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INTRODUCTICH

It is the purpose of this thesis to show that curriculum for any
high school cen bettor be determined by making & commmity surveye
An attempt will be mede to show that the present curriculum doos not
satisfy the noeds of the students in this commumity. The t.ia.‘_ba used
heve been collected from enswers given through a questiomnaire ond
tabulated in my office. Other date have been secured frum the supere
intendentt's of'fice, from the county superintendentt®s office, from the
scholastic emweration reports, from the newspaper files, and from
other records in my office.

It has been my privilege to serve as an executive of the Daven=
port Schools for the past three years, end in that period of time I
have cbserved that our community could be better served by owr high
schoole. Yuch of the locsl history that will be presented hes been
collected Ly perscnal interviews with the old settlers and others
who have the community at heart.

Because of the different phases that are to be dealt with, it
well be necessery for this thesis ©o be divided into two distinct
parts. The first part, will deal with the coummity survey, which
will be the collection and tebulation of detay this concerms the
commmitye The second part of it will deal with the secundary school

and its curriculume.
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CHAFTER I
EISTCRY OF THI CITY OF DAVENFPORT AND COMCCUNITY

The city of Davenport is located in the eest-central part of
Lineeln County in Qulahoma. Lincoln County was organized QOctober 1,
1891.1 It now has a population of 33,738 Of this number 9,574 live
in towns and 25,764 in the ccuntry.2 It has an area of 960 square
miles, and an average rainfall of 36 inchea.5 The county is located
in the central part of Gizlahoma.

Although on the whole the county is mainly apgricultural, the oil
industry hes been an important factor in its development. The princie-
pel crops of the Davenport community are corn, cotton, small grains
(wheet, ocats and barley), grain sorghums, and pecans.4

Two of the three principal streams of the county run through the
Davenport commumnity; namely, Deep Fori, and Dry fork. Deep Fork flows
in en easterly directicn. Both cf these creeis have some very pgood
bottom land on thewm, but are subject to overflows. The community is
fortunate in having & large amount of pecan troes in it, end the years
when pecens make they are counted upon a&s one of the chief cash cr0ps.5

The development of the eity of Devenport has been very similar
to many other towns and communities in the state. The town wms one

of the first to be organized in the county because of the junction of

Buchanan and Dale, Oklahoma History
1830 Census

@G N

County Statistieal Records

18

Perscnal acquaintence

5 Personal ecquaintance



two railroads, the Sante Fe and the Frisco lines.

The post office of Davenpert was located on the farm of Cleason
Robinson, where the town now stands. This farm was purchased by &
group of lethodist ministers and was organized intc a townsite at a
conference in Kentucky. The original intenmtion of the plotted town
wvas to make it e place for use by the Lethodists. They also expected
to buy land adjoining the tommsite and cut it up into ocne~acre lots.
This was to be used for old and retired ministers.® )

For the development of the town they werse to reise & capitel of
$40,000=-0r to sell stock for that amount. Since ministers are not
used to handling very much money, they did not raise but about $10,000
before they wanted to start.’ They, with chat small amownt of capitel,
did begin the tormts development. After it was once begun no attempt
was ever made to sell any more stock. The improvements that heve come
to the toem have come the hard way. The town now has & paved main
street, electricity, water, and naturael gas.

In October, 1903, Je. M. Gossett, ¥W. T« Irvin, and V. A. Trumbo |
wore the first to come from Kentucky.s They brought their families
and built homes. At that time besides the post off'ice there was wne
here, owned and operated by Je C. Hugoe. In February two more families
came and erected two more store buildings, one on each side of Broedwaye
That spring meny other families came from Kentucky and many other

place.

6 Personel interviews with old settlers
7 Personal interviews with J. G. lcCue

8 Newspepor accounts



There was no depot on either railrcad. A Coumercial Club was
organized for the benefit of the town and for its promction. Their
first work was to get a depot which they finelly did after several
months of persuassiocne. It was erected on the Frisco line. The Santa Fe
hed started & town cne mile south of the present location of the towm
and called it Chuckeho, In 1908, however,they were persuaded tc move

their depot to the townsite.

LI0%
\'\

Tiithin the next year, te add to the flourishing town, a camming i
factory and a cotton gin were constructed. The ecanning factery did a
great deal towards petiing the town proper started. At that time it
was the only one in the state. The first year that it wes in operetiom
about twenty-five car loads of canned goods were shipped., liost of
which were tomatoes. That winter fire destroyed the factory. By
hard work money was raised by farmers for the construction of a
better cne, which was built with a caming cepacity of 3,600 cans
per hours.9

The building of this factory turned cut to be a poor business
enterprise, because for the next twc years the hot winds and dry
weather caused the tomato erop to fails In fact no tomatoes of any
censequence have boen raised here sinee.

The town of Davenport evidently was e good place for the develope
ment of enterprises, because & glove factory wes alsc built there.

This was a rather lerge concern for that day end time. It hed twenty

9 As related by old settlers



sewing machines, all of which were run by power. The gloves that
wore made were of good quality end could be sold for less than those
that had to be shijped in. The operation of the factory, however,
required more capital than cculd be raised so it had to pass.lo

A little later & brick plant was counstructed large enough to
make 1.0,000 bricks a daye. The money for the briek plant construction
wes raised by selling shares to stociholders who were tc pay 40% of
the face value of the share at that time and to pay the rest of it
when the plent vms completed. Iany of the stocikholders feiled to pay
the remaining 607 at its completion so the plant went into the hands
of the recelivers. Those who paid in full did not receive amything
for their money iHVGated.ll

The people who bought the plant ran it for some years and then
moved it away. About forty teo fifty men were employed when it was
in operation. The present grade school building wms built from brick
made by this plent in 1911,

For the next ten or twelve years the life of the towm moved along
with very little to bresk the monotony. In 1924 oil was discovered
on the Adam Spcorleoder farm that corners the towm on the east.

As the oil field began tc develop, the town begen to grow by
leaps and bounds. Within s period of a few months the town had grown
wtil it had an estimated population eof five thousand people; many

of them living in tents end hastily constructed shacks. Wlth the

10 Perscnal study of newspaper clippings

11 Xnowledpge geined from personal interviews



increoased populatiocn, business tooz & boow, lots of hcuses and store
buildings were erectad.lz At one time there were eighteen rooming
houses and hetels here. Now the tovm has neither hotel nor rooming
house.

liew additions to thes town were wade and lots were solling at a
pre;mium. They were sold at auction and brought as high as seven
hundred dollars per lot. lany people refused to sell at that price.
About this time & new oil field was discovsred at Seminocle and most
of the populaticn moved on.la

Since that time the population has decreased until it now has
an estimated populatiocn of eleven hundred. lost of the people have
realized that after ell a large part of their living comes from the
soil and heve returned to the business of ferming. The oil field
however has left its mark c¢n the commmity, because of the establishe
ment of two pasoline plents which are still operating and employing
a nurber of men. In addition to these employees at the plents, there
are & lot of others that work in the field as puapers and roustaboutse

This brief histoery has been given, as a background, for the study

that is made. Xeeping the history in mind the facts that are pre-

sented as & result of the survey are more easily understcod.

