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A STUDY OF STUDENT GROVTH IN AN EXPERIMINTAL HOME ECONOMICS
EDUCATION CLASS AT ORLAHOMA AGRICULTURAL AND
MECHANICAL COLILEGH, 1940

Introduction

A study of recent educational literature and a thoughtful evalu-
ation of present social conditlons leads one to accept the belief that
the purpose of edncation is to prepare individuals so that they may,
not only live in, but participate in an ever-changing world and to
help them develop their agbilities to thelr fullest capacities, in
order that they may mgke the greatest possible contritution to an
interactive, interdependent society.

In a true demoecracy, all idesls and beliefs are given a chance for
expression, To follow only one patterm in education, as is practiced
in a totalitarian government, would mean giving wp individual opinions
and quieting the voice of the thinking, growing student. Since democracy
rests upon the ability of man to see and accept individusl differences,
desires, and abilities, both as a privilege and ss a responsibility,
it behooves edncators to create learning situations wherein democratic

ways of living may be incorporated into the thinking of its peoples.

To incorporate such a principle involves not only its exposure to the
American youth, but an opportunity for them to practice it. It embraces
the attitude of lmman beings toward one another so that one's decigions
are made in the light of thelr effect upon other individuals and upon
soclety as a whole, It implies a way of thinking and of living which
affords and encourages directed self-expression and initiative in 211
areas of living,



As sn infant, man is conscious only of his physical well-being, but
as he develops through associstions with family members, with schoolmates,
and chums he becomes increasingly important to himself and is constantly
making adjustments to a group whose habits are strange to him,

By the time he has reached adolescence, he is involved in multitudes
of relationships. He has close contact with many more people of both
sexes and is expected to assume greater responsibilities within the home
and within the soeclal group. His interest in the opposite sex has pre-
gented a need for further adjustment. While the adolescent grows he is
contimously confronted with finding his place in s breadening world.
He becomes more active in school, clurch and club fwmctions, as well as
interested in civie movements. These call for the development of such
personal traits as: cooperation, reliability, tol erance, courage, and
social sensitivity.

¥o doudbt, the student on entering college is faced with many com~
plex problems vhich are of such magnitude that they are frightening in
their nature. His responsibilities have increased and to his own sur-
prise he recognizes that he is a part of the great economic and social
Fhlﬁhhhtm-wmymﬁy. In only one way can education
offer the student tangible assistance and that is by training him %o
think, He mat de able when welighing one value againgt another to come
to a conclusion which is satisfying both to himself and to society, and
to have the couraze to fight for his bellefs. The teacher who challenges
thinking in the classroom, nd who encourages its development, is giving
these students an opportunity to become interdependent, contributing
members of society. Working upon these understandings of the purpose



of education in a democratic soclety and accepting these beliefs, the
following study has been made to determine if and how individuals grow
in a classroom situation where the college teacher acts as a guide in
thinking and where plans and procedures are decided upon in cooperative
action by students and teacher, with sach ome having an opportunity to
partieipate. '

The class studied was an experimentsl class in home economics educa~
tion at Cklshoma Agricultural and Mechaniecal College. This is a course
which is required of stulents who have majors in the field of Home Life,
Household Science, and Home RHeonomics Bucation, and was set up to be
tmﬁmjniwmotthmumm

| The writer attended &1l meetings of the elass, kept observerts
.rmumm.mmmw_m
kept by the students, and had interviews with 211 the students enrolled
as well as with the instructor of the class. These devices were studied
for ovidences which indicated growth. In this class, adolescent pgychologzy
and general classroom technigques and procedures appliecable to the second-
ary school recelved most attention. The laboratory work consisted of
planned observations made in the home economics classes conducted in
She Juntor and svntoe Mgk sebasli o the varteus Seadhing sinbirs,

The outstanding purpose throughout the course was to encourage
class members to grow as persons, as members of a group, and as future
leaders in the field of home economics.

A special effort was made to provide experiences which would improve
the student®s quallity of thinking through; incroased freedom of speech
and ability to express themselves; Increased ability to see beneath



the surface; & better understanding of themselves and others; an increased
desire to develop to thelr fullest capacity; increased ability in critical
weighing of procedures; greater development of questioning attitudes; .
clarified beliefs and opinionsi better defined purposes for the future;
the development of greater independence and interdependence; and through
a greater realization of their needs,

Continuously students were given opportunity to participate in the
determining of their own purposes, in the planning of class work and in
the selection of procedures as well as in the evaluation of the results
of their work and of their own growth.

Opportunity for collective thinking and cooperative action was af-
forded the students in the gettlement of many class issues as well as
in the organization of the class for group work,

Class members were also urged to carry on experimentation and in-
vestigation outside of the regular class hour. ¥Frequent opportunities
were given the students to report thege. |

In order that the reader may understand how this class was conducted
and the general reaction of the students an attempt has been made to tell
the significant things that happened es showa by the daily class records
of the observer. No attempt is made to repeat all class discussiong
nor to record each student's comment but to show those thingg which made
this class intereating and which indicated significant student growth.
Class discussions dealt with methods applicable to subject matter units
cbserved in home economics classes in the tralning centers. These unitsg
included: (Child Care and Guidance; Housing the Family; Clothing for the
High School 6irl; Social Courtesies; Helping with the Family Meals; and
Health.



A Description of the Class Studied

The first meeting of this class was on February 1, 1940, with fifty-
eight college women enrolled in the course. Two Instructors were present.
The one in charge suggested a need for students and teachers to become
acquainted with each other and gave opportunity for suggestions as to how
that might be accomplished. For a time there was no mmdidle response
until one student sugzested that sll members of the class should meke it
a point to get acquainted with each other by talking together while in
the living room and sbout the halls of the building. Another person, who
was called uwpon, proposed that each one write a short blography of her
life, The suggestion was not well received as was evidenced by such
comments as "Who cares gbout that," and "No one would read them," spoken
half aloud among the class members. The lack of interest was further
shown in that no other suggestions were made Ly the students. The teacher,
who apparently sensed the situation, explained the value of knowing the
interests and experiences of those with whom one is associsted, but sghe
did not press the matter.

The teacher, in making some explsnation about the course suggested
that these girls, as students, might like an opportunity to participate
in making the plans for their cl,ss work., Mary Jones showed that this
idea was new to her in the response which she made to the instructorts
request for possible class activities. Her statement, "Letts find what
the teacher expects of us,” brought the surprising question from the
instructor, "Why should the teacher expect anything of youl®. This ques-
tion stimlated a lively discusgion from which came several pertinent
suggestions for possible student experiences. These were! participation



in clagss discussion; organization of groups for investigating problems;
obgervation of home making classes being conducted !.n‘hiah schools}
familiarization with some recent related literature; and contrilmtion of
written gstudent blographies. One student sugpested that each person write
a list of class activities which she felt would contribute to student
growth, that these lists be collected at the succeeding class meeting,
and that a committee be selected by the growp to determine the best
contributions from these lists. Although this suggestion was aceepted
by a majority vote of the class, only a probable ten per cent participated
in the open discussion. There was much discontent and many whigpered
objections, especially among the students whose major was not Home Eeonomics
Bducation, They seemed to resent being required to take the course and
nadle statements to the effect that they could see no relationship between
a course in methods and their owmm flelds.

Another questlon which usually appears in the first class meeting
was introduced by the teacher when she stated that there were several
possibilities concerning a text book. Jane Bromm's question, "What text
book is used?¥, gave further evidence that these students were unaccustomed
to making class decisions. In answer to Jane's question, the teacher ex-
plained that one or two of several books might be adopted by the class as
a text or that it might geem advisable to the group to include many books
in their reading and to adopt none as a specific text. Here the opinion
wag offered by an older person of the group that if a textbook were owned,
little additional material would be used. ¥If a text book is decided upon,
we should have additional books to read as well," was the statement offered
by a heretofore silent member, Thls showed that these young women were



recognizing the value of extensive reading.

Becamse of limited time, the textbook question was still wndeeided
when the class adjourned. This was settled later by the class when
they set up their plan of work., “Homemsking Rdmcation in the High
School ,® by Willismson and Lyle, was selected.

