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PHEFACE

The field of Child Development has made rapid progress since
its first introduction into colleges of the United States. Due to
its constantly chaﬁging and growing program, there has been little
time to puause to evaluate procedures and technigues that are in
existence. It is s problem te determine in azn objective way what
and bow to teach. ©Students have been given what educators believed
they needed rather then basing the method and content on the stu-
dents' needs. It should be of interest to note if the student
actually does mske & gain in knowledge, and if there has been any
change in attitude due to the entire method of procedure. If he
does not, the cause needs to be determined.

It seems to be an accepted procedure in the majority of Home
Economics Schools where Child Development is taught to have the
nursery school serve as the laboratory for Child Development and
Child Guidence courses offered. A survey of the literature shows
nc objective measure as to the influence of directed observation
in the nursery school on ettitude changes and on knowledge gained.
It seemed advisable to mske sn sttempt to determine objectively the
value of directed observetion in the nursery school in connection

with a Child Development course.
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CHAPTER I

Introduction

The teaching of child development in colleges has made rapid
progress in the past twemty years. At the present time, the educ-
ational methods used in child development could be clasaeified
roughly as: (1) reading and discussion, (2) reading plus casmal
observation of children, and (3) discussion based om directed
observations as well as reading.

Today in many colleges and universities there are well organized
nurgery schools serving as demonstration laboratories where students
msy observe the developmental stages in preschool children,

There seems to Le a general agreement as to the value of the
nursery school in the program of child development. A review of
the research material, however, fails to show amy objective mesasure
of the value of directed obzervation of childream.

The suthor and coworkerg have felt a need for discoverimg if
there sctually is any change of attitude in college girls studying
child development by the method of directed observation of children
in the nursery school. They also wished to discover if reading
plus directed observation of children as contrasted with the method
of reading alone would make any appreciable difference in the knowl-

edge gained in s child development course.



Summary of Previous Studies

Thurstone's' technique of the messurememt of attitude is probably
still one of the most accepted methods used., In ™The Measurement of
Attitude™ he makes some common-sSense assumptions concerning definiticns.

The concept "attitude™ will be used here to denote the

sum totzl of a mam's inclinations end feelings, presjudice,

preconceived notions, ideas, fears, threats, and convictions

about any specifie topicCe..cees.olt is admittedly a subjective

end personal affair.

The concept "opinion" will here mean a verbzl expression
of attitude........It expresses an attitude, supposedly.

We shall use opinions as the means for measuring attitudes.

Neither his opinion mor his overt acts constitute in any
sense an infslleble guide to the subjective inclinations and
prefersnces that constitute his attitude. Therefore, we must
remain content to use opinions or other foms of action merely

ag indices of attitude,

Thurstone assumes that attitudes may, and oftem do, change, and
that the subject does not always act in accordance with the opinions he
may express. He states that it is not important if opinions and conduct
are inconsistent Decause we are not attempting to predict behavior.

Kornhauser?‘ at the University of Chicago, made & two year study

on changes in information and attitudes of students in an Economie

course, Among other things he concluded that there was a significant

1L, L., Thurstone and E., 8. Chave, The Meazurement of Attitude, pp. 6-8.

. Arthur Kormhauser, Chamges in the Information snd Attitudes of
Students in an Fconomic Course, Journal of Educationsl Research, 1330,
XX1i1, pp. 288-298,



improvement in the content matter, that there were significant changes
in attitude during the course, that these changes tended slightly in
the direction of less umiformity, end that attitude and attitude changes
of individuals bhesr no clear relationships to thejr intelligence and
economic knowledge,

A somewhat similar attempt to discover attitude changes during a
college course in beginning Sociology was made at the University of
Arksnsas by Gerberich and Iamisons. They found & decrease in indecision
of response and conservative expressions. 4&lso scholsstic success,
although not entirely reliablo., seemed to be unevenly related to indeci-
~ sion of attitude,

Stogd1114 made & sSurvey of the experiments in the measurement of
attitudes toward children which is of comparatively recent origin. In
his study he was concerned -with thoge investigetions in which soms test
or questionnaire was used im an attempt to measure attitudes of adults
toward children.

In 0jemann's® study of a revised method of measurement of attitude,
he attempts to overcome the itwo major difficulties in Thurstone's

procedure.

3 J. R. Gerverich and A. W. Jamison, Measurement of Attitude Changes
During an Imtroductory Course in College Sociology, Journzl of Eiueca-
tionsl Sociology, 1934, VIII, pp. 116-124.

% Ralph Stogdill, Experiments in the Measurement of Attitudes Toward
Children 1899-1925, Child Development, 1936, VII, pp. 31-36.

S Ralph Ojemsmn, A Revised Method for the Measurement of Attitude,
Researches in Parent Educatiom IV, University of Iowa Studies, Studies
in Child Welfzre, 1939, XVII, p. 11.



In the revised method an attempt has been made to incorporate
a clear definition of the key concept........tc reduce to a mini-
mum the possibility of verbal itramsfer, at the same time an attempt
was made to retain the advantages of a psychophysical gradation.

Acl:erley6 made a series of tests to use in measuring information
and attitudes of parents regarding child development. These tests were
found to be statisticelly relisble. It is interesting to mote that cne
of the conclusions shows thet sll attitude tests used revealed the fad
that the parental opinions were congidered by experts to be oubtside the
range of an intelligent attitude.

7

A research study made by Brandon’ used attitude and knowledge tests

to determine the effectiveness of a carefully planned progrem in modify-
ing attitudes. Nine attitude tests were used. Some of the results were,

o ianesssaburity toward one attitude cannot be relied upon as
an index of maturity toward other attitudes.

When the subjects are grouped in terms of intelligence
test results, an anslysis of these scores shw no uniform trend.
«:-esesswhich indicate a lack of relationship between gains in
knowledge =nd changes toward msturity in attitude.

The date im this study show that not only can a significant
shift in attitude be produced through earefully planned learning
progrems, but the chamge in attitude tends to have some permanency.

