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CHAPTER I

INTRODUCTION
Typewriting has played an important part in our school system for
1
some fifty years. During this time many significant changes in the
teaching of this art have taken place, and with the ever-increasing de-
mand for typists, the best methods and time-saving devices possible
must be utilized.

According to Book, one of the most remarkable achievements in the
acquisition of human skills is the increase in speed and aceuracy that
hes been made in typewriting during the past twenty mn.x

This does not mean, however, that methods of teasching typewriting
have been standardized. There are almost as many techuniques of pre-
senting the keyboard as there are t.nch.rn.’ lLessenberry views this
condition with approval:

A study of the different methods of teaching typewriting reveals
many agreements as to teaching procedures, materials, snd expected
results. Such a study reveals differences, too. After all, this
is right, for uniforumity of method is neither desirable nor to be
expected. IHach teacher who modifies an existing method, creates
a new procedure, or combines the procedures from many different
methods into a new pattern, is making a mmzutin to our grow-
ing understanding of how to teach typewriting.

The general purpose of this study is to acquaint the student of

business education with developments of the various methods of teaching

1. mm' x. 0. Iﬂd M“' S- L.. M!!.ﬂl“‘ Gf h'm“ n
Typewriting, Premtice-Hall, Ine., New York, 1937, p. 1

2. Book, W, Frederiek, Learning to Typewrite, Greggz Publishing Co.,
New York, 1925, p. 166

3. Blackstone, E. G., op, cit. p. 8

4. lessenberry, D. D., "Methods of Teaching Typewriting," Balance
Sheet, South-%estern Pub. Co., Cincinnati, Marech, 1937, p. 296



typewriting so that he can make the best use of the experiences of
others in working out for himself the most satisfactory method of pre-
senting the keyboard.

NEED FOR THE STUDY

"A good or a bad typist is made at the beginning has more truth
in it than many typewriting teachers think, becsuse in any manipula-
tive art-science like typewriting, more depends upon the initial steps
than the beginner usually realizes.">

With this point in mind, it is essential that the teacher of be-
gioning typewriting discover the very best methods as reported by
scientific studies. It is extremely important that the teacher guide
the learner in Lhe correct techmique of habdit formation from the be-
ginning and take advantage of the student's interest in the subject.
To aceomplish this, the teacher must be familiar with the various meth-
ods of preseanting the keyboard and the value of each.

¥ith the ever-increasing amount of literature being written on
the methods of teaching typewriting, it would be impossible for the
average busy teacher to study this material in detail. Therefore, a
study which groups the various methods, analyzes, ud summarizes the
methods of presenting the keybomrd to beginning typewriting students
seens desirable.

Then, too, the value of a study of this kind to future research
must not be over-looked.

It is assumed that the apprentice teacher needs to have guidance

5. Clem, Jane E., The Technigue of Teaching Typewriting, Gregg Fub-
lishing Co., New York, 1929, p. 98



in gleaning from the many writings on the teaching of typewriting evi-
dence on questions such ss the following: (1) What are the various
ways in which the keyboard can be taught? (2) What is the fastest
method of becoming familiar with the operation of the keyboard?

(3) W"hat method would be most interesting to the student? (4) Yhat
method will insure development of good habits?

Of course, it is not assumed in this study that the correct and
invariable answer to any of these questions can be found in the litera-
ture. What is assumed is that if the apprentice teacher can become
familiar with the various mcthods and their bases in authority or ex-
perimentation, he will have advanced in understanding of the problems

involved in beginning the teaching of typewriting.

PURPOSE OF THE STUDY
The purpose of this study is, first, to prepare a condemsed but
comprehensive treatment of the various methods of teaching beginning
typewriting for the use of apprentice teachers; second, to group the
various methods, for the convenience of the apprentice teacher, into
a simple classification based on common elemsnts; third, to summarize
and analyze the arguments as to the merits or disadvantages of the var-

fous methods of presenting the keyboard.

MATERIALS AND PROCEDURE OF THE STUDY
The following materials were used in this study: Palance Sheet,
Business Education World, Journal of Business Education, American
Shorthand Teacher, An Experiment with Direet and Indirect Reaches for
Key Location (unpublished thesis,) Methods of Tesching Iypewriting

(unpudblished thesis,) National Business Education Outlook, Fastern



Commercial teachers'! fdsgceiation Yearbook, Hational Husiness duestion

-usrterly, books on the methodology of tenching typewriting, typewrit-
ing textboois, znd teachers® munuals.

&n examintion of the litesroture was made to discover articles re-
Inting %o the preasextation of the Xeyboard o beginning typewriting
studentse JIn the gprocess, the attenpt wes nuds ta ldentify coumon ele-~
nents hy whieh ithe woriosus wethods eculd be grovped., It was found
necessary to modify thio grouping slightly several times, as furiher
atudy brought out =adiitional siwmilarities or dissimilarities.

The organization follewed wag to present each method Pirst in its
Srura™ form, Hnsether with statecents enncerning its advantapes or its
baslg in some ngveholosieal prinsisle. Ib wms pogsible to 4race an
syalubion of mathods by showing how nne method %aa developed to engwer
objections $o & method previsusly used. In such sinmie organization
ag was souzhit hove, 1t wap necessary to postrpone eonsideration of the
many modificetions or combinations of'mathaéa, as well as sertsin cone
tpoversial elements of tesching boglaning typevriting which were not
necexsarily sasocisted with any perticnluv method. ~etually, sueh
modificstions may be rors losortant in thoe procress of methods of
torohing typewriting thern the methous in theoir unnodified state would
t@. For that rensen, Lhey were trested in & sepurate gection aftor

the main outlineg of met: ods bad been drawn.

PRLLRITATTONS
This study is limited to the literature on the preseatation of
the keybosrd in beginning typewrliting. The sourccs eof the meterisls
ased are the articles published in eéucabioﬁal\jaurnals, wooks on

methodology of tesching typewriting, textbooks, snd tezchers' runusls.



Some of the literature dating from the beginning of instruction of
typewriting in schools had to be surveyed in order to trace the devel-
opment of early methods of presenting the keyboard. For the most
part, however, intensive study of the literature was limited to the
years 1931 to 1941 inelusive.

No attempt was made to evaluate the effectiveness of the differ-
ent methods of presenting the keybocard except to report the results of
related experimental studies that have been carried on by research

workers.

DEFINITIONS

Definitions of a few terms to be used in this study will be help~-
ful at this point.

Beginning typewriting refers to the period of time during which
the letters and characters of the keyboard are presented. Begimning
typewriting is defined by lomax, Reynolds, and Ely> as: “that period
in the pupil's learning when he is acquiring s mastery of th: type-
writer as a mechanical device and a reasonable facility in the use of
the typewriter keyboard."

Home-row is defined as: asdf Jjk1;

Indireet reach is traveling in a round-about way to the key to be
struck. For instance, if you were to reach from the home-row key "j"
to the key "y", you would travel first to the "u" and th:n to the "y}
thence return to home-row before making the next resch.

