman, and Stuart  W. Cook, 
Research Methods in Social R e la t io n s , 3rd ed. (New York: Holt,  Rinehart,  
& Winston, 1976), p. 578.
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problem, hypotheses which were t e s t e d ,  d e f in i t io n  o f  terms, l i m i t a t i o n s ,  

and the methodology.

A review of r e la ted  l i t e r a t u r e  i s  contained in Chapter I I .  

Chapter I I I  provides the  d e t a i l s  of  the des ign and procedures 

of  the study.

Chapter IV furn ishes  th e  analys is  of  the da ta .

A summary o f  the  s tudy,  conclusions based on the da ta ,  and 

recommendations for  f u r th e r  re sea rch  are  contained in Chapter V.



CHAPTER II

REVIEW OF RELATED LITERATURE

A ra t io n a le  fo r  studying p r in c ip a l s  was offered by Tye: " . . .

the  p r inc ipa l  i s  the c r i t i c a l  person in th e  education process  . . . our 

schools  need p r in c ip a ls  who define themselves and who are  def ined  by 

o th e rs  as leaders ."^  Another reason fo r  a study of  secondary school ad

m in i s t r a to r s  was given by Thomas:

In education we have not provided equal opportunity to a l l  those 
who want to become school adm in is t ra to rs .  There is  no bas is  fo r  con
t inu ing  t h i s  p r a c t i c e .  Leadership i s  possib le  by any person,  regard
le s s  of  race ,  sex, educational background, weight, or  place  o f  b i r t h . %

I f  i t  i s  th e re fo re  acknowledged t h a t  by v i r tu e  of  p o s i t i o n ,  the 

secondary adm in is t ra to r  i s  the leader  o f  the school,  then the  concern 

becomes th a t  o f  the q u a l i t y  of leadership  exhib i ted .  Ovard s t a t e d :  

"E ffec t ive  leadership i s  re la ted  d i r e c t l y  to the method o f  operat ion of

^Kenneth A. Tye, "The Times They Are A Changin' f o r  School Prin
c i p a l s , "  Thrust for  Education Leadership 7 (October 1977):A-5.

2
M. Donald Thomas, "The Complexities o f  Educational Leadership," 

NASSP Bulle t in  61 (December 1977):38.

13
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the p r i n c i p a l . " !  And S togd i l l  contended t h a t  " c lu s te r s  o f  c h a r a c t e r i s t i c s  

d i f f e r e n t i a t e  leaders  from fo l lowers ,  . . . e f f e c t i v e  from in e f fe c t iv e  

l e a d e r s . "2

The f ina l  r a t io n a le  fo r  a study of  secondary adm in is t ra to rs  and 

t h e i r  e f fec t iveness  was found in the following statement by Morris and 

Seeman:

C r i t e r i a  f o r  e f fec t iv en ess  may vary sys tem at ica l ly  with the 
indiv idual  making the  evaluat ion:  d i f f e r e n t  people want d i f f e r e n t  
th ings  of  leadersh ip ;  o r  with the s i t u a t i o n :  what i s  e f f e c t iv e  
leadersh ip  in peace may not be e f f e c t iv e  leadership  in war. Studies,  
th e r e fo re ,  which examine the relat ions.among mult ip le  c r i t e r i a  of 
e f fec t iv en ess  are  of  v i t a l  importance.^

The complex p a t t e rn  o f  re la t io n sh ip s  which emerged in the  writings 

on the  sub jec t  n e ce s s i t a te d  reviewing the r e l a t e d  l i t e r a t u r e  under the 

following headings:

1. Establishment o f  c r i t e r i a  fo r  a s ce r ta in in g  e f fec t iveness  of  secondary 

adm in is t ra to rs

2. Rat ionale fo r  using a s e l f - s tu d y  approach

3. Demographic c h a r a c t e r i s t i c s  and c r i t e r i a  f o r  iden t i fy ing  the p ro f i l e  

o f  the  adm in is t ra to r

4. Rationale fo r  s tudying secondary adm in is t ra to rs  by race and gender

5. Sunmary of  r e l a t e d  l i t e r a t u r e

^Glen F. Ovard, Administration of  the Changing Secondary School 
(New York: Macmillan, 1966), p. 48.

2
Ralph M. S t o g d i l l ,  Handbook o f  Leadership (New York: Free

Press ,  1974), p. 81.
3

Richard T. Morris and Melvin Seeman, "The Problem of  Leadership: 
An I n te rd i s c ip l in a r y  Approach," in The Study o f  Leadership, eds. C.G. 
Browne and Thomas S. Cohn (Danvi lle ,  111.: I n t e r s t a t e  P r in te r s  & Pub
l i s h e r s ,  1958), p. 21.
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Establishment of  C r i t e r i a  fo r  Ascertaining Effect iveness 

o f  Secondary Administrators

In order  to e s t a b l i s h  c r i t e r i a  concerning adminis t ra tor  e f f e c 

t iv e n e s s ,  i t  i s  f i r s t  necessary to  b r ie f ly  review a few of  the theor ie s  

from which l a t e r  concepts have been developed. For without recognit ion 

of  the foundation created by the p as t ,  any cu r ren t  attempt to develop 

ra t iona l  c r i t e r i a  would f a i l  f o r  lack o f  s u b s ta n t ia t io n .

Kimbrough arid Nunnery provide an e x c e l l e n t  review o f  general 

adm in is t ra t ive  theory t h a t  has a p p l i c a b i l i t y  f o r  educational adminis t ra

t i o n .^  Five major movements in adminis t ra t ive  theory and t h e i r  main 

p ro tagon is t s  were:

1. S c i e n t i f i c  Management: Frederick W. Taylor,  who s t ressed  the e f f i 

c i e n t  and ra t iona l  use o f  human and mater ial resources to achieve 

the goals of  the organizat ion

2. Bureaucrat ic  S truc ture :  Max Weber, who promulgated a h ie ra rch ica l  

arrangement character ized  by s p e c ia l iz a t io n  and impersonality

3. Administrat ive Process: Henri Fayol, who def ined adminis t ra t ion  in 

terms o f  i t s  major funct ions

4. Human Relations or  T ran s i t io n a l :  Mary Parker F o l l e t t ,  who placed 

emphasis on the needs and re la t ionsh ips  of the human beings within 

any organization

5. General Systems or  Social Systems: Jacob W. Getzels and Egon G. Guba, 

who proposed a model fo r  organizat ions  t h a t  gave considera t ion to

iRalph B. Kimbrough and Michael Y. Nunnery, Educational Admin
i s t r a t i o n  (New York: Macmillan, 1975), pp. 53-83.
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g o a ls ,  i n t e r a c t io n s ,  feedback, and a l t e r n a t i v e s . ^

Many d e f in i t io n s  o f  what c o n s t i tu te s  leadership  can be found in 

the l i t e r a t u r e .  A few are reviewed here to  give an indicat ion  of  the 

complexity o f  the i s sue .  Leadership was def ined as "a process or  a c t  of 

in f luenc ing  the movements o f  an organized group in i t s  e f f o r t  toward 

goal s e t t i n g  and goal a c h i e v e m e n t . L e a d e r s h i p  was defined as " the  

i n i t i a t i o n  and maintenance o f  s t ru c tu re  in expecta t ion and i n t e r a c t i o n . "3 

Or y e t  a t h i r d :  "By leadersh ip  behavior we genera l ly  mean the p a r t i c u l a r  

ac ts  in which a leader  engages in the course o f  d i rec t ing  and coordinat ing 

the work o f  h is  group members.

A d i s t in c t io n  between leadership and administ ra t ion was a l so  

made by some authors.  Administration was def ined  as "the processes which 

help the organizat ion operate  i t s  mechanisms f o r  achieving i t s  goal s .  

Leadership, in co n t r a s t ,  was defined by Owens as " i n i t i a t i n g  changes in 

the organizat ion."G G r i f f i t h s  sa id :  "Administration is the process of 

d i r e c t in g  and con t ro l l ing  l i f e  in a social  o rgan iza t ion ."^  Katz o ffered  

y e t  ano ther  d e f in i t io n :  "An admin is t ra to r  i s  one who (a) d i re c t s  the

^ I b id . ,  pp. 5 3 -8 3 .

2
James C. Jones, C. Jackson Sal isbury ,  and Ralph L. Spencer,  

Secondary School Administration (New York: McGraw-Hill, 1969), p. 127.

^ S togd i l l ,  p. 411.

^Fred E. F ied le r ,  A Theory of Leadership Effect iveness  (New York: 
McGraw-Hill, 1967), p. 36.

^Robert G. Owens, Organizational Behavior in Schools (Englewood 
C l i f f s ,  N .J . :  P ren t ice -H al l ,  1970), p. 127.

^ I b id . ,  p. 127.

^Daniel E. G r i f f i t h s ,  Administrative Theory (New York: Appleton- 
Cent u r y -C ro f t s ,  1959), p. 72.
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a c t i v i t i e s  o f  other  persons and (b) undertakes the r e sp o n s ib i l i ty  fo r  

achieving c e r ta in  o b je c t iv e s  through these  e f f o r t s . " !

The above d e f i n i t i o n s —which are  not  a t  a l l  exhaust ive— i l l u s 

t r a t e  the  d iv e r s i ty  o f  opinion th a t  has ch a rac te r ized  the e n t i r e  concept 

o f  educational  adm in is t ra t ion  and leadersh ip .  The s tudies  conducted in to 

the a spec ts  of  leadership  are  legion and are  descr ibed in thorough de ta i l  

by S t o g d i l l . 2

And y e t  to bui ld  the  foundation fo r  c r i t e r i a  for  e f f e c t i v e  

l ead e r sh ip ,  i t  is a lso  necessary  to consider  b r i e f l y  a t  l e a s t  th re e  areas 

of  s tudy o f  leadership—t r a i t s  o r  q u a l i t i e s  o f  leaders ;  s ty l e s  o f  leaders ;  

and s i t u a t i o n a l  leadersh ip .

"P r io r  to 1945, most o f  the s tud ies  o f  leadership  were devoted 

p r im ar i ly  to the i d e n t i f i c a t i o n  o f  the t r a i t s  o r  q u a l i t i e s  of  l e a d e r s . "3 

However, s tud ies  of leader  t r a i t s  continued. S togdi l l  s tudied  124 lead

e rsh ip  s tu d ie s  and der ived a l i s t  of "personal f a c to rs  a ssoc ia ted  with 

l e a d e r s h i p . "4 Lipham a l so  s tud ied  "personal va r iab les  r e l a t e d  to  admin

i s t r a t i v e  e f f e c t i v e n e s s . "5 Argyris i d e n t i f i e d  "some c h a r a c t e r i s t i c s  of

^Robert L. Katz, " S k i l l s  of an E f fec t ive  Adminis tra tor,"  Harvard 
Business Review 33 (January-February 1955):34.

^S to g d i l l ,  Handbook o f  Leadership.
O
Edgar L. Morphet, Roe L. Johns, and Theodore L. R e l ie r ,  Educa

t iona l  Organization and Adm inis t ra t ion , 3rd ed. (Englewood C l i f f s ,  N .J . :  
P re n t ic e -H a l l ,  1974), p. 130.

4palph M. S t o g d i l l ,  "Personal Factors Associated With Leadership," 
Journal o f  Psychology 25 (January 1948):63-64.

Sjames M. Lipham, "Personal Var iables  Related to Administ ra t ive  
E f fec t iv en ess ,"  quoted in Jacob W. Getzels ,  James M. Lipham, and Roald 
F. Campbell, Educational Administra tion As a Social Process (New York: 
Harper & Row, 1968), p. 229.
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successfu l  execu t ives ." !  Each study developed o r  ref ined  l i s t s  o f  per

sonal t r a i t s  of  persons id e n t i f i e d  as l e a d e r s .  Few of  the l i s t s  were in 

agreement—fu r th e r  in d ic a t in g  the complexity o f  the various aspects  o f  

lea d e r sh ip .

The s ty le  o f  the leader  also  came under study. Three s ty l e s  of  

leade rsh ip  were i d e n t i f i e d :  democratic,  a u t o c r a t i c ,  and l a i s s e z - f a i r e . % 

Wood, Nicholson, and Findley gave a succ inc t  d e f in i t io n  o f  a u to c r a t i c  

lead e rsh ip :  " . . .  a u th o r i ty  i s  centered in the s ta tu s  leader ,  who in

turn  passes orders down the l i n e  for subordina tes  to  f o l l o w . O n e  def

i n i t i o n  o f  democratic leadersh ip  s ta ted :  "Respect for  ind iv idua ls  and

confidence in co-workers a re  the basic premises ."^

F ina l ly ,  the i n t e r a c t io n  of  both the leader  and the group within 

given s i t u a t i o n s  were examined in o ther  s tu d i e s .  F iedler  pos tu la ted  the 

Contingency Model which s ta t e d :

. . .  the group 's  performance w i l l  be contingent upon the  appro
p r i a t e  matching o f  leadersh ip  s ty l e  and the  degree o f  favorableness 
o f  the  group s i t u a t i o n  fo r  the lead e r ,  t h a t  i s ,  the degree to  which 
the  s i t u a t i o n  provides the leader with inf luence  over his  group 
members. ^

A s im i l a r  view was expressed by Sexton and Switzer when they s t a t e d  t h a t  

" th e re  are  times t h a t  an e f f e c t iv e  superv isor  w il l  use the a u th o r i t a r i a n

^Chris Argyris ,  "Some C h a ra c te r i s t i c s  o f  Successful Executives," 
Personnel Journal 33 (June 1953):51-54.

2
Dorwin Cartwright  and Alvin Zander,  Group Dynamics, 3rd ed.

(New York: Harper & Row, 1968), p. 18.
q
Charles L. Wood, Everet t  W. Nicholson, and Dale G. Findley,

The Secondary School P r in c ip a l :  Manager and Supervisor (Boston: Allyn 
& Bacon, 1979), p. 34.

^Jones, Salisbury, and Spencer, p. 141.

^Fiedler, p. 151.
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s t y l e ,  and there  are o th e r  t imes th a t  they wil l  approach students  using 

a developmental s t y l e . " !

All of  the above c i t i n g s  i l l u s t r a t e  not only the complexity and 

d iv e r s i t y  found concerning educational leadersh ip ,  but also serve as a 

s t a r t i n g  place  for  d iscovering what behaviors a re  associa ted with lead

e rsh ip  e f f e c t iv e n e s s .  Given the previous examples o f  d iv e r s i ty  among 

many w r i t e r s  as to what i s  leadership  and who i s  a leader ,  i t  would have 

been expected th a t  wide v a r i a t io n  in opinion would a lso  e x i s t  as to  what 

c o n s t i t u t e s  e f f e c t iv e  leadersh ip .  And, without  doubt,  var ie ty  did e x i s t ;  

however, the re  was consensus on several aspects  of  c r i t e r i a  id en t i fy in g  

e f f e c t i v e  leadership .

L is t s  o f  ad m in is t r a t iv e  tasks have long been popular. Fayol 

p os tu la ted  f ive  elements o f  management: planning,  organizing,  commanding, 

coord ina t ing ,  and c o n t r o l l i n g . ^  The l i s t  was expanded and re f ined  by 

each person who tackled the  issue .  For example, Knezevich proposed:

" . . .  goal o r ien t in g ,  o rgan iz ing ,  assembling and a l lo ca t in g  resources ,  

l eadersh ip ,  coordinat ing ,  c o n t ro l l in g ,  and ceremonial fu n c t io n s . "3 

However, many of  the l i s t s  of  tasks performed by e f f e c t iv e  adm in is t ra to rs  

o r  l i s t s  o f  t h e i r  behaviors i d e n t i f i e d  several areas  on a remarkably 

c o n s i s t e n t  bas is .

The s ing le  c r i t e r i o n  o f  e ffec t iveness  pos tu la ted  by more w r i te r s

^Michael J .  Sexton and Karen Dawn Dil l  Switzer ,  "Educational 
Leadership: No Longer a Po tpourr i ,"  Educational Leadership 35 (October
1977):21.

2
Henri Fayol, General and Indus t r ia l  Management, t rans .  Constance 

S to rrs  (London: S i r  Isaac Pitman & Sons, 1949), pp. 43-107.

^Stephen J .  Knezevich, Administration of  Public Education (New 
York: Harper & Row, 1962), p. 51.
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and researchers  than any o th e r  was the l e a d e r ' s  a b i l i t y  to work well with 

o th e r s —the human r e l a t io n s  function.  Beck summarized th i s  c r i t e r i o n  

well when he declared:

The most important s ing le  aspect  o f  school administ ra t ion Is  
human r e la t io n s .  The successful adm in is t ra to r  must f i r s t  understand 
and r e l a t e  well to  o t h e r s . 1

A study conducted by the National Associat ion of  Secondary School 

P r in c ip a l s  in 1977 sought to  id en t i fy  and analyze pr inc ipa ls  who were 

considered e f fe c t iv e ,  as def ined by t h e i r  super io rs  and o ther  educational  

l ead e r s .  Among the major conclusions o f  the study was the c h a r a c t e r i s t i c  

t h a t :

These p r in c ip a ls  are people o r ien ted  . . . They seem to under
stand people, know how to  motivate them, and know how to deal e f f e c 
t i v e l y  with t h e i r  problems. I t  i s  p r im ar i ly  th i s  f a c to r ,  r a t h e r  than 
a technical e x p e r t i s e ,  t h a t  cause ' s i g n i f i c a n t  o thers '  to perceive 
these  p r inc ipa ls  as e f f e c t iv e  ad m in is t r a to r s .^

F ur the r ,  in the summarization report  o f  the NASSP study, the s t r e s s  was

on human re la t ions  s k i l l s  as a major c r i t e r i o n  fo r  ident i fy ing  e f f e c t i v e

p r i n c i p a l s . 3

To say, however, t h a t  an adm in is t ra to r  i s  e f fec t iv e  because he/ 

she possesses human r e l a t i o n s  s k i l l s  i s  hardly d e f in i t iv e  or concrete .  

Therefore ,  spec i f ic  behaviors which reveal t h a t  the admin is t ra to r  does 

indeed possess human r e l a t i o n s  s k i l l s  were i d e n t i f i e d  by several au thors .

^William R. Beck, "The Teachers and the Principal"  in Perspec
t i v e s  on the Changing Role o f  the P r in c ip a l , ed. Richard W. Saxe 
(S p r in g f ie ld ,  I I l7 :  Charles C. Thomas, 1968), p. 79.

^Richard A. Gorton and Kenneth E. McIntyre, The Senior High School 
Pr inc ipa l  ship Vol. I I :  The Effect ive Pr inc ipa l  (Reston, Va.: National
Associat ion of Secondary School P r in c ip a l s ,  1978), pp. 2-55.

^Lloyd E. McCleary and Scott  D. Thomson, The Senior High School 
Pr inc ipa l  ship Vol. I l l ;  The Summary Report (Reston, Va.: National 
Associat ion of Secondary School P r in c ip a l s ,  1979), p. 21.
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These behaviors Included:

1. e s ta b l i sh in g  a cl imate of  mutual t r u s t  and respect^

2. developing leadership  s k i l l s  arid profess ional  growth in subordinates?

3. p ra is ing  s t a f f  members fo r  accomplishments^

4. encouraging s t a f f  members' cooperation and in te rac t ion  both during

and outside school hours^

^Arthur Blumberg, William D. Greenf ie ld ,  J r . ,  and David Mason, 
"The Substance o f  Trus t  Between Teachers and P r inc ipa ls ,"  NASSP B u l le t in  
62 (December 1978):80; Kenneth A. Erickson, "Humaneness—A Management 
E s s e n t i a l , "  NASSP B u l le t in  60 (April 1976):10-11; Daniel E. G r i f f i t h s ,  
Human Relations in School Administration (New York: Appleton-Century- 
C ro f ts ,  1956), p. 17; James R. Marks, Emery Stoops,  and Joyce King-Stoops, 
Handbook o f  Educational Supervision (Boston: Allyn & Bacon, 1971), p. 148; 
Phil Clayton Robinson, "What S k i l l s  Are Needed by Today's School Leaders," 
Educational Leadership 35 (October 1977):15; Will Schütz, Leaders o f  
Schools (LaJol la ,  C a l i f . :  University Assoc ia tes ,  1977), p. 28; Harold B.
Smith, "Descriptions o f  Effec t ive  and In e f fe c t iv e  Behavior o f  School 
P r inc ipa ls"  (Ed.D. d i s s e r t a t i o n .  University  o f  Virgin ia ,  1974), p. 195;
Tye, p. 6; Kimball Wiles and John T. Lovell ,  Supervision fo r  B e t te r  
Schools , 4th ed. (Englewood C l i f f s ,  N .J . :  P ren t ice -H a l l , 1975), p. 26.

^Charles W. Boardman, Harl R. Douglass,  and Rudyard K. Bent,  
Democratic Supervision in  Secondary Schools (Cambridge, Mass.: Riverside 
P ress ,  1953), p. 4; G r i f f i t h s ,  Human R e la t io n s , p. 246; James A. Hoeh, 
"Feeling Guilty fo r  Not Being an Ins t ruc t iona l  Leader? Don't ." NASSP 
B u l le t in  57 (November 1973):5; Leo W. Jenkins ,  "The Effective P r in c ip a l s , "  
American School Board Journal 121 (October 1950):18; Thomas J .  Landers 
and Robert S. Silverman, " I t ' s  the Principal  o f  the Thing," NASSP B u l le t in  
58 (September 1974):47; Dennis Mangers, The School P r incipal:  Recom
mendations for  E f fec t ive  Leadership (Bethesda, Md.: ERIC Document Repro- 
duction Service,  ED 165 325, 1978), p. 55; Robinson, p. 15; William H.
Roe and Thelbert  L. Drake, The Principal  ship (New York: Macmillan,
1974), p. 79; Smith, p. 193; G i lber t  R. Weldy, Pr incipals  What They Do 
And Who They Are (Reston, Va.: National Associat ion of Secondary School 
P r in c ip a l s ,  1979), p. 39; Kimball Wiles,  Supervision for  B e t te r  Schools 
(New York: P ren t ice -H a l l ,  1950), p. 11; Wiles and Lovell , p. 28.

