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A CRITIQUE OF THE OBJ ECTIVES OF ENGLISH TEACHIRG
IN THE ELEMENTARY GRADES

INTRCDUCTION

The decade between 1910 and 1920 represents the period
of active development of plans for putting the selection of
textbooks on a more seientific basis. A perusal of educa-
tional periodicals in the latter half of this decade shows a
considerable number of articles devoted to the problems of
selecting and Jjudging texthooka and courses of study. If we
Judge interests in terms of number of articles and books we
should be led to infer that the last decade, 1920-1930,
represents a further and considerable advance, for in this
{lecade several books on the subject appeared, and the magazine
articles increased approximately three-fold.

In the objectives of English teaching we see most clearly
the attempt to adapt the schools to the changing character of
the school population, but without carefully selected and
worked-out details to hold cumulatively from grade to grade
the finest statement of what ought to be done is of no
immediate help to the teacher.

It appears that the important thing in the objectives of
¥nglish teaching is that there be sequence, correlation, and
cumulative holding. The exact grades to which it ems are
assigned are less important, and depend on local conditions
and other factors.

Uniformity cannot be found in textbooks, courses of study,
and standardized tests because the authors have different aims,

methods, and purposes. The objectives may differ to a large



extent because of a particular changing character of the

gchool population. This disagreement may be caused by any of

a number of reasons, such as contrasting philosophies of edu-
cation, mobility of school populstion, or decrease of elementary
school population.

In a report of English usage under the direction of Dr.

L. Jo O'Rourke, Charles H. Juld® makes the following statement,
"The econtention of the report of the atuly, that the essential
principles of usage can be ascertained and can be arranged in
& sequence calculated to produce greater mastery than is at
present attained, seems to me fully supported by the findings
of the research program." _

If Inglish teachers in successive grades will concentrate
their teaching upon certain selected phases of IEnglish and will
insure mastery in each grade of the principles assigned to i%,
pupils will learn, much more completely than they now do, correct
ways of speaking and writing Inglish.

The textbooks on methods of teaching Fnglish, the most
representative courses of stuly in English, and the standardized
teste in IEnglish are considered important tools, and determine
t0 a great extent the outcomes of the objectives of English
teaching.

The purpose of this study is to formulate the objectives
of Inglish teaching from selected soureces, ineluding textbooks
on methods of teaching English and moat recent and representative

l. L. Je O'Rourke, Rebuilding the English-Usage Curriculum %o
Insure Greater Mastery of Fassentials, p. III.
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CHAPTER I
THE METHOD USED IN CQLLECTING THE OBJECTIVES

The first step in making this study on the objectives of
Inglish teaching was to make a survey of all available material.
This included textbooks on methods written by specialists in
the field of Fnglish and the most representative courses of
gstuly from outstanding sehool systems. From these materials
the following textbooks and courses of stuly were selected for
the analysis,

1, Paul MeKee, Language in the Elementary School, Boston,
Houghton Mifflin Company, 1934.

2. Thomas C. Blaisdell, Ways to Teach English, Garden City,
New York, Doubleday, Doran and Company, 1930.

3. Bernard M. Sheridan, Speaking and Writing English,
New York, B. H. Sanborn anml Company, 1928.

4. Julia H. Wohlfarth, Self-Help Methods of Tcaching
English, Yonkers-on-Hudson, New York, World Book Company, 1927.

5. Oklanoma, Course of Stuly in Language Arts for
Elementary Grades, State Board of Education, Oklahoma City,
Bulletin 1938, No. 5.

6. Virginia. Tentative Course of Study for Virginia

Elementary Schools, State Board of Fducation, Richmond, Virginia,
Vol. XIX, No. 5, 1937.

7. Florida. Course of Study for Florida Elementary

Schools, I, Grades I-VII, State Department of Public Instruction,
Tallahassee, Florida, 1934~

8. Baltimore County, Maryland. Publie Schools, Course of
Study in Reading, Literature, Composition, Grammar, Spelling,
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“he textbooks on metholde of teachin

¥

Ingliish and the
cotrses of stuly are listed in ehrondlogleal order. This wag
Lone that the writer could gather a more scientific view of
ﬁhe trends in Inglish teaching.

By a eritical examination of the textbocks and eourses of
stuly, ranging in date from 1927 4o 1938, the writer determined
the frequency of mention of all the objectives which bear
directly on the cubjects of languege, grammar, and composition.
¥or each grade and all six grades combined of the elementary
gsehool, the writer male frequency lists to show the goals of

netrction most frequently mentioned, and the number of tines
¢ach was mentioned.

After the objectives were taobulated on separate sheets of
paper, and when the tosk wes Linally firished, these separste
items were classified arnd organized aecording to grades in
Pables I, II, IIT, IV, V, ani VI. It wsz impossible to get the
exact wording of every objective in every case that wuld fi%
all the textbooks and courses of stuly whieh contained essentislly
the sawe idea, 29 that the writer had to wsze her Judzment in
deternining synonymous expressions. The list for cach grade
could easily have been extended, but it is the opinion of the
writer that no objective, either stuted or inferreld, has been
oritted. There is unavoidably a certain amcunt of cverlanping,
but sn effort was made to eliminate all apparent overlappings.

A doseripbion and characterilzation of the materials used

is given in the following paragraphs.

s
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Paul Lelee, Languege in the Iloumenbary Sehool. This book

contains 464 pages of which Part I, the Introlduction, and Part
111, the Program in Composition, are concerned with Fnglish
instruction. The author gives the considerction of teaching
techniques and a most comple te and practical treatment based on
the results of recent scientific research. Thisg volume deals
with important problems concerned with the improvement of
instruction in spelling, eomposition, and writing in the elemen-
tary school. I% includes at least a notation and fregquently

an evaluztion of important picces of research in this field.
Inrough the entire volume the value of sceientifie research in
the solution of instructional problems is held paramount. In
&&ditiaa, there 1s present a plea for the use of common sense
rather than superficial sentimentality in.teachiﬁg children,

Yhomas C. Blaisdell, Ways to Teach Inglich. This book

econtains H56 pages, the first two parts deal with the beaching
of oral and written eomposition, and the last part with the
teadiing of apprecistion of literature. It deals with the
principles upon which effective boaching of English must rest.
It does not aim %o present a definitely planned, carefully
‘organized'courge of study for any special field, although
definite references to sueh courses are given, Its purpose,
rather, is to present a helpful stuly of fumdamentals on
which can be built really successful Inglish teaching.

Bernard #. Sneridan, Speaking and wWritine fGnglish., This

book contains 218 pages and ig divided into two parts, the
first part is a preliminary discugsion of general phases of

suage braining,

languase beaching, such ag; the importence of la



inherent diffieulties, diffieulties of our own making, the
problems of oral English, the problems of written English,
speeific aims and limitations of elementary work, one-paragraph
compositions, the mstery of the sentence idea, removing the
spelling blemish, selecting titles for compositions, and cor-
recting and improving composition. The seeond part is a
detailed description of the assignment of work by grades. This
textbook has very good organization, definiteness as to objectives,
methods, and materials for each grade, definite limitation as
%o content and in general is progressive in prineciples. It
would be & valuable book for any elementary tecacher to add to
her library of professional material, as one could not fail to
teach children the functional ob jective processes of Inglish
by following the procedure of this textbook.

Julia He Wohlfarth, Self-Help Methods of Teaching Inglish.
This book contains 294 pages, and is divided into twelve chapters.
The purpose of the book is to help teachers to improve their
classroom procedure in English, This book seeks to offer a
basis for the definite, systematic, and constructive study of
the problems involved in fostering the most social of all
activities--the use of language as a means of communication.
The general topics dealt with are: first steps in composition,
the teacher, the textbook, and the pupil, self-help activities,
correct usage, oral language lessons in the third and fourth
grades, written composition in the third and fourth grades,
composition in the fifth and sixth grades, composition in the
higher grades, informal languasge teaching, composition standards
and measuring scales, and grade objectives in IFEnglish,



Oklahoma - State Course of Study. Tnis eourse contains

222 pages devoted to the study of language and ® mposition.
Only materials of proved soecial utility value were included

and these were organized into what 1s believed to be a simple
and easily followed graded outline, Three ma jor divisions

are presented: (1) Oral composition, (2) written composition,
and (3) mechanics. These three divisions appear at each grale
level, preceded by a list of "Outcomes to be Expected" from the
work in that particular grade. ZIEach of these is broken down
into the instructional jobs whieh the pupils of that grade are
expected to learn to do. ‘

One should not get the impression that the instruetional
jobs as listed in the graded outline are to be regarded as
grade standards, since no one knows Jjust what a pupil should
accomplish at each grade level, but are to be regarded rather
as a sequence of Jobs to be undertaken,

Virginia 3 fentative Course of Study for Virginia Elemen-
tary Sehools, Grades I-VIII. In outlining the scope of work

for the Virginia curriculum, "ecenters of 1nterea.t" are selected
to serve as ma jor limitations for the work of each grade. Four
eriteria were employed as a basis of select ion,

Ihe ecenter of interest should exert aigniﬁemt influ-
ences on the functional phases of social life.

There should be numerous objects and activities within
the areas of the centers of interest that are of interest
to the children on the level for which the center of interest
serves a8 a limitation.

There should be adequate instruectional materials of
suitable difficulty to develop the center of interest on
the level for which it serves as a limitation.

The center of interest should provide for maximum
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grouth of desivable vounceptc and should offer appor
significant

£
for yarticipafian by the pupils in soeially
undertakings
The centers of interest and voints of emphasis derived
from the major functions indicate the scope of work for the
eapective grades.
Inglish is integrated in the langusge arts, uwsing language
in oral and c¢reative expressioﬁ zné such functiongl grammar as
may be neeessary to meet the expressional needs of children.

