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COMPARISON OF DIRECTED STUDY AND FREE READING
IN THE TMPROVEMENT OF READING COMPREHENSION

CHAPTER I
INTRODUCTIH

The ability to re;iﬁis generzlly recognized as one of the most
important skills that a person can have. Reading is a tool of the
acquisitive mind: it is the vehiele for obtaining ideas that cannot
be trunsmitted orally. The person who reads well has at his command
a means for widening his mental horizon and for multiplying his
opportunities for experience.

Lducators of youth arc aware of the fact that good reading ability
is central to the school work of a student, They realize that a
student must be an able reader to do good work in any subject. This
is so since the study of reading will not only improve the ability to
do effective reading, but vwill also contribute to the learning of the
other subjects of the curriculum. Educators appreciate that through the
means of reading each student can do his work at his own pace and that
many of the most effecient teaching practices depend for their successful
operations upon the student's ability to read well. They know further
that a student will be a more effective participating member of his group
if he has adequate reading ability than he will be without this power ..

Just as educators are sensing the importance of good reading ability
for successful school adjustment, so others concerned with the social and

personal. advancement of youth are aware of the importunce of reading in

1 6. L. Bond and Eva Bond, Developmenial Heading in High School, pp. 6=7.




enabling each youth to live a rich and complete life, For reading
is a worth-while and highly stimulating recreational experience; it
adds many and vivid meanings to the individual's other experiences;
it stimulates and fosters interests; and, since through it cne can get
away from the humdrum of his existence, reading contributes to his mental
health., Thus, reading adds to the development of a wholesome personality.wl
Reading as we think of it today is not restricted to learning the
printed symbols, but it also possesses great social significance.
Kerfoot? says, "Reading is a form of living."®
Results of recent tests show that many pupils are reading on a
level below their ability as shown by their I Q's. Although estimates
vary as to the cextent of reading disability in the schools, Betts 3
indicates that eight to fifteen per cent of the school population is
retarded in reading. Investigetions show that an undue proportion of
those who are retarded possess normel and superior mental abilitye. ‘
Mason A. Strattonh, an elementary school principal of Atlantic
City, New Jersey, says:
Are we, as administrators and teachers, satisfied with our own
program of reading instruction? We ought to be doing a better
job in reading than in any other major {ield of the curriculum
for in no other field has so much careful research been carried
on. Yet both the amount and uality of the reading done by
children and adults in general are disappointingly low. No, we
cannot relax in our effort to develop sound reading habits,

interests, and tastes in children. The need for these attributes,
both in school and out, is greater now than ever before.

1 Ibide, p. 7.
2 J. B. Kerfoot, How to Read, p. 5.

3 Emmett Albert Betts, The Prevention and Correction of Reading
Difficulties, p. 2.

L Mason /i. Stratton, "A Contribution to Uetler Reading," The National
Elemcntary Principal, Seventeenth Yearbook, XVII (July, 1938), p. 230.




/ A recent survey of the reading habits of adults from practically
all walks of life reveals the startling fact that only about ten per
cent of our adult population read anything of social or culturzl value.
This finding is a rather seriocus reflection on the teaching of the past
gencration, since many persons atiribute their reading aversion to the
fact that, while they were in school, they were forced to read many things
that they neither understood nor enjoyed. If this be true, then something
must be done to correct this mistake. Of course not all people can be
taught to read effectively, bul certainly more than ten per cent of our
population can be taught to read with understanding. The problem is one
that merits consideration.l

in overcoming deficiencies in reading, it is essentizl to deal with

basic causes rather than the symptoms z2lone. While the first step is to
consider existing difficulties by means of adequate tests and careful
observation, the remedial program itself must often go beyond the mere
drilling of children on the phases of reading in which they are weak,
The causes of weakness may be found in the child himself, in his school
or out-of=-school environment, or in both. In any case, every available
means should be used to bring about a satisfactory adjustment between
the child and his total environment, giving due regard to his physical,

social and emotional needs zs well as to his specific needs in reading.2

1 Sara C. Byers, "Reading - Learning's lost Essential Tool," The School

Review, LIV (May, 19L6), p. 279.

2 Dditorial Comment in Newer Practices in Reading in the Plementary
Schools Seventeenth Yearbook, Department of Ilementary School

Principals, (1938), p. 387.




Summaries of reading investigations have convinced everyone that
learning to read cannot be sccomplished at the same rate nor with the
same smount of ease by all pupils. Differences have been found to exist.
The child who is having reading difficulties is not necessarily of
inferior mental adility. There are many factors that contribute to
reading failures - certain physical or mental chmctarinltiol and
emotional obstacles.

A corrective reading program is designed to improve reading abili-
‘ties in which the child has demonstrated a weainess and to remove

inefficient or incorrect reading habits. The results of our testing
program show a wide range of ability with the groups.
nttyandtopdlh-u this to say in regard to a corrective program,

An effective program of remedial instruction must aim toward
change in the whole child and his adjustment to his environment
in and out of schoocl. Proper instruetion must seek to orient
him for successful and happy living. To improve orientation
it is essential to study a child's way of adopting himself to
life. Hence, one must explore his behavior as reflected in his
activities and in his dominating interests. Through these
avenues one may achieve some understanding of & child's needs
and diffioulties in making social adaptations.

Patterson, Choate and Bnmnu'znyt

The fact that all students are not alike in their ability to

learn to read has been proved by scientific study. That it lies
within the responsibility of the school to do something about

the problem is a comparatively new idea. Soclety has been slow

to recognize that all individuals were not created equal and could
not be made to reach or maintain equality of status. Litile was
done toward formulating more scientific procedures im the solue
tion of the problem umtil the schools recognized that inability
to succeed on higher levels was in a large msasure traceable to
difficulties originating in the early school experience of the child
and that retarded childrenm presented instructional problems which
made the efforts of the school less effective with other members
of the group.

! Paul S. Witty and David Kopel, Reading and the Educative Process, p. ld4.

z 8. Howard Patterson, Ernest A. Choats, and Edmund Brumnner, The School
in Americen Society, p. 216.




Disability cases in reading may be defined as those pupils who have
made slower progress in learning than their abilities and opportunities
would lead one to anticipnta; or those whose learning opportunities have
been 1nndcqunte.1 Hildreth concluded that all children who rate below
norms on standard tests are not disability eases, but that the grade
standards for reading that h;vo been in force, achievement in relation
to ability, reading achievement in proportion to achievement in other
subjects of the curriculum, qualitative aspects of achievement as well
as absolute score, and the length of time the child has spent in learn-
ing to read are all factors to be eonliﬂerod.z

Many children who are recommended by teachers for diagnostic and
remedial work are either general behavior problems, children of border-
line ar subnormal mentality, or discipline cases. When the intelligence
fector is taken inte account, the number of children requiring intensive
study rather than simply a totally different program is greatly reduced.

Practices, as listed by Bond3, which encourage the development of
reading ability ares (1) freeing students from day~by-day textbook
assignments; (2) enabling the students to set up their own goals for
reading; (3) encoursging the use of library facilities; (4) giving
instruction in use of libraries; (5) developing the ability to read to
achieve a goal; (6) making provision for the use of what is read;

(7) eppraising the use of reading through intrinsic means.

1 Gertrude Hildreth, Learning the Three R's, p. 542.

2
Ibi‘.o. Ppe 5T73=4.

$ G. L. Pond and Eva Bond, Developmental Reading in High School, p. 205,




Many elementary teachers are meeting their responsibility to society
by giving increased emphasis to the teaching of reading, and since our
schools are changing their curricula to meet the needs of the pupils in
a changing world, it is necessary to place greater stress on the improve-
ment of reading in junior high school. There should be a close coordina=-
tion between reading instruction in the elementary and secondary school.
The developmental program in the secondary school should begin where the
elementary school leaves off, since reading is basic to other school

subjects.

Grayl has this to say about the reading achievement of pupils at
the secondary school level:

The fact was pointed out earlier that a majority of pupils
who enter the junior high school are prepared for a broad range
of reading activities. But there remains in the minority an
unfortunately large percentage of pupils (in the seventh and in
subsequent grades) who are surprisingly deficient in ability to
read. For example, in a study made in fourteen four-year high
schools, reading tests were given to 5,705 freshmen. Approxi-
mately four per cent of these pupils made comprehension scores
no higher than those attained by average second and third grade
pupilsy five per cent made scores equivalent to those attained
by average fourth grade pupils; six per cent, by fifth grade
pupils. In all, 22 per cent, or nearly one-fourth of the total
number tested, received comprehension scores below the norm
usually attained by pupils at the end of the sixth grade. Previous
studies have shown that high school pupils who rank below this
norm often encounter serious difficulty in doing the required read-
ing and fail as a result.

1 william s. Gray, National Society for the Study of Education,
The Teaching of Reading, Thirty-Sixth Yearbook, p. 121.



The Problem for Investigation
The purpose of this study is to determine by use of standardized
tests whether directed study or free reading will enable students
to make a greater improvement in reading comprehension. The data

presented in Chapter III show which is superior and to what degree.

The Materials Used
The Kuhlman-Anderson Achievement Test was used to find the
intelligence quotients and equate the groups. The subjects or pupils
used in this study include 59 pupils in the seventh grade and Tl

pupils in the eighth grade.

The Method
The equated group method was used in conducting this experiment.
By use of a standardized intelligence test the groups were as nearly

balanced as possible mentally and chronologically.



CHAPTER II
PROCEDURE USED
How the Data Were Secured

The data for this study were obtained from an extensive testing
program, including intelligence and achievement tests, also from
standard tests in comprehension, rate and speed which were administered
to the pupils.

Questionnaires were designed and used for the purpose of explor-
ing the reading interests, hobbies, social maturity and leisure time
activities. Valuable information was also received by personal
interviews with the pupils.

Data were secured by readings which ineluded investigations,

reports and summaries by specialists in the field of reading.

Description of the Subjects
The pupils in both the control and experimental groups were
selected for this study according to the procedure suggested in the
Kuhlman-Anderson Test.l The aim was to have a comparatively equal
number of mental abilities in the groups. Two equated groups, the
control and experimental, from the seventh and two from the eighth grade
were included in this study. There were fifty-nine pupils in the seventh

grade and seventy-four pupils in the eighth grade.

1 Fo. Kuhlman and Rose G. Anderson, The Kuhlman-Anderson Intelligence

Test.




Description of Groups Used

The range of I Q's is from 90-110 for the boys and from 100-103
for the girls in the seventh grade control group, while the range for
the boys in the experimental group is 90-116, and the range for the
girls in this group is 85-110.

The range of I Q's for the boys in the control group of the eighth
grade is 80-118, while the range for the girls is 85-118., The range of
scoras for the boys in the cxperimental group is 75-118 znd the range
for the girls in this group is from 80-118.

As to the chronological ages, the bys in the control group of the
seventh grade show a greater amount of retardation than the girls. The
mean age of the boys was 13 years, while that of the girls was 12 years.

The average age of the seventh grade experimental group was 12 for
both beyes end girls.

