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PREFACE

The data contained in this thesis have been secured
from a statistical survey of all home economics teachers
in the State of Oklahoma who teach this specialized
field in combination with some other subject. This study
will be concerned chiefly with the smaller high schools
of Oklahoma.

According to Bulletin number one hundred thirty seven
issued by the Oklahoma State Department of Education,
twenty-eight per cent of the high school teachers in
Oklahoma are teaching in three, four, and five teacher
schools. It is clearly seen that it is a matter of
necessity for these small high schools to have teachers
who must teach more than one subject. Therefore, the
training of high school teachers for these small schools
is one of the most responsible tasks of all colleges and
universities in the state and it is their duty to help
guide the prospective teacher in the selection and pre-
paration for combination fields.

This study should prove of value not only to institu-
tions training high school teachers, but also to superin-
tendents and principals in the making of assignments of

teachers in the high school program.
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CHAPTER 1
INTRODUCTION

In weking this study the author has endeavored to
throw some light u@on tha present situatlon existing in
Oklalhoma concerning the subjects taught with home eco-
nomics and the preperation of the teachers in these
fields.

Before improvement can be made in secondary educa-
tion it is necessary properly to nrepars bteachers in
that field. In previous years it was thoucht that the
preparation of & secondary bteacher was no different
from that of any other teacher. The purpose of the
high school then was to prepare the fortunate few to
enter college, but there has been a great transition
from selective colliege preparation to comwon, universal
education. Never before hus there been a greater need
for the organization of iteacher-preparation curricula
than is prevalent today.

In recent years there has been made a number of
surveys lnterested in the better preparation of high
school teschers and in the subjects that they are pre-~
paring to teach. Below is presented a brisef account of
gsone of the more intensive surveys on this matter.

A Hodern Foreign Laanguage Study has gone into the

subjecet of teacher preparation in its field very
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thoroughly. The report made on llodern Foreign Language
Study is restricted to the immediate instruction of

modern foreign language and takes into account conditions
that necessarily limit the time that high school students
can give to foreign language. This immediately brings
to attention the necessity for teachers to be prepared
to teach in more than one subject. The most significant
recommendation made in the report of the Modern Foreign
Language is that adequate preparation for a teaching
field in this subjeet should provide for at least five
years' work after high school, including residence and
study in a foreign country.2

William C. Bagley and Thomas Alexander make this

statement in their book The Teacher of the Social

Studies.5

The improvement of the teaching service in
general and particularly improvement in the
teaching of the social studies depends primari-
ly upon attracting to the schools men and women
of broad culture and effective personalties
who are willing to make the work of teaching a
life career. Until the public attitude toward
teaching and the material rewards of the teach-
ing service permit this condition to be ful-
filled in a generous measure the best plans
for the education of teachers cannot be fully
effective.

Ce. M. Purin, The Training of Teachers in the
Modern Forei Laéguagea, Vqumé_fIIg of the Reports,
pp. 55-5 .

2

R. H. Fife, Chairman, A Suma;% of Reports on
the Modern Foreign Languages, pp. 55-68.

W. C. Bagley and Thomas Alexander, The Teacher of
the Social Studies, p. 74.




The report made by the Mathematical Association of
America gives emphasis to the need of proper teacher
preparation in the subject of mathematics and eites

several means of obtaining this proper teacher prepara-

4

tion.” It realizes the importance of a general educa-

tion for teachers, the necessity for prospective mathe-
matics teachers to be qualified to teach additional sub-
Jects and it also attempts to advise the prospective
mathematies teachers in the courses necessary for teach-
ing this subjJeet as well as related subjeets.

The Final Report of the Committee on the Subject

Matter Preparation of Seecondary School Teachers gave

consideration to issues considered at the University of
Il1linois under the direction of Dean E. Benner and
Edward F. Potthufr.5

The fact was recognized that well-trained
teachers should be prepared to carry a full
teaching load, consisting of a group of sub-
jects most or all of which were related in
some way and that preparation for a given
teaching combination should doubtless qualify
& teacher to offer instruction in all of the
subjects commonly taught in any particular
field thus permitting the concentration of
such subjects under a minimum number of
teachers.