^Kenneth L. F ish ,  "The Principal  As Coach," NASSP B u l le t in  60 
(November 1976):40; G r i f f i t h s ,  Human R e la t io n s , p. 247; Landers and 
Silverman, p. 46.

^Cornelio 0. Abungu, The C h a rac te r i s t i c s  of  Successful P r inc ipa ls  
in AA High Schools of  Texas (Bethesda, Md.: ERIC Document Reproduction
Service ,  ED 122 397, 1976), p. 57: Katz, p. 34; Roe and Drake, p. 13; 
Schütz, p. 28; Smith, p. 206; Tye, p. 6; Wiles and Lovell , p. 95.
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5. supporting teachers in  c o n f l i c t  s i t u a t i o n s !

6. promoting s t a f f  t a l e n t s  and seeking to  have persons on the s t a f f  who 

have varied socio-economic or  e thnic  backgrounds^

The second most o f ten  c i ted  c r i t e r i o n  of  adm in is t ra to r  e f f e c 

t iv e n ess  was communication s k i l l .  As Gregg noted: "During recent  years

communication has come to  be recognized as a c ru c ia l  component of  the 

adm in is t ra t ive  p rocess ."3 The importance o f  communications was i l l u s 

t r a t e d  by Wood, Nicholson, and Findley when they s ta te d :

The school p r in c ip a l ,  as the cen te r  o f  the communication network 
wi th in  a school i s  in  a pos i t ion  to f a c i l i t a t e  communication which 
leads  to understanding and concerted e f f o r t  on the pa r t  o f  members 
o f  the organizat ion.  Communication i s  considered by many w r i te r s  
to  be the essence o f  the  adm in is t ra t ive  p r o c e s s . 4

I t  could be argued t h a t  to separa te  the communications function 

from the other  aspects o f  e f f e c t iv e  behavior i s  an a r t i f i c i a l  d i s t i n c t i o n .  

The same argument might a lso  be made fo r  the area  o f  human r e l a t i o n s .

!£rickson, p. 10; Paul B. Jacobson, James D. Logsdon, and Robert 
R. Wiegman, The Principal  sh ip :  New Perspect ives  (Englewood C l i f f s ,  N .J . :  
P ren t ice -H a l l ,  1973), p. 43; Paul B. Jacobson, William C. Revis,  and 
James D. Logsdon, The E f fec t iv e  School P r inc ipa l  (Englewood C l i f f s ,  N .J . :  
P ren t ice -H a l l ,  1963), p. 510; Dwayne C. P o l l ,  The Interpersonal  Rela
t io n sh ip s  of  the P r in c ip a l , "  NASSP B u l le t in  60 (November 1976):5;
Ronald Eugene Prascher,  "E f fec t ive  and In e f f e c t iv e  Administrative Behavior 
Exhibited by High School P r in c ip a ls  as Judged by a Selected Group o f  
Colorado Classroom Teachers," D isse r ta t ion  Abstrac ts  In te rna t ional  36 
(1975):2556-A; Smith, p. 198; Donald Thomas, "Who Is  An Effec t ive  P r in 
c ipa l?"  NASSP Bullet in  60 (September 1974):48-52.

^Robert G. Brandt,  "Administrator  A t t r ib u te s  for Success,"
NASSP Bul le t in  57 (November 1973):37; G r i f f i t h s ,  Human R e la t ions , p. 247; 
William D. Hedges, "Being a Leader," NASSP B u l le t in  57 (November 1973):
29; Jenkins ,  p. 18; Schütz,  p. 40; Wiles and L o v e l l , p. 61.

3
Russell T. Gregg, "The Administrat ive Process," in Administra

t i v e  Behavior in Educat ion, eds. Roald P. Campbell and Russell T. Gregg 
(New York: Harper & B r o s . , 1957), p. 294.

^Wood, Nicholson, and Findley, p. 67.
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For as  Beck noted; "P r in c ip a l s  are urged to become s e n s i t iv e  to the 

expec ta t ions  of  teachers  and to  improve t h e i r  a ttempts  a t  communication."1 

And as  Abungu observed: "Communication plays a major ro le  in working with 

groups e sp e c ia l ly  through demonstrating mutual re spec t  for  the f ee l in g s  

and a s p i r a t i o n s  of  each group m e m b e r . H o w e v e r ,  in e s ta b l i sh in g  a c r i 

t e r io n  f o r  determining e f f e c t i v e  behavior,  the major components o f  the 

a d m i n i s t r a t o r ' s  ro le  must be i d e n t i f i e d  and s p e c i f i c  behaviors noted.

The l i t e r a t u r e  revealed the following adm in is t ra t ive  behaviors  

as evidence of  communications s k i l l :

1. p roviding the com un i ty  and parents with information about the school 

and s tudents

2. l i s t e n i n g  to and u t i l i z i n g  s t a f f  suggest ions^

3. shar ing  two-way communication with s t a f f  and students  on both school 

and non-school top ics^

^Beck, p. 88. ^Abungu, p. 58.

^Educator 's Encyclopedia, 1961 e d . ,  s . v .  "School Adminis t ra to r ,"  
by Edward W. Smith, Stanley N. Krouse, and Mark M. Atkinson; Robert S.
Fisk,  "The Task of  Educational Administ ra t ion,"  in Administrat ive Behav
i o r  in Education, eds. Roald F. Campbell and Russell T. Gregg (New York: 
Harper & Bros . ,  1957), pp. 211-225; Jacobson, Logsdon, and Wiegman, p.
43; Kimbrough and Nunnery, p. 185; Landers and Silverman, p. 46; John 
A. Ramseyer e t  a l . .  Factors Affecting Educational Administration (Columbus: 
Ohio S t a t e  Universi ty ,  1955), p. 20; Smith, pp. 188, 213; Wood, Nicholson, 
and Findley,  p. 25.

^Abungu, p. 54; Erickson, p. 10; F ish ,  p. 40; G r i f f i t h s ,  Human 
R e la t i o n s , p. 71; Hedges, p. 34; Walter G. P a t te rso n ,  "To The P r in c ip a l :  
Are You There?" NASSP B u l le t in  61 (March 1977):104; Prascher,  p. 2556-A: 
Thomas, pp. 48-52.

^Harl R. Douglass,  Organization and Administra tion o f  Secondary 
Schools , revised ed. (Boston: Ginn & Co.,  1945), p. 594; Hedges, p. 34;
Marks, Stoops, and King-Stoops, p. 148; Smith, p. 230; Roosevelt Washing
ton,  J r .  and Hoyt F. Watson, "Posi t ive  Teacher Morale--The P r i n c i p a l ' s  
R esp o n s ib i l i ty , "  NASSP B u l le t in  60 (April 1976):6; Wiles and Lovell ,  p.
29; Wood, Nicholson, and Findley,  p. 68.
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The decision making process was viewed by many authors as a key 

element in the ad m in is t ra t ive  ro le .  G r i f f i t h s  s ta ted :  " . . .  the  central

process o f  admin is t ra t ion  . . . decis ion m a k i n g . L i p h a m  and Hoeh de

c la red :  "The view o f  the pr inc ipa l  as a dec is ion  maker i s  an accurate

concep tua l iza t ion  of  the r o l e . " ^  And Simon explained th a t  "administ ra-
q

t i v e  processes  are  dec is iona l  processes ."

Further ,  e f f e c t i v e  use o f  the dec is ion  process has become iden

t i f i e d  with shared or  cooperat ive decis ion making. As Kimbrough and 

Nunnery recounted: " . . .  There emerged in the 1930's almost universal  

support among educational adminis t ra t ion  schola rs  for  cooperat ive dec i 

s ion making."4 J u s t i f i c a t i o n  fo r  th i s  view was offered by Gregg, who 

approached the issue  from two s ides :

I t  is  p a r t i c u l a r l y  appropriate  to  encourage wide p a r t i c ip a t io n  
in decis ion  making in an educational o rgan iza t ion .  Here most of  the 
personnel have above-average a b i l i t y  and extensive prepara t ion .  . . .

. . . I t  i s  an accepted p r in c ip le  o f  democracy th a t  persons 
concerned and a f fec ted  by plans and dec is ions  should have opportunity  
to p a r t i c ip a t e  in formulating them.^

Additional j u s t i f i c a t i o n  was of fered  by Wiles and Lovell ,  who

declared:

The simple process of  sharing dec is ions  i s  the most powerful 
tool a leader  has.  I t  i s  the key to the securing of  leadersh ip ,  
the assumption of  r e s p o n s i b i l i t y ,  the acceptance of assignments ,  
and the  development o f  high morale.°

^ G r i f f i th s ,  Adminis trat ive Theory, p. 112.
2
James M. Lipham and James A. Hoeh, J r . , The Principal  sh ip :  

Foundations and Functions (New York: Harper & Row, 1974), p. 8.
3

Herbert A. Simon, Administrative Behavior (New York: Macmillan, 
1948), p. 8.

4 5Kimbrough and Nunnery, p. 95. Gregg, pp. 278, 283.

^Wiles and Lovell ,  p. 276.
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Behaviors,  t h e r e fo re ,  associa ted  with e f f e c t i v e  decis ion making 

as i d e n t i f i e d  in the l i t e r a t u r e  included:

1. involving those a f fec ted  by decis ions in the decis ion  process^
p

2. de lega t ing  r e s p o n s i b i l i t i e s  to subordinates

3. e s ta b l i s h in g  a framework f o r  and p a r t ic ip a t in g  in evaluat ion of
o

programs and personnel

4. formulating shor t  and long range plans4

^Edwin H. Casburn, "Bureaucracy vs.  Shared Decision Making," 
NASSP B u l le t in  60 (April 1976):62-68; Fenwick English, "The Ailing Pr in-  
c ip a l s h ip , "  in The Secondary School Principal  in Act ion , ed. Leonard E. 
Kraft (USA: Wm. C. Brown, 1971), p. 47; Erickson, pp. 10-11; Anthony 
F io re l l o ,  "Leadership Concepts fo r  P r in c ip a l s ,"  NASSP Bulle t in  57 
(November 1973):23; Robert Neal Gaut, "Teacher-Principal Assessment of  
Pr inc ipa l  Performance in Selected  Secondary Schools o f  Oklahoma" (Ed.D. 
d i s s e r t a t i o n ,  University o f  Oklahoma, 1969), p. 91; Gorton and McIntyre, 
p. 41; Gregg, p. 278; Jacobson, Logsdon, and Wiegman, p. 57; Knezevich, 
p. 102; Landers and Silverman, p. 46; R. L ike r t ,  The Human Organization, 
quoted in  Ralph M. S to g d i l l ,  Handbook of Leadership (New York: Free
Press ,  1974), p. 22; McCleary and Thomson, p. 21; Marks, Stoops, and 
King-Stoops, p. 179; Ovard, p. 43; Ramseyer e t  a l . ,  p. 100; Frederick 
M. Raubinger, Merle R. Sumption, and Richard M. Kamm, Leadership in the 
Secondary School (Columbus, Ohio: Charles E. M er r i l l ,  1974), p. 59;
Roe and Drake, p. 79; Smith, p. 201; Thomas, "Effec t ive  P r in c ip a l , "  pp. 
48-52; Washington and Watson, p. 6; Weldy, p. 47; Wiles and Lovell ,  p.
73; Wood, Nicholson, and Findley,  pp. 35, 42.

2
Fish, p. 40; Andrew W. Hal pin, "A Paradigm fo r  Research on 

Administra tor  Behavior," in Administ rat ive  Behavior in  Education, eds. 
Roald F, Campbell and Russell T. Gregg (New York: Harper & Bros .,  1957),
p. 167; Evans H. Harris ,  "The Impact of  Authent ic i ty  on the Black School 
Adminis t ra tor ,"  NASSP Bul le t in  60 (April 1976):84; Jones,  Sal isbury ,  and 
Spencer,  p. 151; Marks, Stoops, and King-Stoops, p. 149; Owens, p. 137; 
Schütz, p. 23; Tye, p. 7.

3
Educator 's  Encyclopedia, p. 176; Fayol, p. 98; Fisk, pp. 211- 

225; Gregg, p. 311; Knezevich, p. 51; Mangers, pp. 54-56; Ovard, p. 34; 
Prascher ,  2556-A; Smith, p. 211; Weldy, p. 37; Wiles,  pp. 11-18; Wiles 
and Lovell ,  p. 29; Wood, Nicholson, and Findley, p. 35.

4
Abungu, p. 49; Fayol, p. 43; Getzels,  Lipham, and Campbell, p. 

229; Gregg, p. 273; Jones, S a l i sb u ry ,  and Spencer,  p. 142; Knezevich, p. 
51; McCleary and Thomson, p. 25; Ovard, p. 30; Ramseyer e t  a l . ,  p. 20;
Roe and Drake, p. 76; Jesse B. Sears ,  The Nature o f  the  Administrative 
Process (New York: McGraw-Hill, 1950), p. 40; Simon, p. 4; Weldy, p. 59.
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A fourth  area i d e n t i f i e d  in much of  the  l i t e r a t u r e  centered 

around the  promotion of  innovation or the  management of change. Gorman 

expressed t h i s  concept succ inc t ly :  . . I f  the  principa l i s  to  be

t r u l y  e f f e c t i v e ,  he must envision the b e t t e r  kind of  school his  school 

may b e c o m e . A n d  as  Gorton and McIntyre reported  in the NASSP study

of  e f f e c t i v e  p r in c ip a ls :  "The p r inc ipa ls  saw themselves as the ' i n i t i -
2

a t o r s '  o r  ' f a c i l i t a t o r s '  o f  major changes in the  school.  . . . "  This 

was f u r t h e r  expressed by McIntyre, who viewed "a competent school p r i n c i 

pal as a changer o f  the environment in which teaching takes p lace ,  to  the 

e x te n t  t h a t  the environment needs changing in order  to accomplish the 

goals of  the s c h o o l .

As was noted e a r l i e r ,  Owens viewed the hallmark of  leadersh ip  

as emphasizing change, as contrasted  with adminis t ra t ion which s t r e s se d  

m a in ta in ing .4 And the  a rea  of  change or  improvement of education a f f e c t s  

not only the  organizat ion i t s e l f ,  but a lso  a f f e c t s  the p r inc ipa l .  As 

Tye explained:  "The p r inc ipa l  can and should be the key agent f o r  change 

in h i s  school . . . the most important place fo r  a principal to begin 

organizing fo r  planned change i s  with himself.

^Burton W, Gorman, Secondary Education (New York: Random House,
1971), p. 84.

2
Gorton and McIntyre, p. 40.

^Kenneth E. McIntyre, "What Kind of Person ( I f  Any) Is Needed?" 
in The Pr incipal  ship in the 1970's , ed. Kenneth E. McIntyre (Austin: 
Bureau o f  Laboratory Schools,  1971), p. 79.

^Owens, p. 127.

^Kenneth A. Tye, "The School P r in c ip a l :  Key Man for  Change in
his  School," in Leadership in the Secondary School, eds. Frederick M. 
Raubinger, Merle R. Sumption, and Richard M. Kamm (Columbus, Ohio:
Charles E. M err i l l ,  1974), pp. 87-88.
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Among the behaviors t h a t  evidence e f fec t iv en e s s  in the a rea  o f  

change o r  innovation as found in  the l i t e r a t u r e  were:

1. keeping abreast  o f  c u r re n t  developments in education^

2. promoting study o f  new or  innovat ive programs^

3. f a c i l i t a t i n g  change through encouragement, provis ion o f  needed 

resources ,  and evalua t ion  techniques^

Another s i g n i f i c a n t  concept i d e n t i f i e d  by authors in the l i t e r 

a tu re  was the need to  provide in s t ru c t io n a l  leadersh ip  and to  found act ion 

on th e o r ie s  o f  adm in is t ra t ion  o r  organizat ion.  Marks, Stoops, and King- 

Stoops i l l u s t r a t e d  t h i s  area  by saying: " I f  the  supervisor  i s  to  operate

as an e f f e c t iv e  leader ,  he must understand his  own place and function in 

the  organizat ion and the r e q u i s i t e s  fo r  strong resourceful  l ead e r sh ip ."^  

Or as Raubinger, Sumption, and Kamm s ta ted :  "To be e f f e c t iv e  over a

per iod o f  t ime, leadersh ip  must be based on knowledge not only of  the

^Howard J .  Demeke, Guidelines f o r  Evaluation: The School Pr in-  
c ip a l sh ip :  Seven Areas o f  Competence (Bethesda, Md.: ERIC Document
Reproduction Service, ED 057 479, 1971), pp. 18-19; Gorman, p. 88; "How 
to  Tell  an Effect ive P r inc ipa l  From an Ordinary One," The Executive Edu
c a to r  1 (January 1979):32; Jenkins ,  p. 18; Landers and Silverman, p. 46; 
Mangers, p. 61; McCleary and Thomson, p. 28; Weldy, pp. 38-41.

2
Joe Mac Garrison,  "The Leader Behavior o f  Oklahoma Secondary 

School Principals"  (Ed.D. d i s s e r t a t i o n ,  Univers i ty  of  Oklahoma, 1968), p. 
10; Jacobson, Logsdon, and Wiegman, pp. 41-43; Jacobson, Revis,  and 
Logsdon, pp. 508-510; Landers and Silverman, p. 46; Thomas, "E ffec t ive  
P r in c ip a l , "  pp. 48-52; Wiles and Lovell,  p. 197; Wood, Nicholson, and 
Findley, pp. 92-93.

^Jack A. Culber tson,  Paul B. Jacobson, and Theodore L. R e l i e r ,  
Administ ra t ive  Relat ionships (Englewood C l i f f s ,  N .J . :  P ren t ice -H a l l ,
1960), p. 378; Fenwick E. Engl ish, School Organization and Management 
(Worthington, Ohio: Charles A. Jones, 1975), p. 14; Gorton and McIntyre, 
p. 14; Lipham and Hoeh, p. 357; Mangers, pp. 54-56; Marks, Stoops, and 
King-Stoops, p. 153; Wood, Nicholson, and Findley, p. 58.

4
Marks, Stoops, and King-Stoops, p. 145.
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organ iza t ion  but o f  the l a r g e r  community as w e l l . " ^  And Robinson explained 

th a t :  " . . .  The successful  leader  understands organizat ional  procedures

and the process o f  o rganiza t ional  a n a l y s i s . H a l p i n  also noted t h a t :  

"E f fec t iv e  adm inis t ra tors  have invar iab ly  based t h e i r  decis ions on some 

kind o f  theory of  adm in is t ra t ion .  . . . "^

This concept was summarized by Weldy:

Good p r in c ip a ls  a re  acknowledged exper ts  in the f i e ld  o f  educa
t io n  and more s p e c i f i c a l l y  in the f i e l d  o f  administ ra t ion.  They 
cannot be expert  in every subjec t  a rea ,  but they can and should be 
exper ts  in the teaching and learning p r o c e s s e s . %

Behaviors re p re sen ta t iv e  of  e f fec t iv e n e s s  in the area o f  in 

s t r u c t io n a l  leadersh ip ,  ad m in is t ra t io n ,  or o rgan iza t ion ,  as i d e n t i f i e d  

in the l i t e r a t u r e  were:

1. providing subordinates  an environment conducive to achieving educa

t io n a l  goals^

^Raubinger, Sumption, and Kamm, p. 60. ^Robinson, p. 17.

^Andrew W. Halpin, "The Development o f  Theory in Educational 
Administra tion,"  in Administ rat ive Theory In Education, ed. Andrew W. 
Halpin (New York: Macmillan, 1967), p. I I .

“̂ Weldy, p. 37.
5

Chester I. Barnard, The Functions o f  the Executive (Cambridge: 
Harvard Universi ty ,  1938; r e p r i n t  e d . , 1966), p. 217; Boardman, Douglass,  
and Bent,  p. 79; John E. Corbally,  J r . ,  T.J .  Jensen,  and W. Freder ick  
Staub,  Educational Administ rat ion:  The Secondary School (Boston: Allyn 
& Bacon, 1961), p. 115; Educator 's  Encyclopedia, pp. 170-176; English ,  
School Organizat ion, p. 20; Fisk, p. 211; G etze ls ,  Lipham, and Campbell, 
p. 345; Gregg, p. 273; John K. Hemphill, "Administration as Problem- 
Solving,"  in Administrative Theory In Educat ion, ed. Andrew W. Halpin 
(New York: MacmTllan, 1967), p. 106; Hoeh, p. 6; Knezevich, p. 9;
Landers and Silverman, p. 47; McCleary and Thomson, p. 23; Gerald J .
Pine and Angelo V. Boy, "Theory as a Guide to  Administrative Behavior," 
NASSP Bul le t in  63 (March 1979):34; Thomas J .  Sergiovanni and Robert J .  
S t a r r a t t ,  Emerging Pa t te rns  o f  Supervision: Human Perspectives  (New
York: McGraw-Hill, 1971), p. 98; B e t t ie  Burres Youngs, "Effec t ive
School Leadership Can Foster  Model R e la t ionsh ips ,"  Education 99 (Summer 
1979):430-431.
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2. cooperating or  working c lo se ly  with super io rs  and coordinates  in the 

organizat ional  h ierarchy^

3. s t r i v i n g  to in t e g ra te  the school with the  community through public
p

r e l a t i o n s

A f inal area  i d e n t i f i e d  in the l i t e r a t u r e  as being c ruc ia l  to 

the a d m in i s t r a to r ' s  e f f e c t iv e n e s s  was the managerial function. Roe and 

Drake def ined th i s  area  a s :  "The administ rat ive-managerial  emphasis i s

cha rac te r ize d  by placing primary r e s p o n s ib i l i t y  upon those tasks  which
3

have to  do with the smooth operat ion of  the schools .  . . . "  Wiles and

Lovell made th is  s ta tement which also  i l l u s t r a t e d  the need for  ex p e r t i s e

in managerial functions:

. . . Teachers need technological  support .  . . .