B lois Ackerley, The Informetion and Attitudes Regarding ﬂhi‘ld_ﬁmlop—
ment Possessed by Parents of Elementary School Children, Researches in
Parent Education IIT, University of Iowa Studies, Studies in Child
Welfare, 1934, X, pp. 114-167.

7 Yers H, Brandom, A 8tudy of the Attitudes of College Students in
Selected Phases of Child Development, Researches in Parent Educztion,
IV, University of Iowa Studies, Studies in Child Welfare, 1839, XVII,
?p- 5?-59-



CHAPTER II

The purpose of this study is to determine if attitudes and
knowledge are influenmced by directed observation im the nursery
school. The need for this was felt to be essentisl im planning
an effective learning progrsm in an objective manner.

in experimental group which observed im the mursery school and
a control group which did not cbssrve in the mursery school were
uzed during the spring semester of the college year 1539-1940.

Thase groups were two sections im Home Life 212, Child Development,

a required course for home economics sophomores at Uklahoma Agri-
cultural and llechanic.al College. The course, two hours a week,

fifty minutes to a class period, is one semester or eighteen weeks

in length. A minimum requirement of at least four hours a week in
preparstion of assigmments is expected. Classs attendance is required,
and make-up assignments expected for absences.

One section, z2cting as the experimental group, was reguired
two hours per week of outside reading assignments and two hours per
week of directed cbservation in the nursery school., The other
section served as the control group. They were assigned a minimum
of four hours a week of required reading. Two hours of the required
reading were the same as the reguired reading for the experimental
group. The additional twe hours of readings were plammed to cover
material comparable to the material assigned for observation for the '

experimental group.



The groups were approximately equated in sex, number, age,
pasychological rating, and classification im school. The comparison
of the two groups will be found in Table I. Since this course of
child development is taught in the School of Home Economics, both

sections were composed of all girls.

TABLE I
Number : 31 : B8
Age : 19.87 : 19,63
4 H '
Psychological : T3.32 . 73.5
rating : T 22.35 3 T 22,465
Classification : Freshmen 4 . i
: Sophomores 21 : 24
: Juniors L5 : 5
: Seniors 1 : 3
Classification as : Home Beconomiecs 29 3 3L
to schools : Elementsry :
: Education 33
: Arts asnd Science 1 @
: Education : 1
: Commerce : 1
3 :

There were thirty-one students in the experimental group, and
thirty-three students in the control group. In the experimental
grouy thers were twenty-nine of these students in the School of
Home Econcmics as compared with thirty-one students in the contrel group.
In the experimental zroup, one girl was in the School of Education

with an Flementary Education major amd ome was in the School of



Arts snd Science, while in the comtrol group one girl was in the
School of Education and one in the School of Commerce. The mean
age Tor the experimentasl group was foumd to be 19.87, and for the
control group, 19.63. The psychological rating for the experi-
mental group was 73.32 with a standard deviation of 22,33; for the
control group, the psychological rating was 73.5 with & standard -
deviation of 22.465. The groups were compared as to classification
in school. In the experimemtal group, there were four freshmen,
twenty-one sophomores, five jumiors, and one senior, while in the
control group there were one freshman, twenty-four sophomores, -
five juniors, and three seniors.

in attempt was made to control other factors than the obser-
vation of childrem in the teaching of these two sections in child
development. Recognizing the faet that the attitude, enthusiasm,
and kmowledge of the teacher does have an effect on the learner,
it was arranged that the same instructor would teach both groups.
The time of day the class met was another factor thet might im-
fluence knowledge and attitudes gained. Therefore, both sections
met at the same hour of day, which was eight o*clock in the morming.

Every precaution was taken to encourage the subjsets to exprese *
their real and homest opinion at the time of teking the initial
and final attitude tests. The initial test was filed immediately
to prevent it from influencing the teacher im any way. The subjects
were told thet it weuld in mo way affect their scholastic standing,
 as the attitude tests would not be scored umtil class grades were

in the registrarts office.



The asttitude teste that were used were selected because they
showed a significant change in atéituds in Brandon's  study of the
attitude of college stﬁdents in selescted phases of child develop-
ment. These attitude tests measured attitude toward self-reliamece,
a scale construeted by Ojemannz; attitude toward use of fear as a
means of eontrolling children, a scale constructed by Ack:@rleys;
attitude toward corporal puaishment as a means of contrel, attitude
toward praise, attitude toward self-expression, and attitude toward
pre-school education. These last four scales were constructed hy
Brendon.*

The initiel attitude tests were given to the subjects before any
orienmtation or class discussion had taken plsce., The final attitude
tests were given the last two hours the class was scheduled to meet.

A new plam of study for this particular course in Child Develop~-
ment was devised, There was no attempt made to influence or teach

any of the particular things that had to do with the attitude tests.

A Vera H. Brandon, A Study of the Attitudes of College Students in
Selected Phases of Child Development, Hesearches in Parent Educ-
ation IV, University of Towa Studies, Studies in Child Welfare,
1939, XVII, pp. 19-61.

2 Ralph H. Ojemsnn, The Measurement of Attitude Toward Self-Feliance,
Researches in Parent Bducation III, University of Iowa Studies,
Studies in Child Welfare, 1934, X, pp. 103-111.

% Lois Albverta Ackerley, The Information and Attitudes Regarding
Child Development Possessed by Parents of Elementary School
Children, Researches in Parent Education III, University of
Towa Studies, Studies in Child Welfare, 1934, X, pp. 114 -167.

4 Braunien, op, eit., XVII, pp. 19-61



The course was taught as planned, and any points discussed per-
taining to the attitudes tested were purely incidental. Each lesson
was carefully plenned, with a study guide made out for the instruetor's
use containing pertinent subject matter materisl to be covered, and
spacial points to be emphasized. Sinee this is & class in child
development, no guidence principles were discussed. The general
organization of the subject matter covered is as fellows: prenatal
influences, the infant, the preschool child, the primary age child,
the post primary snd pre-adolescent child, and the adolescent. This
type of organizetion emablss the student to get a brief picture of
the development of the child from birth through adolescence.

