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- 1 0 op y or O e n .Eaucation 

any ed uca tv:rs Oday f 1 t a t· e er c n f ly has 

rester otenti 1 nr uence on he citizen of our de ocr c 

than any other nstit t 0 • One s th t t e C 0 

hich es d oor CV or any oth r or l re oss bl b -

ins in the 0 • y llvin is t s reoo n z d 

1 hl i ni:f'ioant e er nc in tne lif or eve individu l, 

r otin hi not only es f ily ember, ut, 

f notion n mm or of ociety. s to 

eco nit1on often d ore uc t1on for ho 

iv today, t an at y ot er ti e 

also BS 

b a r ater 

nd f mily 

kine bee 

reco nized as b ect att r tield. This. no doubt , h s 

n bro ht about by the social nd econo c changes hiob 

hav ere te difficult rohlems for family embers. 

Throu a kno led gain d fro reeding recent duca-

tion literatur, nd thou h nerson 1 inter ie • , t he 

writer b.as co to be 1eve that education hes tor ts p ose 

the 

provision or rieb and eaningful x er1ences int e basic 
aspects of liv1n, so directed as to contribute to the 
fullest po sible realization ot p rsonal ,otentialities 
and t l1e m.o t ef'f cti ve p rticipation in a democratic 
society. 

In 11 the current literature revie ed. there see d to 

b a concern on the p rt or o t educators th t personality 

lBernice . allory, A Proposed Plan 
econdary ohool, __ J_o_u_r..;;;n_a_l;;.....;o_f.....;;=--------==..;..;.;;. 

p. 1. 

in the 
1939 , 
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be developed, a rles::i.re th".'lt soclal eonsoiou::n1es.s be strength

ened, an.d a belief th.at pro,blems in a deraoeraoy are best 

solved through the froe play or inteliigGnce. TJJ8y btilinve 

t.hat t'Iemoeracj', :or-aotlced in ed:1ca.tion, provides for the best 

development of the ~gernonali ty o-f 0ach ind.i vi dual,, througb: 

op,,ortunl tios for de"ltelo_ping resouree:fu1.ne;313, inJtiati ve a:nd 

respon.s:i.bilit.y. Pur>il lnitlat1ve an.cl ~mpll act,lvity are 

strem3ed ,, and. iadi vi,dua1 diffe:rences in students are te.}:en in.

to account as to ability, need and purpose .. Education thus 

def:lned deals w1.t!:l life expEtt'iences of the indi vidnal as he 

meets them. 

Accepting these criteria set out in educational li.te.r

atnre, the ·writer believes that learning takes pl!ii.ce only 

through the aotivlty of an indiv:Ulue,l, stiIT.ulatcd by his nE;eds 

and interet,ts, ·which 1n turn vary 1"1ith t,ho physlcel, emotion

al, aesthetic, m.ornl and. intellectual d0velopment of the 

learner. 

Dr. Boyd H.. Bode, an educator at the Ohio State rr.ni versi ty, 

in an address given at the Iowa State College in July, 1940, 

stated the,t sixty-five per cent of the jobs toda.y require no 

education. He fu.rth.er stated that he believed we need a new 

gospel in the art of living together, that we need to educate 

for tt,e co!nm.on life 1 to prepe.re ind-1 '1'iduels to live in a 

democratic social order, that scbools should practice demo

cracy, and that tb{iy should be orge.nized in order to educate 

young people in this art of living. 
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The field of homemaking can make an especially fine con

tribution to probleri-1s of ho111e and corr..1nuni ty living, but in 

order to m&ke its maximum contribution homo economists should 

be concerned about the relationship o:r homemaking to education 

as a whole. Only as teachers of homemaking 1)lrrn coopereti vely 

wj th all subject rri.attor groups, vvi tl1 tte ho:ne and the co.::nmuni

ty can worthwhile leerning e:::c_perionco be provided in this area. 

Bducation for homemaking, becsuse of its peculiar subject 

matter, ofl:'ers an opporl;uni ty for u11ifyl:1g oxperionces re

lated to home life that are not pos3iblo in any other field. 

It is true thst other sub,ject m.s.ttor fields, D s thoy broaden 

their scope and apply their principles to ,::;y0ryday 1i vi.us, do 

c.eal with some mibjf3ct matter that was once a part of the 

homemaking program. This is an evidence that subject matter 

fields as a whole are dealing with more everyday problems, 

and that the more one attempts to m.uke n field of sub ,ject 

rrw.tt0r more pr2cti cal and .morf; f'unct:1one .. l, tho more he tends 

to cut acr:oss other areos. It has been said that the more 

one atte:npts to define a spoc:ielized sut,joct matter area in 

its broadest terms, the more nearly one definGs general 

education. 

Hooernaking deals vd th those intimate p,~0 rsonal, home and 

family experiences which ar8 not considered in other fields 

and offers opportunities for experiences not possible else

where. Recognizing the importen.ce of' the individual, home

making personalizes and integrates instruction. I~ven 

thOUish the learnings in other fields are both broad 



B.nd functional, there is still a need to see them in e.11 of 

their interrelationships. Homemaking seems to be the one 

field which can best integrate learning experiences in per-

sonal, home, and family life because it deals directly with 

problems which grow out of that area. 

4 

In .many elementary schools today, subject matter fields 

are no longer set up as sub ,j ects; but through the activity 

unit, various fields of knowlodge and experience are c1rawn. 

upon to solve problems studied as needed. In some secondary 

schools, core courses have eliminated subJect .matter boundary 

lines and deal with the solution of comm.on problems. In a 

nwnber of schools where various types of core programs are 

used, many personal and family life problems are included. 

In these programs on the seconde.ry educational level as well 

as in the elementary education activity units, the unifying 

of all experiences is considered important. According to the 

Pennsylvania State Department of Education, 

VThe.t one learns has meaning when learning has occurred as 
a unified oxperionce. Under these conditons, facts are 
not isolated beads strung on a string and hoarded against 
the day when a standardized objective test will require 
a count. one by one, that a score may be attained which 
will reach or exceed. a mythical national norm. Instead, 
they are acquired in such manner that children have at
titudes and appreciations that exemplify the democratic 
way of living, functioning skills in. those abilities that 
promise to be useful in living, and understa.nd.ings o~ 
fundar?1ental nrinciples operatln.ri: the social and physical 2 - - - ,~ 
order. 

For many years homemaking education has continued to 

2Pennsylvania State Department of Laucation, Suggestions for 
the Development and Use of Curriculum Materlals in the 
Elementary Schools, Harrisburg, 1936, p. ?. 
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and a class organization which permits time and opportunity 

to make adjustments to meet the needs or different indivldual.s 

and groups • 

.Recent literature reveals that; education for hom.e and 

family llfe is increasin;ly recognized by educ~itors as hnvi.ng 

1:n:portant contri.butions to make in the educationt:'\l program of 

all i.ndi.vid.UHls. Offerings in home,n&l<i.c.g are being extended 

to boys as 'Nell a:::: gi:rls, to m.en ,1;1s W8ll es •,01omen, to cut of 

school ,sroups as well es those in schools, nnd to all age 

groups. !'rod.e.y, there is also sorne recogn:1 tion of the _place 

ho.me.'tlaki.rig e:tucation has in tlH?J elor1enta:ry :_?;rades in helping 

to i:n.terpret a,nd enrich the pupil's home cxporienc<3s. To be 

ef'fecti ve ho;:ne:n.aki.n.g education must help all a3E-) groups to 

r,1ore adequatr3lJ .mGet, with security, the situa'tfons in which 

they normally find thom.;}el VG;c; and provides thE11a with the drive, 

the couragfi, and. the :Stability to solve those Dcrsonel end 

family life :;roblem.:J Vii:':1ieh fU'.'0 pcr:si stcnt t:1.roughout lite. 

::f'i"octive h,o,1mr..akL1g 0d~0r .. t.;ion ls coacerrn}d v;:i tl1 the 

g.rc1\1,th. of incU viduc.ls, t,hrough thG provision of- learning ez-

and thinking tlu:·ough of _po,.:,,ciblc soJlutions, t;he wcighinc; o.f 

inform.at,i,on. 

According to D=. Ivol 3paffordJ 

:I::::i'.1e:,1ntdnc, to b o rtch Etnd. neaningful, .m.ust direct 



attention to the achieving or the necessary learning, 
att tud , apprec ations , understandings, knowled e , 
techniques, skills, habits for attainin those v lues , 
social , e o ional and physical, which ean most to the 
1nd1v1 ua a to society.4 

By 1 n o ocr ti proc dur sin the cla sr o , 

te c ers nrovide op ortunities for the evelopment or ood 

r c n cit1ze • ince oh ef ur o es of a de,ocratio 

oc e y ar , o protl'lote t e co .on ood d o roster the 

7 

lf re of the 1ndividu 1," the e chers ust be alert to all 

school and co unity resources in ord r to b bl to prov de 

ro e ocrntic 1 arnin e erie ces. n Y h n u ils are 

allo ed to hav rreedo of thou ht, e ress!on, and action do 

t y d velop s 1 terdependen clividua s. Good te chars 

urovi e or l e rnio itua ons hich help upils o develop 

the po, ~ r to do r fl ctive th nking in order that they ay 

l ern to solve proble s . 

In ord r to cl se y 1 te te oh1 to the liv s of those 
being tu t , te oher n ed to begin ·1th situations 

a t pupi sf ce, th or the do , t e oney y ave , 
the uma.n relationship pro le hich concern them. 
i c ers nee to no those ~o t e ch, t eir homes 
nd re ilies, and the roble hich are troubling them 

and th r r t .5 

T ey al o e d no"' t soci cono'!lic status of the 

e r oo un ty nor e to u url t n t e olution 

ot their p rso. 1 an 1 pro s. Te c er need to be-

co""e coue t UC ior. 1 sou re nd :."El cies 

t e contri u 0 oso ho and ly 11 e i tho 

Ivol p tford , Home .t.COnomics e ch r and the Co unity," 
r c~icel ~o , cono ics, p. 171, J un, 19 o. 

5r 1 • 
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co.mrrmni ty and to worlc ·with these as opportunities arise. 

lJ:'he v,rri ter believes that tn order to be an efficient 

homemaking teacher one needs an increasing underst&nding of 

people of various ages and of different cultural groups; the=·"'"'" 

ability and desire to plan and work vJi t.h groups and to use all '°"""'~' 

facilities including the home, the classroom and the con1.m.uni ty ;,,,_, 

an um:'ierst2.mUng of home and family life; and that such a .. c· 

person needs to be a ho3emaker herself, demonstrating good· 

1n~acti ces, maintaining high standards of appearance, ideals,/ 

and behavior, ::ind, above all else, pa.tient, tolerant [i.tld /. 

1.1:t1e success of the home.'n.aking tee.cher in a functioning ,/ 

educetional prog:r-em toc1ay will depend largely upon her con-.:-> 

tinuous growth and development in these directionsi Success' 

can be measured by the extent to which the learners have im-· 

proved their quality of' thinking, tbe extent to which they 

ara continuing to put democratic procedures into practice, 

the extent to which they are concerned with not only the 

development of themselves, and their homes, but also the de-

velopment of' their con1.nmni ty and their nation. 



Description of the Problem 

Believing in the previously stat philosophy of heme-

making E,ducat.i.on. e study '<'t:xs una.ertBkt.m by tho v1ri ter to cnin 

info.rt:1.ation coneernin(; ex:i:Jting ter'ch.ing procedures used by 

teachers in the field wl10 heve grodue.ted from the Depnrt1:t1.ent 

of Ho~1e :.:cononioz ~~ducation, in the School o:f Home I.'cono:m1.cs, 

at the Gklaho:ma f\gricultu.ral tind Mechnniaal College; and to 

locate nossible ne~ds of the teachers. 

'1.'ho study ,nes m.cde through the use of question.nalrcG, 

articles wri. tten by higr1 school students, personal interviews, 

visits to hom.c·.n.Bking depart.monts, observntions of stuclent 

ter:cl1ers in training centers, observations of college clecses 

in 1uethods, atten.denc e at group conferences for teachers, and 

observation of ,joint meetings of student teachers in the 

schools of acsricul ture and hm:nt~ econo;ni cs- .. 

The questionnaires USf-~d we.n~ sent to pupils enrolled in 

home...i1aking, teirnhers of homema.king, and su.:peri.ntend.ents. They 

v.Tere developed b;;r '.)illie !\::arson, Read of Home Economics 2'.du

cetion, OklahonE /:gri cultural and Me;c}lanical College, w:ho ex

pected to u~e the results obtained as one source of information 

in an ~1xtcr:.sive DtLtdy of t<:HDchor education, with a vie1,r to-

~Na.rd curriculum. revision. ~Clle ~nriter ,,H:-loctcd th.e St1curing 

and t1,d)Uloting o:f tt';is infornetion as her o£,rt,1.culor contri

bution to tho field of Homo Lconomics :\Jucatio.n. 

In order to underr,t,m<'.l tt.e type of questionneiro usod, 
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-v:riter, through interviews ·:d.th Miss Pearson and by attending 

her classes, discovered that she believes firmly that the uur

})OSe of education is to train people to think, and that :pupils 

are capable of thinking for themselves if given a chance. She 

believes in recognizing individual worth, in respecting person

ality, in encouraging independence on the part of individuals, 

in providing o~portunities for self expression through creative 

work 1:,nd for experimentation and investigation, and in practic

ing democratic living as a means of promoting a democratic 

social order. 

The questionnairesl are made up of a series o.f questions 

dealing with what happens in cl&ss rooms of secondary schools 

and with needs as seen by students, teachers, and sUj:Jerinten

dents. They are in reality a means of determining the use of 

democratic procedures in the schools of Oklahoma, and of lo

cating possible preparatory needs of teachers and those of 

r1omemalcing departments. 

Those parts o:f the questionnaires which deal with a.emo

cratic procedures attempt to secure information regarding the 

extent to which students have participated in the planning of' 

their class goals and 9rocedu.res; the extent to vvhich they 

were given an opportunity to weigh velues, and to select al

ternative courses of action; the extent to which they partici

pated in cooperative group work; the extent to which they 

were nor~'lli. tted to carry on personal and group investigation 

a.nd experiI!lentation; the extent to which they were permitted 
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to express inai vidual ideas '11\Ji th the encouragement to reach 

conclusions; the extent to which they participated in the 

evaluation of their :personal and group progress and their re

sults of net ion; and the extent to which the;l have extended 

school work beyond the classroom. 

Other questions had for their purpose the location of 

preparatory needs of teachers and include such things as 

possible improvements in teacher preparation, the types of in

service training for teachers needed, and the strengths and 

weaknesses of present homemaking progra1ns. 

The questionnaires were divided into tvlfO sets, according 

to the date of graduation of the teachers contacted. They 

·were sent v1ith f.t definite purpose in mind, namely, that of 

checking the effectiveness of changes in the thinking of the 

Ho.me Economics Education staff and locating needs or t,aachers, 

in the hope thfat such needs would indicate ways and means of 

strengthening the teacher education program. The ract that 

changes did take place in the thinking of teacher trainers at 

Oklahoma .Agricultural and :Mechanical College is shown in the 

records of classwork of students in :aome Econorn.icn Education 

classes. In 1929 the Department of Home Economics Edu.cation 

at the Oklahoma Agricultural and. Mechanical College saw the 

value of including group experiences in the organization of 

homemaking classes. Lack of e quipm.ent in many of the Oklahoma 

high. schools made it neceGsa.ry to train teachers in a more 

e,fficient use of equiprnent, and in the development of a 

different type of class organization. At that time, every 
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emphasis we.s placed on making prospective. teachers conscious 

of classroom organization, in order that group experiences 

might take ple,ce. In the school year 1939-40 there was a 

definite change in emphasis in college methods classes. iw. 

effort was made to emphasize purpose and philosophy, vii. th 

stress on the use of a definite criteria for good learning 

experiences, which promoted the use of democratic proceclures 

in the homemaking classroom. 'l'he change as such v:as recog

nized by the staff, stud.ents and fellow workers. 

The v~.rriter felt that it would be of value to illake a com

parison of the teaching procedures of experienced teachers 

who h8.d graduated v·.ri thin the five years preceding the change 

in thinking of college teacher trainers, vd th that of first

year teachers, ·who had been exposed to this idea of providing 

democretic learning experiences, Hnd to study the needs of 

both groups. 

Throughout the study the two groups will be ref erred 

to as the experienced teachers and the first-year teachers. 

1rhe numb('7r of questionnaires mailod and returned ts shown in 

Table I. 



TABLE I 

Number of c~uestionnaires Mailed and Returned 

Teachers-Superintendents-Pupils-Total 
·----·-''-· _""'"""" _________ _ 

Number of questionnaires 
mailed to experienced 
teachers 

Number of questionnaires 
returned by o:rperienoed 
teachers 

Humber of que::-:~.ionn.aires 
mailed to first-year 
t~3e.tc11e.1~s 

Number of questionnaires 
returned by first-year 
teachers 

'Total number of 
questionnaires mailed 

Total uu.mber of 
questionnaires 
returned 

50 50 

35 26 

3? 37 

27 17 

87 8? 

62 43 

500 600 

338 399 

4.44 

264 308 

870 1044 

602 707 



14 

During the second Sf.;mester of the school year 1939-40 

fifty questionnaires were sent to experienced homemaking 

teachers, 500 to their students and 50 to the superintendents 

of the school systems represented .. The teachers were an un

selected group who had graduated from the Department of Home 

Economics Education in the School of Home Economics, at the 

Oklahoma Agricultural and Mechanical College within the five 

year period, 1934-1939. Questionnaires sent to this group 

were answered by thirty-six teachers, twenty-six superintendents, 

and three hundred an.d thirty-eight pupils. 

At the beginning of the school year 1940-41, eight of the 

thirty-five experienced teachers answering questionnaires the 

year before had married and were not teaching. 

The second group, ma.de up. of first-year t eachE;rs, their 

students, and superintendents, were asked to answer the 

questionnaires the first semester of the school year 1940-41. 

As shovm in Table I, questionnaires were sent to thirty-seYen 

first-yeBr teachers, three hundred and seventy of their students, 

and to the superintendent of each school system represented. 

These teachers were the majority of the graduates from the 

Department of Home Economics Education at the Oklahoma Agri

cultural and Mechanical College the year before. The question

naires V:iere returned by twenty-seven teacl1ers, seventeen 

supcrintena.ents, and two hundred and sixty-:four pupils. 

In order tha.t all persons contacted ·would understand, 

explm1ations v1ere1 sent. A post card, n-iailed to toachors in 

advance, stat.eel that the college vvas ee.ger to improve the 



teacher educe.ti on of t,he c :Jllege and that :1 ;:, would like to 

have information regarding the classroom activities of both 

teechers and students. The teachers were ast.ed to select ten 

students from the ninth and tenth grades to answ,er the in-

quiries. 

A letter vms included w"i th all questionnaires, ::Jtating 

thf\t the faculty of the Home Economics Education Dffpart1,1ent, 

et ·the Oklahoma Agricultural and Mccha.ni cal College, vrarJ anx-

ious to LmI)rove its :nrogram for the preparation of teachers, 

and that al though a numb er of devices v.rere being used., no 

plan of im.prove:ment would be complete vihlch did not tr,kc 1nto 

cons eration tje representative opinions of students, teachers, 

Find su;9erintend.ents in the stat0. 

rrlle questionnaires flnswerod b/ pupils rs.nt~ed f ram se;ren 

to ten _;)er school. rrhe ·writer does not knm-·,; the rcasoi.1 why 

all questionnaires to be filled in by students were not re-

t.urned, nor upon ,.vhat 00.sis students vrnre selected for answer-

irl;::,; tl1e inquiries, other tl'1a11 that the students were me~ubers 

of the ninth and tenth grades. Both boys ana. girls anBJlE)red 

t,he c11.rnstionnaires. One first-year t e&cher v,rote that she 

11ad Relected g5.rls who had different individual oroblems, in 

order to get answers from the different ones as to their re-

&,ctions of 11vhat was bGing done in their homemaking class • 

. Another teacher said that her students felt that the checking 

Y.:as easy since the questions -;,1ere just what vms being carried 

out in the class procedures in their J1cm.emaking denartnent. 

Statements made by some of the first-year teachers expressed 
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not only an app!'ElC:iation f'o:r, but a desire to &1n1:rwer the 

questionnaire, and a freedom in responding. Onr) reason for 

this group's responding v:ell may· have been that all of these 

te8.0hers \'iere fa.miliar with the questionnaire and most of them 

had used it in evaluating their student teeching the year be".'" 

fore. 

no such comrr1ents vrnre rece.ived from the experienced 

teachers. 

The info1,:.nation received f .rom thE.:: questionnaires di vi des 

itself into two distinct types: 

1. The first type gives a picture of v,hat is being done 

in secof1dary school classes and is shown by ansvvers 

given on the questionnaires sent to hig.h school stu-

dents and teachers. 

2. The second type includes statements of' needs for the 

bet:terment of hoIDa econo,nics departments and. the im-

provement of teachers by teachers, supe1~intendents, 

Since the wording of the: statements of the questionnaires 

was based upon de.mocre_tic criteria for learning experiences, 

they are in reality an evaluation of the extent to which 

such learning experiences are provided in the situations re-

ported, and vdll be considered under the heading, "Eval1.1atio_~ 

of Dern.ocretic Teaching.n 
-J--~- -- _, 

The second type of information wes secured from th8 

answers to tlle latter part of the questionnaires sent to 

students and teachers end from those sel}t to ~1-J-11(:Jrtpt,cnctent.s. 
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This information. deals with the needs of homemaldng departments 

and the preparatory neec1s of teachor,s and. will be discussed 

under the heading of, nneeds of HotlJ.em.ald.n,g }?rograsrrs." 

