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SUOGF.STED EVALUATION PROCEDURE.S 

F HO!' Kn o CLASSES n 

OKL..U 0 

Cirewnstanees brouzht about by the recont ~ar have pln~ the 

United States in position of le dership never b tore lmo:w!'l by any 

nation. long with this position has co the obligation of 

fos t ering tho gro th and expansion of ocr cy throughout the world. 

Democracy as defined 1n recent educational literature is bas d upon 

three ide ls; na ely, that individuals resp ct ch oth r , that they 

~olve their problems by the use or reflective thinking, and that the1 

,;ork t ether in resolving their differences. dueation, theretore, 

is obligated to help develop individuals who are intelli nt, 

participating., and contributing ers ot this kind ot social order. 

Individuals ho are broueht up 1n a democracy and who ow aa 

participants in this type of society will beJ.ieve 1n the ideal or 
working together., ill have faith in democracy, ill uphold democratic 

v lues, ill be socially sensitive, will acquire th necessary skills 

tor orking ith oth s , and will have a sound, orid.ng philosophy ot 

life. Such individu ls will be able, through coo rative action, to 

$Olva their problems in the interest of nil concern d. 

A society based upon the democratic ideal is an everchanging one. 

Individuals must learn to realize this fact. Education must help 

people live a consc1-ous participant& 1n this everehsnging society. 

'!he individual must not lose sight of his own value. The objectives 

of education must cul.minate in significant act.ion. Dr. ilullfish, in 
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of dir cting nd givin :ming to the next steps in th 1 arning process, 

and of obtaining evidences or progress being mde in the light of certain 

values. Th t rm, ev luation, refers not only to ho ch has been 

eeomplish d but to tho valu or due tional experi nces; therefore, the 

processes used in evaluation re not llmite exclusively to quant1tat1 e 

evidenc s but ke us of all types of vidence. 2 

ff does evaluation help th n ho i::i in a dilemma bet een the 

n,y responsibilities placed upon him as citizen ot great country 

nd his smallnea as one ot millions of people? Education tor democracy 

recognizes the importance o! e ch t1Uttle" n. all.lation is a y of 

a ei.ng t.b.st each person receives the kind ot education that places worth 

u n him as an individual nd helps h dev 1op his potentialities. It 

ts ay of seeing the 1•llttl person as n impor nt ember of group 

and of giving reco tion to the pro ess that h kes. Evaluation a 

it roe eds continuously with education helps to lift e ch individual 

!fro his confusion b giving h pictur of his n orth. • Coe.paring 

his contribution ... ith those ot other 11littl 1t ople, h can le rn to 

cc pt both hiss- l~ess and his importance. 

'lhe t rm e luation, s described in present day e ncational 

literature, involves the formulation of objectives, the definition of 

general obj ctiv sin term5 or specific b h vior, the d13cover.1 ot 

situations in which b viors might be ex.pre d, th dev lo nt and 

u of thod of obtaining evi nces ot vior, the interpretation of 

2 urice E. Troyer and. c. Robert Pace, valuation!!! 
cber Education, p. l. 

E e R. Smith, ph nd the Ev luation start, 
APJ!:&ising !.9!! eeording :.Stu.:.:.;;;:;.;;;:_-. .:.;;;..;;.....,_§yS..,., pp. 5-ll. 



results fotmd in the Ueht ot objectives pre iou. !'ormulat d, and the 

use of all findings in pl nine further ducational experi nees.3 The 

evaluator may or nay not oe conscious of t king thes different steps in 

evalu~tion, but it seems likely tlult all rtective evaluation will 

include thes essentials • 

.J aluation y bo of various types. bse incliK:a toot mado or 

single oourse or of · n entire curriculum, the periodic or continuous 

checking o! individi 1 and group pro ess, nd the overall valuation 

done in the ordinary eduea t.ional pro or in an experimental setup. 

Other forlll3 are self-appralsnl or that done by the students• oan 

associa.tes and the ev-clluation mad of tho eft!ci&ncy or teachine by 

te chers and counselora. In this study simpl.e informal evaluation 

m thods hlch can b used by the teachers and student$ in ho.m king 

chsses re the in interest . 

Since the proce ses which re necessary for evaluation ~re either 

closely related t.o or actually a part of the activities cmst1tuting 

ny orthwhile oducatlonal experi nee, evaluation is as continuous as 

education. alu· t1on starts with the first plan tor teaching because 

as soon as the formulation of objectives is begun,, th evaluation 

proce:;s is under -ay. 

Since valuation and the provision o.r learnine e,cperienees ar 

simply to important steps in the edue tional process , evaluation must 

be as inclusive as the objectives set up hen planning the learning 

'.3'h·oyer nd. Pace, .211 .. ill•, pp. 1 and 2 • 

. th nd Tyler, !:!£• ill•, PP• 15-28. 
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,dueational goals planned. 

lost of the steps involved in evaluation are synonomous with steps 

involved in good teaching especially i! evalu tion instruments ar 

design cl as teaching 1naterials. Evaluation need not and must not be 

furdensom;e for the teach-er or the students . Interpretation of the data 

,c-qttired throUgh the use or .many evaluation instruments need require 1 

little a.ddi.t.ional time on the part or the teach~. It evaluation is 

carried out contim1ously, there need be only a small amount of data to 
I 
be interpreted at any one time. If.any of the processes involved in 

eval.uation may be carried out by the students. 1he more the students 

participat_e in tile' selection and .formulation of evaluation instruments, 

/th• mm-e they will learn fran their use . 'Dli.s also e:an be said about 

ltn~ir appreciation. The more s tmients participate, t.he more they enjoy 

checkin their progress toward p:rev:1ously planned goals.. The various 

st-eps in evaluation including the interpretation and uile of data can 

and ahould become an tural part of the thinking or sine re and 

intelligent teachers. 

Objectivity and human interest work side by- side in cvaluat-ion. 

Objective interpretation of data obtained through the use of evaluation 

instruments and the infor.mation gained through personal acquaintance 

help to give an overall picture of the individual . Intor.ma tion l earned 

about the student needs to be accurate and broad in scope. The fact 

that individuals act as whole beings has special significance tor 

evaluation. Because a person' s actions are u.sually the result of a 

number of com.pl.ex factors , the study of a single eharaeteristia· or 

fact.or does not gj..Ye an adequa.te p1cture of his behavior. One must 

consider eaeh action from several asP3ct.s in order to gain information 

6 



which will be help.ful. 1n understanding' the needs of the tudent . 

The effective use of practicable valuation instruments contributes 

much to ho kin education. In order to be affective , an instrumert. 

should help the 1nd1vidWll and oup discover their n eds nd should 

contribute to pl ns d activities d vign d tom t these needs . In 

order to be practicable, an~ evaluation instrument should make us ot 

present teaching irocedu.res or b synonymous with th • 

Before att pt to develop any evaluation inst.rwnents , it ls 

c asary to ha v an understanding of those that have been used. 

Althoug the chief concern in this study has been informal .methods 

of ev luation which y be used b7 teaeher and students in high school 

ho k1n class-es. the riter invest t d various v J.: tion in truments 

Md t hniques d scrib d in recent ducational liter ture. eh has / 

been one in this tield. Evaluation requiring the use ot !ormal 

,instruments and th t requiring very sil!lple procedur s h ve en u ed: 

µi ny kinda ot schools. A study or the various instruments described 

se to indi cate that the formal oms are rather difficult to construct 

and in s i.natancas difficult to int ?" t. 'Ihose simple valuation 

instr ts and iroeeduros hich could be develo d by tM classroom 

te cher and his atudents htlve h- n s ,1 cted for tudy bee use they r 

usually .more individu llzed. Further study indicated that .maey types 

ot behavior not usually thou~t t1 as evid ncea ot rowth are extr ly 

significant. In education l ss nd less phasis is being placed upon 

kn ledge as knowledge, and or nd more effort is being de to guide 

students 1.n th dovelo nt ot app7eciat.ions, values , ttitudes, and 

beliefs and to provide opportunities for practic in solving tinent 

proble and in partici tion in group action. 

7 



n · r of schools have d velo d evaluation pro planned 

around thes n phas s 1n due tion. Prob bly no oth r group ot 

peopl have dev lo d nd used as n,y alua.tion inst.rum.ent.s those 

per ons who participated in the direction and work of e Thirty S.chool 

Experiment sponsor by the Pro~ siv ducation sociation.. y o 

their valuation instruments ve be studied by- t.he 1 ter in 4rder 

to un erstand th types ot ev luation 1'h.ich .might be helpful in teaching 

home ki • 

·a making, s ell as oth r fields hich cut across ny areas 

or 1 riling, offers ny opportunities for individuals to acquir 

d er tic understanding ot the 

ln rel tion to it. 'Ibo entire ho 

tnose or a c u e nd their place 

king pro m 1s center d around 

<le ocratic personal, h , nd family living in relation to th 

co1i'.fllln1ty and soci ty 1n neral. Concern for t.he 

or eh individual s a pirticipant ithin various 

xiniwn developnent 

pa k s it 

heeessary for the due tor to use all possible moans ot ev lua ting the 

ff ectiven s ot leamine nd th pro ass b ing e by individuals . 

In so in tances, at l ost, the h king teach r has a uniqu positl 

in the school in re rd to guidance. She 1 have had re training tor 

guid nc than any other r of the faculty. Her teaching field is 

especially close to the personal, home, and t y probl s or the 

students. She st use ny ethods to loc t.e tud nt n eds nd to 

deter.min progress being toward eo ls hich h N"e been set up. 

An indication of th progress de in the past 25 y rs in 

broadening our conception ot the nature of educ tion is that subjects 

such as home.making ar r ceiving 

ts in develo th d cratic 

g r l recognition as ignificant 

y of lit • P rhsps it is the 
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yery r cency ot this st.ruegle for r cognition t h s de the workers 

in t.his fi ld a are of th 1 portanc and usetuln ss of evaluation 

procedures . 

Procedures which have been strongly dvoca ted in the teaching of 

ho king include the coo1 rative planning or objectives by stuienta, 

teachers, parents, d others , the provision of a variety of learning 

experiences, and the practice of attackin big problems from many angles 

itWl.tan ously. Not only do these procedures otrer many opportunities 

for evaluation, but they require intelligent use of evaluation instruments 

b far they can be effective in teaching. Perhaps one re son tor the 

use or inf'ormal nd coopertiv attacks upon oblema in homemking has 

been th t the high cost of quipment has prevented purchases in mass 

quant-1ties. Some thod of teaching hich would provide for the maximum 

use of equip,::ient had to be developed. Rotating the use ot the equipment 

y planning for group r tt~r than individual attacks upo problems has 

ork d successfully. Possibly the develo nt of a dirr rent thod ot 

teachi c used homemakina teachers to think seriously Qbout the 

purposes of education and to try to help students t their needs . 

In this stud.7 an atteopt is .made to discover what kind ot evaluation 

can b done by high school ho king te chers in Oklah • Special 

.mphasis is placed upon methods which might be used by teachers with 

little training in evaluation. 'lbe prob deals 1th continuous 

ev 1 tion of student owth by th te cher or students as a part 0£ 

l a.ming and o.f regular teaching. ch ot the study is concerned with 

discovering ho tori ls, xperienc s , and evidences which are part 

of 11 orthwhile hom king teaching c n be used for evaluation purposes. 

This research ls b sed upon tour belie!s . 
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The riter bell s that ho.me 

interpreting evidences gained t 

out and t..o £ind w ot using th 

rs need to find ways ot 

xperienc s alr dy being e rried 

as eval tion instru::ients . · B1 

studying pr sent evaluation liter ture an orking with a number ot 

ho king te ch rs, the n d for improved evaluation through the u 

or teri ls at hand or that easily obtained rather than through th 

developamt nd 

emphasized. 

ot for and cOl'.llplex ev uation instruments was 

The writer further b lieves that homemaking teachers s times 

develop feeling of inadequ cy, of having failed to help students 

01 as effective indivi ls ., and r c llousneu t rd f ilure t.o 

attain objeet.ivee , not. because they bave t iled to help students 

/progress, but because they hav not c r led out n valuation pro!!r 

in harmony ·1th their obj tivas. A numb r at teachers have att pted 

to help students ow in the bilit.y to think, but 1n som.e ~ nee 

t l st, o th in this ability h s not been eval.u.ated. H kin 

to chers al o have tried to help students b c socially s nsi ti v , 

that ls concern d !th recognizing nd helping others to t soci l 

problems. Seld has there been n t pt to determine pro ss 

d t . ard the ttainment or this objectiv • This lso could be id 

of a munber or other ls which ho kin teachers U t s th ir 

objectives. 

It is furth r beli ved that .making teachers are already using 

ny te ching · ed1ums which ght be evaluation instruments nd could 

be used s such .if they as te chers ere evaluatio co cious . Te ch rs 

and students of h king in Oklahoma bi ve pur el.1 worked together 

in plann . obj cti -:.:s an 1~ rning experi! nc , in setting up crit ria 
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information te ta than other types of evaluation. In many instanc s , 

teach rs do not se to unders nd how pro ess to ard obj ctives 

dealin ith skill .. and abilities or attitudes and appreciations may 

be valuated~ or this reason, eans of valuating gro,;yth in these 

r s inv sti ted. 

The ~iter h s considered the subject tter and l arnin,g 

xperiences usually provided in vocational homemaking classes in 

Oklahoma while studying th.e possibilities :f'or evaluation. However, 

no attempt has been e to sug est cc:mtont for th homemaking 

currieul~ or oethods to be used in teaching. It was necessary to 

develop ev luation instruments in the light c£ hat i now being 

included in high school home ki cl.asses and how teach rs ar 

att pting to help students °"• 
1th kno led& or h king education ined fram. experi nces 

' s teacher of vocational home king 1n the state. and as a teacher-

pounselor7 and from interviews ith rs of th staff of the state 

<lepartment of home oconomics education, experienced teacher trainers, 

1.alists in evaluation and guidance, nd with ot r h01llemaking 

teachers, the iter has tried to develop sug st.1 s tor king better 

use of the kinda ot in.formation hich are now vallable to homemaking 

t achers. Instr nts tor securing and recording this information 

7Teach r-couns lora are h king teachers selected fro.ms 11 
groups ot · teachers throughout the state to act s 1 aders in the 

rt1cul.ar groups . Some of their responsibilities include finding 
out · hat teachers teel are their needs, acting as chair n of any 

oup meetings , h lping to plan the state program. ot work and to 
make d cisions applying to all of th te chers in the s te, n.i 

orkine cl.oaely ith the stat supervtso staff 1n meeting teacher 
nd school n ds . 

12 



and that which is ally obtained ar proposed. These evaluation 

instruments include not only those hieh have been u ed by home king 

teachers but also numb r ich re prepared as p rt of this study. 

They 1nclnde not only thods of gett.i.tig inf<r tion bout the student 

but also ays in hich the student ean find out information about 

hims .lf. All of the instruments p sented have been dev loped in th 

llmt of the . ls of hom king education and thods or teaching 

FOJ:lO ed. and advocated b.Y th state teachers • guide. s No method ot 

evaluation is justif'iable utll.eas the information it provides 

contributes in so y to the grCRJth of in v1duals as intelligent 

participants in democratic living. 

In the 'lhirt:r School Experiment, lt was discovered that there 

are .many inf or. l method of obtaining evidences of · th on th 

pirt or student • Such inf oroal instruments as student ri ting,. 

recor · of cti vi ti a• and cop1$s o! planning done b.1 students were 

used su.eeessfully ror valu tion pqrposes.9 Behaviors related to 

social sensitivity ~re ~rnined through the u,e of inform.al methods.10 

Woroal ev lustion instrument ere used in the evaluation of interests. 

impl re.:lding records nd .maga:une. radio, and motion picture cheeklists 

ere u:sed to locate student int r sts in v rious ar sand students were 

1nterv1e ed to eh~k the accuri cy of th r cords that had been kept.ll 

8!. Guide !2£. Flannin,. 1=h_ Homemakipg Education Program!!!~ 
fublie Schools of Oklahoma, .Eloma ~onom1cs Bulletin 12. 194311 
(1his guide wasdeveloped b;r large group of teachers and teacher 
train rs.) 

9s.m.1th and T l , .2£• ill• , pp.. 445- 446. 

lO Ibid. , pp. 162-168. 

11 ~ ., PP• 319-JJO. 



In this study <::valuation .i.nstruments are discussed ur.der five 

4ifteroot groupings ac~ording to the purpose!:i for wl':1ieh they might be 
C 

used.. these inelmie .JOO·thods llSed by the te.3cher the first rew da1~ or 

school in order to learn s<Xle h~sic ia'"lt'ormotion about t.er studenta, 

methods used by the students in locating needs and problems as a basis 
I 
I 

tor ~ learning experiences, typt:n; of instn1."!'Pnt.s which rneasure 

~tu.dent progre3s and growth, aethod.s of ,meastU"ing ability L,;, use f'a0tG 

ar1d apply pr.inciples, and mothcds of sum.mrizing infor.metion for the 
I 

purposes of .guidance. Actually, theoe g.roups are overlapping in many 

lfespeets. One irartrw--aent ma,. serve a numbor of pur·r;,osE".s and .may be 
I 

appropriately u~ t:1.t quite di.fter:ent times with various groups .. 

l!)ferenees are rrads to some mr::;thods under ~everal cl~ssifications; 

however, each n10thod is described in detail in only one section or the 
I 
I 

The writer is not proposill,g that any t·,,:,: ;}h,Jr tmc all of 'tc11e ~~thuds 

o!' evaluation s14~;Jrii:sted. In fact• sane teachers my not. want to use 
1 

~ey of too instruments ~ctly as the:r are :prese..rited. Bach teJJ:cher will 
I 

nooo to use or adapt. for hii)r ms,n use orlly those methods v,hich w1U help 

in UJ.l{lerstanding and guiding students. Fu?'thorroore, th(/) wr!te-r i.s not 

proposine that teachers ca,.ery out evalua.tion in all areas of learning ·, 

at once. The .methods tte.ed must be selected because of their direct 

:relationship )'!it.h the objectives set up by the.teachers and students 

for tba t particular pan of their work,. It is usually more desirable 

~o eoncentr~te ~.1,on one or t.wo .m!l.,jOr ob:Jactivetl Ht m1e tJ.tne,. Thus, 
I 
4)nly those tjValuation methods which locate evidences Qf f3l'Oath i.n th.es$ 

parl,icml~r dir~tior.s are a.~hasized.. PJhen teaelle:'$ and students are 

iook!ng for evidoness of growth int) speoiiie aircction, they seem t.o 



be able to gain mre helpful into t.io.n about tbeir pro ess and their 

further needs. 

