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PREFACE

The past few years have witnessed the production of a number of
bocks end research works relating directly to extra-curricular activi-
ties. Principles have been advocated, specific practices sponsored,
varied administrative suggestions given, and means and plans of organi-
zation proposed to enhance the values of extra-curricular programs,

The increasing amount of literature dealing with extra-curricular
activities is an indication of the interest which is being developed
in this phase of secondary education. A study of the early history of
the movement shows that growth was slow, and in many localities the in-
stalletion of an extra-curricular program was looked upon as a fad
which would soon pass out of existence.

The rather general acceptance of the cardinal principles of secon-
dary education was probebly the stimulus for the recent rapid strides.
Generally speaking, administrators have given ground willingly in order
to allow such an attractive appearing program am opportunity to prove
its worth. A good many leaders thoroughly believed In the social val-
ues of extra-curricular participation and provided means for their
realization. Others have developed an extensive program without fully
inquiring into the definite values which it affords. A few others
have incorporated a program because a sister school with & higher rat-
ing has achieved success along this line. Without giving further con-
slde-ation to reasons for its growth, it is needless to add that s
program has been developed, of some kind or amother, in all sections

of the country.
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The general purpose of this thesls may be summarized as a survey
of the existence of various activities and of established principles and
specific practices concerned with the extra-curricular activity programs
in the secondary schools of the state; and to make recommendations where-
by certain administrative and organization wesknesses may be overcome.
NMore specifically, I am attemrting to discover the existence and definite
practices, and to recommend, on the basis of the best litgrature in the
field, suggested fundamental principles of organization and administra-
tion,

Data for this study was collected from three sources: first, a
survey of the applications for accrediting, submitted by each four-year
high school, on file with the State Department of Education; second, a
survey of the best literature and research avallable in the flsldj third,
the following questionnaires

QUESTIONNAIRE
Directions: Most of the following questions may be answered by checking.
Answer questions 5, 4, and 5 by using numbers.

l. Name of school Enrollment

2. Do you have a regular activity period in your daily schedule?

Yes No

3. At what hour in the school day does it come?

4. If you do not have a regularly scheduled activity period, at what

time do most of your activities come?

5. Indicate opposite the activities listed below, how often each meets
each weeks

1. Home Room 3. Clubs

2. Student Council 4, Asgemblies




6. Check the values listed below that you would ascribe to the extra=-
curricular activities mentioned. (Check one or more, according to
your judgment.)

Values Student ¢ Clubs 1 Assem-

Council 3 $ blies
]

1

e e

l. Training in some civic-
gocial relationship,

2., Recognition of adolescent
nature.

%« Socialization.

4, Training for leadership,

5. Improved discipline and
school spirit.

€. Training for social co-
operation,
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7. Actual experiences in group
1ife.

8. Training for citizenship
in a democracy.

9., Training for recreational
and esthetic participation.

10, Training for ethical living:
t
11, Health. :
:
g

12, Recognition of interests.
7. Do you keep a record of extra-curricular participation? Yes
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No

8. Is credit awarded in the form of grades or their equivalent for par-

ticipation in extra-curricular activities? Yes No

9. Check the one who has the responsibillity for the organization and
administration of the extra-curricular program in your schools
l. Principal $




2. Full-time director of extra—-curricular activities

8. Teacher appointed by the nrineipal

10. On the back of this sheet, please list the objectives of your extra-
curricular program,

From the first source, seven hundred eleven four-year accredited
high schools were studied. 8ix hundred seventy~four of these were whitle
schools and thirty-seven colored schools. This represents every four-
year accredited high school in the state, .

From the second source, for the purpose of more supplementary mater-
ial and evaluation, an exhaustive survey of extra-curricular bibliography
wag made, This represents a rather complete survey of the beat writings
obtainable in the field of extra-curricular activities,

Two hundred ninety-nine schools contributed data and material through
the questiomnnaire. Of these schools, the majority could be described as
having small enrollments., The following table gives an idea of the size

of the schools reporting:

Schools Reporting
H 3 : 3 : : :
tIndex 3 G-1 : G-2 :  G-B . G-4 §.. G5 3
: 3 3 3 $ t :
tEnrollment: 50-100 : 101-300 3 301-500 3:501-1000 :1000-over:
s t $ : 1 : ¢
tNumber : H H H : !
sReporting 3 60 3 162 : 57 g 19 3 1 :

The practices which are recommended in this thesis are as essential
in one size of school as in any other. In this respect, they may be con-
sidered fundamental, Their value is not affected by the size of the

school or by the type of school organization. It has been my purpose to
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propose such principles and practices as can be adapted to any type of
school, regardless of size or the particular organization methods em-
oloyed. The questicnnaire was used only as a basis for a comprehen-
sive insight into opportunities and possibilities; evaluation of recom=-

mendation is purely on the basis of the best literature in the field.
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CHAPTER I
INTRODUCTION

Changing Conceptions of the Term. At one time, extra-curricular

activities were defined as those activities in which children partici-
pate outside the regular academic program. To-day the validity of
such a definition could readily be questioned. Another definition
which would have been acceptable a few years ago describes the extra-
curricular program as those activities in which the pupil particijated
in school for which no academic credlt was given. Thisg definition, as
in the case of the former, could not be approved in all sections of the
country to-day. The difficulty of defining the term, as the above ex~
amples show, is due to two factorsj first, the changing content of the
curricular program and second, the recent attitude toward the values
of extra-curricular participation.

Recent curriculum revision is gradually drawing in to the curri-
cular program certain activities which were once thought of as being
of a purely extra-curricular nature. On the other hand adainistrators
are making more easily available for pupil participation those activi-
ties for which no academic credit is as yet generally given, but whose
values are so great that they cannot be neglected. As a result of
these conditions the problem of finding & definition of extra-curri-
cular activities is the problén of making & dividing line between the
curricular and the extra-curricular program.

Current Definitions. Wilds® points out that the definition of

extra-curricular activities is determined by the meth-d of organiza-

1. E. H, wilds, Extra Curricular Activities, pp. xif 273.



tion and administration of the program, He defines extra-curriculer
activities as those activitiss of the school that are outsidie the trad-
itional curriculumj that have sprung up ani developed through the stu-
dents' own desires and efforts; that are carried on apart from the hours
of the regular school program, snd thaet are participated in without the
rewards of regular school eredit. He later points out that this defini-
tion has been colned to fit a particular situation, and that the defini-
tion is subject to change according to organization and administration
policies.

In an article by Briggsa, extra-curricular activities are deflined
as those legitimate activities not provided for in the regular curriculum,
The criticisa of this definition can be pointed towa d the indefiniteness
of the term "regular curriculum." If the regular curriculum refers to
activities for which credit is given, Professor Briggs" definition is
inadequate because in some schools subjects far removed from the tradi-
tional academic classification are being aceredited. A good many schools
are actually placing extra-curricular subjects within the regular school
~ program. This condition has made it difficult to draw a line between
the two, BSome writers who object to the term extra-curricular because
of its recent close relationship to ths curricular program have colned
such terms as "extra-class," "intra-mural® and "collateral."

Jordan5 points out the changing conception toward the extra-curri-

cular program by showing the difference between the accepted definition

2. T. H, Briggs, "Extra-Curricular Activities in Junlor High Schools,"
Bducaticnal Administration and Supervision, Vol. VIII, pp. 1-9.

5. R. H., Jordan, Extra Classroom Activitles in Elementary and Secondary
Schools, pp. 1-2.



of the period of 1900 and the current definition., His early description
reads as followss

At that time, one would have said that extra-curricular activities
were those carried on by pupils of a school principally on their own in-
itiative and under their own control, for which no credit was given in
the school either toward promotion or for graduation.”

His later definition which covers the present situation and meets
the changed conditions reads as followss

"Extra-curricular activities are those voluntary tasks which are
carried by pupils in addition to the regular classroom requirements,
either after regular school hours, or at a time within the program spec-
ially designated for such purposes, and may be in effect semi-curricular,®

This definition is broader in its meaning than the one for the per-
iod of 1900. However, it does not establish a relationship between the
curricular and the extra-curricular phases. As far as organization
methods are concerned it fits any type.

In hie bulletin entitled "Standard Terminology," Robertson’ defines
extra-curricular activities as the following:

"Refers to those enterprises which enlist the inter st and volun-
tary energy of college students outside of requirements pertaining to
courses or other official responsibilities, usually through orgzniza-
tion to promote literary, dramatic, music, athletic and other events.”

Although this definition definitely refers to college activities
the same is descriptive of the extra-curricular program of the secon=-
dary school,

Fretwell5, in his book entitled "Extra-Curricular Activities in the
Secondary Schools,” defines extra-curricular activities as the followings

"Extra-curricular activities may be defined as those legitimate
activities of the school not otherwise provided for. It is recognized

4, D. A, Robertson, "Standard Terminology in Education," The Education=-
al Record, No. 4 (Jenuary, 1927), p. 16.

5. E. K, Fretwell, Extra-Curricular Aetivities in the Secondary School,
p. 6.



that an activity may be curricular in one school and extra-curricular in
another, and the reverse. There are many examples, such as debating,
dramatics, school publications. Likewise, within a single growing
school, there are changes from year to year in respect to what is and
what is not curricular.”

A Proposed Definition. The above definitions are sufficient within
themselves but fail to establish a definite relationship with the curri-
cular program, It is my belief that a definition should establish such
a relationship. ﬁith this in mind the following has been submitted:
Extra-curricular activities may be defined as those activities which
have been developed in the schools to supplement the curricular program,
for the purpose of bringing about a more complete realization of the ob-
jectives of education,

This definition is not limited by organization methods nor by any
particular type of school. It seems to me that it represents the pres-
ent viewpolnt toward this phase of the program and is valid when criti-
cized from the standpoint of adaministrative practices of all types of
schools.

