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CHAPTEK I
THE PROBLEM
1. Introduction

Since Dr. Peul S. Lomex hes been one of the foremost lseaders
in business educetion for & number of yeers and becsuse his philos-
ophy pertaining to this field hes exerted fer-reaching influence,t
it seems highly desirsble thet en intemsive study should be mede
of his writings, his sctivities, end his background in order to
determine his philosophy with respect to certain pheses of com-
merciel educetion.

This educator tskes the position thet business educction is
necessery becesuse & business system is necessery in present-day
society. He stetes thet e few generations asgo very little busi-
ness knowledge wes necessary, for the economie goods and services
which were needed eould be secured without spending money for them.
But, that todesy, when money is used &s & medium of exchange and
velues sre more difficult to determine, 1t is essentisl thet every
individuel whether & producer, en owner, or & customer should gein
en understending end epprecietion of the neture end function of
business @s & basic sociel imstitution in the totel sociel and
economic life of our psople.8 In the light of this ressonirg it
seems thet his ideas relative to business educetion have prac-

ticel import.

3 "Report Southern Commerciel Teachers Assocletion," Americen
Shorthsnd Teacher, 11:3, November, 1920, p.78.

2 »The Americen People Need Bettcr Business Educetion,”
Journel of Business Educetion, 11:1, September, 1935, p. 7.




Inasmueh es Dr, Lomex is spoken of &s en authority,3 &8s &
well-known speecislist in business and professional life,* and es
a nchalnr.5 an inspiring leader with & progressive purposa,6 and
& man possessing initlative and wiadﬁl,’ 1t would seem thet or-
genizing his philosophy into compact form is distinetly worth
while.

Moreover, as one of the most prolific writers in the field
of business education end =2s one who has had apprecieble 1nfluonce,3
it is important to delineate and analyze his point of view. One
is inclined to accept his point of view for he has expressed him-
self es believing thet any philosophy of commerciel education
should be besed upon intelligent research rather than upon dog-

matic opinion.9

S M. V. Johnson, "The Relation of Principles of Gemerel
Education to Principles of Commerciel Educetion,"” Americen
Shorthend Teacher, 10:2, October, 1928, p. 44.

4 nconvention Notes," Americen Shorthend Tescher, 11:6,
Februery, 1931.

S wConvention Notes," Americen Shorthand Teacher, 12:9,
May, 1932, p. 396,

6 1v14.

7 Edward J, McNemers, "Modern Methods of Teaching Business
Subjects,”™ Fourth Yearbook, Zastern Commercisl Tezchers Association,
1951' Pe xi.

8 Foreword, "Foundations of Business Education,” First
Yearbook, Eestern Commerciel Teachers Associetion, 1928, p. ii.

9 Ibid, p. 1.



2. Purpose of the Study

The purpose of this study is to discover, delineste end ane-
lyze the philosophy of commercial education of Peul S. Lomex in
order to determine his concepts of business education with refer-
ence to methodology, to the professional preperation of the teacher
of business education, to vocational and non-vocationel training,
and to currieculum construection, together with his views concern-
ing the relationships existing between business snd business edu-
cation, A eonsai;tant purpose of this study is to determine his
idess with reference to some problems which confront education
in general.

Since educetion must remsin en evolutionery force in &
democratic society, since education is the medium by which the
inherited culture of the race is transmitted,l0 and since the
complexity of modern, highly organized institutionel life mekes
the capacity to think end do & necessity, it is of greetest
importence thet some criteris be esteblished by which education
as & contributing force, in its present status, be judged. TFor
these same reassons, educators must determine what policies will
tend to meke education function more effectively in dealing with
femilier problems and elso in handling unforseen situstions.

Since this eptiuistic, fer-sighted educetor hes retionelized
his concept of eertsin problems perteining to business educetion,

and to some extent those perteining to gemeral educstion; and

10 , Benjemin R, Heynes, Problems of Teeching Elementery
Business Training, New York: PFPrentice-Hell, Ine., 1929, p. 27.




has formuleted his idees of business, es & socisl institution which
forms the groundwork of our clvilizetion, it seems timely and ed-
visable to sttempt to enalyze in & meesure his writings in order

to establish such e eriteries and to gleen his contributions towerd

the formation of definite policies for business education.
3., Method and Materiels

The librery method hes been employed in preparing this
study.

The meteriels used include articles by Dr. Lomex which have
appeared in professional megezines, books written by him deeling
with problems portaining to perticuler subjects in commercial
educetion, and printed asddresses which have been given before
business educetion groups. One fruitful source of meteriel wes
found in his editoriel comment which sppeared monthly for meny

yeers in the Journsl of Business Education. Another excellent

source wes found in his editoriels in the Esstern Commercisl

Teechers Associstion Yesrbooks. Lecture notes taken during the

summer session, 1938, et the Oklshoma Agriculturel end Mechen-
icel College, were also used., Numerous comments by his fellow
educastors provided en illumineting souree of reference regerding
the personel end professionsl qualities of this lesder in business
educetion,

Because Dr. Lomex is not only & versetile writer but also a
prolifie writer, this study cennot encompass the breadth end depth

of his writing. However, & considereble portion of it hes been



orgenized under chepter heeds as given in the teble of contents.
4, Limitetions

No particular limitetions are set regerding the treatment of
problems as to definite school levels. However, more emphasis
will be given to those of secondery school educetion, for as
shown later in this study the major contribution of wvoecestionsal
educetion, ineluding business education, will contimme to be be-
low the college level for & comnsidereble number of yeers to come.
This is due to seversl reesons, the mein one being the discrep-

ancy between the high school and college enrollment.
5. Definitions

There sre times when deflnitions serve ss guides to concise
thinking end tend to clarify subject metter. For these reasonms,
Dr. Lomex's definitions of some terms releting to education sre
cited.

In attempting to give rather concise definitions of edu-
cetion end business he points out the difficulty of doing so be-
ceuse the term represents very broed generelization of viewpoints
acquired from wide and veried humen experience. In the definl-
tions which follow he gives not the whole meaning that could be
applied to these words, but rether emphessizes whet seems to him
the charscteristic meesning of each term which is of outstending

significance to & sound philosophy of business educatlon.ll

11 wyhet Is & Sound Philosophy of Business Education,” The
Business Educetion World, 16:3, November, 1935, p. 197.




He says:
Education is e process of continuous growth in the power of
setisfactory edjustment of the individusl end of groups of
individuels, to desirable life experiences in ever endeevor-
ing to inereese humen welfare end happiness.

He thinks of business as a besic sociel and economie insti-
tution "closely and intricetely tied up with our whole modern
life, 13

His definltion of business education is & logicel outgrowth
of the concepts given sbove., He says:

Business education, in one sense, is & point of view in a
functionel evaluation of the soeciel imstitution of business
in its life relationships to the other socisl institutions.l4

In this connection it should be noted thet Dr. Lomex elways

uses the term business educetion, ealthough commercisl educetion

is the older term end the t-eugprna ere generally used inter-
chengeably, s
Other definitions are directly quoted:
By subject metter we mean thet pert of pest snd present

humen experiences which will best prepere individuels,con-
sistent with scelel welfare, to live life nobly &s they find

12 1bid, p. 197.

13 wphe Opportunitics of Business Educetion," Jourmel of the
Nationel Educetion Associetion, 23:4, April, 1934, p. 125.

14 gaitor's Foreword, "Nature of Business as & Highest
Cause," Eastern Commercial Teachers Associstion, Yearbook, p. 6.



it end seek to control and improve it.15

The proecess of learning is a process of reacting to things
observed, to things hesrd, to things reed, to a2ll forms of
ectivity,16

Skills ere ready-made res{onaes or fixed ways of behaving
in particular situstions.t?

By the term subject or course of study we meen the kind of
quentity and organizetion of subject metter in any unit of
instruction thet is offered within e given period of time,
es the second yeer of bookkeeping.l8

We mey define personelity as the sum total of the reactions
of any individual--physicel, mental, and emotionel.l9

Cheracter refers to the most basic traits, such es integ-
rity, loyelty, industriousness.20

A trait mey be considered es & unit type of resction.®l

By the term curriculum we mean & group of subjects or courses
of study, representetive of all mejor objectives of education,
ineluding that of vocation, and therefore representative of

& complete end well-balenced education, which & student

may pursue for an extended length of time and quelity for

e certificete, diplome or degree, as the cese mey be,22

15 Commerciel Teaching Problems, New York: Premtice-Hall, Ime.,
1929, p. 78,

16 1vid, p. 31.

17 1via, p. 156.

18 , Benjemin R. Haynes, Problems of Teaching Elementary
Business Training, New York: Prentice-Hell, Ine., 1929, p. 2.

19 , Helen Reynolds end Mergeret H. Ely, Problems of
Teeching Typewriting, New York: Prentice-Hall, Inc., 1935, p. 32,

20 1bhia.
21 1pia,

23 , Benjemin K. Heynes, Problems of Teaching Elementary
Business Training, New York: Prentice-Hell, Inec., 1929, p. 2.




CHAPTER II
ACTIVITIES OF DR, LOMAX IN RELATION TO HIS WRITINGS
1l. Professionsl Advencement

Beceuse idees gether vitality end sipgnificence iIn relstion
to the_qghisvenants, personelity, end cheracter of the person
expressing them, something of the activity, the life purpose,
end the personelity of Dr, Peul S, Lomex 1s presented in this
chapter of this study which is devoted to en enelysis of his
writings.

There ere so many interesting sidelights releting to the
professional progress thet Dr. Lomex hes meade, thet it is not
possible to errenge in ehronologicel sequence the various posi-
tions held, the honors conferred, end the wvarious eschievements
effected. One of the delightful things to be noted is the en-
thusiasm with whieh these honors and achievements sre reported
in the professional magezines by this great lesder's contem-~
poreries, friends, esnd edmirers. The following excerpt serves
as an exsmple:

A few months ago we reported the step upwaerd in educaticnal

etteinment, as measured by university titles, of Mr. Paul

S. Lomex, from essistent to essocliate professor st New

York University. News hes just resched us that our good

friend hes now received his Ph. D. so 1t will be our

good plessure from now on to address him with the dignified

title of Doector. The work of Dr. Lomex in the field of

educstion is well known. He hes been & leeder from the
word go. Coming to New York University in 1924, Dr. Lomax
hes been successful in orgenizing e four-yeer commerciel

teacher-treining course, lesding to the degree of B, S.

in Educstion, with sdditional work offered leeding to A. M.

and Ph. D. degrees. Already this course haes become one
of the lergest snd most populer in the School of Educetion,



drawing students from every section of the country. Dr.
Lomex's contributions to the megezines of commercial edu-
cation and his addresses before commercial teechers' con-
ventions from coast to coest ere indicetions of the clear-
ness of his thought, the forcefulness of his expression

end the persuasiveness of his menner. Upon the distinetion
which has been bestowed upon him we extend heerty congrat-
ulations.l

Such whole-hearted pleasure in the honor bestowed upon another
speaks eloquently of the inherent qualities of leadership, personsal
charm, and sustained scholership of the person receiving such favor-
eble comment.

Thet Dr. Lomex's friends and admirers ere scettered rether
widely over the United Stetes is evidenced in another of these
biographicel notes:

Western, as well as New York teachers, will be interested

in the appointment of Mr. Paul S. Lomax to the Vocational

Educetion Division of the New York Stete Educeation Depart-

ment at Albany. Mr. Lomax has been an enthusiastic teacher

of Gregg Shorthend and other commercisl work for a number

of yeers., He served with the Rehebilitation Division of the

Federel Boerd end will now work under Director A. L. Wilson

in developing the business treining courses in the contin-

uation schools of New York State. Prior to his connection

with the Federel Boerd, Mr. Lomex wes a Normal School in-
structor in Missouri end New Mexico.2

In eech of these notes one finds en enumeretion of steps
showing growth in professionel ststus. Thet each succeeding
step follows quickly upon the other attests the man's ebility.

In enother pessege, in which there is further enumeration of
the steps in this upwerd climb, thore is mention made (note the

underscoring) of one step which belies the old indictment thet

1 »School News end Personsl Notes," American Shortheand
Teacher, 7:8, April, 1927, p. 254.

2 wpersonel Notes About Our Fellow Teachers,™ American
Shorthend Teacher, 1:5, Jenuary, 1921, p. 147.




10

"those who cen, do; those who csn't, teesch:™

Mr. Peul S. Lomex, the present incumbent of the office of
president of the New York City Gregg Shorthend Teachers
Associstion, first taught commercisl subjects in Hennibel,
Missourl, Secretsery to the greaident of the University of
Missouri, Specialist in Commerciel Education for the State
of New !brk and leter Director of Commercisl Educetion

for the city Schools of Trenton, New Jersey, ere the steps
through which lr. Lomex progressed to his present position
with the New York University, in its Department of Commerce.
Lest yeer he wes Assistant Professor end he hes now teken
enother step forwerd in educetionel etteinment and has been
dﬁéignated hssociate Professor. Our congratulstions to

In order to be secretery to the president of the University
of Missouri this, then young men, had to prove that he was highly
proficient in the technicel skills required of such & position,

He still possesses this mastery of the skills necessary to the
secretery. (Witness the speed with which he writes besutiful
shorthend on the blackboard.) Yet, despite the mastery of these
skills--this ability to do--Peul S. Lomex disproved the old stete-
ment and beceme one of the really grest teschers of business

education.

2. Services as futhor and Editor

One of the greatest services that Dr. Lomax hes rendered
commercisl education hes been through his work as suthor and
editor:4

He initisted the yeerbook progrem of the Esstern Commerciel

Teachers Association end served as editor of the 1928,
1929, snd 1930 yearbooks; in 1932 he also initiated the

3 "Gregg Shorthend Associstion President Honored,"™ Americen
Shorthend Teecher, 7:1, September, 1926, p. 12.

4 "Baatern Commerciel Teechers Associstion to Honor Former
President," American Shorthend Teacher, 13:8, April, 1933, p. 321.




Nationel Business Education Querterly of the Netionel Edu-
cetion Assocletion Department of Business Educetion. He is
the suthor and jolnt-suthor of & number of books, including
Commercisl Tesching Problems, Problems of Teaching Book-
keeping, (With Agnew), Problems of Tesching Elementery Busi-
ness Training, (With Heynes), Problems of Teaching Economics,
(With Tonne), Problems of Teaching Shorthend, (With Shene end
Welsh), end & chepter in Teaching Business Subjects in the
Secondery School, (Edited by Jones). He hes been editor of
the Journel of Business Lducation sinee 1929, and is a con-
tributing editor of Junior-Senior High Sehool Clesring House
and of the Journel of Educationel Sociology. He has con-
tributed meny srticles to other megezines, and has been a
spesker on the progrems of numerous conventions.S

Since merely listing his services ss editor of the Eastern
Commercisl Teaschers Association Yearbooks and the Journel of Busi-
ness Educstion seems hardly sdequate in the light of the importence
of this work es viewed by other lesders in educetion, a brief story
of this service 1s given.

The Executive Boasrd of the Eastern Commerciel Teachers Asso-
cietion et its 1927 meeting in New York City adopted & three-ysar
program of greet importance to commerciesl educators. This progrem
called for the preperstion end printing of three yeerbooks as the
outgrowth of the 1928, 1929, end 1930, annusl conventions. Dr.
Lomex was chosen es editor of the series.®

The editing of this series wes not an easy tesk. To complete
such an undertaking one hed to possess not only vision and ability

but patience end unlimited perseverence.?

S Ibid.

6 "pnnouncement of 1930 Yearbook Easstern Commerciasl Teschers
Associetion,™ Americen Shorthend Teecher, 10:7, March, 1330,
p. 258,

7 1via.



President Peercy spoke of the association yeerbooks and the
service rendered by Dr, Lomax s follows:

Perhaps the most constructive effort underteken by our
hLssocietion (Eastern Commercial Teachers Associstion)

or by sny orgenizetion of its kind, has been the estab-
lishment of & definite yearbook progrem ., . . . This
progrem which wes begun in 1929 owes its origin snd
initial impulse to the inspiring leadership end progres-
sive purpose of Dr. Psul 8, Lomex, These books zre

& reel contribution to the litersture of commerciesl
educetion, emphasizing as they do the epplication

of the fundamental principlea of education to the
enlarged purpose of commerciel esducetion erystelizing
the objectives of our ennual deliberations and meking
evailable for teachers a record of ennusl accomplishment
end progressive achievement in the field of commerciel
education.®

One might well believe, in reeding this comment, thet Paul
S. Lomex surely took with him to the East some of the pioneering
spirit of the West, for, while the Esstern Commercisl Teachers
Association had been organized sbout 1900, for as indiceted above,
it remeined for this energetic, far-seeing educator to bring it

into its grester sphere of influence.

Very soon after the Journel of Business Educetion was leunched,

Dr. Lomex asccepted the editorship of the magezine. In his first
editorial he expressed his views regerding the purpose and function

of the publicetion. He seld in pert:

I have long felt the need in business educetion . . . .

of & journal which would serve as & forum for the defi-
nition, discussion end possible solutions of pressing
problems of fundamental consequence, not only to ourselves
but to the entire field of Americen education. We need

to view business education &s e vast releted educetionsal
enterprise whose work is cerried on in ell types of schools
« « s« » In order to unify the work and promote it omn a
really cooperetive scele and to bring sbout the profession-
alizetion of business education, &s it is thought of in

8 "Report, Thirty-fourth Annuel Convention of the Eastern
Commerciel Teachers Assocletion," Americen Shorthend Teecher,
12:9, Mey, 1932, p. 398.




13
connection with other fields of educetion, the diver-
gent views of the leaders of business education in this
vast array of institutions will need to be brought in-
to hermony.? 2
Dr. Lomax recognized the fact thet the publishers had rendered,
end would continue to render, excellent service in the interest of
businesa educetion; yet he was convineed an independent journel
wes needed es e medium through which might be developed srd furthered
the professionelizetion of business education as an importent field
of educetionel endeevor,l0
Beceuse he hoped to see some of these things achieved, and
beczuse he hoped to bring to business educstion, through the ex-
perience of the best lesdership of Americen business educetion,
en educational program of first importence to business leeaders,
supervisors and administretors, he acecepted the position as
editor.ll
In his concluding paregreph of thet first editorial he seid:
We earnestly ssek your cooperation, emthusiasm, best
thought and effort as professional collesgues in help~-
ing to contribute, through the Journal to the substential
development of business educeation as one of the most
potentisl and promising divisions of Americen secondery
snd higher educetion,l2
At the end of & ten yeer period, Dr. Lomex resigned from his
position as editor of the Journel of Business Education. In com-
menting upon his leaving this post, Robert C. Trethawsy reviewed
thet first editorial and pointed out that under Dr. Lomsx's

editorisl menagement, the Journal of Business Educsation had, in

9 "Editorisl,” Journel of Business Education, 1:8, p. 7.
10 1pia.
11 1pia.

12 1bid.



14
truth, served &£ll the purposes &s set forth ten yeers previously;
he concluded his srtiecle by saying of Dr. Lomax:

We have found him always esger to uphold the highest

ideel of the teaching profession end to meke the Journel
of Business Educetion serve the best interests of busi-
ness education. He has been a wise counselor end & good
friend. If the Journsl of Business Education deserves
the many good thinga whieh our friends have seid sbout

the publication during the pest ten years, it is lergely
due to the enthusissm, vision, end ebility of Dr. Lomex,l1l3

Through this statement of purpose end of its fulfillment some-
thing of the cheracter of the men, Lomex, is shown. This long pe-
riod of service required, in addition to those qualities set forth
by Mr. Trethewey, persistence, tolerence, and a spirit of friendly
cooperation that engendered the seme spirit in others, thus meking
possible a service which has been of great import in business
educetion.

The sbove quotetions reveal, not only the sincere admiration
of Dr. Lomex's rellniﬁiducators end their csuse for it, but some-
thing of the personel philesophy of the man who desires, seemingly,
to heve the combined thought end wisdom of &ll of those, who have
been designeted es leaders, brought within the reach of all who
are interested in geining & clearer understending of the problems
facing commereial education, and of the comstructive idess advanced,
not by himself slone, but by sll those who through reseerch or

observetion, have something to contribute.
3. Other Activities

In eddition to his services es esuthor end editor, he hss been

active in the work of numerous professionsl orgenizetions. Other

13 vPaul S. Lomex. An Appreciation," Robert C. Tretheway,
Journel of Business Educstion, 13:10, June, 1938, p. 7.




then those mentioned previously, he hss been president of the De-
pertment of Business Education of the Netionel Education Association,
president of the National Association of Commercizl Teacher-Training
Institutions, president of the New York Grege Teachers Associsation,
president of the Eastern Commercial Teachers Association, and
president of the Netionel Couneil of Business Educestion. He hes
served e&s a member of the executive committee of the Netionel
Associetion of Commerciszl Tescher-Treining Institutions, end es
chairmen of this sssociation's Reseerch Commission on the Education
of Business Teechers.l4 He is a member of Phi Delta Kappas, nationel
honorery undergreduete business education fraternity,lS and he wes
largely responsible for bringing sbout the orgenization of Delte
Pi Epsilon, national honorsry graduste fraternity in business edu-
cation, 16

His present position is as Professor of Education and Chair-
men of the Department of Business Education of the New York Uni-
versity School of Education, New ibrk City. The business teacher
program of the School of Education which was organized under the
immediate direction of Dr. Lomax continues to be his mesjor profes-
sional responsibility.l?

