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CHAPTER T

Introduction

At a recent national higher education meeting these comments were
set before that conference:

The generally held perception that times are changing has
a rational basis in the dynamic condition of our socio-
economic system. At least two major turning points seem
to be coinciding to create a break between the past and
future paths of the Western industrial nations. But the
change in direction has not yet penetrated the plarming
for education. As the socio-economic environment takes on
a different structure and balance, it diverges from the
old direction being followed by American higher education.

In the newly emerging circumstances, higher education is
overextended, is not being managed for future strength,
and lacks relevance to the needs of society. The general
objectives of higher education--to create the whole man,
to unify knowledge, and to provide a perspective on social
change--remain valid. But the current embodiment of those
goals is suitable only to the simpler past structure of

a growth society. To regain relevance, the general objec-
tives of higher education now need to be reinterpreted into
a form of education more suitable for the emerging socio-
economic modes of behavior.l

Erick Erickson first brought into common usage the expression
"identity crisis" which was usually applied to individuals who at some
particular state of development believed that what they felt as human

beings was out of joint with the norms of their immediate cultural -

1Jay W. Forrester, '"Moving into the 2lst Century - Dilemma and
Strategies for American Higher Education,” General session address
given before the Association of American Colleges' 62nd annual meeting,
Philadelphia, 9 ¥ebruary 1976.
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envirorment. The individual is no longer sure of his relation to these
norms.! However, this expression can be applied to institutions as well.
Criticism was directed toward institutions of higher education, partic-
ularly from students who felt themselves out of joint with the institu-
tion and charged the colleges and universities with being out of joint
with society in that they were seeking to concern themselves with fact
and were showing no concern for the value or affective camponent of
human life.2 Clearly, these criticisms represented a challenge which
confronted the institution's goals and purposes in the very crucial area
of the institution's day by day practices and operations. In many in-
stanceé these criticisms did not emerge from disagreements with the
stated goals of these institutions but from beliefs that the practices
of the institution were neither relevant to the society in which the stu-
dents were living nor in congruence with the stated goals.

In this decade higher education is growing far more complex as it
seeks to respond to the growing demands of a complex society, which as a
result brings higher education under more attention. The past twenty to
twenty-five years have witnessed an extraordinary expansion in higher
education in most all program areas and facilities.3 This growth period
has been characterized by considerable change in goals and practices due
to the concept that higher education move from its elitist position of

being available to only a small proportion of the people to a position of

Igric Erickson, Identity, Youth and Crisis (New York: W. W. Norton
& Campany, 1968), pp. 15-43.

2Harold L. Hodgkinson and Myron B. Blay, Jr., Identity Crisis in
Higher Education (San Francisco: Jossey-Bass, Inc., Publishers, 19/1,
pp. L1-3.

3Richard E. Peterson, College Goals and the Challence of Effective-
ness (Princeton, N.J.: Educational Testing Service, 1971), p. 3.
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availability to a much larger segment cf the population. This concept
was touched off by the 1947 President’s Commission on Higher Education
which stated its recommendation that higher education facilities be made
available to at least fifty percent of all college age persons.l In
response higher education grew rapidly in the 1950's and early 1960's.
Fermenting within this growth explosion was the underlying belief that a
natural consequence of this growth in higher education would bring paral-
leled economic and social progr:ess.2

There seemed to be little question of the goals and purposes of the
colleges and universities. As the growing, post World War II mass of
people knocked on the admission office doors, the primary concern devel-
oped large, statewide, muilti-campus systems as money and students were
readily available. The private institutions also grew finding numerous
foundations and granting agencies, both private and federal, willingly
making available the economic resources.

Now in the 1970's this wave of growth in higher education is
cresting.3 According to Richard E. Peterson, a research psychologist in
higher education, ''. . . higher education in America has reached a
watershed. "4 During the late 60's and early 70's, higher education was
racked by extensive controversy, student unrest and violence. Accompany-

ing these events were penetrating questions about the purposes and functions

Ipresident's Commission on Higher Education, Higher Education for
American Democracy (1947), p. 24.

2Peterson, College Goals and the Challenge of Effectiveness, p. 3.

3Algo D. Henderson and Jean G. Henderson, Higher Education in
America (San Francisco: Jossey-Bass Publishers, 19/4), p. 1.

4Peterson, College Goals and the Challenge of Effectiveness, p. 1.
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of many colleges and universities. The frustration was intensified by

a questioning of much of social policy toward higher education in general.
Pointed questions confronted these institutions concerning their relevance
to present day society which brought the goals and purposes of these
institutions under scrutiny as well as questioning how well the insti-
tutions were carrying out these purposes in their programs. This period
of fierce demands on the colleges and universities brought them to what
Peterson called an unprecedented "crisis of purpose.''l

Reflecting upon this situation, the Carmegie Commission on Higher
Education stated in a report in 1973 that another major review of the
purposes in higher education is now taking place, the first major review
of this kind since the 1870's.2 Recent trends in American society have
caused alterations in both the form and substance of higher education, as
this situation has prampted many persons both on and off the campus to
present many questions to individaul colleges and universities.

One such trend is the equality of opportunity movement with
pointed emphasis directed toward equal opportunities in the areas of
admissions, employment, salaries, and other benefits for all persons,
especially the minorities. This has brought about conflicts over
administrative policies, grading practices, employment, awarding of
degrees, and the promotion of faculty members.3 Changes in institutional

IRichard E. Peterson, The Crisis of Purpose: Definition and Uses
of Imstitutional Goals (Princeton, N.J.: Educational Testing Service
prepared for the ERIC Clearing House on Higher Education, October, 1970),

p. 1.

2‘I‘he Carnegie Camnission on Higher Education, The Purposes and the
Performance of Higher Education in the United States, Approaching the
Year 2000 (New York: McGraw-Hill, June, 1973), p. vii.

3Ibid., p. viii-ix.
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decision making processes have resulted in new forms of campus govemn-
ance involving increased participation of students.l This has also led
to the feeling that an open door policy for higher education institutions
best represents the needs and values of the people. As a result, many
students are now attending colleges and universities who in earlier years
would not have attended.? This has created changes in the curriculum
and in a mumber of other policies. Same of these changes have emerged
out of societal trends which are moving from a defense oriented stance

to a more health and environmental oriented stance. This has brought
about rapid expansion of medical and health related careers, which have
expanded curriculum developments in these programs. Also, new demands
came for expanded programs in ecology and enviromment. In addition,

new working trends in society have developed increased leisure time for
the individual which has brought about a growing emphasis on recreational
curriculums.

A paper by Martin Trow identified three types of students in-
volved in the new students coming on campus in the present time. The
types are:

. those with strong academic interests, those

who are oriented toward occupational careers, and

the collegiate (fun-loving) students. To those

one might add (according to Gross and Grambsch,

1974) the group who come to an institution of

higher learning to 'find themselves.' Each of

these types may be found in different kinds of insti-

tutions-~the academic student in a liberal arts
college, the vocational student in a commumnity college,

IRobert Lynn, An Investigation of Instituicional Goal Congruence:
Intention and Practice in a Private Four-year College (Ph.D. dissertation,
University of Oklahoma, 19/3), p. 2-3.

ZK. Patricia Cross, Beyond the Open Door (San Francisco: Jossey-
Bass, Inc., Publishers, 1971), pp. l-5.
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the collegiate student in a state college, and those
searching for personal identity an re. But one
is sure to find all four in a university.*

Peter Madison, in Personality Development in College (1969),

studied the unique enviromment which the college social system presents
to the student. ''College is an intervening social system, an encapsu-
lated unit of society that differs in important respects from the home
and comumity the student has left and the adult world he will later
enter."2 He goes further to discuss how the effects of this kind of
atmosphere on most students is one in which they find themselves in a
state of suspension for their period of time in the college setting, a
state in which they are seemingly floatirg in a relatively roleless
society that provides for them only transient, will-o'-the-wisp identity
anchors. As such, the college social system generates numerous threats
to the identity of the student. Threats to identity occur fram other
social systems as well, but Madison believed "college often provides a
massive, organized assault upon the fundamental basis of self esteem.'"3
It would reasonably follow then that the college social system should
present to the student a clearly defined set of goals and a system which
is clearly carrying out these goals in its day by day functions. Such
goals and functions should reflect a sensitivity of this system toward
these personality development needs of the student.

Martin Trow, ''Reflections on the Transition from Mass to Universal
Higher Education," as reported in Edward Gross and Paul U. Grambsch,
Changes in University Organization, 1964-71 (New York: McGraw-Hill Book
Co., 1974), pp. 1-2.

peter Madison, Personality Development in College (Reading, Mass:
Addison-Wisley Publishing Company, 1969), p. 3.

31bid. p. 1.
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The unprecedented expansion of higher education over the past two
decades has added another factor to the crisis in education today. With
the explosion of many new types of students has come greater emphasis on
vocational-technical education resulting in new types of institutions,
most notably being the commmity-junior colleges, with expanded curricular
programs that are more practical and remedial in nature. These institu-
tions now account for forty percent of all institutions of higher educa-
tion in the United States, accammodating approximately one~third of all
entering freshmen. With the new students bringing with them new and
more varied needs, the more traditional structures of colleges and
universities have been challenged as have the traditional goals.

Accompanying these new demands is the fact that higher education
is suffering today a severe deceleration of growth in enrollment, the
worst such slowdown in history, according to the Carnegie Foundation for
the Advancement of Teaching.l The report suggests that colleges and
universities cammot wait for action from public policy to solve their
problems created by this deceleration in growth. The Foundation made
two recommendations:

1. Analysis of the institution's present situation

and re-examination of plamming assumptions that
they may be patently involved for the institu-
tion's future, and

2. development of flexibility in the use of funds,

assigmment of faculty members, and use of space.2

Obviously, to follow these recommendations, institutions need reliable

means and tools for conducting an analysis and re-examination of their

Lyack Magarrell, 'Higher Education's Severest Slowdown,' The
Chronicle of Higher Education, 16 December 1974, p. 10.

21bid.
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goals and practices. Accurate and pertinent data would be essential to
any meaningful evaluation of an institution, especially prior to any
decisions for change or reassessment of resources are instigated. The
very survival of many higher educational institutions is dictating the
necessity for these institutions to conduct self studies on a comprehen-
sive level. The above mentioned foundation report included a survey of
administrators in some 1200 institutions. One administrator out of every
ten believed that his institution would undergo radical change in the
next five years which would inwolve such decisions as merger, consoli-
dation, or closing.]- Encapsulated in a society that is suffering from
severe inflationary problems, most colleges and universities are facing
the difficulties of inadequate financial support. As same institutions
are having to close due to inadequate financial resources, others are
facing the problems of rising tuition and living costs for students, the
lessening of salary increases for teachers and other support persommel,
and a decrease in the ability to provide '"frills" in education. This
economic stress is forcing many institutions into programs of reorgani-
zation, retrenchment, and cutbacks in many campus programs.

Statement of the Problem

As an institution of higher education struggles with these problems
stated in the preceding pages, that college or university which is able
to know what its goals are and allow these goals to determine institu-
tional practice priorities, will be able to deal with these problems
with more certainty. This leads directly to the problem for this study

which is expressed best in the question; what are the relationships

Imiq.
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between the perceived importance of institutional goals and the perceived
emphasis given to institutional practices or functions in a private, four-
year college in Oklahoma? The writer proposes to study the congruence
between perceived institutional goals and perceived institutional goal
practices among the participants sampled from the administration, faculty,
and students. The following questions will be investigated:

1. What agreements or differences exist concerning the perceived
importance of goals of the college among administrators, faculty, and
students?

2. What agreements or differences exist concerning the perceived
emphasis of practices or functions of the college among administrators,
faculty, and students?

3. What relationships exist between the perceived importance of
goals and the perceived emphasis of practices or functions in the college?

Definition of Terms

The following terms are significant in commection with this study.
Several of the definitions are consistent with those used in previously
mentioned studies of institutional goals and practices. Other definitions
are particular to the institution studied, Oklahoma City University.

Institutional Goals: In this study, goals refer to the non-

operational future states of Oklahoma City University as perceived impor-
tant by administrators, faculty, and students limited to the twenty goal
states of the Institutional Goals Inventory (I.G.I.) quantified by the
mean ''is" scores.

Institutional Practices: The degree of emphasis given to actions

and practices of the organization as perceived by administrators, faculty,

and students, and which tend to operationalize the twenty I.G.I. goal
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areas, quantified by the mean scores on the I.F.I.-0.U.M.

Congruence: The degree in this institution to which the perceived
importance of goals (I.G.I. scale scores) and the perceived practices
(I.F.1.-0.U.M. scale scores) are correlated.

Perception: A rating of personal judgment given a goal statement
on the I.G.I. concerning its importance or a practice statement on the
I.F.1.-0.U.M. concerning its emphasis by an administrator, faculty member,
or student.

Consensus: The agreement or absence of significant variance be-
tween and among administrators, senior and junior faculty, upper and lower
division students, graduate students, and law students on goals and practices.

Administrators: The non-teaching employees at Oklahoma City Univer-

sity at the department chairperson rank or above.
Faculty: All fulltime undergraduate teaching employees during
the Spring semester, 1975.
Junior Faculty: Faculty members holding the rank of Instructor or

Assistant Professor during the Spring semester, 1975.
Senior Faculty: Faculty members holding the rank of Associate

Professor or Professor during the Spring semester, 1975.

Students: Those persons at Oklahoma City University who were
currently enrolled (Spring semester, 1975) in three or more courses
(classified as full-time) and who have completed a minimum of four courses.

Lower Division Students: Students who have successfully completed

no less than four and no more than sixteen courses prior to the start
of the Spring semester, 1975.
Upper Division Students: Students who have successfully completed

seventeen courses or more prior to the start of the Spring semester, 1975.
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Graduate Students: Students who were enrolled (Spring semester,

1975) in any one of the three master's degree programs.
Law Students: Students who were enrolled (Spring semester, 1975)
in the law school.

Hypotheses
The research hypothesis for this study is: There are relationships

between institutional goals and institutional activities as perceived by
significant participants. Specifically, among upper division students,
administrators, senior faculty and junior faculty, there are perceived
congruences between goal intentions and perceived goal practices of a
private four-year college.

The following null hypotheses to be tested are:

1. There is no significant difference in perceived goal importance
among administrators, senior faculty, junior faculty, upper division stu-
dents, lower division students, graduate students and law students as
measured by the Institutional Goals Inventory (I.G.I.)

2. There is no significant difference in perceived practices
emphasis among administrators, senior faculty, junior faculty, upper
division students, lower division students, graduate students and law
students as measured by a modified form of the Institutional Functioning
Inventory (I.F.1.-0.U.M.)

3. There is no significant relationship between perceived goal
importance (I.G.I.) and perceived practices emphasis (I.F.I.-0.U.M.)

In testing hypotheses 1. and 2. it will be necessary to establish
whether there is concensus on the goals and the practices of the institu-
tion before the third hypothesis can be tested. It is the third hypoth-

esis which is the most central to this study.



Significance of the Study

According to John Corson, ''the key problem of university governance
in the mid-70's is to determine what changes in traditional structure and
processes need to be made to better adapt prevailing organizational forms
to the unique characteristics of the academic enterprise and to adjust
to a changed environment and to fundamental changes in the academic
enterprise.”l Any studies which can provide significant data concern-
ing institutional goals and practices and the relationships between the
two should provide valuable assistance to the practicing administrator
in facing the above problems and changes in university governance.

Gross and Grambsch set forth the concept that in seeking to define
an institutional goal it is necessary to study both the intentions and
the activities of an institution.2 However, this concept was never
tested by them nor has this concept been tested in a higher educational

setting prior to the recent coordinated study conducted at the Center for

Studies in Higher Education in 1973 and 1974, at the University of Oklahama,

Norman, Oklahoma. These studies advanced the need for more such studies
to provide additional information on the viability of the concept just
mentioned. It is the objective of this study that it will help to
clarify the organizational goals concept and help provide information
that can give further insight into the differences among persons as to
how they perceive the educational institution and its practices. Fram

this information could emerge a clearer picture of the goal structure of

Liohn J. Corson, '"Who Runs Our Universities, and How?" The Chronicle

of Higher Education, 16 December 1974, p. 10.

2Edward Gross and Paul V. Grambsch, Changes in University Organiza-
tion, 1964-1971 (New York: McGraw-Hill Book Company, 1974), pp. /-Ll.
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the institution upon which important decisions could be based.

Institutions of higher education in the United States are viewed
as social organizationsl which are goal directed, and as such are going
somevhere. They are also viewed as subsystems of a larger society thus
meant to reflect something of this larger society, particularly through
those persons involved in the institution. It appears additionally impor-
tant for the institution to be able to distinguish just ". . . whose
point of view is being recognized--society, the customer, the investor,
the top executives, or others."2

Higher education institutions are inwvolved in a process of re-
evaluation due to the varied reasons preciously discussed. The more
clearly an institution can discern its goals, the better it can put them
to use in formulating guidelines for decisions, for utilization and
allocation of resources, for developing policies, and for establishing
effective evaluation techniques and programs upon which institutional
plaming can be developed. The practicing administrator in these insti-
tutions needs this kind of information to lead the institution through
these difficult problems and changes.

Richard Peterson's study of 116 institutions of higher education
in California revealed a substantial homogeneity or existing similiarity
among the component institutions in the public sector with institutional

diversity and specialization existing more clearly in the private sector.

lJacob W. Getzels, James M. Lipham, cna Roald F. Campbell,

Educational Administration as a Social Process (New York: Harper & Row,
Publishers, 1968),p- 157,

Xharles Perraw, Organizational Analysis: A Sociological View
(Belmont, California: Wadsworth Publishing Co., 1970), p. 134.
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In addition the smaller, church-related colleges and universities

more clearly identified their goals than the larger, more complex

1 Therefore, these smaller institutions might present

institutions.
a more yielding subject in which to study the relationships between
goals and practices within a single institution.

Furthermore, it is the small private college or university
that is struggling for economic survival in the growing battle for
operating finds and for students. Those institutions which more
clearly identify their purposes for existing, emphasizing their
uniqueness, seem to be the ones surviving. Additionally, this re-
searcher has a strong personal commitment to and interest in the
small, church-related institution, particularly the Methodist-related
colleges. As an ordained minister in the Methodist Church moving into
higher education administration, this writer chose Oklahoma City
University, a private, Methodist-related institution for this study
based upon the reasons just mentioned. Also, Oklshoma City University
(0.C.U.) was chosen because it is a small institution which has ex-
hibited some difficulty in dealing with the problems of student en-
rollment and financial constraints. The institution was begimming a
five-year self-study to help clarify its goals and purposes in an
effort to distinguish better its own uniqueness and to deal more ef-
fectively with the problems with which the university was confronted.
As such, 0.C.U. represented a smaller, church-related institution
that would make a yielding subject to study the relationships between
goals and practices. An added advantage was the receptiveness of the
Administration and faculty toward such a study.

1Rid1.ard E. Peterson, Goals for Califormia Higher Education: A
Survey of 116 College Comnmmities. (Berkeley: Educational Testing
Service, March, 1973) p. 170.
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Delimitations

This study is limited to a sample of administrators, faculty and
students, full-time with the institution, and to one particular institu-
tion which is a four-year private, denominational university. Generaliza-
tion to other four-year colleges and umiversities is limited. The results
could be used in follow-up studies which deal with camparisons between
institutions. In addition, the results of the study are limited to
the general time period in which the study was conducted as the data
collected were reflections of the perceptions of persons with the institu-
tion at that time.

The subjects in the samples from seven groups will all be on-campus,
persons, full-time with the institution. There are some limitations in~
volved in depending upon the perception of these significant individuals
sampled, since personal judgements were involved. However, the study was
strengthened in this area by testing group perceptions on both goal inten-
tions and goal practices.

The instruments used in this study did not cover all possible
areas of goals and fimctions of the institution as perceived by the
participants. It is possible that other significant relationships exist.

The results of the study are limited to interpreting the descriptions
of the statistical relationships between two dependent variables, goals
and goal practices, as represented in broad areas. This was not a study
of causal relationships between the variables, nor the effect one variable
may have on the others. Any such inferences related to the findings could
only be speculative.

Organization of the Study
This study is organized into five chapters. This chapter has dealt
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with an introduction to the study, a statement of the prcblem, definitions

of specific terms pertinent to the study, the hypotheses statement, the
significance for the study and its limitations. Chapter II deals with a
review of the literature pertinent to the study, and the resultant
theoretical framework formed about the study from several significant
views of organizations. There is a discussion of the relevance of per-
ceptual studies followed by a summary statement of the chapter. The
basic design of the study is discussed in Chapter IIT with attention
given to discussion of the institution studied, Oklahama City University,
and its population and the sample drawn. Further discussion deals with
a description of the instruments used in the study, the procedures for
collection of the data and data analysis of the data. In an effort to
deal with the problem statement questions, attention was given to an
organized presentation of the data and analysis. Chapter IV contains

an orderly and systematic presentation of the data campiled along with

a statistical analysis of the data. A summary review statement of the
study begins Chapter V leading into a discussion of the findings, conclu-
sions t?at have been derived fram the analysis of these findings and recam-
mendations for further study.



CHAPTER IT

Review of Related lLiterature

Historical Perspective

Man is a being whose behavior has purpose and that behavior is
usually governed by activities that are designed to achieve goals. Man
is also a social being, working in groups designed to accomplish goals
too large for him to achieve alone. These groups have very visible
structures organizing their behavior to achieve these goals more effec~
tively. Educational institutions are among man's most developed social
organizations which reflect man's purposive behavior through activities
designed to achieve goals. Institutions of higher education are highly
developed social organizations designed to achieve a variety of goals
for man's society, central of which is the goal of the well-educated
person, who can function with a significant degree of purpose and produc-
tivity in society.

An organization's existence can be justified primarily by its
orientation to a set of goals, and it is continually judged by how
successfully it attains those goals. It would follow then that a signif-
icant body of written material, based on sound research, dealing with
goals, goal definition, goal accomplishment, and goals related to functions
would exist. A review of related literature on organizations in general

and organizations of higher education in particular reveals that until

17
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recently the literature seemed to take the concept of organizational
goal for granted.

At the turn of this century Frederick W. Taylor investigated the
effective use of human beings in industrial organizatticmsl by applying
the principles of scientific mamaganeﬁt.2 He set for himself the task of
developing a general theory of organization through a study of the inter-
action between persons and the enviromment created by organizat:'.c:ns.3
His study was an analysis of administrative procedures which made use of
both persons and materials in order to attain the objectives of the organi-
zation. This began a move toward studying organizations from different
perspectives, models, and theories, all of which took for granted that
organizations were goal directed, but focused little attention on the
direct study of goals, expecially as they were related to organizational
functions with any degree of congruence.

R. M. MacIver in 1936 studied commmities and the associational
ties that bind members to one another not only because of the intrinsic
value these ties hold for the person, but also because that person can
obtain some end or goal which is unattainable without such association.’
Thus, the value of belongingness, companionship, likeness, etc. are most
important needs to individuals. By contrast, in formal organizations

the setting of goals and goals attaimment has priority over all other

Lyames G. March and Herbert A. Simon, Organizations (New York:
John Wiley & Sons, Inc., 1958), p. 12.

?‘Jacob W. Getzels, James M. Lipham, and Roald F. Cambell, Educa-
tional Administration as a Social Process (New York: Harper & Row,
Publishers, 1968), p. 23.

3March & Simon, Organizations, pp. 12-13.

“R. M. MacTver, Commmity(London: Macmillan & Co., Ltd., 1936),
pp. 7-10.
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problems. 1

The existence of these organizations is justified primarily
by an orientation to a specific set of goals and is judged by how success-
fully such goals are achieved. All too often the organizational goals
conflict with or do not take into account the important needs of individ-
uals in the organization. Still in spite of the great amount of study
and research given to formal organizations, little attention has been
given to the study of goals and to developing any clear definition of
what is meant by a goal.2

As further study developed, it was essential that a distinction
had to be made between the private goals of the individuals and the
corporate goals of the organization. Etzioni defined an organizational
goal as "a desired state of affairs which the organization attempts to
realize."3 He did not define just whose state of affairs is to be desired.
The private goal of an individual may clearly involve a future state he
desires for himself that is quite distinguishable from a future state the
individual desires for the organization as a Wl'lole.4

Even though this latter idea comes closer to an organizational
goal, it still is an individual's wish which may not correspond to the
organization's wish (goal), and there could be as many of these wishes

as there are persons in the organization, with few being in agreement.

ITalcott Parsons, et al., (eds.), Theories of Society (New York:
The Free Press of Glencoe, Inc., 1961), pp. 38-4l.

ZHerbert Simon, ''On the Concept of Organizational Goals,' Admin-
istrative Science Quarterly, Vol. 8 (1964), pp. 1-22.

3Amitai Etzioni, Modern Organizations (Engleweed Cliffs, N.J.:
Prentice-Hall, Inc., 1964), p. b.

4Da.rw:i.n Cartwright and Alvin Zander (eds.), Group Dynamics
(Evanston, Ill.: Row, Peterson & Company, 1953), pp. 308-311.
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In the light of these differences, the question looms rather dominant as
to how one is to determine an organization's goals. In very small organi-
zations the problem may be a simple one in that the organization reflects
the personal goals of the top man or owner. However, in more complex
organizations there are many people who will hold positions of influence
in the organization and on its goals.l It appears certain that goals do
exist in the minds of most people and these personal goals are not the
Same as organizational goals, as the person may desire different things
for the organization and for himself. Still, it seems relevant that
one kind of evidence to determine the nature of an organization's goals
would involve the perceptions of particular individuals in the organiza-
tion as to what they thought the organizational goals Were.2
Soon studies began to describe goals as the linkages in the relation-
ship between an organization and the situation (the societal environment)
in which it exists, a subsystem of a larger system.3 Focus was on the
output of one organization which became the input to another on to complex
inter-relationships among many organizations, and the influence effect
these have in determining the goals of organizations. Indeed, the question
then arose as to which outputs or by-products are the goals of ‘the
organization. It is obvious these concepts all bear upon a definition of

goals. A significant warning was sounded by Etzioniwhen he criticized the

1Richard Cyert and James G. March, A Behavioral Theory of the Firm
(Englewood Cliffs, N.J.: Printice Hall, Inc., 1963), Chapter 3.

25 dward Groww and Paul U, Grambsch, Changes in University Organiza-
tion, 1964-1971 (New York: McGraw-Hill Book Company, 1974), pp. 10-11.

3Talcott Parsons, "A Sociological Approach to the Theory of Formal
Organizations," Structure and Process in Modern Societies (New York:
The Free Press of Glencoe, Inc., 1960), Chapter 1.
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goal approach to the study of organizations as being too limited. To
define an organization solely in terms of its goals and to judge its
effectiveness in terms of its degree of success in obtaining these goals
is to doom the investigation to disappointment and possibly even pessimism.
One must settle for less than what he hopes for, especially organizational
executives who ususlly have high hopes for successful goal achievement .1
Nevertheless, this warning of lowered goal expectations does not reduce
the importance of goals in organizations.

Parsons continued to assert that "primacy of orientation to the
attainment of a specific goal is the defining charteristic of a social
orga*ru'zation.“2 He goes on to state that unless organizations attain the
goals that they have set for themselves, they cammot survive. Perrow
added further strength to the importance of goals by stating that goals
provide a key to an organization's behavior and character, as well as

3 One such entry

providing a quick conceptual entry into the organization.
process into the organization comes about when a general purpose or goal
for an organization is stated, then one can identify the tasks within the
organization necessary to achieve that purpose. These tasks become the
means toward the end. Many of these tasks are directly related to the
achievement of the goal, but many are not. Many tasks involve activities
which may not even make an indirect contribution to goal achievement,

but are essential to the social atmosphere in which many persons are

1Etz:i.oni, Modem Organizations, pp. 16-19.

2Parscz:xs,"'A Sociological Approach to the Theory of Formal
Organizations,' p. 7.

3Charles Perrow, "'The Analysis of Goals in Complex Organizations,"
American Sociological Review, 26 December 1961), pp. 854-866.
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working together. Bales found that a person's task-oriented labors
directed toward goal achievement were more productive when attention was
also given to the satisfaction of various kinds of personal needs of the

workers. 1

Therefore, not only must attention be directed toward activi-
ties which are directed toward goal attaimment, but also to those activi-
ties which are essentially concerned with maintaining the system itself.
This then suggests that there are two different kinds of goals in organi-
zations. First, there are goals which are directly related to the output
of the organization and can be called output goals. Second, there are
those goals which are directly related to the maintenance activities of
the organization and can be called support goals.?‘

As has been previously stated, theorists claim that goals are
central to the study of organizations, even though little research has
been conducted in this area, especially the dimension of the relationship
of institutional goals to the practices or functions of that institution.
This research scarcity may be due to the absence of any clear classifi-
cation structure of goal theories as present theory models appear to
overlap into the characteristics of other models. Still, any under-
standing of institutional goals can be enhanced by a study of sewveral
mainstream models.

First, there is the traditional goal model which identifies goals

as mainly forecasting and plamning elements. It is against these that

LRobert F. Bales, "Task Roles and Social Roles in Problem Solving

Groups,'' Eleanor Maccoly, Theodore M. Newcomb, and Eguene L. Hartley
(eds.), Readings in Social Psychology (New York: Henry Holt and Company,
Inc., 1958), pp. 437-447

2Gross and Granbsch, Changes in University Organization, 1964-1971,
pp. 13-15.
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organizations measure their success to the degree of attaimment of these

goals. 1

However, Etzioni is also the very theorist who states that organ-
izations ordinarily do not reach their goals resulting in a low effective-
ness evaluation. This is the major weakness of this model.

A second model identified by Etzioni in this same work is what he
calls the cultural systems model. In this model, organizations do not
evaluate their effectiveness in relationship to their own goals and
their degree of attairmment, but instead, they compare themselves with
other organizations, mainly in terms of structure, activities, resources,
etc. This comparison involves even those activities which appear unrelated
to the organization's goals directly, but which may in fact greatly
influence same specific goals.2

A third significant model is one developed by Parsons through his
theories of system survival, a theory which emphasized the importance an
organization must place on solving four system problems--adaptation,
goal-attainment, pattern maintenance and integration--in order to sur-
vive.3 Important also is Simon's multiple goals theory which postulates
the notion that the organizational goal emerges from a decision situation

which has been acted upon by a set of constraints.4

Simon's theory falls
into the broader category of goal theories identified as behavioral goal

concepts. This is one of the two goal theories cited by Hill and Egan,

lEtzic:»ni, Modern Organizations, p. 9.

&

21bid.

3ralcott Parsons, "'A Sociological Approach to the Theory of Formal
Organizations," Chapter I.

