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PREFACE

This study was undertaken in the belief that, although the importance
of helping secondary school youth To becoms proficient as consuners is
genarally recognized by educational planmnsrs, a need exists for developing
materials to vitalize the tesaching of c¢onsumer education. Because as an
area of study in the public schools consumer education is relatively new,
the teacher is able to ob¥ain only scant help from those who have gone
before ; she is left lasrgely to her own rescurces in selecting and organizing
materials. In the hope that the aceconmpanying study may be helpful to
the homemaking tescher wishing %o inelude consumer education as a pa=rt of
her course offerings, the writer has collected and dsveloped some

suggestions for eveluation tc be used as a part of the consumer educsation

Y
4
l

unit.

The writer wisghes to express her sppreclation to Miss Rowan E11liff,
Assoeciate Professor of Home Economics Education, whose guidance and encouragement
have made this study possible, and to Dr. Millie V. Pearsom, Head of the

Home Economicz Education Department, for her interest and helpful suggestions,
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I
CONSUMER EDUCATION IN THE MODERN HIGH SCHOOL CURRICULUM

The inc¢reasing eomplexity of the national economy makes it more and
more diffiéult to define the proper role of education in meebting the needs
of citizens, and still more difficult to translate the stated purposes
into & functioning educational program. Some educators maintain that we
now know enough aboﬁt improving learning to effeet & real revolution in
our educationsl system; however, the svidence indicates that practice
lags far behind educational theory. In spite of general agreement thatl
the schools should equip all youth to meet their everyday needs, present-
day schools still lesn heavily upon traditional subject-matter and methods.
Harcold Alberty says:

«.++«3Chools bave not, by and large, given much attention to

personsal living, ineluding health education, face-to-face

relationships of adolescents, or te the participation of the

student in the socio-economic life of the community.

The fact that the academic curriculum is not always in tune with the
needs of those who study it was broughit foreibly to our attention by =
recent investigabion showing that almost half of the boys and girlis in
the Unitedustates eligible for gradustion from high school drop out before
receiving diplomaa.z Although various explanations may be offsred to
account for the large number of drop-outs, there seems little doubt that
the majority leave school becauge they cannot see that sducation as they

know it is getting them anywhere. OCertainly education has a long way to

1 Harold Alberty, Re-orgsnizing a High Sehool Curriculum, p. 8.

2 J. Den Hull, & Primer of Life Adjustment Educatiom, p. 1.




go before it can truthfully be said that provision has bsen made for the
needs of all youth,

In any evaluation of today's educational system, the guestions
immediately arise:. how can tomorrow's citizens be kept in our high
schools, and how can they be helped to develop into more effective

citizens?

Fundamental Needs of Secondary School Students

, Improving the holding powsr of the school depends upon building a
program based upon the needs of the students which they'themselves
recognize. The adolescent seeks to underatand the matwring body, to get
along with the opposite sex, to have group approval, to select a vocation,
and %o settle on a philosophy of life. Hig training should prepere him
for worthy home membsrship, for economic competence, for civie partieipation,
for good work habits, for his responsibility as a consumer, and for con-
structive use of leisure time. Other goals or tasks of adolescenis suggested
by Quillen and Hanna are:

To prepare for and secure a job that will provide adult status
To become intelligent in the purchasing of goods and services

To sstablish status as an adult citizen through competencs in
goclal-~civie activities

To develop a philosophy of life and a design for living commen-

surate with individusl potentialities, social realities, and
the ideals of democracy

To make fundamentsl choices of allagianc33
Certain of the tasks of secondary education fall clearly within the

scope of consumer education. "To become intelligent in the purchesing

of goods and services" implies that the consumer ngeds to be able to judge

3 rames Quillen and Lavone A. Hanna, Education for Social Competence,
pp. 25, 26, : '




the worth of products he buys frequently, and to know how %o securs
impartial information about goods bhe buys only cecasionally. He must be
able to plan expenditures in terms of real and lasting valuzs, since
highly developed sales techniguss tend to create more wants than can be
satisfied on svailable income. He nseds to understand something of how

the sconomic system functions in relation to his welfare, and his responsi-
bilities as a contributirg member of society.

Many educetors recognize a need for more adequate training in con-~
sumption 8s a way to better living. Although education for intelligent
buying hes for many ysars been an essential part of the homemaking
curriculum, other aspects of consumer education have been largely neglected.
By and large, pupils have not learned about the various agencies which
offer help to the consumer; they have not understood how the eomplex
production and merketing system which mekes possible enriched living
gives rise to certain problems., Few students know how to get reliable
product ratings, or how to proteet themselves against high pressure sales
methods.

By its very nature, consumer education has an important eontribution to
make toward better living. Mendenhall and Harap point ocut the role of con-
sumer educstion as follows:

Consumer education coneerns the improvement of living by

theughtful selection and wise use of the resouwrces for cone

sumpbion....Consumpbtion maintains life and, planned and

expanded, enriches life. Enlightensd conswnption, as it may

be shaped by education, becomss thes fine art of living.4

Thus consumer educsation becomss important as a way of eguipping students

to meed thelir everyday neesds.

4 Jemes E, Mendenhsll and Henry Hesrap, Consumer Education, p. l4.




rresent Status of Consumsr Education in the Secondary Schools

A survey of ths extent to which consumer education has besn included
in the secondary school currieculum indieates that only in very recent yesars
has the school assumed sny appreciable responsibility for eduecating the
consumer. As lake as 1938 Coles stated that

As wa turn to the public school system as an agency for edu-~

cating the consumer, we find that in the past 1little has been

accomplished., Whereas considerable interest has been placed

in the acliools upon training to sarn & living, there has been

1little attgntion to teaching them how t0o spsnd money advan-~

tageously.”

A survey of available literature indieates that schools are bsginning
to ac¢espt their obligation to prepare students for their role as consumers.
In a study mede in 1941, Jack T. Riley reported that ten per cent of 216
Qklshoma schools investigsted offered separate courses in consuper education.®
Five years later the Nationsl Association of Secondary School Principals
conducted a8 Consumer Education Study under the leadership of Dr., Thomas

Briggs to survey the whols field of consumer education. This study as

reported by Persia Campbell in The Consumer Interest showe# that s

questionnaire was sent to 2915 high schools snrolling 300 or mors pupils.
Usable returns received from 725 schools indicated that 26 per cent of

them offered separate courses in the 1lth or 12ih grades;‘this was exclusive
of special units of study on consumer problems given in other subject

matter fields.’

A survey of practices pertaining to the teaching of consumer edueation

in homemaking classes reveals that in the past thie most usual procedure has

5 Jessie V. Coles, The Consumer-Buyer and the Market, p. 577.

6 James E. Mendenhall and Henry Harap, Consumer Education, p. ©5.

7 Persia Camphell, The Consumer Interest, p. 620.




bgen to integrate certain aspescts of consumsr education with other units
usually taught in homemaking classes, rather than to offer a separate unit
in consumer education. This situation has éften led to the omission of
certain important aspects of the subject not feadily integrated with foods,
¢clothing, housing, child care, health, or relations, Resaliz.ing thal some
phases of consumer sducation ﬁere being nsglected, Dorothy Grovés in 1949
prepared a source unlt designed to aid the homemaking teacher in plenning
for the gtudy of consumer education.8
The unit prepared by Miss Groves includes s wealth of material for
teaching consumsr education, and is organized in terms of (1)} over-all
objectives of the unit, (2) generalizations, (3) student activities,
{4) suggesied methods of evaluation, and (5) sourcss of informstion.
Iearning activities suggested in the unit are groupsd around the follewing
headings: “performing consumsr responsibilities intelligently"; "mansasging
resources to enrich living* and Musing consumer. services and information®,
Misg Groves planned her source unit for use at the advanced high
school level and made an effort to "draw into one co-ordinated whole the
previous consumer training of homemaking studenta®. Thg nnit is designed
to give a well-rounded presentation of consumer educat’'on from the home-
makerts point of wiew. Although the study desls guite adequately with the
teaching of consumer sducstion, it was not her purpose to give detalled
helﬁsvfor evaluating the teaching. The suggestions she gives for evaluating
the progress of students may serve as a starting point, but there is a need

for enlarging upon the work that she has done.

