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A STUDY OF THE EDUCATIONAL EFFECTIVENESS OF DESEGREGATION:
A COMPARISON OF PUPIL EDUCATIONAL PERFORMANCE BEFORE 

AND AFTER ONE YEAR OF DESEGREGATION

CHAPTER I 

INTRODUCTION

Background of the Study 
In 19 54, the United States Supreme Court issued its 

famous Brown Decision which had the practical results of elim­
inating racial segregation in public education and of initiat­
ing a heightened concern for equal educational opportunity 
throughout the nation. In a supplementary decision in 1955, 
the same court ordered school districts to move toward school 
desegregation as rapidly as possible.

Although many school districts acted immediately in 
response to the two decisions, others moved only after the en­
actment of the 1964 Civil Rights Act. This Act, through the 
provisions of Title VI created a federal monitoring agency.
The Office of Civil Rights, and subjected segregated school 
systems to the loss of federal funds. Of equal importance, 
the Act empowered the U. S. Attorney General's office to ini­
tiate civil proceedings against school systems which were not 
making "good faith" efforts to dismantle segregated school 
systems.



Desegregation efforts of the past quarter century have 
clearly not totally dismantled the dual, segregated school sys­
tems, either in the South, the focal region of the original 
19 54 Decision or in the North where recent court decisions and 
other federal actions have been directed. Though the courts 
continue to be active in these matters, much of the responsibil­
ity for monitoring these continuing desegregation efforts lies 
with the Office of Civil Rights.

Though progress has been slow, it has been steady. 
However, questions continually arise relating to some of the ba­
sic premises upon which the 19 54 Decision was based:

(1) That black students could not receive an equal ed­
ucational opportunity in segregated schools.

(2) That the lack of equal educational opportunity was
reflected in the achievement differences between black students 
and white students.

There is a consensus on the part of the general public 
that desegregation is sound social policy, but the research evi­
dence of its educational effectiveness, presumed in the 19 54 
Decision, has yet to be validated. Clearly, it might be assumed 
that resistance to further desegregation efforts will continue, 
at least until such validity has been established.

The validation of the educational effectiveness of 
school desegregation has generally been hampered by such fac­
tors as inconclusiveness of research findings, limited geo­
graphical foci, limited independent variability foci, school



district variability, and financial resources.
Except for the Coleman Study in 19 66 and those of the 

Ü. S. Civil Rights Commission in 19 6 8 and 19 73, there have been 
relatively few sound research attempts to assess the effects of 
school desegregation for the nation as a whole. Similarly, 
publicized assessment efforts by local school districts have 
been few. The paucity of such publicity supports the assump­
tion that many districts have not attempted to measure post­
desegregation educational effectiveness.

Thus, it is not clear whether or not the national pol­
icy of school desegregation has been educationally effective 
for the students of the nation. The few studies available sug­
gest that black students generally improve their achievement 
and white students are unaffected.^ Such conclusions can best 
be supported by studies conducted by individual school systems.

Need for the Study 
This study was conducted to add to the general know­

ledge of the educational effects of school desegregation, to 
address some of the past deficiencies in prior research, and 
to generate knowledge concerning the effects of the desegrega­
tion process on the Shawnee Public Schools as a basis for im­
proving the system's programs.

In addressing past deficiencies in related research, 
the study was regarded as valuable since, unlike most studies.

^P. N. Prichard, The Effects of Desegregation on Stu­
dent Success in the Chapel Hill City Schools. (Chapel Hill: 
North Carolina University, February, 19 69a). d . 2.
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it focused on a small non-rural city, rather than a Standard 
Metropolitan Statistical Area; it focused on grades and at­
tendance, in addition to the commonly studied variable, aca­
demic achievement; it represented the broadest study of post­
desegregation educational effects in the State of Oklahoma; 
and it represented an initial research effort of a school sys­
tem to generate knowledge potentially useful in planning for 
more effective school desegregation and educational programs.

The review of the literature revealed only one Okla­
homa study of academic achievement. This study examined the 
academic achievement of students in the court ordered cluster 
plan for Oklahoma City. In the study, Kraemer compared the 
academic achievement of students in the clustered schools with 
that of students in the non-clustered schools in the areas of 
Advanced Science and Mathematics.* In addition, nationally 
reported studies of post-desegregation educational effects fo­
cus often on academic achievement, but rarely on academic per­
formance as indicated by grades and grade point averages and 
attendance patterns.

In 1975, the Shawnee, Oklahoma Public School System, 
like other school systems of the state and nation, was moni­
tored by the Department of Health, Education and Welfare, Dal­
las, Texas Region, to determine if the district were in com­
pliance with the regulations concerning student assignment and

*Ruth A. Kraemer, The Effects of the Cluster Plan on 
Mathematics and Science Students, Doctoral Dissertation, Pub­
lished 19 72, ED07631911.



other practices set forth in the Adams v. Weinberger Decision. 
This decision applied to school districts identified as having 
one or more racially and/or ethnically disproportionate 
schools (Appendix A ) .

It was observed that at that time Jefferson Elementary 
School had a white/black ratio of 88/12, while Washington Ele­
mentary School had a white/black ratio of 63/37. After ex­
tended discussion, HEW and the Shawnee School System Board of 
Education agreed to restructuring the two elementary school 
zones (Washington-Jefferson) so that a more acceptable racial 
balance was achieved.

As a result of this reorganization, the Washington and 
Jefferson zones became the Washington-Jefferson zone. Washing­
ton School became a Fifth-Sixth Grade Center serving 160 stu­
dents. Jefferson School remained a K-4 elementary school serv­
ing 370 children in the combined attendance zone.

Preparation for Further Desegregation
After being advised in late 1975 of the changes to be 

made, the central office staff and the principals of Washing­
ton and Jefferson Schools held two public meetings, one at each 
school, where parents and interested persons from each school 
zone were made aware of the facts concerning the grade changes. 
The grade changes were determined solely by the racial balance 
that was in existence at the time of this study. Jefferson 
School was to consist of grades K-4 and Washington School grades 
5-5. The logistics of the movement of equipment and change in 
facilities took place during the summer of 19 76. Both teaching



staffs were given the opportunity to express their views on 
the changes in school assignment. Next, the teachers were de­
partmentalized so that all students in the fifth and sixth 
grades would have a homeroom teacher, but would have been 
taught by all four teachers in the sixth grade in the basic 
subjects (math, English, reading, and social studies). When 
school began in the fall of 1976, 90 per cent of the students 
from both schools were present at the Washington Center. The 
remaining 10 per cent requested transfers to other elementary 
schools. Students had been prepared for the transition by 
their parents during the summer of 19 76 and were formally or­
iented at the beginning of school about the expectations to be 
made of them in the new program. The involved teachers were 
oriented during the summer through a series of in-service edu­
cation programs relative to goals, objectives and procedures 
related to the reorganization.

Relevant Demographic Data
The Community

Shawnee, Oklahoma is located on Interstate Highway 40 
approximately 40 miles east of Oklahoma City, Oklahoma. Its 
local economy is basically agrarian. However, within the last 
five years, light industry from the mid-western part of the 
United States (Michigan, Wisconsin, Illinois, etc.) has loca­
ted north of the city but outside the Shawnee city limits. 
While school tax revenue has not increased directly from this 
industrial surge, it has indirectly done so by providing jobs 
and housing for local school patrons. The city has



approximately 30,300 persons living within its boundaries; v 

this is a 20 per cent increase over the past 10 years. Okla­
homa state statistics have listed Shawnee as the fifth fast­
est growing city in the state for 1976.^ Despite these opti­
mistic growth patterns, Shawnee still consists largely of re­
tired persons and persons who work in the greater Oklahoma 
City area.

The School System
At the time of this study, the Shawnee School System 

consisted of eight elementary schools (K-6 ) , a junior high 
school (7-8), a mid-high school (9-10), and a high school (11- 
12) .

The elementary school enrollment was approximately 
2,300 students. They were more or less neighborhood schools 
with a limited transfer policy, which in effect, developed a 
de facto segregation posture, even though an open housing poli­
cy, controlled by local realtors and the economy of the times, 
did exist. Normally, it was in the seventh grade that total 
racial and ethnic desegregation began.

Washington and Jefferson Schools
There were many similarities in the Washington and Jef­

ferson school zones besides being located in the southwest 
quadrant of the city. Each sixth grade had teachers with

^Oklahoma.Employment Securities Commission, Research 
and Planning Division. Oklahoma Population Estimates. July, 
1975, p. 14.



similar qualifications, sex, age, and teaching experience.
Their geographic areas were approximately the same (one city 
block, except that Washington School was located in a city 
park and Jefferson School was located near a heavily traveled 
street). Both were located in light industrial and commercial 
areas. The number of school patrons differed by only a few 
hundred. The 19 77 median income varied by $3,0 00 and 19 77 
median housing prices differed by $5,000 for families in the 
attendance areas. Washington School zone has since had added 
to it more public housing, both apartment and single-family 
dwellings. These additions have decreased the median housing 
difference so that it more closely resembles the Jefferson 
School zone median housing cost (see Appendix D for maps).

Statement of the Problem
This investigation was made to determine if school re­

organization resulting in increased desegregation of selected 
schools affected the academic performance (grades), achieve­
ment (MAT) scores, and attendance of minority and majority stu­
dents .

Specifically, this study was designed to answer the 
following questions:

1. Does further desegregating Washington and Jeffer­
son schools by reorganizing their attendance zones result in 
any increase or decrease in the academic performance and 
achievement of minority and majority sixth grade students?

2. Does desegregating Washington and Jefferson schools 
by reorganizing their attendance zones result in any increase



or decrease in the school attendance of minority and majority 
sixth grade students?

3. To determine if the effects of desegregation on 
the academic achievement of minority students are similar or 
different in Shawnee, Oklahoma as it compares with other cities 
in the United States.

Purpose of the Study
The purposes of this study were (1) to provide research 

information relative to the academic effects of further school 
desegregation of the Shawnee Schools for program improvement 
purposes, (2) to determine if the Shawnee public schools is 
similar or dissimilar to other American public schools in pro­
cess and results of desegregation efforts, (3) to substantiate 
or refute general findings relative to the effects of school 
desegregation, (4) to contribute to the current knowledge base 
in this important area.

Hypotheses
Relative to the problem questions, the following null 

hypotheses were tested;
Hoi - There is no difference in the GPA of Caucasian 

and minority students after one year of deseg­
regation.

Ho 2 - There is no difference in the GPA of students 
in segregated and desegregated schools.

Ho 3 - There is no interaction effect between race and 
school desegregation on the GPAs of students.

H 0 - There is no difference in the attendance records
of Caucasian and minority students after one 
year of desegregation.



Ho 5 - There is no difference in the attendance records 
of students in segregated and desegregated 
schools.

Ho 6 - There is no interaction effect between race and 
school desegregation on the attendance records 
of students.

Hq 7 - There is no difference in the total math stand­
ard scores on the MAT of Caucasian and minority 
students after one year of desegregation.

Ho 8 - There is no difference in the total math stand- 
and desegregated schools
ard scores on the MAT of students in segregated

Hgg - There is no interaction effect between race and 
school desegregation on the total math standard 
scores of students on the MAT.

Hgiij- There is no difference in the total reading stand­
ard scores on the MAT of Caucasian and minority 
students after one year of desegregation.

Ho 1 1- There is no difference in the total reading stand­
ard scores on the MAT of students in segregated 
and desegregated schools.

Ho 1 2“ There is no interaction effect between race and 
school desegregation on the total reading stand­
ard scores of students on the MAT.

Hqi 3- There is no difference in the language standard 
scores on the MAT of Caucasian and minority stu­
dents after one year of desegregation.

Ho 1 4“ There is no difference in the language standard 
scores on the MAT of students in segregated and 
desegregated schools.

Ho 15“ There is no interaction effect between race and 
school desegregation on the language standard 
scores of students on the MAT.

Hflig- There is no difference in the science standard
scores on the MAT of Caucasian and minority stu­
dents after one year of desegregation.

Hoi?- There is no difference in the science standard 
scores on the MAT of students in segregated and 
desegregated schools.
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H 0 1 8“ There is no interaction effect between race and 
school desegregation on the science standard 
scores of students on the MAT.

Hoig- There is no difference in the social studies
standard scores on the MAT of Caucasian and mi­
nority students after one year of desegregation.

Ho 2 0- There is no difference in the social studies
standard scores on the MAT of students in segre­
gated and desegregated schools.

Hq 2 i- There is no interaction effect between race and 
school desegregation on the social studies stand­
ard scores of students on the MAT.

Limitations
1. This study was limited to the sixth grade students 

who were transported from Jefferson to Washington Elementary 
School during the 1976-77 school year and to those seventh 
grade students who attended these schools during the 19 75-76 
school year when they contained grades K- 6 .

2. This study was limited to the Metropolitan Achieve­
ment Test subtest mean standard scores, academic grades, and 
attendance records for each group of students.

3. This study was limited by the validity and relia­
bility of the test instruments and formulae used.

4. This study was limited to the accuracy of the data 
acquired from the Shawnee School System.

Definitions
1. Bussing; the transportation by the use of busses 

of students from one educational environment to another.
2. MAT: The Metropolitan Achievement Teat— used to 

test achievement in word knowledge, spelling, reading.
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language, total reading, math concepts, math problem solving, 
total math, science, and social studies at the sixth grade 
level.

3. Standard Score: a converted raw score that express­
es in a single common scale the results for all batteries of 
test forms in a subtest area (e.g. total reading).^

4. Schools: Jefferson and Washington Elementary
Schools, Shawnee, Oklahoma.

5. Grades: A, B, C, D, and F which are associated
with superior, excellent, good, fair, and poor academic per­
formance .

6 . Achievement: An index of learning as measured by
the MAT scores expressed in raw scores, standard scores, per­
centiles, stanines, and grade equivalents (i.e. science, 79, 
140, 99 percentile, 9, 9.9).

7. Academic Performance: letter grades received by
students for work assigned by teachers (A, B, C, D, or F).

8 . Transcript: an official record of a student's
academic performance, achievement scores, and attendance rec­
ord from kindergarten through the sixth grade.

9. Desegregation: the physical mixing of minority
and majority students in public schools to achieve a represen­
tative racial and ethnic balance.

^Walter N. Durost, Harold H. Bixlie, J. Wayne Wright- 
stone, George A. Prescott, and Irving H. Balow, Teacher's Hand­
book . (Metropolitan Achievement Tests, Harcourt, Brace Jovan- 
ovich, 1971) , p. 5.
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10. Minority Students: a student who belongs to the 

racial group which is in the minority at a specific school.
11. Majority Students: a student who belongs to the 

racial group which is in the majority at a specific school.
12. Attendance: an officially recorded presence in 

a public school.
13. Race: Caucasian (white) and minority (black, In­

dian, and other) .
14. GPA: Grade Point Average— a student's mean grades 

determined by assigning the numberical values 4 to 0 to letter 
grades A to F, respectively.

15. Curriculum: Total school learning experience un­
der the control of the school including teaching methods, text­
books, etc.

Data Collection
In order to test the hypotheses of this study, the rec­

ords of forty (40) randomly sampled students were statistically 
analyzed using factorial analyses of variance methods.

1. Race was acquired from student personal files.
2. MAT standard scores were acquired from a master MAT 

computer print-out.
3. GPA and attendance data were acquired from official 

school records and manually computed.
Chapter III describes fully the procedure and method­

ology utilized in the study.
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Organization of the Study 

The background of the study, the need for the study, 
the statement of the problem, purpose of the study, the hy­
potheses, the limitations, the definitions, the data collec­
tion, and the organization of the study are included in Chap­
ter I. Chapter II reports the review of the related litera­
ture. Chapter III provides information concerning the proced­
ures for the collection of the data, and relevant tables. 
Chapter IV describes the compilation of the data and the re­
sults. Chapter V contains a concise summary, findings, con­
clusions and recommendations for further research. The bibli­
ography and appendices follow.



CHAPTER II

A REVIEW OF RELATED LITERATURE

Publications related to school desegregation subse­
quent to the 19 54 and 19 55 court decisions have been volumi­
nous. Many of these publications have dealt with the process 
of desegregation, tracing the various steps taken in the im­
plementation of desegregation plans. Others have dealt with 
attitudinal changes as they related to the desegregation pro­
cess. Relatively few, compared to the number of schools imple­
menting desegregation plans, have attempted to assess the aca­
demic effects of school desegregation. Even fewer have dealt 
with a comprehensive assessment of all grade levels. The bulk 
of these attempts have focused on the elementary and junior 
high school grades. Generally these lower level studies as­
sessed achievement in the traditionally tested areas of read­
ing, language, mathematics, science, and social studies. Only 
one study examined the academic variables of grade point aver­
ages and attendance.

