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COMPARISON OF DI RECTED STUDY AND FREE READilm 
IN 'fHE IMPROV!<:trr;NT OF m~ADING COMPREHENSION 

CHAPTER I 

INTRODUCTI '.JN 

The ability to r ~ s generally r ecognized as one of the most 

important skills that a person can have. Reading is a tool of the 

acquisitive mind: it is the vehicle for obtaining ideas t hat canr1ot 

be trcl.Ilsmitted orally. The person who r eads well has at his command 

a means for widening his mental horizon and for multiplying his 

opportunities for experience~ 

Educators of youth are aware of the fact that good reading ability 

is central to the school Y,ork of a student • They realize that a 

student must be an able reader to do good work in any subject . This 

is so since the study of reading will not onl y :improve the ability to 

do ef fective reading, but will also contribute to the learning of the 

other subjects of the curriculum. Educators appreciate that through the 

means of reading each student can do his work at his o'W!l pace and that 

many of the most effecient teaching practices depend for their successful 

operations upon the student's ability to read well. They know further 

that a student will be a more eff ective participating member of his group 

if he has adequate reading ability than he will be without this power.l 

Just as educators are sensing the i.mportance of good reading ability 

for successful school adjust ment, so others concerned ~~th the social and 

personal advancement. of youth are aware of the importance of reading in 

1 G~ L. Bond and Eva Bond, Developmental Heading ~ High School, pp . 6-7. 
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enabling each youth to live a r i ch and complete life. For reading 

is a worth-while and highly stimulating recreati onal experience; it 

adds many and vivid meanings to the individual's other experiences; 

it stimulates and f osters interests; and, since through it one can get 

away f rom t he humdrum of his existence, reading contributes to his mental 

health. Thus, reading adds to the development of a wholesome personality.vl 

Reading as we think of it today i s not restricted to 1,earni ng the 

printed symbols, but it al so possesses gr eat social si gnificance. 

Kerfoot2 says, 11Reading is a f orm of living. 11 

Results of recent tests show that many pupils are reading on a 

l evel below their ability as shown by their I Q's. Al though estimates 

vary as to the extent of r eading disabili ty in the sch0ols, Betts 3 

indicates that eight to fifteen per cent of t he school population is 

retarded in reading. Investigations sh~w that an undue proportion of 
V 

those v;ho are retarded possess noI'm81 and superior mental ability. 

V.ason A. Stratton4, a.~ el ement ary school principal of Atlantic 

City, New Jersey, says: 

1 

Are we, as administrators and teachers, s atisfied with our own 
program of reading instruction? We ought to be doing a better 
job in r eading than in any other major f ield of the curriculum 
for in no other field has so much careful research been carried 
on. Yet bot h the amount and c;.u.ality of the reading done by 
children and adults i n gener al are disappointingly low. No, we 
cannot r elax in our ef f ort t o develop sound reading habits, 
interests, and tastes in chi ldren. The need for these attributes, 
both in school and out, is greater now than ever before. 

Ibid., p. 7. 

2 J. B. Kerfoot, How to Read, p . 5. 

3 Emmett Albert Betts, The Prevention and Correction of Reading 
Dif~~culties, p . 2. 

4 Mason l\. . Stratton, 111i. Contribution to Detter Reading," The National 
El ementary Principal, Seventeenth Yearbook, XVII (July, 1938), p. 230. 
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I A recent survey of the reading habits of adults from pr actically 

all walks of life reveals the startling fact that only about ten per 

cent of our adult population read anythi ng of social or cultur al value. 

This finding is a r ather serious r efl ection on the teaching of the past 

generation, since many persons attribute their reading aversion to the 

fact that, while they were in school, they were forced to read many t hings 
,-

t hat they neither understood nor enjoyed. If this be true, t hen something 

must be done to correct this mistake. Of course not all people can be 

t aught to read effectively, but certainly more than ten per cent of our 

population can be taught to read with understanding. The problem is one 

that merits consideration.I 

In overcoming deficiencies in reading, it is essent ial to deal with 

basic causes rather than the symptoms alone. While the first step i s to 

consider existing difficulties by means of adequate tests and careful 

observation, the remedial program itself must often go beyond the mere 

drilling of children on the phases of r eading in which they are weak. 

'l'he causes of weakness may be found in the chi l d hL'D.self, in his school 

or out-of-school environment, or in both. In any case, every available 

means should be used to bring about a s atisfactory adjustment between 

the child and his total environment, giving due regard to his physical, 

social and emotional needs as well as to his specific needs i n reading.2 

1 Sara G. Byers, "Reading - Learning I s ftost Essential Tool., 11 The School 
Review, LIV {May, 1946), p . 279. 

2 Edi toria1 Comment in Ne--Ner Practices in Readine .!.!! .!:!!£ El ement:3:17 
School. Seventeenth Yearbook, Department of Elementary School 
Principals, (1938), P• 387. 



4 

5--riea ot reacling 1Jffeatigat1ona baw oonnnoetl effryone that 

lMl'Ding to Na.4 oamiot 'be aocoapliahecl at the .... rate nor with the 

.... u.ouat ot Mn by all pupila. 1>1ttenm•• be.ft been tcnmd to uiat. 

Th• oh114 1lho la baring reedi.Dg cU.ttioul tiea 1• not J1eOUaarily ot 

W•rlor atmtal .t)ility. '!here are--. taotora that ooatribute • 

readinc tailvu - Nrta1n phyaioal or mental oha.racteriat1q and 
I 

notiom.l o'bataol•• 

A ootteotiw reading program 1a clea1gned to bapJ-ow reading ablli­

'1•• 1n 11'.'hioh the c-hil4 baa d .... trated a 11Nkne8a and to rUIOW 

1-ttioient or imorreo-t reading habit.. The reaulta ot our teating 

progr- show a 1'14e range ot abU1t7 with the groupa. 

lf1tty and 1ope11 haw thia to aq 1D regard to a cwreot1w progna. 

J.:a etteniw progra. ot rtMC11al la.tnotion ma.t aSa tOIIIIJ"d 
ohanp 1n the whole ohlld an4 hi.a adju•taent to b1a en·d.romaent 
1D and out ot Mhool. Proper innruet1on mat ... le t.o oriet 
hSa tor nooeaatul and h&ppy living. To 1Jqrow or14tntation 
1 t 1• ••••tial to •tt.17 a oh1l4 • • wq ot adopting hiaMlt to 
11.t'e. Bence.. ou au.n explore hie beha'Yior aa Ntleoted: in hi• 
aot1nt1•• and ill h1a dcw1mtag la'tereata. Thl'ougb th.• 
aTen11ea Olle •7 ach1ew aoae wiclerat&ltdizag ot a ohil.4'• neecla 
and 41.t'tioulti•• 1D Nktng aooial adaptationa. 

2 Patteracm. Choate and lnzmer u.y, 

The tae't that all atudata are not alike 1n their abilitJ' to 
learn to read ha• been prowd by ao1entU1o •~· That it liea 
witbia the reapona1ltll1t,. ot the aohool to do aaaething about 
the probl• 1a a OClllplll'&tiftlJ' MW 1clea. Soc1et.J' nu been slGw 
to reoogm.n that all 1DdJ:ticlaal.a 1111N not oreated equal and could 
not be 11&de to rMoh or maintain. equality ot atatu•• Little wu 
4ou WIIU'd tonmlat:lng 110re aa1ntit1o prooedur•• 1n the aol,a. 
tion or the probl4111l U11til the aohoola reoognia-4 tut 1Dabili't7 
to WGC-4 on biglwr lnela •• 1a a large aeaaure tracnble to 
dittioultiu originating 1n the earq achool apwienoe ot the child 
and that retarded ohlldra presented 1na~1oul probl ... whioh 
made the •t'rorta ot ti. .ohool l••• et'teot1w with other a-1>era 
ot the group. 

l Paul s. Witty and U.Yid lopel. Rea41;3 !!!!_ !!!_ Bduoatiw Prooeaa. P• lU. 



Diaabili ty o•••• in reading may be detined aa thoae pupil a who ha"ff 

made alower progreaa in learning than their ab111t1e• and opportunitiea 
I 

would lea4 one to anticipate./ or thoee whose learning oppor'tunitiea han 
I 

been inadequate. l Hildreth doncluded that all children who rate below 
I 

norm• on atand.ard teat• are ~ot diaability •••••• but that the grade 
i 

atandarda tor reading that ha!ve been in fore•. achievement in relation 

to ability. reading achievement in proportion to achievement in other 

subjeota of the curriculum. qualitative aapect• of achievement aa well 

aa abaolute acore. and the length ot time the child haa apent in learn­

ing to read are all ractora to be conaidered.2 

Kan¥ children who are recomn.ended by teacher• tor diagnoatio and. 

reaedial work are ei!;h•r general behavior probleaa.·children or berder-

line or aubnon,ml mentality• or diaoipline ca.a••• lllum the intelligenoe 

factor is taken into account, the number of children requiring intenaiTe 

a\u4y rather than aimply a totally clitt'ennt program 1• greatly reduced.. 

Practice•.•• liated by Bondi. whioh encourage the development or 

reading ability area (1) treeing atudenta trca day-by-day wxtbook 

aa.aignm.enta, (2) enabling the atudent1 to 1et up their OWD. goal• for 

reacling1 (3) encouraging the use o.f library taeilities, (4) ghing 

inatruction in uae ot librarie11 (6) developing the ability to read to 

achieve a goalJ (6) making proviaion £'or the u1e or what ia read, 

(7) apprai1ing the use ef' reading through intrinaic meana. 

1 Gertrude Hildreth. Learni:ag ~ 1'hr•• R'•• P• 6-'2• 
2 !!!!• • PP• 57S-4. 

a G. 1.. !9nd and ~n Bond. hTelopaental Reading !!!_ High Schoel. p. 205. 



Many elementary teachers are meeting their responsibility to society 

by giving increased emphasis to the teaching of reading, and since our 

schools are changing t heir curricula to meet the needs of the pupils in 

a changing world, it is necessary to place greater stress on the i mprove-

ment of reading in junior high school. There should be a close coordina-

tion between reading instruction in the elementary and secondary school. 

The developmental program in the secondary school should begin where the 

elementary school leaves off, since reading is basic to other school 

subjects. 

Grayl has this to say about the reading achievement of pupils at 

the secondary school level: 

The fact was pointed out earlier that a majority of pupils 
who enter the junior high school are prepared for a broad range 
of reading activities. But there remains in the minority an 
unfortunately lar~e percentage of pupils (in the seventh and in 
subsequent grades) who are surprisingly deficient in ability to 
read. For example, in a study made in fourteen four-year high 
schools, reading tests were given to S, 705 freshmen. Approxi­
mately four per cent of these pupils made comprehension scores 
no higher than those attained by average second and third grade 
pupils; five per cent ma.de scores equivalent to those attained 
by average fourth grade pupils; six per cent, by fifth grade 
pupils. In all, 22 per cent, or nearly one-iourth- of the total 
number tested, received comprehension scores below the norm 
usually attained by pupils at the end of the sixth grade. Previous 
studies have shown that high school pupils who rank below this 
norm often encounter serious difficulty in doing the required read­
ing and fail as a result. 

1 William S. Gray, National Society for the Study of Education, 
The Teaching of Reading, Thirty-Sixth Yearbook, p. 121. 

6 



The Problem for Investigation 

The purpose of this study is to determine by use of standardized 

tests whether directed study or free reading will enable students 

to make a greater improvement in reading comprehension. The data 

presented in Chapter III show which is superior and to what degree. 

The Materials Used 

The Kuhlman-Anderson Achievement Test was used to find the 

intelligence quotients and equate the groups. The subjects or pupils 

used in this study include 59 pupils in the seventh grade and 74 

pupils in the eighth grade . 

The Method 

The equated group method was used in conducting this experiment. 

By use of a standardlzed intelligence test the groups were as nearly 

balanced as possible mentally and chronologically. 

7 



CHAPTER II 

PROCEDURE USED 

How the Data Were Seoured 

The data tor th11 study nre obtained. tram an extenaiw testing 

program, including intelligence and achieTement te•ta, also from 

1tandard teats in comprehen1ion, rate and aped which were adminiatered 

to the pupila. 

Questionnaire• were de1igned and uaed tor the purpose ot explor-

1ng the reading intereata. hobbie1, social :maturity and leiaure tiae 

act1T1tiea. Valuable intoraation was also reoei..-ed b;y peraonal 

inten1 .... with the pup1:h. 

