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CRAP'llm I 

IN'TROIDCTIOB 

Purpose .2.f the Study 

'l'he purpose of this stuccy- is to assemble the teaching problems which 

are representative of those which confront the high school teacher of 

general business; to determine the importance, the degree of difficulty, 

and the frequency of occurrence of the problems; to analyze these problems 

in the light of the preparation and experience of the teachers; and, on 

the basis of the data gathered, to make recommendations for the training 

of teachers for future classes in general business. 

The questions to be answered by this study are as follows: 

1. What are the teaeb.in,; preblema of the high school teacher 
in teaching the course in general business? 

2. How important are these teach.in,; problems? 

3. How often do these problems occur? 

4. What is the degree of difficulty in solving these teaching 
problems? 

5. What connection is there between the teaching proplems and 
the preparation and experience of the teacher of general 
business? 

Beed ill ~ Study 

Accor~ to Overman I S stuar of the Status and trends of general 

business in the schools of Oklahoma, there is a trend toward a wider intro-

duction of the course in the schools of Oklahoma. There is a rapid ex-

pansion in the number of schools offering general business and the n.waber 

1 Glenn D. Overman, "Status and Trends of the Course in General 'Busi
ness in the Schools of Oklahoma." Unpublished Master's thesis. Oklahoma 
.Agricultural and Mechanical. College, 1946, p. s9. 
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of students enrolled in the course. However, according to Overman, ample 

opportunity remains for further growth, inasmuch as four-fifths of the 

schools of Oklahoma did not offer general business during the school years 

1943-1944 and 1944-1945. 

Most graduates of business teacher-training schools seem to prefer 

the teaching of skill subjects to the teaching of general business. In 

commenting upon the present status of junior business training, Tonne has 

this to s~: 

Many teachers have the teaching of business training thrust 
upon them. They do not like the subject nor do they understand 
it. Some of them turn it into a course in business a.rithmeti~, 
others, into a course in elementary single-entry bookkeeping. 

Coonrad,3 in his survey of the opinions of administrators and general 

business teachers regarding selected aspects of the course in general busi-

ness in the schools of Oklahoma, found that teachers who were teaching 

shorthand, typewriting, and bookkeeping in addition to the course in gen-

eral business preferred to teach the skill subjects and bookkeeping rather 

than general business. 

Freeman and Stroop have commended: 

If adequate training for the performance of business activi
ties is to be given in the secondary school, the teacher-training 
institutions must assume the responsibility of adequately prepar
ing teachers for such work. These teachers should be as well 
qualified for this work as secreta.rial and bookkeeping teachers 
have been for their specialized fields. Such training must not 
be incidental to the training of a business teacher but shoul~ be 
offered as a major for those electing it as a teaching field. 

2 Herbert A. Tonne, Business Education Basic Principles and Trends, 
The Gregg Publishing Company, 1939, p. 254. -

3 Harold A. Coonrad, 11A Survey of the Opinions of Administrators and 
General Business Teachers Regarding Selected Aspects of the Course in 
General Business in the Schools of Oklahoma." Unpublished Master's thesis. 
Oklahoma Agricultural and Mechanical College, 1949, p. 20. 

4 M. Herbert Freeman and Christine Stroop, "General Business Training 
Problems, 11 UBEA Forum, Vol. I, No. 2, April, 1947 . p. 21. 



Tonne further states: 

The best means of developing competency in these activities 
must be determined through research and el ear thinking. Courses of 
st-wv must be developed; teachers must be properly trained• and 
adequate teaching and testing materials must be developed,; 

'l'hrough an analysis of problems in teaching the present eourse 1n 

general business, in the light of the preparation and experience of the 

present teaehera, it is hoped to further the aims and ob.jectives of the 

3 

course--knowledge of sound economic living principles, and basic vocational 

and pre-vocational training. 

Scope 

The findings of the study a.re bs.sed on information concerning S5 of 

the 134 white public high schools that were offering general business dur-

ing the school yea:r 1947-1943. 

Sources!!!_~ 

Information from which to compile the list of general business teach-

ers used in this study was available in the State Department of Education. 

The study includes accredited senior high schools in the state of Oklahoma 

· for the school year 1947-1948. A total. of 825 high schools were accredited 

for the school year of 1947-1948.6 This study is limited to the 731 white 

accredited. high schools which inel11des 122 white schools which a.re members 

of the North Central Association of Colleges and Secondary Schools. 

Method and Proeedurea 

The normative-survey method of research was used in this study. 

Norma.ti ve-survey research is directed toward ascertaining the 
prevailing conditions. It seeks to anawer the question.7 "What are 
the real tacts with regs.rd to the existing conditions?" 

5 Tonne, 2.E. ,E!., p. 20. 

6 State of Oklahoma, Department of Education, Annual High School 
Bulletin. Bulletin No. 112--W, June 30, 1948, p. 3. 

7 Carter V. Good, A. S. Barr, Douglas E. Scates, The Methodology of 
Educational Research, D. Appleton-Century Company, 1935,p. 287. -



The compound adjective "normative-survey" is applied to this 
method in order to suggest the two closely related aspects o! this 
kind 0£ study. The word "survey" indicates the gathering o! data 
regarding current eondi tions. 'Phe word "norms.ti ve" is used because 
surveys are frequently made for the purpose of ascertaining what is 
the normal or typical condition., or practice. g 

As the purpose of this study is to determine the current or typical 

conditions in the State of Oklahoma., it was thought appropriate that the 

survey type of research be employed. 

Two instruments were employed in assembling the primary data: the 
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uniform problems check list and personal data sheet; supplementary data 

were ta.ken from the "Applications for High School Accrediting"9 on file at 

the Sta. te Department of Eduea tion. 

The first step was the construction of the problems cheek list.10 As 

the first purpose of the study was to assemble the problems of the general 

business teacher, considerable available literature was examined . and in-

terviews with general business teachers were held, with the view of de-

termining the factors and problems that should be included in the cheek 

list. 

After the first preliminary problems check list was devised, it was 

1 presented to a seminar of graduate students in business education at Okla

homa A. & M. College in order to validate the procedure. As a result of 

this presentation, a major revision was made. The revised form was pre-

JJented to a second seminar of graduate students in business education at 

Oklahoma. A. & M. College. As a result of the second presentation, another 

major revision was necessary. It was desired to have an instrument that 

would be thoroughly understood so that the data obtained would be val.id. 

g ~-, p. 289, 

9 A copy is included in the Appendix. 

10 A copy is included in the Appendix. 



5 

The revised form was presented to specialists in the field of businesa 

education. After a few minor revisions it was then presented to a trial 

group of general business teachers on the campu.11 of Oklahoma A. & M. Col

lege. No changes were suggested as a result of these personal interviews. 

Two additional formall were used in gathering the necessary data for 

the stud¥. The first was a data sheet to obtain information from the It Ap

plications for High School Accrediting" on file at the State Department of 

Education, Oklahoma City. The second was a. personal data sheet to accom

pany the problems check list to obtain additional information concerning 

the qualifications and experience-a of the general business teachers to sup

plement that obtained at the State Department of Education. These data 

sheets were revised several times with the help of the ma jor adviser. 

Records of the State Department of Education were consulted to de

termine those high schools which were offering the general business course 

during the school year 1947-1948. From the "Applications for High School 

Accred.1 ting, n which must be filled out and mailed to the Department of 

Education each year by any high school seeking accrediting, the following 

information wa s secured: o.ame and address of the school, administrators 1 

names; size of school; whether general business was being offered 1n 1947-

l94S; number of students enrolled in the general business course last year 

(1946-1947) and this year (1947-19~8); grade level for general business; 

name and address of each general business teacher; teaching fields, degree, 

and certifica.tes held by the general business teacher; and teaching load of 

the general business teacher. 

11 Copies are included in the Appendix. 
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A total of 190 schools were accredited to teach the course in gen

eral business during the school yeax 1947-194g,12 It was found that 134 

schools taught the course in 1947-1948. Fifty-six schools were accredited 

to teach the course but were following the plan for combining and alter

nating high school subjects as suggested by the State Department of Educa

t1on13 and did not teach the course in general business during 1947-1948. 

As has been indicated, this study is limited to the schools that taught 

the course during the school year 1947-1948. 

A map of the State of Oklahoma was secured. A red map pin wa.s used 

to mark each of the 134 towns that represented the mailing addresses of 

the schools that taught the course in general business. As the general 

business teacher of each of these schools responded, the red map pin was 

replaced by a blue one. This procedure gave a continuous check of the lo

cation of all the respondents. 

Sixteen, or 11.9 per cent, of the 134 general business teachers were 

contacted by personal interview. Five were interviewed at Oklahoma A. & M. 

College, Stillwater; 2 at Northeastern State College, Tahlequah; 2 at the 

University of Oklahoma, Norman; and 7 at their home addresses. These in

terviews were made during the last two weeks of July, 194S, which was near 

the close of the summer term. On August 2, 1948, a eopy of the problems 

cheek list, personal data sheet, and an explanatory letter14 was mailed to 

each of the remaining 1~8 general business teachers. 'l'he first mailing 

drew 43 responses, which was a return of about 32.1 per cent of the origi

nal 134. A second letter with another copy of the problems check list and 

12 Annual High School :Bulletin, pp. 49-72. 

13 Ibid., pp. 24-26. 

14 A copy is included in the Appendix. 
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personal data sheet was mailed on November 5, 1948, to those general. busi

ness teachers that did not respond to the first letter. The second mailing 

drew 26 responses. Including those obtained through personal. interview, a 

total of 85 responses were received, which represented a return of about 

64 per cent of the original 134. 

Since it was the purpose of this study t o assemble the problems of 

the general business teacher; to determine the importance, the degree of 

difficulty, and the frequency of occurrence; instructions for checking the 

problems were given in detail on the problems check list, as follows: 

'l'o Teachers of General ~ueiness: 

'!'he check list below presents a. list of problems that may 
confront the teacher of a course in general business. 

On the basis of your person.al experience in teaching the 
course in general business, please check the appropriate columns 
to indicate: 

l. Whether you find the problem to be of (a) major impor
tance, (b) minor importance, (c) no importance. 

2. Whether solving the problem gives you (a) great diffi
cu1ty. (b) some difficulty, (c) little difficulty. 

3. Whether the problem is present in your teaching (a) fre
quently, or much of the time; (b) occasiona.117, or some 
of the time; (c) rarely, or little of the time. 

Adequate space was provided for the teacher to check the problems 

according to the above instructions. Additional space was given for list-

1ng problems which had been encountered by the teacher but ha.d not been 

included in the check list. Each teacher was also asked to give the per-

centage of problems that he believed to be covered by the check list. This 

question was stated as follows: 

In your opinion what percentage of the problems of teaching 
general business has been included in this check list? Indica te 
your answer by circling one of the following: 
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This was for the purpose of encouraging the teachers to giTe addi-

tional problems and to further validate the problems that were assembled. 

The information requested on the personal data sheet included the 

following items which were believed necessary to supplement the data ob-

tailled from the State Department of Education: specific or special train-

ing received for teaching general business--eourses dealing with content 

material and courses dealing with methods of teaching; teaching experience; 

and business experience. 

An analysis of the data obtained is reported in the following chap-

tera. 

Definition 2!_ Terms 

The following terms a.re defined as used throughout this study. 

Problems: any difficulty which confronts the teacher that requires 

aolution and which has arisen in connection with or grown out of his work 

as a general buainess teacher. 

General business: a first course 1n business designed primarily to 

acquaint pupils with the economic goods and services which are available 

to everyone.15 Since the course is offered i.m.der various titles, courses 

titled, "Everyda3 :Business, 11 "Junior :Business Training," "Introduction to 

Business," "Elementary Business," and "Business Life, 11 are considered to 

be courses 1n general business. 

General business teachers: The individual responsible for classroom 

instruction 1n the general business course as defined for this studT. 

Course: The "organized subject matter which is offered within a 

15 Hand.book for~ School Courses, Bulletin No. 120 D, Oklahoma 
Department of Educii:tion, 1940, p. SO. 



given period of time and for which credit toward graduation or certifica

tion is usually given. 1116 

Accredited high school: Any high school listed as accredited in the 

Annual High School Bulletin, published annually by the Oklahoma. State De

partment of Education.17 

School: "an organized group of pu;pils pursuing defined studies at 

defined levels and receiving instruction from one or more tea.ehers."18 

9 

Grade: "a major division of the instructional. program, representing 

the work of one school year." 19 

Grade level: 11 a. measure of educational maturity stated in terms of 

the school grade attained by the individual pupil or a group of pupils at 

any time .1120 

State course of study: a. combination of '' suggested courses of study 

for the various s11bjects taught in the public elementary and secondary 

schools of the state, prepared and distributed by the State Depe.rtment of 

Education."21 The state course of study referred to throughout this study 

is the Oklahoma State Course 2.f Study in Business Education. 

Teaching load: the number of classes per day and the number of dif-

ferent subjects taught by the teacher. 

Teacher preparation: the number of college courses ta.ken, semester 

hours earned, and degrees held by the teacher. 

16 Carter V. Good, Dictionary 21. Education, p. 106. 

17 Annual High School Bulletin, State Department of Education, 1948. 

18 Good, 2-E· cit., p. 358. 

19 .!E.!E:, p. 187. 

20 1.1?!2, p. 188. 

21 ~. p. 107. 
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Teaching experience: the number of semesters the teacher has taught. 

General business teaching experience: the number of semesters the 

teacher has taught the course in general business. 

Business experience: the number of months the teacher has worked in 

occupations such as typist, stenographer, or sales person. 

Review of Belated Studies 

Trends of General Business 

Ove:rman22 analyzed the trends of the course in general business in 

schools of Okla.homa over a ten-year period, 1936-1937 to 1945-1946, in 

order to determine the practice of Oklahoma schools with reference to the 

extent of offering, gra de placement, and other phases of the course. 

Scope 2:£. the stud¥. All senior high schools accredited by the State 

Department of Education and all junior high schools approved by the State 

Depa.rtment of Educa tion for the school years 1936-1937, 1940-1941, 1944-

1945, and 1945-191+6 are included in this study. As a basis for analyzing 

trends of the course in general business, the ten-year period between 

1936-1937 and 1945-1946 was chosen. From this ten-year period, four school 

years were chosen for deta iled study. This study is limited to information 

available from the official records, reports, and publications of the 

Oklahoma State Depart1nent of Education.. 

Findings ~Conclusions. There has been a decided increase in the 

total number of schools offering general business during the ten years be-

tween 1936-1937 and 1945-1946. The number of schools offering general 

business increased from 14 in 1936-1937 to a maximum of 145 in 1944-1945. 

22 Glenn D. Overman., "Status and Trends of the Course in General 
Business in the Schools of Oklahoma." Unpublished Master's thesis , Okla
homa .Agricultural and Meerum ical College, 1946. 
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The number of students enrolled in general business in both junior and 

senior high schools increased from g64 in 1936-1937 to a maximum of 4,201 

in 1944-1945. At the beginning of the ten-year period, approximately 

three-fourths of the students enrolled in general business were in the 

junior high schools. However, at the close of this period, 77.5 per cent 

of the general business enrollment in Oklahoma was in the senior high 

schools. 

The majority of the junior high schools offering general business 

for each of the selected years were the large schools, while senior high 

schools offering general business were, for the most part, small schools 

with total enrollments under 200. Small schools with total enrollments of 

less than 200 accounted for 92, or g2.9 per cent, of the number of senior 

high schools offering general business in 1945-1946. 

A total of 203 different schools, or more than one-fifth of the total 

approved junior high schools and accredited senior high schools in the 

state, offered general. business during the two-yea.r period, 1944-1945 and 

1945-1946. Of this number, 187 were senior high schools which were lo

cated in 71 of the 77 counties of Oklahoma. 

The course in general business was offered on all grade levels and 

combinations of grade levels. Al though the modaJ. practice in senior high 

schools was to offer the course on the tenth grade level or below, during 

the four years studied the course was offered in senior high schools on 

every grade level and on 1ll8J17 combinations of grade levels. 

Nine different course titles were used by junior high schools and 16 

different titles were used by senior high schools during the four years 

s\udied. "General Business" wa s the course title most frequently used in 

the senior high schools. 
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A majority of the general business teachers in the senior high schools 

in each of the years studied had commerce majors. More than three-fourths 

of the teachers reported each year had some commerce credit. During the 

first half of the ten-year period, 1936-1937 to 1940-1941, all of the 

senior high school genera1 business teachers had either commerce credit or 

social. science teaching fields. However, during 1944-1945, 11 general 

business teachers, and in 1945-1946, 12 teachers, or approximately 10 per 

cent each year, had neither commerce credit nor social science teaching 

fields. 

For an extended discussion of the origin, growth, and development of 

the course in general business in the United States, the reader is referred 

to Overman's thesis. 

Opinions .2f Teachers ,22 Administrators 

A study made by Coonrad23 seeks to determine the opinions of Oklahoma 

general business teachers concerning certain aspects of the general busi-

ness course as offered in the schools of Oklahoma during the school year 

1946-1947. The opinions of a selected group of school administrators are 

also examined. Specifically, the study sought to determine the background 

of the general business teacher in Oklahoma with regard to teaching ex-

perience and subject-matter field preparation; the rank of general. business 

in the scale of teachers' preferences for teaching the subjects assigned to 

them; the grade level, or levels, on which the course should be offered; 

whether general business classes composed of pupils from upper and lower 

grades can be administered satisfactorily; the department of the school 

23 Harold A. Coonrad, "A Survey of the Opinions of Administrators and 
General Business Teachers Regarding Selected Aspects of the Course in 
General Business in the Schools of Oklahoma." Unpublished Master's thesis, 
Oklahoma. .Agricultural and Mechanical. College. 1947. 
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administering the course; and other questions concerning certain phases of 

the course. 

Procedure ~ Sources 2!. ~. The findings of the study are based 

on information concerning 94 accredited high schools and g approved junior 

high schools that were offering generai business du.ring the school year 

1946-1947. To provide a primary source of data, a questionnaire was pre

pared and mailed to 119 general business teachers and 73 school adminis

trators. The mailing list for the questionnaire was compiled from the 

"Applications for High School Accrediting" and "Applications for ,Junior 

High School Approval" on file in the State Department o:f' Education, Okla

homa City, Oklahoma. These forms served also as a secondary source of data, 

providing information regarding grade level of the course. subject-matter 

field preparation and degree held by the teacher, and size of school. 

Selected Findings, Of the 102 teachers reporting in this stuc:\Y', 95, 

- or 93 per cent, had either commerce or social science teaching fields. 

Of the 97 teachers who taught 2 or more subjects, including general 

business, only 7 assigned first preference to the course in general busi

ness. 

The teachers reporting in this study preferred the teaching of type

writing, shorthand, and bookkeeping to the teaching of general business. 

There was general agreement among the teachers that general business 

should be offered on some grade level, or combination of grade levels, 

from g to 10, and that eleven th and twelfth grade pupils should be ex

cluded from the class. 

Ninety-one of the 100 teachers reporting believed the commerce depart

ment should be responsible for the organization, administration, and super

vision of the course in general business. 
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Of the 91 teachers who believed tha.t the commerce department should 

be responsible for the general. business course, 44 checked the following 

reason for their opinion: "General business is more closely related to 

other courses in that department. and should be correlated with them." 

The same number of teachers, 44, checked the following reason for believing 

the commerce department should be charged with organization, administra

tion, and superyision of the general. business course: "The teachers in 

that department are, by training and experience, more conversant with busi

ness principles and practice." 

Eighty-nine of 100 teachers reporting believed that the subject-matter 

field of commerce should best qualify a.n. individual to teach general busi

ness. 

Forty-three, or nearly one-half, of the S9 teachers who believed com

merce to be the most desirable field of study for the general business 

teacher checked the following reason for their opinion: "The course in 

general business should be taught by one who, by training and experience. 

has an intimate insight into business." Twenty-four of the 89 respondents 

who recommended commerce checked: "General. business is offered to all 

pupils regardless of their curriculum; a teacher with a commerce major 

should be most conversant with the methodology of presenting a course of 

this nature." Twenty-one of the S9 teachers who believed the subject

matter field of commerce to be most desirable for the generai business 

teacher checked: "One purpose of the course is to develop certain skills; 

the teacher with a commerce major is best qualified by training to develop 

these particular skills." 

Seventy-seven, or about three-fourths, of the 102 teachers reporting 

in this study indica ted that they believed the major purpose of the course 

in general business to be •1general business information"; 23 of the 102 
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teachers checked the major purpose of the course as 11 pre-vocat1ona.l"; and 

2 of the teachers indica ted that they believed the "vocational" aspects of 

the course to be most important. 

General business teachers in Oklahoma appear to attach relatively 

little importance to the guidance function of the course in general busi-

ness. This is not in line with the opinions of many leaders in business 

education who believe guidance to be a major purpose of the course. 

Differences in years of general teaching experience, years of general 

business teaching experience, subject-matter field preparation of the 

teacher, grade level on which general business is offered, and size of 

school (enrollment) have little influence in the teachers' evaluation of 

the objectives of the course in general business. 

For an extended discussion of these data, the reader is referred to 

Coonrad's thesis. 

:Business Education.!!! ~ Large High Schools 

Musselman,24 in a study of five phases of business educa tion in 53 

large high schools of Oklahoma, included departmental organization and 

administration, the curriculum, school co-operation with the community , 

adequacy of class rooms and equipment, and training and experience of 

teaching personnel. The l ast two phases were also studied in 131 small 

schools for the purpose of making comparisons wi th the large schools. 

Scope ~ Method 21_ Procedure. Two methods of procedure were followed 

in assembling the primary data: the uniform interview and the question-

na.ire. Supplementary data. were taken from the records in the offices of 

24 Vernon A. Musselman, "Business Education in the Large High Schools 
of Oklahoma, 11 Unpublished Doctor of Education thesis , University of 
Oklahoma, 1946. 
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the State Department of Education. Of the 53 schools studied, 41 were 

visited a.~d a uniform interview was held with the chairman of the business 

department. 

Selected Finding. F..a.ch teacher interviewed was asked for an opinion 

on wha.t business subjects should receive greater emphasis in the future 

programs of the secondary schools in Oklahoma. . General business led the 

list. being suggested by nineteen teachers. 

Selected Recommendation. There are several problems in business 

education which a re in need of further research: 

A more effective use of the general business course in junior high 

school as an exploratory and foundational course for the high sehool busi

ness program. 
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CHAPTER II 

NATURE OF THE PERSONAL DATA 

The in.formation presented in this chapter concerns the educational 

qualifications, and the teaching and business experiences of the 85 gen-

eral business teachers who returned the problems check list and personal 

data sheet. Other factors which~ have an influence on the problems 

confronted are also presented. 

Educational Qualifications of the 
General ~usiness Teachers 

The educational qualifications of general business teachers were ob-

tained from two sources of in.formation. The data concerning college de-

grees, subject-matter field preparation, and teaching fields were obtained 

from the "Applications for High School Aceredi ting" on file at the State 

Department of Education. The personal data. sheet which was attached to 

the problems check list was the source of the in.formation concerning spe-

cific or special training received for teaching general business. 

Table I shows that 12, or 14.l per cent, of the general business 

teachers had a master's degree; 69, or 81.2 per cent, had a bachelor's de-

gree; and 4, or 4.7 per cent, did not have a college degree. In other 

words, SJ., or better than 95 per cent, of the teachers who taught general 

business during the school year 1947-1948 had a college degree. 

Information concerning the different colleges from which the degrees 

were granted was not complete; therefore, these data will not be presented. 

The majority of the genera1 business teachers, however, did receive de-

grees from colleges in the State of Oklahoma. 



TABLE I 

EDUCATIONAL ~UALIFICATIONS OF GENERAL BUSINESS TEACHERS 
TF.ACHING THE COURSE DURilfG THE SCHOOL Y:F..AR 1947-1948 

Educational Number of Per Cent 
Qu.alification Teachers of Total 

Ma.ster 1 s Degree 12 14.l 

Bachelor's Degree 69 81.2 

Less than Degree 4 4,7 

Total S5 100. 

This table should be read as follows: Twelve, or 14.1 per 
cent, of the general business teachers had a master's de
gree. 
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Subject-matter field Ereparation. '!'he requirements for a major and 

minor vary with individual schools. In a study of 94 accredited teachers' 

colleges and normal schools , however, Sipe found that 

'l'he modal amount of credit for a major in business education 
is .•• from 21 to 25 semester hours of ere di t •••• The mop1 amoim t of 
credit for a minor ••• is from 11 to 15 semester hours. 