Perhaps as important is the relatively short time frame 
within which most of the documented assessment studies were 
completed. It is clear that the bulk of the studies covered 
periods of time less than four years. Reported longitudinal 
studies concerning 13 years, K-12, were non-existent. It was

15
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clear also, after a review of the literature, that the bulk 
of the reported studies of the educational effectiveness of 
school desegregation were done in either major metropolitan 
areas of 1 0 0 , 0 00 or more population or in smaller, university- 
based communities. There was a dearth of documented studies 
in other geographical locations.

In this compilation of research literature, the ERIC 
and GIPSY data retrieval systems and other books and materials 
were utilized. Some of the data were obtained from the Con­
sultative Center for Equal Educational Opportunity, located
at the University of Oklahoma, a federally funded organization 
for the facilitation of school desegregation and integration.

The review of literature reported is presented in the 
following non-chronological categories :

1. The Coleman Report Study
2. One-year studies
3. Two-year studies
4. Three-year studies
5. Summary

The Coleman Study
The most celebrated and controversial study of desegre­

gation related academic achievement was completed by Dr. James 
Coleman of Harvard through a contract with the Office of Educa­
tion, Department of Health, Education and Welfare in 1966. Dr. 
Coleman's study, initiated in part by a requirement of the 19 64 
Civil Rights Act, is represented in the literature as the most
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comprehensive study of schools ever undertaken for its time 
and has been used by researchers on public school desegrega­
tion as a reference point from which to begin.®

The instrument used was completed in September and 
October, 1965, Teachers, principals, district superintendents, 
and pupils in the third, sixth, ninth, and twelfth grades from 
4,000 public schools participated in the study.® The Coleman 
report also studied six racial and ethnic groups; Negroes, 
American Indians, Puerto Ricans living in the continental Uni­
ted States, Mexican Americans, Oriental Americans, and white 
other than Mexican Americans and Puerto Ricans often called 
"white".  ̂ More than 645,000 students were involved in the stu­
dy. First grade students in only half the schools participated. 
"About 30 per cent of the schools selected for the survey did 
not participate; an analysis of the non-participating schools 
indicated that their inclusion would not have significantly al­
tered the results of the survey."® The students in this study 
were classified into five metropolitan regions (Northeast, Mid­
west, South, Southwest, and West) and three non-metropolitan 
areas (South,- Southwest, and North and West).®

®U. S. Department of Health, Education and Welfare. 
Equality of Educational Opportunity. (Washington, D. C.; U. S, 
Government Printing Office, 1966), p. iii.

®Ibid., p. 8 .
^Ibid., p. iii.
®Ibid., p. 8 .
®Ibid., p. 9.



The survey addressed itself to four major questions;
1. What was the extent to which the racial and eth­

nic groups were segregated from one another in the public 
schools?

2. Did the public schools offer equal educational op­
portunities in terms of other criteria {laboratories, text­
books, libraries, curriculum, aptitude and achievement testing 
procedures, teacher characteristics, student characteristics, 
etc.) which were regarded as good indicators of educational 
quality?

3. Did the student's academic performances correspond 
to their standardized achievement test scores?

4. Was there a relationship between the kinds of schools 
students attended and their achievement?

From this study, Dr. Coleman found that:
1. With the exception of Oriental Americans, the aver­

age minority pupil scored distinctly lower than the average 
white pupil on verbal and nonverbal tests at all five grade lev­
els .

2. The gap between minority and majority students on 
verbal and nonverbal tests at the first grade level widened pro­
gressively through the twelfth grade.

3. In spite of national efforts to desegregate school 
systems, the schools had not been able-to over-come- the differ-- 
ences between minority and majority students in terms of school

1 0Ibid., p. iv.



19
achievement as measured by tests available in the schools stud­
ied.

4. The only minority group whose achievement surpassed 
that of the majority group students was the Oriental Americans, 
who at the first grade level, scored higher on nonverbal tests.

5. Minority and majority students in the North scored 
higher in achievement than students in the South.

6. The gap in achievement test scores between the South­
ern black and white students is greater than the gap between 
Northern black and white students.

7. Socioeconomic status affected the achievement scores 
of all students studied.

8. The achievement of minority students is more affec­
ted by the strengths or weaknesses of school facilities, curric­
ulum, and teachers than is the majority students' achievement.

9. It is for the most disadvantaged children that im­
provement in school quality will make the most difference in im­
proving the achievement scores.

One-Year Studies 
Ann Arbor, Michigan, 1965

Carrigan studied academic achievement in the Ann Arbor, 
Michigan school system. Her study compared black and white stu­
dents in three different school situations. School A was 80 per 
cent black. School B was less than 3 per cent black and School

 ̂̂ Ibid., p. 20. 
^^Ibid., p. 21. 
^^Ibid.
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C was 50 per cent black. School A was closed and its students 
were transferred to the six predominantly white schools, in­
cluding School B in an effort to further desegregate the school 
system. Prior to the desegregation effort, students attended 
a special teaching program in the spring of the pre-transfer 
year. After one year, the desegregation effort was evaluated 
to determine, in part, its academic effectiveness using stand­
ardized tests of achievement. It was found that:

1. Black students transported from School A did not 

appreciably alter their academic achievement patterns;
2. Black students transported from School A and black 

non-transferred students from School C showed generally identi­
cal average post'-transfer scores at some grade levels, but 
where differences did occur, they favored the non-transferred 
as often as the transferred students;

3. Black children tended to be more similar to one 
another across the three populations, than to white children 
within the same population;

4. Black-white achievement differences tended to fa­
vor the white child;

5. Where the general pattern was interrupted, it ap-'' 
peared to be black students from the transfer School A, who 
were positively affected.

M. Carrigan and D. Aberdeen. Some Early Effects 
of Compulsory Desegregation on Elementary School Children.
(Ann Arbor Public Schools, Michigan. Washington, D. C.: Amer­
ican Research Association, March 2, 19 70.)
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Buffalo, New York, 19 70

In Buffalo, New York Public Schools, Banks studied 
nearly 1,200 black students from segregated inner city schools 
who were bussed to schools where the population was primarily 
white. Black students in grades five to seven were bussed 
from six inner city schools to twenty-two receiving schools.

The Stanford Achievement Test (SAT) was administered 
to all black and white students in grades five, six, and seven 
in both the sending black schools and the receiving predomi­
nantly white schools as a pre-test in June, 1967, prior to the 
actual desegregation.^®

The findings of the pre-test were as follows:
1. White students' pre-test scores indicated that they 

were ahead of minority students in each grade.
2. Black desegregated students and black segregated 

students who remained in inner city schools started at approx­
imately the same point, except for grades seven and eight where 
the desegregated students were ahead of the non-desegregated 
black students.

In June of 19 68, the SAT was again administered as a 
post-test to the same group. Banks found:

^®R. Banks and M. E. DiPasquale, A Study of the Educa­
tional Effectiveness of Integration: A Comparison of Pupil
Achievement Before and One Year After Integration; A Survey of 
the Attitudes of Principals, Teachers, Parents and Pupils In­
volved in the Program. (New York; Buffalo Public Schools, 
1970) , p. 1.

 ̂®Ibid., p. 3.
 ̂'^Ibid. . D. 4 .
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1. Black desegregated students in classes with 

white students made greater gains in academic achievement than 
did Negro students who remained in segregated schools.^®

2. Black desegregated students gained in mean growth 
(.83) at a rate higher than the non-desegregated black students 
whose mean growth was .56.^®

3. White students did not suffer losses in academic 
achievement as a result of the desegregation.^®

4. The post-test scores showed that the Caucasian stu­
dents gained the most in one year at each grade level and in 
mean growth (1.23).^^

These same results were also found in a longitudinal 
study in the greater New Haven, Connecticut schools.

Broward County, Florida, 19 74
In Broward County, Florida, the California Test of Ba­

sic Skills was used as the standardized achievement test to see 
if desegregation had any effect on the achievement of 731 stu­
dents (353 whites and 378 blacks).^® It was found that of the

^®Ibid., P- 1.
 ̂®Ibid., P* 5.
®°Ibid., P- 1.
2^Ibid., P- 5.
^^Alexander PI

tegrated Education, May-June, 1871, pp. 49-51.
^®M. Justin and J. Thabit, Black and White Achievement 

Before and After Integration. Intellect, April, 1974, pp. 448-9
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48 factors tested, there were no significant gains or losses 
in mean achievement of either black or white students at the 
.05 level of confidence when test results subsequent to deseg­
regation were compared with those prior to desegregation. Af­
ter desegregation the means were generally lower than before. 
Rather than waiting for the long-term effects to be observed 
this one-year study attempted to examine only the immediate ef­
fects of desegregation and achievement.^**

North Carolina, 1870
In a study of 608 white students, 127 Lumbee Indian 

students, and 680 black students in a newly, racially desegre­
gated North Carolina school system, Maynor sought to determine 
whether or not and to what extent student achievement was af­
fected by student race or ethnic grouping and teacher role or 
ethnic grouping. The California Achievement Test was given to 
students in grade six through twelve and was readministered 
with the California Test of Mental Maturity the following spring. 
From these instruments, it was found (1) that black students 
performed better after desegregation than before; (2) white 
and Indian students experienced no negative effects in achieve­
ment from desegregation, and (3) teacher ethnic or racial iden­
tification did not significantly affect student performance ex­
cept in the area of language.

^"Ibid.
Maynor. Academic Performance and School Integra­

tion: A Multi-ethnic Analysis. (Unpublished doctoral disserta­
tion. Duke Universitv. 19 70).
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Maynor states that Stallings found similar results in 
his study of the Louisville, Kentucky Public Schools that in­
dicated after one year of desegregation, white students ex­
perienced no negative effects while black students performed 
better than they did before desegregation.^^

Tacoma, Washington, 1970
Maynor's findings (North Carolina) were supported by 

Laurent's study of the Tacoma, Washington Public Schools in 
which he found that neither race nor ethnic composition of 
school per se, considered alone or interactively seemed to have 
had a substantial effect on academic performance when other 
relevant variables were controlled. Of the 96 four group com­
parisons, only four indicated racial differences. Three of the 
four were racial effects: white students scored higher than
black students in Primary Mathematics, Intermediate Language 
Arts, and Intermediate Composite. In addition, Caucasian 
students in non-segregated schools achieved at a significantly 
higher level than Caucasian students in de facto segregated 
schools.

The general findings of the Tacoma investigation sup­
ported results of carefully planned research studies completed 
in other locales that there was little evidence from which to

Maynor and W. B. Katzenmeyer, Academic Perform­
ance and School Integration: A Multi-ethnic Analysis. Journal 
of Negro Education, Winter, 1974, ^  (1), p. 36.

A. Laurent. Do Pupil Race and/or School Racial 
Balance Affect Academic Performance? (Bulletin, Eugene, Oregon: 
Oregon School Study Council, December, 1970), p. 27.
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infer a direct causal relationship between school racial com­
position and academic performance when appropriate controls 
have been exercised for the possible effects of known relevant 
variables. Less adequately designed studies such as Wolman, 
1964. and Radin, 1966, have found the same lack of relation­
ship. ̂  ®

TtaTO— V o  a r* Q -Hn/41 o c

Clark County School District, Las Vegas, Nevada, 197 4
Clark County School District, Las Vegas, Nevada found, 

as a result of a longitudinal study of 19 73-74 fifth graders, 
that black students significantly improved in reading, spell­
ing, math computation, math concepts, math problem solving, 
and total mathematics between the beginning of grade four (Oc­
tober, 19 72) and the end of grade five (April, 19 74) and that 
white students indicated a positive improvement in math compu­
tation and a significant decline in language.

It appears that both groups improved their scores when 
they were compared to the National Norm. However, black stu­
dents gained significantly in six of the nine subtests.

The results of this study indicated that black students 
improved their achievement levels. Regardless, a gap still 
existed between the achievement of black and white students 
and was not eliminated in two years of desegregation.^^

2*Ibid.
^^Clark _________

(Las Vegas, Nevada: Author, July, 1974), p. 19.
^^Clark County School District, Desegregation Report,
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Grand Rapids, Michigan, 19 74
In 19 72, the Grand Rapids City Pub lie;. Schools matched 

sixty-eight inner-city black and white elementary students who 
were bussed to outlying schools in the district with sixty- 
eight black and white students who remained in inner-city 
schools. ̂

"Bussed and control groups were equated, by individual­
ly matched pairs, in regard to sex, race, grade level, residen­
tial area, and base-line academic achievement level."

MAT results two years later, in 19 74, showed no signif­
icant differences in achievement between bussed and control 
groups (non-bussed) in either the total reading or the total 
mathematics subtests of the MAT.^^

White Plains, New York, 1968
Johnson, in his study of the White Plains Schools, New 

York, stated that "busing is harmful to children in receiving 
schools (almost always white middle-class youngsters). The ed­
ucational standards of these schools must be lowered to accom­
odate colored c h i l d r e n . " T h e  White Plains, New York school

Schellenberg and J. Halteman, Bussing and Academic 
Achievement; A Two Year Follow-Up. Urban Education, January, 
1976, X (4), p. 364.

3^Ibid.
3=Ibid.
s^Ibid.
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district was among the first to do something about de facto 
desegregation. In April, 1964, their policy, which was im^ 
plemented in September, 19 64, was that no school should have 
less than 10 per cent or more than 30 per cent Negro enroll­
ment. ̂

An analysis of the academic achievement of White Plains 
students subsequent to desegregation, indicated that white stu­
dents were not adversely affected by the racial balance plan. 
Some were doing better than comparable groups did in the same 
schools prior to desegregation. Black students transferred 
from the center city made greater academic progress than black 
students who remained in the center city following desegrega­
tion. An example of this progress of black students is indi­
cated by the fact that, of a 90 per cent black group of students 
from the center city area in the third grade when desegregation 
began, 4 5 per cent of them made at least two years of progress 
in one or more test areas (word meaning, paragraph meaning, 
arithmetic reasoning, and arithmetic computation). By contrast, 
only 25 per cent of center city black students made the same 
progress between the third grade (1950) and the fifth grade 
(1952) . ̂  ̂

The White Plains study was limited and only looked at 
"before" and "after" achievement using Stanford Achievement 
Tests of third and fifth grade desegregated white students from

 ̂‘'Ibid.
 ̂Sibid., p. 46.
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previously all or mostly white schools and students in a pre­
dominantly Negro group that previously attended center city 
schools.

However, the White Plains study results clearly indica­
ted that the effect of the desegregation plan was not generally 
negative and in some instances was p o s i t i v e .

Three-Year Studies
Austin, Texas, 19 71, (Sacramento, California;
Evanston, Illinois, 1971; Hartford, Connecticut, 1969)

In Austin, Texas, it was found that black students 
desegregated into classes with white students achieved at a 
higher level, academically, than did their counterparts who 
remained in the segregated schools. White student academic 
achievement did not decrease as a result of bussing. White 
students from segregated white classes were not affected by 
bussing and they grew in achievement at a normal rate. Black 
students who remained in segregated black classes continued 
to gain academically at a lower rate of achievement.^’

Similar results were experienced in the Sacramento 
City Unified District, California from 1964 to spring, 1971.
In this instance, the school focused on the elementary and ju­
nior high school programs designed to alleviate or reduce the 
effects of de facto segregation in the elementary segment.^®

3*Ibid., p. 47.
^’j. J. Connery, The Pupil Bussing Program in District 

Four: A Fourth Report. (Austin Area Project, August, 1971).
^®Sacramento City Unified School District. Summary of 

the Assessments of the District*s Integration Programs 1964-1971. 
(Research Report Series 1971-72, No. (), Author, September 28, 
1971.
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In desegregated schools, it seems clear that white chil­
dren continue to learn at their expected rate. Some longitudi­
nal studies that reinforce this position were conducted in Evan­
ston, Illinois from 1968-1971 and Hartford, Connecticut from 
1967-1969. Similarly, after three years of desegregation at Riv­
erside, California, school authorities found that white chil­
dren's achievement did not sag and they did not learn at the ex­
pense of the black children. In fact, black children's 
achievement rates rose so rapidly that they exceeded that of 
white children. These findings were duplicated in Jackson, 
Michigan and New Albany, Indiana. Even when the achievement 
rate of black students did not equal or exceed that of white 
students, in all cases, it did increase.