In order for the h king teacher to base class ple.ns upon th 

ds of the stud nts, it i neceasary for her to b come acquainted 1th 

them s s-oon s possible. In most c~ti s the king teacher 

. vi its ny of the h()O)s of students b fore school starts. 1he ... e visit 

provide much reliabl info tion which is valuabl e t.hroughout the year. 

ny times, ho evor, it is impossibl to pers lly con ct over~e 

before chool rts. Although t ach may not kno all of the 

students on tbe fir t d ot school, there are · ny ways to l rn so 

basic information about t.h • For instance, at th first.. class p riod 

th students y be sked to fill out a ple qu s~onnair• or rit 

a short autoblo · ph,y. th · type of into:r tion ht by !.ither thod 

Mpenda upon what is needed t.o be. of help to stu.dents .. Al o , it 1s 

best to sk for only that kind of int or: tion which an ne is glad to 

v to strangers . 

Various typ of' ho.me infor tion sh ts have be n used by differ nt 

llQI:i.an:iaking teachers. Sever l t cher:s who h ve us que tionnaires 

sim:U.ar info developed the h in.for: tion sh et sholffl in &:x:bibit l . 

Thie hort qu tionnaire con ins r q · sts tor only that type ot 

inf or.ma tion found meet u le. 

Students ne d to be introduced to all instruments used r ga.rdless 

of their nature and pu.r • A questionnaire is no xc ption. On& o! 

the best sys for students to le :rn the a ot the instr t 

it is to thoroughly discus the dev1ee w1th th t acher. 

Another y of helping students understand the thod used is to ve 

n explanatory introduction s t of the instrument, its U'. 

1.5 



Sxhibit l 

Dat 
-----------------------

Home lntormation Sh et 

-·-=--.. ------------ Grade Hcne kin Class 
' ~--~----- --
1h te o.! birth . ge ~---------~---- -----------Mo. , Day> Year 

lephone o. ---
ddress ----S~t~r-ee,._.t_a~dr'!-e_s_s __ o_r_r_ou_· ~te------------Town--------------------

Directions tor reaching o. f'ro.m. school building. _________ _ 

Fatl er' s ·ame Occupation 
----------------------- ------------------

t ther• s aoe Occu tion 
------------------------ ------------------

Pl se list. all 
r our ho:r.e. 

hors ot your family. so list others living in 

elationship Age 

esponsibilities th e 

iving at 
home? 

Oceuf! ion if 
not at home 

Before school i the morni --u.----------------~--------~--
A.ft.er school in the evening 

·-------------------------------
Others 

--------------------------------------------------
Do you ride bus? Bus .No. Le·ve h eat --- ---- -------
L ave school at Arrive h e at -------------- ~-----~~~~--~ 

16 



siJ!lple introdu.etion ich could be a part of this home in.fa tion 

sheet tollo s: 

In order for us to b of help toe eh other, e need to 
et. acquainted. I hope to talk 1th you indivi dually as soon 

as possible. , should learn to knoN ch other better in 
th t way. Since it will be impossible tor me to talk with all 
of you right a , will you ple s till out the following 
questionnaire so that e can begin to know each other b tter? 
Pl se till 1n all blanks. It a particular blank does not 
e e.m to apply to you, put line in the blank space so that 
I ill kn t.~t you did not just forget to till it in. 

A s.1.m.ple questionnaire such as this furnishes ch information 

about the students. · hat is le rned de nds upon a multit11de ot 

factors , one of t. . being t 1e use the teacher rrakes of the facts 

supplied by the students. hat can b done ith thes facts? 

comparison of age-grade levels should locate the stu ents who ar 

undera or overage nd those mo re in a gr de different from tmt 

of most of the students in tbe class. · A p sh(ming the location o.r 

students ' homes ong 111th a study or the charae ristics of all 

sections of the territory should indie t environmental dift rences . 

e fact that the other does or does not work outside the home gbt 

be indicative of a type of relatioMhip existing a ong the family 

ers . 'lb ace or the student 1n the ho may b soaewhat 

revealed by the size of the amily., the a ot the person in relation 

to other mbers of th ta.mily., and beth r he is living 1th his 

n parer.ts ~r other adults. The occupations or the r ther and older 

brothers end sisters influence the individual' s picture of the 

c unity. A (:O rison ot th occupatione or different fathers 

provides evidence ors of th opportunities av ble to various 

students . length or a stu ent rides bus and the a: ount 

of tie heh s t school or th 
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the fol1011ing: 

I am ................ - - ....... -- .. - __. - - _...., - - - - -
I especially Uk ___________ ___ _ 

My s¢hool work hns included ..,. ___ ..,.. ... _..., __ 
ll:, future educational plans are --- · ... -------

y family includes ______________ _ 

Our home is -·--- ... ~- ....... __ _._ _______ ...._ __ 
The type of info tion s cured from autobiographies prob bly will be 

similar to thats eured fr home infonuation sh t. Both or these 

methods are quick ~.aye of finding out so information about students . 

This knO'i led , long 1th 11 of the infor.cation hich the teacher 

ia ble to obtain be!ore ths be-ginning ot school, should facilitate 

intelligent planning with students. 

T'tle speed 1th which understanding is chived rui the extent 

to which students understand educational procedures is largely dependent 

upon the person&l rel.a tionship ex1sti · bet~ een the t cher and the 

students . In a ne situation one or the first responsibilities of the 

teacher is to es blish rapport with students. It th y realize that 

the te ehcr , ants to work 1th them in locating and solving their 

problems and that the v r1ous methods of evalw ti.on re means to•ard 

that end., students will us ly give the needed intor=ation s. they 

see it • . The t s of instruments described in the remainder of this 

report require .aore of a mutunl un:lerst.andi.M bot eon the teacher and 

students th n the fiPst two methods sue sted. 

Th1~e other t . s ot instrument re suggested here means of 

obtaining information needed as a foundation for planning school 

objectives nd e.."<.perie~eD. 'lhese inclu variations or individual 
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experiene records, problem check lists, and interest check eh ets. 

'lb.e7., like other instruments, t be un:lerstood by the atu.dents if 

valid into tion is to be obt3l.Jled from their us . 

One ay o determining what roup of tudents n ed to learn 

is t~ find out ho f.lllch experience they have had in the area being 

studied. The teacher .r:rleht simply ask the group to list var:iou.a 

experiences which they had had. Then ask them to cheek. those hieh 

th ,y felt they needed o kno r1 more about . One manber of the el.ass 

could i te the experiences on the board whUa class secretary 

de a parmanent r cord of th for the clas3. These lists with a 

list of the things which students have never done but feel a need to 

1 rn should give the te cher a fair pictur of needs. After discussing 

the lists, the teacher could ask the girla, "'ihich or the.se things are 

most urgent? What can we sensibly include in our homemakine clas.s 

this .rear?" other questions which help students clarify their thinking 

could be asked. Tentative plans tor the year can be .made from such a 

b ginning.. This simple method of getting information is a necescary 

step in evaluation because it is means of locat1ne and .fornw.at1°' 

objectives for the group and for individuals . 

Exhibit 2 le simple to tor bavi students list their 

experiences . Students som.et · a enjoy making up their Olln forms . Th 

f'orm used f-0r g tting the inf'or tion is not so 1m.po..rtant as the 

infonimtion which is tained. 

Rather than haw students list their oxperitmces informally- each 

time plans are developed or re i Ad, the teacher ;y develops for 

or 11 impl.e check sheet for them to us • OVer pariod of years, 

rat;lper complete list of experiences could be coll cted !ran students . 
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xhibit 2 

.&xperl es 

Please 11 t tl h king ei,.per1encea hich you hav had at 
home or at . chool.. Check e ch experience in the approprla te one ot 
the two col on the right. At the bott.oci or the 11st other 
thine you 'f l you hould kno how to do. You y- want to " 
our ther help you think through hat you ve done at. u 

n to learn. 
I !eel aeclll"'8 

hen doing these 

.,I woul.d lso like t.o know ho~ to do the e thi98!. 

I need to l m 
more about t. base 

2l 



dtibit 3 is an example of n experience check list h1ch shows the 

xperl nees hi.ch stu·ents ve h d, thos hich thy feel th137 need 

about, nd thos hich they ike or dislike. '.the list 

of xperiences contained in this check li:st is by no ,ans complete. 

It is rely suggestive nd is esigned. for studente in advanced 

hom king clauses . check sheet for youn r students should contain 

simpler experienc s. Infor&tion about h s is inst~ntal in 

working out check sh et of this kind. 

Another • ot ting the necessary information for stud nt-
/ 

taachor p1anning 1s to lo te the p~obl 1ll3 1th which students are 

concerned. The t acher can do little to h lp studants beeoma s~ll-

directive and bl to solve th ir o ,.rob1 unl.s these probl 

are understood. Sometines students are a. are ot their probl ,. but 

&equ nt.ly they n d help in locating t.h • The t cher y g1 ve 

this h ,lp in a fit11'ni,) r of different ays. 

In one eighth gr. de cl.ass hich -s plann1n to learn more 

about childr n an ho. to beco oot.ter family eml:x,rs., the te eher 

started the disew,sion with a story about an ei th de irl she 

had tmo nd th.en asked re-w c.uestions hieh provoked a r sponse 

of the students. ln the l1v ly but enjoy bl diseussim 

hich «1- ued, the follo-win,, qu st1ons and s tement... eamo .from the 

girls. 

by do my older brothers and sisters get to go more than 
I do? 
I don't hav any brothers and sisters. ,hy can't I go pl.aces? 

en I ask to go some· here., 1llY parents keep sending .me baek 
an torth to ch other. It they :ti. lly decide that I can 
go, it is sually too late for ml3 to get re dy'. 

hy does my older sister al.,ays get the car? 
I never do get to o places because ray younger brothers mid 
isters 1, ays .,. t to 1 tb or beca!.lSe I ha to stay 
t ho.me to take c re ot th 



?.xhibi t 3 

Check Sheot ot H king Experiences 

Activitios Cal"riod Out in the Home 

Clothing: 
1 . Made my own dresovo . 
2. Made suits and oaa ts • 

• Made gaments for others . 
4. Made over droaaoe. 
5. Mende~ and repaired clothing. 
6. Laundered and ironed washable garments . 
7. Altered garments . 

Foods , 
l . Assiated with the preparation of all thr 

.meals f or the day• 
2. Assumed Ml responsibility for, preparin 

moals tor a day a t a t ime • 
.3 . Prepared aimpla meat and egg dishes . 
4. Cooked green vegetables . 
5. Baked quick breeds . 
6. ifode simple salads and ctesserts. 
7. Assisted with canning for the family . 
8" Served meals alone. 
Home llanagement , 
l . Assumed responsibilit y tor one major 

h.ome activity. 
2. Asswnod responsibill ty tor several 

home activities , 
3. Managed a home tor a week aloncs . 
4. Jianaged a home tor a week under supervision. 

I hiv1- I have -
clone not don1-' 

I dislike . f l need more skil" 
rl'la't I did in this activit.. 

~ 
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Exhibit 3 (Continued) 

Check Sheet ot Honemakin[; Experiences 

Acti vi tiee Carried Out_ !n the JJo 

5, ?quipped a home medicine chest . 
6. Assumed full responsibility for caring 

for a pi tient. 

Home Improvement: 
1 . Have arranged floraere tor tba ho 
2 . Have planned room arronge:rents . 
J . Have helped plan and select home 

furnishings . 
4 . Have made simple hOllle .t'urniohings. 
5. Have cared !or the yard. 
· • Have ru.anned and cared for f'loi'fers 

and shrub3. 
7. Have assisted in planning and car 

for vegetable P.arden. 

• 

I . ha. ·. v,-1; have 
done not don 

N 
VI 



do you ari:? ill ;re,;:,ad,y t':> sot1crc01.h;:irc, and a 
f)at1il,}/ COOJ>:,10 

should 
Should, JiOU 

tr, '1:lsit your ho:,:i,1H? hove ,} 0ir1 :;our o;;m. ace .. 
invite to pu1·tii;:}si: 

invite psopl·;;; j.u.s t, b;3Caus~ ooc1em1e 
to'? 
tj hat. fti rtf?' 
Xou .sfifiuld r;:;~;zy,;:J.ctful 

old,•r- sisters t:re till 
li.ke it .. --~;her, little 

t.o,:-;·ard J/i'.1ar par~tts .. 
gone. r,sr0ntz 

l:lttlo 
UG, Dadd/ do0s lot:z thir.t:3 for tho:;1 .. 

The;t are1;1•t to ::ie .. 
m~, and I don't 

niecua cof;:rt;; to aee 
set,iu.s to llkG 

;~),u-t-t~r than h<:: ,d.ocs r~Ie. 
I &Lfi.y:1 h~vo to §:I"f.1.ctice 

shoulirl T\,re to 

Si1oul·d. 
:r would rutlhSlr do 
Oh., I 'l'/Ouldnft,. 

J.:j om:;;; sriendinc rnDncy? 
for ,·;ork !:il t r1ome'? 

outsidt: ;1ork t.ht1n inside uork. 

~hould i;,.:,) the roo.n? 

re. 

Should I an;, of alllr,;aooe. OthI;r rieopl$ don• t. 
I3esicles, th~,JT tu·e ziven thLr!(;S that I have to bu;;7. 
Should all people be t1"ooted (-Jx:aetl}r r1like'? 
Thin(ft1 alv:a;ro 11,terrn_pt lt!e '\'then I try to stmiy at h,D;;e. 
1 al~~ay.s 11~ stBn to th;; radio ·;1hile I r;,::.t leBsons.. It 
both(;!' n:e. 2 

t':ight not 

to the ind:hid.u:J.ls, tb:.::t is, to the particular ~tu::Ients 



at the 

.might h~vo 

t,ho 

a more eomplicc:.slt,od ehock l1£ t, develop-1:,'>d by 

A. Dot:,;15 are divided. into i.'.H}Ven ,?TtJuns • naF.2alJr .. 
- '- ' ' di 

13.imother e;i:.:1.,;;nple z:;roblems secured frora friSe discussion b;;~ 
stur:kmts ic f;:n1r.d in l1.,ppcndix l. 

141.)wight L. Arnolel a.nd Ross L. 
Check List for Junior Hicti School,'' 
XXII (Pebrur.1r:, 1'7, 1911.3), 42-48. 

17ltOG$ l,. 
School students. --· . 

l ,. 
·· 0 Ib1d. 
~ 

:Lironey, n A S tudJJnt ~ r Problom 
JYlucational aeso:)rCtl zltlll~tin, 

- . . . . ' . ...,,, 
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the folla;,dng: :;w tt.iain worr:io:;;, tldnr::s I om havinc trouble d.~ciding, 

'i.'JI1&t I rieod u1fo1"1!iation 011, or thing;s vJhich I ~.m. afraid :<1lll hsppen.1'7 

a need for belpir:,g the student to broaden his e2q.terie.nces. .It may be 

17 Ibid. -
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Exhibit 4 

Recreation !iecord 

. 

Type ot 1th How t 
Ree:r'eation mi.ere Transnortation !fAnv Af?es 

Sun. 

Unn • . 

Tues. 
.. -

Wed. 

'nlurs. 

Fri. 

sat. 

hat did you do tor entertai ent last s r? 



the l"ank he _ holds in the iZf·oup, ~mi the type of activity at which he 

succeeds. Th~ groups or 1-,eople ~'ii th w.bom he $:Jait?S to have fun may 

point to a ;need fr.tr: the tencil.-ar•s at.udyii1g llis social maturity$ his 

social~ p<arsonal adJu.stment, aw.l his opportunities for muing \tith 

.as the 1-1hole picture present~(;]:. J;hei1 a stu.dent list5 saciething as . . 

liked,, he ~, m~n tht1t he e:nj.oys it to a :mooerat.e d..l::gz-ee or th.at he 

p~efer-s it eb0'1e i;;!J.1 others. ~any cli.ffe1-ent factors nfi'ec:t one's 

1.itrormation oecured fro.11 ouch check ahoot.s must be accept.ea as the 

part.it;U. iil!ormation that it is. The wachsr should avoid •king gers.~Nll 

o.onclunions c;J.bout i, pwsop from sueh ll1dted. evid.enee. The i'ew tacts 

that. a $tu.dent. may l-zrita o-n a ehec}; sheet should be accepted as the 

student. pr~oent.s ther.i. with no ;1;moellishments o.t pt"'econceived teacher 

opiniomz.. '!tor exumple, if a student chocks tr.at be earr1e& out .most. 

of' his reere.utional activities by h:Lw-alt'.J the teaebm• should. not 

st\ld,rmt disllkes be~'! 111th other peopleJ he is Bal.adjusted socially-; 

he is unhappy and withdraws into himself; or be disapprOVE1s- of too 

d:ec.t.aiom eould b{l li~wd. ill or th~ eo.u.ti h~ equally untrue in so 

tar as th~ f'aet.3 on tile e.haek shoot are ooncttrned., the fact is that 



Exhibit 5 

Recreation Intere ts 
a.me ____________________ __ Date ____________________ __ 

the purpooo of this check sheet is to discover t kinds ot 
-er tion you enjoy and 1th whom y-ou like to be during your leisur 

ti.me. It is ot expected that any o ople ill enjoy e actly the 
s e types of recreation. Please try to list 11 of" the tJ pea or 
r creation which .vou re lly enjoy. Then . ck ~n the appropriate 
column or columns to show 1th whom you enjoy doing ch type of 
re-creation. 