Since the process of the tabulation of tha responses was 

laborous, onl37 the significant results are included in this 

discourse. 
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E_valu~tion of Democrattc Teaching 

The first type of information covered in the guestion

Q~Jres _sent to teachers and students, consisted of questions 
«- • • X' >• - c-

t'Jhieh evaluate the use of democratic :procedures in the class-

room. These procedures were defined by certain criteria pre-

viously set UJJ as the basic philosophy of the college Home 

'.Economics Education Department. 

These criteria define good learning experiences as those 

class procedures which _purposely make possible opportunities 

for all students: (1) to participate in the planning of class 

goals and procedures, (2) to select and weigh values, (3) to 

choose alternative courses or action, (4) to contribute to 

collective thinking and group action, (5) to carry on individu-

al and group investigation and experimentation both in school 

and out, (6) to express individual ideas through chosen media 

for self-educative purposes with encouragement to reach con

clusions, (7) to evaluate personal and group progress as well 

os the results of action, and (8) to use evaluations made for 

further planning and action. The college staff feels that 

the success of teaching which attempts to live up to these 

criteria is measured by the extent to which r.:riid teaching has 

Made people concerned about the problems studied, the extent 

to ·which students continue the use of information gained 

through school experiences, the extent to which students con-

tinue their study of the problems studied at school, and the 

Gxtent to -vrhich the quali tsr of thinking on the :part of the 
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students and the comm.unity has improvea..l 

Since the questionnaires used were planned for the specif'

ie purpose of measuring the application of the criteria mention

ed and the evidences of teaching success, it was necessary that 

the writer group all questions accordingly. Questions asking 

if students participated in selecting topics for study, d.eter-

mining definite goals to be reached, planning class activities 

and learning experiences, selecting and constructing personal 

and group evaluation devices to be used, planning special oc

casions, determining standards for judging finished products, 

deciding the speed and amount of time to be used in di.fferent 

class activities, and evalua.ting class procedures used and 

individual and group progress a.nd achievements had to do ~rdth 

the actual participation of students in the planning of class 

goals, and procedures and were grouped e.nd tabulated under 

that heading. Other questions indicating opportunities·or 

students to select and weigh values and to choose alternative 

courses of action were totaled under that heading. Similarly, 

ell questions were grouped2 and the total numbe.r of responses 

C.~tlcule"<ted and. tabulated. A summarization of the resu.lts of 

this tabulation is shown in Tab.le II. 

l!ay of Life. 

9. 
'~Boe Appendi:x:, ?Jo. 4. 



TlliBLE II 

Results of Checking the Evaluation of 
De.mocratic Teaching 

Criteria. Perconta~e of Ranponac . 
Experienced Stua.ents First-of 
rcachers E::q:i~;rienccd Year 

Teachers reachers 
Un-

' de-
, rres 1110 Yes r~o cidod ~res No 

1. Stud-ent par.ti-
cipation in plan-
ning of goals and 
nroccdures 82 18 74 18 8 87 13 
2. Opportunity /· 

proiJ'ided for the 
selecting and 

' h. 'NEJJ..:2,; lng or' val-
uos and alterna-
tive courses o.f 
action. 78 22 74 18 8 80 20 
3. Opportunity 
for group think- -~ 

in.g: Group 'vtorlt 
Coonera.ti ve work 75 24 74 20 6 80 20 
~:)-r·ovi qj on 

ii,(,,; • .I,, ·~· L.,;'c,. for 
student investi-· 
gation a11d ex-
:perirr1entation 61 39 58 33 9 59 41 
!:) • Op;--)ortunl ty 
for students to 
~;x.press individ-
ual ideas through 
chosen m.ediu with 
~rncouragenent to 
reo.ch con.clus:to.ns 76 24 6G 24 10 83 l? 
ES. Opportunity 
:for student eval-
uation of personal 
€Hld .'[:-,.roup 1:)l'ogress 
.StS well as results 
of action. 81 19 ?5 18 ? 80 20 
7. Widens area of 
CO!.'J.InOil concern 62 38 58 39 3 61 ~9 
e. ',Tork extends 
'beyond classroom, 
insures continued 
Darticipbtion. 66 ~34 76 16 8 54 ~6 

20 

Students of 
r'irst-yoar 
Teachers 

Jn-
:'le-

Yes No ~id0d 

80 13 B 

76 a. 7 7 

[\ 

75 19 e 

52 f±2 6 

73 8 9 

81 !!.4 5 

43 _- i7 4 )0 

?2 'W 8 



Since no Slli1L'llarization gives a true picture of all 

factors studied, the Vlri ter also rmade o. compa.rison of the re

plies of students of first-year teachers and the responses 

of' students of i.:):t:pe.r:i.encec1 teachers by schools. When the 
r~ 

ta.bule.tions'"' were completed the school wt th the highest per 

cent answering nyes" to a.11 questions checked by students of 

first-year teachers ranked 92 per cent and tlw school 1.vi th 

the lowest was 52 per cent. The school with the highest per 

cent ansv,ering t 1yes 1' to all questions checked by ~tudents of 

experJenced teachers ranked 86 p,3r cent a.nd the lowest 47 pe;r 

cent. 

A further co.mparis.on was :mi1d.e of responses of the ex-

perienced teachers with those of first year teachers. The 

resul·ts are shown in Table III. 

3see Appendix. no. 6. 



~ABLE III 

Percentage of Tc,::,chers 1\nswerins Questions 
Regarding Democratic Tenching 

1. Do you perm.it your studentt 
to :participate in the plannine 
of their class work? Do they 

A. Discuss thinas to be 
-- stu.d.icd as a gro·up? 

... ---,. 

13. Help determine definite 
... -_':;-.....-: -~-

clt3 SS goals and proce-

Percentage of 
experJ.er:ced 
teachers 
ans,Nerin;~ 

Yes 

94 6 

Percentage of 
first-year 
t,·eacl1ers 
answerinp; 

Yes No 

100 0 
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dures? 100 0 90 10 _;;_..;;._..,:1--_.;..~~+-._;~..,.......1---=~~-

c. Help outline subject 
matter to be covered? 86 14 89 11 

~ ........ ~1--;;;.;..;;;.~~+-.......;.--~+--=--~-

D. Help plan class activities 
and. learning experiences? 99 6 100 0 ~~~+----~~+------~+-~--~-

E. Help plan the class organ
ization f'or sharing equip-· 
m.ent and routine duties·? 91 9 96 1 ~-------+----~~.+-,~~~+-~.;;.....~-

'F ~; Select or construct the 
,.._.... d.-- score cars, progress 

cheirts, and rating sheets 
to be used? 

~/ Help -plan for special 
-- occasions such as ex

hibita, programs, ban
quets, etc.? 

Help determine the 
ste1ndards of perfection 
to be rec::ched in .a1anip
ulative processes? 

I~ Help decide the rate of 
progress desired in 
class activities? 

i. Select the methods to be 
used in keeping notebooks 
or 1naking .reports? 

65 35 82 18 

917 3 100 0 

c_74 25 81 19 

..._(:.,,. __ ..... 70 ......... ,: -i.-..;;.3..;.0_--i,.a:..,;1 ~ ..... 5,_--1,_..;;l;..;.5_ .• 

_,. 

/' 

23 -'Qr.: 
...... "' 7 



-2-

z. Help decide the am.ount of 
time to devote to dif
ferent class activities? 

L. Select or suggest specific 
assig.!1:"'llGnts v."i thout '::.1 eing 
urged to do so? 

2. Do your students enter 
freely into group discussion 
of cla:3s problems? 

'"3. Is class tim.e frequently 
~£iken to discuss personal and 

group problems? 

4. Do your students freoly ex
press their opinion regarding 
class procedures and plans? 

§ __ .) Do you frequently ask for 
.studH.nt opinion and evaluation 
of class v1ork? 

o. Do your students frequently 
ssek information beyond that 
found in assigned or suggested 
rsforonces? 

?. Do your students frequently 
seek their own sources of in
fon1G.tion? 

8. Do your stu(h~nts frequently 
bI'ing nov: G.nd interesting 
JTsa:~erials for bullet.in boards 
or clatrn files? 

l@ ~) Do your stut'i.ents maintain 
"-:ii~- bulletin board of tl1eir ovm? 

10. Is class time allowed for 
the reporting of outside 
student experiences? 

~--~. 
? \ 

{J. ... ) .P~re ntudents providEJd with 
rrequcnt contacts with experts 
out~sidti the class room? 

12. Are the school filss of 
illustrative materials, maga
zines, clippings, and bulletins 
available to students? 

I 
Yes 

?O 

62 

89 

/'ii9') 
----- - -

89 

89 

'71 

53 

70 

.~---- -. -, 
60 \.. 
'·--

82 

30 

91 

23 

No Yes No 

30 85 15 

37 82 18 

11 96 ti 
-" 

.· -.. 

11 : .. ,--··10- 30 

11 81 19 

11 89 11 

29 66 34 

47 66 34 

30 66 34 

-
40 ts1 19 

... -""·~ ·. 

18 81 19 

'70 19 81 

9 92 ' 8 
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13 .. Are references available 
to students at all times? 

14. Do your students frequent~ 
ly go on exploratory field 
trips? 

A. The whole class as a group? 

B. Small groups of the class? 

C. Individual Students? 

15. Do your students frequent
ly ,,\'Ork in small groups on 
common problems where they 
make their own plans, carry 
them out, judge their results, 
and state their conclusions? 

16. When your class is 
divided into small working 
groups, does each group re
port its results and con
clusions to the entire class 
for their evaluation? 

17. Do your students share 
in determining tr1eir personal 
or group ratings and grades? 

18. Do you discuss individual 
and group _progress vdt.h your 
students? 

19. Do your students ,judge 
their porsonDl or group pro
eress from time to time? 
.i'~ ····~. 

~1 Do srou see that your 
students EtTe f2.miliar with 
several methods of attacking 
proble:n.s or of perfor.ming 
manipulative tasks? 

21. Do you permit your 
students to select their own 
m~thod of solving their 
problems? 

Yes 

I 9? 

46 

29 

53 

89 

80 

65 

91 

74 

91 

85 

24 

No Yes No 

3 92 8 

54 28 ?2 

71 41 59 

4? 52 48 

11 85 15 

20 51 19 

3[l 63 3? 

9 85 15 

26 74 26 

9 100 0 

15 96 4 



22. Do you make it possible 
f'or students to try out 
various methods of proce
dure? 

23 •. Would you perrni t. students 
to use a generally accepted 
method -;,,.rhi ch you did:n '.t ap
prove? 

24 •. Do you:r students 
habitually carry on home, 
prGctico? 

25 •. Do you arrange for the 
display, recording, and dis
cussion of home prr:.ctice work? 

26. Do your students plan. and 
carry out home projects et 
their own req_uest? 

27. Do yon per.Lu t students to 
use their own initiative and 
to express their individuality 
ln creative work? 

28. Are hone project plans 
presented to the entire class 
for criticism and suggestions 
before the student begins 
vmrk.? 

29. Do your students carry on 
~xperlm.ents in your labora
tories outside of their regu
lar cless periods? 

.30 •. Do students 1Hho are not 
in hoI:J.em.a.king classes co.me to 
your department to read, to 
secure help on personal or 
c:roup problems or to carry on 
6X.i1erinents, or to errt6rt.ain 
friends? 

31. Do students who have 
finished their ho2emaking 
1Hork co8.c; beclc for help or to 
visit? 

Yes 

89 

79 

74 

70 

63 

100 

34 

43 

86 

91 

No 

11 

21 
.. 

26 

30 

37 

0 

66 

57 

14, 

9 

25 

Yes No 

96 4 

Q-.... :::i 15 

70 30 

73 2? 

59 41 

100 0 

32 68 

59 41 

7,,; 
'-' 27 

i 70 30 
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32. Do former g:rsdt.wtes 
still return for advice and 
help? 

33. Do you frequently re
ceive requests for s~rvice 
from a(lults or from comm.unity 
groups'? 

!34. Do J)Dtrons fraquantly 
visj_t your classAs? 

35.. Do your f0llo1;,r teachers 
1:rn.d your ad,_n.inistretore 
frequently come to see what 
your 2',tuc'l.ents are doine;? 

Yes 

50 

91: ---
23 -

62 

}Jo 

t 50 

I 
I 

6 

77 

38 . 

26 

f Yes No 

33 67 

. 
70 30 

38 - <) 0.., 

80 20 
i 

':':1he .results of the tabulation designate t11at the first-

year teochers have a higher pe:ccentage answaring 0 YesH to 

all questions than do the experienced teachers. From a to·tal 

of i'ortJr-eig:ht quostious tho first-year teachers rank as 

.. ~ .. or n.1.g.ner in thirty itens~ 

3tudent 9artici11ation in the classroom. and pro-

ceduros of t':lrnt-year tiaachers is evidenced to a higher de-

greo than in those of experienced teHchers. This is indica-

tea by the f f.'ct that tiie questionnaires from first-year 

teaehers show a record of ninety-six :)er i.Hmt to one hui1dred 

per cent in the rollowing items: 

1. Students discuss things to be studied. as a group. 

2. Students help plan class activities and learning 
exge.rlenees. 

3. S"tudent,s help plan the class orgnnizetion by 
sharing equipment a.nd routine duties. 

4. Students enter freely into group discussion of 
class p:roblem.s. 



5. Students are familiar with several methods of 
attacking: :problems or of performing manipulative 
tasks. 

2? 

6. :3tudents r3olect own r:1cthod of solving their problems, 
trying out various methods of procedure. 

7. Students use their own initiative end expresD their 
indi-viduality :in creative work. 

This is more than is found on the questionnaires re-

turned by experienced teachers. On these, fe,,,1er items were 

checked by as many as ninaty-six _per cent of the group con-

tacted. These were:. 

1. Students help determine definite class goals and pro
cedures. 

2. Students help plan for special occasions such as ex
hibits, programs, banquetst etc. 

3. References are available to students 2t all times. 

Some of the fectors which, according to the criteria, 

are considered important, are not recognized eEJ such by many 

of the teachers among both the experienced and the beginning 

group. 

Reference to Table IV shows that less than fifty y;er cent 

of the total number of teachers contflcted replied 11Yes" to 

several questions. 



Types of Experiences Least :Provided By Teachers 

Percentage of 
Experienced 
Teachers 

Experiences Answering Yes 

Students are provided ·wt th 
frequent contocts with out-
side experts 30 

'J1hole class frequently goes 
on field trips 46 

Small groups of students 
frequentljr go on field 
trips 29 

Home projects are presented 
to the entire class for 
criticism and suggestions 
before the student begins 
work 34 

Students carry on experiments 
in the laboratory outside of 
regular class periods 43 

Former graduates still return 
for advice and help {50} 

Patrons frequently visit 
classes 23 

Percentage of 
First-Year 
Teachers 
A.n.svJering Yes 

14 

28 

41 

32 

(59} 

32 

38 

The following conclusions are drawn from the foregoing 

responses: 

1. Both groups of teachers are providing limited ex-

periences through field trips and through contncts 

with outside experts. 

2. St,udents do not frequently carry on experiments in 

28 
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the homemaking depf;_rtnent or outside of regular class 

periods. Thls might also be e11idence that stude!lts a.re 

not encouraged to carry on individual and group ex-

peri:,1ents and investigation .. 

'?,, 
'-'. Vlhile responses of both groups of teachers shovv that 

parents are not frequently visiting classes, they do 

:point out that teachers are receiving requests for 

services from adults in the community. 

4. Since the first-year teachers responded to the ques-

tionnaires early in the year, it is not surprising 

that the por cent having former grad.uates return for 

advice is low. 

5. The fact that in only a few of the classes of both 

groups home projects are presented to the entire class 

for criticism and suggestions before the student begins 

work rn.Hy be due to the fact that the students and 

tea.chers do not believe in this procedure, that the stu

dents dislike detailed plans and reports or that this 

means of acquainting all students with the home work 

being done is neglected. 

Home economists at the college who are a.ttemptine to im-

prove the curriculum. for the preparation of homemaking teachers 

feel that the opinions of the students in the }101nemaking clo.sses 

need to be considered as well as those of the teachers and 

sup8rintendents. Table V sllows a result of the tabulations of 

responses from students. 
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TABLE V 

Percentage of Students Checking Questions 
Rega.rding Democratic !reaching. 

1. Do the .::aenbers of your 
Home Economics class take 
part in planning the school 
worl: to be done? Cheek 
whether or not you partici
pate in the ways here 
mentioned and add others 
that you gay kn::rw of in the 
space at the end of this 
questionnaire • 

. . . 

(A,., ·'Discussing the things you 
.,,_.,... would like to learn with 

your tea.char.. • 
• -i'-1:"~'. 

( B .) Working with the teacher 
·;.___ __ ·· to determine definite 

goals to be reached. 

O. Eelping your teacher plan 
special things to be 
studied • 

..,.Y·· ·• 

{P. :nell)ing your teacher plan 
'~:: .. -. class activities and 

learning experiences. 

E. Helping your teacher plan 
the class organization 
necessary for sharing 
equipr::i.ent and. routine 
hoQ~ekeeping duties. 

F. Selecting or construct
ing score cords, progress 
charts, or rating sheets 
to be used. 

i 

I 

Percentage of 
Students or Ex-
perienced Teach-
ers .Answerirut 

YeslNo Undecided. 

92 4 4 
. . , . 

83 8 9 

71 23 5· 

?7 14 9 

61 11 8 

53 37 10 

l I ! 

Percentage or 
Students of 
First-Year Teach 
ers Ansvrerin.e: 

Yes No Undecided 

94 3 "" .:) 

85 8 7 
-

81 15 4 

84 12 4 
. . ·- . '.~~ 

83 1:;: V 4 

, 

5'7 36 7 

I 
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G. I:Ielpi.ng to plnn for 
speci£1 occasions such 
as nxh.itits, c;1c1pel pro
grr.::rw, bGnquet.8, teas, 
open housc 1 or class 
I.JtiJ~tj_ D S. 

• -:'.:,e1;,,:tnn: t;o ;:etermine the 
sta.a'ierds for finished 
products. 

I .. E·el.,:1:L::.v: to ". lo-" u.ec1~Je how 
:i:ttl1t ,you S}Hlll 1.,';0!'k. 

J • l.f-f1lIYlI1£~ decide uoon the 
n,;11ount oi' t ]J'.il.fl to devote 
to di. f'f'c~reut class 
,f:(~ t,:!. 1rJt! '1-.tJS,. 

.2. rm the r161'nbers of your 
clirns fG&l free to discuss 
clnss Dlnns 'Ylth your 
teacher'i' 

3. If you 11,fid a good rBBSOn 
for thinkln,:,: the plans si1g-
gcstod were undesireble, 
,voulc'.i YIJ'!l -r .. ::iel free to say 
so? 

4. 110 you 'fe8l free to 
. ti . cr:1. , c1:zo end to of:fer 

su.;;gcstions ror chens;ing 
Clft:;tt, procedures? 

r., ;JO ~T(}U fef,l :rree to go to v• 
your teDcher with your 
Jlf~l.,8 1.J!}P:1. JH'Obl08S? 

(j • Do you Joo le for nuw 
ir:rfor:.1EJ.tion in 

A. l\ssi[:~n€::d. r0fc.1"snces'? 

fl ,. Rcfe·re11ce:3 su[~tser;'t,(3d 
but .not 8f;S1$ned? 

(}. Headings of your own 
selection'? 

31 

I 

l 
I 

ti 92 . 6 

I 

I 
I·. 2 
i 

10 
I 

6 84 

66. In.-. 
C,t:., 12 71 8 20 

61 30 ; ?O ('' 
I 

'7 

67 23 10 72 31 ? 

93 ,1 97 l 
., 
<CJ 

f 

90 I 'l 3 90 5 5 

I 
I 72 16 I 12 82 9 9 

I 
I 

I 70 HJ 11 91; 
' ... 1~ ..., 10 

64 12 4 90 ? ~" V 

49 34 17 61 30 g 

I 
82 14 4 82 1,.." ,..., 5 
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D. School files or illus
trc.ti ve r;mtorial and 
mag··· 2J.ne articles? 

E. Other libraries than 
home or school? 

F. Field trips made on your 
own'? 

G-. Contacts vri th persons not 
engaged in school work? 

,·?,.IDo You feel responsible 
'tror bri.nging new and inter
estin~ mHterial for the 
bulleiin board or class 
files? 

8. Do class ;11embers have an 
opportunity to tell the class 
about the ne~,;v things they 
have seen and read? 

9. Do you frequently make 
fiel~ trips as a part of 
class ·1-vork? 

A. With the class? 

B. va th a small group 
or class members? 

10. Do the members of your 
class rmrk: in smell groups 
upon common problems where 
:rou make your ov1.n plans, 
car-ry the1:1. out, judge your 
results and state your 
conclusions? 

11. Dhen the class is 
divided into small working 
groups, doE,s your group re
port its results and con
clusions to the entire class 
for their evaluation? 

r! !I . 

!Yesf No 1Undecided 

89 ,,9 2 
I 
I 

65 f32 3 

2 

61 136 ·1· 3 

f l 32 65 I 3 I . 
I I I 
I I l 
1 1 I 
1,,9 114 l 7 I I I 

i t 
I I I ! 
175 ~8 7 

I I 

2 
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12. Does your small group 
have oppor·tunit,y to s,:.10 "..., and 
criticiza tb.e v~·ork oi other 
groups :in the class? 