Riverside, California, 1966
Singer dealt with the assumptions that sometimes are 

made in a longitudinal study— that tests are comparable from 
grade to grade. This assumption was tested in another longi­
tudinal study of the Riverside, California Unified School Dis­
trict where angles, blacks, and Mexican-Amerleans were desegre­
gated. The results showed no change in relative achievement 
that could be attributed to desegregation. As a final check, 
an analysis of covariance was used to statistically test growth 
in achievement over the primary and intermediate grades. These 
results, again, confirmed that desegregation had no achievement

^®M. Weinberg, white Children in the Desegregation Pro­
cess. (Western Regional School Desegregation Projects; River­
side California: California University, November, 1971), p. 1.
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effect on the angle, black, or Mexican-American students. 
Interpretation of the results of the Riverside studies was 
supported by the Coleman Report in that angle achievement was 
not reduced, but blacks and Mexican-American's achievement was 
not improved as a consequence of desegregation.^^

Another study of the Riverside Unified School District 
by Purl found that the achievement level of bussed students 
had not increased; the gap between bussed students and other 
students was as wide in 1970 as in 1966. The gap between low- 
achieving students and other students widened as they grew old- 
er.':

However, in Boston where there were some increases in 
student achievement, the study concluded that school bussing 
programs may have been achieving very little toward increasing 
academic achievement and too late to be effective.

None of the studies (Boston, White Plains, Ann Arbor, 
or Riverside) were able to demonstrate conclusively that deseg­
regation has had an effect on academic achievement as measured 
by standardized tests. With the results of the Coleman study

Singer, Effect of Integration on Achievement of 
Anglos/ Blacks and Mexican-Amèricans■ (California: Stake Office
of Compensatory Education, March 3, 1970), p. 11

4iibid., p. 15.
“*^M. C. Purl and J. Dawson, The Achievement of Pupils 

in Desegregated Schools. (California; Riverside Unified School 
District, March, 1971), p. 11.

J. Walberg, An Evaluation of an Urban-Suburban 
School Bussing Program: Student Achievement and Perception of
Class Learning Environments. (February, 1971).
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and other evaluations of remedial programs (e.g. Head Start), 
many experts may not be surprised at this finding. To date, 
there has been no published report of any strictly educational 
reform which has been proven to affect academic achievement. 
School desegregation programs have been proven to be no excep­
tion.

Chapel Hill, North Carolina, 1966
"In the Fall of 1966 the Chapel Hill City Schools com­

pletely desegregated in grades six through twelve. The follow­
ing year a geographical zone plan was adopted to insure a ra­
cial balance at every grade level and in every school of the 
Chapel Hill School System. Thus, Chapel Hill became one of 
the first school systems of the South to complete the integra­
tion of students and faculty in all its schools."**^

As a result of the Chapel Hill study of the effective­
ness of its desegregation plan, the following conclusions were 
reached:

1. The white students scored above national norms on 
Sequential Tests of Educational Progress (STEP) while black 
students' mean scores fell in the below average percentile 
range.

2. There were no significant negative effects on the

J .  Armor, The evidence o f  Bussing. (Research Re­
port No. 28), Public Interest, Summer, 1972, p. 99

^Prichard, Effects of Desegregation, p. 1.



32

academic achievement of either race."*®
3. Black students made significant positive changes 

in their math scores at the fifth and seventh grade levels, 
while white students experienced this change only at the fifth 
grade level.

4. Reading achievement scores indicated no significant 
changes in any grade level.

5. Reading or math achievement scores at the ninth 
grade level were not affected by race.

6. Neither race experienced significantly different 
attendance patterns. However, black male students in the 
seventh and ninth grade levels had the lowest attendance fig­
ures during the second year of desegregation.

7. In general, black students of the Chapel Hill School 
System passed a lower percentage of their classes than did white 
pupils during the period of this study.

Waco, Texas, 19 74
In Waco, Texas, it was found that bussing black students 

to previously all white schools to achieve racial balance did 
not increase the achievement of the bussed students. After two 
years, both bussed minority students who were transported to pre­
viously all white schools and non-bussed minority students showed 
a decline in the level of achievement performance as measured by 
the California Achievement Test. Bussed students’ reading scores

**Ibid., p. 2.
^Ibid. , p. 4 ,
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and total battery scores were determined by T-tests to be sig­
nificantly lower than those of non-bussed students. While 
bussed and non-bussed students' achievement scores dropped at 
the end of the two-year period, the achievement scores made 
by bussed students were significantly l o w e r . F e l i c e  states 
that "the results of this study are inconclusive concerning 
the benefits of bussing for black student achievement, but 
school desegregation does appear to reverse the direction of 
some of the determinants of high achievement performance.

Summary
This review of literature reported the results of 18 

studies of school desegregation in the United States. While 
not exhaustive, they represent an appropriate cross section of 
the studies that are reported in the literature. Relative to 
these studies, the following conclusions appear warranted;

1. White students generally have not changed their 
academic achievement and performance patterns, while adapting 
to new school environments which could have had a negative ef­
fect on their academic performance and achievement.

2. Indian students have experienced a pattern similar 
to that of white students, but at a lower level.

®L. G. Felice, The Effects of School Desegregation on 
Minority Group Student Achievement and Self Concept: An Evalu­
ation of Court Ordered Bussing in Waco, Texas. (Final Report, 
Research Development Foundation, Waco, Texas, National Center 
for Educational Research and Development— DHEW-OE, Washington, 
D.C.: Regional Research Program, June, 1974a), p. 99.

G. Felice, Bussing in Waco, Texas. Integrated 
Education, Julv-Auaust. 1974b. d . 25.
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3. Mexican-American students have experienced increa­
ses in their academic performance and achievement, but to a 
lesser degree than the white and Indian students.

4. Of the four groups who have decreased, remained 
stable, or increased in their academic performance and achieve­
ment, it has been the black students who have made the largest 
gains.

5. There was only one study that used attendance as 
a variable (Chapel Hill) in evaluating desegregation and 
achievement.

6. None of the studies were of metropolitan areas that 
had less than 100,000 persons.

7. Generally, preparation for school desegregation,
in terms of faculty in-service, education or programs, communi­
ty education, or student involvement was limited, non-existent, 
or unreported. Conditions, therefore, were generally not pres­
ent for successful desegregation or integration efforts.

8. The legacy of the segregated school system and its 
effects on majority and minority youngsters clearly was not 
overcome in a period of from one to three years.

9. These studies indicated that the academic achieve­
ment patterns of minority and non-minority students for one, 
two, and three year periods were similar after physical deseg­
regation.

10. Apparently, achievement discrepancies between mi­
nority and majority students widen progressively from elemen- 
tarv to secondary school levels.
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11. Desegregation, in terms of academic achievement, 
remains a relatively unresearched area.

Therefore, one could conclude from the literature 
that black students, Mexican-American students, Indian stu­
dents, and white students in that order have made the most 
progress in achievement and academic performance from deseg­
regation.



CHAPTER III

PROCEDURES AND METHODOLOGY

The purpose of this investigation was to determine if 
desegregation, brought about by the process of reorganizing 
two school zones, increased or decreased the academic perform­
ance (grades), achievement (MAT scores), and attendance of mi­
nority and majority students.

Prior to conducting this research, conferences were 
held with Dr. Wesley Beck, Superintendent, Shawnee Public 
Schools, to secure permission to do this study, and with the 
principals, Mr. Paul Pounds, Jefferson School, and Mr. James 
Taffee, Washington School, to acquire information on how they 
implemented the desegregation plan agreed upon with The Depart­
ment of Health, Education, and Welfare.

The Shawnee News-Star was contacted for background ma­
terial reporting school board and other public meetings deal­
ing with the initiation and implementation of the desegregation 
plan (see Appendix B).

Population and Sample 
A stratified random sample of ten majority and ten mi­

nority students was selected using a table of random numbers ̂ °

W. Minium. Statistical Reasoning in Psychology 
and Education. (New York: John Wiley and Sons, Inc., 1970),
p. 454.

36
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for each year of the study thereby selecting 40 students from 
the student population of 177 students shown in Table 1.

TABLE 1
SIXTH GRADE STUDENTS FOR THE YEARS 

1975-77 OF THE TARGET SCHOOLS

School Year Majority Minority

Washington 75-76 12 7
Jefferson 75-76 46 6
WA-JEFF 76-77 85 21

Total 143 34

Ins trumentation
1. The Metropolitan Achievement Test was the primary 

instrument utilized in this study. It consisted of subtests 
designed to measure how much pupils have learned in important 
content and skill areas of the school curriculum (Language, To­
tal Reading, Total Math, Science, and Social Studies). The 
subtests were also designed to help teachers initiate instruc­
tion based on students' needs and differences and to evaluate 
the effects of previous instruction. These subtests help school 
administrators evaluate schoolwide progress so that they might 
organize, plan, implement, and evaluate curriculum changes.

5 I tWalter N. Durost, Harold H. Bixlie, J. Wayne Wright- 
stone, George A. Prescott, and Irving H. Balow, Teacher's Direc­
tions for Complete or Partial Batteries or Separate Reading 
Tests. (Metropolitan Achievement Tests, Harcourt, Brace Jovano-
vich, 1970), p.



38

The test was given in March of 1976 and 1977 to Shawnee ele­
mentary students and was administered over a three-to-four-day 
period by each sixth-grade teacher. The answer forms were con­
solidated by school and sent by the Shawnee School System Cen­
tral office staff to the Psychological Corporation scoring ser­
vice in Iowa City, Iowa. The following test information was 
provided and sent to the school district:

1. An alphabetical class test roster was furnished to 
each school for each teacher's class. The roster reported each 
student's national and local norms in terms of stanines, per­
centile ranks, grade equivalents, and standard scores. This 
report also included the mean and median scores, verified the 
number of students taking the test, and provided grade equiva­
lents for the mean and median raw scores.

2. A master alphabetical listing for the entire sixth- 
grade was sent with the packet of individual school folders with 
the same information stated above.

3. Parent reports were included for informational pur­
poses and for future conferences with teachers, counselors, and 
administrators.

4. Permanent individual adhesive strips with the test 
results were furnished and placed in each student's permanent 
record folder for future reference.

5. The race, attendance, and grade point average were 
obtained from official school records.
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Statistical Treatment 
After the sample was taken, the students' grade point 

average, attendance, and Metropolitan Achievement Test sub­
test standard scores were computed manually by this writer, us­
ing appropriate statistical methods.

With this data, IBM cards were keypunched and proces­
sed utilizing a University of North Carolina Psychometric Lab­
oratory computer program for a two-way ANOVA (analysis of var­
iance) to test hypotheses 1-21 by a series of seven 2 x 2  fac- 
toral ANOVA. The hypotheses were tested at the .05 signifi­
cance level.



CHAPTER IV 

PRESENTATION AND ANALYSIS OF THE DATA 

Introduction
This study was designed to determine the effect of 

school desegregation on Grade Point Averages (GPA) , school at­
tendance, and school achievement determined by standardized test 
scores of majority and minority students.

Utilizing procedures described in Chapter III, data were 
collected from student records from one elementary school and 
one junior high school in Shawnee, Oklahoma. These data were 
tabulated and used to test the following hypotheses:

Hoi ~ There is no difference in the GPA of Caucasian
and minority students after one year of desegre­
gation -

H 0 2 - There is no difference in the GPA of students in 
segregated and desegregated schools.

Ho 3 - There is no interaction effect between race and 
school desegregation on the GPAs of students.

Hoi» - There is no difference in the attendance records 
of Caucasian and minority students after one year 
of desegregation.

Ho 5 - There is no difference in the attendance records
of students in segregated and desegregated schools,

Hoe - There is no interaction effect between race and
school desegregation on the attendance records of 
students.

Ho 7 - There is no difference in the total math standard 
scores on the MAT of Caucasian and minority stu­
dents after one year of desegregation.

40
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Hoe - There is no difference in the total math standard 
scores on the MAT of students in segregated and 
desegregated schools.

Ho 9 - There is no interaction effect between race and 
school desegregation on the total math standard 
scores of students on the MAT.

Hoio“ There is no difference in the total reading stand­
ard scores on the MAT of Caucasian and minority 
students after one year of desegregation.

Ho 1 1- There is no difference in the total reading stand­
ard scores on the MAT of students in segregated 
and desegregated schools.

Hj^ 2~ There is no interaction effect between race and 
school desegregation on the total reading stand­
ard scores on the MAT.

H o 13- There is no difference in the language standard 
scores on the MAT of Caucasian and minority stu­
dents after one year of desegregation.

Ho 14- There is no difference in the language standard 
scores on the MAT of students in segregated and 
desegregated schools.

Hois- There is no interaction effect between race and 
school desegregation on the language standard 
scores of students on the MAT.

Hoi 6" There is no difference in the science standard
scores on the MAT of Caucasian and minority stu­
dents after one year of desegregation.

Hoi 7“ There is no difference in the science standard 
scores on the MAT of students in segregated and 
desegregated schools.

Ho 18” There is no interaction effect between race and 
school desegregation on the science standard 
scores of students on the MAT.

Ho 1 9- There is no difference in the social studies stand­
ard scores on the MAT of Caucasian and minority 
students after one year of desegregation.

H o 2 o“ There is no difference in the social studies stand­
ard scores on the MAT of students in segregated and 
desegregated schools.
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Ho 2 1 - There is no interaction effect between race and 
school desegregation on the social studies stand­
ard scores of students on the MAT.

Treatment of the Data
Hypotheses 1 - 2 1  were tested by a series of seven 2 x 2  

factorial analyses of variance as follows :
H qi - There is no difference in the GPA of Caucasian

and minority students after one year of desegre­
gation.

Ho 2 - There is no difference in the GPA of students in 
segregated and desegregated schools.

Ho 3 - There is no interaction effect between race and 
school desegregation on the GPA of students.

Means and standard deviations of GPA by race and amount 
of school desegregation are shown in Table 2. Results of the 
2 x 2  analysis of variance are shown in Table 3.

TABLE 2
MEAN SCORES AND STANDARD DEVIATIONS OF GPA 

BY RACE AND DESEGREGATION LEVEL

Caucasian Minority

Before
Desegregation

X = 3.018 
S.D. = 0.607

X = 2.340 
S.D. = 0.818

After
Desegregation

X = 2.954 
S.D. = 0.487

X = 2.595 
S.D. = 0.583
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TABLE 3
ANALYSIS OF VARIANCE TABLE OF EFFECTS OF 

DESEGREGATION AND RACE ON GPA

Source SB df MS F

Within Cells 14.539 36 0.404
Race 2 . 6 8 8 1 2 . 6 8 8 6.657*
Desegregation 0.091 1 0.091 0 6 226
Race/Desegregation 0.254 1 0.254 0.6 30
a = . 0 5 . Critical value of F (1,36)= 4.11

Reject H 0 1 .
Fail to reject Hoa*
Fail to reject Ho 3 .
H 0 4 - There is no difference in the attendance records 

of Caucasian and minority students after one year 
of desegregation.

H q 5 - There is no difference in the attendance records
of students in segregated and desegregated schools.

Ho 6 - There is no interaction effect between race and
school desegregation on the attendance records of 
students.

Means and standard deviations of attendance records by 
race and desegregation level are shown in Table 4. Results of a 
2 x 2  analysis of variance are shown in Table 5.

Fail to reject Hq^.
Fail to reject Ho 5.
Fail to reject H^g.



TABLE 4

RECORDS BY RACE AND DESEGREGATION LEVEL

Caucasian Minority

Before
Desegregation

X = 167.700 
S.D. = 7.484

X = 168.000 
S.D. = 7.951

After 
1 Desegregation

X = 161.500 
S.D. = 9.186

X = 165.400 
S.D. = 7.951

TABLE 5
ANALYSIS OF VARIANCE TABLE OF EFFECTS OF DESEGREGATION 

AND RACE ON SCHOOL ATTENDANCE RECORDS

Source SS df MS F

Within Cells 2,118.39 4 36 58.844
Race 42.031 1 42.031 0.714
Desegregation 189.210 1 189.210 3.215
Race/Desegregation 30.619 1 30.619 0.520
a = .05. Critical value of F (1,36) = 1.1 1 .



H o 7 ~ There is no difference in the total math standard 
scores on the MAT of Caucasian and minority stu­
dents after one year of desegregation.

Hq 8 - There is no difference in the total math standard 
scores on the MAT of students in segregated and 
desegregated schools.