On the basis of this information, in this study teachers with 21 or 

more semester hours of commerce credit were considered to have commerce 

majors. Teachers with more than 11 but less than 21 semester hours of 

commerce credit were considered to have commerce minors. Teachers with 

less than 11 semester hours of commerce credit were assumed to have less 

than a minor. This same procedure was followed in Coonrad's s~f and 

it was thought applicable to this study. 

l John Marvin Sipe, Commercial Teacher-Training Curricula.!!~ Ac
credited Teachers Colleges and Normal Schools.!!~, National Association 
of Business Teacher-'l'raining Institutions, Bulletin No. 23, 1941, pp. 17-lS. 

2 Coonrad, .212. ill·, p. 15. 



TABLE II 

SUBJECT-MATTER FIELD PREPARATION 
OF GENERAL :BUSINESS TF..ACHEES 

Subject-Matter Field Preparation 

Commerce major 
Commerce minor 
Commerce major and Mathematics major 
Commerce major and English major 
Commerce major and Social Science major 
Commerce major and Home Economics major 
Commerce major and Elementary major 
Commerce major and Science major 
Commerce major and Music major 
Commerce major and Social Science minor 
Commerce major and English minor 
Commerce major and Physical Education minor 
Commerce major and Home Economics minor 
Commerce major and Mathematics minor 

Social Science major 
Social Science major and English major 
Social Science major and Music major 
Social Science major and Commerce minor 
Social Science major and English minor 
Social Science major and Mathematica minor 
Social Science major and German minor 

English major and Spanish major 
English major and commerce minor 

Science major and Mathematics major 

Elementary major and Commerce minor 

Commerce minor and Social Science minor 
Commerce minor and English minor 
Mathematics minor 
Science minor and Commerce-less than minor 

Total 

19 

Teachers 
Number Per Cent 

35 41.l 

~ 3.5 
4.7 

3 3.5 
2 2.3 
2 2.3 
2 2.3 
1 1.2 
1 1.2 
2 2.3 
2 2.3 
1 1.2 
l 1.2 
1 1.2 

6 7.1 
3 3.5 
l 1.2 
2 2.3 
l 1.2 
1 1.2 
l 1.2 

1 1.2 
2 2.3 

1 1.2 

2 2.3 

1 1.2 
1 l.2 
l 1.2 
1 1.2 

g5 100. 

This table shou1d be read as follows: Thirty-five, or 41.l per cent, of 
the general business teachers had commerce majors only. 
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The subject-matter field preparation for the 85 teachers who taught 

general business duri~ the school year 1947-1948 is shown in detail in 

Table II. 

As shown in Table II, 35, or 41.l per cent, of the general business 

teachers who reported had commerce as the only subject-matter field prep

aration. An additional 22, or 25.9 per cent, of the teachers had not only 

a commerce major, but either a major or minor in another subject-matter 

field. Three, or 3.5 per cent, of the teachers had a commerce minor only; 

an additional 8, or 9.4 per cent, had, in addition to a commerce minor, a 

major or minor in an.other subject; l teacher had less than a minor in com

merce. In summarizi~ briefly, ' 69, or slightly over 81 per cent, of the 

teachers who taught general business in 1947-194S had had some commerce 

training. 

Fifteen, or approximately lS per cent, of the 85 general business 

teachers had social science majors. Of the 15, 6, or 40 per cent, had 

only the social science major, while 9. or 60 per cent, had preparation 

in another subject. The Annual High School Bulletin states, with reference 

to the requirements for teaching the course in general business: 11 A special 

certifica te is required in the commercial field or social science field 

with emphasis placed on economics."3 Of the g5 teachers who reported in 

this study, S2, or better than 96 per cent, had had some training in the 

commerce or social science fields. Other subjects represented were English, 

mathematics, science, home economics, music, physical education, Spanish, 

German, and elementary education. 

3 State of Oklahoma, Department of Education, Annual High School 
Bulletin, June 30, 1948, p. 18. 
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Teaching Fields. In analyzing the data concerning teaching fields, 

as shown in Table III, it was found that commerce was reported as a first 

and only teaching field by 35, or 41.2 per cent, of the 85 general busi

ness teachers. Six, or 7.1 per cent, of the 85 general business teachers 

ba.d commerce as a first teaching field and English as a second teaching 

field. Five, or 5.9 per cent, of the S5 general business teachers had 

commerce as a first teaching field and social science as a second teaching 

field. Commerce was reported as a first teaching field by an additional 

14, or 16.5 per cent, with another subject as a second teaching field. 

In summarizing briefly, it was found that commerce was reported as a f i rst 

teaching field by 60, or about three-fourths, of the S5 general business 

teachers. English was reported by 3 as a first teaching field; elementary 

education, 2; mathematics , 4; social science, 11; physical education, l; 

home economics, l; music, l; science, l; and Spanish, 1. 

Forty-four, or 51.S per cent, of the 85 general business teachers had 

a second teaching field. Of the 41.~. 8 had commerce as a second teaching 

field; ll, English; 9, socia l science; 4, elementary educa tion; 4, mathe

matics; 2, home economics; 2, science; 2, physical education; 1, speech; 

and l, Ge1111an. It i s evident from the foregoing informa tion that English 

ranked first as a second teaching field, social science ranked second, and 

commerce ranked third. 

A third teaching f'ield was reported by 7, or 8.2 per cent, of the 

general business teachers--commerce and ma.thematics, 2 each; and science, 

Spanish, and mu.sic, leach. 

In summarizing , a little less than half the respondents in this study 

had commerce only as a first teaching field, and about 5 per cent had 

social science only as a first teaching field. A little over half had 

second teaching fields, while not quite a tenth had third teaching fields. 
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TABLE III 

TEACHING FIELDS OF GENJi'.JUL BUSINESS TEACHERS 

First Second Third Number of Per Cent 
Teaching Field Teaching Field Teaching Field Teachers of Total 

Commerce 35 41.2 
Commerce English 6 7.1 
Commerce Social Science 5 5.9 
Commerce Elementary 

Education 3 3.5 
Commerce Mathematics 2 2.3 
Commerce Home Economics 2 2.3 
Commerce Science 2 2.3 
Commerce P}vsical 

Education 2 2.3 
Commerce Speech Music 1 1.2 
Commerce English Spanish l 1.2 
Commerce Social Science Ma.thematics 1 1.2 
English Commerce 2 2.3 
Elementary 
Education Commerce 2 2.3 

Mathematics Commerce 1 1.2 
Social Science Commerce l 1.2 
Physical 

Education Commerce l 1.2 
Mathematics Commerce Science 1 1.2 
Home Economics Elementary 

Education Commerce l 1.2 
Mathematics Social Science Commerce l 1.2 
Social Science 5 5.9 
Social Science English 2 2.3 
Social Science German l 1.2 
Social Science Mathematics 1 1. 2 
Social Science English Mathematics 1 1.2 
English Social Science 1 1.2 
Music Social Science l 1.2 
Mathematics 1 1.2 
Science Mathematics l 1.2 
Spanish English 1 1.2 

Total S5 100. 

This table should be read as follows: Thirty-five, or 41.2 per cent, of 
the teachers teaching the course in general business during the school 
year 1947-194s had commerce as their first and only teaching field. 
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Specific .2! speciaJ. training received for teaching general business. 

In the personaJ. data sheet which accompanied the problems check 11st, each 

respondent was asked to give the number of courses and semester hours of 

specific or speciaJ. training received for teaching general business. This 

special. training was divided into two parts, those courses dealing with 

content material and those dealing with methods of teaching. As an aid 

to the teachers in reporting this information, a list of courses dealing 

with the various phases of the course in general business was given. 

Courses listed are as follows: accounting, business law, business mathe

matics, business English, principles of economics, problems of economics, 

money and banking, insurance, communications, consumer economics, type

writing, retail business, introduction to business, office practice, ad

vertising, salesmanship, and merchandising. 

Additional space was provided for the teachers to give other courses 

which aided in training for the teaching of general business. 

Since the number of semester hours of credit given for a course varies 

a great deal among different colleges, it was thought the number of courses 

rather than the semester hours would better show the specific training 

received by the respondents. These data are shown in Table IV. 

Five, or 5.9 per cent, of the 85 general business teachers did not 

report on number of courses in content material which aided in teaching 

the course in general business. Three, of the 5, indicated that tran

scripts were not available, and 2 made no indication of the reason for not 

reporting on this part of the personal data sheet. 

Twelve, or 14.1 per cent, of the teachers reported no training in ac

counting. It seems significant that 34, or 4o per cent, of the teachers 

reported two courses in accounting and 17, or 20 per cent, reported three 



TABLE IV 

NUMBER OF TEACHERS REPORTING COLLIDE COURSES IN CONTENT MATERIAL WHICH AIDED IN 
T:mA.CHING GENERAL BUSINESS 

Number of Courses 
or More 

No ReElz None Given l Course 2 Courses J Courses Courses Total 
Number Number Number Number Number Number Number 

of of of of of of of 
Teach- Per Teach- Per Teach- Per Teach- Per Teach- Per Teach- Per Teach- Per 

Course Title ers Cent ers ~ ers Cent ers Cent ers Cent era Cent ers Cent -
Accounting 5 5.9 12 14.l 10 11.S 34 40.0 17 20.0 7 8.2 85 100 
Business Law 5 5.9 18 21.2 33 38.8 24 28.2 5 5,9 0 0 85 100 
:Business 

Mathematics 5 5.9 18 21.2 55 64.7 6 7.0 1 1.2 0 0 85 100 
Business English 5 5.9 22 25.9 52 61.2 6 7.0 0 0 0 0 85 100 
Principles of 

Economics 5 5,9 22 25.9 35 41.2 17 20.0 3 3,5 3 3,5 85 100 
Problems of 

Economics 5 5,9 51 60.0 24 28.2 3 3,5 2 2.3 0 0 85 100 
Money and Ba.nking 5 5,9 57 67.1 21 24.7 2 2.3 0 0 0 0 85 100 
Insurance 5 5.9 6s so.o 11 13.0 1 1.2 0 0 0 0 g5 100 
Communications 5 5,9 73 85.9 6 1.0 l 1.2 0 0 0 0 g5 100 
Consumer Economies 5 5.9 66 77,6 12 14.l 2 2.3 0 0 0 0 g5 100 
Typewriting 5 5,9 13 15.3 9 10.6 32 37.6 16 18.9 10 11.9 85 100 
Retail Business 5 5.9 73 85,9 4 4.7 3 3,5 0 0 0 0 85 100 
Introduction to 
Business 5 5.9 66 77.6 14 16.5 0 0 0 0 0 0 g5 100 

Of:t'iee Practice 5 5.9 46 54.1 . 30 35.3 3 3.5 l 1.2 0 0 g5 100 
Advertising 5 5.9 71 s3.5 7 8.2 l 1.2 1 1.2 0 0 85 100 
Salesmanship 5 5.9 65 76.5 14 16.5 1 1.2 0 0 0 0 g5 100 
Merchandising 5 5.9 76 89 .4 3 3.5 1 l.2 0 0 0 0 g5 100 
Others 5 5.9 65 76,5 g 9.4 4 4.7 l 1.2 2 2.3 85 100 

This table should be read as follows: Five, or 5.9 per cent, of the 85 genera1 business teachers did not 
report on number of courses in content material which aided in teaching the course in general business. 
Twelve, or 14.l per cent, reported no courses in accounting; 10, or 11.S per cent, reported one course; 34, f\) 

or 40 per cent, reported two courses; 17. or 20 per cent, reported three courses ; and 7, or 8.2 per eent. 
+:" 

reported four or more courses. 



25 

courses. A total of 68, or 80 per cent, of the respondents had had train-

ing 1n accounting. 

Three-fourths of the teachers received training in business law, busi-

ness mathematics, and business English. Better than half of the teachers 

had had courses in principles and problems of economics. Approximately 

one-fourth had had courses in money and banking and insurance. Fifteen 

per cent of the teachers had had courses in each of the following: con-

sumer economics, retail business, introduction to business, advertising, 

salesmanship, communications, and merchandising. Three-fourths, or 75 per 

eent, bad had typewriting, while less than half had had training in office 

practice. 

Other courses listed as being significant in training for general 

business were theory of finance, statistics, corporation finance, mathe-

matics, public speaking, journalism, shorthand, business machines, history, 

consumer b~ing, and business ethics. 

The Course .2.f Study in Business Education makes this recommendation: 

The varied nature of business studies demands that the teacher 
be more broadly and thoroughly trained than the teacher in most of 
the other departments. The teacher of bookkeeping and the general 
business subjects should have a thorough background in law, econ
omics, sociology, geograpw, and government, as well as competency 
in his teaching subjects. 

It seems apparent from the data presented that not all the general 

business teachers have a thorough background for teaching the course in 

general business. 

The second part of the personal data sheet asked the general business 

teachers to 11st the methods of teaching courses which helped in the 

4 Course .2!. Study 1n Business Education, Bulletin No • 42-C-4, June, 
1943, Oklahoma State Department of Ed\lcation, p. 3. 
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preparation for teaching general business. To aid in this listing, the 

following subjects were given with additional space provided for those 

courses the respondents thought significant: general business, bookkeep

ing, business law, social. science, business mathematics, business English, 

typewriting, general methods courses (specify what subjects), e.nd others. 

Table V shows the number of teachers who reported college courses in 

methods of teaching. In analyzing the data given, it was found that 5, or 

5.9 per cent, of the 85 general. business teachers did not report on number 

of courses in methods of teaching. One of the 5 reported, in a letter 

accompanying the data sheet, a major in social science with practically 

all work in vocal and instrumental mu.sic; one reported transcript not 

available; one reported thorough training with 197 credits of related 

business training; and two gave no explanation. 

Thirteen, or 15.3 per cent, of the 85 teachers reported one course 

in methods of teaching general business. One, or 1.2 per cent, reported 

two courses in methods of teaching general business. Of the 13 teachers 

who reported courses in methods of teaching general business, all but 2 

had other courses in methods of te~ching. 

Seventeen, or 20 per cent, of the teachers reported courses in meth

ods of teaching bookkeeping. Eight, or 9.4 per cent, had had methods 

courses in teaching business law, and an equal number had had courses in 

teaching business mathematics. Approximately the same number had had 

methods courses in business English. Methods courses in social science 

were reported by 12, or 14.1 per cent, of the respondents.. One-fourth of 

the teachers reported methods courses in teaching typewriting. 

Forty-seven, or 55.3 per cent, of the 85 general business teachers 

reported methods courses other than those listed on the data sheet. Of 



TA:BLE V 

NUMBER OF TEACHF...RS REPORTING COLLIDE COURSES IN METHODS OF TEACHING 

Number of Courses 
or More 

No Re;elz None Given l Course 2 Courses j Courses Courses Total 
Number Number Number Number Number Number Number 

of of of of of of of 
Subject of Teach- Per Tea.ch- Per Teach- Per Teach- Per Teach- Per Teach- Per Tea.ch- Per 

Methods Course ers Cent ers ~ ers Cent era Cent ers Cent ers Cent ers Cent - -
General :Business 5 5.9 66 77.6 13 15.3 1 1.2 0 0 0 0 S5 100 

:Bookkeeping 5 5.9 63 74.l 14 16.5 3 3.5 0 0 0 0 g5 100 

Business Law 5 5.9 72 84.7 7 8.2 l l.2 0 0 0 0 85 100 

Social Science 5 5.9 68 so.o 6 7.1 2 2.3 3 3.5 l l.2 85 100 

::Business 
Mathematics 5 5.9 72 84. 7 7 8.2 1 1.2 0 0 0 0 85 100 

Business English 5 5.9 73 85.9 7 8.2 0 0 0 0 0 0 85 100 

Typewriting 5 5.9 57 67.1 19 22.3 4 4.7 0 0 0 0 85 100 

Other Subjects 
and General 
Methods 5 5.9 33 38.5 23 27.2 10 11.9 2 2.4 12 14.l g5 100 

This table should be read as follows: Five, or 5.9 per cent, of the 85 general business teachers did not 
report on number of courses in methods of teaching. Sixty-seven, or 78.S per cent, reported no methods 
course in general business; 12, or 14.l per cent, reported one course in methods of teaching general busi-
ness; l, or 1.2 per cent, reported two courses in methods of teaching general business. N -., 
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the 47 respondents who reported additional courses, 23, or about one-half, 

reported methods courses in the subjects listed on the data sheet. Twenty

four, or the other one-half, did not have methods courses in subjects 

listed on the data sheet, but reported courses in other subjects. The 

other subjects which were thought to be significant in the prepara.tion for 

teaching general business, and the number of teachers who reported each 

subject, are as follows: methods of teaching shorthand, 6; methods of 

teaching mathematics, 5; methods of teaching commercial subjects, 10: 

methods of teaching English, 3; methods of teaching science, 3: methods 

of teaching physicaJ. education, l; elementary methods, 5; methods of teach

ing secretarial subjects, and home economics, 1 each; and general methods 

courses, 16. Education courses which were specifically mentioned were, , 

tests and measures, statistics, supervised study, guidance, Oklahoma. school 

law, psychology, problems of business education, class management, high 

school administration, school economics, library economics, principles of 

teaching, and observation of teaching. One teacher reported having had 

pra~tice teaching in general business and bookkeeping. 

Seventeen, or 20 per cent, of the 85 teachers who reported in this 

study had had no methods of teaching courses which, in their opinion, 

specifically aided in the teaching of general business. 

Teaching Experience of General Business Teachers 

Table VI presents information regarding the number of semesters of 

teaching experience of the genera1 business teachers who reported in this 

study. 

In analyzing these data it was found that the school year 1947-1948 

was the first ¥ear of teaching for 6, or 7.1 per cent, of the 85 respond

ents in this study. Five, or 5.9 per cent, of the 85 respondents had 

taught from 3 to 5 semesters; 16, or 18.9 per cent, had had from 6 to 10 
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TABLE VI 

LENGTH OF TEACHING FJCPERIENCE OF TEACHERS OF GENERAL BUS IN'ESS 

General :Business High School Elementary 
All 'I'each1ng Teaching Teaching Teaching 

Experience Experience Experience E!J2erienee 
Number Number Number Number 

Number of of Per of Per of Per of Per 
Semesters Teachers Cent Teachers Cent Teachers Cent Teachers Cent 

None 39 45.9 
1 0 0 4 4.7 0 0 1 1.2 
2 6 7.1 34 40.0 7 g.2 7 g.2 

~ 
1 1.2 9 10.6 2 2.3 ~ 3.5 
3 3.5 16 18.9 5 5.9 7.1 

5 l 1.2 l 1.2 1 1.2 1 1.2 
6 2 2.3 5 5.9 g 9.4 11 13.0 
7 2 2.3 0 0 l 1.2 0 0 
g 5 5.9 5 5.9 9 10.6 2 2.3 
9 l 1.2 0 0 l 1.2 0 0 

10 6 7.1 2 2.3 9 10.6 3 3.5 
11 0 0 l 1.2 l 1.2 0 0 
12 3 3.5 5 5.9 6 7.1 5 5.9 
13 0 0 0 0 l 1.2 0 0 
14 5 5.9 0 0 4 4.7 0 0 
15 2 2.3 0 0 0 0 0 0 
16 9 10.6 1 1.2 6 7.1 3 3.5 
17 l 1.2 0 0 0 0 0 0 
18 2 2.3 l 1.2 2 2.3 0 0 

19 l 1.2 0 0 1 1.2 l 1.2 
20 9 10.6 0 0 5 5.9 0 0 
21-25 g 9.4 0 0 2 2.3 1 1.2 
Over 2.5 17 20.0 0 0 13 15.3 1 1.2 
No Reply -1 __b_g 1 1.2 1 1.2 1 1.2 

Total 85 100. 85 100. 85 100. 85 100. 

This table should be read as follows: Four, or 4.7 per cent, of the 85 
genera1 business teachers taught the course in generaJ. business for only 
one semester. 



semesters of all teaching experience; 10, or 11.S per cent, had had from 

ll to 15 semesters of all teaching experience; 22, or about 26 per cent, 

from 16 to 20 semesters of all teaching experience; S, or 9.4 per cent, 

from 2l to 25 semesters of al.l teaching experience ; 17, or 20 per cent, 

had had over 25 semesters of all teaching experience. One made no reply 

as to the number of semesters of all teaching experience. 
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From the complete tabulation conta ining the exact number of semesters 

of all teaching experience for the 84 general business teachers who re

ported their teaching experience, it was found that t he ra.nge was from 2 

semes ters to 62 semesters of all teaching experience. The medi an repre

sented in the array of data wa s 16 semesters, and the averl'3€e number of 

semesters of all t eaching experience for the 84 respondents wa s 1g,g se

mesters. The largest number of teachers represented in any one group was 

9, who reported 16 semesters of all teaching experience and 9, who reported 

20 semesters of all teaching experience. 

It seemed s i gn.ificant from these data t hat one-fourth of the 84 teach

ers who r eported their experience have had less than 5 years of teaching 

experience. 

Four, or 4.7 per cent, of the respondents had taught general business 

for only l semes ter. Thirty-four, or 40 per cent, of the teachers who 

reported had t aught the course two semesters, or only 1 year; 9, or 10.6 

per cent, he.d had 3 semesters of general business teaching experience; 16. 

or 18 .8 per cent , had taught general bus iness 1~ semesters, or 2 years; 13 , 

or 15.3 per cent, had t aught general business from 5 to 10 semesters; and 

the remaining 8, or 9.4 per cent, had t aug.bt general business from 11 to 

18 semes t ers. One teacher did not report the number of semesters of gen

eral business teaching experience, Only one teacher reported teaching the 



course in general business for 18 semesters, or 9 years, which is the max

imum general business teaching experience reported in the stuccy-. 

In further anal.yzing these da t a. it was found that the average number 

of semesters of general business teaching experience was 4.3 semesters. 

The median was 3 semesters of general business teaching experience, and 

the grea test number represented in any one group was 34, with 2 semesters 

of general business teaching experience. The range was from 1 semester to 

18 semesters of general business teaching experience. 

Approximately three- fourths of the teachers reporting in this study 

bad t aught the course in general. business for only 2 years or less, while 

only 10 teachers, or about one-eighth, had only 2 years or less all teach

ing experience. 

The high school teaching experience of the general business teachers 

who reported in this study was distributed fairly evenly over a range from 

7 teachers who had taught in high school only 2 semesters, to 13 who had 

taught in high school over 25 semesters. 

A little over half the general business teachers had had some teach

ing experience in the elementary grades. 

A few teachers reported other teaching experience. Two reported 

college teaching experience, 7 reported service teaching experience, 2 re

ported C C C teaching experience, and l reported business college teaching 

experience. 

In order to compare the general business teaching experience with 

the all teaching experience of the 85 respondents, Table VII was prepared. 

