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STUDENT GROWTH IN A NINTH GRADE

HOMEMAKING CLASE WHERE
DEMOCRATIC PROCEDURES WERE EMPHASIZED

INTRODUCTION

A study of the meaning of democracy today and the ways
in which it may be perpetuated, leads one to accept the
belief that the schools must play an important part in
this struggle. This point of view further suggests that
the purpose of education is to provide the student with
learning experiences that will give practice in reflective
thinking and opportunity to learn the meaning of democracy,
seen as a way of living. Democracy defined as "an intelli=-
gent use of cooperative means for the progressive attain-
ment of significant peraonalities",l would seem to be
dependent upon intelligent cooperation focused upon concern
for the group as well as the individual.

The choice of action which an individual makes is in-
fluenced by his reaction to the ever chaniging soclal order
in which he constantly struggles to gain equilibrium. In
order that he may make progressive adjustment to this
interactlve, interdependent society, he must develop the
ability to interpret and evaluate his actions and beliefs
in the light of whatever values he cherishes. For the good

1. otto, Max C., "John Dewey's Philosophy". The Social
Frontier, June, 1937, p. 266.
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of soclety in this country today it is lmportant that he be
encouraged to appreciate and cherish the ideals upon which
the country was founded--namely liberty and justice for all.
Obviously, in such a soclety, the bellefs and ideals of all
must influence the course of action accepted by and for the
group. To participate effectively in making decisions
affecting others as well as himself, the individual must
accept responsibility for developing his intelligence to

its capacity, as well as for using it to promote common
good. Thus, if the school 1s to make a worthwhile contri-
bution to the democratic soclety which supports it in this
country, it must provide learning experiences that will “.
glve opportunity for the individual to think for himself, to
learn to direct his own ability, and to work with others
towards consciously accepted goals.

This point of view encourages the use of the “grouﬁ-
experience™ method as a basls for class organization which
"if followed through, not only offers students an oppor=-
tunity to select thelr own goals and proecedures, to weigh
possible courses of action, and to attack a common probhlem
from several different angles, but mekes it possible for
students to compare and evaluate more than one result of
action as well as to measure thelr personal and group
progress.'z In other words, besides helping the individual

2. Millie V. Pearson, Group Experiences in Homemak
Classes, College Book Store, Oklahoma Agriculture and
WechanTcal College, Stillwater, Oklahoma, 1940, p. 10.



to think his way through his difficultlies and appreclate
the world about him in the light of the past, the school
may help the individual to appreclate the meaning of
functioning democracy. It is assumed that this can be
aéhiéved by providing means for him to assist, according to
his ability, in planning class activitles; by providing
opportunity for participation in cooperative action focused
upon concern for the group and/or society in general; and
by stimulating self and group evaluation of each experience
in terms of accepted goals.

By helping the student to determine hls needs, to
sense related problems, and to find a satisfactory solution
to the same, the school may convert factual material into a
tool by means of which the individual may become more
intelligent or better able to adjust to and participate in
determining his enviromment.

According to the Educational Policies Commission of
the National Education Assoclation:

The ablility of a child to take part in a democratic
process 1s conditianeg by his maturity and his
previous experiences.

There may be inborn executive capacities but the
particular skills needed in a democratic soclety

must be learned from rudimenxa upward, through
years of guided experiences.

3. Educational Policies Commission. Lea the Ways of
Democracy. National Education Association orl ﬁESthIEbd
States. washington, D. C., 1940, p. 28.

4. I‘bido. P 29-



While teacher-pupil setting up of problems and solving the
same may serve to stimulate the individual to think for
himself, the chief reason for providing group experience

in the learning situation 1s to provide practice in coopera-
tive action directed toward group as well as individual
benefit. Thus, good group thinking should consclously
foster participation for each and every one in the group.
The tendency towards rugged individualism which 1s found in
many adolescents may be woven into a pattern of concern for
self, developing in a democratic soclety, by offering
opportunity for effective participation in the solving of
group problems or the accomplishment of a task for which
the group has accepted responsibility.

Furthermore, to carry a maximum educational value,
proceedings and results must be appralsed by the individual
and the group in terms of purposes and values conscilously
accepted. Lack of the abllity to evaluate experiences
intelligently promotes a static soclety and tends to develop
a confused and groping individual. Intelligent planning is
based upon the abllity to recognize the desirable and the
undesirable 1n earlier experliences. Since the indlvidual
ané the group must constantly adjust to change, constant
appralsal of former Jjudgments and values 1s necessary for
the formation of plans adequate tc cope with new situations.
Through acquiring the ability to evaluate critically, the
student develops concepts that will enable him to make
progressive adjustment to his every changing soclety.



Three class room procedures have been assumed as
essential to education for democratic living, namely,
teacher-pupll planning of goals and procedures, working in
cooperative géoupa, and shared evaluation of personal and
group progress. In the light of this assumption an effort
was made to organize a ninth grade homemaking class., This
type of organigzation would seem to encourage the homemaking
student to appraise his worth as an individual and as a
member of his family groupe.

Goals and problems were determined by pupils-teacher
planning together, and the students were urged to approach
the problem solving from different angles. They, also,
were urged to formulate conclusions in thelr own words, and
to evaluate group and personal progress in terms of oppor=
tunity for personal development, opportunity for the use of
intelligence, and opportunity for cooperating in the interest

of mutual benefit. Probable changes in behavior with re-
spect to the aforesaid principles, inherent in the ideal of
democracy, were coded as a device for estimating student
growth.5 Conferences, teacher observations, and individual

and group reports were employed for recording these behavier

clmnge'a -

5. See Appendix No. 8.



CLASS ORGANIZATION

A first year homemeking class in the Bristow High
School was studied for this report. It was composed of
eighteen freshmen and three sophomore girls. Half of the
girls had attended elementary school in small rural commun-
ities and only this year had come 1lnto a larger school.
During the month of August the teacher vlisited the homes of
the rural girls, and any town girls whom she had not visited
the preceding year. The office file contains cumulative
records on all the students who had attended the Bristow
Junior High. These records contain the following reports
on each student: anecdotal notations, perscnality ratings,
memorandums of physical and economic living conditions,
achievement and r eading tests, reports of health "check-ups",
and interest and hobby sheets made by the students. These
were studied as a basis for understanding the freshmen
members of the class. Prominent reference was made in
these records to evidences of timldity, lack of ablility to
direct self, aggressiveness, and unwillingness to cooperate
with others.

The class met for the first perlod on Tuesday,
September 9, 1940. At this time, the girls were encouraged
to inspect the department and to get acquainted with each
other. The rooms housing the department had been changed
during the summer, so old and new girls allke were glad to
inspect them. The foods laboratory, formerly consisting of



& series of work tables topped with hot plates and holding
small equipment for each of two girls, had been re-modeled
into two unit kitchens, bullt and equipped to resemble
kitchens found in the average home. The clothing laborae
tory had been moved from the far end of the hall on the
same floor to a room adjoining the foods room. The new
foods laboratory caused a good many expressions of delight,
There were,-however, a few puzzled looks among the girls
who had been in the Junior high school homemaking class the
year before. Flnally, one girl gave expression to her
thoughts and said, "Well, it certainly is pretty, but I
don't see how we can all cook on two stoves."™ This state-
ment was used as a means of starting group-work in a class
that never before had participated in class planning. In
class discussion, i1t was agreed that the laboratory would
necessitate a change in class organization. The suggestion
was made that the class try to think of a way in which the
laboratory could be used effectively. The group returned
to the clothing laboratory when the tour of inspection had
been completed, and spent some time discussing ways in which
they might get to know each other better. One of the girls
suggested that she would like to have each girl tell her
name, the school she attended the year before, and her
hobbles or interests. This suggestion seemed to meet with
favor, so the remainder of the hour was spent in this

manner. Many of the girls found it difficult to speak



distinctly and freely of themsclves, but the attempled
introductions seemed to help establish a friendly feeling
toward one anchhep.

In the Bristeow hizgh school, homemoking 1z one of the

s 3

three elective subjects offercd to freshmen students. So,

the girle were asked to bring to class the next day written
statements concerning thelr reagons for choosing homemaking
as an elective subject., They were, aleso, ssked to think of
a way in which the class could make the best use of the new

»

laboratory. In stating thelr reasons for choosing home-

E .

making as an elective subject, some of the members of this

%

class said, "I like 4-H clwd work, so I thought I would
iike homemeking.", "I dontt like general science and mother
thought I was 00 poor a student to take Latin.', "I didntt

to take homemaking, butl mother thought Phyllis &1id so
well in it thet she sald I had to take 1t.%, %I like to
sew.¥., These frank cxpregsiong showed that a large mumber
of thoe girls had not enrolled in homemaklng classes with
any épecial interest in éctivities carrisd on in the home;
nor 4id many recognize need for learning more sbout persiste
ing problems arising from living in the home or the family
ZTOUD .