Teangible evidence of the high esteem eccorded Dr. Lomax, as
e result of the service he hes rendered through these activities,

is shown in his being ewarded the Eestern Commercial Teschers

14 (Compiled) Who's Who in Educetion, New York: Robert C.
Cook Compeny, 5:468, 1933~1934.

15 1pia.
16 Handbook, Alphe Chepter, Delta Pi Epsilon Freteranity.

17 "Ezstern Commercial Teachers Association to Honor Former
President," Americen Shorthend Teacher, 13:8, April, 1933, p. 321.




16
Associetion medel, The Eestern Commercial Teechers fssocistion
brings the importance of business educetion to the attention of
the nation by honoring certein members of its profession who heve
nede outstending contributions, The first commercial educator to
be thus recognized wes Dr. John Robert Gregg, in 1931, Dr. Psul
S. Lomax wes the guest of honor et the Eestern Commerciel Teechers
Agsociation banquet in 193%, =nd wes swarded the second medal to

be presented by that iseocletion,18
4, Personel Cherscteristics

Thus fer the discussion hes been concerned with the setivities
of Psul S, Lomex ez university professor, suthor, snd editor. How=
ever, there is enother part of the story thet is equally important--
thet pertaining to his personel cherecteristies.

Dr. Lomex is a proponent of integration, While scme educetors
believe thet it is subject metter thet is integrated, in Dr. Lomax's
philosophy it is people who are integreted. To him & well integrated
person is one who is tolerent of the opinion of others, has spirit-
ual depth, hes & cultiveted intellsct, tekes pert in setivities not within
his immediate voeetion, lives richly emotionslly, and makes friends
because of &n inkerent quslity of friendliness,19

In enalyzing the cherascter, the personslity, the sctivities,
the etteinment, the weelth of friemdship thet is his, it is asppar-
ent thet Psul S, Lomex, himself, 1s indeed a finely integrated

person.,

18 "Rastern Commercial Teachers Associstion to Honor Former
President," fmericen Shorthend Tescher, 13:8, April, 1935, p. Z221.

12 Lecture Notes, Summer Session, Oklehome Agrieultural end
Mechenicel College, 1928,



Throughout his writings epprecietive mention of the work of
other educetors is continuelly mede,20

While he faces facts which ere not elwsys encoursging, yet,
he reteins en optémistic point of view.2l

A well integreted person finds setisfsetion in his work and
epprecistes the velues in it. The quotetion which follows gives
en insight into Paul S. Lomex's estimaete of business educetion:

Sueh & great cause as thet of business education, con-

cerned as it is, direetly or indirectly with =1l the

realities of life in e cooperstive upbuilding of an

enduring end glorious Ameriean civilizetion, should

attract en incressingly lerge number of promising

young men and women of highest intellectuel end spirit-

ual worth who will dedicete their lives to & profes-

sionsl service of deepest devotion,?2

His writings reflect not only a sound, vigorous philosophy
of business educetion but also a delicacy of feeling and expres-
sion., In a Christmss editorisl, "A Mester Life Lives in the
World," #hd in en Eester editoriel, "Whet Eester Mesns to Me," 24
one finds rere beeuty of perception and expression. A few

pessages illustrate this besuty and likewise point to the inte-

gration of Dr. Lomex:

20 Editoriel Comment, Journsl of Business Educstion, 1929-1938.

2l mrhe Economic-Sociel Crisis and the Public High School
Teacher," Junior-Semior High School Clesring House, 7:5, p. 289,

and Editoriel, Journal of Business Edueation. 11: 4, Ps 75 Deeenbar,_

1935, end Editorial Journel of Business Educetion, 8:1, p. 7,
Septenber, 1932. '

22 First Yearbook, Esstern Commercial Teachers Associetion,
Foundetion of Business Education, 1928.

23 np Mester Life Lives in the World," Journel of Business
Educetion, 11:4, December, 1935, p. 7.

24 myhet Bester Meens to Me," Journal of Business Educstion,
13:9, April, 1938, p. 7.
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This is the beeutiful sesson of Christmes when the
humsn heart tends to rise to 2 new level of life in
relation to God end to menkind, so richly manifested

in thet Master Life who ceme into & dreery Romen

ruled world and brought hope snd cheer to teeming
millions of people. With and in His Life & new dig-
nity was attaeched to each humen life, whatever the
¢ircumstences of existence. . . . . What an smazing
transformetion from those deys of long sgo when the
prince of pesce ceme into the world to dignify humen
life in the likeness of God! Indeed, every men, women, end
child is worth educating for en increessingly better end
better reellzetion of a Kingdom of God end & true
Brotherhood of Men on Eerth,25

In the Easter editoriel there is ean equel charm of thought
and feeling:

The resurrection of Jesus Christ, which we solemnly
commemorete at Eester Time, naturelly has meny meen-
ings to different persons, and even to the same person,
according to the changing circumstences of life as it
unfolds slike with bitter end joyful experiences. How-
ever, to me the supreme meaning of Esster is the match-
less triumph of immortel Godliness over mortel worldliness.
It is the restoration of the Godship of Christ from the
egonizing Cross of men-masde sin, to which indeseribeble
torture He willingly submitted to show humesn beings the
sacrificial wey to eternel velues . . . « Life in its
living year after yeer, from Eastertime to Esstertime,
is & series of restorstions of the eternsl spiritusl
velues--of resurrections from the tombs of human de-
spair of individuels end nstions elike . . . . As long
as we sincerely strive to live in the Spirit of God,

es victoriously aschieved by Jesus, we with Him can
never lose faith in God end in our individusl selves.26

And finelly, & well integreted person is free of egotism,
Despite the faet thet Dr. Lomex has received meny honors and hes
been sccleimed by his fellows as & most worthy lesder, he still
reteins the truest eer-merks of the scholer--the widened horizon

which brings the reslization that lesrning elresdy ecquired is

25 mj Mester Life Lives in the World," Journsl of Business
Education, 11:4, p. 7, December, 1935,

26 myhat Eester Means to Me," Journsl of Business Educetion,
12:8, p. 7, April, 1938,




only a smell part of all thet cen be acquired. He deprecetes his
own leerning s he says:

Among the multitudes who stand in need of educetion, I

ineclude myself as ome of the most needy. Never do I

plead for education without hearing a voice which says

to me 'Thou ert the men,'27

The vast amount of writing that Peul Lomax he#t done, the
mmber of importent positions he hes held in thé lesding pro-
fessionel educationsl essociations eand orgenizestionz, together
with his work es lecturer, editor, end professor of education,
would indieate thet he has made his main contributions to edu-
cetion. It is surprising, therefore, in the light of these meny
echievements to leern that he is now under fifty years of sge end
probably at the threshold of his greastest contribution to edu-

cation in genersl end to business sducation in perticular,28

The chapter whiech follows is en asnslysis of Dr. Lomax's visws
regarding problems found in the teasching of elementary business
training, business srithmetic, sconomies, shorthend, typewriting,
dictation, and bookkeeping. The chapter ls necesserily rather
long for en attempt hes been made to extraect the essence of

spproximetely sixteen hundred peages of concentrated meterial.

27 wThe Economie-Sociel Orises ené the Public High Sehool
Teacher," Junior-Senior High School Clearing House, Vol. 7, 1933,
p. 289.

28 (compiled) ¥ho's ¥Who in Eduestion, New York: Robert C. Cook

Co., Vol. 5, 1933-1934, p. 468.
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CHAPTER III
COMMERCIAL TEACHING PROBLEMS
1. Introductory Discussion

Dr. Lomex hes made noteble contributions to business edu-
cetion in meny ways--through his construetive, frontier concepts
which merk him as a leader in esteblishing broad genersl idess
of netionel professionel import within the leasding business edu-
cation organizations, in teacher treining, supervision, curriculum
meking, and business reletionships. However, in enother field he
has mede equelly noteworthy contributions, end that is in his de-
teiled treatment of commerciel teasching problems as found in the
verious subjects in the commerciel curriculum.

In determining his methods end in selecting his meterisals,
the teacher sees certain problems confronting him--problems heving
to do with eims, functions, subject metter, procedures, cherscter
trait formetion, measurement, end releted problems.

The msteriel which follows summerizes Lomex's idees pertein-
ing to these topies.

Aims of Commerciel Tesching., Aims ere immediate goels of

education &nd should be thought of and expressed in terms of

accomplishment or the use to which the things to be learned sre
put.l Specific statements of aims tend to meke it possible to
select with greater exactness the tesching meteriels needed to

realize the eims.

1 Commereisl Teeching Problems, New York: Prentice-Hell, Ime.,
1928, pp. 38-41.
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These eins mey be thought of es heving to do with knowledge,
hebits, idezls, end powers snd should be presented from the stue-
dent'a point of view,2

Functions of Commercisl Teaching, If there.ls to be & sue-
cesaful reslization of commercisl eime end objectives es concelved
in relstion to the msjor objectives of educstion, then there must bhe
developed in the student the ebility to edept achool leerning to
life zituations; to unify end delence this leerning snd to relate
it to his prodlem-solving; to differontiets betssen things s
partinent or irrevslant to the solution of = probles snd to meke
praoper selection pertsining thereto; to wisely direct his own
lserning, thus becouing independent of the teseher; to epprecicte
and undsrstend whet he is .studylng through perticipetion In
sctusl life situstions; to meks use of his prezent educetion &s
e meens to further his trsining on higher levels,d

Problenms of Subject-istter. Dr. Lomex clesaifies the problems
of subject matter es those of sctivity emelysls end of subject
metter selection snd orgenizetion. Fe proposea thzt the subject
metter of dusiness educetion should be selacted out of business
or oecupztionsl setivity. This oecupetionel eneslysis method,
Lomex Points out, is dolng used inereesingly by imericen edu-
cstors as 2 meens of evolving &n eduestionsl program of “highest
good In e democretic soclety,"$ However this precticel educetor

2 comsercisl Teeching Problems, Prentice-Hell, Inc., New
York, 1988, ppe 5685 ’

3

ommercisl Tesching Problsms, Prentice-fell, lnc., New
York, The -

4 vte, p. 75.
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points out some of the shortecomings of the job enalysiz procedure
to those who might be overly enthusiasstic sbout its velue. This
method, he says, shows lack of refinement ss to process, involves
the question of trensfer of training, including, es this must, the
humen verient; reveals whet men sctuelly do at work but not whet
men should do; does not integrste an individuel as to cheracter
treits so thet he mey be able to control end solve the problems
of new situations,

After the job analysis dats have besn collected enu inter-
preted in terms of duty enalysis and cherscter treit enelysis, they
need to be systematically converted into clessroom teeching meteriel
by commerciel teachers trained in the scientific method.”

Principles of Learning, Importent prineiples of learning

according to Dr. Lomex consist, et leest in part, of the following:

1. Leerning is the result of prectice.

2. The best practice is precise practice.

3. The "precise™ prectice for initiel lesrning of eny
subject should be simplified practice within the worthy
life experiences of the student.

4, The student should learn "precise™ practice at the
best rete consistent with best quality.

5. The student should tend to learn e subjeet in lergs
rather than smell divisions.

6. Learning teskes plece in accordence with certein "Laws,"
as the lews of resdiness, exercise, effect, et cetera.

7. The student should acquire study hebits thet reinforce
leerning.6

Procedures in Commerciel Teaching. Dr. Lomex stetes thet there

are et leest "three types of tesching procedure to be used in the

S Commerciel Teaching Problems, New York: Prentice-Hsll, Imc.,
PpP. 73-98,

’ Commerciasl Teeching Problems, New York: Prentice-Hasll, Inec.,
pp. 109ff,




preperetion of a student for perticipetion in comprehensive life
situetions,” These ere: reflective-thinking procedure, skill-
building procedure, cheracter-building procedure.

He snelyzes the reflective thinking process into the follow-
ing steps:

1. Experiencing of & situation, actuelly or vicariously
in which & problem is present.

2. Consclousness of & reel problem, or "felt-difficulty,”
in the situstion.

3. Exeet and conecise definition of the problem.

4, Ascertainment and discussion of the pertinent subject
matter that is needed to solve the problem,

5. Anelysis of problem into its elements or component
perts.

6, Determinstion and discussion of the possible one
or more solutions or hypotheses of the problem.

7. Try-out of what seems the most pleausible solution.

8. Verification of the solution to see if it works.

9. If the solution is not praeticable, then try out
other possible solutions until one is found thet
is setisfactory.®

Dr. Lomex believes ean enelysis of this type should help &
teecher to guide the leerning of the student more intelligently
in his solution of business problems. He points out thst these
nine steps do not elwsys follow in the seme order and thet sll the
steps are not necesserily of equel significeance.

Lomex emphesizes the feet thet in every commercisl subject
both skill-building end reflective-thinking procedures ere in-
volved even though the reletive use of the procedures varies in

different subjects.

7 Commerciel Teaching Problems, New York: Prentice-Hall, Ime.,
p. 142.

8 Ibid, p. 143.
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He enelyzes the skill-building procsdure in the following
gteps:

1. The situetion in which the learner experiences &
need to acquire & perticuler skill in connection
with a perticuler essocistion.

2. The teacher sets a model of the skill to be lesarned.

3. The student imitetes the model.

4. The student criticizes his own product by checking
with the model, heving certain considerations in
mind.

5. The student drills to fix in his own leerning-
machinery or nervous system & correct eand autometic
response.

6, The student puts the new skill back into the field
of essociation or practical use.

7. The teecher gives periodic tests to determine
whether the student is keeping the skill et a
setisfectory stenderd of use.®

For en snalysis of the cheracter-building procedure Dr,
Lomex cites Charters®', The Tesching of Ideels, &s & noteble con-
tribution to an u#deratanding of the trilogy--reflective-~-thinking
procedure, skill-building procedure, and cherseter-building
procedure.

Messurement of Commereisl Teaching Results. Dr. Lomex states

thet since there tends to be & wide veriation of school merks or
gredes due to subjective standsards, educationel tests heving ob-
Jective standerds have come to be desireble medis for the eval-~
uation of teaching results. He says:
The meesurement of teeching results tends to become
scientific when the results are evelusted, as fer es
possible, in terms of objective faets, cerefully

scrutinized, rether then of subjective opinions,
dogmetically mainteined.1l0

9 Commerciel Teaching Problems, New York: Prentice-Hsll,
Inec., p. 158,

10 gommereiel Tesching Problems, New York: Prentice-Hall,
Ine., pa 170,




Lomex finds thet the educetional test ensbles the student to
compere his achievement with thet of other members of the cleass,
end with his own previous record; provides 2 means of dlegnosis
for use in remedial work; sets up stenderds of student achieve-
ments; provides date for determining promotion; esteblishes ad-
mission to high school or college; meassures the efficiency of
the teecher's instruction; provides dats for guldence; end es-
tablishes a basis for checking the comperative efficiency of one
school orgenization with other school orgenizations.ll

While Dr. Lomax approves of the use of educationsl or achieve-
ment tests, he would have commerciel teachsrs recognize the limita-
tions of such 2 testing progrsm, He lists the following limitations:

1. Educestional tests may not meesure zll outcomes of
teaching ., . . . or 211 outcomes of student leern~-
ing., Leerning is highly complex. It is mede up,
in each individuel of a certein combinetion or of
e blending of informetion, habite, idesls snd powers,
The tests are valid only for the leerning outcomes
that the tests reslly measure.

2. Educationesl tests which deel with the messurement
only of cless teec or lesrning results may
not mesasure the practical velue of classroom learn~-
ing results outside of the classroom . . « «

3. Educstionsl tests thet measure classroom leerning results
in eny commerecial subjeet et best usuelly meesure
only a smell portion of the totel leerning resulis.
It is importent to determine whether the smell por-
tion is truly a representative sample of the total
learning results.

4, Teschers should recognize the principle that no
one norm of performsnce cen be set up whiech will
have universel velidity for ell pupils or =1l
schools,12 becesuse of individuel differences,ld

11 commercial Tesching Problems, New York: Prentice-Hall,
IM-, w. 1?1-1730

12 g. M. Ruch end G. D, Stodderd, Tests end Meesurements in
High School Instruction, p. 17.

13 commereisl Teeching Problems, New York: Prentice-Hell,
Ine., p. 174.



Lomax believes thet the commereisl teecher should heve certain
eriterie by which to judge the scientific end precticsl worth of
educetional tests, One should find if a test sctually messures
what it is internded to measure, find whether or not 1ts reli-
ability coefficients heve been statisticzlly determined, deter-
mine whether the test cen be reesdily administered e&nd eesily
understood, see if purely objective scoring sufficee, find if
ell the norms ere relieble, end determine the comprehensiveness
of its diegnostic qnalitiea.l‘

As to adventeges, Dr. Lomex states thet these tests eliminete
personal opinion; meke possible & mors extensive sempling; compel
the student to give brief, definite answers; provide for quick,
accurate grading, thus saving time for more careful prepsaretion
of the tests.

As to disedventeges Dr. Lomex points out thet these tests
tend to test isoleted deteils of leerning rather then the orgen-
ization and functional use of these detalls, to place e premium
on pure memory, and to give too much emphsasiz to numerous minor
detalls rather then on a relatively few importent and inclusive
pheses.

Becsuse of the sdventeges end limitetion inherent in the edu-
cationel or echievement test and in the written_examination or
essey type, Dr. Lomex believee that better maa;ﬁrement of the

learning results cen be secured through the use of both types.ld

14 commerciel Teeching Problems, New York: Prentice-Hell,
Ine., pp. 174=177.

15 1bi4, pp. 169-177.



Applicetion of this Philosophy to Specific Subject Metter.

Dr. Lomex end those collaborating with him have epplied the above
philosophy very systemeticelly to the teaching of seversl business
subjects through the writing of the following books:

Problems of Teeching Elementery Business Treining, Peul S, Lomax
with Benjemin R. Haynes.

Problems of Teaching Shorthend, Peul S. Lomaxz with John V, Walsh.

Problems of Teaching Business Arithmetic, Paul S, Lomax with
John J. W, Neuner,

Problems of Teaching Bookkeeping, Peul S. Lomax with Peter L.
Agnew,

Problems of Tesching Economics, Paul S. Lomex with Herbert Arthur
Tonne.

These books show in deteil how the functions, sims, problems
of subject matter, prineiples of reflective-thinking and skill-
building procedures, cherscter trait formation, methodology, end
messurement cen be brought ?o conform to esteblished prineiples
found in educetionsl soeciology, in educational psyechology, end in
the philosophy of educetion. A summery of their studies follows.

In following Dr. Lomex's treatment of commerciel teesching
problems es found in elementery business training, business erith-
metic, typewriting, sﬁorthand. bookkseping and dietetion, en attempt
has besn made to choose from each study those toplcs which are
perticulerly significant to thet perticuler subject; the confines
of this study do not permit full study of each problem of esch

subject.



Since the course in elementary business treining is yet in a
somewhat nebulous stete snd becsuse the trestment of the subject
by Lomex &nd Heynes sheds much light on the problems connected
with it, considereble space in the study has besen alloted to their

constructive work in this perticular field.

2. Elementery Business Training
In Problems of Teaching Elementery Business Tresining is found

practicel tesching helps and the guldsnce in the sound educetionel
development of the subject.

At the time the book was writtemn, 1929, elementery business
treining wes e reletively new subject which owed its popularity
and importance somewhat to the growth of the junior high school
movement. But becesuse Dr. Lomex and Dr, Heynes felt thet the
subject hed so many potential possibilities for the entire field
of secondery education, and for all adolescent youth, they sttempted
to solve some of the problems connected with the subject.

One funetion of teaching slementery business treining lies
in stimuleting end directing students in sdepting the information
gelned in the cless room to asctusl situstions; as, for example,
utilizing erithmetic in lesrning peyroll practices, This embodies
the adeptive function. Elementary business training of the student
is made truly useful only when his specislized instruetion is wisely
unified with other subjects into & well-belanced educetion. The
writing of & letter is en exemple of the unifying funetion.

Thils unifying funetion should be supplemented by the dif-

ferentieting function; en exemple of the letter in elementery
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business trasining would be the writing of a ten-word telegrem--
differentieting the essentiel snd non-essentiel points.

Because the student must learn to disregerd informetion
irrelevant to & perticuler situation, his treining must encompess
the selective funetion. This would meen being able to select the
filing system best sulted to the needs of a particulsr fimm,

Elementery business training effords meny opportunities for
students to perticipete in self-directed learning sctivity. This
directive funetion is of highest importence for the "ebility of
the student to direet himself in thinking in sbstracts is one of
the indicetions of & trained mind,"16 Setting up & personal budg-
et is an sctivity of this type.

