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CHAPTER I 

INTRODUCTION 

1 

In the early days of formal schooling in the educational history of 

our nation, education revolved around the areas of religion, morality and 

knowledge. This era is referred to by some as the period of the three 

"R's." Commager1 , Columbia University's noted historian and author, 

writing an article for Life magazine, says: 

:Because we are a "new" nation we some times forget how very old 
are some of our institutions and practices. The United States-
today the oldest republic--also has the oldest public school 
system in the world. The famous Ould Deluder Satan Law of 1647, 
which set up a system of community supported schools in Massa
chusetts :Say Colony, was in its day, something new under the sun. 

Today education is conceived of by many educatorrf as being II the ag-

gregate of all the processes by means of which a person develops abili

ties, attitudes and other forms of behavior of positive value in the so

ciety in which he lives. 11 

Thayer3 says the purpose of general education is: "to meet the needs 

of individuals in the basic aspects of living in such a we.y ae to promote 

the fullest possible realization of personal potentialities and the most 

effective participation in a democratic society." A philosophy of educa

tion baaed upon this inclusive statement of purpose helps to give "direc

tion" along a chosen path by providing one with the necessary confidence 

1 Henry Steele Commager, "Our Schools Have Kept Us J'ree, 11 hl!!, 
XXII, 2 (October 16, 1950), p . . 46. 

2 Carter V. Good, Editor, Dictionary 2!_ Education, p. 145. 

3 V. T. Thayer, Chairman, Commission on Secondary School Curriculum, 
Science~ General Education, p. 23. 



and understanding. The small child just learning to walk, who attracts 

the attention of an older sister by holding her hand and face up for 

recognition, may receive direction in a confident, understanding and 

friendly manner from the firm grip and sure footstep of the adult. 

2 

Political and economic doctrines of a nation, tend to be reflected 

in the educational principles and practices of that nation if people are 

to live with a minimum amount of conflict. Therefore it follows that the 

schools of the United States show a tendency to base their educational 

doctrines upon democratic principles. If educators recognize and strive 

toward the development of democratic ideals in life situations, they mu.et, 

first, be able to identify these ideals in relation to every-day living. 

The first basic ideal of democratic living, which may be recognized, 

is a maximum development of personal growth in the individual. Thie 

ideal does not necessarily cause one to assume that all individuals will 

reach a designated goal at the same level of efficiency. It does assume, 

however, that achievement may be expected as an individual's purpose, 

compared with the desirable outcome, is satisfactorily related to indi

vidual differences. Second, it will be recognized that a maximum develop

ment of personality results from a mu.tual underst81'lding of the interests 

and problems of individuals or groups. AchieTement of this ideal may be 

the result of a number of individual or group situations involving cooper

ation to obtain something the individual cannot achieve easily alone, or, 

of competition or conflict requiring compromise and understanding. Third, 

it will be recognized that men working together in harmony for a common 

concern develop the .kind of intelligence which can be adapted to the 

changing conditions of our world. The privilege of choosing individual 

values and of developing individual patterns of living, "within the law," 

may result from this more sensitive type of intelligence. 
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As educators work toward the development of the basic ideals of de

mocracy in homemaking education, they turn attention to what has been 

learned through experience and research. Ideas which have emerged in com

paratively recent years, relate to pupil participation in the preplanning 

and evaluation of learning experiences. Another idea relates to the 

needs (both recognized and unrecognized) of the students. 

Educators, who accept the democratic ideal as a teaching guide, will 

work toward student participation in the pre-planning, based upon indi

vidual needs; including the organization of goals, content, and proce

dures, and in an evaluation of the learning experiences. Learning experi

ences may be provided in many different ways. Dr. Millie V. Pearson4 

suggests "group experiences in homemaking classes" as a satisfying method 

for new learning experiences. John Dewey5 suggests the II scientific 

method." Williamson and Lyle6 recommend the problem solving procedure. 

Hatcher7 set out to determine by an experimental study in Home Eco

nomics the relative effectiveness at the secondary level of two methods 

of instruction. 

The control method was wholly directed by the teacher who also 
determined the objectives, decided upon the content of the unit, 
planned the procedures to be followed, and evaluated the pupils' 
achievement. In the experimental method, the teacher and pupils 
together determined tb9 goals they wished to reach, decided how 
beat to work toward these goala, and together checked accom
plishments as the unit progressed. 

4 Millie V. Pearson, Group Experiences~ Homemaking Classes. 

5 John Dewey, How We Think . 
. --

6 Maude Williamson and Mary Stewart Lyle, Homemaking Education in 
~ High School. 

7 Hazel 14. Hatcher, "An Experimental Study to Determine the Relative 
ti'fectiveneBB at the Secondary Level of Two Methods of Instruction," Jr. 
2.!: _!!. ~., X (September, 1941) ,pp. 41-7. 



It was shown that the classes taught by the experimental method 
achieved significantly better than those taught by the control 
method in all statistical comparison. 

It was eho~,n that the poorest teacher, using the experimental 
method was able to change the food practices of her pupils some
what more than the best teacher using the control method. 

It was shown that certain undesirable practices disappeared com
pletely in the experimental classes. 

The dietary practices of two classes, each taught by a superior 
teacher, were compared; the pupils in the experimental class 
showed definite improvement after instruction, whereas those 
in the control class had a slightly lower rating after instruc
tion than before. 

Pupils' comments indicated a better attitude toward school work, 
more interest in learning, and the development of greater ini
tiative; they worked more independently and showed better judg
ment. 

(Hatcher says she) would not recommend that all home economies 
teachers use the experimental method, because the effectiveness 
of the method probably lies, in part, in a voluntary acceptance 
of the psychological principles upon which the experimental 
method was baaed. 

4 

It has been indicated that many and varied techniques are found help

ful in providing learning experiences. Learning experiences are likely 

to be most helpful if related to the needs of the individual. '!'he needs 

of an individual refer to some want or desire which he seeks to satisfy 

personally. '!'his may illustrate the point: 

Mary regi1tered for an adult education class in elementary prin
ciple, of eewing. She was in a beginning clothing class during 
her firet rear in hif;h 1chool. Mrs. :Brown remembers that Mary 
appeared to gain coneiderable sldll and knowledge during her 
first year in class. 

After the adult education class had been in progress a few 
nights, it was evident that Mary now had a definite need for 
skill and lmowledge of clothing construction. She wanted to 
make kitchen towels, her own blouses and skirts, and to repair 
her husband's shirts and their clothing. She had to relearn 
some of the skills learned at the earlier date in the use of the 
sewing machine, the use of a commercial pattern, and manipula
tion of equipment. She learned new methods of construction and 
increased her vocabulary:.. She was now able to understand 



printed directions and class instructions which she would not 
have been able to understand when a ninth grade pupil; and she 
was also now eager to work on garments which at an earlier date 
would have held no interest for her. 

5 

Much of education ia wasted time and effort unless educators "start where 

people are . 11 It 1s believed that individuals are capable of learning when 

they are rea~ to learn, that is, when they see a personal need. 

Learning experiences, as such, are pointless without proper eTB.l.ua

tion. Effective learning results in changes in tm behartor of individuals. 

Jlducational improvement is not automatic, but it tend.a to come about as 

specific attempts are made to put into practice that which one has learned. 

Dewey says that we must guard against experiences that are mis-educative. 

"Any experience is mis-educative that has the effect of arresting or dis

torting the growth of further experience.8 

Dodson9 says: 

The problem of evaluation is perhaps the greatest plague of 
education to-day. Of the billions of dollars spent on educa
tion--one of our greatest American enterprises--we know very 
little about what action produces what result. No business 
could afford such extravagance. 

If education for democratic living develops qualities of cooperation and 

tolerance for individual and group good, it is worth-while. If each indi

vidual realizes that he must develop the ability to make decisions and 

abide by them, to accept responsibility for his own acts and take the 

consequences of them, it is worth-while. If education develops creative

ness, adds to and develops appreciation for music, art, and cultural values, 

it is worth-while. If habits of reflective thinking have been developed 

8 John Dewey, Experience and Education, p. 13. 

9 Dan W. Dodson, "Evaluation in Teacher Training," Jr • .2.f ~. ~
ology, XXIII (April, 1950), p. 441. 



to such an extent that one is willing to endure suspense, and to undergo 

troublesome searching, it is worth-while. And then, if the student is 

able to gather, piece-meal, ideas and shape them into broad concepts and 

generalizations, education for democratic living has been in the right 

direction. A proficiency in doing and thinking may be achieved through 

personal, physical and mental discipline. !his proficiency in doing and 

thinking leads one to "kn.ow how" and to tt kn.ow why. tt 

6 

The teacher who is to guide learning experiences of this type will 

try to understand her pupils, will create a home-like atmosphere in the 

elaasroom, will try to share homemaking with the school, and will try to 

develop a breadth of personal interests. The educator needs to maintain 

good mental health, a well-adjusted personality, a rich personal life, 

and a progressive attitude toward new methods and new subject matter. 

No educator can guess what effect his own life produces or measure 

what he gives to others. 

The school tends to become an effective example of the application 

of democratic principles of education, if it is directed toward that ac

complishment. Ia it poeaible that this claaaroom aitu.ation could have 

taken place? 

It was snowing. The snowflakes were large and moist. Joan sat 
in room 309 of the Parker High School staring at Jane. She knew 
Jane would giggle at the drawing if her attention could be at
tracted. l3arbara waa alee tching dreBB designs. Ruth was working 
the unaaaignecl math pra'bleme. The girls in the front seats had 
their 97e1, if not their attention, fixed upon the blackboard 
and the teacher. Jorot~ who was sitting in the third seat waa 
a-tremble with :fear. What if Mi88 Neal would call upon her! 
Thelma bad just figu.red out a new dance routine. She wanted 
ETelyn 1a attention to show her about it. Catherine and Alice 
were passing notes. They wanted the girls in the front of the 
room to think the messages were very secretive but really they 
were planning a party menu to serve the 11 geya and gala" after 
the basketball game . 



"Attention, class. Your assignment for tomorrow is to memorize 
the color chart. Be prepared to answer questions on color from 
the notes you have taken during my lecture this hour." 

1 

Assuming such a classroom situation could have taken place, one might ask: 

Was there evidence of effective participation in a democratic society or 

situation? Were the needs of the students being met? Was pupil-teacher 

planning in evidence to such an extent that each pupil had the opportunity 

to develop to the maximum of his capacity? Were the personal character

istics essential to shared democratic living being considered and de

veloped? Were learning experiences provided of such a nature that ideas 

grew into understandings and general concepts? Was there evidence that 

the teacher had developed a basic belief or philosophy that was able to 

change and grow with the times? 

One asks again, could this have happened? 

It was snowing. The snowflakes were large and moist. Joan and 
Jane hurried into room 309 of the Parker High School. Joan went 
to the board to sketch the design for skating costumes for "the 
twins." Jane erected the easel and displayed the color chart 
she had made. Barbara came in, put her books down and went to 
arrange t'.m bulletin board. Her contribution was a colored 
photograph from the graphic section of the Sunday paper. She 
had won honorable mention in a city-wide Fashion Design con
test. Ru.th put the "drapery report" on Miss Allen's desk. She 
and Dorotey had worked out estimates of the cost of fabrics and 
supplies for the draperies for the claBBroom. They had shopped 
at every store in the community for fabric of the color and 
design most pleasing and appropriate. 

Thelma opened the sewing machines. Evelyn filled the steam iron 
with distilled water. Today, she and Thelma were to model their 
skirts and blouses for class evaluation. Tomorrow, the skirts 
and blouses were to be costumes in the dance festival to be 
given by the physical. education department for the enjoyment of 
the entire school. 

Catherine and Alice came into the classroom with their arms 
loaded. They had the invitations written for the faculty, for 
the parents of the girls, and for the special guests who were 
the Mnew graduates" of the elementary school. The style show 
and party were big events for the following week. 



Miss .Allen came in the classroom as the bell rang. She observed 
the girls at work. When the class was assembled, eaeh girl pre
sented her problem or findings for discussion or evaluation. 
Miss Allen expressed approval, praise and suggestion when justi
fied. 

When teacher and pupils have worked together to determine the goel.s they 

wish to reach, decided how best to work toward those goals as related to 

their individual needs, and together have checked aceompliahments as the 

unit progressed, the results tend to show inereased knowledge, changed 

behavior, better attitude and more interest toward school work and learn

ing, greater development of initiative and evidences of independence and 

better judgment. 

Teachers, dealing with adoleseents, realize that frequently the 

school is called upon to help young people solve their educational, emo

tional and/or vocational problems. 

If adults want to understand adolescent behavior, they must first 

understand the principles of educational psyehology as they apply to the 

learning process. It must be recognized that normal individuals have 

problems which need to be solved and unacceptable patterns of behavior 

which need to be correeted. These individuals, with proper guidance, will 

solve m~ of their problems or determine acceptable patterns of behavior 

when they have gained insight into "why they act as they do." Causes 

rather than symptoms should be attacked. 

These principles as euggested by AndersonlO apply to the learning 

proceSB. Through the ability to learn, man makes his world largely as he 

will. Habits are the products of learning which are centered in modifica

tion of behavior and in establishment of new responses to situations as 

10 John lll. Anderson, Happy Childhood,pp. 23-48. 



9 

they are presented. Guidance of the learning process proceeds most rapidly 

when the individual has experienced both success and failure. 

Successful adjustment depends in a large part upon the ability to 

replace an old habit with a new ha.bit. Adequate adjustment involves the 

ability to meet situations realistically, to face the problems of life, to 

do the best one can at a given time. Emotion plays an important role in 

adjustment. As the individual meets a problem he becomes excited, wrought 

up, emotional. This excitement varies in degree with the suddenness and 

seriousneBB of the problem; also with the emotional and physical state 

of the person at the moment. He tries out various methods for meeting the 

problem, possibly by trial and error. Finally, he hits upon one solution 

which reduces the tension and restores his equilibrium. This reaction 

becomes a part of the individual I s permanent equipment. The situation may 

cease to produce tension. 

The solution may be related to a condition of acceptance. The indi

vidual~ accept the situation passively and philosophically, ignoring 

the minor irritants, or he may accept the situation with laughter and good 

will. Or, the solution may be related to forms of substitution; skill or 

supremacy in some other field for the conflicting situation; rest for 

physical fatigue; activity for lack of activity; mental hygiene for mental 

fatigue and irritability; understanding for misunderstanding; ability to 

achieve the creative-discussion point of view for the debate point of view. 

The solution may be related to the substitution of compromise for con

flict; the substitution of a lesa preferred goal for the original goal. 

In cases of inadequate or partial adjustment an individual meets the 

situation temporarily in some way or other. The situation may still remain 

loaded with emotional tension and difficulty. Instead of orderly progress 
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spending money. Emotional tension may have been caused by the effect of 

fear, fear that he would not grow ph.vsically to equal the stature of his 

friends, and fear that someone might learn of his mother's "pet name• for 

him. 

D8JUl1' had always been a very good student in electric shop. Mr. 
Johnson, his instructor, began to notice changes in his be
havior, his degree of concentration, and his achievement in 
work. He would startle with sharp noises. Danny was referred 
to the school counselor. 

Mr. and Mrs. Abrams, Danny's parents, came to school to talk to 
the counselor. Mr. Abrams said that he and his wife had been 
working very ha.rd and saving their money for Danny to attend 
college. N'ei ther of them had graduated from high school. But 
Danny appeared to be disinterested, had become very nervous, 
had turned to bi ting his nails, and had difficulty with his 
homework. They just couldn't understand. 

It is possible that Danny's behavior a.t home of wi thdra.wal from fam

ily conversation; of nervousness expressed in nail biting, resulted from 

a feeling of inadequacy. This became more apparent when the subject of 

college was mentioned. Mr. Johnson was able to detect in the classroom 

the results of the home situation. 

Karl was brought to the school counselor's office by the indig
nant teacher of French. Karl had been unprepared in class 
three days in one week. His response to the questions in class 
for factual information from the text were, "I don't know.• 

It is possible that Karl who was unprepared in class had met his dif

ficulty by assuming a negative attitude of behavior. Perhaps he was too 

tired and sleepy to concentrate effectively on his school work. Re had 

left the house at 3:30 A. M. to deliver papers on his route. His small 

income appeared essential to family survival. The s1 tuation was loaded 

with emotional tension. The classroom and home situations both contrib

uted to the effects of fear and inadequacy. A feeling of tension created 

in a previous experience with some teacher may have led to this form of 

partial adjustment to the Bi tua tion. 
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It is likely that anyone, or all, of the situations will be dealt 

with most effectively when the basic motivating factors influencing the 

students I behavior are known • 

Education in general and home economics education in particular, at

tempts to meet the needs and changing conditions in modern society. It 

tends to work toward furnishing realistic training--training for dealing 

with the vital problems of living, as these problems center about per

sonal and family life. Believing this is possible, teachers cannot be 

satisfied with home economics training that places its emphasis on the 

acquisition of skills alone. In the evaluation of an educational pro

gram, educators would like evidence that realistic situations can be 

dealt with on a problem-solving basis; and that the ability of the stu

dent to organize and apply knowledge is indicated or shown. It is felt 

that these measures of evaluation might be criteria for any level of edu

cation set up "to meet the needs of individuals ••• in such a way as to 

11 
promote the fullest possible realization of personal potentialities." 

ll Thayer, Ibid.., p. 23. 
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FAMILY LIFE EDUCATION IN THE SICON'DARY SCHOOLS 

Family Life education in our high schools is an outgrowth of many 

cooperative efforts of people to understand children and improve the en

vironment in which they grow and develop. Some of these efforts are 

typified in the conferences, one each decade, held at the call of the 

President of the United States. All resulted in important benefits for 

children and youth. 