Direet reach would be a reach in which the finger traveled the

6. Lomax, Paul S., Reynolds, Helemn, Ely, Margaret H., Problems of
Teaching Typewriting, Prentice-iiall, Ine., New York, 1935, p. 95



most direct path from the key last struck to the key to be strueck.
For instance, if you were to write the word "at? you would strike "a“
and go directly to "t" instead of going "a-s-d-f=t."

Lessenberry defines method as: "The term used to denote a basie
plan of Mﬂunc."

In this study the attempt was made to use the word method con-
“sistently and to avoid the use of such terms as procedure or technique
which are sometimes used synonymously with method and sometimes in a

different sense.

REVIEW OF RELATED LITERATURE

A brief review of two studies are here presented. They should be
of interest because they appear to be rasther clcsely related to the
problem of the study.

One of these studies is entitled: "An Experiment with Direct and
Indirect Heaches for Key location in Beginning Typewriting by Arnold
E. Sehuldar.a This study was carried on at the University of Iowa,
Iowa City during the school year 1936-1937. The purpose was to ascer-
tain by means of the experimental and control groups the relative ef-
fectiveness of teaching key locations in beginning typewriting by the
direct and indirect reaches.

One group, the experimental class, composed of 20 students, was

taught the keyboard by use of direct reaches. The control group,

7. Lessenberry, D. D., "Lesson Plans and Teaching Frocedures in Type-
writing,” Balance Sheet, Vol. 18, April, 1937, p. 344

8. Schneider, Arnold E., An l‘.mlunt with Direct and Indirect

Reaches for Key location in Deginning mnlug, University of
Iowa, upubullul master's thesis



composed of 16 students, was taught the keyboard by using indirect
reaches and returning to the home-row after each reach. In all other
respects, instruction was ideantlical for both groups.

During the second semester of the 1936-1937 school year, the
sameé experiment was carried on in two classes in beginning typewrit-
ing at West Waterleo High School, Waterloo, Iowa.

From the evidence gathered in this study, it would seem that the
direct reach is preferable to the indirect reach for increasing the
efficiency of the beginner in learning the keyboard.

Methods of Teaching Typewriting in Secomdary Schools, Zthel
Crowley km.u.‘ This study was made at the University of Southern
Califorpia in 1932. The purpose of this investigation was to make a
study of the methods generally used in teaching typewriting in secon-
dary schools. '

In the years immediately preceding the publication of this study,
a good deal was writter czbout methods of tesching typewriting. An
endeavor was made by the author to present the most outstanding ideas
found in the literature on methods of teaching typewriting.

The current methods of tesching typewritins vere econsidered under
the following headings: correct position, lcarming the keyboard, ac-
quiring speed, acquiring accuracy, seorin: and grading.

Miss Herrell stated that learni.c the keyboard was the topic on
which there wes much wide disagreement. She found that many methods

had been tried to determine the most efficient way of teaching this

8. Herrell, Ethel Crowley, Methods of Tuohing ispewriting in Secon-
Schools, University of Southern Calif , unpublished
thesis



importent part of typewriting, =nd thot the home-row method was ope of
the most widely used. 7 recent topdency seomed to bo bto teach the key-
board as 4 wnole and to start the writing of words before the individual
letter makKing habils were {oo firmiy estabiizhed.
It vas recoxgended by Bigs Herrell thet further seientific inves-
tigation e made to deternmine thoe bost method of tesohing the kevbosrd.
In gurmary of Lhe related iitersture: In ths first study the
author was seeking to find the beat method of hey locatlion, =nd it wasg
tound that the direct reach was the best method. In the second study
there ves an evalustion of existing methods of teaching typewriting.

In bobh studlies the asuthoras vere interested in discovering time-
gaving methods of presenting the keybomrd snd 1o cuttiny oubt waste motion

in typewriting.
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B,
HING SLGINN NG

ITIRG

A better understandine of the przsent varistioas in methods of
teaching typowritipg will be gained by a2 brief review of the evolu-
tion of typewriting Trom g litersl "hit-and-wmlgs” process to the pres-
ent automstized skill.

The first metbod used in operation of the typewriter wuas the sight
method, or what is now referred to as the "hunt and peek” method. The
writing sug done with the index Tingers of esch hand, and neither sesebh-
er por text 24ded a great desl., is commereial usmge ceonme more gen-
eral, however, there was a greater peed Tor mors speed, ord thus specif-
ie training @as inproved., About the first instructioas, Harold Sxith
S3ys:

It is not known eysctly whep the first publisbed instruectien
waa offered in counection with typewriting, but spparesntly 1t was
contained In ap undeted circular put oul by the Esninston Zewing
“sehine Cospany, 238 W. Jefferson Street, Louisviile, Hentueky.

The date of a letter of recommendation printed ipn this cireular
ig ¥arch 271 1875, and we pay conelude ioat publicstion oceurred

soon after.

ibe “tory of the Typowriter states that the Tirst schoel to tesch type-

writing wng one opered by &, 1. Zeott-Browne st 737 lLroadeay, Yew
B . g z 2
tork, in 1898,
{iraduslly, more schools hegan to offer typevwiting ss a part of

thelir accented curricula bocsuse of the growing demend for stennzravhers

1. Slecxstone, . G,, and Samith, 5. L., Ioproverent of Instruction in
fypewriti

-, Prentice~iall, Inc., New Vork, 1937, ». 4 -

2. Ibid., p. B



vRre very cerude.
folloved by some
this type of las
thot lgwyers and e-urt reporters would
zturally the
The following insiruciions

out by the
in any desired word, =i

o hours pre
to 10U words por amipube,

s )i

from the

typewsitine

383 &

e
ond wake
was Lold

ing

fwith stntes in the same

ziove iast

a new ices PAfty yeuss

by hig e

zt hor bands,

38

“he early btextibooks

For the most pavs, ihey copsisted of Tingor ezercises,

i . ) 3 , .
tusniness letters and legal forme. he reagon Tor

tryetion was thst soer Cypewriting conmpanics belisved

he thels best customers, snd

vthors of the tyvewritin: bnoks sdopled that idea,

zere printed on an undated cireular put

semlngton Zewing PYachine Company:

racbice uron the above by toushing ench letter {one at a time)
the "spuce-key™ alter the word. Jne or
rties, dally, will soon snzble ta write from 00U
upen bhe mychine.

"'55

articlie that it is interosting to note

ructions thut ob the very first the leavning of
whout

ras5 wagentizily Ly the "rhole® mothod, so much falked

Trapk T. Teturris sas the first to take up the touch systom

1t populay. Recording to Glackstone znd Tslth, Yre o

emplayer that he hnd geen n girl typlor without lsoke

=nd sakion wse of 313 hor fingers. Ur. Felurrein

Fe

4o Tmith,
taescher,

hand

clew

Jare T, 07 EE)

op. git. .

srold ., "The Tenching smeriesn Thort-

“areh, 198%, v.

of typesriting,”

AT S
P




says:

Boy-like I made up my mind that whatever a girl could do I could
do, 80 I set to work to learn to operate without looking at the
keyboard. Before the end of the year I could write upwards of 90
words a minute in new matter without looking at the keyboard. I
did not meet the girl in Mr. Welch's office for two years after
and then learned to my surprise that she did not operate the ma-
chine :uhmt looking at the keyboard and had never attempted to
do so.

