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CHAPTER I
PHILOSOPHY

During recent years the individusl in this country who accepts
responsibility to become an intelligent participating member of soci-
ety faces a struggle to maintain his balance in a rapidly changing
world., It is within the home that the stage is set for the develop-
ment of socially acceptable individuals in a democratic society.
Spafford has well said that:

The home is society's most effective educational agency.
Whether it be desirable or undesirable learning, the emotional
welighting which accompanies living within the family makes
learning thers much more powerful and lasting than that ac-
quired elsewhere " |
From this point of view, the home plays an important part in meeting
human needs in a democracy. Many of the satisfaetions in life come
from intimate human relationships and from the feeling of belonging
and contributing to the home group. One learns to achieve poise,
confidence, self-control, and & feeling of security during his early
years, strongly influenced by home patterns. Ivol Spafford calls
attention to the eclose integration between the home and the school
in the following statement:
Since the home is the most powerful of all social
institutions esducationally, the effectivensss of both
the home and the school will be increased as they agree

upon oommog purposes and resolve existing conflicts satis-
m@torilyc

1 Ivol Spafford, A Functioning Program of Home Economics, p. 5l.
2

Ivol Spafford, Home Economics in Ceneral Education at the
Secondary Level, p. 13.




It is necessory that the school reccgnize the childs beliofs
scguired in the homs so 23 not to wisk the bresking down of hisg
gense of security by failure to appreclete his problem when he meebs
a conflict in copcepts. These eo;flicts mnét be so handled that the
gtudsent will hawve an opportunity to rebuild beliefs and select worth~-
while volues which promote more democratic living. The alert teacher
will help the student make necessary adjustments to his impediate en-
vironment througsh prqcedures degigned to help him understand and appre-
ciate democracy.

The family is ome of the soclal institutions through which our
culture and socioty is perpebunted. Each family builds into the abti-
tudes of ite ¢hildren many basgie patterns of thinking regarding life
and the univerge; and with euch progressive generatlon thege ever
¢hanging patterns are built anew. Iz this eountry, our cultural
$raditions and social patterns have served not only to help families
meet effectively those persistent problems of life facing all poople
but, in addition, they have challenged families to achieve thosge vale-
ues worth workins for thoso which spring from demoersile principles
and ldeals., It is through the family that the child first understonds
the culture in whieh he liﬁes, Therefore, the home serves the iandi-
vidual and soclety best wher it glves him such understanding as will
enable bim to contribute sffectively toward the building of an ever
more satisfying world.

This relationskip of family 11fe and the activities of the hozes
40 the eulture in which we live has gradually been recognized and

acceptad as itmportant by those interested in education., Reaslizing



the soeial significance of this relationship, educators are now recog-
nizing that cducstion for better home and femily living tends to holp
the individual 4o solve his problemns more readily and more wisely.
Desirsble learning, as defined by L. Thosas Hopkins, is:
Confined to those behaviors which ropresent a psrsonal
attack by the individual on his personal problems of liviang
in order o resclve oven more intelligently the disturbhances
which upset his integreting movemenis « « « The simple rela~
tionship of the individual $o his culture is the beginning
polnt for resl 1earn1ng.5
Iiodern paychologlists tell us that learning occurs within the indi-
vidual in proportion to hig ability 4o think, and not alone becaunze he
has accumilated factual knovledge. The persgonsl need for leerning must
bo recognized by the individusl ag he interacts within hils eulture. The
child's interest must be acube, and he must sense & nesd £or solving ths
problen before learning can take place. This point of view as expressed
by Hopkins is:
Every child is capable of lesrning anything which he zees
a personal need for learning . . . When a child learns, he lesarns
all over . « « 411 learaning is relsting . . All good learning is
geeking gatigfection for personal geals.4
This gquotation suggests that the resl measure of learning comes in the
ability of the individual to meet gatisfactorily new and chaaging con-
ditions which contribube toward a more democratic soglety. The lecarn-
ing ¢hild has svidenced a change 1ln behavior, and the change resuliting
from any learning experience may imwolve a skill, attitude, concept,
or a hebit. IEverything that the Individual does results in sither de-

sirable or undesirable lsarning. Therefors, it is the regponsibillty

L. Thomas Hopking,"Emerging Lmphases as to Lesrning," Teachers
College Record, Hoveaber, 1238, p. 120,

4 Ipida, pp. 121, 127,
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of the school to provide desirsble learning experiences which will
develop more democratic attitudes, a high degree of skills and abil-
ities, and sustain interest of the individual. Desirable learning
experiencegs immedietely make the individual a more effective member
of society on his own level of ability and provide for him a more
satisfying adjustment to changing situations. One present day edu-
cator calls attention to this fact in this statement:

Education is recognizing increasingly that to be effec-

tive, learning must be related to the life of the learner,

that it must have meaning for him,5
This personalization of instruction demands that the ‘teacher must
recognize the interests of the pupils and be conscious of their
social needs. Homemaking teachers are constantly visiting in the
homes of their pupils and so see the conditions under which they
live, also becoming acquainted with other family members. The teacher
is thus better able to recognize student needs and to provide learn-
ing experiences which are applicable to home situations, which have
real meaning and value to the student.

Ivol Spafford states that education for home and family life

becomes the process by which we communicate to young people

and adults the full realization of the opportunities given

them in family life and the rearing of children. They are

to participate as active agents in the remmking of our cul-

ture, as worthy collaboretors in this historic process of

endeavoring to maeke human life more significant, more mean-

ingful, and more purposeful. This process can take place

only as each generation becomes aware of its partieipation

in this ongoing cultural mlutign, and is ably guided and
helped to make its contribution.

S Iyol Spafford, A Functioning Program of Home Hconomies, p. 8.

é Family Living and Our Schools, The Joint Committee on Curriculum
Aspects of Education for Home and Family Living, p. 3l.
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Some of the earlier traditional beliefs and ideas, no longer
timely, still linger in the lives of many families with resulting
confliet and confusion. These beliefs are not in accordance with
the lives we live today. Socilety is contimually reconstructing and
rebuilding its basic beliefs and patterns. Through education for
home and family living, it is hoped that these beliefs conseciously
may be modifled so that the home may participate more effectively
in creating a culture in which each has opportunity to develop to
his fullest capacity in a social order more truly democratic.

Through the field of homemasking education, the schools can make
a great contribution to society. They may assist the 1Individual in
the development of a significant personality, and may help him to
establish more satisfying relationships in all areas of personal
living. Homemaking education offers many opportunities for the
study of recl life experiences in the light of democratic values.
In this field, the student can easily relate his learning to prob-
lems found both at home and school. One statement of the purposes
of howmemaking education today is:

to effect desirable changes in the student's home living

and home activities, ideals, attitudes, interests, and
habits through a study of and experience in, solving per-
sistent problems in home and family life in order that he

or she may be a better mmb,r of a democratic family in an
equally democratic society.