8 Dorothy Groves, 4 Study of Consumer Education and Its Helation to
the Homemaking hduc&tion Currculum in the Secondary Schools.




‘The Place of Evaluation in Consumer Rducation

The trend toward more functional education has caused many to question
methods that have been used traditionally to evaluate the progress of stu-
dents. If we are sincerely attempting to prepare students to participate
in a democratic society, we must ask oursslves certain questions:

Is the traditional course-end examination an adequate instru-

ment for evaluating the growth of students in gqualities important

for democratic living?

Are we neglecting to utilize readily avallsble tachnigues for
evaluation purposes?

Do examinations inspire students to improve their previous
records, or do they mersly promote the race for supremacy?

If, as studies indicate, much of the masterial learned is for-
gotten, why go to school?

Clara M. Brown exprssses the belief that the teaching-learning situetion
cac be vastly improved when students understand clearly the goals toward
which they are working, accept them as worthwhile, desire to attain then,
and afe provided with tools for evaluating their own progrsss toward them. ¥
Mucﬁ of the mental stress associated with examination di=appears when
studentsz and teachers accept common goais, activities, and evaluation
procedures as appropriate and worthwhiles and a part of the total educative
procedure. The student must féel the importance of class activitiss;
otherwise he will be justifisbly half-hearted or even antagonistic.

Othsr writers suggest that not only should studsnts accept as important

ell plans for class work, but they may sven take part in plenning, carrying

9 Clara M. Brown, Hvaluation and Investigation in Home Economics, p. 6.




out, and evaluating it. Hatcher and Andrewé express the belief that:
+«+.if pupils sustein an active interest in the goals and experi-
ences which they have helped to set up....bthey may be expected

to be equally interested in kumowing just how far they have

progressed toward thgse goalsioand to be stimulsted by that know-

ledge to greaber achievement.

Bhen students are genuinely interssted in their own progress, thers
will be no motive for cheating on examinations, for the competitive race
for supremacy will have,lost its appéal.

Brown points out thst teachers tend to over-rate the traditional
examination as an instrument for determining the progress students have made.
The examination is based upon the belief that if pupils acquire certsin infor-~
maetion regarding desirable habits and attitudes, they will thereupon develop
those habits and attitudes. However, the evidence indicates that such is
often not the case, for students tend to limit their activities according
to the standards set up by the teat in question. If the examination
requires only the memorization of Tacts, the student will memoriZm facts.

If the examination requires the applieation of learning, students will try
to discover what those applications are.ll

Quillen and Hanuna stress the’dual purpose of continuous self-evaluation;
"...lt resmphasizes the objectives which the student sets out to achieve
and focuses lesrning activities on these objectives; it motivates learning
by peinting out deficiencies which need to be overcome." They suggest that

all those interested in- the student can contribute to a comprehensive and

well~balanced evaluation program, When pupil, barent, and teachsr work

10 Hage1 M, Hatcher and Mildred E. Andrews, The Teaching of Home-
making, p. 55.

1 Brown, op. cit., p. 9.



together it will be possible to gather more evidenmces of changes in bshavior
than it would be possible for the teacher alomne to collect.12

Many writers suggest that crdinary classroom situafions 5ffsr po#si-
bilities for the ewvaluation of studentAgrowth. In the Thirty School Experi-
ment reported by Smith and Tyler such informel methods as studsnt writing,
records of aetivity, and copies of planning were used suceeséfully for eval-
uation purposes. The stﬁdy showed thét c¢classroom situations provided a far
greater source for securing datas on student progress than had usually been
agsumed:

For the appraisal of some objsetives, such as the sbility to plan

the attack on ressarch problems or to use laboratory techniques

and tools, the observation and recording of student behavior in

normal classroom sityations was the best if not the only source 13

Although few evaluation materials planned especially for use in consumer
education are available to the teachesr, manyiof the informal methods of
gatlering infcrﬁétion on student growth which havs bsen used in other areas
of home economics can.readily be adapted for use in consuﬁer education., A
'study‘made by Marguerite Scruggs in 1946 propéses a numbér of such informal
procedures, Her study stresses the value of materials readily afailable té
the homemaking teacher for evaluétion purposses. She points out that the

use of many informel techniques may actuelly give a better record of student
growth than a single example or even several instruments whieh attempt to
measure only one specific faetor. The faet that evaluation by statistically

scund procedures has frequently been checked by informal methods available

to the ordinary classroom Gteacher sugeests that sych methods have value .14

12 Jawmes Quillen and Lavone 4. Hanna, Education for Social Competence,
D. 346,

13 Eugene R. Smith,'Ralph W. Tyler, and the Evaluation Staff,
Appraising and Reeording Student Progress, .

14 Marguerite Scruggs, Suggested Evaluation Procedures for Homsmaking
Classes in Oklahoma, p. 92.




In accord with deductions from the libteraturs reported, the tesacher
nay follow certain guides in plenning for the evaluation of consumer educa~
tion:

1. Procedures for evaluating the teaching of counsumer educa-
tion should be planned with goals clearly in mind.

2. Ths ceoperation of students shomld be enlisted in planning
and evaluating the work. . ‘

3. A1l kinds of techniques should be used in gathering evidence

on various changes in the total personality of the student.

Descriptive evidence is needed to supplemeni standsrdized lests.

Available literaturs furnishes few suggestions for evaluation in the
arsa of consumer education, and most of those pertain exclusively to
buymenship and care. There appsars to be a need for developing evaluation

procedure s planned especlally for use with high sehool students in consumer

education classes,
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II

ESCRIPTION OF THE 3TUDY
This study was based upon the bslief that a need exists for collecting
and preparing instruments sultable for indicating the growth of the student
in the field of consumer education. For the purpose of the study the writer
" hag assumed:

{1} there is & need for improving the tesching of consumer educa-
tion and for going beyond the studies that have been made.

{(2) effective evaluation procedures are a part of good teaching.

{3) effective evaluation ineludes s variety of procedures for
collecting evidences of changes in student bshavior.

(4] effective evaluation procedures measure both information
acquired and its application to personal living.

(5} evaluation procedurses should indicate growbth in the aehieve-
ment of gosls, and should be developed and used cooperatively
by teacher and learners,

(6) evaluation is a econtinuous process and should be ineluded
in initiatory, developmentsl, and cumulative stagess of leerning.

{(7) evaluation devices may be collected from teachers who

have usad them; others found in references may be used in

entirety or adapted to a particular situation; still others may

be developed cooperatively by students and teachers.

Sines evaluation, properly understood, is a part of good tsaching,
procedures suggested in this study were related and limited to three objec-
tives for teaching’consunnr education as guggested by Miss Groves in her
gource unit. They are:

(1} Menaging reosources to enrich living

{2) Using consumsr services wisely

(3} Accepting consumer responsibilitissl

Groves, op. cit.
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Certain beliefs pertaining to teaching and learning have served to
guide the writer in the selection of evaluation procedures. They include:

1. Education should help pecple assume responsibility for their
cwn actions, Students should reslize that increased privileges
entall increased responsibilities,

2. In educeting for democratic efficiency, pupils showld have
a part in planning the work, in carrying it out, and in eval-
uating the results of their efforis.

3. Standards of achievement should vary according to the
abilities of the students. Students shouwld form the habit
of judging their progress by their own previous reccrds,
rather then by comparison with the work of other students.

4, The achievement of each student should receive favorable

recognition, irrespective .of what other students in the

clazs have accomplished. It is an ideal of education for

demceratic living to help each astudent develop %o the limit

of his capaeitly.