12 0ld buildings and foundations remain

13 Interviews



CILLPTER IT

SURVEY OF THE EDUCATICHNAL DEVELOPLENT CF TIE
DAVENTORT SCHOOLS

The Davenport School was established in 1891 as a small district,
containing about eight square miles, It was located on the original
towm site. At that time there wes no railroad through the district
80 the district as a whole was bonded for the full smount of the cost
of operation of the schoole The first year it cost $495. The bond
wes sold for (504.90, and with that the first school house was built.
The salary of the teacher was {40 a month for fiva‘mpnthaal

As need arose the school district was enlarged. On August 30,
1919 the Davenport School, District No. 129, was joined by Districts
Ho. 62, 63, end 75, to form Unicn Graded District No. 3, under authore
ity of “he law as given in Article 8, Section 194 of the 1919 school
laws of the Stete of Oklahome. (m lay 10, 1932, District lNo. 69 was
amnexed to the Davenport District. OSince that time no additiocmnal
districts have been annexed, end at the present time the dinfriet
contains 26.6 squere miles with a school enumeration of 574, or 21.6
per square mile,

The Davenport school plant consists of five buildings; a high
school building built in 1925, w;th seven class roous, en euditorium,
end & gymnasiume The superintendent's office is located in the high
school buildinge The auditoriun is used for both high school and

grade school assembly programs.

1 Perscnal interview with first settlers

2 Scheel records



A twoestory brick grede school building, containing eight rooms
and principel's office, is located on the same grounds as the high
schoole A shop bullding end a home econcmics cottage complete the
local school plant.e There is a twoeroom wing school, located two
miles east of Davenport on highway 66. Adequate playground facilities
are available for the use of the grade achool.5

The Devenport commmnity is made up of en heterogeneous populations
The chlef industry carried on in the commumity is that of cil. learly
all of the men employed in the oll industry are middle aged and have
small femilies, There are two large gasoline plants located in the
district that employ and furnish homes tc & large number of men.

About one-fourth of the population of the school district is connected
in same way with the oil industry. About one-half of the population
is engaged in business and farming, while the balanee is retired or
on relief, During the last school year the state furnished hot
lunches, textbooks, end free clothing to about 140 pupils of the
districtf

The Davenport faculty is composed of eighteen members, including
the superintendent, high school and grade school principels. GSeven
men and eleven women make up the faculty. Five of the men are
married, have established homes in the commamity, and are taking
active part in all commurity activities. One teacher teaches in the

wing school and lives with her husband in that community. The balance

S Personal kmowledge

4 (Qbservation and survey {indings



of the teachers arc unwarried and room with the different patrons of
the commmity.

As @ whole the members of the Davenport faculty are well qualified
professionally. Twe have l.A. degrees, nine have B.S. dogress, four
have Be.A. degrees, and three are undergraduates. Two have completed
several hours on their Kester's work and plan to receive their laster's
degrees in the summer of 1940. Only two of the teachers had no teache
ing experience. The following table gives the teaching persomnel of

the Davenport faculty.

NAME COULLEGE EXPERIENCE
TRAINING TGTAL DAVENPORT

John l. King

Superintendent Ne Ao 9 2
Lewrence Sasser

High School Irincipal Be Se 8 2
Ze A. Neal Ma Ao 5 2
C. Ctho Glemnn B. S. 8 1
Serah K. Haynes Be A 4 4
Lorene Croka Be Se 1 1
Doris Sewell 3. S. 0 0
Vietor L. Heusel Be Se 9 2
Helen Park Be Se 7 1
Louise Xey Be Se 5 &
Eunice Lackey Be Se 5 5
Iyrl Stephenson B. Se 1 X
Daisy ¥Vhite 112 hours 11 1
Lthel Thompson 75 hours 1 0
Uve Ferrish Be Se 1 0



NALE COLLEGE EXPERIEHCE
TRAINING TOTAL DAVENIT'ORT
John Bergen Be Ae 7 0
Jack Taylor Be A. 0 0
Laura Cockrell 70 hours 15 16

Davenport, until a few years ago, was able to conduct a good
school progrom from its loeel funds, but due tc the decrease in the
oil activity it is now necessary to get some aid from the state to
carry on the minimum school program. The valuation of the district
has been graduelly decreasing, and has dropped from {1,235,678 in
1933 to {865,658 in 1935. The total budget for the school yeer
1939=40 is (26,885.00. Of this amount §15,2%2.44 will be paid by the
local tax payer, and the balance will be paid by the state, in the
following payments: Primary Ald, {3,390; Homestead Replacement, (714j
ard Secondary Aid, §7,548.46. At the last ammual school meeting the
ten mill excess levy was voted but the excise board reduced this to
845 mills making & total of 13.5 mills for general fund, and a 5.05
mill levy for the sinking fund, which matures in 1945.5

There hes been a slight increase in the average daily attendance
during the past two years, due chiefly to the increase in the oil
ectivity south of Stroud. The average daily attendance for the last
year was 520, which made a per-teacher load of 29.4 puplls.

The school has a well-equipped iibrary. In the lower grades cach

room is equipped with an individual library, consisting of several

§ Hecords in supcrintendent's off'ice



sets of supplementary readers, story, and fectual meterial. These
bocks sre moved frum roam to room, thereby allowing several different
grades to use each of the books. In the upper grades there is a
central library, which is used by all of the upper gredes. During the
past few years we have been charging a reading fee, which has been a
big help in building up the libreary facilities.

The Davenport school system furnishes transportation for about
176 pupils. Several of these are transported from the two cil camps
located in the distriet. The school ovms and operates only cne of
the four buses that sre used for the trensportation of the pupils of
the district. Three of the buses are owmed by privete individuals end
are contracted for by the Davenport Board of Education.

liost of the social life of the cormmmity centers around the
school and churches of the community as there are no shows or cother
types of enterteinments located in the commmity. The high school
euditorium is the chief mseting place for all cammunity gatherings,
as it is the only place large enough to accommodete a large crowde.

The religious views of the commmity very considersbly, as is
evident in the number of churches located in the district. There are
eight different denominations of churches in the commumity.

The district, as a whole, is aboul evenly divided on political
views. The county as & whole is Republican, but in Deavenport we find
the trend is to follow the Democratic political party. This is true

especially amcng the unemployed people of the commmity.



CHAFYTER IIX
A SURVEY OF COIIfNiITY CONDITICHS

There is no fact or condition that is more important in connection
with a survey than the representatives of its sample.s In a study like
the prosent one it is not necessary to reach a 100 per cent of the youthe
It would be practiceily impossible to reach then alle. The assumption
is thet small percentages snswering the questionraire will represent
the characteristics of the wholea

The undertelking of a survey is a task regardless of what it is
to be aboute The fuctors become so involved that there is hardly a
stopring place unless 1t is limited before it is begun. This survey
was limited to inelude -nly the secondary school youth between the
ages of 14 end 19. Only those in school between these nres were used
to answer the questionnaires. 7To eliminate a lot of time in tabuletion
only half of the questionnaires wers used. The sample was taken by
arronging all of them alphabetically and then just using everv other
one. Answers of 110 of the questiommaires finally were tabulated.
| Conditions found in this school are believed to be similar to
those in othor schools of the same tyre. It may be that there are
certein circumstences that meake this an umusual corrmnity because of
the oil field that once reigned supreme herss. Theso facts will be
showm Ly tables that are to followe Any criticisms that are to be
offered are meunt to Le constructive and are made only with that in mind.