Ho 9 - There is no interaction effect between race and 
school desegregation on the total math standard 
scores of students on the MAT.

Means and standard deviations of total math standard 
scores by race and desegregation level are shown in Table 6 . 
Results of the 2 x 2  analysis of variance are shown in Table 7.

TABLE 6
MEAN STANDARD SCORES AND STANDARD DEVIATIONS OF MAT TOTAL 

MATH SUBTESTS BY RACE AND DESEGREGATION LEVEL

Caucasian Minority

Before
Desegregation

X = 100.70 
S.D. = 12.18

X = 89.40 
S.D. = 16.43

After
Desegregation

X = 89.80 
S.D. = 7.22

X = 82.90 
S.D. = 9.72
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TABLE 7
ANALYSIS OF VARIANCE TABLE OF EFFECTS OF DESEGREGATION 

AND RACE ON MAT TOTAL MATH SUBTEST STANDARD SCORES

Source SS df MS F

Within Cells 5085.00 36 141.250
Race 828.08 1 828.08 5.86*
Desegregation ncc 0 0 756.88 5. 36*/ w? u  • u  w J.

Race/Desegregation 48.40 1 . . . 1I 48.40 0.34
a, = .05. Critical value of F (1,36) = 4.11.

Reject Hoy.
Reject Ho 8 '
Fail to reject Ho 9 .
Hoio - There is no difference in the total reading stand­

ard scores on the MAT of Caucasian and minority 
students after one year of desegregation.

Ho 11 - There is no difference in the total reading stand­
ard scores on the MAT of students in segregated 
and desegregated schools.

Ho 1 2 - There is no interaction effect between race and 
school desegregation on the total reading stand­
ard scores on the MAT.

Means and standard deviations of total reading standard 
scores by race and desegregation level are shown in Table 8 . Re­
sults of the 2 x 2  analysis of variance are shown in Table 9. 

Reject Ho 1 0 •
Reject Ho n .
Fail to reject Ho 1 2 -
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TABLE 8

MEAN STANDARD SCORES AND STANDARD DEVIATIONS OF MAT TOTAL 
READING SUBTEST SCORES BY RACE AND DESEGREGATION LEVEL

Caucasian Minority

Before
Desegregation

X = 
S.D. =

97.50
14.29

X = 
S.D. =

79.50
13.65

After
Desegregation

.

X = 
S.D. =

84.00 
11. 78

X = 
S.D. =

71.80
14.01

TABLE 9
ANALYSIS OF VARIANCE TABLE OF EFFECTS OF DESEGREGATION 
AND RACE ON MAT TOTAL READING SUBTEST STANDARD SCORES

Source SS df MS F

Within Cells 6,528.61 36 181.35
Race 2,280.07 1 2,280.07 12.57*
Desegregation 1,123.60 1 1,123.60 6 .2 0 *
Race/Desegregation 84.10 1 84.10 0.46
a = .05. Critical value of F (1,36) = 4.11
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Hoi 3- There is no difference in the language standard 
scores on the MAT of Caucasian and minority stu­
dents after one year of desegregation.

Hoi 4- There is no difference in the language standard 
scores on the MAT of students in segregated and 
desegregated schools.

Hois- There is no interaction effect between race and 
school desegregation on the language standard 
scores of students on the MAT.

Means and standard deviations of language standard 
scores by race and desegregation level are shown in Table 10. 
Results of the 2 x 2  analysis of variance are shown in Table 11.

TABLE 10
MEAN STANDARD SCORES AND STANDARD DEVIATIONS OF MAT LANGUAGE 

SUBTEST SCORES BY RACE AND DESEGREGATION LEVEL

Caucasian Minority

Before
Desegregation

X = 102.70 
S.D. = 21.25

X = 90.00 
S.D. = 16.73

After
Desegregation

X = 86.70 
S.D. = 12.05

X = 74.20 
S.D. = 11.01
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TABLE 11

ANALYSIS OF VARIANCE TABLE OF EFFECTS OF DESEGREGATION AND 
RACE ON MAT LANGUAGE SUBTEST STANDARD SCORES

Source SS df MS F

Within Cells 8,979.80 ' 36 246.44
Race 1,587.58 1 1,587.58 6.37*
Desegregation 2,528.08 1 2,528.08 10.14*
Race/Desegregation 0.10 1 0.10 1 0.00
a = .05. Critical value of F (1,36) = 4.11.

Reject H 0 1 3.
Reject
Fail to reject Hoig.
Hgjg - There is no difference in the science standard

scores on the MAT of Caucasian and minority stu­
dents after one year of desegregation.

Ho 17 - There is no difference in the science standard 
scores on the MAT of students in segregated and 
desegregated schools.

Hois - There is no interaction effect between race and 
school desegregation on the science standard 
scores of students on the MAT.

Means and standard deviations of science standard scores 
by race and desegregation level are shown in Table 12. Results 
of the 2 x 2  analysis of variance are shown in Table 13.

Reject H 0 1 6•
Reject Hoi 7 *
Fail to reject Hoi g»
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TABLE 12
MEAN STANDARD SCORES AND STANDARD DEVIATIONS OF MAT SCIENCE

SUBTEST SCORES BY RACE AND DESEGREGATION LEVEL

Caucasian Minority

Before
Desegregation

X = 96.60 
S.D. = 10.32

X = 80.10 
S.D. = 13.68

After
Desegregation

X = 85.60 
S.D. — 8.46

X = 77.40 
S.D. = 8.29

TABLE 13
ANALYSIS OF VARIANCE TABLE OF EFFECTS OF DESEGREGATION AND 

RACE ON MAT SCIENCE SUBTEST STANDARD SCORES

Source SS df MS F

Within Cells 3,906.10 36 108.50
Race 1,525.21 1 1,525.21 14.06*
Desegregation 469.22 1 469.22 4.32*
Race/Desegregation 172.22 172.22 1.59
a = .05. Critical value of F (1,36) = 4.11.



H|3jg- There is no difference in the social studies
standard scores on the jyiAT of Caucasian and mi­
nority students after one year of desegregation.

H 0 2 0 There is no difference in the social studies 
standard scores on the MAT of students in segre­
gated and desegregated schools.

Ho 2 i“ There is no interaction effect between race and
school desegregation on the social studies stand­
ard scores of students on the MAT.

Means and standard deviations of social studies standard
scores are shown in Table 14. Results of the 2 x 2  analysis of
variance are shown in Table 15.

TABLE 14
MEAN STANDARD SCORES AND STANDARD DEVIATIONS OF SOCIAL 
STUDIES SUBTEST SCORES BY RACE AND DESEGREGATION LEVEL

■ ..............................  .......................Caucasian Minority

Before
Desegregation

X = 98.00 
S.D. = 11.04

X = 83.6 
S.D. = 12.22

After
Desegregation

X = 89.10 
S.D. = 10.86

X = 76.0 
S.D. = 11.45
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TABLE 15

AÎÎALYSIS OF VARIANCE TABLE OF EFFECTS OF DESEGREGATION AND RACE 
ON MAT SOCIAL STUDIES SUBTEST STANDARD SCORES

Source SS df MS F

Within Cells 4,619.30 36 128.31
Race 1,890.59 1 1,890.59 14.73*
Desegregation 680.60 1 680.60 5.30*
Race/Desegregation 4.22 1

i
4.22 0.86

1a = .05. Critical value of F (1,36) == 4.11,
Reject Hg^g.
Reject Ho 2 o*
Fail to reject Hozi"

Supplementary Information 

There were not enough minority students enrolled in the 
two schools being studied to break down the group by specific 
races for the purpose of completing the type of analyses done 
above. However, there were some differences in the scores of 
Indian and black students that make it imperative to look 
closely at the scores of the total minority population in each 
area.

Table 16 shows the mean standard scores, the differences 
in the means, and the range of scores within each cell for MAT 
Total Reading subtests of black and Indian students.

Table 17 indicates the mean standard scores, the differ­
ences in the means, and the range of scores within each cell 
for MAT Total Math subtests of black and Indian students.
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TABLE 16

MEAN TOTAL READING STANDARD SCORES OF BLACK AND INDIAN
STUDENTS BEFORE AND AFTER SCHOOL DESEGREGATION

Black Indian

Before
Desegregation

X = 71.8 
Range = 56-85 

n = 5

X = 93.0 
Range = 71-127 

n = 8

After
Desegregation

X = 66.9 
Range = 48-87 

n = 15

X = 81.3 
Range = 74-92 

n = 6

Mean Difference - 4.9 - 11.7

TABLE 17
MEAN TOTAL MATH STANDARD SCORES OF BLACK AND INDIAN STUDENTS 

BEFORE AND AFTER SCHOOL DESEGREGATION

Black Indian

Before
Desegregation

X = 81.6
Range = 59-10 7 

n = 5

X = 99.3 
Range = 87-117 

n = 8

After
Desegregation

X = 80.9
Range = 75-89 

n = 15

X = 88.7 
Range = 77-10 7 

n = 6

Mean Difference - _ 7 10.6
!
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Table 18 indicates the mean standard scores, the dif­
ferences in the means, and the range of scores within each 
cell for MAT language subtests of black and Indian students.

Mean standard scores, the differences in the means, 
and the range of scores within each cell for the MAT science 
subtest of black and Indian students are shown in Table 19.

Mean standard scores, the differences in the means, 
and the range of scores within each cell for MAT social studies 
subtest of black and Indian students are shown in Table 20.

Mean scores, the differences in the means, and the 
range of scores within each cell for GPAs of black and Indian 
students are shown in Table 21.

Table 22 indicates the mean scores, the differences 
in the means, and the range of scores within each cell for at­
tendance levels of black and Indian students.

Table 23 summarizes the MAT subtest mean standard 
scores of minority and white students for 1975-75 and 19 76-77 
school years.

Summary of Findings
1. Hypothesis 1 was rejected as a difference was 

found in the mean Grade Point Average of Caucasian and minority 
students after one year of desegregation. The difference was 
significant at the .05 level.

2. Hypothesis 2 was not rejected. There was no sig­
nificant difference in the Grade Point Average of students in 
segregated and desegregated schools.
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TABLE 18
MEAN LANGUAGE STANDARD SCORES OF BLACK AND INDIAN STUDENTS

BEFORE AND AFTER SCHOOL DESEGREGATION

Black Indian

Before
Desegregation

X = 83.8 
Range = 75-98 

n = 5

X = 101.6 
Range = 71-150 

n = 8

After
Desegregation

X = 73.6 
Range = 60-9 3 

n = 15

X = 77.3 
Range = 64-92 

n = 6

Mean Difference - 10.2 - 24.3

TABLE 19
MEAN SCIENCE STANDARD SCORES OF BLACK AND INDIAN STUDENTS 

BEFORE AND AFTER SCHOOL DESEGREGATION

Black Indian

Before
Desegregation

X = 74.4 
Range = 62-86 

n = 5

X = 90.4 
Range = 64-113 

n = 8

After
Desegregation

X = 73.8 
Range = 57-9 3 

n = 15

X = 78.3 
Range = 6 9 - 8 8  

n = 6

Mean Difference - .6
.... .

- 12.1
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TABLE 20
MEAN SOCIAL STUDIES STANDARD SCORES OF BLACK AND INDIAN

STUDENTS BEFORE AND AFTER SCHOOL DESEGREGATION

Black Indian

Before
Desegregation

X = 77.0 
Range = 62-89 

n = 5

X = 92.1 
Range = 78-116 

n = 8

After
Desegregation

X = 73.2 
Range = 55-91 

n = 15

X = 77.3 
Range = 6 4-91 

n = 6

Mean Difference — 3.8 - 14.8

TABLE 21
MEAN GPA SCORES OF BLACK AND INDIAN STUDENTS 

BEFORE AND AFTER SCHOOL DESEGREGATION

Black Indian

Before X = 1.95 X = 2.7
Desegregation Range = .67-3.0 Range = 1.5-3.8

n = 5 n = 8

After X = 2.60 X = 2.92
Desegregation Range = 1.86-3.71 Range = 2.33-

3.75
n = 15 n - 6

Mean Difference + .65 + .22 
--------------------
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TABLE 22
MEAN ATTENDANCE LEVELS OF BLACK AND INDIAN STUDENTS

BEFORE AND AFTER DESEGREGATION

Black Indian

Before
Desegregation

X = 170.8 
Range = 165.5-175

n = 5

X = 16 5.6
Range = 159-

172.5
n = 8

After
Desegregation

X = 16 4.5 
Range = 14 8-174

n = 15

X = 16 5.6
Range = 150.5- 

173
n = 6

Mean Difference - 6.3 « 1.0



TABLE 23
SUMMARY OF MEAN STANDARD SCORES OF THE SCHOOLS UNDER STUDY

Washington-Jefferson School Sample

Caucasian Minority

MAT Subtest 75-76 76-77 75-76 76-77

Total Reading 9 7.5 84.0 79.5 71.8
Language 102.7 86.7 9 0.0 74.2
Total Math 100. 7 89.4 89.8 82.9 00
Science 96.6 80.1 95.6 77.4
Social Studies 98.0 89.1 83.6 76.0
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3. Hypothesis 3 was not rejected. There was no sig­

nificant interaction effect of race and status of desegregation 
on the Grade Point Average of students.

4. Hypothesis 4 was not rejected. There was no sig­
nificant difference in the attendance records of minority and 
Caucasian students after one year of desegregation.

5. Hypothesis 5 was not rejected. There was no sig­
nificant difference in the attendance records of students in 
segregated and desegregated schools.

6. Hypothesis 6 was not rejected. There was no sig­
nificant interaction effect of race and status of desegrega­
tion on the attendance levels of students.

7. Hypothesis 7 was rejected. There was a difference
in the MAT Total Math standard scores of Caucasian and minor­
ity students one year after desegregation, significant at the 
.05 level.

8. Hypothesis 8 was rejected. There was a signifi­
cant difference in the MAT Total Math standard scores of stu­
dents in segregated and desegregated schools. This difference 
was significant at the .05 level.

9. Hypothesis 9 was not rejected. There was no sig­
nificant interaction effect of race and status of desegregation 
on the MAT Total Math standard scores of students.

10. Hypothesis 10 was rejected. There was a difference
in the Total Reading standard scores of Caucasian and minority
students after one year of desegregation. This was significant 
at the .05 level.
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11. Hypothesis 11 was rejected. There was a signif­

icant difference in m a t Total Reading standard scores of stu­
dents in segregated and desegregated schools. These differ­
ences were significant at the .05 level.

12. Hypothesis 12 was not rejected. There was no
significant interaction effect of race and status of desegre­
gation on the MAT Total Reading standard scores of students.

13. Hypothesis 13 was rejected. There was a differ­
ence in the MAT Language standard scores of minority and Cau­
casian students after one year of desegregation, significant 
at the .05 level.

14. Hypothesis 14 was rejected. There was a differ­
ence in the MAT Language standard scores of students in the 
segregated and desegregated schools. The difference was sig­
nificant at the .05 level.

15. Hypothesis 15 was not rejected. There was no sig­
nificant interaction effect between race and status of deseg­
regation on the MAT Language standard scores of students.

16. Hypothesis 16 was rejected. There was a differ­
ence in the MAT Science standard scores of Caucasian and minor­
ity students after one year of desegregation. The difference
was significant at the .05 level.

17. Hypothesis 17 was rejected. There was a signifi­
cant difference in the MAT Science standard scores of students
in segregated and desegregated schools. The difference was 
significant at the .05 level.
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18. Hypothesis 18 was not rejected. There was no
significant interaction effect of race and status of desegre­
gation on the MAT Science standard scores of students.

19. Hypothesis 19 was rejected. There was a differ­
ence in the MAT Social Studies standard scores of Caucasian 
and minority students after one year of desegregation, signif­
icant at the .05 level.

20. Hypothesis 20 was rejected. There was a differ­
ence in the MAT Social Studies standard scores of students in 
segregated and desegregated schools. This difference was sig­
nificant at the .05 level.

21. Hypothesis 21 was not rejected. There was no sig­
nificant interaction effect of race and status of desegregation 
on the MAT Social Studies standard scores .. . students.

Discussion
Of the 21 hypotheses tested, hypotheses 1, 7, 8, 10, 11, 

13, 14, 16, 17, 19, and 20 were rejected. Caucasian students 
achieved significantly higher than minority students on the 
total mathematics, total reading, language, science, and social 
studies subtests of the MAT. In addition, Caucasian students 
achieved significantly higher grade point averages than black 
students. Both groups scores were lower in achievement in all 
academic areas in the desegregated schools than were their scores 
in the segregated schools.