5. DBecause indspendsnt thinking is essential in a democracy,

a challenging classroom atmosphere with considerable freedom

to choose courses of action should be afforded the students,

6, Pupils should be able to work effectively both as indi-

viduals and as members of a group. Both lsadership and follow-

ship should be nurtured,

7; Pupils should assume responsibility for acting in

accordance with their level of maturity. Classroom experi-

ences may becoms more complex as learning progreasses, in order

to challenge c¢ontinued effart.

The svaluation instruments suggested herewith are planned t¢ indicate
in some way the growth of students as a result of the teaching of consumer
education, 3Some of the ildeas used in the pencil-snd-paper tests were
borrowed from references, and dus credit was given to the original source;
gome were contributed by teachers of homemaking who have used fhem in their
classes. Ofther instruments weres developed by the writer in the hope that

thay might be helpful to homemaking teachers who wish to include consumer

education as a part of the homemeking program.
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It was not the purpose of thls study to sugegest datailed class
procedures for the teaching c¢f conswumer education, For sueh helps, the
reader may refer to the source unit compiled by Dorothy Groves in 1949,
previously reported,zv No attempt has been made to refine and standardize
these tests since the evidencé indicates that informal tests which the
pupils help plan in relation to chosen goals are often more adaptable to
the needs in local situations “han formal tests, prapsred and validated
by experts in evalustion. The emphaglis has Been placed upon nelping
pupils see their growth, and no attempt has besen made to indiecate how the
proposed évaluation materials might be standardized or even used for
grading or rating.

It ie the hope of the writer that the evaluation materials proposed
will be useful %o the teacher planning a consumer eduecation unit as a
part of the homemaking curriculum. It is not expected that all or even
part of them will answer the needs in any givsen situation, but it is
hoped that the suggestions included here can be used and adapted tc the

needs of varying locel situations.

2 Groves, op. cit.
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IIT

SUGGESTED EVALUATION PROCEDUREB FOR USE IN THE STUDY OF CONSUMER EDUCATION

Evalﬁation a8 a Part of the Total learning Situation:

In initiating a unit desaling wifh consumer education on the advanced
high school level, the teacher must keep in mind certain objectives. She
will need to help the students understand the place of the consumer in an
economic democracy, and why the consumer's interests sometimes seem to
confliet with the interssts of business and industry. The consumer should
be led %o take an intelligent interest in his own welfare, at the same time
taking a generocus view of the rights and privileges of other econcomie groups.
He should lesrn to utilize facilities which eontribute to better personal
living, and he should also assume certain responsibilities as a contributing
member of sogiet§.

Any suggested division of class work in a consumer education unit is
necegssarily srbitrary, sinee in real life consumer experiences canncot be
rolegated to areas or divisions; however, in order to give direction to the
study of consumer education, the work outlined in this study is grouped
into the divisions of ™managing resourcss to enrich living®™; "evaluating
and using consumer services” and "accepbing consumer responsibilities™.

It is recognized that in the actusl elassroom setting, the students
will cooperate with the teacher in working out mamny of the class experiences.
However, in order to insure ths success of this demccfatic procedure, the
teacher will have done much behind-the-scenes planning before the class
meets. She will have devised some ways to inferest the students and to

show them what the subject has to offer them., The introductory aetivities



should lead to defining the area of consumer education. Students should
acquire a better understanding of the place and pfoblems of the consumsr, in
order to be able to pérticipats intelligently in setting up goals for the unib.

In addition to planning challengling. introductory activities, the {eacher
must have foreseen many of the inte:ests of her students, for she will need
to have in mind procedures to suggest as appropriate for attaining the goals
they select., OShe will nesed to have surveyed her eommunity for resources
to use in developing the consumer education unit. Likewise, she will need
tq have acquainied herself with peréons from business, trades, or professions
who can contribute something to enrich fhe gtudy of consumer education.

She will need to have assembled at lesast a beginning library for consumer
education,

Eafly in the unit the ¢lass members will help decide upon ways to
evaluste their progress toward chosen goals, and perhaps to select some
evaluation instrumenté for this puUrpose. Simple'instruménts gan also be
developed by class members, For example, affer a class has listed eertain
characteristics of good advertising, tﬁe list can readily be converted into
s geora card for eveluating advertising. When class members appreciate and
can ligt the gualities needed by & consuwer 1in a democratic economy, they
can readily check progress Yoward their own goals'during the development
of the wunizt,

Because the students will participete so largely in sefting up the
course, it will be neither possible nor desirable for the teacher alone to
make final decisions as to the types or number of evaluative procedures
to be used., However, she must be prepared to propose possible ways to
indicate growtl, For ithst reason, it is believed that the test forms
suggested herg mey have some velue bto the teacher plauning a unit in con=

sumer eduecation.
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At the beginning of the unit the problem will bs to arouse interest
in the issues lmportant to consumer welfare. The procedures should
gbimulute thought and discussion, should acquaint the students with the
possibilities of a study of consumer education, and siould enable students
to help set up goals important for elass study. The introductory experi-
ences should be planned carefully, for the suceess of the entire unit will
depend.upgn the extent to which studentis recognize the subject as so vital
that thay will enter whols~heartedly into planning and carrying out activities.

4 deviece which can belp orient the students in a study of consumer
education is the Consumer Problem Check Sheet, p. 26, which calls the
student's attention to a number of consumer problems. It is expected that
the student may recognize the imporitance of many of these prodlems bub
wiil be unable to suggest adequate solutions without further study. The
student's angwers as shown on the check sheet could give the teachsr some
concept of the level of his thinking, and furnish a bagis for the planning
of class experiences,

In order to gulde the planning of class procsdures in consumer educa-

tion, the teacher will need to know what experiences in ceonsumer activities
her students have alrsady had and what they feel they need to work on.
For this purpose the Qonsumer Experience Check Sheet, p. 28, is included.
On this shéet the student can designate éonsumer problems which he would
be interested in developing as homs experiences and oneg which he thinks
should be studied as a part of regular elass work,

Another way of stimulating thought, discussion, and investigation
might be the reading of a magazlne article in class, such as "Must Our

Pork Remain Unsafe?"l A challenging bulletin beoard display with the

A,
%

1 paira s. Goldsborough, "Must OQur Pork Remain Unsafe?" Reader's
Digest, Vol. 56 (March, 1950) 27-30.
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caption, "You Pay for It, But Do You Get It?" might call attention to
inadequatsly labeled products. The teacher might display a gsrment which
pfoved to be unsetisfactory, and ask students to list things the buyer could
have done to insure a more satisfactory.ﬁurchase. By this means the teacher
could determine whether students.know how to Judge a particular garment

by inspection, whether they know how to get relisble information about

what theyvbuy, and whather they can judge tﬁe réliability of ths manu-
Tacturer's promise for ihe artiecle. ‘

In order to contriﬁute $0 the planning of a consumer education unit,
the student shouwld bé helped to understand bhow the functioning of the
economic system gives riee_t:’prcblams for the consumer. A comparison of
present conditions with those of the past shows the student that whereas
the homes of his forefathers were centers of production as well as econsumption,
industry has largeiy taken over the funetion of production. Although a
maltiplieity of goods and serviees are thus made svallable, standards of
living have not in all cases.kapt pace with technologieal progress. Further-
more, since the consumer has no first-hand knowledge of what goes into the
making of‘his shoes, his shirts, or his bread, he needs to develop Jjudgment
in selseting articles he buys. Since industry is primarily concerned with
profits, the consumer must be alert to protect his own interests in ordexr
to realize bthe bensfits of enriched living.