. . . They need spec ia l iz ed  se rv ice  in the procurement and 
u t i l i z a t i o n  of m a te r ia l s  and equipment.4

Lipham and Hoeh i d e n t i f i e d  t h i s  area in t h e i r  l i s t  of  tasks  of the  p r in 

cipal as " f inancia l  and physical  resources ."^

Katz offered t h i s  explanation:

Technical s k i l l  implies  an understanding of ,  and prof ic iency  in ,  
a s p e c i f i c  kind of  a c t i v i t y ,  p a r t i c u la r ly  one involving methods, 
processes,  procedures ,  or  techniques . . . .

. . . The ad m in is t r a to r  needs s u f f i c i e n t  technical  s k i l l  to

Educator 's Encyclopedia, pp. 170-176; Jones, Sal isbury ,  and 
Spencer, p. 158; S c h ü t z , p. 40; Smith, p. 183; Wood, Nicholson, and 
Findley, p. 50.

2
Fisk, pp. 211-225; Hoeh, p. 5; Jones,  Sal isbury,  and Spencer, 

pp. 179-180; McCleary and Thomson, p. 60; Jack Lee Nance, "A Study of  
the Leadership Role of  the  Superintendent and High School Pr incipal  within 
Selected  Communities o f  Oklahoma" (Ph.D. d i s s e r t a t i o n .  Universi ty  of  
Oklahoma, 1965), p. 118; Smith, p. 213; Tye, "Times Are Changin," pp. 5-7.

3 4
Roe and Drake, p. 13. Wiles and Lovell ,  p. 196.

5
Lipham and Hoeh, p. 10.
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accomplish the mechanics of the p a r t i c u la r  job fo r  which he i s  respon
s i b l e .  . . .1

And S a i f  concluded: "Management includes records ,  f i s c a l  opera t ions ,  

physical p l a n t ,  and support s e rv ic e s .

S pec if ic  behaviors a s soc ia ted  with e f fec t iv en ess  in t h i s  area 

were i d e n t i f i e d  in the l i t e r a t u r e  as:

1. monitoring f i s c a l  operat ions  and procuring and a l loca t ing  resources^

2. a t tend ing  to  the care  of  physical f a c i l i t i e s  and overseeing support 

s e rv ices^

3. overseeing d isc ip l in e^

4. superv is ing  a c t i v i t i e s ^

5. making personnel recommendations^

Rationale fo r  Using a Self-Study Approach

J u s t i f i c a t i o n  fo r  having adminis t ra tors  assess  t h e i r  own e f f e c 

t iveness  was presented by numerous authors.  Redfern declared:

^Katz, pp. 34, 42.

^Phi l ip  S. Sa i f ,  A Handbook for  the Evaluation of  Classroom 
Teachers and School Pr incipals  (Bethesda, Md.: ERIC Document Reproduction
Serv ice ,  ED 133 371, 1976), p. 75.

3
Gregg, p. 173; Knezevich, p. 51; Ramseyer e t  a l . ,  p. 20; S a i f ,  

p. 75; Schütz,  p. 33; Wiles and Lovell ,  p. 28.
4

Demeke, p. 19; Educator 's  Encyclopedia, pp. 170-176; Jones,  
Sa l i sbu ry ,  and Spencer, p. 180; S a i f ,  p. 75; Schütz, p. 33.

^S a i f ,  p. 75; Smith, p. 226; Wiles and Lovell ,  p. 256.

Gjones, Sal isbury,  and Spencer,  p. 180; Schütz, p. 33; Wiles 
and L o v e l l , p. 256.

^Abungu, p. 51; Fayol, p. 97; Wood, Nicholson, and Findley, pp.
79, 82.
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Self-assessment i s  a subtle  process .  I t  involves the capaci ty  
to  weigh s t r en g th s  and weaknesses; to  measure accomplishments aga ins t  
declared goals ;  to  admit f a i lu r e  as well as accept success; and to 
evaluate  achievement in terms of  one ' s  own concept of  s a t i s f a c to r y  
se rv ice  r a th e r  than in terms of comparing accomplishment with t h a t  of  
o thers  who are  doing the same type o f  job in the school system.

Self-assessment i s  an attempt to  es timate accomplishment and to 
id e n t i fy  problems t h a t  may have impeded i t .  Self-assessment i s  the 
s t a r t i n g  po in t  o f  a comprehensive assessment of performance e f f e c 
t iveness .^

Campbell, Corbally ,  and Ramseyer of fered  the following expla

na t ion :

Looking a t  one 's  s e l f  as an ad m in is t ra to r  may be a d i f f i c u l t  
assignment.  However, there  are a number of  vantage points  from which 
views might be q u i te  reveal ing.  One way fo r  the admin is t ra to r  to  look 
a t  himself . . . would be from the s tandpo in t  of purposes. Let him 
ask himself whether h is  primary purpose i s  to f a c i l i t a t e  the devel
opment of g o a l s ,  p o l i c i e s ,  and programs, or  whether he p re fe r s  to 
co n t ro l ,  manipulate,  and manage t h e i r  development.2

Self-assessment was seen by some authors as a necess i ty  fo r  p e r i 

odic  review in o rder  to b e t t e r  perform the  pos i t ion  requirements.  As 

G r i f f i t h s  commented:

What i s  an admin is t ra to r  l ike  when he has a highly developed s e t  
of  human s k i l l s ?  F i r s t ,  of a l l ,  he knows himself—his s t reng ths  and 
weaknesses. He i s  aware of his own a t t i t u d e s  and assumptions .3

And as Mangers proposed: "To be e f f e c t i v e ,  the  principal needs s e l f -

understanding through an assessment o f  h i s  or  her own s trengths  and

weaknesses and needs to  know his or her d i sp o s i t io n  to c h a n g e . "4 McVey

and Harris  s ta ted  d i r e c t l y :  "For the school adminis t ra tor ,  the time has

^George B. Redfern, P r inc ipa ls :  Who's Evaluating Them, Why, and
How? (Bethesda, Md.: ERIC Document Reproduction Service, ED 062 693,
1972), pp. 6-7.

^Roald F. Campbell, John E. Corbal ly ,  J r . ,  and John A. Ramseyer, 
In troduct ion  to Educational Administration (Boston: Allyn & Bacon, 1961), 
p. 243.

^ G r i f f i th s ,  Human Rela t ions , p. 10. ^Mangers, p. 62.



32

come f o r  some so l id  s e l f - a p p r a i s a l  about his  leadersh ip  ro le  in the  

s c h o o l . " !  And as Briggs observed near ly  th i r ty - s e v e n  years ago:

The principal should use s e l f - ev a lu a t io n  when he wishes to  check 
h im se lf ,  to see to what e x ten t  he i s  meeting the challenges t h a t  con
f r o n t  him, whether he has rea l ized  t h e i r  ex i s ten ce  or not ,  to d i r e c t  
h is  energies  to those problems th a t  are  most important and from time 
to  time measure h i s  growth in professional  e f f e c t i v e n e s s . 2

Several authors  a l so  explained the importance of  se lf -assessment  

to the  in d iv id u a l ,  as i t  could a f f e c t  h i s /h e r  s e l f -conf idence .  As Burch 

and Danley observed: "We tend to perform correspondingly to what we be

l ieve  a re  our  c a p a b i l i t i e s .  . . And Wiles and Lovell reported:

A supervisor  must have confidence in h imself .  . . . When a super
v i s o r  has confidence in h imself  and in his a b i l i t y  to deal with s i t 
u a t io n s ,  he d o esn ' t  feel  the  need fo r  being cons tantly  on guard. He 
can t r e a t  others as equals  and bel ieve t h a t  a l l  are working f o r  the 
good o f  the school. . . .  In order  to  maintain  se l f -con f idence ,  i t  is  
necessary  to continue to  s tudy and grow. . . . I t  i s  necessary also  
to s tudy the r e s u l t s  o f  one 's  past ac t ion and to  recognize t h a t  mis
takes  can be learning exper iences .^

Brandt echoed th is  theme: "To be e f fe c t iv e  the adm in is t ra to r  must have

a good se l f -concep t ,  must be f u l l y  aware of  h is  a s se t s  and l i a b i l i t i e s ,

and must be f le x ib le  in his search for  new and b e t t e r  ways to bring about

i m p r o v e m e n t . " 5  Butera concluded th a t  s e l f - e v a lu a t io n  should b e  used b y

the p r in c ip a l  in addit ion to  evaluat ion by the superin tendent  and facu l ty

^Marcia A. McVey and J .  Jerome H a r r i s ,  "School Climate: The
Adminis t ra tor  Makes the Difference ,"  Thrust fo r  Education Leadership 5 
(March 1976):20.

^Thomas H. Briggs,  "A Self-Rating Scale f o r  School P r in c ip a l s , "  
NASSP B u l le t in  27 (December 1943):49.

^Barbara G. Burch and W. Elzie Danley, S r . ,  "Self-Percept ion:
An Essen t ia l  in S ta f f  Development," NASSP B u l le t in  62 (April 1978):16.

^Wiles and Lovell ,  pp. 54-55.

^Brandt, p. 39.
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to  in c rease  h is /h e r  e f f e c t iv e n e s s . ^

As to the method t h a t  might be used f o r  the  se lf -assessment  

p rocess ,  a common way discussed was the ques t ionna i re  o r  c h e ck l i s t .

Walsh found in his s tu d ie s :

No one method e l i c i t s  a more accurate  s e l f - r e p o r t  than another .  
Subjec ts  gave q u i te  accura te  responses to most o f  the  informational 
i tems.  . . . The r e s u l t s  lend equal credence to research r e s u l t s  
based upon the q u es t io n n a i re ,  in terv iew ,  and personal data b lank .^

Mouly expressed the  advantages o f  the ques t ionnaire  as enabling 

a broad geographic coverage and providing the means fo r  e l i c i t i n g  more 

candid r e p l i e s .  He named the  disadvantages as including nonreturns and 

the  a b i l i t y  and wi l l ingness  o f  the respondent to  understand the ques t ions  

and provide the information s o l i c i t e d . 3

Becker declared:  "I consider t h i s  s o r t  of  soul-searching f a r

more necessary and e f f e c t i v e  than the usual type of thing tha t  goes on 

under the  name of s e l f -a ssessm en t ,  or job a n a l y s i s , "4 when he wrote about 

qu e s t io n n a i r e s .  OvardS and Argyris°  expressed the  importance of  the 

a d m i n i s t r a t o r ' s  asking or  being asked questions  fo r  se lf -examination.

F ina l ly ,  Reese, in h is  study of  f i f t e e n  public  secondary schools 

in C a l i fo rn ia  involving f i f t e e n  p r in c ip a ls  and 714 teachers ,  concluded:

^Thomas S. Butera ,  "P r in c ip a l ,  Know Thyself!"  NASSP B u l le t in  
60 (September 1976):84.

^Bruce W. Walsh, "Val id i ty  of  Se l f -Repor t , "  Journal o f  Counseling 
Psychology 14 (January 1967):22; Bruce W. Walsh, "Val id i ty  of Se l f -Report :  
Another Look," Journal of Counseling Psychology 15 (March 1968): 180-186.

^George J.  Mouly, Educational Research (Boston: Allyn & Bacon,
1978), pp. 189-190.

^Ernest J. Becker, "A Principal  Rates Himself," The Clearing 
House 19 (October 1944):77.

Sovard, p. 34. ^Argyris, p. 52.



34

P r in c ip a l s '  percept ions  of  t h e i r  own leader  behavior did  not 
d i f f e r  s ig n i f i c a n t l y  among la rg e ,  medium, and small high schools  in 
the  areas  o f  support ive r e l a t io n s h ip s ,  group decision making and 
superv is ion ,  and high goal o r ie n ta t io n .  . . . Pr inc ipa ls  who are  
e f f e c t i v e  leaders  can accura te ly  assess  t h e i r  r e la t io n s  with t h e i r  
teaching s t a f f s . 1

Demographic C h a rac te r i s t i c s  and C r i t e r i a  for 

Ident ify ing  the  P ro f i l e  of  the Administrator

In 1965, the National Association o f  Secondary School Pr inc ipa ls  

conducted a study to descr ibe  the p r inc ipa l  sh ip .  In 1977, they conducted 

another  s tudy not only to  describe the p r inc ipa l  ship  but also  to  compare 

the incumbents in  1977 with those in 1965. The following data described 

the p r inc ipa l  in 1977 and the comparisons with 1965, where av a i lab le :

Of the 1,131 respondents:

1. Males dominated the p o s i t io n —93 percent in 1977 compared to  90 per

cent  in 1965

2. The bulk of  the p r in c ip a l s  were between ages 40 and 49

3. Caucasians predominated with 96 percent  o f  the t o t a l ,  while 3 percent 

were black, and a l l  o th e r  races to t a l e d  1 percent

4. Social s tud ies  was the most of ten l i s t e d  undergraduate major—26 per

cen t  in 1977; while humanities led in 1965 with 29 percent

5. The 1965 study showed 48 percent had been counselors j u s t  p r io r  to

t h e i r  appointment as p r in c ip a l s ;  in 1977, 54 percent  had served as

a s s i s t a n t  p r in c ip a ls  before becoming p r in c ip a l s

6. In 1977, 33 percent  ind ica ted  an a s p i r a t io n  to  move to a cen t ra l  o f f ice

^Richard Louis Reese, "Leadership Effect iveness  of  High School 
P r inc ipa ls"  (Ed.D. d i s s e r t a t i o n .  University o f  Southern C a l i fo rn ia ,  1973), 
pp. 88-93.
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pos i t ion

7. P r inc ipa ls  in p r iva te ,  as well as public schools were represented^

Byrne, Hines, and McCleary remarked:

The 1965 study o f  p r in c ip a l s  concluded t h a t  the senior  high 
school p r inc ipa lsh ip  was a male-dominated profess ion .  The 1977 study 
gives evidence th a t  i t  cont inues  to be a white male dominated pro
f e s s i o n . %

Also in 1977, another  study was conducted concerning p r in c ip a l s .

The National I n s t i t u t e  of  Education surveyed 1,448 pr inc ipa ls  and found:

1. The p r inc ipa l  had served an average of 5.8 years  in his cur ren t

pos i t ion

2. The p r inc ipa l  had served an average of  7.8 years  as a secondary school 

teacher

3. Males predominated with 98.3 percent

4. Caucasians predominated with 94.2 percent;  blacks cons t i tu ted  3.8 per

cent ;  and a l l  other  m in o r i t i e s  to ta led  to 2 percent

5. The survey involved only publ ic  secondary school p r inc ipa ls^

Tracy described the median pr incipal in the United S ta tes  in

1970 as:

. . . Male, about 40, has had eight  years  experience as a c l a s s 
room teacher ,  and i s  in h is  ninth year  as the  principal . . . o f  a 
secondary school with an enrollment of  about 300 pupils.  He entered  
the f i e l d  of  administ ra t ion in his ear ly  t h i r t i e s  and is in the same 
school where he s ta r t e d  h is  career  as a p r in c ip a l .  . . .

^David R. Byrne, Susan A. Hines, and Lloyd E. McCleary, The 
Senior High School P r inc ipa lsh ip  Vol. I: The National Survey (Reston,
Va.: National Association of  Secondary School P r in c ip a l s ,  1978), pp. 1-7.

2%bid., p. 18.
O

U.S.,  Department of  Health,  Education, and Welfare,  National 
I n s t i t u t e  o f  Education, High School '77 A Survey o f  Public Secondary 
School P r i n c i p a l s , by Susan Abramowitz and Ellen Tenenbaum (Washington, 
D.C.: Government Prin t ing O ff ice ,  1978), p. 95.
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As a secondary p r in c ip a l ,  h is  experience p r io r  to h is  f i r s t  p r in 
c ipa lsh ip  i s  l i k e l y  to  have been as a secondary teacher  o r  v ice
p r in c ip a l .  His undergraduate major was probably in  h i s to ry  o r  one 
o f  the socia l  sc ie nces ,  but the chances are  b e t te r  than even tha t  he 
has been e i t h e r  a coach or a t h l e t i c  d i r e c t o r  during h is  teaching 
c a r e e r . 1

The two na t ional  s tudies  conducted within the l a s t  f ive  years 

did not describe the pr inc ipa l  much d i f f e r e n t l y  than did Tracy. Studies 

done in Oklahoma,% Texas,3 Colorado,4 Michigan,5 and California® reached 

s im i l a r  conclusions as to the p ro f i l e  o f  the  adm in is t ra to r .  Although some 

o f  the s tudies  included o ther  educat ional  leve ls  than j u s t  secondary, the 

r e s u l t s  did not show any appreciable  d i f f e r e n c e s .

Demographic c h a r a c t e r i s t i c s ,  t h e r e f o r e ,  th a t  have been studied 

f o r  secondary adm in is t ra to rs  in one or  more s tudies  have included a wide 

v a r i e ty  of f a c to r s .  However, considerable  consistency among the s tudies  

produced the following l i s t :  race; sex;  mar i ta l  s t a t u s ;  number of  chi ldren;

^Encyclopedia of  Education, 1971 e d . ,  s .v .  " P r in c ip a l ,  P rof i le  
o f , "  by Neal H. Tracy.

^Edward H. S e i f e r t  I I I ,  "The Supply and Demand of  Public School 
Administrators in Oklahoma" (Ed.D. d i s s e r t a t i o n ,  Oklahoma S ta te  University,  
1976).

3
Louis Harold Shaver, The Texas High School P r in c ip a l :  Char

a c t e r i s t i c s  and Views on Selected Educational Issues (Bethesda, Md.: ERIC 
Document Reproduction Service,  ED 046 077, 1970).

4
Frances Ju an i ta  Fox, "Black Women Administrators in the Denver 

Public Schools" (Ed.D. d i s s e r t a t i o n .  Univers i ty  of Colorado, 1975).

^Joyce Washnok Way, "A Comparison of  Background P r o f i l e s ,  Career 
Expectations and Career Aspirations o f  Men and Women Publ ic School Admin
i s t r a t o r s "  (Ed.D. d i s s e r t a t i o n .  Western Michigan Univers i ty ,  1976);
Marion Kay Hannah, "A Comparison of Demographic C h a rac te r i s t i c s  and Se
lec ted  Role Functions o f  Michigan Public  School Administra tors ,"  Disser
t a t i o n  Abstracts In te rna t iona l  40 (1979):579-A.

^Thelma Barnes, "America's Forgotten Minority: Women School 
Adminis tra tors ,"  NASSP Bul le t in  60 (April  1979):87-93,
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undergraduate major; h ighes t  degree (or hours) a t t a in e d ;  years  as an 

a d m in i s t r a to r ;  age; age a t  f i r s t  adm in is t ra t ive  appointment; perceived  

c o n s t r a in t s  on being s e le c te d  as an ad m in is t r a to r ;  perceived aids to  

being s e le c ted  as an a d m in i s t r a to r ;  number o f  years  in current  p o s i t io n ;  

number o f  years  in d i s t r i c t ;  number of ad m in is t ra t iv e  pos i t ions  he ld ;  

pos i t ion  p r i o r  to cu r ren t  one; pos i t ion  p r io r  to  f i r s t  adm in is t ra t ive  

appointment; s ize  of  d i s t r i c t ;  ca reer  a s p i r a t i o n s ;  reason fo r  en te r in g  

a d m in is t r a t io n ;  and number o f  years  as a classroom t e a c h e r . 1 The l i s t  

i s  by no means intended to be exhaust ive; i t  does ,  however, i l l u s t r a t e  

the range and depth of  demographic c h a r a c t e r i s t i c s  which have been s tudied  

fo r  ad m in is t ra to rs .

