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CHAPTER I
INTRODUCTION

it is thne purpose of this study to determine the value
of the socialized recitation method of teaching American His-
tory as compared to the traditional method as practiced in
the Kingfisher migh School.

Teaching requires impartial and objective data secured
under ordinary conditions. =xrhis data should be used as a
basis for further experimentation and, thus, finally result
in a superior type of classrbum instruction.

"To be successful and worthwhile, teachlng must have as
its goal certain aims waich will help the student to learn
"The Art of Living'.“l

When we consider a student's wnole life, the acquiring
of information must be subordinated ¢o the cultivation of
good habits, such as, a taste for good reading, wise use of
leisure time, high ideals, clear thinking and speaking, a=-
daption to group life and the ability to work and cooperate
with others. These objectives are of great importance today
when people are having to adjust tnemselves to shorter work-
ing hours and a greater amount of leisure time.

sven though it is not possible for evéry student to ac-
quire these objectives in as great a degree as desired, still
every teacher must strive toward that goal.

The socialized recitation is an effective method of teach-

1
vharles .. xobbins, The Sociallized xecitation, p. 13.



ing many of the 1deals for which teachers are striving. By
this device situations are created which are similar to those
that exist out in the world.

In this study care was exercised to see that the experi-
mental group and the control group were as nearly equal in
abllity as possible. However it is easy to see that factors
beyond our control may enter in to some extent. With the two
groups being as equal 3s possible, the results of each of the
two methods of teaching may be measured and compared as far

a3 achievement in subject matter is concerned.



CHAPTER II
THE 30CLALIZED KECITATION

"3ocialization does not mean chaos. Instead it means
an orderly program carried on in an orderly manner by order-
ly students. It does not contemplate turning the class over
to its own devices and whhns.“l

"Socialization means the creation and development of a
feeling which binds members of a group into a unit., It cre-
ates a feeling within the individual which causes him to 1-
dentify his interestis with group interests and to look upon
the common activities as 'ours' rather than *mine'. Its
absence means the failure of any organization. Mere routine
with no other object than satisfying the teacher or meeting
the requirements cannot provide that satisfying feeling that
1s essentlal to the process of socialisation."a

The socialized recitation aims to magnify the ilmportance
of pupil-activity. The monopolizing teacher 1is replaced by
group~-activity. The cooperative efforts of the pupils, to
gain a common purpose are used to awaken new interest, to
stimulate pupils in new educational activity, to extend ap-
preciation in new directions, to conneet the work of school

with 1ife in a better way, to widen tne outlook of ambitious

1
Harl R. Douglass, Modern Metnods in High School Teach-

lng, P 280.
2
Charles L. Kobbing, The Socialiged Recitation, p. 13.



youth, to stimulate them to develop for themselves larger and
better ideals for life service, to awaken guiding moral impul-
ses, to train for effective self-direction, and to prepare for
socialized living in our complex social and economic and pol-
itical life. ©Soclal and Citizenship sims have thus been add-
ed to the oider knowledge aim of the school.

Boys and girls of high school age who are full of life
and entausiasm cannot be expected to develop in 2 natural man-
ner within the confines of a classroom where all naturalness
is suppressed. Subject matter 1s only valuable to a student
in so far as it permits him to secure a strong grip on life's
problems and mades him an efficient moral and social being.

"The socialized recitation appears to be adapted to the
stage of mental development reacined by high school pupils.
They have for the most part passed tnrough the period of in-
dividualism and are thoroughly prepared for participation in
group aotivities."3

Various plans of socialiged recitation fall into two
general classifications. One of these has been called the
formal, institutional, parliamentary, and self-directing
type; the otner, the informal, the discussion, or the semi-
nar type.

The formal plan of the socialized recitation is the plan

of organizing a class for work according to the scheme of some

~
W. H. Johnson, The Socialized Keecitation in High School.
School Review. 32(November, 1924) p. 683.




adult organization, e. g., the senate, legislature, city coun-
eil, directors of some industry, labor convention or eourt of
Justice.

The informal plan of socialized recitation is less spec-
tacular or novel. Yet it possesses advantages and freedom
from some of the limitations of the formal plan, such as gques-
tions by the individual stadent concerning his problem in con-
nection with the subject matter being discussed. These ques=-
tions may be brought out while they are fresh in his mind,

The informal plan may or may not involve special organi-
gation., More discussion is encouraged. The teacher stays in
the background while there 1s cooperation among the students
in their worx toward a common goal. Division of labor is :
provided. Plans for locating and furnishing reference mat-
erial are made in class.