In the eighth grade the chronolocial meazn ages of both boys and

girls in the experimental group was 13 years.

Conditions under Which the Study Was Made

Pryor, the county seat of Mayes County, has felt the impact of the
war as shown by the growth in population. This increase in population
is reflected in the public schools.

The enrollment increased from eight-hundred and fifty in 1941 to
two thousand twenty-four in 1946. The enrollment in Junior High School
is approximately 350.

Pryor school serves a large area and many pupils are transported
from the rurzl sections. A few of the people own their own business,
many work on public work, some are professional people, while others are

farmers.
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Moat.of the citizens are progressive people who are interested in
higher standards of living and are intensely interested in the welfare
of their children. On the other hand, there are a few people who are
not so public spirited and cooperative, Then, too, there are many who
shift from place to place whose financial status does not permit them
to provide the necessities which are conducive to proper child develop=
ment, In view of the fact that many parents were transferred to new
jobs, many children have enrolled in a number of schools this year.

A questionnaire was designed to determine the number of people who
own their homes. Results show that in the seventh grade, thirty-five
per cent own their homes and sixty-five per cent of the families live
in rented homes or apartments, while in grade eight, sixty-two per cent
own their homes end thirty-eight per cent live in rented homes or eparte
ments.

Methods and Materials

In developing & program for the improvement of reading compre=-
hension it was necessary to give standardigzed tests to determine the
rﬁading abilities of the pupils. Results of the tests, which were
given to conirol and experimental groups, indicates that there was a
definite noced for a reading program that would provide for individual
differences.

As was previously stated the groups were equated in respect to
intelligence rating and chronologicel age, and since this was a develop-
ment procedure rather than a remedial program, the retarded readers
were not segregated. Materials were provided to challenge reading
interests of the superior pupil and to care for the needs of the re-

tarded group.



As e part of the continuous progrem in reading in the seventh
and eighth gredes, all pupils were given the Getes Reading Survey and
the Shank Test of Reading Comprehension. Each score was assembled
to show the level of atteinment and to determine the degree of im-
provement.

The Gates Survey Form I was given at the beginning of the first
gsemester and Form II was given at the close of the semester. The test
was chosen because of its value in diegnosing the special difficulties
of individual children. The test is designed to measure pupil a-
bilities in four specific aspects of reading.

The four fundamental aspects of reading ebility measured by the
Gates Reading Survey are as follows:s (1) Enowledge of word meaning or
vocabulary, (2) Power or level of comprehension, (3) Speed of reading
easy material of varied representative types, (4) Accuracy of compre=-
hending essy materiale. Speed and accuracy are both computed from the
score of the same test.

The Shank Test of Reading Comprehension was used as an in trument
of measurement in the experinent. Form A was used at the beginning of
the first semester and Form B was given at the close of the semester.

The Shank Test of Reading Comprehension is a test designed by Spencer
Shank which utilizes six different types of questions: (a) ability to
give direct details, (b) ability to give implied details, (e¢) ability
to give content meaning as a whole, (d) ability to determine whether or

not a definite idea is stated, (e) ability to recognize references,

1 Arthur I. Gates, Gates Read Survey. New York: Bureau of Publi-
cations. Columbia Univers , 1042,

2 Spencer Sheank, The Shank Tests of Reading Comprehension, Cincinnatis
CeAs Gregory Company, 1929.
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(£) ability to recognize true or false statements, (g) ability to give
words of synonymous meaning. The test consists of units in which each
type of reading is required. There is a possible score of 100 in this
test. This test also gives a measure of speed in reading since a time

limit is required.

Reading Progrem. The reading program was organized around units of

work, since it is evident that instruction in reading should not be limited
to one single system. The reading progrem that is organized around a
center of interest provided for individual differences if material of
different grade levels are placed in the room. Individuals who work with
pupils realige that students are not alike in their ability to learn to
read.

Samples of units that were presented as centers of interest are as

follows:

Finding Enjoymentl
A. Joy in the OQut-of=Doors
B. Beauties of Nature
C. Sports, Amusements and Geames
D. Happiness, Cheerfulness and Contentment

Conquering Nature?
A. Contest with Nature
B. Taming Plants
C. Domesticated Animals
D. Using Nature's Gifts
Both the experimental and control groups participated in this work.
In addition to the units of work, the control groups were encouraged to
do extensive reading asccording to their own interests and abilities,

while the experimental groups were given the work type of reading.

! Howard C. Hill and Rollo L. Lyman, Reading and Living. p. 16.

2 Ibid. p. 19.
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The need for definite provision for attention to reading in the unit
activities has been well stated by W. S. Grayl as followss

The broader program of reading activities which has developed
does not rely solely upon the reading period, as was true in the
past, for the development of appropriate reading interests and habits.
It provides for their initial development during an enriched read-
ing period. At an early stage it supplements this training,
moreover, with wide opportunity to read and with specific guidance
in reading in various school subjeets and activities, such as the
social studies, geography, natural secience, art appreciation, health
and arithmetic.

How Reading Period Was Spent. The seventh grade control group had

an hour period for reading in the morning and the eighth grade control
group spent an hour in the afternocon. Each of the experimental groups
spent an hour reading during the morning, the ae;enth from ten to eleven
o'clock, and the eighth from eleven to twelve o'clock. In each instance,
both groups spent the first thirty minutes of the period working on the
unit being studied. During the last thirty ninuﬁal of each period, the
control group did free reading and the experimental group did directed
study.

Practice Readers? were used with the seventh grade experimental
group and The Developmental Reading Series for Improving Reading Habits®
was used with the eighth grade experimental group.

The Practice Reader utilizes six types of responses to include the
essential specific aspects of comprehension. They are as follows:

(a) Giving direct details, (b) Giving implied details, (¢) Giving content

meaning as & whole, (d) Determining whether a definite idea is stated,

1 W. S. Gray, Teacher's Guidebook for the Elson Basic Readers, p. 6.
2

Clarence R. Stone end Charles C. CGrover, Practice Readers.

3 Robert G. Simpson and Ellen C. Gilmer, The Developmental Reading
Series for Improving Reading Habits.




(e) Giving references by selecting the word referred to by a given word,
as they, some, smallest, those, (f) Selecting statements not true accord-
ing to the reading material.

The Developmental Reading Series is designed as a corrective read-
ing aid for retarded readers of juniore-senior high school age. Develop-
ment of the following abilitiss is aimed at; Rate, comprehension, noting
details, interpretation, finding the central thought, supplying supporting
details, following directions, making inferences, locating facts and
information, locating dispersed ideas and werd study.

The program for free reading not only permits the pupil to pursue
his own interests and read on his own reading level, but developa voecabu-
lary skill, increases his speed of reading, and widens his knowledge of
various subjects.

Verious plans and devices were used to create a desire to read
widely, such as, (1) Pupils give brief sketches of books which they
have read, (2) Informal discussions of books, (3) Pupils relate important
incidents in the book, (4) Choral readings which encourage the pupils of
lower ability to participate.

Reading ability is a factor that the teacher must teke into consid-
eration in providing materials which chilidren can read with pleasure.

The pupil who is seriously retarded must have books that he can read
regardless of the grade placement. The superior pupil should be guided
into a program which will challenge his reading abilities.

In our changing society, there is a definite need for a more efficient
reading program.

In initiating our extensive reading program, it was necessary to
know something of the native ability, interests, and needs of the pupils

with whom the work was to be done. To develop functional reading programs



15

and to guide pupils into higher levels of accomplishment and appreciation
it is necessary to begin on the level of their learning.

William S. Grayl in a summary of the proceedings of the Reading
Conference held in Chicago during June, 1941, has this to say,

Of primary importance in any effort to adjust reading
programs to individuals is, according to most speakers, an
intimate acquaintance with pupils as growing personalities,

This acquaintance involves a clear understanding of the

characteristics, interests, potentialities and needs of each

pupil.

The Thirty-sixth Yearbook Cormittse? in their report gave five
importont phases in their definition of reading abilities:

(1) ability to recognize ideas presented, (2) ability to reflect on
the significance of these ideas, (3) ability to evaluate correctly,
(L) ability to discover relationships, and (5) ability to clarify
understandings.

Hildreth3 states that it is not so much the method of instruction
used in retraining tiial is important factor in improvement, but the
opoortunity the special arrangements make for the individual to read
under the supervision of a sympathetic, lolerant friend who is able to
find out the specific problems and difficulties of the child of whatever
nature they may be. This author indic:tes that remedial instruction is

more difiicult than normal initial instruction, because wrong habite must

be destroyed and unfavorzble attitudes overcome.

1 %11ian 5. Gray, Adjusting Reading Programs to Individuals, (Sup.le-
mentary Educational Monograph No. 52), p. 332.

2 william S. Oray, National Society for the Study of Education, The
Teaching of Reading. Thirty-sixth Yearbook, Chapter II, p. 26,

3 Gertrude lildreth, Learning the Three R's, p. 676.
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Reading Interests

In recent years there has been a change in the attitude of
teachers in regard to recreational reading. A short time ago a child
was supposed to do his recreational reading outside of school hours
and many regarded it as an extra curricular activity. It is now consid-
ered legitimate to read for fun during school hours.

Our recreational reading program developed in the junior high had
es its mein objective the development of a habit of reading that will
carry over into adult life. Since the range of individual differences
within the class is wide, it was necessary to plan a program with
sufficient range and variety of material and exercises to make possible
adjustment to individual needs in the group.

A survey was made to determine the number and kind of books that
were read by all groups and to compare the reading of pupils on different
mental levels. The results showed that quelity and quantity of reading
was closely related to intelligence ratings. The results also showed
thet pupils read for pleasure.

The problem of developing the habit of reading and a keen interest
in desirable types of reading material is an important one and the school
and the home in cooperation should be able to develop a wide variety of
reading interests.

It is the responsibility of the sehool to provide interesting,

wholesome reading material to furth?r develop the reading interests and

to raise the level of the quality of reading. The pupil may be

encouraged to select better material by placing it before him rather

than criticizing the undesirable selections. The slower pupils should be
supplied with reading materials on their reading level, while the brighter

group should have materials that present a challenge to their reading powers.
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The survey of reading interests of the pupils of junior high revealed
that pupils spend a great deal of time reading for fun. A large number
have access to books in their homes while others spend considerable time
at the public library.

A wide variety of interests was shown in the results of the
questionnaire. Both boys and girls were interested in adventure and
mystery stories. It was an interesting observation that many girls read
boys'! books, but few boys read girls' bocks. Titles of books that were
suggestive of girles were shunned by the boys.

S8ince this was a developmental process and our aim was to create
a desire to read for fun, book reports were used sparingly, because they
can easily become tiresome to children and can take away much of the joy
of reading. Oral reviews were given by the pupils since this is an
excellent means of introducing a book to the group.

Paul anpol says,

There should be no questioning or quizzing of the
children by the teacher concerning what has been resdeccc..
They should be encouraged to make comments on the selection,
to tell sbout things that caught their interests. There
must be no forced comments, ne probing, ne quizzing and
no insistence on verbal reactions. Merely give the children
a chance to tell what they want to tell. Ve must get away
from the idea that no learning cen Zo on unless teachers
are asking questions and echildren are answering them.