4
"Report on the Training of Teachers of Mathe-
matics,” American Mathematical Monthly, XLII, May, 1935,
pp. 363"2 .
5]

The Final Report of the Committee on the Subject
Mstter Preparation of Secondary School Teachers, The

North Central Association Quarterly, XII (April, 1938),
Pp. 456-466.



In volume two of the National Survey of the Education
of Teachers are found some very interesting faets on
teacher personnel in the United States.e There were
studied 3,117 cases of home economics teachers and of
this total number 23.7 per cent taught home economics in
combination with biological science. This was the highest
percentage found of all of the various combinations.
English combined with home economics made up 19.7 per
cent of the total. This was second in rank of the var-
ious combinations. Physical science was third in rank
with a per cent of 17.4. The fourth in rank was 10.7
per cent, giving the combination of home economies and
history, sociclogy and economics. The Survey indicates
a most pressing need for more insight intoc the prepara-
tion of secondary school teachers and the selection of
the most desirable combinations.

Professor C. L. Kezer reports interesting results
in his study of Subject Combinations in High School
Teachers' Programs in Oklahoma, ;gg_.7 There were 111
cases studied of two subject matter combinations, home
economics and one other subject. Of these cases studied
it was found that 37 teachers combined home economics

6

E. S. Everden, G. C. Gamble and H. G. Blue,
National Survey of the Education of Teachers, p. 70.

C. L. Kezer, Subject Combinations in High School
Teachers' Program in ahoma, pp. 25-25.



with seience, 27 combined home economics with soeial
studies, and Bﬁbcombined home economics with English.
The next combination in order was mabthemstiecs and home
economics with gix cases reported. The other combina-
tions reported were very few in number.

The brief sumuaries of the reports given above all
show bhe necessity for propsr subject combinations and

the chaos that was exisbting at the time of the various

reports. The report by the author will give the situation

ag it exdiets in Uklahcma at the present time, 1957-1038
and the various subjlects that conbinue to be united with
home economice.

The data used in this study were collected from the

1937-1938 spplication for Agerediting in the office of

tha high sehool insnection division of the 3tate

o)

Superintendent's office, {klahoma City, Oklahoma. There
are two hun@red sixty-one caseg in the gtudy and these
include 211l of the high schoolg over the State of Okla-
homa enploying home economics teachers who teach this

speclalized gubject in combinaticn with other subjects.

Ezeh Application for dcceredibting sent te the office

State
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Superintendent’s office was examined and those were used
which listed the above described teacher. The records
of the Certificate Clerk, State Board of Hducation, were

also ezamined to verify the number of college hours



- listed in the Applications for Accrediting of the various

sub jects taught by each individual teacher cited in each
case.

Those reports which listed home economics teachers
who taught this subject with some additional subject
were studled in detail. From these particular Applica-
tions for Lccrediting the names were drawn off and the
following information was gathered under these headings:
county, district number, A. D. A. (average daily
attendance), population group (size of town), teacher's
name, teacher's age, teacher's salary, colleges attended,
certificates, total experience, tenure in present
position, subject matter fields taught with sub-headings
of (1) subject, (2) preparation in the field, (3) experi-
ence in the field.

The data from the sources listed above were then
coded according to the standard code used by the State
Statistician. After the procedure of coding, the data
were punched on special cards used in running calcula-
tions from the Hollerith machine. These cards were then
run through the machine for the various combinations of
data.

Tables have been compiled considering the follow-
ing items: (1) subjects combined with home economics,
(2) preparation in the various fields in terms of

college hours, (3) number of years' experience and



number of teachers, (4) relationship of total college
hours to total ezperience, (5) relationship of tenure
and combination subjects taught with honme eccnomics
{6) total years' experience and tenure in present posi-
tion, {7) number of years' experience and number of
teachers, (8) total college hourg showing number of
ﬁeaohers in each group and average exnerlience in each
group, (%) salary In relation to cowbination subjects
Laught with home egonomics, {10} salary and average home
economics tralning for each salary interval, (11) re-
lationship of age and average salary of each age group

{12) colleges attended and number attending these.



CHAPTER II
TABULATION AND ANALYSIS OF THE REPORT

The most pertinent data are tabulated here. The
particular tables listed in this chapter are those which
are primarily concerned with topics of subject-combina-
tions and teacher-preparation. Due to the lack of time
and space the remaining tables are given in the Appendix.