An attempt was mad§ in both groups to have the asssizmments
varied, and to have all learning of as high interest value &g pos-
gible. Tor example, the students' observations of children were
discussed in class in the experimental group, and an effort was
made in the comtrol group to cite incidents of real children which
would fllustrate the development umder discussion. Part of the

assignments for the control group were reading of fiction which
had to do with childremn's behavior,

All reguired reading material for both groups was placed on
reserve shelves in the library to assure the imstructor that the
reading was available to all students., A more detailed plan of
atudy, objectives of the course, and references used in the course

will be found in the appendix.
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The classroom methods used were primarily lecture and discussion.

An effort was made to integrate all learning as much as possible.
The seme final examinatiom was used for both groups, and served as
a basis of comparison of knowledge st the emd of the ccurse. The
test contained one hundred and forty-five multiple choice guestions.

A copy of this knowledge test will te found im the appendix.

Each student in the experimental group was regquired to record
and submit a written report of her observations in the mursery school,
The observation blanks used by the subjects will be found in the
appendix. It was hoped that fhese blanks omn directed observations
would aid the students in organizing, anslyzing, and giving an
objective insight into the behavior and different phases of develop~
ment of children.

The murssry school is composed of four groups of children,

renging in age from two to six years., It is used for demomstration
purposes in comnectiom with the School of Home Economies. In order
that the students may see stages of development of children, the
nursery school has set up certain objectives. Ome of these is to
secure optimum growth in physical, memtel, socizl, and emotional

development of each child.,



CHAPTER III

Each of the six tests on selected attitudes in the field of
child development was scored by the method recommended snd used by
the suthor of sach test. The statistical formulas used throughoud
the study will be found in Guilfori's book on psychometrie methadsl.

An smalysis of the data found in Table 2 shows that there were
gignificant changes of attitude made at the end of the learning program.
In the experimentzl group the grsatest change was found in the attitude
toward the use of corporsl punisiment, the difference in the mean
score being .9855. This shows a critical ratio of 3.1459. The change
in the attitude toward self-reliance was also siznificant. This test
has a groater reliability, therefore the difference betwsen the mean
scores is smallaf, .1548. This shows a eritical ratio of 3.1508.

The other changes of attitude in the experimental group during the
learning program cannot be considered sipnificant. The attitude

toward the use of feaf as s means of eontrol changed in mean score

. 2839 t +2105. In the attitude toward pre-school education, the dif-
ferences in mean scores was .2823 & »1292; in the attitude toward self
expression & change in mesn scores of 0936 - .1722; and in the attitude

toward praise, the difference in mean score was .049%9 54 «2016.

1g. P. Guilford, Psychometric Methods, McGraw Hill Book Co., Inc. 1936.



TABLE 2

INITIAL AND FINAL MEASUREMINT OF ATTITUDE IN [HE EXPERTHMENTAL GROUP

| Tnitisl Test _Finel Test |

. : Ztandard Standard |[Di{fevence Standard Critical
Attitude | Mean Standard Error of Hesn Standard Error of Betwecen ZError of Ratio
Scals Seore FError of Distribu- | Score Error of Distribu- Moan the Dif-

Meon tion Mean tion Sgores  farence
Self :
Reliance 4.5813  .0635 L2872 41971 0861 2010 ,1548  ,04913 2.1508
Corporal y ol
Punisoment 5.9516 5605 2,0070 6.2371  ,3684 2,0234 L0855 5133 B.1459
Praise 4.1907  .22%6 1,2452 4.1596  ,2282 1.2704 L0498  .2016 L2476
Self Ex-
pression  4.5952  .1878 1.02%2 4.5016  ,1628 9078 L0038 1728 5434
Pra-

Sehool 2,5748 L1709 . 7288 2.2019 +0321 .1789 .2823 1292 2.1852
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the difference in gain of .1247 showing & eriticel ratie of .7740. Ik

vamaining two attitudes that were measured were on the sbtituds toward

gelf-reliance, vhich shoews a difference in gain of 0306 with s critical

4

ratin of L4988, and on the avbitude toward the use of fear 28 o wmeans
of conbrol showing o difference in gain of .5567 &ith.ﬁ critical ratio
of 1417, HNone of the differences in gain Trom the initisl to the

Tinal test can be considered signifl

The Pfinsl sxawmination, which had ome hundred ad forty=Tive

maltiple cheoice guestions, served zs a kuowledge btest in cwnp Ting the

group 86.85, There were no significant

correlationg found between the knowledge scores mnd the wmean differenc

.

=

n the initial end finel stbitude bests. These dats will be found in
Table 5.

In the experimemtal group this correlstion of kue wleise écares
with the chenge in attitude toward praise wes 5314, Tor the control
group .0322. Enowledge vith the chanpe in attisude toward @re»schcﬁl
e%éc spion in the fpaerunfal group shoewed o correlaticm of 4559, in

ntrol group L1820, In the astiitude toward ssli-relisnce the

menbtal group correlatad with knowledge wus BU00, the conbtral gz

fe3
5
]
S
e
B

LOE0E9.  Im the experiuentzl group the correlation of lnowledge with

1

vhe sbttitude dest Soward the use of corporsdl pw i shment &8 & measas of

0986, in the control group G611,

groups, Ths mean seore of the kuowledge test for the sxperimental group

as

OUD
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atiitude boward self-expression the covrelation was 0105 for the

0404 for 1

BYDUD.

TABLE &

GE SCOR

CONRELATTIONS DRI RE AND CHANGE IN #ITITUDE

<
5
b
©
=
et
ks
0
£
7

Corporel Punishment - 04986 - 0611
Praige , + 5314 - JOBEE
lF‘E@”euﬁ on - 40109 - nO’é‘:Q‘i’

Pre~fSchonl ’ + LADBHY 4+ 1820

with

group. The correletions for the teshs

grimental v oup woas (7411,

a conbtrol group
curpubvl pan--
<6011, for the contrel group

L5087, The torrelation for the teats on ab
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experimental group was .6017, for the control group .614l. The cor-
relations for the tests on attitude toward self-expression for the

experimental group was .5104, for the control group .6802. The cor-
relation for the tests on attitude toward pre-school for the experi-

mental group was 17565 for the control group .3583.