Four teachers had bad only one semester of general business teaching ex

perience, but 1 of the 4 had had 3 semesters of all teaching experience; 1 

had had 6 semesters of all teaching experience; 1 had hs,d between 16 and 



Number of 
Semesters 
Experience 

Teaching 

TABLE VII 

NUMBER OF TEACHERS REPORTING LENGTH OF GENERAL BUSINESS TEACHING 'l!lXP'ERifflCE 
COMPARED WITH ALL TEACHING EXPERI'ENCE 

Number of Semesters of All Teaching E;perience 

l 2 3 4 5 6 7 g 9 10 11-15 16-20 21-25 
Sam. Sem. Sem. Sem. Sem. Sem. Sem. Sem. Sem. Sem. Sem. Sem. Sem. 
No. No. No. No. No. No. No. No. No. No. No. No. No. 
of of of of of of of of of of of of of 

Over 
25 

Sem. Total 
No. No.°""" 
of of 

General Business Tchr. Tchr. Tchr. Tchr. Tchr. Tchr. Tchr. Tchr. Tchr. Tchr. Tchr. Tehr. Tehr. Tehr. Tchr. 

l Semester 0 0 l 0 0 l 0 0 0 0 0 1 0 1 4 
2 Semesters 0 6 0 3 0 l 1 4 0 4 4 6 1 4 34 
3 Semesters 0 () 0 0 l 0 0 1 0 1 2 4 0 0 9 
4 Semesters 0 0 0 0 0 0 l 0 1 l 2 5 3 3 16 
5 Semesters 0 0 0 0 0 0 0 0 0 0 0 0 l 0 l 
6 Semesters 0 0 0 0 0 0 0 0 0 0 2 2 l 0 5 
7 Semesters 0 0 () 0 0 0 0 0 0 0 0 0 0 0 0 
8 Semesters 0 0 0 0 0 0 0 0 0 0 0 2 1 2 5 
9 Semesters 0 0 0 () 0 0 0 0 0 0 0 0 0 0 0 

10 Semesters 0 0 0 0 0 0 0 0 0 0 0 0 0 2 2 
11 Semesters 0 0 0 0 0 0 0 0 0 0 0 1 0 0 1 
12 Semesters 0 0 0 0 0 0 0 0 0 0 0 0 1 4 5 
13 Semesters 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
14 Semesters 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
15 Semesters 0 0 0 0 0 0 () 0 0 0 0 0 0 0 0 
16 Semesters 0 0 0 0 0 0 0 0 0 () 0 l 0 0 1 
17 Semesters 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

18 Semesters 0 0 0 0 0 0 0 0 0 0 0 0 0 1 l 
No Re 1 1 

Total 0 6 1 3 l 2 2 5 l 6 10 22 g 17 g5 

This table should be read as follows: One teacher who ha.d 3 semesters of all teaching experience, had only 
one semester of general business teaching experience. 

1..,4 
I\) 
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20 semesters of all teaching experience; and l had had over 25 semesters 

of all teaching experience. Thirty-four teachers had had only two semes

ters of general business teaching experience. Of the 34, 6 had had only 2 

semesters of all teaching experience; 3 had bad 4 semesters of all teach-

ing experience; l had had 6 semesters; l had had 7 semesters; 4 had had g 

semesters; 4 had had 10 semesters; 4 bad had between 11 and 15 semesters: 

6 had had between 16 and 20 semesters; 1 had had between 21 and 25 semes-

ters; and 4 had had over 25 semesters of all teaching experience. It seems 

significant that over half of the 34 teachers with only two semesters of 

general business teaching experience had had 10 or more semesters of all 

teaching experience. It seems apparent that the more experienced teachers 

were teaching the course in general business for the first time. It must 

not be overlooked, however, that 10 teachers with all teaching experience 

of from 2 to 4 semesters, inclusive, had taught general business for only 

l or 2 semesters. 

The distribution of the all teaching experience as compared with the 

general business teaching experience of the remaining 46 teachers is shown 

in Table VII. One teacher made no reply as to the number of semesters of 

teaching experience. 

Business Experience of 
- General Business Teachers 

Table VIII shows the nature of the business experience and the length 

of time in months for the 85 general business teachers who reported in 

this stu~. 

Twenty-three, or about one-fourth, of the respondents did not report 

any business experience. 

Of the 62 general business teachers who reported that they had had 

business experience, 30, or about half, had the experience within the last 



TA'BLE VIII 

BUSINESS EXPERIENCE REPORTED BY 62 GENERAL BUSINESS TUCKERS 

Number of Teachers Reporting Length of Time Given in Months 

Nature of Vlork 
None l to 5 £>to 10 11 to 15 16 to 20 21 to 30 31 to 46 41 to 50 Over 50 
Given Months Months Months Months Months Months Months Months 

Typist 

Stenog
rapher 

Experience 

gained within 6 6 4 4 __ __i _ _ ____ l ___ . ___ -- ------ -----5 years 34 
Experience 
gained over 
5 years ago 4 1 - ·----------~---- - -------

Experience 
gained within 
5 years 51 4 1 2 1 
Experience 
gained over 

1 

l 

5 years ago 3 1 
Experience 
gained within 

Bookkeeper Experience 2 
gained over 2 3 1 
5 years ago 

uea:r,:s _____ . 45 4 2 l 3 1 

Sales 

Experience 
gained within 
5 years 47 l 2 4 l 1 
Experience 
gained over 
~ears ago 1 l l 2 1 2 
Experience 
gained within 

Secretary 5 years 53 2 3 
Experience 
gained over 
5 years ago 1 2 2 l l 4 \.,,.I 

+=" 



TABLE VIII 
(CONTINUED) 

Na ture of Work 
None l to 5 
~ Months 

6 to 10 11 to 15 16 to 20 21 to 30 31 to 40 41 to 50 Over 50 
Months Months Months Months Months Months Months 

General 
Office 

Experience 
gained within 
_5_zears 
Experience 
gained over 
5.. years ago 
Experience 

Telephone gained within 

46 

Switch- 5 years 53 
board Experience 
Operator gained over 

1 

2 

l 

5 years ago .~ 

Cashier 

Experience 
gained within 
5 years 57 3 
Experience 
gained over 
~rs ago 
Experience 
gained within 

2 2 l l 4 

l 1 l 2 

l l 

l 1 

1 1 

Other 5 years 45 3 2 1 2 3 
Experience 
gained over 
5 years ago 3 l 

1 

Note: In this table a general business teacher is counted sepa ra tely for each occupation in which 
he reported that he had had experience. In any occupation in which a teacher who reported that he 
had had experience within the last five years and also that he had had experience over five years 
ago, is counted in each of the time cla.seifiea.tions. 

2 

This table should be read as follO'B: Thirty-four of the 62 general business teachers did not report~ ex
perience as a typist. Six of the 62 general business teachers reported obtaining from 1 to 5 months exper
ience as a typist within the last five years. Four of the 62 general business teachers reported obtaining 
from l to 5 months experience as a typist over f ive years ago. \J,I 

\JI 



5 years; 19, or about one-third, had the experience over 5 years ago; 13, 

or about one-sixth, had part of their business experience within the last 

5 years and part over 5 years ago. 

In Table 'VIII a general business teacher is counted separately for 

each occupation in which he reported that he ha.d had experience. In a.n 

occupation in which a teacher, who reported that he had had experience 

within the last five years and also that he had had experience over five 

years~. is counted in each of the time classifications. That is, the 

13 teachers who reported that they bad bad part of their experience within 

the last five years and part of their experience over five years ago, are 

counted in each of the time classifications. 

The respondents were asked to give the nature of the business experi 

ence reported. The following list was provided in the personal data sheet 

to aid the respondents: typist, stenographer, bookkeeper, sales work, 

secretar y, general office, telephone switchboard opera tor, and cashier. 

Additional space was provided for the listing of other types of work. 

Table VIII gives a detailed report of the nature of the business experiences 

given by the respondents. 

'rhirty-four of the 62 general business teachers reported no experience 

as a typist, while 6 reported from l to 5 months of experience within t he 

last 5 years. Six reported from 6 to 10 months experience as a typist 

within the last 5 years, and 4 reported from 6 to 10 months experience as 

a typist over 5 years ~o. More respondents reported typing experience 

than any other type of work. Nineteen tea.chers reported e:>.."':perience a s a 

bookkeeper. Eleven, of the 19, had the bookkeeping experience within the 

last five years, while 8 reported the experience was obtained over 5 years 

ago. 
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Other types of work reported are as follows: accountant , auditor , 

Ediphone operator, insurance sales experience, blue print machine operator 

and blue print file clerk, assistant postmaster, file clerk, field repre

sentative for American Red Cross, and personally owned retail business. 

In summarizing briefly the business experience of the 85 general busi

ness teachers who reported in this study, it can be said that about three

fourths of the teachers reported any such experience. The nature of the 

business experience varies considerably with more teachers reporting typing 

experience than a:n:y other type of work. More teachers reported business 

experience obtained within the last 5 years than reported business experi

ence obtained more than 5 years ago. 

Other Factors 

There are several factors, other than the educational qualifications 

and the teaching and business experience of the respondents, which may have 

an influence on the problems of the general business teachers. One of 

these is the size of the schools 1n terms of enrollment. 

Enrollment. As shown in Table IX, 6, or 7 .1 per oen t, of the 85 

schools represented in this study, all of which offered general business 

during 1947-1948, had less than 50 total high school enrollment. Thirty

six, or 42 .3 per cent, of the schools had between 51 and 100 total high 

school enrollment; 21, or 24.7 per cent, had between 101 and 150 total high 

school enrollment; 7, or 8.2 per cent, ha.d between 151 and 200 total high 

school enrollment; 3, or 3.5 per cent, had between 201 and 250 total high 

school enrollment. Only 3 schools represented in this study had over 500 

total high school enrollment. 

Over half the schools represented in this study had a total high 

school enrollment of less than 100. 



TABLE IX 

'l'OT.AL HIGH SCHOOL ENROLLMENT OF SCHOOLS TEACHING 
GENER.At BUSINESS DURING THE SCHOOL YEAR 1947-19l+8 

Tota1 Number of Schools 
High School Offering Per Cent 
Enrollment General :Business of Tota1 

0-50 6 7.1 

51-100 36 42.3 

101-150 21 24.7 

151-200 7 8.2 

201-250 3 3,5 

251-300 3 3.5 

301-350 2 2.4 

351-4oo l l.2 

4ol-450 l 1.2 

451-500 2 2.4 

Over 500 _j _--1:.2 

Total 85 100. 

This table should be rea.d.: During the school year 
1947-1948, 6, or 7.1 per cent. of senior high schools 
offering general business had tot,"l.l student en roll.
men ts between O and 50. 
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As a large proportion of the high schools that offered general busi

ness during 1947-1948 are represented in these data, it is evident that 

there are more smaller schools offering general business than there are 

larger high schools offering general business in the state of Oklahoma. 

Closely related to the size of schools in terms of total enrollment 

is the distribution of student enrollment in the general business course. 

Table X shows the distribution of student enrollment in general business 

in 44 Oklahoma senior high schools according to size of school. 

In examining the data obtained from the ttApplications for High School 

Accrediting, 11 it was found the 41, or slightly less than ha.lf, of the 85 

schools represented in this study, offered the course in general business 

during the school year 1947-1948 but did not offer the course during the 

school year 1946-1947. It seems apparent, at first glance, that there was 

a wide expansion in the introduction of the course in general business in 

the schools of Oklahoma, but further study reveals that the plan for com

bining and al tern.a ting high school sub,jects in the smaller high schools, 

as was reported in Chapter I, accounts for a part of the apparent increase. 

Table X shows the distribution of student enrollment in general busi

ness in the remaining 44 Oklahoma senior high schools which offered the 

course in both 1946-1947 and 1947-1948. In the 44 schools, 1,323 students 

enrolled in the course in 1946-1947, and l,148 students enrolled in the 

course in 1947-1948. This shows a decrease in enrollment in these 44 

schools over this two-year period. 

As is indiea.ted in Table X, the majority of senior high school stu

dents enrolled in general business in either 1946-1947 or 1947-1948 were 

attending schools of 150 or less total school enrollment. About 12 per 

cent of the students enrolled in general business, in either of the two 



TABLE X 

DISTRIBUTION OF STUDENT ENROLLMENT IN GENERAL BUSINESS 
COURSES IN 44 OKLAHOMA SEN"IOR HIGH SCHOOLS ACCORDING TO 

SIZE OF SCHOOL 

4o 

School Year School Year 
Total Number 1~46-1~41 1~41-1248 

High School of Per Number of Per N'Wllber of Per 
Enrollment Schools Cent Students Cent Students Cent 

0-50 l 2.2 15 1.1 13 1.1 

51-100 13 29.6 257 19.4 245 21.3 

101-150 12 27.3 3g5 29.1 34o 29.6 

151-200 3 6.8 104 7.9 74 6.5 

201-250 3 6.8 113 8.5 78 6.8 

251-300 3 6.8 67 5.1 75 6.5 

301-350 2 4.5 65 5.0 59 5.2 

351-400 1 2.2 37 2.8 14 1.2 

401-450 1 2.2 30 2.2 42 3,7 

451-500 2 4.5 85 6.4 67 5.9 

Over 500 -1 6.s 165 12.5 141 12.2 

Tota.l 44 100. 1,323 100. 1,148 100. 

This table should be read as follows: One school with less than 50 total 
high school enrollment had 15, or 1.1 per cent, of the 1,323 students en-
rolled in general business during the school year 1946-1947. 
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school years reported, were attending schools with a total enrollment of 

500 or over, 

Table XI shows the distribution of student enrollment in general busi

ness courses in the 85 schools represented in this stuccy- according to size 

of school. It we.s found that 6, or 7 .l per cent, of the 85 schools with 

less than 50 total high school enrollment accounted for 92, or 4. 7 per cent. 

of the 1,979 students enrolled in the course in 1947-19lJ.8; 36. or 42.3 per 

cent, of the schools with between 51 and 100 total high school enrollment 

accounted for 695, or 35.1 per cent, of the students; 21, or 24.7 per 

cent, of the schools with between 101 and 150 total high school enrollment 

accounted for 552, or 27 .8 per cent, of the students; 7, or 8.2 per cent, 

of the schools with between 151 and 200 total high school enrollment accounted 

for 164, or 8.3 per cent, of the students; 6, or 7.0 per cent, of the schools 

with between 201 and 300 total high school enrollment, accounted for 153, 

or 7,7 per cent, of the students; 7. or 8.2 per cent, of the schools with 

between 301 and 500 total high school enrollment, accounted for 172, or 9,3 

per cent, of the students; and 3, or 3.5 per cent, of the schools with over 

500 total high school enrollment, accounted for the remaining 141, or 7.1 

per cent, of the students enrolled in the course. 

In summarizing these data, it is evident that about three-fourths of 

the schools represented in this stuccy- have total high school enrollment of 

150 or less, and account for about three-fourths of the student enrollment 

in the course in general business. It can be concluded, then, that the 

majority of the students enrolled in the course in genere,l business a re 

attending the smaller high schools. 



TA'BLE XI 

DISTRIBUTION OF STtmENT ENROLLMENT IN G:&mlRAL BUSINESS 
COURSES IN 85 ORLAHOMA SENIOR HIGH SCHOOLS FOR THE 
SCHOOL YEAR 1947-1948 ACCORDING IN) SIZE OF SCHOOL 

School Year 
'l'otal 1947-1948 

High School Number of Per Number of Per 
Enrollment Schools Cent Students Cent 

0-50 6 7.1 92 4.7 

51-100 36 42.3 695 35.1 

101-150 21 24.7 552 27.s 

151-200 7 S.2 164 s.3 

201-250 3 3.5 7g 3.9 

251-300 3 3.5 75 3.s 

301-350 2 2.4 59 3.0 

351-400 1 l.2 14 .1 

401-450 1 1.2 42 2.2 

451-500 2 2.4 67 3.4 

Over 500 --1 3.5 141 7.1 

Total. S5 100. 1,979 100. 

This table should be read as follows: Six of the 85 
high schools represented in this study had an enroll-
ment of 0-50 students during the school year 1947-1948. 
Of a total of 1,979 students who were enrolled in gen-
eral business during the school year 1947-194$, 92, or 
4.7 per cent, were attending schools in the 0-50 en-
rollment classification. 
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Grade Level. Another factor which IDS¥ have some influence on the 

problems of general business teachers is the grade level on which the 

course is offered. 

The State Department of Education indicates 1n the Annual Hi~h School 

Bulletin5 that general business should be offered in the ninth or tenth 

grade, with the tenth grade being preferable. 

The Course 2t_ Study~ Business Education6 recommends that the course 

in general business be offered in the ninth and tenth grades only. 

In Table XII data are presented which show the grade levels repre

sented in the course in general business during 1947-1948. Data were not 

available to show the proportion of each grade classification. 

As shown in Table XII, 17, or 20 per cent, of the schools had both the 

ninth and tenth grade levels represented; 36, or 42.4 per cent, had only 

the tenth grade represented; 3, or 3.5 per cent, had only the ninth grade 

represented; and 25, or 29.4 per cent, had various gra.de combinations 

represented in the general business course. 

About one-fourth of the schools had both the upper grade levels and 

the lower grade levels represented in the same course in general business. 

As had been said before, data were not available concerning the number 

represented in each of these grade classifications, that is, the number of 

students on the twelfth gra,de level or the number of students on the tenth 

grade level or any other grade combina.tion that were enrolled in the same 

course, nor were there data to indicate whether the students represented 

in each of these grades were of normal intelligence or above or below 

normal intelligence. 

5 .Annual High School Bulletin, pp. 16-17. 
6 State Course of Study!!! Business Education, p. 5. 



TABLE XII 

GRADE LEVELS :REPRESENTED I N' THE COURS'E I N GENERAL 
BUSINESS AS OFFF.RF.D IN ORLAIIOM.A SCIDOI,S DURIUG THE 

SCHOOL YEAR 1947-1948 

Grade Level 
Rep resented in Number 

General Business of .:>er Cent 
Course Schools of Total 

9 3 3.5 

9, 10 17 20.0 

9, 10, 11 1 1.2 

9, 10, 11, 12 2 2.3 

9. 11, 12 l 1.2 

10 36 42.4 

10, 11 3 3.5 

10, 12 3 3.5 

10, 11, 12 6 7.1 

11, 12 g 9.>+ 

12 1 1.2 

Record Incomplete 4 _ __}g 

Tota1 85 100. 

This table should be read a s f ol l ows: During the school year 
1947-1948, 3, or 3.5 per cent , of t he schools offering the 
course in general business, had only the ninth grade repre
sented in the enrollment . 
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It is evident from the data available that the majority of Oklahoma. 

high schools are following the reconunenda.tions of the State Department of 

Education with regard to the grade level on which the course in general 

business is offered. 

Summary 

In this stuccy 81, or 95 pe r cent, of the general business teachers 

who reported 'had a college degree. 'l'he ma.Jori ty received degr ees from 

colleges in the state of Oklahoma.. 

Sixty-nine, or slightly over 80 per cent, of the general business 

teachers who reported had some commerce training. Fifteen, or approxi

mately 18 per cent, had had social science training. Either commerce or 

social science training were reported by 82, or better than 96 per cent, 

of t he teachers reporting. This indicates that general business teachers 

conform to the recommendations of the State Department of ~ducation as to 

subject-matter field preparation. 

Over half the general business teachers had a second teaching field. 

Not quite a tenth of the general business teachers had. a third teaching 

field. 

Since only about three-fourths of the general business teachers had 

had training in business law, business mathemati~ and business English; 

and only about half had had training in courses in economics, it seems ap

pe.rent tha t not all the general business teachers haV'e a thorough back

ground for teaching the course in general business as recommended in the 

State Course f!! Study !.2£. Business Education. 

Only 11~ teachers reported tha t they had t aken courses in methods of 

teaching gener-ct.l business. 
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Approximately three-fourths of the teachers who reported in this study 

had t aught the course in genera1 business for 2 years or less. Over half 

the teachers with only 2 semesters of general business teaching experience 

had 10 or more semesters of all teaching experience. 

Sixty- two, or about three-foul'ths , of' the genera l business teachers 

reported that they ha.d had business experience. The nature of the busi

ness experience reported varies considerably, with more teachers reporting 

experience as typists than any other kind of vmrk . 

Over :half the 85 schools represented hacl high school enrollments of 

less than 100. 

The ma.jori ty of the students enrolled in the course in genera.l busi

ness during 1947-19!,1,g were a.ttending the smaller high schools of Oklahoma.. 

Mos t of the schools repre sented in the study offer the course in 

general business on the ninth or tenth grade level, or a combination of 

the t wo . 
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CHAPTER III 

ANALYSIS OF PROBLEMS CONFRONTED 

The problem check-lists which were received from 85 of the 134 general 

business teachers who taU&ht the course during 1947-1948, are the ma.in 

source of data for this study. An analysis of the 46 problems contained 

in the check-list is presented in this chapter. 

As has been stated, the purpose of this study is to assemble the 

problems of the general business teacher and to determine the degree of 

importance, the degree of difficulty, and the frequency of occurrence, of 

these problems. 

Forty-six problems were listed on the check-list and space was pro

vided for the addition of any others. On the basis of personal experience, 

the teachers were asked to indicate whether each problem was of ma.jor, 

minor, or of no importance in the teaching of the course in general busi

ness. The teachers were also asked to indicate the degree of difficulty 

of solving and the frequency of occurrence of these problems. 

The teachers were asked to indicate their opinion as to the percent

age of the problems of teaching general business that were included in the 

check-list. Table XIII shows that 73, of the 85 general business teachers 

represented in the study, responded to this request. Fourteen, or 16.5 

per cent, of the 85 general business teachers, indicated that in their 

opinion 100 per cent of the problems confronted in teaching general busi

ness were included in the cheek-list; 26, or 30.6 per cent, indicated 

that 95 per cent of the problems were included; 14, or 16.5 per cent, in

dicated that 90 per cent of the problems were included; 14, or 16.5 per 

cent, indicated that S5 per cent of the problems were included; 3, or 3.5 



NUM.'BER AND PER CENT OF TEACHERS :REPORTING OPINION 
AS ro PEBCEN'TAGE OF THE PROBLEMS OF TEACHING 

GENERAL BUSINESS WHICH HAD BEEN INCLUDED 
IN THE CHECK-LIST 

Number of 
Percentage Teachers Per Cent 

100 14 16.5 

95 26 30.6 

90 14 16.5 

85 14 16.5 

80 3 3.5 

75 2 2.3 

10 0 0 

65 0 0 

6o 0 0 

55 0 0 

50 0 0 

No Reply 12 14.1 

Total 85 100. 

This t able should be read as follows: Fourteen, or 16.5 
per cent, of the 85 general business teachers reporting 
in this stucy. indicated that in their opinion, 100 per 
cent of the problems confronted in teaching general busi
ness were included in the check-list. 
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per cent, indica ted that 80 per cent of the problems were included; and 2, 

or 2.3 per cent, indica ted that 75 per cent of the problems were included 

in the check-list. The range of these percentages extended from 75 per 

cent to 100 per cent; the average was approximately 92 per cent, and 95 

per cent represented the median and the mode. 

In summarizing these data, it can be said tha t, in the opinion of the 

73 respondents, a greater percentage of the problems of teaching general 

business were included in the eheck-list. This finding is not too sig-

nificant, yet it does valida te the instrument in the opinion of the gen-

eral business teachers included in the study. 

A scatter diagram was used in tabulating the number of times ea.ch 

part of each problem was answered. Forty-six diagrams were constructed, 

one for each problem, for tabulating and weighting purposes.1 

Table XIV shows the opinions of the teachers as to which of these 

problems are of major importance. The problem that the greatest number of 

tea chers thought to be of major importance is listed first. 

The problems that were selected by 50 per cent or more of the 85 gen-

eral business teachers as of major importance are as follows: 

Developing arithmetic skills 

Developing spelling skills 

Developing business vocabulary 

Caring for individual differences 

Giving personal and consumer use values that 
a.re needed by the students 

P1·ovid.ing proper motivation 

Developing speaking skills 

1 Copies a re included in the Appendix. 



TABLE XIV 

PROBLEMS S'ELECTED AS OF MAJOR IMPORTANCE 
BY 85 GENERAL BUSINESS TEACHERS 

Number of 
Problem Teachers 

Developing arithmetic skills 59 
Developing spelling skills 58 
Developing business vocabulary 53 

- Caring for individual differences 49 
-Giving personal and consumer use values 

that are needed by the students 47 
Providing proper motivation 46 
Developing speaking skills 45 
Developing reading ha.bits 45 
Organizing materials 44 
Developing writing skills 43 
Applying units to need of local community 43 
giving guidance training 43 
Developing skill in using library 42 
Applying units to need of students 

enrolled 42 
Selecting teaching devices 40 
Selecting class projects 39 
Using visual aids 39 
Selecting sub,ject matter 39 
Collecting materials 38 
Making course exploratory 37 
Obtaining student interest 36 
Selecting meaningful activities 36 
Determining approach to daily lesson 36 
Choosing supplementary materials 35 
Selecting indivldual projects 34 
Making lesson plans 34 
Maintaining student interest 32 
Choosing textbook 32 
Setting proper standards 31 
Do not like to teach the course 29 
Determining objectives of the course 28 
Constructing tests 28 
Organizing subject matter (units 

of learning) 28 
Evaluating class activities 27 
Do not feel qualified to teaeh 

the course 26 
Determining grade level placement 

26 of the course 
Text materie.l too ea sy 23 

50 

Per Cent 
of Total 

69.4 
68.2 
62.3 
57.6 

55.3 
54.l 
53.0 
53.0 
51.8 
50.6 
50.6 
50.6 
49.4 

49.4 
47.1 
45.s 
45.8 
45.s 
44.7 
43.5 
42.3 
42.3 
42.3 
41.1 
im.o 
40.0 
37.6 
37.6 
36.4 
34.1 
32.9 
32.9 

32.9 
31.8 

30.6 

30.6 
27.1 



TABLE XIV (CONTINUED) 

PROBLEMS SELECTED AS OF MAJOR IMPORTANCE 
BY 85 GENERAL BUSINESS TEACimRS 

Number of 
Problem Teachers 

Text material too general 20 
Lacie experience in teaching 

subject of this nature 20 
Determining grades 20 
Selecting pupils (composition of class) 19 
Handling discipline 16 
Overlapping of subject matter 16 
Lack experience in teaching pupils 

on this grade level 14 
Text material abstract in content 6 
Text material too difficult 2 

Per Cent 
of Total 

23.5 

23.5 
23.5 
22.3 
18.8 
18.8 

16.5 
7.1 
2.3 

This table should be read as follows: Fifty-nine, or 69.4 per 
cent, of the 85 general business teachers selected 11 Developing 
arithmetic skills" as a major problem. 
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Developing reading habits 

Organizing materials 

Developing writing skills 

Applying 'Wlits to need of local community 

Gi~ing guidance training 

The problems selected by the 85 general business teachers as of minor 

importance are shown in Table XV. Forty-two, or 49.4 per cent, of the 

teachers selected "overlapping of subject matter'1 as of minor importance. 