Since the enrollment was large, it seemed advisable to the two
ingtruetors offering the course to divide the class into two groups
with each one conducting her class in her own particular way. On the
morning of the second meetlng, after the instructor in charge had ex-
plained the advantages of smaller working groups and the students had
thoroughly discussed the subject, the class voted to divide into two
sections. Instead of anbtomatically dividing the group, an epportunity
to weigh values was offered students when they were asked to suggest
plans for making the division., Joyce McDonald, a major in Home Life,
who had previously been heard to say that ghe objected to taking the
course, gave open expression to her thoughts in the question, "Why not
rlace all those girls whose major is Home Heomomics Edncation in one
group and all others, whose purposes are different, in the other group.®
This question brought the class into an animated discussion of the advan~
tages and disadventeges of such a grouping, Immediately from snother
student came the answer, "They would lose general information of non-
Home Economics REdneation people if divided that way.® But Joyce attempted
to support her opinion with, "They are after different things in other
departments than in Home Hconomics Bducation.® Jane Browm came to
her support with the idea that "Those not in Home Hconomics Education
work with different age groups.® §till another student offered the



suzgestion that Most Home Hconomies majors have to desl with many age
levelg." When the vote was taken upon the movement to make the division
according to majors, the count was four in favor with the majority op-
posed to this plan which indicated that these girls hoped to learn from
each other.

Then, in accordance with the wisheg of the class, an attempt to
gecure a cross seetion of student personnel and interests was made by
dividing the group alohabeticslly. Mmﬂmmmm;vf
disgruntled feelings, One student was heard to say, *I don't care vwhat
we do in this class. I'm getting married when school is out, anyway."

From this point the writer followed only twenty-eight of these
students. This groxp, directed by the instructor, went back over some
of the topics which had been touched upon and discussed them more in
detail.

The teacher suggested thet the class might be condneted in dif-
forent ways and that students should feel free to state opiniong in
deciding this issue as well as on &ll topics which should come wp for
congideration. The familiar lecture method was mentioned as a possi-
bility. A more democratic method was described which would give students
an opportunity to express desires and opinions freely both in meking and
carrying out plans, and would afford individuals an opportunity to in-
vestigate and explore according to their own particular interests. The
mejority of the girls voted in favor of the latter form. They were
left for the dsy with the questions, "Do we want to live in a democracy?®,
"What can we do mbout it in the classroomd®, and “What experiences
shall we plan for in this class if we want democratic prineiples to
dominate?®.



That the idea of open discusgion in a cdllege class was new to
these people was evidenced by the fact that when the instructor opened
the class by discusging different angles of growth, practically all
students settled down to taking notes and showed by thelr general at-
titude that they had not anticipated being expected to mske any contri-
bution to the class discussion, Seversl leads were made and a mumber
of questions asked before any response was made. Surprised expressions
appeared on many faces when the instructor stated that the purpose of
teaching was not only to improve techmigues tut to guide the individusl
in the solutlon of problems, to pugh the student to arrive at a con-
clugion which he in turn could defend, to improve the quality of
thinking,

As the period progressed, the students began to help in the discus-
sion and through teacher guldance they decided that gzood learning
experiences provided opportunity for:

&« Investigation and experimentation

‘b. Expression of individngl ideas through ereative work

c. Cooperative group work

d. Weighing values and selecting courses of action

e. Student participation in the formation and selection of goals

f. Bvaluation of personal progress and results of action.

The point on evaluation was worded by the teacher combining
thoughts which had been expressed by severzl girls. The strangeness
of this idea was reflected in the silence which followed this lively
and easily flowing bit of planning., The expression on the faces of
these girls left no doubt in the writer's mind that they were overcome
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with the immengity of the challenge offered them when they were left
with the question of how to plan thelr class experiences in order to
meet these eriteria which they had set wp.

As a device which could be used by the teacher to kmow her students
better and by the student to do self-evaluation through measuring her
own growth, the instructor presented some personal progress sheets to
the group., She suggested that they might take these and try filling
them out, On these sheets, spaces were provided for the student to
show the topics which had been discunssed in class meetings, the contri-
bution which she had made and her opinion of the resulis. A still
further space was set aside for the student to show how she as an
individnal had grown from time to time.. ALl except five of the stu~
dents took one of these sheels. When they were collected a week later,
rather sparse comments had been written on them. The students voted,
however, to contimue the use of them.

At an early class meeting after some student propesals for plamning
had been discussed by the class, a volunteer committee of three people
mwmmmawm.arﬁchmm-uew
was created. They were to formmlaste a plan of work from the llsts of
suggested experiences which had been contributed by the different members.

Although it took this group several days to complete plans, it
gsve the students invelved practice in using initiative, in weighing
values, and in making decisions which could be defended., It also zave
the entire class the feeling thsat they were, throughout the semester,
following their om rather than a teacher's imposed requirement. The

13«@&1:19.1.



three people comprising the committee met, decided om thelr chairmen,
and studied the suggestions turned to them from the merbers of the
class. The instructor was celled in for a brief consultation. A

plan of work which had been called a contract Ly the former class

was secured and evaluated. Students who had taken the course previously
were conferred with, and after three mectings which lasted from two to
four hours, the committee was ready on the fourth meeting of the class
to submit a report which they recognized to be in need of criticism
and further suggestions.

The fact that class members were now interested in helping to
make their plans was shown in the discussion when at least three-
fourths of the group took part. This was a larger per cent than had
hitherto contributed during any one meeting.

The eriticlsms made were of high quality; concern was shown as
to the values to be gained by adopting ecertain points of the report.
Undesirable statements were sliminated, some were reworded, and others
were added. |

When a choice was offered by the committee for naming their plans
for the semester, "Flans for Growth" was adopted because it suggested
the very thing for which they were striving. According to Mary Jones,
this would allow for modification and would not be binding. When the
term "contract® was susgested by a class mesber, it was definitely
rejected by the group on the grounds that it was inelastie.

Following this lengthy discussion, the work plan was referred back
to the committee who offered to make the proposed alterations. These
corrections were made and the "Flans for Qrowth® was drought again to

-
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the class for final approvel. It was accepted and a typed copy was
handed to each girl three weeks after the first meeting of the com-
nittee.

This working outline for the course consisted of three levels of
development., These students decided that only those things which were
necessary for passing the course should be placed in the firet grouping
which was called "Minimn Essentialg®, The title given to the second
level was "Additional Bxperiences”. A student might reach this goal by
increaging the mumber of certain of the requirements found in the first
grouping., The third level of attalmment was called #Additional Indivi-~
dnal Qoals® and inclnded such experiences vhich would meet partieular
individusl needs of the various students.’

The need for cooperative work, which was felt by the students, was
provided for in the "Flans for Growth® when the committee included group
activities as a part of the essentlial development.

In discussing the experiences which should be included in the group
activities, o mumber were sugzested. After mach discussion of how to
set wp the grouping for these, Beth Reed moved that a committee be
elected to work out the details. The move was completed and a com-
mittee of three with Julia Rice as chalrmen was selected. This comittee
took the suggestions which had been made Ly the class and came back at
the following meeting with their report. Groups had been erganized
for the following speeific tasks: to study and evaluate observation
reports; to locate evidences of growth ag seen in the personal progress
reports; to select and present valusble illustrative materials which

2 gee ippendix ¥o. 2.
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would be sppropriate and helpful in performing the tasks that these
students were preparing to do; to keep new and stimulating material
on the budletin board; to acquaint themgelves with and compare text
and reference books; to explore by making studies of the status and
significance of orgenizations, publications, and movements which con-
cerned the various members of this class and people in genersl.

The committee also presented a form which they had worked out on
which the elass members could sign wp for participation in specific
groups at definite periods. The chairman explained that in signing
for groups each girl would have an opportunity to work on each type of
experience and that by careful plamning she could arrange to work with
many different people. on topics pertaining to home mnoliea.j

The entire report of the committee was accepted by the class who
suggested that the chalrman be responsible for getting signatures, for
announcing changes in groups, and for helping students keep plans in

With students entlmusiastically signing up for participation in
the various groups, the class found itgelf orgenized for carrying on
class procedures.

After discuasing gemeral possibilities, the decision regarding
what would be worthwhile to present to the class and for the presenta~
tion of the same became the duty of sach group of girls working together.
The responsidility for getting together, for selecting chairmen, for
making plans, and for study was left eantirely to the varions individnaks
in the groups. They were organized for the purpose of providing oppor-
tunity for personal development in the acquiring of certain knowledge,

3 See Appendix No. 5.
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which in turn should be reported to the class. The accomplishment of
this purpose was seen in several ways. By working in smell groups, it
was necessary for more students t0 assume responsibility for hunting
out sources of information and for selecting that which might be con-
sidered reliadle. They were faced with the realization that mmuch
variance in opinion existed, consequently thay wers forced to weigh
values and to arrive at conclusions.

Fo definite time for the rotation of groups was established in
order to allow for a variation in the time needed for investizating
and reporting work done and for the discussion of probvlems at a time
when they seemed most pertinent. In this manner, time was also allowed
for reports of special interests. At times when students or teacher
were able to relate some unusual experience or when some question of
general concern to0 the group had been asked, the class was given the
privilege of deciding whether or not the group work plamned for the
day should proceed or should give way to these other experiences. In
order to mske sure that all might profit by the work of each group, the
¢lass decided that not only an oral report would be prepared but a
brief written one would be filed in a drawer which had been set aside
for the use of this class. This file was in the instructorts office
and was accessible to all of the class members throughout the school
daye. In order to avoid repetition of experiences, it was agreed that
each group would Investigate a new tople or study the same one from a
different angle.