7 Millle Pearson, Group Experiences in Homemaking Classes, Oklahoma

Agricultural and Mechanical College, College Book Store, Stillwater,

1940, p. 3.



B

Self education through diracted sduecative experiences should be
the basie goel of all teaching, Educational experiences should eon-
tribute toward the development of an intelligent; contributing, and
participating member of soclety. They should enable the student to
readily adjust to unexpected situations and intelligently to solve
problems as they arise. They must confribubte toward the development
of & personalliy which io conitinuonsly and incresnsingly signifieant
Tor our culinre. Therefore, for homemaking education to be function-
ing, the program must extend into the home. Bellef that "All learning
is relabting,™ and that "lhen & child learns, he lesrns oll over?®
iaplics that those activitioes which the child experiences in SGhool,
should bs those wiich can be carried over into the howme and applied
to other homs gituations. In the home, the child voluntariiy will
aceapt rasponsiblillty wherever hs feels a personel interest. He works
uatiringly at those aetiviities whieh are related to goals important 0o
him, It seems fair to saesume that the homemeking educztion program in
any school is functioning in proportion to the sxtent to which students
volunterily accept responsibility in their home ond fanily groups.

Before the studsnt voluntarily seceepts resoponsibility in the home
and beconss sware of his opportunity to contribute to the welfars of
the family group, be must be interecgted in the hoas and his family
and sense.its importance ian the culture in which he liveg. Through
moro democratic closs preocedurcs in homemaking education are we
attezpting to meke the student conseious of his ability. Desirable

lesrning sxperiences are provided for him in 211 phases of home livine.
5 ¥ . 5

8 L. Thomas Hopiing, "Zmerging Bmphases as to Learning," Teachers

College Record, November, 1938, p. 120.




Evidence that the learner has identified his own goals with home
interests and that the learning coing on is definitely modifying his
attitude toward and ionterest in home snd family living may bs seen in
the sbudent's behavior by his:

1. Voluntary acceptance of additional responsibility in the home.

2. Ipcreased interest in home life as shown by creative sbility.

3¢ lIneressed ability to work with people successfully including
parent, teacher, and pupil.

4. Progressive ability to manags situstions persisitlag in the
haome.

5. Inersased interest in participating in the planning for and
carrying out of claasroom sxperisnces which are directly
rolated o home problems.



CUAPTER IIX
BISTORY OF "HOME LEPERIEWCES®

Since the passage of the George Dean Aet of Februery b, 1929,
the Vocational Homemaking Progrem in our high schools hes steadily
grovn sad the meaning and use of terms rapldly changed. The term
"home project® has been in common use since the beginn f the
Vocational Homemeking Progrom, but only recently are we beginning
to gpeak in terms of home experiesnce.

The modern point of view concerning the value of home expsriences
offers sharp contrast to the emrlier, rather artifiecial requirement.
The home project became o required part of the Vocational Homemaking
Program by the Zeorge Reed Bill in 1929, This bill states:

In the first year of the course, an average of at least
fifteen minutes daily be allowed to home practice and in the
gacond year, the same amount of tims be givern $¢ a minlmum of
two properly planned and supervised home projects carried to
eoxplotion in $wo phases of home sconomics,”

However, at about this $imc, Clara Brown interprated the above reguire-
ment intelligently when she wrote of the home project as follows:

fvery pupil should be ehcouraged to assume the respon-
sibility for some task {(at home) which requires management
and judgment beside the actual doing. The task should be
something which the pupil herself desires to do, something
which 17ill meet her needs.

A similar point of view is found in the following guotation

which presents the current belief concerning home experiences.

Ivol Spafford, Fundamentals in Teachins Home Economics, p. 277.

Journal of Home Economies, Vol. 21, p. 649, 5'--29,




a real life sctivity using gchool learning, together with

wowr lsarning pesded for the particular work et haund, planned

and carried out by the girl in her home,d

The nome experiencce today is seen as a creative plece of work
demanding more than the repetition of certain processss practiced at
school., This creative piece of work pfeferably involvea the putbtting
together of many principles and processes and the using of judament
to determine whlch procedurss bvest carry forward the sgpecified active
ity uwndertaken., Thus, the home experieance becomes an activity vhich
brings home living znd ilmstruction in homemmking togsther consciocusly.
Formal bomenmsiting education cannot make its maximum contribution
except o8 home projeets briuag togethser pertinent in-gehool and oute-
of-gchool aetivity., Such activity enables the individual to find more
meaning in those home activities in whieh otterwise he misht partic-
ipate in purely routine fashiocn.

Today, teachers are more conecrnad about the carry-over of gschool
training into the home than they are sboubt the student getting one
cartain job done in a definite length of tise or meebing some standard
of perfsction arbitrarily set by the teacher. The alert hbmemaking
teacher of the present bringe into the classroom persistent problems
which occur in Tamily life and so helps to provide experiences at
school which will contribute to the solving of family problems more
intellisently. To keep alert, homemsaking teachers must be fully
aware of all sorts of possibilities for dirscting student experiences

whether at school, at home, or in the community. They need to con-

sider the fmect that the students interests are bound up with the

Brown and Haley, The Teaching of Home Iconomlcs, p. 232,
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culture in which he lives. The student must be guided into activities
and experiences that will make for his own best development defined in
the light of democratic values.

The home experience phase of the program has done much to make
sehool instruction functional. The worthwhile value of the program is
the contribution it succeeds in making to the home life of the student
and his family. In short, over a period of years, this home experience
program

shows a definite trend toward the solving of problems which

draw on many aspects of home economics, family participation

in home activities and group concern for the solving of com-

munity ;v;-(:»jotzts..4
In other words, as a new plan was developed for the earrying out of
home experiences, resulting needs for guidance and for opportunity to
acquire more specific skills tended %o direct the modification of class-~
room plens.

Until recent years, the girls o¢f the homemaking classes in Mulhall
High School had been required tc plan, carry out, and report a "home
project" every six weeks. Because this plen was forced upon them and
they neither saw need for such experiences nor correlated it with their
class work, the students affected soon grew to dislike the 1dea of hav-
ing to practice arts and skills at homs, This attit.udo became a hin-
drance to the development of interest in homemaking since it colored
the home experiences as well as class activities and resulted in stu-

dents assuming practically no respousibility at home. They had not

4 Iyol Spafford, A Functioning Progrem of Home Economies, p. 230.
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been led to see the relationship between thelr home problems and school
activities, nor to discover those relationships which inevitably existed.

Home projects had besn arranged arbitrarily and were merely one
more undesirable ¢lass reguirement added to the total program: they
were not an intezral pert of the homemaking program. Out of this situ-
ation came suech unpleasant results as dislike Tor homemaking classes,
disglike for ecorrying on.ﬁome activities and lack of inltiative for taking
responsibility in the bhome. Zvidently, no real life ezperiences were
senged, nor Were the neads or inbterests of the girls considered.

