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FOREWORD

For a long time it has been the earnest conviction
of the author that there should be more work done in the
training of teachers while in service. R. V. Hunkins,
superintendent of schools in lLead, South Dakota, states a
very clear reason why teachers so often neglect the con-
tinuation of their training after graduation.

The teacher, after graduation, is apt to
fall into the clutches of the dstails of her
work, or become absorbed in social activities
to such an extent that she may have no time for
professional study left, and thus gradually
lose interest in it. In such cases the finding
of time for professional growth is the most
serious problem, for which there is no formal
solution, Only a deep appreciation for the need

of continued study as a nagns of continual growth
can give ultimate success.

The pre-service training usually consists of a large
amount of theory, and since theory alone will not properly
fit a teacher to meet the local problems that will arise
after she has entered the profession, there must come to
every good teacher the felt need for a continuation of
training to overcome the deficiency that is so often left
from the pre-service periocd of training.

Several agencies are available for the specific or
implied purpose of giving the teacher training after she

enters upon the active duties of the profession. Some of

&
R. V. Hunkins, Superintendent at Work in Smaller
Schools.




these, such as extenslon courses, correspondence courses,
and summer terms in colleges, aid the teacher in keeping
up with educationsl theories and in improving her academic
qualifications. There are other means, however, that con-
tribute to the preparation of the teacher to meet more
specifically the local problems. The most important of
these are tcachers' meetings and superviscory programs,
Visitation and demonstration teaching likewise serve to
give methods and techniques to the teacher in a concrete
manner, so that she may apply them to similer situations
in her own roon.

This study is an attempt to answer two cuestions that
have been of interest to the author., First, what are the
most generally adopted devices employed in teacher-education
in service as indicated by past research and opinion?

- Second, what practices are being followed in the South-
eastern College District in in-service teacher-education
during 1939-1940%

An effort has also besen made to secure some evaluation
of these practices from schocl authorities in this District.

The counties included in the study are: Atoka, Bryan,
Carter, Choctaw, Latimer, LeFlors, Love, Marshall, McCur-
tain, MeclIntosh, Pittsburg, and Pushmataha.

In these twelve counties there are eighty schools em-
ploying eight or more teachers. They range from the small
high school in village and consolidated areas to the large
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systems that at present employ as many as eighty-four
teachers. All of these schools were contacted by ques-
tionnaire, with a response from fifty schools. The re-
sponses in tabulated form are presented in later chapters
of this study. The following types of in-service teacher-
education were especlally investigated:

1, Supervisory programs

2. College training

3. Professional reading

L. Visitation and demonstration teaching

The study has been organized with a chapter devoted

to each of the in-service activitles listed above, and
tabulated results of the findings are found at the close
of the chapter.,



CHAPTER I
THE TRAINING OF TEACHERS IN SERVICE

We never stand still, but move either forwsrd or
backward., This adage can bs used to no better advantage,
nor applied in a truer sense than in the teaching pro-
fession, It ie a lamentable fact that all teachers are
not guided by this commendable principle. PFar too often
they receive their diplomas at college and take them as
evidence of the peak of efficlency, never realizing that
the peak is seldom, if ever, reached in the profession of
teaching. As a matter of fact, 2 college diplonma is not
a testimonial of erficlency in any sense of the word, and
should never be considered e "mattress™ whereon to lie in
a state of professional "coma." It should be used, in-
stead, as a basis upon which to really begin to build
something that at least resembles efficiency in the art of
teaching.

Agencies for Teacher Training in Service.--Really
progressive teachers continue their study and seek pro-
fessional improvement through the several methods and de-
vices of in-gservice teacher education to which modern
educational institutions have given them access. These
‘are, in the main, summer schools, extension courses,
reading circles, classroom visitation and demonstration
teaching, faculty meetings, and cooperation with whatever



supervisory facilities that may be at hand for their

use and improvement in the particular school or systenm

where they teach.

Any plan for improvement in service that

may be advanced by school authorities should
have (1) opportunity, and (2) reward. In the
selection of agencies that are to be employed
for the improvement of instruction, ¢
planning and selection should be done in order
that the exact type of improvement ed and
desired may be obtained and utilized.

It is a waste of time and effort for teachers to

enroll in a college course merely because it offers a

specified number of college hours, losing sight of the

reelly im ortant question: "Will this make me a better
teacher"? In this connection, Mexie H, Woodring made a
study of the contribution of colleges to the in-service

education of teachers, and from the replies of 370

college professors, superintendents, principals, and

teachers, reached these conclusions:

1l

That much of the effort during the past decade
has lacked definite direction toward clearly
defined ends.

2. That the effect of the efforts has been left

3e

Le

largely to happenstance, with ineffective
technigues and insufficient application be-
tween the producer and the consumer of
training.

That the producers need more definite insight
into the real needs of the consumer,

That offerings through state colleges, state
syllabi are too general, and should be re-
organized and made prao£10a1 and usable,

%

F. D. Boynton, "Improving Teachers in Service,”
School and Soeiety, Vol. 26, October, 1926, Dpa 523=52%e




5. That teachers have been irked by pseudo-
supervision, inspection for administrative
purposes, with a maximum of criticign and a
minimum of constructive suggestion.

the primary business of both the administrateor and the
teachers to look well to the substance back of the im-
provement move, to see if it will serve the purpose of
making better teachers, Il 1s to bde regretted that many
of our departments of education have set up in their re-
quirements for graduation some courses that seem to be
wasteful of time and often useless in the making of an
efficient teacher, This statement is based upon the
certification requirements of the state of Oklahoma, in
which some courses are required that are too remotely
connected with the teacher's major field. For instance,
in schools of arts and sciences, a major in primary
education 1s required to take & certain number of courses
in college mathematics. It would seem that the teacher
would profit far more if she could substitute some of
these courses with work pertaining more directly to pri-
mary method. A certain tesacher within the knowledge of
the author, who is majoring in music in a college in this
state, is at the present time laboring through a course

-
Maxie N. Woeodring, "Evaluating the Contribution of
the Secondary School to In-Service Tralning," Educational

Adnig%ggrgtion and Supervision, Vol. 22, May, .
PP« - B



in sclid geometry. Just where this course will aid this
teacher in the fleld of musiec is difficult to understand.

There should be a sultable reward for the improvement
of teachers in service. This does not mean, necessarily,
that an inecrease in salary should bde expected, though
that within itself would be a worthy reward. There are
other rewards that are more important, especially to a
beginning teacher, than an increase in sselary. It is
more important that the teacher receive recognition from
her superiors, the assurance of 2 task well performed,
thus preparing the way for promoction as the occesion may
arise, and it is then that the materisl reward will come.

The initlial training of a teacher is gensrally done
in a special institution sset up for the specific purpose
of training teachers. The amount and kind of training
required varies in different states. But no amount of
academic and pre-professional training will »repare a
teacher thoroughly for meeting the speeial osroblems that
will come to her in the classroom. Many otherwise ex-
cellent teachera fail on the Job because they are unable
to adjust themselves to meet local conditions through
some broad plan of training in service. It is this fact
that makes some type of in-service training so necessary,
especially with the young teachers that are beginning
their careers.