13. Do the .,nembers of your 
class share in determining 
·t}1eir y;er~;3ont1.l or group 
ratings and grades? 

14. Do you feel i'ree to dls-
cuss your peraonal progress 
with your teacher? 

15. Does your class usually 
study several different vmys 
of doing things? 

16. Do y·ou select the mett1od 
you Wil:1I1 tc} use in solving 
class problems? 

17. In sol vine; a class problem, 
would you feel fr2;e to use a 
metL.ce. other tha.rt that sug-
f;OBted by tllEJ teacher? 

18. Do Jou try out the thines 
learned at school in your 
hone? 

19. Do you report the results 
of your hone practice to the 
clsss? 

20. Do you plan ana. carry out 
, home projects, reporting your 

results and conclusions to 

iYes Io 

i 

90 ? 

46 2 

83 0 

90 5 

69 8 

68 0 

96 3 

07 6 

the class? 79 4 

21. Do you have an opportunity 
to presGnt your hone project 
plans to the class for their 
criticism and suggestions 
before beginning work? 54 6 

22. Do you try to express 
your own porsonalitJ and 
individuality in the ar
range~ent and decoration 
of you1° notebooks and your 
project reports? · 77 6 

l:;;n.,_ 

ndecided 

3 92 ? 1 

12 57 34 9 

7 83 10 7 

5 92 4 4 

13 76 3 11 

12 58 '"'l 11 

1 95 4 5 

7 60 !3 5 

7 68 4 8 

10 63 8 9 

? ?O 0 10 
0 '. 'f, 0 - 0 

0 

0 ~ o' 0 C 

0 ' 

., 
0 ~ 0~ 

,< 

( r:; ' 0 ·~ ;, 

0 O , c, 0 C c., :-

> ~ n 

0 O;::, , 'O ~ , 

.. 
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Yes lCo T_Tndeclcied Yes No Undecided 
23. Do you over go into the 
homemaking laboratories out
side of class hours or during 
study period to try out things 
in which you ere espGcially 
interested? 35 60 

24. Do students who are not 
in home.::nak::i.ng clessGs come to 
the hos·rnnaJ:dng department to 
read, to secure help on per
soncl or eroup problems, 

5 37 59 4 

to entertoin tneir friends, 
or to carry on experiments'? 00 28 12 50 36 14 

.A com1)arison of the responses of students, Table V, a.nd 

tl10se of te&chers, ~;able III, shov;s at a glance that teaclrnrs 

felt that they were making provision tor democratic proce-

dures to s greater extent than did the students. This may be 

du,e to tiio feet that the teachers, when answering, were in-

fluencea. by their purposes, while the students were judging 

by the actual happenings. 

Responses :from three hundred seventy students of the 

experienced teachers included seven questions which were 

answered "Yes" by ninety per cent to ninety-three :per cent 

of the group. 

1. Members of the clnss feel free to discuss 
class plans with the teachers. 93% 

2s Discuss things they would like to learn 
with the teachers. 92% 

3. Help plan for special occasions. 92% 

4. ClEtss members hnve fin opportunity to tell the 
class about new things they have seen or read. 92% 

5. If they had e good reason for thinking the 
plans were undesirE,Eble they wouHt feel free 
to say so. 90% 



G. 8Dmll groups t .. avc o:pJ)ortuni t;J to see and 
criticize the v;orl{ of other groups in the 
class. 

73 Tho cJa~s usually studies several different 
-r.reys of doi thin;zs. 90% 

Replies from two hundred sixtJ four students of first-year 

tc2cber·s shovf that seven questions v.1ere answered nyes'' by 

ninety ;')8r cent to ninety-seven per cent of those respona_ing. 

l* Membe::"s of the class feel free to discuss 
).1D.nr3 t\'1 th the teachers. 

2.. Dh1eu~rn tl":;.e thing;s they would like to learn 
with the toncher. 

3. Sm.all groups have opportunity to see and 
crtticize the v10rk of othe:r groups in the 
clee.s. 

4.. The class usually studies severe.l different 
1,:rays o:t' doing things. 

5. It' they had a. good reuson for thin.king V1e 
plans sugg0sted vrere undesirable, they would 
foel frs0 to say so. 

i.}. Look for new information in assigned 
references. 

? .. Ee.mbers of' the clas,J work in small groups 
uyion cormnon problems v1here they ma.kc their 
plans, carry th.em out, judge their results, 
and state their conclusions. 



TABLE VI 

Expressions of Students as to Types of Experiences 
Least Provided by Teachers 

36 

Percentage of 
Students of Ex
nerieneed Teachers 
answering "Yes." 

ercentage of 
tudents of 
irst-Year 
eachers answer

uestions: 

1. Do you look for new information 
in other libraries than home or 
school? 48 

2. Do you look for new intor.matjJ)n 
in f'ield trips made on your own? 40 

3. Do you frequently make field 
trips with a small group ot 
students? 32 

4 •. Do you ever go into the home-
. .making laboratories outside 

of class hours or during study 
periods to try out new things 
in which you are especially 
interested? 35 

5. Do you frequently make field 
trips as a part of class work? (65) 

6. Do you frequently make ·field 
trips ,'4th the class? (61} 

v. Do the members of your class 
share in determining their 
personal or group ratings and 
grades? 46 

in "Yes.'' 

32 

39 

30 

37 

28 

24 

(57) 

The response indicated i.n Table VI points out several 

facts. 

1. Students do not look for new information, to a very 

grsat extent, in libraries other than school or home, 

nor through £ield trips. 

2. A sm.all pereentage of students of both groups of 

teachers carry on experiments in the homemaking 

department, outside of regular class periods. 



3. A limited number of students share in determining 

their personal or 8roup ratings. 

37 
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:Needs Of Hom01:1aking Pr·ograms 

classroom procedures is ·wholly BdoqL,ate, an. &tter::rpt to sup-

ple,110nt thr; f 01.>ogoine information :;.Ji th the o;;inions of 

suporintonuants, teachtirs, and stwient[,, in regard to {: 2part-

~ontal needs, and the preparatory needs of teachers, was made 

throu.s;i.1 tha use of' other parts o:f U1e q,uest,ionnaire :previous-

ly described. 

Neecl.s As Expressed By SuperintenCents 

Letters and questionnaires were Iilailed to cigllty-ss,ren 

superintendents. Forty-three re:plit,d, t\'.ienty-six of whom 

were tl1e superintendents of experienced teachers and seven-

teen, superintendents of flrst-year teru:ihers. 7he three 

questions included were stated as follows: 

1. V•iherein do you :feel the eoller:o p:ceparation of ~rou:r 

teacher could have been L:.uproved'? 

2. What have you es.pecially ·wis]::i.od scllools p.:cop.s.ring 

ho.me eco.nomics teachers Viould do? 

('11.his may or may not apply to your pr·ossnt toact.er.} 

3. What sort of in-service training 1.so uld you .1 ike to 

see colleg0s provide f'or iic.me cco.no.mic ;s te.::tell6:L'S 

in the field'? 

Since the first bm q uestiom., concor;:1:::;,i tlie pre}Jaration 

of teechars, they have been considered together in this study. 

::::hirtiy-five-; sup0rint21K.ents answered. question. one, tv\Tenty-one 

from 'the schools with expcricncod tcacJ1crs encl f ou:r:toen from 

those -with fi.rst-ypar teac:t1ers. 1l1hirty-tv10 a.nsvwred t.r1e 
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second qu1;rntion; eighteen were superintendents of experienced 

teachers, and fourteen superintendents of first-year teachers. 

Those needs most frequently expressed by sup(n·intendents, 

in reply to the two questions on the preparatory needs of 

teachers~ show that they feel there is .a need. for improved 

methods, more practical college experiences, more pr2ctice 

teaching, preparation in more than one teaching field, and 

specific training in guidance. The number of superintendents 

expressing these needs is indicated by the order in which they 

are named. The majority of tl:lem expressed a need for the 

following: 

1. Better planning and methods of teaching. 

2. More :pr~_!J cal experf_cm_ces. in collnge. 

3. More practice teaching. 

4. Preparation in more than ()n,e tesching field. 

5. Training in guidance. 

6. ·J:rainine; tae.chers to take par·t in cmllillun:L ty programs 

and to work wi'th adults. 

7. A better understanding of adolescent psychology. 

Although these needs were most frequently En;:pressed, a 

number of superintendents listed other things which they con

sidered important. The ·,Nri ter assumed thE:it the less f re-

quently mentioned needs were considered less irn.1)ort.ant by the 

superintendents. The needs less frequently mentioned were: 

B. A need. for better discipline. 

9. A better understanding of the relationship of school 

work with hortJJ3 e::xperiences. 
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10. More training along the lines of classroom care 

and management and a better knov.rledge of room 

'planning. 

11., :More experimentation in the field. 

12. L.'11provement in personal appearance • 

13, Pa.rticipation in co-operative tn.eetE:.1 rather than 

competitive ones. 

14. Training in sponsoring out.aiot3 activities. 

15~ Courses in publicity or pr6~otional work for a 

department. 

· The writer felt that some of the direct ansv;rers given by 

superintendents would be ot interest to the reeder. Under 

each need described above, some of the quotations of super

intendents are given. Regarding planninE; and methods they 

said, 

There is a need for better planning aud methods of 
teaching. 

Teachers need e. better understc:mding of the technique of 
instructional preparati_on - (a) Analysis of -the need of 
the :pupil, ( b) gathering the :material, ( o} arrange3.ent 
into instructional units, (d} its instruction; and (e) 
its evaluation. 

Homemaking teachers need more training in tho organiza
tion of their work. 

To be able to plan well, teachers need to have an under
standing of the different types of homes of their stu
dents. · 

One weakness that t,he college might help overcome is 
that the l10.;i1c economics teachars often fail to make their 
own adjustments to the needs of their own community. 
Often objectives are set up ih which tl'ley cannot get the 
backing at home. 

' Planning should include an emphasis on living -..;:ri thin a 
budget, whatever the income happens to be. 



Teachers should study the cownunity needs first and 
then plan the program to best meet those needs. 
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I have ·wished that the schools would teach the teachers 
to take their situation, vvhatGver it is, :plan and try to 
improve that situation. 

Teachers need to be encouraged to be more adaptable by 
educating the~ students ·w11ere they are, economically, 
educationally and socially. 

Better methods of use of ideas relating to consumer 
problems. 

Better understonding of the individual's economic situ
ation, needs, and problems. 

Procedures which will give the girls and boys a greater 
interest in the home, its use and care. · 

Individualize the instruction to the extent that each boy 
and girl will find immediate satisfaction in the appli
cation of the knowledge gained at school. 

\Judging from these comments, the superintendents desire 

homemaking teachers \-Vho study their comro.uni ties, consider the 

needs of those vdth v11hom they work, and base their plans 

upon the individual interests and needs of all students. 

The fa.ct that suporintendents felt that the coll0ge pre-

paration of tbeir teeche rs would have been improved if their 

experiences had been .morEi practical is shown by the following 

quotations: 

Provision .for more 9ract.ical experiences, since teachers 
need to be better acquainted with hom.e conditions. 

Courses could have been more practical. 

A teacher needs to be very practical and to be able to 
use 'common sense' about the ordinary things. 

Our ho.me ocono11ics courses have been too much theory and 
not enough laboratory. Our laboratory equipment has not 
been used enough to warrant the financial outlay, nor 
has it been uaed enough to interest girls in the course. 

Teachers of l1ome economics should. have as much home 
experience as possible. 



~ believe if the taachGr could have had more practical 
· e:c•)erienc0 she v.rould have Jone bettor. 111e theory of' 
her work is oxcollent. S:::te is on.e of the best :t'irst
year teachers I have ever soen, but if she could have 
h·~d mox·e ;iract:l eel ,,,1orl:, I believe she would have been 
bott,ero 

More oreparation in the normal duties of homemaldng as, 
du.tit'JS of' the chi.ld in the hofae, and the wife in tl1e 
hor,1.e 9 

'I'eacho1~s need a real unden,tanding of the problems 
conw1on to ;routh. 

Many ;voung teachers are lacking in a knowledge of hov1 
to go about the organization of their work. They may 
know a lot of theory, but frequently they know little 
about the pract.ice.l 1:ide of their work. rrhe present 
trend to train for the 'entire home' rather than foods 
end clot.hin,!; elem~ is 5r8tifying. ~.1he technical end 
aca0emic treining of teachers generally has been satis
:fsctory. I believe, hmvever, th0-t the average teucher 
is better trained to teacll children from the averar:;e 
EDd ,vell-to-do ho:;nes rather than the .Poor and highly 
under-p:rtviloge::1 hom3s, vrhere tr1e tralning is .most 
needed. To be successful with these people, the teacher 
rnui::t be intr ,·ested, understanding, sympathetic, and. 
abuve ell tactful 

In general, I feel thett t.he training recoivod by m3r 
home economics te0chers has been highly commendable .. 
I have noted with gratificet5.on tl1e growing emphasis 
on training in real life situations. 

The fnct thc1t rnost sup0rint(:,n{'.ents felt the nee(J of 

provision :ror more practical ex:periencea f'or student tec::chers 

in colL.,ge is important and should be significant for those 

who plan the curriculum in hor.ao econo:1;1ics education. 

On the othE:'·r hand one must realize that a nwab er of 

things influence tho pr8cticality of a teacher. The way she 

accepts her college education depends, to a great e::;;:tent, 

on that r0cei Vdd at hom.e, in the elementery and second.ery 

schools. Many habits are built before the student enrolls 

in college, and it is essential that elementary and second-

ary education provide students with practical experiences 



43 

and that they be encouraged to en.rich their experiences 

through raany activities in the home and in real life situa-

tions. 

Hevertlleless, it is important tlmt all subject matter 

taught in college be of a nature that will meet tlle neGds of 

the individual. Wiuch can be accomplished. if the person knows, 

early in his college life, the type of work he will likely be 

engago(l in, and is allo1t!0d to 1mrk according to in.di vldue,l 

needs, interests and capacities, with guidance from the college 

teachers. 'J.1here must be a concern on the part of the college 

teach~r for the welfare of each indivtc1ual. Each student 
' 

should be dealt vifi th as an .individual. Only if' there is this 

concern can a college education be most practice.l. If the 

individual learns to think, he viill be able to solve new prob-

lems as they arise. 

Many superintendents fult that homem.eking teachers need-

ed more experience in practice teaching as a part of their 

college preparation. Statements to th.is eff0ct follow·: 

Not less theory necessarily but certainly riore actual 
practice. 

The teacher's practice teaching might ha,re been more 
thorough, that is more like the actual work that they go 
out to do in service. 

By giving her a little more p.rectice ter:ichin 0 , I mean 
practice teaching in more than one _part of the vmrk that 
all home economics teachers will be 13sked to do when they 
go out on a job. 

We may have be:,en lucky, but ou.r tee.chers havo been ex
ceptionally well pre~ared. More practice teaching, or 
experience, is the greatest need of teachers for this 
department in the school. Our prECJsent teacher is seening
ly well prepnrcd and she had a broad range of' subjects in 
college which makes her very valuable to the high school. 



IncrGa,3e the a:·,10unt of time in prectice:i tc:aching under· 
actual conditions. 

Provide actual training in a school system so that the 
home 0cononi cs cle1)art;:"ient may· become co-ordinated, not a 
depar·tment apart;· when teachers get into the field. 

Give student teachers in home econoLi.cs traininz in which 
the student teacher becoines an actual Jnernber of the com
m.unity. 

Praparo teachers for the conditions they will find vvhen 
thGy go into service for a school as far as possible. 

Send student teachers out into tho field for at least six 
vieelrn, and heve them do some actual teaching under the 
supervision of a good high school tc;achor. This has been 
practiced some, but I think this phase of the program 
could be extended. 'I'he student should get such experi1:mce 
before the final semester in school tn order that she may 
try to improve any apparent defects bofol'e eraduation. 

Some superintendents evidently are beginning to realize 

that there is a definite need for providing college students 

who &re m.a;j oring in home econorni cs and expect to teach home-

making with wider experiences than have been provided in the 

past. 

]'or a number of years centers for student teaching in 

homemaking at the Oklahoma Agricultural .s.nd ldecl1ar:dc&l College 

have \JE:;en either J.n the city school system of Stillvrater, v'Jl1ere 

th6 college is located, or s.t one of three small towns vdthin 

driving di::;;tance of ·the college, Hiplej', Perkins, and Yale. 

The stuclents hc.ve ,:nnd0 observations, assisted vJi th and taught 

classes, have B1a6.e homo visits and l)arti.cipatcd in whole 

school and uom.rn.uni ty activities in these centers. in prepara-

tion for actual teaching. 

The hone cconoilli8ts at the collogo, however, feeling that 

homemaking education must be constantly and continuously im-

proved, made an important change in the curriculum in teacher 
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education at the beginning of the school year 1940-41. The 

Department of Home Economics Education made provision for 

senior students in the department to do their teaching in off

ca_r;1pus centers.. This plan provides that the student will 

move to one of the communities that have been selected by the 

college, to live for a period of approximately six weeks. 

The stuf1ent, ·while living in the community, is eble to get 

a much better pJc_ture of a tee.ching situation than could be 

provided otherwise. The student teacher has an opportunity 

to study both boys and girls, classroom procedures, equipment 

in the homemaking room, the homemaking teacher, the vmrk being 

done in other departments within the school sy-stem, other 

teachers, the ad.ministrators, the school lunch program. if one 

is provided, assembly programs, home room organization, the 

production of school entertainments, adult classes, and the 

home visitation program. In these training centers there are 

opportunities for college students to see the whole school 

program e.s well as to study the com.,_11unity and to recognize the 

resources available. 

Teaching in an off-cam.pus center seern.s to be a more 

functional experience, s.s it :is a more typical high school 

situation and one sees a larger p;Lgture of the relationship 

between the school and the comm.unity. Another advants.ge is 

that apart from the college enviroru:nent the stua.ent teacher 

has fewer distractions. 

Although the student t.eecher may not find herself in a 

similar cormnuni ty when she begins the job of actue,l teacl1ine;, 

this experience is quite worthwhile. The community in which 
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she teach,:, rs r:ay d iff'er jJ'l st ze, tn typs s of people, in 

ve :tncd wi 11 :provide efi'e c ~'.i ve 21t:ir1ula ti on thxough the 

valuable guidance of' a good superv:1.sor,, as WE}ll as an 

efficient college teacher trainer. 

periences is i)rovided for the cituden.t; teGcher in off-campus 

centers. 2>.:r.·obe.l)ly the request of the superint;endents that 

nprac, :tee 'teaching to C)ffert~d in litore than one part of the 

workft is now teing rn.et, ·since the students in these situa

tions have experi.ences in several phases of the vm::rk on 

cl:i.ffeI'cmt levels nnd iri some situ.at ions ,g;si th dif:t'e:r:ent sexes, 

as v::ell as in helping wi.th the Future I:J:01:1emakers of Oklahaua, 

h<>memaking groups which include ,junior and senior high school 

pupils who aI'e taking homemaking or have had the vmrk. 

roof the tenching job~ 

hccrn:n.ald.ng in the smaller scl1ools, a.11d that it :i.s often 

ri0cesst:U:'J for e. tcaeher to give instruction in one or more 

to have a :.,20:ce general education background. 'l'hey f;:;;lt that 

this 1rmuld improve the atti tucle of the teachers tm;ard the 

uhole school proc;:rmJ, and that it :ls eo.r31.er for a teacLcr to 

obtain er:;ployrnent if she has more than one teacl11ng field. 

'I'he following statements give evidence of the need of the 
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college student to include in her teacher preparation at 

least one subject other than homemaking. 

Teachers need more training in othor fields since they 
have to be used in other work besides home economics. 

Our teacher would have b8en improved by taking more 
education courses, more coursos other than home economics. 

T}'"'..cre is a tendency for home economics teachers to feel 
that home economics is all important and that the other 
sub,jects are of less importance. In our school the hom.e 
economics teacher teaches two periods of home economics 
:.ind three to four clesses in other subjects. 

The smaller schools heve a right to have good vocational 
ho.me economics. It is my opinion that each teacher 
should have a strong minor in some ncoder:iic field. 

I feel that our teacher could have made us a more valu
able teacher if she had had more training in teaching in 
other fields, sine e we h.a-re had to use her in other wo~cl, 
besides home economics. 

Require teachers to take more art. 

F'ailure of teachers to have two or more teaching fields 
or an elementary certificate, results in unemployment of 
specialized teachers vvho have had no experience. 

Teachers should have at least one other teaching field 
vd th a certificate issued that is more than a tE:.wporary 
or a one-year certificate. 

'l:ihe more subjects she takes along tl1e lines of homemaking 
the better she is nrenared. In other words, do not let 
the teacher specialize until she only has a narrow sub
ject matter background. 