There was much variety in the instructions given in the typewrit-
ing books and the methods used to teach typewriting before 1902. There
was no assignment of keys to certain fingers, and in many cases the
pupils started in to write aentencea. There was no techpmiqgue to any
of it; in fact, sach person developed his own stylo.’

John Harrison's Manual of the Type-¥riter uses six exercises on
the alphabet (using three fingers on each hand) and introduces a few
frequent words and sentences. In exercise 1ll, the business letter is
introduced, with much emphasis on spelling, punctuation, 'rhot.artc, and
business abbreviations. A number usually appeared above or below the
letter indieating the correct finger to use, Torry (First "touch”
book) printed the right-hand figures and letters in bold face type,
while the left-hand figures and letters were in ordinary tm.a

Underhill uses the three-finger method of presenting the keyboard
in his Handbook of Instruction for the “"Typewriter." He suggests an

elastic use of the third finger, also to interchange the work between

6. Bh‘k.tm. E. G, and Mth, Se Lay op. eit., p. 5

7. Smith, Harold H., "The Teaching of Typewriting," American Short-
hand Teacher, Earch, 1929, p. 240

8. Ih!". P 241
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Mr. SoRelle introduced the plan of compelling the student to make
the "reaches" to the different banks of keys, thus foreing the correct
hand position. The Rational Typewriting textbook marked a great step
forward in the teaching of typewriting because it demonstrated the use

of these two idou.u

SIX STAGES OF TYPEWRITING INSTRUCTION

Adding together the results of browsing and contact with the old-
er professional workers in the field, Mthl‘ says that historiecally,
typewriting instruction has passed through six stages; he names the
first as the "hit-and-miss" stage. During this period the novice learnsed
to type by sheer practice on the less refined machines of the early
dsys. Little, if any, supervision was given the students. It was
thought that sll the teacher needed to do was to check papers that were
handed in each day.

About 1880, the second stage of typewriting instruetion was intro-
duced by the use of the "all-finger™ method. This made it necessary
to organize instruction, particularly in textbooks. 7he organization
of instruction continued at a faster pace after the introduction of the
touch idea with this stage.

The group instruction stage was introduced about 1900. This stage
was opposed to the supervision that had been carried om in the class-
room. Instruction in the teaehing of typewriting was stressed.

The fourth stage was the organization of contests to promote

15. Ib!d.. Pe 10

16. Smith, Harold H., "Trends in Typewriting," The National Business
Education Quarterly, Spring, 1940, pp. 7-8; 31=35



skillful typewriting. These contests were conducted over a period of
some twenty-five years. Out of these contests came state, district,
and local contestz, and various certificates and awards were given
students. Some of these contests are still carried on, although the
original International Typewriting Contests were discontinued after
1930.

The rifth stage was the introduection of courses in teacher-training
institutions designed to train typewriting teachers. The practical
typist or the non-college trained teacher was regarded with suspicion.
In the teacher-training classes, the students were to study the differ-
ent methods of teaching typewriting, the value of various types of prac-
tice material, and the study of methods of correcting typing errors.
The instructors who offered these courses worked largely under the di-
rection of educational theorists, psychologists, and academic scholars
who headed up departments of education.

The sixth stege was the emphasis on standardized goals for type-
writing students and on standardized preparation for the teachers of
typewriting. There was a definite upward trend im the requirements for
the student and the teacher. With this requirement, there was better
teaching than ever before und students were sent out with better train-
ing.

Clem states that as late as 1929 educators outside the field of
typewriting believed that the typewriter and the text were the only re-
quirements in learning to typewrite, and that the only need of a teach-
er was to check papers and make assignments. The stenographic efficiency
tests of Blackstone and Thurstone given about 1929 ceused the business

men to discover how poorly their typists were being trained by that
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method. Business men demanded that the typists be better trained, and
the schools really began to teach typewriting. Teachers and authors of
typewriting textbooks have come to realize that the same pedagogical
and psychological prineiples cbserved in the teaching of other subjects
must be adhered to in teaching typewriting if desired results are ob~
mm.“

The following gives an idea of the titles that the authors used
for the early typewriting textbooks:

1884: Haven, Curtis. Haven's Complete Manual of Typewriting.
(Philadelphia) A 3-finger method; no mention of "touch."

1891: Longley-Elias. The National Typewriter Instructor by the
8-Finger Method. (New York)

1893: McCurrin, Charles H. HNeCurrin's Method of Touch Typewrit-

ing . . . Treatise on the all-finger method of operation..

SUMMARY

The first textbooks were very crude. At first the typists used
only one finger, and later, two, and even three fingers. The Tirst
method used in operating the typewriter was the sight method. In 1882
Mrs. Longley advocated the use of the "all-finger method," of typewriting
of which Mr. Frank E. McCurrin was the first to take it up and make it
popular.

It was Ida Mclenan Cutler who convinced Mr. Gregg that the logical
method of beginning typewriting instruction was to start with the index
finger instead of starting with the most difficult task, the training

of the weak finger.

1’: CIﬂ. J‘.n. Eo‘ 22. eit.. Pe 52

18. Smith, Harold H., Op. cit., p. 241
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The six stages that typewriting instruction has passed through,
according to Mr. Smith are: (1) the hit-and-miss stage, (2) the in-
troduction of the all-finger method about 1880, (3) group instruction
was started sbout 1900, (4) the organization of contests to promote skill-
ful typewriter operators, (5) the introduction in colleges and unfiver-
sities of courses designed to train typewriting teachers, (6) emphasis
on standardized goals for typewriting students and on standardized prep-

aration for teachers of typewriting.



CHAPTER III

METHODS OF PRESENTING THE KEYSOARD

Book says that undirected learners may follow different methods in
mastering the koyhoard.l In fact, most skilled typists and authors of
textbooks differ in regard to the best method. One author will say
that the student must not touch a key until he has committed to memory
the exact location of every letter and character on the keyboard, while
another will decry the visual memorization of the keyboard as being a
waste of time. One will attempt to teach all the letters on the keybvoard
as quickly as possible, and another will insist that the keyboard can
best be taught in sections, a very few letters at a tm.z

Typewriting instruction in the beginning made no use of associa-
tion of certain letters with certain fingers--in other words, there was
no system to typewriting in the very early stages of teaching. Smith
has called it the "hit-and-miss" stage of learning to typeurrit.o.3 With
the idea of assigning each key to a specific finger there came many
theories regarding the most effective and economical method of learning

to typewrite.

TEACHING SEPARATE LETTERS
Since the first efforts to systematize the operation of the type-

writer were the organization of schemes by which the same letters

AT
=

1. Book, W. F., Learning to Typewrite, New York, The Gregg Publishing
Company, 1925, p. 170

2. Ibid., p. 171

Se Slith, Harold H-. Qo Oit., Pe 8
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would consistently be struck with the same fingers, it was natural that
the methods of teaching typewriting should emphasize the relationships
of separate letters to the individual fingers by which they were struck.
A great deal of thought was given to the selection of letters which were
to be presented first. Techmique of stroking was also given special
emphasis even at this early time, and present-day texts give evidence of
a continued emphasis on stroking. Although controversies about which
letter should be teught first or which finger should be used first no
longer receive the heated attention they once did, there is no gemeral
agreement even rot.‘

Home-row, or horizontal method: This method of presenting the key-
board to beginning students has been in use for a number of years. In
this method the student is taught the home-row--a s d f j k 1 ;--first.
The student uses all the fingers from the hegln.ning.s After the home-
row ig learned by using nonsense groups of letters and syllables such as
"fff jjj faf j;3," the upper row of keys is added--q we r u i o p.