ZIHerbert Simon, '"On the Concept of Organizational Goals,"” pp. 1-22.
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the other being the holistic goal ooncept.l These have been set forth as
alternatives to the traditional theories. The behavioral theories place
stress upon the role of persons within the organization realizing that
any examination of the behavioral processes in any system must consider
the cognition, perception, beliefs and knowledge of the individuals in
that system. Contrastingly, the holistic appiroaches view the organization
as a unified collective in action. These approaches are characterized
as an organization with clearly defined goals, operationally seeking to
accamplish these goals through rational behavior, in an external environ-
ment that continually creates the need for such action. Thompson extends
this approach as he views goals as a way of reaching out to the emviron-
ment, managing it, and reducing the uncertainty.2

Organizations have been the focus of a great deal of study,
research and theorizing. The goals and vractices of organizations have
received varying degrees of intensity of focus, though there is still
an absence of reflection on the relationship between the two. Still at
no time in history have organizations of higher education received such
forced pressure to state their goals.

In 1962, Nevitt Sanford proposed the idea that

objectives can be studied. . . that goals ought to be

the objects of continuing study. . . it is one of our

tasks to study these goals, discovering what we can do

about. . . their origins. . . means through which they
may be reached and their consequences. . . (and) who

]Walter A. Hill and Douglas Egan, Readings in Organizational Theory
A Behavioral Approach (Boxton: Allyn and Bacon, Inc., 1968), pp. 72-79.

2James D. Thompson, Organizations in Action (New York: McGraw-Hill
Book Company, 1967), p. 23.
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has what desires in what times and circumstances.l
However, Peterson's research led him to state that, ''There has been
rather little research by social scientists on the topic of higher edu-
cation purposes, and that which has been done has dealt chiefly with
college goals as they are perceived by different groups, with little or
no attention given to real or operative goals, or the origin and conse-
quences of institutional goa.ls."2
In 1964 Edward Gross and Paul Grambsch conducted a study of
university goals which involved a questiommaire survey of 68 American

3 Their research format required them to develop an instru-

universities.
ment which could be self-administered and provide for them data on
university goals. The study took into consideration the necessity for
sampling the breadth of institutions in the United States as well as
seeking an adequate geographical scatter. The instrument consisted of
47 goal statements which were rated in terms of present and preferred
importance of the goal. It was a perceptual study administered to
faculty and administrators. Being consistent with their own goal theory
of institutions of higher education, both output and support goals were
included in the instrument. At this time, this was the most significant
empirical study of institutional goals in higher education. The rate of
return for this study was fifty-one percent for faculty and forty percent

for administrators. Results of the study indicated that differences

]‘Nevitt Sanford, (ed.), The American College, quoted in Richard E.
Peterson, The Crisis of Purpose: Definition and Uses of Imstitutional
Goals (Princeton, N.J.: Educational Testing Service, 1970), p. 6.

2Petemon, The Crisis of Purpose, p. 6.

3Grcss and Grambsch, Changes in University Organization, 1964-1971,
p. 15.
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between faculty and administration rankings of the goals were small and
there was a relative lack of importance attached to student-related gc.\als.1

A significant problem which faced Gross and Grambsch in formulating
the study instrument was in devising a way to ask questions about both
output and support goals so that the participants could give reliable
responses in written form. Indeed, how could they measure whether a goal
was a present reality and how could they measure its importance? Two
elements were deemed necessary. In the eyes of the participants just
what is the organization trying to do--its intentions--and through actual
observation, what are participants in fact actually doing--its activities.2
General thought about goals included the belief that goals can only be
defined when a positive relationship exists between intentions and
activities. Gross and Grambsch assumed this relationship based on the
fact that the participants were actual full-time employees in the insti-
tutions studied. This has brought the criticism that because of this
assumption, the Gross and Grambsch study lacked the vital step of study-
ing the activities along with their study of intentions and then defining
the relationships between the two.3

Other studies soon began to appear on the scene. In 1968 a group
from the Bureau of Applied Research at Columbia University in New York City™

lPeterson, The Crisis of Purpose, p. 6.

2Gross and Grambsch, Changes in University Organization, 1964-1971,
pp. 16-21.

3Robert Lymm, An Investigation of Institutional Goal Congruence:
Intention and Practice in a Private Four-Year College (Ph.D. Dissertation,
University of Cklahoma, 1973), p. 88

Ypatricia Nash, ""The Goals of Higher Education--An Empirical
Assessment,'’ Mimeographed (New York: Bureau of Applied Social Research,

~ON

Columbia University, 1968), p. S.
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surveyed the academic deans of every college in the United States. The
instrument used was a set of 64 goal statements asking the dean to indi-
cate the extent to which his institution emphasized each goal. The
results from this study demonstrated that same goals are emphasized
universally even though it also pointed out that different goals exist
for different types of institutions. However, the most significant result
of this study was that through factor analysis, the inter-relationship
among the goals was such that five broad goal factors could be identified:!

(1) Orientation toward Research and Instruction

(2) Orientation toward Instrumental Training

(3) Orientation toward Social Development of Students

(4) Democratic Orientation

(5) Orientation toward Development of Resources

In 1969 the Danforth Foundation sponsored a study which used a
shortened and revised form of the Gross-Grambsch qu:est:'.orrn.aivre.2 It was
administered in 13 private liberal arts colleges and one private junior
college to a sampling of faculty, administrators and students. This study
is the first evidence found that included students as participants. The
results showed that strong emphasis was placed on teaching and student-
oriented activities, little emphasis on research and related activities,
and that governance togkon the direction many of the desired changes
should take.

Also, in 1969, Warren Martin, in his interview and questiomnaire

l1bia.

2Danforth News and Notes (St. Louis: Danforth Foundation, 1969),
Vol. 5, No. 1.
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study of the institutional character of eight colleges and universities
found little serious concern about institutional goals in these institu-

tions.1

Entering students knew little about their institution's philos-
ophy and most of the faculty reported a lack of emphasis on institutional
objectives in discussions with them when they were considering joining
the faculty of their institutions. One substantial diffenence was noted
between the newer, more immovative colleges which gave more emphasis
to objective discussions among the faculty and the older, more conventional
colleges which gave considerably less emphasis to these discussions.

In 1971, Philip Swarr made use of the Gross and Grambsch question-
naire in a study of four public undergraduate institutions in New York.
He compared his study results with the Danforth study and the earlier
Gross and Grambsch study. As the other studies had used the rank order
techmique for analyzing data, Swarr used mean scores in his analysis,
demonstrating more statistical strength in his analysis.z Also, in 1971,
using a new instrument developed at the Educational Testing Service called
The Institutional Goals Inventory, Norman Uhl directed a study of higher
education in Virginia and the Carolinas. This study, conducted under the
auspices of the National Laboratory of Higher Education, was administered
to selected administrators, faculty, students, and members of the commmity
at five dissimilar institutions of higher education. Successful use was

made of the Delphi Technique to encourage comvergence of institutional

1W.B. Martin, Conformity: Standards and Change in Higher Education
(San Francisco: Jossey-Bass, Inc., 1969), p. 97.

2Philip Swarr, ''Goals of Colleges and Universities as Perceived
and Preferred by Faculty and Administrators,' Umpublished Report (Cortland,
New York: Office of Imstitutional Research, State University College, 1971),
p. 52.
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goals, as in fact the participants' responses tended to move toward the
mean score in each goal area. A significant factor in the study was
that the instrument used proved to do just what it was designed to do,
even though same areas for revision were clarified.] This instrument was
the first single questiommaire that would identify the most important
goals for colleges and universities in general as seen by both on-campus
and off-campus groups. It was the result of 18 months of study by a
task force of the Educational Testing Service in which extensive litera-
ture reviews were conducted and close review was made of the empirical
studies mentioned previously in this chapter, especially the studies of
Gross and Grambsch (1968), Sieber and others (1968), and the Danforth
Foundation (1969). Also studied were statements of higher education
goals made by boards of higher education, inter-university groups, and
social philosophers. The final form of the instrument contained 18goal
areas identified through 105 goal statements.? This was the form used in
the study of the five institutions in the Carolinas and Virginia. A
revised form of this instrument was used in a study the following spring
(1971) involving 1300 faculty and students at ten colleges and universi-
ties on the West Coast.3

Using these two studies, and the instruments used, as preliminary,
experimental pilot projects, a final revision of the I1.G.I. was constructed.
It consisted of 20 goal areas identified through 90 goal statements (the
same form as used by this writer in this study). This final form of the

1Norman P. Uhl, Identifying Institutional Goals (Durham, N.C.:
National Laboratory for Higher Education, 19/1), p. 49.

21bid., pp. 6-7.

3Richard E. Peterson, College Goals and the Challenge of Effecti-
veness (Princeton, N.J.: Educational Testing Service, 1972), p. 3.
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instrument was used in an extensive study of 116 institutions of higher
education in California, involving nearly 24,000 individual participants. 1
Though the Joint Committee supervising this study did not consider the
I.G.I. as an ideal instrument, they did realize that the range of possible
goals of higher education, considered by the committee as the important
goals, was covered by the instrument. In addition, the I.G.I. had the
potential for reasonably rapid, efficient, and uniform polling of beliefs
about institutional goals. Also, the I.G.I. had been constructed to its
present form on studies which were not as extensive and large-scale as the
California study. The resulting data could be used as norms, in reliabil-
ity and validity analysis (presented later in Chapter III of this study)
for other studies of the instrument.

The inventory was administered to faculty, students (upper division,
undergraduate and graduate students), administrators, chancellors, regents
and commmity people. The results pointed to certain goals, such as

Intellectual Orientation and‘—Commmigg, were rated very high by most all

of the participants. Likewise, other goals were rated fairly consist-
ently as very low importance goals, such as Traditional Religiousness

(in the public sector), Social Criticism, Social Egalitarianism (except

in the commmity colleges), Off-Campus Learning, and Accountability/

Efficiency. As would be expected, some goals were noted high by one
segment and low by another, such as Advanced Training (high by the

university segment), Vocational Preparation (high by the commmity

colleges), and Individual Personal Development (high by the private

]'Richard Peterson, Goals for California Higher Education (Berkeley:
Educational Testing Service, March 1973), pp. /7-10.
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colleges) .l Of interest to the study were the results that found the
commmity people and the students in more agreement on certain goals
than were the faculty and administrators, while the data also revealed
the students and off-campus citizens less clear as to what should and
should not be important.

As stated previously, the literature revealed very little interest
in correlating institutional goals and institutional functions or practices.
In a questiomnaire and interview study of the institutional character
of eight colleges and universities, Warren Martin sought to compare goals
and practices. His study primarily dealt with conformity and diversity
in higher education by examining stated purposes, programs and processes.
He found that generally there was little serious concern about institu-
tional goals. He gave as some of the reasons for this lack of interest
as faculty preoccupation with professional guilds, preoccupation with
day-to-day problems and pressures, and feelings of futility about ever
achieving real closure regarding institutional goals.2

An unpublished group study, into which the results of this study
can be integrated, at the Center for Studies in Higher Education, the
University of Oklahama, dealt directly with the relationships between
institutional goals and institutional practices. This coordinated study
investigated samplings from administrators, faculty and students in several
private and public four-year and two-year institutions, making use of the
instruments used in this present study. Data fram these studies revealed

various areas of both congruence and dissonance concerning the goals and

Ihid., pp. 158-163.

Zarren B. Martin, Conformity: Standards and Change in Higher
Education (San Francisco: Jossey-Boss, Inc., Pubiisners, .i96%), p. 16.
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practices of these institutions. One consistent recammendation was for
further, intensive studies to be undertaken, to provide more understanding
of this research area of higher educational institutions. The need for
better understanding of the relationships between an institution's goals
and its functions is essential.

Theoretical Framework

When the literature has been examined closely, the necessity for
studying organizations, particularly educational organizations, is apparent.
Simon and March underscore this by stating that organizations are important
mainly because people spend so much of their time in them.l In any study
underlying assumptions exist to form a framework of theory upon which the
study relies. This particular study is based upon the theories of several
writers and researchers in the general field of organizational study,
such as Talcott Parsons, Herbert Simon and Amitai Etizioni, as well as
a number of others particular to higher education. Appropriate attention
will be given only to the segments of these theories which deal directly
with institutional goals and practices.

Andrew Halpin sets forth the general idea that "a formal organi-
zation in the present sense is a mechanism by which goals samehow important
to the society or to various subsystems of it, are implemented and to
some degree defined."? This clearly links formal organizations and the
greater society tightly, as such organizations are a part of this greater
social system, whose support make the implementation of the organiza-

tion's goals possible. This implies the basic theory that organizations

Isimon and March, Organizations, p. 2.

2pndrew W. Halpin, Administrative Theory in Education (London:
The Macmillan co., 1970), p. -4.
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do have purposes, which are expressed in goal statements.

For Parsons, an organizational goal is the state of affairs which
the organization is seeking to realize. Thus, one cammot fully understand
an organization without a study of its goals. He goes further to declare
that goal attaimment becomes the central focus for the organization giving
direction to organizational activities. Some goals may be attained and
same may not. It follows that success or lack of success in goal attain-
ment becomes one of the major vehicles for evaluating an organization.l

Herbert Simon agrees that goals are critical to any detailed study
of organizational theory and administrative behavior.2 Charles Perrow
adds to this assumption the declaration that goals provide a real key
to an organization's character and behavior. It seems apparent that
these theorists, though approaching organizations from different view-
points, all agree that organizations do have purposes and are goal
orientated.

Simon points to the fact that organizational goals characteris-
tically are dynamic and changing. This can be viewed over time especially
in higher educational institutions as they adapt to the changing values
of society and the role which that society demands these organizations
perform.4
were highlighted with attention to the resultant demands these changes

In the first chapter several areas of rapid societal change

1Talcott Parsons, Structure and Process in Modern Societies
(Glencoe, Illinois: The Free Press, 1960), pp. 16-18.

Zierbert A. Simon, "On the Concept of Organizational Goals,"
Administrative Science Quarterly, 9 (June, 1964).

3tharles Perrow, Organizational Analysis: A Sociological View
(Belmont, Calif.: Wadsworth Publishing Co., 1970), p. 171.

“Simon and March, Organizations, p. 5.
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are making on higher education's role. For many institutions to survive,
purposive changes have to be made to remain relevant and viable with
their clients. The conceptual change from education as a privilege for
the elitist few to being a right for the masses has brought the '"new"
student to higher education with new and different demands.

These demands and changes create the atmosphere that results in
organizations, especially in higher education, legitimately serving
multiple goals, often at the same time. This Simon believes very clearly,
even to the point that in large complex organization, the goals can be in
conflict creating serious organizational problems. Such situations call
for constant study of an organization's goals with focus on goal attairment.

However, attempts to evaluate an organization upon the basis of
goal attaimment alone have been ineffective as have the evaluative
methods.l Etizioni believes that goals usually are not reached which
then leads to the judgment that the organization is ineffective. He
believes that an organization must be evaluated in terms of other similar
organizations and the activities within that organization. When the
activities and their processes are examined, the goals of an organization
will soon become apparent. Areas in which this is clear are the alloca-
tions of resources and the assignment of persommel, both of which may
differ from the stated goals. Simon changes the emphasis by stating that
the goals of an organization can only be determined through inference
made by observing the organization's decision-making process.2 This

means that that future state toward which the organization is moving can

1‘Etzioni, Modern Organizations, pp. 14-19.

2Herbert Simon, Administrative Behavior (New York: The Free
Press, 1945), p. 112,
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only be determined by seeing what is actually happening at the institu-

tion. Often these activities and the purposes implied differ from the
stated goals of the organization.

Warriner discovered this in a study in 1965 in which he found that
the goals of an organization were not always congruent with the practices
of the organization.l However, Etzioni in 1961 had already stated that
the actual goals of an organization will not necessarily be congruent
with the stated goais. 2 These statements clearly indicate the complex
problem for an organization which establishes written objectives it seeks
to accomplish, but confronts the tasks of day-by-day operations that set
in motion all that is necessary for goal accomplishment. Higher education
institutions, with their variety of programs and multiplicity of persons
involved, are prime examples of this problem. As with any complex
organization, the purposes of institutions of higher education are best
achieved both by defining and by implementing the objectives of the college
or university. This implies that these objectives for educating students
are best achieved if the desired ocutcomes for students are clearly
specified. Therefore, "if these objectives are to permeate the file
and work of the institution, they must be though through and accepted
as a basis for action by those who compose the J'.nstitution.3 This is

especially true of those colleges and universities which have diverse,

1Charles K. Warriner, '"The Problem of Organizational Purpose,"
Sociological Quarterly, VI, (Spring, 1965), p. 140

2E‘.tz:I.on:i., A Comparative Analysis of Complex Organizations on
Power, Involvement and Their Correlates (New York: The Free Press of
Glencoe, 1961), pp. 10-13.

3Algo D. Henderson and Joan G. Henderson, Higher Education in
America (San Francisco: Jossey-Bass, Publishers, 1974), p. 40.
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multiple programs. Additionally, these institutions must be able to

articulate their unique goals in ways that are understandable and mean-
ingful to their constituencies and other supporters if they are to
expect continuation of the support necessary for survival.

The above theories have particular relevance with regard to the
student in that every student who ever attends college undergoes some
impact from that experience. Educational institutions are organizations
which do have impact upon their own participants as well as the society
it serves. The purposes of the institution are central to that impact,
especially in relation to the degree these purposes (goals) are reflected
in its practices. Extensive research by Kermmeth Feldman and Theordore
Newcomb has demonstrated that over a four-year period, changes in several
characteristics have been occurring with considerable uniformity with
students in most American colleges and universities.l Of interest are
the findings that conditions for campus-wide impacts appear to have
been most frequently provided in the smaller, residential, four-year
colleges. This has been attributed to a clearer institutional identity,
relative homogeneity between the faculty and student body, and opportunity
for more continuing interaction among students and between students and
faculty. Of particular relevance to this study is the data that supported
the theory that the more incongruent a student is with the college environ-
ment in which he is living, the more likely he will withdraw.’ It would
follow then that the college which clearly articulates its goals and

1‘Kenm—zth A. Feldman and Theodore M. Newcomb, The Impact of
College on Students (San Francisco: Jossey-Bass, Inc., 1969), pp. 325-331.

21hid, p. 332.
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reflects these goals in its functions with a high level of congruence

could present an enviromment more easily evaluated by the student in his
selection process.

A major activity of a college is the setting of goals particularly
directed toward defining the types of relationships it desires for all
persans in this enviromment. Any change in these goals will require close,
intensive study, the results of which may alter the goals. The reality
of this theory is the fact that change takes place, change in perscmmel,
change in the greater enviromment and its needs, and change in teaching
methods and learning theories. The changes create the demand for new
definitions and new interpretation of goals. This creates a constant
problem for colleges and universities of frequent examination of goals
and practices.

Pertinent to this study is the Gross and Grambsch research which
first sought to deal with the problem of how an institutional goal can be
identified. They went to the people in the institutions themselves and
collected from them their perceptions of their institution's goals.
Recognizing early that an individual's personal goals may differ from
the institution's goals. Gross and Grambsch conducted informal inter-
views with administrators, faculty, and students and asked them to state
only what they thought their institution's goals were. In addition, the
researchers read extensively in literature about universities and reflect-

ed on their own experiences as university faculty menbers. 1

From this
extensive reading and interviewing, they compiled an original list of
47 goals, and then later refined the list of the 20 goals in the present

form of the I.G.I.

“Gross and Grambsch, Changes in University Organization, p. 25.
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Other theorists, such as Etzioni and Simon, hold that the goals of

an organization are best determined by close observation of the processes
or activities of the organization, particularly the decision-making

process,l involved in the allocation of resources and personnel assignments.
This implies that the functional, everyday operations of the organization

demonstrate more clearly the real purposes the organization is seeking to
achieve than written goal statements, as there often is a lack of con-
gruence between the two.

It would follow then that both the written goals of an organization,
or what this writer calls goal intentions, and the operational activities
of the organization, its practices, must be defined in order to develop
a clear study of organizational goals. In this study the organization
is an institution of higher education. This led the writer to select two
instruments for data collection, The Institutional Goals Inventory and
The Institutional Functions Inventory as modified by the University of
Oklahoma research group in 1974, both to be explained fully in Chapter III
of this study.

Sumary

From the review of the literature, it was noted that organiza-
tions have been the focus of a great deal of study, research, and theoriz-
ing. The goals and practices of organizations have received varying
degrees of intensity of focus. Organizations are purposive involving
groups of people working together to accomplish goals. Educational

institutions are complex, highly developed social organizations designed

lerbert A. Simon, Administrative Behavior, . 71.

2Etziom'., Modern Organizations, p. 7.




39
to achieve a variety of goals.

We have found that unitl recently little research by social
scientists has been conducted on higher education goals, with a more
notable absence of research on the relationships between the goals and
practices of these insitutions. This led to a series of studies which
focused mostly upon the goals of higher education institutions. Gross
and Grambsch have been the early ircsearchers on goals, but left the
questions concerning the relationships between practices and goals
largely unanswered. The need for better understanding of the relation-
ships between an instituticn's goals and its practices was essential.

The study of goals in higher education institutions can become
somewhat abstract if not theoretically based. The theoretical framework
for this study centered upon the theories of sewveral writers and researchers
such as Parsons, Simon, and Etzioni. Parsons stated that an organizational
goal is the state of affairs which an organization seeks to realize, and
the attaimment of a specific goal is the defining characteristic of the
organization. Simon agrees on the critical nature of the study of goals
in organizational theory, and adds the point that organizational goals
are dynamic and changing as organizations adapt to the changing values
in society. Etizioni added the dimension that real goals are best defined
by both the intentions and the practices of the people who comprise the
organization. He further discovered that the actual goals (as evidenced
in the practices of an organization) will not necessarily be congruent
with the stated goals, additionally confirmed later through studies by
Warriner.

Institutions of higher education, with their multiplicity of

programs and persons, are prime examples of this lack of congruence
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between goal intentions and goal practices. Still, educational institu-
tions are organizations which do have impact upon persons both in the
institution and society at large. The institutions purposes are central
to that impact, particularly as they are reflected in its practices.
Changes constantly take place creating ever new demands on colleges and
universities to make new definitions and interpretations of goals with

frequent examination of their institutional practices to reflect these

goals.



CHAPTER III

Design of the Study
The Institution Studied, Population and Sample

Oklahoma City University is a private, church-related insti-
tution that is located near the geographical center of Oklahama
City, the capitol of Oklahoma, an urban area with a population over
400,000. This setting provides for the campus commmity a great
variety of educational, social and cultural opportunities. Camposed
of the College of Arts and Sciences, the School of Music, the School
of Business, and the School of Law, the University provides for its
nearly 3,000 students a broad spectrum of courses. Unique in its
function is the University's dual role serving both as Oklahoma
City's University and the United Methodist University for the
Oklahoma area. Its student body is cosmopolitan, representing al-
most every state in the Union and a number of countries throughout
the world.l It is predaminately a four-year liberal arts institu-
tion with graduate programs at the master's degree level in education,
business, and music, and a professional program in law.

Another unique feature of this institution is its ''Great Plan
of Academic Excellence." This is an anbitious program begun in 1960
"designed to bring together a faculty of ocutstanding campetence, a

lGene:cal Bulletin, 1975-76, Oklahoma City University, p. 8.

41
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well qualified student body, excellent teaching facilities, and the
most advanced and immovative ideas in curriculum teaching methods "'
To assist in becaming "'a regional center of academic excellence,"
the University entered into an agreement with the Massachusetts
Institute of Teclmology. Since 1960 a faculty committee from M.I.T.
has served in an consultative capacity, reviewing periodically during
each year the progress of Oklahoma City University and exchanging
ideas with the 0.C.U. faculty and administration concerning the im-
provement of the academic progra'm.2

The subjects for this study were selected from the population
of administration, faculty and students in this institution. In
order to insure more knowledgable perceptions of the goals and
practices of the institution, only persons full-time with the in-
stitution were included as subjects based on the assumption that
those persons would be more familiar with the institution than would
part-time persormel.3 The subjects were divided into seven sub-
groups; administrators, senior faculty, junior faculty, lower di-
vision students, upper division students, graduate students, and
law students. These divisions were made based on this researcher’'s
interests in determining whether status differences influenced the

subjects' perceptions of the goals and functions of the institution.

lbig, p. 8.

2‘I‘h(—: Objectives of Oklahoma City University, reprinted in
the Appendices, clearly reflect its unique dual role and its in-
tention toward academic excellence.

3c. Robert Pace, College and University Enviromment Scales
Technical Mamual (Princeton, N. J.: Educational Testing Service,
1969), p. 12.
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Iymn's study of Oklahoma Baptist University in 1973 "'implied that
status was not related to geal intention or practice percepticn."l
However, further investigation was suggested.

Lower division students were those students who had complet-
ed successfully at least 15 semester hours in the institution, but
not more than 60 semester hours prior to the begimming of the spring
semester, 1975, in which the study was conducted. Upper division
students were those students who had completed sixty semester hours
or more in this institution prior to the beginning of the same
semester. The graduate students were those students who were en-
rolled full-time in any one of the three master's degree programs
in the College of Arts and Sciences, the School of Business or the
School of Music. The law students were those students enrolled in
the School of Law program leading to the degree of Juris Doctor
(J.D.).

The divisions within the faculty designated the senior
faculty as those persons who held the ranks of Professor or Associ-
ate Professor during the spring semester, 1975, in which the study
was conducted. The junior faculty were those persons who held the
ranks of Instructor or Assistant Professor during this same semes-
ter. This researcher followed Richard Peterson's suggestion con-

cerning the administrator's category selecting those persons whose

major responsibilities fall clearly in an administrative

Robert Lymn, An Investigation of Institutional Goal Con-
gruence: Intention and Practice in a Private Four-Year College
Ph. D. dissertation, the University of Oklahoma, 19/3), p. 144,
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area.l This included persons at the department chairmanship rank
and above. Peterson stated further that in smaller colleges as
many administrators as possible should be included, thus the heads
of other than academic departments were included, such as the Vice
President for Church Relations, the Vice President for Development,
the Chaplain, the Librarian and others. (Having expanded this sub-
group to include these other administrators still left the total
murber small enough to include all administrators in that sub-group
sample).

A list of all faculty and administrators was provided the
researcher by the administration. The list included twenty-seven
(27) administrators, thirty-nine (39) senior faculty and sixty-
seven (67) jumior faculty. It was decided to include all of the
administrators and senior faculty. From the junior faculty a ran-
dom sample of forty-five (45) was selected. Since the total student
body mmbered approximately three thousand (3,000), it was decided
to select a random sample of forty-five (45) from each of the four
student sub-groups. Peterson suggests that in smaller colleges a
total student sample of 100 to 150 will ordinarily be adequate. Even
though equal sample size is not required of a multiple analysis of
variance, a large difference in size will weaken the analysis and

increase the possibility of bias associated with equal cell sizes.?

]‘Richard E. Peterson, et al., Institutional Functioning In-
ventory Preliminary Technical Manual (Princeton, N. J.: Educational
Testing Service, 1970), p. 24l.

2George A. Ferguson, Statistical Analysis in Psychology and
Education (New York: MeGraw-Hill, Inc., 1971), p. 24L.
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Therefore,effort was made to acquire an adequate total sample in
the student sub-groups with interest in minimizing sample size
differences.

Methodology

A conference was held with the President of the University
to explain the study in detail and to gain permission to conduct
the study at this institution. The President later presented the
researcher's request to the faculty for their approval and co-
operation. This included the newly formed long-range plamming
committee, the chairman of which became the primary person with
whom the researcher worked in conducting the study.

Since the mmber of administrators and senior faculty was
small, only with the junior faculty was a random sampling necessary.
One significant problem with research using questiommaires is ac-
quiring an adequate mmber of responses, which fram other such
studies indicated that from 50 to 90 percent seems normal, depend-
ing upon follow-up teclmiques.1 To insure as much cooperation as
possible each administrator and faculty member was sent a letter
by the researcher explaining briefly again the study and dates on
which a complete questiomaire packet would be delivered and picked
up at each participant's office (Appendix A). A letter from the
University President supporting the study was included (Appendix A).
An 80 percent return was sought by the researcher in order to infer

valid generalization to the population. The above procedure was

1Richard E. Peterson, et al., Institutional Functioning In-
ventory Preliminary Technical Manual (Princeton, N. J.: Educational
Testing Service, 1970), p. 13.
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followed with a later follow-up letter to those persons who had not
responded (Appendix A) with several later visits at their offices
to collect the campleted questiomnaires.

There are several drawbacks in conducting questiomnaire re-
search, the primary one being the possible lack of response when
the research is conducted through the mail. Usually 60 percent or
higher returns are rare which render valid generalizations question-
able when the returns fall below approximately 80 percent, the goal
for this researcher. This procedure was not necessary with the
faculty and the administrators as they were all easily accessible
through their departmental offices. However, the student sampling
was not that accessible. The decision to follow the suggested guide-
lines for administering the Imstitution Goals Inventory as set forth
by Peterson! seemed most feasible. The most satisfactory method
suggested the careful selection of from five to ten classes or
sections which would present a good cross-section of students. Pur-
suing this suggestion led through several referrals from faculty and
administrators to two faculty members, one in sociology and one in
psychology. These two faculty members were respected for their re-
search of various aspects of student life with several year's ex-
perience performing questiomnaire research among the stud~ic body.
With their assistance carefully selected courses were identified
for the four student sub-groups--lower division students, upper di-
vision students, graduate students and law students--and permission

1Richard E. Peterson, Goals for California Higher Education:
A Survey of 116 College Commmities, prepared for the Joint Com-
mittee on the Master Plan for Higher Education, March, 1973, Appen-
dix D, pp. D2-D4.
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of the course instructors was acquired. Each class was given a
short introduction to the study and the questiomnaire was distri-
buted with printed instructions. Since the instructors did not wish
to surrender the whole class period, instructions were given that
the researcher would return to the class one week later to collect
the completed questiomnaires. Two follow-up visits to each class
were made to secure the highest possible retumn.

Table T demonstrates the sampling and percentage of return
of each sub-group.