The survey revealed that many studcnts have access to periodicals
in their homes, and it was very evident that they were interested in this
type of reading material. It was an interesting observation that the boys
of the seventh and eighth grade listed comics as first choice, while boys
of the experimental group listed "Life" as first choice. The girls of both
the control and experimental groups listed comics among the first six choices
although no group gave comics first place.

* Paul McKee, Reading and Literature in the Elementary School. p. 520.
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In recent years our junior high schools have experienced an unusual
development in the field of library material and its use since all modern
educational trends necessitate the library as an integral part of the
school. Junior high people are encouraged to read widely, to observe,
experiment, investigate and orgenize the information they have acquired.
The library is the laboratory of the school and provides a natural center
for integrating the school program.

Specific objectives for developing better reading habits as listed
by Stonel are as follows:

l. To lead each child to form the habit of voluntary reading
for fun.

2. To help the child develop a more discriminating taste in
his voluntary reading.

3s To develop a wide variety of reading interests on the part
of each child in so far as this is possible.

4. To develop sufficient flueney in recreative silent reading
on the part of each child to make independent reading
pleasurable.

Since education today centers attentlion upon experiences that aid
in child development rather than upon mere acquiring of facts or informa-
tion, it is necessary to develop the habit of free reading.

Stone? mentions the following activities which may be utilized as an
incantiv; for recreational reading; -

l. Visit the public library.

2. Exhibits of attractive paper covers of books which at least
some of the children can read.

3« Exhibits of collections of books cobtained from libraries,
homes and stores.

1 Clarence R. Stone, Better Advanced Reading, p. 58.

2 Ivid. pp. 198-199.
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4, Character impersonations, dramatizations, and pageants.

5. Audience reading of brief excerpts by the teacher and
individual pupils.

6. Brief voluntary oral reports of bocks read with the
objective in mind of helping others in locating interest-
ing books.

7. Audience reading of published reviews of books with the
reading ability of some of the children, at leest.

8. Returning, selecting and withdrawing books.

9, Browsing, sampling and conferring with other children
and the teacher in selecting books.

10. Formulation of standards for distinguishing the desirable
from the undesirable book by a committee of pupils under
the teacher's guidance.

11, Individual and small group activities in making illustrations
of books read.

There are meny factors that are related to reading interests. Some
pupile come from homes that have developed an interest in good books,
and by the time they reach junior high, this cultural environment has
contributed signifieantly to their reading interests and tastes, while
other pupils have not been so fortunate and they have not developed that
strong and lasting reading interest.

In the ecase of the pupil who has a more limited background, there is
a greater responsibility for the teacher since it is a more difficult task
to create an interest in reading.

There are many outeof-school conditimns which have a decided influence
on the reading interests of pupils. The motion piscture, radio and all
visual aids have been instrumental in creating en interest in reading for
information. The period during the recent war was an incentive to pupils
of junior high to read for information about scenes of battle, airpleanes,

battleships, etc.



20

As was mentioned before, there are many incentives for pupils to
do extensive reading, but we must realize that the students of today
have many interests which detract from the development of the hebit of
reading. The lives of pupils are so filled with activities that there
is very little time left for intensive reading. The school should provide
for extensive reading and the teacher may encourage pupils to read better
literature; however, the individual's speecific reading strength and
weaknesses must be recognized and material must be provided according
to the pupil's varying reading abilities and tastes.
Bond and Bond! list the following factors that affect the reading
interests and £aetea of students;
1. The quantity of books within the homes
2., The quality of reading whieh is done in the home.

3. The general attitude of the adults ir tbha home toward
reading.

4, The use of the radio and motion picture.
5. The firsthand activities and experiences of the student.
6. The aocessibility of reading materials.

Wide reading is recognized as an important factor thraugg whieh the
background of the pupil could be enhanced or enlarged. The pupil who has
a wide experience will bring to their future reading well developed read-
ing techniques and a broad backzround of meanings and concepts.

Colburn? lists the following devices which may be used in guiding
children in the cholce of bookss

l. Use of the bulletin board.
a. Posters bearing classified lists.
b. Colored book jackets.

¢. Attrective illustrations from books.
d. Pictures of persons or places.

. Guy L. Bond and Eva Bond, Developnental Reading in High Sehool. p. 149.

2 Evangeline Colburn, A Library for the Intermediate Grades, p. 24.
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Conferences with individual pupils who need to make a
conscious effort to improve the quality of their reading.

Brief talks to the class on the advantages of reading widely.

Reading aloud short passages from a book, calling attention
to certain parts of it, or showing pictures.

Attractive display of new books or of books which are being
overlooked upon the shelves.

The use of sorapbooks which contain the cover jackets of
books.

The individual records kept by the children.

Assembly programs.

Observation of special days during the year.

Allowing ehildren's own interests to serve as the chief

guide in directing them, beginning at their own level and
working upward.

Summaries of books and magezines read are included in Chapter I1I.
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CHAPTER III
ANALYSIS AND INTTRPRETATION OF DATA

Distribution of Intellipence Quotients and Chronolorical Ages

Table I shows the distribution of-pupils of the seventh grade control
group according to intelligence quotient and chronological age. The range
of I Q's for both boys and girls of this group is 90-110. The nedian
chronological age is 13 years for the boys and 12 years for the girls.

Table II shows the distribution of pupils of the seventh grade
experimental group according to intelligence quotient and chronological
age. The range of I Q's is $0-116 for the boys and 85-110 for the girls.
The median age is 12 years for both boys and girls.

Table III shows the distribution of pupils of the eighth grade control
group according to intellirence quotient and chronological age. The range
of I Q's for the boys and girls of this group is 80-11C. The median age
for both boys and ¢irls is 13 yearse.

Table IV shows the distribution of pupils of the ecighth grade
experimental group according to intelligence quotient and chironological
age. The range of I Q's is 75-118 for the boys and 80-118 for the girls.

The median age for both boys and girls is 13 years.



TABLE I

DISTRIBUTION OF PUPILS OF THE CONTROL GROUPS ACCORDING TO
INTELLIGENCE QUOTIENT AND CHRONOLOGICAL AGE
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t Number; 3 13 Number g
Gnd. | Boy.  § I.Qc 3 G-L- 8 3 Girl' 4 qu. 1 O-Ao
3 z 3 33 ] 3
Seven 6 90-110 -] 3 90-110 13
2 12 11 12
1l 11 T 11
Total Number 9 21
Median 13 12
TABLE 11
DISTRIBUTION OF PUPILS OF THE EXPERIMENTAL GROUPS ACCORDING TO
INTELLIGENCE QUOTIENT AND CHRONOLOGICAL AGE
¢ Number; s 11 Number 3
G'r‘d. 1 Boy' 3 I IQ' | 72 c 0‘. & 1 G’.rll | I QQ- ; | c Ae
: [ z 13 ] ]
Seven 5 90=-116 13 3 85-110 13
9 12 4 12
3 11 b 1l
Total Number 17 12
Msadian 12 12



TABLE III

DISTRIBUTION OF PUPILE OF THE CONTROL GROUPS ACCORDING TO
INTELLIGENCE QUOTIENT AND CHRONOLOGICAL AGE

2l

¢ Kumber ; : 3 Humber ; ]
Grade ! Boys : I.Qe¢ 3 C.A. 13 Girls ; I.Q. t C.A.
3 2 i 13 + 3
Eight (<] 80-118 14 2 80-118 14
9 13 10 13
] 12 4 12
Total Number 21 18
Median 13 13
TABLE IV
DISTRIBUTICON OF PUPILS OF THE EXPERIMNETAL GROUPS ACCORDING TO
INTELLIGENCE QUOTIENT AND CHRONOLOGICAL AGE
t Number t st Number i 3
Grade ] Boy' ] I-Qt ] C.A. it Girls ] I-Qo ] Cekos
$ z 1 $s H 3
Eight 8 75«118 14 2 80-118 14
9 13 6 13
5 12 7 12
Total Number 22 15
Median 13 13
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The Gates Reading Survey, Form I and II, was used in this study.
Table V shows the progress made by the control group of the seventh grade
as shown by the results of the Gates Reading Survey, Form I and II.

The boys made a gain of .6 while the girls made a gain of .l. The boys
are above the standard norm on both tests while the girls of this group
made the norm on Form I and are slightly above the norm on Form II.

Table VI shows the progress made by the experimental group of the
seventh grade as shown by the results of the Gates Reading Survey. The
boys and girls made a median gain of .5. Both groups are above the
standard norm.

Table VII shows the progress made by the control group of the eighth
grade as shown by the Gates Reading Survey. The boys of this group show
a median gain of .6 while the girls made a gain of .5. Both boys and
girls are below the standard norm on this test.

Table VIII shows the progress made by the eighth grade experimental
group as shown by the results of the Gates Reading Survey. The boys show

a median gain of 1.1 while the girls made a gain of .7.



TABIE V

PROGRESS MADE BY THE CONTROL GROUP OF THE SEVENTH GRADE
AS SHOWN BY THE RESULTS OF THE GATES READING SURVEY

: 1t :
2 Boys N = 17 s : Girls N = 12
: Form : Form T s Form : Form
Pupil : I t II : Gain :: Pupil : I ¢ II : Gain
H : : 1t H $ H
BoA. 609 7.6 -7 C-Ao 3-1 2.8 --3
J-Bo LI..? hoa 1-1 JcBo 605 6.6 ol
B-Bo 849 9. 06 E.CQ 5.0 h.? -‘3
J.Ce Tl 8.7 1.3 B.D. 8e3 8e3 «0
R-C. 8.14. 10-3 09 PrEo 10.6 10-5 "‘ol
R.G. 8e3 8.6 o3 B.Je 945 9.8 o3
D.G. 6.1 5.9 o2 M.R. 7.6 9«7 2.1
J.H. 9.6 10,2 .6 M.Se 6.2 8¢l 1.9
D.H- ?-LL ?.2 "'02 M.WO 3.6 307 01
Jede 10.2 1.4 1.2 D.W, 8el4 9l .0
J.L. 6.2 6.h 02 D.‘\'I'. 5.9 6.9 100
C.P- 7.1 8.5 1.1‘. C.M. 7.9 7-? --2
J.Pl 6.8 ?.8 1.0
R.R. T2 8e2 1.0
MoRc ?oB ?-9 ll
F.W, 5.0 Sely o
B.w. 6.9 7.2 .3
Median 7.2 Te9 6 7.0 T.9 ol
Standard