There are signs, however, that the academic perform­
ance gap between Caucasian and minority students is being closed. 
Table 2 indicates that the mean grade-point averages (GPA) of
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minority and Caucasian students differed slightly after further 
desegregation. While it was not statistically determined if 
pre-desegregation GPAs for the two groups were significantly 
different, it might be inferred that they were in light of the 
rejection of Hypothesis 1.

It can be observed in Table 24 that the majority and 
minority students studied registered decreases in all achieve­
ment areas. However, minority students did close the gap in 
the area of mean standard scores for each MAT subtest.

One might infer that minority students, although ac­
quiring lower scores, moved closer toward educational parity 
with Caucasian students and the presence of greater numbers of 
minority students had a more beneficial effect on minority 
students than on Caucasian students.

It could be that a strength of minority students is 
the ability to function relatively better in periods of change 
and temporary instability. This perhaps highlights the gener­
alization that the minorities are able to "make do" more effec­
tively than Caucasians. Though no supporting evidence exists, 
it may be that teachers made extra efforts to meet the educa­
tional needs of minority students during this period.

Supplementary Findings 
Though the sample size prevented adequate statistical 

treatment, data concerning Indian and black students suggest 
intriguing phenomena. Mean subtest scores for minority stu­
dents were highly influenced by the scores of Indian students.
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Figure 1.— The mean MAT subtest standard scores before 
and after desegregation of the majority and minority groups.
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TABLE 24
COMPARISON OF STANDARD SCORE SUBTEST MEAN DIFFERENCES 

BETWEEN 1975-76 AND 1976-77

MAT Subtest Majority 'Minority .Differences

Total Reading .
Language
Total Math
Science
Social Studies

- 13.5
- 16.0
- 10.9
- 11,0 
- 8.9

- 7.7
- 15.8
- 6-5
- 2.7
- 7.6

- 5.8 
“ .2
- 4.4
- 8.3
- 1.3

But Indian students showed very dramatic decreases in total 
reading, total math, language, science, and social studies, 
following further desegregation of the two schools. Black stu­
dents showed decreases in all subtest areas. However, Indian 
and black students achieved higher grade point averages, but 
unlike black students, Indian students maintained their pre­
desegregation attendance levels (Table 25). This observation 
might imply that the further desegregation of the school setting 
introduced additional factors that heightened the perceived 
competitive nature of the school work and transgressed accept­
ed Indian values of cooperation. Bluntly put, with the in­
crease in the number of black students, Indian students simply 
quit. The phenomena can be observed in moderately desegrega­
ted high schools in athletics, particularly basketball. This 
observation raises the question of the racial balance "tipping 
point," beyond which the increase of black students becomes



TABLE 25
A SUMMARY OF THE MAT MEAN STANDARD SCORES, GPA, AND ATTENDANCE

OF BLACK AND INDIAN STUDENTS

Year
Social
Studies

Total
Reading

Total
Math Language Science GPA Attendance n

19 75-76 
Black 77.0 71.8 81.6 83.8 74.4 1.95 170.8 5
Indian 92.1 93.0 99. 3 101.6 90. 4 2.70 165.6 8

19 76-77 
Black 73.2 66.9 80.9 73.6 73.8 2.60 164.5 15
Indian 77.3 81. 3 88.7 77.3 78.3 2.92 16 5.6 6

(Tl(Jl
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highly threatening both to Caucasian students and to other mi­
nority students.

With respect to GPA, a few observations might be made. 
First, the GPA of minority students and their achievement, as 
measured by the MAT, are incompatible. Apparently, academic 
performance is not closely correlated to academic achievement.
This suggests that the achievement instruments do not adequate­
ly measure what minority students know or that minority group 
students are favored with higher grades. One suspects the for­
mer would be tough to defend. Secondly, the GPA mean score 
perhaps indicates the ability of minority group students to 
function effectively in the "system" in terms of completing the 
tasks necessary to earn grade averages within .5 of those earned 
by Caucasian students. Minority students apparently perform 
better than they take tests. This contention is the root posi­
tion of those who argue for less emphasis on standardized test 
scores as an overriding criterion for admission into many schools, 
professions, and occupations.

It could be speculated that the failure of the Shawnee 
school district and American public schools to achieve a greater 
reduction in the achievement differences between Caucasian and 
minority students is the result of inadequate teacher prepara­
tion and curriculum assessment prior to implementing the plan 
for further desegregation of the student populations in this 
school area. Quite possibly, the situation stems from the ab­
sence of role models inherent in the failure or inability to 
attract and hire minority school teachers and other educators.
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Perhaps, the legacy of the segregated school system is much 
too powerful and pervasive to erase in the period of time 
covered by this study. These are concerns which should come 
to the attention of school leaders for discussions as an in­
ternal step in continuing efforts to improve equal education­
al opportunities for all students, particularly minority stu­
dents .



CHAPTER V

SUMMARY, FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS

Summary
It was the purpose of this investigation to determine 

if racial desegregation achievement through the process of re­
organizing two school areas in an Oklahoma School District in­
creased or decreased student academic performance (grades), 
achievement (MAT scores), and attendance of Caucasian and 
minority students.

This study consisted of a stratified random sample of 
40 students taken from a sixth grade student population of 177 
students from Washington and Jefferson Elementary Schools dur­
ing the school years 1975-1977 in Shawnee, Oklahoma.

The Metropolitan Achievement Test subtests mean stand­
ard scores of the sample groups were statistically studied by 
the use of a 2 x 2 ANOVA to compare pre- and post-desegregated 
students with each other on specific parts of the Metropolitan 
Achievement Test (Total Reading, Total Math, Science, Social 
Studies, and Language) to determine if there were any differ­
ences in the academic achievement of the minority and Caucasian 
students. These differences were significant at the .05 level 
on all tests. A significant difference was found to exist be­
tween Caucasian and minority students in GPA after further de­
segregation.

68
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There were no significant differences in the attend­
ance levels of minority and Caucasian students. There were 
no interaction effects, but race and desegregation separately 
were both critical factors leading to differences in achieve­
ment for both majority and minority students.

Findings
The rejected hypotheses indicated that race and the 

extent of desegregation in the two schools were factors lead­
ing to differences in achievement on the part of minority and 
Caucasian students. Caucasian students achieved significantly 
higher than minority students on all subtests of the Metropol­
itan Achievement Test and in grade point average. This was 
true despite the decrease in second year mean standard scores.
It was also found that the differences between the two groups 
decreased.

Of the 21 hypotheses, the following were rejected;
Ho 2 - There is no difference in the GPA of Caucasian 

and minority students after one year of deseg­
regation.

Ho 7 - There is no difference in the total math stand­
ard scores on the MAT of Caucasian and minority 
students after one year of desegregation.

Ho 8 - There is no difference in the total math stand­
ard scores on the MAT of students in segregated 
and desegregated schools.

Ho 1 0- There is no difference in the total reading stand­
ard scores on the MAT of Caucasian and minority 
students after one year of desegregation.

Ho 1 1- There is no difference in the total reading stand­
ard scores on the MAT of students in segregated 
and desegregated schools.
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Ho 1 3“ There is no difference in the language standard 
scores on the MAT of Caucasian and minority stu­
dents after one year of desegregation.

Ho 1 4“ There is no difference in the language standard 
scores on the MAT of students in segregated and 
desegregated schools.

Hoi 6“ There is no difference in the science standard 
scores on the MAT of Caucasian and minority stu­
dents after one year of desegregation.

Hgj?- There is no difference in the science standard 
scores on the MAT or students in segregated and 
desegregated schools.

Hgjg- There is no difference in the social studies
standard scores on the MAT of Caucasian and mi­
nority students after one year of desegregation.

Ho 2 0“ There is no difference in the social studies
standard scores on the MAT of students in segre­
gated and desegregated schools.

Conclusions
It was concluded that:
1. Desegregation did not generally have significant 

negative effects on students' academic performance.
2. Desegregation did not generally have a negative 

effect on Caucasian students' academic performance (grades), 
but did affect their academic achievement (MAT Scores). Mi­
nority students generally were positively affected as compared 
with the majority students in their academic achievement (MAT 
Scores) and performance (grades) even though lower MAT subtest 
standard scores were attained.

3. Desegregation did not have a negative effect on 
attendance levels of minority and Caucasian students.

4. Desegregation did not reduce prior differences in
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academic achievement and performances between Caucasian and 
minority students in the short time of one year even though 
lower jyiAT sub test scores were achieved.

5. Expectations of dramatic improvement in student 
academic performance and achievement did not result from short­
term desegregation efforts.

Recommendations
Based on this study, it is recommended:
1. That further research be initiated by the Shawnee 

School System and similar school districts to assess the edu­
cational effectiveness of school desegregation and to modify 
the curriculum, teaching methods, etc., with the goal of at­
taining a fully integrated school system.

2. That additional research be conducted that focuses 
on the desegregation-related performance and achievement of 
minority students, specifically Indian students, in the Shaw­
nee Public Schools.

3. That a diagnostic review of Metropolitan Achieve­
ment Test results and grade point averages or equivalents of 
Shawnee students at all grade levels tested be completed to 
determine what actions need to be taken to further improve the 
curriculum of the entire Shawnee Public School System so that 
all students have a better opportunity for an equal education.

4. That a person responsible to the Superintendent
of schools be designated to coordinate the research activities 
of the Shawnee School system, including the effects of school
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desegregation on school achievement, curriculum, etc., with the 
goal of attaining egual educational opportunity* for all stu­
dents .
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DEPARTMENT OF HEALTH. EDUCATION. AND WELFARE 
REGIONAL OFFICE

1114 c o m m e r c e  s t r e e t

D A L L A S ,  T E X A S  7S 20Z OFFICE OF
THE REGIONAL DIRECTOR

O ctober 8, 1975

Dr, R, R, Westfall. • Superintendent 
Shawnee Public Schools ,
10th and Harrison 
Shawnee, Okla h o m a  74801

De a r  Superintendent Westfall:

T h a n k  you for the courtesies extended to Mses. M a x e y  M a r s h a l l  and Cydronia
Valdez of our staff, during' their recent v i sit to the Shawnee, Oklahoma,
Public Schools. The purpose of the visit w a s  to g a ther i n f o rmation relative 
to student assignment policies and practices pursuant to the requirements of 
the Adams v. Weinberger Court Order for districts h a v i n g  one or more 
racially and/or ethnically disproportionate schools. In addition, i n f ormation 
w a s  obtained regarding the district's practice, p o l i c y  or procedure in the 
a r e a  of recruitment, h i r i n g  and promotion of p r o f e s s i o n a l  staff members, 
according to the Policies on Elementary and Secondary Rrhnnl nn m p l i a n r A 
wit h  Title VI of the Civil Rights A c t  of 1964.

T h e  findings of the r e v i e w  are as follows;

1. Student Assignment to Schools

a. In 1965-66, the district operated ten elementary (1-6) schools. 
O ne school, D u nbar Elementary, w a s  100% nonminority.

b. A t  the c l ose of the 1965-66 school year, the D u n b a r  school 
w a s  closed. Allegedly, 53, or 50 percent, a n d  79, or 40 percent, 
m inority students we r e  sent to the F r a n k l i n  and Wa s h i n g t o n 
schools respectively.

c. According to information reviewed, in 1966-67 F r a n k l i n  h a d
a total student population of 213 students (99, or 46.5%, nonminority; 
and 114, or 53.5% minority). Washington's student po p u l a t i o n  w a s 
230 (99, or 4 6 . 5 %  nonminority, and 68, or 2 9 .6% minority). T h e  total 
d istrict mino r i t y  percentage w a s  10.2 percent.

d. F o r  the 1974-75 school year, W a s h i n g t o n  Elementary h a d  a 
student enrollment of 216 (82, or 38% minority, and 134, or 
6 2% nonminority). The district's m i n o r i t y  p e r c entage w a s  16.5 
at the elementary level.
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T h e  m i n o r i t y  student enrollment at the Washington School d eviates from the 
distri c t - w i d e  m inority percentage at the elementary level by 20 percent. 
Therefore, the district is required to develop a student a s s i g n m e n t  plan 
w h i c h  will eliminate the d i s p r o p o r t i o n a t e  student enrollment, as required 
by the Adams v. Weinberger C o urt O r d e r . Civil A ction No. 3095-70, in 
accordance w i t h  T i t l e  VI of the Civil Rights Act of 1964.

Furthermore, it is our u n d e r s t a n d i n g  that the Acme E l e m e n t a r y  School was 
annexed to the Shawnee Public School D i s t r i c t  in 1970. At tha t  time 
Ac m e  was 39 percent m i n o r i t y  (predominately A merican Indian). Presently, the 
school's p o p u lation is 4 9 . S percent m i n o r i t y  (predominately A m e r i c a n  Indian).
This school has be e n  identified rfs a school for students h a v i n g  special 
needs, and therefore, receives state allocated Johnson O ' M a l l e y  funds.

Inasmuch as w e  are not requiring further desegregation steps at the Ac m e  
School, the district has a continuing obligation to assure that A m e r i c a n  
Indian students so assigned are e ligible to participate in the special 
programs provided and a pproved by the Okla h o m a  State D e p a r t m e n t  of Education. 
Accordingly, the district has a responsi b i l i t y  to assure our O f f i c e  that f u r ­
ther concentration of m i n o r i t y  students at Acme will not b e  c r eated as a 
result of inter/intra dis t r i c t  transfers, or any other d i s c r i m i n a t o r y  s tudent 
assignment practices.

2. Personnel

a. In 1956-57, the y e a r  p r ior to desegregation, the dis t r i c t 
employed 13, or 8 percent, b l a c k  teachers and 150, or 92 p ercent 
w h i t e  teachers.

b. For the 1957-58 school year, the district employed six black 
teachers and 163 w h i t e  teachers. At the close of the sub j e c t  school 
year, the Dunbar High School (all black) was eliminated, and the 
contracts of seven black teachers were not renewed. Subsequent
to the 1958-59 school year, there has been a f urther reduc t i o n  of 
four b l ack teachers.

c. For the 1974-75 school year, the district employs only two 
black teachers. Therefore, there has been a total reduc t i o n  of 
eleven b l ack teachers since the ye a r  prior to desegregation. During 
that same period, and subsequent to the 1964-65 school year, the 
district has employed a total of four black teachers, all 
replacements, as compared to the employment of 58 additional  
nonminority teachers.

We hav e  concluded that this substantial loss of black teachers and simultaneous  
gain of Ang l o  teachers during the desegregation process is a d irect result of 
the district's failure to recruit and employ professional p e r s onnel on a 
nondiscriminatory basis. This is a v i o l ation of Title VI of the C i v i l  Rights 
Act of 1964 and implementing regulations and policies.

The foregoing also is evidence that the district has failed to uti l i z e  
obiective and reasonable n o n d i s criminatory standards to d e t e r m i n e  profe s s i o n a l
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staff to be employed. In order to remedy the effects of the preceding 
discriminatory activities and violations of Title VI of the C i vil Rights 
A c t  of 1964, and implementing regulations and thereby forestall the 
institution of administrative enforcement actions a gainst the district, 
w e  m u s t  require that y o u  submit a n  affi r m a t i v e  a ction plan to this Office. 
In o r der for this plan to be acceptable it must pr o v i d e  chat y o u  w i l l  use 
affirmative means to correct the effects of you r  actions by submitting:

(1) A n  affirmative action pla n  utilizing objective, non-racial  
criteria for the recruitment, hiring, assignment, [.romotion, 
d emotion and dismissal of professional staff. Such an affirmative 
action plan must be designed to increase effectively the percentage  
of minority teachers to that w h i c h  existed the y e a r  prior to 
desegregation.

(2) A  statement of assurance and the dev e l o p m e n t  of steps to be taken 
fay the district to prevent any further d i s p r o portionate reduction
of minority staff.

(3) A  statement of assurance that the district wil l  cons i d e r  the 
employment and promotion of minorities into positions fr o m  w h i c h

■ they have been previously excluded w h e n  a d ministrative positions 
in the district including principals and assistant principals become 
available.

(4) A  statement of assurance that upon ach i e v e m e n t  of the desired 
goals, the district will continue to employ its p r o fessional staff 
by utilizing objective, nonracial, reasonable and n o n d i scriminatory  
criteria in the recruitment, employment, and promo t i o n  of its 
professional staff.