!he White House Conference on Child Health and Protection held in 

1930 carefully considered those physical factors which govern the life of 

children in the home. At this Conference it was stated that: 

every child regardless of race, or color, or situation, wherever 
he may live under the protection of the American flag had the 
right to grow up in a family with an adeiuate standard of liv
ing and the security of a stable income. 2 

The conference recommended a need for further research in the neglected 

field of the family. 

The White House Conference of 194o on Children in a Democracy em-

phasized democracy and social needs of the child. 

It is essential to democracy that self-respect and self-reli
ance, as well as respect for others and a cooperative attitude, 
b~ fostered. These characteristics may be best acquired in 
childhood if the relationship among members of the family is 
of a democratic quality. The democratic principle should be 
applied not only within the home and at church but at club, 
place of employment, and elsewhere. Parent education should 
be extended as a useful means for helping to bring about this 
type of family life.13 

The midcentury White House Conference on Children and Youth was the 

first conference attended by young people themselves. !he conference 

12 Maxwell S. Stewart, America's Children, p. 7. 

13 Children in a Democracz, General Report adapted by White House 
Conference on Children in a Democracy, (January, 194o), pp. 11-12. 
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based its concern. for children on the primacy of spiritual values, demo

cratic practices, and the dignity and wor1ih of every individual. Oscar R. 

1w1ng,14 chairman of the national committee of the conference, said: 

The purpose shall be to consider what we need to do in order to 
develop in children the mental, emotional, and spiritual quali
ties essential to individual happiness and responsible citizen
ship; and how the physical, economic, and social conditions of 
our society affect this great goal. 

The conference made sixty-seven recommendations. The NEA Journal 15 lists 

some of those especially interesting to educators: 

That elementary, secondary, college, and community education 
include such appropriate experiences and studies of childhood 
and family life as will help young people to mature toward the 
role of parenthood. 

That nursery schools and kindergartens, as a desirable supple
ment to home life, be included as a part of public educational 
opportunity for children provided they meet high professional 
standards. 

That it be made possible for qualified youth to obtain college 
or university education which would otherwise be denied them 
because of inability to pa.y-. 

That schools, labor, industry, and other collll!IUl1ity agencies, 
and the military services improve and expand their personnel, 
evaluation, placement, vocational guidance, and counseling 
activities to serve the interests of the young people and to 
promote the over-all development and efficient utilization of 
our human resources. 

That the Federal Commu.nieations Commission reserve television 
channels for noncommercial educational television stations so 
that some part of the limited number of frequencies, to be al
located by the commisaion, may be reserved for educational 
uns and purposes which contribute to heal thy personal! ty de
velopment. 

That the citizens of every community accept responsibility tor 
providing and sustaining adequate programs and facilities with 
professional personnel for education, health, and social services. 

14 "J'acts about the Midcentury White House Conference," NE.A Journal, 
JL (February, 1951), p. 96. 

15 Ibid., p. 96. 



Recognizing that knowledge and understanding of religious and 
ethical concepts are essential to the development of spiritual 
values, and that nothing is of greater importance to the moral 
and spiritual health of our nation than the work of religious 
education in our homes and families, and in our institutions 
of organized religion, we nevertheless strongly affirm the 
principle of separation of church and state which has been the 
keystone of our American democracy-, and declare ourselves un
alterably- opposed to the use of the public schools, directly or 
indirectly, for religious educational purposes. 
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Many nationally- recognized organizationa have compiled information 

to meet the baaic educational needa in this area of family living. Family 

life reflects the trend of the times. In 1941 the American Association 

of School Administrators, a department of the National Education Associ

ation, published "Education for Family Life.•16 In the same year, the 

Department of Home Economica of the National Education Aasociation, the 

Society for Curriculum Stu~ and the United Sta.tea Office of Education, 

published "Family Living and our Schoolsn17 with :Besa Goodykoontz and 

:Beulah I. Coon as co-chairmen. The committee tried to point out why edu

cation in home and family living is an important part of the school's 

responsibility, how schools and colleges are meeting these responsibili

ties, and ways schools and community groups can work together to evaluate 

and improve their own programs. This material has been published for use 

of teacher•, curriculum directors, parents, and school administrators. 

Workshops in Family Life Education were organized and conducted from 

the time the need for special training was first recognized. These work

shops have been attended by educators with various experiences, by- the 

l6 lina.r W. Jacobien, Chairman, Education !.2! Family ~. 19th 
Yearbook of the American Association of School Administrators. 

17 :Bess Goodykoontz and :Beulah I. Coon, Co-Chairmen, Family Living 
and Our Schools. --
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clergy and by laymen. Out of research studies and experiences during the 

past few years new concepts of Family Life Education have emerged. The 

current trend points toward a more definitely outlined bo~ of instruc

tional material for Family Life Education. 

A Workshop in Family Life Education18 attended by twenty-three Home 

Economics teachers from Maryland and the District of Columbia was held at 

the University of Maryland, July 16 to August l, 1947. Chief Consultant 

for the Workshop was Muriel W. Brown, Consultant in Family Life Education 

with the United States Office of Education, Federal Security Agency. 

The workshop was planned by these twenty-three teachers II to make an 

intensive study of certain problems in connection with their teaching 

about which they were concerned, 11 in relation to Family Life Education. 

The group decided, spontaneously and unanimously, to work on 
one big problem: The development of materials to aid teachers 
of home economics in planning and conducting work in family 
living in high school programs of home economics.19 

The results of the workshop were presented in outline form. This outline 

of some of the results is taken from, "Comments on Materials Developed in 

the Workshop •1120 

A. What these materials are. 

Materials developed in the Workshop deal specifically with 
the (philosophy and method of) teaching of family relation
ships in the high school programs of Home Economics. 

The members of the Workshop believe that the ma.in objective 
, of teaching family relationships is not to cover any par

ticular kind of subject matter, but to develop the student 

18 Dorotey S. Ean.ck, Report El.! Workshop~ Family~ Education, 
1947. 

19 Ibid., p. 8. 

20 Ibid., p. 10 . 



to be a happy, effective person in his relationships with 
his fsn ily and with other people. 

i. The place of family relationships in the Home Economic, 
program. 

l. That good home economics programs are family-centered 
not subject matter-centered. Clothing, foods, home 
management, are the means whereby families achieve the 
values they see in home and family 11 ving. Aa they 
strive to achieve these values, fsily members interact 
with each other • ., The term "family relationships" is 
just another name for this interaction. Thia means 
that the teaching of family relationships is an insep
arable part of all education for homemaking. 

2. That, in general, the teaching of family relationships 
should be carried on in every part of the Home Economics 
program. 

3. That units consisting of small discussion groups in 
which students are helP'd to recognize, understand and 
deal with person.al problems of social and family rela
tionships are a desirable part of a total Home Economics 
program. 

4. That all the experiences which the schools provide may 
play a part in educating the child for worthy home mem
bership. 

5. That Home Economics has a special contribution to make 
to family life education because it deals directly with 
the processes, uateriala and relationships of family 
living. 

C. Scope of the program. 

The members of the workshop agreed that the high school's 
responsibility to all students in the area of education for 
family living is: 

1 • To give them fundamental unders tan ding of 

a. their own bodies and how they work; 
b. the functions of the family; 
c. how people behave and why they behave as they do; 
d. the clanging roles of men and women in family life; 
e. how family life is changing today; 
f. what democracy meana and the role of the family in 

education for democratic living. 
• L ( l~ .t:{ l~(.., 

2. To provide experience, through which a tud.en ta can make 
the above understandings an integral part of their 
living. 

17 



3. To help them develop the skills and abilities necessary 
for 

a. eareying through the tasks of earing for a home, 
family and children; 

b. making their own f' amily relationships increasingly 
aatisfying. 

4. To asaist boys and girls in clarifying and developing 
their own systems of' values f'or family living and their 
own goals f'or family lif'e. 

D. Outcomes desired. 

Members of' the wo:rlcshop felt that the outcomes of work in 
family relationships cannot be measured primarily in terms 
of subject matter learned and skills acquired. They agreed 
that the most important results of teaching in this area 
are changes in the inner lives of pupils. 

18 

At the close of the workshop members were asked .to complete a mimeo

graphed form entitled "Evaluation of the Workshop." The objective of the 

Check List was II to tey to realize the extent to which the workshop ha.s 

been worthwhile to the individual who participated in it and to what ex

tent it seemed to meet the criteria formulated at the beginning of the 

seseion.1121 At the end of the check list was space for "Suggestions for 

future workshops." The committee on evaluation22 reported, "Results ob

tained through use of the Check List" were: 

A. The majority of the membera of the group indicated that the 
workshop services were of an outstanding value to them. 

l. All members believed that instruction in human relation
ships ahouldbe integrated in all home economica courses. 

2. All members believed that the material worked out is 
practical enough to be used in their work next year. 

21 ~., p. 77. 

22 ~., pp. 79-80. 



3. All members felt that the workshop was of greater value 
in teaching family relationships than in dealing with 
human relationship problems in school, or in learning 
counseling techniques. 

4. It is interesting to note that great satisfaction was 
derived by each member throU&h the contacts made. 

5. The majority of the group felt that they could use the 
workshop method in their teaching. 

:B. About two-thirds of the members of the workshop felt that 
they had got the material they came for. 

19 

No summary report was included of "Suggestions for future workshops." 

It is possible that, inasmuch as the workshop group realized that students 

need help to recognize, understand and deal with personal problems of 

social and family relationships, a future workshop might attempt to bring 

together the knowledge that has been developed relative to interpersonal 

behavior in an effort to help people develop principlea to live by. 

HOM! !COIOMICS JIDUOATION DB InD 

Rome llconomio1 lduoation haa been identified in many different waye. 

Ohadderdon,23 in the lnoyolopedia of Educational leaearoh, 1ays: 

Home-eoonomio1 education i1 concerned largely with the area, of 
per,onal and home livtn,; which involve lite aotivitie1 relating 
to tood, clothing, houaing, manacement and u,e of re1ouroe1, 
growth and development of tamily member,, protection of health, 
immediate 1001&1 relation1hip1, and development of individual and 
group interest, within the home. The field also hae a ~~ntribu
tion to malt• to the area, of aooial, ci via, and economic and vo
cational relation1hip1 through ih interest in the 1ocial, po
litical, an.4 economic condition,, atfectin,; individual, and 
home, and by way of Tocational guidance and education tor wage 
earning in thoae occu;pation, clo1el7 related to the field. 

Spattord, 24 in her textbook prepared for college claeeee in teacher 

training, 1ay1: 

23 Heeter Chad.derdon, llncyclopedia of Educational Reeearch, p. 556. 
24 Ivol Spafford, 1undamentala 2!_ Teaohiy .!!2!! lDconomice, pp. 7-8. 



The relationship of home economics to the whole field of educa
tion needs to be worked out •••• The changing point of view con
cerning education as continuing throughout life opens up a wide 
field for home economics education for groups no longer enrolled 
in the full-time school. Home economics, focusing attention on 
the solving of personal. and home-living problems, cuts across 
many subject-matter areas for materials helpful in solving its 
problems. Out of this composite of materials from many fields 
emerges the subject-matter of home economics, no longer science 
or art, psychology or sociology, history or ethics, but a new 
integrated body of material dealing with home life and its in
terrelationships. 

20 

Amidon,25 speaking before the Third General Session of the National 

Conference on Federal Aid to Education, sponsored by the National Educa

tion Association, in Washington, D. O., said: 

During the last 10 or 15 years in homemaking education we have 
been working to shift from a subject-organized curriculum in 
home economics to a family-centered one ••• because we believe 
that only as families practice democracy and as the profession 
of home economics itself practices democracy can we expect to 
have people who can be successful citizens. 

Lehman26 in a review of research from 1944 to 1946 considers "the 

home and family" to be: 

the base upon which all programs and courses in home and family 
life education must be built if education is to achieve its 
function of furthering an improved and satisfying family life 
in a democracy. 

In Lehman's statements about this type of education the subject matter 

fields, of nutrition, child development, textiles and clothing, housing 

and home management, among other fields, play an integral part. 

Branegan, 27 reporting as Chairman of the Committee on Home Economics 

25 JdnaP. Amidon, "Home Economics Educators Take Stock,"!!_!: • .2f 
!2!!!! !£., XLIII (April, 1951),pp. 257-8. 

26 Ru.th T. Lehman, "Home and Family Life Education," Review 2.! Educ. 
Research, XVII (June, 1947), p. 209, 

27 Gla~s :Sranegan, Chairman of Committee, .!!2!!!! Economics~ Higher 
Education, pp. 26-27. 



in Higher Education, said: 

(Because) sound wholesome family life is basic to attaining op
tinrum personal development and happiness and to achieving a 
sou.nd society, education for home and family living should ••• 
be a part of the general education for all college students ••. 
(and) thought of as essential to the well-rounded education of 
all Home Economics majors •••• A college program in Home Econ
omics, broadly conceived, provides general education for per
sonal and family living ••• (and) for specialization in various 
aspects of Home Economics for general education or for gainful 
employment •••• Family relations, child development, home man
agement, family economics, foods and nutrition, clothing and 
textiles, housing, house furnishings and equipment, and family 
health are titles given to Home Economics courses. 

21 

From the statements of the leading Home Economists, it can be seen 

that family life edu.cation and home economics education are considered by 

some to be synonymous, and by others to be woven inseparably together. 

The education of children begins in the family and continues there 

as long as the child continues to be a member of the family group. How

ever, it was not until comparatively recent years that education for 

family living became a part of the curriculum of public schools. "Formal 

education in relation to the family may be seen," from Malinowski, 28 

"Parenthood--The Basis of Social Structure in The New Generation," 

as an outgrowth and supplement of family education resulting 
from progressive complexity of society; as a by-product of the 
increasing inability of the family to nurture its younger mem
bers; and as a means to strengthen, reorient, and utilize the 
family as a constructive force in the total life of communi
ties and peoples. 

The American family needs a hand to-day. Confusion exists in the 

home as organization tends to shift from a type of patriarchal domination 

to a democratic organization. The learnings and contacts acquired by in

fants, cpildren and youths within the sphere of family living tend to 

28 
Bronielcnr llalinowllki, heycloped.ia of lducational Research, p. 433. 



become sources of inadequate adjustment, or sources of wholesome normal 

personality, as the case may be. 

22 

Now, the school can help the home. Religious organizations, commu

nity and other organizations must help the home in preparation of its 

members for effective husband-wife and parent-child relationships. Formal 

training may center emphasis on improving the adjustment of pupils to 

their present family situations, parent-child and other inter-relation

ships. 

It has been the task of the schools to spread and transmit knowledge 

and skills that other agencies are unequipped to cover. The school is 

the best equipped agency of the people to supply the helping hand which 

many American families seem to need. Schools are beginning to recognize 

responsibility for bringing about cultural adjustment and for promoting 

an understanding of' social and personal relations. 

~ do we have family life education in the schools? As a result of 

study and research "an educational awakening to the need of' behavior 

guidance and development of' individual potentialities; educational con

cern for the child's personality formation; educational concern to con

serve marriage and the family," has come about, according to Rayes. 29 

Efforts to utilize, sustain, supplement end unify the family have led to 

family life education in the schools as such. 

It is the author's opinion that Family Life Education is an over-all 

family-centered program striving for better human relationships. Various 

subject matter areas may contribute to a better understanding. Many 

agencies besides the school may help to co-ordinate the program. Home-

29 'l~land J. Hayes, En.cyclopedia!!!. Educational Research, p. 434. 
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making !du.cation describes the part home economics plays in training for 

the maintenance and enrichment of the home and fanily. Programs of Fam

ily Life Education and Homemaking Education may be carried on at the ele

mentary, secondary, and adult levels. 

Hicks,30 District Superintendent of the El Monte Union High School, 

11 Monte, California, suggests that desirable outcomes for students of 

family-life are that: 

1. They will obtain a clear understanding and a fine apprecia
tion of the family as a social institution. 

2. They will get a better understanding and appreciation of 
democracy as a way of life for the family as well as in the 
other relationships. 

3. They will discover that most people fail because they can't 
get along with people and that the finest place in the world 
to master the techniques is the home •••• Patterns of be
havior are largely formed within the family. 

4. They will understand that the technique which is used to 
solve problems in the laboratory .•• may also be used in 
solving the problems which arise in the home. 

5. They understand and appreciate the value of good heal th to 
their own personal happiness and its relationship to whole
some family living. Emotional health is just as iaportant 
as physical heal th and that family living is affected by 
the former. 

6. They understand that sex is a basic factor in a married 
life of love and affection and that married life can reach 
its highest satisfaction when there is maintained an ap
propriate balance between the physical and spiritual ele
ments of life. 

7. They have an understanding and appreciation of household 
management and the mastery of the necessary skills to oper
ate the household efficiently and. without friction. 

S. They have an acceptable set of standards for mate selection 
and a similar set of standards with which they might meas
ure the effectiveness of their family life. 

30 R. S. Hicks, "How Can Youth be Educated for Home and Family 
Life?• Natl . .A.aan. ill• §EE, l!:!!· ~., XXXIII (April, 1949), pp. 247-9, 



9. They have an understanding and appreciation of the place of 
children in the home. 

10. They have an abiding faith in the fact that human and 
spiritual values surmount all other values, and that to be 
really happy we must give to them primacy at all times. 

