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\ABSTRACr

Expectations of Faculty and Acadanic A dm inistrators 

Concerning th e  C h arac te ris tic s  and Q ualifica tions o f 

Of Prospective Two-Year College Teachers. (November, 1979)

Harold Whitley Slack, B .S., Southeastern Oklahoma S ta te  Iftiiversity;

M.T., Southeastern Oklahoma S ta te  U niversity

Chairman of Doctoral Committee: Dr. Herbert R. Hengst

This study id e n tif ie d  academic adm in istra to rs’ and fa c u lty 's  

conceptions o f the  exenplary c h a ra c te r is tic s  and p ro fessiona l q u a lif i

cations which should be evident in  prospective ccraraunity college teachers. 

The ob jec tives were achieved by having p a rtic ip a n ts  id e n tify  and ra te  

e sse n tia l q u a li t ie s  o f the  community college facu lty  by means of a  ccm- 

municaticaa process—th e  Delphi Technique.

Sixty-two academic adm inistrators and facu lty  of ccmmmity col

leges in  Oklahoma p a rtic ip a te d . They were requested to  complete th ree  

rounds o f instrum ents in  an e ffo r t  to  a rr iv e  a t a  consensus concerning 

the  desired  q u a li t ie s  o f teachers. The f i r s t  round requested  eadi par

tic ip a n t to  id en tify  s ix  desired c r i t e r i a .  The second round consisted 

o f 76 c r i t e r i a  compiled and ed ited  from th e  f i r s t  round responses. The 

p a rtic ip a n ts  were requested to  ra te  each item  on a zero to  ten  sca le .

i i i



The f in a l  round presented the  same 76 c r i t e r ia ;  however, th e  median 

score fo r each item  was provided along w ith sunmaries o f ra tio n a le  

o ffered  by fellow  p a rtic ip a n ts  and each p a r t ic ip a n t 's  o r ig in a l ra tin g s . 

In lig h t of th e  feedback provided, each p a rtic ip a n t was asked to  re

evaluate h is  o r ig in a l ra tin g s .

The median, 25th p e rc en tile , and 75th p e rc e n tile  po in ts were ca l

culated  fo r each o f  the  c r i t e r i a  in  order to  determine the  inportance o f 

each i to n  and the  tendency toward consensus and concordance o f the  

adm in istra to rs ' and fa c u lty 's  opinions.

Of the  76 c r i t e r i a  o r ig in a lly  id e n tif ie d , 24 were ra ted  as those 

c h a ra c te r is tic s  and p rofessional q u a lif ic a tio n s  whicîh were expectations 

o f  adm inistrators and facu lty  concerning th e  q u a li t ie s  o f teachers.

The stucfy found th a t the  ra tin g  o f a  good teacher by axtodnis- 

t r a to r s  and fac u lty  o f Oklahcxna public  two-year co lleges i s  based on a  

combination of q u a li t ie s  ra th e r  than any s in g le  cd ia rac te ristic . "hventy 

four primary and secendary a tt r ib u te s  fo r th e  evaluation  o f prospective 

facu lty  were id e n tif ie d . Major a ttr ib u te s  were th e  a b i l i ty  to  oonmuni- 

cate  w ith and r e la te  to  studen ts, a  w illingness to  continue the  learning 

process, dedication to  and genuine in te re s t  in  teaching, appropriate 

p ro fessional d ^ r e e s ,  comprehensive knowlecJge o f sub ject and a  p leasant 

personality . The responses o f facu lty  and adm in istra to rs were found to  

be in  su b s ta n tia l agreanent.

Reconmendations were made to  use the  id e n tif ie d  c r i t e r i a  as a 

b as is  fo r  the review o f community college teacher tra in in g  programs as 

w ell as the review o f current teacher evaluation and in -se rv ice  programs

iv



w ith in  the  contnunity co llege. The development o f a  se le c tio n  evalua

tio n  instrument was reconmended fo r  the  purpose of enhancing th e  objec

t i v i t y  o f decision making in  th e  facu lty  se lec tion  process.



AoaimLmsEMmis

The in v es tig a to r i s  indebted to  h is  committee chairman, Dr. 

Heibert R. Hengst, fo r  the reviews o f th e  rou^i d ra f t  as w ell as the  

encouragonent, advice and friendsh ip  given th ro u ^ o u t the  researching 

and w riting  o f th is  d isse r ta tio n . G ratitude i s  a lso  due the o ther 

marbers o f the  conraittee, Drs. Eugene Cates, Jack Parker and Mary Dewey 

fo r  th e i r  he lp fu l ccranents and promptness in  reviewing the  d ra fts  o f 

t h i s  d isse rta tio n .

Special thanks a re  due Dr. Herbert Hengst who served on the  

re se a rc h e r 's  graduate committee fron i t s  incep tion  and u n t i l  the  un

tim ely death o f Dr. Robert E. Ohm, a t which tim e he assumed the  chair

manship. Thanks are  a lso  extended to  Mr. C. F. W iite fo r  h is  a id  and 

d irec tio n  concerning the  se lec tio n s o f computer programs and s t a t i s t i c a l  

treatm ent o f  th e  data.

L ast, but by no means le a s t ,  th e  in v es tig a to r  can in  no way ade

quately thank h is  w ife, Mary, and daughters, Karen and Kay, fo r to la r a t -  

ing  h is  neglect o f d u tie s  a t  hcxne and fo r  th e i r  help . Without th e i r  

love and understanding th e  d is se r ta tio n  may never have been w ritten .

VL



TABLE OF CONTENTS

Page

LIST OF TABLES.................................................... ix

LIST OF ILLUSTRATIONS................................................ x

Chapter

I .  INTRODUCTION.....................................................  1

Purpose ............................................................................... 4
D efin ition  o f T erm s.......................................................  4
Methodology ....................................................................... 5
L im ita t io n s ....................................................................... 6
Organization o f the  S tucfy...........................................  7

I I .  SURVEY OF RELATED LITERATURE.....................................  8

Developnent o f the  Oonmunity College and I t s
Demand fo r  T ea ch e rs ...................................................  8

Teacher Recruits—The Sources and Their Lack
o f  Adequate P re p a ra t io n ............................................ 12

D eficiencies o f Present Faculty Members . . . .  15
C h arac te ris tic s  o f Teachers Which Have

Been I d e n t i f ie d ............................................................ 17
Needs fo r  Identify ing  Desired Character

i s t i c s ................................................................................20
Faculty Selection P o l i c i e s .................................20
Evaluation o f Faculty ............................................ 21
In-Service Training o f F a c u lty .........................22
Preservice Faculty Training Program 

P la n n in g ................................................................ 22

I I I .  PROCEDURE.........................................................24

Sample Selection and R ationale.....................................24
Rationale fo r  th e  Use o f the  Delphi

T echnique........................................................................ 26
Correspondence Design and Administration. . . .  31
Treatment o f the  D a ta .....................................................33
S ignificance ........................................................................ 34
Sunmary................................................................................ 34

V l l



Chapter Page

IV. PRESENTATION OF DATA AND FINDINCS........................  36

Development and P a rtic ip a tio n  Data........................  36
Conparison of Data R esults (Group I and

Group I I ) ........................................................................ 38
Respondents (Biographic-Demographic Data) . . .  39
Method o f C lassify ing  and Categorizing the

C r ite r ia ............................................................................ 41
Categorization and C la ss if ic a tio n  of

C r ite r ia ............................................................................ 44
P ersonality  C h a ra c te ris tic s ...............................  47
Preparation—Ebitnal o r  P rac tica l

E îp e r ie n c e ............................................................ 47
P ro fe ss io n a lism ....................................................  49
Scholarship................................................................ 51
Teaching S k i l l s ........................................................ 51
In te rre la tio n sh ip —Student/Teacher . . . .  54
O rientation  to  th e  Community College . . .  55

Sunmary...............................................................................  58

V. SUMMARY, GOMPARISĈ IS, CONCLUSIONS AND
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EXPEICrATIQNS OF FACULTY AND ACADEMIC ADMINISTRATORS 

CONCERNING IHE CHARACTERISTICS AND QUALIFICATIONS 

OF PROSPECTIVE TWO-YEAR COLLEGE TEACHERS

CHAPTER I  

INTRODUCTION

The coranunity college has come a long way from being purely a 

prep school fo r  the  u n iv ers ity  to  e s tab lish in g  i t s e l f  as "Danocracy's 

College" (National Advisory Council on Education Professions Develop

ment (NACEPD), 1972, p. 16), wbose b asic  philosophy i s  th a t  o f providing 

opportun ities fo r  a l l  c itiz e n s  to  " e ^ lo r e ,  extend, and ejqierience th e i r  

hopes and dreamt'(NACEPD, p. 15). Parker (1961) describes the  develop

ment o f th e  coranunity college as follows: "Shunted away from th e  lower

rungs o f the  u n iv e rs ity , pushed o ff  upon the  high school which did not 

want i t ,  th e  precocious ju n io r co llege has had to  find  i t s  own reason 

fo r  being. I t s  b i r th  was uncertain , i t s  e a rly  years tortuous, i t s  youth 

reb e llio u s , and i t s  manhood vigorous (p. 193)."

The vigorous manhood of th e  public  cannunity college i s  i l lu s 

tra te d  by the  growth i t  has experienced n a tio n a lly  during the  p ast few 

years. From 1960 th e  number o f coranunity co lleges has grown from 405



schools en ro lling  566,224 to  989 in s t i tu t io n s  in  1979 w ith a  to ta l  en

rollm ent o f 4,000,099 as reported  in  the  Yearbook o f Higher Education, 

1979-80.

The conmunity college, sandwiched between th e  high school and th e  

four-year college, has attempted to  complete th e  tra in in g  o f  the  secon

dary school, provide occupational tra in in g  and o f fe r  th e  f i r s t  two years 

o f  acadanic course work toward a  baccalaureate degree. However, because 

th e  cannunity c o l l i e  i s  not to ta l ly  a  f in ish in g  school fo r  secondary 

education nor a  complete academic four-year in s t i tu t io n ,  i t  has been 

s tru g g lin g  fo r i t s  own id e n tity  and reason fo r  being.

Even th o u ^  the  cannunity college has e35>erienced g rea t success, 

" the b i t t e r  fa c t i s  th a t  we are  hard put to  decide exactly  what the  

in s t i tu t io n  i s  . . .  , co llege o r high school, techn ica l in s t i tu te  o r 

trad e  school" CZigerell, 1970, p . 701). As early  as 1919 McDowell saw 

th e  need fo r  a  community college id en tity . He s ta te s ,  "The ju n io r col

lege  i s  in  the  ej^perinental stage. We do not know what i t  should be, 

because we do not know exactly  what i t  i s .  Before we can see c lea rly  

what i t  i s ,  we must know vrtiy i t  i s  (pp. 6 & 7 ) ."

A h a lf  century l a t e r  w rite rs  are s t i l l  accusing the  cannunity 

co llege o f  not achieving th is  id en tity . Cohen and Drawer (1972) point 

out th a t  while "arriv ing  la te  . . . ,  and growing rap id ly , these  in s t i 

tu tio n s  have yet to  a tta in  a d is t in c t  id e n tity  (p. 17)."  Z igere ll

(1970) very sim ila rly  s ta te s ,  "Quite simply, the  cannunity college is  

s t i l l  in  the  throes of an id e n tity  c r i s is  (p . 707)."

I t  i s  Cohen and Drawer’s  conviction th a t " in s tru c tio n s  are  the 

c e n tra l fo rce  in  th e  ju n io r  college. Without them, th ere  i s  nothing



but bu ild ings and grounds—no product, no process, no purpose, and no 

id en tity "  (1972, p. 25). Because o f th is  conviction, they fe e l "that 

the  college w il l  adaieve i t s  own id e n tity  only vhen—and only to  the 

extent th a t—i t s  facu lty  a tta in  th e i r  own sense of p ro fessional—and 

personal—s e lf "  (1972, p. 25).

I f  i t  i s  tru e  th a t  without the  teacher th e  coranunity college has 

no id e n ti ty , i t  becomes apparent th a t the  teacher f i r s t  achieve an iden

t i t y .  In o rder fo r a  facu lty  to  a t ta in  a  consciousness o f s e l f ,  they 

need an understanding o f  the  c h a ra c te r is tic s  o f  a cannunity college 

teacher. As teachers seek such an understanding, they must be made 

aware o f th e  c h a ra c te r is tic s  and q u a lif ic a tio n s  th a t cannunity colleges 

expect in  th e i r  teachers. There i s ,  th e re fo re , a need fo r  coranunity 

college adm in istrato rs and facu lty  to  e s ta b lish  definable and acquir

able c r i t e r i a  by which facu lty  menbers a re  se lec ted .

Cohen and Brawer (1972) support the  need fo r  e s tab lish in g  such

se lec tio n  c r i t e r ia :

Teaching has been accused of being an a h is to r ic  profession— 
th a t  i s ,  one th a t does not learn  fron  i t s  e a r l ie r  p rac tic e s .
This contention i s  v e rif ie d  by the  p ro fession ’s  fa i lu re  to  
s ta b i l iz e  c r i t e r i a  fo r  se lec tio n  o f in s tru c to rs . The absence 
o f  ^ s te m a tic  information about th e  sp e c if ic  conditions th a t  
app lican ts w il l  meet can make se lec tio n  a  haphazard exerc ise . 
Without adequate descrip tions o f the  major a c t iv i t ie s  in t r in 
s i c  to  th e  profession, the  se le c to r  must re ly  on vague notions 
o f the  types o f people vho seem to  be lik e ly  to  teach w ell.
The lack  o f  d e f in ite  c r i t e r i a  of effec tiveness also  p resen ts 
a  problem to  the employing adm inistrator. Without sp e c if ic  
c r i t e r i a  against which h is  p red ic tions may be va lida ted , even 
the  b est se lec tio n  procedures becane exercises in  the  assess
ment of people along ambiguous, o ften  ir re le v a n t, dimensions 
th a t  b la ta n tly  ignore any consideration o f fu tu re  evaluation 
(p. 122).



Purpose

The in te n t o f th is  study was to  id en tify  exetcplary and preceden

t i a l  c h a ra c te r is tic s  and q u a lif ic a tio n s  wiiidh p e rta in  to  cannunity co llege 

facu lty  as perceived by facu lty  and academic adm inistrators o f these  two- 

year in s t i tu t io n s .  The stu(fy id e n tif ie d  what the  adm inistrators and 

facu lty  l i s te d  as the  e sse n tia l q u a li t ie s  o f th e  community college 

facu lty  through th e  use o f a  meaningful communication process—the 

Delphi Technique.

As a  ra tio n a le  fo r  th is  purpose, the  c h a ra c te r is tic s  and q u a l i f i 

cations could serve as an infoimation. base fo r:

A. The se lec tio n  of facu lty  menbers.

B. A standard to  which fac u lty  members should be s tr iv in g  

(Evaluation).

C. An a id  in  the  id e n tif ic a tio n  o f tra in in g  needs fo r  in -se rv ic e  

tra in in g  and up-grading of facu lty .

D. A guide and an influence in  th e  development o f ocranunity 

c o l l i e  teach e r-tra in in g  programs in  the  fo u r-fiv e  year 

co lleges and/or u n iv e rs it ie s .

D efin ition  of Teims

Ib r  th e  purpose o f th is  study th e  terms l i s te d  below were in te r 

p reted  to  have th e  following meanings.

C h a rac te ris tic s  are  th e  fea tu res  and t r a i t s  which give a  person 

individualism , personality  and unique a t t r ib u te s .

Q ua lifica tions are  th e  ta le n ts  and competencies which have been



developed through preparation , tra in in g , and d isc ip lin e .

Jun io r College, Cocanunity-Junior College and Cannunity C o l l i e  

a re  to  be understood as interchangeable teim s in  th is  study. They are 

fu rth e r  defined as th e  fourteen sta te-supported  Oklahoma two-year col

leges which serve connunities not only th rou^i u n iv ers ity  p a ra l le l  pro

grams bu t a lso  by means o f occupational programs and o th er programs o f 

cannunity in te re s t  and need.

Consensus i s  a  tendency toward unanimous agreement.

Acadanic Adm inistrator o r  Q iief In s tru c tio n a l O fficer i s  the. 

person in  charge o f facu lty  se lec tio n , whether he i s  id e n tif ie d  as a 

v ice  p residen t o r dean.

Faculty  a re  those indiv iduals cu rren tly  employed in  fu lltim e  

teaching p o sitio n s as determined by th e i r  employing in s t i tu t io n s .

Imperative C r ite r ia  a re  those which represent th e  guiding judg

ment o r  p ropositions o f th e  p a rtic ip a n ts  in  th e  study.

Methodology

A th o ro u ^  search fo r  and a review o f re la tiv e  and p ertin en t 

research was conducted. Sources fo r  the  research  were th e  University 

o f Oklahona L ibrary, the  Education Index, D isserta tion  A bstracts and 

the  Educational Research Infoimation Center (ERIC). The ERIC search, 

which was conducted by conputer, a lso  included th e  relevan t l i te ra tu re  

from th e  Q irrent Index to  Journals in  Education (CIJE).

In h is  research. Weaver (1971) concludes, 'D elphi i s  a  very 

potent device fo r  teaching people to  th ink  about the  fu tu re  o f education 

in  much more complex ways than they o rd in a rily  would" (p . 271).



Prim arily  fo r  th is  reason, the Delphi Technique was se lec ted  as th e  most 

appropriate means o f obtaining the  infoim ation d esired  fo r  th i s  study. 

The Delphi exercise  was conducted using th ree  separa te  rounds o f co rres

pondence. Ihe  f i r s t  round in v ited  the  p a r tic ip a n ts  to  id en tify  th ree  

definable and acquirable c h a ra c te r is tic s  and th re e  p rofessional q u a lif i

cations th a t  they f e l t  should be evident in  a  facu lty  mariber to  be em

ployed by a  community college. The second round a ^ e d  the  p a rtic ip a n ts  

to  r a te  each o f th e  ito n s  id e n tif ie d  in  th e  f i r s t  round and o f fe r  r a t io 

nale  fo r  th e  f iv e  most important c r i t e r i a .  The th ird  round asked the  

p a rtic ip a n ts  to  evaluate th e i r  o r ig in a l respcxises in  l ig h t  o f th e  s ta te 

ments subm itted by the  p a rtic ip a n ts  as ra tio n a le  fo r  th e  f iv e  most im

portan t c r i t e r i a  and the  median score  fo r  each i t  an.

Based upon th e  analysis and evaluation o f th e  d a ta  from the  th ird  

round, th e  im perative c r i t e r i a  as they p e rta in  to  ccmraunity college 

facu lty  were id e n tif ie d . These c h a ra c te r is tic s  and q u a lif ic a tio n s  were 

conpared to  information found in  e x is tin g  l i t e r a tu r e  as a b a s is  fo r  th e  

development o f  conclusions and reconmendations.

An ezqpanded explanation of th e  procedures i s  presented in  

Chapter I I I .

L im itations

This study was lim ited  to  a  survey o f th e  pub lic  two-year col

leges in  Oklahoma. Mb a ttan p t was made to  include p riv a te  two-year 

in s t i tu t io n s  because they usually  d if f e r  in  purpose and basic  philoso

phy. The study was fu r th e r  lim ited  to  in v es tig a tin g  th e  opinions o f 

those ind iv idua ls p rim arily  responsible fo r  the se lec tio n  o f two-year



college in s tru c to rs—the facu lty  (randan sample) and acadanic a d n in is tra -

to rs . No longer do adm inistrators alone have f u l l  re sp o n sib ility  fo r

th e  employment of p rofessional s ta f f .  F acu lties are experiencing added

re sp o n s ib ility  in  facu lty  se lec tion . Corson (1975) s ta te s :

Personnel decisions, i . e . ,  those with respect to  h irin g , pro
motion, the  granting  o f tenure, re tiran en t and dism issal o f 
facu lty  members a re , and should be, usually  en tru s ted  to  the  
facu lty . That au th o rity  i s  e ffec tiv e ly  d e l^ a te d  to  the  de
partments. I t  i s  delegated on the reasoning th a t as profes
s io n a ls , facu lty  maribers alone are q u a lified  to  pass judgment 
on the  c a p a b ili tie s  o f  indiv iduals who w ill  be ezqiected to  
teach, perform, research , o r  render serv ices requ iring  esger- 
t i s e  in  a  p a r t ic u la r  d isc ip lin e , (p. 240)

A ffirm ative action requirements in  the  employment process have a ss is te d  

in  th i s  achievement o f re sp o n sib ility  as facu lty  maribers now fin d  them

selves involved in  se lec tio n  and recommendation.

Organization of the Study

Chapter I p resen ts th e  b asis  fo r  th e  research and describes th e  

nature  and scope o f the  study. Chapter I I  reviews relevan t research 

p ro jec ts  and o ther re la te d  l i te ra tu re .  Chapter I I I  p resen ts the  meth

odology and procedures employed in  the conduct o f the  research , v h ile  

Chapter IV presen ts the  findings. Chapter V summarizes th e  developments 

o f the  previous chapters and presents conclusions and reconmendations.



CHAPTER I I  

SURVEY OF RELATED LITERATURE

In reviewing th e  l i te ra tu r e  which was found to  be re levan t to  th e  

proposed stucfy, the  re la tio n sh ip  between various research p ro je c ts  and 

the  proposed study were so t^h t in  th e  follow ing descrip tiv e  c a t^ o rL e s : 

teacher p reparation , facu lty  se le c tio n , teacher evaluation, teacher 

q u a lif ic a tio n s , and teacher recruitm ent. In order to  make th e  review 

more c le a r , the  l i t e r a tu r e  i s  divided in to  f iv e  segments; namely, the 

development o f th e  coranunity college and i t s  demand fo r  teachers, teacher 

re c ru its—th e  sources and th e i r  lack  o f adequate p reparation , defic ien 

c ie s  of present facu lty  members, c h a ra c te r is tic s  o f teachers which have 

been id e n tif ie d , and the  needs fo r  id en tify in g  desired  c h a ra c te r is tic s .

Development o f th e  Coranunity College and 

I t s  Demand fo r  Teachers

The community college has ejqperienced noteivorthy growth since i t s  

inception a t  the  beginning o f the  tw en tieth  century. The c o n c ^ t o f th e  

f i r s t  two years o f acadanic preparation  being separated fron the  univer

s i ty  was advocated by such leaders as Henry Tappan, William Watts

8
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Ib lw ell, William Rainey Harper and David S ta rr  Jordan. I t  was William 

Rainey Harper who f in a l ly  achieved a  d iv ision  o f the  U niversity  of Chi

cago in to  ju n io r and sen io r co lleges in  the  la te  1890’s . Thou^ the 

co llege  bad a b lu rred  id e n ti ty  during i t s  i n i t i a l  period  o f development 

la s t in g  u n t i l  th e  end o f World War I ,  th e  colleges continued to  increase 

in  s iz e  and number (N ational Advisory Cbuncil on Education Profession 

Development, NACEPD, 1971).

Thou^ academic preparation  continued to  draw th e  most students, 

these  leaders f e l t  th e re  was a  need fo r  tra in in g  those students vAo did  

not tra n s fe r  to  th e  u n iv e rs it ie s  (Thornton, 1966).

The f in a l  s tage, beginning w ith the  end o f World War I I ,  1945, 

and continuing th ro u ^ i today, has seen th e  addition o f adu lt education 

and the  community serv ices making th e  college t ru ly  one o f serv ice  to  

th e  cannunity. The growth p a tte rn  of th i s  public  in s t i tu t io n  has been 

phenomenal during the  l a s t  few years.

In order to  meet th e  needs o f  these students, th e  Csimegie Com

m ission o f H i^ ier Education has estim ated th a t between th e  years 1970 

and 1980 a  to ta l  number o f  71,000-89,000 facu lty  members w il l  have to  

be re c ru ite d  by th e  communily co lleges. The MecWier and T ille ry  (1971) 

p red ic tio n s ind ica ted  th a t between 7,100 and 8,900 teachers would be 

needed each year; however, the  Jun io r and Community College Directory 

from the  years 1971, 1972 and 1973 showed th a t 11,710, 14,459 and 9,931 

new teachers were h ired  during these  years, resp ec tiv e ly . This ind icates 

th a t  th e  need fo r  teachers has been even g rea te r than pred icted . I t  has 

been s u ^ e s te d  by Medsker and T il le ry  th a t ,  th o u ^  th e  teaching positions 

may not be too d i f f ic u l t  to  f i l l ,  th e  q u a lity  o f  the  s t a f f  has to  became
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th e  re a l  concern o f th e  in s t i tu t io n s .