*Do we have o have hore projects?” said one zirl at the beglinning
of the school term, showing a very intense dlslike for them by the in-
flection of her voice. Before the converssation had ended, she uncon-
geiougly was relating many of the coustructive things she bhad been doing
at home in relation %o classrcom activities. Yet, someone had failed
to help this girl to see the relation between “homemaling”™ at school
end "homemaking®™ at home. She had not been encouraged to discover her
ovn needs, espabilities, and purposes which could be furthered by such
sxperiences. Disrersrding the idea of home projects and gpeaking o
the clasg in terms of home experionces surprised them. They felt a
greast responsibility had been 1lifted from their shouldesrs.

A plan wﬁs devised by the pupils and the teacher whereby indi-
vidugl class membhers kept g record of anything dons at home wiich
enabled them te make & Tiner contributbtion to the Life of the fumily
grouy or made them haypler. It was agreed that those activities

could be inspired by claegs work or by personal interests in home 1life
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and home improvement. Xach student recorded personal experisences on
an individusl card, and was given an opportunity in class $o tell elass
members from time o time what wes being done in this connection. Fre-
gquently, individuals would ask the class group fTor suggasficns.

This giving to each student an opportunity to determine the iype
of home experlence to pursue was the first step in getting away from
the old rigid home project plan. The relative enthusiasm resulting
from $hoe new plan, in turn, inspired a change in class procedures
desicned so to integrate class and home activities that studonts would
see more value in the program and would voluntarily carry on purpose«

ful home experiences,
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CHAPTHR 11X
METHODS USED IN STUDY

Believing that school experiences are‘desirabla and valuable
when they function iIn directing the lives of puplls, motivated this
study. It attenpts to deseribe the carry-over of experiences into
the home as a result of classroom activities. Hvidence of the same
vas sought for through a study of the answers to a guestionnaire,
anscdotal records, inﬁividﬁél record. esrds, student progress reports,
home visits, and conferences with both parents and pupils.

Furthermore, deliberate effort wass made to organlize the class on
n democratic basis. During tho years 1840-1941 and 1941-1942, pro-
vision was made to procede ou the program cooperatively plannsd and to
encourage pupil participation in the planning of class goals, content,
and procedure. All of thls sharing of responsibility resulbed in
improved learning experiences which {tended to make the individual
class members more aware of demoeratic values. The curriculum was
planned arcund the interests and nseds of the pupil as he struggled
to underctand and master his environment. Learning situations were
selesctad vhich tended to help the pupil develop the power of reflec-—
tive thinking, & powsr basgic to problen solwing ability.

The ways of approaching these problems and attempting to solve
them bave been vuried. All clase work hes been planned by the group
with the guidance of the teacher, thus giving students an opportunity
to express individual interests and to relate some of their common

problems to class interssts. Class organizétian rather generally
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followed the plan as defined and outlined by Millie Pearson, Professor
of Home Eeconomics Education, Oklahoma Agricultural and Mechanical Col-
lege. This plan

includes all class procedures necessary to solve & problem and
refers to class organization which permits the attacking of
class problems from several angles by dividing the students
into smell working groups . . « and . . . emphasize(s) the
discovery and recognition of problems, planning their solution,
attacking and solving them in the way planned, continuing

school work in the home, checking and summarizing the results,
and weighing the values of the conclusions drawn by epplying

them to other similar situations end problems,l
Under this plan, the pupils have the opportunity and the responsibility
to carry on this group work with the teacher guiding but yet, in the
background of the picture. The groups determine the type of expe-
riences and possible learning units for that particular phase of home-
making. When the classes do divide into small groups each has a defi-
nite and different responsibility. Some may be interested in studying
the problem by spending time in reading reliable references which may
help them to solve it, and presenting to the whole class the general
information of new things learned. Another group would likely be
interested in actually solving some of the problems discussed and
showing the class the results obtained. Yet, others may be wanting

to do a piece of creative work which would add color and interest to

the problems being solved. Some may be interested in planning at home

these same experiences or planning solutlons which may be appliceable

to their own situations.

1 millie Pearson, Group Experiences in Homemaking Classes, College
Book Store, Oklahoma Agricultural and Mechanical College, p. 8.
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The importance of all students seeing'and hearing about the sams
problem which hasg been attacked from several angles centers in fhe
possibility of inspiring them %0 continue their school work into the
home apd their making further study of the problem.

The teacher must make provision for desirable learning experiences
within the classroom and must offer pupils an opportunity to select
their own goals and procedures, Very important phases of this class
plan for organization are the summaries and conclusions which are made.
The prineiples lesrned will be valuable to the student only when he
realizes they cen be used In solving other and similar problems.

To be successful such a plan of class crganization must
always be kept elastic, It mmet permit varying ways of using
equipment, problems of various lengths, oprortunities for stu-
dents o attack problems from different angles and to use
different methods and materials, and irregular as well as
regular grouping of students. Values gained through inde-
pendent and collectiveo thinking and through seeing more than
one solution to a problem are lost if this type of organi-
zation is allowed to become a set form which 1s teacher dome
inated.?

In carrying out such a class plan, demonstrations by pupil and teacher,
jointly planned field trips, telks by visiting speakers, cosmercial
demonstrations, preparation of reports on obgervations and individual
experiences are frequently used for loeating problems. As long aa the
homemaking progran provides for desirasble learning experiences, the
various pupils are guided toward common goals previously agreed upon
by finding the solution of related problems. Homemaking educatlon

then, is helping the individual to'grow in the uge of those prineiples

which make for demoeratic living.

2 Ipid, p. 1L.
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Two vocational homemaking classes were studied. One goensisted
of fourteoen freshmen high school glrls enrolled in Homemaking I, who
in the previous year had been enrolled in the eighth grade homemaking
class. The other class was made up of elaven soplmors gir;s enrolled
in Homemalking IX, baving completed Homemsking I, and the elzhth grade
class in homemsking.

Thé girls of boih e¢lasses werc asked to cheek an intersst ques-
tionnaire ot the beginaing of the sehool year 1941-1942. Thie ques-
tionmnaire wasg degsigned to help determine stuﬁant interest in homemaking
and provided an opportunity for Individuals to check a list of 108
activitiaes r@lated to homemaking with respect to their ®"likes”, “dis-
likes", "indifference to", or "desire for some”, or "desire for more
opportunity.” _The statements included atbempted to touch gll arsas
of home living and were directed both toward pleturing certain soeial
responsibilities and towsrd challonging the developmentbof apecific
skille related to home living. The guestiomnalre is offered as
Exhibit D, on page 37 .

After class members had chocked the guestiomnalre, a comuittee of
gix girle chosen by the group made a list of those aetivities in whieh
the majority of the girls desired experience. ALl the zirls éxchanga&
papers in order to become aeguainted with the wants and inberests of
others.

