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CHAPTER I 

PHILOSOPHY 

During recent years the individual in this country who accepts 

responsibility to become an intelligent participating member of soci­

ety faces a struggle to maintain his balance in a rapidly c.hanging 

orld. It is ithin the home that the stage is set for the develop­

ment ?f socially acceptable individuals in a democratic society. 

Spa!ford h swell said that: 

The home is society's most effective educational agency. 
ether 1t be desirable or undesirable learning, the emotional 

e1ghting which accompanies living within the family makes 
learning there much more powerful and lasting than that ac­
quired elsewhere.l 

From this point o:r view, the hoe plays an portant part in meeting 

human needs in a democracy . Many of the satisfactions in life come 

tram intimate human relationships and from the feeling of belonging 

and contributing to the home cup. One learns to achieve poise, 

conf'idence, self-control, and a feeling ot security during his early 

years, strongly influenced by home patterns. Ivel Spafford calls 

attention to the close integration between the home and the school 

in the following statement: 

Since the home is the most p~aer:f'ul or all social 
institutions educationally, the effectiveness of both 
the home nd the school 111 be increased as they agree 
upon common purposes and resolve existing conflicts sa.tis­
f'actorily.2 

l Ivol Spat:t'ord, !! Functioning Pro run~ Home Economics, p. 51. 

2 Ivol Spafford, Home Economics in General Education at the 
Secondary Level-;-T. 13. - - -



It is necessary that the school recognize the childs beliefs 

acquired in the home so as not to risk the bras.king i0t'1.'D. of his 

2 

sense of security by failure to appreciate his problem. when he meets 

a contJ.1et in eoncepts. These eo:ntlicts nmst be so handled that the 

student ~'Jill have an opportunity to rebuild beliefs and select i·1orth­

while values which promote more demooratic living. The alort teacher 

will help the student make necessary adjustments to his immediate en­

vironment through procedures designed to help him understand and: appre­

ciate democracy. 

The family is one of the social institutions tl:u.-0:ugh which our 

culture and society is perpetuated. Each family builds into the atti­

tudes or its children many bas1o :patterns of thinking regarding life 

and the universe; and with each progressive generation these ever 

eha:nging patterns a+'O built anew. In this country,, our cultural. 

traditions and social patterns b.avc aervad not only to help families 

meet effectively those persistent problems of lite tac1ng all people 

but,. in addition. tti..ey have .challenged families to aoh1eve those val­

ues worth r;orldng tor those which spring from democratic principles 

and ideals. It is through the i'amily that the child first u.nderstc.:nds 

the culture in which he lives. '?hereto1~e, the home serves the indi­

vidual and society best i-1:len it gives him such understandine as w1ll 

enable him. to contribute efi'act.i valy tmvard the building of an ever 

m.ore satisfying world. 

This relationship ot family life and the activities of the ho::nas 

to tho culture in whieh we live has gradually been recognized an.cl 

accepted as important by thoaa interested in education. Realizing 



the social significance of this relntionship, educators are 31ovr recog­

nizing that oc1ucet1on for bettor home and femily living tends to help 

the individual to solve his problens more readily and more wisely. 

Desirable leo.ruine;. as defined by L. Thomas llopltins, is: 

Confined to thoso bohavio:t's which ro:present a porsor,.a.J. 
attack by the individual on his personal problems of' living 
1:a order to resolve oven more i:n.tellige:utly the disturbrinces 
which up.set hin ir!togra ting movements • • • The simple rela­
tionship of tlie individual to his culture is the beginning 
point for real learning.3 

l\:Iodern psyoholoc;ists tell us that learnbg occurs within the indi ... 

vidua.l in proportion to his ability to think, and not alone because he 

has accumulated factual kD.Oti'.rledge. Th.a personal :need for leeyning must 

be recog:nizad by the individual as he 'in.terncts within his culture. The 

child's interest must bo acute, smd. ho must sense e. need for solvir;g the 

by Ho:pkins is: 

Evel.""J child is capable of' learnin3 anything which he sees 
a persorial need :tor learnil'.l;S ••• When a ch11d learns, ho learns 
all over • • • All learning is :relv.ting • • .ill good learning is 
seeking satisfaction for per.sonal goals .. 4 

This quotation suggests ,t;h.at the real :measure of learning oo;:2es in the 

o.bili ty of the individual to meet satisfactorily new and changing con­

ditions which contribute toward a more democratic society. The learn­

ing child has evidenced a chauge 1n behavior, and the change resulting 

from uey learning experience may involve a skill, attitude, concept,; 

or a habit. Eve:i:~ythinB that the i:ndivi.d.ual does results in either de­

sirable or undesirable learning. Therefore, it is the respo:usibility 

3 , 
L. "rhomas Hopkins,"Emerging Emphases as to Learning,tt Tsachers 
College Record, lfovomber, 19381 p. 120. 

4 ~' pp .. 121, 127. 
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of the school to provide desirable learning experiences which will 

develop more democratic attitudes, a high degree of skills and abil­

ities, and sustain interest of the individual . Desirable learning 

experiences immediately make the individual a more effective member 

of society on his otvn level of ability and provide for him a more 

satisfying adjustment to changing situations . One present day edu­

cator calls attention to this fact in this statement : 

Education 1s recognizing increasingly that to be effec­
tive, learnine must be related to the life of tho learner, 
that it must have meaning for him. 5 

This personalization of instruction demands that the teacher must 

recognize the interests of the pupils and be conscious of their 

social needs. Homemaking teachers are constantly visiting in the 

homes of their pupils and so see the conditions under which thoy 

live. also becoming acquainted 1th other family members . The teacher 

is thus better able to recognize st~dent needs and to provide learn­

i ng experiences which are applicable to home situations. which have 

real meaning and value to the student . 

Ivol Spafford states that education for home and family life 

becomes the process by which we communicate to young people 
and adults the full realization of the opportunities given 
them in family life and the rearing o:f children. They are 
to participate as active a.gents in the remaking of our cul­
ture, as worthy collaborators in this historic process or 
endeavoring to make human life more significant, more mean­
ingful. and more purposeful. This process ean take place 
only as each generation becomes a.ware of its participation 
in this ongoing cultural evolution , and is ably guided and 
helped to make its contribution.6 

5 Ivol Spafford, ! Functioning Program ..2£. ~ ~conomics, p. 8. 

6 Family Living ~.Q!!!:. Schools, The Joint Committee on Curriculum 
Aspects of Education for Home and Family Living , p . 31 . 
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Some of the earlier traditional beliefs and ideas, no longer 

timely, still linger in the lives of many families 1th resulting 

conflict and confusion. These boliefs are not in accordance with 

the lives we live today . Society is continually reconstructing and 

rebuilding its basic beliefs and patterns . Through education for 

home and family living , it is hoped that these beliefs consciously 

may be modified so that the home may participate more effectively 

in creating a culture in which each has opportunity to develop to 

his fullest capacity in a social order more truly democratic. 

Through the field of homemaking education, the schools can make 

a great contribution to society . They may assist the individual in 

the development of a significant personality, and may hel p him to 

establish more satisfying relationships in all areas of personal 

living. Homemaking education offers many opportunities for the 

study of reel life experiences in the light of democratic values . 

