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AGRICULTURAL EDUCATION IN THE SUALL HIGH SCHOOLS OF OKLATIOMA

CHAPTER I
LNIRODUCTION

For a mmber of years the writer has watched boys and zirls who live
in owr rural commnities accept farming and home making as their future
oceupation. The writer discussed with many of these young famers during
the past fifteen years the question of "Agricultural Hucation in the
Shall High Schools." The majority of these young farmers stated to him
that their respective high schools @id not offer any sgricultural training
and as a result they had been deprived of an opportunity which they felt
very necessary toward their success. The writer became interested in the
fact that so many of the rural boys and girls expressed the idea that the
high schools were failing to meet the needs of agricultural education.
He decided to make this study for the purpose of finding the exact con=-
ditions that exist in owr present small high schools in regard to agri-
cultural education and to investigate same of the cwrriculum changes that
are being suggested today by owr leading educators. The body of this
thesis deals primarily with the lack of interest in agricultural education
as manifested in the small high school curriculums of Oklahoma.

The author has noticed the interest that the federal govermment has
taken in the solution of this problem through its participation in the
vocational agricultural program. The federal govermment is now partieci-
pating in an adult educational program, known as The Veterans' Vocational
Agriculture.

The writer is not attempting in this study to answer the question of
"federal participation in education®. He is not attempting to prove that
a lack of agricultural training is the only weak spot in our high school



curriculum or that we should spend more time in improving this phase
than we should spend in improving other phases of the public school
programs

The United States census report for 1940 shows that over eighty par
cent of all people employed in the rural areas of Oklahoma were engaged
in some kind of agriculiural work, The same report shows thai only
fifteen per cent of owr rural population finish high school and five per
cent go to college. We readily see that the high school has a great
opportunity and responsibility in helping to solve this problem because of
the large per cent of boys and girls who never go to college or finish
high school, The high sehool has a challence to furnish the necessary
training to the students whils they are in school.

The writer has noticed that a very small percentage of the rural high
school boys have received the benefits of the vocational agricultural
education program. The writer has often wondered why many school admine
istrators did not offer any alternative plan in their respective schools
for ggricultural training after they have discovered that they camnot qualify
for vocational agriculture. The purpose of this study is to find the
reasons why more agriculiural training is not being offered in owr small
high schools and to study some of the possible solutions of this problem.
Tha caplicit questions for study are as follows:

(1) Does the Oklahoma high school cwriculum reveal a lack of
interest in agricultural education?

(2) Why more agricultural training is not being offered in the
amll Oklahoma high schools?

(3) How can the local and state policies be adjusted so that the
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amall high school curriculum will more nearly meet the present needs of

agricultural education?

1. Curriculum may be defined as all the experiences which pupils
have while under the direction of the school.

2. Agricultural education refers to vocatiomal, general, l=H Club
work, F.F.A. work, or axyy other methods which the high school might use
for agricultural training.

Ibte: The high schools of Oklahoma that are members of the NHorth Central
Association were omitied in this study.

-

To secure the data used in this study, the writer obtained all the
information possible through the records of the State Vocational Agricultural
Department, State Department of Education, interviews with faculty members
in the Vocational Bducation Department a ¢ Oklahoma Agricultural and lMechane
ical College. The writer also used the Unitied States census report for
1940, Anmual High Sehool Bulletin for 1945, and Biennial Reports of the
State Superintendent of Public Instruction.

The questiomnaire method was also used in sscuring information and
a copy of the questiomnaire is included in this report.

Since the high school superintendents have a great responsibility in
the malking of the school cwrriculum, I chose to contact all the superine
tendents in ten counties located in various parts of the state. The
counties selected were well distributed over the state so that the results
obtained would give a more definite picture of conditions in agricultural
education over the entire state. The schools that were members of the



North Central Association were amitted since conditions in those schools
are genorally accepted to be satiafactory.

This survey included a total of eighty schools. I received fifty
replies from the eighty superintendents. I think that the results from
thess Tifty schools will give a fairly accurate picture of the existing
canditions in agricultural education.

A map showing the location of the various sciwols, a list of the
schools by eounties, and a copy of the questionnaire follow.

4
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b. State and Foderal reimbursement in finance too small,

¢. DBacause the State Department's policy is to employ teachers on a full
timo basis, which is to say for teaching Vocational Agriculture only.

de Mmilure to mscure teachers who have a Vocational Certificate.

e, Othar reasons:

II. Do you offer in your high school a course in CGeneral Agriculture for which
credit is given? If not, underline your reasons from the suggestions
given below or state your reasons in (g) below.

a. Ieilwre to secure teachers who have teaching fields in general agri-
culture. (12 howrs)

b. Iack of finamece %o equip a laboratory.

¢. Suitable textbooks are not available t o cover the different units neoded
for a full nine months' course.

d. Tot onough interost amngphe stulents if a cowrss were offered.

e, RPuming is not a major enterprise iu this cammmnity; therefore the
demand for agriculture is nol great emough to justify a course.

f. Ve offer Vocational Agriculture; therefore Ceneral Agriculture would
not be needed. |

8« Other reasons:

ITI. Vould you offar a course in General Agriculture if the conditions were
met satisfactorily that you gave in question Fo. 27

IV. If you offered a course in General Agriculture, would you make it an
elective cowrse for girla? _5

V. How many boys are enrolled ia your high school?
TI. How may boys are talking agriculture, either Vocational or General?

VII. If you offer any agriculture in yowr high school, do you offer it as
an elective?

VIII. If you offer a course in CGeneral Agriculture, do you have an extra
period for laboratory, actual experience, and observation?



Questiomaire (comt'd.)

IX. If you offer a course in Gensral Agriculture, do you use regular text-
book alone, regular textbook plus supplementary material, or make your
om textbook from various materials?

X+ Do you think that more teachers and prospective teachers should at least
take enough training in agriculture to qualify them to teach a courss
in general agriculture?

XI. Do you have a l=H Cludb in your high school?

XII. Yow many high school boys are emrolled in =N Club?

XIII. Iow many college hours in agriculture does your sponsor for boys
4~ Club have?

XIV. Tow many hours per week are devoted to the study of definite agri-
cultural problams in science or other courses?

XV. Iow many high school boys emrolled in the courses mentioned in
question XIV?

XVI. Do you think that a courss in Ceneral Agriculiure would be as profite
able as a course in algebra or Iatin?

XVII. JYow many boys in your high school would take a course in Ceneral
Agriculture if one were offered? (a) Yowr opinion; (b) answers
from the boys.