Norm 7.0 75 7.0 TeS



TABIE VI

PROGRESS MADE BY THE EXPERIMENTAL GROUP OF THE SEVENTH GRADE
AS SHOWN BY THE RESULTS OF THE GATES SURVEY

i

Boys N =9 '3 Girls N = 21

Form : Form s Gain in s3 Form s Form :Gain in

et 8% 8% 8 W
" e e ¢ e

Pupil I : II : Achievement::Pupil I ¢ II sAchievement
: 3 i3 : :
L.C. 5.5 940 3.5 P.A. Tel 7 06 -5
CIH. 9'h m.é 102 PIB. 6014 TOO .6
D.H. Bth B.h .0 V.B. 703 6.7 ".6
J.L. 7.8 8.2 ol LBe  6e1 7.8 1.7
R.M. 9¢3 949 6 GeBa 5.2 Ta7 2.5
WCP. 8.3 8.6 03 SoGa 60? 6.0 -'.2
T«Re 8.2 Sel 2 J.H. 803 9.0 ol
J-S- 8.6 Boh "02 ! D.L. ?.9 B.h 05
JeSe Te3 7.8 o5 WMeLe Te9 8ol o5
S-H. 6.8 70? .9
C.H. 602 605 .3
M.H. ?09 7-? "'02
M.N. ?-0 6.7 ""'03
M.R. 2.0 942 «2
DeSe 5.1 La9 -2
V.S. 7.0 6.8 =2
GeSe T 8.8 b
SeSa 79 7'1‘ -.S
N.To 54 6.8 1L
NeTs 7.2 Ge2 1.0
BeWe Te3 Te3 «0
Median 8.3 8.6 -5 701 ?-6 -5
Standard
Norm 7.0 705 7.0 705



TABLL VII

PROCRESS MADE BY THE CONTROL GROUP OF THE EIGHTH GRADE
AS SHOWN BY THE RESULTS OF THE GATES READING

28

SURVEY

- B T

: Boys N = 21 s : Girls N = 16

: Form : Form :Gain in s s Torm t Form § Gain in
Pupil : I 3 II cAchievementssiupil : I ¢ II : Achievement

3 s s $3 3 H
J.B. 7.0 746 .6 J.A. 7.0 8.9 2.9
R.B. 8.0 846 6 G.B. ely 99 5
T.B. 5.9 TS5 1.6 J«Be 6e2 648 6
C.C. 5.5 7.7 2-2 R.D. ].0.0 9-8 "-2
B.E. 8.3 10.1 1.8 BCEI 8.8 7.9 ""09
CCF. 805 8-3 03 COKO 7.5 800 .5
LoG . So? 6.3 06 F.y:o 808 9 -7 -9
JeGe 6. Te9 1.5 M. N. 843 Ge2 9
Jude 8.1 SeT 1.6 M.S. 5e2 Sl o2
Eouo 9.5 10.7 102 G-So 8'0 Bch .h
D.N. 5.9 8.9 3.0 V.T. 6.5 TeT 1.2
JoPc 806 1007 2.0 D-Ta 6.5 7.1 .6
R.t Pc. 5.2 6.6 1.!.]. ch‘o 6.2 6.h -2
J.Re 10,6 10.6 =0 G.We TeT Te2 5
WQSQ 1000 9.8 "'-2 V-?ar. 9.2 1001 -9
DeSe 641 6.0 -1 NeT. 6el 6.l 3
R.S. 5-9 5.6 "‘o3
G.So 1001 lo.h 03
H.T. 6.8 7.2 th
EJW,. 56 6.8 1.2
LWe 6.6 ?.2 .6
Median 6-8 709 06 706 8.0 05
Standard
Norm 8.0 845 8.0 845



TABLE VIII

PROGRESS MADE BY THE EXPERIMENTAL GROUP OF THE EIGHTH GRADE
AS SHOWN BY THE RESULTS Oi THE GATES READING SURVEY

t 2
s Boys N = 22 i3 : Girls N = 15
: Form s Form : Cain in 13 : Form : Form :Cain in
Pupils : I ¢ II : Achievement::Pupil : I ¢ II :Achievement
: ] 3 E; : 3 s
B.B. 5.8 6.8 1.0 H.A. 76 943 1.7
J.B. 10.0 11.0 1.0 B.A. 9.0 10.2 1.2
G-Bo lj.té 6.1 105 L-C- 7.2 701 --1
S.Co ?u9 897 18 GoD- Sch 6.5 101
D.Ce 3.9 b7 .8 M.Do 9.8 10.6 .8
JeCe Bel 10.5 2.1 MeHe 10.2 10.9 Fy
DeHe 8.1!. 1003 109 JOK. 9011- 9.0 "‘oh
JoGo 6.}4 8011 2.0 J.Lo 1101 10-7 -.ll.
E.Ge 5e3 6.0 ¥, ¢ ReMe 6.8 Tek 6
L.He 11.1; 12.0 06 JeNa 7.6 8.1’. 08
B.H. Te7 9T 2.0 D.R. 10,3 10.0 6
D.d. 6.8 8.0 1.1 Cale 9.1 9.9 o7
E.K. 58 Te2 1.4 W.Se Te2 846 1.4
L.L. 6.0 Tek 1.4 S.Us 8.0 9.0 1.0
J.M, 3.8 L.6 .8 M.De 10.1 10.8 o7
C-No 8.!.{. 1002 108
J.Ta Scl 507 .6
Ets‘ 9.9 10.1.4 .5
LeSe 9.0 10.8 1.8
M.T. 5.0 Tt? 2‘?
G.W. Te5 842 ol
KeY¥e Sel 6.0 .6
Median 6.6 8-1 1.1 900 9-3 07
Standard

Nom 8.0 als 8.0 8.5
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The Shank Test of Reading Comprehension, Form A and B, was used in
this study. The test utilizes six different types of questions. The
results show that there is a considerable range of ability in each group.

Table IX shows the soores on types of responses and total scores
made by the control group of the seventh zrade. The scores for the boys
range from 18 to 76 and from 18 to 74 for the girls. The median for both
boys and girls is slightly below the standard norm. The median for the
boys is 44.0 and the median for the girls is 41.5.

Table X shows the scores made by the seventh grade experimental
group on the Shank Test of Reading Comprehension. The range of scores
for the boys is from 55 to 75. The range of scores for the girls is
30 to 70. Both groups are above the standard norm. The median for the
boys is 63.0 while the median for the girls is 54.0.

Table XI shows the scores on types of responses and total scores
made by the experimental group of the seventh grade on the Shank Test of
Reading Comprehension, Form B. The scores for the boys range from 34.0
to 75.0 while the girls'® scores range from 25.0 to 79.0. The median score
for the boys is 60.0 and the median for the girls is 54.0.

Table XII shows the scores on types of responses and toteal scores
made by the experimental group of the seventh grade on the Shank Test of

Reading Comprehension, Form B. The median for the boys of this group is
60.0 while the median for the girls is 51.0. Both groups are above the
standard norm. The range of scores for the boys of this group is from

50.0 to 67.0 while the range of scores for the girls is from 38.0 to 65.0.
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TABLE IX

SCCRES CN TYPES OF RESPOWSES AND TOTAL SCCURES MADE BY CUNTRUL GROUP
CF THE SEVENTH GRADE ON THE SHANK TEST OF READING CCOMPREHENSICN

FORM A

$ : :

' Boys N = 17 : : Girls N = 12
Pupil Types of Responses : Pupil Types of Response

3 ' 3 Tt : t : $ 1 3 3 s

‘a:b'os ’e‘f‘g'Total: 'a:bgc’d:e‘f:g:roul
Bele 6 2 6 6 3 18 3 44 C.A, 0 0 b 3 2 10 O 20
JaBe 5 2 4 & b3 12 0 30 J«B. 4 2 & 3 3 15 1 33
BeBe 7 6 6 T 3 28 6 62 E.Ce 2 3 & 4 2 28 O 39
J«Coe 6 b 4 5 4 24 5 &3 B.D, 6 4 4 5 4 8 3 44
RJCe 7 7 7 6 4 25 6 66 R.E, 8 8 6 8 5 32 7 74
R.Ge i 5 6 b 6 20 5 55 Budoe 6 7 5 6 4 29 8 65
D4Ge 2 3 1 3 3 13 1 26 MeRo 6 6 6 6 1 23 4 61
J.He 6 8 3] 7 4 26 5 60 Ma8, 5 5 5 & 2 15 2 38
D.H. 5 3 6 5 2 19 2 42 MeViy 2 1 2 1 1 11 0 18
Jad e 7 8 7 8 6 32 8 76 DK, 9 8 6 7 5 26 6 66
JuL, 3 4 2 3 1 16 2 31 D.W, 3 4 3 3 2 13 1 29
C.P, 4 3 6 5 1 22 2 42 C.l, 7 6 6 6 4 26 6 62
JoPs 6 5 3 2 1 18 1 35
R«Ra 5 7 4 5 4 31 1 67
MR, 7 6 6 8 4 27 5 61
F.W, 1 1 2 1 2 11 0 18
BeWe 5 4 6 3 4 19 2 43
Median 5.0 5.0 6.0 6.0 3.0 20,0 2,0 44,0 5.6 4.5 5.0 4,5 2.0 21,58 2.6 4l1l.5

Norm 5.4 5.1 4.9 4.7 3.9 18,5 2.9 46.4 5.4 5.1 4.9 4.7 3.9 18,5 2.9 45.4
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TABLE X

SCORES ON TYPES COF RESPONSES AND TOTAL SCORES MADE BY EXPERIMENTAL GROUP
OF THE SEVENTH GRADE CN THE SHANK TEST OF READING COMPREHENSICN

FORM A
' : T
s Boys N= 9 i i Girls N = 21
Pupil Types of Responses : Pupil ¢ ~Types of Responses
¢ 1 7 1 i : ; A Y ¢ ; : 1 T
; 8 by, ¢, d, ¢, £ , g, Total, &y Py ¢, d, e, £ , g, Total
L.C. 7 6 4 3] 3 27 3 56 P.A, 6 9 6 6 6 34 5 68
C.Ha 8 7 g 8 3 33 7 75 P.B. 8 8 8 (1 4 27 4 65
D.H. 8 7 6 6 6 26 7 68 V.B. 6 7 4 4 4 21 6 52
J.L, 8 6 7 S 3 28 6 63 L.B. 4. 6 5 4 3 19 2 43
Rl1i, 7 9 8 6 3 26 6 6B GeBea 3 3 4 4 1 15 0 30
WePa 5 8 5 3 2 30 4 57 SaGe 5 5 7 5 4 24 4 54
T.R. 8 6 7 6 3] 29 3 64 JeHe 6 7 7 4 4 31 4 63
JeSa 7 6 6 8 4 27 4 62 D.L. 6 7 6 5 5 31 3 63
JeSa y i ] 4 5 3 29 3 56 M.Le 6 6 3 4 2 27 & 52
S.M. 6 5 6 6 2 26 3 53
Colla 6 4 6 5 7 23 4 54
M1 8 5] T 8 L 31 7 70
M.Na 7 4 4 6 4 a7 2 53
ieRe 8 7 7 3 6 26 3 60
D84 3 4 2 5 4 13 0 31
VeSe 4 4 5 b 4 24 2 48
GeSe 5 7 T 6 3 26 4 67
SaSa 7 7 7 5 4 25 4 89
M,T. 4 5 3 4 4 26 2 47
NeTe 6 6 3 4 2 27 4 62
Bl 6 5 6 6 3 27 1 54
Median 7.0 6.0 6.0 6,0 3.0 28,0 4,0 63.0 6,0 6,0 6,0 5,0 4,0 25,0 4,0 54,0
Norm 5.4 5ol 4.9 4.7 3.9 18,5 2.9 45 .4 544 b4l 4.9 4,7 3,9 18,6 2.9 45.4
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TABLE XI

