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A C ITIQ.UE OF T1 E OB ECTIVES 01<' GLISH T.EtlC!iI11G 
IN THE ELEMENTARY GRADES 

IIITRODUCTION 

The decade bet~een 1910 and 1920 represents the period 

of active development of plans for putting the sele ction of 

textbooks on a more scientific basis. A perusal of educa­

tional perio icals in the l atter half of t f1is decade shows a 

considerable number of articles devoted to the probleme of 

1 

electing and judging textbook2 and courses of study. If we 

judge interests in terms of number of articles and books we 

uhould be led to infer that the last deeade, 1920-1930, 

1-.epresents a further and. considerable advance, for in this 

decade several books on the subject appeared, and the ma~azine 

articles increased approximately t hree-fo1-d. 

In the objectives of English teachine we see most clearly 

t h e attempt to adapt the school s to the changing character of 

the school population, but witl1out carefully selected and 

worked- out details to hold cumulatively from grade to grade 

the finest sta tement of what ought to be done is of no 

i c:unedia te help to the t eache1•. 

It appears t hat t 11e important t hing in the objectives of 

English teaching is t hat there be se~uence, correlation, and 

cumulative holding. The exact gr ades to which i t ems are 

assigned are less important. and depend on local conditions 

and other factors. 

Uniformit y cannot be found in textbooks, courses of otudy, 

nnd standardized test s because t h e authors have different aims, 

111ethods, and purpo s es. The objectives may differ to a large 



xtent bee· :we of a pa ... tic l r oh· acer of th 

school population. Tnis disag eement m y be caused by a or 
a nurobor of rea 0 ons • such a c ontrant ing philosophies of du­

e:ati on1 mobility of school popll·-tion . or d crease of elementary 

school popu1a.tio • 

In a report of Engli~h usage under the direction of Dr . 

L. J . O' Rourko , Charla H. Judd1 mak s he following tatem nt , 

'The contention o the report of the study , th t tho ossent1al 

princ ipl rs of usa6e can be asc rt ined and ean be ar1•anged in 

a a quenoe calcu t d to p od.uc greater m stery than is at 

pr sent attained , seems to m fully support d by h findings 

ot th rouearch pro5ram. " 

Ir Eng11 tea ers in a ce ~1ve grads ·ill cone ntrat 

th ir ooc ing upon cortai:n ooleoted. phases o.f English and. will 

insure mastery in each grad. 0£ th ,Principles assign d to it,. 

pup 11 111 l.carn, much more co pletely than they now do . corr ot 

way o £ s .P :ine and writing English • 

The textbooks 011 ethodo o teaching English , the mo t 

r presentativ courses 0£ ·tw.y in English, and. he standardized 

tests in l'lnglish e aonsiderod import nt tools, and a.eterrain 

to a great extent the outcomes or the obJect1 es of .Engl!Sh 

teaching . 

:the purpose of thi ... study ls to formula t the· obJective 

of English te ching from a leoted. aou:ro s, including textbooks 

on methods of teachi F..nglis and most rec nt and repr ent ti 

l ., L. J . 0' tourke . obuild.!nt; tho Et:1gliah -Usage Curriculum to 
Insure Greater Mastery of Essentials • .P • III -



eow-ses of r!tud.y r,w1. to p:co.:!cnt a:n aocurrm.latlo:n of thef~e dif• 

.f'erent objectives which s.hov1, first,, the nu.1.11ber of d.esi:rable 

abilities to master, and second. to sh.ow the logical t.!me to 

present these objectives a.t the var.J.otIB levels of the elementary 



C TEI I 

THE J ~TllOD USED Ill COLLECTING THE OBJED IVES 

The first step in making this study on the obJectlves 0£ 

lnglish teaching was to make a survey of all avail ble material, 

This included textbooks on methods written by specialists in 

1,he field of English and the most representative c ourses of 

stuiy from outstanding school systems. From these materia l s 

the fo llo d textbooks and courses of stu:ly were selected for 

the analysi s . 

l. Paul .c.Kee, L~ge J:.g ~ Elementary School , Boston , 

Houghton iifflin Company , 1934 . 

2. Thomas c . Blaisdell , ~ to Teach English , Gard en City, 

New York , Doubleday , Doran and Company , 1930. 

3 . Bernard M. Sheridan , Spea ing and riting 1!..'nglish, 

New York, B. H. Sanborn anl Company , 1928. 

4 . Julia. H. Wohlfarth , Self- llelp ethod.s of eaching 

$pglish , Yonkers- on- Hudson , Ne~ York , World Book Company , 192'7. 

5.. Oklahoma. , Course of Study .!a Language ~ for 

Elementary Grades , St ate Board of Education , Oklahoma City , 

Bulletin 193 8 , ro. 5 . 

6. Virginia. . Tentative Cour 0 e 2.f.. Study for Virginia 

Elementary Schools , St ate Board of Educ at ion , Richmond, Virginia., 

Vol . XIX , No . 5, 1937. 

7. Fl or id.a . Course £f_ Study for Florida Elementary 

Schools, I , Grad.es I - VII , St at e Dep t ment of Public Instructio,n . 

Tallahassee , Florida , 193 • 

8 . Baltimore County , Maryland. Public Schools , Course 9.£. 

Study in Reading t Literature , Composition , Grammar , Spelling, 
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and. York, I11e .. , 19 ~':.7. 

The textbo on od.r: o:f t English the 

:tn chro:nological o:r:dE::r. 

By a eri tic al examinr!:ti on of thc1 text'bookr-;1 and. courses oJ: 

ctud;/, rang:ing in fu1tc from 1927 to 1938, the vill~ite1· d.et<c;rraint5;d 

the frequcncir of men ti on o.f a.11 the objectives which bea:t" 

s::i.tion .• 

:r each gr•aa..e ari.tl all six grades combined o;f the elementary 

school, tne writ e11 mail.e .frequency lists to ii,.how the als of 

iirn tru.c t ion m.o f,t f:ce quent ly me:n t :1.onecL, and the number of t ir:es 

each was mcntloned. 

After the objectives were ta.bulatecl on separate sheetg of 

items were classified. and org1:1nized. aecortling to grad.e~1 in 

fables I. II, III, IV, V, and V!. It was impossible to get t.l:1,e 

exact worcUng ot ever? object.ive in every c:ise that ,;;0uld fit 

all the textbooks a.:n.d. COlU:Bes of stut1.y which contained esse:rrt:Lally 

the sa.me idea, ~so that the wz·ite.r had to tme her jud.gment in 

deter.m,inir.i.g sy:nonyoous e:xpr csslons. The list lor each e;nid.e 

could eas:lly have been extended, but it is the opinion of the 

writer that no objective, either st&ted or inferred, has been 

omitted.. Th ere is unavoictably a certain amount of overla,ppit:i.g, 

A doscripttor1 a:n.d -0haracterizatio.n o! the materials uset 

ls f;ive-n in the f'ollov:.i p riragraphs. 
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Paul I{eKee, .Lai1t~e.go Jll .~ ];lcJme11trtrrz S<;h99l. ThiB boo.k 

eontains 464 pages of which. l?art I, the I:ntro<:luction, and Pa1:t 

l:II, the l?1"og::ram in Composition, are concerned with English 

instruction. 11:he author gives the consideration of teaching 

techniques ruld a most eomple te ano. practical treatment based on 

the result i?J of recent scie11.t if'io research. This volume deals, 

with important problems concerned. with the improvernent of 

instruction in spelling-. composition, and vvriti:ng in the elemen­

tary school. It includes at least a notation and freq_u.011.tly 

an evaluation of important !)ieoes of r·ese&irch in this field., 

Tl1ro1..1.gh the entire volume the value of scientifie research in 

the solution of i:nstr11ct:lonal problemfd 12 held. paramount. In 

a.drlition, there is present a plea for the use of common sense 

:rather than su.perfi cial sentimentality in te~-i,ching children. 

:l:homas C. Blaisdell,, Ways .:!i..Q. Teach Thin book 

eonta.ins 556 pages• the first two parts deal with the teaching 

of oral and vwritten eom_ptH3ition, and the last y;art 7.v.i th the 

teacb.ing o;f appreciation of literature. It deals vJith the 

prinoiples upo:n which effective teaching of English mu.st rest. 

It d.oes not aim to present a definitely planned., carefully 

organized· oourse of study for any special field, although 

<lefi11ite references to such 001.u•ses are given. Its !Jll.t'£H>se. 

l%1ther,. is to present a helpful study of fun.o.ame11tals on 

which can be built xeally successful l'i:tl.glish teaching .. 

Bernard lll. Sheridan, Speaking and. Wri tine; English. This 

book contains 218 pa.ges and is divided. into two p ax·ts 1 the 

f'u•st pa.rt .is a prelimin&u·y discus Si on of general phases of 



inherent difficulties , diffioul ties of our o\ffi making , the 

problems of oral English , the problems of written English , 

'l 

pacific aims and limitations of elementary work , one-paragraph 

compositions , the mastory of the sentence idea, removing the 

spelling blemish , selecting titles for compositions , and cor­

recting and improving co mposition. The second part is a 

detailed description of the as igrunent of work by grades . This 

textbook has very good organization , definiteness as to objectives, 

methods , and materials for each grade , d.efini te limitation as 

to content and in general is progressive in principles . It 

ould be a valuable book for any elementa.i•y teacher to add to 

her library of professional material , as one could not fail to 

teach children the functi0nal objective processes of Inglish 

by .t"ollowing the procedure of this textbook . 

Julia H. Wohlfarth , Self-Help cthods £! Teaching English. 

This book contains 294 pages . and is d iv ided into twelve chapters. 

The purpose of the book is to help teachers to improve their 

classroom procedure in English . This book seeks to offer a 

basis for the definite , systematic, and constructi ve study of 

the problems involved in ro tei•ing the most social of all 

activitiea-- the use of language as a means of communio tion . 

The general topics dealt with are: first ste.Ps in compos i tion, 

the teacher, the textbook , and the pupil , self- help activ ities, 

correct usage , oral language lessons in the third and fourth 

grades , written composition in the third and fourth grades , 

composition in the fifth and sixth grades , composition in the 

higher grades , informal la.ngua.ge teaching , composition standards 

and oasu.r scales, and grade objectives in English. 



Oklah 

222 pages devoted to the .tudy of 1 ,uage ard 

con in 

mposition. 

8 

Only mate.rialv of proved soeial utility value were included 

and these iere organized into hat 1s believ,ed. to be a. simple· 

and. easily followed graded outline . Three jor divisions 

ar pr sented: {l) Oral composition , (2) written composition . 

and(~} m chanicu . The three divisions appear at each gr ,. e 

level , p.r• ceded by a liot of 11 0utcomet to b E.."\:pected" from th 

work in that part1 lar grade. Each of these is broken down 

into the instructional jobs ,hich the pupil.s o! that grad are 

exp e.cted to learn to do . 

One should not get th impre sion that .the i nstructional 

Jobs as listed in th graded outline a.re to be regarded as 

grad standard..., , sinee no one knows just Nk t a p pil should 

accomplish at each grade level , but are to be regarded r tner 

as a. sequence of .jobs to be undertaken . 

Virginia - Tenta:tiv e Course 2!_ St\Uj.l !E.£ 1rgini~ Elemen-
-

. tarr Schoo , - VIII . In out l ini · the scope of ork ------
for tho Virginia curriculum . 11 c.enters of interest" are eleet d. 

to serve as ma.Jor limitat ·ons for t l e rk of each grade . Four 

criteria were e. ployed aa a basis of selection . 

~he c ter of int rest ahould exert igniticant influ­
e c es on tho nmctiona.l ph, sen of social life. 

Th re · should be numerous objects and activities 1thin 
the area ot the oonters ot interest that are of interest 
to the children on th level for b. teh the center of inter st 
serves as a limitation. 

There should be udequat instructional m terials of 
su5.ta.ble dif!'ic lty to develop the center of int rest on 
the l evol .ror wh.i ch 1 t serves as a limitation. 

The center of interest should provid £or maximum 



growth ot desi1·rible tiono ept:J ai:1<1 s.r10ulc1. offer O.QI101~·tu11i ty 
tor pa.rtici!Htfion by the pupils in socially significant 
undertakings .. 

The centero of interest and .Points of enphaais derived 

from the major f\1.n.c tions indicate the scop.e of work . .for the 

respective £Tades • 

.li\nglish is integrated in the langus .. ge arts, us mg langunt;;~ 

in oral and creative expression and suoh functional gro.mrn&r as 

may be necessary to meet tho e~pressional needs of children. 

Flor id.a - Course .Q1 Study ill Florida Elementary; Sahoo1s. 

this course of stud.y has be.en built in conformity with certain 

i'.l.efinitions and princ,iples of edu,ca.tion: 

HJf.ducation .is the process or c ontinu.ous adjustment and 

growth through worthwhile experiences whioh fit the individual 

both to live abundant~y and to serve society to tho maximum. 

ttLearnin.g is the process of as.simila·tion. of the expe:riencem 

?l.eoesaary to eu.uoa tional growth. 

0 Subjeet-mattor is th.at part· of the gz•oup cultu.:re which ia 
2 

· employed 1:n for1nal education. n 

This course of stud.y is organized. by grf:'.d.es to encourage 

integration of subject-matter from the various fields. 

Close .relati onshil) 0£ the work of all grad.ea is necessary 

for the harmonious and continuous gro\~h of t_he child.. The past 

experience of the child. a.ete1.•mme his present needs and. abilities,, 

1. Vil:•gi.n1a. - Tentative Com•::H3 of Study for 'Virginia li.J.ementa.ry 
Schools. p. 15. 

2. Florid.a ... Course of Study for Florida Elementary Schools • 
.PP. 5 .. 6. 
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h:ts 

CJL'iene e is neces~ary. Lik:ewise, each ,6rade should. 

~..nt5 GJ.pate the next stago i11 the 

Tho content of thin course of ic:li;ud~r was selected. and 

hel_p t; oachEri:s s to ve eff ceti ve direction in the development 

and. fixation of E:kills a.ncl info rrnr:;, tion thrd pror:1ise to be of' 

i:,;omewhat perrnanent va,lue, (~5) vJill encouraf~e .modif'ioation~ a1n 

:r:evi si ons of m;;;,ter ials to meet lo col ntrnds, and. ( 4) will en-

Baltimo.r:e - :r.he J3altimo1· e Cuurr"e o.f Study devotes seventy-. 

l'lil'le .r;, ages to composition in the gri.mary gracles arid comp ositian 

~,i;no. gr amm.a:r.• in the intermediate grades. 