More teachers selected this problem to be of minor importance than any 

other. 

Table XVI shows the problems selected by the 85 general business 

teachers as of no importance in the teaching of general business. Those 

problems selected by 50 per cent or more of the general business teachers 

as being of no importance are as follows: 

Text material too difficult 

Lack experience in teaching pupils on this 
grade level 

Text material abstract in content 

Lack experience in teaching subject of this nature 

Handling discipline 

Do not feel qualified to teach the course 

Do not like to teach the course 

Selecting pupils (composition of class) 

For the purpose of handling the data, all problems that the teachers 

did not check as to importance were considered to be of no importance in 

the teaching of general business. 

Thirty-four of the 85 general business teachers who returned the 

check-list gave additional problems in teaching the course in general 



1.r.ABLE XY 

PRODLEMS SELECTED AS OF MINOR IMPORTANCE 
:SY 85 GENERAL BUSINESS TEACHERS 

Number of 
Problem Teachers 

Overlapping of subject matter 42 
Evaluating class a.etivi ties 36 
Choosing supplementary materials 34 
Determining objectives of the course 34 
Developing writing skills 32 
Making course exploratory 31 
Text material too general 31 
Collecting materials 30 
Maintaining student interest 30 
Developin,g speaking skills 29 
Developing reading habits 29 
Selecting teo.ching c.evicel'! 2g 
Determining grades 29 
Text material abstract in content 29 
Text material too easy 29 
Determining approach to daily lesson 27 
Obtaining student interest 27 
Selecting individual. projects 27 
Selecting class projects 27 
Developing skill in using library 27 
Setting proper standards 27 
Giving personal and. consumer use values 

that are needed by students 26 
Selecting subject matter 25 
Applying units to need of local community 25 
Selecting meaningful activities 25 
Organizing materials 24 
Caring for individual differences 24 
Giving guidance tra.ining 24 
Applying units to need of students 

enrolled 23 
Using visual aids 23 
Determining grade level placement 

of the course 22 
Selecting pupils (composition of cla.ss) 22 
Constructing tests 22 
Developing spelling skills 22 
Handling discipline 22 
Developing arithmetic skills 21 
Providing proper motlve.tion 21 
Organizing subject matter (uni ts of 

learning) 20 
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Per Cent 
of Total 

49.4 
42.3 
40.0 
40.0 
37,6 
36,5 
36.5 
35,3 
35,3 
34.o 
34.o 
34.o 
34.o 
34.o 
34.o 
31.8 
31,8 
31.8 
31.g 
31.8 
31.8 

30.6 
29.4 
29.4 
29.4 
28.2 
28.2 
28.2 

27.1 
27.1 

25.9 
25.9 
25.9 
25,9 
2a.9 
2 .7 
24.7 

23.5 



TABLE XV (CONTINUED) 

PROBLEMS SELECTED .AS OF MINOR IMPORTANCE 
:BY 85 GENERAL BUSINESS TEACHERS 

Number of 
Problem Teachers 

Text material too d1ff1cul. t 20 
Developing business vocabulary 19 
Making lesson plans 18 
Lack experience in teaching subject 

of this nature 17 
Lack experience in teaching pupils 

on this grade level 14 
Do not feel qualified to teach the course 13 
Choosing text book 13 
Do not like to teach the course 12 

Per Cent 
of Total 

23.5 
22.3 
21.2 

20.0 

16.5 
15.3 
15.3 
14.1 

This t able should be read as follows: Forty-two, or 49 .4 per 
cent, of the S5 general business teachers selected "Overlap
ping of subject matter' as a minor problem. 
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TABLE XVI 

PROBLEMS SELECTED AS OF NO IMPORTANCE 
BY 85 GENERAL :BUSINESS TEACHERS 

Problem 

Text material too difficult 
Lack experience in teaching pupils 

on this grade level 
Text material abstract in content 
Lack experience in teaching subject 

of this nature 
Handling discipline 
Do not feel qual.ified to teach the course 
Do not like to teach the course 
Selecting pupils (composition of class) 
Choosing textbook 
Organizing subject matter (units of 

learning) 
Determining grade level placement 

of the course 
Determining grades 
Constru.cting tests 
Text material too general 
Ma.king lesson plans 
Text material too easy 
Setting proper standards 
Overlapping of subject matter 
Selecting meaningful activities 
Selecting individual projects 
Using visual aids 
Maintaining student interest 
Determining objectives of the course 
Obtaining student interest 
Determining approach to daily lesson 
Evaluating class activities 
Selecting subject matter 
Applying units to needs of students 

enrolled 
Selecting class projects 
Providing proper motivation 
Giving guidance training 
Organizing materials 
Applying uni ts to need of local eomnnmi ty 
Collecting materials 
Making course exploratory 
Developing skill in using library 
Selecting teaching devices 

Number of 
Teachers 

63 

57 
50 

48 
47 
46 
44 
44 
4o 

37 

37 
36 

5~ 
33 
33 
27 
27 
24 
24 
23 
23 
23 
22 
22 
22 
21 

20 
19 
18 
18 
17 
17 
17 
17 
16 
16 

Per Cent 
of Total 

74.2 

67.0 
58.8 

56.5 
55.3 
54.1 
51.8 
51.8 
47.1 

43.5 

43.5 
42.4 
41.2 
4o.O 
38.8 
38.S 
31.g 
31.s 
28.2 
28.2 
27.1 
27.1 
27.1 
25.9 
25.9 
25.9 
24.7 

23.5 
22.3 
21.2 
21.2 
20.0 
20.0 
20.0 
20.0 
18.9 
18.9 
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TABLE XVI (CONTINUED) 

PROBLEMS SELECTED AS OF NO IMPORTANCE 
BY 85 GENERAL BUSINESS TEACHERS 

Problem 

Choosing supplementary materials 
Developing business vocabulary 
Ca.ring for individual differences 
Giving personal and consumer use 

values that are needed by students 
Developing reading habits 
Developing speald.ng skills 
Developing writing skills 
Developing spelling skills 
Developing arithmetic skills 

Number of Per Cent 
Teachers of Total 

16 18.9 
13 15.4 
12 14.l 

12 14.1 
11 13.0 
11 13.0 
10 11.S 
5 5.9 
5 5.9 

This table should be read as follows: Sixty-three, or 74.2 
per cent, of the 85 general business teachers selected "Text 
material too difficult" as a problem of no importance. 



57 

business or made comments on the course. No effort has been ma.de to an-

alyze these problems or comments. A number of them are quoted as follows: 

11 Class was too small. Not enough opportunity to visit business, 
plants, stores, etc. 11 

"For small country high school: 

l. Lack of plentiful supply of actual examples and 
situations . 

2. Available tests much too easy. 

3, Lack of business machines for demonstration." 

11Most books are too general and overlap." 

11 1 don't believe there is a real good book for use in teaching 
general business. It is too elementary at times and much too 
difficult and uninteresting other times. The way the course is 
set Up now there are others that would be more beneficial to high 
school students, such as business math., business English, etc, 11 

11 How to teach it to a class of girls the last period in the day 
when all rrry earlier periods have been taken up with math. and 
science. I believe that it is an excellent course but my school 
and myself are not prepared to handle the course as it should be 
taught . 11 

11 '.l'h.e greatest problem I encountered in teaching general business 
was the notebook work. There are mathematical problems in the 
notebook that have no explanatory material in the directions. Of 
course, the author's assumption is that the student learns how to 
work all types of percentage in the math. classes. Unfortunately, 
too~ haven't learned math., so the class was constantly get
ting 'bogged down• because they didn ' t know how to figure out the 
charts and math. problems eont~ined in the notebook." 

"No supplementary texts." 

"Available material ancl collecting it has been my greatest prob
lem.11 

11Very, very hard to get supplementary material. 11 

"Seniors, juniors, sophomores, freshmen, all in the same class -
(even ex G. I I s). A wide gap in general knowledge. 11 

11 My greatest problem has been that of too much difference in the 
grade level of the stud.en ts taking the course. My classes have 
alw~s been composed of sophomores and seniors and most of the 
seniors are so much more mature in thinking than those of sopho
more level, that it is sometimes difficult to teach both at the 
same time . 11 



11 The grade levels vary too much. The subject is offered to sopho
mores, juniors, and seniors. 11 

"Some of the subject matter is too difficult and involves more 
complicated business conditions than pupils in the sophomore year 
can understand. Such a chapter as the one on stocks and bonds 
and finance in general. 11 

"Determining grades for students who do not have the mental eapa
ci ty to do high school level work . 11 

"Getting pupils to see the need of such a subject." 

11 My major problem was finding visua1 aids which were good and 
which were appropriate . Also, the community is very small so 
there is no opportunity to correla te business training and actual 
practice." 

"The only problem I have found in teaching this course is obtain
ing visual aids." 

11 General business is too easy, I think. I use it ruore to develop 
reading, writing, speaking, and research skills. I try to bring 
in other commercial sub,jects so they will know the a.dvantages of 
taldng more commercial work." 

11 I was not really qualified to teach this course l a.st year since 
I had never s t"ud.ied it in high school or college. 11 

11 ! think general business is an excellent course for freshman in 
high school providing the teacher does not become a. slave to a 
stiff, formal a tmosphere and lets problems of interest grow out 
of class discussions. •1 

"All of these problems seem to have been of major importance to 
me. My class was very odd. It was a mixed group. My discipline 
is usually all right but in this class I had to be very firm and 
determined in what I said all the time." 

"The proof of effective teaching of this course does not show up 
until the students have left school a.nd established themselves. 
This has been a. source of satisfaction to me as I have watched 
these students from classes of pa.st years develop in community 
life ••• 11 

"Seems a very minor course." 

"General business is one of the easiest and most interesting sub
jects--for stud.ents--and teacher." 
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Weighted Values of Problems 

In order to rank the problems according to t heir importance, it was 

necessary to give each factor involved a certain weight. An arbitrary 

system of weighting was used. Problems that were considered of major im-

portance were given a weight of two. Problams that were considered of 

minor importance were given a weight of one. Problems that were consid-

ered of no importance were not regarded as having any weight other than 

zero. The numerical weight of each classification was multiplied by the 

number representing the total frequency for that classification. The sum 

of the products thus obtained by the three classifications for each prob-

lem divided by total frequency of all of the classifications, gave the 

weight of each problem according to the importance to the teacher. 

For example, Table XVII shows the number and percentage of tea.chars 

judging the 46 problems as to importance. The first problem, selecting 

subject matter, was judged to be of major importance by 39 teachers; of 

minor importance by 25 teachers; and of no importance by 21 teachers. 

Thus, the composite weighting of this problem as to importance was de-

termined in the following manner: The weight of 2 times 39 teachers plus 

the weight of 1 times 25 teachers plus the weight of O times 21 teachers 

divided by 85, the total. teachers. (2 x 39) + (1 ~525) + (0 x 21) = 1.2 

The composite weightings of the 46 problems on the factor of importance 

were determined. in the same manner. 

Table XVIII shows the number and percentage of teachers judging prob-

lems as to difficulty of solving. The same arbitrary system of weighting 

was used for ranking the problems as to difficulty of solving as was used 

for ranking the problems a.s to importance. The weight of three was given 

for those problems judged ae of great difficulty in solving. A weight of 
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TABLE XVII 

NUMBER AND PERCENT.AGE OF TEACHERS JUDGING PROBLEMS AS ID IMPORTANCE 

MaJor Minor No Im;E2rta.nce 
Problems No. Per Cent No. Per Cent No. Per Cent 

Selecting subject matter 39 45.9 25 29.4 21 24.7 
Collecting materials a~ 44.7 30 35.3 17 20.0 
Organizing materials 51.8 24 28.2 17 20.0 
Choosing supplementary 

materials 35 41.l 311- 40.0 16 18.9 
Text materi8.l too easy 23 27.1 29 34.1 33 3S.8 
Text material too 

difficuJ.t 2 2.3 20 23.5 63 74.2 
Text material too general 20 23.5 31 36.5 34 40.0 
Text material e.bstract 

in content 6 7.1 29 34.1 50 58.8 
Making lesson plans 34 4o.o 18 21.2 33 3s.s 
Determining approach to 

daily lesson 36 42.3 27 31.8 22 25.9 
Providing proper 

motivation 46 54.l 21 24.7 18 21.2 
Obtaining student 

interest 36 42.3 27 31.s 22 25.9 
Maintaining student 

interest 32 37.6 30 35.3 23 27.1 
Caring for individual 

differences 49 57.6 24 28.2 12 14.2 
Making course exploratory 37 43.5 31 36.5 17 20.0 
Overlapping of subject 

matter 16 18.8 42 49.4 27 31.s 
Selecting teachl.ng 

devices 40 47.l 29 34.o 16 18.9 
Selecting class projects 39 45.9 27 31.s 19 22.3 
Selecting individual 

projects 34 40.0 27 31.8 24 28.2 
Selecting meaningful 

activities 36 42.4 25 29.4 24 28.2 
Organizing subject m~tter 

43.6 (units of learning) 28 32.9 20 23.5 37 
Constructing tests 28 32.9 22 25.9 35 41.2 
Hand11ng discipline 16 18.8 22 25.9 47 55.3 
Applying units to need of 

42 49.4 students enrolled 23 27.1 20 23.5 
Applying units to need of 

43 50.6 29.4 local community 25 17 20.0 
Determining grades 20 23.5 29 34.1 36 42.4 
Selecting pupils 

(composition of class) 19 22.3 22 25.9 44 51.8 
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TABLE XVII (CONTINUED) 

NUMBER AND PmRCENTAGF. OF TEACHERS JUIDING PROBLEMS AS TO IMP()RTANCll! 

Major Minor No Im12ortsnce 
Problems No. Per Cent No. Per Cent No. Per Cent 

Determining grade level 
placement of the course 26 30.6 

Determining objectives of 
22 25.9 37 43.5 

the course 28 32.9 31.i. 40.0 23 27 .1 
Setting proper standards 31 36.4 27 31.s 27 31.8 
Choosing textbook 32 37.6 13 15.3 l.io 47.1 
Using visual aids 39 45.8 23 27.l 23 27.1 
Eval:uating class 

activities 27 31.8 36 42.3 22 25.9 
Developing business 

vocabulary 53 62.3 19 22.3 13 15.4 
Developing reading 

habits 45 53.0 29 34.0 11 13.0 
Developing arithmetic 

skills 59 69.4 21 24.7 5 5.9 
Developing writing 

skills 43 50.6 32 37,6 10 11.8 
Developing speaking 

skills 45 53.0 29 34.o 11 13.0 
Developi ng spelling 

skills 58 68.2 22 25.9 5 5.9 
Developing skill in 

using library 42 49.4 27 31.g 21 18.8 
Giving guidance training 43 50.6 24 2s.2 18 21.2 
Giving personal and 

consumer use values that 
are needed by students 47 55.3 26 30 .6 12 14.1 

Do not feel qualif i ed t o 
teach the course 26 30 .6 13 15.3 46 54.l 

Do not like to teach 
the course 29 34.l 12 14.l 44 51.8 

Lack experience in teach-
ing pupils on this 

16.5 grade level 14 14 16.5 57 67.0 
Laclc experience in teach-

ing subject of this 
na.ture 20 23.5 17 20.0 4g :,6.5 

This table should be read a s f ol l ows: Thirty-nine , or 45.9 per cent , of 
the 85 general business t eachers judged II selecting subject matter'' a s a 
p roblem of major im:portance. 



TAJ3LE XVIII 

NUMBER AND PERCENTAGE 01!1 TEACHERS JUOOING PROBLEMS AS TO 
DIFFICULTY OF SOLVING 

Great Some Little 
Per !'er Per 

Problems No. Cent ~ Cent No. Cent 

Selecting su·bject rr.a. tter 6 7.1 36 42.3 22 25.9 
Collecting materials 15 17.7 31 36.5 22 25.9 
Organiziug mate1·ials 13 15.3 27 31.8 26 30.6 
Choosing supJ;lelllen tar.)i· 

materials 20 23.5 29 34.l 19 22.3 
Text material too easy 16 UL9 24 28.2 10 11.8 
Text material too difficult 2 2.3 7 8.2 12 14.1 
Text materiaJ. too general 12 14.l 24 28.2 12 14.l 
Text material abstract 

in content 4 4.7 24 28.2 5 5.9 
Making lesson plans 6 7.1 30 35.3 14 16.5 
Determining aP:proach 

to daily lesson 10 11.8 32 37,6 20 23 .5 
Providing proper motivation 22 25.9 35 41.1 10 11.8 
Obtaining student interest 10 11.8 37 43.5 16 18.9 
Maintaining student 

interest 13 15.3 34 4o.o 14 16.5 
Caring for individual 

differences 25 29.4 31 36.5 16 18,9 
Making course exploratory 22 25.9 33 38.8 13 15.3 
Overlapping of subject 

6 37.6 matter 1.1 32 18 21.2 
Selecting teaching devices 18 21.2 4o 47.1 9 10.6 
Selecting cla ss projects 20 23.5 36 ~-2 .It- 8 9.4 
Selecting individual 

projects 21 24.7 28 32.9 10 11.3 
Selecting meaningful 

activities 18 21.2 37 43.5 5 5.9 
Organizing subject matter 

10.6 (units of learning) 9 23 27.1 15 17.7 
Constructing tests 13 15.3 26 30.6 10 11.S 
Handling discipline 3 3.5 11 13.0 23 27.1 
Applying 1lllits to need 

of students enrolled 18 21.2 31 36.5 15 17.7 
Applying units to need 

24.7 l+1.1 of local community 21 35 11 13.0 
Determining grades 7 8.2 27 31.8 15 11 :r 
Selecting pupils 

(composition of class) 11 13.0 19 22.3 10 11.S 
Determining grade level 

10.6 14.1 placement of tle course 9 25 29.4 12 

No Re:ell 
Per 

No. Cent 

0 0 
0 0 
2 2.3 

1 1.2 
2 2.3 
1 1.2 
3 3.5 

2 2.3 
2 2.3 

1 1.2 
0 0 
0 0 

1 1.2 

1 1.2 
0 0 

2 2.3 
2 2.3 
2 2.3 

2 2.3 

1 l.2 

1 1.2 
1 1.2 
1 1.2 

l 1.2 

l 1.2 
0 0 

1 1.2 

2 2.3 



TABLE XVIII (CONTINUED) 

NUMBER AND PERCENTAGE OF TEACHERS JUOOING PROBLEMS AS TO 
DIFFICULTY OF SOLVING 

Great Some Little 
Per Per Per 

No Re;eli 
Per 

Problems No. Cent No. Cent No. Cent ~ Cent 

Determining objectives 
of the course 4 4.7 39 45.9 18 21.2 1 1.2 

Setting proper standards 7 8.2 37 4a-5 12 14.1 2 2.3 
Choosing textbook 10 11.8 12 1 .1 22 25.9 1 1.2 
Using visual aids 26 30.6 21 24.7 14 16.5 1 1.2 
Evaluating class activities 11 13.0 39 45.9 12 14.1 1 1.2 
Developing business 

vocabulary 29 34.l 31 36.4 10 11.8 2 2.3 
Developing reading ha.bits 32 37.6 37 43.5 4 4.7 1 1.2 
Developing arithmetic 

skills 38 44.7 35 41.1 6 7.1 1 1.2 
Developing writing skills 24 28.2 43 50.6 7 8.2 1 1.2 
Developing speaking skills 25 29.4 40 47,1 8 9.4 1 1.2 
Developing spelling skills 43 50.6 28 32.9 6 7.1 2 2.3 
Developing skill in 

using library 27 31.8 35 41.1 5 5.9 2 2.3 
Giving guidance training 20 23.5 33 38.S 12 14.1 2 2.3 
Giving personal and con-

sumer use values that 
are needed by students 19 22.3 46 54.l 7 8.2 1 1.2 

Do not feel qualified 
to teach the course 7 8.2 12 14.l 16 18.8 4 4.7 

Do not like to teach 
the course 10 11.8 10 11.8 12 14.l 9 10.6 

Lack experience in teach-
ing pupils on this 
grade level 6 7.1 10 11.8 9 10.6 3 3.5 

Lack experience in teach-
ing subject of this 
nature 10 11.8 11 13.0 12 14.1 4 4.7 

This table should be read as follows: Six, or 7.1 per cent, of the 85 
general business teachers judged "Selecting subject matter" as a problem 
of great difficulty in solving. 



two was given those problems judged as of some difficulty of solving, A 

weight of one was given those problems judged as of little difficulty of 

solving. Those problems which were judged as having no importance were 

not judged as having any difficulty of solving, therefore the weight of 

these problems would be zero, Those problems which were judged of major 

or minor importance but were not judged as to difficulty were also con-

sidered as having a weight of zero. 
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For ex.ample, as indicated on Table XVI, the problem, selecting sub-

ject matter, was judged by 6 teachers as of being of great difficulty in 

solving; by 36 teachers as being of some difficulty of solving; and by 22 

teachers as being of little difficulty in solving. Twenty-one teachers 

considered the problem, selecting subject matter, as of no importance, 

therefore it would have no weight as to difficulty. Thus, the composite 

weighting of this problem as to difficulty of solving was determined in 

the following manner. The weight of 3 times 6 teachers plus the weight 2 

times 36 teachers plus the weight 1 times 22 teachers plus the weight 0 

times 21 teachers divided by S5 teachers. 

(3 X 6) + (2 X 36) + (1 X 22) + (0 X 21) = 1 2 
85 . 

The composite weightings of the 46 problems on the factor of difficulty 

of solving were determined in the same manner. 

The number and percentage of teachers judging problems as to fre-

quency of occurrence is shown in Table XIX. Not a11 the problems were 

judged for frequency of occurrence as some were considered to be constants. 

For example, to judge such problems as II do not feel qualified to teach the 

course" for frequency of occurrence seemed to have no value for this study. 

The same procedure for weighting was used for ranking the problems 

for frequency of occurrence as was used for difficulty of solving. 