The laboretory work in the elementery business course provides
weys and mesns of developing in the younger students of the sec~
ondary group the ability to sppreciete end understand whet they
ere studying through participeting in reel l1life situations such
as school benking, ticket cempaigns, lunech room duty, simple
office duties and the like.

In addition to serving the perticipating funetion, this course
elso serves the preparatory function in thet the student geins
the besis for further and more exheustive study of business. TFor
example, keeping a2 simple cash eccount emphssized the importence

of record keeping and thus leys the groundwork for bookkeeping.l?

16 , Benjemin R, Heynes, Problems of Teaching Elementary
Buginess Training, New York: Prentice-Hall, Inec., 1929, p. 20.

17 1via, pp. 16-24.



The generel aim in elementary business treining is to provide
a commerciel subject for junior high school pupils thet is within
thelir capacities to lesrn, within their predominent interests, eand
suited to their degrees of maturity:

Junior high sehool students should be able to understend

in en elementery way fundemental principles of busiress

« « « «» 8nd business prectice which tends to be useful

to &ll persons regerdless of perticuler occupetions , . . .

should be able to exercise good business habits which

are needed by &ll persons regerdless of particular

occupstions . . . . should be &ble to hold high idesls

of business conduct, to cherish wholesome attitudes

towerd their fellowmen in business reletions, end to

have worthy esppreciestions of whet is good and just in

&ll their business deelings . . . . would bes able to

use their edventeges, the sbove . . . . to the solu-

tion of business problems thet tend to be within

their ebilitlies, worthy interests, snd maturities of
life experience,l8

The problems chosen by such & course should relate to busi-
ness practices which msy be vaslueble to the pupils who lesve
school premeturely; to subjects in which the pupils mey leter
enroll; to experiences which eneble the pupil to find whether he
haes an esptitude or lack of sptitude for business presctices, and
further business subjects; to life ectivities of the pupil in which
he needs guidance regerdless of ell previous consideretions, Thus
business educetion in junior high school provides in some meesure
voecetional training for those who lesve school premeturely end serves
es &n introductory course leading to the commereisl curriculum of

the senior high school.1?

18 1pia, pp. 36-37.

19 1via, pp. 27-42.
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In studying the problem of subject matter to be used in ele-
mentery business treining, the authors found that there seem to be
no clearly defined bounderies es to whet subject metter should be
included in the course. The most apperent wesknesses are lack of
correlation as to topics end lack of definite terminology. They
found one point of similerity in the outlines of courses in thet
in prectically &ll the sylledbi, the first psrt of the course per-
tained to generel or informetionel meteriel, the second part to
vocational meteriasl, thus filling the needs of the two groups
mentioned ebove,20

In elementary business training the enterprising teacher finds
countless situations in which 211 the principles of leerning as to
simplified, precise preetice within the worthy life experience of
the student cen be epplied. For example, some schools heve arrsnged
their banks to resemble & teller's cesge where all the formel re-
quirements of a commercisl bank must be met es to deposit tlckets,
signeture cards, properly draswn checks, bank books, and similar
meteriels,2l

An exsmple of the whole method teeching in elementary business
is thet of heving the student view by chart or otherwise, a business
orgenizetion in its entirety. Then within this whole view, to see
the whole work that is performed by each of the departments and

to see their interrelation.

20 1pid, pp. 45-64.

2l 1bid, pp. 68-75.



The pert method cen likewise be successfully esdepted to the
study of stock record cerds, sales slips, and verious business
forms. These parts greduelly come to be relsted es their rela=-
tionship to the entire routine of business is developed.Z22

Since the first pert of the course tends to be informetionel
and serves as & background of knowledge for gll students, the sub-
ject matter material should embody & study of the mesning of ser-
vice end cooperstion; of the necessity for order and system; of
the principles of business organization--the need end value of
business orgenizetion; of quelifications needed for success; end
of the elementery prineiples of sslesmenship.

The course should eslso include treining in meking written
spplicetions end personel interviews. In addition, it should
provide for informetion regerding commerciel banks, sevings banks,
postal ssvings, trust compeniss, use of definite forms of remit-
tences, end of verious serviees provided by banks.

It should ineclude practice in the use of directories end
reference books, snd of verious devices such &s telephone and
telegreph,

In the second part of the course, the subject metter meteriel
should deal with the duties end occupetions of somewhat related
elementery commerciel occupetions, such es messenger boys or junior
office assistant, meil elerk, filing clerk, billing clerk, pey
roll clerk, machine operetor, recelving clerk, ceshier, stock
clerk, shipping clerk, or other jobs tc be found in the school

community which ere open to adolescents. If more formzl sub-

22 1pia, pp. 75-76.

22
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jects such &s arithmetic, bookkeeping, penmemship are utimdgs 163 g
they should be thought of &s incidental to the course and hendled
as they mey be releted to the verious forms and prectices studied
in connection with the course, for the study of elementery busi-
ness occupsations together with the background of generesl informe-
tion and cheraeter treining pertaining thereto form the basis of
the course in elementary business treining for adolescents, &nd
the subject metter must be presented and errenged ss to teke
cognizence of that feet.23

Meny of the problems found in elementsry business treining
require reflective thinking. For example, the class hes been
studying checks, what they are and uses, how to write them, en-
dorsements, end the cashing of them, A problem erises--~John's
fether hes & bill that must be peaild st once, but he 1s out of town
and there is not sufficient cesh in the house to meet this debt.
John hes a bank asccount. He decides to pay the bill and let his
fether reimburse him. To do this, he must ascertain the neme of
the creditor, emount of bill, and must hendle the matter in a
business-like menner.24 This type of problem trains the student
in the invelueble method of reflective thinking. However, these

problems must be within the actual experience of the leermer, and

must be within his native cspecity. Dr. Lomex says:

25 Ibia, pp. 45-64.

24 1bid, pp. 88-96.



The abiiity to solve problems is dependent upon the ebility

to think possible solutions, and such sbility is in turn

dependent upon sheer intelligence, This consideration is

of mejor importence in high school educetion where an in-

ereesingly larger proportion of different degrees of netive

ability to leern--ranging from high to low I. Q.'s--are to

be found,25

The epplication of the characteristics of skill as propounded
by Books26 can be reedily be mede in the tesching of elementary busi-
ness treining. For example, James, & member of the class, wishes
to write & letter of application for a job &s office boy. He has
never written such s lstter, As a cless study, the teacher selects
the model for the letter snd places it on the blackboard or gives
each member of the cless a mimeogrephed eopi. Students write lete
ters. They ere read aloud snd discussed and evelusted by the stu-
dents in accordance with the model. After a satisfactory letter
has béen written, the class finds advertisements of vacancies and
writes letters of epplicetion. Thls practice continues until esch
member has perfected his skill., Jemes now writes end meils his
actual letter of spplicetion, Others may do so if desired. The
study is repested later in the year as & check up.27

The public school system is indicted for seemingly being

primerily concermed with the teeching of particular subjeets "rether

25 Commerciel Teaching Problems, New York: Pruntloo—ﬂhll; Ine.,
pp - 151"‘155.

26 williem F. Book, Leerning to Typewrite mith 2 Discussion
of the P!Eh_%l?ﬁl end Pedegogy of Ski New York: The Gregg Publish-
1ng Compeny .

&7 s Benjemin R, Haynes, Problems of Teac! Elementary
Bulnua Training, New York: Premtice-Hell, inme., 1929, pp. 100-110.
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then with the utilization of the subject metter for the development
of cherscter traits in the student."28

The procedure to be followed in cherscter treit development
consists in diegnosing the situation, creating desire for improve-
ment, developing & plen of sction, requiring practice, and inte-
greting the personality.

In elementary business treining these procedures msy be fol-
lowed mueh &s they would be in any course whers the personnel is
composed of edolescents. When & student shows that he is lsacking
in certein treits, steps must be teken to ascertein the cause of
this deficiency. Next, there must be ereated in this student a
keen desire for desirable idesls, In this conneection, & dis-
cussion of sterling qualities necessery to success 1s & method
of epproach, Practicel application of these idesls is to be found
through the studies of sutoblogrephies and in the life of the stu-
dent. The student must be given opportunity to practice these
qualities end the test comes when the opportunity to put this
ideel into ection presemts itself. In order to heve the ideel
become en integral pert of his life, the behevior pattern must be
estsblished.29 Indireet rether then direct method is perheps the
more desirsble of the two. The work in elementery business trein-
ing should be =0 asrrenged as to "create fevorsble conditlions for
this indirect morasl instruetion . . . . Through the conduet setiv-

ities of this subjeet, pupils may be given en understanding of the

28 1via, p. 114.

29 1bid, pp. 112-121,



sterling quelities which ere essentisl to success."90

The suthors ere convinced thet "0f all the subjects in the

commercliel curriculum, there is probably no other thet offers any

grester opportunity for cheracter development then elementery busi-

ness treining,"Sl
Since elementery business training sbounds in life situetions,

it can be presented so as to invoke real pleassure on the part of
students. DBeceause of the diversity of subject matter end the
alweys-present diversity in the students, the suthors recommend
no best method. However, twe illustrations of types of epproach
ere given, either of which should prove effective. These are the
application for position epproach, and the business orgenization,
epproach, Interesting projects and assignments heve been essembled
by the authors Ia easch plen of approaoh.aa

Since all leerning should be based on purposeful sctivity found
in actual life problems, one of the grestest possible advantages
of elementery business training iz thet it offers a wealth of op-
portunity for setive living and purposeful eetivity. It is thus
evident that extensive eguipment might be used in teaching this
subject.

The suthors have found thet verious utility compeanies, man-
ufacturers, telegraph and telephone companies, railroasds, banks,

and other organizations are vsry. gled to be of =ssistance in

9 » Benjamin R, Haynes, Problems of Teaching Elementary
Business Training, New York: Prentice-Hell, Ine., 1929, p. 122,

3l 1bid.

32 1p1d, pp. 129-151.
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supplying meterisls. Meny compenies will supnly organizstioa cherts,
graphs, job specification sheets, end sctuel business forms free
of charge. The essistence of the woodworking and sheet metal shops
can be secured in contributing to the equipment used in elementery
businegs treining. Thus the ingenious teacher ean secure & wealth
of equipment et & minimum cost. By means of this classroom equip-
ment, the text masteriesl mey then be used es & meens of correlating
end explaining the selected practieea.33

Since the boundaries of business eritimetic heve come to be
more cleerly defined, its subject metter mors definitely prescribed,
end verious techniques connected with the course more uniformly
accepted, less space will be devoted to business srithmetic then

wes glven to elementaery business training,

3, Business Arithmetic

Since Dr. lLomex end his colleborstor, Dr. John J. W, Neuner,
felt thet methodology &s to the teaching of business arithmetie
hed been somewhet neglected, thet business erithmetic hed been a
sort of "step-child"™ in the commercial educetion field, and that
some vigorous outspoken phllosophy on the subject would serve to
place business erithmetic in 1its rightful place they esccordingly
set sbout writing e book®® dealing with the problem of teeching

business srithmetic.

%3 1bia, pp. 155-160.

54 gohn J. W, Neuner, Problems of Tesching Business Arithmetic,
New York: Prentice-Hell, Ine., 1932.




A problem uppermost in the minds of the suthors is thet of
the lack of professionel preperastion on the pert of the teachers
of this subjeet. It is pointed out thet in recent yeers tesching
specielizetion in businees educetion hes become more nerrowed snd
more intensive. £nd, beceuse this specislizstion in business sub=-
Jeet hes tended to be in subjects other than business srithmetie,
such as secreterial studies end eccounting, the tesching of busi-
ness arithmetie is frequently esssigned to teechers "inesdequately
prepared both in content of subjeet end in methods of teaching,"35
Despite this unfortunete situetion and despite the fact that busi-
ness epplicetions occupy &n increesingly lerger pert in textbooks
in genersl arithmetic, business arithmetic is still widely teught
as a sepsrate subject.

Becsuse the subject matter in general erithmetic is devoted
to & considerable extent to business spplicetion, as steted sbove,
meny school esdministrators feel that there is no longer any need
for & specislized course called business srithmetic. However, busi-
ness men e£ll too frequently complain, snd classroom measurcments
show thet high school greduetes ere very deficient in their arith-
meticael ability.

Lomax and Neuner believe thet this evident deficlency shows
the need for the continuetion of a well-developed course in busi-
ness erithmetic under the direction of teachers who ere especially

trained for 1t.36

as,lohn J. W. Neuner, Prefece, Problems of Tesching Business
Arithmetic, New York: Prentice-Hell, Ire., 1932, p. iii.

6 Ibid, pp. iv, v.



The authors state thet business erithmetic hes two major
objeectives, nemely: commend of fundemental processes, and vocse-
tional preperation. It should encompass a knowledge of the re-
latlionships that exist between business arithmetic and business
mensgement, end speeific business oceupetions.37

In line with this concept, they meintain that the educational
value of direct and besic import in business arithmetic is thet
of skill development. However they agree with Wilaonae that an
edditional educational value of this subject lies in its infor-
mationel aspect as related to the mumericeal concept needed par-
ticularly in resding, in personal use, end in judging relative
values--for exsmple, understanding the reference to steel toanage_
produced, mileage on automobile meps, stock gquotations, dividend
declarations, snd sdvertising velues.2®

The suthors emphesize the fact thet "business erithmetic is
essentislly arithmetic adapted to business situetions." However,
they likewise emphasize the fact that since business has spreed
until elmost all social ectivities are involved in it, that the
problem of selection 61‘ topics becomes one for investigstion in
the light of occupational requirements, By mesns of the occu~
pationsal or activity enalysis method, the infrequently used

processes could be eliminated end more intensive drill epplied

to ths asaentials.‘o

37 1via, pp. 23-24.

% Guy M. Wilson, Whet Arithmetic Shall We Teech, Boston:
Houghton Miffein Co., 1926.

39 , John J. W, Neuner, Problems of Teaching Business
Arithmetlc, Wew York: Prentice-Hall, inc., 1932, pp. 33-35.
40

Ibid, pp. 35-37.



In order thet the vocetionszl objectives of the course which

the writers hold to be of major importance mey be reslized, the
subject matter in business should be so errenged ss to present a
"complete picture of the various situstions in which the different
problems occur."dl It is logiecally mainteined thet slthough "busi-
ness arithmetic is essentially e drill subject, business informetion
end situetions cen &nd should be constently presented so that the
pupil is not left with ebstract idees, but placed in contact with
living situetions requiring high degrees of skill and intelligence."2
It is pointed out thset interest mey be stimuleted by giving
the pupils "more opportunity to leern from business executives and
office workers of whet use business erithmetic 1s to them,43
Business erithmetic presents en excellent vehicle for the
combinetion in a single problem of the application of reflective
thinking, sequired skills, and certsin standerds of conduct, but
that these procedures tend to be fixed in the pupil's behevior
only through experience end continued practice.
The skill necessery to problem solving should be developed
to the point that the "response is more or less habitusl or auto-
metic.™ It is pointed out that one skill of greet importence 1is

thet of verifying results. When the pupil hes developed this skill,

4l 1via, p. 47.

42 1pia
435 Ibid, pp. 65-66.

44 1pid, pp. 72-74.
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he is then able not only to find his own errors and meintein his
own standerds of sccuracy, but to gein & clearer understending of
the processes involved. If a high degree of skill in the erith-
meticel processes is to be aequired, frequent prectice both orel
and written is essential. Due regerd should be given to accurscy
end & "reasonsble business stenderd of speed."49

Dr. Lomex and Dr, Neuner sgres with Cherters®® thet prectically
all school subjects offer opportunities for cheracter training.
Numerous excellent situstions arise in the teaching of business
erithmetic which mey be utilized in bringing sbout desirable traits
and their spplications. For exsmple, the problem of insurence
offers opportunity for discussion of such traits as cooperation,
foresight, heppiness, judgment, responsibility, end service to
society. Such discussions should be brought sbout through the in-
direct group method and should always be incidentsl to the main
theme, 47

There are two methods of procedure--the theoretical and the
business epplication epproech. Adventeges of the first method lie
in the feet thet business erithmetic may be teught by members of
the mathemetic depertment, and thet when this is done it helps
solve & staff problem, for the enrollments in the ususl meth-
emeticel courses are decreesing. In addition, the pupil becomes

en expert mathemsticien end learns to adept his knowledge to

45 1p14, pp. 85-87.

46 w, wW. Charters, The Tesching of Idesls, Adepted, Wew York:
MecMillan Co., 1927.

47 1bia, pp. 107-109.
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business practice, On the other hend, if business erithmetic is
taught by methemetics teachers, the subject matter and skills de-
veloped do not serve as preperation for work in bookkeeping and
business practice becsuse they ere too genersl; thus business
erithmetic becomes = generasl educationel subject, rether then a
vocetionel subject with direct commercisl Talue.4a

The business spplication approach mey be constructed through
the junior buslness training epproach, the celculating machine
approach, or the business situation and problem epproach., In the
first type the problems or drill exercises in the fundementsl
process ere sometimes given in the junior business training text-
books, the presumption being thet the business pepers, of cleriecal
occupstions discussed in the textbooks, have a definite reletlon
to business erithmetie. This method hes its disadventeges in that
the "scope of business erithmetlc is mede subsidary to the junior
business treining . . . . the drill meterial is inadequates . . . .
end . + + o junior business tralning tends to receive the greater
emphasis.”

Under the cesleulating machine approsch the fundsmentsal proc-
esses are celculeted on the machines, thereby eliminating consid-
erable drudgery end lessening the possibilities of inaccuracies
on the pert of the pupils.

Lomax and Neuner ere cereful to point out thet all business
informetion and methods of anelyzing the problems must be teught
before prectice on these problems is given st the machine.

The importent thing to be remembered in this epproach
is thet, while the machine is s mecheniesl substitute

48 1bid, pp. 112-114,



for the pencil, it is not & substitute for an intel-

ligent understending of the business situstion in which

the problem erises.49

In the business situetion epproesch, more time is given to
the development of prineiples and skills then in the junior busi-
ness tralning spprosch; the problems ere developed through situations
which represent conditions as they reelly sre in business, together
with sll the business forms involved; the main emphesis is placed
upon business practice.

Care must be teken to sse that the problems or aitu;tions
discussed be of good business practice.50

As regerds equipment the suthors teke the prectical voce=~
tionsl point of view and meintain thet in addition to the usuel
conventional equipment the business erithmetic clessroom should
be provided with demonstretion calculeting mechines most used in
the locel community., In sddition to this mechanicsl equipment,
the course mey be enriched through supplies of forms such as pay-
roll sheets, time sheets, sales slips &nd so on. As wes pointed

out in the discussion of junior business training, much helpful

meterisl mey be secured free.Sl

4. Bookkeeping

Enrollment in bookkeeping as a specielized course showed a
slight decresse over the nestion es a whole, eccording to statistics

compiled during the period, 1915-1828.

49 1pid, p. 115.
50 1bia, pp. 112-116.

51 1bid, pp. 133-135.



It seems that this decrease is due lergely to two fectors--onme,
thet elementery business treining is being substituted, to some extent,
for bookkeeping in the ninth grede; the other, that in order to meet
modern praeticesz in bookkeeping, the course is inereasing in difficulty,
therefore meking it necessary thet students who enrcll for the course
be somewhet meture and well qualiried.' Despite &ll this, bookkeeping
remeins one of the prineipel business subjeects in the secondary schools
of the United States, and for this resson, problems arising in connection
with it should be given serious attention,92

The stetement which follows leaves no doubt as to the views held
by Lomex regerding the chief aim of the course:

Bookkeeping is primarily vocetional, Students study

bookkeeping beceuse they hope, through such study, to

become vocationally efficient to such a degree thet

they may hold positions in business life.

This stetement does not detract from the idea that the general
knowledge end broed view of business which the student geins has
non-vocetionel value; it does, however, point to the assumption
thet this knowledge and broad view of business hes more vocationsl
velue then non-vocetional.9¢

Commend of the fundementel processes inherent in bookkeeping
is & correletive aim; development of ethicel chareeter is en aim
present in all 1earning.55

The time for offering the course hes erested considerable

discussion. The most accepteble procedure seems to be to devote

52 , Peter L. Agnew, Problems of Teaching Bookkeeping, New
YGI'kS Prsnt 13“'3&11 ’ Inc .y 1950 » pp - 1‘-‘10 -

53 1vid, p. 12.
54 Ibid.