Conflicting class schedules made 1t necessary for the
nigh school class to start the first semester!s work in the
clothing laboratory. However, intefest in how they were
going to use the new foods laborstory persisted strongly;

g0 it was suggested that they exchanse ideas on this mabter.



The silence that followed thls suggestion showed that the
girls were not accustomed to forming or expressing ideas on
class organization. Such questions as: "How does the
family make use of this type of kitchen?" "Could small groups
use the kitchen effectively?™ brought the suggestion that
the class divide into groups and each group take rotating
responsibility for preparing, serving, eating, or cleaning
up after the meal. This method had been used satisfac-
torily the year before. One of the other girls who had
been In the class the preceding year said that she did not
like this method because it put too many people in the
kitchen and the others had to walt for them to get out of
the way. At this point another from last yesrts junior
high class sald, "Well, what about the machines? We had to
wait on them last year."™ The junior high class the year
before had had a membership of forty-three glrls and the
limlted number of machines had caused delay. This question
directed the discussion to the clothing laboraiory which
was to be used first. In reply to the above quoted remark,
the suggestion was made that perhaps the planning needed to
include both laboratories. Most of the above discussion
had been carried on by three girls. As the remaining class
perlod was short, 1t was recommended that they think
further about a plan for organizing. The class was asked,
also, to make a list of the things they wished to learn
about homemaking., One of the girls was heard to say, "I

dont't know what I want to do." Another one remarked that
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all she wanted to do was learn to sew. As leads, for girls
like these, it was advised that a few minutes spent in
looking over some of the new reference books might help
girls in doubt to make up thelr minds about problems they
wished to undertake. It was also suggested that a review
of their home responsibllities might help them to discover
gome things they would like to be able to do better.

The next three class perlods were spent in listing
and rewording the suggested problems. MNost of these as
given by the girls sounded as 1f they had Deen copled from
books. Some suggestions came in the form of toples to be
explored rather than problems to be solved. A few problems
such as: "I want to learn how I can clear up my complexion®,
and "I want to learn how to make more friends" caused some
of the glrls to say that they didnit know homemaking Ine
cluded such toplcs. An effort was made to get each girl to
participate in the discussion. After the class had agreed
upon approximately twenty-two problems, of interest to all,
the teacher asked four girls to volunteer to combine these
problems into a tentative plan for class procedure. Four
girls volunteered tc dc so and agreed to meet after school.
Only two showed up for the commlttee work. These two
declded to combine the suggestlons into five toplical phases
of homemaking and recommend to the class the study of
clothing construction and selectlion, foods selection and
preparation, health and grooming, getting along with others,
and home Iimprovement. The next day one of the members of



the commlttee, too timid to talk before a large group, read
the report to the class. The class discussed the report;
and voted to accept it, studying first, problems dealing
with clothing selection and construction.

The problems on clothing selectlon and constructlon,
suggested earlier by the group, were re-listed then on the
board. These problems varied all the way from learning how
to make a slilk dress bo learaning how to use a sewing machine.
A survey of the sewling experlence of each girl showed that
a simple pinafore was the most complicated constructlon
problem any of these girls had undertsken. Hevertiheless,
one of the glrlis from the homenmaking class of the year be=-
fore, given bto speaiting before she thought, voluntesred the
opinion that the list of problems sesmed a good cne. 8ince

the experiment in plenning was still in the beginning
stages, and the list included many good problems for begine
ners, final plans for class procedures were postpened, to
zive time for eaeh to study the suggested problems in rels-

tion to her own needs and abilities. It was further recom-
mended that each talk with persons who had nmade silk dresses
to determine what difficulties mignt be encountered and what

skills were needed for such an undertaking, The next day

Tu

problems were dlscussed in relation to individusl needs an

abllitles, After a brief discussion led Ly a few girls,

et
the class voted to center individual and/or group activity

around the following clobhing provlems.
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l. To learn to select cotton material both
durable and economical.

2. To learn to select a pattern suitable for
the individual.

J« To learn to select, use, and care for sew-

ing equipment.
4, To learn to select colors suitable for the
indivlidual.
5. To learn to use patlerns.
6. To learn to construct a simple garment.
7. To learn to make and select accessories.
8. To learn to select ready made garments.
Attempts to get the girls to consider problems on clothing
care and repair were futile. The girls did not seem to
recognize need for study of such problems, and several
directly opposed considering them. One of the girls ex-
pressed her feelings by saylng, "We learned all about that
last year." In setting up these problems all of the volun-
tary discussion came from six girls, although when called
upon, others made suggestions but volunteered nothing
further.

The class members had seated themselves informally at
four tables. Therefore, in order to get general partlci-
pation in the planning, it was sugsested that the girls
sitting at each table form working groups to list suggested
activities for two selected problems. As the girls had
never worked under a simllar class plan, the instructor
recommended that they select two group officers, a chairman
to act as general manager of group discussion and to report
for the group, and a secretary, to make all written reports
for the group. Many of the groups had difficulty in dis-

tingulshing between an "experimental or exploratory activity™
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and "pertinent though unverified ing

gh ormation®. The

majority of the class was 80 used to answering questlons on
thie basls of phrases recalled Ifrom vpooks or frcm hear-gay

i 4

that few could tell the difference bDetween a way for attackw

P

ng & provlem and & conclusion. Wiasn the group chalrmen

i—J.

save the reports, the class llstened carefully and suggested
a few changes and additlons. Although a demonstration list
of activities for one of the problems had been worked outb

by the class, as a group, to help all know specifically what

to dey on three of

Jle the re-

ports did not show much variety or evldences of originelity

[Sve )
2 PR SR TR S P p [~y - R ] . - 5 . oy ayuey < g
in ble acvlvities sugnested, Uhey Gld show thet g beglinning

eration lor the conglderation of common prob-

& gy ek - T, IS g U L T E -
aAlthough at the beginnling of the year the class
R S S R RS s < L JUOTUIIEN. S T S e T
listed Tive topical phases of homemaking ln which there was

intergst; the time required for introducling a new type of
orjanizatlon and the large number of absences at the end of

w3

the first scmester made 1t impossible for the classz, as a

whole, to cover more than threes phases; namely, clotiiing

sclection and construction,

O o 2
O (L;)C L LN

improvement) were uscd gg a
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respectively the problems and activities for the unit on
healbth and grooming and for the unit on food selection and
preparation. Through discusgion and group planning the
class, alsc, debermined the problems and activitles for the
second and third units of work.

After the members of the class in comnittee determined
the problems to be attacked by the group at large and listed
group by group activities likely to throw light on the
golution éf apecific problems, they discussed the guestion
of how the larger group should sub-divide in order to
minimize group interference in a laboratory with such
1imited facilities. It was agreed, for the time belng, to

continue to follow the method used in setting up problem by
problem activities: namely, divide into sub=~groups with
special asgigmmenis based upon the four to five suggested
ways to find problem solutions. One of the girls raised

the guestion, "Hould that mean that only one group would

cet bo make a dress?® When it was explalined that each

€5

would carry on individual construction work although other
activities would be rotated from one group of girls to
another, the clasg voted to try the plan. A few skepticg
sald they would rather have the teacher take charge, give out
gquesticns to be answered, and let each work individually.
Since most of these skeptics were good students, fears were
entertained that the plan had not been presented effectively.
However, after a little more clage discuseion, the plan was

worked out in debail.



o
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Usiow to form groups and to proceed from one set of
problems to another?! caused some heated srgument. It was
interesting to note too, that more girls began to take part
in the discussion. Some of the class members wanted to

choose thelr groupings and then remain in the same group

2ll the time. This suggestion came from two of the zirls

that had been in Bristow Junlor IHigh the year before, and
was inteorpreted as a dezire to separate thelr grouvp from

the rural girls. This plan was given up when it wase pointed
out that to share the éXpb?lGHCES of others is one good way
to learn, and when the same group works btogether continu~
ougly the menmbers of thils group have no opperitunity to get
acqualnted with and share in the experliences of other class
members, The decision o change group membershiy was

backed by one of the class members who told of her exper-
ience at a summer camp. The {irst suwmer that she went to
camp she hed limited her acquaintence to twoe special friends.
As these girls did not like to take part in any of the sporte

she had not enjoyed these activities. As the special

e}

riends did not return to camp the foliowing swwmer, she
made a point of getting acqualnted with many girls énd took
pert in wmore activitles.