The tables are presented with relatively little
comment, but they are in most cases quite simple and may
be easily interpreted by those interested in the data
presented. In general the methods of presenting the
tables are very similar to those used in Oklahoma Bulletin
Number 137.1

Table I presents teaching combinations of home
economics with a second field, and also the combinations
where & third field is included. To interpret third
field combinations, the table should be read as follows:
To find the number of teachers teaching any combination
locate the combination at the top of the table and the
left side of the table. For example, if you wish to
know the number of teachers teaching English and Social
studies with home economices, locate English on the left
side of the table and locate social studies at the top

of the table. Run the columns across and down to the
g ¢

Marshall Gregory, Statistic Portaig;§5 to the

Oklahoma Teaching Personnr'ﬂ“e , 1901~-1932, Bulletin 137,
1954.




T&BLE I

JLOTS CORBINED VITH HOME ZCONOMICS
Al INIE LARMT FIBLDELN OKLAHOA 1987-1938
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Soc. Studies 1 1
Spanish

Phys. Geog.
Biclogy
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Phys. Ed.

Librarian

Art
usic Theory
Husic App.

3
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B g g

*Explanation: "First Field” constitutes that beaching fleld which shows
greabest number of preperatory ccllege hours. ""Second Tield” ig that
teaching field which shows bhe next greatbtest number of preparatory college

hours, etec.
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point ¢f intersection and the number in the square at
this point of intersection 1s the number of teachers
teaching these three subjects in combiaaticn.

An apnalysle of the table showing subjects combined
with howe economics os the first field show the grestest
nuaber ¢f toachers, 78, teaching home economices with
Englisﬁ‘ This constitutes 29 per cent of the total
number of 261 cases.

Home eg¢onomics and clementary school work is second
with 34 teachers licted. This is 20 per cent of the
total number of cases.

General sclence and home economics ig listed third
with 35 teachers teachinz tiils combination, therefore
giving 1% per cent of the total number.

History and home economics is listed fourth with
&2 teachers, thus meking 8 per ecent of the tetal number
of cases.

There are 24 teachers of the 2¢l who are teaching
three rields with home econciics s the firsh fieid,
This 1s 2 per cent of the total number of cases, The
above table will show the varicus other combinations.

Teble II presents bhe home economics preparation
in terms of ccllege hours. This does not include pre-
requigites or 8llied subjiectz. The first ccluun gives
the number of college hours of howme economies training,

and each interval has a range of nine hours. The
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second coluun glves the number of cases of the study
which fall in each particular Intervval.

TABLE IX

PREPARATION IW COLLEGE HOURS OF HOME BECOWROMICS
TRAIRIRG

Nugber of Hours of Home Humber of Cases in
FMeonomics Training Hach Groun

No report*® 2

10-19 4

20=-29 25

30~39 82

404G 86

50-59 29

80 =569 : 24

70-79 g

B0-89 G

30-89 1

*Ho report: data was unavailable on these
ecases.

Table Il classifies teachers according to the pre-
paration in home economics training. The great majority
of teachers have bstween 30 and 50 semester hours of .
credit, 85 per cent have 30 or more hours of e¢redit
in home economics. The average or mean of all teachers
is 42.5 semester hours of home economiecs. This is
slightly above the state requirement for a home eco-
nomics certificate and is perhaps what should be ex-
pected. The number that are below this requirement
.is compensated by the group that completed a curriculum
where home economics was the only field.

Yables 1II, IV, andV show the number of cases in

the various first, second, and third fields (see
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explanation under Table 1), aund the hours of collese
preparation in each Tield.

TABLE IIX
PREPARATION IF COLLECE HOURS OF FIRST FIELDS

College hours k
10~ 20~ 30~ 40= 50~ 60~ 70- 80« 90~ U.*

First Fileld 1¢ 28 59 49 B9 69 Y9 88 99 B
Elem. 1
English 1 1

Hone Ee. 4 25 82 86 29 24 & 0 1 2

*NJR.: MNHo report (see explanation under Table II)

Table III shows the first flelds in the left
column and the top of the table gives the preparation of
college hours of each field listed in the left colusn.

