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CAP I 

Tn>nr1t1 h e playe4 n iJlportant rt in our school q. t . -ro-r 
l 

tU'ty ,-ear. rin tbls t,._ 11any a1ga1t1cu.t c • in t.h• 

teach1 oft. is rt Ye taken place. 4•-
tor tn,lst . tub •t thoda na ti •·•Yi 

auat e utillzet. 

• • tc a o s1 bl 

Acoorcu to Boo , • ot the st rk 'ble ch1e ant.a in tbe 

acquta1t1on ot \UlaJl ald.lla 1• the lncr•• in e4 n acouracy that 

s be ad• in typewri tin 4UJ'1 tbe 
2 

at. twe t.7 years . 

Tills doe• not ll8aa. owever, that ••t octa ot te chin . typewriting 

Ye b 

8fU1t.1 

at n rdtze4 . re re allloat as 11&n7 tecbiq ea ot pre-

s 
th keybo rd s t re ar t c~re . LaaaenbelT)' Yi • thi 

coml1 tlon . th pprqyal: 

etud7 ot b ditterent aetbod• of te chin type iting reYeala 
•DJ grN enta a to teaohia.g procedure•, materia ls , e ct-et:l 
rea t . ch t.udy reveal.a d1tterenc••, too. After a ll , t 1• 
is right, tor u..nito tty o.t Mthod ts nett r d.eaira le or t.o e 
expect.ad. eh t cbw who modi t1 a a existing . t o4, are.tea 
a an procedure, r combi ea tb rocedurca troa MnJ' ditte:rent 
• t hods into ••patter, la in eont.niution to our grow-
1 under tanding or ho. tot ch t. nr1t.1ng. 

The neru. oae ot bis study 1s t o ac~ 1.nt the student ot 

u.si ees ectucatlon with •T•lopae ta ot the "Brious a ot t oh.tag 

l. • a. a nd th. • L . • lmpro•e·· ant .2!. lnatruetion .!! 
tlce-Uall, Inc., ew York, 193,, p. l 

2. olt, • Freder1ek, Le&ra1ng 12, I1P! 1te, Greg bliah.1 co., 
n ork, 1925, p. 1.66 

3. Blackstone, ·• G. , .211• .!!!. • • 8 

•• LeaaenberJ'J, • D., " et hod a or oh1 'l'TP•wr1 tl , tt Balance 
eet, " ut!l- est. rn t>. Co., C1nc1nn.at1, roh, 193'1, p. 296 



tn,ftr1t1.ng sot the can the best u~ ot t e x riencea ot 

oth•r• 1n ning out tor hiJaNlt the llOat t1sta.ctor1 aethod ot' e.­

" t1 t • keyb rd. 

- J) !'O T S'IUDt' 

d typ1at ia lll!l4e t the be~illlli 8 lllOff truth 

1Jl 1t than 1 t writing t ohera think, beo.ause in any pula-

tt•• art-science like typ• itt.Ag, ore • nd• upon the inltial at p 

t th• beginner usually real1 ea.•6 

it this oint in 1Ad, it 1 sae t.1 l t t the teacher ot be-

scient1t1c tudlea. It is extr ... ly onaat t the te o er guide 

t e learaer ln t h• correct teohnique ot l bit to t.1on 

g1JDl1 :tagtl ot the t ent'• 1 tereat. 

'O oOOllplt this, the teachv t t 111 t. t Yario uth-

oda or pr sent.in the key the •alue ot ch. 

1th the •••r-tnc eaain «.11.ount or lite t . betng written o 

• JMtbod ot t ohing typewrit 1 • it, oul 

&Terage busy teacher to s t d7 this mat r1 l ind~ 11. eretore, 

study• ich ups th 'f 1oua 111. th s, a al,zea. d awaa.rizes t • 

iDni t wrtti students 

see • desirable. 

Then, too, the value or study or t a kin to~ ture reae rch 

llUSt not • o er-looked. 

It is aauae4 that the r pre t1ce te char needs to ve c• 

5. Cl• • J e .. • ~ 'fechn1g • ,g! ahing Tpewri tty, Creag b-
11.shing Co •• ew Tort, 1929, p. 8 



fl-om the ny itt s 011 the t chi ot typewriting ni-

de.no• on question euch as th tollo 1 (1) 

1• in. w tch t.tae k:ey rd n bei t ugh\? (2) 

tare the vartou 

t 1• t teat.st 

•thod ct beC0111Dg t liar with the ope t1on or the k-, oar • 

(3) t aethod would b aoet intereaitng to th st ent? (4) 

metb will 1.Aaure developaeat of gooct bits? 

ot course. it is not s'11MC11A thla atu:47 that th co ct 

t 

in iable auw.r to any or these etiona c A be toun4 in the litera-

ture . t ia aesuaed is that it th appre tice tee.eber ca.n coae 

taJl!ii r th the v 1oua a etho a and their bases 1n authority or ex­

perimentation, he will Te adft.llced in llJl erst-and.1 ot t.he problaa 

i.DvolYed in b lnni tu teachin or type-.r1t1a. 

or 

-.rhe purpose ot t h1 study is, ttrat, to pre re condensed but 

C011preben 1w t eataent ot t. • rious a ethoda ot teachi b gluing 

\y-pewritt tor the U!!e ot pprenttce t cheTa; •con.d, to group the 

va.rtou met ods, tor th convenience or the a prenttce teacher. 1.oto 

a s1 laas1.t'1cat1on secl o common ele ·~nta; third, to a rize 

d analyze t h ar to th rit• or d i dvantage• ot the Ta.r-

ioue thods ot resent1 the keyboard. 

p T WD? 

e t'ollo iq ateria la re used. in th1a study: 

a1A••• Education, Aaeriea.n 

rtba.n.d ea.cher • !!!. !!R•r1 e11t ~ D1r•ct ~ Indirect · e cbee !!£ 

by cation (unpubliabed thes.1•,) Methods .5!!. • eaebing TJpewr1t1!i 

tlook, .a.at rn 



\ . 
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Commercial Teachers• Association YearboOk. l{at1onal Business. :.'.!'dueation 

An examination of' the li tera t.ure was mad.a to discover article.s re--. 

nece.ssary to modify thi;;; grouping sligb.t.ly seventl times, alS further 

study 1,rou!{,h,t out ~dd:ltional similarities or r.Ussimll.arities. 

objections to a metlmcl previously used. In such simple o.rgan1zat1on 

n.s was sought here, it was necessary to postpone consideration of the 

UEllMITA'l'.IONS 

This study is limited t.() t..he literature on the presentation of 

the keyboard 1n beginning tn,ewriting. The sources of the ooterials 

used are tho articles t:Ublii3he4 in educational journals, books on 



/ 

ot the literature ting trom the be tnnin ot instruction ot 

typewrtt1ng in schools 4 to~ auney 1n order to tnee the deyel-

opment ot 1Y methods ot , resenting th• keyboard. Jo:r th st 

part, how•• r 1 1 tenat•e study or the literature 

1 ra 1931 io 19411 cl aive . 

liai ted to t.he 

io at.te pt waa · de to &Ya.luate t e ettectivenesa of tbe ditrer­

ent aeth • ot present! g the keyboa.rd eicept tor ort th re ulta ot 

relate e%p r en l studies th t Te een -c:arr1e4 o y res reh 

D. I ITI 

ner1n.1t1011a of tn ras to be used in this study will be help­

tul at tb1e point . 

BegJ.uing typewri ti ret r to th :per1o4 ot t 1ae d.uri ah 

t letters and. characters ot' th keybOard. are pnonted . Begum.tag 

a tn,ewr1t1ng is 4et1ned iJ omax, Be711olda , and y aa: "t t period 

1n the pupil's leernin hen he ls cqu1r1ng a aaat ry or th t1J)e­

w:rit r a J1echiutical deYlc and rea o.nabl facility in the use of 

H0118- row 1s d•t1ned a.s: a ad t .1 kl; 

lndir•ot ree.ch is travel1 in a round-a out 11ay to th k y to be 

atruek. For inatanoe, it you wer• to r o.h tro• th h -row te,7 "J" 

to the k•Y tty• , you would trav l first to th,: "u• and th n to t e "11 

the ce retur to ho -row betore ing the n•xt re ch. 