Recreation o 
ctivities 

for fun 

, 1th large 
ith a !aw groups of ray 

By of my own own e { el.ass 
elf' or club. 

1th 
my 

t'am.U 

, ith l.ar 
ed groups 

of all a s 
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the atudont said that. he tmjoyed doing certain i;;peeifie 1"ecre.'ltiotial 

activities by hin~elf. ifhe t.~soher fM!J' not know r.hat this neans in 

the life of t.rda student until many oth~ sn1Bll facts are collected 

and ccns.i.dered along with thia one.. Sven then, underst~nding roa:r be 

limited. Hoi-:ever, knouing this fact is im;.ortant oecau.s:e everything 

l~!irnecl about a stud-ant helpa: the teacher understand him a little 

little nto-&P,ing, for it is tl~U8h continuous comr,a.rlson .of the lnformtioo 

secured b;t this .moans that student ;zro,::rth: i:s r(jally s®n., U used 

1r.1isel}'• they are an imiortant pu--t or the Cw.ll.llntive record,.18 

ot ~ction. Edu.cation is p-ointl~ss if it { .. Joes not pro.mote student 

, .(!', 

....,~.1ples 0£ other int{-,f"c,st cheek sheets are sboiin in 
Ap!=e-ndieas 2-;. 
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Some of the x~ethods avo.ilable far socu:ring evidences of student. 

progress are learnine-exp:,rierJ.Co plan11.ing aheiliits records,. various 

toms of student. prog-reaa reports, score Citrds, ha.al th :reeords, social 

a.ee-eptanc~ cheek sheet.a, t.pp1"eeiat:.ion tests, attit.ude tests, aooial 

sensitivity test,$, st.u:dant Wl"'iting,_ and aneedotal records. Many 

teachers at·e already using inatmi."l'ient.s simiutr to these for teacehing 

purposes, but the evider~es of student z:1rQftress v,nic'i1 eould be seo1~d 

\r.roueh their use are ignored. True, every evalu.1:ltion instrument,. 

regordless of how simr,lo, should be s,elnet.ed ,md ita US"3 plannod tllhen 

gtu,.ients Bild. teachers d et~n.d.ne the kit1d.s of expcriom:es nt!.d growth 

deai~ed. the instl"w.n.ents ruf.st u.oecl as te~ehil'lg devices mi.tilt require 

t:Jlight changes .tor .faoilit.s:ti:ng efi"ectlve evalurttion. 

Again attentiotli is c~lled to the f,'lct tru1t to oo effective, 

l~arni;ng ex1?£u•ieneea rt.ust be carefully planned, ea:r-ricd out, and 

eve.lu:,.rted. Individual tilans tor rtro,,rth roake it possiblo for ~eh 

student to plan tho 4:ttaek upon r:.oat urgent problei.'!ls. S.uoh a plan 

includes class and. :0ut,..Qf-class exp(iX-ienees which the student carries 

QUt in ru1 effo:rt to .ra.ee:t I-us r1eeds.. The roaja!"ity o! in,....class 

exp,.:,'l"iences sbould be centered arout'ld f.J:'®lems eom....~)n to the group 

ooeauso practice in tToup thu~,kirig and ae·tion is an im.po.rumt objective 

in any school ii'llhieh pror.oo~s to prep.are indiv:I.duals :!':or life .in a 

democracy. O.it ... ot-c~o.s exp~1 .. ienoes .may bo plan.11.ed to cmoot purely, 

personal needs as ,,;~ll as the need..s of the individual as a maraber of 

a big group. Aa £.ar as the £T'Owth or ea.eh .1.mi.ivi.dtial iz concerned, 

the t?m kinds of ,.:r.;cperienc.es ear .. t'l.ot be: .segrega:ted.. One is as itnportant 

as the other. 'i/kich is a pa.rt of the whole learnine process. 

Since gt"OYirth i.tt ;;ibUits,~ to _r:o,nke efficient. pl@.JlS is ~n 1.rnportant 
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Problem: 

· ere I might t help 

· ,'hat I hope to accomplish and 
gain f ro.m the experience 

nd Record 
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. hat help I received 

t I aceom.pliohed am gained 

37 



t-?ith students.. l~e11ords ~--ritten out in stor9 torw. provide evidences or 
student prog-ress ju:;it 83 do those tihieh !'u!'ve jus·t been deacribad.19 

Selecting and planning fc,r a vocation is a tMjor probler1 .-ii.th .most 

advanced hig:h school students.. L"t o.n attempt to help students meet 

inf'orm.ntit:>n gathered, think objectively' wit.hoot. prejudieo, and adjust 

to unalte:.;"'able conditions.,, U a studont is a.blo to advance !rooi a 

19.Er.at:i!ples of anothe1· plan and r\'.1cor·ct of otrl!ient ,gT0:.,th are 
mhonn in tfae A!iipendie,1.s 6 ~md 7. 



Exhibit 8 

Plans for terine a Voca t1on 

Since you are ~terest&d in prepar for a vocation, you can help 
yourself by organizing a plan for entering and 1'0rking in that vocation . 
You will probably .. eed to consider the tollowing: 

I. 'hat vocation you ohoose? 

II. rihy J::> you sel.ect this rticular line or work? 

III. Do you need further preparation for the vocation chosen? 
If so, .at n<i ho , ch? 

IV. Have .,v0u n nmch consider tion to oth r lines of ork? 
I so, hy have you rej cted them in favor of the one select-ed? 

v. ,bat kind of p rson does your selected vocation requir or 
need? How nearl y do y:our P3rsonal. eharact ristics, your 
edu tio ,. training• and experi nco moot thoa qualific tions? 

VI. \ih t difficulties do you 5ee in the ay or your et t e 
qualifica tioJ1s? 
· A. Health E. Skills, such B.$ reading speed 

B. Kno·· ledge and eompreh nsion, ritten and 
C. bilities oral e·pression, etc. 
D. Family wishes .F .- Finances 

G. 0th rs 

VII. Ho· do you propose t<> me t theu dil'fieult.i ? What are so e 
possible coorses or action? 

'1 II. hat so rces in yours lf and in tho enviro ent re open for 
your use in ov rcomlng these difficulties? 
A. Personal B. School C. Community D. Others 

IX.. .ihat definite. pro a ar you setting up tor tho next six 

• 

months? The noxt five years? 
A. cat onal preparation 
B. Personal help desired 
C. Study plans 
D • • ork plane 

ti . R ere ti n plans 
F. ~ inancial plans 
G. Halt improv ment 

pl.ans 

... Qat difficulties do you t resee in carryL"l oo.t your plans? 
Ho· do 7ou pcet to meet them? 

19 



ere similar plans have been tis d, it ha b n round that those :ho 

c l ete their . lans consietenU.7 stick with th hil tho e who do 

not shift aimlas 1 from one xpor nt to oothor. e use of such 

a plan, h.o ev r., quires th t the teac r ve quantities of inf'ormat.im 

bout differ t vocations available for otudent use. r. ~tudento, 

with the help ot the t acner, will need to Ice good uso of all available 

resourc e, those ithin he oomrruru.ty &3 -ell s ell oth r capable ot 

providing t e tudents it n eded inforcation. 

Personal pro. ....n rep<rts ~ve been u e successfully as evalu tioo 

instrwnents 1n hi'ifl school nd college homa c1kin class • Their use 

not only provid o evidonc o of ny types ot tudent " th, but also 

helps t.he teacher understand studmts b tter by providin info~ tion 

about their environment . nd beliefs. In a study of a college bane 

economics educ tion clnss , i ss Clarice . tson found. that r onal 

progress re perts d v lue tor tho t acher and the students . She stat d 

that: 

'lb se pro ss re rts did re. h ve.t", t n help the 
te cher umerstand her students . Thay served so as a tool 
by · ieb at dents could easure their growth. They proved 
to be an incentive tor :students taki stock or h t they had · 
or had not accompliahed, consequently, they serv d as a means 
tor pwi ing student to r d and t.o rr7 on n1 sort of 
investigation or personal. improv ant hich they felt they nee d.20 

tu.dy o! a series of statements on a tudent' personal progress records 

provides evidenc s or his owth. Pro es reports kept by students .in 

economics ueation cl.a ses pr~vi·eci vidence of 

incre aed social. sitivity, use of renectiv thinking, gro h in 
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Exhibit 9 

Part I 

Name 
-------------------------

Clasa 
-------------------

S U ... lft S ECORD OF CLASS Clt 

bat l did !f oeinion of Results 

I learned thes things 



Sxhibit 9 

rt II 

Personal Pro&ress Record 

t l did outside of class. 

I kno.._ I hB.ve ehaneyd because 
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on the 

Instan.c,Iis of .my iraprovo-r.cnt are: I !!l.t;.teh,6d th,~ r,.otchoo 
the pieces to1F:the:r ,dthout an,;, help; I rov~,r had fa> tnke 

out 1J'J<ll.tt1cr or bast.in;;J brn::au.,sc crookedr,k}SS; there 
c,e'efllt;)d tt.:, too cuch .:tu,llncsi1 the ,ll"ZJ13 1 l cot·reet.ed it 
rendily; afte1 .. o lit.tlo help on tho fi.rst tini1;_;J1t";ct sGarr1, I knew 

to ,:~i.th the c.the:i:"";,); and l l,;,2rnod to niake 
shoulder straps .. 



that 

I think i£ \::a tried to lY~ rr.01"6 eonsidel'l.$te of otht11ra 
"tN? ·:t(l;uld have r;; fine clr.cgs.., If \"Je f'f;:)Od SJ'i'ortswmsbip1 othe:rs 
would .feel hett<::I' tOI;,ards t..-s.. i1hon. {',0mebod:r cto,Js riot give yw. 
,1rJt"''!! of food tb:at she liir,, de1non:3trated, 
stould not t,:lve e:r1y· at ull tho rKmt- ti,';;!e ;;rou. 
d.e.~10nstrate. aa roill.i;, dtH'.,Eh. OtheJ?;',Lise, uo ht,ve ari 
A~l ·cU:i~s. 



'!'€sw.t-s are obtam1.1cl fl'.'Q.Ct :1nee&lt.Ql roeo1"i!G if tho teacher is lookill{: 

tor a s;p2e1fie t11,o of beihavior- elJOnge. Reci)l"ding incidents :related 

to all t!rI,:Os .r:,g b,;}haviei~ ehuftiou '.i'..>Ould be uiborioos and tir.lS consuming. 

A s.t."Uple form for recording anecdotal roo-o.N.1a -s1tri1Jar to ZY.hibit 10 

£.xhibit 10 

Clas a __________ ..._.,._._._.,. __ __ 

ilhat happened or 
Date Place. \~hat. W,'16 said 'leachort$ Reactions 

(UnJ.es3 tbe teacher 
can look at student 
bc:1avior objeetivel.,Y, 
this col.umn should 
not be used be\lause 
of the possibility 
of recor~ 
1rejudiees. 



et being ill?tt l'atty replied:t aye.,.,, ev(,ryone is ill p;t;;,l"t of the tbe .. 

That fa jast ootm•al. ft li!ter incidents tt1ould likely :1h{)w gr0;1th tn. 

Patt,:i·•s cone~'"Jtion · r;f heal.th. .. 

:ffow.:ver., it th,:) objeetivo being stressed at ttie time was not health 

bu.t w.sa sooial. aonsit.i vity, the teacher ndght not have t.i.11;}.e to :record 

tha above in.cidont but '?ZOuld take time to record. im::i.dent.s related to 

t.Jw objective .stressed. For e~e, the teache:t coold record. t.he,se 

incident.a. iiU'*Jt, ;~ f'r0shn:,l.:.:t1 girl, car:10 in he.fore school ard asked,, 

ir;;Jh.tst. could ·.1e do Sv the. t :people mw.d not tbra-.; fa.fls.J!'S donn all along 

the oiclertalk to town?0 A high school boy had tho habit of l.eaning baek 

in his chair. Th.ts ir3ct,.ice :was causing den.ts in the soft 11100d floor. 

Or.ie d~y he came into el.ass, leaned baek £or a ueeond, suddenl.y reall'ZOd. 

wr.r1t he iias doinr:r:, and sat in tho eh.air oorrectk,.•., .ill though 

genel"Qllzatior.s camot he made froc1 such single small incidents,. a serios 

of su,eb incidents ma:!' pre.sent a · picture of atu<ient gt"O'i:'Jth« 

Another rtLetr1°'t 01"' checking individual proereaa is the us,e of score 

cmrds er check .sheets. 1'he score cards described in this repo,rt are not 

desiero,d :tor t.l'te purl}Ose of comparing one student with aoother but are 

prepared so that the stu&mt can etlilUck ,hi nseli several ti~s in an ef.fort 

to locate evi<lsnee.s of prog.re,e;s. These ~core eurds should be $1mpl~ and 

relatively short. The item."!l to he checked should ba $ttlted in tenr.s 

that ,;.:rveryone i1::Ul intc~pret in the saw '"my. In o-the.r words, the 

@;;lcriptlot1s iJhould be s~cific. All statem;,nts :Jhould be in complete 

sentences bt~causa everyone hz.s the C!blig~tion. tc teach gram.t:1ar. These 

score cards a.re not aoa,,tbine that the teacner S$ts up noor t.i-ie end of' 

a :atu~'i £or the students to u.ae in aneekintt their accomplis~uta. 

&.'lther, they are u ~t of student.,.:teaellel" plan.nine. As plans tu:0 m..'lde 
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b<+cone score ~. Setting ur,i <i1 .score card nood not, indeed, £lUst not, 

be an add:ltioml activity fvt· either the students or the t..et:tcher. The 

intended. The kinds possible include those '<':hieh encourage habit 

fo.rmtion by suaeasting the routine to be i'oll011ed, thoilie ·Ml!ch .wasure 

f'Wehed .products, tho..;e' tddch aot a standnrd tar above tha.t which the 

.student nov.1 reaebes end r.J.Qke it. pc)S'S1ble to clleek prog1:-es.s towax'd that 

standard, tbDse 11d11ch teach correct pJ."Ocedures by suggest.i..'1g sueeesoi ve 

steps to be taken,, and those ~:hieh nh0e~;; apood through tb.e use of time 

schedules, and others. 

lxhihit ll is an e~mple or a score card which encoura~ habit. 

f'<I."~~ ti.on. 'llto gene-ml t'>bjecti.vos set up hy the wss have been 

or-.r.;ru'dzod on this sc.:,\·;0 oord so that all stl!dents in ti:~ class can 

J.' . J+l· .. 
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Sxhibit ll 

------- ______ e .... nt ___ s (tor whole c · ss) .2.3 

l~ame or Student.s 
Items to be Scored MArv Jr-ire ~ "tUI Etc. 

I believ that I 
,~ 2 :3 l ~ 3 J 2 3 l ;:: ~ . 

1. as prompt in carrying' ou p ·rsonal 
responsibiliti s . .. . • • . . -• ~. • • • • 

2 . as prompt in C rryin out oup 
responsibiliti 15. • • • • • • • . -• -• • • 

J~ as willing to ace pt 
responsibiliti a. • • • • • • • -• -•·- · • • 

4. ·tten ed cl ss r gularly. .. • • • • • . -• 
5. Ass;,umed rosponsibllity or s cur 

into tion. 
_, 

• • • .. • • • • • • • • 
6. Obs rved =tood ork and study habits. .. • 
1. as qui t and orderl.y about ork. • • • • 
8. Carried o full shar ot group 

responsibiliti s . • • • • • • • • • • .. . 
9. Compl t d. tasks un rta en ithin 

reasonable amount or t . -• . • . ·• • • 
10. ssumed respon ib111ty tors curing and 

brining to cl.a n nd interestin · 
id s. • • • • • ••• • • . ·• • • • • • u . Continu d stud.}r throu h club d home 

- ctivitie. • • • . ·• • • • • • . ·• . ~-. 
12. l.ept perso 1 propert;y Ord rl,y card 

for it properly. • • • • • • • • • . .. • 
lJ. Obs ved good h 1th bits through 11 

el.ass ork. • .. •· • • • • • • • • • • • • 
14. Saved t and n rgy by i.ng nd 

following a pl n for each type of cl se 
activity. • • • • • • • • • • • • • • • • 

15. · orked ell 1th oth s . • • • • • • • • 
16. : as considerate of others and r pect d 

their opinions. . -• • • ·• • • • • • • • • 
17. R d current gazin s r gularly nnd 

reterred to recent books nd source 
terials for in.for tion needed. -• • • • 

18. Kno ho to us r t renc torial.s 
and can loc te library ref rences quickl, 

19. ore suit ble clothing tor ch type ot - c.·. 

ork. • • • • • • • . -- • • • • • • • • • 

23Pr r by a class of tud nt ach rs at Oklaho .~icultural 
chanical C il.le , Sprin, 1945. 
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for a hostess .rind publicit:r group in a Child C.are 
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ibit 12 

Exhibits nd Displays24 

1. Display emphasiz tho thing b ing 
studied. 

2. All obj cu ' in the display phasize one 
ide. 

3. The rra 
interest. 

nt has a single c ter ot 

4. All lines de by the object displ d 
led. toward the center of interest. 

5. The obJ cts exhibited are not o r
cro.,.ded.. 

6. 1be exhibit is simpl 
le son at glance . 

ugh tot ch 

7. The exhibit has sufficient interest to 
cause people to stop and look. 

8. ines us d 1n the exhibit m et tho 
standai-ds greed upon. 