In this field, the student can easily relate his learning to prob­

lems found both at home and school. One statement of the purposes 

of homemaking education today is: 

7 

to effect desirable changes i n the student's hoe living 
and home activities , ideals, attitudes, interests, and 
habits through a study of and experience in, solving per­
sistent problems in ho and family life in order that he 
or she may be a better member of a democratic family in an 
equally democratic society . 7 

I 1llie Pearson, Group Experiences_!!!. Homemaking Cl asses , Oklahoma 
Agricultural and echa.nical College. College Book Store, Stillwater, 
1940, p. 3 . 
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Self education through _directed edueative experiences should be 

the basic goal of all teaching. Educational experiences should eon­

tribute toward the development of' ru1 intelligent, contributing, and 

participating member of society. Thay should enable the student to 

1'oad.ily adjust to 1.mexpocted situ.at tons and" i11telliger1tly to solve 

problems as they r~,ri.se. They must co:ntribu·te toward the development 

o:f:' a :peri3onaU.ty which ia continuously and incret1.singly significant 

ff)r our cultnre. Therefore, for ho,nemak:i.ng educatio::1 to be t'unction-

ing, thG ;orogro.m m.ust extend ini;o tho l1orJa. Belief that "'.All learning 

implies that those acti·vi tics which the child e:x::periencas in seb,oolt 

l3houlu be thoc,e v~hich can be carried over into the home and applied 

to other home situations. In. the hone, thE, child volunta:r•ily will 

acMpt rasponsibllity FJ'herevor he feels a persone,.1 interest. He 0,\lorks 

lL"lM:ri:ngly a:t those a.ctivit1.es i'Jhieh are releted to goals important to 

him. It seems fair to assun10 that the hortemaking education program in 

any school is fur:.ctioning in proportion to tho c~ctent to ,>Jhich students 

voluntarily accept responsibili.ty in their home nnd :t'nmily groups. 

Before the student voli.mtarily accepts res:pons1b:i.li ty in the ho.me 

and beco:nes aware of' his opportunity to contribute to tho welfare of 

tho :fnmily group, ho must be interested in tho homo and h:i.s family 

aml sense U~G itirpor"tance ir1 the culture iu vthich he live:::. 'l'hroue;h 

moro democratic ch:.r:s prcc€1dur0s in homem.oking education are tJe 

a.ttecrgtins to me"ke the :3tude:nt conseious of his abilHy. Desirable 

le!:irning cxpe:l:'iences are :provided for him in all phases of horn.a living. 
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· Evidence that the learner has identified his own goals with home 

interests and that tha learning going on 1s definitely modifying his 

attitude tow-a1•d and inteI'e.st in home and fa.mily living m.a.y be seen in 

the student's behavior by his: 

l. Voluntary acceptance of additional responsibility in the home. 

2. Increased interest in ho.me life as shown by creative ability. 

5. Ineree.sed ability to work n:tth people successfully including 
parent, teacher, and :pupil .. 

4. Progressive ability to rnanage situations 11ars1st1ng in the 
ho.."0.8. 

5. Increased interest in participating in the planning tor and 
ca.rcyir1g out of claosroom oxperieuccs ~1hich are directly 
related to ho.me problems. 



0.El'.Al?TER II 

Since the passage ot the George Dean Act of February 5t 1929. 

the Vocational Homemaking Program in our high schools has steadily 

gr011m and the meaning and use of terms rapidly changed. The term 

"ho.m.e projectn has been in common use since the beginning of the 
·.:·/· 

Vocational Ho.mem.aking Program, but only recently are we beginning 

to speak in terms of home experience. 

B 

The modern point of view concerning the value of home experiences 

otters sharp contrast to the earliert rather artificial requirement. 

The home project became a. required part of the Vocational Homema.ldng 

Program. by the George Reed Bill in 1929. This bill states! 

In the first year of the course, an ~verage of at least 
tiftee:n minutes daily be· allowed to home practice a.nd in the 
second year• the same amount of t ir.ii.e be given to a .minimum of 
two properly planned and supervised home pro1jeets carried to 
eo::upletion in two phases of home economics." 

However. at about this tim.o, Clara. Brown interpreted tha above require­

ment intelligently when she wrote of the home project as tollowe: 

Every pupil should be encouraged to assume the respon­
sibility for some task (at ho.me) ·which requires management 
and judgment beside the actual doing. The task should be 
something which the pupil hersalr desires to do, something 
which will meet lier needs. 2 

A similar point of view· is found in the following quotation 

which presents the current b-eliet' concerning home experiEtnces. 

l 
Ivol Spafford, Fundamentals.!!!, Teaoh1R£i ~ Economics, p., 277. 

2 Journal of Home Economics. Vol ... 21, p. 649, s•--29. ---------



a real life activity using school laurning., togethar wit11 
new learninc; neoded for the pG:.rticular vmrk at hand, planned 
and carried out by the girl in her home.3 , 

The ,,v).me experience today is seen as a crea'tive piece of work 

9 

demanding r,1ore than the repetition .of certain processes practiced at 

school. This creative piece of work preferably involves the putting 

together of many principles G.nd processes and the using of judgment 

to dete.rmi:ne ~·.i:hich procedures host carry form1rd the a-peci:t'iad activ ... 

i ty undertaken. Thus, the home oxper ienco becomes ru1 a ct ivi ty nllich 

brings home li vi11g cm;:I instruction in home:,:ialdng toeether consciously. 

ForL1al 1lomen1a.k:ing educotion cannot fil1:1ke its maximum contribution 

except ns home projects bring toge-th.er pert;inent in-school and out-

or-school activity. Such a.otivity enables the individual to find more 

meaning in those home a.otivi ties in which otherwise ha might partic­

ipate in purely routine fashion. 

'fodayt teachers a.re more concerned a.bout the carry-over or school 

training into the home than they are about the studen:t getting one 

certain job done in a definite length of time or meeting some sta.ndard 

oi' perfection arbitrarily set by tho toacher. 'l:.ne alert homem.aldng 

te~1cher of the present b1~ings 1nto the classroom persistent problems 

v1rJ.ich occur in. family lif'<~ and so helps to provide experiences at 

school whi.ch will contribute to the ::i0lving of ft1.mily problems :more 

in:telli1Je11t.ly. To kee:p alert, homem.aldng teachers must be fully 

aware of all sorts of possibilities :f'o:r directing student experiences 

whether at school, at home, or in the oomrnuni ty. They need to con­

s id.er the fact that tho student's interests are bound up v,ith the 

3 
Brovm and Haley., ~ Teaching f!!.. ~ Economics, p. 232. 
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culture in which he lives. Tho student must be guided into activities 

and experienees that will make for his mn best development defined in 

the light of democratic values . 

The home experience phase of the program has done much to make 

school instruction functional. The rorthwhile value of the program is 

the contribution it succeeds i n making to the home life of the student 

and his family. In short, over a period of years, this home experience 

~rogrwn 

shows a definite trend toward the solving of problems which 
draw on many aspects of' home economics, family participation 
in home act ivities and group concer n for the solving of com­
munity projects.4 

In other words, as a new plan wns developed for the c rrying out of 

home experiences, resulting needs for guidance and for opportunity to 

ucquire more s.pecific skills tended to direct the modification of cl.ass-

room plans . 

Until recent years, tho girls of the homemaking classes in Mulhall 

High School had been required to plan, carry out, and report a "home 

projectu every six weeks . Because this plan was forced upon them and 

they neither saw need for such experiences nor correlated it rith their 

class i o:rk, t he stu6.ents affected soon grew to dislike the idea of hav­

ing to practice arts and skills at home . This attitude became a hi n­

drance to t ho develop ent of i nterest in homeron.king since it colored 

the home experiences as well as class activities and resulted in stu­

dents assuming practically no responsibility a.t home . They had not 

4 Ivol Spa:t"forc1, A Functioning ProgrlJ.!£ !?..f.. ~ Economics. p. 230 . 
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been led to sea the relationship between their home problems and school 

activities, nor to discover those relatio:nships wh5.~h inevitably existed .• 

Home projects had been arranged arbitrarily e.nd v.rere merely one 

more undesirable class requirement added to the total program; they 

were not an integral part of' the homemaking program... Out o:r this situ­

ation came such unpleasant ·results as dislike for howema..'kinG al.asses, 

dislike for enrryine on home activities and lack of initiative for taking 

responsibility in the home. Evidently, no real life experiences were 

sensed, nor 1,ife.re the needs or interests of' the girls considered. 