Table I

Population, Sample and Response by Groups

Group Population? Sample Usable
Responses
Administrators 27 27 25 (93%)
Junior Faculty 65 45P 41 (91%)
Senior Faculty 39 39 34 (87%)
Lower Division Students 604 45¢ 34 (76%)
Upper Division Students 553 45¢ 34 (767%)
Graduate Students 292 45¢ 35 (78%)
Law Students 487 45° 37 (82%)
2067 291 240
a. Includes only full-time college persomnel
b. Randomly selected
c. Selected through courses identified as including

general cross section of students

Description of the Instruments

It seemed essential when studying the goals and practices of
an institution that reliable, parallel instruments must be used. It

was not necessary for this researcher to develop such instruments
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since two instruments were available with identically defined scales.
The Institutional Goals Inventory (I.G.I.) and the Institution Func-
tioning Inventory-Oklahoma University Modified version (I.F.I.-0.U.M.).
The I.G.I., used in the number of studies had already demonstrated
adequate validity and reliability. The I.F.I.-0.U.M. through use in
the coordinated study at the Center for Studies in Higher Education,
University of Oklahoma, demonstrated increasing and adequate valid-

ity and reliability. Therefore, these instruments were selected.

The Institutional Goals Inventory

The present version of the Institutional Goals Inventory was

the result of several years of developmental work. Studies were
conducted in the late 1960's by Gross and Grambsch (1968) and the
Danforth Foundation (1969) using instruments designed to study the
goals of a specific type of institution. Gross and Grambsch! sought
in 1964 to examine the nature and structure of university goals at
68 non-demonination, Ph.D.-granting universities across the nation.
Their instrument consisted of 47 goal statements, 17 of which were
"outcome'' goals, such at training students, public service, research
and writing. The remaining goals were called ''support’ goals, such
as retaining the faculty and faculty involvement in governance.
The participants fram ;:11ese institutions rated these goal statements
in two ways: (1) how important the goal "'is'" to the institution and
(2) how important it ''should be." This study was conducted with ad-
ministrators and faculty only, and there seemed to be a relative

lack of importance attached to student related goals.

1Edward Gross and Paul V. Grambsch, University Goals and Aca-
demic Power (Washington, D.C.: American Council on Education, 1968).
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A somewhat related study was conducted by a group fram the
Bureau of Applied Social Research at Columbia University.1 This
group sent 64 goal statements to the academic deans of every college
in the country. Factor analysis identified five broad goal struc-
tures from the results. Then in 1969 a Danforth Foundation spon-
sored study revised the Gross and Grambsch questiommaire to apply
to private liberal arts colleges. Later that same year Norman Uhl
conducted a study of five colleges in Virginia and the Carolinas.
The first version of The Institutional Goals Inventory was developed
in comnection with Uhl's smd},rz by researchers from the Educational
Testing Service. Whereas earlier instruments were designed for
specific types of institutions, the need was developing for an in-
strument which would identify the significant goals for colleges and
universities in general. The researchers developed a preliminary
version of the instrument that contained eighteen goal intention
areas, identified through 105 goal statements. A scale was devised
with this instrument asking each participant to rate the degree of
importance for each statement along a five point scale ranging from
extremely high importance to no importance. In addition, each item
was rated in terms of both perception of the existing goal structure,
("is" responses) and what the institution's goals cught to be (‘'should

be" responses). Fourteen of the 18 goal intention areas are included

Ypatricia Nash, "The Goals of Higher Education - An Empirical
Assessment,"' Mimeographed (Columbia University: Bureau of Applied
Social Research, June, 1968).

2Normal P. Uhl, "Encouraging Convergence of Opinion, Through
the Use of the Delphi Techmique, in the Process of Identifying an
Institution's Goals,' (Princeton, N. J.: Educational Testing Service,
1971), pp. 24-25.
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in the present instrument used in this study. Table II below re-

ports the reliability figures obtained from Unli's study.l The table

includes only the 14 goal areas retained in the present instrument.

Table II
Reliability Coefficients? for the Present

Importance of Goals on the Prelimary I.G.I.

Goal Scales Coefficients

2, Intellectual Orientation .78

3. Individual Personal Development .85

6. Traditional Religiousness .97

7. Vocational Preparation .58

8. Advanced Training .65

9. Research .82

10. Meeting Local Needs .53

11. Public Service .84

12. Social Egalitarianism .46

13. Social Criticism/Activism .63

14. Freedom .65

15. Democratic Governance .76

17. Intellectual/Aesthetic Environment .78

18. TImnovation .52
aCoefficient alpha, a generalization of Kuder-Richardson for-
mula 20, was employed as the measure of internal consistancy.
INorman P. Uhl, Identifying Institutional Goals (Durham,

N. C.: National Laboratory for Higher Education, 1971) p. 19.
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In 1971 Peterson and MDrStainl developed a revised I.G.I.
from Uhl's study as ETS wanted to develop a geals inventory that
could be made available to all colleges and universities. Twelve
institutions were invited to participate in the study using this
revised instrument with ten institutions agreeing to participate.
Close analysis of the items in the original instrument was made re-
taining those items which tended to yield essentially unique material.
Two categories were added bringing the total to 22 and the scoring
was reported in terms of these scales rather than in frequency dis-
tributions on the 110 individual items (five goal statements for
each of the 22 scales). ETS updated the instrument in 1972 to in-
clude only 20 categories with 90 goal intention statements. Eighty
are related to the 20 goal area categories, four per goal area, and
the ten remaining are miscellaneous.

The 20 goal areas were divided into two broad areas called
outcome goal areas or ‘‘output goals'' (substantive objectives con-
ditions may be seeking to achieve), and support goal areas or ''pro-
cess goals'' (intermal campus objectives which may facilitate achieve-
ment of the output gonals) 2

A description of each of the 20 goal areas is given below:

OQutcome Goal Areas

1. Academic Development. The first kind of institu-
tional goal covered by the I.G.I. has to do with

1R:i.chard E. Peterson, Toward Institutional Goal Consciocusness

(Princeton, N.J.: Educational Testing Service, 19/1), pp. 24-25.

2Ric:h;.a:rd E. Peterson, Goals for California Higher Education:

Survey of 116 Academic Commmities, p. 3.
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the acquisition of general and specialized know-
ledge, preparation of students for advanced schol-
arly study, and maintenance of high intellectual
standards on the campus.

Intellectual Orientation. While the first goal
area had to do with acquisition of knowledge, this
second general goal of instruction relates to an
attitude about learning and intellectual work. Like-
wise, some conception of the scholarly, rational
analytical, inquiring mind has perhaps always been
associated with the academy or university. In the
I.G.I., Intellectual Orientation means familiarity
with research and problem solving methods, the
ability to synthesize knowledge from many sources,
the capacity for self-directed learning, and a
commitment to life-long learning.

Individual Persmal Development. In contrast to
most of the goals covered by the I.G.I., this one
was set forth and has found acceptance only in
roughly the past decade. It was conceived by
psychologists and has found its main support among
professional psychologists, student persomel
people, and other adherents of "humanistic psy-
chology' and the '"human potential movement."

As defined in the I.G.I., Individual Personal De-
vel t means identification by students of
personal goals and development of means for
achieving them, enhancement of sense of self-
worth and self-confidence, self-understanding,

and a capacity for open and trusting interpersonal
relations.

Humanism/Altruism. More or less explicit discern-
ment of this concept may also be of fairly recent
vintage, although variously construed it has long
had its place in the catalogues of liberal arts
and church-related colleges. It reflects the be-
lief (in many quarters) that a college education
should not mean just acquisition of knowledge and
skills, but that it should also somehow make stu-
dents better people--more decent, tolerant, re-
sponsible, lumane. Labeled Humanism/Altruism,
this fundamental ethical stance has been conceived
in the I.G.I. as respect for diverse cultures, com-
mitment tc working for world peace, consciousness
of the important moral issues of the time, and
concern about the welfare of man generally.

Cultural/Aesthetic Awareness. Some concept of
cultural sophistication and/or artistic appreci-
ation has traditionally been in the panoply of

goals of many private liberal arts colleges in
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America, perhaps especially liberal arts colleges
for women, In the I.G.I., the concept entails
heightened appreciation of a variety of art forms,
required study in the humanities or arts, exposure
to forms of non-Western art, and encouragement of
active student participation in artistic activities.

Traditional Religiousness. This goal is included
in the I.G.T. in recognition of the fact that a
great many colleges and universities in America
are explicitly religious in their control, func-
tioning, and goals, while many more retain ties of
varying strength with the Roman Catholic Church or,
more often, a Protestant denamination. Traditional
Religiousness, as conceived in the I.G.I., is
meant to mean a religiousness that is orthodox
doctrinal, usually sectarian, and often funda-
mental--in short, traditional (rather than ''secu-
lar" or '"modern'").” As defined in the I.G.I., this
goal means educating students in a particular re-
ligious heritage, helping them to see the potenti-
alities of full-time religious work, developing
students' ability to defend a theological position,
and fostering their dedication to serving God in
everyday life.

Vocational Preparation. While universities have
perhaps always existed in part to train individuals
for occupations, this role was made explicit for
American public higher education by the Land Grant
Act of 1862, and then extended to a broader popu-
lace by the public two-year college movement of
the 1950's and 1960's. As operationalized in the
I1.G.1I., this goal means offering: specific occu-
pational curricula (as in accounting or nursing),
programs geared to emerging career fields, oppor-
tunities for retraining or upgrading skills, and
assistance to students in career plamming. It is
important to distinguish between this goal and
the next one to be discussed, Advanced Training,
which involves graduate-level training for vari-
ous professional careers.

Advanced Training. This goal, as defined in the
I.G.I., can be most readily understood simply as
the availability of post-graduate education. The
items comprising the goal area have to do with
developing/maintaining a strong and camprehensive
graduate school, providing programs in the "'tra-
ditional professions’ (law, medicine, etc.), and
conducting advanced study in specialized problem
areas--as through a multi-disciplinary institute
or center.
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Research. According the most historians of the
matter, the research function in the American
wniversity was a late 19th century import of
the German concept of the university as a cen-
ter for specialized scientific research and
scholarship. Attempting to embrace both ''ap-
plied" or "pure'" research, the Research

goal in the I.G.I. involves doing contract
studies for external agencies, conducting basic
research in the natural and social sciences, and
seeking generally to extend the frontiers of
knowledge through scientific research.

Meeting Local Needs. While in times past some
institutions of higher learning must certainly
have functioned in some way to meet a range of
educational needs of local individuals and corpo-
rate bodies, the notion of Meeting Local Needs
(in the I.G.1.) is drawn primarily from the
philosophy of the post-war (American) commmity
college movement. Which is not to say, as will
be seen, that this is a goal that four-year in-
stitutions camot share. In the I.G.I. Meeti
Local Needs is defined as providing for continu-
ing education for adults, serving as a cultural
center for the cammmity, providing trained man-
power for local employers, and facilitating stu-
dent involvement in cammumity-service activities.

Public Service. While the previous goal focused
on the local cammity, this one is conceived
more broadly--as bringing to bear the expertise
of the university on a range of public problems
of regional, state, or national scope. As it
is defined in the I.G.I., Public Service means
working with goverrnmental agencies in social
and envirommental policy formaticn, committing
institutional resources to the solution of major
social and envirormental problems, training peo-
ple from disadvantaged cammmities, and general-
ly being responsive to regional and national
priorities in plamning educational programs.

Social Egalitarianism has to do with open ad-
missions and meaningful education for all ad-
mitted, providing educational experiences rele-
vant to the evolving interests of (1) minority
groups and (2) women, and offering remedial work
in basic skills.

Social Criticism/Activism. This is a higher
education goal concept that has been put forth
only in the past five years or so. Owing its
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origin almost entirely to the student protest
movement of the 1960's, the central idea of the
goal is that the university should be an advocate
or instrument for social change. Specifically in
the I.G.I., Social Criticism/Activism means pro-
viding criticism of prevailing American values,
offering ideas for changing social institutions
Jjudged to be defective, helping students to leam
how to bring about change in American society, and
being engaged, as an institution, in working for
basic changes in American society.

Support Goal Areas

14.

15.

Freedom. Some of the standard dictionary defi-
nitions include: civil liberty, as opposed to
subjection to an arbitrary or despotic govern-
ment; exemption from external control, interfer-
ence, regulation, etc.; personal liberty, as op-
posed to bondage or slavery; autonomy; relative
self-determination. Freedom, as an institutional
goal bearing upon the climate for and process of
leaming, is seen as relating to all the above
definitions. It is seen as embracing both "aca-
demic freedom'' and ''personal freedom,' although
these distinctions are not always easy to draw.
Specifically in the I.G.I., Freedom is defined
as protecting the right of faEl__ to present
controversial ideas in the classroom not pre-
venting students fram hearing controversial points
of view, placing no restrictions on off-campus
political activities by faculty or students, and
ensuring faculty and students the freedom to
choose their own life cycles.

Democratic Governance. The central notion of this
goal, as here conceived, is the opportunity for
participation--participation in the decisions
that affect one's working and learning life.
Colleges and universities in America have prob-
ably varied a good deal in the degree to which
their governance is participatory, depending on
factors such as nature of external control (e.g.,
sectarian), curricular emphases, and personalities
of presidents and/or other campus leaders. Most
all institutions, one surmises, as they expanded
during the 1950's and 1960's, experlenced a dimi-
mution of participatory governance. A reaction
set in the late 1960's was spurred chiefly by
student (power) activitists. As defined in the
I1.G.I., Democratic Governance means decentralized
decision-making; arrangements by which students,
faculty, admnlstrators, and governing board mem-
bers can (gll) be significantly involved in campus
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governance, opportunity for individuals to partici-
pate in all decisions affecting them, and govern-
ance that is genuinely responsive to the concerns
of everyone at the institution.

Commmity. While comumity in some sense has always

acterized most academic organizations, especi-
ally small ones, the more modern concept of commm-
ity has risen in only the past decade in reaction
to the realities of mass higher education, the
"multiversity,’” and the factionalism and individ-
ual self-interest within the wmiversity. In the
I.G.1., m_d\;zCamnm:L is defined as maintaining a cli-
mate in whic ere is faculty comitment to the
general welfare of the institution, open and can-
did commmication, open and amicable airing of
differences, and mutual trust and respect among
students, faculty, and administrators.

Intellectual /Aesthetic Enviromment means a rich
program of cultural events, a campus climate
that facilitates sutdent free-time involvement
in intellectual and cultural activities, an en-
viromment in which students and faculty can easi-
ly interact informally, and a reputation as an
intellectually exciting campus.

Imovation, as here defined as an institutional
goal means more than simply having recently made
some changes at the college; instead the idea is
that immovation has became institutionalized, that
throughout the campus there is continuous concern
to experiment with new ideas for educational prac-
tice. In the I.G.I., Immovation means a climate
in which continuous innovation is an accepted way
of life. It means established procedures for
readily initiating curricular or instructional
immovations, and, more specifically, it means
experimentation with new approaches to (1) in-
dividualized instruction and (2) evaluating and
grading student performance.

Of£-Campus Le%?g' . The elements of the I.G.I.

inition of Off-Campus Learning, as a process
goal an institution may prusue, form a kind of
scale. They include: (short term) time away
from the campus in travel, work-study, VISTA work,
etc., arranging for students to study on several
campuses during their undergraduate years; award-
ing degrees for supervised study off the campus;
awarding degrees entirely on the basis of per-
formance on examinations.
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20. Accountability/Efficiency is defined to include
the use of cost criteria in deciding among pro-
gram alternatives, concern for program efficiency
(not further defined), accountability to funding
sources for program effectiveness (not defined),
and regular submission of evidenccf that the insti-
tution is achieving stated goals.

Data from the California study were used by ETS researchers
to bring additional reliability data to the I.G.I. With internal
consistency being the important concern of the reliability of the
instrument, the coefficient alpha method was again used and reported
in the following Table III.2

The average of the 20 internal consistency coefficients is
.88 for the present "is'" scales, ranging from a low of .69 (Academic
Development) to a high of .98 (Traditional Religiousness). It
would follow then that the I.G.I. present scales are reliable in
terms of internal consistency. Another measure of reliability is
the standard error of measurement. It is more useful in interpret-
ing group scores, while the coefficient alpha is useful in comparing
the reliabilities of the different goal areas. The standard error
figures for the twenty goal areas on the present importance rating
range from .08 (Individual Personal Development) to .18 (Advanced
Training) with the average being .13. Therefore, for any goal area,
it is unlikely that the true means of the comparison group colleges

vary much from the respective obtained means.

e ducational Testing Service, Descriptions of I.G.I. Goal Areas,
Mimeographed (Princeton, N. J.: Educational Testing Service, 1972).

2Norman P. Uhl, '"Reliability, Goal Area Intercorrelations, and
Factor Structure," chapter 5 of unpublished manuscript, a copy of
which was made available to this writer in a letter.
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Table III

Median Reliability Coefficients, Standard Errors
of Measurement, Means, and Standard Deviations
for IS Responses

Goal Area Alpha  S.EM. 2 Memm  S.D.
Academic Development .69 13 3.27 .23
Intellectual Orientation .83 12 3.01 .24
Individual Personal Dev. .94 .08 3.00 .36
Humanism/Altruism .88 .09 2.85 .27
Cultural/Aesthetic Awareness .82 .13 2.76 .28
Traditional Religiousness .98 .09 1.78 .56
Vocational Preparation .90 .15 3.02 .53
Advanced Training .90 .18 2.15 .60
Research .96 .13 2.16 .62
Meeting Local Needs .89 14 2.99 L4
Public Service .80 .12 2.69 .27
Social Egalitarianism .86 .15 2.84 47
Social Criticism/Activism .87 A1 2.54 .27
Freedom .88 13 3.22 .38
Democratic Governance .89 .09 3.02 34
Commumity .89 .10 3.18 .37
Intell. /Aesthetic Enviroment .80 14 2.99 .32
Imovation .92 A1 2.9 .39
Off~Campus Learning .86 A1 2.12 .28
Accountability/Efficiency .75 13 3.12 .26

Source: Uhl, '"Reliability, Goal Area Intercorrelations, and
Factor Structure,' chapter 5 of unpublished manuscript.
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The validity of an instrument is concerned with whether it
measures what it purports to measure. Also, the nature of the in-
strument and its plammed use determine the type of validity studies
that are most appropriate. Since the I.G.I. is used by institutions
of higher education to assess beliefs about the present (is) and the
preferred (should be) importance of their goals according to the
perceptions of different constituent groups, Uhl states that one
appropriately would consider the following questions:
1. Do the I.G.I. goal areas represent those goal
areas important to the different types of higher
education institutions (universities, four-year
colleges, two-year colleges both public and pri-
vate and sectarian and non-sectarian)?
2. Do the items which comprise each goal area pro-
vide a representative sample of the essential
elements of the goal as it is commonly under-
stood in the higher education commmity?
3. To what extent do the goal areas as defined by
the I.G.I. actually measure what they are in-
tended to measure in terms of both present and
preferred importance?

4. To what extent do these goal area have the same
meaning to an institution's different constituent

groups?1
Since the first two questions deal with content validity, the
very procedure used through several studies by Uhl and Peterson to
select the content of the I.G.I. confirm the content validity of the
instrument. The third and fourth questions are concerned with con-
struct validity. Several different procedures were reported by Uhl

and Peterson in their unpublished preliminary draft (1975) of their

INommal P. Uhl, unpublished material supplied this writer con-
cemning the validity of the Institutional Goals Inventory, Jan. 27,
1975.
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proposed tectnical manual for the I.G.I. to support the construct
validity of the instrument. One procedure took specific institutio-
nal data (such as number of volumes in the library, income per stu-
dent, student-faculty ratio, etc.) and correlated these data with
the institution's faculty mean ratings of the present importance of
each goal area. Only three goal areas (Accountability/Efficiency,
Social Criticism/Activism, and Democratic Governance) did not re-
ceive adequate validity support. Another procedure took a group

of higher education specialists who were familiar with the California
higher education system and had them select the institutional type
that gave the most and best importance to each goal area. Their
judgments were compared with the on-campus participant groups and
their ratings of the present importance of each goal area. Agree-
ment was obtained on all but three goal areas (Democratic Governance,
Off-Campus Learning, and Accountability/Efficiency) thus supporting
the validity of the seventeen other goal areas.

Other procedures which supported the validity of the I.G.I.
involwved such processes as taking the institutional types which re-
ceived ratings of greatest and least present importance for each
goal by the constituent groups and campared them for consistency.
Close agreement among these groups was obtained on all but one goal
area (Accountability/Efficiency) giving evidence that these groups
are attaching the same meaning to the goals. Also, an adaptation
of Campbell and Fiske's convergent and discriminant wvalidity pro-
cedure was employed to examine whether the constituent groups attach-
ed similar meanings to goal areas. Only three goal areas (Account-

ability/Efficiency, Social Criticism/Activism, and Democratic
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Governance) found significant disagreement among the groups. Finally,
goal area profiles for single institutions and profiles of the four
types of California institutions (University of California campuses,
State University and Colleges, Commmity Colleges, and private insti-
tutions) were all examined with the results providing support for

the validity of each goal area. Only the goal area, Accountability/
Efficiency, held different meanings for different groups and inter-
pretation in this area should be done with caution.

The Institutional Functioning Inventory - University of Oklahoma Modi-
tfication

The Institutional Functioning Inventory (I.F.I.) was developed
earlier than the 1.G.I. and was designed privarily as an instrument
for institutional self-study. Designed originally for use by the
faculty, it was later expanded to include administrators and students.
It offers the institution an opportunity to study the differing be-
liefs of institutional persommnel about the work of the college or
university and about its practices in relationship to certain insti-
tutional functioning dimensions.

The I.F.I. originated from discussions during the winter of
1966-67 between several researchers at Educational Testing Service
and Earl McGrath and others at Teachers College, Columbia University.
These discussions centered around the concern for developing a way
of measuring ''institutional vitality'' in American colleges and uni-
versities. McGrath soon became additionally interested in develop-
ing an instrument that could be used for institutional self-study.

It was agreed that the instrument should measure institutional charac-
teristics that are meaningful across the spectrum of American higher

education. An open-ended questiomnaire was sent to several key
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persons in 307 colleges and universities asking them to describe a
vital college or university. The results were gathered, analyzed
through several conferences, in which the term 'vitality' was dropped
for the idea of "institutional functioning," with the subsequent re-
sult that 12 dimensions of institutional functioning were decided
upon. They were as follows:

1. Intellectual-Aesthetic Extracurricular
Freedom
Policy of Attracting Human Diversity
Commitment to Improvement of Society
Concern for Undergraduate Learming
Democratic Governance
Meeting Local Area Needs

Concern for Continuous Evaluation

W 00 ~N o v &~ LN

Concem for Continuous Plarming

=
o

Concern for Advancing Knowledge

H
=

Concern for Continuous Immovation
12. Institutional Esprit:
It was decided that the I.F.I. would be filled out primarily
by faculty, as it would employ a perceptual approach and make use
of both factual and opinion items. Although the final instrument
would be brief, the experimental instrument was lengthy including
20 items for each of the 12 dimensions, or a total of 240 items.
The instrument was pretested in 1968 by administering it to adminis-

trators, faculty, and students at 67 institutions. Extensive item

1Richard E. Peterson, John A. Centia, Rodney T. Nartnett, and
Robert L. Limm, Institutional Functioning Inventory Preliminary Tech-
nical Manual (Princeton, N.J.: Educational Testing Service, July 19/0),
P- 5
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analysis was then performed aimed at devising brief, but reliable
and valid measures. The resulting instrument consisted of 11 func-
tioning dimensions with 12 items per dimension or a total of 132
short statements. Approximately two-thirds of the statements are
opinion items calling for responses of strongly agree, agree, dis-
agree, or strongly disagree. The remaining statements were more
factual calling for responses of yes, no, or don't know.

Peterson reported the internal consistency reliabilities of
the 11 scales as ranging from .86 to .95, using the coefficient
Alpha method for internal consistency. Table IV reports the indi-
vidual reliability coefficients for each scale for administrators,

faculty, and students. ™

From these data the I.F.I. scales appear
to be reliable when defined in terms of internal consistency. Noted
in Table IV is the fact that students were asked not to respond to
five of the functioning scales because of their lack of access to
information in these scale areas, information that was included in
the 12 short statements of these five areas. The five scale areas
were Meeting Local Needs, Self-Study and Plamming, Concern for Ad-
vancing, Concern for Immovation, and Institutional Esprit.

In 1973 a group research study at the Center for Studies in
Higher Education at the University of Oklshoma modified the I.F.TI.
to conform more directly with the I.G.I., so that the functioning
scales would correspond to the 20 goal scales. Since the I.G.I.
was a newer instrument, it was judged to be more reflective of higher

education at the time than the I.F.I. This would make it possible

to compare and study an institution's intended goals and its practices

libid, pp. 15-16.
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along these 20 common areas, through the perceptions of the various
groups that make up that institution.
Table IV

Coefficient Alpha Reliabilities for Institutional Functioning
Inventory for Administrators, Faculty and Students

Functioning Adminis-
Scales trators Faculty Students*

1. Intellectual/Aesthetic

Extracurriculum .88 .88 91

2. Freedom .86 .90 .93

3. Human Diversity .86 .90 .95

4. Concern for Improvement .92 .95 .90

5. Concern for Undergraduate .88 .92 .87

6. Democratic Governance .93 .96 .96
7. Meeting Local Needs .87 .92
8. Self-Study and Plaming .83 .86
9. Concem for Advancing .94 .96
10. Concemn for Irmmovation .87 .92
11. Institutional Esprit .90 .92

*Students responded to statements on only six functioning
scales because of their lack of access to information in
the other five scale areas

Source: Peterson, et al., Institutional Functioning Inven-
tory Preliminary Technical Manual, pp. 15-16

The modified instrument retained 75 items from the original
instrument; items that were judged appropriate to the revised scale
definitions. Forty-five new items were devised and added to the in-

strument bringing the total to 120, or six items for each of the 20
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goal areas. These items were then examined by a panel of eight
practitioners in higher education for appropriateness with some re-
sultant revisions. The 20 goal areas for the I.G.I. and I.F.I. -
0.U.M. are the same (gee Appendix B for parallel listing of the
I.G.I. and I.F.I. -0.U.M. 20 goal areas and statements relevant to
each goal area).

The modified I.F.I. was administered to a sample of adminis-
trators, faculty, and students at three different types of public
institutions of higher education; a large state university, a new
state college, and four public commmity colleges. To secure re-
liability data the test-retest procedure was utilized. The median
coefficients for the three sets of data were .70, .64, and .65. The
coefficients for the individual scales ranges from a low of .37 to
a high of .88, with only four scales having a coefficient below .50.
Adequate reliability for the instrument was demonstrated as evidenced
in Table V.1

In the revised version of the instrument, which now included
20 goal areas, eight of the goal areas were considered to include in-
formation that was not readily available to students. These goal
areas were, Vocational Preparation, Advanced Training, Research,
Meeting Local Needs, Commmity, Immovation, Off-Campus Learning, and
Accountability/Efficiency. The instrument is designed so that stu-
dents are not given the statements in these goal areas and so do

not respond to them.

1Robert L. Lynn, An Investigation of Institutional Goal Con-

gruence: Intention and Practice in a Private Four-Year College
(Ph.D, dissertation, The University of Oklahoma, 1973), p. /8
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Table V
IFI-OUM TEST-RETEST RELIABILITY COEFFICIENTS

(Three Administrations)

Scale Practices A B Cc
Number Area n = 38a n = 80a) n = SOa)
(n = 137) (n =31 (n = 20
1. Academic Development .64 .57 .34
2. Intellectual Orientation .71 .38 .20b
3. Individual Personal Devel. .69 .68 .55
4. Humanism/Altruism .61 .56 .63
5. Cultural/Aesthetic Awareness .65 .68 .64
6. Traditional Religiousness .83 .65 .59
7. Vocational Preparation .52b .56 .86
8. Advanced Training .37b .73 .77
9. Research .56 .73 .80
10. Meeting Local Needs .73 .64 .84
i1. Public Service .68 .65 .61
12. Social Egalitarianism .74 .59 .52
13. Social Criticism/Activism .77 .65 .60
14. Freedom .73 .84 .51
15. Democratic Governance .84 .75 .53
16. Community .79 .75 .85
17. Intellectual/Aesthetic Awar. .68 .62 .75
18. Innovation .88 .60 .85
19. Off-Campus Learning .73 .54 .78
20. Accountability/Efficiency .63 .51 .83

asmaller n for eight scales not answered by students: 7, 8, 9, 10,
16, 18, 19, 20.

ball scales except these significant at .05.

Source: Lynn, An Investagation of Institutional Goal Congruence, p.78.




67

Since 12 of the scales on the I.F.I. -0.U.M. were revised out
of the 11 scales in the original instrument, the I.F.I., extensive
data to support the validity of these scales is presented in the
I.F.I. Preliminary Technical Manual, pages 20-33. The scales were
correlated with such information as relevant published institutional
data (such as number of books in library, college income per student,
and average faculty compensation), student perceptions of their
college enviromment, and a national study of student protest. These
data, including Astin's work]' on college selectivity, are presented

in Table VI.2

Validity for the I.F.I. -0.U.M. was additionally sup-
ported by having 16 persons, who have special knowledge of higher
education, but were not on-campus participants, rank the twenty
I.F.I. -0.U.M. scales in terms of how each goal was emphasized in
practice at the institution. Table y113 presents the data correlated
with similar ranked data by on-campus participants. Spearman's
rank-order correlation coefficient was computed on the data with a

coefficient of .529 which was significant at the .05 level.
Analysis of Procedures

This study is concerned with the relationships that exist in

one particular institution of higher education between the goals of

lA. W. Astin, Who Goes Where to College? (Chicago: Science

Research Associates, 1965).

ZRobert L. Lym, An Investipation of Institutional Goal Con-
gruence: Intention and Practice in a Private Four-Year College
(Ph.D. dissertation, The University of Oklahoma, 1973), p. 82.

3Ibid, p. 84.




Table VI

Correlations Between IFI Scales (Faculty Means) and Published
Institutional Data

(Decimal points have been omitted).

Institutional data IFI Scales
IAE F HD IS UL DG MLN SP AKX CI IE

Selectivity N = 57 47* 40* 33  48% 24  48* -~39* -05 49% 40* 30

Number of library books® N = 60 67* 32*% 35% 60* ~20 29 02 -06 77* 30 18
Library books per student® N = 60 21  33* 08 22 390* 30 -53* 03 21 27 39%
Income per student® N = 60 35% 24 09 27  32% 39% -43% 10 34% 38% 43*
Faculty-Student ratio® N = 60 01 21 -02 04 41* 18 -54* -02 00 14 28
Proportion of faculty with doctoratesa N=60 48* 35*% 41* 50%* 20 45% -39% 16 38* 43*% 23
Enrollmentb N = 60 30 12 44* 47% -54* 08 34* 00 61* 19 14 o
Annual contract research dollars® N - 22 15 29 38 43 -53* 19 00 21 72* 26 15 @
Average faculty compensationd N = 51 60* 68* 65% 66* ~15 40* =17 -01 77* 51* 19
Faculty compensation per student N = 49 41*% 53%* 42* 37%* 13 31 -49* ~01 48* 35 22

*Significant at .0l level

®pecile ranking based on 1,144 four-year colleges.