9. The b ckground used is attr ctiw but 
also inconspieuoua. 

10. Leg nda used r brief but sel.£
explanatory. 
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do th,~ follo·;qing thinctti 
in tho· columrw right. 

yr.m not t;o t!W.H',e thir,t: s, eo ;;l ninud (-) in the 
Check in one of thoGe two 

undecidr.:d ahoijt whether .;rou. 
m,ark (?). 

if r;oss.UJlo. Eoilever, if 
GG thin/;:;;,. eheck i:iith a 

l. l shric!:1poo 
2 .. I roll up 

hair rieoklJl• 
ktOli_i~ .a;J ofte·n as 

6. 
'f' .• 
lf') 

.,o .• 

r;. 
10 .. 
11. 
12 .. 
lJ .. 

1,., 
,;,__ ... 

nBcessui.:ry. 
I hrush f\V 
I try ou't 

hc1ir daily. 

at'c suited. to 
l. "'' 1- ·,,.; '.'' '•, ". ,... '.·"' ·.· ·.·, 'n. Q ·".•,,;,_.,;;,'jV' ·wlil.h:-~ 

OOt Ot 'tJiCl 
:t el:,anso 

hair-doft; thr.t 
on d tho occasion. 
l·t:1.:t:t'* ;Ji' t'tlr c r->rriiJ.1 .. g ll1 

I lt~;J· tr'r.3;l,re-.·urJ moderu tel~:!-• 
! i::m1icure my rmi.l{; 11t la1:rnt w1c~cldy .. 
I elean t.i,y' nailo daily. 
I use htuid lotion dully. 
I t::.ke a b,Jth daily. 
I use a deodo1-ant daily. 

,;,,ioaring stini tary napkins, I 
change them often. 
1 Bhave U!!iler the a:rws a::i often as 
neee.ssary. 
r put on clcnn undorelot,hiri..g and hose 
cl~il.y .. 
l keep oy clothing i;tended and avoid 
us Ul.&; pins, 
I ebeck ¥11;.r elothing often f o:r clr1an
lin.:~ss and p1: .. eo:.:1ine. 
I iv shoi0s eb.hnod an(! shinoc: a:;3 
o_i~ter1 t:t1 nce,::Jrssar;t • 

.l.9. ! keep tho hevlz 
eot1dition .. 

20. I brush teeth at lec:;.st twice daily. 
121.. .!. const.,:,rntly t.ry to m intcdn good 

1::osture .. 
22.. ! am. satif:fi,yJ '.,:ith 

~ JXst~-:'S"OtlCl 

I 
I 



~bitl4 

Oirootions: Pl~ee a plus ~101. (4) after e:.alci:J. step thtit you er.n--rioo 
ou.t succatisfullJt tu1d. l.'.i .t'is1ms cttr;r1 {-} aft.or th<$ o,n,;;is that ~1ou failed 
to do~ 

2. Ths racks a:t>e ramovt~d i'ro.l:l tho burnGrs and 
over.a. 

3.. .!J;oor.:.el or retr-.J. chieltls .1re rel!{ove{, from. 
the burn~)re .. 

5. 'ibe racko are tmshed :dth hot soap 
anci water •. 

6. ,.\ stiff brush and long needle is usotl in 
cl.;annin!?, clogged bumezos. 

1. The burners uoo. shieldo are replaced aud 
tho stov,3 in lighted to ren»vi3 oxcmro 
dampness. 

e. Spilled foods on th~ r1tove a1"'e niperl up 
as soon a.$ possible. 

9.. E..~e.mely dirty. ami 1:res.sy bw."nors 41'~ 
cloanecl by boiling tbeni in a solution cf. 
riashing soda• risshinc them in hot soap.suds 
rinsil'lc and dryinJg thoroughls. 

10. auat is removed hy scrubbine 1.11.th whiting 
m1d vinegar .• 

Dates 

-

j 

-26i¥eparoo by ti ~lti.as of student t{J3acher.s at 0~1:lh~ 
Aariew..tural and l'recltanical Collot:e. SprL:¥:, 1946. 



procedure by .3U-Jrf};:St.i.."lf:~ the SU.CeeBSi~ilO steps to be taken t,hell CBl"l:'yillg 

o;.1t a certain ,:!iet.iv!t:;f, cleaning gas stoves 1n tli:ts rartlcular instance. 

Such n .score cerd aarve.s as ,;i guide vJ~le doing the work as well as a 

chock on wtl'.at has been 0011e. 

0-ro-Jth in. s£X3i::14 my be checked througu the aso of time schedules. 

fJhen those time schedules are :rJ.anned at the beginnin,g of a piece 0£ 

--.ork., they tend to promote industry a."ld arousE! .interest in efi'ieiency. 

If nvthing more than a deaire to learn to do things m,.>re ~i'ficiently 

am} 'dithL-'1 a shorter ler'i:.-th of time is e.ained, tim.e nchedulcs have 

served their !,lUl",P(}Sl':l ;.vell. {Jhen U:Jif~! tbem, MOO otudent. may cheek 

to St<JO if routine dutiea can be <bne 1:n less two r1ith no loss ~nd 

pos.sible -G ~~n in efi'ieiency. 'ftle. fact :that students develop the 

ab.:Uity to set up tit:lc schedules r .. ,Ktuiring .k os thie for aeti viti:;; s 

and tollo-.<v them successfully pi~ovoa t..'leir importaneo as tee.ehing and 

evalua1 tion ins trumonts. 

Student h~lth racords that ean be kep:t by the students and 

teachers have proved. valuable in schools '\'ihieh do n!(.)t have tr..e Gerviees 

of' o doctor t)r nursa. A fon.i developed by three teachers in one school 

s.7·stem is sho~n in Exhibit 15. This health t-aoord serves several 

purposes. It is a t1eans of recording ohvious si~s of good m .. 1:ioor 

k:a.lth and throu,<jl its U:Je1 teachers are stimulated to observe their 

students more closely. ~.; student l:walth needs c~n ~ located.. ;:~hen 

health noeda are so 3-f.;i•ious tl1& t the;r req_uire speci...'11 attention., stu.denta 

can be ~}ncouraged to sae a doctor.. Ir such t~ raeom is checked 

i~riodioally, student progress is ::;iwwr1. Ror~ve1•, information oocu-red 

haB to be interpreted in 1·elation to a~ci:1 studont Or.;,sorvod. !tor 0:,:a~ple, 

the fact that a p:i.rticular :student hus tiatl a dent&l ,J~i!1linntion may be 
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Exhi bit 15 

STUD T L'ffl R Ot10--CALW ~T PUBLIC SCHOOL 

Pupil ' s Name---------------·-te of birth _ _____ _ 

Parent or 
Guardian Address 

--------------------------- --------------------
ctor to c ll in c s ot em r ency 

-------------------------------
{ !-..l-

y,. __ 
t'l. ..... rl- v .... - .... l"' .. ... '~"' -

DATE 
A.mi 
Heirmt 
Weioht 
Normal weivht 
Posture . Gait 

Good 
Fair 
Poor 

Skin 
Clear . smooth 
Roum 
Rash 

Freauent headaches -

i :v~s 
lteak 
Crossed 
I nflamed 

Brea thine 
Nose 
i!outh 

·reet b 
Clean 
Unclean 

F.ar s 
Earaches 
Dischar?e 
Hear ine 

!UPi'lt 
Left 

Itecurrent Col ds 
Emct ional Dist urbances 
Sooech detects 
Undul y ner ~ous . -
lxcessive use ot lavatorv 
Tires eas1l :v 
Sna.sms -Dental Rimmination 
Pllssical Examination 

-
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LIC SCRO . (C' ·rmuw) 

C02:1:lunic.able 01seaaes Date Immunized 

Chicken Pox 
Common Cold 
Dinhtheria 
ler!:lan llt,a!'ll es 
rmnetiao - -· 

leB.sl es 
l.teninl!i tis 
uamos 
Poli Mrvelitie 
Scabi es ( 1 tch) 
Scarl et fever 
Small nox 
Sore throat (simnle) 
Tvnhoid fever 
Tuberculosis 
· Whoooins- coul"h 
other Di seases 
Ooerations 

A rmendeot.omv 
Tonsilect.omv 
Others 

R rim 
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scoro enrds help the individual 

and 

security are 



implied. Soeirll adju-stment is a r.;!cot:;n.ized go~l in lm1,zemakinc£i education • 

.Evidences of progress toward thia ;::Pal eun be obtai.l'Bd. 

One siri~:le instru.-aent for checking social aeeeptaooe is preaontQd in 

~xhibit 16. Tho resulto of thi.s ooeial ;.i.eceptaoo.c e~ck ;;;;;-;.y be tabulate.a 

«1 a form simil~r to lZxhibit l 7~ Tt" total nuti:J,~r or timen tl~t each 

11aragraph io u.•:H,d to deseribe each student is re®rded i.'tl th.e appropriate 

colw:ais. M.s picture of one phase of social a djus.trft~ .... "lt. should be of 

,much hel.p- to te,aehers in understandi.ng et.udents and their n-se:ds. 1.n 

order for tho picture to be accurate, bo::.ever, the ;;-;tudents must have 

f'aitb in. the teacher and Imm; that the ird"ol'l'.l.1ation ~1icl1 th:iy gi:ve iiill 

be used intel.l.4;-ently. Parsor43 using l!1 siirdl~ tlilst prepared at Ohio 

State University sum:eat that results Vlill probably be t:iO.t"C valid it 

students: are asked not to put their nru;aes on their .P'll~rs but to check 

therwalvo-s as not kru.»,n., or in group four. h"ohablY, in moat- instarrces, 

·the teacher should not let u student see exactly how he was i•ated~ 

lto-~ever., the inform:.ttion learned about hia1 roa.3 bu interpreted, and 

those parts which iwu.l.tl be ot help to the student in solving his pl"Oblem. 

of social ad,justfl:1:ent rwa;J bo discussed ,•1ith him... Th,J toocher mast realiz.e, 

ho11ev@r, that the type of ir:i'ormation s~cured tru.10ugh t~ use of such an 

instt-ument is OO·nfidential in mturo.. Perhapi~ the beat use 0£ this 

irlfOl"~ition is the kind of thing t1hich can ho done in oOW'lseling with 

stt.'dents.. For instance, the majority of studentr{ ma:r dislike Jane. The 

kn~:~ledg* of this fact. oouplod with 0t1 objective st.ads, or Jano ::til':f show 

the te:1eher how sho .can be helped in beeorrJ..ng aC'ceptahle to the t,:,Oup. 

One u:njor pt.zr-pooo o.f the social aeeep~tnce ;)Cale, then, i:, the locotiot1 

oi' it.di vidua.ls whv are in spooial ro etl of euii::la:nce .. 

One teachfIJl" asked students in a class of 15 to ,;;rite on a pieeo of 



Exhibit 16 

Social Accep ne Seale 

For High Schoo127 

Directions , On a separ te sheet you will fi d a list of 11 of the 
students in your claso . Opposicte the name of each stu nt , write the 
number of th ra :-raph belo which .most nearly describes ur f e1inr,s 
toward t.bat stud t . Please place a number opposite the name of each 
student in the cl.ass . 

Other 
Fri nda 

l . I would r=.ther be 8ith this person than with aoyon el se. 
like to spend much time with this perso . I njoy 

participating in activities 1th him. I t r y to choose 
pl ees of ntertainm.ent that he ill enjoy. If possi bl e ., 
I IU"oll in classes with this person end ork al one OP 
in groups 1th h I am al ays illing to share 
intonr4tlon with t his rson, and I never retus to help 

when I enn. I find consol tion in confiding my 
sorro-.tS and problems in this person, and he i the only 

e of r.iy friend to · ho I tell my s crate . 

2 . i hen working in a group, I pre.fer this person s a group 
m ber .. I njoy participating in nces , p.1 enics , club 
etiv1ties, nd parties with him. I think ie have 

s ver ewumon interests, and I enjoy his companionship. 
I find conversation interesting and ensy to enter into 
when I m. ith this person. I al ys select this 

rson hen l mak a p rty list or choose group m.embers . · 

!ot :friend. 3. 
but all 

I neither like nor disl1k this person. I thi nk this 
person ie ll ri t , and I am willing tG be in the .m 
neighborhood, group, or el.ass 1th him. I 1 ould not 
mind orking t th this i::erson. I am , llln to be i n 
oxtra- curricular activities with, b on the s e team 
with, or belong to th sam club tb.at he does . 

right 

I do not 
kno 
thu.. 

I do not 
car~ for 
them. 

I dislike 
them. 

i. . I do n.ot kno this person-. Sine I have had. vory tew 
or no cont ets i th this person , I h ve no opinion 

· about him. I do not kno' hat h is like .. 

5. Al.though I am polite to this person, I do not enjoy 
bei with him. If' there is nothing else to <lo, l 
might not mind doing thine with this rson. Howe'\ler, 
I do not care for him. 

6. I do not like to be around this person. l do not like 
to ork or talk with hilJl .. I had rather not be 1n the 
same elas ith him, and do not like to ,o to parties 
. he he is invited. l sp k to this person only when 
necessary. 
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Exhibit 17 

Summary ot Social Ace ptance~ 

Date 
Claes ___________________ _ 

----------------------
aces o f tud t s en a 

(Listed alphabetically Bovs • Judmients Girl s t Judo ~an 
itb irls n boys 

in SeMrate P.l'OUPS.) 1~ 2 1 L. 5 6 l 2 .3 4 

,, 
' 
! 
' 
' 

,i 

' 

" 

-!*Column numb rs correspond to paragraph numbers on social 
aoc ptanee cale. 

2.8 A pted f r om Class S ry Sh t-Social =....;,,;;;= --- __ 
he .t,;uclld Public Schools , ucl.id, Ohi o. 

5 · 6 



tho one oi' 

1'.ahle 1 

tu .. 

Student ----
10 n 

"' 0 
g 0 0 
':t 0 (1 .,, 
2 0 1 
;! 0 (j 
-~ 
J. l 0 
l 0 1 
1 l ) 
{.) J 3 
1 l 0 
0 4 

,.. 
;) 

0 1 ') ... 
0 2 1 
·o 2 0 ,,.,, 
V 0 0 

:::rtudcnts D, G, H, I, 



these five girl receiv d over halt of the checks tor b 1n liked best 

and dmired • t .. ;ven more int ti on is ecu d wh n a study is de 

of lfho cheeked om. For ira,ta e1 the check that students D and G 

cei ved were not from ers of their clique. The i ct that in ten 

out of the fif'te n ca s th girl lik best w e not the sa girl that 

was admired most stimulated. further inv ati t.ion on the rt ot tbe 

teacher. Ort nally the surv y as planned causa the students wore 

ond. ring hether you like peopl better after y~u kno th • e 

survey ed to indic t that this true this rticul r class 

ot irls. Probabl3' t.b.e best thing that this t1P or surv y doe is to 

stiatl.ate curio ity on the psrt of the teacher. ln an et.tort to discover 

hy e ch student has be n chocked in a .fal"ticular nner I the t acher 

bee s more int rested in and ins a better understanding of e ch 

student. 

Tests of the uess 'ho 29 type are noth-er y of evaluating the 

social adj stment or stuaents . Lists of charaeteriatica ot good nd 

poor ,,oci;..l djustrn nt can be ven to the tudents . hse char cter

istics y be ouped in rawaph form, or they y be presented e 

lists or single ch racteristies. ch tudent is asked to indicate 

hich char cteristics describe the otb r tudents in tbe class. 'lhe 

in!or tion gain d. fr this type ot test y be us d in a nner 

sir.d.lar to that or the social cceptanc scale. 

Another help av liable for t.eacher o is a record 0£ c · dttee 

sal ct.ionG within th cl ss. If the t cher keeps a record of who ia 

l oted tor various co d. tte rosponsiblli ties and the proportion ot 

29Louis ftaths , tt'fhe Development of a ' Gu ss o• Type or 
'11 st, 1t ucational esearch. Bulletin, XIII ( rch 17, 194,3) , 70-72. 



votes r eived, clue to th ceeptabUity or no ceept billty o! 

stude.nts is s cured. 'l'h l'lWlber ot vot.... a.ch per n rec ived could 

easily and quic ly be recorded on a to simllar to Exhibit 18. Such 

a card or how sel ted for what ov r rio ot ti should 

encoura e th t cher to discover th re eons tor o choic de . 

Such a record might neoura or eq 1 distrib tion of 

r sponsibiliti • 

'1h social cceptanc scale, the r lationsh!ps urve:r, the record 

v lu in pointing th w :r for furth r inv sti ation by the teach r. 

Ono type of investi tion that th y encour tudy of the natural 

group oupings of tudent occurri over a iod of rs . 

should r rch attitude on the rt ot th teacher. 

Exhibit 18 

R cord of C ·ttee Selections 
Class ______________ _... ____________ __ 

• late ~/9/ 46 Etc .. 
T,ype ot Class 

Resnonsibllit,1 No. Etc. 

Class Me.mb r 
1 . Jeme Black l2 

2. ry D ugherty 

3. Betty Farr. t 7 

4. .Etc. 