In the primru."y gr2.des this cou:1'se states the aims, matoI'1al~I 

and method inclL;.id r:1c,u.r'ces of material, types of expression 

awl tcchniq,uo, oral com31osition, v:r:ritte11 c,xiposit:l..on, type le.r-;~;:or1s, 

tentative star.dard.s in written coc\pOBition, anll a tentative l:i.at 

The Ut)'"'er .c~rades in th.is courae ,?ives the aims. materials ~~ Q O • 

l'cn' oral m1d written composition, letter writing, writing 

_position, technique ino l ud ing sentence, p a.rag:t•aph, cr·i t icHrn1 

and corI·ection, tentative Btamard.s and minimurn essentials, am 
scientific tssti:ug .fo::r• oompos i tion ability. 
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CHAPTER II 

SURVEY OF "S~, CH S' U.O I ES 

Recent develo pments in the English curriculum have tended 

to make the statements of outcomes and ski l ls much more specific 

and ob jective . The Curriculum Commiss i on o the National Council 
1 

o Teachers uf Lngl i sh pr esented a care .ful ly formulated sta te-

ment of s tandardn of abi lities in the creative, eommunio t tive , 

and corrective phases of English ins truction. Newer courses 

of study an,9- textbooks i nclude much material indicative of a 

recognition of the need fo r urthe r specifica tion of skil ls. 

Much more needs to be done l ong these lines i n the mo r e exact 

detenn.ination of the particul ar sk ills which tt.t;pear to carry 

the burden of ro c i al usage in language . 

Modern statements of l anguage objectives emphasize the 

social utility point of view. It is general ly bel ieved today 

that the functi on of the school i s to provide experiences fo r 

the child which will enable him to live more effectively i n 

the worl d wh ich he is noii an ill ultimately become a part . 

This suggests that the pl ace to secure sugsestions anu i nstruc­

t i onal ma terials to provide the child the se experiences is 

largely in the worl d of the pr sent day adult . The studies by 
2 3 · 4 

Fitzger ald, Ho rn, and , ilson o f' objectives of i nst ruction 

l. W. Wilbur Hatf1el d, An Exnerience Curriculum in English . 

2 . J. A. Fitzgerald, nThe Vocabulary of Children's Letters 
ritten in Life Outside the School", Elementary School 

J ournal, XXXIV (January , 1934), pp . 57- 69. 
3 . Ernest Horn, Basic riting Vocabulary , 

4. G •. M. ,Ulson , "Locating tht:: L n •uage Errors of Children" , 
El ent~ §.2.bool J ournal, XXI ( De cember, 1 9 20 }, pp . 29 0- 296 . 



in lish h ~e 0 ener~ly s 

I!Oi 1ever, m 

e ev· 

~ of hese udies e obJ ctive · ppe· 

..... T'"""""' o:r atr select.eel group 0£ uppo edly 

er LUl in 

in t2 .. e · da. ly l fe . For 

exampl, Bobb·tt5 seeured e 

Lo- J.1\ng lea. Zook6 cheeked upon e opinions of 

obj c ivea in course o£ study. 

Some t, n eo.'l e 1~ce si · erre 

ies of a.dul modern metJ od of alyz ng the J.Anguaee 

and of n to discover ili ies ~ i r lly functi n 

in JJ.fe i io:is. .eve 7 co iled the voe ul y used by 

children in eme wri't ng. Fitz;ge1• d8 a.na.lyzed o an 

31000 let C 

fe · nc s i 

ws,11 

re i. 

5 . 

6 . 

7 .. 

by 

c nt nt., fo 

num:y er 

Sp 1 i. 

h :ve 
vocab 

t mp to discover d -

lus. ornd· e,9 ~orn.10 

extensiv :v stigations 
ie of .ul ts and eh l.dr n 

, " Vocabulary o-f Children's Th 
1cs1s, Unive .sity o~ Ic~ , 1924. • 

e. J . A. Fi geraJ.d, op. cit. 

o. 
10. 

11. 

~Wal-(:! L . ThorndikJ , - e J:aa.chers ·iord Boot,, 

st norn, op. cit.. 



l 

foKee12 says: 

There are two things which the teacher should know 
about the selection of the items to be taught in any given 
subject . These are: ( 1) tho philosophical point of view 
be.hind most of the resea rch which has sought to select the 
content of a civen elementary school tiubJect; d. (2) the 
results of the research which has been carried on in order 
to Fake the Delection of that content scientific. 

Probably the most workabl ano the nost widely applied 
philosophical point or view for determining what should be 
taught in u given sub jcot is the theory of social utility. 
Stated in its simplest and briefest form this theory holds 
that what ever is t aught in school must be o:f importance in 
life outside the s chool. Furthermore, t his theory recognizes 
the idea that the school d.oes not have the time to teach all 
that could be learned within a given oubj ect, and that equal 
value is not placed upon the various items of that subject ••• 
For purposes of school instruction t his means t hat the items 
within a given sub ject have relative value and the school 
should teach first and most completely those items that 
have the greatest value . 

Language usages are in a constant state of modification . 

The characteristic which distinguishes a live lan.gu e .from a 

dead language i s the fact that the former• is responsive to the 

demands of the current social conditions . That English is 

d intinctly a live langua ge io shown by the fact that it is in 

a constant state of change. 
13 

Harap says, ''The s ch ool curriculum i s conutantly out of 

adjustment with its environment . " This lack of adjustment 

operates in t ~o ;ays. The .first of these result., in retaining 

in the curricul'I: much that is obsolete . The second is the 

failure of the curric lum to eep up with the changing demandS 

f aociet an to ar:i.ticipate these demaruls . 

12 . Paul cK.ee, La.11guage in the Elementary School , .P • 45. 

13 . enry Ha.rap , Tne Technique of Curriculum ~~aking, p. 55. 
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l4 

d. curr t cour ~es or tud.y d.i agree widely 

us to ins true ti onal emphasis and eont t. numerous anal.yses 

of textbook and curricular content i ndloate c ah emphasis on 

anguuge and gra r skills which are no longer needed. or are 

infrequently requii .. ed by the demand of modern life . The err ot 

ot this situation 1 s revealed. in the confusion o t th minds of 

utudents moving from one school to another using f iret one t x t.-

bo k and then nother . 

Correlation of tho obJeotiveo of lish skills · 1th the 

content subject-matter provides th proper basis and .otivation 

fo activity . Language skills have no foundation o.f their own 

but rest upon other bJect- matter for their development and 

use . Language is no t a subject atter field but a highly inter-

v1oven fabric of Skills ·thioh e perfected and uoed in deali118 

ith other subject-matter fields . 

The correl ation ot gl ish skill s w1 th ·ubJect- matter 

content for inatructional purposes makes it more likely that 

the skills ill be introduced and used in life- like situationa. 

',hen the leo.rner feels that the s ituation is real , the motivation 

is gre:. ter and learning is more effect1v •14 , aud.o eBroom15 

atatee that letter- writing may be taught in isolation or may 

be introd.ucod. purely on the basis or 1 ts intrins ic value , but 

1t is more effective \tlen it 

ual's own activities . 

made to function 1n the individ-

14. arry G. 'iheat, ...lL aycholoey 21, t ne I!.'1.eme11 tary Sohool . 

15. aude Broon , The ourse of Study in \'ri ... ten Composition 
for th Element ary Gradea . Univers it¥ of Io ,.,a ·onograph 
in Education , First 'eries, o . 10 . 
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he so ci al-utility theory of the objectives of fuglish 

tea ching , if a ccepted, i mplies that the school shall provide 

t he child with c ontrol over the most important social si tuationa 

vbieh he meets as a child and as an adult. Importance of the 

language skills is defined generally in terms of frequency of 

occurrence and in terms of cruciality or great social significance 
lo 

even though the frequency may be low. Paul foKee stresses 

this principle in his recent t extbook, Language la the Elemen­

tary School. The fact that letter-writing i s one of the most 

vital forms of written expression makes it very i mportant in 

the English curriculum. This principle in its general acceptance 

a.nd ap plia-ation in teach ing the objectives of English ~ould 

mean much grea ter emphasis on t h e soc ially important oral 

language abi litiesr and a great deal more on such writ ten 

language abilities as letter-writing in the elementary school. 

Frequency of usage alone is not an adequate criterion of' 

~iocial importance. Applying the social utility principle to 

language curriculum implies that instructional emphasis should 

be measm• ed in te1."ms of the relative social importance of the, 

language usage. The more frequently a skill is utilized, the, 

more important it is that it receive adequate instructional 

emphasis. However , fre quency alone is not enough . The impor·­

tanoe of a. skill must be measured in terms of its cruciality 

am it s d ifficulty .. 

In general. there is no adequa te, obJective ne asure of 

16. Paul mKee, op. ei t. 
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orueiality. A survey made by Leona.I'd 17 of t he reactions of 

peopl e to the relative undesirabilit y of certain incorrect 

usages is one t ype of attack . 

Definite points of view for the establishment of l evels 

of l anguage usage have been proposed. One poi nt of view assume 

t hat a cross-seetion of common socia l usage is an ade quate 

criterion for deciding all debatable l anguage usage is ues . 

~uoh a procedure may reveal the directi on language uses are 

taking in response t o socia l pressure , yet the effect is some-

Jhat disconcerting to t he average t eacher . as f ound by Greene. 

It i s believed. tha t the uncritical application of th e soc i al 

utility point of view to the devel opment of the l anguage cur­

riculum will resul t in lower ing t he general plane 0£ language 

18 

usage. ihile it i s certain that gli sh mm t be in a continuous 

·· tate of adjustment to the demands of good. social usage, it is 

a l so true that t he1•e must be cer tain leavening forces tending 

to prevent the too rapid decljne of these usages below the level 

o f social acceptability . It seems that some type of objective 

standards of usage for English teaching mus t be established , 

and th t these standards must represent relatively h i gh levels 

of c ontrol for the purpose of stimul ating better and more 

effective expression. 

The social i mportance of let t er writing shouli place it 

high in instructional emphasis in the elementary s chool. A 

17. Sterling A. Leonard , Current ;E;nelish Usage. 

18. .. arry A. Greene, n1mprovi11g the Elementary ~lish Currioulum.11 

Elementary English Review, XII, March, 1935, P.P• 74-77. 
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pract cal .rec hnition f the importan.ce ot this titatcme t 

would _produce a ma:ckcd shift in the instructional emphasis on 

language in the elementary school . Teachers in the elementai•y 

s c hool wi l l find in letter- writi ng a high concentration of 

skills dealing with form , spelling . pui1ctuation . capitalization. 
19 

and paragraph as well as s ent eno e st u.cture as found by reene . 

Th erefore , it shoul o. rec eive great emphasis i n t e elementary 

1achool l anguage inst1•uction . 

The fact that tho writ ten ani oral expression of the sa.n e 

i1dividual s on the same subject are different in v cabulary and 

in structure shoul d be recognized il1 instruction as they are 

found in the objectives of English teaching in each particular 

grade of the element ary school . The rel tive fluency of oral 

and vritten production is observed in _pupils at vo k ·n the 

language class . Lower grude children, han· icapp d. appai•ently 

by the ate cha.ni ca of writing . spelling , and. form , ill write 

brie f and inoo 1)1 ete statements of t pi es on vh ich they will 
20 21 22 

talk at length . Studies y Betts , Gregerson . and. Jak e an 

19 . llarry • Greone , 111rhe Soc ial Imp rtanc-e f Cer tain Vari­
ati ona in Usage in t he }, echanics of English", Study i n 
P ogress , r em ntary ·1 wliuh nevi v, , XIV, October , 1937 , 
p. 22. 

20 . E. A. Betts, 11.Ail Evaluation of Certain Tec hniques for t ne 
' tudy of o~al Composition 11 , Studios la ~ uection , IX. 
lumber 2. 

21 . Al.fred J. Gregerson, 11 The Relative Oral and. Wri tt en Language 
.Abilities of Cer tai n School Childrenn , Unpublished master ' a 
thesis. 

22. Frank rl . Jakeman , 11.A Comparison of t he Oral and 1r i tten 
Vocab laries of ertain Elementary School Chil drenn , 
Unpublished master's thesis . 
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!'.;.how t.ha.t n 11 cnil,lren aro auk d to write an to t1poak on 

the samo topics they use almost tv1ico as many running words 

in their oral compos itions s in their ·1ritten proctuctions . 

~hey also use nun rous words in thoir written exp:ee Eiions 

i.!hich do not appear a.t all in their oral c mpos itions . 

Skill in language exprerrnion is so much u part of the 

to al li e activity of the child. that it i tou much to expect 

that a ·ri~ peri of ilstruction in the c l assroom in the 

elementary grads •1ill make it p .1.illaliOlltl, e fective. 

~h p pil m s · e co stru1tl " timuJJ: te:d. to mace tho tra.ns-

e11 f .r1is lcU1g-uage abi li ti s .from "' " i sh cla.s ·es into other 

sub jeo ·s . 
23 

Blaisd 11 sa¥s: 

Tllo teachi:ng of .&· lis 1 should do s eve al things for 
boys and girls . Firs t, it should give them considerable 
pone:c of self-o 'prc::rnion ; ·1at is, .Power to think clearly 
and to say sim_p l y and effe ctively, either orally or in 
-. ri ti. , ,,l · tever t11cy have occat:ion to say , b t rima.ri l y 
to express their own thoughts and feelings . Next, it 
nhoula. give th em power to app ec iate lit er ·:1. ture; that is , 
power to get fro m the pr int ed page all that was in the 
author's ·lind an heart \.hen he \'JuS writing , rnucn of v1hich 
is not in the words themse lves but is bet ieen the lines-­
suggested, not said . ~,in.ally , it should c:S ive t em habits 
of accuracy in both oral and ~ri tten work and so t hor ough 
a ma. ·tery of a small oody of grammatical , 1d rr etcrical 
principles t hat ea ch one will be able to say with confid.euoe, 
11 'hat is r i ght , ru1<1 I .kno it is r if;ht . 11 

24 
Driggs say , 11 0ur l anguage i ll be most effectively t aught 

only a it in taught fr~m the living viewpoint- - t'ught , not for 

t e sake of itself , but rather for th sake of s rvice--and 

taugh t by truly d.emocratie method.a . n 

2~ . T. c . Bl isdell, \·ays t o Tea ch Englisq, p . l. 

