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CHAPTER I
INTRODUCTION

It 1s the desire and purpose of the writer to show
procedure, progress and status of curriculum development in
a large public school system. The term curriculum may be
defined as, "All the experiences which pupils have under the
direction of the school; this definition includes both class-
room and extra-classroom activities, work as well as play.'1
The curriculum of & school system is the center around which
the whole school system develops, A school using an inferior
curriculum is bound to be an inferior school.

Certain experiences and practices will be pointed out
and dlscussed in the light of success or failure in relation
to progressive curriculum development. Only as we view past
experiences can we note or meaaﬁre progress in any enterprise.
After considerable thought and study of procedure and progress
of curriculum development we can come to definite conclusions
a8 to the practicability, soundness, worthwhileness and
success of this program in a school system whiech has made
remarkable growth. It will be difficult to evaluate or
designate the present status of curriculum development be-
cause &ny progressive curriculum program ig in a state of
flux or change, it is not static. A successful curriculum

program must be dynamic, alive, growing, and constantly
changing.

1. Evaluative Criteria, Cooperative Study of Secondary
School Standards. p. 20.



Let ues review briefly the history of currlculum develop-
ment in the United States. The story of the development of
the public schools of the United States from the extremely
simple and limited curriculum of the middle of the nineteenth
eentury is in essence the hlstory of edueation in the United
States. While soclety was very simple the program of the
schools ecould be correspondingly simple. The problem of
education at all times has been the proper training of the
individual so that he can meet his responsibilities in adult
life to the best advantage, both of himself and of his com-
munity. When the duties and responsibilities of adult life
were very simple the formulation of the curriculum could be
equally simple. With the very marked increase in complexity
of modern life the problem of training individuals so that
they can meet their responsibilities becomes equally difficult
and complex. Even the concept of this purpose of our schools
in preparing for adult life has been changed in recent years.
Thies has brought about many of the so-ecalled enrichment cur-
riculume. The curriculum is being modified from year to
year as the concepts of soclety concerning the purposes of
the school become more and more definite under the leadership
of individuals seeking in every way to formulate the bases
of education., This has affected the development of our eity
school systems and we find in almost every large community
groups of school administrators and teachers endeavoring in
every possible way to modify courses of study so that they
meet more effectively the specific needs of boys and girls



and the needs of the community in which they will establish
thelr homes and become happy, useful citizens.

Many of the larger cities have recognized that the
curriculum must be constantly changing because of the eontin-
ual changes in the social and economic structure of the
community. For this reason we find the larger cities as a
general rule leading the way in curriculum development.

Curriculum development is moving forward at an
inereasing tempo. The results of a recently conducted
survey whieh included every city in the United States
above 25,000 population listed in the Educational
Directory published by the Offlce of Education revealed
the faet that organized curriculum development programs
are now under way 1ln well over seven-tenths of these
larger citles. The survey revealed one-half of the
cities with population of 5,000 to 25,000, and one-

third of the cities with population less than 5,000

carrying on curriculum development enterprises.é

The most common methods employed by these schools through-
out the United States that are engaged in curriculum develop-
ment programs &are summarized in this concluding paragraph.

Many of our large cities have employed an outstanding
currlculum expert whose chief duty is to gulde administrators
and the teaching staff in its curriculum development program,
One outstanding example of & clty using this method of cur-
riculum revision 1s Denver. This curriculum advisor may be
secured from a leading school system or promoted from the
rank of its own personnel. This point will be enlarged upon

in a later chapter. Many schools not able to follow the

2. Bruner, Criteria for Evaluating Course of Study Materials,
p. 107.




example of some of these leading schools profit from their
experiences. Many of the results of thelr study and findings
are avallable for the use of other school systems through
reports, monographs, bulletins, courses of study; an un-
limited amount of printed material. Such materials may be
secured from the following schools systems: Denver, Los
Angeles, San Franecisco, Long Beach, Des Moines, Ft. Worth,
New York, Tulea, Winnetka, Bronxville, Lincoln School, Shaker
Helghts,

Colleges and universities have at last come to realize
their responsibilities in this important curriculum develop-
ment program, A few colleges and universities are making
three distinet contributions.

1, They have included in their courses and offerings
an opportunity to study the new technique in eurriculum
revision, The most wholesome innovation is the summer work-
shop.

2. Curriculum experts may be secured from these uni-
veregities to visit a school system to counsel and advise or
gset up an intensive workshop within that particular school.

3. An abundance of printed materials, monographs,
bulletins and books on curriculum development may be gecured
from these universities: Teacher's College, Columbia Uni-
versity, Ohio State University, University of Chicago, Colo-
rado State College of Education, Leland Stanford Junior
University, University of California, Berkley, Peabody

College.



Closely related to the point mentioned above is the
vork of individual teachers,.

Another indication of the widespread activity in
curriculum construction ean be found in the inereasing
number of courses of study that are beling produced each
year, Prior to 1920 fewer than 1,500 courses of study
had been published in the United States., By 1937 approx-
imately 350,000 separate subjeet courses of study and _
10,000 general courses had been recelved by the Curriculum
Laboratory of Teachers College. The curriculum movement
has been very definitely under way sinee 1920 and is now
touching in some measure probably more than 30 percent
of the teachers of our country, This means that literally
tens-of-thousands of teachers in next-to-child situations
are attempting in thelr courses of study to deseribe good
practice in which they have been engaged, or to put on

paper theis ideas as to what good learning and teaching
should be,

Many states through their State Department of Education
&re rendering valuable service in the field of eurriculum
development, Examples of these states are: New York, Virginia,
California, Texas, Arkansas, Colorado, Kansas, and Iowa,

No school needs to go alone in revising or expanding its
currieulum, Thers are in the United States at the present
time outstanding educational leaders, & number of willing and
cooperative colleges and universities, and several public
gchool systems (large and small) that'can, and will give able

ageistance in revising and building & curriculum.

. 1Ibid.



CHAPTER II

HISTORY OF CURRICULUM DEVELOPMENT IN THE TULSA SCHOOLS

The written record of the phenominal growth of Tulsa
reads like a falry story. And yet we must realize that, like
men of genlus, some cities seem destined for greatness., Tulsa
is not a ecity that, like Topsy, "Just growed". Tulsa was
built. Men of vigion have played an all important role in
shaping the destiny of this great city of the SBouthwest., The
rise of Tulss in the past 41 years from & village of 300 people
%o the metropolis that she 1s today gives weighty evidence to
baek up every claim made by Tulsans that their city is indeed
& Magic Empire. The townsite was not surveyed until 1900, it
wag a rough frontier town when Oklahoma became a state in
1907, By 1910 a new optimism was to be found. With uncanny
foresight, the citizens were bullding hotels and office build-
ings, bringing in industries, establishing banks, organizing
churches, and developing schools that have become nationally
recognized,

No eity, large or small, can rise to true greatness with-
out the establishment of substantial homes, schools, and
churches. Schools have been &n integral part in growth and
success of the ecity.

It has always been a problem in Tulsa to find enough
school buildings to keep pace with the growth of popula-
tion. Before statehood it was most difficult to establish
a public school gystem. There was none in Indian Terri-
tory, only & few migseion schools, some Indian schools,
some boarding schools and a few cities by immense effort
hed established free public school systems, Tulsa among
the number. But in this they met with many discouragemsznte,

One June 8, 1906, commencement exercises were held in the
Methodist Church, There were just four graduates--all



girls., The next September 1,100 pupils entered the city
schools, 300 in the north slde school, 800 in the high
gchool on the south side, which was made up largely of
grade pupils. The high school class of 1907 ghowed a
econsiderable increase over that of 1908. There were nine
graduates--and one was a boy,

Such buildings as the school system possessed were
badly overcrowded, the schools whiech began with an enroll-
ment of 1,100 finished the schocl year with 1,793 pupils,
an inerease of 693, The next school year, 1907-1908,
closed with an enrollment of 2,295 an inerease of 544 and
1t was seen that the race between pupils and seats would
be a long one,

The largest eclass in the high school's histery, 35,
was graduated at the First Presbyterian Church on May 22,
1213, It was an unusual class, too, in_that & boy was
valedictorian and a girl, sslutatorian,l

These brief paragraphs reveal one important problem that
had to be solved in some manner. That problem was the enor-
moue increase of boys &nd girls attending the publie schools,
The outstanding characteristic of the Tulsa Schools has been--
GROWTH, Not alone in numbers but also in methods of instruec-
tion, techniques employed, courses of study--in other words
curriculum development. A contributing factor and largely
responsible for this growth are the outstanding educational
leaders employed by progressive board members. Such men as
E. E. Oberholtzer, P, P, Claxton, Merle Prunty, Will French,
Harry Gowan, and Ell1 Foster have been willing to launch out
into fields of new endeavor in the educational world. Their
faith, work and riech experiences are reflected in the fifteen
million dollar publie school system which 1s recognized as
one of the most progressive educational systems in the nation,

No attempt will be made to list in order of importance

1, MeClintock, Tulsa, A 8tory of Achlevement, pp. 18-50.




or degree of success methods or procedures employed in cur-
riculum development. Certaln procedures that have been tried
and have become a part of the curriculum will be listed in a
chronological order. As early as 1911 a delegatlon of women
appeared before the board of education to ask the establish-
ment of courses in domestic science ard manual training. The
board had actually voted to do this the previous year but lack
of finances had made it impossible. From the very beginning
the curriculum has been enriched with courses as home economics,
industrial arts and courses such as musle, band, glee clubs
and art.

Early in the progress of the schools the type of organi-
zation best sulted seemed to be the so-called 6-3-3 plan. This
plan is closely adhered to at the present time with few excep-
tions, There are 30 elementary schools organized from grades
1 to 6. There are 7 junior high schools organized from grades
7 to 9. Clinton Junlior High Bchool has Just the seventh and
elghth grades but will of necessity in a very short time be
aggigned the ninth grade because of increased enrollment at
Daniel Webster High School. The other two high schools are
organized from tenth to twelfth grades.

Tulsa was one of the firet to organize the platoon school
gsystem in Oklahoma, On May 31, 1925, announcement was made
of the inauguration of the platoon system of instruction., This
has resulted in & modified and enriched curriculum.

Along with the platoon school came the home room organi-

zation, Every school in the system works through and depends



& great deal on the home room. The clubs, sxtra-curriecular
activitles, agsembllies, in faet & major part of all school
life is given expression in and through the home roonm.
Before turning attentlion to more recent curriculum pro-
cedure a list of other practices that have beoome a vitel
part of many of the schools are only mentionsd in this con-

eluding paragraph, Such innovations as a student greenhouse,

home guardening, roek gardens, part time schools, night schools

and special schools such as Edison (where older children who
have difficulty in learning facts from books may work with
their hands), and reorganization of the health and physical
educatlion dep&rtment gserve to show how the curriculum in the

secondary schools has been anriched.

In direet relationship with courses of study and instrue-

tion the Tulsa Curriculum Develepment Organization was set up

in 1928, and aesigned the specific responsibllity of directing

the preparation ef improved course of study for use in all
gchools,

In procseding with the development of coursees of
gtudy the curriculum board and the production committee
are coumitted to three prinelples,

First, the new courses of study are expected to take
into account textbooks, supplies and equipment which are

avaellable in Tulsa or which can be made immedistsly availe

able coincident with the installation of courses of study.
The preparstion committees are expected to write courses
of study making use of the best the educationsl world
offers, but they are not expected to prepare courses of
study requiring supplies and equlpment so far in advance
of present day practice that they cannot be supplied to
Tulea elassrooms when the course of study is installed.
Such courses of study make interesting research problems,
but & publie school curriculum organizetion must produse
courses of study that are lmmediately usable in the
clagsroom,
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Second, the Curriculum Board and the preparation
comnittees are mindful of ths educational attitude of
Tulsa teschers., The "Educational Attitudes Burvey" made
in the spring of 1830 shows that Tulsa teachers in general
are educationally progressive, but that some eare quite
congervative, Teachers will make wise use only of those
materials whieh their tralining and experience lead them
t¢ understand and appreciate. While it is expected that
courses of study will be progressive in tone and that
teachers will be tralined in the use of new courses of
study as a part of their installation, yet it is
recognized that 1f courses of study are radical and
extreme they will not be respected by many tesachers and
very poorly used by others, To result in aetual improve-
ment in classroom practice, courses of study must not be
the last to leave the old or the first to try the new,---

Third, a course of study for use in a public school
must take into account what the patrons want taught. We
admit that the American public school is the American
publie's school., Parents expect the modern school to be
different from the school of their childhood, but an
ulgtra-progressive fad which the educational leaders of
the community cannot support with convineing data 1s not
conducive to sound educational progress in any community.2

In 1932 the Tulsa schools secured permission from the
North Central Association to conduct & study to determine
whether or not the superlor students might do six years of
high school work in five, and during their last year in the
gecondary school do & year of work on the college level and
be prepared to enter college as sophomores., These special
groups were chosen in four of the Junlior high school, and a
chart for vertical acceleration was laeid out whieh provided
for these students to be accelerated one-half year in English,
soclal sclience and mathematices during the three years in
Junlior high school.