Oro· th in ppreciation for the various sp ts f ho king is 

l often set up by h mo dng el.ass s . Appr ciation 1nvolv 

int rost and und rstand.ing. ot only d s it incl lildn n activity, 



but it a.lso involves a se of V s, eertain 

nts . . 0v rt ets or ver l 

respons s indicati: or app- ciation ha e been classified into s ven 

groups . 'l'bese re: 

tisf ction in the thing appreei ted, sire for mor out 
th thing appr ciated, desire to xire s on • s lf creatively, 
i ntitication ot one ' s salt with t thing ppreeiated, desire 
to clarity oo • ONn thi with regard to th lite prob 
raised by the thine,_ preciated, and desire to evaluate the 
thing p ciated~ 

Exhibit 19 is qu stionnaire which s e'fel.oped to asure 

ppreciation ot elothl • The questions re grouped ccord.ing to the 

seven type of b baviors indi . ti ve of ap eia tion. Here tor th 

convent nee of the r der, all quest1Grls ar shmm 1n their specific 

and th questions sc il.ed. Jl 

to show ho the te t s • 

y were left in groups 1n this r pert 

estions under ch oup ould deal 

it b iors which re id nc s of the apect of ap cia tion e 

cheeked, should deal with activities co n to the stud ts ho re to 

take the test, should a k tor into tJ.on ch is slly r ered, 

and should sk for th t.YJ)es of inter t..1.on which the students will b 

willing to iv hone tly. Ans era to such au stionnaires y be 

tabulated on form s1.mllar to bi.t 20. On i s r:r sheet, e 

n:, rs to two oups of qu tiona , rives tist etion fr cloth1ng 

and ined und the co 

1tL1kes 'l ot hing" , becaus th to type ot ctivities ve been toum to 

30Jmitb Tyl r, o • s!l•, P• 251- 252. 

311or ex.a s or p iatlo que tionnaire in which th stat t.s 
e scattered, e Appendle s 10 nd ll. 
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Exhibit 19 

'rue stionnair on Clothing 
te ______________________ _ 

Class i cher 
------------------- --------------------
The purpoae of thia questionnaire is to find out what you think 

bout clothing. Conai r each question r fully.- and ns· er it s 
honeatly s you ss1bly can . There are no "right" answers as such. It 
1s not expected tl1$t your t :lings abo t clothing will b xaetly like 
those of nyon lne. 

If' it is t all possible, answer the qu stions b,r Y sn or 11No. " 
rk a question 8 Uncertatn1r only hen ,ou cannot answer it either "Y s" 

or uNo. u 
Circle Y it your ans er 1 Yes . 
Circle U if your ans er is lJncerta!r1. 
Circle if your answer is o. 

Pl ase answ r all questions . 

ote: /hen using for a test scatter st tem9nta . 

ives Satisf' .ction tro clothing 

YU ' 1 .. 

y u 2. 

YU J . 

YU 4. 

y u 5. 
y tJ 6. 

y u . 7. 
YU s. 
y l1 N 9. 
YU 10. 

-s r lne- cloth s that you feel ar especi lly attractive 
ctten e us you to f el unusually happ:, nd interested in all 
activities? 
'fib.en you h v a choice, do you select f ell- made clothes 
r ther than a nUJ:1ber of more reasonably priced garments? 
Do you tten spend some time in planning hat to w r the next 

or to di!f rent plac s? 
Do you usually spend s . time in keeping clotms ready to 
ear? 

Do you tak s rtlspolUJibility for carin" for your clothes? 
Do you. often ve cons id rable thought to what garments go 
.ell to ther or kc an ttractiv outfit? 

Do you select your 01'?1 clothas or material and p(ltterns? 
Do you help select your n clothes? 
Do you of'ten diocuss clothing and .fashion with other people? 
Do you spend considerabl tim in observi clothing displayed 
in store · ind s? 

lants to have mor clothes 

Y U N l . Do you often wi h you had more money to u for clothes? 
YU 2 . Do you ba\le same i:-rticular articles of clothing 1n mind that 

you uld like to have no 1 
Y U N J . Do you usually s lect cloth s that y be chang d so s to look 

like several diff rent ~ r ents? 
I U N 4. Do you rn oney to buy clothes? 
Y U t1 5. Do ou often ,ive up oth r thi s in order to get cloth s? 



y ; ' u .. 
y 11' i':c! 

,tJ 

I ':re;: 
lJ 

y i:} !J 
y l;'-J r,.·s 

~-) 2-\i 

V ,. tf 
I rr ;;,.,1 

YU B 

1r l~ i! "' ·.~ u w._-,; 

:t .!';I 

y H ,:>,--".> 

Jc_; ;,\{ 

y u tf 
y lf 
y: C ~':': •.. 

y u f."1: 

Jd 

y it·;" n v 
"(·, ... !1 t:r 1 ·t.i' ., 
~.J' fJ ''.·? 
• ..r •• 

y w ::~ 
fv 

l;/' l"< f'<•'l" 

l. ~J ,t'.,i 

I F 
'l>_._,, .•. r; 

.:p• i.', fJ ,i, ~-j' 

:r: rJ 11-
y ., 

!J 'Vi 

/ o .. 

P• 
I• 

9. 
lC. 

l. 
'} ~-
4. 
5. 
6. 
7. 
8. 
9. 

10. 

l .. 
2. 
i'} 
J: • 
4. 
5 • 
I' u. 
7 • 

8 •. 
9. 

liu~le 
lkrve 
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for lwlp 

n elotllin;_:: budget in 811 
i'r,1~thQr? 

oi"ten ask i'or money cloth(,e;,,? 
;tou eonsidere,:i r,movatin,t old 
you plaruwd to r:~e so,1~1 ·a11rmentG 

to u:Hke i::or!ey £:;ore elotbes·r 

elothing 

Do U$l.Uilly rozid the fashion ,t;eet.ions of t:1/.u.::a:::in,?.s': 
Do book9 and l:.rtiel.:,~s abottt clothi11ft other than those 
i•cnd for clans? 
Do y1;;u subscribe to or check froa ths lib:rr1ry OJ'l:f elothitag 
rrUt~'zo.z.inea~} 
Do you ask clerks c.iu0stions ::1.boc1t cloth.in:;? 
Do rec2d t1.nd Btttd,:,r elothir,g l/1bela·1 
Do you a.ttend f'ashion shows when .rou h .. ave the opf::ortuni.ty"i' 
Do you. enjoy the stud;r o!' clothini:; in school? 
Do ;rou stud,\f elothin,: advartisermnts·;, 
Do you often spend time looid.n:1 through !;xittarn ho-okll.! o:e 
cl.othin~r c~taloc;t.1os'.? 
Do p.urtieular atte.nt:ton to elothin'.;: 1Jor·n b;/ ether's 

learn Tzhat maktis it nttractivc? 

Y)o you D,tlke your Oii..t1 cl.othe:s· 
I)o .:rem. help n.d;;e your o;rm cl ..... tr:es? 
Do you d,:rsi1c!f1 .:,rour o·gr. clothes? 
Db :r<Jll ,J-~~si.en -clotLirtif .. foI·· otb.crs? 
Do d.::aie:n ncc;;c,Jsorfos for clothing? 
Dz) :tou.:r1 c.r."Ji.l ::1,COt~ssorii:.;s? 
Do ]'(lei often foel th,it ;:tou 'NCmld like to im.n.'ovo rem:l'{-L~de 
cloth(!!z t, you :::ieo? 

conbi:te diff•2iJ:>';;nt r:urts f}f patte1"nz 01" tJodify patter.ntt? 
0v,;t' 1:,:., :,;rite .1:rticle;;.; fo:c the :(flpe:e about 

eloth:i.i?~? 
·y; U 1-i 10. c·arj. s·o-u. ~1;.:1s: rerit}v.nti,on fiOr:si~;ili'ti.os .i11 i)lJ, C'ltr-n.1or1t'.$? 

:w: I;] l. 

y u °",'U 2. i.'-1 ... ,, 
y u·-, '~"!' ... , 

,IJ l}j :, . 
Do 
sue,.! 
00 ;7ou 
Do you 

enjt;;jr \maring clothes 
01•diuirll,7 think 

clothes? 

that you h::.ve t:~de? 
;,ork involve{'1 ,:;ten 70u s,;.;)e 

or succcws in clothing tJ,ff'oot emotionally? 
i1i;,Jz.pmmiv13 elothinz:; dil,p1',:J;/8d, do yoi:;. usually 
the recoiv,,d l,(l::)ol"{~s·? 
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Exhibit 19 (Continued) 

Y U ll 6. flt n you hav le rned principl s rel ted to clothing, do you 
feel unc ortable 1n clothing that doe:, not apply thos 
principles? 

t U N 7. Hav you de chan s on some of your clothing as a result of 
what you have 1 rnod about clothing? 

Y UN S.. Have you tried to 1.mitate att ractive clothing you have seen? 
Y U N 9. Have you voided w ar s articles together because o_t 

what you. ha v l earned .about clothing? 
Y U U l.O. en you s .e ready-made clothes , do you consirler bow much · ne7 

would be saved by king theln? 

Desire to clarity ono•s on thinking with re d t life probl 
by clothing. 

r aised 

YUN 1. 

¥UN 2. 
YU 3. 

YUN 4. 
I U t 5. 

YUN 6. 

YUN 7. 

I U 8. 
YU <). 
YUN 10. 

Have you ven to the needy thoeo gar ents hich you won' t 
wear or do not med. 
Ilavo you vised ys of saving money far clot hing? 
Do you ver ear J'\ ther ridiculous clothes in order to be in 
styl? 
Have the war short-a s de you a are ot clothinp extrava nees? 
Have r conditions caused you to take better care ot your 
clothes? · 
Oi you enjoy styl changes ich "ere de durin the r to 
conserve terials? 
Have ar oondi tions caused you to increa e your appreciation ot 
old te tlles? 

ve you ver modified clothing in order to aave materials? 
Have you worn renovated clothing with s tisfaction? 
!fhon considering hetber to buy or make a garment., do you 
consider the time, money., and skill involved? 

Desire to evaluate clothes 

YON 1 . 

y u 2. 
YU J . 

YU N 4. 
YU 5. 
I U 6. 

y u 7. 
y u t s. 
y lJ N 9. 

YUN 10. 

H ve you considered the good. anct bad points or clothing in 
your wardrobe? 
Have you de needed adjustment:, to make clothes ore attr ctive? 

hen selecting r dy: de clothes, do you usuall y compare 
different rticles ais to quality'l 
Do you consider hether or not a garment 18 worth the money? 
Do yoo. otten think about. arment uld look on you.? 

n you see clothin, do you give thought to its style and 
art principles? 
Have you consulted published co ents m cloth1 and t shion? 
Do you usuall.y have definite feelint,""S ab t th ttraetiv n ss 
ot clothes you se ? 
Have you often thou ht. about wheth r clothes re repres tative 
of fad or fashion? 
Are you a r-e of the advanta s and disadvantages of different 

wrials? 
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Exhibit 20 

aponsee on Clothing Questionnaire3~-

Names Likee Clothiru, Curious Ext>resses Iclentif'l es Lite Prob. £valuates 
I u N Y U N y u N Y. u N y u N y u N 

(Highest 
Possible) 20 20 20 10 10 10 10 1010 10 1010 1.0 10 10 10 10 10 

A 16 0 4 8 2 0 7 l 2 4 · 2 4 6 l 3 9 0 l 

B l2 l 7 7 1 2 2 0 7 2 0 8 2 2 6 3 0 7 

C 6 8 6 3 4 l l 4 5 6 2 2 3 1 6 4 2 5 

' --

" 

32 Adnptation of "Sample Data Sheetn, ills!•, p .. 259 

Total 
y U N 

70 70 70 

50 6 14 

29 4 37 

.23 2126 

°' 0) 



be closely relat The summary sheet ahown has b en fill d out to 

show students1 scores. A high rllnb r of ny; s" r spon es in rel tion to 

the other 'bo type of r sponses indic tea great appr iation in that 
.. 

particul r part or the qu stiomaire. A large numb r ot "Uncertain" 

responses points to indecision bout t t particular phase of appreciation. 

A :large number of "Nott r sponses in ccq,a ison th the other two types 

or r sponses indicates dislike or lack of appreciation. 

Simple questions to test appreciation can be devaloped by the 

te-cher .. For e~ ple, pictures of a number of sets or dishes of different 

designs may be moo.nted and displayed in the class. The tu.dents could be 

asked to select th set hich ould be the most attractive for the home-

1 king department t.o have .. ny other qu .sticns could be planned so 

that. teachers .uld hav~ a dlance to check the quality of judgm(Slts de 

by the students. 

ConditiQl.8 o not h ve to be artif'icially et up in order to observe 

the quality or judgl.Jents made by students . .Evidences or increased 

appreciation y b obs rved by the teach r and stud.en ts in actual lite 

situations. the student's choic ot clothing, ch.oic.e of recreat.imal. 

activities, rel tion.ships ith ll children, and other actual 

experiences otter many opportunities tor obtaini Yidem cf gr ater 

pprecia tion. Such evidences b recorded by the t cher on anecdotal 

records or by the student on po3rsonal progress reccrds •. ny vidence 

of " o, th ·in appreciation can b.e obtained during nt rences it.h students 

and could be recorded on conference records . 

Although single evlrlences of appreciation or lack of appreciation 



in ap_preciation. is tin.a ot the obJoctiv{t~l ot tliJ le~r.n:t~f.' experience$ 

plmWl)d, it is J1ie1J to ti.v.e E:tppr~iation ·t.eata pt'OC~ciL1e s.oo toll.owing 

~ork in that .u•ea. v1"~{1uentl.r• et"~ in awreciutionz ~ ae 

c~i.dore.tion Zen.~ otheJ.'s is tJ:te i~eral objaotivo .tor t. eon:d.d.erabh 

.~ or tim, ~ etfort..e w st~·w grol.1th in that ~rea may ~inue 

tru."o~ut ·the ym'lf,. In this case,, tho teacher ~ow.ti \~t to repeat the 

evt.ilustion ~nt as m.tll7 as tbc,ea or four tir..es t&1ro~?Ut the year .• 

ff0'(<1~r, one doe$ not i.~ant to re.peat tMl test so Ai.it~~ t:J.ne.e th.st ,a,tude,:to 

~ familiar ~ith it.. To awid thie dh"'ficw.t.7, the teacher can 'bu11.d 

s~r tests ~it.h diti'ere.nt ~p;,oti«is ,over tb3 sar~ id9as. In whatever 

-w:v the:, ~re u~,, 1~1etllflr' thoy ttr>.> si~ usad to loo~te e, at.srting 

point in teaehillg or ·t,io, meaaura SX-Q>Ftt-', they nek~ ~ the t~cbsr> und 

the student ~tJ of the kws or appreciatlons de:.d.red. A'Ntlr~, 35 . .Qf 

a ti"'J.ng dasired al:iayu t..Emd to ·001011' the, l~!ft(1 expe:rioo.ces ~1,i.ded,.. 

U' t,~ aivu,,g o:! u:5 ~pprec:tation test does n.othinz b>.J.t. make the te3.c!er 

&'.'J&N of detailed: objectives• i.t ls ·~orthw.hile_. 

·1l'b6 develo1mallt of deai;.rabl!!t attitudes 1s an objective or all hcm

mald.ng,; ~nd p~ti!~ t-0".~arti the a.ttalnr:a.ent ot this ohjeettve can.. be 

~luated in sewr!il dif£e1"0nt. waya.. &dlibit 21- is oo ~~,rainr.Ja ot one 

type ot attitude teat. Ttds puri!~ilar t~t deals t'lttl\ 1"-0luticmsli!ps 

-~ el.ass J;.1etrbers,,. Tile i>'tatiilments.m."~ r..aired so tiut opposite 
' 

'V.ieHpoints Qr& ~~,en for' Opinion t)l(prf)Ssed. l'n ~it 2J. odd nwtJered 

sta~nt.e a.,.""e f;!a1re4 t;iitfi tho even n~red statements -~di.ate]Jr 

Eollowing. · It the ~obc$J." fliGbes to ctleck oo tbit stwlQl1t•.s CQmdatenc., 

ot h~f ~s well a~ the cttitudoa t.bst he holtm,. tbo . sta~ &hould 
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&hiblt 21 

ttitl¥ie Tost 

Date 
---------------------

Cla&s 
-----------------------

Teacher 
-----------------

The i'ollo. ing sta.tenents de l 1th the probl relationships 
a · ng claos members. Since this is wisettled qu tion, the state-
ments are not. definitely true or false but ar rely opinions . Pl ease 
express how you f el about each stat nt. 

Circle . if' you e 1 i h the sta tem.ent. 
Circle U 1.f you are undecided about it. 
Circle D it you dis gree wit h i t . 

AUD l . 
AUD 2. 

AUD J. 

A tJ D 4. 

A t1 D 5--

AUD 6. 

AUD 1-

tJ D s. 