Difficulty of Classification. The extra-curricular program can
be classified by so many standards that a choice of one method or an-
other is difficult. Some schools classify their activities by the a-
mount of time required in participation. 8uch a classification has re-
sulted into the "Major" and "Minor®™ type of classification. Other clas-
sifications are made on the basis of their relation to the curricular
program, Still other classifications attemot descriptive terms. Kooae
shows this difficulty by pointing out the great number of activities to

be clagssifiedt In a total of 848 activities encountered during his cane

8+ L. V. Koos, "Analysis of the General Literature on Extra-Curricular
Activities,™ Twenty-Fifth Yearbook of the National Society for the
Study of Education, Part II, pp. 19-20.



vas of extra-curricular literature, he found that there were 2Z1 activi-
ties of more or less different sorts.

Current Classifications. Miss Dement’ was led to classify activi-
ties under the following headst (1) Office-holding end committee work
in connection with the student body and classes; (2) Welfare socletiesj
(%) Athleticsy (4) Publications; (5) Dramatics; (8) Debatingy (7) Musi-
cal organizations; (8) Social and recreational activities; (8) Scholar-
ship societiesy (10) Specialized clubs for those telented or interested
in particular fields. Activities of the last type would include art
and gcience clubs, literary clubs, radio clubs, and other special in-
tersast clubs. This kind of a classification is of the descriptive type.

A clascification of a similar type is given by Deam and Bnlra,
which includes the following headingss (1) Special interest clubs,

(2) Pupil participation in school administration; (3) Inter-scholastic
activities; (4) Honor awards; (5) School and community enterprises;

(8) Social welfare agencies; (7) Purely social sctivities; (8) Direct
and indirect training in morals and manmners, This type of classifica-
tion is especially good as it is broad enough to cover all phases of
the extra-curricular program and it defines the limits of each heading.

Jordang

classifies activities under still fewer headings. They
aret (1) Semi-curricular; (2) Departmental; (3) Civic welfares

(4) Hobbies; (5) Society, and (6) Auxiliary., His "semi-curricular®

7. A. I, Dement, "Values in Extra-Curricular Organizations in the High
S8chool," School Review, Vol. 32, pp. 40-48,

8. T. M, Deam and A, M. Bear, Socializing the Pupil Through Extra-
Curricular Activitles, p. 6.

9. Jordm, Op. ‘g-_.’.—to, PP« 13-19.,



heading includes activities in which some sort of school credit is given,
and which are usually connected with the regular class work. Examples of
this type are dramatic societies, musical clubs, debating teams, publica-
tions and athletics. His second type 1s closely allied with the class-
room work but includes only those activities for which no credit is given
for participation. It would include Latin, French, Science and similar
clubs, The "civic welfare"™ group includes both student government associa-
tions and public welfare societies. The "hobby" group is self-explanatory.
Under "social organizations™ are the class groups, home rooms and sctivi-
ties organized for purely social reascns. A division of this group might
be advisable dus to the lack of relationship which exists between class
organizations and purely soclal organlzaticns., His last group, "auxiliary"
socleties, include those activities that are mainteined in the school tut
whose control is outside of the school administrative offices. Under
this group are such activitiss as the Boy Scouts, Campfire Girls, and the
High-Y. Dr. Jordan's classificati u is based on the relationship of the
program to the school administration., He adds that other clas:iflcations
can be made on the basis of the character of the activity or on its de-
partmental relationship.

Horth Central Classification. Extra-curricular actlvities heve
been classified by a sub-committee of the North Central Association under
the following heﬁding!llo

"Type Oned Perticipation in the Organization, Management and Con-

trol of the School.

Type Twot Drives and Community Activities,
Type Three: Religious and Social Welfare.

10. "Report of the Sub-Commlittee on Extra Curricular Activities,® North
Central Assoclation Quarterly, Vol. III, No. 4, pp. 542-589.



Type Four: Purely Social Activities.
Type Fives Athletics and Other Physical Training Activities.
Type 8ixs School Publicaticns.
Type Sevent Dramatice and Public Spesking.
Type Eights Musicel Activities.
Type Ninet Subject Clubs,
Type Tent Miscellaneous Clubs.
Type Elevent Assemblies,®
As & jJustification for this classification the following state-
"ments were givens
"These are primarily the types that are recognized in practical
school usage. They are named as school people ordinarily namns them,
that is, by indicating a2 commonly understood function or generic char-
acteristic, This classification does not obviate the overlapping or
duplication of the specific activities identified in the various types,
but these defects were also present in no less degree in all the other
schemes dlscovered and suggested by the members of the sub-committee.®
In order to simplify classification for this study, only the fol-
lowing classifications were madet (1) Home Roomsi group organizations
in which all students are included; (2) Student Councils studeat gov-
ernzent organization, as a council, senate, court, monitorial system;
(3) Assembly Programs: arranged or participsted in by students;
(4) Clubst those orgenizations which are closely related to departmen-
tal activities but also include hobbies, interest clubs, etec.
Since this study is not primarily interested in the classification
of extra-curricular activities, the large percentage of schools check-
ing all items seems to justify the use of the sbove classification.

New Terms. Severfl writers have introduced new terms for extra-
curricular activities and have recommenied them as being more descrip-
tive of the true meaning of the word. The inclusion of activity pro-
grams within the school schedule, and the crediting of certain phases
of extra~curricular participation has probably stimulated anthors to

find a term better sulted to the newer interpretation of extra-curri-
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cular practices. Roberts and Draper use the terms "extra-class" and

12

"intra-mural®, Davig™ designates this phase of the progress as "colla-

teral teral asctivities."

Deiense of the Term Extra-Curricular, At the present time the term
extra-curricular is more geuerally used than any other. In regard to its
usage, I quote the following from the Twenty-~fifth Iearbook}5

"There are those disposed to take exception to the words “exira-cur-
ricular® in referring to the activities being considersd here, It may be
sald that the present use is in accordance with the decision of the major-
ity of the committee. As far as the present writer can recall, the chief
reason given in support of using the term 'extra-curricular activities,!
is its almost universal use in literature dealing with the subject,

Other terms sometimes found are textra-curriculum activities,' 'extra
class activities,' and 'collateral activities.! Objectiong to fextra-
curricular! fall inte two groups, one relating to the separation of cur-
ricular from other activities im lied in using the word, the others re-
lating to the impro rlety of the word form, more specifically the adjec=
tival ending 'ar'. The former is surely a matter of greater moment than
the latter. Hdore than one of the contributors to this Yearbook raise
the questlon of the advisability of using a term which sets these activ-
ities off in separation from activities of the curriculum, and without
doubt, the question is raised with a good deal of justification., Per-
haps the whole guestion of proper terminology may be left, like evalua-
tion, for decision, after more experience with, and study of the activi-
ties, after a comuittee on terminology or nomenclature of scme national
organization (of which sducation is at present in need) brings in a re-
port which settles this among a host of other similar questions, or
after both sorts of agency have brought about & better agproach to com-
mon agreement. Meanwhile 'extra-curricular activities' is good for tem-
porary use here, if for no other reason than that, like most of the
chapters included, it is descriptive of current practice."

The report of the sub-committee of the North Central Association
favors the term extra-curricular because of the almost universal use

which it has had. In defense of the term, the following is quotedil4

11, A, C, Roberts and E. M, Draper, Extra~Class and Intra-iural Act=-
ivities in High Schools, pp. xviii £ 530.

12, C. 0. Davis, Junior High School Education, pp. 553-375.
13- xm’ 9_2- ﬂ_t_o’ pp. 5"6-

14, North Central Association Quarterly, loc. cit.



"The sub-committee has accepted the implications of extra-curricu-
lar, as the term is commonly used by school people. In this usage it
relers to the more or less orgaanized school doings of pupils outside
the classroom. These doings are not the same in different schools nor
1s the llne between classroom activity and extra-curricular sctivity
drawn in the same wzy from school to school or from year to year in the
same school, The sub-committec defends no thesis as to what shall be
or shall not be regarded as extra-curricular,."

These two quotations coming from groups consisting of recognized
leaders in this movement justify the further use of the term. Differ-
ences of opinion in this matter are not gerious. The extrs—curricular
and the curricular are beginning to be more and more closely related,
and this relationship is csusing writers to seek for a new term which

can more adequately describe this new relaticnship.



CHAPTER II
BASIS FOR EVALUATION

In this chapter is presented a summary of the best thought of
available literature in the fleld of extra-curricular activities.
The actual basis for the evaluation of a program of extra-curricu-
lar activities to be very definite must be on this basis, This sur-
vey is by no means all-inclusive, but since the most important part
of any extra-curricular program is its organization, administration
and supervision, the principles of philosophy, organization, and
administration implied here may be definitely used as a basis for
evaluating any program regardless of size or particular type of or-
ganization used.

!retunlll has expressed perhaps more clearly than any one else
the underlying philesophy of the extra-curricular program.

"(1) It is the business of the school to organize the whole edu-
cational situation so that the pupil hus a favorable oppertunity to
practice the qualities of the good citizen with results satisfying
to himself; and (2) wherever at all possible, extra-curricular acti-
vities should grow out of curricular activities and return to curri-
cular activities to enrich them,"

2

In another article FPretwell hsas expressed his attitude by simi-
lar statements which supplement the idea expressed mbove,

"While the aims of pupils and teachers may differ, every wise
teacher recognizes that these volunteer pupil organizations are bas-
ed on the inatinctive tendencies of the pupils, and that it is the
business of the teacher to arrange the situation so that the pupils

want better clubs and develop the abllity to sdtlsfy thls improved
want.,

1, E. K. Fretwell, "Special Types of Activities; Assemblies, Ath-
letics, Music, Dramatics, Debating, and Clubs," Twenty-Fifth
Yearbook of the National Society for the Study of Education,
Part II, P 1650

2. E. K. Fretwell, "The Place of Extra-Curricular Activities in Edu-
cation,” School and Soclety, Vol. 21, May, 1925, pp. 653639,
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These real leaders know that it is the business of school author=-
ities to so direct these extra-curricular activities that boys and
girls will want better clubs for & greater number of boys and girlsj
better student associationsi better athletics for all rather than for
a few highly speclalized athletes; better school assemblies; better
school publications; better class organization for all clasgss, the
lower as well as for the more highly selected seniors; and at the
same time these wise leaders know that it is the businsss of the sch-
ool to help the boys and girls to satiefy these improved wants."