Mthough the emphasis in this report seems to be upon class organi-
zation, it must be understood that smch discussion of methods and pro-
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cedures was paralleling this plamning. Xven defore the semester plans
were completed, much time was spent in discussing the attitude and
conduct of the high school class members belng observed and in deciding
upon the content and form of observation reports. It was a class
decision that these reports should be checked by the instructor who
in turn would place criticisms on them in the form of questions, sug-
gestions and references. They were then to be returned to the students
who would examine them carefully, confer with the teacher if necessary
and finally file them in the instructorts office. The reason, given by
the class members, for keeping all of each student's observation reports
filed where they were always available was that it provided another
means of helping both the student and the teacher to measure individusl
progress,

The responsibility for thinking through needs and for deciding
on courses of action was constantly thrown upon the shoulders of these
young women. The instructor encouraged individusl thinking, even 1f
in dissgreement with her own theories, by challenging in a friendly
manner the girl to support her opinion with facts. She repeastedly
confronted her students with "Whal things do we need to consider today?®,
“Do you mske that in the form of a motion?¥, and "What will we need
to do before next class meeting?®. The choice of what waz Lo be read
was left to the individual students, btut not without guidance, for
froquently books were brought te the classroom and portions read or
something of the life and experiences of the authors told. Students
seeking solutions to specific problems were cited to definite refer-
ences. In the case of Judlth Browm, who recognized that she did not
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know what to expect of high school students and that if she wnderstood
them better she would be more capable of interpreting the actions of
the students whom she was observing, the instructor referred her to
"Science in Qenersl Rducation," a report to the Commission on Secondary
Bducation of the Progressive Zducation Association, and to a mumber of
articles in recent FProgressive Zducation magazines. At the same time,
she asked other students what references they had found. Quite a
mumber of adolescent psychology books were named.

At one class meeting, some ten minutes were spent in discussing the
smount and kind of reading which should be done. A lively argument
ensued over the means of reporting it. The usual college reading cards
were considered valualess by the majority of these students since a
- mmber expressed themgelves as believing that the cards gave no indi-
cation of the quality of reading done and were often misleading as to
the amownt. The group felt that reading did contribute to personsl
growth and that it should be reported om the personal progress gheets
with the understanding that the benefit lay in the reading, not in the
reporting of it,

An attempt to meet problems with frankness, opemmindedness, and
honesty marked the general atmosphere of the classroom as shown by
this statement of the teacher in one of the early meetings. "We want
our class to be one in which you feel free to express your opinions,
They will not be held against you.®

Flans were always open for revision and reconsiderstion. This was
shown by the fact that students were frequently asked such guestions as,
"Are you gaining anything from the Persenal Progress Reports? If not,
do you wish to drop them?¥., The immediate answers were, "They serve as
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guldes in our plan of work.", "They help us see ourselves.®, and "They
show us how we have grown.". These and other statements settled that
question and the reports were continued.

On a class day near the end of the semester, the ingstructor asked
the students to evaluate the class in the 1light of the eriteria for
good learning experiences which they had earlier set up. The manner
in which they expressed themgelves showed appreciation for the oppor-
tunities which had been afforded. The discussion was free with many
arguments given for and against certain procedures. 3Both strong and
wesk points were mentioned. Many stndents cited instances where they
had chosen courses of action such ast a choice of twelve to fifteen
observations; a voice in the mamner in which the class was conducted;
a vote as to the division of the class; the privilege of setting wp
the plan of work; and a choice of what things would be investigated
and studied outside of class.

Belisving that the needs of students shovld be considered at all
times, plans and procedures were kept elastic so that they might be
adjusted to fit the occasion. For example, on a certain morning when
the Committeeson Exploration and on Teaching Materials were to make
their reports, a question on ethics and methods was asked even before
the class had entirely assembled. When presented to the class, the
committee reports which were to have been given were postponed and
the entire hour was spent in discussing discipline problems. This
was one of the most worthwhile and interesting meetings of the class,
and the majority of the students contribtuted to the discussion. MNany
points on methods were driven home and this experlence might have been
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entirely missed had not general plans allowed for the consideration of
problemg at the time they were pertinent. The walting commitiees made
their contributions at the following class meeting.

Continuously these students were led to express their opinions,
to get at the bottom of things, and to clarify and defend thelr beliefs.
This was seen when the responsibility of the vocationsl teacher was under
consideration. "What would make up the teacher's Job?" was the instructor's
opening question, The answer came from a mumber of students who had been
studying teaching situations. The group concluded that the general pur-
poses of a consciemtious teacher would include the promotion of student
growth; the improving of attitudes, of skills, technigques, and of behavior
‘pa.ttm; the acquirement of further knowledge; and the provision for
new experiences. They went further to assert that they believed these
purposes should be known to the students, Within this discussion, a
field trip which had been made by two students to a high school class
was reported, This group discussed 1t from all angles and decided that
it had been a failure. They attempted further to discover the causes of
failure gnd arrived at the conclusion that if these girls had thought
through or had plsnned with the rest of the class and the teacher, the
expected outcome of thelr visit, the trip could have been beneficial.
The instructor took adventage of this situation to emphasize the impor-
tance of careful pre-plamning, on the part of the teacher. The fact
.t.h.t the girls recognized the value of baslic information in preparing
themselves for accepting responsibdilitlies came to light when they were
asked the question, "What can we as Juniors in college do to prepsre
ourselves for our fulure Jobs?® Several people answered, "lMake as many
contacts as possibdle; study Stillwater and try to understand its commmity
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problems; zet as mich basic information as we can while in college,
recognizing that it is a tool of work.® Miigke use of psychology case
studies.”

An evidence of contimual gmidance, even though the class had
assumed sn unusuasl amount of responsibility, was shown on still another
day when these students were looking over returned observation reports
on which comments and criticisms had been written. The instructor said
she felt that many were failing to look under the surface, that they
did not gee the real problems and purposes of the classes observed.

On another day after the Committee on Observations had made its
report, which had dealt with the group experiences of a high school
class, these students showed their ability to analyze classroom situations.
Various students enumerated the different steps which they had observed
in the development of this particular unit. On organization days they
had seen the whole class setting up purposes and planning procedures.

As the unit developed they watched the problem belng attacked from dif-
ferent angles with results being reported to the entire class as they
accrued. At the close of the unit they had seen the group take stock
of their progress. In summarizing thls discussion these college girls
were guided to see that the steps taken by this class were those which
were involved in the process of thinking. In order to arrive at this
conclusion the instructor asked, "What processes do you go through in
thinking?" and after much discusgion they listed these pointst recog-
nition of a problem; experimentation; application of possible solutions;
consideration of results; summerization and statement of conclusions,
They decided that a good class would show also personal development in
new experiences and in facts learned regarding methods in home economics.



Further evidence that this clase hal been pushed to do thinking
for themselves and to arrive at conclusions was shown in a discussion
on the problem of where the teacher should start in making lesson plans.
These students indicated that they fell that the needs of the students
should determine the subject matter taught, HRaoml Jones believed that
the former experiences of the students should be considered. Stella
Brink suggzested that such activitles as would lead to peksonal devel-
opment should be included. "The existing needs of each person should
be planned for," and *Certain basic informstion related to the course
needs to be taught," were additionsl oamta. ¥Would people doing
demonstration work need such information as this?" was ssked, and for
answer Beth Reed sald, "Yes, regardless of what public task one is
doing, mmltnodtnnwthu_cthim' It was here that one of
the girls whose major is household science and who had been heard to
express her opposition to taking this course made this significant
statement, "Everything that any of us plan to do is teaching." The
tone of her voice indicated that she herself was surprised at having
drawn this conclusion. '