Then "t" and "y" are added. Similarly, the lower keys are introduced
to the beginning student of typewriting. The students are instructed
to keep their eyes on the copy, and their hands close to the hone-réw.‘

Lomax, Reynolds, and Ely state that using this method of teaching
the keyboard egualizes the use of all fingers; that is, one finger ie
not trained at a time, but all fingers are being trained in the method

of mastering correet stroking from ths bcgi.mnng.,

4. Blackstone and Smith, Op. ecit., pp. 170-171
5. Ibid., p. 167

6. Lomax, Paul, Reynolds, Helen, and Ely, Margaret, Op, ecit, p. 102
y Ihid., Pe 103
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Some authors object to the home-row wmethod of presenting the key-
board because there is too much drill on the separate rows, and not
enough drill on essociating letters struck with the same fingers on dif-
ferent ra'n.a

Another objeetion to the home-row method, growing out of an entirely
different point of view about the teaching of typewriting, is voiced by
Guy 5. Ceorge who argues that it develops a tendency of keeping the
fingers too close to the home~-row of keys thus handicapping freedom of
action. Furthermore, he believes that the student is kept too long on
the letter-level stage rather than being permitted to go ahead to the
higher stages of learning to typewrite by words. He states his position
strongly, "The more thoroughly the keyboard is learned by a beginner,
the more certainly is he handicapped for life." °

This objection, however, applies not only tc the home-row method
but to any methed of presenting the keyboard by separate letters; this
will be more completely discussed when the word-pattern method is
presented.

Vertical, or finger-section method: In an effort to find the most
economical way of associating letters autommtically with fingers, another
variation of method, which is called "one-finger-at-a-time, vertical,
or finger-section method, was introduced. In this method all the first

finger associations are made at one time; then those to be struck by

the second finger are made, and so on. After "fff" and "jjj" are

8. Ibid., p. 103

9. George, Guy S., "Typing Plateaus," Journal of Business Hducation,
April 1932, V. 7, p. 19

10. Harris, Shelly Eae, "Typing Procedures and Classroom Tests," Fifth
Yearbook, National Business Edueation Outlook, (1939), pp. 269-272



written a number of times by the two index fingers, the drills "frf»
and "juj" are given, Using this drill, the index fingers must reach
upward to the third bank of keys; then "fvf" and "jmj" are used to in-
troduce the reach downward by the index fingers to the first bank of
keys. The second fingers are similarly drilled--associating the fingers
with letters 4, e, and ¢ for the left hand and k, i, and comma for the
10
right hand.
Arguments for economy of learning by this method are best stated
by Smith:
e « « « i8 it better to try to associate one character with each
of eight fingers or to associate one character with each of two
homologous fingers (for instance, the index finger of each hand)?
Obviously, the latter is simpler and more likely to expedite
the learning of tﬁn intensely practised individual character-pro-
ducing movements.
The attempt to simplify the initial learning situation by the use
of the vertical method was recognized in another way by Harris, who
claimed that by starting with the index fingers and working outward,
the fingers which are the easiest to control are used first and the weak-
er Tingers are used to keep the place on the home-row koys.lz
Smith makes the additional observation that the simplicity of the
learning situation is enhanced when the approach is made through a
single finger on each hand because the choice, at the outset, is only

between the right and l:ft hands, with the particular finger always

10, Harris, Shelley Mae, "Typing Procedures and Classroom Tests,"
Pifth Yearbook, National Business Edue. Outlook, (1939) pp. 269-272

n. thksto“. l. G. m mth’ S. L- _D-nt 01@., po 167
12, Harris, Shelley Mae, Op. cit., p. 268
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in readiness. In respect to starting with the index finger there is

general concurrence between Harris and Smith.

If the first, or index finger is chosen for this single-finger

approach, we take advantage of the further fact that up to the

time the average learner studies typing his first fingers are

under better control then his other fingers; and so we simplify

the learning problem just that much more,l®

There are some, however, who argue that if the initial learning
situaetion is made too simple the student experiences a feeling of mas-
tery, which is destroyed when he degins to work with the weaker fin-
gers, thus unduly discouraging him. This conviction is expressed fur-
ther in the publication of typewriting texts which start the student
working with the wesk fingers rather than with the stronger and more
independent index fingers. On the other hand, Dake in Modern Nethods
of Touch Typewriting takes a modified stand by using both strong amd
weak fingers in drills such ms, "asa, jjj, sss, kkk." The organization
of the drill in this fashion is obviously deliberate as exyressed in
the sub-title of the book, "The Thought Action Way." Dake says that
The Modern Hethod sbsolutely prevents the almost universal custom of
exercising the fingers in sequence, which custom permits the student's
mind to wander from the work in hand, and thereby interferes with ef-
fieient progrou.u (See Appendix, p. Vi for cxamples of driils used

b' m-)

WHOLE MiTHOD

¥hen the psychologieal principle of learning by wholes rather than
by parts began to pervade all subject matter fields, it occurred to

135. Blackstone, E., G. and &ith. 8. Lo. op. g!t-. De 167
14, Ibid., p. 167

15, Dake, L. Gilbert, Ihe Modera Method of Touch Typewriting, Lyons
and Carnshan, New York, 1931, p. 12



some thinkers that the psychologieal law pertaining to the memorizing
of the whole rather than the part might apply to teaching the key-

16
board. After brief, localizing drills, in which the teacher explains
by demonstraztion and use of wall charts the location of = number of
different letters on the keyboard, words and sentences are givea to
the class.

Host of the arguments brought forward by exponents of the whole
method are based on the ecomomy of learning in a meaningful and natural
situation. It is stated by ome author that this type of keyboard pre-
sentation attempts to establish the command of the keybosrd by means
of practice on sense materisl snd that it enables the learner to use

17
bis typing ability early.

Lessenberry states the advanteges of this method in the following
words:

It is possible to initiate the control of the keyboard more

quickly then we formerly thought ecould be done. The whole

method emphasizes a basic prineiple of learning--that we learn

best when our learaing is in a natural-use situation... Teaching

in the use situation makes the drill practice mean something

to the student; he can be made to understend its purpose; he ean

lezern to determine the type of practice procedure to léln

can learn to measure the effectivemess of his rractice.

Because of the interest in this method, it has been the topic of

several research studies. Blackstone and Swmith, in Improvement of
Instruction in Typewriting, give the results of several of these

16. Blackstone, £. G. and Smith, 5. L., op. eit., p. 168
17. Lomas, Paul 38;, and W, H.l!l, Op. “;to. Pe 104

18. Lessssberry, D. D., Methods of Iesshing Typewriting, Mesograch
No. 36, South-Westora Publishing Co., 1!3?. Pe 7



studies and conclude that "the method of employing the entire keyboard
from the start shows this method equal to or superior to the part
m.-n

Some teachers feel that the “"whole method™ of teaching typewriting
does not go far enough and that the educatiomal priseciple of learning
by wholes should go further. It is ergued that the word, phrase, or
sentence rather than the letter could be used as the learaing unit in
typewriting, even as in the langusge arts.