It was agreed, finally, that each would draw a number
to determine the first grouping, and then rotate from one
group to another in such formabtion as to work with different
class memberes and in different types of actlviti g. This

plan was used for the first three "rotaticns" of the wnit
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on clothing selection and care; but, was discontinued for
the fourth, fifth and gixth rotatlions of this unit. Con-
tinucus group membership scemed a better basls on which to
t group activities. Thus, from the

sixth rotation in the {irst unitv of work,

the activities

undertaken by the groups changed with sach Fpotation®,+

The original plan of group robtation (different class members
to work in dilfevent groups and on dlffesrent tynes of

z EIETE e el s . o Lo -~ - =Y [ S 1 e
activities) was used in practically all of the "rohtatlonsg®
o
-; o

of the gecond and third wmlts of work.

The firat grouping included: {a) hoatess and roading

&

group, () exhiblt and demonstration group, (c¢) experimental
group, and {d4) application group. Activitles pertinsnt to

the problems of "selection, care aud use of

r:.
)
L ev]
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i
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3
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ment® and Maselection of material® were used as bases [or
allotting responslibility to each group. A tendency appesared
here to divids asctlvities and parcel them oub, one tc a pere
son. The students evidently had worked so long as individe
uals that they were stlll unable to wverk as zroup members.

After some thoushitful and critical discugsion of this bene

vebiter conclusiong could be

l. See Appendix No, 1.

2. See Appendix lo. 2.
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by conmpliing

sroup conclusions. Ag an 1llustration of the

peint, one of the problems of the reading grour was clted

& members by
grous reports Lo be given by the group chairman et the end
of cach rotation. The completion of the sctivities and the
reports for the first "potation" required about two weeks

]

Theae repcris consisted of telling whet the group had done.
g g

This was accomplished by copying sentences from books, and
stating a few conclusilons. Only one chalrman showed any
signs of polse as she gave her renort. Two of the girls
read go low and fast that it wes Gifficult to hear what was
sald. The Courth girl read so loud and "sing songy" that
1t was cdifficult to pay atitention to the content of her
report. After giving a report each chelrman was asked to
lead an open discussion of the sane, s glven. For the
first few "rotatiocns® these discussions consisted of

*

answering questlions asked Dy the teacher In an effoft to
clear up woints or to stimulate a clearer description of
group findings. As the group work progressed the students
tock over these discussions and became quits apt at calling
attention Lo partial conclusions and to material thet

<

vresented in vague statements.
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At the end of the Iirs guestion that
had caused some of the girls to be skeplical of group work,

0w

@

[£2;

R
@

2,
-

bocame apparent. One of the "How are you

€3
Lo

going to tell what grades to give us when we work in
Srouest This guestion stiowed that grades and competition
were ebill uppermost in the minds ol these students. The

question of evaluabtion had not been introduced 1n the first

[-_l

»lanning, becauss no interest had been manifested and the
time gpent in plamming end setiing up group work had more
than exceedsd ¢ nterest gpan of some of the members of

the group. Then, too, confuslion can follow the simultanecus

starting of tooc many new procedurss. Thug the students

guestion, "How are you goling to tell what grades to zive us

when we work in groupst", brought the attentlon and
inbterest of the class to this next step in planning. In
order plans mizht come from the students, thls guestlion was
answered by asking another: "How do you think you should be

zraded?" After some discussion and partlal attempts to

answer this questlion, still another inquiry was propounded.

-

E

"Why do you go to school?" Some of fthe answers to this

Py

guestion were: "I go to school because my parents make me.",
"T o because there is nothing else to do.® ™is should go
to develop curselwves." From tids latter statemsnt the
discussion was dirsctsd to the question, "How can we grow

or develop?™ At flrst the discussion dealt with physicel
growbth; but, {finally, the girls began to sugpgest the possi-

bility of directing the growth of perscnal traits towards
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accepted goals. At thle polnt the question came up of
setting up some standards for growth and rating self accord-
ingly. The 1des appealed to all the girls; so they were
asked to list experiences in a homemaklng class whlch might
hely them to become the person they would like to be. Dur-
ing the Laziﬁg of these tewmporary plans, one of the girls
came to the teacher and sald, "I can't think of sny way
can grow. Isn't there a bock I can use?!

The hablt of following the dictates of another rather

than thinking independently was broughlt intoc prominence by

o
suggestions made when the class attewmpted tTo determine what
might be evidence of desirable growth. Some very common
statements were: "Do everything the teacher says", "Do

what 1s regulred", and "Do some work for extra credit,

In order that the group thinking mi;

o
L)

ht be directed away

PR -

from grades and toward individugl growth in intelligence

]

G

and the development of degirable personal traeits, the ques-
tion was asked, "If you are to grow by always dolng whal
the teacher tells you, what are you golng to do when youn

do not have a teacher te tell your® "%ill you always have

some one to tell you what to do?" One of the girls spoke
up irnmediately, "Ho, that ls what is wrong wlth Germany.?

-

A temporary plan for recognlzing desirable change in
individual growth was set up by the class, asnd then referred

for revision to a comittee of three volunbteer members

The committee restated the goals and set them up in & revised
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3

form, later accepted by the class. A4 typed copy of these

oals for evaluating perscnal growth was given tc sach mem-
3

ber of the class.

3
et
)

students were asked if they would not like to keep

a weekly record of what they did so that they

~ s x

their own progress. For this purposg a copy of the form

5
B
-
<
|-».( L]

A

dual Progress Report™™ was passed around for exsemi-

el

nation and the class agreed te try this for a week or two

twelve forms were roturned. Another set of forms was massed'
oubt at thoe beginning of the third “rotation®, and @l“lt of
these were turned in. These first forms contained rather
sparse comments on what was done in class, only a very few
opinions ¢of reswits, and 1little or no record of ocutgide
work. At the beglnning of the next group "rotation" the
class wae asked to think through the use that had been made
ol the progr e*s report and to decide i they were valuable
cnough te warrant thelr continued use. Dilscussion on the
progress report was started by the question, "What valuve has
the progress report besn te your™ One girl sald that it had
enabled her to see what she had done for the wegk. The
reports that had been handed in were exhibited, and explan

ation made that the reports counld be of no value unless

A T

3. See Appendix Ho. S.

4. See Appendix Fo. 4 and No. 5.
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they were kent more completely. One of the students
confessed that she had not kept hers because she always

waa tec late to remember what

-é.
et
| i
-
f-e
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forgot to write 1t
ahe had done. From this discussion it was declided that the
progress records would be kept for class use, but that they
would be handed in weekly instead of when the groups
rotated, Zome of the girle had brought cut the idea that
they would like to pub a zrade on thelr ‘record. Hence, 8

place Tor recording, "my evaluation on this week's work",

was added toe the original form. At first & few of the
girls markzed themselves higher than theilr rccord of progress

would seem to warrant. Conferences with

)
t“f

cthese glris brought
out the fact that they were still grade conscious. When
these girls were able to think of grades in terms of how
they had grown, their evaluation of their own work became
more critical and hence fairer.

One other instance shows how hard it was for these
students to think in terms of growith instead of grades.
The guestion of scoring group particlipation was discusssd
along with the plan for recording individual growth. As a
result, the class worked cut a score card for checking each

member of the group on the followins points: cooperaticn,
5

contributions, concentration, courtesy, and responsibility.




These seore cards were filled in by &ll members at the end
of each rotation; but were used for only three "rotations®
because of dissatisfaction expressed by the mejority of the

1

cless. During the class discussion on the use of these

[45]

score cards, the fact was brought out that, in spite of an
sttempt tc bulld vr respect for fairness, some of the
students were using thelr votes {0 persuade other students
to give them & score that they did net deserve., In place

o~

of scoring each cther, the class vobted to have each giri

write an evaluation of all the glrls whe had participated
in the group as well as sn evaluation of all the group

swmmaries. These two records were called "Orouwp Bvalustion

S
Report".e This helped the students to get away from the
grade 1dea and as the group became less grade consciocus,
these reports were put intce the group folders where all
could examine them. OQOver-heard conversations and expressed
concerns for lmprovement showed real interest In what others.
thouzht of the work accomplished. Previous discussions in

class had helped emphaslze that a single eveluation was

important only as it showed more compebtency than the next

pe

carller svaluation. hus the girls treated thls appraising

cbjectively and did not get angry when sonecnets rating

differed from that which they thought they deserved.