Roemer snd 111un5 quote the following from a statement of Briggs:

"First, they offer the school its best ouportunity to help pup-
ils do certain things that they are going to do anyway--viz,, take
their places as members of social units and exercise, each according
to his ability, those qualities of leadership, initiative, coopera-
tion and intelligent obedience, all fundamental in society. Second,
they offer a ready channel through which the school may utilize the
spontaneous interest and activities of the adolescent and through
these lead to higher types of activitlies and make them both desira-
ble and possible of attainment.®

lc‘oun4 expresses the following philosophys

"The main purpose of education is to make good citizens. The
good citlizen is an individual who not only has knowledge, ideals and
attitudes, but who also has worthy habits., Habits are developed only
by practice. The regular work of the school offers comparatively few
opportunities for the development of desirable social ideals and hab-
its. It is concerned mostly with knowledge. The extra-curricular
activities offer many such opportunities. The main purpose of these
activities is to give the student oppertunities for practice in soc-
iel relationships, Extra-curricular activities must be built upon
the broad prineiple that the school is a laboratory for citizenship
and wherever possible the situations in the school should resemble
the situations which the future citizen will face, These activities
are important and should be recognized as a legitimate part of the
school life and work, Care must be used, however, that they do not
become formalized."

The following specific principles are proposed as criteria for

a critical analysis of the extra-curricular activity programs

3. J. Boemer and C, F. Allen, Bxtra-Curricular Activities in Junior
and Senior High Schools, p. 1.

4, H. C, McKown, Extracurricular Activities, p. 9.
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(1) In planning an extra-curricular activity program, definits ob-

jectives must be set up, an intelligent public opinion developed as to

the accomplishment of these objsctives, and the program must grow out
of the lifs of the school and return to enrich it.

The following iz taken from a list of prineciplss as given by Roe-
mer and Allenls

"The program should, as a rule, grow out of currlcular activities
and should be developed as the pupils and the school feel the need of
it."

Iooas has the following to say in regard to prineciples affecting
the organization of the programs:

"The first emphasizes the desirability of adapting the organiza-
tion and activities to the particular school and to the students en-
rolled. This is clearly an admonition against taking over in some
school, without considering its adaptation to local needs, the plan
operative in another school or some proposed 'standard' organization
or activity. Closely related to thie principle is the one that
urges for a local situation gradual rather than sudden development.
It 1s recommended further that the activities should as far as possl-
ble take rise in the curricular life of the school and be developed
in association with it. As far as possible, likewise, activities hav-
ing no higher purpose than sociability should be discouraged, espec-
ially as sociability will be an inevitable accompaniment of all effi-
cient organizations and activities having other aims either announc-
ed or implied. A large proportlion of the writers would insist on a
wide variety of activities, as well as on leeway for choice of acti-
vities by the individual student. The scope and plan of operation
should be such as to encourage participation by all students, with
menbership in all organiszations equally open to all. To prevent an
over-participation, certain of the writers recommend placing an up-
per limit on the number of organizations to which any student may
belong.”

7
8ix principles are listed by Roberts and Draper which may be
used a8 a gulde for the organization of a program, They aret

(1) the practice of active dominant student participation, (2) the

5. Roemer and Allen, loc. cit.
6. L. V. Koos, The American Secondary School, pp. 592-594,

7. Roberts and Draper, op. eit., pp. 537-538,
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program should be built upon worthy motives, (3) the purely soclsl is
secondary to worthy and purposeful clubs and activities, (4) the soc-
ial program should be varied and comprehensive, (5) the activiiles
should be open to all pupils upon exacily the sume basis, (6) the pro-
gram should have faculty partlcipation and support. These principles
are sound when studled in the light of the prineiples of secondary
education, and are worthy to De based as a eriteria in organizing the
proper kind of progranm.

A set of principles has been rescomaended by a group of graduste
students in one of Dr, Br:l.ggs's clagses. The report is thorough and
elosely agrees with the established philosophy of extra-curricular
activities, Among these principles are:

"Membership should be determined by the work and purpose of the
organizatlion in accordance with the rules drafied by the members and
approved by the principal, Membership in such organizations as mus-
ic and debating may be determined by try-outs,

Pupils severing their comnections with the school should cease
to be members of the organizations.

All meetings should be held in the school building.

The number of organizations to which a pupil may belong should
ke limited by the school, keeping in mind the proper balance between
the curricular and the extra-carricular activities.

Rules governing eligibility for office~holding should be in ac-
cord with the school policy."

It is necessary to enlist the interest of the student body be-
fore a program can be successfully initiated. Foltorg believes that
elubs should be organized upon the request of the pupils or upon the
suggestion of a teacher who voluntsers to sponsgor an activity, On

this, he states the following:

8. Driggs, loc. cit.

9. C. R. Foster, Extra-Curricular Activities in the High School,
P+ 25,
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"The objectives of the club should be c¢learly stated, and it
should be evident that they spring from a real, live interest on the
part of those asking for the organization. Experience has shown that
gome of the best high school clubs ever organized came about as the
result of requests on the part of the students themselves. Defore
clubs are to be accepted as a part of the avproved program, they sho-
ould be counsidered carefully by the extra-curricular directors, the
faculty committee, and the principal, Before and after the organiza-
tion the principal and hls assistant should keep in close touch with
these clubs in order that he may be sure they have worthy objectives,
conform to school policy, and do not duplicate efforts of a similar
nature elsewhere in the school. With this informetion, the principal
may diplomatically discourage undesirable activities and point the
way to better ones."

A good many times certain groups of boys and girls may exoress
a desire to orgenize a club whose apparent objectives may not seem to
harmonize with the general objectives of the entire program. Instead
of constantly refusing to charter such groups, it might be better to
encourage organization and to so control and direct its progress that
ite influence may become desirable. The chartering of such groups as
well as others can be handled by the student council, A thorough-
going consideration of the ldeals of the entire program will give the
council a sufficlent idea of what are desirable activities so that
they will use enough Jjudgment to be made responsible for approving
suggested activities. After the club has been approved, the respon-
s8ibility for its direction and progress may be placed upon the sup-
ervisional staff.

After the selectlon of activities has been made it is necessary
to take preliminary steps which will result in facult; and community

cooperation, Roansrlo recomuends taking steps to interest the facule

10. J. Roemer, "Introducing & Program of Extra—Qurriculum Activities
in & Junior High 8chool,” The School Review, Vol. %6, p. 518.
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ty in the plan, and to explain the plan to the parent-teacher organi-
zation in order to educate the parents along with the teachers, The-~
se steps should not be followed literally. A good publicity program
is essential but the local situation will determine whether the pro=
gram should be placed before community organizations. 1n a good many
schools such organizations do not exist and the publicity or educatlon
of the public will have to come through other sources. Publicity is
necessary in order to get the backing of the pupil-body, the faculty
and the public in the expansion of an extra-curricular program or in
the first installation. In some communities reorganization may be
advisable without giving considerable time to a publieity program.

It may be said that the publicity program should not be confined to
an exploitation of the valuses of an extra-curricular program, but it
should include a description of administration procedures, and of meth-
ods of supervision. In some cases it may be well to present tenta-
tive schemes which show the effect on all partles concerned. The
complete program can be presented witk all of the details involved
with the ides in mind of setting up an entire program, or only por-
tions of the program may be described from time to time and the pro-
gram expanded gradually, Publicity for the purpose of showing the
effgct of 2 complete program would demand a description of the ex-
tra time demanded by its sponsors, its relation to the school sche
edule, and other similar effects, Where traditions and old prac-
tices are firmly entrenched it will be wise to develop slowly and

to develop & publlelly program on the sams basls.

A complete publicity prograx which would eover all phases of



the program adequately would include data on the followings
1. Schedule demands,
& On pupilsg and teachers.
2. Description of the working program.

a, Value of participation and its eflects,
by Regulation,
ce Amount and type of credit given,
d, Use of incividual records of participation.
5. Supervision.
a, Methods.
be Value of pupil and faculty participation.
!cﬁownll gives the following in his list of administrative princi-

ples:

®*The school must have a constructive program. A score of states
in Americsz have legislated against high school fraternities, but they
still exist. Merely outlawing them will not abolish them. Something
must be developed lo take their place, something that will capitalize
the strong tendencies existing in young people which are responsible
for the existence of these organizations.

Extra-curricular activities should help motivate the regular
work of the school., The school does not exist for extra-curricular
activities, however important they may be., It was established orig-
inally for curricular work, and that must still be its primary pur-
pose. But much that i1s uninteresting though valuable could be made
more interesting and more valuable by proper connection with student
interests and instinctive tendencies. Extra-curricular activities
caunot be used to "sugar-coat" curricular work, but they can be used
legitimately to increase interest and improve work, Extra-curricul-
ar and eurricular work neesd not be separatedj they should be mutual-

ly complementary."

Reeder'® states the following, in regard to administrative prin-

1l. McKown, op. eit., op. 7-9.

12, Ward G. Reeder, The Pundamentals of Public School Administration,
pp. 403-412,
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eiples:

"Before a new activity is launched it should be approved by the
principal or by some other central authority of the school,

Every activity or organizetion should beget certaln civic-social-
moral and other values for those particlpating in it.