The first class under this plan was graduated in 1939,

£. Prunty, Merle. "“The Tulsa Curriculum Development Plan',
Curriculum Bulletin No. 5, 1931, Tulsa Public Schools.
Pp. ili-iv,
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The work on a college level which these students carried
ranged from the course in English to coursee in history,
mathematics and French. Only a few carried all four courses.
It was declded a year ago to eliminate from our program the
vertical acceleration plan. In other words to discontinue
the program called for in the North Central Study. This
plan was discontinued for one or two specific reasons.
First of all the experiment was conceived as a plan to
accelerate students in terms of traditionally organized
subject matter. If conceived on this basis the curriculum
would be laid out with certain subject matter units to be
covered, and the first and paramount aim would be to rush
students as raplidly as possible through this material,
placing emphasis upon their ability to pass certaln examin-
ations in these subjects as outlined. This calls for an
organization whereby groups of students are carried through
together in as many fields as possible, regardless of the
differences that may exiet in ebllity among these students
in the various subject matter fields, even though they
represented the highest ability group. We must center

our attention upon the individual from a broader and dif-
ferent point of view, In this experiment emphasis might

be placed upon subject matter for subject matter's sake or
subject matter will become the end and not the means. It
would seem that we are interested in subject matter as a
preparation for college and little else. Subject matter

must be considered not only as a preparation for college
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but primarily as a2 nmeans of developing attitudes and i1deals,
Real scholarship is more than ths accumulation of facts
&nd knowladge for their own sake--scholarship is the ability
to understand, interpret and use faota and knowledge. The
Horth Central experiment 4id not it in to our philoscphy
at all ané as guickly es posaible the program was dlscontinued.
Concurrent with this etudy, and in the beginning applied
to the same group of children, was the Eight Year Study of
the Progressive Education Program. 7o understand this pro-
gren as related to Tulsa's Curriculum Development it is nee-
gssary to inow something of the history of this Elght Year
Study. The Commission on the Relatlion of School and College
was established in October, 1930, The demand for the Cone
misslon grew out of a two-day discussion at the annual con-
ference of the Progressive Zducation Azsoeliation,

The Commission during the first two years had two
najlor objectives: to clerify ites own thinking coneerning
the changes that ought to be made in American secondary
education and to devise a feasible glaa of school and
college cooperstion. The Committee's first task was
the ssiection of the 30 coopasrating schools, It was
decided to include both privete and publie schools, largse
and small, and schools representing different sections
of the United States., But the chief concern was to
choose competent schoole which were dlssatisfied with
the work they were doing and were cager to inaugurate
exploratory studles anéd changes which could not be undere
taken without_the freedom granted to these schools by.
the colleges.®

Tulsa was fortunate to be scleoted as cne of the thirty

schools, Each school developad & plan of work and decided

&, FEducational Resesrch Bulletin, College of Edueation,
Chio State University. p. 220,
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for itself what changes ghould be made in curriculum, organ-
lzation, and procedure. One of the fundamental dbases of
the Eight Year Plan has been the complete autonomy of each
school within 1t, and no program of evaluation, no plan of
unifore recorde, no assistance of the curriculum staff has
been forced in any of the schools not &esiring to use 1it.
Significant developments can come only out of each school's
sincere attompt to gserve better the boys &and girls in its
own community. This policy has given to the schools the
freedcs and the responsibility which belong to thenm,

As the schools developad their plans for curriculum
changes, annual conferences of approximately & week in length
were held during 1933, 1634, and 1835, This work was carried
on &lmost entirely by classroom teachers engaged in the
regular work of the schools while carrying full teaching
loads, To ald &nd encourage these teachers curriculum starff
merbers or assoclates were sent to different schools,

Baoasuse teachere found it lmpossible, even with
the help of the curriculum sssoclates to develop durl
the school yeer all the needed curriculum materisls &an
new instruments and programs of evaluation, a workshop
wae set up experimentally at Ohic State Unlversity for
a period of six weeks 1n the summer of 1936, The work-
shop has two rather unique and unusual features, Firast,
the mexzbers attending the workshop came with definite
projects upon which they wished toc work. Second, the
gtaff members 4ld not glve formal lectures but spent
hours helping the teachers with thelr projects, BSeventy
teachers from the thirty schools attendsd the first work-
shop. 7This led tc a second and larger workshop known
ag the Bronxville workshop held in the summer of 1837;

and this in turn led to three 'osknhaps in 1838 at
Bronxville, Denver, &nd OCaskland,

4, 1ibid, p. 218,
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The growing interest zmong teschers in opportunities
for study and crezative work hag led te a further extension
of workshops similer to these mentioned above. During the

summer of 1939 workshops wers held in the following ten

=

ocations: Teacher's College, Columbla University, Syrecdse
University, Ohio State University; University of Ghicago,
Colorado 8tate College of Education; Cleremont College |
Lialand Stanford Junior Universlty, University of Denver,
and Reed G@llege;

These workshops have been of insstimeble value to
thousands of teachers the lagt few summers. There are a
number of teachers engaged in Americah secondard schools wh
vhose treining and experience have reached & level of
develcpmeﬁt in whieh formsl eourses &re not the nost ef-
fective pattern of further nrvfaretian Eéther thage
teachers nesed independent study on thelr own peculler prob-
lens under the guidance of experts whose work has brought
then to the frontier of progress in education, These work-
ghova are establliched to provide opportunities for experi-
enced teschers, administrators ancd counselors in secondary
schocle to come together for speelal sssicstance in the study

of educational problems, in the development of instrvoilionzl

waterials and »lans, in the study of the needs of adolescsnis

and problems of individual guldance, and in the developmend

of plans and ingtruments for the svalustion of educationnld
Prograns.

The sumuer workshop is nhot sentirely new to Tulssa



teachers., Dr. ¥, I, Knight, Unlversity of Iowa, who evalu-

1

54 & course of study in arithmebtiec gave this interesting

renort some eight years ago.

Ag fer as the writer knows Tulsa construected hoex
course of study in arithmetic by the use of a method
entirely unthought of = decade sgo., A group of experi~
enced teachers was selected for the work, smple funds
ware provided and & counselor appointed, After nreline
inary conferences in Tulsa, the curriculum commlttes
nacked 1ts books and referencss and left town, settling
for the summeér in 2 university research laboratory.

For one hour each day the nermbers of the commitiee
attended clags in the problems of. teaching arithmetic.
The remainder of the day (end the writer sugpects
gensrous fractions of meny evenings also) was spent

by the committee on the Tulse course of study. Hundreds
of mileg from possible interruptions, with a group
gplrit fostered by isolation from famillar scsenes, with
the run of an excellent library, in dally contact with

& counseler and meny advanced stufents from the four
gquarters of the nation, the Tulsa committes concentrated
upon and produced work of real nmerit.

The proof of a superlor course of study as all will
agrea, 1s superior work by pupilg. The results on
independent teate at the end of the first year of the
Tulsa Gourse of Study showed far more than & normal
year's gain by almost all of the classes in the greater
number of segnents of the ecurriculum, The writer makes
belé to predict thet these gains will be matched by
even more desiraebles oneg a8 the new course of study is
put to use during the next few years. The conclusion
arawn after rather criticsl observation ls that not
culy teachers and pupils apre happy with the new dourse
cf study, but they are more compstent becsuse of 1T,

In gulding the destinies of & school systen, good
intentiong, uncuestioned devotion, and ceaseless lsbor
are important; but these sre not enough., Insight and
technical skill sre essentisl., The Tanlsa arithmetic
coumiitee possessed excellent intentions, lts devotion
was evident, and it wag prodijal of i1ts energy. VWhether
or not 1t possessed sufficlent insight and technical
ekill %o dlscharge 1te responsibilitles can best be
appraised by whet happens in the classrooms during the
years 1831 and 1936.5

C,ﬂ" i

Enight, F. B., op. cit., pp. ix-zi.



Tulse was well represented in the summer confersnces
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4, snd 1235, At the Pirst workshop held

et Celuubuz for six weske in 18346 the board of education

gent six teachers, paying 21l necessiry expenses, Ths fol-
lowing summer, 1937, sixteen teachers were sent to Bronuville
and ir 1878, twenty-six teachere wers sent to Denver. The

sumnaer of 1239 found fourtesn going to Denver workshon and

sizteen golng to Chicego. One of the important factors in
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curriculum development can be attributed to the work
of aduinistrators, directors and teachers in these summer
worksheps, From these teachers came the leadership necessary
to carry out the program. They are found serving on various
committees, g directers of the curriculum council, as
council mesbers snd as lgaders in study groups and &re re-
gponslble for in-pervice training of teschers in understanding
the nev curriculum preogran.

In the beginning of these two sxperliments enly four
Junicr high schools were included: Cleveland, Horsce Menn,
Roogevelt, and Woodrow Wilson. The students were superior
in secadsmie abllity, repregenting ap§foximately the upper
Tifteen percent in e¢aech school., The teschers of these groups
were freed from the requirenmsnt of following & formel course
of study and were encouraged to use methods and materials
independsnt of the preseribed course 1f they deemed it
advisable, An attenmpt was made %o enrich the materials of
instruction, and a varlety of experimental procedures

followed, some of which were most successful, some of whieh
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were not. Ccnsiderable emphasis was placed upon encoursging
students to particlpeate in creative activities. Throughout
the pregran an attempt has been made to adapt methods and
materials to the ceapacity, needs snd interesis Gf the indi-
vidual. From the very begilnning of the program &&ministratars}
dlrectors, and teachers were serving on ecommittees, mesting,
studying and planning and working together. In September,
1938, the first of the groups included in the study entered
Gentral High School, It then became evident that there was
need for a ecocrdinating committee. Consecuently in September,
1936, & Currieculum Stecring Committeec was appointed to
recommend to the secondary cschool staff adjustments, admini-
strative procedures, and tesaching practices, which 1t belleved
promised improvement in curriculum development, The commlttes
began work imumedisately and on October 15, 12386, submitted
Feport Number One, “Suggesteé Aims of Becondary Zducation and

Thelr Implications." Report Number Two, November 5, 1936,

=

Steering Committee Rsport Conecerning the Two Studles Now in
Uperatlon in the Tulsa Secondary 3chools." Report Humber
Three, December 10, 1836, "Aims of Secondary REducation and
Some of Their Imclicetions.® (A revision of Number One.)
Roport Number Four, December 10, 1236, %A Study of Curriculum
Re-orzanization, ¥ Report Number Five, December 17, 1935,
"Buggested Outline of the Core and ¥lective Portion of the
Becondary Curriculum." Report Humber Six, Decembsr 18, 1938,
"Sugpested Procedure For Continuing Our Curriculum Study.®

As an example to show the work of the Bteering Committee
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8 couy ber Six, "Sugpssted Procadure for Con-
u;ﬁuix - Our Currleulum Study," 1e found in the Anpendix,

principales and

2 reconnendstions

ol the Stesring Committes., It is interesting to note the
of the princinals ahd dirsclers after regeiving ons
oF & minutes of & meelting

rels and dirsctors shows clearly what & painstelking

» development must
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be. These wminutes eore found in the Anpendix,

ihres digtinet fzevors ghand out in theoee minunites:

1. It vss reeconmendad that subject matter dircctors

£. The vrincipale were asked te discuss these objectives

ref ﬂrencm to their rslation to organi-

cebion and a2duinis tiﬁtioq of th secondary schools.
5, Ths pyiﬂeipalg are to dlseuss objectives ard impli-

and ask 2ll teachers to make
- vhich seen to them lmportant,

nd teac

i
o
b
W
)
ct
2
3
0
o

hers muest conbribulbe

in

c? & succeseful curriculum davelopy-

- hetwesn the Director of Belence and one of his fallow

teachers 1e found in the Avpendix, page 49, A willingness



to serve on eomwmittees and to swyend long and many hours out-
gide of school mariks the success of the program, The work

¢ 2li the committecs, principais, directors, and teeachsrs

i3

2

ulmingsed in putting together and editling & hooklet entitled,

C”

‘} x s

"Building 2 Core Curriculum in the Tulaa Public Schools.

e tere "core curriculum™ hed been changsd to "genersl edu-

cation'., The booklet is divided into the following ecctionsd
& Statement of Prin clples Tagic te the Development of
& Oore Curriculum,
Fuilding o Core Curriculum in the Tulsae FPublic Schools,
Liims of EBecondary Bducation and Some of Thelr Impllcations.
Suggested Oubtiine of the Uore and Dlectlive Portion of the
Becondary Currieculun.