24 . Howard. I . Driggs , Q]!: Living Language • .P • 1 . 
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Drigga wou.ld hP. vc l m1gu.Bge ta lf.J'ht as Eneli sh is , a..-'rld. not 
25 

as it vas . He st tes, ''Lunguage i s not someth ing static , 

it i s dynamic . It lives and grows . It 1s ever chan.,.ing to 

re.fle et and shape the changing tho1.1ghts a d. eelings f the 

people that crea te and use it . It br eat:.1es their spirit; it 

is the chi ,f 1ne ium th1•011gh which their in ividual and oocial 

. ction is directed. If our· cchools a1·e o be of any force i n 

0uHling the speech he.bi ts of our• pe op l e , they mu3t deal directly 

with t 1ic livinf, • grov. inu speech. Our 1:-mg,la.gc nust be tauwht 

not a 8 s onethh1g devc OJ) e , 1)1..L~; u s societhin~ conc t nntl · in th 

pr ocess of nvelopment . 
26 

M.cKee says: 

At t he )resent time in the element ry school' s prog1~am 
in composition is in r a ther a chaotic state. There is 
lack of ~6reeP1"nt conce1·11i ·.,d:1at ohoul<i. bo tuu6ht . There 
are also wide variations in grade- placement and rnethods of 
tea ching. In addition , many i, e.xt books [.l.Il.d. c ourses of s tudy 
are encyclopedic in the sense that they ask children to 
lea rn an impossible number of items and to reach impossible 
s t andards of a ch ievement . Probably this condition is due 
to a dearth of objecti e d.ata concern.in£; the items 'Vhieh 
cn ildren should learn in compo s ition, the grade place:Jent. 

f t ~1ese it ens , anc. the sta11d.a1"Cl.r# wlu.ch _p 1,Pils n ... 1 reason­
ably be expected to reach . At least there is not much 
ho10 for tlrn improvement c:f i nst_·uction i n composition 
until the specific items which children should and can 
r,1ast er a t varj ous t_; ' ade-lcvels are c.i ''co ver ed. 

Furthe1 more , tile oco,pc of tho n•ograrn in composition 
is changing. F-0r example , the inclusion 0£ new content 
subjects i n the elementary Jlll'riculum togethe '.vi th more 
progressive procedures in teaching these subjects have 
placed. new demt1.nde upon the cach:.ng of c n o.3ltJon . Like­
wise, such progressive factor s as activity curricula , 
functional languag , and. er · tive ·1;;1•iting off er gr'3 at pos­
sibilities for vitalized instruction in compo s ition. All 

25 . Ibid , p . 3 . 

26. Paul McKee, Langua~e in the Elementary School, pp . 161-162. 



this mo1%ns that -urn, toaoh of languo,go ildi chanelng r1~om 
the e.xol u.s i ve use of mo1' e or less formal clr i 11 (~ and class 
periJds to the wise 11t1J.izai;io11 of nti:t"t.u·al and wholesome 
aeti vi ties in which language serves a vital pu.rpos e. 
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CHAPTER III 

ACTIVITIES 

'lhen a child enters school he is already started in his 

use of language. He has learned. to use language in many 

situations . He has a vocabulary adequate for his simple 

experiences . He has some control over the sentence. With 

the many . wide , and varied experiences of nursery school, 

kindergarten,and first grade all of these language controls 

a.re increased. 

According to t he older type of discipline the burst of 

talk of the first grade child proved the weakness of the 

teacher . !!ore careful analysis shows that it was the direct 

outcome of the situation of interest in an a ctivity. Maturity 

is a factor in this wide experience of language. 

The most noticeable gain in language control is in the 

use of new words to fit new ideas gained. 
1 Jenkins says, n In 

learning the names of things the child at this stage believes 

that it is doing much more. It thinks it is reaching to the 

essence of the t hing and discovering a real explanation. As 

s oon as 1 t knows the name, the problem no longer exists." 

QUoting Gertru.de Hildreth , 2 "Every teacher of young 

children realizes that to the young child t he living process 

is a lear n ing process . He is educated more by what he does 

a..nd says that by what is done and said to him. Learning is 

l . Frances Jenkins, Language Development in Elementary Grade, 
p. 23. 

,2 . Gertrude Hild..reth , Learning .ill Three~. p. 30 . 
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a functional proceas 1 the ou t ~ar. s ymbol of inner maturation 

c>f the nervous system, not pas "ive receptivity of admonitions, 

rules or precepts of teachers . n 

_s the life of the school has become more vital, Engl:ia h 

has lost its former artificiality in favor of its present 

functional use . Engli sh as it is taught and u ed in the modern 

elementary scllool has taken its legitimate place as an essential 

part of every activity mich occupies ohild..ren . 

The readiness in using the abilit ies of English teaching 

is h i ghest with activities within the scope of children's own 

understanding and experience . Realizing t hat learning takes 

place i n a total situa tion rathe.r than in isolated units , 

English used in every activity possible makes for greater unQer­

atanding of the aims or objectives of instruction . 

One may be sure that when a child wishes to talk or wr ite 

about something, the particular happening has seemed important 

to him . It was once true in the traditional type of school 

that the child was forbidden to bring his outside experiences 

into the classroom. However , since the value of social utility 

is a.n outstanding principle, the life inside the school has 

attained the natural unstilted quality of outs.ide life , and 

there has follo ~ed an i nterchange of experiences and feelings , 

tending to bring the child ' o day into a unified whole. The 

principle change with in the school wh ich has induced this is 

the increase in opportunity fo r natural social relationships 

among the children. Long has it been realized that certain 

,skills must be developed through practice . It is the belief 

that social and psychological understandings must grow in 
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mueh the same way. Just as childr n must ~rit sentences 

if they learn to use periods or question marks correctly , s o 

t h ey m1.1st be provid.ed rJith practice in so cial relationships 

through n atura l soci al sit u ations ·,hich form the founda t i on of 

the school life of today . 

It i s au amazing pictur e one get s in stepping i nto a 

modern o lassroom; it is one rich wi t h s ituations whi ch requir 

re a1 exchange of opinions and. shar :ing of plans . The room 

reflects the interests and efforts of the children living in 

1 t.. The d ecorat ions-- the beautiful blue curtains , t he p ictures . 

the bulletin boards , the blue vases , t he book-ends , t he deco­

rated easel, the open book shelf--all show the work of child:t,en. 

The very arrangement and kind of furniture suggest social use . 

Tables and chairs may be all pushed back to give space for a 

t rai n built of blo oks , or t he dramatizati on of a story . A 

corner of the room may be a library , a secluded spot for boys 

or girls who wish to read or write by themselves~ or an art 

corner f or the easel and the necess ary mteria l n eeded to 

develop some interes ting unit for an individual ch ild. or 

_particular group . 

These objective observa tions arc s i gns of a creative and 

active life o~ the chi ldren i n the group . It is a life whi ch 

has in cluded planning , and executi on of plans . It has required 

i scuss ion and the meeting of problems . Valuable time i s spent 

in conversation which is one desirable ability to be attained 

early i n. the s chool l ife of the child.. Above all , i t has 

developed the abi lity to express one ' s ideas clear ly for tht 

sake of t ne achie vement of import nt ends. 



One of t l e riche..,t activit sin developin __ , ab:111ty in 

oral expr ession of ideas is the conversation perioQ. It is 

t he time · her chil<lr en tell each other t heir experj enc es or 

bring i n other objects of interest . I n the classroom as in 

outside life- situations it means the s ocial sharing of ideas, 

the le rn ing to make one ' s en ntri but ion to t tie g rou.r . It 

bring about an nconscious building of vocabulary and g ives 

a . ett no for the a.evelopment of s ome of the mo st f ormal phas s 

of English uses . 
3 

cKee says , "Conver sation constitutes the most fundarren t l 

speaking activity in modern life." An examin ation o f life 

activities will ...,ho v tha t a wid.e variety of typ s of conversa.tion 

is employed . For example , there ar e conver s- tions carried on 

during introductions , at t h e d.inner table , in reading discussion 

groups , in public places such as post offices and libraries , 

during c onferences , and. d ur L'1g social or business calls . In 

al l these life- situations the abilities a.re not iden tical in 

re ui1·ements upon the part of t he _par ticipant. .Adequate train­

ing in conversation will cons ider all the important t ypes of 

'ituations which children do and will meet . 

• 

4 
' cKee says: 

Miss tcBroom' s analysis of the abilities required for 
adequate conversation is by far t he most c omplete recital 
of content to be taught . Her 11s t includes the fo llo wing: 

Pau l cKee , Language in !Q£ Elementari School, p . 178 • 

4 . Pal cKee , Ibid, p . 179 . 
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1 . Have something tot• lk about. 
2 . The ability t o be en t husiasti c during c onv er s ation . 
3 . .t knowledge of a ple sing voe bulary . 
4 . The a bi l ity to be a good l isten er. 
5 . A KnOVJlad.ge of sources of int erestin.,, at erial . 
6. The a bi l ity t o obser ve common courtesies in c on ... 

versation . 
7. The a bi lity to change t h e t opic of conversation . 
8. The a ility to talk without t .. e use of ma.nne r isms . 
9. A knowl edge of wh en and wher e i t i s no t appropr i ate 

to ta k . 
10. Th e a bi lity to mak e an int roduc ti on and t o follow 

u vith conv -rsation . 
11 . A knowl edge of conversation dur ing cal ls . 
12. The ability to carry on a business interview. 
13 . A knowledge of topi cs appr opriate to c ertain 

occasions and p eople. 
14 . The ability t o use correct spe ech t echnique s . 
15 . A knowl ed.0 e of how to get intere:::ting material . 

Thea fifteen abilities represent t ae content which 
childr en s houl d l ear n t hr ough exposure t o an ad equat e 
program in conversation . 

Just as each child in a classroom has an integral IR rt 

in the directioL of the activities and J:)'\.ll'poses which make up 

the life of the roor-1 , so does each room in the school play a 

vital role in the life of the wh ole school. Vital human 

experienc es whi ch characterize each classroom :now c.i1ara.ct e ize 

tne 10le school. Each chlld lea rns .from those both older and 

younger thau hims lf . 

Study of social and scientif ic material from vmich children 

gain impersonal concepts an general i zations hav e a large part 

in the proei•am of the school of today . Many of the same oppo.r ­

tuni ties for social participation are found in the act i vities 

sprineing from children ' s interests and. exper i ences . Many ot 

,he activities chosen in the modern sc· ool give opportunity 

for practice in certai forms of speaking and writin5 . The 

activity has met some need or purpose and the use of some 

form of expression of ideas or feelings has been necessary in 
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reaching that end. A typical. procedure in the modern school 

is that there is no drill beyond that essential fo r the accom­

plishment of the need . The activity may show the need of a 

skill which only rill will evelop , but is not in itself 

chosen fo1:• the sake of the d.rill or the skil to be developed . 

· ri 11 in it ems that no ed .fUI ther emphasis is given in periods 

separated fI'om the activity . 

, cti vi tics are in existence largely becai..we they are of 

interest and value to the children. They raoti vate the interest 

in the learning of certain skills which should be develop ed. 

The expression of feelings and opinions is an essential 

,Part of the mod.crn school [nd. English has taken a place as a 

fw ct lonine; vital tool for oro.l and. written e.xpressi on . Th e 

modern school er:iphasizes the social growth of the child.. The 

~ovelopmcnt of saticifactor social ~elation hips and psycho­

logical underBtandings among children depend upon adequat e 

ability ln expre s · ig ide s . The writing in i!lhi ch a chi ld. 

expresses his own feelings comes from situat ions .,hi ch make 

him ish to write or talk; hence the i11od.ern school is giv ing 

more at'tention to child.ren' own experiences . 
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err~ ·TEr IV 

CUMULATIVE OBJECTIVES OF ENGLISH TEACIIIliG 

The objE)ctiv:es f English should be unifor ~ y expressed 

in terms of the learner ' s goals. The spec·fic ., usable ab'lities 

to be d.eveJ.opeil i n English are determined by tho out com of 

the cumulative objectives found in this •tuly . 

The task of .9roducing objectives is a trerJendously large 

and cont inuhig one , in reality demanding the coop e1·at ivo efforts 

of man· individuals . Considering the largeness of the task to 

be performed and the training values to be derived from partic­

ipation in such an adventure, every teache1• of English in the 

elementary grades f3hottld plen to ene:::.ge at some time in some 

ph-se of the program for determining the objectives of Inglish 

teaching. 

\J. l . ,hart ors , a" one 0£ the fir st to make general use 

of the studies of errors, shortcomings, and difficulties as 

Bources of objectives , nethod of det ermining t he content , and 

,he specific objectives of th€ course in l anguage and e;rammar . 

An analysis of the obJectivos found in the sources used 

in the study , indicate that they fall into two main divisions; 

(1} t he objectives of oral English expression , and (2) the 

objectives of written English expression . Each rf. these t o 

a.i visions .1.S Gubdi v1d ed into t v,o )artE , { 1) tl e objectives 

which come under the division of technical items , and (2) those 

·1 ich c me umler the division of .f'unctional items. By oral 

technical items the writer specifies 8Uch objectives e.s (1} 

clear enunciation am pronuncia tlon ln all speech activitie3 , 

(2) pleasi ng tone of voice, ( 3) co r rect usaee of words, and 
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(4) goo<l eentenoe structure; by oral .functional items the 

'\riter specifies objectives as (1) choosing rontent to be 

use~ in a specific selection , (2) talki ng with enthusiasm in 

conversation , (3} observance of common courtesies,. (4) being 

a good listener. am ( 5) avoiding the use of mannerisms when 

speaking. 

In the objectives of written language and composition the 

technical items include (1) capitalization, · (2) punctuation , 

{3} correct grammatical usage , (4) an enlarge and vivid voca­

bulary , (5) definite use o~ sentence sense , (6) parngraphing, 

anl (7) accurate manuscript form . The written functional items 

include the one most widely used objective in written English, 

which i s that of etter-wri ting. Other it ems included in this 

group are: (1) keeping records , (2) filling in forms, (3) 

writing announcements , advertisements , reports , and summaries. 

{4) making a bibliography , {5) writing notes , memoranda and 

outlines , {6) creative writing , · and ( 7) theme 'lriting . 

Eaoh of the si.Jt tables that follow for each specific 

grade, aho s the items classified in terms of the plan out­

lined in the preceding paragraphs . In every case the state­

rnent of t he objective is not always in the exact wording as 

found in the source , but it i s inferred. or impli ed with the 

s ame meaning. 

Table I shows the objectives ror grade one listed by 

one or more o:f the sources examined . A mark or marks opposite 

an objective and t1nde1• a given source ind.lcates t hat this 

source 11'-'ts that partim:i.lar aim. Blunk place:J in Lhe columns 
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opposi to the objectives ind ic:ite that the ou1•ee appearing 

a t t he to f of t he c ol um.r d. ea not list sa id ob jective . If 

i.n th e ~, J:.>t..C e i n th column • :re t i1an on mark a.pp ea1· ~ , it s 

.~1 i:.ri · ·cut ion t..riat the sa i 1 o jective wa s listed. a s fr quentl3 

as men tio nu i.a the sour oe. 

This samo method. i s used to in icat e the o jeui;ivea in 

grades two . tlu·ee , f ur , fi ve , ·1d s ix aa ta.bu.Ju ted i:n 

'ables I I , III , I V, V , an I respectively . 

Evecy s urce i n Table I does not mention all objectives ; 

n oweve:r , in t ·.10 ins tan .... eLi every c ource of ~h 01·al tecnnic l 

items ment ions t \ 10 specific obj ct ives . l!o 0 e source li ts 

e11er., ob jective. 