55 1bid, pp. 12-13.
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the tenth and eleventh years to the study of general bookkeeping
end menagemnent in the twelfth year, lneluding enough accounting
to keep the student from losing the skill and knowledge previ-
ously sequired. Furthermore, the course in business orgenization
end mensgement mey be offered in conjunction with treining in the
operetion of bookkeeping mechines,58

The choice of subject metter metérials in bookkeeping should
be besed on ectivity enslysis, collective opinion, and survey.S5?
A certein degree of letitude should be ellowed in order thet the
teecher mey enrieh the course for the perticulerly cspeble stu-
dente.58

In the applicetion of functions to the study of bookkeeping,
perticuler emphasis is glven the selective function. It is ree-
ommerded that only those students who show sptitude for the course
be sllowed to enroll, or to continue with it beyond the firet ex-
ploratory yser.59 On the other hend students who show promise,
should be esdvised of the opportunities open to the well-trained
accountent, 80

The procedures of reflective thinking, skill building and
character treining ere reedily sdepted to the leerning of bookkeep-
ing. It is seid thet "by the process of reflective thinking, the

student mey resson out & response thet will be sdequete, end then

56 1bid, pp. 56-57.
57 1bia, p. 49.
58 1bid, pp. 59-60.
59 1pi4, p. 25.
60 via, p. 2.
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he should build this response into & skill."6l A number of plens
mey be followed in the development of ecceptasble quelities of cher-
scter, but the most objective eand probebly the best if properly
epplied, is thet of seleeting & number of people who are engeged
in bookkeeping, "enslyze the duties of these people end determine
the traits thst eppear to be of grestest importence in the suc-
cessful performence of these duties."82 It ie pointed out that
while "we mey emphesize the character traitz thet sre vocationally
importent, we must remember thet the chereetsr training received
in school must function in the lives of the students, not only
while they ere at work, but slso while they ere spending their
time off the job."63

The technicel training of the bookkeeping teecher should in-
clude, of course, comprehensive knowledge of bookkeeping end
eccounting; his other professional training should be similer to
thet of the teacher of economics or shorthand.

In addition to good desks, chairs and cebinets which would
be part of the equipment of the eclassroom, some of the more widely
used bookkeeping mechines should be provided, This provision would
eneble the school treining to more neerly conform to business re-

quirements in this respoct.54

6l peter L. ALgnew, Problems of Teeching Bookkeeping, New
York: Prentice-Hsll, Ine., 1930, p. 129.

62 1pia, pp. 145-146.
63 1b1d, pp. 146-147.

64 rpie, p. 201.
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5. Economics

Since the time-worn expression, "the old order changeth," is
peculierly esppliceble to economic theory, Dr. Lomex and his col=-
leboretor, Dr. Herbert Arthur Tonne, feel that & deteiled study6d
of the problems of teaching connected with this momentous change
in economic processes is timely.

The suthors point out thet the study of economies has now be-
come & definite pert of the school curriculum.56 However in their
opinion the more perplexing problem is not "to teach or not to
teach" economics, but when it is to be offered. They believe that
netion-wide studies need to be mede concerning the time to be de-
voted to it, and when it should be offered.

In the minds of the authors there is no guestion &s to the
value of the study of economics, even on the high school level,
beceuse it "affords continuity in the elements that go into the
curriculum" end affords a working kmowledge of certain socisl and
industrial problems. They believe thet since so meny students do
not continue in college, that a course suited to high school stu-
dent needs should be offered in the twelfth grsde.

The question as to where it is tsught, whether in the com-
mercisl depertment or the social seience department, is relatively
unimportant. However, the question of unity is importsnt: "De=-

partmentelization of subject matter, is fundementally, merely en

6% Herbert Arthur Tonne, Problems of Teaching Economiecs, New
York: Prentice-Hell, Inc., 1932.

66 High School Enrollment by Subject, for 1922 and 1928,
Office of Educetion, Mimeographed one-page circuler, 35, 871,
Weshington, D, C.: September, 1929.



administretive device; it should never be permitted to interfere
with the unity of education."67
As to the question "Is economies vocetionel?" Lomex and Tonne

reply:

Probebly one of the prineipal reesons why economiecs is

placed in the curriculum is that 1t hes unquestioned

vocational velues if it is properly tsught . . . . In

glving speciel ettention to the voestionel objective,

the business curriculum would naturelly be meds to in-
clude & course in economies.

The reason thet this objective ls eccepted more in theory then in
practice is becesuse the instructor usuelly has & strongly acadenic
viewpoint, snd deals in economic ebstrections rether than in prec-
ticel idess as epplied to vitelized meeningful topics which meke
of the vocationel objective e learning end teaching goel.

It is pointed out thet the vocatlonal velue of economics is
not es specific as that of shorthend but that its vocetional vealues
are not decreased because they are concomitent instead of foezl or
prinary, 69

These eoncomitent learnings are ell the more important
beceuse they ere merginel. Becsuse they are so easily
ignored end because they mey possibly funection far more
actuelly in life then will the direet school leerning

scquired, they should be given special consideration.’9

It is the opinion of Lomax and Tonne that "no proper under-

stending of the weaknesses end strengths of our Americsn government

ﬁ’ Herbert Arthur Tonne, Problems of Teaching Economiecs, New
York: Prentice-Hell, Ine., 1932, p. 24.

68 1p1d, p. 33.
69 1bia, pp. 33-74.

70 1pbia, p. 140.



can be had without & thorough reslizetion of the economic forces
that are sheping our destinies, "7+

Beceuse the aversge newspaper reeder has little conception
of these foreces shaping our destinies, he turns to the lurid ac~
count of the letest murder rether then reeding matter of nationel
import, Movies resort to trivial subject metter becsuse too few
people appreclate and follow deeper currents of thought. A back-
ground besed on & study of economics--trends of both the present
end the eerlier periods--would meke reading, travel, the movies,
end many other forms of enterteinment more truly worthwhile,”2

The study of economics is 2 course not only where necessary
knowledge cen be gained but where the importance of right ideels,
both of the group end of the individual, can be readily determined,”3

Lomex end Tonne find the eims in the teaching of economics?4
as issued by the public schools of St, Louls, Missouri, to be &
"sustained effort to set up for sctusl prectice a modern philosophy
of teaching,"75

Of ell the formel funetions?® of educetion, thie course, aec-
cording to Lomax end Tonne, probably serves the adeptive function
most effectively. Since the course holds & "strategic position™

in the currieculum,” previous courses of study can be adepted here

?1 nid’ Pe a8,
72 1bid, pp. 40-41.
73 Ivid, pp. 46-47.

74 Curriculum Bulletin on Economics, No. 29, 1926, Public
Schools, St. Louis, Missouri.

75 , Herbert Arthur Tonne, Problems of Tesching Economics,
New York: Prentice-Hell, Inc., 1932, pp. 55-57.

76 1via, p. 66.
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end made useble for later life in business or in college."™ For the
example: +the knowledge of economies mekes it possible for the book=-
keeping student to comprehend the "basic interrelation of expenses
and essets . . » o without 2 practical understanding of the relation-
ship between service and profit snd the entrepeneur ceannot long be
suceessful ,"77

Business education has attempted to fulfill the preperestory
function "by concerning itself solely with preparation for certain
specific jobs in business life," This sttitude has tended to lower
the status of business educetion of the secondery school level.
Since the number of students who sttend college is relstively smell,
one function of educetion should be to "anticipate growth that will
continue beyond the limits of the regular school period and permit
of adjustments to the new world of life experiences that lie shesd."78
A course in economies on the high school level rightly developed
end presented will contribute to the function mentioned herein by
establishing a richer background for the student, thus more nesrly
prepering him for solving problems found not only in the business
establishment but also in the sociel institutions which direetly
effect esch individuel.79

It is pointed out that there should be a close correlation be-
tween the amount of space given to certain toples in current lit-

erature and in the textbooks. Textbooks should devote zttention

77 1via, p. 8.
78 Ibia, p. 85.

79 1bid, pp. 84-85.
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to those phases of economics which are of greestest current interest,
for unless this 1s done, the text tends to be too theoretical. If
daily life velues eare not being utilized, they lack "proper balance
with regerd to the various economie topies they treet, "0

There ere two main methods of teesching economics--the suthor-
itetive and the developmentel. Both methods with their veristions
ere interwoven in almost any elass period; each has its asdventsges
end dissdventeges, The suthoritstive method should be utilized by
the inexperienced, less competent tescher; the developmental method
in the hands of & well-trained, experienced teacher possessed of
polse end clessroom tact cen be used to produce very fine results.
The latter type of procedure "tends to bring the elsss into a2 more
lifelike condition.," The discussion is conversationel, neturel;
however, it cells for skillful mensgement.Sl

Lomex and Tonne recommend that formel term pespers in economics
be left to the junior yeer in college. More will be accomplished
through the use of & few shorter pepers requiring s week of prep-
eration for esch,.82

Colleterel reading is a necessity. However they assert that
the reading assignment is useless unless the tescher finds & method
for providing recognition of the students' efforts.8®

Much that has been given previously in this study regerding
tests is eppliceble to the testing progrsm, with regard to economies.
However, emphasis is given to the ides that tests are vslusble not

only as one besis for determing grades, but for prognosis end

80 1pia, pp. 113-114.
8l 1bid, pp. 193-215.

82 1bia, pp. 247-248.

83 Ivid, pp. 248-251.
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diegnosis es well., Distribution rather then per cent of eschieve-
ment on & test is the best procedure to be used in esteblishing
marks,

Since Americen teachers sometimes feel thet requirements ere
quite rigorous, Lomex cells attention to the prepsretion require-
ments of teechers in Germeny. In the Germen schools, which ep-
proximste the Americen high school, the teacher of business end
economics must heve teken work which is equivalent to our master's
degree, must be able to speek fluently at leest two foreign lan-
gueges, must have hed actuel business experience, snd must have
served for two yeers ss a novice under the guldance of an expe-
rienced teacher before he is recognized as a full-fledged teacher.
Dr, Lomax advocates that in the Americen situstion, the minimum
requirements for the economics tezcher be the bacecaleureste degree.
However, he indicetes that the mere possession of a degree is not
necessarily proof that the teacher of economlcs possesses the abll-
itles required in teaching the subject. These abilities pertein to
beckground of kmowledge, skills, ideals, field of interest, prin-
ciples and methods of teaching. In the prospective economic teacher's
course, at least one-third of his total hours should be devoted to
economics end its allied subjects. Sinee economics 1s essentislly
e science of business, it would be advisable that some business

experience be required and curriculum credit given for 1t.84

84 Ibid, pp. 318-329,
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6. Typewriting

Dr. Lomex and the co-suthors, Helen Reynolds esnd Mergeret H.
Ely, heve treated the problems of typewriting quite comprehensively
in their book85 of epproximetely three hundred peges., In this study
many praiseworthy suggestions and idees ere of necessity treated
briefly or omitted entirely. Their opinions on some controversial
questions sre given more consideretion than points on which there
is more genersl sgreement.

The authors believe that since typewriting is the most populsar
of the business subjects, with enrolliment of approximately one mil-
lion students, it should be teught by well-prepered teachers. These
teechers should have at least four years of college training, end,
for numerous reasons, nerrow specislization should be avoided.

In relation to the msjor objectives of educetlon, typewriting
mekes its greatest contribution through development of the commeand
of fundementsl processes end voeastional efficiency.

In order to meet these objectives, it 1s pointed out that the
pupil should develop the skill necessery to errange maferisl in et~
tractive form to meet business or personal needs. He should learn
to type repidly end accurately when trenscribing from shorthand
notes, from direct dietstion, or from the dictephone; when composing
letters or other similar matter directly on the typewriter; when
preparing meteriels for various types of duplicating machines, In
eddition, he should esequire sufficient skill to write new straight
copy for fifteen minutes without error, and slso to write at & min-

imum of fifty words a minute for fifteen minutes with not more then

8§ Helen Reynolds and Mergeret H. Ely, Problems of Teeching
Typewriting, New York: Prentice-Hasll, Inec., 1935.
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seven errors. Releted skills pertain to filing ené to the seleetion
of the form, method, or lebor-saving device best adepted to the work
to be performed,86

In sddition to stteining the skill necessery as cited above,
social education is particularly important to the business educeation
student who must earn his own living.

This being true, the typewriting teacher must know whet busi-
ness requires of employees as to personslity trsits, end meke def-
inite provision for enabling the student to presctice end develop
these charecteristies,

Certeirn hebits receive specizl mention beceuse they rank high
in importent 1ists.87 These ere sccurscy, responsibleness, sys-
temetic hebits, courtesy, judgment, loyelty.88 A teecher who is
conscious of this important responsiblility regerding cheracter
training =nd personslity development will find many opportunities
for carryling out this work, usually incidentally but not neces-
sarily so.

An spprecietion of sccurecy is an importent factor in the
tesching of this trait; for this resson, setting sn erbitrery
stenderd should be avoided. If the student sees thet sccurete
typing mey be achieved by the "hunt and peck™ method, but that

correct technigue is sll-importsnt becsuse it leads to accurate

86 Ibid, pp. 21-22.

87 F. 6. Nichols, et el, A New Conception of Office Practice,
Harverd University Press, 1927, pp. 57-94, and W, W, Cherters and
Isadore B, Whitley, Anelysis of Seeretariel Dubies and Treits,
Baltimore: Williems and Wilkins Co., 1924, p. 57.

8% Helen Reynolds and Margeret H, Ely, Problems of Teaching
Typewriting, New York: Prentice-Hell, Ine., 1935, p. 37.




end more repid work, the right ettitude toward accuracy mey be ac-
quired, The right attitude towsrd eccurecy mey be encouraged by
discussion of inaccurecies s&s belng costly es to meteriel snd time,
both in & personel sense and &s regerds the employer, It is im=-

portant thet standerds of accuracy be real business stenderds, but

at the seme time, the standard sgreed upon should be the result of
cooperative decision by the pupils. The pupil should resct favor-
ably to this ideel of accurazecy at all times.
Other treits mey be developed through typewriting if the pro-
cedure is besed on right psychological snd educetionesl spproech,
The suthors belleve that the typewriting teecher hes an im-
portant pert in the development of the treit of responsibleness.
The pupils' sdmiretion for the teacher who exemplifies
the treit of responsibleness is a potent fector in es-
teblishing the desire for the treit in their minds. A
leck of repport between teacher and pupils will meke
the development of personelity treits e precticel im-
possibility.89
Cering for the clessroom, following instructions plsced on the board
--hendling meny routine duties afford opportumity for pupils to de-
velop this treit. However, &s pointed out in the above, the pupils
themselves must eppreciete the velue of standerized methods for
teking cere of routine matter end must agree that such procedure
is importent &nd that it contributes to the progress of the class.
It is of utmost importence thet the student reslize thet he
should develop meny desireble traits snd that they be possessed

in the proper degree--an overdose of frenknes: may become &nd

89 1v14, p. 4.
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unkindness. He must strive for en integreted personslity.?0

In the sequiring of skill, an unsatisfactory response should
never be allowed to be satisfying to the leerner, and when & cor-
rect response 1s mede, much sstisfection must be felt im order that
stimulus and response be repidly and economically strengthened.

This meens that the teascher must cbserve closely these responses
end commend es frequently ss possible the successful results.®l

It is pointed out thet the completeness of the neural conmnection
or pettern is determined by fregueney, recency, and intensity.92

These speclalists believe that the student of typewriting should
heve en ideel of workmenship” . . . . end . . . ." should be treimed
in disgnosing his own errors.” They glso believe that "speed and
accuracy cennot be seperated in production of useble typewritten
work--either for commercisl or for personal use," They likewise
believe that the commercially useful first copy should be the
stendard impressed upon pupils from the beginning,

Lomex end his co-workers are of the opinion thet typewriting
students should not be classified merely sccording to their mental
ebility. They cell sttention to the limited experimentation which
thus far shows & low positive relation between typing ability and
mental ability. They point out also thet & certain weekness exists
in thie experimentetion:

It is importsnt to observe thet in such experimentetion

a distinetion should be mede between the reletionship

of mental ability and of typing skill as shown in straight-
copy ebility, and between the reletionship of mental

%0 1pid, pp. 27-51.
9 1bia, p. 67.

92 1bid, pp. 70-73.
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ebility end of typing skill a&s spplied to such office-

problem situations es letter arrengement end tebulating.

It is conceiveble thet in the latter relationship, there

is & much more significant positive coefficient of cor-

reletion,93

The testing progrem in typewriting should consist of & va-
riety of tests covering every kind of typewriting experience, %4
The pupil’s cless grede should be based upon his whole iti
echievement in kaoﬁing with the desired outecomes for & particuler
semester., Reference is made to the difficulties involved in setting
up en arbitrery number of errors es constituting the basis for &
grade, in thet meterisl veries in difficulty, Sinece there are meny
fectors thet differentiste testing materiel, it is esserted thet

the grade for each individusl should be based on reletive stendards,9%

7. Shorthend

Dr. Lomex believes thet & subject which concerns ennuelly more
than one-hslf million students and approximetely fourteen thousand
teeschers "should be constantly end eriticelly evelusted in the light
of best eduestional theory end prantioo.'gs Since meny problems
arise in the teeching of shorthend concerning eduecational theory
end prectice, an effort hes been made to solve some of these problems
and to aid and encourege educstionel evsluation end development with-

in this subject.>’

3 1via, p. 201.
%4 1bid, pp. 209-210.

% 1bid, pp. 219-225.

—96,70hn V. Welsh, Problems of Teeching Shorthend, New York:
Prentice~Heall, Inc., 1950, Prefece iii.

97 Ivia.



Of the cerdinal objeectives of education, it is believed that
shorthend is more directly concerned with vocatlion and commend of
fundemental processes then with any of the other objectives. How-
ever, they assert thet development of ethicel charscter is always
present as an objective,

"It is the best development of the individuel's personal quel-
ities thet 1s the primery goal of all educetionsl efforts,"98 This,
it would seem, concerns any end ell subjects in the curriculum.

It is pointed out thet there are certein fundsmental processes,
generelly regarded es tools, whieh pertain to any subjeet; with short-
hand these are symbols or cheracters by means of which spoken thought
is recorded. It is through commend of these shorthand tools thet
vocetional control becomes & fact.

Dr. Lomex end his co-worker, Dr, John V, Welsh, find that these
two mejor objectives of shorthand in themselves embrace knowledges,
skills, idesls, end powers, end that these must be skillfully blended
to bring sbout "efficient stenogrsphie practice." Through the various
funetions of commerciel education, which are explsined on page twenty-
one of this study, these elements ere unified into complete shorthend
leerning, which comprises understanding the principle, epplying it
with speed, eese and precision; reading beck rapidly snd accursately;
end transcribing in sccordence with best business standards,

This trensceription power comprises one very lerge phese of the
stenogrepher's office practice and comprehends meny correspondence
situstions. It includes prepering letters from complete dictstion
by the employer, from brief notes mede on the mergin of incoming

letters, teking telegrams, sending them out correctly, handling

98 1pia, p. 12.
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confirmations and similer office problems; this power slso includes
teking meny letters et one sitting end transeribing them, perheps
many hours leter. Since these powers sre developed best through
precise practice, the "office practice situation needs to be in-
cluded even in shorthsnd theory clesses, as essentisl medis for
leerning the theory,"?9

The suthors believe thet shorthand, beceuse of its inherent
neture, conforms very specifically to the lews of 1aarn1ng.1°° In
applying these lews to the learning of shorthend, they emphasize
the fact that "mo eims in teaching shorthend can be reslized unless
the student hes learned how to direct his own leerning effort."™
The development of this independence on the part of the student re-
quires e careful approsch by sn experienced, treined teacher--one
who becsuse he knows how to direet his own lesrning can assist others
to direct theirs.

Another point emphasized is the process of lesrning shorthand
through variety in epproesch end procedure. This verliety is essential
beceuse the development of shorthand skill, which must be highly
developed and refined, requires endless repetitive practice which
cen assume deadly monotony unless the teacher builds up the correct
emotional responses in the students by the right blending of routine
end of chenge in procedure,

A weskness in teeching which these authors seek to correct is

the lack of direction sttached to the home work assigmment., Their

99 1pid, pp. 10-42.

100 see p. 22 of this study.



definition of a good assignment is "work commenced in c¢class to be
finished at home™ is & good one, If the assigmnment is properly mede,
much of the problem solving or refleective thinking whiech must be
done in leerning shorthend cen be done et home in retionelizing

the work of skill building.

The best method of tesching shorthand is not the deductive
method with its emphesis upon learning prineiples, for "rules sre
learned not by reciting them, nor even by talking about them but
by using them.” The synthetic method of presenting shorthend through
consonants, vowels, and finelly words, is set eside as being in-
adequate and not in hermony with the lews of leerning. Learning,
it is meinteined, takes plece through en analyticel procedure rether
than through synthetic and deductive methods, The direct method is
conducive to the best results, for insteed of the cumulative proce=-
dure where one bullds from the simple to the complex, one staris
with the complex unit--the sentence and breeks it down into words,
syllebles, letters end then rebuilds.l0l The steps in accordence
with this direect or snalytic method are:

1. Stetement of eim.

2. Review dietation,

3. Orgenizstion chert.

4, Order of presentation.

5. Motivstion.

6. Dictation of new meterisl.

7. Skill building.

8. Connected dictation of new meteriel.

9. Assignment,l02

None of these steps can be eliminated in satisfactory teaching,

it is asserted.