B e & 1

weoert of gtudy Committae,

T

¥
o

The ressinder of the boeklet ic given over to developnan

certaln core areas such os "Building enéd Feintaining Physical

statement can not be mede a8 to the valus of this nises

i

of work., It has helped greatly in elarifying and unifying

the thinking of the entire staff, It has cften-times bsen

referred te 2s "the 1ittle green Bivle®. In other vords 1%
nas been our gulde to curriculun develonment the last few yesrs.
£ definite ¢ clear statement of sims for secondary education

iy}

in Tulss is of grezst luportance., These alms as adopted srel
I. To develop o fundamental faith in the American Ideal
af Democracy end to develep thoss attitudes, skille, and undsr-

stendings which will ensble the individual, as & meunber of



thae soeclal group concerned, to become & positive Torce in

the procegs of its achieveument,

2. To develop an effective personality through an unders
standling of eelf and through en spprecisblon of the lmporianes

41 the asssthetle and ths spiritual in humen activiti e&.' The
most wholesoms methed of bringing about & chenge is not by

& revolution but by & natural proecess of Eiow, step
by step progressive proc dare. Cegntral High School for severasl
yesrs hasg besn gredually revising and lwproving coursges of
gtudy and working ftowards the alms suggested sbove. RHeed for
gurrisulus revision has bsen very keenly felt in the Junioxr
high Bchaéls. Begouuse of a great deal of Interest on the

e

part of tsochers and principals, Yoodrow Wilson Junior High

fohwool insugureted an intensive study-program in the gpring

of 1837, The results of this tecacher-study program was &

in the seventh grode., Questlonrnalres were sent out o studenis
and parents in anearly all the Junior high sechools o ascertain

the interests and needs of boys znd girls. This is boitber

sxplained in & Forgword written by the prianeclipal of Woodrow

Wilson. This Foresword wos lneluded in & monogrepn; "Siudy
of Intsrests of Approximately EOO Seventh Grade Chllidren in
Jore Turriculum Zxperimental Groups &t Woodrow Wilson Junior

Righ School." Following this copy will also be found a
igurvey of Needs of 88 Seventh Grade Students,* Horace Henn
ok < ry-

Junior High School., Plesss turn to the Appendix, page 51

end 57,



As suggested sbove, other schools cooperated in this
study and all thelr Tindings were nooled ftogether and sube-
mitted to the sumwer workehop group that went tb Ermﬁf ille
Zome of these were given the asslgnment to build Qrableus or
core areag for the seventh grade. The work of this group
&t Bronxvills, se¢t intc motion the most progressive currielum
revislon program ever vrealized by Tulsa, and perhapns not
comparable to any large school system in the country.

A sauiocl within the school wag set up &t Woodrow Wileon,
£11 boys and girle in the geventh grade weyre glven thelr
ghoiece of entering this new gchool or of continulng subjeetls
and courses of study as of previous years. Approximately
two hundred boys and glrls eﬁtereﬁ?this school. %The teachers
vere given the problemes or source units worked out during
the sumuer. The seclence, English, soclal studles, art, math-
gmatics, muelic, andé physical education teachsrs invelved
talked over the possibilities of warious steps in the analysls
#f the problem ag cutlined with reoference te the Wilson School
get-up &andé seleected the perticular cspscte of the problem
“““ vhieh each thought could work in most logieally and neturally
in his or her particular field. ALl teachers were freec a
period a day te meet and have eonferences to prevent over=
lapping or duplication. At Troequent intsrvals they chsecked

o

the aspects of the problem which had been teken up to date

‘_..v.

end added other sctivities whieh were appropriste foy the
aerticular time. After the problem hed been falrly well

covered teachers compered results and checked on omissions



before completing the unit in all clagses, The teachers
involved brought their final analyses and outcomes inbe
gonference where &ll1 were a2ggenblsed in the final draft of

the problem which is an outcome of the pupll-teacher plon-

ning andé yregan+ﬁiicﬂ for the originel problem,
Thie group of teachers were the ploncers in & movement

what today ls to be found establishel and successfully work-
ing in every Jjunior high scheol in the c¢ity. Eecisuse of the
succegs of the schiool s 11 was set up in Woodrow Uilson in
1837-1886 other Junior high schools demanded general educa-
vicn prograns. That was the reason so npany teachers vere
gont to the summer wvorkshop in Denver. These teschers were
siven the same assigmment as those sitending the Bronxville
rikshop; to work on individusl probleus, to explore core
arses or develop scurce units. Just the mesning of the term
source units and how they were developed by the Denver group
sre to be found in the Appendix, page 64. Usny of the twenty-
gight teachers were to return in the fall and work in general
gducntion in thelr respective bullidinge. The sechool year
1986-1939 found general education programe organized as
Follows:
Beventh Urade--Cherokee, Clsveland, Ulinton, Horecee Hann,
Lowell, and mlluon Junior High Zchools.
Bighth Crade--Lowell, Horasee llann, Hoosevelt, and Wilson
‘ Junlor High & cnqols, 7
Hinth OGrede--A11 Junior High Sehools, excepl Hoosevelt
and Glagveland, Cherokes and VWebster High
Schools,
enth, MAVVQntu, Twelfth Grades--Cherckes end Central

High Sechools.

iiany of thess schools were carrying on general education



prograns &g well as reguler secondary cless worz ln acadeumic

end vocational Iields. For example, not all the seventh

grade children were in general educsbtion in Clinton, there

were just four seclions or 180 pupils., This was frue of all

echioole exéent Lowell. The school year 1935-1830 found

Lvary oupil in the seventh, eighth, and ninth grades ware

ineludsed in the gensral sducation program, Uecsuse of ths
lesdsrshlp of the principal and teachsrs and thelr succesge
Tul ATO-

gram,  During the coming school year 18389-1940 the gensral

- 2

eduestblion program will be organlzed as follows:
Gevenih Grade--All schools end all ehildren, esxcent
Roogevelt.
mighth Grade——All schools and &ll children,

thrae sections 1n iorace |

Tenth, Eleventh, Twelfth Gradeg-~-CTonitral; ¥
and Will Hogers will requirs g
gducsation classes along withh elsotives
in acsdemie ang voeational coursas.

At the outasst of this ehspnter A gstatsment wag made that
the outstanding charecteristic of the Tulsa school systen
haa been its GROVIH. A history of Tulsa's Secondary Schools
ie o story of not only grovth in numbsre of boys aad girle

ettending gschools, but wany new bulldings, new and prog-
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have been introduced, and & spirlt of
is. Educstional leadsrs have gilven Tulsa &
progressive school aystem o keep pace with an alers,
rrogressive end growing city. The board of eduecatlon has

smnloysd outstanding prinecipals and teachers and without
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gtint of funds heve provided them with nearly svery con-
Libroerics sre well provided, snd

afequate books, ukps, globes,

£l

charte, apparsatus, for experiments, visusl education materisls,
znd ali g2r%e of imst“uctlﬂnﬁi suppliles. Opportunitiss for
teacher visltetion and observation in other schools; sxcursions

for puplileg %o community »rojscts, sre 2 fow exanples of efforis

vy

beling made to offer to Tulsa an enrichad currieulun progream,



CHAPTER III

OUTSTANDING FEATURES CONCERNING TULSA'S CURRICULUM
DEVELOPMENT

At the present time administration, organization and
metheds of teaching in general education are very much allke
in the senior high schools and junior high schools., For
this reason a few broad general statements can be made con-
cerning the present status of curriculum development in
Tulsa Secondary Schools., Tulsa is in the midst of building
a curriculum which provides rich and meaningful experiences
in the major aspecte of life such as will promote the most
effective participation in a democratic society and optimum
personal development. Such a curriculum which is both
integrative-~developing the skills, attitudes, understandings,
habits, interests, and appreclations necessary for effective
participation in & democratic society, anéd at the same time,
'differentiative—-meeting the gspecial needs of the individual
student and developing his interests, abilities, and apti-
tudes, calls for thieg curriculum revision program.

- The portion of the curriculum which deals with the
fundamental areas of learning and experience necessary for
all educated persone in a democraecy is known &s general edu-
cation, It is based upon functional needs and significant
1ife problems and euts aeross all subject matter and depart-
mental boundaries and is concerned with the solution of
problems rather than with subjeet matter content. This
point needs to be clearly understood.

Due to the nature of the general education program, it



onen %o the special sublscis in meeting the nseds and inter-

zata of gneeial groups., ¥We still have an oblisstion To thoss

& &

in such Tields

srte, selsnee,

ead for speslisl

GoUrses or ie training for business or the
arts sre antitled vo that training. Hany of the teachers and

sdwinistrators nlacs nuch tenece upon ihe vortion of the

currlenlur which mests the speclal nasds and interasis of
individunl punils or grouns of puplls and believe that aporoxi-
pately o mueh of the »unilts time should be spent in speeclal
fields as in zenerel education. AHs the objeciives of the

letter are achleved, as lndividurl needs and interests develon

pnd &g the student displays particular antitude for & spesclial-
ized field, part of hisg tlme is transferresd from general elu-

it is wlanned that the gencral sdusation pnrogrem will take

naral eduestion will dcerease with sach grads,
zg theo time allotted for speeclial intarests inercasss, so

that by the time the child reaches the twelfth grade sll of
nis tine excent ocne hour will be spent in the elective portion

nf thes currieculum, At the orssent time 1t seems gulite
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ngcessary that the speeial subjects be re-organized in the

£y

ight of the objeotives and the materials whieh are coversed

<3

in the general esduceilon prograsm, Re-orgamnlzation of courses
ig needed to =liminate 2yveessive duplicstion batwsen subjects

snd unnecegsery dupliestion between grade lesvels., It has

%

bean the duty of the specisl subjleet teechere and the subjset

2y

irsctors to re-orgenize thelr materizls o meet thess ngeds,
ach of tho suyecess of this new progran hag denended upon
contributions of the exoerlences end inTormstion of the

Bilighly trained speeisl subject fteschers and the orgenized

To show ithe coniributions of directors of deparitments,

iet ue consider the remsrks of Felle B, Bowman, Director cof

Ve find nmore time belng given o Social Studles in
the gensral curriculum as & “whole Heny of the progressive
schocls have made Soclial Studles the core of their currie-
alasm. This may be due to the wider scope of the field
snd te the faet thet Social Studles has hecomes an all
inclusive subject of human re l fions.

The tendeney is for the ourses to be more proctical
and funotional, Hany of our tr* itioniste denlore divide
ing the tine of their pet subjeets, bistory, geo@rﬁoh
and economieg but they must scceprt The challunge of the
chrnﬁinr goclety. YWe instantly vhanhe our hats ané our
goyle of heirdress, ocur autonoblles and our housshold
goulipment L0 mset tr changing soelal cuqtem g0,
naturalliy, ir, w33¢mv aayg, odr curriculun ﬂd%t slough
off thoee eleusnts thet heve bzacme useless, must slter
1ve ewmphases o it new conditlons; and it must add
those new elements that have besecme gn_ intesgral part
of the socieby in which it functions®,

weedbut all rc~QFgSHlAuL£GH depends tesachers of wide
gxperisnce with & very different tralining from that of

Tenching the Bociel Btudies, Heath znd fo,




the past. If we expect to emphasize the contemporary
and controversial we must have teachers with wisdom and
tact who can evaluate meterials and can lead students
to search for and recognize sound information. It calls
for a very different elassroom procedure. If we are to
train students to live in a democracy, we must have them
experience demoeracy in the every day processes of living.,
They must learn to read newspapers intelligently and to :
be aware of all the factors entering into the formation
of public opinion, This demands high art in teaching
and teachers of experience, wisdom, courage, initiative
and resourcefulness, It also calles for sympathy gnd co-
cperation of administrators and school officials.
Certainly the work of outstanding departmental directors
vho are scholares as well as teachers have econtributed much
to the success of Tulsa's program, Miss Bowman suggests
that there must be that willingnese on the part of all to
accept the new in education. Many prineipals, directors,
and teachers have been very critical and skeptical of general
cducation practices. They have vigorously shaken the sieve
go as to separate the unsound educational practices and
theories (these might be called the fads and frills) from
that which is sound and precticable, This has had & tremen-
dous influence upon Tulsa's curriculum development. It has
been a slow process., But once set in motlon there has been
no turning backward, there has been constant progress and
growth,
Richard Lloyd Jones, Editor of the Tulsa Tribune, makes
some interesting cemments in an editorisal:
#4##Granted: there is too much formalized education for

some people and not enough for the many jobs that need
trained minds, We doubt that the answer is too much

oo

Bowman, Nelle E., Some Philosophy and erience in
golvlgg 2 Social Studiss Program in Tulsa, Board of
ueation, Tulsa. s PD. 8
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gducetion, But & 11Utle, poor educsation ls just as
dangerous,

The nztion is s;enainw £1,860,000,000 annualily upon
public education. That is not too much, if it is »ur-
ohesing enriched lives for ithe individusl snd compensating
citizenship. '
#B2MLUE new ocoosions arcse that ealled for new dutis
The schools 4id not make the a¢just:ent fast enough. ~ha
?naric 1y pecple are esgentially congerveilve)] now and
‘&gein they follow will-o-the-wisps. But scon they sare
brok c the ¢lear treck sgein, They do not like their
lives to be dislceated suddenly and radically. And so
they did not want stertling innevations in thelr schocls;
Emlentﬁ did not like ¥to have Jdohnnie and Busie coming
homes with sentirely differant nroblemg then they had had
in sehool; 1t w@s uimruﬂtlng te the femily and ths house~
h@¢a. 8¢ our schools reflected the slerinzss of th
etelidity of ths ecmmunity

Progressive Nducation becanme & term to be Jupgled
with., 8o general s thie misconception of progressive
nﬁuﬁ wion thet all sorts of seducational ﬂtrcnitimq are
mitted in ite name; and orimes atiributsd to it wﬂich
> the result of miguse of the fundanszniel nrincipled
9 progre sgive uauenulon. Progressive eduestion is

* ‘!