The following table will reveal the similar charecteristics of the

Davenport youth in comperison with other studies that have been nade.
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TATLE 1
Cherscteristics of Imvenport Semple as Compared with
Characteristics of the !aryland Sample and of the
Bational Youth Population

Percentage of Eech Group

United States Maryland Davenport

Primary Group Youthl Samplez Sample
Ages

16 11.8 11,2 14.5
17 11.4 10.5 14.0
18 11.7 11,0 18.1
18 11.1 12,2 15.8
Sex:

lale 49,4 5040 51e3
Famale 50.6 40.1 48,7
Tarnm, Uon={orms

Farm 2545 21.0 5247
Lon=farnm T4e5 70 473

Rl

The vertizal colwms represent tho distrivution of the youth in

specified categories,

1 DBased on youth 1€ to 24 years of age. Fifteenth census of the
United States (1930) Porulation, Vol. III, Genernl Report,
ppe 593-801, 845, 1180=01

2 Based or youth 16 to 24 years of sge. Youth Tell Their Ltory,
Howerd M. Dell, p. 12
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The percentapges of the United States youth and the larylend youth
wore worked out on the basis of ths youth betweer tho eges 1€ to 24,
end those of the Davenport sample were based on the school youth
betweer the ages 14 to 19 as shown by the scholastic emumeration
raports.s

This table also shows the differeuce in the far: and the non-
farm groups areo just avout equally divided for the commmity, while
for the other samples they are about three to cone in favor of the
non=farm groups This may be explained by the fect thet this would be
considered a rural cormmmnity, while the porulation for a state like
Yervlend has shifted to the industrial centers, end are not so con-
cerned with the tusiness of farming as & means of meking e living.

Yost of us would agree upon this wune point, that life Legins
et hore. To a large extent we are what our homes have made us. In
the questionnaire this question was ssked: "Would you leave home if
you could?” The universal answer was, "Fo". This scems as though
it would be contrary to the consensus of opini n when we listen to
the man on the street.

early all of our newspapers and magazines seer to indicate that
the youth of America today want to get away from home., Vhen the
guestion is gone into thoroughly, it will be found out that very few
would leave home of their aﬂn eccord without & possibility of a

position for self support in sight.

3 Scholastic enmumeration reports, surperintendent's office
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Davenport youth would prefer to stayr at home for such reasons

as the following:
"My parents nesed me."
"Do not want to leave ny parents and brothers and sisters."”
"I am not through school nor prepared to make a living."
"Because I am not ready to go out and scrateh for myself."
"Baceuse your pareonts are the only ones that care for you."
"Because I think home is_the place for girls under age."
"I like home too well."
"I don't think I would be as well off."

Part of this attitude towards home life can be explained by the
fact that these are answers of youth below the age of twenty and that
they are all in school.

This does not necessarily mean that the youth of the commmnity
are satisfied with the commmunity as a whole and would like to live
here the rest of their lives, because in answer to the guestion:

"Do you expect to meke this community your home?" Sixty-seven per
cent definitely answered, "No."

This can be shown more plainly by use of the following tables

TABLE 2

Kumber That Flan on Making the Commmnity Their Home

Answors Humbers Per Cent
Yes: 21 18.2
Ho 74 87.6
Yo Answer 15 13.2

Totals ' 110 100.0
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In interpreting this table we should keep in mind that to begin
with 47.3 per cent of these youth are non-farm youth. The occupation
of the fathers of 33 of the 110 youth surveyed are directly comnected
with oll field worke Children from these families answered almost
100 per cent "Ho" to the questione The reason for their doing so is
because this is an old oil field and nc new men are beirg put to work
in it. The others who answered "Ho" to the question were largely the
farm youth, and answered "No" because of the present sconomic condi-
tions, und low price of farm products.

If the youth did not prefer to live in the cormmnity, where would
they prefer to live? An answer to this inquiry is tabulated in the
following tables

TABLE 3

Showing ¥Fhere Students Prefer to Live

Place Fumber Per Cent
Farm 57 519
City 25 22,7
Town 14 12.7
Suburb 12 10.9
Village 2 1.8
Total 110 100.0

The percentages in this table are rather surprising because the
largest per cent end mmjority would still prefer to live on the farm.
This does not mean that 51.9 per cent would live on farms of this come

mnity, but would choose farm life somewhere.



16

The table was drewn from the question stated in this manner:
"fihere would you prefer to live? Farm? Village? Town? City?
Suburb 1"

The percentages found in this table seem to follow out the per-
centages found in the survey that was conducted by the American Youth
CW:ﬂ.nsicm.‘ They fourd that the largest per cent dissatisfied with
where they lived were in the villages which holds true here because,
as indicated only le8 per cent would prefer to live in e village.
Their report shows that the city with 36.2 per cent gain, indicates
that the urbanization of our population is as yet an uncompleted trend.

The large percentage that shows their indication to live on the
farm can partially be explained by the fect thet this is still a rural
compmunity while Maryland is more of an urbanized population.

The occupations of the fathers of the youth surveyed mekes an
interesting study and reveals some interesting facts. Table 4 will
show these,

It should be noticed in particular that there are two main
occupations for the commmunity, namely, farming end oil field work.
Farming leads with 40,91 per cent engaged in it to make a living, but
the oil business holds its own with 30 per cent in that field. The
other occupations drop down until they are relatively unimportant as

a force to be reckoned withe.

4 Howard M. Bell, Youth Tell Their Story, ppe. 38-40




TABLE 4

Occupetions of Fathers as Shown by the Questiommaire

17

Ocoupation Number Per Cent
Farmer 45 40,91
01l Field Vorker 33 30600
Government VWorker 7 €e 36
Truek Driver B 5483
Retired 2 l.82
Carpenter 2 l.82
Doctor 2 l.82
Storeowner 1 «21
Telephone Operator 1 «91
Salesman 1 «91
Shoe Repairmen 1 »51
Constructionist 1 «f1
Painter 1 «91
Unemployed 3 «J1
Did Hot Answer 8 Te27
Total 110 100.00



The economic status of & family is determined largely by the
ocoupation of the father. This fact is further illustrated by Table §
which shows the selary ranges for the families interviewed.

It will be noted that the fifty per cent line would fall just
a little above the thousend dollar a year income mark. hen these
estimated salaries wore tabulated, it was noted at the same time that

these fell into the two distinct occupational groupse.

TABLE 5

Salary Dracket Tumber Per Cont
$ 500 and below 13 21.3
600 to 1,000 13 21.3
1,100 to 1,500 10 16.4
1,600 to 2,000 18 3lel
2,100 to 2,500 6 945
2,600 and above 0 Qe0
Total 61 100.0

Forty-nine did not answer.

The farm group without a single exception had a salary of a
thousand dollars or less, while the other large occupational group
had selariss above that range. The income from some of the ferm
group could have been underestimated because ordinarily a farmer never
included what he raises on the farm to eat ms part of his income. On
the other hand, the oil field employer with a monthly pay check, with
e specified amount can and does make an sccurate estimate of his

incomes. A great many of the students comnsidered this salary guestion
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a personal question and did not bother to answer it. However, the
nunber of answers secured were adequate to give & good indication of
the trend in the corsmnity.