It the o~ l functional ·terns , no one o' j ec ive is li stod 

'by e very S() Urc e . ThJ s m bo u to th c fact th at i n tabulating 

the items , t 11e inference or impli catio of the objective "·as 

too broad. to b e linked with a!'Q" other i tcm. Li 1-e\·Ji se , CJ on e 

ocurcc mentio n eve.y object iv e stateQ in the lit. 

Tv10 of t he objectives which are listed. in the vir itten 

technical item .... gre listed in every source . Only one suurce 

mentions every it om. 

l:To one ob _. ccti v e, or aim , t"' l isted in the v1r i tt en f lUlc­

ti ona l it ems by ev ry source and nei t her does any one o more 

f ou1·ce t~ rnent ::1. 011 cvc.r item lL.,t ed . Th gr at est num 0r of 

objectiv ee tabulated. i s ::i ix , f ound in 1icKee' s textbook . 

The objecti v es stat d are exc e edingly i 1portant in the 

, vel opt'.lent of or al and 7ritten languag e ar.:d composit ion in 

the f ir s t grade . Th f unc t ional i tems , both oral and written , 

are g •cater i n m.:mber t han t he technical items , ich is a 
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TABLE I 

OBJECTIVES FOR GR.ADE ONE 

,-t 
r-i § Objectives ~ 

<I <d 
1b en .,..i 
,J 'M H 
t ~ aJ (0 

,-t .rt 
:l i i::"1 {JJ 

Oral Ex.Pr eso ion 
A. Techntc al Items 

1. Ability to use a 
natural, pleasant 
tone of voice. tl 2 p 

,') 

2. Ability to en mei:.3.te 
and .Pronounce Hords 
correctly. 3 l 2 

3 . Ability to r ecognize 
a complete statement 
or q, ue st ion . 

4. Ability to pa.use at 
the end of each 
s.9oken th oucht. 1 2 

5 . Ability to form good 
Eng lish habits by 
drill. l 1 

6. Ability to learn 
correct usage of 
IVO:t'dS . ~ 1 1 

7. Ability to speak in 
clear, accurate, and 
complete sent enc es. 

8 AM.lity to avoid 
excessive use of and, 
bu.t t ,ma_ well. 1 

9 . Ability to make a two 
or three sentence 
story. tL 6 5 

..d 

.p 
~ 
(Xj 

t'-1 
ri 
..d 
0 
~~ 

l 

3 

3 

4 

1 

1 

1 

Total a tl.3 14 14 

B. Functional Items 
l. 4bility to state 

definite information 
about one ' s self such 
as name, parent•s 
name s and ad ress. tl 1 1 

30 

Q) 

%1 
ctS ~ 

o,-j aJ 0 
0 -~ rj 6 

-a •--' •..-l t"'d 

"° r1 +:, 
.-i ~ 0 ,-t ;., 
~ o,-j r-l cl 0 
0 > ~ P'.:l ~ 

5 3 15 

5 3 1 18 

2 2 

2 5 

3 8 

5 2 1 1 19 

1 2 4 

3 l 1 8 

2 2 2 2 2J. 

25 15 7 4 100 

3 1 7 
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TU~ F.. I { ontinued) 

r-1 ~ <I) 
r-1 § .µ d ci:, H 

Objectives <l) ~ a 'M m 0 
rd rd cd 0 A rd s 

.~ 
rn "M \..f ..ct "M .... -rt ~ •r-1 H r-1 m (..J H +:> 
a, (l,) ,s:: r-1 ~ 0 r-1 +:> 

~ r-1 ..Q ,0 ~ 'M r-1 ci:, 0 
,l'i i:q ~) > 0 > f-<.J PQ E1 

2. Ability to sense 
t he sentence a.~ a 
unit for exp1• ess-
1ng thought_. 2 3 2 3 2 2 2 16 

3. Ability to take 
part in a story 
play am dramati -
zation. · 4 2 2 5 3 3 2 21 

4. Ability to greet 
people pol itely 
and observe common 
co1.1rteeies . 2 2 1 3 8 

5 . Ability to listen 
c ourteouely and 
at ten ti vezy in an 
audience sitn.at on. 1 2 1 1 2 l 8 

6 . Ability to compose 
rhyme, and 'in,!;lCS 
about familiar 
ohjects an.a experi-
ences .. n. l 1 1 4 

7. Abtltty to memorize 
an6. quote pleasingly 
a rhyme or poeo • 1 1 2 

8. Ability to make one , 
t "'O, nd three sen-
tence oral stories 
gro ~int; out of 
experience. 3 2 3 3 3 1 15 

9. Ability to begin to 
realize the impor-
t ance of having Pome-
thi ng to talk about 
a11d to 'hecome ac-
quainted with dif-
rerent ,-,ay::, of e etting 
topics f'or con versa-
tion. ll l l 2 5 

10 . ·bility to ref'rain 
from doine all the 
talking. 2 l 2 5 
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T.IBLE I (Continued) 

Objectives 
,-t ..c: (0 
.-{ § .p m a, J:.-1 
Q) 

~ 
..... (U 0 

rd rd 0 ~ rd s 
Q) (/) "M t:i-1 .,.., •r-i •r-1 ri 
Q) •r-1 ~ rt qO f:.-1 .p t'l1 
~ aJ ..s:: ~ 0 rt .µ 
C) . ..t:r 0 rl a:l 0 

i::Q V. ~ fl:\ 8 

11 . Ability to c!.1.oos e 
a story interest-
i n:_ t.o the spe k ·r 
and th audience . 1 1 l 2 2 7 

l '> hi . Abili t~ to relate 
serie s of ideas in 
p.cop er e u nee. 1 1 1 4 2 1 10 

1 3 . Ability to enlarge 
voe a ular·y . 3 1 ,;; 2 3 1 13 V 

14. Ability to know 
:J our ces of good 
tori es. l 2 3 

15 • . Ab· 1 ·ty t UHe he 
telephone correct-
li,r. 6 9 l 16 

16. Ability to make 
announc cntr .. , 
explanations, and 
g ive dire ctluWJ . 1 2 

17 . Ability to make 
t , .. lkG , fil,e :chc.s , 
and l'eports. l 2 3 6 

18. '"i; ..: ., _ .. .) 

-i.lJ.;. .L.J.. I,\ to mt..intui1 
poise in Speaking . 1 1 l 3 6 

19 . Abili ' to o 1tr b-
ute to group 
lannirtt; . 2 5 7 

20 . bility to ask and 
ans ·;e1· ··.nt lllt, er.· 
questions . l 2 3 2 2 10 

21. Ability to use all 
forms of conversa-
tion in tellig et.1.tly . 1 l 2 3 1 l 9 

22. 1 bili ty to talk 
without the use of 
mannerisms . 2 2 1 5 

23 • .A ili ty to l ook at 
audience when 
OJ -ak ing. 1 l l 3 l 7 

24 . .Ability to form 
correct h ,blt by 
drill . 1 1 3 3 8 



T!i.BL 1': I (Continued) 

.-1 
,-1 i:::: Objectives (l) co 
'O rd 

(J) ijJ 'M 
(1) ·rl ~ 
~ a:, (J,) 
!!) ,..; ~ 
~ i::.q Cl} 

2 . Abi lity to oa.ke 
i r troc.uc t ions. 2 

Total 32 10 15 

II . Written E..-,:p res s i on 
A. Technical Item 

1 . .~ ility to begin 
proper names and 
s ente _cer wit h 
c apita l letters . 2 4 4 

2. Abil ity to pl !' Ce a 
period a t t he end. 
of e Pente ce • 2 7 4 

3 . .t b i lity to place a 
qu es t i on fl'lE>.rJc at 
t ne end. 0 f' every 
ciue st ion. 1 3 

4 . bility to place 
r er ·. od a.ft r 
numbers tor words 
in S.l)ellin& lis ts 
or any other list 
of 5. terns . 1 

5. Abil ity to us e 
c o rect _pnn ct 1-

a tion in a friend.-
l y note or letter. 1 

Total 7 L4 8 
. 

. 
B. Funct ional Items 

1 . 4.bil i t y t o vri t e . 

name . address , 
ana. name of school. l 1 ,1 

~ 
.p 
~ 
ro 
~ 
r-f 
...s::: 
0 . .,., 
> 

J.7 

3 

3 

11 

7 

. 
. . . . 

l1KLAHOMA 
lGIDCULTURi\I, & MFCRA~"ICA L COLLEGf 

~ -

I 
- ~ - · .I. 

0( T ~ 7 9 ?9 
a, a, ~ s •r-i aJ 0 
0 s:: rd E3 
.c •rl "M .,; r-f 
ct! tl() H .p ~ ,..; i:.. 0 r-f .. ..... rl ro 0 ~-
0 :> rxi ~ E-1 

1 3 

55 38 18 10 204 

3 l 2 2 21 

3 4 l 1 25 

2 3 l 11 

2 3 

1 2 

. . . . 
: lJ. ·:a. :o. 4 62 . ,, .. > 

; . ' . . . ' . . . . ' . . . . . .. . 
' .. . .. .... ' 

. . . 
' ' . ' . . . . . . .. '' . 

2 3 I 8 



3 

I ( Gon t · u a.) 

- · 
M ~ (1) 

..... A .µ a, ctJ H 
Ob jectives C) m H El •n d 0 

rd <d cj 0 ~ ~ El 
(I) lj'.) -rl ~ ~ .,.; ..... M 
Q) •r-1 H M oj t..O H +:> t ~ a, (1) ~ rl H 0 rl 
~ rl ~ 0 ~ •n r-1 a, 0 

pq !'./) ~ 0 !> l::Lf ;:q 8 
., 

2. Abl lit to copy 
sentences from the 
black board. . l .., 

l 4 "' 3 . Ability t o wri te 
1 etter s and notes . 2 3 1 1 4 11 

4. Abil ity to realize 
t· e importance of 
accura cy in 
spelling . 1 2 1 1 1 1 7 

5 . bility to make 
simple outlines 
and summarie s . 1 2 2 1 1 7 

6. Ability to fil l in 
for ms and keep 
records . n 3 l 7 

7. Ability to find and 
correct 011e 1 s error E 

in 11ri ting . 2 1 2 5 
8 .• .Ability to set up 

stand.a1•d.s and $3.J.) p ly 
tllcm to one ' s own 
spe ech and writing. 3 2 2 2 9 

Total 11 8 6 6 .. 2 I 9 3 3 58 
t 
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def'inite il.d.ic a tion of the trend of s ooial u sage in th school, 

as, ell as the need in out -of-school u ses. 

Judged by the results s h own in Table II,--the object ives 

for grade two of the elementary school,--only two of the ten 

oral technical items are listed by all the sources. McKee and 

uheridan mention at least one or more times, all the items 

listed. 

One ob jective in the oral fUnctional items is mentioned 

by all the sources ; however, no source includes all the i terns 

list ed.. 

Two of the obJectives listed in the written technical 

items were found in every source included. in this study. 

McKee is the on ly author who states every objective listed in 

this group . The objectives are very definite and well organized 

a s to their content. 

Only one objective of the written functional items is 

named in every sou.roe. The most fundamental instructional job 

in written composition is unquestionably letter-writing which 

is the objective named in every source. No one source mentions 

every objective. 

Of the seventeen technical items and thirty-two functional 

items , a total of forty-nine items in the objectives of English 

teaching in grade two, indicates that the fun ctional items we~e 

in greater number. There is a continued growth of the objectives 

stated in grade one. 



I.. 

. 
"' 

TABLE II 

OBJECTIVES FOR GR.ADE TWO 

r-1 

Objective r-1 & (I) 

Q) 
<d 
{1J ~ 

(I) '" i:,.i 
~ a1 Q) 

j r-1 ..c: 
i:q en 

Oral Ex:pr ess ion 
A. Techni oal Items 

l . Ability to con-
tinue correct 
usage in all 
grammatical forms. 6 1 4 

2. Ability to devel-
op a pleasant, 
natural speaking 
voice. 2 2 

3 • Ability to sense 
the sentence as a 
unit for express-
ing thought. 3 l 2 

4. .Ability to exercise 
choice in the se-
lection of words. 2 

5. Ability to use 
distinct enuneia-
tion am. pronunci-
ation. 3 1 3 

6. Ability to give 
orally a compos i-
tionmt exceeding 
t ee sentences. l 2 

7. Ability to develop 
a strengthened. 
n sent enc e s ens en • 2 3 2 

8. Ability to i mpro ve 
character! stic 
v eaknesses as in 
trite beginnings 
and trite endings. 1 3 

9. Continue to watch 
the and, so . and 
t hen habit . 1 1 

36 

Source 

.s::: (I) 

.p af 1.11 ~ 
~ e •r-i a, 0 
Cd 0 ~ «d El 

4-1 i "t'"I •.-! ..... r-1 
r-1 ti() i:-t .µ aJ 
..c: ..-l ~ 0 ..-l +> . 
0 .h:I •rl r-1 (\1 0 
s: 0 > l:q i:q E-1 

3 6 3 3 1 20 

4 4 1 l.3 

l 1 l 1 . 10 

1 2 l 6 

l 3 1 1 13 

1 1 l 6 

1 1 l 1 ll 

4 

3 l 6 



37 

TABLE II (Continued) 

,-1 .d Cl) 
,-1 a +:> a! a, J-4 

ObJective Cl) ~ E! ..... ro 0 
,d ,d ~ 0 A ,d E 

(I) Ul ..... .d •r-1 ..... ..... ,-1 
Q) ..... ~ ,-1 a, '1D J.-1 .p a, 
~ Cl1 (I) ..s:: ,..; !t 0 ,-1 +:> 
C) ,-1 .d 0 ~ r-1 Cl1 0 
~ &!l Cl) ~ > ~ &!l E-4 

10. Continue the ob-
jecti ve set up 
in the fir s t 
grade. 1 l l 1 2 l 1 1 9 

B. Functional It ems 
1. bility to develop 

freedom and flu-
ency in conversa-
t i on and in 
speaking before a 
group. 4 1 3 l 4 2 2 2 1 9 

2 . Develop habit of 
being a good 
li stener. 3 2 1 6 

3. Abili ty to develop 
a habit of good 
posture and poise . l 4 2 l 1 9 

4. Ability to memorize 
poems and jingles 
that have been en-
joyed. l 1 2 

5. Ability to indicate 
sentence endings by 
voice control. l 1 1 1 4 

6. Ability to expr ess 
t hought in r hymes 
and. j ingles . 1 1 l 1 4 

7. Develop ability to 
tell a story in 
groups from a pie- • 
ture , and to use 
books , pictures , 
and materials for 
gaining information. 1 3 2 1 1 8 

a. Ability to use a 
var ied, pleasing , 
and meaningful vo ca-
bul ary. 3 2 l 2 5 1 1 15 