SCORES CN TYPES CF RESPCUNSES AND TOTAL SCORES MADE BY CONTRCL GROUP
CF THE SEVENTH GRADE ON THE SHANK TEST OF READING CCOMPREHENSICN

FORM B

3 t :

: Boys N = 17 g : Girls N = 12
Pupil Types of Responses 3 Pupil Types of Responses

t $ t 3 t t [ 3 $ $ t : t t s '

(8, b ,0 ,d e £ g, Total | .2 ,b, ¢, d, e, f g Total
Behs 6 6 5 6 5 26 3 56 Cela 0 1 3 3 1 14 O 22
J«B. 5 3 5 4 3 18 1 39 JeB. 5 5 4 4 2 15 3 38
BJBe € 8 9 8 7 27 & 70 E.C. 6 2 4 3 1 20 1 37
J«Cs 8 7 ) 3 5 27T 3 62 BJD. 7 6 6 6 4 26 6 58
R.C. 8 7 6 7 6 26 & 65 P.E. 9 7 8 8 8 32 7 79
R.G. 7 5 7 5 6 26 4 60 BuJe 8 8 8 4 7 30 4 69
D.G. 3 4 4 | 2 13 1 34 i1aRe 8 8 7 8 9 30 3 T3
J.H, 8 7 6 T 6 21 b 60 eSa 4 4 7 5 4 21 2 47
D.He 8 9 6 5 5 31 3 67 MaVie 3 3 2 3 2 3L 256
Jads 7 8 9 6 6 38 7 76 DJWa 7 8 7 7 7 31 b 72
J.L. 6 5 3 3 4 18 4 43 DJVi, 5 6 5 5 3 26 1 50
C.P. 8 6 5 7 7 27 4 64 Colls 8 7 7 6 3 26 b 62
J.P. € 5 4 6 3 17 3 44
R.R. 10 9 7 5 6 O 1 68
HeRe 8 6 6 6 7 26 4 63
FJ, 6 6 ) 6 3 17 3 44
B.W, 6 7 6 5 3 23 b 56
Median 7,0 6.0 6,0 5.0 5.0 26.0 4.0 60,0 6.6 6.0 6,56 5.0 3.5 24,0 3.0 54,0
Norm 6,0 5.7 5,56 5.2 4,4 20,6 3.3 50,7 640 5.7 5.5 542 4.4 20,6 3.3 50.7



TABLE XII
SCCRES ON TYPES OF RESPCNSES AND TOTAL SCURES

(F THE SEVENTH GRADE ON THE SHANK TEST COF READING CCMPREHENS1ON

MADE BY EXPERIMENTAL GROUP

FCRM B
1 : :
: Boys N =9 ; ¢ Girls N = 21
Pupil ~Types oi Responses : Pupil Types of Respenses
" " : 3 i : s T 1 : : 3 : :
2 y©, d, e £ . g,  Total &, b, ¢, d,6 e, £ , g, Total
Ll.Cs 7 6 5 b 6 24 b 58 PJA, 6 6 5 4 3 27 5 56
C.H. 8 7 7 5] 6 29 5 66 FP.B. 4 5 4 3 4 20 1 41
D.H. 6 6 6 7 8 28 5 63 BeBe 6 6 6 5 5 25 2 56
JJLe 6 5 4 6 6 26 5 68 L.Bs 5 6 b b 3 19 4 46
R.M. 7 9 8 7 3 27 6 67 GeBa 5 6 4 4 4 21 2 46
W.P. 8 7 <] 7 5 24 3 60 S.Ga 6 5 6 5 4 19 2 47
T.R. 6 T 6 7 b 27 2 60 Jdeba 7 8 8 b 7 27 4 66
J.S. 7 9 8 b 3 33 1 66 D.L. 8 i 6 5 & 29 4 63
JeSa 7 T 5 2 § 21 2 60 MeLa 7 7 7 3 4 22 1 51
S e, (3] 6 5 4 3 20 4 48
CoMa b 5 5 4 3 17 1 40
MoMa 8 6 7 5 7 26 3 62
M.N. b 7 6 3 5 24 L 55
MR 8 7 7 4 7 23 6 62
D.S. 5 3 3 4 4 19 3 42
B.S, 3 5] 4 4 5 23 4 49
GeSe 7 6 6 4 5 25 7 60
SeS, 6 7 6 6 5 26 5 61
M.T. 3 5 [ 4 3 18 1 30
N.T.. 6 7 5 5 6 21 2 52
BéW. b ] 6 5 2 22 3 48
Yedien 7,0 7.0 6.0 6.0 5.0 27,0 5,0 60,0 640 6,0 6.0 4,0 4.0 22,0 3,0 51.0
Norm 6.0 5.7 5.6 5.2 4.4 20,6 3.3 50,7 6.0 5.7 5.5 5.2 4,4 20,6 3.3 50,7
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Table XIII shows the scores on types of responses and total scores
made by the control group of eighth grade on the Shank Test of Reading
Comprehension, Form A. The median for the boys is 46.0, which is below the
standard norm. The median for the girls is 55.5, which is slightly above
the standard norm.

Table XIV shows the scores on types of responses and total scores
made by the experimental zroup of the eighth grade on the Shank Test of
Reading Comprehension, Form A. The score for the boys is 56.5, while the
median score for the girls is 71.0. Both groups are above the standard
norm.

Table XV shows the scores on the types of responses and total scores
made by the control group of the eighth grade on the Shank Test of Reading
Comprehensicn, Form B. The median score for the boys is 56.0, which is
slightly below the standard norm, while the score for the girls is 64.0 which
is considerably higher than the standard norm.

Table XVI shows the scores on the types of responses and total scores
made by the experimental group of the eighth zrade on the Shank Test of
Reading Comprehension, Form B. The median for the boys which is 50.5
is below the standard norm. The median score for the girls is 79.6 which

is 21.3 above the standerd norm.



TABLE XIII

SCCRES CN TYPE OF RESPONSES AND TOTAL SCORES MADE BY CONTROL GROUP
OF EIGHTH GRADE ON SHANK TEST OF READING CCMPREHENSICN,

FCRM A
: Boys N = 21 - : Girls N = 16
Pupil . Types of Responses .. Pupil . Types of Responses
S 1 1 1 T 1 : ad " 1 ] 1 1 3 [

aL bj . . dle' figj'rotal e b' oldiej_f Ig‘Total
J«Bs 5 6 6 5 3 27 & 56 JA. 8 4 7 7 6 28 6 64
R.B, 6 b 4 6 4 17 4 46 G.B. 7 8 8 7 7 28 T 72
T.Be 3 4 3 4 4 20 3 41 J B, 4 5 4 4 3 17 0O 37
CaCs 4 1 3 5 3 25 3 44 R.D, 7 8 8 5] 5 27 (3] 66
B.E. 6 2 6 5 5 20 5 49 B.E. 8 6 6 5 & 22 6 65
C.F. 7 8 6 6 6 25 6 64 C.K. 5] 8 6 6 5] 29 4 61
L«Goe 5] 5 5] 2 3 22 1 43 F.M, 7 8 8 7 8 30 7 71
JGe 5 1 4 2 3 21 2 39 N, 5 4 5 4 4 24 6 52
Jods 6 7 6 T 5 21 4 62  M.S. 3 5 2 4 2 20 2 39
E.M. 6 6 7 7 5 23 5 69 GeSe 8 7 7 5 (3] 27 7 67
D.N, 6 4 3 6 3 20 & 46 D.T. 5 4 b 5 4 19 4 46
J.P. 7 7 6 7 5 28 7 67 B.T. 5 3 4 5 4 20 2 43
R.Fs 8 4 5 4 1 17 3 40 ZaJWi, 5] 3 1 4 3 15 3 4
JeR4 10 10 9 7 7 36 9 87 Gl 6 6 6 6 4 24 5 b6
WeSa 4 5 6 7 6 27 4 58 BeWia 7 8 8 T 6 29 7 72
D.S. 4 3 3 0 3 16 1l 30 N.T. 5 0 2 4 4 19 3 37
R.8. & 3 3 2 2 14 1 29
GeSe T 8 6 6 7 23 8 65
N.Ts 4 4 5 5 5 20 3 46
EJN, 5 4 3 4 3 19 3 41
LK, 5 4 6 5 3 19 3 47
Median 6,0 4,0 5,0 5,0 3,0 21,0 4,0 46.0 6.5 5.5 6,0 5,0 4.0 24,0 5,0 55,5
Norm 6.3 6,2 5,6 5,4 4.8 22,1 3.6 54,0 6.3 6.2 5.6 5.4 4,8 22,1 3.6 54,0
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TABLE XIV

SCORES ON TYPES OF RESPONSES AND TOTAL SCCRES MADE BY THE EXPERIHEHTAL GROUP
OF THE EIGHTH GRADE ON THE SHANK TEST OF READING CUMPREHENS ICN

FCRM A

! ) X Na 15

" Boys N = 22 " s Gir}i_ = 16
Pupil “Types of Responses + Pupil Types of Responses

1 i H 1 : H : H H H H

:a:b:c:d:a:f sg"rote.ls 'a‘b‘csd'e’f 'g:Total
B.B. 4 3 4 5 0 22 2 40 H.A, 6 6 6 7 5 26 3 59
JeBa 9 7 9 8 7 30 9 79 BeA, 7 7 6 7 7 31 7 72
GeBa 4 3 2 S 4 12 1 29 L.C. 6 5 3 6 4 20 3 47
S.C. 7 8 9 6 3 30 4 67 G.Ds 2 4 3 4 3 17 0 33
D.Ce 1 5 4 4 3 18 1 36 MaDq 9 8 9 7 7 30 9 79
JoCs 7 8 9 e 3 37 5 77 M.H, 9 8 9 6 8 8 86
D.Ha 7 6 7 7 7 31 7 72 J.K, 8 8 7 6 6 29 7 71
JeGe 7 7 7 3 5 20 4 53 JuLe ] 8 9 7 6 32 9 80
E.Ge 4 5 4 5 4 23 1 46 R, 5 5 6 & 5§ 21 3 49
L.He 9 10 10 10 9 37 10 96 JoN, 7 7 6 5 7 23 4 59
B.H. 6 ] 8 6 3 28 7 65 D.R, 8 9 9 7 4 29 8 74
Deda 8 6 5 5 7 24 5 60 GaSe 9 7 6 5 6 3l 5 69
E.K. 3 4 4 3 4 15 3 36 WeBa 4 6 5 5 4 26 5 55
L.L. 5 6 7 3 4 18 2 45 S.U. 8 6 7 7 6 35 6 75
B 2 3 3 4 1 18 3 34 M. Dy 8 8 9 8 7 36 8 84
C.N. 7 8 9 9 6 27 8 73
J.P. 4 2 < 3 4 19 2 38
E.8. 6 6 7 5 6 32 6 68
L.S. 7 S 9 5 5 36 8 78
M.T. 2 3 4 4 5 18 0 36
GaWa 7 7 9 7 4 31 5 70
K.Ye 5 5 6 7 2 17 1 43
Median 6,0 6.0 7.0 5,0 4.0 23,56 4,0 56,5 8.0 7.0 6.0 6.0 6.0 29,0 6.0 71.0
Norm 6.5 6.2 5.6 5,4 4.8 22.1 3.6 54.0 6.5 6,2 5.6 5,4 4,8 22,1 3,6 54,0
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TABLE XV

