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vRAPTEH I 

INTRODUCTION 

l 

lt is tne purpose of this study to determine the valae 

of the socialized reoitation method of teaching .American His­

tory as compared to tne traditional method as practiced in 

the ingfisaer tti~h School. 

Teaching requires impartial and objeati~e data secured 

under ordinary conditions. ~his data should be used as a 

basis for further experi entation and , thus , finally result 

in a superior type of cl1ssroom instruction. 

111.C o be sllccessful and ortb.while . teaching must nave as 

its goal certain aims wnich Nill help the student to learn 
1 

1 1'he Art of Living '." 

nen we o nsider a student's wn le life , tne aoqu1r1ng 

of i nformation m1.<st be subordina ed o t e cultivation of 

good habits. au.ell as, a taste for good rea.i1ng , ise use of 

leisure time . high ideals . clear thinK1ng and speaking , a­

daption to group life ahd the ability to work and coo erate 

with others. These objectives are of great importance today 

hen people are havin6 to adjust t e selves to sh rter work­

ing h urs and~ greater amount of leisure time. 

~ven thou b. it is not possible for every student to ac­

quire tb.ese objectives in as great a degree as desired . still 

every teacher must strive to ard that goal. 

The socialized recitation is an effective ethod of teach-

l 
~ilarlea ~. rtobbins . The Socialized rtecitation. p. 13 . 



ing many of the i deals for which teachers are striving. by 

this device situations are created wnich are similar to those 

that exist out in the world. 

In this study care was exercised to see that t he experi­

mental group and ·the control group were as nearly equal in 

ability as possible. However i t is easy to see that factors 

bey nd our control may enter i n to some extent . ·1th the two 

groups being a3 equal asp ssible . the results of each of the 

t~o methods of teaching may be measured and compared as far 

as achievement in s ubject matter is concerned . 

2 



THE SOCl LIZED l!ECIT Tl U 

"S.,oialization does not mean chaos . Instead. it means 

an orderly program carried on in an orderly manner by order­

ly students . It does not contemplate turning the c l 9.sg over 
l 

o 1 ts ov·n d.evices and hilns . 11 

"3ooializa tion means tie orea tion and develo~ent of a 

feelin wnioh binds me~bers of a group in~o a unit. It cre­

ates a feo11n6 wi hint e individua which causes him to i­

dentify his interests 1th group interests and t o l ook upon 

the common activities as 'ors ' rather than ' mine •. Its 

absence eana t e failure of ny organization . !ere routine 

with no other object tban sat i sfying the teacher or meeting 

tne re uirei ents cannot provide th~t satisfy1n6 feeling that 
2 

is essential to t e ~.roco .:> s of socializat.ion . " 

The socialized recitati'Jn aims to a6nify the importance 

of pupil-activity. Tue monopol1zin5 teaoher is replaced by 

group-activity. l'he c'.loperative efforts of the pupils. t::> 

gain a oommvn purp~se ar e used to a ~aken new interest , to 

stimulate pu ils in newed cational activity. to extend ap­

preciativn in ne\ directions . to conneot the w~rk of s chool 

with life in a better way, to widen tne outlook of ambitious 

l 
Harl H. voa.gl ass. Modern Metaods i n. Higli Sonool Teach­

ing. P• 285. 
2 
Charles L . Hobbins . The Socialized Hecitation, p . 15. 
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youth. to stimulate them to develop for themselves larger and 

better ideals for life service , to awaKen guiding moral impul ­

ses , to train for effective self-direction, and to prepare for 

socialized living in our complex social and economic and pol­

itical life. social and Citizenship sims have thus been add­

ed to the older Kno,ledge aim of the school . 

Boys and girls of hi~h school age who are f~ll of life 

and entnusiasm cannot be expected to 1evelo in a natural man­

ner ~ithin the cunfines of a classroom where all naturalness 

is suporessed. Su.bjeot .matter is only valuable to a student 

in so far as it permits him to secure a strong grip on life' s 

problems and mad.es him an efficient · oral and social being. 

"1'he socialized recitation appears to be adapted to the 

stage of mental develo~~ent reac ~ed by high school pupils . 

They have for tne most part passed tnrougu the period of in­

dividualism and are thoroaghly prepared for articipation in 
3 

group aotivities.tt 

Var1o~s plans of social ized recitation fall into t wo 

general cla.ssifioationa. One of these has been called the 

formal. institutional. parliament.~ry, and self-directing 

type; the other. the informal , the discussion . or the semi­

nar type. 