The introduction of a2 program of extra-curricular activities
should be gradual,

The number of organizetions in which & student is permitted to
have membership or the number of activities in which he is permitted
to partieipate durlng a semester or & year should be limited,

To the end that each studen! shall have & well-rounded develop=
ment in both the curricular and the extra-curricular asctivities, the
scheme of educational guidsnce of the school should consider both
types of activities in advising the pupll regarding the school pro-
gram,"

After reviewing one hundred twelve references (including nine

text-books and summsries) in the extra-curriculer activitles field,
18

Alstetter formulated characteristics which he regards essentisal
to an effective extra-curricular program. Included was the follow-
ings

"The whole program of extra-curriculum ectivities and all its
units must have worthy and constructive objectives, ard definlte and
constant effort must be made to attain the objectives. Each organ~
ization sheould seek to promote the entire school program as well as

ite own. Extra-curriculum activitles are not = thing apart but are
definitely related to the school's function as & whole.®

(2) Thers should be a definite time sllotment in the school's
daily schedule for the extra-gurriculsr activity program.

Roemer and Allen'* 1ist in their underlying principles of or-
genization end administration of extra-curricular sctivities, the
followings ‘

"There should be a definite time allotment in the school's

daily schedule for the extra-curricular activitles progrem, a oroce-
dure which raises these activities to a plane they deserve."

15. W. L, Alstettsr, "Essentials of a Prograz of Extra-Curriculum
Activitiss,® School Review, Vol. 4% (May, 1935), pp. 271-375,

14. Roeser sad Allen, gp. cit., ps 21.



Some of the outstanding princliples affecting the organization are

discussed by Tighe.ls

"Extra-curricular activities must be organized to incorporate as
many life demands and situations as possible.

Any school, no matter how small, is able to provide a program of
extra-curricular activities, somewhat commensurable with its need.
Debates, athletics, music, in fact, almost any tyre of intra-mural
activities can be fostered and made to serve as a basis for the at-
tainment of skills, the development of attitudes, and the fixation of
correct habits, all of which are fundamentals in character formation.

The principal must organize his school with regular assigned
periods for activitlies, occurring frequently enough to meke their con-
tribution habitual. Assembly programs provide for community inter-
ests, and these must be various enough so that each pupil can find
his spot of interest, his own little sphere of joy and usefulness."

Included in the set of principles recommended by a group of stu-
dents in Dr. Brigga'16 class is the following statements

"Whenever possible a definite time allotment in the regular pro-
gram should be provided. If extra-curricular activities are conduct-
ed after school hours, there will be equal opportunity nominally but
not really. Better cooperation on the part of teachers will result.
A definite time allotment will raise thege activities to a position
of respect in the eyes of puplls, teachers, and the community."

Ie!ounl7 has the following to say concerning this phase of an

extra-curricular activity programs

"These activities should be given school time. Many schools,
and the number is increasing, are giving a certain amount of time in
the regular schedule each week for these activities. The good old
days when the Literary Society met after school, and the Dramatic
Club at night, are fast passing, and the day when activities will be
recognized and dignified by being given time in the regular schedule
is fast approaching."

The following is given by Reederlla

15. B. C. Tighe, "Character Education Through Extra-Curricular Acti-
vities," American Educational Digest, Vol. 47, pp. 537-5Z8.

18. Briggs, loc. cit.
171 ado‘n’ k’_@_. ._c&.

18, Resdﬂr, Op. _c__i_tv_-, DPs 406-411.
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"Only active members of the school, that 1s, students and teach-
ers, should be permitted to enroll as members of school organizations.

Whenever possible, the school buildings should be the place of
meetings for all school functions,

In order to avoid conflicts and to secure better organization
and administration in general, the meetings of all organizations and
activities should be definitely scheduled.”

1!
nlatettar,' in his formulated characteristics, has listed the
followling!
"The school should provide time and place in its daily schedule
for all meetings of pupil organizations. Thus, the administration

and the school dignify the puplls' program, The plan also has the
advantage of enabling the school to exercise necessary controls,"

(5) There should be one gualified person in each school system
appointed as director of extra-curricular activities with full res-
ponsibility for the program, and this one person most often will be
the high school principal.

The following is taken from Roemer and Lllentzo

"All pupil activities should be responsible first to a school
sponsor and second or lastly to the school principal.”

Dr. Briggs'zl class of graduate students found the following to
be a basic principle of organizations

"Pupils desiring to form an organization should secure the ap-
proval of the principal for the following reasonss (a) that he may
become acquainted with the group leaders and the objectives of the
proposed organizations; (b) that he may have all activities conform
to the school's policy; (e) that he may diplomatically discourage
undesirable activities and point the way to desirable ones; (d) that
he may prevent duplication."

There are two types of extra-curricular sgituations where it may

be necessary or desirable to apply the principles involved by the

18, Alstetter, loc. cit.
20, Roemer and Allen, loc. cit.

2l. Briggs, loc. cit.
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organization or reorganization of an activity program. These include
the organization of a program in a school where activities have grown
up with but little supervision; and the reorgamization of a program
where activities are maintalned but not provided for within a schedul-

ed activity program,

Roemer22 makes recommendations which are applicable to schools of

the first classification. He recommends a careful study of such fac-
tors as modern educational trend, locel ideals of sducational progress,
the size of the community, the number of those who may be depended up-
on for active and sane support, and the financial and housing facili-
ties. The reorganization of a program or the consolidation of a pro-
gram within an activity period involve the practice of Roemer's prin-
ciple but algo demand the application of others. The following are
broad enough to cover any one of the two types of situations and are
still detailed enough to be of practical uses

"The educational leadership of the principal should include his
ability to become familiar with (a) the literature on the fleld; (b)
outstanding programs of other schools; (c) the values to be achieved
by extra-curricular participation.

A survey of the local situation from the standpoint of (a; ex=-
tra-curricular needs; (b) local benefits to be derived, and (e¢) sch-
edule possibilities.

The development of (a) interest among the members of the facul-
ty; (b) an appreciation of the values to be gained; (c) an understand-
ing faculty committee which can assist in working out a tentative pro-
gram,

A consolidation of the administration in behalf of the desired
program by obtaining the cooperation of the superintendent znd the
board of esducation.

The organization of proper publicity in order to acquaint the
community with the working of the plan.

The stimulation of the interest of the student body which will

R2. Roemer and Allen, op. cit., pp. 21-40,



result in a demand for its inauguration.

A consideration of the problems involved in (a) the selection of
types of activities to be included and a plan for the introduction of
others; (b) arousing the interest of pupils; (e¢) 2 study of time ava-
ilable; (d) housing the program.®

Roberts and Draperz5 describe the responsibility of the princi-
pal in the following paragraphs

"Modern soclal psychology places on the principal the responsibi-
1lity for the many-sided development of his heterogenous student body.
Not only business management, curricular management, and physical up-
keep of the institution are his special carej; but it is in the office
of the high school principal that the vision of the school program of
extra-curricular activities is developed. It is essentiel that he be
able to see the scope of the work, its relation to the curriculum,
and its influence in the lives of the students. The high school prin-
cipal is unworthy of his position if he does not have in mind certain
ideals to be developed in the classroom of every teacher, and he ls
not efficient in his position if he 1s not able to obtain the coopera-
tion of the teachers in securing the greatest contribution possible
in the achievement of these ideals from each subject in the curricu-
lum, The same statement holds when one considers the responsibility
of the prineipal in the achievement of the ideals of the school thr-
ough extra-curricular activities. His duties here may be listed un-
der three distinet headings. He must work with his teachers in out-
lining certain ideals which are to be attained in the curricular and
extra~-curricular program. He must analyze carefully student needs
in the development of all phases of these sctivities and expand the
school program judiciously. In the selectlon of sponsors for the
various activities, he needs to act with exceedling care &nd caution.
The work of certain teacher-sponsors who were real leaders and advi-
gors has been too often nullifled by disinterested and unenthusias-
tic guidance in other phases of the extra-curricular sctivities.”

Reoder24 states the followings

"Since the principal is held responsible by the superintendent
of schools, by the board of education, and by the public for the gov-
ernment of the school, he should have the power to veto any propoesal
or act of a school organization.®

Alstetterzf in his survey of one hundred twelve references, es-

tablished the followings

25. Roberts and Drapa!', LP. _QLE-’ EP. 2940,
24. Rﬁedsr, lgso ﬁ-

25. Alstetter, loc. cit.



"The prineipal or his representative should have a veto on all
pupil activities, undertakings, or decisions, but seldom should he
find it necessary to exercise this veto. The very nature of the
school organization requires that the principal have the power of
veto, and pupils must understend that this power 1s necessary and
why. To proceed along other lines courts disaster.”

(4) In planning an extra-curricular activity program, organiza-
tion sponsors should be appolnted, taking into consideration the
qualifications for certaln work, and each teacher, when employed in
2 system, should be informed as to his extra-curricular activity
duties.

Llatettor?e in his review of extra-curricular activities bibllio-
graphy, established the following principless

"The faculty must understand adolescents, be sympathetic toward
them, and enjoy working with them and participating in their activi-
ties. Without this attitude and cooperation on the part of the fac-
ulty, the program can hardly succeed, Many writers emphasize this
attitude as the starting point in organization,

The function of the sponsor should be guidance--sympathetic, in-
telligent, inspiring, but firm when necessary."

7 class iss

Another of the principles established by Briggs!

"Bach organization should be sponsored by a faculty member, who
shell be appointed by the principal. Because of the principal's
knowledge of the limitations and aptitudes of his teachers, and in
the interests of equal distribution of responsibility and time, the
appointment should be made by the prineipal.