TABLE XIX 

NUMBER AND PERCffiTAGE 0]' TEACHERS JUIX.HNG PROBLEMS AS TO 
FREQUENCY OF OCCURRENCE 

Frequently, Occasionally, Rarely, 
or much of or some of or little 

the time the time of the time 
No ReEll 

Per 
Problems No, Per Cent No. Per Cent No. Per Cent No. Cent 

Selecting subject 
matter 20 23.5 30 35,3 14 16.5 0 0 

Collecting 
materials 24 28.2 30 35,3 14 16.5 0 0 

Organizing 
materials 18 21.2 32 37.6 14 16.5 4 4.7 

Choosing supple-
men tary materials 20 23.5 37 43.5 8 9.4 4 4.7 

Text nBterial 
too easy 19 22.3 23 27.1 8 9.4 2 2.3 

Text material too 
difficult l 1.2 9 10.6 11 13.0 1 1.2 

Text material too 
general 11 13.0 25 29.4 11 13.0 4 4.7 

Text material ab-
stract in content l 1.2 27 31.8 4 4.7 3 3.5 

Making lesson plans 13 15.3 27 31.8 9 10.6 3 3.5 
Determining 

approach to 
daily lesson 20 23.5 30 35.3 11 13.0 2 2.3 

Providing proper 
motivation 33 38,8 27 31.s 5 5.9 2 2.3 

Obtaining student 
interest 20 23.5 29 34.1 12 14.1 2 2.3 

Maintaining student 
interest 17 20.0 34 40.0 10 11.8 1 1.2 

Caring for indi-
vi dual 
differences 30 35.3 29 34.1 12 14.1 2 2.3 

Maki ng course 
exploratory 19 22 .3 38 44.7 g 9,4 3 3.5 

Overlapping of sub-
ject matter g 9.4 33 38.8 15 17 .1 2 2.3 

Selecting teaching 
44.4 devices 22 25.9 38 7 8.2 2 2.3 

Selecting class 
45.9 4 4.7 projects 21 24.7 39 2 2.3 

S0elec ting indi-
34.l 6 vidual pro,jects 24 28.2 29 7.1 2 2.3 



TABLE XIX (CONTINUED) 

NUMBE:R AND PERCENTAGE OF TEACHERS JU:00-ING PROBLEMS AS ro 
FRE~UENCY OF OCCURRENCE 

Frequently , Occasionally, Rarely, 
or much of or some of or little 

the time the time of the time 
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No ReElz 
Per 

Problems No. Per Cent No. Per Cent No. Per Cent No. Cent 

Selecting mean.-
ingful activities 19 22.3 34 40.0 7 s.2 l 1.2 

Organizing subject 
matter (units of 
learning) 12 14.1 23 27.1 10 11.8 3 3.5 

Constructing tests 14 16.5 24 28.2 11 13.0 1 1.2 
Handling 

discipline 4 4.7 14 16.5 19 22.3 1 1.2 
.Applying units to 

need of students 
enrolled 24 28.2 29 34.1 9 10.6 3 3.5 

Applying units to 
need of local 
community 30 35.3 27 31.8 g 9.4 3 3.5 

Detennining grades 11 13.0 28 32.9 9 10.6 1 1.2 

This table should be read as follows: Twenty, or 23.5 per cent, of the 85 
general business teachers judged II selecting subject matter" as a. problem 
frequent in occurrence. 



Table XX shows the weighted value of the problems according to im

portance, difficulty and frequency. A summary of the weighted rank order 

of all the problems is given in Table XXI. 

Eight of the problems which ranked among the highest places were the 

following: 

Developing arithmetic skills 

Developing spelling skills 

Developing business vocabulary 

Caring for individual differences 

Giving personal. and consumer use values that are 
needed by students 

Developing reading habits 

Developing speaking skills 

Developing writing skills 

Some similarities are found among those problems which ranked highest 

in importance. Developing skills in arithmetic, spelling. business vo-

cabulary, reading, speaking, and writing are problems which seemed to be 

of most importance to the general business teacher. One of the guiding 

principles of the course in general business, as stated in the Handbook 

for~ School Courses. is: 

An excellent opportunity for skill maintenance in arithmetic, 
penmanship, and English is provided in Everyday Business. Ade
quate drill in these skills should be introduc~d wherever neces
sary and in connection with each unit of work. 

Among the desirable outcomes of the course, according to the Handbook 

for High School Courses, should be: 

2 Handbook for High School Courses, Bulletin No. 120 D, Oklahoma 
Department of Education, 1940, p. SO. 



Skills of arithmetic, penmanship, and English should be main
tained at the level at which they were before entering upon the 
course and, if possible they should be improved.3 

6g 

Eight of the problems which ranked among the highest places according 

to the difficulty of solving were the following: 

Developing arithmetic skills 

Developing spelling skills 

Developing reading skills 

Developing business vocabulary 

Developing speaking skills 

Developing writing skills 

Caring for individual differences 

Giving personal and consumer use values that are 
needed by students 

Since the problems pertaining to developing skills in arithmetic, 

penmanship, and English are ranked among the highest both in importance 

and in difficulty of solving by the general business teachers, and also 

are considered among the desirable outcomes of the course, 1 t would seem 

that these are problems of teaching general business, are important in the 

teaching of general business, are difficult for the teachers to solve, and 

should have additional stuey. 

The problems, caring for individual differences, and giving personal 

and consumer use values that are needed by students, were ranked by the 

teachers among the highest in importance and difficulty of solving. These 

problems will receive further stuey later in this chapter. 

In analyzing the weighted rank of the problems as to frequency of 

3 ~ .• p. 82. 



TABLE XX 

WEIGHTED BANKS OF PROBLEMS ACCORDING TO IMPOBTA.~CE, 
DIF.FICUL TY AND FREQ,UF.NCY 

Problems Importance Difficulty 

Developing arithmetic skills 1.6 2.2 
Developing spelling skills 1.6 2.2 
Developing business vocabulary 1.5 1.9 
Caring for individual differences 1.4 1.8 
Giving personal and consumer use 

values that are needed by students 1.4 1.8 
Developing reading ha.bits 1.4 2.1 
Developing speaking skills 1.4 1.9 
Developing writing skills 1.4 1.9 
Providing proper motivation 1.3 1.7 
Organizing materials 1.3 1.4 
Developing skill in using library 1.3 1.8 

- Applying uni ts to need of lo cal 
community 1.3 1.7 

Giving guidance training 1.3 1.6 
Selecting teaching devices 1.3 1.6 
Applying units to need of students 

enrolled 1.3 1.5 
Collecting materials 1.2 1.5 
Making course exploratory 1.2 1.7 
Selecting class projects 1.2 1.6 
Choosing supplementary materials 1.2 1.6 
Selecting subject matter 1.2 1.2 
Using visual aids 1.2 1.6 
Determining approach to daily lesson 1.2 1.3 
Obtaining student interest 1.2 1.4 
Selecting meaningful activities 1.1 1.6 
Selecting individual projects 1.1 1.5 
Maintaining student interest 1.1 1.4 
Determining objectives of the course 1.1 1.3 
Evaluating class activities 1.1 1.4 
Setting proper standards 1.0 1.3 
Making lesson plans 1.0 1.1 
Constructing tests 0.9 1.2 
Choosing textbook 0.9 0.9 
Organizing subject matter 

(units of learning) 0.9 1.0 
Text material too easy 0.9 1.2 
Overlapping of subject matter 0.9 1.2 
Determining grade level placement 

of the course 0.9 1.1 
Text material too general 0.9 1.1 

Frequency 

1.9 

1.9 
1.6 

1.8' 

1.8 

1.6 
1.7 
1.7 
1.7 
1.7 
1.6 

1.5 
1.5 
1.6 
1.6 
1.5 

1.2 
1.2 

1.1 
1.3 
1.2 

1.1 



TABLE XX (CONTINUEI>) 

WEIGHTED BANKS OF PROBLEMS ACCORDING TO IMPORTANCE, 
DIFFICULTY AND 1!,REQ.UENCY 

Problems Importance Difficulty 

Do not like to teach the course o.s 0.7 
Determining grades 0,$ 1.1 
Do not feel qualified to teach 

the course 0.8 0.1 
Selecting pupils 

(composition of class) 0.7 1.0 
Lack experience in teaching 

subject of this nature 0.1 0.8 
Handling discipline o.6 o.6 
Lack experience in teaching pupils 

o.6 on this grade level 0.5 
Text material. abstract in content 0.5 0.$ 
Text material. too difficul. t 0.3 o.4 
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Frequency 

1.1 

0.1 

0.7 
o.4 

This table should be read as follows: The problem, developing arithmetic 
skills, had a weighted rank of 1.6 in importance to the 85 general busi
ness teachers. 
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TA"BLE XXI 

SUMMARY Ol!, THE WEIGHTED RANK OEDER OF PROBLEMS AS TO IMPORTANCE, 
DIFFICULTY AND FR~UENCY FOR ALL TEACHERS 

Rank as to Rank as to Rank as to 
Problem Importance Difficulcy: Frequency: 

Developing arithmetic skills l l 
Developing spelling skills 1 l 
Developing business vocabulary 2 3 
Caring for individual differences 3 4 l 
Giving personal and consumer use 

values that are needed by students 3 4 
Developing reading habits 3 2 
Developing speaking skills 3 3 
Developing writi ng skills 3 3 
Providing proper motivation 4 5 1 
Organizing materials 4 g 4 
Developing skill in using library 4 4 
Applying uni ts to need of lOC'& 

community 4 g 2 
Giving guidance training 4 
Selecting teaching devices 4 6 2 
Applying units to need of students 

enrolled 4 7 4 
Collecting materials 5 7 3 
Making course exploratory 5 5 3 
Selecting class projects 5 6 3 
Choosing supplementary materials 5 6 3 
Selecting subject matter 5 10 4 
Using visual aids 5 6 
Determining approach to daily lesson 5 9 5 
Obtaining student interest 5 8 5 
Selecting meaningful activities 6 6 4 
Selecting individual projects 6 7 4 
Maintaining student interest 6 g 5 
Determining objectives of the course 6 9 
Evaluating class activities 6 g 

Setting proper standards 7 9 
Making lesson plans 7 11 7 
Constructing tes ts g 10 7 
Choosing textbook g 13 
Organizing subject matter 

(units of learning) g 12 g 

Text material too easy g 10 6 
Overlapping of subject ma tter g 10 7 
Determining grade l evel 

placement of the course g 11 
Text material too general g 11 g 
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TABLE XXI (CONTINUED) 

SUMMARY OF Tm: WEIGHTF.J) RANK ORDER OF PROBLEMS AS TO IMPOPTANCE, 
DIFF ICULTY AND FREQUENCY FOR AtL TEACHERS 

Rank 8,S to Rank as to Rank as to 
Problem Importance Di ffi cul 1?l Frequency 

Do not like to teach the course 9 15 
Determining grades 9 11 
Do not feel qualified to 

tea.ch the course 9 15 
Selecting pupils (composition of class) 10 12 
Lack experience in teaching 

subject of this nature 10 14 
Handling discipline 11 16 9 
Lack experience in teaching 

16 pupils on this grade level 12 
Text material abstract in content 12 14 9 
Text material. too difficult 13 17 10 

This table should be read as follows: The problem, developing arithmetic 
skills, was ranked first in importance by the S5 general business teachers. 
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occurrence, it was found tha t the following problems were among the highest 

in rank: 

Caring for individual differences 

Providing proper motivation 

Applying units to need of local community 

Selecting teaching devices 

Collecting materials 

Making course exploratory 

Selecting class projects 

Choosing supplementary materials 

Only one of these problems, "caring for individual differences, 11 

ranked among the highest in importance and difficulty of solving. 

The problems which ranked among the lowest in importance were the 

following: 

Text material too difficult 

Text material abstract in content 

Lack experience in teaching pupils on this 
grade level 

Handling discipline 

Lack experience in teaching subject of this nature 

Selecting pupils (composition of class) 

The problems which ranked among the lowest in difficulty in solving 

were the following: 

Text material too difficult 

Lack experience in teaching pupils on this 
grade level 

Handling discipline 

Do not feel qualified to teach the course 
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Text material abstract in content 

Lack experience in teaching subject of this nature 

In comparing the problems tha.t had the lowest weighted rank in im-

portance to the problems that had the lowest weighted rank in difficulty 

of solving, it seemed apparent that, as in the case of the highest rank-

ing, the majority of the problems were the same. 

It would seem, therefore, tha t the teachers considered the most im-

portant problems to be generally the most difficult of solving and the 

least important problems to be the lea.st difficult of solving. This was 

not true with the ranking as to frequency of occurrence. 

In determining the problems vt1ich were major, minor or of no impor-

ta.nee, an arbitrary method was used. Problems which had weighted values 

from 1.3 to 1.6, inclusive, were considered problems of major importance; 

those which had weighted values of O.S to 1.2, inclusive, were considered 

problems of minor importance; and those which had weighted values of 0.3 

to 0.7, inclusive, were considered problems of no importance in the teach-

ing of general business. 

The problems which were classified on this basis as major problems in 

importance were: 

Developing arithmetic skills 

Developing spelling skills 

Developing business vocabulary 

Caring for individual differences 

Giving personal and consumer use values th.at are 
needed by students 

Developing reading ha.bits 

Developing speaking skills 



Developing writing skills 

Providing proper motivation 

Organizing materials 

Developing skill in using library 

Applying units to need of local community 

Giving guidance training 

Selecting teaching devices 

Applying uni ts to need of students enrolled 

The problems which were classified on this basis as minor problems 

in importance were: 

Collecting materials 

Making course exploratory 

Selecting class projects 

Choosing supplementary materials 

Selecting subject matter 

Using visual aids 

Determining approach to daily lesson 

Obtaining student interest 

Selecting meaningful activities 

Selecting individual projects 

Maintaining student interest 

Determining objectives of the course 

Evaluating class activities 

Setting proper standards 

Making lesson plans 

Constructing tests 

Choosing textbook 
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Organizing subject matter (units of learning) 

Text material too easy 

Overlapping of sub.ject matter 

Determining grade level placement of the course 

Text material too general 

Do not like to teach the course 

Determining grades 

Do not feel qualified to teach the course 

The problems which were classified as of no importance were: 

Selecting pupils (composition of class) 

Lack experience in teaching subject of this nature 

Handling discipline 

Lack experience in teaching pupils on this grade level 

Text material abstract in content 

Text material too difficult 

An arbitrary method was also used in determining the problems which 

were of great difficulty in solving, of some difficulty in solving, and of 

little difficulty in solving. Problems which had weighted. values from 1. 7 

to 2.2, inclusive, were considered problems of great difficulty in solv

ing; those which had weighted values of from 1.0 to 1.6, inclusive, were 

considered problems of some difficulty in solving; and those which had 

weighted values of from 0.4 to 0.9, inclusive, were considered to be of 

little difficulty in solving. 

The problems which were classified on this basis as of great diffi

culty in solving were: 

Developing arithmetic skills 

Developing spelling skills 



Developing reading ha~its 

Developing business vocabulary 

Developing speaking skills 

Developing writing skills 

Ca ring for individual differences 

Giving personal and consumer use values that are 
needed by students 

Developing skill in using library 

Providing proper motivation 

Applying units to need of local community 

Making course exploratory 

The problems which were classified on this basis as of some diffi-

culty in solving were: 

Giving guidance training 

Selecting teaching devices 

Selecting class projects 

Choosing supplementary ma terials 

Using visual aids 

Selecting meaningful activities 

Applying units to need of students enrolled 

Col lecting materials 

Selecting individual projects 

Organiz ing materials 

Obta ining student interest 

Maintaining student interest 

Evaluating cla ss activities 

Determining approa ch to daily l esson 

Determining objectives of the course 

Setting proper standards 
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Selecting subject matter 

Constructing tests 

Text ma terial too easy 

Overlapping of subject matter 

Maki ng lesson plans 

Determining grade level placement of the course 

Text material too general 

Determining gr ades 

Organi zing subject matter (units of learning ) 

Selecting pupils (composition of class) 
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The problems which were classified on this basis as of little diffi-

culty in solving were: 

Choosing t extbook 

Lack experience in teaching subject of this nature 

Text mater i al abs t ract in content 

Do not like to teach t he course 

Do not feel qualif i ed to teach the course 

Handling discipline 

Lack experience in teaching pupils on this 
grade level 

Text materi al too dif ficult 

In determining t he frequency of occurrence of the problems the same 

arbitrary procedur e was used. Problems were considered to be of frequent 

occurrence or present most of t he time if the weighted values were between 

1.5 to 1.9, inclusive; t hose which had weighted values from 1.0 to 1.4, 

inclusive, were considered a s occasional or present some of the time; and 

those which had weighted values from 0.4 to 0.9, inclusive, were considered 

rare or present little of the time. 
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The problems which were classified on this basis as of being present 

most of the time or frequently were: 

Caring for individual differences 

Providing proper motivation 

Applying units to need of locaJ. conmrunity 

Selecting teaching devices 

Collecting materials 

Making course exploratory 

Selecting class projects 

Choosing supplementary materials 

Organizing materials 

Applying units to need of students enrolled 

Selecting subject matter 

Selecting meaningful activities 

Selecting individual projects 

Determining approach to daily lesson 

Obtaining student interest 

Maintaining student interest 

Those problems which happened occasionally or were present some of 

the time were: 

Making lesson plans 

Constructing tests 

Text ma terial too easy 

Overlapping of subject matter 

Text material too general 

Determining grades 

Organizing subject matter (units of learning) 



so 

Those problems which happened rarely or were present little of the 

time were: 

Handling discipline 

Text material abstract in content 

Text material too difficult 

In summarizing briefly, it was foi.md that in most instances the prob-

lems that were considered of major importance were also of great diffi-

culty in solving, a.nd some that were considered of major importance were 

of frequent occurrence. Those problems that were of minor importance were 

usually of some difficulty in solving. 

The problems which were presented to the general business teachers 

to be checked as to importance in teaching. difficulty in solving, and 

frequency of occurrence m~ be divided or grouped into several classifica-

tions. For example, the problems might be grouped as follows: problems 

concerning teaching materials, problems dealing with instruction and meth-

ods, problems concerning student outcomes, and administrative problems. 
\ 

In examining the weighted rank order of the problems a s to importance, 

difficulty and frequency for all teachers, as shown in Table XXI, the 

majority of the problems which ranked among the highest were those that 

could be classified as problems concerning student outcomes. 

Table XXII and Table XXIII show the number and percentage of teachers 

classifying the problems a s of major or minor importance in terms of dif-

ficulty of solving and frequency of occurrence, respectively. 

Thirty-nine teachers classified the problem, selecting subject mat

ter, as a major problem. Six, or 15.4 per cent, of the 39 teachers be-

lieved it to be of great difficulty in solving; 20, or 51.3 per cent, be-

lieved it to be of some difficulty in solving; and 13, or 33.3 per cent, 



TA:BLE XXII 

NUMBER AND PERCENTAGE OF GENERAL BUSINESS TEACHERS CLASSIFYING THE 
MAJOR AND MINOR PRO:BLEMS IN TERMS OF DIFFICULTY OF SOLVING 

Major Problem Minor Problem 
Great Some Little Not Stated Great Some Little Not Stated 

Num- Per Num- Per Num- Per Num- Per Num- Per Num- Per Num- Per Num- Per 
Problem ber ~ ber ~ ~ ~ E.!!:_ ~ ber Cent ber Cent ber Cent ber Cent ---------
Selecting subject matter 6 15.4 20 51.3 13 33.3 0 0 0 0 16 64.o 9 36.0 0 0 
Collecting materials 13 34.2 15 39.5 10 26.3 0 0 2 6.7 16 53.3 12 40.0 0 0 
Organizing materials 12 27.3 15 34.l 15 34.l 2 4.5 l 4.2 12 50.0 11 45.8 0 0 
Choosing supple-

mentary materials 17 48.6 10 28.6 1 20.0 1 2.8 3 8.8 25 73.5 5 14.7 0 0 
Text material too easy 15 65.2 5 21.7 2 8.7 1 4.4 1 3.4 19 65.6 8 27.6 l 3.4 
Text material too 

difficult 1 50.0 0 0 l 50.0 0 0 l 5.0 7 35.0 11 55.0 l 5.0 
Text material too 

general 11 55.0 5 25.0 3 15.0 l 5.0 1 3.2 19 61.3 9 29.1 2 6.4 
Text material abstract 

in content 3 50.0 1 16.7 1 16.7 1 16.6 1 3.4 23 79.4 4 13.8 l 3.4 
Making lesson plans 6 17.6 16 47.1 10 26.5 2 5.8 0 0 14 77.8 4 22.2 0 0 
Determining approach 

36.1 70.4 29.6 to daily lesson 10 27.8 13 12 33.3 l 2.8 0 0 19 g 0 0 
Providing proper 

41.3 6 motivation 21 45.7 19 13.0 0 0 1 4.8 16 76.2 4 19.0 0 0 
Obtaining student 

interest 9 25.0 18 50.0 9 25.0 0 0 1 3.7 19 70.4 7 25.9 0 0 
Maintaining student 

interest 12 37.5 12 37.5 1 21.9 1 3.1 1 3.3 22 73.4 7 23.3 0 0 
Caring for individual 

34.7 6 differences 25 51.0 17 12.3 1 2.0 0 0 14 5fL3 10 41.7 0 0 
Making course 

exploratory 19 51.4 13 35.1 5 13.5 0 0 3 9.7 20 64.5 g 25.8 0 0 
Overlapping of subject 

6 4 43.8 matter 37.5 3 l!L7 0 0 0 0 25 59.5 15 35,7 2 4.8 ~ 



TABLE XXII (CONTINUED) 

NUMBER AND PERCENTAGE OF GEtifEBAL :BUSINESS TF...A.C!IERS CLASSIFYING THE 
MAJOR AND MINOR PR013LEMS IN Tm:RMS OF DIFFICULTY OF SOLVING 

Major Problem Minor Problem 
Great Some Little Not Stated Great Some Little Not Stated 

Num- Per Num- Per Num- Per Num- Per Num- Per Num- Per Num- Per Num- Per-
Problem ber Cent~ Cent ber Cent ber Cent ber Cent ~ Cent ber Cent ~ Cent 

Selecting teaching 
devices 17 42.5 17 42.5 4 10.0 2 5.0 1 3.4 23 79.3 5 17.3 0 0 

Selecting class projects 19 4tL7 14 35.9 5 12.S l 2.6 l 3.7 22 81.5 3 11.1 1 3.7 
Selecting individual 

projects 19 55,9 8 23.5 5 14.7 2 5.9 2 7.4 20 74.1 5 l!L5 0 0 
Selecting meaningful 

activities 16 44.4 15 41.7 4 11.1 l 2.8 2 s.o 22 ss.o 1 4.o 0 0 
Organizing subject matter 

(units of learning) 9 32.1 8 28.6 10 35.7 1 3.6 0 0 15 75,0 5 25.0 0 0 
Constructing tests 13 46.4 9 32.2 5 17.8 1 3.6 0 0 17 77.3 5 22.7 e 0 
Handling discipline 3 18,7 3 18.7 9 56.3 1 6.3 0 0 g 36.4 14 63.6 0 0 
Applying units to need 

of s tudents enrolled 17 4o.5 17 t~o.5 7 16.7 l 2.3 l 4.3 14 60.9 g 34.8 0 0 
Applying units to need 

of local community 21 48,9 17 a9.5 4 9.3 1 2.3 0 0 18 72.0 7 28.0 0 0 
Determining grades 6 30.0 g 0.0 6 30.0 0 0 1 3.5 19 65.5 9 31.0 0 0 
Selecting pupils (com-

52.6 6 10.6 36.l~ position of class) 10 31.5 2 1 5.3 1 4.5 13 59.1 g 0 0 
Determining grade level 

placement of the course g 30,7 11 l+2 .3 6 23.1 l 3.9 1 4.5 14 63.6 6 27 .4 1 4.5 
Determining objectives 

3.6 17 .6 of the course 4 14.3 11 39.3 12 42.8 1 0 0 28 S2.4 6 0 0 
Setting proper standards 7 22.6 15 48.4 8 25.s l 3.2 0 0 22 81.5 4 14.8 1 3.7 
Choosing textbook 9 28.1 7 21.9 15 46.9 1 3.1 1 7,7 5 38.5 7 53,8 0 0 
Using visual aids 22 56.4 11 28.2 5 12.8 l 2.6 4 17.4 10 43.5 9 39.1 0 0 
Evaluating class 

activities 11 40.8 10 37.0 6 22.2 0 0 0 0 29 so.6 6 16.7 1 2.7 
OQ 
I\) 



TABLE XXII (CONTINUED) 

NUMBER AND PERCENTAGE OF GEN"F.RAL BUSINESS TEACHERS CLASSIFYI:N'G THE 
.MAJOR AND MINOR PROBLEMS IN TEEMS OF DIFFICULTY OF SOLVING 

Major Problem Minor Problem 
Great Some Little Not Stated Great Some Little Not Stated 

Nuro- Per Num- Per Num- Per Num- Per Nwn- Per Num- Per Num- Per Num- Per 
Problem ber Cent~ Cent ber Cent E!£.._ Cent ber Cent ber ~ ber ~ ber Cent 