Relationship of Pre~Service and In-Service Training.--
There is a very definite relationship between the



pre-service and in-service training of teachers. This re-
lationship has become more marked during the past two
decades, and perhaps the most apparent relationship of
these two types of treining is reveasled in a study of
late curricular offerings of thes undergraduate schools of
the teacher-training institutions.
There is at present a trend toward the

abandonment of the older goal of attaining

*initial perfection' which placed so much

stress on methodology, and greater stress is

vhat 15 CHmST  “safely minlas somyetenny. >
This term indicates that the perfection of technique, and
the continuation of professional growth, are dependent
on the in-service training of teachers, with its broader
base composed of a wider, more cultural content of under-
graduate curricula. To this end, and in order that in-service
training of teachers may be facilitated, many colleges that
profess genuine interest in their graduates at work in the
schools of their area have instituted what is known as e
teachers college "follow-up service." This service is
designed to give to their former students access to the
services of expert advisers from the persocnnel of the
faculty of the college. ZEffie Bathurst made a study of
this service in colleges all over the country, and her

conclusions state that

Es 3. Evenden, "Hational Survey of Zducation or
Teacliers,” United Slitas Office af Beusation, Vols 6, p. 178.



eessesthe extent to which the follow-up service
can secure success for graduates depends upon
three factors, namely: (1) the attitude of the
college itself, (2) the effort the teacher is
willing to put forth in receiving the service,
and (3) the extent to which the faculty from the
school that is giving the service is willing to
collaborate with the plan, The values of follow-
up work to the college itself were found to be

as follows:

l. Awareness on the part of the collsge
staff of real public school problems

2. Better understanding of the needs of
rural school teachers

3. Increased practice teaching facilities

., . Improved class instruction in college

5. Raising the standard of practice teaching

6. Change of instructors of courses

7. Research

8. Addition of courses

9. Changes in college courses

The value to the teachers themselves, as shown by
this research, is four-fold:

l. Answers to vital problems
2. Professional
3. Better understanding between college
and graduates
L. Enowledge that the college backs its
;:u%;nts, and feels genuine interest
em

This information was gathered by contacting 21
colleges that are making efforts to fecllow up
the work of their graduates, and these institu-
tions reported these activities in carrying out
the follow-up work:

1. Visit of teacher-graduates, includ-
ing advice to those visited. Answering
of the graduates' own questions about
their work; conferences with superin-
tendents; group conferences with gradu-
ates visited; demonstration teaching.

2. Use of 1deas in the following ways to
improve pre-service training: Oral re-
ports to staff groups; written reports
for use by individual members of staff;
discussion with other staff members.



3. Changes in curricula as result of visits
Lo Zducational conferences or round tables
at which alumni in the field may talk

over their teaching problems

5. Correspondence with alumni by oircular
letters giving teaching instruction,
answering inquiries, bulletin services
with teaching suggestions, and visits by
graduates to the college

It was pretty definitely determined that, with the

exception of one or two, state dsparﬂnnnta of edu-

cation are making no effort to follow up z train-
ing that is done in the state institutions.

Many of the institutions that have maintained this
service report enthusiastically regarding the success of
the undertaking. To some extent the local conditions
limit the practice on account of lack of understanding,
but it is very likely that if one college in any section
of the country institutes such a program with success,
other schools of that area will follow, and through their
expert supervisory facilities, will make many teachers
who are doing medioere or poor work into successful and
happy workers.

Compulsory In-Service Education.-- Much has been
said regarding the advisability of making the work of im-
proving teachers in service compulsory. There are points
both in favor of and against such a policy. There can be
no fast rules to apply to the proposition, and there must

always be taken into consideration the teacher herself,

&
Effie Bathurst, A Tbachors College Follow=U
1500 oty e et rere e 031,

Service, Teachers Co
Contribution Lo Educatian #478.




and her honest convictions. It would be a waste of time -
should a teacher be required to participate in an improve-
ment program if she believes the program worthless, poorly
presented, or if she is not really interested in her work
as a teacher, If she feels, honestly, that she is already
efficient, and resents any suggestion that her education
be improved, it would be useless to force her to partieci-
pate in any program of in-service education unless she can
be re-educated along this line by conerete evidence of the
value of in-service improvement.
Compulsory in-service training would be

profitable as an undertaking if the teacher feels

that the work allows for individual differences,

if expert teachers are not required to attend

the same classes as the younger grnduatas.

if suitable rewards and recognitions are given

for work done. These are, leaves of absence,

special privilesea, salary bonuses, or expense

accounts for use in attending improvement

meetings.

Growth of In-Service Training of Teachers.--The
growth of teacher education in service has been encouraged
in the past decade more than any similer period of time in
the past history of the nation. There have been many con-
tributing factors to this movement, the more important of
which are: (1) The upward revision of certificate require-
ments. This revision has given the teacher the choice of

more adequate preparation by earning college credit or of

=
W. H. Burton, Supervision and the Improvement of
Instruc .



leaving the profession. (2) The adoption of salary
schedules, wherein increascd compensation is offered for
better trained teachers. (3) Competition in securing em-
ploynent, the better tralned and better qualified teachers
having a decided advantage over others, all other requi-
sites being equal. (4) Better opportunities for training,
since the colleges and universities are making every
pogsible effort to resach the maximum number of communities
with their extension and correspondence services, and by
making summer schools pleasant and profitable. (5) The
follow=up service given by many schools in which a genuine
interest is felt and displayed by the college for its
graduates and students in the service of school systems
within 1ts reach. These services include such items as
bulletins, library service, instructional materials,
lending literature for home resading courses, and often
supervisory services furnished by the college for the
solution of speelal problema that the teacher mey en-
counter in her work, George C, Kyte, of the University
of California made a survey to show "HY in-service train-
ing has advanced during the past decade, and states that

essesOtudies of the offerings of teachers' col-

leges shows that the devices that are being em-

ployed extensively in the field of in-service

teacher-education are:

2. xtension sourses

3. Follow-up services
4e Coordination of curriculum



10

5. Library services

6. Special supervision

7. Bulletins

8. Demonstration teaching

The prevailing reasons for the advancement of in-
service improvement which has been so evident in
the past ten years are:

l. Upward revision of certificate require-
ments by administrators

2. Salary schedules

3. Competition in securing employment

L. Increased opportunity for improvement

The results seen from this survey indicate a wide
interest in the improvement of teachers in service
on the part of the teachers themselves and those
in authority in the employment of teachers, a
noticeable rovement in the results of teach-
ing, a gra increase of lalarysbraokatn, and
the elimination of poor teachers.

[5)
George Kyte, "Growth of Elementary Teachers in

Service,” Bducational Administration and Supervision,
September, 1935.
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CHAPTER II
TEZACHERSY MEETINGS
Teachers' meetings are a necessary and inp
portant part of a broad supervisory program.