I
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¥ paking studles so ecasy thot

¥ to do & hard job; that Busie
udy mhm sha 1ikzes. It's 211 Just »lay.
i rue cnly of the imitation, Sound. progres-
tion, teo dsfine 1t in abe terma, 1s learning
i.e,., releting new feécte to things the chiid
T
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1lizr with., This and self-discinliinsvhich 1s the
¥ diselipiine in the weorid, are the surest safe-
in & denocrecy dtﬁ¢ﬂst aubocracy. Progressive
on is not the pouring in procesg &s we asedl to

hool, It is training the rind to *thw.

e Ll R B ke

I
here ls sone cowvulslion in every job that's worth
& hnot. There ie slso authority. There wag velus in
driil; it was right or 1% was wrvng. Ho immature
fosinion® or "sood enough" answer will r@ﬁl see 1%,
Half-bexed i1deas sbout vrﬁvwes51v gduecation are

resnonsible for most of 1is #ritiﬁiqm Thmwe are
teschers who Lelleve they are using progressive methods
when the v maks 21l work so &tﬁ¢@0LiV7 the egllaren just
LOVE ne o school, Addled Thinking by the Tescher
turns outb 1 i

Gdled minds, It is thet product of our
schools thet celilsg Torth indictmenis such &s that lsid
Govn by the edaestors themselves,

Tuise hes progressive educstlon in 1lts schools,
Wnen these criticiams arve leveled &t sducation Tulsa
may with some pride look upon her sencols and find most
of the indletmants being met. Tulsa gchools have been
singled out for nsational honors. Tulsa waﬁ s~¢echd
&g one of the thirty clitlss 1a the United Stoteg where

}-Ju
3



to experiment with & correlation of studies along nro-
gresslve lines. Tulsa was wise enough to accept and
eoply 16 to only & vert of the student body, as czneri-
ments should be trisd. The teachers were earcfually
ploked. It was 2ll cenditioned to prove somsthing, or
provs nothing.

Tulse hag ite tezchers on national eouncils, whieh
ere studying trends. Tulsat's curriculum is the cubject
of study, ﬁy groups of teechsrs, svery summer, Tulsa'ls
curricult : 1s not statie. It iz growing, adapting

taelf %o nueds.

A1l of this hag been self-gerserated. Tulsa looked
into itz own scheool affsirs ten or a dozen years oo,
anéd found then wanting. What Tulsa didn't heve that it

thought 1t needed, 1% went outeide the state and got.
Tulea hag sinee had a geries of sble school administratgﬁa
Tulsa used to be & mecod for gome of the YPest teaching
talent in the country. BEut s&lary cuts, not yet restored,
heve lost Tulsz many good teschers But there sre mang
good ones left; and scae whoe zoa&ﬁ be outstanding in any
systen.

It ig proper thet Tulse ghould guard jsalously this
position of importence which our sochools have corned, #HE¥

The way the schools accept criticism, hold the helm
8¢ ag to s%1l1l serve the tiweswlthout ylelding %o 1§, will
taat thelr trus worth. And they will come through.®

The oriticism, the nhaysh words spoken, the unwillingness
%0 be dering exponents to the new, all these have been
ble ssxnjw ir disguise. Because of oritical mindedness and

-

thinking we have been free from meny practieces that aight
rotard our progrees. Teachers have Deen glven a greatv desal
of frecdom. Along with thie freedow teachers have accepted
resgponsgibilitice and in many instenees have nmades uany contri-
butions to the program, An exappnle of lsedership on the part
of tezchers ig found in & set of Recommendations to the Tulsa
Sernool Adwminlietrators; Appendix, pegs 71.

& rspomuegnéstion was made thait & Currdculus Council

71t & Curriculum Eirector be sst up $o plan and lead the way
in the prograw. At the present time there is & digpector and
#. Jongs, Hicherd Lleyd, Indictiment of Fublic Schools

K} s

Tules Tribune, xﬁursd&y, Eecumb@f 18, 1ooa,
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a curriculum council, made up of prineipals, directors and
teachers with at least one teacher from each of the secon-
day schools. Thz purposes of this councll are:

1. To serve as a clearing house for ideas concerning
the general education program.

2. To study ways and means by which the program can
be developed.

3. To recommend to the prineipals and directors the
procedures and policles which may further the curriculum
development of the secondary aéhools. The curriculum
councll has no power except to recommend, It rests with
the principals and directors to make recommendations con-
cerning the policlies and procedures of curriculum develop-
ment to the superintendent.

During the year 1938-1939 the director and curriculum
council has been the gulding hand for the schools, The
council has kept all members of the entire teaching staff
informed as to plans and progress of the programs, Many
bulletins have been placed in their hands so as to clarify
the thinking of teachers and enable them to make plans for
the future. A general bulletin issued by the council is
founéd in the Appendix, page ;5. This bulletin defines
certain terms and helps to interpret the direction that
general education 1s attempting to take.

In March, 1939, a committee from the Council made out
e questionnaire which was sent to every prinecipal, director

and teacher in an attempt to get an expression of approval



oneration;
&, througnout ths entire seventh grade in your bullding?
B, toroughout the entire slghth grades in your building?

C. throughout the eantire ninth grade in your building?

g “ ]

¥

L. throughout ths entire tenth grade in your

-k

building?

[

Hepliegs from those now in genersl educstion were as follows:
s, 6B yes! 1 no.
B, BY yse! 3 no.
€. 48 yesr B no.

D, 5 yes: Z no.

£

feplies from those not in gensrsl sducation were ag follows:
L, 4 yes: 11 no.

nao,

pred

B, 4 yes: 1

¢. 4 yes: 11 no.

o school principal, dlrector, or teachsr hog been
foreed into general education, . Hach school was given a
choics to be 1n or out of the program. For this reason
Hoosevelt Junior High School, during the school year 1839~
1940, has deeided To heve only & fow sections of the eighth
grade in the progremn. This is 2 very significant faet.
Throughout the program principels and teachers may fesl

et they are doing the thing of thelr cholee, that the
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have a right to determine certain issuesg or policies of

“thelr school.,

Section 14--1If this program should be extended to
‘inelude teschers who are not working in the progrem, how
can they best be prepared for thelr new work?

The tollowing suggestions were made! workshop,£28;
canferences, 28; vieitations, 8; & Tulsez gummer con-
Terence, ©; iﬂstruntion in thloeouhy, 14; discussion
grouns, 4: work units, 8.

This has been & problem and will continue to be a
rroblen of first megnitude--how to preﬁare prineipals and
teachers for any change from the old to the new practices
and teechnigues. The best plan is a definite, well organized,

In-serviece training of teachers and other educational worikers,

iar conferczuces or meetings have heen held throughout

the year. Ko teacher wishing to becage well informed about
peneral education can consclentiocusly say that she has not
nad &.chance to know a2nd understand the program. Only in
o Tew instances have teachers made no effort to becoms
.informed about the program. Hegular meebings were held
every two wesks for the different grade levels, once a
wmonth & departuwental meeting was held and onece & month all
teachers in the progran ¢ athe red for & general conierence
Teachere were weleomed and many visitors attended the
curriculum council meetings held every two wesks.

Another important funetion of the council has bsen

arrangzsment for & weeks conference hield under the guidance

of the Progressive Education Curriculum Zeaff, These
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conferences at firet were of inestimable value in giving

to the teacher the philosophy of the program, an under-
standing of 2ctual procedures of tsacher-pupll planning and
teacher daily conferences. The relationship of the Curric-
ulum Staff and the Curriculum Council i1s to be found in

the minutes recorded April 13, 1938, This was & joint
meeting of Staff ané Council members. These minutes are

to be found in the Appendix, page 76 ff.

The Evaluation S8taff under the guldance of Dr, Ralph
Tyler, has held an annual conference the past few years.
Regular fsculty meetings within each bullding have contrib-
uted much in broadening the views of indlvidual teachers.

An abundence of material on curriculum development is to

be found in the Tulsa Classroom Teacher's Library. Through-
out the Tulsa Bystem the current of in-serviece tralning of
teacheras moves on and on-<slowly ﬁt times-~but ever ccnstant
and sure. This is the key to success of any school system.

In the questionnaire mentioned above teachers were
asked, "What sre the values in the new program which are
significent and which should be extended?" Answers given

from teachers working in the program were given as follows:

A, Pupil-tsacher planning. 45,
B, Vsacher-group planning. 35.
C. lMore suited to pupil needs and

problems. 33.
D. Develops initiative and gelf-direction

on part of students, 26,
E. Opportunity for better and more

ereative teaching. 18.
F. More opportunity for integration. 21.

G. Cooperation among teachers &and
zppreciation of others' work, 26
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H. Greater opportunity for guldance. 16.
I. More democratic procedure, 20,
J. More attention to objectives and

behavior patterns. 16.
K. Development of problem solving

technique. 5.
L. Teacher load lighter. 6.
M. Bubject matter means and not end.

(better teaching). 11,
N, Stimulates teacher professional

growth, 3.
0. Richer experience for children. 5.

The above statements give expression of the real value of
the program., Those who have actually worked in the program
and who know something about it, should be able to evaluate
it in terms of success or failure. Such statements as these
have carrisd a great deal of weight in determining the
expansion of the program,

A very interesting and an entirely new experiment
in the fileld of education was carried on in Tulsa at the
close of the school year 1939, The Tulsa Conference on
Education held May 29 and continulng through June 10 was
an interesting and valusble professional experience. Three
hundred and ten Tulsa teachers and one hundred teachers
from outside the city attended the conference. The Tulsa
Public Schools and the University of Tulsa cooperated in
the plan. The general theme of the conference was:
"Adjusting the Educational Program to the Needs of the Com-
munity." There were six areas of discussion led by such
emlnent authorities as

1. Improvement of Instruction, Supervision, and Admini-
stration, Dr. Claude W, Knudsen, George Peabody College for

Teachers,



2., Eveluating Becondsry Pducation, Dr. J. Weyne Wright-

. Genarel Equestion, Dy, H, L. Csswell, Teachers Cellesge,
slty,

4, Iuproving vnstruqtien through Aetivity Tesching,
br. Loils Coffey Wossmen, Teachsrs Collegs, Columbia Univsrsity,
and Dr, Harry C. lHelown, educational writer and lecturer.

-

. Integreted ¥Program for Elementary School Reading,

Language, and Soclal Studies, liiss iHelen Gibbons, Colorsado
Btate College of Hducetion, Graely, Coloradon.

5. Behavior of Individuals, Dr. Paul Witty, Northwestern
liniversity, and Dr. Harriet O'Shea, Purdue University.

An attempt has been made in this chapter to polint out
the outstanding features of Tulsa's ecurriculus program at the
present time. Following is 2 brief sumpery of thess practices.