L
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BEHAVIOR CHANGE

The clasg organizatlon previcusly deseribed, was
deslcned to offer opportunity for the student to parbticle

-

ate in plawvning of cluass goals end procedurcs, to work in

ke

cooperative groups, and Lo parbticlpabe as individuals and/or
grouns lu evalunbting indlvidual progress. To Zecure sug-

seetiong foy estimating the growth of students ecncoursged

te perticipete in the three pheses of clasgs organization

& college class™ and several high gcheol classes™ which had
been corganized wnder similer plenz., Theze studles suggest
that the following behavlior changss are likely to appear

bl

arong students working wnder the sbove plan of class organ-

l1zation:
(1} Incresged abllity to see and formulate problems
in terms of needs; (2) greater resouwrcefulness in
planning activities for solving problems; (3) more
entbxawa m for solving problems, as evidenced by
industry, attitude chonges, readings and invesbige-
tionsg; (4) grsater carry over of class work into
S

he home and the cormnmity; (D) increzsed obility

g

to cooperate with a broup, or mefovcd abllity to
malie goclal adjustments snad to be tolerant of the

opinions of others; (6) clearcr evidence of a recog-
niticn end of ¢ccowtav ¢ of thoresponolbllity to
make effective contribution to the group (frequuntld
shown by making efficlent use of time and eguipment,
and Dy developing the ability to formulate group

l. iilie V. Pearson, op. cit.

2. Clarice watson., "A Study of Student Growbh in an Experi-
mental Home Economics Educatlon Class at Oklanome Axyi-
culbural and lechanical College.®" (unpublished Haster!ls
thesls, Oklahoma Agricultural and MNechanlcal College,
Stillwater, Okxlehoma. 1940.)
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concluslons); (7)) increased ablility and iacreased

desire to meke fair appralisal of progress of self

and cthers toward accepted goals, (8) more auil¢ty
to recognize pertinent facts and to meke applica-

tion of information te new problem,

¥rom these behavior changes, a systenm of coding was
developed to help 1n discovering the results of this exper-

iment in teacher-pupil plamning, in working in groups, and
: v
=

[¢)

in learning to appraise the value of an experience.

Thisg code was used for checking student progress
reports, records of teacher observation, and individual
end group swmaries. Findings which came to iight in the
cheeking of these records are reported here, ¢f the twenty
girls who started in the group at the beginning of the year
only scventeen remained in the class for the entire term.
Two of the girls moved to another school, one girl married,
and a change In schedules at the end of the first semester,

made further variation in the class membership. Thus, 1

)

5

order that the report might have some continuity, observa-

+
'n

tions were kept on the beshavior of the scventeen girls in
the continuocus group. The progress reports were kept for a
periced of twenty three weeks. 3ix weeks had elapsed before
the Yorms were introduced to the clags and bhree reports
were made when the groups rotated instead of weekly. Too,
during the latter part of the Tirst semester bad roads and

contagious dlseasge so affected attendance that the class

voted te discontinue the group plan for that period.

3. See Appendix No. 8.



During this tim@ make~up classes were held in order thet
garnents might be completed. Three of the class members
handed in twenty-three progresss reporbs. The average num-
ber turned in for sll students was eighbteen; only one

sudent turned in as few as twelve.

It is sssumed that pupll-teacher planning provides
rportunity for the gtudent to grow in the abllity to see

and formulate problems in terms of accepted objectives as
they relate to the individual. In addition to three specific
plamning pericds during which the class members determined
the problems o be attacked, the students were constantly
urged to appralse thelr action and re-plan procedures to

discover weys In which as individuals or as members of the
rougs they might become more effeckive individuals.

Planning was tentabtive and actlvivies were added as the need

bzcame apparont to the group. For example, during the uwnit
on health and grooming, several of the gzirls saild that they

= %

would Improve thelr sersonal grooming 17 they wepre able to
buy needed ecrceoms, sheampoos, and deodorants. However,

because of limited funds, this wae impossible. Class dige
cussion brought cout the fact that for many girls, careless

spending and the wasteful use of sucl: less needed grooming

o

alds as finger nall polish, rouge, and lipstick hed made the
purchase. of the more important alds such as soap and cold
cream impossible. Silmple inoxpenesive creams, shaapcos, and

deecdorants were made iun class snd inexpensive essenbial

prooming aids were exhibited. Accounbs wore kept on
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spending-money, and analyzed for possible funds that could
be saved for the purchase of needed supplies.

Another class interest which grew cut of a recognized
need focused group effort on table etiquette, The problems
and activities selected as guldes for foods work, included
practic ally nothing about learning good table manners. At
the end of the sgsrving of tho second meal, ocne of the
students brought the following problem to the attention of
the group. During the serving of the meal, a visitor had
come to the laboratory and several of the girls were em=-
berrassed because they did not know how to act. Accordingly,
plans were made to cffer students the opportunity to prace
tice table etiguette among thoemselves.

Again it became obvious that lack of skill in the
management of time and egulipment while preparing a meal
definitely handicapped groups and individuals. The first

group to prepare a meal was quite confident of the ability

o

f its members aud was reluctant to deo careful planning.
The outcome was a mesal 80 haphazardly prepared that it took
inordinate time and energy to regtore order to the laborae
tory. As one of the girls expressed it afterwards, 7I
never did do so much work." This group sugsested the eddli-
tion of "check-up" to the achivities planned so that they
might practice at chechking themselves for wasted steps and
for the use of mwmecessary utenslls., This helped the class

mempera to sense the fact that there is a sclentific way to

dc things which saves time and energy for the homemaker.
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dy of the progress records of the [irst few weeks
shows that wmost of the glrls recognized few limitations.
Some typlcal quotations from these sarlier records are:
"1 think everyone should know how to select sewing equip-
ment.", and "Everyone should know how to alter a pattemrn.
As the year progressed the glrls became more conscious of
thelr own needs both as indlviduals and a8 members of a
group. Some of the typical statements from the later
growth records are: "I thought the Consumer~Gulde-bulletine
board exhibit was very good. 1 didnt't realize it was so
important to eat the correct food. I'm golng to sece that I
gelt a balanced diet®, and "Qur group is working tco slow,
we need to make betbter plans.¥

¥any of the girls became aware of individual preblems.
One girl whe had difficulty in getting anything accomplished
expreszed this reason for chiccsing her home experlence.
"I do not get enough done. I am going to keep a time
schedule and see where my time goes. It doesn't seem llke
I ever get anything done at home or school." Anocther girl
whoe had taken the planning and preparing of a simple Thankse
giving dinner as & home experience expresssd herself in
this manner, "I dldn't de so well. I didn't realize there

zas so much work Lo getting a meal by yourself. I'm going

ot
‘*-1

to prepare a Sunday dinner and see 1f I can improve.n

t3
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An improvement Iin the abil! to sense problems and to
formulate them in terms of nesds was also noted in the prob-

lems that were suggested for the last two unilits of class



study. Vhereas the problems thet were suggested for the
clothing unit gave evidence of having been copled from
books or were stated asg topics to be gtudied rather tThan
problens te be solved, those stated by the students for the
second end third plamnning periods, reflected interests and
needs. ‘Typical examples of the entire group of cbjectives

listed follow. %P0 lesrn to plan mesls for persons who are

underweisht.? "Po learn to select cur lunch af a restaurant ¥

"pe learn Lo make abtractive salads.®

Greater rescourcefulness in the plannLn of activities

e
=t

became evident in conuectlon with teachesr-pun program

planning as the year progressed. LDvery year there are many

-’

girls vho waste time Iin sewing classcecs because they seem

unable to direct thelr activity inbto "next step® without

te help from the teacher. This year the girl

i
CD

a
urged to assume responsibillity for self-direction. The
following typlcal quotations are taken from student progress
recoras:

I was having trouble with the neck line of my dress.

But, I studied my pattern guide and found that the
directions were plaln when carefully recad.

have been reading in beoks on how to put in a
zipper. Lagt night I looked at one in a ready-
made Gress and I think I know how to fix mine now.

I am learning each day to work withoulb asking so
meny guegtions. T didntt have to ask any today.

After having worked as librarian in the hostess
group, I Think I have lesrned how to look up things
in books.