If the purpose of a teachers! meeting is to deal
with live toples in which the group is interested, then
the meeting is worth while, and should be continued and
encouraged. Tco often teachers' meetings miss entirely
the purpose for which they skould be called. All too
often they are devoted to merely routine affairs because
it has become the custom to have such meetings. These
meetings are often held at stated times, regardless of
the need for them, and often have no definite objectives,
anéd hence are of no specific value., If no vitel issue
is at hand, the meeting is usually fruitless, and hence a
waste of time for both the teachers and the administrators,
A well-planned and well-conducted teachers! meeting may,
and should be an effective device for teacher improvement.
It should not generally be a cut-and-dried affair, a place
to give out announcements only, or an oceasion for lectur-
ing on a subject that is not vital or of general interest.
Instead,

It should be an occasion to visualize and

vitelize the subject content that is under con-
sideration, an agent to secure general

—
Je 8. Thomas, "Encouraging Discussion in Teachers®

;!;gounss Elementery School Jourmal, Vol. 30, February,




participation, conducive of work toward a
specific objective, and a supplement to the
visitation method, since it will prgvu both
economical of time and cooperative.

Teachers' meetings should generally have a definite
purpose, well-planned in advanece, with an outline of the
topics to be discussed which have been given to the
teachers beforehand, to allow time to make preparation
for participation in the discussion. Teachers do not
appreciate having to make unsupported statements, and
will approve the opportunity of having a definite knowl-
edge beforehand of what is expected of them in the
meeting.

General meetings be used to promote
administration and ation, but grade
and departmental meetings ihanla be reserved
for cogsideration of departmental matters
alone.

The data shows that in the schools of Southeastern
Oklahoma sixty-six per cent of the schools have depart-
mental meetings and conferences at intervals, This
indicates that at least a majority of the schools of
this District are following an accepted custom regarding

this important device of improving teachers in service.

2
Re Ce Clark, "The Teachers' Meeting,"” Education,
Yol. 38, Decomber: 1927. :

Thomas H. Briggs, Improving Instruction, p. 433.
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TIME FOR TEACHERS® MEETINGS

The most appropriate time for teachers' meetings,
according to Dr. Bripggs, is during sehool hours., The
evident reason for this 1s that most teachers will not
be able to give their very best to the meeting if it is
held a%t a time of dey when they are fatigued from the
day's work. Plans may be made whereby the meetings may
be held at

ssaseBuch time when the teacher has the physical

§3§%1§§;a§§ :ﬁ: i:ﬁ%iﬁ;:faﬂnzés:'ﬁzu:h:ufzria

e et Dehal 102 et 1o spdttante

to her, and of use to the entire meeting.

Table I shows that ninety per cent of the schools of
Southeastern Oklahoms hold their meetings alfter school
hours.

inderson end Simpson, in SUPERVISION, select the
evening as an acceptable time for teachers' meetings,
since there may be at that time many variations, such as
visits of patrons, and certein social activities that are
acceptable in the community. As a warning, however, it
must be sald that care should be exercised in the matter
of the social functions that are coordinated with teachers?
meetings, since the two are so widely different in nature
that there is danger that teachers will lose sight of the

N

Anderson and Simpson, Supervision of Rural Schools,
Ghnpter 1K




real function of the meeting, and fall short of the full
value of this the most important of all in-service de-
vices of teacher training.

SHOULD ATTENDANCE AT TEACHERSY MEETINGS BE COMPULSORY?

The attendance of teachers at meetings should be
made compulsory only if the problems tc be discussed are
of immediate interest to the teacher. It would be nothing
short of punishment to require a teacher of mathematics
in high school to attend, let us say, a discussion of
primary methods, or vice versa. It is a much better plan,
therefore, to divide the teachers into discussion groups,
which should be small for the sake of more intimate rela-
tionships, have them discuss the issue that has been pre-
determined, and later report to a larger group, the entire
faculty if desired, the findings and decisions of the
smaller group.

It may be seen in Table I that ninety-four per cent
of the administrators in the Southeastern District meake
it compulsory for teachers to attend all meetings, and
none of them have qualified this compulsion in any way.
Only eix per cent of the executives give their teschers
the privilege of chocsing only those mesetings that are of
immediate interest to them in their work. Thies may be
explained by the fact that the meetings deal only with

formal announcements as to progrems and policies.
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Teachers are likely to attend the earlier meetings

of the year, especially if there has been some recent

change in the sdministrative force of the school, merely

becausce

the meetings have been called. Their attendance

at subsequent meetings will depend on the quality of the
meetings themoelves, unless made compulsory. If they

are planned in such a manner that the teacher can see

that they sre worth while, no compulsion will be necessary.
In short, worth-while meetings will make the teacher feel
that to attend them is an opportunity to be grasped

rather than an obligation to be fulfilled. As long as

the latter feeling is present, full cooperation cannot be

expocted from a teacher.

The cssential phases of such a teachers' meeting
that will promote cooperation will fall roughly into the
following form:

la
2,
Je
L
5e
6.
7-
a.
9.
10.

Preparation of the plan

Presentation of notices and outline of plan
Opening of the meeting

Introduection of the discuasion topie
Sensration into discussion groups
Seleetion of group leaders

Actual discussion in the group meetings
Report of groups to larger meeting

Summary of findings by the chairmen
Putting the results into practice.



DISCUSSION AT TEACHZRS' MEETINGS

To sneourage and actually obtain free dis-
cussion at teachers' meetings, and secure aectual
participation by all the teachers constitutes
a very perplexing problem, but one whoge solu-
tion will bring much satisfaction and benefit,
if the procedure used is at all practical and
cooperative, Therefore, the plans formulated
by those responsible for the meeting must be
given consideradle thought, not depending on
ingpiration on the spur of the momenp to make
a successful and profitable meeting.

A meeting, if planned in accordance with the foregoing,
will not be a chance, isclated unit, but rather a cycle
of evente, each cof which will beer a definite relation-
ship to cther events of the cyecle, All teachers, as
they becone familiar with the plan, should enter into it
with enthusiasm, and as enthusiasm and interest increase,
it should fcllow that corresponding progress in the
school system as a whole will come,

The executives of the schools of Southeastern Okle-
home have divided the responsibility of the planning of
teachers' meetings, according to Table I, as follows:

3 supﬂrmtmdm“....oocccm
Principalstbttllltioﬁﬂlll‘g
Faculty mhars.....u.dé‘.‘

In niansty-four per cent of the schools, faculty dis-

cussion is held before most changes in school policy are

Je Se Thomas, “"Encouraging Discussion at Teachers®
{;ggmga," Zlementary School Journal, Vol. 30, February,

16
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sdopted, and six schools in the area have thelr nsetings
at a bime, ususlly in the evening, when they may be combin-
ad with a social hour and refreshments. Several schools
axpregsed a desire to adopt the plan of a soclal hour at
meetings, but, for loeal ressons, have not been able to

put the plan intoc practice.