(5) A  statement of assurance that the district w i l l  m a i n t a i n  adequate 
information and/or records necessary to d ocument its a f f i rmative a c t i o n  
efforts. Such data should be mainta i n e d  and accessible to this Office 
as may be deemed necessary for a de t e r m i n a t i o n  as to the district's  
continuous compliance with Title VI of the Civil Rights A c t  of 1964.

(6) A  statement of assurance that the district will report to the O f f i c e  
for Civil Rights on its progress in achieving the goals of the plan.
These reports will include all a d ministrative actions taken relative
to demotions, dismissals, resignations, and newly hired p r o f essional  
staff (teachers, principals, assistant principals, coaches, assistant 
coaches, etc.) and a racial/ethnic/sex i d entification of the persons 
involved. The reports will also list vacancies by grade levels, 
subject and/or positions which exist at each reporting date.
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Sunday, October 19, 1975

chool Sysî
Given HEW
Editor’s Note: This is the first of 

a two-part series on a review mad e  
of the Shawnee school system by 
H E W .  The first part deals with 
H E W  directives regarding student 
assignment to schools and student 
assignment to educable mentally 
handicapped.classes. The second 
pârt will desl with H E W  directives 
regarding the district’s practice in 
recruitment, hiring and promotion 
of professional staff members, 
according to Title VI of the Civil 
Rights Act of 1964.

By M A R S H A  H A Y D E N  
Of The News-Star Staff 

After an in-depth survey of the 
Sh a w n e e  public system, the 
Department of Health, Education 
and Welfare has asked that af­
firmative action be taken to 
alleviate any discriminatory 
practices in student assignments 
and recruitment, hiring and 
promotion of personnel.
H E W  ordered that action be 

taken in three areas: student

(Continued F r o m  Page One) 
Washington school.
“One possibility vie will research 

is volunteer student transfers,” Dr. 
Westfall said. However, he said he 
feels that very few students would 
want to interrupt their academic 
year with a transfer.

Dr. Westfall said he understood 
that funds would be m a d e  available 
to assist in the desegregation 
process, though no official word 
had been received on this.
One use of the funds would be to 

provide transportation for students 
being transferred.
The school system will have to 

rely on Horace Mann, Jefferson 
Lee, Sequoyah, Will Rogers and 
Wilson for transfers to and from

A c m e  Reviewed

A c m e  School, which was 
reviewed by H E W ,  is not eligible to 
nflrtrrirwfe.

assignments to schools, personnel, 
and student assignment to 
educable mentally handicapped 
classes. . -
According to the H E W  survey, 

the minority student enrolment at 
Washington Elementary School 
deviates from the district-wide 
minority percentage and the 
district will eliminate the 
disproportionate s t u d e n t 
enrolment. The enrolment ratio 
must be in accordance with Title 
VI of the Civil Rights Act of 1964.
' Students Transfers

According to Dr. Leahn Westfall, 
school superintendent, 30 black 
students and preferably 50 must be 
transferred from Washington to 
one of the elementary schools 
except Franklin or Acme. Franklin 
now meets H E W  requirements for 
racially proportionate schools but 
an influx of black students would 
put it in the disproportionate 
category.

in addition to transferring’ thé 
black students from Washington at 
least 30 white students must be 
transferred into Washington. < : 
' Dr. Westfall said that he will 
meet with school attorney, J i m 
Winterringer, Washington prin­
cipal James Taffee, and m e m b e r s  
of the central office staff early this 
week to discuss the H E W  order. 
The school superintendent said 
John A. Bell, of the chief 
elementary and secondary 
education branch, Region VI Office 
for Civil Rights, Dallas, would be 
contacted and asked to give 
suggestions- in regards to c o m ­
pliance. ' ; . - V

Special Board Meeting

As soon as information has been 
gathered, a special meeting of the 
Shawnee Board of Education will 
be called. The board must approve 
the desegration plan for 

H E W ,  Page 4 ,

In the m e m o r a n d u m  to the 
school administration H E W  wrote: 
“inasmuch as w e  are not requiring 
further desegregation steps at the 
A c m e  School, the district has a 
continuing obligation to assure that 
A merican Indian students so 
assigned are eligible to participate 
in the special programs provided 
and approved by the Oklahoma 
State Department of Education. 
Accordingly, the district has a 
responsibility to assure our office 
that further concentration of 
minority students at A c m e  will not 
be created as a result of inter—  
intra district transfers or any other 
discriminatory student assignment 
practices.”
The H E W  survey revealed that 

A c m e  is presently 49.8 per cent 
m i n o r i t y  ( p r e d o m i n a t e l y  
American Indian). A c m e  has been 
identified as a school for students 
having special needs, and 
therefore, receives state allocated 
Johnson O ’Malley funds.

Dr. Westfall said he is confident 
that the desegregation of 
Washington can be worked out 
smoothly.

“As a parent and knowing the 
schools and personnel, I would 
have no hesitation in sending m y  
youngster to Washington School,” 
he said.
The school qualified for Title I 

funds which allows Washington to 
have aides, materials and 
programs which the other schools 
do not have.

Handicapped Classes , '

H E W  also indicated -that the 
Shawnee schools were in violation 
of standards prescribed by the 
State Board of Education for 
placement of students to educable 
mentally handicapped classes.
H E W s ’s survey showed that for 

the 1974-75 school year there were 
24 students enroled in educable 
mentally handicapped classes at 
Central Junior High School. Of that 
number, 13 students’ I.Q.’s were 75 
and above.
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Tuesday, 1975

School Disfricf Violates 
Civil Rights Act O f 1964
Editor’s Note: This is the 

second of a two-part series on an 
in-depth survey of the Shawnee 
school system by the Depart- 
îTicnt of ffooith. Education and,

, Welfare.

B y  M A R S H A  H A Y D E N  
Of The News-Star Staff 

After reviewing Shawnee school 
district’s policies regarding per­
sonnel, the Department of Health, 
Education and Welfare has 
decreed that the district is in 
violation of Title VI of the Civil 
Rights Act of 1964 and must take 
affirmative steps or face en­
forcement actions.
M e m b e r s  of the H E W  regional 

office in Dallas visited in Shawnee 
during the s u m m e r  to gather in­
formation relative to student 
assignment policies to schools.

In addition, information was 
obtairfed regarding the district’s 
practice in area of recruitment, 
hiring and promotion of 
professional staff members.
In its review of school personnel, 

H E W  concluded that a “substantial 
loss of black teachers and 
simultaneous gain of Anglo 
teachers during the desegregation 
process is a direct result of the 
district’s failure to recruit and 
employ professional personnel on a 
nondiscriminatory basis. This is a 
violation of Title VI of the Civil 
Rights Act of 1964 and im­
plementing regulations and 
policies.

“The foregoing is evidence that 
the district has failed to utilize 
objective a n d  reasonable non­
discriminatory standards to 
determine professional staff to be

employed.”
In order to forestall enforcement 

actions, H E W  ordered the school 
districts to take six steps:
— Submission of an affirmative 

action plan utilizing objective, non­
racial criteria for the recruitment, 
hiring, assignment, promotion, 
demotion and dismissal of 
professional staff. Such an af­
firmative action plan must be 
designed to increase effectively the 
percentage of minority teachers to 
that which existed the year prior to 
desegregation. ' 
— Statement of assurance and 

development of steps to be taken by 
the district to prevent any further 
disproportionate reduction of 
minority staff.
— Statement of assurance that 

the district will consider the em- 
Schooi District. Page 4

(Continued F r o m  Page One) 
ployment and promotion of 
minorities into positions froin 
which they have been previously 
excluded w h e n  administrative 
positions in the district including 
principals and assistant principals 
become available.
-Statement of assurance that 

upon achievement of the desired 
goals, the district will continue to 
employ its professional staff by 
utilizing objective, nonracial, 
reasonable and nondiscriminatory 
criteria in the recruitment, e m ­
ployment and promotion of its 
professional staff.
— Statement of assurance that 

the district will maintain adequate 
information and-or records 
necessary to document its af­
firmative action efforts. Such data 
should be maintained and ac­
cessible to this Office (Dallas 
regional H E W  office) as m a y  be 
deemed necessary for a deter­
mination as to the district’s con­
tinuous compliance with Title VI of 
the Civil Rights Act of 1964.
— Statement of assurance that 

the district will renort to the Office 
for Civil Rights oh its progress m  
achieving the goals of the plan.

These reports will include all 
administrative actions taken 
relative to demotions, dismissals, 
resignations a n d  newly hired 
professional staff and a racial- 
ethnic-sex identification of the 
persons involved. The reports will 
also list vacancies by grade levels, 
subject and positions which exist at 
each repqrting_date.

In writing its report to the 
Shawnee school administration, 
H E W  observed that in 1956-57, the 
year prior te desegregation, the 
district employed 13, or eight per 
cent, black teachers and 150 or 92 
per cent white teachers.
Citing statistics from 1957-58, 

H E W  wrote that in that school term 
the district employed six black 
teachers and 163 white teachers. At 
the close of the school year, 
Dunbar High School (all black) 
was eliminated, and the contracts 
of seven black teachers were not 
renewed. Subsequent to the 1958-59 
school year, there had been a 
further reduction of four black 
teachers.
H E W  also wrote: “For the 1974- 

75 school year, the district employs 
only two black teachers. 
Therefore, there has been a total 
reduction of 11 black teachers since 
the year prior to desegregation.

During that s a m e  period, and 
subsequent to the 1964-65 school 
year, the district has employed a 
total of four black teachers, all 
replacements, as compared to the 
employment of 58 additional non- 
minority teachers. : ’
Dr. L e a h n  Westfall; school 

superintendent, said that H E W  has 
concluded that the system employs 
only two black teachers. Actually, 
the system employed two bl a ^ 
teachers and one black principal in 
1974-’75 and has employed an 
additional black for this' school 
term.

“ There is no problem in 
providing an affirmative action
plan in the e m p l o y m e n t  and 
promotion of minority personnel,” 
Dr. Westfall said. ; .
The problem which the schCKB 

system faces is finding minorily 
teachers to employ.
“For the l975-’76 school term, w e  

actively recruited black applicants 
for the positions that were open,” 
Dr. Westfall said.

“Of the 346 new applicants, nine 
were black. Three blacks applied 
for elementary positions and six 
blacks for secondary positions. W e  
hired every black that had similar 
qualifications to white applicants.”
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H E W  ordered the district to take 
immediate corrective action steps 
to retest, re-evaluate or reassign 
the 13 students. Such steps should 
include;
— Actions taken to eliminate the 

existence of the overinclusion of 
minority students in the special 
education classes for the educable 
mentally handicapped (EMH).
— Racial ethnic breakdown of 

E M H  students retested, re­
evaluated or reassigned to groups 
or classes which satisfy the State 
Board of Education.
— Racial— ethnic breakdown of 

test administrators.
— Efforts taken or to oe taken to 

insure -that nonracial non­
discriminatory criteria are utilized 
for the placement of students in 
E M H  classes.
Dr. Westfall said that the State 

Department of Education has been 
asked to co m e  in and evaluate the 
E M H  classes this week. Floyd 
Burks, assistant administrator, 
and Jeane Ratliff, psychometrist, 
are also working on meeting 
H E W ’s requirements for the E M H  
classes.
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Thursday, October 30, 1975

School Board Eyes Busing 
Solution In Special M eet

By JIM B R A D S H A W
A  Jefferson-Washington school 

attendance zone was a m o n g  highly 
preliminary proposals approved 
Wednesday by the Shawnee Bpard 
CÎ Education for referral to the 
federal H E W  office, toward 
compliance with the Civil Rights 
Act.
Supt. Leahn Westfall told the 

board he learned, through contact 
with the H E W  office, that the 
Shawnee district will not have to 
invoke a busing and desegregation 
plan this school year.
Dr. Westfall said he was advised, 

however, that the school system 
must be prepared to implement a 
plan by the opening of the fall term 
next year.
The superintendent termed the 

Jefferson-Washington attendance 
center as probably the most 
workable and compatible of three 
tentative alternatives advanced for 
H E W  study.
T h e  plan would m o v e

(Continued F r o m  Page One) 
has 45 minority students. The 
proposal would bus these students 
to predominately white schools “on 
the basis of the best possible 
assignment.”

The other zone would contain the 
Country Club Apartments, and 
students residing there would be 
bused to Washington..
There are 26 majority students 

in this apartment complex, nor­
thwest of Bryan-Highland. Dr. 
Westfall explained. But 12 of these 
are currently on transfer to the 
rural Grove school district, he said.
The school board stressed, after 

approving the proposals, that the 
board was not binding itself to any 
of them— that the proposals were 
being forwarded to satisfy a H E W  
correspondence request.

Washington pupils, kindergarten 
through fourth grade, to Jefferson 
school. Jefferson children, kin­
dergarten through fourth grade, 
would remain at Jefferson.
Jefferson pupils, grades five and 

six, would be m o v e d  to Washington 
school. Washington’s fifth and 
sixth graders would remain at 
Washington.
The net effect would be to retain 

Jefferson as a school for kin­
dergarten through fourth grade, 
and Washington for fifth and sixth 
grades.
Children affected would be those 

in a Washington-Jefferson at­
tendance center, which would be 
the area within the present 
Washington and Jefferson 
districts. The northern Washington 
and southern Jefferson boundaries 
are contiguous.

Busing Plan

T h e  Office of Civil Rights, within

Board Advised

Dr. Westfall had advised the 
board, earlier, that the H E W  office 
has insisted on receiving some 
word from the local school district 
by Nov. 6, as to how the school 
board intends to comply with the 
Civil Rights Act.

“ W e  believe w e  have the 
alternatives. W e  need to discuss it 
and have some direction from the 
board as to the course to take,” the 
superintendent said in a 
preliminary briefing.
Dr. Westfall related that in 

contact with John A. Bell, of the 
Civil Rights Office of H E W  in 
Dallas, Bell m a d e  it clear the 
school system here wouldn’t, be. 
required to put a busing plan in 
force this school year.
Bell “ is expecting some response 

as to h o w  you intend to 
desegregate, but is not expecting 
that it be complied with this year,” 
Dr. Westfall said.

H e  said he inferred from Bell 
that the local school system is to 
work out a plan for Washington this 
year and put it into effect at the 
begiiiriing of the fall term, 1376.

the D e p a rtment of Health, 
Education and Welfare, has been 
directed by the courts to force the 
Shawnee school district to im­
plement a busing plan, acceptable 

-for relieving racial imbalance at 
Washington school.

Of the two other proposals ap­
proved by the board at W e d ­
nesday's special session, one would 
rely on voluntary transfer (rf' 
students to Washington.
Dr. Westfall said this is likely 

unrealistic and impractical, 
simply due to a lack of prospective 
volunteers. That was the general 
feeling a m o n g  s o m e  of the board 
members, as well as board at­
torney J i m  V/interringer.
The other proposal, also prac­

tically ruled out at this time would 
set up two other zones for school 
attendance purposes.
O n e  would contain the Prince' 

Hall Village Apartments at the 
southwest corner of the city, which 

School Board, Page 4

In this respect. Dr. Westfall’s 
letter to H E W  stated, “no student 
wishes to interrupt his present 
academic year by transferring in 
the middle of the school year to a 
new school, a n e w  teacher and a 
different program.”
The superintendent noted that 

the minority situation at A c m e  
school is satisfactory and that no 
busing plan will be required there 
for integration purposes. A c m e  has 
a 38.67 per cent minority 
enrolment— second only to 
Washington’s 48.16 per cent.
Washington currently has 218 

pupils, with 113 white, 78 black and 
27 Indian. Jefferson has 380 pupils, 
with 350 white, 1 black, 26 Indian, 2 
Spanish-American, and 1 Oriental.

Dr. Westfall said the Jefferson- 
Washington proposal would 
transfer 144 Washington, kin­
dergarten through fourth graders, 
to Jefferson, based on this year’s 
enrolment. A  total of 133 Jefferson 
fifth and sixth graders would m o v e  
to Washington.
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Washington-Jefferson attendance 
zone plan becomes a reality, he 
would “ m a k e  sure that there is no 
school program in Shawnee belter 
than at Washington^and Jefferson.