The results of the guestionnsire were tabulated and those Interests
designanted by the findings wers developed into ¢lass experiences.
thereus, as many ag Lifteen students indicated interest in experiencing

a gpecifie item, speclal effort was made to incorporate into class
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activities. Those items included were: to make toys, to go on plenies
with the family, to make small decorative things for the home, to make
left-overs from & meal into an appetizing dish, to try a new recipe, to
prepare own picnie lunch, to be a leader of a school group or school
activities, to write news stories or articlus about activities in the
home and in the school, to arrange glowers, to decorate a room, to
repalir broken equipment at home, to have a hobby, %o experiment with
make-up or change hair style, to add to my colleetion of recipe books,
to know more about manners, to plan a party at home, to select own
clothing, to entertain friends in the home, to have a vegetable garden,
to make the home more attractive, to read homemaking books, to select own
clothing and accessories, to care for the sick, to buy food for the home,
to help influence the family to eat fresh fruits and vegetables, to
improve home courtesies, to find out my best "color" for dresses, to
make over a dress, to plan my wardrobe for school, to buy defense stamps
and bonds, to make introductions, to write thank you notes, to prepare
vegetable salads, to make a cake, to carry on a pleasant conversation,
to write personsl letters, to be a hostess at a party, to know how %o
act in a cafe or restaurant, to make one-crust pies, to know how to
order a méal in a cafe, to hang piectures in a room and to carve meat.

An effort was made to change the attitudes of girls who had checked
themselves as being "indifferent to™ or as having a feeling of "dislike"™
for certain pertinent sctivities. These activities were included in
class plans in an effort to develop them into desirable class expe-

riences and so get the girls to gee their importance,
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The soecial attitudes rerlect,d by the returns on this guesticmairs

indicated that soms students had o definite disregard for some homemak-

ing aetivities, little or no accepiance of responsibility toward the
familios of which tbey were a part, uor any desire or opportunities to

r)

improve thelr relationships in the home. Furthermore, the returns showed
that certain girls were anxious for every opportunity which would develop
thom ss individuals rather than as members of fanily groups. They seemed
only interasted in themselves and anxlous to disregard auny relatlionship

o the fanlly group. other instances, the girls reflseted conscious~-

g,

nesg of ths importance of relationships and expresssd dess 1r3 for further
opportunity to £it into their own home living situstion. The majority
of the girls indicated they wanted more opportunity with rezpoet to most
of the activities with which thsy wers familisr.

Anacdotsl rscorde proved valusble in acquiring information for the
individual guidance of students. Thesae records carried statements con~
ceriing obgerved rezctions of a sbudent or saue perscnal remark maede in
an informal situstion whicsh was thought to have a bearing on his growth
or interests and/or indicated any earry-over from honcmeking classes to
home actiwities. HNo blased opinion of the writer wws given and in a few
cages when an interpretetion was maede, a nofe was wriltten on the baek of
the sheet 4o discrsdit any prejudic;. Thess resords werc kept in indi-
vidual folders and filed away Tron the sbudents., They were brief, told

waelt actuslly haspensd, recorded spontaneons setions as freguently as

i
Es o o

<t
&
e
-
]

pogsible, were not confined to elessroom procedurss, and writiten

A

the memory of bpehsvior was vivid bubt never in the presence of the stu-

dont. They also disclosed stabemsnts imterpretsd to indicate that the
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girls were becoming more and more aware of their responsibilities in
the home., For example,

I have been helping mother every night for a week with
the house work when I get home from school.

Now that mother 1s away, I plan and prepare all of the
meals for daddy and my two brothers. Last year when my mother
was away, my aunt was here to help, but this time I insisted
it was my job.

Because of same school aetivities, these girls were able to manege more
intelligently certain situations in the home.

A better understanding of family members and increased interest in
home life is shown by these statementa:

John and Mary do not quarrel nesrly as much as they did.
They spend more time in playing games together and even John
was reading a magazine the other day. They have succeeded in
interesting dad and me in playing games with them,

Marjorie seems to take more interest in doing things at
home. When I got home from town the other day, she had ecleaned
the house and had picked a bouquet of flowers for the dining
room table.

My deughter recently has come into the living room to
visit with adult callers; always before in such eireumstances,
she has gone to her own room to read. '

Of the twenty-five girls enrolled in homemaking classes, twenty-
one expressed appreciation for having been given a chance to help in
the ¢lass planning. Several of them mentioned that they knew better
what they wanted to learn than the teacher and the opportunity to help
plan gave them opportunity to direct class activities toward the solu-
tion of some personal problem. The other four girls expressed the
opinion that they did not know enough about homemaking to really know
what they wanted. It was with these four girls that deliberate effort
was made to help them become aware of their social needs and responsi-

bilities whiech they might assume if they wish to become contributing
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members of thelir family groups. After the first two months of school,
considerable change in attitudes was noticed pointing to increased
interssts in taking an active part in homemaking. Students soon began
t0 reclize the valus of joint plamning with other ¢cless members and
with the teacher.

Other statements meds by the girls which suggest that the elass
activities were functioning in the home are:
May I take some magazines home for mother to read, and
would you give me the addrsss of gsome homemsking magezines?

Hother wants to subsecribe $o a magazine.

Since Kathryn is taking homemaking, she likes to help
mother in the kitchen.

Before I started talging homemaking, mother would not
1ot me work in the kitechen. Now she lets me help her all
the time. T gave mother my recips books which we got in
class and she uses them a lot,.

tile there is little evidence from these records of a eRrTy-0ver
into the homb of specifiec experiences taken frqm.the interest check
sheet, there is evideuvce of a desirable atiitude on the part of the
zirl and an ovidence of incresmsed interest in home life.

It must be remerbered tha't a changed character in class procedures
paralleled this abtempt to discover the carry-over of experiences from
school $0 home. Class experiencos wore modified Lo provide an oppor-
tunity Tor the girls to participate in the determining of their own
purposes. They also were urged to parbicipate in the planning of class
workx and in the sslection of proceduraé and evaluative devices designed
to let then discover for themselves the relative value of their work,
ag well as their own rete of progress. The teacher felit that personal

progress reporte kept by girle themselves would enable her o direct
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the class experiences of the girls so that each might become progres=-
sively able to work 1ndependent1y;} Evidence of self-directed mctivity
in the class would seem to show progress in creating sufficient inter-
est in classroom experiences to stimulate the girls to carry-over such
experiences into gelf-directed related sctivity at home.

From the personal progress reports, the writer wans able to sense
sustained interests of the girls, incressed ebility to make self-
analysis, a recognition of progressive independence, end acceptance of
increased responsibility on the part of the various girls. The content
of the two reports offered as Exhibits A and B on pages 22 and 23 serves
to illustrate this point. These progress reports were sometimes written
dally, but frequently only weekly reports were made. The girls were
encouraged to use the simplest possible form for making personal prog-
ress reports, and although no specifiec form was required, the majority
of fhs girls used the ones offered as Exhibits A and B. This form came
originally from Oklahoma Agricultural and Mechaniecal College. It has
been used in certain high school classes taught by supervisory teachers
and student teachers in the college teacher training centers since the
fall of 1939,

Such significant statements appear on these personal reports as,
"I need to 4o more reading before I can solye my problem,"™ "I need to
contribute more to the class discussion because thinking out loud
develops one more,™ "I am the next chairman of our group; I don't par-
ticularly want to be but doing so will help me."