101 1pia, pp. 120-124.

102 1pia, p. 125.
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The greet sdventege seen in the direct method is that there
"is no tremsitionel period between theory and tremscription clesses,l9®
Lomex end Walsh bellieve that = lerge portion of the energy expended
in a dictation class should go into the building of shorthand voceb=-
ulery--shorthend vocebulery is defined as & "stock of shorthand out-
lines which are reasdy to be written sutometicelly, ilmmediately after
the words have been dictated.,"” In connection with the definition,
they maintein thet "The principles may have been leerned end the
words first written according to prineiples; but, through repe-
tition, the prineciples fade and the setuel outline as & unit is
called up when the spoken stimulus is heard."

Lomax and his co-worker are considerably disturbed over the
status of transeription; they believe that the process of tren-
seribing is sufficiently important to justify costly reseerch in
order to find better means of procedure, They feel that it is &
complex setivity in whieh so many elements blend thet & greet deal

of misdirected effoirt is expended every semester in trying to mester
14,1%

103 1p1a, p. 138,

104 1vid, p. 145, pp. 200-202.
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In the secretasrisl course, s time plan regsrding theory, tren-

scription, and office practice is devised. This is best illustrated

by the sccompenying graph}05

First Year Second Year Third Year

Theory

enscription

////// Office
///// Practice

‘/'

P

Y

L

This chaert shows how the emphasis on theory, transcription, and
office prectice shifts throughout a three year course.

Since Dr, Lomex end Mr., Welsh heve dealt with practicslly every
phese, every problem, eech detail of shorthand teaching in the light
of best educational psychology, it is impossible to cover their
point of view completely. The stetements which follow give their
ideas regarding questions which are frequently asked by the average
shorthand teacher.

Students should not be sllowed to erase,l06

Dictation at a raete that approximetes the office situation
should be used,107

105 1bia, p. 89.
106 1bid, p. 169.

107 1pia, p. 172.
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Notebook work should be cerefully deted,lO8 end ss
carefully greded as time permits,

Bleckboerd models should be set if beerd is ruled;
penmenship must be stressed,l09

Reeding should be utilized es en eld in echieving skill,110
the resding should be timed.

Principles should be reviewed as often as the class
shows need for it.lll

Vocebulery should be built of the most frequently used
words. 112

Rate and comprehension should be stressed in developing
shorthend resding ebility.l1ld

Stenographic power must be viewed &= composite of
dictetion, tremscription, snd office practice,lléd

I 1s held that the testing progrem should involve reflective
thinking and should include both the enalytie end synthetic type--
the student should be tested on his knowledge of the perts of short-
hand snd also on his ebility to put the "shorthend theory together
in e dictation 2nd transeription problem, "

A word of ceution is given "to those teschers who feel thet
knowledge of subject metter and business experience zre the only
essentials in the educational equipment of a teecher of shorthend,"119
Sueh a tescher should have thorough professionel preperation, in-
cluding certein professionsl courses end general business educetion
consisting of prineciples of business organizetion and menegement,

economics, business finance, and business English. He should

108 1pia, p. 173.
109 1pi4, p. 210.
110 1pia, p. 211,
111 1bi4, p. 210,
112 Ibid, p. 205.
113 1pbia, p. 211.
114 1pi4, p. 215.

115 1pi4, p. 150.
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possess funetionsl skill generzally included in secretarisl activity.
And finally, he should posseas those traits which ere considered
desireble for £ll teechers; and, in addition, possess in bountiful
measure the traits of opemmindedness and initlative. These qualities
are stressed beccuse "the revisions of shorthasnd systems, the cheng-
ing methods of instruction end the inereasing eomplexity of the
modern office situstion indicate that shorthend is dynamiec rather

then stetic.” The shorthend tescher must be cognizent of this faet.l16
8. Dictation

In connection with the problem of dictation, Dr. Lomax says
thet a good stenographer must meet at least three minimum conditions
in taking dictetion--he must have efficient command of the mechenies
of the spoken languege, must know thoroughly the shorthend theory
which symbolizes the dictated material, and must be able to com-
prehend the ideas and meanings of what is being dleteted. He believes
thet the first two essentials have tended to be well apprecisted
and observed by shorthand teschers, but thet the third essentisl
has not been fully apprecisted and amphasised.n"'

In order to improve the student's sbility to gresp meaning,

Dr. Lomax would heve a pupil gain some kind of direct, or first-
hand experience, of his own by which to understend the meening of
the ideas involved in such terms as bill of leding, consi nt,

power of attormey. He egrees with Knudson when he says, "Without

116 1pia, p. 149.

117 "How Cen & Pupil's Ability to Gresp Mesnings in Shorthend
be Improved," Business Eduecstion World, 15:2, p. 129.




this background, vicarious experiencing mey emount to no morse then
going through the motions of learning, in which cese the symbol of
en idee mey be sequired without getting the idea at all,"}18

In eddition to this prineiple of dirsct experience, Dr. Lomax
would have the experience sufficiently complete "to enable 2 ste-
nographer to comprehend the beglmning, development, and possible
or sctusl gutcome of the business metter."119 He is definitely of the
opinion that if a stenographer doces not heve this complete lesrning
experience he becomes & mere humsn mechenism, more susceptible to
errors than & mechine mechenism, and does not balong in an office
where importent business decisions ere being made,l20

It is bellieved that this shortcoming, ss to ebility to gresp
meaning, does not lie with the teaching procedures but largely with
the dictetlion meteriels, Most letters in dictetion meterisal sre
"isolated bits of business experience instead of being releted series
of letters which comprise a complete developing business situetion."121
Since pupils cen only conjecture whet mey have teken place before and
efter any one letter event, Lomex suggests that teachers orgenize
their dictetion materiels into connected or sequentiel business,
or other life, experiences so thet the pupll mey gein a m:.;o in-
telligent idesa of cause and effect as related to differing expe~

riences, 122

112 Cherles W, Xnudson, Eveluation and Improvement of Teaching,
New York: Doubledey, Doran and Co., Inc., 1932, p. 57.

119 , John V. Welsh, Problems of Teeching Shorthend, New
York: Prentice-Hsll, Inec., 1930, Prefeace iii.

120 niﬂ. p. 1%0.
121 1pia.
122 1bi4,
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Summary

These are the things which occur agein end again throughout the
meny publications end declasretions of Dr, Lomax, end thet can be def-
initely seid to represent his point of view with reference to the
problems of teaching.

The aims of business educstion should be specifically stated
and should be sttalnable within the time limite of the course to
which they pertain,

The functions of educstion and the laws of learning are peculier-
ly fitted to business educetion courses.

Procedures employed by the business educstion teescher in present-
ing his subject should bs in keeping with modern psychology.

Both the objesctive and essay types of testa sre needed to mes-
sure the results of business educstion teaching,

The student must learn how to direet his own leerning.

Activity enelysis techniques should be employed in the selec-
tion of subject matter and teaching meterials.

Three important teaching procedures sre reflectlve thinking,
skill building, charecter building.

Elementery business training provides in some messure vocational
training for those who leeve school premsturely, and seryes as an
introduetory course to the commereiel curriculum of the high school.
The course contains both informetional and voeational meterial. There
is probably no other course in the commercial curriculum thet offers
grester opportunity for cherscter development then elementary busi-
ness training.

There is need for a well-developed course in business arithmetic.
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This course should be divoreced from general educetion and should
be under the direction of a well-treined teacher of business edu-
catlon,

Business arithmetic hes two major objectives, nemely: commend
of fundemental processes, end vocationsl preparetion.

Bookkeeping is primerily vocationsl. Only those students who
show eptitude for bookkeeping should be permitted to emroll in it.
Students who do show aptitude for it, should be advised of the op-
portunities open to the well-trained sccountent. Bookkeeping me-
chines should be provided.

Economics is now & definite part of the school curriculum,

Its vocationel velues are not decreesed becsuse they are concomitant
instead of focel or primery.

Typewriting mekes its greetest contribution through development
of the commend of fundsmental processes &nd vocetionsl efficiency.
Further experimentetion may show a significent positive correlstion
betwesn mental ebility end typing ability when epplied to office
problems.

Shorthend is more directly concerned with vocation and commend
of fundesmeutel processes than with any of the other objeetives.

The direct or enelytic method provides 2 good approach to the learn-
ing of shorthend.

Trenseription is & complex setivity in whieh meny elements
blend. The problem of teaching it is sufficiently importeant to
Justify costly reseerch.

A good stenogrepher must heve efficlent commend of the me=-

chanics of English, must know the shorthend theory thoroughly, and



must be able to comprehend the idees end meaning of whet is being
dietated, Complete lesrning experience enables the student to com-
prehend the beginnlng, development, end actusl outcome of the busi-
ness metter.

In addition to his speciszlized training in his partieculer field,
related flelds, and methodology, & teacher of business subjects
should have & background of genersl educetion. Actuasl experience
in business is very desireble if this experience is diversified--
that is, not confined to routine which has little or no educe-
tionel value, but is the type that brosdens the teecher's per-
spective, enables him to observe modern office precticss, to find
the demends thet verious kinds of businesses meke of its workers,
end to determine some of the reletionships thet should end do exist

between business and business educetion.

This chepter hes dealt with Lomax's treatment of the teaching
problems connected with the subjects usually found in the business
educetion curriculum; the chepter which follows delineates his 1dess
regerding & new plen for the orgenizetion of the subject metter of
these business educetion courses of the curriculum into departments,
it elso gives his ideas concerning methods of revision, grade level
pleecement, and procedure for orgenizing the business educetion

curriculum in & teacher training institution.



CHAPTER IV

CURRICULUM

Before Dr, Lomax's philosophy regerding the curriculum cen be
determined, it is necessary to find whet he regaerds es the central
or controlling objective of sll education, and finelly the central
and controlling objectives of commercial education--the curriculum
is of necessity the outgrowth of predetermined objectives. He says
thet the educestionel work of our public-school system in the Amer-
ican democrascy hes been conceived as one of sociel purpose end gual=-
ity end, thet because of this purpose, training for eitizenship in
a democreecy hes become s centrel cbjeetive, He hes found thet this
objective and that of striving for occupational efficieney have
been the only msjor objectives on which the leaders in business
education heve tended to be in unenimous esgreement; that despite
this egreement the school product, regerdless of the grade level,
epperently cennot cope intelligently end sdequately with needed
ad justments end readjustments in lerge-scale living along nationel

end international um.l

l. A New Plen for Depeartments

In order that the schools mey render a greater, or rather e
more effective service in making possible these adjustments, Dr.
Lomax proposes that a specific end thoroughgoing reorganization

of the secondery-school curriculum be msde. He recommends that

1 »rne Beonomic-Social Crisis end the Public High School
Teecher,” Vol. 7, Jenuary, 1933, p. 288, Junior Senior High School

Cleering House,
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those meking the revision keep iIn mind thet meny school sdministrators
need to be guided im the edoption of chenges that would be mppro~
priete in the present situetion of soclaty.”

Oreater simplicity and unity should be brought sbout in publie~
high-school ecurrieuls in order thet puplls mey get both a speclale
ized end unified educstion by which they mey wisely develop, indie
viduslly and collectively, in esccordence with the highest ldesls
of humen etteinment,®

In his opinion the foeal polnt in the secomplishment of lerger
unities emid extensive speclalization, is the soelel Inatitution,
as thet of business, government or homs, rather then the present-
dsy esmphesis on techmnique, 23 thet of bookkeeping, msthemstics, or
lengusge, He illustrstes by polnting out thet In teaching business
subjects, the technigues of typewriting, shorthand dictation, tran-
seription, bookkeeplng, filing, business letter writing, and pea=-
manship, huve been stressed rather $hen the meaningful use of the
techniques in the functionel 1life of business, trested as a large
inciusive sociel institutlion, depesdent wpon the well-beling of ell
other fundementsl soclial institutions, He further points out that
in comsequence, while puplls heve tended to become efficisnt tesche-
nicians ss iypists, stenographers, bookkeepers, filing clerks, end
the like, these pupils bave failed to & grest eoxtent to understand
the meaning, functions, znd soclal mission of business life itself,
emid which they hsve efficiently preeticed thelr techniques.4

2 1v1d, p. 289.
3 1vt4, p. 290,
£ 1via.



Dr. Lomex asserts thet it is e Herculesn tesk for & student
to correlate all the miscelleneous end multitudinous learnings
he eoquires in six years of secondery education; thet it is prac-
tically impossible for him to unify the grest pumbser of highly
differentieted subjeets tsught by highly speeielized instructors.
In this, he sees additionel reasson for revising the present cur-
riculum; he believes that this complexity cen be simplified by tsek-
ing the sociel institution of business and considering its sctivities
in the light of ell secondery school learning activities, in order
to determine to what extent business eduecetion permeates the whole
secondery system, He asserts thet business education, which deals
with the soelel institution of business as a form of economie
orgenizetion seeking to utilize our sociel resources of labor,
cepitsl, naturel resources, and usable knowledge, for the purpose
of gretifying the humen for food, elothing, shelter, government,
orgenized recresation, religion, end eduecation, is not confined to
the commerciel department but is found in such fields es English,
methemetics, end sociel studies.’

He further asserts thet this is to be expected, for as busi-
ness activities are interwoven in ell soeial asctivity, so business
education activities tend to be interwoven in sll secondery school
subject activities., Dr. Lomex is convinced that this natural cor-
relation should be mede the basis for active plenning.6

Regarding the velue of this correlation, he says:

The power to use education in life situations is
fundementally the power o correlete educsation in

5 "Correletion of Subjects in Secondary Sechools,”™ The Fourth
Yearbook, National Educetion Associetion, Department of Classroom
Teachers, 1929, p. 157.

6 Ibid.
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life situations . « « « An initial atteck on the vast
compliceted correlation problem . . . . might well be
mede through the business activities whiech are univer-
sel in the life experience of sll youth end all edults.”

In order %o unify, correlate, and simplify subjeect matter
through lerger units end slso meke possible extensive specislizeation,
Dr. Lomex proposes thet the present ususl "subject" departments of
high school, with their tendency to lead everyone concerned to think
of educetion in terms of subjects, be replaced with the following
plen of deperiments:

A. Department of government (including legel) educetion,
répresenting the social institutions of government
end courts.

B, Department of economics (ineluding business, indus-
trisl, and egriculturel) education, representing
the social institution of business broedly conceived
es an economic system.

C. Depertment of home odncatlcn; representing the sociel
institution of home.

D. Depertment of recrestional (ineluding health and
leisure) education, representing the sociel insti-
tution of orgenized recreetion as typified by the
theatre, museum, sociel club, and sports.

E. Department of ethical educetion, representing the
sociel side of religion (church) deslt with on e
world-wide, non-denominationesl, end comparastive
basis.

F, Depertment of educational guldance end social plsmning
representing & unification of the work of the depart-
ments A, B, C, D, end E in terms of the pupils' in-
dividuel and group living both within and without the
school.B

He realizes thet this realigoment of courses might be difficult

and suggests that insteed of esctuel departmentel reorganization,

7 Ibia, p. 158.

8 Depertmental Reorgenization for Better Education, Februsry
16, 1933,
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where this would be & too radicel departure, & staff of high school
teachers be organized into curriculer committees representing the

various socisl institutionsl units.

2, WMethods of Revision

While there ere several methods by which curriculum revision
may be mede, there ere two which represent such opposing opinions
thet Lomex discusses them at some length.

One group hold thet the present courses of study should be
used as & basis for curriculum revision; the other group deems it
best to throw eside all existing meterisl end build on an entirely
new besis. The first is usuelly thought of as the survey method--
surveys are mede of existing courses of study, textbooks, and other
similar meteriels, in order to determine what is being teught. These
data are analyzed as to frequency and ss to position in the school
curriculum, then criticlzed by & subject stendard. Some material
is eliminated, other materisl sdded, emphesis is perhaps changed,
certain materiels are reorganized end from this survey procedure,
there 1s developed a course of study in keeping with the purposes
of the curriculum., Lomex points out thet while it may be said that
this is only reworking old meterisls end mey not show any objective
evidence of meeting the demends of society eny better then did the
old courses, it does heve the adventege of bringing ebout gradusl
change rether than & revolutionary upheeval which probsbly would
not receive the support of our "slow-moving end conservative
society.” He points, elso, to the feet thaet this procedure does

ultimately bring into the curriculum "new elements of content which
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heve been thoroughly proved in reel life."®

The second group holds to the objective or job snalysis method
in curriculum treatment; the course of study is mede without refer-
ence to previously used or present meterisl. Lomex asserts thet
here one finds releese from tradition end formelism, and freer
study of the sctuel needs of the student is made possible, but, that
on the other hend, this method hes definite limitations,l® 1In the
Job anelysis method the techniques are not refined; it is assumed
that transfer of treining from the leerning sltustion to the perform-
ing situetion tekes plece; the method reveals what is being done
but not necesserily whet should be dome in a given occupetion,ll

Dr. Lomax urges state esnd local school systems to meke studies
of their grzduetes in order to find whet school adjustments should
be considered. He feels thet no sound curriculum revision can be
meds without this cereful investigation,l2

In eddition to & study of school curricula needs, in terms of
the graduste, it is suggested thet other studies be mede. Dr. Lomex
feels thet such studies would probebly revesl the fact thet new
Iypes of schooling need to be developed. EHis questioning ettitude

is shown in these pointed questions:

? Herbert Arthur Tonne, Problems of Teaching Economics, New
Yﬂrk: Prﬂnti“-glu, IJIG., 1933’ pp. 90-92.

10 1pia, pp. 93, 99.
11 1pia, pp. 99, 100.

12"ywhet Curriculsr Studies During 1934-1935," Journsl of Business
Educetion, 10:1, September, 1334, p. 7.
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Thet new types of schools, or new kinds of business
currieula within existing types, should be developed
both for pre-employed, employed, and unemployed groups
of men and women. With secondary educstion becoming
more end more universel, with junior colleges repidly
multiplying in most stetes of the Uniom, and with
senior colleges snd greduete work continuing to ex-
pand and develop, what new type or readjustments of

old types of business education ere needed? What are

the relative demands for vocstionsl businesz edu-

cation and genersl business educetion for the dif-

ferent groups?ld

In this expansion with its widely verying groups, Dr. Lomex
sees the probability thet the mere expansion of the old set-up

may not meet this ehallom.-u
3. Grede Level Considerations

Dr. Lomex believes that those who direct the formation of the
high school curricules of todsy should keep in mind the fate thet
befell the scademy. The list of courses offered shows that at the
cutset the acedemy was designed to contribute to the "resl busi-
ness of living,"™ end that when this funetion was forgotten, the high
school ceme into being. The conclusion is that if the high school,
in turn, is not to be supplanted "it must bring to the masses & most
beneficiel kind of educetion, individuelly end aociallr."l"’

Dr. Lomex sees in the business education curricule & meens of
esteblishing this beneficial kind of educetion through the business-
gystem-buying-public axis. He would have the business system com-
posed of socielly minded men and women engeged in marketing, man-

aging, and finencing business goods and gervices balesncing one end

13 1pia.
14 1pia.

15 Eaitoriael, Journal of Business Education, 11:4, p. 7,
December, 1935,




76
of the axis, He asserts thet the school curriculs can develop these
two groups, which sre overlepping so fer es individuals are concerned,
through & knowledge of business transactlions by which the buying
public contaets the business system. In order to develop intelli-
gently efficient participants in these two business phases, Dr,

Lomax believes the training might well begin with a generel in-
troductory course in business-economic-sociel relstionships, be-
longing to the field of business science; and & genersl introduectory
course perteining to business techniques and procedures, which ere
e pert of the business life of every family, belonging to the field
of business erts, He believes thet these courses should be offered
on the ninth and tenth grade level as universel business-economic
education for all citizens es consumers or buyers,l6

He considers it desirsble to combine the elementary treatment
of these pheses in & few subjects consistent with the curriculum
limitetions; but thet on the higher grade level, eleventh and twelfth,
both the business science snd business erts course should be given
more speclalized treestment for the development of occupational ex-
pertness on the part of those who select voestional cereers within
the business system, He is convinced that tresining for highly
specialized, semi-professionel, end professional degrees of expert-
ness should be provided only on the college level. For the junior
end senilor colleges and graduste schools of business he would include
in the business field such courses as economic geography, merkets
and merketing, business finence, business orgenization and mansge~

ment, business policies, personnel problems, govermment versus

16 wppe Opportunities of Business Educetion," Journsl of
Netionel Educstion Associstion, 2%:4, April, 1934, p. 125,
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business, business lew, and principles of economics; in the business
erts group he would include courses in gemersl education technigues
eppliceble to business as English, srithmetic, asdvenced typewriting,
secretariel subjects, bookkeeping end accounting, genmeral office
clerkships, selling, end sdvertising.1l?