9. Develop a knowledge 
of sources of inter-
esting naterials . 1 1 2 
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TAB.LE II (Continu ) 

rl ..d (1) 

rl A +=' a, d ~ 

Objective co d ~ a ..... aJ 0 
rd cd ct! 0 s:: rd E 

<I,) l'/j .... ft.I -t1 ..... ..... •,-f rl 
(D ..... f.-1 rl t.D ~ +=' al 
l:,=4 ctJ <1> ..d rl 14 0 rl +> 
~ rl .s::: 0 ..!,,; 'M rl r.u 0 

~ Cf.) s 0 > fx.t ~ E-'I 

10. Ability to ob-
serve common 
courtesies in 
conversation. 1 l 2 

11. Ability to drama-
tize informally. 3 1 3 1 2 l 2 13 

12. Ability to use the 
telephone correctly, 1 2 3 

13. Ability to make 
annow1 cement s , ex-
planations , and 
di r ec ti ons • 1 3 1 5 

14. Ability to appreci-
ate good litera-
ture . l 3 1 1 1 1 8 

15. bility to ask and 
answer intelligent 
question. 1 1 2 

16. Ability to r elate 
series of ideas in 
pro per sequence . 3 2 1 6 

17. Ability to greet a 
caller courteously. 1 l 2 

18. bi lity to know 
what to do when two 
or more persons 
begin talking at 
t.he same time. l 2 3 

19. Ability to have an 
interest in con-
versa ti on. 1 3 4 

Total 23 8 5 11 37 14 9 tI.o 117 

Il . Written Expr ession 
A. Technical Items 

1. Abili t y to develop 
correct use of 
cap italization and 
.P unctuat · on J. • 7 2 4 2 5 l 3 2 26 
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TABLE II (Continuod) 

~ 

r-i ..c: Q) 

r-i a +:> af c6 ~ 
Ob jeoti ve (1) r-. a "l"'I aj 0 

,g rd ~ 0 A rd s 
(I) •rl ..c: """ 'M 'M ,-f 
(I) ...... ~ r-i ~ ~') )4 ~ a, 
~ t'\j <l.) ..c: r-i fi 0 ,-t +> 
0 iit ..c: 0 .!:4 'M r-i af 0 
~ Cl) 6- 0 I> ~ P'.l e.; 

2. Develop neatness 
i n the manuacript 
form . 2 3 l 1 7 

3 . Ability to con-
tinue development 
0£ correct gr am-
matical usage . l 1 1 1 l l 1 2 9 

4. Ability to write 
simple dictation. 2 1 2 l 6 

5. Ab i lity to know 
t he correct letter-
writing forms . 2 1 1 2 2 1 l 10 

6. Ability to make 
simple one-paragrap} 
summaries. 1 2 2 1 6 ,. Ability to s et up 
standards and apply 
them to one' s own 
improvement in 
writ -cen .English . 1 1 l 1 1 3 1 9 

Total 16 5 9 6 12 10 9 6 73 

B. l!'uno ti onal Items 
1. Ability to write 

a short informal 
note , letter, or 
invita t i on. 3 1 l 1 3 1 2 2 1 4 

2. Ability to write 
t wo and three 
sentence stories 
of exp er ienc es 
after havi ng been 
told orally. 1 3 6 1 2 1 14 

3. bility to write 
parent ' s name and 
address with 
prop er capi t als . l l l 3 
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TABL.t!i II ( Cont i nu d} 

rl .c: Q) 

rl ~ +:i a$ (\1 ~ 
Objective Q) fi a ..-l <.'d 0 

rd rd clS 0 ~ rd s 
(1) !Jl ..... fH i "r"i ..... ..... a1 (l) or-! fi rl ti{) ~ ~ 

~ "' Q) ..Q rl Soi 0 rl +:i 
0 rl .s::: 0 M •r-f ...; (1$ 0 
~ i:q en 0 > lz.f ~ E-t -

4. Ability to s ense 
a II spelling 
conscience. n 2 3 1 6 

5. Ability to find anl. 
ch eck ov.,n e 11 or·ci . 1 3 1 1 6 

6. Ability to display 
reasonable skill in 
copying exercises. l 1 l 3 

7. Ability to assis t 
i n c omposing a com-
po s it e 1 et t er • 2 2 l 1 6 a. Ability to keep 
various t ypes of 
records . 1 2 3 

9. Abi lity to fill in 
blanks ca lling for 
naoe, grade , s ex, I 

age, dat e, teacher'~ 
name , and name of 
s chool . 2 3 5 

10. t bility to make a 
bibliographY. 1 2 1 4 

11. bili t y t o make 
simple out line. 2 l 2 1 6 

12. Ability to write a 
t wo or t h ree sen-
t en c e t heme . 2 l 1 4 

13. bility to write 
orig i nal s tories 
and poems , a.nd. to 
k eep diarie s . 1 1 l 3 

Total 18 6 14 5 18 6 5 5 77 
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7able III sh01".rS the objectives listed by one or more 

of t he sources examined for the items peculiar to grade three 

of the elementary school . In general , many of the it ems are 

a continuation of the objectives l isted 111 Table, I and in 

Table II for grade one and grade two resp eot ively. 

In the oral technical items of compo sition and language 

the writer tabulated six dif ferent objectives . Two of these 

were listed in every sour ce used in this study . Three sources 

listed all tne objectives, hich is one more than has pre­

viously been listed in any other table. 

1.rwo objectives in the oral furwtional items were lis ted 

in each source, however, no one SO'tll,'Ce listed every aim or 

obJ ectiv e tabuJa ted. 

Only one of the eig~t objectives listed in the wri vten 

technical it ems was found. in every source . One source. the 

Oklahoma cour~ e of s tudy lis ted every objective. 

In the written functional items one objective is listed 

in every source; howe'ver • no one source lists every objective . 

The .fund.amen tal functional item is th at of developing ability 

in lett or- wri tin8. 

'lhile few new objectiveR w re listed for this grade the 

'bilitieo retained should b~ expanaed and strengt h ened. The 

pupils nhou - be taught to re al i ze their knowledge oft ese 

abilitiE:Js and their skill i:r: using ·them will grow from gra de 

to gr d.e in proportion to their purpo seful us e. 



-

I. 

T BL..!. III 

OBJEGTIV_.S FOR GRA.DE THREE 

r-1 .s.:: 
r-1 § +:> 

0 j ect 1ve Cl.) l'.-4 
'O rd u:! 

(1) ro •:-i 4-1 
(l) ..-1 1-4 rl 
~ t1'.l l) ..Q 

.P. .-I .s.:: 0 
"'4 ll".I en ~ 

Or al Express ion 
A. 'ec ni ca l I t ems 

1. :J eve lop a bili t y 
to u se correct 
form of spe ech. 3 1 4 l 

2. :> evelop habit or 
using a plc""cant 
Speak ing voice. 2 1 l 

3. bi lity t o enun-
cia te anct pro-
nounce words 
correctly . 1 2 3 l 

4. De velop a 
strengthened. "sen-
tence sense . II 2 2 3 

5. ~bility to know 
tha t every sen-
tence has two 
main parts, the 
naming part ana. 
the telling part. 1 1 

6. bility to avoid 
exces sive use or 
interjectiona and 
connect ives. 2 l 

Total 11 8 10 3 

B. Functional Items 
1. · bility to follow 

d irections . 1 l 
2. bility to t ake 

part i n class 
i s CUSviOn with 

ease and 
com•tesy . 1 l 

42 

Source 

(I,) 

d t6 · ~ 
s 'M r.tl 0 
0 .~ td s 

.s.:: .,..., •rl r-1 
al ~ H +:> ctS 
ri 0 .-I ~ 

.:4 'M .-I al 0 
0 > ~ µ:') E'4 

6 3 2 2 22 

4 1 2 11 

4 2 2 2 17 

2 1 2 3 15 

2 4 

l l 1 l 7 

19 8 9 8 76 

1 l 4 

1 1 J. 5 
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TABL E I I ( Co J. t inued) 

,-j .... (l.) _,._. 
.-i m .;., cd "' fi 

Obj.· cti\Te (I) fi E •r-! ~ 0 
<d rd. ro 0 t:l rd El 

'l> (JJ •r-, r;..,t .c: -,..j ..-1 -...i .-i 
'1> ..-1 fi .-i ~ tin ~ ~ .:rt 
~ ep 11) .c: .-i fi 0 ,-{ +:> --~ .-i ..c 0 !4 •r-i ,-{ c,j 0 

i:q Cf) :-- 0 :> " l:Q E-1 •4 ... 
3 . Abil ity to give 

mo.in events in 
a story. l l 2 1 5 

4 . Ability to exten 
and en1"'ich the 
exp ·, r i en c e of the 
ch ild. through 
li t cr a tur e and. b 
USO of the 
library. 2 2 1 l 5 2 13 

5 . Develop ability 
t o pcl'ticipate i 
dr matiz·1ti on . 3 1 1 1 2 l 2 1 12 

6. Ability to talk 
informally in 
en n versa t ion . 2 1 l 3 1 8 

7. ~ bili ty to be a 
good listener . ]. 1 4 6 

8 . Develop knowl-
elge of sources 
of int res ting 
material . 1 1 l 3 

9 . Ability to 
observe co mrcon 
courtesies in 
conversation . l 1 2 1 l 6 

10. Ability to tell 
stories to 
entire class . l l l 3 l l 8 

11. Abili t y to use 
the tele ... hone 
correctly. 2 2 l 5 

12 • .Ability to make 
announcements . 
explanations , 
and give 
direct1ons. l 3 4 

13 . Ability to talk ~ 
with good posture 
and poise . 2 3 5 
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TABLE I .I { Coutinued ) 

-

' ,-{ ..c: (l) 

,-{ s:l +> d c,j ~ 
Ob j octive Q) d ~1 a ...... m 0 

rd id d 0 s::: rd Ei 
Q) OJ 'M ~ -§ ..-1 .,..; 'M ,-{ 
Q) .,..; ~ ,-{ tlJ S-1 .p '1 

1::.4 d (l) ..c: r-i ~ 0 r-1 .p 
0 r-i ..c: 0 ~'<l •1--! ,.., cj 0 
~ l:t:l (IJ ::-- 0 > f;,:.. ~ E-f 

- -
14 . Ab i lity to en-

l arge vocabtt-
l fl.1'.f . 1 1 1 5 2 2 1 13 l e . .A.bi l i ty to st udy 
L . e_pe1hLently wi th 
t e hel of th . 
textbook . l l l 3 

16. b." l ity to as k 
w1c. nm:Jer 
us c1 t ions d 

make co fill en ts 
th :tt will er · ich 
c onversati • 1 1 2 1 l 6 

' o tal 20 4 9 8 32 9 16 8 106 

I I. \'Trit ten :..X_pression 
A. Tech11i cal Items 

1. Develop increas ed 
a'bili ty in 11 sen-
t ne e nense . ti a l l 2 2 2 1 13 

2. Abili t to use 
ca ital l etters 
correctly . 3 2 l 1 4 2 2 1 16 

3 . Abilicy to 
punctuate cor-
r ectly . n 1 1 3 1 4 l 14 

4. Ability t o make 
.P aragraphs. 2 1 1 1 1 6 

5. Abi lity to use 
correct manu-
s cr i pt form. 1 1 2 2 1 3 1 11 

6. bility in mai n-
tainillg a h i gh 
i.uality of hand -
wri t ing . 1 l 

7 . bility t o ma_n-
tain cor rect 
grammatical usage 1 1 2 1 l 1 9 
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T BLE III (Continued) 

==============:;:;;::=.:==;::::=::;=::::;==::i;::::==:;;=::::::;==::i:== · 

~ I Objective 

8 • ., bility to en­
large vo cabu­
lary. 

Total 

0 
(,) 

~ 
0 ..... 

2 

7 5 

..£:1 
C') 

1 

8 

•<"i n 
-j.:> c,:f 
rl ..., 

Cl$ 0 
n=i lt1 

2 2 2 l 9 

3 17 10 14 5 79 
-·------------·--+---l----+--+--+---1--+--4-----t----l 

B. Function.al Items 
1. Develop ability 

·n l etter-
\ ri ti . 

2. Ability to mcice 
s fo1_pl e ou tli .. es. 

3 . ~l.bi lity to w1•it e 
short co rn_p os i -

i o:ns of fror,1 
thr ee to five 

2 

1 

sent enees . 2 
4. Develop habit of 

comp ;o'ring written 
HOrk with a nodel . 1 

5. ~bility to aEsist 
in c omp o sing a 
complete letter . 2 

6. Abili t ~ to keep 
variou:c.:i ty_peu of 
records . 1 

7 • . ;bi lity to copy 
title and author 
of a book. 2 

8. Ability to fill in 
blanks . 1 

9. Ability to ~~ke one 
par a-c..;raph summar i es. 1 

1 . Abili ty to mcke 
bibliography. 1 

11. bility to write 
original stories 
and poems ano. to 
keep di3J:•i es o .... 
three- sent once 
length or longer. 

1 

1 

2 

1 l 3 

2 

2 

1 

4 I G 2 

1 

2 1 

2 1 

1 

3 1 

1 1 1 

2 

2 

l 

3 

2 

l 

1 

2 

l 

1 

1 

14 

5 

15 

5 

6 

5 

3 

5 

.5 

3 



4.G 

I (Con-t i nned. ) 

.-1 .c: ()) 

r-1 --, ,fl) a, cti ~ 

Obj ectivo (1 J;.1 s •,-1 td 0 
,g rd co 0 s:t rd E 

<i) .,.; <:i-i ..... 'M •H ,,.; r-1 --~ •l"'I ~ r-1 ,o t-.a H +:> ~ 
• c;j ,J .c: ~ 

~ 0 ri +> 
~ 

() r-1 .c: 0 -r-1 r-1 o.J 0 
~~ p;j 0 

~. 0 > ~ P:i lH :.~ 

- - -

l ". Ability to write 
a s hort thene--
one par::tgi-aph. .., 2 l 5 

13. Ability to w.r i to 
s l r:1p l e a i eta.ti on. 1 1 2 1 5 

14. Cont inued gro·wt h 
of nspolling 
C ns cienc e. " 1 2 1 l 5 

-
Total 19 5 10 3 23 9 12 6 87 
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The tabul ation he re shown as Table I provides i n f or mat ion 

r elative to the objectives listed in grade four of the elementary 

school . It will be noted tha t one aim. or objective,in the 

oral technical items is listed by all sources. One source, the 

Virgi nia tentative course of study for the element ary grades, 

lists ever y objective mentioned in the stmy . Every eource lists 

the aim of developing the correct use of items studied in the, 

previous grades. This is evidence that the ob ject1 ves of En glish 

teaching are cumulative from grade to grade. 