The formal plan of the socialized recitation is the plan 

of organizing a class for work according to the scheme of some 

• H. Johnson , Te socialized recita t ion in High 3chool. 
School Review . 32(November , 1924} p . 683 . 
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adult organization, e. g,, the senate, legislature, city coun­

cil, directors of some industrt. labor convention or ouurt of 

justice. 

The informal plan of socialized recitation is less spac­

taeular or novel . Yet it po ee. es advantages and freedom 

from some of tne limitations of the for al plan, such as ques­

tions by the individual tudent concerning his problem in con­

nec1;ion l ·ith the subject matter being discussed . These ques ... 

tions may be brougnt oat· hile they arc fresh in his mind. 

The informal plan may or may not invo ve special organi­

zation. More discussion is encouraged. The teac-her stays in 

the bac.ttground wllile there is cooperation among the s tnden~ts 

in their worK toward a comm n goal. Division of labor is 

provided. Plans for l~cat1ng and furnishing reference mat­

erial 3re made in class. 

11 I1; is certain that wl:.len there exis s a feeling f 6 ood­

will . a desire for promotiJn vf tue work for ue good of t he 

group, a feelin of •we-ness' as well as a desire to do ell 

as individaals, and , t he at~itude of doing only what is re-
4 

quired has disappeared, tner e is socialized recitation."' 

The s cialized recitation accor ing to Do~glaes alms to: 

"l . Give the student a fe eling of responsibility for his 

own progress . 

2. Helieve the te cher of the unnatural position in 

Douglass . op . oit •• p 268. 
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icn he i s no usually placed . and to provide a favorable 

situation for tne growth of 0 00d 111 between pu 11 and teac h-

er, 

3 . Give t he pupil o~ls in terms of worK be1n0 done and 

not in terws of satisfying the tea•her , securing grades . etc. 

4. Develop in the pupil tea titude of helP.fulness. the 

desire to promote tne ob j ectives of the group . 

6. nevelop skill in cooperation, tne ability to adjust 

to and wor~ witn o ners, to repress and stunt individual istic 

tendencies .nich tnre~ten good ,111. 

6. Develop tb.e habit and power of initiative and self­

reliance. 

7. Javor :nore effective metho1s of ork, as the use of 

outside references. and the project method. 

8. Develop sKill in clear thirucing , train in proper 

metuods of tnin~ing procedure and a~aKen an attitude of open­

mindne sand suspended judgment. 

9. Develop ability to use freedom properly; to manage 

ones self thro gh tne gradual introduction to responsibili ­

ties and tne gradual removal of restraint and compulsion. 

10. uevelop skill in oral expression. 

11. cquire certain conventions and attitudes quite im­

portant to tnemselves . sucu as c nsideration for otners . 

politeness. illingness o give an . t .tee criticism, etc. 

12 . create a more impelling interest in worK of the sub­

ject tb.r::iugh tb.e more na ·ural participation of the pupil in 

discussions. and to give the puoil soille self direction of his 

energies and activities . 
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13. o make tb.e class period contribute more ef.fecti ve­

ly to the mastery of subject-matter through the uae of a psy­

chological approach, and a CJnaequently hi ' her level ! atten­

tion • . 

14. Provide more appealing and satisfying activities 

by fqr.mulating prooed..tre more in light of the needs of pupil ' s 

nature and the satisfaction of instinctive cravin5 s, such as 

tne desire to c0nstr~ct and manage , tne desire for imitation 

and dramatization , tne desire for novelty and variety, and 

t he desire for s imulua f group endeavor. 

15. Provide opportunity for intimate contact of the 

teacner ~1th tne activities of youn__, people , carried on in 

natural manner , and by ,n~ans of v,b.icb. tne te11eher may under­

stand better tne wor~ings of tne punil 's mind . 

16. Provide natur~l stimuli to excel . t desire to lead, 
5 

and. to oJntribute most to the class procedure . " 

Other ~xperiments 

comparatively fe ~ scientific experiments ~o te t tne 

value of tne socialized reoitati n have been carried on . 

any of those b...) nave tr i.ed 1t have n0t given it a long e­

nough continued trial to justify any definite statement as 

to its value . In general those hJ have given the ethod 

a trial favor it . 