Items rﬂi:g teachers' meet
1. S ha

2e

Je

La

5e

6.

7.

8.

9.

10,

TABLE I
TEACHERS' MEETINGS

ng regular teachers' meetings- A
Schoole not having regular teachers® meetingse--weee 9

Schools which hold their meetings twice each weeke-- 2
Once each weekew===15
Once each monthe---25
Every six weekSe-=- 2
Irregularly-—eeee—— O

Advance planning of teachers' meetings
Ho plan 5
OCne day 2
One week 13
Two weeks 11
One month 11
Two monthfee—cecaee. 2
8ix weeks 2
Semester- &

Schools having departmental conferences at

intervals 33

Schools having no departmental conferences- 17

Discussion of policy changes by faculty 47

Schools which do not have such faculty discussione-- 3

Schools that have reports of professional meetings--35
Schools which do not have reports of such meetings--15

Schools that have their teachers' meetings forenoons 7
Afternoon-eee—ee==/0
Evening 3

Schools that have compulsory attendance at
meetlings 47
Schools that do not have compulsory attendance-eee-- 3

Schools that have topics selected by a principale-ee 7
Superintendent----25
Faculty 18

Schools that desire no change in the system of

meetings L7

ichools that desire evening sessions and svcial 3
our-

18



CHAPTER III
PROFESSIONAL READING

It has been said that:

«sese@ teacher who fails to participate in some

form of self-improvement after graduation either
has a very distinet lack of interest in learning
to become a better teacher, or has no aooosalto
any sort of professional reading facilities.

One of the best indices to a teacher's probable
growth in service may be found in the amount and quality
of professional reading done by that teacher while in
actual service, The administrators of a school system
~re largely responsible for the reading (or non-reading)
of the members of his faculty. It should be the aim of
every school system to build up, even if at a gradual
rate, a usable professional lidbrary. It is not worth
while to furnish any professional literature that is not
practical or pertaining to the needs of the teachers who
seek to improve in their work. Boards of education are
almost always willing and anxious to contribute whatever
they can in the way of financial assistance to such a
librery, provided they have been sufficiently convinced
of the importance of professional reading. Teachers, too,
are generally ready to contribute their personal books,
periodicals, and other literature to this library, since
if all or a considerable number do so it will give them
access to a wider range of reading material.

1
Barr, Burton, and Brueckner, Supervision, p. 683.




Regarding the professional library for teachers,
Fred Englehardt gives the following statement:

The professional library should have a
complete historical file of all the texthooks
which have been used there in that particular
school system, and also the yearbooks and publi-
cations of the educational societies and asso-
ciations, and the significant bulletins and
reports of the state department of educatiocn
the United States Office of Zducation, and of
the superintendents of schools of comparable
school districts., Teachers and other staff
members should have available for use a wise
selection of the best books on method, technique,
supervision and administration, The profession-
al journals should be among the periodicals
which are made available primarily for the use
of the staff.

It would be well if the professional books
could be housed in a separate library adjoining
the teacher's workroom, or made available there.
The professional workroom should be made at-
tractive and well-arranged for individual study
and for conference work. The teacher should be
able to work in this library during free periods,
or whenever it is convenient. In the small
school system a professional library adjoining
the superintendent's office is desirable. The
professional library may also serve ag a con-
ference room and for board meetings.

Table II shows that eighty -er cent of the schools
in the District have made use of the library of the
school for professional reading by the teachers. Those
schools which have not made use of the school libraries
for this purpose have built libraries of a professional
nature through the donations and lending of the teachers,
which is a very commendable practice, where no better
facility offers.

2
Fred Englehardt, Public School Organization.




Sources of Professional Reading.--There are many
sources to which aohoois may resort for professional
reading besides the books which are published each year.
Some of the best materials are found in magazines and
many periodicals, yearbooks of the different educational
departments of state and national educational organiza-
tions, all of which contain a wealth of modern treatises
on current educational problems, and valuable summarics
of the results of sclentific research and experimentation.
These publications offer as good, and often better
material than the professional books, because they are
generally newer and deal with current problems in more
detail., It is readily seen that the teacher has excel-
lent opportunities for advancement through professional
reading, because there are sc many good publications
that are available at comparatively low cost that it is
really possible for any teacher to have at least a mini-
mum of good professional literature that will help her
to grow,

Table II shows that forty-six per cent of the schools
in Southeastern Oklahoma list every teacher in the system
as a subscriber to some professional magezine, and only
six per cent take no professional magezine at all, This
indicates that the teachers of this district are alive to
the importance of professional reading and are doing
something about it by reading.



A majority of the schools (fifty-four per cent)
have reviews of professional literature at meetings for
the benefit of the group. This is done in most cases by
voluntary reviews given by teachers at group meetings,

Why Resd Professicnal Literaturefe-

Indiana has the reputation of having
educational leaders, and it is thought that this
is largely due to the fact that teachers are re-

quired to study seriously enough each year to
pass an examination on two professional books .3

Modern professional books generally have extensive
bibliographies which makes it easy to do extensive read-
ing in any given field. Also there are sc many relative=-
ly new fields, such as modern supervision, that it is
necessary for teachers tc do some professional reading
on modern trends and practices in education, Even though
the teacher may be a recent graduate of a better college
or university, she cannot hope to keep abreast of the
times without frequent contacts with new ideas, and thers
is no better way than by the continual use of accepted
professional literature. In most of our current litera-
ture there is a tendency to abandon the older custom of
dealing with technical pedagogy in terms that are often
abstract, replacing it with straightforward expositions
of sclentific research and common-sense thinking.

Louis ¥, Terman, "Crowth Through Professional
Reading,"” Journal of NEA 17:137-138, May, 1928,
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Professional books and magazines are not the only
sources of teacher growth, but other forms may de utilize
ed, such as biography, history, books on economics and
social questions. In fact, any book that adds to the
teacher's culture and understanding of the material and

social world about her is a source of improvement,

TABLE IIX
PROFESSIONAL READING

Items regerding professional reading

l. Schools providing professional reading for
teachers through the school library 40

Schools not providing such facilities 10

2. Sgggola subscribing to professional magazines

195 | %
50%- 15
Hone 2
Don*'t know -

3. Schools having planned reviews of articles-—=e—we=27
Schools having no plan for reviews of articles----23




CHAPTER IV
DEMONSTRATION TEACHING AMND DIRECTED OBSERVATION

The demonstration lesson, when skilfully conducted,
has been found an excellent device for making clear ef-
fective teaching procedure in a given type of teaching.
For example, a good demonstration lesson of procedure in
teaching long division is much more effective than simply
telling how it is done. Anderson and Simpson think the
demonstration lesson a more effective means of teacher im-
provement when given for a group of teachers. They say:

Scing TOF.8 Gy Of Vesotsrh thah 167 intte
viduals, and should embody the correct use of
teaching methods, the use of materials and de-
vices, and the adaptation of devices to meet the
needs of individual differences.