Another thing thet affects the economic level of a femily is the
number of children in & family. As shown by the Maryland survey the
number of living children in parental femilles wams higher than the
United States average size modern family. Thier median showed 4.7
living children per family, which was surprisingly high, but could be
explained in this menner. When one bears in mind that the survey was
teken of just the youth and that there had to bLe at least one in the
fanily to be surveyed. All families without children were excluded.
The same thing holds true for this survey. The number of children per

family in this community is indicated by the table on the following

PRLECe



TABLE 6

Fumber of Total Number

Children Humber of Families of Children Per Cent

1 T 7 66

2 11 22 104

3 10 30 Sed

4 14 56 13.2

5 17 85 16.0

6 18 108 17.0

7 12 84 11.3

8 7 56 6.6

9 4 36 3.9

10 0 0 0.0

11 3 33 2.8

12 0 0 0.0

13 3 39 2.8

14 C 0 0.0

15 0 0 0.0

Total 106 556 100.0

This is a distribution of children to the family as showm by the

survey. Average number of children in the family is 5.25.



The average for this group is shown as 5.25 children per family
which puts it e greet deal above the United States average and well
above the 4.7 average for the Maryland group. The only way that I
might have to explain this is to refer you agein to the fact that this
is still lergely a rural commmity and that we have larger families
in rural commmities. HHere again, I might point out that the number
of children for the farm group wes slightly higher than the non-farm
£roupe

In the Maryland survey they found that the median number of
children increases as the occupational level of the father descends
from professional, technical to farm laborer. The ferm laborer had
almost twice as many children as the professional persone This mest
certainly held true for the Davenport community because all of the
larger sized families were from the farm group.

Another reason why the commnity shows a higher number of children
per family is beceuse more than one~half of the students used in the
survey were from farm parents. As was shown in Teble 1, the farm
percentage was 52.7 per cente In ordsr to get a better picture of
our farm situation, Table 7 is submitted for study.

In the first place, it should be understood that the group that
wms listed as not living on the farm would include a lot of people
that also did not live in town. A large per cent of the children of

oil field employees live on the leases that are located near town,
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TABLE 7

Showing Farm Owmership, Home Ownership, And
Mumber Living on Farm

¥umber Per Cent Total Per Cenk
Farm

Hot living on farm 52 47.3 DA,
Living on farm 58 52,7 100.0
Renting farm 38 65.5

Omning farm 20 3445 100.0
Owning homes 36 327

Kot owming homes 74 673 100.0

Cut of the fifty-eight families that lived on the farm it was
found that a little more than one-third of them (34.5 per cent) owned
their land. The percentage of renters (66.5 per cent) might at first
appear to be highe This cen be explained by the discovery of oil and
its development which have resulted in a number of landowners leaving
the farm, and renting their land.

In making another comparison of the mumber owning homes and those
not owming homes, it can be seen that the percentages are almost the
same. One reason for more pecple not owning their home in the com=-
mnity is thet the salaried oil field group do not expect to make the
community their home. They are very likely to be transferred some
where else. Hers is ar example of that. A femily that had been
transferred here thirteen years ago was told on Friday to be prepared
to move londay some where else. It is no wonder that they do not

attempt to own their own homes.



On the other hand, since this is an old settlement in the state,

a large per cent of the people have lived here over thirty years. It

23

was found by the survey that 23.6 per cent had lived here thirty years

or mores It was also found that 30.0 per cent had lived here less than

ten years.

Bumber of Years The Parents of Students Have Been in The County

TASLE 8

Kumber of Years Humber of Families Per Cent
1- 4 18 1644
6= 8 15 13.6

10-14 14 12,7
15-19 8 Ted
20=24 9 Be2
25=29 5 4.6
30 and above 26 2346
Did not enswer 15 13.6

Total 110 100.0

Teble 8 is presented to show the actual conditions for the differ

ent groups of years. The parents of several of the students had lived

here forty years and more.

Since this is an old community, one would think that more home

conveniences would be found.

adequately cover tiet supposition, so notice should be taken of the

table on the following pegee.

Perhaps, a general statement would not
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TABLE 9
Convenisnce Number Per Cent
Davenport Karyland

Electricity

Yes 82 48,6 T8 T

No 58 5le4 2143
Redio

Yes 89 839 781

Yo 17 l€.1 21.9
Bathroom

Yes 33 3lal 644

o 73 6845 35.€
Daily Newspeper

Yes 78 73.6 568

Fo 28 26,4 43,2
Piano

Yes 54 30.6 —_—

Ho 77 69.4 e
Yiashing Machine

Yes 78 736 e

No 28 2604 ——
Aatomobile

Yes B4 7845 5544

Ho 23 21.6 4446

In the Heryland survey, it was found that 4.5 per cent of the
youth haed no conveniences at all, while in the Davenport survey not a
questionmaeire was returned thet showed no conveniences. The difference
in electricity can be accounted for by the fact that the farm population
of Davenport is much higher than that of Maryland. The rural electri-
fication here is not as well developed as in larylend.

The percentage of radios is about the same in both surveys.



It is surprising to rotice that the number of daily subscribers
to newspapers is so rmch higher than that of Marvlend. The samec is
true of automobiles. This concerning automobiles mey be due to the
farm community end the necessity for marketing farm products. To the
farnmer the automobile is considered necessary for transportation rather
than a “"pleasure vehicle.”

This chapter presents the conditions of the community relating to
the sociological and fsctual part as & basis for the following part of
the studye.

The interpretation of the results have bsen, thus far, & sumnari-

zation of the tebles that have been submitted.
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CHAFTER IV
PUPIL ATTITUDES AND THE CURMICULUM

There are meny kinds of eduoational surveys that differ chiefly in
the marmer of approache. First, there is the one that is made that makes
a study of educational programs by going to the schools, teachers, and
superintendents. Then, there are those that nake the approach from the
angle that the schools are an educational mill turning out a product
that ie unfinished, yet do not know how nor what to do in order to finish
it.

From thia latter point of view the next part of this paper is pre-
sented.

Much has been said and written recently about the need for curri=-
culum revision to make the school an integral part of the community
lifes Educators feel that the school should be a dynamic force in the
commnity and in order to be such a force, it must provide the kind of
educetion needed by the commnitye.

In many instances, the seme courses are offered in all schools
with no consideration of the type and needs of the community. This
practice has brought forth many criticisms of the present curriculum,
some of which may be justified, while others are quite unfounded.

The Sixteenth Yearbook of the American Association of School
Administrators, 1938, contains a list of criticisms of the present
curriculum in en article, "Youth Education Today."

Criticisms of The Present Curriculum
Critieism l. The curriculum is remote from the student's daily

life outside of the school. Instead of vitalizing school life by
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tying it up directly with the things pupils see and do outside of the
school, the school persists in mainteining ar academic atmosphere so
remote from actual life thet the student usuelly thinks of his home and
comrunity activities as ocne type of life and of his school activities
es entirely another. The school fails to articulate well, if at all,
with other social agencies that are serving the immediate needa of
youthe Thus separated in the pupil's mind from the realities of life,
it is little wonder that his school work is likely to be of little
immediate interest and of equally little practical values In view of
the high per cent of young people who fail to graduete from high school,
the curriculum for youth should flow along the channels of their daily
living.

Critioisn 2. The curriculum is not adjusted to modern life. In
the static high schoeols, the curriculum has tended to become more and
more removed {rom life today; it has failed almost entirely in antici-
pating the needs of tomorrow.