In the part of the unit called "Menaging resources to enrieh living®
the students can be led to formulate goals for living, and to take stock
of their assets-~time, money, ensrgy, and abilities, As they becoms inter-
gsted in improving ths mansgement of their regources, they can T
sncouraged to plan the uée of ﬁheir money for more satisfaction. When they
see budgeting as a way of getting from life the importent things, they may

be willing %o forego some trifles for srticles of more real and lasting values.
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Some of the activities suggestied here may not ordinarily be thought
of as a part of gvaluafion. However, if we sceept as imporbtant in a
democracy such goals as the ability to find and interpret data, the ability
to apply principles studied to actual cases, resourcefulness in finding the
answers to problems, and effective group participation as a leader or a
followér, the procedures sugegested may begin to take on meaning. The
extent to which the student paﬁticipates in setting up éoals and planning
class work, his profieciency in using the 1ibrary to get inférmation, his
resourcefulness in solving problems, his skill in group participationw--
these are extremely significant in a deﬁocraéy. Recorded on & Weekly
Progress Sheet kept by the student or an Anecdotal Record kept by the
teacher, the sum total of these activities is an index to the growth of
the student.

Evaluation Procedures ingelation Eg_Goals

Flans for evaluation must necessarily be worked out in relation to goals
for the study of consumer education. The evaluation procedures suggested
here are plsnned in relation Yo the goals sugresied in the source unit
planned by Dorothy Groves.2 They are as follows:

I. Managing.resources to enrich living

A. Planning expenditures in terms of gosls for living
B, Judging the quality of goods on the market

1. By inspection and simple home tests

2. With the aid of buying helps
C. Compering stores as to prices and servieces offered

D. Realizing that proper use and care enhances the
gatisfaction obtainable from goods.

1T. ZEvaluating and using consumer services

III. Accepting consumer responsibilities

2 Groves, op. eit.
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With these goals in mind, a variety of experiencee designed to help
the students evaluste their own progress are suégested. The cctivities
»arelplanned to indicate growth not only in coliecting, evaluating, and
using information, but also in the acquisition of soeisl skills, in pro-
ficiencj in refleétive thinking, and in better humaen relationshins. Many
of the suggested procedures are flexible enough that they can be adapted
to a variety of uses. The resourceful teacher will see many possibilities
for Varying the experiences to sult the needs of indi#iduals O ZYOoups.
The student can judge the value of his activities at weekly intervels by
means of a form such &s the Weekly Progress Sheet, page 5l. Some rating
scales are iﬁcluﬂed here, Others can easiiy be constructed by the students
as the need ariées. |

Specific proc;dures for use in evesluating the teaching of Consumer

Bducation in high sehool c¢lasses follow.
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1. Mangging resources to enrich living
A, Helping studenta to plan expenditures in terms of goals for living

1. Secure and study individual and family account books. Suggest
ways in which sxpenditures might be improved.

2. Compare and contrast the allowanee and the "doling" system as
a means of providing for the spending needs of c¢hildren.

3. Keep an account of the smount of money required to satisfy
individusl needs for & period of cae year. Show this record to
parsents, and ask if it will bes possible for the same amount of
money to be given in the form of an allowance to be managed by
the student. Evaluate satisfaection received from the use of
money thus allocated.

4., List and compere the advantages and disadvantages of budgeting
one's income, »

5. Compare and contrast satisfaction rsceived from eredit buying
end cash buying.

6. Compsre charge accounts, installment buying, and cash loans
as forms of credit.

7. Compare the cost of various forms of credit with the aid of
the *Consumer Crsdit Cost Caleulator.®

8. Keep in student folder perscnal goals and valucs and samplss
of work. Check occasionally to see if work is in keeping with
goals accepted for the unit. ‘

9. Use Evaluwation Form C, "Application of the prineiples of
budgeting,” to determine ability to apply principles developed to
family situations.

10. Use Evaluation Form D, "*Interpreting data on credit buying,”
to test ability to understand printed information about credit.

1l1. Use Evaluation Form E, "Business terms," to test understanding
of common business terms. :

B. Helping students to learn to judge the quality of goods
1. By inspsction and simple home tests.

a. Bring to class examples of =20 called bargains which proved
to be poor buys because of poor planning, lack of information
about the article purchased, or other reason. Anslyze pur-
chases in terms of standaxrds accepted.

b, Display in the depurtment two slips of varying qualities,
both laundsred the same number of times. Decide which was
the better selection and why.
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¢. Compare parts ecut from discarded recady-made garments
which are kept on file in the department; summarize con-
clusions as to desirable qualities of ready-made garments.

d., Judge srticles such as fabries, soaps, and brends of
canned vegetables using available home tests suggested by
references.

e. Test understanding of qualities desirable in a given _
commodity by arranging contrasting exhibits: "This Was

a Good Buy"™ and "This was a Poor Buy", Judge the effective-
ness of the exhibit by meana of standerds suggested in the
score sheet, "Exhibits and Displays", Evalustion Form R.

T, Plen and present in assembly & playlet showing the need
for better buying practices.

g. Write specifications for buying sheets, a slip, or a
pair of hose. Compare specifications with available
qualities, '

1Y

h. Compare prices of products in small and large contaimsrs.

1. Use Evalumstion Form F, "Judging food products by inspec-~
tion,"” to fest ability to make wise food selectlons.

j+ Use Evaluation Form G, "Selection of ready-mede garments,”
to test ability to make wise selections in clothing.

k. Use Evaluation Form H, "Application of information in
selection of small kitchen egquipment' to determine under-
standing of factors influeneing quality in kitchen cutlery.

1, Use Evaluation Form I, "Applying knowlsdge in selection
of kitchen utensils" to test application of principlss
studied to aectual selection.

2. VUse of buyling helps

a. Compare prices for branded and unbranded articles sold
in stores.

b. Arrange bullstin board displays showing

(1) sub-standard quality as compared with standard quality
{2) varying gradss of the same product
{3)

deseriptive labeling as compared with grade labeling

Rate the displays according to the rating sheet, "Exhibits
and Displays,™ Evaluation Form R.

¢. Compare the relative merits of grade labeling snd descrip-
tive labeling.
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d. Make a display of Informative labels and evaluate their
helpfulness.

¢. Arrange a display of guarantees, Judge the protection
they offer the consumsr according to the fellowing criteria:

Who stands behind the guarsntes?

. What claims are made for the product®
For what periocd of time 1s the product gusranteed?
¥What adjustment will be made if the product is
unsatisfactory? '

oo —
[ SRR AV o

f. Colleet and rate advertising as to its helpfulness to the
consurer. Use the following criteria:

(L) 1Is the product advertised worthwhile?

(2) 1s needed information about the value of the
product given?

3) Are all claims truthful?

(4) Are misleading terms and implications omitted?
5) Does the advertisement avoid appeais to the
emotions of pride, fear, or prejudice?

g. Make an analysis of a recent purchase to dstermine
whether buying practices have improved since starting the
study of consumer education. ‘

€. LEnabling students to compare stores as to prices and services
offered. '

1. Compare prices of some common commodities at cooperative,
chain, and independent stores. Use Evaluation Form J, "A
comparison of prices in different storss.®

2. Compare services offered by each type of store,

D. Helping students realize that proper use and care enhance the
gatisfTaction derived from purchasses.

1. Collect and evaluate information pertaining to use and care
as found printed on labels,

2. Use Hvaluation Form K, "Judging furniture values" tc determine
how well informstion furnished in a furnituwre advertiscment is
understood.

3. Use Evaluation Form L, "Interpretation of buying informetion™
to determine understanding of information pertvaining to their use.

4. Use Bvaluation Form M, "Interpretation of data found on clothing
labels" %o test understanding of information furnished to the
consumer.



II. Evaluating and Using Consumer Services
A. Understanding the work of testing ageneies, and using their helps.

1. Investigabs the work of testing agencles; classify and compare
as Yo services offersd the consumer.

2. Appoint commiitees to write for material from testing services,
and arrange an exhibit of helps recsived, to test ability to gather
and organize information.