The first step was o find whether a lack of interest existed in the
Oklahoma high schools, A survey was made of all Oklahoma high schools
(Morth Central schools excepted). The Annual High School Bulletin for
June 30, 1945, was used for the puwrpose of finding the number of high
schools in Oklahoma that offered agriculture. Records from the State De-
partment of Vocational Agriculture were used to find the mumber of schools
that offored vocational agriculture. From this data, the writer calculated
the mumber of sehools not offering my agricullure, and the percentage of
the total high sclwols not offering any agriculture. The presentation and
annlysis of data will be discussed under the following main divisions:

(1) IExisting conditions of agricultural education in all the small
Oklahoma high schools during the 1944=li5 term.
(2) mxisting conditions in agriculfural education within the fifty
high schools of the survey during the 194546 term.
(3) Wy mare sgricultwral training is not being offered in all the
anall Oklahoma high schools.
(a) Reasons given by the school superintendents.
(b) Student intorests in agricultural education.
(¢) Finance in agricultural education.
(d) The importance of agriculiural education.
(e) The school administrators® part in agricultural education.



Total Amount of Agricultural Education Offered in All High Schools
of Oklahoma During the 1944-45 Term®

Number of mber of Total Iumber of
Accredited Schools Offering | Schools Offering | Schools Offering
mihsamola Vocational ng. MJ.AE&. Either Voe. or Gen.
White 757 162 18 280
Colored 92 23 22 45
Total 849 185 g 325
Schools Not Per Cont lot Par Cent of MHigh | Per Cent of High
Offering Any Offering Any Schools Offering | Sehools Offering
Agriculture Agriculture Vocational Agri. General Agri.
White 77 63.0 21.h 15.6
Colored A7 51.0 25.0 .0
Total 52) 61. 21.8 b

We me from the foregoing data that 61.6 per cent of the Oklahoma

high schools are not offering any aceredited agriculture,

only 325 of the 849 high schools offer any agriculture. We can see that

the vocational agricudtural program has only reached 21.8 per cent of the
high schools and that general agriculture has reached 16.6 per cent of the

high schools. Only 38.J per cent of our achools offer any agriculture.

*Data from the Annual High School Bulletin June 30, 1945, and records

from the Vocational Agricultural Department, June 1, 1946.

We notice that



The second aim was fo find the distribution of total units of
agriculture offered in all high schools ofOklahoma, (Horth Central excepted).
The Annual High School Bulletin was sgain used. This procedure further
reveals the extent that agriculture was being offered. The results of
this table are recorded in Table II.

ZABIE IT

Distribution of Total Unite of Agriculture Offered in All Oklaw
hama High Schools (lorth Central Schools Ixcepted)
During 194li=45 Term*

Total IMmber of | Total Number of Total Mmber of Total _
Schools Offering | Schools Offering | Schools Offering of Schools

One=half Unit One Uhnit Only From 2 %o } Units -
29 us 151 2

We see fram the above data that only 153 of the 849 accredited high
schools are offering more than one unit. Twenty-nine schools are offering
only one=half unit, and 143 are offering oniy one unit. This is a further
proof that there is a lack of interest in agriculfural educatioh.

The writer decided to fwrther investigate the agricultaral interests
in the total high school curriculums by making a comparison of the total
units taught in agriculture with the total units taught in hame economics
and mathematics. The Annual High School Bulletin for 1945 was used again.
The results of this discovery are shown in Table III.

*Data fram the Anmmal High School Bulletin, June 30, 1945, (State of
Oklahoma, Department of Hducation).



ZABLE TIT

Total Units of Agriculture Offered in All Oklahoma Righ
Schools (North Central Schools Excepted) Compared with
Units Offered in Home Economics and Mathematics®

Total Units of | Units of Home | Units of | Units of | Units of High

Agriculture Economics Algebra | Geometry School
Voe. and Gen. Arithmetic

436 u7zs 846 563 5

Yo see that home economics is receiving close to tiwee times as much
attention as agriculture; yet both can receive federal aid. The curriec-
ulum makers see that home economics is included in the cwrriculums of
many schools that are not receiving any federal aid for that program.
There are 493 high schools in Oklahoma that of'fer home economics and
only 180 offer vocational home econamics. If this condition exists in
regard to home econcmics, then why does not the same relationship exist
with regard to agriculture?

We also notice that the schools are offering twice as much algebra
as agriculture and ono andone-third times as much geometry; yet the cwrric-
ulun makers cannot find time to offer agriculture. High school arithmetic
is the only mathematical subject that is receiving less attention than
agriculture, One may wonder if high school aritimetic is recsiving the

attention that it should.

Table IV reweals some of the results found in the suwrvey of the fifty
Oklahoma high sehools. These schools are located in ten counties from

*Data from the Anmal High School Bulletin, Juno 30, 1945.
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various sections of the state. This table tells us the extent to which

agriculture iz being offered and the exlent that the boys are taking ade
vantage of this opportunity.

JABLE IV
Ixtent to which Agriculture is being Offered in the Fifty

Schools of the Survey and the Extent to which the High School

Boys are Taking Advantage of this Opportumity

1. Total mmber of boys enrolled during the 1945-46 term 21,8
2. Total mmber of boys taking Vocational Agriculture 353
3. Total mmber of boys taling General Agriculture 105
4. Total mmber of boys taking any agriculture 658
5. Per cent of boys emolled in the schools offering Vocationmal
Agriculture that are taking it 56%
6. Per cent of boys emrolled in schools offering Goneral
Agricultwre who are taldng it 42%
7. Schools offering Vocational Agriculture 1n
8. Schools offering General Agriculture n
9. Total mmber of schools that did not offer any agriculture 28

We see that only 22 of the 50 schools offered any sgriculture. Ve see

that a larger percentage of the boys who had access to vocational agricul-
ture took advantage of it than did the boys who had access to general
agriculture. Ve see that only 658 out of 2148 boys enrolled in these
fifty schools were talding agriculture. There were only 22 schools out of
the 50 that offered any agricultuve.

The purposs of Table V is to reveal the extent to which agriculture

is being taught. The author took the total emrollment of the schools sure
mi*mmmmmqmmmthpm
anshmin'rehla?..
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Extent to which General Agriculture iz being Taught in the Mifty
Sehools of the Survey as a Separate Course and in Related Courses

1. Per cent of schools giving an extra period for laboratory |30%

2. Per cent using textbooks alons 10%
3. Per cent using textbooks plus supplementary material 60%
li. Per cent making own textbook 30%
5. Number of minutes per week devoted to definite agricultural
problems in scienee or other courses 6
6. Per cent of total enrollment of boys who are taking the
related courses 17%
7. Per cent of schools offering 4-H Clubs %% |
8. Per cent of total enrollment of boys in schools that offer
L4-H Clubs who take it Wz
9. Average number of college hours preparation of teachers
who eoach 4-H Clubs 9
10, HNumber of 4~H Club coaches who did not have any college hours
in agriculture 19

We see from the above data that only thirty per cent of the schools
offer an exitra period for laboratory; that only six minutes per week
were devoted to definite agricultural problems in the related courses.