It is held thet the occupationel preperetory aim of secondary
business instruction should be restricted to the upper school grades,
the type of courses offered being consistent with the current employ-
ment situstion, but thet on the other hend, courses tending to de-
velop better business intelligence in every consumer should be of-
fered throughout the secondary level in keeping with the growing
maturity end practicsl needs of the student,2® In this inereesed
consumer intelligence, Dr, Lomex sees the bulwark of e "nationesl
progrem of economic rehebilitetion,"1?

Aecording to Lomsx, the business curriculum as now orgenized,
frequently provides 2 high school pupil with a better bslenced
schooling, in terms of mejor life interests and responsibilities,
then does the conventional college-preparatory ecurriculum. He
points out that the business curriculum is coneceived ss one in which
a good general education is safegusrded, and to whieh is sdded the

challenging educetive reslities of business life,20

17 Ivid, pp. 125-126.

18 #g)iminetion of Children from Business," Journal of Business
Eduestion, 9:1, September, 1933, p. 7.

19 1pia,
20 wpublie Miseonceptions of Publie Secondery School, Secondery

Sehool Business Educetion,™ Journel of Business Educetion, 8:9, May,
1933, p. 7.




78

Lomax believes thet the curriculum of the school, regardless
of the grade level, will be the outgrowth of the kind of sociszl
life the school believes to be desirsble. If the stsndards heve
been wisely evelusted, the curriculum will be developed in se-
cordance with student individusl end group traits and tendencies.
Skills will be developed, a high standard of business knowledge
will be sequired, and a high plane of business conduet will have
become the ideal.2l

Dr, Lomex is consistent when he compleins that:

A grest difficulty with business curricules in common
with most curricule is thet they heve become so
specielized end piecemeal in their subject offerings
thet a large share of reel business life has been
pressed out of the subjects tsught. Lcecounting Tends
to become & debit end credit skeleton of business.

e o o o Until we find time to move out of the bone-
yard of business technigues into the redblooded
business life of asetuslities, we shall never succeed
in properly eadepting business currieula, either of
secondary school or collegiste grede, to the indi-
viduel student's trelts and tendencies . . . . Busi-
ness life stends sbove its techniques end ever
messures their true velue,

4, Curriculum Msking in Tescher Training Institutions

A somewhet criticel sttitude is edopted by Lomex in his ep-
praisel of the curricules of tescher treining institutions.
A rediecal reorganization of the curricula of teacher

training institutions is demanded by e variety of
conditions. Teecher training curriculum like others

2l mjpdeptetion of Curriculum Meking to Individuel Treits end
Tendencies in College Students,” Netional Business Kducstion Outlook,
First Yearbook Nationsl Commercial Teachers' Federstion, 1935,

Pp. 138-140,

22 Ivid, pp. 142-143.
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have been developed without cleer definition of objectives
end with no logieel plen of procedure., The system of writ-
ing to discover what other schools ere doing, when the re-
vemping of old courses or the installation of new ones is
under consideration, bespesks the powerful influence of
commnon prectice and tredition?®

In order to stimulete considerstion of this problem, Dr. Lomex
offers some prineiples which he considers besie in the construction
of the curriculum for teacher treining institutions. These prineiples
ere classified into three mein groups: philosophicel, sociologicel,
and organizetion. Of the first group he says:

The philosophical principles have to do with the direction

in which we propose to further the development of business

educetion--whether we choose, for exemple, to encoursge

the point of view that business educetion must serve

strictly the vocetionesl objective, in the sense thet its

teaching meteriesls are to be derived solely from, snd

orgenized entirely upon the bssls of requirements of

specific business occupetion, or to encoursge the point

of view thet business education must serve not slone

the vocetionel objective but more perticulerly the

place of vocationel velues in the whole renge of life

velues as represented in sociasl problems involved in

the meintenence of life, the security of life, end the
perpetuetion of life.24

Lomex says there sre two important prineiples in the philo-
sophical group--(1) business educetion hes two phsses, genersl busi-
ness education and vocstionsl business educetion; (2) business edu-
cetion is a component part of all educetion and of sll school life,

Soeclslogicel prineiples pertein to what psople aetuslly think
and do as they meke choices of life values., As people mske these
choices, they determine the direction in which humen endesvor ed-

vences., In conformity with these principles, business teacher

23 wCurriculum Meking in Business Educetion,” Second Yearbook,
Eastern Commerciel Teachers Associetion, 1929, p. 110.

24 1pid, p. 107.
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treining curriculum meking should be besed on cerefully collected,
enalyzed, and interpreted fects sbout socisl relationships which

Lomex specifies as follows:

Faets sbout reletionships within a given business organizetion.
Fects ebout reletionships smong different types of business

organizetions, es those of benks, public utilities, retail
stores.

Fects about the institution of business in reletionship to
the other sociel institutions, as those of home, church,
government,

Facts sbout business education within itself.

Fects ebout business educstion in its relationship to the
rest of educstion.

Fects sbout business educetion in its reletionship to the
business world.

Facts sbout personel quelities needed by people in these

different kinds of business snd educational reletionships,.25

It is believed thet facts regarding sociel relationships should
be mede the subject of careful study and that fects regerding job-
analysis should likewise be seientificelly collected end enslyzed.

The facts regerding job-enslysis would be of two maln kinds:

Facts sbout commercial workers employed in specific

occupetions, as a job anslysis of the stenogrepher.

Facts ebout business teachers engaged in specifiec

types of educetionel service, as a job analysis of

the bookkeeping teacher (includes both duty enalysis

end character-treit enalysis).26

The organization principles have to do with the actuasl con-
struction of the curriculum itself; this construection should develop
in sccord with philosophicel end soclalogical principles as get

out sbove,

25 1bvid, p. 108.

26 Ibid, p. 109,
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It is esserted thet the teacher treining curriculum should
contein et leest four principle subject groups--generasl or so-
eslled acedemic group, commerce, education, electives, Also, thet
eny subject thet is required in the curriculum, such as principles
of shorthend end similar business subjects, when teken in college
by high school gradustes, should carry credit toward the degree of
Bachelor of Science in Educetion,27

Since business educetion teachers sre inelined to overspecialize
in their perticular teaching fields, Lomex proposes that e proper
balence be meintained between reguirsments and electives in order
that reletionships with other importent educationsl interests be
etteined,28

General educetion subjects such as principles of education and
principles of educational psychology should receive enough trestment
to guerentee understanding and appreciation of principles. But the
emphesis should be pleced on prineiples of business education, the
methods of tesching business subjects, end the use of specislized
teeching materiels. This emphasis will tend, so Lomex asserts, to
professionslize American educetion.

It is Dr. Lomax's belief thet students who sre preparing for
business practice and those who are prepering for business teaching
should not be enrolled together in content courses. If the two groups
are separsted, the teacher-treainees can leern correct classroom
procedures in connection with the subject matter of the course.

This latter group should be in cherge of a teacher who is especially

27 Ibia, p. 110.

28 Ibid, pp. 110-111,
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trained for the work. Prectice teeching, observetion, and business
experience, &ll under cereful supervision, should be provided for
teachers in training.

The curricular problem of business tescher treining, Lomax
esserts, is one of the "cornerstone™ problems in the progress of
Americen business educetion.?® In connection with this problem
he declares thet & nation-wide study should be mede of business
teacher training institutions in order that a set of principles

mey be formuleted for determining whet teschers should be teught.30

Summary

In order thet schools mey render & greeter service by e unified,
correlated and simplified progrem, new depertments to supplant the
0ld "subject™ departments are proposed. These ere: department of
government, home ecomomics, home education,recrestionsl educetion,
ethicel educetion, end educetionel guidence and social plenning.

There are two opposing methods of curriculum revision, the
survey and the job anelysis, each hes certein values and esch has
some weeknesses,

A follow-up progrem of the graduste furnishes vitsl informetion
as & besis for sound curriculum construction.

Resesrch mey revesl thet new types of schooling need to be
developed.

If the high school is not to suffer the fete of the academy,

then it must meet the chellenge of chenging cenditions, and of

29 1bid, p. 112.

%0 1bid, p. 113,



individuel end sociel needs through & vitelized curriculum.

Genersl business courses in which &ll pupils should bs enrolled,
should be offered in the ninth and tenth gredes. The more specialized
courses should be offered not esrlier then the eleventh end twelfth
grades., Courses leading to highly specislized, semi-professional,
end professionsl degrees of atteinment should be provided only on
the college level.

Attention seems to center in techniques meny times widely re-
moved from the realities of business endeavor--business life is
more importent then its techniques.

Business curriculum of the high school is richer and is better
balenced thsen the conventional college-prepearstory curricule.

A curriculum represents the kind of sociszl life the school
deems desirsble.

A curricule for teecher treining institutions should be based
upon three groups or principles--philosophicel, scciologicel, snd
orgaenizetion.

Students who are prepering for business practice and those
who &re prepering to become business education teachers should be
segregated &8 to the content courses in business educetion.

In this chapter four phases of curriculum construction have
been discussed--z new plen for depertments, methods of revision,
grade level problems, end curriculum meking in teecher training
institutions.

The chapter which follows pertains to vocetionesl and non-
voeational treining, en fBsue which has greatly influenced not
only the business educetion curriculum but other elements of

business education a&s well.



CHAPTER V

VOCATIONAL AND NON-VOCATIONAL EDUCATION

Although the question regarding vocational end non-vocationel
business educetion hes been discussed somewhet in the two preced-
ing chepters in connection with tesching problems end curriculum
meking, the issue essumes enough importence to be trested in =

separste chapter,

l. Two-fold Neture of Business Educetion

According to Dr. Lomex's opinion, business educatlion has a
two-fold neture. First, there is generel business education which
comprises the business experiences of every men, women, &nd child
who, s consumers end buyers make use of business goods end services;
second, there is voeetional business education, whiech is mede up
of those business experiences thet & person should possess if he
is to be sble to produce business goods or services as & wage
earner, Lomex believes thet when 2 certain subject is orgesmized
end teught &s s subject thet every one should know who utilizes
business goods end services, then that subject should be regerded
as predominently a general business subjeect, end if s subject such
es stenogrephy is orgenized and taught es a subjeet thet certsin
persons must know who wish to produce stenogrephic services as
wage earners, then stenogrephy is predominently e voecationel busi-
ness subject, but thet no business subject needs to be entirely

general or entirely vocational.l

1 mCurriculum Meking in Business Educetion," Second Yeerbook,
Eastern Commercisl Teschers Associestion, 1929, p. 109.
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In following this line of thinking Lome&x agrees with Professor
Dewey that in the industrisl or precticel sarts the operetion iz often
immensely specislized in detail. But, that back of the operestion
there lies & concentration of knowledge derived from meny sources,
an integration of meny processes which originated in seperste arts.
As en exemple of this blending process, one is asked to consider
the multiplicity of problems that have to be met by & city er-
chitect, problems not only of building but of lighting, heating,
plumbing, ventllstion, elevetor service, perheps electric power,
decoration, end so on. It is pointed out that the erchitect may
not be maester of them all but that he hes to know enough to coordi-
nate the activities of specielists in three departments; that as
with architeeture so it 1s with business educstion--there must be
e coordination of the nmumerous pheses and techniques of the achool
1eerning.2

The old problem of vocational yersus non-vocational seems not
to disturb Dr. Lomax; he sees &n inclusion of the vocational with-
in the non-vocationzl field. He believes that easch phase of busi-
ness training has a definite end essential place in business edu-
cation; thet interrelated skills end techniques should not be made
the sole basis of study, but only a part of & ecarefully orgenized
body of lesrning. He views business educetion not &s something
made up of unrelated segments but as & vast yet integreted whole,
from which there may emerge highly specialized skills built upon

& knowledge of the functional side of business. He says:

2nThe Economic-Social Crisis end the Public High School
Teacher," Junior Senlor High School Cleering House, Vol. 7, Jans
ueary, 1933. P. 290. ]
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Business education must become comprehensively articuleted
with the entire renge of business-economie affeirs es
typified in problems of production, merketing, finance,
manegement, and consumption. Such & business eduestion
represents vestly more than the relatively minor tech-
niques of bookkeeping, shorthend and typewrlting, in
subjects, the great majority of secondary-school com=-
merciel pupils ere enrolled. The ecenter of emphasis
should be & study of the functionel life of business
itself so that every youth ss he prepsres for snd
perticipates in the rights and responsibilities of
demoeretic citizenship mey gein at least a rudimentery
understanding and proper eppreciestion of the vitel
tasks of business menagement in providing people with
want-gretifying goods end services.d

One finds thst bookkeeping snd aecounting, stenogrephy, type-
writing, retell selesmanship, numerous forms of clericel practice,
methemstics, science, English, sociel studies, are viewed es the
"golden means™ through which business is asble to carry on its social
mission in deeling with the problems of production, distribution,
consumption end conservetion of economic goods end services. How-
ever, the statement is made that the scquiremert of this knowledge
end the skillful use of techniques is not enough; the student must
be teught to be business-minded in ell his institutionel, church,
home, government, school-experiences and ralationnhipa.4

This educetor further rationelizes the two-fold neture of busi-
ness educetion by stating that we may of a certzinty expect & certeain
proportion of our population to follow business pursuits. He says
thet these people should be doubly equipped educationelly--they

should have an understending and sppreciation of business as & besic

S wpne Opportunities of Business Education,” Journel of the
Netional Educetion Association, 23:4, April, 1954, p. 1256.

by "A New Conception of Commercisl Education,”™ Depertment of
Secondary School Prineipels of the National Education Associstion,
Bulletin, No. 25, 1929, p. 172.
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sociel-economic institution which is designed to promote the general
welfere, that in sddition to this, these workers within the business

system should be equipped with & sound technical educetion es owners,

menagers snd enploynca.s

It is assumed thet if Americe is to heve the requisite number
of men in the future who ere properly equipped, es to skills and busi-
ness knowledge, who heave the proper sociel-economic viewpoint, who
realize and sppreciate thet business cannot prosper at the expense
of soeciety, who exhibit true stetesmenship in business which the
economic and politicel work needs, then the schools must stress the

traeining necessary to produce these desiresble business leaders,®

2. Influence of Methodology

A course tends to become vocationel or non-vocational primerily,
Dr., Lomex esserts, becsuse of one definite fector:

While some courses may be more conducive then others
to the production of mechanically minded rather than
book-minded pupils, either type of pupil, or both
types, mey result from eny course, depending primerily
upon the methods of instruction thet are used., For
example, so fsr as office machines instruction is con-
cerned, the real education appeers to be not In the
mere operation of the machines, ss such, although theat
much treining is essentisl, but rether in the medhod-
ology employed in the applicetion to business duties,
through the nachins, of needed knowledge of filing, English
composition, erithmetic, and other kinds of subject
matter lesrning. The nned to use one's head or

» "The Amerlicen People Need Better Business Education," Journsl
of Business Education, 1l:1, September, 1935, p. Sl.

6 Ibid.



88

treined intelligence, is probebly es greet in & mechinized office

28 in & non-mechined office.”?

—— —

Thus through selected methodology, expert use of office machines
in handling the esctuel every day trensactions of the businese office
becomes en sttainable goal. Expert use of office mechines usuelly
involves much more then mere skillful menipulation of the machines
themselves, essentisl es thet 1s conceded to be. A comprehensive
subjeet such as English or science also may relate to both voca-
tional and non-vocationel setivity depending upon the emphesis
employed in the instruction,®

3. Relation of Vocational Educetion
to Other Aspects of Eduecetion

Turning from these specifie pronouncements, we find Lomex
teking en overview of the entire educetionel progrem--pointing out
with & fine degree of reesonebleness the part voecstional educetion
should heve in a well-integrated, well-balenced scheme,

In the seme sense that business life is a component part

of all orgenized socisl life, as the business side of

home life, of chureh life, of govermmentel life, of

orgenized recreational life so should business education

be viewed es & component pert of &ll orgenized eduestion

of school life. Education will contemplete the whole

of life for every c¢hild, poor or rich. Voecation will

be & pert of this whole. An active participetion in

community effeirs will be another part. A rich living

in the more private aspects of life will be still a
third pert, All three sre essentisl.?

Another relationship is revealed in the following statement:

7 wModern Methods of Teaching Business Subjects,"” Fifth Yeer-
book Eastern Commereial Teachers Association, Vol. 2, 1932, p. 214.

8 "jhet ie & Sound Philosophy of Business Educetion,™ Business
Education World.

9 nCurriculum Meking in Business Educetion,” Second Yesrbook
Eestern Commercial Teschers Assocliation, 1929, p. 108.
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One of the requirements of our American demoecrscy is
thet every citizen be well-equipped to meet his civie

obligetion as en efficient end socielly minded occupe-
tionist.

It is elso pointed out that it is of vital sociel coneern that
the vocetionalists within the business system should be cerefully
selected and well-educeted for their cereers, both previous to and
in connection with their employment. He says:

This voecetionsl prepesretion should slweys be wisely
erticuleted with, end mede a functionsl pert of, the

entire educetionel process end pattern, with the living

velues of the relevent arts snd sciences of the general
business system.ll

4., Administretive Responsibility end
Administrative Problems

Dr. Lomax feels that there are challenging issues in business
education, which should be the mutuel eoncern of educationsl soci-
ologists, generel edministretors of educetion, business leaders,
economists, and those immediately responsible for the administration
end tesching of progrems of business educetion in secondary schools
end universities, These groups should be mutually concerned because
business end the school &s sociel institutions heve been & very
fundesmental pert, both as to ceuses and effects, of the tremendous
social upheavale which heve been taking place with distressing

results during the last few yaars.la

10 wrhe Americen People Need Better Business Educetion,"™ Journsl
of Business Educetion, 11:1, September, 1935, p. 3l.

11 Eaitoriel, The Jourmel of Educationsl Soeiology, 8:9,
Msy, 1935, p. 513,

12 Ibid.
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In order to alleviate this condition he asserts thet business
education must assume its share of the responsibility. He is con-
fident thet this service cen be rendered by this depertment for he
seys there is no phase of educetion whieh is more conduecive to good
citizenship in & democracy than that of adequste business or economie
intelligence on the part of every individuel as he buys and uses
the goods end services mede available by business antarprise.l3

Grester headway will be made, this brosd-minded educetor be-
lieves, if school sdministretors plsce the chief, though not ex-
clusive responsibility, upon home economic teachers to teke the
leedership in developing business home educetion; upon economic
teachers in developing business economies; upon seience teachers,
business economic geogrephy; end so on through other similer generel
education subjects. These groups of teachers will be expected to
collsborate with the business teachers in esteblishing a working
basis for the relating of the general education courses to business
experience in & non-vocetionzl sense.14

Nevertheless, Lomex is convinced thet business teachers having
sufficient treining, cen end should serve both the vocetional end
genersl educationsl objectives of business educetion,1d However,
teechers and administrators asre warmned to be cereful not to claim

business-economic import for voeetional subjeects, such as shorthand

and bookkeeping, unless such claims are besed on secilentific research,

13 1pid, p. 514.

14 v\ Vitel Decision Feces Business Educeation,™ Journel of Busi-
ness Education, 9:6, Februery, 1934, p. 7.

15 1pia.
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and likewise that it is foolish to attempt to distort teaching mete-
rials to meet this double purpose,l6

The attention of school edministretors end business educetion
teschers is directed to en announcement from the United States Office
of Education regerding educationel stteinment of eny one twenty-one
yeers of ege as belng very significant--the average Americen hes
completed an elementary school education, only about seven per cent
heve (1933-1934) had college work or are college graduates and only
twenty-five per cent have hed training in high school,.l?

Beceuse of these fects as well as others, Dr, Lomex meintains
that those who essume the responsibility for genersl school policies
should recognize thet the distinctive end primery function of busi-
ness training in the secondery school level 1s vocationsl. He believes
that vocstlonel work, as such, should be offered in the junior end
senior years of the high school courses,l8

While Dr. Lomax would have business educetors note the new
trends, such as the trend of business vocetionel specielizetion being
made at en older sge, much of it on the college level, he would also
heve them recognize the feet thet a new trend does not represent &
preveiling situetion but thet it mey be only an indicetion of what

mey be prevailingly true in the future--even meny generastions hence.

16 1p14, p. 7

17 wyhat Is e Sound Philosophy of Business Education," Business
Education World, No. 3, November, 1935, p. 198.

18 1»ia
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The mejor need and contribution of vocational edueetion, inelud-
ing business educstion will continue to be below ths college level
for & long while because, as pointed out above, the great mejority
of Americen youths do not as yet go beyond the secondary schools,
end also becsuse the problem is execesdingly complex, it is not
likely to chenge strikingly within a short period of time. Since
the statistics from the United States Department of Educetion ere
undeniably true he feels thet some of our educators have erred in
shying off from the vocstional objective end thet such teaschers need
a broader conception of business vocationeal educetion,19

This socially-minded educestor would have & person heppy in his
vocation--he believes that every one has a right to whatever joy
the most fitting work cen bring. He belleves that the school ad-
ministration cen aid in furthering this premise, and should. In
this connection, he declares thet achoola.onea having adopted the
vocational concept, should broaden this concept by going beyond its
confines and enlisting the support of citizens in a better distri-
bution of work now evailable, in expanding established types of
work and in eresting new types of work--in other words, the school
should assume some measure of responsibility for the employment of
its greduates.20

It i2 epperent thet Lomex is forthright and does not equivocate
on this guestion. His position on this important issue is summarized

s follows:

19 1vid, p. 293.