A1]l meetings of organizations should be attended by cne or more
sponsors. By the appointment of a loyal, interested sponsor, who 1s
a real member of the group, the pupils will be stimulated to a de-
sire and respect for proper guldance and control.®

28
McKown states the following, in regard to this principles

"These activities should be considered in the regular progran
of the teachers. That this attitude is increasingly developing is

26, Alstetter, ibid.
27. Briggs, loc. cit.

28. McKown, loc. cit.
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found in the fact that, of the questions asked about prospective tea-
chers, the one which is asked as frequently as any other is, "What
can she do outside of the classroom?" The day of the fine teachers
who stayed after school or gave of their time in the evening to help
with these activitlies is nearly past. They are legitimately a part
of the regular load of sach teacher.”

The following is according to Roemer and lllanlzg
"Each activity should have & faculty member as its spongor, to

guide and direct it. Each member of the faculty so far as possible,
should be interested in some ons or more activities."

(5) Some form of a permanent record of student participation in
extra-curricular activities should be kept and proper awards be made
for outstanding service in extra-curricular activities.

lildsso states that extra-curricular records should be kept as
carefully as the seholaﬁtic records. He gives as reasons that they
will provide information of value, will aid in edueationsal and voca-
tional guidance, will furnish reliable information about the efficien~
cy of school life, and will provide a means whereby success or fail-
ure can be more accuratsly sstimated.

According to Tarrysl extra-curricular records have several uses,
Prospective employsrs oftsn make inquiries concerning this phase of
a pupil's school 1life. The information contalned on such records
may be of value to homes-room teachers as a basis for guldance in
the selection of courses of study. Efficient regulation of partici-
pation over a period of years ls possible only by some knowledge of
a pupil's past record, Efficlent administration and supervisicn,

the making of policles, knowledge of amount of participation, a

28. Roemer and Allen, loc. cit.
5C. E. B, Wilds, Extra Curricular Activities, p. 179.

%l. P. W. Terry, "Administration of Extra Curriculum Activities in
the High School," School Review, Vol., 34, pp. 15-24,



study of extra-curricular participatioan can only be done if suffici-

ent records are kept of such participation.

52

Mr. Billet ™ of the Painesville High Scheol telleves that it is

just as important to keep a record of extra-curricular activities as

it is to record class room results. On this point he says the fol-

lowings

"The only legitimate reascn for an extra-class program in the
school is the belief that such participation is educationally bene-
ficial to the pupils, a belief that these activities help the school
to discover and to develop such desirable traits as worthy leader-
ship, worthy fellowship, self-control, courtesy, cooperation, and
reliasbility. Therefore, it is just as im ortant thst the school
keep a record of the pupil's participation in extra-class activi-
ties as it is that the school keep a record for his academic work.
In fact, most colleges request a statement of the pupilts extra-
class record, and business men hiring high school graduates freguen-
tly inquire concerning the pupil's extra-class activities.”

Iclelnas

describes two types which he calls essential for pro-
per recording. They ared (1) a permaneat record card for sach pup-
11, and (2) a sponsorts report blank., The permanent record card must
provide space for the semester and the name of the activities in
which the pupil may be enrolled. If & pupll is to be rated, the
rating should be designated next to the column which shows the num-
ber of points earned. The sponsor's report card should provide an
office record which should show the records of the pupils, includ-
ing the type of activity, number of hours, or perlod of time, char-
acter of the job, and the ratings by the student superior and the

SPONSOT .

%2. R. O, Billet, "The High School Extra-Class Program," Ameri-
can Educational Digest, Vol. 47, pp. 552%-%56.

85. McKown, op. cit., p. 580.

24
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Terrya4 classified extra-curricular records under two typest

1. Temporary record cards.

2. Permanent record cards.

The temporary cards include the ordinary progrem or enrollment
cards, advisor's report cards, snd pass cards. Permanent records of
participation were kept on personnel cards, advigor's information
cards, office cards, and honor society record forms. He found that
the ordinary enrollment card provided space for listing selected
asctivities, with blanks for listing dates, and place of meetings.
This blank is valuable because it provides the office an opportun-
ity to locate a pupll at any time, The zdvisor's report card con-
tained data as to the offices that a pupil might hold, and for state-
ments in regard to quality of performences, the amount of time given
to the work, recommendations as to the amount of activity credits
to be given., Such & card is kept by advisors until the completion
of a semester of work and is filed in the principal's fillss. The
card may be used &3 a basls for the granting of honors and provides
a source from which permanent records may be obtained. A pass card
may sometimes be used to indicate that a puplil has been given per-
mission to take part in certain activities. It contains data for
marks which are called for at stated times,

In regard to records of partieipation, Alstatter55 states the
followings

"Bach pupil's record in extra-curriculum activities should be
filed in the office with his officlal record. Information on the

34, Terry, op. ecit., pp. 66-76.,

85. Alstetter, loc. cit.
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pil's extra-curriculum activitiss is a valuabls basis for pguldance.
This term is usually mentioned only in the more recent writings,)®

(8) The extra-curricular sctivity program should be character-

ized by democracy in activity, pupil initiative, pupil participation

and pupil evalnation of progress and outcomes., It should be desired

that all students particinate in some activity.

26
Megkown  lists the following in his administrative princisles:

"The student 1s a citizen of the school, The citizen has rights
and privileges as well as duties and obligations. If this point is
not admitted, all the framework of our schoel system must topple, for
if the school does not prepare the child for efficient citizenship,
it cannot be justified. Preparing a student for membership in a demo-
cracy by training him in an autoeracy or an oligarchy is ean incon-
gruity.

The entire school must participate. If these activitles are
good for one student, they are  robably good for all studentz. This
i3 theorstically trus, but may not always be administratively exped-
ient, I we force a atndent to partlicipate in any extra-curricular
activity, we tend to destroy immedisately some of the fine things a-
bout that activity. The principal who wonld force a student to join
& ¢lub when he wanted that period to study would be "nlayed up" &=
bout the town as a man who would not let tha students study when they
wanted to. Not all of the students will succeed in all of their work;
neither will all of them graduate; and in like manner, not all of
them will be interested enough to participate in the extra-curricular
activities, Howaver, the ideal should be %o interest as many as
possible."

Llatetter57 makes the following statements:

"Thare should be a central controlling body which authorizes new
organizations, disbands any that may have become useless, determines
objactives for the program, and unifies the activities. This con-
trolling body consiste of faculty and pupil members, with a major-
ity of pupils, B8uch control prevents undesirable ventures and gives
dignity and unity to the undertaking as a whole.

The entire program and each of its units should be character-
ized by pupil initlative, pupil participation, pupil managoment, and
pupll evaluation of progress and outcomes. Extra-curriculum activi-
tles are the pupils' contribution to school 1ifs, Only pupil man-
agement will bring about development of desirable character traits.

Within necessary limitationa there should be an organization of

6. chom, _]ﬁ_gc ﬁ-

57. Alstetter, loc. eit.



interest open to every pupil, and every pupll should participate
actively in one or more organizations., Of necessity the number and
the variety of units that can be organized wlll be limited, but it

is desirable that every pupll find sn organization in which he is in-
terested, Clubs should not be exclusive. A4s a good citizen, each
pupil will interest himself in at least one club, Many schools have
schemes for limiting partleipation.®

Raedersa has the following to say regarding this prineciplet

"Since Lt is desired that as many students as possible shall psr-
ticipate in each activity, there should be democracy in the activity."

39
Roberts and Draper stated the following among their principles
of administration:

"Each pupil should be allowed to select some activity that will
satisfy his interests and needs.”

One of Dr. Brigga"o clasgses of graduate students gives the fol=-
lowing in its set of principles:

"The school policy should guaraatee absolute democracy as to the
admission and requirements for all organizations. Each pupil should
have eyual opportunity to be & member of a school organization.

The school should provide class organizations, honor organizs-

tions, and systems of awardiag honors; all other orgsalszations should
be the outgrowth of the pupils' initiative.”

(7) As a matter of proper and practical educational experience,
& good accounting system should be Instslled and operated in the hand-
ding of all extra-curricular activity fundss

Roemer and Allemu have outlined principles underlying the orgsn-

ization and administration of an extra-curricular program. Among

86. Reeder, loc. clt.
39. Roberts and Draper, loc. cit.

40, Briggs, lg&. _C_igo
41, Roemer and Allen, loc. cit.
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them they list the followings

"There must be a central organization for budgeting and auditing
all extra-curricular activities, and the means of a careful checking
up should be specific and definite."

The following paragraph is taken from Reeder: “

"All extra-curricular organizations and activities should be sup-
ervised by the school and should be amenable to school control and
diseipline. To secure large participation by the students and at a
small cost to them, the expense Incident to all organizations and act-
ivities should be kept as low as possible, There should be close sup=-
ervision by the school of all funds and accounts.”

Alatatter'l“ statement concerning this principle follows:

"A1l activities, especially those in which money is handled, must
be carefully supervised by the school to the end that all shall serve
their proper purpese. Particular mention is made of finances becsause
improper practices in handling money have been common,"

Br.‘l.ggs'44 class reports the following as a workable and necessary
principles

"All money handled by organizations should be properly checked
either by sponsors making reports to the principal or by a central-
ized auditing and accounting committee."

(8) A continued program of teacher training in service to the

end that the faculty sponsor will understand adolescents, be sympa-
thetic toward them, and participate in their activities, is absolu-
tely essential to the success of any extra-curricular activity pro-

gram,
ldom"s has the following to say in regard to this principle
as affecting the organization of the program:
"The teacher-sponsor must be an adviser and not & dominator,

It is extremely hard for a teacher to be anything but a dominator;
all of her training and all of her practice is in a superior-infer-

42. Reeder, loc. cit.
45. Alstetter, loc. cit.
44, Briggs, loc. cit.

45, McKown, loc. cit.
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ior relationship., The students are in her classes because they do not
know as much as she does about the subjects. Exercising this attitu-
de of superiority in her teaching, she naturally tends to carry it
over to other affairs in which students are engaged. If the teacher
dominates the organization or club, she has marked it for early disin-
tegration. She is older than the students, has better judgment, and
has had more experience, and this should be capitalized for the good
of the organization, The function of the teacher iz that of a coun-
gselor and adviser."