These young ladies agreed after observing many different situations
that any teacher must sell herself before she can teach successfully
egnd that she mst establish a friendly, sympsthetic attitude toward
her students. They concluded further that taking orders did not call
for amch, 1f any, thinking and that if education is to prepare one for
living in a democracy, it must traln people to welgh values and to
develop a questioning yet cooperative attitude. Viola Kathis, in
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relating an incident where a clothing teacher had pinned all hems in
for her students, expressed her opposition to thisg procedure when she
saild, "This teacher robbed her students of a valuaslle experience and
she had no time left to help in other problems. She was not acting as
a2 gulde, but as an zssistant seamstress and was failing to incorporate .
cooperativeness in her teaching. She was also failing to contribute
the most possible guldance in personal development.® Another student
sugrested further that this teacher was making these girls dependent
rather than training them to help themselves. That these college stu-
dents adhered to the theory that the teacher is responsible for her
clasgroom was sesn in the concluding statement of that discussion,
*“The gituation should be teacher-controlled tut not teacher-dominated.®
The bellef that students should help in evaluating their own growth
was shown early in the semester when the first observation reports were
returned to owmers. The instructor had explained that she had made
comnents but had placed no grades on these. She asked, "How could one
put a2 grade if measuring student growth?"™ The puzzled faclal expres—
sions Indicated their bewilderment. "Do you wish to be graded by com-
paring one student with another?®, the instructor asked. Immediately
the response to this came through expressions of protest from nearly
every girl present, The subgtance of these protests was that they
believed that all students should de scored according to their growth
and to thelr industry in trying to improve themselves. In answer to
the instructor's question, "Who should evsluate you?® or ¥Do you think
that it muﬁn to me alone?™, Jerry Wilcox answerad, "Other
stadents should help evaluate.” When asked, ¥Should you evaluate your-
selves?®, the .m #Yeos" was indicated by all present. But as for



sugzesting how this was to be done, opinions seemed to be rather scarce.
One girl came forth with an idea when she sald, "Maybe we can check our-
golves sgainst the plan of work,® This plan was accepted by the class
and they decided that each should attach her rating to her personal
progress report of the following week. A code for checking these persomal
pwrsputshdhmsﬂuphythclulohmw.h&omm

en explanation as to how she used them in order that the students might
Yenefit. She proposed that they look over their reports and check
evidences of growth that she might have missed and make note of those
which they interpreted differently.

Some evaluation of personal growth was done by the students them-
selves when they were working as members of the committee which was
studying obgervation reports. This was done through tho.uloetm of
outstanding reports which had been made by student observers. The
reports which seemed to show the most ability for seeing and inter-
preting classroom situations on the part of the observer were selected.
Later, when another group of girls was working on this committee, they
attempted to measure student growth sccording to how students had grown
rather than how one person compared with another. This they 4id by
taking several of one girl's reports and by checking the later ones
ageinst the earlier ones.

It became necessary for the instructor, who was teaching this
class, to absent herself from the last five class meetings. She made
an snnouncement to this effect two meetings previous to her going,
That the students were accustomed by this time to assuming respongi-
bility and felt capable of doing 80 was ghown in the response which

4 see Appendix Wo. .
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this sanouncement bLrought. When the instructor sald, *I have some
sugzestions as to how you might use the remaining class periods, and
would like to have some others from you," there were no indications
that anyone felt that they would not be able to carry onj instead they
went forward with suggestions as to how thay would use this time, The
first came in the form of a question from Jane Brown when she asked,
fjhen are we going to display illustrative materials?™ and one from
Ila Cox, “How do we report what we have found sbout high school texts
m&rofM-‘l' Another student sald, *I would like to Imow more about
vocational home economics.® All of these things 3sewed so important that
the class decided to combine topics and plan time so that none would dbe
omitted. With practically every girl helping in the planning, the var-
ious groups chose topics and agreed wpen the days for considering them,
They also selected a grand chairmen for the remaining class periocds,
RBach group chairman had eonferences with the instmector before her de-
wtnraandrmhdhdpﬂthplmﬂ_nfmntm. Bach
chalrman then worked with her omn committee in working ocut details.

When Miss Rice, the grand chalrman, opened the class mestings, she
showed real forethought in inquiring as to whether or nmot all committees
were Amctioning and in giving opportunity for anmouncements.

During these five class meetings, students contributed freely to
the discussions vwhich were zptly conducted Ly the various groups. Ques-
tione were asked and answers given. The group on illustrative material
brought to class a variety of examples which they considered to be usable
mmummummmmume.mm
rating these materials was set up. Marian Carpenter informed the grouwp
of the existence of the Sducatorts Index in the main 1ibrary which would
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be of asgistance in finding helpful illustrative materiazl., One of the
members of the exploration committee had contacted the County Health
Officer and it was with a great deal of enthmsiasm that she told of the
means by which home economics teachers might play a prominent part in
improving the health of the people in their commmnities. The black-
board as well as {llustrative material was employed to emphasize points.

In spite of the objections on the part of some for taking the
course, a spirit of friendliness prevailed in the classroom after the
firat few meetings, throughout the semester, both while the regular
instructor was ypresent and in her absence.

The conment from Domng Zinn which appeared on her last personal
progress report was typlcal of the class sttitude. She sald, *I think
our classes showed that a clase can be carried on by studemts. The
information was very worthwhile and interestingly given. Hach of us
had a chance to assume more respongidbility.®



Student Growth Shown by Progress Reports

This instruetor who proposed to help her students grow into well-
rounded, well adjusted individnals felt that she would be better able
to do her task if she learned all she could about these students as
individuals. Belleving this to be true, early in the semester she
presented the idea of personal interviews and personal progress reports

te the group. The personal progress report, described urnu'.l

af-
forded space for the expression of opinions and one entire page on

vhich the stulent could show her personal growth. It was belioeved

that the student would show on these reports not only many ways in

vhich she has grown but many environmental factors which influenced

her actions and her personality.

These progress reports did more, however, than help the teacher
understand her students. They served also as a tool by which gtudents
caﬂaw their om growth. They proved to be an incentive for
students taking stock of what they had or had not accomplished, con-
sequently, they served as a means for pushing students to read and to
carry on any sort of investigstion or personsl improvement which they
felt they needed. Students were urged verbally and through the activities
of the various groups to broalen thelr experience and knowledge in all
areas of living, Many such experiences were reported on the personsl
progress sheets. Flans for improved home living were also shown.

In order to have some idea ag to the evidences of growth which
should be expected of these students, the writer studied and emumerated
thogse which had sppeared on the personal progress sheets of the students




who had taken this courge during the previous gemester. As a result
of this study she decidsd that the following types of growth would
appeart increased interest seen through class contributions, reading
and investigation; expressions of needs and desires; changed opinions
about adolescents and a recognition of their ability and charscteristics;
changed beliefs and attitudes; increased ability to analyze situations
objectively and to make self-analyses: an sppreciation for class oppor-
tunities and a eriticel evaluation of class work; a recognition of om
growth; and the acknowledgment of responsibility as student and citizen.
Using these expected evidences of growth as a guide, a code for checking
student reports was set up by the observer and used to tabulate the many
evidences of student growth appearing on the personal progress sheets
for the class observed. This section of the study attempts to sumarize
those evidences of growth sctually reported by the students. It is
realized that totals of a study of this nature do not ghow quality of
growth, nor the scope of mubject matler covered. -

Two of the eighteen weeks had elapsed before the use of the pro-
gress reports was started and it was decided by the growp, near the
close of the semester, that a report should not be turned in for the
last week of school. The largest mumber of progress reports from any
student was fifteen, there belng six girls who submitted this mumber.
Only one student turned in ss fow as five., Of the twenty-elght students
subnitting progress reports, there was an average of twelve each,

From the data on these reports, it was apparent that eight of
these youns ladies were definitely interested in this course from its
very beglmning. All exeept two of this group showed contimued enthm-
siasm throughont the semester. New signs of interest began to show
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up each week by additional students and on the reports which were
written on the fifth and sixth weeks eovidences of interest were ap-
pareat on the part of all except seven or eight students. Kot only
d4id students show a change in the mamner of writing btut the quality
and mumber of experiences which they reported hed improved decidedly.
There was one student who falled to show on sny of her progress reports
that she was concerned about the values to be galned from the course.

A majority of the students indicated that they were group con-
scious in that opinions about elass procedures were sitated in terms
of clags or group benefits rather than in terms of individusl zains.
Seven of these girls consistently interpreted procedures in the light
of personal benefits,

¥io class member failed to show that she had made some contri-
tution to class diseussion. As a matier of fact, wr&lmt:
reported that they had made less than four comments in class discusgicms,

A third of the class showed that regular realing had been done
throughout the semester. All save three students reported that they
had been resding. Many books and educationsl periodicals on teaching
methods, adolescent paychology, philesophy of education, personal
improvement, and related subjects were read.

As an indication of what these students did to add to their
personal development cutside the class, it was noted that these
twenty-eight students reported exploration and experimentation in
one lmmdred seventy-gix experiences. The policies of verious federal,
state, and local agencles and services were investigated. Among these
weret Federal Nousing Administration, National Youth Administration,
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Works Progress Administration, Farm Security Administration, county
health program, organizations related to the home economics program,
various youth movements, and many types of schools.