SURV:11' OF LITIRA.'l'UEI 

24 

How can these desirable outcomes for students of family life be 

achieved? How can the needs or problems of students be determined? How 

can the needs or problems of students in a designated area of teaching or 

department of the school organization be determined? A classroom teach

ing guide or Course of Study is frequently built around what adults think 

the needs or problems of adolescents are. This basic assumption often 

results in "wasted education," education without a purpose. 

MaJ11' devices have been used in an attempt to locate students' needs. 

One of these is the Mooney Problem CheckLiet devised and developed by 
CJht'o ~12,{,e 'Ut,i've1-~, f, 

Ross L. Mooney3l and his associates at the University of Ohio, · Thie 

Check List has been standardized for ease of comprehension and simplicity 

by constant use and frequent revision over a period of years. !he manual 

for teacher use with the Cheek List says: 

Mooney's Problem Check Lists were developed during the early 
194o•a to help studente expreea their personal problems •••• 
'!he usefulneaa of the Problem Check List approach lies in i ta 
economy for appraising the najor concerns of a group and 
bringing into the open the problems of each student in the 
group.32 

The educator who has decided to uae the Problem Check List ae a tool 

3l Roes L. Mooney, Leonard V. Gordon, 1!:!, Mooney Problem Check Liats 
Manual, 1950 Revisions. 

32 .!!!! . . p • 9 . 



33 
will do ••ll to consider the tindinga ot J'iacher •• pointed out in IIJl 

article enU1led, "Signed veraua Uuigned Peraonal questionnaires.• s. 
··- -

ha• tound that pupils will try to deceiTe their teachers it it ••- im

portant to them to protect their own personal i "ties, If" pupil• thint 

teacher• are 1incere and honest in wanting to help them they will be more 

l1kel7 to indicate their problema to the beat ot their abilit7, according 

to 71acher. It the trequency ot proble:ma checked in a detinite area, 1• 

th• into:rmation desired by tb4t educator• it is aaaumed beat reaulta will 

be obtained by aeking the •~denta to not sign their :name•• 
In uaizsg the reaul ta ot the Problem. Check Liat aa a bas1• tor more 

.. an1~ experience•~ 
3, 

Boger• belieTe•• "The aia (ot oounaeliag} 1• 

not 'lo aoln one particular problem• but to aeaiet the indiTidual to. grow 

ao '\hat he oan cope with the present problem• a:Dd with later problema in a 

better integrated taahion.• Pupils 'lend to aolTe '\heir problema by re• 

tlecti Te thinking which parallel a the modern idea o t counaeling, Gi Ting 

adTioe 1• not •counseling" or "problem aol ving" or "retlecti Te thinking,• 

.tn analyaia ot the tindings reported by Mooney in hia many atwU••• 

• b7 Cowan in hia atudy ot AaheTille, N.C. high achool boy• and girl•, 

an.4 by Willia31 in her atudy ot high school girls in HuntaTille, Tex••• 

-~ 

33Bobert P. J'iacher, "Signed veraua unsigned Peraonal Queatif~i~ea,• 
IL• il !i.• P1ych., XIX (J'Wle; 1945), PP• 220-5. ------... 

34 Carl R, Rogers, Counaeling and paycho'therapy, P• 7~. 

3:s Vernon D. Cowan, Identitziy Pupil Needs• Conoerna • ,!!:! Probleu 
.!! .! Baaia !2£ Curriculum ReTiaion .!!, Stephe111-LM !•!• • .&aheTille, ! .. £. 
Unpublished lluter'• Theaia. Ohio State Un1Tera1ty: 1942. 

36 11ml1e Eugenia Willia, ! Suney ~ ~ Peraonal A4juatmell'\ Prob-
1- .2.£. 5?!! muidred Bomemald.y Stlldenta !!!!, .la! Contribution .2! ~ 
Sohool .l!, Their Solution, Unpublished llaater'a Theaia. Un1Tera1 t7 ot 
'.t'exaa: 1949 • 



show that individual problems tend to follow a pattern that can be de

tected by trained educators. 
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In the area of Home and Faaily, Cowan37 finds that two problems were 

marked by lo.' or more of the 603 high school boys and girls in hie etuct,,: 

"Father not living," am 11 Sick:neSB in family-." In this area seven prob

lems were marked by l~ or more of the 102 ninth grade boys and girls: 

"Father not living," "Sickness in family," "Death in family," "Mother 

not living," "Parents do not understand me," "Not telling parents every-

thing," and 11:Being an only child." 

Arnold and Moone,.38 in a stuc\v' of 276 junior high school students in 

Lakewood, Ohio, found that the area of Home and Family had the lowest per 

cent of problems checked. Problems checked by le,% or more of the students 

in this area were: 11 Wiehing my parents had more money," "Talking back to 

nn., parents," 11::Srothere, 11 and "Sisters." Willie39 found that problems in 

Home and Family and Financjal and Living Conditions were checked least 

frequently by junior and senior high school stud.en ts. Bickel, 40 in her 

study of college freshmen, found that Home and Family area also ranked 

last in general concern. She said: 

From this finding 1 t would appear that problems relating to 
home and family are of little importance. However, it is pos
sible that because of the students' great concern at this age 
for problems of a specifically personal nature they did not 

37 Cowan , _QE • ill · 

38 D. L. Arnold and R. L. Mooney. 11A Student's Problem Check List 
for H.S., 11 !9:. Research~., XXII (February, 1943), pp. 42-8. 

39 Willis, .QR. E!!· 

40 Betty Jo Ward :Sickel, :!'.!'!! Problems Common 12. Freshmen Women in 
the Home Life Sections of the Baaic Cowee in Home Economics. Unpub
llaheci1iaster1 s Thesis .-Oklahom .Agricul turalfmd Mechanical College: 
1949. 



realize that many of these latter problems may have stemmed 
from situations and experiences within their homes and fami
lies. 

27 

Mooney4l reports from a study of "Community Differences in the Prob

lems of High School Students": "!he areas showing least Tariation tend 

to be those in which the problems are centered in the individual's in

terpretation of himself and his immediately personal activities, atti

tudes, and relations." 

The area of Home and Family, an area dealing with problems relating 
/ 

to the individual's interpretation of himself' in relation to others, does 

not appear to be affected by the community in which he lives. 

In the present st~, chief concern will be with family life educa

tion in the secondary school, as it attempts to help individuals recog

nize and resolve problems in this area to the satisfaction of all con

cerned. 

41 Rosa L. Moon97, "Community Differences in the Problems of' H.S. 
studenta: A Survey of five communities by means of a Problem Check Lbt," 
~.Psych.!!!!!•, III (Summer, 1943). p. 132. 



CHAPTER II 

PUBPOSI 
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The purpose of this study relates to the findings and analysis of 

data obtained through use of the Mooney Problem Check List: Junior High 

School Form. The specific purposes may be stated as follows: 

1. 'fo determine what problems in the area of Home and ~amily 
Living are recognized most frequently by ninth grade girls 
enrolled in five Home Economics classes in a high school in 
Chicago, Illinois. 

2. To determine what problems in the area of Home and Family 
Living are recognized most frequently by ninth grade girls 
enrolled in three Homemaking classes in Claremore, Oklahoma. 

3, To compare the problems most frequently recognized in the 
area of Home and Family Living by ninth grade girls in 
Chicago, Illinois with Claremore, Oklahoma, 

4, To determine if locale tends to be a factor in the actual 
problems checked in the area of Home and Family Living. 

5, To develop generalizations from recognized research that 
will help the teaching personnel of the school, interpret 
to the students the reasons for, and solutions to, selected 
individual problems which affect successful family living. 

The assumptions basic to this study relate to a philosophy of educa

tion which tries to determine teaching generalizations from problems of 

students in a given area. The basic assumptions~ be stated as: 

1. Practically all ninth grade girls have problems in the area 
of Home and 1amily Living. 

2. Ma~ girls are able to recognize their problems in this 
area. 

3. Teaching generalizations which take into account the spe
cific problems recognized by the students taught are likely to 
be more effective than those built u;pon what a teacher 
thinks e tud.ent a should be taught. 
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In order to find out what problems in the area of Home and Family 

Living are recognized by ninth grade girls, a problem check list was ad

ministered to the students in two very different communities; after which 

the items underlined by the students were analyzed and compared. Follow

ing the analysis of the items underlined, several of those ranking high

est were selected for special studir as to: 

1. Possible causes or reasons for 

2. Posai ble ways of dealing with them 

3. Knowledge believed to be useful in understanding and deal
ing with them 

Inasmuch as check lista were available from the rural community of 

Claremore, Oklahoma, it waa decided to use this data for analysis and com

parison with check lists that might be obtained from the Parker High 

School in Chicago, Illinois, where this investigator 1B employed. 

In the early 19th Century Claremore ,1 Oklahoma, was an Osage Indian 

town. To-~ Claremore is a rural community of about 4,100 people. 

Claremore is identified with the memory of Will Rogers; and the Memorial 

to him, is known the world over. Some of the residents are employed in 

the maintenance of the Will Rogers Memorial. Many other residents are 

engaged in the principal occupation .for this locale, of farming. The 

Oklahoma Military Academy located in the town is of such standard that 

1 Angie Debo and John M. Oskiaon, Editors, Oklaho•: .! Guids .]2 ~ 
Sooner State. 
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graduates are permitted to enter Ana.polis without examination. The heal

ing power of the artesian mineral waters draws visitors to Claremore. To 

the traveler who has come a distance, the Oklahoma bungalow and the red 

Oklahoma soil are typical. 'fhe results of' the state motto of Oklahoma, 

ULabor Conquers all things," may be said to be in evidence in the many 

progressive movements of' conservation and experimentation. Statistically 

speaking, the town has four school buildings, hires 24 high school teach

ers, 60 elementary school teachers; in. all 84 teachers for the 1,679 

students. 

The urban community of Chica,;o, Illinoie, 2 is identified in the 1950 

census as the second largest city in the United States; 25~ of the popu

lation is foreign born; about 7% of the population is negro. It is a 

busy center of' transportation, manufacturing and trade; of research, of 

civic interest and pleasure. Development is due in part to the great 

natural resources and strategic geographic location. Chicago has been 

described as vibrant, noisy, every inch alive, a city of action, a city 

of which it can be said "along no street in the world live so man.7 dif

ferent nationalities and races as along Halsted Street in its long course 

across the city."3 

The Chicago »oard of Education supervises schools providing for edu

cation from nursery age through college graduation; including day school 

for adults, and schools for the handicapped. The facilities of the cam

pus, of which the Parker High School is a part, offers to members of 

families in the vicinity every phase of education; nursery school and 

2 Harold L. Hitchens, Illinois: ! Descriptive ~ Blstorieal Guide. 

3 ~ •• p. 7, 
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elementary school with special classes for teaching the deaf', the hard of 

hearill€, and thoae in need of aight saving attention and education; 

aenior high school; junior college with~ and evening claases; and an 

accredited degree granting teacher•, college. The addreas of the campus, 

6800 South Stewart Avenue, has become famous. It has been aaid that there 

are more churches on Stewart Avenue in four blocks than on any street in 

the world. 

The canpu.s appears to be framed on four sides by- industcy, railroad 

tracks, apacious homes and tall apartment buildings. Available within a 

three blocks radius of the campus are year-round superviaed recreation 

facilities sponsored by the City of Chicago in a community house and 

park. The Young Men's Christian Association is four blocks away-. Trans

portation by street car, bus, elevated line or subway- and train is access

ible. 

There are 72 teachers on the faculty of the Parker High School for 

the 1,650 etudents. Deaf', hard of hearing, and sight saving students at

tend classes with the other students at Parker High School. In the three 

clothing cla1se1 and the two foode classes at the ninth grade level, a 

problem check list was given to 106 studen ta. Problem check lists were 

available tor the 61 girl, in Claremore !igh School enrolled in two 

clothing claaeea and one fooda claaa, at the ninth grade level. 

Inaamuch aa the specific purposes of thia atudy' relate to problems 

of ninth grade girla in the area of Home and Family Living, it wae found 

· that the device probably more adaptable than other, would be the Junior 

High School rorm of the Mooney Problem Check Liat. '!'he junior high 1chool 

form include, 210 item,, 30 in each of the following areaai Beal.th and 

Phyaical Development: School; Home and Family; Money, Work, the future; 



Boy and Girl Relations; Relations to People in General; Self-centered 

Concerns. 

In evaluating th9 validity of the check list, the following pointe 

are emphasized in the Manual: 4 

The check: lists are not built as teste. A eingle over-all in
dex of tbe validity of the check lists would be quite meaning
less. Obtained data must be considered in the light of (the 
baeic purpose of the check list for a given situation.) 

Validity by popularity is of dubious scientific merit, but it 
is eo met ine s relevant • The simple , s traigh t-f orward check-1 is t 
technique seems to fill a need in the area of personal evalua
tion. Conclusions drawn from studies at all levels indicate 
that a high percentage of the students felt the check list gave 
a fairly complete picture of their problems. 
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In evaluating the reliability of the check list, the Manual.5 empha-

sizes this information: 

The problems of reliability of an instrwnent like the Problem 
Check List are not quite the same as those of a test for which 
scores are obtained. The cheek list is designed to refiect the 
problems which a stud.ant senses and is willing to express at a 
given time. Since the problem world of any individual is a 
dynamic inter relation of changing situations and experiences, 
one would expect the number of items and the specific items 
checked to be somewhat different at each administration of the 
check list--if the instrument does what it has been designed to 
do. 

It can be concluded (on the basis of studies made) that, while 
the Problem Check Lists must be, and are, so designed as to re
flect changing situations and experiences in the individual 
case, they nevertheless exhibit sufficient stability to warrant 
general program planning on the basis of survey results. 

It was possible to administer the Mooney Problem Check List on the 

first~ of the second semester of school in Chicago. After being in

troduced as a member of faculty who was on sabbatical leave from Parker, 

4 Mooney, Qi. Ell•, p. 7 • 

5 ng .. p. 7. 
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the investigator felt she established good-will with each class, in turn., 

by the use of the following introduction of the cheek list: 

All of us have problems of one kind or another. Some are 
pleasant such as planning how to use our vacation time, or 
spending a gift of money, or deciding which dress to wear on a 
special date. Othere are not 10 pleasant. Problems present 
themselvea whenever we are faced with new situations with which 
we do not know how to deal. Some of our problems can be dealt 
with quickly and effectively without much effort. Others re
quire conaiderable thought, planning, and eff'ort before we can 
cope with them suecessf'ul.ly. 

Moat students have their share of problems, too. Coming to 
school and learning how to get along with teachers and pupils 
is a new and challenging experience. It requires a variety of' 
adjustments. Those of us who are concerned with the education 
of high school students believe that we can be most useful in 
helping students make adjustments when we know what high school 
students' problems are. 

The Mooney Problem Check List which we are asking you to cheek 
to-day was devised for this purpose. If you cheek it honestly 
and thoughtfully, we believe it will present a clear picture of 
any difficulties which you may be experiencing. 

We wish to assure you that the information on your individual 
check: list will be kept confidential. Therefore you are asked 
to not sign your name. When you are finished the chec~ lists 
will be analyzed to find out which problems are most common to 
high school students. In order to help us to help you, we ask 
your thoughtful and sincere cooperation. 

Please put your year and semester of school in the upper-right 
band corner: as 1 A. You will be allowed the entire period• 
which means you have thirty-five minutes until the passing bell 
rings. You will have plenty of time to finish without hurrying. 

The directions on the front of the check list were read to the class 

and time was allowed for questions to be answered. The investigator felt 

she had the rapport of each one of the five classes by the few remarks 

overheard or by such direct statements as, "My sister was in your class 

last year." "When are you coming back to teach?" "Do you remember me? 

I went to your aummer oo t tage with m:r sister last y-ear." 

In reporting the results of the Mooney Problem Cheek List at the 

junior high school, hi&b, school, and college levelsinvestigators have 



found that in practically every st~ fewer problems have been recognized 

in the area of Home and Family than in arcy- other area. In recognition of 

the present trend toward Family Life Education, the investigator tried to 

analyze all of the items on the check list to determine relationship to 

the area of Home and Famil7. In order to facilitate this analysis, the 

30 items in Section III in the area of Home and Family were analyzed for 

implications. It was found that problems in this area clustered about 

problems of competition, conflict, environment, and insecurity. On this 

basis, an additional. 30 problems were judged to be related to Home and 

1amily, as follows: from the areas of, Health and Physical Development, 

l; School, l; Money, Works 9 the Future, 7; Boy and Girl Relations, 9; 

Relations to People in General, 5; Self-centered Concerns, 7, 

In attempting to achieve the purposes set up in this study-, Home and 

Family Living will be identified separate from the area of Home and 

Family. Home and Family Living will include 30 problems in Section III 

of the Moone;r Problem Check List in the area of Home and Famil;r and an 

additional 30 problems judged by the investigator to be related to Rome 

and Family Living • 

The check lists administered by the investigator in Chicago and 

those received from Claremore, Oklahoma, were tabulated and analyzed as 

follows: 

1. Frequency and per cent of student recognition on all items. 

2. Comparison of per cent of student recognition of Claremore 
with Chicago on all items. 

3. Frequency and per cent of student recognition in area of 
Home and Family and Home and Family Li Ting. 

4. Comparison of per cent of student recognition in area of 
Home and Family with Home and Family Living. 
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The data collected in this study are reported in two sections. The 

first section relates to all seven problem areas of the Check List. The 

second relates to items concerned with home and family living. 