The selection of sponsors with special training and desirable
leadership qualifications is a major problem in the organization of
the program, Roaner48 emphasizes the necessity of special training
in the following paragraph:

"Not only must the principal and the faculty have specific train-
ing in the aims, functions and activities of such a program, but real
leadership is necessary to carry through anything like a vigorous,
constructive plece of work; consequently it is the opinion of the
writer that, if anything worth while is to be accomplished in the
high school along the lines of extra-curriculum activities, the place
to begin is with the faculty. Unless the faculty has definite train-
ing, an appreciative background, and a whole-hearted attitude, and is
willing to cooperate thoroughly, the project is a fallure from the
beginning; but, with a trained prinecipal and a co-operative faculty,
there are untold possibilities in this field."

Roberts and Draper‘7 list three characteristics for successful
sponsorship:s (1) an appreciation of the value of the outlined pro-
gram and the development of enthusissm in their lsadership; (2) pre-
paration and training to be effective guides and an ingpiration to
the pupils; (5) harmony with the ideals of the activity program,

The two references quoted are an example of the current opin-
ion concerning the close relationshlp which exists between possi-
bilities of the program and the ability of the available faculty

sponsors to carry it out. A great many schools find themselves in

46, Roemer, loc. cit.

47, Roberts and Draper, op. cit., p. 578,
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the position of trying to expand a program without the assistance of
highly trained sponsors. This weakness can only be overcome by train-
ing or by the development, in the minds of the teachers, of an extra-
curricular prozram. This point emphasizes the values to be gained by
a proper publicity campaign among teachers and the need to go slowly
in order that activities already in operation may be made to live up
to the standards desired for the entire program,

A summary of the survey of literature in the field of extra-cur-
ricular activities may be made by re-stating the principles listed
to be used as criteria for a critical analysis of the present pro-
gram.

(1) In planning an extra-curricular activity program, definite
objectives must be set up, an intelligent public opinion developed as
to the accomplishment of these objectives, and the program must grow
out of the life of the school and return to enrich it,

(2) There should be a definite time allotment in the school's
daily schedule for the extra-curricular activity program.

(8) There should be one qualified person in each school system
appointed as director of extra-curricular asctivities with full res-
ponsibility for the program, and this one person most often will be
the high school principal.

(4) In planning an extra-curricular activity program, organiza-
tion sponsors should be appointed, taking into consideration the
qualifications for certain work, and each teacher, when employed in
& system, should be informed as to his extra-curricular activity

duties,



(5) some form of a permanent record of student participation in
extra-curricular activities should be kept and proper awards be made
for outstanding service in extra-curricular activities.

(8) The extra-curricular activity program should be characterized
by democracy in activity, pupil initiative, pupil participation, and
pupil evaluation of progress and outcomes, It should be deslired that
all students participate in some activity.

(7) As a matter of proper and practical educational experience,

a good accounting system should be installed and operated in the hand-
ling of all extra-curricular activity funds,

(8) A continued program of teacher training in service to the end
that the faculty sponsor will understand adolescents, be sympathetic
toward them, and participate in their activities, is absolutely essen=-

tial to the success of any extra-curricular sctivity program.
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CHAPTER III
ANALYSIS OF PRESENT PROGRAM

A study of the extra-curricular activity program in the secondary
gchools of the state first led to the State Department of Education,
where an analysis of the applications for accrediting from each school
was made., This source provided only the information relative to the
existence of the various extra-curricular activities. Every four-year
accredited high school in the state was studled; a total of seven hun-
dred and eleven schools., Of this group six hundred seventy-four were
white schools and thirty-seven were colored schools. Table I presents

the distribution of findings from this sources

Table I

Extent of Extra-Currlcular Activities in the
State of Oklahoma
From Application Blanks for Accrediting
8tate Department of Education
1937~-1838

H
Percentage of Sch-t
ools studied hav- i
ing this activity 3

Number of schools
reporting existence
in school program

Activity

% a8 % S8 &8

s t

t t

t :

t :

s : 3

: : t
s_l. Assemblies H 654 : 92,01 3
1_2, Clubs 2 568 3 80.02 t
t 8 bra truction 441 : 62.02 3
:_4, Home Rooms : 420 : 58,08 :
:_5. Physical Education @ 420 : 59.07 3
s_6, Newspaper : 377 : 5%.02 3
t_7, Guidance $ 370 : 52,08 $
: tudent Councils : 242 3 34,08 :
:_9. Annuals s 84 s 9.00 s
: azinss 3 57 3 8.01 :
t1l, Handbooks g _29 H 4.07 4
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In order that this study might mot be thought of ‘& pertainis@ to
any one particular group of schools in so far as enrollment is concern-
ed, the author has chosen to group them for analysis as mentioned in

the preface and indicated below.

Enrollment Ho. of Schools
Group Number One 50-100 60
Group Number Two 101-300 1s2
Group Number Three 301-500 57
Group Number Four 501-1000 19
Group Number Five 1000=over 1

It can be seen from the above distributlon that a good cross sec-
tion is obtalned, representative of all enrollment classifications and
in number a little less than half the four-year high achools in the
state.

In this report of the results obtained from the questionnaire it
is well to keep in mind the fact that we are trying to reach a represen-
tative insight into the principles and standards used as a basis of ex-
tra-curricular activities in the state rather than to find out speci-

fic practices. Each table represents the response to a single guestion,
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Table II presents the distribution and number of schools report-

ing from each county:
Table II

Numbsr of Schools Reporting from Each County

: : 3 Ry 3 3 g
+ No. : Name of 3 No. Schools: : No. : Name of tNo. Schools:
: : County : R ing 1 13 ¢ County tReporting :
t : $ K3 : : :
31 3 Adair 3 I - ¢ :_40 & LeFlore $ 6 :
s_2 : Alfalfa s 5 t 3_41 : Lincoln 3 5 :
t__ 5 3 Atoka : 4 t :_42 : Logan 3 B $
t_4 : Beaver $ 2 t 3 435 : Love 3 8 :
t_ 5 : Beckham g 4 t 3_44 : McClain ! 5 t
t_6 : Blaine £ - & t 3_45 3 McCurtain 3 4 :
si_7 : Bryan 3 6 t 1_46 : McIntosh $ 8 :
:__8 : Caddo : 3 : 3 47 3 Major 3 3 :
t$._ 9 : Canadian 3 3 ¢ 3 48 1 Marshall $ 4 :
t_10 : Carter 3 6 : 3_49 3 Mayes $ 3 3
:_ 11 : Cherokee 3 2 t 3_S50 3 Muskopee 3 é :
:_12 : Choctaw 2 4 ¢ 3 51 ¢ Murray $ 8 2
:_ 13 : Cimarron : 2 : 1 52 3 Noble : 5 :
ti_ 14 : Cleveland : 3 t ¢ 53 1t Nowata 3 3 :
$_ 15 3 Coal $ 3 1 1_54 3 Okfuskee : 5 3
: 16 : Comanche 5 + 355 1 Oklahoma $ 3 :
$_17 1 Cotton s 3 t 1_56 3 Okmulgee 3 6 H
s 18 : Craig H 3 t 3§ 57 1 Osage $ 5 t
:_19 : Creek 3 7 s 1 58 s Ottawa 3 6 3
t_20 ¢t Custer $ bl s 3 _59 : Pawnee $ 5 :
t_2l ¢ Delaware 2 : : 60 : Payne 3 7 3
t_22 3 Dewey H 3 + 3 61 : Pitisburg $ € t
: 28 ¢ Ellis $ 3 t 31 _62 : Pontotoc 3 8 3
t 24 : Garfield : 5 : 3 83 : Pottawatomie : 7 3
:_25 1 Garvin : 5 t :_64 3 Pushmatsha 3 8 3
t 26 : Grady H 3 T 1. 65 1 er: 118 3 2 :
:_ 27 3 Grant $ 2 F .86 ers : 3 s
3 28 s Greer : 5 s+ 3:_67 : Seminole g 5 s
1_29 : Harmon 3 2 t 3 _68 : Sequoyah : 4 $
:_50 : Harper : 1 t 3 _69 : Stephens H “ :
:_31 : Haskell : < + 3_70 3 Texas $ 3 ?
1_%2 : Hughes 3 ‘" + $ 71 : Tillman $ ‘4 :
3_33 3 Jackson 3 8 : 3 72 3 Tulea $ 3 :
$_ %4 3 Jefferson @ ¢ t 3_73 3 Wagoner : g :
1_35 3 Johnston 4 : 3_74 3 Waghington 8 3
1 36 : Kay : 4 t 1 75 3 Washita : 3 :
3_87 3 Kingfisher 2 t : 76 3 Woeds 3 2 :
$_ 58 : Kiowa ' 5 ¢t ¢ 77 3 Woodward 3 3 :
t_ 59 : Latimer : - E % : : !

Total no, countles....co.... 77 Total no. S8chodlB....covcnssen 299
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Question 2 of the guestionnaire reads thust Do you have a regu-
iar activity peried in your dally schedule? Table ILI presents the

distribution of responges in answar to question 2.

Table III
Existence of Regular Activity Period in the
Daily Schedule
: : 3 $ s 3 : :
s _JXndex § G-l 8 G-2 3 _G-8 3 G4 8 G5 3 Totals
3 : : : : : : :
t__Yes 3 o8 3 282 ¢ __SF 1 18 3 1 .5 38% 1
: $ : s : 3 $ :
:__No A 50 1 5 1 0_ 3 0_ 3 47 1
: : : 3 : t : :
s__Total ¢ 60 3 182 1 87 . .2 19 3 1 3 289

It 1s to be noted that 84,.3% of the schools include & regular act-
ivity period in their dally schedule.