Source of data:

Cartter (1964)

b . \ . .
Total enrollment from USOE, 1964, compiled by Bureau of Applied Social Research, Columbia University

cFrom Cartter (1964)
dFrom the AAUP Bulletin (1968)

Source: Lynn, An Investigation of Institutional Goal Congruence, p. 82.
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Table VII

Spearman’'s Coefficient of Rank Correlation
Between Rankings of IFI-CUM Grand Means
and Rankings of Independent Raters

Rank Difference
On- Indep.
IFI-0M Campus Raters

Scale (n = 168) (n = 16) d d2
Traditional Religiousness 1 8 -7 49
Academic Development 2 1 1 1
Communi ty 3 6 -3 9
Individual Pers. Development 4 3 1 1
Humanism/Altruism 5 7 -2 4
Vocational Preparation 6 13 ~7 49
Meeting Local Needs 7 16 -9 81
Accountability/Efficiency 8 12 -4 16
Intellectual/Aesthetic Environ. 9 5 4 16
Social Egalitarianism 10 14 -4 16
Intellectual Orientation 11 2 9 8l
Public Service 12 17 -5 25
Social Criticism 13 15 -2 4
Immovation 14 9 5 25
Democratic Governance 15 10 5 25
Off Campus Learning 16 18 -2 4
Cultural/Aesthetic Awareness 17 4 13 169
Freedom 18 11 7 49
Advanced Training 19 20 -1 1
Research 20 19 1 1

P = .529. Significance level of .425 required at .05.

Source: Lymn, An Investigation of Institutional Goal Con-
gruence, p. 84
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the college, which are its stated intentions, and the practices as
the institution seeks to accomplish its goal intentions. It is a
perceptual study based on the perceptions of seven sub-groups within
the institution as they respond to the 20 institutional goal areas
of the 1I.G.I. and the I.F.I. -0.UM. The analysis of the data will
follow directly the three null hypotheses stated earlier in this
study. Several questions were significant at this point. Is there
agreement among the seven sub-groups as to their perceptions of the
importance of the goals of the institution? Is there agreement
among these sub-groups as to their perception of the emphasis given
to the practices of the institution? What relationships exist be-
tween the perceived importance of the goals and the perceived emphasis
on the practices according to these persons in the institutions?
The first step in the analysis of the data was set to test
the first null hypothesis:
H  There is no significant difference in the per-

ceived goal importance among administratiors,

senior faculty, junior faculty, upper diviision

students and law students as measured by the

Institutional Goals Inventory present scale

mean scores.
In testing this null hypothesis the analysis was designed to provide
information as to whether there was consensus among these seven
groups across all 20 scales, among the groups across each scale and
where differences occurred, then which group or groups differed with-
in each scale. "It can be argued that, of all methods of analysis,

multivariate methods are the most powerful and appropriate for be-
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havioral scientific and educational resea:rch."l

Thus, a factoral
multiple analysis of variance (MANOVA) was performed across all 20
goal area scales. This fit well at this step as the multiple analysis
of variance is designed to test the significance of the difference

2 A MANOVA

between mean scores for a mumber of different groups.
computer program developed by Carmer and Thurstone at the University
of North Carolina was utilized. This step determined whether there
was systematic variance in the sample means. Rao'S approximate F

test of significance was obtained and the significance level of re-
jection was set at .05.

When statistically significant interaction effects are de-
tected, then a univariate analysis (ANOVA) is run on each scale a-
cross all groups. The univariate F tests would then indicate on
which scales systematic variance was present. The significance level
of rejection was set at .05.

Next, on those I.G.I. -present scales in which the univariate F
tests had detected systematic variance, the Scheffe method for post
hoc multiple comparisons was utilized to test the differences between
pairs of group means to determine what groups were causing the vari-
ance. ''The Scheffe test, if used with discretion, is a general method
that can be applied to all comparisons of means after an analysis

of variance.3 It is one of the most generally used methods for

multiple comparisons, and being more rigorous than other tests the

1Fred W. Kerlinger, Foundations of Behavioral Research (New

York: Holt, Rinehart and Winston, Inc. 1973), p. 149.

2George A. Ferguson, Statistical Analysis in Psychology and
Education (New York: McGraw-Hill, Inc. 1971), p. 208.

q
“Fred W. Kerlinger, Foundations of Behavioral Research, p. 235.
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researcher may employ a less rigorous value of significance which

Scheffe recommends as .10.
The second step in the analysis of the data was set to test
the second null hypothesis:
H) here is no significant difference in perceived
practices emphasis among administrators, senior
faculty, junior faculty, upper division students,
lower division students, graduate students, and
law students as measured by a modified form of
the Institutional Functioning Inventory (I.F.I.-
0.U.M.).
The same procedure used in step one was completed on the mean score
data obtained from the I.F.I.-0.U.M. One significant difference was
the ruming of two programs due to a difference in the mumber of
participants scoring each scale, as students did not mark statements
relating to eight of the scales. Thus one MANOVA program was run on
only three groups (administrators, senior faculty and junior faculty)
- while the other MANOVA was run on all seven groups.
The third step in the analysis of the data was set to test the
third null hypothesis:
Hy  There is o significant relationship between the
perceived goal importance (I.G.I. -present mean
scores) and the perceived practices emphasis
(I.F.I. -0.U.M. mean scores) on each of the 20
goal areas.
This is the central hypothesis of this study and was analyzed through
two steps. AMDO3D computer program was utilized to compute Pearson

Product-Moment Correlation Coefficients on the data for all the groups.



73

The Pearson is the most common measure of relationship between two
variables. Thus each participant's score on each scale of the I.G.I.
and his corresponding score on each scale of the I.F.I. -0.U.M. was
used in computing the Pearson. However an assumption of the Pearson
is linearity of regression, and to measure non-linear relationships
the Pearson will underestimate the degree of the relationship. Thus
following Fergl.1sovn's1 advice that the data should be tested for
linearity, polynomial regression analysis was performed by scales on
all the pairs of mean scores. Then eta (n) coefficient was computed
on each scale and compared with the Pearson. Where the Pearson
underestimated the correlation by as much as .02, then eta was used
as the coefficient for that scale. If eta needed to be used on more
than five scales then it was used for all 20 scales as the preferred
measure. As a more reliable and often more useful measure of the
strength of systematic relationship, the coefficient of determination
was computed to describe the closeness of the relationship between

these two correlation coefficients, eta and Pearson.2

Sumary

This chapter has described the basic design for this study.
It was a single institution study, designed to determine the re-
lationships between the intentions and the practices of the insti-
tution. This was accomplished by measuring the perceptions of seven
sub-groups on the campus on a 20 goal scale through the administration

of the Institutional Goals Inventory and the Institutional Functioning

lGeorge A. Ferguson, Statistical Analysis in Psychology and

Education, p. 118.

Zrred W. Kerlinger, Foundations of Behavioral Research, p. 451.
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Inventory, Oklahoma University Modification. The data were

collected and calculated into mean scores for analysis purposes.

Three steps of analysis were included in treating the data.
The first stage involved an analysis of the data obtained from the
I.G.I. in testing hypothesis #l. A multiple analysis of variance
(MANOVA) was completed on each of the 20 goal areas, across the
seven selected subject variables (administrators, senior faculty,
junior faculty, upper division students, lower division students,
graduate students and law students) to identify scales in which
there was systematic variance. On those scales in which systematic
variance exist, then a one-way analysis of variance was run across
the seven selected subject variables to identify the source of the
variance. Then, appropriate miltiple comparison procedures (uti-
lizing the Scheffé miltiple comparisons tests) was completed on
each goal scales where significant differences were found for the
purposes of determining which group or groups produced the variance
within the I.G.I. scales.

In the second stage of the analysis the data obtained from
the I.F.I. -0.U.M. were treated by the same procedures as used in
the first stage. In this stage the analysis sought to determine
whether there were group differences of perceived emphasis in prac-
tices of the institution. This stage dealt with testing of hypothesis
#2.

Hypothesis #3, the central hypothesis of this study, was
dealt with in the third stage. This stage of the analysis determin-
ed the relationship between the perceived emphasis of institutional
practices or functions. This was accomplished through an inter-

correlation matrix of the 20 I.G.I. and 20 I.F.I. -0.U.M. institu-
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tional scale means. The Pearson Product-Moment Correlation Coefficient

and the eta coefficient were computed for each pair of correspond-
ing scales in the matrix. The F ratio, at the level of significance
of .05, was used to test whether the observed correlation coefficient
was signifcantly different from zero. Attention was given to those
scales where incongruence was found, as the main assumption was

that, in general, goals and practices will be in congruence.

The basic design for treating the data was taken from the
previous study completed by the group study in the Center for Studies
in Higher Education at the University of Cklahoma (primarily the
studies of Lymn, 1973; Peterson, 1973, Kroecker, 1973; and Colclazier,
1974).



CHAPTER IV

Data Presentation, Discussion and Analysis

The Institutional Goals Inventory and the Institutional Tuncticning
Inventory-The University of Oklahoma Modification, were both administered
to selected administrators, faculty and students at a private university,
Oklahama City University. The 240 subjects who participated in this
study were members of seven sub-groups; administrators (25), senior
faculty (34), junior faculty (41), upper division students (34), lower
division students (34), graduate students (35), and law students (37).
Group mean scores were calculated on each of the 20 I.G.I.-present goal
scales and the 20 I.F.1.-0.U.M. goal scales. These group mean scores
were the data used in the analysis.

The analysis of data presented in this chapter is organized in
relation to the three major hypotheses previously stated so that the
procedures for analysis outlined in Chapter III can be carried through.
The .05 level of significance was selected by this research as the level
of rejection of the null hypothesis. This was an arbitrary choice and
one generally accepted by researchers for this kind of research and data
analysis.

Analysis of Institutional Goals

Important to this first phase of the study was the relationship
between the subject sub-groups as to their perceptions of importance

given to these goals by-this institution. Significant differences in
76
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perception made apparent fram the analysis of the data will became the
focus of discussion. This first null hypothesis was:

H  fThere is no significant difference in perceived

goal importance of twenty given institutional
goals among administrators, senior faculty,
junior faculty, upper division students,

lower division students, graduate students

and law students as measured by the present (is)
scale mean scores of the Institutional Goals
Inventory (I.G.I.).

To test the first mull hypothesis the multiple analysis of var-
iance, the univariate analysis of variance and the Scheffé miltiple
camparisans methods were utilized. In testing whether or not there was
consensus of goal importance among these sub-groups, several questions
needed answering. First, were there any significant differences between
these seven sub-groups across all twenty scales or did they share con-
sensus on goal importance? Second, if differences exist, on which goal
areas do these groups differ? Third, if differences exist on a certain
goal area, which group or groups are causing the differences?

Table VIII gives clear indication that the participants differ
significantly as to their perceptions of the importance of the goals
as measured by the I.G.I. In testing the first null hypothesis Rao's
Approximate F Test was computed across all scales and sub-groups. As
mentioned previously the level of rejection had been set at .05. Table
VIII demonstrates the hypothesis actually significant at the .00l
level and so it was rejected. Table IX displays both group means and
standard deviations for each of the twenty goal scales of the I.G.I.
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Table VIII

RESULTS OF RAOD'S APPROXIMATE F TEST
FOR I.G.I.-PRESENT ACROSS ALL GROUPS,

ALL SCALES
(m = 239)
F DF Among DF Within P Less Than
Groups Groups
2.659 120.00 1238.47 .001*

*Significance level .05

Demonstrating that significant variance across all groups and all
scales did exist, (Table VIII) the next stage of the analysis was completed.
A univariate analysis was completed on each of the twenty scales across
the seven groups in order to determine on which scales the variance occur-
red. Again, .05 was set as the level of rejection. Table X displays the
results of the univariate F tests.

As demonstrated in Table X on eleven of the twenty goal scales
significant variance was found. Those eleven were: Academic Development,
Humanism/Altruism, Cultural/Esthetic Awareness, Advanced Training, Free-
dam, Democratic Governance, Commmity, Intellectual/Aesthetic Environment,
Immovation, and Accountability/Efficiency.

Thus, there was no significant variance on the nine remaining goal
scales: Intellectual Orientation, Traditional Religiousness, Vocational
Preparation, Research, Meeting Local Needs, Public Service, Social Egal-
itarianism, Social Criticism/Activism, and Off-Campus Learning. This
means that on these nine goal scales the perceptions of the participants
in these seven sub-groups as to the importance of the goal area were

not significantly different, demonstrating agreement or goal consensus.



PLEASE NOTE:
In all cases this material has been filmed in the best possible

way from the available copy. Problems encountered with this
document have been identified here with a check mark v~ .

1. Glossy photographs

2. Colored illustrations

3. Photographs with dark background

4. Illustrations are poor copy

5. Print shows through as there is text on both sides of page

6. Indistinct, broken or small print on several pages £~ _ throughout

7. Tightly bound copy with print lost in spine
8. Computer printout pages with indistinct print

9. Page(s) lacking when material received, and not available
from school or author

10. Page(s) seem to be missing in numbering only as text
follows

11. Poor carbon copy

12. Not original copy, several pages with blurred type
13. Appendix pages are poor copy

14, Original copy with 1light type

15. Curling and wrinkled pages

16. Other

University
l Miicrofiims

300 N. ZEEB RD.. ANN ARBOR, M1 48106 (313) 761-4700



79

Table IX.

GROUP MEANS AND STANDARD DEVIATIONS FOR I.G.I.-PRESENT

{Standard Deviations in Parentheses)

-Scale Sr.Fac. Jr.Fac. Adm. L.Stud. U.Stud. G.Stud. Law Stud.

n=35 n=41 n=2% n=34 n=34 n=35% n=35%

Acad. Dev. 3.586 3.573 3.820 3.419 3.647 3.564 3.145
(0.559) (0.537) (0.859) (0.627) (0.749) (0.586) (0.835)

Int. Or. 3.550 3.516 3.940 3.537 3.574 3.593 3.279
(0.921) (0.676) (0.899) (0.940) (0.727) (0.633) (0.752)

Ind. Per. Dv. 3.529 3.551 3.600 3.157 3.368 3.100 2.786
(0.919) (0.898) (0.982) <(1.1063) (0.%15) {0.S00) (1.008)

Hum/Alt 3.307 2.866 3.270 2.596 2.735 2.843 2.407
{0.914) (0.893) (1.023) (0.746) (0.630) (0.721) (0.900)

Cult/Esth 3.150 3.201 3.260 2,963 3.360 3.336 2.652
(0.662) (0.816) (0.858) (0.634) (0.772) (0.621) (0.968)

Trad. Rel. 2.693 2.421 2.380 2.537 2.625 2.750 2.279
(0.783) (0.797) (0.863) (0.688) [0.726) (0.933) (1.088)

Voc. Prep. 3.174 3.106 3.300 2.956 3.022 3.193 2.895
(0.732) (0.771) (0.760) (0.889) (0.595) (9.636) (0.874)

Adv. Trng. 3.136 3.020 3.200 2,551 3.353 3.314 3.088
{(0.671) (9.806) (0.979) (0.618) (0.769) (0.888) (0.885)

Research 2.471 2.628 2.550 2.706 2,985 2.800 2.543
(0.714) (C.746) (0.810) (0.719) (0.744) (0.792) (0.792)

Mtg. Loc. Nds. 3.457 3.360 3.490 3.162 3.140 3.500 3.179
(0.608) (0.676) (0.843) (0.612) (0.675) (0.525) (0.737)

Pub. Ser. 2,764 2.793 2.700 2.640 2.787 2.836 2.364
(0.689) (o0.823) (0.760) (0.801) (0.688) (0.829) (0.898)

Soc. Egal. 2.836 2.910 2.690 2.890 2.949 3.036) 2.502
(0.797) (0.876) (0.821) (0.594) (0.577) (0.631) (0.824)

Soc. CR/ACT 2.771 2,555 2.800 5.684 2.941 2.829 2.395
{(0.763) (0.792) (0.774) (0.739) (0.824) (0.817) (0.815)

Freedom 3.100 3.268 3.360 2.713 3.243 3.286 2.621
(0.854) (0.797) (0.810) (0.643) (0.724) (0.707) (0.931)

Democ Gov. 2.943 2.866 3.510 2.897 2.919 3.271 2.431
(1.052) (0.944) (0.906) (0.971) (0.883) (0.839) (0.990)

Community 3.257 3.165 3.810 3.110 3.346 3.571 2.843
(0.995) (0.964) (1.031) (0.871) (0.704) (0.790) (0.877)

Int/Est En. 3.331 3.439 3.800 3.257 3.596 3.479 2.793
(0.931) (0.935) (0.971) (.605) (0.800) (0.637) (0.826)

. Innov. 3.652 3.543 3.800 3.088 3.353 3.443 2.564
(0.957) (0.842) (0.887) (0.904) (0.666) (0.740) (0.762}

Off Cam Lrm. 2.693 2.445 2.540 2.419 2.5%6 2.671 2.288
(0.736) (0.6925) (0.615) (0.605) (0.715) (0.776) (0.889)

ACCT/EF 3.279 2.931 2.430 3.132 3.169 3.586 2.697
(0.837) (0.809) (1.131) (0.548) (0.820) (0.707) (0.841)
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Table X

FOR TWENTY SCALES ON THE I.G.I.

(n = 239; seven groups)

Goal Scales F Ratio Mean P Less
(6,232) Squares Than

1. Acad. Dev. 3.042 1.399 0.007*
2. Int. Or. 1.726 1.086 0.116
3. Ind. Per. Dv. 3.281 3.025 0.004*
4. Hum/Alt. 4.958 3.540 0.001*
5. Cult/Esth. 3.626 2.143 0.002*
6. Trad. Rel. 1.433 1.032 0.203
7. Voc. Prep. 1.108 0.636 0.358
8. Adv. Tmng. 3.755 2.424 0.001*
9. Research 1.854 1.065 0.090
10. MIGLOCNDS 1.964 0.872 0.072
11. Pub. Ser. 1.461 0.911 0.193
12. Soc. Egal. 1.993 1.097 0.068
13. Soc. CR/ACT 1.896 1.185 0.082
14. Freedom 4.786 2.958 0.001*
15. Democ. Gov. 3.979 3.551 0.001*
16. Commmity 3.836 3.062 0.001*
17. Int/Est En. 4.701 3.186 0.001*
18. TImmovation 8.905 6.078 0.001*
19. Off. Cam. Lm. 1.416 0.751 0.209
20.  Acct/EF 4.607 3.055 0.001*

#*Significantly different at .05 level
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The next step in the analysis of the data was to discover which of

the seven groups were causing the systematic variance on each of the eleven
goal areas where significant variance had been discovered. The Scheffe
Multiple Camparisons Test® was the method of analysis chosen to discover
the variant groups. The test was run with the results displayed in

Table XI. The Scheffe test is one of the more rigorous methods, which
helps reduce the possibility of making a Type I error, and was chosen

over less rigorcus methods. Following Downie and Heath's position, a
confidence level of .10 was chosen.

A significant variance was observed at the .007 level on the goal
scale for Academic Development. Further analysis from the Scheffe test
revealed a strong difference of significance in group mean scores between
the administrators (3.820) and the law students (3.145). The administrators
rated the goal of Academic Development higher in importance than did the
law students.

A .004 level of significant variance was found on the goal scale
of Individual Personal Development, and the Scheffé test revealed that
this variance was caused by a significant difference between the junior
faculty (3.551) and the law students (2.786). The junior faculty gave a
higher rating of importance to this goal than did the law students. It
is interesting to note that the administrator group rated this goal even
higher than the junior faculty, having a group mean score of 3.600, but
with fewer individual participants in the administrator group (25), the
difference between this mean score and that of the law student group fell
just below the level of significance indicated by the Scheffe.

lGene V. Glass and Julian C. Stanley, Statistical Methods in
Education and Psychology (Englewood Cliffs, New Jersey, Prentice-Hall,
Inc. 1970), pp. %83—53.
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Table XTI

RESULTS OF SCHEFFE'S TEST OF COMPARISON OF

MEANS FOR SEVEN GROUPS ON ELEVEN
I.G.I.-PRESENT SCALES

Groups
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On the goal scale of Humanism/Altruism where a significant variance
had been fourd at the .00l level, the Scheff:a test indicated that the
significant differences occured between the senior faculty group and
bother the lower division students and the law students as well as between
the administrators and the law étudents. The senior faculty rated this
goal higher (group mean score of 3.307) than did either the lower division
students (2.596) or the law students (2.407). The administrators also
rated this goal high in importance (3.270), but differed significantly
only with the law students.

The univariate F test detected a difference significant at the .002
level on the goal area Cultural/Aesthetic Awareness. As indicated by the
Scheffc'e test, the law student group varied significantly from the admin-
istrators, the upper division students, and the graduate students. The
law students (2.652) rated the importance given Cultural/Aesthetic
Awareness lower than did two other student groups, the upper division
student group (3.360) and the graduate student group (3.336) and lower
than the administrator group (3.260). An interesting point concerning
this goal area is that the group nearest the law students in their
perception of the importance of this goal was the lower division student
group (2.963).

A point of departure from the above developing pattern of the law
students being the group contributing most to the observed variance
occurs with the goal of Advanced Training where the univariate F test
detected a variance significant at the .001 level. On this goal the
lower division students varied significantly from the upper division
students and the graduate students. Both the upper division students
(3.353) and the graduate students (3.314) rated this goal, Advanced
Training, higher than did the lower division students (2.551). The
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ratings (group mean scores) of this goal area by the remaining four groups
fell close together almost equally between the three variant groups.

On the goal of Freedom where a variance also was detected at the
.001 level of significance, the law group returns as the group associated
with the most variance rating the goal lower than the junior faculty, the
administrators, the upper division students and the graduate students as
revealed by the Scheffe test. The law students' rating (2.621) of the
goal was lower than the administrators (3.360) as well as being lower
than the graduate students (3.286), the junior faculty (3.268) and the
upper division students (3.243).

On the goals of Democratic Governance and Commmity where the
univariate F test detected a significant difference at the .00l level on
both goals, the Scheffe test indicated the law group differing with the
same two groups, the administrators and the graduate students. In each
situation the law group rated the goals lower. On Democratic Governance
the differences were; law group mean score (2.43l) lower than adminis-
trators (3.510) and graduate students (3.271). On Commumity the differ-
ences found the law group rating (2.843) significantly lower than the
administrators (3.810) and the graduate students (3.571).

With the univariate F test detecting a difference significant at
the .001 level on the goal of Intellectual/Aesthetic Evnirorment, the
Scheffc'a test revealed four groups' ratings significantly higher than the
law group. The four groups were the junior faculty (3.439), the adminis-
trators (3.800), the upper division students (3.596) and the graduate
students (3.479), all ratings higher than the law students (2.793).

The goal of Imnovation found more differences occurring among the
groups than did any of the other goal scales. With a significant

difference detected at the .00l level all groups were involved in some
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rating differences that were significantly different from at least one
other group. Again the law group (2.564) provided the most deviation,
rating this goal lower than the senior faculty (3.662), the junior faculty
(3.543), the administrators (3.890), the upper division students (3.353)
and the graduate students (3.443). The one group with which the law
students did not disagree on the rating was the lower division students.

An interesting difference detected by the Scheff:e found the lower division
students' ratings (3.088) significantly lower than the administrators'
(3.890), the only goal on which the two groups demonstrated any
significant differences.

The final goal where significant variance was detected by the uni-
variate F test (.00l level) was Accountability/Efficiency. On this goal
Scheffé detected a difference between the junior faculty and the graduate
students, a difference where the junior faculty (2.931) rated this goal
lower than did the graduate students (3.586). The graduate students also
rated this goal higher than the law students (2.697) and a difference
also occurred where the administrators (3.430) also rated this goal
significantly higher than the law students (2.697).

A summary note of particular interest at this point is that out of
thirty-one group interactions of significant differences as detected by
the Scheffl—: test, twenty-six involved the law group as one of the two
groups and in every one of these twenty-six comparisons the law group
rated the specific goal scale lower than the other group. This means
they regularly assigned a lower value to the goal scales than did all the
other groups.

Analysis of Institutional Functioning

In the second phase of the analysis in this study importance is

placed on the relationship of sub-groups as to their perceptions of
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the emphasis given to these goals in the practices of this institution.
In this phase of the study the focus of discussions is on the significant
differences in group perceptions that have been made apparent from the
analysis of the data collected from the administration of the I.F.I.-
0.U.M. The second null hypothesis was:
Hy There is no significant difference in perceived

practices emphasis of twenty given institutional

goals among administrators, senior faculty,

junior faculty, upper division students, lower

division students, graduate students and law

students as measured by a modified form of the

Institutional Functioning Inventory (I.F.I. -0.U.M.).

A similar procedure was followed to test this second null hypothesis
as was used to test the first one, utilizing the multiple analysis of
variance, the univariate analysis of variance and the Scheffé multiple
comparisons methods. In seeking to determine whether or not there was
consensus between these sub-groups as to emphasis given these goals in
the practices of the institution, several questions need exploring.
First, are there amy significant differences between these seven sub-
groups across all twenty scales or do they share consensus as to the
emphasis given these goals in institutional practices? Second, if dif-
ferences at a significant level do exist, on which goal areas do these
sub-groups differ? Third, if significant differences do exist on certain
goal areas, which group or groups are causing the differences?

In testing the second null hypothesis two multiple analysis of
variance programs were calculated. The two calculations were necessary

because on eight of the goal areas, data were not collected from the four



87
student sub-groups as the I.F.I. -0.U.M. tested information on these
goal areas was believed not to be readily available to students. The
goal practice statements of the I.F.I. -0.U.M. deal with various aspects
of institutional practices, such as; allocation of time and resources,
policy processes, organizational programs and activities, professional
development of faculty and staff and research programs. Institutional
practices in sewveral of these areas do not involve the students. For
example, in the goal area of research such statements on the I.F.I. -0.U.M.
as, ""In general, the governing board is committed to the view that advance-
ment of knowledge through research and scholarship is a major institu-

tional purpose,' represents the kind of information which would not be
readily available to students. Therefore, the goal areas on the I.F.I. -
0.U.M. on which students were asked not to respond were: Vocational
Preparation, Advanced Training, Research, Meeting Local Needs, Commmity,
Immovation, Off-Campus Learning and Accountability/Efficiency.
Table XII displays the results of the F test which indicate that
Table XII

RESULTS OF TWO ADMINISTRATIONS OF RAO'S
APPROXTMATE F TEST FOR IFI-OUM

No. of No. of DF Among DF Within P Less

Scales Groups n= F Groups Groups Than
12 7 239 16.094. 72.000 1208.174 .001*
20 3 101 1.460 40.000 156.000 .054

Significance Level .05
the data on all 20 goal scales from the administrators and the two
faculty groups did not demonstrate significant differences at the .05
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level and so the null hypothesis failed to be rejected. There is
consensus among these three groups as to the degree of emphasis given
these goal areas in the functions of this institution. However, on the
12 goal scales in which data from the four student groups were included
with the other three groups, Table XII exhibits results which demonstrate
significant differences at the .00l level on these scales, consequently
the null hypothesis was rejected. Thus, there is significant difference
among these seven groups concerning the 12 goal scales for which data
were available from all participants.

Table XIII displays both group means and standard deviations for
each of the 20 goal scales of the I.F.I. -0.U.M. Having demonstrated
that significant differences across the seven groups on the 12 scales
did exist, the next step in the analysis process was to compute a
univariate analysis on each of the 12 scales across the seven groups in
order to determine on which scales the variance occurred. With .05 set
as the level of rejection, Table XIV displays the results of the univar-
iate F Test.

Table XIV displays data which demonstrates that on seven of the
12 goal scales significant variance was found. Those seven were; Academic
Development, Intellectual Orientation, Individual Personal Development,
Humanism/Altruism, Cultural/Esthetic Awareness, Traditional Religiousness,
and Intellectual/Aesthetic Environment. There was no discovery of sig-
nificant variance on the other five goal scales; Public Service, Social
Egalitarianism, Social Criticism/Activism, Freedom, and Democratic
Governance. On these five goal scales the perceptions of the partici-
pants in the seven sub-groups were not significantly different as to the

emphasis placed on these goal areas in the practices of this institution.
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Takle XYII

GROUP MEANS AND STANDARD DEVIATIONS

FOR I.F.I.-0.U.M.

(standard Deviations in Parentheses)

Scale Sr.Fac Jr.Fac Adm., L.Stud U.Stud G.Stud Law Stud
n=35 n=41 n=25 n=34 n=34 n=35 n=35
Acad. Dev. 3.087 2.904 3.256 2.806 2.707 3.101 2.579
(0.337) (0.493) (0.585) (0.418) (0.453) (0.372) (0.569)
Int. Or. 2.735 2.655 2.854 2.447 2.693 2,754 2,516
(0.348) (0.329) (0.406) (0.455) (0.334) (0.341) (0.366)
ind. Per. Dv. 3.154 3.021 3,181 2.217 2.889 2.914 2.517
(0.504) (0.550) (0.430) (0.517) (0.443) (0.491) (0.514)
Hum/Alt 2.530 2.704 2.594 2.563 2.579 2.814 2.424
(0.509) (0.482) (0.579) (0.520) (0.492) (0.440) (0.473)
Cult/Estn 3.103 3.141 3.082 2.925 3.313 3.457 2.823
(0.635) (0.523) (0.763) (0.6ND) (0.527) (0.496) (1.006)
Trad. Rel. 2.555 2.484 2.460 2.419 2.488 2.918 2.451
(0.568) (0.501) (0.491) (0.474) (0.472) (0.429) (G.590)
Voc. Prep. 2.903 3.040 2.980 --- --- - - - - - -
(0.822) (0.762) (0.799) - -~ --- - - - - -
Adv. Trng. 2.784 2.813 3.020 - - - - - - -- - - -
(0.486) (0.474) (0.641) - - -- - - - - --—
Research 1.540 1.694 1.523 -- - - - - -~ - -- -
(0.468) (0.535) (0.487) - - - - - - - - - -- -
Mtg. Loc. Nds. 3.462 3.606 3.468 --- -~ - - - - - - - -
(0.726) (0.552) (0.749) - - - - - - - - - -
Pub. Ser. 2.820 3.040 2.980 2,913 2.876 3.012 2.801
(0.947) (0.762) (0.799) (0.814) (0.913) (0.861) (0.784)
Soc. Egal. 2.704 2.813 3.020 2.726 2.883 2.986 2.701
(0.5671) (0.474) (0.641) (0.649) (0.528) (0.613) (0.594)
Soc. Cr/Act. 1.496 1.694 1.523 1.512 1.563 1.682 1.482
(0.529) (0.535) (0.487) (0.601) (0.491) (0.521) (0.637)
Freedom 3.363 3.606 3.468 3.391 3.541 3.594 3.372
(0.924) (0.552) (0.749) (0.734) (0.483) (0.641) (0.584)
Democ. Gov. 2.568 2.754 2.757 2.571 2.685 2.735 2.436
{0.754) (0.642) (0.772) (0.691) (0.616) (0.873) (0.762)
Community 2.742 2.731 3.136 --- - - -—- -——-
(0.699) (0.702) (0.%00) -- - - -- - - - -- -
Int/Est 3.197 3.034 3.192 3.025 3.911 2.319 2.399
(0.488) (0.677) (0.435) (0.670) (0.645) (0.410) (0.691)
Innovation 3.005 2.969 3.310 - - - - - - - - --—
{(0.532) {0.4z1) (0.803) --- -~ - - - - ---
Off. Cam. Lrng. 2.680 2.768 2.9638 - - - - - --- - - -
(0.648) (0.630) (0.629) --- -— - - - - - -
Acct/Eff. 2.959 2.998 3.05% --- -—-- - - - - - -
(0.5648) (0.574) (0.853) - - - - - - - - -
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Table XIV

UNIVARTATE F TESTS RESULTS OF DIFFERENCES
FOR TWELVE SCALES ON THE I.F.I. -0.U.M.