Analysis of Data. from All Seven Areas of the Check List 

The first step in the analysis of the data was to calculate the per 

cent of the 106 ninth-grade girls in the Chicago High School and the 61 

ninth-grade girls in the Claremore High School who underlined the 210 

items on the Mooney Problem Check List: Junior High School Form. The 

percentage of students underlining each item, along with the differences 

between the two school populations, are set forth in Table I. 

!able I reveals a remarkable similarity between the problems recog

nized by the two groups of students. In well over half of the items under

lined, the differences in the per cent of students underlining them were 

less than five. Many of the differences were negligible. Among the high 

ranking items, Wan ting to earn some of' my own money" and "Afraid to speak 

up in class" were underlined by an almost equal per cent of students in 

both schools. A high degree of' similarity can also be noted for the fol

lowing items underlined by 2~ or more of the students. 

:Seing nervous 
:Being stubborn 
Having to ask parents for money 
Trying to atop a bad habit 
No place to entertain frienda 
Not getting enough sleep 
Taking things too seriously 
lot allowed to have date, 
Embarrassed by talk about sex 



The high degree of similarity between the problems recognized by 

students in two widely different communities leads one to suspect that 

the problems of ninth grade girls may be pretty much the same wherever 

they m~ live. 

Other similarities can be noted from Table I in relation to other 

groups of items. 

Area 

M1f1 

SC 
s 

PG 
BPD 

s 
MU 

s 
SC 
PG 

HPD 
PG 
PG 

MU 
s 
s 

B1 
SC 
:BG 

MU 
PG 
s 

HPD 
80 
JG 

M1f1 
s 

TABLE I 

; COMP.A.RISON OJ' PBOBLIMS SCOGIIZID BT NINTH GBADlll GIRLS 
Il'l ffO DIFnRDT COMMUNITIES 

Percent of Students 
Underlin.i~ Items 

No. Item Chicago Claremore 

52 Wanting to earn some of my own 
money 46 .. 23 44.26 

34 Being afraid of making mistakes 40.81 57.38 
150 Afraid to speak up in claBS 40.81 39.34 
168 Losing my temp9 r 35.85 40.98 

73 Overweight 35.85 27 .87 
147 Trouble with oral reports 34.91 22.95 

53 Wanting to b'IJ1' more of m:r own things 33.02 16.39 
7 Afraid of' teste 33.02 26.23 

31 Being nervous 32.08 32.78 
96 Wanting a more pleasing personality 31.13 60.66 
39 Poor complexion or akin trouble 29.25 36.o6 
63 Feelings too easily hurt 29.25 37.70 

169 Being stub born 29.25 27 .87 
17 *Having to ask parents for money 28.:,0 27.87 
1n Afraid of failing in school work 27.36 21.31 
80 lot smart enough 27.36 19.67 

119 *Parents old-f'aehioned in their ideas 27.36 19.67 
67 Trying to stop a bad habit 26.42 26.23 

126 *Ko place to entertain friend• 26.42 26.23 
18 *Having no regular allowance 24.53 27.87 

134 *Miseing someone very much 24.53 27.87 
184 Not interested in certain subject• 23.56 21.31 

2 Don't get enough eleep 22.64 22.95 
32 Taking thinge too,aeriouely 22.64 22.95 
93 *lot allowed to have dates 22.64 24.59 

156 *Heeding a job during vacation, 22.64 19.67 
42 !rouble with arithmetic 21.70 11.48 

Diff'. 

1.97 
16.57 
1.47 
5.13 
7.98 

11.96 
16.63 
6.79 

.10 
29.53 
6.81 
8.45 
1.38 

.51 
6.05 
7.69 
6.75 

.19 

.19 
3.34 
3.34 
2.25 

.31 

.31 
1.95 
2.97 

10.22 
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T.ABLE I (CONTI!UED) 

Percent of Students 
Underlinin1 Items 

Area lo. Itea Chicago Claremore Di:f':f'. 

:BG 92 •so often not al.lowed to go out at 
night 21.70 26.23 4.53 

:BG 200 lmbarrassed by talk about sex 21. 70 22.95 1.25 
SC 206 •sometimes lying without meaning to 21.70 ll.~ 10.22 

MWF 88 Needing to :find a part-time job 20.75 18.03 2.72 
SC 33 Getting too excited 20.75 16.39 4.36 
HJ' 120 *Unable to diseu.ss certain problems 

at home 20.75 18.03 2.72 
HPD 143 Trouble with 11f1 eyes 20.75 32.78 12.03 

so 210 •11nding it hard to talk about mr 
troubles 20.75 18.03 2.72 

PG ~ Wishing people liked me better 19.81 36.06 16.25 
HPD Not good looking 19.81 42.62 22.81 
HPD 72 Often not hungry :form:, meals 19.81 29.50 9.69 
BPD 107 Catching a good ID8ll1' colds 19.81 19.03 .78 

s 113 So often feel restless in classes 19.81 29.50 9.69 
SC 137 Daydreaming 19.81 26.23 6.42 
SC 138 Forgetting things 19.Sl. 26.2~ 6.42 

llW1' 194 Wondering if I 8ll ever get married 19.81 31.1 11.33 
BG 196 Learning how to dance 19.81 40.98 21.17 

BPD 3 Have trouble with my teeth 18.87 31.13 12.26 
s 10 Not interested in books 18.87 16.39 2.48 

SC 105 Sometimes wishing I 8d never been born 18.87 19.67 .so 
BG 128 !rouble in keeping a converaation 

going 18.87 42.62 23.75 
H1 152 •1ot getting along with a brother or 

dater 18.87 16.39 2.48 
BG 163 Boy friend 18.87 27.87 9.00 
BG 197 :Keeping myself neat and looking nice 18.87 26.23 7.36 
PG 27 :Sashful 17.93 34.42 16.49 

BPD 38 Having poor poature 17.93 22.95 5.02 
s 44 Slow in reading 17.93 14.75 3.18 

RPD 74 Un.derwe 1gh t 17.93 22.95 5.02 
MWJ' 121 Choosing beat subjects to take next 

term 17.93 14.75 3 .18 
s 43 '!rouble with spelling or grammar 16.98 4.92 12.06 

MU 192 Not knowi!l8 what I really want 16.98 16.39 .59 
s 79 Worried about grades 16.04 21.31 ,.27 

MWF 122 Deciding what to take in high school 16.04 11.48 .56 
PG 132 Wanting to be more like o1her people 16.04 14. 75 1.29 
s 6 Getting low grades in school 15.09 13.11 1 .98 

MU 51 Too few nice clothes 15.09 21.31 6.22 
BG 91 •Nothing interesting to do in mr 

apare t11111 15.09 9.84 ~.25 
SC 102 Worrying 15.09 19.67 .58 
SC 140 Not taking some things aeriou1l7 

enough 15.09 14.75 .34 



38 

!ABLI I · ( OON!IIUED) 

Percent of Students 
Underlini!!I Items 

Area Ho. Item Chieyo Claremore Diff. 

HF 13 •worried about someone in the family 14-.15 9.84 4.31 
HPD 36 Too short for m7 age 14.15 18.03 3.8s 
!G 59 Dating 14.15 36 .o6 21.91 

BPD 106 Often have a sore throat 14.15 11.48 2.67 
Hr 155 *Wanting to live in a different 

neighborhood 14.15 6.56 7.59 
PG 166 Getting into arguments 14.15 13.11 1.04 
SC 171 Feeling ashamed of some thing 

I've done 14.15 19.67 5.52 
MU 195 Wondering what becomes of people 

when they die 14.15 9.84 4.31 
HI' 14 *Parents working too hard 13.21 13.11 .10 
PG 61 Being teased 13.21 19.67 6.46 
!G 95 Wanting to know more about boys 13.21 18 .03 4.82 

HPD 145 Getting tired eaail7 13.21 16.39 3.18 
s 148 '!'rouble with written reports 13.21 4.92 8.29 

BG 165 Deciding whether to go ateaq 13.21 18.03 4.82 
PG 170 *Hurting people's feelings 13.21 14.75 1.54 
PG 201 Being jealous 13.21 14.75 1.54 
PG 202 Disliking someone 13.21 13.11 .10 
PG 203 Being disliked by someone 13.21 14,75 1.54 
BG 22 "'Not allowed to run around with 

the kids I like 12.26 14. 75 1.49 
BG 25 *Too little chmce to do what I 

want to do 12.26 16.39 4.13 
SC 68 Sometine I not being as honest as 

I sho'llll.d be 12.26 11.48 • 78 
MU 86 Restless to get out of school and 

into a job 12.26 14. 75 2.49 
MU 89 *Having leBB money than my friends 

have 12.26 16.39 4.13 
s 115 Teacher• not practicing what th97 

·preach 12.26 11.48 • 78 
d1 123 Wanting advice on what to do after 

high school 12.26 16.39 4.13 
BG 161 lot knowing what to do on a date 12.26 · 29 .50 17.24 
SC 172 *Being punished for something I 

diem' t do 12.26 13.11 .85 
s 185 Kade to take subjects I don't like 12 .26 9.84 2.42 

HI' 187 *Talking back to my paren ta 12.26 19.67 7,41 
SC 207 *Can't forget some mistakes I've made 12.26 19.67 7 .41 

BPD 5 Hot getting outdoors enough 11.32 11.48 .16 
MWF 19 *1amily worried about mona7 11.32 16.39 5.07 

s 76 Bot spending enough time in stu41' 11.32 21.31 9.99 
s 78 Can't keep mt mind on my studies 11.32 24.59 13.27 

HI' 81 *lleing treated like a small child 
at home 11.32 9.84 1.48 
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TABLE I ( OONTINU!D) 

Percent of Students 
Underlinin1 Item 

Area No. Item Chicago Claremore Diff'. 

Mff 124 Wanting to know more about college 11.32 19.67 8.35 
SC 136 Being careless 11.32 13.11 1.79 
HJ' 186 *Clash of opinions between me and 

~ parents 11.32 8.20 3.12 
SC 208 •oan•t make up rq mind about things 11.32 19.67 8.39 

HPD l Often have headaches 10.38 24.59 14.21 
)(ff 16 Spending moner foolishly 10.38 19.67 9.29 

BG 23 *Too little chance to go to parties 10.38 21.31 10.9~ 
PG 26 Slow in making friends 10.3g 9.84 .5 

HPD 37 Too tall for '111T age 10.38 8.20 2.18 
s 45 Trouble with writing 10.38 6.56 3.82 

MU 55 *Too little spending money 10.38 21.31 10.93 
:BG 57 Boys don't seem to like me 10.38 22.95 12.57 
BG 60 ll'ot knowing how to make a date 10.38 9.84 .54 
HF 82 *Parente favoring a brother or aister 10.J8 9.84 .54 

MU g7 Not knowing how to look for a job 10.38 13.11 2.73 
SC 101 Not having aa much fun as other 

kids have 10.38 13.11 2.73 
SC 103 Having bad dreams 10.38 8.20 2.18 
BG 130 ll'o t sure about proper sex behavior 10.38 13.11 2.73 
s 149 Poor memory 10,38 14.75 4.37 

HF 15~ *Not telling parents everything 10.38 11L03 9.29 
BG 16 Deciding whether I'm in love 10.38 13.11 2.73 

HPD 176 Nose or sinua trouble 10.38 8.20 2.18 
PG 204 Keeping away from kida I don't like 10.38 11.48 1.10 
SC 209 *Afraid to try new things by m,-self 10.38 18.03 7,65 
Hi' 83 *Parents making too many deoiaiona 

for me 10.38 9 .84 1.10 
HPD 4 Not as heal thy as I should be 9.43 18.03 8.60 

s g Being a grade behind in school 9.43 1.64 7.79 
HJ' 50 *Parents not understanding me 9.43 9,84 .41 

MU 54 Not knowing how to bu:y things wisely 9.43 11)~8 2.05 
PG 62 Being talked about 9.}~3 ll.48 2.05 

BPD 109 Often have paina in my stomach 9.43 11.48 2.05 
HF 151 *Family quarrels 9.43 9,84 .41 

HPD 179 Too clumsy and awkward 9.43 9.84 .41 
s 181 Dull claaaes 9.43 9,84 .41 

HJ' 188 *Mother 9.43 4.92 4.51 
Hr 84 *Parenta expecting too much of me s.50 9.84 1.34 
HF 85 •wan ting things rq parent a won' t 

give me 8.5() 13.11 4.61 
PG 97 :Being made fun of 8.50 6.56 1.94 
SC 104 Lacking self-confidence 8.50 19.67 11.17 
s 114 Not getting along with a teacher 8.50 8.20 .30 

PG 131 Awkward in meeting people s.50 14.75 6.25 
PG 133 •Feeling nobo~ understanda me 8.50 13.11 4.61 
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TA!Llll I ( OONTnroED) 

Percent of Students 

Area lfo. Item 
Unclerlini!!I Item 
Chicae Claremore Diff. 

Bl' 154 •wan ting more freedom at home 8.50 13.11 4.61 
s 1S2 Too little freedom in classes s.50 4.92 4.58 

HF 189 •rather 8.5() 1',. 92 3.58 
PG 205 *No one to tell m:, troubles to 13.50 8.20 .30 
s 9 Don 9 t like to s tuc%f 7.55 19.67 12.12 

H1 15 *Never having an.7 tun with mother or 
clad 7.55 8.20 .65 

PG 28 Being left out of things 7.55 14.75 7.20 
SC ~5 Failing in so ~ things I try to do 7.55 22.95 15.1'-o 
HF 49 *Parents separated or divorced 7.55 9.84 2.29 
:BG 58 Going out with the opposite sex 7.55 32.78 25.23 
so 66 Getting into trouble 7.55 16.39 8.84 
PG 100 *People finding taul t with me 7.55 8.20 .65 
H:r 118 *Parente not tra.sting me 7.55 18.03 10.48 
BG 127 Ill at ease at aocial affaira 7.55 4.92 2.63 

llWJ' 160 Wondering if I've chosen the right 
TOcation 7.55 1.64 5.91 

SC 174 Thinking about heaven and hell 7.55 11.48 3.93 
SC 175 Afraid God i1 going to punish me 7.55 4.92 2.63 
H1 190 *Wanting to run aw~ from home 7.55 4.92 2.63 
BG 198 Thinking too much about the opposite 

sex 7.55 18.03 10.48 
PG 29 lever chosen as a leader 6.60 16.39 9.79 
H1 4S *Mother or father not living 6.60 6.56 .04 
PG 64 Too easily led by other people 6.60 26.23 9.63 

HPJ) 71 Not eatinc the right food 6.60 16.39 9.76 
BPD 110 Afraid I might need an operation 6.60 3.28 3.32 

s 111 Don't like school 6.60 s.20 1.60 
MWl' 125 Wu.ting to lmow more about trades 6.60 1.64 4.96 

PG 135 Feeling nobo~ likes me 6.60 14.~ 8.1, 
li(Q' 158 Needing to decide on an occupation 6.60 9. 3.2 
Mff 159 Heeding to lmow more about occupationa 6.60 1.64 4.96 

PG- 167 Getting into fights 6.60 1.64 4.96 
80 173 •swearing, clir'b7 stories 6.6o 3.28 3.32 
so 69 Givi:nc in to Mmptations 5.66 21.31 15.65 

BPD 75 Missing too much school beca-use 
of illneaa 5.66 3.28 2.38 

HI' 116 *Being criticized b7 m7 parents 5.66 1.20 2.54 
HI' ll7 *Parents not liking m7 friends 5.66 8.20 2.54 

HPD 144 Smoking 5.66 3.28 2.38 
BG 162 Girl Jriencl 5.66 3.28 2.38 
s 183 Not enough discussion in clasa 5.66 6.56 .90 

Jff.F 20 *Having no car in the family 4.72 4.92 .20 
mr 46 *Sickness at home 4.72 6.56 1.84 
BG 56 'Girls don't seem to like me 4.72 6.56 1.84 
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TilL!l I ( CONTIN'OED) 

Percent of Stud.e~te 

Area N'o. Item 
Underl~ni!:!5 Item 
Chicago Claremore Diff. 

PG ;~ Picking the wrong kind of friends 4.72 11.48 6.76 
:BG Wan ting to kn.ow more about girls 4.72 6.56 1.84 
PG 99 :Being treated lilte an outsider 4.72 8.20 3.48 

HPD lOS Of ten get lick 4.72 8.20 3.48 
:BG 129 Not sure of my social etiquette 4.72 3.28 1.44 
s 146 Textbooka hard to understand 4.72 6.56 1.84 

BPD 178 Not being as strong as some other kida 4. 72 4.92 .• 20 
BG 199 Wanting more information about 

aex matters 4.72 8.20 3.48 
H1 11 *l3eiIJg an only child 3.77 6.56 2.79 
HJ' 12 *Hot living with my parent, 3.77 6.56 2.79 
:BG 24 *Not enough time for pl~ and fun 3.77 8.20 4.43 

MU 157 NeediIJg to kn.ow my vocational. abil-
itiea 3.77 1.64 2.13 

SC 70 Lacking self-control 2.s3 13.11 10.28 
MU 90 Having to work too hard for the 

money I get 2.83 .oo 2.83 
PG 98 :Being picked on 2.83 4.92 2.09 
so 139 Being laqr 2.s3 3.28 .45 

HPD 141 Can't hear well 2.83 l.64 1.19 
BPD 142 Can't talk plainly 2.s3 l.64 1.19 
BPD 177 Trouble with Jll1' feet 2.83 8.20 5.37 
Mil' 191 Afraid of the :f'utUl'e 2.83 ll.48 8 .65 
MU 193 Concerned about military" service 2.s3 6.56 3.73 

s 77 *Too much school work to do at home 1.89 21.31 19.42 
s 112 School is too strict 1.89 9.84 7.95 

:BG 21 *lrot al.lowed to use the family car .94 4.92 3.98 
Bl' 47 *Death in. the famil7 .94 3.28 2.34 

BPD 180 :Bothered by a p~sical handicap .94 4.92 3.98 

* Problem, in the area of Home and Family and 30 ad.di tional problems 
selected on .the basia of relation to Home and Family. 