"It is certain that when there exists a feeling of good-
will, a desire for promotion of the work for the good of the
group, a feeling of 'we-ness' as well as a desire to do well
as individuals, and, the atiitude of doing only what is re-
quired nas disappeared, tnere is soclalized recitation.“4

The socialized recitation according to Douglass aims to:

"l. Give the student a feeling of responsibility for his
OwWn progress.
2. Helleve the teacher of the unnatural position in

4
Douglass, op. cit., p 268.




which he is now usually placed, and to provide a favorable
situation for the growth of good will between pupil and teach-
er,

3, Give the pupil goals in terms of work being done and
not in terms of aatisfying the teacher, aechring grades, etec.

4, Develop in the pupll the attitude of helpfulness, the
desire to promote tone objectilves of the group.

b. Develop skill in cooperation, the ability to adjust
to and work with oﬁners, to repress and stunt individualistic
tendencies which threaten good will.

6. Develop the habit and power of initiative and self-
reliance.

7. Pavor more effective methods of work, as the use of
outside references, and the project method.

8. Develop skill in clear thinking, train in proper
metnods of thinking procedure and awaken an attitude of open-
mindness and suspended judgment.

9. Develop ability to use freedom properly; to manage
ones self through tne gradual introduction to responsibili-
ties and the gradual removal of restraint and compulsion.

10. Develop skill in oral expression.

1l. Acquire certain conventions and attitudes quite im-
portant to themselves, such as consideration for others,
politeness, willingness (o give and take ecriticism, etc.

12. Create a more impelling interest in work of tne sub-
ject through the more natural participation of the pupll in
discussions, and to give the pupil some self direction of his

energies and activities.
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15._ To make the class period contribute more effective-
ly to the mastery of subject-matter through the use of a psy-
chologieal approach, and a conaéqnently higher level of atten-
tion..

14. Provide more appealing and satisfying ﬁctivities
by formulating procedure more in light of the needs of pupil's
nature and the satisfaction of instinctive cravings, such as
tae desire to conétruot and manage, the desire for imitation
and dramatization, the desire for novelty and variety, and
the desire for stimulus of group endeavor.

15. Provide opportunity for intimate contact of the
teacher with tnoe activities of youn: people, carried on in

Jnatural manner, and by means of which the tescher may under-
stand better tne workings of the pupil's mind.

16. Provide natural stimulil to excel, to desire to lead,
and to contribute most to the clazas prooedure.“5

Other smxperiments

vomparatively few scilentific experiments (o test the
value of tne socialized recitation have been carried on.

Many of those who have tried it nave not given it a long e-
nough continued trial to justify any definite statement as
to its value. In general those who nave given the method
a triﬁl favor it.

Maurice w, Taylor, made a comparative gtudy of tae soc-
ialized recitation and the teacher directed classes. rhirty

-

Douglass, op. cit., pp. 268=70.



lessons were used &z a basis for ais study, half of which were
conducted by the teacher and thae otaer half were under the soc-
ialized recitation plan. RBigut of these lessons were from the
tifthﬁgrade_and tae remaining twenty-two lessons from the six-
th grade. 7Twelve were 1n geography and twelve in hlstory, six
in physiology anh hygiene. informstion subjects were used be-
cause tney offered new and more independent facts. Freguent-
ly, after tae presentation dt the lesson, testa were given to

- asgertain the comparatlive resulis of the two types of proced-
ure as measured by the retention of facts learned.

In each case the results saowed that the soclalized re-
eitation group exceeded the teacher directed group in achleve=-
ment.

rhis wouli tend to pruve tnat toe socialized recivation
metnod was superior. tTaylor, in order to prove his point fur-
toer, reviewed ten of the lessonsz,five of each type, reversing
the method of conducting tne recitatlon, The lessons were
ghosen at ranﬁam and tae saze questions used for the review as
were used for tue original lesson. Tuae results again favored
the socialized recitation method.

ihe principal concluslons reacned by Taylor are:

“l. Under tue socialized recitatlion plan interest and
atteniion are dominant factors.