(n - 239; seven groups)

Goal Scales 126%5?)) Szieufres P'Ihljfls
Acad. Dev. 8,341 1.806 0.001*
Int. Or. 4.608 0.624 0.001*
Ind. Per. Dv. 6.509 1.618 0.001*
Hum/Alt 2.272 0.561 0.038*
Cult/Esth 3.658 1.616 0.002*
Trad. Rel. 3.99% 1.026 0.001*
Pub. Ser. 1.821 1.037 0.092
Soc. Egal. 1.461 0.815 0.203
Soc. Cr/Act. 1.672 1.043 0.126
Freedom 1.896 1.173 0.081
Democ. Gov. 0.954 0.510 0.458
Int/Est. 8.885 3.135 0.001*

*Significantly different at .05 level

The next step in the analysis of the data was to discover which of
the seven groups were causing the systematic variance on each of the
seven goal areas where significant variance had been discovered. The
Scheffg'a multiple comparisons test was the method of analysis chosen to
discover the variant groups. The test was run on each goal scale with
the results displayed in Table XV. A confidence level of .10 was chosen.

On the goal scale Academic Develcopment a significant difference
was observed to be at the .00l level. Further observance of the Scheffc'a
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Table XV

RESULTS OF SHCEFFE TEST FOR COMPARISON OF
MEANS FOR SEVEN GROUPS ON SEVEN I.F.I.-O0.U.M. SCALES
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results revealed a number of strong differences in group mean scores
involving six of the seven groups. The administrators (3.256) assigned
higher values to statements of performance associated with this goal

scale than the lower division students (2.806), the upper division students
(2.717), and the law students (2.579). Both the senior faculty (3.087)
and the graduate students (3.101) assigned a higher rating to this goal
than did the law students. Another mean score difference that was signif-
icant occurred between the graduate students (3.101) and the upper
division students (2.717).

A .001 level of significant variance was found on the goal scale
of Intellectual Orientation and the Scheffé test revealed that this
variance was caused by a significant difference among four of the groups.
The administrators (2.854) rated performance statements related to this
goal scale higher than did the lower division students (2.447) and the
law students (2.516). A third difference occurred between the lower
division students (2.447) and the graduate students (2.754) as the
graduate students gave institutional functions of this goal scale a
significantly higher rating.

Concerning the goal scale of Individual Personal Development, at
the .001 level, significant variance was discovered and the Scheffc'a test
revealed that this variance was caused by differences between the law
students (2.517) and five of the other six groups; the senior faculty
(3.154), the junior faculty (3.021), the administrators (3.181), the
lower division students (2.917), and the graduate students (2.914). In
each case the law students rated this goal much lower than did these other
five groups. The only group left, the upper division students (2.889),
had a mean score which fell in between the law students and the other five

groups and was close enough in agreement to all six not to differ significantly.
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On the goal scale of Humanism/Altruism where a significant variance
had been found at the .038 level, the Scheffé test revealed that the
significant differences occurred between the graduate students and the
law students. The graduate students (2.814) rated this goal higher than
the law students (2.424).

A significant difference at the .002 level was detected on the
goal scale of Cultural/Aesthetic Awareness. The Scheffé test indicated
that the differences of significance occurred between the graduate students
and the two other groups, the lower division students and the law students.
In each of these two cases the graduate students (3.457) assigned higher
values to the performances items associated with this goal than did the
lower division students (2.925) and the law students (2.823).

The univariate F test detected a variance significant at the .00l
level on the goal scale Traditional Religiousness. As indicated by the
Scheffé test the graduate student group varied from the junior faculty,
the administrators, the lower division students, the upper division
students and the law students. In each case the graduate students rated
functions related to this goal area higher with a mean score of 2.918
as compared to a mean score of 2.484 by the junior faculty, 2.460 by
the administrators, 2.419 by the lower division students, 2.488 by the
upper division students and 2.451 by the law students.

The last goal scale, Intellectual/Aesthetic Enviromment, on which
a variance of significance was detected (.001 level) the Scheffs'e test
indicated the law students as the group that varied from all of the other
groups. The law students (2.399) placed lower ratings on goal scale
functions than the senior faculty (3.197), the junior faculty (3.034),
the administrators (3.192), the lower division students (3.025), the
upper division students (2.911) and the graduate students (3.319).
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Relationships Between Institutional Goals and Practices

The third step in the analysis involved an examination of the
central hypothesis of this study which was to determine what kind of
relationships existed between the intentions and practices of the institu-
tion concerning these 20 goal areas. Simply stated, is the institution
doing what it stated it intended to do as perceived by the participants
from the institution involved in this study. Within the limits of this
study a positive answer to this would be supported by data that would
demonstrate high positive correlation, thus implying congruence, defined
in this study as meaning the degree to which the perceived importance of
goals on the I.G.I. scales are correlated with the perceived emphasis on
practices reported on the I.F.I. -0.U.M. scales. Therefore, the data
presented in this section relates directly to the third null hypothesis
of this study.

H3 There is no significant relationship between the

perceived goal importance (I.G.I. present mean
scores) and the perceived practices emphasis
(LI.F.I. -0.U.M. mean scores) on each of the
twenty areas.

Several questions were expected to be answered by the analysis of
the data in this third step as related to the above hypothesis. First,
on which of the goal scales is there demonstrated confirmation that the
intentions of the institution are supported by the functions and practices
of the institution? Secondly, by demonstrated low congruence which goals
are perceived as high importance goals, but receive little emphasis in
functions and practices? Thirdly, by demonstrated low congruence which
goals are perceived as having little importance for the institution, but

receive strong emphasis in institutional functions and practices?
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To determine the relationships between the intentions of the insti-
tution and its functions (practices), a correlation matrix was computed
on the entire sample on each of the 20 goal scales on the I.G.I. and the
I.F.I. -0.U.M. The resultant measure of the relationships was demonstrated
by the Pearson product-moment correlation coefficient (r) as displayed in
Table XVI. All of the correlation coefficients are statistically signif-
icant at the .0l level with the exception of the goal area Cultural/
Aesthetic Awareness where the results obtained were not statistically
different than could be explained by chance.

However, as is generally recommended by researchers in interpreting

correlational data, 1

polynomial regression was performed on each set of
paired data to test for curvilinearity of the relationships between the
variables. Indeed, curvilinearity was discovered on several of the goal
scales which led to the computations of eta on each of the twenty scales.
The Pearson r was found to underestimate the relationships on ten of the
goal areas by at least .02. On one goal area, Meeting Local Needs, the
difference between the Pearson r and eta was .09. Still, since curvilin-
earity was detected on several of the goal areas, eta was selected as the
more reliable measure of correlation for this set of paired data.2

Table XVI displays the estimates of the Pearson r and eta as well
as eta squared. With eta selected as the more reliable measure, eta

squared (also called the correlation ratio) provides an even more

accurate measure of the strength of the relationships between the paired

lGene V. Glass and Julian C. Stanley, Statistical Methods in Educ-

tion and Psychology (Englewood Cliffs, New Jersey: Prentice-Hall, Inc.
1970) pp. I%Zi—Iﬂ

ZDGN_ﬂie and Heath, Basic Statistical Methods, p. 90.
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Table XVI

CORRELATION COEFFIECENTS PEARSON T,
ETA (m) AND THE CORRELATION RATIO (77)
FOR PARALLEL SCALES ON THE

I.G.I. AND THE I.F.I.-O0.U.M.

Goal Scale Pearson r ETA (#) Correlatjon Rank?
Ratio )
1. Acad. Dev. .51 .55 .303 5
2. Int. Or. 46 48 .230 8
3. Ind. Per. Dev. 45 44 .194 12
4.  Hum./Alt. 41 41 .168 14
5.  Cult./Aesth. .16 .16 .026 20
6. Trad. Rel. 47 47 221 9
7. Voc. Prep. .37 .37 .137 17
8. Adv. Tmg. .30 .33 .109 18
9.% Research 49 .52 .270 7
10.* Mtg. Loc. Nds. .36 45 .203 11
11. Pub. Ser. .46 47 221 9
12. Soec. Egal. .22 .24 .058 19
13. Soc. Crit/Act. .52 .53 .281 6
14, Freedom .40 A4l .168 14
15. Democ. Gov. .62 .63 .397 3
16.* Commmity .75 .77 .593 1
17. Int./Aesth. Frw. 41 41 .168 14
18." Imovation .68 .72 .518 2
19.% Off Cam. Lrng. .39 42 .176 13
20.%  Acct. /Eff. .54 .56 314 4

* N = 101, all others have an N = 239

a Ranked by magnitude of ETA @)
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data.l As previously noted, 19 of the 20 correlation coefficients were
found to be statistically significant but this may not provide much mean-
ing as the sample sizes were large which require rather low levels of
significance. Therefore, a more practical lewvel of significance for the
correlation ratio must be set to test the third null hypothesis. The
level of significance for 7] 2 was set at .25. Using this criterion
there were seven goal scales greater than the .25 level of significance
and on these the null hypothesis was rejected. These scales were:
Academic Development, Research, Social Criticism/Activism, Democratic
Governance, Commmity, Irmovation, and Accountability/Efficiency. On
these goal areas it can be stated that there was agreement among the
groups of participants that these goal .intentions were confirmed by the
practices of the institution.

Glass and Hakstian remind us that, ''Periodically, researchers have
been reminded that test statistics serve only to indicate the inferential
stability (statistical significance) of observed results; they do not

2 It is the contention

describe the ‘practical significance' of results."
of this writer that practicing administrators of institutions such as
the one involved in this study would accept only the two goal areas,
Comumity 0 2 = .593) and Irmovation 7L2 = .518), on which there was
"practical significance' demonstrated. This would provide evidence of
more practical value to these administrators. A third goal area, Demo-

cratic Governance with a correlation ratio of .397, indicates a substantial

I ownie and Heath, Basic Statistical Methods, pp. 221-222.

2Gene V. Glass and A. Ralph Hakstian, 'Measures of Association in
Comparative Experiments: Their Development and Interpretation,' American
Educational Research Journal, published by the American Educational Research
Association in Washington, D. C., Vol. 6, No. 3 (May, 1969), p. 403.
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relationship but would be of borderline acceptance of agreement to these
practicing administrators. No intergroup disagreement was found on
these three goal areas on the Imstitutional Functions Inventory, but
significant disagreement was found on the Institutional Goals Inventory
on all three, with the goal scale, Imnovations, demonstrating more
differences occuring among the groups than on any of the other goal
scales. However, the scatterplot for that scale (Figure 1) demonstrates
a rather high positive correlation meaning that though these significant
differences were detected on the I.G.I., the participants in the groups
tended to note the goal intention and goal practices similarly (if one
noted the goal of high importance he likely rated the goal practice as
receiving high emphasis). The same was true of the goal Commmity (Figure
2) and the level of differences among the groups on the I.G.I. was less.
There were 12 remaining goal scales on which the correlation ratio
fell below the .25 level of significance and thus the null hypothesis
could not be rejected. This meant that there was significant disagi‘eenent
indicated between goal intention importance and goal practice emphasis
among the groups on these goal scales. These 12 goals were: Intellectual
Orientation, Individual Personal Development, Humanism/Altruism,
Traditional Religiousness, Vocational Preparation, Advanced Training,
Meeting Local Needs, Public Service, Social Egalitarianism, Freedom,
Intellectual/Aesthetic Enviromment, and Off-Campus Learning. On seven of
these goal scales where disagreement was detected, significant differences
were also found on either the I.G.I. or the I.F.I. -0.U.M. across the
groups on the ANOVA F tests. These seven were: Individual Personal
Development, Humanism/Altruism, Advanced Training, Freedom, Intellectual/
Aesthetic Environment, Intellectual Orientation and Traditional Religious-

ness. On three of these latter seven goal scales differences were found
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on both the I.G.I. and the I.F.I. -0.U.M. These three were individual
Personal Development, Humanism/Altruism, and Intellectual/Aesthetic
Environment. It would seem to follow that disagreement between the groups
on either goal intentions or goal practice or both contributes the goal
dissonance. However, the reverse does not seem to be true as there was
one goal scale (Academic Development) on which significant differences
were found on both the I.G.I. and the I.F.I. -0.U.M., but on which goal
congruence was demonstrated by the correlation data. In addition, there
were four goal scales (Democratic Governance, Commmity, Irmovation,

and Accountability/Efficiency) on which differences were detected between
the groups on the I.G.I., but found goal congruence demonstrated. On
Table XI which displays the results of the Scheffc'e test on this data it
can be noted that on each of these four goal scales the group creating
the most differences was the law students. However, on three of these
scales (Imovation, Commmity, and Accountability/Efficiency) the law
students, as were all other student groups, were not tested by the I.F.I.-
0.U.M. being goal practice scales for which the instrument judges data
not to be readily available to students. This suggests a design factor
which might account for the congruence found on these goal areas in spite
of reported goal intention differences.

Still, with an interest for practical interpretation, an additional
step in the analysis seemed necessary to further interpret the data
results in this third stage dealing with goal congruence or dissonance.
The I.G.I. instrument measured the importance of the goal intentions as
perceived by the participants. As a result, some goals were perceived
to have more importance than others. Table XVII displays the 20 goal
areas in rank order from the highest to the lowest according to the grand

mean scores of all participants. The 20 institutional goals were then
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Table XVII
I.G.I.-PRESENT AND I.F.I.-O.U.M. GRAND MEANS
{RANX ORDER FROM HIGHEST TO LOWEST)
Rank by Rank by
Goal Scale I.G.I. I.F.I. I.G.I. I.F.TI.

Intellectual Orientation 3.570 2.672 1 15
Academic Development 3.536 2.920 1 9k
Intellectual/Aest. Env. 3.385 3.011 3
Innovation 3.350 3.095%* 4 4
Meeting Local Needs 3.328 3.512%* 5
Community 3.300 2.870% 6 12
Individual Pers. Dev. 3.299 2.942 7 8
Cultural/Aesthetic Awar. 3.132 3.121 8
Advanced Training 3.095 2.872% 9 11
Vocational Preparation 3.092 2.974%* 10 7
Freedom 3.084 3.476 11
Accountability/Effic. 3.032 3.004* 12 6
Democratic Governance 2.997 2.644 13 16
Humanism/Altruism 2.861 2.601 14 17
Social Egalitarianism 2.830 2.833 15 13
Social Criticism/Activ. 2.711 .1565 16 20
Public Service 2.698 2.920 17 9%
Research 2.669 1.586%* 18 19
Traditional Relig. 2.526 2.534 19 18
Off-Campus Learning 2.522 2.805%* 20 14

*Includes only the administrators and the two faculty group ratings
(n = 101)
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divided into three groups according to the grand mean scores: the goals
rated on high importance (1-7); the goals rated of medium importance

(8-13) and the goals rated of low importance (14-20). The importance of
these groupings occur when compared with the correlation data in Table XVI.
For example, goals that are rated of high importance, but on which disso-
nance was found may be interpreted as having serious consequence, whereas
goals rated as being of low importance, may interpret the dissonance

found as of small consequence.

Three goals which were rated as being of high importance to the
institution also were seen as having the goal intention confirmed in
practice. There were Commmity, Irmovation, and Academic Development.

Two goals, Accountability/Efficiency and Democratic Gowvernance, were
rated as goals of medium importance and were confirmed by correlated
intention with practice as goals of medium importance to the institution.
Also, two goals rated as being of low importance were confirmed as such.
These were Social Criticism/Activism and Research.

Of the remaining 13 goals, none of which had goal intention con-
firmed in practice, (Table XIV) four goals were judged as having high
importance for the institution. There were Intellectual Orientation,
Intellectual /Aesthetic Enviromment, Meeting Local Needs, and Individual
Personal Development. On three of these goals intention exceeded practice
(grand mean scores) raising serious questions as to whether these are real
goals of the institution. However, the fourth goal, Meeting Local Needs,
practice exceeded intention giving rise to the possibility that this goal
is even more important than the institution believes it to be. However,
this is a goal area on which none of the student groups gave ratings, only
the faculty and administrators. These groups have assigned higher ratings
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to statements of practices in this goal area than to statements of goal
intentions, which can indicate these persons actually are more invoived
in meeting the needs of the local commmity and see this involvement as
a more important goal than they realized. Also, these persons make
their homes in the commmity, with varying degrees of involvement in
commmity life as would be expected. This could account for the higher
ratings on goal practices in this area as these persons are tuned into
the local commmity. Goal dissonance was found on three of the goals
noted as being of medium importance to the institution. These were
Advanced Training, Vocational Preparation, and Freedom. Of note is the
very high grand mean score (3.476) the goal of Freedom registered on
practice (second only to Meeting local Needs (3.512) which could raise
the question that Freedom is a much more important goal than the partic-
ipants realized. Five goals that were rated as being of low importance
and also on which goal dissonance was found were Humanism/Altruism,
Social Egalitarianism, Public Service, Traditional Religiousness, and
Off-Campus Learning. Only on the goal Social Egalitarianism did practice
exceed intention and that was by a very small margin (.003). On the
other four goals intention exceeded practice giving rise to the idea that
it seems to be of little consequence since the goals were rated as being
of low importance and practice was rated even lower.

When viewing the data displayed in Table XVII some implications
can be drawn. Three goals on which dissonance was found also show great
disagreement in the paired ranking of the data. Intellectual Orientation
was ranked first by the magnitude of its grand mean score on goal intentions,
but was ranked 15th on goal practice, leading to the conclusion that
this goal is rated as the most important goal for the institution, but

is perceived as receiving little emphasis in the practices of the
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institution. The second of these three goals, Freedom, received the
second highest rating on goal practice, but was 1lth on goal intention.
It would seem that Freedom is a far more important goal in actuality than
the institution intends it to be. The third goal which displayed
significant ranking differences as well as goal dissonance was Public
Service, which ranked very low in goal importance (17th), but somewhat
higher in goal practice emphasis (9%). However, this seems less critical
in importance since both rankings remained in the medium to low categories.

The goal of Academic Development also showed a wide difference in
rankings, rated as second highest goal in importance, but rated at a
medium emphasis level (9%) in goal practice. However, the goal of
Academic Development displayed goal congruence on the correlated data,
vwhich could lead to the reasoning that the participants viewed this goal
as having high importance, but receiving only medium emphasis in institu-
tional practices.
Sumary

In the chapter the data collected for this study were presented
as they related to the testing of the three null hypothesis. The findings
related to each hypothesis led to all three null hypothesis being rejected.

The first hypothesis, which focused on the perceived goal importance
of 20 given institutional goals, was found significant difference among
the seven groups across all 20 scales on perceived goal importance.
Further analysis revealed that on only 11 of the 20 goal scales was
significant difference found. Most of the differences within these 11
goal scales were found between the law students' group and the other six

groups. Little difference was found among the faculty and administrators’

groups.
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On the second hypothesis, which focused on the perceived practices
emphasis of 20 given institutional goals, significant difference was not
found between the administrators and the two faculty groups at the .05
level on the 8 goal scales involving only their responses. However, on
the 12 goal scales from which data were collected from the four student
groups and analyzed with the administrators and two faculty groups, this
hypothesis was found significant at the .00l lewvel of confidence. There-
fore, significant differences were observed among all groups in their
perceptions of goal practices across the 12 goals that involved responses
from all groups. Further analysis identified seven of these 12 goals
on which differences existed.

The third hypothesis focused upon determining what relationships
existed between the perceived importance of the goals and intentions and
the perceived emphasis given to these goals through institutional practices.
This hypothesis was found significant for 12 of the 20 goal scales.
Therefore, on eight of the goal areas there was expressed congruence
between the intentions and practices, and on the remaining 12 goal
areas no relationship was indicated. A further step in the analysis
of the data for these 12 goal areas was computed to interpret further
the significance of the disagreements found between practices and

intentions.




CHAPTER V

Summary, Conclusions, and Recommendations

Sumary

Before proceeding through the final conclusions of this
study which lead to specific recommendations, a brief summary of
the preceding chapters is necessary. The problem studied was ex-
pressed in the question; what are the relationships between the
perceived importance of institutional goals and the perceived em-
phasis given to institutional practices or functions in a private,

four-year college in Oklahoma? Additional subproblems which were

integral parts of the main problem were examined to determine,
first whether or not the groups studied were in agreement as to
their perceptions of the importance of the goals (intentions) of
the institution, and second whether or not these groups were in
agreement concerning their perceptions and the emphasis given to
these goals in the practices and functions of the institutions.
To further the investigation of these problems, three null
hypotheses were proposed and tested. They were:
H)  There is no significant difference in perceived
goal importance among administrators, senior
faculty, junior faculty, upper division students
and law students as measured by the Institutional
Goals Inventory (I.G.I.).

H) here is no significant difference in perceived
107
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practices emphasis among administrators, senior

faculty, junior facuity, upper division students,

lower division students, graduate students and

law students as measured by a modified form of

the Institutional Functioning Inventory (I.F.I.-

0.U.M.).

3 There is no significant relationship between

perceived goal importance (I.G.I.) and perceived

practices emphasis (I.F.I.-0.U.M.) on each of

the 20 goal areas.

Participants of the institution were divided into seven sub-
groups, with each group sampled finally involving usable responses
from 25 administrators, 34 senior faculty, 41 junior faculty, 34
upper division students, 34 lower division students, 35 graduate
students and 35 law students. The two instruments used for data
collection were both from the Educational Testing Service--The
Institutional Goals Inventory and a modified version of the Imsti-
tutional Functioning Inventory (modified to include the same 20
goal areas as the I1.G.I1.).

The methods used for the analysis of the data collected
were similar for the first and second hypotheses. Both the multi-
| variate and the univariate analysis of variance were calculated
with the results in each case analyzed further by the Scheffe
multiple comparisons test. The third hypothesis was tested by
computing the correlation coefficients, the Pearson Product-Moment
(r) and eta on the parallel data collected from the two instruments

and by a rank order comparison table.
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The first null hypothesis was tested with statistical signifi-
cance found at the .00l level, meaning that there was significant
variance both among and between these groups concerning perceived
goal importance, so this null hypothesis was rejected. The uni-
variate analysis revealed that eleven of the 20 goal scales demon-
strated significant variance at the .05 level. Those eleven were:
Academic Development, Individual Personal Development, Humanism/
Altruism, Cultural/Aesthetic Awareness, Advanced Training, Freedom,
Democratic Governance, Commmity, Intellectual/Aesthetic Environ-
ment, Inmmovation, and Accountability/Efficiency. Using a confidence
level of .10 the Scheffe test was calculated, with the results re-
vealing 31 group interactions of significant differences occurring.
It was noted that 26 of these differences involved the law group
as one of the two differing groups and in every one of these 26
comparisons the law group rated the specific goal of less import-
ance than the other group. Three of the remaining differences
were between students and nonstudents (faculty and administrators).
The two remaining differences detected were centered on the goal
of Advanced Training on which the lower division student group
rated this goal significantly lower than the upper division students
and the graduate students.

A final note on this stage of the data analysis becomes
evident when the Scheffc-/: test results clearly indicate the law
group as the group causing the most differences, with five of the
other groups, but at no point did this group differ with the lower
division students.

The second null hypothesis which related to consensus among



110

the seven groups as to their perception of institutional emphasis
on goal practices was found significant at the .001 level on the
12 goal scales relevant to all the seven groups. The data on all
20 goal scales from the administrators and the two faculty groups
was not significant at the .05 level and so the null hypothesis was
not rejected. The univariate analysis of variance, computed on
the 12 goal scales across the seven groups, revealed that on seven
of the goal scales significant variance was found at the .05 level.
Thus, the null hypothesis was rejected on these seven goals: Aca-
demic Development, Intellectual Orientation, Individual Personal
Development, Humanism/Altruism, Cultural/Aesthetic Awareness, Tra-
ditional Religiousness, and Intellectual/Aesthetic Environment.

The results of the Scheffe multiple camparisons test indenti-
fied in those seven goal scales 28 pairs of means that varied. Of
these, 14 involved differences between student groups and 14 involved
differences between student and non-student groups. Further, in 18
of the 28 varying pairs of means the law group was involved and in
every case was the lower rating group.

The third null hypothesis was concerned with the relation-
ship existent between the institutional goal intentions and insti-
tutional goal practices. There were seven goal scales on which
the null hypothesis was rejected as a significant relationship be-
tween goal intention and goal practice was found ( 2 of .25 or
more). These goal scales were: Academic Development, Research,
Social Criticism/Activism, Democratic Governance, Commmity, Irmo-
vation and Accountability/Efficiency. On these goal areas agree-

ment existed among the groups that the perceived importance of
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these goals was confirmed by the corresponding perceived emphasis

in the practices of the institution,

The correlation ratio 0{2) fell below the .25 level of signifi-
cance on the 12 remaining goal scales and thus the null hypothesis
was accepted indicating dissonance among the groups--perceived goal
intention was not confirmed correspondingly by perceived emphasis
in practice. These 12 goals were: Intellectual Orientation, Indi-
vidual Personal Development, Humanism/Altruism, Traditional Reli-
giousness, Vocational Preparation, Advanced Training, Meeting Local
Needs, Public Service, Social Egalitarianism, Freedom, Intellectual/
Aesthetic Environment, and Off-Campus Learning.

A further step in the analysis of the data displayed the
grand means of the seven groups on each goal of the I.G.I. in rank
order to distinguish between the high, medium, and low intention
goals with a comparative ranking of the grand means of the seven
groups on each goal of the I.F.I.-0.U.M. Three goals on which
dissonance was found showed great disagreement in the paired rank-
ing of the data. These three goal areas were Intellectual Orien-
tation, Freedom, and Public Service. Intellectual Orientation was
ranked (1) as being of high importance as a goal intention but
ranked (15) as receiving low emphasis in practice. Freedom received
high ranking (2) in emphasis in the practices of the institution
but of medium importance as a goal intention. The third goal, Pub-
lic Service, was ranked as having medium importance as a goal in-
tention, but very low emphasis (17) was given this goal in the
practices of the institution.

Conclusions

In discussing the conclusions, comparisons will be made at



112
significant points to a related study undertaken at a rather simi-
lar, private college, Cklahoma Raptist University. The study was
conducted by Robert L. Lymm in 1973 and is contained in an unpub-
lished dissertation at the University of Cklahoma. The conclusions
will be divided into two groups, stating first those of a more
general nature to the study following with those conclusions which
are more particularly related to the institution studied, Oklahoma
City University.

General Conclusions

1. One of the basic theoretical assumptions set forth by
Buck, Etzioni and Perrow and discussed earlier in Chapter Two was
that institutional goals must be defined by examining both the in-
tentions and practices of an institution together. To study goals
only from an intentional perspective leaves open serious possibili-
ties for error. However, most college and university studies of
goals have followed this latter approach. This writer found that
in the institution studied herein, one that is generally described
as being homogeneous, disagreement was found between the groups con-
cerning goal intentions and goal practices, with dissonance being
present on 12 of the 20 goals. Lym's study found less disagree-
ment existing on both goal intentions and goal practices, but dis-
covered dissonance on 10 of the 20 goals.

2. It would follow that this study, as well as the Lymn
study, confirms the usefulness of an institution or organization
to examine both goal intention and goal practice. This point is
made clearly because though several organizational theorists have

discussed the consideration of examining both variables in order
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to determine the goals of an organization or institution, no such
systematic studies have previcusly emerged in higher education.

Thus, this methodology for measuring goal intention and goal practice
and comparing the two variables as a means of defining the actual
goals of a college or university has been tested in this study and
the Lymn study with significant results.

3. Gross and Granbsch, as well as others, found in previous
studies that faculty members and administrators tend to view the
goals of a college or university similarly. This study confirms
their findings as most of the significant differences were between
the different student groups or between student and non-student
groups. Of the 31 group interactions of significant differences
on 11 of the goal intention scales, none involved differences be-
tween the faculty and administrator groups. This was also true
on the goal practices scales on which 28 group interactions of
significant differences on seven goal scales were discovered, none
of which inwvolved differences between the faculty and administrator
groups .

4, A point on which this study did not agree nor support
the findings of previous studies inwolved the idea that in private
institutions intemal agreement on goal intentions exists to a high
degree. According to Gross and Grambsch this agreement is probably
due to the selection process in that students, faculty and adminis-
trators tend to select a college or wniversity based on their per-
sonal agreement with the institution's goals. However, the findings
of this study, unlike the California study and the Danforth study,
did not support this idea as significant disagreement was found
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on 11 of the 20 goal intention scales. More agreement was evident
in the goal practice areas as disagreement was found on only seven
of the 20 scales.

5. Finally, this study (as did the Lynn study) concluded
that the correlation coefficient eta was a more reliable measure of
the relationships between goal intention and goal practice than was
the Pearson product-moment correlation-coefficient. Scatter-plots
demonstrated a number of non-linear relationships. Also, on ten
of the goal scales, the Pearson r underestimated eta by .02 or
more.