The boys' only opportunity for agricultural training in twenty-eight of
these schools would be the small amount of training that they would re-
ceive in the melated courses or in )j~H Club work.

We note that l~H Clubs have reached seventy-six per cent of these
schools., We conclude that the 4~H Clubs are offering an opportunity for
more agricultural ftraining. After seeing that the average number of college
hours that the }~H coach had and that nineteen out of the thirty-eight

4~H coaches had no eollege training, we know that the 4}-H Clubs cannot
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solve the problem by themselves. The 4=H Clubs nced help from soms
Bource.

The date in Tebles I, II, ITI, IV, and V definitely reveal a lack of
interest in agricultural education.

a. Reason given by school superintendents.

The writer was interested in finding what the superintendents
gave as their chief reason or reasons for not offering vocational agrie
culture. Thelr reasons are recorded in Tables VI.

l. Ve have less than 24 boys in our high school; therefore

2, State and federal reimbursement in finance too sasll. 1l

3. mtbahuwufnnqutoupw
teachers on a full time basis, which is to say for
teaching vocational agriculture only. 6

e Milure to securs teachers who have a vocational
cartificate. 2

5. Other reasons. 2

We notice that nineteen superintendents gave as their chief reason,
ehmmg@g{,ﬂm.mﬂdxm the policy used by the State -
Yocational Agricultural Teachers Toaching only Vocatiomal Agriculbure.
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Ve realize that a mch better job can be done when the $eacher is a full
time teacher. 4s long as the federal funds are limited, we know that the
funds should go whare they will do the most good. Of couwrse this will be
to the larpar schools. This is fwrther evidence that same plan is very
necessary for meaching the ammall high school with more agricultural
training.

This writer was interested in finding why a course in general agri-
culture is not offered in the schools that do not offer vocational.
If the school is too mmall o qualify for vocational, then why is general
agriculture not offered as an alternative? Quastions were asked for this
purpose and the results are found in Table VII.

ZABLE VII

Chief Reasons far ot Offering General Agriculiwre as
Revealed in the Swrvey of the Fifty Schools of Oklahoma

l. Tailure to secure teachers who have teaching fields 17
in general agriculture

2. Ilack of finance to equip a laboratory 16

3. Suitable textbooks sre not available to cover the
different units needed for a full nine wonths® term 1

4. 1ot enough interest among the students if a course wvere
offered 3

5. Tarming is not a major enterprise in this community;
therefore the demand for agriculture is not great
anough to justify this course 2

6. Vo offer vocatiomal agriculture; thevefore general
agriculiure would not be nseded 11

Tote: Mestiomnaires from the eleven schools that offered vocational agri-
culture were eliminated in getting the averages for the table above.
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We notice in Table VII that seventeen out of thirty-nine superin-
tondeutes gave as their chisf reascn, failwre lo sseure eachers for
gensral agriculture, while in Table VI only two gave this reason. Ve
know that the teaching requirements for general agriculiwre are much less
than for vocational agriculture. The lack of tcachers is therefore more
an excuse than it is a reason.

Sixteen siperintendents gave as their chlei reason. lagk of finance
$o squip a lsboratory. Ve kunow that the eost of equipping a labovatory
for genoral agriculture iz very little. lNost of the eguipment is supplied
by nature and acquired at no cost.

b, Interest in agricultwml education.
The purpose of the following fable is o reveal the interesis
that school boys and school superintendents have in agricultural education.
Ths resulis are complled In Table VIII.



ZABLE VIII

Interest of High School Boys and High School Superintendents

in Agricultural Gducation

Do you think that a course in general agriculture
would be as profitable as a course in algebra or
Iatin?

3

2,

If you offered a course in general agriculture, would
you make it elective for girls?

20

3

Would you offer a course in general agriculiure if the

conditions were not satisfactory that you gave in question

two of the questiomnaire?

30

many boys in yow high school would take a cowrse
general agriculture if one were offered?

a. Superintendents®' opinion as to the per cent of
total enrvollment who would take it.

b. TPer cent of boys who & aid that they would taks
it

51%
55%

e

Do you think that more teachers and prospective teachers

should take enough training in agricultwre to at least

qualify tham to teach a cowrse in general agriculture? 37

6.

If you offered a course in general agriculiure, would
you make it an elective for girls?

2

lotes

averaging the resulis of the above questions.

The schools offering voecational agriculture wore eliminated in

Wie note in Table VII that only three out of thirty-nine superin-

tendents gave a lack of student interest as being the chief reason for

not offering general agriculture, and not one gave this for a reason for

not offering wvocational agriculture.

Table IV shows us that 567 of the fotal enrollment of boys are taking

wvocational agriculture, i.e., when it is offered and likewise 427 are

takdng general agriculture in the schools where it is offered. Very
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soldom do we find both vocaticnal and general agriculture being offered
bacause that would be a duplication.

The percentage that are taking agriculture when they have the oppor-
tunity would be counted by authorities as being very good. The head of
the Vocational Agricultural Education Department, Oklahoma Agricultural
and Mechanical College, said that about fifty per cent of the total enroll-
mont was a good average since the other fifty per cent are planning to
enter other vocations.

We notice in Table VIII that the superintendents estimated 517 of
the boys would take a course in general agriculture if one were offered,
but the boys, whon asked, responded with 557 saying "yes®. Therefore we
cannot say that the lack of agricultural training in our high schools is
dus to a lack of student interest. We also motiece in Table V that 47
of the boys are takdng l~H Club work when it is offered.

This interest would grow in gemeral agriculture and )4~H Club work
if the instructor had more training. We see from Table V that fifty per
cent of the l~H coaches in the thirty-eight schools surveyed had no
college hours training in agriculture.

¢. Finance in agricultural education.
We notice ih Table VII that thirty-three of the thirty-eight
superintendents gave as their chief reason,

It is obvious to those who have taught a course in general
agriculture that the cost is no more than a course in mathamatics, i.e.,
if the wgular science teacher were qualified to teach agriculture. The
cost of equipping the laboratory is very little. For axample, the live-
stock andpouliry wsed in judging can be obtained in the commmnity with no



cost. The grains used for judging can also be obtained with no cost.
The level used for running terrace lines can be cbtained from the county
agent. The material for the study of plants, trees, and insects is
furnished by mature. Any mumber of bulletins can be secured from the
State IExtension Depariment free of charge. These bulletins can and
should be used far textbooks. m#mmammwmm-
book. The only thing that the school needs in order to offer a cowse in
general agriculture that it does not have is a qualified teacher.

The superintendents say that the cost of a course in vocational agri-
eulture is too high, yet 52 of our aceredited high schools do not offer
even a course in general agriculiure.