Table III shows thai the demonstration lesson is enm-
ployed in only forty-four per gsent of the schools, O0f the
schools that use this device, ninety per cent use for the
demonstration their very best teachers. In ons school the
denonstration lessons are given by the principal.

Organization of the Demonstration Lesson.--There are
four different ways of organizing demonstration teaching,
either of which admits of wvariation, according to Almack

and Burach. They say:

l. The princioal or supervisor may go to the
room of a teacher in particular need, and
conduct a class for that teacher.

p 1
Anderson and Simpson, Supervision of Rural Schools.
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2. The teacher may be sent to the room of
enother teacher to see a demonstration
given there.

3. The principal or tescher may demonstrate
before the whole groun.

L. An cutsider (preferably an expert) may be

brought in to give the demonstration,
either for ths teacher in need, or for the

whole groupe.

The following conditicns should be observed in pre-
senting a demonstration lesson:

Pirst, the ordinary conditions under which the class
is conducted should be observed, such as the usual place
of meeting, length of the period, etc.

Second, make sure that the purpcse of demonstration
ia understcod in advance of the lesson, outlining the pro-
cess, and anticipating the reactions.

Third, arrange informal discussions following the
dsmonstration lesson, where questions may be asked, and an
evaluation of the lesson may be made.

Importance of Demonstration.--According to J. R. Shannon,

vssessdemonstration teaching and directed observa-
tion may be classed in third rank as a gevieo for
the improvement of teachers in service.

Teachers®' meetings and personal conferences are the

only agencies that this author rates as superior to the

]
Almack and Bursch, Administration and Superwvision

3
J+ Re Shannon, "Demonstration Teaching 2nd Directed
Observation,” Educa%ional Method, 14:355.
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demonstration lesson., The demonstration lesson serves
four principal functions, namely:

1, It gives an efficient model for imitation

2. It stimulates criticlsm and discussion

3., It serves as a basis for common knowledge

Lo It clarifies theories

No amount of study of texts and theories
will give & teacher & teclnioue in the pre-
paration and presentation of & lesson, and it

is only through the practical method of obser-

::gi:gqggagagpger522:?210n for a good teaching

The Demonstration Teacher.--There was once a limited
practice of having an inexperienced or inefficient teacher
of the faculty give a demonstration for other teachers of
the fsculty in order that there might be ocpportunity for
a oritical conference afterward regarding the methods and
techniques used. This was a very weak device for two
perfectly obvious reasons., First, it was a decidedly un-
pleasant experience for the teacher who was teaching the
demonstration lesson, and second, it was using the negative
rather than the positive method of presenting the lesson,
showing probably as much how it "ought NOT to be done" as
how it ™ought to be done."

To prevent jealousy among teachers, it may be well to
give all teachers with any capability an opportunity to
demonstrate in a planned series of meetings, if they so
desire.

A
He Ce Morrison, "Supervision of High School Teaching,”

School Review, January, 1919.
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Thomas H. Briggs says that
Ordinarily, s demonstration lesson should
grow out of a d{seusaion at a teachers' meeting,
though on occasion it would be a good plan to
have such & lesson first, and thus prepare for
anbaequagx discussion and study in a teachers'
meeting.
The conclusion to be drawn from this statement is that
the demonstrator mey be used to stirmlate the teachers'
meetings, and also that the meetings may be used to stimu-
late and supplement each other.

Classrcom Visitation.--Again, there is the device of

classroom visitation, which is a part of any school program
that is worthy of consideration. It is desirable that the
teachers of a school taks every opportunity to visit the
classeg of other teachers to observe their work. However,
in the small schools this is often difficult to do. In
every school there are some good teachers whose work is
worthy of imitation, but,

esssein the small schools it is diffieult ti find

teachers old enough in experience and sufficiently

well-trained to feel at ease in demonstrating

publicly the work they are doing. It would be

more desirable for the teachers to take a day off

and use it to visit other systgma. observing the

work that is being done there.

However laudable this plan may be in theory, its
general use in the schools of Southeastern Cklahoma would

be diffioult. First, the boards of education and the

=
6?honaa He Brigegs, Improving Instruction.

Re V. Hunkins, Superintendents at Work in Small
Schools.
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people in general would have to be educated to the im-
portance of the program, and seecond, there 1s always the
lack of efficient substitute teachers to carry on the work
of the teachers whu are absent, even though it were possi-
ble tu pay such substituts teachers from publie funds.
Third, there 1s, generally, such universal shortage of
funds with which toc maintain a scheol for a full term of
nine months that most of the administrators, after examin-
ing their budgets, would find it impossible for school
boards to set aside any part of their budget for substitute
teaching. Therefore, little of this form of in-service
training is being done in loecalities that have financial
difficulties.

Howsver, it 1s an sasy matter for the teachsrs in the
same system to intervisit, if for only one peried at a
time. Such a procedurs should certainly be sncouraged,
easpecially in the smaller schools where the opportunity for
observation is so limited. Particularly should the teacher
visit the grade irmediately below her own, in order that
she might become better scquainted with the pupils that
will be hers next year, and to famillarize herself to some
extent with the methods and technicues of the teacher of
that room, Also, it would prove beneficial to her and to
her pupils to visit the room immediately above her own so
that she might give her pupils some small degree of under-
standing of what they are to expect when they enter that
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grade. Then there is the desireble practice of visiting
the room of any teacher in the system who has a reputation
for sound methods and good techniques that are worthy of
imitation. Teachers, in this manner, often secure desir-
able tools that will fit their individual needs, besldes
obtaining a very much broader view of the school system

in which they work,

Altogether, the visitation method is an excellent de-
vice with which to broaden and enrich teachers of any
system, and the benefit will be both educational and social,

Preparation of the Demonstrator and the Cbserver.--

In order that a demonstration lesson may be as effective

as possible, it is necessary that the person performing the
superviscory duties make certain preparations for the lesson
a8 regards both the demonstrator and the observer. The
demonstrating teacher should be given the purpcse of the
lesson, and full instructions as to the technigues to be
shown., There shcould also be some drill and instruction be-
forshand, unless the demonstrator is one whose abllity has
been thoroughly established. If the teacher ig such as can
be relied upon, the main purpose will dbe to demonstrate the
techniques, apply the methods, and justify the theory in-
volved., Otherwise, the training of the demonstrator will
be necessary to insure meximum results, The demonstration
teacher should be prepared, if necessary, for a possible
entagonistic attitude, leck of appreciation, and often
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hostile criticism coming from more or less hostile ob-
servers. The supervisor should be familiar enough with
the situntion to declde whether these precautions are
necessary.