"Do we hava ·to have home :projects?tt so.id one gi:d at t.he beginning 

of the school term, showing a very intense dislike for them by the in­

flection of l1er voice.. Before the conversation had ended., she uncon­

soiously was relating; many of the eori.atructive things she bad 'bean doing 

o.t ho.me in !'elation to classroom activ1 ties. Yet, someone had failed: 

to help this girl to see the relation between "homemaking» at school 

e.nd "homemaking" at home. She had not been encouraged to discover her 

cwm needs, capabilities, and purposes v.rhlch could be turthe.red by sueh 

experiences. Disre3r:irdins the idea of home projects and speaking to 

the class in tems of ho.me experionces surpr.isea. them... They felt a 

great responsibility had been li1'ted :from their shoulders. 

A plan was de·1rised by lhe :pupil.a ano. the t eaoher whereby indi ... 

vidue:l class members kept a record of anything wna at home which 

enabled them to make a finer contribution to the lite of fu e family 

group or made them ha1_;,:p1er. It was agreed that these aetivi ties 

could be inspired by class work or by personal interests in home life 
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and home improvement. Each student recorded personal experiences on 

an individual oard, and was given an opportunity in class to tell clasa 

members from time to time what was boing done in this connection. Fre­

quently. individuals would ask the class group for suggestions .• 

This giving to each student an opportunity to determine the type 

of home experience to pursue was the first step in getting avra.y trom 

the old rig1.d. home project plan. The relative enthusiasm resulting 

from the new plan, in turn, inspired a change in class procedures 

designed so to·integrate class and home activities that students nould 

see more value in the program. and would voluntarily carry on purpose• 

ful home experiences. 

' 
\ 
\ 

I 

\ 
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METHODS USED 11'4 STUDY 

Believing tllat school experiences are desirable and valuable 

1.Jhen they function in directing the lives of pupils, motivated this 

study,. It attempts to describe the carry-over of experiences into 

the home as a result of classroom: activities. Evidence of the same 

uas sough.t for thI'ough a study of the answers to a questionnaire, 

anecdotal records, individual record.cards, student progress reports, 

home visits, end conferences with both pa1•ents and pupils. 

Furtharmoro, deliberate effort was made to organize the class on 

a democratic basis. Durillg tho years 1940-1941 and 1941-1942, pro­

vision was made to procede on the program cooperatively planned and to 

encourage pupil participation in the planning of' class goals, content, 

and procedure. All of t.his sharing of responsibility resulted in 

in:rr;,roved learning experiences which tended to malra the i:udividual 

class me.mbers more aware of democratic values. The curriculum was 

planned around the interests and needs of tho pupil as he struggled 

to understand and maste1" his environment. Learning situations were 

selected which tended to help the pupil develop the power of :reflec­

tive thinkini;;. o. power basic ta p:,;ooblern solving ability. 

Tha ways of' approaching these problems and attempting to soltre 

them have been vuriod. All class rrnrk has been planned by the group 

wttl1 the guidance of' the teacher, ·thus giving; students an opportunity 

to express indiv.idual interests e,nd to relate some of their common 

problems to class interests. Class organization rather generally 
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1'ollo ed the plan as defined and outlined by Millie Pearson, Professor 

01' Home Economics Education , Oklahoma Agricultural and echanical Col­

lege. This plan 

includes all class procedures necessary to solve a problem and 
refers to class organization which permits the attacking 01' 
class problems from several angles by dividing the students 
into small working groups ••• and ••• emphasize(s) the 
discovery and recognition of problems, planning their solution , 
attacking and solving t hem in the way planned, continuing 
school iork in the hoe, checking and summarizing the results, 
and weighing the values of the conclusions drawn by applying 
them to other similar situations and problems . l 

Under this plan, t he pupils have t he opportunity and t he responsibility 

to carry on this group work uith the teacher guiding but yet , in the 

background of tbe picture. The groups determine the type of expe­

riences and possible learning units for that particular phase of home­

making . When the classes do divide into small groups each has a defi­

nite and different responsib ility. Some may be interested in studying 

the problem by spending time in reading reliable references ,. hich may 

help them to solve it, and presenting to the whole class the general 

information of new things learned. Another group would likely be 

interested in actually solving some of the problems discussed and 

shm11ng the class the results obtained . Yet , others may be wanting 

to do a piece of creative work which ould add color and interest to 

the problems being solved. Some rrny be i nterested in planning at home 

these same experiences or pl anning solutions which may be applicable 

to their own situations . 

1 ~illie Pearson• Group Experiences ~Home.making Classes, College 
Book Stora , Oklahoma Agricultural and Mechanical College . p. 8 . 
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The 1.mportanee of all students seeing and hearing about the same 

problem which has been attacked trom several angles eentel.'"s in the 

:possibility of inspiring them to continue their school work into the 

home and their ma.king further study ot the problem. 

The teacher must make provision tor desirable learning eXperienees 

within the classroom and must offer pupils an opportunity to select 

their own goals and procedures. Very important phases of this class 

plan tor organization a.re the sUl'.lJll18.I'ies and conclusions wh1eh are made. 

The principles learned will be valuable to the student only when he 

realizes they can 'be used in solving other and similar :problems. 

To be successful such a plan of class organization must 
always be kept elastic. It must permit varying ways of using 
equipmont, problems of various lengths, opportunities for stu-
dents to a.ttaek problems from different angles and to use _ 
di:f:ferent methods and materials, and irregular as well as 
regular grouping o:t students. Values ~ined through inde­
pendent and collective thinking and through seeing more than 
one solution to a. problem a.re lost if this type of organi­
zation is allmv-ed to become a sat form which is teacher dom• 
inated.2 -

ln carrying out such -a class plan. demonstrations by pupil and teacher, 

jointly planned :field tripst talks by 'Visiting speakers, commercial 

demonstrations, pr.eparation of reports on observations and individual 

experiences are frequently used ror locating problems. As long as the 

homemaking program provides tor desirable learning experiences, the 

various pupils are guided toward common goals previously agreed upon 

by finding the solution ot :related problems. Homemaking education 

then, is helping the individual to grow in the use of those principles 

which make for democratic living. 

2 Ibid, p. ll., ---
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Two vocational homeir..aking classes virere studied. One consisted 

of tourtaen freshmen high school girls enrolled in Homemaking I, ivho 

in the previous year had been enrolled in the eighth grade ho.me.making 

class. The other class was rwade up- of eleven. sophm.ore girls enrolled 

in Homemaking II. having completed liom.ema;.ldng I, and. the eighth grade 

clas2 in homemaking. 

The girls of both classes w·ero aslced to cheek an interest ques­

tionnaire nt the. beginning of tlle school year 1941-1942. This ques-· 

tionnaire was designed to help determine student interest in home.making 

and provided an opportunity i'or individuals to check a list of 108 

activi tiss related to homemaking with respect to their u11kestl, ndis• 

likes,.., "indifference to", or "desire for some", or "desire i'or more 

opportunity.rt The statements included attemp·ted to toueh all areas 

of home living and were directed both toward picturing certain social 

responsibilities and toward challenging the development of specific 

skills related to home living. The questionnaire is ottered as 

Exb.1bi t D, on page 37 ,. 

After claso .members had cheeked. the questionnaire, a committee of 

six girls chosen by the group ma.de a list of those activities in t:rh1eh 

the majority of the [sirls desired experience. Jl.11 the girls exchanged 

papers in ord~er to beeo_me acquainted w1 th the wan.ts and interests of 

others. 

The results ot the quastionuaire wera 1;abulated and those interests 

desig:uated by the findings irere developed into class experiences. 

tJhereas, as many- as fifteen students lndicated interest in ex_per1encinr; 

a specific item. special ef'tort was made to incorporate into class 
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activities. Those item.s i ncluded were: to make toys, to go on picnics 

~1th the family, to nake small decorative things for the home, to make 

left-overs from a meal into an appetizing dish, to try a new recipe, to 

prepare om picnic lunch, t o be a leader of a school oup or school 

activities, to write ne1s stories or artic:~s about activities in the 

home and in the school, to arrange orers, to decorate a room, to 

repair broken equipment at home , t o have a hobby, to experiment with 

make-up or change hair style, to add to my collection of recipe books, 

to lrn.ow more about manners, to plan a party at home, to select own 

clothing, to entertain friends i n the home, to have a vegetable garden, 

to make the home more attractive,to read homemaking books, to select own 

clothi ng and accessories, to care for the sick, to buy food for the home, 

to help influence the f amily to eat fresh fruits and veget ables, to 

improve home courtesies, to find out my best "colortt for dresses, to 

make over a dress, to plan my wardrobe for school, to buy defense stamps 

and bonds, t o make i ntroductions, to write thank you notes, to prepare 

vegetable salads, to make a cake, to carry on a pleasant conversation, 

to write personal letters, to be a hostess at a party, to know hovr to 

act in a care or restaurant, to make one-crus t pies, to know how to 

order a meal i n a cafe, to hang pictures in a room and to carve meat. 