Although there were fevu direct statements regarding e;uid-

ance, a number of the superintendents implied. the need of 

guidance in other statements; and some said there was need 

of giving greeter training in the leadership of girls. This 

need for guidance is also pointed out by the Educational 

Policies Comrn.i::3,Jion: 

Guidance at its best is a process of becoming so T..;,,re11 
acquainted vlith a pupil that the teacher is able to help 
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the ;:mpil better to understand hLn.G.HJlf, t.o plati :intelli
gently f'or his own highest vielf'are, and to meke :fullest 
'JSO of cd.uentioncl rcsourc":s in carr:ring out his plan. 
·ci t11out guidance action for the welfare· of each imU vi dual 
i "~ ,,, ,~r·0 n·i ···1 ·-:<:· in +},c (i<..q•> JJ::,:,,ns;r +.e<l,°"n' ,e>rc: arn con;:;tantltr _:i-;J \,<, '::_~J .,,_J:;_:"'..._..L1.,.(_-;_>- i;;Jl.,f.,_;, ·-l-:(...1.,_..a,_:.,_ • .._,~.._~ ~J ........ G_.-""V-0!.J '""' __ - J 

carrying on eft't:ctive guidance work. A formal guidtmce 
p~ogrem is not e·ssential. I'Jevertheless, in this age of 
large high schools and contitantly increasing demands on 
teachers, soms provi.sions should be made to guarantee the 
per1 .. orr11ance of the guidance function. It is too im
portant to be: left to cr_u;; . .nce ••• 

L 1~1:-'Hling senior girl in c high school was asked the 
;1ue.stion, ''S"~hich of your experiences in this school have 
~nf'Lwnocd you most t.cJ bceone a better .American citizen"?' 

'r:1hc guidflnce, t she replied un..11.esi ta tingly. 'For th.e 
first time in my life I have been treated as a person, 
not ,just as e child or a.s a unit in a class. I had. to be 
treated as a person myself' before I could understand 
much about oblieations in respecti.ng the rights of other 
peoJ,lt:.; or in treating tbem as persons. • • • ' 

In Greely, Colorado, High School, emphasis is placed 
particularly on the relations between guidance, class 
instruction and extra-curricular activities. Instead of' 
u ,oint system for participation in student activities, 
the advisers arc asked to counsel the more ambitious 
Gtud.cnts not tc tske in too m.any activities, end to 
g~i_de the JllOre reticent students into actiyities from 
which th~y v:ill gai.n enjoyment and p.rofi t. 

!dthough only l:i i'$w coi.wnento were given in regard to 

t:·aining teachers to be betttir able to take part in cos"J.u..ni ty 

progr2:'.'JG :1nd to ·work 'fd th adul ta, they seem to show tl1at 

tcecho.rs nezid t,o know how the people in their oomi."!lunities 

live, their interests, naeds, and capscities, to be able to 

~::Jti~.r into .s.w1 C;)ntributu effecti Yely to the comr,mni ty _pro-

Dur tar:ehcrs slwuld. .tnow the pro,~;rnill well enou.qh to put 
it over both to the patrons and tbs school. 

Homemaking teachers need to be better prepared to meet 
211<:!. n.G~1ocinte 1..':ith tho perents as well es the pupil. 

11;.tluei:itional Policies Coma1ission, "Learning the· }Jays of 
Democrocy," Nattonal Educational Assooirtion or the United 
States, ~asblngton, D. C., 1940, pp. 1~6,138. 



rr:i:i .. c (_r,:Lrls ,.vho ar,~ t e2ching homerua.king of ton find it 
difficult to ,1:pproach the v1mmen of the com.muni ty; so 
training along that line would ba helpful. 

Prepare the.m. for .rn.Qr6 r:J.dult. vmrk i.n the cowilunit:i.e3 
vlhich they ser-ve. 

'.I.'cach them how to contact tho r:iothers. 
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Some of the statements denote that the teacher of home-

making rnust understand adolescents in general and especially 

those in her classes, 

She should be given better understanding of the teen age 
boy and girl. 

A better understanding of psycholo3J of girls tv,;01 ve to 
eighteen would assist greatly. 

In any field it is essential that n teacher understand 

the person to be taught. Hom.emaldng, because of its peculiar 

content, offers much to meet the special needs and interests 

of adolescents, but instruction needs to be adjusted to each 

boy or gi.rl. Homemaking offers ovenues for a broadening of 

fields of interests, provision of wide choice of activities, 

and opportunities for social and recreational experiences. 

Homemaking also offers much that will improve the adolescent 

in personal appearance, social usage, poise, self confidence, 

an understanding of farnily relationships, personal hygiene, 

knowledge of child care, recognition and provision of food 

and tilothing needs. 

A number or needs ·were judged not so important since 

they were not expresued by many superintendents. The remain-

der of this section of the discourse will be devoted to 

these. 

The need for better discipline was indicated. One 



superintendent said, nThe last ·thrE-Je teachers in our school 

have b ,sen the ,JVeakE-Jst teachers in the syste.m in classroom 

discipline. 11 
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The w::-i ter doe,s not know the superintendent's conception 

of the raeaning of discipline. There is a need in the class

room for the development of democratic discipline. Somo years 

ago tha tescher, who had good discipline, taught school in a 

room so quiet that one could hear a pin drop. Children did 

as they were told, when they were told. Classroom teacl1ers 

today have the opportunity to create a kind of discipline 

that uevelo:ps responsibility, initiative, and resourcefulness 

on the :part of e&ch ind.i vi dual. The efforts of the pupils 

need to be direct8d tm..verd social go0.ls which the group have 

had soma voice in deciding. 

It is hopGd that the superintendent quoted meant that 

form. of discipline which tend.s to develop initiative, res

ponsibility, and resourcefulness and which promotes coopera

tive ·work as .,~:ell as individual creativeness. 

Another superintendent requested that provision be ma.de 

at the college for students to observe in schools offering 

homemaking in the surrounding territory. The administrator 

may have meant more actual observation in preparation as a 

teacher or more actual practice teaching, or m.ay not have 

knmvn what exper.iences are provided for students in observa

tion .. 

Students majoring in homo economics education at the 

colle;e are provi(led v;dth opportunities, w.hile taking the 
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course in Methods in ~reaching Home Econo£"1ics, to go to centers 

in 3till"<mter and nearby towns to observe classes in home

making. ry_:ihe course in met:.1ods is usually taken by students 

while ·chey are juniors or first semester seniors. It is 

:possible, since student teachers go to the off-campus centers, 

for other college students to accompany the:11. and to observe 

a half' or whole day in homem.aldng departments quite removed 

from the college environment. 

An additional need na.,-:1ed was that of' developing a 

bettor understandin3 of the relationship of school 1Norl{ wi t.b. 

home e-.;rporicnccs. 'l"'here seemed t.o be a need designated for 

students and teachers to think of home experiences as an 

integrE,ted part of" the homerrraking program, and not as a 

separate unit of work. Educators believe th.at home experiences 

should be selected by t~e pupil to meet a real need and 

interest. Usually these experiences on which. the pupil work 

provide an opportunity for the teacher to become acquainted 

with the girls' home responsibilities and should develop a 

greater interest on the part of the girl in the ho~e. Home 

experiences provide a means of putting tralning into real 

life situations o 
1J:lhese experiences may be a mee.ns of im

proving family relationshi_ps. Often an experience the girl 

is working with will call for co-operation of the ent.ire 

family. Evidently suporinti~ndents hope that tee.ch.er trainers 

'Nill o:n.pha.size tl1is need and -provide some experiences in order 

that student teachers may have contacts in the homes of those 

students with \11tho21 they work. 



One suporintendent said, "Give more training elonij the 

of rco.r.1 :planning. n In man;r sc~hools the students enrolled in 

home:ao.ldnci.; classes end the te,,chors have charge of the ent5.re 

coro 0f t.h,1 dep8.rtr.:1-ent. Wher~i this ls true an opportunity is 

p1~ovided to truin students in the cnre of the ha use. The 

actj_vJ. tics CfE'ricd out can provide vmrthwhil0 learning ex-

':')eric:i::Jces .in cleaning, mam1ging, and c0operstin"3 thet not 

only sro v2.ltE:ble in ::ho clarrnroom but also in meetins real 

life Bi tuixt.ions in the home. 

~th~r needo of tecchera were signified by the statements 

of tho su7)13rintendents. rphasE~ statements \vere to encourage 

~ 

once, em,hasize clesnliness and neatn0ss, encour~ge ~artici-

pation in co-opor;o:t:i. vo meets rather than compet:i. ti ve ones, 

and train toachors to sponsor outside activities es Future 

EomemD!t:ers of Oklahoma. 

The third question asked, "r!hat sort of in-service 

training would you like to see colleges provide for home 

isc0nor,1ics teschers in the, field, 11 was answered by fourteen 

superintendents. The following nc=>ecls were expressed.: 

1 ~ Offer clinics, short courses r:.nd confer2nces to 

ho:ne:/Jaldng te:1 chars. 

2. Su;,>'':rvi s=,;ox·s from the cc llage vir,i t ho:uemaking 

depark:rnnt s. 

3. College instructors visit schools offering home-

making. 

4. College furnish educGtional material to ho:1en::aking 

teachers. 
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5. Provide for llomema};:ing teachers t.o visit other 

departments. 

6. IZ.ake a consultation service availt1ble at the college 

for homemaking teachers. 

7. Allow cor;:i.ruuni ty :problems to replace the masters 

thesis. 

Administrators requested that opportunities be })rovided 

for teachers through clinics, short courses, and group confer-

ences. Some of the important statements made were: 

]"'requent conferences of teachers in which the teachers 
could exchange ideas. 

A clinic where teachers take individual problems for help 
in solving. 

Any plan whereby teachers could get together and talk 
over their difficulties. I know many schools have come 
together during this school year. I think this helps. 

More short courses or clinics. 

There are so.m.e evidences of progress tov.rard. the fulfill-

ment of this ,,roblem. Conferences are held by the State Depart

r1ent of ffC,me Economics Education for sub-district and state 

groups during t.he summer, fall, and spring with attention t·o 

prob le.ms proposed by the groups concerned. Fifteen small group 

conferences were held in the fall and spring by the district 

supervisors of home economics from the state departaent. 

Every teacher of homemaking in Oklahoma was invited to attend 

these group conferences as well as superintendents, principals, 

school board me.mbers, teacher trainers, and. student tee.chers 

enrolled in home economics at the colleges. 

Table VII shows the attendance at the fall conference 

held in 1940. There a.re a great many teachers that did not 
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take advr'ntnge of the opportunity to attend the confGrences. 

rrABLE VII 

Record of Attendance at Fifteen Fall 
Group Conferencas in 1940 

Teachers in reimbursed progn.; .. w.s 

Teechers in non-reL:r.1hursed prog1·s.I1.m 

Teechers other subjects 

College girls preparing to c.s3ist v1i th 
ho:".le:01s.1.dn"!; education programs 

Gradus_t8 Students 

Superintendents 

Principe ls 

Board \Iernbers 

Mothers 

~co_eb_e.r 

172 

48 

11 

1'7 

0 
V 

7 

3 

Supe.rvi ciors 1 7 

Total 350 

Suporintendents also requested that supervisors :from 

the col.le,:;e visit the homemaking d.epartmentr3. They felt. 

definitely that their teachers need help on local problems 

end tb;::.1t thls could be given by visiting supervisors. r.i:his 

ncod is evidenced by the remarks included. Superintendonts 

of first-year teachers felt that these visits would be particu-

J.c:trly effective. 

Send 2 sunervisor to snend a v.rhole day, especially ,d.t~1 
all beginning teachers early in the school year. '.l.1his 
11as been <lone and our school received great benefit from 
these visits. 

'i'.'~10 greatest h.elp vwuld be for s supervisor from the 
colleee to visit tlrn teacher at v.rork, because the problems 
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that exist iu individual schools seem to be the ones that 
cauae the most trouble. 

These requests indicate that there is need for an 

itinerant teacher trainer on the college staff ~ho would have 

as her :responsi b:lli ty the visiting of homemakj_ng tl epartment.s 

for the purpose of assisting teachers. 

Som.e visits to those schools with homemaking tee chers 

1ttl10 are graduates of the Oklahoma Agricultural and Mecl1a.nical 

College are made by the teechor trainers at the college each 

year. These visits grove very- enlightening for the teacher 

trainer and beneficial to the home.ma.kine tenchers. Only a 

l:!.~i1itei:L nu._rnber of vi si t.s can be made, however, as the teacher 

trainers rn·e neoded on the campus. 1.1he heavy load pl.aced on 

the teacher t:cainero does not B_llov1 suf'ficient time for them 

to go into the field and vmrk with the ho.memaking teache:rs. 

Up to nor.: funds have not been available for this, nor for the 

adding of itinerant teacher trainers to carry out such a pro-

gram. 

One sups2rintendent felt that the in-service training of 

ho,nem.e.J:dng teschers is being taken care of' very well through 

services of the State Depart~ent of Homa ~conomics Education. 

The state supervisor and the three district su.psrvisors of 

home economics education make visits to schools reimbursed, 

schools working touard approval, and O"thE;r schools as time 

permits. They also work v<Ji th terrnhers and others concerned 

in :pla:--inin,:1; and developing local programs. These state 

supervisors feel tho need of visiting first-year tecchers 

early in the school year and attempt t.o do this, in so far 

es time permits. 



mendecl th.at collet;e tceche.:r-s vlei t schools off's:ring ho.::nemnking: 

College instructors should vioit the teachers in tho 
field, determinE the neods of students, difficulties and 
proble1us of tco.cho1?s, and u:-rn t1d.s informB,tion as a basis 
for the t1,..aining of campus students. 

College instructors should come in contact with the work 
going on in the f.hild.. I a;1 of tho opinion that college 
instruction is based a little too much on the ideal rather 
than on octual situations that exist in our schools. 

The faculty of the college should visit tho classes of 
the higb. ::rnhools and 2;ot first hand experiences regarding 
the pupil.t.3 they are pre:{)ar:lng th<3 teac:lw:cs to tench. 
}lost home economics teachers have so.rn.e difficulty in ad
justing to the 11.igh _school bacltground "1.vhen they sta:~t 
to teech. 

S:'hese comments indicate that thore ;La o need for ttrn 

instrt.:ction in college courses to be plaE!.'.1ed by teachors with 

n concern for and a knowledge of local and state conditions 

and for tlHj provision of' experiences throu0h 1Nhi ch collage 

studo.ntrJ will rcce.i ve practical prepare.ti on needed by hoille-

naking teachers. 

This need is also recognized by the staff or"' the S .;hool 

of Home Econo.mics at the college, and faculty· u1embers are 

uro;cd to visit the homemaking d.epartments and to attend home-

makin~ conferences held for teachers. 

Sunerintendents expressed the need for making education-

al materials ava:ilable to homemaking teachers by the depart-

nent of hor.1.e economics at the Oklahoma .Agricultur1:.ll and 

Uechenical College. Ty~es of materials desired are made 

1::ak:e avajlable educational materials such as films, 
bulletins, and teaching materials. 



A monthly bulletin sent diroctly to the hom.em.aJdng 
teechor telling what others are doing in the field. 

The:i:·e is no doubt that a bulletin published by the col-

lege tellin~~ ·wl1at others are (loing in t~he fiE'-ld .m.igl1t be an 

aid to good teachin3; howevsri the teechers would need to 

have tiza to report their activitles, supervisors would need 

to visit the Qe9ort~onts) and an additional load would be 

Fil:cw, bulletins, and teachlng mr:,teric.ls, vrhi ch could be"' 

:f:'ield, aleo 1,;rere recognized by the superintendents as a r.1.eed. 

Aa yGt, t~e college has not had the means nor the staff to 

nake such .materials avail.ab le. 

fldministrc,tors folt thet homemaking teachers should. be 

provided ,nl t.h the opportunity of visiting other d eyJartments. 

One ad,n.ir:dst.rP.tor· stnted th::it he belioved the.t teachcru vwuld 

be i.mprovoc~ if the;r could viai t de}Jart:.t;.ents of homemaking 

\Ihilc students and teachers were at work and have an opportun-

i. ty to q_uo,stion othor teachers who h£we had E~xrwrlence • 

.A re;)1J to B special inquiry sent to one adminl strator 

ohows that the teachers of the school systefl are allowed one 

day during the school year for visitins a school or schools 

of thelr rJwn choosing. The adminiL;trator recorn.mended that a 

teccher not vis:1.t the sane school tvro years in succession. 

Teactio.r-s &t"'e required to consult the superintendent or princi-

nal of the school to be v-isited, for their permission to make 

the visitation. ~eachers are urged to visit school depart-

P1ents in ·u1.eir ovm subject ~netter; however, this is not a 

requirern.Ernt since they may visit other departments in the 
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school. An evaluation of the visit is made to the super-

intendent. This administrator feels however, that an evalu-

ation report to the home staff of teachers would be desire-

able but this plan has not been followed. 

While the teacher is visitine in a.nother school, the 

class schedule of the visiting teacher is ce,red for by other 

teachers in the building. 

Although the superintendents ex:prE3SScd this need as one 

to be met by the college, it can be provided only through the 

administration of the various school systems since it is a 

local thing. It might be necessary for several supexintendents 

to work out a plan for visitations. 

One superintendent :felt that a consultant sho.uld be 

stationed at the college to hOl?, conferences with i:-10m.emaking 

·teachers, who i'Vould co.me to the college during the year for 

help on individual teaching problems. 

The school of Horne Economics at the Oklahoma Agricultural 

and MechaniceJ_ College offers this service to all homemaking . 

teachers enrolled during the summer school session and to 

those making special appointments durin0 the year. 

One administrator thought that the eolleg8 s.nould allow 

community problems to replace the .masters thesis. He stated: 

I believe that opportunities for teachers to work on real 
and vital problems, perhaps over a period of years, in 
the coc;iraunities where they work, would be worthwhile. 
I believe tho.t studies of this nature vmuld be more valu
able both to the teacher and the profession, than the 
average master's thesis. ':Jlhese studies would, ot' course, 
have to be done under the supervision of the college. 

'l'he college, too, has recognized this need, and graduate 
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students in Home Economics Education are urged to select their 

thesis problems early in their graduate work, and are en

couraged to work on _oroblems that meet local needs. 
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3e\renty-ono per cont o:e the oight:r-seve.n questionnaires 

e~periencGd teachers and twenty-saven by the first-year teach-

ers. 

Th::: l,c:cond type of inform.8tion, ner,1ely thEtt. coucern.i11g 

the .needs of' teechers and homernaking d.epart.r:1.ents was socurecl 

from ans~crs to five questions in the latter part of the 

q_uostiormaires sen.t to teacl1ers. These questions were stated 

as fcllov:s: 

1. \(het thing;s in your progr&:..1'11 do you feel are partlcu-

larly successful? 

2. 1!J11erei11 d.o you feel that you nGed to imp.cove your 

program or you~ teaching procedures? 

3. In what things, if any, did your collE)i'-_';O vmrk in 

ter:icher 13ducation :provicle you with ample preparation? 

L:::. VJh,2rein did your colJ.0ge. work in teactrnr training 

fail to give you sufficient help? 

r!hot sort of in-sorvi c;e training ·would Jou like t.o 

soe your college provide for you novr? 

Ths oxperieuce~ teachers answered all five questions but 

only four of the first-year teachers answered all of the ques-

tions. Tho fi8 jori ty of their e.nsvrers vrere tn reply to the 

first three questions. Since only four of the twenty-seven 

first-year teachGrs answered questions four anc1 five, and 1::10.me 

of t~cse designated that they did not feel thay could ede-

quately reply, neither of the l&st two qi.wstions was considered 
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when tabulating these answers. 

The things which the f'irst-year teachers felt ·were particu-

larly successful in their teaching progra~s are included in 

Table VIII. 

Most of the tesehcrs listed terms in reply to this ques-

tion, instead ot· giving complete sentences. .SJ.nee little ex-

planetion was -si ven it was dlfficult for the ,.~·r:l tt::r to know 

v,rhat vms m.aant. A variation In vocabl1lari.Ern used .might. in-

dlcs.te a dif':ference in procadurea and in c1[:p€.rionces pr-ovided 

or it ma.y rn.ean thnt it disguises :possible oyerle..pping. For 

this res.Bon e.11 terms m.enti.().nec1 wero tabulated in the order 

of their frequenny. 

TABLE VIII 

Successful Characteristics of Teaching Programs 
Reported by Teachers 

Experienced Teachers 
. 
f 

Order I No. 
of · Times 
Fre- Re-
quencyf Items ported 

I 
! 

1 fsubject matter 30 

I Clothing ( 8} 
i Foods (?) 

i Child care (3) I f'· •1 Health (3) ! 
. Household ( f 
! tianagement ( 2) ! I 
t Family Re- i I 
I lation- I I 
I ships ( 1) i I 
f Related Art(l) I 
I I I 
i 

First-Year Teachers 

I 
Order i 
or i 
Fre• I 
quencyl Items 

l 
I 

1 fGroup activity 
2 !Subject matter 11 

t -
f 

l Foods ( 5) f 
!Clothing (2) 
f Chilcl care { 1) i 
J Home i 
1 Decoration( 1) I 

3 i Pupil-teacher 
1 relations 

4 I Planning I 
I ' 
I f 

No. 
Times 
Re
ported 

13 
9 

8 
'7 



-2-

Order '1 I No. 
of 1 1· Times 
Fre- I Re-
quencYf Items j ported 

2 
3 

4 

5 
6 

7 
8 
9 

10 
11 
12 

13 
14 
15 
16 
17 
18 

19 

20 
21 

22 

l I 
! ! 
1 ~m::::g ::;1 
I Grooming ( 1) 
I Ho.r11e Life ( 1) 
11 Home Im- • 

l
. :prover,,J:.mt ( 1) i 

Group activity i 7 
Cooperation · 
( Pupil-whole l 

school-
·. comm.unity) j 5 I Home I 

Experiences I 5 
J Interest ! 3 
I Pupil:-teacher j 

relations i 

! ConfE:1rences I 
i Home visits ! 
I n1 . \ i ~ anning I 
! Adult Educationi 
l Field Trips I 
! Talks by ex-
i .Perts 1 

I Demonstrations i 
! E • t " I .1;qu1pmen 1 
1 Bulletin Board l 
i Displays I 
l Publicity I 

3 
3 
3 
2 
2 
2 

2 
2 
1 
1 
1 
1 

l Use of illus- j 
ii trati ve . 
! materials 1 1 
l Use of reference 
! ( i ~aterials ! l 

Style shmi1s I 1 
lTovies on re- I 

lated subjects 1 
Class work made 

home like 1 

Total 78 

I! Order ~ 
! 

of i 
'Fre- ! 
/ quencyj Items I I 

8 
9 

10 
11 

12 
13 
14 
15 
16 
17 

18 

19 
20 
21 

I 

Tota.1 
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:: w 1 ~.,iO • 
1 Times 
' r Re-
l ported 

i 
I. 
I 

7 

4 

4 
3 
2 
2 

2 
2 
2 
1 
1 
1 

1 

1 
1 
1 

1 

73 



It is interer:-1tine; to note that, i.n spite of the feet 

that the experienced teachers numbered thirty-five, and the 

first-:y·ear teachers tv?enty-seven, the number of different 

items listed was prectically the same. 
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In comparing the two groups of teachers repres3nted in 

~f!able:: VIII, one flnds that the t,rm most frcH}tlently mentioned 

items are the seme, but that they are given .in reverse order 

by the groups. 'rhe first-year teachers seem to feel most 

secure in their use of e;rou_p work, placing their presentation 

of sub,ject matter second, while the expE-)rienced teachers 

:place thelr presentation of subject matter first and the use 

of group work second.. 