TABLE 6

CORRELATION BETWEEN INITIAL AND FINAL ATTITUDE SCALES

Initial Attitude Scale Correlations

Withs E&imntd { control
Self-Reliance <7411 «4190
Fear 5912 «4795
Corporal pPunishment .6011 +5057
Praise .6017 «6141
Self-Expression 5104 .6802
Pre-School «1755 .3583

The psychologieal rating for each nbjo;t was determined by means
of psychological tests published by the American Council on Education
on Psychological Exsminations, 1939 edition. They were available for
all subjects, and were taken when they entered Qklahoma Agricultural
and Nechanical College. Each individual is classified in percentile
groups. The psychological rating was correlated with the knowledge
scores. This correlation for the experimental group was .6387, for the

control group .5643.
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The psychological rating was correlated with the initial atti-

tude test. The results of this data are found in Table 7.

TABLE 7

CORRELATION OF PSYCHOLOGICAL RATING WITH INITIAL
ATTITUDE SCALES AND KNOWLEDGE TEST SCORES

-—f’sychological Rating Correlations ;
__With: | _Experimental | Control |
Self-Reliance + .1103 + 0117
Fear - .0210 + 1125
Corporal Punishment - +2452 - 2369
Praise - +20285 + 1364
Self-Expression + 1944 - .1486
Pre-School - 3633 -~ 2479

The correlation of the test on attitude toward self-reliamce with the
psychologieal rating for the experimembtsl group was ,1103, for the
control group .0117. The eorrelation of the test on attitude toward
fear for the experimemtal group with the psychological rating was .0210
and for the control group .1125. The correlation of the test on atti-
tude toward corporal punishment with the psychological rating for the
experimental group was .2452, Tor the control group .2363. The
correlation of the test on attitude toward praise with the psycholog-
ical ratimg for the experimental group was .2025, for the control group

.1364. The correlation of the test on attitude toward self-expression



mological reting fopr the experimental group was 1944,

for the conirol group .1486. The correlation of the test on abttitude
toward pre-~schecl for the experimental group was 36355, Por the control

group .2479. The knowledge scores were correlated with the final

atbitude gscsles for the experimenbtsl and contrel groups. T&eue results

are given in Table 8.

TABLE 8

CORRELATION ¢

FINAL APPITUDE SCALES

Knowledge Score Correlations
Withs: Bxperimentel |  Control
Zelf-Heliance + 2746 + 1435

bz
@
0
L
i
-
;:%
oY
~3
&

L0205

U’"""P)Lul Punicly inanb ' - L2876 + L2428
Praige + .D998 + . 23985
Self-Brpression + 4258 + L1436
Pre-Schogl + ,0342 - L3039

E
u

st on attitude toward se2lf-relisnce for the

ot
@

The eorrelation of %

W

exnerimental grou

%

2746, Tor the control group .1435. The

[43)

e
correlstion of the test on atbtitude townrd fear for thalexpe imental
group wes 4867, for the comtrol group .0205. The eorrelation of the
test on attitude tovard corporal punishmemt Tor the experimental group

ﬁ

was <2976, for the conbrel group .2426. The corrclation of the test

on abbitude toward praise for the experimsmtal

roup was 5392, for



the control group .2985. The correlation of the test on attitude

towerd self-expression

cpression Tor the experimental group was 4252, for the

control group .14%6. The corrslation of the test on stbitude toward

nre-gchool o7 the experinmemtal group was L0342, for the conbrol

T ROYE,
zroup 3058,

21
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CHAPTER IV

It seems fairly certain that the chamges in attitude toward selected
phases of child development, @8 measured by the attitude scales used, are
reliable =nd eould not have resulted from chance errors of sampling, 28
the eritieal ratio is equal to 3 or more. In both the experimental and
control group there wus a significant change in attitude toward self-
reliznce, amd toward corporal punishment, This might be due to the fact
that increesing indepemdence of the growing child is one of the points.
stressed in the child development course. It seems to be & new trend of
thought to the groups to allow the child to be gelf-reliamt. The change
of attitude toward use of corporal punisiment as a means of control'nay
be due to the fact that there is a general agreement among the nursery
school staff of the ineffectiveness in the use of corporal punishment.
More effective means of discipline were observed and discussed which
tend to show the inadequate effect of corporal punishment on children.
The control group made a significant change in attitude toward self-
expression. It is possible that more time was used in class discus-
sions in the control group on this phase of development due to the
fact that the time in the experimentsl group was divided between
readings and observations, some of these points may not have been
emphasized. The data in Table 2 show these changes in attitude between
the initial and Tinel attitude test for each group.

There is a tendency for the experimental group to become more
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homogensous in the attitude toward fear as a means of control, and
also in the attitude toward pre-school education. This is shown
because in the initisl attitude test toward fear in the experimental
group the standard error of distribution was 1.4544, for the final
test, .8768. In the initial test toward pre-school education, the
atandard error of distribution was .7238, for the final test, .1789.
The experimental group may have become more azlike in their thinking
because certain factors are actuslly emphasized more in nursery school
than in the discussion. As to the attitude toward pre-school edueca-
tion, the experimentzl group had meny opportunities to see the influ-
ence of nmursery school in the whole child.