Direct re ch would be a reaoli in whic the ting rt veled. the 

6. Loaax, ul s . • Reynol •• Helen. 'ly, rgar t li. • Probleas .2£ 
Teaching rn•writin15, Prentice- ~ 11, Ino . 1 ew Yor , 1g3 , p. 9~ 



\ 

' 
aoat. 41re t path trom. th key la.st true to th! .key to strt.tck. 

for in.at ce, it you were to write the rel "at.f 7011 woul. etrike "•"' 

and o directly to "t" inate dot going a-e- -t-t.• 

lAese be%"?7 det1nea uthod aa: The te uaed. to de ote a a,ic 

pl or t chi ., . 
In. this studJ tbe tte pt us 1nde o us• the word• hod con-

- sist•n.tly a to a'f'oid the use ot s e te procedure or tecbJllque 

'Wbich • a .etiua used. ayaonJlloual1 with thod c1 SOldtius in a 

41tf'erent sense. 

VI 

A briet re"fiew ot two studies .re re presen\4Ml . 7 ahould • 

ot interest because they ppear to berth r cloael7 related. tote 

pl'Obl811 of the study. 

One ot tlleae etud.iea is entitled: ~ !:xperiu.nt with Direct and 

Ind.11'6Ct eac a~ !!Z.1Dcat1on !!. Bog1uty '.1)P wr1t1y b7 rnol4 

..,.. 8 
cbne1d r . Thi atud,7 was carried on at t • U inrsit7 of Iowa, 

Iowa City duri the chool rear 1936-19~'1. he purpo e •• to ascer­

tain by •ee.na ot the exper1aen la oo.ntrol groups th r lative et-

tectiTeneaa oft.aching k 7 lo tiona in 

direct d indirect r ebea. 

nai typewriting b7 t e 

One group. the experimental class, colllpoM4 ot 20 student • •s 

ta ht the keyboarcl bJ" u • ot di.rect r chea. 'lb c ntrol group, 

'I . Lesaenb rry, D. D., "Lesaon lane ud ching Proeedur s ia Ty'pe-
writlng,w lance Sh et, Vol. 18, prtl, 1939, p. 3~ 

8. hne1der , Arnold • , ....!!. ~XJ?!riment ~ irect .!e. Indirect 
.Reacbea !.!!£.!!I.Location~ B,ginntng Type 1Ung. U 1-verslty of 
Iowa. unpublished a~er'• t •s1e 



' 
posed ot 16 tud nts, taught th keyboard by usin indirect 

r C 88 d t o the boae-ro after eh r ch. In ell oth r 

respect , in truct1on a id ntic l tor otb gl"'OU • 

Dur1Jl8 th ... aecond sem.ea~r ot th 1936-193? chool 1eu, the 

e expertm nt •• c.rried on in two classes 1 b gluing tJ'J)tJwrit• 

1 at es\ t r oo lllgh Sehool, ·atcrloo, Io • 

the evid nee th ln this study, it ould e t t th 

1:rect reach ia pret r bl to the indirect r oh for inc s1 the 

etf1o1ency or the b inner in l earnin t e keyboard . 

hel 
8 

Crowley •rrell . bls study a de t the University ot south r 

Ca l itornla in 1932. Th purpose ot t 1s in'fl:sti tion to Jee a 

study ot h methods 

4ary c oola . 

erall.y us d 1n te chin typewr1t1 in aecon-

ln the 7ears e41 tely prece41 the publication ot this stud.J, 

a good d 1 wa.e written bout thod or teaeh1 typewriting. 

endeaTor s made by the ut or to present the st outs t nd1 ideas 

touncl in. th literature o uthoda ot teaching type r'it 

T cu rent tho a or teaching typ wrt tin , " 

th tollomng heeding.a: correct poa1t1o, l e n.1 

u1r1ng s: , aoquirin accuracy, cori .~ ding. 

ered u er 

c-

aa err 11 stated th t. l r n:I . · th •yboard. a th topic on 

wh1eb there waa . ch tO\Uld t t ma.DY aethode 

cl been tried to deternli e tlt most e1'tic1ent F ot teaehin this 

8. B rrell. t l Crow1 y, Methods £! eac g '! /p3 itine; ,!!. q con­
!!!7. ~chools, Un1 ~atty ot ~outhern Ca11f ~rn1e, unpublished 
the is 
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' 
' 

8 

uoari. as a whole and to start tbe writing of 1t(ords before th& in<l1Yidual 

aut?1or was aeeking to find the beat method ct key location, tiind it •• 



the evolu-

ent auto.rn9tized skill. 

It is not known euct.ly wter, the first published instruction 
was offered in ,,wrmeetion ?.1th typev1.rit1ng, but .appa:rer,-t.ly it; .:,as 
contained in an unde.ted c i'rouler put out by thti He.mJ.nl:ton tiowing 
t;Jaeh1n.e Cotiipany. 258 It. Je·f'terson {Jtr•eet, :Lou.istille, Kentucky. 
'!'he da.te of 1'l letter of rec-o»..m~nciation pri:i1ted in this cirei;1er 
i.s. Harch 27 l 18'75, ,:,:ind we 1~ce1y cm1cl1:.de that publication t'!eeu:rr~d 
soon et't~r .. 

-------------------·~·----------·--------
L :81.e.ckstone, E. G., and !';!ltitb 1 .::.,. L., lmprove,"t:ont ,2! In·,t1>ueJ:.!2!.:.. .!n. 

'j:;zpewritiP§;. Prentice-He.ll, Inc., ,New York, 1937, p. 4 
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tr;j•,1tice ur,on the above by touoh1l':if e":Ch letter ( one at a 1,ime) 
in any desired -.ord, a-n!'.'i the "Nf~Ce•k&:l·~ a!'ter th.e &·;or·ti. Jnc or 
t~wo ho'...::.r~ pr,Jciticet dtiily, will m:ion enc:ble to :crdte from GO 
to 10n '1501"<!:1 r,cr m.inu te:, u.pon tr1e m.~ch1;.it!. 4 

4,. t:m.it:;• tf:.,:t'ol<l n., ""rfbe ·reachinf. ot 'li'1)ewr1tirig,*' ;,,m-eriesx, t'b.ort­
hand ·:~~cher, \tareh. 192<:r, p. ------



1s: 

7- lik l e up lllY' at that hat v r girl eoul.4 do I could 
o. ao I t to rk to le rn to oper te wi thout looki ng t the 

keyboard. . tor t.be end ot the ye r I could write p•rds ot 90 
orde minut 1n DP tter wi thout looking at the keyb r . I 

did not et th girl in • . elch' a ottic r ~ two y ara tt r 
and th n loamed to ay sur»ri ae t t she did no o 1'8.t the ma­
c tn U,hout lookill t. the keyboard a d ev r tte11pt d to 
do o . 6 

11 

er s ch r i ty 1» th instruction typewrit-

ing books n the methods used tote ch t Y})ewri tin betor 1902. Ther 

no asi 

upils tart 

or it; i n t act. 

nt ot k: ya to o rtaln ti ere , d i n ny cee• th 

in to 1te sentences . ere was no techni que to a y 

eh p son dev loped hi o &tyle. 
7 

John H rrison's anual !!.!!!!.ln!.- it.er uses s i x exercises on 

th al bet (usin~ thr finger on each band} and iutrod ces few 

treq et ord nd ntences . ln exerci • ll, the bu 1J1ess l tt .r is 

introduced, •1th ch vw1-sis on sp 111 , punct tton, r etortc , n. 

busines . a bbr•Ti tion • A nuabe us lly ppea:red bov or below the 

l tter 1nd1c ting the correct r r to use. ·orry ( .Ur-st touch" 

book) pr inted tbe ri t - ha ti lll"es nd letter in ld r ee type, 
8 

ile the l t~-hand ttsu.res nd letter re i ord.inar7 type . 

der 111 uses th three-ttnger a ethod ot reae ti g the key 

ela tic • of the third tin er, also to interc snge the work bet een 

s. l ckstone, E. o. d th, ~. L., !!2.• .!!!•, . 5 

1. .... t • lie.rold H., "The c i ng ot I'ypewr1 tin , " ....................... . ort-
~ Teach r , reb, 1929, p . 240 

8 . Ibi d. , P• 241 -



fl 
1£'.,tte::i ~nd ~tH1ees 1 ktl~11iug t,tH, el,1£:1s wtitlo.g t.ogctbtr ... 