TEACHING WORD PATTERNS

The distinguishing feature of the word pattern methods is that
an effort is made to teach words as complete movement patterns, rather
than to teach isclated finger strokes which are associsted with isolated
letters. The whole group of movements used in the writing of a short
word are presented simultaneously and practiced the same way.

Stusrt High Frequency ¥ord Fattern Hethod: Stuart, ome of the
principal advocates of the word pattern moethod, emphasizes practicing
all movements in the same rapid, skillful manner in which the expert
performs them. As a matter of fact, she introduces the movements
for carrisge return, insertion of paper, and twirling the cylinder knob
in the very first lessons together with correet positionm at the ma-
chine and proper stroking of the keys.

In the first lesson the teacher explains and demonstrates correect

position at the machine. She explains the finger chart by which the

19. Blackstone, . G. and Smith, 5. L., op. git., p. 168-169



student can find the proper finger to be used for a given key. Then
the carriage is locked and the student learns how to hold his hands
on the keys, how to meske reaches, how to strike the keys, and how to
loeate certain keys by looking st the finger chart and not at the key-
board. The letters associated with the keys are not mentioned to the
students yet. Teascher demonstration plays an importent part. A few
parts of the machine, such as paper rest, latcral paper guide, eylinder,
eylinder knobg, and feed rollers are explained. Other parts of the
machine are introduced as they are Moﬂ.w

¥hen the student has become familiar with the direction and dis-
tance that each finger hae to travel, the instructor suggests that he
try to operate the keys without looking at them. The emphasis is still
on the movement and not on the letters. Next the instructor tells the
student to watech and listen to him tap the keys. Them the studemt
taps with the iastructor. Instructions are given to tap other keys
80 that a word of two letters may be formed, The letters that have
been made with these keys have not been mentioned to the student.
After these movements have been automatized, the students are told
thet they have been writing a word, "if." As they write they pro-
nounce the whole word, not the letters, as the word is typed. The
word that they are typing is written on the blackboard, and it is
pronounced by the teacher ss the students write it. If some student
is pot following resdily, the teacher simply spells the word two or

20, Odell, ¥William R. end Stuart, Esta Hoss, Frinciples and
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three times end them moves into the word-writing stage again.

Stuart lists three important changes in the word-pattern method

from the sepsrate letter method:

l. The teaching of the resch separate from the stroks.

2. The teaching of the manipulative mastery of the keys
before sny letter-associstions are made with them.

3. mmwwm&ummmnm
word and phrase patterns .

She enlarges on the third point by insisting that:

ess learning the keyboard does not mean memorizing the
letters distributed on the keyboard, because such a method
forees the student to learn each letter in terms of its
relative position to certsin other letters. This is an
uneconomical method of learning except for the writing of
ad jacent letter sequences, such as fr, as, we, ki.
Learning the keyboard really consists of learning sll the
actual htugms for which patterns must be
established.

Other advantsges for the word pattern method listed by Odell and

Stuart are: "The chances for errors are decreased in all the stroking

of the student if he begins his learning by mastering the movements

for vword-patterns which contsin only two or three strokes ... The

24

first learning exercises can be short, easy, and meaningful.”

Stusrt and Odell select the word if es the first word to be givem

the class because it uses alternate-band strokes, which Odell elaims

are the fastest strokes, and because it uses the fingers that have

learned to work independently.

M.. P. M.m,w.

Stuart, Tsta Ross, Teacher's Mamuasl for Stuart Typlog, D. C. Heath,
New York, 1934, p.5

Stuart, Fste Ross, “"learning Steps in Typewriting," Business Edu-
eation World, Vol. 16, March, 1937, p. 531

“.11. '11““ E.. m M. lm Ru.. n. ‘s&t, p. “
Ib;g.. e 64



(See Appendix, p. ix for examples of charts and drills.)

Direct Method: The direct method varies slightly from the Stuart
"word pattern® method; in the first step the students are taught how
to locate the keys on the typewriter, and the numbering of the fingers
that will be needed in deseribing reaches. The first practice is done
with locked keys. Home-row position is taught as & resting place for
the fingers, and not as letters a,s.,d,f,},k,1,;. The teacher demon-
strates a light, snappy touch on the keys for the students, as well
as how to insert the paper, snd how to return the cerrisge in con-
nection with ntronu.u

Directions are given for the typing of a simple word. The stu-
dents place their hands on homs row and reach for and strike the key
found with the second finger on the right hand above the home row;
then the key found with the third finger on the left hand on the
home row; .“d' lastly, they strike the space bar. During this pro-
cess they may look at the keys. The students are given time to re-
peat this drill until they can type it rapidly =nd lightly. The
word, "is,™ is placed on the board, snd the teacher demonstrates and
explains the correct method of typing. After the explanation and
demonstration the students repeat the writing of the word. Another
simple word is typed in the same manner. The words, "if, it, is,”
are then typed together as a phrase. Worde snd phrases are then put

27
together into sentences.

26. Tidwell, M. Fred, "Direet Approach to the Teaching of Typing,"
Business Xducation ¥orld, Vel. 18, June, 1938, p. 789

”. Ibid.' p- ?”



Lessenberry sums the main points in tesching by the direct
method as follows:

1. The tesching is done from the board, on which a
sentence is writtem.

2. Through the use of s diagram of the keyboard, the
teacher demonstrates, by plecing his fingers on
the correct keys, the fingers and the bank to be
used for each lettsr of eamch word.

3. First practice is done with locked machines.

4. As the teacher pronounces a word and writes it on
the board, the students tap the word with him; them
they prectice the entire sontence alone several times.

5. Each sentence is typed several times. By typing two
sentences to & line, the spacing after the period is
taught, As the words are pronounced, the teacher

ehp-mmmﬂgrorum-mmmmm
are to be struck.

According to Lessenberry the student makes rapid progress using
the direct mcthod, and the slphabet is introduced in the first six
hsm.n This is one of the differences between the direct method
and the word-pattern method, where the first four or five lessons
are empioyed in teaching correct rosition, correct carriage retura,
the reach, the correct handling of the paper, before typing of words

is begun.

NODIFICATIORS AND COMBINATIONS OF METHODS
Of course, it must not be assumed that all of these methods

8. Lles » E. D-, o1
e o heaamade of Teschiss Iypemeisias, Sosommenh,
2. Lessenberry, D. D., Heview of 20th Century Typewriting, p. 2



have been kept complotely separuted by different teachers. ZXlements
belonging to two or more of the methods were frequently merged in the
organization of a typewriting text or used by typewriting teachers
in presenting the keybvoard.

louise MeKee carried on an experiment in teeching the keyboard
by whet she calls the sentence method. DBefore any writing is attempted
the students are made familier with the necessary parts of the machine.
The guide keys were taught with the aid of a chart. The students are
drilled on "fff jjJ" and the other keys on the guide row until they
are sure of the fingers used on each key, the letters associated with
each key, and have a good touch. The first writing is done with the
ritbon thrown off as it is in stencil writing.