Data were aecured b;y reading.a which included inTeatigationa, 

reporta and alllmlflrie1 by apecialiat1 in the tield ot reading. 

l)eacription ot the Subjecta 

The pupil• in both the control and experiaental group• wre 

1eleoted tor thia study according to the procedure auggeated in the 

Xuhlman-Anderaon 'feat.l The aim was to haw a com.parati..-el7 equal 

number ot mental abilities in the group,. Two equated groups, the 

control and experi:matal, from. the 1e..-enth and two trom the eighth grade 

8 

were included in thia study. There were titty-nine pupils in the 1e..-enth 

grade and ae..-enty•tour pupil• in the eighth grade. 

1 r. IubJman and Ro•• G • .Anderaon, ,!!!!. Iuhl.man-.Anderaon Intelligenoe 
Teat. 



Description of Groups Used 

The range of I Q's is from 90-110 for t he boys and from 100-103 

for the girls in the seventh grade control group, while the r ange for 

the boys in the experimental group is 90-116, and the r ange for the 

girls in this group is 8.5-110. 

The range of I Q's for the boys in the control group of the eighth 

grade is Bo-118, whil e the range for the girls is 85-118. The range of 

scores for the boys in the experimental group is 75-118 and the r a..~ge 

for the girls in this group is from 80-118. 

As to the chronological ages, the b ,ys in the control group of the 

seventh grade show a greater amount of retardation than the girls. The 

mean age of the boys was 13 years, while that of the girls was 12 years. 

The average age of the seventh grade experimental group was 12 f or 

both beys and girls . 

In the eighth grade the chronolocial mean ages of both boys and 

girls in the experimental group was 13 years. 

Conditions under Which the Study Was Made 

Pryor, t he county seat of Mayes County, has felt the impact of the 

war as shown by the growth in population. This increase in population 

is reflected in the public schools. 

The en..rollment increased from eight-hundred and f ifty in 1941 to 

two thousand t wenty- four in 1946. The enrollment in Junior High School 

is approximately 3.50. 

Pryor school serves a l arge area and many pupils are tra.~sported 

from the rural sections . A few of t he people own their own business, 

many work on public work, some are professional people, while others are 

farmers . 

9 
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Moat of the citizens are progre,aive people who are interested in 

higher standards of living and are intensely intereetod in the welfare 

of their children. On the other hand. there are a few people who are 

not so public spirited and oooperatiw. Then• too• there are many who 

shift from place to place whose finanoial status does not permit them 

to provide the necessities which a.re oonduciw to proper child develop­

ment, In view of the fact that rrany parents were transferred to new 

jobs. many children have enrolled in a number of schools this year. 

A questionnaire was designed to determine the number of people who 

· own their home. Results show that in the seventh grade, thirty-fin 

per cent own their homes and sixty-five per cent of the families liw 

in rented homes or apartments. 'While in grade eight. sixty-two per cent 

mm . their homes and thirty-eight per cent live in rented homes or apart• 

men ts. 

Methods and Materials 

.In developing a program for the imprO"l'8ment of reading compre­

hension it was necessary to give standardized teats to determine the 

reading abilities of the pupils. Results of the tests, whioh wre 

given to control and experimental groups. indicates that there was a 

definite roed tor a reading program that would provide for individual 

di.f.f erenee1,-

Aa wu previously stated the groups were equated in respect to 

intelligence rating and chronologioa.l age, and linoe this 'Wlls a develop­

ment procedure rather than a remedial program. the retarded readers 

were not segregated. Materials were provided to ohallenge reading 

interests of the superior pupil and to care for the needs of the re­

tarded group. 
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Aa a part of the continuous program in reading in the seventh 

and eighth gredea~ all pupils were given the Ge.tea Reading Sur"8y and 

the Shank Test of Reading Comprehension. Each score was assembled 

to ahow the level of attainment and to determine the degree ot im-

provement. 

The Gates Survey Form I us given at the beginning; ot the first 

semester and Form II '1'18.1 given at the close of the semester. The teat 

was chosen because or ita value in diagnosing the special difficulties 

of individual children, The test is deaigned to measure pupil a-

bilities in four specific aspects of reading. 

The four fundamental aspects of reading ability measured by the 

Gates Reading Survey are as follows, (l) Knowledge of word meaning or 

vocabulary, (2) Pol'l9r or level of comprehension, (3) Speed of reading 

easy material of varied representative types. (4) Accuracy of oompre-

handing easy material. Speed and accuracy are both computed from the 

score of the same teat. 

The Shank Test of Reading Comprehension ,n,.s used as an in trument 

ot measurement in the experinent. P'onn A was used at the beginning of 

the first semester and Form B was given at the close of the •~lll('ater. 

The Shank Teat ot Reading Comprehension is a test designed. by S~noer 

Shank which utilizes six different typea ot questions, (a) ability to 

give direct detail,. (b) ability to give implied details. (o) ability 

to give content meaning as a whole. (d) ability to determine whether or 

not a definite idea is stated. (e) ability to recognize references. 

1 Arthur I. Gatea. Gate, Read~ Survey. New Yorks Bureau of Publi­
cations. Columbia Univerai~ l942. 

2 Spencer Shank. The Shank Tests~ Reading Comprehension. Cincinnatia 
c.A. Gregory Company. 1929. 
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{t) ability to recognise true or tal•• •tatement•. (g) ability to give 

word• ot •ynonymoua meanill{l;. The te1t oonairl• or units in whi.oh each 

type ot reading ie required. There ia a poeaible score of 100 in thia 

test. Thia test also gives a measure of apeed in reading since a time 

limit 1• required. 

Reading Program. The reading program was organized around unite or 

work. since it 11 evident that inatruction in reading should not be limited. 

to one aingle ayatem. The reading program. that ie organized around a 

oenter ot interest provided tor indindual clirterenoes if' :material ot 

dirrerent grade levels are placed in the room. Individual• who work with 

pupil• realise that students are not alike in their ability to learn to 

read. 

Sample• or units that were preaented aa centers ot interest are as 

toll01N1 

finding •njoymentl 
.A. Jay in the Out-of-Doora 
B. ,Beauties ot lature 
C. Sport•• .bluaement• and Gem•• 
1). !Iappine••• Cheerf'ulneaa and Contentment 

Conquering lature2 
.A. Contest with Jlature 
B. Taming Planta 
C. Domeatioated .Animal• 
D. Using Batve•a Gitt• 

Both the experimental and control group• participated in thia work. 

In ad ... ition to the unite ot work• the control group• were encouraged to 
· ~ 

do extend-.e r•ading aocording to their OWD 1ntereata and abilities. 

while the experimental group• were given the work_type of reading• 

l Howard C. Bill and Jlollo L. Lyman• Reading ~ Living. P• 16. 

2 Ibid. P• 19. 



Th• nee4 tor definite provision tor attention to reading in the unit 

aotiviti•• ha1 been well stated by w. s. Grayl •• tollon, 

The broader program. ot reading aoti'titiea -.hioh haa deTeloped 
does not rely aolel;r upon the readiDg period.•• waa true in~ 

13 

paat·. for the development of appropriate reading interest, and habita. 
It proTides for their initial development during an enriohed read-
ing period. At an early atage it aupplementa thia training, 
:aoroeoTer, with wide opportunity to read and with 1peoifio guidance 
in read.illg in Tarioue achool aubjeot1 and actiTitiea, such aa the 
sooial 1tudie1, geography, natural aeienoe, art appreciation, health 
and. arithmetic. 

!!! Reading Period !!!_ Spent. The aeventh grade control group had 

an hour period for reading in the morning and the eighth grade control 

group spent an hour in the afternoon. Each or the experimental group• 

spent an hour reading during the morning, t he aeventh .t"rom ten to eleven 

otclock. and the eighth trom eleven to twelve o'clock. In each inatance, 

both group• apent the firat thirty minutes of the· period working on the 

unit being atudied. During the laat t hirty ainutea or each period, the 

control group did tree reading and the experimen'tal group did directed 

atudy. 

Practice Readera2 were u1ed with the aewnth grade experiaental 

group and The DeTelopmental Reading Serie• tor IaproTing Reading HabitaS 

waa uaed with the eighth grade experimental group. 

The Practice Reader utilise• aix type• et reaponaea to inolude the 

eaaential specific aapecte ot camprehenaion. Th97 are•• tollowat 

{a) Giving direct detail•• {b) Giving implied details. {o) Giving content 

meaning•• a whole, {d) Determining whether a definite idea ia stated, 

1 w. s. Gray. Teacher'• Guidebook !2!:,~El•on Baaic Readers. p. 6. 

2 Clarence R. Stone end Charles C. Grover. Practice Readers. 

3 Robert G. Simpaon and Ellen c. Gilmer, !!:!_ Developmental Reading 
Serie•!'.!!. Improving Reading Jlabita. 



(e) Giving retereneee by selecting the word referred to by a given word, 

•• they, some, smallest, those, (t) Selecting statements not true accord­

ing to the reading material, 

Th• DeTelopmental Reading Serie• is designed as a corrective read• 

ing aid tor retarded readers ot junior•aenior high aehool age. DeTelop­

ment of the following abilitiea 1a aimed at, Rate, comprehension, noting 

detail•, interpretation, t'inding the central thought, •upplying aupporting 

detaila, following directiona, :making interencea, locating tacta and 

information, locating dispersed 1deaa and word atudy. 

'l'he program t'or tree reading not only permits the pupil to puraue 

hi• own interest• and read on hia own reading level, but developa vocabu­

lary skill, increase• hie speed ot reading, and widen• hia knowledge ot 

varioua subject,. 

Ve.rioua plane and device• were uaed to create a desire to read 

widely, suoh aa, (1) Pupils give brier aketchee or booka which they 

have read, (2) Informal diacuaaions ot boolca, (S) Pupila relate important 

incidents in the book, (4) Choral reading• which encourage the pupils ot 

lower ability to participate. 

Reading ability ia a f'aetor that the t eacher muat take into ooneid­

eration in proTiding material• which chil dren can read with pleasure. 

The pupil who i• seriously retarded must haTe books that he can read 

regarclleaa or the grade placement. The superior pupil should be guided 

into a program which will challenge hia reading abilitiea. 

In our changing aooiety. there ia a definite need for a more ettioient 

reading program. 

In initiating our extensive reading program, it waa neceaeary to 

know something of' the native ability, intereete. and needa of' the pupil• 

with whom the work was to be done. To develop f'unctional reading programs 
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and to guide pupils into higher levels of accomplish.ment and appreciation 

it is necessary to begin on the level of their learning. 

Williams. Grayl in a summary of the proceedings of the Reading 

Conference held in Chicago during June, 1941, has this to say, 

()f primary i mportance in any effort to adjust reading 
programs to individuals i s , according to most speakers, an 
intimate acquaintance ~1th pupils as growing personalities. 
This acquaintance involves a clear understanding of the 
characteristics, interests, potentialities and needs of each 
pupil. 

The Thirty-sixth Yearbook Comm.ittee2 in their report gave five 

import...-:..nt phases in their definition of reading abilities: 

(1) ability to recognize ideas presented, (2) ability to reflect on 

the significance of these ideas, (3) ability to evaluate correctly, 

(4) ability to discover relationsrdps, and (.S) ability to clarify 

understandings. 

Hildret h3 states that it is not so much the method of instruction 

used in r etraining tl::.a.,~ is i.'!lportant factor in improvement, but the 

opportunity the special arrane:ements make for the individual to read 

under t he supervision of a s;y1npathetic, tolerant friend 'Who is able to 

fL~d out the specific problems and dif ficulties of the child of whatever 

nature they may be. This author indica t,es that r emedial instruction is 

more difficult than normal initial instruction, because wrong habits must 

be destroyed and unfavor,..:.ble attitudes overcome. 

1 WilliaM s. Gray, Adjusting Reading Prograr.1s ~ I ndivi duals, (Suppl e­
mentary Educational Monograph No. 52), p. 332. 

2 Williams. Gray, National Society for the Study of Education, The 
Teaching of Reading. Thirty-sixth Yearbook, Chapter II, p. 20:-

3 Gertrude Hildreth, Learning ~ Three~' p. 676 . 



Reading Intereata 

In recent year• there has been a change in the attitude or 

teachera in regard to recreational reading. A short time ago a child 

waa suppoeed to do hia recreational reading out.id• ot achool hours 

and many regarded it a1 an extra curricular activity. It ia now oonlid­

erecl legitimate to read for fun during aehool heura. 

Our recreational reading program developed in the junior high had 

a1 its main objective the development ot a habit or reading that will 

carry over into adult life. Since the range ot individual dif'f'erenoea 

within the claas i• wide. it -.1 neceHary to plan a program with 

a'Of'ficient range and variety of material and e:xareiae• to make poaaible 

adjustment to individual neec\1 in the group. 

A 1urvey waa made to determine the number and kind of' booka that 

were read by all groups and to compare the reading or pupils on ditterent 

mental levels. The result• showed that quality and quantity or reading 

wa.1 cloaely related to intelligence ratinga. The reault1 alao 1howed 

that pupils read for pleaeure. 