Criticism 3. The curriculum does not reflect the aspirations of
vouths The present secondary school eurriculum too often ignores the
most urgent desires of youth. But for the majority, the narrow curri-
culum provides only the stamp of medioerity or failure, neither of
which inspires youth to make the most of himself or to regard constructive
participation in the social order with favorable eyes.

Criticism 4. The curriculum is not adapted to the individual
differences among students. The present curriculum is set for one type
of ability; it fails to recognize, much less pay attention to, the many

types and levels of ability which ocrowd the classrooms. This lack of
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variety in the content of the present curriculum results in the failure
of a large per cent of the pupils. Yet there is no pupil so dull or
barren of special ability of some sort that he cannot profit by the
proper type of training.

Criticism 5. The curriculum hes not kept pace with the latest
developments in psychology. kodern psychology messures individual
differences; it diagnoses difficulties in learring; it analyzes mel-
edjustments; it sets up proper remedial measures;y it discovers special
ebilities; it reveals the significant sources of motivation; and it
points the way to successful guidence. It is impossible to escape the
conviction that the public school program for the education of youth
will fall fer short of its maximum achievement until it adopts much
improved psychological practices.

Criticism 6. The present curriculum gives too little attention
to the emotional end social attitudes which in many cases play a more
dominant part in the develorment of youth than their intellectual
in‘berestlol

A careful study of the above criticisms should, at least, cause
one to think seriocusly about the present day curriculum. Does it
provide a program of study that is suited to every community? Does
it sccomplish the generelly accepted purposes of mn educational program?

The need of cooperation betwsen the community and the school has
long been the concern of educatorss. In the discussion of this problem

it will be necessary for us to realize thet the home, school and the

1 Sixteenth Yearbook, American Association of School Administrators,
1088, "Youth Laucation Todey," ppe 5
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commmnity ere very closely welded together into & common unite Each
of these three is very dependent on each other.

Bubberlyz as fer back as 1919 discussed this phase of educational
responsibility. He saids

Viewed from the angle of child needs and child welflare

the school became & new institution. Inowledge lmow came

to be oconceived as life experience and inter-conviction,

and not the memorisation of the accumulated learning of

the past; ms a tool to do something with, not as a finished

product in itself. It came to be seen that facts possess

but little real importance until they are put to use.

To train children for end introduce them intc member—

ship in the commnity of which they form a part, and from

thiz to extend their scnse of membership outward to the

life of the state, nation, and world oivilization; to

swaken gulding =zeoral impulsesy to fill them with the

apirit of servicei and to train them for effective self=

direction == these became the great tasks of the modern

school.

Education within the school, no matter how inclusive the curri-
culun, is but a smell part of the education of the childe Ordinarily
the child has had six years of training and education before he comes
under the influence of the schools Also, the influences of these out-
side agencies do not operate to the best sdvantage of the school end
the child and contimie to be an influence when the child does start
to schoole These outside influences mey be one reason why it seems
thet our schools appear to be so ineffective. Uost of our schools
labor year after year without seeming to realize that the child after
school hours returns to homes end places of enviromment, in which the
germs of discontent, delinquency, and meladjustment are too often

prevalent.

2 Ellwood P. Cubberly, State School Administration. p. 268
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In the early days of the high school when the enrollment was
relatively small, end when thoee that were enrolled were of the
selective group with well defined life objectives in view, the high
school problem from the stand point of the educator was very different
from thet in the complex secondary school of todey.

An increese in our high school enrollment has brought additional
problems inte our school systems besides that of teking care of more
studentse This increased enrollment has brought with it to high schools
s wider renge of educational needs end objectives, which have not been
met by our present curriculume

In previous yoars of depression we have had frontiers to send our
unemployed and our youth out to; but in this present day and time we
are zoing to have to make way for them in our own commmitiess

Our present curriculum &s we now have it is more or less a mill
that is slowly and surely turning out a product that has not been
able to adjust itself to the present situatiocne. The early high school
curriculum aimed almost entirely to prepare for collepge and the pro-
fessions and our secondary schools have placed emphasis upon this
objective. TVie have recently begun to sense our obligation to the great
mass of youth, and have begun to adjust our secondary curriculum to
meet this new situation. There must be greater flexibility in the
orpenigation and operation of our leqondary schools and their curri-
culum as we undertake the task of making these schools serve the majority
of our youth in an attempt to assist them in making occupational

adjultmantl .
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Lack of proper training has undoubtedly caused much unemploymente
Youth are not trained to fill jobs that exist, Schools are now fecing
& demand for training or re-iraining of unemployed youth and rust
inevitably adapt safeguards against the coninuance of unemployment.,
Some educators have the opinion that we lack sufficient vocational
schools. Suppose we cut down on acedemic education to allow more money
for vocaticnal schools, and to compare more closely the oft=guoted
figures thet only a small proportion of our academic high school youth
go to college: what would be the result? DMore youth would be made
employetle for the jobs that they will eventually fill, but might we
not be teking away part of their right for a higher education? The
relationshir of schools to unemployed youth ie verv largaiy a problem
of curriculum reorganisetion, besed on the recognition of actual
vocaticnal needs and other reforms, to insure that no youth in the
future can say: "I didn't get a job besause the school let me down."

lisny courses in our curriculum are dead so far as the interest
of the student is concerned while others need expanding because of
the interest shown in them. We muet be willing to make the necessary
adjustments in the curriculum for those who want to continue their
studies academically, for those who want to enter the professions,
and for those who want to remain in the community. In order for this
to be brought about it will be necessary for us to completely revise
our gecondary school surriculume. Traditional academic subjects have
completely overshadowed our main objective in our system of mass
educations According to some of the latest reports it has been shown

that the majority of our rural youth stay in the community in which



they were reared, or at least in the same county. If this is true,
then why is it necessary for the youth who never intend to go to
college to teke these academic subjects, that will never be made use
of Ly them? Host certainly we will all agree that these youth should
be allowed to take, and should be offered Ly our secondary schools,
subjects in which they &re interested, and ones that can be of benefit
to them in their inevitable surroundingse. How are we tc lmow who
these pupils are?

In order to better understand a program of studies that should be
placed in & curriculum, we should first find out how nearly the schools
are adapted to the needs and interests of those that it serves. In
the Marlend survey it was found from the data collected that with
severel school youth, the subjects were tco diffiocult and were unine
teresting. This might have been the fsult of teachers in that the
materials were not presented in the right way.

Under our present plan of organization, the loecal commmnity is
responsible for the educatiocn of the children, and the administrators
are in elose touch with the indlividual needs cf the communitye.

In presenting the following tables it is hoped that it can be
shown that & knowledge of these things can battef detersine courses
that should be in the curriculum.