An analysis of the data in Table 9 shows that there are no
significant differences between the groups in the initizl attitude
tests nor in the finsl attitude tests. In none of these units is
the eritical ratio equal to 3 or more, so they may be due toc chance,
and ecamnot be considered reliable. This lack of difference might be
pertially accounted for by the fact that certain factors which
might influence attitudes in the control group could not be controlled.
For example, the nursery achool is in the Home Economics building,
and ‘the control studemts could not fail to obaem's‘ tie children on the
playground and in the halls. The students of both groups were con-
stantly in essociation with each other, in the c¢lass room, and in social
life. The instructor felt that she had more time to use in class

discussion with the contrel group, as the mechanies of explaining
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more favorable shttitude towsrd pre-scheool than 4id the jvdges. It is

eduestion is due to the enthusissm of the nursery school gtard for
pre~school edugation. Aleo, since this was 8 class in child develop-

ment, the subjects might think a favoradble attitude Soward pre-school

)
oty

education would in some way influence thelr scholastic stapding in

4
h

spite of preczutions which were taken, =s mentioned in Chapiter II, %o
guard against %his. The largest difference hetween the Tinal msasure-

mean, which was the same for both groups, was in

ment and the judges'

thae attitude toward gelf-reliznce. In the experimentzl group, the
difference was 1.31 scecele points, and in the control group, 1.33.
This analysis would also seem o indicate thet o more msture attitude
in mne area conhob be relied upon $o show 2 mature atbitude in =ll

obher arezsg. 4Althongh the difference in the change of attitude is

too small b0 be signifiesnt, there doss zeom %o be o slight tendency

inn both groups for the change to be in the direction of the more mature
judgrnent. This is true in all six attitude tests. ‘lhere seems o be
ncy for both groups in thig siudy bo be more in favor

£

praige and more in faver of pre-school educstion then

In both groups in the initial test the situdents were less consist-

ent than the judges in attitudes toward fear, corporsl punishment,

fd

reige, self-expression, snd pre-schoel. In the astitude bvowerd self-

relience, the student attitude is nare consistent than the judges?
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made. Correlating chenge in sttitude does not tell the whole picture

the higher intellizencs may indiemte a more mature aittitude in the
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berinning of the lesrming program. Therefore, there would noht be as
e “£3 ke i ]

much chemree in atbtitule,
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The correlstion of the rsyechologicel rating with the knowledge

2. £3

seore 1s significant for both the experimental and control ETOUDS .

H
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ole 8 the informetion on the correlation of the initisl and
£insl abttitude tests for the experimentzl cnd combrol group can be
found. The analysis of this data shows that the tests are zll reliable
with the possible excepbion of the attitude scale on pre-school educa-
tion.
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An anzlysis of the data regarding the correlation of the

8 with ihe psyvehologieal rating shows little, i sny, relan-

neychologicsl rating and attitude scorss. The d: st are
found in Table 7.

The correlaetions between the Tinzl sbfitude bests znd knowledge

zeares show for the experimentel group slgnificent correlaticns for
the attitude tests toward fear, praipe and self-expression. In the
control zroup there sre no gignificant ecrvelaticns bebwsen the atti-

tude scales and the knowledge scoves. these correlations will be

[e]

found in Tehle 8. There seans to be little relationship between gains
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CHAPTER V

In the study of child development there appeared to be a need to
evaluate the effect of directed observation in the mursery school on
“attitude and knowledge chamges., Sixty-four students in two sections
of a child developmemt course &t Oklshoma Agricultural and Mechanieal
College served as the subjects, The experimental group used the
nursery school for directed observations while the control group did
not. The two groups were givem the same attitude tests at the begin-
ning and at the end of the learning program. The final examination
gerved as a method of determining the status of kﬁowltdgo of both
groups. -

The asmalysis of the data in this study leads to the following
conelusions:

1. The group which observed in nursery school tended to

oecome more homogeneous in the attitude toward fear

as & means of control, and towsrd pre-school education.
2. In the situation which was studied, observation in the

nursery school ‘seems to meke no significant difference

in the change of observed attitudes from the beginning

to the end of the study. .

%« There was no sigmificant difference between the groups

in the amount of change of attitudes. A slight tend-

ency for greater observed changes in all tests except
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the test on atbitude soword afuestion

nobed in the condtrel

ency for the cxperimentcl group to make grsater

~ .

change in the attitude toward pre-schocl edueczticon.
A mature atbitude in ope specific unit of mesgure~

mant does not indieste 2 nasbure sttitude in 811

, i N bR
In ho%h grouns there was a more fi\ﬁrr‘l atbitude

aducation then that of the Judges.

veried moot from medure attisude in the

Obzarvetion in $he nursery szchool made no

GCU igE V:L Clle

There is 1

$orin

ttle, if ony, hip bebween psycho-
logleal rating and sttitude changes in this study.
Unservation im the nurgery school scems to have the

greatest influeonce in changing sititnde btowsrd self-

relience znd boward use of corporal punishmaend.
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A child shows his can»evt'
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A ehild shows ability to remémber
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Sitvasion IT -- Plsy With Other Children

Situetion ITY —-- Gon

Group T
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Obsarvation X

HUBIC

4 an inecident in each group tha

Analyze aceording to the followd

T Group
3  Intoresbed

Group I3




length of | Number in
Xind of pusic |Type of Participation | Time of Group
Interest | Interested

Group IIX

Group IV




tbservation %I

SECTURES

1, How are the pictures used in:

Group I
group II
Group III
group IV

II. tWhat is subject matter of the pictures usedy

I1l. Record comments rade by children.

Group I
Group I1
Group III

Group IV

[op)
o



Observation XIJY

USE OF MATERIALS

N

1. yhat is a typieal sctivity or product of the following:

2 yr. old

3 yr. old

4 yr. old

5 yr. old

Paints

Clsy

wood

ﬁlacks

Cubtting

2. What natural science experiences are children given in nursery schoolg

S Vhat social seience experiences are children given in nursery school?s



gbservation ¥XIIIX

WURSERY SCHOCL LUNCH

I. Observe at the noon hour in the nursery school. Record:
1. Approximate amount served on a plate for a:
2 yr. 0ld 3 yr. old 4 o7 5 yr. old

First gerving

Second Serving

2. Any differences observed in the eating habits of the children,

3. Approximaste time to finish entire lunch.

2 yr. old 3 yr. old 4 or 5 yr, old

4. Comments on Dining Room situation.
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gheervation XIV
NUBSERY SCr00L REST
I. Observe in Group III 30 mimutes. Cbserve in Groups I, II, IV ten
rinutes each.
1. In Group III, record which children are:

Asleep Resting Restless Time

2. In all groups, list what arrangepents of the environucnt are made
to encourage geod sleeping habibs.

3. List three different types of regponse to the resting situastion
in Group I, Group II, and Group IV. ‘



Ghservation XV

FACILITIBSG

i

1. OChaarve

1.

of epuipuent

AND

2, Arrongepentss for adulb-gin
A sh

-~

o

Gro

b

II. Observe in Group T
on Or removing wraps o

hroom when the children are not in

g Y
IVe

Ty

AN

e

[z

cloths, so&p, &

up ITT or IV
ote:

T

T
Visd,

e

Group T or IT
1. Interest in the process .
Se Help needed cv given.
Z. Tine necessory.