!he problem ot developing the habit ot reading and a keen intereat 

in desirable types of reading material ia an important one and~ aehool 

and the home in cooperation should be able to develop a wide variety ot 

reading interesta. 

It is the reaponaibility ot the aehool to provide intereating. 

wholesome reading material to further develop the reading interests and. 

to raiae the level of the quality of reading. The pupil may be 

encouraged to aelect better material by placing it before him rather 

16 

than criticizing the undeairable aeleotiona. The alower pupils should be 

aupplied with reading material• on their readillg level. while the brighter 

group should have material• that present a challenge to their reading power,. 
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The 1urf'ey or reading interests of the pupil• ot junior high revealed 

that pupils apend a great deal or time reading tor run. A large number 

haTe access to books in their homes while other• spend considerable time 

at the public library. 

A wide variety of interest• was shown in the resul ta of the 

questionnaire. Both boys and girls were interested in adventure and. 

~atery stories. It was an interesting observation that many girla read 

boya' books. but fffff boys read girls• books. Titles of books that were 

suggestive or girl• were shunned by the boya. 

· Sinoe thia was a developmental process and our aim was to create 

a desire to read tor run. book reports were used aparingly, becauH they 

can easily become tiresome to children and can take away much ot the joy 

of reading. Oral reviewa were given by the pupils •inoe this ia an 

axcellent means of introducing a book to the group. 

Paul !lclee1 aaya. 

There ahould be no questioning or quining of the 
children by the teacher concerning what has been read •••••• 
Th91 ahould be encouraged to make comnents on the aelection. 
to tell about things that caught their interesta. There 
must be· no f'orced co:mmenta. no probing. no quiuing and 
no insistence on verbal reactions. Merely give the children 
a chance to tell what they want to tell. We muat get any 
from the idea that no learning can go on unl8SS teaehera 
are aaking queationa and children are answering them. 

The survey revealed that many students have access to periodical• 

in their homes. and it waa very evident that they were interested in thia 

type of reading material. It was an interesting obaervation that the boya 

ot the seventh and eighth grade listed comioa as tirat choice, while boya 

of the experimental group listed •L1te" aa t"irat choice. The girl• ot both 

the control and experimental group• listed comics among the f'irst six ehoiees 

although no group gave comic• first place. 

l 
Paul JlcXee. Reading ~ Literature .!:!._~Elementary School. P• 520. 
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ID recent yeara our junior hi gh aohoola have experienced an unusual 

deTelopment in the field ot library material and ita use since all modern 

educational trenda neceaaitate the library as an integral part of the 

aohool. Junior high people are encouraged to read widely. to observe. 

experiment, inTestigate and organize t he information they have acquired. 

Th• library ia the laboratory ot the school and proTidea a natural oenter 

for integrating the aehool program. 

Specitio objeotiTes tor cleTeloping better reading habita aa listed 

by Stonel are as followaa 

l. To lead each child to form the habit ot voluntary reading 
for tun. 

2. To help t he child develop a more diacriminating taate in 
his voluntary reading. 

s. To de"Yelop a wide variety ot reading interests on the part 
ot each child in ao tar aa t hia ia poasible. 

4. To deTelop auf'ficient fluen97 ill recreative silent reading 
on the part of eaoh child to make independent reading 
pleasurable. 

Since education today center• attention upon experiences that aid 

in. child d•Telopment rather than upon mere acquiring ot tacta or intorma-

tion, it ia neceasary to develop the habit or free reading. 

Stone2 mention• the following activities which may be util.ised aa an 

incentive tor recreational readings ~ 

1. Visit the public library. 

2. Exhibits ot attractive paper covera ot books which at leaat 
aome of the children can read. 

3. Exhibits of collections of book,a obtain•d f'rom libraries. 
home a and storea. 

1 Clarence R. Stone, Better Advanced Reading. p. 58. 

2 Ibid. PP• 198-199. 



•• Character imperaonationa. dramatization•. and pageanta. 

5. Audience reading ot briet excerpt• by the teacher and 
individual pupils. 

6. Brier voluntary oral reports ot books read with the 
objective in mind or helping other• in locating intereat­
ing boolca. 

7. Audience reading of published reviews of books with the 
rea~.ing r,.bility or aome or the children. at lee.at. 

8. Returning. ,electing and withdrawing book1. 

9. Browaing. aampling and conferring with other children 
and the teacher in selecting books. 

10. Formulation ot atandarda for distinguishing the desirable 
from the undesirable book by a eonmittee ot pupils under 
the teacher'• guidance. 
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11. Individual and small group activities in making illustrations 
or booka read. 

There are me.ny factors that are related to reading interests. So.me 

pupil• come from homee that have developed an interest in good books, 

and by the time they reach junior high, this cultural environment ha1 

contributed lignifioantly to their reading intere1t1 and ta,t••• whU• 

other pupils haTe not ~en so fortunate and they haTe not developed that 

1trong and laating reading interest. 

In the caae of the pupil who haa a more limited background, there 1• 

a greater re1ponsibility for the teacher since it ia a more dittioult taak 

to create an interest in reading. 

There are many out-ot-achool conditiana whioh have a decided inf'lu•nce 

on the reading interests or pupils. The motion pioture, radio and all 

Ti,ual aide have been instrumental in creating an interest in reading tor 

information. The perio<! during the recent war was an incentive to pupil• 

ot junior high to read tor information about soene1 ot battle. airplanes. 

battleships, etc. 
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A• waa mentioned before. there are many incentiTea for pupil• to 

do extensive reading. but we muat realize that the students of today 

have many interesta which detract from the development of the he.bit ot 

reading. The lives of pupils are so filled with activities that there 

is very little time left for intensive reading. The school should provide 

for extensive reading and the teacher may encourage pupils to read better 

literature; however. the individual'• specific reading strength and 

weakneasea must be recognized and material must be provided aocoriing 

to the pupil'• varying reading abilitia• and taate•• 

Bond and Bondl list the following factors that affect the reading 

intereata and taatea or student•, 

1. The quantity or books within the home. 

2. !he quality of reading; whioh i• done in the home. 

3. The general attitude or the •duJ. ta i.r th~ home toward 
reading. 

4. !he use of the radio and motion picture. 

5. !he tirathand activitie• and experienoea or the atudent. 

6. The aoceasibility ot reading materials. 

Wide reading ia recogniaed aa an important ractor through whioh the 
• 

background or the pupil could be enhanced or enlarged. The pupil who haa 

a wide experience will bring to their future reading well developed read-

ing techniques and a broad back.ground of meaning-a and concepts. 

Colburn2 liata the following devices which may be used in guiding 

children in the choice of booka1 

l 

2 

1. Uae or the bulletin board. 
•• Poster• bearing olaasitied liata. 
b. Colored book jaokets. 
o. Attractive illuatrationa .f'rOJl books. 
d. Pictures or persons or plaoea. 

Guy i.. Bond and En Bond. Developmental Reading ,!!: !!igh School. P• 149. 

Evangeline Colburn. ! Libr&.ry ~~Intermediate Grades. p. 24. 



2. Conterences with individual pupil• who need to make a 
eonacioua effort to improve the quality ot their reading. 
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3. Briet talka to the claas on the advantagea ot reading widely-. 

4. Reading aloud abort paasagea trom a book. calling attention 
to certain parts or it. or showing picturea. 

6 • .Attractive display of new books or ot. boeka which are being 
overlooked upon the shelvea. 

6. The use of scrapbooks which contain the cover jaoketa ot 
booka. 

1. 1'he individual reoora• kept by the children. 

a. As•embly program.a. 

9. Obaervation 0£ apeoial day• during the year. 

10. Allowing children• s own intereata to aerve as the ohiet 
guide 1D directing them. beginning at their own leTel and 
working upward. 

Summariea or book• and maga,inea read are included in Chapter III. 



CHAPTER III 

ANALYSIS AND INTERPRETAT!ON OF DATA 

Distribution of Intelligence Quotients and Chronolo~ical Ages 

Table I shows the distribution of pupils of the seventh grade control 

group according to intellie:ence quotient and chronological ace. The range 

of I Q's for both boys and girls of this group is 90-110. The reedian 

chronological age is 13 years for the boys and 12 yee.rs for the girls . 

Table II shows the distribution of pupils of the seventh grade 

experimental group according to intelligence quotient and chronological 

age. The range of I Q's is 90-116 for the boys and 8S-110 for the girls . 

The median age is 12 years for both boys and girls. 
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Table III shows the distribution of pupils of the eighth grade control 

group according to intelligence quotient and chronological age. 'i'he range 

of I Q's for t he boys and girls of this group is 80-118. 'I'he median a ge 

for both boys and girls is 13 years. 

'l'able IV shows the distribution of pupils of the 0ighth grade 

experimental group according to intelligence quotient and chronological 

age. The range of I Q's is 7S-118 for the boys and 80-118 for the girls. 

The median age for both boys and girls is 13 years. 



Grade 

S."19Jl 

TABLE I 

DISTIUltJ!IO)J or PUPILS OF THE COJfrROL GROUPS .icCORDING !O 
Il!EWGDCE QUOTIEl'l' ABD CHRONOLOGICAL AGE 

I I\1111.bira • " Iumber I 

I Boy• i I.Q. I C.A. I I'. Girl• I I.Q. 

• I I II • 
6 90-110 l! ~ 90-110 
2 12 11 
l 11 1 

Total I-.ber 9 21 

Jled.ian 13 

TABLE II 

I 

I C.A. 
I 

lS 
12 
11 

12 

DISTRIBUTIOB OP PUPILS OF mE EXPERIMEN TAL GROUPS ACCORDiliG TO 
I:VTBLLIGENCE QUO!IEIT AID CHRONOLOGICAL AGB 

a lwnbera • II ••ber I 

Grade • Boye 1 I.Q. I C • .A. u Oirla • I.Q. • C.A. 
I ' ' I l • I 

Se-ven 6 90-116 l! a 85-110 11 
9 12 4 12 
3 11 6 11 

Total •uaber 11 ll 

Median 12 12 
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Grade 

Eight 

TABLE III 

DISTJUBUTIOlT OF PUPILS OP' THE COli!ROL GROUPS ACCORDING TO 
INTELLIGENCE QUOTIE:11' ilD CBRO)lOLOGICAL AOI 

t Blabe!' I : at Jl\11D.ber a ' 
' Boya· I I.Q. I CJ.. SI Girl• ' 

I.Q. t 

• 
6 80-118 14 I S0-118 
9 lS 10 
6 12 4 

Total Im.ber 21 18 

Median lS 

TABLE IT 

CJ.. 

14 
lS 
11 

11 

DISnIBU!ION OP PUPILS OF fflE llPERillRTAL GROUPS .tCCORDIBG TO 
INTELLIGENCE QUOTIEB! AND CHRONOLOGICAL AGE 

I 'hiii.ber I 1 It lumber a. I 
Grade I Boy• l I.Q. I C • .A. It Girla I I.Q. I . CJ.. 

f I 1 ti I I 

Eight 8 75-118 14 2 S0-ll8 14 
9 lS 6 1$ 
5 12 ., 12 

Total Iumber 21 15 

Median 1s 11 
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Th• Gatea Reading SUrfty. Pora I and II. waa uaed in thia atudy • .. 
Table V ahowa the progreH made by the oontrol group of the Hventh. grade 

•• ahown by the reaulta ot the Gate• Jleading Suney. Pora I and II. 

Th• boy• aade a gain or .e while the girl• aade a gain ot .1. The bo7a 

are above the atandard norm on both teata while the girl• ot thi• group 

made the norm on Form I and are alightly above the norm on Porm II. 

Table VI ahowa the progreaa made by the experimental group or the 

aeventh grade aa ahown by the result• ot the Ge.tea Reading Survey. The 

boya and girla made a median gain ot .5. Both groupa are above the 

atandard norm. 

Table VII ahowa the progresa aade by tp.e control group ot the eighth 

grade•• ahown by the Gatea Reading Survey. The boya or thia group ahow 

a median gain ot .6 while the girl• made a gain or .6. Both boy• and 

girl• are below the atandard norm on thia teat. 

!able VIII chowa the progreaa made by the eighth grade experimental 

group•• aho,m by the reaulta or the Gatea Reading SU1"Y8J• The boya ahow 

a aedian gain ot l.l while the girl• made a gain or .7. 



Pupil 

B.A. 
J.B. 
B.B. 
J.C., 
R.C. 
R.G. 
D.G. 
J.H. 
D.H. 
J.J. 
J.L. 
C.P. 
J.P. 
R.R. 
M.R. 
F.W. 
B.W. 