The next most success:f'ul items reported by the first

year teachers v.rere pupil-teacher relations, :1J.c.11.ning, and 

cooperation, v.thile those reported by the ex.perienced teachers 

were cooperation and home experiences. 

Pupil-teacher relations were m.entiorn:'ia" es i tern three by 

the first-:rear te2.chers while it appee.red sixth in the ttems 

given by the experienced teachers. Th1.s term was mentioned 

twice as many times by the f'irst-;i,-rear teachers as by the ex

perienced teachers • 

.Another variation was in the use of the term :planning. 

First-year teachers reported planning as the fourth success

ful item while it falls ninth in those ~r,i ven by the experi

enced teRchers. 

Planning and cooperation are also reported as success

ful by first-year teachers .more times than by the experienced 

teachers, even though there were more experienced teachers 
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included in thc3 study. 

The suggr;ations gi ve.n es to the i.m.provcments needed in 

teaching .P1'0C&dures, in reply to the quest:lon, wherein do you 

feel tt.at you need. to improve your program or your teaching 

procedures, are included in Table IX. 

TABLE IX 

Improvements Needed in Teaching Procedures 
Reported by Teachers 

Experienced Teachers First-Year Teachers 

Order 
of 
Fre-

. No. 

q_uency Items 

Times 
Re
ported 

1 
2 

3 

4 
5 

6 
7 

8 

Planning 
Home 

experiences 
Sub'}act matter . 

J 

J Foods and j 
I Nutrition (3) , 
• Child . I 

development(3) 
.Fam.i ly re- I 

lationshi_ps(2)J 
General ( 1 )f 

ll. Evaluations l 
Group 
activities 

i Filing ' 
I ,r,,,1.,..,·1· no pu""'-t , o J I J.:.-v .. El· 6 1;1..-..i..u I 
1 develop l I ini tis ti ve f 

Illustrative I 
1 

materials I 
~ 

10 

8 
9 

7 

7 
4 

4 

4 

Order 
of 
Fre
q,uency 

l 
2 
3 
4 
5 

6 

7 
8 

g 

10 

11 

~ 

I Wo • 
Times 
Re-

Items 

Planning 
Methods 
Ho.me visits 
Field trips 
Rome 

experiences 
Reference 
materials 

Evaluations , 
Organization of 
Future Home
makers of' 
Oklahoma I H~!~!f~:p studentis! 

I initiative 
I 

. Make vm. rk more t 
prr:.ctical I 

1 F·1· t 1 I , 1. 1ng sys e.m.s j 
• I 

l i 
I I 

ported 

12 
10 

5 
5 

4 

4 
3 

3 

3 

2 ., 
,::, 

! 



9 
10 

11 

12 

l "'· .v 

14 

16 

17 

lH 
19 

1 

Itei:is 

hJo. 
'Times lne
lported 
' 

.!.'i.ath.ods I 4 I 7:e2.cl'1ers I 
sponsor rew,er ! 
outside sctivLi 

4 - .,;,. ~ .... ~ 

3 t ... es t Reference -· 
I meteri~ls ,· 2 
f Tu'i-er,"'"'"& of l <-'ta_ -y . 'i,.;,~ . 

t stud!nts f 8 
tReco.rc.s I 2 
H:d~l:_ _ ~~&sses j 2 

2 i~=-i~s~;<Rent & 

' , ... 1,or~o-,:;J3 l 
l J fnc111t1ea f 

conference 1 
I hours j l IE/: ld trips l. 

,:;:.;0 .. ,le. . f 
1 I vhuts 

t Total '14 
·* 

~ 
l 

I, t •,< 

i 
.l 

I 

I 
I 
I 

Items 

12 I iJub,ieot matter 

1 Foods I 1-""irst aids 
13 JBulletin I boards 
14 Use of' time 
1-~ ift..dult classes ""' 16 i Departrrent 
1'1 1 Illustrative 

J materials 
18 ~. .cquipmen.t 

l 
I 
l 
I 
I 
1 

Total 

i 
I 

66 

• { ... _., 
jl"O• 
t:1.mcs 
iRe
lported, 

! e 

I 
l l 

1 1 
l 

i 1 

I 
l 1 
l 1 

I 
1 
§ 

t 
'f 
.(; 

1, 
t 
:i 
ii 
~ r~ 
t 
;:.; 

i 61 
li 
j .. 
~ 
j 

Both fsroup.s o'f teachers designated :rilanning as the 

first need for 1m:provexnent. 

One or the differences round l)etween the needs of the 

two groups of teachers is- that Qf subject matter. The ex-

perieneod. tc.::,ehers seemed to be more concerned with improving 

their know·ledge o'.f sub jeet matter than did the first-year 

teachers. Tr.:.cy m.ay have been in the f"ield for some time 

without further study and feel the need of becoming familiar 
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vvi th the newer developments in subject matter. 

Since some of the oxpressions of the first-year 

teachers seemed important ill helping one to understand. the 
-terms listed in Table IX the most significant ones are stated 

as reported. 

Suggestions in relation to planning included such 

statements r:uJ, 

I need to plan.to include in my teaching plain, simple 
things for rural students, and still l{eep the class 
interesting for those vrho live in town. 

I need to get the students to set up their goals and 
state their own conclusions .• 

I need to plan more with the girls. 

Like nost teachers, I nay not spend quite enough time 
in plannin(l'. :~1asswork. 

Improvement noods to be illade in stimulating the pupils 
to do creative thinking and planning for themselves. 

Viork for better organization of plans 

At firs~I had difficulty in planning enough for my 
class work, but since I have become acqualnted vJi th the 
abilities·or the students, I am finding it much easier. 

To have more teacher, parent, and pupil planning, 
especially with the parents. · 

Other utate~ents of the first-year teachers show a 

variety of nec:ds in re1Dt1on to the methods of teaching home-

maldng: 
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I feel my m.et':1od or teaehin,-6 clothing is not altogether 
sntisflH?tory to tlle students a.r1d to mysel:f. 

! !teed more class cl it,cnssion on certain nhases rath(>r 
tr~r.m such gentiral topi es es pr~viously done. 

The keeping of the de;part:rmnt him be:~n rether a problem. 

ImprovetAent ln the p,1 .. esentetlon of fundem.ental t}rinciples. 

!tood, work \c,;i t.!1 fifty minute :periOds is difficult~ 

Evidenoe.1 of the need for .malting home visits were :found 

in severtil ozpressions: 

I tind it re.:ther hard to gain entran.ce into homes and do 
not, have t,imt~ to do community vlork as m...i.0:;::ested. 

1J.lo find timfiX to ~o into every girl's homo so t.hat I might 
know moro of her home lif o cmd environm.ent in which she 
lives. 

I need to visit !'.lore in the homes. 

I ner:Jd to find time for home viai ts. 

'fhcre rJa3 also an indi<H:1tion of the need of improvcti 

att.i tudes in retl!ara to evaluat1on in some of' the answers: . ,., 

I v1Lsh t~rr;dcs were not so prominent in the minds of' the 
students, and elthou.gJ1 I rarely mention tha.'ll the students 
"Norry about them. 

1 

To .:11e!rn 3tuccnts think of their contreet a.s something of 
1,1Jortlrwhile experience, rather than t.:s school work they 
need to do to get a grade. 

So.nm of t.he rf1m.fU'ka speci.fied a need for improving the· 

home eXJ)earie,nce.s of the students: 

I nee<i to help my girls to fJn.joy hone experiences more. 
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Home project v.rork has been somev1hat neglected, and I'm 
attempting to improve the program. by talking 1..vi th my stu
dents individually and finding out what they need vvork 
on. 

The ne0a_ and. use of reference :m.ateri&ls is pointed out 

by the following re!:1arks: 

I need to becot:10 better acquainted. ::d th high school refer
ence naterials. 

Help r;tudcntc to knc,vJ hmv to use library boob,1 without 
definite as ,,:;igrment s being made. 

We need a better library. 

Other rem.arks .r:.mde by the first-year teachers shov.r a need 

for d.eveloping pupil initiatlve nnd for m.aking class work more 

practical: 

I need to get the girls to .1;_.ely more on their own ini tia
tive. 

I need to help the girls to JJry further into the v,rhy of 
things. 

I neBd to try more and !llore to make homemaking practical 
for the students. 

I need t,o help st u.dents to apply :more things to their 
individual solves. 

A number of the statements of the experienced teachers 

also seemed. to be slgnifictrnt and are presented. ti1he fact 

that experi.EJ.l'.lCtJd teacl:.ers felt a .nEied for the use of demo-

cratic procedures is shovm in their answers: 

Moro pupil-teacher planning. 

'I1o get the pupil1::, to do more of the planning. 

Let the students do more of the planning. 

I feel that I sometimes do too much planning. 

}Teed to have more acti vi ties and experiences for classes, 
and to work out uni ts more thoroughly i.Vi th d efinl te plans 
for ench unit. 
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Bet,ter organization of class 1;•:ork. 

~Chese .remarks of the teachers also indicate that pupil-

teechcr planning is needed. 

There vms an indication, in the answers of teachers, of 

the need for improving t.he home experiences of' the students: 

t:ore cla.sc di ::rnussion on home (-9:X:periences. 

Cree.ting more interes·t in home projects. 

Perhaps I need to devote more time to home :projects. 

The reasons for subject mat·tor being listed ns a need 

are shown in the follo'Ning expressions of teachers: 

I need help in foods and nutrition. I am sure a course 
in methods of teaching this vmuld help me. Perhaps a 
chance to observG good foods classes would be helpful. 

I fe:el that I am lacking in my foods unit. !/Iy g.irls en
joy cooking, but I can't get th011 :intorc:.,tcd. :in the theory 
·work. They v1ant to cook all the time. They would. rather 
learn by d.oiw? than bv res.dinft theories. -- " ...__., 

In th0 foods work, by having moc1ern ki tc~10n equi:pnent and 
having it set up into groups. 

The need of child clevelo;i.mant viras indicated: 

We need m.o.>:e crdld de.velopment equipment. 

I feel that my unit on chll:1 care is too inactive. I 
have theor.:r but not enough practi co. 

Suggeotionc r2lotinc to evaluation 1nclud8d: 

ifo get t.rw ;up:Lls to do m.o:ee of the evaluating. 

Cl.ass c.ri't~,ci:Jm. nnd ;judging of JJroblems with m.ore use of 
check sheets. 

I need to lmprove my gradlng system so that the students 
cnn ove,luote tht1ir ov.:.i.1 vrork ,.110re thor'oughl;<;r. 

Bettor use of progr·ss devices. 

I feel that I n,:Jod so.methirv:i: better· to guide my grading. 
Som.cti.m.os I f (.cc,l tb.1J. t it is-~ too mueh of a personal opinion. 

I need to use more score cards. 
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Encourage pupils to participate rn.ore in evaluating their 
own progress. 

Improvement in group work of classes was seen as a need 

arrd is evidenced by remarks of the experienced teachers: 

I feel that I do not use the group plan in a way to achieve 
the greatest amount of success. 

Better organization o:f group exgeriences. 

I have not yet found a group sJstem that I an1 entirely 
satisfied v:ith. 

Ii.ly- te&.ching procedures can be improved by carrying out 
more group activity in the sewing classes. It has been 
successfully used in all other types other than sewing. 

I feel that I need to learn how to carry on group work 
with large classes. I use group work occassionally but 
I got discouraged each time. 

Judging from these statements it seems that experienced 

teachers need to make improvement in the organization of class 

work, in guiding groups of students in attacking common prob

lems from several angles simultaneously. They seemed particu

larly concerned regarding the use of definite class :procedures 

and evaluation devices. 

Filing was specified as a need as shown by the following 

remarks: 

Better filing facilities. 

Wiy filing system could. be more complete and detailed. 

We need to start a school file. 

One of the things which I feel that I shoula, improve is 
the filing of bulletins and useful clippings. 

The experienced teachers felt that they neea.ed to help 

pupils develop initiative. They said: 

The girlD should learn to depend on themselves. 

Develop initiative in the girls. 
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I n0ed to put :rrore reaponsib:llity on tho .:'Jtudentn instead 
of doing so :;:ihn.y thlnJs for them. 

for illustreti ve .;J1uterial, and tor ht1ving it, f 5.L1d i.n such a 

c:::ianner trw.t it would. be usoable: 

PJr illustrative material is not well organized. 

Develop a better file of illuatrative. material. 

I need more illust;.rati ve 11.eiterial. 

Tht; following expressions show tnat the experienced teach-

ers feel they should be rBsponsible :for f'cv:er outs.ide · acti vi-

ties: 

I 11eed to leave out some of tho sponsoring jobs I h.ave end 
have more time to do my ,job better. 

Too many other school activities, such es class sponsor, 
sponsor of clubs, out of' tho renlm of honecnaki.ng, t;t:fke 
up ti.me that could be used ln .hOlll.; visiting. 

"',,.,vcral tet:u:,h(::rs seomed to believe that they shoul!J. im-

prove their methods 01" teaching, i::1nd one said, 

Use a variety of methods to keep up interest~ 

2ome :t'elt that their reference materirds were inedequa:te. 

'i'v.:o or t.hem said, 

\,''e need more roference books, end then tho girlB could 
le&rn to dopcind upon ther.1selves to find things. 

i'.'lore boar~s ns a set, rather than ju::~t ono o.f Homo books. 

One teacher, no doubt, \":as concerned vdth the student 

,3.eveloy;iing the abilitsr to E:1arn upon lee,ving school when she 

said,, 

Interesting :nore students in the profession of homemaking, 
r.is well as spe,cialh~3d :;1rofcssions, ,xhich might be an out
gror1th of the course in school .. 

Otht:rs fE'ilt the need. f'or stimule,ting a gree.ter interer3t 

in ,groL1p work and t.ho subject as a whole. 



The answers of teachers listed in Table X were made in 

reply to the. question" nin what things, if any·, did your 

college work in teacher education provide you v-n. th ample 

preparation? 0 

TABLE -.;r 
.a. •. 

Sufficient Training Provided by 
College Teacher Education 

Expressed by Teachers 

Exnerieneed "£1eachers iFirst-Year Teachers 

L.r ! J.'ll0e 

i fl . ' I Order,. hro. 
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Order I I r..:,. . I Order l No. of · t'f'. Times of _imes Fre- Re- Fre- Re-quenc~ Items ported quene1 Items ported 

6 Classroom 16 Philosophy of procedures g homemaking 2 ? Filing 2 17 Filing 2 8 Reference 18 Relationship 
materials I 2 wtth girls 2 9 Conferences 

f 
1 19 Ifvaluations 1 10 Home 20 Practical 

experiences 1 experiences 1 11 Illustrative 21 Group dis-materials l cussions 1 12 Ability to get 22 ·Ability to meet along Vfi th difficult sit-others 1 uations 1 13 Teaching aids 1 23 Time problems 1 14 Professional 
training 1 

15 Ability to 
make school 
homelike 1 

16 Guidsnce in 
treating each 
studfJnt indi-
vidually l 

17 Ability to get 

I pupil cooper-
ation l i 

18 1'~ • • t 1 ! I +::..ome Vl.Sl. s ' 19 i Making j 
t 

i assignments 1 

I 
Total '16 Total 84 
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Again the stress was placed upon subject matter by the 

experienced te:'.chers, and on methods by the f'irst-year tee.ch-

ers. This is not surprising since the experienced teAchers 

said they thought the presentation of subject matter vrns the 

most successful thing in their teachlng _programs. Neither is 

it surprising ·that the first-year teachers are still conscious 

of the infor.:nation they received in their college courses in 

methods and practice teaching, as it had been less than a 

year since these courses were taken. 

In reply to this questi.or. a. lar'Fer variety of terms 'J\ras 

pres;:mted by the first-year teachf:rs than by tho experi0nced 

group. It is inte·resting to note that similar terms do not 

appear in the responses of the tvm groups. An item which 

appeare.d many times in those listed for one group either cl id. 

not appear in the responses of the other, or appoared only a 

limited number of ti.mes. 

Another interesting comparison is that of the terminology 

used by the two groups of teachers. Since there was no way 

of knowing what was meant, the writer tabulated the terms as 

sta.ted, in the order of their frequency. 

The next question asked was, "Wherein did your college 

work in teacher training fail to give you sufficient help?" 

The majority of the anmver.s cam.e from the experienced 

teachers. Since such a small nu..'11.ber of first-year teachers 

answered, tJ.1e replles vrnre not included in this study. 

For convenience, the 1Nri ter classified the replies of 

ex_perionced tes.ch,0rs undor the hec1.dings, sub,iect .matter and 

teaching activities. Each group of needs is listed in the 
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A nurn.bor of replies given by these teachero :::ieened illi-

:portant to the writer, and for that reason significant direct 

quotations are included. 3om.e of the comments in regard to 

::oub j oct rn.atter be ckground as oxpri:::ssod by experj_enced teach-

ers are ~iven first. One porcon said, 

1:7e really nesa. nore hourn, but lf neccsse.ry part of the 
theoretical classes could be left out. 

SeV1;;Jral remarks of the experLmeed teacb.srs pointed out 

the importance of olfassroom rwthods u~rnd by their college 

teachers. Evidently they believed that it is possible for a 

college student to gain much valuable inform.ation concerning 

methods of teachinf:; from those .rrtethoc1s used in their sub Js ct 

matter classes. 

I think more ti.m.e should be spent in discus:::dng hmr to 
teach subjects whilo the student is taking that certain 
subject. 

I do not feel that enough help vvas given in hovr to ter.1ch 
certain subjects as home furnishing, family relationships, 
and consumer education. 

Hovi to ·work with slow- st.udents and <'lisinterestod ones. 

Too general, not enough emphasis plsced upon. the particu
lar thin~s you teach. 

,Tudc;ing from other :ceqtrn.sts there is a l'l(;ed for more 

training on the part of colle~e students who plan to teach 

ho;neruaking in ea.ult education. 

I might have had :nore training in adult work such as dis
cussion on the )rocedures and ,,1ethods i.lSGd. 

It failed to give me sufficient help in carrying on adult 
V'l'Ork. 

I needed to learn .more about the adult ~vork in the vocation
al ho:nemaking program. 

{7ork dealing v;i th parents and adults because of their 
interest in school activities. 



A c,:;ur.so, 
cat:lon. 

in .c.11y 
0 • 

opinion, should be offered in 

I vJish I had been required to take an adult education 
class.. I·iiethod3 and pr2ctic(J tec9chin;~ are not en:::iugh. 
Tb:e adult educ,;tion classes this year v1ere ny major 
pro blt:1J:ru3. 
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Replies Hade h3r tho e:;::9ericncr?d teachers regardinc; other 

phases of aubj~ct Ll&tter wore: 

I do not i'oel Lo.i:-tt c:1;:mgh help vTa.G r;i ·v-en on hm1 to t01:ich 
fnrn5ly rslations:nips. 

I neec~ more .help on the renovation of furni turo. I believe 
this is one thing that should be added to the requirements 
of a home eco.nom.ics ma~jor. 

I nEi2d a better lmo·Nledge of flower gardening. 

More help on ,2:srde.m.nE; and flowers. 

Budgeting r:iy time and teaching budgeting in the classroom. 

Q,uant1 "ty cooker;r to help serve banquets. 

TrBining for recreation work. 

I feel that .more vJork is needed along the linos of pc,rsonal 
appearance. 

'l\)chniques of counselinu vdth students. 

!dore help on equipment. 

Help on managin:5 with s.mall amount of equipTient and 
supplies. 

Equi_pill.ent in many schools does not equal that in the 
Stillwater :3chools, making many problems in the sm.allo.r 
schools. 

Not enouga time is given to repair of articles, ss electric 
lL<sht fixtures 2u.1d sewing machines. 

liorc duscut":sion of r;?q_uipm0nt and arrangement j_n home.making 
rooms. 

On comparing the subject matter needs as expressed by 

experienced teachers with the courses offered by the college, 

one finds that in ea.ch case these expressed_ needs ere olecti ve. 
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All students are encournGed to include in their program os 

many of' these partieular .subj0:cts as possible. 