Pupils To Retain Friends

H e  said the proposal would 
enable pupils to retain their friends 
and the sa m e  teachers.
Dr. Westfall said he, elementary 

co-ordinator Floyd Burks, attorney 
Winterringer, and others in the 
administration had spent con­
siderable time on the busing and 
integration question and that the 
Washington-Jefferson plan seemed 
most feasible at this time.
H e  said other cities, such as 

Oklahoma City and Muskogee, had 
set up attendance centers. In such 
cases, each school within those 
cities, was affected. H e  noted only 
two would be affected here.
Dr. Westfall said he found, in 

talking to state Department of 
Education people, that no lotteries 
have been used in determining 
which students will be bused.
Winterringer, stressing the fact 

that Shawnee will be required to 
m a k e  a m o v e  one w a y  or the other, 
recalled that “H E W  is under a 
court order to do something about 
us.
"It’s a fact of life,” he declared, 

emphasizing Shawnee’s plight.
Board me m b e r s  present and 

approving the preliminary 
proposals, (or forwarding by letter 
to H E W ,  '^ere R o y  Marier, 
president; Clois DeLoach; Gale 
Izard; Paul Milburn; Judy M a r ­
cum, and Wright Wiles.
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rosos
It is the policy of the Shawnee 

school district (1-93) not to 
discriminate on the basis of sex in 
its educational .program or e m ­
ployment process and practices, as 
required by Title IX of the 
e d u c a t i o n a l  a m e n d m e n t s ,  
Superintendent L e a h n  Westfall 
said Thursday.

“The Shawnee school district is 
aware of Title IX and its provisions 
and intends to comply with them,” 
Dr. Westfall said.
H e  announced that in compliance 

with Section 86.8, the Shawnee 
school district has designated Gene 
C. Hill, administrative assistant, to 
coordinate the district’s Title IX 
efforts. Hill will be responsible for 
investigation of any complaint 
brought to the district under Title 
IX.
“A n y  student or employe of the 

Shawnee public school system who 
feels that they have been 
discriminated against on the basis 
of sex in the educational program 
or employment should notify Mr. 
Hill at his office in the 
Administration Building, Tenth 
and Harrison,” Dr. Westfall added.

Hill said plans are under w a y  to 
conduct a school district self- 
evaluation, in terms of the

regulation, to determine whether. 
any of its policies or practices need 
modification to bring them into 
compliance with Title IX.
“Title IX is, indeed, far-reaching 

in its sweep,” Dr. Westfall noted. 
“It forbids sex discrimination in 
any education institution receiving 
federal assistance. This includes 
the nation’s 16,000 public school 
systems and nearly 2,700 post­
secondary institutions, according 
to H E W . ”
Hill said the school district 

“intends to approach Title IX 
enforcement in a constructive 
spirit.

“To our great credit, Shawnee 
school district is already moving in 
good faith to end sex 
discrimination,” Hill added.
Casper W .  Weinberger, 

Secretary of Health, Education and 
Welfare, in a written statement to 
all school districts that receive 
federal funds, said:

“For those w h o  are not trying in 
good faith to end discrimination 
against w o m e n ,  I have one 
message: W e  can wait no longer.
“Equal education opportunity 

for w o m e n  is the law of the land—  
and it will be enforced.”
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Advisory Group Asked 
In Busing Controversy

B y  J I M  B R A D S H A W
About 125 to 150 parents of 

Washington and Jefferson 
elementary school children 
proposed Thursday night that the 
Shawnee school board appoint a 
citizens advisory committee to 
study the integration busing issue.
The group met in Jefferson 

school, opposed to a preliminary 
Board of Education proposal that 
would bus only Washington and 
Jefferson children to satisfy 
demands of the Department of 
Health, Education and Welfare.
T h e  Jefferson-Washington 

parents called on each m e m b e r  of 
the school board to appoint five 
persons from his or her ward to 
serve on the advisory committee 
and c o m e  up with an alternative 
busing plan.
John Edgin, wh o  moderated the 

Thursday night meeting, said 
board m e m b e r s  and ad­
ministrators, including Supt. 
Leahn Westfall and Elementary 
Coordinator Floyd Burks, were 
generally receptive to the advisory 
committee request.
Edgin said parents in the Jef­

ferson-Washington district favor 
participation by each school 
toward achieving a satisfactory 
busing plan.

U n der the highly tentative 
proposal advanced by the school 
board, and referred to the H E W  
office in Dallas, only children in the 
Washington and Jefferson districts 
would be affected.
Jefferson would be m a d e  a 

school for grades, kindergarten 
through fourth, and Washington 
would be retained as a school for 
fifth and sixth graders.
Washington pupils, kindergarten 

through fourth grade, would be 
transported to Jefferson. Fifth and 
sixth graders from Jefferson would 
be transported to Washington.
H E W  has ordered the Shawnee 

school district to implement a 
busing plan by the fall semester, 
1976, to meet requirements of the 
1964 Civil Rights Act.
Board me m b e r s  present at the 

Thursday night session included 
Roy Marier, Wright Wiles, Clois 
DeLoach, Judy Marcum, and Gale 
Izard.
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Education Board Approves Panel 
To Resolve School Busing Issue

B y  M A R S H A  H A Y D E N  
Of The News-Star Staff 

After hearing from a spokesman 
for a group of Jefferson School 
parents, the Shawnee Board of 
Education voted Monday night to 
form a citizens’ advisory c o m ­
mittee which can work with the 
board in resolving the school in­
tegration busing issue.
The recommendation was ap­

proved that eaeh board m e m b e r  
will nominatjD three persons from 
his ward to serve on the committee 
with the entire board agreeing on 
the nominations from ward 4. The

resignation of w a r d  4 board 
m e m b e r  Paul Fairchild was for­
mally accepted by the board 
Monday.

H E W  D emands

T h e  Department of Health 
Education and Welfare has or­
dered that Washington School must 
be desegrated by the fall term 1976. 
A  preliminary Board of Education 
proposal suggested that students 
be bused between Washington and 
Jefferson schools to satisfy the 
demands of H E W .

Approximately 125 to 150 parents 
of Washington a n d  Jefferson 
elementary students met last week 
and objected to the tentative 
proposal.
Scott Hill spoke to the school 

board Monday night and said that 
the citizens’ advisory committee 
was a suggestion to help deal with 
the current situation and any 
future situations.
“I’m  not here to argue with the 

proposal," Hill said, “but the 
citizens would like to assist in 
implementation of a plan.
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“I wish you would consider the 

appointment of citizens from all 
over the community as an advisory 
committee. ”
Hill said that the committee 

could be used as a broad base to 
give imput to the board as well as a 
sounding board for the board’s 
proposals.

Spokesman For Group

The spokesman for the Jefferson 
school group also said that a 
committee would be useful in 
establishing a line of c o m ­
munications between the board 
and the community.
Board president Roy Marier 

appointed a committee of Paul 
Milburn, Wright Wiles and Clois 
D e L o a c h  to m a k e  r e c o m ­
mendations on guidelines for the 
advisory group.
A  special board meeting has 

been called for 7:30 p.m. 
N o v e m b e r  24 to present the 
guidelines and names for the ad­
visory committee. A  definite 
meeting place was not decided 
upon, but will either be the city 
commission chambers or Board of 
Education building.
Another parent meeting has been 

set for 7 p.m. November 17 in 
Washington School as a follow-up 
to last ' 
meeting.

Dr. Leahn Westfall, superin­
tendent of schools, told the board 
that the administration and school 
officials were in the pr(x:ess of 
implementing those specific things 
recjuired by H E W  to eliminate sex 
discrimination in the public 
schools. Gene Hill has laeen ap­
pointed as a direct contact person 
for complaints in the school system 
regarding discrimination.
At the recommendation of school 

attorney Jim Winterringer the 
board adopted a new student code
to bring Shawnee policies in line 
required by governmental 
authorities. The code explicitly 
defines student offenses, and en­
forcement of rules.

In other action the board 
authorized the administration to 
advertise for bids on a new 
delivery van, leasing of another 
bus for the transportation fleet and 
replacement of a portion of the roof 
at the T  &  1 building.
T h e  parents organization of 

Faith 7 Wor k s h o p  w a s  given 
permission to build a 45 x 45 foot 
extension on the east side of the 
boys’ workshop. The stipulation 
was m a d e  that Dr. Westfall be 
allowed to approve final plans to 
see that the extension met with 
school requirements. N o  request 
for financial aid was made.
T h e  e m p l o y m e n t  of Carolyn 

Miller as a first grade instructor at 
Washington School was approved 
and a substitute teacher’s contract 
for Carla Jo O ’Dell was approved.
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Advisory Group Asked 
In Busing Controversy

About 125 to ir .o  paroiili of 
Washington and Jefferson 
ekmcntarjf sehool children 
proposed Tliiirsdny n'ght Itiat the 
Slinwnec school board appoint a 
citizens advisory commit ice to 
study tiie integration busing issue.
The group met in Jefferson 

school, opposed to a preliminary 
Board of Education proposal that 
would bus only Washington and 
Jefferson children to satisfy 
demands of the Department of 
Health, Education and Welfare.
T h e  Jefferson-Washington 

parents called on each member of 
the school board to appoint five 
persons from his or her ward to 
serve on the advisory committee 
and come up with an alternative 
busing plan.
John Edgin, who moderated the 

Thursday night meeting, said 
board m e m b e r s  and ad­
ministrators, including Supt. 
Leahn Westfall and Elementary 
(Coordinator Floyd Burks, were 
generally receptive to the advisory 
committee rc guest.
Edgin said parents in the ,Tef- 

fersoii-Washincton diidrict favor 
participation by each school 
toward achieving a uatisfactorv 
busing plan.

tinder the highly tentative 
proposal advanced by the .school 
board, and referred to the H E W  
office in Dallas, only children in the 
W  ashington and Jefferson districts 
would re affected.
.Icffcrson would he ma d e  a 

sd 'iol for grades, kindergarten 
througli fourth, and Washington 
would he retained as a school for 
fifth and sixth graders.
Washington pupils, kindergarten 

through fourth grade, would be 
transported to Jefferson. Fifth and 
sixth graders from .Icffcrson would 
be transported to Washington.
H E W  has ordered the Shawnee 

school district to implement a 
busing plan by the fall semester, 
l‘>7f), to meet requirements of the 
hi64 Civil Rights Act.
Board members present at the 

Thursday night session included 
Roy Marier, Wright Wiles, Clois 
DcLo.ich, Judy Marcum, and G  Je 
Izard.
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Board Approves 
inteorafiûnStüdy 
Group Structure

B y  M A R S H A  H A Y D E N  
Of The News-Star Staff

After considerable discussion, 
the Shawnee Board of Education 
agreed upon the structure of a 
citizens advisory committee which 
is being organized to m a k e  
suggestions on the integration of 
Washington School.
A  special board meeting had 

been called for Monday night so 
each m e m b e r  could present names 
of three persons willing to serve on 
the committee.
After the names were presented, 

board me m b e r s  spent over 30 
minutes debating the imbalance 
which existed— one school had no 
representatives on the committee 
while another h a d  four 
representatives.
W a r d  6 m e m b e r  Gale Izard 

proposed that the committee be 
structured so that each board 
m e m b e r ’s three appointments 
would stand, and that the citizens 
committee be authorized to appoint 

; additional members to give each 
school in the Shawnee district at 
least two representatives.
The propœal was unanimously 

accepted by the board.

Meeting Planned

Committee members approved 
Monday night will be notified by 
letter of their appointment by the 
superintendent of schools. Dr. 
Leahn Westfall, and instructed that 
the first meeting of the citizens 
advisory committee has been 

. called for 7 p.m. M o nday in the 
Board of Education building.

I Committee me m b e r s  also will be 
informed of the guidelines 
established. One of their first 
duties will be to complete selection 
of members.
The board appointed Scott Hill as 

temporary chairman of the citizens 
advisory committee.
The committee will have until 

February 1 to research methods of 
integration and present their 
suggestions to the school board.

Guidelines Set
Approved by the board were the 

following guidelines and respon- 
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sibilities of the commiftee: 
— Primary purpose to gather 

information in regard to
possibilities for integrating
Washington School.
— T o  research, discuss and

priortize alternative methods and 
the better alternatives available 
for the Shawnee system that will 
have the possibility of being ac­
cepted by H E W  for the Board of 
Education.
— To use individual or group 

contacts with patrons of the 
community, the Board of
Education, school administration, 
H E W ,  State Department of 
Education and persons in other 
communities familiar with in­
tegration process in compiling this 
information.
— W h e n  completed to present to

the Board the results of tteir work 
in the form of an advisory board 
recommendation.
— To continue as a standing 

committee until the Board takes 
final action on a particular plan for 
i m p l e m e n t i n g  H E W ’s 
requirements.
Paul Milburn said that the 

suggestions of the citizens advisroy 
committee would be considered 
carefully but the “final decision 
rests solely with the Board of 
Education.”
Appointments to the committee 

are listed below:
Paul Milburn, W a r d  1— Bill Ford, 

Judy Deem, Betty Kasterke.
Wright Wiles, W a r d  2— Scott Hill, 

Marylois King, Frank Bauman.
Clois DeLoach, Wa r d  3— Walton 

Trent, George Word, Mr. Wilburn.
Consensus of hoard, W a r d  4—

J i m  L y n a m ,  R a y m o n d  Block, 
Barbara Goodson. ( W a r d  4 
representative Paul Fairchild 
resigned early in November.)
Judy Marcum, W a r d  5— K a y  

Barrick, Bob Scrutchins, Warren 
Heatley. .
Gale Izard, Wa r d  6— Margaret 

Eby, Richard Davis, Johnny 
Youell.
R o y  Marier, Outlying— B o b  

Thompson, Larry Sevier. (Marier 
has one additional appointment to 
confirm.)

In the only other action taken 
during the meeting,' board m e m ­
bers approved a form to be used in 
the evaluation of the superin­
tendent of schools.
The next board meeting will be at 

7 p.m. December 8 in the City 
Commission chambers.
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Tuesday, December 9, 1975

Board Of Education Endorses 
Pairing Of School Districts

By M A R S H A  H A Y D E N  
Of The News-Star Staff 

The Shawnee Board of Education 
endorsed the pairing of Washington 
and Jefferson school districts 
Monday night to eliminate the 
minority disproportionment which 
currently exists at Washington 
Elementary School.
The board took the action in its 

regular monthly meeting. The 
Shawnee school system had been 
ordered by the Department of 
Health, Education and Welfare to 
desegregate Washington School 
and present an acceptable af­
firmative action plan to the H E W  
regional office in Dallas or face 
court action.
The board was advised also that 

a suit m a y  be filed in the U.S. 
District Court for the Western 
District of Oklahoma.
Fred Gipson, m e m b e r  of the 

Seminole law firm of Berry and

Gipson, wrote the board me m b e r s  
that he has been retained to 
represent Mrs. Billie Williams, a 
former -employe of the Shawnee 
school district
In his letter Gipson said, “It is 

m y  belief that the termination of 
her employment as a secretary at 
Horace M a n n  Elementary School 
was unlawful and resulted in a 
violation of her constitutional 
rights.”

Signs Petition

Gipson further said that the 
evidence in this case is clear that 
Mrs. Williams was terminated for 
signing the grand jury petition.

“I hope that litigation of this 
question can be avoided by 
restoring Mrs. Williams to her 
former position. If not, I propose to 
file suit in the U.S. District Court 
for the Western District of

Oklahoma within 15 days for 
damages and injunctive relief,” 
Gipson wrote.

“Prior to that time, I would be 
happy to meet with you or your 
attorney to discuss this matter.”
The board did not take any action 

on the letter and Dr. Leahn 
Westfa.!!, superintendent of 
schools, said he stood by the ad­
ministration’s actions.
The Board of Education was 

given until December 10 to respond 
to H E W ’s orders or face court 
action. Commissioner John A. Bell, 
elementary and secondary branch 
of the Region IV H E W  office in 
Dallas, told the system if an ac­
ceptable plan was not presented 
legal machinery would be set in 
motion to place Shawnee Public 
Schools under court orders to 
implement the requirements of 
Title VI. Bell said it was necessary 
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that this machinery be set in 
motion because of the lateness of 
the hour and that with an ac­
ceptable response the documents 
no w  being prepared would not be 
served.

Dr. Westfall said he had read the 
proposed plan to Bell and the plan 
had been accepted.
The school superintendent said, 

he asked Bell if the administration 
and Board of Education would be 
held to the statements contained in 
the response. Dr. Westfall said that 
Bell carefully failed to respond to 
the question.
Michael Warwick, of the Win­

terringer, Winterringer and 
Warwick law firm, said it was his 
opinion that the Board would not be 
held to this plan if it could find a 
suitable replacement and i m ­
plement it before the start of school 
in 1976.
The plan accepted by the board 

proposes to send all kindergarten 
through fourth grade students in 
Jefferson and Washington school 
attendance zones to Jefferson 
School while fifth and sixth graders 
in the area would attend 
Washington School.