Maurice w. Taylor. made a compa.ra tive study of ta.e soc ­

ialized recitation and the teaoner directed classes . Thirty 

5 
Douglass , op. cit •• pp . 268- 70 . 
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lessons were sed a a a basis for his study, half of hlcb. ere 

conducted by ne teacher and tae otner halt ere un~er tne soc­

ialized rec1tat1on plan. Eigtlt of io.ese lessons ere from the 

fifth_ rade _a.n1 tne remaining twenty-two lcseona !rom ·the six­

t grade . 'J.'\:1elve -.;ore in geograplly and t elve in a.iatJry. six 
1 

1n p ys1olv6y an hygiene . lnfvrmation sµbjeuts •ere used be-

cause t ey offered new and uiorc indo,9enden t f eta. nequent­

ly. af'ter t e presentaii.:>n o.f the lessJn·., teata \1iere given 'to 

seer ain to.e co.np~ra t,i ve re· ul ts ..) "' tile t·. o types .>""' proced­

ure as measured by tue retGntion of facts learned . 

In eacu case tae res• lts sao e~ th~t tne socialized re­

citat1 n gro p exceeicd t~e teacher directed group in seh1eve­

ment. 

xais ouli tend t · pr~va ~t t~e socialiie1 recit tion 

et.:1:>d ~.as au:-eri:>r. :raylor. in ..>rder to prove nis poia..t ~ur­

taer. reviewed ten of t~e lessons.five of each type. reversing 

he e hod of condaotin~ tne recitatiJn . re lessons were 

co...>ae at rnn1o.l! an t e s.a.:-~e qu.es L>ns used f ,2r he re vie as 

ere used. !.)r t e .:>r15 ine.l lesson. Tne results again f~~ red. 

t cs cia ized r~cit~tion etn d . 

~ne principal conclus1oaa reacned by ~ayl~r are: 

rll . Und~r tue socialized r oita ion plnn interest and 

attentiJn q,re d-.xninant .factors . 

2. x· e plan devcJops c~urtesy nd observ~nce of tne ri~ ts 
0 

o f o t hers • " 

~"- D. amer . oarr ie ::l on a s i;u ilar 
6 

aur1ce w. Taylor. tt;:some .a;.:>int.s in .!favor ! .:>vcialized 
.. :eci atioo". .!!.le eritR.ry ::sua.001 J.::>u.rnal.. 2~ ( June . 19~.::; p . 780 
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classes 1n· hi h school algebra . "The en tire grou was given 

tne .lJetroit Intelligence Test and an arithrnetia test, prepared 

by tae iastruotor. ~acn pupi l 1 s so re on t e intelligence 

test and t e arithmetic test ere combined in terms of sigma 

index • .v;ach group v-~s given a co~prebenaive objective test 

each six wee.Its. :rheir individual scores were tb._en attera.1::5ed 

and onanged to their respective sigma indicies. The average fo r 

e c ntrol group ¥'as ... 112. The average for the experiment-
7 

al group was .11 2. 

His conwlusiona ere. bfhe class s sectionalized ac-

cording to its intelligence and its ability in arithmetic as 

ehJwn by tests given . The s cialized recita ion gr~up having 

litt e tne higher average {.075 for the experiment~l and 

- .075 f~r tne c0ntrol rJupJ would ma e one be 1eve tbat they 

1 ould. n rm.ally at. tain m-:ire . 

'.l'he res l t of 't .1e algebra tests show a s i gh tly higher 

average for t t e 3roup instructed by the socialized r ecitation 

ethod , yet the d1 Lference is o illall ttl3. it o uld not be 

r elied upon as an authority for ~he change of all recitations 

to t ue soci1l type. Yet it is proof t . at subjects can be 

ta.a5 b.t as ell by t ue s c1 '3. lizeo method as by t he teacher di.r-
s 

ected. classes." 

rt. Ji . Hamer. 1 i\ comparative 'Hudy of ~ oi!llized and 
Te~cher ~irected ul ss ~ercise s in Beginning liigh School 
Algebra" . a.asters T esis . v~lanoma ~ricultur~l and mechani­
cal College. Still ·a er . vKlahoma. 1937. 

8 
Ibid. 



10 

/Ulotaer co.:nparati ve s tu.d.y was made by 1~ . li . «Jonnson , \ ho 

studied two pairs of hi n s ch ol classes in Algebra , using 

one aa an experimental and t~e ot er as a control groQp . The 

pupils in eacn pair were given tae Jtis Self-A.funinisterin5 

ests of Kenta l bility, 1nd in eacn pair the c ntrol group 

and t e experL.uental e;r0up were of :1-ppr xima ely equ9.l aver­

age in eiligence and ad approxL.n9.tely e..,.u1l ranges of intell ­

igence s cores . ·n infor. al soci~lized study plan was used 

··it.a tue experimental grov.p preceeded by sh.:>rt study periods . 