Many students showed that they had been taking advantage of
opportunities for developing social graces. One young lady wrote,
“Yesterdsy I helped serve a tea. I was glad Mra. Smith asked me to
help for I had never done anything like this.* indrey White believed
that she had enjoyed a valuable experience in having her first dinner
guest. Other girls explained the value of belng reaponsible for enter-
tainment programs, for the serving of refregshments and for filling
offices in organizations. Many students recognized the value of new
experiences in the sssuming of responsidilities in their chmrches.

Thegse personal progress reports also showed that students were
recognizing their own needs, A mumber of girls confessed their fear
of talking with people or of talking before groups and explained
different plansg which they were using to overcome this timidity,
Donna Zinn said, "I need to look beneath the surface and into things
more deeply.” When discussing her preparation for becoming a teacher,
Joyce lcDonald wrote, "I have become conscious of the importance of
a pleasing personality and a broad knowledge of adolescent traits to
better understand my students.”

A young lady who, by her quiet ever-serious attitude, left the
impression that she was very serious minded, recognized her problem
when she said, "I feel that I have accomplished sueh a little as far
as self-control is concerned since I still zo to pieces taking examina-
tions.® At another time she wrote, "Having realized that I need some
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form of recreation, I am making a time schedule for myself in which I
am reserving some time for lelgure.* On the week before Beth Reed did
her {irgt observation, she wrote, "I feel that I need to lmow more about
what to look for in observations." Following a class discussion in
which the group decided that a teacher ghould be a well developed
individual , Jane Brown expressed her decision in, "I am planning to
learn to type, to drive the car, and to learn how to swim this summer,
as I believe a teacher should imow how o do these things.*

The development of the ability to recognize and interpret
adolescent characteristics was seen in the numerous statements which
were made concerning them on these reports. Students made from one to
nine interpretations of adolescent behavior under their observations,
Some examples of these are cited. June Sneed showed understanding
vhen ghe told of the manner in which a hizh school boy reacted to the
confidence his teacher placed in him and to the responsibility which
was given him, Beth Reed explained that after observing a certain
student for a number of times, she had decided that the student, ine
stead of Veing disrespectful to the teacher, was merely expressing
hergelf in her natural, gruff, menner. Another college student, near
the close of the semester, wrote, *The chief charscteristic which I
see about adolescents is that they are still children no matter how
old they think they are. It is very diffiecult to deel with them
because they are childigh one day and very gromn wup the next." Jtill
another young lady who showed in mach of her writing a syspathy for
the under-privileged told of how she had made friends with a timid
high gchool girl. she sald of this incident, "At first she was gel?
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conscious but in a few minmites we were talking as 0ld friends.® The
desire on the part of adolescents to be actively employed was observed
and reported by many student observers. Joyce McDonald suggested that
it was interesting to compare the adolescent characteristics which
had been discussed in class with the ones she had cbserved.

A complete change in student attitude toward this course was
apparent from the reports of three studen%s. Thelir first reports
revealed unconcern as to class proceedings with very few opinions
given. Most of these were mere unsupported statements, No mention
was made of outside investigation or reading for the first four to
six weeks. Very few comments of any kiad were found. An examination
of the reports of these girls which were submitted the last sevea
to ten weeks showed that they were expressing sppreciation for having
had an opportunity to partieipate in class discussion and in making
class decigions, They were showing recogaition of their own growth
in the experiences which were reported. Two of these three girls
showed wmgual ability in recognizing adolescent characteristics.
In general, thelr statements indicated that they were enjoying and
appreciating the various opportunities which the clags was affording
ther. for developing leadership in hone economies.

Two-thirds of these girls made stabtements which indicated that
they were looking at themselves objJectively. One student wrote of
some previous collefe courses which ghe had tsken, "I am realizing
now that I only skimmed the surface in these courses.' Another girl
stated, "While reading some of my past progress reports, I saw some
exasples of gzrowth which I had failed to recognize at the time of



writing these reports.” Mary Jones saw that she was letting many
learning experiences pass by without msiking use of them.

This body of students had shown by vote that they wanted to
participate in the meking and executing of class plans. They con-
timzed throughout the semester to express appreciation and evaluation
of the class opportunities which were afforded them. Not one student
falled to express gratitude for the demceratic procedures employed in
this class. Xathrya Wiley wrote, "Although confidence in one's self.
should be accomplished before one gets to college, it can be developed
to a great extemt by participation in class discussion and by foreing
one's self to meet new gituationg.® Following an early meeting of
the class, Beth Reed stated, "This is the most demoeratic class of
which I have been a member., I am liking it and am developing my power
to think Ly this method of procedure.* Another student in evaluasting
a high school class which she had observed suggested, "I believe the
teacher should allow the students to do more of the plamning."
Virginia Little showed the same feeling in "I think many teachers
have a tendency to be too dominating In plamning class work and the
students miss the experience which partieipation in plamaning would
give.*

The importance of employing democratic procedures was recognized
by Joe Bright. These significant statements were from her, "The
teacherts remurk that some schoole were carried on in a dictatorial
manner was quite a shock to me, YWhen the children grow up they will
probably live under our government, and it seems reasonsble to me
that they should be educated in democratic environment, In a
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dictatorial group they learn to follow and obey instead of learning
to cooperate.® "I gppreciate the manner in which this class has been
conducted and the learning experiences which it has provided,® was

Jo Bright's comment.

That the personal progress reports, as used in this class, served
as a tool by which students could measure their own growth was seen in
the statements which appeared from wesk to week. All save three
students pointed out indications of growth, OCne quiet zirl who very
seldom spoke in class wrote of the advencement that she had made in
this manner. "I have been msking contacts with tom mothers to gain
information for a class project. For the first few times, I was
frightened but have found that I can meet them now and find some
common interest with most of them. This has made me have more con-
fidence in myself and caused me to look forward to talking with them.*
Another girl stated, "I realize that I do not have the same attitude
toward iy classes as I previously had. I am now able to see the
potential value of classes I am taking in relation to those which I
may be teaching in the future." Joyce MeDonald recognized an opportunity
to grow in acting as chairmen of her group. She felt that it gove her
experience in organizing and presenting materisl to the class. Naomi
Jones saw personal development vwhen she could write, "For the first
time this year, I contribute freely to class discussion, I have al-
ways had the feeling that perhaps my ideas were not very good, ‘ut
today 1 expressel my opinions and these were accepted by the class.®
8t111 another student wrote, ¥I have been reading from Spafford's
bock on the importance of the teacher and it makes me anxious to
start teaching,"
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situation she had observed in this manner, She said, "A teacher mmst
consider the welfare of all hor students; therefore, we who are plan-
ning to teach should get as many worthwhile experiences 'nd as mch
knowledge while in training as possible.® Sue Nlack wrote, *I'm
finding it easier to make soclal contacts and to feel at ease inm 211
groups.® Seversl girls went to the files and looked over sll of their
progress reports to see what growth they had showm. This, they sald,
engbled them to look al themselves more objectively.

It became gpparent through the study of these reports that many
students were becoming conscious of their responsibilities as related
to the social order. This was seen in such comments as were made by
Jerry Wilcox after she had made a visgit to the Federal Nursery School.
She told of having given the children gome needed personal attention
and said, "Although this doesn't sound very important, the task was
very distasteful to me and I made myself do it after I had decided
MMM:;M?OEOM The teacher in charge didn't seem te
MWW&M&&M&M&. She just stood around
and talked." On another day she wrote that she had visited a small
Indian school near her home and had come away with a greater appreci=-
ation for their culture.

Julia Rice mentioned an opportunity which had been given her
of reading some negro newspspers. She made the gatement that she
believed that studying the accomplishments of the negroes would help
to break domn prejuiice against them. Another student, after assisting
in the Pederal Negro Nursery School wrote, *I have given myself a
new gosl to reach, that of accepting the colored race s pedple.t

* 1%
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In comparing high school students in two different towns, Judith
Brown wrote, "I realize more than ever the difference that a commnity
hag upon individuals.®

#I walked over that part of Stillwater which 1s generally spoiken
of as the wrong side of the tracks today and as I looked at those homes
I tried to picture the type of people who lived in them and the factors
of their environment which affected their personslities," wrote another
student. "Some day I may be teaching and may be in a position to help
this class of people,” she said. The statement that all members of
society were confronted with the problem of assisting in raising our
standards of living oxpressed the sentiment which appeared on many
student papers.