~he oxperienced teachers also felt that they had not 

been given sufficient college training in certain teaching 

activities. In order to att.ain the goals of a teaching pro-

gram it is necessary to make good use of teaching ti.me. There 

are many mediums through which learning experiences 1;1aJ be 

Jroviiad. The teachers reporting felt that they had been in-

adequ,::rcely J)I'Elpa.red to g .. ,ide students in a number of these 

rn.ec1iw.rrn, that insufficient training had been provided in their 

student teaching end observations, in the direction of home 

experiences, in plenning and evaluating, in making home vlsits, 

in keeping records and filing, in the use of group work, in 

teaching boys classes, in holding conferences, and in meeting 

discipline 9roblems. 

Some of.the significant quotations of these teachers 

about, student teach:i.nt: 1.vere: 

Stuclent teachers should 2:0 to various co:Tu11unities EU:.o. ta.ke 
over a ts8ching load for a period of time. 

A prograt:1 that would offer more actual experience instead 
of so much theory should be provided. 

Meeting vii th actual problems 1ai th indi vic1ual girls. 

Not enough actual experience provided. 

r.chc situations in Stillvmter end other teaching centers 
did not represent communities of d.iff'crent types. 

I did my practice teaching in related art and it seems 
as if I have never been able to organize my food units 
properly. I feel that I shculd ha-va done some nractice 
work in foods. 

I hnd :aoro things to vwrk with in college than I have 
since I have been teeching. 
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Student tet:tch1.ng, one hour a day see.med not enough. 

Student teaching in a smaller school and practice training 
in both clothing and foods. 

In planning and teaching a group of girls of different 
intelligence levels end teaching in a town of' poorer 
standards than Stillwater. 

It failed to give me sufficient help to teach classes in 
a decartment which is not sufficiently equipped or financ
ed. -We are allowed only a very small amount to carry on 
1JJor},:: in our depertment which :prohibits s. thorough tea.ch
ing of a Lumber of units. 

More experience in direction of large classes. 

I would like to have a chance to actually go i11.to a class
room and teach the entire day's classes for a period of 
about four to six weeks. 

I fe.el a neGd for more te!aching experience in different 
phases of homemaking. 

Not enough practical application of methods learned. I 
believe a oractice t0acher should live in a teaching 
center so she could get a bird's-eye view of the community. 

I wish I could have had the experience of teaching a large 
group. 'I'he small group of thirteen seniors with whom I 
did my practice teaching are far different from a class 
of f'orty-six freshmen v.ri th six sewing machines. 

I 1i•.rould have been helped more if it had been possible to 
have spent more time at the teacher training center. I 
think that this would have been a great help to everyone. 

All statements reported point toward the need for prac-

tice teE1ohing to be d.one in residence, in typical Oklahoma 

com'1lunitie.s, where students in training could have an opportu-

nity to see school conditions as they actually are, becoming 

familiar vd th tl1e entire homemaki.ng, school and co.mmuni ty edu-

cational programs, as well as with students of dif'ferent 

sexes and ages. 

'rlie experienced teachers seem to feel that there is a 

definite need for providing the student teacher with experi-

ence in analyzing and in guiding tl1e home experiences of 
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of high school pupils. 

1:Phe practice teacher should have experience 1Ni th home 
projects .. 

. More home proj1:}Ct instruction is ueeded .. 

How to cre&te an interest in home projects and just how 
to make the di_scussion. and reports more int ere sting. 

In home proje.ct work, I did not .have enough actual super
vising., 

Home projects were tl)uched upon but I did not receive 
enough help to put the program over. 

I 1'eol tl:iet V?i3 neee .. more material on home projects. 

One teacher pointed out the v&lue of the participation 

of the college student in the evaluation of her work, and 

that thtcire should be a carry over of this experience int.o the 

teachi.:1g of homemaking. 

Evaluating the work; I set the goals up for the class but 
have not let the classes evaluate their work as much as 
I should. 

Otht:::rs expre!3s tl10 nood for improvement in evaluating the 

achieve.r1ent of st.udents. 

Pupil participation in evaluation of college work. 'We 
took what the teacher gave us and vsere supposed to keep 
out mouths shut.' Too oft.en t.re teach as we were taught. 

E:valunting group work more definitely. 
parents like tangible th:1.ngs u11on which 
I had trou,:. le in set ti-rig up goals to be 
class as a whole. 

Students and 
to base grades. 
reached for the 

Other thing,3 in which experienced teachers felt that their 

college training had given them inadequate preparation are 

seen in the following expressions: 

Organization of units. 

In college v1,a did not do any unit 1vork in classes and in 
out classrooms we are expected to use it. 



Inadequacy in p:ceparing one to adapt plans to meet any 
situation, i"or instancH whore there is so little to do 
with friends, equipment, etc ••• 

HB.ve :"!lore traini.ng on home visits. 
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11:o be able to measure the grov;th of students through home 
visitations. 

~ractical filing system. 

I needed to set up a :rilinc system. 

Ltore observation of teaching vwuld help. 

I .:night h.sve observed more 9:f the different types of uni ts. 

Help in group 2.ct.i vi ty. 

In group plan.oing of cla.ss work. 

Practical bookkeeping. 

Material on records. 

VisQal education - operating projectors. 

Selection and use of visual aids. 

Have .more training on conferences. 

It failed to gi.ve me sufficient help in carrying on boys 
classes. 

Ii-taught mo very little about discipline prob le.ms and ho\-1,· 
they .me.y be handled. Of course reading something and doing 
it seem. to be tvm different things. 

The inquiry on in-service training was not answered by 

first-year tcachere.. Some felt that they had not been teaching 

long enough to realiz,e quite what they needed. 

Twenty-two of the thirty-seven experi.enced teachers ma.de 

suggestions for the type of in-service training neGded. These 

suggestions were: 



1. Assistance in subject matter fields 

(1) 
( 2) 
{ 3) 
( 4} 
(5} 
(6) 
( 7) 
{8) 

(9) 
. ( 10) 

(11) 

Adult education 
Advanced practice teaching 
Horticulture 
Simplified budgeting 
Home care 
Renovation of furniture 
Renovation of clothing 
Siuple calisthenics (to use in 

teaching a health unit) 
Q,uantity cookery 
Offer unit courses on different 

subjects 
Latest development in teaching 

;-n.othods 

7 
1 
1 
1 
l 
l 
l 

1 
1 

1 

l 

17 

2. Supervision fror:1 the. college on classroom procedures 11 

(l) 

(2) 
(3) 
( 4) 
(5) 
(6} 
(7) 

( 8) 

(9} 

Plann.in~ and executing group e..ctivi
ties 

Evaluation 
Use of progress charts 
"'l" . -· 1. J.ng 
Home experiences 
Organizing and sponsoring clubs 

· Putting on i1la.ys and assembly 
:programs 

Aid in teac11ing in a poorly 
financed school 

Direction of actual classroom 
teaching 

2 
2 
1 
1 
1 
1 

1 

1 

1 

5. I•;ducattonal :materie.ls furnished to homemaking 
teachers by the college department of Home 
Economics 5 

,1:. To be able to visit other homemaking de:pa.rtm.ent.s 3 

5. Consul tat ion servi oe .ru.ade available at the college 2 

e. Hold conferences 'for ho.mern.aidng teachers 

7. Loan depa:rt.mont establit~lled by the college 

Total 

1 

l 

40 

Experie.nced teachers expr~ssad a need for asslstance 

in subject matter fields. The data sb.ow8 that these teach-

ers recosnize the need for continuing their education and 

wts.h to ·d.o so in order to i.m.prove. :Many return to the 
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college during the summer. The college staff bases the 

offering of summer school on the request of these teachers 

who plan to attend. State Department records show that the 

percentage of homemaking teachers in Oklahoma wl10 attended 

school in 1940 ·was high. 

For some time, short unit courses have been offered at 

the Oklahoma .Agricultural and .Mechanical College in the de

partments of Home Life, Household Arts, HoBe Economics Edu

cation, and Household Science during the swnmer. These 

courses are offered for a two, three, or tour weeks period. 

'11his is another means of meeting the needs of teachers. 

83 

The greatest nurabor of requests from. t.enchers for assist

ance through in-service training was in regard to ad.ult edu

cation. R~alizing this need the Okl.aho.m.a .Agricultural and 

Mechanical Collep;e is offering more vmrk in adult education 

during the regular school year. For the first time, at the 

beginning of the second semester of this school year, students 

in upper classes ·were permi ttea and encouraged to enroll in 

methods of tef:Ching homemaking for adults~ rrhe course was 

taught by a member of the staff who had just completed. a year 

of advanced study at the Uni vcrsi ty of }tinnesota, where she 

gave special consideration to problems in adult education. 

Although the course had not been offered during the regular 

school term b::.:foro 1040- 1~ .. l, it had been offeri.~'-d during the 

sum.mer fOi"' a nun1ber of years. 

Tlle experienced teachors expressed t.he need for super

visors, from the college, to visit them. 1rhey- stated that 

ttrny would like for the super-visors to give them assistance 
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in planning and ca:rrying on work, in evalua.ting, filing, and 

directing home experiences, in supervising extra-curricular 

act:i vi ties and in m.octLng com.11uni ty needs. 

Several teachers requested that educational materials be 

made available by the DepartmEmt of fJo.me Economics at the 

college. One said, "More information on books and illustra ... 

tive materials.n A request also was made that conf'erences 

be held for teecb.ers. .A suggestion was made tho.t a loan de~ 

partment be establish~d at the college in order that teachers 

might borrow things needed for a sl1ort tim.e, which rrtost de~ 

partments cannot afford to buy for thems0lves. No examples 

were cited. 

Another need. ex;Jressed was that a bureau be established 

whereby one could write for personal counsel regarding refer-

ence materials and other helps. 

Several t!~achers expreGsed a desire for visi tinB other 

departrn.onts of ho:m.emak:lng. The college -vmuld not be in a 

position to m.ake this possible. Hcv,11;Jver, the su:perint enc1ents 

of schools could Rive the teachers tho privilege of seeing 

other teacher's rirograms. Some of the teachers said: 

ViHit schools in progress during the winter months. 

To visit other departments - th.at would help us evaluate 
our own work. Ue cannot do this unle·SfJ we hire e substi
tute. I should like to visit a teacher training center 
where the student teacher is a resident teacher. 

I would like to see other depa.rt:nents at work. 

The hoG.1e.G1aldne; ttHicher in the school system re:ferred to 

on pa5e 517 expressed to the writer her view concarning these 

visitations. She felt that being able to visit other depart-

ments is a. most worthwhile experience. Some years this teacher 



85 

visited more than one department. She felt that other home

making teachers vwuld receive valuable help by being given 

the same opportunity. 



1T6sds o.s ~E.;:r;.;,.ressed bs i3tud.ents 

The purpo0e of ed.ucatio11 as ~proposed in_ the P.hilosopb.y 

of Eome;:r1aldns :~ducation, in the first of this study, points 

out tlw need for hoaomcking education. Heplies from home-

making students, in answer to a request sent by the writer 

that they v1ri t,e 8 story on nwhy Homemaking and Future Home-

makers of Oklahoma?t1 further er.1phasized the need for and the 

im:portance of offciring hom.eJ1aking. Some of the values of' 

homemaking are n&de clear by the followin~ quotations of stu-

dents enrolled in such classes. 

Tho courses in homen:eking offered in our high school to
da:t are quite different from those of only a decade ago.· 
Formerly, the courses were given to train girls for 
future ho~:ie membership; today, these courses are c;i ven 
to meet our present, every day needs. In these days of 
changing ti:m0s, too much emphasis cannot be placed upon 
tlrn future, but the present oust be consid.ered. -WhBt may 
seem sufficient now may be wholly inadequate ten years 
h<J.:::tce. 

I a.a grateful for the opportunity to study and lea1°n at 
school the fundaaentels of bettor home living. Through 
participation in the ho:i:10:mak.ing clas!'2es and i.n working 
with tl1e Future Homemakers of Oklahoma, I have developed 
ability in both leadership and followership. I have be
coue better acquainted 'tlith the girls, tho faculty, r-:i1rl 
many of the school :patrons. The friendship tours hmre 
helped :w.0 to malrn friends in neighboring towns. Visits 
to other schools have given me e.n OJ>portuni ty tc learn 
what girls are doine in other classes... I aL.m enjoyed 
an opportunity to visit many other departments in near
by schools. The Future Homemakers of Oklahoma has meant 
much to the ~irls in our school> both educationally and 
socially. 

Since I beca;:ic a l1ome economics student, I have improved 
illy personal appearance and my personality. I believe the 
study of clothing, personal grooming, heolth, foods, and 
nutrition he.13 been a v,1onde:rful help in personality develop
ment, not only to met but to all of the girls in our 
school. 



Home economics he.s become such a broad field today that 
it offers attrecti ve avenues of work after comJ)leting 
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a course in school. Many of these professions hold a 
particular interest for me, end I hope that I shall be 
able to continue .m.y preparation so that I may be able to 
enter into the field of ho:11eraaldng as an efficient teach
er and homemaker. 

A second student's reply was, 

A girl is offered no greater 
to be a ho:_:nem.akin~; student. 
of every girl's heart is the 
no m.atte1 .. what her am.bi tions 
soar. 

opportunity in school than 
°:?lly? Because in the bottom 
desire to be a homemaker, 
mar be nor how high they may 

Thero is nothing more enjoyable to me than beinP' an active 
Future IT0:11eoakor of Oklahoma member. For th:cough it and 
my homemaking classes, I have come to knovs7 the value of 
understanding the differ0nt types of people, their char
acteristics, and the meaning of life and happiness. 
Hornomaking and Future Honeme.kers of Oklal:101:ia have challeng
ed .me to a higher living and I hope it has done and will 
do the safile for many girls • 

.Another roply reads, 

There probably never has been a time in the history of our 
country when it v{as more nece,ssary or important for a girl 
to knoi;,J how to get along with other people and how to de
velop a aorE3 pleasing personality and better home life for 
herself and her family. I feel that my four years in home
making classes and. my two years with the ]'uture Homemakers 
of Okl&horm have done more for me in helping m.e to reach 
n higher atandard of living and have helped me to develop 
a better personality, a more plsssing appearance, and to 
become a greater fisure in m.3r community life than any 
other ex:portences I have had. 

The opportunities I have had presEint.ec1 to me through group 
e:xp0riences in ny cl0ris vvork have given me a chance to 
cooperate vd. th others in working together a.s a unit. This 
hos developed in me the ability for self and group guid
ance. I have learned to apply principles of better home 
life in my home and to obtain. the assistance of my family 
in naking our home a better pls.ce in which to live. My 
fa:Jdly and I know that our home is the dearest Place in 
the world to us, and we all try to apply better-- :principles 
of living in order to m.ake us all happier. !-Iy home ex
periences have assisted me ereatly in this respect. 

I feel Hofo.cmakin,:~ end Future Hornema.kers of Oklahoma are 
not goals or ends in them.selves, but a means which can 
help ma in solving my life problems. 
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A fourth girl stated, 

I believe homemaking is a course vJhich should be studi.ed 
by every person, not just by girls, but by boys also. It 
is important for them to learn to live. Living a well
developed life is a large task and we ourselves must put 
forth much effort before any gain can be realized. 

All different phases of homemaking are offered to UB. Vie 
learn new information concerning famil:r life, home beauti
fication, personal grooming, handicrafts, child care and 
guidance, clothing and nutrition. Vie learn how to apply 
this information given us. If Yve do not apply it, ,ue 
have defeated our own purpose. 

A further reply was, 

One of the main reasons I study homemaking is that, vre ell 
.must do our share in creating a satisfactory home, whether 
vrn live alone or with someone else. 

The last part of' the questionnaires sent t~o students 

could not be answered by 11 yes" or "no,:· but gave them a chance 

to offer c:citicisfils and to make suggestions which would be of 

help in improving programs for teacher education. The three 

questions asked were as follows: 

1. Vihat do you especially like about your homemaking 
cla.f,;ses? 

2. What do you not like about your homemaking classes 
or class roo.m.s'? 

3. Ii' you were a teacherJ what changes VJould you make? 

The student's responses to the questions are shown in 

':J:able XI. 
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l? 
18 

19 
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ri'.ABLE XI 

Things Por Which Students Had S}'.>ecial Liking 

Students of 
Expcrienc0d 
Teachers 

:,To. 
Times 
Re
norterl 

Subject ~atter 333 
Foods 138 
Clothing 105 
House and 

Home 22 
Personal 

improve0110n-t 
and 

personalityl3 
Child care 12 
Health 8 
Related art 6 
Ca.re of sick 

and first 
aid 6 

Etiquette 5 
Others {as 
reported} 3 

Budgeting 2 
Landscaping 1 
Democratic pro 

cedures 78 
Department 41 
Teacher 40 
Group activi-

ties 31 
Cooperation 26 
New things 

learned 21 
Class organi-

zation 17 
Discussions 16 
}fxperimenta.tio 16 
Home.m.g1r1.ng is 

interesting 13 
Infor111ali ty 9 
Home projects 9 
Equip;::ent 9 
Carry-over of 
learning into 
the home 9 

Teacher's help 8 
The subject 8 
Relationship 
with others 7 

Learning of 
value in future 5 

Order 
of Students of 

!Io. 
Times 
Re
·ported 

Fre- F.irst-Year 
aue1.10 iF r.i:'eachers 

1 

2 

3 
4 
5 

6 
7 

8 
9 

10 

11 

12 

13 
14 

15 

16 
17 
18 

Subject matter 251 
l!"oods llJ 
Clothing 9J 
Others ( as 
reported) lJ 

Personal 
improvern.ent 
and person-
ality lC 

Care of the 
home E 

House plan-
ning 

Home and 
family 6 

Child care ~ 
First aid ~ 
Health J 
Democratic pro-

cedures 
Group activity 
The teao11er 
Variety of 

Personal contact 
·with each othe · 

8? 
34 
30 

27 
26 

13 

T:;~;::::t:::r~i-
Cl~ss organizatiJon 13 
Carry-over or 
learning into the 
home I 

Experiences pro-j 
vided are worth-

12 

10 while I 
H~.memakin~ is . 

interesting 10 
Home projects a1~d 
reports 

Homemaking library 
Learning of ve.lue 
for the future 

Class is like home 
life 

Demonstrations 
Score cards 
Conferences 

6 
3 

2 

2 
1 

l 



20 
21 

.Parties 
Class is like 

hone life 
Emne vi si t,s 
Library 

24 Ti~a of class 
period 

25 iior:1emaking is 

4 

3 

v10rthwhile 2 
26 Reports 2 
2? Bulletin board 2 
28 Contract method 2 
29 Field trips 2 
30 Seating 1 
31 Chance to devel-

op sppreciation 
of home life 1 

32 future lfome:.11alrnrs 
of Oklshoma 1 

33 Banquets a~i 
teas 1 

34 Practical experi-
ences 1 

35 Planning 1 
36 Work assigned 1 
37 Don't like any-

thing 1 

'00 

-2-

Students of First-year 
Total '718 Teachers Total 529 

As shown in 1l1able XI, stud.en ts of both groups of teachers 

reported sub ,j(3Ct matter as the thing 1Nhich they especially 

liked. 

The second thing report0d by both groups of students was 

the use of dem.ocratic procedures ln their homemaking classErn. 

The writer felt that if some of the exact answers of the stu-

dents were given, the reader could have a better conception 

of what is meant by democratic procedures. 

Some of' the expressions of the students of the exper1enced 

teachers vcrere: 

Vie feel free t.o discu.ss any phase of .homemaking '>Ne wish 
to, and to carry out our own plans of a working schedule. 



In my homemaking class I like the feeling of kindness, 
cheerfulness, and interest where one may express her 
opinions and hear the opinions of ot~ers. 

In class v;c choose VIhat we want. to do and plan our ·work 
for ourselves. Tie d.iscur:;s our problems frer~ly sn.d are 
help,sd. 
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We all worlc and d.iscuss things tocether. I feel free to 
talk to our teacher about personal problems. 

'JTe arG rn.01:e o.t ease than virhen taking other subjects and 
are not compelleii to do so much home v;ork. 

I especlully like our homemaking class because Yre all take 
rriucl:l intt,rcst in tho \VOrk and every·body ivorks together .. 
Vie choose the ,things we like e.nd think will do us more good 
than othors. Vie have a tescher that '1vorks with us e.s if 
she ~ere one of us. We like it very much. 

Ho1nemalting is the only class in which we feel free to 
really ex:)ro:-3s our feolines and atti tudcs toward our 
lessons and problems. 

I like tho freedom which vrn have in planning things to a.o 
and in carrying out our plans. 

The frocdo;u of criticizing the vrny things ere done; free
dom to choonc, our own topics v,rhcn giving telks and making 
projects. 

The chance to shoYr what I can really do. In other classes 
12,veryone hGS the zame assignment and you have little 
chance to show your ability and originality. 

r:o feel free to 0:;;::n·es:s our own opinions and havo the 
privilege to use other methods than those suggested by 
ou.r.· t oechcr. 

I like the 0ray the students and teacher cooperate: in 
the hon1er,mking department. I like it because we help plan 
rub.at H<::; do during the school year. 

I liKe the freedom of aneech • . t 

V'(;; get, to d.E,ciclc the thin,3n we ·want to study. Of course 
we don't do a11 the planning, but ·we feel much better to 
kno;,.r vm are helping. 

We have the privilege of giving our honest opinion about 
t.'.1ings. 

I like class because everyone has a nsay-so" in whet is 
to be done, b.ovl it io to be done, and ,,=:hen. 