In the first place, Table 10 is presented to show the kind of
work or vocation thet students plan on doing when their education is
completeds In checking through the table it is found that farming
leeds the list with 12.6 per cent of the students showing their
preference to go into that vocation to make a livinge In Chapter III

the fact was cstablished that this ls still very much a farming



Kind of Work That Students Plan on Doing Vhen

TABLE 10

Their BEducation is Completed

&3

Sex

Choice of Ocecupation Male Feumale Total Number Per Cent
Farming 10 10 12.6
Mursing 8 8 1043
Teaching 3 6 9 11.5
Beauty Operator € 8 7.6
lechanics 6 6 76
Housewife 5 6 6.4
Business & 4 Del
Aeronmutics 3 1 4 5.2
Stenographic 1 3 4 5.2
Clerical 1 2 3 3.8
Electriocal Engineering 3 3 3.8
Bookkeeping 1 2 3 3.8
Husic 1 b 2 245
Civil Engineering 2 2 245
Architecture 1 1 1.3
Truek Driving 1 1 1.3
Chemistry 1 1 1.3
Band Directing 1 1 1.5
Wood VWork 1 1 1.3
Army 1 1 1.3
Proof Reading 1 : & 1.3
Dramatics 1 1 1.5
Civil Service 1 1 1.3
0il Field Vork 1 1 1.3

Total 43 36 79 100.0



community.

It is interesting to notice that nursing and teaching are the next
in line with a large percentage (10s3 and 11.5 respectively) interested
in these groups. The different phases of engineering, such as mecharnical,
electrical, civil, and seronautieal, if they were combined would show
the largest per cent (19.1)e This is a result of the oil field industry
end the salary basis on which it is operated.

Regardless of available opportunities the kind of work that studeats
of the Davenport community would like to do is shown in Table 1ll.

A comperison of Tables 10 and 11 will show that the students ere
pretty well set on their life vocations, because the percentages of
these tables are in very close correletion, with only a& few exceptions.

These tables also indicate that the boys nnd'girls are staying in

their respective fields so far as their vocations are concerned.



TABLE 11

Regardless of Available Opportunities the Kind of
Work That Students Would Xost Like to do

Kind of Work Sex Total Humber Per Cent
Hele Temale
Stenographic 3 8 11 10.5
Eursing 11 11 1G.5
Aeronsutics - 8 2 10 9.5
Beauty Operator 9 9 8.6
Bleetrical Engineering- 9 2 8.6
Farxing 7 1 8 7.6
Mechanics 8 8 Te6
Teaching 3 5 8 Te6
Business 4 4 37
Civil Engineering 4 & 3.7
Music 2 2 & Se7
Journalism 1 2 3 2.7
Wood Fork 3 3 2.7
Civil Service 2 2 1.9
Clerieal 2 2 1.9
Welding 1 1 e
Architeoture 1 1 9
Truck Driving 1 1 ]
0il Field Vork 1l 1 9
Chemistry 1 1 «9
Coaching 1 1 «9
Housewife 1 1 o9
Bookkeeping 3 1 ot
Interior Decorating 1 1 o«
Banking 1 1 5]
Total 63 43 108 100.0



The following table was drawn up from date collected from the

following question and is significant in that it follows the two pre-

ceding tabvles in close relation.

The question:

Number your choices belows"

Business Owmer
Bookkeeper

Auvditor

Ce Pe As

Banker

Corporation Accountant
Stenographer
Secretary

Civil Service

Aeronsutics

Lawysy

Doctor

Dentist

Geologist

Civil Engineer
Electrical Engineer
Chenmist

Teacher

Kurse

Journalism

"What vocational training course would you select?

Carpenter

Gensral Contractor
Plumber

Air Conditioning
¥iood Worker

Metal ¥Worker
Politiecs

Jechanics

Beautician

The first three cholices were recorded in the date as show: by

Table 12.

leaders.

Again just about the same vocational choices are the



TASLE 12

To Show Vocational Choices When Students Were Given
A Chance to List First Three Choices

First Second Third Total

Vocation Choice Choice Cholce TNumber Per Cent
Stenograrher 11 10 2 23 10.58
Murse 12 8 20 9.21
Beautician 9 3] 4 18 8.29
Mechanic 10 6 2 18 8.29
Teacher 8 5 3 16 Te37
feronsutics 9 6 15 6490
Electrical

Engineer B8 6 14 Gedd
Secretary € 4 2 12 5052
Civil Engineer 6 % 2 12 5e52
Civil Service 8 4 12 H.52
Bookkeeper 4 5 g 4,14
Business Owner 7 1 8 368
Benking 3 2 1 T Se22
Chemist 1 1 3 b 2430
Tood Worksr 2 2 & 1.84
Corporation

Accountant 1 2 3 1.38
Doctor 1 1 1 3 1.38
Hetal Yorker 1l 1 1 3 1.38
Geologist 1 2 3 1.38
Ganersl Contractor 2 1 3 1.38
Journalism 1 1 2 «52
Interior Decorator 1 : «48
Lawyer 1 1 «46
Folities ¥ 1l «46
imsic 2 1 +46
Auditor 1 1 «48
Proof Reader 1 1 +48
Architscture 1 1l «46

Total 114 82 22 218 89.87
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If these then are the choices of the students, what are we offer-
ing in our curriculux to satisfy the needs for preparation in their
desired fields?

Cne of the funections of secondary odueations is to satisfy the
importent immediate and probeble future needs of the students. How
near is our school doing this? The vocational choices show that 10.59
per cent of our students want to be stenographers, while statistics
show that & much smeller percentage than that are needed. This would
soen to indicate that our school, as well as many others of its kind
throughout the state, needs a program of guidance, vocational guidence,
above all else is necessary for a wise occupational choice. An exam-
inetion of the Dawvenport curriculum will show thet there is wvery little
provision made for that, although there is a course in occupations
offereds It is only a half=-year course and is offered only as an
elective subject in the junior year.

The curriculum of the Davenport School for the academie year

1939-40 was as is shown in Table 13 on the following pege.

3 Department of Secondary School Prineipals of the Hational Education
Association, Bulletin Ko. 64, Januery 1537
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TADLE 13

Curriculum Offerings for Various High School Grades

Einth Tenth Eleventh Twelfth
Grade Grade Grade Grade
Home Economics I Home Economics II American English
Literature Literature
*Qkla. History World History American History Speech
#Civics English II Biology Typing II
Composite Math #Industrial Typing I Bookkeeping
Geopraphy
General Science  #Physical Geometry Shorthand
Geography
¥enual Training I Manuel Training II #*0Occupations *High School
Arithmetic
English I Algebra I *Business *Algebra II
Economios *Business English
*Commercial Law
*Probleme of
American
Democracy

* (ne-half year subjects
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An examination of this table will reveal that it is patterned
very much after established curricula of schools of the same size
throughout the state. It is made up of the traditional subjects
because they are perhaps the best that we have to offer now. Meybe
they are the ones we should offer. 7To a large degree this is true,
a8 is shown by data collected from the questionnaire used. Table 14
shows the subjects that students would take if they could take exmctly
what they wanted to. Typing renks first with 12.7 per cent, which
according to the ocoupetional cholees indicates that it should. BEnglish
is the other high ranking subject with 12.3 per cent indicating thet
the students consider it of importance in e curriculum. Hotice Table

14 for the other subjects listed.