That these students were willing to assume and felt capable of
accepting the responsibility of carrying on class work in the teacher's
absence was shown by their attitude and statements. JFollowing the meet-
ing in which plans were formlated for the carrying on of class work
during the ingtructor's absence of two weeks, a majority of the girls
made mentlon of the appreciation and the pride which they experienced
in being given this degree of responsibility. Fern Highsmith expressed it
in this statement, "We were certainly demoeratic in plamning the rest
of our work." Other opinions were givent #The work for the rest of
the semester is very important and gives students entire responsibility®;
“This is a good chance for more personal growth®; #] felt that every
member of the clagss was especially willing and eager to make contri-
tmtions®; "We proved that we could plan our work intelligently®; "The

class showed evidence of being sble to weigh values and make plans for
covering material.® Appearing on ths laat personal progress report
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of June Sneed was this frank confession, "¥e carried on class work gl-
though the teacher wes gone. I had not expected this, even though the
clssz voted to do so. I didn't think half of the meshers would attend
but most of them were present and the class went off as vsual, ¥e had
some very good committee reports.® | |

One of the nost siznificant things to the writer was that these
progress reports also showel that nany students wers evolving phile-
sophies or accepting and recognlzing others as their om. As evidence
of this, the following statomenls were written by the class morberst:
"1 agree that skills should not be stressed as mach as formation of
f{deals in the pupils.®” m«mnwmuﬁ:wm:m
the idea that nsels change with every year snd we mst elucate for
future needs through the training which we give for the present ones.*
#I have lezrned that to be a2 good teacher ocne mmst e expert at plan-
ning" *I believe that iInformatlion should be used 23 a means to an end
tut not as an end in itgelf*; "I realize that a teacher thould moke
plang which would contrilute to student growth rather than serve as
busy work®; WA demoeratic plan of teaching provides exesllemt oppor-
tunity for the mpplication of good learning experiences®; *A class
shere gtudents participate in plamning stimmlates them to 0 more
thinking. It affords opportunity for prastice in talking before a
group and discourages idle eriticism of procedures.®



Case Studies mhhﬁ Student Growth

After carefully evaluating the growth of these students, the
writer selected five case studles believing that the growth and devel-
opment ag observed on the part of these students would be indicative
of the entire class. These case studies attempted to summarize the
student needs, significant changes in behavier, and indications of
significant changes in thinking. In order to give a more complete
picture of these girls, deta was secured from the cbserver's records,
the personal progress reports of the students, and from anecdotal
records of the personal Interviews. In meassuring growth, all evidence
was considered significant vhich pointed toward personal development
resulting from the influence of this class as well as that of student's
own recognition of growth.

Mary Jones, a junior in Home Bconomles Bducation, was selected to
represent that group of students who during the first half of the semester
gave little or no evidence of either interest or growth, but ghowed quite
rapid personal growth during the latter part of the semester. She was
a regular attendant of the class but until near the close of the second
month made no contribution to the class diacussion, although there were
many opportunities given. That ghe was a capadble person but had not
been accustomed to using her own initiative was indicated whem o group
with whom ghe was working gave thelr report to the class. When Mary's
turn came, she was poised and well prepared and gave an interesting
and stimlating account of her findings. In private conference she
conversed easily and intelligemtly.

Her personal progress reports showed no statement of progress, neo
outside investigation and no reading for the first month, Her first
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recognition of progress was shown in mere statements with no evidence
to support them. On April 1%, after the class had been meeting two
months, she gave the first evidence of real growth in reporting an
informel visit with two friemds who had done their first teaching and
home demonstration work since du'htnl. she said of this vigit, "With
1y background of methods, I discussed various topics with them. They
seemed pleased and happy with their work, and gave me a confidence and
degire for teaching which I have not felt strongly before." In this
same report she made mention of the personal development she received
in a social activity for which she had assumed some responsibility,
It was this approximate date when she made her first comtribution to
class discussion.

In the last two months, reading was shown on all bdut two of her
reports and the observers record showed an occasional contribution to
class discussion,

This increase in interest and desire for personal development
continued throughout the semester as was shown particularly through
the progress reports. She recognized that the experience sghe was
having in teaching a Sunday School class of sophomore high school girls
was of great value to her.

Throughout the remaining reports which she made she ghowed ability
in recognizing adolescent characteristics and in interpreting and apply-
ing situations to the teaching field as was seen in her statements, "On
days when I am not prepareld or do not have a good background for my
Sunday School lesson, the girls seem to feel it and are less attentive.
This is a lesason to any teacher. Inow youwr material," and "They do
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take the lesson seriocusly, tut are easily distracted by sny nolse,® and
sgain, "These zirls have many activities Dut show a lot of enthusiasm.®
She seid of an observation male at s high school class, *In observing
last vweek I can understand the real Joy of teaching, It really made
me envious of the teacher; the girls were so very sweet and willing.®

As further evidence of growth and her recognition of it, she cited
her experience with one of the class groups. "Working in this com-
mittee has tanght me mmch, not only about getting along with people,
bt also of aetusl methods.®

In preparing herself for taking her place in soclety and for the
teaching profession, ghe recognized her need for assuming responsibility
when ghe said, "My most outstanding experience this woek was that of
taking charge of a worship service. Although I was a bit frightened,
1 did enjoy doing it, and the experience is valuadle to me, Responsi-
bilities of this type are lmportant to a would-be teacher becamse
teachers are asked to do inmmumerable gnidance affairs snd they are ex~
pected to do them well." She showed evidence of having assisted at a
faculty tea at her dormitory, of having sponsored a picnic for her
Sunday School class, and of havinglelped arrange a banquet prozram.

Mary Joncs showed professional growth in the fulfillment of the
Plan of work developed by the class. B3he made fifteen observations of
high school classes, the minisum essentials having specified from twelve
to fifteen. She had become familiar with the text as well as with six
books dealing with recent trends in psychology and problems in both
secondary and adult education, and she reviewed nine high school texts,
She had read from ten other professional magazines and books. She
acquainted herself with ten leading home economists and with organi-



zations in the field of teaching. A file was made of illustrative
material and a mailing list for further teaching aids was compiled.
Reported conversations showed that she had made friends with geveral
high school students.

In evalusting this class of which she was a member, she expressed
sppreciation for the oprortunities which the class afforded her when
she said, "The policles carried out in class have boan demoeratic. As
students we discussed the possibilities of class work. Goals were set
up in terms of our own needs snd possidle ways of reaching them afforded.
There is mach room in a class of this type for cooperative group work.
Bach girl may be in o different group each time working on a new problem,
These group experiences gave us a definite view of how a class of our
om may be sel up. The class afforded an wmsual amount of experience."

A teacher who was rating this student on participstion in class and
on written tests only would not have been able to see her in the true
light of what she accomplished, nor could she have seen the evidence of
the latent abilitiesg which made their existence knowm throughout the
latter half of the semester.

A second student, Stella Brink, was selected to represent that type
of student who spreared to have wmeual talent but who failed to make the
most of it. She was a junior in Household Science, She was atiractive,
had a pleasing personality, got acquainted easily, and did not stand
back on formality. Stells attended class regularly and made a contri~
bution to the discussion at the fourth meeting. That she was capable
of expressing her views and was unafraid to do so was shown in the type
of comments and the frequency with which they were made. While discussing
methods, one of the college students had reported the visit of two high
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gchool zirls to a dom town tailor shop as of no value either to them or
to the class. Voluntarily Stella offered her oplnion of the incident
when she sald, "I sow that class, and I felt that if these girls had
decided, before going, what they should look for and what the tailor
should have been expected to tell them, their trip would hgve been prof-
itable.” At snother time, when teacher qualifications were wnder considera-
tion, it was she who said, "It takes more than a college education to put
the job over." In reference to using some specified DLook as o text, she
frankly admitted, "If we have o text we will tend to rely on it and let
other reading go.* Azain, when the investigation of some topic was
postponed until s later date, she volunteersd this opinion, *I think
if we keep postponing things, they will plle up.”

The observer?®s record showed that she participated in discussion
on nearly every day that opportunity was afforded. BShe appeared to be
a person vwho was fair-minded, cspable of thinking, and was challenged
by argument as shown by statements made on her progress reports. *Pubting
ny suggestions up for comments and debate lets me see how worthwhile they
‘are.® ®To be homest, I don's fesl that I have progressed meh this weel,
mt I am ready to start my second week of cbservetions where I expect to
see that these students have grown.® When the groups were discussing
an incident which ocourred under the supervision of a practice teacher,
she asked, "Don't you think we should make allowances for teachers who
are newl® Purther, the courteous menner in which she questioned state-
ments of other sindents and of the teacher led to the conclusion that
she had an inquiring mind,

Her conversation showed that her conclusions had been reached
through her owmn thinking mt that she needed to be reading in order teo



a

gupport her opinions and to scquire a reading knowledge of the prineiples
of psychology. On many occasions she made pertinent statements or intro-
dnced significant ideas but could not support them smthoritatively. Omly
one time did she report that she had teen reading.