Developing business 
vo cabula.ry 28 52.8 16 30.2 8 15.1 l 1.9 1 5.3 15 78.9 2 10.5 l 5.3 

Developing reading habits 30 66.7 12 26.7 2 4.4 l 2.2 2 6.9 25 86.2 2 6,9 0 0 
Developing arithmetic 

skills 37 62.8 18 30.5 3 5.1 l 1.6 1 4.7 17 81.0 3 14.3 0 0 
Developing writing skills 23 53.5 18 41.9 1 2.3 1 2.3 1 3.1 25 78.1 6 18.8 0 0 
Developing speaking skills 23 51.l 19 42.2 2 4.5 l 2.2 2 6.9 21 72.4 6 20.7 0 0 
Developing spelling skills 43 74.l 12 20.7 2 3.5 l 1.7 l 4.5 16 72,8 4 18.2 1 4.5 
Developing skill in 

using library 27 64.3 14 33.3 0 0 l 2.4 0 0 21 77.8 5 18.5 1 3.7 
Giving guidance training 20 46.5 15 34.9 6 13.9 2 4.7 0 0 18 75.0 6 25.0 0 0 
Giving personal and con-

sumer use values that 
are needed by students 17 36.2 25 53.2 4 8.5 l 2.1 2 1.1 21 80 .8 3 11.5 0 0 

Do not feel qualified 
to teach the course 7 26.9 4 15.4 11 42.3 4 15.4 0 0 8 61.6 5 38.4 0 0 

Do not like to teach 
the course 9 31.0 l 3.5 10 34.5 9 31.0 l 8.3 9 75.0 2 16.7 0 0 

Lack experience in teach-
ing pupils on this 
gz·ade level 6 42.9 0 0 6 l~2. 9 2 14.2 0 0 10 71.4 3 21.4 1 7.2 

Lack experience in teach-
ing subject of this 
nature 9 45.0 2 10.0 7 35.0 2 10.0 1 5.9 9 52.9 5 29.4 2 11.8 

OQ 
\.,,,I 



TABLE XXIII 

NUMBER AND PERCENTAGE OF GENERAL BUS I.NESS T.'fi'..ACHERS CLASSIFYING THE 
MAJOR A.."'IT> MINOR PROBLEMS IN TERMS OF FREQUENCY OF OCCURRENCE 

Major Problem 
-----··-· ·--· --

Minor Problem 
Occa- Occa-

Freg,uen tly siona.lll Rarely Not Stated Frequently sionally Rarell Not Stated 
Num- Per Num- Per Num- Per Num- Per Num- Per Num- Per N'um- Per Num- Per 

Problems ber ~ ber Cent ber Cent ber Cent ber Cent ber Cent ber Cent ber Cent ---
Selecting sub-
Ject matter 19 48 .7 13 33.3 7 18.0 0 0 0 0 16 64.o 9 36.0 0 0 

Collecting 
materials 21 55.3 11 28.9 6 15.8 0 0 2 6.7 16 53.3 12 40 .0 0 0 

Organizing 
materials 17 38.6 18 40.9 6 13.6 3 6.9 l 4.2 12 50 .0 ll 45.s 0 0 

Choosing 
supplementary 
materials 16 45.7 12 34.3 3 8.5 4 11.5 4 11.8 25 73.5 5 14.7 0 0 

Text material 
too easy 15 65.2 5 21.7 2 8,7 l 4.4 4 13.s 18 62.1 6 20.7 l 3.4 

Text material 
too difficult l 50.0 0 0 l 50.0 0 0 0 0 9 45.0 10 50.0 1 5.0 

Text material 
too general 10 50.0 3 15.0 5 25.0 2 10.0 1 3.2 22 71.0 6 19.4 2 6.4 

Text material 
abstract in 
content 1 16.7 3 50.0 l 16.7 l 16.6 0 0 24 82.8 3 10.3 2 6.9 

Making lesson 
20.6 5.6 plans 12 35.3 12 35.3 7 3 8.8 l 15 83.3 2 11.l 0 0 

Determining 
approach to 

30 .6 7.4 70.4 6 daily lesson 18 50.0 11 5 13.9 2 5.5 2 19 22.2 0 0 
Providing 

proper 
65.2 26.0 4.4 motivation 30 12 2 2 4.4 3 14.3 15 71.4 3 14.3 0 0 

~ 
+=' 



TABLE XXIII (CONTINUED) 

NUMBER AND PERCENTAGE OF GENERAL BUSINESS TF..ACHF..BS CLASSIFYING THE 
MAJOR AND MINOR PROBLEMS IN TERMS OF FREQ.UENCY OF OCCURRENCE 

MaJor Problem Minor Problem 
Occa- Occa-

Fre9.uen tlz sionalll Rarell Not Stated Fre9.uen tll sionallz Harell Not Stated 
Num- Per Num- Per Num- Per Num- Per Num- Per Num- Per Num- Per Num- Per 

Problems ber Cent ber ~ ber Cent ber Cent ber ~ ber Cent ber Cent ber .2.!!ll - --
Obtaining 

student 
interest 16 44.4 12 33.3 6 16.7 2 5.6 4 14.8 17 63.0 6 22.2 0 0 

Maintaining 
student 
interest 16 50.0 13 4o.6 2 6.3 1 3.1 l 3.3 21 70.0 8 26.7 0 0 

Caring for 
individual 
differences 29 59.2 15 30.6 3 6.1 2 4.1 l 4.2 14 58.3 9 37.5 0 0 

Making course 
exploratory 18 48.6 13 35.2 3 8.1 3 8.1 l 3.2 25 80.7 5 16.1 0 0 

Overlapping of 
subject 
matter 7 43.8 7 43.s 2 12.4 0 0 1 2.4 26 61.9 13 30.9 2 4.8 

Selecting 
teaching 

16 40.0 3.4 6 devices 21 52.5 1 2.5 2 5.0 1 22 75.9 20.7 0 0 
Selecting 
class 
projects 18 46.l 20 51.3 0 0 1 2.6 3 11.1 19 70.4 4 14.8 1 3.7 

Selecting 
individual 
projects 20 58.8 11 32.4 1 2.9 2 5.9 4 14.8 18 66.7 5 18.5 0 0 

Selecting 
meaningful 

16 44.4 4 activities 15 41.7 11.1 1 2.8 4 16.0 18 72.0 3 12.0 0 0 

~ 
\,11 



TABLE XXIII (CONTINUED) 

NUMBER AND PERCENTAGE OF GENERAL BUSINF.,SS TEACHERS CLASSIFYING THE 
MAJOR .AND MINOR PROBLEMS IN TERMS OF FREQUENCY OF OCCURR'F.N'CE 

Major Problem Minor Problem 
Occa- Occa-

Fre9.uen tll sionalll Rarelz Not Stated Freguentll siona.lll Rarelz 
Num- Per Num- Per Num- Per Num- Per Num- Per Num- Per Num- Per 

Problems ber Cent ber Cent ber ~~ Cent ber Cent ber Cent ber Cent -- - --
Organizing 

subject 
matter 
(units of 
learning) 10 35.7 10 35.7 7 25.0 1 3.6 2 10.0 13 65.0 3 15.0 

Constructing 
3.6 tests 11 39.3 11 39.3 5 17.s l 3 13.6 13 59.1 6 27.3 

Handling 
discipline 4 25.0 2 12.5 9 56.3 1 6.2 0 0 12 54.5 10 45.5 

Applying 
uni ts to need 
of students 
enrolled 24 57.2 12 28.5 4 9.5 2 4.8 0 0 17 73.9 5 21.8 

Applying 
uni ts to need 
of local 
community 28 65.1 11 25.6 3 1.0 1 2.3 2 8.0 16 64.0 5 20.0 

Determining 
4 grades 6 30.0 9 45.0 20.0 1 5.0 5 17.2 19 65.6 5 17.2 

Not Stated 
Num- Per 
ber Cent -

2 10.0 

0 0 

0 0 

1 4.3 

2 8.0 

0 0 

~ 

°' 
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believed it to be of little difficulty in solving. Twenty teachers classi-

fied the problem, selecting subject matter, as a minor problem. None of 

the 20 teachers believed it to be of great difficulty in solving; 16, or 

64.0 per cent, believed it to be of some difficulty in solving; and 9, or 

36 per cent, believed it to be of little difficulty in solving. All teach-

ers indicating the problem, selecting subject matter, to be a major or 

minor problem stated the degree of difficulty in solving. 

Nineteen, or 48.7 per cent, of the 39 teachers indicated that se-

lecting subject matter was a problem which occurred frequently; 13, or 

33.3 per cent, indicated that it occurred occasionally; 7, or 18 per cent, 

indicated that it occurred rarely. None of the 21 teachers who indicated 

selecting subject matter as a minor problem thought it occurred frequently; 

while 16, or 64 per cent, of the 21 teachers thought it occurred occasion-

ally; 9, or 36 per cent, thought that it occurred rarely. All teachers 

who indicated the problem, selecting subject matter, as a major or minor 

problem, checked the problem for frequency of occurrence. 

All 46 problems can be analyzed in the same manner from Table XXII 

and Table XXI II • 

Analysis of Selected Problems According to Educational 
~ualifications of the General Business Teachers, Teaching Experience 

of the General Business Teachers, and the Grade Levels 
Represented in the Classes 

The check-lists were grouped first, according to certain educational 

qualifications; second, according to teaching experience: and third, ac-

cording to grade levels represented in the general business classes, for 

the purpose of determining the effect such factors might have on the 

judgments of the teachers as to the importance of the problem, difficulty 

of solving and frequency of occurrence. 
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Comparisons according to educational qualifications. Three problems 

were chosen arbitrarily for comparison on the basis of educational quali

fications of the teachers. These problems were: selecting subject matter, 

providing proper motivation, and developing arithmetic skills. 

The check-lists were divided into three groups: (1) those from teach

ers who reported one or more courses in teaching general business, (2) 

those from teachers who reported methods of teaching courses in shorthand 

and typewriting, and (3) those from teachers who reported no courses in 

methods of teaching. 

Tables XXIV, XXV, and XXVI show the number and percentage of teachers 

judging the three problems mentioned above, as to degree of importance, 

degree of difficulty, and frequency of occurrence. Each table will be 

discussed separately. 

In comparing the judgments of the teachers in regard to the problem 

of selecting subject matter, it was found that 10, or 71.4 per cent, of 

the 14 teachers who reported courses in methods of teaching general busi

ness thought this problem to be of major importance; 7, or 43.7 per cent, 

of the 16 teachers who reported methods of teaching courses in the skill 

subjects, typewriting and shorthand, thought this problem to be of major 

importance; and 5, or 29.4 per cent, of the 17 teachers who reported no 

methods of teaching courses thought this problem to be of major importance. 

Two, or 14.3 per cent, of those receiving general business methods of 

teaching courses judged II selecting subject matter" as a minor problem: 6, 

or 37.5 per cent, of those receiving methods of teaching courses in the 

skill subjects thought it to be a minor problem; while 4, or 23.5 per cent, 

of those reporting no methods of teaching courses thought it to be a minor 

problem. The problem, selecting subject matter, was of no importance to 



2, or 14.5 per cent, of the teachers reporting methods of teaching general 

business; of no importance to 3, or 18.0 per cent, of those receiving 

methods of teaching skill subjects; and considered of no importance by 8, 

or 47.l per cent, of those reporting no methods of teaching courses. If 

the problem was not checked by the respond.ant, it was considered as a 

problem of no importance. 

In the comparison as to difficulty of solving and frequency of occur

rence, there seemed to be very little difference among the three groups. 

In view of the comparison just made, it seems that those teachers 

having had training in methods of teaching genera.l business were more con

cerned about the subject matter to be presented in the general business 

course. 

"Providing proper motivation" was the second problem to be analyzed 

on the basis of certain educational qualifications. This information is 

shown in Table XXV. 

It was found that 7, or approximately half, of the teachers in a.11 

three groups considered 11 providing proper motivation" a major problem. 

However, 2, or 14.3 per cent, of the teachers having general business meth

ods thought the problem to be of minor importance: while 6, or better than 

a third, in the remaining groups thought "providing proper motivation" a 

minor problem. 

Four, or 28.5 per cent, of the teachers receiving general business 

methods teaching courses reported great difficulty in solving the problem: 

4, or another 28.5 per cent, reported some difficulty in solving the problem; 

and 1, or 7.1 per cent, reported little difficulty. The teachers who re

ported receiving skill subjects methods of teaching courses indicated the 

following: 3, or 18.8 per cent, great difficulty; 8, or 50 per cent, some 
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TABLE XXIV 

NUMBER AND PERCENTAGE OF TEACHERS JUilGING THE PROBLEM, 
SELECTING SUBJECT Wi.ATTER , AS TO THE IMPORTANCE OF THE PROBLEM, 

DIFFICULTY OF SOLVING, AND FREQUENCY OF OCCURRENCE, I N TERMS OF METHODS 
OF TEACHING COUBSES IN GENERAL :BUSINESS, SKILL SUBJECTS, 

AND NO METHODS COURSES 

Received General 
Business Methods 

of Teaching Courses 
Number of 
Teachers Per Cent 

Importance 

Major 

Minor 

No Importance 

Difficulty 

Great 

Some 

Little 

Not Stated 

Frequency 

Frequently, or 

10 

2 

2 

l 

7 

4 

0 

most of the time 4 

Oceasional.ly, or 
some of the time 5 

Rarely, or lit-
tle of the time 3 

Not Stated 0 

71.4 

14.3 

14.3 

7.1 

50.0 

2iL5 

0 

28.5 

35.7 

21.4 

0 

Received Skill 
Subjects Methods 

of Teaching Courses 
Number of 
Teachers Per Cent 

7 

6 

3 

1 

7 

5 

0 

2 

6 

5 

0 

43.7 

37.5 

18.8 

6.3 

43.7 

31.2 

0 

12.5 

37.5 

31.2 

0 

Reported No 
Methods of 

Teaching Courses 
Number of 
Teachers Per Cent 

5 

4 

g 

0 

g 

l 

0 

2 

7 

0 

0 

29.4 

23.5 

47.1 

0 

47.1 

5.9 

0 

11.8 

41.2 

0 

0 

This table should be read as follows: Ten, or 71.4 per cent, of the 14 
teachers reporting courses in methods of teaching general business judged the 
problem, selecting subject matter, as a problem of major importance. 
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TABLE XXV 

NUMBER AND PEEC1'UTAGE OF TEACHERS JUWING THE PROBLEM• 
PROVIDING PROPER MOTIVATION, AS TO TEE IMPORTANCE OF THE PROBLEM, 

DIFFICULTI OF SOLVING, AND l!'REQ,UENCY 0]' OCCURRENCE, IN TEEMS OF METHODS 
OF TEACHitG COURSES IN GENERAL BUSINESS , SKILL SUBJECTS , 

AND NO METHODS COURSES 

Received General. 
Business Methods 

of Teachi!!& Courses 
Number of 

Received Skill 
Subjects Methods 

of Teaching ..Q_ourses 
Number of 

Reported No 
Methods of 

Teaching Courses 
Number of 

Teachers Per Cent Teachers Per Cent Teachers Per Cent 

Importance 

Major 

Minor 

No Importance 

Difficulty 

Grea.t 

Some 

Little 

Not Stated 

l! ... requency 

7 

2 

5 

4 

4 

l 

0 

Frequently, or 
most of the time 5 

Occasional.ly, or 
some of the time 4 

Rarely, or lit-
tle of the time 0 

Not Stated 0 

50.0 

14.3 

35.7 

2g.5 

2tL5 

7.1 

0 

35.7 

0 

0 

7 

6 

3 

3 

g 

2 

0 

4 

7 

0 

2 

43.7 

37.5 

lS.S 

18.8 

50.0 

12.5 

0 

25.0 

43.7 

0 

7 

6 

4 

4 

7 

2 

0 

6 

5 

2 

0 

41.2 

35.3 

23.5 

23.5 

41.2 

11.S 

0 

35.3 

29.4 

11.8 

0 

This table should be read as follows: Seven, or 50.0 per cent, of the 14 
teachers reporting courses in methods of teaching general. business judged the 
problem, providing proper motivation, as a problem of major importance. 



Importance 

Major 

Minor 

TABLE XXVI 

NUMBER AND PERCENTAGE OF TF.ACHERS JUOOING THE PROBLEM, 
DEVJilLoPING ARITID,fETI C SKILLS, AS TO IMPORTANCE OF THE 

PROBLEM, AND DIFFICULTY OF SOLVING , IN TE.'RMS OF METHODS 
OF TEACHING COURSES IN GENERAL BUSINESS, SKILL SUIDECTS, 

AND NO METHODS COURSES 
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Received General 
Business Methods 

of Teaching Courses 
Number of 

Received Skill 
Subjects Methods 

of Teaching Courses 
Number of 

Reported No 
Methods of 

Teaching Courses 
Number of 

Teachers Per Cent Teachers Per Cent Teachers Per Cent 

g 

5 

13 

3 

81.2 

18.S 

11 64.7 

2 11.8 

No Importance l 

57.1 

35,7 

7.1 0 0 4 23.5 

Difficulty 

Great 

Some 

Little 

Not Stated 

5 

5 

3 

0 

35.7 

35,7 

2l.4 

0 

7 

g 

0 

1 

50.0 

0 

7 

6 

0 

0 

41.2 

35.3 

0 

0 

This table should be rea d a s follows: Eight, or 57.1 per cent, of the 14 
teachers reporting courses in methods of teaching genera.l business judged the 
problem, developing a rithmetic skills, a s a problem of major importance. 
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difficulty; and 2. or 12.5 per cent. little difficulty. The teachers who 

reported no methods courses indicated the following: 4, or 23.5 per cent, 

great difficulty; 7. or 41.2 per cent, some difficulty; and 2. or 11.S per 

cent, little difficulty. 

In analyzing the data concerning degree of difficulty, it is evident 

that teachers with methods of teaching general business courses had less 

trouble in solving the problem. providing proper motivation. than did 

either those who reported methods in skill subjects or those who reported 

no methods of teaching courses. 

There seemed to be very little difference in the judgment of the three 

groups as to frequency of occurrence. 

Table XXVI shows the comparison of the three groups regarding the 

problem, developing arithmetic skills, as to importance of the problem and 

difficulty of solving. This problem was not judged by the teachers for 

frequency of occurrence. 

Eight, or 57.1 per cent, of the 14 teachers who reported courses in 

methods of teaching genera1 business judged the problem as of major im

portance. Thirteen, or 81.2 per cent, of the 16 teachers who reported 

methods of teaching skill subjects judged the problem as of major impor

tance; while 11, or 64.7 per cent, of the 17 teachers who reported no 

methods courses judged the problem to be of major importance. 

In making the comparison as to minor importance between the three 

groups, it was evident that about one-third of the teachers who had had 

methods of teaching general business courses thought it to be of minor 

importance; about one-fifth of the teachers who had received methods in 

skill subjects, and a little over one-tenth of the teachers who reported 

no methods courses placed it in the minor degree. 
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As was evidsnt from the data presented in Table XXVI, the teachers 

not having methods courses in teaching general business considered the prob

lem, developing arithmetic skills, to be of greater importance and had more 

difficulty in solving the problem than did the teachers with methods of 

teaching courses in general business. 

Comparisons according .!2. teaching experience. Another basis for com

paring problems was from the standpoint of general business teaching ex

perience. 'l'wo problems, developing business vocabulary, and giving per

sonal and consumer use values that are needed by students, were analyzed 

on this basis. 

The number and percentage of teachers judging these problems as to 

the importance of the problem, and the difficulty of solving the problem 

are shown in Table XXVII and Table XXVI II • 

There were 38 teachers who had had two semesters or less of general 

business teaching experience and 37 who had had four semesters or more of 

general business teaching experience. A comparison was made between these 

two groups as to the importance and difficulty of the two problems, de

veloping business vocabulary, and giving personal and consumer use values 

that are needed by students. 

Twenty-one, or 55.3 per cent, of group one, the 3g teachers who had 

had 2 semesters or less of general. business teaching experience, judged 

the problem, developing business vocabulary, as a major problem. In group 

two, the 37 teachers with 4 semesters or more of general business teaching 

experience, 26, or 70.3 per cent, judged the problem to be of major im

portance. It was judged a minor problem by 8, or 21.l per cent, by group 

one and by 8, or 21.6 per cent, by group two. Nine, or 23.6 per cent, of 

the teachers in group one and 3, or 8.1 per cent, of the teachers in group 

two considered the problem as of no importance. 
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TABLE XXVI I 

NUMBER AND PERCENT.AGE OF TF.A.CHERS JUDGING THE PROBLEM, 
DEVELOPING BUS L'iESS VOCABULARY, AS 'l'O 'l'HE IMPOBTAUCE OF TEE 

PROBLD! AND DIFFICULTY OF SOLVING, IN TERMS OF TEACHING EXPERIENCE 

General Business Tea.chi~ E!J2erience 
2 Semesters or Less 4 Semesters or More 
Number of NUlllber of 
Teachers Per Cent Teachers Per Cent 

Importance 

Major 21 55.3 26 70.3 

Minor g 21.1 g 21.6 

No Importance 9 23.6 3 8.1 

Difficultz 

Great 10 26.3 16 43.2 

Some 15 39.2 14 37.8 

Little 4 10.5 2 5.4 

Not Stated 0 0 2 5.4 

This table should be read as follows: Twenty-one, or 55.3 per cent, of 
the 38 teachers who had 2 semesters or less of general business teaching 
experience, judged the problem, developing business vocabulary, as a 
problem of major importance. 
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TABLE XXVIII 

NUMBER AND PERCENTAGE OF TEACHERS JUOOING THE PROBLEM, 
GIVING PERSON.AL AND CONSUMER USE VALUES THAT ARE NEEDED BY STUDENTS, 

AS TO THE IMPORTANCE OF THE PROBLEM Ai.'ID DIFFICULTY OF SOLVING, IN 
TERMS OF TF..ACHING EXPERIENCE 

2 Semesters or Less 4 Semesters or More 
Number of Number of 
Teachers Per Cent Teachers Per Cent 

Importance 

Major 21 55.3 23 62.2 

Minor 10 26.3 ll 29.7 

No Importance 7 18.4 3 8.1 

Difficulty 

Great 7 18.4 ll 29,7 

Some 20 52.6 21 56,7 

Little 4 10.5 1 2.7 

Not Stated 0 0 1 2.7 

This table should be read as follows: Twenty-one, or 55.3 per cent, of 
the 38 teachers who had 2 semesters or less of general business teaching 
experience, judged the problem, giving personal and consumer use values 
that are needed by students, as a problem of major importance. 
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In analyzing the difficulty of solving, it was found that 10, or 26.3 

per cent, of group one, and 16, or 43.2 per cent, of group two, considered 

the problem of great difficulty in solving; 15, or 39.2 per cent, of group 

one, and 14, or 37.8 per cent, of group two considered the problem of some 

difficulty in solving; while 4, or 10.5 per cent, of group one, and 2, or 

5 .4 per cent, of group two, considered the problem of' little difficulty in 

solving. Two teachers of group t wo did not indicate the degree of diffi

culty. 

]'rom these data it is evident tha t the more ei'])erienced teachers con

sidered the problem, developing business vocabulary, a major problem. The 

more experienced teachers reported greater difficulty in solving the prob

lem, developing business vocabulary. No data are available to give reasons 

for this finding. It would seem logical that the less experienced teacher 

should have more difficulty in solving the problem; however, tha t was not 

true of this group. 

Table XVIII shows the comparison between the t wo groups ,judging the 

problem, giving personal and consumer use values that are needed by stu

dents. Twenty-one, or 55.3 per cent, of group one, the 38 teachers who 

had had 2 semesters or less of general business teaching experience, judged 

the problem to be of major importance; 10 , or 26.3 per cent, of minor im

portance, and 7, or 18 .4 per cent, of no importance. Twenty-three, or 62.2 

per cent, of group two, the 37 teachers who had had 4 semesters or more of 

general business teaching experience, judged the problem to be of major 

importance; ll, or 29.7 per cent, of minor importance; and 3, or 8.1 per 

cent, of no impor t ance. 