Question 3 of the questionnaire reads thuss At what hour of the
school day does it come? (Regularly scheduled activity period)

Since the majority of answers to this question was in terms of
periods of the school day, the following table presents the distri-
bution of answers to question 3 in terms of periods of the school
day. In schools with one-hour periods and six periocds in the day,
periods 2, 8, and 4 represent the perlods before noon and periods
5, 6, and 7 represent the periods after noon, Table IV presents the

distribution of answers to question 3.



Table IV
Time of Activity Period

S BF B4 S8 se O BT B B S 86 4e e S B BT as

1 s s t 1 : 3 '
3__Index G-1 & G~2 3 G-3 3 G-4 : G-5 3 Total ¢
1 : 3 s 3 : :

. R La 15 ¢ o) N ) !

3 ' : ] t ' :

- : : : i : Ko

$ : : : $ $ :

3 : 8 g 3 8 s A T 26 '

s 3 3 : : : t

4 : iz § 50 ¢ 3 g 42 s

3 $ t 3 3 : 2

- : . 8 : : 3 9 3

B M v H H i H

8 : : 6 3 H : H 1

3 s : $ s t t

7 g . § b 2¥ 3 6 ¢ : k. 38 t

H H . H ] : H

8 3 R4 3 8.t 2% 1 3 s 115 :

3 : 3 $ : : 3

t_ Total ¢ 48 g 182 3 G2 t 39 3 2. 3 RER. 3

It can be seen that one hundred fifteen out of two hundred fifty-
two reporting, or 45.7%, have their activity period the last period of
the school day. Forty-tws, or 16.6% have their activity period sch-
eduled the period just preceding the noon hour,

Question 4 for the questionnulre reads thuss If you do not have
a regularly scheduled activity perlod, at what time do most of your
activities come? Table V shows the distribution of answers to gues-

tion 4.



Table V

Time of Activities Cther Then
Regularly Scheduled Activity Peried

: : L : : : ' :
:_Index $. G-l : G-2 3 G-8 : G0-4 s C-5 3 Total:
$ t : : t ] t :
¢t_Before School 3 % s 6 3 9 e s .0 2 5.3
] t H L] $ 3 ¢ s
¢ _Noon Hour 3 g 3 € 3 0 3 e £ . 5@
H $ 3 2 3 $ 3 ]
s _After School 3 2 % 1315 3 5 1 - P WK § 20 3
' : H : 1 : $ L]
: Irregular ] : t : : H :
t_On Call s O i . - . T AN
t : s 1 : $ : H
t_Total e N IR $ 5 8 . S t 47

Table V shows that twenty-nine out of forty-seven schools report-
ing no regularly scheduled activity period, or 61.7%, have most of
their activities after school is dismissed in the aftsrnoon.

Question 5 of the guestionnaire readst Indicate opposite the
activities listed below how often each meets each week:

1. Home Room 2. Clubs

2. S8tudent Council 4, Assemblies

Table VI shows the distribution of snswers to question 5.
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Table VI

Frequency of lsetings

P 3 t ! g H H

$ t Once tTwica : Three t Four i Five ¢ H H
3 Index 3§ PBach ¢ Each : Times : Times : Times : On : Total:
: t Week ¢ Yeek ¢ Each 3 Ezch ¢ Each ¢ Call 3 :
3 : : 3 Week ; Week 3 Week 3 3 t
] : H H : : 1 : H
t Homes Room : 78 s 18 3 s 8 ¢ 78 4.8 & 218,
$ : 2 H H : : H :
: Student s H H H | H H H
t_Coundil 3 158 ¢ g 3 : 3 ¢ 12 3 156 3
: : H 3 g : 3 3 H
:_Clubs L. s 2. i B o8 &k 0 5. 9 2ot
: 3 : : : : : t :
t_Assemblies 3 221 3 6 ¢ 3 3 $ 54 3 201 :

Results of Table VI show that in most cases home room, student
council, clubs and assemblies meet once each week,

Question six of the questionnaire reads thuss Check the values
listed below that you would ascribe to the extra-curricular activi-
ties mentioned. (Check one or more, according to your judgment.)

Table VII shows the distribution of answers to question 8.
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Table VII

Extra-Curricular Activity Values

)

H H H t :

? Values t Home ¢ Student ¢ Clubs 3 Assemblies
' ¢ Room 3 Council 8

t i 3 : ]

: ' ' 1 t

t 1 Training in some civic-s H 1 s

: social relationship. : 222 ¢ 162 : 162 3 192
$ 3 : s t

t 2 Recognition of adoles- ¢ ] $ H

3 cent nature, $ 168 9. 0. 156 3 42
s s : ¢ :

t__ & Seciallzatlon, ¢ 196 ¢ 86 168 ¢ 156
: t ' : :

t 4 Training for leader- : H g H

: ship. g 192 3 R10 ¢ 198 3 74
3 : : t ¢

t 5 Improved disecipline : 1 : :

: and gchool spirit, . 210 198 3 88 144
: ) H : b H

¢ 6 Tralning for social ! 3 $ :

s co-operation, § 216 3 188 & - 174 ¢ 138
$ : $ $ s

t 7 Actual experience im ¢ t : :

: group life, § 198 ¢ 120 s 180 126
: $ 1 L :

: 8 Training for citizen- 3 : t g

: ghilp in & democracy, ¢ <16 3 186 s 1358 3 _126
! s : g t

¢ 9 Training for recrea- 3 t t 3

3 tional and esthetic H 3 H ?

: participstion, g 150 3 B4 s 210 1 132
H g t t '

¢t 10 Training for ethical 3 3 :

3 living, ¢ 396 3 392 4 IO 3 108
: t : 3 H

t_11 Health, : 204 §6__x 188 76
t : 3 : t

t 12 Recognition of in- : : t 1

: terests. t R10 3 96 1 180 150

% SR e S8 % B S8 8 S5 S SF BE SR S8 B8 #F B4 S8 s sa B4 S8 ST 49 SR A8 S5 Sm B AF Se S6 S5 S8 S8 wa 4% S0 ew

It is noticable in the results of Table VII that the frejuency of

checks to the values listed indicate an approach very closely to the

aims and objects of secondary education,



Question 7 of the aquestionnaire reads thusg Do you keep a re-

cord of extra-curricular participation? Yes No .

Table VIII shows the distribution of answers to question 7.

Teble VIIX

Pecord of Extra-Curricnlur Participation

H 3 t s 3 s ' '
i__Index 3 G=1 s G-2 3 QO-5 1 _Gw4d & G=8 3 Total ¢
3 3 ' 3 t s t !
i_Yes 3 42 s 114 3 48 g 16 .. 8 T
3 : 3 : 1 ] : s
i__No 3 18 50 ¢ 8 s B g3 3 61 H
5 t 3 $ H t t :
t__Total 3 68 .t M4 3 BT R N W s 281 $

Table VIII shows that two hundred twenty out of two hundred eighty-
one replies, or 78.2%, keep a permsnent record of extra-curricular par-
Bicipation. Sixty-one, or 21.8%, do not keep = permanent record of

extra-curricular participation,
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Question 8 of the guestionnaire reads thust Is credit awarded
in the form of grades or thelr equivelant for participation in ex-

tra-curriculsr activities? Ysa No + Table IX

snows the distribution of answers to question 8,

Table IX

Credit for Extra-Currlicular Participation

: 2 3 : t : 1 3
t Index ¢ G-l ¢ G- 3 G=& 1 0=4 1t G=5 t Total
! : $ 3 t t $ s
$ Yes : 21 : 84 g 21 3. 33 : 0O s 138 :
: : 2 t t : : :
t_No $ . 58 .4 3% s 36 3 6 R s 148 :
: t t t : t t 3
s Total 3 54 1 1066 §. 57 ¢ 18 g .2 i 266 3

Results of Table IX show that 138 out of 288 responses, or
48,1%, award credit in the form of grades or their equivalent, for ex-
tra-curricular participation. One hundred forty-eight out of two hun-
dred eighty-six responses, or 51.9%, do not award credit for partici-
pation in extra-curricular activities, in the form of grades or their

equivalent,
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Question 9 of the questionnsire reads thust Check the one who
has the responsitility for the crgsrvication snd sdministration of
the extra-curricvlar program in your schoold 1. Principal

2. Full=time director of extra-curricular activitiss

¢+ Teacher appointed by the principsl « Table X shows

the distributlion of auswers to cuestiocn 9.

Table X

¥ho Has the Responsibility of the Program

t H : : t $ H t
t_Index g G-1 & G- 3 G-5 3 G-4 ¢t G-5 3 Total 3
] : 3 : 3 t $ L
t_Supt, : ' ib ¢t & $ L. 38 9
| 4 H 3 H H : : :
egPrincipal s+ 42 ¢ 117 : 42 3 14 3 1 3 216 1
t H : : s t : H
¢t Full-time : [ t s H :
t Dirsctor of @ $ : 2 H ] :
:_Activities 1 t 2 3 3 : 3 n= -y
3 $ ? ? ' : : ]
t Teacher ap- : 3 H : ] H :
t polated by 3 H : H : 2 s
s_princisal 3 12 3 245 . 28 ) 4 3 3 42 ¢
! H t : H : 3 :
t_Total : 54 s« 158 ¢ 66 ¢ A9 g 1 $ 287 8

The explanation should be made that by the question, "Check the
one who has the responsibility for the orgenizaticn and administra-
tion of the extra-currlcular program in your school," we mean the one
particular person who is charged with the direct responsibility of the
entire program. It is to be noted that in two hundred sixteen out of
two hundred eighty-seven cases, or 75.2% of the schools, the high

gchool principel directs the program.