Since her progress reports and summary sheet showed little prepa-
ration and a very small amount of investigation outside of elass, it may
be assumed that her growth wes limited. She did express apprecilation
for the oppertunitlies which the class afforded her in her statements,
"1 was glad that the elass didn't stick to topies interesting enly to
thoge preparing to teach®; "We were given the privilege of participating
in class plans and procedures*; “The elass period was open to eny and
g1l opinions, and if the student didn't agree with the ideas or the
decisions made, she had the privilege of giving her viewpoint,®

In a class where few devices for rating were employed, this girl
might go through on the brilliancy of her mind, thus being rated upon
her capability rather than wpon sctual personzl devel opment.,

Another student, Zlizabeth White, was also a Junlor in Houschold
Science. She was sclected to represent that group of students who ghowed
congistent growth from the begimning to the end of the courge. She was
quiet and retiring but had s friendly, pleasing memner. Her class
attendance was regular and her concentrated attention to class proceed-
ings was conspicuous. 8he volunteered mnd served on the first committee.
Although she mede cccasionsl contrivutions to the class discussion, at
other times she showed by hor genersl demesnor that she was ready to
talk but evidently lacked the courage to gpeak up.
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The writer was early impressed by Elizabeth's sericusness of purpose.
ghe showed in a personal interview, reguested by her soon after the opan—
ing of the semester, and in her first personal progress reports thut she
welghed values and choge courses of action only after careful congidera-
tion. Personal interviews also revealed that she was attempting to prove
to her family that a college education was worth while. She showed that
she had thought through her position when she explained that the college
courge which she wea following was her father's choice. He had a parti-
cular diglike for the profession which she wished to pursue and she had
decided to follow his advice, since she had no other choice, until she
was able financially to change her course.

She contimously showed ability for recognizing her needs and for
trying to improve. This was showmn when she wrote, "I had an opportunity
to help in an initiation service Sunday. I know that I need to do more
things of this nature,” and agein vhen ghe gaid, "It has been so long
since I have been around high school students that I am golng to their
classes early each day in order to get better acquainted with them,®
At another time, she stated that she was trying to learn to express her-
self to better advantage. She said she recognized that she needed to
leaxn to relax and to take things less seriously.

Her ability for recognizing adolescent characteristics showed wp
freguently in progress reports as well as in class discussion and in
frequent conversations with the observer.

Throughout the semester she made statements which indicated her
recognition of growth., Following a day whem her growp had been in charge
of class procesdings she said, "I felt as 1f I helped make yesterday's
lesson a success., I like to muke suggestions, to plan, and to carry on
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the program.*® Again, she recognized personzl development vhen she wrote,
#] gave the devotiongl for the first time Tuesday night. My voice quivered
only once and I didn't have to refer to my notes," and later in another
stotement, "I don't geot sequainted easily Tut I have gained several friends
through my methods class. We talk of our experiences, the finds we have
made, and new sources of Information,®

~ After the third class meeting, al) her progress reports showed that
ghe hod been reading mich meterisl on teaching methols snd child psychology
and had done some reading in educatienal philesophy. She had familiarized
‘hwnltﬂthmm&tmo&ummmm.ﬁpw&dw.
An wmsusl emount of investigation and experimentation was shown on her
reports. She had visited variouns types of schools and drawn conclusions
concerning them, 5She had personally investigated a muder of pudlie serv-
fces. Nvidence was glven which showed that she had attended many educa~
tional prograns spensored by the college.

She made nineteen observations of jJunior and senior high school classes
in four different schools, and showed that she hal made cemtrilutions to
these classes. These contrilutions weret repairing an extension cord,
furnighing some illustrative material, helping students interpret ques-
tions and locating materisl, and helping students with mimor clothing
construction problems.

She also showed that she had become familiar with the contribut ions
nade by twelve leading home economigts.

This student would not have given evidence of the growth which ghe
made had she been rated, as many students are, on class contributions and
tests alone. Only through some device which measures personal develop-
ment could the teacher have learned of the numerous experiences which



Elizabeth purposely planned to contribute to her growth.

If the findings in these reports are interpreted as indications of
factors which play upon the personslity, the teacher may be beiter sble
to understand many contradictory characteristics of her students. OCne
student in this class showed excellent ability in seelng gituations and
in meking suggestions on progress sheets which she regumlerly handed to
her insiwuctor, She also expressed sprreciation for the opportunity of
student planning and often voiced her interest in the class. She wes
seen frequently conversing in an easy menner with her ¢lassmates, but
until the last month of school she had made only two coniributions to
the class discussion, This gtatement which appeared on her report during
the second month helped explain her case. "Whem I was in high school, I
developed & timidity concerning leadership which I had not possessed when
I was in grade school. I am putting forth sn effort to overcome that
I‘uhuu."

Almost a month later, she reported, "I am conscions of a lack of
generzl experience and of my timldity around strangers and superiors.
I think rather glowly and can express myself mmch better by writing than
by talking. If I am going to meke a successful teacher, I'm going to
have to be able to talk.® That ghe made some progress in gaining con-
fidence was seen in her stabement mesr the close of the semester, "or
the first time this year, I contriduted without fear to the class dis-
cussions.®

In direct contrast to this gtudent, was enother who volunteered and
did serve on the very first class committee. She ghowed Ly progress
reports to have entered into class digeusgion on &ll tut six days of
the class periods. That she belleved quantity rather then quality of
experiences was important was shown in several ways. Progress report
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pages were always filled with writing. At times, these were slmost exact
repetition of the preceding one as for the thought expressed. She reported
having familiarized herself with forty leading home economists bmt falled
to show any value received either on reports or in discussion. When sum-
nary sheets were checked at the close of the semester, fifteen or twenty
additional pages were included as compared with one to three from other
students. This included mmch repetition and some illustrative material
which the class members rather than the teacher were to have scored.
Although she dld malke some statements which indiecated growth, many of
them seened very superficiasl. That gome other person or persons have
made her decisions and have done her thinking for her seem obvious when
one tries to smalyze her personality. She was friendly and willing to
give of her time. She sought conferences with both the instructor and
the observer to discuss her progress. She nade many statements to the
effect that she had grown but failed to give any evidence to suppord them,
Her writing indicated further that she wasz inclined to accept all theories
which were pregented to the class. This was seen by the absence of any
questioning attitude and through her statements of acceptance. ¥o state~
ments which ghowed that she recognized her needs were written on any of
her reporise.

It ig hoped that the reader will recognize that no two of these
class mesmbers developed alilke and that many other Interesting case studies
could have been cited if space and time had 2llowed.



Conclusions

After having hed interviews with each class member and having made
a thorough study of the data found on their personal progress reports,
and after having made a careful swumary of the records of class dlsens-
sion,”the writer arrived at the following conclusions regarding the con-
duet of this class and the growth of the students enrolled,

Students desire and appreciate an opportunity to plan their own
class work.

In this class whers students were allowed to participate in plans
and procedures, where a feeling of falr play and freedom of speech
existeds

a. Antagonisn decreased.

b. Cooperativeness increased.

c. Interest decreased.

d. Responaibility for personal ingtruction was felt.
. @+ Self-confidence increased.

f. Initiative increased.

These students who participated in the plamning of sll class work
showed their ability in assuming responsibility for proceeding with
plans, thus permitting the teacher to act in the eapacity of adviser
only.

The ability to think through gitustions and to arrive at solu-
tiong came to light when students weighed values and ultchﬂ. courses
of action. '

The keeping of personal progress reports definitely encouraged
students to put forth increased effort in analyzing and lLmproving
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themgelves. These reports showed individual growth and helped the
teacher to undergtend and interpret the attitudes of students. They
farther ensbled her to determine students' ability for self-expression
as wsll as their ability to understand and apply educationsl principles.

In this class, where the need for personal development wes real-
ized by students, mch reading and individusl investigation resulted
even though mo definite assignments were made.

Actually practicing democratic procedures resulted in an inereased
understanding and sppreciation of the importance of such policles.

¥hen students were so gulded that they recognized their owmn prob-
lems, they attempted to solve them.

Students grew in their sbility to ovaluate themselves end others.

In this class, where the opinions of all members were recognized
as equally important, students showed an ineressed appreciation for
the bellefs of others.

Contimity of thought and an orderly arrvangement of experiences
was maintained, although the plans made as a result of cooperative
action were not necessarily identical with the pre-plans of the teacher,

The teacher geemed to be consclous of democratic procedures and
ready to follow student leads when they pointed toward probable indi-
vidual or group growth.