Florida - Gourse of Study for Florida Llementary Schools,

This course of stuiy has beem built in conformity with certain
definitions and principles of education:

"Hducation is the process of continuous adjustment and
growth through worthwhile cxperiences which f£it the individual
both to iive abundantly and to serve society to the maxi mam,

"Learning is the process of agsimilabion of the experlences
ﬁeeessafy to educational growth,

‘(('1

Sub ject-matiter is that part of the group culbture which is
b2
employed in formal equcation.”
This course of study i organized by grades to enecourage
integration of cubject-matter from the various fields,

Close velabionship of the work of all grades is necessary

for the harmonicus and continuvous srowbth of the enild. The past

experience of the child determine his presont needs and abilities,

1. Virginia - TYentative Course of Study for Vimginia Ilementary
Senhools. p. 18,

&. Florida - Course of Btudy for Florids Elementary Schools.
ppu 5"6. .
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ani 890 econsifieration of

alrcedy taken plaes in his
Behool experienee is necessary. Likewise, each grade should

gnticipate the next sbaze in the &

swth of the c¢hild.,

The éantent of this course of stuwly was selected and
arrapged in such s way =8 it was believed (1) will encourage
and assist teacherce to organize izstruction arcuné child expori~
ences thut will reoculd in oubeomes compotible with the aims of
glucation accented for Florids elementary schools, {2) will
nelp teachers to give effective direetion in the developmant
and fixation of skills and informction that promise Ho be of
somevhat pormanent value, (38) will encourage modificaticns and
revisions of maberials %o meet loenl neelds, and (%)‘will EY—
courage the Incorporation of betier practice as it i discovered.

Baltimore - Whe Balbimore Course of Stuwly devotes seventy-
nine pages to composition in the primary grades an& composition
anf. gy ammar in/th% inbtermeiiate grades,

in %the primary grades this course states the aims, materisls
and method Including sources of material, types of expression
and tcchnigque, oral composition, written composition, type lessons,
‘tentative standerds in writfen cormposition, and a tentetive Llisgt
of minimum eseentials in Inglish.

The upper grades in this course gives the aims, matsrials
for oral and written composition, letter writing, writing
original poems and chort stories, standards for judging a com-

position, teechnique iucluling sentence, paragr

; ph, criticism
and correction, tentative standards and minimum essentials, and

sclentific testing for composition ability.
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CHAPTER I1I
SURVEY OF RESEARCH STUDIES

Recent developments in the English curriculum heve tended
to meke the statements of outcomes and skills much more specifiec
and objective. The Curriculum Commission of the National Counecil
of Teachers of English1 presented a carefully formulated state-
ment of standards of abilities in the creative, communiective,
and corrective phases of English ‘instruetion. New&r courses
of study and texthooks include much material indicative of a
recognition of the need for further specificstion of skills.
Much more needs to be done slong these lines in the more exact
detemination of the particular skills which sppear to carry
the burden of sociel usage in language.

Modern statements of language objectives emphasize the
social utility point of view. It is generally believed tcday
that the function of the school is to provide experiences for
'the child which will enable him to live more effectively in
the world which he is now &nd will ultimately become a part.
This suggests that the place to secure sugzestions and instruc-
tional materials to provide the child these experiences is

largely in the world of the present day adult. The studies by
Fitzgerala,g ngn,z and Wilson4 of objectives of instruction

l. W. Wilbur Hatfield, An Experience Curriculum in English.

2., J. A. Pitzgerald, "The Vocabulary of Children's Letters
Written in Life Outside the School"™, Elementa School
Journal, XXXIV (January, 1934), pp. 57-69.

3. Ernest Horn, Basic Writing Vocabulary,

4. G, M, #i1lson, "Locating the Lenguage Errors of Children",
Elementery Schoel Journel, XXI (December, 1920), pp. 290-296.
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in English have generally assumed a utilitarian point of view,
Howevery in many of these studies the objectives appear to have
been evaluated in terms of what selected groups of supposedly
qualified persons have thought were important rather than in
terms of what they themselves utilize in their daily life, For
example, Bobbitt® secured a weighted list of objectives based
upon the opinions of teachers in Los Angeles. Zook" checked
objectives as stated in courses of study.

Somewhat in contrast with these procedures is the more
modern method of analyzing the language activities of adults
and of chiléren to discover the abilities which really function
in 1ife situations. lMcKee’ compiled the vocabulary used by
children in theme writing. Fitzgerald® analyzed more than
34000 letters writien by children in an attempt to discover 4if-
ferences in content, form, and stimulus. Thorndike,® Horn,=°
Gatesy'* and many others have made extensive investigations in

the reading and m}ling voecabularies of adults and children.

5. Franklin Bobbitt, " Curriculum-iaking in Loe Angeles", Supple-
mentary Educational s o. 20. Elementary English
Deview, XVI, May, 1937, p. 120.

Se Dottt Earl Zook, "Language, Grammar and Composition in American

%#p Schools", Elementary English Review, XVI, lay,
3 - -

7« Crace }M. McKeey "The Vocabulary of Children's Themes", Unpub=-
lished master's thesis, University of Icwa, 1924.

8s Je Ae Fitzgerald, op. cite
9« Edward L. Thorndike, Ihe Teachers Yord Book,
10. Ernest Tlorn, op. cit.

11, Arthur I. Gates hi £
s » & Yocabulary for the Primary Gradeg,



HeKeela SaySs;

There are two things which the teacher should know
about the selection of the items to be taught in any given
subject. These are: (1) the philosophical point of view
behind most of the research which has sought to select the
content of a given elementary sehool subject; and (2) the
results of the researeh which has been carried on in order
to make the selection of that content scientifiec.

Probvab the most workable and the most widely applied
ghiloBOphica point of view for determining what should be
aught in a given sub ject is the theory of seceial utility.
Stated in i%s simplest and briefest form this theory holds
that what ever is taught in school must be of importance in
life outside the school. Furthermore, this theory recognizes
the idea that the school does not have the time to teach all
that could be learned within a given subject, and that equal

value is not placed upon the various items of that subject...
For purposes of school instruction this means that the items

within a given subject have relative value and the school

should teach first and most completely those items that

have the greatest value.

Language usages are in a constant state of modification.

The characteristic which distinguishes a live language from a
dead language is the faet that the former is responsive to the
demands of the current social conditions. That English is
distinctly a live language is shown by the fact that it is in
a constant state of change.

Harapla says, "The school curriculum is constantly out of
ad justment with its environment."” This lack of ad justment
operates in two ways. The first of these results in retaining
in the curriculum muceh that is obsolete. The second is the
failure of the curriculum to keep up with the changing demands
of socliety and %o anticipate these demands.

12. Paul McKee, Language in the Elementary School, p. 45.

13. Henry Harap, Ihe Technigue of Curriculum Making, p. 955.
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Textbooks and current courses of stuly dissgree widely
as to instructional emphasis and content. Numerous analyses
of textbook and curricular content irdicate mueh emphasis on
language and grammar skills whieh are no longer needed or are
infrequently required by the demands of modern life. The effect
of this situation is revealed in the confusion of the minds of
gtudents moving from one school to another using first one text-
book and then another,

Correlation of the obJectives of Inglish skills with the
content subject-matter provides the proper basis and motivation
for activity. Language skills have no foundation of their own
but rest upon other subject-matter for their development and
use. Language is not a subject matter field but a highly inter-
woven fabric of 8kills whieh are perfected and used in dealing
with other subject-matter fields.

The correlation of English skills with subject-matter
content for instructional purposes makes it more likely that
the skills will be introduced and used in life-like situations,
When the learner feels that the situation is real, the motivation
18 greater and learning is more sffective.’® lMaule MoBroom
states that letter-writing may be taught in isolation or may
be introduced purely on the basis of its intrinsie value, dut
it 1is more effective when it is made to function in the individ-

val's own activities.

14. Harry G. Wheat, The Psychology of the Elementary School.

15. ldaude McBroom, The Course of Study in Written Composition
for the Elementary Grades. University of Iowa Konographs
in Edueation, Firet Series, No. 10.
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The soclal-utility theory of the objectives of English
teaching, if accepted, implies that the school shall provide
the ehild with control over the most important social situations
wnich he meets as a child and as an adult. Importance of the
language skills is defined generally in terms of frequeney of
oceurrence and in terms of eruciality or great social significance
even though the frequency may be low, Paul McKeolG stresses
this prineciple in his reecent textbook, Language in the Elemen-
tary School. The fact that letter-writing is one of the most

vital forms of written expression makes it very important in
the English eurriculum, This prineiple in its general acceptance
and appliecation in teaching the objectives of English would
mean much greater emphasis on the socially important oral
language abilities, and a great deal more on such written
language abilities as letter-writing in the elementary school.

Frequeney of usage alone is not an adequate criterion of
social importance. Applying the social utility prineciple to
language curriculum implies that instructional emphasis should
be measured in terms of the relative social importance of the
langusge usage. The more frequently a skill is utilized, the
more important it is that it receive adequate instruetional
emphasis. However, frequency alone is not enough. The impor-
tance of a skill must be measured in terms of its cruciality
and its difficulty.

In general, there is no adequate, objective measure of

16. Paul leKee, op. cit.
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cruciality. A survey male by Leonar&u of the reactions of
people to the relative undesirability of certain incorreect
usages is one type of attack.

Definite points of view for the establishment of levels
of language usage have been proposed. One point of view assumes
that a cross-section of common social usage is an adequate
criterion for deciding all debatable language usage issues,
Such a procedure may reveal the direction languasge uses are
taking in response to soecial pressure, yet the effect is some-
what disconcerting to the average teacher, as found by Greane.m
It is believed that the uncritieal application of the social
utility point of view to the development of the language cur-
riculum will result in lowering the general plane of langusge
usage. While it is certain that English mms ¢t be in a continuous
state of adjustment to the demands of good social usage, it is
also true that there must be certain leavening forces tending
to prevent the tco rapid decline of these usages below the level
of social acceptability. It seeme that some type of objective
standards of usage for Inglish teaching must be established,
and that these standards must represent relatively high levels
of contrel for the purpose of stimulating better and more
effective expression.

The social importance of letter writing should place it
high in instructional emphasis in the elementary scechool. 4

17. Sterling A. Leonard, Current English Usage.

18. Harry A. Greene, "Improving the Elementary English Currieulum”
Elementary English Review, XII, Mareh, 1935, pp. 74-77.
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practical recognition of the importance of this statement
would produce a marked shift in the instruetional emphasis on
language in the elementary school, Teachers in the elementary
sehool will find in letter-writing a high concentration of
8kills dealing with form, spelling, punctuation, capitalization,
and paragraph as well as sentence structure as found by Greane.l9
Therefore, it should receive grcat emphasis in the elemeunbary
school language instruction.