12 

Z~~~h to:ntley ,rerHl a pt:q,er at UtL :fil"8t ltm1u~ l C:OJ:¥rr~s.s o:t' tthorth£ttid 
Yrite::P';,, hcl<i ~t ~:tncir..nflti 1ri 1882, advoc::.ti,:.t~ ,hat she t~,m~d the 
"l'lll--tir:gf.l" mttthod,"' o:r typt;iWl'i.ttng. t'.be 'boldly ,1dvocm.t1!iil th,:;: t~be.n 
n€1. en:T 1-1tr"'nge 1 d "'"' tr~:1. t ~ 11 shcrull: tt. u~fiii in o.r,t: i•,, 1, tni,~ 
tht'i, typ,;,il?dt'..t:t•. '~he said, :;;:olJ. might a i:erson eXJJFet to be !:tc 

s,.tcC~St"t',_,l !tkn;'J o:r 1:' .. :t:1lc u::-,itg hut ta,,·:J or tht·o~ 
gtH'.''fl '>'!f' t;s,ch h,ultl ~1.1;; tf> e~'fnCt t'.) be i:.i sueceal'ti"'t.tl typcwritc:t 
t.rr.r' w!-,11, iiDir.c tni:i to ~trik:c th{ of UH-" 
iuotru~1er,t; l'.i.fiti .. ho "'!PUld eApect to bei n ,Jucet,sst\il r;i~n1$t or il~ 
li','$D.16t u:nl~sa ,dl :t'1,,e:eo1•:,; , tht'l tbu.n.bs were b.rour(b.t int,:> use:.10 
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ftducator 1n .Ame:r1ee, 1.u1d the t:'1r-~t in the Enet,, to adoi1t tld.s i'.3~;t.!Jod. 

ll :rt v."as several ye-"rs bfs:f'ore bt:r had &.ny imiwtors. 

In l.8M, ifr. ne~ll ree:d a :r-1n.p~r on thee nubjaet of' t.~wri Ung 1n . . 

ne cietd tbs.t u~ would en!'J.ble the o:p~rlltor to keep Ms ~yea on tbe 
eopr an.a e.tta.in ~rest.er sr.•ed. l'hta sagget.1t1ou made ~ vcrr r~reat 
irrpre$s1cn on mny t:r;.•w.rittne tuebf'.1:-s.U, 

It- was not long until 0th.er educators introduced tb~i touch sys-

t;tu'ilents. :;,~,r. A .. c. tftuif~nt ar.a ;,:-r .. ?. ::r. ;\!osber's ~upil,s ga.tned ~1de 

l"'-' reputa.tion :for the-tr cdd.ll in these conteata, .... 

Ur. :Joiielle to compile ~amrc :h1.t1:"0du.cto17 lessons usinE1 tM.a index-:rtnger 

!dft.14 

U. Clem• 1a.ne t., u• elt .. , ;,. 58-

12. ~., P• 59 

lZ. s~uttt, a. r: •• '',f'{lat an.c. rreae:.:t. L.tettoia or !eacbiut t;hoi·the.nd end 
'tyi~wr1 ting,~,- M.el:'ican thot-than.d '.reac'ur, *. 1, :::ept., l~26, pp ... 8-lO 

1•. Ibid.• P• i -
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• SORelle introduced the plan ot compelling the stude.nt to ke 

the "reaches" to the dltterent banks of keya, thus forcing the correct 

hand position. The Rational T,YI>ewritlng textbook marked a great step 

tor iard in the teaching ot typewriti ng because it demonstrated the u • 

15 or these two ideas . 

SU S GES OF TY.P RI'l' 0 INSTRUCTION 

Addi ng together the results or browsing and contact with the old-

16 er professional workers in the field , Smith says that historically, 

typewriting instruction has passed through s i x stage-s ; he IWlles the 

tirst as th "h1t- and-ll1ss" stage. During this period the novice learned 

to type by sheer pra.etlce on the less refi ned machines ot th early 

days. Little, it any, supervision s iven the students . It s 

thought th tall th teacher needed to do waa to check papers that were 

handed 1n each day. 

About 1880, th second stage or typewriting instruction ,as intro­

duced by the use of the "all•tinger" method. . his made it neceasarr 

to organize i.nstruction, particularly in textbooks. be organization 

ot inatl'\lction continued at ta.st r pace at't r the introduction or the 

touch idea with this stage. 

'fl'le group instruction stage · s introduced about 1900. Thia stage 

opposed to the supervisi on that bad been carr ied on 1.n the clasa­

roo•• Inst ruction in th teacbing ot typewriting was stressed . 

Th fourth stage a the organi zation ot coJ1teat to promote 

15. Ibi d ., P• 10 -
16. Smith, Harold H., "Trends in Typ writing, " ......!,National Business 

ucati on Quarterly, Spring, 1940, PP• ?- 8; 31• 35 
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akilltul typewriting. These contests were conducted over a eriod ot 

aoae twent7-tive yea.rs. Out ot these contest c state, district, 

and local contests, and various eert1t1eatea and awards were iven 

students. Some ot these contests are still carried on, lthougb the 

original Interna1.1onal TYJ)9Writ1ug Contests wre discontinued att r 

1930. 

The titth stage s the introduction ot eourses in tee.cher• tra.tning 

institutions designed to train typewriting teachers. The practical 

typist or the non-college traine4 teacher s ·gar ed with suspicion. 

In the teacher-training classes, the studen"ts wer & t o study the d1f'ter• 

ent methods or teaching type-writin , the value of variou types ot prac­

tice teri l, nd t he stud:, ot aethoda ot correcting typi errors. 

• 1astructora who oftered these courses work cl largely under the di­

r ction of education l theorists, psychologists, and academic schol rs 

who headed up departments ot education. 

The sixth stage was the• phaaia oa standardized goals tor type­

writing students aD.d on standardized pr pa.ration tor the teachers or 

typewriting. There 8 a detinit upwa.rd trend in the requir ents for 

t he student and the teacher. 1th this require. en.t, th~ was better 

te ching than enr before and students were sent out with b tter train­

ing. 

Cl states that es lat as 1929 educators outs ide th field of 

typewritin belieTed th t th typ writ r and th text ere the only re­

quirements in l e rning to type-write, and that th onl y need or a teach­

er s to check papers and ke assignments. The stenographic etfioiency 

tests ot Blackstone and Thurston• given about 1929 caused the business 

aen t o discover ho• poorly their typi t s ere bein tr ined by that 
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Mthod. Business en de=anded tbat the troists b b tt•r trained, end 

the schools reail.y begau to teach typewriting . Teachers and authors ot 

typewriting textbooks have coae tor lize that th same pedagogical 

and psycbologioal principles obserTed in the teaching ot other subject· 

must be aclhe:re4 to ln teaching typewriting it desired result.a are ob-
17 

tained. 

'l'be tollo 1ag g1Tea a.n idea of the titles that the authors used 

tor the early typewriting textbooks: 

1884: 

1891: 

1893: 

Haven, Curtis. 
(Phila.delphi) 

HaTen'.!. Complete nual .2!_ Tpewrittng . 
A 3-tinger method; no mention or "touch.• 

Longle7•El1as. .!!!!. ational !YPewriter Instructor J!l. the 
!-Yinger ethod. (New York) 

McGurrin, Charles li. lileGurrin'.!. ethod !?!, Touch Typewrit• 
ing • • • Treatise .2! ~ .!ll.- tinger method .2£. operation.18 

SUIOl T 

Tbe tlr t textbooks were .Tery crude. At tlrst the typists used 

only one finger, and later, two , and eTen three fingers . The f irst 

method use4 in operating the ty:pewriter was th sight method. In 1882 

s . Longley advocated the use ot the "all-tinger m th.od," or typ writing 

or which r . Frank • JleGurrin was the fir t to take it up and make it 

opular . 

It waa Ida cLenan Cutler who eonvincecl • Gregg that the logical 

thod. or begiD.lling typewriting instruction •a to start with the index 

tinger instead ot starting with the most dltl'icult task, the training 

or the eak. tinger . 

17 . Clem, 1 n • , .2!.• ill•, P • 62 

18. aith , Harol d H., .2.£.· ill·• p . 241 



The six stages that tJ'])ewriting instruction has passed through, 

according to • Smith are: (1) the hit-and-miss stage, (2) the in­

troduction of tlle all-finger aethod about 1880, (3) group instruction 

1'1 

•s started about 1900, (4) the organization ot contests to proJ110te skill­

tul typewriter operators, t,) the introduction 1n colleges and un1ver­

e1t1ea or courses designed to train typ writing teachers, (6) emphasis 

on standardized goals tor typewriting students and. on standardized prep­

aration tor teachers of tJ'])ewriting. 