Toe c.;ntr 1 class follo.e d t e traditional r ecitation plan. 

Johnson reports fOQr advantages of tae a ~eialized recitation 

ver t u.e c,rn,ven t.i.) .1al ~ues i0n-:1ns· ,er e tb. d . '.l'!.ley are: 

"l . :i:ore enthusiasm an bet Ler moral to e toward wJrK. 

as indicated by less c~ea i ng . 

2 . Better opportuniiy to st~dy individual pupils and 

t eir mental processes . 

3. Better op~ortuni y to aid individual pu~ils on spec­

ial difficulties . 
9 

4 . Be ter grasp of subject matter . " 

"There are of c0urse criticisms to be offered o all 

these experiments. o ever tuey are ver~ significant as t o 

results . T' ey have lef n0 doubt int e minis o~ tie men con­

ducting them s to t,1e superiority- .Jf tb.e social i zed. roced-
10 

u.re . 11 

9 
Joanson . op . cit •• pp . 682- 3 . 

10 
Ibid. 



uHAl:''l'EH III 

THE TftADITIU~~L METHOD 

1'he traditional ethod as u~ed int e experiment as 

largely the question-and- answer type of recitation . ~ae 

question- and- answer type was supple ented occasionally by 

other methods as . t he topical . the lecture , and t e written 

reoitation or combinations of these . 

1• e question-and- anm er is e -ployed in all grad.es from 

pr ary throu h t .. e university , and it is adapted ali,re to 

·es ting , teaching and drilling. 

11 

This method i s really a conversati n between the teach­

er and pupil, allo s tne teac her to drav out the child the 

1nfor ation or subj ect matter desired. ln more advanced 

grades tc.e quest.ions maJ be arr~uged. to re quire longer , more 

complex answers . This increases its value in creat ing thought 

and organization. 

All our be :, t methods bu.i l d ne\\ ~nuv edge on the related 

old knowled e w ich is ~lready in the ind . ?he ques ion­

and-answer mettwd. is very efficient in connectin fa.eta and 

events , By t ne use of well selected questions a lare,e number 

of important points alrea dy passed over can be brou ht be ­

.fore the clg_ss in a sh rt time . 

One of t ' e most important uses of this metb.od is found 

in all indu.cti ve lie aching . 'l'b.e fam us "So era tic method" as 

simply the qu.estion- and - answer method applied by soora.tes to 

teaching new truths . T~is nJted teacher would by a aeries of 
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skillful questions calculate to call forth wb.at tb.e u.pil al ­

ready' kne . lead him on to new .1enowledge ithout actua.lly 

telling tne youth anythi~ himself . ~his is the very heigh­

th of good teaching--the go~l toward which e all should 
l 

strive . 

Te iniuctive method is the child ' s natural ~ay of learn­

ing. 1:00 many teac ers h.a ve children le~rn rules and def ini- -

tions hich mean little or nJthing to them . ~his is dis­

couragin6 to the cnild anj a seriuus waete of ti.me . It de­

velops bad habits of stu y by ma · in6 the pu.r-11 think he is 

learning something when he is nut. ' nly when the fact qr 
2 

process learned is unders 00d is i.:. rue .Kn v ledge . " 

'.f e inductive method be5ins wiLll v,na.t tb.e child already 

kno sand step by step leads nim tu undera and the new f cts 

or processes. 'l"hen the rules an•. definitions are clear. 

Te traditional ~etuod , as use1 in our average high 

school classes , fails t teaoh the ohil1 responsibilities . 

He addresses t e teacuer only. ~he teacher exami nes instead 

of tea.ones . with the result that the upil tries to 1neet the 

requirements of the course , to make a good grade . Be a a i ts 

questions directed to him . personally. In trying to ans er 

tnese direct questions he looses t ne trend of th0ught being 

presented and tue applicat i on of these facts to his ov.n prob­

lems as well as the objectives of the lesson . I t is needl ess 

1 
deorge Herbert Be tta , The ~ecitation. p . 36 . 