The fact that the written anl oral expression of the same
individuals on the same subject are different in vocabulary and
in structure should be recognized in instruction as they are
found in the objectives of English teashing in each particular
grade of the elementary school. The relative fluency of oral
and written production is observed in pupils at work in the
language class. Lower grade children, handicapped apparently
by the mechanies of writing, spelling, and form, will write
brief and incomplete statements of topies on whiech they will
talk at length. Stulies by :Bet'd;s.'.,,m’0 Gregerson,al and Jakemanaz

19. Harey A. Greene, "The Social Importance of Certain Vari-
ations in Usage in the Mechanics of IEnglish™, Study in

Progress, Ilementary Huglish Review, XIVv, October, 1937,
P 22.

20. E, A, Betts, "An Evaluation of Certain Techniques for the
Study of Oral Composition", Studies in liduecation, IX..
Humber 2.

21, Alfred J. Gregerson, "The Relative Oral and Written Language
Abilities of Certain School Children"™, Unpublished master's
thesis.

22. Frank W. Jakeman, "A Comparison of the Oral and Written
Vocabularies of Certain Elementary School Children",
Unpublished master's thesis,
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show that when children are asked to write and to speak on
the same topies they use almost twice as many running words
in their oral compositions as in their written productions,
“hey also use numerous words in their written expressions
which do not appear at all in their oral compositions,

okill in languasge expression is so much a part of the
total life activity of the child that it is too muech to expect
that a brief period of instruction in the classroom in the
elementary grades will make it permanently effective.

The pupil must be constantly stimulsted to make the trans-
fer of his lenguage abilities from English classes into other
gub jectis.

Bla.is&ellaa says:

The teaching of IEnglish should do several things for
boys and girls., First, it should give them considerable
power of self-expression; that is, power to think clearly
and to say simply and effectively, either orally or in
writing, whatever they have ocecasion to say, but primarily
to express their own thoughts and feelings. Next, it
should give them power to appreciate literature; that is,
power to get from the printed page all that was in the
author's mind and heart when he was writing, muean of whieh
is not in the words themselves but is between the lines--
suggested, not said. Finally, it should give them habits
of accuraey in both oral and written work amd so thorough
a mastery of a small body of grammatical and rhetorieal
prineiples that each one will be able to say with confidence,
"That 1s right, and I know it is right."

Driggaz‘ says, "Our language will be most effectively taught
only as it 1s taught from the living viewpoint--taught, not for
the sake of itself, butl rather for the sake of service--and
taught by truly democratic methods.”

23, T. C, Blaisdell, Ways to Teach English, p. 1.
24, Howard H. Driggs, Our Living Language, p. l.
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Driggs would have language tauvzht as English iz, and not

as it was. He stataa,zb "Language is not something statie,

it is dynamic., It lives and grows. It is ever changing to

refleet and shape the changing thoughts and feelings of the

people that ereate and use it. It breathes their spirit; it

is the chlef medium through which their individual and social

action is directed. If ow schools are to be of any foree in

guilding the speech hablits of our people, they must deal direotly

with this living, growing speeech. Our langusge must be taught

not

as something developed, bul as something constantly in the

process of development.”

EcKeezs Bays:

A% the present time in the elementary school's program
in composition is in rather a chaotic state. There is
lack of agreemant concerning what should be taught. There
are also wide variations in grade-placement and methods of
teaching. In addition, many textbooks and eourses of study
are encyclopedic in the sense that they ask children %o
learn an impossible number of items and to reach impossible
standards of achievement. Probably this condition is due
to a dearth of objeciive data concerning the items which
children should learn in composition, the grade placement
of these items, and the stamdards which pupils may reason-
ably be expected to reach. At least there is not much
hope for the improvement cof instruction in composition
until the speecific items whieh children should and can
pmaster at various grafe-levels are discovered.

Furthermore, the scope of the program in compozition
is changing. For example, the inclusion of new content
subjeets in the elementary curriculum together with more
progressive proeedures in teaching these subjects have
placed new demands upon the teaching of composition. Like-
wise, such progressive factors as aetivity curricula,
functional language, and creative writing offer great pos-
sibilities for vitalized instruction in composition. All

25.
26.

Ibid, p. 3.
Paul MeKee, Language in the Elementary School, pp. 161-162.




tnle mesns that the beaching of langusge ig changing firom
the exclusive use of more or less formal drills and class
periods do the wise utilization of natural aand wholesome

activities in which language serves g vital purpose.
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CHAPTER III
ACTIVITIES

When a child enters school he is already started in his
use of language. He has learned to use language in many
situations. He has a vocabulary adeguate for his simple
experiences. He has some control over the sentence. With
the many, wide, and varied experiences of nursery school,
kindergarten, and first grade all of these language controls
are increased.

According to the older type of discipline the burst of
talk of the first grade child proved the weakness of the
teacher. More careful analysis shows that it was the direct
outcome of the situation of interest in an activity. Maturity
is a factor in this wide experience of language.

The most noticeable gain in language control is in the

use of new words to fit new ideas gained. Jenkinal says, "In
learning the names of things the child at this stage believes

that it is doing mueh more. It thinks it is reaching to the
essence of the thing and discovering a real explanation. A4s
goon as it knows the name, the problem no longer exists."
Quoting Gertrude Hildreth,z "Every teacher of young
children realizes that to the young e¢hild the living process
is a learning process. He is educated more by what he does

and says that by what ies done and =aid to him. Learning is

l. Frances Jenkins, Language Development in Elementary Grade,
Ps R23.

2. Gertrude Hildreth, Learning the Three R's, p. 30.
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a functional process, the outward symbol of iInner maturation
of the nervous system, not passive receptivity of admonitions,
rules or precepts of teachers.”

As the life of the school has become more vital, English
has lost its former artificiality in favor of its present
functional use. Inglish as it is taught and used in the modern
elementary school has taken its legitimate place as an essential
part of every activity whiech occupies children.

The readiness in using the abilities of IEnglish teaching
is highest with activities within the scope of children's own
understanding and experience. Realizing that learning takes
place in a total situation rather than in isclated units,
Inglish used in every activity possible makes for greater under-
stand ing of the aims or obJectives of instruction.

One may be sure that when a child wishes to talk or write
about something, the partieular happening has seemed important
to him. It was onee true in the tralitional type of school
that the child was forbidden to bring his outside experiences
into the classroom. However, since the value of social utility
is an outstand ing principle, the life inside the school has
attained the natural unstilted quality of outside life, and
there has followed an interchange of experiences and feelings,
tending to bring the child's day into a unified whole. The
principle change within the school whieh has induced this is
the increase in opportunity for natural social relationships
among the childremn. Xong has it been realized that certain
skille must be developed through practice. It is the belief
that social and psychological understandings must grow in
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much the same way., Just as children must write sentences

if they learn to use periods or question marks correctly, so
they must be provided with practice in soecial relationships
through natural social situations whieh form the foundation of
the achool life of today.

It is an amazing picture one gets in stepping into a
modern classroom; it is one rich with situations which require
real exchange of opinions and sharing of plans. The room
reflects the interests and efforts of the chiliren living in
it. The decorations--the beautiful blue curtains, the pictures,
the bulletin boards, the blue vases, the book-ends, the deco-
rated easel, the open book shelf--gll show the work of children,
The very arrangement and kind of furniture suggest social use.
Tables and chairs may be all pushed back to give space for a
train built of blocks, or the dramatization of a story. A4
corner of the room may be a library, a secluded spot for boys
or girls who wish to read or write by themselves, or an art
corner for the easel and the necessary material nceded to
develop some interesting unit for an individual c¢hild or
particular group.

These objective observations are signs of a ereative and
active life of the children in the group. It is a life whiech
has inecluded planning, and execution of plans., It has required
discussion and the meeting of problems. Valuable time is spent
in conversation which is one desirable ability to be attained
early in the school life of the child. Above all, it has
developed the ability to express one's ideas clearly for the
sake of the acnievement of important ends.



One of the riechest activities in developing ability in
oral expression of ideas is the conversation period. It is
the time when children tell each other their experiences or
bring in other objects of interest. In the classroom as in
outside life-situations it means the social sharing of ideas,
the learmning to make one's cmntribution to the group. It
brings about an unconscious build ing of voecabulary and gives
& setting for the development of some of the most formal phases
of English uses.

HcKe83 says, "Conversation constitutes the most fundamental
speaking activity in mod ern life." An examination of life
activities will show that a wide variety of types of eonversation
is employed. For example, there are conversations carried on
during introductions, at the dinner table, in reading discussion
groups, in public places sueh as post offices and libraries,
during conferences, and during social or business calls. In
&ll these life-situations the abilities are not identieal in
regquirements upon the part of the participant. Adequate train-
ing in conversation will eonsider all the important types of
gituations which children do and will meet.

HcKea“ saye: _

Miss McBroom's analysis of the abilities reguired for

adequate conversation is by far the most complete recital
of content to be taught. Her list Includes the following:

d. Paul MecKee, Langusge in the Elementary School, p. 178.
4. Paul McKee, Ibid, p. 179.
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1, Have something to talk about,
2. The ability to be enthusiastie during conversation.
3., A knowledge of a pleasing vocabulary.
4, The ability to be a good listener.
5. A knowledge of sources of interesting material,
6. The ability to observe common courtesies in con-
versation,
7. The ability to change the topic of conversation.
8. The ability to talk without the use of mannerisms,
9. A knowledge of when and where it is not appropriate
to talk.
10. The ability to make an introduection and %o follow
up with eonversation.
11. A knowledge of conversation during calls.
12. The ability to earry on a business interview.
13. A knowledge of topies appropriate to eertain
occagions and people.
14, The ability to use eorrect speech techniques.
15. A knowledge of how to get interesting material.

These fifteen abilities represent the content whiech
children should learn through exposure to an adequate
program in emversation.