1t readily can be seen by the above table that
hone economics is the first field listed in nearly all
the total number of cases.

Table IV presents an snalysis of the second fields
ligted in this survey and should be read in the same
manner as Table 1II. It will be noted that by far the
grestest {reguency is between 20 and 30 hours of pre-
paration, while that for home economics wés between
40 and 50. In Tact 44 per cent of all the cases belong
to this group. The average or mean number of hours for
the group was 25.1 which as a group may be considered
guite adequate as a second teasching field, sinee the
number of hours required for a life certificate in

most of the Fields is 24 hours. The nmean of the whole



PABLE IV
PREPARATION IN COLLEGE HOURS OF ALL SECOND FIELDS

13

“J

4- 1l-

o

l1- 51~ 41= Bl~ 61~ 71~ 81~ K. To=-
C_40 B0 60 Y0 80 90 R. tal

55

ERementary
Engld 20 & 2

g

&

:ﬁ(d '!J Z.Q. -

D3
|l

e
|
o]
c.).
0
£+
g,f_:
f= 18
!
w B s G -3 e (D

-

Phya., vecgg
Ind. Geog. 1
Gen. Scilence 3
ﬁmnn Ecc

-
)
;]
o
e
oot

T bt D)
)

¢
O
o
et
&
[l ol Sl o

4y

[
o
fout
bt

gic Theory

Total Number 7 5% 86
rercenbsge 55 [ S

I £
Cy oo

28 44

0.1 G005 G00.S

o
]

ER

,_J
o

4

W

RS
e
)

O s b b G G O B

&
ch

o

el el
O

5] 5 1 1l 63 261
b

Mean 2&.1

giroun is therefore slightly higher. A8 in the case of
home economlcs, the minimum sbafte requirements for &
lifs cert ificate
Whether this teaching fleld was complete st the time
of graduation or whether 1t was built up lster on can-
not be determined by the datae at hand.

The table also shows the number of cocond fields
that are comblined with home economies and the fre-
cueney of each suech Tield. Perhaps the most important

generalization to wmaoke ig that there are 16 second

es presunshly debermined this average.
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filelds. This means that home econcmics is combined with
practically every conventional subjeet in the high school
curriculun.

There are 8l tezchers teaching English as a second
field. This constitutes 31 per cent of the total number
of cases, This is a large nunber considering the fact
that there are fifteen other second fields.

Elementary schoecl work is the next most frequent
second fileld with £6 teachers constitubing 21 per cent
of the total number of cases.

General science ig the third cn the list with 44

ner cent of the tobal number

teachers constitubing 16 :
of cases.

History as a second fieid shows the small number
of 26 teachers, constituting 9 per cent of the botal
number of cases.

Commerce and social studies rank next in order of
frequency, but the rest are fairly well scatbered among
geography, musie, ardt, speech, Spanish, physical educa-
tion and library work.

Table V shows that there are only 24 teachers who
are teaching & third field or in other words there are
24 teachers who are teaching bome eccnomics and two
other subjeets in combination. In the cases studied
it was found that home economics did not exist as a

third field.



TABLE V
PREPARATION 1IN COLLEGE IOURS OF THIRD FIFLD

Ebllege Hours
l= 10~ 20~ 30- 40- 50~ 60~ 70~ 80~ N.
Third Field 9 1l9 29 38 49 59 69 79 8¢ R,

13

<%
oJ

B

o,

Wo Third Field
Elem

English
Speeeh 1
Math.

History

Soc. Studies
Phys. Geog.
Biology

Gen. Seci.

Ard

Mugie Applled

ot
=

W o
b b bt B0 B D0 2 D
|

The mean number of hours preparaticn in the third
teaching field wag slightly below that of the second
fields listed. The mean was 15 college hours. How-

ever, there are too Tew cases Lo generalize,
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RECQ

&

This chapter of the thesis seeks to sumarize aud

interpret the data gathered and uged in Chapbter II,
which reveal the nature of the problem of improving the
subject-matter preparation of home economics high schocl
teachers and the possible subject éombiﬂations.