CH APTER III 

llETRODS OF SENTI G 

Book says that undirected learners may tollow ditterent aethods in 
1 

11aetering the keyboard. In tact, most skilled typists and authors ot 

textbooks ditter in regard to th beat method. One author will say 

that the student must not touch a key until he has coamitted to emol'7 

the exact location ot eTery letter and character on the keyboard. while 

another 111 decry the visual aemorization of the keyboard aa being a 

waste of time . One will attempt to teach all the letters on the keybo rd 

as quickly as oss1bl, and another will inaiat that the keyboard can 

2 best be taught in sections, a very few lettera at a time. 

'fypewriting instruction in the beginning aade no u .. of aaaoci -

tion of certain letters with certain t1ngers--1n other words, there waa 

no system to typewriting in the very early stages oft achi ng. Saith 
3 

has called it the "hit-and-Jllisa" stage of learning to typewrite. With 

the idea ot assigning each key to a specific finger there caae man7 

theories regardin the most ettectiTe and econoaical aethod of learning 

to typewrite. 

Since the first ettorts to systematize th oper ation of the type­

writer were the organization ot schemes by whJc y!ie saae letters 

1. Book , • ,. , Learning !2, Typewrite, ew York, The Gregg Publishing 
Company, 1925, p. 170 

2. .ll.!!•, P• 171 

3. Slll1 th, Harold H. , .QR.. ill.. , p . 8 
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would consistently be. struck with the same tingers, it was natural that 

the aethocis or teaching typewritin should emphasize the relationships 

or separate letters to the individual fingers b1 which they wre struck. 

A great deal ot thought •s g1Yen to the selection of' l tters whi ch wre 

to be presented f'1rst . Technique of stroking s lso given special 

emphasis eYen at this early time , and present-day texts giYe evidence or 

a continuec1 emphasi s on stroking. Although controversies about which 

letter should be t ugb.t first or which ringer should be use4 tiret no 

longer receive the heated attention they once did , there is no general 

4 
agreement eYen yet. 

!!s?.!!_• row, .2£ porizontal method: Thi.s aethod ot presenting the key­

board to beginning students has 1'een in use tor a nuaber of' years. In 

this method the student is taught th home-row-- a s d t j kl ;-- first. 
5 

The student uses all the finger from the beginning. Atter the home-

row is learnecl by using nonsense groups ot letters and syllables such as 

•ttt jjj tat j;J,• the upper row of keys is edded--q we r u 1 op. 

11len "t~ and •yt" are added. Similarly, the lower keys are i ntroduced 

to the beginning student of typewriting. The students are instructed 

6 
to keep their eyes on the copy, and their hands close to the home-row. 

Lomax, Reynolds, and Ely state that using this method or teaching 

the keyboard equalizes th use ot all fingers; that is, one finger is 

not trained at a time, but 11 fingers are being trained in the method ,, 
o:t' mastering correct stroking from the beginning. 

4 . Blackstone and Smith, Ql?.• .!!,l• , PP• 170-171 

5 . .!lli•, P • 167 

6. Loaax, Paul, Reynolds, Helen, and Ely, rgar t, .2£, c i t., p. 102 

7. 12!!•, P• 103 
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ome authors object to the ho -row I thod ot present.1 th key-

rd because there is too JJl\lch drill on the sepa.rete s, e.nd not 

enough drill on assoeiatin letters struox 1th the se.m fingers on dit-
8 

fe-rent ro • 

Anoth r objection to th home-row method, growing out ot an entirely 

ditrer nt point or View bout th· t ching ot typewriting, is T~iced by 

Ours. Oeorg• who argues t tit devel.opa at ndency ot keepln the 

1ngera too close to th hoe-row of keys thus handicapping tree ·C. ot 

action. urtheraore, he b 11 vest t th . tu ent is ke t too lo.11g on 

th letter-leTel stage rather th n being peraitt d to go aliead to the 

high r sta. • of l~arnlng to typ write by words . He states his position 

trongly, The ore thoroughly tA keyboar 1 l ·arned by b~giD.D.er, 

the more certainly ia he bandi pped tor lite. " 9 

Thia objection, holll8T r, applies not only t the hom -row m thod 

but to n7 met od ot pres ntin th keyboard by separate letters; tbia 

will b l tel1 discussed hen th ll!Or - pattern method ia 

presented. 

Vertical , .2!. finger-section m .od: In an effort to tind th st 

ecoaoAical of' as oeie.tin to tically wttb f ingeTa, another 

variation. or thod, ich is calle •o.oe-tinger- t-a-tiae, v rt1ca.l, 

or tinger- e-.c:Uon thod., was introduced. 1-n this m thod all the first. 

finger associations ar mad ut one time; th n those to b struck ~1 

th second fin rare de. and so on. After tttft" and "jjj a.r 

8. ~ •• p. 103 

9. Georg , Guy s . • ''Typing 'Plat&aue, • Journal.!?!, Bueinesa ,...du_c tion, 
April 1932, V. 7, P• 19 

10. Barris• Sh 117 • e, "Tn>i Procedures and C sarooa Tests," t-th 
Yearbook, ·at1onal B sin ss Education outlook, (1939}, pp. 269-272 
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written a number or tiaes b7 the two index finger, the drills "trtff 

and "jujw are g1Ten. Using this drill. the index fingers must re ch 

upward to the third bank or keys; then "fTr" and "JmJ" are used to 1n­

trod.uc_e the reach downward by the index finger s to the t1rst bank or 

keys. The .second fingers are s1.nl1larly drill d--a.saoc1at1.ng the tingera 

with letters d, e, and c tor the lett hand and k. 1, and comma tor the 
10 

right band. 

Argwaents tor aconoa.y of learning by this method are best stated 

by SJ1l1tb: 

•••• is it better to try to associate one character with each 
or eight tingers or to associate one character with each of two 
haaologous tingers (tor instance, the lndex. tinger ot each hand)? 

Obviously, the latter i s simpler nd ore likely to expedite 
th learning or ttrse 1ntensel7 practised i ndividual character-pro­
ducing moTements. 

The attempt to simpl1t1 the initial. learning situation by the use 

of the Yertical method was recognized in another y by Harris, who 

claimed that by starting 1th the index fingers and orking out-ward, 

the :fingers which are the easiest to control are used first nd the wea -

er fingers are used to keep the place on the home-row keys.12 

S 1th makes the dd1t1ona.l obserwtion that the simplicity ot the 

learning situation is enhanced • hen th pproach is made through 

s ingle finger on each hand because the choice, at th outset, 1s only 

bet en th right and l eft hands, with the rticular tinger alw ys 

10. Barris, Shelley e, "Typing Procedures and Classroom Tests," 
Fttth Yearbook, National Business~· Outlook, (1939) pp . 269-272 

11. Blackstone, E. o. and t h,. S. L. ~- .fil•, P• 16'1 

12. Harris, Shelley e , .21?.· ill•, p . 268 
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ta reaA.tneaa. IJ1 re•pec, to rt1 with tbe 1· ex ting r en 1• 

neral con rrence bet n r1s a.ad th. 

Tb.ere are o •, ho V' r, ldlo argue tha it t.he 1c1t1al learning 

situation ie. aedo ~ s imple • stud.en\ xperieaces a te•ll.ng ot ••· 

ter,-, 1ch is destroyed ea he l.) ins to work wttil. tbe w ke:r t111-

ra, thua UDdulJ dtscouragi g hta. 

the.r 1n tu ubl1c tio ot t7peffi tug tax"ts !ch s tart the st ent 

wor1'1 wt th t e weak ti ge~s thor than. w1 th tla.e a\r r d more 

1.D.4ep Chl'At illdex ti Ol" • Oa oth r • 
.!!. ouch Tzn!wri tty ta:tea ll041 tied \an bJ using bot at.rong and 

11 ttngera 1n drill auch s, aa , JjJ, ••, tkk. The or Di"" tloa 

o~ the 4r111 in this t abion 1 ob•1ously •11 

th a-w -tit.le ot the book, "'the Tho ah\ A.et.ion 

t.e a• . reaee4 1n 

. " Jee ys t t 

The odern !!ethod bsolut. 17 -
exe e1s1 the tin ors in sequence, whieh custom permit.a the atwlent'• 

lli.Q to .n4er troll he •.:>rk 1 nd, d t eby 1At rt ree •l th et-
lS 

tiei nt rogr •s• t ppendix. p. vi for -.ixaa le£ ot drills used 

en ~he psyohologi l principle ot learning bf wholes r rt 

7 part. be to perTade all bject matter rtelde, it occurred to 

13. Black.stone, • G. d th, S. L. , .s.e,. .!ll,. , p. 16? 

1•. l!!!·· P• 16'1 

115. oach Tfpn.1'1t1Df, I.yo 

' 



t ink rs t t p bolo o 1 le:• p ~1a1 to 

ot t th chi the tey­

l1ztng drill, 1.n tell t teac er •~.Pl.4104 
16 

u• ot wall o ·l'ta the loc ti 

l tt r• t)la t•.Jb l"4 t W 8 

eoo·~ ot l 

• It ia te 1 ne a: tbQr \ \ 

att. ts to • bU.ah t.lae C011111&114 

ot , t 1 enables t lean r t.o .. 

a • a4Yan: •• ot 18 ho4 1 th• following 

o a: 

16. 