Students snoul d ork iri. the s e group throughout the year. 
Changing the personnel of the groups in class occasionally 
throughout th year is desirable. 
Girls fr t n nd girls who have transt rred from rural 
schools should not have to work in th-e s group. 
orking 1n group th girls • ho bav.e come fro different 

schools is interestin . 
One should not h e to k with oplc he oes not know 

ry ell. 
, orking 1th people one doea not kn . is an excellent y 
to get acquainted. 
One has to know people b ra:-e he can tell hetl:er or not 
he likes the • 
One e n tell ,hetoor or not he likes people as soon as he 

e .s t em .. 
A U O 9. Girls should al ys have their choice of the people th 

hom they ant to rk. 
A U D 10. Ora 1ng nams to sc who will b in each group is one 

inter sting y to decide who ill ork t.00 ther. 
A U D 11. Peopl hom you do not kn often do r.anr inte sting 

things. 
U D 12. One usually likes one' s friends better than othlr peopl 

becuus they do or interesting things. 
A U I> 13. Bright and dull studenta should not be put in the same 

groups. 
A U D 14. Students of varying bllit.1.es should rk to th r in the 

same groups. 
U D 15. Students or varying abilities c n rk ha niously 

together. 
A U D 16. The differences in bright and dull students kes it 

impossible tor them to ork to ther happU.,. 
A O D 17. P ople 1th different t.ypes of personallti s do not enjoy 

orkine to ther. · 
AUD 18. Differ t types of peopl can ork to th h ppily. 
AUD 19. A high school girl should try to concentrat her interests 

upon a very few clos !ri ds. 



A lJ D 20 .. 

A U D 21. 
AUD 22. 

AUD 27. 
t\ U D 28 .. 
AUD 29. 

AU 11 33,, 
b.U)3l •• 
AU :J 35. 

A iJ D 41 .. 
A U D 42• 

Hather tht.1i1 have only .. ~ idone frienc?s, a higb ,school girl 
shoi;tld try to bave IT\'lllY friends. · 
Gir1s ,;,itii diti'erent backgl:"ounds h,1ve 1auei~ to off 0r each other. 
Girls, nr..o do n,:,it si~1re -00.mmon bacl-;gom1.oo, have not.hin_g to 
ziV<5i each other. 
Girls with dill'erent baekgrounds may h.twe .rJucb in OOi:JC:on with 
each othe1 .. ,. . 
Unless girls share the sam.e backe;rounds, tho:," ha,;e very little 
.Ol" :cothi:r\'! .in C0!11n:On. 
In order to get really acr,!uainted ·with so111JO!fe, one i1Uu.s t. sh.are 
$}::p;;.;riences ,"J.tth him.. 
One .may beeoll:'D t7ell enough aequriinted t1itl1 ~nother person 
witho!:it ~n'aring experiences ·with .M.c:cr. 
One should al;.ays be all·O-t1ed to work ·rd th his best friends. 
One shoul-d. try to \'lJO:rk with people ,~horn be does not kna.'r. 
People whom you tlo not kncm very well often challenge you to 
do your hest. 
ftorkifl'! rd.th ;i:,wple ~itom you do not kno,.>; very Hell often 
ca.uses lttck of interest in t?"yinr: to a.oct>tuplish anything. 
Workin,e with the S0t':1J3 people all ot th~ time my cause one 
to b-e satisfied ~~ith whn t has c1lread.7 been ooi~. 
workin,i;; 1tJith the same peorile all of the time helps one to 
acecm.plish il:lOl'e. 
~orking with Y:au:r dif'i"erent people is i."1.te1•Gisting. 
T.r1ir1{f to rierk with ,t'JrulY diffe:rent people is boring. 
One car~ learn more about how to get .along ?,i th people by 
workin:z (;i th the i.l&"ll'a ones all of· the tit1e. 
one oon learn :more about. how to cc1t along ,Jitb people by 
,'1ork!ng v,i th tr.arijr dif i'erent ones. 
People .must have s.imi1:tr opinions befor,.0 rmrkin€ togettsr 
to solve problQ.'t".S., 
j?aople tlith dii'i'ering opinions can 1.'ilork togetb.sr in solving• 
probleir,s. 
worh:ir1e ,ait-h people who sometimes question one's su~gestioos 
is sttmuluting. 
It is ohallenginfr to ,10rk ivi tl:l people who always accept 
your- sug6estions. 
i~ver:, girl shrmld strive to develop now £ri9ndahips. 
If' a girl alread,:;r h/10 friends., it ia oot imp,rtant that she 
tr.r to .acquire new ones. 
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be t.:dxed bei"or e test is iven. 3~ 1be state •nts are keyed so that 

they expreas eithor a fri ndl,1 ttitude or o reserved atti twe. In this 

test, a friendl..y attitude r fer to desire to kc ne acquaintances , 

to ork ,.ith different ople,, and respect for individual differerees. 

A res rved ttitu refers to a feel.in of s t1~raction ith present 

friends, l.i ttl.e desire to make ne uaintances, critical ttitud 

to. rd ople who re not kno- n., and h i nc:, about ;0r ing th a1\Yl)ne 

other t l8.ll old ncquaintanc • By tabulating th test respon s on a tor.in 

imilar to &xhlbit 22 • thr different ty s of iJ tor ti about the 

bit 22 

Response on At-titude est 

·-
! 

Students Friendl:V* Reserved*- . Uncertain* .. ~nfliots-i, 

*Record tot~l nu.i:::.ber o! stc.terenta chec ~ d in each Y• 

students• attitud s can be obtaine • Th dir ction in ,hich his beliefs 

p<>int c n be located by co.mp ring the number 0£ friend.Ly and: reserved 

respons s if the 3tudent 1 s not made high rroportionate number of 

uncertain res ns s. Th st dent• s willingn a to co t hi elf to 

a definite position is indicated by cc::mparison of the thr e types 

3/.i. lor an mple of an ttituds t st in hieh t te w.nts have 
been scram.bled.,. see Appendix 12. 
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or re5ponoes. ThiG does not necessaril}" r.'.i.ea:n that a hifJ.11 proportion of 

uncertain resportaoo is undesirable.· An':lnei•ing qucations as uncertain 

student to check the statQ!l:1ent or statements ·~illli.ch most nearly coincide 

this .study, the tem, social sensitivity, ie t:inod in the S1ll7le aonse in 

'.rhirty Schools stated that social sensitivity- involved the i'ollo~?ing: 

1. Social thinking; e.g., tho abilitbr (a). to eet si,enif leant 
nwaning from social facts, (b) to ~ppls· soefal facts ard 
f~neraliz.:i.tions to nG~. problems, (c) to t'ospond eritiooll;v 
and discri::d:r.i.1tingly to ideas ani'i argl.Linents ..... 

2. Social attitudes., beliefs, and values; e,.g., tile basic 
personal positions~ fe\<'.:llnr,s.,. and contM.rns tO\i,ard social 
phenor,1er.a, institutions, an:.:.l. issues •••• 
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Soecial arm.rcm(:aan; th.'lt i;g, tho r~niJC .:ilnr: ,:lu;i,J.it:,-,, of t~etors 
01• ele.t:~nts _ix,reeived in a situa·tion •••• 
SOC!ru. inteX'ests ~s rev&al.ed by lifr.ing to 1::!:.\f(ci.;;;.,e in socially 
eir:;ni.t'ieti!'lt a.ctivitios ...... 
Social information; that is, fard.liarity r.1ith .faets and 
generali;!',atioru::i relevant to si.1;.Tdf'ic!i~nt social problems .... 
Skill in social action# involvi.r-<t1 familiarity . t:ith the 
techniques o•:" social \oietion as ?Jell as ability to use 
ti'iem •••• J5 

One method 6! ovalu~ti..rig gro;nth in social ooositivity is through 

relevant re~sons to r.upport his dee1sion. frepented tests of this kind. 

purz;-0se,,. Interost ch,;.1ck sheets and records ot ~ctivities which the 

.student carries cut voluntarily often give clues to chances in social 

interests. 
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ism 
._. ____________________ __ Date ____________________ _ 

Class 
____ .._ ________________ _ 

'teaeher 
__ ___________________ _,. 

t.ll.llions or peer.le tm:-,~ughout the ·::orld ar,~ st~:st"-.1:ini to death ,,hile 
.limerietms are unneeesnat'ily wasting :tnch £0.od. · l"k11l,'i parts of ths world 
ere dopendout u~n tho Unito(i ·swtos for their i:nrlecliate food ru1:;ply .. 

rJl1t:.1t should b:i, dcm.o l."About this problem of food v;~ste? 

Check (X).the r-0st ~cceptnble course or courses et aetiom 

,t. Indivictu,iil people in the United Stt.\tes should determine the 
- t.1110Unt or '.food they nsed.. .Surpluses ean be sent to oth\,r 

countries.. · · 
B. Govorriliont should ent'orcc esset1tial measures fur the il~-Bdiate 

- conservuti~n e:f searee and vital foods ;;md should pro.mo·t.e 
edueetional proerams tt) diseoor~ge food waste :in general. 

c. . Hdueatlom.l programs to prou..ote voluntary food ctms-orvatioo 
- .should be carried out in .all CQli'j:lllr.itien. 

Ch~k the t"easonf:il t.1hich sup;:,ort the course or eo~&ls of .lctio.n you 
selected. 

l.. The ;,1el.£are of people is a maj!l>r co:neern of BOVernrae.nt. .. 
2. ~ Damoeratic gov.;irnrnents have always a.one .:iome things in 

_ op-position to the ;;ill of the people but. :tor their i1olfsare. 
3. _ Individuals have a right to bu,7 and U$O .. as mu.eh food as they 

feel they nGed. · 
4.. _ Peoi'>1e can he depended upon voluntarily to conserve rood .. 
5.. _ Peoplo can be i'orc0d to carr-y out aeti vitieo thrwgh eortai.1:1 

typ-ds of education. 
6. Most people conserve as .much food as is humanly posaible. 
7-,. .... - .. - Forcing people in the United States to do without c-ertain 

toods or to have only limited arnt)unts is unfair. 
s. _ tJhen crucial international probl~ms arise, the irover-ruoont hiu; 
. a ros1:ionsibility for ~anisting the people of other nations. 
9. _ Sducationa.l program.a have always been adeq_uate 1n helping 

people meet crisoa. 
10. . Sineo the United States is raising the f'ood, :she should be 

--:-- allor.1ed to ht"lfe ol.1 that she ,iants. 
ll. _ 3very pcrson has a right to adequate food. 
·12. Since individual$ ne.-Jd di.f.t""erant ru:ioonts of food, no group can 

wisel:;r determine t.he W!iDunt needed. 
1).. '.'..ihe11 peopJ.e umerstand conditions,, they tar@ interested in 

- helpirl[t in over:, 1;.u:; possible. 
14_. _ An edueatiO.tl'2.l progTam tn conserve food .mitJht 1~esult in 

· additional nutritional improvemcn'ts. 
15. _;.._ People in th-e t:111tee st~rt-ec bava e.:'lrned the right to eat what 

· t.hey fee.l they need. · 
16.- ...,;.___The suce(}so of en:7 pro,:;ra,,-, in a derooc-rac;x is l~recl,y dep-anclent 

up.on ·the educu tional !€:vol o.f the f'lCOplo,. 
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test 

Directions: l.,ist all of Jl"Gur t.hou11hts ::about tru..a statement. tbat ~u 
think might have social signi£ie:t!nce... Mt;m]bo:r· them. <:cnseeutively. · 



food groups. n Each girl's response indicates eo.-,ie ef her belie ts and 

the extent to ~hi.eh she sees too weaknesses int-he statement •. some r:,f 

il,tl' mother Li 
da-ily azno1.tnt 
imriortant. 

~. l,.'Ood cook, but she doesn:*t t.ry to gat us to eat our 
vitamins or Llri.rie~~ls ;1nd I don't think that is very 

!t may bf1 an ,;H;i.;id.ent truit. sho tl.~d an-,::mgh vita.rains in the food t.hat 
she eook$d.. 

Iaom: h3::, hoard of tho basic food izroups and uses no recip,Js and cooks 
aome delicious foods.. It really isn t t right hut we do. 

Surely sh~ has h::::ard cf ere read about th:e saven basic food groups, 
and t,he :i:~fnlson she doesntt uso a re:eipe is bcc(,uoe she has used the 
recipe so of·J:;,4n t,hat., 8he just about r,.mercJ:if3rs t.hc exact amount to use. 

She might be ti good. cook, but she c;wu.ld be a better one if she 
followed the::.e ntJ';~ :t:mglc~ methoc'i3 and sh,~ hSld h'J,ard of the seven 
hasie food i;:,-oo.pa .. 

She n!F:..y cook good food but probably dO:e$n•t sorv:, m1 adequate 
supply of ~eve;n basic food groups .. 

She could rJ£J.ny g~ood dizte~ without a recipe, but she should 
kncn: ho,"? to cook ve.!tetables and stufr cor1•ectly to save the vitamins 
and mim:,r,~13 ln t.he food. She s.h<:m;ld ki."iOlti t\!hat hrJr family needs in 
food eacp.day • 

.filaCh girl looked. at the problem from $ 1.d .. awpoint ~hicb t'.GS 

exclusively her own. Some refuse-:l to c::ecapt the conditions Stilted in 

the prooleia; some defended their own mothei•s; sci.1.B exI,U.aiued ,idty the 

or that it was unnecessary for fa.mili.es to contlnuousl;;t talk a'bou.t. the 

roods which they eat. Qnl.sr one girl seero..s to hav~ clearly thought 

through the faet that new m~thods of preparation retQin food value. 
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Throu«hout the various stat ants,: th stud ts ve tended to say that 

what they like is ~hat they ant and that they r not concern d about 

the nutritive valuo of foo s . Their ovsn sonal fo habit have 

co1-ored their r narks . 

Th te chor receiving .,uch r; .rks a the should make a definite 

ff'ort to help youngst rs und s nd the preparation procedures ·mich 

retain food value ... and to help th fonn tl habit of .:anting ;ln ~dequate 

diet. Th first challenco facing the te cher uld be that of selling 

the students on the desirability of eating n qu te diet cozwisting 

of foods 1.hich are correctly pre,Pired. It, after making an etf ort to 

guide th(;, students to rd a r" lization of th necesslty of an adequate 

diet and an unders nding of acceptable thods of food preparati n, 

th-a teac.her a ,ain ska the students tt.> rite co. ents on a re.r.,ark 

aimile.r to th one used at th beeinnine of th study, and the 

students indicate tbat they ar sold on co rect t ods of preparation 

nd :-.ant t eat an ad: uate diet, then the teacher can fe that she 

has bean aucce3sf'ul in t ching.. vuch ks as the foll01 ing ould 

b ncouraging eddance or progress d • r the nd of the sehool 

year, one girl id, "I. ve been tr1'ing to eat ft; s frOJl\ the seven 

basic food groups every y. · ... er t ckecl tho £00 c t that I . t 

up on the kitchen cabinet door here e c n see it. I haven• t hnd a 

cold riott for a long time. l don' t whether thh, is the reason or 

:not. ·, 

or cou1·se1 conferences and ho- visits · re inv 1 ble sources of 

Worz::ation obout student.s , their problems and their gro th. 'i'o att t 

t discuss their erits as vital p rt6 ot te ching ould be beyond t 

scope 0£ this study. Ho ver, s e au .g~ tions for recording ini'orrnation 
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learned fro.m these t o methods re discuss later he methods or 
s r1zing a idenc s or growth are sug_ ste 

Although evaluation is a continuous proc ss, certain type can be 

used a t the end of a ,eoncentr te att ck upon QD,Y pro bl to m ure 

the students ' ·btllt,, to ppl the principles hich h. ve ~ n le rned. 

1bit 2. 5 ex pl.ifies one type ot applic ion of principles test. 36 

A ntm problem 1 presented to the student.. He selects on-1\ or three 

courses of action and ch oka the principles ch support th action 

selected. Th key shown in Exhibit 2 6 indicat tB the t ot reasons 

hi.ch are included in tbe 16 ata nts 1n the t. st and the nunber 

support! ch eourse ot ction. Responses on tho test indicate the 

student' s ability to .make ise decisions involving le med pr1nc1ple:s 

hen taeed ith a n situation, his ability to justity hi d.eci . ons, 

the kinds of reasons he u es to support his decision, nd his billty 

to di:1criadna te b tween acce table and unaec ptabl re :;ons . 

A -.1.r pler torm ot tilts a e kind of t sting is t ~ use of questions 

which reqUir the pplic tion of rinciples . For e ple,, th t ch 

could mount pictur a of three different dresses alone ith sa e o~ 

dress terial and plae th on th bull etin b d .. 

b - ven thi que tiona 

Ch girl <WUld 

Yary ( . ber o! the elass) is going to ke ne dress for 
.. chool ana is trying to decide ich of these thre patterns to use. 
IndiCiit the ttcm which you think uld be best . for her by pl.acing 
an () in tb & r blank .. 

Dr 53 ----- Dress B ---- Ores C ----

36vt her e pl s of application of principl te s 
sho"n in ppendices 13 and 14. 



Exhibit 25 

Date. _________ """"""_ 

. Class.· ___ !19W" _____ _ Teacher_,,,..,._._._,..._.._.. ______ __ 

Dary- wae visi. ting Jane when she aoeidentally grabbed the bl.a.de of 
a knife. The.re ·~as a deop cash just at the base ot her thumb. It. wa.s 
bleedinfr badly. Fortuna.tw.y there was a well. supplioo i'irst.-aid kit 
handy.. Hha t should Jgna do? 

Place a check (I) in tno ai:ace in .front 0£ tl'le action whleh you 
think Jane should take. 

A. _ Jane could call to se~ t.hat the doctor Has in. his a.ttiee and 
· take Mary there as quickly as pos~ibl.0. 
a. _ Jane could run water over &ry•s harA, apply a disinfectant 

ami wrap loo!.3ely with a .sterile bandaee. 
tJ,,. _ Jane eould r.reas a storil.o compress against the cut,. wrap :Mar,y•s 

band tightly, and take her to the doctor ii' the bleedinr! failed 
to stop. 

Place Q · cheek in rront of the facto. which v.'Ould. i.,ifluenee y;:>ur decision 
mast.. · · 

l. _ l.:Jhen so.meon(;. is injured, most people rush h:L11 to the doctor 
immediately. 