Since it 1s so easy for human beings to find fauls,
there 1s always grave danger that a demonstration lesson
may turn to an occasion of biting criticism and jealous
remarks. Therefore, it is necessary that the observers
also should dbe prepared for the lesson, in order that the
most good may be realized. The observers should know in
advance what to observe in the lesson. One device for
this purpose is the use of a check list, which should in-
clude all the things to be demonstrated in the lesson, and
prepared in advance by the supervisor. It should indi-
cate clearly the things to be looked for, and provide an
objective method of determining whether the outcomes are
desirable, The chlief objection to the use of the check
list is that it is too often used mechanically, without
stimulating any constructive thinking on the part of the
cbserver,

The schools of Southeasstern Oklshoma faell shorter in
the matter of supervision than in any other devices men-
tioned, The data show that there is little being done in
the way of supervision and gensral classrcom assistance.
In a majority of the schools, (ninety-six per cent) what
supervision the teachers get is given by the superintendent,
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and he is often a full-time teacher himself. It can be
seen that supervision in such schoeols is practiecally non-
existent. The very best that could be said for what the
superintendent in such schools does in the way of super-
vision ies an occesional cbservation, with a limited number
of personal conferences., Kany of the superintendents
lament the fact that there is not more time for supervision,
but school finances in the area studied will not, even in
the slightest degree, permit the employment of a speeially
trained supervisor, nor, in faet, enough teachers so that
the superintendent might give more time to it himself,

Only one schocl in the Distriet has a special supervisor,
with duties assigned es such, ¥ost of the superintendents
admit that their visits are routine matters, and often
merely for a few minutes time, or at most an occasional
class perlod. However, until such time as schools can have
enough money to provide for specially trained supervisors,
what supervision the teachers get must come from the super-
intendent and principal.



TABLE III
CLASSROCM VISITATION AND DEMONSTRATION TEACHING

Items on visitation and demonstration

1.

2.

Je

be

S

6.

7

g.

Visits to classes regularly for the super-
vision of teaching-- 35
Schools where such regular visits are not made---=<15

Classes visited, on the average, once a weekewew-w-l
Twice a viteKkew—meme-
Twice a2 pontlhieeencens §
Cnce ¢ monthew——wea=10
Ho system 9
Nevaer- 1

Work of supervising done by & special suporvisoree- 1
A principale-meccees 1
The superintendent--48

Average length of visits for supervision 30 min.---20
Period 20

Few minutes~ewwnnuns]0
Visits made more orten to rooms of weeker

teachers 37
Belter leachers~www= 1
Heltuer -12
Visitation always followed by conference -39

Visitation not always followed by confersnog-w——=——--ll
Demeonstration lesscns given by better teachers---~--20
A principale—ccnnanae 2
Ho angwere--e—eame-=28

Schoeols providing for intervisitation in the

school 18
Schools not making provision for such inter-
vieitation S 32

Schools that have visited with other systems- 13
Schools that have not visited with other systems—~-37

32
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CHAPTER ¥ YUy 27' Byl
COLLEGE PREPARATION 194,

Few people realize the extent to which many of the
teacher-training institutions of our country have reorgan-
ized their offerings for the training of teachers while in
service. Through their summer schools, special conferences,
extension courses, correspondence courses, and the "follow=-
up” services mentioned elsewhere in this study, most of
the teacher-training institutions are now offering to
teachers in the field many opportunities for education in
service., Though the work may lack some of the efficiency
and practical value of the regular sessions on the campuses
of these institutions, and may fall short of the value of
local supervision, it may be made to serve as & source of
new ideas and to stimulate the teacher to depend on her own
resources, and develop a higher degree of initiative.
College courses, whether taken in summer, on Saturdays, by
extension or correspondence, serve to stimulate independent
thinking, planning, and the applications of the principles
of learning.

The advantages and disadvantages of such "remote con-
trol" study are summed up by Dr. Brigegs in his chapter on
teacher education in service, and are well-repeated here.

They are as follows:
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Advantapes

1. It provides expert advice and assistance
where needed, as directors of such courses
certainly have a certain amount of ex-
perience in their fields.

2. It provides better library service than
that which 1s usually avallable to teachers
in the schoolroom.

3. It affords opportunity for teachers to
meet and exchange ideas with other teachers
from other school systems.

Disadvantages

l. Problems and aspects of problems are often
not sensed by teachers as pressing and
important.

2. Instructors seem generally to fail to offer
a suitable solution to the principle=-
technique problem,

3. The courses are genersally too formal and
academic.

Thomas H, Briggs contends in a treatise on in-service
teacher education that there is no reason why

«sessCOllege courses might not be as successful

when classes are held in a classroom of a second-

ary school as in a college classroom, provided--

l. There is no requirement of special equipment

2, Instructors are thoroughly competent

3. Teachers are interested in imp t rather
than in building up college credit.

The only difference under these conditions would be
that the instructor comes to the student instead of the
student going to the instructor. It is fortunately true
that certain abuses of extension courses have been practiced.
It should be taken for granted that no school will approve

T
Thomas H., Briggs, Improving Instruction.




extension courses unless the instructor is competent, eand
able to spend such time at the centers where the courses
are offered as will enable him to know the students, and
to glve them at least as much time as would be avallable
to individual students on the campus of the school from
which he is sent. The best teachers of extension courses
are the ones who put their time and talent to work to as-
sist the students to begin thinking, and, by suggestion,
plan courses that will fill a need in the loeality where
the classes are being held, and then show his ability and
willingness to give individual assistance where it is
needed. He should then attempt to see that the teachers
make use of what is learned by application of learning to
the problems of their schools during actusl work.

It is the opinion of most of the administrators of the

Southeastern District of Oklahoma that, while classes in
extension are not generally the best training device a

35

teacher may obtain, it proves valuable and that many of the

teachers of this area are making use of it at this time.

The choice of extension subjects favors those courses gen-

erally offered in the field of Education, since most of
these courses require no special equiyment, such as labor-

atory apparatus, and are more practical in nature than other

Courses.

Correspondence courses are meant for specific needs
that cannot be satisfied otherwise. It is a conceded fact



that they are the least satisfactory of all forms of col-
lege preparation from the standpoint of efficiency, and
so far as the teaching profession is concerned, can only
be used for background purposes, and not for the purpose
of the development of techniques. Even when they are
used for background purposes, their success is dependent
almost entirely on the ability of the student to think
independently and to work out most of the problems withe
out able assistance, since very little help can be render-
ed by the instructors, and library facilities are seldom
available to correspondence students.



TABLE IV
COLLEGE PREPARATION

Itens regarding college preparation

l.

2.

3e

les

Se

Schools that use extension. FKFone 5
Little- 13
75%~ 1

Until gradustione-—e=---18

Schools granting leaves of absence for studye=e—e=e- 7
Schools that do not grant such leaves of absence---43

Schools requiring attendance at summer scho0lS-====26
Schools not requiring attendance at summer school--2.