The schools sre attempting to give to the boye &nd girls

expariences in democratic living, to shape the pupils! course
so that 1t ls best fitted to hie needs and so that all his
work has meaning sné significance for him, If his interssts
zre in speclal ficlds or speclal subjects he méy be gilven
gpeciel training. Administretors, directors, teachere, and
outside curriculun experts have done much to it the school
curriculun to the needs of individuel communiities., Ilany of
the fads and frilils have never been undertaken--the new has
been tried and accepted only after much counsel and d2liber-
#tion. There has been & mass movement of in-service training
of teachers so that those most responsible may ssrvs batter

the boys and girls of Tulssa,
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CHLPTER IV

CORULUBI Odu

rag

3

purpose of this study has been to gelt an understanding

Eu

i

of wethods smployed, %o follow through the growth and develonw
ment of thesz pethods and practiceg and in the end to evaluate
Tulsa's curricviun program at the present time., The writer
has for the past elghtzen ponths besn glven nany opvortunities
to gein first hand informetion concerning the program. As &
rasult of such exnerier es as gerving on study coumittess,
attending sumnmer workshop, member of curriculun councll, class
room teaching, visitation of other schools, and conferences
with ocutstending currleulun leaders, the writer has made sone
very definite findinge or concluslions,

1. Boye and girls in the secondary schools find then-

experi~

gselves in & curriculum which has rich and meanlingful
cnees, Visits to clsssrooms indicete that the ehiléren are

happily, busily, end, apparsntly, properly employed., If a

H

geltation 18 in progrsss it ie easlly seen whether there

is a good attitude on the part of the children towerd the
work they are sttempting to do. The visitor can see vhether
there lg resal interest, whether thoe children sre thoroughly
alsrt and responsive. It 4is possible in meny instances Lo
et some nction &8s to organlzation of the material which is
under consideration by the fteacher and pupils. Lonversely,
it is possiblie at tiwes to observe what seems %o be poor
cryganizetion, where children are not alsrt, vhere there is

congiderable inattentlion a2nd unjustvifisble confusion due to
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the leeck of welil organlzed plans on the part of the tsacher
d pupils.
Z. The nuplls are teking & lerger share in nlanning

p

are teking the puwils

1}

dual &nd group work. The teecher

A

into their sonfidence &t the baginning of ths year's work and
sre szying to them: “This 1s what we have in mind, Let us
investipgate 1t together to see what its possibilitiss are

and then work 1t out jolntly." IHost students welcome the
opportunity to share in this way and thelr contributions are

very much worth whlle, They engege in such undertakings with

purpose and enthusiasm,

s

e

S. flany kinds of guesticonnsires such as employed by

oodrow Wilson, (page 57) and pupll--investigation :

’“U

rojescts

e

devised by Horsce lenn'zs puplls and parents, (page 57 heve

stinmulated a2 great emount of interest in their work. Instead

-

of meworlizing partes of textbooks, the pupll undertakes, undex
guidence, the ilnvestigation of a topic or the working out
of an experiment. He leerns how tc use hocks end other

neteriels for & purpose, how to plan and carry through an

C’:
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investigetion end how to draw conclusions
his group. There are bound te ba fewer fzllures in the schools
vecousge of this increassd responsibility in chooslng and
planning ths tesks before them. This resulte in narent co-
operation with the schools, becauss they realize that their
ehildren are heppy end progressing in their sehool expsri-

-, 3

beoome gu*~ﬂrce sinded, The

4, Gany tescherg have
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results of principal-tescher questionnaire (tabulation,
nage o4) givsg the opinion of tsachers in this regard. The
teacher no longer conecelves that hls chief task is to be
the discovery of what a student doeg not know, He conmes
more and more to understand his responsibility to be that

cf lesadership end guidance of the student in his work, The

3':7!

classroom teacher hae become 2 guldance expert. Thers are
gseveral plans &% work to bring sbout this proper relation-
ship:

o

Firet, Teachers have been advanced with pupils yee

after year. There ic provision for mors couplete and effec~
tive study of individual studonts; (&) by kesping and using
fuller and mors significant records over & perlod of ysars;
() by recording significant inelidents in the 1ife of the

student obgerved by teachers ln classroom, assembly, on the

playground, vherever the teacher has an opportunity to note

1,

individual behavior. Thus the teacher bactues beiter

acguainted with echildren, may betber study them 2s individ-
usle than otherwise would be the cass.

Second, Tesachers in many instances have abeul the same
number of children in cach elazes (many hsve an average of
40) but arc mesting double perlcds. Lowell, Glsveland,

and fHorace Menn teachers are atberpting correlisted or

(E!
L" ‘-‘

integrated courses. For example, nany unite of work can
be taught by teachers of science, soccial studiss, and
tngiish. The success of these courses depends on the

bregadth of view of the teachers invelved. 8o far, such



conrgag are rather experimentsl and much more work nceeds o

arge paprtlelin

plenning work, sheying tesching reeponsibilities, and
svelueting, criticslly, the resulte of thelr own work. Hany

o
4

tho teschers are attenpting fo undsrstand the other

ey

cachaere! subjzetsz, intersgts, &nd noints of view and o
dlseover how he mey work most effectively with thew, In
gvery secondary school in the eily, tsachers werking with a
norticular group of chil§ ren neet together in & tTstcher-
nlanning econference ons pariod svery dey. This one practles
is the most ocutetending feature of Tulsa's Currlculun
nprogran, From this conférance rediotes the splrit of
nrogress, goodwill, and eoopsration.

5. The gdninistration of the schools hasg noved
definitely towzrd friendlier relations and cloger cooperation
with ftaschers and o willingnees %o become more &nd more con-
cerned with fha mejor nrohblem of sducation. That vroblen
is suporvision a? instruation, Ths sdministration has taken

tihres dafinite stens that will sssure improvemsnt of

o
+
[37]
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s grest amount of money to send &
number of prineipels, direectors, snd teachers to ths summer
workehons. (Thirty belng sent the summer of 1939.)

3econd: Establishment of zn annual Tulsa Gonference

Gducation. (310 atsending

o
53
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the first conference, 1938.)
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Plens ers belnyg woade now for the second confergnce

| Third: & vast auount of mongy is spent annuslly for
librery hooks, materisls of £ll sorte, sound projectors,
films, an 2bundance of inshructional supplies. {Anvroxi-
mately U150,000 in this vear's budget, 1938-1540.)
3, The adninistraefion ig attsmoting teo inform the
public regarding she policlas, programs, oblectlives, activ-
“itias, #nd plans for the fubure of ths schools.

7. Thaz schosls ars beconing & part of the community.

svening slascez sre heling held in nmany of the schools., These
eiter-school activities eonslst of ghon work and gymnesium

closcee, Certaln experiments 2rs being carrlied on such as

the pre~kindergarten school., Ranlel Vebster established

2, kere end more ths conpunity becomss & part of the
tool, fThe administretion provides trensportation for
frecuant exouraiong away from the sehool to menufacturing

>tente, union gtation, the post offlce, and other centers

where the work of the compunity 1s in progress, The Adnini-

gtration hes sponsored with the agsistance of the P.T.A,,
supsier playground parks., Thus we see the comumunity be~
corige & pert of the school,

In thie chapisr the writer hes atbtempted to point
cerizin outeowss of thig new curriculum pregram. Bcehools
gxist for boys and girls and they mugt be happily adjusted

tTo attain any degres of progress., An attemnt has besn

n\

nade to evaluate the program in the lignht of ite sffect
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coPY
P, E. A,
Steering Committee
December 18, 193¢
Report Fo, Vi

SUGGESTED PROCEDURE FOR CONTINUING OUR
CURRICULUM STUDX

Thus far in our curriculum study we have accomplished
the following:

1. The formetion of a statement of the aime of
secondary education in Tulsa and some of their
implications, -

2. Acceptance of this statement of aims and impli-
cations by the secondary school principles and
subject matter directors.

3. A statement of the implications for each subject
matter area growing out of the statement of alms
and implications.

4, The formation of a suggested outline which might
be followed in reorganizing the secondary school
curriculum in & menner more likely to achleve the
degired aime of secondary education,

The suggested outline to be followed in our attempts
to reorganize the secondary school curriculum was presented
to the seecondary prinecipals and department directors in
their luncheon meeting, December 17. There grew out of this
meeting, the question, "Just how can we proceed to reorganize
our preeent curriculum in the manner suggested in the outline?"
Egpecially were department directors concerned in determining
juet what the next practiecal step should be.

While there are many possible next steps which could
be taken up, the following procedure is suggested as one
direction our efforts might take:

1. Review the statement of aims and their implications,

2. Review the lmplications, which grew out of this
statement of aims and lmplications, for your depart-
ment,

5, Consider the slx areas suggested in the outline of
the core portion of the curriculum.

4, Make a2 1list of "topics" or "units® under each of
the six areas, of & nature that will suggest the
experiences and currieculum content from your
departmental fleld which will make a definite
contribution to this area.

The listes developed by each dspartment in the manner
suggested above will, when compared, suggest the specifiec
contributions which each department can make to each of the



siyx sreas in the core. We will then be in a position to
orgonize these varlious contributicns into & seriss of

Uil

xhtcvfﬁus& toptes?® or "units?.

: Tollowing the development of thie integrated series of
"topics! or "units", committees can then procsed te develop
the bloeks of curriculum meterliales ond sxpsrieness sugsestsed
by the "unit? in the seriss.

It is, of course, undersicod that in thisc phase of our
tudy, we are, ir rezlity, teeting the preetibility of con-
inuing our tt ampt to Q”VEIDD an 1npro vod curriculun osrgsn-
zation &IOﬂf the lines indicated in the "Suggested Outline

f The fore And Blective Portion Of The Sseco ndery Currlculum®,



Winutes of the Joint Heeting of Prinelpals and Directors

20
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[

Oetober 15, 19

1. The tipe wes teken up with & discussion of the report of
tihe currienlur Sfteering Comnittee, The followlng motlion was

YN Y O I s
}é)i‘l-s S50,

That the report of the Stesring Committee be
eccepted; thzv the commlittee be coummended for 1its
efforts; and thot the commititse continue &long the
liners set up with the cooperetion of principels and
directors.

Some changes were suggssted in the objectives and iaplications
praesented by the Steering Commities. It was recommended that
subject natter dirsetors study these objectives and impllica-
tiong in terrs of subject metier and method and be ready to
iist the iwplications so Far as thelr subjeet matlier arez is
concernsd, The principals were asked to dlscuss these objec~
tives end implicstions with reference %o their relation to
organizetion and aduinietration of ths seseondary schools. It
is understeod that both subject netter directors snd principals
will over-lap as they ses fit in thelr 1listing of implications.

The reviged draft of objectives and implications wlll be gent
to sach of the buildings and 1t is the hops of the commlttes
that principals will discuse these with their faculty end agk
£ll teachers to make suggestions and eriticisme which scem
to them important. The judguent of the whole secondary
faoulty is dsslred end necesgsary in the developmont of any
progran chenges which may be made,

Let 1t be understood that the Steering Committse assumes no
ruthority exeent the pover to reconmend, Let 1t also be
undsrsiond thet the Steering Committes doeg not clainm any
originality for the objectives and implications presented
but 1t is nerely an effort to get down in writing the undsr-
lying orineiples whieh we fgel are important,

Aesistant Buperintendent
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Jaenuary 22, 1637

-
»

There is in progress & curriculum study relating
to the reorgasnizetion of the currieulum affecting puplls
in the Progress ve Hducstion Association study groups.

o

@

-3 & phase of this gtudy, & committes of Teaechers

in gaeh subject-umatiter Q<partumnt will begin & considere-
tion of the recommendations of the P, L. A. Stearing
Comnlttes and construction of subject-matier sources
Trom which the perte of the new curriceunium will be bullt,

5

X}

L hope you will accent merbership on the sciencs
committee which will begin working on this problem, but
I hops you wilil fesl free to ask to be excused if you
think you would not enjoy the work.

Will you

pleoase let me know whebther or net you
will serve on thi

g conzittee?

Director of Seiznos



STUDY OF INTERESTS OF APPROXIMATELY 200 SEVENTH GRADE
CHILDREN IN CORE CURRICULUM EXPERIMENTAL GROUPS
a8t
WOODROW WILSON JUNIOR HIGH SCHOOL



FOREWORD

Teachors wished $o0 better undarstand the pupils who
were lncluded in the experimental group &t Woodrow Wilson
Junior High Schoel. They hoped to be better frisnds with
boys and girls so thet thelr young people would be less
reticent., The teachers involved mede & survsy of the

oo

gspecific activities which come from the work and nlay

of Lthiessg children. Telling tha tﬁmGh@r on paper the types
cf redlo program which intereste& them, ths genes they
gnjoyed, oo Ghs collsctions vwhich fhey made, seeped to

sk

breek down & berrier betwesn thenm and the teachers. They

+

egen o talk wore freely on many cuestlong sg soon as

they felt that they and the teuei ars were bvetter ascguainted.
Enowing sone things esbout the pupll's past experiences
egnablied in btructors to telk in thelir language and they

in turn began to unfold mors and more,

Gonditions in the houme have & merked effect on the
progress of the child, Knowing the nuwmber in the fanmily,
the occupstion of the father and something of the hebits,
ana disiikes of tha Chiléf?ﬂ makes the teacherg

tive to the children'’s surrcundings and aids the
1'ru 1n ercating the best class roonm influsncs for
ndividual., The hdﬂ environmant, the chilédrenls
sts, the way they have spent uhmir vacutiong~~thase
miier Lyves of informstion have nrovidaed & weslth of
1 whileh teachers arg ubllizing in developing problenms
’“lCm whlL mnest the neesds of these boys and giris thruawh
active particlination iu sotivitiss which lie within th&
range of thelr asctusl lnterests., Binece new learnings are
44J17t upon vast sxparisnces, beucacr“ areg reloting the new
and the 0id by means 7 the children's interssts
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3! Being worked out in
uge to waleh inforuation
arveg is u&inh uged in zstual class room
rt teschar told the children that they
Lamhiag ag motifs in OOﬁutTJPuLD“ designs.
¥ with the echildren cﬁrc ning rhythn of
then puplls went Tto 3

Qutqb¢‘uing
1H0¢uﬂ%( desligns utilizing frow warious

b
'(Z.

keting, reading, flewers and HZ D8 Ths art
repoyrts that children plcked up the idea of
dosign with much gresiar ease then is wsual, and

vinge sre strikingly individual and colorful,

Cet, 1B, 18i7 Roy B, Zradshew, Princlipal



STUDY OF INTERESTS OF APPROXIMATELY 200 SEVENTH
GRADE CHILDREN IN CORE CURRICULUM EXPERIMENTAL GROUPS

After discussion with incoming 7th graders, teachers
in science, social studies, mathematics, and English ob-
tained written statements of the following interests and
activities:

I. If you could have only one hour a day to study, how
would you use 1t? ‘

Science (various toples) 30 Spelling 3
Mathematies 21 Typing 3
English (ine., library) 17 Engineering 2
Art 13 Foreign Countries 2
Mechanical Drawing 2 JMedlcal work 2
Woodwork 9 RNursing 2
letal work 1 Dancing 1
Physical education ‘9 Writing 1
lusic 9 “fThs Navy" 1
Household Arts (cooking 6) The Bible 1
(sewing 1) 7 Social Service ("How
Soeclal studies 6  To Help This World") 1
Crime 1
II. What would you like to study in social studies?
Crime 152 Treatment of Colored
War 123 Race 16
Government 115 Home Life 11
Citizenship 111 VWorld Trade 8
People of other lands 88 Transportation v i
Meke Friends 71  8lums 7
School 36 How opinlions are
Labor - formed 6
World Peace 22 Mining 3
Inventlons 20 Health 3
Improvement in personal- Conservation 1
ity 32
III, What would you like to study in science?
Chemistry 44 TForeign countries 4
The Heavens (Stars, ete.) 42 Maps 2
Animals 40 Petrolesum 2
Rocks 25 Foods 3
Transportation and Germs 3
Communication 11 Human body :
Water (rivers, water Narcotics 1
power, etc.) 11 Electriecity : 4
Alr (air pressure, winds, "Poisoning and
ete.) 5 Inventing" 1
Plants 4 Crime 1
Machinsry 4



iv. rat do you like to do beat?

jsa)

&uui"c partlicination in athlaetice
dunting end Tisghing
Gr 2 5Lve setivitles
Pullding things
Draving

Doling 0ﬂ‘L¢uﬂ1 gxperimsents
Yriting steries and voems
Cooking and sewing

Imsical performence

to music

!'lj &L‘J
JueiT” moving pictures

:°tin” and scleepling

“”oiﬂ“ to bhed in winter®
Mlse &llancaus ,

Taking care of anipals

Canping

Doing scout work

Buying c¢lothes

Yorking in fother's store

Y. Vhat kind of

-
o3

i8
26
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story do you like to read best?

dystery a8 Historiecal and
idvsnture 34 geographlical
Western and cowboy 15 Indian
&ninzl 14 Hature and sclence
Btorles of athletics 13 Funny storisg
Hirls' stories 13 War Stories
in the
178
5% ‘N3Ws
431 mad aboriss
srograns &0 you iisten?

by
1 bﬁor
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YIII, Vhich nags
Lperican Boy
Populer Mechanics
Upen hoad for Beys
Tin Tan Comics
Lmerican
Child Life
Look

lovlm

Le fhl\mu Home

Journal

Homz Conmpanion
Seience

EAP -
Neturel Scanery

0}
s

1z
12
10
10

s 3D

interssting thing

Esquire

Better Homes & Cardens
Dellineator

Headers Digest

F rm r~~ 3tockman
Deteetive
Emerican ioule
Farm and BHanch
Ficlé end Strean
Toe Wisdon
Seribners!?

Stopries

Cepper's Farm Weekly
humerican Leglon
Coronet

flfytimc

FParmgr's Vife
Flying Aces

Fortune

you ever saw?

7

fan

Cerisbed and other caves 87

Niegara and oth
EO"EL Gorge, th

bional
gttures
?hit

’O L oin

Dvents 1n nature
Zelinsas
Sunsete
£ duet storm
A SnOwV&il

cte 2t work

ET)

mooes Fight,

Fvents caused by man

Hiastoriocgl
Surglcal ov rat
uLucvrtiﬁo rouo

Conflagrations
Peire and pusoums
Animels of various
r' ;«.«:1 1%

TELAR

parks,

er

Colorado",

atea,

swt

Zedd

ion

oving dinosaurts

- atc

=,

fells
& peean,
atao,

kinds

Heouse znd other

ahe.
12

ther bear seclding her cubs

nanes

18
18

@

bt b b et e Bt DG 0BG 0D TO PO O3 68 L3 oD b

n
P



._x_.

"My mother"
Jean Harlow

A lion tralner in a cage

A

mummny
Unclaseified - Human scealps

What are your hobblesg?

1.

4, Constructive activities - 33

Athletic games - - - -

baseball
foothall
basgketbell
all sports
tennis

Individual Aativlties- 17 = = = = = = = = =

fishing
hunting
bieyeling
golf
swimmlng
horseback
riding
boating

Colleecting

a, Naturale = = = =

rocks
foeeils

14
10
3
6
1

Lt ol L ot B |

butterflies 1
b. Manufactured -

atanmps

post cards

coins

news items

movie star
pictures

cigar bands

match fold-
ers

cub scouts
woodwork
model air-

planes

I
e i e )

1
5

11

Boys

baseball
bagketball
all sports
tennis
goccer

horseback
riding
swimming
bieyeling
climbing
lce skating

autographi
insects

animal pictures

souvenirs
perfume
bottles
ribbons
china cats

china horses
china animals

- e e e

singing
music

daneing
cooking

53

15

HHOO
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netal work 1 sewing 3
bead work > drawing 3
care of children reading 9
and ducks 3 making scrapbooks 2
redlos 1 dramatics 1
elec, trains 1 woodwork  ;
model boats 3
repairing
furniture 1
music 3
playing
accordian ;
playing cornet 1
reading 1
drawing 1
XI. What do you want to do when you grow up?
First Choice
Office work 54  Explorer 6 Burveyor
Engineer 21 Dress designer 5  Bookkeeper
Aviator 11 Teacher 5 Housewife
Prof. ball player 9 Reporter 4 State Rep.
Musgiecian Artist 4 Hinister
Nurse 8 Auditor 4 TFlorist
Daneing teacher 7 Business 4 Ice skater
Actrese 7 Ranchman & Soldler of
Doctor 7 R.R.dispatcher 3 fortune
CG-nen 6 Lawyer 3 President
Geologist 6 Mechanic 2
Architect 5 Jeweler 2
Air hostess 5 Army 2
Second Cholce
Engineer 20 0il man 5 Housewife
Air pilot 12 Interior Dec. 5 Artist
Office work 12 Offlecer 5 Daneing teacher
Alr hostess 10 Author 4 Lawyer
Archeologist ® Mechanie 4  Plumber
Muslcian 9 Dress Designer 4  Astronomer
Teacher 2@ Business man & Pres., of bank
Chemist 7 Navy 3  Telephone opr,
Reporter 7 Ball player 8 Dentist
Doctor 7 Geologist 2 R.R.express
Architect 6 Ranchman 2 agent
liissionary 5 Bookkeeper 2

B R 2000

i el e el e )
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Survey of Needs of 88 Seventh Grade SBtudents
Horsace Mann Junior High Schools

The following list of needs grew out of a éiscussion
with seventh grade students as to how their time might be
most profitably spent. The students were asked to discuss
with two adulte the question, "What Must I Learn to Live

My Life Successfully?" 88 students and 168 aduits participated
in e afﬁﬁ?. :

I, Eduecation
A, General statements:
1. Develop an appreciation of cultural things
(a) painting
b) Music
e) literature
d) drama
e) nature
(f) humen values
2. Get the best education that we can even if we
sacrifice much in order that we may have 1it.
3. Keeping this in mind, we must
(2) Learn some new thing each day,
(b) Learn a great deal about some one thing and
something about meny other things.

(e)
(a)

(e)

We should learn to take
in order that we may be
Always keep in nind the
who speaks hi:z language
admitted to wmany groups
go 1f he used incorrect
liake every effort to be

eare of our bodlies
most effiecient.

faet that a person
correctly will be
where he could not
English.

a good conversation-

alist.

B, Hore specific statements:

1. Learn a vocation. -
2. Have at leasast one hobby. %An idle mind is the
devil's workshop."
3. Learn something in several flelds. One must
save something for "a rainy day",
4., ZEveryone should gather facts eoncerning the past
so they may know what to expect in the future.
5. Be students of human nature.
6. Nature can teach us a great deal if we really
try to learn.
7. We ought to study and learn how to make friends,
8. Learn to choose asscclates.
8. We sghould try to be good conversationalists.
10. Practice writing letters until we can write

(o)
-
-

interesting ones to friends and effectlive ones
for business purposes.
Learn what to do with our leisure time.



12,

13.
14,

16.
18.
17,
18,

19,
20,

21,

22,
23,

24,
25,

26.
27.

28,
29,
30,

31.

Every person ghould be & good housekesper even

if we have only a desk or a locker to keep.

Use your imagination.

We should try to be accurate in everything we

think, We can cultivate this quality.

We must not be 1ible. (Children insisted this

was & part of their education. As in all other

words they introduced thls one.)

Practice the hsbit of coneentration. (They

decided this came under education and character

traits.)

Each person can do some one thing better than

another, Because of this we ought to find out

what our talents sre and try to develop themn,

Think before we speak,

We should try tc learn how to recognize success

and how to deal with it if we meet 1t.

Leave aleohol &nd narcotics absolutely alone so

far as our use of them is conecerned. Never

accept candy or drinks from strangers.

Learn tc know our ability. The schools can help

in this. B8So0 can our parents help ue in thils,

Don't be a "bookbender".

Begin early to think ebout the things which

interest us so as to find the right occupation.

People who think don't seribble their name on

everything and in every publiec place.

Learn to act your age, be natural.

Be thrifty and don't be stingy.

There is a right end a wrong time for everything

Just as there 1ls 2 right and a wrong way to do

things.,

Learn to know good literature and read good books,

Invest savings in a safe business,

Study how to be & leader. Then try to be a good

one.

Learn to think scientifically.

(a) do not draw conclusions without substantial
evidence;

(b) be open minded and willing to be convinced;

(¢) keep in mind that we can know so little of
what there i1s to be learned.

II. Character tralts and attitudes necessary to the making
of a good eitizen.

1.

G b D

Must not allow ourselves to be boastful,

One can be tooc unselfligh but we can afford to go
& long way in thls directlon,

Always be friendly.

Try to gain the respect of others but first of
2ll one must have self-respect.

One must develop inltlative.
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o

8. Will-vower is nsegscery; so le self control,
Sometimes one of these serves Lo bé

v cthe .

7. It is well to be individual; do not mimic others.

8., Be honesgt with cne's self First and then with
othere,

€. We should net ollew oursslv te be afreid of
diffieuls problems.

fed
&
10, It tekes courage to accomnllish the work ws shall
nave,
1i. Leyilty Lo svery ; od cause and Lo svery person

Y fA rt to give ug & better
ﬁﬁriﬂ in whi live is a duty we ove.
12, Always try to e nelpful, ﬁaruiou] rly to those
o)

who are r»eﬂ and o children who ere sm&llsy and
Wageler than ourselves.
13, Chu*tﬂaj or politensse Llg nsecegsary o success,
14. DBe kind to cveryone; maintaln this attlitude in
all deslines Host of 2l1l, be kind to dunt

LJ"J .

eninsls,

15, Obediense 1s 2 viritue., This ig & necessary
trait end not for children but for grown people

as well,
Try to ba chesrful at all tinmes.
Ths good citizen is thrifty., Always get something
foir your zoney.
Hove Faith in God., Cultivete thils. Ho one could
have naie guch & wvondegeful world if hs were
human ag o ﬂre. '
aoue o3
G N : ) b
1wu =;,‘ TEane for th
19, Lasrﬂ how . j in
20, Cultivate pubtting yourself in some-
one eltg'c plzce by using your imagination. This
will help you to undsrstand vhy peogle act as
they g@. Ig will e you more sywpsthetlie
and nay result in gndshipe,
21, Alweys do your be allow yourself to be
gatisfiad ﬁth les
2. Proctice thinking
prineiple of P;gh*“

.
P ; A 5z o e
ag olfﬁ“ a “nc WAS 2XD

v‘J m

b3 Pt

!
[£4]

arme of *the stornel
(Thile 18 guoted exactly
&

_iaim&@ aa fal?ows). A
thing i sht or wrong. YWe can't mnake
it fi“h* bec&use we want to deo i% and say
that 1 uat ’csuuhv many veople say
e thi 2. few think it ng is ne
sign is right, ~

22, IDiplonse ; guslity. It 1s very nea
in maani e rd bactfulness, 1T not the
sane. (They could net agree.) It is alwsys better
to ba tazetful end use persufgsion rather than
force,



24, (UL uﬂln inm i@ necegeery ot 2ll tiwmss.

256, &% 15 necessary to the good
el

26, e & necegsary for the wnerson who
il ible “?ultlDﬂ.

27, To s%ensr is & very veluable asset.

28, Al 2 reasonable

29, Ve learﬁed to dlacrimin&ta hafore
th g pust continus to practice this

nake dcelsions and use this in

30, # to tackle any problen
Sl e ~nd kKeep a sense of huuor,

o8, Ev”“ h & learn Lo ta&ka oritviecism, There
P oeriticisn, congtructive and
truntive oritielsm is the

&
e .
BE, e do and say whet we say so
hothered by thinking about it
other words, be consclentious.