. . . th e  most d i f f ic u l t  problan w ith respect to  fu tu re  facu lty  
needs l i e s  w ith th e  necessity  to  find  men and wanen—many of 
them fron e thn ic  m inority groups—who can re la te  to  th e  "new" 
student bodies in  coranunity c o l l i e s  and to  the  in s t i tu t io n s ' 
exciting  m issions. I t  may prove to  be re la tiv e ly  easy to  
f in d  enou^  ind iv iduals to  f i l l  th e  s lo ts  but increasing ly  
d if f ic u l t  to  re c ru i t  th e  r i ^ i t  people so th a t th e  ccmnunity 
college can d e liv e r on i t s  commitments (p. 102).

I t  was fu rth e r  reported  by th e  National Advisory Council on Edu

cation  Professions Development (1971) th a t th e re  were then only two 

preserv ice  education programs designed fo r community c o l l i e  s ta f f  p re

paration . The NACEPD estim ates th a t approximately 150 fac u lty  members 

are  placed yearly  by these  programs vMch ". . . i s  c e r ta in ly  no surplus 

o f  teachers being prepared fo r  the  ccxnraunity ju n io r c o l l i e "  (p . 11).

Finding la rg e  numbers o f teachers i s  not th e  only problem an

in s t i tu t io n  must face. I t  a lso  has th e  re sp o n s ib ility  of providing

q u a lity  teachers fo r  th e  b e n efit o f  the  students, coranunity and the

college. This i s  su b s tan tia ted  by Poort as follows:

One o f the  most important re s p o n s ib ili t ie s  o f deans o f in struc
t io n  in  most coranunity colleges i s  th e  rec ru itm ait and se le c 
t io n  o f teaching  personnel. This task  i s  a  never-ending 
search to  a l t e r  th e  q u a lity  and conposition of th e  presen t 
facu lty  by e lim inating  id e n tif ia b le  weaknesses through the  
se lec tio n  o f new personnel as replacements and add itions to  
th e  s ta f f ,  (p. 4, 1971).

The employing in s t i tu t io n s  are  in  a  desperate p o sitio n  to  re c ru it 

q u a lified  fac u lty  members. In th e i r  e ffo r ts  to  provide s t a f f  menbers 

fo r  th e  community c o l l i e s ,  Kovach (1973) repo rts  th a t  ' 'adm inistrators 

a re  extremely f le x ib le  in  the  area  o f minimum standards and would ea s ily  

v io la te  most o f them i f  o ther q u a lif ic a tio n s  (foimal o r  informal) of a  

prospective candidate were extronely desirab le" (p. 31).



11

The conmunity colleges have re l ie d  heavily on o th er segments o f 

education fo r  the recruitm ent of th e i r  teachers. Medsker and T ille ry

(1971) reported  th a t  approximately 30% of the  s ta f f  came d ire c tly  from 

secondary schools, 22% came from graduate schools and 11% came fron four- 

year in s t itu tio n s . The renainder were rec ru ited  fron business and in 

dustry o r  o ther sources. However, in  defense o f th e  o th e r  segments o f 

education. Stoops (1966) s ta te d , "A cursory glance along th e  whole ver

t i c a l  continuum of American education reveals no poin t which can stand 

in d iffe re n t to  the lo ss  o f some o f i t s  b est teachers" (p . 55).

Fran the  viewpoint o f the  coranunity college, Palinchak (1973) 

warns o f the  dangers th a t  re c ru itin g  frcxn many d iffe re n t sources may 

produce—"An over-re liance  on rec ru itin g  teachers from randan sources 

can se riously  s t i f l e  innovation and growth. Too many p o te n tia l  teachers 

a re  simply unaware o f the nature  o f the  in s t itu tio n "  (p . 221).

Medsker and T ille ry  conment : "The problon re f le c te d  by s ta f f

a tt i tu d e s  i s  se rious because i f  the  s t a f f  i s  not in  harmony with the 

ej5>ectations held fo r  the  coranunity college, those expectations may not 

be re a liz e d ."  They s ta te  fu rth e r  th a t  "since the  functions, program, 

and serv ices of th e  coranunity oo ll% e are  so d iverse i t  i s  p a rtic u la rly  

e sse n tia l th a t those vtio work in  i t  not be re jec tin g  o f  th e  goals o f the 

in s t i tu t io n ."  I f  harmony i s  to  be achieved the  s i tu a tio n  obviously has 

"im plications fo r th e  recruitm ent, preparation , and in -se rv ic e  tra in in g  

o f s ta f f "  (p. 92).

Ihe  community college teachers o f  today have come from diverse 

sources and, as i t  has been pointed ou t, such d iv e rs ity  can hinder the  

fu l l  development o f  the  coranunity co llege. The question th a t  a rise s
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i s ,  "What has to  be done to  renedy th i s  s itua tion?"  The National Advis

ory Council on Education Professions Development (1972) s ta te s :

I f  the  ccxnnunity-junior college i s  to  grow in  q u a lity  a s  i t  
has in  quan tity ; i f  th e  needs o f  m inority groups a re  to  be 
met; i f  th e  under-educated are  to  have a second chance; i f  the  
needs o f  business, industry , and government are  to  be  provided 
fo r; i f  ccxnnunities a re  to  be given opportun ities fo r  renewal 
and re h a b ili ta tio n ; i f  a l l  c it iz e n s  a re  to  be given opportuni
t i e s  to  explore, extend, and experience th e i r  hopes and dreams 
—then i t  i s  imperative th a t  immediate and considerable a tten 
tio n  be given to  the  educational needs of those who s t a f f  
"Democracy's College" (p. 19).

Teacher Recruits—The Sources and Their 

Lack o f Adequate Preparation

The follow ing section  deals prim arily  w ith th e  inadequacy o f 

present u n iv ers ity  tra in in g  programs fo r  cannunity co llege teachers. 

However, i t  w i l l  also  be shown th a t cannunity colleges themselves are 

responsible f o r  the  id e n tif ic a tio n  o f  needs and desirab le  c r i t e r i a  being 

sought in  prospective facu lty  members,

A study by Kbos published in  1950 showed th a t almost th ree -fo u rth s 

o f the  cannunity college teachers were being rec ru ite d  fro n  secondary 

schools. In a  l a t e r  study, Medsker and T ille ry  (1971) reported  th a t th e  

re c ru its  fron  th e  secondary schools had dropped to  approximately 31% 

v b ile  the  number o f teachers caning d ire c tly  fron graduate schools rose 

to  22%.

Gleazer (1967) s im ila rly  rep o rts : "We have increasing proof th a t

more and more ju n io r  college fa c u ltie s  are caning to  us from th e  gradu

a te  schools" (p. 148). Because of th e  trend  Gleazer a lso  fe e ls  th a t:
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I t  i s  appropriate  to  ask viiether th e ir  graduate tra in in g  has 
f i t t e d  them fo r  th e i r  teaching task s. And i t  i s  equally  appro
p r ia te  to  repo rt th a t ,  from a l l  evidence we can gather, ju n io r 
co llege teachers are  d e fin ite ly  not s a t is f ie d  w ith th e  nature, 
scope, and o rien ta tio n  o f th e i r  graduate work. Indeed, they 
repo rt th a t  departmental narrowness and the  ty p ica l academic 
focus on pre-Ph.D. coursework are, a t  b e s t , ir re le v a n t to  th e ir  
needs, and a t  w orst, even detrim ental (p . 148).

Though th e  NACEPD (1972) reported th a t more than 200 four-year 

co lleges and u n iv e rs it ie s  have ccMinunity co llege course work, i t  has 

been found th a t  many o f these programs have l i t t l e  to  o f fe r  in  th e  pre

para tion  of ccxnnunity cjollege teachers. In a  study conducted to  deter

mine how teacdiers f e l t  about th e i r  preserv ice  tra in in g . Garrison (NACEPD, 

1971) reported; "L iberal a r ts  in s tru c to rs  (including many in  the  

sciences) were inc lined  to  be c riticx il o f  th e i r  graduate work as 'inad

equate' o r  ' inapp rop ria te ' o r 'no t espec ia lly  re le v a n t ' to  the  teaching 

s itu a tio n s  in  two-year c o l i c s "  (p. 72). The teachers ind icated  th a t 

th e i r  graduate courses were slan ted  toward th e  needs o f the  prospective 

Ph.D. both in  th e  treatm ent o f th e  course and in  th e  content.

Joseph Cosand (NACEPD, 1971) i s  even stronger in  h is  c ritic ism  o f

p reserv ice  tra in in g  programs:

There a re  p ra c tic a lly  no strong preserv ice  c o lleg ia te  programs 
fo r  community college s ta f f  members, and those th a t a re  provide 
only a sm all fra c tio n  o f the  q u a lified  personnel needed. In
creasing numbers of so -ca lled  preserv ice programs have been 
estab lished , bu t they are  generally inadequate o r worse than 
nothing (p. 11).

T olle  (1970) c r i t ic iz e s  the  u n iv e rs it ie s  fo r encasing themselves 

" in  an almost impenetrable sh e ll  o f se lf-de lu sion  concerning the  value 

of th e i r  m aste r 's  programs fo r th e  development o f ju n io r co llege teach

e rs"  (p. 1). He fe e ls  th a t these  types o f programs a re  designed p r i

m arily as stepping-stones toward th e  "narrowly-focused, research
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o rien ted  doctoral programs—not a s  veh ic les fo r  th e  sp ec ia l preparation 

o f  community college teachers" (p . 1).

Thougji Tolle has beoa c r i t i c a l  o f the  programs a v a ilab le  to  p re

pare  ju n io r  college teachers, he has not been so quick to  p lace  the  en

t i r e  blame on the u n iv e rs it ie s . In f a c t ,  he strongly  suggests:

I f  un iv ers ity  people d o n 't g e t out in to  th e  ju n io r co lleges 
to  f in d  out # a t  the  re a l  needs a re  th a t  they should be 
serv ing  b e tte r , then ju n io r  co llege  people had jo l ly  w ell 
b e t te r  h ie  themselves in to  th e  u n iv e rs it ie s  to  e?q>ress th ese  
needs in  no uncertain  teitns, e sp ec ia lly  as they r e la te  to  
u n iv e rs ity  cu rricu la  which a re  supposed to  be preparing 
teachers  w ell fo r th e  ju n io r  co lleges (p . 2 ).

In r e ^ n s e  to  her own question , "What would be th e  b e s t type of 

tra in in g  s itu a tio n ? " , Florence Drawer (1973) s ta te s :  " I  can only reply

w ith  what I  see as id ea l fo r  a  v a rie ty  o f  people being tra in e d  fo r  a 

v a rie ty  o f types o f  in s t i tu t io n s . In the  f i r s t  p lace  I  b e liev e  th a t some 

kind  o f se lec tio n  procedure b u i l t  on sp e c if ic  c r i t e r i a  must precede 

tra in in g "  (p. 10).

The importance of id e n tif ie d  c r i t e r i a  upon v iiid i to  base evalua

tio n  and se lec tio n  o f facu lty  i s  supported by th e  1973 assaifoly o f the  

American Association o f Cœmunity and Junior Colleges (1973) in  the  foim 

o f th e  recommendation:

P re-serv ice  education o r work e3q>erience should be based on, and 
evaluated by, competency standards, ra th e r  than on those academic 
c re d en tia ls  th a t a re  t r a d i t io n a l .  I t  i s  th e  re sp o n s ib ili ty  o f 
coMHunity and ju n io r co lleges to  s p e l l  out in  f u l l  d e ta i l  th e  
natu re  and application  o f such competency standards (p . 11).
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D eficiencies of Present Eaculty Members

The d e fin itio n  o f a good teacher has been attempted by many in d i

v iduals. Sane, though eloquent in  words, f a l l  short o f iden tify ing  evi

dent c h a ra c te r is tic s  and professional q u a lif ic a tio n s  th a t would serve 

as guidelines to  make se lec tion  more ob jec tive , and id en tify  teacher 

needs fo r  t ra in in g  and evaluation programs.

One o f th e  general d e fin itio n s  was o ffered  by Benjamin (1968):

The p ro fessional te a d ie r  reaches th e  heigh ts o f h is  c ra f t  when 
h is  p u p ils  become th e ir  own b e s t teach ers , consciously se ttin g  
up conditions fo r  changing th e i r  ways in  th e  d irec tion  o f  th e i r  
own goals. The good teacher i s  always try in g  to  work him self 
out o f h is  teaching  ro le  by g e ttin g  the  lea rners to  assume th a t 
ro le  fo r  themselves (p. 19).

To go beyond a  pure d e fin itio n  o f a  good teacher and determine 

what the  teacher r e a l ly  i s ,  Kent (1971) conducted a study to  determine 

th e  p ro fessional preparation , th e  educational background, personal char

a c te r is t ic s ,  s a la ry  and work load o f English teachers in  public  community 

colleges. He concluded th a t th e  m asters degree i s  adequate tra in in g  to  

teach English. He a lso  found th a t  because of th e  recruitm ent o f  teachers 

frcxn high schools the  philosophy i s  more l ik e  secondary education than 

higher education, and th a t the heavy work loads a lso  follow th e  same 

p a tte rn .

Though K ent's study d ea lt so le ly  w ith English teachers, th e  b asic  

assumptions apply to  a l l  segments o f th e  community college. M artin 

(1970) and Johnston (1968) conducted research  p ro jec ts  p e rta in in g  to  

th e  technological in s tru c to rs . M artin found th a t the in s tru c to rs  of 

technological su b jec ts  were young, had b ea i teaching fo r  le s s  than four 

years, and were generally  natives of the  r ^ io n  where they were teaching.
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They a lso  were more teaching o rien ted  than research and found they worked 

elsewhere, normally teaching n ight c la sses . While Martin stud ied  the  

basic  demographic c h a ra c te r is tic s  of technological in s tru c tio n , Johnston 

compared the  effec tiveness o f in s tru c to rs  who had foimal p rofessional 

tra in in g  w ith those who d id  n o t. He a lso  studied the  re la tio n sh ip  of 

effectiveness to  th e  length of ac tu a l work esqperience. His find ings 

showed th a t  those in s tru c to rs  w ith  degrees, o r up to  ten  years work ex

perience, o r  p ro fessional education courses were more e ffe c tiv e  than 

th e i r  counterparts who d id  not have these  a ttr ib u te s . Johnston fu rth e r 

expressed a  c r i t i c a l  need fo r  c a re fu lly  or^inized programs estab lished  

in  the  u n iv e rs it ie s  to  prepare tech n ica l subject in s tru c to rs .

The l i te r a tu r e  presented to  th is  point seems to  i l l u s t r a t e  the  

general lack o f  .adequate p reparation  o f teachers in  th e  ccramunity col

lege; however, Ikirlburt (1968) s ta te d  th a t the  ccxipetency o f teachers i s  

normally adequate since teachers a re  generally  responsible fo r  courses in  

th e  f ie ld  in  which they a re  q u a lif ied . He does not c r i t ic iz e  vdiat i s  

being considered in  the  se lec tio n  process but he does c r i t ic i z e  what i s  

being ignored. Hurlburt s ta te s :

The general atmosphere th a t accompanies a  review o f teacher 
preparation  and c h a ra c te r is tic s  i s  one o f avoidance. Seldom 
are  a t t r ib u te s  discussed th a t  r e fe r  d ire c tly  to  classroom 
behavior. Even when th e  a t t r ib u te  appears to  imply e ffe c tiv e  
classroom b ^ a v io r ,  th a t behavior i s  not defined. Ib r  example, 
how does a  teacher behave who "understands the  developmental 
needs o f studen ts in  th e  e a rly  co llege years,"  o r  how does a  
"desirab le  o r  competent teacher" behave with students? Less 
vagueness and a  g rea te r demonstration o f rela tedness to  in 
fluence on students i s  needed. Eor example, what i s  th e  
te a c h e r 's  a b i l i ty  in  th e  app lica tion  of learning p rin c ip le s  
and th eo rie s  in  the  classroom and what log ic  does th e  teach
e r 's  in s tru c tio n a l procedures follow? (p. 2).
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C harac teris tics  of Teachers Which 

Have Been Id en tif ied

The preceding stud ies have shewn seme o f the teacher d e fic ien c ies  

as they p e rta in  to  preparation and background. The following section  

i l lu s t r a te s  what has been id e n tif ie d  by o ther w rite rs  concerning the  

c h a ra c te r is tic s  o f community college teachers. Those c h a ra c te ris tic s  

which adm inistrato rs seek to  id e n tify  during the  se lec tion  process are  

a lso  included in  th is  segment o f the  review.

Williams and Gillham C1970) found th a t  employing adm in istra to rs, 

when f i l l i n g  a  coranunity serv ice  course p o sitio n , placed high p r io r i ty  

on th e  following t r a i t s —a b il i ty  to  teach  ad u lts , personality , knowledge 

o f the  subject being taught, and successful teaching experience. A delini 

(1972) has summarized the c h a ra c te ris tic s  o f  good teachers most o ften  

id e n tif ie d  by a u th o ritie s  in  the  f ie ld  w ith th e  following c h ec k lis t.

This study, along with those o f Kelley (Bogart, 1971), Christopher (1966), 

and Krueger (.1975) w ill  be re fe rred  to  again in  Chapter V fo r  comparative 

purposes.

1. A gdOd formal p rofessional preparation  with an understanding o f 
th e  learn ing  process, and a b i l i ty  to  operate new learn ing  a ids , 
and w itb  a  wide knowledge o f the  mechanics o f running a  school.

2. A good knowledge o f the  sub ject m atter—w ith an above average 
record o f scholarship in  college work.

3. A good understanding o f and a  d e s ire  to  work w ith people in  
general and with young people in  p a rtic u la r.

4. A wholesome outlook on l i f e  as w ell as an o p tim istic  perception 
of him self—emotional s ta b i l i ty .

5. A high degree o f a b i l i ty  in  the  area  o f public  speaking and 
communication s k i l l s  in  general.
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6. A high degree o f respect from h is  students and th e  a b i l i ty  to  
m aintain classroom d isc ip lin e .

7. A sense o f humor and personal charm.

8. A record  o f good judgment, in te g r i ty ,  i n s i s t ,  and courtesy.

9. A record  o f good hea lth .

10. A p e rso n ality  which i s  e n th u s ia s tic  and f le x ib le .

11. A knowledge o f  and a  desire  to  work fo r the  goals o f  h is
community and society—liv in g  th e  p rin c ip les  he teaches.

12. A d e s ire  to  c rea te  independence in  h is  students, (pp. 31, 32). 

B liss  C1971) conducted a  research, p ro jec t to  id e n tify  th e  daarac-

t e r i s t i c s  of e ffe c tiv e  and in e ffe c tiv e  teachers as seen by each te a c h e r 's  

s tuden ts . In  h is  study. B liss  found th a t  students ra ted  th e  e ffe c tiv e  

teacher h igher than in e ffe c tiv e  teachers in  th e  following personal t r a i t s :  

f le x ib i l i ty ,  fo rcefu lness, anotional s t a b i l i ty ,  physical energy and d rive. 

In p ro fessional s k i l l s  th e  e ffe c tiv e  teacher was ra ted  s ig n if ic a n tly  

h igher in  id en tify in g  pupil needs, and use o f language and o th er media 

o f ccranunication. In th e  category of p ro fessional s k i l l s  th e  ra tin g s  

were again s ig n if ic a n tly  h igher in  knowledge of the  learn ing  process, 

knowledge o f subject m atter being taugh t, and knowledge o f th e  adu lt a s  

a  lea rn er.

In  a  study to  determine vhether exposure to  the  ccranunity co llege 

by means o f  courses, previous e^gerience o r  attending a coranunity co l

lege  had any re la tio n  to  agreement to  th e  philosophy, Evans (1970) found 

a  d ire c t c o rre la tio n  of these  fac to rs  and agreement with th e  philosophy. 

Evans goes on to  recommend th a t the  find ings of h is  study becane c r i t e r i a  

fo r  th e  se lec tio n  o f facu lty . The most extensive l i s t  o f  conpetencies 

presented were those reported by Heinrich (1971) as part o f the  program
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estab lished  fo r  th e  Kansas Community College Education Center fo r  the 

preparation of community oollege teachers. The competencies id e n tif ie d  

by cam unity  co llege  personnel needed fo r  e ffe c tiv e  community c o l l i e  

teaching include th e  following:

Competence in  th e  teaching d isc ip lin e . A strong sub ject f ie ld
preparation in c lu d ii^ :

1. A major in  th e  d isc ip lin e  t a u ^ t .
2. A double major which must include a  major in  th e  d isc ip lin e  

t a u ^ t .
3. Appropriate work experience in  th e  occupational teaching area.

Competence in  developing appropriate teaching-learn ing  s tra te g ie s .

1. liiderstanding and applying appropria te  learn ing  theory.
2. S k il l  in  defin ing  goals fo r  curriculum  planning.
3. S k il l  in  d e fin in g  sp e c if ic  in s tru c tio n a l ob jec tives fo r every 

course and each lesson t a u ^ t .
4. A b ility  to  u t i l i z e  modem media and educational software and 

hardware a s  to o ls  fo r  b e tte r  teach ing .
5. Ifederstanding and developing an in te rd isc ip lin a ry  approach to  

community co llege education.
6. An in te rn sh ip  in  teaching provided by a ccxrmunity college 

education.

Competence in  understanding the  needs o f  community co llege s tu d a its .

1. Hiowledge concerning the  goals, c u ltu ra l  values, and psychology 
o f th e  student in  to d ay 's  community college.

2. S k il l  in  u sing  b asic  elements o f  student counseling and guidance.

Competence in  comprehending a  community co llege as an educational
in s t i tu t io n  and i t s  ro le  in  h igher education.

1. O rien ta tion  to  th e  nature  and d iverse purposes o f community 
co lleges as "open door" in s t i tu t io n s .

2. S k il l  in  techniques o f discovering th e  needs o f th e  community 
o r  ne i^borhood  in  which the  co llege  i s  located  and approadies 
to  using  th e  cam sinity as a lea rn ing  laboratory .

3. Iftiderstanding the  philosophical p rin c ip le s  upon which th e  com
munity co lleg e  has developed.

Competence in  general college organization  and adm inistration .

1. Development o f s k i l l s  in  more e ffe c tiv e  campus cornmunication.
2. Prepare ( s ic )  facu lty  to  b e t te r  p lan  and d ire c t th e i r  own group 

and on-carmpus organizations.
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3. Provide (s ic )  fo r  ease in  the  tra n s it io n  of facu lty  to  adminis
t r a t iv e  positions.

Ocmpetence in  understanding and developing appropriate se lf-concep ts .

1. S k ill  in  understanding s e l f  in  re la tio n  to  s e l f  and th e  
lea rn e r (p. 7).

The preceding l i s t  o f competencies presen ts a sound p reserv ice  

tra in in g  base fo r  coranunity college in s tru c to rs ; however, these  a re  p r i 

m arily fo r  foimal tra in in g  purposes and do not id en tify  o ther ingnrtan t 

c r i t e r i a  such as personal c h a ra c te r is t ic s . Although personal d ia ra c te r-  

i s t i c s  a re  not the  most anphasized fac to rs  in  the  se lec tio n  o f ju n io r 

oollege teachers, the  l i te r a tu r e  has ind ica ted  th a t they  a re  nevertheless 

important to  ju n io r c o l l i e  adm inistrators in  th e ir  search fo r  competent 

in s tru c to rs  (HofdSnan, 1969).

Needs fo r  Iden tify ing  Desired C h arac te ris tic s

The review of l i te ra tu r e  has id e n tif ie d  a  need fo r  a  c le a r , con

c ise , and accurate d e fin itio n  of th e  community college teacher in  terms 

of c h a ra c te r is tic s  and q u a lif ic a tio n s . Four d is tin c t sec to rs  have ex

pressed e ith e r  a  d irec t need fo r  these  c r i t e r i a  or a need fo r  the  devel

opment of programs v ^ c h  should be based on th i s  infoim ation.

1. Faculty Selection  P o lic ie s . When se lec tio n  c r i t e r i a  fo r  

community college facu lty  members a re  compared, there  appears to  be 

l i t t l e  consensus as to  vdiat should be considered. McBride (1968) iden

t i f i e d  q u a lity  of recommendations, re lig io n , and grade-point average in  

th e  tead iin g  area  as the  most important se lec tio n  c r i t e r i a  p resen tly  

influencing adm inistrators; while two ca tegories o f ju n io r  oollege
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philosophy had the  le a s t  Influence on th e  adm in istrators. While McBride's 

study l i s t e d  community college philosophy as one o f th e  le a s t  important 

se lec tio n  c r i t e r i a ,  Newport, Maier, and Shay (1973) found th e  lack of 

p reparation  fo r  coranunity college serv ice  and lack o f  conraitment to  i t s  

philosophy to  be a  serious problem o f th e  facu lty  as id e n tif ie d  by ad

m in is tra to rs .