The resulis of a general agricultural course might not be as prafit-
able as a course in vocational agriculture due to less qualifications of
the instructor, but if more emphasis were placed on the necessity of
agricultural training it would induce more teachers to prepare for teaching
this subject.

Superintendents say that the cost of voeational agriculture is too
hi@qw*ﬂ’ahh!dnunhuulﬁnhoohthatmomringmﬁm_
agriculture and only 141 offering general agriculture.

Ist us fwrther consider the cost of a wvocational agricultural course
in our high schools.

Snith Mighes Act.

nnnmmlmummﬂnut-#mamwm
23, 1927. It provided federal funds ® be used for the betterment and ad-
m«mmmmmmumpMﬂmm
meeting certain standaxds and qualifications for the work should have a
part of the instructor's salary reimbursed. Section X of this Act states
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the provisions in oxnder to receive the benefits of such appropriations for
the salaries of teachers, supervisors, or directors. They are as
followss

That such education shall be of less than college grade and bs desig-

nated to meet the needs of persons over fourteen years of age who have

entered upon the work of the fam or of the farm home; that the State
or local community, or both shall provide the necessary plant and
equipnent determined upon by the State Board, with the approval of the

Federal Doard for vocational education, as a minimm requirement for

such educaiion in schools and classes in the state; that the amount

expended for the maintenance of such education in any school or class
mmmmuwmmnim?umumm
than the amount fixed by the state board......

The Federal Board created under the Smith Hughes Act was discontirued
as such in 1933 and consolidated under the United States Department of
Interior, 0ffice of Education. The board is now known as the Federal
Advisory Board for vocational education and serves in an advisory capacity
only,

The Swith Hughes Act has boen amended from time to tims, the last amend-

ment being the CGeorges-Dean Act.

Be it Enacted by the Senate and Mouse of Renresentatives of the United
States of Amerieca in Congress Assembled, that for the purpose of pro-
viding for the further development of vocational education in the

. tes and ferritories there is hereby authorized to bs appro-
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States and territories according to the U. S. Consus last preceding
the end of the fiscal year in which any such allotment is made and
ghall be used for the salaries and necessary iravel expenses of

w.mmmwwmmmmjmm
such states and territories.

Wie see from the content of the George-Dean Act that the money is
alloted to the states and territories in proportion that their farm
population bears fo the fotal farm population of the Thited States and
Territories. The State Board of Vocational Dducation has the responsibil-
ity of distributing this money %o the marious school districts.

The census taken in 1940 showed a decrease of the farm population in
Oklahoma and the allotment of George-Dean funds for the biemndum was de~
creased ag shown in Table IX.

TABIE IX
Comparison of Allotment of Federal Munds Before and After the 1940 Consus®

SUITH HUGHES GEORGE=-DREAN
Allotments made ace Salaries and | Teacher | Salaries and | Teachar
cording to the: Administration| Training | Adrinistration| Training
1930 census $87,756.55 $6,531.13 | $126,795.57 |[$6,987.26
1940 census 764343.25 5.944.84 | 113,801.13 | 5,435.76

Total annual loas of
fedoral funds to Okla) $11,413.30 |$ 586.29 | § 11,994.74 |$1,551.50

The state appropriated for the biennium ending Jume 30, 1945, $52.650
annually for matehing salarvies of teachers of vocational agriculture and
afministration. It further provided the sum of $25,000 to be used only

2 mid.
3 State Department of Iducation, Twentieth Biennial Report, 194k, p. 142.



for matehing salaries of such teachers in new departments.

The total amount of money available, state and federal, was not
sufficient to reimburse school distriets for one-half the amount spent
for wyocational agricultural teachers' salaries and the State Board for
Vocational Education was forced to prorate the funds. They prorated the
funds on the basis of the percentage that the federal and state funds are
to the local funds expended for salaries of teachers.

From the above data we can see that it is important to keep the boy
on the farm or the rural populaiion from decreasing not only for the gener-
al welfare of the country but because of more funds for vocational agricul-
ture.

This poliey of distribution again is not giving the small rural high
school equal opportunities because it is more difficult for the small high
school to raise the necessary local funds for matching state and federal
funds,

We see no provision in the Smith Hughes or George~Dean Acts that dis-
eriminates the amall high school but the funds are limited; therefore the
funds must be distributed to the corwmmnities where they will do the most
good. This of course eliminates the small high school fram the benefits
of this program. This problem could probably be more effectively solved
by school consolidation but that will take geveral years to solve the
problem by that method.

The cost of vocational agriculture ssems tc be the chiel excuse for
curriculum makers not offering it. Ia:t us see if their excuse is justified.

A study was made by Petry W. Reeves.t He found that only one per cent of

b Perry W. Reeves, A % t of the Development of Indusirial Education
in the United States. TFederal for Vocational Edueation, Merch 1932,
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all funds spent for education was spent for vocational education. It is
indeed a aanll proportion when account is taken of the fact that approx-
imately ninety per cent of our population, gainfully employed, 1s engaged
in noneprofessional occupations in industry, agriculture, commeree and
home making., Iess than cne-third of the money spent for wvocational
education is used for vocational agrisultural education.

mthtmmwmtmmummtmmﬁw
is given as a reason for not offering it. This ia considered from the
standpoint of the total salary paid the instruector plus any other depart-
mental expense. The faderal aid, the students® supervised farm practice
retwrns and the holding power of vocational agriculture are overlooked.

In 1932 a study” was made in eyproximately 55 per esut of the depart-
ments in North Dakota to determine some of the costs of vocational agri-
aliure. The costs were based on the amount of mlary paid by the local
distriet to the instructor after the federal aid was deducted. The average
amount of salary paid by the districts for the agricultural instruection
was $653.30. The average finencial retwms for supervised farm practice
was $785.84; therefore the returns were greater then the expense. This
would show that the training was profitable from a flnancial standpoint
even if we discarded the other values that this treining might have.

d. The Imporiance of Ag'uulm.l Education

mmmmumwammmmmxm
Mmfwamioﬂl?lm , there were only 62,07 of all high
school students reenrolling in

school, leaving a mortality of
57.2%. Of tho voeational agriculd students 83.7¢ re-envolled,
mngthamrialitycfiMs

to 16.3%.6

Smw._. p. 11.
é ma., ». 13.
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From these data it is easy o conclude what effect vocational agri-
culture has upon the mortality of high school students. We do not have
data to show what a good course in general agriculfure would have on the
holding power of students, but if it were properly taught we cannot deny
the fact that it would make a great contribution to the holding power.
The school administrator should be interested in methods that will in-
crease the holding power of the high school. A study was made of the
mmber of students dropping out of school and the results are recorded in
Table X.