In the oral functional items two obJectives are mentioned 

by seven of the sources, but no a im, ,or objective, i s ljs ted by 

all the sources. It appears that there is less agreement as to 

the objectives liated in this table than in any other table that 

has been examined. 

The total number of written technical items is five. One 

objective is listed. in all the sources. One souree lists the 

five object ives, whic h was the Oklahoma state course of study 

in la.ngua ge arts . 

or the eleven written functional items, two objectives 

were listed by all the sources. One source lists all the 

objectives mentioned . Tra total number of functional items, 

wh ich is twenty-seven, appears to c a rry a necessary knowledge 

of thes e abilities and the s kill in using them. 



I . 

Objective 

TABLE IV 

OBJECTIVES F OR GRAP E F OOR 

r--1 ~ ~ a F-t 
(I) ~ ~ ~ 
(I) -rt ~ r--1 
~ "' (I) ..d 
0 .-t ..d 0 
~ P=l Cf.l :?: 

Oral Expression 
A. Technical Items 

1 . Abi lity to enun-
cia te and pro-
nounce correctly. 2 2 2 

2. Develop the 
correct use of 
forms studied. in 
previous grades. 3 3 3 1 

3. Ability to think 
a sent nee t hr ougl~ 
before expressing 
it. 2 2 1 1 

4. Abi lity to speak 
with suitable 
p itch and tone of 
voice. 3 l 

5. Ability to use 
correct forms of 
adjectives in 
making oompari-
sons. l 

To ta.l 10 9 6 2 

B. Functional Items 
l. Ability to use th1~ 

dictionary with 
eas e and. accuracy 1 2 

2. Ability to 
p a.rticipate in 
dramatization 0£ 
stories , poems , 
and events . 1 2 

48 

Source 

Q) 

cd cd fi s ..... j 0 
0 s:: Ei 
-a •rl ..... -rl ,-4 

~ Po! .p $ r--1 F-t 0 .-t 
.!:.4 ..-I .-t d 0 
0 > rx. IXl &* 

2 l 1 10 

4 3 l 2 20 

3 1 2 12 

3 1 l l 10 

2 3 

10 9 5 4 55 

1 2 1 '1 

2 1 1 l 8 
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T.ABL 1 IV { Continued) 

rl ~ (I) 

rl § +> i ttf J.t 
Objective Q) ~ ..-i ~ 0 

rd rd (Ij 0 ~ El 
Cl) Cl) .... c-...i .c: .... .,.. .,.. rl 
(I) 'M ~ rl ~ t.O M .p a, 

l:llCI ~ .c: rl fi 0 rl .µ 
0 ..... ~ j .!l4 ..-1 ri a, 0 
:=ti i:q tl'l 0 p,. ~ i:q fi 

3 . Develop an appreci-
at ion of good 
11 tera ture. 1 2 1 1 3 

4. Ability to enter 
into topic discus-
sion of interest 
with ease and 
fluency. 3 4 1 3 3 2 2 18 

5. Ability to compoae 
from three to five 
related sentences 
on a chosen topic. l 2 1 2 l 2 2 11 

6. Ab Ui ty to use 
index, table of 
contents, and. 
pronouncing list 
f ou.nd. in books. l 1 l :5 

7. Ability to present 
oral repar ts and 
revi ewo. 1 3 4 a 

8. Ability to ask and 
answer quest ions 
clearly and to the 
point. 1 l 1 3 

9. bility to contrib-
u te to group 
planning. 1 l l 1 4 

10. Increased variety 
o:f words within 
spoken vocabulary. 3 3 2 2 l 1 12 

11. Ability to use the 
telephone effici-
ently and courte-
ously. l 2 3 

12. Ability to make 
announcements , 
give directions, 
make introductions, 
talks , speeches and 
reports in correct 
manner. 4 5 9 
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'? LE IV ontinued) 

..... ..c:: Q) 

..... A .p a, a, ,.. 
Cl) 

~ r.-t s ,r-f ~ 0 
Objective -g ~ 0 A <d a 

(I) 'M {a •.-1 'M ,,; ,-; 
Q) ..... ~ ,-; 

~ $-1 .p $ t:-4 ~ Q) .s:: r-i 0 r-i 
(.) r-t ..c:: 0 ~ ...... r-i oJ 0 ,.a; p:\ {/) 0 l> 1,%, cq EH 

13. Ability to 
improve story 
telling. 3 2 l 2 l l 10 

14. Ability to 
establish a 
closer relation 
between language 
and. other school 
subjects. 2 1 2 3 l 9 

15. Ability to carry 
on a. buslnesa 
interview or con-
ference effective 
ly . 1 1 2 

16. Ability to choose 
good titles. 2 3 1 l ' 

Total 26 15 8 10 27 18 11 4 119 

II. irj. tt en Express ion 
A. Technical Items 

1. Abil.i ty to 
recognize and use 
the kind of sen-
tences that have ~ 

been studied. 1 2 1 l 5 
2. Ability to use 

eood form and 
observe the rules 
of punctuation 
and oapi taliza-
M.on. 4 3 1 1 4 3 2 1 19 

3. Ability t o use 
correct manu-
script form. 1 2 1 l l 6 

4. Ability to con-
tinue develop-
ment of "sen-

- tence sense . " 2 2 2 1 1 s 
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T BI£ IV (Continued} 

-
r-t ..d (I) 

Objective 
r-t § +:> ~ "' ~ 
Q) ~ 8 •l"'f "' 0 

. rd rd a, 0 -~ <d s 
(l) Cl) ..... ~ fJ ..... •rl r-4 
(l) •.-1 J4 r-t ~ .~ +:> "' 1:4 af (l) ..Q r-1 0 rt ~ 
C) r-t ..Q 0 )< .... ~ m () 

l'.Q C/J a: 0 l> ~ EH 

5. Ability to use 
correct gram-

a tioul forms of 
wor·d.s. 2 2 1 2 1 l g 

Total 9 5 6 2 11 6 6 2 47 

B. Functional Items 
l. Ability to write 

var .ied forms of 
letters and 
ad.dress an enve-
lope . 3 3 2 l 2 3 1 2 17 

2. Ability to write 
with connected 
succession of 
paragraphs . 2 1 l 2 1 7 

3 . Ability to make 
topics I que t ions , 
and sentence out-
l i ne as an a id in 
writing. l l 1 3 6 

4. bi lity to take 
no tes as an aid 
in wi•i ting. 1 2 l 4 

5. Abi lity to write 
minutes. 2 1 1 4 

6. Abi lity to make 
and know the 
purpose and va lue 
of t h e outline ani 
summary . 2 l 2 l l 7 

7. Ability t o ake 
b 1blio gr a.phi es--
name of author. 
t i tle o ! book. 2 l 2 1 6 

8. Ability to make 
good beginni ng 

I and good ending 
sentences. 2 2 1 l l l l 2 ll 



52 

ABLE I V ( Continued) 

,.; .s::: (l) 
,.; ! .µ clJ clJ ~ 

Objeeti ve Cl) h a .,... a! 0 
id aj 0 A ,rj a 

Q) !/J ..... c...i i or< .... •n .... 
<I) ..-I '1 ,-1 t.o ~ .p .s ~ d 

ii .s::: ~ ~ 0 .... 
C) ,.; 0 ..-1 f;! a, 0 
~ i:q Cl) s: 0 t> ,.:q fi 

9. Abil ity t o find 
own er rors and 
correct t hem. l 2 1 1 1 l 2 9 1, 

10. Abi lity to write 
sentences from 
dictation. l 2 l 4 

11. Ability to do 
crea tive· rit ing. 2 · l 1 l 5 

Total 19 10 8 4 14 15 3 7 80 



53 

As sho m in :t:abl V th obJectiv s of gr e fiv are 

fewer in number than in any table previously evaluate .. '!'he 

nims , or objectives, listed in the o 1 , technical items ho 

only one listed by all sources. Three sot:..ro s listed all th 

ob j cti ves mention ed. . 

In t.h e oral functional items total of ten objectives 

was lict<,d. l!o a , or ob Jectivo, r1 s listed by a.ll ti a soure s , 

however , t·J objectives :ere listed by seven of the sources . 

One objective l' ted. is the ability to oontlnue the ork ot 

the previoun grade ;hen aml whe.-re needed . 

The total numb.or of r?rit ten t echnical 1 te s list was 

ix. n this group of objectives one item is list by all 

the sources . According to the •3urvey .five sources list all 

he obJectiv s mentjoned. It i interesting o note that 

there appear to be a e1· a tor a.gr e en t a onz the a.uthori tie 

of the sourceu oi.' the objectives 1:1.0 to tho d fu.Li te 1 tems to 

be ple.oe in th i s grade. 

In the ritten functional l t ma thI ee obJectives wore 

listed in all the sour ces used in th as dy. To sources 

listed all th o je tives menti ned in this group tor the 

fifth grade. 

A total of t hirt - one 21,ecifio ob actives a.s cumulated 

ro ·· ·ad. fi v , s oho ·m :in 11abl e V. The functional items , 

both ral d \'ritt u , r greater in 11.1mbcr than ar the 

technical iteos . 
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TABLE V 

OB ECTIV ,c, FOR GRADE FIVE 

Source 

.... ..t.1 ~ ,.... § ,+:> ta t1.1 f.t 

Ob jective ~ $ .... ctJ 0 
,g ~ 0 ~ <d !1 Ii) .... ft.1 ~ <M '" 

,..... 
(l) ,,.; "4 M t.'.) l!f ,,+:> a, 
1:4 c3 0 ~ ~ ,..; ~ 'a +> 
0 .-i ~ J2 .:.cl <ri ,..... 0 
~ tI:i UJ 0 ~ ~ EH 

I. oral . press ion 
A .. Technical Ite a 

1 . Ine.reased ability 
to use clear- out 
sentences or~-
ized. in logical 
s quenoe . 2 2 2 2 3 2 l 14 

2. ,J.b il 1 ty to use 
correot .forms of 
word5 . 1 2 5 l 1 l 2 l 14 

3 . Ability to con-
tinue develop e.."l.t 
of clear enunc1-
ation, pronuncia-
tion., and right 
inflection. l 1 2 l 1 2 1 9 

4. bil1 ty to e an-
tirtue development 
of a natural,. 
plea ant apea-ing 
voice. 2 l 2 z l 1 10 

Total 6 z~ 9 5 6 9 5 4 47 

B. ctional Items 
1 . Develop ore ti ve 

ability by making I ob ervations and 
telling personal 
e.x_periencea. 1 1 1 l 1 0 

2 .. J bi11ty to speak 
1th case ana 

f luency before a 
group . 1 l 1 2 2 l 8 

3 . Ability to enjoy 
and a.ppr c iat,e 

I ood. te a ur 1 l 2 2 1 g li r t l 8 
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l f"} 

.;) l t 2 2 1. 

1 

l I 

l I 
l)!'OV:I OtLS [';'.tfadef3 i 
WlHl:l:1 i.'i'hO i:·e 
:needed .• l l 1 

2 •. I •'.> l t '" t 

f 
f ? 

I 
l I 

j 

i I 1 

2 

l 

l 

l 

12 



3. IncreatJed ability t( 
U.EH1 clear-cut sen­
tences orc;;-an1zed ir1 
lo,g1eal sequence. 

4. Ablli ty to use 
e.or1•ect manuscript 
f.or1:i. 

5. Ability to contin­
ue to irrnre.swe voca­
bulary. 

6. Ab iJ.J. ty trJ use 
c or:rect 1'2:r a.11i~1atical 
forms of· wo:c,ds. 

1 l 

2 1 

2 

2 1 

56 

2 I f.t l 10 

l 2 1 

l 3 12 

l 3 1 ll 
i -------·-·--------,,..._--i,---..--+--...---i---+--·-+----1----4 

~otal 10 3 8 '7 D.4 9 7 5 
-·--------------+---+----+---+---+--_...,--,1.._--4-_~-t,.--. 

B .. Funct.:i. i:n:ial Items 
l. Abiltty to urit e a 

play, story, 
l ntt· e·,• q, ;'Yl.;.~ '"'''.·· ,;:;; .i JJ.,, t r,.._. •J~,ic;; J V..J.. 

DOCm. 2 
2. ~Abili t;y to write a 1 

.friend.ly letter I 
correctly. 1 l 

3. Abilit:,r to w1·i t e a 
bus ir1ess lette1~ 
correctly. l 

4 .. Ability to make an 
outline am write 
a J:lfc1Tag1•aph f:r.•om 
tho O~).tlinc. 2 

5. Ability to use the 
di ct:'i.onary and y·.rrit E 
the IY!()anin;:i:s of the 
Upp!'O}'.)l'i;;:te words. l 

G • .AbiJ.itJ'" to 11se 
co2·r ectly a.11 
mechrcdcrn of 

l 

l 1 

1 3 

l l 

2 

1 2 

1 

1 l 

1 l 

l l 

1 2 

I 
I 
i 

2 t l 
I 

l I l 
I 

1 
1 

1 

! 

l 

l 11 

l 10 

l 8 

7 

l 8 
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( C ti ued.) 

--
,-t .£:I (I) 

,-t § .p tt! cd f) Obj -ctive Q.) 

~ ~ -rl ~ 
d rj ~ rd El 

(I) Cf.! o,-j ~ ..Q •n 'M 'M ,-t 
(I) .... H ,-t «I 4D s:; .µ ,11 
~ oj tl> ..c: rl H 0 r-f +) 
<:) r-i ..Q 0 ~ 'M ,-t CCL 0 .... ll'.l v".l !s: 0 > µ:; ~ ,.,. 

7 . .a.bi 1·c;y to .fill in 
orms , kc ep r cco r ds, 

and. make a bibli-
ogr phy . 1 l 1 3 

8 . Do elo.D crca ti v e 
ability in writing. 1 l 1 1 1 5 

9. Ability to write 
announcements and 
advertisements . 1 l 2 

10 . .. oil.ity to devel p 
t i e habit 01' work-
ins over t he fir~t 
d.raft of eve y 
composi t ion t 
make ii; a s go od as 
t o pup i l kno ,;; 

how to mak e i-t • 2 1 l 2. 1 7 
11 • .Ab i lity to impro ve· 

s e tences nd 
para0 raphs by use 
of vivid words . 1 2 1 1 l l 7 

Total 14 4 13 6 14 9 9 5 74 

-
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The object ives of ... nglish teaching i n terms of abil ities 

-o be master ed for grade six are shown i n Table VI . Of the 

o r al technicc',l items t abul ated , one obj E:c t ive is listed by 

oll the sources used i n this stu y . One source , ~~ ee, lists 

al l t he objectives mentioned i n this gr oup . 

Of the el ven or l functional i temb , t wo aims , ar 

objectives , are l isted by every source . No sourc e ment ions 

every objective which ap pears t o bee r evi ence of the fact 

that t he authorities do not agreE' on t he specific o.bjectives 

to be taught in a par tic ul a r grade . 