Question 10 of the queationnaire reads thust On the back of this
sheet please lisgt the objectives of your extra-curricular program,

Table XI shows the digtribution of amswers to question 10.

Table XI
Objectives of the Extra-Curricular Program

s 3 3
: Objectives t _Frequency :
s t 3
$_ 1., To develop es of & good citizen, & 84 {]
t__2. To deulg %orehi_.._ﬁ. : 87 v
: B ¥u improve school diseipline and morale. s 68 3
4, To glve pupils an opportunity to do batter t '

l those things they will do anyway. s 56 :
2 5. To unify the student body. $ 51 t
3 : g i% health h ﬁits, 3 51 :
t o the regular curriculum, 3 49 3
t_ 8, ;2 develop initlative and originality. 3 45 :
3__9, To develop worthy use of leisurs, $ 45 !
? 1 To discover hidden ebilities, 3 33 :
t 11, To satisfy the spontaneous interest of oupils,: 58 . :
$ 1?,, :l'__q develop permanent life lnterests. : 51 t
s _13. To develop character : 27 :
t_l4. %g g@_‘!“ribnt.e to comaunity life, i 25 3
: 15, g provide vocational guidance, $ 24 Y
gelf sxprsssion. $ 21 ¥

l 1?, ;o rqgmise individual differeances. 2 19 s
:_18, e an sdministrative devica, $ 17 o8
1 19, To learn to choose lsaders wisely, : 17 25
t_20, To acquaint narents with school iife, $ 15 e

Results of Table XI show that the objectives listed seem to veri-
fy results of other studles. It is interesting to note that citizen-

ship training seems to be the chief objective of the progrum.



CHAPTER IV

REPORT OF RESULTS OF PRESENT PROGRAM

This investigation of the present status bf extra-curricular act-

ivities in the Oklahoma High Schools has revealed that in most instan-

ces a worth while program has been attempted and care has been taken
in its organization and administration. The responses to the quest-
ionnaire show that principles and standards are gemerally in accord
with recommendations of the best literature in the fleld and the ob-
jectives of secondary education. In this respect our study verifies
a previous study made by Haskell Clark:l

"This investigation of the sresoht status of extra-curricular
activities in the Oklahoma High Schools has revealed that great care
has been taken in the method of selection, organization, and unifi-
cation of such activities. The responses to the questionnaire show
that they are generally in accord with the cardinal objectives of
secondary education, that they measure up to the seves sign-posts
as suggested by Dr. Fretwell, and that the majority meet the nine
recommendaiions as suggested by the State Department of Education,®

Among the findings of this study ares (1) That some form of
an extra-curricular program is in operation in most of the four-year
high schools of the state., A study of the application blanks for
accrediting reveals that 92.01% of the schools have assembly pro-
gramsy 80,02% of the schools have various club organizations; 58.,08%
of the schools have home room organizationsj and 34,037 of the
schools have student councils.

(2) Two hundred fifty-two out of two hundred ninety-nine sche

ools reporting, or 84.3%, have a regularly scheduled activity per-

1, Haskell G, (lark, "The Present Status of Extra-Curricular Act-
ivities in the Oklahoma High Schools," Thesis, Oklahoms Agri-
cultural and Mechanical College, Stillwater, Qklahoma, 1936,



iod in the daily schedule.

(3) That the majority of schools, one hundred fifty out of two
hundred fifty-two schools reporting, or 59.5%, have their activity
period the last period in the school day. Forty-two out of two hun-
dred fifty-two reporting, or 16,6 of the schools, have their acti-
vity period the period just preceding the noon hour,

(4) Twenty-nine out of forty-seven schools reporting no regular-
1y scheduled sctivity period in the daily schedule, or 61.7%, have
most of their activities after school is dismissed in the afternoon,

(5) That in practieally all instances home room, student council,
clubs and assemblies meet once each week,

(6) That the frequency with which schools checked the values as-
eribed to extra-curricular activities, as tsken from the Kooaz report,
indicates an approach very close to the aims and objects of secondary
education. It also indicates democracy in activity, pupil initiative,
and pupil participation.

(7) Two hundred twenty out of two hundred eight&-one reporting,
or 78.2%, keep some record of extra-curricular participation. BSixty-
one out of two hundred eighty-one reporting, or 21.8%, do not keep a
record of extra-curricular participation.

(8) That one hundred thirty-eight schools out of two hundred
eighty-six reporting, or 48.1%, award credit in the form of grades
of their equivalent for participation in extra-curricular activitiss,

(2) That the principal has the responsibility for organization

2e im’ OPe. E_&o’ PP« 9-12.



and administration of the program in 75.2% of the schools. The sup-
erintendent has this responsibility in 5.5¢ of the schools; a full
time director of extra-curricular activities in 1% of the schools,
and a teacher appointed by the prineipal has this responsibility in
18.3% of the schools.

(10) That citizenship training is the chief objective of extra-
curricular activity programs and that objectives listed in the re-
sults verify very closely results of other studies. The objectives
listed and the frequency in which they appear also indicate a reali-
zation of the vital importance of the faculty sponsor and the nec-
essity for & continued program of educative experience to the end
that the sponsor better understands adolescents, is more sympathet-
ic toward them; and enjoys working with them and participating in
their activities.

(11) The first-hend results of & personal visit to some sixty
schools agree with the report by Gl&rk5 that an accounting system
for the purpose of handling extra-curricular sctivity funds is in
use in most schools. Fowever, these systems are ususlly loosely

handled and not accurately and definitely checked,

5. cm’ L._g. MO



CHAPTER V
CONCLUSIONS AND RECOMMENDATIONS

The author believes that results obtained from the sources used
in this study, namely, the applications for accrediting from every
four-year high school In the state, the questionnaire, with respon-
ses received from two bhundred ninety-nine high schools as mentioned
in Chapter III, and first-hand information and results of a personal
visit to some schools, are representative to the extent that the
present status of extra-curricular activities in the secondary sche
ools of the state can be deteramined. The validity of each has been
carefully checked and the writer has reason to believe that each re-
port was made definite, specific, and gave the true situation. In
addition to the sources mentiomed above, additional information has
been gained through personal interview and further correspondence
with the individuals who made the reports. After checking each thor-
oughly and summarizing them into various tables of findings ag given
in Chapter IV, the author has reached the following definite conclu-
sions. The analysis made here is in view of the present status of
extra-curricular activities in the secondary schools of the state,
determined as mentioned above, and on the basls of the best liters-
ture availeble in the field of extra-curricular activities, as sume
marized in Chapter IIs

1. In most cases éaro has been taken, objectives definitely
set up, intelligent opinlons developed, in the planning, selection,

organization, and unification of the extra-curricular activity pro-
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gram, However, this is not the universal case, In some instances the
program has been organized because it seemed the popular thing to do
and is administered in a hap-~hazard way, At all times in planning ex=
tra-curricular activity programs, definite abjectives must be set up,
intslligent public opinion developed as to the accomplishment of these
objactives, and the program should grow out of the life of the school
and return to enrich it.

2, The present status ilndlcates that 84.3% of the schools have a
regularly scheduled activity periocd in the daily schedule. Since the
schools have assumed the responsibllity of various activities and have
said that they contribute much to the alas and objectives of secondary
education in all instances, these activities should be given a defini-
te time in the dally schedule of the school work.

5. It is quite evident that in nearly all instances one person
in each school system has been appointed as director of extra-curricu-
lar activities and delegated the responsibility of the extra-curricu-
lar activity program. In 75.2% of the schools this person is the
high school principal. Wecknesses in other phases of the program in-
dicate, however, that this person is not always as gualified as he
should be to assume this responsibility, One person in the school
gystem should be appointed as director of extra-curricular activities,
with full responsibility for the program; this one person more often
will be the high school principal.

4, The increasing number of extra-curricular activity prograuns
in the secondary schools of the state, the realization of its object-

ives and values, and lhe succese atlained indicate that consideration



has been given the faculty sponsor. 8ince the nucleus of the entire
program is the organization gponsor in every instance, in appointing
them, consideration should be given to the qualification for certain
work and the teacher when employed should be informed as to his ex-
tra-curricular activity duties.

5. A number of schools do not keep 2 permanent record of the
students' participation in extra-curricular activities. Our survey
shows that only 78.2% of the schools keep some form of record of ex-
tra-curricular participation. This survey also reveals that awards
for outstending service in extra-curricular activities are usually
gradeg or their equivalent. Some form of permanent record of stu-
dent pavrtieipation in extra-curricular activities should be kept in
all cases, and proper awards other than grades should be mede for
outatanding partieipation in extra-curricular sctivities.

€. The investigation of present status of extra-curriculsr act-
ivities in the secondary schools of the state indicates an approach
very close to the aims and objectives of secondary education, The
frequency with which schools checked the value aseribed to extra-cur-
ricular activities and the objectives of the extra-curricular pro-
gram indicate pupil initiative, pupil participation and democracy in
activities. This should always characterize the program. .

7. Investigation of present status reveals that in most in-
stances an accounting system is operated in the hendling of extra-
curricular activity funds. However, since the system is not usual=
1y definitely checked, it means that funds are loosely handled. As
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a matter of proper and practical educational experience a good account-
ing system should be installed and operated in the handling of all ex~
tra-curricular activity funds,

8+ The increasing asmount of literature in the field of extra-
curricular activities, the continued success of the program in a great
number of schools, & better understanding of the values and objectives
of the program, indicate that the faculty sponser is better understand-
ing adolescents with whom she works, ls more sympathetic towsrd them,
and enjoys working with them and participating in their sctivities.
Continued teachér tralning in this directlon 1s absolutely necessery

to the success of the progranm.,
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