The cases studied in this survey show that the
teacher of home economics must teach one, twe, or three
other subjects in conjunction with this specialized
field. This may be due to several reasons: (1) the
cagses studied are mostly those of small bhigh schools;
{2) even small high schools offer several curricula
wlth eleetive privileges for the avudents, resulting
in small classes and a greabd range of courges to be
taught; {3) as hipgh school teachers move from one
pogition to another it ig improbable that they will find
exactly bhe same combinations of subjects to teach, as
a result they frequently find themselves with an addi-
tional subject for which thelr predecessor was adeguate-
ly prepared but in whieh they may be poorly prepared.

0f the 261 cases studied there were found to be
gixteen obther fields listed with home economics. The
survey shows these 18 subject-matter flelds combined
in such a way that there are 34 different combinations

of them. Thig faect ghows thst hone econcmies is



combined with practically every other subject-matter
field of a high school curriculum. It most foreibly
presents the fsct of combination of unrelated sub ject-
matber fields. Chaos would have to exist when this
gresat number of subject-matter combinations are pregent
ever zu entire stabve.

Bnglish and home econcomicsg indicated the most

fregquent combinations with 29 per cent of the total

&

umber of cases. This combination is not considered

50 good because the relationship between home economies
and English is rather remote. The combination may be
explained, however, by the fact that a tescher, in order
to fulfill general certificate requirement, may have

praetically the minimum number cf hours in English to

teach this subject zeccording to state reouirementsz.
This general reguirement ig then developed into a minor

teaching field by additional work in sumzer schools,
by extension or correspondence couvses. Such a methed
for developing a teaching Tleld is not often satis-
factory. The field is not adequately covered nor well

pa is gbill more objectionable

-

integrated. “hat perha

is that English likely was never of particulaer interest

to the bteacher as a teaching field, but had to be

~3



developed as such,® and has always been regarded as
distinctly seconaary to the highly svecialized field
of home seonomics. A properly integrabed program of
teacher training would obviate this since it wouléd
garticulate appropriate teaching cumbinations, and would
gstendardize all smail school teaching programs on this
prineiple, meking shifte from one school system to
the other relatively easy.
Blementary school work end hcme economiecs in com-

bination hae the second grestest number of frequencies
of cages, the datse showing 20 per cent of the total
nuiber of cases. This may be considered a poor con-
bination because of the wide chasu between elementary
teaching and high school teaching. he arrangement
of u elass schedule for such & comblnation adds bto the

gifficulty of bhe eombination. what happens likely is

that 1t was essler until Tegcently for a home economics
teacher to ascure en additionel elementary certificate

than a certificate for a specisl T1 zld in high school

Table VI in the 4 Appendix shows that over 200
teachers have more credit hours than recuired for
graduation., The median 18 approximately 141 semester

ndicates that the second field might

.

hours. This

have been developed after graduaticn,
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The combination of home economics and general
selence has the third greatest nuumber of cases, the
data showing 13 per cent of the total number of casses.
At first glance this wmay seem a very good coumbinstion,
but in order to be an adequate general science teacher,
preperation is needed in bobh physical and biclogical
sclences. VYsually if a tescher hae majored in home
economnics there is insuificlent bime and preparation
for an adeguate general secience field, but only a
partial background and prepsyation for this combination.
Bocause of the prerequisites of science required by

most schools or departments of heme sconomics, this,

ED

however, 1s logically one of the best combinations.
The data show 8 per cent of the tobtal number of
cases teaching the combination of home economics and
higtory. Table IV shows that the vreparation for
nistory teaching falls mestly in the interval of 12-20
preparatory ccllege hours, which is econsidered the
minimus of hours for teaching history. This is a
very weak combinaticn as there is lack of relation-

ship of the two Tlelds as well &s inadequate prepara-

f".i

tion.

& teacher who prepares to teach home economices
is so ocoupled with this preparation that there ig
often little time left to make adecuate prepsretion

in a second field. This tends to weaken the



preparatlion in the second field. The subjeet cozbinations

with hose economics are mostly of unrelated fields which

a ]

also tends to weaken the second field.

The data in Table II show that the preparation in
the Tield of home econcmics has a mean of 42.5 prepara-
tory college bours which may be considered adequate.