2 
Ibid . 
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to say th.at when the class is over 1 t is nJt 1 ong until all · 

is forgotten, if the ~upil does nJt understand the working 

principle of the theory presented. 



uEL~1fER IV 

ffiE EXPERV.aENT 

xhe eomLnuni ty in wuich this experiment was conducted 

is tt1e oi ty of Kingfisher, tb.e county sea. t of Kingfisher 

city prover b.tL-a a population ,:;f ap--

proximat21y 3,000 an3. is located in tile central p.art of an 

a.gricultu.r:1.l area. in which wheat is tb.e princip~l crop. 

'l'he se.nivr hi,;;h sch:.JOl has an enrollment of approxi-

ma;toly 225 stuients, distributed a~ follows: 60 seniors. 

14 

75 juniors. and 90 so:phonwres. Tt1e higf.l scl.1001 day is div ... 

1ded into six per10da of 60 minutes eaah. 

,q1..c.eri.:.::aa b.ist0ry is offerea. t0 the junior students and 

is rc'!uired. for gradu..ation b~f ·i.;ue St.a'te Department of Ed.U• 

aation. 

'.l:he total enrollment for toe year in the two classes of 

Jtnerloan history v,as '78. uf the o:ci6 ina1 enrollill:ent. there 

class \vt10 aom.i;.:-le ted tne year in Kingfi.sher high sc u0ol. 'the 

data e;iveu will be based on tb.e v~or.u: done b;r these 70 etu­

den ts. 

Ho1J1 the Glass was Divided 

'1b.e entire gl"ot.cp was given tb.e Otis ~elt-.. :..dministering 

'l'e$t of ..:vl.ental Ability •. d:igaer JJ;x,'.linination: b'orm A. ~hen 

by ciangi.ng a fev1 students from one class to the other. tt:B 

two groups were equated as nearly as possible with respeat 

to .I .• ~ •• age. ar.ic:1 previous ,scholastic aci:devements. 
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1-ablea I . II , and III , show tne results of this intelli­

gence test and the previJUS e9"ades for the · t vo grJups vith 

totals and averages. The results of these factors are shown 

tr:Lnsla ted into sigina. indicies so t.ha. t the scores may be 

co~bined . The sigma index is found by subtracting the mean 

of tne score3 from t Ge individ~al ' s score and dividing tne 

result by t he standard deviation of the group of scores . or 

soore - mean 
sigina index = standard deviat i on . 

It will be n 0ticed that t e classes were unequal in 

n ~bar and ability as determined by these factors to a gre t­

er extent than planned. ~his leaves a gre~ter number of stu­

dents in the experunental group than in the control gr up . 

The experi, eatal group havin5 a slight advantage in average 

ability. as suu11;n by the tables. l' b.ese conditions must be 

ta~en lnto C)nsider tiJn in tne interpretat ion and evaluation 

of he result s of the e xper~~eut . 



l. Q. a.n.:l t~he ;;orresponding ;;;;igw.a Index 
of each !'u.pil 

JSxperimental Control 

16 

Pu.nil !. Q. Siiri.na Index J!unil I. Q Sii,;c:ma Ind.ex 

3 122 2.026 l 123 2.147 
5 118 1.544 1,·-. 

" 123 2.147 
.6 115 1.182 4 122 2.026 
'l 113 .940 12 107 • 217 
8 110 .679 13 113 .940 
9 108 .337 14 111 .699 

10 122 2.026 15 109 .458 
11 109 .468 16 119 l .5~33 
18 107 .21'7 17 114 1.061 
i,Q 110 .579 19 105 .024 
21 110 .5'19 28 102 - .386 
c-n 
,:.,CJ 116 1.30::; 29 110 .579 
23 108 .337 31 104 - .144 
~4 106 .096 3E 108 .337 
25 111 .699 34 105 - .024 
26 111 .699 36 107 .217 
27 103 - .265 3'7 108 .537 
30 105 - .024 38 101 • 217 
33 109 .458 31;; 107 .217 
35 101 - .507 4:0 108 .337 
41 105 - .024 42 102 - .386 
45 100 - .627 43 100 - .627 
46 98 - .868 44 104 - .144 
4 '7 104 - .144 5~ 93 -1.471 
48 99 - .'747 53 100 - .627 
49 104 - .144 56 97 - .989 
50 109 .468 51 102 - .386 
51 97 - .989 59 104 - .144 
5~1 97 - .989 60 98 - .868 
55 100 - .627 62 96 -1.109 
5B 98 - .868 63 95 -1 •. ,130 
61 97 .989 ," A -· 00 98 ·- .868 
64, 95 -1. 230 68 91 -1.112 
66 88 -2.074 69 86 -2.316 
67 96 -1.109 
70 86 -2.316 