Conclusions Particular to Oklahama City University

1. A significant aspect of the results of this study and
one that is related directly to a better understanding of conclusions
three and four, is the role the law students' group played in the
study findings. Out of 31 group interactions of significance on
goal intentions, 26 included the law students' group and in every
one of these 26 comparisons, this group rated the specific goal
lower in importance than the other group. Similar results held on
the goal practice scales in that out of 28 group interactions of
significance, the law students' group was involved in 18 inter-
actions and in each case rated the goal lower in emphasis than the
other comparative group. This study was not constructed such as
to determine the reasons for the high degree of disagreement by
this one group. The most consistent disagreements occurred between
the law group and the administrator group, especially on goal in-
tentions as significant disagreement was found on nine of the eleven

goal scales which demonstrated significant variance.
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Also of interest is the finding that the one group on which

there was found to be no disagreement by the law group was the
lower division students' group. Both groups share a possible com-
monality in that these persons have been exposed at a lesser degree
than the other five groups to the influence of the institution.

The lower division students are among the newest members of the
institution as a group as are most of the law students, having com-
pleted previous study at other institutions. In addition, most law
students live and work off campus and have their classes scheduled
on a different time basis from the rest of the commmity.

2. Congruence was found on seven of the goal scales indi-
cating that in these seven areas according to the perceptions of
the study participants, the institution was doing what it said it
was intending to do. These seven were: Academic Development, Re-
search, Social Criticism/Activism, Democratic Governance, Commmity,
Imovation and Accountability/Efficiency. Three of these goals,
Academic Development, Immovation and Commmnity were rated as high
importance goals (Table XV) and confirmed by the practices of the
institution, thus indicating they are real goals of the institution.
Two goals, Democratic Governance and Accountability/Efficiency, on
which congruence was found were rated as medium importance goals.
Finally the goals of Research and Social Criticism/Activism, rated
as low importance goals, had this low importance confirmed in
practice.

3. On 12 goals in this study goal intention was not con-
firmed by goal practice, meaning that the participants in this

study did not view goal importance on a level with goal practice
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emphasis. Practically, this means that these persons do not per-
ceive the institution doing what it says it intends to do. It is

in these goal areas that attention need be brought to focus. These
12 goals were; Intellectual Orientation, Individual Personal Develop-
ment, Humanism/Altruism, Traditional Religiousness, Vocational
Preparation, Advanced Training, Meeting Local Needs, Public Service,
Social Egalitarianism, Freedom, Intellectual/Esthetic Envirorment,
and Off-Campus Learning.

Seven of these goals on which dissonance was found had already
demonstrated significant differences between the groups on either
goal intention, goal practice or both. These seven were: Intellectual
Orientation, Institutional/Esthetic Enviromment, Individual Personal
Development, Advanced Training, Freedom, Humanism/Altruism, and
Traditional Religiousness. These differences no doubt contributed
to the lack of congruence, but the degree of dissonance accounted
for by these differences was not tested by this study.

The remaining five goals (Meeting Local Needs, Vocational
Preparation, Social Egalitarianism, Public Service, and Off-Campus
Learning) on which dissonance was found, demonstrated no signifi-
cant differences between the groups on goal importance or goal
practice emphasis. With the seven groups showing no such differ-
ences, the lack of congruence on these five goals was supported by
all the groups perceiving the lack of harmony between goal intention
and goal practice.

Five of the 12 goals were rated as low importance goals
(Table XVII) on both the I.G.I. and the I.F.I.-0.U.M. There were:
Humanism/Altruism, Social Egalitarianism, Public Service, Traditio-
nal Religiousness, and Off-Campus Learning. Demonstrated dissonance
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on these low importance goals is not as critical as on the medium
and high importance goals. However, on the latter four of these
goals practice was rated higher than intention leading to the be-
lief that the study participants perceived the goals as being of
somewhat more importance to the institution. Of particular note
was the goal of Public Service which was rated seventeenth in goal
intention, but ninth (along with Academic Development which was
rated ninth also) in goal practice which could mean that Public Ser-
vice is considerably more important in the functions and practices
of the University than what is recognized as a goal intention. At-
tention to this goal area by University officials is warranted by
these differences demonstrated in the findings of this study.

Three goals rated in the medium intention category were Ad-
vanced Training,Vocational Preparation, and Freedom. The goal of
Freedom is the main focus of attention in this group because it was
rated eleventh on goal importance, but second in goal practice em-
phasis. Freedom in this study is defined as ''protecting the right
of faculty to present controversial ideas in the classroom, not
preventing students from hearing controversial points of view, plac-~
ing no restrictions on off-campus political activities by faculty
or students, and insuring faculty and students the freedom to choose
their own life cycles."l The results of this study would indicate
that Freedom, as just defined, is a goal that receives strong em-
pasis in the programs and everyday functions and aspirations of

the institution, meaning it is a more important goal to the institution

lgee supra, p. 55.
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than has been rocognized in the goal intention statements of the
school. These resuits would point to a need for the wniversity to
give attention to the importance of Freedam as a real goal of the
institution.

The goal of Advanced Training reflects the interest and
availability of post-graduate education, professional training and
education (law, medicine, etc.) and study in specialized areas.
This goal was rated ninth on goal intention and eleventh on goal
practice, indicating medium importance. The Scheffe test on the
I1.G.I. data revealed the lower division students in disagreement
with both the upper division students and the graduate students.
The latter two groups rating this goal significantly higher as be-
ing of more importance to them which would seem reasonable. Disso

nance on this goal area is of additional interest in that this uni
versity has a law school program and a graduate program in several
areas at the master's degree level. This could indicate a problem
source of conflict with university officials from the students and
faculty in these programs concerning university commitment to these
programs.

Vocational Preparation as a goal area reflects the belief
that the university program is cammited to specific occupational pro-
grams geared to career fields and training students for these occu-
pations. On this goal practice emphasis (rated seventh) exceeded
intention importance (rated tenth) indicating this goal is of more
importance as a real goal.

The critical problem occurs with those goal areas which were

noted as high intention goals, but on which dissonance was found.
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These four goals were: Intellectual Orientation, Intellectual/Aes~
thetic Enviromment, Meeting Local Needs, and Individual Personal De-
velopment. These were ranked first, third, fifth, and seventh re-
spectively, but all fell below the .25 Correlation Ratio level.

The first goal, Intellectual Orientation, presents a rather
critical problem in that it was rated first on goal intention but
fifteenth in goal practices. Its Correlation Ratio of .230 is just
below the .250 level of significance indicating statistically that
it was not far from the congruence level. However, since this goal
does concern the institution's commitments to learming and intel-
lectual work, inquiry, scholarship and life-long learning, a look
at institutional practices which seek to carry out these commitments
seems warranted. This study indicates that this high intention goal
is not receiving high emphasis in its practices related to this goal.

Intellectual/Aesthetic Enviromment is a goal that rates a
campus climate for cultural and intellectual activities which facili-
tate student and faculty interaction and free-time involvement.
Differences were noted on both goal intention and goal practice with
the law group being the one group which demonstrated all of the
significant interactions displayed by the Scheffe, and in each
interaction rating both goal intention and goal practice lower than
the interacting group. No other group demonstrated any significant
disagreements, which leads to the conclusion that demonstrated disso-
nance on this goal area was principally located with the law group.

No difference was found among the groups on the goal of
Meeting Local Needs even though dissonance was demonstrated statisti-

cally on the correlated data. This goal was rated fifth in goal
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intention, but first in goal practices, leading to the conclusion
that this goal is more important than the university indicates. This
was a goal on which students did not rate goal emphasis in practice,
indicating that the administrator and faculty groups perceived this
as the most emphasized goal in institutional practice.

The goal of Individual Personal Development was another
dissonant goal on which significant differences were noted on goal
intention and goal practice, with again the law students group being
the principal differentiator. This is the goal that deals with stu-
dent's identification of personal goals, and means of achieving them,
enhancement of a sense of self-worth, self-confidence, and self-
understanding, and a capacity for open and trusting interpersonal
relations. No other student groups demonstrated differences either
with other student groups or with the faculty and administrator
groups. The law group consistently rated this goal low on intention
and practice, viewing this goal of less importance than the other
participants and much less emphasized by university practices than
others.

4. The goal of Traditional Religiousness has to do with
an orthodox, doctrinal, usually sectarian, often fimdamental reli-
gious perspective. Oklahama City University is a private, church-
related institution. It is of note that in this study the partici-
pants perceived this goal very low in both goal intention (rated 19)
and goal practice (rated 18), as well as demonstrating dissonance
between intention and practice. In contrast, the Lymn study also
involved a private, church-related institution in which the partici-

pants rated this goal second in goal intention and first in goal
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practice, but also found dissonance between intention and practice.
Thus,the participants in these two similar institutions perceive
this goal in quite contrasting ways for their respective institu-
tions. The goal of Humanism/Altruism, which R. Peterson states
that to same extent reflects the more modern concept of religious
perspectives, was rated lower than Traditional Religiousness by
the participants of Lymn's study and higher by the participants

of this study. This comparison of these studies at this point may
reflect mainly the principal concerns of each supporting religious
organization.

Recammendations for Future Study

1. An important assumption of this study was that goals
should be determined by both intention and practice. To replicate
this study, using both the I.G.I. and the I.F.I.-0.U.M., seems a
warranted recommendation for gathering additional data as to how
educational institutions perceive their goals and how well the goals
are being reflected in practice.

2. Being aware that a number of studies of this kind have
been performed the last few years in the Center for Studies in
Higher Education, same coordinating venture of the data from all
these studies (including this present study) should be undertaken.
One objective of such a study would be the refinement of the I.F.I.-
0.U.M. as nore data could supply a clearer evaluation of this modi-
fied instrument's validity and reliability, bringing it closer in
line with the I.G.I.

3. Within this institution, compare the data results of

this study with other forms of institutional data, such as, program
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analyses and decisions, budget allocations, and faculty and trustee
decisions, in order to compare the validity of the participants'
perceptions as measured by the I.G.I. (goal intentions) and by the
I.F.I1.-0.U.M (goal practices) with these goal implications of these
other forms of institutional data. Usually, decisions of trustees,
faculty and administrators of an institution concerning programs
and budgets reflect priorities which they consider to be important
for the institution.

4. As this study revealed the law student group to be the
most differentiating in their perceptions of goal intention import-
ance and goal practice emphasis further study is warranted by this
institution that would lead to a better understanding of the process
in operation at this point. The findings of this study point to a
likely source of present and future conflict between these students
and the institution.

5. Further study within this institution is needed to
correlate the specifically written goals of this institution with
the 20 general, standardized goal areas on which the I.G.I. and
I.,F.I.-0.U.M. are based.

6. Since one of the basic theoretical assumptions of this
study is that goals are dynamic and changing, a research effort by
this institution over a longer time period should be undertaken to
test for changes in goal congruence over that time period.

7. A study of specific, non-institutional persons who have
an integral interest in this university by administering to them
both the I.G.I. and I.F.I.-0.U.M. would provide valuable comparative

data on the goals of the institution. These would be persons who
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have same regular contact with the university, enough that their
knowledge of the institution would be adequate to provide reliable
perceptual responses. Appropriate persons would be the trustees,

active alumi, camumity and church people, and others.
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Oklahoma City University

125 Oklahoma City, Oklahoma 73106
(405) 525-5411

Ofiice of the President

Robert Claytor, a graduate student and instructor at the University of
Oklahoma, has requested our assistance in doing the research for his
doctoral dissertation. His study concerns perceptions of institutional
goals and practices of faculty, students, and administrators of Oklahoma
City University. The results from this study should be most helpful to
us, especially in cooperation with our Long Range Goals and Purposes
Committee. Therefore, the university has agreed to participate in this
study.

Your cooperation and your opinions are essential to the success of this
study. The two questionnaire instruments used in this study will take
approximately one hour and fifteen minutes to complete. The anonymity
of your response is guaranteed.

A schedule of specific times during which Mr. Claytor will be on campus
to administer these two instruments is enclosed. Please try to arrange
your schedule to be present on the earliest scheduled date and time.

I realize the many demands on your time and I am sure that Mr. Claytor
will greatly appreciate your cooperation in this study. I believe this study
will be of real value to our university in its long-range study.

Sincerely,
Dolphus Whitten, Jr.

President

DW:jh
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Dear Student,

Robert Claytor, a graduate student in Higher Education, and instructor
at the University of Oklahoma is asking your assistance in research for his
doctoral dissertation. The substance of his dissertation will be the congruence
between students, faculty, and administrators in how each perceives institutional
functions and goals. In other words, do your objectives at 0.C.U. meet with those
of the faculty and administration, and vice versa.

Your cooperation and response are the determinants in the outcome of this
study. The test will take a minimum of your time, so please try to arrange
your schedule to be available. In addition, the anonymity of the test will be
assured.

This study will present new insights into the goals of the university and
thus will be of substantial value to the university community as a whole, so I
wholeheartedly encourage you to participate in the study. Mr. Claytor I am sure

will appreciate your cooperation.

Sincerely,
// ﬂ/é ﬂéZ(
Tal Oden

Student Assoc. President
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February 12, 1975

Dear Participant:

Today, many institutions of higher education are facing significant
and important decisions, especially in the areas of goals and practices.
As a result reliable and accurate information is needed from research
that is relevant.

As a graduate student and Instructor at the University of Oklahoma,
I am doing a research study in these areas here at Oklahoma City University.
You have been chosen as a significant participant in this study. It is being
conducted in conjunction with the study being directed by the Long Range
Goais and Purposes Committee here at O. C. U. Similar studies have been
conducted involving several other Oklahoma colleges and universities.
Selected administrators, full-time faculty members and full-time students
are being asked to participate in this study of your imstitution.

About one hour of your valuable time will be required. Because of
the small sample and for greater accuracy with the results, the success
of the project is dependent upon participation by each of you as a
selected respondent. On Thursday, February 20th., I will deliver the
two instruments, The Institutional Goals Inventory and The Institutional
Functioning Inventory, to your office. Then on Tuesday, February 25th.,
I will return to pick up the completed information. For the sake of
validity, it is important that each participant follow directioms care-
fully. Please complete the Institutional Functioning Inventory first,
then the Institutional Goals Inventory. Anonymity of participant's
responses will be fully protected.

If you have any questions which are not covered in this letter,
please call me in Norman at 325-2633 (Days) or 364-0049 (Nights). Thank
you for being a significant participant in this study.

Cordizajly yours,

M ‘
Robert B. Claytor
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March 17, 1975

Dear Participant:

Enclosed with this letter is an addressed envelope in which you can
mail to me the completed forms on the research study involving university
goals and functions. Your responses in this study are still vitally needed
for the study to be of maximum value. Please complete the study at your
earliest convenience and mail it to me,

Thank you again for your valuable time. I trust that the results will
be of significant value to the Long Range Planning Committee here at 0.C,U.

ot U

Robert B. Claytor

1 4

RBC:blo
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February 20, 1975

Dear Participant:

Several days ago you received a letter about the study I was conducting
here at Oklahoma City University. Enclosed are the two instruments to be
completed for this study. Please observe the following instructions:

1. Use no names on answer sheets. They are coded.
2. Complete "Information Items” sheet first.

3. Next - Complete "Institutional Functioning Inventory" (I.F.I.)
120 statements.
Please use answer sheet - Do not mark on the I.F.I. Form.

4. Then complete "Institutional Goals Inventory" (I.G.I.) 90 statements.
Please use answer sheet - Do not mark on the I.G.I. Form.

5. Notice that answers on answer sheet fall in sequence horizontally
(1, 2, 3, 4) not vertically 1.
2.
3.
4,

6. On the I.G.I. mark only the "is" responses. Do not mark the "should
be'" responses.

7. Use a No. 2 pencil.

8. Please return form and answer sheets clipped together as you received
them.

I will return on Tuesday, February 25, to collect the completed informatiom.
Thank you again for your participation in this study.

Respectfully yours,

%ﬁ%

Robert B. Claytor
Instructor

Center for Studies in Higher Education
University of Oklahoma




130

NORTH CARDOLINA CENTRAL UNIVERSITY
DURHAM, NORTH CAROLINA 27707

OFFICE OF RESEARCH AND EVALUATION

January 27, 1975

Mr. Robert Claytor

Center for Studies in
Higher Education

College of Education

The University of Oklahoma

Norman, Oklahoma 73069

Dear Mr. Claytor:

In response to your letter, I am enclosing a copy of Chapters 5-7 and part
of Chapter 8. I have omitted the norm tables from Chapter 8 since ETS has not
yet condensed these tables and therefore they are presently two tables/page
(80 pages).

0f course you understand the material is subject to some editing and will
be published. However, there is no reason that you or other graduate students
in your program cannot use the information to assist you in your dissertation
research.

I hope it is of help.

Sincerely,

Pvrmern /S 2V

Norman P. Uhl

Professor of Education
and Psychology and

Associate Director

NPU/cj

Enclosures
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DIRECTIONS
The /nventory consists of 90 statements of First — How important s the goal at this
possible institutional goals. Using the answer institution at the present time?
key. shown in the examples below, you are ’
asked to respond to each statement in two Then — In your judgment, how important
different ways: should the goal be at this institution?

EXAMPLES

A. toreauire a common core of learning

experiences for all students...
P should be

In this example, the respondent believes the goal “‘to require a common core of learning experiences for all
students” is presently of extremely high importance, but thinks that it should be of medium importance.

is{ ¢cD ) =») D
B.  to give alumni a larger and more direct ) )

role in the work of the institution... should be ) ) o -

In this example, the respondent sees the goal ‘to give alumni a larger and more direct role in the work of
the institution’’ as presently being of low importance, but thinks that it should be of high importance.

"

+ Unless you have been given other blackening one oval after is and one
instructions, consider the institution oval after shou/d be.
as a whole in making your judgments. Use any soft lead pencil. Do not

- In giving should be responses, do not use colored pencils or a pen—ink,
be restrained by your beliefs about ball point, or felt tip.
whether the goal, realistically, can - Mark each answer so that it
ever be attained on the campus. completely fills (blackens) the

- Please try to respond to every goall intended oval. Please do not make
statement in the /nventory, by checks (V) or X’s.

Additional Geal Statements {Local Option) (31-110): A section is
included for additional goal statements of specific interest or concern.
These statements will be supplied locally. If no statements are

supplied, leave this section biank and go on to the Information Questions.

information Questions {111-117): These questions are included to
enable each institution to analyze the results of the /nventory in ways
that will be the most meaningful and useful to them. Respond to each
question that applies.

Subgroups and Supplementary Information Questions {118-124): |f
these sections are to be used instructions will be given locally for
marking these items. if not, please leave them blank.

Copyright ©1872 by Educaticnal Testing Service. All rights reserved.
No part of the Institutiona! Goals Inventory may be adapted or reproduced

in any form without permission in writing from the publisher.

Published and distributed by ETS College and University Programs,
Princeton, New Jarsey 08540
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marking these items. If not, please leave them blank.
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Please respond to these goal statements
by blackening one oval after is and one
after shouid be.

i b akng

to help students acquire depth of knowledge in at
least one academic discipline...

o [@n) () (&) (@)
should be { D D O (e} (@]
2. to teach students methods of scholarly inquiry, is | OO (@i} (@) (e (@) :
scientific research, and/or problem definition and
solution... shouldbe | CO () o (o GO |
3. to help students identify their own personal goals is | CTDO @D (@) @O GO
and develop means of achieving them...
shouidbe | CDO D GO e} (]
4, to ensure that students acquire a basic knowledge in is | CO (@) (orsn) (]
the humanities, social sciences, and natural sciences...
shouldbe | O a D (armn’ (@)
5. to increase the desire and ability of students to is | O D (] (armn) (@3] HL
undertake self-directed learning... i
should be | DO O (a» @@ D
6. to prepare students for advanced academic work,e.g., is | OO D O () (&)
at a four-year college or graduate or professional
school... shouldbe | CD D o (er ) D
7.  to develop students’ ability to synthesize knowledge is | CO @D O D D
from a variety of sources,..
shouldbe | D (@) D () D
8. to help students develop a sense of self-worth, is| & (-») () (>} (am»)
self-confidence, and a capacity to have an impact on
events... should be D (- D (>
9. to hold students throughout the institution to high is| O D () D (=)
standards of inteliectual performance... .
shouldbe | &GO D (@ (are D
10. toinstillin stu-dents a life-long commitment to is| ([armn) D () (@)
learning...
shouldbe | CD O D () D
11. to help students achieve deeper !evels of is| CD (@) (@ (e ] D
self-understanding... ’
should be | DO - »)
12. to ensure that students who graduate have achieved some s O | D | D | @D |
level of reading, writing, and mathematics competency... :
should be | D (@) (e=m D (@
13. to help students be open, honest, and trusting in isi D (o) (@) o} =
their relationships with others... ‘
shouldbe | ™ (@m) D aGD Dl

l
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Fiease respond to these goal statements
by blackening one oval after L‘? and one
after should be.
14. to encourage students to become conscious of the is | D oo | O
important moral issues of our time...
shouldbe | D (@ a
15. to increase students’ sensitivity to and is| OO o (@m»
appreciation of various forms of art and artistic
expression... ) should be | O (eran o
16. to educate students in a particular religious s OOy GOy GO
heritage...
shouldbe | C (@) (&
17. to help students understand and respect people from st QO | O aA
diverse backgrounds and cultures...
shouidbe | CDO (@) o
18. to require students to complete some course is] OO | | @
work in the humanities or arts... 1
should be | CD (@] O
19. to help students become aware of the potentialities is| CD D =
of a fuli-time religious vocation...
' shouldbe | O (@) (@]
20. to encourage students to become committed to working sl | | D
for world peace...
should be | DO (&= D
21. to encourage students to express themselves artistically, e.q., sl | |
in music, painting, film-making...
. should be | D @D (&»
22. to develop students’ ability to understand and defend Ll a=ll e ol e
a theological position...
should be | CD (@] (@)
23. to encourage students to make concern about the welfare is | D (== DO
of all mankind a central part of their lives...
shouldbe | D @D | D
24. 1o acquaint students with forms of artistic or literary is| O (> ] ()
expression in non-Western countries...
should be | CD (@] <D
25. to help students develop a dedication to serving God in sl O | |
everyday life... . :
shouldbe | ([@» D
26. to provide opportunities for students to prepare is| CO (@ O
for specific occupational careers, e.g., accounting,
engineering, nursing... , shouldbe | > D (G
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shouldbe | CO | CO | O | D | &S
shouldbe | T GO Qo | O o
shouldbe | OO D | OO , arns B B o o
shauldbe | O | CO | GO | GO |
shouldbe | CDOD | CO | D | D | G
shouldbe | DO | CO | GO | GO | &GO
shoudbel cD | O | @ | @ |
shoudbel CO |1 O 1T DO | D] @
shouldbe | CD O oo GO O
shoudbe | o O | D | DO | CO
shoudbe | COD | CO | @& | 43D o)

shouldbe | > (&) D () O




page five

Please respond to these goal statements
by blackening one oval after is and one

after should be,

27. to develop what would generally be regarded as a strong is | CD D (») @ (G
and comprehensive graduate school...
shouldbe | (D - (@) @D D
28. to perform contract research for government, business, is | D D () (ax») ()
or industry...
should be | O (@] (@10 D (=D
29. to provide opportunities for continuing education for is ] ) ) o) fas)
adults in the local area, e.g., on a part-time basis...
sheuldbe | D (" (@ D D
30. to develop educational programs geared to new and is | TO (@) (-} (e D
emerging career fields... '
should be | CDO D (@ @D D
31. to prepare students in one or more of the traditional ist O (avan) (an (arm) D |
professions, e.g., law, medicine, architecture... :
shouldbe | CD (o] @D @D D
32. to offer graduate programs in such ““newer’” profess.ons is | CD D (= (axm) D
as engineering, education, and social work... '
should be | CD D (o D D
33. to serve as a cultural center in the community s| | o D oD an)f
served by the campus... _
shouldbe | D (& (e @D D
34. to conduct basic research in the natural sciences... is| DO (ar») (D) ) (@)
shouldbe ; DO | D | D | @D | DO
35. o conduct basic research in the social sciences... is| ([a») (- ») (> (o)
should be | D (] D D (&»
36. to provide retraining opportunities for individuals sl ¢ oD D @ oD
whose job skills have become out of date...
should be | D @ (@] D (G-
37. tocontribute, through research, to the general is| CD D () () (s )
advancement of knowledge...
should be | D (o) (am) @ D
l 38. to assist students in deciding upon a vocational is{ CO lam) D (are) ()
i career...
3 shouldbe | CD D (»] D (e ]
|
; 39. to provide skilled manpower for local-area business, is| > (&) () (e )
| industry, and government...
! shouldbe | co | O | & | D | o,
i

4
|
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page six

Please respond to these goal statements
by blackening one oval after is and one
after should be.

%
40. to facilitate involvement of students in neighborhood sl O |l O o | @ @D
and community-service activities...
should be | D (@2»] (@ 2] @@ (=
41, to conduct advanced study in specialized problem areas, sl O DO ©»® | O | D
e.g., through research institutes, centers, or graduate
programs... ' shouldbe | CD | CD | CD | D | &
42. to provide educational experiences relevant to the s D | @D | OO | D
gvolving interests of women in America...
shouldbe | D () (@] (arm] (]
43. to provide critical evaluation of prevailing is | CD & 2 () (= (=
practices and values in American society...
shouldbe | CIDO (i) (&» D a
44, tohelp people from disadvantaged communities acquire is | CD () Do o O
knowledge and skills they can use in improving .
conditions in their own communities... shouldbe | CD | D | CD | D | &
45. 1o move to or maintain a policy of essentially open is | CDO D @ (= ==
admissions, and then to develop meaningful educational
experiences for all who are admitted... shouldbe | CD | CD | GO | & | CD:
46. 1o serve as a source of ideas and recommendations for sl T @O @O | @ @
changing social institutions judged to be unjust or
otherwise defective... shoudbe } CO | @D | D | DO | &
47. to work with governmental agencies in designing new sl |l oo | o | o | o
social and environmental programs... : .
shouldbe | D (o =] (o> D (>
48. to offer developmental or remedial programs in basic is| o D ([&w) c:r_'; (am)
skills {reading, writing, mathematics)... :
shoudbel COD | XD | O | @D | &
49. to help students learn how to bring about change in is| D (v [a») (o ) ()
American society... , "
shouldbe | D D o (& ) O
50. to focus resources of the institution on the solution is| D 0D o D far )
of major social and environmental problems...
shouldbe | CO | CO | CO | O |
51. to be responsive to regional and national priorities slOOH o o o o
when considering new educational programs for the
institution... . shouldbe | CDO | O (D) D D
52. to provide educational experiences relevant to the: sl |l @O | O | o &
evolving interests of Blacks, Chicanos, and American
shoudbe ] cO | O | D | @ | @D

Indians...




page six
nd to these goal statements -
kening one oval after is and one
id be.
Ivement of students in neighborhood s O D | DO || DO
-service activities...
shouldbe | CDO (& (o1 @ (@]
anced study in specialized problem areas, s O D | D | D | >
rch institutes, centers, or graduate
should be | D @ oD D (arw
Honal experiences relevant to the sl O | @ | || G

s of women in America...

i shouldbe | CDO (@) D (ar ) (-39

g2l evaluation of prevailing s O O O | o
plues in American society...

; shouldbe | CD | CDO oo (arw] -»

disadvantaged communities acquire sl DD OO || @

: ills they can use in improving '
eir own communities... should be (aum ] (@-aw] D (arws ] o

naintain a policy of essentially open sl D | D)D) D
then to develop meaningful educational
a" who are adm'tted Should be ([aam) o @ @ [en.30)
rce of ideas and recommendations for sl T @D | O | @ | D
nstitutions judged to be unjust or

: shouldbe | CID D (o] (arse/ D

: ernmental agencies in designing new is|] DO (@ ») D oD )

Fonmental programs... A :

shouldbe | O (@) (D (ar (-

‘ mental or remedial programs in basic is| co (e o) D ) (= »)

Jwriting, mathematics)...

" shoutdbe | O | O | | | @

‘ learn how to bring about change in is| D D faw) () (>

shouldbe | CDO @D (o (e ([
es of the institution on the solution is{ cD D ) farw) faw)
§ and environmental problems...

] shouldbe | O (ov D [arm o -
to regional and national priorities slcool ool oo | o) o
g new educational programs for the :

shouidbe | COD | CD | OO | &O | &©)| -
tional experiences relevant to the sl oo | o] @D
of Blacks, Chicanos, and American
. . shouldbe | ¢ (@ o (erse) (]
! : ———
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page seven

Please respond to these goal statements
by blackening one oval after is and one
after shouid be.