.In general, progress reports tended to stimulate students to

more active participation in planning for class activitiss end to
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Personal Progress Report

(Student's Record of Class Work)

Homemaking I

Neme __ Judy Johuson

Date February 4, 1942

What I Did

My Opinion of Results

Our group made plans for & fleld
trip to the grocery store to see the
meat market. Betty and I decided we
needed to know what we would look for
while there, so we started working on
a plan. We also plan to make one so
that we can write what we learned

when we get back,

We did not finish with both
plans but hope to do so tomorrow.
The large meat charts which we

used helped us.
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BXHIBIT B
Personsal ?rogi'ess Report
(8tudent's Record of Class Work)

Homemaking 1T

Name Carolyn Sue Swanson Date November 17, 1941
that I Did My Opinion of Resulis
I 4id not aeccomplish much today. If I had more time, I eould
HMost of wy time was used in laying have done more. It won't take
my pattern on my plaid material. me long to finish. Working with

mother the other day in laying a
pattern on smaller plaid than

mine certainly did help me.
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challenge them to do more thinking about accepting respongibility for

gelf dirxuetion whether in or out of class. These girls seemed to

w

fe

eome consclous of thsir progress or their lack of the sams. They
enjoyed the regular attempt to determine what, if any, principles they
were beblter able to apply more readily to other related situstions.

Part of the teachers' responsibility in a Veocational Homemaking
Program is to contact familias to discover wherein she may be most
beneficial Yo the community, and to recognize those possibilitiaé Tor
individual developmenl necesssry for democratic living.

As a new teacher in lMulhall in 1939-1940, tho writer began & con-
tinuing atitempt to becoue acqualnited with all the parsants of the homee
makinsg girls as well as all others in the community. Thils attempt

-

resulted in visiting in the students? homes in a study of haome Interssts
and hoae situstions prevalent in the communidy, casual meeting with
shoppers down town, review of officlal school records for each ¢hild,
conferences with superintendent and princlpsl and other profsssionsl

and business people In the commmity.

The primary purpose of home visitlng is to establish friendly
relationships, to become familiar with the home gituations and to
recognize needs, intereosts, and capacitiss of the girls as they relate
+0 democratic living.

The first attempts to visit gith strangs family groups wers not
entirely succassful. HMembers ofyﬁhe family were timid and poorly
adjusted to meking conbacts with sfrange teachers. This may have

bean traceable partially to their past experiences with the visits of
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teachers ané to the leck of earlisr contacts. H@wevér, ag the families
began to realize that the heomemcking teacher understood thei: problems
and that she wag redally interested in fhem.and their families, she was
ageeptsd mors graciausly and more nearly as a friend in the home.

Althougﬁ all voecational homeunaking teschers have been advised
rapeatedly that Tirst visits should be friendly and inforwal, some-
times an occasion does not present iiself for geittinz inside the home
on a first visit., Such relationship, however, way be established on
the second visit. Sowme mutusl situation may arise which will set bhe
gtage for a cordial recepiion. A zirl may ask the teacher to come to
her homs to give her help with some howme enterprise. Golng to ses a

student who is 11l or going home with the girls after gchool are other

. of getbing ecasy access to the homes.

Ho record of hovpeningg or shtatements made during home visits were
kept for this study sxeept in 2 few cages whore such statements were a
significant part of anecdotal records. The information aequired during
howme visits was given by the hone members incidentally or confidentially.

Y

To divect the asking of guestlons in @r@eﬁ t¢ regquire knowledge of the
iome and home conditions iz poor taste at any %ims and sspecially poor
practice for 2 strange tescher. Contireued visiting in the home of her
pupils by the teacher helps her to sec them assume additional home

responsibilities, and to recopuize changes in attitudss which point

toward more demoeratic living.
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A total nusber of 125 visits ware maée'tc the hnmas of the twenty-
Tive girls of the Homemsking I and II classes during the year 1941.1942,
The greatest number of visits to any one home was seven, and the least
number, three; A claarer picture of the homs visiting schadule'aypearﬁ
in the statement that five girls were visited seven times, twelve gzirls
vigited five times, six girls visited four times, and two girls were
yisited throe times.

Hot ineluded in this summery ars & number of visits to the homes
of eighth grade boys and glrls and o those of the women in zdull
classes. #About ninety per cent of the giils lived in the country so
the anuaber of home visits 4o each home wss limited to some extent
beeause of rainy weather. Contagious disecases in gome of the homes
alzo prevented the teacher from visiting at certain times.

lach value may be derived from home visiting. It provides an
oppertunity to better guide classroom activities bassd upon home néeds;
to promgfe an understanding of the relationsghips of the pupil, parent,
and teacher; to¢ increase both parent and pupils'! interest in the homew
meklng progrem; té roveal %o the teacher %he pupilfs setusl or funo;
tional learning; to provide opportunity for interpreting the home-
making program to the community; and to stimulate the teacher to urge
the parents and pupils to tzke an active psrt in planning class activ-
ities relating to homemsking.

Through home visits, school experlences may be made more funetional
and more challenging. Ags the teacher comes to know the shudents in
their homes, and as the students prosent their'prﬁblems to the teacher,

she acquires increcsed ability to adviee them and to give help., In
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this instance, home visits laid the background for the study of home
expsriences.

Another means which the teacher used to become personally
acquainted with students and to understand their problems as well as
to appreclate their needs was that of scheduling conferences with them.
At least one sixty-minute period per dey was set aside for the teacher
to confer with students in the vocational homemaking program in Okla-
homa high schools. Generally, such conferences are conducted best
informelly and are scheduled upon the initiative of either the teacher
or the student. A form was prepared to pennit the girl to sign for a
conference by writing her name opposite the designated hour and day
she wished to confer. This is illustrated in Exhibit C on page 28.

No number of conferences were required of each girl. Each came %o
the teacher when help was needed and the tlagher goes to the student
when need for guidance becomes apparent.

During conferences, the girl and the teacher frequently discussed
difficulties in class work and attempted to asgree upon possible ways
of eorrecting the situation.

A close understanding between the teacher and pupil lets the girl
feel free to dilscuss her personal problems, Since the home living center
of the homemaking department is furnished in a homelike manner, it
serves as an excellent place for holding conferences.

It matters very little whether the teacher's opportunity to guide
the decisions of pupils comes on the playground, in the hall of the

high sehool, in class, or in a scheduled conference.



EXHIBIT C

Conference Period

Day=-4th Hour - Bth Hour
Hames; ' Hame:

Monday
azrch 16 ~1l. ; Le

2 2s

78 ; 3.
Tuesday
March 17-1. 1.

3 | B
Hednesday
Mereh 18-1. 1.

2. 2.

3. 3.