94. n &o is to rooaar ate.

ga ’"wte 8 good personzlity,

-.)tu « Z A3

&7, We ean tral n,“.ry Sowe neonle remarber
be £ Jtncr people but everyoens oan

~zapect,

38, 2le.  tHiteh your wagon to s shar

then Co heave low ldeslz in the

39,

40,

‘40 o

4% . “ﬁe a geod exort," Whan you lose, take it

42,

43, Kes othars hapnpy.

44, & 1 elean in whet you do.
{Thie } f defining virtue )

45, We ghovld;laurﬂ how to play and use this knowl-
edge when we ocre oider. One con not work &li
thie $ime.

48. A nest end clean aovnedrance an assel.

47. I vou t %hu S job dontt lazy.
Pract “le“;wtic.

48, 3 in what wa

49, /5 gnthusicen our

erainstion; {pe
g one uncoxforts

.
DE.



54,

55.
56.
87.
59.

61.

62.
63,
64.
65,
66,
87.

68.
69.

71.
72,

73.
74.
75,
78,
77,
78.

78,
80-

82.
83,

865.

6l

We should be considerate of other people; first
of all, to those who do the most for us and care
most for us. Also to elderly people and little
children,
Everybody should be dependable. (Reliable means
the same, also trustworthy).
:e lhf:ld try to aequire a good reputation and
eep 1t.
Good manners are one of our most valuable agsets.
Respeet our superiors.
Always try to be fair. This may be the same as
partiality but it isn't always so.
Be prompt or punctual.
We should not belleve everything we hear without
some proof, and we should not repeat things which
will harm others. (I'm still wondering why they
did not connect this with gossip.)
Learn how to profit by failure.
Everybody should have & purpose in living.
We should learn to concentrate.
Work hard to create something which will be of
use to other people.
We must not “earry a chip on our shoulder" if we
expect people to like us.
Respect for the opinions of others is worth
something.
Learn to finlish things we Degin.
Work independently.
Learn when to speak.
Always try to be broadminded.
Don't put off what you can do today until
tomorrow. This is a bad habit whiech we call
procrastination,.
Respect older people.
Be careful tc pay back what one borrows.
Don't be snobbish.
Cultivate polse; learn to take irksome matters
ragefully.
n't be a Yelock watcher" or a “whistle-
listener®,
We should dlsecipline oursslves.
Try to resist temptation.
We must guard against being overconfident, If
we let our vietories "go to our head" we may
be defeated next time.
Learn to wait for our turn.
Don't try to tell another how to do a thing when
we ourselves don't know,
Be industrious. It is well to be perseverant
but we should avoid being a pest.
We should not 1dle our time away.
Weshing dishes and helping with the house work
does not make a “sissy" out of a boy.



86.
87.
88,
89.

90.
o1,

Guard against hurting other people's feelings,
Don't be a cop{15t° be original.

Be willing to "go ihe other mile®,

Avold feeling inferior and don't allow yourself
to be the "underdog" as a result of it.

Be stralghtforward and not deceltful.

Don't be a borrower and never a lender.

III. Community Service:

21.

22.
23,

IV. Home

We should take part in clvie enterprises. Ex,
Tulsa Symphony Orchestra.

Be loyal to our own community.

Decide what is good for the community and then
make yourself & part of organized effort to
accomplish what you want to do.

We should learn what our laws are and obey them.
Interest ourselves in beautifying the community.
It is absolutely necessary that we interest
ourselves in safety.

We must take an interest in politiecs.

The school is a most necessary part of our
community and we should give it our support.
Assume individual responsibility.

Accept group responsibility.

Take good care of property; our own and others.
We should study the laws of our city, state,
and country so that we may be more effective
citizens.

Have a business of which you can be proud.

Look to the future; be prepared.

Support hospitals, churches and other institu-
tions which raise the standard of living in a
community.

Leave some permanent contribution to society.
Establish a good eredit as a member of your
community.

Learn what the rights of a citizen are.

Prove that you are patriotic by the way you act.
Prize the privilege of voting very highly and
give some time to declding how you vote. Do
not fail to vote.

Be something besides & "wishy-washy" individual.
Let the community know that you stand for good
and that i1t may depend upon you.

Shoulder your responsibility to the community
in preventing crime.

Be Anterested at least, in what becomes of the
unfortunate people.

Agsume our share of the responsibilities of
the home,
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Practice your religion here if no where else,
Be sure you have one.

"Do Ento others as you would have them to do
you,

Learn to be a hoet or hostess.

Cooperate in making famlly expense come within
the income,

Learn and practice good manners in the home as
a safeguard against embarrassment au:g from home,
Look for the good traits in other members of
your family.

Think of what you can do to be happy and to
make others happy.

Don't shirk your pert of the work; particularly
those things which nobody wants to do.

Take care to wait on yourself. Don't expect
your mother or the nlid to wait on you; "Hang
up your own pajamas,®

Accept the responsibllity of getting yourself
to school on time; of taking your materials with
you, and other simllar dutles.

¥. Health - We must eonsider

a) physiecal
b) mental
¢) spiritual

1. Accept your share of responsibility coneerning
the spread of contagious discases.

2. Keep your own yards and buildings clean and
free from breseding places for germs.

3, Everyone should get regular exercise. If you
don't get it away from home, plan to take it
at home on your own,

4, We ghould not allow ourselves to think about
hating people. If we must become angry don't
keep thinking this way. Learn to be forgiving.

8. To become angry makes one sick and we usually
hurt ourselves more than anyone else.

6. Ivg;yone should belleve in God and have faith
in Him,

7. Bometimes when & person has & very weak or crippled
body the loss is made up by what they accouplish
because they have & good mind and a fine spiritual
outlook,

8. We ought to use good judgment in choosing our
foods which are indigestible. Too much eandy
is an exanple of this.

2. Drink plenty of good, pure water.

10. If you nesd & quarrantine put on your houss,
accept 1t and abide by the regulations.
11. Think fine thoughte; don't live in the gutter

mentally.



THE NATURE AND USE OF SOURCE UNITS

A source unit is a preliminary exploration of a broad
problem or topiec to discover its teachling possibilities. It
is not an outline of work to be done by any one class over a
definite period of time. BSuggestions may be drawn from 1t
for the work of many different clasees in different fields
of study or in the "Core Curriculum®. Bits of it may be
drawn into the work of a class at various times from the
seventh grade through the twelfth. In planning an actual
teaching unit suggestions may be drawn from several source
units. For example, in a unit on community planning one
might combine suggestions from various source units on this
topiec and on housing, democracy, reflective thinking , com-
munication, ete. It 1s assumed, of course, that such units
will be planned cooperatively by puplls and teachers,
utilizing source units only as one source of suggestions,

A source unit usually contains some analysis of the .
problem or topic under consideration to show its relation-
ship to common and recurrent problems, of children and of
our soclety. It may include lists of pupil needs and interests
which may give rise to the study of this problem, and lists
of desirable changes in pupil behavior which may be effected
by this study. The heart of a source unit is usually a list
of possible activities and experiences to meet these needs
and interests and bring about these changes in behavior,
There may also be & bibliography of helpful materials and
suggestions for evaluation.

A source unit is rot the produect of arm-chalr theorizing.
1t grows out of the experlence of classroom teachers with
actual puplls in a specific social settings. They usually
mean to use it themselves in the near future. The activities
suggested may not be wildly exciting to the educational
theorist, but they are usually definlte and practical trans-
lating our educational philosophy into the relatively crude,
impature, simple things that children cean do. They may be
expressed too briefly to ecapture the imegination, but other
teachers who have been working along similar lines will
realize thelr possibilities.

This source unit was produced by a group of teachers
representing several different fields of study in different
gchoole at the Rocky Mountaln Workshop of the Progressive
Education Assoelation in Denver in the summer of 1938, A
congiderable portion of the activities of this Workshop
centered around the production of source units, since most
of the teachers in attendance were creating new types of
courses (whether "core courses" or courses in the regular
gubjects) in which the problem of 3%53.33 ch had to be
thought through afresh. The production of a source unit
proved to be an exercise in which this problem could be
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thought through cooperatively from its philosophical basis
to its final evaluation,

Although source units are directly useful in teaching,
their greatest value probably resides in the experience of
building one. It offers a conerete example of how to trans-
late an educational philosophy into clasercom practice--with
the stimulation, assistance and criticism of teachers of
varied backgrounds and pointes of view, We hope that teachers
who use this source unit will not be deterred from producing
gource units of their own on thls and other topics., At this
gtage in their development all souree units will be incomplete
and imperfect. We nesd more and better ones from every capable
énd interested teacher., And above all, we must not follow
& source unit as an outline of work to be covered by any of
our classes. It should be used only as & source of suggestions,
modified to fit the local situation, and submitted in the
ecourse of pupil-teacher planning when and if the situation
ealls for them.
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HOME ARD FAMILY LIFE
Introduction

Boys and girles of ten and eleven years of age are
chiefly conecerned with probleme centering about their home
or thelr school. Consequently, in developing & currioculum
based upon the needs and interests of children, then Tulsa
Curriculum Couneil felt that the problems a2llocated to the
seventh e should relate to the school and to home and
family life.

It is hoped that as the child studies the unit on
Orientation to the New School that many of the problems
which he has in adjusting himself to his new scheocol en-
vironment will be so solved that his experienees in Junior
high school will be happler and more meaningful. Many of
theee school problems, however, are closely related to hils
home and family 1life and in all probability will lead
directly into some phase of family living., BSuch problems
&8, "How can I get money for my school supplies?® leads to
studying the family budget; "How can I get to school on
tine?® may lead to numerous family problems such as trans-
vortation, meals, punctuality and family responsibilities;
wvhile "How can I learn to study more efficlently?" may
lead to 2 study of eooperation in the home, living conditions
in the home, or the effeet of home life upon the child's
éevelopment,

The committee responsible for developing source units
for use with seventh grade students were convinced that Home
&nd Famlly Life was too large & theme for one unit and so,
Tor purposes o% organizing educational experiences and
sctivities into & more convenient form, divided it into the
following subdivisbns and constructed source units for each:

A. Orientation. _

1, How does the modern family provide for its
needs?

2, What are my responsibilities within the group
in which I live?

3. How interdependent are the family and the
conmunity? _

4. How do the famlly spend their lelsure time?

5. How does my home life affect my development?

The teachers using these units should not feel bound by
this organization of materials but should feel free to draw
upon any unit for suggestive experiences to be used how and
when the need arises. In fact, the committee recommands that
the matzriel developed on "What are my responsibilities with-
in the group in which I live?® could be more effectively used
if not taught a&as a separate unit but rather in connection
with other aspects of Homs and Family Life.



In developing these source units, the Commitiee was
concerned that the learning activities should eontribute to
the child's personal development--physical, mental and
cultural; to his development towards mature participation
in & demooratic soclety by giving sttention to hie needs
in the four major aspeects of living; immedliate soeclal
relationships, social-civic relationship, and economic
relationships. The committee was also concerned with the
child's development of essential skills of communicstion and
expression,

Of especial help %o the committee were the contributions
of the teachers of the core curriculum experimental groups
in Woodrow Wilscn Junior High School. Thelr seventh grade

gsource unit on Home and Fam g, worked out during the
year 1937-38, contains a ri store of suggestive and helpful

waterial.



HOW DOES THE NODZRN FAMILY PROVIDE FOR ITS MATERIAL NEEDS?

Prepared by

Name Subject Interests City
Loretti Wiggins, General Education Curriculum Tulsa
chalrman .
laney Van Bradt General Educetion Curriculum Tulea
Alice Young General Edueation Curriculum Tulsa
Avo Davis General Zducation Curriculum Tulsa
Btella Gartman General Edueation Curriculum Tulsa
R. G. Tebow General BEduecation Currieculum Tulse
Louige Davideon General Edueation Curriculum Tulsa
Laura Costigen General Education Curriculum Tulsa
Nall Burton General Education Curriculum Tulsa

- o - -

This meterial was prepared at the Rocky Mountain Workshop
held under the auspices of the Progressive Education Association
during the summer of 1938,

Any portion or all of this material may be reproduced for
non-commercial purposes without permision provided proper
acknowledgement 18 made. Permission to quote for use in com-
mercial publications may be secured from the Progressive
Education Association, 310 West 90th Street, New York City.

Copyright 1838
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Preface

A committee of Tulsa teachers came to the Rocky Mountain
Workshop of the Progressive Rducation Association with the
specific problem of building source units to be used in eighth
grade core classes in Tulse. The problem was somewhat differ-
ent and probably more difficult than was the work of other
Tulse committees at the Workshop, in that no previous work
had been done at this particular grade level. In a sense,
then, the Committee was breaking entirely new ground. As a
basis of procedure, however, there was available the valuable
experimental work carried on in the seventh grade core classes
in Woodrow Wilson Junior High School. In addition a survey
of student's interests had been made in several junior high
schools in Tulsa.