A lot can be accomplished i1f you make up your mind
L

to accomplish some one bthing each day.
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sctivities, too, for the solving of problems were cften
the cutgrowth of class or group discussion. One discusglon
period prompted a survey of incomes of the locsl families

and of grceeery bills of the local families as a basls for
determining how muclh: money to allow for dally mueals. Two
cther interesting surveys wers planned and carrled out by
differvent grouws: mnamuely, "How the Bristow High School
Girls Care for Their FKalr® and How the Bristow High School
Girls Care for Thelr Complexion.”4

This continuous planning btogether of the clags and

ity facilitles. Dry goods stores were visited to study
information ziven on labels, to compare costs of articles

c¢f clothing needed in the high school girlts wardrobe, and

to find the cost and kind of plsce goods avalladle for school

and corregponding prices of milk offered for sale. Trips
vere made Lo grocery stores to buy supplles needed for the
preparation ¢of meals, Lo make comparative studies of costs
of different foods and to observe kinds and cosis of
products that were in season. A field trip was made to one
of the cotton gins to observe ths process used in the clean-
of the ravw product. OCrcoup and individual

trigs were made to the three besauly parlors in the town to

4. 3ee Appendix Tlo. 9 and FHo. 10.
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observe methods for giving manicures and to secure pamphlets
suggzesting rew halr arrengements.
When the class was {irst organized, there was 1litlile
evidence of enthusiasm over the problem, "How to be a geood
. ’ 2 se 1

hostesst? As some of the girls expressed it, "it's too

1 the same cld thing." An attenpt was made, however, to

e

take the "same ¢ld tbimg“ cut of the hostess job through
the zimple device of meking sach hostess group responsible
ferent and new aclivitles. The hosbess groups took
great pride in doing things Lo impravé.the appearance of
the class room and in learning how to do routine things in
& different way. Attractive bulletin boards were intro
duced, and various arrangemenis of the furnlture wers tried
out. Attractive centers ol Iinterest were created by group=
ing wpottery, flowers, and other colorful articles. Such

rosting the ice

ey

special clean-up jobs ag cleaning and def
box, cleaning and waxing the tables, cleaning the esabinests,
ant cleaning the stoves were scheduled so that no one group

cerried all the respongibllity for the same. A tendency i

Ba

increase the number and kind of activitles listed as helps

£

for solving problems showed developing resourcefidness

The possible activities sugpested for sclving problems in
the fcod units totaled forbty~tlwee. Some of the typical

and varied activities weore: M"vigit the nursery school to
food ig given te the children at nocn.®, "Experi-

ment with different mesthods of cooklng vegetables
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tprepare an atbractive lunch box.%, "Visit the cafeterila to
observe the type of noon-day meal served,®
¥orecver, pupll-teacher planning would seem to have

stimulatbted interest which continued as long as the problem

on tihe progress reports bolh in

in the increassd amwunt of work

bed. Barly progress reports show such

of the records for three Lo four days. The fcollowing
statements are typical cf those thal appear on later ro-

ports. "I listened to the demonstrabion of group twe on

bigcults. I helped melze out the merket order and check the
grocories I helped checlk the work sheet. Ve decided what

each persocon could do oubside of class.Y "Hade cocoa mix,
nelped clean ithe lce box, looked Tor the ubensils snd disghes

that we would need for our meal.! The OllOiiﬂg

guotations

. ~

sien Irom the sbudent progress reports aPG interpreted as

m

[

evidence that the entlmuslasm of these girls persisted bew-
cause Lthey Telt they were accomplisiing something worthe

while.

I got a lobt out o* our egy experiment, I didntt
kmow there could 20 wmech difference in the way

was cooke LL -

yie cleaned the cablinets and washed sll the white
woodworl today. Ve think we did s real nice job.
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1 thought the desensiratl
it will be easier foy wme

ax

1 WaS gecd. I belleve
o make blscultbs

o O
oA

gur hostess group did the laundry this weel and
I learned how to iron bable lin@ﬂ.

w
(a4
+

£t first I Gldn't want to e In the hostess group,
pubt I thinlr 1t has been fun to plan bulletin beard
cxnlbits and to think of ways tu improve our roonm.
I like to check menus, I think I awm learning how
te plan better nenus for my family.

I lea:ued several things that I can do to gain

It's a lot of fun te plan meals when you know how
to do it.

I learned what is wrong

ith my posture. Ti'm
going te try and coerrect ib.

flz took ths astove apuru and clecaned all the bulle S.
&

It wasn't as herd a& Jjob as I thousght 1t would be
and I learncd a lot.

I 1like to plan our work. I think it 1s a good way
to £ind out what eazch girl lsg Interested in.

,is were nct reguired in this class excent as the
individuals asccepbed responsibillity to read for group re-
norts or to find out something for which They felt a need.
Tven go, the reading was much more extensive then usual in
Prictow classes in homemaking on this level. When the
bulletin file was re-checked at the end of the year, it was
noted that bullebtins whichi had been in the file For several
years and which had bsen used but little at the aeginning of

ow showed definite gigns of use A checlk of

the year, n i
progress reports for cubtside reading shows that three girls

reporbed in

Fl‘

lependent reading from the very beginning.

Reports of other class members show that thers was a decided
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increase from the third to the ninth report in th nqguer ¥
of students who were reading outside of class. From théggl
ninth weelr on, all but two of the records show conslistent
readings ocubside of class.

Volunteer group meetings held outside class btime for
the purpcss of completing work chﬁauleu by the group and
for seeing thal reports were accurate and in gecod form also
indicated the enthusiassm of this class. The laborabory was
usually open by eight in the morning, and 1t was not at all

wnusual to see groups of girls working as though they were

n class. On one such morning a girl who had been in the

'.J .

department the preceeding year nade g vigit to the labora-
tory. She walked into the foods reom and then back to the
office to comment, "Looks 1ike you had a bad class yesterday.
Guees it does them good to stay in. They seem to be getting
things done in there now."™ Contrary to the opinion that
was expressed by this student the group was not “stajigg in®
by teacher request, but was working to complete their report
for the class.

The inereasse in the mumber of persons contributing to
class discussion, also, helped to prove that the girls were
intercsted in the things that they were doing. Review of
the progress reports shows that from the seventh week on,
all but one girl consistently made contribubion to clasg=
taken

from some of the progress reports are eviaeh§%f< - thig in-

creased perticipation. "I thousht the cla 1iscussion, s L.
RS ota . 0T . i uvo” 4.
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IR g et st ®



over Janebt's and Mary Aun's menus was very good, and ucmt
of the class contribubted toward it."} "7 gid a lot better
today, I took more part in the class discussion.™ "I tock
part in the digcussion on calories and meal z&ﬁtérms.“ nT
copbtributed to the class by telling about The market prices
of three Toods." "I teok part in the class discussion of
work schedules Further evidence that the
interegted in thelr class room actlivities was found in

conbinuous contributions of newspaper and magazine cllippings

o

ot subjects that had beer or that were being studied; and

such suggestions for new sources of information as speclal

3

radlo balks, exhliblis, reference books, and nmageazines.
Chenged attitude In regard to the importance of plamning

[l

s

was evident in sowme of tne progress reports Resentment

concerning time for any grouws or class planning was shown by

the following gquotation, "We talked for half an hour and gob
our work plannmed., I sswed only two seams on the machine. I

didant't get much done today, becsuse we plannsed teo long.M

A later guotatlon from this sane student!s paper shows that
her attltude on planning had chonged, "We made cub a chart
ci what we are going to do in our group. If we fellow it
exactly, we will come oubt on time." Another student
expressed her changed attitude in this manner, "I thought
that my grooming problems were few, but when the clags
combined thelir problems and they were all stated I knew that
I needsd to learn about many of them." 8till another giri

who had had diffleulty adjusting herseli to any class
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wndertaking made thils statement in regard to the foods
planning pericd. %I pubt my mind on the class work téﬂay snd
I got more ocub of it.M

Attitude change also was evidenced in regard to the
type of activity set~up by the group. One girl was very
much opposed to 19afﬁing the steps in cleaning and oiling
the sewing machines, and when this activity was included in
her group work she undertock the task reluctantly. ILater
the girl remarked, "I olled and cleaned my motherfs machline

- -

and it runs better now.® S5till another girl made the reﬁark.
at the beginning of the year, thalt she would like to take a
subject where she dildntt have to read, that she never could
learn anything that way. A lator statement which appears

on her progress report shows that several experiences in

the hostess group had developed a changed attitude. The
remark which indlcates this change was, "I find that one can
learn more by reading than practically any other way. The
more I read the more I learn.'