3. Prepare an exhibit of approved dentifricess; determine best buys
from the group displayed.

4. ©Collset all possible information in regard to the selection of
a particular produet. Evaluate sources of information as to their
helpfulness.

5. TUse Dvaluation Form N, "Souress of buying helps."”

B. Understanding ways in whieh the government helps the consumsr.

1. List things for which you pay taxes. Evaluate services recelved
for tax money.

2. DSeeurs c¢opies of state and municipal regulat:ons. Determine
how adeguately they protect the consumer.

3. Securs a c¢opy of Trade Practice Rules and evaluate their help~
fulness Yo the consumer.

4, Bvaluate free government publications and add to your consumer
file thoss that you need. '

5. Study and evaluste pending legislation as to its helpfulness
to the consumer.

6. Bvaluate the adequacy of governmental protection by finding
snswers to the guestions:

{a) What regulations for the protection of the milk supply
are in foree in your communliy?

- (b) Must bakery goods be covered to protect it from germs
and bacteria?

{¢} How are swimming pecls kept sanitary?
{d) Is loeally slaughtered meat inspedted?

(e} How is heslth safeguarded in bottling works where soft
drinks are made?
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III. Accepting consumer responsibilities.

A. Evaluate the cost of special services afforded the shopper in
relation to their actual value.

B. Investigaite the rules of local stores regarding the return of
goods.,

C. Judge the value to the consumer of the Consumer's Protection Label
found on ready-to-wear garments.

D. On ths basis of your undersbanding of fair shopping practices,
develop a "Shopper's Code"™, ‘ ‘

E. Do the family marketing for a pericd of time, observing courltesies
and responsibilities listed on "Shopper's Code™. Evaluate resulis.

¥. Compile a sheet showing improvements needed in (1) selling prac-
tices, and (2) buying practices. Use Evaluation Form O.

G. Rate yourself as a consumer on the "Consumer Rating Scale",
Evaluation Form P.
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Relationship of Evaluvation Instruments to Specific Gosals

Form Purpose Kind of Imstrument
A Recognition of problems affecting Check list
the welfare of consumers
B Securing informetion about experi- Check list
ences and interests of students
as a basis for planning class work
and homs experiences
C Applicaﬁion of the principles of Multiple choice
budgeting
D Interpretation of data on credit Tune-False
buying -
E Understonding the meaning of Matching
common business terms
¥ Judging food products by inspsction Check list with ressons
G, Selection of ready~made garments Modified multiple choice
H Applieation of infommation in Multiple choice
selecting amall kitchen equipment
I Application of knowledge in Maltiple choice
selecting kitchen utensils
J Comparing prices of common commodities Survey chart
in diffsrent stores
K Interpretation of information given Modified true-false
in a furniture advertisement
L Interpre tation of buying information Modified true-false
M Interpretation of data on clothing Matching
labels
N Knowledge of services aveilable from Matehing
consumer ggencies
0 Determining needed lmprovements in Survey form

buying and selling practices



Relationship of Hvaluation Ingtruments to Specific Goals, (cont. )

Form

Purpose

Kind of Instrument

Rating the profieiency of the
individual in consumer activities

Recording progress in activitiss
for the week

Determining how well a displsy or
exhibit has been set up

Rating scale

Progress report

Rating scale
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EVALUATION FORM A

CONSUMER PROBLEM CHECK LIST

Purpose: We believe that in order to do our part as eitizens, we must not
only appreciate our privileges and opportunities, but we must also be alert
to protect our interesis. Let us ase whether we can identify some problems
to be studied further iu ocur class,

Directions: Read the list of situations or problems below, and check those
which you belisve to affect your welfare in some way.

1. The consumer is forced to listen to much unpleasant advertising in
order to get programs he wants on the radio or television.

2a Some advertising is misleading or even unirue.
3. _Much advertising emphasizes the appearance or style featurss of goods,
omitting important information about its durability or usefulness.

4. Reliable authorities state that 20% of the price we pay for cosmetics
goes for advertising.

5. | Guarantees are frequently stated in such a way that neither the store
nor the manufacturer can be held responsible for any adjustments that
need to he made.

6. Consumers often have to rely on inspection or past unhappy experience

———————

to guide them in buying gpods.

7. It is difficult for the average consumer to cbtain an impartial check
on the goods bought.

8. Sales pressure is intended to make the consumer want more than he
actually needs,

9. Big business has pressure groups trying to influence Congress; the
average c¢itizen usually has none,

10. Consumers sometimes fail to take an active part in legislation planned
in their interests.

1l. Young people freguently do not get any experience in managing money

——————

until they are Yonr their owa®.

12. Many consumers do not know how to determine how much they pay for
eredit when they borrow money.

13. Some consuzers who buy on the easy payment plan do not realize that
the product costs more when paid for in this way.
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15,

18.

17 .‘

18.
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Cosmetics frequently cost many times the velue of the ingredients
which are used in them.

Two pairs of hose made exactly alike are often sold in different

stores at different prices.

Inspection of mest to insure that it is safe to eat is not required
by federal law within the boundaries of a state.

Furnituyre made of cheaper wood but finished with mahogany stain is
frequently labeled "Finish: Mah.".

Furniture with only the exposed parts made of walnui may be labeled

"Genuine Walnut®.

19.

Comparatively few products give sufficient pertinent information

on labels.

20.

Consumers sometimes fail to make a plan for spending so that they

can get things they really want from life,.
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EVALUATION FORM B

CONSUMER EXPEZRIENCE CHECK LIST

Purpose: In order to help us become more proficient as consumers, we need
to know in which of the consumer's Jobs you have had scme experience,

and which ones you feel that you need to know more about. This is a check-
1ist to be used in planning class work and home experiences.

Directions: Read the jobs of the homemaker listed below, and check (X) in
Column 1 those that you have done at some Tiwe or other; check in Column 2
those jobs that you feel you need to know more asbout. In Column 3 check to
indicate which of the jobs listed you would suggest for class study, and in
Column 4 those which you would be interested in developing as & home experi-
ence. You may check both "Class Study® and "Home Experience® if you wish.

Jobs of the Homemaker Column 1 Column 2 Colum 3 | Column 4

{ have done il need to Class Home
this know niore Study | Experience
about this

I. Food Planning and Management

Bought family groceries

Planned and prepared meals
by yoursslf

Planned and preparsed meals
with help

Consserved food by canning,
freezing, or other method

Bought meat or other food
by government grade

II.  Clothing Planning and
Manzgems nb

Planned own wardrobe for
2 sessgon

Assumed responsibility for
the care and repair of own
clothing

Stored clothing for a season

Remodeled a garment
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Jobs of the Homemaker

Colum 1
I havs done
this

Column 2
I need to
know more
about this

Column 3

Class
Study

Colum 4
Home
Experience

111,

iv.

Home Managsment

Helpsd select a large
piece of equipment

Bought household linens
for home or hope chest

Bought smsll kitchen
equipment

Bought dishes or silver

Renovated a pilece of
furniture

Mended household linen

Been responsible for
the care of own Toom

Been responsible for
the ecare of other roeoms

Finencial Msnagement

Kept a personal expense
account

Taken part in planning
a family budget -

Zarned own money

Managed a regulsr
allowance from parents

Handled a bank account

Saved money systematiecally

Borrowed snd repaid money
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Jobs of the Homemaker

Column 1
I have done
this

Column 2
I need to
know more

| about this

Column 3
Class
Study

Column 4
Home
Experience

Use gf_Buying Helps

Used information from
independent testing
laboratories, as
Consumert's Union or
Consumer's Research

Bought an article
because of a seal of
approval, such as Good
Housekeeping, Under-
writers Laberatories,
Parents Magazine, AMA,
ADA, or others

Read lsbels to determine
quality of an article or
recomnended care

Asked salespeople about
information needed

Started a collection of
bulleting giving buying
information
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SWALUATION FORIE C

APALICATION OF TIE PRILICIPLES o DUDGETING
ultiple Choice Form

Purposse: We know that in order to get the important things from money we
spend, we must plan carefully. This is a test to determine how well we can
apply what we have learnsd about planning expenditures to actual cases.