An effort was mad e to change the attitudes of girls who had checked 

themselves as being "indifferent to" or as having a feeling of "dislike" 

for certain pertinent activities . These activities ,ere included in 

class plans 1n an effort to develop them into desirable class expe­

riences and so get the girls to see their importance . 
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The social attitudes reflected by the returns on this questionnaire 

i:nt'iicated thst some students had a definite. disregard for some homo;:nak:­

ing activities, little or no acceptance of responsibil:l.ty toward the 

:F.'a:milios of which they were a :part, nor ;3-.ny desire for opportunities to 

im.prove their rela tionshi:ps in the homo. li'tu-thcrinoz·e, the r etur:ns showed 

that cortuin girls were anxious for mrery opportunity which would develop 

them a.a :i.ndividua.ls rather than as memberfJ of family groups. 1111.ey seemed 

only :lntcre:1tod in themselves nmJ. anxious to dis:r.egard any relationship 

to tilfJ fr.;p·n1ly group. In other instances, th\''i gi:rls reflected conscious-

ness of the i'.npor.tancc of: relationships and ex-presseci c1e.eire. for further 

npI,)ortnn:tty to fit into their mim home living situs.tio:a. The majority 

of. the g:i.:rls :tna.1.cated they wanted :more opportunity with re::rpoet t.o most 

of the activities with which they tvere .familiar. 

Anacdota.l records proved valuable in acquirin.g informJi.tion for the 

:lndi vi dual guidance of students.. 'l'hese records carr1.ed s-ta:temer1ts eon-

earning observod ree.ct:Lons of' a student or scrao personal remark made in 

an informal situa'tion which was thoug-):l.t to hav·e n bearing on his growth 

or interests and/or indicated any co.rry-ov,c,r from ho,nomaking ,-;lasses to 

home activities. J:'Jo biased. opinion o:e, tt.e writer 'TI,J, given 1c1ud in a few 

ca:.:;os T/hon an interpretation vns made, a :not:~ was v:ri tten on tlle back of 

the ;e;heet to discI'edit aw.r r,rojud:i.c<::. 'l'l:1oae rooo:rds rrcro kept in indi ... 

• recorded 1::1pontanaous acti.ons as i'requentl:r as 

possible, wore not co:nfi:;aed to classroo;,Jl procedures, und vlri t;ten while 

dent.. T'ney also di.sclosed. sta:tements inte1.>preted to indica:ta -tllfl.t the 
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girls were becoming more and more aware of thsir responsibilities in 

the home. For example, 

I have been helping mother every night for a eek vith 
the house work hen I get home from school . 

Now that motm r is away, I plan and prepare all of the 
meals for daddy and my two brothers . Last year when my mother 
was away, my aunt was here to help, but this time I insisted 
it was my job. 

Because of sane school activities , these girls were able to manage more 

intelligently certain situations i n t he home . 

A better understanding of family members and increased interest in 

home life is shown by these statements: 

John and Mary do not quarrel nearly as much as they did . 
They spend more time in playing games together and even John 
was reading a magazine the other day. They have succeeded in 
interesting dad and me 1n playing games with them. 

Marjorie seems to take more i nterest i n doing things a t 
home . Yhen I got home from tovm the other day , she had cleaned 
the house and had picked a bouquet of flowers tor the dining 
room table. 

P.1y daughter recently has come into the living room to 
visit w1 th adult callers; always be.fore i n such circumstances, 
she has gone to her own room to read. · 

Of the twenty-five girls enrolled in homemaking cl asses . twenty­

one expressed appreciation for having been given a chance to help i n 

the class planning. Several of them mentioned that they kne 1 better 

what they wanted to learn t han the teacher and t he opportunity to help 

plan gave them opportunity to direct class activities toward the solu­

tion of some personal problem. The other four ·r1s expressed the 

opinion that they did not know enough about homemaking to really know 

what they wanted . It was with these f our girls t hat deliberate effort 

was made to help them become aware of their social needs and responsi­

bilities which they might assume if they wish to become contributing 
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members or their family groups. After the. first tl.10 months of eehool,, 

considerable ehange in attitudes was noticed pointing to increased 

inte1 .. ests in taking an active part in ham.em.eking.. Students soon began 

to realize the value of Joint planning with other class mEmbars and 

with the teacher. 

0th-er statements made by the girls which suggest that the class 

activities were :f'u.nctioning in the home are: 

.May I take some :magazines home for mother to reed, and 
would you give me the address of some homemaking maga3,!nes? 
Mother vrents to subscribe to a magazine. 

Since Kathryn is taking homem.alcing, she likes to help 
mother in tha kitchen. 

Before I started toking hom.emakiri.e;, mother would not 
lot m.e worlt in the kitchen- · Now she lets me help her all 
the time. I gnva mother my recipe books which we got in 
class and she uses them a lot. 

While there is little evidence t-:rom these records of a. carry-over 

into the ho.;ne of specific experiences taken from the interest check 

sheet, there is evidence of a desirable attitude on the part of the 

girl and an evidence ot increased interest 1n home life. 

It must be remembered that a changed character in class procedures 

paralleled this attempt to discover the carr'J-over or experiences from 

school to home. Class experiences· were mod.ii.'ied to provide an oppor­

tunity for the girls to participate in the determining of their mm 

purposes:. They also were urged to participate in the planning ·of class 

work and in the selection of procedures and evaluative devices designed 

to let them discover for thenwelves the relative value of their work, 

a.a well as their own rate of progress. The teaeher felt that personal 

progress reports leapt by girls themselves tvould enable her to d:irect 
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the class experiencos of th girls so that each might become pro es­

sively able to work i ndependently .) Evidence of s elf-directed activity 

in the class would seem to shmv progress i n creating sufficient inter­

est in classroom experiences t o stimulate the girls to carry- over such 

experiences i nt o self- directed related a ctivity at home . 

From the personal progress report s , the writer won able to sense 

sustained interests of the girls, increased ability to make self­

an~lysis, a recognition of proeressive independence, and acceptance of 

increased responsibility on the part of t he various g irls. The content 

of t ho two reports offered as Exhibits A and on pages~ and 23 serves 

to illustrate this point . These pro ess reports were sometimes written 

daily. but frequently only weekly reports ware made . The g irls wero 

oncouraged t o use the simplest possible form for maki ng personal prog­

ress reports, and althoug..l:t no specific form ras required , the majority 

of the g irls used the ones offered as Exhibits A and B. This form came 

originally from Oklahoma. Agricultural and Mechanical Coll ege . It has 

been used in certain high school classes taught by supervisory teacher s 

and student teachers in the collage teacher trai ning eenters since the 

fo.11 of 1939. 

Such significant statements appear on these personal reports as , 

"I need to do more re ding before I can solve my problem, " "I need to 

contribute more to the class discussion because t hinking out loud 

develops o e ore , " "I am the next chairman of our group; I don ' t pur­

ticul rly want to be but doing so will help me . " 
, 

In general , progress reports tended to stimulate students to 

more active purticipation in pl anning for class activities end to 



EXHIBIT A 

Personal Pro -ress Report 

(Student ' s Recor d of Class Work) 

Homemaking I 

Name .Tudy .Tohnson Date February 4i 1942 

22 

lhat I Did My Opinion of Rasul.ts 

Our group made plans for a field We did not finish with both 

trip to the grocery store to see the plans but hope to do so tomorrow. 

meat market . Betty and I decided we The large meat charts ihich e 

nseded to know what we would look for used helped us . 

while there, so we started iorking on 

a plan. e also plan to make one so 

that we can VJT1te what we learned 

11hen we get back. 
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EJOO:BIT B 

Personal Progress Report 

(Student's Record of Class Work) 

Homemaldng II 

flhat l Did 

I did not accom.plish much today .• 

Most of roy time was used in laying 

my pattern on nry plaid material. 