McBride (.1968) has id e n tif ie d  those c r i t e r i a  vAiich then influenced 

adm in istrato rs in  th e  facu lty  se lec tio n  process. Oohen and Brawer (1972) 

and Palinchak (1973) eJ5>ressed a  need fo r  the  establishm ent o f exanplary 

and c re d ita b le  se lec tion  c r i t e r i a  and the  in te n t o f t h i s  stucty i s  to  se t 

such a  precedent. Faculty and employing a d n in is tra to rs  were th e  sources 

fo r  th e  id e n tif ic a tio n  o f those c h a ra c te r is tic s  and q u a lif ic a tio n s .

2. Evaluation of Faculty . The evaluation process has generally  

been in  th e  hands of th e  adm in istrators ; hovever, Richardson (1973) and 

Urbanic (1973) have challenged th i s  p rac tic e  and fe e l  th a t  th e  evaluation 

process should a t le a s t  include fa c u lty  p a rtic ip a tio n  i f  not be e n tire ly  

conducted by th e  teaching s ta f f .  Whether the  adm inistrators o r the  

facu lty  conduct the  evaluation th e re  i s  s t i l l  a  need fo r  estab lished  

c r i t e r i a  to  be used in  the  evaluation process. Because evaluation i s  

o ften  th o u ^ it of as an unpleasant esqjerience, many co lleges have t r ie d  

to  avoid th e  issue  and have f a i le d  to  make i t  an in te g ra l p a rt o f the  

education process. B. Lamar Johnson (.1970), a t t e s t s  to  th e  fa c t th a t 

evaluation i s  generally  a  missing e n ti ty  in  the  ju n io r co le lge. To 

hinder th e  remedy o f weak evaluation procedures, th e re  "appears to  be no 

consensus regarding sp e c if ic  c r i t e r i a  fo r  judging e ffe c tiv e  teaching" 

(Palinchak, 1973, p. 236).
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3. In-Service Training of Eaculty. Though th e  need fo r the 

id e n tif ic a tio n  o f th e  personal q u a lit ie s  has not been as pronounced as 

in  the  o ther a reas, th e  need to  up-grade and increase  the  amount o f in -  

serv ice  i s  em phatically supported. Atwell and Sul l in s  (1973) s tre s s  

th a t the  continued development of facu lty  members must become the  main 

"concern of decision-makers" (p. 32). O’Banion (.1973) recommends th a t 

th e  h i p e s t  p r io r i ty  o f funds be given to  in -se rv ice . Singer (Johnson, 

1970), strong ly  urges th a t  an a l l  out e ffo r t  be launched to  f i l l  the  

voids o f the  f a c u l ty 's  tra in in g . I t  i s  th e  contention of the researcher 

th a t these voids may not be to ta l ly  recognized un less th e  facu lty  i s  

compared to  same id e n tif ie d  standard. I t  i s  then and only then th a t a  

community co llege can id en tify  the  weaknesses o f i t s  s t a f f  and provide 

fo r  the  re a l  needs o f th e  facu lty .

4. P reserv ice  Faculty Training Program Planning. The tra in in g  

and preparation of coramunity college facu lty  i s  receiv ing  more a tten tio n  

than i t  has in  the  p a s t;  however, there  seems to  be l i t t l e  agreement of 

what i t  should co n s is t. Authors such as Dawson (1971), Williams (1966), 

Roadin (1970) and th e  Committee on Preparation of Jun io r Oollege Teachers 

(1966) advocate th e  m aste r 's  degree w ith ce rta in  aspec ts  in  the  tra in in g  

changed to  f i t  th e  community college s e t t in g . S t i l l  o th ers  speak o f a 

Doctor o f A rts degree w ith specia l emphasis on teaching  s k i l l s  ra th e r 

than on research (Hoenker, 1970, and S hell, 1969). At th e  o ther a id  of 

the  spectrum, Kovach (1973, p. 31) remarks, "The doctorate  as a degree 

fo r  facu lty  merfcers, i s  not needed or wanted in  th e  community co llege ."  

P ra tt  (Y arrington, 1973) says th a t  en try  q u a lif ic a tio n s  should not be 

based on degrees bu t on competencies; id iile  Palinchak (1973) believes
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the  " ro le  o f th e  teacher must be redefined a t the in s ti tu tio n a l  lev e l 

in  terras o f o ther than degree and academic sign ificance" (p. 222).



CHAPTER I I I

PROCEDURE

In any foiraal research p ro jec t i t  i s  e sse n tia l  to  describe the 

methodology and research techniques employed to  gather da ta  and analyze 

the  r e s u l ts .  Not only does th is  add v a lid i ty  to  th e  re s u lts  of the study, 

i t  a lso  enables o thers to  analyze th e  tedm iques employed and to  dupli

ca te  th e  methodology o r repeat th e  e n tire  study i f  i t  i s  desired .

This chapter describes th e  procedures followed in  th e  preparation  

of t h i s  study. To make th e  p resen ta tion  o f th e  procedures more c lea r, 

th e  chapter has been divided in to  f iv e  major sections; namely, sample 

se lec tio n  and ra tio n a le ; ra tio n a le  fo r  th e  use o f th e  Delphi Technique; 

correspondence design and adm inistration; treatm ent o f the  data ; and 

sign ificance  o f  th e  study.

Sample Selection and R ationale

The acadanic adm inistrators o f the  fourteen p ub lic  two-year col

leges w ith in  th e  S ta te  o f Oklahoma were in v ite d  to  p a r tic ip a te  in  the  

study. These ind iv iduals constitu ted  th e  membership o f  group I .  A 

s t r a t i f i e d  random sampling o f fu lltim e  fa c u lty  employed in  s ix  o f the

24
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fourteen public  two-year co lleges w ith in  the  S ta te  o f Oklahoma were in

v ite d  to  cooperate in  th e  study. These ind iv idua ls co n stitu ted  the 

membership of group I I .

The reasons fo r  the  se lec tio n  o f these  groups were:

1. The public  two-year co lleges o f Oklahana have a  ocranon basic  

philosophy and purpose since they  a re  a l l  under th e  coordination of the  

Oklahana S ta te  Board of Regents fo r  Higher Education.

2. Because o f th e i r  conmon purpose and philosophy, th e  public 

two-year colleges recruitm ent and se lec tio n  c r i t e r i a  are  s im ila r.

The fourteen public  two-year co lleges were s t r a t i f ie d  in to  three 

subgroups in  terras o f  th e i r  headcount enrollm ents fo r  th e  f a l l  term,

1977, in  order to  assure more rep resen ta tion  in  th e  sampling process.

Subgroup ( a ) : (.0-1500 headcount enrollm ent). Five colleges—

Carl A lbert Junior Oollege, Connors S ta te  College, El Reno Junior College, 

Murray S ta te  College, and Sayre Junior College comprise th is  subgroup 

with a  to ta l  Oklahoma public  two-year co llege  headcount enrollment of 

38,960 studen ts.

Subgroup (b ) : (1501-2500 headcount enrollm ent). Five c o l i c s —

Western Oklahoma S ta te  College, Claranore Junior C o l l i e ,  Eastern Okla- 

hana S ta te  College, Northern Oklahoma Oollege, and Saninole Junior Col

lege conprise th i s  subgroup w ith  a  t o ta l  headcount enrollment o f 8,896 

students representing  23% of th e  to ta l  Oklahoma public  two-year college 

enrollment of 38,960 students.

Subgroup ( c ) : (Over 2500 headcount enrollm ent). Four c o l l i e s —

Northeastern Oklahoma ASM College, Oscar Rose Jun io r College, South 

Oklahoma City Junior College and Tulsa Jun io r College comprise th is
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subgroup w ith a to ta l  headcount enrollment o f 24,606 students represent

ing 63% of the  to ta l  Oklahoma public  two-year college headcount en ro ll

ment o f  38,960 students.

A randan sample was proportionately  conducted among fu lltim e 

. facu lty  members from two colleges in  each subgroup. This was accomplished 

by coiputer program assistance . The p a r tic u la r  co lleges were chosen be

cause th e i r  location  offered  geographic d is tr ib u tio n  w ith in  the  s ta te  as 

w ell a s  u rban /ru ral d is tr ib u tio n  therday re su ltin g  in  a  b e t te r  represen

ta t iv e  sample o f th e  to ta l  population. A to ta l  of one hundred (100) f u l l 

time facu lty , proportionately sampled randomly, were in v ite d  to  p a r t ic i 

pate . This figure  rep resen ts approximately 12% o f th e  841 fu lltim e 

facu lty  employed in  th e  fourteen Oklahoma two-year co lleges. The sampl

ing design a lso  insured th a t no two-year college was represented by le ss  

than 12% of i t s  fu lltim e  facu lty  in  p rov id ir^  input fo r  th e  study. This 

was accomplished by programming fo r  a t  le a s t  12% se lec tio n  from each 

c o lle g e 's  fu lltim e  facu lty  membership.

Rationale fo r  the  Ifee o f th e  Delphi Technique

The design used fo r  gathering th e  d a ta  fo r  th is  study was the

Delphi Technique developed by Olaf Efelmer.

Delphi i s  the  name th a t has been applied  to  th e  technique de
signed to  e l i c i t  opinions from a. group w ith  th e  aim o f  generat
ing  group response. Delphi rep laces d ire c t confrontation and 
debate by a  carefu lly  planned, anonymous, o rderly  program of 
sequen tial indiv idual in te rro g a tio n s  usua lly  conducted by 
questionnaires. The se r ie s  o f questionnaires i s  in te r^ e r s e d  
w ith feedback derived fron  the respondents. Brown, (1969).
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The Delphi Technique i s  an in tu it iv e  methodology fo r organizing 

and sharing expert fo recas ts  about th e  fu tu re , Weaver (.1971, p . 267).

In i t s  e a rly  days th e  Rand Corporation conducted a  somewhat in te rm itten t 

s e r ie s  o f s tu d ies  concerned w ith th e  problem of using group information 

more e ffe c tiv e ly . These early  stud ies were mainly concerned w ith im

proving the  s t a t i s t i c a l  treatm ent o f individual opinions. They indicated  

th a t seme formal p ro p ertie s  o f individual estim ates could be used to  ra te  

th e  success o f short-term  pred ic tions, and th a t  background information 

had a small bu t s ig n if ic a n t influence on the  success o f  p red ic tions. Both 

o f these  e ffe c ts  were f a i r ly  w ell washed out by ccxitoining estim ates in to  

group p red ic tions.

In  1963, Dalkey and Helmer introduced an ad d itio n a l fea tu re , namely, 

i te ra t io n  w ith con tro lled  feedback. The se t  o f procedures th a t has 

evolved from th i s  work has received the  name ’D elph i."

The Delphi procedures received a  very la rg e  boost in  general in 

te re s t  w ith th e  pub lica tion , in  1964, of Gordon and Helmer’s  study of 

fo recasting  technological events. That p a r tic u la r  study happened to  

coincide with, a  surge of in te re s t in  long-range fo recastin g  i t s e l f ,  w ith 

an attendant in te re s t  in  th e  system atic use o f  ej5)ert opinion.

During th e  middle 1960's  th ere  was a  very la rg e  increase  in  appli

cations o f the  procedures, prim arily  by industry , fo r  th e  fo recasting  o f 

technological developments (North, 1968, p. 37) but a lso  by a  v a rie ty  o f 

organizations fo r  e j^ lo rin g  policy decisions in  areas such as education, 

pub lic  health  and public  tran spo rta tion .

D elphi’s  o r ig in a l use was to  e s tab lish  a chronology o f s c ie n t if ic  

and technological events and to  judge when the  events might occur
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through th e  speculations o f severa l experts. (Helmer, 1966, p . 132).

One o f th e  e a r l ie s t  uses o f Delphi in  educational th ink ing  was 

Helmer's study incorporated as p a r t  o f the  1965 K ettering p ro jec t to  

e l i c i t  preference judgments from a  panel of education experts and ex

p e rts  in  various f ie ld s  re la te d  to  education. (^Veaver, 1971, p . 268).

Two add itional Delphis were conducted and reported  a s  experiments 

to  e l i c i t  preference statem ents from educators o r  those w ith  a  d irec t 

in te re s t  in  education. These s tu d ies  were considerably more focused 

than Helmer's experiment. Cypert and Gant used Delphi a s  an opinion 

questionnaire to  e l i c i t  p references from the  facu lty  o f the  School of 

Education a t  th e  U niversity  of V irg in ia  and o ther concerned p a r t ie s .  

Anderson used Delphi in  a  s im ila r  way in  Ohio but lim ited  th e  focus to  

a  county school d i s t r ic t .  In o th er s tu d ies , Delphi was used in  essen

t i a l l y  i t s  pure form to  make fo recas ts  about the  fu tu re  o f educatitxi.

Delphi has been ju s t i f ie d  prim arily  on th e  grounds th a t  i t  pre

vents p ro fessional s ta tu s  and high position  from fo rcing  judgments in  

c e rta in  d irec tio n s  as frequently  occurs when panels o f experts meet.

The in ten tio n  was to  assure th a t  changes in  estim ates r e f le c te d  ra tio n a l 

ju < ^ e n t ,  not the  influence of c e rta in  opinion leaders.

Delphi i s  only one o f severa l in tu i t iv e  exploratory methods.

Other methods include fu tu re  h is to ry  analysis, scenario w ritin g , and 

cross-im pact m atrices. These to o ls  share some common p ro p e rtie s . They 

erploy c o lle c tiv e  opinion o r sub jec tive  judgment as b a s ic  inpu ts to  th e  

fo recastin g  process in  l ie u  of q u an tifiab le  data. In e f fe c t ,  they 

operate on th e  p rin c ip le  th a t severa l heads are  b e tte r  than one in  

making sub jec tive  conjectures about the  fu tu re , and th a t exq)erts, w ithin
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a  con tro lled  in tu i t iv e  process, w ill  make conjectures based upon ra tio n a l 

judgment and shared information ra th e r  than merely guessing, and w ill 

separate  hope fron  like lihood  in  the  process. Sinply p u t, the  methods 

are  non-data based and re ly  on co llec tiv e  ejq>ert judgment. (Weaver,

1971, p. 269).

Weaver s ta te s  th a t—"although Delphi was o r ig in a lly  intended as a 

fo recasting  to o l, i t s  more promising educational app lica tion  seems to  be 

in  th e  follow ing areas : (a) a  method fo r  studying the  process o f th inking

about th e  fu tu re , (b) a  pedagogical to o l o r  teaching to o l vihidi forces 

people to  th in k  about th e  fu tu re  in  a  more complex way than they ordi

n a r i ly  would, and (c ) a  planning to o l which may a id  in  probing p r io r i t ie s  

he ld  by menbers and constituencies o f an o rgan iza tion ."  (1971, p. 271).

I t s  use in  t h i s  study was prim arily  w ithin  th e  context o f  area  "c".

The Delphi Technique was chosen by th i s  w r ite r  fo r  th ree  fea tu res : 

Cl) anonymity, (2) con tro lled  feedback, and (3) s t a t i s t i c a l  group response. 

Anonymity, a ffec ted  by foimal communication responses by m ail, i s  a  way 

o f reducing th e  e ffe c t o f  dominant ind iv iduals. C ontrolled feedback, 

conducting th e  exercise  in  a sequence of th re e  rounds between which a  

sumnary of th e  r e s u l ts  o f  th e  previous round i s  communicated to  the  par

t ic ip a n ts ,  i s  a  device fo r  reducing "no ise ."  Use o f a  s t a t i s t i c a l  d e fi

n itio n  o f th e  group response i s  a way of reducing group pressure fo r 

conformity. Also important, th e  s t a t i s t i c a l  group response i s  a  device 

to  assure th a t  the  opinion of every raentoer o f th e  group i s  represented 

in  th e  f in a l  response.

Dalkey s ta te d : "A Delphi exercise, properly  managed, can be a

highly  m otivating environment fo r respondents. The feedback, i f  the
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group of e j ^ r t s  involved i s  mutually s e l f - r e j e c t in g ,  can be novel and 

in te re s tin g  to  a l l .  The use of system atic procedures lends an a i r  o f 

o b je c tiv ity  to  th e  outcomes th a t may o r may not be spurious, but which 

i s  a t le a s t  reassuring . And f in a lly , anonymity and group response allow  

a  sharing o f re sp o n s ib ility  th a t i s  refresh ing  and th a t re leases frcxn 

th e  respondents in h ib itio n s . I  can s ta te  from my own e je r ie n c e ,  and 

a lso  from the  e je r ie n c e  of many o ther p ra c tit io n e rs , th a t th e  r e s u l ts  

of a  Delphi exercise  are  subject to  g rea te r acceptance on the  p a rt o f 

th e  group than are  th e  consensuses a rrived  a t  by more d irec t forms o f 

in te ra c tio n ."  (p. 17).

The Delphi Tedmique has streng ths appropriate fo r  th is  study 

whidh are  not as paramount in  o ther types o f instrum ents. They a re  a s  

follows:

A. I t  id e n t if ie s  those c r i t e r ia  th a t fac u lty  and academic admin

is t r a to r s  f e l t  were definable and acquirable by means o f  

in te rac tio n  through the  feedback provided with each subse

quent round.

B. I t  seeks the  opinions o f p ro fessionals who are  confronted 

w ith th e  se lec tio n  of teachers in  an attempt to  upgrade the  

programs o f th e ir  colleges.

C. The p a rtic ip a n ts  remain anonymous throughout th e  study thus 

e lim inating  influence frcra dominant fig u res  th a t may occmr 

in  face-to -face  confrontations.

D. The co n tro lled  feecJbacik to  the  p a rtic ip a n ts  allows them to  

re -eva lua te  th e i r  own positions and to  a l t e r  th e ir  o r ig in a l 

responses i f  they so desired.
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E. The responses to  the  instrument may be quantified .

Oorrespondence Design and Administration

Data fo r  th is  study were co llec ted  through th ree  b a s ic  s tep s  u t i 

liz in g  a  technique known as Delphi. Each process i s  summarized below.

The in ten tion  was to  inform the  p a rtic ip a n ts  about the  purpose o f  the 

study and th e  ro le  they were playing when serving as p a rtic ip a n ts . This 

was accomplished through a  l e t t e r  o f  introduction to  th e  study ; an expla

nation o f the  procedures to  be followed in  u t i l iz in g  th e  technique; 

in s tru c tio n s  fo r  completing th e  f i r s t  s tep  o f th e  exercise; and the 

f i r s t  correspondence which contained sp e c ific  d e fin itio n s  and d irec tions 

perta in ing  to  i t s  conpletion. (See Appendix A)

The f i r s t  s tep  was begin w ith th e  formulation o f  the  oorrespondence 

used in  round one of the  exercise. A fter ^ p ro v a l of th e  co rrei^ndence 

was received from the  re sea rch e r 's  major advisor, a  p i lo t  t e s t  was con

ducted in  an e ffo r t  to  e s ta b lish  c la r i ty  o f the  correspondence. The te s t  

was conducted in  a group of ten  ccnmunity college professional s ta f f  

members including those enployed in  th e  a d n in is tra t ion o f  personnel and 

those employed as in s tru c to rs . The correspondence in  round one o f the 

exercise  was a  request fo r  th e  id e n tif ic a tio n  of th ree  c h a ra c te ris tic s  

and th re e  q u a lif ic a tio n s  f e l t  by the  p a rtic ip an ts  to  be exanplary of 

those to  be possessed by prospective coranunity college teachers. As a 

means o f f a c i l i t a t in g  sub ject response, the  request was lim ited  to  th ree  

c r i t e r i a  in  eadi response category. Returns received from round one were 

combined and ed ited  by a th ree  manber ju ry  consisting  o f  two D irectors
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o f Fifth-Y ear Teacher Education Programs and a  conraunity c o l l i e  Dean 

of the  College.

Step two was begin with the  foim ulation of the  correspondence fo r  

round two of th e  exercise. (See Appendix B .) The format o f th is  oorres

pondence allowed the  respondents to  rank th e  c r i t e r i a  they had id e n tif ie d  

in  round one. Respondents were asked to  rank ead i item on a  zero to  ten  

sca le  w ith zero the  lowest and ten  the  highest rank. The purpose o f th i s  

ranking was to  e s ta b lish  the  re la t iv e  importance o f  th e  item in  the  opin

ion o f th e  respondent. Each respondent was a lso  requested to  se le c t 

th ree  to  f iv e  most important c r i t e r i a  and explain the  reasons fo r  th e i r  

importance. The purpose of th is  was to  add supporting evidence to  th e  

ranking process. The re s u l ts  received fron  round two were analyzed by 

the  ca lcu la tion  o f th e  median fo r  each item. The median became a  portion  

o f the  con tro lled  feedback in  round th ree . The verbal responses were can- 

bined and summarized by the  researcher fo r  use as feedback in  the  th ird  

round.

The th ir d  s tep  was begun w ith the  form ulation of correspondence 

number th ree . (See Appendix C. ) This consisted  o f d irec tio n s fo r  the  

completion o f  the  th ir d  correspondence, the  respondent's ra tin g  of each 

item, and th e  median score of each item. The respondents were requested 

to  re-evaluate  th e i r  ra tin g  of any item i f  a  re-evaluation  was desired.

I f  he/she wished to  deviate fron  h is /h e r  o rig in a l p o sitio n , a  respondent 

could do so. I f  a  respondent's ra tin g  varied  s ig n if ic a n tly  frcm the  

general consensus and he/she f e l t  strongly  about h is /h e r  convictions 

he/she was asked to  su b s tan tia te  h is /h e r  stand.
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Treatment o f  the  Data

C entral tendency was s o u ^ t  in  tre a tin g  th e  data. To e s tab lish  

th i s  tendency, the  median was chosen as the  most appropriate  measure in  

order to  determine the  " ty p ic a l” responses of th e  sample population. The 

non-noimal d is tr ib u tio n  (negatively  skewed) i l lu s t r a te d  by frequeicy d is

tr ib u tio n  fu r th e r  su b stan tia ted  the  median as a more appropria te  se lec tio n  

po in t. The median i s  le s s  a ffec ted  d isproportionately  by such extreme 

ra tin g s  than o ther measures o f  c a i t r a l  tendency. Upon completion of 

round th re e , any a lte ra tio n s  in  ra t in g  and responses were noted by the  

researciier. New medians were calcu lated  fo r  any adjustments in  the  data.

Based upon infoim ation compiled from the th ird  round, c la s s if ic a 

tio n s  were se lec ted  from th e  p ro fessional l i te ra tu r e  and the  item s were 

placed in to  th e  d iffe re n t c la s s if ic a tio n s  by members o f  th e  ju ry  previously 

id e n tif ie d . Consensus was revealed through computer ccxnputations o f th e  

median, th e  25th. and th e  75th p e rc en tile  poin ts fo r  each item  ranked by 

th e  respondents. (See Appendix E. ) The re la tiv e ly  small dimension o f 

th e  in te rq u a r t i le  ranges foimed through se lec tio n  o f these  th re e  po in ts 

together w ith the higher rank o f th e  medians ind ica tes consensus o f  opin

ion from th e  respondents sought in  th e  study. The " t ip  o f th e  iceberg" 

was revealed  by estab lish in g  p r io r i ty  rankings w ith in  th e  median scmle 

o f zero to  ten . A l i s t  o f  exemplary c h a ra c te r is tic s  and q u a l i f ie r io n s  

of prospective  ccranunity co llege teachers as viewed by the  respondaits 

was id e n tif ie d  from those item s p lacing  in  th e  d iv is ion  I and d iv is ion  II 

p r io r i ty  rankings.

These c h a ra c te r is tic s  and q u a lif ic a tio n s  were compared to  in fo r

mation found in  e x is tin g  p ro fessional l i te r a tu r e  as a b a s is  fo r  developing
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conclusions and recommendations.

S ignificance

The sig n ifican ce  o f th is  research  i s  th a t i t  id e n tif ie d  exemplary 

c r i t e r i a  which a re  based on expert opinion of p ra c ti t io n e rs , leading to 

ward a  group consensus. These c r i t e r i a ,  as previously s ta te d , could 

serve as an e ffe c tiv e  too l in  the  areas o f  community college fac u lty  

se lec tio n , evaluation , and in -se rv ice  tra in in g , and could reveal impli

cations fo r  th e  development of p reserv ice  facu lty  tra in in g  program 

planning.

Sumnary

The primary purpose of th e  present study was to  id e n tify  th e  char

a c te r is t ic s  and professional q u a lif ic a tio n s  which should be evident in  

prospective community college teachers. The instrument used to  obtain  

th e  desired  infoim ation was a cannunication process re fe rred  to  as the  

Delphi Technique.