When the items underlined by ten per cent or more of ta, students 

were studied, 24 were found to have been underlined by almost the aame 

percentage of students in the two communities. These are listed below: 

Ca tehing too many colda 
Some tines wishing I 0d never been bom 
Not kn.owing what I really want 
Wanting to be more like other people 
Getting low grades in school 



Not talcing aome things seriously enough 
Getting into arguments 
Parente working too hard 
Hurting people' a :feelinga 
Being jealoua 
Dielildng aaneone 
:Being disliked by aomeone 
Not allowed to run around with the kids I lilm 
Sometime, not being aa honeat a, I ehould be 
Teacher, not practicing what they preach 
Being punished for aomething I didn't do 
Not getting outdoor, eno"Ugh 
Being treated like a amal. l child at home 
:Being careless 
Slow in ma.kin& friends 
Not knowing how to make a date 
Parente favoring a brother or sister 
Keeping awa,- from lei de I don't lib 
Paren ta making too ~ decieiona for me 
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The eimilari ty of the items underlined by the two groups of stllll.ents 

waa also observed when they were compared by areas. !heee comparisons 

are reported in Table II in which a comparison has been made of all seven 

areas indicating the frequency in each area of items underlined by these 

same ninth grade girls. The table also ehowa the per cent and mean in 

each one of the seven areas for the two schools. It ia organ.ized by fre

quency in areas as recognized by Chicago students. The resulta for 

Claremore students may be aeen by comparing the :findinga shown in thia 

table. It will be observed that the means are practically the aame. 

The rank order by areas for Claremore is as followe: :Boy and Girl 

Relations, Relation to People in General, Self-centered Concerna, Health 

and Phyaieal Development, School; Money, Work and hture; and Home and 

Family. 



TJ.'BLB II 

COMPARISON OF ALL SEVD ADAS (210 iteme) SHOWING WUIIBER, PERODT AND JOWi' 
OF I!IIIS tnml!LIDD :BY 9th GlWDl GIRLS Ilf llCB .A.Ell 

., f! ,.. 
0 0 0 0 0 :, a :f li!I :, G) f! c.> ,.. . () () 

.,.,t aS .,.,t "'' ort 

.Q ,-f .s:: ,-f .s:: 
0 0 c:> 0 0 

., ,.. 
0 a 
f 
aS 

,-f 
0 

.Alll , Number Percent _ J D~ffe~nce Kean 

SCHOOL 486 276 16.69 13.50 3.19 4.58 4.52 

S:ILJI-C:lliTDID CONCERNS 461 332 15.79 16.24 .45 4.35 5.44 

MODI , WOU:, ABD .rOTO.HI 435 273 14.93 13.35 1.58 4.10 4.48 

llLJ.TIONS 'ID PllDPLB IH Gl!DRAL 426 337 14.62 16.48 1.85 4.02 5.53 

BIAL'flI ilD PHISICAt DEVJl,OPMD'.r 401 293 13.77 14.43 .56 3.79 4.83 

BOY A1fD GIB[, DL.A.TIOBS 387 340 13.29 16.63 3.34 3.65 5.57 

BOD ilD l'AMILt 316 193 10.85 9.44 1.41 2.98 3.16 

!otal (all areas) 2912 2044 99.91 :100.07 

Kean (all areas) 27 .47 33.53 

Difference 

.o6 

1.09 

.J8 

1.51 

1.04 

1.92 

.18 

6.18 

0.88 

Total based on total number of items underlined in all seven areas by lo6 9th grade girls in Chicago 

Total baaed on total number of items underlined in all seven areas by 61 9th grade girls in Claremore 
.f:" 

"' 
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In analyzing the data a study was also made of the differences be

tween the items underlined by the Chicago and Claremore students. Those 

which were found to be statistically significant are reported in Table 

III. The formula used in these calculations is the one suggested by 

Mcliema.r •1 It 1a reported below 

t= 
Differences between percentages 

c(D 

The problem of greatest statistical. significance is •Too mu.eh school 

work to do at home.• Thia difference baa a •t• score of 4.49 which is 

statistically significant at the one-tenth per cent level of confidence. 

Other interesting differences while not statistically significant, 

appeared. Approximately twice aa many Chicago studenta were concerned 

about "Sometime, lying without meaning to11 and "Wanting to live in a dif

ferent neighborhood" than were the Claremore students, and half again as 

maey thought their "Parente old fashioned in their ideas.• On the other 

hand approximately twice as many Claremore students were concerned about: 

•Too little chance to go to parties, •Too little spending money," "Afraid 

to bU1' new things,• and •Paren ta not tru.ating me •11 

!he mean number of items marked on the entire check list 1a 27 for 

Chicago girls and 33 items for the girls in Claremore. !hie is seen in 

Table II. It seema likely that the items for which significant differ

ences were found, and which are reported in Table III, account for the 

difference in the mean number of items underlined by the studenta in the 

two comm'Ulll.ities. 

1Q.uinn Mcll'emar, Ps7chological Statiatice, p. 76. 



Area Iro. 

8 
PG 

:SG 
BG 

HPD 
BG 
BG 

PG 
Ill]' 

PG 
SC 
BG 
HI' 

'fA'BL:I I II 

COIIPARISOir OF ITDS OF STATISTICAt S IGWIJ'ICANCE AT THRD LffELS OF COffIDDCE 
TilD J'ROM .ALL SIVD illAS 

Percent of Students 

Item 
Underlining Items LeTels 

Chi~o Claremore Difference t score Confidence 

a conversation ~o1 

on a date 

• Items in the area of Home and Family and 30 additional items selected on the basis of relation to 
Home and Family LiTing. 

+=" 
\.11 
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.&.nal.7sis and Comparison of Data 

in the Area of 

Home and J'amil7 L iTing 
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It will be recalled that the items selected for study in. this inTes

tigation included the 30 items in. Section II I, "Home and Family," of the 

Ji(oone7 Problem Check: List: Junior High School 1orm, and 30 items appear

ing in. other section.a of the Check: List and judged by the writer to be 

closely related to "Home and Famil7 ." Step two of the data analysis was 

to tabulate the frequency and per cent of students in Chicago and. Clare

more underlining each item. These data are reported in !ables IV and V. 

In Table VI, the items underlined by the Claremore students are compared 

with those underlined by the Chicago students. 

In studying these tables it will be noted that no one of the _60 

problems in Home and Family Living troubles more than 2~ of the stu

dents, an.d that some problems are of concern to as few as l~. Thia was 

true of' both achool populations studied. 

Of' the items underlined b7 2o.' or more of' the students (see Table 

VI) S were common to both groups. These were 

Having to aal!C pann. ts for money 
Parente old-fashioned in. their ideas 
lo place to entertain friends 
Having no regular allowance 
Kissing someone T81'7 much 
Kot allowed to have dates 
Needing a job during Te.cations 
So often not allowed to go out nights 

In addition, two itema were underlined by 20.75~ and 18.03~ of the 

two groups, respectively. These were 

Uu.ble to diacuaa certain problem, at home 
1indin& it hard to talk about my trouble• 



M8Jl1' other similarities between the two groups can be noted from 

Table VI":' 

J'INDINGS RllLATED !O xonr 
In analyzing the problems recognized moat frequ.entl7 of the 60 items 

relating to Home and Family Living, it was found that six of them were 

related to money. The problem of greatest concern on the entire check 

list in the urban atu~ had to do with money. It was found that 12 prob

lems related to money on the entire check list; six (those indicated b7 •) 

in Home and J'amily Living (60 items) and six outside of this area (150 

items). These problems and the numbers of students checking them in each 

school group are summarized below: 

Chie~o Claremore 
~ ~ 

Item Checking Checki¥ -
Wanting to earn some money of my own 46.23 44.26 

Wanting to buy more of my things 33.02 16.39 

•Having to ask: parents for money- 2s.30 27 .87 

*Having no regular allowance 24.53 27.87 

*Heeding a job during vacations 22.64 19.67 

Needing to find a part-time job 20.75 18.03 

*Having leaa money than Dl3' f rienda have 12.26 16.39 

*J'aaily worried about money 11.32 16.39 

Spending money fooliahl7 10.38 19.67 

*!oo 11 ttle spending money 10.38 21.31 

Hot lmowing how to b~ things wisely 9.43 11.48 

Having to work too hard for the money I get 2.83 0.00 



It would aeem that problem, relating to money are important in the 

livee of young people, and that conflict with parents over auch problems 

may be common. Other items in regard to which conflict with parents ma1' 

occur frequently are those summarised below. 

J'INDIN'GS RlliATED TO com., IOTS WITH PilDTS 

Item -
. Parents old fashioned in their ideaa 

No place to entertain friends 

Not allowed to have dates 

So often not allowed to go out nights 

Not allowed to run around w1 th the kids I like 

Too little chance to do what I want to do 

Too little chance to go to parties 

Parents expecting too much of me 

Wanting things my parents won• t give me 

Wan ting more freedom at home 

FINDINGS m.AHD 'l'O LACK OF unm'l'AIDm 
Bll'l'IID P.A.mll.ftS All) YOUD PlllOPll 

Chicago Claremore 

•• · ~ 

Ohecs11:iB,S OheckiDC 

27.36 19.67 

26.42 26.23 

22.64 24.59 

21.70 26.23 

12.26 14.75 

12.26 16.39 

10.3s 21.31 

8.50 9 .134 

11.50 13.11 

8.50 13.11 

Items underlined which seem to indicate that there is a certain amount 

of lack of underatanding and of lack of rapport between young people and 

their paren ta are these: 

Item -
Unable to discuss certain problems at home 

Finding it hard to talk about my problem a 

Chicago 
~ 

Checking 

20.75 

20.75 

Claremore 
~ 

OheckiDC 

18.03 

18.03 



Chicago Claremore ,, - ~ 

Item Checking Checking -
Talking back to my parents 12.26 19.67 

Being treated like a small child at home 11.32 9.84 

Clash of opinions between me and my 18.r&nte 11.32 8.20 

Parente favoring a brother or sister 10.38 9.84 

Parents making too many decisions for me 10.38 11.48 

Not telling parents everything 10.38 19.67 

Parents not understanding me 9.43 9.84 

Family quarrels 9.43 9.84 

Mother 9.43 4.92 

Feeling nobody understands me 8.50 13.11 

Father 8.50 4.92 

No one to tell my troubles to 8.50 !L20 

Never having aey fun with mother or dad 7.55 8.20 

Parents not trusting me 7.55 18.03 

Wanti_ng to run away from home 7.55 4.92 

Being criticized by my parents 5.66 8.20 

Parents not liking T!I'J' friends 5.66 8.20 

Not allowed to use the family car .94 4.92 



TABLlll IV 

PR0l3L1IIMS IN HOM! AND FAMILY LIVING RECOGNIZID :SY 
106 N'IHTH GlWDI GIRLS m FOODS AID CLOTHING 

OLJ.SSlllS IN P.AmCER HIGH SCHOOL, 
CHICAGO, ILLINOIS 
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Area No. Item Stated a, 

Students 
Underlini~ Iteae 
lumber ercent 

MWF 
HF 
JG 

MU 
PG 
:SG 

)fflF 

:SG 
SC 
BJ' 
SC 
HJ' 
JG 
HJ' 
Br 
HF 
PG 
BG 
BG 

MU 
so 
H1 
SC 

MIF 
HJ' 
HJ' 
so 
:SG 

MU 
BJ' 
HJ' 
Br 
SC 

17 •Having to a1k parent• for money 30 
119 Parente old fashioned in their ideae 29 
126 •10 place to entertain triende 28 

18 *Having no regular allowance 26 
134 *Miesing 1omeone very much 26 

93 *Not allowed to have datea 24 
156 *Needing a job during vacatione 2l'4. 

92 •so often not allowed to go out at night 23 
2o6 •sometimea lying without meaning to 23 
120 Unable to dieouaa certain problems at home 22 
210 *Finding it hard to talk about my trouble, 22 
152 Not getting along with a brother or eieter 20 

91 *Nothing intereeting to do in my apare time 16 
13 Worried about eomeone in the family 15 

155 Wan.ting to live in a different neighborhood 15 
14 Parente working too hard 14 

170 •Hurting people's feelings 14 
22 *Not allowed to run around with the kide I like 13 
25 *Too little chance to do what I want to do 13 
89 *Having leae mon97 than my friends have 13 

172 *Being puni1hed for somethi!18 I didn't do 13 
187 Talk:1118 back to my paren ti 13 
207 •Can't forget 1ome mistakes I've made 13 
19 *1amily worried about money 12 
81 !eing treated like a emall child at home 12 

186 Claah of opinions between ma and ~ parents 12 
208 •can• t make up mind about things 12 

23 •Too little chance to go to partiaa 11 
55 *!oo little epending money 11 
82 Parente tavori!18 a brother or sister 11 
83 Parente mak:1118 too m&n1" deciaiona for me 11 

153 Bot telling parents everything 11 
209 *Uraid to tey new things by myself 11 

28.JO 
27.36 
26.42 
24.53 
24.53 
22.64 
22.64 
21.70 
21.70 
20.75 
20.75 
18.87 
15.09 
14.15 
14.15 
13.21 
13.21 
12.26 
12.26 
12.26 
12.26 
12.26 
12.26 
11.32 
11.32 
11.32 
11.32 
10.3s 
10.3s 
10.3s 
10.38 
10.31 
10.3s 
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TA'BLE IV ( OOITIIUID) 

Students 

Area Ho. Item Stated a1 
Underlini~ Items 
Wumber Percent 

HF 50 Parents not understanding me 10 9.43 
HF 151 Family quarrels 10 9.43 
HF 188 Mother 10 9.43 
BF 84 Parents expecting too much of me 9 ll.50 
HI' 85 Wanting thing1 my pa.rents won't give me 9 8 .50 
PG 133 *Feeling nobody understands me 9 fL50 
HF 154 Wanting more freedom at home 9 8.50 
HF 189 J'ather 9 fL50 
PG 205 *Ho one to tell 1111 troubles to 9 EL50 
HF 15 Bever having any- fun w1 th mother or dad g 7.55 
HF 49 Parents separated or divorced g 7.55 

BPD 100 •People finding fault with me 8 7.55 
BF 118 Parents not trusting me g 7.55 
HF 190 Wanting to run aw~ from home g 7.55 
HF l48 Mother or father not living 1 6.60 
PG 135 •:reeling nobo<11" likes me 7 6.60 
so 173 •swearing, dirty stories 7 6.60 
BF 116 Being criticized by my parents 6 5.66 
HJ' 117 Parente not liking ay friend, 6 5.66 

MU 20 *Having no car in the family 5 4.72 
Bl' 46 Sickne11 at home 5 4.72 
Bi 11 :Being an only child 4 3.77 
HJ' 12 Not living with my parents 4 3.77 
BG 24 *lot enough time for pl~ and fun 4 3,77 
s 71 *Too much school work to do at home 2 1.89 

BG 21 *lot allowed to use the family car 1 .94 
HI' 47 Death in the family 1 .94 

• All items marked with an asterisk are the 30 additional items selected 
on the basis of relation to Home and Family. 

All items not marked are those appearing in Section III "Home and 
Famil," on the Mooney- p.roblem Check List. 