The first two sentences given to the class are "Ask Dad. Dad asks."
The pupils locate the letters =, s, and k. They feel these letters a
punber of times, and the word "ask™ is writtem slowly and smoothly,
until the pupils can write it as a word unit. The use of the shift
key and the period are next taught. The entire sentence is loeated
by feeling the keys a number of times, and then the pupils write it
slowly but smoothly. The ribbons are engaged, and the pupils are per-
mitted to write the sentence. Each group of sentences must be written
perfeetly before going to the next group. The letter "e” is the next
one taught, and words such as "see, sell, secd, and Jess" are given.
Then sentences are written with these words.

The advantages given for this method are:

Natural and interesting way of learning and affords the
maximum of drill on the writing of connected matter.

An ideal is set up, and by eareful planning and grading of



the work, is made a practical one. Pupils are made aware of
their ability to write with few errors, beeause they actuaslly do
80.

The method is sdapted to the pace of the various indivi-
duals ... The result is fewer failures ... and a higher standard
of mccursey throughout the grade,30

Gregg Typing: In the Gregg Typing textbook the first lesson
gtarts with the first-finger keys f,g,h,j,r, and u. The second
lesson adds the first finger keys for t,v,b,y, end n and intro-
duces the second finger keys d,¢,¢, and k, i, comma. A keyboard
chart is given with each lesson until all the keys are presented.
It can be seen that this is an adaptation of the vertical method.
Words are formed with the first-finger letters and typed several
times. In the second lesson, the letters that are struck with the
second fingers are introduced and words are formed using the first
and mnnd letters. Sentonces containing commonly used words are
presented in this .‘mooul..31 This is apparently an attempt to make
learning realistic by using actual words as soon as possible.

Smith, one of the authors of the text, says that words may be
typed "as a succession of isolated strokes, as they must be in the
early lessons; as & sequence of strokes in s single motion pattern,
as the flash words are typed beginning with Lesson Five; and as a
combination of these two techniques, that is, partly as isoclated
strokes and partly im sequence." The authors introduce words early
in the course but they are on the letter level., The "flash word"
drill is intended to encourage the student to write on ths word
level. Smith says: “The individual motions involved in a combins-

30. MeKee, lLouise, "An Experiment In Tesching the Keyboard,” Fifth
Yearbook, Fastern Commercial Teachers Asgoeiation, 1932, p. 157-160

31. SoRelle, Rupert F., Smith, Harold H., Foster, William K., Blanchard,
Clyde I., Gregg Typing, The Gregg Publishing Co., New York, p. 608



tion of movements are usually executed faster whem the combinaticn is

32
exscuted «s a whole than when the motions are made separately.”

{See Appendix, p.Vi for examples of drills.)

Rowe Typing: In the Rowe Typing textbook, the keyboard reaches are
covered quickly by a combination of horizontal and vertical methods. The
authors use the term "Contrast Method." This appears to refer to the
tendency to present controsting movements in the same lesson such as
the downward reach for one finger and the upward reach for another, It
may azlso have reference to the wide separation of lessons prescnting
reaches easily confused, such as i and ¢. The entire keyboard is
covered in fifteen lessons. The home-row drill with the "fff jjj*
finger 1s used first, then the "fea j;;" drill. After a number of
lines of letters on the home-row are givenm, the next is the bringing
in of the vertical or the "frf juj" drill. Accuracy is strongly em-
phasized from the first. Two and three letter words are introduced
early in the book, but they are included with the nonsense letter com-
binations and are presumably typed on the letter level. For example,
Af is introduced in the line with af, ju, fr, ki, gr, lu, da, i, j;,

33
g, Ji, fe, uj.
(See Appendix, p.viiifor examples of charts and drills.)
Dictaphone Method: Lomax, Reymolds, and Ely describe the diecta~

phone method as follows: "The diectaphone method of teaching typing

32. Smith, Herold H., Cregg Iyping Teacher's Handbook, The Cregg
Publishing Company, New York, p. 57-60

33. W¥hite, Walter T., and Reigner, Charles G., Eowe Typing, The
H, ¥, Rowe Co., Chicago, 1937, p. 14



combines the auditory stimulus with the visual stimulus. The pupils
copy exercises which are at the same time dictated to them by the dictea-
phone. The rate of the pupil's writing is, therefore, controlled by
the rate of diectation, which can be increased or decreased to suit the
pupil's need. This method seeks to vitalize the pupil's learning by
increasing the number of avenues through which he receives the stimu-
lus. By breaking the class into ability groups, each controlled by a
dietaphone, the instruction can be adapted to clags groups of different
abilitiu.'“m experimental work with this method is interesting but
inconclusive. It has been widely used in Chicago schools.
QUESTIONS RAISED ON THE FEATURES OF VARIOUS METHODS

Because of the great variety of methods of presenting the key-
board, it is natural to question where the truth really lies. It is
not within the scope of this study to try to answer these gquestions
but rather to stimulate thinking about them.
Home-row or horizontal method:

l. Vhy keep the fingers so close to home-row?

2., Vhat value is the egqualizing of all fingers at the
beginning of the course?

Vertical Method:

l. Could drill on vertieszl rows be used to advantage without
ealling attention to the nonsense group of letters thus

written?
Whole Method:

l. Does the introduction of many keys at one time lengthen
the learning process?

34, Lomex, Paul S., Reynolds, Helem, and Ely, Margaret H., op. eit.,
P 104
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Should the effectiveness of the whole method be -nplo?
by careful selection of words to be written and finge ‘
to be utilized in the first lessons?

Stuart High Frequency Word Pattera

1.

3.

4.

Is too much time taken up for manipulation of peper in-
sertion, carriage return, and practicing the reach before
actual typing is done? Does the interest of the student
lag?

To what extent is the word pattern actually used and
does she believe that word pattern can be used in every
instance?

Do students write the word patterns when they say words,
especially when writing two letter words which they
started spelling.

Is there too much repetition?

Direct Method:

1.

S

4.

Is there a tendency for piling of letters, transposition of
letters, uneven stroking to accompany teaching the word as
a unit?

Is rapid learning at the first discouraging to the student

later in the course because he does not progress as fast as
at the beginning? Or is this taken care of by very simple

words at first and a great deal of repetition?

What value is the repetition of a word for a great number
of times? Tidwell says "it does little or no good to write
a line of one word. To repeat several lines of a sentence
is equally bad. If the words and phrases can be repeated
so that there is variety, a world of good ean be accom=~
plished 35

Is drill on speed an essential element of the word pattern
methods?

Quoting Tidwell: "Short speed drills can be given as soon
as the students feel at ease in operating their machines."58

%

Tidwell, K. Fred, "Direct Approach to the Tmehiu of Typi.ng,
Buginess Education World, 18, June, 1938, p. 790 -

Ibid., p. 790
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6.

7.

8.

34

To what extent can the movements of the expert really be du-
plicated by awkward beginners?

How should rhythm be explained to beginners? It is fre-
quently stated as striking each key in exactly the same
fraction of a second but studies have shown that even
experts do not type with an exaect metronomic rhythm?
Does this mean that evenness and regularity of stroke can
be ignored?