53.

to be engaged, as an institution, in working for basic

is| CD @D (= D D
changes in American society...
should be | CD @ D D D
54. to ensure that students are not prevented from hearing is | CDO D (@) @ (@)
speakers presenting controversial paints of view...
shouldbe | D () (-m (e B N
55. to create a system of campus governance that is is | CDO D ([@m) (@) (>
genuinely responsive to the concerns of all people at
the institution... shouldbe | CD | CD | & | GO | &3
56. to maintain a climate in which faculty commitment to the is | OO (] D D D]
goals and well-being of the institution is as strong as '
commitment to professional careers... should be | CTDO () D @ (a0
57. to ensure the freedom of students and faculty to choose is| CD @ O | 3D (@)
their own life styles (living arrangements, personal ‘
appearance, etc.}... shouldbe | CD D D D |3
58. to develop arrangements by which students, faculty, is|{ CD D (o e m) D |
administrators, and trustees can be significantly 3
involved in campus governance... shouldbe | CD D (o:») @D D |
59. to maintain a climate in which communication throughout is| D (- D @D D i
the organizational structure is open and candid...
shouldbe | O | D | @D | @D | |
60. to place no restrictions on off-campus political is| CO (> (>} D | Y
activities by faculty or students...
shouldbe | CD @ @D D D
61. to decentralize decision making on the campus to is| CD () ([@») @D (@)
the greatest extent possible... :
should be | D D (@] (r®) (el
62. to maintain a campus climate in which differences of is| C () D arm’ oD
opinion can be aired openly and amicably...
should be | D @D (] D D
63. to protect the right of faculty members to present is| (ew®) (@) @D (-
unpopular or controversial ideas in the classroom...
shculd be | D (e ) (-»} O (@
64. to assure individuals the opportunity to participate or is | CD (o) (n) D (- »)
be represented in making any decisions that affect them...
shouldbe | (D | D | D | @D | OO
65. to maintain a climate of mutual trust and respect among is| CD Do | @D D
students, faculty, and administrators...
shoudbef coO | D | O | D | O




" page eight
0,
Please respond to these goal statements O o, %
. : e > %
by blackening one oval after is and one “9090" %, %,
after should be. s %o % %
. %/- 7 Oo oon A
3%\ % % % %
%2\ % %\ 2 \ &
66. to create a campus climate in which students spend much : .is o @ (@™
of their free time in intellectual and cultural
activities... , shouldbe | DO (@) (@
37. to build a climate on the campus in which continuous is| OO (a2 D
educational innovation is accepted as an institutional
way of life... should be |- CD D (aw
68. to encoura.gt? students t? spenc_i time away fr.o!n_ the is | ao o o P ) )
campus gaining academic credit for such activities as
a year of study abroad, in work-study programs, in shouldbe | &> D o ) )
VISTA, etc...
69. to create a climate in which students and faculty may v is | O o ad D (3
easily come together for informal discussion of ideas
and mutual interests.., should be | CIDO o ad (e (@’
70. to experiment with different methods of evaluating and is | CD (s cD D ()
grading student performancg. .-
shouldbe | CDO (o co D D
71. to maintain or work to achieve a large degree of ' is|] CDO (o ») cD (e D
institutional autonomy or independence in relation
to governmental or other educational agencies... shouldbe | CD D D | @ (@}
72. to participate in a network of colleges through which is] CD D cD D ()
students, according to plan, may study on several
campuses during their undergraduate years... shouldbe | D O cD (ars) D

3
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TRy
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89. to créata a climate in which students and faculty may sl | oo || o
easily come together for informal discussion of ideas
and mutual interests... should be | CID (o ) o (arm D
70. to experiment with different methods of evaluating and is | OO (& ) D () 2D
grading student performancae...
should be | CD - o o cid
71.  to maintain or work to achieve a large degree of is| CD D cD (e cin
institutional autonomy or independence in relation
to governmental or other educational agencies... should be | CIDO (o (6 ) W D
72. to participate in a network of colleges through which is| CDO D (=) aGD (e
students, according to plan, may study on several
campuses during their undergraduate years... shouldbe | CID o (a5 D] aGo D
73. tosponsor each yedr a rich program of cultural events-- is| ¢ (> D «w») D
tectures, concerts, art exhibits, and the likae...
should be | CID o D (w <D
74. to experiment with new approaches to individualized sl CD (& ») cD (™) fan )
instruction such as tutorials, flexible scheduling, and
students planning their own programs.., should be | IO o () co [asi»)
75. to award the bachelor’s and/or associate degree for is | o> @ | o )
supervised study done away from the campus, 2.9,
in extension or tutorial centers, by corraspondence, should be | > ) ) P o
or through field work...
76. 1o cr2ate an institution known widely as an is| CD O (&) (s cbo
intellectually exciting and stimulating place...
should be | CID D (o) larm cD
77. to create procedures by which curricular or is| CD &> D (rm) cD
instructional innovations may be readily initiated...
shouldbe | CD | CO | D | &3O | CD
78. to award the bachelor’s and/or associate degree to some is| oo V) D farse) cD
individuals solely on the basis of their performance on
an acceptable examination {with no college-supervised should be | > ) D oo co
study, on- or off-campus, necessary)...
\'l"-ia:ﬁ‘bifl'i&ﬁH:--i_'-si&-‘,rzn-;;y:;.,f;;'»g; e FrENTReaL] SF e A e A Kat A s e B Eagie DM s BEE L
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page nine \ \ \
O/.
N\ %
o, ”%
Please respond to these goal statements 3@, % %
by blackening ane oval after is and one \%,;\ '5(9;, 4@
after should be. - ES EX g
—_— o, % 2%, %OA
>, ) ks S [
® o% %"@ %“@ %Qo
79. to apply cost criteria in deciding among alternative is | D D] o @D (@)
academic and non-academic programs...
should be | CD -n (@ D) aoD (o
80. to maintain or work to achieve a reputable standing is | oo ™) (@) D &)
for the institution within the academic world (or in
relation to similar colleges)... shouldbe | ™ | oD | oo | o> | &
81. to regularly provide evidence that the institution is is | (am) o (arm) oD
actually achieving its stated goals...
should be | DO D (@0 @O @
82. to carry on a broad and vigorous program of is | D fam) ) o) ()
extracurricular activities and events for students...
should be | CDO () 0 D @
83. to be concerned about the efficiency with which college is | o) fm) ) |
operations are conducted...
should be | CD @ @D arm} D
84. to be organized for continuous short-, medium-, and is| () [ ») () )
long-range planning for the total institution...
should be | CD D lan} &S D
85. to include local citizens in planning college programs is| o (arm) D (=) ()
that will affect the local community...
should be | CD D (GF D) (s (&)
86. to excel in intercollegiate athletic competition... is| o o oD () lan)
should be | D D) (@») (O (e
87. to be accountable to funding sources for the is | oD &) o) =) ()
effectiveness of college programs...
shouldbe | CD D D @D @D
88. tocreate a climate in which systematic evaluation of s D =) o) () '
college programs is accepted as an institutional way
of life... shouldbe | O | @ | & | @ | ™
89. to systematically interpret the nature, purpose, and is| ) D D ()
work of the institution to citizens off the campus... _
should be | D () D ) o
90. to achieve consensus among people on the campus about D ) ) ) o)
(aoe} @D @D @D )

is
the goals of the institution...

should be

- If additional locally written goal statements have been provided, use page ten for responding and then go on to page eleven.
- If no additional goal statements were given, leave page ten blank and answer the information questions on page eleven.
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is
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is
is

should be
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should be
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should be

should be

is

should be

109.

110.

(Local Option)

[,

ADDITIONAL GOAL STATEMENTS

D O D
O o &GO

Do D S

&O

if you have been provided with supplementary goal statements, use this section
for responding. Use the same answer key as you use for the first 90 items, and

101

102

103

104

105

106

167

108

respond to both /s and should be.

O O | | G
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is
is
is
is
is
is
is
is

should be
should be
should be
should be
should be
should be
should be
should be

is

should Le

is

should be

9
92
93
94
95.
96
97
98

99.

100.

Go on 1o last page.




111

112,

113.

114.

1165.

page eleven

Piease mark one answer for each of the information questions below that apply to vou.

Mark the one that best describes
your role.

Faculty member

Student

Administrator

Governing Board Member

Alumna/Alumnus

Member of off-campus community
group

2) QOther

0 660600

17.

Faculty and students: mark one field of
teaching and/or research interest, or
for students, major field of study.

Biological sciences
Physical sciences
Mathematics

Social sciences
Humanities

Fine arts, performing arts
Education

Business

Engineering

Other

pee0860860

O Freshman
D Sophemore
& Junior
S  Senior
S Graduate
D Other

Students: indicate current
enroliment status.

Full-time, day

Part-time, day

Evening oniy

Off-campus only — e.g., extension,
correspondence, TV, etc.

Other

BeEo0

'

Faculty: indicate academic rank.

Instructor
Assistant professor
Associate professor
Professor

118.

SUBGROUPS—one response only.
Instructions will be given locally for
gridding this subgroup item.

If instructions are not given, leave blank.
One

Two

Three

Four

Five

BeOO0

800600

QOther

Faculty: indicate current teaching
arrangement.

Fuli-time

Part-time

Evening only

Off-campus — extension only, etc.
Other

0e800

All respondents: indicate age at
last birthday.

Under 20
20 to 29
3010 39
40 to 49
50 to 59
60 or over

peeoe00o

THANK YOU

SUPPLEMENTARY INFORMATION QUESTIONS.
1f you have been provided with additional infor-
mation questions, use this section for responding.

Mark only one response to each question.

119. 120. 121,

0080080860
EERDEEEE
EELERERLL
BO000000600 &
BOBEBBBBERO

o

123.

-
N
&

§e600860660

lﬂn




{152 ON WHO4 DHN

¥S060¢—0EdPCOHINCLS




INSTITUTIONAL FUNCTIONING INVENTORY
(University of Oklahoma Modification)

TO THE RESPONDENT:

This is a questionnaire for institutional self-study. 1In it you are
asked for your perceptions about what your institution is like--administra-
tive policies, teaching practices, types of programs, characteristic
attitudes of groups of people, etc. This inventory is not a test:; the only
"right" answers are those which reflect your own perceptions, judgments,
and opinions.

No names are to be written on the inventory. Comments and criticisms
are invited regarding any asgpect of the inventory. Please use the back of
the test booklet for any such comments.

DIRECTIONS:

1. PENCILS: Any type of marking instrument may be used. Please mark out
the appropriate response by using an (X).

2. INFORMATION ITEMS: Check only one answer box for each question that
applies to you. All respondents should answer Item A
and each of the Items, B-J that apply. E

3. MARKING YOUR RESPONSES: Sections 1 and 3 consist of statements about pol-
icies and programs that may or may not exsist at
your institution. Indicate whether you know a
given situation exists or does not exist by
marking either Yes (Y); No (N); or Don't Know (?).

4  RESPOND TO EVERY QUESTION: Please mark an answer for every statement in
the inventory.

5. MARK ONLY ONE ANSWER FOR EACH STATEMENT, but please respond to each and
every statement.

The IFI-(OUM) was developed by the Center for Studies
in Higher Education, University of Oklahoma.

From Institutional Functioning Inventory. Copyright(:)l968
by Educational Testing Service. All Rights Reserved.
Adapted and Reproduced by permission.




INSTITUTIONAL FUNCTICNING INVENTORY
(University of Oklahoma Modification)

TO THE RESPONDENT:

This is a questionnaire for institutional self-study. In it you
asked for your perceptions about what your institution is like-~-admini
tive policies, teaching practices, types of programs, characteristic
attitudes of groups of people, etc. This inventory is not a test; the
"right" answers are those which reflect your own perceptions, judgment
and opinions.

No names are to be written on the inventory = Comments and critici
are invited regarding any aspect of the inventory. Please use the bac
the test booklet for any such comments.

DIRECTIONS:

1. PENTILS: Any type of marking instrument may be used. Please mark
the appropriate response by using an (X). .

2. INFORMATION ITEMS: Check only one answer box for each question ,
‘ applies to ypu. All respondents should answer
and each of the Items, B-J that apply. K

3. MARKING YOUR RESPONSES: Sections 1 and 3 consist of statements
icies and programs that may or may not ex
your institution. Indicate whether you
given situation exists or does not exist
marking either Yes (Y); No (N); or bDon't

4  RESPOND TO EVERY QUESTION: Please mark an answer for every statem
the inventory. '

5. MARK ONLY ONE ANSWER FOR EACH STATEMENT, but please respond to eac
every statement.

The IFI-(OUM) was developed by the Center for Studies
in Higher Education, University of Oklahoma.

From Institutibnal Functioning Inventory- Copyright@1968
by Educational Testing Service. All Rights Reserved.
Adapted and Reproduced by permission.



INSTITUTIONAL FUNCTIONING INVENTORY
(University of Oklahoma Modification)

ionnaire for institutional self-study. In it you are
ptions: about what your institution is like-~administra-
ing practices, types of programs, characteristic

i of people, etc. This inventory is not a test; the only
! those which reflect your own perceptions, judgments,

b be written on the inventory Comments and criticisms
ng any aspect of the inventory. Please use the back of
r any such comments.

ype of marking instrument may be used. Please mark out
ppropriate response by using an (X).

MS: Check only one answer box for each question that
applies to ypu. All respondents should answer Item A
and each of the Items, B-J that apply. B

]

i

|

i

,FPONSES Sections 1 and 3 consist of statements about pol-
i ~icies and programs that may or may not exsist at
| your institution. Indicate whether you know a

] given situation exists or does not ex;st by

i marking either Yes (Y); No (N); or Don't Know (?).
:& QUESTION: Please mark an answer for every statement in

3 the inventory.

T¢SWER FOR EACH STATEMENT, but please respond to each and

Was developed by the Center for Studies
Education, University of Oklahoma.

bnal Functioning Inventory. | Copyright@l968
al Testing Service. All nghts Reserved.
‘ted and Reproduced by perm1ssxonL
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(¥)
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(v)
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(Y)
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(N)
(N)

(N)
(N)

(N)
(N)
(N)

(N)
(N)

(w)

(N)
(M)

(W)
(N)
(N)

()
(V)

(N)
(N)

(N)
()

(N)

(N)

(?)

(?)
(?)

(?)

(?)

6.

7'

11.

12,

13,
14.
15.
16.

17.
18.

2Q.

21.

22.

23.

24,

SECTION 1

Respond to statements in this
section by selecting either:

YES (y) NO (V) DON'T KNOW (?)
if the statement If the staremant doag If vou do not know
applies or 1 true not apply or is not true whether the statement
at your institution. - at your institution. applies or is true.

There is a campus art gallery in which traveling exhibits or collections on loan are
regularly displayed.

There are prcgrams and/or organizations at this institution which are directly concerned
with solving pressing social problems, e.g., race relations, urban blight, rural poverty,
etc.

Regulations of student behavior are detailed and precise at this institutionm.
Foreign films are shown regularly on or near campus.

Religious services are conducted regularly on campus involving a majority of the
students. i

A number of professors have been involved in the past few years with economic planning
at either the national, regional, or state level.

There are provisions by which some number of educationally disadvantaged students may be
admitted to the institution without meeting the normal emtrance requiremeants.

A number of nationally known sclentists and/or scholars are invited to the campus each
year to address student and faculty groups.

Advisement (counseling) is offered students concerning personal as well as academic goals.

Succesaful efforts to raise funds or to perform voluntary service co relieve human need
and suffering occur at least annually on this campus.

This institution attempts each year to sponsor a rich program of cultural events—-
lectures, concerts, plays, art exhibits, and the like.

At least on¢ modern dance program has been presented in the past year.

Ministers are invited to the campus to speak and to counsel students about religious
vocations.

Professors from this institution have been actively involved in framing state or fed-
eral legislation in the areas of health, education, or welfare.

A concerted effort is made to attract students of diverse ethnic and social back-
grounds.

Quite a number of students are associated with organilzations that activelv seek ox
reform society in one way or another.

There are no written regulations regzrding student dress.
Students publish a literary magazire.

A testing-counseling program is ava.lable to students to help them to achieve self-
understanding.

An organization exists on campus wkich has as its primary objective to work for world
peace.

At least one chamber musjc concert has been given within the past year.

The institution sponsors groups and programs which provide students opportunities to
witness to others concerning their faith.

A number of faculty members or administrators from this institution have gone to
Washington to participate in planning and operating various fede.al programs.

One of the methads used to influence the flavor of the college is to try to select stu-
dents with fairly similar personality traits.




R TIR IFEYE 1T

[ERTRE

(sR)
¥ (Sa)
(sa)
 (s2)
:  (s3)

(SA)
" (sa)

PRI P et L

$(sa)

- (SA}
_(sR)

*(SA)
" (SA)

(sa)

~(SA)
(SA)
-(SA)
f(SA)

(SA)

TSN W Fais MR- r
SR

[5‘1 R

5(sA)

()
(¥)
(¥)
()

(v)

(a)
(a)
(a)
(a)
(B)

(n)

(a)

(7)
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(M)
(N)
(N)

(N)

(D)
(D)
(D)
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(D)

(D) -

(o

(D)

(D)

(D)
(D)
(D)

(D)

(D)

(D)

{(?2) 27.

(?) 28,

(2} 29.

This institution, through the efforts of individuals and/or specially create
or centers, is actively engaged in projects aimed at improving the quality o

The instiiution imposes certain restriastinng on off-campus political activit
faculty members.

There are a number of student groups that meet regularly to discuss intelle
philosophic topics.

At least one poetry reading, open to the campus community, has been given
past year.

The curriculum is deliberately designed to accommodate a great diversity in
ability levels and educational-vocational aspirations.

SECTION 2

Respond to statements in this
section by selecting either:

‘STRONGLY AGREE (SA) AGREE (A) DISAGREE (D) STRONGLY ]
If you strongly agree If you mildiy agree If you mildly disagree If you str
with the statement with the statement with the statement with the s
as applied toc your as applied to your as applied to your as applied.
institution. institution. institution. institution,
(SD) 30. ‘How best to communicate knowledge to undergraduates is not a question that
concerns a very large proportion of the faculty.
(SD) 31. Students who display traditional "scholar" behavior are held in low esteem
) commmity.
(SD) 32, 1In dealing with:institutional problems, attempts are generally made to inw
ested people without regard to their formal position or hierarchical stat
(SD) 33. Capable undergraduates are encouraged to collaborate with faculty on resea
- or to carry oux: studies of their owm.
(SD) 34. Undergraduate programs of instruction are designed to include demonstrati 0
methods of problem analysis.
(SD) 35. Power here tends to be widely dispersed rather than tightly held.
(Sl_)) 36. Almost every degree program is comnstructed to enable the student to acquire
knowledge in at least one academic discipline.
(2DY 37. A major expectation of faculty members is that cthey will help students to
knowledge from many sources.
(sD) 38. The important moral issues of the time are discussed seriously in classes
(SD) 39. Many faculty members would welcome the opportunity to participate in layin
broad social and economic reforms in American society.
(SD) 40. Serious consideration is given to student opinion when policy decisions af
dents are made.
(sD) 41. Certain radical student organizatioms, such as Students for a Deniocratic S
not, or probably would not be, allowed to organize chapters on this campus
(SD) 42. ‘This inatirution takes pride in the percentage of graduates who go on to a
(SD) 43. Student publications of high intellectual reputation exist on‘ this campus.
(SD) 44. Professors get to kuow most students in their undergraduate classes quite
{(SD) 45. Foreign students are genuinely respected and are made to feel welcome on
(SD) 46. Religious diversity is encouraged at this institution.
(SD) 47, Application of knowledge and talent to the solution of social problems is
’ this institution that is widely supported by faculty and administrators.
(SD) 48. Governance of this institution is clearly in the hands of the administrati
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(Y) (M) (?) 25. This institutiom, through the efforts of individuals and/or specially create
or centers, is actively engaged in projects aimed at improving the quality o
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(Y) (N) {?) 26. The institution imposes certain restrictions on off-campus political activit
1 § faculty members,
{Y) (N) {?) 27. There are a number of student groups that meet regularly to discuss intelle
3 philosophic topics.
i 5
(Y) (N) (?) 28. At least ope poetry reading, open- to the campus community, has been given

past year.

(v) {N) {?) 29. The curriculum is deliberately designed to accommodate a great diversity in
ability levels and educational-vocational aspirations.

SECTION 2

Respond to statements in this
section by selecting either:

‘STRONGLY AGREE (SA) AGREE (A) DISAGREE (D) STRONGLY
If you strongly agree If you mildiy agree If you mildly disagree If you str
with the statement with the statement with the statement with the s
as applied to your as applied to your as applied to your as applied

institution. institution. institution. institution

(sa) (a) (p) (SD) 30. 'How best to communicate knowledge to mdergraduates‘ is not a question that
concerns a very large proportion of the faculty.

¥ (sa) (a) (D) (SD) 31. Students who display traditional “"gcholar" behavior are held in low esteem
comunity

{sa) (a) (D) (SD) 32. In dealing with. msdtutional problems, attempts are generally made to inw
: estgd people without regard to their formal position or hierarchical stat

(sa) (a) (p) (SD) 33. Capable undergraduates are emcouraged to collaborate with faculty on resea
C < or to carry out studies of their own. ’

(sa) (a) (D) {SD) 34. Undergraduate programs of instruction are designed to include demonstrati n
methods of problem analysis. .
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Y(SA) (A) (D) (SD) 35. Power here tends to be widely dispersed rather than tightly held.

¥(sa) (ay (» (SD) 36. Almost every degree program is constructed to enable the student to acqui
knowledge in at least one academic discipline.

:(sa) (a) (D) {3D) 37. A major expectation of faculty members is that chey will help students to
: knowledge from many sources.

{(sa} (a)y (D) (SD) 39. Many faculty members would welcome the opportunity to participate in layin
’ broad social and economic reforms in American societ:y.

“(sa) (a) (p) (SD) 40. Serious consideration is given to student opinion when policy decisions af
: dents are made.

(sa) (a) (p) (SD) 41, Certain radical student organizations, ‘such as Students for a Denioc:at:ic S
; not, or probably would not be, allowed to organize chapters on this campus

A(SA) {a) (D) (SD) 42. This institution takes pride in the percentage of g'raduat.es. who go on to a|
i"(SA) (a) (D) (SD) 43. Student publications of high intellectual reputation exist on this campus.
(sa) (A) (D) (SD) 44. Professors get to koow most students in‘ their unciergraduate classes quite
(sa) (a) (D) (SD) 45. f‘oreign stl'xdents are genuinely respected and are made to feel\ welcome on

{SD) 46. Religious diversity is emncouraged at this imscitution.

(SD) 47, Application of knowledge and talent to the solution of social problems is
‘ this institation that is widely supported by faculty and administrators.

! :(sa}  (a) /D) (sD) 38. The important moral issues of the time are discussed seriously in classes
i
i

(SD) 48, Governance of this institution is clearly in the hands of the administrati




fn) (?) 25. This institution, through the efforts of individuals and/or speclally created institutes
3 or centers, is actively engaged in projects aimed at improving the quality of urban life.

|

kN) (?) 26. The institution imposes certain resctricticns vu off-campus political activities by
£a3culty members.

L(N) (?) 27. There are a number of student groups that meet regularly to discuss intellectual and/or
philosophic topics.

L(N) (?) 28, At least ope poetry reading, open to the campus community, has been given within the

past year.

() {?) 29. The curriculum is deliberately designed to accommodate a great diversity in student
ability levels and educational-vocational aspirations.

SECTION 2

Respond to statements in this
f section by selecting either:

‘STYRONGLY AGREE (SA) AGREE (A) DISAGREE (D) STRONGLY DISAGREE (SD)

If you strongly agree If you mildly agree If you mildly disagree If you strongly disagree

with the statement with the statement with the statement with the statement

as applied to your as applied to your as applied to your as applied to your :

institution. institution. institution. institution.

(D) (SD) 30. 'How best to communicate knowledge to undergraduates is not a question that seriously
) concerns a very large proportion of the faculty.

’lé(D) (SD) 31. Students who display traditional “scholar" behavior are held in low esteem in the campus °
: commity.

(SD) 32. 1In dealing with: institutionsl problems, attempts are generally made to involve inter-
ested people without regard to their formal position or hierarchical status.

(SD) 33. Capable undergraduates are encouraged to collaborate with faculty on research projects
- - or to carry out s:udies of their own.

(SD) 34. Undergraduate programs of ins truction are designed :o include demonstration of the
methods of problem analysis.

(SD) 35. Power here tends to be widely dispersed rather than tightly held.

(SD) 36. Almost every degree program is comstructed to enable the student to acquire a depth of
knowledge in at least one academic discipline.

{3D) 37. A major expectation of faculty wmembers is that they will help students to synthesize
knowledge from many sources.

(SD) 38. The important moral issues of the time are discussed seriously im classes and programs.

(SD) 39. Many faculty members would welcome the opportunity to participate in laying plans for
broad social and economic reforms in American soc:.ety.

(SD) 40. Serious consideration is given to student opinion when policy decisions affecting stu—
dents are made. )

(sD) 41." Certain radical student organizations, such as Students for a Democratic Society, are
not, or probably would not be, allowed to organize chapters on this campus.

(SD) 42. This institution takes pride im the percentage of graduvates who go on to advanced study.
(SD) 43. Student publications of high intellectual repucation exist on this campus.
(SD) 44. Professors get to know most students in their undergraduate classes quite well.

(SD) 45. Foreign students are genuinely respected and are made to feel welcome on this campus.

(SD) 46. Religious diversity is encouraged at this imstitution.

(D) {SD) 47, Aéplication of knowledge and talent to the solution of social problems is a mission of
' this institdition that is widely supported by faculty and administrators.

(D) (SD) 48. Governance of this institution is clearly in the hands of the administration.
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(sD) Certain highly controversial figures in public life are not allowed or probably would
not be allowed to address students.

(A) (D) (SD) Little money is generally available for inviting outstanding people to give public
lectures.

(A) (D) (sD) A 4.0 grade average brings to a student the highest recognition on this campus.

(A} (D) (sD) Academic advisers generally favor that a meaningful portion of each degree program be
allocated to individual study.

(A) (D) (sD) Most faculty members to not wish to spend much time in talking with students about stu-
dents’ personal interésts and concerns.

(A) (D) (SD) When a student has a special problem, some of his peers usually are aware of and
respond to his need.

(a) (D) (sD) Religious ideals of the institution's founding fathers are considered by most faculty
members to be obsolete.

(a) (D) (sSD) " Senior administrators generally support (or would support) faculty members who spend
time away from the campus consulting with governmental ageiicies about social, economic,
and related matters.

(A) (D) (SD) 57. Compared with most other colleges, fewer minority groups are represented on this campus.

(A) (D) (SD) -58. The notion of colleges and universities assuming leadership in bringing about social
change is not an idea that is or would be particularly popular on this campus.

(A) (D) (SD) 59, In arriving at institutional policies, attempts are generally made to involve all the
' individuals who will be directly affected.

(a) (D) (SD) 60. Faculty members feel free to express radical political beliefs in their classrooms.

(a) (D) (SD) 61. The student newspaper comments regularly on important issues and ideas (in addition to
. carrying out the customary tasks of student newspapers).

() (D) (sD) 62, It is almost impossible for a student to graduate from this institution without a basic
knowledge in the social sciences, natural sciences and humanities.

(D) (sD) 63. Programs for the adult (out-of-school) age student are primarily designed to treat their
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time away from the campus consulting with governmental agencies about social, economic,

and related matters.
Compared with most other colleges, fewer minority groups are represented on this campus.

The notion of colleges and universities assuming leadership in bringing about social
change is not an idea that is or would be particularly popular on this campus.

In arriving at institutional policies, attempts are generally made to involve all the
individuals who will be directly affected.

Faculty members feel free to express radical political beliefs in their classrooms.

The student newspaper comments regularly on important issues and ideas (in addition to
carrying out the customary tasks of student newspapers).

It is almost impossible for a student to graduate from this institution without a basic
knowledge in the social sciences, natural sciences and humanities.

Programs for the adult (out-of-school) age student are primarily designed to treat their
vocational needs.

Formal organizations designed to provide special assistance to students are accorded
favorable recognition by individual members of the faculty.

Faculty members are more concermed with helping students to acquire knowledge and pro-

fessional skills than they are in helping students to be better persons.

By examplé, the administration and faculty encouraze students to decdicate their lives
to God.

Administrators and faculty have in the past three years been responsive to regional and
national priorvities in planning educational programs.

There are no courses or programs for students with educational deficiencies, i.e., reme-
dial work. '

The governing board does not consider active engagement in tesolving major social ills
to be an appropriate institutional function.

Students, faculty and administrators all have opportunities for meaningful involvement
in campus governance.

The governing body (e.g., Board of Trustees) strongly supports the principle of academic
freedom for faculty and students to discuss any topic they may choose.

Many opportunities exist outside the classroom for intellectual and aesthetic self-
expression on the part of students.
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This institution operztes an adult educaticn program, e.g., ¢vening courses open to
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services are av dults in the locsl srea secking information about

Quite 2 number of faculty members have had books published in the past two or three

offaved through which leocal area residents may be retrained or upgraded im
kills.

There is a job placement service through which local employews may hire students eond

b
graduates for full or part-time wor

v
There are a number of research professors on campus, i.e., faculty members whose appoint—
ments primarily entail research rather than teaching.

Facilities are made available to local groups and organizations for meetings, short
courses, clinics, forums, and the like.

Credit for numerous courses can be earned now sdlely on the basis of performance on an
examination.

Some of tue mtrongest and best-funded undergraduate academic departments are profes—
sicaal departments which prepare students for specific cccupaticns, such as nursing,
accounting, etc.

A number of departments frequentiy\hold seminars or colloquia in which a visiting
scholar discusses his ideas or research findings.

The average teaching load in most depar-ments is eight credit hours or fewer.

There are a number of courses or programs that are designed to provide manpower for
local area business, industry, or public services.

A plan exists at this institution whereby a student may. be awarded a degree based pri-

maxily on superviged study off-campus.

Luay

One or more individuals are presently engaged in long-range finmancial planning for the
total institution. °

Courses or seminars are conducted in order that former students anc others may be re-
trained or upgraded in their skills.

d awarded within the last thiee vears.

ln

Faculty promotions generally are based primarily on scholarly publication.

Courses dezling with artisrie espraceion or appreciation are available to all adults iz
tha local area.

Several arransements exist by which students may enroll for credit im short terms away
ircm the cawmpus in travel; ck-study, VISTA-type worlk, ctc.

Analyses of the philosophy, purposzes, wud objectivés of the imstituticn are froquently
conducted.

tham in chonsing a caveer.
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(sD} 105.

(SD) 106.

(sD) 107.

(sp) 108.

(Sb) 109.

{SD) 110.

(SD) -111.

(SD) 112.

Most faculty members consider the senior administrators onm campus to be
qualified for their positions.

It is almost impossible to obtain the necessary financial support to Iy
idea for educaticnal practice.
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c:poriment with innevations that have

Generally speaking, communication between the faculty and the administration

Aigh ranking adminisiyrators or

experiment with new courses and teaching methods.

Ann avmimne b Al S v
decparcmant chalrmen generally encovwrag

More recognition is regularly accorded faculty members for research granls ©
than for service grents.
Staff infighting, backbiting, and the like seem to be more the rule than th

This institution would be willing to be among the first to experiment with
educational program or method if it appeared promising.

e i i

Laying plans for the future of the institution is a high priority activity
senior 2dministrators.

The graduates of such professional colleges as the Colleges of Law and Medi
this institution are recognized by the public as strong practitioners.

Although they may criticize certain practices, most faculty seem to be very
the institutioa.

In my experience it has not been easy for new ideas about educational pract
receive a hearing.

A graduate is usually considered by faculty to be better educated if all o
hours were earned at this institution, than if he had studfed on several c
quaiifying for uis degree.

e

Seldom de faculty members prepare formal evaluations of institutional goal g
The faculty is receptive to adding new courses geared to cmerging career Iices
Boccon)

Undergraduates interested in study beyoand the B.A. levael receive little or é!
encouragensnt fyom the faculty or staff. i
=

uld be regarded as having naticnal or internages

ic or scholarly contributions. g

=

.-




Hognand to gtarsmanes in thic
section by seclecting cither:
B GLY AGREE (SA) AGREE (A) DISAGREE (D) STRONGLY DISAGREE {SD)

strongly agree If you mildly agree If you mildly disagree If you strongly disagree
he statement with the statcmcut with the statement with the statement

iied Lo your as appiied to your as appiied to your as applied to your
ution. institution. inatitution. ingtitntion.

gt faculty members consider the senior administrators on campus to be able and well-
lified for their positions.

It is almost impossible to obtain the necessary financial support to try out a new
.dea for educational practice.

nerally speaking, top-level administrators are providing effective educationsal
te is a general willingness here to experiment with imnovations that have shown
omise at other instituttens.

rally speaking, communication between the faculty and the administration is poor.

ranking administrators or department chairmen generally encourage professors to
iment with new courses and teaching methods.

cognition is regularly accorded faculty members for reéeatch grants received
for service grants,

f infighting, backbiting, and the like seem to bé moxe the rule than the exception.

institution would be willing to be among the first to experiment with a novel
timl program or method if it appeared promising.