TABLE V 

PROl3LEMS IN ROME AND J'AMILY LIVING RECOGNIZED :SY 
61 NINTH GRA.D!l GIRLS IN FOODS AND CLOTHING 

CLASSES IN CLABIMORBl HIGH SCHOOL , 
CLARIMORE, OKLAHOMA 
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Area No. Item Stated as 

Students 
Underlining Items 
Number Percent 

MWF 17 *Having to ask parents for money 17 
MWF 18 *Having no regular allowance 17 

PG 134 *Missing someone very much 17 
BG 92 *So often not allowed to go out at night 16 
BG 126 *No place to entertain friends 16 
BG 93 *Not allowed to have dates 15 
BG 23 *Too little chance to go to parties 13 

lfflF 55 *Too little spending money 13 
S 77 *Too much school work to do at home 13 

HF 119 Parents old-fashioned in their ideas 12 
BF 153 Not telling parents everything 12 

MWF 156 *Needing a job during vacations 12 
BF 187 Talking back to my parents 12 
SC 207 *Can1 t forget some mistakes I 0ve made 12 
SC 20S *Can't make up my mind about things 12 
HJ' llS Parents not trusting me 11 
HF 120 Unable to discuss certain problems at home 11 
SC 209 *Afraid to try new things by myself 11 
SC 210 *Finding 1 t hard to talk about my troubles 11 

MWJ' 19 *Family worried about money 10 
:BG 25 *Too little chance to do what I want to do 10 

MWF 89 *Having le as money than my friends have 10 
BF 152 Not getting along with a brother or sister 10 
:BG 22 *Not allowed to run aroi.m.d with the kids I like 9 
PG 135 •reeling nobo~ likes me 9 
PG 170 *Hurting people's feelings 9 
BF 14 Parents working too hard 8 
HF S5 Wanting things my parents won't give me S 
PG 133 *Feeling noboctr understands me S 
BF 154 Wanting mere freedom at home S 
SO 172 *Being punished for s001ething I didn't do S 
BF 83 Parents making too ma~ decisions for me 7 
SO 206 *Sometimea lying without meaning to 7 

27.s7 
27,87 
27.87 
26.23 
26.23 
24.59 
21.31 
21.31 
21.31 
19.67 
19.67 
19.67 
19.67 
19.67 
19.67 
18.03 
1EL03 
18.03 
18.03 
16.39 
16.39 
16.39 
16.39 
14.75 
14.75 
14.75 
13.11 
13.11 
13.11 
13.11 
13.11 
11.48 
11.48 
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T.Al3LE V (CONTINUED) 

S_tudents 

Area lo. Item Stated aa 
Underlini~ Items 
Number Percent 

BF 13 Worried about someone in the family 6 9.84 
HJ' 49 Parents separated or divorced 6 9.84 
HF 50 Parents not understanding me 6 9.84 
HF 81 :Being treated like a small child at home 6 9.84 
HF 82 Parents favoring a brother or sister 6 9.84 
HF 84 Parents expecting too much of me 6 9.84 
:BG 91 ~othing interesting to do in my spare time 6 9.84 
BF 151 Family quarrels 6 9.84 
HF 15 Never having any fun with mother or dad 5 s.20 
:BG 24 *Not enough time for play and fun 5 s.20 

BPD 100 *People finding fault with me 5 8.20 
HF 116 Being criticized by my parents 5 8.20 
HF 117 Parents not liking my friends 5 8.20 
HF 186 Clash of opinions between me and my parents 5 8.20 
PG 205 *No one to tell my troubles to 5 8.20 
HF 11 Being an only child 4 6.56 
HF 12 Not living with my parents 4 6.56 
BF 46 Sickness at home 4 6.56 
H1 48 Mother or father not living 4 6.56 
HF 155 Wanting to live in a different neighborhood 4 6.56 

MU 20 •Having no car in the family 3 4.92 
:BG 21 *Not allowed to use the family car 3 4.92 
HF 188 Mother 3 4.92 
BF 189 Father 3 4.92 
HI' 190 Wan ting to run aw~ from home 3 4.92 
HF 47 Death in the family 2 3.28 
so 173 •swearing, dirty stories 2 3.28 

• All items marked with an asterisk are the 30 additional items selected 
on the basis of relation to Home and Family. 

All items not marked are those a:P.Pearing in Section III "Home and 
Family" on the Mooney Problem Check List. 



TABLE VI 

COMPARISON OF PROM.EMS IN HOME AND FAMILY LIVING 
:BECOGNIZED BY NINTH GRADJI GIRLS Ilf TWO DIFFERZNT COMMUNITIES 

Percent of Students 
Underlining Items 

Difference 
Area Ho. Item Stated as Chi30 Claremore between 

MU 17 *Having to ask parents for money 28.30 27.87 .51 
HF 119 Parents old fashioned in their ideas 27.36 19.67 - 6.75 
BG 126 *Ho place to entertain friends 26.42 26.23 - .19 

MU 18 *Having no regular allowance 24.53 27.87 3.34 
PG 134 *Missing someone very much 24.53 27.87 3.34 
BG 93 *Not allowed to have dates 22.64 24.59 1.95 

MU 156 *Needing a job during vacations 22.64 19.67 - 2.97 
BG 92 •so often not allowed to go out at night 21.70 26.23 4.53 
SC 206 •sometimes lying without meaning to 21.70 ll.4S -10.22 
Bl 120 Unable to diacuse certain problems at home 20.75 18.03 - 2.72 
SC 21.0 *Finding it ha.rd to talk about my troubles 20. 75 18.03 - 2.72 
HF 152 Bot getting along with a brother or sister 18.87 16.39 - 2.48 
BG 91 *Nothing interesting to do in my spare time 15.09 9 .84 - 5.25 
HJ' 13 Worried about someone in the family 14.15 9.84 - 4.31 
HF 155 Wanting to live in a different neighborhood 14.15 6.56 - 7,59 
HF 14 Parents working too hard 13.21 13.11 - .10 
PG 170 *Hurting people's feelings 13.21 14.75 1.54 
BG 22 *Not allowed to run around with the kids I like 12.26 14.75 1.49 
BG 25 *Too 11 t tle chance to do what I want to do 12.26 16.39 4.13 

MU 89 *Having less money than my friends have 12.26 16.39 4.13 
SC 172 *Being punished for something I dim. 1 t do 12.26 13.11 .85 
HJ' 187 Talking back to parents 12.26 19.67 7 .41 
so 207 •can•t forget soJDB mistakes I've made 12.26 19.67 7.41 

MD 19 *Family worried about money 11.32 16.39 5.07 
BF 81 Being treated like a small child at home 11.32 9.84 - 1.48 
HF 186 Clash of opinions between me and my parents 11.32 8.20 - 3 .12 
SC 208 *Can't make up my mind about things 11.32 19.67 !L39 
BG 23 *Too little chance to go to parties 10.38 21.31 10.93 

\J1 
+:" 



TABLE VI (CONTINUED) 

Percent of Students 
Underlining Items 

Difference 
Area Bo. Item Stated as OhiC!i,O Claremore between 

MU 55 *Too little spending money 10.38 21.31 10.93 
HJ 82 Parents favoring a brother or sister 10.38 9,84 - .54 
HJ 83 Parents making too ~ decisions for me 10.38 11.48 1.10 
HF 153 Bot telling parents everything 10.38 19.67 9.29 
SC 209 •Afraid to try new things by myself 10.38 18.03 7,65 
HF 50 · Parents not understanding me 9.43 9.84 .41 
HF 151 :ramily quarrels 9.43 9.S4 .41 
HF 188 Mother 9.43 4.92 - 4.51 
HF 84 Parents expecting too much of me 8.50 9.84 1.34 
HJ g5 Wanting things my parents won't give me s.50 13.11 4.61 
PG 133 •Feeling nobody underetands·me s.50 13.11 4.61 
HF 154 Wanting more freedom at home 8.50 13.11 4.61 
HF 189 Father 8.50 4.92 - 3.58 
PG 20'_5 •vo one to tell my troubles to 8.50 8.20 - .30 
HJ 15 Never having any fun wi 1h mother or dad 7.55 8.20 .65 
HF 49 Parents separated or divorced 7.55 9.84 2.29 

HPD 100 *People finding fault wi 1h me 7.55 8.20 .65 
HF 118 Parents not trueing me 7.55 18.03 10.48 
HF 190 Wan ting to run awq from home 7.55 4.92 - 2.63 
HF 48 Mother or father not living 6.60 6.56 - .o4 
PG 135 •reeling nobody likes me 6.60 14.75 8.15 
SC 173 *Swearing, dirt,. stories 6.60 3.28 - 3.32 
HF 116 Being criticized by my parents 5.66 8.20 2.54 
HF 117 Parente not liking my friends 5.66 8.20 2.54 

Mil' 20 *Having no car in the family 4.72 14-. 92 .20 
HF 46 Sickness at home 4.72 6.56 1.84 
HF 11 Being en only child 3.77 6.56 2.79 
HF 12 Not living w1 th my parents 3.11 6.56 2.79 
BG 24 *Not enough time for play and fun 3.11 8.20 4.43 

\JI 
\JI 



TilLE VI (OONTINUID) 

Percent of Students 
Underlini~ Items 

Difference 
Area lfo. Item Stated as Ohi~o Claremore between 

s 
BG 
HF 

77 •roo much school work to do at home 
21 •Hot allowed to use the family car 
47 Death in the family 

1.89 
.94 
.94 

21.31 
4.92 
3.28 

• All items marked with an asterisk are the 30 additicnal items selected on the basis of relation to 
Home and J'aaily- . 

Ail items -not marked are those appearing in Section III "Home and FamilT' on the Mooney Problem 
Check List. 

19.42 
3.98 
2.34 

\.11 
(T\ 



From ~able II, which is a comparison of problems by areas, one finds 

that the area of least concern to students in two very ditterent conmunities 

is the area ot Home and Family. The mean number marked in this area is 

3.05 tor both groups together. This is in accord with the findings ot a 

number ot research studies cited previously in this study. For emphasis 

at this point, it will be repeated that in cowan's study in 1941 he re

ported that in the area ot Home and Family a mean number of two items tor 

603 high school boys and girls in Stephens-tee High School, Asheville, B.C. 

In appreciation ot the trend tor specific education tor Family Lite, 

a comparison was made of the responses reported in this study to the 30 

items in the area of Home and Family on the Check List with the 60 items 

identified for this study as Home and FamilJ Living. Table VII shows a 

very interesting comparison. 
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TABLE VII 

INCREASE IN PERCENT OF ITEMS UNDERLINED :BY 10 PERCENT 0~ MORE OF THE STUD:ZNTS IN 
THE .ABEA OF HOME AND FAMILY LIVING WHEN 30 ADDITIONAL ITEMS ARE 

ADDED -TO THE ORIGIN.AL .AREA OF HOME AND JIIAMILY 

Humber of Specific Items Underlined by 
1~ or More of the Students 

Of Total Of 30 Items in Of '60 Items in 
210 Items Home and Family Home & Fam. Liv. Difference Humber 

VUllber Percent f'Qlllbe~ _ .P.er.ce:Q.t liunfber . ·.Per.Ce:Q.t lv.mber Percent Community Students 

126 100. 12 9.52 33 26.27 21 16.75 Chicago 1o6 

136 100 10 7.35 33 24.26 23 16.91 Claremore 61 

\.11 
~ 
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When the 30 additional items are included, it is evident that the 

number of problems underlined by 10 per cent or more of the students in

creased from 12 to 21 for the Chicago students and from 10 to 23 for the 

students in Claremore. In other words, although adding the 30 selected 

items to the area of 11 Home end Family" doubled the total items; it 

trebled the number of specific items (in this new area of 60 items now 

cal.led Home and Family Living) underlined by 10 per cent or more of the 

students. The implication ma,. be that these additional 30 items are of 

greater pertinence than the original 30. 

Another kind of comparison is made in Table VIII. 



mtl VIII 

IliOBBSI II' IUKBIBS OJ' ITDS UIDELINllD l3Y STUDIN'I.'S II' THI ARIA 07 
ll>ld ilD J'.AMILI L IVI1'G 'IHM 30 ADJ>I!IOIW, I'BIIS All 

.ADDID TO Tim: ORIGIN.AL Am r8 HOME AND JAIIILY 
- (CHICJGO .AND Ct,&JUUOR!( CODIIOD) 

Kean 
Differences 

lfumbera. of I tema Underlined b7 All of the S tuden ta • a • El 
41) 

-e 

ol !rotal 
210 Items 

B'Ullber !!!"!! 

2912 27.47 

2044 33.50 

4956 29.67 

Of 30 Items in 
Home and 7am.lz 

1'Ulllber Pereen t !!!! 

316 10.85 2.98 

193 9.44 3.16 

509 10.27 3.05 

Of 66 Items in Home 
and J'am.ly LiTiy 

l'lllll)er _ ferCQnt leez,,. 

C> 
.p • 
H 'O i!I 

.Ii! 
+> 
~ ~ 

.p • 
Hod Iii! 

.1 I! 
+> 
~ ~ 

• • • liil 
41) 41) 
.p .p 
HH 

~~ - Community 

746 25.31 7.04 24.49 20.43 4.()6 Chicago 

497 24.30 8.15 30.34 25.35 4.99 Claremore 

1213 24.47 7.26 26.62 22.41 4.21 Joth 

:lumber 
Stutenta 

1o6 

61 

167 

(1\ 
0 



In this table it can be seen that the total number of items under

lined in the area of Home and Family Living more than doubled the total 

number underlined in the area of Home and Family. 
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CHAPHR V 

SUMMARY OF FINDINGS AND CONCLUSIONS 

Seven generalized findings seem to be warranted by the data. 

l. A high degree of similarity was noted between the items 

underlined by the students enrolled in an urban high school 

and those enrolled in a rural high school. 

2. Two of the items for which a statistically aignificant dif

ference was !CA:1.nd between the two groups of students were 

included in the area Home .and Famil7 Living. These were 

"Too mu.ch school work to do at home" and "Parents not 

trusting me." 

3. The 11 additional items which were found to be statisti- 

call7 significant were not in the area of Home and Family 

Living. 

4. Problems relating to money appear to be colll?lon in the lives 

of young people .in two entirely different communities. 

They vary in seriousness of concern from little or no con

cern to concern expressed by almost half of the students 

for the item "Wanting to earn some money of my own.• 

5. Ten items underlined by approximately 10 per cent of the 

students or more relate to conflicts with parents over 

rather specialized itema. 

6. Twenty items, about half which were underlined by 10 per 
,_ ·• ~J/, )JJ\J,J!j '" ~·, 

cent or more of the students, .indicated a lack o'f under-

standing and lack of rapport between students and their 



paren ta. The two items und.erline d most frequently by both 

groups of students were underlined by about 21 per cent of 

them. These were "Unable to diacuaa certain problems at 

home" and "Finding it hard to talk about rq problems.• 

7. When 30 additional items were selected from the areas of 

the Check List other thm Home and Family and combined with 

the latter, it was found that the number of specific itema 

underlined by 10 per cent or more of the students were 

trebled; and that the total number of items underlined by 

students was more than doubled. 

Conclusions 

!he data submitted point toward the following possible conclusions, 

that 

1. Most of the problems of cC1>.cern for ninth grade girls in 

Home and Famil7Living seem to be unaffected b7 residence 

in urban or rural coJIUDWlities. 

2. !here seems to be a tendency for ninth grade girls to ex

press concern about problems relating to money, particu

larly in ways of getting money. 

3. There seems to be a tendency for ninth grade girls to ex

press concern about problems relating to unsatisfactory 

relationship with parents. 

4. If the items underlined on the Mooney Problem Check List 

are to be used as a basis for curriculum planning based on 

pupil needs, then the items need to be carefully selected 



irreapective of the Section in which they are now placed 

on the CheckLiat. 
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CHAPTER VI 

IMPLICA'l'IONS OJ' TD STUD? 

The chief implication this atuc!T has for teachers,.~ the opi~ion of 

the writer, is that the iteme underlined b7 the atudenta can be used 

profitably as a point of departure in planning various units of work; 

either teaching units or resource unite. 

Propoaed A:pplication of an Accepted Philoeophy 

of Family LUe Education in the Secondag School 

A teaching unit 18 a clanroom guide tor teaching an organized bod1' 

of material. It contain, only the material• and activities which the 

teacher expect, to u1e with a particular cla11, arranged in the order in 

which they are to be u1ed. The unit can be written for 1tudent1 and 

placed in their hande or it can. be written for teacher, to use with their 

1tudenta. 

If teacher-pupil pre-planning is uaed, and 1tudenta participate not 

only in the ,election of the unit but al.10 in ohoo1inc and organising 

content, and in planning the type, of activitie1 to be included, the 

teaching unit cannot be written until after the plan.nine period. 

When teacher• firat attempt unit teaching, it 11 de1irable to have a 

guide to give them a feeling of aecuri ty and confidence as they try out a 

new technique. The author find1 hereelf in thil poai tion. She haa tried 

to project the technique into her thinking to such an extent that an 

automatic responae will be po11ible when she is finally atimulated to 

activity. To this end, the author has evolved a guide for teacher uae 
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developed around initiatory. developmental and cuil.minating activities. 

It is based upon five educational principles which may be said to r~pre

sent "newer trends in education." These functional principles might be 

stated as: l) teacher-pupil pre-planning; 2) recognition of the needs 

and problems of the individual. student; 3) use of the problem solving 

method; 4) provision of many and varied experiences; 5) objective evalu

ation of learning evidenced by the increased. ability of the student to 

recognize and apply broad generalizations. 

This guide is composed of (l) initiatory activities baaed upon pre

planning to meet indi vid'Ual student needs. Check lists such as the one 

uaed in this stu~ might be one of such activities, (2) developmental 

activities using the problem solving procedure and providing many problem 

solving experiences. and (3) culminating activities. based upon teacher

pupil evaluation. 

Initiatory Activities 

The initiatory activities should serve five functions: 

l. Motivate the stuey of the unit by arousing student interest 
in it. 

2. Provide the students with a common baclqround. and orienta
tion for their st'Udy. 

3. Raise questions and isaues which call for further explora-
tion and s tu~. · 

11.. Lead to a recognition. definition. and analysis of the area 
to be studied. 

5. The restatement of the problem should form the 'baais for 
the statement of objectives and the development of a plan 
of action for s~ing the unit. 

A lmi t of study should begin w 1th teacher-pupil preplanning based. on 

a recognized need. The function of the educational principle of pre-



planning based on a recognized need is initiated by: (1) group recogni

tion of a common problem or experience and (2) development of a discus

sion based on common problems or experiences, which results in a plan ~f 

action for stuc'cy'ing the unit. 7ollowing the initiatory activities, a re

statement of the problem unit may be neceesa1'7. The original statement 

may not include all factors which the class, after the analysis, con

siders essential for its solution. Comprehension and balance in the def

inition, delimitation, and analysis of a problem unit may be secured if 

the following questions are used as gu.idea: 

l. What is the problem? 

2. What is its present status and how did it develop? (What 

do we know? What experiences have students had?) 

3. What do we want to achieve? 

4. What are the proposals for i ta solution? 

5, What solution seems most promising? 

6. l'ba t can we do about it? 