1. Interest
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Observabion XVIII
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KNOWLEDGE TEST

Child Development is a study of

1. guidance princinles used with
2 the child grows
Be smutiﬂﬂ*I P>Lke"nﬂ undeﬁTywuw
4. how the :
[ad L FUN e )
D _‘puy:;lcol

vreschocl
Ze howr

all

pheges

The ook entitled "Growth snd Development of the Young Child®

at Jgnqsﬂn

ney anfd

3l I&L&J i tm;ang,
l de Schweinitye
nie M. Gruenberg

Biper

£
3
w
(1:

Zthel Hawin is 2 name
1. play materizl
physic=X measurenents
ﬂmo+iona1 devslopment

gx educstion
1nte111gence testing

% we msgcelaste with

. *

NI S
;

.

*lap 1dheod® was written by
1. win Blatz
D rcld Andersaon
3. Anderaon
&, r Jersild
D phine Foster
"E althy g2 ore lappy Bobles™ was written

D. Mibchell
Jogenphine Kenyon

A DD b 50
e

»
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o
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e
e
<
&
&

the subthor
ntal Poychology
v(\l(\“\ﬂ‘l:}n& {:‘vf

4
¥
»

the Younz

3. seing Born
4. Imtroductiop to Child Study
5, Childron from Sesds to Saplings

children

of developnent

. ield Fi aher
ntli lad "W Paﬂﬁern% in Sex Teaching™ was written

by
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28, One srbant fachors in obtaining obedience is
1. : peactlice in oheyving coumands
2. never repest commmnds
5 oot the child to ohev every tiume
L asg fev as possible
S awsrds e

@ﬂV*rﬁLMﬁn*ﬂ
enviroamental

4. ced in unknovm amounts by environment and inheritonce
5. 7 envircnmental

24, The third step in probdblem solvin
1. choosing the solution that

[A¥]

. trying the solntion

. defining the problem

. surve71n= pogsgible solutions
5, disecarding wrong seolutions

o
v

Yo

2%5. Th secure heppy cooperation from o child we need o
1.7 istent in demands
Z chediance

26. A
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on oF T«{"UM,' Erone in

N
y asi predict with any degree of certainty
what of fopring of any couvle will ne like
2, 1t is ssible to predict scceuretely the body build of
offs z of & couple
S.0it 1 BT ¢t accurabely
of

emotional
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hair ond
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the newborn 18 apnroxisetsely

S s LS

SRR I

e

2

nont formsd by the
avanteenth week of fedsl
month of fetsl 1i
¥, gocond month after birdh
birth
birth

P
year

yeoy

first tooth erTupte between
and and fourth month

« Tourth =nd sixth month

1 mnonth

mopth

3

birth welght by

& child should doible his
)

Z+ Tour months



A, nins months
4. eipht months
5, Three montha
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a naw born child i=

fob et det ot
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gulexly who
ted
iosh anbirely
@ adul conversation
with older children
few preblemg
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4 year old's vocsbulary is

5, 5000

40, A roubine health exsmination is recomended for preschool

aevery & weeks

every 6 monbthns
{ s

Ui DT 00 R
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P
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ievelop
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) it is important ©
oncerning good h@’ith
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s
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i

youngz children, i
aceept the dector's

R
N
£
‘
-
5
e

t is important to develop ability %o
‘s exeninstion casually

je N S
-

. diginfect thelr own cuts
&. endurs pain without crying
4. deoter their own colds
5. accept medicine from their mother only

44, In = mursery school, the B year old children c¢ould be expected to
1., play with each other most of the time
2. use materials creztively
5. use nateriales manipulsatively
4. ignore esch other
5. play least 20 minutes
45. In nursery school, the 7 yecr old children could be expected to

s

1. pvlay in groups of 5 ar

huild co ﬂnguCLJVGLy with blocks
ipping gamas

learn
mdscanas
8F

paint
work at a task for Z0 minubes

.
B s
=

O o 5T D
© v e ®
i“" e

0y

gay old ehildrem could be expected to do

roentry

i
s

children can be expected to

3 FrﬂJHCL activities
4. kaén aceurate time Lo musiec

5. present dromabized stories

483, Child?en czn be expected to enter inte shifting-group cooperative
»lay by the ag
l. one year

1. two years

. Tour vesrs

fj",,
[
iy

£3. Most children under 2 yoars can be expected to engege in
. oooperstive play

group activities

. individualistic play
4, dramatic play

5. shifTiing grovup play




50. Parallel play is most characteristic of

1.
2.
3.
4.
5.

51. To be educationally valuable sn activity should

keep him amused and happy for & while

be difficult, so he will mest failure often

trein the will =nd memory in genersl

add to child's growth and appeal to him to work at it

1.
2.

=
e

4.

5.

52. A good comparison for & child's height and weight is

1.
24

e

4'
Ge

one to two year olds

two to three year olds
four to six yesr olds
8ix to eight year olds
eight to tem year olds

even if he meets failure
alwsys include others

general height-weight charés

height and weight of brothers and sisters

neighborhood children
school grade mates
own previous height =nd weight

78

53. Check the type of illustration most emjoyed by children sccording
to the Freemans

1.

2.
=

e

4.
5-

54, One of the best known illustrators cf children's books is

1.
Ze

3

4.
5

55. Most
1.
*’t
Ja
&.
5.

photographs
naturalistie
decorative design
gilhouettes
pastels

Leslie Brooke
Dorothy Baruch

.A. A. mn‘

Harriett Johnson
Aliece Dalgleish

three year olds need

mostly fairy stories

mostly everydsy experience stories
mostly imeginative stories

no imsginative stories

mostly rhymes

56. A good book for three yesr olds would be

1.
8.
3.
4.