Ze roe plan develops courtesy and observance of toe rigats
of others."D

se D, Hamer, carried on a sluilar study in 1937 with two
3
Maurice w. Taylor. "sSome Doints in ravor of socialized
Recitation". slementary School Journal. 22 (June, 1922, p. 780




eclasses in high school algebra. "The entire group was given

the vetroit Intelligence Test and an arithmetic test, prepared
by tue instructor. Each pupil's score on the intelligence

test and toe arithmetic test were combined in terms of sigma
index. mach group was glven a comprehenszive objective test

each slx weeks. <helr individusl scores were then averaged

and changed to their respective sigma indicles. <wThe average for
the control group was -~ .112. The average for the experiment-
al group was .112."7

His conclusions were, "The c¢lass was sectionalized ac-
cording to its intelligence and its ability in arithmetic as
shown by tests given. The soclalized recitaition group.haring
a little the higher average (.075 for the experimental and
- .075 for tae control group) would mage one believe that they
would normally aittalin more.

The result of tue algebra tests show a slightly higher
average for the group instructed by the socialized recitation
method, yet the difference is so small that it could not be
reclied upon as an authority for the change of all recitations
to the social type. et it is proof taat subjects can be
taught as well by the socialized method as by the teacher dir-

8
ected classes.”

7

K. U, Hamer. "A Comparative 3tudy of Socialized and
Teacher Directed Class #xercises in Beginning High School
Algebra™, masters Taesis, Uklanoma Agricultural and mecnani-
cal College, Stillwater, vuklahoma. 1937.

8

Ibid.
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Another comparative study was made by W, H. Johnson, who
studied two pairs of high school classes in salgebra, using
one as an experimental and tuoe otaer as a control group. The
pupils in each pair were given the Utls Self-Administering
Tests of mental Ability, and in each pair the coantrol group
and tie experimental group were of approximately equsl aver-
age intelligence and had approximately eguz2l ranges of intell-
igence scores., 4n Informal socialized study plan was used
with the experimental group preceeded by short study periods.
Tne control class followed tue traditional recitation plan.
Jonnson reports four advantages of tne soclalized recitation
over tue conventiiounal guestion-answer method. They are:

"l. 4ore enthusiasm and better moral tone toward work,
as indicated by less cheating.

2. Betiter opportunity to study individual pupils and
taeir mental processes.

3. Betier opportunity to aid individual purils on spec-
ial difficuities.

4. Better grasp of subject matter.“g

"rhere are of course criticisms to be offered to all
these experiments, however taey are very significant asto
results. They have left no doubt in the minds of the men con-
ducting them as to tie superiority of the socialized proced-

10
are,"

9
Johnson, op. cit., pp. 682-3.

10
Ibid.
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CHAPTER 111
THE TRADITIONAL METHOD

Zhe traditional method as used in the experiment was
largely the question-and-answer tyre of recitation. Tae
question-and-answer type was supplemented occasionally by
other methods as, tane topical, the legcture, and the written
recitation or combinations of these.

The question-and-answer is employed in all grades from
primary through tce university, and it is adapted alike to
tes;ing, teacining and drilliog.

This method is rezlly a conversation between the teach-
er and pupil, allows tae teacher to draw out the child the
information or subject matter desired. 1In imore advanced
grades tie questions may be arrznged to reguire longer, more
complex answers. wriis increases its value 1in creating thought
and organization.

All our best methods build new <nowledge on the related
0ld knowledge which is already in the mind. The question-
and-angwer metnod is very efficient in connecting facts and
events. By the use of well selected gquestions a large number
of important points already passed over can be brought be=-
fore the class in a short time.

One of the most important uses of this method is found
in all inductive teaching. 1Ihe famous "Socratic method" was
simply the guestion-ani-answer method applied by Socrates to

teaching new truths. Tuls noted teacher would by a series of
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skillful questions calculate to call forth what the pupil al-
ready knew, lead him on to new knowledge without actually
telling the youth anything himself. This is the very heigh-
th of good teachiﬁg--tne goal toward which we all should
atrive.l

rhe inductive method is the child's natural way of learn-
ing. <Too many teachers have children learn rules and defini-
tions which mean little or nothing to them. +This is dis-
couraging to the child and a serious waste of time. It de-
velops bad habits of study by maxing the paril think he is
learning something when he is not. "Only when the fact or
process learned is understood is it true xnowledge."a

The inductive method begins wiith what the c¢child already
knows and step by step leads him to understand toe new facts
or progcesses. Then the rules and definitions are clear.

vhe traditional metnod, as uaﬁd in our average high
school classes, fails to teach the c¢hild responsibilities.
He addresses the teacher only. ¥The teacher examines instead
of teaches, with the result that the pupil tries to meet the
requirements of the course, to make a good grade. He awaits
questions directed t0o him personally. In trying to answer
these direct questions he looses the trend of thought being
presented and the application of these facts to his own prob-
lems 2s well as the objectives of the lesson. It is needless

1

george Herbert Betis, rThe xecitation, p. 36.