Just as each child in a classroom ha2 an integral mrt
in the dlrection of the activities and purposes which make up
the life of the room, so does each room in the school play a
vital role in the life of the whole sehool., Vital human
experiences whieh characterize each classroom now characterize
the whole school. Eaeh ehild learns from those both older and
younger than himself.

Study of soeial and secientific material from which children
gain impersonal concepts and generalizations have a large part
in the program of the school of today. Many of the same oppor-
tunities for soecial participation are found in the activities
springing from children's interests and experiences. Many of
the activities chosen in the modern school give cpportunity
for practice in certain forme of speaking and writing. The

activity has met some need or purpose and the use of some

form of expresaion of ideas or feelings has been necessary in
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reaching that end. A typical procedure in the modern school
is that there is no drill beyond that essential for the accom-
plishment of the need. The activity may show the need of a
8kill whieh only drill will develop, but is not in itself
chosen for the sake of the drill or the skill to be developed.
Drill in items that need further emphasis is given in periods
geparated from the activity.

Activities are in existence largely because they are of
interest and value fo the children. They motivate the interest
in the learning of certain skills whiech should be developed.

The expression of feelings and opinions is an essential
pert of the modern school and English has taken a place as a
functioning vital tool for oral and written expression. The
modern school emphasizes the social growth of the child, The
development of satisfactory social relationships and psycho-
logical understandings among children depend upon adeguate
ability in expressing ideas. The writing in which a ehild
expresses his own feelings comes from situations whiech make
him wish to write or talk; hence the modern school is giving

more attention to childrem's own experiences,
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CHAPTER IV
CUMUL ATIVE OBJECTIVES OF ENGLISH TEACHING

The objectives of English should be uniformly exp essed
in terms of the learmer's goals, The speeific, usable abilities
to be developed in English are determined by the outcome of
the cumulative objJectives found in this stuly.

The task of producing objectives is a tremendously large
and continuing one, in reality demanding the cooperative efforts
of many individuals. Considering the largeness of the task to
be performed and the training values to be derived from partie-
ipation in such an aldventure, every teacher of English in the
element ary grades should plan to engage at some time in some
phase of the program for determining the objectives of Inglish
teaching.

W, We Charters was one of the first to make general use
0f the studies of errors, shortcomings, and difficulties as
sources of objectives, method of determining the content, and
the specific objectives of the course in langusge and grammar,

An analysis of the objectives found in the sources used
in the stuly, indicate that they fall into two main diviéions,'
(1) the objectives of oral English expression, and (2) the
objectives of written English expression. Each o these two
divisions is subdivided into two parts, (1) the objectives
which come under the division of technical items, amd (2) those
whieh come under the division of functional items, By oral
technical items the writer specifies such objectives as (1)
c¢lear enunciation anl pronunciation in all speech activities,

(2) pleasing tone of voice, (3) correct usage of words, and
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(4) good sentence structure; by oral funetional items the
writer specifies objectives as (1) choosing content to be
used in a specific selection, (2) talking with enthusiasm in
conversation, (3) observance of common courtesies, (4) being
& good listener, ani (5) avoiding the use of mannerisms when
Speaking. -

In the objectives of written language and composition the
technical items ineclude (1_) capitalization, (2) punctuation,
(3) correct grammatical usage, (4) an enlarged and vivid voca=-
bulary, (5) definite use of sentence sense, (6) paragraphing,
ani (7) accurate manuseript form. The written functional items
inelude the one most widely used objective in written Inglish,
which is that of letter-writing. Other items included in this
group are: (1) keeping records, (2) filling in forms, (3)
writing announcements, advertisements, reports, and summaries,
(4) making a bibliography, (5) writing notes, memoranda and
outlines, (6) ereative writing, and (7) theme writing.

Eaeh of the six tables that follow for each specific
grade, shows the items classified in terms of the plan out-
lined in the preceding paragraphs. In every case the state-
ment of the objective is not always in the exaect wording as
found in the source, but it is inferred or implied with the
same meaning.

Table I shows the objectives for grade one listed by
one or more of the sources examined. A mark or marks opposite
an objective and under a given source indicates that this

source lists that partioular aim. Blank places in the columms
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oppoeite the objectives indicate that the souree appearing

at the top of the column does nct list said obJeetive., If

in the space in the column more $than one mark appears, it is
sn indication that the said objective was listed as frequently
as mentioned in the source.

This same method is used o indicate the objectives in
grades two, three, four, five, and six as tabulated in
Tables II, III, IV, V, and VI respectively.

Every souree in Table I does not mention all objectives;
however , in two insfances every source of the oral tecnnical
items mentions two specific objectives. No onme source lists
every objective.

In the oral functional items, no one objective ig listed
by every source. This may be ¢ue to the fact that in tabulating
the items, the inference or implication of the objective was
too broad to be linked with any cther item. Likewise, v One
source mentions every objective stated in the list,

Two of the objectives which are listed in the writien
technical items are listed in every source. Only one sovurece
ment ions every item.

No one objective, or aim, is listed in the written fune-
tional items by every source and neither does any one or more
sources mention every item listed. The greatest number of
ocbjeetives tabulated is six, found in leKee's texibook.

The objectives stated are exceedingly important in the
development of oral and written language arnd composition in
the first grade. The functional items, both oral and written,

are greater in number than the technical items, vhich ig a



TABLE I

OBJECTIVES FOR GRADE ONE

Objectives

Blaisdell

Sheridan

|

Wohlfarth

Oklshoms

Virginia

Florida

Baltimore

o0

1

Total

I. Oral Expression
A. Teehniecal Items

1.

Ze

S

4.

9.

Ability to use a
natural, pleasant
tone of voice. i\
Ability to enunciate
and pronounce words
correctly. &
Ability to recognize
a complete statement
or question.

Ability to pause at
the end of eaech
spoken thought.
Ability to form good
English habits by
drill. .
Ability to learn
correct usage of
words, E
Ability %o speak in
elear, accurate, and
complete sentences.
Ability to avoid
excessive use of and,
but, and well.
Ability to make a twol
or three sentence

story. L

L8]

15

18

Total

L3

14

14

25

15

100

B. Functional Items

1.

Ability to state

definite information
about one's self sueh|
as name, parent's
names and address, il




TABLE I (Continued)

ol

Objectives

sheridan

TTikee
Blaisdell

Yohlfarth

OCklshoma

Virginia

Ilorida

Baltimore

Total

2e

b

4.

6.

8.

9

10.

Ability to sense
the sentenee as a
unit for express-
ing thought, s |3 | B
Ability to take

part in a story

play and dramati-

Ability to greet
people politely
and observe common
courtesies,
Ability to listen
courteously and
attentively in an
andience gituation, 1 211
Ability to compose
rhymes and Jjingles
about familiar
objects and experi-

Ability to memorize
ani quote pleasingly
& rhyme or poem, 1
Ability to make one,
two, end three sen-
tence oral stories
growing out of
experience,

Ability to begin to
realize the impor-
tance of having some-
thing to talk about
and to become ac-
quainted with dif-
rerent waye of getti
topies for conversa-

Ability to refrain
from doing all the

talking.

A

o

16

21




TABLE I (Continued)

Objectives

fcKee

Blaisdell

Sheridan

Wohl farth

Cklaihoma

Virginia

Florida

Baltimore

[Total

1l.

12.

13.
14.

15.

16.

17.

18-
19.

20.

21.

B2

24.

Ability to caoose
a story interest-
ing tv the speaker
and the asudience.
Ability to relate
Series of ideas in
proper seguence.
Ability to enlarge
vocabulary.
Ability to know
dources of good
stories.

Ability to uge the
telephone correct-
1y.

Ability %o make
anouncements,
explanations, and
give directions.
Ability to make
talks, speeches,
and reports.
Ability to maintain
poise in speaking.
Ability to contrib-
ute to group
planning.

Ability to ask and
answer intelligent
gquestions.

Ability to use all
forms of conversa-
tion intelligently.
Ability to talk
without the use of
mannerisms.
Ability to look at
audience when
speaking.

Ability to form
correect habdblis by
drill.

(o)

9

vl

{3 ]

10

16
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TABLE I (Continued) OKTAROMA
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20. Ability to make
introédnetions.

A~
T
(4]

Total pe (10 115 Q7 (55 {38 |18 |10 {204

II. Written Expression
A. Technical Items
l. Ability to begin
proper names and
gentences with
capital letters, S I I A48 I I IR IR PR
2. Ability to place a
period at the end
of 2 sentence. 2 7 | £
ds Ability to place a
question mark at
the end of every
question, 1 13 212 3 b Sl g & 3
4. Ability to place
periecd after
numbers for words
in spelling lists
or any other list
of items, 1 2 3
5. Ability to use
correet punctu-
ation in a friend-
ly note or letter. |1 1 2

e
o3
-
1
=
&

Total 7 b4 |8 |71 | fs e |62

B, Functional Items
l. Ability to write
name, address,
and name of school.|l X 1

29
u ll-
@



TABLE I (Continued)

o4

e ——

0b

Jectives

lcKee

Blaisdell

Sheridan

Wohlfarth

Oklahoma

Virginia

Florfd a

Baltimore

Total

S
4.

De

AbLIlity to copy
sentences from the
black board.

Ability to write
letters and notes.
Ability fo realize
the importance of
acecuraey in
spelling.

Ability to make
gimple outlines
and summaries.
Ability to f£111 in
forms and keep
records.

Ability to find and
correct one's errorg
in Writingc

Ability to set wp
standards and apply
them to one's own
speech and writing.

|

o

(S

i3

Total

.1

.2

&

58

<
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definite irdication of the trend of social usage in the school,
as well as the need in out-of-school uses.

Judged by the results shown in Table II,--the objectives
for grade two of the elementary school,--only two of the ten
oral teechnical items are listed by all the sources. licKkee and
oneridan mention at least one or more times, all the items
listed.

One objective in the oral functional items is mentioned
by all the sources; however, no source includes all the items
listed.

Two of the objectives listed in the written technical
items were found in every source included in this study.

McKee is the only author who states every objective listed in
this group. The objectives are very definite and well organized
as to their content.