Initiatory activities include the following: 

l. Pretests (to diagnose needs) in relation to: 
a. Facts 
b • .Attitudes 
c. Habits, etc. 

2. Motion Pictures 
a. Current films (using reviews in newspapers and discussion 

for those who were unable to see film) 
b. Current newsreels 
c. Adaptations of excerpts of current filma to the unit 
d. 16-mm films issued for school use. 

3. Radio ~ recordmgs 
a. Some schools nalte their own recordings of radio programs 

which they consider suitable for classroom use. They 
may be filed and used when appropriate • 

!he U. of Chicago Round Table Discussions 
The Town Meeting of the Air programs 
Speeches by outstanding statesmen and authorities 

b. B~ or rent recordings 



4. Field trips or excursions 
a. In neighborhood 
b. In community or region 
c. Summer trips or excursions 

5. Booka (Unlees all students read the a&m1 book this exper
ience lacks the coJIUIOnality considered essential for a good 
initiatory experience. 
a. Non-textbook type (novels, plays, poems, biographies, 

travel books) 
b. Suggested by students which class members may see and 

examine 

6. Articles from newspapers and magazines, excerpts from noTels 
and plays which can. be read to the claaa 

7, Incidents 2.£. current interest affecting family life: polit
ical, outstanding theatrical or musical productions, catas
trophes, aa a fire, flood, automobile accident, election, 
strike, exhibits, etc., of 
a. National importance 
b. Local importance (used with due regard for public opinion) 

8. Arranged environment in.!!:!..!!!!! 
a. Pictures, models and exhibits 
b. :Bulletin-board displays 
c. Dioramas 
d. Models of machinery, buildings, airplanes, boats 

Developmental activities 
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These actiTities require the student to collect, eTaluate, organize 

and interpret information. Guiding principles in determining develop

mental activities are: 

l. A wide variety of material, should be used. 

2. Provisions should be made for a variety of experiences 
calling for individual, committee and group work. 

3. All activities ahould be related to the objective,. 

4. Opportunity should be proTided for student participation 
in determining what activities shall be undertaken, how the 
unit shall be developed, the part each student shall play, 
and the eTaluation of student growth. 

5. Claearoom activities should be orgaaiset ao that the basic 
processes of logical and reflectiTe thil1kblc are u~ilized 
in all unite. 



The principles of problem solving should be used in developing a 

unit of study. The function of educational principle of problem solving 

should be presented to the students as a technique to use whenever they 

have a recognized problem to solve. The steps in the scientific approach, 

reflective thinking or problem solving are listed. '!'hey need not be fol

lowed in one, two, three order. 

l. Recognizing and defining the problem 

2. Analyzing the problem into its basic elements and formulating 
hypotheses for possible solution 

3. Collecting releT&D.t data 

4. Evaluating data 

5. Organizing and interpreting data 

6. Drawing conclusions 

7. Verifying conclusions 

8. Applying conclusions or acting on the basis of concluaions 
drawn. 

Two general types of activities are suggested. 

I. Gather information 

l. Use of library facilities 
Readers' Guide to Periodical Literature 
Textbooks for background material 
Reference books 
Pamphlets 
Develop ability to judge the reliabilit,' of information 
Develop knowledge of where to look for accurate and de-

pendable data 

2. Note-taking systematically and economically-

3. Community resources 
Interviews with persons in the COIUIIUD.i t7 
Excursions to places of interest--mu.seums, institutions, 

places of business 
Community survey 

Of health resources 
Of recreational resources 

Civic leaders, government official, school executives, 
laborers, prof'eseional people, 'businesamen 



4. Use of committees to learn to work with others in small 
groups as well as in large groups 

Committee reports by one member 
ProgreBS report by each member of the committee 

5. Literature (Poetry, prose, and drama of classic importance) 
showing use of propaganda 

6. Visual and auditory aids 
Motion pie tures 
Music 
:Radio and recordings 

7. Art and music 
'.l:Jchibits of art collectiona 
Prints of famous paintings 
Pictures of great works of sculpture and architecture 
Musical appreciation 
School library of musical records 
Study of culture through art and music 
Study of social message through art and music 

8. Listening 
Radio (news broadcasts, public forums, speeches by states-

men, radio advertising) 
Television 
!al.king motion picture 
Outline of speech 
Listen without notes 
Evaluation report on oral reports 
lDmphasize cause and effect in listening and note-taking 

II. Present information by oommitteea or individuals 

l. Panel discuasions with 5-8 members with chairman in charge. 
Panel members may be divided and each member allowed to 
make a short speech presenting one aspect of the problem. 

Chairman introduces the problem, states the issues involved, 
recognizes or calls on the various members, directs the dis
cussion and summarizes the points made. 

2. Round tables may be used with 3-4 persona who discuss the 
problem with one another. 

3. J'orums and debates in which one or more persona :make a 
formal presentation and then answer questions raised from 
the floor. 

4. Floor talks provide opportunity for young people to develop 
the ability to speak before a group. 

5. Informal discussion in small groupa, teacher or atu4ent 
chairman 



6. Dramatic presentations 

7. Graphic art in form of murals, models, art objects, scrap
books 

8. Written papers 
a. Selecting a topic 
b. Making a bibliography 
c. Taking notes 
d. Organizing the material 
e. Writing the paper using footnotes, quotations and ac

cepted form 

Culminatin:! Activities 
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A unit of study should conclude with a teacher-p11pil evaluation of 

the student's ability to recognize and apply learned principles. Two 

anticipated outcomes of a unit of study are 

A. l3ehavior changes which have taken place in terms of understandings, 

value patterns, habits, skills and abilities. Questions we might 

ask are: 

l. Has progresa been made in understanding vocabula17 usage 
and in skill in handling data? 

Hae progress been made in understanding the importance and 
effect of data? 

2. Have attitudes changed? 

Have interests deepened or broadened? 

Have appreciations been developed? 

3. Has abili 1¥ been developed to analyze Ii tuation1? 

Has specific skill been acquired in proportion to indi
vidual ability-? 

Have new and effective babi ta be•n developed.? 

B. Generalizations which mve been developed on the baaia of the inform

ation collected. In this regard we m1ght ask ouraelvear 

l. Has abilit7 been developed to formulate sound. generaliza
tion,? 



2. Hae ability been developed to verify generalizations with 
reliable data 7 

3. Has ability been developed to apply conclusions to new 
ei tua tions? 
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These activities may prove uaeful in providing evidence of changed 

behavior and new ccm.cepts. 

l. Tests (written and oral): 
a. Of generalizations drawn from research and etu<11'. 
b. Of evidences to substantiate generalization,. 
c. Of changed attitude (Give pre-teat again). 
d. Of self-appraisal • 
e. Of knowledge seen by student-devised emphasis. 

2. Research paper or 9888'1' to ahow: 
a. Ability to organize. 
b. Ability to write in a clear and effective manner. 

3. Group projects 
a. Exhibits. 
b. Movie production. 

4. Programs 
a. Aasembly or claes • 
b. Panel discussion. 

5. Plays 
a. Written and produced by group based on documenta17 or 

fact-finding method. 
b. Dramatized from a sto17. 
c. Dramatized from an original situation. 

6. Activity directly related to problem 
a. Give a party. 
b. Open a school bank. 
c. !~ provisions for class in foods. 

7. Community projects 
a. Letter to newspaper. 
b. Panel discussion for civic meetinc. 
c. Local radio to publicile findincs of unit. 
d. List of trained speakers from the students to talk on 

subjects of interest to communit,. 

8 , Self-appraisal 
a. Application of many findincs to students' individual 

problem. 
b. Show definite application of learning to 7our own. indi

vidual problem. 

9. lxcursions (Which~ act aa initiatory experiences for the 
next unit) 
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Resource Unit 

The resource unit has been fcnnd to be even more useful than the 

teaching guide. It has been defined by- Quillen and Hanrut- as a "prelimin

ary exploration of a broad problem, topic or theme to discover its teach~ 

ing possibilities." It provides a reservoir from which teachers can draw 

suggestions and materials for making a teaching unit or preparing for 

teacher-pupil planning. The value of the resource unit lies in the wa'Y' 

it is used. It is made for teacher use; contains many more suggestions 

than can be used by any one class; covers a broad area from which mater

ials can be drawn; and gives a number of possibilities for achieving the 

same objectives. 

A resource unit may contain findings quoted from research studies 

from which generalizations, stated as broad concepts, may be drawn. Anti

cipated outcomes may be stated in terms of understandings, value patterns, 

attitudes, habits, abilities, knowledge and skills. It can include some 

initiatory activities, many developmental activities and some culminating 

activities. It may include a bibliography, actual pamphlets, clippings, 

listings of movies to use, and actual evaluation devices. 

Using the findings of this study, an attempt has been made to work 

toward the development of a resource unit. 1indinge quoted from research 

studies, some generalizations, and a number of discussion problems are 

stated. These "beginnings" have been included to show what progreBS can 

be mde toward the development of a feeling of securi t7 and confidence on 

the part of the person using the unit. 

Some of tm statements and man:y of the ideas in this explanatory 

section and in the guide to unit teaching are talmn from "Education for 

Social Competence," by Quillen am Hanna. 

l James I. Quillen and Lavone A. Hanna, lducation !.2!: Social .Q!!!: 
petence, p. 185. 
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Possible Guide for Teacher Use in a Unit on Home and Family Living 

Problem: How can we establish satisfactory relationships with our parents 

in regard to money? 

Generalizations 

l. Most children. in our culture tend to have need for 
mone7 just as adults do, but not to the extent ad11lts 
do. This need tends to become inereasingly greater as 
children grow older. 

2. lxperience in spending money tends to help people de
velop money values. 

3. Children tend to profit bf experiences gained in spend
ing, saving, earning, borrowing and loaning money when 
they are permitted to suffer, or pfc)fit by, the conse-
quence, of their ch.oice. · 

4. lxperience in earning monq tends to help people de
velop and appreciate aone7 T&l.ues. 

5. Individu.al atudent need for money is likely to increase 
when he enters high school. 

6. Allowances for children are likely to vary with what 
the family can. afford. One way to decide on the 
aaount of the child's allowance seems to be to make a 
list of things for which he needs money; then in.cl'2d.e 
some money related to his own. personal aatiafactiona. 

7. When the ch.ild. looks upon hie allowuce in the nature 
of a "right' or 'privilege' rather than a wage, he baa 
earned. , the privilege of recogn.i med membership in the 
f&11il7. More than likely an. allowance ia a aymbol of 
his statue. 

8. Children in. some faailiea, more than. in others, must 
work and cqntribute their earninga to the family fun.de. 

9 • Savings m&J" be more eaaily begun when the child spcn1-
taneoualy aeeks aome purehaae beyond his current mean.a, 
"but which seems to be attainable through savings. 

10. Through dilcua ei on of f uil7 resources, expenses, 
plane and goal~adolescents are more than likely to 
develop understanding• of what can be afforded by eaeh 
member of the family as an individual. 



Discussion questions: 

l. Why do yau think you need money? 

2. What opportunities are available for ninth grade girls 
to earn money within the law? 

3. Why is baby-sitting a good way for the ninth grade 
girl to earn. money? 

4. Why do my parents expect me to turn over to them all 
the money I earn? 

5. How would you use a $5 .00 gift of money? 

6. How would you use $5 .00 you earned? 

7. How much of the family money has been used for pur
chases for you particularly this week? 

8. Why do you think an allowance would be of help to you? 

9. How do you think your father gets along on the amount 
of money he receives from his earnings? 

10. Why do you think families make purchases on the in
stallment plan? 

11. What can you do to help your parents solve the family 
money problems? 

12. Why is it necessary for a family to have some money 
saved? 

13. Why do you recommend that your family borrow money? 
Why do you recommend they borrow from friends or a 
loan company? 

14. How much money have you received thia week to uae or 
spend for yourself? 

15. How do you think 7our mother gets along on the amount 
of money she has available for household expenses? 

75 

Problem: Row can we go about bettering our relationships with our parents? 

Generalizations: 

1. It seems to be difficult for parents to give up pos
seasion of the children in a family as th97 mature and 
grow up. 



2. Parents tend to feel a sense of responaibili ty for the 
members of their family. 

3. The adolescent seems to profit by the experiences 
gained by- independence from his parents and at the 
same time tends to need the protection provided by' his 
parents. 

4. Parents may be more willing to let adolescents have 
dates if they are in a group where some of the members 
of the gang or parents of the members of the gang are 
known. 

5. If parents are considered as friends, it is more than 
likely adolescents will see what fun they can be. 

6. If adolescents are able to understand their parents, 
there is a tendency for parents to have a similar at
titude toward their children in turn. If adolescents 
can look at their parents in the light of parental 
interests, reactions and hopes, rather than what 
parents can or can't do for them, there will be better 
under a tan ding . 

7. When children feel that they really belong to . the 
family unit and are partly responsible for its main
tenance, they are more likely to have satisfactory re
lationships with the family members. 

Discussion Questions 

1. How would you feel about 1 t, if you were asked to give 
up your favorite toys, books or possessions which you 
may have only recently- outgrown? 

2. How would you react if you suddenly realized that your 
younger brother was in extreme danger? 

3. Row would you and Jack and Jane make the neeeeeary 
preparations to take care of yourselves and the house 
while aother and dad are on a pleasure trip away from 
town for a week? 

4. How do you and Mary think you would feel about atten.4-
i:ng a school dance at the Harriaon High School as the 
only students from Parker High School? (It would 
take about an hour to make the trip by public trans
portation.) 

5. How do you auppose it is possible for your mother and 
dad to have a good time with their friende when they 
are much older than your parents? How do you think 
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you and your parents could spend an evening together 
and have fun 't 

6. What special interests do each of your parents have? 
Why do you think: yollr dad stopped doing some of the 
projects he used to enjoy? 

7. What was the moat recent special duty mother or dad 
asked you to do? How did you go about the job't 

8. What was the most recent favor you asked mother or dad 
to do for you? How did they go about doing it for 
you? 

Problem: How can I go about resolving conflict between myself' 

and 'llf3' paren ta T 

Generalizations: (Relating to Conflict) 

l. Conflict (is) a painful or unhappy state of con
sciousness resulting from a claah or contest of in
compatible desires, aims, drives, etc. (3) 

2. There are four types of "conflict •• . among the higher 
animals, including DBD..u (2) 

a. Between "the living creature, ••. striving to keep 
his species alive ••• an.d the elemental forces of 
the physical world whose action is inimical to 
life." e.g., Ila.n's struggle in the far North 
against the cold. 

b. •Between opposing ••• drives within the organism 
itself. e.g .. the forces within the body f\Dlc
tioning to build u;p and maintain physical well
being and those breaking down. tissue. 

c. "!he struggle for existence between the Tarious 
forms of life." e.g. , man I s struggle against 
bacteria and germs. 

d. :Se tween higher animala and between men who • tend 
to liTe in a social organization.• • .g., men 
adhering to democratic form of government against 
commun.ism. 

3. 11 In moat eit,:iatione inwlving human relationships, 
elements of conflict are present. Marriage and family 
relationships are no different from other human rela
tionships in this respect. Whenever two or more indi
viduals attempt to live peaceably and pleasantly to
gether, adjuatmen ta must be made.• (4) 
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4. "One person who is selfish and demanding, or thought
less and inconsiderate of the rights of others, can 
create constant friction and unpleasantness." (4) 

5. "In the case of interpersonal conflicts it is a mat
ter of common observation to note that when there is 
difference of opinion, one is often spurrei to greater 
action to •win• or to 'prove one's point,' than if no 
such stimulation were present. Within the child's 
world, 'proving one's point,' analyzing the variables 
of a given situation, seeking truth, it may be hypothe• 
sized, gives children confidence in that which they 
do profess to know." (5) 

o. "Neuroses arise from severe el'JX)tional conflicts not 
properly dealt with." (S) 

7. There are three general ways in which one can deal 
with conflict. (4) 

a. By working out a solution whereby each person 
involved gets what he wants, 

b. By compromise, wherein each person involved gets 
some of the things he wants and give up some 
of the things he wants, accepting the tact that 
there are some things he can't have. 

c. By continuing to feel tense and unhappy. 

e. "If we acquire skills which enable us to understand 
the learning process of others, we may h7Pothesize 
that we would be leas subject to aggression when their 
value systems are in conflict with our own." (6) 

9. "Rasul ts from research ••• suggest that children who are 
given an opportunity to learn how others learn to behave 
have greater success in their interpersonal relations 
with teachers, school mates, and parents." (6) 

10 •. "Learning how to act whenever there is conflict so as 
to avoid an excessive amount of frustration, anxiety, 
and guilt serves as immunization against maladjust
ment •••• " ('o) 

11. "Philosophy is the attempt of any period to understand 
what the men of that period are fighting about. 
Fighting is the attempt to solve proble:ma (resolve 
conflicts) without understanding them; while philosophy 
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tries to solve the same problems b7 understanding 
them. Men fight onl7: when they have not understood 
their differences. We resort to toree only when we 
are un.willing to think iBBuee through. 11 (i) 

l. Dennie, W. R. "Conflict , 11 ~ • .!!!•, LV (1946), pp. 343-376. 
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JINDINGS 1:e:>M RESEARCH 

The average teacher or curriculum committee member frequently bas . 

difficulty in locating facta from the findings of research which remain 

unaffected by the biased juci&ment or interpretation of another individual. 