Directions: In "Part A" are brief descriptions showing how four families
use their money to meet expenses. Read the four situations outlined very
carefully. Check one which you consider tc be the wisest course. Then
chieck in "Part B" the reasons which support the decision.

Part A

1. In Jane's family the children ssk their parents for money as they
need it, realizing that since thelr parents do not keep an accurate
account of momney doled out, they probably geld more this way than
they would if each child were given a set allowance.

2 In Betty's family the members are consulted every morning at the
breakfast table as to their needs for the day, and given money
for car fare, lunches, groceries, household sxpsnses, and school
supplies.

3, In Ruth's family the members hold a council at intervals and
discuss the bilg things the femily wants to achieve, and what
items the Tamily income must cover. A regnlar allowance is
apportioned to the children.

4, Mary's mother set up a budget for the family for a peried of a
ysar, but found the plan impractical because cof unexpecied expenses.
She abandoned the budget, but finds it difficult to meet payments
on several items bought on ths installment plan,
Part B
Check the reasons for your amnswer:

1. A budget that really works requires much time and effort.

2. A budget is helpful only to those who have a great deal of monsy to
spend,

3. One purpose of budgeting the income is %to help one g@t the things
"~ he reslly values most for his money.

4, If a plan for spending is to-really work, the whole family must under-
stand what are the necessary expenditures and must cooperate in
reaching family goals for apending.
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6.
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If an item costs more than the amount allowed in the plan, the budget
should be abandonsd.

There is no peint in making & budget until one is earning at least

$40 a week.

7.

8.

9.

10.

11.

In making a budget, it is wise to under~estimate income and aliow
a sefe margin for unexpected expenses.

A workable budget should plan for past debts Incurred as well as
current expenses,

A budget can help a family live within its income.
Bocause it is impossible 1o anbieipate many of our expenses far in
advance, mongsy for various needs may as well be handed out at the

brezskfast table.

Children get needed training in handling money from the use of an
allowance.
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BVALUATLION Fogil D

INTRPA.TING LATA ON CRublT BUYING

True=-False Yorm

Purpose: Students sometimes say that they read without understanding the
meaning of what they read. This is a test to determine how well we can
interpret what we read aboub installment huying.

Directions: Read the paragraph carefully. Then read the statements below
and indicate with a (x) merk in the columns to the right whether you belisve:

{1} The information given is sufficisnt to make the statement true.

(2) The information is sufficient to make the statemsnt false.

{(3) The information is insufficient to make =a decision regarding
the statement.

~

Remember that you must make your decision only on the bagis of the informaticn
furnishsd in the paragraph.

Vlien =sn article is bought on the installment

Paragraph

Credit can be granted mere liberally under an installment
agreement than under a charge account because (1) the amount of
credit is limited, (2) payments are small, are closely fitted
to income, and are due on definite dates. Then, toc, the
ownership of the goods bought on the instsllment plan belongs
to the store until the last payment is made. Since the store
that sells on the installment plan has the ripght to take back the
goods 1f you fail to make payments as agreed, and does not have bto
refund what you have already paid, it can afford to take
greater risks in granting credit., For this reason many people
who could not open s charge account are allowed to buy goods
on the installment plan.

Irue False Insufficient

obores which offer installment plans tend to
charge higher prices. '

plan, the title to the goods is not trans-
ferred to the purchaser until the last
payment is made.

The carrying charge which is paid for ths
privilege of installment purchasing is
frequently more than reputable loan
companies charge for the use of money.

Legally, the person who is buying goods
on the installment plan owns the goods
after the first payment is made,




10.

1L,

12.

13.
14,

15,

Stores often allow the privilege of a
charge account o customers who are not
allowed to buy on the installment plan.

Because furniture depreciates rapidly, it
must be paid for in 2z shorter itime than an
electric refrigerator or asn aitomobile,

The store takes fewer chances when it
s8ells on the instellment plan than when
it opens charge sccounts.

A good credit rating depends upon a repu-
tation for paying bills promptly and in full.

For the references required in opening a
charge account, it is better to give the
names of socisl scquaintances than the
nemes of friends who are in business.

Stores will allow anyone to buy on the
instellment plan.

The ownership of gouods bought on the install-
ment plan bslongs to the store until the lash
payment is made.

Making and keeping a careful budget helps the
buyer to meet imstallment payment s.

When & store repossesses goods partially
paid for, it is obligated to refund money
already received,

Reputable businees firms do not like o
repossess goods because this procedure
usually incurs the ill will of customers.

Installment payments are usually planned
in accord with the individual's ability
to pay.

True False

B4

X

Insufficient
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EVALUATION FORM E

BUSINESS TERMS
Matching Form

‘Pufpose: In order to be s&ble to menage our affairs intelligently, we need
to be able to understand some of the terms which are used fregquently in
business affairs. This is a test of our understanding of business terms.

Directions: Listed under "Psrt A" are some bterms which are often used in
business affairs; under "Part B" are definitions of terms, Select from
#Part A" the term which fits each definition in YPart B® and write its
letter in the correct blank., Some of the ferms in "Part A" will not be used.

Part A
Terms
a. charge account j. conditional
b. installment plsn bill of sale
¢. lein ‘ ] k. carrying charge
f. interest - 1. fixes expenses
g, budget mn. chattel mortgage
h., tax ) n. repossession
i. savings o, credit
: p- depreciation
Part B
Definitions
1, The ability to obtsin something of velue now for a promise to pay in

the fubure.
2. A Tinancial statement of estimated income and expenses.

S A form of credit by which goods are charged against the buyer on the
books of the seller, %o be pald at a later dats.

4. Money paid for the use of monsy.
5. A form of credit enabling the buyer to purchasde merchandise for a small
- first payment, ths balance to be paild in equal installments over a

fairly long period of time.

6. A charge which the buyer pays for the privilege of buying goods on the
installment plan, )

7. An agreement by which the title to goods is transferred to the seller in
case the buyer fails to make payments as asgreed in the contract,

8. The right to take back articles sold under instsllment contract in case
the buyer fails to live up to the agreement.
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10.

Loss of wvalue.

An agreement that the seller shall retain the title to the goods

until they have been paid far.

38
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EVALUATION FORM F

JUDGING ¥0OOD PRODUCTS BY INSFECTION
Check List with Hesasons

Purpose: The grocery shopper often has to rely on inspection alone as a
guide in the selection of foods. We are going to see how well we can
determine quality in various food items by simply looking at them.

Dirsctions: Displayed on the teble are three grades of each of the following
food items: eggs, besf, oranges, canned green beans, and cabbage. Using all
the 1inspeetion tests that you know, declde which of each group of three is
the best buy. Then write the number of your choice ia the sppropriate blank.
Next, write the reasons for your choice in the space provided.

Eggs Reasons

Best buy

Beef

Best buy

Oranges

Best buy

Canned green beans

Best buy

Head of cabbage

Baeat buy



Purpose:
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DVALUALION FORM G

SELLCIINN OF ABADY- JADE GARMENTS
Modifie d Multiple Choice Form

In shopping for clothing, we usually base our choices upon inspec~

tion plus what information we can get from labels and from sales people.
This is a test to determine how efficiently we can use these aids in buying
clothing,

Dirsctions:
to-wear department.
which you consider to be the best buy.
this dress in the blank provided.

On the table are displayed three wash dressss from the resdy-
Examine each garment carefully and select the dress
Write the letter deslgnating

Then read the reasons listed below and

check {X) those which influenced your decisicns.