Purthermore the planning together of puplls and teacher
gave opportunity to emphasize the possibility of sextending
class work in homemaking, beyond the lmmediate class room.
The progress reports of nine girls showed continuous appli-
cation, at home, of information and generalizations gleaned
from class room experience. Carry over of application
seemed to be reflected in defrosting the ice box and keeplng

it clean, cleaning and oiling of the sewing machine, clean—

ing the stove burners, and washing the woocdwork. Ability
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A11 bubt one zirl in the group of sevenieen uadertook
to solve individual problems Indepeondently at home. This
year home projects or home expericnces were nol required;

to note that from one to four homs

projects were completed by &ll bubt one girl. Thirteen of

r dep
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the girls completed or carried to a faj
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faction two projects. Moreover progress reports show that
the work on these home experiences was carried on consist-

3

ently, reflected carefvl planning, and continued over a long
) T “
time. Some of the comments of methers and girls

shat these projects were undertaken because of a need

teacher-pupll planning had resulited in a quallity of achleve-
ment that gsave satisfaction to the individual and her

femily. One mother spealing of her daughter's hiome project
onn "The Budgeting of Time" says, "lenorats vroject has helped

her to do more work arouwnd the home and to lmprove in her

lessong and personal appearance.” Still another mother
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saya, "Meble's project on dieb and care 0f complexic

&
0
oy
o

improved her face and she 13 not as self consclious a
once vas,." Cther cguotationsg from some of the mothers are:
"Hazel has always been very slow and thils project has helped

ES

of her time.™ "I think my
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t in her abllity to get along with others

at home and has made more friends." "This project has

nos for herself.® Some of the

x
)

helped Mary Ann to do thi
comients made by the girls in regard to thelr home projects

arc: "y clotheg feel bebter when they are cleaned and

o

ixed." "I think my complexion has improved and mother says

he certainly glad." "I was proud of my meal and mother

[

ta

sald it was cclorful and appetizing.' "I am sweeping,
making beds, and doing the dishes before I come to school.
T find I can take tlme to do gome thimgs’at home regularly.”
In Pebruery the class, then sbudying the general theme
Health and Personality, was called upon to make some Red
Cross garments. In the fall only two of this sawe group
had volunteecred when asked to help fix a homemalking window
Tor Americean Zducation Week. The reluctance to help was
traced to the fact that they were not permitited to use

s,

clasg time fTor thelr work. This tims, seven of the girls
volunteered to take the dresses and do them at bhome. One
of the girls was heard to remerk, "I have enjoyed doing my
Red Cross dress. 1 feel like I have done something for
someone who needed it.%

In general group experience provides opportunity for
the student to grow in ability to cooperate, as well as
oppertunity to learn to make scoclal adjusbment and become

B

fact that seven Of

bty

tolerant of the opinicns of others. The

‘)’-31

the clasg choose individual projects dealing with some one

phase of perscnality improvement can perhaps be interpreted

AN
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as a reflection of becoming aware of the need {or acquiring
sure characteristics. Two of these projescts were direct
oubgrowth of gproup reports evaluating a group exXperlience.

B

Somes of the sbatements which pointed to short comings

23

3 4a & " - b ] g i R - K
arg:  "She primws Loo much In clacs and doesn't do any of

f

the group work.%, and "She 1ls o zpoor group nember. She
doesn't help with spoup acbivitics.¥ These gtabements
caugsed this zirl bto undertalze 2 project on personallty
improvement with speclial stress on self-directicn and botbter

time. Along toward the end of the semecgler, she was

rewarded for her ¢ffort by statements from the group with
which she wasg then working; as for exampls, "She made sone
good conbtributions to our group." Her sister also reported

that she wag improving In her relatlonships with family
members. Sarly svaluations of one of the other girls work

indiceted that the group consldered her "too bossy®. One

statement saild, ¥gShe triles to do everything and won't give
the cthers & chance." This girl was a very consclentious

and worked hard to correct this fault. ILaber evali-
ation of her group work suggested thet she wes learning to
be more cocoperabive in her relatlcnships with group mewmbers.
wt happened one morning during the
preparatlion of a brealkfast Is Typlcal of the ways In which
these girls were constantly ziven an opportunity to practice
tolerance. One of the class had been &bsent the previous
day and although she was not too well prepared on correct

table setting, she wmade & desperate effort in her slip shod
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way, to complete thls task. Another one of the group

merbers who was very pariicular noticed that the table was

3. &

carelessly set and made geveral suggestlons for lmprovement.

L{;(

Seeing that her group mate was failliang to follow her
suggestion, she quickly moved the glasses Lo the proper
place and remarked, "Dontt you lknow anything about setiing

a bable?" This caused harsh words from the firat girl who
refused to 4o more. Pter a short conference, both girls
declded that they would try to be more conslderabte of each
othier and the meal progressed. The perscnal Progress re-
port of the second girl conbalng thle comment, "I realize
now that I must try not to always want it done wy way."
Another evidence of growbh in Lolerance came Irom one
of the class members who had developed the havlt of méking
commzents under her breath, about thoze who were trying to

.’

e or talk befors the group. In group worlk, she became

so enthusisstic about good reports that she suzzestod
gwmnaries could be Improved 1f all members of the class
would be courtecus to the spesker.

The following Yopinion of results"™ ghow some gaing in
ability to act coocperatively. Wour group gave a repcert of
the activities they had planned to the class. We recelived
zood suggestlong that we hadntt had before.% M iearned
more about the care of the feet, because the other ziris had

cad different Dooks than I had."™ "Fe read our group re-




port and discussed 1t with the clasgs. It helped us to
discuss the report. We got the class! opinion.® "Today
we made ouwr group summery and each person took pmwt. By
cooperating we got a lot done. M

As the group work progressed, increased friendliness
wog shown by wlllingness to work and to cooperate with any
and all group members. The rural students were no longer
set apart, but ccoupled important plasces in class organiza-
tion and digecussion. Through common interests the members
of the class had become familiar with the abilitles and
limitations of each other and valued each other as individe-
vals regardless of the geographical location of thelir homes.
On one oceaslon the class was called upen to gend a reprew
sentative to the student couwnecil msebing. The meeting was
consldered a very lmportant cne sc the representative was
chosen wibth corresponding care. After the girlis selected
a rural girl as their representetive, one of the city girls
was heard to remark, "June used to be so timid and shy but
I think she has changed for the better more than any of us.
She mows how to get things done and she isntt Dogsy.®

Farthermore students seemed continuously to recognize
more reedlly the need for individuasl accsptance of a share
of group responsliblility 1f the gzroup is to fulfill its
accepted purpose. This growth was speclilically studied in

relation to the number of voluntary effectlive conbtributicn

n

cach girl macde to The groups of which she was a member. As

early as the eighth progress reports four girls reported
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having worked outside of class for the group. All girls
made from one to nine velunbtary contributions oubslide of
class hours. The average for the sevenbeen members was

-

four each. hese contribubtions congliated of extrs

&)
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i

meetings to complete plans for reports or demonsitrations,
£ield trips which had to be tsken oulside o¢f schicol hours,
and typing or re-writing of group reports. The rotsbtion
charts show thal res OﬁuLDllJﬁy of group leadership was

well distributed among the group members. Lach girl acted

ag group chalrman or group sccrebary ab least

2]
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o
] 5_?‘
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the yesr, However, two girls were selected te act in one
or the other of these capacities as many as five t’mes.‘
Other evidence of individusl acceptance of respcﬁsl~
bility within the group 1s shown by the fOl¢OW¢n”““btatiOnS
taken from progress reports. One girl speaking of the
preparation of the group swmary says, "I incrcased my
imowledge by teking part of the regponsliblility upon myself.h"

.

her indlvidual worl preparstory

"

Another student, telling o
to thg making of the group swmary, says, "I read o
digestion again so that I would be able to explain it

bebber.® Three timld girls gave evidence of growth in

group responsliblility by these casual cormments, made with an
L

[

air of greabt satisfaction and pride, "I acted as hostsss

=

for cur group meal,", "Giving the group report madc me more

w

confident of myself.%, "I gave ths demonastrastion on the
oF

proper care of the complexion.®



At first the groups were not efficient in thelr
manacement of time and equipment as shown by their fallure
to complete work on schedule. Laber reports show more

work completed on time. Progress reports carry such cone
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clusive evidence fact asg: "our group has been

starting te work ze soon as we come into the laboratory and
we are getting more accomplished.¥, "We plamned what sach

»ergon could do at night and that way we are betbter preparsd
and can get more done in class.®, TALl of our group have
lesarned to cooperate and so we were able to complete our

work on time.® MAll membersg of our group agreed to d¢ some
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wmiarizing over the week end so our repor
as planned."
srowth of class members in the ability to foraulate

group conclusiona was shown by the difference in statements
taken from the reports of the {irst few "rotstions" and
those taken from the later reports. The early groun con-
clusions were detalled explanabtions of whalt weas done rather
than sinmple stabements of results. An example of these
first reports follows: ™ie went window shopping and locked
through the pattern bocks to learn the fashlions that are to
be in abtyle for fall and winter. Blshoy slieeves and

straight skirts with a little flair are Iin style. We looked

in Baxter and Labtzke to find cut about the cotlton {ibers

and their weaves andé uses. We mounted fifteen cobtton

mnaterials and fixed two posters on fall fashions of cottonm

wear." Later reports show improved abillity to formulatbe
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concluslons. A part of one of these is: "Planning enables
us to save time and to pick germents that fit into ocur

-

vardrobe and that look good on us. ©Shrink cotion material
before cutting your garment because after the dress 1is
washed 1t may be too 1little il the material was not shrunk.