Schools granting salary increases for studyee—-eee-25
Schools not granting salary increases for study----25

Host proflitable type of extension course, in the
opinion of superintendents replying
None are profitable-——e===17
Any course for degregee—e= 5
Teacher's major- 8
Education courses-- -=20

37
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CHAPTER VX
COUNTY-WIDE TEACHER IMPROVEMENT

A cuestionnaire pertaining especially to the improve=-
ment of teachers in the dependent districts--the one, two,
and three-teachere schools--was sent to the County Super-
intendents of the twelve counties in the Scouthsastern
District. This questionnaire was designed to ascertain
what work is being done in this area toward the training
of teachers in service as considered from the standpoint
of the County Superintendents., Ten of the twelve County
Superintendents responded to the request for information,
and according to these replies, some interesting statis-
tics have been noted,

There are only three of these counties that use thelr
local teachers as speakers at teachers' meetings. This
indicates that the persons responsible for the arrangement
of programs for county teachers' meetings are not of the
opinion that the best talent for speaking to groups can be
found among the teachers of their own counties, Also,
many of the places on the programs are generally filled
with lectures by members of the State Board of Education,
and take a great deal of time in the discussion of school
finance, new departmental regulations, and latest develop=
ments in state educational policies. The author holds
that there is a very definite benefit that mey be derived
from the wise and practical use of home talent for
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teachers' meetings, provided there are teachers in the
county whose abilities in their fields are prothy of pub-
lic demonstration. This statement is made from experience,
since such a teacher was once used by him in this capacity.
A particular teacher had been doing a splendid plece of
work teaching public school music, and was requested to
give a demonstration of her method before a group of
teachers in a county meeting to stimulate the teaching of
this subject in other schools, an activity which is sadly
neglected throughout Southeastern Oklahoma., This teacher
had no advantages in material or equipment over the other
schools of the county, for the distriet in which she wes
teaching was among the poorest, financially, in the entire
county. But she had a decided advantage in her own
personal ability and initiative. After the demonstration
I received many favorable comments on it from the teachers
vho were present.

The data show that four of the County Superintendents
state that attendance at all county meetings is compul-
sory. They failed to indicate the penalty for non-attend-
ance, Seven of the County Superintendents divide their
meetings into departmental groups at some time during the
meeting, either in the forenoon or afternoon., 1In six
counties out of ten, the meetings and programs are planned
by a program comnittee, regularly appointed by the execu-
tive officers of the county association while four of the
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counties rely on the officials of the county associations
for the preparation of the programs.

In these ten counties there are 2,519 teachers, 1,583
of whom are in the county dependent schools. This includes
all schools which are not in inecorporated towns, and are
under the authority of the County Superintendent. There
are 936 teachers in the independent districts, which in-
clude larger systems and schools in incorporated towns,
under the authority of the eity superintendents., Of this
entire number, as is shown in Table VI, there are A77
teachers who are taking advantage of ooliege extension
services rendered by the colleges of Oklahoma, This amounts
to a 1little more than eighteen per cent, or about one
teacher in six that is taking extension this semester. The
County Superintendents were rather noncommital regarding
their opinions of the value of extension courses, for six
of them gave no reply to the question regarding the value
of the extension service available to teachers of this
section,

Seven of the County Superintendents in this district
state that they visit schools for the purpose of super-
vising the teaching. But since the time of the County
Superintendent is limited so much by the administrative
and clerical duties connected with his office, his efforts
along the line of supervision must, of necessity, be rudi-
mentary, and limited, in most counties, to routine visita.



No county in this section has a regular supervisor,

though some Superintendents have made every effort possi-
ble to procure this service. The financial condition of
nearly all the counties will not permit the employment of
an extra assistant for the County Superintendent's office,
and some of the Boards of County Commissioners and Excise
Boards are antagonistic toward the movement because they
do not have any realization of the importance of super-
vision to the schools of their counties,

An average of sixty-four per cent of the teachers in
the county schools of this district are subscribers to
professional magazines, and only one county has a plan for
county-wide professional reading. This county has a
county-wide professional library consisting of profession-
al books and other literature provided by the teachers on
a cooperative basis, and is really a lending library of
professional material managed through the office of the
Superintendent.

Four of the countieés have group meetings for the dis-
cussion of problems 1n the particular localities where the
meetings are held. These meetings are generally held at a
centrally-located school, with the programs given by the
teachers of that particular group, and are termed "zone"
meetings. These msetings are really beneficial, since
they are informal in nature, and give opportunity for ex-
pression of personal opinion that is ordinarily denied the



teachers in more formal meetings. Often, too, there is
a representative from the State Department of Education
present at these meetings for the purpose of giving in-
formation on state teats, score cards, and other matters
pertaining to the individual needs of members of the
group. Altogether, it is the most profitable type of
teachers®' meeting of the year, and is one of the best
activities of the county system of teacher-education in
service that is being carried on at the present time in
Southeastern Oklahoma.
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TABLE V
REPORTS OF COUNTY SUPERINTENDENTS

Items on county-wide teacher improvement

1.

2e

3e

lre

5.

6.

7

8.

Do

10.
11.

Countlies which uss home teachers as speakers
at county teachers' meetings
Counties which do not use home teachers

w3

Counties in which attendance at meetings is
compulsory
Counties which do not have compulsory attendance=--

Counties having departmental meetings 7
Counties which do not have departmental meetingse-- 3

Counties having discussion topics selected by
A pro committegmmmmman= §
Agsoeciation officialsSeweee=

a, Number of teachers in white dspendent schools-~1583
b, Humber of teachers in white independent

schools 936
ces Total number of teachers taking extension-==-- 477

Types of extension courses that are most valuable,
in the opinion of County Superintendents
No answer-
Social studies
All are good.
Zducation courseS-—e-e—ee-

Counties having = plan for professional reading-——-
Counties having no plan for professional reading---

V- MO

Counties reporting teachers subseribing for
professional magazines, p;riodicals,

- 1
75% 2
60% 3
50% 4
County Superintendents who visit schools to super-
vise the teaching g

Counties which dc not have such visits 3
Counties that have a plan of intervisitatione-—wee- 2
Countiss having no such nlan —— 8
Other services to improve teachers in service
group gtudies by teachers- g
one
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CHAPTER VII
CONCLUSION

This study has undertaeken to perform two offices, as
set forth in the foreword, namely:

l. To discover what are the most generally accepted de-
vices that are employed in the education of teachers
in service as indicated by past research and opinion

2+ To find what practices are being followed in the
school systems in the Southeastern District of Okla-
homa toward the in-service improvement of teachers.

It has been found that the in-service training pro-
gram, as advocated by most schocl authorities, makes use
of the following agencies: |

l. Teachers® meetings

2. Supervision

3. Classroom visitation and demonstration
L. College preparaticn

5« Professional reading

These devices are listed in the order of their importance,

according to J. R. Shannon, in an article written for the

Journal of Educational Method in April, 1935. All five

of these procedures are used to a certain extent in South-

eastern Oklshoma. OSupervision is the least practiced of

these, owing to the lack of supervisory facilities and the
inability of schools to procure such services because of
financial deficiencies. The supervision that is done is

by the County Superintendent end the superintendent of



the system, who, owing to their lack of sufficient time,
limit their visitation prinecipally to mere routine duties.
The teachers are availing themselves of the oppor-
tunity of taking whatever extension courses are offered
in their territory, both at the graduate and under-gradu-
ate levels., It is shown that eighteen per cent of the
teachers in the entire ares are taking some kind of exe
tension this semester. Considering the fact that so
many of these teachers already have baccalsureate degrees,
this figure would appear to be a very satisfactory one,
It indicates, first, that the teachers themselves are
realizing the importance of college training from the
standpoint of efficiency and salary increase, and second,
the colleges are making greater efforts than ever before
to establish extension centers in places that will give
the maximum number of teachers copportunity to enroll,
This is prompted, in mest cases, by the increasing demand
for better academic qualifications by the school authori-

ties of the state. Some schools already require a four-
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year college training of all new teachers employed in their

school systems, and make it mandatory for the teachers al-
ready employed to attend summer school periodically until
this standard is attained.