Rationale fo r  Studying Secondary Administrators  

by Race and Gender

Our education system must r e f l e c t  the f u l l  d iv e r s i ty  of  our 
s o c ie ty ;  i t  must obta in  the  ful l  benef i t s  o f  the a b i l i t i e s  o f  the  
in d iv id u a l s  working with in  i t  regardless  of  t h e i r  sex, race ,  e t h 
n i c i t y  or  social c l a s s ;  i f  i t  i s  to a s s i s t  a l l  ind iv iduals  in

High School ' 7 7 , p. 95; Earl ie  Bridges Anderson, "The L i fe -  
History C o r re la te s ,  Work-Related Motivational C h a r a c t e r i s t i c s ,  and Role- 
I d e n t i f i c a t i o n  Factors o f  On-Site Women Administ rators  in Hawaiian Public 
Schools," D isser ta t ion  A bs t rac ts  In te rna t iona l  38 (1977);5809-A; Barnes, 
p. 93; Eleanor B. Baron, "The Sta tus  of Women Senior  High School P r in 
c ip a l s  in the United S t a t e s , "  D isse r ta t ion  Abs t rac ts  In te rna t iona l  37 
(1977):4259-4260-A; Barbara Jean Roberts Brooks, "A P ro f i le  of Black 
Females in Selected Adminis t ra t ive  Posi t ions in the Public School System 
of  F lo r id a , "  D isse r ta t ion  A bs t rac ts  In te rna t iona l  36 (1976):6385-A; Byrne, 
Hines, and McCleary, pp. 1-7; Rosie N. Doughty, "The Black Woman in School 
A dm inis t ra t ion ,"  In tegra ted  Education 15 (July/August,  1977):34-35; Fox, 
p. 65; F lora  Ida Ort iz  and Jan ice  Covel, "Women in School Administ rat ion 
A Case Analys is ,"  Urban Education 13 (July  1978):213-236; S e i f e r t ,  pp. 
37-77; Shaver,  pp. 47-53; J u d i th  Ann Smith, "A Study of Women Who Are 
C e r t i f i e d  and Employed as P r in c ip a l s  and A s s i s ta n t  Pr inc ipa ls  in Penn
s y lvan ia , "  D isser ta t ion  Abstrac ts  In te rna t ional  37 (1977):7463-A; Way, 
pp. 47-78.
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a t t a i n i n g  t h e i r  p o ten t ia l  and in con t r ibu t ing  f u l ly  to  our s o c i e t y . 1

Fur ther ,  "women or  members o f  minority groups may have unique 

pe rsp ec t iv es  on ce r ta in  problems, perspect ives  t h a t  can broaden and 

en r ich  the decision-making process a t  every l e v e l . C o u r s e n  continued 

the r a t i o n a l e  fo r  study by commenting: "What i s  t rue  fo r  blacks i s  not

n e c e s s a r i l y  t ru e  for  members o f  o the r  r a c ia l  m in o r i t i e s  and may have 

nothing to do with women.

Clement o f fered  the following observat ion:

One can find no explanat ion for  the very small number o f  women 
in high level  adm in is t ra t ive  pos i t ions  by looking a t  advanced t r a i n 
ing in terms of  degrees he ld ,  number of  years  in the p rofess ion ,  and 
t o t a l  number of women in the pool from which adm inis t ra tors  are  s e 
l e c ted .  However, the s t a t i s t i c a l  information av a i lab le  is  very 
meager.4

Therefore, studying females or o ther  m in o r i t ie s  who have a t t a in e d  

an ad m in is t r a t iv e  pos i t ion  could provide in s ig h t fu l  information about 

them. And using white males in the study group could furnish not only 

ad d i t io n a l  information but a l so  provide a bas is  fo r  comparison. Fa i lu re  

to  d i f f e r e n t i a t e  among these groups could in troduce bias into a study o f  

secondary adm in is t ra to rs .

F ina l ly ,  previous s t u d i e s ,  as reported in the l i t e r a t u r e ,  have 

reached c e r t a in  conclusions with which new s tu d ie s  might be compared. 

Examples o f  these conclusions found in the l i t e r a t u r e  were:

^Shirley McCune, in the  Foreward o f  Why A ren ' t  Women Administer
ing Our Schools? by Suzanne Howard (Arl ington,  Va.: National Council of
Adminis t ra t ive  Women in Education, 1975), p. 1.

^David Coursen, Women and Minori ties  in Administration (Bethesda, 
Md.: ERIC Document Reproduction Service,  ED 102 640, 1975), p. 1.

^ I b i d . , p. 3.

^Jacqueline Parker Clement, Sex Bias in School Leadership (Evans
ton ,  111.:  In tegrated  Education Associa tes ,  1975), p. 8.
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1. On the average, women adm in is t ra to rs  were older  than the menl

2. Men saw lack o f  experience or  t r a in in g  as cons t ra in ts  on being

chosen as an a d m in is t r a to r ,  while women saw sex as the main cons tra in t^

3. There was no b as is  fo r  p re fe r r ing  men over women in leadersh ip  a b i l i t y ^

Summary o f  Related L i t e r a tu r e

The purpose fo r  examining the p r inc ipa lsh ip  can be summarized 

by one statement  from Weldy: "The p r in c ip a lsh ip  has been and promises to

continue to be one o f  the c r i t i c a l l y  i n f l u e n t i a l  pos i t ions  o f  leadership 

in American education.

In e s ta b l i s h in g  a th e o re t ic a l  foundation fo r  the c r i t e r i a  to 

i d e n t i f y  e f f e c t iv e  behaviors of  the a d m in is t ra to r ,  several  observations 

are  re levan t .  Campbell remarked: " Id e a l ly ,  e f fec t iveness  ought to be

^Lorraine C o l l in s ,  "About Those Few Females Who Scale the Heights 
o f  School Management," In tegrated  Education 15 (January/February 1977):19; 
Coursen, p. 11; Dorothy L. Johnson, "Ms. Administra to rs ,  Where Are They?" 
The School Administra tor  29 (August 1972):19; Gretchen Niedermayer and 
Vickie W. Kramer, Women in Administrat ive Posi t ions  in Public Education 
(Bethesda, Md.: ERIC Document Reproduction Service,  ED 096 742, 1974),
p. 12; Way, p. 98.

2
Brooks, p. 6385-A; Fox, pp. 91-92; Wilma C. Robinson, "Secondary 

School Women P r in c ip a l s  and A ss is tan t  P r inc ipa ls  in Ohio: Charac te r i s t ic s
and Aspira t ions ,"  D is se r ta t io n  Abstracts  In te rna t iona l  39 (October 1978): 
1976-A; Way, p. 66.

^Barnes, p. 93; Charlene Dale, "Women Are S t i l l  Missing Persons 
in Administrat ive and Supervisory Jobs,"  Educational Leadership 31 (No
vember 1973):125-126; Andrew Fishel and Janice Po t tker ,  "Performance of 
Women P r in c ip a ls :  A Review of  Behavioral and A t t i tud ina l  S tud ies ,"
Journal of  NAWDAC 38 (Spring 1975):113; Barbara S. Levandowski, "Women 
in Educational Administ rat ion:  Where Do They Stand?" NASSP Bullet in  
61 (September 1977):101; Marvin R. McMillin, "Leadership Aspira tions  of 
Prospective Teachers--A Comparison of  Men and Women," Journal o f  Teacher 
Education 26 (Winter 1975):324; Marvin Stone, "Women in Leadership Roles," 
U.S. News and World Report , May 21, 1979, p. 108.

^Weldy, p. 64.
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measured in terms o f  an a d m in i s t r a to r ' s  con tr ibu t ion  to the achievement 

of  the purposes of  the o rgan iza t ion ."^  Mangers commented: "The e f f e c 

t iveness  o f  school p r in c ip a ls  in some d i s t r i c t s  i s  too often measured by 

t h e i r  a b i l i t y  to 'keep the l i d  on' and serve the  needs o f  the school 

d i s t r i c t  bureaucracy."^ And Jones,  Sal isbury ,  and Spencer contended:

Obstacles to e f f e c t iv e  leadership in the secondary schools are 
the t r a d i t i o n a l  atmosphere, the fear  of  theory ,  poorly defined goals 
and r e s p o n s i b i l i t i e s ,  d i f f i c u l t i e s  involved in i n i t i a t i n g  a c t io n ,  
the various perceptions o f  the p r in c ip a l ' s  r o l e ,  doing what i s  pop
u l a r ,  d i f ferences  in b e l i e f s  about education,  and in e f fec t iv e  s e 
le c t i o n  of  p r i n c i p a l s . 3

In response to the problem of  i n e f f e c t iv e  leaders and id e n t i fy in g  

s k i l l s  needed to be e f f e c t i v e ,  Robinson suggested:

Today's educational leader  must be a m u l t i - face ted ,  cha r i sm at ic ,  
level-headed and goa l -d i rec ted  person. . . . He/she must have a s trong 
sense of  s e l f - d i r e c t i o n  and a personal commitment to boys and g i r l s .  
Sk i l l s  are needed in human r e l a t i o n s ,  problem-solving, research and 
development, i n i t i a t i n g  and implementing change, coordinating r e 
sources ,  motivating and challenging f a c u l ty ,  and es tab l i sh ing  and 
maintaining a learning c l imate  th a t  is  both humanistic and produc
t i v e . 4

As for  j u s t i f y in g  the use of  a s e l f - s tu d y  approach, the authors  

reviewed indica ted  the worth o f  se lf -assessment  fo r  evaluating one 's  e f 

fec t iveness  and pointing up areas  in need of  improvement. Both the person 

and the o rganizat ion  could p r o f i t  from s e l f - e v a lu a t io n .^  And as Lipham 

and Hoeh expressed:

iRoald F. Campbell, "What P e cu la r i t i e s  in Educational Adminis
t r a t i o n  Make I t  A Special Case?" in Administrat ive Theory In Education, 
ed. Andrew W. Halpin (New York: Macmillan, 1967), p. 182.

p
Mangers, p. 8.

3jones,  Sa l isbury ,  and Spencer, p. 147.

4phil  Robinson, p. 18.

^Wiles and Lovell , p. 280.
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. . .  The e f f e c t iv e  p r inc ipa l  may be expected to exer t  himself  
e n e r g e t i c a l l y ;  to achieve and improve his  performance; to s t r i v e  f o r  
h igher  s ta tu s  in the profess ion  and in so c ie ty  in  general;  to r e l a t e  
h imself  successfu l ly  to  o th e r  people; to view the fu ture  with c o n f i 
dence, the present  with understanding, and th e  pas t  with s a t i s f a c t i o n ;  
and to  ad ju s t  well to f r u s t r a t i o n s ,  i r r i t a t i o n s ,  confusions, and c r i t 
icisms in pressure s i t u a t i o n s . !

In regard to  the demographic c h a r a c t e r i s t i c s  of  the p r in c ip a l s h ip ,  

the nat ion-wide survey by th e  National Association o f  Secondary School 

P r in c ip a l s  found:

The 1965 study of  p r in c ip a l s  concluded t h a t  the senior  high school 
p r in c ip a l s h ip  was a male-dominated profess ion .  The 1977 study gives 
evidence th a t  i t  continues to  be a white male dominated p ro fe s s io n .%

Therefore , determining the background p r o f i l e s  of  adm in is t ra to rs  

and in v e s t ig a t in g  the impact o f  race and gender on the adm in is t ra to r  can 

be f u r th e r  j u s t i f i e d  by the following sta tements .  Dale suggested:

At a time when good and perhaps g rea t  leadersh ip  is  needed in 
educa t ion ,  the pool of leadersh ip  development must be expanded to 
include women or  we must a l l  learn to l ive  with the mediocrity which 
i s  c e r t a i n  to r e s u l t  from a r e s t r i c t e d  source o f  leadership t a l e n t . 3

Clement echoed the  same sentiment: "A soc ie ty  cons tantly  plagued

with the need for  more q u a l i f i e d  human resources increases  i t s  t a l e n t  pool 

as soon as  i t  views women and minority men through the same lens  i t  uses 

fo r  white males.

^Lipham and Hoeh, p. 355.

^Byrne, Hines, and McCleary, p. 18. 

^Dale, p. 125. ^Clement, p. 29.



CHAPTER I I I  

METHODOLOGY

Design of  the Study

This study was designed to in v e s t ig a te  the background p r o f i l e s  

and s e l f -a sse ssed  e f fe c t iv e n e s s  of  public  secondary school adm in is t ra to rs  

by race and gender. The decision to study secondary adm in is t ra to rs  was 

made fo r  three reasons:  1. to conduct such an analysis  which, to  da te ,

had not been undertaken fo r  these ind iv idua ls  in the s t a t e  of Oklahoma;

2. to provide a r e a l i s t i c  assessment o f  those cu r ren t ly  holding the pos i

t i o n  in order  to fu rn ish  concerned a d m in i s t r a to r s ,  school boards,  and 

teach e r  educators with the  necessary information to encourage and prepare 

more women and minori ty  members for  ad m in is t ra t iv e  pos i t ions ;  and 3. to 

determine the f a c to r s ,  i f  any, th a t  would be helpful  in improving the 

leadersh ip  and ad m in is t ra t ive  q u a l i t i e s  and a b i l i t i e s  of  secondary admin

i s t r a t o r s .

Population and Sample

Names and c l a s s i f i c a t i o n s  of  p a r t i c ip a n t s  were obtained from the

42
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Oklahoma S ta te  Department o f  Educat ion.^  The school year  1979-1980 was 

used as the  base year ,  with th e  information updated to  January 15, 1980.

The decis ion was made to d iv ide  the t o t a l  group of  secondary ad

m in i s t r a to r s  in to  two subd iv is ions ,  each of which c o n s t i tu te d  a popula t ion .  

One population consis ted  of  a l l  white male secondary ad m in is t r a to r s ,  

while the o th e r  consis ted  of  a l l  white female and a l l  minority secondary 

adm in is t ra to rs .

The major l im i t  o f  the  s tudy was the u t i l i z a t i o n  of  only the 

secondary adm in is t ra to rs  employed as o f  January 15, 1980, in the publ ic  

schools o f  Oklahoma.

A to t a l  o f  1,032 secondary adm in is t ra to rs  was id e n t i f i e d  as 

c o n s t i tu t in g  the t o t a l  population o f  adm in is t ra to rs .  Of th i s  number,

121 persons were id e n t i f i e d  as being white female o r  minority adm in is t ra 

to rs  and 911 persons were white males.  All 121 of  the  white female and 

minority adm in is t ra to rs  and 121 o f  the  white males comprised the sample 

se lec ted  f o r  the survey.

A random sampling technique as described by Minium? was employed 

to obta in  the  121 white males f o r  the study. The following procedure 

was u t i l i z e d  in obtaining the names o f  the white males:

1. A card was prepared fo r  each person

2. The names were ordered by county and d i s t r i c t

3. To e l im ina te  possible  bias  because of the county and d i s t r i c t  a r range

ment, the  cards were d e a l t  in to  ten  s tacks ;  each s tack was shuff led

^Finance Division, Teacher Personnel.

^Edward W. Minium, S t a t i s t i c a l  Reasoning in Psychology and 
Education, 2nd ed. (New Yorkl John Wiley & Sons, 1978), p. 243.
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th ree  times; then the  stacks were shu ff led  together  twice

4. A t h r e e - d i g i t  number was assigned to each person

5. Af ter  randomly s e le c t in g  the page number, column, and row to en te r  

a random numbers t a b l e ,  every s ix th  number was se lec ted

6. The numbers were read ho r izon ta l ly  from l e f t  to r i g h t ,  columns from 

top to bottom, and a t  the end of  a column, the next column continued 

the  count a t  the top .  The f i r s t  th ree  d i g i t s  of each number so se

le c te d  were recorded in the o rder  chosen

7. For numbers g r e a t e r  than the populat ion l im i t  and fo r  numbers pre

viously drawn, the  number was omitted and the following s ix th  number 

was consulted.  I t  was, th e re fo re ,  a sample without  replacement^

On the f i r s t  draw, 175 numbers were obtained, and the co r re 

sponding cards were pu l led .  A check was made to determine i f  any of  the 

white males se lec ted  were serving in the same school build ing.  Where 

t h i s  was the case ,  the f i r s t  name drawn in the sample was used, and any 

o th e r  white males from t h a t  same school bui ld ing  were removed from the 

sample pool.  This was done in an e f f o r t  to  expand the geographic scope 

o f  the study to include as many school d i s t r i c t s  and counties  as possib le .  

A t o t a l  o f  s ix t y - s i x  count ies  of a poss ib le  seventy-seven was represented 

in  the  combined samples. From a poss ib le  621 school d i s t r i c t s ,  144 were 

represen ted  in the s tudy.

The numerical breakdown of  the sample by race and gender i s  found 

in Table 1. The percentage tha t  each group c o ns t i tu ted  in the to t a l  is  

a l so  presented in  Table 1.

^Robert C. Weast, e d . , Standard Mathematical Tables , 12th ed. 
(Cleveland, Ohio: The Chemical Rubber Co.,  1964), pp. 238-243.
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TABLE 1

ORIGINAL SAMPLE BY RACE AND GENDER

Males Females Total

American Indian 15 ( 6.2%) 0 ( 0.0%) 15 ( 6.2%)

Black 49 (20.2%) 9 ( 3.7%) 58 (24.0%)

Caucasian 121 (50.0%) 47 (19.4%) 168 (69.4%)

Spanish American 1 { 0.4%) 0 ( 0.0%) 1 ( 0.4%)

Total 186 (76.9%) 56 (23.1%) 242 (100.0%)

Instrumentation

During th i s  phase of  the in v es t ig a t io n ,  the f i r s t  task  was to 

find s u i t a b l e  instruments designed to furnish  the demographic data  needed 

and to  allow the adminis t ra tor  to  assess his or her e f fe c t iv e n e s s .  A 

review of  the relevant  l i t e r a t u r e  revealed several  types of instruments 

in both c a te g o r ie s ,  but none were deemed acceptable  as addressing p re 

c i s e ly  the area  of  study. For example, the Leader Behavior Description 

Quest ionnaire Form XII was considered. But as Morsink noted: "The

scores der ived  from the inst rument do not determine the r e l a t i v e  e f f e c 

t iveness  o f  a leader since the  emphasis is  on how a leader  behaves, not 

on how well he behaves."^ Therefore ,  two instruments were developed to 

meet t h i s  need.

From the l i t e r a t u r e ,  eighteen demographic items and s ix ty - th r e e

^Helen M. Morsink, "Leader Behavior of  Men and Women P r in c ip a l s , "  
NASSP B u l le t in  54 (September 1970):81.
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e f fec t iv e n e s s  items were i s o l a t e d .  The demographic items were of  a s tan 

dardized nature  such as r a ce ,  sex, and marita l  s t a t u s .  The e f fec t iveness  

items were derived from s ix  major categories  o f  a c t i v i t i e s  described in 

the l i t e r a t u r e .  Ten s ta tements  were assembled from each of  the s ix  gen

era l  a r e a s .  An addi t ional  th ree  items were included concerning the  s e l f -  

assessment o f  acceptance and comfort with the r o le  of adm in is t ra to r ,  as 

were a l so  found in the l i t e r a t u r e .

As Gayl recommended to help e s ta b l i s h  content v a l i d i t y ,  the 

e f f e c t iv e n e s s  ques t ionnaire  was sent to a panel o f  ten persons. Each of  

the ten  was chosen as having been fam il ia r  with the ro le  of  secondary 

a d m in is t r a to r  because of h is  or  her curren t  o r  previous pos i t ion in  ed

uca t ion .  Further,  an e f f o r t  was made to secure persons who represented  

the four  major ca tegories  in the study, e . g . ,  white female, white male, 

black male, and American Indian male. Of the ten  judges, two were black 

males,  two were white females,  one was an American Indian male and f ive  

were white  males. The panel members are  l i s t e d  in the Appendix.

The prospect ive judges were contacted by telephone to secure 

t h e i r  consent  to serve.  The p ro jec t  was b r i e f l y  described over the t e l e 

phone; then a cover l e t t e r  d e ta i l in g  the purpose o f  the study and the 

ro le  o f  the judge was mailed with the e f f e c t iv e n e s s  ques t ionnaire .  Spe

c i f i c a l l y ,  the panel members were asked to c r i t i q u e  the instrument on the 

bas is  of :  c l a r i t y  of  thought,  phrasing, format,  and overal l  app rop r ia te 

ness o f  the a c t i v i t y  to  a secondary a dm in is t ra to r .  Also, they were in 

v i ted  to  make any o ther  comments or suggestions  they might have regarding 

the instrument.

1
L.R. Gay, Educational Research: Competencies for  Analysis and 

Applicat ion (Columbus, Ohio: Charles E. M e r r i l l ,  1976), p. 131.
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Minor changes for  several i tems were suggested by some o f  the 

judges.  Several judges expressed concern a t  the length o f  the i n s t r u 

ment and about so many items r e la t in g  to  educational innovations.  A 

dec is ion  was made to  shorten the ques t ionna ire  to a to ta l  o f  s ix t y  items 

by combining or  e l im ina t ing  some of  the items on innovations. Fur ther ,  

severa l  panel members indica ted  the redundancy o f  two s ta tements .  The 

two were combined and s im pl i f ied .  One item, noted by several  to  be too 

broad as w r i t t e n ,  was rew ri t ten  as two items. Both the o r ig in a l  and the 

f in a l  instruments a re  reproduced in the Appendix.

Following the procedures recommended by Borg and Gall^ and 

Tuckman,^ the ques t ionna ires  were administered to a p i l o t  group o f  t h i r t y  

white  male adm in is t ra to rs  from graduate c la s se s  in secondary education or 

educat ional adm in is t ra t ion  a t  the Universi ty  of  Oklahoma. Each o f  these 

men was cur ren t ly  se rv ing  as a public secondary school p r inc ipa l  o r  an 

a s s i s t a n t  p r inc ipa l .  They represented eighteen d i f f e r e n t  school d i s t r i c t s .