2
ibid.
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to say thnat when the class is over it 1s not long until all
ig forgotten, if the pupil does not understand the working

principle of the theory presented.
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CHAPPED IV
THT BEDERINENS
rhe eommunity 1ln wialeh this experiment was zonducted
ig tue olvy of Lingflsner, the couaty seat of Kingfisher

county, Qizlahoma. The city prover has a povulatlon of ap-

R3

provimately 5,000 and is ioeated in the central part of an

* »

agricuiturzl area, in whiech wheat is the principal &rop.

‘The senior nizh scuool has an enrollment of approxi-
pately £85 students, distributed as follows: 60 seniors,

75 juniors, and 90 sophosores. Thne hizh school day is dive
ided into 3ix periods of 60 minutss each,

Azerican history is offersd to tﬁe Junior students zand
is reyuired for graiaétion by itne State be§a:tment of Hdu~
eation.

The total earocilment Ifor bae year in the two clasgses of
Anerican history was 73. Uf the original eanroliment, trere
were 34 members of one clazs and &6 meabers of toe otner
class who completed the year in Zingfisher high sehool. The
data gziven will be based on tae worg done by these 70 stu-
dents.

How tae Class was Uivided

¥ne entire group was glven (ke Jtis self-Administering
Test of sental Ability, digaoer zZxamination: Horm 4. Yhen

o

by caanging 2 few students from one clazs to the other, tm
two groups were eguated as neariy as possible with respect

to I. Q«, age, anl previous san:lasb ic acnievements.
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Tables I, II, and III, show tahe results of this 1nte11i-
gence test and the previoug grades for the two groups with
totals and averages. “The results of these factors are apawn
translated into sigwna indicies so that the scores may be
combined. The sigma index is found by subtracting the mean
of the scores from the individual's score and dividing the
result by the standard deviation of the group of scores, or

sgore - mean
signa index ® gtandard deviation .

It will be noticed that the classes were unequal in
number and ability as determined by these factors to a great-
er extent than planned. This leaves a greater number of stu=-
dents in the experimental group than in the control group.
The experimental group having a slight advantage in average
ability, as sbown by the tables. These conditions must be
taken into consideration in the interpretation and evaluation

of the results of the experiment.
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I. &, and the Corrsgponilng Siges Index
of each Pupil

Experimental Control
Pupil e S Sigwa Index  Pupil 1, 9 Sigma index
3 12z 2.026 1 123 Ze147
5] 118 1,544 b4 123 2.147
5 115 1,182 4 . 122 2.026
7 113 « 940 12 107 « 217
8 110 D79 i 113 « 940
9 108 o 337 14 i1l 599
10 iz2 24 Q20 id 109 458
L1 109 458 16 119 14533
18 107 AN 17 114 1.061
=0 110 <079 19 105 024
21 110 <579 28 102 ~ o286
2z 116 1.30¢ £9 110 D79
£& 108 3BT &1 104 - 2144
w4 106 « 096 3% 108 e 537
0 111 699 34 1086 B ¢ 2
25 i1il «599 36 107 <217
27 103 - +26D &7 108 « 037
30 105 - 024 38 107 e 817
88 109 458 29 107 «217
35 101 - JBO7 40 108 e 257
41 109 - &4 & 102 - 386
45 100 ~ JB27 43 100 - B27
44 g8 - 868 44 104 - «144
47 104 ~ 144 be 93 -1.471
48 99 - 747 ‘ 53 100 - 527
49 104 ~ L1444 b6 97 - L,98%
59 109 <458 &7 10& - 286
o 97 - 989 59 104 - J144
o g7 - 4989 60 98 = JB868
o8 98 - <868 53 95 ~1.230
64 95 -14230 68 91 ~1.712
65 88 ~Z.074 69 86 -2.316
57 96 <1.109
70 86 ~2e316
rotal - +0E5 062