This may be due to the faet that more and more schools
are requiring thelr home economies teachers to have a
gpecial certificate in this field. It is probable that

a teacher of home economics has chosen thisg field
'through a seleetive process, and, therefcore, must have
adeguate preparation due to the pressure of our colleges
and the standards of our high school programs in relation
$0 that field. The term geleective process in this
study means that the beacher of houme economicg hag se—b
lected this field of her own accord as no courses of
home econocmice are required for a degree. JIn other
words, there is no sanpling ccurse offered in home eco-
nomiecs whiech is recuired for a degres so the caandidate
selects %he fleld of howe economics by her own cholce.

Table IV shows 65 per cent of the various Tields
falling somewhere Iin the intervsl of 12-35 preparaitory
collegas bours, whieh is a wide divergence of prepara-
tion for these subjects. However, the mean for the
entire group of second Iields ls 25.1 preparatory

college hours which is considered quilte adequate for



a second field., This mean is slightly higher than the
required 24 preparatory college hoﬁrs to reecelve 2
1ife certificate in most of the fields. Vhether this
Leaching fisld was complete at the btlse of graduation
or whether it was bullt up after Lthe teacher had enber-
ed this as & second field cannot be debtermined by the
data at hand.

It is Tititing to get forth some reeommendations

from & survey of this naturs, as it is obvious that
of ]

bir]

S0me are necessary. +he burden of improving the ex-
isting condition set forth rests with both teacher-
training celleges and supervisors for making high
school prograns.

It will be necessary for beacher~training colleges
to develop a new curriculum bassed upon the specifie
needg of teachers. BSuch & curriculum should heave as

te objectives: {1)] a broad undersbtanding of the aajor

odn

fields of learning; (2} wide cultural contacts that
will insure a liberal educabion; {3} capacity to assume
intelligently the responsibilities of citizenship;

{4) the complsets mastery of twe or more teaching
fields; (5) attitudes esgential for sudcess in teach-
ing; {6) interests broad enough vo insure a rich and

satisfying life. This trend is advocated by

21



William 8. Gray of the University of Chicago.l He feels
that the secondary school teacher should possess a
general education which is bruly liberal in character.

Of first importance is a general education in the
preparation of teachers for the teaching in secondary
aschools. The faillures of our tescher-training col-
leges is that of stressing specialized study first
before an adequate background has been obtained. Cer-
tainly our b%eschers should not be the leaders of young
people 1f they themselves do not have an adeguate
background of general education. These young people
are striving for the abttainment of a general education~
‘21 background and the folly of the situation is socon
seen if they are not provided with teschers who are
prepared,

A broad, general, and educatioral background
should place emphasis on work in the following fields:
{1) the soeial sciences; (2) literature; (%) the
biological sciences; {4) the physical sciences; {3}
philosophy; (6) art and nusiec; (7) oral end written

a2
expression; {8) speech and religloun.

1
William 8. Gray, "The Preparalblion iecommended by
Sehool Officers and Teachers,” Horth Central Assoclation
Juarterly, %I, January, 1937, pp. 281-283.
2
Ibid.

e
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if the great purpose of education is to teach
students how to live happy, harmonious, and useful
lives, then the besb teacher is one who csn insplr
an apprecletion of the fine things of life and present
them with materiale of his own particulsy specizlized
field. I1un order for a teacher to do justice Lo his own
gubject, ho must unde rst@nu end ©it into the whole
educational plan. A student does not necessarily get
his education from books alone, but froam contaet with
his teachers as well as other agencies. However, the

teacher plays & very important part in shaping his

o

educational hackground.

4 new ccncept of ﬁhe word specialization nwust be
formulated before progress can be made in preparing
teachers for secondary schocls. The word gpecipliza-
tion sheould be defined in terms of filelds rether than
subjects -~ for example, social studies. In recommend-

ing preparation for two or more filelds of speclalize~
tion, it must be kept in wmind that the ficlds of
speclalization selected ghould be related - for example,

~

social studlies and Inglish. This particuler combination
is recomnended by Dean Thomas E. Penner and Edward F.
Potthuff of the University of Illinois. There should
be an effort to break down specific subject divisions,
espacially between subjects that are felt to be closely

related or belong to the same division. Teachers of
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home economiecs who must teach in one or more other
fielde should be asslgned to those fields which are
closely related to home economics. This would tend to
break down Ghe weakness of the second fields.