Thursdey
March 18-1. 1.

2. 2.

S e
Friday
Hareh 20-1. 1.

2. 2.

X]

3. | 3




No attempt has been made to present here a statistical study.
Rather, this ig to discover the relstive consistency between studentsg
interests supported by elass activities and the voluntary home expe-
ﬁfiences which they carrisd out.

Ho effort iz made to give a complete\outline of the class proce-
dures nor opportunities for experiences provided during this study.
In developing class plans, effort was focused upon including in class
activities and Future Homemekers of Cklahoma Club activities, oppore
tunity for those experiences which were checked by the girls on the
guestiomiaire as types of schivity which they desired, All items
desired by fifteen or more puplls have been so checked on the gues-
tionnaire in Exhibit D, page 37 .

The study of %he carry-@ver is limited to the sawe set of checked
interests and is focused upon evidence which mny be interprsted as
ghowing the extent to which their interests ore roeflected in bome
acetivities, voluntarily pursusd.

Since there are $wo classes snd the orens taught differ in each
group, the following discussion of experiences pertains $o the classes
individually and not to the total group of girls in the high school
homemakinge clasgses.

Of eleven gilrls, nine expressed interest in making toys. In the
families of all of these girls, there were small children. Thig
suggesta that interest in boys was naturel, and further métivated by
the Taet that Christmes was not too remote, The girls felt that they
neaded to do some studying since they had neither the knowledge for

selecting & toy wisely nor the skill o make a good toy. The class
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suggested that each mewber go to reliable storss and examine toys with
class interest in mind. Only part of the girls could accept the respon-
sibility to meke this trip, and went individually to the stores in
Guthrie or in Stillwater when opportuniby presented itself. They, then
reported 0 the class their findings.

A toy exhibit was assembled by the teacher, set up =nd sppraised
in terms of the students. There was & discussion of useabls materials
on hand abt home and of»?he necassary eguipment for making toys. In
class, seven differént toys such as peg board, puzzles, et celera wore
made from spools and obther wood. Some rag dolls were also made.

Evidences of carry-over Trom thess class experiences into the home
are reflected in the individusl records kept by the girls. TFour zgirls
persuaded their brothers to make foys at home. One girl and her brother
made a total of five boys. Seven girls reported having selected toys
for Christmas presents for younger brothers, sisters, anﬁ nephews. Four
repaired their old toys and gave them to less fortunate children fox
Christmas.

The item, "To make small decoratlive things for the home,” was
checked by twelve girls ag “wanting some opportunity.™ Io general, in
this connsetion, planmed clags activities centered around seleetion of
pictures, flowers, vases, attractive linens, and house plants. Sone
clase %ime was devoted to study of each of the above mentioned possie-
Lilivies., The girls brought-flowefs and vases to the homemaking depsri-
ment for use in clasgs demonstrations given by both the teacher and
students. Colorful pictures taken from magazines and calsndars were
framed attractively to use elther in the bhomemaking department or at

«
Rows «
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Individual record cards gave evidence that practically all of
the girls repeated these activities in their own home. This fact was
also verified by talking with their parents. Speecifically, four girls
influenced their mothers to buy pietures for the home and secured per-—

.misaion to help in their selection. Seven girls framed flower pictures
taken from magszines and used them in their living rooms at home, while
four girls added pictures to the furnishings of their own bedrooms.
Embroidered tes towels, guest towels, arm chair sets, luncheon cloths,
and vanity sets were made.

Four bought vases for their homes and others attempted to make
more intelligent use of those already at hand. While flowers wers
blooming, sseven reported accepting responsibility for keeping a fresh
bouguet always in the house. Three girls made bouquets of winter
grasses.

All of the girls in the Homemaking I class indicated on the check
sheet that they had had experience "going on picnies with the family™
and all expressed desire for more opportunities of this sort. After
studying the possibilitles in the community for family recreation,
ineluding family picnies, five girls planned separate picnies for
their own families and carried out the plans successfully. Three
girls merely influenced their families to go on picnics and two fam-
ilies enjoyed a picnic together since the girls from these families
were in the same homemaking class.

There seems to be greater interest in meal preparation than in
any other phese of homemaking as shown by the predominant number of

experiences relating to feeding the family which were carried on in
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the home. These home experiences were considered particularly sigpif-
icant because of the emphasis on nutritionsl education which the defense
progrém is making. & study of student records for evidences of & relaw-
tionship between class scfivities and wvolunbary home activities in this
ares proved interssting. The following experleunces show that the girl
has voluntarily accepted some resp@nsibility to improve the food habits
of the family. Experiments were carried on in planning meals baseﬁ on
government standards for sdequate diet by meny of the girls. After
becoming familier with those foods which composed an adequate Jiet, and
after analyzing their ewn Tamily meals, many came to the conclusion that
they were not having proper food daily. One mother becams sufficiently
intersgted in sdequate disbs to realize she had no background for judz-
ing relative adequacy of the fawily dietary and accordingly asked the
bomemaking teecher for help, This proved to bs an excellent problem
for the girl a8 well ag the mother. Some girls attempted 0 influence
the members of thelr families Yo eat morc vegetsblss and frults, and
drink more milk., Five girls reported having influenced their brothers
and gisters to drink an sdequabs amount of milk daily. Every girl
reported several improvements in her own food habits.

Some Tamilies where the means of support was very moderate, began
a campaign to use all farm foods sdvuntageocusly, and a few girls reported
having centered their effort upecn planning low cost meals which supplied
an atequate family diet. In the planning of their low cost meals, girls
purpossly decided to prepare fouds using more milk and other famm

products.
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A pertinent preblem to all of the girls was the preparaﬁﬂfv %%? 1942
sehool lunches. MHany of thelir lunches congisted of foods poor in
variety and paladability. UDvidences of improvement were nobted after
a thorough study of proper lunches for the school child by such remarks
made 10 the teacher as, "I have some fruit in my lunch today¥, and "I
mads certain that mother apread butter on my sandwich.®

Other respoungibilities which cerbain girls aceepied subject o
the approval of the mobhers had to do with improved marketing practices
s well as improved food preperaiion and methods of cooking.

Because of the girls' interest in preparing food for their fami-
lies, many attempted to develop sowe skill in the preperation of certain
Toads. For example, one sirl repeatedly balked breads, using both whole
whesat and white flour. Some of the faznilies ground their ovm wheat and
used it in baking bread and muffins. The girls and %heir families
baecame interested in baking cokes and cookles with sugsr substitutes
such as houey, corn syrup, and molasses, Sﬁgar substitutq recipes
were provided for the girls. Some mothsrs, using formuwlas for propor-
tions, congtructed their own recipes. Certain amount of skill was
scquired in the making of salads, jellies, and jams., One girl was
successful in canning strawberries with corn syrup, thus saving sugar
even while she added more to the tobal supply of canned food.