I f  any of  the men in the p i l o t  had been selected to  be in  the 

s tudy i t s e l f ,  t h e i r  names were e l iminated from those in the random sample

pool of  white male adm in is t ra to rs .  The l i s t  of  a l t e r n a t e s ,  chosen a t  the

same time as the  o r ig in a l  sample, furnished any addi tional  names needed 

f o r  the study. For as Tuckman s ta ted :

. . . A p i l o t  t e s t ,  which uses a group of  respondents who are
p a r t  of the intended t e s t  population but wil l  not be p a r t  o f  the 
sample, attempts to  determine whether quest ionnaire  items possess 
the desired q u a l i t i e s  of  measurement and d i s c r im in ab i l i ty .  . . .

. . . I f  a l l  respondents reply i d e n t i c a l l y  to any one item.

^Walter R. Borg and Meredith Damien Gal l ,  Educational Research.
3rd ed. (New York: Longman, 1979), p. 70.

p
Bruce W. Tuckman, Conducting Educational Research (New York: 

Harcourt,  Brace, Jovanovich, 1972), pp. 196, 199.
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t h a t  i tem probably lacks d i s c r im in a b i l i ty .  I f  you receive a prepon
derance of  inappropria te  responses to  an item, examine i t  to  see i f  
i t  i s  ambiguous o r  poorly worded.1

From the r e su l t s  and comments obtained through the p i l o t  study,  

two typographical e r ro r s  were corrected and an addit ional  v a r i ab le  was 

coded in to  the  s t a t i s t i c a l  t reatment.  From the f i f t e e n  p r in c ip a l s  and 

f i f t e e n  a s s i s t a n t  p r in c ip a ls  p a r t i c ip a t in g  in the p i l o t ,  a p o te n t i a l  

d i f f e r e n t i a t i o n  in use of  the response "not appl icable"  emerged. In the 

p i l o t ,  fewer p r inc ipa ls  used th a t  choice , or  used i t  le ss  o f te n ,  than 

did the a s s i s t a n t  p r in c ip a l s .  Therefore, the dimension of  p o s i t io n  was 

coded in to  the s t a t i s t i c a l  treatment  o f  the sample data to o f f s e t  a po

t e n t i a l  source of b ias .  No o the r  changes were made in the ins truments .

Data Collec t ion  Procedures

The instruments f o r  the co l le c t io n  o f  the data for  t h i s  study

were the  "Demographic Data Questionnaire" and the "Self-Assessment o f

E f fec t iveness  Questionnaire."  The two instruments were mailed to  those

persons in the sample on March 7, 1980. Applying the techniques pro- 
2 3posed by Rummel and Sax, a personal ized ,  o r ig in a l  cover l e t t e r  was 

included explaining the purpose of the study and s o l i c i t i n g  the  pe rson 's  

p a r t i c i p a t i o n .  A copy of  the  cover l e t t e r  i s  furnished in the Appendix.

To insure pr ivacy,  y e t  provide a veh ic le  fo r  follow-up, a code

h b i d . ,  p. 199.
2

J. Francis Rummel, An Introduction to  Research Procedures in
Education (New York: Harper & B ro s . , 1958), p. 99.

^Gilber t  Sax, Foundations of  Educational Research, 
(Englewood C l i f f s ,  N .J . l  P ren t i c e -H a l l , 1979),  pp. 258-259
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number was a f f ixed  to each ques t ionnaire  and a lso  placed ins ide  the re turn  

envelope. Because the o r ig in a l  mai l-out  coincided  with the spring vaca

t ions  in  some school d i s t r i c t s ,  an addit ional  week was allowed fo r  the 

re tu rn .  By March 28, 1980, 155 ques t ionna i res ,  representing 64 percent  

of  the t o t a l ,  had been received .

Using the follow-up technique descr ibed  by Robin,! an addi t ional  

28 ques t ionna i res  were obta ined  from the o r ig in a l  mai l-out by sending a 

reminder on a post card to  nonrespondents.  A second cover l e t t e r  and 

s e t  o f  ques t ionna ires  were se n t  to the remainder o f  those not responding 

to e i t h e r  the f i r s t  mai l -ou t  o r  the reminder.  By April 21, 1980, a to ta l  

o f  217 q u es t io n n a i re s ,  rep resen t ing  90 percen t ,  had been received. Of 

th i s  number, 207 ques t ionna ires  were usable and cons t i tu ted  the data  source 

for  the study. Of the ten ques t ionnaires  not deemed usable,  four  were 

re turned from women, i d e n t i f i e d  as adm in is t ra to rs  by the records in the 

S ta te  Department of  Education, who indicated th a t  they were classroom 

teachers .  Five persons re turned the ques t ionna ires  with t h e i r  r e fu sa l s  

to p a r t i c i p a t e ,  and one ques t ionnaire  was completed in a manner so as to 

render i t  impossible to use.

The f ina l  r ep re sen ta t io n  by race and gender o f  p a r t ic ip a n ts  in 

the s tudy can be found in Table 2, shown on page 50.

Establishment of  R e l i a b i l i t y  

As the e f fec t iveness  instrument was s p e c i a l ly  developed fo r  the

Stanley S. Robin, "A Procedure fo r  Securing Returns to Mail 
Quest ionnaires ,"  Sociology and Social Research 50 (October 1965):26- 
27.
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TABLE 2

FINAL SAMPLE BY RACE AND GENDER

Males Females Total

American Indian 17 { 8.2%) 0 ( 0.0%) 17 ( 8.2%)

Black 42 (20.2%) 8 ( 3.8%) 50 ( 24.1%)

Caucasian 99 (47.8%) 41 (19.8%) 140 ( 67.7%)

Total 158 (76.3%) 49 (23.7%) 207 (100.0%)

study,  no r e l i a b i l i t y  c o e f f i c i e n t  was av a i la b le .  Therefore, the follow

ing procedure was employed to  compute the  r e l i a b i l i t y :

1. A f te r  the ques t ionnaires  had been received ,  they were sor ted  by race,

gender,  school d i s t r i c t  s i z e ,  and pos i t ion

2. Percentages were computed fo r  each race ,  fo r  males and females,  for  

each pos i t ion ,  and fo r  the s ix  categories  of school d i s t r i c t s  by 

s i z e

3. A t o t a l  of  t h i r t y - f i v e  persons was then se le c ted  in s im i la r  propor

t io n s  as found in the t o t a l  sample

4. Each o f  the t h i r t y - f i v e  persons was contacted by telephone to  assure 

h i s / h e r  wil l ingness to complete a second e f fec t iveness  ques t ionnaire

5. The p a r t ic ip a n ts  were mailed only the e f fec t iveness  ques t ionnaire  

and a stamped, return  envelope

Table 3 contains the  numbers and percentages of  respondents fo r  

both the  formal study and the  r e l i a b i l i t y  sample. The four v a r iab le s  of  

race ,  gender,  pos i t ion ,  and school d i s t r i c t  s iz e  were u t i l i z e d  in  s e l e c t 

ing the  p a r t ic ip a n ts  fo r  the  r e l i a b i l i t y  sample in order to provide balance.
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TABLE 3

PARTICIPANTS IN STUDY BY RACE, GENDER, 

POSITION, AND SCHOOL DISTRICT SIZE

Number of  
Respondents 

in Study

Number in 
R e l ia b i l i ty  

Sample

Males
American Indian 17 ( 8.2%) 2 ( 5.7%)
Black 42 (20.2%) 8 (22.8%)
Caucasian 99 (47.8%) 18 (51.4%)

Females
Black 8 ( 3.8%) 1 ( 2.8%)
Caucasian 41 (19.8%) 6 (17.1%)

Posit ion
Nonteaching Principal 85 (41.1%) 12 (34.3%)
Nonteaching Ass is tan t 65 (31.4%) 11 (31.4%)
Teaching Principal 47 (22.7%) 8 (22.9%)
Teaching A ss is tan t 10 ( 4.8%) 3 ( 8.6%)

School D i s t r i c t  Size
Over 5,000 ADA 86 (41.5%) 14 (40.0%)
2,000 - 4,999 ADA 20 ( 9.7%) 4 (11.4%)
750 - 1,999 ADA 36 (17.4%) 4 (11.4%)
400 - 749 ADA 27 (13.0%) 6 (17.1%)
200 - 399 ADA 27 (13.0%) 5 (14.3%)
Less than 200 ADA 11 ( 5.3%) 2 ( 5.7%)

The r e l i a b i l i t y  was determined by u t i l i z i n g  each respondent 's  

f i r s t  ques t ionna ire  as the X score and h i s /h e r  second questionnaire as 

the Y score .  The Pearson r ,  raw score method as described by Minium,^ 

was then employed to a r r iv e  a t  the co r re la t ion  c o e f f i c i e n t  for each o f  

the t h i r t y - f i v e  persons. The values of r  ranged from .098 to .860 with 

a mean o f  .581. The f igure  o f  .581, the re fo re ,  was the average measure

^Minium, pp. 146-149.
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of  r e l i a b i l i t y  obtained from the sample and was imputed to r ep re sen t  the 

r e l i a b i l i t y  for the e f f e c t iv e n e s s  q u es t io n n a i re .

Procedure fo r  Analysis o f  Data

The data were processed and analyzed a f t e r  90 pe rcen t ,  or  217 

of the  questionnaires  were received. The da ta  were compiled and coded in 

o rder  to  t e s t  the hypotheses s ta ted  in Chapter I .

The sample data  were divided in to  the  following ca tego r ies  for  

s t a t i s t i c a l  treatment: a l l  males; a l l  females;  a l l  whites;  a l l  m inor i t ie s ;  

white males; white females; black males; black females; and Indian males. 

A f te r  the  frequencies or  means were c a lc u la t e d  fo r  each r a c ia l  o r  gender 

group, two s t a t i s t i c a l  t e s t s  were employed to  analyze the  da ta .  For al l  

the demographic data fo r  which frequency, and not q u a n t i t a t i v e ,  values 

e x i s t e d ,  the chi-square t e s t  was u t i l i z e d  f o r  t e s t i n g  hypotheses about 

frequency d i s t r i b u t i o n s . ^  Quant i ta t ive  da ta  values were t r e a t e d  with the
O

" t  f o r  Testing Hypotheses about the Difference between Two Means."

For both s t a t i s t i c a l  t rea tments ,  th e  .05 level of  confidence was 

s e le c te d  as the c r i t e r i o n  o f  s ign i f icance  f o r  accepting or  r e j e c t i n g  each 

hypothes is .  I f  a s t a t i s t i c a l l y  s ig n i f i c a n t  value a t  the .05 leve l  was 

ob ta ined ,  however, the .01 level  of  confidence was also consulted fo r  

comparison purposes.

For the th ree  ques t ions  addressing r o l e  percept ions  and permit

t ing  m u l t ip le  answers, percentages were used to  describe the da ta .  No 

hypotheses were assoc ia ted  with these i tems,  and, th e re fo re ,  no o ther

l l b i d . ,  pp. 427-443. Z ib id . ,  p. 337.



53

s t a t i s t i c a l  t reatment,  beyond report ing  the percentages,  was u t i l i z e d .

F in a l ly ,  in descr ib ing  the  background p r o f i l e  of each category 

of  a d m in i s t r a to r ,  the mode, the  score occurring with the g r e a t e s t  f r e 

quency,^ was u t i l i z e d .  The mean, or  average, was employed to desc r ibe  

those  demographic c h a r a c t e r i s t i c s  which were q u a n t i f i a b le .

h b i d . ,  p. 64.



CHAPTER IV

PRESENTATION, ANALYSIS, AND 

INTERPRETATION OF DATA

Introduction

This in v es t ig a t io n  was designed to determine the background 

p r o f i l e s  and s e l f - a s s e s s e d  e f fec t iveness  o f  publ ic  secondary school ad

m in i s t r a to r s .  Further ,  the  study was a lso  designed to analyze the r e l a 

t io n sh ip  o f  race and gender to the p r o f i l e s  and se lf -assessm ents .

Contained within t h i s  chapter  are  the  p resen ta t ion ,  a n a ly s i s ,  

and in t e r p r e t a t i o n  of the data  and the t e s t i n g  o f  the hypotheses which 

were s t a t e d  in Chapter I.

The organizat ion  o f  the chapter  i s  as follows:

1. Background p ro f i l e s  o f  the ad m in is t ra to rs ,  as described by the  mode

2. Presen ta t ion  and an a ly s is  o f  co l lec ted  da ta  fo r  demographic f ac to rs  

and t e s t s  of  the hypotheses

3. Presen ta t ion  and a n a ly s i s  o f  co l lec ted  data  fo r  the se lf -assessment  

of  e f fec t iv en ess  and t e s t  of  the hypothesis

4. Summary o f  the data  analyses

54
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Background P ro f i l e s  o f  the Administrators 

as Described by the Mode

From the data obta ined ,  i t  was possible  to  describe the back

ground p r o f i l e s  of  each of the  f iv e  categories  of  adm in is t ra to rs .  Using 

the most f requent  response, o r  mode, and the average, o r  mean, a compos

i t e  o f  the " typ ica l"  adm in is t ra to r  was developed. Although i t  i s  recog

nized t h a t  such composites do not account fo r  the many individual  d i f f e r 

ences, they can serve as a s u i t a b l e  in troduction to the myriad o f  data 

generated by such a study as t h i s .

The typ ica l  white male adm in is t ra to r  was married,  had two c h i l 

dren, was a nonteaching p r inc ipa l  employed in a d i s t r i c t  with over 5,000 

Average Daily Attendance (ADA), had majored in two or more subjec ts  as an 

undergraduate,  and held a Master 's  degree plus 32 hours.  He had served 

as a classroom teacher/coach p r io r  to  his f i r s t  adm in is t ra t ive  pos i t ion ,  

and he had served as a classroom teacher  j u s t  p r io r  to his  cur ren t  as

signment. He became an a d m in is t ra to r  to advance his  ca ree r ,  perceived 

experience as the g rea te s t  a id  to  h is  employment as an adm in is t ra to r ,  

and saw no cons t ra in ts  on his  employment oppor tun i t ie s .  His career  goal 

was to be a superintendent.  His cu r ren t  age was 43; he became an admin

i s t r a t o r  a t  32, a f t e r  serving as a classroom teacher  fo r  near ly  11 years .  

He had been an adminis t ra tor  f o r  11 years and served in  his current  

pos i t ion  fo r  7 years .

The white female a d m in is t ra to r  was married, had no ch i ld ren ,  

was a nonteaching a s s i s t a n t  p r inc ipa l  in a d i s t r i c t  with 5,000 or  more 

ADA, had majored in education o r  language a r t s  as an undergraduate,  and 

held the Master 's  degree plus 16 hours.  She had been a classroom teacher
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p r io r  to  her  f i r s t  ad m in is t ra t ive  appointment and served in the same ca

pac i ty  j u s t  p r io r  to her  c u r re n t  pos i t ion .  She became an adm in is t ra to r  

to  f o s t e r  change in educat ion and saw experience as the most s ig n i f i c a n t  

a id  to  her  employment as an adm in is t ra to r .  She viewed her sex as the  

g r e a t e s t  co n s t r a in t  on her being employed as an adminis t ra tor .  Her c a ree r  

goal was to  be a p r in c ip a l .  Her current  age was 38; she became an admin

i s t r a t o r  a t  36.5 yea rs ,  a f t e r  serving as a classroom teacher fo r  9 y e a r s .  

She had been an adm in is t ra to r  j u s t  over 4 years and served in her c u r re n t  

p o s i t io n  fo r  3 years.

The black male adm in is t ra to r  was married,  had two ch i ld ren ,  was 

a nonteaching a s s i s t a n t  p r inc ipa l  in a d i s t r i c t  with 5,000 or  more ADA, 

had majored in two or  more sub jec ts  as an undergraduate,  and held the 

M aster 's  degree plus 32 hours.  Ju s t  p r io r  to h is  current  pos i t ion ,  he 

served as an a s s i s t a n t  p r in c ip a l ,  and p r io r  to becoming an ad m in is t ra to r ,  

he was a classroom teacher /coach .  He became an admin is t ra to r  to  advance 

his  c a r e e r ,  f e l t  t h a t  his prepara t ion  was the major aid to his employment 

as an adm in is t ra to r ,  and perceived no co n s t r a in t s  on his employment oppor

t u n i t i e s .  His ten-year  c a re e r  goal was to r e t i r e .  His current  age was 

43; he had become an ad m in is t r a to r  a t  age 35, a f t e r  having been a c l a s s 

room teach e r  for  11 years .  He had served as an admin is t ra to r  fo r  7 .5  

years  and held his cu r ren t  pos i t ion  for  almost 5 years .

The black female adm in is t ra to r  was married ,  had one or  two 

c h i ld re n ,  was a nonteaching a s s i s t a n t  pr incipal  in a d i s t r i c t  with 5,000 

o r  more ADA, and had majored in education, language a r t s ,  or social  

sc iences  as an undergraduate.  She held the Master 's  degree plus 16 hours.  

P r io r  to  her  current  p o s i t io n ,  she was e i t h e r  a classroom teacher  o r  an
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a s s i s t a n t  p r inc ipa l .  Before her f i r s t  ad m in is t ra t iv e  p o s i t io n ,  she was 

e i t h e r  a classroom tea ch e r  or  a counselor.  She became an a d m in is t r a to r  

because she believed i t  would be a chal lenging job ,  saw her sex o r  expe

r ie n c e  as the main help in  being employed as an adm in is t ra to r ,  and per

ceived nothing as a c o n s t r a i n t  on her being employed. She a sp ired  to be 

a p r in c ip a l .  Her cu r re n t  age was 43.5 y e a r s ;  she became an a d m in is t ra to r  

a t  40, served as a classroom teacher  fo r  10 y ea r s ,  was an a d m in is t r a to r  

f o r  near ly  4 years ,  and had been in her p resen t  posi t ion almost 2 yea rs .

The American Indian male a d m in is t ra to r  was married, had two 

c h i ld re n ,  majored in two o r  more sub jec ts  as an undergraduate,  held the 

M aste r 's  degree plus 16 hours,  and was a nonteaching pr inc ipa l  in  a d i s 

t r i c t  of  400-749 ADA. J u s t  p r io r  to h is  c u r re n t  pos i t ion ,  he had been a 

classroom teacher /coach,  an a s s i s t a n t  p r in c ip a l ,  or  had held a combination 

o f  r o le s .  Before his f i r s t  adm in is t ra t ive  p o s i t io n ,  he was a classroom 

teacher /coach .  He became an adm in is t ra to r  to  receive a higher  s a l a r y ,  

saw experience as the major a id  to his  being employed as an a d m in is t ra to r ,  

and considered nothing as cons tra in ing  h is  being hi red.  His c a r e e r  goal 

in ten  years was to r e t i r e .  His cu r ren t  age was 45; he had become an 

a dm in is t ra to r  a t  age 35. He had been a classroom teacher  f o r  13.5 years ,  

an adm in is t ra to r  f o r  10 y ea r s ,  and in h is  cu r ren t  posi t ion f o r  nea r ly  8 

y e a r s .

Presentat ion and Analysis of  Col lected  Data for  

Demographic Factors  and Tests o f  the Hypotheses

To imply t h a t  a l l  adm in is t ra to rs  w i th in  each category f i t  the 

mode would be erroneous.  Therefore, Table 4 was prepared to  show the
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number o f  persons responding to each of  the demographic fac to rs  f o r  which 

f requencies  were used to describe  the data.

TABLE 4

DEMOGRAPHIC FACTORS BY RACE AND GENDER 

STATED BY RESPONSE FREQUENCY

White
Males

White
Females

Black
Males

Black
Females

Indian
Males

Marital S ta tus
Married 89 25 37 5 17
Single 6 7 3 0 0
Divorced 1 7 2 2 0
Widowed 3 2 0 1 0

Number o f  Children
None 6 13 6 2 3
One 16 12 7 3 2
Two 49 10 15 3 6
Three 20 3 9 0 3
Four 6 3 3 0 1
More 2 0 2 0 2

Undergraduate Major
Business 5 0 0 1 1
Education 8 10 8 2 6
Fine Arts 2 4 1 0 0
Language Arts 0 10 0 2 0
Mathematics 8 2 4 0 0
Natural Sciences 12 1 6 1 0
Physical Education 15 2 5 0 1
Social Sciences 18 4 5 2 1
Vocational 3 2 3 0 1
Other o r  More than One 28 6 10 0 7

Highest Degree/Hours
Bachelor 's 6 2 3 0 2
M aster 's 15 8 3 0 2
Ed.D. o r  Ph.D. 4 3 3 0 0
M aste r 's  + 16 hours 28 15 9 4 9
M aster 's  + 32 hours 36 8 14 1 3
Master 's  + 60 hours 10 5 10 3 1
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TABLE 4—Continued

White
Males

White
Females

Black
Males

Black
Females

Indian
Males

Posi t ion  Jus t  P r io r  to  
Current One

A ss is tan t  P r inc ipa l 19 8 11 3 3
Classroom Teacher 22 16 9 3 2
A th le t ic  Director/Coach 3 0 3 0 1
Counselor 3 9 7 1 1
Classroom Teacher/Coach 12 0 1 0 3
Elementary Pr inc ipa l 9 1 1 0 2
Junior  H. Pr inc ipa l 6 1 2 0 0
Department Chairperson 0 1 0 0 0
High School P r inc ipa l 12 0 2 0 2
Other 13 5 6 1 3

Posi t ion  Before F i r s t  
Administrat ive One

A th le t ic  Director/Coach 6 0 6 0 2
Classroom Teacher/Coach 40 3 10 0 8
Counselor 9 14 9 3 1
Classroom Teacher 30 20 8 3 2
Department Chairperson 1 0 2 0 0
Coach 2 0 0 0 1
Other 11 4 7 2 3

Reasons for Becoming an 
Administrator

Foster  change 7 14 7 2 3
Higher sa la ry 21 1 1 0 5
Pres t ig ious  p o s i t io n 2 2 0 0 0
Advance ca ree r 45 10 21 2 1
Expectation o f  Supervisor 4 1 3 0 1
Challenging job 11 12 7 3 3
Other 9 1 3 1 4

Aids to  Employment
Age 1 0 0 0 0
Race 0 0 3 0 0
Sex 1 4 0 3 0
Personali  ty 28 3 7 0 0
Experience 36 18 14 3 7
Mobility 4 0 0 0 3
Preparat ion 15 10 15 2 3
Nothing 2 1 0 0 1
Other 12 5 3 0 3



60

TABLE 4“ Continued

White
Males

White
Females

Black
Males

Black
Females

Indian
Males

Constra ints  on Employment
Age 2 2 3 0 0
Race 1 0 13 1 0
Sex 0 16 0 1 0
Persona l i ty 0 1 1 0 1
Lack of  Experience 37 3 6 1 3
Family S i tu a t io n 1 2 0 0 0
Lack of  Preparat ion 7 3 1 0 0
Lack of  Mobility 1 0 1 0 1
Nothing 45 13 15 5 12
Other 4 1 2 0 0

Career Goal in Ten Years
Superintendency 27 6 2 0 2
Professorsh ip 3 3 2 2 0
Principal  ship 18 12 6 5 2
Central o f f i c e 10 6 7 0 2
Leave education 11 4 8 1 3
Reti re 24 5 14 0 7
Other 6 5 3 0 1

The data  i l l u s t r a t e d  where frequency d i f fe rences  appeared in the 

background p r o f i l e s  among the f iv e  groups. When the chi-square  t e s t  was 

appl ied to each of  the areas l i s t e d  in the above t a b l e ,  s t a t i s t i c a l l y  

s ig n i f i c a n t  numbers a t  the .05 level  were found for  several  of the demo

graphic f a c t o r s .  The chi-square r e s u l t s  were compiled and l i s t e d  in 

Table 5, found on page 61.