Can accuracy be gained after speed? According to Tidwell,
the procedure for acquiring this (rapid writing level) is
to locate the keys and type every sentence or paragraph
rapidly regardless of errors.o’

Dake, Modern Method:

Sentence

1.

2.

5.

Does the repetition of nonsense group of letters produce
mental fatigue?

Is it practicable to start writing sentences and paragraphs
without capitals?

Is there too much emphasis on speed on materials which
high speed cannot be obtained. (Words in the first lesson
in which the speed is stressed--adults, harass, a surly,
lass; ask truthful daddy.)

Is there too great emphasis on accuracy required when the
students are to hand in three perfect copies?

Is more required of the student than he can accomplish
without undue fatigue.

Method:

1.

Are the first words used selected or chosen at random?

Is it purposeful that the beginning situation should be so
difficult? The weak fingers are used first by giving the
word "ask"™ and also introdueces the capital letter and period.
Dake and McKee sgree that first letters should be with

weak fingers. Lessenberry and Stuart both disagree

with her and say that the initial learning situation should
be simple.

37.

Ibids, pe 791.
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3. How does this sentence method differ from the word method?
4. Is accuracy stressed too much? Is it the best method to
require beginning students to write sentences perfectly
before attempting to write other sentences?
SUMMARY

Typewriting instruction in the beginning made no use of assoc=-
iation of certain letters with certain fingers. The first efforts
to systematize the operation of the typewriter were the organization
of schemes by which the same letters would consistently be struck
with the same fingers.

Emphasis was placed on the home-row or horizontal method of
teaching the keyboard to beginning typewriting students. The student
uses all the fingers in the first day of typing, learning first the
home-row, next the third row, and finally the first row.

In an effort to find a more economical way of presenting the
keyboard, the vertical, or finger-section method was introduced.

All the first finger associations are made at one time, thus assoc~
iating letters to be struck with the index fingers only instead of
with all eight fingers. Then the keys to be struck with the second,
third, and fourth fingers are introduced.

It occurred to some teachers that the law of learning by wholes
could be applied to teaching the keyboard. The teacher explains by
demonstration and use of wall charts the location of a number of dife
ferent letters on the keyboard then brief drill on key position, al-
phabetic sentences and paragraphs were givenm to the class. Actually,

letters are learned, but in a sentence setting.



It was felt by some teachers that the whole method should go
further, It was argued that the word, or sentence rather than the
letter could be used as the learning unit in typewriting.

The Stuart High Frequency word pattern method and the direct
method as discussed by Tidwell are examples of this attempt to use
simple words, such as if, it, is, as initial learning units, Much
emphasis is placed on the movement pattern while learning the separ-
ate letters involved is minimized.

There is one modification of the word pattern method given by
McKee as the sentence method. The guide keys are drilled on until
the students are sure of the fingers used on each key, the letters
associated with each key, and have a good touch. The first two sen-
tences given to the class are "Ask Dad. Dad asks."™ The entire sen-
tence is located by feeling the keys a number of times, and then the
pupils write slowly but smoothly. Features given for this method
are: natural and interesting way of learning, affords maximum of
drill, ideal is set up, and the method is adapted to the pace of the
various individuals.

In the Gregg Typing textbook the first lesson starts with a few
first-finger keys. The second lesson contains keys struck by the
first and second fingers. A keyboard chart is given with each lesson
until all the keys are presented. It can be geen that this is an
adaptation of the vertical method. Words are formed with the first-
finger letters and typed several times. Smith says that words can be
typed as a succession of isolated strokes, as sequence of strokes in

a single motion pattern, or a combination of these two methods.
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In the Rowe Typing textbook, the keyboard reaches are covered
guickly by a combination of horizontal and vertical methods. The
author uses the term "Contrast Method."” This appears to refer to the
tendency to present contrasting movements in the same lesson such as,
the downward reach for one finger and the upward reach for another,
The entire keyboard is covered in 15 lessgons. The home-row drill is
used first. Accuracy is strongly emphasized from the first.

The Dictaphone Method combines the auditory stimulus with the
visual stimulus. The pupils copy exercises from the book at the seame
time they are dictated to by the dictaphone. The rate of the dicta=-
tion can be controlled according to the pupil's need.

There is considerable lack of agreement on the best method of
presenting the keyboard to beginning typists. Some questions concern=
ing the features of the various methods were pointed out to provoke

further thought and study on the part of apprentice teachers in be-

ginning typewriting.



CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

This study set out to prepare a condensed but comprehensive
analysis and summary of the various methods of teaching beginning
typewriting; to group the various methods into a simple classification
based on common elements; to describe the methods in their "pure®
form, together with statements concerning the advantages of the method;
and modifications of the methods given in the beginning typewriting.

By using an historical approach, it was revealed that the first
method used to operate the typewriter was the sight method, also re-
ferred to as the "hunt and peck"™ method. The writing was done with
the index fingers of each hand, and neither teacher nor text added
a great deal, The text books were very crude; for the most part,
they consisted of finger exercises followed by some business letters
and legal forms, Mrs, Longley was so sinccre in her belief that all
fingers should be used in typewriting as they were used in playing
the piano that in 1885 ahg advocated what she termed as the "all-
finger method™ of typewriting.

Ida Mclenan Cutler was convinced that the logical method of
beginning typewriting instruction was to start with the index finger,
most independent finger, instead of starting with the most difficult
task, the training of the little finmger.

Smith says that historically, typewriting instruction has passed
through six stages: (1) the hit-and-miss stage, (2) the introduction
of the all-finger method about 1880, (3) group imstruction about 1900,
(4) organization of contests to promote skillful typewriting operators,

(5) introduction in colleges and universities of courses designed to
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train typewriting teachers, (6) emphasis on standardized goals for
typewriting students and on standardized preparation for teachers of
typewriting.

Most skilled typists and authors of textbooks differ in regard
to the best method, One suthor will say that the student must not
touch a key until he has committed to memory the exact location of
every letter and character on the keyboard, while another will say
that it is a waste of time, One will attempt to teach all the letters
on the keyboard as quickly as possible, and another will insist that
the keyboard can best be taught in sections, a very few letters at a
time,

Since the first efforts to systematize the operation of the
typouiitor were the organization of schemes by which the same letters
would be struck consistently with the same fingers, it was natural
that the methods of teaching typewriting should emphasize the rela-
tionship of separate letters to the individual fingers. In the home=-
row, or horizontal method, the student is taught the home-row--
asdf jkl ;=--first. After the home-row is learned, the upper
row of keys is added, and lastly the lower row is introduced. The
student uses all the fingers from the beginning. The advantage stated
for this method is the egualization of all fingers. The objections of
this method are: too much drill on separate rows; keeps fingers too
close to home-row; ingufficient drill on associating letters struck with
the same fingers; and keeps students on letter-level stage rather than
permitting them to go ahead to the higher stages of learning to type-

write by words, phrases, and sentences.



In an effort to find the most economical way of associating letters
automatically with fingers, another method was introduced, which is
called "one=-finger-at-a-time, vertical, or finger section-method."