Median 

TABLE V 

PROGRESS MADE BY THE CONTROL GROUP OF THE SEVENTH GRADE 
AS SHOWN BY THE RESULTS OF THE GATES READING SURVEY 

: : : . Boys N = 17 .. . Girls N = 12 • . . • 
: Form : Form . • :i : Form Form . I : II . Gain :: Pupil I . II . • . . . . • : .. . . 

6.9 7.6 .7 C.A. 3.1 2.8 
4.7 4.8 1.1 J.B. 6.5 6.6 
B.9 9.5 .6 E.C. 5.0 4.7 
7.4 8.7 1.3 B.D. 8.J 8.3 
8.4 10.3 .9 P.E. 10.6 10.5 
8.3 8.6 .J B.J. 9.5 9.8 
6.1 5.9 .2 M.R • 7.6 9.7 
9.6 10.2 • 6 M.S. 6.2 8.l 
7.4 7.2 -.2 M.W. J.6 3.7 

10.2 ll.4 1.2 n.w. 8.4 9.4 
6.2 6.4 .2 D.W. 5.9 6.9 
7.1 8.S 1.4 C.M. 7.9 7.7 
6.8 7.8 1.0 
7.2 8.2 1.0 
7.8 7.9 .1 
5.0 5.4 .4 
6.9 7.2 .3 

7.2 7 •. 9 .6 7.0 7.9 

Standard 
Norm 7.0 7.5 7.0 7.5 
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: Gain . • 

-.J 
.1 

-.J 
.o 

-.1 
.3 

2.1 
1.9 

.1 

.o 
1.0 
-.2 

.1 



TABIE VI 

PROGRESS WDE BY THE EXPERIMENTAL GROUP OF THE SEVENTH GRADE 
AS SHOWN BY THE RESULTS OF THE GATES SURVEY 

. ': • 
Boys N = 9 . :: . Girls N: 2l . 9 ' 

: Form I Form : Gain in u : Form: Form :Gain in 
Pupil . I : II : Achievement: :Pupil : I : II :Achievement . 

: . : : : : : • 

1.c. 5.5 9.0 3.5 P.A. 7.1 7.6 .5 
C.Jl. 9.4 10.6 1.2 P.B. 6.4 7.0 .6 
D.li. 8.4 8.4 .o V.B. 7.3 6.7 -.6 
J.L. 7.8 8.2 .4 L.B. 6.1 7.8 1.7 
R.M. 9.3 9.9 .6 G.B. 5.2 7.7 2.5 
W.P. 8.3 8.6 .3 s.a. 6.7 6.o - •. 2 
T.R. 8.2 9.1 .9 J.H. 8.J 9.0 .7 
J.S. 8.6 8.4 -.2 l D.L. 7.9 8.4 .5 
J.s. 7.3 7.8 .s M.L. 7.9 8.4 .5 

S.M. 6.8 7.7 .9 
C.M. 6.2 6.5 .J 
M.M. 7.9 7.7 -.2 
M.N. 1.0 6.7 -.J 
M.R. 9.0 9.2 .2 
D.S. ,.1 4.9 -.2 
v.s. 7.0 6.8 -.2 
G.s. 7.4 a.a .4 
s.s. 7.9 7.4 -.5 
M.T. 5.4 6.8 1.4 
N.T. 7 .. 2 0.2 1.0 
B.W. 7.3 7.3 .o 

lledian 8.3 8.6 .5 7.1 7.6 .s 
Standard 
Norm 7.0 7.5 7.0 7.5 
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Pu.pil 

J.B. 
R.B. 
T.B. 
c.c .• 
B.E. 
C.F. 
L.G. 
J.G. 
J.J. 
E.M. 
D.N. 
J.P. 
R.P •. 
J.R. 
w.s. 
D.S. 
R.S. 
G.S. 
H.T. 
E.W. 
L.W. 

Median 

TABLE VII 

PROGRESS MADE BY THE CONTROL GROUP OF TEE EIGHTH GRADE 
AS SHOWN BY THE RESULTS OF THE GATES READING 

SURVEY 

• u ' . 
: Boys N : 2l. :: . • Girls N = 16 
: Form: Form :dain in u : Form a Form J Gain in . I . II :Achievements sklpil . I : II : Achievement . • • 
I : : : : . • 

7.0 7.6 ... 6 J.A. 7.0 8.9 2.9 
8.0 8.6 .6 G.B. 9.4 9.9 .s 
5.9 7.5 1 .• 6 J.B. 6.2 6,8 .6 
5.5 7.7 2.2 R.D. 10.0 9,8 -.2 
8.3 10.1 1.8 B.E. 8.8 7.9 -.9 
8.5 8.8 .J C.K. 7.5 8.0 .s 
5.7 6.3 .6 F.M. 8.8 9.7 .9 
6.4 7.9 1.5 .fl-.N • 8.3 9.2 .9 
8.l 9.7 1.6 M.S. 5.2 5.4 .2 
9.5 10.7 1.2 G.S. a.o 8.4 .4 
5.9 a.9 3.0 V.T. 6.5 7.7 1.2 
8.6 10.7 2.0 D.T. 6.5 7.1 .6 
5.2 6.6 1.4 z.w. 6.2 6.4 ,.2 

10.6 10.6 .o c.w. 7.7 7.2 .5 
10.0 9.8 -.2 v.w. 9.2 10.1 ,9 
6.1 6.o -.1 N. T. 6.1 6.4 .3 
5.9 5.6 -.3 

10.1 10.4 .3 
6.8 7.2 .4 
5.6 6.8 1.2 
6.6 7.2 .6 

6.8 7.9 .6 7.6 8.0 .5 

Standard 
Norm a.o 8.5 8.0 8.5 
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TABLE VIII 

PROGRESS MADE BY THE EXPERIMENTAL GROUP OF THE EI GIITH GRADE 
AS SHOWN BY THE RESULTS OF THE GATES READING SURVEY 

: :a : . Boys I• 22 u I ' Girls N • 15 . 
i Form t Form : Gain in u : Form t Form :Gain in 

Pupils I • . I I : Achievement: :Pupil : I . • II :Achievement 
• • : l u s I . . 

B.B. 5.8 6.8 1.0 II.A. 7.6 9.3 1.7 
J .. B. 10.0 u.o . 1.0 B.A • 9.0 10.2 1.2 
G.B. 4.6 6.1 1.5 L.C. 7.2 7.1 -.1 
s.c. 7.9 8.7 .a G.D. s.4 6.5 .1.1 
D.C. 3.9 4.7 .a M.D. 9.a 10.6 .8 
J.C. 8.4 10.5 2.1 jJ. H .• 10.2 10.9 .7 
D. H. 8.4 10.3 1.9 J.IC. 9.4 9.0 -.4 
J.G. 6.4 8.4 2.0 J.I,. u.1 10.7 -.4 
E.G. 5.3 6.o .7 R.M. .6.8 7.4 .6 
L.H. ll.h 12.0 .6 J.N. .1.6 8.4 .8 
B.H. 7.7 9.7 2.0 D.R. 10.J 10.0 .6 
D.J. 6.8 a .. o 1.1 C.3. 9.1 9.9 .7 
E. K. 5.a 7.2 1.4 w.s. 7.2 8.6 1.4 
1.1. 6.o 7.4 1.4 s.u. a.o 9.0 1.0 
J.M. 3.8 4.6 .8 M.D. 10.1 10.8 .7 
C.N. 8. 4 10.2 1.8 
J.T. .5.1 5.7 .6 
E.S. 9.9 10.4 .5 
L.S. 9.0 10.8 1.8 
M.T. , 5.0 7.7 2.7 
G.W. 7.5 8.2 .7 
K.Y. 5.4 6.o .6 

Median 6.6 8.1 1.1 9.0 9.3 .7 

Standard 
Norm 8.0 8.5 8.o 8.5 
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The Shank Teat of Reading Comprehension. Form A and B., waa used in 

thia study. The teat utilise• eix ditterent typea ot queationa. The 

result• show that there ia a oon1iderable range ot ability in each group. 

Table IX ahowa the aoorea on typea or responses and total acorea 

made by the control group of the a.eventh grade. The acorea tor the boya 

range trai. 18 to 16 and t'rom 18 to 74 tor the girla. The msdiali tor both 

'boy• and girla ie alightly below the etandard norm. The median for the 

boya ia '4.0 and the median tor the girla ia 41.5. 

Table :X. ahowa the aoorea made by the aeventh grade experimental 

group on the Shank Teat ot Reading Comprehension. The range ot' aoorea 

tor the boya ia t'rom 56 to 76. The range of acorea tor the girla ia 

30 to 70. Both groupa are aboTe the atanclard norm. Th• median tor the 

boy• ia es.o while the median for the girl• 11 54.0. 

Table XI ahowa the scores on types ct reaponsea and total scorea 

made by the experimental group of the aeTenth grade on the Shank Teat ot 

Reading Comprehension,. Form B. The aoorea tor the boya range trom 34.0 

to 75.0 while the girls' aoorea range tram 26.0 to 79.0. The median acore 

tor the boya 1a 60.0 and the median tor the girls 1a 54.0. 

Table XII ahowa the aoores on types or reaponsea and total aoorea 

made by the experimental group ot the seventh grade on the Shank Teat or 

Reading Oomprehenaion, Form B. The median tor the boys of this group ia 

60.0 while the median tor the girla ia 51.0. Both groups are aboTe the 

atandard norm. The range ot scores tor the boya ot th1a group ia troa 

60.0 to eT.O while the range or aoorea tor the girls ia t'roa sa.o to 65.o. 
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!ABL& IX 

SCORES ON TYPES OF RESPO"HSES AND TOTAL SCORES MADE BY CC•NTROL GROUP 
OF TEE SEVE1TH GRADE ON THE SHA:NK TEST OF READING COMPREHENS ION 

FORM A 

J I 
Boys N • 17 : t Girls N • 12 

Pupil I Types ol ffesEonses l Pupil I !lpes o? 'lesponse1 
I t b I • l t I l t J : b t t d : : · . . 
I a I 0 : d e f @: t Total : a a : 0 e : f I g I Total 

l I I I I I ' 
B.A. 6 2 6 6 3 18 3 44 C.A. 0 0 5 3 2 10 0 20 
J.B. 5 2 4 4 3 12 0 30 J.B. 4 2 5 3 3 15 l 33 
B.B. 7 6 6 7 3 28 6 62 E.C. 2 3 4 4 2 23 0 39 
J.C. 6 6 4 5 4 24 5 53 B.D. 6 4 4 5 4 18 3 44 
R.C. 7 7 7 6 4 26 6 56 R.E. 8 6 6 8 5 32 7 74 
R.G. 7 6 6 6 6 20 5 55 B.J. 6 1 5 6 4 29 8 65 
D.G. 2 3 l 3 3 13 l 26 M.R. 6 6 5 6 l 23 4 51 
J.H. 6 8 5 7 4 25 5 60 M.S. 5 5 6 4 2 l5 2 38 
D.H. 5 3 6 6 2 19 ~ 42 M.w. 2 l 2 l l 11 0 18 
J.J. 1 8 1 8 6 32 8 76 D.W. 9 8 6 7 6 26 6 66 
J.L. 3 4 2 3 l 16 2 31 D.W. 3 4 3 3 2 13 l 29 
C.P. 4 3 6 5 l 22 2 42 C.M. 7 6 6 6 4 26 6 62 
J.P. 6 5 3 2 l 18 l 35 
R.R. 5 7 4 6 4 31 l 67 
M.R. 7 6 6 6 4 27 5 61 
F.W. l l 2 l 2 ll 0 18 
B.w. 6 4 6 3 4 19 2 43 

Median 5.0 s.o 5.0 s.o s.o 20.0 2.0 44.0 6.5 4.6 6.0 4.5 2.0 21.5 2.6 41.5 

Nonn 5.4 5.l 4.9 4.7 3.9 18.5 2.9 46.4 5.4 5.l ! .9 4.7 3.9 18.5 2.9 45.4 
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TABLE X 

SC ORES ON TYPES OF RE SPONSES AND TOTAL SCORES MADE BY EXPERH1EN£AL GROUP 
OF THE SEVENTH. GRADE ON THE SHANK TEST OF READING COMPREHENSI ON 

FORM A 

----
Boys N • 9 

I 

• : Girla N a 21 
Pupil Typee of ~eaponaes : Pupil '.,l'ypes of ffesponses -• • 

I I I l I : I I l I t I I t I I I . 