I t  should be noted t h a t  the  degrees of freedom associa ted with 

each chi-square  t e s t  d i f fe red  from one demographic f a c t o r  to another and 

from one comparison group to ano ther .  The degrees o f  freedom ranged from 

3 to 16. The values of ch i-square  l i s t e d  in the t a b l e  might seem mis

leading,  unless  the difference  in the degrees of freedom i s  considered 

when reading the tab le .
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TABLE 5

CHI-SQUARE VALUES FOR DEMOGRAPHIC CHARACTERISTICS

Between Between Among Between Between Between
Males/ Females Males Whites Blacks Whites/
Females Minorit ies

Pos i t ion 17.2** 1.4 17.7** 18.5** 3.2 7.2

D i s t r i c t  Size 16.2** 7.0 36.4** 20.9** 1.9 21.4**

Marital Status 39.0** 2.2 6.5 20.2** 9.8* 2.3

Children 25.0** 1.9 9.5 24.4** 4.6 4.1

Undergraduate
Major 55.7** 11.7 19.7 45.7** 21.9** 7.4

Degrees/Hours 5.3 5.7 14.4 5.1 5.3 5.8

P os i t ion  before 
Current 29.5** 1.8 17.5 31.4** 2.8 6.8

Pos i t ion  before 
F i r s t  Admin. 34.9** 2.1 17.9 28.0** 5.2 11.6

Reason fo r  being 
Administrator 31.0** 2.7 24.1* 32.6** 3.8 5.8

Aid to  being 
Employed 27.5** 5.5 33.9** 15.9* 18.5** 14.2

C ons t ra in t  on 
Employment 69.4** 10.4 51.4** 55.8** 8.8 40.4**

Career Goal 17.3** 8.5 14.2 8.8 15.7* 12.5

* s ig n i f i c a n t  a t  .05 level 
* * s ig n i f i c a n t  a lso  a t  .01 level

The r e l a t io n s h ip  o f  the obtained values  to each of the hypotheses 

about the  demographic f a c to r s  has been presented  by s ta t in g  each o f  the 

hypotheses and describ ing the  re su l t s  and s ig n i f ican ce  of the chi-square 

t e s t .
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H g l :  There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f fe rence  among 

minori ty ,  white ,  male, and female adm in is t ra to rs  with regard to t h e i r  

marita l  s t a t u s .  S t a t i s t i c a l l y  s ig n i f i c a n t  values were obtained fo r  th re e  

o f  the s e t s  o f  comparisons—between males and females; between whites;  

and between blacks . Based on the ch i-square values found, the hypothesis  

was r e j e c t e d .

Hq2: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f fe rence  among 

m inor i ty ,  white ,  male, and female adm in is t ra to rs  with regard to t h e i r  

parenta l  s t a t u s .  For two o f  the  comparison groups—between males and 

females and between whites ,  t h e  chi-square t e s t  revealed  s t a t i s t i c a l l y  

s ig n i f i c a n t  d i f f e r e n t  values .  The hypothesis ,  t h e r e f o r e ,  was r e j e c t e d .

Hq3: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f fe rence  among 

minori ty ,  white ,  male, and female adm in is t ra to rs  with regard to t h e i r  

undergraduate majors. That the  chi-square t e s t  revealed s t a t i s t i c a l l y  

s i g n i f i c a n t  values on th i s  measure was hardly s u rp r i s in g  a f t e r  a study 

o f  the frequency d i s t r i b u t io n  i l l u s t r a t e d  in Table 4. I t  may be noted 

th a t  none o f  the 158 males majored in language a r t s ,  while an extremely 

small proport ion of females majored in natural  s c ie n c e s ,  mathematics,  o r  

physical education. From th e  r e s u l t s  of the ch i - square  t e s t ,  the hypoth

e s i s  was r e j e c t e d .

Hq4: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f ference  among 

m inori ty ,  white ,  male, and female adm in is t ra to rs  with regard to t h e i r  

h ighes t  educational degree a t t a in e d .  The ch i- square  t e s t s  performed on 

the data from the various groups revealed no value above the c r i t e r i o n  

level o f  .05.  Therefore , th e  hypothesis was accep ted .

HqS: There i s  no s t a t i s t i c a l l y  s ig n f i c a n t  d i f fe rence  among
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minori ty ,  white, male, and female adminis tra tors  with regard to t h e i r  

previous work experience in education. Two se ts  of  items addressed the 

hypothesis and were considered together  f o r  the t e s t .  Chi-square t e s t s ,  

however, were performed for  each fac tor .  Both of the items displayed 

values above the c r i t e r io n  of  s ignif icance.  The hypothesis,  the re fo re ,  

was re jec ted .

H q 6 :  There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  di fference among 

minori ty ,  white, male, and female administ ra tors  with regard to the 

reason they became administrators .  Chi-square t e s t  resu l ts  showed three 

comparison groups as having obtained values above the c r i t e r io n .  Not 

only was a s t a t i s t i c a l l y  s ign i f ican t  value found between males and females, 

but  also i t  was found among the males. The hypothesis was r e j e c t e d .

Hq7; There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  difference among 

minori ty ,  white, male, and female administ ra tors  with regard to t h e i r  

self-assessments as to why they were hired as an administrator.  Four of 

the s ix  categories of comparisons showed s t a t i s t i c a l l y  s ig n i f i c a n t  values 

on the chi-square t e s t .  More of the white males placed emphasis on per

sona l i ty  than did any other  comparison group. The hypothesis was r e j e c te d .

Hq8: There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  difference among 

minori ty ,  white, male, and female adminis trators  with regard to t h e i r  

self-assessments of  cons tra in ts  which af fec ted  th e i r  opportunit ies  fo r  

s e lec t ion  as an administra tor.  Although i t  i s  meaningless to declare a 

value greater  than the c r i te r io n  of s ignif icance  as having some special 

importance, i t  should be noted, however, t h a t  the constra in t  f a c t o r ' s  

values obtained from the chi-square t e s t s  were the la rges t  o f  a l l  the 

t e s t s  of  the factors  fo r  four of the comparison groups. The reason for
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the la rge  values can be observed in  Table 4. The white females more f r e 

quently l i s t e d  sex as a major c o n s t r a i n t .  The white males indicated  th a t  

lack o f  exper ience was a s i g n i f i c a n t  f a c to r—when they accorded any f a c to r  

recogn i t ion .  Based on the  ch i-square  t e s t  values ,  the  hypothesis was 

r e j e c t e d .

Hq 9 :  There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f fe rence  among

minori ty ,  white,  male, and female adm inis t ra tors  with regard to t h e i r  

profess ional  c a ree r  o b je c t iv e s .  Two comparison groups had values above 

the c r i t e r i o n  o f  s ig n i f i can ce ,  and, the re fo re ,  the hypothesis  was r e j e c t e d ,

Hq14: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d if ference  among 

minori ty ,  white ,  male, and female adm inis t ra tors  with regard to the s ize  

of  the  d i s t r i c t  (based on Average Daily Attendance) in which they are 

employed. The chi-square t e s t s  showed four of  the comparison groups as 

having values exceeding the c r i t e r i o n .  The hypothesis  was r e j e c te d .

Although no hypothesis was proposed for  t e s t i n g  about pos i t ion ,  

i t  may be noted t h a t  the ch i- square  t e s t  revealed s t a t i s t i c a l l y  s i g n i f i 

cant  values  fo r  t h a t  demographic c h a r a c t e r i s t i c .

For hypotheses Hq I O ,  Hq I I ,  Hq12, and Hq13, the  t  t e s t  was per

formed to determine the ex is tence  o f  s ign i f icance .  As the data for  these

hypotheses was q u a n t i f i a b l e ,  means were computed and the  t  t e s t  applied. 

The values obtained  for  the  means were l i s t e d  in Table 6.

A note must be made about  the degrees of  freedom associated  with

the t  t e s t s  u t i l i z e d  fo r  these analyses .  As the s ig n i f ic an ce  of the t  

value i s  determined by the degrees of  freedom, which are  computed from 

the number of  respondents,  i t  should be kept in mind t h a t  the numbers o f  

respondents var ied  for  each s e t  o f  comparisons.



65 

TABLE 6

MEANS FOR QUANTIFIABLE DEMOGRAPHIC FACTORS
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13. 11.2 9.4 10.4 11.4 10.9 9.2 10.8 10.1 13.5

14. 9.8* 3.7* 8 .7 5.7 10.8* 3.7* 7.5 3.6 9.7

15. 18.6 15.2 17.4 18.6 18.5 14.9 18.2 16.6 19.4

16. 6.6* 2.8* 5.9 5.3 7.1* 3.0* 5.0 2.0 7.9

17. 43.3 39.0 41.6 43.7 43.0 38.1 43.2 43.5 45.0

18. 33.0 37.1 33.2 35.8 31.9 36.5 35.3 40.3 34.8

*shows where a s i g n i f i c a n t  d if ference  was found by t  t e s t

HglO: There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f fe rence  among 

minori ty ,  white,  male, and female adm in is t ra to rs  with regard to  the number 

o f  years  served as a classroom teacher .  None of  the r e su l t s  o f  the t  

t e s t s  fo r  a l l  seven of the comparison groups exceeded the c r i t e r i o n  value. 

The hypothesis was accep ted .

Hgll: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f fe rence  among 

m inori ty ,  white,  male, and female adm in is t ra to rs  with regard to  the number 

o f  years  served as adm in is t ra to rs .  For two o f  the comparison groups—all  

m a les /a l l  females and white males/females,  the t  t e s t  values obtained 

exceeded the c r i t e r io n  value.  The hypothesis ,  the re fo re ,  was r e j e c t e d .

I t  may be noted th a t  there was no s t a t i s t i c a l l y  s i g n i f i c a n t  

d i f f e re n c e  among the groups with regard to  the number of years  served as
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profess ional  educators.  However, s t a t i s t i c a l l y  s i g n i f i c a n t  d if fe rences  

were found when t  t e s t s  were computed for  the number o f  years served in 

the cu r ren t  pos i t ion  for  two o f  the comparison groups.

Hq12: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d ifference among

minori ty ,  whi te ,  male, and female administ ra tors  with regard to t h e i r  

cu r ren t  age.  The t  t e s t s  did not produce values which exceeded the c r i 

t e r io n .  The hypothesis was accep ted .

Hq13: There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  difference among 

minori ty ,  white ,  male, and female adminis t ra tors  with regard to t h e i r  age 

upon s e le c t io n  fo r  t h e i r  f i r s t  adm in is t ra t ive  p o s i t io n .  None of  the t  

values exceeded the c r i t e r i o n .  The hypothesis was accepted.

Presen ta t ion  and Analysis o f  the Collected Data for  

the Self-Assessment of  Effectiveness  and 

Test o f  the Hypothesis

Table 7 was prepared to furnish  a summary o f  each of the 57 

items from the Self-Assessment o f  Effect iveness inst rument.  The means 

and number o f  responses were provided, as those values  were crucia l  to 

each o f  the t  t e s t s  computed. The item numbers correspond to those on 

the f in a l  ques t ionna ire ,  which may be found in the Appendix.

Hq15: There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  d ifference among

minori ty ,  white ,  male, and female adminis t ra tors  with regard to t h e i r  

se l f -assessm ents  concerning t h e i r  job e f fec t iv en ess .  None of the 57 i tems,  

for each o f  which 7 t  t e s t s  were ca lcu la ted ,  had values th a t  exceeded the  

c r i t e r i o n  o f  s ign i f icance .  Based on the r e s u l t s  from the mult iple  t  

t e s t  r e s u l t s ,  the hypothesis was, there fo re ,  accepted.
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TABLE 7—Continued

in in
>> (U cu inin in in 0)d> in 0) (O <u lain O) S. E E ta<u (O +J o (O 0) (O 0) zE •r— c z u_ Z Lu(0 <u .C cz u. z O) (U «E ■p u U0) •1— rtj rtJ •a■p JZ c1—1 < <c < < 3 3 CO CO t-H

55. 3.43 4.12 3.56 3.58 3.38 4.10 3.83 4.20 2.64
n=101 . n=25 n=81 n=45 n=61 n=20 n=29 n=5 n=ll

56. 3.25 3.63 3.13 2.85 3.07 3.38 3.67 4.67 3.20
n=89 n=16 n=68 n=47 n=55 n=13 n=24 n=3 n=10

57. 4.13 3.98 4.06 4.16 4.09 4.00 4.21 3.83 4.20
n=133 n=41 n=124 n=50 n=89 n=35 n=29 n=6 n=15

Note: The var ia t ion in n occurred as responses of 0, "Not Applicable II
9

were not used in computing the mean f o r  each i tem

The items included on the Self-Assessment of Effec t iveness  Ques

t i o n n a i r e  t h a t  asked fo r  the  respondent 's  perceptions as to ro le  accep

tance and discr iminat ion  have been summarized in Table 8. Because 

m u l t ip le  responses were permit ted,  percentages were used to descr ibe  the 

da ta .  No attempt was made to perform a ch i-square  t e s t  due to the  m ul t i 

ple answers. I t  was worthy of note,  however, to observe t h a t  when the 

black women perceived d isc r im ina t ion ,  i t  was more l ike ly  to be because 

of  t h e i r  sex and not of  t h e i r  race.

The ro le  of  eva lua to r  was the only one of  the s ix  ro le s  per

ceived by a l l  of  the f iv e  groups as an area o f  discomfort fo r  them. Con

v e r se ly ,  the ro le  of  in s t ru c t io n a l  leader  was l i s t e d  by none of  the groups 

as an area  of  perceived discomfort.

The data from Table 8, although i n t e r e s t i n g ,  have not been 

t r e a t e d  s t a t i s t i c a l l y ,  and, there fo re ,  should be viewed accordingly .
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TABLE 8

RESPONSES TO ITEMS ON PERCEPTION ABOUT ROLES 

REPORTED IN PERCENTAGES

White
Males

White
Females

Black
Males

Black
Females

Indian
Males

Acceptance by:
Facul ty ,  Community, 

S tudents ,  Supervisor,  
and Non-cer t i f ied  
s t a f f 91% 78% 71% 75% 82%

All except  one or two 
o f  the above 8% 22% 29% 25% 18%

No one 1% -0- -0- -0- -0-

Discrimination f e l t  
because of:

Age 2% -0- -0- -0- -0-
Race -0- -0- 2% -0- -0-
Sex -0 - 12% -0- 50% -0-
Posi t ion 3% -0- 10% 13% 6%
Background - 0 “ -0- 2% -0- -0-
Two or  more o f  the 

above 1% 5% 2% -0- -0-
No d isc r im ina t ion  f e l t 94% 83% 83% 38% 94%

Discomfort with ro le  as: 
D isc ip l in a r i a n 2% 5% -0- -0- -0-
Change Agent 1% -0- 5% -0- -0 “
Community Liaison 8% 7% 5% -0- 6%
Evaluator 17% 10% 14% 13% 18%
Management Rep. 2% 5% 5% -0- -0-
Two or  more o f  the 

above 6% -0- 7% -0- 18%
No discomfort with any 

of  the ro le s 64% 73% 64% 88% 59%

Summary of  the Data Analyses

From the r e su l t s  o f  th e  72 chi-square t e s t s  and the 441 t  t e s t s ,  

the following responses were made to  each of  the hypotheses:
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HqI :  There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f fe rence  among minori ty ,

white,  male, and female adm in is t ra to rs  with regard to  t h e i r  

marital  s t a t u s .  Rejected.

Hq2: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d if ference  among minori ty ,

white,  male, and female adm in is t ra to rs  with regard to  t h e i r  

parental s t a t u s .  Rejec ted.

Hq3: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f fe rence  among minori ty ,

white,  male, and female adm in is t ra to rs  with regard to  t h e i r  

undergraduate majors .  Rejected.

Hq4: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d if fe rence  among minori ty ,

white,  male, and female adm in is t ra to rs  with regard to  t h e i r  

highest educat ional  degree a t t a i n e d .  Accepted.

Hq5: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d if ference  among minori ty ,

white,  male, and female adm in is t ra to rs  with regard to  t h e i r  

previous work experience in educat ion .  Rejected.

Hq6: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i fference among minority ,

white,  male, and female adm in is t ra to rs  with regard to  the  reason 

they became adm in is t ra to rs .  Re jec ted .

Hq7: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d if ference  among minori ty ,

white,  male, and female adm in is t ra to rs  with regard t o  t h e i r  

se lf -assessments  as to why they were hi red as an a d m in is t ra to r .  

Rejected.

Hq8: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d if ference  among minori ty ,

white,  male, and female adm in is t ra to rs  with regard to  t h e i r  

se lf -assessments  of  co n s t ra in t s  which a f fec ted  t h e i r  opportu

n i t i e s  fo r  s e le c t io n  as an ad m in is t r a to r .  Rejected.
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Hg9: There is  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f f e re n c e  among minori ty ,

white ,  male, and female adm in is t ra to rs  with regard to t h e i r  

profess ional  ca ree r  o b jec t iv e s .  Rejec ted .

HqIO: There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f f e ren ce  among m inori ty ,

whi te ,  male, and female adm in is t ra to rs  with regard to the number 

o f  years  served as a classroom teacher .  Accepted.

HqI I :  There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f f e ren ce  among minori ty ,

white ,  male, and female adm in is t ra to rs  with regard to the number 

o f  years  served as adm in is t ra to rs .  Rejec ted .

Hq12: There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f f e re n c e  among m inori ty ,

white ,  male, and female adm in is t ra to rs  with regard to t h e i r  

c u r re n t  age. Accepted.

Hq13: There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f f e ren ce  among minori ty ,

white ,  male, and female adm in is t ra to rs  with regard to t h e i r  age 

upon s e le c t io n  fo r  t h e i r  f i r s t  ad m in is t ra t ive  pos it ion .  Accepted. 

HqIA: There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f f e re n c e  among minori ty ,

white ,  male, and female adm inis t ra tors  with regard to the s iz e  

o f  the  d i s t r i c t  (based on Average Daily Attendance) in which 

they are employed. Rejec ted .

HqIB; There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f f e ren ce  among m inori ty ,

white ,  male, and female adm in is t ra to rs  with regard to t h e i r  

se lf -assessm ents  concerning t h e i r  job e f fec t iv en e s s .  Accepted. 

S t a t i s t i c a l l y  s i g n i f i c a n t  d i f fe rences  were found to e x i s t  among 

minori ty ,  whi te ,  male, and female adm in is t ra to rs  on ten  demographic cha r 

a c t e r i s t i c s .  No s t a t i s t i c a l l y  s ig n i f i c a n t  d i f fe ren ces  were found fo r  

four demographic c h a r a c t e r i s t i c s  or  the se lf -assessm ent  of e f fe c t iv e n e s s .



CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary

The problem of  t h i s  study was to determine and analyze the back

ground p ro f i l e s  and s e l f - a s s e s s e d  e f fec t iveness  of  public secondary school 

adm in is t ra to rs  in Oklahoma by race and gender.  Hypotheses to be t e s t e d  

were:

HqI:  There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  d if fe rence  among minori ty ,

white,  male, and female adm in is t ra to rs  with regard to t h e i r  

marital  s t a tu s .

Hq2: There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f ference  among minori ty ,

white,  male, and female adm in is t ra to rs  with regard to t h e i r  

parental s t a tu s .

Hq3: There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i fference among minori ty ,

white,  male, and female adm in is t ra to rs  with regard to t h e i r  

undergraduate majors .