SCORES ON TYPE OF RESPONSES AND TOTAL SCORES MADE BY CONTRCL GROUP
CF EIGHTH GRADE CN SHANK TEST OF READING COMPREHENSICN,

FORM B

) Boys N = 21 ) X Girls N = 16
Pupil Types of Responses ; Pupil : Types of Responses

'atb'o'a'e'sr ' g ! Total! ‘a'btetdle s lg iTota

$ i 1 3 H 4 3 3 3 B 3 z X | H H 3 1
JBe 7 8 6 4 7 29 < 65 JoA, 8 8 6 4 6 28 3 63
R.B. 7 8 6 6 5 28 5 65 GuBs 8 8 6 i 8 31 6 74
P.B. 4 6 6 4 5 23 4 55 J.B. 5 6 ) 5 4 16 3 44
C.Ce ] 4 4 2 4 18 1 38 R.D, 8 8 9 7 5 3l 7 76
BE, 8 8 8 7 6 3l 7 75 B.E. 9 8 8 8 8 32 7 80
CoF, 6 7 7 4 7 30 5] 66 C.K. 8 8 6 4 8 29 3 66
L.Ga 4 4 6 & 3 27 1 49 FJ M, 7 8 8 6 7 33 7 176
JeGa 7 8 b 8 3 26 2 56 M.N, 7 8 6 5 7 26 4 62
Jeda 9 8 8 7 7 31 4 74 M8 5 6 5 5 8 19 2 47
E.M, 9 8 8 8 6 30 8 77 GeSe 9 ) 9 7 9 32 9 83
Bu.N. 6 6 4 & 4 20 3 47 B.T. 6 7 7 5 5 28 3 61
JePe 7 8 7 7 7 30 6 72 D.T. 6 6 6 4 8 25 3 68
RLP. 4 & 5 4 1 18 2 38 Z.W, 4 3 2 7 3 20 4 43
JeRa 10 9 9 9 9 33 8 87 GaVig 8 7 ] 7 8 26 6 66
VS, 7 8 8 5 4 26 3 62 V., 10 8 9 8 ] 36 6 81
D.8S. 3 3] 4 s 4 16 2 39 NaT. 8 6 3] 3 5 19 0 46
R.S. 5 4 3 3 4 20 4 43
GeSe 10 8 8 8 8 33 8 83
HeT. 5 6 b 3 5 18 4 46
EWe 5 5 5 4 4 17 3 43
LeVig 7 7 7 3 4 21 4 54
Median 7.0 7.0 6.0 4,0 5.0 28.0 4.0 56.0 8,0 8,0 6.0 5.5 6.0 28,0 4.0 64.0

Norm 6.6 646 5.7 546 5.2 24.6 3.9 5842 6e6 6.6 5.7 546 5.2 24.6 3.9 58.2
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TABLE XVI

SCORES CN TYPES CF RESPCNSES AND TOTAL SCORES MADE BY THE EXPERIMENTAL GRCUP
OF THE EIGHTH GRADE ON THE SHANK TEST OF READING CCMPREHENS ICN

F(RM B

H  § H

" Boy'. s 22 ' s Girls N = 15
Pupil Types of Responses s Pupil Types of Responses

H ] 1 H

: a : b : c : d : e : 4 : g : Total : : a : b : c : d, e, I .8 ,Total
Bu.B. 6 5 6 4 3 24 0 48 HeAo 8 8 8 6 7 33 6 76
JuBe 9 8 8 5 8 33 5 76 B, 8 8 8 7 7 28 7 73
GeBe 4 5 4 5 5 17 1 41 LG 7 7 6 7 4 22 3 56
B+Cs 5 5 7 4 4 22 4 51 GeDe 2 4 -3 4 2 21 2 38
D.C. 2 2 3 3 2 19 0 31 M D 8 7 8 7 8 32 8 78
Fels 9 ) 9 8 8 36 4 83 M H, 9 8 10 7 7 36 9 86
D.H. 8 8 9 7 8 32 5 77 J.Ka 9 8 7 5 8 7 78
JoGe 7 ;g 7 4 5 27 4 61 JoLe 9 9 8 9 9 31 8 83
E.G. 8 6 7 3 3 23 0 50 RoM. 5 8 5 5 4 22 2 49
L.H, 10 9 9 9 9 36 9 91 J N 8 8 5 4 6 24 3 58
B.H. 7 6 8 5 3 27 3 59 D.R. 8 8 9 8 9 31 7 80
Dude 5 6 4 1 0 18 2 36 GeSe 8 8 7 7 7 27 6 70
E.K. 5 5 5 2 3 18 2 40 WeS. 9 8 8 8 7 35 6 79
Lliq 5 7 6 3 4 22 2 49 S.U. 7 8 9 3 5 28 6 66
JeMa 2 3 4 1 3 17 2 32 1.D. (moved)
CeN. 8 8 6 5 7 29 4 67
JoPa 4 5 5 2 3 20 0 39
E.S. 100 9 7 6 8 32 4 76
Le8e 8 9 8 6 7 37 4 79
G, 5 5 6 6 3 26 4 55
XY 5 5 7 4 5 20 3 49
Median 5.5 6.0 6.6 4.0 4,0 23,5 3,0 50,5 8.0 8,0 8.0 7,0 7,0 29.5 6,0 79.5
Norm 8.6 6,6 5,7 5.6 5,2 24,6 3.9 58,2 646 648 5.7 5.6 5.2 24.6 3.9 58,2
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Table XVII is a comparison of the median scores of the boys of
the seventh grade control and experimental groups on the types of responses
on the Shank Test of Reading Comprehension, Form A, which shows that the
boys of the experimental group made considerably hizher scores on all
types of responses except type "e", ability to recognize references. The
girls of the experimental group made considerably higher scores om all
types of responses than the control group on the Shank Test of Reading
Comprehension, Form A. The median score for the boys of the control group
is 44.0 as ocompared to 63.0 for the experimental group. The girls of the
contreol group made a median score of 41.5 as compared to 54.0 for the
experimental group.

Table XVIII, which is a comparison of the median scores on Form B
of the Shank Test of Reading Comprehension, shows that the boys of the
seventh grade control and experimental groups made the same median score.
The boys of the control group made a higher score on type "e", ability
to recognize references and the experimental group made a higher score
on type "f®, ability to recognizd true or false statements. The girls
of the control group made a considerably higher score than the experi-
mental group. The eontrol group made e higher score on type "a™, ability
to give direct details and type "e™, ability to give content meaning as
a whole. The experimental group made a higher score on type "e", ability
to recognize references.

Table XIX is & comparison of the median scores on Form A of the
Shank Test of Reading Comprehension which shows that the boys of the
eighth grade experimental zroup made considerably higher scores than the
boys of the control group, except on type "a", ability to give direot
details and type "g", ability to give words of synonomyous meaning. The

girls of the experimental group made a decidedly higher score on all types
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of responses than the girls of the control group.

Table XX, which is a comparison of median scores made by the eighth
grade control and experimental groups on the Shank Test of Reading Compre=-
hension, Form B, shows that the boys of the eighth grade control group made
a higher score on all types of responses except type "e", ability to give
content meaning as a whole, and type "d", ability to determine whether
or not a definite idea is stated.

The girls of the experimental group made a decidedly highsr score
than the girls of the control group. The zirls of both the experimental
and control group made the same score on type "a¥, ability to give direct
details and type "b" ability to give implied details.

The median score for the boys of the econtrol group is 656.0, and the
median for boys of the experimental group is 50.5. The median for the
girls of the control group is 64.0, while the median for the experimental

group is 79.5.
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TABLE XVII

COMPARISON OF MEDIAN SCORES MADE BY THE SEVENTH GRADE CONTROL AND EXPERIMENTAL GROUPS
ON TYPES OF RESPONSES ON THE SHANK TEST OF READING COMPREHENSION, FORM A

[
:Ho. of: Types >f Responses : : "¥o. of’ Types of Responses b
e, Boys ‘Tom'ﬂroup "Girls | :
« b ¢ d e £ g, ' *a b e d e £ g ‘Total
H 1 t 3 s 5
Control 17 5.0 5.0 5.0 6.0 3.0 20.0 2.0 44.0 Comtrol 12 5.5 4.5 5.0 4.6 2.0 21.6 2.5 41.5
Experi- ; ' Experi=-

mental 9 7.0 6.0 6.0 6.0 3.0 28.0 4ossomenta]. 21 6,0 6.0 6.0 5.0 4.0 25.0 4.0 54.0

TABLE XVIII

COMPARISON OF MEDIAN SCORES MADE BY THE SEVENTH GRADE CONTROL AND EXPERIMENTAL GROUPS
ON TYPES OF RESPONSES ON THE SHANK TEST OF READING COMPREHENSION, FORM B

’ ! 1 i
Group ;Noe of: Types of Responses i

Boys
: s & b ¢ d e £ g :! ta.l
Control 17 7.0 6.0 6,0 5.0 5.0 26.0 4.0 60.0 Control 12 6.6 6.0 6.5 bH5.0 3.6 24.0 3.0 54.0

Experi- Experi-
mental ] 7.0 7.0 6.0 6.0 5.0 27.0 5.0 60,0 mental 21 6.0 6.0 6.0 4,0 4.0 22.0 3%.0 B1l.0

No. of.: Types of Responses
Girls ,

Total

: Group
a b e d ] 4 g

. a8 a8 W
. 8 e




TABLE XIX

COMPARISON OF MEDIAN SCORES MADE BY THE FIGHTH GRADE CONTROL AND EXPERIMENTAL GROUPS
ON TYPES OF RESPONSES ON THE SHANK TEST OF RsADING COMPREAENSION, FORM A

[ : ! 1 3 - g
f Responses No. of es of Responses $
Grou tNo. Of: m“ o t 3 Grou : 1 ryp 8 p
. + Boys i TTotal P 1 Girls 1Total
; ;& D » d e £ g 4 t ' : a b o d o £ g?
Control 21 6.0 4.0 5.0 5.0 3.0 21.0 4.0 46.0 Control 16 5.5 5.5 6.0 5.0 4.0 24.0 5.0 B55.5
Experi- Experi- :

mental 22 6.0 6.0 7.0 b5.,0 4.0 23.5 4.0 56,5 mental 156 8.0 7.0 6.0 6.0 8,0 28.0 6,0 71.0

TABLE XX

COMPARISON OF MEDIAN SCORES MADE BY THE EIGHTH GRADE CONTROL AND EXPERIMENTAL GROUPS
ON TYPES OF RESPONSES ON THE SHANK TEST OF READING COMPREHENSION, FORM B

3 : I i s 1 3 ]
No. of: Types of Responses No. of; Types of Responses :
t .