Based on present enrolment 
figures, 402 kindergarten through 
fourth grade students would be 
attending Jefferson School. Of

these 402 students, 52 would be 
Blacks, 32 Indians, one Spanish^ 
American, one Oriental and 316 
Caucasian and others. This would 
m e a n  a minority percentage of 
21.39, well within the 35.72 per cent 
required under Title IV.
Washington School would have 

196 fifth and sixth graders of which 
27 would be Blacks, 21 Indians, one 
Spanish-American and 147 
Caucasian and others for a total of 
25 per cent minority.
The school system would pur­

chase two new 66-passenger buses 
to transport these students.
Included in the letter to H E W  is a 

detailed response in regard to the 
system’s affirmative action plan in 
the e m p l oyment of minority 
personnel.
T h e  board and the ad­

ministration concurred that the 
Citizens’ Advisory Committee 
should continue to function with 
their original directive— to work on 
an overall integration plan to 
submit to the school board no later 
than Feb. 1, 1976.
Dr. Westfall said he was asking 

that the Advisory Committee meet 
Monday evening in the Board of 
Education building.
Dr. Westfall said that the letter 

wiiii the proposal for desegregation 
should keep the Shawnee system 
from coming under the court’s

jurisdiction.
In other action the board voted:
— T o  accept the bid of $4,170 from 

Keas Superior Bus Co., Oklahoma 
City, for a 66-passenger bus. The 
lease rate is per year with a three 
year contract. Other bids were 
read from Standard Equipment 
Sales, $4,250, and W a y n e  Bus Sales, 
$4,200.
— T o  accept the bid of $7,511.50 

from Patterson Roofing Co., 
Shawnee, for T  &  I roof repair. 
Other bids were from Oklahoma 
Roofing and Sheet Metal, $8,050, 
and Fries Roofing, Norman, $8,750.
— To accept the resignation of 

Mrs. Lucerne Cooley, special 
education teacher at A c m e  School.
— To grant maternity leave to 

Mrs. Judy Collins, special 
education teacher at Mid High 
School.
— To employ Miss Shirley A n n  

Daugherty, fifth grade teacher at 
Sequoyah School, and Miss Elaine 
Park, first grade teacher at Wilson 
School.
— T o  extend the discipline policy 

on bus conduct.
The next board meeting will be at 

5 p.m. Decmeber 16 when an 
executive session will be called to 
discuss the evaluation forms 
prepared by board m embers on the 
school superintendent.
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V

By V!RCflN!-A B R A D S H A W  
Of The News-Star Staff 

H o w  is Shawnee's new school 
pairing plan working?
“I like it really well. I think 

Washington is a nice school,” 
answered T a m m y  Davis, 12,519 W. 
Wallace.
She’s a sixth grader w h o  had 

attended Jefferson grade school 
since kindergarten. H e r  little 
brother still goes there.

T a m m y  said she felt badly about 
leaving Jefferson at first. But she 
“didn’t kno w  how nice this school 
was and stuff.”
She doesn’t get bused. Her 

parents drive her to and from 
Washington Elementary School.
Wesley Abney, 9, a Jefferson 

fourth grader w h o  lives at 601 S. 
Park, does ride one of the two 
buses the system bought to meet 
H E W ’s integration dictum.
“It’s pretty fun. Better than 

walking in the cold,” Wesley says. 
“Beautifully,” is the word both

principals, Paul Pounds of Jef­
ferson and J a m e s  Taffee of 
Washington, used in describing 
how the plan is working that puts 
all fifth and sixth graders in the 
two districts at Washington and all 
kindergarten through fourth 
graders at Jefferson.
“I think our kids in both schools 

will be more prepared for junior 
high than those from other schools 
w h o  have not had the experience of 
racial mixture,” Mrs. Marylois 
King, 512 N. Park, president of the 
new Wa-Jeff PTA, said.
She’s one of the reasons things 

have gone so smoothly, Taffee 
said.

“W e  still don’t think it’s right, 
but I don’t know of a person w h o  
hasn’t accepted it,” she said.
“I have heard parents say, ‘last 

year I was opposed to it but m y  . 
kids are getting along so fine now. 
I’m  sorry I griped.’” Pounds said.
H e  added that he had heard no

negative comments, “only pc^itive 
ones.” _ -

Pounds believes that the quality 
of education has improved some; 
teachers are “all interested in the 
children and concerned,” are 
planning instruction together and 
are assisted by n e w  aides.

Money spent at the two schools 
can be concentrated on those 
particular levels.
“Kids have no problem ad­

justing,” Taffee said at 
Washington school. “ It’s the 
parents w h o  have to adjust.
“Basically, I think the parents 

knew they had to go with it, and 
they didn’t want it to be a flop. A n d  
it hasn’t.”
The black principal continued 

that “no one wants their child 
bused. That’s universal.” But a 
number were aleady being bused to 
Washington before the pairing 
plan, he said.
H e  believes m e m b e r s  of 
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Shawnee’s black community were 
“happy to see this take place. I 
never heard anyone resent this.”
T h e  c o m m e n t s  might have 

sounded unbelieveabie to some 
Shawnee residents 18 months ago 
... or even a year ago.
The bombshell that Shawnee had 

to achieve a better racial balance 
at elementary level hit in spring, 
1975.
The city w  ^ne of about 10 state 

school distf cts on a list issued by 
the U.S. ’ artment of Housing, 
Educatior >nd ' elfare. S o m e  of 
the schc : were later removed 
from the list.
The shell exploded when patrons 

realized H E W  meant business. “It 
was about October, 1975, when we 
saw that Shawnee was out of 
proportion,” Mrs. King said.

“The only school affected at that 
time was Washington, with 45.16 
per cent minority enrolment,” she 
said.

H E W  guidelines say. you can’t 
have over 20 per cent of the total 
system’s minority average at any 
one school, the P T A  president 
explained. The system average 
was 15.72 per cent, “so that m a d e  
Washington definitely over by 
about 32 per cent.”

“Shock” was her reaction when 
she read about it in the News-Star 
after a school board meeting. The 
Washington-Jefferson pairing plan 
was proposed as the solution.

Mrs. King has had chiltTen at 
Jefferson 10 years this year. Her 
■ youngest child, Ron, .s a second 
grader and another daughter. 
Teaks, is in fourth.

This is the last year they will 
ever be in the sa m e  school, “if it 
stays like this. This is sad to me,” 
she said.

Unfairness

iis frs
% T . u “ v. on one side of

"“ f  «  ï.nd f=.ur sclmis in 

this,” she explained.
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A  Concerned Citizens meeting 
was called at Jefferson and a 
second at Washington. Then  
superintendent Dr. Leahn Westfall 
and Floyd Burks, assistant 
superintendent, attended and were 
informative, she said.
“W e  had 250 to 300 here. There 

were people in the halls and 
everywhere.” A  “nice crowd” was 
at the Washington meeting but it 
was the second meeting and “not 
quite so m a n y ” attended.
A  citizens advisory committee 

composed of at least three 
representetives from all Shawnee 
grade schools began meeting 
around November, 1973.

“The first meeting w e  had, 
everybody w h o  was appointed was 
there. I don’t know how they all 
felt, most didn’t say anything,” 
Mrs. King continued.
The people w h o  “served faith­

fully to the end of the committee” 
were from attendance zones af­
fected, Jefferson, Washington, 
A c m e  and Horace Mann. T h e  latter 
two were not over the limit “but 
they were getting close,” she said.
liiere was also “a lady from 

Sequoyah and a Wilson mother.” 
A m o n g  the most active workers 

from the black community were 
George Word, retired principal of 
former Dunbar school, the Rev. C. 
Wilburn and Archile Webber.
The committee c a m e  up with 

three alternatives. One was the one 
school-one grade idea. “I thought it 
would entail busing the majority of 
Shawnee children and I see no 
point in that.”
The second was a two division 

plan in which a line would be drawn 
north-south through the city with 
first-second, third-fourth, and fifth- 
sixth grades at separate schools.

"Serious d r a w b a c k  w a s  the 
devisive effect of splitting the 
town,” she said.
Third plan was “almost the 

same, with two grades per school 
plus neighborhood kindergartens. 
That would be the plan that af­
fected the least amount of little 
children.”

Tight Schedule
The H E W  office in Dallas first 

• gave a March 15 deadline, later 
moved u p  to Jan. 1.
“The school board was working 

on a tight schedule. T o  implement

any of these would have taken time 
which w e  didn’t have.”

T h e  pairing plan " w a s  the 
quickest way. It had already been 
started, H E W  had already ac­
cepted this plan.

“I don’t think there is any true
bitterness, if you think about the 
dates w e  had to work with,” Mrs. 
King said.

The pairing plan w a s  accepted. 
“Timewise and for economy, it was 
the most acceptable,” Pounds said.
Putting it into operation was “a 

gigantic task, to say the least,” the 
Jefferson principal said. “It took a 
lot of reorganization. Even those 
w h o  were staying at their school 
had m u c h  moving to do.”
They had about three months 

before school w a s  out iast year and 
actual moving w a s  done in the first 
week of June.

Four teachers went from Jef­
ferson to Washington. They are 
Mike Potter, Linda Berry, Mildred 
Flowers and M a r y  Watson.

M o v i n g  f r o m  Washington to 
Jefferson where Carolyn Miller, 
Roberta Raymer, Jo Ella Pinner, 
Linda Belford, M a r y  Monroe and 

i Judy Brawner, teacher of the 
impaired hearing class.

“Big” furniture w a s  m o v e d  from 
Jefferson to Washington and the 
little chairs a n d  tables were 
trucked north. The transaction 
took about two and a half days.

“Little Hectic”

Everything went fine the first 
day of school. It w a s  a “little 
hectic” getting the bus schedules 
worked out but Mrs. Charles 
Brown, a parent, rode the younger 
children’s bus the first few days to 
see they got off at the right place.
“One little boy rode the entire 

route,” Pounds said. “W h e n  I met 
the bus, he was still on it. And 
another little boy couldn’t find the 
w a y  to the south end of our 
buliding.

But they weren’t upset. “They 
couldn’t have cared less.”
The children have gotten along 

“fine,” Pounds said. “You would 
never know it had ever been dif­
ferent. There have been no 
problems a m o n g  the children 
whatsoever.”
Jefferson's enrolment is about 

400 and was 380 last year. 
Washington had 163 in October, 
compared with 218 a year earlier.

Washington had 78 black and 27 
Indian students in October, 75.

This October it had 20 blacks, 11 
Indians.
Jefferson had one black, and 26 

Indians last fail; 42 blacks and 28 
Indians in October, 1976.

Last year Washington’s minority 
percentage was 48.16, this year it is 
20.3. Jefferson's percentage was 
7.89 last year and today is 19.3 per 
cent.

Mrs. King heads the new c o m ­
bined PT A ,  with a membership of 
from .175-200. It is not a good 
representation of both schools yet, 
but Washington had no parent 
organization, Mrs. King said.

“Anytime you start something 
new, you have to wait a while” to 
get full participation, “but the 
parents w e  do have are really 
working.”

A  bean supper fund raiser was a 
“fantastic” success, well attended 
by people from both schools, she 
said. Funds will be “split down the 
middle” to benefit both schools.
Washington has a n e w  media 

center and a certified physical 
education instructor whose 
presence releases more time to 
other teachers.
Jefferson has the county’s only 

impaired hearing class, 10 Follow- 
Through classes and a school 
breakfast program.
Is it permanent? "I would 

recom m e n d  it for other schools if 
the parents would work and be as 
cooperative as these two groups 
have been, ” Taffee said.
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TABLE 26 
DATA USED TO COMPUTE GPA MEANS

Caucasian Minority

Before 3.29 1.71
3.1? 3.14

Desegregation 3.00 2.25
3. 38 3.86
2.50 2.00
3.40 2.88
3.88 1.75
1.63 1.20
2.93 1.75
3.00 2.86

After 2.25 3.00
3.67 3.75

Desegregation 2.75 3. 00
3.29 3. 00
3.75 1.86
3.33 2.50
3.25 2.37
2.25 2.14
2.86 2.33
3.14 2.00
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TABLE 27
DATA USED TO COMPUTE ATTENDANCE MEANS

Caucasian Minority

Before 161.0 171.0
175. 0 159.5

Desegregation 172.5 165.5
169.0 175.0
168.0 172.5
167.5 159.0
172.0 164.0
169.5 170.0
149.5 172,. 0
173.0 171.5

After 152.5 165.0
146.4 171.0

Desegregation 169.5 159.5
171.0 16 7.0
175.0 174.0
157.5 170.0
168.0 148.5
162.0 168.0
160.0 173.0
154.0 158.0



y 4

TABLE 28
DATA USED TO COMPUTE TOTAL MATH SUBTEST MEANS

Caucasian Minority

Before 95 89
104 99

Desegregation 106 94
110 107
94 10 8
94 87
115 103
73 59

110 68
106 80

After 86 89
89 107

Desegregation 92 82
80 78

100 78
102 78
88 78
80 75
90 88
91 76
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TABLE 29
DATA USED TO COMPUTE TOTAL READING SUBTEST MEANS

Caucasian Minority

Before 120 71
92 92

Desegregation 102 77
103 85
87 99
97 77

115 97
70 69
89 56

100 72

After 91 87
70 92

Desegregation 94 74
86 80
89 48
97 53
74 70
64 70
78 80
97 64
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TABLE 30
DATA USED TO COMPUTE LANGUAGE SUBTEST MEANS

Caucasian Minority

Before 104 71
97 114

Desegregation 109 76
114 98
88 114
85 76

150 106
71 75
98 88

111 82

After 85 92
73 92

Desegregation 84 73
85 68

100 55
111 64
83 79
69 73
87 76
90 60
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TABLE 31
DATA USED TO COMPUTE SCIENCE SUBTEST MEANS

Caucasian Minority

Before 10 3 64
93 91

Desegregation 95 77
10 3 83
85 92
98 79

117 10 3
80 62
9 2 64
100 86

After 86 93
74 88

Desegregation 92 73
84 76
89 69

101 70
78 74
74 79
88 83
90 69
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TABLE 32
DATA USED TO COMPUTE SOCIAL STUDIES SUBTEST Î-IEANS

Caucasian Minority

Before 114 79
89 92

Desegregation 100 81
10 7 89
90 10 8
92 83

114 89
81 52
93 80

100 73

After 84 91
80 91

Desegregation 101 72
83 77
95 65
10 3 55
80 80
71 77
94 82
99 70



TABLE 33 
DATA USED FOR TABLES 16-22

Social Total
...

Total Atten­Race Studies Reading Math Language Science GPA dance

B 81 77 94 76 77 2.67 165.5
C0 I 92 92 99 114 91 3. 30 159.5B 80 56 68 88 64 .67 172.0
(d I 79 71 89 71 64 1.50 171.0&1(U B 73 72 80 82 86 1.67 171.5
u
C7>eu

I 89 97 103 106 10 3 1.67 (moved)B 89 85 10 7 98 83 3.00 175.0weu I 10 8 99 10 8 114 92 3.06 165.0Q B 62 69 59 75 62 1.75 170.0
eu I 83 77 87 76 79 3.29 168.5>-l0 I 78 88 92 85 87 2. 88 164.0
44euK

I 116 127 117 150 113 3.86 172.5
I 92 93 99 97 94 2.00 159.0

B 91 87 89 92 93 3.00 165.0I 82 80 88 76 83 2.33 173.0B 65 48 78 65 69 3.71 171.0B 77 70 75 73 79 1.86 174.0B 70 64 76 60 69 2.63 174.0B 55 53 78 64 70 2.29 166.0B 77 80 78 68 76 2.14 163.5B 80 70 78 79 74 2.14 168.0B 86 80 98 93 82 2.06 158.0
G
Q

B 72 60 86 69 69 3.13 173.5
•H B 62 65 79 77 70 2.50 156.5-pn3 I 72 74 82 73 73 3.00 159.5
tneu B 58 59 79 70 57 2.50 170.0
L I 91 92 10 7 92 88 2.63 150.5tpeu B 76 73 85 81 76 3.00 167.0eoeuQ

I 70 72 82 64 69 2.88 169.0I 64 81 77 73 73 3. 75 171.0
u I 85 89 96 86 84 3.25 148.0eujj B 74 71 78 70 76 2.14 157.044 B 78 54 78 73 75 2. 75 172.0C B 77 60 78 70 72 2.37 148.7
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