Increased sbility of the girls to manage Intelligently food prob-
lems ardising in the home was illustrated by the report of one frl
who states, "It was my responsibility to plan and prepara ﬁlnLer Lor
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mother,” "storing foode at homs go as to preserve them better,” "using
leftover foods wisely," "managing for the best use of garden products.”
“The above serves 10 suggest that if these ilmportant practices arve

garried on for 2 coansiderchble length of time, they will become ineor-

£

porsted into fomily attitudes. In other words, the use of food for
malotaining buoysnt health in tive will show improved family autrition.
The Future Homemakers of Oklahoma, a elub which is a part of our

vocatlonal homemaking program, bad a definitc influence upon the lives
of these girls ia that it tended to change thelr attitude toward home
activities. Club activities were plammed around some of the popular
items in the questionnaire., All of 3he girls in the homemaking depart-
nent of the Mulhaell Tligh School participuted in these experiences

Interest in the war, o0 prevalent throughout the country, no doubt
influenced many to oxprsss a desire to learn to crochet wnd to knit.
Aceordingly, les SsONs Wers planned as programs for club meotings. After
the basic steps in knitiing and crocheting had been taught, the girls
practiced independently at% home or at sechool. During the winter, the
following articles weore made by ths girls: Tfive erocheted surses, two
erocheted belts which m&tehed'yurses, a number of berets, crocheted hot
pot holders, doilies for arm chsirs, and awlunehecn set composed of place
plates.

Interest in knitting 4id not gtop with the mexbers of ths hone-
making class; other girls in the schoel who were not members of the
club beeame so inberested that thoy broughd their ncedles to school %o
learn the art from girls in the homemaking departmenﬁ; 35111, o wore
interesting thing wvas to sse girls and a few boys, ranging anywhere from
the fourth to the ¢ighih grade, brldg tholr need ond yera and ask if

they too might learn to kanitb.
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Every club girl learned to knit, although only a few articles were

completed., Two girls knitted sweaters, five girls made scarfs, and
three knitted purses. All girls knitted squares for the Red Cross.
These squares when completed were sent to Guthrie, Oklahoma, to the
Red Cross Headquarters.

FPifteen of the grade school girls learned to knit, and of this
number, six made purses. Five grade school boys algso learmed to knit.
One of these boys knitted a purse for his younger sister.

All of the girls expressed a desire to "go to & summer camp.”

This was afforded them at the close of the school year when twelve of
the twenty-five girls, accompanied by the advisor and one cther adult,
a mother from the community, spent iwo days and one night at Lake Carl
Blackwell. The club girls made all of the plans and managed all activ-
itles while at camp.

"o take charge of a meeting™ was a desire checked by all of the
elub girls, GQuite a discussicn came from this group as to how every-
one might get this experience without eausing confusion in the organ-
ization, BSeveral suggestions were given and acted upon., Some accepted
responsibility for being leasders of club executliye mestings, others took
charge of programs for meetings, some presided at such special meetings
as programs for mothers and assembly programs. In the light of such
records, it seems fair to assume that the club planning which followed
the study of the interest questionnaire resulted in voluntary acceptance
of additional responsibility for club work.

From individual records in reporting home experiences carried on
by the girls, the following chart showing an sll-over class picture of
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home experiences was developad. This chert was developed around the
divisions of home living listed in the 1941-1942 Annual Stats Voca-

tional Homemslting Feporis.

Home Experiences go classified wre: Humber
1. OCare and guidance of chilATeN seecssvessssssscsononsan 2

<y Ey ey N 1
i e CO-QS‘KMJ.ar buy‘lﬁg LR R N N N N N N N N R ) 20

3. Panily and socisl relations {including recresticnl... 14

4, Health and home core of the S1CK ssasecssessrseanasss 5]
5. Home improvement {(interior or extoTior) csiesecssccses 9

6. Homemaking problems that% cub across several aress ... 18

7. Homo mBnageriCil secevsesseossercasaseverascsrsnressas 5
8. Jolat projects with pupils in asrileulbure seeescassee Q
9. Joint prejects with pupils in distributive education. Q
10, Laundering secssscesscovssssssacscerernsescnsanconens D

11. Personal cors and 1mproveront sescesvessnsscsscssacss 16

12. Provigion of food for the Lanily secesvcvssnesssssere OO

15, Selection, care, construetion, and renovation of
Olﬁthiﬁg X RN EFERT LN FEREENESEESE SRS AN RSN RN SRS R NFESNEN] 4:9
1%, Others: (List} PR EAEE RS T AN LI RO E RS RIINO RGOSR ERONNEYE 10

Totel number of projects "f""""" 215
Thig list includes only those reported by the girls on their home
axperience cards and reflecis eliber an alarming school emphasis on
foods and clothing, or that the students were mors interasied in these
phases of homomaking., They reporied only those exporiences whick they
felt were significant $o their own growth. However, the aneddotal
records, home visits, and conferences prove thuat many more activities

rers experienced in the home than reported.



LIHIBIT D

ST QUESTIORALRE

Below ore z list of statements regording your bomemaking interssts.
Plaoage check in the right hand colwwm the one or ones which indicates

your interest in the homs or in the school.
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1. %o attend eclud mcobings

%« To go to a pummer cemp
3. To make toys 154

1 3

5. Wo make tnings of leather, paper or beads

. To go on picenles with the family 154

> o - FIPIK ST S
7. %o model with clay

8. %o talk with people about things you have

made at howe 154
9. To make swall decorative things Tor howms 154

10, %o make linoleum blocks or wood cubs

1l. o moke puttery

12. Zo make leftovers from a meal into an
appotizing dish ‘ 154

13, 7o bake charze of a mesting

l4. To try a new recipe 1.54
15. To prepare own picnic lunech 54

"

15, o be a leader of s school aroup or
schiool amctivities 154




17.

18,

3l.

32.

To write news stories or articles about
activities in the home and in the school

To listen to radio programs about home-
making

To read a magazine

To collect clippings and pictures about
homemaking.

To arrange flowers

To crochet

To knit

To make small childrens garments
To listen to musiec

To decorate & room

To cook

To repair broken equipment at home
To take pictures

To have a hobb;r

To experiment with make-up or change
hair style

To design own clothes
To arrange furniture at home
To add to my collection of recipe books

To keep a serap book

Like

Indifferent to

Dislike

erience

Had

Want Some

Opportunity

Want more oppor-

tunit

R

RER
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36.

37.

49.
80.
Sl.

52.