@rowp  Boys - \Total, 077U . Girls : sTotal
' : a b ) d e £ g . . ta D [ d e £ _g.°
Control 21 TeO 7.0 6.0 4.0 5.0 26,0 4,0 56.0 Control 186 8.0 3.0 6.0 5.5 6.0 28.0 4.0 84.0

Experi- Experi-

mental 22 6.6 6.0 6.5 4.0 4.0 23.5 300 5005 mental 16 8.0 8.0 8.0 7.0 7.0 29.5 6.0 79.5




Table XXI shows the progress made by the control group of the
seventh grade on the Shank Test of Reading Comprehension. The boys were
1.4 below the standard norm on Form A and the results of the tests on
Form B show that they are 9.3 above the norm. The girls were 3.9 below
the norm on Form A and 3.3 above the norm on Form B. The boys show a
medien gain of 10.0, while the median zain for the girls is 5.5,

Table XXII shows the progress made by the experimental group on
the Shank Test of Reading Comprehension. The median for the boys on
Form A and B is above the standard norm. The median is 2.0. The girls
of this group are above the standard norm on both tests. They show a
median gain of 2.0.

Table XXIII shows the progress made by the control group of the
eighth grade on the Shank Test of Reading Comprehension. The boys show
a median gain of 7.0, while the median gain for the girls is 9.0. The
girls are above the standard norm on both tests, while the median for the
boys is slightly below the standard.

Table XXIV shows the progress made by the experimental zroup of the
eighth grade as shown by the Shank Tests of Reading Comprehension. The
boys are above the standard norm on both tests and show a median gain of
5.5, The girls have a much higher score than the boys on both tests. The

median gain for the girls is 4.0.



TABLE XXI

PROGRESS MADE BY THE CONTROL GROUP OF THE SEVENTH GRADE

AS SHOWN BY THE SHANK READING TEST OF COMPREHENSION

: Boys N = 17

T Form : Form : Gain in

LR
12
i

Girls N = 12

: Form : Form : Gain in

Pupil ¢+ A ¢ B : ComprehensionssPupil : A ¢ B : Comprehension
H H H i : H :

B.d. L 56 12 Cols 20 22 2

J.B. 30 39 9 J.B. 33 38 5

B.B. 62 70 8 Bl 39 37 -2

JeCs 53 63 10 BeDe Ll 58 1

R.Ce 55 65 10 P.E. Th 19 5

ReGe 55 60 5 Bede 65 69 L

DeGe 26 3L 8 KeRe 51 73 22

J.He 60 60 0 HeSe 38 L7 9

D.N. L2 67 25 Mol 18 25 7

Jeds 76 75 -1 DeWe 66 72 =6

Jokiv 31 L3 12 Do¥. 29 50 21

CiPa L2 6l 22 Coe 62 62 0

JiTs 35 Ly 9

ReR. 57 68 1

M.R. 61 63 2

FoWe 18 Ll 26

BJWe L3 55 12

Median Lk 60 10 11.5 Sk 5.5

Standard

Norm hs--]-l- 5007 )4501& 5007



TABIE XXII

PROGRESS MADE BY THE EXPERIMENTAL GROUP OF THE SEVENTH GRADE
AS SHOWN BY THE SHANK READING TEST OF COMPREHENSION

i Boys N=9 i1 z Girls N = 21
s Form : Form sGain in 1t ¢ Form : rorm : Gain in
Pupil : A t B sComprehension:tPupil : A ¢ B : Comprehension
: : : 33 : : 2
L.Ce 55 58 3 P.A. 68 56 -8
C.ll. 75 66 =0 P.B. 65 61 -l
D.H. 68 63 - B.B. 52 55 3
J.LI 63 58 "'5 L-Bo ,4.3 ll.é 3
R.Me 65 67 2 GeBe 30 L6 16
¥.P. o7 60 3 S«Ge 5k L7 -7
813 N 6o b 8 J.He 63 65 2
JeSe 62 66 n DeLe 63 63 0
J oS 56 60 L ¥.L. 52 51 -1
Sl 53 58 5
C.Me 5k 50 =l
V.. 70 72 2
MoNe 5k 55 2
D.Se 31 L2 11
V.S L8 L9 1
GeSe 57 60 3
SeSs 59 61 2
MeTo L7 L8 %
NaT. 52 52 0
B.VW. 54 L8 -6

Standard
Norm b5 5047 454 5047



TABLE XXIII

PROGRESS MADE BY THE CONTROL GROUP OF THE EIGHTH GRADE
AS SHOWN BY THE SHANK TEST OF READING COMPREHENSION

¢ Boys N = 21 :: : Girls N = 16

: Form t Form 3 T : Form ¢ Form ¢t
Pupil : A ¢ B : Gain :: Pupil 3 A : B : Gain

: H : HitH H : H
J:B: 56 65 9 JeAe 63 63 0
R.B. L6 65 19 GeBs 72 T4 2
T.B. 11 55 1l JiBs 37 Ll 7
B2l Ly 38 <6 ReD. 66 75 9
B.E. L9 75 26 BeEe 55 30 25
C.F. 6l 66 2 CiE. 61 66 5
LeG. L3 Lo 6 KoM, 71 76 4
3G 38 56 18 MeNe 52 62 10
Jdad. 62 T'Ll 12 MeSe 38 h? 9
B ole 52 77 13 GaSs 67 33 16
Dol L6 L7 1 V.0, L6 61 15
J.P. 67 72 5 D.T. L3 58 15
R.P. Lo 38 -2 ZeWe 34 L3 9
JoRe 87 87 0 Ge¥s 56 65 9
Wede 58 62 }.l Velle 72 81 9
D.S. 30 39 9 NeTe 37 L6 9
R.S. 29 L3 1
G54 65 83 18
H oT '3 )4.6 h6 0
E.W. la L3 2
Lo 27 5k 7

Mean h6.0 56.0 5505 61(..0 9.0

-
)
o

Standard
Nom 5&.0 58 02 51]..0 58.2



TABLE XXIV

PROGRESS MADE BY THE EXPERIMENTAL GROUP OF THE EIGHTH GRADE
AS SHOWN BY THE SHANK READING TEST OF COMPREHENSION

: : :

© Boys N =22 i : CirlsN=15

: Form : Form 1 : Form : Form :
Pupil : A : B ¢ Gain :¢ Pupil : A : B s Gain

: : H HE : :
B.B. 110 L8 8 H.A. 59 76 A7
G<B. 29 il 12 L.sCs L7 56 9
o o 36 31 -5 M.De 59 82 13
JCe 17 83 6 M.He 86 86 0
D.ll. 72 77 5 J.Ke 71 78 7
J.C. 53 61 & JoLe 80 83 3
BiGi L6 50 I ReMe L9 Lo 0
LoHe 95 91 -L J.N. 59 58 -1
B.He 65 59 -6 D.R. 74 80 6
Dede 60 66 6 GeS. 69 70 1
E.K. 36 40 4 WeSe 55 79 2l
LeLe L5 49 L S.U. 75 76 1
J.M. 34 32 -2 M.D. 8L 88 L
Gl 73 67 =6
JeP. 38 39 1L
B8, 68 76 3
LS 78 79 1
KT, 36 Lh 8
G Wa 70 75 5
EiYe 63 76 13
Mean 61.5 60,0 5e5 71.0 7640 L0
Standard

Norm 540 5842 5440 58.2



TABLE XXV

NUMBER OF BOOKS READ BY THE CONTROL GROUP

OF THE SEVENTH GRADE

s Boys N = 17 e : Girls N = 12
: H : HEH : H :
Pupil ¢ 7B : TA ¢ Total :: Pupil ¢+ 7B ¢ TA 1t Total

H : H 4 H H :
J.B. 10 RN 2l JdsBs 26 15 L1
B.B. 33 32 65 E.Ce 15 12 27
JCe 12 20 32 B.D. 19 1L 33
ReCe 12 18 30 P.E. L0 20 60
R.G. I 18 32 Beds 20 22 L2
DeGe 10 17 27 K.Re 25 15 Lo
J.H. 15 7 22 M.S. 8 7 15
D.H. 12 1L 26 MW, 10 15 25
Jads 16 9 25 D.W, 10 13 23
JeLe 13 16 29 DoWe 10 12 22
E.Re 50 51 101
F.We 19 10 29
B.Wie 12 10 22
Total 304 300 604 205 171 376

Lg



TABLE ZXVI
NUMBER OF BOOKS READ BY THE EXPERIMENTAL GROUP

OF THE SEVENTH GRADE

32

X Boys N = 9 ' : Girls N = 21
3 : : 1 : H :
Pupil : 7B : TA : Total 33 Pupil : 7B s TA : Total
s s : £ $ $ :
G 11 15 25 P.A. 15 10 25
CeHe 10 2 12 P.Be 10 2 12
D.H. 27 9 36 B.B. 10 8 13
A O 17 8 25 LeB. 10 2 12
R.M. 15 12 27 G.B. 1, 2 16
WePe 1 9 23 S.Ge 16 10 26
TR, 10 6 16 J.He 1L 11 25
JeSe 1 13 2l D.L. 11 5 16
F il b L7 M.L. 20 10 30
SeMe 20 16 36
C.M. 10 15 25
M. M, 1 10 2L
Molie 20 3 23
M.R. 25 35 60
D.S. 10 0 10
V.S, 5 3 8
GeSe 10 8 18
sts. 11 2 13
MeT. 10 12 22
N.T. 11 8 19
B, 10 6 16
Total 156 80 236 276 178 1156



TABLE XXVII

NUKMBER OF BOOKS READ BY THE CONTROL GROUP

OF THE EIGHTH GRADE

51

H - H

: Boys N = 21 se : Girls N = 16

1 H H 4 3 : H H
Pupil : 8B : B8A ¢ Total :: Pupil s 8B ¢ B8A : Total

 § : 3 H : :
J«Be 14 8 22 Jedo 15 16 31
ReBe 15 10 25 GeNe L 1 18
T.B. 12 6 18 J.Be 10 25 35
Cals 8 6 1, ReD. 20 18 38
oD 13 9 22 B.E. 10 12 22
CeFe 12 3 20 C.K. 10 13 23
iCa 10 7 17 F.M. 31 12 23

Jele 11 11 22 M.N. 10 12 22
J.d. 15 12 27 U.Se 10 18 28
Bl 14 10 2l GeSe 10 15 25
D.N. 18 9 27 v.%. 2 16 )
JePe 26 8 34 D.T. 16 13 34
RV 15 7 22 ZJW, 10 17 27
TR 18 16 34 Gi¥, 11 7 13
i . S . 12 15 27 V 015? . 15 10 25
DeSe 11 16 27 Nils 10 10 20
RiSs R} 7 15
GeSe 16 9 25
HeTo 8 L 12
EeWe 5 6 11
L.!‘r - 15 13 28
Total 276 197 473 196 223 119