TABLE 14

Subjects That Would Le Taken if Students
Could Take Whet They Wanted To

Subject Fumber Per Cent
Typing 68 12.7
English €6 12.3
Hathemetics 43 8,0
Shorthand 38 7.0
History 37 6.9
Algebra 30 5.6
Home Eoononics 30 be8
Science 29 Ded
Hamual Training 28 He2
Bookkeeping 25 4.8
Speech 18 243
Blology 17 Sel
Geomstry 12 2.2
Geography 10 1.8
Latin 10 1.8
Civies T 1.3
Spanish 6 1.1
usic 6 1.l
Ameriocan Literature 5 +9
Oecupatioins B 9
Art 5 «9
Business English 5 9
Chemistry 5 9
Spelling & «7
Problems of Democracy & o7
Reading 3 «5
Xechanics 2 20
Science of Electricity 2 3
Yiscellaneous 13 3.4
Total 534 95.9

Are these the most helpful subjects? That question wes asked,

and Table 15 is a tabulaticn of the answers. Table 15 is shown on

the following page.
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TABLE 15

Subjects the Students Consider the lost Helpful

Subject Rumber Per Cent
English 70 3343
Arithmetic 85 2643
Home Economics 17 8.1
Typing 16 7.7
History 11 Bed
Al gebra 10 4.8
Mamual Training 3 1.4
Science 3 1.4
Bookkeeping 3 1.4
Speech 3 1.4
Commercial Law 2 1.0
Civics 2 1.0
Shorthand 2 1.0
Spelling 2 1.0
Business Econocmics 1 5
Geonetry 1 «5
Oceupations : | 5
Musgic 1 «5
Problems of Democracy 1 «5
Art 1 5
Chemistry 1 «5
Blology 1 «5
Total 210 100.0

Agein we find that English is considered the most helpful, while
Arithmetic and Home Zeonomics are mhesd of Typing. To collect the data
for this table the students were asked to list the two or three subjects
they considered the most helpful since the seventh grade.

Of all the subjects listed by the students in answer to this
question, the present curriculum is offering them to the students with
the exception of art, agriculture, and chemistry. This would indicate
that the things that the students desire are being offered. The only

criticism is that perhaps too much of some and too little of others
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are being offered. MNost certainly agriculture in some form should be
put intc the curriculum.
Table 16 will show the subjects that the students considered the
least helpful after they pmssed the seventh grade.
TABLE 16

Subjects That Students Considered the Least Helpful

Subject Bumber Per Cent
History 36 39.1
Civiecs 16 17.4
Reading 7 7.6
Algedbra 7 7.6
English T 76
Science 5 Sed
Geograchy & 443
Spelling 3 Sed
Math 2 242
Home Economics 1 1.1
Wiood Vork p 3 1.1
Problems of Democracy 1 1.1
Business Economics 1 l.1
Typing 1 1.1
Total 92 10040

Many educators have contended that in our secondary school we ere
forcing too many social science courses on our students, or else it is
being forced on them in the wrong way., After the first two of these
least helpful esubjects are considered the others are relatively of
very little importance. History and civics when added together make
up 5645 per cent of the total. This is surely a danger signal to which
some attention should be givene At least new ways should be considered
in the method of presentation of these subjects. It is hard to exrlain

such a large dissenting note unless it is because wost smell school



curricula are so limited that freshmen, sophomores and juniors are
almost forced to take history. Grade school is also full of history
and civics. Most of us will agree that all students need training in
citizenship and other forms of social development.

The functions of secondary education as outlined Ly the Secondary
School Principals of the Nationel Education Association are as follows:

Functions of Secondary Education

Function I. To continue by & definite program, though in a
diminishing degr;e, the integration of students, This should be cn an
increasingly intellectual level until the desired common knowledge,
appreciations, ideals, attitudes, and practices are firmly fixed.

Function II. To satisfy the.important immediate end probable
future needs of the students in so far as the maturity of the learner
permits, guiding the behavior of the youth in the light of increasingly
remote, but always clearly perceived and appreciated, social and
persongl values.

Funetion III. To reveal higher activities of an increasingly
differentiated type in the major fields of the racial heritage of
experience snd culture, their significant values for social living,
the problems in them of contemporary life, the privileges and duties
of each person as an individual and so as & member of the socisl groups;
to make these fields satisfying and desired by those gifted for success-
ful achievement and to give information es to the requirements for
success in these fields and information as to where further training

mey be secured.



Funoction IVe To explors higher end increesingly specialized intere
ests, aptitudes, and capacities of students, looking towards the direction
of them into avenues of study and work for which they have manifested
peculiar fitness.

Function V. To systematize knowledge proviously eacquired in courses
in such & way as to show the significance both of this knowledge and
especially if laws and principles, with understending of wider ranges
of application then would otherwise be perceived.

Tunction VI. To establish and develop interests in tho major fields
of human activities as & means to happirness, social progress, and con-
tinued growth.

Tunotion VIiI. To gulde students on the basis of exploratory end
revealing courses and of other information gathered from personnel
studies, as wisely as possibls into wholesome and worthwhile social
reletionships, maximum persconality adjustments, and advenced study or
vocstions in which they are most likely to succeed and be harpy.

Function VIII. To use in all courses as largely as possible
methods that demend independent thought, involve ths elomentary
principles of resserch, and provide intelligent and somewhat self-
directed practice, individual and cooperative, in the approp}inte
desirable activities of the educated person.

Funotion IX. To begin and to gradually increase differentiated
education on the evidence of capacities, eptitudes, and interests
dencnstrated in earlier yesrs. Care must be taken to prbvide previous
to, and along: with differentiation as balanced and extended a gensral

education as is possible snd profitable,
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Function X. 7To retain each student until the law of diminishing
returns begins to operate, or until he is ready for more independent
study in a higher institution; end when it is manifest that he can not
or will not materially profit from further study of what can be offered,
tc elirminate him premptly, if possible directing him into work or into
scme other school for which he seems rost fit.4

In considering the needs of a curriculum it is first necessary
for us to think about these functions of a ssecondary schoole. £As we
read over these functions and think of setting up a curriculum for any
commnity it is impossible for us to leave any of them ocut, however,
it does appear that scome of them are more closely connected with the
community survey than others. dJust two of these functions is all that
will be dealt with at any length, mumber two and number ten.

Function II reads: To satisfy the important immediats and pro=-
beble future needs of the students in so far as the maturity of the
learner permits, guiding the behavior of youth in the light of
ineressingly remote, but always clearly perceived and eppreciated,
social and personal values.

When we look into the roasons for the establishment of an educa-
tive system it seems that the best means by which we can justify tax-
supported education is that it is suypposed to meet the needs of the
veople. People are generally umited in thinking that education should
hestow upen the individual the desire end the power to produce and

enjoy themselves. The schools of Amsrica have not fully justified

4 Department of Secondary School Principals of the National Education
Association, Bulletin Ko. 64, January 1937
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this feith of their supporters. This failure has not been due to the
ignorance of the educators as to the purrose of education, but rather
the educator has misjudged what the real needs of the pupils are.

Host educators have apparently been very well satisfied with
what we have and have lost sight of the real purpose of our schools.
The most recent trend, however, is in the direction of bringing the
schools more directly into the service of aatiséying humen needs.
Theory has not been entirely responsible for the change, circumstances
have had & great deal to do with it. The church and the home ere not
as effective in guiding the individual's development as they used to
be. These, as well as other circumstances, have made it necessary
for the school to assume additionsl responsibilities in meeting the
needs of the pupils.

lany aducators still have not come to the conclusion that it will
be impossible to meet thess needs unless the ocurriculum is revised.
The ocurriculum will have to be revised to the extent that it will be
inclusive of these needs. Now the big problem is, how arc these needs
to be found out. Perhaps no better way can be found to stert on than
the commmity survey methode All of the needs will never be found out
because there is nc end to it; it keeps renewing itszelf as fast eas
people change their way of livinge.