Best Buy

Check below the reasons which influenced your decision:

1 The

—————

7 Ihe

8 ‘The

design is pleasing.

seams are made with more stiteies per inch.
fabric is specialiy fTinished to resist wrinkles.
garment is cubt true with the grain of the fabric.
fabric is mercerized.

fabric is sanforized.

fabric is fast colar.

seams would be durable.

9 A wide hem is used,

10 The
11 The
12 The
13 The
14  The
15 The
16 The
17 The
18 The

trimmings would require no speciasl cars in laundering.
fabric has a minimum of sizing.

gorment would be easy to iron.

fabric is run-proof.

fabric is full-cuf.

garrent carries the Consumer's Protection Label.

garment could be woshed with only ordinary care.
poekets are real, not simulated.

seams are stayed to prevent stretching.
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EVALUATTION ¥ORM H

APPLICATION OF INFORMATION IN SELECTION OF SMALL KITCHEN EOUIPIENT
Maltiple-Cheoice Form
Purpose: Wise selection of small kitchen equipment makes home work easier
and more pleasant. This is a test to determine how well we can apply what
we have lesrned in selecting small kitchen equipment.
Directions: On the table‘are ten pieces of small kitchen equipment, Exemine
each one carefully and decide which ones you consider %o be satigfactory for

their own intended use. Mark the three columms as follows:

Column 1: Mark X thoss you consider to be satisfactory, and mark 0
those you consider to be unsatisfactory.

Column 2: For each one judged unsstisfactory, write the number of
the main reason why it is not satisfactory.

Column 3: Indicate the purpdée for which you would use each utensii
marked Y&, 6 as, for example, “Shredding vegetables”,

Reasons Why Equipment May Be Unsatisfactory

1. Difficult to elean (or keep clean)
2. Difficult to ksep sharp

2. Very limited in usefulness

4. Not likely to be very durable

Plecss of Colump 1 Column 2 Column 3
Equipment (Merk X (Reason for {Purpose of utensils)
or 0) marking)

t::;.

o

o}
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EVALUATION FORM I

CAPPLYING KNOWLSDGE IN SELLCTION OF KITCHEN ULLNSILS
Multiple Choice Form

Purpose: Since a two-quart ssuce pan is used very much in most kitchens,
the type of pen chosen is very important. ‘This is a test to determine how
well we can selsct ubtensils on the bagis of what we have lesrned.

Directions: Four two-quart sauce pans are displaysd on the table and labeled
A, B, C, and D. Select the one which you consider to be the most desirable.
Write the letter of this one in the blank provided. Then c¢heck with an (X)
the reasons below which influenced your decision.

My choice
Reasons:

o

1. It is real economy to selsct a utensil which has many uses rather
than a pan for severy use. :

2. Less money should be spent for utensils recelving little use.

3. & pan for top-of-stove cooking should be at least as large as the
burpner it is used on. :

4. A pan having sides which join the botiom with a wide curve rather
than a crease is nore desirable.

Oe Food heated in a covered pan reaches ths boiling point more guieckly
than food heated in an uncovered pan,

6. A large, sherp pointed lip is eagier and safer for pouring.

7. The weight of the handle should not tip the utensil,
8.  Vood or composition handles remain cool.

9. Straight~sided utensils require a minimum amount of aspace on the top
of the stove,

10. Since metal handles get hot, they are not as convenient to use as
handles that do not retain heat easily.

1l. Utensils with removable handles are useful for bhoth oven and surface
cooking.

12. Some heavy utensils are suitable both for steeming anrd for cooking
in water.

i3. Riveted handles may unot be sscurely attached, and are often difficult
to clean.
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14. A utensil with a steam sealed rim holds the steam within the utensi
during the cooking process. :

15. The material will not discolor with use.
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EVALUATION FORM J °

A COMPARISON OF PRICES IN DIFFERENT STORES

Purpose: We know that prices which stores must charge for goods are
influenced by factors such as the type of store and extra services offered.
This is a form for comparing prices of well-known cormodities at different
stores,

Directions: Fill in the c¢olumns with prices of commodities listed.

Name and loce- A Nationally A Netionally A Nationally
tion of store Advertised Advertised Advertised Brand
Candy Bar . Breakfast Food of Crackers

An independent
neighborhood drug
or grocery store

A neighborhood store
that is a member of
the Indepsndent
Grocers' Association

A chain grocery or
drug store

A grocery or drug
gtore of competing
chain

Department store

Mail-order house

3 Adspted from an eveluation form included in the book by Mabel B. Trilling,
E. Kingmen BEberhart, and Florence Williams Nicholas, When You Buy, p. 77.




EYALUATION FORM K

JUDGING FURNITURE VALUES
Modified True-Falss Form

Purpoge: We are frequently misled by ¢lever advertisemsnts, This is a
test to determine how well we can interpret information furnished by a
furniture adveriisement.

Directiona: ZRead the furniture advertisement carefully. Then read the
statementis below and indicate with an X mark to the right whether youn
believe:

{3) the information given is sufficient to make the statement Hrue

{2) the informaiion given 1s sufficient to make the ststement falsse

(3) the information given is insuffiecient to make a decision regarding
the statement

femember that you must make your decision only on the basis of information
furnished in the advertisement.

True False Insufficient

1. The entire piece is made of mahogany.

2., Only the top and sides are covered with
mashogany venser.

3. The drawers are devetagiled.
4, Plate glass 1s used for the mirror.

5. The corners are securely joined with
dowels and corner blocks. ;

6. The drawers will slide easily.
7. The back is swoothed and sealed.

8. The finish is mehogany, but the piece
may be constructed of cheaper wood.

9., The use of voneer indicates that the
pisce is inferior.

10. 4 mortise-snd-~tenon joint is used in
the corunsrs.

11. The drawers sre joined merely by
nailing and gluing.

1l2, The inside of the drawsrs is shellacked,
J
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BVALUATION Forl L

TUTERAPASTATION OF BUYING INFORMATION
Modifisd True~False Form

Purpose: Sellers claim that consumers often fail to use information
furnished them, This is a test to determine how much you understend about
brands, labels, and grades,

Directions: ‘Read the statements below. For each true statement, mark an
X in the corresponding blank. For each false statement, mark out the word
or phrase wnich mekes the statement false, and write in the corresponding
blank the word or phrase which would make the statemsnt correct.

1. There are many brands of the same commodity which have the same
quality,

2. A1l standardization agencies use the same measuring stick in
setting up standards.

3, Cosmetics containing poisons are barred from interstate commerce.

4, Informative labeling is the best guide for the buyer of fabrics.

5. Labels indicating merely that the commodity has been accepted
are good guides in the purchase of househeold linens.

€. The intelligent consumer inquires about the results of tests and
asks who certifies ths quality of the goods she buys.

7. An article with a brand name has prestige gained through advertising
programs of the company, which may make a brended article ecost more.

8. Poor quality products as well as good quality products are frequently
g0ld under attractive brand names.

9. Trade names supply no specific information about the gquality of
the goods.

10. If a commodity has been tested, it will give the service the
consumer desires.

1l. Branded goods which have been nationally advertised generally
remain constant in quality.

12. It is believed that the consumer will get the best value for his
money if he can buy according to specifications,.

15, Many retail merchants fall to know what definite standards their
goods mst,
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1-5|

16.

17.

18.

19.

20.
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The person who orders by trade neame can do his shopping through
mail order Louses, another psrson, or over the telephone.

Federal specifications indicate a good quality product which is
adequabe for the use to be made of it.

Food labeled substandard is unfit for human consumption.

The federal government does not have authority to regulabe the
nanufacture or sale of sny products which are made and sold
within a state.

Grade labeling is less confusing to the consumer because he does
not have %o learn specifiecations for a wids range of comwdities,

& good label tells ths grade quality of the produet as well as
tne quality of it,

The consumer who does not know how to interpret informstion
given in grades and labels will have difficulty in making
purchases,
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EVALUATION FORM M

INTEAPRETATION OF DATA FOUND ON CLOTHING LABELS
Matching Form

Purposge: The clothing industry has established over a period of time
certain terms which, if properly understood, can aid the consumer in
getting qualities she wanis in clothing she buys. “his is a test to deter-
-mine your understanding of information often furnished on clothing labels.