In judging the problem a s to difficulty, 7, or 18 .lt per cent, of g roup 

one considered it of great difficulty; 20 , or 52.6 per cent, of some 



difficulty; and 4, or 10.5 per cent, of little difficulty. Eleven, or 

.29.7 per cent, of group two considered the problem of great difficulty in 

solving; 21, or 56. 7 per cent, of some difficulty; and 1, or 2. 7 per cent, 

of little difficulty. One of the teachers in group t wo did not indica te 

the degree of difficulty. 

A greater percentage of the teachers '.'lith lJ. semesters or more of 

teaching 0X1.,Jerience in general business considered the problem, giving 

personal a..~d consumer use values that are needed by students, to be of 

more importance and of grea ter difficulty in solving then did the teachers 

with 2 semesters or less of teaching e:iq,erience in genercil business. 

Comparisons according_!£ grade levels represented in gener-al business 

classes. It was thought that the variation of grade levels within the 

general business classes might have an effect upon the nature of the prob

lems confronted by tbe teachers. Therefore, three problems were selected 

for the purpose of comparison on this basis. These problems were: text 

material too easy, caring for individual differences, and determining grade 

level pl acement of the course. 

The 36 teachers having only the tenth grade students represented in 

their classes comprised group one. The 25 teR.chers ha.ving aJ.1 combinations 

of grade l evels, such as the tenth and twelfth, or ninth, tenth, eleventh, 

and twelfth, etc., comprised group two. The responses as to importance, 

difficulty of solving, and frequency of occurrence of the problems men

tioned above were compared. These data a re shown in Tables XXIX, XXX, snd 

XX.XI. 

In anaJ.yzing the data. given in Table XXIX, it was found that 12, or 

33.3 per cent, of the teachers having tenth grade only represented in their 

classes, judged the problem, text material too ea.sy, as a ma.j or problem; 



TABLE XXIX 

NUMBER AND PERCENTAGE OF TEACHERS JU:OOING THE PROBLEM, 
TEXT MA.TERI.AL TOO F..ASY ; AS TO THE IMPORTANCE OF THE PROBLEM, THE 
DIFFICULTY OF SOLVING, AND ~UENCY OF OCCt.rnBENCE, IN TEEMS OF 

GRADE LEVELS REPRESENTED IN THE CLASS IN GENERAL BUSINESS 

Grade Levels ReEresented 
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All Combinations of 
Ninth, Tenth, Eleventh, 

Tenth Grade Only and Twelfth 
Number of Number of 

Teachers Per Cent Teachers Per Cent 

Importance 

Major 12 33.3 7 28.0 

Minor 8 22.2 9 36.0 

No Importance 16 44.5 9 36.0 

Difficultz 

Great 5 13.8 7 28.0 

Some 10 27.7 8 32.0 

Little 3 8.3 1 4.o 

Not Stated 2 5.5 0 0 

Frequency 

Frequently, or 
19.4 most of the time 7 8 32.0 

Occasionally, or 
some of the time 22.2 g 32.0 

Barely, or little 
of the time 3 8.3 0 0 

Not Stated 2 5.5 0 0 

This table should be read as follows: Twelve, or 33.3 per cent, of the 
36 teachers who had only the tenth grade represented in their classes, 
judged the problem, text material too easy, as a problem of major 1mpor-
tance. 
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TABLE XXX 

NUMBER AND PERCENTAGE OF TEACHERS JUIDING THE PROBLEM, 
CARING FOR INDIVIDUAL DIFFEBENCES , AS TO THE IMPORTANCE OF THE PROBLEM, 

THE DIFFICULTY OF SOLVING , AND FREQUENCY OF OCCURBEN'CE, IN TERMS OF 
GRADE LEVELS REPRESENTED IN THE CLASS IN GENERAL BUSINESS 

Grade Levels ReEresented 
All Combinations of 

Ninth, Tenth, Eleventh, 
Ten th Grade Onll and Twelfth 

Number of Number of 
Teachers Per Cent Teachers Per Cent 

Im120 rtance 

Major 17 47.2 17 68.0 

Minor 13 36.1 6 24.o 

No Importance 6 16.7 2 8.0 

Difficultl 

Great 10 27.7 g 32.0 

Some 9 25.0 10 40.0 

Little 10 27.7 5 20.0 

Not Stated 1 2.8 0 0 

Frequenci 

Frequently, or 
44.0 most of the time 12 33.3 11 

Occasionally, or 
some of the time g 22.2 9 36.0 

Rarely, or little 
of the time g 22.2 3 12.0 

Not Stated 2 5.5 0 0 

This table should be read as follows: Seventeen, or 47.2 per cent, of the 
36 teachers who had only the tenth grade represented in their classes, 
judged the problem, caring for individual differences, as a problem of 
major importance. 
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TABLE XXXI 

NUMBER 11....'ID PERCENT.A.GE OF TEACHERS JUDGING THE PROBLEM, 
DETERMINING GBADE LEVEL PLACEMENT OF THE COUBSE, AS TO THE IMPORTANCE 

OF THE PROBLEM AND DIFFICULTY OF SOLVING, IN TERMS OF GRADE LEVELS 
REPRESENTED IN THE CLASS IN GENERAL BUSINESS 

Importance 

Major 

Minor 

No Importance 

Difficulty 

Great 

Some 

Little 

Not Stated 

Grade Levels Represented 
All Combinations of 

Ninth, Tenth, Eleventh, 
Tenth Grade Only and Twelfth 

Number of Number of 
Teachers 

11 

17 

2 

7 

9 

l 

Per Cent 

22.2 

5.5 

19.4 

25.0 

2.8 

Teachers 

13 

5 

7 

5 

11 

2 

0 

Per Cent 

52.0 

20.0 

28.0 

20.0 

44.o 

8.0 

0 

This table should be read as follows: Eight, or 22.2 per cent, of the 36 
teachers who had only the tenth grade represented in their classes, judged 
the problem, determining grade level placement of the course, as a problem 
of major importance. 
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8, or 22.2 per cent, as a minor problem; and 16, or 44.5 per cent, as a 

problem of no importance. In group two, 7, or 28.0 per cent, considered 

the problem of major importance; 9, or 36.0 per cent, of minor importance ; 

and 9, or 36.0 per cent, of no importance. 

Five, or 13.8 per cent, of the teachers in group one indicated the 

problem to be of great difficulty in solving; 10, or 27.7 per cent,of some 

difficulty; and 3, or 8.3 per cent, of little difficulty. Two teachers 

did not indica te degree of difficulty. In group two, 7, or 28.0 per cent, 

considered the problem of great difficulty in solving; 8, or 32.0 per 

cent, of some difficulty; and l, or 4.o per cent, of little difficulty. 

In analyzing the data concerning frequency of occurrence, it was found 

that 16, or 64.0 per cent, of the teachers in group two as compared with 

15, or 41.6 per cent, of the teachers in group one, confronted the problem 

either frequently or occasionally. 

In summarizing the data presented, comparison according to grade 

levels represented in the general business classes, it was found that 

grade level was a factor that affected the nature of the problem, text 

material too easy. Vlhile the difference in percentage was not great, it 

was enough to indicate that the teachers with all combinations of grade 

levels represented in their classes had greater difficulty with the text 

material being too easy than did those with only tenth grade students 

represented. As the sta te adopted text in general business was written 

for ninth or tenth grade level students, this finding was logical and as 

it should be. 

Table XXX shows the comparison between the two groups concerning the 

problem. caring for individual differences. 

Thirty. or 83.3 per cent, of the teachers in group one; as compared 



with 23, or 92.0 per cent, of the teachers in group two, considered the 

problem of major or minor importance. 
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In comparing the groups on difficulty of solving the problem, it was 

found that 19, or 52.7 per cent, of group one, while 18, or 72.0 per cent, 

of group two, had either great di fficulty or some difficulty in solving 

the problem. Ten, or 27.7 per cent, of' group one as compa red with 5, or 

20.0 per cent, of group two had little difficulty in solving the problem. 

The problem, caring for individual differences , confronted 12, or 

33.3 per cent, of the teachers in group one frequently; a.nd 11, or 44.0 

per cent, of the teachers in group two, frequently. Eight, or 22.2 per 

cent, of group one, and 9, or 36.0 per cent, of group two, considered that 

the problem occurred occasionally. Another g, or 22. 2 per cent, of group 

one, cons idered that the problem occurred rarely, as compared with 3, or 

12.0 per cent, of group two who considered that the problem occurred rarely. 

In analyzing these data presented concerning t he problem, caring for 

individual differences, it was evident that those teachers with all com

binations of grade levels represented in the general business classes con

sidered the problem of more importance, of greater difficulty in solving, 

and occurring with greater frequency than did those teachers with only the 

tenth grade students represented in the general business classes. 

The problem, determining grade level placement of the course, was 

considered a s to importance of the problem and difficulty of solving. The 

problem was not judged by the teachers as to frequency of occurrence. 

As shown in Table XXXI, 8, or 22.2 per cent, of the teachers in group 

one as compared with 13, or 52.0 per cent, of the teachers in group two, 

considered this problem of major importance. Seventeen, or nearly half 

of the teachers in group one considered the problem of no importance, as 

compared with 7, or only one-fourth of the teachers in group two, who con-
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sidered the problem of no importance. 

Two, or only 5.5 per cent, of the teachers in group one had great 

difficulty in solving the problem. Five, or 20.0 per cent, of the teach

ers in group two had great difficulty in solving the problem. Seven, or 

19.4 per cent, of group one, and 11, or 44.0 per cent, of group two, had 

some difficulty in solving the problem. Nine, or 25 per cent, of group 

one, as compared with 2, or g per cent, of group two, had little diffi

culty in solving the problem. 

It is evident from this comparison that the teachers with only tenth 

grade students in their classes had little concern for the problem, de

termining grade level placement of the course. The problem was of great 

importance and great difficulty for the teachers who had all combinations 

of grade levels in their classes. 

Summary 

The 46 problems on the check-lists were tabulated according to the 

importance of the problems, the difficulty of solving the problems, and 

the frequency of occurrence of the problems as judged by the 85 general 

business teachers, the respondents in this study. 

The problems were ranked according to number and percentage of teach

ers selecting the problems of major, minor, or no importance. The prob

lem, developing arithmetic skills, ranked highest with 59, or 69.4 per cent, 

of the 85 teachers selecting 1 t as a major problem. "Overlapping of sub

ject matter' ranked highest as a minor problem and the problem. text ma

teriaJ. too difficult, ranked highest as a problem of no importance. 

Additional problems and comments of the general business teachers 

were reported. but no attempt WA,S made to t>...na.lyze these problems. 
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An arbitrary method was used in weighting the problems in order to 

determine the rank of each problem as to importance, difficulty, and fre

quency. 

In analyzing the rank order. it was found that problems concerning 

student outcomes ranked among the highest as to importance, diffi culty, 

and frequenc;.t. 

The major and minor pr oblems were classified according to difficulty 

and frequency. 

The check-lists were grouped according to certain educaUona.l qu~,li

fications and teaching experience of the teachers and according to the 

grade levels represented in the generai business classes to determine the 

effect of such factors on the judgments of the teachers as to importance , 

difficulty and frequency. 

It was found tha t teachers with me thods of teaching general business 

courses had less trouble in solving certa.i .n problems than did those teach

ers who reported courses in methods of teaching the skill subjects or who 

reported no methods at all. 

Teachers having had l~ or more semesters of teaching experience classi

fied certain problems a s major and with a greater degree of difficulty 

than did ·the teachers with 2 semesters or less of teaching experience. 

Teachers having aJ.l comb inations of grade levels in their general 

business classes classified certain problems as of major importance and 

with a greater degree of difficulty in solving than did the teachers with 

only tenth grade students in their general business classes. 

A complete summary of the findings and conclusions follows in Chapter 

IV. 
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CHAPTER IV 

SUMMA.RY, CONCLUSIONS AND EECOMMENDATIONS 

The purpose of this stuccy- was to assemble the problems of general 

business teachers; to determine the degree of importance, degree of diffi

culty, and frequency of occurrence of these problems; and to analyze these 

problems in the light of the preparation and experience of the teachers. 

This stuccy- was based on an analysis of the replies to a problems 

check-list and personal. data sheet which were returned by S5 of the 134 

general. business teachers who taught the course during the school year 

1947-1948 in the schools of Oklahoma. Supplementary data were taken from 

the 11Applications for High School Accrediting" which a.re on file at the 

State Department of Education, Oklahoma City, Oklahoma. 

Findings 

Twelve, or 14.1 per cent, of the general business teachers had a 

master's degree; 69, or Sl.2 per cent, had a bachelor's degree, and 4, or 

4.7 per cent, did not have a college degree. 

Of the S5 teachers who reported in this study, 82, or better than 96 

per cent, had had training in commerce or social science. Eighty per cent 

had had some training in the field of commerce. 

Commerce was reported as a first teaching field by three-fourths of 

the teachers reporting. English, elementary education, mathematics, phys

ical education, home economics, music, science, Spanish, and social science 

were reported as first teaching fields by the teachers reporting. 

Forty-four, or 51.8 per cent, of the S5 general business teachers bad 

second teaching fields, and 7, or 8.2 per cent, bad third teaching fields. 

A total. of 68, or SO per cent, of the teachers had had training in 
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accounting. Three-fourths had had trainill€ in business mathematics, busi-

ness law, and business English. Better than half the teachers had had 

courses in economics. 

Since only about three-fourths of the general. business teachers had 

had training in business law, and only about half had had trainill€ in 

courses in economics, it seems apparent that not al.l the generaJ. business 

teachers have a thorough background for teachill€ the course as is recom-

mended in the State Course 2.f Study for Business Education. 

Fourteen, or 16.5 per cent, of the teachers reported that they had 

had methods of teachill€ courses in general business. ' Other methods of 

teaching courses reported included bookk:eepill€, business law, business 

mathematics, business English, social. science, typewriting, and others. 

Approximately three-fourths of the teachers who reported in this 

study had taught the course in general business for only 4 semesters or 

less. 

A little over half the generaJ. business teachers had had some teach-

ing experience in the elementary grades. 

Over half of the 34 teachers with only two semesters of general busi-

ness experience had had 10 or more semesters of all-teaching experience. 
( 
Sixty-two of the 85 general business teachers reported that they had 

had business experience / About half of the business experience had been 

obtained within the last five years. There was considerable variation in 

the type of the experience reported. 

Over half the schools represented in this study had a high school 

enrollment of less than 100. 

In the school year 1947-1948, l,979 senior high school students en-

rolled in general business. The majority of these students were attending 
.( 
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schools of less than 150 total school enrollment. 

Approximately one-fourth of the schools had all combinations of grade 

levels, such as the tenth and twelfth, or ninth, tenth, eleventh and 

twelfth, etc., represented in the general business cla sses. Twenty per cent 

of the schools had both the ninth and tenth gr ades represented. Thirty

six, or 42.4 per cent, of the 85 schools had only the tenth grade repre-

sented in the general business classes. 

Twelve problems were selected by half or more of the 85 general busi-

ness teachers a s of major importance. They are: 

Developing arithmetic skills 

Developing spelling skills 

Developing business vocabula ry 

Caring for individual differences 

Giving personal and consumer use vaiues that 
are needed by the students 

Providing proper motivation 

Developing speaking skills 

Developing reading habits 

Organizing materials 

Developing writing skills 

Applying uni ts to need of local community 

Giving guidance training. 

Fifteen problems were ranked as problems of major importance:;,, 25 were 

ranked as problems of minor importance;' and 6 were ranked as problems of 

no importance on the basis of weighted values. 

Of the 15 problems that were ranked as of major importance, 11 were 

ranked as of grea t difficulty in solving ; and 4 were ranked a s occurring 

frequently or being present most of the time. All the problems were not 
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judged by the teachers for frequency of occurrence. 

Ten problems which were ranked among the highest by weighted values 

as major problems in importance and problems of great difficulty in solv

ing were also among the twelve which were selected as major by over half 

the 85 general business teachers. They are: 

Developing arithmetic skills 

Developing spelling skills 

Developing business vocabulary 

Caring for individual differences 

Giving personal and consumer use values that 
are needed by the students 

Providing proper motivation 

Developing speaking skills 

Developing reading skills 

Developing writing skills 

Applying uni ts to need of local community 
.; l 

The problems which are of major importance a.nd of great difficulty 

in solving could be classified as problems concerning student outcomes in 

most instances. 

Teachers having had training in methods of teaching general business 

were more concerned about the subject matter to be presented in the general 

business course. 

Teachers not having had me thods courses in teaching general business 

considered the problem, developing arithmetic skills, to be of greater i m-

portance and had more difficulty in solving the problem than did the teach-

ere with methods of teaching courses in general business. 
') 

The more experienced teachers cons idered the problem, developing 
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business vocabulary, a major problem and reported greater difficulty in 

solving the problem. 

A greater percentage of the teachers with 4 semesters or more of 

teaching experience in general business considered the problem, giving 

personal and consumer use values that are needed by students, to be of 

more importance and greater difficulty in solving than did the teachers 

with 2 semesters or less of teaching experience in general business. 

The teachers with all combinations of grade levels represented in 

their general business classes had greater difficulty with the text ma

terial being too easy than did teachers with only the tenth grade repre

sented 1n their classes. 

In analyzing the data concerning the problem, caring for individual 

differences, it was evident that those teachers with all combinations of 

grade levels represented in the general business classes considered the 

problem of more importance, of greater difficulty in solving, and occur

ring with greater frequency than did those teachers with only the tenth 

grade represented in the general business classes. 

The teachers with only tenth grade students represented in the general 

business classes had little concern for the problem, determining grade 

level placement of the course. The problem was of major importance and 

great difficulty for the teachers who had all combinations of grade levels 

in the general business classes. 

Conclusions 

On the basis of the findings of this stu~, the following conclusions 

appear to be warranted: 

Of the 85 teachers who reported in this study, S2, or 96 per cent, 

had had training in commercial or social science. This conforms to the 
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recommendation made in the Annual~ School Bulletin that the general 

business teacher should have a commerce or social science field. 

The majority of the students enrolled in the course in general busi-

ness during 1947-1948 were attending the smaller high schools of Oklahoma, 

Approximately one-fourth of the schools had all combinations of grade 

levels, such as the tenth, and twelfth grades, or ninth, tenth, eleventh, 

and twelfth, etc., represented in the general business course. 

The major problems of the general business teacher found in this 

study a.re: 

Developing arithmetic skills 

Developing spelling skills 

Developing business vocabulary 

Caring for individual differences 

Giving personal and consumer use values that are 
needed by the students 

Providing proper motivation 

Developing speaking skills 

Developing reading skills 

Developing writing skills 

Applying uni ts to need of local community 

The major problems found in this study could be classified as prob-

lems concerned with student outcomes. 

The teachers with courses in methods of teaching general business 

attached more importance to certain teaching problems but had less diffi-

culty in solving these problems. 

The teachers with more general business tea.ehing experience considered 

certain problems as having greater importance than did the teachers with 

less experience. 



112 

The grade level represented in the general business classes has con

siderable influence upon the problems of the general business teacher. 

Recommendations 

In the light of the findings and conclusions, the following recom

mendations are suggested: 

More emphasis should be placed on the course in general business in 

the methods of teaching courses in our teacher-training institutions. It 

is recommended that the teacher-training institutions plan the general 

business metp.ods courses so as to acquaint the teachers with specific 

problems which will confront them in their teaching. 

Further inquiry should be made concerning the types of subject matter 

material available to the general business teacher. It was indicated in 

this stud¥ that the general business teachers. especially in the smaller 

schools, are having trouble locating supplementary materials for use in 

the course. 

In order that the course in general business may effectively serve 

the needs of the students and of the community. further stud¥ should be 

ma.de in order to solve the problems presented in this study. 

Since 34 per cent of the teachers reporting in this study indicated 

a dislike for the course. inquiry should be made as to the reasons for 

this dislike • 



BIBLIOGRAPHY 

A. Bibliography of Materials Quoted or Cited Directl1 

Publications of the Department of Edueation, State of Oklahoma, 
state Capitol Building, Oklahoma City 

Anprnl ~ School Bulletin, 1948. 

Coupe .2l Study in Jmaineas Education, 1943. 

Handbook m 1!k!l School Courses, 19.40. 

Bulletin 

113 

Sipe, John llarvin. Commercial Teacher-Training Curricula !n 2', Accredited 
Teachers Colleges !l!\ lormal Schools iB W§, Bl11.1et1n lo. 23. National 
Association of Business Teachel"-'l'raining Institutions, 1941. 

Magazine Article 

Freeman, M. Herbert and Stroop, Christine, •General Business Training 
Problems,• fill! -~, I (April, 1947) pp. 20-22. 

Books 

Good, Carter V. Dictionary: 9l, Education. New York: McGraw-Hill Book 
Company, 1945. 

Good, Carter V., Barr, A. s., Scates, Douglass E. lb!. Methodology: 2!. 
lducstional Research. New York: D. Appleton-Century Company, 1935. 

Tonne, Herbert A. Business Education hJj& Principles !m Trends. 
New York: The Gregg Publishing Company, 19'39. 

Unpublished Materials 

Coonrad, Harold A. 11A Survey of the Opinions of Administrators ard General 
Business Teachers Regarding Selected Aspects of the Course in General 
Business in the Schools of Oklahoma.• Unpublished Master 's thesis of 
Oklahoma .Agricultural and Mechanical College, 1947 • 

.Musselman, Vernon A. "Business Education in the Large High Schools of 
Oklahoma." Unpublished Doctor of Education thesis of the University or 
Oklahoma, 1946. 

Overman, Glenn D. •status and Tren:ls of the Course in General .Business in 
the Schools of Oklahoma.• Unpublished Master's thesis of Oklahoma 
Agricultural and Mechanical College, 1946. 



114 

BIBLIOGRAPHY (Continued) 

B. Bibliography of Materials ~uoted or Cited Indirectly 

Articles from Monographs and Yearbooks 

Behr, Gladys, "Suggested Classroom Teaching Met hods and Techniques in Basic 
Business Education," Improved Methods .2!_ Teaching ~Business Subjects, 
Monograph 63. Cincinnati: South-Western Publishing Company, (December, 
1945). pp. 76-82. 

Gibson, E. Dena, "Courses of Study in Business Training·," The Changing 
Business Education Curriculum. American Business Education Yearbook, 
r:v, 1947, pp. 247-256. 

Haynes, Benjamin R., "The Teaching ot Everyday Business," 1'E:!. Business 
Curriculum. Sixth Yearbook of the National Commercial Teachers 
Federation, 1940, pp. 422-429. 

Humphrey, Clyde w.~ "Recent Developments in Business Education,"~ Changing 
Business Education Curriculum. American Business Education Yearbook, 
IV, 1947, pp. !345-386. 

Muse, Paul F., "Principles of Curriculum Construction in General Business 
Education ," ~ Changing Business Education Curriculum. American 
Business Education Yearbook, IV, 1947, pp. 49-60. 

Shields, H. G., "Some Curriculum Techniques in the Basic Business Subjects," 
Improved Methods .2!_ Teaching ~Business Subjects, Monograph 63. 
Cincinnati: South-1liester n Publishing Company, (December, 1945), pp. 83-85. 

Shields, H. G., "A Summary View of Basic Business Education," Improved 
Methods .2!_ Teaching ~Business Subjects, Monograph 63. Cincinnati: 
South-Western Publishing Company,(December, 1945), pp . 93-96. 

Walters, R. G. The Business Curriculum, Monograph 55. Cincinnati: South
western Publishing Company, (1.brch , 1942). 

Magazine Articles 

Enterline, fl . G. and Others, "How Can We Get Better Teaching of Junior 
Business Training?" Journal E!_ Business Education , XllI (.April, 194?), 
p. 50. 

Gibson, E. Dana, "Teaching Introduction to Business," Journal or Business 
Education, XXII (October, 1946) pp. 23-25. 

Harms, Harm, "Twenty Suggestions for Improving Teaching in General Business 
Education," The Balance Sheet, XXIX (M!y, 1948) pp. 394-397. 

Pitcher, Nancy A., "Duplica tion in Junior Business Training and Office 
Practice," Journal .2f. Business Education , XXII (November, 1946) pp. 21-23. 



115 

BIBLIOGRAPHY ( Contirued) 

Salsgiver, Paul L., "Methodology in Teaching General lnsiness," UBEA Forum, 
II (larch, 1948) pp. 31-33, l.+2-43. 

Salsgiver, Paul L., "Teachers' Service Column--General Business," The 
Balance Sheet, XXIII (November, 1941) p. 1.36. 