NUMBER OF BOOKS READ BY THE EXPERIMENTAL GROUP
OF THE EIGHTH GRADE

TABLE XXVIII

52

: Boys N = 21 . : Girls N = 15
: H : 3 H : H
Pupil 2 8B : 8A : Total s Pupil : 8B : 8A : Total
: : : 32 H H :
B.B. 10 10 20 H.A. 16 6 22
J.B. 50 26 76 B.A. 11 6 17
G.B. 9 6 15 L.Co 12 13 25
SeCe 18 9 27 G.D. 5 6 1
DeCs 9 5 1 M.D. 10 11 21
JCs 12 8 20 M.H. 10 10 20
J.G. 12 10 22 1K 36 21 57
EJ.Ge 5 5 10 il 12 10 22
L.H. 10 7 17 R.M. 10 5 15
B.H. 1 18 32 J.l. 10 10 20
D.d. 10 7 17 D.R. 12 7 19
EdKs 10 5 15 GeSe 15 10 25
LiLe 12 5 17 W.S. L 7 1%
J M. L 6 10 Sl 1 9 23
C.N. 32 T 39 M.D. 1, 10 2l
J!T. 9 O 9
1.9, 12 10 22
L.S. 15 1 26
M.T. 15 11 26
TWe s i 5 16
| % 11 8 20
D.H. 1 12 26
Total 304 192 496 191 U 332
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TABLE XXIX

MAGAZINE PREFERENCES OF THE SEVENTH GRADE CONTROL GROUP

IN ORDER OF FREQUENCY OF MENTICN

Boys Girls
Comics Life
Life Readers Digest
Popular Science Post
Colliers Comics
Look Movie
Readers Digest Journal
Good Housekeeping Miss America

Western Magazine
Boys Life

Nature Magazine
Farm Journal
Household

Post

Movie

Progressive Farmer

Better Homes and Gardens
Good Housekeeping
Coronet

Colliers

Redbook

McCalls

Liberty

Household




TABLE XXX

MAGAZINE PREFERENCES OF SEVENTH GRADE EXPERIMENTAL GROUP
IN ORDER OF FREQUENCY OF MENTION

Boys Girls
Life Miss America
Comics Comics
Look Calling All Girls
Readers Digest Life
Post YMovie
Colliers Readers Digest
Aviation True Romance
Popular Mechanics McCalls
Detective Post
Farm Journal Look
True Good Housekeeping
True Story Country Gentleman

Open Hoad for Boys
Calling All Boys
Newsweek

Companion
Calling All Boys
Nature




TABLE XZXI

MAGAZINE PRCFERENCES OF EIGHTH GRADE CONTROL GROUP
IN ORDER OF FREQUENCY OF MENTION

Boys Girls
Comics Miss America
Readers Digest Calling All Girls
Boys Life Readers Digest

Saturday Evening Post
Look

Sports Magazine
Life

Aviation
Colliers

Farm Journal
Popular Mechanics
Coronet

Popular Science
Nature

Detective

Movie

Life

Comics

Good Housekeeping
MeCalls

Colliers

Better Homes and Gardens
American
Seventeen
Coronet

Redbook

Journal
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TABLE XXXII

MAGAZINE PREFERENCES OF LIGHTH GRADE EXPERIMENTAL GROUP
IN ORDER OF FREQUENCY OF MENTION

Boys

Girls

Life

Readers Digest
Look

Comics

Colliers

Boys Life
Saturdsy Evening Post
Time

Popular Science
Nature

Aviation

Popular Mechanics
Coronet

Farmer Stockman
Liberty

Readers Digest
Life

Miss America

Comics

Look

Movie

Colliers

Saturday Evening Post
Time

Ladies Home Journal
Good Housekeeping
Calling All Girls
McCalls
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CHAPTER IV
SUMMARY AND CONCLUSIONS
Summary

The specific purpose of this study was to discover by means of
standardized tests whether the directed study or free reading will
enable pupils to make greater improvement in reading comprehension.

The groups which were included in this study were equated accord=-
ing to mental ability and chronological ages. A control group and an
experimental group were selectcd from the seventh grade and a control
and an experimental group were selected from the eighth grade. The groups
were approximately equal in number, having 29, 30, 38 and 37, respectively.
They were well distributed as to sex. There were 68 boys and 64 girls.

There was considerable difference in intelligence ratings in each
groups The range of I Q's for both boys and girls in the seventh grade
control group is 90-110 while the range of I Q's for the boys of the
seventh grade experimental group is $0-116 and 85-110 for the girls.

The range of I Q's for both boys and girls of the eighth grade
control group is 80-118, while the range of I Q's for the boys of the
experimental group is slightly lower, being 75-118 while the range for
the girls is 80-113.

Data included intelligence ratings, educational achievement, indi-
vidual interests and leisure time activities. Questionnaires were designed
to determine the pupils interests in books and magazines.

The reading program was organized around units of work which were the
center of interest. The units were designed to provide for individual
differences and all groups participated in this phase of the program. In

addition to the unit study, the control groups were encouraged to read
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widely while the experimental groups were taught by the directed study
plan.

Progress was measured by standardized tests which were given at
the beginning of the semester and another form of the same test was given
at the close of the semester.

As was mentioned in a preceding chapter, this was not a remedial
programj therefore, the retarded pupils were not segregated. The pupils
were accepted on the basis of their accomplishment and the study was

carried on as a part of the regular work in reading.

Conclusion

The effectiveness of the reading program is reflected in improved
reading ability as shown by the results of the objective tests. Attitudes
and appreciations are values which are most important, although they were
not objectively measured in this study. There is every indication, through
personal contact and observation, to assume that considerable advancement
was made in this phase of the program.

A further study of individual pupils, their interests and needs should
be made. It is not only necessary to know the level of achievement of the
pupil, but it is very necessary to know something of his interests, social
background and previous experience. Pupil-teacher relationship is most
important. Each child should be treated as an individual and the work
should be planned around centers of interests that will be flexible enough
to care for individual differences. A child should be given the right to
develop to the maximum of his ability, whether he is mentally accelerated

or retarded. This implies that the teacher must have a sympathetic under-

standing of the pupil.
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Table XXXIII is a summary comparison of the control and experimental
groups of the seventh and eighth grades. As will be seen, the difference
between the two groups is in most cases small and in some cases not
statistically significant. However, it will be observed that the experi-
mental group is favored in most cases, although in some instances the
control groups show a greater gain.

The results of the test show that the groups made a decided gainj
however, there is a definite need for a continuation of the developmental
program. There is evidence that there is a greater appreciation of the
free reading program and also evidence that an instructional program does
make a difference in the reading skills.

The teacher may be instrumental in guiding the pupils into a wide
reading program and by presenting the desirable types of literature the
pupils are encouraged to make better selections.

The free reading program is also an ideal situation for providing
for individual differences. It offers an opportunity for pupils to read
according to their own interests and abilities. It is also a means of
developing initiative in selecting the books and in the evaluation of
material. The pupils should be guided into a program that will challenge
their reading abilities.

Recent experiments show that a continuous developmental program is very
beneficial and should be carried on throughout the junior and senior high
school.

The data do not justify the conclusion that either procedure of
teaching is distinctly superior to the other. Neither method was con-

sistently better as revealed by the tests.



TABLE XXIXIII

SUMMARY COMPARISON OF THE CONTROL AND EXPERIMENTAL GROUPS
OF THE SEVENTH AND EIGHTH GRADE

X : Control : Experimental

Pactors Cempared : Rrnde f Median Score : Median Score

$ : Boys: Girls ¢ Boys: Girls
Gates Reading Survey, Form I Vil Te2 7.0 8.3 Tel
Gates Reading Survey, Form II Vil T.9 T.9 8.6 7.6
Shank Tests of Reeding Comprehension, Form A VII 44.0 4.5 63.0 64.0
Shank Tests of Reading Comprehensioh, Form B VII 60.0 b54.0 63.0 5b.0
Gates Reading Survey, Form I Viil 6.8 746 6.6 9.0
Gates Reading Survey, Form II VIII 7.9 8.0 8.1 9.1
Shank Tests of Reading Comprehension, Form A VIII 46,0 b55.56 6l.5 71,0
Shank Tests of Heading Comprehension, Form B VIII 56.0 64.0 60.6 76.0

Table XXXIII is a summary of median scores made by the control and
experimental groups of seventh and eighth grade on the Gates Reading
Survey and the Shank Test of Reading Comprehemsion. The boys of the
experimental group of the seventh grade made a higher score on the Gates
Survey Test, Form I, than the boys of the control group. The girls in the
experimental group also made a higher score than the girls of the control
groups. The score for the boys of the experimental group is 8.3 while the
score for the control group is 7.2. The girls of the experimental group
made & score of 7.1 while the score for the control group is 7.0. The boys
of the seventh grade experimental group made a higher score on the Gates
Reading Survey, Form II, then the boys of the control group. The score

for the experimental group is 8.6 while the score for the boys of the control
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group is 7.9. The girls of the experimental group made a score of 7.6
while the girls of the control group made a slightly higher score. The
median for the group is 7.9. Both groups are above the standard norm.

The results of the Shank Test of Reading Comprehension, Form A, show
that the median scores for the boys and zirls of the experimental group
are decidedly higher than the scores for the control group. The median
score on Form A for the experimental group is above the norm while the
median for both boys and girls of the eontrol group is slightly below
the norm.

The boys of the experimental group made a higher score on Form B
of the Shank Test of Reading Comprehension than the boys of the control
group, eand the girls in the experimental group made a higher score than
the zirls of the corresponding group. The median for the control and
experimental group is above the standard norm.

The hoys of the eighth grade control group made a higher score on
the Gates Reading Survey, Form I, than the boys of the experimental group.
The median score for the control group is 6.8 while the score for the
experimental group is 6.6. The girls of the experimental zgroup made a
decidedly higher score than the girls of the control group. The score
for the experimental group is 9.0 while the score for the control group
is 6.8,

The boys of the eighth grade experimentel group made a score of 8.1
on Form II of the Gates Reading Survey which is slightly higher than the
score of the control group which was 7.9. The score for the girls of the
experimental group is 9.1 which is considerably higher than the score for
the control group which was 8.0.

The boys of the eighth grade control group made decidedly higher
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scores on the Shank Tests of Reading Comprehension, Form A, than the boys
of the control group. The score for the boys of the experimental group
is 61.5 while the score for the control group is 46.0. The girls of the
experimental group also mede higher scores on this test than the girls of
the control group. The score for the control group is 55.5 while the score
for the experimental group is 71.0.

The boys of the eighth grade control group made a score of 56.0 on
the Shank Test of RoadingICOmprohonsion, Form B, and the boys of the
experimental group made 60.5. The girls of the control group made u

score of 64.0 and the median for the experimental group is 76.0.
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