The most important problem of the present time is
to find subjects that are eonsidered related to the
field of home economics and to prepare teachers to
handle these subjects. General science is the subject
that 1s felt to be most closely related to the field of
home economiesg because of the sclence courses reguired
as a background for the major in home economics. How-
ever, in order for a home economics teascher to be
adequately prepared to teach general science 1t is
necessary to take other additionsl science courses,

But with the science courses required of a major in
home econcmiés it is not so difficult to add these
additional courses.

Social studies is also counsidered a related field
to howe economlcs. The teacher of howme economics
who has a major in howme economics also has some courses
which are felt to be very good subjects as a back-
ground for social studies. Additional nreparation will
be necessary before a complete teaching field is ob-
tained in sccial studies. However, there is a close
relationship Eetween the fields of home econonics

and social studies.



This survey found the most frequent combination of
home economics and English. This presents the gquestion,
"Is thig a related combination¥™ Dean Hora Talbob,

Head of the School of lome leconomics at Cklshoma Agri-
solbural and Mechanical College, Stillwater, Uklahoma,
expreases the opinion that perhaps this is as good a
rembinatlion as others menticned above. According to

Dean Telbob, Epglish is certainiy a subject that helps

w bo live and is elosely related to home making which

ig our foundation feor living. %Therefore, to follow her
argument, why wouldn't the combination of home economics
and English be considered & good combination and one whiech
is related? The situation that exists in Oklashoma at the
rresent time indicated by this study shows this eombina-~
tion lg predominant and it must be rejected or accepted.

It has been pointed out that a broad general
education is necessary for all teachers, to serve as
a rich background for teaching in some specific field.
Some recopmendations for a home economies beaeher,
which can be applled to any field of specialization,
are: (1) understanding of what is to be taught at the
various levels of this field, {2) a knowledge of
instructions on the elementary level in order to be
familiar with the foundation vpon whieh to build,

(6) a thorough knowledge of the materials of imstruc~

tion. Harl K. Douglass of the University of Minnesota
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indicates this same trend of thought iz that he feels
that it 1s desirable for teachers to be well trained
in the field of knowledge in whieh they work.

The problem of subject-coubinations is & vast one
and is geining morse and more attenticon as such. Since
there has been no agreement as to what subjects should
be combined, hundreds of different teachiug combinations
have resulted. The most important recommendation that
can be made is for supefvisors of high school programs
to place their teachers in work of relasted fields, for
whileh it is Loped they have prepared themselves. 0OF
course this places the respounsibility fundamentally
on the teacher-tralning colleges %o prepare teachers

adeguately in related fields.

Pt
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TABLYE X

OF 1 LIPLRIENCE AND WUMBER
ALL FINST FIWLGS INGLUDED IN TAE G
ugffiozzzz, ORLAHOA 19571958

xp. in Ileld

First Field 1 2 5 4 5 6 7 8 ¢ 10 11 12 135 14

e

Elementary
English 1
Home Ec. 87, 99 16 18 15 14 11 15 12 9 4 B

o
Exp. in
Field
FPirst Field 15 16 17 18 19 20 2% 23 24 25 26 27 28 0 Av.
Slementary 10
BEnglish 1 5.

Home Be. 1 1 1 63 .58
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\TION TO COWBIMATION SUBJECTS TAUGHT
TCONOMICS IN OKLAHOMA, 1937-1638
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SALARY AND AVER

TABLE XV
AGE HOME BCONOMICS TRAINING

FOR BACH SALARY INTHERVAL

41

Average Collége Hours Number Teachers in

Salary Interval Home Economies Each Group
$ 400 36..0 1
600 38.0 2
700 41.2 46
800 41.3 34
800 435.2 138
1000 41.4. 7
1100 45,3 17
1200 42.2 | 5
1300 50 .6 &

1400

49.0 2




TABLE XVI1I

RELATIONSHIP OF AGE AND AVERAGE SALARY
0ff EACH AGE GROUP

_—

— e e e e

Age Average Salary Frequency
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a7 904 18
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29 940 23
30 866 11
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32 963 12
33 956 8
34 900 6
35 72 5
36 990 4
37 913 7
38 1226 4
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40 911 4
41 1005 3
48 900 3
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