.l!I. 

18. 

l~ 1e ••11~1• to in.1 tiate U• c atrol of' • t aore 
qutckl7 we fora rl7 tl:lought o 4 be ·4cme. whole 
• tho4 aisea a baale priaoipl• ot mtD&-tba\ • le rn 
beat ll• ov 1' rnt ta 1a a t'11'lll•ue sit tlaa ••• Teaohillg 
in ue al _ t1oa llllk•• tile dt:1U nc~iee •o Maeth1q 
to t e t.udent; la o be mad• to waders 4 lta p o.a•;. o 
1 t. ct e tn• the type ot o.Uce . co• ure to us, .i he 

a 1 am to n:r• the art tinn••• of' llte et.ic• • .u, 

l3 . cknone. • 

•• Paw. 
stn 

-· !§., 

a . l cut 

rel ct 

G. . - u, . ~-. ..22.• !!!.• I P• l 

\o 10 ot 

ant ot -.. 



c~ cl.u4e 

thla 'th • too auperlor to the l)6l't 

- hod. 

ad tJaat, tile educa'lioul prla 1ple ot 

lt 1n 

he 1.eti ul l:ng t tur• ot tM 1"d. t\ I'll• thode 1• to 

aa ettort 1• lt64e to teae 

lett • • 
re preaentect ataultueoualy 

pri ctpal adYOC lea of tae 

on 

p · ctic• tu a.- wa.7. 

rt, ou ot ,i. 

stz•• pre.ottolag 

. ertoraa tua. • 11att. or fa~. a• introduces the aoT ta 

tor rrta r tun, 111 .. rt.ion ot 

ln. the Te17 t1r t lesson• \og Uer ·n corne~ :po lt.1oa t tile -

cb1ne aA4 :r er st.role ot t u7a. 

Int ttrat lesson t.be teacher •XJ>lailUt n 4el'CIOll tea correct 

ttl ai t.l\e mchlne. ~ • • la1 tile ti er c .rt b7 leh, 

19. lac t..011 • • c. 4 . th. • L •• .!la.• ,cit., P• 168-169 



atud.e t tt · S.l:le proper tiflge>l" to be used tor a Ci'ff.u k•t• 

0 th 07. to aak• r eachea, how to t.rtu th ke7 , 

lo te c rte in BT· by lookin t. • fing r c rt a aot. 

• • lo ter s saoci t-4 tk keya r not• \!Oiled. to 

par-ta ot th cbi.1:l , auoh a ~ r reet, lat .. nal p. pe.r gllide, e,lin4er., 

cyl1 er bobs, a teed roll rs N • ; lated. r p rt or the 
20 

D e4ed. 

t..1 r with the dJ.rect.1011 is-

U'J' to 1& 111 

no~ 

d Us n to b.ia th DJ' • a the stud t 

p~ wit t. 1 

ao that letter• 11181' be to:raed. lett • tha\ •• 

er those o'f ate h ve •• aut tiud, tb etu.den\s r told 

l"d, •1t.• As they it th "I pro-

noune• t e ·ord, no~ the 1 ttors, o. the word ts type • • 
wor4 that t. J re tn,1 ts wr1tt on the b.lack' rd, a it 1• 

OllOWlC by tbe 

1 no~ follow 

• 

ch.er s th 

dilJ, the 

udenta wrtt it. lf' some 

ell st ly ap Ua he wo: two or 



t1 - 8 

et. rt 11 st thr • t ;por t t oml.Qll,es in tP 

troa the •pe te 1 t.r 

l. • t chi ot tho r 

s. 

e 

11 
ill. 

-pattern 

t 

or 

Utlle 

a tor tho list y ell 

& . • :eea tor erro.ra in all t • at.roklq 

ot • dent 1-t t> glna his l rn1ng b7 st rin 

ror 1c'h cont 1 o ly two or till-•• t .s •• • a, 
tiret l ml ex rot •• c n b• hon., .asy, a.n4 aeaniagtul." 

t.e- 4 . tJ"Oke , whic Odell cl tu 

•• 1t u • r1 rs 
t -·· 25 

t.o o k 1n e pe ntly. 

21. Ibtd.., P• M,19.60 • 

• S , Esta o a, th, 
_l'lt, 19 4, p. S 

83. •.Le rntn.g .St ) in 71>nriti11 , 
16, rch, 19&7, 1 

"· •• • 
• Ibt •• • 6 
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(S Ap • ix, p. ix tore rt.a drW .) 

1 the .t1r \ step the tudet1ta are a1ur4·t how 

ch a. 

ring ot t. e tiage.ni 

• t1r practice 1 4one 

t. loo ed f. 

ti re, e l etters a,a,d,t,.1,k,l, ; .• 

at:ra •• a l1 t, a ppJ toucla. OA Jt 1• tort. 

aa ho to 1J1se t th 

nect1on with troktng. 

d.e11ts p Ilda o h 

cl how t ~t.ur.a th 

l'Ow an.4 rea tor 

tOUAd wit t. • aeco ti er oa tlle: :.rt t · ncl 

lace tor 

• teach rd 

th n t-be keT t with the lh11"4 t1 . · r oa the l ft. hand oath 

boae row; , lastly, the1 st.rl c• r. rtng Ulla pro-

ceas th i7118.J' look at th · ya. • st 4• ta are 1v a 1M tor .... 

eat. this ¢rill ntil th•¥ oan tn, i n plcllJ end 11gll\l7. • 

rd, "is,• t pl a.ced. on t. e b.o rd. 1 4 t te eh r 4 

the correct .bod ot t7pi • Aft, rt• explanatiou n 

t1011 the students re,p 

81Mple rd 18 ty 

r• e ty ed ~ «.t.h r • 
2, 

t. ther into ent. n.c •• 

itiag of 

6. , Oinot. pro eh to • c i ot TJp1n , • 
~;;;;;.;::.;...;;..;. .. __,:.:::..::.1,.on .. · ~'orld, Vol. l • J'ae, 1938, p . 789 

!'1. Ibi •• P• 790 -



t.h in points 1 by the inct 

tho4 s tollo : 

1 . ich. 

~. irat ct1 • 1• done t lock •ch1nea. 

fr. A the t.e eh r 'Pl'OAOWlC a word 1 t a 1-t Oil 
b rd, the a udeata .!!.2 th4t word Wi\21 hla; tbo 

•7 ctice t • tire so11t l , sevft'al tiJNa. 

$ . ch ete ce is typ , ae., 
sentence to , line, tbe . 

. t . Aa th• ward• 
claps tor the bar ot ti 

. t.o b struck.ea 

ccorcUag to i.. enbttr17 t • st ent 

r 

• direct c.~ • a.Ad th al bet 1e 1nt.roduoe4 1n the tirs elx 
2t 

le in•• This ia • ot the ditt reno s b the direet 

t, • 

lab 

loy in ·eh1ng eorr ct po it1 , corr ct c rria.ge r tu:r, 

ch, th• correc~ 11 ot t e p r, betore ~yp1ng or wo a 

• 

01' o ur • 1t st not b• as 
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ted l>7 ditter nt · chel."a. 

organtmtton or a \n,ewrtttng text or us-ed ,,. tnnr1t1 ch ·n 

in l"ff.eJlttng ' • 

lout • o • carried Ol'l l!U:l ex_ 

t.he ta are JM.4e t Uar with the neces r, rt• ot \he cbine. 