Computations involving the  gathered data  were performed by com

pu ter in  e s tab lish in g  a frequency d is tr ib u tio n  and the  median, 25th per- 

c m t i le  poin t and 75th p e rcen tile  po in t on 76 item s. P r io r i ty  ranks 

were e stab lish ed  by four d iv isions o f a  ten  poin t sca le . T\venty-four 

primary c h a ra c te r is tic s  and q u a lif ic a tio n s  o f prospective fac u lty  were 

se lec ted  from item s ranked in  th e  two uppeimost d iv is io n s , d iv is ions I 

and I I .
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The r e s u l ts  o f  the  above procedures a re  presented in  Chapter IV 

along w ith o th e r relevant data. Chapter V presents comparisons, sum

mary, conclusions, and reccmmendations based on the preceding data  

gathering technique.



CHAPTER IV

presentation of data and findings

The puipose o f th is  study was to  deteimine what fa c u lty  and aca

demic adm inistrators f e l t  were necessary c h a ra c te ris tic s  and professional 

q u a lif ic a tio n s  fo r  a  ccxnnunity co llege teacher to  be e ffe c tiv e . In order 

to  deteimine these  c r i te r ia ,  th e  Delphi Technique was enployed to  achieve 

the  ob jec tives se t  fo rth  in  th is  study. The f i r s t  round requested th e  

facu lty  and adm inistrators to  id e n tify  desirab le  c h a ra c te r is tic s  and pro

fessiona l q u a lif ic a tio n s . The second round asked the  fac u lty  and admin

i s t r a to r s  to  r a te  these  id e n tif ie d  c r i t e r i a  on a  ze ro -to -ten  scale  and 

th e  f in a l  round requested the  p a rtic ip a n ts  to  re-evaluate  th e i r  responses 

in  l ig h t  o f th e  feedback provided frcm th e  second round. The data 

gathered from th is  process i s  presented in  th is  chapter.

Development and P a rtic ip a tio n  Data

The f i r s t  round of instrum ents was sent to  a s t r a t i f i e d  random 

sample o f one hundred facu lty  and to  the  fourteen ch ief acadanic admin

is t r a to r s  in  th e  fourteen public  community colleges in  th e  S ta te  of 

Oklahoma. Due to  th e ir  p ro fessional degree attainm ent and the  amount

36



37

of ccxmmnity co llege teaching and adm in istrative experience, the  menbers 

of the sample population were presumed to  have offered  expert opinion in  

providing the  b asic  data  fo r th is  study. Appendix D contains a  l i s t  o f 

the  pub lic  community colleges and a lso  no tes those c o l l i e s  frcra which 

facu lty  were sampled. The s ix  colleges frcra whidi facu lty  were se lec ted  

to  p a r tic ip a te  o f fe r  a  d is tr ib u tio n  both geographically and according 

to  a  ru ral/u rban  d is tr ib u tio n  w ithin th e  S ta te  o f Oklahoma. Of th e  to ta l  

population, e i^ ty - th r e e  usable forms o r  72.8% of th e  f i r s t  round in s tru 

ments were returned , providing th e  b a s is  o f  information from vhich th e  

second and th i r d  round instruments were developed. Group I ,  academic 

adm inistrators, had twelve usable responses returned o r  85.7% and Group 

I I , facu lty , had seventy-one o r 71% usable responses returned . These 

e i^ ty - th r e e  respondents were th e  adm in istrato rs and facu lty  who received  

th e  second round instrument. l\vo adm in istrators in  Group I d id  not re s 

pond. Eleven fa c u lty  in  Group I I  returned th e  card supplied w ith  th e  

f i r s t  oorrespondence which ind icated  a  d e s ire  not to  p a r tic ip a te , w hile 

seventeai ind iv idua ls d id  not respond and one had resigned.

Of the  e igh ty -th ree  instruments sen t out in  round two, s ix ty -n in e  

o r  83.1% were retu rned . Group I ,  adm inistrato rs, had twelve responses 

o r 100% and Group I I ,  facu lty , had f if ty -sev e n  responses o r  80.3%. Of 

the  s ix ty -n in e  instrum ents sent out in  round th ree , sixty-tw o or 89.9% 

were returned. Group I ,  adm in istra to rs, had twelve responses o r 100% 

and Group I I ,  facu lty , had f i f t y  responses o r 87.7%.

The o r ig in a l id en tific a tio n s  and second round ra tin g s  o f the  21 

respondents who d id  not re tu rn  th e  th ird  round exercise  d id  not change 

s ig n if ic a n tly  frcra the re su lts  of the  p o sitio n s  o f the  f in a l  62
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respondents. This was deteimined by conputing median scores o f  the 76 

ito n s  id e n tif ie d  by the  62 f in a l  respondents in  ronnd th re e . Therefore, 

the  apparent sub ject lo ss  was not a  m o rta lity  lo ss  which would a ffec t 

the  f in a l  out cane of th e  study.

Two hundred n inety  th ree  item s were l i s te d  by th e  p a rtic ip a tin g  

adm in istrato rs and facu lty . D uplications were elim inated and s im ila r 

items were combined and ed ited  by a  ju ry  of th ree  community c o l l i e  pro

fess io n a l s t a f f  members. Agreement o f 100% was reached among th e  th ree  

ind iv idua ls in  reducing th e  293 items to  a  f in a l  number o f  seventy s ix .

Comparison o f Data R esults—

Group I  and Group I I

As th e  th re e  rounds of th e  Delphi exercise  were adm inistered to  

th e  sample population in  th e  study, separa te  d a ta  were simultaneously 

compiled from fac u lty  responses and the  adm in istra to rs ' responses in  

order to  a sce rta in  any s im ila r ity  th a t might o r might not e x is t  between 

Group I and Group I I  regarding th e i r  treatm ent o f the  c r i t e r i a .  In 

e ffe c t, th ree  computations o f the  data  were made. One means o f  compari

son i s  i l lu s t r a te d  in  Table 1. A close s im ila r ity  in  r e s u l ts  i s  id e n ti

f ie d  \idien caiparisons a re  made between se lec ted  i t e i s  o f  fac u lty  and 

a d n in is tra to r  responses and a lso  between each o f th e  Groups' responses 

and the  conoibined re s u l ts .
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TABLE I

SELECTED STATISTICAL COMPARISONS BETWEEN RESPONSES OF 
GROUP I AND GROUP II  AND COMBINED GROUP RESPONSES

Ccxnpared C r ite r ia

Group I 
A dm inistrator 

Ratings

Group II
Faculty
Ratings

Groups I & I I  
Conbined 

Ratings

Average q u a rti le  deviation 2.1 2.3 2 .4

Largest q u a r ti le  deviation 5.0 5.6 5.2

Smallest q u a rti le  deviation .6 1.1 .8

Lowest median 3.0 1.6 1 .7

Highest median 9.1 9.3 9.0

To i l lu s t r a te  th e  re la tio n sh ip  o f  th e  combined re s u l ts  o f Group I 

and Group I I ,  th e  product-nonent co rre la tio n  co effic ien t devised by 

Pearson was anployed using the  median scores o f the  two groups' seventy- 

s ix  responses as v a riab les . The re su ltin g  co effic ien t between the  

Groups' responses was .98 vÆiich. in d ica te s  a  ra th e r strong re la tionsh ip . 

Based upon these  findings the  combined re s u lts  of the  two Groups' re

sponses were used to  develop the  q u a lif ic a tio n s  and c h a ra c te ris tic s  

revealed by the  study.

Respondents (Biographic-Demographic Data)

The p a rtic ip a n ts  fo r  th e  study were se lec ted  frxxn th e  public  two- 

year colleges in  Oklahama. C ertain  questions were asked of a l l  p a r t ic i

pants in  an a ttenp t to  id en tify  the  q u a lif ic a tio n s  and experiences of



40

the population chosen to  describe cr iter ia  for the ch aracteristics and

q u a lifica tio n s o f prospective teachers in  two-year co lleg es.

T hou^ the re tu rn  o f the  data  sheet was not a s complete as th a t  

o f th e  Delphi rounds, a  response o f f i f t y  d a ta  sheets o r 43.9% was r e 

ceived. The ra te  o f re tu rn  fo r  facu lty  was 39% and fo r  adm in istrators 

was 79%. Responses were received from each o f th e  s ix  co lleges from 

which, fac u lty  were randomly sampled. Adm inistrators from eleven o f 

fourteen pub lic  two-year co lleges returned th e  data  sheet.

The following inform ation in  Table 2 was gained from a  compila

tio n  o f  th e  data  submitted by th e  aforementioned p a r tic ip a n ts :

TABLE 2 

RESPONDENT DEMDGRAPHIC DATA

Faculty Adm inistrators CJcxibined
M F M F M F

AGE:
Range 25-67 25-53 39-53 38 25-67 25-53

Average 42 41 46 38 43 41

SEX: 64% 36% 91% 9% 70% 30%

DEGREE:

Bachelor 4% 28% 0 0 3% 27%

Master 76% 43% 27% 0 61% 40%

Doctor 20% 29% 73% 100% 36% 33%

YEARS EDUCATIONAL 
EXPERIENCE (Range):

Elementary/ 
Secondary 0-18 0-17 0-17 0-12 0-18 0-17
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Faculty 
M F

Administrators 
M F

Combined 
M F

2-Yr Coll. 1-26 1-11 5-20 0-5 1-26 0-11

4-5 Yr IMiv. 0-5 0-6 0-5 0 0-5 0-6

MAJOR FIELDS 
REPRESENTED: 15 8 7 1 19 9

MINOR FIELDS 
REPRESENTED: 10 9 8 1 15 9

NUMBER OF INSTI
TUTIONS EMPLOYED 
IN: (Range)

2-Year 1-3 1-6 1 1 1-3 1-6

4-5 Year 1-2 0-2 0-1 0 1-2 0—2

YEARS EMPLOYED 
AT PRESENT 
OOLLEŒ:

Range 1-26 1-8 5-21 5 1-26 1-8

Average 5 4 11 5 7 4

NATIVE STATE:

A m ajority  o f the  p a rtic ip a n ts  are  n a tiv e  Oklahomans (faculty-51%; ad
m in is tra to rs -73%). The renainder o f p a rtic ip an ts  represent twelve 
d iffe re n t s ta te s  prim arily  in  the  cen tra l t i e r  o f s ta te s  o r midwest.

Method o f C lassify ing  and Categorizing 

the  C rite r ia

The median po in t, th e  25th p e rc en tile  point and th e  75th percen

t i l e  poin t e s tab lish in g  the  in te rq u a r t i le  ranges were u t i l iz e d  in  th is  

study to  reveal consensus and to  show caicordance. I t  was found th a t
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th e  in te rq u a r t i le  ranges o f the  c r i t e r i a  were r e la tiv e ly  sm all showing 

th a t there  was a convergence o f the  ra tin g s  by adm inistrators and facu lty  

toward consensus around th e  median. Beacuse o f  these  small in te rq u a r t i le  

ranges, the  median score  was the  fa c to r  used fo r  deteim ining d iv ision  

po in ts between th e  c la s s if ic a tio n s  of the  item s.

The th ree  p o in ts  desired  fo r use in  the  stucfy, th e  25th p e rc en tile , 

the  50th p e rc e n tile  (median), and th e  75th p e rc en tile  were calcu lated  by 

computer program using th e  following formula:

p f

Mdiere:

Xp i s  th e  P -th  p e rc en tile  po in t

1 i s  th e  lower lim it o f th e  c la ss  containing th e  desired  percen
t i l e  poin t

p i s  th e  d esired  percentage poin t (such as 25, 50 o r  75) 

n i s  th e  to ta l  nuntoer o f observations

F i s  th e  cumulative frequency lower than the  c la ss  containing 
the  desired  p e rc e n tile  poin t

i  i s  the  c la ss  in te rv a l s iz e

f  i s  th e  frequency in  the  c la ss  containing the  desired  p e rcen tile  
po in t.

The ra tin g s  suggested th a t  c e rta in  c h a ra c te r is tic s  were more de

s ira b le  than o thers . In order to  e s ta b lish  a  p r io r i ty  c la s s if ic a tio n , 

a  hierarchy was developed according to  th e  median scores derived from 

the  preceding foimula. C lass if ic a tio n s  were assigned to  th e  following 

median ranges:
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8.5 -  1 0 .0  D ivision I

7.5 -  8 .4  -----  D ivision I I

6 .5  -  7 . 4  Division I I I

Below 6 . 5  Division IV

The median ranges fo r  the  c la s s if ic a tio n  of items appear to  be 

r e la tiv e ly  high; however, the  f i r s t  round instrument asked th e  adminis

t r a to r s  and facu lty  to  id e n tify  only th e  c r i t e r i a  \d iid i should be evident 

in  a  prospective teacher and not those c h a ra c te r is tic s  which were unde

s ira b le . Because only p o sitiv e  c r i t e r i a  were id e n tif ie d , th e  data  were 

negatively  skewed w ith a  m ajority  (58%) o f  th e  median scores above a  6 .5  

on the  zero -to -ten  sca le . In consideration of th is  non-normal d is tr ib u 

tio n  o f  median scores, the  d iv isions in  th e  above sca le  were estab lished . 

Thqy were a rb i t r a r i ly  chosen by the  re sea rd ie r as being v a lid  numeric 

d iv is io n s th a t would reveal th e  c h a ra c te r is tic s  and q u a lif ic a tio n s  o f  

prospective facu lty  %here very high agreement was i l lu s t r a te d  by the 

p a rtic ip a n ts . This i s  in  keeping w ith th e  purpose of th e  study—to  iden

t i f y  fôconplary and p recedentia l c h a ra c te r is tic s  and q u a lif ic a tio n s  which 

p e rta in  to  community college facu lty .

. In order to  make th e  data  more meaningful, the  seven ty-six  charac

t e r i s t i c s  were placed in to  seven d escrip tive  categories. These categories 

w il l  serve as a  b a s is  fo r  the  p resen tation  o f the  data  and findings as 

w ell as the conclusions and reccranendations. The seven ca tego ries were 

se lec ted  fron  th e  l i te r a tu r e  a f te r  the responses were received  from th e  

f i r s t  round.

Most w rite rs  have tre a te d  the  concept of a  good teacher in  one o f 

th re e  ways. These include the  general approach, the  s tre s s in g  of one



44

most Inportant c h a ra c te r is tic  approach, o r th e  general l i s t i n g  o f char

a c te r is t ic s  approach. The seven se lec ted  categories were chosen fo r 

th is  stutfy from w ritin g s and findings o f Brand; Adams and G arrett ; 

Alexander; E llena, Stevenson and VTebb; Hbwsan; Chandler; R iley , %ran and 

L ifsh itz ; and Bogart. The categories are  not considered to  be a l l  in

c lusive  r ^ a rd in g  teacher evaluative c r i te r ia .  They a re  presented to  

lend relevance to  th e  ito n s l i s te d  in  th is  study by adm inistrators and 

facu lty  as appropria te  q u a lif ic a tio n s  and c h a ra c te r is tic s  o f prospective 

facu lty  madbers.

Any ca tegoriza tion  before th is  time would have been speculative 

due to  th e  vast a rray  o f  possib le  c r i t e r i a  %hich might have been sug

gested by th e  two groups. The seven descrip tive  ca tegories are: per

so n a lity  d ia ra c te r is t ic s ,  preparation, p ro fessionalian , sd io la rsh ip , 

teaching s k i l l s ,  in te r-re la tio n sh ip —studen t/teacher, and o rien ta tion  

to  th e  coranunity college.

C ategorization and C lass if ica tio n  o f C r i te r ia

The seven ty -six  items were presented to  a  ju ry  o f th ree  profes

sio n a ls  in  th e  f i e ld  o f higher education fo r  th e i r  placement in to  the 

seven d escrip tiv e  ca tego ries se lec ted  from th e  l i te r a tu r e .  Jury mentoer- 

ship consisted  o f two D irectors o f f i f t h  year Teacher Education Programs 

in  two d if fe re n t s t a te  regional u n iv e rs it ie s  and a  ju n io r  co llege Dean 

o f th e  College. They were asked indiv idually  by th e  researcher to  p lace 

each of the  seven ty-six  items in to  one o f  the following operationally  

defined ca teg o rie s :
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1. P ersonality  c h a ra c te ris tic s  -  Should include items revealing 

those q u a li t ie s  id en tify in g  a person’s  ind iv idualian , personality  and 

unique a tt r ib u te s  which are  inherent in  th a t person’s  character.

2. P reparation -  Should include items revealing  ind ications of

a  so lid  background in  p ro fessional education areas acconpanied by appro

p r ia te  degrees and/or evidence o f a h is to ry  o f sound p ra c tic a l work ex

perience.

3. Professionalism  -  Should include item s revealing  evidence o f 

high, e th ic a l standards, cooperation w ith colleagues, o rganizational mem

bership and of h i ^ l y  developed cœmitments to  so c ia l and educational 

re s p o n s ib ili t ie s .

4. Scholarship -  Should include i t  ans revealing  adequate in te l 

lec tu a l capacity , sc h o la s tic  achievement, s k i l l  in  o ra l  and w ritten  

language, a  capacity  fo r  continuous learn ing , and adeptness in  the  solu

tio n  of in te l le c tu a l  and so c ia l problans.

5. Teaching s k i l l s  -  Should include i t  an s . in d ica tin g  knowledge 

of the  techniques o f  in s tru c tio n  and functional s k i l l  in  teaching; and, 

a  te a ch e r 's  a b i l i ty  to  humanize the  learn ing  process fo r  the  student as 

w ell as those item s which re f le c t  a  w illingness on the  p a rt o f the  teacher 

to  improve and experiment fo r  more e ffe c tiv e  teaching.

6. In te rre la tio n sh ip —studen t/teacher -  Should include items 

ind ica ting  a knowledge of th e  process of learn ing  and the  a b i l i ty  to  

tra n s la te  th is  knowledge in to  pe rtin en t behavior in  ac tin g  and reacting  

w ith students in  th e  process of teaching.

7. O rien ta tion  to  the  community college -  Should include those 

items in d ica tin g  a  knowledge of the  philosophies and functions o f the
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two-year co llege  along with w ell defined a ttitu d es regarding the compre

hensive nature o f these co lleges.

A fter completing th e  placanent z e r o i s e  individually  w ith each 

ju ry  member, the  l i s t s  were compared by the  researcher. Each o f the 

seven ca tegories was developed fo r  use  in  the  study by agreement between 

and among the  ju ry  members o f 90% and above on the f i r s t  exercise . To 

obtain th e  100% agreement i l lu s t r a te d  by th e  l is t in g s  w ith in  each cate

gory, item s in  question were chosai fo r  a p a rtic u la r  category which had 

received p lacèren t in  th a t category by two o f the  th ree  ju ry  meifcers.

This was possib le  in  each category where 100% agreement was not o rig in a lly  

found thereby elim inating the  necessity  fo r a  second exercise.

The remainder of th is  chapter p resen ts the  c h a ra c te r is tic s  and 

professional q u a lif ica tio n s  in  th e i r  sp e c if ic  categories and in  th e i r  

median score c la ss if ic a tio n s  (see Table 3). The seven descrip tive  ca te 

gories a re  presented as the  major d iv is ions and the  s ig n if ic a n t c r i t e r ia  

are discussed w ith in  eacb of those d iv is ions .

TABLE 3

STRENGTH OF RESPONSE OF PARTICIPANTS

Category of D ivision Division Division D ivision
C h arac te ris tic s N I  I I I I I IV
Personality

c h a ra c te r is tic s 12 1 0 4 7
Preparation 10 1 3 1 5
P rofessionalian 14 1 4 4 5
Scholarship 7 1 0 3 3
Teaching s k i l l s 13 1 5 4 3
In te rre la tio n sh ip 7 1 1 1 4
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Category of 
C h arac te ris tic s N

D ivision
I

Division
II

Division
I I I

Division
IV

O rientation  to  the 
caimunity college 13 0 5 3 5

TOTALS 76 6 18 20 32

P ersonality  C h arac te ris tic s

T\velve items id e n tif ie d  by th e  adm inistrators and fac u lty  were 

placed in to  th i s  category. Having a  median score of 8 .5 , one o f the  

items was ra te d  above the  standard estab lished  fo r  d iv is ion  I character

i s t ic s  o f  a  prospective facu lty  member (see Figure 1 ) . This d ia ra c te r-  

i s t i c  was p leasan t pe rsonality . None o f the  ito n s  in  th e  category of 

personality  c h a ra c te r is tic s  received ra tin g s  su f f ic ie n tly  high to  p lace 

than in  the  d iv is ion  I I  p r io r i ty  rank. Four i ta n s  received median scores 

placing them in  the  d iv ision  I I I  p r io r i ty  rank \d iile  th e  ranaining seven 

ita n s  received median scores below 6 .5  p lacing than in  th e  d iv ision  IV 

p r io r ity  rank.

Preparation

The category of preparation includes those i ta n s  th a t  p e rta in  to  

the  educational tra in in g  received in  foimal course work as w ell as the 

experiences acquired t h r o i ^  a c tu a l anployment. The p a rtic ip a n ts  iden

t i f i e d  ten  i ta n s  w ithin th is  category (see Figure 2 ).
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Pleasant Personality

Dependability

Humanistic

Enthusiasm

Hnotional S ta b il i ty

Patience

M aturity

Sense o f Humor

S e lf D irection and Motivation 

Ooranon Sense 

Confidence in  S e lf 

Pleasant Appearance
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Of th e  ten  items placed in  th is  category, one received a  median 

score o f 8 .6  p lacing  i t  in  the d iv ision  I p r io r ity  rank. The ita n w a s ; 

Possess a t  le a s t  a  bachelor degree in  teaching area .

Three i ta n s  received median scores su ff ic ie n t to  be placed in  the  

d iv is ion  I I  p r io r i ty  rank. These item s were:

M aster's degree in  teaching d isc ip lin e  and/or work e?qjerience in  

vocationa l/techn ica l f ie ld .

Non-acadanic, in d u s tr ia l o r  p ra c tic a l  work experience in  f ie ld s  

to  be t a u ^ t .

Experience in  adult education.

The ranaining s ix  item s received median scores p lacing  than in  th e  

d iv is ion  I I I  and d iv ision  IV p r io r i ty  ranks.

Professionalism

Fourteen items were id e n tif ie d  by facu lty  and adm inistrators which 

p erta ined  to  an in d iv id u a l's  approach to  professionalism . One i ta n  re 

ceived a  median score o f 8.6 p lacing  i t  in  the  division I p r io r i ty  rank. 

This i ta n  was; Dedication and genuine in te re s t  in  teaching and lea rn ing . 

Four item s were ranked in  d iv ision  I I .  They were:

A genuine in te re s t  in  education and in  p a rtic u la r  f ie ld  o f study.

Aribitious, e ffec tiv e  and e f f i c ie n t .

Dedication to  in stru c tio n  in  h igher education and an a tt i tu d e  o f 

p rofessionalism .

A b ility  to  cooperate and communic a te  w ith colleagues. Possess 

respect fo r  th e i r  r i ^ t s .
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Possess a t le a s t a  bachelor degree 
in  teaching area

Master degree in  teaching d isc ip lin e  
and/or work e ^ ^ rie n ce  in  vo/tech 
f ie ld

Non-acadonic, in d u s tr ia l o r prac
t i c a l  work e j^ r ie n c e  in  f ie ld s  
to  be t a i# i t

Experience in  adult education

Top f l ig h t  references frcm a t  
le a s t  th ree  persons

Need a lev e l o f depth in  teaching 
f ie ld  a t  the  m asters lev e l, not 
necessarily  a  masters degree

Possess a  minimum of twelve hours 
o f graduate work in  each d isc i
p lin e  taught

Record o f successful work escper- 
ience in  vocational/technical 
f ie ld

Appropriate p rofessional prepara
tio n  & accompanying degrees in  
Comunity College work

One semester practicum with a 
master teacher
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The ranaining nine ite n s  had median scores p lacing  them in  the  

d iv ision  I I I  and d iv is ion  IV p r io r ity  ranks. These i ta n s  may be found 

in  Figure 3.

Scholarship

The success o f a p ro te c t iv e  teacher i s  enhanced by adequate in te l 

le c tu a l capacity , scho las tic  achievement and a capacity fo r  continuous 

learning. This section  presents seven c h a ra c te ris tic s  id e n tif ie d  by 

facu lty  and adm inistrators which were relevant to  a  prospective teach e r 's  

scholarship.

One i ta n  in  th is  category contained a median score p lac ing  i t  in  

th e  d iv is ion  I  p r io r ity  rank (see Figure 4 ). This i ta n  was : Comprehen

sive  knowledge and th o ro u ^  ootnnand o f  subject m atter to  be ta iW it.