In the written technic al items three objectives ·Ne re 

listed by all the sources. Four of the sources list all 

the objectives mentione in this part of the study~ 

One object ive is listed by all the s ources in the 

written functional itei s . Two s ources list every objective 

tabulated in this gr oup . 



I. 

T. J3L . VI 

OBJECTIVES FOR GlADE SIX 

.. 

rl 

Source 

.i::! 
rl § .p cd 
t> H s 0 jecti ve td rd ro 0 

(i) 1:11 .... (;..{ ..Q 
(D .,.; >-4 r-1 a, 
" d .:v .i::! rl 

0 r-1 .i::! 0 .b<: 
~ p::i 0) 0 

Oral Expr• cirn ion 
A. Technical Items 

l. ,Ckbi i ty to s_peak 
wi th proper pitch 
and. tone of oice . l 2 

2. 1 bili ty to observe 
f orm ·u eood 
l ar..t,-uag e usa.;e . 1 1 1 l l 

3. Abili t~r to 
enunciate distinct-
ly. 1 1 2 

4. Ab 11 1 ty to use cor-
reot pronunciation. l I 2 1 

5. .Ability to use good 
"nentencc sens en in 
good s1..nt ence 
l:ltructl c. 1 1 2 

6. A.bi lit t lcn n t he 
arts o f speech 

who :p.y as a. means o:t 
mo e in telli ·ent 
attack u.:pon errors 
o~ usage . l 1 1 

Tot 1 6 2 6 2 7 

B. Fu.ncti on.al Items 
1. bility to choose 

co ntent to be used. 5 2 2 
2 . Abilit to t a l k 

with enthus iasm. 2 l l 
3 . bili t y t o ob erve 

co ;.-.mon courtesies . l 1 l 
4. Abili t y to peak 

it1 t he abs ence 
manner isms . 1 2 

59 

-
·-

IJ) 
t\'J .~ ..... (\1 0 
s:: ~ E 
•rl ·rl :-1 
t.o ~ .p $ ~ 0 ';! •ri rl 0 
I> ~ i:q 8 

1 4 

3 2 2 12 

1 1 1 7 

1 51 
I 

7 f 1 1 1 

l 
l 

2 ·l l 7 ! 
8 6 5 42 

5 l 1 16 

4 2 1 0 

1 l 5 

2 1 6 
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-
r-l ~ Q> I r-l ~ +:o a, ~ M 

0 j - ti )I 
(D H E -.-1 co 0 

rg ,rj 
~ 

() ~ rd El 
Q) 'M "?J •l"l OM •.-l rl t w .,; H r-1 1:-,0 H .p (l'J 
~ ~ (j.) ~ r-1 Fi 0 ,-{ +=' 
~. r-f .d 0 ..'4 -rt r-l cd 0 _, 

r:t:I O'J ·-- 0 :> /l1 8 --.. 

G. ' bili ty to be 
goo~ lis en r • 2 1 2 2 l 1 9 

6. .. t ili ty to i crease 
t he rower of self-
h 1 by training 
the ears to become 
sens itive to ora l 
mistakes . 2 l 3 

7. Ability to use a 
library through 
the C· rd catalog. 1 l l l 2 l 7 

8. t..bili ty to improve 
story. tellinu by 
z-i.da. it 1 onal tra in-
in_:: i n description. 2 1 2 l 3 2 1 .. 13 .L 

9. .Ability t o conduct 
n Me eting obser v-
ing simple parl i a-
mentary rul cs . 1 2 2 2 l 1 9 

10. Devel .P th e abiliW 
und a. es ir e to read 
good. I i t eru ·u:;., e . 2 1 3 1 3 1 1 l 13 

11. bilit to use th 
t elepbone with 
eciphas is on common 
cour tesi es. 3 3 2 1 9 

Total 20 3 ll 6 20 23 .. 1 6 100 

Il . Written Ex:pr sion 
A. Tecbnicul Items 

1 . ...~b ili ty to use 
corr ct a.Pi t al -
i zat i on and 
punctuatl on. 2 1 2 3 3 2 l 3 17 

2. .c'!.bili t - to en-
l ar ge the voca-
bulary. 2 3 3 4 1 13 

3. Abi lity to use 
good nsentenc e l sense . ti 3 2 2 l 2 3 1 l 15 
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TABLE VI (Continued) 

-

r-f ~ <l) 

r-1 § +:> t13 Cl1 i:-i 

Objective (!) \'...i ~ ..-1 as 0 

,g rd C"J 0 -~ ~ a 
Q) ..-1 ~ .c ..... .... 
(.) ..... J.; .-I ~ ~ ~ -+:> Cl1 
~ '° .er r-f H 0 r-1 ~ 0 .-! _q 0 ~ •r-1 

~ "' ~ i;q Cl1 ~ 0 I> pq E-1 

4. .: bi lity to develop 
co roct gr ammo.tic a: 
u sage. 2 l 3 2 2 3 2 2 17 

5. Ability t make a 
par a.graph . 3 2 l 5 0 l 1 16 

6. 1bi lit~~ t o use 
correct manuscript 
form . 2 1 l 5 l 1 11 

r otal 14 5 13 7 20 16 6 8 89 

B. Funct ional It em 
1. Ability to for mu-

l a te and use simple 
outlines .for 
stories nd reporiB .. 1 1 2 

,.., 
(;., 1 .,, 

2 - Develop skill in 
simple bUJ ineGS 
and ~ oc :Lal c orr es-
pondcnco. 2 1 2 3 2 l 1 12 

3 . Ability to nr it e 
correctly , cl early, 
and in an int er est-
ine m nner , "'hort 
t h emes on subjects 
of pupil int crest . 2 l 2 3 2 1 1 12 

4. .Ability to wri te 
brief , accurate 
re 10 ts, conci se 
notices , and 
announcement . ti 1 2 2 1 9 

5. Ab ility to .cm.st er 
and a.p ly ne ed ed 
rulos of punctua-
tion .. l 1 2 1 1 2 1 2 11 

6. Ability t o write 
report " and 
sur.mn.ries . 1 1 , 1 2 3 
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TABLE VI (Continued.) 

.-4 ..s::: Cl.> 

Objective .-4 s:: +> m (ti ~ 
(i) m ~ E <.-1 aJ 0 
'O ~c (l'j 0 ~ ,cf a 

Q) U1 '1-i ~ ...c .... ..-t M 
(l) ,..i rl d tt' H .p Ci1 
~ Qj ..c: rl i:.r 0 .I +> 
0 .I _q 0 ... ..-t .-4 0:, 0 .... 
~ pq (,'.) :-- C .::> µ.i pq 8 , -"" -" 

7. Ability to make 
outlines . 2 I:, 4 

8 . Ability to develop 
good work in 
crea ive writing. 2 1 2 2 1 8 

--
Total tl.4 3 10 1 16 14 6 4 68 

. 
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Fro a stuiy of th resul to £ t he cum tiv obj eo iv 

or English inut ·uction, the numb r of different objectives 

tabulated in each source by grades is snow.n in Table VII . 

An inspection of the totals a t t h e base of Table VII reveal· 

an almost staggering number of mentions of objectives . The 

totals at the right -hand side ot Table VII show an equally 

great number of menti ne fore ch objective. 

It is evident that in all the grades , one to six inclusive, 

the Oklahoma state course of study reveals the great st nu.mt er 

ot differ ent objectives . There was tabulated by the . ~ri tcr 

tvo hu.nl.red .fourteen objectives fro m this source . c.Kee 

followed closely nth to hundred t1elve mentions of objectives. 

The Virginia ot t e tent ti ve c OL .. rse of study is thiro in line 

ith one hundred. sixty- seven mentions of objectives. The 

:E'lorida state course of 1, tmy li sts one hundred fort y- one . 

Sheridan li t one hundred. thirty- two ; Blaisdell , on hundred 

one; and the altimore county course of study reveals a list 

ot one hundred aims , or obJectives . The total number of 

different oumulutive objectives tabulated from the sources 

is one thousand. one hundred seventy- four . 

A review of t he items in Tables I, II , III , IV , V, and 

VI most a11d least emphasized indicates that the .functional 

items arc stressed to a g1eater extent th 

technical items . 

are those of the 

The difference of two hundred sixty- four objectives in th 

functional items empha.aizes definitely the trend of utilizing 

the functional centers in langunge activities . 



TJLBU: ,rrr 
NUMBER OF DIFF FliT OBJ ECTIVES I N EACH ID URCE 

- Sou.roe 

,-f .Cl (I,) 
-,-f § ..., 

ffl crJ ~ 
(!,) fi ..-1 a, 0 

,g <d ~ 0 A id a 
Q) ....... -G ..-1 ..-1 ..-1 r-1 
(I) •r-i fi ~ 

(IS ~ ~ -+:> a,: 
~ crJ Q) r-f ~ ,-f ..µ, 

Grade C, ,-f .Cl 0 ),cl ..-1 ~ ta 0 
::.1l p:t rt) ~ 0 > E-f 

l Oral 
A. Technical Items 5 'l 6 7 8 6 4 3 46 
B. Functional Items 20 11 11 8 21 16 11 7 105 
Written 
A. Technical Items 5 3 2 3 5 3 2 3 26 
.B. Functional Items 6 4 5 4 5 4 3 3 34 

2 Oral 
A. Technical Items 9 5 10 6 9 9 6 3 57 
B. Functional Items 14 5 3 6 17 10 8 8 71 
Written 
A. Technical Items 7 4 4 5 6 6 6 4 42 
B. Functional Items 11 4 5 5 10 5 3 4 47 

3 Oral 
A. Technical Items 6 6 3 3 6 5 5 4 38 
B. Functional Items 14 3 9 8 14 7 9 7 71 
Written 
A. Technical Items 7 4 7 3 8 7 G 5 47 
B. Functional Items 13 4 4 3 13 6 7 5 55 

4 Oral 
A. Technical Items 4 5 3 2 3 5 4 3 29 
B. Functional Items 15 6 4 7 14 11 9 2 68 
ritten 

A. Technical Items 4 2 4 2 5 4 5 2 28 
B. Functional Items 11 5 6 4 10 10 3 5 54 

5 Oral 
A. Technical Items 4 2 3 4 4 4 3 4 28 
B. Functional Items 10 2 7 3 10 8 9 3 52 Written 
A. Technical Items 6 3 5 6 6 6 5 2 39 B. Functional Items 11 4 8 6 11 7 7 5 59 

6 Oral 
A. Technical Items 6 2 4 2 5 5 5 4 33 
B. Functional Items 10 3 6 5 10 10 10 6 60 ritten 
A. Technical Items 6 4 6 4 6 6 5 5 42 B. Functional Items 8 3 7 l 8 7 6 3 43 

Total 212 101 132 107 214 167 141 100 1174 



65 

Table VIII sho s the frequency of mention of the objectives 

listed in each grade and in each source . The writer f eels that 

no ment ion of any objective has been omitted. 

One hundred sixty- t o technical items and two hundred 

sixty-two functional items reveal the combined frequency of 

mention of the objectives indicated in grade one . 

Judging by the number of one hundred. eighty-two technical 

items and one hundred ninety-four fmictional items disclosed 

in gr.ade two, there is a trend for the objectives of grade one 

to be continued in grade two ~ithout again being mentioned . 

One hundred fifty-five technical items were revealed in 

the frequency of mention for grade t hree. One hundred ninety­

three functional items is the number of combined frequency of 

nt ion. 

As shown by Table VIII the technical i terns number one 

hundred. two for grade four, and one hundred ninety-nine 

functional items . 

For grade five, one hundred eleven tcehnical items are 

reveal~d and one hundred forty-two .functional items. 

Grade six d.1 scloses one hundred thirty-one technical i tents 

and one hund.r·ed sixty- eight functional .items. 

The total number of frequency of mention by grad.es for t he 

technical items is eight hundred forty-two; and for the 

functional items, oneihousand one hundred fifty-eight, which 

makes a total of two thousand mentions . 

The frequency of mention of objectives disclosed in the 

sources wa found as fol lows: Oklahoma state course of study , 



tour hundred fifty- ev n; illKe . ,. thre hundr . sixty-two; 

Virginia state tentative course of study , three hundred one; 

Sheridan , two hundred thirty-seven; Florida state course of 

study , two hundred one ; Blaisdell, one hundred sixty-six; 

ohlfarth , one hundred firty- seven ; and Baltimore county 

course of study , one hundred twenty-nine. 

Table VIII reveals a t r end toward a grater number of 

objectives listed in each grade . The two most .recent courses 

of study and. the one most recently publ ished textbook uset 

in this study w.pport t his trend . The oldest eourse of stmy 

used , the Baltimore , lists the smallest number of objectives . 
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liRE U CY OF ~ · TIO O Tr E OBJECT IVES 
LISTED r CH G 11IDE IlI EACH SOU ... C ... , 

Souro 

..... ~ C) 

..... § .p a, d fi 
k s ...... cJ 0 -< ~ 

1 ,rj c:J 0 ~ 10 E 
-M ~ .s:: ... ~ "'"' 'M ..... r-t 

-.of ~ n o;1 to Jot .µ c;j d 
Gade cS .s:: ri k 0 ';I .µ ..µ 

0 .... ..q 0 .w ..... ..... 0 0 
·'"' ' ~ '·) ~ 0 ' l> ~ P:i 8 i-f --

1 I . Oral 
• Technical Ite 8 13 14 14 25 15 . .,, 4 100 . 

B. l:i'unot lonal Items 32 19 15 17 55 38 18 10 204 
1I. \ ritton 

A. Tecb.n1 eal It 7 14 8 7 ll. 8 3 4 62 
B. Functional Items 11 8 6 6 12 9 3 3 5$ 

2 I . Oral 
• !eohnio al It ms 20 7 22 g 22 17 8 3 108 

.B. Fu.net ional Items 23 8 5 ll 37 14 9 10 117 
1I. ·r1tten 

A. Technical Ite a 16 5 9 6 12 10 9 6 73 
.B . Funetiona.l rte s 18 6 14 5 18 6 5 5 1'1 a I. Ol'al 
A. Teohni cal t t,;; 11 8 10 3 19 a 9 8 , 76 
B. Funct i onal Items 20 4 9 8 32 9 16 8 106 

lI. ri tten 
A. Technical I e a 17 5 8 5 17 10 14 5 79 , 
::B. Funot iona.J. Items 19 5 10 3 23 9 12 6 87 I. Oral 
A. Teehni cal It ems 10 9 6 2 10 9 3 ~ 55 
;a . }"unctional Items 26 15 8 . 10 27 18 11 4 119 

II. l l itten 
A. Te-chnioo.l Items · 9 5 6 2 11 6 6 2 4? 
B. ,unctiona1 Items 19 10 8 4 14 15 ~ 7 80 

I. r 1 
A. Teohni cal Items 6 3 9 5 6 9 - ... 47 ., ':,: 

l3. Functional Item ll 2 9 3 15 12 13 3 68 
l • , ·.ri tten 

A. Tochni ca l It a 11 3 8 7 14 7 5 64 
B. Fune ti on 1 Ito 1° 14 4 15 6 14 9 9 5 74 

I. Or 1 
A. _eohnical It m 6 2 6 2 7 8 6 5 42 

1l' ctional It . s 20 3 11 6 20 23 ll 0 100 • • 
lI. \vritten 

A. T c' i c 1 Itom 14 .) 13 7 20 16 6 8 
B. ]unctional Item 14 3 10 1 l 14 4 e 
Tot 1 47 37 29 158 
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T ble U indicate .. the total number of different ob.jectives 

of English instruction in each grade. The column at the left 

of the t able indicates the type of the objective. Forty-

seven objectives were listed for grade one; grad e two, forty­

nine; grade three, forty-four; grade four, thirty-seven; grade 

five, thirty-one; and grade six, thirty-two, a total of two 

hundred for t y objectives listed for the six grades of t he elemen­

tary school. For all six grades a total of f'ar-ty oral technical 

objectives were lis ted; ninety-five oral functional objectiveo; 

thirty-seven written technical items; sixty-eight written 

functional items, a total of two hundred forty objectives. 