20 wrne Americen People Need Better Business Educetion,” Journal
of Business Education, 11:1, September, 1935, p. 31.
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We believe most decidedly that the truly distinctive

plece of business education in this totsl plansl of

Americen school educstion is that which has to do with

the vocetional objective.

Note that Lomax does not say exclusive phase but that he does
emphesize thet this is the distinctive phase, This pronouncement
leads to his snslysis of snother sdministretive problem. He esserts
thet when business teachers cease to know end teasch business as it
is vocationelly orgenized end precticed, then the teachers will
have ceesed being distinetly business teechers., He sgein stresses
his position by seying thet when business educetion administrators
give up the vocationel concept, the need for a seperete commerciel
depertment in the secondary schools and ecollegiete schools of busi-
ness will probably heve ended. He sees this &8 & possible but not
probeble eventuelity, but if this chenge should teke place, busi-
ness teachers would heave to rehebilitste themselves vocationally
for new teeching schedules.2?

With commendeble dering es well es fidelity to business edu~
cation he seys:

Such & heppening would most likely leed to the selvation

of socisl studies depesrtments, but 1t would likewise leed
to the extinction of commercisl departments,23

2L wy Bi11 of Rights for the New Age," Journel of the Nationel
Education Association, 23:7, Novsmber, 1934, p. 205.

22 "Whet Is @ Sound Philosophy of Business Edueation," Busi-
ness Educetion World, 16:4, December, 1935, p. 291,

%% 1bid, p. 292.
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5. Distributive Occupetions

A Phese of Voestional Business Educstion

Dr. Lomex believes, with Frederick G. Nichols, thst training
for the distributive occupations belongs in the field of business
educetion and eznnot be properly clessified es a part of one of
the other fields of vocetionsl training. He is in sccord with the
plan of centralizing in the Chief of the Business Education Service,
federal responsibility of dealing with netionel problems of busi-
ness educestion, in sll types of schools, whether federslly sub-
sidized or not. He feels that this coordination will tend to pro-
vide a fairer eppreissel of business education as & whole reletive
to its vocationel end non-vocational use-values, He is confident
thet those states which followed the federsl plan of coordineting
all pheses of business educetion, vocetionel and non-vocationsl in
one department heve tsken a forward step which he would like to

heve other states follow.24

Summery

The summery for this part of the study mey well be steted, in
pert st least, in Dr. Lomex's own words:

Let business educators by ell meens, envisage the
broeder socisl-economic possibilities of business
educetion, but in so doing let them never forget
thet business education, as such, is uniquely vo-
cational in its cherseter end chief contribution,
whether they loock to the future or contemplate
the past.25

24 "pistributive Occupetional Education as e Phase of Business
Education,"™ Journel of Business Education, 13:3, November, 1337, p. 7.

25 gaitoriel Comment, Journsl of Business Education, 9:7, March,
1954. pl 7.
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A complete educetion is composed of two major complementery
phases--vocationsl educetion end genersl education., Business edu-
cetion mey well comncern itself with both pheses since there is a
businegs side to most, if not =11, human experience if viewed broed-
ly in terms of organized soclal life,

It is essentisl to know thoroughly ecertain technigues such as
shorthend, bookkeeping, selling, telephoning, &s well es many others;
but knowing them merely as techniques 1s not educetion &s e process
of continuous growth in the power of meking setisfectory adjustments,

In working out the curricula for a non-vocstional business course,
for exemple, home educetion, school administretors would do well to
plece joint responsibility 1n a curriculum committee composed of
representetives of both home economics end business education.

Getting other teachers to see and eppreciate the significence
of their subject relationships end technigues to business provides
a definite challenge to the business teschers,

Several stetes heve followed the federsl plen of coordinsting
ell phases of business educetion--vocsetionel snd non-vocationel,
in one department. Treining for distributive occupstions under
the George-Deen Act, which is clearly a phese of business education,
should be definitsely assigned to such & department for edministra-
tion and supervision,

School sdministretors end business teachers in general, need
& much brosder conception of business genersl education, ss well
as & much broader conception of business vocationsl education
upon which to formulete & sound philosophy of business education--

e minimum essentiel which business education must heve before its
professionel leadership in Americen national educetional end busi-

ness organizetions cesn be firmly and enduringly esteblished.
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This chapter has dealt with the two-fold nesture of business
educstion, the influence of methodology upon these two types--
vocetionel and non-vocetional, the relstion of vocationsl edu-
cetion to other espects of education, sdministretive responsi-
bility and some of the edministrative prdblems of vocetional
and non-voecational treining, and the place the field of distri-
butive occupations holds in vocetionsl business treining. The
next chapter deals with the teacher, his training, and his con-
nection with the problems discussed in this chepter and in chap-

ters three, four end seven of this study.



CHAPTER VI

THE TEACHER

The teacher occupies & key position in the educetionsl system
eand in the edueational process. What the tescher seys snd does is
to Dr. lomex as important as what he teaches by word of mouth. The
teacher's preperetion both prior to essuming his professional re-
sponsibilities afd after he enters service loom lerge in Dr, Lomex's
point of view,

Becsuse Dr, Lomex's professionel connections have been and are
80 lergely related to the classroom teacher, it is importent to un-

derstand his views concerning the clessroom tescher.

1. Responsibilities

While Lomex does not hold thet the teacher should become the
doctor of 211 the soeiel ills and economic meladjustments thet con-
front the world todasy, he does believe that the tescher, because
of his training and knowledge, can end should contribute to the
solution of certein problems.

A teecher, Lomex says, should not only be interested in the
problem of educationel finence but he should be prepared and will-
ing to help solve this problem. Its solution affects vitally the
present and future well-being of countless numbers of children and
edults, He decleres thet each tescher is committed to doing his
pert in fulfilling the democretic idesl of free snd universal publie
educetion.

He agrees with Horsce Menn that:
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Under our republicen government it seems clesr that the

minimum of this education cen never be less then such

as sufficient to quelify esch citizen for the civil &nd

social duties he will be cslled upon to discharge.l

Through e study of the issues which prevent emity eamong netions,
Dr. Lomeax believes that world peace mey be encouraged or brought ebout.
He asserts that & serious study of economic and commerciel geography
should develop in teechers and pupils a profound epprecistion of
the inter-dependence of the pations. And, that through this appre-
ciation a concept of world pesce can be fostered., Upon the business
educator, he pleces this grest responsibility:

In the various business subjeets that directly deesl with

internationsl business affelrs, it is obvious that teachers

of business have much to contribute to sducation for peaee.2

In order to further this concept more effectively, business teach-
ers should heve & wide knowledge of business education in other parts of
the world, as well as in this country, for in Lomex's opinion, business
end education are world-wide in their scope &nd reletionships.

Dr. Lomax observes thet too often teachers think elmost wholly
in terms of subjeet metter end mere school keeping snd not in terms
of soclsl responsibility. Administretors end teachers must together
study the socisl problems until they become "fired with a zeal for
the ceuse of & better sociel day."s

The publie-high-school teacher hee a definite obligstion with

respect to the present economic-soecisl crisis, thet he cannot escape

either his individuel or group responsibility. He says "Education

1 Joy E. Morgen, "Horace Menn, His Idess and Idesls," National
Home Librery Foundation, Weshington, D. C., 1936.

2 wEducetion snd Our Netionel Life,” Journsl of Business Edu-
caetion, 13:2, October, 1937, p. 7.

o "The Economic-Social Crisis and the Public High School Teecher,"
Junior-Senior High School Clesring House, Vol. 7, Jenuary, 1933, p. 288.




99
must elways be, s it hes always been, & partner with social change
and sociel progress."4 He regrets the fact that the ususl teacher
is not broadly end deeply educeted for the discherge of his edu-
cational duty towards the creetion end meintenance smong his stu-
dents of economic understending, enlightened soclel vision, and
creative insight into humen betterment. e contends that teachers
have tended to be too nerrowly prepered for their sociel service.

Business educetlion teechers sre sdmonished to leern s much
as they cen sbout meny ééeupational services, in order that they
mey be able to "guide students wisely into successful end setisfy-
ing life oareors."s In order to cope with this problem of guidence
Dr. Lomax believes thet one of the most importamnt duties of the ¢
teacher is to study his pupils as to their tremendously complex in-
dividuel differences, He says that only by means of this study can
the teacher guide end stimulate intelligence and understanding in
the pupil in his leerning. "Know your pupils is the first command-
ment of successful tcaehing."s

Dr. Lomax asserts that teachers should cultivate closer co-
operation with business lesders--that teachers miss & valusble op-
portunity when they fail to invite the prineipel business men end
women of the community to the school to study at first hand what
is being done in business education, The teacher should also focus

attention upon the fact thet careers in business education, es in

4 1bia.

5 Eaitoriel Comment, Journel of Business Education, 9:2,
October, 1934, p. 30.

6 »In Our Opinion,"” Journel of Business Education, 9:1,
September, 1933, p. 7.
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ell worthwhile life pursuits, require lifelong study.?

Lomex's idea regerding whet he considers one of the chief re-
sponsibilities of the tescher is summesrized ss follows:

In this most intricete end consequentisl problems of

educating for tomorrow the most importent thing of

all would seem to be creeting in the individusl stu-

dent the power of knowledge and chasrceter by which to

forge for himself a place of successiul adjustment in

that new world of trenspiring events in which he must

live and of which he should meke the most in the way

of self-improvement and sociasl good. It is not the

supreme tesk of present-day teachers to build the world

of 1960-1975, after their own image, but to enable

their students themselves to become strong and wise

as BUILDERS OF / NEW AGE according to the needs and
requirements which will ehersecterize their tomorrows.8

2. Development of Correct Viewpoints

Dr. Lomex says thet "if we think of democreecy es a form of
social orgenization in which its citizens es individusls and as
groups endeavor to work with one enother on the bssis of & re-
cognition of mutual rights and interests,"” then there should be
developed & sound clessroom philosophy based on the peculler origins
end developments of Americen demoerstic idesls. He feels that even
though it is well to permit end encourege discussions of verious
sociel philosophies held by verious lesders in sociel thought and
action, that classroom teechers should "live and teach & philos-
ophy of educetion and life which is sensibly in keeping with our

best democrstic ideels."d

7 "Equcetion end Our Netionel Life," Journel of Business Edu-
cation, 13:2, October, 1937, p. 22,

8 Zditoriel, Journal of Business Education, 10:2, October ,
1934, p. 30.

¥ Baitoriel Comment, Journsl of Business Educetion, 11:3,
November, 1935, p. 7.
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Lomax would have all teschers recognize that this is e seclentific
age end thet the tescher should be eble to &pply logicel prineiples
in seeking to confirm or elucidate eny truth--he should epply seci-
entific method, the 'expert pursuit of knowledge' to his undertak-
ings. He says:

In the spirit of his secientific ege eech and every business

tescher should have understending end appreciation of the

nature and significence of scientific method in the build-

of our Westerm civilizetion,10
He believes with Bertrend Russell that "The essence of seclentific
method is the discovery of genersl lews through the study of parti-
culer faets," 1

In order to find these perticuler fects, Lomex urges the class-
room teacher to keep in conteet with leading business firms end to
study thoroughly end eritieelly the procedures and prectices which
they purport to tesch in their classrooms, The teacher should have
definite contact with the business reslities of his community. In
no uncertain terms he esserts thet unless the teacher so informs
himself thst he will be mercilessly condemned ss a teecher of busi-
ness ignorence, rether than preised as & teacher of business en-
lightenmnnt.la

In compering the scientific outlook of business men and busi-
educators, Dr. Lomex hes this to say:

We wish to contrsst the scientific outlook of business men
and of business educetors by pointing out that business on

10 wpyginess Bducetion in & Seientific Age," Journsl of Busi-
ness HEducation, 8:2, October, 1932, p. 13.

11 Russell Bertrend, The Selentific Outlook, New York: ¥. W.
Norton and Col, Ine., 1931, p. 65.

12 wyhet Kind of Busimess Do You Tesch in Your Business Subject,"
Journel of Business Education, 11:2, October, 1835, p. 7.




102
the one hend, hes tended to meke newly tested knowledge
techniques the basis of thought snd setion end business
educetion (of our formel schools) on the other hand, has
tended to entrench comperstively old knowledge end tech-
niquea.15
In the field of aetusl business he has found in meny individ-

uel cases an attlitude of progress, an attitude of sppreising busi-
ness with &8 determination of intelligently meking needed edjustments
in order to cope successfully with new snd unexpected conditions,
This same attitude, so Dr. Lomex believes, should be found in edu-
cetion.

For fezr his position mey be misunderstood, Dr, Lomex emphe-
sizes the feset that in his opinion business teschers, &s & group,
ere probebly es progressive in keeping their subjects in line with
prectical life experiences es ere the other groups of Amerieen
teachers, thet business teachers heve mede commendeble progress in
becoming scientifically minded towerds their teaching meteriels snd
methods of instruetion.

Probebly there is no single group of secondary end ecllege

teachers in this country thet is more professionally alive

to their responsibilities and opportunities of service then

is the business-tescher group.l4

In this connnctién he points out thet leboratories sre expen-
sive to meintain and demend & much higher degree of professional
cooperation among business educstors, but thet ultimetely such
laborstories will be conducted independently of the menufecturers

and publishers, He mekes this significent statement:

13 wBusiness Bducation in a Seientific Age," Journal of Busi-
ness Education, 8:2, October, 1852, p. 15.

14 Rditor's Foreword, Third Yeerbook, Esstern Commereial
Teechers Assoclstion, 1930
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If business educators cen demonstrete their leadership
in the use of sclentific method in formumlesting sound
principles of business education, end in epplying these
prineciples to the eveluation of business presetice and
of business teeching, such educators may ressonebly ex-
pect the finenciel becking of individuel business men
of wealth, of essocistions of busihessmen, end of re-
search foundetions,15

Dr. Lomex further believes that the problem of en oecupetional
evaluation of teaching meteriels of business education is too ex-
tensive for individuel business educetors. He contends thet the
professionsl orgenizations should meke such investigetions as ere
needed to bring these teaching materiasls and methods of instruc-
tion in line with best occupstional standerds snd not look to any
other sgency. Educetors must come to realize that this responsi-
bility does not rest primerily with the publishers of textbooks,l®

It is pointed out that no pert of the educationsl progrem
provides a richer opportunity to practice & philosophy of education,
thought of in terms of meking school education articulate with ec-
tuel community life esectivities, then business education. School ad-
ministretors should realize this opportunity and obligation.

In order for school administrators to gain the correct view-
point regarding business educztion, Dr. Lomax declsres that they
must come to understand end appreeciate chenging business require-
ments with reletion to education. They must exemine their business
education progrem in terms of their own experience ss executives;

they must evsluate the whole school program of studiss in terms of

its contribution to economic self-sufficiency on the pert of publie

15 wBusiness Educetion in & Scientific Age," Journsl of Business
Educetion, 8:2, October, 1952, p. 1l4.

16 1pia, pp. 16, 24.
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school students, In addition, they must come to realize the service
rendered by business educstion in "democratizing socisl &nd educa-

tionel opportunities for the well-being of the messes."L?

3. Preperstion end Improvement

Reference hes been mede in other chapters of this study re-
gerding the teecher; hence, little needs to be added in this section
pertaining to the teecher prepsretion end improvement.

Dr. Lomex is convinced that courses for college tesaschers of
business cen be orgenized and administered to excellent sdventege
in colleges and universities thet have both & school of business
end a department of educetion, There is sn inereasing recognition
of the need for graduate courses in educetion es well as in subject
matter. Likewlse, college teachers and administrators ere more end
more comprehending the need for understending not only whet is teught
and why, bui also of understanding student-leerning processes, and
of discovering how students can best be stimulated and directed in
the learning of college subjeets.

The graduste prepasration of college teachers should be

both in subject-matter courses and in education courses.

This means that the prepsretion of college teachers of

business in a university center will most likely more

end more become a joint respomnsibility of the school cf

department of education end of the school of business.l8

Through his experience with the cooperative idea at New York

University, he has come to realize that only as s university school

17why Public School Administrators Should be Competent Leeders
of Business Zducetion,” Zducation: 55:7, Merch, 1935, p. 413-416.

lB"Preparntion of College Teachers of Business," Third Yearbook,
Eestern Commercisl Teachers Associstion, 1930, p. 222.
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of educetion and a school of business successfully function together
in & business teacher-treining progrem cen there result best prep-
aretion of college teachers of business.l9

Dr. Lomex egrees thet teschers who complein of the lack of
prestige they have eas professional people &re right in their esti-
mate of the reel staete of affesirs, He says it 1s true thet teachers
heve smeller sslaries, lower social stending, end less power and
prestige in the community than members of other professionasl groups,
but that, while many things contribute to this state of affeirs,
the chief esuse is the difference in tresining required for the teach-
ing profession and for other professions, He seys:

Until teachers, es & cless, put themselves, or are put,
on & thoroughly professionel bseis, they will not enjoy
higher status in the community then they do &t present.
Hence, people must prepere to teach for life, for ede-
quate prepsration would be unressonable if there were
going to bgbnly a short period of praetice. Yet, thor-
ough preperestion is the only wey in which genuine pro-
fessionslization cen be achieved, for the low standards
of some tend very strongly to pull down the stetus of
the rest,.20

Dr. Lomex beclieves that the teacher's improvement while in
service is of mejor importance, He is of the opinion thet teaching
experience will improve the elert teacher's ability es much es the
initiel professional preperation. In addition to meking improve-
ment through the process of teeching he urges thet teechers do some
form of university graduate work, through well chosen courses the
teacher keeps from settling into a rut. The alert business edu-

caetion teacher also improves his work through ettendance of

19 1p44.

20———with Herbert Arthur Tonne, Problems of Tesching
Economies, New York: FPrentice~Hasll, Ine., 1932, p. 322,
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professionel meetings or conventions, through conferences with his
supervisor, end through visits to other teascher's classrooms, to
business offices end industrisl plents. Lomex edvocetes research
work es one means of professional sdvancement, This work can be
handled as graduste seminar courses; the classroom itself offers
a weelth of laborstory materiels, 2l

This erdent edvocate of research seys that "research is of
velue to the instruetor if for no other reesson than that it mskes
him aware of the teaching process he is underteking."

Travel 1s cited as & mode of education for the teacher who has
the time and the money for it. Reading is the avenue open to all
teachers regerdless of selary level. Lomax would have the teecher
reed widely but at the same time make wise selection from the
numerous books and periodieels whose subject metter relates to
his field.

Another excellent means of improvement is provided by actual
business experience. He asdvocates business experience for ell busi-
ness educetion teschers.”~

In concluding his suggestions regerding meens of teacher
improvement Dr. Lomax says:

Finelly, the teacher must not forget that reereetion is
possibly the best mesns of self-improvement. Unless he
makes definite provision for wholesome relaxetion from
the strsin to which he is subjected, the pressure of work

which is constently demending the time of every conscien-
tious teacher is likely to maeke him forget this need.2®

2l 1bid, pp. 335-337.

22 Lecture Notes, Summer Session, 1938, Oklshome Agriculturel
and Mechanical College.

23 with Herbert Arthur Tonne, Problems of Tesching
Economics, New York: Prentice-Hell, Ine., 1932, p. 338.
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Summary

The business educetion teacher should not be interested solely
in presenting subject matter but should participate in the whole life
of the school and should be definitely essociated with verious sctiv-
ities of the community.

Teschers are socisl service workers, not mere pervaysrs of
economic skills and knowledge.

The teacher, beceause of his treaining snd knowledge, can and
should contribute to the solution of certain problems. Among these
are: school finence, world pesce, the socisl-economie erisis, and
pupil guidence. In addition to assisting with these problems he
must prepare his students to be "builders of & new sge.™

The tescher should live end teach & philosophy of life which
is in keeping with democratic ideals.

Professionsl orgenizations should assume the responsibility
for the secientific evalustion end selection of teaching materisls.