The q u a lif ic a tio n  appeared to  be b asic  to  the ra tin g  fac u lty  and admin

is t r a to r s  awarded both w ith th e  consensus and agreonent i l lu s t r a te d  in  

i t s  re la tiv e ly  h i ^  median score o f 8.5  and q u a rtile  dev iation  of 1.7  

in te rv a ls .

The remaining s ix  i ta n s  received median scores p lacing  them in  the  

d iv ision  I I I  and d iv ision  IV p r io r i ty  ranks.

Teaching S k ills

The f if th , category presented deals with those c h a ra c te r is tic s  

vhich p e rta in  to  th e  e ffectiveness o f  a  teacher in  th e  classrocm. The 

items p e rta in  to  a  te a c h e r 's  a b i l i ty  to  humanize the  learn ing  process 

fo r  the  student as well as those items which re f le c t a  w illingness on
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Ocxnprehensive knowledge and th o ro u ^  
cœmand o f subject m atter to  be 
t a u ^ t

Keenness o f in te l le c t

A b ility  be to  ro le  fre e  (lea rn  as 
w ell as teach)

Adequate knowledge in  and apprecia
tio n  fo r basic  subject m atter 
(English, IJath, e tc .)

Record o f scholarship and creative  
a c tiv ity  th a t w ill  e s tab lish  
c re d ib ili ty  lo ca lly

Demonstration of outstanding achieve
ment w ithin one 's f ie ld

Outstanding sch o las tic  achievanent
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on the  p a rt of the  teacher to  improve and experiment fo r  more e ffec tiv e  

teaching.

The categpry o f teaching s k i l l s  contained th ir te e n  items developed 

by th e  p a rtic ip a n ts  fo r  th e  study. Of the  th ir te e n  item s in  th is  cate

gory, one was ra ted  in  d iv is io n  I  w ith  a median score o f 9 .0 , This med

ian  was one o f two so ra te d  as th e  highest of the  seven ty-six  ra tin g s .

The i ta n  as i l lu s t r a te d  in  Figure 5 was: W illingness to  admit you do not 

know everything and be w illin g  to  l is te n  and learn  fron  o th e rs .

Five item s had median sco res above 7.5 placing them in  th e  d iv is

ion I I  p r io r i ty  rank. These item s were:

Possess exce llen t cotnnünicatido s k i l l s .

Confidence in  a b i l i ty  to  m otivate students in  an educational 

environment.

A b ility  to  organize and evaluate learn ing  experiences fo r  

s tu d en ts .

In te re s t in  teaching a t  the  undergraduate le v e l .

Industrious and a g re s s iv e  in  in s tru c tio n a l tedm iques and in  

g e ttin g  Students involved.

The ranaining seven item s had median scores below 7 .5  vMch placed 

four o f than  in  d iv is ion  I I I  and th ree  in  th e  d iv is ion  IV p r io r i ty  rank.

In te rre la tio n sh ip —Student/Teacher

Of inportance to  the  prospective teacher i s  h is  a b i l i ty  to  re la te  

to  those with, whom he a sso c ia te s , p a rtic u la rly  the  s tu d en t. Seven ita n s  

were id e n tif ie d  by facu lty  and adm inistrators which exanplify  th is  re la 

tionsh ip .
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L isted  as one o f two items in  th e  e n tire  seventy-six  in  the  study 

w ith a  median o f  9.0 was the item: A b ility  to  connunicate with, and re 

la t e  to  th e  studen t. Supporting comnents fron the  p a rtic ip a n ts  in d ica ted  

fu r th e r  iirportance o f th is  item to  th e  extent th a t teaching cannot be 

accomplii^ed without the  a b i l i ty  to  ccranunicate w ith th e  student a t  h is  

lev e l.

P lacing  in  d iv ision  I I  was th e  ite n : Possess th é  b e lie f  th a t

teaching people i s  more ingortan t than teaching Subject m atte r. The 

remaining f iv e  items received median scores below the  7 .5  lev e l and were 

placed in  th e  d iv is ion  I I I  and d iv is ion  IV p r io r ity  ranks. These a re  

found in  Figure 6.

O rientation to  th e  Coranunity College

The ito n s in  th i s  category are  those c h a ra c te r is tic s  which re la te d  

more sp e c if ic a lly  to  the  coranunity co llege and the  coranunity in  which i t  

i s  located . They appear more c lo se ly  re la te d  to  th e  ccxnnunity co llege 

s e t t in g  and purpose than to  the  e n t i r e  spectrum o f higher education.

Although none o f the  th ir te e n  ite n s  in  the  category received 

median scores su ff ic ie n t to  place them in  the d iv ision  I p r io r i ty  rank, 

f iv e  were placed in  the  d iv is ion  I I  p r io r i ty  rank (see Figure 7 ) . These 

item s were:

Enthusiasm fo r  junior/coranunity college education.

Bnpathy w ith th e  coranunity/junior c o l l i e  s tuden t.

W illingness to  work toward upgrading ccm nunity/junior college image.

A b ility  to  ad just w ith a  changing student body make-up.

Basic understanding of the  community/junior college philosophy.



C haracteristics & Q ualifications

W illingness to  admit th a t you do not know every
th ing  & be w illin g  to  l is te n  to  & learn  from 
others

Possess excellen t ccmnunication s k i l l s
Cbnfidaace in  a b i l i ty  to  m otivate students in  

an educational environment
A bility  to  organize and evaluate learning 

e;q)eriences fo r  students
In te re s t in  teaching a t  th e  undergraduate 

lev e l
Industrious & aggressive in  in s tru c tio n a l tech

niques & in  g e ttin g  students involved
F le x ib ility  & v e rs a t i l i ty  in  areas o f in stru c 

t io n , in s tru c tio n a l s ty le s  & serv ice  to  
students

Enthusiasm fo r  a  v a rie ty  o f  knowledge
Demonstrated goal o f improvenent in  teaching 

methods and procedures
A bility  to  use e ffec tiv e  audio-visual aids 

in  in stru c tio n
Leadership a b il i ty  fo r innovative program 

development
Record o f successful teaching ejqjerience 

(public school and/or higher education)
A record o f crea tive  teaching
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students 
Genuine in te re s t  in  and concern 

fo r  students 
A ccessib ility  to  students ( a s s is t ,  

guide, counsel th e i r  input and 
questions)
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Figure 6. In te rre la tio n sh ip , Student-Teacher
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The ranaining e igh t items in  the  category had median scores below 

7 .5 . Three were placed in  the  d iv is io n  I I I  p r io r i ty  rank and fiv e  in  the  

d iv is io n  IV p r io r ity  rank.

The f in a l  breakdown o f th e  seven ty -six  items included in  the  sec

ond and th ird  round instrum ents was: s ix  items were c la s s if ie d  as d iv is 

ion I c r i t e r i a ,  eighteen i ta n s  were in  th e  d iv ision  I I  c la s s if ic a tio n , 

twenty were c la s s if ie d  as d iv is ion  I I I  c r i t e r i a ,  while the  remaining 

th irty -tw o  items were included in  th e  d iv is ion  IV c la s s if ic a tio n . The 

s ix  d iv is ion  I c h a ra c te r is tic s  and q u a lif ic a tio n s  were in  s ix  o f th e  

seven categories. Those s ix  ca tego ries were p e rsonality , p reparation , 

professionalism , scholarsh ip , teaching  s k i l l s ,  and in te r re la tio n sh ip . 

l iv e  o f the  seven categories contained d iv is io n  c h a ra c te r is tic s  and 

q u a lif ic a tio n s  while a l l  seven o f  th e  ca tego ries contained d iv ision  I I I  

and d iv ision  IV ranked c h a ra c te r is t ic s  and q u a lif ic a tio n s .

Simmary

This chapter has presented th e  d ia ra c te r is t ic s  and professional 

q u a lif ic a tio n s  which, were id e n tif ie d  and ra te d  by a  sample o f  academic 

admin is tr a t iv e  o f f ic e rs  and fa c u lty  o f  pub lic  two-year co lleges in  Okla

homa. To se le c t those i ta n s  where consensus was more ev ident, th e  median 

po in t o f 7 .5  was u t i l iz e d . A ll items w ith  median po in ts  a t  o r  above 

th i s  poin t were adjudged to  be o f very high p r io r i ty  rank and are pre

sented  in  the  descending o rder o f th e i r  median scores in  Table 4.



Characteristics & Q ualifications

Enthusiasm fo r  junior/coranunity college 
education

Bipathy w ith th e  ocmnunity/junior college 
student

W illingness to  work toward upgrading ccranun- 
i ty / ju n io r  college image

A bility  to  ad just w ith a changing student 
body make-up

Basic understanding o f the  connunity/junior 
college philosophy

Should possess college teaching philosophy 
ra th e r than secondary school philosophy

Strong caimitment to  outreach functions
W illingness to  become in te g ra l p a rt  o f 

college and cannunity
Demonstrated w illingness to  work w ith non- 

tra d itio n a l students
Ooranitment to  prcmoting constructive in te r

action between college & i t s  public
Acceptance o f the  educational philosophy 

o f the  in s t i tu t io n
Dedication to  a  24-hour profession
Should forego concern o f research and 

w riting
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Figure 7. O rientation to  the  Ocximunity College
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TABLE 4

PRIORITY RANK OF CHARACTERISTICS AND QUALIFICATIONS

Rank Items Median

1 A bility  to  oonmunicate w ith and re la te  to  the  student.
(In te rre la tio n sh ip ) 9 .0

1 W illingness to  admit you do not possess a l l  knowledge
and a  w illingness to  l i s te n  and learn  frcxn o thers.
(Teaching S k il ls )  9 .0

3 Dedication and genuine in te re s t  in  teaching and learning.
(Professionalism) 8.6

3 Possess a t  le a s t  a  bachelor degree in  teaching area.
(Preparation) 8.6

5 Coraprdiensive knowledge and thorough canmnd o f subject
m atter to  be taught. (Scholarship) 8.5

5 Pleasant pe rsonality . (P ersonality ) 8.5

7 A genuine in te re s t  in  education and in  p a rtic u la r  f ie ld
o f study. (Professionalism ) 8.3

7 Possess excellen t corammication s k i l l s .  (Teaching
s k i l l s )  8.3

9 A bility  to  organize and evaluate learning experiences
fo r  students. (Teaching i ^ l l s )  8.2

9 Confidence in  a b i l i ty  to  m otivate students in  an educa
tio n a l enviroim oit. (Teaching s k i l l s )  8.2

11 Ambitious, e ffe c tiv e  and e ff ic ie n t .  (Professionalian) 8.1

11 Masters degree in  teaching d isc ip lin e  and/or work ex
perience fo r  vo-tech. f ie ld .  (Preparation) 8.1

13 Non-acadanic, in d u s tr ia l  o r p ra c tic a l work experience in
acadanic f ie ld s  to  be taugh t. (Preparation) 8.0

13 Dedication to  in s tru c tio n  in  higher education and an
a ttu tid e  o f  professionalism . (Professionalian) 8.0

15 Possess th e  b e lie f  th a t  teaching people i s  more important
than teaching sub ject m atter. (In te rre la tio n sh ip ) 7.6
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Rank Itans Median

15 Enthusiasm fo r  conm m ity/junior co llege education.
(O rientation) 7 .6

15 A bility  to  cooperate and ccranunicate vdLth. colleagues.
Possess respect fo r  th e i r  r ig h ts . (P rofessionalian) 7 .6

15 Bnpathy w ith  th e  coranunity/junior college student.
(O rientation ) 7.6

19 Experience in  adult education. (Preparation) 7 .5

19 Industrious and aggressive in  in s tru c tio n a l techniques
and in  g e ttin g  studen ts involved. (Teaching s k i l l s )  7 .5

21 In te re s t in  teaching a t  th e  undergraduate leve l.
(Teaching s k i l l s )  7 .5

21 Basic understanding o f the  conm m ity/junior college
philosophy. (O rientation) 7 .5

23 W illingness to  weak toward upgrading conm m ity/junior
college image. (O rientation) 7 .5

23 A b ility  to  ad just with a  changing student body make
up. (O rientation) 7 .5

The items were presented in  seven d is t in c t  catego ries and in  four 

p r io r ity  c la ss if ic a tio n s  w ith in  each o f those categories. The p r io r i ty  

c la ss if ic a tio n s  o f  d iv ision  I and d iv is io n  I I  were contoined to  represen t 

the  l i s t  o f c h a ra c te ris tic s  and p ro fessional q u a lif ic a tio n s  expected to  

be evident in  a prospective coranunity/junior college teacher.

The following chapter makes a  comparison between th e  adm inistra

to r s ' and facu lty  expectations presented in  t h i s  chapter w ith those 

c h a rac te ris tic s  found in  o th er s tu d ies  re fe rred  to  in  Chapter I I .  The 

f i f th  chapter also  includes a  f in a l  suranary of the  study, conclusions 

and recoranendat ions.



CHAPTER V

SUMMARY, COMPARISONS, OONCLUSIŒS 

AND RBOOMMENDATIONS

Chapter V contains a review o f the  stu(fy fo r  the  id e n tif ic a tio n  

of c h a ra c te r is tic s  and q u a lif ic a tio n s  o f prospective teachers in  the 

public two-year co lleges in  Oklahoma. The chapter i s  organized under 

the  follow ing headings: descrip tion  o f the  problem, research method

ology, conparison o f stud ies , summary, conclusions, recoranendat ions, 

and recommendations fo r  fu rth e r research.

Description o f  th e  Problem

The sp e c if ic  problem to  which th is  study was addressed was the  

development o f  a  s e t  of c r i te r ia  depicting  d esirab le  c h a rac te ris tic s  and 

q u a lif ic a tio n s  o f  a good prospective teacher fo r  th e  public  two-year 

co lleges in  Oklahoma.

62
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Research Rfethodology

The research methodology employed was lim ited  to  two fundamental 

operations. The f i r s t  was th e  establishm ent o f  th e  perceptions of q u a li

f ic a tio n s  and ch arac te ris tics- o f a  good prospective teach e r as held by 

a  sample o f  educational p ra c ti t io n e rs  in  the  fourteen p u b lic  two-year 

co lleges in  Oklahoma. The b a s ic  to o l u t i l iz e d  in  e l i c i t in g  these per

cep tions was the  Delphi Technique.

The second aspect o f t h i s  research was to  i l l u s t r a t e  consensus 

in  th e  respondents' id e n tif ie d  c r i t e r i a .  The b asic  s t a t i s t i c a l  method 

u t i l i z e d  during th e  l a t t e r  phase was the  establishm ent o f  th e  median, 

th e  25th  p e rc en tile  p o in t, th e  75th. pe rcen tile  p o in t, and th e  in terquar

t i l e  ranges so foimed. P earson 's product moment c o rre la tio n  co effic ien t 

was a lso  u t i l iz e d . The respondents' ^ e c i f i c  concepts o f a  good pros

pec tive  teacher obtained from th e  second operation have been presented 

in  d e ta i l  in  Chapter IV and a re  compared and suranarized in  th e  present 

chapter.

Comparison of Studies

Studies by A delini (1972), Christopher (1966), Kellqy (Bogart, 

1971) and Krueger (1975) were compared, in  p a r t ,  to  th e  find ings o f th is  

research . Three o f th e  s tu d ie s  a re  the  findings o f d o c to ra l research 

p ro je c ts  completed in  th e  s ta te s  o f Utah, Wyoming and Texas, concerning 

thanselves w ith  te a d ie r  e ffec tiv en ess , competencies, c h a ra c te r is tic s  and 

q u a lif ic a tio n s . The o th er reference was the  re s u lt  of find ings developed 

fo r  a  Jun io r College Conference sponsored by th e  College o f  Education,
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Arizona S ta te  U niversity. The conparisons o f c r i te r ia  a re  presented 

according to  th e  category format presented in  Chapter IV.

Persoiaility

One i ta n  was id en tifie d  by adm inistrators and facu lty  and rated 

s u ff ic ie n tly  high to  be included in  t h i s  c a t^ o ry  (see Table 5 ). Con

siderab le  agreement th a t prospective teachers should possess a  "pleas

ant personality"  was revealed in  th e  finding  o f the  s tu d ies  by Adelini, 

Kelley and Krueger. This item was a lso  one o f s ix  th a t was ra te d  in  

d iv ision  I in  th e  present study.

P reparation

Four item s were ra te d  high enou^  by adm inistrators and facu lty  

to  be id e n tif ie d  as expected q u a lif ic a tio n s  o f prospective teachers in  

the  category o f preparation. The item "ifeste r’s  degree in  teaching 

d isc ip lin e  and/or work experience fo r  vo-tech f ie ld "  was agreed witii by 

one author (see  Table 5). o ther than th i s  item, ita n s  s im ila r to  those 

id e n tif ie d  by th e  p a rtic ip an ts  in  th e  present study were generally  

om itted trcra discussion by th e  four authors.

Professionalism

The p a rtic ip a tin g  adm in istrators and facu lty  o f th e  present study 

id e n tif ie d  f iv e  i ta n s  in  th i s  category. They are  l is te d  in  Table 5 . 

Agreemait was found in  the s tu d ies  by the  four authors w ith th ree  of the
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table 5

STUDY GOIiffi>ARISON OF CHARACTERISTICS AND QUALIFICATIONS 
OF 0CM1ÜNITY COLLEGE TEACHERS

E ^ e d  C h a rac te ris tic s  and
Q ualifications*  (Present Study) ^delliil Christopher Kelley Krueger 

Personality
1. P leasant p e rso n a lity  X X X

Preparation
1. Possess a t le a s t  a  bachelor degree

in  teaching area
2. Master degree in  teaching dis

c ip lin e  and/or working ex
perience in  vo-tech. f ie ld

3. Nbn-acadanic, in d u s tr ia l  or
p ra c tic a l work experience 
in  academic f ie ld s  to  Be 
tau^t

4. Experience in  adu lt education

Professionalism .
1. Dedication and genuine in te re s t

in  teaching and learn ing  X X
2. A genuine in te re s t  in  education

and in  p a r t ic u la r  f ie ld  of 
study

3. Ambitious, e ffe c tiv e  and
e f f ic ie n t  X X  X X

4. Dedication to  in s tru c tio n  in
higher education and an a t t i 
tude o f professionalism

5. A b ility  to  cooperate and ccmnuni-
ca te  w ith colleagues. Possess
respect fo r  th e i r  r i ^ t s .  X

Scholarship
1. Comprehensive knowledge and 

th o ro u ^  conmand o f subject 
m atter to  be t a u ^ t  X
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Expected C h arac te ris tic s  and C h a r a c t e r i s t i ^ ^ d  p a l i f ic a t io n s
Q ualifications*  (Present Study) Adelini Christopher Kelley Krueger

Teaching s k i l l s
1. W illingness to  admit you do not

possess a l l  knowled^ and a 
w illingness to  l is te n  and
lea rn  from o thers X

2. Possess excellen t communication
s k i l l s

3. A b ility  to  organize and evalu
a te  learn ing  experiences fo r
studen ts X X X X

4. Confidence in  a b il i ty  to  moti
vate  studen ts in  an educa
t io n a l  environment X X X

5. Industrious and a^fressive in
in s tru c tio n a l techniques and
in  g e ttin g  students involved X X

6. In te re s t in  teaching a t  the
undergraduate leve l X

In te rre la tio n sh ip —Student/Teacher
1. A b ility  to  ccranunicate w ith

and r e la te  to  the  student X X
2. Possess th e  b e lie f  th a t teaching

people i s  more important than 
teaching subject m atter

O rientation  to  the  Community College
1. Enthusiasm fo r community/

ju n io r  co llege education X X
2. Empathy w ith  the  community/

ju n io r college student
3. Basic understanding o f the

community/junior college
philosophy X X X

4. W illingness to  work toward up
grading community/junior 
co llege  image

5. A b ility  to  adjust w ith a changing
student body make-up

♦C rite ria  l i s te d  in  decreasing importance w ithin each category.
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items. "Dedication and genuine in te re s t  in  teaching and learning" was 

l is te d  by Christopher and Krueger. Unanimous agreement was found w ith 

the  i ta n  "anfoitious, e ffe c tiv e  and e ff ic ie n t"  while K rueger's study 

agreed w ith  the  item " a b i l i ty  to  cooperate and communicate w ith col

leagues. Possess respect fo r  th e i r  r i ^ i t s . "

Scholarship

The proper sc h o la s tic  behavior o f the comnunity co llege  teacher 

i s  th a t behavior which, rev ea ls  o r  danonstrates an understanding of cer

ta in  specia lized  knowledge beyond general and l ib e ra l foundations. Such 

appears to  have been the  b e l ie f  o f  bo th  adm inistrators and facu lty  by 

th e i r  id e n tif ic a tio n  and ra t in g  o f th e  c r ite r io n  in  t h i s  category. 

Receiving a  d iv ision  I ra tin g  was the  i ta n  "ccsnprehensive knowledge and 

thorough command o f sub ject m atter to  be taugh t."  Unanimous agreement 

w ith th is  i ta n  i s  es tab lish ed  by th e  findings of the  four o th er stud ies .

Teaching S k ills

The adm inistrators and fac u lty  o f the  present study id e n tif ie d  

s ix  item s important to  the  e ffec tiv en ess of prospective teachers. Ade

l i n i ,  Christopher and Kelley id e n tif ie d  th ree  each as necessary fo r 

teacher effectiveness while Krueger id e n tif ie d  two i ta n s  which corres

ponded to  those revealed by the  present study. The item  " a b il i ty  to  

organize and evaluate learn ing  e ^ e r ie n c e s  fo r  students" received unani

mous agreement in  th e  four comparative stud ies .
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Interrelationship -  Student/Teacher

Of th e  s tu d ie s  used fo r  comparison w ith th e  present study, th ree  

id e n tif ie d  th e  top  item  o f the  two presented in  th is  category. Those 

authors, A delini, Kelley and Krueger, agreed th a t  " a b i l i ty  to  ccranuni

cate  w ith and r e la te  to  th e  student" was a q u a lity  which would be desir

able fo r  a  prospective teacher to  possess. Christopher did not id en tify  

any items in  t h i s  category.

O rien ta tion  to  the  Community College

Respondents in  the  present study id e n tif ie d  fiv e  desirab le  char

a c te r i s t ic s  in  t h i s  category (see  Table 5 ) . Agreement i s  found in  the  

conparative s tu d ie s  with, two o f the  c r i t e r i a  by Christopher and Krueger 

vAiile one item  was id e n tif ie d  by Kelley. No item s were id e n tif ie d  by 

A d e lin i's  study re la t in g  to  th is  category.

The major th ru s t o f emphasis o f the  s tu d ies  by Adeline, Christo

pher, Kelley and Krueger, when compared to  th e  findings o f the  present 

study, was centered on th e  c r i t e r i a  placed in  the  category of "teaching 

s k i l l s ."  IManimous agreement was found w ith th ree  c r i te r ia :  "ambitious, 

e ffe c tiv e  and e f f ic ie n t ,"  "comprehensive knowledge and thorou^i command 

o f  sub ject m atter to  be t a u ^ t , "  and " a b i l i ty  to  organize and evaluate 

learn ing  ejqjeriences fo r  s tuden ts ."  R elatively  le ss  agreement was found 

by the  four authors on the  remainder o f th e  c r i t e r ia .
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S u n m a r y

The purpose o f t h i s  study was to  deteiroine th e  c h a ra c te r is tic s  

and q u a lif ic a tio n s  \diich acadanic ad n in is tra to rs  and facu lty  f e l t  should 

be evident in  a  p rospective teacher fo r  oonnunity college se rv ice . The 

fourteen academic ad o in is tra to rs  and one-hundred facu lty , randomly sampled, 

o f th e  fourteen pub lic  two-year colleges in  th e  S ta te  o f Oklahcma ^vere 

in v ited  to  p a r t ic ip a te  in  the  id e n tif ic a tio n  and ra tin g  of th e  character

i s t i c s  and p ro fessional q u a lif ic a tio n s  fo r  th i s  study. Of th ese , e igh ty- 

th ree  were included in  th e  second round and six ty -n in e  in th e  th ird  

round o f the  Delphi exercise.

The procedure employed to  achieve th is  goal was the  Delphi Tech

nique which, perm itted  cannunication to  take place without th e  in te r fe r 

ence fa c to rs  o f noimal face-to -face  d iscussions. Three rounds were used 

to  accomplish th e  goals o f iden tify ing  th e  c r i t e r i a  which adm in istrato rs 

and facu lty  consider as important in  a  teacher. The f i r s t  round asked 

acadenic adm inistrato rs and facu lty  to  id e n tify  th ree  c h a ra c te r is tic s  

and th re e  q u a lif ic a tio n s  in  a prospective teacher. The second round 

asked the  responding a d n in is tra to rs  and facu lty  to  r a te  each i ta n  of a 

sunmarized l i s t  o f  c r i t e r i a  on a zero -to -ten  sc a le . In th e  f in a l  round 

th e  p a rtic ip a n ts  were given the  opportunity to  re-evaluate  th e i r  o rig in a l 

ra tin g s  in  l ig h t  o f th e  median scores and opinions ejq)ressed by the  o th er 

p a rtic ip a tin g  adm in istra to rs  and facu lty .