Only one ob jective of the written functional items is
named in every source., The most fundamental instructional job
in written composition is unguestionably letter-writing which
is the obJjective named in every source. No one source mentions
every objective.

0f the seventeen technical items and thirty-two functional
items, a total of forty-nine items in the objectives of English
teaching in grade two, indicates that the funetional items were
in greater number. There is a continued growth of the objectives

stated in grade one.



TABLE II
OBJECTIVES FOR GRADE TWO

Source

Ob jective

lMecKee

Blaisdell

Sheridan

Wohlfarth

Oklahoma
Virginia

Florida

Baltimore

Total

I. Oral Expression
Technical Items

A.

1.

2

Se

4.

5.

7.

8.

Ability to con-
tinue correct

usage in all
grammatical forms.
Ability to devel-
op a pleasant,
natural speaking
voice.

Ability to sense
the sentence as a
unit for express-
ing thought.
Ability to exercise
choice in the se-
lection of words.
Ability to use
distinet enuncia-
tion anl pronuneci
ation.

Ability to give
orally a composi-
tionmot exceeding
three sentences.
Ability to develop
a strengthened
"sentence sense'.
Ability to improve
characteristic
weaknesses as in
trite beginnings
and trite endings.
Continue to watch
the and, so, and
then habit.

13

{10

11




TABLE II (Continued)

Objective

McKee

Blaisdell

Sheridan

Wohlfarth

Oklahoma

Virginia

Florida

Baltimore

Total

10.

Continue the ob-
Jectives set up
in the first
grade.

B. Functional Items

1.

2e

8.

Ability to develop
freedom and flu~
enecy in conversa-
tion and in
speaking before a
group.

Develop habit of
being a good
listener,

Ability to develop
a habit of good
posture and poise.
Ability to memorize
poems and Jjingles
that have been en-
Joyeﬂ..

Ability to indicate
sentence endings by
voice control.
Ability to express
thought in rhymes
and Jjingles.
Develop ability to
tell a story in
groups from a pie-
ture, and to use
books, pictures,
and materials for
gaining information.
Ability to use a
varied, pleasing,
and meaningful voca-
bulary.

Develop a knowledge
of sources of inter-|

esting materials.

19

15




TABLE II (Continued)
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Objective

McKee

Blaisdell

Sheridan

Wohlfarth

Oklahoma

Virginia

Florida

Baltimore

Total

10.

1l.

1z.

15.

14.

15.

16.

17.
18.

19.

Ability to ob-
serve common
courtesies in
conversation,
Ability to drama-
tize informally.
Ability %o use the
telephone correctly
Ability to make
announcements, ex-
planations, and
directions,

Ability to appreci-
ate good litera-
ture.

Ability to ask and
answer intelligent
question,

Ability to relate
series of ideas in
proper sequence.
Ability %o greet a
caller courteously.
Ability to know
what to do when two
or more persons
begin talking at
the same time.
Ability %o have an
interest in con-
versation.

-

{1

=

il

L)

Total

11

57

14

10

117

Il1. Written Expression
A, Technical Items

l.

Ability to develop
correet use of
capitalization and
punctuation.

26




TABLE II (Continued)

e

L{a]

ObJjective

McKee

Blaisndell

Sheridan

Wohlfarth

Oklahoma

Virginia

Florida

Baltimo re
Total

Develop neatness

in the manusecript
form.

Ability to con-
tinue development
of correct gram-
matical usage.
Ability to write
simple dictation.
Ability to know

the correct letter-
writing forms,
Ability to make
simple one-paragraph
summaries.

Ability to set up
standards and apply
them to one's own
improvement in
written English,

o)

|

10

Total

16

12

10

73

B. Functional Items

1.

2.

S

Ability to write
a short informal
note, letter, or
invitation.
Ability to write
two and three
sentence stories
of experiences
after having been
told orally.
Ability to write
parent's name and
address with

proper capitals.

14

14




TABLE II (Continued)
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Objective

MeKee

Blaisdell

Sheridan

Wohlfarth

Oklahoma

Virginia

Florida

Baltimore

Total

4.

S
6.

7.

8.

10.
11.
1z.

13.

Ability to sense

a "spelling
conscience."
Ability to find and
check own errors.
Ability to display
reasonable skigl in
copying exercises.
Ability to assist
in composing a com=-
posite letter.
Ability %o keep
various types of
records,

Ability to £ill in
blanks ¢zlling for
name, grade, sex,

age, date, teacher's

name, and name of
sehool.

Ability to make a
bibliography.
Ability to make a
Simple outliine.
Ability to write a
two or three sen-
tence theme.
Ability to write
original stories
and poems, and to
keep diaries.

o

o)

o

Total

14

18

77
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Table III shows the objectives listed by one or more

of the sources examined for the items peculiar to grade three
of the elementary school. In general, many of the items are
a continuation of the objectives listed in Table I and in
Table II for grale one anmd grade two respectively.

In the oral technical items of composition and language
the writer tabulated six different objectives. Two of these
were listed in every source used in this study. Three sources
listed all tne objectives, which is one more than has pre-
viously been listed in any other table.

Twe objectives in the oral functional ltems were listed
in eaeh source, however, no one sowece listed every aim or
objective tabula ted.

Only one of the eight objectives listed in the written
technical items was found in every source. One source, the
Oklahoma course of study listed every objective.

In the written functional items one objeetive is listed
in every source; however, no one source lists every objective.
The fundamental functional item is that of developing ability
in letter-writing. ‘

While few new objectives were listed for this grade the
abilities retained should be expanded and strengthened. The
pupils should be taught to realize their knowledge of these
abilities and their skill ir using them will grow from gride
to grade in proportion to their purposeful use.



TABLE III
OBJECTIVES FOR GRADE THREE

42

Objective

Sgurce

VeKee

Blaisdell

Sheridan

Wohlfarth

Oklahoma

Virginia

Florida

Baltimore

Total

1. Oral

Expreasion

A, Teenniegal Items

1.

2.

Se

D.

6.

Uevelop ability
to use correct
form of speech.
Develop habit of
uging a plecasant
Speak ing voice.
Ability to enun-
ciate and pro-
nounce words
correctly.
Develop a
strengthened "sen-
tence sense.”
Ability to know
that every sen-
tence has two
main parts, the
naming part and
the telling part.
Ability to avoid
excezsive use of
interjections and
connect ives.

22

11

17

15

Total

1l

10

19

76

B. Fuanctional Items

1.
2.

Ability to follow
directions.
Ability %o take
part in class
discussion with
ease and
courtesy.




TABLE III (Continued)
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Objective

MeKee

Blaisdell

Sheridan

Wohlfarth

Oklahoma

Virginia

Florida

Baltimore

Total

&

10,

1l.

12.

Ability to give
main events in
a story,
AbiLity to extend
and enrich the
experience of thel
¢hild through
literature and by
use of the
library.

Develop ability
to participate 1&
dramatization.
Ability to talk
informally in

@ nversation.
Ability to be a
good listener.
Develop a knowl-
edge of sources
of interesting
materisal.
Ability to
observe common
cour tesies in
conversation.
Ability to tell
stories to
entire class.
Ability to use
the telephone
correctly.
Ability to make
announcements,
explanations,
and give
directions.
Ability to talk
with good posture

and poise.

13

12
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TABLE III {Continued)

A la|Hlels &
Objective §dg§‘;}.§8
@ i S g vt i i Q
@ —~ -0 T A =
gt isiginiarigdls
2 1d |G |23 |28 a]s
14, Ability to en-
large vocabu=-
lary. 1 At tS R LEL LI AR

18, Ability to study
independiently with
the help of the
textbook. 1l 1 1 3

16. Ability to ask
and answer
que=tions and
make comments
that will enrich
converaation. 1 1 2 1 1 6

Total RO | 4 | 9 8 |22 | 9 (16 | 8 |106

II. Written Ixpression
A. Technical Items

1. Develop increased
ability in "sen-

tence sense,™ ¢ 1111 si{212111}18

2. Ability to use
capital letters

correctly. s I8T33 4123121138
3. Ability to

punctuate cor-

rectly. o 11 11 111411114
4. Ability to make

paragraphs, 2 U s Ag 1 4 P ) 6

5. Ability to use
correct manu-
seript form. 1 1 2 2rX 13 112 13

6. Ability in maine
taining a high
guality of hand-
writing. 1 2

7. Ability to main-
tain correct
grammatical nﬂagaJE 1% TE 1 8 9




TABLE III (Continued)
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Objective

HeXeo

Blaisdell

Sheridan

Wohlfartn

Okl ahoma

Virginia

Florida

Baltimore

Total

B

Ability to en-
large vocabu-
lary.

o

Total

| &

17

10

14

79

B. Funetional Items

1.

2.
e

4.

Develop ability

in letter~

writing.

Ability to make
8imple outlines,
Ability to write
ghort composi-
tions of from

three to five
sentences.

Develop habit of
comp aring written
work with a model.
Ability to assist
in cunposging a
compl ete letter.
Ability to keep
various types of
records,

Ability to copy
title and author

of a book.

Ability to f£ill in
blanks.

Ability to meke one
paragraph summeries.
Ability to meke a
bibliography.
Ability to write
original stories
and poems ané %o
keep diaries of
three~sentence

(=R = T

length or longer.

| o

- T e

o

14

=)

& 't




PABLE III (Continued)

~l = @©
Objective LSt ISl ale
o 2121812181313 <
(7] = o 2] L + @
g 1318151318133
o lmla | |Oo|bF = 4
12. Ability to write
a short theme--
one paragrapi. 2 2 1 5
15, Ability to wwrite
simple dictation, 1 1 s 13 5
14. Continued growth !
of "spelling
conscience." 1 3 A3 & 5
Total 19 | 5110 | 2 |23 | 9 (12 |6 |87
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The tabulation here shown as Tgble IV provides information
relative to the objectives listed in grale four of the elementary
school., It will be noted that one aim, or objective, in the
oral technical items is listed by all sources. One souree, the
Virginia tentative course of study for the elementary grades,
lists every objective mentioned in the stuly. Every source lists
the aim of developing the correct use of items studied in the
previous grades. This is evidence that the objectives of Inglish
teaching are cumulative from grade to grade.