Date Novomper 17 1 1941 

l[y Opinion of Results 

If I had .more time, I could 

have done more. It won't to.ls:e 

me l.ong to finish.. Working with 

mother the other day in laying a 

:pattern on smaller plaid than 

mine certainly did help me. 



challence them to do more thinking about accepting responsibility for 

self dir,,ction whether in or out of elaas. These girls seemed to 

becomo conscious or t~oir progress or their lack of the same. They 

enjoyed ·the regu.lar attempt to deter.mine what I if any, principle.s they 

were better able to apply .more readily to other related situations., 

Part o:r the teachers' responsibility in a Vocational Homemaking 

Program is to contact families to discover wherein she may be most 

beneficial to ths comm.unity, and to recognize those poss.ibilitiaa for 

individual development necessary for daruocratic living. 

As a nmv teacher in Mulhall in 1939-1940, the wri tor began a con­

tinuing attempt to becor11e aoquainte<l with ull the parents of the home­

maldng girls as well. as all o·thers in the OOID!Jlunity. This attempt 

resulted in vh1iti.ng in the students' homes i:n a study o:f home interests 

and home situations prevalent in tho community. casual meeting with 

shoppers dovm town. review o.f official school records for each child, 

conrerences with superintendent and :principal and other professional 

and businaso people in the community~ 
- .. _--:~ 

The primary purpose of home visiting is to establish friendly 

relationships, to become familiar with the home situations end to 

recognize needs, interests, and capacities of the girls as they relate 

to democratic living. 

Tho first attempts to visit w.tth strange family groups. were not 

entirely successful. Members of the family wero timid and poorly 

adjusted to rooking contacts with strange teachers.. Tnis may hav<;i 

been traceable partially to their past ex:perienees with the visits of 

.. -
!:, • 
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teachers and to the lack oi' OilJ:lior contacts. However, as the fa111Uies 

began to realize that tho homemald.:ng teacher understood their problems 

and that she ;;,as really irrterested ix1 th em tmd their families• she irn.s 

Althouf_;h all vocational homema.king teachers have been advised. 

repeatedly that first visits should. be friendly and irli'ormal, some ... 

tirues an occasion (loes not J;>resorit itself: i'or ting inside the home 

on a first visit. Such relationship, how1inre:r, may be established on 

the second visit. Bomo mutual situation may Bt:rise which will set 'the 

stage f'cr t~ cordial retieption.. A girl ma:;1 ask th(, teacher to come to 

h.a:r home to give her help vdth some home e11terp:rise. Going to sea a 

studerrt who is ill or goiug rwme with ·tho girls after school are other 

xnD·n:; of getting easy access to tho homes. 

1~·0 reco:rd of htcpl)Emln.gs or 1sta-t.omcnts m.ade du.ring home visits ware 

kept tor this stud;/ exceJ;rh in a. few casGs IJhoro ouch statements were a. 

significru.1t :part C>f anecdo·tal records. 'fhe information acquired during 

home visits was given by 'the home members incid:e11tall:y or con.:Udontially. 

To dh,ect the asking of questions in order to acquire knowledge of t'.l:le 

home and. home conditions is poor ta<;lte at ari:,y tiu:-ua and especially poor 

practice for a strange teacher. Continued. visiting iu the home of her 

pupils by the teacher l1elf)a her to sec the!.n assume addi t.ional home 

ras:po.nsibilitiea, and to rccogm.ze cl1tc1:ngas in attitudes which point 

toward m.ore dem.ocratfo living .. 



A total number of 125 visits we1"e mat1e to the hcm1es of the twenty-

tiva girls of the I-Iom.eruaking I a11d l.I classes during the yer,:;,r 1941-1942. 

,The greatest number of visits to any one llome was seven, and the least 

number. three.. A clearer pict'ltre of the home visiting schedule appears 
. \ 

in tha sta.tement that five girls were visited seven times, twelve girls 

visited. :t'ive ti.mes, su girJ.s visited four times, and two girls were 

visited three times. 

of eighth gl.'ade boys and girls and to those of' the wan.en in adult 

classes, About ninety per cent of the girls lived in tlle country so 

the number of home visits to es.ch home WH.s limited to some extent 

because of rainy vveather.. Oontagious diseases in some of the homes 

also :prevented the teacher from visiting at certain times. 

much value may be tlerivad from home v1si ting. It provide.s an 

oppo1•tunity to better guide clossroom. activities based upon ho.m.e needs; 

to promote an understanding of the relationship.s of the :pupil, parent 1 

and teacher; to increase both l)&rEmt and :pu:Qils• interest in the home­

making program; to reveal to tho teacher the pupil's ectual or tune- . 

tional learning; to 1trovide opportunity :f'or interpreting the home­

.ma.king program to the community; a.rid to stin:rulate the teacher to urge 

the parents and pupils to take an active J?&;II't in plan..YJ.i:ng ela.ss aetiv-

itios :relating to homemak:ing. 

Thl>ou.gh home visits. school experiences may be mde more functional 

and more challeriging.. As the teacher comes to know the students in 

their homes, and as the students present their problcnis to the teacher. 

she a.cq;ixires increased ability to ad.vise them and to give help. In 
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this instance, home visits laid the background tor the study of home 

experiences . 

Another means which the teacher used to become personally 

acquainted with students and to understand their problems as well as 

to appreciate their needs was that of scheduling conferences with them. 

At least one sixty-minute period per day was set aside for the teacher 

to confer with students in the voca ional homennking program i n Okla­

homa high schools . Generally, suc 1 conferences a re conducted best 

inform.ally and aro scheduled upon the initiative of either the teacher 

or the student. A form was prepared to permit the girl to sign for a 

conference by riting her name opposite the designated hour and day 

she wished to confer . This is illustrated in Exhibit Con page!§_. 

No number or conferences were required of each girl. Each came to 

the teacher when help was needed and the teacher goes to the student 

when need for guidance becomes apparent . 

During con:t'erenccs , the girl and the teacher frequently discussed 

difficulties in class work and attempted to agree upon possible ways 

of correcting tho situation. 

A close understanding between the teacher and pupil l ets the girl 

feel free to discuss her personal problems . Since the home living center 

of the homemaking department is furnished in a homelike manner, 1t 

serves as an excellent place for holding conferences . 

It matters ve-ry little whether the teacher's opportunity to guide 

the decisions or pupils comes on the playground , in the hall of the 

high sehool, in class , or in a scheduled ,conference . 



EXHIBIT C 

Conference Period 

Day--4th Hour 

I-Jonday 

March l6-l. 

2. 

3. 

Tuesday 

March l?-l. 

<') 
,,;; . 

Wednesday 

Maroh 1a,..1. 

2. 

. 3. 

llaroh :l9-l. 

:March 20-L 

2. 

3. 

----------

----------

----------

1. -----------

5. 

l. -----------
2. 

3. 

1. -----------
2 .. 

3 .. 

l .. 

2. 

----·-----·----

1. 

2. 
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No attempt has been ma.de to present here a statistical study. 

Rather; this 1a to discover the relative consistency betr1een studente 

interests supported by class activities and the voluntary hoille expe­

riences which they carried out. 

No effort is made to give a coro.11lete outline of the class proee• 

dures nor op:portu.ni ties i' or experiences provided during this study. 