a a , b : 0 t d I e I f I g I Total 1 t a t b I C I d : e I f I g 1 Total 

1.c. 7 6 4 6 3 27 3 55 P.A. 5 9 6 6 6 34 5 68 
C.H. 8 7 9 8 3 33 7 76 P.B. 8 8 8 6 4 27 4 65 
D.R. 8 7 G 6 6 26 7 68 V.B. 6 7 4 4 4 21 6 62 
J.L. 8 6 7 5 3 28 6 63 L.B. 4 6 5 4 s 19 2 43 
R.M. 7 9 8 6 3 26 6 65 G.B. 3 3 4 4 l 16 0 30 
W.P. 5 8 5 3 2 30 4 57 S.G. 5 5 7 5 4 24 4 54 
T.R. 8 6 7 6 6 29 3 64 J.H. 6 7 7 4 4 31 4 63 
J.s. 7 6 6 8 4 27 4 62 D.L. 6 7 6 5 5 31 3 63 
J.s. 7 5 4 5 3 29 3 58 M.L. 6 6 3 4 2 27 4 52 

S. M. 6 5 6 6 2 26 3 53 
C . M. 5 4 6 6 7 23 4 54 

M. M. 8 5 1 8 4 31 7 · 70 

M. N. 7 4 4 5 4 27 2 53 
M.R. 8 1 7 3 6 26 3 60 .. 
D.S. 3 4 2 5 4 13 0 31 
v.s. 4 4 6 6 4 24 2 48 
a.s. 5 7 1 6 3 25 4 57 
s.s. 7 7 7 6 4 25 4 19 
M.T. 4 5 3 4 4 25 2 47 
N.T. 6 s 3 4 2 27 4 52 
B.W. 6 5 6 6 3 27 l 64 

lledian 1.0 a.o 6.0 6.0 3.0 28.0 4.0 63.0 s.o s.o 6.0 5.0 4.0 25.0 4,0 54.0 

Norm 5,4 5.1 4,9 4,7 3.9 18.5 2.9 46,4 5.4 5.1 4.9 4.7 3.9 18,5 2.9 45.4 
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TAB.LI Xl 

SCORES ON TYPES OF RESPCNSES AND TOTAL SCORES MA.DE BY CONTROL GROUP 
OF THE SEVENTH GRADE ON TEE SHA.NK TEST OF READING COMPREHENSION 

FORM B 

l : 
, Boys N • 17 : : Girls N • 12 

Pupil a Types of lfosponses ·: Pupil I Types of Responses 
t t SIC I I I t t t S SI: Ii 

1 a : b : o : d I e s f : g : Total t : a : b I o s cl : e : t : g I Total 

B.A. 6 6 6 6 6 25 3 56 C.A. 0 l 3 3 l 14 0 22 
J.B. 5 3 5 4 3 18 l 39 J.B. 5 5 4 4 2 15 3 38 
B. B. 6 8 9 8 7 27 5 7 0 E .C • 6 2 4 3 l 20 l 3 7 
J.C. 8 7 9 3 5 27 3 62 B.D. 7 6 6 6 4 25 6 68 
R.C. 8 7 6 7 6 26 5 65 P.E. 9 7 8 8 8 32 7 79 
R.G. 7 5 7 5 6 26 4 60 B.J. 8 6 8 4 7 30 4 69 
D.G. Z 4 4 l 2 19 1 34 M.R. 8 8 7 8 9 30 3 73 
J.H. 8 7 6 7 6 21 5 60 M.S. 4 4 7 6 4 21 2 47 
D.H. 8 9 6 6 5 31 3 67 1!. Vi. 3 3 2 3 2 11 1 26 
J.J. 7 8 9 6 6 33 7 76 D.w. 7 8 7 7 7 31 6 72 
J.L. 6 5 3 3 4 18 4 43 D.W. 5 6 5 5 3 25 l 50 
C.P. 8 6 5 7 7 27 4 64 C. M. 8 7 7 6 3 26 6 62 
J.P. 6 5 4 6 3 17 3 44 
R.R. 10 9 7 5 6 30 l 68 
M.R. 8 6 6 6 7 26 4 63 
F.W. 6 6 5 6 3 17 3 44 
B • W • 6 7 6 5 3 2 3 5 55 

Median 7.0 6.0 6.0 5.0 6.0 26.0 4.0 60.0 6.6 s.o 6.5 5.0 3.5 24.0 3.0 54.0 

Norm 6,0 5,7 5.5 5.2 4.4 20,6 3,3 50.7 6.-0 5,7 5,5 5,2 4,4 20,6 3.3 50.7 
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T.lBLI n1 

SCORES ON TYPES OF RESPONSES AND TOTAL SCCiRES MADE BY EXPERIMENTAL GROUP 
OF THE SEVENTH GRA.DE ON THE SHANK 'i.'EST OF READING COMPREHENS ION 

FORM B 

I I 
Boys N: 9 

l ' 
Girls N a 21 

Pupil I Tzpe~ ol Res;eonsea I Pupil I Types or Respinses 
I I J I I I I • t I l I s 

a. b • 0 d • e I f 
' g I Total 1 I a t b f C I d I e I f 

l 
g I Total 

L.C • 7 6 5 6 6 24 6 58 P.A. 6 6 5 4 3 27 6 56 
c.n. 8 7 7 6 6 29 5 66 P.B. 4 5 4 3 4 20 l 41 
D.H. 6 6 6 7 6 28 5 65 B.B. 6 6 6 6 5 25 2 56 
J.L. 6 5 4 6 6 26 6 68 L.B. 5 6 6 5 3 19 4 46 
R.M. 7 9 8 1 3 27 6 67 G.B. 6 6 4 4 4 21 2 46 
W.P. 8 7 6 7 6 24 $ 60 S.G. 6 5 6 5 4 l9 2 47 
l' .R. 6 7 6 7 6 27 2 60 J .1: . 7 8 8 5 7 27 4 66 
J.S. 7 9 8 5 s S3 l 66 D.L. 8 7 6 5 4 29 4 63 
J.s. 7 7 5 2 5 21 2 60 M.L. 7 7 7 3 4 22 l 51 

S.M. 6 6 5 4 3 20 4 48 
C.M. 6 5 5 4 3 17 l 40 
M,M, 8 6 7 5 7 26 3 62 
M.N. 6 7 6 3 5 24 4 55 
M.R. 8 7 7 4 7 23 6 62 
D.S. 6 4 3 4 4 19 3 42 
B.S. 3 6 4 4 5 23 4 49 
G.S. 7 6 6 4 5 25 7 60 
s.s. 6 7 6 6 5 26 5 61 
M.T, 3 5 4 4 3 18 l 38 
·~r; . 6 7 5 5 6 21 2 52 
B:i'Vi . 5 5 6 5 2 22 3 48 

Median 1.0 1.0 6,0 6.0 5,0 27.0 5,0 60.0 s.o 6,0 s.o 4,0 4.0 22.0 3.0 61.0 

Norm 6.0 s.1 6.5 s.2 4.4 20.6 3.3 60.7 6.0 5.7 5.5 s.2 4.4 20.s 3.3 60.7 



3, 

fable .IIII 1ho ... the 1oorea on types of reaponae1 and total ecorea 

.lllllde by the control group ot eighth grade on the Shank Teat ot Reading 

Comprehension, Form A. Th• median for the boy• ia 46.0, which ia below the 

atandard norm. The median tor the girl• 1a 55.5, which 11 slightly above 

the standard nora. 

Table XIV shows the 1corea on type• of reaponaea and total aoorea 

:made by the experimental group or the eighth grade on the Shank 1'eat ot 

Reading Comprehension, Form .A. The score tor the boya 1a 56.6., while the 

median acore tor the girls i1 71.0. Both groupa are abo-.. the atanda~ 

nora. 

Table X1' ahowa the aoore• on the type• of respona88 and total soorH 

made by the control group or the eighth grade on the Shank Teat ot Reading 

Comprehension., Form B. The median aoore tor the boya 1a 66.0., which ia 

slightly below the standard norm, while the 1core tor the girls ia 64~0 whioh 

11 conaiderably- higher than the atandarcl norm. 

Table XVI ahowa the score• on the typea ot reaponse1 and total score• 

:made by the experimental group ot the eighth grade on the Shank Teat or 

Reading Com.prehenaion, Form B. The median tor the boya which ia 50.5 

ia below the standard norm. The median aeore tor the glrla 11 79.6 whioh 

ia 21.3 above the atanderd norm. 
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tABLI XIII 

SCORES ON TYPE OF RESPONSES AND TOTAL SCORES MADE BY CONTROL GROUP 
OF EIGHTH GRAIE ON SHANK TEST OF READING CCMPREEENSION, 

FORM A 

• Boys N: 21 •• • Girls lil • 16 
• •• • 

Pupil • !y~s o? les~onaes •• Pupil • !z~s o? l&i&f011S88 

• tj_! • b I 0 I Q I t t 1 g: Total•• • a I b I I d I e I f 
I I 

e 0 g Total 
I S ' a I ' a ; t ' ' I I S 

J.B. 5 6 6 5 3 27 4 66 J .A. 8 4 7 7 5 28 5 64 
R.B. 6 5 4 6 4 17 4 46 G.B. 7 8 8 7 7 28 7 72 
T.B. :; 4 3 4 4 20 3 41 J.B. 4 5 4: 4 3 17 0 37 
c.c. 4 l 3 5 3 25 3 44 R.D. 7 8 8 5 5 27 6 66 
B.E. 6 2 6 6 5 20 5 49 B.E. 6 6 6 5 4 22 6 65 
C.F. 7 8 6 6 6 25 6 64 c.K. 6 6 5 6 5 29 4: 61 
L.G. 5 5 5 2 s 22 1 43 F.M~ 1 6 8 7 6 50 1 71 
J.G. 6 1 4 2 3 21 2 39 M.N. 5 4 5 4 4 24 6 62 
J.J. 6 1 6 1 5 27 4 62 M.S. 3 5 2 4 2 20 2 39 
E.M. 6 6 7 7 5 25 5 59 G.S. 8 7 7 5 6 -;:, 7 67 
D.N. 6 4 3 6 3 20 ' 46 D.T. 5 4 6 5 4 19 4 46 
J.P. 7 7 6 7 5 28 7 67 B.T. 5 3 4 5 4 20 2 43 
R.P. 6 4 5 4 1 17 3 40 z.w. 6 3 l 4 3 l5 3 34 
J.R. 10 10 9 ., 1 36 9 87 G.W. 6 6 6 6 4 24 5 66 
w.s. 4 5 6 1 5 27 4 58 B.W. 7 8 8 7 6 29 1 72 
D.S. 4 3 3 0 3 16 l 30 N.T. 5 0 2 4 4 19 3 37 
R.S. 4 3 . 3 2 2 14 l 29 
G.S. 1 8 6 6 7 23 8 65 
N.T. 4 4 5 5 5 20 3 46 
E.W. 5 4 a 4 s 19 s 41 
L.w. 5 4 6 5 3 19 3 747 

M9dia.n s.o 4.0 5.0 5.0 3.0 21.0 4.0 46.0 5.5 5.5 6.0 s.o 4.0 24.0 s.o 55.5 

Norm 6.3 6.2 5.6 5.4 4.8 22.1 3.6 54.0 6.3 6.2 5.6 5.4 4.8 22.1 3.6 54.0 
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TABLI Xll' 

SC ORES ON TYPES OF RESPONSES AND TOTAL scc,RES MA.IE BY THE EXPERIMENTAL GROUP 
OF THE EIGHTH GRADE ON THE SHANK TEST OF READI NG COMPREHENSI ON 

FORM A 

--
I t 

I Boys lT • 22 I I Girls ll • 15 

Pupil I Types o? Reaionsea I Pupil a Types ot Responses 

• d t e I I I : I I b I • fl I I I I a t b I C t : g I 
Total 1 a 0 e t g Total 

1 I t I l I I I I i • 1 • 

B.B. 4 3 4 5 0 22 2 40 H.A. 6 6 6 7 5 26 3 59 J.B. 9 7 9 8 7 30 9 79 B.A. 7 7 6 7 7 31 7 72 G.B. 4 3 2 3 4 12 l 29 1.c. 6 5 3 6 4 20 3 47 s.c. 7 8 9 6 3 30 4 67 G.D. 2 4 3 4 3 17 0 33 
D.C. l 5 4 4 3 18 l 36 M.D, 9 8 9 7 7 30 9 79 
J.C. 7 8 9 e 3 37 5 77 M.H. 9 8 9 6 9 ~ 8 86 D.H. 7 6 7 7 7 31 7 72 J.K. e 8 7 6 6 29 7 71 J.G. 7 7 7 3 5 20 4 63 J.L. 9 8 9 7 6 32 9 80 E.G. 4 5 4 5 4 23 l 46 R.M. 5 5 6 4 5 21 3 49 L.H. 9 10 10 10 9 37 10 95 J.N. 7 7 6 6 7 23 4 59 B.H. 6 7 8 6 3 28 7 65 D.R. 8 9 9 1 4 29 8 74 
D.J • 8 6 5 5 7 24 6 60 G.s. 9 7 6 6 6 31 5 69 E.K. 3 4 4 3 4 15 3 36 w.s. 4 6 5 5 4 26 6 55 
L.L. 5 6 7 3 4 18 2 45 s.u. 8 6 7 7 6 35 6 75 
J.M. 2 3 3 4 l 18 3 34 M.D. 8 8 9 a 7 36 8 84 C.N. 7 8 8 9 6 27 8 73 
J.P. 4 2 4 3 4 19 2 38 
E.S. 6 6 7 5 6 32 6 68 
L.S. 7 9 9 5 5 35 8 18 
M.T. 2 3 4 4 5 18 0 36 o.w. 7 7 9 7 4 31 5 70 
K.Y. 5 5 6 7 2 17 l 43 