ZABLE X
Tolding Fower of Oklahoma High Schools

13.11}.15'16. 17.“““1
Report of the State Superintendent of Publie
Year Ending June 30, 194

Year Grade » N . EEE " .
1922-1923 1 129.72 100,0 69,81,
1923-192L 2 71,1 %9 50,314
192)j=1 b 73.674 .8 50,562
1925-1 L E.m 55. 48,007
1926=1927 5 54918 50.8 47,119
1927-1928 6 60,120 46.3 L5
1928-1929 K 51,830 39.9 I4,
1929-1930 48,248 37.2 40,720
1930-1931 9 37.289 28.7 100.0 35.588
1931-1932 10 30,806 23.7 82.6 30.%
1932-1933 1 25,075 19.3 67.2 2,
1933-1934 12 21,780 16,8 58.4 19,797

. 8. Graduates 19,076 4.7 51.2
College
i&{ Sophomoxe Z'w I:g $
1936-1937  Junior uﬁ 3.5 12.2
1937-1938 Sepior L, 17h 3.2 1.2
1938 Bachelor Degrees 3,806 2.9 10,2

Column I - mmber of pupils emrclled in each grade in the schools of
Oklahoma

. II = per cent of first grade pupils found in cach successive ycar

. III - per cent of high school fresimen found in each successive

year
' IV = number ofpupils enrolled in each grade in the schools of
Oklahoma for 1943-194) term

The above data show that the holding power of our high schools is
very poor. Only thirty-seven per cent of those who emxroll in the first
grade Tinish the eighth grade, and only 51.2 per cent of those who enroll
in the ninth grade finish high school. We see that 2.9 per cent of thom
who enrolled in the first grade received their Bachelors®' Degrees and



only 10.2 of those emrolled in the ninth grade received Bachelors®
Degrees.

Some kind of revision of the cwrriculum is vitally necessary. This
question of curriculum revision is a big problem. The last chapter of
this thesis will approach this problam only in regard to agricultural
educa tion.

William Bernard Wyatt made a study of the basic causes of Oklahoma
high school students leaving high school in 1938.7 Hs states that "15.3%
of the boys and 15.5% of the girls gave not enough practical courses® as
one of the principal causes for students dropping out of school. Agrie
culture was one of the subjects that the pupils indicated that they wanted
but did not have the opportunity to study while in school. Along with this
caomparison, 11.8% of the students expressed their reason for dropping out
of school as leing dissatisfied with the subjeets taken. Several teachers
expressed the belief that if more practical cowrses were offered, the
holding power of the high school would be greatly increased. The majore
ity of the students studied expressed the same opinion. A total of 47.47
of the pupils who had dropped from the rolls indicated that the school was
at fault.

Value of Jgricultwral Zducation for its Power o Hold
the Furm Boy on the Farm

We all realize thot there is at present a great tendency for boys
$o leave the farm and seck employment elsowhere. As long as we have this
condition, all people must depend more on the smailer mmber who are
still farming. A well plamed course in agriculture will help to keep
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the rural boy on the farm. The Tederal Board of Vocational Agriculture
made swrveys of former students of wocational agriculture in forty-seven
states in 1932 and secured the following data:®

Now Mu Gsbussaressesnmcansse 63-%
In related occupationS.......... 5.5%2
In non-related occupations...... 19.9%
In agricultural collefes........ 17
In non-agricultural emm' vase DeTH

The above percentages are based on former students who laft school with
one or move years of instruction in voecational agriculture. These figures
indjcate the larger percentage of students with agricultural training
engaged in agricultwral work.

This same study shows the agricultural status of these former students,

as followss
1. lManagers 3.6%
2. Renters 13.2%
3. Owners 5.8%2

The above data indicate that the largest percentage became partners in
their agricultural work. This condition is a good indication thai they
will become owners.

Another study was made by Myers? in 192), revealing the followlng datas

1. From 60-75 per cent of the students given wocational agricultural
instruction are now in agricultural work.

2. The vocational classes of agricultwre in the States of New York
and Penngsylvania are sending from ten to twenty times as large a pro-
portion of their studenis directly into farming as do the academic high
schools.

3. The mortality rate for students in vocational agriculture is only
two-fifths as great as the mortality rate for all high school students.

4. Partnership interest is increasing. Of the students reportod
on farms in 1915, twenty-nine per cent were classed as farmers. This
figure jumped to fiffy-ons per cent in 1921.

8 pederal Board for Vocational Biucation, Bulletin 82, 1932, "Effective-
ness of Vocational Education in Agriculture.®

? Ibid., pp. 55-59. (Bulletin 82, May 1923)
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Leonomic Value of Vocational Training
Vocational training carries definite econamic value. Varrenl® made
a study of 573 farmers in Tmgpkins County, lew York, and records the
following suerys

LARL: AT
Economic Value of Vocational Training
Humber of Iabor

Rducation Ramers Incomes
Attended district 98

achool
Attended high school 165 s?zg
More than high school 10 8yt

Since scheoling is a selective process, it is not always safe to say
how ruch of the increased incame is due to vocational or other training;
however, figures and d ata given by Varren carry strong implications that
training has definrite economic value.

Frem the above data we can conclude that the asmell amount of agri-
culture that is offered in our high schools today is not dus o a lack
of ths importance of agricultural education.

e. The school administrator's part in agricultural education

Ve motice that the two chief reasoms given by the superintend-
ents in the survey for not offering more agricultwral training were (1)
lack of finance, and (2) lack of qualified teachers. The swvey shows
that thirty out of thirty-eight swerintondents said that they would offer
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a cowrse in agriculture if the twro above conditions were met saticfactor-
ily.

Table VIII shows that tidriy-four oul of thirty-eight superintendents
sald that a course in general agriculiure would be as profitable as a
course in algebra or latin, Thirtyeseven of the thirty-eight super-
intendents maid that more teachers and prospective teachers should at
least take enough training in agriculture to qualify them o {each a
course in general agriculture.

This group of swerinitendents seems to recognime the importance of
agrlcul‘hmlMﬂon.butﬂmemgmthtngMit. Same of
these superintendenta indicated that they were wailting for the State De-
partment of Hducation o take the initiative. The proper officials to
take the initiative in the solution of this problem, as I sce it, are the
school administrators. Who do you suppose that society will hold respons-
ible for the solution of this problem il it is not the school administrator?
The teachers are overloaded and overworkeds yel the school must undertake
the task, else it will not be undertaken at all. Vhere is a better place
to stert then the curriculum?

Meny schools in Oklahoma still cling to the traditional curricuium.
They offer for the fresiman, English I, Algebra I, Civies and Oklahoma
History, and Ceneral Sciemce. For the sophomore they offer English II,
Plane Geometry, Modern History, and Industrial Geography. For the junior
they offer English III, Problems of imerican Democracy. IFor the seniors
thay offer English IV and some more history. There is very little varie
ation from year to yoar. The students ask for the opportunity to study
vocational agricultwre, art, music, mechanics, home economies, radio,
photography, typing, ete. The administrators say that for various reasons
they canmot offer the subjects mentioned but if the student will study the
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prescribed cowrse as outlined he will be given a diploma after four years
of study, that is, if he completes his work satisfactorily. The students
vield o the presswre from parenis and society and emroll.