Directions: Under "Part A" are listed some terms frequently found on
clothing labels, Under "Part B" are definitions of some of the terms.
Select from "Part A" the terms which fit each of the deseriptions in
"Part BT, and write its letter in the correet blank. Some of the terms
in "Part A" will not be used.

Part A - Terms

A. Combed fibers used H. Sanforized

B. Completely shrunk I. Spun rayon

C. Dan River J. Tebilized

D. Fast color K. Unidure

E. Mercerized ' L. Vat dyed

F. Picolay M. Washabls

G. Pre-shrunk N. Will not shrink

Part B - Definitions

1. Name of menufacturer who mskes high quelity cotton fabries.
2.____ Pertains to shrinkage, but gives no reliable information.
3. The most dependable label for color faétness.

4.____May be color fast to washing or to sun.

5. _Gives no clue as to shrinkage or fading.

6. Neame of a cotton fabrie.

7. Indicates that there will be no more than 1% shrinkage.

a, Treatment to resist wrinkles.
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EVALUATION FORM N

Matching Form

Purpose: Many consumers do not know how to get impartiasl information about
the goods that they buy, This is a test to determine your understanding

of

services offered by various agencies.

Dirsctions: Listed under "Psrt A" are a number of agencies which offer
services for the consumer; under "Part B" are descriptions of services
offered by some of the agsncies. From "Part A" select the name of the
agency which fits each dsscription given in "Part BY, and write its letter

in

l'

Zs

5.

4.

D.

6.

the appropriate blank. Some of the items in "Part A" will not be used.
Part A
Agencies Which Perform Consumer Services

8. Consumer's Union
b, American Gas Company
¢. Household Finanecs Company
d. Underwriter's Laboratories
e, United States Department of Agriculture
f. BSears Roebuck and Company
g. American Home Economics Association
h. DBelter Business Bureau
i. Consumer's Research
J. American Medical Association
" k. Good Housekesping Institute
1. Parents' Magazine
m. Council on Dental Therapeutics

Part B

An independent, non-profit agency which furnishes a& reliable check on
products of all kinds,

A lending agency interested in improving the mansgement of money.

A mail order and retsil chain store which offers product-buying information.
A tax-supported service which offers information conecerning points to

lock for in buying products. ZEspecially for the agricultural

population. :

An organization of businessmen primarily to protect themselves against
unfair business practices. Offers product-buying informstion.

A professional organization which tests dentrifices and publishes a

list of approved ones.
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7. An agency which tests products submitted for advertising in their
megazine and awards a seal of approval for products passing the test.

8. An organization of trained home econcmists which publishes consumer
purchasing leaflets.
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EVALUATION FORM O

BUYING AND SELLING PRACTICES

Purpose

suggesting needed improvementa.

Direetions:
two columns bslow.

Thers are soms things that the buyer can do to improve his
situation and some others that the ssller should do.

This ig a form for

Using help from all the sources that you know, fill in the

BETTER SELLING PRACTICES

BETTER BUYING PRACTICES

Provide reliable informatione-
advertising, labeling, and
intormed salespeople.

(Fill in the rest of the colwms)

Use of information provided--
informative advertising, labsling,
and ssles talk.
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EVALUATION FORM P

RATHE YOURSELF AS A CONSUMER

Purpose: In order to get the things we reaslly want for money we spend, we
need to do certain things. This sheet i3 a means of rating yourself as a
consume Yy,

Directions: Below are listed some things that an alert. consumer would -
usually do in making purchases. Check (X) in the appropriste column to
indicate whether you do the thing listed always, usually, sometimes, or
never.

Always TUsually Sometimes Never

Do you
Plan your money carefully, so that
it buys real values?

Refrain from “spur of the moment"
decisions in making major purchases?

Resist high pressure sales ftech-
niques which try to persuade you %o
buy?

Read labels carefully?

Ask for ncedsd information not
included on labels?

Spend only your fair share of the
family income?

Refrain from buying something you
don't want just because it is offered
as a bargain?

Know how to judge articles that you
buy frequently?

Get impartial informmticn to help in
gelecting articles you buy occasionally?

Use approved methods of care for a given
artiecle?

Compare prieces in different stores before
buying?

Avoid buylng during rush hours?
Wear hose when trying on shoes?

Secure a written guaréntee on &ll major
purchases?
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EVALUATION FOBM 'Q

WEZKLY PROGRESS SHEET
Purpose:; In order %o know how well we have spent our time, we need to
consider what we have done and what we have gained from our experiences,
This is a record of our activities end what we have gaimd from them.

Directions: Fill in the spaces under each of the following headings.

I. Consumsr problems for study and discussion

I1. OQutside readings.

I11I. Contribution %o class, speciasl projects¥

IV. Home projects

V. What I learned

L. 4.
2. 5.
3. 6.

* Speeial reports, demonstrations, investigations, hostess, bulletin board,
or housekeeping duties.
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EVALUATION FORM R

EXHIBITS AND DISPLAYSS
A Rating Sheet
Purpose: A display is a good way to show what we have done or to teach a
lesson, This is a rating sheet to determine how well a display or exhibit
has been set up.
Directions: DBelow sre listed some gqualities of an effective display or
exhibit, Check in the appropriate columns to indicate whether the display

is good, fair, or poor in each quality listed.

Good Fair Poor

1. Display emphssizes the things being
studied,

2. 411 objects in the display emphasize
one 1idea,

3. The arrangement has a single center
of interest.

4, All lines made by the objects@hisplayed
lead toward the center of interest.

5. The objects exhibited are not over-
crowded. o

6. The exhibit is simple enough to teach
a lesson at a glance.

7. The exhibit has suffiecient interest to
cause people to stop and look.

8. Things used in the exhibit meet the
standards agreed upon.

0O
.

The background used is attractive butb
also inconspicucus.,

10. Legends used are brief but self-
explanatory. /

S Suggestions for Teaching Child Care and Development, prepared by
graduate students in Home Economics Educabtion, Oklahoma Agricultural and
Mechanical College, as a part of class work, Fall, 1945.




w
&

v

RECOMMUNDATION FOR USE

An attempt has been made to study and understand evaluation methods
sufficiently to suggest some which are appropriate for use in teaching
consumer education. As a result of the sbtudy, the writer makes the following
" recommendations for teachers to use in planning the evaluation of consumer
educabion:

1., Evaluation activities in consumer education should be planned to
arcuse interest, challenge activity, and lead to setting up goals for c¢lass
work, They should reveal attitudes and experiences of students. They should
enable students and teachers to see progress in relation to goals, and furnish
a basis for further planning. They should show information acquired and its
application to real problems.

2. Students should be allowed to assume responsibility for gathering
information tﬁrough interviews, letters, surveys, trips to stores, and for
presenting information gathered in the form of reports, displays, panels,
and demonstrations. Through such activities a wsalth of pertinent information
can be assembled--much more than the teacher could possibly gather alone,
and the students will acquire valuazble experience in finding the answers te
problems.

3. Students should be encouraged to participate in setting up and
cafrying out class work; and to keep records of progress.

4. Make use of simple, informal instrumenis which the students themselvs
help construct, sinee such instruments are,ofteﬁ ﬁore applicable to the nee
in a given situation than those made by so-called experts. Use such infc

instruments to supplement formal methods of evaluating progress.
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5. Use all kinds of techniques for gathering evidence on changes in
the total personality of the student. Descriptive evidence should be
used to supplement standerdized tests.

The writer in no way means to imply that any or all of the evaluation
materials proposed here should be used as they are; rsther it is suggested
that they may serve as a starting point for working out an evaluation

program in keeping with the needs of local communities.
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