<lril1 Oil •ttt jJJ"' 

re al.In or '\he fingers WJecl on• eh ke,, t.lw letter asocl ted'. with 

each k•f, and ve a good t.ouch.. rtrst writing 1a d.Olll w1th \he 

rlbbon thro ott •• 1t 1a 1 at ell writing. 

asks." 

e puplle loeet t..he lc\~cl"a , a, an4 k. h y teol th•• leit81'8 a 

until the up1le write it. aa a word. unit.. !be wie ot the shift 

by teelt tJle keys numbul" o't t!Jnes, and. · a th upila •rit• it 

alo lr but aaoothl7.. Th r1 boas are e11g ged, lln4 the pupil.a an r-

au.ted to vtte the en nee. ch roup or ent cos at~. writ~ n 

p~rteetlJ b to oin to the next gJ'oup. 

, and ord.a aueh as •see, ell, , a 4 J•••· en !Tell. 

a 1 Te tor this m~thod are: 

atural a t.n:teresttq 7 ot le&rn1n& and attorda tu 
t11D,~u.u» or drill oa tbo rittng ot cODnected tt r. 

din« ot 



orlc, 1s de a pr ctloal n•. pUa u 
tr bU1\7 to writ.• w1t.h t nor. b cau 

• a re ot 
actu 111 d . 

o. 

!he th is adaJ,'l \e4 t,.o tlle ee ot 
wil ••• • reault 1 fewer t 1lur a ••• a 

ot ccuraey throughout t • grade.~ 

e T&.rioua 1~ 1Yi-
h1 er .a 4ard 

et a 1tb thtt tirat-ttnger ke7e t,g, ,J,~, 4 u. e second 

leaao a4 a th• tlrst ting r ey. tor t.,.,, b, T • o n. u lntro­

uces the eond ti r k 1• 4,e,o, n t, 1, eOIIJIII. A ke7boanl 

chart 1 ·ven wttb eech le.a n nt.11 11 the keys are res nt 

It c n • seen th t this is dapt ~ion ot th T rtieal th 

rd are to with the tll" •ting letter d t 88Te?'al 

• 

• 

ti a. Int e aeco 4 l•ason, the l tters t t re struck with the 

secon ting ra re introduced wor.tis are to usi tlle t1rat 

and secon latte • uent noes eon 1 1a CCllllODly sed wo a•" 
31 

pr eent in thi lesson. is is a pare .tl.7 ette ~t to llak• 

1 ming re · ltst1c 1 us actual words • soon as pos 1 le. 

th, one o~ th vthors ot th• t xt, ae7a t t words y b• 

t~e4 •a.a succeaion oft ola.t.e4 trokea, as they nst. • 1A t • 

rl7 l S30DSj sequenc ot t.roke in · sin e a.otioa pat.t. n. 

the tl words a typ 4 be . u 

c b1na\1on ot thes two techni us, t t 191 t.lT aa iaola.tea 

tro s en partl7 in eq_uence.• The authors introduce words early 

1n the cour e ut the7 r on the lett.or le l. Th "tlasb WOJ"d• 

<trill is l.nte ed t.o nco ge \he tu.dent to w.rtte o the rt 

lev l. 1th 7a: "Tll• 1nd1Yidual aotlo .s involTe4 1n a o iaa-

30. Mettee, 
Yearbook,....,......,.......,.;.;:;::;;;;.:.:::.:;:;::. ................... ----.... -----

,1. c lle, up rt. ., it 
Clyde I. , GNffi 'l'rpiy, 

., ost r, 1111 •• lane 
bltsh1 a co., ew Tort, p . 08 • 



10 ot us llr executed rater •il 10111• 
31 

• tl4 8 n • motions mad• a-ipai'a.,el7.• 

x, .P• vi tor • plea or ar111e.) 

:utbors ue th• tol'll on.t at thod.." 19 

t a tn t 

h tor 

y ioal t.h •• 

o refer to tile 

lesson uch aa 

'7 1 o nae t.o the wttl tlon ot less 

tugv 1s • ' tirat, th t tt.faa J;,;• drill. er a ur ot 

lines ot lett rs on t hoa•-

• t1rst. ko nd thre lott r word introduee4 

eui, i th boo, but tll 1 er tneludlt with the none se letter coa-

btnatioa.a are- pre bl7 ty 

!!. 1a 1 troduce in the line i ta at. ju., n, ki, , lu, 
33 

• ti, j;, 

( • A 41x, • viiitor e , les ot charts aD4 drilla.) 

ona m ho • tollowa: 

33. 1te, 
n. 

or1 •~die • 

e dtot -ho• scthod ol' teach! t ypt 

Ore 
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COlllbiues th auditory- et1 ulua with the visual stt lua. ~he pupils 

copy ex rel ea ich are t th t1ae die ted to th .. by the dicta-

phone. The rt• or the p·p1l's· wrtt11,1g ts, th retore, controlled. by 

the rt of diet tin, which can be 1ncr ase4 or d.areased to suit the 

p pil' n d.. Dis utho4 eeks to T1te.lize th• pupil'e le rning bJ' 

lus. By breaking t e cla s intc ability groups, each controlled b7 a 

dicta ho»e, the instruction ean be adapte to cl as groups of ditterent 
3. 

b1lit1es. " The eneriaent l rk wlt.h th1 thod 1s inter t.ing but 

1noonclus1'V'e. It s be n w1del:, sed in ehtcag schools. 

Q -Si'I S IS!D O. THE TUR S OF V I US rn!OD 

ec u • of the gr a.t var1etJ ot a etho4a of presanting the key­

board, 1t 1 natUl"al to question wher• the truth NallJ lieus. It i• 

not within the scope or this st , to try to answer the_. question• 

but r ther to at1.Jllulat th1nk1n about tllea. 

1 . keep t e ringers so close to hoae-row? 

2 . t value 1a the equ lizing ot all tinger t the 
b g1nn1 g ot the course? 

Vertical thod: 

1. Could drill on Tertlo l rowa be used t.o acl.Yen. ge 1thov.\ 
e ll1ng attention tot• ons•nae group ot lett rs thus 
written? 

1. Doea th introduction ot' DDJ' ke7a at one time length 
the learning p:roc•ss? 

M. Lomax, P ul s ., Reynolds, elen, 
p . 104.-

ly, ret • , .21!.• cit . , 
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IJ II 1,li,·· 
2 . Should the ettect1 • ones ot the whole method be eaiplo ri · ,1 k .1,, 1,1'.1-.. 

by cer tul selection or ords to be writt n tinger ~ ,/(J ' ~ 
to b ut.111zed 1n th first l ssons? 18'2 

stuart !!!.e_ J're9,uenc7 _-2!:! Patt m 

l . Is too auch ttae taken up for u.nipulaUon ot paper in• 
sertioo., oarriage .return, and practicing the reach oetore 
actu l t7Ping 1 done? Does the interest ot the stUdent 
lag? 

2. To at ext nt 1a the lliOrd tt rn actuall.7 used and 
does h• bell T that word pattern can be u.aed in eTer, 
in tance? 

3. Do student• write the word ,.ttern.a when they say words, 
eapeciall7 en Wl"iting to l tt r orda whtch they 
at rted apelltng. 

,. Ia there too much rep titio? 

Direct thod: 

l . Is th re tendency tor piling ot l ttera, transposition of 
l ttera, uneven stroking to cco aJ11 teaching the word as 
a unit? 

2. Ia repi learning at the first 1scourag1ng to the student 
lat r in the course because he does not. progress as t ast e 
t the beginning? Or 1s this taken care or by Yery simple 

words at tirst and a great de lot repetition? 

3. ih t velue is the repetition or a word tor a great number 
ot times? Tidwell says •tt does little or no good to write 
a line ot on• word. To repeat seTeral lines of a · aentence 
1s equally bad. It the words nd ph as can be repeated 
so that there 1a var1 t7, a rld or good can be acCOlll• 
:pltshed. ,.35 

4. Ia drill on speed an essential element ot th• word p ttern 
thoda'? 

5. uot1ng Tidwell: " ort speed drills can~• given as soon 
as the students teel at ea e in operating their aachines. •36 

35. Tidwell, Ji. Ired, "Direct Approach to the chin ot Typing,• 
Business Educ tion orld, 18, June, 1938.i p.· 9~ :·. :·: : :' 

36. .ill!•, P• 790 
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6. To what extent can the movements of the expert really be du­
plicated by awkward beginners? 