Wrinkle and Gilehristil, in Seec
Demogracy, say thai Benjemin Franklin was among the first to object to
the nexrrow traditiomal curriculum., The first acadeny was the result of
his pen. The purpose of the academy was to train youth for their responsi-
bilities as citizens and give them occupational traiming, ut tradition
ruled it out. In Denjamin Franklin's letter to the school board he said,
"Don't misunderstand me, I am not arguing that adhering to iradition and
convention is altogether bad, tlhe opposite extreme is egually as bad."

The traditional curriculum served a great purpose. It was probably
best for its day but that does not megn it is best for today. It is true
that the student who has compleotod a preseribed course of study in foreign
languages, mathematics, and sclience is a better risk for collsge today, but
this only proves cue thing - that the student has superior scholastic
ability. If he had not had superior aptitude he never would have cone
ploted the preseribed course of study. Bul if the colleges want to find
cut about scholastic aptitude, they can do so much more easily and quickly
by testing than they could by giving the student a course in what we
called solids. The high sclool does not belong to the college.

If I wore to seloci cne basic cause for the slowness of secondary
education to adjust the curriculum to meet the nceds of ioday, I would not

say thoe colleges, the accrediting agencies, or the parents, but the
teachars., The yeason I made thiz statement is the fear of administrators

umnmmx..na:nw Robert S., Seconds
merican Damocracy, p. 1lj.
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of being different, i.e., afraid of public opinion. Also indifference
on the part of the teachers is a/cause. The teachers will say, "I spent
years of time and a lot of money in preparing to teach in my fields, why
should I discontinue this course or substitute snother just because there
is less need for it today?" Vrinkle and Gilchriatlz express thisg idea
by comparing the currieulum to a cirele with seven points, as follows:
(1) ¥ew curriculum; (2) teachers prepare for new courses of study; (3)
colleges and acerediting agencies dignify the new subjeets; (L) social
anl economic conditions have changed; (5) teachers are not prepared for
the new subjecte; (6) parents and public opinion will state that the pres-
ent subjects were good enough for them, therefore they are good enough
for the present; end (7) the school is no longer meeting the needs.

Orata Pedrotl3 says:

We take a step forward when we teach principles and generalizations
primarily and facts secondarily, bubt if the principles are merely
memorized, there will be no transfer from the classroom to the
social situation. The various subjeets of the curriculum cannot be
expected to result in an automatic transfer to the social situation
that confronts the c¢hild unless by proper teaching and organization
of thess subjects they can be made a way of life and be s0 used by
the ehild. This is called humanizing education.

In 1940 the American Youth Conmission, in cooperation with the
American Institute of Public Opinion, sent out a questionnaire to a cross-
section of the United States representing the adult population. The
question was: Do you think ow present high school ecurriculums are planned
merely for students who are going to oa.‘l.loga or for those who are not
going to college? The resulis were: College, 34%; for both, 39%; for

those not going to college, 8% 197 did not answer ., 14

12 71pia., p. 117.

13 Orata Pedrot, *Transfer of Training and Biucational Pseudo Science”,
Mathematies Teacher, XXXIII (May, 1935), p. 265.

% wrindle and Gilehrist, op. eit., p. 1ll.
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* Therefore we see fram the above study that only 8% of the people
quastionad in the United States belioved that our present curriculum was
preparing the student for life's problems., There are others who would
defend the traditional cwrriculum on the basis that these subjects will
prepare the students for professional or semi-professional jobs. Iat us
see if these reasons are justifiable by amalyzing Tables XII and XITI.

TABLE XIT

Occupation of Males 1) Years and Over, Hmployed (Except on Public Fmergency
Vork) for Oklahoma, Merch 2/=30, 1940 (¥rom United States Census Report)

All Males| Okla.City| Other All Rural Fam
|
9.5 3.1 «9
1.0 47.1 65.5
officials, Exc. farm 10.5 | 15.9 18.4 6.0 1.4
Clerical, sales, and |
Kindred workers 10.3 2L.7 18.0 3.5 1.2
Craftamen, foremen, and
m m m.? 509 16.1 7.2 2.7
| Operatives and kindred
workers 1.y 17.5 18.6 7.6 3.2
Domestic service workers A 20 | b 4 2
Protective service workers 1.7 2 | e 1.6 ol
Service workers, Exc. '
domestic and protecti: 3.6 Te5 6.6 Lt A
m m M t 1 008 '3 I 1.0 17.3 | 21.9
Iaborers, except farm !
and mine 5.1 5. 4 7.0 by 2.1
Occupation not reported .8 I 9 1.0 R .5
m m-o m.o lmco 100.0 m.o




TABIE XITI

Oeccupation of Females 1l Years and Over, Employed (Except on Public Hmergeney
Work) for Oklahoma, March 24-30, 1940 (From United States Census Report)

34

All Males| Okla.City | Other All Rural Farm
and Tulsa | Urban Rural Only
Number in each group 128,616 | 41,457 | 47,209 | 39,950 15,602 |
‘ Occupation Per cent | Per cent | Per cent Per ce Per c |
Professional and semi- ;
professional workers 17.4 11.6 6.8 | 24.3 20.5
Farmers and fa rm
managers 2.4 % % | 7.7 19.3
Proprietors, managers &
officials, BExe. farm 6.3 5.6 6.5 6.8 2.3
Clerical, sales, and
kindred workers 28,8 36.9 30.3 17.5 10.5
Craftsmen, foremen, and "
kindred workers 6 8 .5 A 2
Operatives and kindred
workers 5.8 6.8 7.8 3.7 2.3
Domestie serviece workers 20.5 20.9 20.6 19.5 20.9
Protective service workers .0 .0 0 | .0 .0
Service workers, IExe, do- '
mestie and protective |  1l.3 6.0 15.5 n,2 6.1
Farm laborers and fore=- ,
men 1.8 .0 i = 505 ]130_5
Iaborers, except farm n
and mine ol 3 o5 A4 3
Occupations not reported 1.7 1.0 1.3 3.0 4.1
Totals 100.0 100.0 100.0 100.0 100.0 i

There were 658,739 men and women employed in Oklahoma in 1940, Of

these, 222,050, or 33.7%, were farmers or employed on farms, while only

51,646, or 7.8% were listed as professional or semi-professional workers.

In the rural distriets over 80% of those employed were in some egri-

cultural work.