snulde shows ue how to ley the pattern on the

o

material and how to pin the pattern together.™
Zvidence thet the regponsibility for making group con-

.

ided among the group members is given by
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some typlcal statements from progress repcrbts. Mje all
worked on the group report. I gave aboub six suggestions

] -y 2

and helped write all the suggestions into generalizations.®
"I contributed some generallzations to our summsary and
helped think over goume more so they would sound betbber.t

of the geains to be had from helping to write the
c¢g some of the class members give the follow-
ing comments. "I get to thinking about what I learned and
T find cut more about 1t." "Irom acting as group secretary
I got practice in stabting things that the group talked
ghout." "By contributing to the writing of group reports,
I learned more aboub what I had done." %I have a better

-

understanding of wiat we did a

l-:

. the results when I take

b

time to write it so that scmecne elge can wnmderstand 1t.0

Self and group evalusticon affords an opportunity for

3] -

the Indlvidual to grow in ablility to make o fair aporalsal

]

of the offerings of self and cothers. Evidence that most of

che memberg of this class were not 1in the habit of making
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of colors sultable to the person weer
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the per ¢f the machine.

the comupletencss
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to evaluate 1%t in terms

values gal

Fal

from 1

tlions tlhese labtter reports are:

was something

grown In the abllity to ar

goed for the complexion that It'd n

B
i

hat appearsd
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these eavrly comments

color har=-
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1T learned the kind
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their work and

ned. Typical quota-~
"] learned that there
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hought of being good for 1t.", "I need to learn how to
baste better. I didn't get my Tacling sewed stralght because
it wasn't basted straight.®, "I found that very 1little of
the food I ate contained vitamin ¢.%, "I didn't get too much
done Dbecause I had to take out a lot, bubl I think I learned
the importance of knowing what to dc before trying to do
it."

Anot*er way in which the evidence of growth in abillty
to evaluate self wosg made apparent wag the dizcontinued us
of letter ratings on progress reporis. VWhen this method
vas presented to the class 1t ssemed to receive general
favor, Progress records showed that 1t was litile used
after the flrst four or five tlmes and in the czse of wmost
students was finslly discontinued. The last progress



reports show that only four girls wers gtill
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nethod consistently. The girls who used this more frequéntn
1y hed difficulty in adjusbing themselves to
viez that cne should work for self improvement rather than
for grades,

That the student showed ability to resct favorgbly to
evaluatlons made by others Ils noted in the following guota=-
tions. "I do see vhere I could Improve in glving & sum-
mary." Another glrl speaking of the evaluation report seid,
"I think 1t's a good 1dea, because you can sse your nmistakes
and see how to Improve." Still another girl made this
corment, "I wrote my menu on the board and Allene analyzed

it and corrected 1t. It helpsd me guite a 1ot to have this

The first group evaluatlon method used By this class
wags a score card through the use of which each member of the
group was gi“en a rating representing group oplnion of the

worth of her contribubtion bo group undertakings. At that
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lass was too grade consclous to use the score
card justly. Instead of a device for setting s falir valus

ori individual effort, the score card tendsd to establish &
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8

Byou give me and I'11 give you" attitude resulting in the
same score for all members of the group. With the discon-
inuvance of the rating cards and the use of written evalua-

£
tions, the students grew In their abllity to make falrer

]

analyses of cotherts contributlions. For example: 81 think

-

ean 4id falrly well in ocur group. She wag good to bring



things she roulu for the demonstraticn and she came prepared
to contribute to group discussion. Sometlimes she wanbted to
talk about other things and this took group time.", "Mary

could have talked more in our group discussion bubl she was

-

good aboub bringing artlecies for the bulletin board and
helping with the hostess duties.®
Gvaluation of group reports also showed that these

class menmbers reccgrized the importance cf eveluabing in

. - 3

terms of the desirable and the wmdesirebls. Such comvients
anpear as:

I think group four's sumary was well prepered and
wall given. They went ”*“ﬁh through with the re-
port and we understood whatb they meant. T think
they could have given us 2 1ttl more apout Ul
new refrigerator.

I got a lot out of group threets report but it was
mainly through the discussion. They had used too

many big words in thelr generalizations and they
hadntt explained them.

Croun Lwo had an excellent report. It showed Lhatb
the group had done a lot of reading and careful
work, and 1t maede the report interesting to the
rest of us. They knew what they were golng to say
and they had authority to back thelir statements.

Group one gave & good demonstration bub they took
too long. At times they didn't explain their
thoughts thoroughly.
Tt ig assumed thet the sct of appralsing the valus of
an expsrience in relatlon to the individual or the group
provides opportunity for the student tso grow In abllity bo

& A7

cvaluate iders

m

g, facts, and beliefs pertinent to new problcums.

growth In thils direction was sought in reviewlng

Evidsnee of

fiie)

the progress reporta. One girl reports having learned {rom



angory sweabter that T wanted.™ Another girl reports that
the food coste which she obltained st s cownbtry stors were
chose which the other glrls get from the town

tores. She sald that she was going to get the family to
try to reduce the food Bill by wmeking only cccasional

vurchases at the rural store. One who had dlificulty in

o T,

cubting her pajamas because she didn't get enough cloth for

the pattern chosen, later reported, "I have learned thet it
does not pay bto buy your material before your pattern.t
During the second semesber she made a dress as a part of her
home project. ihen asked if she bought her pattern before
she bought the cloth this time she replied, "You bet T did.®
Twe thirds of the class records show that the students
were able to evaluate progress, to find where they needed
to focus thelr efforts to improve, and to make application

of this informatlon. A4An example of such comment i1s found

easier to work when I'm not talk-
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ing so much to my neighbeor." This comment was followed

42}

several days later by, "We haven't been talking about cother
things in class and we're gebtling our work done." Another
student when reporting the oubcome of attempting to prepare

£ 2

a wmeal says, "We did everything wrong practiceally, I'm going
to see that we make complete plans next time." Reports

from group work two weeks later show that this student had



her feormer information. She says, "ALL

of cur group cooperabted and we were able to complete cur




CONCLUSIONS

After a careful consideration of evidence in this
study of behavior change, the following conclusions are
Grawn.

Pupil-teacher planning helps the individuel student to
become more self-reliant and to develop increased ability
for directing self.

Increased enthusiasm and Interest in work is apparent
in the amount of reading.and'outside investigation done by
the student who participates in the plannlng of his work.

The recognition of personal needs and possibilities
for solving needs stimulates the individuasl to continue his

work outside the class room.
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Student participation in planning results
gsetigfaction ln work done.

Geoperative planuning by students and teacher results
in the use of more and veried experience in solving indi-
vidual and group problems.

Individual participation in class and group work
increases when the problems for study are selected by the
combined efforts of the teacher and pupll.

Increased appreciabtion and tolerance for the opinidns
and bellefs of others 1ls developed through group experiences.

Group activity helps the student to lesrn irom others

and to look for common interecstse.
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Through sharing in group work the individual student
increases his abllity to assume responsibili'y for determin-
ing the course and the result of group actiocn.

Group participation helps the individual to grow in
the ability to make satisfactory sociasl adjustment and to
senae & need for the developmenl of specific perscnallty
traits.

Group experience helps the Individual to develop the

sbility to work with others and to be concerned with the

'74

welfare of the group.

Practice in the evaluation of procedures and results
in terms of established criteria helps the individual to
grow in ability to think for himself and tb make eflective
decisions.

Careful self and/or group enalysis stimulates the
Individual and/or the group to select purposes and procedures
more carefully.