The re s u l ts  desired  by noiraal use o f th e  Delphi Technique, con

vergence toward consensus a f te r  th ree  rounds, were e s se n tia lly  achieved 

in  th is  stucfy a f te r  two rounds. The medians fo r  a  m ajority o f  the
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seventy-six  items ra ted  in  round two renained unchanged a f te r  rece ip t o f 

round th ree . This i s  not to  imply the  researcher recannends a  two round 

Delphi. I t  appears to  suggest th a t  o rig in a l ra tin g s  by respondents o f 

t h i s  type da ta  are  not appreciably e ffec ted  upon examination o f median 

scores developed fran  input from th e  e n tire  population.

The th ree  round Delphi Technique with the  id en tify , evaluate, and 

re-evalua te  process involving the  se v a ity -s ix  c r i te r ia  adds v a lid ity  to  

th e  study because, not only d id  i t  allow the p a rtic ip an ts  to  iden tify  

c r i t e r i a ,  i t  gave each o f than two add itional opportun ities to  evaluate 

th e i r  responses and change th e i r  ra tin g s  i f  they desired.

The Delphi Technique was designed to  b ring  the  opinions o f a  

group toward a  consensus. The median score as w ell as th e  25th and 75th 

p e rcen tile  po in ts were calculated  to  deteimine the  amount of consensus 

achieved in  the  second and th ird  rounds.

Conclusions

The following conclusions are  based on the  findings o f th is  study.

1. The ra tin g  o f a good teacher on the  p a rt o f academic adminis

t r a to r s  and facu lty  in  the  public  two-year colleges in  Oklahoma i s  based 

on a combination of q u a litie s  ra th e r  than any s in g le  c h a ra c te ris tic .

2. The model a ttr ib u te s  fo r the  evaluation o f prospective fac

u lty  fo r  pub lic  two-year colleges in  Oklahoma consist o f th e  following 

statem ents:

a. The a b il i ty  to  communicate with arid re la te  to  students 

coupled w ith a  w illingness to  continue the  learning process a re  th e  two 

most b asic  c h a ra c te ris tic s  o f a good teacher.
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b. Dedication to  and genuine in te re s t  in  teaching and 

appropriate  p ro fessional degrees together w ith comprehensive knowledge 

o f sub ject and a p leasant personality  a re  extremely important in  the  

se lec tio n  and evaluation o f c r i t e r i a .

c. Important secondary considerations in  th e  evaluation o f 

teachers include th e  following c h a ra c te r is tic s  and q u a lif ic a tio n s : 

genuine in te r e s t , excellen t communication s k i l l s , a b i l i ty  to  organize 

and evaluate , m otivational s k i l l s , am bition, p ra c tic a l work experience, 

enthusiasm, o o lle ag e a lity , humanitarian re sp e c t, empathy w ith s tu d en ts , 

aggressiveness and an understanding o f  community college philosophy and 

goa ls.

3. The responses o f adm in istrators and facu lty  were in  substan

t i a l  agreement.

Recommendations

Supply and demand have always exerted  c e r ta in  e f fe c ts  upon th e  

se lec tio n  process o f teachers in  a l l  lev e ls  o f  education. The se lec tio n  

process might be considered e ith e r  a  v ictim  o r  a  benefactor dependent 

tç)on a  buyer’s  o r  a  s e l l e r 's  market. This i s  not to  say th a t  th e  pro

cess should be so a ffec ted , b u t, ra th e r  th a t  i t  has been. In such peak 

and valley  errployment periods, the  se lec tio n  o f q u a lity  teachers i s  

most su scep tib le  to  in a tten tio n .

Most e^qjerts and planners in  h i ^ e r  education p resen tly  seem to  

agree th a t  th e re  w il l  be a reduction in  fu lltim e  students b ^ in n in g  in  

th e  ea rly  1980's ,  which most l ik e ly  w il l  r e s u l t  in  a diminished workload
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fo r higjher education generally . Although a d e fin ite  consensus on th e  

lev e l of reduction i s  not apparent, most p ro jec tions extend the  period 

u n t i l  th e  mid 1990’s .

I t  should be ^ p a re n t th a t ocmmunity co llege  education w ill  ex

perience a  proportionate share o f student enrollment decrease o r  a t  the  

very le a s t  a  probable s h i f t  in  types o f s tuden ts . As a  r e s u l t ,  the  

foreseeable fu tu re  seans to  in d ica te  a  p a r tic u la r  need fo r  c lo se r scru

tin y  in  th e  se lec tio n  process o f teachers.

Sane e ffe c ts  o f the  p ro jec ted  enrollment decrease phenomenon a re  

revealed in  the  Oklahoma S ta te  Regents fo r  H i^ e r  Education 's '"Dventy 

Planning Assumptions fo r  the  1980s," as issued  by Dr. E. T. Dunlap, 

Chancellor. (Toward th e  Solution o f  a  C lassic  Dilorma: Long-Range 

Problems, Short-Range Solutions, 1978, p . 3 .)  Items th ree  and four 

appear to  h ig jh l i^ t  a  need fo r  re l ia b le  teacher se lec tio n  processes.

They are:

3. The demand fo r  facu lty  to  teach in  h i ^ e r  education i s  
expected to  lev e l o f f  and possib ly  reach zero beginning in  
th e  early  1980's ,  c rea ting  a  s t a t i c  s i tu a tio n  vAiereby the  
average age o f th e  facu lty  w il l  exceed 50, and severely  lim
i t in g  th e  entrance o f m inority , female, and younger facu lty  
raentoers u n t i l  a f te r  1995.

4. The number o f Ph.D. 's  produced by graduate u n iv e rs it ie s  
w il l  continue a t  a  ra te  above 35,000 through th e  ea rly  1980's .  
However, the  demand fo r  P h .D .'s  to  f i l l  p o sitio n s in  colleges 
and u n iv e rs it ie s  w il l  probably not exceed 7,000 to  9,000 an
nually  fo r  the  foreseeable fu tu re . Even w ith  government, 
business and the  public  schools u t i l iz in g  a  g rea te r number
o f Ph.D. 's  than ever before, i t  s t i l l  appears th a t  the  
nation  i s  tu rn ing  out twice as many as needed fo r  th e  
manpower market.

The academic adm inistrators and facu lty  of th e  fourteen Oklahoma 

Public Two-Year Colleges id e n tif ie d  and ra te d  th e  c r i t e r i a  th a t compiled
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th e  l i s t  o f expectations vhich should be evident in  prospective teachers. 

The knowledge o f the  adm in istrato rs and facu lty  concerning th e  desired  

teacher q u a li t ie s  was a  highly considered opinion and th e  r e s u l ts  de

rived  were au thenticated  by t h i s  p a rtic ip a tio n . Because o f  t h i s  authen

t i c i t y ,  the  researcher reconmends th a t  the  inform ation in  t h i s  study be 

used in  severa l re la te d  areas concerning ccranunity co llege teachers.

1. The c r i t e r i a  developed in  th i s  study c le a r ly  in d ic a te  those 

c h a ra c te r is tic s  and p ro fessional q u a lif ic a tio n s  eiploying 

a d n in is tra to rs  and facu lty  ejqiect in  prospective teachers.

I t  i s  th e re fo re  reccmmended t h a t , in  th e i r  e f fo r ts  to  t r a in  

canraunity college teachers, colleges and u n iv e rs it ie s  review 

th e i r  programs in  l i ^ t  o f the  expressed d esires  o f  etaploying 

ad n in is tra to rs  and fac u lty  o f the  oonnunity co lleges.

2. I t  a lso  follows th a t  these  c r i t e r i a  should be b a s ic  requi

s i t e s  toward vhich p resen t evaluation and in -se rv ic e  programs 

be reviewed in  l i ^ t  o f  the  find ings o f th i s  study.

3. As a  d ire c t  outgrowth o f  th e  id e n tif ic a tio n  o f th e  expecta

tio n s  o f  adm in istra to rs and fac u lty  concerning teacher q u a li

t i e s ,  the  researcher reccranends th e  development o f  an evalu

a tion  instrument fo r  the  se lec tio n  o f facu lty  as a  means o f  

making th e  se lec tio n  process more ob jec tive . The improved 

o b je c tiv ity  gained from such an in strum en t's  use in  evaluat

ing a l l  prospective teachers fo r  any one p o sitio n  w ith a 

consisten t s e t  o f c r i t e r i a  may be a  welcomed b e n e fit.
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Recommendations fo r Fürther Research

I t  i s  recoimended th a t add itional research  be conducted in  an 

e f fo r t  to  fu r th e r  the  findings o f  t h i s  study. I t  i s  fu rth e r recomnended 

th a t  present fa c u ltie s  and adm inistrations o f  the  colleges and depart

ments of education in  4-5 year u n iv e rs it ie s  be included in  subsequent 

s tu d ies  in  an e f fo r t  to  reach a  consaisus between such professionals 

and the  acadenic adm inistrators and fac u lty  o f  the  community colleges.
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Post O ffice Box 225 
M adill, OK 73446

Review o f recent l i te r a tu r e  has emphasized a  need to  id e n tify  and 
s ta b i l iz e  se le c tio n  c r i t e r i a  fo r  oonmmity c o l l ^  teachers. The in te n t 
o f  my proposed doctoral research i s  to  id e n tify  the  c h a ra c te r is tic s  and 
q u a lif ic a tio n s  necessary fo r  th e  employment o f p r o te c t iv e  comnunity col
lege teachers. The stuc^, te n ta tiv e ly  e n ti t le d  E te c ta t io n s  of Faculty 
and Bmploying Administrators Concerning the  C h arac te ris tic s  and Q ualifi
cations o f TVto-Year C o l l i e  Teachers, has been approved by my Graduate 
Advisory Committee, the  Ifiiiversity o f  Oklahoma.

I  am in v itin g  you, along w ith o th e r community co llege facu lty  and 
adm in istra to rs, to  provide input fo r  iqy d isse rta tio n . Enclosed i s  an 
explanation o f  the  Delphi Technique to  be used fo r  the  study and the 
form to  be completed fo r  the  f i r s t  round o f  the  exercise.

The research  w ill:

1. Require no more than l i  hours o f  your time over a  th ree  month 
period .

2. Id en tify  c h a ra c te r is tic s  and q u a lif ic a tio n s :
a. to  be used in  th e  se lec tio n  o f facu lty  members;
b. to  be used as a  standard to  which facu lty  members should 

be s tr iv in g  (Evaluation);
c. to  a id  in  the  id e n tif ic a tio n  of tra in in g  needs fo r  in -  

se rv ice  tra in in g  and up-grading o f facu lty .
3. Guide and influence th e  development o f ocximunity college 

teach e r-tra in in g  programs in  th e  fou r-five  year c o l l i e s  
and u n iv e rs itie s .

The research  w ill  not:

1. Refer to  your name o r  to  those o f your associates.
2. Refer to  your college o r  compare i t  to  any o ther college.

Thank you fo r  your time and consideration.

Sincerely,

Dr. Herbert R. Hengst Harold Slack
GommLttee Chairman
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DOCTORAL RESEARCH PROJECT OF HAROLD SLACK

EXPLANATION OF PROCEDURES

The Delphi Technique w ill  be u t i l i z e d  to  id en tify  th e  ch arac te ris
t ic s  and q u a lif ic a tio n s  o f ccxiraunity co llege teachers. The technique i s  
a  form o f  group discussion without foimal face-to -face  confrontation thus 
elim inating  any su p e rio rity  influence and noise fac to rs  normally present 
in  discussion groups. Three separa te  forms w ill  be mailed in  th ree  suc
cessive rounds. Each round i s  designed to  produce more c r i t i c a l  consid
e ra tio n s  o f  se le c tio n  c r i t e r i a  based upon feedback obtained fran  the  
preceeding round.

C0RRE5P0NDMCE NO. 1

The f i r s t  round o f  th e  Delphi exercise  (enclosed) requests each par
t ic ip a n t to  l i s t  th re e  c h a ra c te r is tic s  and th ree  q u a lif ic a tio n s  th a t 
conmunity co llege  teachers should d isp lay . (Return date o f January 23, 
1978. ) The estim ated time to  conplete th e  f i r s t  round i s  15-20 m inutes.

CORRESPONDENCE NQ. 2

A l i s t  o f id e n tif ie d  c r i t e r i a  w il l  be compiled from th e  inform ation 
gathered in  round one and w ill  be m ailed to  each p a rtic ip a n t. The par
t ic ip a n ts  w il l  be asked to  ra te  ead i i te n  on a  zero -to -ten  sca le  accord
ing to  i t s  Importance. Validation of th e  f iv e  most important items w i l l  
be requested. (T entative  m ailing date—February 6, 1978, w ith a  re tu rn  
date o f February 15, 1978.) The estim ated time to  complete th e  second 
round i s  25-30 minutes.

CORRESPONDENCE NO. 3

A l i s t  o f p r io r i ty  fac to rs  w il l  be compiled from the  re s u l ts  o f 
round two and m ailed to  each of th e  p a rtic ip a n ts . Each p a rtic ip an t w il l  
be asked to  review th e  sunmarized find ings and w ill  be peim itted  to  make 
any rev is ions o r  q u a lif ic a tio n s  o f stance th a t  are  f e l t  necessary. 
(T entative m ailing date—February 27, 1978, w ith a  re tu rn  date o f 
Mardi 3, 1978. ) The estim ated tim e to  complete th e  th ird  round i s  
20-25 minutes.

From response nunber th ree , a  f in a l  l i s t  o f p r io r ity  c r i t e r i a  w i l l  
be developed fo r  use  in  th e  areas o f  conmunity college fac u lty  se lec 
tio n , evaluation , and in -serv ice  tra in in g  as w ell as planning fo r  com
munity college teach e r-tra in in g  programs in  fou r-five  year c o l i c s  
and u n iv e rs it ie s .

Thank you fo r  your an tic ipa ted  p a rtic ip a tio n  in  th is  research  
p ro jec t.
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INSTRUCriCNS IDR 

CORRESPONDENCE NO. 1 OF THE DELPHI EXERCISE 

Doctoral Research P roject o f Harold Slack

The following instrument represents the  f i r s t  round o f the  Delphi 

exercise  in  viïich you are  to  l i s t  s ix  definable and acquirable d iarac- 

t e r l s t i c s  and p ro fessional q u a lif ic a tio n s  you fe e l  a re  necessary fo r a 

p rospective teacher to  be enployed by a  comnunity college.

P lease re tu rn  th e  completed form in  th e  enclosed envelope a t  your 

e a r l ie s t  convenience. I t  would be appreciated i f  you could have th is  

form in  th e  mail by January 23, 1978 to  assure th a t  th e  second round 

w i l l  not be delayed.

Thank you once again fo r  your time and e f fo r t  in  th is  p ro jec t.
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RETURN DATE 
January 23, 1978

œRRESPONDENCE NUMBER 1 

Doctoral Research P ro ject o f Harold Slack 

(Please carp le te  th is  foim and re tu rn  i t  in  the  enclosed, stanped envelope.

DEFINITIONS:

C h arac te ris tic s  -  Those definable and acquirable c r i t e r i a  desirab le  
fo r  public  two-year college facu lty  to  possess. Could be expressed in  
terms o f pe rsonality , a t t i tu d in a l ,  p ro fe ss io n a lis tic  and/or in te r - re la 
tionsh ip  a b i l i ty  t r a i t s .  Example: Dedication, pride o r  genuine in te re s t 
in  in s tru c tio n  as a  career. (Example may be used. )

Q ualifica t ions -  Those definable and acquirable c r i t e r i a  desirab le  
fo r  public  tw-year college facu lty  to  possess. Could be expressed in  
teims o f p reparational (foim al o r p ra c tic a l experience) o r  teaching 
s k i l l  q u a li t ie s . Exanple: J fe s te r 's  degree in  teaching d isc ip lin e  and/ 
o r work experience fo r  the  vocational-techn ica l f ie ld . (Exanple may be 
used. )

DIRECTIONS: Iden tify  th ree  definable and acquirable c h a ra c te r is tic s  and
th ree  definable and acquirable professional q u a lif ic a tio n s , 
as defined above, vhich you fe e l should be evident in  a  
facu lty  manber to  be aiployed by a  two-year c o l l i e .

PLEASE LIST YOUR RESPŒSES BELOW. (No order of preference i s  necessary.) 

C harac te ris tic s

3.  

Q ualifications

1 .
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3.
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RBSPCMDENT DATA SHEET 

Doctoral Research P ro ject of Harold Slack

(Please canplete  t h i s  foim and re tu rn  i t  w ith th e  f i r s t  round exerc ise .)

A g e ........................................................................................ ......................

S e x ........................................................................................ ......................

Highest degree a t t a i n e d ................................................ ......................

Major f i e ld  o f study ........................................................ ......................

Minor f i e ld  o f  stu(fy........................................................ ......................

Years teach ing /adm in istra to r e?q)erience:

Elementary/secondary s c h o o ls ................................ ......................

4-5 year co llege  and/or u n iv e r s i ty ....................... .

Number o f  two-year colleges in  wtoich you have
t a u ^ t  (include  present i n s t i t u t i o n ) ................ ......................

Number o f  4-5 year colleges and/or u n iv e rs it ie s
in  vAiich you have t a u g h t ........................................ ......................

Number o f  years anployed a t p resen t c o l l i e  . . . __________

Are you a n a tiv e  o f Oklahoma........................................ ......................
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(CARD)

I f  you do not wish to  p a rtic ip a te  in  th e  study to  id en tify  

definable and acquirable c h a ra c te r is tic s  and professional 

q u a lif ic a tio n s  of ocraiunity college teachers, PLEASE retu rn  

th is  card  in  the  enclosed, stanped envelope.

Signed
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(lOUJOW-UP)

I f  you have responded to  ray i n i t i a l  request fo r  th e  id e n t i f i 

cation  of s ix  c h a ra c te ris tic s  and professional q u a lifica tica is , 

p lease  d isregard  th is  reminder. However, i f  you have not yet 

sen t e i th e r  th e  Bound One response o r the  card declin ing  par

t ic ip a t io n , th e re  i s  s t i l l  tim e to  furn ish  your input to  the  

study. Thank you.

Harold Slack
Post O ffice Box 225
M adill, Oklahoma 73446
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Thank you fo r  canpleting round one o f the  three-round Delphi exercise to  
id en tify  definable and acquirable c h a ra c te ris tic s  and p rofessional q u a li
f ic a tio n s  which should be evident vhen se lec tin g  ccranunity college teachers.

The second round, enclosed, i s  a  conpiled l i s t  o f c r i t e r i a  id e n tif ie d  by 
you, the  p a rtic ip a n ts . In o rd er to  determine the  most important q u a lif i
cations, I am asking you to  r a te  each separate  i te n  on a zero to  ten  
sca le . A zero in d ica te s  a  re la tiv e ly  uninport ant c r i te r io n  while a ten  
in d ica te s  th a t th e  item  should be strongly considered.

D uplicate s ta ten en ts  have been elim inated from the round one response and 
sane e d itin g  has been performed in  order to  reduce the  number o f s ta te 
ments to  be ra ted .

A copy o f your o r ig in a l responses has been enclosed and the  number p re
ceding each o f  your responses in d ica tes  th e  item nunber under which i t  
was included.

P lease re tu rn  the  completed form in  th e  enclosed envelope a t  your e a r l ie s t  
convenience. I t  would be appreciated i f  you could have th is  form in  th e  
m ail not la te r  than March 20, 1978 to  help  assure th a t  th e  th i r d  round 
w ill  not be delayed.

May I  thank you fo r  your time and a tten tio n . A quick response on round 
two w ill  assure you rap id  feedback in  th e  form of round th ree .

S incere ly ,

Harold Slack

Enclosures
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RETURN DATE,
R eturn  M ail 
(March 2 0 , 1978)

D o cto ra l Research P ro je c t  

o f

Harold S lack  

BOUND TWO

Follow ing a r e  th e  combined c r i t e r i a  t h a t  you and o th e r  re sp o n d e n ts  have 
suggested  a s  th e  d e f in a b le  and a c q u irab le  c h a r a c t e r i s t i c s  and p ro fe s s io n a l  
q u a l i f ic a t io n s  which you f e e l  should be co n sid ered  when s e le c t in g  com nunity 
c o lle g e  te a c h e r s .

You a re  asked to  r a t e  each se p a ra te  item  on a ze ro  t o  te n  s c a le .  A z e ro  
In d ic a te s  t h a t  th e  item  i s  o f  l i t t l e  o r  no consequence w hereas, a  ten
in d ic a te s  t h a t  th e  item  i s  v e ry  im p o rtan t.

As a rem inder, p le a se  r a t e  th e se  c r i t e r i a  acco rd ing  t o  t h e i r  d e f in a b i l 
i t y  and a e q u i r a b i l i ty .  The in te n t  o f  t h i s  s tu d y  i s  to  id e n t i f y  charac
t e r i s t i c s  and p ro fe s s io n a l q u a l i f ic a t io n s  which would in c re a s e  th e  
o b je c t iv i ty  o f  th e  s e le c t io n  p ro c e ss .

Item  R ating
Number Id e n t i f ie d  C r i t e r i a  (0 -10)

1« E n t h u s i a s m . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

2 .  P le a s a n t p e r s o n a l i t y . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

3* D ep en d ab ility ........................... ............ ............................................. ..

4 .  M a tu rity   ............................................ ..

5 .  Emotional s t a b i l i t y . . . . . . .  .

6 . P a tie n c e ..................................................... ........................................... ..

?• I n t e r e s t  and p r id e  in  work and a re a  o f  i n s t r u c t i o n . . . . . .

8 . F a irn e ss  in  d e a lin g s  w ith  a l l  s t u d e n t s . . . . . . . . . . . . . . . . . .

9 . High degree  o f  i n t e g r i t y .......................................... ............ ..

10. H u m a n i s t i c . . . . . . . . . . . . . . ......... ..

11# P le a sa n t a p p e a r a n c e . . . . .  .

12, S e l f  d i r e c t io n  and m o t i v a t i o n . . . . . . . . . . . . . . .......................

13, C onfidence in  s e l f ................................................... ....................... ..

14, Common s e n s e . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

19. Sense o f  h u m o r . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

16. D ed ication  and genuine i n t e r e s t  in  te a c h in g  and 
l e a r n i n g . . . .   .......................................................

17. A m bitious, e f f e c t iv e  and e f f i c i e n t . . . . . . . . . . . . . . . . . . . . . .

18. P o ssess  e x c e l le n t  communication s k i l l s . . . . . . . . . . . . . . . . . .

19. A c c e s s ib i l i ty  to  s tu d e n ts  ( a s s i s t ,  g u id e , counsel t h e i r  
in p u t and q u e s tio n s ) .......................................................
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Z tM  R ating
Number I d e n t i f ie d  C r i te r ia  (0 -10 )

20» Empathy w ith  th e  c o im u n ity /ju n io r  c o lle g e  s t u d e n t . . . . . . .  .

21» Demonstrated w illin g n e s s  to  work w ith  n o n - tra d i t io n a l  
c o l le g e  s tu d e n ts  and a re c o g n itio n  o f  th e  tw o-year 
co lleg es*  r e s p o n s ib i l i t y  to  such s t u d e n t s . . . . . . . . . . . . . . .  _

22 . Genuine I n te r e s t  in  and concern  fo r  s t u d e n t s . . . . . . . . . . . .

2 3 . Concern and love fo r  p eo p le  w ith  th e  accompanying 
d e s ir e  to  h e l p . . . . . . . . . .   .................. ..

24 . Confidence in  a b i l i t y  t o  m o tiv a te  s tu d e n ts  in  an 
e d u c a tio n a l e n v i r o n m e n t . . . . . . . . . . . . . . . . . . ................ ..

25* A b il i ty  to  com nunicate w ith  and r e l a t e  to  th e  s t u d e n t . . .

26 . Should be s tu d e n t- te a c h e r  o r i e n t e d . . . . . . . . . . . . . . . . . . . . . .

2 7 . E xperience in  a d u l t  e d u c a tio n ........................................

2 8 . S trong  connttm ent to  o u tre a c h  f u n c t i o n s . . . . . . . . . . . . . . . . .

2 9 . W illingness to  become in t e g r a l  p a r t  o f  c o lle g e  and 
c o m m u n ity ... .. ............................................................................. ..