Told Under the Blue Umbrells
Liang Anderson's Fairy Teles
Pinocchio

Grimm's Fairy Tales

Peppi The Duck
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tion most fwo veur olds would be expected to have

P v T g
3T about

[§ 1]
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83, 5 story situation most Tour year olds would be expected te

20 Ve 40 minutss

2dms of Gold? iz concerned with
logy
msic

preschool

s T e

children's litevature
P S ow S-S W

ars Tor children

€

80, ¥ rachterizes a good gbory for a three yesr ol4d?

1. ate thout pictures

5 axperience

3 s PO N VS L. o T 3
in developing good motor contrel is

-4

: iscipline

%, exsmple

4. resularity

. mechanized equipment

82, Typlcal motor lezming for 2 two yesr old would e
5o wolk uWp or down an incline

Zo B0 gtand slone

2. bo mdvg by hils knees Trom the traspezs

4. to skip hoth feeb

5. to hop 10 =zteos

and U yesrs s child shouwld be ready to learn to

a tricycle

pgtairs
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66,

€8,

70,

20

Tive year olds varies from about

o twenty-Tive inches
thirty-five inches

forty-Tive inches

Lifty-Tfive inches

o aixty-~Tive Inches

30
oF o H
o

o boot by
e ot
o0

£

Mo @ by
'
4
e o
(o]

gl

ms of ¢ hasithy child ig

X

armnmatant cobd ot B

SONSTENT el vy ’JJ

placid scesptanes of asvenbs

a chubby

One of the si:
1 e

wment in lserning to use creative

With children under %, it is bant o develon the ability to

1. make satisliyving bloek gtructures
'« handle blocks easily

put all blocks 2
ghack 3 blocks
G. copy @ pleture of =z building

avevage three vesr 0ld's achievememt in the use of carpentry

3
can be best chasracterized by

¥ ¢ aivy e e o
ue et he starts

i Tac]

=

e !
D e

wing & delinite plan of work

Blecks Tor younz chiildren should be
1. tho same size
2, multiples of one size, =ccurately cub

2. wmill

4
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7. In block building, making hollow squares roofed over usually
gores before

Y. n&ving
2. y buildings for drs

wtic play

e o

" w
kg maas
i -

e g

7a.

7%. The best crayons

L, one-Doiy bu
74, ber eolor brushes 70 %o Tour yvesr olds are
-

o
.
pt
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ik
e
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oty
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78. swally appesrs sbout

four years

gix years
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79.

80'

81.

82.

83.

84.

2.
4.
B

82

8rxla"

10"x1s"
18" x24"
24" x36"

The two year old in using blocks

1.
s
4.

5

represents resl structures

names structure and plays with completed form
stacks - mskes simple towers

builds bridges and enclosures

builds snimal pens

According to the Gesell movie of children's behavior with blocks,
grasping 8 blocks comes before

1,
2.
I\‘j‘
4,
5.

coralling
exploiting
contacting

randon movement
gragping one block

Creeping usually precaedes

1'
e
4.
5‘

pivoting
turning cver
cruiging
sitting alone
kicking

Cruising mesns

l‘
2
Sa
4.

5.

scooting backwards on hands and knees

crawling

seooting with weight on back of head, pushing with feet
ereeping on hands and one foot with weight supported on
other foot

walking from ome support to ancther, holding on

The baby's early squirmings and kickings help develop

1.

24

B
4,

15
Je

fine muscle coordination
eye-hand coordinastion
plent er reflex

large muscle coordination
sense perception

& ¢child's interest is centered in locomotion at the age of

1.

Ze

Sa
4,

S

7-6 months
6-9 months
9-18 months
18-24 months
24-36 months



85.

86.

87.

89.

30.

9L,

It is importent %o estublish toileting habits

1.
?x.
3.
4,
5.

early

by one year of age

according to the maturity of the child
by two years of age

sccording to the ecuipment at hand

With young childrem, it is important to develop the habit of

1-
2'
5.
4.
5.

rubbing bumps with witch hazel
remembering to brush teeth
washing hands after toilet
bandaging every cub

kissing bumps to make them well

Responsibility for conscicus control of toilet functions can be
expacted at about

5
2e
D
4,

9s 5

8 vears
2 years
6 years
4 years
years

Arnold Gesell is z name we connect with

1-.
2,
3.
4.
5.

anthropometric measurements
adolescent psychology
infent development

sex education

number concent

The mother should feed the younz child until

1.
2‘
Se
¢.
5’

he is adble to feed himself without spilling

she ia sure he has his food requirements for that meal
the child wants to feed himgelf

the child is two years old

the child is four years old

A new food should bs served when

l‘
2.
s
4,
5.

lit tle exercise has been taken

the child is fatigued

the child is remdy for dessert

the child has amother food that he likea
the child is starved ‘wmngry.

After food habits are established, a requirement for the
continuance of gocod appetite is

1.
24
5.

4'

D

serve the foods the child likes best

an abundsnee of fresh air and exercise

keep children at the family table tmtﬂ desszert has been
finished by =21l L4

require the child's plate to be cleunod every time no
matter what excuse he offers

always eat with adults

R

83
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99,

100.

101.

102.

103,

104.

The

essential facts of sex should be talked over with most

children by the time they reach

1.

2.
=

“e

4.
5,

The
1.
2-
‘\:J.
4.
5.

The

first grade
third grade
fifth grade
junior high
higi school

most nearly adult way of meeting and expressing snger is
verbal explosion

walk it off

constructive attsack on problem

gesticulate

physical attack

of the bases for a feeling of security im the child is
being held to a striet moral code

having many suthorities in the home

heving consistent treatment

outspoken frankness of the parents

good soeial position of the family

uszual emoti omal mature patterm for a four yesr old in enger

gituntion would be

1.
2.
3.
4.
5.