Through self and group evaluation the student learns to
agsume responsibility for self improvement and to rely less
on grades,

Group and Individual reports prepared by the members of
this clasg, suggest that these students have very poor
mastery of Inglish and need opportunity to develop further

the abllity to express themselves clearly and correctly.
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APPENDIX NO. 1
Rotatlion Chart

Unit
Rotation

_Rotation

Dates Sept .20=0ct.,
Livesay Hodge Sparks Wadley
Irons Clayton Cearley Parish
Group I Hennings Hill Blasch Uyrick —_— —_—)
Hart Back Hennings Frederick
He rman Paston Hill
Hodge Liveaay Uyrick Irons
Bro;g Herm;n Wad%ey Hennings
Group II Clayton Schols Paston Blasch
Cearley Hurt Parish Back > >
Fenton Frederick Hill
Sparks Hart
Back Hermings Livesay
Paston Irons Brown
Group III Wadley Hart Herman
Blasch Parish Behols > > )
Frederick Uyrick Hurt
Sparks Fenton
Parish Brown Irons Paston
Echols Cearley Frederick Hurt
Group IV Uyrick Fenton Hodge Sparks
Hi1ll Blasch Clayton Hodge > ?
Hurt Wadley Back Cearley




APPENDIX NO, 2
Rotation Chart

Units
R

FOOD SEI

Rotation I Rotab
o0 ADD 414

£GTION AND PREPARATION'

= e ey
Parish Frederick Sparks Blasch Echols Hart
Group I Echols Sparks Fugate Parish Fenton Dack
Hostess & Hurt Blasch Wood Pugate Bishop Paston
Reading Brown Paston Brown Hodge Livesay Irons
Bishop Livesay Hurt Hart Hermean Browm
Hill Hodge Echols
Group II Fenton Hart Frederick
Applica- Irons Bishop Blasch
tion Back Echols Hart
Uyrick Brown Herman
Hennings Parish Back Hill Woods Blasch
Group III Blasch Hart Paston Irons Sparks Frederick
Demonstra~- Frederlck Fenton Livesay Hennings Hurt Livesay
tion & Fugate He rman Bishop Herman Fugate Hodge
Planning Lilvesay Back Fenton Brown Parish Hennings
Hodge Hennings Parish Woods Blasch Echols
Group IV  Sparks Hill Irons Sparks Frederick Bishop
Research  Herman Pugate Hill Hurt Hart Herman
Paston Irons Hurt Echols Back Fenton
Hart Hodge Frederick Paston Hill

1 4°1



APPENDIX NO. 3

Goals for Zvaluating Peorzonal Growth
(Bomemeking T, 1st Holur)

w

e

Inimum ' Averare i __bxcellent
Maks contributioneg Lo group 1, Do additional PClilﬂ. 1, Apply what we lezrn in
and clacs work. and Invesgtlgation on our class experiences
group problems. to cur daily iiving.
Be respousible for taking
care of egulpment and fop 2. Assume the respoasibility 2. Plan and carry out
keeping 1t in order. for group leadershlp. e trm homemaling
O.;’\.\«J\..a..i. 461’1065 .
Valkz wise use of class 5S¢ Glve demonsvrations or
time. reportes to class. 3. Do special bsmnlutee
work for class
Be cowrtecus to class 4. ¥ake ovriginal contribu-
nembers . tions to clags or group
work.,
Maintain a good attitude
tovard your work. 5. liske use of home and

compunlity to galn new
Do at least one readi homemaking szgerlwnoes.

for each class tmpic.

i

Show inteorest in class oy
group work by paying

attention.

ey
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APPENDIX 10O. 4

L

Individual Progress Report

Hame e
Tame of CGroup  Research
Dates April 14, 1o, 16, 1&, 19

What I bid

My Opinion of Results

londas
Twe of the girls read
theilr individual summaries. I
listened to these and helped to
point out one correction. Ve
-changed groups. Hy group made
out a plan of work, and decided

the charts that we would use

o
for judging our veekly meals.

The sumaaries helped to ree~
view in my wmind the work
that we did lsst week. I
joined in the discusgion

on plang for our group.

™ ;

t
,J§

W
b
(o]

worked over our food
charts and then we read in the
bulletinag and books on the
buying of frults. We dlg-
cussed the things that we read.

I thlnk that t o quU

charts that we have chosen
are goling to be hard to

fill out. DBy discussing
the things that we learnsd
in our readings we will
know what Lo looh for whon
Wwe g0 to the market.

We esdag
i checled over the evaluw-

ation reports. We got books
agu read on the cooking of eggs.
Je worked out a plan for our

zperizent. We dlscussed

She tﬁings that we had found
out aboutb n frulss. Ve

chart.

I think it is a good thing
to check over your evalua-
tion reports. You see your
alstakes and you can im-
prove. I learned some good
buying practices.

- girls in group
gave a demongtration on
king of muffins. While
the muffing were baking, I
helped nmy mrogp to fiﬁloh the
chart on frults. We worked on
our weekly meal charts.

The glirls were not ag well
preﬁa?ed for thelr demon-
stration as they should
have been. I learnea SEV=-
eral things about the mal-

ing of =muaffing. Some of
the girls said the muffins
were too sweet, but I
thought they were good.

They ralsed nicely and were

Betty and I cooked the
egzs. I fixed Lhe one that was
to be cooked at a low temper39
ture. Ve all tasted of th
cggs after they were cookea.
"@w ¥ed on oux me&; ciarts.

We

I like to do experiments.
When you can taste the
difference it helps you to
remember it. The egg that
was bolled had a touvh
\VI‘J.LE -
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APPENDIX WO. O

L

eress Report (Continued)

what I DId Quosice of Class

Monday e¢vening I typed the churt that the group
has chiosen to usge iar JUQTiHQ our weekly meals.
I used carbon paper po we could hectozraph a
number of coples

I kept a daily record of 2ll the {food that I

have eaten this week. I worked on my food chart.

I read--Leoman licKay & Zuilll, The Pawllyls Food
pages 111-118 On buying fresh fruits
pages 177-180 Kinds of baking powder
page 150 Cocking of eggs

& Lacsy, Dveryday Foods
Buying and caring for frult
Bgp cockery

Tade a trip to the Sefeway to £ind fresh frults
thaﬁ were in season and cost of same.

Hy evaluation of this weeks work
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APPENDIX NO. ©
Evaluation of Group Work

Name of group _ Appllication
Chairman

Secretary

Girl Girl Girl Girl Girl

Make worthwhile contribu-
tions to the group work. S S 3 5 3

Cooperate with group
members. o S 3 3 3

Concentrates on work
while In class. S 3 3 S 3

Is courteous to all group 1
members. 3 3 S 3 )

Helps to assume responsi-

bility for the care and

replacement of equipment '

used by the group. 4 4 4 L 4

Is responsible for helping
the group to complete work
on schedule. S 3 1 ) 3

Key
4 -« Excellent
3 - Good
2 - Falr
1l - Poor
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APPEITDIX WO, 7

Wome
Hame o©f Group Heasarch

Zroun EZvaluatlion Report

T. Svaluation of the work of such member In group 4.

¢irl ¥o. 1 was bhe secretary of our group an& she did a nice
job of writing all the charts and reporbt. She prepared all

o5

cf her ﬁutbiab work with the exception of *,e food chart,
ghe contributed to all of the group discumsicns and helped
the group to use thelir class tAﬂB for work.

Giri No. 8 got all of her group work that was assigned to
be done ocubside of clase. 8he helped Betty type Lne group
report and she hectographed the fcod charbts. In class she
worked most of the time once in z while she took some time
off to tall tc Fearn.

Oirl Ho, 3 did all of her oubside worlk on time.
always realdy Lo contribute te u¢“03331uu and she
croun a4 nice report aboub her Urip to the markel
she found out more avout baking powders bthan auny
p fa

L N N o - AR S - o g 2 4 g S
of the group. 3he wasted some class time by
B
Ik

o« 4 did morve outslde worlk than th “est Qf Lae
2. The only fault I find with O :

to du all of the worl: instead of lebt

sembers help. She gave a lot of real gmﬂd wuatcme“ts

SBIIEAY Y «

TI. Bveluetion of group work as shown in reporbds.

gave a very inbteresting report of their %eal. ALY
rpoup nombers were able to angwer the queq tiong that

&S Ty ) : 7 rTey o 5
d by the clags,., Thelr swmary was connlobe and

A

be ziven on time.

Group II sumary weas not gullbe complete and the class hed to
L84 GuOS qnevti@ns te find oub about theilr plans for their meal.
I was interested in the information that they geve us on the
calories and vitemins that were to be found in the meal they
had planned,

Gr< The chalrman of this group dld not do a very good
Jjow o ““nﬂemt‘ng the swmary. I think the chalrman should
rcad the reporc over before she Lrys to give it to the class,

Croup IV report w complete gxeept we didntt find thp cost
per serving of some of our frullt., There weren't men
guestiocns askoed and sll of the group coopsrated in &QSJ@?*
ing those that were.

e
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gode Used for Checking

Behavlior Changes

IT. Teacher-pupll
planning.

TIT. Seli and group
evalustlion

o

™
Ly e

Apility to sce dub formu
late UzOQloﬁS in berms ci
J.J.CCC&.u .

plan-

Enthusiasn conbinusd
thirocughout the problem.

Coopera t;onnab&L¢i: to
work with & group.

(1) Social adjustment

(2)

lerance

Responsglbility-cont utionsg
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Whab kind of soap Go you use
for your complexion?

What care do you glve your
complexion before rebtiring?

Do you use any cosmsbies, if
80, which ones?

What kind of cream or softening
lotion do you use on your face?

What equlpment do you use to
wash your face?

flew often 4o you wash your
face with sosp and water?

If you have any blemishes or
skin disorders, what do you
use to correct them?

Have you ever taken any treast-~
ments for your complexion?
Whiat were the results?

Obssrvabtions of person making survey
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