I like the freedom between our teacher and the pupils. 
She gives us a special opportunity to discuss and 
criticize our plans, likes, and dislikes. 
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Expressions made by students of the first-year teachers 

I especially like the liberty to discuss 9roblems that 
may come UJ? in our class virork. When you e;o in:to a home
.making room, you feel more at home and feel more at ease 
to discur;s an:;r problems you wish. 

I have a share in planning the ,1uork. 

Our homemaldne class is 'democratic.' ?le all share in 
the plans, tl'le entertainment and the problems of the 
cla_ss. Vie all feel free to talrn part and exnress our own 
ldeas in class. 

I feel more at ho.me in homemaking class than any other 
class. 

The libert:r to talk without beinr.; told to 'shut up' the 
minute you open your mouth, to plan what you want to do, 
and discu3s lt with others. 

The te:;ich0r see.m.s :pleased to have new ideas presented. 

W0 get to plan what . work we do j and ho~\r long to spend on 
lt. 

I am learning to enjoy working in the kitchen due to my 
experience in homemaking, as I feel free to express my 
opinions and to m.ake use of the advantattes offersd. 

I like the privileges which I hnve in homemaking that I 
do not have in other classes. 

In our homemaking class we have a chance to pick out our 
own work. Tb.e teacher does not say, 'Do this' or 'do 
that'; she says, 'VJould. you care to do this' or'-do that?' 
1rJ1en 1Ne vote on what to do. If the class doesn't wish 
to do what is suggested, the teacher says, 'How would 
you li.ke to do tlli s - or that?' You see, in this way our 
class works in harmony and without d.iscor·d because we 
are allowed to do the sort of work that we like, in the 
.manner in vvhich we 'Wish to do it. 

I lik0 the freedom with which v .. e ar,':! allowed to ·work and 
the helpful advice our teacher gives us. 

Everyone in the class is free to discuss vftHitcver she ·wants 
to v1i th the tescher. The tencher has no 8pocial interest 
in one person only. 
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I like the way our teacher lets us vote on things we do . 

I like the f act that everyone has a right to express his 
own opinions. Things are discussed and decided upon 
that sometimes changes our personal opinions , but at the 
end we come to a definite conclusion. Our groups work 
together and we cooperate in class as a whole . 

I like the informality of t he class . 

We have the opportunity to go into the laboratory and 
cook our meals with no one bos sing us. Then, after we 
finish, we discuss our mistakes togethe~. 

I l ike the way we get to help plan what we study, instead 
or the t eacher doing all the planning aud the students 
having to carry them out . 

I l ike th~ way we find out things for ourselves . 

It ia i~tere$ting to note that many students of both groups 

of teachers felt tha t their homemaking class provided democra

tic education because a system of pupil-teacher cooperation 

in planning was used . These students repor t ed that they were 

given freedom to weigh v alues and to s elect their own courses 

of action, to express their opinions as desired, to share re

s ponsibility through group work , and an opportunity to work 

a ccording to their ability and to express their origi nality. 

They also enjoyed pleasant relationships with the teacher and 

privileges not realized in other clesses. 

Although a number or comments, concerning the use of 

democratic procedures in homemaking classrooms, came from both 

gr oups, the writer found that more statements were reported 

by the students of the first-year tea cher s than by those of 

t he experienced teacher s . This is particularly signiricant 

since fewer students and schools of first- year teachers re-

ported than did those of experienced teache r s . 

Another inter esting f act is that the type of comments 
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made by both groups naturally fell under the headings earlier 
., 

mentioned .L as criteria for good learning experiences.. The 

writer felt that the fact that the students made statem.ents 7 

which could be grouped according to these criteria, was further 

evidence that tb.e criteria were a useable e.nd worthwhile de-

vice for evaluating learning experiences. The things reported 

by both groups of students seem to be :fu.rther proof' of' the con-

clustons reachi:H.'i earlier by the staff of the Department of' 

Rom.e ~-i:conom:Lcs :cl:ducation at the Oklahomn Agricultural and 

Mechanical College as reported in Group Experiences in Home

making Classes by Millie Pearson, head of the department~ 

r:Tany interviev;s with teachers and vlith students and 
several studies made of student grovrth and of the records 
of the accomplishments of teachers have caused us to be
come more and more convinced of the wortb.v:hileness of 
this way of increasing the opportunities for cooperative 
student participation in the planning, carrying out,, and 
evaluation of school work. We have found that students 
are not only capable but the.t they desire and appreciate 
the opportunity to determine their goals and to plan their 
learning experiences. • • • v'\ihere students participate in 
the planning, class work saems to more nearly meet the 
ability of the individuals in the group and. there is a 
greater sense of satisfaction than where teachers do all 
the ·planning. .. • • VThore students h<Slp plan their work, 
seldom do we find them planning learning experiences that 
are identical with those in the pre-plans of the teacher, 
but vie have found that they always follow the same general 
idea. Even though these plans are statEid in student words 
and provide for experl.ences which were not in the original 
plans of the teacher, they follow e continuous line of 
thinking and are logical in their organization •••• 
. Antagonism ,:-egarding grades and personal scoring decreases 
as student parti.c.i~ation in the evalua-t.;ion or personal 
progress increases. · 

1see page 18. 

2rva111e Pearson, Group Experiences in Homemaking Classes, 
College Book Store, Oklahoma Agricultural and Mechanical 
College, Stillwater, p. 33. 



The teachers~ as the student's reason for liking home

.making classes, closely t'ollowed subject matter and class

room :rn·ocedures. J:1any other .reasons were given but none as 

frequently as tl10 se previously f.llentloned. 
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rc:ore d.iffer~rn.t types of things were listed.. by the stuclents 

of expori.encea. teach6rs than by- those of the other group. 

There v,as also a. diff ercnce ln the o.rcler of the terms given, 

and in the expr-ession.s made. There may have been some over

lapping of terms, but the writer tabulated them as they vrnre 

reported. 

As shown in Table XII, a large nuruber of the students of 

both -rroups of teacl'.LE;rs reported the department first, class

room procedures second, and subject matter third, as the things 

they d.Ld 11ot like about their homeinaking programs. 

Lack of equipment was reported. first and lack of space 

second, by both groups, as reasons for not liking the depart

ment. 

In several schools the majority of the students reported 

that they did not have sufficient equipment. In two schools, 

nine students out of the ten reporting, and in four other 

schools seven of the ten reporting, said that they did not have 

sufficient equipment ·with which to work. In tvm schoo:Ls, 

seven students of the ten answering the qucstionn1:dres re

po:cted lack of space, and five students in t.wo others reported 

the same. 

Many more different things, that the students did not like 

about their classroom procedure, ·were reported by the students 

of e.XJJerienced teachers than by those of f irst-yeHr tee,chers. 
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Some of' t1-1esc items are proce<1ures diseoureged by the home 

econo.;n.ics education staff at Olclahom.e Agrj_cultural and Mechani-

cal Colleie today, and fail to meet the criteria for good 

leor;lin,c; c:cxpor:Lences described earlier in this discourse. 

'11lffiLE XII 

Dislikes As Expressed by Students 

Students of 
:Experienced 'I'eaci.rnrs 

I 
' -+-J---
E 

1 i De_-r,;>urt,aent 
Ii 
i, 

No. 
! TiHeS 

Re
orted 

f 
193 

I 

l { 1) 

l 
Lacl-c 
r.1ent 

of eq_uip- I 
85 

(2) 

I • { ;3) 
I '4) 
I 
I 

Lael-;: of 
.space 40 

Arr2ngement 21 
Lac:.: of 

Students of 
First-Year Teachers 

Items 

Department 

(1) Lack of 
equipment 51 

(2) Lack of 
space 

(3) Lack of 

(4) 
arrangement 

i 
i 
1 
i 

I 

(5) 

lib:ca.rly 
books 

Clsss Ls 
leJ"ge 

(6) Location 

too 

I (s) 

{?} Unattractive 
do.nart:nent 5 ! t' , 

r:oor light- I 
( 5} 

I 
-I 
1
1 

I (6) 

!JDC Of 
de11nrtment 
by others 
:f'o.r class 
and school 

· lunch 11 
Poor light
ing 

Reir~ht of 
worldng 
space 

De.rartment 

! ( 9) 
! i ( 10) 

t 
! i { 11) 
! ( 12) 
I I ( .. ,., ) 
' J,0 

l 
! (14) 
I 
I 
I ( 15) 
r, 

! , 16) 
n 

in° it j 

Du:;~1't.:::1cnt ns ~ f 
o. YJhole 4; 
lnsufficiunt j 

arnour 1-. of l 

l~·ck~~: spn e0 4 
..,,,, "or·· ~ 1· ~;·~-:o :... ~ .~ r- •J 

,.:~~;~~H81-Lc:i.8-

221
1 

Lack of 
supplies 

Lack of i 
screens on t 

11 
Care of I 

departrnent 1 
Uncot11fortable 

1
. 

chairs l 

J ( 7) 

I I ( 8) 

I I ( 9) 

I 
f 
I 
i 

(10) 
(11) 
(12) 

3 

as a whole 2 
Gare of 
department 2 

tT.nhomelilrn-
ness 

Heating 
Location 
Not being 
permitted 
to use 
classroom 
outside of 
class 
periods 

2 
l 
1 

1 I 

No. 
Ti!!l.e s 
Re
norted 

113 
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h.10. 
Items !Tim.es 

,~~;ted 

2llc1assroom proc.edures 61 

(1) Talking and 
! noise in 

class 6 
( 2) Group i;;mrk 6 
{3} Lack o:f 

exp~)rimenta-
tion o 

(4) .Assigned 
readings 4 

(5) Class dis-
cu.ssion 3 

(6) Long outside 

{ 7 ) 
( 8) 
{ g) 

(10) 

(11) 

I ( 12) 
I 
1 { 13) 

I I (14) 

' (15) 

(16) 

(17) 

assignnents 3 
Theory 3 
Reports 3 
Not enough 
activity 3 

Stud;;rins 
from books 2 

Ho1ne pro-
,jects 2 

Project 
pla11s 2 

Maki.o.g book
lets and 
co-vers 2 

Cnly a fev1 
cless me.m
b:u~s pla1_1-
m.ng actJ.-
vi tieH 2 

.All students 
not contri
buting to 
cla.sEJ dis
cussions l 
!Jot being 
permitted 
to take 
llom.e s ev1-
ing 1 
Too much 
discussion l 

Items 

i ( 13) Le. ck of 

I books 1 
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iNo. 
imes 
e
orted 

I
r' library 

21 Classroom prooedure1s 52 

J {l) Part of 
I group work 9 

(2) Readings 6 
(3) Reports 6 
{ 4) Di sl1vresh-

i.ng 5 
(5) Talking and 

noise in 

I 

( 6) 
( '7 } 

{ 8) 
( 9) 

I { 10) 

I { 11) I (12) 

I 
(13) 

(14} 

(15} 

(16) 

class 4 
Notetaking 3 
Lack of 
field 
trips 3 

Tests 3 
Lack of 
activity 2 
Home pro-
~ ects and 
-.;,vri tten 
reports 2 
Judglng 2 
Small a-
mount of 
discussion 2 
Not re
porting 
home pro
_iects 1 
Addlng 
calories 
before 
getting a 
.meal l 
Arrangement 
of bulletin 
board l 
Length of 
contra.ct 
for time 
allowed 1 
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No. l No. s 
Times 

I Times Items Re- Items Re-
ported 

! ported 
i 

' l (18) Tests 1 I (17} Assigned 
{19) Formal references 1 I teaching 1 
(20) Washing 3 Subject matter l 19 dishes 1 

~ 

I (21) :Not working I (1) Not enough 
in groups 1 sewing 

(22) Notebooks 1 l offered 6 I (23) L&ck of (2) Too raany 

I { 24) 

de•nonstra- i units 4 
tions 1 I (3) Sewing 3 
Outlining ( 4) Kot having 
readings 1 I a definite I (25) Strict rulGs 1 ! text 2 

( 26) Little free- i (5) Hot enough 
do.m in c.hoos- I foods 

I ( 2?) 
ing problems 1 I offered 1 
Lac.k of' field (6) Not·enoue;h 
trips 1 l time srient 

(28) 1~ayin0; f'eos 1 in consider-

I ing personal 
3 Subject .matter 29 problems 1 

I (7} Unrelated 
(1) Sewing 9 readings 1 
(2) HouseI)lanning ol (8) Class too 
(3) Foods 3 ' 

41 

difficult 1 I (4) Child ca:ce 3 Time 18 
(5} :Not enough I 

foods 3 J ( l) Class periods 
(6) Health 2 ' too short 14 I 
(7) Not onough ! (2) Hour of 

ho.me nurs-- l class per-
ing 1 

I 
iod 3 

(8) Not enough (3) Too much 
discussion time spent 
of personal on the one 
problci:1s 1 phase 1 ( g ) Persona.11 ty 1 

5 Relationships 9 
4 Time 19 

(1) Lack of co-
(l} Time allowed operation 7 

too :Jhort (2) All class 
5 Relationships 14 members not 

{1} La.Gk of co- being given 
operation 13 some privi-

(2} Restraint leges 2 
bet1v'1een I e Disturbances from out-
{upils and side the departm.ent 2 each er 1 

Tot&l 1316 Total 213 



99 

As might be expected, students reported tha.t they would 

make changes in the same things they reported they disliked. 

After carefully consid.ering the responses the writer found 

that the changes suggested belong to a few definite groups. 

The grouping, with the total number of responses for each, 

as reported by students of experienced teachers were, 

department, 81; classroom procedure, 64; .relations.hips, 12 

and; time, a. 
Those changes reported by students o:f first-year teachers 

were, classroom procedures, 58; department, 55; time, 7, 

subject matter, 4 and; relationships, 4. 

Table XIII shows the types of changes the student in

cluded under each grouping. 

TABLE XIII 

Changes Suggested by Students 
Students of Students of 
Experi enQ~d ___ T_e_a_c_,h_e_r_s_. --=---_.... .... F .... i_r_s_t_· -_l_'"e_a_r_T_e_a_c_h_e_r_s ____ _ 

No. No. 
Changes Students would 
Make .if they were 
Teachers 

1 De1Jartae11t 
( f) .Add equip-; 

ment 32 
(2) Improve 

depEJI·tment 13 
( 3) Add space 9 
(4) Aod library 

books g 
(5) Have smaller 

classes 6 
( 6) Rearrange 

department 6 
( 7) Make depart-

ment more 
homelike 3 

( 8) !:reprove care 
of cleparti11ont 2 

( 9) La.prove light-
ing 1 

Times Changes Student.s Times 
Re- would Make if they Re-
ported were tee.ehers. ported 

81 1 Classroom proce-
du.res 58 
(1) I.mp rove 

disci.pline 14 
( 2) Che.nge group 

work 9 
( 3) Arrange for· 

field trips 4 
{ 4) Change 

methods 3 
(5) Not have 

reports 3 
(6} Have class 

discussion 2 
( 7 ) Have more 

{ 8) 
reports 
Let nupils 

2 

give sug-
gestions 1 



-2-

Changes Students vliOUld 
Make if they were 
Teachers 

1:Jo. 
Times 
Re
ported 

2 Classroom proce-
dures 67 
(1) Change dis.;. 

cussion 9 
(2) Heve more 

experimen-
tation 6 

(3) Have no pro
jeet plans 
or reports 4 

(4} Discuss 
personal 
problems 3 

(5) Change group 
•,,-.,ork 3 

(6) Allow free
dom of speech 
and parti ci -
pat ion 3 

(?) Change methods 
in foods 
laboratory 3 

(8) Not require 
specific 
readings 2 

( 9) I.ct students 
sit v1here 
they wish 2 

(10) Let. students 
help plan 2 

(11} Allow all 
students some 

• • 1 2 ' pr.1v1_eges . 1 
(12) Permit student, 

to use depart
ment outside of 
class periods ~. 

(13) Let students I 
think for them
selves and 
solve own pro-
blo.ms 2 

(14) Have more 
definit,e 
nlans 2 

{ 15) llrrenee for 
field trips 1 

(16} Give instruc
tion as need
ed 1 

Changes Students 
Would Make if they 
were teachers~ 

{9) 

(10) 

(11} 

{12} 

(13) 

(14} 

{15) 

{16) 

(17) 

(18) 

(19) 

(20} 

(21) 

(22) 

Rave more 
dem.ostra
tions 1 
Arrange for 
field trips·l 
Let stuctents 
help grade 
papers 1 
Talk over 
personal 
·problems with 
girls 1 
Have 8 
closer re
lationship 
in reference 
reading 1 
Follow a 
text book l 
Not require 
so .much l 
!'il'ot require 
so much 
rending 1 
Use a plan 
whereby each 
student ad
vances ac
cording to 
her capabil
ities l 
Have only 
one home 
project 1 
Assign 
certain days 
to work on 
projects and 
oertaln days 
for dis
cussion 1 
Base work. on 
needs of 
girls 1 
Have more 
notebook 
work 1 
Allow girls 
to help 
plan 1 

! 

l 

100 

Mo~ 
'rimes 
Re
ported 
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No. 

Changes Students would Times 
M.eke if they werG re-
Teachers orted 

J ( 17) Change class 
organization l 

( 18) · Have more 

(19) 

(20) 

(21) 

(Z2) 

(23) 

{24) 

(25) 
(25) 

( ~~?) 

(28) 

{29) 

{30) 

(31) 

(32) 

{33) 

{34) 

soclal activ-
ities 1 
Make Girls 
feel m.ore at 
home 
Allo1N girls 
to talk while 

l 

working· l 
Allow more 
individual 
work outside 
of class 
Improve dis
cipline 
Have more 

l 

1 

clatrn demon
strations 1 
Discuss things 
to do with t,he 
class 1 
Have .no tests 1 
Have bulletin 
board giving 
directions 
for activities 1 
Hold students 
responsible for 
assignments l 
Have short re
ports every 
clay 1 
Be more in
formal as a 
teacher 1 
Help s tuclents 
not to be 
tim.ict 1 
Not require 
notebooks 1· 
Not requlre 
outlines 1 
Enve fewer 
reports l 
Make work 
m.ore 
practical 1 
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iNO. 
Changes Students would Times 
Make .if they were re-
Teachel's · . orted 

l (23) 

i ( 24) 

{25) 

(26) 

(27) 

( 1) 

{ 2) 

( 1) 

Have less 
discussion l 
Have·fewer 
prelirn.inari es l 
Consider other 
activities of 
gtrls l 
Not deduct 
from grad.cs 
when a bsen.t l 
Have tests 
oftener so they 
won't be so 
hard 1 
Exhibit home 
projects 1 

Do:par.t.ment 55 
Add equipment 22 
Rearrange 
department 12 
Improve de-
partment 8 
Ira.prove care 
of department 7 
Make department 
more homelike 1 
Have a separate 
fooa.s labora-
tory 1 
L:n.prove light-
1.ng 1 
Add space 1 
Improve 
library 1 
Have smaller 
cle..sses use 
department 1 

Time 
Have more time 
for cle.ss 6 
Change hour of 
class period 1 

Subject Matter 
Add homemaldng 
IV 

21 
I 

7 

4 
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No. 
Changes Students would Times 
Make if they were re-
Teachers norted 

3 

(35) Let students 
plan. class 
organization 
and activities 1 

(36) Let students 
have more 
privileges 

Subject Nlatter 
(1) Have more 

(2) 

(3) 

(4) 

(5) 

( 6 ) 

( 7 ) 

cooldng 8 
Have less 
sewing 5 
Add homemaking 
III 5 
Have exchange 
classes v,;-ith 
"-griculture 
class 2 
.Ad.d more 
homemaking 2 
Leave out 
house-
planning l 
Add Homemaking 
IV 1 

l 

4 Relationships 
( l} Have better 

cooperation 
with pupils 
and mothers 

{2) Have better 
understanding 

8 

with g1r·l.s 3 
(3) Treat students 

as human 
beings 1 

24 

12 

5 Time 9 
(1) Have more time 

for class 
periods ' 8 

(2) Ch~nge hour of 
class period 1 

Total 193 
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No. 
Changes Students would Times 
:Make if they ,;;ere re-
Tei cllers. uorted 

5 

( 2) J:Iave sewing 
longer 1 

(3) Eave more 
v,;ork on foods 1 

Relationships 
(1) Treat ail 

students 
alike 2 

(2) Be friendlier 
with 3irls 1 

(3) Have better 
cooperation 1 

Total . 

4 

128 
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Tlle fact that classroom proceclures are listed as the 

most desired change by students of first-year teachers, seems 

to contradict the fact that this group of students also con

sidered classroom procedures used as the second best liked 

thin3 a.bout th1Jir class vmrk in homemaking. 

This say be accounted for in part by the fact that the 

first-year toechcrs may have introduced clAss~oom procedures 

which sr:J nov1, thnt all students are not yet accustomed. to 

these ch:rngt)S, that there is a tendency OD tllP p1--:·crt, of some 

students to hold to procedures previously u;::;ed. 1 ,· and that 

sti 11 other students mny be confused bf tl.'1(" teecher' .s attempt 

to use democratic procedures. 

Some of the statements made by the students in this group 

indicate th,:; t cle.mocratic classroom procedures v.,ere not in use. 

This may oe duo to the fact that t,he teachers of' these stu

dents did not believe in; or may not have understood how to 

provide the type of learning experience emplH'1sized in their 

college preparation. Another reason for the responses being 

reported rs tJ.wy i1.;ere, may be that th,;, tE>acliers hed. not yet 

had sufficient t,:lue to malce any signi:ficErnt changes. 