The trend is toward a multiplicity of objectives ; many 

of the objectives stat ed in the fir st grade were carrioo. 

consistently t hrough to t he end of the sixth grade. This 

should ins u.re a t horough mastery of a ll it ems taught so 

wntinuously . Attention must be gi ven to the technical items 

in all forms of oral and written composition, which are 

considered by some people to be t he heart and. soul of all 

language teaching. 

It is obvious that the dif1'erent types of performance 

in language involve certain technical or mechanical abilities 

in common. For example , the various and important forms of 

written composition , such as letter-writing, filling in 

library slips or questionnaires involve such common matters 

as capitalization, punctuation , and correct usage of words . 

ikewise, all the forms of oral composition, such as conversa­

tion , making speeches , and s tory-telling invol ve common abi lities 

such as enunciation, pronunciation, sentenee s ense, and correot 

U:38.u Of ViO O.S. 
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TABLE IX 

THE TOTAL NUMBER OF DIFFERENT OBJECTIVES 
OF ENGLISH TEACHING ISTED IN EACH GRADE 

Type of Objec t ive Grade 

l 2 3 4 0 6 TotaJ. 
. I. Oral Expressi on 

A. Technical 9 10 6 5 4 6 40 

B. Functional 25 19 16 16 10 9 95 

I. Written Expression 

A. Technical 5 7 8 5 6 6 37 

B. Fwletional 8 13 14 11 11 11 68 

Total 47 49 44 37 31 32 240 
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A standard. of mention by I t least .fiv or mo:.t•e o!f t e 

sources was used to determine the 11 ber of objective to be 

h1cluded in the cumulative list of grade obdeotives. This 

l i s t was formulated to show t he desirable obj ectives to be 

taught and in tho particular grade in which they are to be 

taught . The objectives are cumulative . 

Cu.mul ative Grade Obj ec tiv es 

Grade One 

Oral Technic-1 Items 

1 . Ability to uso a n tural , pleasant tone of voice •. 

2 . Ability to enunciate and ~ronounce words correctly . 

3. Abi lity to learn correct usa e of woro.s . 

4 . ~bili ty o avoid excessive u se of 3.Il , but , and well . 

5 . A.bili ty to make a two or three sentence story. 

Oral Functional Items 

1. Ability to state de.finite i nformation abo t one' n self 

such as n ~me , parents ' name ani address . 

2 . .Ability to sense the sentence a s a unit for express i ng 

th ought . 

z . Abi lity to listen courteously and attentively in an 

aud.ien e ai t1.: a. tion . 

4 . bility to make one . two , and thr e sentence or 1 storie s 

growin · out of exper i ence . 

5 . b ility to choose a s'tory interesting to the speaker and 

• 

7 . 

the audienc e . 

Ability to relate s ries of ideas in proper sequence • 

Ability to enlarge vocab lary. 

a . Ability to ask and swer i n telligent questions . 
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9. Abilit., to s all forms of oo nve s;tt ion irJ.. t.elligeutly . 

Wri t en Tcchn cal It ms 

1. Abili ty to begin proper namen and sentences vith c apital 

letters . 

'J) ,., . bili ty to place a period t the end of a sentence . 

:3 . Abili t y to place a q,uestion mar~ a t th ., end of every 

ques t io . 

Written Functional I t ems 

1 . Abilit y to write na,e , address , e.nd nam e of school . 

2 . .\bili ty to write letters and notes . 

~ . Ability to realize tho importance o f accuracy in spelling . 

Grade Two 

Oral Technical Items 

1. · Abilit to oontinue correct usage in 11 gr matical fo r m . 

2 . _.\ ility to d velop a Jleabant , natural speaking voice. 

3 . Abillt to sense tl1e sent nee a a '.l:lit f::>r exprcsning 

thought. 

4 . Ability to use distinct enunciation a1d pronunciation . 

5 .. Ability to g ive orall y a eomposition not exceeding three 

sentenc e~ . 

6 . Ability to devel op u str ngthened "s entence sense". 

O~al Functional Item~ 

1 . Ability to develop freedom and fluency in conversation. 

2 . Ability to d evelop a habit, of good posture and poise. 

3 . Develop abili ty to tell a story. 

4 . Ability to use a VBriea 1 pla:;i.sing , and meani ngful 

vocabi.u. ary . 

5 . ttbility to drama tiz.e infoi·nw.lly. 



6 • • bility to appreoiat good lit rature. 

Written Technical Items 

1 . Ability to develop correct use of capitalization and 

punctuation. 

2 . bilit to know the correct letter- vriting forms . 

3 . Abili t y to set up standards and apply them to one ' s own 

improvement in written Engli h . 

Vri tten J:'"u11ct ional Items 

1 . Abil ity to write two or three sentence stories of 

ex.r crienc o a fter ha v.~ng )een tol,l 01· lly . 

2 . bility to .uite a short. informal note , letter , or 

invitation. 

Grad ~h ree 

Oral Technical Itec~ 

l. Develop a bility to use correct fo •u,s f speech . 

Develop habit .f using a p ea.;ant ~pe kine voil}c . 

a. Ability to enuncia e anQ pro:aounco word.s cor1."ectly . 

~. evelop a st ·engthened 11 .:,ent c ce sense " . 

5 . 'bility to avoid exccfrnive 1 ·e of intur jections and. 

conricc t i s . 

Oral Fur.:.ctiona It ms 

l. A ility to take part in class discussions . 

2 . Abi11 ty to .x:ten d and n ·i ch h e perien.c e of the chil d 

through literat ure . 

3 . bility top rticipaLe il dr .matization. 

4- . · Abil ity to talk informally in con ~ere ation . 

5 . Ability to o ser,ve common courtesies in conversation . 

6 . bi ity to tell storien to enti e class . 
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7 . Ability to enlarge vocabul ary . 

Written Technical Items 

l . Develop increased abili t y in "sentence sense" . 

2 . Abili ty to use capit al letter s corr ectly . 

3 . 

4 . 

5 . 

6 . 

7 . 

bility to punctuate correctly . 

Abili t y to make paragraphs . 

Ability to use correct manuscript for m. 

Ability to ma i ntain correct grammatical 

.. bility to enlarge voc abulary • 

Writt en Functional Items 

1 . Develop ability in letter - writing . 

u sage . 

2 . bility to write shor t compo si tions of from three to 

five sent enc es . 

3 . Ability to make one paragr aph summar i es . 

Grade Four 

Ora l Technical Items 

1. Ability to enunciate and pronounce correctly . 
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2 . Abi lity to think a sentenc e t hrough before expressing it . 

3 . Develop the correct use of f or ms studied in previous 

grades . 

4 . Abil i ty to speak with suitable pitch and t one of voi ce ,. 

Oral Functional Items 

1 . Abi lity to use the di ct i onary with ease and accuracy . 

2 . bili ty to participate in dramatization . 

3 . Abil i t y to enter i n to t opic d i scussi ons of int er est with 

ease and fluency . 

4. bility to com_pose fro m three to five related sentences 

on a chosen to_pi c. 



5 . Increased variety of wo ds iithin spoken vocabulary. 

6. Ability to improve story telling . 

7 . Ability to establish a c l oser relation between langu age 

and other school ubjects • 

.iri tten Technical terns 

l . i bility to use good form and. obs r v e the 1·ules of 

punc t uation and cap it a l i zat i on . 

2 . Ability to use cor r ct manus crip t f or m. 

3 . J.bility to ro ntinue devel opment of "sentence ense 11 • 

4. Ability to use correct grammatical ferns of words . 

Wri t t en Funct i onal I t ems 

1. b i lity to wr i te varied f orms of l etters and addres s an 

envelope . 
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2. Ab i lit y to write with connect ed success i on of paragraphs. 

3 . Ability to make and know the purpose and value of t he 

ou tline and summary . 

4 .. Ability to m ke good beginning and good end i ng sentences . 

5 . Ab il ity to find own errors and corr·ect t h em. 

Grade Five 

Oral Technical Items 

1. Iner eased ability to use clea.c-cut sen enc es organized i n 

log ical se~uence . 

2. ... bility to use correct for s of words . 

3 . Ability to o ont i nue d.evelopmen t of clear enunciat i on, 

pronuncia tion , and. i tS! t in1'lectio • 

4 . .. bili ty to continue development of a natural pleas ant 

speaking voice . 
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Oral Fnnct5onQl Item. 

1 . Develop creative ability by making observations and 

telling personal experiences . 

2 . Ability to speak with ease and fluency. 

3. u.b i li ty to enjoy and appreciate good 11 terature. 

4 . Abil ity to improve thrcc-uentcncc oral and w itten stories . 

5 . ~bility to be a good listener. 

t'/r itten mechni cal Items 

1 . ~\bility to use correct capit lization and punctu tion . 

2 . Ability to 11rite a paragraph correctly . 

3 . Incr eased abil ity to use clear-cut sentences organized in 

logical sequence . 

4 . 'bility to use correct manuscript f orm . 

5 . Increase vocabulary. 

6 . Abili t to use correct erammat ica.l forri s of words . 

'.7:ri tten Functional Items 

1 . bility to write a play , s tory , friendly, or business 

1etter, song , or poem . 

,2. Ability to use correctly all mechanic s of ~riting . 

3 . Develop creative ability in writing . 

4 . Develop bility of working over rir t draft . 

5 . Ability to improve sentences and paragraphs . 

Grade Six 

Oral Technical Items 

1 . Abil ity to observe forms in good language usage . 

2 . Ability to use correct pronm elat i on nnd enunciation . 

3 . Ability to use go od "sentence sense" in eooa s entence 

str cture . 



4 . ~bili t to learn th pnrt a of speech wholly as a means 

of more intelligent attack upon errors of usage . 

Oral Functional Items 

1 . Ability to use content to be used . 

2 . Abil ity to talk \J i t h enthusiasm. 

3 . Ability to observe conmo:ri courtesies . 

4. · b ili ty to be a good lL.,t ener . 

5 . ~bility to use t h e library . 

6 . bility to improve s tory-telli ng and choose g ood 

litera ture . 

lritten Technical Iter1s 

1 . Ability to use correc t capi talization and punctuation . 

2 . Ab ility to enlare;e vocabulary . 

3 . Jb ility to use goal "s entence sense 11 • 

4. bility to develop correct grammat i cal usage . 

5 . Ability to make a paragraph . 

6. Ability t o use correct manuscript form . 

Written Fune t ional Items 

1. ~bility to formulat e and use simple outlines for 

stories and reports . 

?6 

2 . Develop s k i 11 i11 simple business and. s ocial correspondence. 

3 • • bility to write ahort themes . 

4 . 1bility to mas ter the needed rules of punctuation. 

5 . . bili ty to de velop crea tive wri ting . 
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CU PTE.c V 

COHCLUSIOU 

As a result of t h is stuliy of t h e objectives of Engliah 

teaching , the writer feels t hat she has gained v n.luab).e and 

profitable in.format i on and exp eri enc e in the manner of 

formul ati.ng the objective ... , as to gr ad._e-pl a cement and the 

des i rable objectives to be taugh t in the elementary grades. 

There i s n .ed for further research and con t ructive 

study i n the field of f ormula ting obj ectives of En0 l i s h 

tea ching in the elementary gI'ades . Cert :.1lnly , i • s and. 

meth ods of meas uring improvement in the oral and written 

conpos ition are needed. Until reli able measures are 

establ ish ed. , personal opinion must necess arily serve to 

eHtimate improvement. 

In Table I to VI inclusive, the writer has attempted to 

show t he a.es ira ble ob jectives to b e taught in each grade anl 

t he logi cal t1~e to pres ent each objective at the speci.fic 

l evel by means of the f'r equency of mention of each objective 

in uach sour ce. 

The f ollowing specific conclusions were reach ed.: 

1 . The objectives of instruction in .English are f ar 

from agreed up on . 

2 . Th e need f or particul arized objectives of language 

ins"truction can best be met by activi ty an9.lysis and inves t­

igations of errors . 

3 . '.i';1E cr i t erion of "so cia l utility" for t he variou s 

activities composing the Eng lish curriculum is assuming 

m::i.rked prominence. 



4. - -Y1V n 1te t>hou.1 be ol c d at th, t grade- 1,~ el 

uhere it constitutes an important n ed . 

'18 

5. A given item should not be placed in n:ny grade b -

fore there is considerable hope of its being understood and 

learned . 

6 . any specific iter s must be tat:.ght n sev '.z:al grad.ea 

in oider to insure thorough mastery. 

7 . Oral and written ex_prossion should. be so te.u ~ 1t as 

connt .... ntly to ccmpJ ement and. reinfo1·ce eaoh other . 

8. ':.:h e fuf'lish curriculum must maintain a hi -h Bt" nd· d 

of good usage . 

9 . The cu.rriculur.::1 must~ nevertheless, be br d eno h 

to recogr.ize acceptable current ch s in J.S age . 

10 . The relative di fim. 1 ty of all i terns . regardle s of 

type , m 1.:t be con°tant fro. g i• de to t;r e . 

11. S andurd are oumul ati ve; they should. be few but 

consistently carr ied f'or,; a.rd. 

1 2. LIDre emphasis is placed on oral than on Hritten 

1:ng lish •. 

13. l\greemoota and. differences were fourxl to exiet. 

14 . Laneuace and comp os: tion ,e e clo<:rnly int ~g1·ated. with 

otlier eubject s . 

15 . ActivitieQ hold a prominent pl oe. 

16. Continuous inl. ivid.ual growth i ~ the sta1 ... da or 

goal or :. cl:1 ievemen·t in eler entary 1gli h . 
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