Jledian 6.0 6.0 1.0 5.0 4.0 23.5 4.0 56.5 8.o 1.0 6.0 6.0 6.0 29.0 s.o 71.0 
Norm 6.3 6.2 5.6 5.4 4.8 22.l 3.6 64.0 6.3 6.2 5.6 5.4 4.8 22.1 3.6 64.0 
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"' TABL.1 XT 

SCORES ON TYPE OF RESPONSES AND TOTAL SCORES MADE BY CONTROL GROUP 
OF EIGHTH GRADE ON SHANK TEST OF READING COMPREHENSION, 

:roR:M B 

Boys N • 21 l 
Girls N • 16 

J : I 

Pupil I fypes of ileaponaes l Pupil l Tyfea of Responses 
i a . s b I C 

I d I e I f I g I Total 1 I a I b I 
C 

l d I e : £ I g : Toud. . . 
J.B. 7 8 6 4 7 29 4 65 J.A. 8 8 6 4 6 28 3 63 
R.B. 7 8 6 6 5 28 5 66 G.B. 8 8 6 7 8 31 6 74 
P.B. .. 6 6 4 5 23 4 55 J.B. 6 6 6 5 4 16 3 44 
c.c. 5 4 4 2 4 18 1 38 R.D. 8 8 9 7 5 31 7 76 
B.E. 8 8 8 7 6 31 7 75 B.E. 9 8 8 8 8 32 7 80 
C.F. 5 7 7 4 7 30 5 66 c.K. 8 8 6 4 8 29 s 66 
L.G. 4 4 6 4 s 27 l 49 F.M. 7 8 8 6 7 33 1 76 
J.G. 7 a 6 6 3 25 2 66 M.N. 7 8 6 5 7 25 4 62 
J.J. 9 8 8 7 7 31 4 74 M.S. 5 6 5 6 5 19 2 47 
E.M. 9 8 8 8 6 30 8 77 a.s. 9 9 9 7 9 32 9 83 
B.N. 6 6 4 4 4 20 s 47 B.T. 6 7 7 5 6 28 3 61 
J.P. 7 8 7 1 7 30 6 72 D.T. 6 6 6 4 8 25 3 58 
RJ.P. 4 4 5 4 1 18 2 38 z.w. 4 3 2 7 3 20 4 43 
J.R. 10 9 9 9 9 33 8 81 a.w. 8 7 5 1 6 26' 6 65 
Yi . s. 7 8 8 5 4 26 s 62 v.w. 10 8 9 8 5 35 6 81 
D.S. 3 5 4 5 4 16 2 39 N.T. 8 6 6 3 5 19 0 46 
R.s. 5 4 3 3 4 20 4 43 
a.s. 10 a • 8 8 33 8 83 
H.T. 5 6 5 5 5 18 4 46 
E;1N. 5 5 5 4 4 17 3 63 
L,W, 7 7 7 3 4 21 4 54 

-
lledian '1.0 i.o 6.0 4.0 5.0 26.0 4.0 56.0 a.o s.o e.o 6.5 a.o 28.0 4 .0 64.0 
Norm 6.6 6.6 5.7 5.6 5.2 24.6 3.9 68 .2 6.6 6 •. 6 5.7 5.6 6.2 24.6 3.9 68.2 



°' ("'\ TA.JU xn 
SCORES ON TYPES OF RESPCNSES AND TOTAL SCORES MA.DE BY THE EXPERI MENTAL GRCUP 

OF THE EIGHTH GRA DE ON THE SHANK TEST OF READI NG COMPREHE NS ION 
FCRM B 

--I 
Girls H : Boy1 Ii• 22 I I l5 

Pupil 1 Tzpes ot lesponses : Pupil : Types ot lesponses 
I J I I d I l I : I l I b l I l l ' l 
: a I b I 0 e I t l g I Total 1 I &. 0 : d I e r g Total 

l • I I : : l 

B.B. 6 6 6 4 3 24 0 48 H.A. 8 8 8 6 7 33 6 76 
J .B • 9 8 8 5 8 33 5 76 B.A. 8 8 8 7 7 28 1 73 
G.B. 4 5 4 5 5 17 l 41 L.c. 7 7 6 7 4 22 ~ 56 s.c. 5 5 7 4 4 22 4 51 G.D. 2 4 · 3 4 2 21 2 38 
D.C. 2 2 3 3 2 19 0 31 .M.D. 8 7 8 7 8 32 8 78 
J.C. 9 9 9 8 8 36 4 83 M.H. 9 8 10 7 7 36 9 86 
D.R. 8 8 9 7 8 32 6 77 J.K. 9 8 7 6 8 34 7 78 
J.G. 7 7 7 4 5 27 4 61 J.L. 9 9 8 9 9 31 8 83 
E.G. 8 6 1 3 3 23 0 50 R. M. 5 6 5 5 4 22 2 49 
L.H. 10 9 9 9 9 36 9 91 J.N. 8 8 5 4 6 24 3 58 
B.H. 7 6 8 5 3 27 3 69 D.R. a 8 9 8 9 31 7 80 
D.J • 5 6 4 l 0 18 2 36 G.S. 8 8 7 7 7 27 6 70 
E.K. 5 5 5 2 3 18 2 40 w.s. 9 8 8 8 7 35 6 79 
L.L. 5 7 6 3 4 22 2 49 s.u. 7 8 9 3 5 28 6 66 
J.M. 2 3 4 l 3 17 2 32 M.D. (moved) 
C. N. 8 8 6 5 7 29 4 67 
J.P. 4 5 6 2 3 20 0 39 
E.S. 10 9 7 6 8 32 4 76 
L.S. 8 9 8 6 7 37 4 79 
M.T. 4 s 6 4 3 21 l 44 
G.Vi . 5 5 6 6 3 26 4 55 
K.Y. 5 5 7 4 5 20 3 49 

Median 5.5 s.o 6.5 4.0 4.0 23.5 3.0 so.s s.o s.o s.o 1,0 1,0 29.5 6.0 79.5 
Norm 6.6 6,6 6.7 5.,6 5.2 24.6 3,9 58,2 6.6 6.6 5,7 5,6 5,2 24.6 3,9 58,2 
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Table XVII is a oompariaon ot the median aoorea ot the boya o.t 

the seventh grade oontrol anc:l experimental group• on the types or reaponH1 

on th• Shank Teat or Reading Comprehen1ion, Form A, which ahowa that the 

boy1 of the experimental group made con1iderably higher acorea on all 

type, of re1poneea except type •e•, ability to recognise rererenoaa. 1'h• 

girl• of the experimental group made oon1icierably higher acorea on all 

typea ot reapenaea than the control group on the Shank Teat or Reading 

Comprehenaion, Form A. Th• •diu acore tor the boy• ot the control group 

ia '4.0 aa ocmpared to 8S.O tor the experimental group. 1'he girls ot the 

control group made a median aoore or '1..5 aa compared to 54.0 for the 

experiaental group. 

Table XVIII, which ia a oompariaon or the median score• on Form B 

of the Sha:nlc: 1"e1t ot Reading Comprehenaion, ahon that the boy• of the 

seventh grade control and ex:periaental groupa made the aame median score. 

The boye of the control group made a higher ecore on type •e•, ability 

to recognise reterencea and the experimental group made a higher score 

on type •t•, ability to raoogni1• true or false atatementa. The girl• 

ot the control group made a considerably higher acore than the experi­

aental group. The control group made a higher aeore on type •a•, ability 

to gift direct details and type •o•, ability to give content aeaning aa 

a whole. The experimental group made a higher aoore on type"•"• ability 

to reoognise reterenoea. 

Table XIX 1• a comparison ot the :meclian •core• on Fora A ot the 

Shank Teat ot ReadiDg Comprehension which ahowa that the boya ot the 

eighth grade experimental group made eonaiderably higher acores than the 

boy• or the control group, except on type "a". abilit)r to gin direot 

details and type •g• • ability to ghe words or aynon0lll7ou1 meaning. The 

girl• ot the experimental group made a decidedly higher acore on all typea 
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or reapoJUea than the girla or the control group. 

Table n. which ia a compariaon or median score• made by the eighth. 

grade control and experimental group• on the Shank Teat of Reading Compre­

hena1on. Form B. ahowa that the boys of the eighth grade control group made 

a higher soore on all types or reaponsH except type •o•, ability to give 

content meaning as a whole, and type •d•. ability to determine whether 

or not a definite idea ia stated. 

The girla or the experimental group made a decidedly higher score 

than the girls of the control group. the girl• ot both the experimental 

and control group made the same score on type •a•, ability to give direct 

d.etaila and type •b• ability to give implied detaila. 

The median acore for the beya of 'the con'trol group ia 56.0, and the 

median tor boya or tho experimental group ia 50.5. The median tor the 

girls of the control group ia 64.0,. while the Mdian tor the experimental 

group 1a 19.6. 
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Group 

Control 
E:xper1-
mental 

Group 

TABLE XVII 

COMPARISOlf OF Dl>Iil' SCORES KADE BY THE SEVE:Nffl GRADE CONTROL ilD EXPERIMEHTAL GROUPS 
01 ffPES or RESPONSES ON THE SHANK TEST OF READING COMPREHEISIO:I, FORK A 

I • • I I I 
,Ho. ot1 

!ypea ~r Response• I I 110. or• Type, of leapon••• 

\ Bot•· ' •totals Group 1 G1rl1 1 .. b 0 d • t g I a b 0 cl • • I 
t 

17 5.0 5.0 s.o 6.0 s.o 20.0 2_.0 44,.0 Control 12 5.5 ,.s 5.0 4.6 2.0 21.5 

9 
. ;J · ' . -1 E:xperi-

1.0 6.0 6.0 s.o $.O 28.0 ,.o es.o mental 21 6.0 6.0 6.0 5.0 ,.o 25.0 

TABLE XVIII 

00:MPARISO)l or MEDIAi' SCORES KADI BY THE SEVENm GRADE CONTROL .um BXPERIMEBTAL GROUPS 
01 TYPES OF RESPOBSES OB THE SHANK TEST OF RE.ADIJIG COMPREHEBSIOll, FOBII B 

: -~~---~-~~_ - -~--- I - T I -~ I 

• 
g •Total 

2.5 '1.6 

,.o 64.0 

I 

110. ot1 Type, ot Reaponaea 1 1 1Bo. ot1 

Boy•• •Tota1•Group ,Girl• 
I a b O d 8 f g I I 

Type1 ot Be1ponaea :---:-b--~~...:.:===-~~_;• o 4 9 t I Total 
g I a 

.I 

Control 11 
Experi-

1.0 6.0 6.0 6.0 5.0 26.0 4.0 60.0 Control 12 
E:xperi-

6.5 s.o a.s s.o s.s 2,.0 s.o s,.o 

mental 9 1.0 7.0 6.0 6.0 6.0 21.0 5.0 eo.o mental 21 6.0 6.0 6.0 ,.o ,.o 22.0 s.o 51.0 



!1 

Group 

Control 
Experi-
.. ntal 

Group 

I 

UBL! XIX 

COMPARISOJl or JIEDLUT SCORIS MADE BY TD EIGHTH GR.ADI COITBOL AJJD EXPERIJEITAL GROUPS 
OJI ffPES OF RESPONSES OJI THE S1WfX TEST OF READIHG COJIPREHEBSIOI, PORK A 

I I I ~ I I 

sHo. ot, !ype1 ot ReaponHa I t 'Group 110. ots '-'YP•• ot lteapon••• 
a Boya 1 otal, . 1 Girla, 1Total 

• b 0 d • t g I I I ' . b 0 d • 
21 6.0 ,.o 5.0 s.o ~.o 21.0 ,.o 46.0 Control 16 5.5 5.6 e.o 6.0 •• o 

Bxperi• 
22 s.o e.o 1.0 6.0 ,.o 2$.6 ,.o 56.6 mental 15 e.o 1.0 a.o 8.0 e.o 

TABLI ll 

OOJIPARISOI or JIEl)IAl( SCORES MADE BY TB! EIClH'l'H GIADE CONTROL AID EXPERIMEITAL GROUPS 
OJI ffPES OF RESPOISES OH '1'HE SHANK TEST OF RE.ADIJJG COIIPBEREISIOI, FORM B 

t 
' I 

2,.0 5.0 66.6 

29.0 e.o 11.0 

I I I I I ,------- ---------~---------, 

110. of.: ( Typea ot Reapon••• . 1 1 _ 110. oti ~* or bapon••• • . 
Boye I atotal,Gr,;up 1Girla · , !otal 

S & b O 4 e t g I I I I a b e 4 e t I I 

Control 21 
Experi­
mental 22 

?.o r.o 6.0 4.0 5~0 26~0 4~0 56.0 Control 
Experi•• 

6.5 6.0 6.5 4.o 4~0 23~5 3;0 50~5 mental 

1e a.o a.o e.o t.s a.o 2a.o ,.o s,.o 

1s e.o a.o a.o ,.o 1.0 2e.s e.o 79.5 



44 

table .IXI ahowa the progreaa made by the oontrol group ot the 

seventh grade on the Shank Teat of Reading Comprehension. The boya 11ere 

1.4 below the standard norm on Form A and the reaulta ot the teat• on 

Form B show that they are 9.3 above the norm. The girla were 3.9 below 

the norm on Form A and 3.3 above the norm on Form B. The boya ahow a 

median gain or 10.0. while the median gain for the girls ia 6.5. 