1\:;·tal - .025 .062 

n,verage - .0007 .0018 
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:fABLE lI 

Reviou.s Sallolastic Grades 
and their Corresponding Indicies 

me.per liiien tal control 
Pupil Grade Sigma Pupil Grade Sigma 

.t'oints . Index Foints Index 

3 48 2.009 l 48 2.009 
5 44 1.581 2 48 2.009 
6 46 l.'196 4 48 2.009 
7 48 2.009 12 46 l.795 
8 48 2.009 13 38 .940 
9 48 2.009 14 40 1.155 

10 31 .189 15 41 1.260 
ll 45 1.688 16 29 .024 
18 ~5 .940 17 32 .296 
20 35 .403 19 59 1.046 
21 52 .296 28 36 .724 
22 25 - .452 29 26 - .345 
23 53 .403 51 31 .189 
24 54 - .510 32 26 - .345 
25 27 .238 34 28 ... .131 
26 26 .345 36 25 ... .452 
27 215 .601 37 23 - .667 
50 30 .082 38 24 - .669 
35 24 - .659 39 24 ... .559 
35 32 .296 40 2~ - .774 
41 25 ·- .452 42 28 - .131 
45 26 - .346 43 27 - .238 
f6 28 - .131 44 22 - • 7'74 
47 21 ... .881 62 51 .189 
48 26 .. .345 65 22 - .774 
49 - 20 ... .988 56 24 - .559 
60 14 -l.630 57 18 -1.202 
51 27 - .238 59 15 -1.523 
54 25 - .452 60 21 ... .881 
55 21 - .881 62 2.3 - .667 
58 22 - .774 63 23 - .667 
61 2~ - • 774 66 17 -l.309 
64 21 ... .aa1 68 14 -1.630 
66 19 -1.095 69. 18 -1.202 
67 17 -1.309 
70 15 -· •l.523 

Total l.699 -1.646 

Average .0472 - ·.0487 



.; 
i 
6 
;7 
s 
9 

10 
11 
ltl 
20 
2:l 
22 
w 
24 
25 
26 
21 
so 
33 
35 
41 
4ti 
46 
4'/ 
4a 
49 
50 
51 
54 
65 
58 
61 
64 
65 
67 
70 

!.",ll{OSl"imen ta,1 
"" &verage Sigma ... 

2.011 
1.552 
1.488 
l .4'14 
1.294 
1.113 
~.107 
l.073 

.5·19 

.49-1 

.437 

.425 

.2HO 

.zos 

.230 

.177 
,l'll 
.029 

- .050 
- .105 

· - .E38 
- .486 
• .499 
- .,512 
.. • 546 
.. •. 560 
- .586 
- .613 
- .120 
- .754 
- .821 
- .881 
-1.955 
•l •. 034 
-l.2.09 
-1.9.19 

1 
.~ 

4 
12 
13 
14 
15 
16 
17 
19 
.28 
2~ 
Zl 
3Z 
34 
36 
37 
3a 
39 
40 
42 
4~ 
44 
52 
53 
55 
67 
50 ·"" 60 
6.S 
~ 
66 
68 
69 
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vontroi 
i\vera,,.e 3i:9!1:na 

a·1 1! ··R ii; 

2.078 
2.078 
2.017 
1.006 

.940 

.928 

.859 
•'103 
.677 
.511 
.169 
.ll'7 

(}'.-V • .ii.f-

.004 - .0'11 - .111 - .166 - .l'll .. .1'11 - .216 
.... .258 - •. 432 - .459 - .641 - .100 - .114 
·- .794 
·- .833 
·- .874 - .889 ... .948 
-1.088 
-l.671 
-1.759 

.... 792 

- .023 
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The Socialized Hec1tat1on 

The assignments were made to correspond with tne organi-
1 

zation of tne adopted text as nearly as possible . At the 

aompletion of one unit the assignments for the following unit 

were made. The teacher in making the assignment set up the 

objective of the unit and tne important things tl:lat must be 

included in order to receive t e desired information. At 

times tne students ere allowed the privil ege of presenting 

and discuss ing ideas in regard to tne presentation of the 

socialized rec1tat1 n . If their ideas ere considered good 

and interesting they ere allo ed to put them into effect. 