The first finger associations are made at one time; then those to be
struck by the second finger; and so on. For instance, drills are
given such as, frf juj fvf jmj to introduce the keys struck by the
index finger, Smith says that it is better to try to associate one
character with each of two homologous fingers than to associate one
character with each of eight fingers. OStarting with the index fingers
and working outward is better since the index finger is easier to con=-
trol and the weaker fingers keep the place on the home-row keys.

It occurred to some thinkers that the psychologiecal prineiple
pertaining to the memorization of the whole rather than the parts
might apply to teaching the keyboard. After brief, localizing drills,
in which the teacher explains by demonstration on the keyboard, words
and sentences are given to the class. The advantage for this method
is the economy of learning in a meaningful and natural situation.

The whole method did not go far enough according to some teachers,
and the word pattern was introduced. In this method an effort was
made to teach words as complete movement patterns, rather than to
teach isolated finger strokes which are associated with isolated
letters. Emphasis is placed on rapid, skillful movements such as is
used on the expert level. The teacher demonstrates the correct method
of writing words, and explains a few parts of the machine. Directions

are given for the writing of a two letter word, but no mention is made
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to the students about what letters are made in using these keys.
After these movements have bLeen automatized, the students are told
that they have been writing the word "if." As they write they pro-
nounce the whole word and if a student fails to follow, the teacher
simply spells the word two or three times and then moves again into
the word-writing stage. The advantages listed for th: word pattera
method are: first learning exercises can be short, easy, and meaning=
ful; chance{for errors sre decreased if the student begins learning
by mastering the movements for word-patterns which contain only two
or three strokes and gradually increases.

The direct method varies slightly from the Stuart "word pattern”
method. The keyboard is covered more rapidly in the direet method
than it is in the word pattern method.

Some of the modifications of the preceding methods are: the
sentence method as given by McKee, in which the entire sentence is
located by feeling the keys a number of times and then the pupils
write the sentence slowly and smoothly; the contrast method by White
and Reigner, which is 2 combination of the horizontal and vertical
methods; and the Grege method, which is a combination of the vertical

meﬁhnd and the writing of words on the letter level.

CONCLUSIONS
The followinz conclusions seem to be warranted by this study:
1. Later thinking tends toward partial or complete adoption
of movement pattern for words as the initial learning unit.
Z. There is a need for a reconciliation of ideas which ap-

pear reasonable in themselves but which in reality conflict



with each other.
3. Most of the arguments appear to be based on practical ex-
perience rather than scientific experimentation as shown
by the fact that authors tend to speak empirically rather
than scientifically.
4. The efficacy of skill in the learning stages is as important
as the performance when performance is measured in terms
of terminal outcomes.
REC OMMENDATIONS
It is recommended that apprentice teachers in typewriting examine
various methods critically since no one best method has been definitely
determined,
It is also recommended that more experimentation be donme in prac=-
tical clessroom situations as well as scientific laboratory situations.
It is further recommended that conclusions on efficiency of methods
of teaching the keyboard be reserved until rather high levels of skill
are attempted, since it is quite positive that the kinds of habits
learned at the beginning may be strongly felt when the student attempts

to reach higher and higher levels of performances.
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Examples of drills given in the Dake Modern Method of Touch
Iypewriting: Notice emphasis on weak fingers a and s; use of slter-
nate strokes; deliberate subordination of mesning to upusual se-

guences presumably to encourage "concentration."

First Lesson:
ajsk dlf;

a sad lad
alas a lad falls as a lass

Second Lesson:
alfalfa alaska
salad flask alaska flash lash gash hash
hash all shad salad

Third Lesson:

hurry & harsh artful hussy
frat halt hulk lard lark hurt hush last

Examples of drills given in the Gregg Typing:
First Lesson:

3333 teer 3335 £eef §33) free
fur rug jug hum mum gum (first-finger word drill)

ruff gruff
Second Lesson:

in my him mum kin ink
be re fee get red bed (first-and-second-finger word drills)

they think the eight men met in the church (sentences containing
her friend hid the junk under the big tree commonly-used words)
bring my dinner there every night by nine,

Third Lesson:

ok, no, you lock oil
we sew vex were rest

333 373 Ju Ju Just (first-second-and-third-finger drill
111 1Ll 1L1 L4 Lis List plus shift)
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(Examples of drills given in the Gregg Typing ~ continued:)
Just tell them they must wire this week.
List your four lots down town very soon.

Fifth Lesson

Just after taking off, Jimmy bounced over an ax, split a ski,
and fell quite dazed. (Alphabetic Sentence)

have with over right things return (Flash Drill)
hazy lazy next relaz strike quiekly (fingering drill-e-words re-

quiring practice in finger
reaches)
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Examples of drills given in Rowe Typing:
Notice chart showing contrasting reaches; combination of
horizontzal and vertical method in first lesson; introduction

of words in same line with nonsense group of letters.

QOO0O0
Oococoooocoococo0O
000000 MOOO OO

YO0

’ The f-finger making the
downward v-stroke,

The j-finger making the
upward y-stroke.

First lesson:

£fL aaa faf 333 335 333
adsfa ;klj; adsfa ;klj;

Juj jjj faf £ff dfd §;)
frf faf far fju frf fur

if is af ju fr ki £1 j;
as ar af ku ju lu gi ig

Socdnd Lesson:

e j3j rsf J1j
ask dug rid jug dig sir

frf ftf kik fit jut jug
Rur Uru F;a Ja; R;f Har

Third Lesson:

fr uj £t ik rf 1.
ddd ded juj ded
nit ken hen end ten den

ed .1 j; af re nh ik uj
fade jade king hand send
He had his hat as he left the dark little hall.
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Ztuart's Hand Chart




Examples of drills given in Stuart, High Frequency Word Pattern

Method:

Notice chart emphasing finger movements rather than sentences;

immediate use of simple and meaningful words, phreses, and sentences;

comment beside each

*Throw the ecarriage
twice to make the
double space be-
tween the groups of
lines,.”

®" Do you always
practice on
locked keys
first?"

"Did you spell
8=-o?"

drill.

First lLesson:

if if if

ir

it
it

ir
ir

is
is

it
it

ir
ir

ir

it
it

it
it

is
is

is
is

it
it

ir
if

if if ir
if ir if

ir
ir ir
it
it

it
it

it
it

it
it

it
it

it

"Pronounce each
word as you write."
ir
1 g

it
it

ir
it

it
it

ir
ir

it
it

is
is

is
is

is
is

is
is

is
is

is
is

is
is

it
it

is
is

it
it

is
is

it
it

ir
ir

ir
if

it
it

is
is

it
it

is
is

is
is

Second lLesson:

It
It

It
It

Is
Is

As
As

is
is

is
is

it
it

it
it

It is It is
It is It is

It
It

is
is

ITtisI It is I
IItisIItis1I

IlIsitIIsit I
IIsit IIsitlI

is I As it is I As it
is TAs it is I As i

Third Lesson:

80 80 30 S0 SO S0 SO SO

80 30 80 SO S0 80 S0 80

is 8o i8s s0 18 so is so

is s0 is 80 is 80 is s0 "ls your right
margin even?"

it is so it is so it is so

if it is so if it is so
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