In the oral functional items two objectives are ment ioned
by seven of the sources, but no aim or objective is 1lis ted by
all the sources. It appears that there is less agreement as to
the objectives listed in this table than in any other table that
has been examined.

The total number of written technical items is five. One
objective is listed in all the sources. One sourece lists the
five objectives, which was the Oklahoma state course of study
in language arts. 3

Of the eleven written functional items, two objectives
were listed by all the sources., One sourece lists all the
objectives mentioned. Tre total number of functional items,
which is twenty-seven, appears to carry a necessary knowledge

of these abilities and the 8kill in using them.



TABLE IV

OBJECTIVES FOR GRADE FOUR

48

ObJjective

Source

licKee

Blaisdell

Sheridan

Wohlfarth
Virginia

Oklahoma

Florida

Baltimore

Total

I. Oral Expression
A. Technical Items

1.

Qe

4.

Ability to enun-~
ciate and pro-
nounce correctly.
Develop the
correct use of
forms studied in
previous grades.
Ability to think

a séntence through

before expressing
it.

Ability to speak
with suitable
piteh and tone of
voice,

Ability to use
correct forms of
ad jectives in
making compari-
sons,

10

20

10

Total

10

55

B. Functional Items
l. Ability to use the¢

a.

dictionary with
ease and accuracy
Ability to
participate in
dramatization of
stories, poems,

and events.




TABLE IV (Continued)
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Objective

Blaisdell

Sheridan

McKee

Wohlfarth

Oklahoma

Virginia

Florida

Baltimore

Total

5. Develop an appreci-
ation of good
literature. 1 2

4, Ability to enter
into topic discus~-
Ssion of interest
with ease and
fluency.

5. Ability to compose
from three to five
related sentences

on a chosen topiec, |1 2

6. Ability to use
index, table of
contents, and
pronouneing list
found in books. 1

7. Ability to present
oral reports and
reviews,

8. Ability to ask and
answer questions
elearly and to the
po int.

9. Ability to contrib-
ute to group
planning,

10. Inecreased variety
of words within

spoken vocabulary. |3 | 3 | 2

11. Ability to use the
telephone effici-
ently and courte-
ously.

12. Ability to make
announcements,
give directions,
make introductions,

gpeeches and

in correct

talks

rapor%a
manner,

[

18

11

12




TABLE IV (Continued)

I

AR HEIEIPIE
Ob jective o lB I = | & % g2 | 8 2
2 |28 |2 o 2l815 2
2R|a|e|s|F|R|&] &
13. Ability to
improve story
telling. s 12 e B 1 10
14, Ability to
establish a

closer relation
between language
and other school
sub jects. 2 1 2 3 1 9
15. Ability to carry

on & business
interview or con-
ference effective4

1y« : 1 2
16. Ability to echoose

good titles. 2 2 34 2 7
Total 26 | 15 & J10 {27 |18 |11 | 4 | 119

II. Written Expression
A, Technical Items
1. Ability %o
recognize and use
the kind of sen-
tences that have
been studied. 1 2 5
&« Ability to use
good form and
observe the rules
of punctuation
and capitaliza-
tion, 4 131 1111 41312} 1 19
d. Ability to use
correct manu-
seript form. 1 2 3% ¥ 6
4. Ability to con-
tinue develop=-
ment of "Sen-
tence sense.” 2 2 % M i OF 8




TABLE IV

(Continued)

Sl

Objective

McKee

Blaisdell

Sheridan

Wohlfarth

Oklshoma

Virginia

Florida

Baltimore

Total

Se

Ability to use
correet gram-
matieal forms of
words.

=

Total

47

B. Functional Items

1.

2.
e
4.

S.
6.

7.

8.

Ability o write
varied forms of
letters and
address an enve-
lD_pe-

Ability to write
with connected
succession of
paragraphs.
Ability to make

topies, questions |

and sentenece out-
line as an aid in
writing.

Ability to take
notes as an aid
in writing.
Ability to write
minutes,

Ability to make
and know the
purpose and value

of the outline and

summary.

Ability to make
bibliographies--
name of author,
title of book.
Ability to make
good beginning
and good ending
sentences.

17




TABLE IV (Continued)
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- 5lal e 4
Objective © 5 5l E 3 L o
L] 'a ol :‘ .a el s -1
© e B W] . ) i
- SR-E8 SE-EL- EE- 2R ES 08
= M (7] o W - Iﬂ M =X
9. Ability to find
: owr errors and
correct them. 1 2 i § k 1 1 2 9
10. Ability to write
sentences from
dictation. h 5 2 - 4
1l. Ability to do
creative writingd 2 =5 3
Total 19 | 10 8 4 {14 | 15 3 7 80




As shown in Table V the objectives of grale five are
fewer in number than in any table previously evaluated. The
aims, or objectives, listed in the oral, technical items show
only one listed by all sources. Tarce sources listed all the
objectives ment ioned,

In the oral functional items a total of ten objectives
wag listed. lo aim, or objective,was listed by all the sources,
however, two objJectives were listed by seven of the sources.
One obJjective listed is the ability to ® ntinue the work of
the previous grades when and where needed.

The total number of written technicasl items listed was
8ix. In this group of objectives one item i1s listed by all
the sources. According to the survey five sources list all
the objectives mentioned. It is interesting to note that
there appears to be a greater agreement among the authorities
of the sources of the objectives as %o the definite items %o
be placed in this graie,

In the written functional ltems three objectives were
listed in all the sources used in this study. Two sources
listed all the objectives mentioned in this group for the
fifth grade.

A total of thirty-one specific objectives was cumulated
for grade five, as shown in Table V., The functional items,
both oral and written, are greater in number than are the
technical items.



TABLE V

OBJECTIVES FOR GRADE FIVE

Objective

lcKee

Blaisiell

Sheridan

Wohlfarth

Oklahoma

Flor ida

Baltimore

Total

1. Oral ¥xpression
A, Technieal Items

1.

24

e

4.

Increased ability
to use clear-cut
gentences organ-
ized in logical
sequence,
Ability to use
correct forms of
words.

Ability to con-
tinue development
of clear enunci-
ation, pronuncise-
tion, and right
infleetion.
Ability to eon=-
tinue development
of a natural,
pleasant speaking
voice.

14

14

10

Total

47

B,

Functional Items

i.

2e

de

Develop creative
ability by making
observations and
telling personal
experiences,
Ability to speak
with ease and
fluency before a
group.

Ability to enjoy
and appreeiate
good literature
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iy {Continned)
i ¥ lg la o
Objective Si18 1815181818
ST ELTE LYVE e I ¢ | Lo 24
I O ‘g e “g % E!: g o] 1
0 « Moy~ ] o fe N S T I 2
bt o o) o ! e =4 2
22 2 K 2 e P o [
b < BT R e R ERE RS o
d. Increased ability t4
use ¢lear-cul sen-
tenue” oyganized Inj o
cgleal 1 L {8 128 (2 11 {1 |10

6.«

‘Abiliuy to use

Beguence.

eorrect manuseript
fore,

Abildldy to contbin-
ue Lo inecresse vooa+
bulary.
Ability to use
correet zrammatical
forms of words.

e

&3

Total

10

14

63

Funetional Items
1.

4.

S.

- letter,

Ability $o write a
play, ssory,

song, or
BOCH.

Ability to write a
Friendly lebter
correctly.

Abilivy to write a
vus iness lebter
correchbly.
Ability 1o make an
putline aml write
a‘ﬁ1xqgfqnﬁ from
the outline,
Ability to use the

dictionary and write
the meaninge of the

approprizte words.
ﬂbLllty to use
earre*‘l all
.\‘323 Qf

.Fi

]

oy

pad

§b

.

11

10

[




TABLE V (Continued)

o7

e

Objective

Mckee

Blaisdell

Sheridan

Wohlfarth

Oklahoma

Virginia

Florids

Baltimar e

Totsl

7

e

10.

11.

Ability to fill in
forms, keep records
and make a bibli-
ographye.

Develop creative
ability in writing.
Ability to write
announcements and
advertisements,
Ability to develop
the nabit of work-
ing over the first
draft of every
composition to
make it as good as
the pupil knows
how to make it.
Ability to improve
gentences and
paragraphs by use
of vivid words,

-

e

Total

14

12

74

il

I
I
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The objectives of Inglish teaching in terms of abilities
to be mastered for grade six are shown in Table VI. Of the
oral technicel items tsbulated, one objective is listed by
&ll the sources used in this study. OUne source, iciee, lists
@ll the objectives menticned in this group.

Of the eleven oral functional items, two aims, ar

objectives, are listed by every sodrca. No source mentions
every objective which appears to becsr evidence of the fact
that the suthorities do not agree on the specific objectives
to be taught in @ particular grade.

In the writtén technical items three objectives were
listed by all the sources. Four of the sources list all
the objectives mentioned in this part of the study.

One objective is listed by &ll the sources in the
written funetionsl items., Two sources list every objeciive

tebulated in this group.



TABLE VI
OBJECTIVES FOR GRADE SIX

Source

Objective

McKee

Blaisdell

Sheridan

Wohlfarth

Oklahoma

Virginia

Florida

Baltimo re

Total

I. Oral

A, Teshnical Items

1.

2e

S

Express ion

Ability to speak
with proper piteh
and tone of voice,
Ability to observe
forms in good
language usage.
Ability to
enunciate distinct-

1y.

Ability to use cor-
rect pronunciation.
Ability to use §oo&
"gsentence sense" in
good sentence
gtructure.

Ability to learn th
parts of speech j
wholly as a means o
more intelligent
attack upon errors
of usages.

o

12

Total

42

B. Functional Items

1.
2
e
4.

Ability to choose
eontent to be used.
Ability to talk
with enthusiasm,
Ability to observe
common courtesies,
Ability to speak

with the absence
mannerisms.

16
10




PABLE VI {Continued)

60

Objective

lMcKee

Blaisdell

Sheridan

Wohlfarth

Oklah oms

Virginia

Florida

Baltimore

Total

6e

7.

8.

10.