The amall, rural secondary schools, however, require all

pupils to take subjects designed to train for the professions - especially

teaching and engineering.
In the rural districts less than 5% of the people go to college and

yet the college entrance subjects dominate the secondary school eurriculum



to the exclusion of general education, home economics, agriculture, health

education, and culftural itraining in music and art.

15 y.8.D.A. Yearbook, 1940, pp. 1033-1040.



1., Iational Education Association's Plant

This plan calls for a reorgamization of the curriculur. It calls
MWmtimleﬁmlsabJoo‘h‘ This plan would organize iis
curriculum around major areas rather than around subjects. The areas .
would be (1) developing as a citizmen, (2) buildirg health and physical
strength, (3) exploring personal interests and abilities, (l) preparing
for an occupation, (5) developing personal interests and aptitudes, (6)
developing civic campetence.

Subjects provide somoe of the materials for lsarning but the major
areas ave kept before the pupils and teachers at all times. Creat emphasis
would be placed on elective courses, all of them functional in nature.
The student would be educated as a consumer, a voter, and would leaxrn the
beginnings of a irade or occupation. The aim is to produce a person well
adjusted to modern society. RMiture farmers would study those sections
of biclogy, chemistry, and botany which would help them in their work.
This plan would virtually abolish algebra and geometry becouse it claims
that these subjects serve no useful purpose for the eighty per cent of the
students who do not go to college. Taabesd; they would lesrn slalsnks of
accounting and the use of a caleulating machine.

A college preparatory student would take less foreign languages,
loss mathematics and science. e would take more social studies, more

1 mational Association of Secondary School Principles, "Plaming for
mm- and Life Magazine, "Harvard Plan vs NZA Plan", April
» .p' .
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physical education and vogational courses. A non-college preparatory
student would spend more time in the social, vocational and physical
education subjects and the same time in English and the sciences.

I think the plan suggested is practical and many parts of it could
and should be used by our adninistrators asz a means of helping to solve
the problem that I have been discussing. This program reccgnimes (1)
individunl differences, (2) the student has a c hoice in what he studies,
(3) the student learns by actual experiences, () it gives the student
who does not go to college a better opportunity to prepare for his future
occupation. Any program that will achieve these four objectives will be
better than our present traditional college preparatory pattern.

The one thing that the adnministrator must definitely guard against
in themorganization of the curriculum is o be mwme not to go to the
extreme in vocational education. Ceneral education is equally as important.
Bonjamin Franklin, who was the originator of the practical school of phile
osophy in America, gave us this warning when he said, "I am not arguing
that the traditional curriculum is altogether bad, the opposite extreme
is equally as bad."

Many progressive school programs today present too many challenging
possibilities to the pupils, The student®s attention is directed on the
solution of oneproject and before he has finished it, his interesis are
allowed to focus on amother project. We can easily sse what has happened
to the countries that have gone to the extreme in fostering vocational
education.

2. Dean D. C. MeIntosh's Plan for Solution
Dean D. C. MeIntosh (Dean of the Graduate School of Oklahoma Agri-
cultural and Meghanical Collegs), has suggested a plan for cwrriculum
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construction for the asmall high school of Oklahoma which is practical.

By using it we can more nearly meet the present nceds of agricultural

education. Iis plan would give the puplls who do not go to college a

better opportunity to prepars for their vocations. This plan is in line
with the Mational Bdueation Asscciation's plan, and 1s given below:

CURRICULIM FOR A SMALL MIGH SCHOOL

Grade 9 Grade 10 Grade 11 Grade 12
Tmn L. Faam & home I. Sanitation. I. Jood values. 1. Home nursing.
9:00 safety. First Ald. Vater & milk Tood & drug Mutrition. Care
to Insects & pests. swply. Medical laws. Salety of c¢hildren.
measures, otc. II. Democracy &

10:30 II, Rural organ- inspection.
izations

~10330 IV. Landscaping

to

J2:00 home conveniences;

1300 morale.

2330

2330
L300

« Care II. Govi agen-
of public propere- cies. Tariff &
ty. Crime. Price foreign trade.
control, etc. Taxes, etc.
ITI. Typewmriting. III. Providing
Speeches & speak. a home library.

cles.

Newspaper
the home. Making Charts, graphs. pression.

II. Rplief agen= other govis. Race
Capital & relationa.

labor. Conserve- V. Ouwr schools
tion of resources. and educational
III. Propaganda. opportunities.
Sources of infoe- VII. Religious
reading.mation. Oral ex- organizations.

thelr requirements.
Budgets & accta. requirements. Ina.for the hame.
Transportation. V. Buying. Sell- V. Contracts.
Cormuni cation. ing. Credit. Planning public
VI. Recreation & VI. Picndesn. recroation.
Travel. GCames. Parties. VII. Iocal povi.

VII. Iocal clur-
ches. Charity. Red | (Zlectives) (Zlectives)
Cross, etc.
Algebra Algehra
Agriculture Coametxy
Ark Agriculture
(Electives) Yome Heonomics | lome Econamics
Industrial Arts Industrial Arts
Agriculture Msic Hatural Sciences
Home E@ nomics lat. Sciences Soecial Sjudies
Industrial Arts Spani sh Spanish
Music Plays Literature
Spanish Plays

(Blectives)

Soeial Spudies
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CURRICULUM FOR SMAIL RURAL HIGH SCHOOL

This is a consolidated school with fram 70 to 90 emrolled in the high
school. Less than ten per cent of the graduates in the past ten years
have attended any college or wniversity. There are four high school
teachars.

General Lducation or Core Curriculums

The topics shove the dividing lines sre sugested for all to study
and practice. They may be changed, cmitied, or others added to mocet the
noods of the stuwlents, commmity, state, and nation. The topics to be in-
cluded are to be melected by the students, the teachers, and other interested
citizens under the direction of the school. The Roman mmerals in the
curriculun outline refer to the Seven Cardinal Principles: I - Heglth
and Safety, II - Citimenship and World Goodwill, IIT = Mastery of Tools
and Spirit of Isarning, IV - Worthy Home Membership, V - Vocatiomal and
Economic Lffectiveness,VI - Wise Use of Isisure, and VII - Zthical Character.

An outline to guide the study of the topics selected is given on pages
13 and 1) of "Using a Resource Unit", Mational Rducation Association, 1201
Sixteenth Street N.W., Washingbon, D. C. Price ten cents.

Corpmund ty participation and practice relative o the topics studied
should continue during the four years. All students should be participat-
ing each year in conmmmity and school activities.

Provision should be made for keeping this cwwriculum revised and for
seowrding the best informaiion.

Tlectives - Specilalized or Vocational:s

Adccording to the ouitline, hall of the student's time is elective.
Students with the assistance of teachers and parents are io salect the
subjects thoy are to study and to declde the year the subjects sroto come
in their program. No specific subjects are to be required. However, each
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studont is to select sufficient work to leep him busy during the time he
is in school. M@WM!&IMM@&MBWW
progress at different rates in the same subject. Students may spend part
of their time working on topics, issues, or subjects not in the school
program if the study and activities can be carried on samewlat independe
ently.