In developing class plans, effort was focused upon including in olasa 

activities and !""uture Homemakers of Okl.ahoma C1ub activities* o»por­

tunity for those experiences which were cheeked by the girls on the 

questionnaire as types of activity which they d.esired.. All items 

desired by fifteen or more pupils have been so checked on the ques• 

tionnaire in Exhibit D, page 37 .. -
The study of the carry-over is limited to the same set of checked. 

interesta and. is f ocusad upon evidence i1hich may be inter-preted as 

showing the extent to t<vhich their interests are reflected. 1n home 

activities, voluntarily :pursued .. 

Since there nre two classes and the areas taugllt di trer in each 

group, the following discussion of experiences pertains to the classes 

individually and not to the total group ot girls in the high school. 

homemaking classes. 

Ot eleven girls, nine expressed interest in making toys. In the 

:familios of all ot these girl.a, there were small children.. This 

.suggests that interest in toys was natural~ and further motivated by 

the :f'aet that Christmas ·was not too Nmote. The girls felt that they 

needed to do so.me studying since they had neither the l!::nov;ledge 'for 

selecting a toy wisely nor the skill to ~ a good toy. The class 
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suggested that each member go to reliable stores and examine toys with 

elass interest in .mind. Only pa.rt o:t the girls oould accept the respo.n­

sibility to make this trip, and went individually to the stores in 

Guthrie or in Stillwater when opportunity presented, itself. They. then 

reported to the clatis their f'indi11gs. 

A toy e.xhibit was assembled by the teacher~ set up v.nd ap:praised 

in terms of the students. There was a. discussion ot useable :materials 

on hand at ho.me and of the necessary equipme:nt for making toys. In 
·r.c 

class, seven different toys such a.s peg board, puzzles, e·t cetera viera 

made from spools and other wood. fso.me rag; dolls were also made. 

Evidences of carry-over from these class experiences into the home 

are ref'leeted in the individual records kept by the girls... Four girls 

persuade!l their brothers to .make toys at home. Ona girl and her brother 

made a total of five toys. Seven girls reported having selected toys 

for Ch.ristmas presents for younger brothers, sisters, and :nephew-s. Four 

repaired their old toys and gave them to less fortunate children fox~ 

Christmas. 

·rhe item, "To make small decorative thiw6s for the home, u was 

checked by twelve gi:t'ls as 'fvmnti1ig sorrie opportunity ... " In general. in 

this connection, planned els.as i,1ctivities centered around saleetion of 

pictures# tlcmars, vases, attractive linens, and house plants.. Some 

class time was devoted to study of each of the above menttoned possi• 

b:ilH:l.es. The girls brought f'lowers nnd vases to the homemaking depart-

m.ent for use in class demonstrations given by both the teacher and 

students. Colorful pictures taken i'rom. Iilllgazines and calendars ·were 

framed a ttraetiYely to u..s.e ai thor in the homemaking department or at 

home. 
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Individual record cards gave evidence that practically all of 

the girls repeated these activities i n their own home. This fact was 

also verified by talking with their parents. Specifically, four girls 

influenced their mothers to buy pictures for the home and secured per­

mission to help i n their selection. Seven girls framed flower pictures 

taken from magazines and used t hem i n t heir living rooms at home, while 

four girls added pictures to t he furnishi ngs of t heir own bedrooms • 

.Embroidered tea towels. guest towels, arm ahair sets, luncheon cloths, 

and vanity sets were made. 

Four bousb,t vases for their homes and others attempted to make 

more intelligent use of those already at hand. While flowers were 

blooming, seven reported accepting responsibility for keeping a fresh 

bouquet always in the house. Three g irls made bouquets of winter 

grasses. 

Allot the g irls in the Homemaking I class indicated on the check 

sheet that they had had experience "going on picnics with the family" 

and all expressed desire for more opportunities of this sort . After 

studying the possibilities in the community for family recreation, 

including family picnics. five girls planned separate picnics for 

their own families and carried out the plans successfully. Three 

girls merely influenced their trunilies to go on picnics and two fam­

ilies enjoyed a picnic together since the girls from these families 

were 1n the same homemaking class . 

There seems to be greater interest 1n meal preparation than in 

any other phase of homemaking as shown by the predominant number ot 

experiences relating to feeding the family which were carried on in 
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the home. These home experiences were consid,~red particularly sign.if .... 

icant because of the em:plla.sis on nutx·itional education which the daf'ense 

program is making. .A study of stude11t records tor evidences of a rela­

tionship between class activities and voluntary home activities 1:n this 

area. proved interesting. The folloi:dng experiences sh.o;;r that the girl 

has voluntett'il:t accepted some responsibility to improve the food habits 

of the tan1ily. Experiments Wf11~e carried on in plari..ning mea.l.s based on 

government standards for adequate diet by many of the girls • .After 

becoming tarnilia1~ with those foods iahich composed an adequate diet, aud 

after analyzing ·chair own family me:als,. many came to tho oonolusion that 

they were not having proper food daily. One mother became sufficiently 

intereoted in aci.equate diets to realize she had no background for judg­

iu13 relative fldequacy of the family dietary and accord.ingly as}i::ed the 

ho.meraaking ti1acl1er for help. This p1"oved to be an excellent problem 

for the girl as vmll as the mother. Sl".,m.e girls a ttem.pted to i11tluence 

the members of their families to eat more vegetables and fruits, and 

drink more milk. Five girls reported having influenced their 'l:n~others 

and sisters to dri.rJr an adequate amount of .milk daily. Every sirl 

ral)ortod several improvement.s 1:n her ow:n food habits. 

Some f r::,,milies \1Jhere the means of SU.PlH)rt rias very r:10de:rata, began 

a. ean1paig:n to use all :rarm foods advuntageously, and a i'ew girls reported 

having cent.zn.:-ed their ef:rort upon plw.ming low cost meals which supplied 

an adequate family diet. ln the planning or thet.x· low oost meals, girls 

:purposely decided to prepare foods using 1aore milk and othar far.in 

p1•oducts. 



A pertinent problem to all of the girls was the 
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school lunches. :Many of their lunches cons:lsted of foods poor in 

variety and palatability. Evidences of improvement were noted. after 

a tri...orough study ot propex luriahes fo~ the school child by such remarks 

made to the teacher as, nr have some :f'rui t in W'J lunch todayn, and ttl 

made certain that mother spread butter on my sandv.rich." 

Other respo:asibil1tico vt11ich certain girls accepted subject to 

the approval ot the mo·thers had to do with improved :marketinz practices 

es well as ir1proved food :preparation ai-:id methods of cooking. 

lies, :many attempted. to develop sor!le skill in the preparation of certain 

foods. Fo:r example .• one girl repeatedly baked breads, using hoth whole 

wheat and white flon.r. Soma of the tan111ies e,round their own wheat a:ud 

used it in bo.king bread tu1d muffins. The girls and 'their :families 

beeam.e intarested in baking cakes and cookies with .sugar substitutes 

sueh as honey .• corn syrltp, and molasses.. Su.gar substitute recipes 

were provided. for the girls.. Some motherst using formulas for propor­

tions, constructed the.ir ovm recipes. Certain amount of skill. was 

acqu1rat1 in the making .of' salads, jellies, and jams. One girl wa .. 9 

sueeessful. 1:n canning stravibe;rl,'ie.s with corn syrup, thus s.aving sugar 

even imile a,lle udded wore to the total supply o:f canned :food. 

In.creru?Jad ability of th~ girls ti, manage intelligently food prob-

1..aro.s a.rising in the home was illustrated by the report of one gfrl 

who states~ tttt was my responsibility to plan and prgp~.e, d_i,,z;m~~. ,tor 
" . : 2 ·~ : : -o ~' ~ '-'.,0- .,; ', \ ~ o.,..., r. 



mother,'* "storing foods at home so as to preserve them bettor• tt nusing 

leftover foods insely.~ ttmanaging for the best use of garden products." 

·The above serves to suggest tbat it these important practices are 

earried on for a consid.erc.ble lens;·th of time, they will become incor­

porated into family attitudes. In other words, the use of food for 

maintaining bm,...rant he-s.lth in tim.a will show improved. family nutrition. 