'.i1he ss.mc cont :cadi, ctioc appears in the ros:0onses made by 

the studonta ot the experienced teachers. Thay, too, indicated 

on the one hand a desire to change, and on the other hand a 

liking for classroom procedures used. 

This ~ay be accounted for by the fact that the desire for 

change in clr:,;:E,roo,n procedures comes from students concentra-

ted within & fow schools. 1:l.1his was :touna_ in the case of both 
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groups. The students of experienced teachers who desired 

sixty per cent of the chanzes in classroora procedures c2~e 

from. eight different schools; while the stud.en ts or the first-

year teechc rs f'ror.1 eight schools m.ac1e Gev0.nty 0 0.G.e per cent of 

the requests for changes of this type. 'Iablc :~rv shovw the 

requests 1--or che-nges according to numb er Df scJ10ols represent-

ed. 

2 

4 

? 

7 

TP.BLE XIV 

Student Requests For Changes 
In Classroom Procedurss. 

Students of :Sxperienced 
Te ache.I's 

4 

3 

2 

1 

i 
l 

J 
i 
I 

I 
I 
I 
I 
l 

1 

l 

6 

2 

9 

Students 
Teachers. 

of rirst-Year 

Irurnb er of 
Requests 
E'or Chan,qes 

5 

4 

2 

l 

Since the majority of the changes regarding classroom 

procedures were re_ported by the students from only a few 

schools, sinct:3 there we.re several schools y1he:re all the stu-

dents re:porting said that they 11vere satisfied. v.ri th things as 

they were and could offer no suggestions; and because many 

students of bot,h groups reported they liked. the dern.ocratic 
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procedures provided, there would seem to be sufficient evi

dence that democratic procedures are being used by many 

teachers in both groups, and that students approve. It also 

would seem thet numerous changes in classroom _procedures 

would need to be made within only a few schoois. 

Anothe:r change requested by a large numb er of students 

indlcates a need for improvement in the ho.mewaldng departments. 

Addition of nov-T equipment 1:1as the thing requested most fre

quently by both groups of students. Mo.n.y other changes for 

improvement were suggested as seen in Table XIII. 

Only a few in both groups report8d cl:1anges deslred in 

relationshlp betvveen students and teachers. Gome students in 

both groups felt that not enough time 1:va:J allowed for home

making classes. This indicates a llki.DJs tor the subject. 
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Conclusions 

Aft.er careful consideration of all data the writer found 

that the following facts seemed most significant. 

Homemaking teachers in secondary schools provided lim.J ted 

student experiences through field trips and contacts u'li tll out

side experts. 

A number of homemaking students did not feel free to 

carry on investigation and experimentation i.n the homemaking 

department outside of class hours. 

Teachers provided students with little opportunity to 

share their individual and group ratings. However there viras 

a desire on the part of some teachers to improve the evalua

tion of student and group progress as well as thet of achieve-

ments. 

Students expressed a desire to use deI!locratic class 

proceclurcs by indicating the need for more student participa

tion in planning and evaluating class activities. 

Few parents visited the homemaking classes, however a 

number of teachers reported that they received requests from 

parents for help. 

R'iany homemaking departments had insufficient space and 

equipment. 

There vras a desire on the part of many teachers and 

superintendents for improved methods and planning. 

The teachers who had graduated recently seemed to have 

a better conception of present day educational philosophy 

and democratic methods of teaching than did the experienced 

teechers. 



Some college subject matter courses were considered 

i1rrpractical by superintendents and toachcr,s. 
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The practice tee.ching experiences provided homemaking 

teachers were considered inadequ.ate by sunerintendents and 

teachers. Both preferred off-ca.rn:pus student teaching ex

periences. 

Teachers and superintendents felt that teachers have 

been :provided with insu:f'ficient training in guidance, adult 

education and adolescent psychology. 

There was a desire on the part of teBchGrs and ,super

intendents that teachers in the field continue their edu

cation. 

Superintendents expressed a desire that homemaking 

teachers be prepared for more than one teaching field. 

These facts seem to imply a need for: 

1. PToviding special training for ho:mem.akirn:r, teschE:rs 

in guidance, adult educationJ and adolescent psychology. 

2. Tl1e college providing student tecchers in hom.e

malcing with more -practice teernhing, including many types of 

experiences. 

3. Preparing home.making teachers for more than one 

teBching field. 

4. Providing .more practical experience in the college 

subject matter courses, basing these experiences upon the 

information gained from visits of college instructors to 

homemaking depart.men ts. 

5.. The college helping home_making teachers in improving 

their knowledge of and their ability to develop and use 
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personal and group evaluation devices. This may also imply 

a need for a changed philosophy of education. 

6. Preparing homemaking teachers i;lhO can provide for 

inere2sed parent-pupil-teacher planning. 

7. Placin.~ emphasis in teacher education on the use of 

cornxnunitJ resources as learning materials. 

8. Botl1 college and secondary teachers :Lm.proving th6ir 

classroom procoduros. 

9. College and stata supervisors to give in-service 

assistance to horaemE1.kin,:; toachers on classroom procedures 

and Bubject matter content. 

10. Local schools to improve their hom.ern.e.king depart-

I1()1ltS. 

11. Local schools making the homemaking equipment and 

supplies e.:1railable for educative purposed to all stu.dents in 

the school, all of the time. 

12. Continued teacher education besed on needs of 

teachers and students in the field. 

13. Providing clinics, short coursos, and conferences 

for homemaking teachers in service. 

lLl.,., Placing E:t1phE..sis upon tho use of democratic _proce

dures at group conferences and professional meeting; also 

in short courses and workshops offarec1 as & part of sum.mer 

school work for teachers. 

15. The collc::lge providing t:, consultation service, 

furnishing educationel materials, and establishing a loan 

dopartmr:mt for teachers. 
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16. Local school systems decreasing the responsibilities 

rE1quired of home.making teachers. This probably would mean 

the ern.,)loyment of ad.di tional teachers since the local demands 

upon ho.me,nmking departments are increasing. 

17. Local ;-.1chool systemt1 making it possible for home

maldng tsachers to visit other homemaking departments. 

These needs are of three types na."llely, ( 1) an improved 

teacl1er educatlon program in the college, ( 2) an in-service 

training progra:m '.'_)romoted by the colloge in cooperation with 

tlrn State Department of Home :Economics Education, and (3) im

prov1;,d local conditions on the nart of secondary schools. 

Since the major responsibility of' meeting these needs 

(both preparatory and in-service training) falls upon the 

te8chor training institution it necessitates the reevaluation 

of all co~rse offerings because they are in reality suggestions 

for the improvement of teecher education. 
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Appendix No. l 

Supt·----------

Dear tiir. --------
The faculty of the Home Economics Education Depart

ment of Oklahoma A. &. M. College is very anxious to 
improve its program for the prepare ti on of teachers. 
Although a number of measuring devices are being used, 
vJe feel that no plan of improvement is complete which 
doGs not take into consideration the opinions of the 
superintendents who employ our gr,cduates. 

Would you please help us by stating your opinion of 
your home economics teacher and your department on the 
enclosed forifr. 

Sincerely, 

M:illie Pearson 
Associate Professor 
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· Home Econo.mJcs Ed.ucation 
m:J.al:wma A. & :r: 1 • Colle;J:e 



1. Wherein do you feel the college preparation of your 
teacher could have been improved? 
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2. What have you especially wished schools preparing home 
economics teachers would do? (This may or may not 
apply to your present teacher.) 

3. What sort of in-service-training would you like to 
see colleges provide for home economics teachers in the 
field~ 
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Appendix No. 2 

Dear Fellow 'Teachers: 

The Rome Economics Education Department is very anxious 
to improve its program of Teacher Education. 

I am now making a critical analysis of the professional 
courses offered in this department, hoping that I may later 
be able to sugge,gt improvements for coming years. 

No analysis of' a teacher education program ia complete 
wi t.hout the reections or those v..rho have been students and 

, no plan for improving te1:1cher education is complete -..vi th
out knowing what is happening in the public schools of the 
state. 

Would you plGase answer the enclosed questions regardtng 
what is happening in your classes and your opinion of your 
college preparation for teaching? 

I would very much. like to know your name and where you 
are teaching, should you care to give it. 

Sincerely, 

T!lill:l.•3 Pearson 



Q.UESTIONNAIRE No. 1 

(for Teachers) 

l. Do you permit your students to partici
pate in the _planning of their class w·ork? 
Do they 

B. 

c. 

D. 

E. 

F. 

G. 

I. 

,T • 

1< .. 

L. 

... 
D:lo;cuss thin3s to be studied as a group? 

Help deter:nine definite class goals 
and procedures? 

Help outline subject matter to be 
co·.rered? 

Help plan class activities and learning 
experiences? 

Help plan the olass organization for 
sharing equipment and routine duties? 

Select or construct the score cards, 
progress charts and rating sheets 
to be used? 

Help plan for special occasions such 
as e~hibits 1 programs, banquets, 
etc. ~j 

Help determine the standards or 
perfection to be reached in manipalative 
processes'? 

Help decide the rate of progress de
sired in class activities? 

Select the methods to be used in 
keeping notebooks or .making reports? 

Help decide the amolmt of time to 
devote to different class activi
ties? 

Select or suggnst specific assign
ments without being urged to do so? 

2. Do your students enter freely into group 
discussion of claf3s problems? 

116 
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3. Is class time frequently taken to discuss 
·personal an.d group problems? 

4. Do :rour students freely exprem; their 
opinion re:gar-ding class procedures and 
plans? 

5. Do you frequently ask for student opinion 
and evaluation of class vmrk? 

6. Do your students frequently seek informa
tion beyond that found in assigned or 
susg0sted references? 

7. Do your students frequently seek their 
mm sourct:s of in.formation? 

8. Do !rour students frequently bring new and 
interesting materials for bulletin boards 
or class files? 

9. Do y0ur students maintain a bulletin 
bo,~trd of their own? 

10. Is class ti.me allovred for the reporting o-r 
outside student experiences? 

11. Axe students provid&d" 1Ni th frequent 
contects with experts outside the class 
room? 

12. Are the school :fil:::s of illustrative 
ffiaterials, magazine clippings, and 
bulletins aveilable to students? 

13. Are references available to students at 
all times? 

14. Do your students frequently go on 
expl.ore.tory field tri_ps 

A. The whole class as a group? 

B. Sm.all groups of the cluss? 

c. Individual students? 

15. Do your students frequently work in small 
groups on comm.on problems where they 
me.ke thelr own plans, carry them out, 
judge their results, and state their 
conclusions? 

11'7 
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16. When vour class is divided into s.mall 
v;orki11g groups does each group report its 
results and conclusions to the entire 
class for their evaluation? 

17. Do your students share in deter.mining 
thoir personal or group ratings and 
grades? 

18. Do you discuss individual and group 
progress with your students? 

19. Do your students judge their personal 
or group progress from time to time? 

20. :)o you see: that your students are 
familiar with several methods of 
attacking problems or of performing 
manipulative tasks? 

21. Do you permit your students to select 
their own met;hod of solving their 
problems? 

22. Do you ri.l.a.ke it possible for students to 
try out various methods of procedure? 

23. Would you permit students to use a 
gent3relly accepted r:aetb.od vmich you 
didn't q_u1 te apprmre? 

24. Do your studento habitually carry on 
ho.:m.e pre.ctice? 

25. Do you arrange for the display, 
----

recording and discussion of home practice 
work? 

26 •. Do your students plan and carry out 
home projects at their own request? 

----

27. Do you permit studtmts to uss their own 
initiative and to express their indivi
duality in crentive work? 

28. Are home project plans presented to the 
entire class for criticism and sugges
tions before the student begins work? 

29. Do your students carry on experiments 
in your laboratories outside of their 
regular class periods? 

11e 



_4 ... 
~30. Do students who are not in Ho::ae.making 

cJasses co.me to your department to reed, 
to secure help on personal or group 
proble\as or to carry on expertments, or 
to entertain friends? 

31. Do students who have finished their 
home1;1aking work com.a back for help 
or to visit? 

Z2. Do :form.er grodu.ates still return for 
advice and help? 

3~5. Do you frequently receive requests for 
::,ervice from adult.s or :from. community 
grou9s? 

34,. Do _;;;iatrons froquently visit your 
elaBses? 

35. Do your fellow teachers and your 
c:,dminL:~trators frequently come to see 
v1hat you:r students are doing? 

What things in your· own teaching :program do you feel are 
particularly successful? 
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Wherein do you feel that you need to improve your program. or 
your teaching procedures? 

!n vn1nt things, if any, did your colloge work in teecher 
educo.tj.on provide you vn. th ample preparation? 
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Wherein did your college work in teacher training fail to 
give you sufficient help? 

120 

V!hat sort of in-ssrvioo-trsining would you like to see your 
college provide for you now? 

Date of Graduation 
~~~~~~~~ 

Advanced study done :-3ince gradua·tion: 

·what 



.Appendix No. 3 

Dear StudontG: 

The purpose of this questionnaire is to find out 

what students are doing in homemaking classes and what 

they think of their work. We believe that this in-

formation secured directly f'rom public school students 

will be valuable iu helping eoll~ges to :prepare better 

teachers in the future. The questions are arranged so 

that ~rou need only to check your answer in the spaces 

provided. You do not need to sign your name. 

Sincerely, 

Ml llle Pearson 
Oklahoma A. & M. College 
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1. Do the members of your Home Economics Glass take part 
in planning the school work to be done? Cheek whether 
or not you participate in the ways here mentioned and 
a.dd others that you may know of in the space at the 
end of this questionnaire. 

A. Discussi.ng the things you would 
like to learn with your teacher. 

B. Working with the teacher to 
d.eterm.in.e definite goals to be 
reached. 

C. ·Helping your teacher plan the 
special thlngs to be studied. 

' ' 

D. Helping your teacher plan class 
activities.and learning exper
iences. 

E. Helping your teacher plan tha 
class organization necessary for 
sharing equipment and routine 

. housekeeplng duties .. 

F. Selecting or constructing score 
cards, progress charts, o..r rating 
sheets to be used. 

G. Helping to plan for special 
occasions such a.s - exhibits 1 

chapel programs, banquets, teas, 
open house, or class parties. 

H. Helping to determine the standards 
for finished products. 

I. Helping to decide hov,r fa st you 
shall work. 

J". Helping decide upon the amount of 
time to devote to different class 
aeM.vities. 

2. Do tho members of your class feel free 
to discuss class plans with your 
teacher? 

3. If you hs.d a good reason for thinking 
the plans suggested vfere undesirable, 
would you feel free to say so? 

Unde-
Yes No cided 
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4. Do you feel free to criticize and 

to offer suggestions for chenging 
class procedures? 

5. Do you feel free to go to your teacher 
v.rith your personal problems? 

6. Do you look for new information in 

A. Assigned references? 

B. References suggested but not 
assigned'? 

c .. Readings of your own choosing? 

D. School files or illustrai:ive 
material and magazine articles? 

E. Other libraries than home or 
school? 

F. Field trips made on your own? 

G. ContBcts with persons not engaged 
in sc:.1001 work? 

7. Do you feel responsible for bringing 
new and interesting F,.aterial for the 
bulletin board or class files? 

8. Do class members huve an opportunity 
to tell the class about the new things 
they have seen and read ·t 

9. Do you frequently make fiel.a. trips as 
a port of class work? 

A. With the class? 

Yes 

B. T\fi th a sniall group of class members? 

10. Do the members of your class work in small 
groups upon common problems where you 
make your own plans, carry them out, judge 
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Mo Undecided 

your results and state your oonclusions? ________ ~~-

11. VVhen. the class is divided into sma.11 
working groups does your group report 
its results end conclusions to the 
entire class for their evaluation? 



" -iv-
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Yes No Uno.ecided 
12.. Does your stnnll group have opportunity 

to sea and criticize the work of other 
groups in the class? 

13. Do the i]em.bers of your class share in 
6.etermining thei.r personal or group 
ratings and gr0des? 

14. Do you feel free to discuss your per
sonal progre SB vvi th your tea eher? 

15. Does your class usually study several 
different ways of doing things? 

16. Do you t.:Jeltlct the nethod you w:tsh to 
use in solving class problems? 

17. 

18. 

20. 

21. 

22. 

23. 

In solving a class proble:n would you 
feel free to use a method other than 
that su«eested by the teacher? 

Do you try out the things learned at 
school in your home? 

--------

Do you report the results of your home 
practice to the class? -~-------
Do you plan and carry out home projects, 
reporting your results and conclusions 
to the els. ss? 

Do ~rou b.ave an opportunity to ;present 
your home project plans to the class 
for their criticism and suggestions 
before beginning work1 

Do you try to express your own person
ality and individuality in the arrange
ment and decoration of your notebooks 
and your proj8ct reports? 

Do you E;ver go into the Homemaking 
laboratories outside of class hours or 
during study period to try out things 
in which you are especially interested? 

Do students vJJ:10 are not. in Homena}dng 
classes come to the Homemaking depert
ment to read, to secure help on per
sonal or grou-:; problems, to csrry on 
exµ0rifilents, or to entertain their 
friends? 

---
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These last three questj.ons can.not be ans·vvered by yes 
or no but are very important, since they givo you a chance 
to offer criticisms and to make suggestions which vdll help 
us to imp:cove our progre._ms for teacher education. 

1. Whet do you especially llke about your homemaking 
classes? 

2. What do :y-ou not like about your homemaking classes or 
class rooms? 

3. If you v1eJ~e r:1 teacher what changes vmuld you make? 
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Append.ix No. 4. 

CRITERIA FOR CI1ECKING 
JVAI.:U.ATION OF DEiEOCHATIC TF.iACEilfG 

CRITERIA 

1. Student participation in 
planning of goals and pro
cedures 

STUDEHT 
QJJESTIONS 

TE.ii.CHER 
QUESTIONS 

1.-A,B,C,D,E, 1.-A,B,C,D,E,F, 
:F, G, H, ·I, G,H,I,J,K,L. 
J~ 2,3,4,15,16,21, 

~. ~ 4 1n 1~ 16· 2~ 4,v, 2 ~, ~,- • a. 

2. Opportunity provided for 3,4,10,15,.16,17, 4,15,20,21,22, 
the selecting and weighing 19,20,21. 23,25,28 .. 
of' values and alternative 
courscc of action. 

3. Opportunity for group 
thinking! Group vwrk 
Cooperative work 

1.-A,B,C,D,E, 
F,G,Ii,I,i'T. 

2,8,9.-A,B,lO, 
11,12,21. 

1.-A,B,C,D,E,F, 
G,H,I,J,K,L. 

2,3,10,14.-A,B, 
1. c:::: 16· .... 8 v, ,c. 

4. Provision for student 6.·A,B,C,D,E, 6,7,ll,12,13,l4,-
investigation and F,G, A,B,C. 
experimen ta~-· 9_n_. _______ 9_._-_A_,_:s_ ..... , _2_3_,_2_4_. __ 2_6_·· ... ,_2_9_., .... 3_0_. __ _ 

5 .. Opportunity f'or students 
to expre3s individual 
ideas through chosen 
media with encouragement 
to reach conclusions. 

6. Opportunity for student 
evaluation of personal and 
group progress as well as 
results of action. 

? • 1Xidens area of conunon 
concern. 

?,22 .. 

10,11,12,13, 
14 .. 

6.-F,8,9,-A, 
B, 18,19,20, 
24. 

8. 'v•iork extends beyond class- 5,18,20,24. 
room, insures continued 
participation. 

8,.9,27. 

5,15,16,17,18, 
19. 

10,14.-A,B,C,24, 
25,30,33,34,35. 

11,24,30,31,32. 

* All numbers used are the exact numbers or the questions 

as they appear on the questionnaires. 
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AJ)pend.i x :No. 5. 

Comparison of Responses of Students of 
ExperieI}Ced rreachers E.nd First-Year 1reachers 

On Evaluation of Democratic Procedures 

of Students of Per cent of Students of 
ExperiE:'3nced Teachers First-Year Teachers 
Answerin,g Answering 

Unde- Unde-
School Yes No cided School Yes No cided. 

1 78 15 7 1 72 10 8 
2 63 29 8 2 56 32 l'"' ~· 
3 ?8 19 3 3 90 10 0 
4 70 25 5 4 ?6 21 3 
5 62 31 7 5 59 31 10 
6 56 29 15 6 66 25 g 
7 77 13 10 '7 83 12 5 
8 74 23 3 8 52 40 8 
9 5g 33 8 9 92 8 0 

10 71 22 7 10 70 28 2 
11 5'7 39 4 lJ 69 24 7 
12 55 30 15 12 G? 23 10 
13 '74 19 ? 13 65 21 14 
14 75 22 3 14 84 14 2 
15 59 34 ? 15 84 12 4 
16 82 .8 10 16 77 18 5 
l? 79 18 3 17 89 8 3 
18 70 24 6 18 I 68 24 8 
19 77 20 3 19 ?3 27 0 
20 65 32 3 20 62 33 5 
21 85 10 5 21 71 23 6 
2,2 72 23 5 22 61 31 8 
23 66 24 10 C)J?:: 

'-.JV 62 34 4 
24 62 26 12 24 52 39 9 
25 69 24 7 25 67 28 5 
26 64 26 10 2,6 84 14 2 
27 86 10 4 27 72 25 3 
28 83 14 ~ 

V 

29 47 L_h() 7 
30 63 28 g 
31 71 26 ~5 
:y~ ~ 72 19 ~ 
33 61 20 19 
34 59 33 8 
35 ?8 15 7 
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Typist: Evelyn M. Eaton. 