Plenty of time as taken in making the assignments to asall.re 

a clear understanding on the part of all the pu pils and spec­

ial care was taKen to stimulate interest . It was very seldom 

that a student would , ahow signs of indifference or inaat1v1ty 

in connection with the orK of tile group. 

Sometimes the aasignrnent called for tne division of the 

class into smaller groups . When this was the oa.se . no set 

rule was followed in making the division. t.iare was taken that 

the same st11dents were not togetner too nuch and that the bet­

ter students were not grouped together, leaving a group of 

poorer stud.en ts to work for tb.e same results . 

Leadersb.ip and partic i pation in the vario· a activities 

were distributed among the members as evenly as possible . 

~remont P . Wirtn, The vevelopment of America . 



20 

· ~his gave everyone an opportunity for the training afforded 

.r.t also kept any particular one from becoming too dominant 

or from retiring to the background. 

these smaller groups were permitted to work according 

to their own ideas and organization. using the teacher to 

explain difficulties and to give advice where needed. 

Talking was permitted among the members of the group 

as long as it was conducted in an orderly manner and in the 

lines of study. Boisterousness and visiting were not per ... 

mitted. Responsibility for tb,e progress and achievement of 

the group was placed upon each member. ~his seemed to make 

them more interested in the accomplishments of tile group 

and to feel a certain amount of responsibility with respect 

to their contribution and its efficiency. 

the t~aditional Recitation 

The reoitations for the oontrol group were conducted 

along tb.e traditional lines. using principally tb.e question_.· 

and-answer type of recitation. Care was taken at the begin­

ning of each elass period to bring out the facts or informa• 

tion necessary concerning tb.e previous recitation or woric 

covered in the past to connect what had already been learned 

with the problems of tne day's recitation. 

Special care was taken in the selection of questions. 

in an attempt to make them s·imple enough to be under$tood 

by all members of the class yet difficult enough to require 

·thought with respect to organization and presentation of the 

answers. The •yes-no' type of answer was eliminated unless 
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they were qualified. !{o one stud.ent was allowed to clo more 

than the others as far as t 

was at all avoidable. However in this type of recitation 

there are a few wno are more interested .. th.an ot!lei·s and ofte11 

some wno sno1r0 no interest. !u; tue close o.f tL1e reel ta ti o.n 

recitati)n just completed 

with t one f Ollowing a.net soiJle of the high ligb.ts or nwre 

interesting events in the i:o,llowing lesson were mentioned. 

in or::ler to stimu.19.te interes~ in tr.i.e aivanced aesignment. 

•.rt1is question ... and-answer method. was supplemented 'by the 

use o.f other types and combinations~ Jti1er types used were. 

written lessons. reviews. both written and oral. outside 

reading reports. topiaal method. eta. 

K!ich class had a, supervised study period each da.y aver­

aging app:ro1d.£nately 20 minutes in le.1:1g·th. l'his was ususlly 

spent in text book vrnrk. making maps or st;ud.ying collateral 

materit:l.l fu.rnisnea by the teacher. .During this time the 

teacher tried to examine ea.ch student from tl1e r:rcandpoint 

of progress and. initiative, to help those having difficulty 

and, to suggest i'tle thods to stimulate intere.st. 



CHA£TER V 

!fESULTS 

The results of this experiment were measured by giving 

each atu.dent a comprehensive objective test in American His­

tory at the close of each six eeks period. 

The tests used for this purpose were the Mult iple Pur­

pose Objective Tess in er1can History, by U• w. Odel l , 

Ph.D •• associate professor of Education. in the University 

of Illinois.. l'hey were published by the • ebb- Duncan l'ublish­

ing Company. Incorporated , of Oklahoma Ci t.y. 0.1tlahoma. 

These tests were chosen because they were based on the 

common elements found in the wost commonly used text books , 

and the division of subject matter and h1stor.1oal eras oor-
1 

respond to those of t e state adopted text . '.L'he average 

reliability of these tests is considered high ( . 816}. The 

ebb-»uncan Publishing company furnished tae national norms , 

figured on a basis of student 's scoree reported by tea.ohers 

throughout the United States 1h0 b.ad used the tests. 

Jtach student 's scores for the six tests were totaled 

and averaged , then changed to his sigma index. This gave the 

student's sigma index for the year's testing program. 

Tne average sigma index (Table IV) for the control group 

was - . 110. ".1.'he highest sigma index was 2 ,130 and the lo est 

was -1.890. The average for t ' e experimental group was . 111 . 