2., _ The first rule of first-aid is to z,et the uiijured parson to a 
_ doctor as f;iOOn as possible. _ 
, J. _ Bandages can be made sterile by b~atin[r with a bot iron or 

holding over a tlame. 
4,. _ Since germs du not like crowded areas, they ~1ill leave a -.~ound 
- that is tightly bound. 

-. 5. _ All cut~ should be thoroughly cl~ed l.-1Jith water b:sf'ore admi.nis-
tering f'irst aid. - -

6.. _ Applying p.re.ssure to a, wound 1$ -0ne method of stopping bleeding • 
.. 7. _ AnY person who bas studied .first aid ~vould . knc1'i to wrap a eut. 
a._ Severe bleeding can he fatal .. \Jithin a short u.me and should be 

stopped aa soon as possibl.e. -
9. _ By appl.1inr.1 a sterile banda~ and taking Jane to th$ coctor, 

Mar-y can reel sure t.nat Jane's injury will ,•ecelve the b"st or· 
c-are;. _ 

.lo. _ Just as caps arv put. on oil wells to stop tha £10..-a ot oil, so 
are compresses pressed ag,dimt. cu.ts to st.op the flo,'li ot blood. 

ll. _ Cuts shotal.d be -.-;rappe<i loosely so that eir ean help tne blood 
. to clot. 
12., _ Just as clean plekages keep germs from. tood., sU}rile ba~:&@S 

protect i10.mds. -
1..3. _ Vnleas the blood is co.ming in ~pu:rts, theN is no immediate 

danger., _ 
14. _ Doetors reco.mm.ond that pror;er first aid be given3fter an 

a{!:eident sinea rost.uts might. be serious by too time a doctor 
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Exhibit 25 (Continued} 

arrives. 
lS. . Any eOlllJ)ress or bandage placed next to a ound should be tree 

- from germs if at 11 possible. 
16. Industrial rkers have round at bleeding can be slOi d do n ........... 

by appi~ a cut. 
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B:rJu.bit 26 

Key t.u Applicuf..ion of Prin.cir:;J.00 Test 

,;. '!'rue-irrol~va:nt 

4. 'i?~leolozy 

5. ;t_r{l!lf! prineiple--:sun1orts ~:; 

6. Ri::?ht p:-:t.nc:lple--su1)1:>0rts C 

7. lUdicule-

s. Rir_:ht principle-supports C 

9. Assuming eonel us ion 

10. Acceptable armlogy--supperts C 

11. 'i#rong pri.11elple-suppo1•ts B 

12.- Unacceptable .analogy 

lJ.. t!rong prl.nc.:l 111.a-suppo.rt~ A 

14. Aecoptable ;mth!l):rity-su:i-;po:rts C 

15. !U.;Jht prin.ciple-.-.::iupport.s C 

16. Umeceptsol~ authority 
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; .. 

0,;lelth,,. 
1 . ..-~1~,S 

Vertical lirH:~ tond to 
;,~'ide belts o..t .:, eontr~wtii13 
ptJ'rso:n 
;;:li{;b:•tt; 
the 

eclP_F-0,lU' Bh.Ol"te1~ • 
which flat~o .from tho 

sleml.\Jr-er .. 

tD belie vc that 

\tltititt. 
tho app\i:al' tall.s1" .. 
color -t~ntl t;;; td;,1ko the 

students 

applieation 

,,,,, 
;;/ l:'r,,.-t +i~ u. ... ..l.,;l.,, v-Z.u. 

of ~valuation .. 



tbat crui be and 1$ used i.."l ~kir~tr further pla..."1$ f'oT l~ni:ng. In :Ordel" 

tor this ~;;£o~ticn to be tvi;able:, oorrta .ae,tbod of sr.i~m:ri!lrirJ.ng :;hat is 

l~ed ab:()ut ~ach ;13t11de~t neetis to n,;, d~v,e'lopoo. Tbese nw~rh;s 

should bGI ~o pltir;n(Hi t,rgat they give the te.aeher. c4uiek aeccsa to information 

needed in tmder$tanding students, infor.r~t.ion holpi\u. ;;ii th gtiidanc~,. 

and in.for;Jiat,iot~ incieative of the sta.gsl of davelopr,W.r;,,t ot tho .ntltdent. 

In order for sur:l[;:ariX:Hi to a~hieva these purpo,hio, they reed to be based 

on the objoetives be1niJ st:res:sed, need ti:i describe rather t.ltan to l'ftW, 

Med to be iaritt-en iri uru.lerstan'4:tble t(;:lrti1S (did need ·to be sJ~..,J.e 

em~~ tti~t tei:!cbers ,,ill lm.ve ti.'lW to develop and use. thm. 

Student $\lmtt~iiHJ help the f.\t.udent thi."lk thro:\!gh '&hat t.e r:ias done 

ru1d the progre.as n,a h1ts wade and ei,ve the: teaoher a concept cf what the 

S'tudent. feels is '!lit11,)0:rt&tt. If !')'Yl"a-ortal pro.E;rt;;ss rseerds have been kept. 

throughput tt.e y(';ur, · student.~ can re.v:i,J:Wt their mm reeor&:ls and 11lu.~rit1e 

th.e }'tl"'Ogregs t!ll;l:t tr~~, themsel'Ves, have seen.. 11.. ~a'lr.iary as simple as 

the one in .'illmihit 27 could oo us.ad to hrlefly record these ~vidences :;;t 

r;ro;;ress noticed tbrot.ignout the samestor or ytlt.-r .. 

Another type of student S\liiJ;.T..ll'Y ~prutsize:s ela~s experiemes and 

su&go.stions for t"urt~r cl.ass problerrl.S., 1'he inf'ortnation ~1h1oh c~uld 

h:~ 11ecured thr.:,o,f;rri. t.hr; use oi"' .such'. a forin shcvm in mi..ibit 2e wrJuld 

s., 
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Exhibit, 27 

Student S ry 

11,1 thinking s eh n d bee us : 

I us d to think this 1 ... . __.__. - I now think thiss -- -

My behavior bas chan d bee u.ae, I now do these: -- ................... ..-...· 



&thibit 28 

,Surm!iury and SQggcistions for Cl.;;Hll3 \·,)ort.t 

*1hat VJO have done i'J .t(;l l..earnes0: the ,Jiat l fe,al wa ne~d1 to 
ill ('l~o~-·--·-- _ ·--·~--·- ~~.t. from____ __ _ ___ lii~rn 1no1•0 .. 9tiout_ 

~) 

0~ 
....:i, 





9 

ibit 29 

nt 

CJ.a 

a..v. Prob le 

{ cher :, 
include turth 

Indicate . ther this s home visit or 
checking (I) 1n appropriate col • The n r ot . 
tl'I veled 1n vi t.ing the ho.*,o y be us d ins 
c -<..Cle to indi te ho..... vbit • 



Throughout the ye r hen r ding any student records or ritings, 

the teacher could underline or .. k in_s y the i:ertinent facts 

diselos d and the val e-S expressed. S .tnbols could he or d out so that 

into tion reLating to dif~er~t object:lv s or- phas s could b e-sily 

identi ied. ter this infer ti.on c uld be BWnmstrized and studied tor 

videnees of student gro.th it.hout readinc everything second time .. 

The t~acher could iork out a sumr.nry sh,..et for recording a fer, 

si nificant vidences or growth to ard the jor objectives stressod 

gain the 1riter 1s.h s to call tho r der•s attention to the£ ct 
' 

t t she do s not claim to be an expert in evaluation. ther, an 

att . pt bas en de to gain som.w: understandi of the :tield o! evaluation 

and. ors of the o.cedures us d . This tudy au 1roats oimpl instruments 

hich - vs been developed, and in many in tances u , by the · riter and 

others 1n ho.,ie king cl.a.so !n Ol"l..aho • It 1. not propos ·d th.at at\Y 

one t Acll ke u:..e ot ll the instrur.nent pres nte but that the 

suggestiona inc1ud d 1n thiJJ thesis be used to stimul te th1nki and 

to ncourug the prepar tion nd use of 1 pl v~l.ustion instruments . 

'1h instl.•Ur'...ents uggested l: ve not b an teated for validity nd 

may even prove upon repeated use to be unreliable exa plas of the types 

stu ied. Ho ever, tor s udyin recent evaluation liter ttU'e, the 

writ r has a tt mptcd to Pt"esont examples of the t;1p .. of 1nstl"u.ments 

which teach s inexp rienc 1n e'IJalua tion could us and to cite the 

results · hich they night eet to secure. 

As a result of this study'" the ~rit r e reached t. ..... !'ollo\!ing 

concl sioruu 

Sio.ple methods or eval~ tion prov id 

1n planning learning experiene s . 

ch inf tion of value 
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L:xhibit 30 

1 .. 

n .. 

·111. 



in tho Thirty school 



The improveo.ent of l'"olationships and t.he de11el o ent ot attitudes 

necessary for life in an intercultural world., hieh i bas d. upon 

democr tic idErals, :ake it imper t.ive that t oheru have a sound 

kn leclg or people , th ir nea a and interests . 

heneve,. ev-luat1on .ts tte i,pted , it should be primrily e-oncerned 

1th the few ;najo-r objectives being emphtlsized at that time. 

cannot hope to ev luate over7 chan ., desir d in student 

behavior e nltaneouoly. 

'11\e typ s ot evaluation instrunBnts us d should be changed as time , 

progre s mace, and cha ,_ es in objectives indic te. 

Continued use and study or evaluation proc dures hould suggest 

more uses for the instruments proposed and should result in the develop

,nent OJ. both rid" instr nt::. and ne~ proc.edu.res. 

't achers ~·mnot know tpat their teaching is etfectiv and stud,ent.s 

cannot kno the extent of th ir l.earning unless they have evidences or 
the r sult obtained. 
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APPENDIC:E;S 



Appendix l 

Clothi.~g C;.uastions ked 
by a Hmne.maldno II Class 

Ho . hould I fix my hair? 
ihat color is my . skin? 

How do you get rid or p1mpl..es? 
lhat color is ay hair? 
'Vhat shape is my face? 
: hy won ' t :q hair curl . il? 
· bat makes me fat? 
.1b,y am I so white? 
.... hat !@s plm.pl.es? 
-h1 are m:, feet so wide? 

t shade of lipstick .should I er? 
, hat makes your teeth bleed when you h th$J!l? 
Should I wear rouge? 
Should I ear my elothes bel . my knees? 

y are rcy- legs so hairy? 
Should I arch my eyebrows? 
Do I have e.,.. t eyes? 
H old d.o I look? 
Are a.y height and el ht sbour right? 
Should I eigh m.or than 105 pounds? 
Do my clothes look nice on .me? 
Do I keep fingerroila ne4t? 
Should I war dark or light lipstick? 
~hat eolor of lipstick should 1 ear? 
t..re m;1 teeth pretty? 
·ould I look better if l wore a girdle? 

Am I. in proportion? 
Do I ha e good postur ? 
Do I have a pleasing mlk? 
Do I have a thick neck? 
tould 1t look all ~i t U' I had m:r ears pierced? 
Are my eyee sh!ny? 
How can I make my feet look small? 

. 1 hat would make more attr etive? 
Do I talk too m.uch? 
How can I .learn to ho1d my teopar? 
Should l pluck my eyebrows? 
hat can I do to quit biting my fi rnails? 

Do I look better ith or without l sses? 
Shoal.d I ar tight clothes? 
TI.bat makes you lack an appetite? 
• hy don' t my fingernails grow ..r. ater? 
Does my hair look better short or long? 
• hat kes me get mad .so easy? 
How could I improve teeth? 
fuy are my legs always spotted? 
by do I have such a purple tint to my skin so often? 

· bat foods should I eat to make me in weight? 
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now ean l make 11\Y feet look longer and oorroworl' 
Ho,1 could ! reduce in i~eigbt? 
What .makes my hair break off at the ends? 
!)¢) I act silly? 
ilha t aheuld ! improve in? 
Should ! ,-1:ear hose? 
11hat shade of po,,der should I use? 
Are my eyetJ pretty? 
Is ~r complexion prett:t? 
Do I look good in sla.cks'? 
Do I look good in pleated skirts? 
DP I look happy all of the time? 
At"fl my flnp5ernails pretty? 
.JU'e fJlY' hands pretty? 
Does my hair look better in eurls or just. fuzzed? 
~ I need a brassiere? 
Do I have a high forehead? 
Do I b.ave a ·:receding chin? 
Should l wear ear bobs? 
How long should my d:rese be? 
Should my lipstlck be vrJo:rn in a curved ot' straight line? 
Am l tcro little? 
t\re ro::, feet too f&t? 
ii.re 11:xy t9eth too bilt? 
.Is Z!.Jf mouth too big-? 
Are ban.ds too big? 
Do I '{iear attractive clot.hes? 
Am I too slim'? 
Are w.y legs strl!tight? 
Do I h,ave a thi.ek neek? 
Does il\Y chin .,tiek out? 
Are my oors too big? 
'F/hat · is the eolor of eyf!Js~' 
Are hips.toe big? 
Should you shave your legs? 



The pu.rpos.e of th.i,s cheek Glleet is to determir1;e the typos: ot 
recreation which j'"Otl ~njoy t11.:,st, the nmtber of times each type of 
re01:estion wss en,ioy~d., and t.he approrlmte &mcun~ ,of' time ussd for 
each ty;io of reererltion .• 

1· Ui 

ttecreatien En.joyed Number of tir.ru.Js this 
wa3 mt ·ov~d lrtst week 

lpproY..imate total ti."ilB' 
spent do in,g this dw."ing 
the week. 



Appencix 3 

The purpose of this check sheet J..s to det~rttlno which radio 
programs you like best and ·.1hy you. like the.'a. Ph,ose list sll or the 
prog:r',ar.'18 that you {H!l.t,.>Ceially enjoy. You. may not hil"I.H:i any llst--Jd w'lder 
some typo~1. 

Pro.t?rams I 1H;e best , 'I:" I like them. 

Music 

$ports 

Others. 
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r!ndio Listening 

'.l'he pu!'f.OS~ ,;,f thiG reco1"Ci, is to ,J.e:t:.e1Yn .. n:e tho l"tiW.O pro[i;!'ams 
you listen to, iih;r you en.joy th:Dr.1, a.ntl ho:I riiuch ti':1e vou sp$.nd listen

to the r,3,Mo. J>l,,iase include ellll of. tho prczrar;:,s to dhich you 
listen during the y1eel,:. 

Pro,eram 
Time Spent 
Listenint.? 
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Appendix 7 

Record of Student Growth 

Name 
------~----------------------

Date Problem What I did 

. 
l ~ I 

' 

I 
\ 

iVhen I did i t 

Clas--·---------------------------------

Helo received 

/ 
!? 

Aceompliohments 
or Gains 

_,//
,__··< 

~- ~ 
-;7 , .. 

1 

' 

~ 
"' 



Date __ ,_,_., _______ _ 
--~- ~~~~:wa ........ ~ .... ""'"""·""'"""'""-~ 

this irJfor:w ... 1ti011 .;Jo1\; th~ thir,gs l0tt1rned 
:,rih1.:rt I lq;in?nsid ;::,bout ft·om what I .~i1l [;\:O :b1 1..mdt'tr-
;,c;;;r;.;.f.i~i;;.:l;;;;.;fJ .. ~,.~.,~;;;;;,;.;.r:..;GJ;.....,;;;:,:;.;;;;;;;....;o.;;·,,,.a;..·~.:.',;;,.0;;'1::·~,: ... ,.l':~;.;.C;;··;;;(::;.;it1.,;;t;.,;..;;;.;.;.;;.;;;:.-.;;t.;c;;J_1;;;1..;0;, 1:.:-~:L:;· .;;t?J .. V;.,;;;e;... ___ _,.::s;.t::AirHlinl{ 1j·r-:-r.sslf r;1.r1cl ot!1er~ 



Class __ _...=,,--,-----------



The purpose tbis r;;uestionna:i;r;e L, to disoo'Ver• what you :re~lly 
think aJ)Olit small children. Consider Gae.h quest.ion c:1al:"1;~J;\llly and 
:answer it e_s honestl;f and as frankl,y as you. _pos;g.ibly ca:::1. 'Itltllra at"e 
no "riJ;'ht11 un~;.1iers as su_ch... It ts not e.:qmcted that ;i:rour o;m thoughts 
or f0elinga or c;1.etivitie~:3 about snmll children should be like those of 
anyon{t else. 'l'h~re are ti:1re13 t'mzts to answer the qn&;,;Jtions-Ies,, ~o, 
and Uneertt1in. If it ls (Jlt all possible, ans;,11u• thu questions t\f Y~s 
or No,. Yi:iu should J."ll:U:"k a question Uncertain (ti) otily if you. are unable 
to inf.mer eU,he1'" Y@cS or l~o. fl,,;;ase answer every qu~stion .. 

--- 1. 
2. ---

s. ---
9 .. __ ....,_ 

__ ·10. 

11. __ ...,_ 

12. 
-13 ... 

14. ---15. 
-16. 
__ 1.1 .. 

is. 
-19. 

zo. ---

Do you. en,Joy being 'lii th small cliilctren'l' 
'fihen alrl .. ldren ask to help can you £ind znffieient tasks tor 
them'? 
Do you en~joy sponsor:ine a. p,~rt:r for younge1• children'? 