Hq4: There i s  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i fference among minori ty ,

white,  male, and female adm in is t ra to rs  with regard to t h e i r

75
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highest  educational degree a t t a in e d .

Hq5: There is  no s t a t i s t i c a l l y  s ig n i f i c a n t  d if ference  among m inor i ty ,

white,  male, and female adm in is t ra to rs  with regard to t h e i r  

previous work experience in education.

Hq 6 :  There is  no s t a t i s t i c a l l y  s ig n i f i c a n t  d if fe rence  among minori ty ,

white,  male, and female adm in is t ra to rs  with regard to  the  reason 

they became adm in is t ra to rs .

Hq7: There is  no s t a t i s t i c a l l y  s ig n i f i c a n t  d ifference among m inor i ty ,

white,  male, and female adm in is t ra to rs  with regard to  t h e i r  

self -assessments  as to why they were hired as an adm in is t ra to r .

Hq 8 :  There is  no s t a t i s t i c a l l y  s ig n i f i c a n t  d if ference  among m inor i ty ,

white,  male, and female adm in is t ra to rs  with regard to t h e i r  

se lf -assessments  o f  cons tra in ts  which a f fec ted  th e i r  opportu

n i t i e s  fo r  s e le c t io n  as an adm in is t ra to r .

Hq9: There is  no s t a t i s t i c a l l y  s ig n i f i c a n t  d if ference  among m inor i ty ,

white,  male, and female adm in is t ra to rs  with regard to t h e i r  

professional  c a ree r  ob jec t ives .

HqIO: There is  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f ference  among m inor i ty ,

white,  male, and female adm in is t ra to rs  with regard to the number 

of  years served as a classroom teacher .

Hq I I :  There is  no s t a t i s t i c a l l y  s ig n i f i c a n t  d ifference among m inor i ty ,

white ,  male, and female adm in is t ra to rs  with regard to  the number 

o f  years served as admin is t ra to rs .

Hq12: There is  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f ference  among m inor i ty ,

white,  male, and female adm in is t ra to rs  with regard to  t h e i r  

cu r ren t  age.
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Hq 13: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f ference  among minori ty ,

white,  male, and female a d m in is t ra to rs  with regard to  t h e i r  age 

upon s e le c t io n  f o r  t h e i r  f i r s t  adm in is t ra t ive  p o s i t io n .

Hq14: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d if fe rence  among minori ty ,

white,  male, and female ad m in is t ra to rs  with regard to  the s ize  

o f  the d i s t r i c t  (based on Average Daily Attendance) in  which 

they are  employed.

HqIS: There i s  no s t a t i s t i c a l l y  s i g n i f i c a n t  d i f fe rence  among minori ty ,

white,  male, and female ad m in is t ra to rs  with regard to  t h e i r  

se lf -assessments  concerning t h e i r  job e f fe c t iv e n e s s .

The data f o r  the  study were c o l le c te d  by the Demographic Data 

Questionnaire and the  Self-Assessment of  Effect iveness  Questionnaire .

Both o f  the instruments were designed e sp e c ia l ly  for  use in t h i s  study.

After an i n t e n s iv e  search o f  the l i t e r a t u r e ,  the two instruments  

were developed, incorpora t ing  those concepts i d e n t i f i e d  in the l i t e r a t u r e  

as being c r i t i c a l  f o r  e f f e c t i v e  secondary adm in is t ra t ion .  To e s t a b l i s h  

co n ten t  v a l id i t y ,  the  e f fec t iv en ess  instrument  was submitted to  a panel 

o f  ten  judges, who were se lec ted  fo r  t h e i r  knowledge in the f i e l d  of  

secondary adm in is t ra t ion .  As a p i l o t  t e s t ,  both instruments were com

p le te d  by t h i r t y  white male secondary adm in is t ra to rs  in graduate admin

i s t r a t i o n  classes  a t  the Universi ty  of  Oklahoma.

The instruments  were mailed to a sample of  121 white male admin

i s t r a t o r s  and 121 white  female, minori ty  male, and minori ty  female ad

m in i s t r a to r s .  Of the  242 persons in the t o t a l  sample, responses were 

received  from 217, o r  90 percent .  Usable ques t ionnaires  t o t a l e d  207, 

which included 99 white males,  41 white females,  59 minori ty  males,  and
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8 minori ty  females.

R e l i a b i l i t y  of  the  e f fec t iv en ess  instrument  was e s tab l i shed  by 

submit ting a second ques t ionna ire  to 35 of  the 207 p a r t i c ip a n ts  (17 pe r 

cent)  approximately four weeks a f t e r  they had completed the f i r s t  ques

t i o n n a i r e .  The Pearson r  c o r r e l a t i o n  t e s t  was used to  determine the 

value o f  the  r e l i a b i l i t y .  The mean value of  r  was .581.

The s t a t i s t i c a l  t rea tments  appl ied to  the data  obtained from the

207 ques t ionna ires  included determining the means f o r  q u an t i f i ab le  data 

and the f requencies  for  non-numeric data.  The t  t e s t  was u t i l i z e d  fo r  

determining the s t a t i s t i c a l  s ig n i f i c a n ce  of  r e l a t io n s h ip s  between quan

t i f i a b l e  da ta .  Chi-square t e s t s  were employed to  assess  data fo r  which 

only frequency d i s t r ib u t io n s  were ava i lab le .  The .05 level of  s i g n i f i 

cance was the c r i t e r io n  used fo r  accepting or  r e j e c t i n g  each hypothesis 

based on the r e s u l t  of the s t a t i s t i c a l  t e s t s .

The r e su l t s  of  the  mathematical computations of t  or ch i-square

fo r  each s e t  of  comparisons led  to the re je c t io n  of  HqI ,  Hq2 ,  Hq3 ,  Hq5 ,

Hq6 ,  Hq7 ,  Hq8 ,  Hq9 ,  HqI I ,  and HqU .  Each of  these hypotheses was d e t e r 

mined to have had a s t a t i s t i c a l l y  s ig n i f i c a n t  d i f fe rence  found among 

minori ty ,  white ,  male, and female adm in is t ra to rs .

Five hypotheses—Hq4 ,  HqIO, Hq12,  Hq13 ,  and Hq15—were accepted 

based on the values obtained from the s t a t i s t i c a l  t e s t s .  No s t a t i s t i c a l l y  

s i g n i f i c a n t  d ifference was found to e x i s t  among m inor i ty ,  white,  male, 

and female adminis t ra tors  fo r  f iv e  o f  the f i f t e e n  t e s t e d  areas .

The r e su l t s  of the  data  analyses were remarkably c o n s is te n t  with 

the r e s u l t s  found in o ther  s im i l a r  s tudies  done in d i f f e r e n t  s t a t e s  and 

nationwide. This study provided the information t h a t  made poss ib le  a
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comparison of  Oklahoma’s public secondary school adm in is t ra to rs  with the 

adm in is t ra to rs  described in the two nat ional  s tudies  conducted in 1977. 

Secondary adm in is t ra to rs  in Oklahoma did no t  d i f f e r  much from the typical 

a d m in is t ra to r  described in  the national s tu d i e s ,  as the major i ty  of  

Oklahoma's secondary adm in is t ra to rs  were white males with an average age 

of  43, who aspired to a cen tra l  o f f i c e  p o s i t io n .

However, the re  were a few points  o f  d if ference  between Oklahoma's 

secondary adm in is t ra to rs  and secondary adm in is t ra to rs  of  o th e r  s tu d ie s .  

Examples of these  d i f fe ren ces  and the s i g n i f i c a n t  findings o f  the study 

are discussed to g e th e r  in the following s ec t io n .

Findings

The 207 respondents represented 20 percent of  a l l  publ ic  second

ary school adm in is t ra to rs  in the s t a t e  o f  Oklahoma fo r  the school year 

1979-1980. This percentage should be noted when reviewing the  f indings .

S t a t i s t i c a l l y  s ig n i f i c a n t  d i f fe ren ces  ex is ted  fo r  most o f  the 

demographic c h a r a c t e r i s t i c s  among public secondary school adm inis t ra tors  

in Oklahoma with regard to race and gender. These f indings  were cons is 

t e n t  with those found in o ther  s tud ies  as reported in the l i t e r a t u r e .  

However, for the area o f  current age, the findings in t h i s  study did not 

show t h a t  the women, on the average, were o lde r  than the men. Other 

s tu d ie s  done in the  na t ion  had found such d i f fe ren ces .

Gender, and not race,  was more l i k e l y  to be as soc ia ted  with 

s t a t i s t i c a l l y  s i g n i f i c a n t  d ifferences  in the  comparison of  demographic 

c h a r a c t e r i s t i c s .  An example o f  t h i s  was found when the men perceived 

lack o f  experience as the  major c o n s t r a in t  on t h e i r  being employed as an
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a d m in is t r a to r .  The women, on the other  hand, l i s t e d  tne i r  sex as the 

major c o n s t r a in t .

In regard to the se lf -assessment  o f  e f fec t iv en ess ,  the respon

dents  viewed themselves as average or  above average on every aspec t  of  

adm in is t ra t ion  covered by the instrument except one. The respondents ,  

as a group and with no excep t ions ,  ra ted themselves below average in 

t h e i r  a b i l i t y  to speak to  c iv i c  groups about the school.

In addit ion to the  major findings l i s t e d  above, several  o ther  

i tems o f  i n t e r e s t  were revealed through the data .  That there  were no 

American Indian females as public secondary school adm in is t ra to rs  in the 

s t a t e  o f  Oklahoma was noteworthy.

Of the 207 respondents ,  only 77 (37 percent)  indicated  th a t  they 

would be leaving public educat ion within the next ten years e i t h e r  through 

r e t i r em en t  or  because they would pursue a ca reer  in another f i e l d .  This 

f ind ing  may be of  note concerning the supply o f  avai lab le  pos i t ions  in 

the f i e l d  of  secondary adm in is t ra t ion .

Personal notes from the respondents concerning some a reas  covered 

on the e f fec t iveness  ques t ionna ire  indicated t h a t  several o f  the  a c t i v i 

t i e s  were outside  the scope o f  t h e i r  assigned r e s p o n s ib i l i ty .  They of ten  

explained why they u t i l i z e d  the "not applicable"  response by s t a t i n g  th i s  

reason. Most of ten ,  the person 's  posit ion was t h a t  of  nonteaching 

a s s i s t a n t  pr incipal  in a l a rge  (2,000 ADA or over) d i s t r i c t .

And f in a l l y ,  the area o f  evaluation was l i s t e d  by more respon

dents  as the ro le  with which they f e l t  the l e a s t  comfort as an admin is t ra

t o r .  Conversely, the a rea  of  ins t ruc t iona l  leadership  was l i s t e d  by no 

one as an area of  discomfort.
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Conclusions

From the study, severa l  conclusions were reached concerning th e  

secondary adm in is t ra to r  In the  s t a t e  of Oklahoma.

F i r s t ,  s e l f -p e rce p t io n  o f  adm in is t ra t ive  effec t iveness  was not  

Influenced s ig n i f i c a n t ly  by e i t h e r  race o r  gender; nor did s ig n i f i c a n t  

d i f f e re n c es  In background p r o f i l e s  a f f e c t  the se lf -assessment  of  adminis

t r a t i v e  e f fec t iveness .  Therefore ,  i t  could be concluded tha t  race and 

gender were o f  less  importance once the Indiv idual  obtained a secondary 

a d m in is t ra t iv e  posit ion and began to focus on being e f fec t iv e  In th a t  

p o s i t io n .

Second, although the  women In the study perceived t h e i r  sex as 

more o f  a co n s t ra in t  on t h e i r  o r ig in a l ly  being employed as an adm in is t ra 

to r  than minority members viewed t h e i r  race as a c o n s t r a in t .  I t  was con

cluded t h a t  the women c u r re n t ly  perceived themselves as being e f f e c t iv e  

ad m in is t ra to rs .  The percept ion  o f  cons t ra in ts  because o f  gender appar

en t ly  d id  not  a f f e c t  the women's perceptions  o f  t h e i r  ef fec t iveness  as 

a d m in is t ra to rs .

The two conclusions discussed above support  the view t h a t  race 

and/or  gender need not cause the posit ion of  secondary adminis t ra tor  to  

be viewed as a hopeless a s p i r a t i o n  for white females and minority members.

Third,  as the m a jo r i ty  o f  public secondary school adm in is t ra to rs  

in the s t a t e  of  Oklahoma planned to remain In the f i e l d  of educat ion,  they  

apparen t ly  found some personal s a t i s f a c t io n  with t h e i r  pos i t ions .  Fur ther ,  

as the d e s i r e  to stay in education and in the pos i t ion  of  secondary admin

i s t r a t o r  cu t  across rac ia l  and gender c l a s s i f i c a t i o n s ,  addit ional  support  

was given to  the conclusion t h a t  the Incumbents were os tens ib ly  s a t i s f i e d
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with  t h e i r  performances on the job and with the role  of  secondary admin

i s t r a t o r .

Fourth, when s i g n i f i c a n t  d i f f e ren ce s  were found in  demographic 

c h a r a c t e r i s t i c s ,  gender ,  and not race ,  was most often the d is t in g u ish in g  

v a r i a b l e .  Therefore, i t  was concluded t h a t  d i f fe rences  in background 

p r o f i l e s  were probably a product of  the  p e r so n ' s  gender and not  h is  or 

h e r  race.

Recommendations

Several a reas  f o r  fu r the r  research  were revealed through the 

development of the study.  Among these  are :

1. inves t iga t ing  the  f a c to r s  con tr ibu t ing  to  the below average s e l f -  

assessment by the adm in is t ra to rs  o f  t h e i r  a b i l i t y  to speak to  the 

publ ic  about the school ( I t  should be noted th a t  only 27 respondents 

gave a "not app l icab le"  answer to the item on the e f f e c t iv e n e s s  ques

t io n n a i re  which covered th i s  a rea .  The majori ty  of the respondents 

simply rated themselves as being "below average" or "poor .")

2. r e f in ing  the Self-Assessment of  Effec t iveness  Questionnaire to  enable 

f a c u l ty  members and o thers  to assess  how well the ad m in is t r a to r  per

forms h i s /h e r  job a c t i v i t i e s  in order  to  provide a comparison of  the 

responses o f  the adm in is t ra to rs  themselves with the responses of  others

3. examining the impact o f  posi t ion  on the  a c t i v i t i e s  performed by sec

ondary admin is t ra to rs  (Responses w r i t t e n  on the ques t ionna i res  ind i 

cated that  po s i t io n  r a t h e r  than the  s i z e  o f  the d i s t r i c t  a f f e c te d  the 

a c t i v i t i e s  performed by the i n d iv id u a l s . )

4. a scer ta in ing  the a t t i t u d e s  of  o r  the problems perceived by secondary
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adm in is t ra to rs  regarding the area of  eva lua t ion

5. d iscovering the reasons why no American Indian females have become 

secondary adm in is t ra to rs  in Oklahoma (Given the s t a t e ' s  unique h i s 

t o r i c a l  development and the f a c t  t h a t  several  American Indian males 

a re  cu r re n t ly  serving as secondary ad m in is t r a to r s ,  the lack o f  any 

American Indian females in secondary adm in is t ra t ion  i s  s in g u la r ly  

c u r i o u s . )

Final Remarks

Because race and gender do not appear to  a f f e c t  the s e l f 

percept ions  o f  adm in is t ra t ive  e f fec t iv en es s ,  every e f f o r t  must be made to 

encourage the entrance o f  women or  minority members into secondary admin

i s t r a t i o n .  This should be done in order to provide the h ighes t  q u a l i t y  

education by having a broad t a l e n t  pool from which to  s e le c t  adm in is t ra to rs  

and to fu rn ish  indiv iduals  an equal opportunity  fo r  s e l f - f u l f i l l m e n t  in 

t h e i r  c a ree r s .

I f  i t  i s  accepted t h a t  people tend to  perform to the level  t h a t  

they th ink  they can perform, then the s e l f -p e rc e p t io n  of a secondary ad

m i n i s t r a t o r  as to h i s /h e r  job  performance i s  s ig n i f i c a n t .  Fu r the r ,  i f  i t  

i s  a l so  accepted th a t  se lf -assessm en t  i s  the f i r s t  step in developing a 

comprehensive evaluat ion program, then asking adm inis t ra tors  to  evalua te  

themselves thoughtful ly  and t r u t h f u l l y  i s  worthwhile.

Hopefully, t h i s  s tudy wil l  have con t r ibu ted  to fu r th e r in g  the 

development of  the bes t  t a l e n t  fo r  the c r i t i c a l  posit ion of  secondary 

ad m in is t ra to r  in the public  secondary schools o f  Oklahoma.
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LETTER TO PANEL MEMBERS

Enclosed i s  a copy of  the questionnaire  mentioned to you 
in our r e ce n t  phone conversa t ion.  Your w il l ingness  to evaluate the 
q u es t ionna i re  i s  s ince re ly  apprecia ted .

One of the purposes of  the study i s  to determine and analyze 
the s e l f - a s s e s s e d  e f fec t iveness  of  Oklahoma publ ic  secondary school 
ad m in is t r a to r s .  Therefore, the ques tionnaire  i s  designed to e l i c i t  the 
responden t ' s  perception as to how e f fe c t iv e ly  he or  she performs the 
various behaviors l i s t e d .  The types of  a c t i v i t i e s  have been drawn from 
and are f u l l y  supported by appropria te  l i t e r a t u r e .

S p e c i f i c a l ly ,  you are  being asked to c r i t i q u e  the ques t ionna ire  
on the a reas  of:  c l a r i t y  o f  thought;  phrasing;  format; and overal l  
appropria teness  of  the a c t i v i t y  to a secondary adm in is t ra to r .  Please 
make comments or suggestions on the quest ionnaire  and/or  on a separa te  
sheet  and re turn  your remarks to  me by February 25, 1980. A stamped, 
addressed re turn  envelope i s  included for  your convenience in responding.

Again, thank you fo r  helping with t h i s  very important aspect  
of  my s tudy.

Sincerely ,

Carol Snow Frosch 
Doctoral Candidate 
University of  Oklahoma

Enclosures (2)
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ORIGINAL QUESTIONNAIRE SENT TO PANEL

SELF-ASSESSMENT OF EFFECTIVENESS QUESTIONNAIRE 

FOR THE STUDY OF SECONDARY ADMINISTRATORS

The following s ta tements  describe a c t i v i t i e s  or  behaviors t h a t  you may 
perform as p a r t  o f  your  job. You are being asked to thoughtfu l ly  and 
r e a l i s t i c a l l y  assess  your performance on each. Please c i r c l e  only one 
(1) response fo r  each.

Scale: You believe your performance of the a c t i v i t y
i s  how e f fe c t iv e :  ( i . e . ,  how well do you
bel ieve  you do?)

5 — Excel lent  
4 — Above Average 
3 — Average 
2 — Below Average 
1 — Poor
0 — Not Applicable

1. I incorporate  subordina tes '  suggestions
in to  implemented programs or  plans. 0 1 2  3 4 5

2. I e l i c i t  s t a f f  comments and suggest ions
about improving e x i s t in g  programs. 0 1 2  3 4 5

3. I discuss top ics  o the r  than s t r i c t l y
schoo l- re la ted  mat ters  with every teacher .  0 1 2  3 4 5

4. I pra ise  teachers  fo r  special achievement.  0 1 2  3 4 5

5. I v i s i t  with s tuden ts  in non-d isc ip l ina ry
s i tu a t io n s  on a d a i ly  bas is .  0 1 2  3 4 5

6. I a id  f a cu l ty  with personal problems. 0 1 2  3 4 5

7. I nelp facu l ty  with d i s c ip l in e  problems. 0 1 2  3 4 5

8. I confer with parents  for  o ther  than s t r i c t l y
d is c ip l in e  reasons.  0 1 2  3 4 5

9. I speak to c iv ic  groups about the school.  0 1 2  3 4 5

10. I explain new and cu r ren t  school programs
to parents.  0 1 2  3 4 5

11. I evaluate  f a c u l ty  members. 0 1 2 3 4 5
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30. I mediate interpersonal c o n f l i c t s
between facu l ty  membersi 0

31. I read cur ren t ,  p rofessional  l i t e r a t u r e
on education.  0

32. I d iscuss  innovations in education with 
members o f  the facu l ty .  0

33. I propose new or innovative ideas to the 
f a c u l ty .  0

34. I devise  evaluations o f  new or  innovative 
programs in the school. 0

35. I e s t a b l i s h  facu l ty  committees for developing 
new o r  innovative curriculum programs. 0

35. I arrange for  new or  innovative ideas to be
t r i e d  on a l imited bas is  a t  f i r s t .  0

37. I advocate facul ty  members' t ry ing new or
innovative programs. 0

38. I p u b l ic ly  acknowledge f a c u l ty  who have
successful  innovative programs. 0

39. I f o s t e r  small group meetings of  facu l ty
to exchange ideas. 0

40. I fu rn ish  as many of  the resources  needed
by f a c u l ty  members as the  budget allows. 0

41. I i n t e g ra te  goals of  the school with 
personal needs of s t a f f  members. 0

42. I i n v i t e  parental advice when making
plans fo r  educational goa ls .  0

43. I cooperate with o ther  adm in is t ra t ive  
un i t s  (such as elementary schools) in 
forming educational goals .  0

44. I suggest organizational  improvements to
my superv iso r ( s ) .  0

45. I base my decis ions on an id e n t i f i ed
theory o f  adminis t ra t ion .  0

46. I s t r i v e  to reduce anxie ty  and f ru s t r a t io n
of s t a f f  members. 0

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

1 2 3 4 5
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47. I publ ic ize  school a c t i v i t i e s  in the
local  community. 0

48. I accord more a t t e n t i o n  and resources 
to  ce r ta in  curriculum areas  than to
o th e r s .  0

49. I approve requests  f o r  supplies  and/or  
m a te r ia ls .  0

50. I a l lo c a te  l imited suppl ies  on an
equ i tab le  bas is .  0

51. I d i r e c t  d i sc ip l in e  procedures.  0

52. I oversee custodial  and o the r  support
a c t i v i t i e s .  0

53. I inspec t  the bui ld ings  and grounds. 0

54. I r epor t  r ep a i r  needs to my superv iso r(s ) .  0

55. I ask facu l ty  members fo r  suggestions fo r
improving the physical p lan t .  0

56. I work with custodial and other  s t a f f  to 
improve the care of  the physical f a c i l i t i e s .  0

57. I guide prepara t ion o f  thp school a c t i v i t y  
ca lendar .  Ü

58. I supervise s t a t e  and/or  federal r ep o r t s .  0

59. I develop a budget reques t  fo r  my school.  0

60. I recommend the h i r in g  or  termination of
personnel .  0

2

2

2

2

2

2

2

2

2

2

2

2

3 4

3 4

3 4

3 4 

3 4

3 4 

3 4 

3 4

3 4

3 4

3 4 

3 4 

3 4

3 4

5

5

5

5

5

5

5

5

5

5

5

5

The following ask for  your perception of your pos i t ion .  Check ( ) as 
many as apply to you.