The highest sigma was 2 . 050 ·and the lowest was -1 . 729 . ~he 

difference in the a verage achi evement sigma index was .221 . 

l 
.tremont F. Wirth . The Development of Amer i ca . American 

Book CJmpany. 1935 . 



23 

Th.BLli: IV 

l'b.e Sigma Index of Average Scores 
of the six-weeks teats· in American History 

Experimental uontrol 
Pupil :-:>iesma Index 1-'Upil Sig;.ria .index 

5 2. 050 l 1.326 
5 . 8Z3 2 2.130 
6 . 663 4 1.246 
7 l.427 1 2 .823 
8 .784 13 1 .104 
9 1 . 004 14 . 924 

10 1 . 809 15 - . 482 
11 . 743 16 .139 
18 - . 441 1 7 .aoz 
20 1 . 285 19 1 . 246 
21 .1~9 28 .200 
22 .642 29 .200 
23 .100 31 - . 041 
24 - . 242 32 - . 965 
25 . 663 34 - . 211 
26 1 . 044 36 - . 663 
27 - . 784 37 . 622 
30 .944 38 .120 
33 .200 39 - . 241 
35 - .oao 40 - . 441 
41 . 262 42 .120 
45 l.729 43 -1.609 
46 .221 44 - .924 
47 .703 52 . 422 
48 - . 804 · 53 - . 603 
49 - .161 56 -l •. 709 
50 - .825' 57 - . 463 
51 . 582 59 - . 630 
64 .139 60 . 200 
55 . 260 62 -1 .166 
58 - .404 63 - 1 . 890 
61 - .864 66 -l.368 
64 -1.648 68 - l . 368 
66 -l.468 69 - . 683 
67 - .885 
70 - . 201 

Total 3 . 981 - 3 . 373 

verage . 111 - .110 



CHAPTER VI 

sUN..mlRY A.NV CONCLU~ION 
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Tue entire enrollment was given the Utis Self- Ad. inis­

tering ·res of ..-'lental Ability. Ri6 h wxamination: ..rvrm A. 

The group as then divided into tv-o classes . equated as nearly 

as possible 1th respect to I. Q •• age . and previoas schvl-

as io ac ievements. '.rhese scores were translated into their 

respec iva sigma indio ies fJr oo parison . 

One class . the experimental group , was ~aug t by the 

socialized reoi tativn ,ne thod . ·.rne otaer, 1.ae c n trol group , 

as tau0 ht by the tradi·tional metb.od. 

T e tables snow tt at the CJn trul group had an a.vera5e 

I •• sig;n~ iniex of .062 and an average sigma ind~x of 

- . 048 for previous soholas tic ac · ievement . 'the experimental 

gr~up bad an average I •• sigma index - .025 and an average 

sigma index for previous scholsstic achievement of . 047 . 

The average of these scores. as sho n by table III, 

gives the control group an average sigma index of - , 023 

and the experiment~l group an average sigma index of .022. 

This sho s tna.t t ae t~o groups ere fairly well e uated, 

but that; t he experime1t.~l group had a slight advantage tn 

ability. 

The t,o classes were biven the previously mentiJned 

standardized achievement te.st in American history at the 

close of each six wee.ice . :rneir achievement as aho n by 

tneir respective sigma indioies oft e avera0 e test scores 

as, .111 for tb.e experi=nental gr up and - .110 for the 



·control group . a critical ratio of 1.98. 

?he results of ~his experiment lead to the following 

con ·lus ions: 

26 

1. Th~t the socialized recitat ion me hod as superior 

to the traditi nal method in thi s particular experiment. 

2. That t e socialized r ecitation is as good and rob­

ably better thg,n tile traditional methoi under ord.inary con-­

di tions. 

Eowever . the difference in the achievement of the two 

groups u. ed in this experiment does n t warrRnt the general 

adoptiJn of the s cialized method of recitation. Nor does 

it lessen t b.e valu.e of other methods . 

To.is tu,iy aleo indicates. from t he observation of the 

instructor. that t ue socialized recitation offers more train­

ing in citizenship . self-reliance. initiative. part1o1p~t1on 

and or~l expression . I t creates more interest ana attent i on 

and develops an at.Li tude of helpfalriess . I t offers a better 

opport nity to study the individual pup11•s reactions . pro­

gress , and difficult ieo. 

While it would be very difficult to devise a eans of 

measuring the progress of tne groups in such matters , it is 

well orth tne time and trJable of any instructor to observe 

and investigate them . 
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