.ghns Eor ‘the future of the institution is a high priority activity for many
ndninisttatom

xadustes of such professional colleges as the Colleges of Law and Medicine at
wstitution are recognized by the public as strong practitiocmers.

'wsh they may criticige certain practices, mosgt faculty scem o be very loyal to

a hearing.

gauate is usually considered by faculty to be better educated if all of his credit

ere earned at this institutiorn, than if he had studied on several campuses in

D o P N
J.na AOT nas ucs;:l:o

dom ‘do faculty members prepare formal evaluations of institutional goal achievement.
faculty is receptive to adding new courses geared to emerging career fields.

dergraduates interested in study beyond the B.A. level receive little or no formal
couragement from the faculty or staff.

if any, of the faculty could be regarded as having national or international
Epn:ations for their scientific or scholarly contributions.

is a strong sense of community, a feeling of shared interests and purposes, on

tion has experimented with new approaches to either individualized instwuc-
nation of student perisrmance.
| laaynine evneviences of vavious © pes ave considevad as valuable, or move

campus lez2 o =P

ucation, as rcgular courses. .,
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Eluable, to the studen

of proposals for new instructional programs ig rvegularly dependent on an
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NINETY ITEMS OF THE
INSTITUTIONAL GOALS INVENTORY
AND ONE HUNDRED AND TWENTY ITEMS OF THE
INSTITUTIONAL FUNCTIONING INVENTORY-~
UNIVERSITY OF OKLAHOMA MODIFICATION
GROUPED BY TWENTY PARALLEL AREAS

ACADEMIC DEVELOPMENT (1)

Description of Goal Area: This goal has to IFi- OUM
do with acquisition of general and special- -
ized knowledge, preparotion of srudenis for 30. How baost to communicate knowledge to
advanced scholarly study, and maintenance undergraductes is not a question that
of high intellsctuc! standards on the campus. seriously concerns a very large propor-
tion of the faculty. (D-SD)**
I1Gl
- 33. Copable undergraduates are encouraged
1. 10 help students acquire depth of knowledge to collaborate with faculty on research
in at least one academic discipline...* projects or to carry out studies of their
own. (SA-A)
4. to ensure that students acquire a basic knowl-
edge in the humanities, social sciences, and 36. Almost every degree program is construc-
naturol sciences. .. ted to enable the student to acquire a
depth of knowledge inat least one aca-
6. to prepare students for advanced ocademic demic discipline. (SA-A)
work, e.g., ot a four-year college or
graduate or professional school... 42. This institution takes pride in the percent-
age of graduates who go on to advanced
9. to hold students throughout the institution to study. (SA-A)

high standards of intellectual performance...
51. A 4.0 grade average brings to a student the

highest recognition on this campus. (SA-A)

62

It is almost impossible for a student to
graduate from this institution without a
basic knowledge in the social sciences,
notural sciences and humanities. (SA-A)

* individual estimates present (Is) and preferred (Should Be) importance of geal statement on
five-point scale: of no importance, of low importance, of medium importance, of high
importance, or of extremely high importance.

**+Some IFI-OUM items (55) require ¢ choice among "Yes," or "No," or "Don't Know"; 85 statements
call feg a choice umong "Strongly Agree, " "Agres, " "Disagree, " and "Sitongly Disagres." Ths
Leyed resnones is indicated in parenthesls.

**5pecial permission to use the 1GI and to revise the IFi for this study was granted by Educational
Tosting Service, Princeton, New Jersey.
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INTELLECTUAL ORICINTATIOIN (2)

Description of Goal Area: This goal area re-
lates to on oftitude conducive to learning and
intellectuol work on the compus. Likewise,
some conception of the scholarly, rotional,
enalytical, inquiring mind hay perhaps always
been associoted with the acodemy or university.

161

2. to train students in methods of scholerly
inquiry, scientific research, and/or problem
definition ond solution. ..

5. to increase the desire and ability of students
to undertake self-directed leaming. ..

7. to develop students' ability to synthesize

knowledge from o voricty of sources. .,

10. 1o instill in students a life-long commitment
to learning. ..

INDIVIDUAL PERSONAL DEVELOPMENT (3)

s,

VoAb T Al mantey on & oY Lk

Description of Goal Area: This goal orea meons
identitication by students of personal goals and
development of meens for achieving them, en-
honcement of sense of self-worth ond seif-
confidence.

1]

3. to help students identify their own personal

goals and develop means of achieving them, ..

8. to help students develop a sense of self-worth,

self—confldence, ond o capocnry to have an
impact on events.

11. to help students achieve deeper levels of self-

undesstanding. ..

13. to help students be open, honest, and trusting

in their relationships with others. ..

[
(93]
N

IFi< OUM

31. Students who display traditional “scholar”
behavior are held in low esteem in the
campus community. (D-SD)

34. Undergroduate programs of instruction are
designed to include demonstration of the
methods of problem analysis. (SA-A)

37. A major expectation <f faculty members is
thuf they will help students to synthesize

£ e
xnowtwgc WO eny AGUTESS . <SN A)

43, Student publications of high inteliectual
repuioiion exist on inis campus. (SA-A}
52. Acodemic advisers generally favor that o
meoningful portion of each degree pro-
grom be allocated to individual study.
(SA-A)

63. Programs for the adult (out-of-school) age
student are primorily designed to treat
his vocational needs. (D-SD)

IF1- QUM

3. Regulations of student behavior aore de-
tailed and precise at this institution.
N

9. Advisement (counseling) is offered stu-
dents concerning persona! as well as
academic goals. (Y)

10, 4 testing-counsaling program is ovailoble
to students to help them to achieve self-
understanding. (Y)

44, Professors get to know most :'tudents in their
undergreduate classes quite well. (SA-A)

53. Most faculty members do not wish to spend
much time in tolking with students about

' students' personal interests and con-
cems. (D-5D)

64. Formal organizations designed to provide
special assistance to students are accorded
favorable recognition by individual mem-
bers of the faculty. (SA-A)




CULTURAL/ ESTHETIC AWARENESS (4)

Description of Goal Area: This goal area
ontalls o heightaned appreciation of o variety
of art forms, required study in the humanities
or arts, exposure to forms of non-Western art,
and encourogement of active student partici-
pation in ortistic activities.

IFl- OUM

1. There is o compus art gallery in which
traveling exhibits or collections on loan
are regularly disployed. (Y}

4. Foreign films are shown regularly on or
I_gl neor campus. (Y)

15. to increose students' sensitivity to and oppre- 11, This institution attempts each year to
ciation of varicus forms of art ond ortistic sponsor a rich program of cultural events
expression... --lectures, concerts, plays, art exhibits,

and the like. (Y)

18. to require students to compliete some course .

werk in the humanities or orts. .. 12, At least one modem dance program has
been presented in the past year. (Y)

21. to encourage students to express themselves
ortistically, e.g., in music, painting, film- 21. At leost one chamber music concert has
making. .. besn given within the post yeor, (Y)

24. to acquaint students with forms of artistic or 28, At least one poetry reading, open to the

literary expression in non-Western countries. .. campus community, has been given within
the past year. (Y) .

- HUMANISM/ALTRUISM (5)

Description of Gool Area:- This goal areo.
retlects o respect tor diverse cuitures, commit-
ment to working for world peace, consciousness
of the important moral istues of the time, and
concemn cbout the welfare of man generally.

IFl- OUM

10. Successful efforts to roise funds or to per-
form voluntary service to-relieve human
need and suifering occur at least annually

TR S T SN NS S NTN S S Y 1) YY) e S TR Y eIy

on this campus. (Y)

iGl
- 38. The important moral issues of the time are
14. to encourage students to become conscious of discussed seriously in classes and pro-

17.

the important meral issues of our times...

to help students understand and respect people
from diverse backgrounds and cultures...

to encourage students to bacome committed to
working for world peace. ..

to encourage students to make concern about
the welfore of all mankind @ central part of
thelr lives. ..

groms. (SA-A)

20. An organization exists on campus which
has as its primary objective to work for
world peace. (Y)

45, Foreign students are genvinely respected
and are made to feel welcome on this
campus. (SA-A)

54, When a student has a 'speciol problem,
" some of his peers usually are aware of and
respond to his need. {SA-A)

&

. Fosulty members are more concemed with

helping students to acguire knowledge and
peofessional skills thon they are in helping
students to be better persons. (D-5SD)
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TRADITIONAL RELIGIOUSNESS (4)

Description of Goal Area: This goal area
Is intended to mean a religiousness that is
orthodox, doctrinal, usually sectarian, and
often fundamental -~ in short, traditional
rather thon “secular” or "modem™.

1ot

16. to educate students in o particular rellgious
heritage. ..

mn L. cdmnbe bhdes mvcimmn
7. 10 ur.'ly studonts becoms owers of the poten~

tialities of a full~time religious vocation...

an ]

££. o oevelop siudenis’ Oonny io undsmsiand
and defend a theological position...

25. to help students develop a dedication to
serving God in everyday life...

VOCATIONAL PREPARATION (7)

Description of Goal Area: This goal area means
offering: specific occupational curricula (os in
accounting or nursing), programs geared to
emerging career fields, opportunities for re-
training or upgrading skills, and assistance to
students in career planning.

1<)}

26. to provide opportunities for students to re-
ceive training for specific occupational
careers, e.g., accounting, engineering,
nursing. ..

30. to develop educational programs geared to
new and emerging career fields. ..

36. to provide retraining opportunities for indi-
viduals whose job skills have become out of
date...

38. .to assist students In deciding upon a voca-

Mann! Ancane
S, SOISST. ..

{Fi- OUM

5. Religious services are conducted regularly
on campus involving @ majority of the
students. (Y)

13. Ministers ore invited to the campus to speak
and to counsel students about religious
vocations. (Y)

46, Religious diversity is encouraged at this
institution. (D-SD)

55. Religious ideals of the institution's found-

"-.'g Extbhare ora considarad kv moct ‘nrn_u"'v

members to be obsolete. (D SD)

66. By example, the administration and faculty
encourage students to dedicate their lives
to God. (SA-A)

22. The Institution sponsors groups and programs
which provide students opportunities to
wltness to others concerning their faith, (Y)

{Fi- OUM

74. Counseling services are available to
odults in the local area seeking informa-
tion about educational and occupational
matters. (Y)

77. There is o job placement service through
which local employers may hire students
and graduates for full- or part-time
work. (Y)

81. Some of the strongest and best-funded
undergraduate academic departments are
professional departments which prepare
students for specific occupations, such as
nursing, accounting, etc. (Y)

114, The faculty is receptive to adding new

courses geared to emerging career fields.
(SA-A)

87. Coursas or saminars ara conducted in order
that former students and others may be
retralned or upgraded in their skills. (Y)

93. Counseling services are available to
studenis fo assist them in choosing a
caroer. (Y}

[ |
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ADVANCED TRAINING (6)

Description of Goal Area: This goal orea con IFl- OUM

Be most recdily understood simply os the avaii-

ability of post-groduats educaticn. 82. A number of departments frequently hold

<]
27. to develop what would generally be regarded

seminars or colloquio in which a visiting
scholar discusses his ideas or research
findings. (Y)

as a strong and comprehensive groduate school 105. More recognition is regularly accorded

31, to provide training in one or more of the

faculty members for research grants re-
coived than for servics gronts. (SA-A)

trcditiona! professlons, 2.0, low, medlelne, 109, The groduates of such professional colleges

architecture. ..

.
o offsr graduats pregrams in such "nawee"

professions os engineering, education and

(2
N

os the Colleges of Law and Medicine at
this Institution are reccnized by the public
as strong proctitioners. (SA-A)

social work. .. 115. Undergraduates interested in study beyond

41. to conduct advanced study in specialized
problem areas, e.g., through research insti-
tutes, centers, or groduate programs. ..

the 8.A. level receive iittie or no formai
encouragement from the faculty or staff.
{D-SD)

88. New advanced degrees have been outhor-

Ized and awarded within the last three
yoors. (Y)

94. One or more non-traditional groduate

RESEARCH (9)

departments (or centers) has been estab-
fished within the lost five years. (Y)

Description of Goal Area: This goal area IFI- OUM

Tnvolves dolng contract studles for external
agencles, conducting basic research in the
noturel ond sociol sciences, and sesking
generally to extend the frontiers of knowledge
through scientific research.

<]}

28, %o psrform controct zesporch fc: government,
business, or industry...

34. to conduct basic research in the natural
sclences. ..

35. to conduct basic research in the social |
sciences. ..

37. to contribute, through research, to the gen-
ero} odvancemont of knowledge. ..

75. Quite a number of faculty members have
hod books published In the past two or
three yeors. (Y)

78. There are a number of research professors
on campus i.e., faculty members whase
appointments primarily entail research
rather than teaching. (Y)

83. The average teaching load in most depart-
ments is eight credit hours or fewer. (Y)

89. Faculty promotions generally are basad
primarily on scholarly publication. (Y)

OS5, In ganaral, tha goveming boord is com-
miited fo the view ihat Gdvancemant of
knowledge through research and scholar-
ship Is a major Institutional purpose. (Y)

118. Few, If any, of ths faculty could be re-

garded as having national o international
_ reputations for thalr scientific or
scholarly contributions. (D-SD)




MEETING LOCAL NEEDS (10)

Dsseription of Goal Area: This goal orea is
efined os providing ¥or continuing education
for adults, servingasa cultural canter for the
iding trained manpower for
local employers, ond factiitating student In-
volvement in community-service actlivities.

it

to provide opportunities for continuing educa~
tion for adults in the local area, e.g., o0

a pari-fimo baiis. ..

2.

to serve as a cultural centor in the community
served by the compus...

to provids fralned manpower for local-crea
business, industry, ond government. ..

40. to facilitate involvement of students In nalgh-

borhood and community-service activities...

PUBLIC SERVICE (11)

Description of Goal Area: This gool areo
meons working with governmental agencles

In soclol and environmental policy foemation,
committing institutional resources to the solu-
tion of major social and environmental prob-
lems, tralning people from disadvantaged
communities, ond generaily belng retponsive
to reglonal and nationai priofities in plan-
ning educational progroms.

61
44, to help people from disadvantaged com-
munities acquire knowledge and skitls they

con use in improving conditions in their
own communities...

]
3

with govemmentol cgencies in
= maw soclal and environmentai

to focus resources of the institution on the
sslution of major social and environmental
problems. ..

50.

-
fva :"33!

5}, to be responsive to regionai andd
priorities when considering new educa-

tiona! programs for the institution...

’-—\
wun
(o)

IFi- OUM
—

73.

76.

90.

96.

IFl- OUM

2.

6.

1.

67.

— o o
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This institution operates an odult education
m, ©.g., evening courses opzn to
local area residents. (Y)

Courses are offered through which local
area residents may be retrained or up-
graded In thelr job skills. (Y)

Facllities are made availoble to focai
groups ond organizations for meetings,
short courses, clinics, forums, ond tha like.

(Y)

There are a number of coufiss & programs
that are designed to provide manpower for
loca! area buslness, industry, o public
secvices. (Y) '

Courses decling with artlstic expression of
appreciation are available to oll adults
in the local orea. (Y)

Attention ls glven to maintaining foirly
close relationships with businesses and
industrles in the local area. (Y)

There are programs and/or orgonizations ot
this Institution which are directly concemned
with tolving pressing soclal peotlems, e.0.,
race relations, urbon blight, rural poverty,
ote. (Y)

A number of professors have been invoived
in the past few yeors with economic plan-
ning at either the national, regional, or
state level. (Y)

Professors from this institution have been |
actively Involved in framing state or federal
{egislation in the arecs of health, educa-
tion, or welfare. (Y)

A nivmber of faculty members of administra~
ters from ihis insiliution have gone to
Washington to participate in planning and
cporating varlous federal programs. (Y)

Sanior edministraters generally support {or
would support) faculty members who spend
time away from the campus consuliing with
governmental agencies about sociai, eco-
nomic, and related motters. (SA-A)

Administrators and faculty have in the past
three years been responsive fo regional
and notionai priorities in planning cduca=-
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SOCIAL EGALITARIANISM (12)
Description of Goal Area: This goal area IFl- OUM

Rcs fo do with open admissions and meaning-

§] education for ail admitted, providing 7. There are provisions by which some num-

educational experiences relevent to the
avolving interests of minority groups and
women, ond offering remedial work in besic

ber of educationally disodvantaged students
may be admitted to the institution without
meeting the normal entrance require-

skills. ments. (Y)
1G) 15. A concerted effort is made to attract

42,

to provide educational experiences relevant
to the evolving interests of women in

students of diverse ethnic and sociol back-
grounds. (Y)

America. .. 24. One of the methods used to influence the
flovor of the collage ic to try to select
45. to move to or maintain a policy of essen~ students with fairly similar personclity
tially open admissions, and then to develop traits. (N)
meaningful educationai experiences for aii .
who are admitted. .. 57. Compared with most other colleges, fewer
minority groups are represented on this
48. fto offer developmental or remedial programs campus. (D-SD)
in basic skills (reading, writing, math-
ematics). .. ’ 29. The curriculum is deliberately designed to
accommodate a great diversity in student
52. to provide educational experiences rele- ability levels and educational-vocational
vant to the evolving Interests of Blacks, aspirations. (Y)
Chicanos, and Americon Indions... :
68. There are no courses or programs for
students with educational deficiences,
{.e., romedial work. (D-SD)
SOCIAL CRITICISM/ACTIVISM (13) {Fi- OUM
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16. Quite a number of students are associc-
ted with organizations that actively seek
%o reform society in one way or another.(Y)

Description of Goal Area: This gool area
means providing crificisms of prevailing
Americon volues, offering ideas for changing
social institutions judged to be defective,

helping students leamn how to bring about
change in American society, and being en~
goged, as an institution, in working for basic
changes in Amaericon soclety.

25.

This institution, through the 2Herts of
Individuals and/or specially creoted insti-
tutes or centers_ s actively engaged in
projects oimed at improving the quality of
urbon life. (Y)

1Gl

- 39. Many faculty members would welcome the

43. to provide critical evaluations of pre-. opportunity to particlpate in laying plons
vaillng practices and values in American for broad social and economic reforms in
soclety... Amerlcan society. (SA-A)

45. to serve as o source of ideas and recom- 47, Application of knowledge and talent to the
mendations for changing social Institutions solution of social problems is a mission of
judged fo be unjust or otherwise defective. .. this institution that is widely supported by

- faculty and odministrators. (SA-A)

47. fto heip siudenis ieaim how i bilng about
change in American society... 58. The notion of colleges and universities

atsuming leadership in bringing about social

53, to be engoged, os on Institution, In working change Is not an idea that is of would be

for boslc chongss In Amsrlcon seelety. ..

narticularly popular on this campus. (D-SD)

The goveming buard does not considar
active engagement in resoiving major
social ills to be an oppropriate institutionol
function. (D-SD)




FREEDOM (14)

Dascription of Gool Area: This goal area is
detined as protacting the right of faculty fo
present controversiol ideas in the classtoom,
not preventing students from hearing confro-
venslal points of view, placing no restrictions
on off-campus political activities by faculty
or students, and ensuring faculty and students

{Fl- OUM

17. There are no written regulations regarding
student dress. (Y)

25. The institution imposes certain restrictions
on off-compus political activities by

the freedom to choose their own |ife styles.

iGi

54. to ensure that students are not prevented

from hearing speakers presenting controver-
stal points of view...

to ensure the freedom of students and faculty
to choose their awn life styles (living ar-
rongements, personal appearance, etc.)...

to place no restrictions on off-campus
political activities by foculty or students...

to protect the right of faculty members to
present unpopular or controversicl ideas in
classroom....

DEMOCRATIC GOVERNANCE (15)

49.

AR

foculty members. (N)

Cartain rodicol student organizations, such
as Students for a Democratic Society, are

not, or probably would not be, ollowed to
orgonize chapters on this campus. {D-3D)

Certain highly controversial figures in public
life are not allowed or probably wouid not
be allowed to address students. (D-SD)

Faculty members fael fres to express rodical
political beliefs in their classrooms. (SA-A)

The governing body (e.g., Board of
Trustees) strongly supports the principle of
academic freadom for faculty and students

to discuss any topic they may choose. (SA-A)

Description of Goal Area: This goal area
means decentralized declsion-making arronge~-
ments by which students, faculty, adminis-
trators, ond governing board members can all
be significantly involved in campus govern=
ance; opportunity for indlviduals to partici-

IFl- OUM

32. in dealing with institutional problems,
attempts cre generally made to involve
interasted people without regard to their

formal position or hierarchical status. (SA-A)

pate in all decisions affecting them; and
governance that is genuinely responsive to
the concemns of everyone ot the institution.

et
85.

58.

6i.

to create o system of campus governance
that is genuinely responsive to the concerns
of all people at the institution. ..

to develop arrangements by which students,
faculty, administrators, and trustaes can

be significantly involved In campus govern=-
to decentraiize decision making on ihe
campus to the greatest extert passible. ..

to asture individuals the opportunity to
porticipote of be representsd in making eny
decisions that affect them...

40.

48.

59.

70.

Power here tends to be widely dispersed
rather than tightly held. (SA-A)

Serious consideration Is given to siudent
opinion when policy decisions affecting
students are made. (SA-A)

Governance of this institution is clearly in
the honds of the administration. (D~SD)

In arriving ot institutional policies, attempts

are generolly made to involve all the

Individuals who will be directly affected.
{SA-A)

Students, faculty and administrators ail
have opportunities for meaningful involve-
ment in campus governance. (SA-A)
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COMMUNITY (16)

Dascription of Goal Area: This goal area is
ITned os maintaining o climate in which
there is foculty commitment to the general
welfare of the institution, open ond candid
communication, open and amicable alring of
differences, and mutual trust and respect
among students, faculty, aond administrators.

161

56. to maintain o climate in which faculty
commitment to the goals and well-being
of the instituticn is as sirong as coniini-
ment to professional careers...

59. to maintain a climate in which communica-
tion throughout the organizational struc-
ture is open and candid. ..

62. to maintain a campus climate in which
differences of opinion can be aired openly
and amicably...

&5. to maintain o climate of mutuol trust and

respect among students, faculty, and ad-
ministrators. ..

INTELLECTUAL/ESTHET IC ENVIRONMENT (17)

Description of Goal Area: This goal area
Taans o rich program of cultural events, a
compus climate that facilitates student free~
time Involvement In intellectual and cultural
activities, an environment in which students
ond faculty can easily interact informally,
and a reputation as an intellectually exciting

O

compus.

G

66.

76.

to create a campus climate in which students
spend much of their free time In intollectuel
and culturol activities. ..

to create a climate In which students and
foculty may easily come together for
informal discussion of ideas and mutual
Interests. .. '

to sponsor each year a rich program of cul-
tural events--lectures, concerts, ort
exhibits, and the like...

to create an institution known widely as an
intelleciually exciilng ond stimulcting
nloca. ..

OUM

IF}-

99.

101.

103.

Most faculty members consider the senicr
cdministraters on campus to be able and
well-qualified for their positions. (SA-A)

Generally specking, top-level administra~
tors are providing effective educational
leodership. (SA-A)

Generaliy speokiné, communication between
the faculty and the administration is poor.
(D-SD)

106. Staff Infighting, bockbiting, and the like

ssam to ba more the rule than the ex-
ception. (D-5D)

110. Although they may criticize certain prac-

tices, most faculty seem to be very loyol
to the institution. (SA-A)

117. There is o strong sense of community, a

feeling of shared interests ond purposes,
on this campus. (SA-A)

IFI-OUM

18.

27.

50.

61,

72.

A number of nationaily known scientists
and/or scholars ore invited to the campus
each year to address student and faculty
groups. (Y)

Students publish a literary magazine. (Y)

There are a number of student groups that
meet regularly to discuss intellectual and/
or philosophic topies. (Y)

Little money is generally available for
Inviting outstanding people to give public
lectures. (D-SD)

The student newspaper comments regularly
on Important issues and ideas (in addition
to eorryling out the more customary tasks
of student newspapars), (SA-A)

Many opportunitias exis? outside the

classroom for intellectual and  esthetic

self-expression on the part of students.
(SA-A)
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Description of Goal Area: Thlis goal area Is IFl- OUM
defined as o climate In which continuous -
innovation Is an accepted way of life, It 100, it is almost impossible to obtain the
meons established procedures for readily Ini- ) necessary financial support to try out @
tiating curricular or instructional innovations, now Idea for educatienal practice. (D-SD)
and, more specifically, it means experimen- :
tation with new opproaches to individualized 102. There Is o general willingness here to
instruction and to evaluating and grading experiment with innovations that have
student performance. shown promise ot other institutions. (SA-A)
1<) 104. High ranking administrators or depariment
chalirmen generaily encourage professors

67. to build a climote on the campus In which to experiment with new courses and teach-
sontinusus sducaticna! lancvation Is Ing mathade. (SA-A)
accepted as an institutional way of life...

107. This Institution would be willing to be

70. io experiment with different mathods of ameng the fint to expariment with a novel
avaluating and grading student perform- educational program or method if it
once. .. appecred promising. (SA-A)

74. to experiment with new approaches to 111, In my experlence It has not been easy for
individualized instruction such as tutor- new ldeas about educational practice to
lals, flexible scheduling, and students recelve a heating. (D-SD)
planning their own programs... : :

118. This Institution has experimented with new

77. to create procedures by which curriculer approaches to either individualized in-
or Instructional innovations may be readily struction or evaluation of student perform-
initiated. . . once. (SA-A)

OFF-CAMPUS LEARNING (19)

Description of Goal Areo: This goal area {Fl-OUM

Tncludes time away from the campus in

trovel, work-study, VISTA work, etc.; 80. Credit for numerous courses con be eamed

study on several campuses during under= now solely on the basis of performance on

graduate programs; awarding degrees for . an examination. (Y)

supervised study off the campus; awarding :

degrees entirely on the basis of performonce 85. A plon exists at this institution whereby a

on on examination. student may be awarded a degree based
primarily on supervised study off campus. (Y)

Gl '

- 112. A groduate Is usually considered by faculty

é8. to encourage students to spend time away to be batter educatad if all of his credit hours
from the compus gaining deademic credit for were eamed at this institution, thon if he
such activities a3 a year of study cbroad, had studied on several campuses in qualify-
in work-study programs, in VISTA, etc... ing for his degres. (D-SD)

72. to participate in a network of colleges 91. Several arrangements exist by which students
through which students, according to plan, may entoll for credit in short terms away
may study on several compuses during their from the campus In travel, work-study,

= underaraduate vears. . . ViSTA-type work, etc. (Y)

75. to award the bachslor's and/or assoclate 119, Off-campus learing experiences of
degrea for supervised study done awa varlous types are considered as valuable,
from the campus, e.g., In extension or or more vajuable, to the student's educa-
tutericl centers, by correspondencs, or tion, o regular courses. (SA-A)
through field work. ..

97. Eveiy studont 1s sncsursged to include some

78. to award the bachelor's and/or oucciate study abroad in his educoiional progiam. (V)

degres to some individuals solely on the
basis of their performance on an acceptable
examination (with no college-supervised
study, on~ or off-campus, necessary). ..
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ACCOUNTABILITY/EFFICIENCY (20)

Description of Goal Area: This goal area is IFl- OuM
defined to inciude use of cost criferia in
deciding among program alternatives, con- 86. One or more individuals are presently : 4
cern for program efficiency, accountability engaged in long-range financial planning j
, to funding sources for program effectiveness, for the total institution. (Y) !
: and regular submission of evidence that the
institution is achieving stated goals. 92. Analyses of the philosophy, purposes,
and objectives of the institution are
19. frequently conducted. (Y)
: 79. to apply cost criteria in deciding omong 98. Plonning at this institution is continu- i
alternative academic and non-academic ous rather than one-shot or completely
programs.. . : nonexistent. (Y) .

81. to regulorly provide evidence that the insti-  108. Laying plans for the future of the insti- ]

tution is actually achieving its stated fuiion is a high privriiy aciivity for
goals. .. : - many senior administrators. (SA-A)
83. to be concemed about the efficiency with 1i3. Seidom do facuity members prepare
which college operations are conducted. .. formal evaluations of institutional goal
achievement. (D-SD) 1

87. to be accountable to funding sources for
the effecfiveness of college programs. .. 120. The approval of proposals for new
instructional programs is regularly
_ dependent on an estimate of potential .
efficiency. (SA-A)
MISCELLANEOUS
1Gl

12. to ensure that students who graduate have achieved some level of reading, writiné, and
mathematics competency...

71. to maintain or work to achieve a large degree of institutional autonomy or independence
in relation to governmental or other educational agencies... 5

80. to maintain or work to achieve a reputable standing for the institution within the academic
world {or in relation to similor colleges)... :

82. to carry on a broad and vigorous program of extracurricular activities and events for
students. ..

84. to be orgarized for continuous short-, medium-, und long-range planning for the total
institution...

85. to Include local citizens In planning college programs that will affect the local community.
86. to excel in intercollegiate athletic competition...

88. to crecte a climate in which systematic evaluation of college programs is accepted as an
Institutional way of life...

89. to systematically interpret the nature, purpose, and work of the institution to citizens off
the campus.. : -

90, to achieve consensus among peonle on the campus about the goals of the institution. ..
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OBJECTIVES OF OKLAHOMA CITY UNIVERSITY

The life of Oklahoma City University proceeds upon at least three
assumptions: the total environment educates; a vital learning situation
requires personal involvement; and, a religious dimension in human experi-
ence is inescapable.

The University stands in the historic tradition of United Methodist

igher education which is Christian in motivation without being sectarian,
dogmatic, or closed to non~-Christian participation. It is free, experi-
mental, and committed to social usefulness. It sees the individual as
the primary focus of value.

The University seeks to provide for its students optimum conditions
for the achievement of maturity--intellectual, ethical, social, aesthetic,
and spiritual. As a frame of reference within which a student may achieve
maturity, the University offers its general studies in humanities, art,
social sciences, mathematics, science and pre-professional courses of
study and preparation for professional careers in elementary and secondary
education, business, music, and law.

As Oklahoma City's university, OCU serves the community by adding
to the body of knowledge, sharing its culturally enriching experiences,
extending opportunities for continuing education, applying its technical
competence to local and world problems, and participating in the leader-
ship of community affairs.

As Oklahoma's United Methodist institution of higher learning, it
endeavors to support and enhance the educational program of the Church,
not only in providing Christian higher education for young people, but
also by providing continuing education for both lay and ministerial

personnel through the Church Leadership Center.
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