Those subjects are suggested for this communitys algebra, agriculture,
art, gecmetry, hame economics, industrial arts, literature, music, natural
sciences, poetry, plays, social studies, Spanish, amnd possibly others.

One teacher may supervise the study of ssveral subjects in one room
at the same time. The entire program is o be elastic.

the purposes of the school, the mubjects offered, and the program of
the school are to be determined ky the local commmity without state or
oltharinmm.'

3. Suggested Plans by Oklahoma Agricultural and Mechanical College

Faculty Members

a, Consolidation of amall high schools and the offering of
voeational agricultwre to a larger group.

b. Teacher training institutions, stressing the importance to
school administrators of sgricultwral education.

C. BSechool aduinistrators maldng a study of the area served by
their school to determine the objectives of the .chool.

d. A study by school administrators of the occupations followed
by their students afler leaving or Iizdshing school.

e. Make the teaching of general agriculture respectable in high
schools by offering a full year with ecxphasis on laboratory and field trips.

f. School adudnistrators encouraging more teachors Lo take



colloge cowrses in agriculinroe.

Ge  Srhool aininistrators meopndzily; Bt aprdenliure is as
bmortant az nany of $The othor couwrses whilch are offoered.

he Tho State Deporitmoent of Sducation amhagizing agriculiural

edueatio.



Only one hundred and eighty-five schools in Oklahoma offer vocational
agriculture, and one hundred and foriy-one off'er general agriculture.
This means that sixty-one and sixe-tenths per cent of owr high schools are
not offering any accredited agriculture.

There are only one hundred and fifty-three out of the eight hundred
and forty-nine accredited high schools offering more than one unit. Agrie
culture is near the bottom of the list as to the mmber of units in agri-
culture offered campared to the other subjects offered in the high school
curriculum.

In the schools that offered general agriculture only thirty per cent
gave time for an extra period in laboratory exercises. The amunt of
college preparation for the teachers of general agricultwre is only
twelve hours; yet we have very few teachers who ¢an meet theminimui ro-
quirements.

The only alternative plan to meet the present needs of agricultural
education that is receiving very much attention is the 4~H Club work.
Seventy-six per cent of the schools mmrveyed offered 4=H Club work but the
average ¢cllaege hours of 4-H Club coaches were only nine., The number of
minutes per week devoted to direct agricultwral problems in seience or
other courses was six, This was conclusive evidence that a lack of
interest existed in owr small Oklahoma high schools.

Failwre $o sscure teachers and the lack of finance were the chief
reasons given hy the superintendents; yet the data reveals that more
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schools were offering the more expensive course (vocational agriculture)
than were offering general agriculture. Rorty-three per cent of the
swerintendents said that they didnot have the finance to equip a labor-
atory for genmeral agriculture. Those who have taught general sgriculture
kmow that the cost for laboratory equipment is very amall.

The interests of boys and superintendents were adequate. In the
schools where agricultwre was offered, forty-nine per cent of the boys
were exrolled in this subject. Thirty-fouwr out of thirfy-nine superine
tendents said that a course in agriculture would be profitable and thirty
out of thirty-nine superintendents said that they would offer a course if
they had qualified teachers and finance.

lMany claim that the cost of wvocational agriculture is too high; yet
data in this research shows that only one per cent of all funds spent for
education was spent on vocational education and that less than one-third
of the money speni for vocational education was spent for vocational
agricultural education. Another study revealed that the average annual
salary paid by distriets for agricultural instruction was only $653.30.
If we consider the importance and values received from sgricultural
education, we cannot claim that the cost is too high.

A further analysis of the data found reveals that the two chief
reasons given by superintendents for not offering more agricultural train-
ing were not chief reasons, but secondary.

The chief reasons as revealed in this data are: (1) the prevalenco
of the academic or traditional curriculum in Oklahoma; (2) the lack of
superintendents and other officials to adjust the curriculum to moet the
present needs of agricultural education. Ve sse from the study of the
Anmual High School Bulletin for 1945 the academic subjects are dominant,
especially in the small high schools.
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The data from this sptudy shows that we cammot defend the tradition-

al cwrriculum because of its value in the transfer of learning or
preparation of students for professional or semi-professional jobs.
The cwrriculum changss must come through a process of education. This
administrator and he has the responsibility of selling the idea to the

The Iational Mucation Association's plan would give an opportunity
to offer more agricultural training. This program has the advantage of
the traditional curriculum in that it gives the student achoice in what
he studies, the student learns by actual experience, and it gives the non-
college student a better opportunity to prepare for his future occupation.

Dr. Dean D. C. McIntosh's plan offers the same objoctives that the
Hational Hducation Association's plan., This is a practical plan and should
ba used.

ALl of the suggestions offered by Oklahoma Agricultural and Mechan-
ical facul iy members are good and offer an opportunity for the improve-
ment of agricultural education.
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RECOMMENDATTONS

Quoting fron the Twentioth Piennial Report of the State Suparintendent
of Public Instruction, page 462 "During World Var II every effort was
made by the Teacher Training and Supervisory Staff of Tocational Agrie
culture to assist men who lack gqualifications normally required to meet
the pre-war standards. Professional Improvement courseas were organized
by the teacher training staff for all teachers who lacked the regular
qualifications., Additional time was spent by the supervisors with new
mon for the purpose of aiding them in instructional programs. A number
of good instructors who were not fully qualified under the old state
plans have been secured."

My first recamendation is that all teacher training institutions
in the state of Oklahoma offer courses designed to acguaint the school
adrini strators with the problems in agricultural education, and to follow
the plan as stated in the above quotation in regard to instructional aid
for teachars

It is recamended, secondly, that teacher training institutions stress
curriculun courses for school administrators which would show the value
of more practical courses and less academic subjects.

It is recamended that the State Depariment of Education emphasize
agriculture as being one of the important subjects of the high school
curriculun,

ly fourth recormendation is that the cwrriculum of the small high
school in Oklshoma today should contain the following charecteristics:
(1) Recognize individual differences; (2) let the pupil choose his sube
jects rather than to require hinm to tale a preseribed course of study;
(3) provide for eitizenship, health, and leisure time education; (L)



reqguire at least hall of the pupil's tims to be spent in activity or
a ctual exporiences; (5) the personnel for comstrueting the curriculum
should include all of the facullyy membersy (6) adjustment of the
curriculum o the individuel and comundty needs; (7) a definite place
for guidance; (8) -wmmwam‘umw
insufficlont and excessive activity; end (9) mecogmition of the socio=
logical and psychological nceds of the pupils.

L6
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