· 1)1 you resent other people teasing children? 
Do you .like to re.lld about ohildren? 
:~ould you enjoy belping a .mother plan for ~ ne1;i baby'/ 
e.an you show real appreciati.on when a child ,.;Jives srou S: 

11'-Jorthless: gift? 
:iben you see others correcting S1l1Gll children do y:>u have a 
dosire w eb&nge their methodsf 
Are you interested in nt:iwer techniques riorking 1t.ith. e:hildren? 
'Jheri you s0e1 small children havirig fun d.o ,'f<)U wish you >irere 
Joung agairtt 
Do y!Zln lUr;~ to make g:armmts .for s.ruall children? 
Are ;rou curious about i1ll;'!lt children like ti> do and aaf? 
ls it tmuaool for you,, of yotll' onn aecot·d., rict as o riosby 
sittera an evenin;;,:f 
Do yott rn:'ike e. point ·t.o show lova to children? 
~:tould you want to ·,a~rk in o. nur:Jt;1t'J' school? 
Do you help enu..ill children ~;;;he:n they are having di.!'ficlll.ty? 
1)0 yon e,'.:'l1~,s .for smaller brothers and si:ed,ere on ;,roux~ a:l.'tn aceord? 
At Chriatutis ti,no., do you ~l1:1iays v.isit t:he t-0y dep,'.:.U"t.Tients? 
Do you ,1:n~loy .milking gii"ta tor small childrertl' 
Has your attltuda toward :roreir,-n countries cl"..a:ngac: oinocia you ha,ve 
heen pictures of their autt'ering children'? 
When you S€JfJ a playground. do you judge it as good or poor? 
Do ::rou believe children should be seen, not h.(:)ard? 
;ghen you have uri opportunit:r do ;,,ou hold ·babies? 
Do you roke an effor.•t to hear child eare specialbts speak? 
Do you oft,~n pr.etara ploy materials for ehil.dr,.!m? 
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__ 26. 

27. ---
28. ---

Wben yea read of' ueci.dents bapper1ing to s:m.all ehildl"en do yott 
.often f~el sad ~d depressed? 
Tffould you likl'l fo:c ahil~ren to have mo--rtr: advsn~ges than you 
bad as e; child'? 

you see children's clothing do you think of its aid to 
self d:t'*lSSir~g_{j 
UhGn re::1ding. ill;tigl.ltinez do ,you read .s.t.orh1s aoout children. :first? 
Do you o.f ten rec,d to ::m1all children? 
Do you nlr:Jil!,YS look at baby cloth~s on displ<ly in a store? 
Do ;,ou enjoy dressing little childreri to looi-r cute? 
~,hen you B'-'H' poor., dirty little children I;o1ud you like to t41ke 
th.em and. eare !or them? 
Have ji·ou helped repair b:roke~1 toys for children'; 
1,1he11 you se.e ehi.l<tl.1"•1:m plt'aying in the str,i.let & you think 
cri tic~ll;r of their JiWthere? 
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Directions: 

Appendix 11 

ION· ,. T 

Pr pared b Lucille edger 

se or this questionnaire to dueover . h t you 
ang~onts ln the 96,rd to 

n;rono .. 
f·l ee artsJ?er ch qua ion by pl elng L, !:2, or 

Uncer in int.he b nk to th right, or the question. 

guestiOM.. 
__ l .. Do you nd any ti plantine f'l · era in the yard? 
__ 2. Do you rend boolm or . pbl(tts on yard o tification? 

J. Are you WlCOrJf'ortable hen there ar · no fl · rs or shrubs 1n -- the yard? 
__ 4. Do you stnd.Y the ,type or soil bes sui 

•ish tog 
to the plants you 

__ .5. Have you planned aey original planting arr..ui/'~=· ents tor the 
1:ard? 

__ 6. Do you kno the cost ot your :,ard utitication efforts? 
__ 7. Is rd neeesaary t.o make a yc:r b ut.trul? 
__ 8. Has ya..""<! utU'ication improved tho v lue ot t.he propert.y? 
__ 9. Do you e Joy u-ying out color arrangements in the rd? 

lO. .o • you b unhappy 11' your d wao b ? 
--=u. Do :,ou njoy try to improv your .. . 

12. ---___ 13. 

___ 14. 

16. 
--17. 

18. --_ _.19. 

20 .. --
__ 21. 

22. - -__ 23., 

24. --

Are yo , erested .in l a.ming h punt are propagated? 
Do yo try ou unusual color eol!lbinat1ons 1th shrubs mi 
fi ers in t.11 yard? 
Does a hole . amily gain b.y working to th r to rov-e the 
yard? 
Oo yo fe that the ti 
spent? 
Doe ae · oup of 
Is your~ in keo.ing 1th re.st ot 
Doe it bother you to s e an unk pt yard 

time i, ll 

picture? 
neighbor' od.? 

lheu you n ect yQUr plants, do you toel that you have 
str~ tod friends? 

Is it ·. orth hlle t.o try too c el "tic conditions b7 
tot·ing, sunshedd! or other o n ? 

Do you ever ask • our friends ft).r cutti .,. or unu:aual pl nts 
and shrub.::> 
Do yoij ev expor 'ent th nt pro ..,. tion? 
Do you ever buy a . , 1im ju· t tor the rt.iclen on yard 
b ut1f cation? 
Do you u e no sea f'or planting no ere in your rd? 
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__ 25. 
26~ -

_27. 

28. --
29. --
JO. 

-Jl. 

32. ---____ 33. 
___ 34. 

__ 35. 
____ J6. 

37. 
-JS. ' 
-39. 

40. -__ 4],. 
__ 42. 

43. 
-44. 
__ 4;. 

46. --
47. --48 • 

. 49. 

__ 50. 

51. --· 52. --· 53. 
-54. 

Exhibit 11 {Continu ) 

Does your yard make a balanced picture with the surroundings? 
Have you y de~ire to tr cross pollenation to see i,bat you 
could do ith flo~ers? 
Do you spend st of your fre t t nding your pl nts and 
shrubs? 
Do yoQ. try to find out the type of 1 ,seots most harm:tul to your 
plants shrubs? 

lll 

Have you h d any future plans for improv· the pl nting arrenge-
nt in your yard? 

H ve you ever helped a friend plan a new flower bed? 
Are you h ppy · hen . friend offers you son of her prized plants 
or hrub? 
H ve you foun out the best s asons for plan ng, transplanting 
or movi plan~s or shrubs· .., CT.n in y u locality? 
Have you ver written a paper on or talked .. bout your plantings? 
Have you a ,:, tried to ca e· the app o.ranc or the shape of 
your yard through the rrange nts of plants and shrubs?. 
Do y think the effect of a beaut.if'ul yard is good enough to 
ju tify t· e and money necesoary to k~ep it free of insects? 

s it better to buy plants at the ereenhou e than to try to 
start your own ro.o. ·SC dlings? 
Do you ev prune your shrubs to er ata an unusual eftect? 
Do ou become ealm and rested sitting in a be utiful yard? 
Do you try to learn which · re the tr.ore sturdy plants and. which 
the delicate onos? 
Do you continqously look for w dif'fer t pl nts nd shrubs? 
Do you al ays cl n up whatever mess you ke in a beautif'.ul park? 
Do y u choos and rrange your lentings so you ;iill. have 
continuous bloomings o fl rs and shrubs? 
Do you think of your plants as your fri nds? 
Do plants r quire mucb c r. 
Do you joy sho. ing th rosul ts or your · ork in th ,ard to 
your fri ds? 
Do you think your pent in pl nt' !'lo.1ers or shrubs on 
rented property is tima well .spent? 
Do you pl t rose cuttings in .vour yard 
Do you ke an effort to have plants in the house? 
Hav you ever .made n effort to improv the roadside along 
highw ys? 
Do you try to pl-nt flo s in the season ot the year for -which 
thy are best suited? 
Do you t k pride in sho ing oth rs ,;our pla ts? 
Oo you know what plants gro-t: best in tha shade? 
Do you know the history of any f your plants? 
Do you have a reeling of re l loss when one r your plants or 
shrubs di s? 
Is it a waste or time to prepar seed b ds in advance? 
,av you ever ask d anyone els to vie and critize your yard? 
Have 7ou ever de effort to beautify an alley? 
Do you ev r buy an unusual plant for your yard 
Do you try to create certain effect wi your flow r arrangement.? 
Do you rcfu e to cut aero s people ' s be utitul lawns? 



.Appendix l2 

ATTITUDES TOtfARD PETTING 

Pntpal'ed l>y Annette Carl.ton 
Name ___________________ .._..._.......,.._ 

Dlste . 
-------------...------

Class 
-------------------------

Teacher -----------------
The purpose or this test is to get a p1-eture ot your beliefs regarding 

petting. You 'lllll f'ind 1111ted a number ot statemonta implying d1f £erent 
attitudes. Read thea,e statements carefully and indicate by a cb.eck (X) 
those which. you teal most nearly wcpNss your belie£a. 

__ l . Things which are hard to obtain otten have much less value than 

__ . z. 
__ 3 .. 
__ 4. 

that which ts easy to ~t. 
The girl who r-etuses to pet. seldom has a dats. 
It doesn't .netter what the public thinks as long as I'm. happy. 
Society holds parents. responsible tor the conduct and morals 
of te~n age boys and girls . 
Boys pre.fer wives who are not over-experieneed in love making • . 
'l'he 'a'Jtl.1 ill which one is accepted by tho public determines his 
happiness .. 

__ ?.. Girls should holq higher moral stat:ld,ards t ~fll'l. boys. 
__ 8,. Boys and girls a.re free agents and should be permitted to act 

as they please .. 
__ 9. The unpopularity which results from. engaging in socially 

disapproved conduct is o.nl.y temporary. 
10. _.,....... __ u_. 
12. --
lJ .. -----1~ .. 

__ 15. 

,16,. -

Thing-a difficult to secure are highly prized. 
The girl lfhO pate never ants for beau.a. 
.Physical attraction is t.he most important .factor datenalning 
happy marriages. 
Boys often lose interest in a girl who allows exceasive petting. 
Parents ,ho disapprove of petting ar• noid. fuhlonet:1° and should 
be ignored. . 
Boys and girls shcmld talk over their points of vier, with their 
parents and parents should dis.cuss their views with their 
children .. 
Same girls violate the moral st.andarda or society and seem to 
.suffer Utt.le damage. . 
Girls can stop petting virumever they want to. 
It is a disgrace to pet.. 
Only cheap inlfilQral omen allo."' men to caress than. 
Adolescents who have received at.fe::~.:.. :,n as -,nildren do not t oel 
a .aed .tor petting. 
Gi:rls should not let boys kiss them until after they are married. 
fatting is the only viay to shon appr.eeiation fer a good time . 
Excessive petting is 1.n<il.aat.ive of a girlts true affect.$.on. 
Petting should not be done in public places. 
Oeeaslonal kissing ts an approved way of shm ing atf eetion. 
Compatibility and si.milarity of interests assure happy .marri a ges .. 



• ppendix 12 ( Continued) 

__ 27. For last.i populnr-ity individuals should conduct themselves 
in socially approved nner. 

__ 2s. Once petting has aroused girl's emotions she will probably 
lose self- control. 

_.....,.29. Girls ' iho hold boy' s interest p ~m1t exces 1v petting. 
__ 30. Parents• opinions re Z"din" petti ar v lu.abl and should 

be res eted. , 
_ _ Jl. . Parsents v..a not -atlvlil'lC d . i th . h ti.IMS d cannot help 

j2. - ----____ .3.3. 

__ J4. 
__ 35. 

- ---:)6 .. 
37. - ---
J8. ----___ 39. 

__ .40. 

childre11 io .formulate' opWons. · 
Pettin is n approv d way of sh~iog ffection. 
Individllals cannot :violate the moral standards of s ociety 
i thou t oon r or later µ3ying for it. 

Girls 1th hicil ,norul standards otten pet on a date. 
The "en r l public accepts petting as .morally all ri ht. It 
is better not to try tc hide things from the public; they will 
fi.d out some way. 
Pettin is m ns or fulfilling a need tor affection. 

ny parsons indulge in hea ..,.,. cou.rti " with ind! viduals tor 
wh they have no real aff ct.ion. 
Ther are , ny ways of sh0;1ing appreciation for special ki.ndness 
and good tiOe$. -
Boys usually{ marry girls bet, are rienced petters. 
The moral stand· rds for en and women sl1-0uld be the same. 
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ppendix 13 

FL!CA'l'ICI OP PR CIPLhS '1' 

Prepared by Annett C rlton 

N Date ------~----~------
Cl·ss Te chcr ----------------~---- ------------------

Situ tio 

Aft.or ix eks or SQhool J _ cam hoaie nnd thre h1s books own 
sayir~, "1 to school, ! tell 1ou. " Hie rather replied 1n his 
usual tone of voice, •sure, Jim, I ve days at t e office hen 
!.h1n don't do wall . Say, isn' t this the ek---e.nd the gang is 
going cam.ping-?" 

Directions: Check in this list th facts that uld have in.f'luenced 
Jim's t ther•s decisith~ the most: 

__ 1. .lashing children' a mouthtJ with soap ill 
s , "I bate ." 

ch the not to 

__ 2. Par nts can heip children develop unbiased ttitudes to ard 
school nd t cher. 

__ 3. There should be harmon.v nd elos fello ship bet een t cbers 
and the famili s of the community. 

__ 4. Unpleasant 1;1t tione c:.an often b tor otten it recogn1z d 
and roplace.d 1th pleas.1nt ones .• 

-- 5. It is quite natural for bo, to- dislike sehool. 
6. e moth6r1s attitude to rd school betore a child ls born -- influ.ences his ability in school. 
7. All teachsr a.re not re moored by children; usually th !i.r t , . 

ll. -
12. --lJ • ............... 
14. ---15. --

__ 16. 
17. --18. ---

__ 20. 

th best and the .orst. _ 
.. t chilar hav Wl.pl sant day at school. 
Ji • . di.;:1.Uke for acho·:>l may be c u.sed by physical efect~J. 
Ail of the tax ney £:,'O Al to suppo,t>t chools. 
Parents should not listen to childr •.s dislik 3 tor school 
but should torco them to ttend. 
Chanei,ng school tor J is the onl1 e n. sense thln.6 to d • 
1,;hlld.ren should be ta · ht rl.:t that th r s 
unpleasant etivities !or all people . 
Bosa hav -\mpl asa."l.t days just as girls do . 
Some t.esc ro r less qualified be.cau ol the granting of 
war emergency certificates. 
The teacher is usually to blame for school dilficultie . 
ChUdr •s attitudes a...'1d values re- molded by the par • ts. 
Paycholouists s pl s nt situations re. remembered long r 
than unpl.easant situations. 
Children ho under tand th purpos of school ill usually 
like it. 
Th b ... st y for Jtm• lath r to show th t he loves him is 
to go to school and et nd him. 
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ppendix 14 

FPlICNl'I O!: 

N Cl s 
-----------------------

Date 
--------------------------

Dir ctions: In the f'ollo· i.ng a."tereise you ill find s1 tua tion 
described and qu.e3tion asked · bout its cause. Foll 1ng the 
description there are two lists of st te ents. The !1.rst list 
contains possible ans.iers to the question. Re.~ thes aru,wers 
carefully and place an in the blank before the number or the 
s.,. te:mnt l ich you tl ink answers the question ·correctly .• 

The sacore 11st o atatel'!l:lnts contains po sible r~a na 
tor th ans -r given. d each r son car fully and place an 
_ in the blank before thos you believe uppcwt. the an er 
.you select • 

Situation: 

··1ater s et es collects on c nt noors in basement 
d , a, it windo is are opo1 • ·· hy? 

during swr.mer 

l. r air from out-side cool off an it re eh s the -- seme!1.t noor .. 
2. The ground i uaual.ly more 1st uring t C3 r t n during 

-- tho · inter. 
) .. The tie ent ro -eta .Jal"l'®r than usual and th~ heat causes -- . condensation. 

-- 4+ The r lative humidity of t e ir is decreas hen it enters 
th ol seaont room. 

R asons:: 

--
---
----
------
--

1. 

2. 
3. 

Diff rence in temperature c uses tb cod ation of tho 
.oiature or the war.m air on the cool cement floor. 
ater seeps through the cement into the basement floor. 

In tl e or bas ent rooms b co eo hot. that ter condenses 
on c ,ent floors. 

4. Lo,ering th€ t raper ture ot air causes condecsstion of moisture. 
5. Just as ~ tor is vaporrtted by h"' t 1'0 does r:n air condense 

by cool g. 
6. S r we ther causes basement floors to s cat. 
7. still air has lo1r r relative hwnidit,r than l'lving air. 
8 . c ss moisture in the gra.md ring th s er m.ontha go-~s 

through the cement nd collects on th ser...ent noor. 
9. ·;1100 t. e bas ent beco. s hot., istur in the · fr com nses 

on th noor. 
__ 1. H vy r infall in er uses ee ot t.er in se.ments . 
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Appendix 14 ( Continued) 

11. eryone knows arm air condens s hen it bits a cold surface. --12. Conden tion or oistur in air t, kas place on objects when -- tbey re cooler than ir. 
13 . It is absurd to think ~ rm air entering a cool s'" nt woul.d - - co ense on the noor . 
14. ..apid cr...ar:ge in temper tore of a.ir al ~ys causes conden.eation. --15. During h vy s r r ins ter runs through. the b se nt -- ·indo. s and collects on the floor . 
1.6. en the fie Point i ... reached c enaation of 1stur in th -- air takes place. 
17. Ai:r on the inside of the base ont ill ot hold as ch moi:sture 

-- s air on t e 011tslde of the base.ment~ 
18. Ground ter rise.s through cement floors .. --19. The poi. t at hi.ch th ..at r in the .tr con ens s is the - - Dew oint . 
20. 1be cool floor cause" th t pe~ ture ot t air to drop until 

- - the Dew oint ia reached. 



Typist, 'lbelma Pauline Pickens 