The Future Homem.akers of Oklahoma. a club whic.ll is a part of our 

vocational homemaking :progx;am,, had a definite influence upon the lives 

ot these girls in that it tended to change their attitude toward home 

activities. Club activities were planned a.round some o:r the popular 

items in the questionnaire.. All of the girls in the homo.making depa.rt­

:r.iont oi" the M'.ulhall IIig..'1-i School partiei}?Ctad. in these experiences. 

Interest in th,~ wart so prevalent throughout the country, no doubt 

influenced maP..y to ox:press a desire to learn to crochet and to knit .• 

Aceordingly1 lessons were planned as programs for club meetings. After 

the basic steps in knitting and crocheting had been taught, the girls 

prac:U.eed independently- at home or at school·. During the v1inter, the 

folloutng articles wore made by .the girls: f'ive erochetod purses, two 

crocheted belts which matched purses~ a number of berets; crocheted 1iot 

pot holders, doilies for arm chairs, and a lunehe.on set composed of :place 
,:··· 

plates. 

Interest in knitting did not stop with the members oi' the hor.ie­

maldng class; other girls in the school who were not members of the 

club bccume so interested ·that they brought their needles to school to 

loa~n the art from girls in the homemaking department. Still, a more 

intarest:in,r;; thing was to see girls and a few boys, ranging anywhere from 

the fourth to the eighth grade. bring their needles and yern and ask if 

they too might learn to knit. 
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Every club girl learned to lmit, although only a few articles were 

co :plated . '.l.'v.ro girls knitted sueaterst five girls made scarfs, and 

three laiittod pur~es. All girls knitted squares for the Red Cross. 

These squnros ', hen completed were sent to Guthrie , Oklahor , to the 

Red Cross Headquarters . 

Fifteen of the gr de school girls learnod to knit , nd of this 

num.ber, six made purses . Five grade school boys ulso learned to knit . 

One of these boys knitted a purse for hi younger sister . 

All of tho girls expressed a desire to 0 go to o. stim.rner camp. " 

This was afforded them at t he close of the school year when .~elve of 

the twenty-five girls, accompnnied by t he advisor and one other adult, 

a mother from t he community, spent two dnys and one night at Lake Carl 

Blackwell. The club girls made ll of the plans and managed all activ .. 

ities while at camp. 

"To take chnrge of a meetinz" was a desire checked by all of the 

club girls. Quite a discussion came fr om this group as to ho,r every­

one might get this experience without causing confusion i n the organ­

izatiun. Several suge;estion.s ere given and acted upon. Some accepted 

responsibility for being leaders of club executive meetings , others took 

charge of programs for meetings . some preoided at such special meetings 

as programs for mothers and a sembly programs . In the light of such 

records, it seems fair to assume that the club planning which followed 

the study of the interest questionnaire resulted in voluntary acceptance 

of additional responsibility for club work~ 

From individual records in reporting home experiences carried on 

by the girls, the following chart showing an all-over class picture of' 



divisions of home living lfated iu the 19,_n ... 1942 Annual State Voca-

tional llo1Jl.6n10.l;;:ing Reports. 

Home Experiences so classified are: !!J'umber 

l.. OoJ:e and guidance o:f' children .. .. • • • • • • • • • • • • • • • • • • .. • • 2 -----
2. Co11sur.ner buying •••.• ·"' •.••.•.•.•.•••. _ ..... !•- ••• ·•- ••. , •••• , ........... . 20 

3. Funily and social relations ( including recrerJ'ti(m)... 14 -----
4. Health and home cure of the sick .................. ". •• 8 

5 •. Home inrprovemcnt ( interior or exterior) . .... , .......... . 
6. rrom.em.akiug problems that cut across severnl. areas ••• 18 

r'l. Home manage111ent ••••••••• , ••.•••• * .................. ,. ••• 5 

8. Joint projects vr1 th rmp:lls in a.Gr:l.cul ture •• ~ ..... ,. •• 0 

9. Joint projects witl1 pupils in distributive education. 0 -------
10 •. Laun,tler:lnf; •••••.••.• Iii-• ••• -• .•.•.••• -•· ••..•.•.•• , .•.•••.••. ;., ...... , ........ __ .. 5..,' __ 

11. Personal ce.ra and im:proveme:nt ....................... "' • • __ l_, _6_, __ 

12. Provision of food for the f'arnily ,,., ..... ,,..,,0 ............. , .. 55 

13. Selection, <mre., eo:nstruction, aucl renovation of 
clotl1irig -• •••.• -•- ..................... , •.••.•. ~ .. ·- .•••..••. , •. ff, • _ ••..•• _ ..... •- ..... . 49 

14. Olhers: {I..ist} •••••••••••••••••••••••••••••••••••••• 10 

i'otal number of projec·ts ...... •·•••• ......... 2.iz .... __ _ 

This list includes only those reported by ·the girls on their home 

experience cards o.nd reflects, either an alarming school emphasis 011 

foods and. clothing, or that the trtudents v1ere m.oro interested in these 

felt were siguif'icant ·to their ow11 grovtth. Hovmver, the a..11ecdotal 

records, homo visits, and conferences prove that .many mo:i:•e activities 

vrere experienced in the home than reported •. 
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EXHIBIT D 

Below a.re a list of statements regarding your homemaking interests. 

Plaa.se check in tho right hand calm.~ the one ol' ones which indicates 

your inte1°est :l.n the h.orn0 or in the nchaol. 

1. To attend club mootings 

2. Tc go to a summer ea.mp 

3 .. To malt:a toy,:; 

4. To mal<e puppets 

5. To mak:e things of leather, paper or beads 

s,. ':i:o go on pic11ics with the family 

7,. To model tdth clay 

a. To talk with people about things you have 
ru..:1.da at home 

9. To make small decorative thi:ags for ho.ma 

10. 'xo make linoleum blocks or wood cuts 

ll. To make pott;ery 

12. To make leftovers from a meal i:.1to an 
appetizing dish 

13. To take cha.rce of a meeting 

14. To ·t;ry a :new recipe 

15. To prepare ovm picnic lunch 

15. To be a leader of a school /!,l"Ou.p or 
school activities 
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17. To write news stories or articles about 
activities i n the home and 1n the s chool 

18. To listen to radio programs about home­
making 

19 . To r ead a magazi ne 

20. To collect clippings and pictures about 
homemaki ng. 

21. To arrange flowers 

22. To crochet 

23. To knit 

24. To make small childrens garments 

25. To listen to music 

26. 4-ro decorate a room 

2'/ . To cook 

28. To r epair broken equipment at home 

29 . To take pictures 

30. To have a hobby 

31. To experimant with make-up or change 
hai r style 

32. To design own clothes 

33. To arrange furni tura at home 

34. To add to my collection ot recipe books 

35 . To keep a scrap book 
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36. To see films in connection ith class 
ork 

3?. To talk with mother about how she does 
something in the home 

38. To knov more abo t manner s 

39. To read short stories in mag zines 

40. To mount pictures for the home or school 
from magazines 

41. To serve on committees pl anning various 
school affa irs 

42. To plan a party a.t home 

43. To select . mm clothine 

44. To make a flm•er garden 

45. 't'o look at furniture, rugs and drapes in 
stores 

46. To help mother ti th t11e sewing 

47. To help f ather ri ·th his ork 

48. To read about recent or up-to .. date 
methods of preparing food dishes 

49. To visit friends 

50. To entertain friends in the home 

51. To can vegetables 

52. To read books on etiquette and manners 

53. To have a vegetable garden 
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54. To make home more attractive 

55. To read homemaking books 

56. To grovi ivy 

57. To select own clothing and accessories 

58. To have mm alloi>."tlnce 

59. To care for the sick 

60,. To bu.y 'food for the home 

G"l-. To plan for entertainment in the home 
when all of the family is at home 

62. To plan vmya .of saving money 

65.. To help 1nfluenco ~~lcG family to eat 
enough fresh t:i:u.its, and vegetables 

~. ~o care for young children 

66~ To improve home courtesies 

66.. To tind, out my best "color" tor drestiles 

67. To sing 

68. To tell othe:t"'S about hobby 

70. 'l'o plan wardrobe for school 

71. To buy defense stamps and bonds 

72. To knit a sweater 

73. 'lo :ma.loo sun suits for children 
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75. 