30 . Commitment to  prom oting c o n s tru c tiv e  I n te ra c tio n  
between th e  c o l le g e  and i t s  p u b l i c . . . . . . . . . . . . . . . . . . . . . .

31 . Acceptance o f  th e  e d u c a tio n a l ph ilosophy  o f  th e  
in s t i t u t i o n ..................................................................................

3 2 . B asic understand ing  o f  th e  conm unity /'junior c o lle g e  
ph ilo sophy ........................................................................... ..

33* Should p o ssess  c o lle g e  te a c h in g  ph ilosophy  r a th e r  th a n  
secondary school p h i l o s o p h y . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

34 , W illin g n ess  t o  work toward upgrading com m unity/junior 
c o lle g e  i m a g e . . . . . . . . . . . . . . . . . . . . . . . . .    .............«

35, Enthusiasm  fo r  com m unity/Junior c o lle g e  e d u c a t i o n . . . . . . .

36 , Top f l i g h t  re fe re n c e s  from a t  l e a s t  th re e  p e rso n s ..............

3 7 , Record o f  su c c e ss fu l p r a c t i c a l  work experience in  
v o c a tio n a l/ te c h n ic a l  f i e l d . . . . . .  . . . . . . . . . . . . . . .  . . . . . .

38» Non-academic, in d u s t r i a l  o r  p r a c t i c a l  work experience 
in  academic f i e ld s  to  be t a u g h t . . . . . . . . . . . . . . .  . . . . . . . . .

39 . A b il i ty  t o  be r o l e - f r e e .  (Learn a s  w ell as  te a c h )  .

4 0 . Comprehensive knowledge and thorough command o f  th e  
s u b je c t m a tte r  to  be t a u g h t . . . . .  .

4 1 . Keenness o f  i n t e l l e c t .............. ............ ...............................................

4 2 . O utstand ing  s c h o la s t ic  a c h ie v e m e n t . . . . . .  . . . . . . . . . . . . . . .

4 3 . Adequate knowledge in  and a p p re c ia tio n  fo r  b a s ic  
s u b je c t  m a tte r (m athem atics, E n g lish , e t c . ) . . . . . . . . . . . . .

44 . Record o f  s c h o la rsh ip  and c r e a t iv e  a c t iv i ty  t h a t  w i l l  
e s ta b l is h  c r e d ib i l i t y  l o c a l ly   ................

45 . U nderstanding o f  system s p h ilo so p h y  o r p re p a ra tio n  fo r  
ed u c a tio n a l c h a n g e . . . . . . . . . .............. ............ ..
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Item  to tin g
Number I d e n t i f ie d  C r i t e r i a  (0-10)

46 . I n te r e s t  and p a r t i c ip a t io n  In  a p p ro p r ia te  p ro fe s s io n a l
o rg a n iz a tio n s ...........................................    _ _ _ _ _

47 . D ed ication  to  p r o f e s s i o n a l i s m . . . . . . . . . . . . . . . . . . . . . . . . . . .  _

4 8 . Evidence o f  co n tin u in g  p ro fe s s io n a l  growth in  f i e l d  o f  
s p e c ia l iz a t io n ,  (advanced coursew ork, workshops* seminars* 
p u b lic a tio n *  and /o r work ex p e rien ce  In  v o - te c h  f i e l d . , . .  _

49 . C e r t i f ic a t io n  by a s t a t e  agency approving  q u a l i f ic a t io n s  
f o r  te ac h in g  in  a tw o-year c o l l e g e . . . . . . . . . . . . . . . . . . . . . .  ,

50# P ossess a minimum o f  tw elve hours o f  g rad u a te  work in  
' each d is c ip l in e  ta u g h t........................    ,

51# One sem ester p rac ticum  w ith  a m a ste r  t e a c h e r . . . . . . . . . . . .  ,

5 2 . A ppropria te  p ro fe s s io n a l p re p a ra tio n  and accompanying 
deg rees in  community c o lle g e  w o r k . . . . . . . . . . . . . ............

53# Need a le v e l  o f  dep th  in  te ac h in g  f i e l d  a t  th e  m asters 
le v e l*  n o t n e c e s s a r i ly  a m aste rs  d e g r e e . . . . . . .  . . . . . .

54# P ossess a t  l e a s t  a bach e lo r d eg re e  In  te a c h in g  a r e a . . . . .

55# M asters degree In th e  te a c h in g  d i s c ip l in e  an d /o r working 
experience fo r  v o c a tio n a l/ te c h n ic a 1 f i e l d . . . . . . . . . . . . . . .

56# A genuine in te r e s t  in  ed u ca tio n  and in  p a r t i c u la r  f ie ld  
o f  s t u d y . . . . . . . ......... ..

57# Should forego concern o f  re s e a rc h  and w r i t i n g . . . . . . . . . .

58# A b il i ty  to  cooperate and co im unlcate w ith  c o lle a g u e s . 
P ossess r e s p e c t  fo r  t h e i r  r i g h t s . . . . . . . . . . . . . . . . . . . . . . . .

5 9 . W illingness to  become invo lved  in  e x t r a - c u r r ic u la r
. a c t i v i t i e s .................................................  ; .............

60# A rec o rd  o f  c re a t iv e  t e a c h i n g . . . . . . . . . . . . . . . . . . . . . ............

61# D em onstration o f  o u ts ta n d in g  achievem ent w ith in  o n e 's  
f i e l d ,  (work experience* community c o n tr ib u tio n s  
a n d /o r  academic r e c o g n i t i o n ) . . . . . . . . . . . . . . . . . . . . . . . . . . . .

62# A b il i ty  to  organize and e v a lu a te  le a rn in g  experiences 
f o r  s tu d e n ts ..............................................................................................

63# W illingness to  adm it t h a t  you do n o t know ev e ry th in g
and be w ill in g  to  l i s t e n  to  and le a r n  from o t h e r s . . . . . . .

64# A b il i ty  t o  use e f f e c t iv e  a u d io -v is u a l  a id s  in  in s t ru c t io n

6 5 , In d u s tr io u s  and ag g re ss iv e  in  in s t r u c t io n a l  techn iques 
and in  g e t t in g  s tu d e n ts  i n v o l v e d . . . . . . . . . . . . . . . . . . . . . . . .

66# Enthusiasm fo r  a v a r ie ty  o f  k n o w l e d g e . . . . . . . . . . . . . . . . . . .

67# Demonstrated goal o f  improvement in  te a c h in g  methods
and p r o c e d u r e s . . . . . . . . . . . .  . . . . . . . . . . . . . . . . . . .  . . . . . .

68# L eadersh ip  a b i l i t y  fo r  in n o v a tiv e  program  d ev e lo p m en t...

69# Record o f su c ce ssfu l te a c h in g  ex p e rien c e  (p u b lic  school 
an d /o r h igher e d u c a tio n )   ............

7 0 , I n te r e s t  in  teach ing  a t  th e  un d erg rad u a te  l e v e l  .
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Item R ating
Number I d e n t i f ie d  C r i te r ia  lO-^O)

7 1 .  F le x ib i l i ty  and v e r s a t i l i t y  in  a reas o f  I n s t r u c t io n ,
in s t r u c t io n a l  s ty le s  and se rv ic e  to  s tu d e n ts ...................   _ _ _ _ _

7 2 .  A b il i ty  to  a d ju s t  w ith  a changing s tu d en t body make-up.

73. P ossess th e  b e l i e f  th a t  te ac h in g  people i s  more impor
t a n t  th a n  te ac h in g  s u b je c t m a tte r  . . . . . . . . . .  . . . . . . . .

7 4 . N on-prejud ice toward r e la te d  a re as  o f  ed ucation  needed 
by th e  s tu d e n t.............. ..

75 . D ed ication  to  a 24-hour p ro fe s s io n ........................... .................

76 . D ed ication  to  in s t ru c t io n  in  h igher education  and an 
a t t i t u d e  o f p r o f e s s i o n a l i s m . . . . . .   ................... «

I f  you f e e l  th a t  an im portan t c h a r a c te r i s t i c  has been o m itte d , p le a se  
id e n t i f y  i t  below and r a t e  i t  in  th e  same manner a s  th o se  above.

1.  

2.

PLEASE SELECT THREE TO FIVE ITEMS YOU FEEL ARE THE MOST ESSENTIAL AND 
BRIEFLY STATE WHY THEY ARE SO IMPORTANT.

Item
Number R a tio n a le  fo r  i t s  im portance

1. _

2. ,
3 . -,

4. ,
5 . _
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D octo ra l Reaearch P ro je c t o£ H arold S lack  

ROUND THREE

RETURN DATE 
R eturn M ail

DIRECTIONS FOR THE THIRD ROUND OF THE DELPHI EXERCISE

P le a se  weigh your o r ig in a l  r a t in g  o f  each item  in  l i g h t  o f  th e  r a 
t io n a le  s ta tem en ts  provided by you, th e  p a r t i c ip a n t s ,  and th e  med
ia n  aco re  determ ined from Round Two o f  th e  s tu d y .

The example below ex p la in s  th e  form at o f  th e  form which fo llo w s.

-Item  Number I d e n t i f ie d  C r ite r io n  Median sc o re  o f  a l lioencj.ij.eu v r j .c e r ™  u sa b le  r e s p o n s e s ^

xxxxxxxxxxxxxxxxxxxxxxxxxxxxx?^  . 7 7 .......................... s

VLded-hk

X . xxxxxxxxxxxxxxxxxxxxxxxx:
XXXXXXXXXXXXXXXXXXXXX (X)

Space provided- 
f o r  d e s ire d  
R a ting  changes

R a tio n a le  o f fe re d  by \  Number o f  R espondents'
Respondents fo r  the  \  o f fe r in g  t h i s  r a t io n a le  
I te m 's  Im portance■ »

Tour o r ig in a l  
R a tin g  o f  
th e  Item — —

You a r e  encouraged to  be more d is c r im in a tin g  in  th e  e v a lu a tio n  s in c e  
631 o f  th e  item s have a  median sco re  o f  8 o r  above on a  0  -  10 s c a le .

RESULTS FROM ROUND TWO

RE-EVAL-
Item  YOUR DATED
Number_________________________________________________RATING MEDIAN RATING

1 . E n th u s i a s m . . . . . . .   ..............    9 _ _ _ _
A must in  s tu d e n t/te a c h e r  r e la t io n s h ip  (4)
The key to  success in  any jo b  (2 )

2 .  P le a s a n t p e r s o n a l i ty . . ..............   8

3 .  D ep e n d a b ility ............................................................   9 _____
S e ts  an example fo r  s tu d e n ts  (2) ——
M andatory fo r  team teach ing  (1)

4 .  M a tu r i ty ...................................................     8 _____

5 .  E m otional s t a b i l i t y .   ...........  9 _____
N ecessary  fo r  example and to  counse l s tu d e n ts  (1)

6 .  P a tie n c e ...........................................................................  8 _ _ _ _
R equired by d i f f e r e n t  s ty le s  & r a te s  o f  
le a rn in g  (2)

7 . I n t e r e s t  and p r id e  in  work and a re a  o f
in s t r u c t i o n .     9 _____

8 .  F a irn e s s  in  d ea lin g s  w ith  a l l  s tu d e n ts ......................   10 _____
A ll  s tu d e n ts  a re  d i f f e r e n t  b u t c a n 't  be 
s o  t r e a te d  -  c re a te s  resentm ent (2)
P re re q u is i te  fo r  e f f e c t iv e  te a c h in g  (2)

9 .  High deg ree  o f  i n t e g r i t y ..........................................   10 _____
Covers numerous p o s it iv e  elem en ts (1)
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RE-EVAL-
Xtea TOUR UATED
Mimh«r__________________________________________ _______________ RATING MEDIAN RATING
10. HuBianlsClc.  ............   _ _ _ _  8 _____

Must a s s e r t  d ig n i ty  & w orth o f  mankind (1)
Need to  be u n d ers ta n d in g  o f  in d iv id u a l needs (1)

11. P lea san t appearance....................................... 8

12. S e lf  d ir e c tio n  and m o t iv a t io n . . ................................ 8
V ita l  to  p r o d u c t iv i ty  in  any f i e ld  (1)

13. Confidence in  s e l f  . . . . . . . . . . . . .  . . . . . . . . . . . . . . .  8

14. CoBDon s e n s e . . . . .  . . .  .  . .  . . . . .  .             _ _ _  8

15. Sense o f  h u m o r... .............................................     7_
E s s e n tia l to  e d u c a tio n  (1)
D esirab le  a s p e c t in  s tu d e n t/ te a c h e r  r e la t io n s h ip  (1)

16 . D edication  and genuine i n t e r e s t  in  teach in g  and
le a rn in g ........................... ........................................................ 9

W ill perform  b e t t e r  a t  th o se  a c t i v i t i e s  in  which 
we a re  in te r e s te d  (2)

Prime m ission  o f  i n s t i t u t i o n s  (1)
Need to  be devoted to  te a c h in g  (3)
W ill r e s u l t  in  en thusiasm  and improvement (2)
C a n 't  be e f f e c t iv e  w ith o u t i t  -  no m a tte r  how i n t e l l i g e n t  (1)

17. A m bitious, e f f e c t iv e  and e f f i c i e n t . . . . . . . . . . . . . . 8

18. Possess e x c e l le n t  com munication s k i l l s . ...............
The a b i l i t y  in c o rp o ra te s  so many o f  th e  v i t a l  

c h a r a c t e r i s t i c s  o f  an  in s t r u c to r  (1)
A must to  im part id e a s  to  o th e rs  (2)
Needed to  c a r ry  o u t prim e m ission  a t  optimum (1)

19. A c c e s s ib il i ty  to  s tu d e n ts  ( a s s i s t ,  gu id e , counsel
t h e i r  in p u t and q u e s t io n s ) ........................................

Teaching goes beyond classroom  co n tac ts-y o u  
a re  th e re  to  h e lp  s tu d e n ts  (3)

20. Empathy w ith  th e  com m unity /jun ior co lleg e  student_
This i s  a  unique le a rn in g  i n s t i t u t i o n  -  
necessary  fo r  a l l  CJC s tu d e n ts  (2)
N ecessary to  know how to  communicate 

w ith  s tu d e n ts  (1 )

21. Demonstrated w ill in g n e s s  to  work w ith  n o n -tra d -
I t io n a l  co lle g e  s tu d e n ts  and a  rec o g n itio n  o f  
th e  tw o-year c o l le g e s ' r e s p o n s ib i l i ty  to  such 
s t u d e n t s . . . . ................................ .................................. ..

Mature s tu d e n ts  need s p e c ia l  h e lp  (1)
D aportant to  w ant t o  h e lp  d isadvantaged  

s tu d e n ts  (1)

22. Genuine i n t e r e s t  in  and concern  fo r  s tu d e n t s . . .
E ducation i s  f o r  th e  s tu d e n t (1)
Why you should  te a c h  (1)

23. Concern and love fo r  peop le  w ith  th e  accompany
in g  d e s ire  to  h e lp ...................................................................

Not on ly  makes a  b e t t e r  c o lle g e  b u t a 
b e t t e r  w orld  (1 )

24. Confidence in  a b i l i t y  to  m o tiv a te  s tu d e n ts  in  an 
ed u catio n al environm ent ............

25 . A b il i ty  to  eoimnunicate w ith  and r e la te  to  the
s tu d e n t.......................................... ............ ...........................

You c a n 't  te ac h  i f  you c a n ' t  communicate 
a t  s tu d e n t 's  le v e l  (3 )



9 9  KE-EVAL
Item  YOUR UATED
MinFT*“ r  _______ ____________ ______________________________ RATING MEDIAN RATING.
26 . Should be a tu d e h t- te a c h e r  o r i e n t e d . . . . . . . . . y . . . . .  ^ .

27 . Experience in  a d u lt  e d u c a t io n . . . . . . . . . . . . . . . . . . . . _ _ _  5 - , . ■

28. Strong commitment to  o u tre a c h  f u n e t io n e . . . . . . . . . .  5 _____

29. H illin g n e ss  to  become in te g r a l  p a r t  o f  c o lle g e
and com m unity ...   _____ 7 _____

3 0 . Commitment to  prom oting c o n s tru c tiv e  In te r a c t io n
between th e  c o lle g e  and  I t a  p u b l ic . . . . . . . . . . . . .  7 _ _ _ _

3 1 . Acceptance o f  th e  e d u c a tio n a l philosophy o f  th e
I n s t i t u t i o n . . . . . . . . . . . . . . . .      « - B _____

3 2 . B asic understanding  o f  th e  com m unity/junior
c o lleg e  ph ilosophy ................................................................  . 8 _____

A b a s ic  key to  ju n io r  c o lle g e  success (1)

3 3 . Should p o ssess c o lle g e  te a c h in g  philosophy
ra th e r  th an  secondary schoo l ph ilosophy    7 _____

Too many ju n io r  c o l le g e s  a re  j u s t  h igh  schoo l 
a l l  over -  o r  e a s i e r  (1)

3 4 . W illingness to  work tow ard upgrading community/
ju n io r  co lle g e  image - 7 _____

3 5 . Enthusiasm fo r  com m unity /jun ior c o lle g e  e d u c a tio n 8 _____

36 . Top f l ig h t  re fe re n c e s  from a t  l e a s t  th re e  perso n s 6 _____

37 . Record o f  su c c e ss fu l p r a c t i c a l  work ex p e rien ce  in
v o c a tio n a l/ te c h n ic a l  f i e l d .    8 _____

When d ea lin g  w ith  a d u l t s ,  s u c c e s s .i s  a 
resp ec ted  in g re d ie n t  (2)

Gives c r e d ib i l i t y  to  te a c h e r 's  en thusiasm  (1)

3 8 . Non-academic, in d u s t r i a l  o r  p r a c t ic a l  work exper
ien ce  In  academic f i e l d s  to  be ta u g h t   7 _____

S tuden ts more a p t  to  accep t th o se  who "can  do" (3)

39 . A b il i ty  to  be r o l e - f r e e .  (Learn as  w e ll as
te a c h )        8 _____

Your f i e ld  i s  c o n s ta n t ly  changing, keep up 
w ith  i t  (1)

S tuden ts & f a c u l ty  have re sp e c t fo r  th o se  
who never s to p  le a rn in g  and we always have 
room fo r  growth (1 )

40 . Comprehensive knowledge and thorough conmand o f
th e  su b je c t m a tte r  to  be ta u g h t.....................    9 _____

Must know th e  s u b je c t  o r  e f f o r t s  a re  i n  v a in  (2)

41 . Keenness o f  i n t e l l e c t ............................................................ _____ 8 _____
In te l l ig e n c e  i s  n ec essa ry  along w ith  common 

sense (1)

4 2 . O utstanding s c h o la s t ic  achievem ent.................  6 _____

43 . Adequate knowledge I n  and a p p re c ia tio n  fo r  b a s ic
su b je c t m a tte r  (m ath , E n g lish , e t c . ) . . . . . . . . . . .  8 _____

44 . Record o f  s c h o la rsh ip  and c re a t iv e  a c t iv i ty  t h a t
■ w i l l  e s ta b l is h  c r e d i b i l i t y  l o c a l l y . . . . . . . . . . . . .  7 _____

49. U nderstanding o f  system s ph ilosophy  o r  p re p a ra tio n
fo r  ed u catio n al c h a n g e . . . . .................. 6 _____

4 6 . I n te r e s t  and p a r t i c ip a t io n  in  a p p ro p ria te  p r o f 
e s s io n a l o r g a n iz a t io n s . ....................... ....  7 _____
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RE-EVAL

Xtem your UATED
____________________________________ ________________RATING MEDIAN RATING

47» D ed ication  Co p ro fe a s io n a lls m .. ..................... ................._____ 8 _ _ _ _
W ill lead  to  p ro fe ss io n a l growth (1)
A must (1)

48 . Evidence o f  con tinu ing  p ro fe s s io n a l  growth In  f i e ld
o f  s p e c ia l iz a t io n ,  (advanced coursew ork, workshops, 
sem inars, p u b lic a tio n , a n d /o r  work ex p erien ce
in  vo -tech  f i e l d        8 _____

Advances in  f ie ld  demand con tinuous le a rn in g  (1)
I f  an in s t r u c to r  d o e s n 't  grow, he d ie s  ( I )

49 . C e r t i f ic a t io n  by a  s t a t e  agency approving  q u a l
i f i c a t io n s  fo r  teach in g  in  a  tw o-year c o l l e g e . . .  3 __

5 0 . P ossess a  minimum o f tw elve hours o f  g rad u a te  work
in  each d is c ip l in e  t a u e h t . . . . .  . . . . . .  . . . . . . . . .  8 .

5 1 . One sem ester practicum  w ith  a  m a s te r  t e a c h e r . . . . . .  5 _ _ _ _

52 . A ppropria te  p ro fe ss io n a l p re p a ra tio n  and accompany
in g  degrees in  community c o l le g e  w o r k . . . . . .   5 _ _ _ _

N ecessary to  have w e ll rounded q u a l i f ic a t io n s  (1)

53 . Need a  le v e l  o f  dep th  In  te ac h in g  f i e l d  a t  the
s u s te r s  le v e l ,  n o t n e c e s s a r i ly  a  m a s te rs  d eg ree . 6 _ _ _

5 4 . P ossess a t  l e a s t  a  b ach e lo r d eg ree  i n  te ac h in g
a r e a . . . . . ................................ .'     9 _____

55 . M asters degree in  the  te ac h in g  d i s c ip l in e  a n d /o r
working experience fo r  v o -tec h  f i e l d . .  . .  . . . . . . _____  9 _ _ _ _

S u f f ic ie n t  t r a in in g  must be e v id e n t (1 )
T h is  p re p a ra tio n  w i l l  a s s i s t  in  m eeting  most 

s i tu a t io n s  (2)

5 6 . A genuine i n t e r e s t  in  ed u ca tio n  and in  p a r t i c u la r
f i e ld  o f  s t u d y . . . . . . . .      9 _____

57 . Should forego concern o f  re se a rc h  and w r i t i n g . . . . .   5 _____

58 . A b il i ty  to  cooperate and communicate w ith  c o lle a g u e s .
Possess re sp e c t f o r  t h e i r  r i g h t s . . .    8 _____

59 . W illingness to  become invo lved  in  e x t r a - c u r r ic u la r
a c t i v i t i e s . . ........................................................................... . _ _ _ _  7 _____

Membership in  lo c a l  c iv ic  g roups g iv e s  s ta tu s  
to  th e  co lle g e  (1)

60 . A record  o f  c re a tiv e  t e a c h i n g . . . . . . . . . . . . . . . . . . . . .  6 ______

61 . D em onstration o f  o u ts tan d in g  achievem ent w ith in
o n e 's  f i e l d ,  (work ex p e rien c e , community c o n t r i -  ,
b u tio n s  and /o r academic r e c o g n it io n )   _______ 7 _____

62 . A b il i ty  to  o rgan ize  and e v a lu a te  le a rn in g
experiences fo r  s tu d e n ts . . . . . . . . . . . . . . . . . . . . . . . .   9 ______

The o p p o rtu n ity  fo r  s tu d e n ts  to  le a r n  (1)
In su res  e f fe c tiv e n e s s  (1)
S tudents must be g iven  ex p e rien c es  to  hold 

t h e i r  a t te n t io n  (1)

6 3 . W illingness to  adm it th a t  you do n o t know every
th in g  and be w il l in g  to  l i s t e n  to  and le a rn
from o th e r s . ....................................... ...................................______ 9 ______

A dm itting humaness i f  f i r s t  s te p  to  being  
e f f e c t iv e  (1)

6 4 . A b il i ty  to  use e f f e c t iv e  a u d io -v is u a l  a id s  in
i n s t r u c t i o n . . . . .         7 _____
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RE-EVAL
Item  YCOR UATED
Number_______________________________________________  RATING MEDIAN RATING
65. InduaCcloua and ag g reaa lv e  in  InaC ru c tlo n al

techn iques and in  g e t t in g  a tuden ta  i n v o l v e d . . . . .   8_
Meceaaacy to  invo lve a tu d en ta  a c t iv e ly  <1)

6 6 . E nthuaiaao fo r  a  v a r ie ty  o f  know ledge..  ..........  8
Seems e s p e c ia l ly  im portan t to  help  p rev en t 

iso la tio n ism  (1)

67 . D em onstrated goal o f  improvement in  te ac h in g
methods and p rocédu res . . . . . . . . . . . . . . . . . . . . . . . . . .  8

A c o n s tan t need (1)

68 . Leadership  a b i l i t y  fo r  in n o v a tiv e  program
d e v e lo p m e n t . . . . . . .    7

69 . Record o f  su c c e ss fu l te ac h in g  experience (p u b lic
schoo l a n d /o r  h ig h e r e d u c a tio n ) ..................................... 7

S u cce ssfu l ex p erien ce  i s  an o u ts tan d in g  
recommendation (1)

P u b lic  school ex p e rien ce  i s  h e lp fu l  in  
working w ith  th e  CJC s tu d e n t (1)

70. f o te r e s t  i n  teach in g  a t  th e  undergraduate l e v e l . . .  8
C onten t -  shou ld  n o t u se  p o s i t io n  a s  a  

ste p p in g  s to n e  (1)

71. F le x ib i l i ty  and v e r s a t i l i t y  in  a re as  o f  in s t r u c 
t io n ,  in s t r u c t io n a l  s ty l e s  and s e rv ic e  to
s t u d e n t s . . . . .  . . . . . .   ........................... ............................_ _ _  8

N ecessary to  d e a l w ith  heterogeneous s tu d e n t 
po p u la tio n  (2)

Must be capable o f  conforming to  changing o r  
new s i tu a t io n s  (1)

72. A b il i ty  to  a d ju s t  w ith  a  changing s tu d e n t body
8 i a k e - u p . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  8

73. P ossess th e  b e l i e f  th a t  te ac h in g  people i s  more
im portan t than  te ac h in g  s u b je c t m a tte r ...................     8_

Must have ra p p o r t o r  l i t t l e  le a rn in g  o ccu rs  (1)
People m ust always be key elem ent in  every  

endeavor o f  a CJC te a c h e r  (1)

74. N on-prejudice toward r e la te d  a re a s  o f  ed u ca tio n
needed by th e  s tu d e n t____________________     8_

75 . D ed ication  to  a  24-hour p r o f e s s i o n . . .    6

76 . D ed ication  to  in s t ru c t io n  in  h ig h e r ed u catio n  and
an a t t i t u d e  o f  p ro fe s s io n a lis m .. . . . . . . . . . . . . . . . . _____   9_

W ithout d ed ic a tio n  and p ro fe ss io n a lism , o n ly  
m ed io crity  ( a t  b e a t)  can  be expected  (1)
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OKLAHOM PUBLIC T\ÏO-YEAR COLLEGES

Carl A lbert Jun io r C o llé e  * (7) 
Poteau, Oklahona

Claremore Jun io r College 
Claranore, Oklahoma

Oonnors S ta te  College 
Warner, Oklahcxna

Eastern Oklahcxna S ta te  College 
W ilburton, Oklahcxna

EL Reno Jun io r C o llé e *  (7)
El Reno, Oklahoma

Murray S ta te  College 
Tishomingo, Oklahoma

Northeastern Oklahoma A&M College 
Miami, Oklahoma

’♦Denotes those co lleges from vhich 
followed by th e  number of facu lty

Northern Oklahoma College* (11) 
Tonkawa, Oklahoma

Oscar Rose Junior College* (32) 
Midwest C ity, Oklahoma

Seminole Junior College* (12) 
Som nole, Oklahoma

South Oklahoma City Jun io r College 
Oklahoma C ity , Oklahoma

Tulsa Jun io r College* (31)
Tulsa, Oklahoma

Western Oklahoma S ta te  C o l l ^  
A ltus, Oklahoma

Sayre Jun io r College 
Sayre, Oklahoma

facu lty  were inv ited  to  p a r tic ip a te  
in v ited  from each college.