No stress is placed on demonstration lessons in this
District, as indicated by the fact that fifty-six per cent
of the cuestionnaires answered gave no reply to item on

demonstration teaching. It seems to indicate that the



administrators are neglecting a very important phase of
in-gservice teacher education that could be available in
all schools. It is a device for teachsr-improvement

that is effective, inexpensive, and generally satisfactory,
if it is instituted and executed cooperatively and with
proper understanding.

Sountheastern Oklahoma?'s program of teachers! meet-
ings is far from ideal, but there is a great deal of effort
being made to improve these meetings. With the institu-
tion of nore careful planning, which would bring oloser
cooparation and more general participation, the teachers®
meetings phase of teacher-improvement should grow and
become & more vital part in the training program. The
opprortunity is present, and with improvement, will take
its place, rightfully, as the moat iImportant of all agen-
cles of teacher-improvement in service.

On the whole, the outlook for this District is not
ona of disconragement., There seems to be a felt need
emong those in authority for a broader plan of improvement
of tenchers, probably due, as mentioned above, to the de-
mands on the part of school suthorities, but whatever the
cauge, if the effeect is better trained teachers, the re-
sult will certainly be that there will be better schools
in this District, In their turn, these better schools will
provide onportunity for the better training of future
citizens who will constitute the America of Tomorrow.
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APPENDIX
QUESTIONNAIRES SENT TO SCHOCL OFFICIALS FOR THIS STUDY

Eufaula, Cklahoma
Second Semester, 1940

TO SUPERINTENDENTS AND PRINCIPALS:

I am making a study of the work done this semester in the
schools of the Southeastern District of Oklahoma in the
matter of training teachers while in service. I believe
this study will be of interest to all school executives
in this district, and I will be pleased to have your
school included in the list. TFor your convenience I
enclose a stamped, addressed envelope, and I would like
to have your reply as soon as your time will permit.
Should you like a summary of this survey, please so
indicate at the close of this cuestionnaire.

Yours very sincerely,
Ve E. Dickey, Dufaula, Oklahoma
RS EER T T
IN-SERVICE TRAINING OF TEACHERS IN SOUTHEASTERN OKLAHOMA
(4 STUDY)

I. TEACHERS' MEETINGS

l. Do you have regular teachers' meetings
in your school?

2. How often are these meetings held?

3. Who is responsible for the selection of
topics for discussion and planning of
the meetings?

L. How long in advance are the meetings
planned?

5. Do you have departmental conferences at
intervals®

6. Are proposed changes in policy discussed
by the faculty before such changes are
made?
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9.

10.

11.

Do your teachers report on professional
meetings they attend for benefit of the

group?

At what time of day are faculty meetings
held in your school?

Are teachers recuired to attend all
faculty meetingsa?

Mention any changes you would like to
make in the program of teachers'
meetings:

Cive below anything else you do in your
school under the heading of "Teachers?

Meetings":

II. COLLECE PREPARATION

1.

2.

3e

b

So

To what extent do your teachers use ex-
tension and correspondence to improve
their work?

Do you grant leaves of absence for the
purpose of study?

Do you require periodicsl attendance of
your teachers at summer school?
(a) How often?

Do you grant salary increases for work
done in college?

In your opinion, what type of extension
course is most profitable to teachers?

III. PROFESSIONAL READING

1.

2.

3.

Does your school have a poliey of providing
professional reading for teachers through
the school library?

If such a plan is NOT in existence, what
is the nature of your plan for providing
such reading material?

What per cent of your teachers subscribe
for professional magazines?
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L. Do you have a plan whereby professional
literature may be reviewed for the benefit
of the entire group?

I

5« Give a brief deseription of the plan:
IV. CLASSROOM VISITATION AND DEMONSTRATION TEACHING

l. Do you visit classes regularly for the
purpose of supervising the teaching?

2. Is the duty of supervising in your school
done by:
(a) A special supervisor
sb; A principal
¢) The superintendent

3. How frequently, on the average, do you
visit each of your teachers to supervise
the teaching?

L. What is the average lencth of each visit?

5. Do you visit oftener your better or your
weaker teachers?

6. Does a conference always follow visi-
tation?

7+ If you have demonstration lessons in your
:ghool, who generally gives the demonstra-
on?

8. Do you provide for intervisitation among the
teachers of your school?

9. Have you ever arranged for visitation by your
teachers to classes of other schools?

10. Remarks on (9):
V. MISCELLANEOUS:
Wwill you list here, with brief explanation,

else your school has done in the training of teachers
in Bervice:
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It i to be hoped that you may be able to add to this
information with a constructive idea toward training of
teachers. All your answers will be received in confi-
dence, and, unless you so desire, it will not be
necessary for you to sign this questionnaire.

Superintendent Prineipal

SCHOCL ADDRESS



FEUFAULA OKLAHOMA
Second Semester 1940

TO COUNTY SUPERINTENDENTS:

I am meking & study of the work being done in Southe
eastern Oklahoma in the matter of training of teachers
in service. I believe this study will be of interest
to all school executives im this district, and I will
be pleased to have your county included in the survey.
Therefore, I am asking that you answer the guestions
below, and return to me in the enclosed envelope.
8hon15 you like a brief summary of this study, please
80 indicate at the close of the questionnaire.

Yours sincerely,

We Eo. Dickey, Eufaula, Oklahoma

FREEE  SFFRER SR

1, Do you use your own county teachers as speakers
in meetings?

2. Is attendance at teachers' meetings compulsory
in your county?

3. Do you have departmental conferences in your
annual meetings?

L. Who is responsible for selection of topics
discussed at teachers' meetings”?

5 How many teachers are there in your county,
(Independent white)?

6. How many teachers are there in your county,
(Dependent white)?

7. Give the number that are taking extension work
from some college during this semester.

8. In your opinion, what type of extension course
is most valuable to teachers in your county?

9. If you have a plan for providing material for
professional reading in your county, will you
give a brief outline of the plan®
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10, About what per cent of the teachers of your
county subscribe for professional magazines?

1l.

12.

13.

Do you visit the schools of your county for

the purpose of supervising the teaching?

Is there any provision in your county for

intervisitation betwesn achools<?

Will you 1list below, with explanation, any-

thing else your county may be doing to
improve teachers in service:

County ouperintendent

County