Average - +0007 : .0018



TABLE Ii

Kevious scholastic Grades
and &neir Corresponding indicies

17

wxperimental vontrol
Pupil Grade Sigma Fupil Grade Sigma
- kolnts index Points index
3 48 2,009 1 43 2.009
5} 44 1.581 < 48 2.009
6 46 1.796 4 43 2,009
1 48 24009 iz 46 1.795
8 48 £2.009 13 38 «940
9 48 2.009 14 40 1.153
10 31 «189 156 41 1.260
1l 45 1.688 16 29 024
18 35 « 940 17 32 + 296
20 33 «403 19 39 1.046
21 32 «296 28 36 24
22 25 - 452 29 26 - o345
23 33 +403 31 31 189
24 34 - +510 32 26 - 345
25 27 « 258 34 28 - 131
26 26 345 36 25 - 452
o0 30 «08& 38 24 - D59
3a 24 - 559 39 24 - 559
35 3z «296 40 & - 774
41 p45) ‘- 4452 42 28 - 131
45 26 - 2545 43 a7 - 238
46 28 - 131 44 22 - 174
47 21 - 881 52 31 «189
48 26 - ,345 53 ge - J774
49 - 20 - 4988 56 24 - 559
50 14 -1.,630 57 i8 -1.2028
51 27 - +238 59 15 ~1.52%
54 25 - «452 60 21 - .881
55 21 - .881 62 25 - 667
o8 ge - 2774 6 23 - o B667
64 21 = 881 68 14 -1.630Q0
65 19 -1.095 69 18 -1.202
67 17 -1,309
70 15 . =1.D23
Total L1699 -1.648
Average .0472 - 0487
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The Socialized xHecitation

The assignments were made to correspond with the organi-
zation of the adopted taxtlaa nearly as possible. At the
completion of one unit the assignments for the following unit
were made. The teacher in making the assignment set up the
objective of the unit and the important things that must be
included in order to receive the desired information. At
times tne students were allowed the privlilege of presenting
and discussing ideas in regard %o the presentation of the
socialized recitation. If their ideas were considered good
and interesting they were allowed to put them into effect.
Plenty of time was taken in making the agsignments to assure
a clear understanding on the part of all the pupils and spec-
ial care was tazen to stimulate interest. It was very seldom
that a student would show signs of indifference or inactivity
in connection with the workx of the group.

Sometimes the assignment called for the division of the
class into smaller groups. When this was the case, no set
rule was followed in making the division. tCare was taken that
tne same students were not together too nuch and that the bet-
ter students were not grouped together, leaving a group of
poorer students to work for the game results.

Leadership and participation in the wvarilous activities
were distributed among the members as evenly as possible.

1
¥Fremont P. Wirth, The Development of America.
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" +ihis gave everyone an Opportunity for the training afforded
it also kept any partieular one from becoming too dominant
or from retiring to the background.

‘hese smaller groups were permitted to work according
to their own ideas and organization, using the teacher to
explain difficulties and to give advice where needed.

Talking was permitted among the members of the group
as long as it was conducted in an orderly manner and in the
lines of study. Bolisterousness and visiting were not pere
mitted. Hesponsibility for the progress and achievement of
the group was placed upon each member. this seemed to make
them more interested in the accomplishments of the group
and to feel a certain amount of regponsibility with respect
to thelir contribution and its efficiency.

The iraditional Hecitation

ihe recitations for the control group were conducted
along the traditional lines, using principally the question=-"
and-answer type of recitation. Care was taken at the begin-
ning of each class period to bring out the facts or informa«
tion necessary concerning the previous recitation or work
covered in the past tO connect what nad already been learned
with the problems of the day's recitation.

Special care was taken in the selection of questions,
in an attempt to make them simple enough to be understood
by all members of the clagss yet difficult enough to require
‘thought with respect to organization and presentation of the

answers., JThe *‘yes-no' type of answer was eliminated unless



they were qualified. Ho one student was ailowed to 4o more
than the others ags far as the ansvering was coneerned if it
was at all avoidable. However 1u this type of reeltation
there are a few who are more interested than others and often
gome who show no interest. At tae close of the recitation
an atvempt was made to copneet tue recitatisag just coxmpleted
with the one following and some of the bigh lights or wmors
interestiing events in the followlag lesson were mentioned
in order to stimulste interssiy in tas advanced assigament.

Tuls guestvion-and-answer method was supplemented by the
use of other types and combinatvions. Jtner types used were,
writien lessons, reviews, both written and oral, outside
reading reporis, topiesl method, etec.

¥ach class aad 3 supervised study period each day aver-
aging approximately 20 minutes in length. This was ususlly
pent in text book work, making maps or gtudying collateral
matverial furnishned by tune teacher. uring this time the
teacher tried to examine each student from the standpoint
of progress anfd initiative, to kelp those having Aifficulty

and, to suggest methods to silmulate interest.
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CHAPTER ¥
RESULTS

The results of this experiment were measured by giving
each student a comprenensive objective test in American His-
tory at the close of each six weeks perilod.