Through the various class experiences provided, students showed
an increased awsreneas of the values derived from cooperative action
and of their opportunities and responsibilities for improving the
soeial order,

A more nearly complete and mors persomal pilcture of student grewth
was seen because several measuring devices were used.
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The writer firmly believes that these conclusions could be made
in regard to eny class where an sttempt 1s male to follew democratle
procedurss and where emphasis is placed wpon personsl development.
She regrets that it is impossible, at thls time, to cite other classes
dealing with different subject matter and with various age levels.
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Appendix No. 1 52

Home Economics Hducation 313
(Methods of Teaching Home Beonomies in High School)

Neme___Helena Mamersberger | Date :p,;.lz.lgho

¥Y CPINICN
TCPICS DISCUSSED WHAT I DID OF RESULTS
TUBSDAY
The materiels committee  Although I made I feel that the
gave a report of some no suggestion, class gaing much
illustrative material I was very in- from these reports
it had collected. terested in the as they can find
committee report. out briefly, in a
the committee did
in a long time.
THURSDAY
Comnittes reports I made two sugzes- I am very glad we
were contirmed. Then tions to the class. had this discussion.
the class further dis- It helped me a lot
cussed methods of when I observed
teaching; that there Thursday evening.
should be a balance It helped me to
between: (1) persomal botter see what
development; (2) facts and how the mater-
presented; (3) student ial was being
experiancen. presentod. I feel
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PERSCHAL FPROGEESS REPORT

Name  Helena Mamersberger Date__April 2, 19%0

"During the vacation I spent much of my time among adolescent
boys and girls, becoming scquainted with several; keeping in mind
to notice the charscteristics of thelr age. I have one brother and
one sister, both in high gchool, in whom I am very interested. I
also visited several adults in their homes, thms adding to my exper-
iences with both ages and their problems. I gained much during ny
vacation from this angle alone. |

#1 have gathered additionsl illustrative materials. I had never
before realized its value.

¥1 have reviewed six high school texts and find that I have mach
room for irprovement.,

#I now have a total list of tweniy-one leading home economists
with whom I am familiar. I have met several state leaders.

"I have studied the program of the 4-E clubs, being a member and
interested in them since 1930, I still keep up with what they are
doing. Last week, I attended one of the (ollegiate U4~H parties, where
I met a mumber of students.”



.lppndix No. 2

H, . B. 313
SUMMARY SHERT

Donna Zinn

I. What ia your opinion of the policies carried out in this elass? Do
you feel that you have gained or lost? Why?

#The policies have been excellent considering the ideals, aims, and
values set up as standards desirable for American people. The class
has served as the representatives and senators for their own thought,
and the teacher has acted as president to sugzest and direct our
thoughts. I have changed or reviged many thoughts, but I feel that
it was for the better and I now have grounds for my reasons and
conclusions, :umtofwnttthuolﬁnulmulu.uw
information can be furnished to convince me that other theories are
better. Some students do not approve of this plan, however.®

Organize your statements under the following headingss

A. Opportunities for student participation in the plamning and
gelection of class procedures

"The students have had opportunities to plan their own plan of
work, designate the committees to carry on the program, decids
when and how the group should meet and make their reports; and
they have been urged and requested to dlscuss any plang, toples,
questions, or problems that they feel should Ve dlscussed at the
time they are most vital. BSome students did not partiecipate.
They would rather take some one else's decision than to think
mudxthoprounortwmthw things
on,*

B. Opportunities for cooperative group work

“The gtudents have ample opportunity for cooperative group work
every time their committee meets. It seems that the rotation
of chairmen spurs the committees to do their part, becamse they
know that they must assume the responsibility socon. Hany of
the students find material that would be of value to another
group, or sometimes students have met with other committees
becsuse they had material or problems that should be dlsenssed
and presented."

O« Opportunities for student participation in the evaluation of
personal and group progress

“The personal progress commitiees and the cbservation committees
were g0 designed that the students could read, check, and eval-
uste each person's progress or the class' progress, as well as
the student 's progress in relation to the group., MNiss Pearson
suggested that we might set up our owm grading system and grade
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our own pspers, tut the class didntt take advantage of this
opporfunity.*

D. Opportunitiss for student evaluation of values and alternative
couwrses of action

#The students were provided opportunities to establish their
own values; the class period provided opportunity for other
people's view points, and a definition or a more 'clear cut
definition? of what values are and what should be of value

to you. The class was given opportunity to make individuasl
and class decisions, and to choose courses of action,*

B. Opportunities for individual and group investigation and experi-
mentation

“Phe clags and groups were stimlated to make investigation
and experimentation at their own will., The entire class pro-
cedure was carried on in the light of a scientific experiment.®

F. Opportunities for individuals to express ideas through creative
work

“The class was given opportunity to express ideas through
creative work and were even pushed to express opposing ideas.*

II. Estinmate the muber of times you have contributed to local school
situations while observing and list the types of experiences those
contributions provided.

#] assisted one of the girls in adjusting the tension on her machine.
It gave me confidence and I came to feel a definite need for sdequate
and correct Imowledge, for some day I may be in a responsidle posi-
tion. I assisted students in holding materisl, in pinking seems,
giving instructions in removing electric cords from the plugs. I
asked questions to arouse or stimlate thought, and I took what
material I had to be used in the unit when the opportunity arosge.
Bach experience brought about a better understanding of what should
be done and how I should meet the situstion.®

I1I. List any other experiences that you have had this semester which you
think were definitely a contribution to your preparations as a
teacher to be.

#(1) Telk to my sorority; (2) correspondence, conversations, and
conferences with home economists and government officials; i})
consciousness of personal appearance; (4) wise use of leigure
time; (5) open homses: (6) Tijah - presentation of the chorus;
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(7) special lectures; (8) cabinet meeting: (9) collecting illus-
trative material; (10) reading articles on subjects I am intereasted
in; (11) articles by outstanding people; articles and books on
mmmmumnm(m listen—
h,;tothnunt( me.n (lh)hluagﬁthm-
mekers and students; ) attending parties; (16) planning work
for the swmmser which will lacrease sy background; (17) looking
at each experience new or old in a ner light--critically and
investigatingly; (18) demonstrations; (19) attendance at P.T.A.
meetings, Scout meetings, and investization of other organize~
ummmm&-mummam I feel that
everything has its value if I could just realize 1t and take
advantage of the opportunity.®

IV. Attach a marked copy of your class contract showing the things that
yon feel you have satisfactorily completed.

#1 feel that I have satisfactorily completed all my plan of work.
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or genlor hizh to 18.
school.

- ,m‘
Report observations with as many of the
approximately 48 students under ob-
hours after making gservation as pos-
a vigit to a sibtle.
school,

3+ Increage your pro-
Become familiar fessional dbackground
with Williamg and by reading wp to
Lyle, Homemaking date references,
Blucation in High reporting same on

School as a back-
ground text.

Become familiar with
Mplmmi
procedures used
ujerﬁM#intu-
est.

Become femiliar with

magazines and books
in om field.

Contribute material
to the ulletin board

and share responsgi-
vility.

Carry on group work
when poszible.

Become familiar with
recent boolts deal Ing
with recent trends
in psychology and
problems in both

secondary and adult
mt 1‘.

Make weekly progress
Se



wl‘.’i

II.

I1l.

Iv.

V.

VI.

A. Appreciation for class opportunity

B. Statements evaluating class work
Understanding of adolescent pgychology

A. Chenged opinions about adolescence

B. Recognition of adolescent ability and differences
Zvidence of interest

A. Class contribution

B. Reading

C. Investigation

D. Voting

B. Expressed interest, curiosity or desires
Changes in thinking

A. Changed bellefs

B. Self-analysis

C. Changed attitude

Improved personal charscteristics

A Manner of expression

B. Leadership

C. Poise

Recognition of personal growth
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Appendix Wo. 5

SCHEDULE FOR GRCUP WORK PRESINTED BY A CIASS OCOMMITTEER

May 1
REFERENCH
Donna Zinn Julia Rice Naomi Jones Stella 3rink Virginia Little | Miz, Mite
J« MeDonald Judith Brown Viola Mathis Jane Brown Sue Black Betty Snow
Beth Reed Highsmith Joe Bright Avdrey White Jerry Wilcox Ruth Cummings
Vivian Xent M. Jones Hsie Arnott June Sneed Alice Creen Doris wright
Zoe Dupree Kathryn Wiley Ann Rich Yarg. Cowan
PULLETIN BOARD
Highamith lcDonald Donna Zinn Doris Wright Andrey White Ann Rich
Joe Bright Hiz. White Jane Browm Julia Rice Betty Snow June Sneed
R. Commings Sue Mack Beth Reed Naomi Jones Ve Mathig MeDonald
V. Little H. Jones Mary Jones Alice Green V. Eent S. Brink
B. Arnott . Cowan J. Zrown Re Cummings J« Wilcox
Betty Snow Kathryn W,
HATTRIAL
OBSERVAT ION -
PIRSCHAL PROGRESS |
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