1. I feel th a t  I am f u l l y  accepted in my ro le  as an adm in is t ra to r  by:

 the facu l ty   the community  the students

the n o n -c e r t i f i e d  s t a f f  no one. my supervisor(s)

2. I feel d iscr iminat ion  because of my:

 age  race  sex  pos i t ion background.

I do not feel  any d iscr iminat ion.
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3. I do NOT feel comfortable with my ro le  as :

 d i sc ip l in a r ian   in s t ru c t io n a l  l ead e r   change agent

 community l i a i s o n  __________________________ other  ( spec i fy ) .

I feel comfortable with a l l  roles,
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COVER LETTER SENT TO ADMINISTRATORS

You have been se le c te d  to p a r t i c i p a t e  in a research p ro jec t  
being conducted concerning secondary ad m in is t r a to r s .  The purpose o f  the 
s tudy i s  to determine and analyze the background p ro f i le s  and s e l f 
assessed  e f fec t iveness  o f  public secondary school adm inis t ra tors  in 
Oklahoma. Because the  p ro je c t  involves o r ig in a l  research, your p a r t i c 
ip a t io n  i s  v i t a l .

Enclosed you wil l  f ind  two ques t ionna i res  and a stamped, ad
dressed  re tu rn  envelope. One ques t ionnaire  seeks information about 
demographic data ;  the o th e r  i s  a s e lf -assessm en t  of  your e f fec t iveness  
as a secondary adm in is t ra to r .

Although there  i s  a number on each of  your ques t ionna ires ,  i t  
is f o r  response re turn  tab u la t io n  and wil l  be removed and discarded upon 
r e c e ip t  of  your r e p l i e s .  Your privacy and anonymity are completely 
assured.

Recognizing t h a t  your time i s  va luab le ,  the ques t ionnaires  have 
been kept purposeful ly  b r i e f .  However, i f  you wish to make a wr i t ten
response to any item(s)  o r  the p ro je c t ,  p lease  feel  f ree  to do so on a
sep a ra te  shee t  and enclose  i t  with your responses .

Your p a r t i c ip a t io n  wil l  be g r e a t ly  apprecia ted ,  and you will 
have the personal s a t i s f a c t i o n  of knowing t h a t  your rep l ie s  wil l  be
u sed - - in  confidence, o f  course—in descr ib ing  the secondary adm in is t ra to r
in the  s t a t e  of  Oklahoma.

S incere ly ,

Carol Snow Frosch 
Doctoral Candidate 
Universi ty  o f  Oklahoma

Enclosures (3)
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QUESTIONNAIRES UTILIZED IN THE STUDY

DEMOGRAPHIC DATA QUESTIONNAIRE

FOR THE STUDY OF SECONDARY ADMINISTRATORS

Please place  a check ( / f  by only one (1) response f o r  each of the follow
ing th a t  b es t  describes you. Please respond to a l l  i tems.

1. Sex: .  Female  Male

2. Racial I d e n t i f i c a t i o n :   American Indian  Black  Caucasian

 Oriental   Spanish American

3. Marital S ta tus :   Married  Single  Divorced  Widowed

4. Number of  Children: ____0  1 ____ 2  3  4  More(#?)

5. Undergraduate major:  Business  Education  Fine Arts

 Language Arts  Mathematics  Natural Sciences

 Physical Education  Social Sciences  Vocational

 Other (specify)

6. The h ighes t  degree or number of  graduate hours you have cu r ren t ly :

 Baccalaureate (Bachelor 's )  Degree  Master 's  Degree

Ed.D. or  Ph.D. 16 Hours above Master 's

32 Hours above Master 's  60 Hours above Master 's

S p e c i a l i s t  Degree in Education

7. The p o s i t io n  you held j u s t  p r i o r  to your cu r ren t  assignment:

 A ss i s ta n t  Pr incipal  Classroom Teacher  Counselor

 A th le t i c  Director/Coach  Classroom Teacher/Coach

Elementary Principal ____ Junior  High Principal

_Department Chairperson  High School Pr incipal

_____________________________________________ Other (specify)
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8. Immediately before the f i r s t  ad m in is t ra t iv e  posit ion you ever  held, 
you held the p o s i t ion  of:

 A th le t ic  Director/Coach  Classroom Teacher/Coach Coach

Counselor  Classroom Teacher  Department Chairperson

_________________________________________ Other (specify)

9. The one (1) most important reason you chose to become an adminis tra
t o r  was:

 to f o s t e r  change in education.  to receive a higher  sa la ry .

to obta in a more pres t ig ious  p o s i t io n .   to advance my career .

to meet expecta t ions  of  s u p e r v i s o r ( s ) .

to have a more challenging job .  _____________________Other (specify)

10. S e lec t  the one (1) fac to r  you be l ieve  contr ibuted the most to your 
being employed as an adminis t ra tor :

 Age  Race  Sex  P e rsona l i ty   Experience

 Mobility  Family S i tua t ion   Preparation  Nothing

___________________________________________________ Other (specify)

11. S e lec t  the one (1) fac to r  you be l ieve  served as the g r e a te s t  
c o n s t r a in t  or  hindrance to your being hired as an adm in is t ra to r :

 Age  Race  Sex  P e rso n a l i ty   Lack o f  Experience

 Family S i tu a t io n   Lack o f  Preparat ion  Lack of Mobility

Nothing _____________________________________ Other ( spec ify)

12. Ten years from now, your career  goal i s :

 to be a superintendent .   to be a college or  u n iv e r s i ty

professor .   to work in the  cen tra l  o f f ice  of  a school d i s t r i c t .

 to be a p r in c ip a l .   to leave education f o r  another  f i e ld .

 to r e t i r e .  ____________________________________ Other (specify)

The following ask fo r  a spec i f ic  number. Please respond to each.

13. Total years o f  classroom teaching experience:______ (years)
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14. Total years  as an ad m in is t r a to r  (count t h i s  y e a r ) :______ (years)

15. Total years  as a profess ional  educator  (count  t h i s  y e a r ) :______ (years)

16. Number o f  years  in c u r r e n t  pos i t ion  (count t h i s  y e a r ) :______ (years )

17. Your c u r ren t  age:______ (years)

18. Your age when you f i r s t  became an ad m in i s t r a to r :______ (years)
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SELF-ASSESSMENT OF EFFECTIVENESS QUESTIONNAIRE 

FOR THE STUDY OF SECONDARY ADMINISTRATORS

The following s ta tements  describe a c t i v i t i e s  or behaviors in  which you 
engage as par t  o f  your job .  You are being asked to thoughtfu l ly  and 
r e a l i s t i c a l l y  a ssess  your performance on each. Please c i r c l e  only one 
(1) response fo r  each.

Scale: Rate your performance using the following sca le
( i . e . ,  how well do you bel ieve you do?)

5 — Excellent 
4 — Above Average 
3 — Average 
2 — Below Average 
1 — Poor
0 — Not Applicable

1.

2 .

3.

4.

5.

Ô .

7.

8 .

9.

10.

I incorporate s t a f f  members' suggest ions  
in to  the implementation of  programs o r  plans.  0

I s o l i c i t  s t a f f  comments and suggest ions 
about improving e x i s t in g  programs. 0

I f requently  d iscuss  topics  o ther  than 
s t r i c t l y  s ch o o l - re la ted  matters with 
teachers .

I praise  teachers  f o r  special achievement.

I f requently  v i s i t  with s tudents  in non- 
d i sc ip l  inary s i t u a t i o n s .

I a id  facu l ty  with personal problems when 
possib le .

I help facu l ty  with d i s c ip l in e  problems.

I confer with parents  for  e ther  than 
d i sc ip l in e  reasons .

I speak to c iv i c  groups about the school .

I explain new and cu r ren t  school programs 
to parents .

0

0

11. I evaluate f acu l ty  members.

12. I consult  f a c u l ty  and o ther  s t a f f  members 
on decis ions  which d i r e c t ly  a f f e c t  them.

0

0

0

0

0

0

2

2

2

2

2

2

2

2

3

3

3

3

3

3

3

3

3

3

4

4

4

4

4

4

4

4

4

4

5

5

5

5

5

5

5

5

5

5
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13. I a s s ign  routine  c l e r i c a l  a c t i v i t i e s
to subordinates .  0

14. I s o l i c i t  s tuden ts '  ideas concerning 
dec is ions  which will  d i r e c t l y  a f f e c t  them. 0

15. I de lega te  non-c le r ica l  a c t i v i t i e s  to
various  s t a f f  members. 0

15. I give every f a cu l ty  member an opportunity
fo r  leadersh ip .  0

17. I implement procedures f o r  the evaluat ion
o f  e x i s t in g  programs. 0

18. I w r i te  plans fo r  achieving short -range
(semester  or  l e s s )  educat ional goals.  0

19. I keep an up-to-date  plan showing the
d iv i s io n  o f  r e s p o n s i b i l i t i e s .  0

20. I formulate w r i t ten  plans fo r  achieving
long-range (more than a semester) goals .  0

21. I encourage facu l ty  members to also s o c ia l i z e
ou ts ide  o f  school hours.  0

22. I uphold the teacher  in most c o n f l i c t
s i t u a t i o n s  with s tuden ts .  0

23. I so f ten  c r i t i c i s m  o f  s t a f f  members with
p ra ise  when poss ib le .  0

24. I admit when I have made an e r ro r  in a
dec is ion .  0

25. I t r y  to c a p i t a l i z e  on the s trengths  o f
each f a cu l ty  member. 0

26. I recommend persons f o r  facu l ty  who come
from var ious socio-economic or  e thnic  
backgrounds. 0

27. I endeavor to build  a f a c u l ty  team. 0

28. I s t r e s s  facu l ty  in t e r a c t io n  and cooperation
in  curriculum programs. 0

29. I demonstrate my t r u s t  in s t a f f  members. 0

30. I mediate in terpersonal  co n f l ic t s  between
fa c u l ty  members. 0

2

2

2

2

2

2

2

2

2

2

2

2

2

2

2

2

2

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4

3 4 

3 4

3 4 

3 4

5

5

5

5

5

5

5

5

5

5

5

5

5

5

5

5

5

3 4 5
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31. I read current ,  p rofessional  l i t e r a t u r e
on education. 0

32. I devise evalua t ions  of  new or  innovative
programs in the school.  0

33. I e s t a b l i s h  f a cu l ty  committees fo r  developing
new or  innovative curriculum programs. 0

34. I arrange for  new o r  innovative ideas to be
t r i e d  on a l imited b as is  a t  f i r s t .  0

35. I advocate facu l ty  members' t rying new or
innovative programs. 0

36. I promote small group meetings of  f a c u l ty
to exchange ideas .  0

37. I furnish  as many o f  the  resources needed
by facu l ty  members as the budget allows. 0

38. I i n teg ra te  goals o f  the  school with personal
needs of s t a f f  members. 0

39. I seek parental input  when making plans for
educational goals.  0

40. I cooperate with o th e r  adm in is t ra t ive  un i t s
(such as elementary schools) in forming 
educational goals.  0

41. I suggest organ iza t ional  improvements to
my su p e rv i s o r ( s ) . 0

42. I base my iecis ions  on an id e n t i f i e d  theory
o f  adminis t ra t ion .  0

43. I s t r i v e  to reduce high levels  of  anxie ty
and f ru s t r a t i o n  of  s t a f f  members. 0

44. I publ ic ize  school a c t i v i t i e s  in the local
community. 0

45. I accord more a t t e n t i o n  and resources to
c e r t a in  curriculum areas  than to o th e rs .  0

46. I manage the process  o f  supply and/or
materia l  requests .  0

47. I monitor the flow o f  money in and out
o f  o n -s i te  accounts .  0

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 3 4 5
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48. I a l lo c a te  supplies  on an equi tab le  b a s i s .  0

49. I d i r e c t  d i s c i p l i n e  procedures.  0

50. I oversee cus todia l  and o ther  support
a c t i v i t i e s .  0

51. I inspect  the bui ld ings  and grounds. 0

52. I repor t  r e p a i r  needs to my s u p e r v i s o r ( s ) . 0

53.

54.

I ask s t a f f  members fo r  suggestions fo r  
improving the care  o f  the physical f a c i l i t i e s . 0

I guide prepara t ion  o f  the school a c t i v i t y  
calendar .

55. I supervise s t a t e  and/or  federal r e p o r t s .

56. I develop a budget request  fo r  my school.

57. I recommend the employment or  termination
of  personnel .

0

0

0

2 3 4 5

2 3 4 5

2

2

2

2

2

2

3

3

3

3

3

3

4 5 

4 5 

4 5

4 5 

4 5 

4 5

The following ask fo r  your perception of  your pos i t ion .  Check ( ) as 
many as apply to you.

1. I feel t h a t  I am f u l l y  accepted in my ro le  as adm in is t ra to r  by:

 the f acu l ty   the community  the students

no one.my superv iso r(s ) the n o n - ce r t i f i e d  s t a f f

2. I feel d isc r im ina t ion  because of  my:

 age  race  sex  pos i t ion

 I do not feel  any d iscr imination.

^background.

3. I do NOT feel  comfortable with my ro le  as:

 d i s c ip l in a r i a n   in s t ruc t iona l  leader

evaluator

change agent

community l i a i s o n management rep re se n ta t iv e  

 Other (spec ify)

I feel comfortable with a l l  ro les  associa ted  with my p o s i t io n .
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POST CARD REMINDER SENT 

TO ADMINISTRATORS

Dear March 28, 1980

To da te ,  I have not received the ques t ionna i re s  sent to you f o r  
the s tudy o f  secondary ad m in is t ra to rs .  Please take  a few minutes,  
complete the forms, and r e tu rn  them to me by April  7, 1980.

I f  you did not rece ive ,  or  have misplaced, the ques t ionna ires ,  
p lease w r i te  me a t  once, and I will  send another  s e t .

Thank you!

Carol Frosch 
2902 Del Arbole 
Midwest City, OK 73110
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FOLLOW-UP LETTER SENT WITH SECOND 

SET OF QUESTIONNAIRES 

TO ADMINISTRATORS

April  10, 1980

Dear Administrator:

On March 10 and again on March 31, you should have received ques t ionnaires  
o r  a reminder fo r  the study of secondary adm in is t ra to rs .  To d a te ,  I have 
not  received your response.

I am enclosing another  s e t  of ques t ionna ires  and a stamped, re tu rn  enve
lope. Please complete the questionnaires  a t  th i s  time.

I f ,  however, you do not  wish to p a r t i c i p a t e  in the study,  p lease  wri te  
across  the top o f  the questionnaires  your refusa l  and re tu rn  the  forms 
to  me. This wil l  then conclude any f u r th e r  commuication on the matter.

S incere ly ,

Carol Snow Frosch 
Doctoral Candidate 
Univers i ty  of Oklahoma

Enclosures (3)

Please  return by April 21. Thank you!
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FOLLOW-UP LETTER SENT TO ADMINISTRATORS 

AFTER COMPLETION OF THE STUDY

June, 1980

Dear Administra to r:

In March, you completed two ques t ionnaires  fo r  the study of public sec
ondary school adm in is t ra to rs  in the s t a t e  of  Oklahoma. Your p a r t i c ip a t io n  
was most s in c e re ly  apprecia ted .

Recognizing the f r u s t r a t i o n  t h a t  of ten comes when such a pro jec t  is  com
ple ted  and then never heard o f  again,  I am enclosing an abs t rac t  of  the 
study fo r  you to  have as a follow-up.

I f  you have any sp e c i f ic  ques t ions  or comments about the study or i t s  
f ind ings ,  p lease  feel f ree  to w r i te  me a t  the address l i s t e d  below.

Again, thank you for  your p a r t i c ip a t io n  in the study.  Have a good summer!

S incere ly ,

Carol Snow Frosch 
2902 Del Arbole 
Midwest C i ty ,  OK 73110

Enclosure
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ABSTRACT SENT AS FOLLOW-UP 

AN ANALYSIS OF THE BACKGROUND PROFILES AND SELF-ASSESSED

EFFECTIVENESS OF OKLAHOMA PUBLIC SECONDARY 

SCHOOL ADMINISTRATORS BY RACE AND GENDER

BY: CAROL SNOW FROSCH

MAJOR PROFESSOR: ROBERT F. BIBENS, Ed.D.

This study was designed to determine and analyze the background 

p r o f i l e s  and s e l f - a s se s se d  ef fec t iveness  of publ ic  secondary school ad

m in is t r a to r s  in Oklahoma by race and gender. Two instruments,  the Demo

graphic Data Questionnaire and the  Self-Assessment o f  Effectiveness Ques

t io n n a i r e ,  were designed fo r  use in the study.

The instruments were mailed to a random sample of  121 white male 

secondary administ ra tors  and to  121 white female, minority male, and 

minori ty  female secondary adm in is t ra to rs ,  who were employed in adminis

t r a t i v e  posi t ions  for  the 1979-1980 school year  in the  s ta t e  o f  Oklahoma.

Of the  242 persons to whom the questionnaires  were mailed, responses were 

received from 217, or  90 percen t .  Usable ques t ionna ires  to ta led  207, 

with 99 white males, 41 white females, 59 minori ty  males,  and 8 minority 

females as the  respondents.

S t a t i s t i c a l l y  s i g n i f i c a n t  d ifferences  a t  the .05 level were found 

in the comparisons for  the demographic c h a r a c t e r i s t i c s  of:  mar ital  s t a t u s ,  

number o f  ch i ldren ,  undergraduate majors, previous work experience in edu

ca t io n ,  reason fo r  becoming an adm in is t ra to r ,  perception of con tr ibu t ing  

f a c to rs  to being hired as an adm inis t ra tor ,  percept ion of  co n s t r a in t s  on 

being hired  as an a dm in is t ra to r ,  professional  ca ree r  ob jec t iv es ,  number
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of  years  as an a d m in is t r a to r ,  and s iz e  o f  the  d i s t r i c t  where employed.

No s t a t i s t i c a l l y  s ig n i f i c a n t  d i f fe rences  were found for  the demo

graphic c h a r a c t e r i s t i c s  of :  highest degree o r  hours a t t a in ed ,  years  as 

a classroom teacher ,  cu r ren t  age, and age a t  f i r s t  adm in is t ra t ive  appoint

ment. I t  must be c a r e f u l ly  noted t h a t  no s t a t i s t i c a l l y  s ig n i f i c a n t  d i f 

ference was found f o r  th e  se lf -assessment  o f  e f fec t iveness .

From the da ta ,  the average adm in is t ra to r  was 42 years  o f  age, 

was married, had two ch i ld ren ,  had served 11 years  as a classroom teacher  

and 7 years  as an ad m in is t ra to r ,  had add i t iona l  work beyond the Master 's  

degree,  saw the main reason for  becoming an admin is t ra to r  as ca ree r  ad

vancement, viewed experience as the con t r ibu t ing  fac to r  to being employed 

as an adm in is t ra to r ,  perceived no c o n s t r a in t s  on employment o p p o r tu n i t i e s ,  

and planned to remain in the educational f i e l d  fo r  the next ten yea rs .

R e l i a b i l i t y  o f  the self -assessment instrument was e s ta b l i sh e d  by 

having 35, 17 pe rcen t ,  o f  the respondents complete a second e f fec t iv en ess  

ques t ionnaire  approximately four weeks a f t e r  the or ig inal  completion. A 

composite r e l i a b i l i t y  of  .581 (Pearson r)  was found.

The study concluded: 1. s e l f -p e rc e p t io n  of  e f fec t iveness  was

not influenced s i g n i f i c a n t l y  by e i t h e r  race or  gender; 2. the women in 

the study perceived t h e i r  sex as more of  a c o n s t r a in t  on t h e i r  being 

employed as an ad m in is t r a to r  than minority members viewed t h e i r  race  as 

a c o n s t r a in t ;  and 3. when s ig n i f i c a n t  d i f fe rences  were found in demo

graphic c h a r a c t e r i s t i c s ,  gender,  and not r ace ,  was the con tr ibu t ing  

v a r iab le .