The tests used for this purpose were the Multiple Pur-
pose Objective Tests in American History, by U. W. Odell,

Ph. D., associate professor of Education, in the University
of Illinois. They were published by the Webb-Duncan Publish-
ing Company, Incorporated, of Oklahoma Clty, Oklahoma.

These tests were chosen because they were based on the
common elements found in the most commonly used text books,
and the division of subject matter and historical eras cor-
respond to those of the state adopted text.l The average
reliability of these tesis is considered high (.815). The
Webb-Duncan Publishing Company furnished tae national norms,
figured on a basis of student's scores reported by teachers
throughout the United States who had used the tests.

Kach student's scores for the six tests were totaled
and averaged, then changed to his sigma index. This gave the
student's sigma index for the year's testing progranm.

The average sigma index (Table IV) for the control group
was = .110. Yhe highest sigma index was 2.130 and the lowest
was -1.890. 7The average for the experimental group was .1lll.
The highest sigma was 2.050 and the lowest was -«1.729., <The

difference in the average achlevement sigma index was .221.

&
¥remont P. Wirth. The Development of America. American
Book Company. 1935.



TABLE IV

The Sigma Index of Average Scores
of the six-weeks tests in American History

Experimental gontrol
Pupil Sigma Index Fupil Sigma index
) 2.050 1 1.326
5 «823 2 2.130
6 «663 “ 1.246
7 1.427 12 «823
8 . 784 13 1.104
9 1.004 14 924
10 1.809 15 - .482
11 743 16 «139
18 - 441 17 «803
20 1.285 19 1.246
el «139 28 « 200
22 642 29 « 200
=3 .100 31 - 041
24 - oR42 32 - «965
25 « 663 34 . ail)
26 1.044 36 - 563
27 - 784 37 622
30 .944 38 «120
33 « 200 39 - o241
35 - +080 40 - 441
41 - «262 4z «120
45 1.729 43 -1.609
46 221 L4 - 924
47 « 703 62 422
48 = 2 " 804 53 . - 605
49 - +161 56 -1.709
50 - «825 67 - 463
51 «582 59 - +630
54 2139 60 «200
55 «260 62 ~1.166
58 - 404 63 -1,890
61 -~ «864 66 ~1,368
64 -1.548 68 ~1.368
65 -1.468 69 -~ 683
67 - . 885
70 - 0201
Total 3,981 ~3.373
Average 111 - 110
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CHAPTER VI
SUMMARY AND CONCLUSION

The entire enrollment was given thﬁ Utis Self-Adminis-
tering Test of Mental Ability, High Examinajion: Form A.
The group was then divided into two classes, equated as nearly
as possible with respect to I. Q., age, and previous schol-
astic achievements. These scores were translated iato their
respective sigma indicies for comparison.

One class, the experlmental group, was saught by the
socialized recitation method. <The other, tae econtrol group,
was taught by the traditional method.

The tables suow that the control group had an average
I. %« sigma index of .062 and an average sigma index of
- o048 for previous scholastic achievement. ¥rhe experimental
group had an average 1. Q. sigma index - .025 and an average
sigma index for previous scholastic achievement of .047.

The average of these scores, as shown by table III,
gives the control group an average sigma index of - .,023
and the experimental group an average sigma index of .022.
This shows taat tne two groups were fairly well equated,
but that the experimental group had a slight advantage in
ability.

The two classes were given the previously mentioned
standardized achievement test in American history at the
close of each six weeks. Thelr achlevement as shown by
their respective sigma indicies of tue average test scores

was, .111 for the experimental group and - .110 for the



‘eontrol group, a critical ratio of 1.98.

The results of this experiment lead to the following
conglusions:

l. That the socialized recitation method was superior
to the traditional method in this particular experiment.

2. That tne socialized recitation 1is as good and prob-
ably better than the traditional method under ordinary con-
ditions.

However, the difference in the achlevement of tne two
groups uszed in this experiment does not warrant the general
adoption of the socialized method of recitation. Nor does
it lessen the value of other metunods.

Tais study also indicates, from the observation of the
instructor, that the socialized recitation offers more train-
ing in citizenship, self-reliance, initiative, participation
and oral expression. Xt creates more interest and attention
and develops an atiitude of helpfulness. It offers a better
opportunity to study the individual pupil's reactions, pro-
gress, and difficulties.

While it would be very difficult to devise a means of
measuring the progress of taoe groups in sngh matters, it is
well worth the time and trouble of any instructor to observe

and investigate them.
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