7. How should rhythm be explained to beginners? It is fre­
quently stated as striking each key in exactly the same 
fraction of a second but studies have shown that even 
experts do not type with an exact metronomic rhythm? 
Does this mean that evenness and regularity of stroke can 
be ignored? 

8. Can accuracy be gained after speed? According to Tidwell, 
the procedure for acquiring this (rapi d writing level) is 
to locate the keys and t ype every sentence or paragraph 
rapidly resardleso of errors.3? 

Dake. Modern Method: 

l. Does the repetition of nonsense group of letters produce 
mental fatigue? 

2. I s it pr acticable to start ~Titing sentences and paragraphs 
without c pitals? 

3. I s t here too much emphasis on speed on materials which 
high speed cannot be obtained. (Words in the first lesson 
in which the speed is stressod--adults, harass, a surly, 
lass; ask truthful daddy.} 

4 . Is there too great emphasis on accuracy required wh nth 
st dent s are to hand in three perfoct copi a? 

5. Is more r .quired of the student than he can accomplish 
without undue fatigue. 

Sentence Method: 

1. Are the first words used selected or chosen at random? 

2. Is it purposetul that the beginning situation should be so 
difficult? The weak fingers are used first by giving the 
word "ask" and also introduces the capital letter and period. 
Dake and McKee agree tha t first l etters should. b. with 
weak fingers. Lessenherry ~nd Stuart both disagree 
with her and say that the initial learni situation should 
be simple. 

37. Ibid., P• 791. 
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3. How does this sentence method ditter trom the word method? 

4. Is accuracy stressed too much? Is it the best method to 
require beginning students to write sentences perfectly 
betore attempting to write other sentences? 

SUl04ARY 

Typewriting instruction in t .be beginning made no use ot assoc­

iation ot certain letters with certain fingers. The tirst ettorts 

to systematize the operation ot the typewriter were the organization 

ot schemes by which the same letters would consistently be struck 

with the same tingers. 

Emphasis was placed on the home-row or horizontal method ot 

teaching the keyboard to beginning typewriting students. The student 

uses all the fingers in the tirst day ot typing, learning tirst the 

home-row, next the third row, and tinally the first row. 

In an effort to find a more economical way of presenting the 

keyboard, the vertical, or finger-section method was introduced. 

All the tirst finger associations are 118.de at one time, thus assoc• 

i ating letters to be struck with the index fingers only instead ot 

with all eight fingers. -Then the keys to be &truck with the second, 

third, and tourth tingers are introduced. 

It occurred to some teachers that the law of learning by wholes 

could be applied to teaching the keyboard. The teacher explains by 

demonstration and use ot wall charts the location or a number ot dit• 

terent letters on the keyboard then briet drill on key position, al• 

phabetic sentences and paragraphs were given to the class. Actually. 

letters are learned, but in a sentence setting. 
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It 1188 telt by some teachers that the ,<Jhole method should go 

further . It was argued that the word . or senten.ce r a ther than the 

letter could be used as the learning unit in typewriting . 

The Stuart High J'requency word pattern mothod and t he direct 

method a.a discussed b7 Tidwell are examples ot this atte pt to use 

simple words, such as it, it, is, as initial learning units . Much 

emphasis is placed on the ovement pattern while le rning the separ• 

ate l etters involved is minimized. 

There is one modification of the lrord pattern method given by 

McKee as the sentence method . The guide keys are drilled on until 

the students are sure ot the tingers used on each key, the letters 

associated with each key, end have a good t.ouch. The tirst two sen­

tences given to the class are •Ask Dad. Dad asks . " The entire sen• 

tence is located b7 f eeling the keys a number ot times , and then the 

pupils write slo ly but smoothly. Features giYen tor this method 

are: natural e.nd i nterest ing wa.y ot learning, at tords maxiaWll of 

drill , ideal is st up , and the aethod is adapted to the pace ot the 

various individuals. 

In the Gregg Typing textbook the first l es son starts with a few 

tirst•tinger keys . The second lesson contains keys struck by the 

first and second tingers . A keyboard chart is given with each lesson 

until all the keys are .presented. It can be seen that this is an 

adaptation of the vertical ethod . ords are tormlld with the tirst­

tinger letters and typed several times . Smith sa1s that words can be 

typed as a succession ot isolated strokes , as aequence ot strokes in 

a single motion pattern , or a combination ot these two methods . 
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In the Rowe Typing textbook, the keyboard reaches are covered 

quickly by a combination ot horizontal and vertical methods. Th• 

author uses the t el"ll "Contrast Method." This appears to reter to the 

tendency to present contrasting movements in the same lesson such as, 

the downward reach tor one finger and the upward reach tor another. 

The entire keyboard is covered in 15 lessons. The home-row drill is 

used tirst. Accuracy is strongly emphasized from the first. 

The Dictaphone Method combines the auditory stimulus with the 

visual stimulus. The pupils copy exercises trom the book at the same 

time they are dictated to by the dictaphone. The rate ot the dicta­

tion can be controlled according to the pupil's need. 

There is considerable lack ot agreement on the best method ot 

presenting the keyboard to beginning typists. Some questions concern­

ing the features ot the various methods were pointed out to provoke 

turther thought and study on the part ot apprentice t eachers in be­

ginning typewriting. 
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CHAPTER IV 

SU'MMARY, CONCLUSIONS, AND RECODENDATIONS 

This stud7 set out to prepare a condensed but comprehensive 

anal7sis and summary ot the various methods ot teaching beginning 

typewriting; to group the various methods into a simple class1t1cation 

based on common elements; to describe the methods in their "pure" 

torm, together with statements concerning the advantages ot the method; 

end modifications ot the methods given in the beginning typewriting. 

By using an historical approach, it was revealed that the tirst 

method used to operete the typewriter was the sight method, also re-

terred to as the "hunt and peck" method. The writing was done with 

the _index fingers ot each hand, and neither teacher nor text added 

a great deal. The text books were very crude; tor the most part, 

they consisted ot finger exercises followed by some business letters 

and l egal forms. Mrs. Longley was so sine re in her belief that all 

fingers should be used in t1pewriting as they were used in playing 

the piano that in 1882 she advocated what sh• termed as the "all­

tinger method" ot typewriting. 

Ida McLenan Cutler was convinced that the loglcal method ot 

beginning t7Pewriting instruction was to start with the index finger, 

most independent finger, instead ot starting with the most ditticult 

task, the training of the little finger. 

Smith says that historically, typewriting instruction has passed 

through six stages: (1) the hit-and•miss stage , {2) the introduction 

ot the all-finger method about 1880, (3) group instruction about 1900, 

(4) organization ot contests to promote skillful typewriting operators, 

(5) introduction in colleges and universities of courses designed to 
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train typewriting teachers, (6) emphasis on standardized goals tor 

tyPewriting students and on standardized preparation tor teachers ot 

typewriting. 

Most skilled typists and authors ot textbooks difter in r egard 

to the best method. One author will say that the student must not 

touch a key until he has committed to memory the exact location of 

ever7 l etter and character on the keyboard, while another will say 

that 1t is a waste ot time. One will attempt to teach all the letters 

on the keyboard as quickly as possible, and another will insist that 

the keyboard can best be taught in sections, a very few letters at a 

time. 

Since the first efforts to systematize the operation ot the 

typewriter were the organization or schemes b7 which the same l etters 

would be struck consistently with the same fingers, it was natural 

that the methods of teaching typewriting should emphasize the rela• 

tionship of separate letters to the individual fingers. In the home­

row, or horizontal method, the student is taught the home-row--

a s d t J k 1 ;~-tirst. After the home-row is learned, the upper 

row ot keys is added, and l astly the lower row is intr oduced. The 

student uses all the fingers from the beginning. The advantage stated 

tor this method is the equalization or all fingers. The objectionG or 

this method are: too much drill on separate rows; keeps fingers too 

close to home•row; insufficient drill on associating letters struck with 

the same fingers; and keeps students on letter-level stage r ather than 

permitting them to go ahead to the higher stages of learning to type­

write by words, phrases, and sentences. 
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In an etrort to find tbe most economical way of associating letters 

automatically with fingers, another method was introduced, which is 

called "one•finger-at-a•time, vertical, or finger section-method." 

The first finger associations are made at one time; then those to b• 

struck by the second finger; and so on. For instance, drills ar• 

given such as, trt Juj fvt Jmj to introduce the keys struck by the 

index finger. Smith says that it is better to try to associate on• 

character with each of two homologous fingers than to associate one 

character with each ot eight fingers. Starting with the index fingers 

and working outward is better since the index finger is easier to con­

trol and the weaker finger s keep the place on the home•row keys. 