To see films in comnection with class
work

To talk with mother about how she does
gomething in the home

To know more about manners
To read short stories in mageazines

To mount pietures for the home or school
from magazines

To serve on comuittees planning verious
school affairs

To plan a party at home
To select own clothing

To make a flower garden

To lock at furniture, rugs and drapes 1:1i

stores

To help mother with the sewing
To help father with his work

To read aboubt recent or up=-to-date
methods of preparing food dishes

To visit friends

To entertain friends in the home

To can vegetables

To read books on etiquette and manners

To have a vegetable garden

ike

ndifferent to

Nislike

-

bpporu
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unity

ant More
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54, To make home more attractive 154
58, To read homemaking hooks 1 154
56. To grow ivy
57. To select own clothing and accezgories lﬁJ
58. To have ovm allowance
89, To care for the sick | 154
60. To buy food for the home ‘ 15/
61l. To plan for entsriaimment in the home
when all of the fawmily is at home
62, To plan ways of gaving money
63. To help influencc ihe Family to eat |
enouzh fresh fruits and vegetables ] : 154
64, To care for young children
60. To improve home courbeosies 154
66. To f£ind out my best "color” for dresses | 155
67. To sing
68, To tell others about hobby
69. To make over a dress ’ 154
7C. To plap waydrobe for school _ 154
7. To buy defense stamps and bonds ' 154
73. ‘To knit a sweater
73. To make sun suilts for children
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95. To milk cows
96. %o Lknow how 0 zcet in a cafe or
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9%. %o crochelt 2@ rag rug
100. To meke one-crust pies 154
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108, To comb own hair
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105. To play games at home with the |
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106, To know how to order & meal in a .
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107,
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CHAPTER IV
CONCLUSIONS AND ILPLICATIONS

In genercl, thisz study suggests thet procedurss used in planning
the homemaking progran for the Mulhall School in the fall of 1941 and
the procedures used for determinling class activitles for the yoar
tended %o stimulate self education, the basic gosl of all teaching.
Also, the directed ecducative experiences herein presented tended 4o
contribute toward the development of intelligent, participating mem-
bers in homemaking clsgses. Furthermore, the homemaking education
program appears to have funcetioned in the home 1life of the girls and
to have improved their homemalring setivities. Pert of the enthusiasm
reflected in the elusses with which this study deals may also be attri-
buted $o0 individual interests and may provide for individual pursult
of these interests both in the home and at school,

A1l requirement of "home expariences? was dropped. ‘In its place,
the girls wore given opportunities to voluntarily carry on home self-
accepted respongibility for activities emphasized in school experiences.
The devices used proved of sufficient worth to warrant their refinement
in other situations.

The following specific conclusions regarding the carry-over of
class activities into the home seem justified by the study.

1, Ividences appesr of increased interest in obvious relationship

between certaln bomemaking activities for whieh the girls
acceopbed responsibility voluntarily and specific classroom

procedures, This attibtude on the part of the zirl resulted
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4.
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in better relationships in the home and more interest in
class work.

Inspiration for voluntary home experiences grew out of con~-
cern for real life situations as they occurred in the home.
A better understanding of mutual interests of the pupil,
parent, and teacher followed inevitably when all planned
jointly for related school and home experiences.

A definite change in the character of class experiences
resulted from joint pupll and teacher planning of the home-
making program on the basis of pupil interests. Moreover,
thore was a different attitude toward work in the elass when
students were guided to recognize their own problama.u

The various devices used to make this study gave a more nearly
conplete picture of the carry-over of class experiences than
was secured in earlier years when students were required to
undertake, complete, and report upon a specific number of
arbitrarily prescribed experiences.

The keeping of records by the girls of their home experiences
not only proved an effective means for determining the extent
to which class activities were carried over into the home but
proved also to be a valuable and challenging device for
directing and evaluating self activity.

Meking of home visits enables the teacher to recognize stu-
dents' needs and to provide lesarning experiences applicable
to home situations. Inevitably such experiences will have

more meaning and hence be of more value to the student than
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class expaeriences arbiltrarily dstermined by the teacher with-
out regerd for the enviromment of the students.

Aneedotal records proved waluable in sequiring specifiec infore
mation whickh the teacher might not have secured otherwise.
Horeover, this type of information secured through aneqdotal
records wag particulorly helpful in determinivg guidance for
individual students.

Progress reports showed evidences of self«directed activity
in the e¢lass and pvecorded step by step or dey by day achieve~
ment. In addition, they tended to stlmulate students to mors
active participation in plamning for class activities and to
challenge them to do more thinking sbout accepting responsif
kility for self-dircetion whether in or out of clasaz.

The interest questionnalrs helpsd to determine objectively
individual interests in all phages of homemaking.

The individual record card kept by the student showed definite
avidences of ths carry-over of class experiences into the home;
These cards showed parallel records of home and sehool activ-
ities. \
In any effort to use rscords to discover progressive develop-
ment or the lack of 1t, the dating of said records played an
important part.

Bvidences hers presenﬁé@ support the current recognition of

the fact that education for betiter home and Tamily living

tonds to help the individusl to solve all of his problems

' more readily and more wisely.
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Acceptance of responsibility to practice democratie proced-
ures in all pupil-teacher gituvations bringe its own rewsrd
because whenever natural interests are permitted to develop,
thore is a posgibility that they may reach such a level that
otherwise laboricus tasks become challenging adventures.
Individual record cards kept by the students do not give a
clear picture of all homemaking aetivities carried on in
homes, They mugt be supplemented by information galned

through peraonal conferences with both students and parents.

The findings 1n this report seem to warrant certain implications.

1.

B

3.

2.,

The homemaking edueation program on the secondary level can
be made functioning only in proportion to the extent to which
the gtudent voluntarily asccepts pertinent regponsibllity in

the home, the family group, and iu school and commmnity eon-

~bacts.

Class activities in homemaking educstion if orgmnized on a
democratic bagis stimulate increased intersst of the student
in homs life, and result in the accepbance of added responsi-
bility in the howms.

Effort might well be made by homemaking teachers to multiply
and refine devices for discovering evidences of the carry-
over of class experiencez into the home.

More emphasis in class situstions might well be given to an
over-all picturz of living in the family group than to food
and clothing problems.

Parents might well take mors responsibility for astablishing

rolationships with their children whieh are based upon
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understanding and intelligence rather than pure emotion.
A more cooperative spirit may easily be fostered between the
members of the home and the teacher of the homemeking depart-
ment .
Belief that the home serves the individual and society best
when it gives him such understanding as will enable him to
contribute effectively toward the building of an ever more
satisfying world puts in the hands of the homemaking teacher
responsibility for seeing the home in its cultural setting,
and so to shape plans for class activities that they are con-
sistent with this point of view.
Suggestions come from this study of the need for basing
appraisal of the educative value of class activities upon
the subsequent use in informal situations which the astudent
makes of the factual knowledge involved.
The homemaking teacher might well make & consistent effort to
find leads from her "home visits" for planning school expe-
ri.e;:ces whieh will prove functionai and challenging to her
students.
The alert homemaking teacher will struggle to find additional
opportunities to discover, shape, and capitalize on student
interests.
The alert homemaking teacher will do well to make more con-
sistent use of anecdotal records in acquiring information
about individual students.
Homemaking education can help the individual to grow in ability

to use intelligently those principles which make for democratic

living so long as the homemaking program provides learning



experiencas which guide the various

ls pravicusly agreed upon and which, in bturn, polnt to

the solution of soeial preblems throush demcceratic proe-

2odUures.
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