Table XXII ahowa the progreaa made by the experimental group on 

the Shank Teat ot Reading Comprehension. The median tor the boy, oa 

Fora A and B ia &boff the standard norm. The Mdian ia 2.0. The girl• 

ot this group are above the standard nora Oil both teata. Th97 ahow a 

median gain ot 2.0, 

Table XXIII ahows the progreaa made by' the control group ot the 

eighth grade on the Shank Teat ot Reading Comprehension. Th• boya ahow 

a median gain of 1.0, while the median gain tor the girls ia 9.0. The 

girls are above the standard no:rm on both teats. while the lll8dian tor the 

boys ia slightly below the standard. 

Table XXIV ahon the progreaa made by the experimental group or the 

eighth grade as ahown by the Shank Testa of Reading Comprehension. The 

boy• are above the atandard norm on both tests and show a median gain ot 

5.5. The girl• have a much higher aoore than the boya on both testa. The 

aediau gain tor the girls 1• t.O. 



Pupil 

B.A. 
J.B. 
B.B. 
J.C. 
R.C. 
R.G. 
D.G. 
J.H. 
D.H. 
J.J. 
J.L. 
C. P. 
J.T. 
R.R. 
M.R. 
F.W. 
B.W. 

Median 

TABIE XII 

PROGRESS MADE BY THE CONTROL GROUP OF THE SEVENTH GRADE 
AS SHOWN BY THE SHAN""!<: READI NG TEST OF COMPREHENSI ON 

. u I . 
Boys N: 17 Girls N • 12 : u : 

: Form : Fa.rm a Gain in :i : Form: Form: Gain in 

45 

: A • B : Comprehension::Pupil . A : B : Comprehension . . 
i I : u . • 

44 56 12 C.A. 20 22 2 
30 39 9 J.B. 33 .38 5 
62 70 8 E.G. 39 37 -2 
53 63 10 B.D. 44 58 14 
55 65 10 P.E. 74 '( 9 5 
55 60 5 B.J. 65 69 4 
26 34 B M.R. 51 73 22 
6o f:t) 0 M.S. 38 4'7 9 
42 67 25 :M.1l . 18 25 7 
76 15 -1 D.W. 66 72 -6 
31 43 12 D.V: . 29 so 21 
42 64 22 C. M. 62 62 0 
35 44 9 
57 68 ll 
61 63 2 
18 44 26 
43 55 12 

44 cl:) 10 41.5 54 5.5 

Standard 
Norm 45.4 50 .• 7 45.4 50.7 



TABLE XXII 

PROGRESS MA.DE BY THE EXPERI MENT AL GROUP OF' THE SEVENTH GRADE 
AS SHC1NN BY THE SHANK RE,~DING TEST OF COMPREHENSION 

. : : J . 
Boys N : 9 • u . Girls N • 21 . • 

: Form : Form :Gain in : : : l!'orm : f1orm : Gain in 
Pupil : A : B :Comprehension:1Pupil : A I B : Comprehension 

: s : : . . . • 

L.C. 55 58 3 P.A. 68 56 -8 
c.n. 75 66 -9 P.B. 65 61 -4 
D. H. 68 6.3 -5 B.B. 52 55 3 
J.L. 63 58 -5 L.B. 43 46 3 
R.1f. 65 67 2 G.B .. JO 46 16 
W. P. S7 f:IJ 3 S.G. 54 47 -7 
T . l"! . 64 65 1 J.H. 63 65 2 
J.S. 62 66 4 D.L. 63 63 0 
J.s. 56 f:IJ 4 M.L. 52 51 -1 

S. M. 53 58 5 
C. M. 54 50 -4 
M.M. 70 72 2 
M. N. 54 55 2 
M.Ii. 60 62 2 
D. S. 31 42 ll 
v.s. 48 49 l 
G.S. 57 60 J 
S.S. 59 61 2 
M.T. 47 48 1 
N.T. 52 52 0 
B.W. 54 48 -6 

Median 63.0 63.0 · 2 54.0 55.0 2 

Standard 
lform 45.4 50.7 45.4 50.7 



Pupil 

J . 13 . 
R. B. 
T.B. 
c.c. 
B.E . 
C .F . 
L.G. 
J .a. 
J.J. 
~~ .ir. 
D. N. 
J .P. 
R. P. 
J.R. 
Vi . S • 
D.S. 
R.S. 
G. S. 
H.T. 
E .W. 
L.V •• 

Mean 

TABLE XXIII 

PROGRESS MADE BY THE CONTROL GROUP OF THE EIGHTH GRADE 
AS SiiOWN BY THE SHANK TEST OF READING COMPREHENSION 

. :: • . 
Boys N: 21 • 

Girls N = 16 : :s : 
: Form : Form : :: : Form . Form • . A : B Gain .. Pupil : A . B • . . • . : : : . • • 

S6 65 9 J.A. 63 6J 
46 65 19 G. B. 72 74 
41 55 14 J.B. 37 44 
44 38 -6 R.D. 66 75 
L~9 75 26 B.E. 55 80 
64 66 2 C.K. 61 66 
43 49 6 1" . M. 71 76 
.38 56 18 M. N. 52 62 
62 74 12 M. S . 38 47 
5) 77 18 G.s. 67 83 
46 47 1 V.T. 46 61 
67 72 5 D.T. 43 58 
40 38 -2 z.·.N • 34 43 
87 87 0 G.'f . 56 65 
58 62 4 V . V-; • 72 81 
30 39 9 N.T. 37 46 
29 43 14 
65 83 18 
46 46 0 
lu. 43 2 
27 54 7 

46.o 56.o 7.0 55.5 64.0 

Standard 
Norm 54.0 58.2 54.0 58.2 
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. . 
Gain 

0 
2 
7 
9 

25 
5 
l+ 

10 
9 

16 
15 
15 

9 
9 
9 
0 .,. 

9.0 



TABLE XXIV 

PROGRESS MADE BY THE EXPERIMEN'l'AL GROUP OF THE EIGHTH GRADE 
AS SHOWN BY THE SHANK READING TEST OF COMPREHENSION 

n • 
Boys N: 22 

. 
' n : Girls N: 15 
: Form . Form : :: : Form : Form : . 

Pupil . A B Gain : s Pupil : A . B : Gain . • 
: : . • 

B. B. 40 48 8 H.A. 59 76 17 
J.B. 79 76 -3 B.A. 72 73 1 
G.B. 29 41 l2 L.C. 47 S6 9 
s.c. 67 51 -16 G.D. 33 38 5 
D.C. 36 31 -5 M.D. 59 82 13 
J.C. 77 83 6 M.H. 86 86 0 
D.II. 72 77 5 J.K. 71 78 7 
J.G. 53 61 8 J.L. 80 83 3 
E.G. 46 50 4 R.M. 49 49 0 
L.H. 95 91 -4 J.N. 59 58 -1 
B. H. 65 59 -6 D.R. 74 80 6 
D.J. 60 66 6 G.S. 69 70 1 
E . Y. . 36 40 4 w.s . 55 79 24 
L.L. 45 49 -4 s.u. 15 76 1 
J.M. 34 32 -2 M.D. 84 88 4 
c. :'l". 73 67 -6 
J.P. 38 39 l 
E. S. 68 76 8 
1.s . 78 79 1 
M.'r. 36 44 8 
G. W. 70 75 5 
K.Y. 63 76 13 

Mean 61.5 60.o 5.5 71.0 76.0 4.0 

Standard 
Norm 54.0 58.2 51. •• 0 58.2 
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. • 
: 

Pupil 

B.A. 
J.B. 
B.B. 
J .c. 
R.C. 
R.G. 
D.G. 
J.H. 
D.H. 
J.J. 
J.L. 
C.P. 
J.P. 
R.R. 
M.R. 
F.W. 
B.W. 

--
Total 

TABLE IXV 

lIDMBER OF BOOKS READ BY THE CONTROL GROUP 
OF THE SEVENTH GRADE 

:: . • 
Buys N:: 17 u : Girls N • 12 

: .. : : . . 
7B 7A Total : : Pupil 7B r 7A : 

• :: : : : • 

21 18 39 C.A. 10 10 
10 14 24 J.B. 26 15 
33 32 65 E.C. 15 12 
12 20 32 B.D. 1.9 14 
12 18 30 P.E. 40 20 
14 18 32 B.J. 20 22 
10 17 27 M.R. 25 15 
15 7 22 M.S. 8 7 
12 14 26 M.W. 10 15 
16 9 2.5 n.w. 10 l3 
l3 16 29 D.W. 10 12 
23 18 41 C.M. 12 16 
14 11 25 
18 20 38 
50 51 101 
19 10 29 
12 10 22 

304 300 604 205 171 
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Total 

20 
41 
27 
33 
60 
42 
40 
15 
25 
23 
22 

· 28 

~76 



. . 
: 

Pupil : 
: 

1.c. 
C.H. 
D.H. 
J.L. 
R.ll. 
W. P. 
T.R. 
J.s. 
J.s . 

'l'otal 

TABIE XXVI 

NUMBER OF BOOKS READ BY THE EXPERIMENTAL GROUP 
OF THE SEVENTH GRADE 

i: i 
Boys 1~ • 9 i: : Girls N = 21 
: • u : . • • 

7B . • 7A Total : : Pupil : 7B : 7A • • Total 
l : .. : • . . . • . 

11 15 25 P.A. 15 10 25 
10 2 12 P.B. 10 2 12 
27 9 36 B.B. 10 8 18 
17 8 25 L.B. 10 2 12 
1.5 12 27 G.B. 14 2 16 
14 9 23 S.G. 16 10 26 
10 6 16 J.H. 14 11 25 
11 l3 24 D.L. 11 5 16 
41 4 47 M.L. 20 10 30 

S.M. 20 16 36 
C.M. 10 15 25 
M. M. 14 10 24 
M. N. 20 3 23 
M.R. 25 35 6o 
D.S. 10 0 10 
v.s. 5 3 8 
G.S. 10 8 18 
s.s. 11 2 l3 
M.T. 10 12 22 
N.T. 11 8 19 
B.W. 10 6 16 

156 80 236 276 178 456 



: 
• • 

Pupil . • 

J.B. 
R. B. 
T.B. 
c.c. 
B ... • w . 

C.F. 
L.G. 
J.G. 
J.J. 
E.U. 
D.N. 
J. P. 
R. P. 
J.R. 
,v.s. 
D.S. 
r,. .s. 
G.s . 
H.T. 
E.~,r. 
L.W. 

Total 

TABLE XXVII 

NUMBER OF BOOKS READ BY THE CONTROL GROUP 
OF THE EIGHTH GR.A.DE 

n t 
Boys N • 21 :: : Girls N: 16 

: : : : : : : 
8B • BA : Total : : Pupil : 8B I 8A : . . : :: . : • . 
14 8 22 J.A. 15 16 
15 10 25 G.N. 4 14 
12 6 18 J.B. 10 25 

8 6 14 R.D. 20 18 
13 9 22 B.E • 10 12 
12 a 20 C~K. 10 l3 
10 7 17 F.M. 11 12 
11 ll 22 M.N. 10 12 
15 12 27 M.S. 10 18 
14 10 24 G.S. 10 15 
18 9 27 V.T. 24 16 
26 8 34 D.T. 16 18 
15 1 22 z.w. 10 17 
18 16 34 G W •h. ll 7 
12 15 27 v.w. 15 10 
11 16 27 N.T. 10 10 

8 7 15 
16 9 25 
8 4 12 
5 6 11 

15 l3 28 

276 197 473 196 223 
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Total 

31 
18 
35 
38 
22 
23 
23 
22 
28 
25 
40 
34 
27 
18 
25 
20 

419 



. . 
• . 