It was apparent from the results of this survey and from.
a survey of opinions of teachers who had worked with boys
and girls of the eighth grade level, that pupils at this
grade level were intensely interested in themselves, in the
machine civilization in which they live, and in their natural
enviromment. Accordingly, an over-arching theme, "Man In
Relation to His Natural Environment," was chosen as a basis
from which to build source units. For purposes of organizing
materials, it seemed advisable to subdivide the over-arching
theme into, "How Man Uses the Natural Environment In Secur-
ing the Necessities of Life; and "How Man Is Changing His
Environment And Adjusting Himself to New Conditions."
Because young people always have the problem of adjusting
themselves to new people and new situations in their group,
an orientation unit permeating the entire year has been
built. The coumittee hopes the work of revising and building
these units in a more expanded form will be carried on as the
work goes forward in the classrooms.

The thinking that has gone into the building of these
units represcnts the cooperative efforts of teachers of
various subjeet matter backgrounds. The fields of interests
represented were Sociel Studies, Science, English, Mathe-
maties and Industrial Arts. Dr. S. P. McCutchen of the
Curriculum Staff of the Progressive Education Association
wes the adviser. He gave constructive oriticism and help-
ful suggestions. Other staff members and members of the
Workshop cooperated in many ways with the Committee in its
attempt to build these source units.

The Committee accepts the view point that the funda-
mental basis for curriculum construction is the democratic
philosophy. Since the school is an integral part of a
society committed to the democratic way of life, it is
obligated to provide experiences which would develop a
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rich and many-sided personality, practice in the scientific
method of thinking and solving problems, and training toward
mature participation in our democratic soclety.

Any vealid measurement of outcames would not be measured
by traditional tests in terms of subject matter but rather
would seek to answer such guestions as: What growth has
the pupil made in knowledge, appreciations, and understand-

To what extent is he becoming a self-directing member
of the group? Is the student growing in ability to think
for himself? Is he becoming a cooperative member of the
social graup? And soO on.

The Committee realizes that in using this source unit
careful plenning and whole~hearted cooperation are most
essential. It is important that teachers who use it be
more concerned about students real learning and less con-
cerned about keeping rigid lines of separate subjects. To
us the experience of building it has been a valuable lesson
in cooperation.



RECOMMENDATIONS TO THE TULSA SCHOOL ADMINISTRATION:

From the Tulsa representatives of the Rocky Mountain

Workshop.

1.

2.

S

4.

Ds

6.

7.

8.

9.

10.

That this program of curriculum reorgenization be known
as the "Tulsa Curriculum Program".

That the name "core" be eliminsted - if a term is abso-
lutely necessary it might be called "General Educstion
Curriculum”.

That the secondary schools of Tulsa continue to give
special study to the program of curriculum development
during the ensuing year.

That teachers working with groups in the General Edu-
cation Curriculum be relieved from departmental re-~
sponsibilities so that their time may be devoted to
the reorgenization, development and evaluation of
source and teaching units in Genseral Education.

That a planning committee, or a curriculum director,
or both be established to bring about coordination
between the General Education Curriculum and elective
subjects.

That a daily conference psriod be set up within the
school day for all teachers working with a General
Education group to meet together and that any school
unable to provide this conference period not attempt
the installation of this program.

That all secondary schools maeke every effort possible
to build schedules which will facilitate the operation
of the General Education Curriculum.

That each faculty study and construct instruments of
evaluation for its own school.

That a local workshop be set up the first semester.
The organization of the workshop be left to a planning
committee.

That study be made of the possibility of holding a
sumner workshop in Tulsa either next year or the one
following in order that sll secondary teachers of Tulsa

-have an opportunity to become acquainted with the

reorgenization program.
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That teachers in the General Education Curriculum
be excused from departmental meetings in the week
preceding the opening of school for a study and
conference on the Generel Education program.

That 211 members of the Tulsa Educational Staff be
aware of the necessity for continuous revision of
the source units.

Roecky Mountain Workshop Committee
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General Education Bulletin

Terminology

In order to clarify the meaning of a few of the terms
which are constantly being used, we wish to call your
attention to the following paragraph from Buillding a Core
Curriculum, p. 38.

"In building a curriculum based upon helping adoles-
cents to meet their needs, these needs may be stated in
different ways. For example, the need 'to choose food
wisely' is stated in terms of an activity or behn?ior
pattern. The same need under the statement °*
expresses a major purpose for selecting food. If atatod
as a problem involved in selecting the food which promotes
health, e need might be expressed as 'what kind of food
should I eat"® Or agein the need might be stated in terms
of personal characteristics, i.e., understandings, attitudes,
skills, etc., as "to erstand and appreciate the relation
of food to my physical and mentel health'. All of these
aspects of a need are important in giving a clearer under-
standing of the need and its possible curriculum values."

A behavior pattern, themn, is expressed in terms of
activity or overt action. It is the ultimate objective or
outcome of any educational experiencs.

Examples: To choose food wisely
To be temperate in eating and drinking
To read discriminstely

Personal characteristics are those qualities of per-
sonality which are held to be essential to the attainment
of the major educational values. They are qualities
necessary for producing the desired behavior pattern,
e. 8., attitudes, understandings, interests, appreciations,
skills, habits, social sensitivity, knowledge, social adapt=
ability, ability to think seientifically and emotional
maturity. The development of one or more of these personal
characteristics is the objective of an educational experience
because such characteristics are essentizl in producing
the ultimate objective, the behavior of the child and the
adult which the child will become.

Exemples: To develop skill in the selection of food
materials,
To know that a properly balanced diet must
contain the essential food elements in a
form which the body can use.
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To understand the relation of food to one's
mentel and physécal health.

To know the criteria by which one judges

a good book.

A problem should be significant to a child in that it
challenges his interest, meets his immediete or future needs
and requires the technique of problem solving in its solu-
tion. The mentel processes involved in problem solving are:
(1) recognition and definition of the problem (2) collection
and organization of data. This involves the development

of necessary skills in reading, writing, and methematical
calculetions in using the laboratory end library, in making
interviews and surveys, in collecting historicel material,
in working on individual or group projects, etec., (3) forma-
tion of hypotheses, (4) interpretation of data, (5) modiri-
cation of hypotheses and (6) generelization and application
of principles. For criteria for the selection of problems
to be used in General Education, the core portion of the
curriculum, see p. 39 in Building a Core Curriculum.

Examples: How can dust storms be prevented?
How do we form our beliefs?
How can I learn to budget my income wisely?

Generalizations. We have found it useful to use
generalizatlons in Nelping us choose and limit the subject
matter to be included in the teaching of a problem. In
using & generalization in this manner, the following
assumptions are involved and should be understood.

l. The term generalization is used to mean a truth or
a principle which is functionel for the child in
that it helps Lim to understand and interpret the
experiences of living. Such a generalization
must have social significance in that it is
interpretative and differs from & pure subject-
matter generalization such as a scientific principle
or a mathematical theorem.

2. ©Such generalizations should not be taught as state=
ments of fact to be learned but rather that through
the best learning procedures the child will arrive
at an understanding of these generalizations and
will be able to apply them in new situations.

In testing the validity and usefulness of a generali-
zation for curriculum purposes the following questions should
be asked.
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Do the experiences by which you expect children
to arrive at an understanding of the generali-
zation challenge their interests?

Is the generalization sufficiently specific to
suggest to you and to those working with you the
activities appropriate to the attainment of the
generalization?

Will an understanding of the generalization enlarge
the student's horizon and contribute to his ulti-
mate understanding of thes problem so that he may
make more satisfactory asdjustments to the problems
which will enter his life as an educated citizen?

Examples; Plent and animal life influence buman welfare.

War is destructive of human resources.
A close relationship exists betwesn men's
recreation and his natursl environment.

Curriculum Counecil
February 28, 1939



76

Minutes of the Tulsa Curriculum Counecil

The Council held an open dinner meeting at the English
Inn on Avril 13 in honor of members of the ecurriculum staff
of the Progressive Education Assoclation who were in the city
from April 10-14. Honor guests were: Dr. Akin, Dr. McCutch-
eon, Dr. Giles, and Dr. Zechiel.

After dinner, pictures taken at the Denver Workshop
last year were shown. Miss Hanna then introduced Dr. Giles
who showed a film made by the 1l0th grade students in the
Des Molnes schools and explained the purpose for which it
wes intended. He asked for criticisms and suggestions in
regerd to the construction of similar films in other schools
wh%ggdmight be helpful in demonstreting modern educational
me 8.

At the close of discussion concerning the film, Dr.
Giles commented briefly on his observations concerning
progress being made in the Tulsa schools. He connected the
organization which met up here last fall - The Curriculum
Council as an advisory group = with similar conference
groups in each school.

He sow a great developament of mutual understanding in
the local situetion; but could not help wondering if the
work comes up the talk, He felt that there is a comsistent
movement in the direction of finding ways of mecting problems,
Confersence periods have probably been very helpful in bring=
ing about noticeable gains in: defining and re-defining
purposes, invigorating teaching, and inereasing confidence.
He said that much of the strain noticeable in teachers last
fall is gone.

Dr. Giles attributed a great part of this change in
teacher morale to the role played by local sdministrators
in the more realistic program. He quoted directly from
statements made by one group of teachers. The teachers
sald: (1) The administrator is back of us. (2) Before
he asked us to try this he had become informed himself.
(3) The administrator knows what is actually happening
in the classroom.

Dr. Giles clossd his remarks by saying that if demo~-
cracy vins in the present political-social struggle, it
will be through education. At present, no one knows the
answers, but many are meeting the chsllenge, and are
beginning to have faith in these technigues.



Dr. McCutcheon agreed with many of Dr. Giles views as
to the Tulsa situation., He, too, felt that today there is
a stronger feeling of tengible security - fewer jitters-
and evidence of finding better ways of getting answers. He
feels that teachers are be more explicit, are beginning
to make idess f£it into s basic freme of refsrence. Dur
this visit they showed less deference toward thes staff -
but wqued better with them.

Dr. Hscntoheon eemmentsd on an interesting paradox
which he has observed in Tulss., Tesachers sre showing less
Jealousy snd more loyalty toward General Education. However
there is evidence of continued inter-school Jjealousy. Thers
is a broader outlook between subjects. All of this indi-
cates a problam. One conflict is between departmental and
grade level orgenizations. This will never be completely
rssolved because they involve two sorts of teacher relation-
ships. The thing to do is to get it out into the open and
clearly sea2 the two impinge upon one senother.

Dr. McCutcheon werned those present that it is neces-
sery to think alweys in terms of curriculum revisicn - that
plans must not be permitted to rigidify. Teachers must
never say "This is complete"”. They must be constantly re-
thinking over-erching themes. It may be that other themes
more suitable can be found for each grade level. These
themes need validation through constant re-examining of
the needs of students, Today the grade placements of needs
is tentative and it should be kept so.

Class schedules should be revised in the light of the
needs of students. All administrative devices should be
the hand-maidens of education. Administrators need to think
in new pioneer patterns and to continue to become more
democratic in procedurse.

Dr. Zechiel also noted the increased sense of security
apparent among Tulsa teachars. He feels that there is an
increesing spread of democracy evident everywhere in American
educetion. He advised that some device be set up whereby
revision can be continuous during the process of teaching.
Such a plan would eliminate the danger of a statie program.
Dr. Zechiel thinks that there is a great lack of source
materials in the Tulsa schools. He made the suggestion that
a system of classroom libraries be set up. They night make
the over-arching theme idea more workable. For example -~
a series of units might be designed so that sequence would
be relatively unimportant. Four libraries might be set up
for four units - if the units were each taught at about the
same time, books might be traded, expenditures would be
greatly reduced and there would be am hfle coverage = sort of
rotating library idea. One of the chief difficulties in



Tulsa today is the oblaining of adegquate source materials.
The librearies in the verious buildings are too small for
the student population. Materials in the library are not
avallable for students when the librarian is teaching six
classes a day in that room. Claessroom libraries might be
a solution for this problem.

Dr. Zechlel sees a growing tendency for teachers to
essume responsibility for content outside of their individual
ereas. We ere coming to thes plece where a teachsr will spend
more time with & single group. The tcacher will be more
femiliar with that group-home-room and individusl guidance
will be linked more closely.

One outcome evident in &ll the schools is that teachers
ere achieving a better grasp of the entire educational
problem. There is nsed Tor groater understanding.

A. Teachers need to know more about all the educational
experiences of their group of students.

B. Teachers need to know more about the educational
experiences of their children above and below
their present level.

One problem, which scems to have been solved in most
schools in Tulsa, is to provide a common plemning period
for teachers. The speaker explained one plan which has been
worked out in a Denver school. The pariods are one hour and
five minutes long, with a five perlod teaching day. The
8th grade, for example, is divided into two sections. One
section does not report until the second hour. Teachers
of that section have thelr planning perilod during the first
hour. The first section leaves schocl at the beginning of
the last hour. Teachers of that group have their planning
period during lastpperiod of the day. The plan seems to
have worked satisfactorily.

The great problem as Dr. Zechiel sees it is to ss2 that
each school staff has a common philosoplhy and a common pur-
poseé.

When Miss Hanna called upon Dr. AKin he said that he
had nothing to say except to confirm statements already made.
He also commended Tulsa administrators for their courage and
ingenuity in providing time Tor conference periods.

The meeting was adjourned at 92:00 o'clock.



Typiut:

Maurine Duke
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