76!, 
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80. 

a hn.t. 

83. 70 kOOj) 

8'7 .. 
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89. 

90. 

'i:o play tho :piano 

'l'o s.nalyz<:1 f;3.ce eoloring f'0r correct 
i:t.ake-up 

94. ~(,. ::cevr:.rnish z:r chair 
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95. milk cows 

96. :Co lmm:t hor;; to ,ri,ct in a cafe or 
rest;au.rti:rrt 

9'7" To block J?rin·t; a design o:n Ei 

lunchBon co'\rEJr 

98. 'i:o .mfcike smnll girl's drosses 

99. To crochet e. rag rus 

a.lone 

102.. To iron drrwsen 

10:5. To comb ow:n hfiir 

10"-.!... '1\1 u1c,e silvGr correctly at the tabla 

105. To play gi:trues at home vd th the 
fanily 

106.. To know hor;_; to order a meal ln a 
cafc 

107. To in a J:Oom 
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CONCLUSIONS A.ND IMPLICATION'S 

In general,. this study suggests that procedures used in planning 

the homemaking program tor the Mulhall. School in tha tall of 1941 and 

the :proaeduras used for determ.intng class ·activities tor the year 

tended to stimulate self education, the be.sic goal of all teaching ... 

Also, the directed educative experierices herein presented tended to 

contribute toward the development ot intelligent, participating mem. ... 

bers in homemaking classes. Furthermore, the homemaking education 

progrmn appears to have f'u:nctfoned in the home life of the girls :and 

to have improved their homemaking activities,. Pe.rt of the enthusiasm 

retleeted in tho classes with which this study deals may also be attri­

buted to individual interests and may provide for individual pursuit 

of these interests both in the home and at school. 

All requirement of tthome e.xperieneesff 11ras dropped. In its :place. 

the girls wore given opport.unities to voluntarily carry on home selt­

o.ccepted responsibility for activities emphasized in school experiences. 

The devices used :proved ot sufficient worth to warrant their refinement 

in other situations .• 

'fb.e :toll.owing specific conclusions regarding the carry-over of 

class activities into the home seem justified by the study. 

l. Evidences appear of increased interest in obvious relationship 

between certain homemaking activities for 1.11hich the girls 

accepted responsibility voluntarily and specific classroom 

procedures.. This attitude on the part of the girl resulted 



in better relat ionships i n the home and more interest in 

class work. 
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2 Inspiration for voluntary home experiences grew out of con­

cern for real life situations as they occurred in the home . 

3. A better understanding of mutual interests of the pupil, 

parent , and teacher followed inevitably when all planned 

jointly for related school and home experiences . 

4. 1 definite chongo in the chttracter of clns experiences 

resulted f:rocr joint pupil and teacher planning of t he home­

maki ng progr,c.tm on the basis of pupil interests . Moreover, 

there was a different nttitude toward work in the clnss ~hen 

stu · ents .;ere gui de to recoc.,nize their ovm problems . 

5 . The riou devi ces used to make this s tudy gnve a more nearly 

complete pictur·e of the carry- over of cl ass experiences than 

ias secured i n earlier years when students were required to 

undertake, complete, and report upon a specific number of 

arb itrarily prescribed experiences . 

6. Tho keepi ng of records by the irls of their home exporiences 

not only proved an effective. eans for determining the extent 

to which class a ctivities wore car·ied over i nto t he home but 

proved also to be a valuable and challengi ng device for 

directing ·nd evaluating self a ctivity . 

? • raki ng of home visits enables the teach r t o recoenize stu­

dents' needs and to provide learning e:x:periances applicable 

to home situations . Inevitably such experiences will have 

more meaning and hence be of more value to the. studen~ than 
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class experiences arbitrarily dt:)termined by the teacher with­

out regard tor the environment of the students. 

a. Ane.edote.l records proved valuable in acquiring specific infor­

mation which the teacher might not have secured otherwise. 

Moreover, this type of information secured through ana~dota.1 

records was particularly helpful in deter.mining guidance tor 

individual students. 

9. Progress reports showed evidences of self-directed activity 

in the class and recorded step by step or dey by day achieve­

ment. In addition, they tended to stimulate students to more 

&et.ive participation in planning tor class aetivitiee and to 

challenge them to do more thinking about accepting responsi­

bility for self-direction whether in or out of class. 

10,. 'J:he intereat questionnaire helped to determine objectively - :_ 

individual interests in all phases of homemaking. 

11. The individual record card kept by the student sb.0111ed definite 

evidences ot the carry-over of el.ass experiences L"'lto the home. · 

These eards showed parallel records or home and school a.etiv• 

itiea. 

12. In any ettort to use records to discover progressive develop­

ment or the lack of it., the dating of said records played an 

important part ... 

13,. Evidence.a here presented support the current recognition ot 

the faet that education for better home and family living 

tends to help the individual to solve all of his problems 

more readily and more wisely. 



14. Aeoepta.nce of responsibility to practice damoeratic proced­

ures in all pupil-teucher situations brings its ovm reward 

because -whenever natural interests are :permitted to develop, 

there is a possibility that they .may reach such a level toot 

otherwise laborious tasks become challenging adventures. 

15. Individual record cards kept 'by the students do not give a. 

clear picture of all homemaking activities carried on in 

ho:u1os.. frhey must be supplemented by information gained 

through personal conferences with both students and parents. 

1'.he findings in this report seem to warrant certain impl.ications. 

1. "!'he homemaking education program. on the secondary level can 

be made f'unetioning only i:n proportion to tb.e extent to which 

tha student voluntarily accepts pertinent responsibility in 

the home, the family group, and in school and oo mm.unity con-

. tacts. 

2. Class activities in homoraaking education it organized on t3. 

dem.ocre.tic basis stimulate increased interest of the student 

in home Uta. aud result in the accaptanGe of added responsi­

bility in the home. 

3. Effort might v1ell be rrm.de by homemaking teachers to multiply 

and refine devices tor discovering evidences of the carry­

over of class experiences into the ho.me. 

4~ Lfore em:phasiB in class sH,vc1tions might well bo given to an 

over-sll picture of living in the family group than to food 

ano. clot;hing problems. 

5. Pare11.ts might well take more resporwibility for establishing 

relationships with thoir children which are based upon 
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understanding and intelligence rather t han pure emotion. 

6. A more cooperative spirit may easily be fostered between t he 

members of' t he home and the teacher of' the homemaking depart­

ment. 

7. Belief that the home serves the individual and society best 

when it gives him such understanding as will enable him to 

contribute effectively toward the building of an ever more 

satisfying v«>rld puts in the hands of t he homemaking teacher 

responsibility for seeing the home in its cultural setting, 

and so to shape plans for class activities tha t they are ccn­

sistent with t his point of view. 

a. Suggestions come from this study of the need for basing 

appraisal of the educative value of class activities upon 

the subsequent use in informal situations which the student 

makes of the f actual knowledge involved. 

9. The homwnaking teacher might well make a consistent effort to 

find leads from her ''home visits" for planning school expe­

riences which ,ill prove functional and challenging to her 

students. 

10. The alert homemaking teacher will struggle to fi nd additional 

opportunities to discover, shape, and capitalize on student 

interests. 

11. The alert homemaking teacher will do rell to make more con­

sistent use of anecdotal records in acquiring 1nform.ation 

about individual students. 

12. Homemaking education can help the individual to grow in ability 

to use intelligently those principles which make for democratic 

living so long as the homemaking program. provides learning 



experiences which guide the vcu-ious pupils tm.ra.rd cornmon 

e;oals.previously agreed upon. and which; in tUI.'D.t point to 

the solution of social problems throu(3h dem.ocro.tic pro ... 

c.oclures. 
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