Pupil I 

: 

B.B. 
J.B. 
G.B. 
s.c. 
D.C. 
J.C. 
J.G. 
E.G. 
L.H. 
B.H. 
D.J. 
E.K. 
L.L. 
J.M. 
c.r:. 
J.T. 
E.S. 
L.S. 
M.T. 
T.W. 
K.Y. 
D.H. 

Total 

TABLE XXVIII 

NUMBER OF BOOKS READ BY THE EXPERIMENTAL GROUP 
OF THE EIGHTH GRADE 

• u Boys N = 21 • Girls N • 15 u • • 
I I u : : . . 

8B I 8A : Total I: Pupil I 8B : 8A : Total 
: : a: : I . . 

10 lO 20 H.A. 16 6 22 
so 26 76 B.A. 11 6 17 
9 6 l5 1.c. 12 l3 25 

18 9 27 G.D. 5 6 11 
9 5 14 M.D. 10 11 21 

12 8 20 M.H. 10 10 20 
12 10 22 J.K. 36 21 57 
5 5 10 J.L. 12 10 22 

10 1 17 R.M. 10 5 15 
14 18 32 J.N. 10 10 20 
10 7 17 D.R. 12 7 19 
10 5 15 G.S. 15 10 25 
12 5 17 w.s. 4 7 11 
4 6 10 s.u. 14 9 23 

32 7 39 M..D. l.4 10 24 
9 0 9 

12 10 22 
15 ll 26 
lS ll 26 
11 5 16 
ll 8 20 
14 12 26 

304 l92 496 191 141 332 

.52 



TABIE XXIX 

MAGAZINE PREFERENCES OF THE SEVENTH GRADE CONTROL GROUP 
IN ORDER OF FREQUENCY OF MENTION 

Comics 
Life 
Popular Science 
Colliers 
Look 

Boys 

Readers Digest 
Good Housekeeping 
Westem Magazine 
Boys Life 
Nature Magazine 
Farm Journal. 
Household 
Post 
.Movie 
Progressive Farmer 

Girls 

Life 
Readers Digest 
Post 
Comics 
Movie 
Journal. 
Miss America 
Better Homes and Gardens 
Good Housekeeping 
Coronet 
Colliers 
Redbook 
Kc Calls 
Liberty 
Household 
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TABI.E XXI 

MAGAZINE PREFERENCES OF SEVENTH GRADE EXPERIMElITAL GROUP 
IN ORDER OF FREQUENCY OF MENTION 

Life 
Comics 
wok 
Readers Digest 
Post 
Colliers 
Aviation 

Boys 

Popular Mechanics 
Detective 
Farm Journal 
True 
True Story 
Open Road for Boys 
Calling All Boys 
Newsweek 

t 

I 
t 

Girls 

Miss America 
Comioa 
Calling All Girls 
Life 
Movie 
Readers Digest 
True Romance 
Mc Calls 
Post 
Look 
Good Housekeeping 
Country Gentleman 
Companion 
Calling All Boys 
Nature 
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TABLE XXXI 

MAGAZINE PREFERENCES OF EIGHTH GRADE CONTROL GROUP 
IN ORDER OF FREQUENCY OF MENTION 

Comics 
Readers Digest 
Boys Life 
Saturday Evening Post 
Look 
Sports Magazine 
Life 
Aviation 
Colliers 
Farm Journa1 
Popular Mechanics 
Coronet 
Popular Science 
Nature 
Detective 

: 
Girls 

Miss .America 
Calling ill Girls 
Readers Digest 
Movie 
Life 
Comics 
Good Housekeeping 
Mc Calls 
Colliers 
Better Homes and Gardens 
American 
Seventeen 
Coronet 
Red book 
Journal. 
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TABLE XXXII 

MAGAZINE PREFERENCES OF EIGHTH GRADE EXPERIMENTAL GROUP 
IN ORDER OF FREQUENCY OF MENTION 

IJ.fe 
Readers Digest 
Look 
Comics 
Colliers 
Boys Life 

Boys 

Saturday Evening Post 
Time 
Popular Science 
Nature 
Aviation 
Popular Mechanics 
Coronet 
Farmer Stockman 
IJ.berty 

a 
: 
t 

Girls 

Readers Digest 
IJ..fe 
Miss America 
Comics 
Look 
Movie 
Colliers 
Saturday Evening Post 
Time 
Ladies Home Journal 
Good Housekeeping 
Calling All Girls 
Mc Calls 
Companion 
Liberty 

56 



CHAPTER IV 

SU1DIARY AND CONCLUSIONS 

Summary 

The specific purpose of this study was to discover by means of 

standardized tests whether the directed study" or free reading will 

enable pupils to make greater improvement in reading comprehension. 

The groups whi ch were included in this study were equated accord­

ing to mental ability and chronological ages. A control group and an 

experimental group were selected from the seventh grade and a control 
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and an experimental group were selected from the eighth grade. The groups 

were approximately equal in number, having 29, 30, 38 and 37, respectively. 

They were well distributed as to sex. There were 68 boys and 64 girls. 

There was considerable difference in intelligence ratings in each 

group. The range of I Q's for both boys and girls in the seventh grade 

control group is 90-110 while the range of I Q's for the boys of the 

seventh grade experiment al group is 90-116 and 85-110 for the girls. 

The range of I Q's for both boys and girls of the eighth grade 

control group is 80-118, while the range of I Q's for the boys of the 

experimental group is slightly lower, being 75-118 while the range for 

the girls is 80-ll8. 

Data included intelligence ratings, educational achievement, indi­

vidual interests and leisure time activities. Questionnaires were designed 

to determine the pupils interests in books and magazines. 

The reading program was organized around units of work which were the 

center of interest. The units were designed to provide for individual 

differences and all groups participated in this phase of the program. In 

addition to the unit study, the control groups were encouraged to read 



widely while the experimental groups were taught by the directed study 

plan. 

Progress wu measured by standardized tests which were given at 
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the beginning of the semester and another form of the same test was given 

at the close of the semester. 

As was mentioned in a precedil!l.g chapter, this was not a remedial 

program} therefore., the retarded pupils were not segregated. The pupils 

were accepted on the basis of their accomplishment and the study was 

carried on as a part of the regular work in reading. 

Conclusion 

The effectiveness of the reading program is reflected in improved 

reading ability as shown by the results of the objective tests. Attitudes 

and appreciations are values whi ch are most important., although t hey were 

not objectively measured in this study. There is every indication, through 

personal contact and observation., to assume that considerable advancement 

was made in this phase of the program. 

A further study of individual pupils., their interests and needs should 

be made. It is not only necessary to know the level of achievement of the 

pupil., but it is very necessary to know something of his interests., social 

background and previous experience. Pupil-teacher relationship is most 

important. Each child should be treated as an individual and the work 

should be planned around centers of interests that will be flexible enough 

to care for individual differences. A child should be gi ven the right to 

develop to the maximum of his ability, whether he is mentally accelerated 

or retarded. This implies that the teacher must have a sympathetic under­

standing of the pupil. 
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Table XXXIII is a swnmary comparison of the control and experimental 

groups of the seventh and eighth grades. As will be seen, the difference 

between the two groups is in most cases small and in some cases not 

statistically significant. However, it will be observed that the experi­

mental group is favored in most cases, although in some instances the 

control groups show a greater gain. 

The results of the test show that the groups made a decided gainJ 

however, there is a definite need for a continuation of the developmental 

program. There is evidence that there is a greater appreciation of the 

free reading program and also evidence that an instructi onal program does 

make a difference in the reading skills. 

The teacher may be instrumental in guiding the pupils into a wide 

reading program and by presenting the desirable types of literature the 

pupils are encouraged to make better selections. 

The free reading program is also an ideal situation for providing 

for individual differences. It offers an opportunity for pupils to read 

according to their own interests and abilities. It is also a means of 

developing initiative in selecting the books and in the evaluation of 

material. The pupils should be guided into a program that will challenge 

their reading abilities. 

Recent experiments shaw that a continuous developmental program is very 

beneficial and should be carried on throughout the junior and senior high 

schoo1. 

The data do not justify the conclusion that either procedure of 

teaching is distinctly superior to the other. Neither method was con­

sistently better as revealed by the tests. 



TABLE XllI II 

SUM.MARY COMPARISON OF THE CONTROL AND EXPERIMENTAL GROUPS 
OF THE SEVENTH AHD EIORTH GRADS 

I : Control 
' : 

l 

' ractora Compared I Grade I Ked.ian Soore 1 

' • : Ion• Gir}.1 I 

CJ&tes Reading SurTey • Porm I VII 7.1 7.0 
Oatea leading Survey• Form II VII 1.9 1.9 

Shank !eata of Reading G-cmprehenaion. Form A VII 44.0 41.5 
Shank Teats ot Reading Comprehenaion. Form B VII 60.0 64.0 

CJ&te• Reacling 8Ul"wy. Fora 1 VIII 6.8 7.6 
Gate a leading Survey• Form II VIII 7.9 a.o 

Shank teats ot Reading CQDlpreheneion. rorm .A. VIII 46.0 55.5 
Shank T"e•t• ot Reading Compreheneion. Form B VIII 5$.0 64.0 
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Experimental 

Jledian Score 

B!t!:! s ~rJ.1 
a.s 1.1 
8.6 1.s 

63.0 5f.O 
63.0 56.0 

6.6 9.0 
a.1 9.1 

61.5 11.0 
60.6 76.0 

Table XXXIII ia a aummary of median acorea made by the control and 

experimental group• ot ae"t'enth and eighth grade on the CJ&tea Reading 

Slll"TeY and the Shank !eat or Reading Oomprehenaion. The boya ot the 

experimental group or the seventh grade made a higher acore on the Ge.tea 

SurTey Teat, Form I, than th• boys ot t he control group. The girl• in the 

experiment al group also made a higher aoore than the girl• of the control 

group. The •core tor the boys or the experimental group ia a.s while the 

acore tor the control group ia 7.2. The girls of the experimental group 

made a aeore or 7.J. while the score for the control group ia 7.0. ~ boy, 

ot the aeventh grade experimental group made a higher aeore on the Gatea 

Reading Survey. Form II. than the boys ot the control group. The acore 

for the experimental group 1e 8.6 while t he acore for the boya ot the control 
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group 1a 7.9. !he girl• ot the experimental group -.de a score ot 7.8 

while the girla of the control group made a alightly higher aoore. The 

:median tor the group 1a 7.9. Both group• are above the atand.ard norm. 

Th• reaulta of the Shank Te1t ot Reading Camprehenaion, Ferm A, ahow 

that the :median acorea for the boy• and girls of the experimental group 

are decidedly higher than the aeores tor the control group. The median 

aoere on Form A tor the experimental group ia above the norm while the 

median for both boye and girla ot the eontrol group is slightly below 

the norm. 

The boya ot the experimental group made a higher acore on Fora B 

ot the Shank Te1t or Reading Comprehension than the boya or the control 

group. and the girls in the experimental group :made a higher acore than 

the tirla of the corresponding group. The median tor the control and 

experimental group ia above the standard norm. 

The hoya ot the eighth grade control group made a higher score on 

the Gates Reading Survey. Form I, than the boy• or the experimental group. 

Th• median score tor the control group ia 6.8 while the score tor the 

experimental group ia 6.6. The girls of the experimental group made a 

decidedly higher aeore than the girl• ot tlw control group. 'the aoore 

tor the experiaental group ia 9.0 while the acore tor the control group 

ia 6.8. 

fh8 boya of the eighth grade experimental group made a score or 8.1 

on Form II ot the Gatea Reading Survey which is alightly higher than the 

aoore or the control group which ..... 7.9. The acore tor the girls ot the 

experimental group is 9.1 which 1a considerably higher than the score tor 

the control group which waa a.o. 

The boya ot the eighth grade control group made decid•dly higher 
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aoorea on the Shank Te1ta of Reading Comprehension. Form A. than the boya 

or the control group. The 1core tor the boya or the experimental group 

ia 61.5 while the score tor the control group 11 46.0. The girls or the 

experimental group also made higher acorea on thia test than the girla ot 

the control group. The acore tor the control group ia 65.5 while the Hor• 

tor the experim&ntal group 1a 1.1.0. 

The boya or the eighth grade control group made a acore ot 56.0 on 

the Shank Teat ot Reading Comprehension. Form B. and the boy• at the 

experimental group made 60.5. The girla or the control group made• 

acore of 64.0 and the median for the experimental group ia 76.0. 
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