One
1.
2
5‘
4.
Du

kicking, biting, screaming

hitting at the esuse of his anger
suppressing all expressicn of emotion
talking sbout the problem

working to solve the problem

of the most common: fears of children is

being punished
doetors

things that fly
speed
high places

Expecting too hich a level of crestive activity causes

1.
i
B

4.
5.

emotional tension

retarded development in =11 phases
advanced development in all phases
stuttering

maturity in emotionsl expression

Children are most likely to develop and repeat the emotional
patterns of

1.
o

-

A T

L

the prevailing type of family in the community
their school teachers

their own parents

parents of their plsymates

their book herces

85



106.

107. When s child has done something that is undesirable it is

108.

109,

110.

111,

112.

The
1.
2
B
4.
5.

mental ability of children grows
at a fairly constant rate

by spurts

evenly in =11 fields

regardless of environment

more rapidly in adolescence

important to make the child feel

1.
2.
3.
4.
S

that he needs punishment

that Le is naughty

ashemed of what he has done

that the act is undesirable

that his parents are hurt by his setions

Language ability at the primary age depends upon

1.
3.
3.
4.
:‘3.

the child's ability to wriite femiliar words
eye and hand coordination of the child

the gemer=zl physiesl comdition of the child
background of experiences

the child's ability to count

Children are ready for fine muscle coordination

1.
2.

=

4-

5.

The
: i

a

3
4-
B.

by 4 years

by 7 years

after developing large muscle ccordination
after a yesr in mursery school

when they express = desire

chief value of handwork is
enjoyment of the activity
skill

the finished product
methods of construetion
provides occupation

Most of the physical defects of primary children

1-
2.
4.
5'.

will be overcome in later yesrs

are not serious snd need not cause alarm
should be corrected early

are common to almost s8l1 children of this age
can be corrected by the parents

During the primary period children are likely to
1. manifsst another growth "spurt"

2e
5.
4.
50

gain much in height, but slowly in weight
have poor muscle tonus

grow more slowly then vpreviously
increase in body weight

86



113.

114.

115.

116.

117,

118.

119,

87

Being well adjusted sceially for the 5, 8, or 7 year old depends
upon

1.
a.
3
4.
5.

sociel standing of his home

his apility to "give in"

hig ability to dominate

the child's self confidence in the group
his regular atitendance at Sunday School

Sechool success, in writing and constructive work during the
primary period depends largely upon

1.

i
”

4.
5.

the child's liking for these particular subjects
motor coordination

his teacher

what his companions like to do

his mentzl ability

Pisget states the three stages of socisl development are

l-

2.
3.
4.
De

The
l.

b

e

B-
4,
ﬁ.

The
1 -

<

e
%

e
4.
5.

egocentrie, child makesan effort to enbter social situation,
and there is reciprocity

individuelistic, parallel, and cooperative

solitary, individual, and parallel play

passed through by every child

experienced by all children

preferred play of the primary children is usually
alone ‘
with one good chum for a long time

dramatic play with several children for scme time
dramatic play elosely supervised

quiet, indoor gemes

primary child who has many fears should be
ignored entirely

given much attention in overcoming it
reconditioned with a pleasant experience
reasoned with seriously

rrotected earefully

At the primary level answers to sex questions should be

1.
2.
:5—
4.
5.

ignored until he is older

answered with lengthy discussions
pazsed over lightly

answered frankly and mztter-of-factly
taken very seriously

A child who has high intelligence will probably

1.
2-
3.
4.
Se

be physically wesak

have eriminal tendencies

cause trouble in a well planned class

do well in reading, arithmetic, and abstract thinking
be socially unadjusted
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cunrriculum or nethod of tTsaching

ng desirable acts sabisfying
ring punishment

eading stories with moral mesnings
aching ides ls to them

intellectunl interests of B year colds ineclude mostly
everyday sxperiences

people and tllDM° iur sy

5itu at are here and now

“na communiby prPOL ems
can he carrised thro

suickly

eay olda need

c
tea and children bhcno@lve
tind of zroblens thaet worries most paresnis and teschers is

: &
quiet, dignified behavior

e to day dreams
syersensitiveness

i
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127, conecerned with the child thot is

ot of surn

'th (e
snce spd resnect

ing

Q

jew smbesonism ceems bo reach ite peak b gboub
1. 14-16
2. 46
Z. 6-8
. =18

129. The ability to define abstract words begins to develop at
1. 4-6 '
2. 6-9
3. 2-4
%y 9-12
D, 12-15

170, Differences in play interests between boys and girls are
1. 2-b
2. B-8
3. 8-10
4. 10-13
5. 14-16

syoster et

GC}

s chronciogical
mnotor co J¢v1natian
’ '“llnﬁ‘

caportunlzzes Por ”lhy in the ehild's environmend

132. The attitulde toward ﬂwult Tor moat 9, 10, snd 11 year olds is

1. & great liking and respech
Za € wﬂplpbe indifference
Ga P mistrust

4. inteonse wntsvnut in ce
5. one of dependability

[ 4 3 LA . el -
$5ivities o) atules

15350 The goel Por emohionsl development Juring pre-adclescent veriosd
is
1. eliminatiop of most emodiocns
2. the ability %o control one's temper

%. suppress all undesirable emotlons
4. %0 have snm emobional fixation

He modification of the amotion



124, Ons chesractervistic of children who -gtudy efficiently
1. they never qk@ iv eyes off _eir books

st end of period

e
. arf 1n clu,s dj seussiocn and ask guestio
S E

into discussion whether they xnow sanyth
%

20

until "they 4now it by heart™

138, If vou oould develop only one of the
of ¢ "*WQ, Loyou
1. uﬂfﬁlll. sedieon siults
2 meeti aat
2’ - 1‘ vl
A
vy
D zerve
136, Thoe qnh & e ted individual is %o i
1. as 3
2. nOlUEIPﬂ %o hig problem

S Hell b
4, study the fach:
H. feal he will outgrow i%

¥our own ch

137. Pwo disesges mogt common in adolescence are
. pneuncnic ant heart trouble

measles and scarlet fever

. sc@rlet fever and mumps

er and flu

}..‘4
€3]
.
[
|m]
0]
oo
5 h
ot
o5
3 D
b\
of

rong characteristics of adolescence is
npon odults for guids

e
AR

"o i

and cooperate in working out solutio
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