The ch ie f employing adm inistrator from each of th e  fourteen in s t i tu 
tio n s  was in v ite d  to  p a rtic ip a te .



APPENDIX E

FREQUENCY DISIRIBUriONS AND DERIVED PERCENTILE 

POINTS OF ADMINISTRATORS ’ AND FACULTY 

RATINGS OF CRITERIA (CDfBINED)



PAGE NO, = 20

OUEST I ON NUMBER = 1
RATING 0 1 2 3 4 5 6 7 8 9  10
FREO. 2 0 0 0 0 4 2 16 18 4 16

25TH PERCENTILE POINT = 6 . 4
50TH PERCENTILE POINT = 7 . 3
75TH PERCENTILE POINT = 9 . 0

QUESTION NUMBER = 2
RATING 0 1 2  3 4 5 6 7 8 9  10
FREQ. 0 0 0 0 0 0 0 3 20 15 24

25TH PERCENTILE POINT = 7 . 6
50TH PERCENTILE POINT = 8 .5
75TH PERCENTILE POINT = 9 . 3

QUESTION NUMBER = 3
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 0 0 0 0 4 4  10 29 9 6

25TH PERCENTILE POINT = 6 .7
50TH PERCENTILE POINT = 7 . 4
75TH PERCENTILE POINT = 7 .9

QUESTION NUMBER = 4
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 0 2 0 2 12 22 13 7 2 2

25TH PERCENTILE POINT = 4 . 9
50TH PERCENTILE POINT = 5 .6
75TH PERCENTILE POINT = 6 . 6

QUESTION NUMBER = 5
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 0 0 0 0 4 4  16 30 4 4

25TH PERCENTILE POINT = 6 . 4
50TH PERCENTILE POINT = 7 . 2
75TH PERCENTILE POINT = 7 . 7

QUESTION NUMBER = 6
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 2 0 2 2 2 13 4 21 13 2 1

25TH PERCENTILE POINT = 4 .5
50TH PERCENTILE POINT = 6 . 2
75TH PERCENTILE POINT = 7 . 0

QUESTION NUMBER = 7
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 4 0 0 2 4 17 15 14 2 0 4

25TH PERCENTILE POINT = 4 .3
50TH PERCENTILE POINT = 5 .2
75TH PERCENTILE POINT = 6 . 3

QUESTION NUMBER = 8
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 0 4 2 1 14 11 11 16 1 2

25TH PERCENTILE POINT = 4 . 6
50TH PERCENTILE POINT = 5 . 9
75TH PERCENTILE POINT = 7 . 2



PAGE NO. = 21

ÜUESTIÜN NUMBER = 9
RATING 0 1 2 3 4 5 6 7 8 9 10
FREW. 0 U 2 0 U  5 6 8  22 11 8

^3TH PERCENTILE POINT = 6 .3
j OTH PERCENT ILE POINT = 7 .4
75TH PERCENTILE POINT = 8 .3

QUESTION number = 10
RATING 0 1 2 3 4 5 6 7 8 9  10
FkEQ. 0 0 0 0 0 2 6 15 18 10 11

25TH PERCENTILE POINT = 6 . 5
50TH PERCENTILE POINT = 7 . 4
75TH PERCENTILE POINT = 8 .5

gUESTION NUMBER = 11
rating 0 1 2 3 4 5 6 7 8 9  10
FREO. 23 1 9 9 2 8 3 2 5 0 0

25TH PERCENTILE POINT = 0 . 0
50TH PERCENTILE PUINT = 1 .7
75TH PERCENTILE POINT = 4 .3

QUESTION NUMBER = 12
RATING 0 1 2  3 4 5 6 7 . 8 9  10
FREO. 10 0 4 3 2 11 5 6 10 7 4

25TH PERCENTILE POINT = 2 ,5
50TH PERCENTILE POINT = 5 . 2
75TH PERCENTILE POINT = 7 . 5

QUESTION NUMBER = 13
RATING 0 1 2 3 4 5 6 7 8 9  10
FREO. 13 3 2 9 5  16 5 5 4 0 0

25TH PERCENTILE POINT = 0 .8
50TH PERCENTILE POINT = 3.8
75TH PERCENT ILE POINT = 4 .9

QUESTION NUMBER = 14
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 7 4 4 6  10 8 8 5 4 0 6

25TH PERCENTILE POINT = 2 .0
50TH PERCENTILE POINT = 4 . 0
75TH PERCENTILE POINT = 5 .9

QUESTION NUMBER = 15
RATING 0 1 2 3 4 5 6 7  8" 9 10
FREQ. 4 2 2 1 2 13 11 7 10 6 4

25TH PERCENTILE POINT = 4 . 3
50TH PERCENTILE POINT = 5 .6
75TH PERCENTILE POINT = 7 . 4

QUEST ION NUMBER = 16
RATING 0 1 2 3 4 5 6 7 8 9  10
FREO. 0 0 2 2 2 0 3 6 8  13 26

25TH PERCENTILE POINT = 7 . 0
50TH PERCENTILE POINT = 8 .6
75TH PERCENTILE POINT = 9 .4



PAGE i-40. = 22

QUESTION NUMBER = 17
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 0 0 0 0 2 2 13 12 14 19

25TH PERCENTILE POINT = 6 . 8
50TH PERCENTILE POINT = 8.1
75TH PERCENTILE POINT = 9 .1

QUESTION NUMBER = 18
RATING 0 1 2  3 4 6 6 7 8 9  10
FREQ. 0 0 0 0 0 0 2 10 15 12 23

25TH PERCENTILE POINT = 7 .2
50TH PERCENTILE POINT = 8 .3
75TH PERCENTILE POINT = 9 . 3

QUESTION NUMBER = 19
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 16 0 1 3 5  21 2 5 6 0 3

25TH PERCENTILE POINT = 0 . 0
50TH PERCENTILE POINT = 4 .2
75TH PERCENTILE POINT = 5 .2

QUESTION NUMBER = 20
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 0 0 2 0 2 4 13 16 18 7

25TH PERCENTILE POINT = 6 . 5
50TH PERCENTILE POINT = 7 .6
75TH PERCENTILE POINT = 8 .5

QUESTION NUMBER = 21
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 6 0 0 2 2 9 8  13 14 6 2

25TH PERCENTILE POINT = 4 . 6
50TH PERCENTILE POINT = 6 .3
75TH PERCENTILE POINT = 7 .4

QUESTION NUMBER = 22
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 8 2 2 0 5  14 10 7 8  5 1

25TH PERCENTILE POINT = 3 .7
50TH PERCENTILE POINT = 5 .0
75TH PERCENTILE POINT = 6 .7

QUESTION NUMBER = 23
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 4 0 0 6 0  12 9 15 7 9 0

25TH PERCENTILE POINT = 4 . 4
50TH PERCENTILE POINT = 6 .0
75TH PERCENTILE POINT = 7 . 0

QUESTION NUMBER = 24
rating 0 1 2 3 4 5 6 7 8  9 10
FREQ. 0 0 0 0 0 2 3 10 11 19 17

25TH PERCENTILE POINT = 7 .0
50TH PERCENTILE POINT = 8 .2
75TH PERCENTILE POINT = 9 . 0
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QUESTION NUMBER = 25
RATING 0 1 2 3 4 5 6 7 8 9  10
EREÜ. 0 0 0 Û 0 0 0 2 10 18 32

25TH PERCENTILE POINT = 8 .1
50TH PERCENTILE POINT = 9 .0
75TH PERCENTILE POINT = 9 .5

QUESTION NUMBER = 26
RATING 0 1 2 3 4 5 6 7 8 9  10
FREO. 0 0 2 4 0 2 11 16 19 5 3

25TH PERCENTILE POINT = 5 . 6
50TH PERCENTILE POINT = 6 .7
75TH PERCENTILE POINT = 7 .6

question NUMBER = 27
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 0 0 0 2 0 2 17 17 6 18

25TH PERCENTILE POINT = 6 .6
50TH PERCENTILE POINT = 7 . 5
75TH PERCENTILE POINT = 9 .1

QUESTION NUMBER = 28
RATING 0 1 2  3 4 5 6 7 . 8 9  10
FREO. 0 0 0 0 0 4 5  13 24 8 8

25TH PERCENTILE POINT = 6 .5
50TH PERCENTILE POINT = 7 . 3
75TH PERCENTILE POINT = 8 . 0

question number = 29
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 Ü 2 0 2 2 10 10 19 7 10

25TH PERCENTILE POINT = 5 .9
50TH PERCENTILE POINT = 7 .2
75TH PERCENTILE POINT = 8 .2

QUESTION number = 30
RATING 0 1 2  3 4 5 6 7 8 9  10
FREO. 2 0 0 0 2  8 14 18 8 8 2

25TH PERCENTILE PUINT = 5 .2
50TH PERCENTILE POINT = 6 .2
75TH PERCENTILE POINT = 7 .3

QUESTION number = 31
RATING 0 1 2  3 4 5 6 7 8 9  10
FREQ. 6 0 0 1 6 15 3 10 10 9 2

25TH PERCENTILE POINT = 4 .1
50TH PERCENTILE POINT = 6 .0
75TH PERCENTILE POINT = 7.5

QUESTION NUMBER = 32
RATING 0 1 2 3 4  5 6 7  8 9 10
FREQ. 0 0 0 0 0 2 4 14 21 14 7

25TH PERCENTILE POINT = 6 .6
50TH PERCENTILE POINT = 7 .5
T5TH PERCENTILE POINT = 8 .3
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QUESTION NUMBER = 33
RATING 0 1 2 3 4 5 6 7 8 9  10
FREG. 0 0 0 0 0 4 6 9  27 7 9

25TH PERCENTILE POINT = 6 . 6
50TH PERCENTILE POINT = 7 .4
75TH PERCENTILE POINT = 8 .0

QUESTION NUMBER = 34
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 0 0 0 0 4 0 11 30 10 7

25TH PERCENTILE POINT = 7 .0
50TH PERCENTILE POINT = 7 . 5
75TH PERCENTILE POINT = 8 .1

QUESTION NUMBER = 35
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 2 0 0 0 2 0 7 29 12 10

25TH PERCENTILE POINT = 7 .1
50TH PERCENTILE POINT = 7 . 6
75TH PERCENTILE POINT = 8 .5

QUESTION NUMBER = 36
RATING 0 1 2 3 4 5 6 7 8 9  10
FREO. 0 2 0 0 0 4 4 4  37 6 5

25TH PERCENTILE POINT = 7 . 0
50TH PERCENTILE POINT = 7 . 4
75TH PERCENTILE POINT = 7 . 8

QUESTION NUMBER = 37
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 12 0 4 0 4 7  18 9 2 3 3

25TH PERCENTILE POINT = 1 .8
50TH PERCENTILE POINT = 5 . 2
75TH PERCENTILE POINT = 6 .1

QUESTION NUMBER = 38
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 2 0 0 0 2 2 9 15 12 20

25TH PERCENTILE POINT = 7 . 0
50TH PERCENTILE PUINT = 8 .0
75TH PERCENTILE POINT = 9 . 2

QUESTION NUMBER = 39
RATING 0 1 2  3 4 5 6 7 8 9  10
FREQ. 2 0 0 0 0 4 2 16 18 4 16

25TH PERCENTILE POINT = 6 . 4
50TH PERCENTILE POINT = 7 .3
75TH PERCENTILE POINT = 9 . 0

QUESTION NUMBER = 40
Rating 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 0 0 0 0 0 0 3 20 15 24

25TH PERCENTILE POINT = 7 .6
50TH PERCENTILE POINT = 8 .5
75TH PERCENTILE POINT = 9 . 3
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QUESTION NUMBEH = 41
RATING 0 1 2 3 4 5 6 7  8 9 10
FREQ. 0 0 0 0 0 4 4  10 29 9 6

25TU PERCENTILE POINT = 6 . 7
50TH PERCENTILE POINT = 7 . 4
75TH PERCENTILE POINT = 7 .9

QUESTION NUMBER = 42
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 0 2 0 2 12 22 13 7 2 2

25TH PERCENTILE POINT = 4 . 9
50TH PERCENTILE POINT = 5 .6
75TH PERCENTILE POINT = 6 . 6

QUESTION NUMBER = 43
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 0 0 0 0 4 4  16 30 4 4

25TH PERCENTILE POINT = 6 . 4
50TH PERCENTILE POINT = 7 .2
75TH PERCENTILE POINT = 7 . 7

QUESTION NUMBER = 44
RATING 0 1 2 3 4 5 6 7 - 8 9  10
FREQ. 2 0 2 2 2 13 4 21 13 2 1

25TH PERCENTILE POINT = 4 .5
50TH PERCENTILE POINT = 6 .2
75TH PERCENTILE POINT = 7 .0

QUESTION NUMBER = 45
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 4 0 0 2 4 17 15 14 2 0 4

25TH PERCENTILE POINT = 4 . 3
50TH PERCENTILE POINT = 5 .2
75TH PERCENTILE POINT = 6 .3

QUESTION NUMBER = 46
RATING 0 1 2 3 4 5 6 7 8 9  10
FREO. 0 0 4 2 1 14 11 11 16 1 2

25TH PERCENTILE POINT = 4 . 6
50TH PERCENTILE POINT = 5 . 9
75TH PERCENTILE POINT = 7 .2

QUESTION NUMBER = 47
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 0 2 0 0  5 6 8  22 11 8

25T1I PERCENTILE POINT = 6 . 3
50TH PERCENTILE POINT = 7 . 4
75TH PERCENTILE POINT = 8 . 3

QUESTION NUMBER = 48
RATING 0 1 2 3 4 5 6 7 8 9  10
FREO. 0 0 0 0 0 2 6 15 18 10 11

25TH PERCENTILE POINT = 6 . 5
50TH PERCENTILE POINT = 7 . 4
75TH PERCENTILE POINT = 8 . 5
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CiüESTIüN NUMBEK = 49
KAlI.xIG 0 1 2 3 4 5 6 7  8 9 10
FKEO. 23 1 9 9 2 8 3 2 5 0 0

25TH PERCENTILE POINT =' 0 . 0
50TH PERCENTILE POINT = 1 . 7
75TH PERCENTILE POINT = 4 . 3

QUESTION NUMBER = 50
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 10 0 4 3 2 11 5 6 10 7 4

25TH PERCENTILE POINT = 2 . 5
50TU PERCENTILE POINT = 5 .2
75TH PERCENTILE POINT = 7 .5

QUESTION number = 51
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 13 3 2 9 5  16 5 5 4 0 0

25TH PERCENTILE POINT = 0 . 8
50TH PERCENTILE POINT = 3 . 8
76TH PERCENTILE POINT = 4 . 9

QUESTION NUMBER = 52
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 7 4 4 6  10 8 8 5 4 0 6

25TH PERCENTILE POINT = 2 .0
50TH PERCENTILE POINT = 4 . 0
75TH PERCENTILE POINT = 5 . 9

QUESTION NUMBER = 53
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 4 2 2 1 2 13 11 7 10 6 4

25TH PERCENTILE POINT = 4 . 3
50TH PERCENTILE POINT = 5 . 6
75TH PERCENTILE POINT = 7 . 4

QUESTION NUMBER = 54
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 0 2  2 2 0 3 6 8  13 26

25TH PERCENTILE POINT = 7 . 0
50TH PERCENTILE POINT = 8 .6
/5TH PERCENTILE POINT = 9 . 4

QUESTION NUMBER = 55
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 0 0 0 0 2 2 13 12 14 19

25TH PERCENTILE POINT = 6 . 8
50TH PERCENTILE POINT = 8 .1
75TH PERCENTILE POINT = 9 . 1

QUESTION NUMBER = 56
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 0 0 0 0 0 2 10 15 12 23

25TH PERCENTILE POINT = 7 .2
50TH PERCENTILE POINT = 8 .3
75TH PERCENTILE POINT = 9 . 3
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JUESTICJ.M NUMBER = 57
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 16 0 1 3 5  2 1 2 5 6 0 3

25TH PERCENTILE POINT = 0 . 0
iOTH PERCENTILE POINT = 4 .2
75TH PERCENTILE POINT = 5 .2

QUESTION NUMBER = 58
RATING 0 1 2 3 4 5 6 7 8 9  10
FREO. 0 0 0 2 0 2 4 13 16 18 7

25TH PERCENTILE POINT = 6 . 5
50TH PERCENTILE POINT = 7 .6
75TH PERCENTILE POINT = 8 .5

QUESTION NUMBER = 59
RATING 0 1 2  3 4 5 6  7 8 9  10
FREO. 6 0 0 2 2 9 8  13 14 6 2

25TH PERCENTILE POINT = 4 . 6
50TH PERCENTILE POINT = 6 . 3
75TH PERCENTILE POINT = 7 . 4

QUESTION NUMBER = 60
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 8 2 2 0 5  14 10 7 8 5  1

25TH PERCENTILE POINT = 3 . 7
50TH PERCENTILE POINT = 5 .0
75TH PERCENTILE POINT = 6 .7

QUESTION NUMBER = 61
RATING 0 1 2 3 4 5 6 7 8  9 10
FREQ. 4 0 0 6 0  12 9 15 7 9 0

25TH PERCENTILE POINT = 4 . 4
50TH PERCENTILE POINT = 6 .0
75TH PERCENTILE POINT = 7 .0

QUESTION NUMBER = 62
RATING Ü 1 2 3 4 5 6 7 8 9  10
FREO. 0 0 0 0 0 2 3 10 11 19 17

25TH PERCENTILE POINT = 7 .0
50TH PERCENTILE POINT = 8 .2
75TH PERCENTILE POINT = 9 .0

QUESTION NUMBER = 63
RATING 0 1 2 3 4 5 6 7 8 9  10
FREO. 0 0 0 0 0 0 0 2 10 18 32

25TH PERCENTILE POINT = 8 .1
50TH PERCENTILE POINT = 9 . 0
75TH PERCENTILE POINT = 9 .5

QUESTION NUMBER = 64
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 0 2 4 0 2 II 16 19 5 3

25TH PERCENTILE POINT = 5 .6
50TH PERCENTILE POINT = 6 .7
75TH PERCENTILE POINT = 7 .6
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OUEST I UN NUMBE« = 65
hating 0 1 2  3 4 5 6 7 8 9  10
EHEQ. 0 0 0 0 2 0 2 17 17 6 18

25TH PERCENTILE POINT = 6 . 6
50TH PERCENTILE POINT = 7 .5
75TH PERCENTILE POINT = 9 .1

QUESTION NUMBER = 66
HATING 0 1 2 3 4  5 6 7 8 9  10
EKEQ. 0 0 0 0 0 4 5  13 24 8 8

25TH PERCENTILE POINT = 6 . 5
50TH PERCENTILE POINT = 7 .3
75TH PERCENTILE POINT = 8 .0

QUESTION NUMBER = 67
RATING 0 1 2 3 4 5 6 7 0 9  10
FREQ. 0 0 2 0 2 2 10 10 19 7 10

25TH PERCENTILE POINT = 5 . 9
50TH PERCENTILE POINT = 7 . 2
75TH PERCENTILE POINT = 8 .2

QUESTION NUMBER = 68
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 2 0 0 0 2 8  14 18 8 8 2

25TH PERCENTILE POINT = 5 .2
50TH PERCENTILE POINT = 6 .2
75TH PERCENTILE POINT = 7 .3

QUESTION NUMBER = 69
RATING 0 1 2 3 4 5 6 7 8 9  10
FREO. 6 0 0 1 6 15 3 10 10 9 2

25TH PERCENTILE POINT = 4 .1
50TH PERCENTILE POINT = 6 . 0
75TH PERCENTILE PUINT = 7 .5

QUESTION NUMBER = 70
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 0 0 0 0 2 4 14 21 14 7

25TH PERCENTILE POINT = 6 .6
50TH PERCENTILE POINT = 7 .5
75TH PERCENTILE POINT = 8 . 3

QUESTION NUMBER = 71
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 0 0 0 0 4 6 9  27 7 9

25TH PERCENTILE POINT = 6 .6
50TH PERCENTILE POINT = 7 . 4
75TH PERCENTILE POINT = 8 .0

QUESTION NUMBER = 72
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 0 0 0 0 4 0 11 30 10 7

25TH PERCENTILE POINT = 7 .0
5DTH PERCENTILE POINT = 7 .5
75TH PERCENTILE POINT = 8 .1
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QUESTION NUMBER = 73
RATING 0 1 2 3 4 5 6 7 8 9  10
FREO. 0 2 0 0 0 2 0 7 29 12 10

25TH PERCENTILE POINT = 7 .1
5ÜTH PERCENTILE POINT = 7 .6
75TH PERCENTILE POINT = 8 .5

QUESTION NUMBER = 74
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 0 2 0 0 0 4 4 4  37 6 5

25TH PERCENTILE POINT = 7 .0
50TH PERCENTILE POINT = 7 .4
75TH PERCENTILE POINT = 7 . 8

QUESTION NUMBER = 75
RATING 0 1 2 3 4 5 6 7 8 9  10
FREQ. 12 0 4 0 4 7  18 9 2 3 3

25TH PERCENTILE POINT = 1 .8
50TH PERCENTILE POINT = 5 .2
75TH PERCENTILE POINT = 6 .1

QUESTION NUMBER = 76
RATING 0 1 2  3 4 5 6 7 - 8 9  10
FREQ. 0 2 0 0 0 2 2 9 15 12 20

25TH PERCENTILE POINT = 7 .0
50TH PERCENTILE POINT = 8 .0
75TH PERCENTILE POINT = 9 .2