It occurred to some thinkers that the psychological principle 

pertaining to the memorization of the whole rather than the parts 

might apply to teaching the keyboard . After brief, localizing drills, 

in which the teacher explains by demonstration on the keyboard, words 

and sentences are given to the class. The advantage tor this method 

is the economy ot learning in a meaningful and natural situation. 

The whole method did not go tar enough according to some teachers, 

and the word pattern was introduced . In this method an ettort was 

made to teach words as complete movement patterns, rather than to 

teach isolated tinger strokes which are associated with isolated 

letters. Emphasis is placed on rapid, skillful movements such as is 

used on the expert level. The teacher demonstrates the correct method 

of writing words , and explains a few parts ot the .machine. Directions 

e.re given for the writing of a two l etter ord, but no m1.3ntion is made 



to the student about bat l etter are mBde in usin these keys . 

After these ovemonts have lieen automatized , the students aro told 

that they hav be n writing the ;ord ttif . " As they ite they pro­

nounce the whol ,ord and if a stud nt rails to follow, the te cher 

s imply snells the word two or three ti es an then moves agai n into 

the ord- itin; stage . The advantages li$ted for th-' \ oru p ttern 

ethod are: first learnine ex rcises can be short , easy, nd meaning-

ful ; chancf6ror rror re dee ased i the student begins learning 

by masteri ng the movements for word-pattern , ich contain only to 

or three strokes and gradually increases . 

he direct met~od v ri s slightl y from the Stu rt ord pattern" 

Ne hod . The key oard is covered mor rapj.dly i n th di rect method 

than 1 t is in the i:•ord pattern method • 

Some of the oditi cations ot the preceding methods are: the 

sentenc method s iwu by McKee, i n which the entire sentenc i s 

located by teelin th keys a number f times and then th pupil 

write the sentence slo ly and . oothl the contrast mt t hod b~ V;h ite 

a, .d Rei er , ·hicb 1 a combi ru tion o"' th hori?.ontal nd vertical 

methods ; and the Gregf! -ethod , vhich s a combination of the v-ertical 

. thod and th writin~ o~ .ords on the lAtter level . 

C HCU'SION 

'he .follo ing conclusions a em to be rranted by thi s study: 

l. tr thinkin ends tow rd partial o complet e adoption 

o~ move nt pattern for ~ord as t ini ti l learn1n unit . 

2 . There i s a ne d for a reconciliation of ideas which ap­

pear reasonable i n th elves but which ln reali ty conflict 

41 



with each other. 

3. Most ot the arguments appear to be based on practical ex• 

perience rather than scientific experimentation as shown 

by the tact that authors tend to speak empirically rather 

than scientifically. 

4. The efficacy ot skill in the learning stages is as important 

as the performance when performance is measured in terms 

of terminal outcomes. 

REC OMWi..NDA'l' IONS 

It is recommended that apprentice teachers in typewriting examine 

various methods critically since no one best method has bsen definitely 

determined. 

It is also recommended that more -experi mentation be done in prac­

tical classroom situations as well as scientific laboratory situations. 

It is turth~r recommended that conclusions on efficiency or methods 

or teaching the keyboard be reserved until rather high levels ot skill 

are attempted, since it is quite positive that the kinda or habits 

learned at the beginning may be stronglJ telt when the student attempts 

to reach higher and higher leTels ot performances. 
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· xamplea of drills giv D in the Dan .............. rn ... lletbod .2!: ouch 

otice em he.sis on • ale ti era !. and .!.; use ot lter­

ne.te et.rokes; delib rate aubordinatio ot mean1n to unu ual e­

que.nce p1•eaW11ably t.o encourti.ge "concentration." · 

irat Leason: 

aJsk dlt; 
a ead la4 
a.las lad tall • la a 

Second Leason: 

altalta laaka 
salad tlaak alaska tleah l sh e;ttsh ha.ah 
hesh all shad salad 

Third L-esaon: 

hurry' a harsh arttul h~say 
tl'llt halt hulk lard lark hurt ush last 

xeaplea ot drills giTen in the Gregg 'l)ping: 

:rtrat Leeson: 

JJJJ trtt JJJJ tttt JJJJ tttt 
tur rug jug hua aua gwa (.t1rst-tinger wor drill) 
rurt gru:tt 

Second Lesson.: 

111 a7 bill au. kin ink 
re tee gt red bed (tirst-and-second-tinger ·ord drills) 

th•t think th dght aon sot. in th church 
her triend bid the Junk wider th big tree 
bring 7 dinner there every night by nine, 

Third Leason: 

oh, no, you 1ook oil 
• sew v x were rest 

(s ntences containing 
oOJUlonly-u ed word.a) 

Jjj j1J J'u Ju last. 
111 lLl lLl Li Lis L1~t 

(tirst-second-8.Jld•third-ting r drill 
plus ehi rt.) 

'fi 



(E:mlllpl•• ot drills given 1n t.he Gregg 'l):piy • continued:) 

Just tell them they must wire this ~ek. 
List your tour lots down town ver, soon . 

!'itth Leason 

Just. atter taking ott, 11.Jm17 bounced over an ax, split a ak1• 
end tell quite dazed. (Alphabetic Sentence) 

ha"te with oTer right things return (Flash Drill) 

'Yii 

hazy lazy next relaz strike quickly (tingering drill-•worda re• 
quiring practice in tinger 
reaches) 



mapl•• ot d.rllla 1 Yen i !!!!. Typing: 

ot1ce chart showing contrastlng reaches; combination ot 

horizontal ancl v rtical aethod J.11. tirst lesson; introduction 

or ordain salle line with nonsense group or letters . 

00000 
000000000000 

000000 
'00 . 

First Les on: 

rtt aaa tat Jjj ;;; J;j 
adsta ;klj; adsta ;klJ; 

juj JjJ tat ttt dtd j;j 
trt tat tar tju trt tur 

it ls et Ju tr lei f1 J; 
aa ar Id ku Ju lu gi ig 

econd Lesson: 

ttt Jjj tst Jlj 
ask dug rid jug dig sir 

trt ttt kik tit Jut Jue 
• ur Uru ;a. J'e.; ;t Bar 

Third Lesson: 

tr uJ tt 1k rt 1. 
ddd ded juJ ded 
nit ken hen end ten den 

ed . l j; at re .nh ik uj 
tade jade king band send 

The t-ting r making the 
downward •·stroke. 

Th• J-tinger aelcing th• 
upward y-stroke. 

lie had h1a hat aa he lert th• dark little hall. 

T111 
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Stuart's Hand Chart 

\y 
" - ~ 

.rt 
Up 

s "'-• ·:_:~:rt ·t·t0 t· .. 

- @@wnu - -



xaaples ot drills g1 ven in Stuart., !!!e, ire9,unc7 ..2!:! Pattern. 

lletb.od: otice chart eap sing tinger moTi nts rather than sentences; 

lame late use ot sil'lple and meaningtul words , phrases, ands ntencea; 

COJlllent beside eaeh drill. 

11Throw the carriage 
t ice to make· tbe 
doubl sp ce be­
twe n the groups ot 
lines.• 

"Do 7ou alway 
practice on 
locked keys 
t"1rst?" 

11D1d you spell 
a-o?" 

first Le son: 

it it it it 1~ it it it 
it it it it it it it 1~ 

it it it it it it it it 
it 1t it it 1.t it it it 

it it it it it 1t it it 
1r it 1r 1t 1r 1t it 1t 

is is is is is is 1s 1a 
ta is 1a la is is is ta 

it is it is it is it is 
it is it is it is it is 

it it is it it 1a it it is 
it it la if it 1a it it is 

... econd Lesson: 

It is It la lt la It ia 
It is It is It 1s It is 

It is I It is I It is I 
It is I lt is I It .is I 

la it I Ia it I Ia it I 
Is it I Ia it I Is it I 

"PronoU11ce each 
rd as you write.• 

•Are your tingera 
rohed? 

As it is I As it is I As 1t is I 
As it ia I As it 1s I As it isl 

Third Leason: 

80 80 80 so 80 so so 80 
so so so so ao o ao ao 

is so ia ao is o 1 so 
is 9 is ao is ao 1a so 

it is so it is so it is so 
it it is so it it ia ao 

"la your right 
margin even?• 



'fypist.: Eleanor A.mend 