Assuming this is true, the following statements quoted from research 

have been gathered for possible use by those who may be in need of such 

information. Research findings have been included pertaining to Money, 

Inter-relationships, Good Adjustment, Social Bebavi~r. and Resolving 

Conflict. These choices of areas have particular concern for the teacher 

of ninth grade girls in Home and Family Living. The reader is not to 

imply that these quotations represent a complete list of statements from 

any one or all of the areas listed. They represent an attempt to assemble 

the findings of research studies available to the average teacher. 

The research findings reported below are those which are believed 

to be useful to the teacher in developing a teaching unit, one of the 

objectives of which is to help brill€ about more satisfying relationships 

between young people and their parents through a discussion of the prob

lems recognized by young people in relation to money. It is interesting 

to note how inter-related the findings appear to be. Generalizations re

garding family relations m&j" appear in studies of money. 

Preve,l found in her stuccy- of fifty boys and fifty girls in the 

eleventh grade, living in the upper socioeco~omic residential district 

of a midwestern city that: 

l Esther Prevey, "A Q,uanti tative Study' of Faaily Practices in Train
ing Children in the Uae of Money." ~ • .2f ~. Psychology, XXXVI (October, 
1945), pp. 411-28. 



A definite tendency seems to be indicated in the direction of 
relationship between childhood experiences which parenta pro
vided or encouraged and later ability in money management. 
Specific types of parental practicea which are significantly 
related to later ability to manage one's financial reaources 
are: 

a. getting out into the world, earning, and accepting re
sponsibility that came with earning experience; 

b. being taken into the family circle to the extent that 
family financial planning and problems are shared be
tween parent and child. 

There is a significant tendency for parents of boys to provide 
better training in the use of money than parents of girls. 
Parental encouragement of earning experiences for boys was much 
greater than girls. More parental provision was made for boys 
to develop an understanding of family finances than girls. 

From findings taken four years later, the four cases scoring 
highest and lowest scores indicated: 

a. the parents of the high scoring cases but not of the 
low scoring cases considered learning to save for future 
needs an important experience for children. 

b. the subjects who were good managers and careful spenders 
as they grew into adulthood were also good managers and 
careful spenders during their high school years, while 
those who were having difficulty as adulta in management 
of incomes presented the same problem during high school. 

c. unaatisfactory family relationships prevailed in the low 
scoring group while in the high scoring cases there 
seemed to be more companionship between parents and 
children and between the parents themaelves. 
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Hoffer2 found in her stu~ of 137 children, 73 boys and 64 girla, 

from six through fourteen yeara of age, living in a typical rural aetting, 

that: 

Practically all of the children had had the experience of spend
ing aoney; ••• almost two-thirda had had the experience of earning 
ei th.er outside or inside the home; more having earned outside 
than inside the home. 

2 Josephine Hoffer, Children's Experiences~ Money: A atudy of 
rural elementary school children. Unpublished Master's Thesia: Oklahoma 
A. anl M. College, 1949. 



Almost three-fourths of the children had had experience in 
giving; ••• approximately one-half, bad had the experience of 
lending; ••• over two-fif tha, bad had the experience of borrow
ing; •.• approximately one-fifth, had had the experience of sav
ing money. 

'l'he amount of money earned by the boys during one year both in
aide and outside the home, ranged from en average of $1.00 at 
age six to $150.00 at age fourteen. 

Practically all of the boys and girls were II doled" money by 
their parents for spending in a specific way; ••• almost eleven 
percent, received allowances regularly to man.age over a period 
of time. 

Leas than two-thirds of the children were permitted to spend 
their incomes or earnings as they wished; approximately- eighty-
nine percent of the parents and seventy-four percent of the 
children believe that children should have money to spend as 
they- choose. 

Approximately one-half of the parents and children had worked 
out a plan together for the children's spending that was satis
factory to both; approximately one-half , were permitted to se
lect their own clothing when it was purchaaed with the child's 
earnings. 

~lock:3 in a atu~ of 528 boys and girls in grades seven to twelve 

found that: 

Most of the conflicts of adolescents with their nothera were 
due to: differences in thinking regarding peraonal appearance, 
habits and manners; vocational, social, recreational and educa
tional choices; the value of certain activities, habits, atti
tudes, etc. in the attainment of goal.a; and in difference of 
philosophy regarding recreational and physical activity. 

(Sherman's definition of conflict was used, which says) at a 
very early period in life each one of us is called upon to make 
adjustments. Our desire is to meet these successfully, but 
often our attempts to adjust are unsatisfactory. This dis
crepancy between desire and attainment is conflict. Every con
flict requires some sort of solution. 

Problems which seemingly are the source of disturbance to a 
large percentage of girls are the basis of disturbance to only 
a small percentage of boys and vice versa. 
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3 Virginia Lee :Block, •Conflicts of Adolescents with their Mothers," 
!!_.!?.!.Abnormal~~. Peych., XXXII (July, 1937), pp. 193-2o6. 



!he largest percent of conflicts was reported by 7th and 8th 
grade students and the lowest percent by 11th and 12th grade 
when boys and girls were considered together. 

Results of observation of behavior and interviews after a year 
of work with children, mothers. and teachers would give reason 
for these conclusions: 

a. Students were happier. better adjusted socially and 
scholastically in school and out than before. 

b. Parents of children underetood each other better. 
c. School and home were more directly coordinated. 
d. Teachers and other members in the family profited by the 

readjustment procedures as well as the children. 

In a stu~ using thirty-three children and their parent, in the pre

school laboratories of ::Sroadoaks School of Education, Whittier College, 

::Saruch4 found: 

Certain items reported in the interparental relationships were 
significantly related to child adjustment. These were: ten
sions over sex, over ascend.ance-submission, over lack of con
sideration; lack of co-operation on the upbringing of the child, 
extra-marital relations, tensions over heal th, inability to 
talk over differences to mutually acceptable solution, tension 
over insufficient expression of affection; tension over friends, 
over work and over relatives. 

Tensions over sex and over aacendance-submiasion appeared to 
be most appreciably related to child adjustment. 

More items in the mother's background appeared significantly 
related to the child's adjustment than in the father's. 

When needs of the marriage partners were conflicting making 
for discord and teneion. the marital situation did not always 
seem hopelesa .••• Learning and emotional realization could lead 
to a revieion of past attitudes, feelings and desires so that 
these did not need to remain inevitable the form of hampering 
11 old patterns," but could instead be reshaped as it were, into 
other patterns which might function dynamically away from con
flict toward closer accord . 

!he following items reported in the interparental relationships 
did not appear significantly related to child adjustmentsr 

4 Dorothy' l3aruch, "A Study of Reported Tension in Interparental Re
lationships as Co-existent with Jehavior Adjustment in Young Children." 
Jr. 2.!_ !! . Ed., VI ( Dec. , 1937), pp. 187-204. 



tensions over leisure pursuits, criticalness of the partner, 
tensions over finances, and over differences in tastes. 
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Howard,5 from a study of 117 students at Smith College, emphasized 

what others have pointed out by saying "clif:ficul ties during adolescence 

are of a different type from those encountered at other ages." He re

ported: 

4~ of the girls had problems which may be considered as pre 
cipitated by the emotional. difficulties of adolescence ••• The 
adolescent problems can be stated as: 

A. conflict over augmentation or continuation of unsolved 
family ties. 

~. reactions due directly to the strength of instinct 
1. anxiety 
2. adolescent guilt and depression 

C. problems representing attempts at solution of the conflict 
between instinctual drives and social demands. 

1. attempts at solution by rebellion against social re
strictions, as against work and routine. 

2. attempts at solution by recoil from the instinctual. 
demands. 

a. adolescent asceticism and intellectualism 
b. masculine identification as a means of avoiding 

heterosexual conflicts. 
c. reversion to the "security" of earlier family 

ties. 

Help that tends to increase the tendency to avoid facing the 
conflict by repressing it, greatly increases the probability 
that the solution will be a neurotic one. 

Stout and Langdon6 determined to find out what in family life helpa 

children to be well adjusted. They used 158 well adjusted children from 

158 families in Milwaukee, Wiaconsin, for the study'. !he concluaion was: 

No one procedure, no group of teclmiquea can be reliably deaig
nated as the one way by which the good adjustment of these 
children was achieved, since good adjustment allegedly resulted 

5 '.ldgerton McO. Howard, 11Analys1e of Adolescent Adjustment Problems," 
Mental Hygiene , XXV (Jul.7, 1941). pp • 26 3-91. 

6 Irving W. Stout and Grace Langdon, "A Stu<4' of the Home Life of 
Well Adjusted Children." Jr. of Ed. Sociol., XXIII (April, 1950), pp. 
442-60. - - -



from them all. Family relationships stand out e.s weaving to
gether into a family pattern the practices, procedures, and 
techniques described--weaving them into patterns so diversified 
that not in the pattern itself can be found the cause of good 
adjustment since it comes from them all. The attitudes toward 
the . child seemingly become, then, for these 158 children the 
explanatory factor--love and affection, being wanted, being ap
preciated, trusted, being accepted as a person, being looked 
upon with respect as an individual. 

Van Waters7 said: 

The home bas primary tasks to fulfill for its young: to shelter 
and nourish infancy in comfort, without inflicting damage or 
premature anxiety; to enable the child to win health, virility-, 
and social esteem: to educate to meet behavior codes of the 
community, to respond effectively to human situations ••• finally 
the home bas as its supreme task the weaning of youth .••. In the 
biologically healt~ family the father is dominant but not 
cruel or mean; he bas initiative in family affairs, in his work 
and in social relations ••• the mother is a satisfied woman .• this 
mother will desire the welfare of her child without selfish
ness, whims, hypocrisy or pretense. Both parents will genu
inely love and enjoy children, will seek to understand them, 
will have respect for their unfolding personalities ••. no home 
is unfit if there is barmo~ between the parents and the chil
dren wisely loved. 

Myer,8 said: 

In addition to many relationships involved in the supervision 
and discipline of children, there are numerous other parent 
attitudes and practices which are of vital importance in 4e
termining the adjustment of pupila. Irrespective of the fact, 
parents often do not actually act as their children aay they 
do, still if a child feels that his parents behave in a cer
tain way, the effect upon his emotions and point of view is the 
same as though the behavior really occurred. 

The indications are that relations between parents are not as 
influential in determining the adjustment of younger children 
as they are in determining the adjustment of older children. 

It is generally assumed and verified in this study that when 
the relations between parents are friendly and cooperative, 

7 Miriam Van Waters, Youth J:!! Oonflict,pp. 63-7 
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8 Theodore R. Myers, Intra-family Relationships and Pupil Adjuat
ment. Contributions to Education, No. 651, Teacher 1 ,-ao11ege, Columbia 
University, 1935. 



when parents show affection, kindness, thoughtfulness, consider
ation, and courtesy toward eaoh other, and when parents ahare 
equally in the direction and management of the home that the 
home relationships are favorable to the development of the 
well-adjusted children. 

Conflicts of various sorta, dispute,, quarrels, arguments and 
disagreements, lack of consideration, domination, of one parent 
over the other, and indifference on the p:,.rt of one parent 
toward the other are as8Wlled to lead to the development of 
poorly adjusted children.. The data for gradee 9-12 and grades 
7-8 bear out these assumptions in nearly every case. 

Not to receive spending money regularly is a91ociated. with poor 
adjustment for both older and younger pupil• • 6!.' of the poorly 
adjusted pupils in grades 9 to 12 and 67~ of the poorly adjusted 
pupil• in grades 7 and 8 report that they do not receive spend
ing money regularly. Of the well-adjusted pupils 3~ in grades 
9 to 12 and 50% in grades 7 and 8 do not receive spending money 
regularly. 

For pupil• in grades 9 to 12, the percentages indicate that 
when the pa.rente pay_ little attention to the activities of the 
pupil, and when. they attempt to direct everything the pupil 
does, there is an a1Bociation with poor adjuatment. 45~ of the 
poorly adjusted pupils report that their parent, attempt to 
cllrect all their activitiee, whereae but 1~ of the well ad
justed pupils report in this manner. A aignif icantly larger 
percentage of pupils in the well-adjusted gr011p in grades 9 
to 12 report that their mothers and fathers eupervise only the 
essential. or the important things they do. 
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!uhler9 of the University of Vienna point• out that there are two 

main aapecta about which we can organize the presentation of facts rela

tive to the social behavior of children; the developmental aspect• and 

the aspect of social type, and situations. The first give, a longitudinal 

view of the fact, and of the succesaive stac•• in the general sequence of 

maturation. !he material• have been juatified and in. conetant uee on 

thia first aapect. She aaka, "What do we know about normal typea of 

aooial behavior in childhood and adoleacen.ce? 1 She aaye: 

9 Charlotte iuhler, "'?he Social Behavior of Children," pp. 374-416, 
in Carl Murchiaon, lditor, Handbook g!, Child Payoholoez:. 



This problem has not yet been atudied in the same degree of 
thorou,;bness and detail as the first. In the following pre
sentation of the problem we endeavor to emphasize facts which 
have been observed, not theories. We enter the diseuBSion of 
the above-mentioned problem merely by pointing out thoae facts 
which may in the future help to solve it. 
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:Buhler collected data in a study of infants in the second half-year of 

life, observed and described three types of social behavior in babies of 

this age. 

These types were called the socially blind, the socially de
pendent, and the socially independent behavior. The criteria 
are the following: 

a. The socially blind infant behaves in the presence of another 
child as if nobo~ were present; he looks at the other with
out any emotion, he takes toys, plays, and moves without any 
regard for the other child; he doe a not pay any attention to 
the other's movements; he is neither impressed nor interested 
in the other's presence or activities. 

b. The socially dependent, on the contrar,-, is deeply impressed 
by the other's presence and activities; he can either be in
hibited or else be stimulated by the other's presence. In 
the first ease, he will not move, will watch the other or 
copy him, will obey him, and sanetimes even give signs of 
fear in front of him; in the second case, he will display in 
front of the other, will demonstrate objects and gestures, 
will tr,- to rouse the other, and sometimes will even get 
enthusiastic and excited. In both cases all his movements 
are dependent on the presence of the other child; he observes 
the effect of his behavior on the other and carefully watches 
the other's reactions. 

c. The third type is still different. The socially independent 
child is one who--though aware of the other• a presence and 
responsive to hia behavior--yet does not seem dependent on 
him, is neither intiaidated nor inspired. He reacts to the 
other, wards him off when necesaar,-, yet never becomes ag
gressive himself. He may or may not join the other in play, 
ia not inconsiderate, but sometimes even consoles the other, 
encourages him, takea part in his activities; 7et, with all 
that, he remains independent in his movements; for instance, 
he may suddenly turn away and do something for himself. 

These three types were observed with infants from six to 
eighteen months of age. They occurred independently of whether 
or not the children had had previous con tac ta with others, alao 
independently of whether or not they were only children, inde
pendently also of their home conditions, and even of their 



nationalities, as these studies were made in an immigrant 
neighborhood of New York. Thus it seems very probable that 
these typical e,tti tudes depend on a primry- disposi Uon and not 
on environmental conditions. 
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Another wa:y to distinguish types is to observe types of contacts within a 

group. Reininger and Rombach found as rep8rted by :Buhler: 

From the beginning of the new group life, the shy and uncer
tain child clings to the self-assertive; and this relationship 
in which protection, motherly attitudes, despotism, dominance, 
and submission play their respective roles, is found to be a 
very definite type which recurs in all children's communities. 

A second type of contact is a devotion of a certain kind. The 
object of the devotion is characterized as a gentle, friendly, 
and attractive fellow who himself is not particularly social, 
not :ESrticularly eager to make friends, but who in api t e of 
this indifference, soon becomes the center of a swarm and the 
object of many advances. All children seem to like him, they 
wish to sit near him, to serve him. He is not a leader and 
never becomes active in this group, he is merely an attractive 
center. 

The role which the child plays in a children's community, is 
from the beginning a rather definite one. The observer soon 
distinguishes the protective .!ZR!,, the beloved or popular 
child, the leader, the despot, and the sociallz unsuccessful 
child. 

Types of leadership have been characteriEed by Winkler-Herma.den 
as: the sovereign, the pedagogue, and the "apostle." While 
the sovereign is a more egocentric type who ia admired and fol
lowed on account of his own. suggestive per&Gnality, the peda
gogue is a leader of a more unselfish type who ia absorbed in 
the care of his group. The apostle, finally centers on an ob
jective aim, towards which he leads; his leadership is of a 
more impersonal character. 

Social behavior may also be considered in. regard to types of 
temperament, intelligence, character. Social behavior is not 
merely a simple f,mctioning of one of the three types we have 
described, :Sut, a certain personality may- appeal to one group 
as a leader and not to another. Thus, whether a certain type 
becomes a leader or not depends not merely on the person's 
character, temperament, intelligence, and further qualities 
but also on the needs of ·the respective community. 

Buhler says that Hollingworth, in her study of gifted children, 
reports a very interesting case Gf a boy who did not stand C!>Ut 
at all but was very solitary among his first school playmates 
and yet immediately became a leader when placed in another 



claas. The trouble was that in the first community he was so 
much ahead of the others that he had practically no relation
ships with his comrades at all, while the second group was able 
to appreciate him. Hollingworth draws the conclusion that "the 
leader is lik8ly to be more intelligent, but not too much more 
intelligent, than the average of the group led." 

It will be remembered that at the beginning of this chapter the 

writer's objective was to worlt toward the development of a resource unit. 

In her estimation only a small beginning has been DBde, albeit it is a 

significant one in her own personal development. If this beginning serves 

to stimulate others and herself to further effort in the area of home and 

family living it shall have fulfilled the purpose of the writer. 
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