11,

Ability to be a
good listener.
Ability to increase
the power of self-
help by training
the ears to become
sensitive to oral
mistakes,

Ability to use a
library through
the card cataloge.
Ability to improve
story-telling by
additional train-
ing in deseription
Ability to eonduct
a meeting observ-
ing simple parlia-
mentary rules.
Develop the ability
and dezire to read
good literature.
Ability to use the
telephone with
emphagis on common
courtesies,

|

fae)

AN}

L

13

Total

20

11

23

L1

100

II. VWritten Expression
A. Teclnical Items

1.

e

Ability to use
correct capital-
ization and
punctuation.
Abiligy %o en-~
large the voca=-
bulary.

Ability to use
good "sentence

sense."

17

13

15
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TABLE VI (Continued)

Ob jective

McKee
Blaisdell
Sheridan
Wohlfarth
Oklanoma
Virginia
Florida
Baltimore
Total

4. Ability to develop
correct grammaticall
usage.

5. Ability to make a
parsgraph. . ) 1% 18

6. Ability to use
correct manuseript
form., g B A 5 1 i 131}

=
o
o
Do
L B ¢
. ™
[
z

16

Total 14 |5 |13 | 7 [20 D6 |6 |8 |89

B. Functional Item

l. Ability to form-
late and use simple
outlines for
stories and reporis}l y i

&« Develop skill in
simple business
and social corres-
pondence. e 13 2

S« Ability to write
correctly, elearly,
and in an interest-
ing manner, chort
themes on sub jeects
of pupil interest. |2 |1 | 2

4. Ability to write
brief, accurate
reports, concise
notices, and
armouncements. 5 1 2 {2 |1 9

S+ Ability to master
and apply needed
rules of punctua-
tion. A TE T 1) ¥R 18 X2

6. Ability to write
reports and
summaries., ot 1 1 i1 18 3

oo
=
-3

€3
o
=
=

12

e
no
|
=

12




TABLE VI (Continued)

62

- Elal| a 2
Ob ject ive L~ .§ HlElalale
@ g et L2 .g '5 3 ol —
@ i A - %) iy -5 o
® i2tetbinlal 51321 &
= m | @« =1 o = E: [ 4
7. Ability to make
outlines. “ 4
8. Ability to develop|
good work in
ereabtive writing, | 2 1 %23 &7 8
Total 14 |2 110 |1 {16 |14 | 6 | 4 | 68
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From a stuly of the results of the cumulative objectives
of Inglish instruction, the number of different objectives
tabulated in each source by grades is shown in Table VII.

4n inspection of the totals at the base of Table VII reveals
an almost staggering number of ment ions of objectives. The
totals at the right-hand side of Table VII show an equally
great number of mentione for each objective.

It is evident that in all the grades, one to six inclusive,
the Oklahoma state course of study reveals the greatest number
of different objectives. There was tabulated by the writer
two huid red fourteen objectives from this source. McKee
followed closely with two hundred twelve mentions of objectives,
The Virginia state tentative course of study is third in line
with one hundred sixty-seven mentions of objectives., The
Florida state eourse of study lists one hundred forty-one,
Sheridan lists one hundred thirty-two; Blaisdell, one hundred
one; and the Baltimore county couwrse of study reveals a list
of one hundred aims, or objectives., The total number of
different cumulative objectives tabulated from the sources
is one thousand one hundred seventy-four,

A review of the items in Tables I, II, III, IV, V, and
VI most and least emphasized indicates that the funetiomal
items are siressed to a greater extent than are those of the
technical items.

The difference of two hundred sixty-four objectives in the
functional iteme emphasizes definitely the trend of utilizing
the functional centers in language activities.



Gd
TABLE VI1I
NUMBER OF DIFFERENT OBJECTIVES IN EACH D URCE

—_— e e e e

Source
I ¥ o
21 B1 518313 1wle
o o g | © g | £
@ - o .5 -!;J Eel -T-: ~
el 8|d|a|8|el5]®
Grade g iﬂ ég § ég = Ei 8 =
1 Oral
A. Technical Items 5 n 6 7 8 6] 4 ) 46
B. Functional Items 20f 11 11 8 21| 16| 11 7 105
Written
A, Technical Items 5 3 2 3 5 3 2 b 26
B. Functional Items 6 4 5 4 5 4 S 3 34
2 Oral -
A, Technical Items 9 5 10 6 9 9 6 3 57
B. Functional Items 14 5 3 6{ 17| 10 8 8 71
Written
A. Technical Items 7 4 4 5 6 6 6 4 42
B. Functional Items 11 4 o 5| 10 5 3 4 47
3 Oral
A. Technical Items 6 6 3 3 6 5 5 4 38
B. Functional Items 14 3 9 8] 14 7 9 7 71
Written
A. Technical Items 7 4 7f{ & 8 7 6 5 47
B. Functional Items 13 4 4 3| 13 6 7 5 55
4 Oral
A, Technical Items 4 5 3 2 3 5 4 3 29
B. Functional Items 15 6 4 71 14| 11 9 2 68
Written
A. Technical Items 4 2l 4 2 5 4 5 2 28
B. Functional Items 1] & 6| 4| 10} 10 3 5 54
5 Oral
A, Techniecal Items 4 2 3 4 4 4 3 4 28
B. Functional Items 10 2 7 3| 10 8 9 3 52
Written
A, Technieal Items 6 3 5 6 6 6 5 2 39
B. Functional Items 11 4 8 6f 11 7 7 5 59
6 Oral
A, Technieal Items 6 21 4 21 § 5 5] 4 33
B. Funetional Items 10 3 6 5| 10| 10| 10 6 60
Written
A. Technical Items 6 4 6 4 6 6 5 5 42
B. Functional Items 8 . 7 1 8 7 6 3 43
Total 2121101132 [107 {214 {167 {1141{100 | 1174
Mﬁwm
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Table VIII shows the frequency of mention of the objectives
listed in each grade and in each source. The writer feels that
no mention of any objective has been omitted.

One hundred sixty-two technical itfemes and two hundred
sixty-two functional items reveal the combined fregquency of
mention of the objectives indicated in grade ome.

Jud ging by the number of one hundred eighty-two techniecal
items and one hundred ninety;four functional items disclosed
in grade two, there is a trend for the objectives of grade one
to be continued in grade two without again being mentioned.

One hundred fifty-five technical items were revealed in
the frequency of mention for grade three. One hundred ninety-
three functional items is the number of combined frequenecy of
ment ion.

As shown by Table VIII the techniecal items number one
hunired two for grade four, and one hundred ninety-nine
functional items.

For grade five, one hundred eleven technical items are
revealed and one hundred forty-two functional items,

Grade six discloses one hundred thirty-one technical items
and one hundred sixty-eight functional items.

The total number of frequency of mention by grades for the
technical items is eight hundred forty-two; and for the
functional items, one thousand one hundred fifty-eight, which
makes a total of two thousand mentions.

The frequency of mention of objectives disclosed in the

sources was found as follows: Oklahoma state course of stuldy,
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four hundred fifty-seven; licKee, three hundred sixty-two;
Virginia state tentative course of study, three hundred one;
Sheridan, two hunired thirty-seven; Florida state course of
study, two hundred one; Blaisdell, one hundred sixty-six;
Wohlfarth, one hundred firty-seven; and Baltimore ¢ unty
course of study, one hundred twenty-nine.

Table VIII reveals a trend toward a greater number of
cbjectives listed in each grade. The two most recent ceourses
of studly and the one most recently published textbook wused
in this study sapport this trend. The oldest course of stuly
used, the Baltimore, lists the smallest number of objectives.



TABLE VII

FREQUENCY OF MENTION OF THE OBJECTIVES
LISTED IN EACH GRADE IN EACH SOURCE

67

Source
~ = ©
=148 '5 g -3 o g < | m
g L= =) ] .
@ w4 G = wd e o -
Gls|8 (213|833
——_— sla|z|e 5212182 e
1 l. Cral
A, Techniceal Itess 8113} 14| 14 |25 16| 7 41100
B. Funet ional Items S2119]115) 17 |55 38| 18] 10 204
1I. Written
A, Technical Items 7114 8 Y i13dx 8 3 4 62
B, Functional Items 11l 8 6 6|12 92 3 3 58
2 I, Oral
A, Technical Items 20 7{22] 922|117 8| 31108
B. Functional Items | 23 8] 5|11 ]37114] 91| 10 117
1I. Written
A. Technical Items 16| 5 9 6 {12 ] 10 9 6 73
B. Funcetional Items 18 6] 14 5118 6 5 5 77
b I. Oral
A. Technical Items 11} 8410} 3 |19 8y 9 8 76
B. Funetional Items 201 4] 9 8 |32 91 16 8 106
1I. Wpritten
A, Technical ltems a7 3 B 8 3117 110} 14 5 79
B. Functional Items 19 5110] 31283 9112}] 6 87
4 I. Oral
A, Technical Items 10| © 6f 2110 9} 5 4| 55
B. Functional Items 26 |15 8110 (27 118] 11 4 119
II., Wwritten
A, Technieal Items 9 5 6 2111 6 6 21 47
B. Functional Items 12 J10 8] 4114(15] 3 L 80
b Io 01'31
A, Technical Items 6| 3 9 5 6 9 ) 2 47
B, Functional Items 31 2 9 3 {15 112} 13 3 68
11, Written
A. Technical Items 11 3 8 7 {14 9 7 5 64
B. Functional lItems 14 | 4113] 6 |14 9 9 5 74
6 I. Oral
4, Technical Items © 2 6 2 7 8 6 5 42
3. Functionsl Items 20 5111 6 |20 |25 11 o 100
1Il. Written
A, Techniecal Items 14 5413 7 120 116 6 e 89
B, Functional Items 14 | 3110] 1 {16 |14] 6] 4 68
Total luz 166 'rr,u 7 po1 Pox 29 | 842 imss
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Table IX indicates the total number of different objectives
of English instruetion in each grade. The column at the left
of the table indicates the type of the objective. Forty-
seven objectives were licted for grade one; grade two, forty-
nine; grade three, forty-four; grade four, thirty-seven; grade
five, thirty-one; and grade six, thirty-two, a total of two
hundred forty objectives listed for the six grades of the elemen~-
tary sehool. For all six grades a total of farty oral techniecal
cbjectives were listed; ninety-five oral functional ob jectives;
thirty-seven written techniczl items; sixty-eight written
functional items, a total of two hunired forty odjectives.