Any attempt to place in the curriculum in the secondary school
all the needs of its pupils will involve many changes in the cuntent
of the curriculum. A complete and radicel change is as undesirable
as no change at all, but progress should be made towards Lreaking

down the barriers which tradition hes placed in our curriculume Quality



of instruction should be measured by the outcomes, rather than by the
anmount of material covered, facts acguired, or time spent.

When education fails to satisfy human needs it becomes useless to
those whom it is supposzed to serve.

Function X of the secondary school as given by the Secondary School
Principlas reads: To retain each student until he is ready for more
independent study in & higher institution; end when it is manifest that
he cannot or will not materially profit from further study of what cen
be offered, to eliminate him promptly, as wisely as possible directing
him into same other scheol or into work for which he seems most Tit.

fihen we speak in terms of function, every sociel agency or instie
tution ecan be said to have at least & three-fold tesk, namely, select-
ing the individuals that it will serve, keeping them while it is serving,
and elimineting them when the tesk is finished. Nost certainly the
school is a social institution end should earry out these three thingse.
Just how well does the school do this function is largely determined
by the outcomes of the school which is hard to tell what they are.

In recent years the general conditions of the country hes tended
to help us out on the retention of the secondary school youth and since
the first part of this function deals with the selection, we are largely
concerned with the third part, which is to be able to tell when %o
eliminate thems Since it is virtually impossible to furnish {funds to
provide a curriculum to satisfy the needs of each and every pupil
regardless of his status, ws are going to have to have a modification

of the progranm from both sidese.
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CHAFTER V
SUILARY AKD CONCLUSIONS

The problem, us stated in the beginning, was to show that a
curriculum for any high school can better be determined Ly meking a
community survey. A&n attempt was made to show that the present curri-
culun did not satisfy the needs of the students of the commnity.

The method used in the finding was the survey, and the collection
of data was by use of the questionnaire and personal interview,

The findings of the survey are:

l. The Davenport sample is representative as compared to other
samples that have been used in cther parts of the United States. (Table 1)

2e That the youth surveyed are not interested in leaving homse.

3+« That we are dealing with a commnity that is still a rural
commnity. (Table 4)

4. Salariees of parents of the youth surveyed are very distinetly
divided into two groups; namely, that of the farm group and that of
the oil field groups. (Table 5)

5. The number of children in the commnity per family is above
the average for the Maryland study and a great deal above the averege
for the United States aversge. (Table 6)

G. Homes are owned in close relationship with farm ownership
and that this iz an old established comamity is evidenced by the
mumber of years thet some people have lived in the commmity.

(Tables 7 and 8)



7+ Our present curriculum is e mill, more or less, turning out
an unfinished product.

8. The local commmunity is responsible for the education of its
children.

9, Ferming is chief occupation to be followed when education is
completed. (Table 10)

10. The kind of work that students would most like to do, regerd=
less of available opportunitics, is not what they are being fitted fore
(Tables 11 and 13)

11, Vooationel choices are different from what students expect
to do when education is completeds (Tables 10 end 12)

12+ The Davenport curriculum follows very closely the pattern of
any other school regardless of loceation.

13. Viith few exceptions subjects that students would take are
being offered by the present curriculume (Tables 14 and 12)

14, Subjects the students consider the most helpful are all offered
with but few exceptionse.

15, Leest helpful subjects are social sciences. (Table 16)

1l6. That no evidence was found to adjust the ourriculum to the
corxunity ncedse

In view of the above findings the following suggestions are made:

1, Offer suitable courses for non=college students.

2. Offer vocational agriculture and two more years of home
econcmics in the ourriculum.

3. Make a greater attempt at guidence in coccupational choices.
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More effort be made to adjust the curriculum to community

More finding courses offered.

A definite recreational program be installed in the curri-

A program of adult education should be worked cut,.
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AFPERDIX
QUESTIORNAIRE
DAVENPORT YOUTE SURVEY
Date s Lincoln County, Davenport, Oklahomae
Hame _ ’
Last Name Firet Hame
Address
Age last birthday

Date of birth

Flece of f{ather's birth

Flace of mothert's birth

How lony have your parents lived in this county?

Are you married?

At what age did you marry?

Do you expect to make this commmunity your home? — —

Are you in fulletime day school?

What schocl did you last attend?

¥What is the highest grade you heve successfully completed?

¥When did vou complete it?

month end year
What reascon de you give for leaving school? Underlire two.

Lack of funds Subjects too difficult
Io earn monoy 1o marry
Lack of interest Completed education on graduation

Diseiplinary difficulties
List any other reason

Do you plan on attending college?

Are you in schocl becmuse your parents meke you attend?

fiould you take vocational training if available?




20.

2le

22.

30,
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32.
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fhat vocational trainiag course would you select?
Humber your choices below:

Business Owner Lawyer Carpenter

Sockkeeper Doctor Generel Contreactor

Auditor Dentist Plumber

C. P. &Ko Geologist Air Conditioning

Banker Civil Engineer Wood Worker

Corporation Accountant Electrical ingineer Ketal Worker

Stenogrepher Chemist Politics

Secretary Teacher Kechanic

Civil Service Hurse Beautician
Aercnautics Journalism

Do you feel that your education has helped or will help you to
to make a living?

Do you feel that your education helped or will help you to enjoy
1life more?

Regerdless of available opportunities what kind of work would you
most like to do?

¥What kind of work do you plan on doing when you finish your
education?

I you ere not in school are you employed?

Tihat kind of work?

Age et which you weant to work full time?

Ilow much per week do you now earn?

llow meny hours per week do you have to work to earn the above
smount?

Do you feel that you are paid what you =re worth?

If you are employed, are vou secure in your job?

Does your job offer opportunities for advancement?

Main reeason for not working at present? Underline two:

In school Lack of influence

lo available job Gocupied with home duties
Lack of training Does not need work

Lack of experience Unemployable

Do you live with your parents?
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38,

40.
4le
42.

43,

45.

46.

474

48.

49,

Do they own their home?

Do they live on the farm?

Do your pearents own or rent the farm? Size?

Would you leave home if you could? Yhy?

Are your parents living together?

How many living children in the family?

TBoys “Cirls
Ocoupsation of father if living?

Ocoupation of mother if living?

Your occupeation if employed?

Estimate the income of your family for the past year? §

Heve you or your family received relief during the last year?

Kind?
Do you have eleotricity in the home? Radio?
Bathroom? Daily newspaper? Piano?

Washing machine? Automobile? Any other kind of

convenienca?

Where would you prefer to live? Farmt? Village?

Town? City? Suburb?

that extra school sctivities are you interested in? (1)

(2) ()

What three things have you spent most of your leisure time doing
in the last year? 1.

2' 3.

What would consider the most importent addition the commumity
eould make in the field of recreation for your benefit?
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What is your favorite type of moviel

To what church does your father belong?

To what church does your mother belong?

To> vhat church do you belong?

How often do vou attend?

List six subjects thiat you would teke in high school if you could
teke just exactly what you wented to.

1. 2.
Je 4
Se G

Of all the subjects that you have taken in school, since the
seventh grade, which do you consider the most helpful?

1. Ze

fhiich the lsast helpful?

fihat 1s your hobby?

%hat honors did you attain while you were in school?

That kind of' class recitation did you like best?
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