A teecher's improvement while in service is &s importent es
his initiel professional preparation. This improvement comes through
university greduete work, ettendance st professionsl meetings or
conventions, research work, travel, reading, business experience,

and recreation,

This chespter has deelt with the teacher ss to his responsib-
ilities, his point of view, his preparation end meeans of improvement.
The chapter following desls with business--its influence, its rele-

tion to business educetion, and its use of the scientific method.
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CHAPTER VII
BUSINESS RELATIONSHIPS
Business is one of the great social institutions of this present
ere, but as Dr., Lomex points out, such was not always the ettitude
on the part of people in genersl; for whether the theory of the
mercentilist or the theory of laissez-feire held sway, business wes
looked upon es dengerous to society ind should, therefore, be rigor-
ously controlled or complstely left slome, He states that it is only
recently that these ideas regerding business heve changed. He believes
that this change hes brought sbout by the increasingly socislized stti-
tude of business and by a better knowledge on the part of the consumer-
public of the meny contributions being mede by business to the genersl
welfare,l
l. Influence Exerted by Dusiness
It is the opinion of Dr., Lomax thet business oeccupies a signif-
icent plece in the social order becsuse, in & large measure, it hes
developed on = sclentific basis. He is also of the opinion thet
because of this feet business has tended to exert e definite influence
in directing the trends in business education.
Seience is tested knowledge, which is systemstized into its
set of guiding prineiples by which changing practice mesy be
eveluated, trends mey be indicated, end future developments
may be directed in line with the ideals of our democretic
society. The sclence of business, ess one of the primery

sociel institutions of our modern life, is economice or the
science of wealth., By the prineiples of this science, the

- , [Herbert Arthur Tonne, Problems of Teeching Econmomics,
New York: Prentice-Hall, 1932, p. 319.
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tesching meteriels of business educetion will ultimetely be
systemetized, evaluated, end given needed direction in line
with the key position which business occupies in Amaicen
sociel 1life,2

A1l the greet nstions of the esrth, both passt end present, have
hed meaning end vitality only in reletion to their economic sub-
structure., It 1s through the crestion of this substructure that
business leeders heve tended to pley a significent pert in the
evolution of every grest civillzation.s

Lomax asserts thet business leaders have come to occupy & stre-
tegic plece in the present-dey councils of the netlons, and that they
heve etteined this envisble place, &s wes pointed out in snother
connection, through the recognition end use of spplied seience es a
power, by meens of whiech humen edjustments cen be mede in changing
economic conditions.*

He eppliecs these idess to everydey matters by declering that
the level of civilizetion, of eny individuel, or eny netion, is
determined by the character of the occupetions engeged in es the
"susteining element” from dey to dey. The importente of this phi-

losophy, Dr. Lomex believes, should inspire business educstors to

2"Business Educetion in = Scientific /ge," Journesl of Business
Education 8:2, October, 1932, p. 13.

S"yhy Public School /dministreators Should Be Competent Lesders
of Business f£ducetion,™ Educetion 585:7, March, 1925, p. 4l2.

4"Business Educetion in e Sclentific /ge," Journel of Business
Education 8:2, October 1932, p. 25.
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bring business education to & high level of substential educetional
end genersl socisl progress.S

Dr, Lomex, being Tirmly imbued with the socio-business concept,
decleres thet business hes sociel charecteristics which cerry serious
responsibilities He says:

£ business man or women hes & right to conduct £ business
eastablishment only s long &s that right is exercised in the
best interests of the customer. The food sold st the grocery,
the medicine at & drug store ., . . . #nd so on through the long
list of things which people need--should represent economic
goods end services which should promote the health, happiness
end genersl welfere of every mam, woman, end child. "Let the
seller bewere"” must increasingly replece "Let Zha buyer bewere"”
es the twentieth-century standsrd of business.

It is pointed out thet business sctivities provide one of the
most powerful correleting sociel forces present in the world today,
regerdless of the size of the group effected--local community, netionel,
international.”

inother constructive element is present ir business. Lomex
believes thet business is e stimuleting fector in educeation, for
business life mekes execting demands on formel educetion. This is

illustreted in English es spplied to letter writing, in srithmetic

to reteil selling, in eConomics to merketing problens.s

5Ibid, p. 26.

6""El.‘he Opportunities of Business Educetion,” Journel of Nationsl
Educetion fLssocietion 23:4, April 1934, p. 125.

7"Oorralation of Subject Metter in Secondsry Schools,™ Fourth
Yearbook, Journal of Netiomal Education Associstion, Depertment of
Clessroom Teechers, 1929, p. 158.

BIbid s Pe 160.
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It is pointed out thet since business, es the chief orgenized

means of gratifying humen wants, forms the groundwork of our eivil-
ization, thet business education should meke & serious study of the
sociel mission of business, and of the relationships thet exist be-
tween business and the other primery socisl institutions. Attention
is elso celled to the fact thet "business es & single egency does
not seek alone to perform the gigentic tesk of gratifying humsn
wants, but it does seek to do so in cooperstion with other social
agencles"--the school, the church, the home, organized recreation,

end government,9

2. Relation of Business to Business Educetion

Now in order to achieve this desirable result noted above,
it is evident that business men and women must become more end more
intelligent sbout the social-economic nature and obligetions of busi-
ness and must become thoroughly imbued with those ideels of business
conduct that will meke for the common good. The profit meking mo-
tive is not deeried, for this very force, according to Dr. Lomax's
belief, cen be made to serve all parties concerned.

The business system, es orgenized and opersted in this
country, is mostly besed on the profit-meking motive,
Those who work within the business system &s owners,
executives, office clerks, selespeople, secretaries,
accountants, or what not, should be men end women pos-
sessed of those higher quelities of thinking snd conduct
whieh tend to plece the profit-making function on a
plene conducive to humen welfere. One way to help in-
sure this desirable type of business practice is to edu-
cate the messes of ultimete buyers of business goods end
services in the nature and obligations of business es &
primery socisl institution in a democreecy.lO

9 ma New Conception of Commercial Educetion,”™ Bulletin of the
Department of Secondary School Principles of the Netionel Education
Association, Bulletin No. 25, 1929, p. 171.

10 mThe Opportunities of Business Educetion," Journel of the
Netional Educstion Associstion, 23:4, April, 1934, p—126.,— —
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As & practical exemple of the menner in whiech this concept
would operate, Lomax says thet if bank depositors become more in-
telligent sbout the services which banks should render their de-~

positors, the bankers will tend to rise to a mew level of soclal

performence. And thus:

Business Education in the leerning and 1lifc experiences

of its pupils, will become essentielly & process of growth
in the realizetion of & better business life to =id 1n the
echievement of materiel welfare, intellectuel power, and
spirituel values,

Apperently Dr. Lomex never loses sight of the feet thet economic
and educetionel theory is velueless, end sociel institutions useless
unless they contribute in & definite, concrete wey to the well-being
of the common man &s & complete entity. He believes thet busi-
ness end business education should serve eas strong social forces
in "democretizing life's best sdventeges for the messes,"12

This educator believes that the business recovery progrsm
must be essentially en educstional progrem, thet is, if wise end
permensnt reconstruction is to be esteblished. He feels thet our
government has, through our vestly significent public-schocl system,
an instrument for the fulfillment of this fer-reaching educctionel
program, Our scheols ere dedicated, as Lomex seays, to the democratiec
ideels of promoting the civiec intelligence and vocationsl competency

of each and every citizen regerdless of race, creed or sociel stetus.

11 1pia.

12 "Why Public School Administretors Should Be Competent Leaders
of Business HZducetion,™ Education, 55:7, Merech, 1935, p. 412.
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In constructing & *hebitation of a sound economic life' in whieh
civic intelligence end vocational competency ere importsnt perts,
Dr. Lomex decleres thet business educetion should occupy a key
position. In his opinion, W. B. Donham, deen of Herverd Craduate
School of Business Administretion, did not exaggerete when he seaid,
"It may well be thet upon the wisdom of future Americen business
policies will rest the responsibility for the continusnce of Western
civilization.” In order to more neerly insure that these policies
be of the most beneficiel type, he is firmly convinced that the
social-economic neture of business should be stressed in all levels
of business education.l®

Dr. Lomax urges close collsboration between locel business
leaders and school lesders. He sees the necessity for this in the
fact thet locel business leeders do not have & correct understend-
ing of what the locel schools are trying to secomplish in business
education; end school officisls end business lesders do not have
an edequate understending of the conditions, problems end require-
ments of business concerns of the community. He mskes the practical
suggestion thet joint meetings of these two groups be bheld and that
both the broader pheses end specizl pheses of business educstion be
discussed, 14

Businessmen now see thet the intricsecies of the business world

are quite as technical as those of the worlds of law and mediecine,

13 nThe Opportunities of Business Educstion," Journal of the
Netionsl Educetion Associstion, 23:4, April, 1934, p. 125.

14 gaitoriel Comment, Journel of Business Educetion, 11:6,
Februery, 1936, p. 7.
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and thet en understending of these intricacies are quite as essentiel
to the business men as en understending of anstomy and chemistry.

For this reeson young men pleanning business cereers are turning to
the schools of business administretion for a study of economies,
finance, personnel mensgement, snd related fields.l®

Dr. Lomex believes that young men, in their study of economics,
will gein an insight into the interrelstionships of men e&nd women
in their efforts to obtain the neceassities) comforts end luxuries
of life. They will get o better concept of the "methods by which
men scquire and dispose of wealth,"” end of the "sociel problems
erising from their wealth-setting and wealth-using activities,” for
the “ngnaniat discovers how goods are produced, how they ere dis-
tributed, and what effect the consumption of these goods has upon
society. His viewpoint is s sociel one, end his problem that of

meking society es & whole more prosporoul.'l6
3. Business and Scientific Method

6 Dr,., Lomax eells esttentlon to Bertrand Russells assertion thet
"Americe is leeding the way in the tremsition from science as
knowledge to science as 2 set of practicsl habits."? It is held

that in this respect probably no sociel institution hes mede greater

15 with Herbert Arthur Tonne, Problems of Teaching
Economics, New York: Prentice-Hall, Ine. 1930, p. 320.

16 1vid, pp. S-4.

17 Gherles A. Beerd,"Editor, Whither Menking," New York, Long-
mans, Green end Co., 1930, p. 66.
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practical;applieation of science, &s cerefully tested knowledge,
and of agiantific method es & highly developed and orgenized meens
of intellectual effort, than has Americen business in its hundreds
of research laborstories finenced at a2 cost of grest sums of monoy.la

In his study of Americen business Dr. Lomex,finds that this
seientific method is being used ss & means of dealing with chenging
conditions, He cites as one illustretion the estonishing develop-
ment of the automobile industry, which he ssserts is & triumph of
intelligent use of seientific method es s meens of improvement.
In Edwin P, Norwood's reportlLomex discovered that the use of
scientific method in sppraising asctual assembling opersations re-
sulted in the decresse in everage lebor time from nine hours end
fifty-six minutes to exactly two hours,

He points to Edison's petient, exeeting, and long-time exeminetion
of thousends of possibilities in the effort to find s solution to
his problem of finding & chesper end more sbundent source of supply
of naturel rubber. He finds ceuse for admirstion in the scientifie
method being employed in the field of advertising where experts are
developing methods for pre-determining the effectiveness of differ-
ent types of copy, and of finding out which perticuler pieces of
copy, out of & number that have been prepered, will be most likely
to produce sales. This is evidence that "business is endeavoring
to meet chenging business conditions on the besis of facts ecerefully

ascertained end evelusted by scientific method.Z20

18 1pi4.

19 Eawin P, Norwood, Ford Men end Methods, Gerdeb City, New York,
Doubledey, Doren and Co., Imc., 1931, p. 98.

20 vBusiness Educetion in Seientific Age," Journel of Business
Educstion, 8:2, October, 1932, p. 1l4.
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Because of his high regard for the scientifie epproach, Dr.
Lomex hes in turn high regerd for busineds &g it attempts to settle
its problems through cerefully plemned research rether than through
the costly unscientific methodslnaad in the eerlier days of busi-
ness.

Summeary

The increesed socialized ettitude of business, evidenced in its
many contributions to the general welfere, has greatly influenced
the opinion of the public regerding the nature of this institution.

Scientific method used in busineas is influencing the type of
teaching materials being developed.

In creeting the economic substructure of any period, business
leaders have hed an importent pert in advencing eivilization.

The level of any civilization if determined by the types of
occupations predominant in thet soelety.

Becsuse business exerts such fer-reeching influence, it cerries
serious responsibilities.

Business sctivity provides a correleting sociel force. It be-
comes & stimuleting feector in business treining through its demands
on formel business educetion.

Business seeks to cooperate with the other soeciel institutions

in supplying those things deemed essential in modern society.

This chapter hes deslt with the tremendous influence that has
alweys been exerted by business, with the relstions of business to
business educetion, and with the scientific method &s employed by
business in attaining its present position. It is followed by the

summery end conclusions for the entire study.



CHAPTER VIII

SUMMARY AND CONCLUSIONS

Some of the more importent pheses of Paul S, Lomax's philosophy
econcerning business education are given here es a brief summery of
this study.

Meny of the more significent idees occur agein esnd sgein through-
out the many publications =nd declarations of Dr, Lomex, end therefore
cen definitely be seld to represent his point of view with reference
to the problems of business education.

Dr. Lomex believes that the educational work of the publie school
eystem is one of socisl purpose; in this purpose two objectives ere
dominant--treining for citizenship in & demoerescy, and developing
occupational efficieney.

A complete educetion is composed of two mejor complementery
phases--vocationel agﬂ generel educstion. If viewed broedly in terms
of organized social life, business educstion may well concern itself
with both pheses since there is & business side to moet, if not all,
humen experience.

Dr. Lomax is firmly convinced thet the primary objeetive of busi-
ness education is vocationsl, and thet if this objective is abandoned
business educestion, as such, will cease to exist. Ths command of the
fundementel technigues of the severasl vocational business subjects is
closely related to the primary funetion. Cheracter development as en
edditionel objective should be & pert of every course.

It is essentisl to know thoroughly certein techniques such es
shorthand, bookkeeping, selling, filing, as well as many others; but
knowing them merely as techniques is not education s e process of

continuous growth in the power of meking satisfactory adjustments.
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Hence, the ablility to epply end to adept these techniques to various
situations snd the ability to determine when they are essentlal is
as importent as the techniques themselves.

Materiel used in business training should deal with praecticel
business situations and with those processes involved in occupational
activity. For this reason its seleetion should be based on sctivity
enalysis procedures,

The teacher oecupies a key position in the eduestional system
and in the educationel process. The ilmportence of the teacher's
preperation both prior to essuming his professional responsibilities,
end after he enters service, cen scercely be overestimeted.

The business educstion teacher should not be interested solely
in presenting subject mastter, He should perticipete in the whole
life of the school end should be definitely essocieted with various
activities of the community., Too often teachers think elmost wholly
in terms of subject metter &nd mere school keeping end not in terms
of social responsibility. Administrators end teachers must together
study the social problems and contribute to their solution.

The high school curriculum, sccording to Dr. Lomex, mey be
unified, correlsted, end simplified by elimineting the "subject"
depertments end establishing new departments related to the great
social institutions. In this type of orgenization, business educetion
would serve as en integrating fector in the same menner that business
serves as en integrating force in sll soeisl sctivity. Curricular
offerings should be based upon sctivity enslysis procedures.

Generel business training should be required of 2l1l; it should

be offered preferably in the ninth and tenth grsdes. The more
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specielized courses should be offered not esrlier than the eleventh
end twelfth grades. Courses leeding to highly specielized, semi-
professionel, and professional atteinment should be provided only
on the college level. Specislized training should be provided for
those who show aptitude,

Business 1is one of the grest soecial institutions of this era;
it exerts grest influence upon business education through the ex-
emple set in the use of sclentific method. The ineressed socialized
ettitude of business, evidence in its meny contributions to the
generel welfare, hes greatly influenced the opinion of the publie
regerding the nature of this institution, It is now realized that
business is a constructive force tending to correlate the funetions
of all sociel institutions.

Business erithmetic and economics are subjects whieh should be
teught in the business education depertment. The relative ineffec-
tiveness of these two subjects hes been due to the faet that these
courses have been tavght by teechers who have not possessed the vo-
cational point of view.

Some business educetion courses should be open to ell students;
other subjects in which & high degree of skill must be developed
should be offered to those who show sptitude for thet type of work.
In this eonnoction.Ialni advises thet cere be teken es to selection
of pupils, He believes that exploretory work provided by beginning
courses is of velue in determining who should and who should not
take the advanced work irn a perticular fileld.

Lomex stresses research as the scientific method of procedure,

end ss the only besis upon which leaders in business educatlion can
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Justify cholce of subjeet matter, curriculum revision, or decision
upon eny controversal problem,

Both the objective type end essey tyi;e of tests have & definite
function in the meesurement of commercial teaching or learning re-
sultc. Both types ere necessary for an adequete appreisel of teacher-
pupil learning metivities.

Clessroom teachers and administrators connected with business
education shonld be slert in stimulating the professionalization
of business education., Through partieipation in the professionsl
sctivities in generasl education, es well as in their particular
field of interest, business educators will tend to exert a unifying
influence in the total educetion progrem.

While Lomax does not write as much about guidance ss many of
the other leaders in education, he does stete that better selection
and guidance of pupils in the business curricule is & perplexing end
outstanding problem. He believes that guidence can be administered
most effeetively through the classroom tescher, But thet the teecher,
in order to cope with the problem, must study his pupils in their
tremendously complex individusl differences.

Although Lomex is e prolific writer his viewpoint on the eontro-
versial issues of business education is remerkebly ‘consistent. It
might be saild thet this‘laok of chenge in opinion shows that he is
narrow minded end dogmatie. Such is not the cese, The idees which
he advanced & number of yeers ego regafrding incressed teacher prep-
aration, nationsl professionel orgesnizetion end leedership, profes-
sionelization of business education, vocational and non-vocntiom

training, the unity of educatlon, scientific method, end other



questions are recognized and accepted todsy as rationzl, broadminded,
and correct.

Perheps the resson for the soundness of his philosophy is that
it hes been developed on the besis of scientific ressearch, keen ob-
servetion, and a sincere desire to further the cesuse of business edu-~
estion.

In the light of current thought end comment in business education,
the following eveulation of Lomax's philosophy eppears to be werranted.
In Lomex's idea of the two-fold nature of business education

probebly lies the ideel function of this field, It is undoubtedly
true thet 2 sounder business life will result if people in general

ere brought to understend and appreciaste the nature snd functions

of business as a socisl institution; if efficient, soclelly-minded
workers ere provided for the business system; end if every citizen

is treined as an intelligent buyer of business goods end service.
Materisl security is an essentisl requirement ol & truly grest civ-
ilizetion and in the interest of sueh & concept every citizem of a
demoeretic society needs to become enlightened in his wise utilization
of socially significent business goods and services.

Close colleborstion between local business leaders and school
leaders is very necessary. Business leaders do not have a correct
understending of what schools are trying to accomplish in business
educetion, and school officials and business leaders do not heve an
adequate understanding of the conditions, problems and regquirements
of business. When business educetors reallize the concept thzt there
is & oneness of business education with 211 education comperadble to
the oneness of business with all life experiences, resl educetive

power will be developed.
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Tezchers should exhibit critical end fersighted thought on
gquestions of the new economic order in business. They should salso
sense what the implicetions of that new order zre to business edu-
cetion end educetion in genersl.

Skills end knowledges are essenticl, however the imporfsance of
ideals is not to be overlooked, If guided by the wrong ldeels, the
sociel group or the indivi@nal, no metter how intelligent end cepsble,
mey become detrimentel to soclety; the converse is true if right idesls
are the dominent forces, It follows that the sechools have & respon-
sibility beyond thet of merely casrrying pupiles through a sequence of
subjects leeding to intellsctusl proficiency. The soclel gide of life
must receive =n emphesis equal to-or greater then mere intellectusl
atteinment,

Each trainee of the school should be inecluded in follow-up
programs to see if he meessures up adequately to his civic obligetions
and responsibilities. The lnterest of the school end the State are
each involved, thus the problem should be given deepest and wisest
ettention,

There is need for & bhetter tralnnﬁ personnel in the business
educetion field, for business educction under competent leadership
is certelin to become &s impelling = force for progress in our
Amerlcan educationsl system of secondary end higher lnatitntians as
is the sociel institution of business in our Americen soclel 1life.

- In thls sclentific ege of great esccomplishment, it is important
to remember thet the greatness liss not so mueh in the things eccom=
plished es in the method of thinking end working thet hes bsen em-
ployed.



If Dr. Lomex's optimistic views become reslities, business
leadership will more and more pursue profit-meking in the light of
the economic &nd social well-being of the consumer., DBusiness edu-
cation following this lesd will view business educetion in the light
of the whole currieulum through which pupils ere egquipped with a well-
rounded preperstion for the whole of sociel living, including business
activities, Business education teachers will become more and more
professional; they will be guided by a sound soeisl phileosophy of
business; end they will come to occupy & key position in the couneils
of generel eduestion,

The reseerch necessary to the development of this study hes
revesled that Paul S, Lomex's influence in business educetion is due
to a number of faetors--his belief in reseerch as the besis for opinion,
his broed background of leerning, his professional insight, his life
purposes, and his personel characteristics. In addition to these
enumereted factors his influence has been increased by the fact that
he not only expresses a fine phllosophy but shows how this philosophy
can be lifted from the abstreset into the aetusl everyday, practicel
processes of education., He exemplifies his philosophy in his own
aetivities.

Lomex is yet 2 young men snd, while he hes slready made e most
impressive contribution to business educatlon, he is probably at the

threshold of greater service.
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