The trend is toward a multiplicity of objectives; many
of the objectives stated in the first grale were carried
consistemtly through to the end of the sixth grade. This
should insure a thorough mastery of all items taught so
® ntinuously. Attention must be given to the technical items
in all forms of oral and written compositi on, which are
considered by some people to be the heart and souvl of all
language teaching.

It is obvious that the different types of performance
in langusge involve certain teechnical or mechanical abilities
in common. For example, the various and important forms of
written composition, such as letter-writing, filling in
library slips or questionnaires involve such common matters
as capitalization, punctuation, and correct usage of words.
Likewise, all the forms of oral composition, such as conversa-
tion, making speeches, and story-telling involve common gbilities
such as enunciation, pronunciation, sentence sense, and correct

usage of woxds.
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TABLE IX

THE TOTAL NUMBER OF DIFFERENT OBJECTIVES
OF ENGLISH TEACHING LISTED IN EACH GRADE

Type of Objective Grade

I [2[3[2]5([6 Total
I. Oral Expression

A, Technical 9 110 | 6 | 5 | 4 | 6 40
B. Functional 256 |19 |16 |16 {10 | 9 95
II. Written Expression
. A. Technieal 5

-3
]
o
o
o

a7
B, Functional 8 |13 114 |11 111 |11 68

Total 47 149 |44 |37 |31 |32 240
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A standard of mention by at least five or more of the

sources was used %o determine the number of objectives to be

included in the cumulative list of grade objectives. This

list was formulated to show the desirable objectives to be

taught and in the partieular grade in which they are to be

taught. The objeciives are cumulative.
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4.

D

6.

7.
8.

Cumul ative Grade Objectives
Grade One
Oral Technical Items
Ability to use a natural, pleasant tone of voice.
Ab1lity to enunciate and pronounce words correctly.
Ability to learn correct usage of words.
Ability to avoid excessive use of and, but, and well.
Ability to make a two or three sentence story.
Oral Functional Items
Ablility to state definite information about one's self
guch as name, parents' name and address,
Ability to sense the sentence as a unit for expressing
thought.
Ability to listen courteously and attentively in an
audlience situation.
Ability to make one, two, and three sentence oral stories
growing out of experience.
Ability to choose a sbtory interesting to the speaker and
the audience.
Ability to relate series of ideas in proper sequence.
Ability to enlarge vocabulary.
Ability to ask and answer intelligent questions.
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Ability to use 2ll forms of conversation intelligently.
Written Technical Items

Ability to begin proper names and sentences with capital
letters.

Ability to place a period at the end of a sentence.
Ability to place a guestion mark at the end of every
guestion.

Written Functional Items
Ability to write name, addresa, and name of school.
Ability to write letters and notes.

Ability to realize the importance of accuracy in spelling,

Grade Two
Oral Techniecal Items

- Ability to o ntinue correct usage in all grammatical forms,

Ability to develop a pleasant, natural speaking voiece.
Ability Yo sense the sentence as a unit for expresaing
thought.

Ability to use distinet enunciation and pronunciation.
Ability to give orally a composition not exceeding three
sentences,

Ability to develop a strengthened "sentence sense",
Oral Functional Items

Ability to develop freelom and flueney in conversation.
Ability to develop a habit of good posture and peise.

Develop ability to tell a story.

Ability to use a varied, pleasing, and me=sningful
vocabulary.

Ability to dramatize informally.
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Ability to appreciate good literature.

Written Technical Items

Ability to develop correct use of capitalization and
punctuation.

Ability to Jmow the correct letter-writing forms.
Ability to set up standards and apply them to one's own
improvement in written Inglish.

Written Functional Items

Ability to write two or threce sentence stories of
experience after having been told orally,

Ability to write a short, informal note, letter, or
invitation.

Grade Three

Oral Technical Items
Develop abllity to use correet forms of speech.
Develop habit of using & pleasant speaking voice.
Ability %o enunciate and proaounce words correctly.
Develop a strengthened "sentence sense",

Ability yo avoid excessive use of inter jections and
connectives,

Oral Functional Items

Ability to take part in class discussions,

Ability to extend and enrich the experience of the child
throuvgh literature.
Ability to participate in dramatization.

Ability to talk informally in conversation.

Ability to observe common courtesies in conversation.

Ability to tell stories to entire class.
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Ability to enlarge voeabulary.
Written Technical Items
Develop increased ability in "sentence sense".
Ability to use capital letters correctly.
Ability to punctuate correctly.
Ability to make paragraphs.
Ability to use correct manuseript form.
Ability to maintain correet grammatical usage.
Ability to enlarge vocabulary.
Written Functional Items
Develop ability in letter-writing.
Ability to write short compositions of from three to
five sentences.
Ability to make one paragraph summaries,
Grade Four
Oral Technical Items
Ability to enunciate and pronounce correctly.
Ability to think a sentenee through before expressing it.
Develop the correct use of forms stuiied in previous
grades.
Ability to speak with suitable piteh and tone of voice.
Oral Funectional Items
Ability to use the dictionary with ease anéd accuracy.
Ability %o participate in dramatization.
Ability to enter into topic discussions of interest with
ease and flueney.
Abjility to compose from three to five related sentences

on a chosen topie.
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Inereased variety of words within spoken vocabulary.
Ability to improve story telling.

Ability to establish a closer relation between language
and other school subjects.

iritten Technieal Items

Ability to use good form and observe the rules of
punctuation and espitalization.
Ability to use correct manuseript form.
Ability to comntinue development of "sentence sense”,
Ability to use correct grammatical forms of words.

Written Functional Items

Ability to write varied forms of letters and address an
envelope.

Ability to write with connected suceession of paragraphs,
Ability to make and know the purpose and value of the
outline and summary.

Ability to make good beginning and good ending sentences.
Ability to find own errors and correct them.

Grade Five

Oral Technical Items

Increased ability to use clear-cut sentences organized in
logical sequence.

Ability to use correct forms of words.

Ability to continue development of elear enunciation,
pronunciation, and right intlection.

Ab1lity to continue development of a natural pleasant

speaking voice.
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Oral Functional Items

Develop creative ability by making observations and
telling personal experiences.

Ability to speak with ease and flueney.

Ability to enjoy and appreciate good literature.

Ability to improve three-senience oral and written stories,

Ability to be a good listener.

Written Techmiecal Itens

Ability to use correct capitalization and punctuation.
Ability to write a paragraph correctly.

Increased ability to use clear-cul sentences organized
logical sequence.

Ability to use correet manusceript form.

Increase voeabulary.

Ability to use correct grammatical forms of words,

Written Funetional Items

Ability to write a play, story, friendly, or business
letter, song, or poem.

Ability to use correctly all mechanics of writing.
Develop ecreative ability in writing.
Develop ability of working over first draft.

Ability to improve sentences and pareagraphs.

Grade Six

Oral Technical Items
Ability to observe forme in good language usage.
Ability to use correct pronunciation and enunciation.
Ability to use good "sentence sense" in good sentence

structure.

75

in



4.

1.
2
S
4.
5.
6.

1.
2
S
4.
5.
6.

1.

Ability to

76

learn the parts of speceeh wholly as a means

of more intelligent attack upon errors of usage.

Oral Functional Items

Ability to
Ability to
Ability to
Ability to
Ability to
Ability to

liﬁerature.

use content to be used.

talk with enthusiasm,

observe common courtesies.

be a good listener.

use the library.

improve story-telling and choose good

Written Teechnical Items

Ability to
Ability %o
Ability to
Ability to
Ability to
Ability to

ugse correct capitalization and punctuation.
enlarge voecabulary.

use goodl "sentence sense".

develop correct grammatical usage.

make a paragraph.

use correct manuscript form.

Written Funetional Items

Ability to

formulate and use simple outlines for

stories and reports.

Develop skill in simple business and soeial correspondence.

Ability to
Ability to
Ability to

write short themes.
master the needed rules of punctuation.

develop creative writing.
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CHAPTER V
CORCLUSION

Ags g result of this study of the objectives of English
teaching, the writer feels that she has gained valuable and
profitable information and experience in the manner of
formulating the objectives as to grade-placement and the
desirable objectives to be taught in the elementary grades.

There is need for further research and constructive
stuly in the field of formmlating objeetives of Inglish
teaching in the elementary grades. Certainly, means and
methods of measuring improvement in the oral and written
compoaition are needed. Until reliable measures are
established, personal opinion must necessarily serve to
estimate improvement.

In Table I to VI inclusive, the writer has attempted to
show the desirable objectives to be taught in each grade ani
the logical time to present each objective at the specific
level by means of the frequency of mention of each objective
in each source.

The following specific ceconclusions were reached:

1. The objectives of instruction in IEnglish are far
from agreed upon.

2. The need for particularized objectives of language
insfruction can best be met by activity analysis and invest-
igations of errors.

3« The criterion of "social utility" for the various
activities composing the Inglish curriculum is assuming

marked prominence.
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4. A glven item should be placed at that grade-level
where it constitutes an important need.

5. A given item should not be placed in any grade be=-
fore there is consideradble hope of its being understood and
learned.

6. Many specific items must be taught in several grades
in order to insure thorough mastery.

7 Oral and written expression should be so tasught as
constantly to compl ement and reinforce each other.

8. The Inglish ecurriculum must maintain a high standard
of good usage.

9. The curriculum must, nevertheless, be broad enough
to recognize acceptable current changes in usage.

10. The relative difficulty of all items, regardless of
type, must be constant from grade to grale. :

11l. Standards are cumulative; they should be few but
consistently carried forward.

l2. More emphasis is placed on oral than on written
Inglish.

13. Agreements and differences were fourmd to exiat.

- l4. Language and composition were closely integrated with

otlier subjecta.

16. Activities hold a prominent place.

16, Continuous individual growth ig the standard or
goal of achievement in elementary Imglish. ';
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