Salsgiver, Paul L., "Teachers I Service Column--General Business, 11 The 
Balanee Sheet, XXIII (December, 1941) p. 184. 

Salsgiver, Paul L., •Teachers• Service Column--General Business," !h! 
Balance Sheet, XXIII (March, 191;2) p. 328. 

Salsgiver, Paild"i,L., •Teachers• Service Column--General Business," Ih! 
Balance Sheet, XXIII (Mey, 1942) p. 425. 

Sollars, Velna( "Solving the Problems of Basic Business Education," !!!§! 
~, II May, 1948) p. 18. 

Tonne, Herbert A., •What le Happening To Junior Business Training?" Journal 
ot l&§i!lc,U ~ucation, (November, 1945) • 

Unpublished Materials 

Kaufman, Jack A., "A Score Card for the Rating or Junior Business Training 
Texts." Unpublished Master's thesis or Oklahoma Agricultural and 
lleehanieal College, 19,42. 

Ball, Linnie Ruth, "Problema of Teachers of First-her Typewriting in 
Oklahoma.• Unp1bl.1shed .._ster•s thesis of Oklahoma Agricultural and 
Mechanical College, 19.39 ." 

Rogers, Mervyn Corena, "The Problems of the Teachers of First Year Shorthani 
in Oklahoma." Unpublished Master's thesis or Oklahoma Agricultural and 
Mechanical College, 19LJ.. 

C. Additional Bibliograpey 

Articles from Monographs and Yearbooks 

Buckley, Harold B., •Vitalizing the Teaching of Junior Business Training," 
Business Education !2I Tomorrow. Fourteenth Yearbook of the Eastern 
Commercial Teachers Association, 1941, pp. 1~; 161. 

Fisk, lleKee and others. Effective ]&siness Educ,tion. Ninth Yearbook of 
the National Business Teachers Association, 1945. 

Forkner, Hamden L., •The Teaching of Basie Business Subjects," Il!! Business 
Curriculum. Sixth Yearbook of the National Commercial Teachers Federation, 
1940, pp. 353-358. 



116 

BIBLIOGRAPHY ( Continued) 

Mambruno, Nicholas D., "Problems of Introduction to Business, 11 The 
Contribution of Business Education to Youth Adjustment. Thirteenth 
Yearbook of the Eastern Commercial Teachers Association, 19,40, pp.138-144. 

Muse, Paul F., "A Suggested Program for Basic Business Education in the 
Public Secondary School," Improved Methods 2f. Teaching the Business 
Subjects. Cincinnati: South-Western Publishing Company, (December, 1945), 
pp. 71-75. 

Wingate, Earle F., "Classroom Problems and the Teachers of Tomorrow," Business 
· Education for Tomorrow. Fourteenth Yearbook of the Eastern Commercial 
Teachers Association, 1941, pp. 379-382. 

Magazine Articles 

Beighey, Clyde 1 11 Do Business Teachers Like to Teach General Business?" UBEA 
Forum, II \April, 1948) pp. 17-18. 

Gemmell, James, "Improving Basic Business Education," The Balance Sheet, 
XXVIII (May, 1947) pp. 392-393. 

Hall, John H., "General Business is Vital to a Complete Business Training 
Program," UBEA ~, II (January, 1948) pp. 9, 43. 

Hughes, Eugene H., "Basic Business Education Through Consumer Information," 
~ Forum, III (October, 1948) pp. 15-16, 43. 

Hughes, Eugene H. and Weiss, Virginia, 11 Personalizing General Business With 
the Project Approach," The Balance ~, xm (October, 1942) p. f:/:J. 

Liptak, Stephen D., "Modern Junior Business Training," The Business Education 
World , XXVII (December, 1946) pp. 213-214. 

Musselman, Vernon A., 11 A Better Everyday Business Course for the Student," 
Journal ,2!: Business Education, XIX ( March~ 1943) pp. 21-22. 

Ryan, John D., "Improving the Introduction to Business Course, 11 The Balance 
Sheet, XXVII (J'ebruary, 1946) pp. 244, 272. 

Books 

Andruss, Harvey A. Better Business Education. New York: The Gregg Publishing 
Company, 1942. 

Haynes, Benjamin R. and Graham, Jessie. Research .i!} Business Educction. 
Los Angeles: C. C. Crawford, 1932. 

Haynes, Benjamin R. am Humphrey, Clyde W. Research ,Applied !Q Business 
Education. New York: The Gregg Publishing Company, 1939. 



117 

APPEIDII 



DA':::'A SHEET 

INFOID'.ATION TAK1i:N FROM .\PPL IC! '::'ION FOR HIGH SCHOOL 
ACCRi::DITING 

Post Office~-------------County ______________ ------

Superintendent--------------Principal ________ -----~ 

Total H. S. Enrollment--------No. in Gen. Bus. ________ _ 
last yr. this yr. 

Grade level for Gen. Bus.: 7 8 9 10 11 12 
(encircle grades included) 

Jvir. 
Gen. Bus. Teacher's Name: Mrs. -----------~-------Miss 

Address ~----------------------------~ 
Degrees ;------------------------------

Certificates : ---------------------------
Teaching fields: Firat-------------Hrs. _______ _ 

Second Hrs, ------------
Third ______________ Hrs, ·~----~-

Teaching Load: 

1st hr. 2nd hr. 3rd hr . 4th hro 5th hr. 6th hr. ~·th hr. 
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APPLICATION FOR HIGH SCHOOL ACCREDITING, 1947-1948 

Copy for 
l Department of Education 

STATE OF OKLAHOMA 
DEPARTMENT OF EDUCATION 

PART I. GENERAL INFORMATION 
DIVISION OF HIGH SCHOOL INSPECTION 

White·-········································-
Colored ...................... ______ _ 

rhls application is to be filed with the State High School Inspection Division, State Capitol, Oklahoma City, Oklahoma, prior 
ovember 1. A copy is to be kept on file In the office of the local superintendent. Please Use Typewriter. 

CERTIFICATE OF ACCURACY 

[ hereby certify that the information contained in the following report is complete and correct . 

. D. or St.. ............................................... Date ............................... . (Please sign here) Superintendent-Principal. 

rlntendent ... -.......................................................................................... Principal ·······························································································-··········· 

Ii: of Board ................................................ Scholastic Enumeration, 1947 ........................ Date regular term of schcol opened ........... .......... . 

Students received by transfer: Grades ................ H. S .... - ........... Are pupils transported to your school? ................................................. . 

Do all teachers, principals, and superintendents now hold proper Okla. State certificates valid during school year? ................... . 

Do the superintendents and principals have standard degrees? ................................ Number or teachers who have standard de-

grees ............................ Number who do not have .......................... . 

Are official transcripts showing H. S. and· College work of all teachers on file in office of Prin. or Supt.? ............................... . 

Name of librarian: Full time ............ : ... , ........................... Part-time .. ·-····························· Teacher ............................ Other adults ................... . 

Is library catalogued according to Dewey Decimal System? .................. Are library books recorded in accession book? ................. . 

Does library have regular charging system showing by whom and when books are withdrawn? .................... returned? ................... . 

Do your records show by years, all units of pupils with teachers' marks? ............................................................................................... . 

Are official transcripts of advanced standing credit allowed pupils from other H. S. on file in Prin's. office? ......................... -. 

Are credits transferred from other schools properly entered on pupils' permanent records? ........................................................... . 

Are permanent H. S. records kept in fire-proof safe? .................... Where are duplicate records kept? ... .............................................. . 

Was a "High School Summer Term" (Not a split term) held during June and July? ............................................. ................................ . 

Was it authorized by the local superintendent and board of education? 

Was an application for accrediting the Summer High School made to this Department? ................................................................. . 

Did you have a split term this summer? .................... Number of weeks between split term and fall term ..................... .................. . 

North Central schools give actual number of days taught for school year, 1946-1947 .............................. : ........................................ . 

Give type of organization (8-4) , ............................................ (6-2-4) ,........................................................ (6-3-3) , .................. ............................... . 

PUPIL ENROLLMENT Average 20; HIGH SCHOOL PUPIL-TEACHER RATIO 
daily 

,11 close of Number Nl.lmber att.eudauce 
.de 1st 6 weeks Total promoted retained last year a. Total number of teachers In the school system .......... 

this year last year last year last year (N'ot %) (Account for all high school ar,d elementary teachers, lnclud-

I 2 3 
Ing superintendent and principal) 

4 5 

B G B G B G B G B G b. Numbar of full-time high school teachers .................. 
1 (Give all teachers, Including superintendent and principal, who 

-------- teach only In high school) 
2 

--s C. Number of part-time high school teachers .................. 
-- (Account here for each member, not Included In " b" above, 

4 who teaches one high school class or more) 

5 

6 d. Full-time equivalency or part-time high school 
teachers ---·················-··············- ·-·············--·······················-····~~ 

7 (Divide total number of periods taught dally by all part-time 
teachers by the average number of periods taught by all full-

8 time teachers. Calculate to the first decimal place. I 

I 
e. Sum or "b" and ud" (above) ...................................... ·-··· 

9 
- r. What is your pupil-teacher ratio' .................................... 10 

(Divide pupil enrollment, table 17, Col. 1 by 20 "e". In com-
11 putlng Item 20 "f" be sure that your teaching staff and pupil 

enrollments are computed for the same grade; e.g., 9-10-11-12 
12 or 10-11-12) 

I 
g. State which grades are used in 20 "f" above ............ 

Graduates (last year) High School: Boys .............................. ·-······················· Girls ................................................ Total .......................... ·-······· 

Post Graduates (last year): Boys ................ Girls .......... .. .. .. Total... ................. Eighth Grade Graduates (last year) ............................. . 
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APPLICATION FOR HIGH SCHOOL ACCREDITING, 1947-1948 

White ···-··-··-··············-··· 
PART n THE ELEMENTARY INSTRUCTIONAL PROGRAM 

Colored ·······-·················-

The improvement of instruction ts the ultimate objective of the school improvement program in the el!'mentary school as 

as in the high school. 'l'herefore, this report has to do with this phase of your school program. It is a part of and must 

ent in with the Annual Application for Accrediting to the Inspection Division of the State Department of Education, State 

.tol Building, Oklahoma City, Oklahoma, prior to November 1, 1947. 

Are bulletins pertaining to instruction made available to all elementary teachers? ...... ·-······ .. ··-······························································ 

Is there evidence that these bulletins are being used? ·-·············· .. ································-······················································································· 

Do all teachers have access to Elementary School Bulletin 118-S, 1947? ···············-······················································································· 
Does the administrative head of the school devote his special attention and care to checking the Instruction? ........................... . 

Do the teachers keep registers of attendance at the school and are proper entries made daily? ........................................................... . 

Are grades of pupils entered on the records before pupils' report cards are sent to parents? ........ ·······-··············· Are grades or 

marks entered regularly on the dally classroom record? .................... ·.··············-··········································-······················································· 
Do the teachers give special emphasis to the mastery of study skUls as illustrated in Bulletin 118-S ? ............................................... . 

Dees the teacher recognize individual differences of pupils and provide for individual and group teaching? ............................... . 

Does the teacher group puplls and integrate subject matter? ......... ·-···············-······-···-······················································································ 

Does the teacher provide frequent and meaningful reviews on fundamentals? ···················-··················-··················································· 
Does the teacher provide opportunities for pupils to do critical thinking? ............................................................................................... . 

Does the teacher give definite and specific instruction in the principles of democracy? ·······-······· .. ·····-··········································· 

Are definite plans of instruction followed in art and music? .......................... ·-······-·-················-·-·····-···-····················································· 

Does the teacher provide constructive seat work for the pupils enrolled in the primary grades? ....................................................... . 

Do first year pupils read at least four pre-primers, four primers and five first readers during the first year in school? ........... . 

Do pupils in the other elementary grades read at least the minimum number of supplementary readers required for their 

respective grades? (See requirements under Library) ........................................................................................................................................... . 

Do they make use of community resources and materials for the enrichment of learning as suggested in Bulletin 118-S, 

''Vitalized Teaching''? ....................................................................................................................................................................................................... . 

Are pupils trained in the use of the dictionary? .................................... Reference books? ............................................................................. . 

Does each teacher display some work of each pupil? .................................................. ·--··········-···-········-··--············-····················-··············· 

Does each teacher make use of radio educational broadcasts?--···-·-··--··-····--···-··-···---·····-·······-···-············································· 

Is an adequate program of physical fitness provided for all of the pupllsT --··-······-··-·---····-······--·····················Is the playtime 

properly supervised? ··············-·········--·-··-···-······························-·········································-···-····-············································································· 
Does each grade sponsor programs to which parents are invited? ................................ Do all pupils participate? ............................... . 

Do the teachers take part in curriculum study programs? ···············································-··················-··············-··············································· 
Is the outside reading program stimulated by means of the reading certificates offered by the State Department of Edu-

cation, the County Superintendent or ether sources? ·······························································································································-······-·

Are all teachers regularly at school 16 minutu before school opens? ·········--············ .. ································-·············-·············-············ 
Are standardized or some approved form of tests used? ........................ If so, state the average score made by each grade 
as a result of the last test given. 

1st gr ................. 2nd gr ..... ·--··--· 3d gr .. ·-···-······· 4th gr ................. 6th gr ................. 6th gr·-·-····--· 7th gr ................. 8th gr ................ . 

Do the pupils and teachers give proper respect to the flag? ............................................... ·-····-····---··············-····································· ······· 
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APPLICATION FOR HIGH SCHOOL ACCREDITING, 1947-1948 

PART ill SUBJECT-MATTER FIELD PREPARATION 
White .............................. ·-··· 

Colored ................................. . 

This report Is for all Individuals who teach In high school and in the elementary grades of tru11 school system. It is a part 
nd must be sent in with the annual application for high school accrediting to the State High Schcol Inspection Division, State 
itol, Oklahoma City, Oklahoma, prior to November 1. 

Dei,:ree 
TEACHERS NAME AN'D ADDRESS and 

Name of Annual 
[:"iote : lndlcute All Xew Teac.'11ers Certlfkate 

Wlth an Asterisk (*) l l'iow In Sa lary 
Foree 

a b C 

Jxample: Susie Mae Smith A.B. 

100 East 20th St. 
Oklahoma City, Okla. 

Soc. Sc!. $990 

Gen. Sc!. 

-· 

.. 

rE'.....Teachers of Gene· al Srlen,•e shou ld 11st nil semester · hours 
In Chemistry, Biology and P l1yslcs separately. 

. 

HIGH SCHOOL FIELDS TAUGHT THIS YEAR 
FIIIST ~·n; LD SECO:"iD FH:J.O THIIW ~'IEl,11 J.;1e111rnt a ry 

(:raues 
l'iame of Semester :'\' nme ur Semester Xame o f Semester Taught 
Tettchlng Hours Tea!'hlng Hours Teaching Hours 1 to 8 

Field In Field J<'leld In Field Field in Field 

d e f g h i j 

Chem. 8 Eco. 4 

Gen. Sci. Phys. 4 Soc. Sci. Soc. 4 Math. 12 Grades 

Blol. 4 Gov. 4 I to 3 

-

------·-

-

-

.. -· .. ·-

. 

. 

Teachers of Social Studies, should .. li st all semesier · homs In Government, · Economlcs 
and Sociology separately . De, not list the abo,·e wllh History. 

(Over) 



~LI. 'v.A.1...1.Q .&..&.-....~ .&.O -.,t..,,&.V .-, '-&.I.V &.1.-.&.&.I.V V.,_ \J-V&.L \,V-V&.LV.&. &.V,& ••.w"'•-C, --•• .... ..-.... .., .... ..,J----• 

large scqools, use additional blanks furnished by this Department. 

Check item applicable to the .following schedule: Gds. 7-12 ............... - ... , Gds. 9-12 ................ , Gds. 10-12 .......... ·-··-··-···· 

" 11.l 11.l 11.l 

I Period 11.l ll Period 
., 

III Period 
., IV Period Ill V Period o! o! c,j o! 

Teacher's Time 5 Time 5 Time 5 Time 5 Time 
Fun · i:: .E i:: .E Name ........ _to.·-··· - _ ........ to ........ ........ -to .. ·-··· - ··-····-to .. ·-··· ··-····-to .. ·-··· 

0 0 0 0 
Subject z Subject z Subject z Subject z Subject 

-

·-

-

--

-

. 
-

- -----

- ,_ 

32. Size of Class or Section 

Number of Pupils in Class 1 to 5 6 to 10 11 to 15 16 to 20 21 to 25 

j 
26 to 30 

Number of Classes 

*Indicate extra-curricular activities for each teacher. 

11.l 
Ill 
o! 

c3 
i:: -
0 z 

I 

., 
VI Period Ill VII Period o! 

Time 5 Time 

_____ to .. ·-··· .E ---·-to ........ 
0 

Subject z Subject 

-

,_ 

31 to 35 I Over 35 

Ul I u. 
Ill VIII Period Ill Total en-o! "' c3 Time 5 rollment 
.5 ___ to ... - ... .E in all 
0 c classes z Subject z 

- -

- -

-
----

Total Number of Classes 

I 

i 
t-J 
N 
I\)( 

CO-OPEIATIVI PUILISHIN8 CO., C.UTHRIE, OK:.A , 92272 



To Teachers of General Businessa 

The check list below presents a list or problems that may confront 
the teacher of a course in general business. 

On the basis of your personal experience in teaching the course in 
general business, please check the appropriate ~olumns to indicate: 

1. Whether you find the problem to be of (a) major importance, 
(b) minor importance, (c) no importance. 

2. Whether solving the problem gives you (a) great difficulty, 
(b) some difficulty, (c) little difficulty. 

3. Whether the problem is ~resent in your teaching (a) frequently, 
or much of the time; (b) occasionally, or some of the time; 
(c) rarely, or little of the time. 

CHECK LIST OF PROBLEMS IN TEJ~CHING GENERAL BUSINESS 

IMPORTANCE DIFFICULTY FREQUENCY 

How much difficulty How often, 
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or lof how much impor-
tance is the problem do you encounter in during how much 

PROBLEM in your teaching of solving the problem? of the time, is 
General Business? ! the problem 

oresent? 
I .. - :,.. .. :: .... >.'+-4 r... 
.-I 0 ttl 0 0 .... 

~..c: ~ ~ (I) 
0 (l) 

(I) s .. s 
Q) C) 0 •rl a •rl ;:,, C) •rl 

s... r... +> rl ::s ::s +> CJ) 0 +> ~r-i+> 
0 0 (I) - tll (!) +> C" a ttl ti) (I) +> ...... s:: s:: (I) s +> (I) (l) C,) (!) ~ +> © i al •rl 0 r... 0 •rl s.:. s... ..c: g s... ..c: •ri ..c: 

:cs :~ z C.!) tll M Ix. 0 +> 0 +> rl +> 
! 

i Selecting subject ! 
matter I 

I 
-· 

Collecting materials : -· - ........... ·- ----·--I 

Qrganizing materials ! 
Choosing -·supplementary I t 
~terials -I-- -L-....·--

! 
Text material too easv; 

I . 
i 
I 

I 
l 

I 
I 

I 
i 
I 

-I Text material too 
II 

I 

I ' difficult f 
-

Text material too I I ,. 
_Aeneral 

I 

Text material abstract I 
~ in content 

Making lesson olans 

Determining approach . 
I to dail v lesson 

I 

II Providing proper l 

motivation ! 

Obtaining student 
_j.nterest 

Maintaining student 
Ii interest . 

Caring for individual 1 I I 
differences I 

! I I Making course ! I I I exnloratorv I i 
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. 

IMPORTJ.NCE DIFFICULTY FREQUENCY 

Of how LlUCh impor- How much difficulty How of ton, or 
II ~anco is the problem do you encounter in during how much 

PROJ3LD.( tin your teaching of solving the problem? of the time, is 
11 Gonoral Business? the problem 
I 

nrosent? " 
I 

. I I .. 
>, .. r-i 

l>i c.-. r-i c.-. S.. 
r-i 0 ro o 0 ..... 
+> (!) s:: Q) 0 (!) 

s:: ..c: ~ 0 (!) s 
:.:: Q) .~ 

s.. 
(!) C, u . •r-! s •rl 

S.. +> 1-i :s ::3 +> Cll 0 +> r-i r-i +> 
0 0 C) (lj Q) +> O' s ro Cll C) +> .,, s:: s:: 0 6 .... Q) Q) u C) S.. +> <D .~ •rl 0 

I 
s.. 0 •r-1 S.. J.. ..C: c.> s.. ..c: cd •rl ..c: 

Fl :.:a! :z . e, Cf.) H ~ 0 +> 0 0 +> i:x:: r-i +> 

Overlapping of subject I 

_ _ mfl.tter 

Selec ting teaching 
device s 

J Selecting class I _ P.!:.9.i o ct s 

Selecting individual I 
projects 

Selecting meaningful . 
activities 

Organizing subject 
matter ( units of 

- learning) 

_C_qnstruct in.e: tests 

HanC.ling discipline 

Ji.pp}. y ing units to 
neEJd of students 
enrolled 

.:.pµl y ing units to 
I :'IJ}O d of local 

cnrnmunity --···-·----- --~-- --
Dot nrmining grades I -·· ·· -- ... _ ' 

Eirloding pupils 
.l~~2_:1:p.:,si tion of class) J . 

Dot::irmin ing grade level-
J?lacoment of the Do not write 
course -=--

in this space. 
Jotermining objectives I .) f tho course 

I 

3etting proper standardE I -
:hoosing textbook I 

I 

~Tsirg visual aids 

Tival uating class I -2._eti vities 

Developing business I 
vocabulary 

Devol oping reading I habits 

eveloping arithmetic 
! 

I I 
skills : l 



PROBLEM 

125 

I IMPORTANCE I DIFFICULTY FRRGUENCY 

!or how much impor- / How much dif ficµl ty How o f'ten, or 
!ta.nee is the problem do you encounter in during ho~v much 
'in your teaching of eolving tho problem? of tho tirno, is 
taeneral Business? the problern 
r Jresent? .----~-~--~--+-~~-,..---~--~~""-'----'-~~~~-~ 
' 

(!) 
r... ,.. 

~ r-i 
0 0 0 0 +' ...... ::! i:: C) ~ +> m •rl 0 c3 0 •ri 

• ,;1 ~ z Ul ..:I ·-
Developing writing 
_skHJs ____ _____ _L__--i----+-

Dovol op speaking I! 

_________ ...._ ..•. --~ 

skills t 
Devol oping spelling I . -
- § l~i:J)~}) _ _ _ _ __ t ! -----
Developing skill in L 
_ _ usiqg_library --------+- -·- ·---
Givin~ ~uidanco I 
_ : traJ.nin_g_ _ __ __ ____ _ - -· t--······-

Giving personal and 
consumer uso values 
that are noedod by 

Do not fool qualified 

1 

I 
I 

--·-·--- -- . ···- .. _ ---
--- ~-· -···--·-.. -~-··--- ..,.., 

-- --------·-·· ·---- ····-· ..,. 

- ------,------- - -·- ······· - ---- -····· --

;....--------- -·--··-·~ ... 
_to teach tho co_u_r_e_o---1- ---1----- -+---~--:;,>-----

_ t_ho_ 9 9urso -+----1---- ~ - --+---+--- - _.._ __ _ 
Do not like to teach t-· 

Lac k experience in ,· 
t eaching pupils on 

_ ___ thie . ....Q...a.c!Q_J.ev~, _ . 

Lack experience in i ! j 
teaching subject : ! ! I 

_ o,r=~t~js __ nf±t-1:13:~-- --- -- -·-·-··· · _ . __ , _ __ .. . __ __ i _ - - --·' __ ·--- -- ---

In your opinion what porcentago of the problems of teaching general busines~ has 
boen included in this checklist? Indicate your answer by circling one of tho 
following: 

aof. 

If you have had problems in teaching g,meral businoss that a ro not included in 
this checklist, please list them below. 

,. 



• 
DATA SHEET 
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INFORMATION GIVEN BY TE,~CHER IN INTERVIEW 

Specific or special tr_aining received for teaching General Business 

Courses dealing Ei.!11. content material: 

Name of course No. of courses1 Sem. hrs Name of course N~ of courses Sam.hrs -·--- -------+----~~--->--
Accounting 
Bus1noss Law - ..._ _ ·-·-· --···. 
B_u_s._i_n_e_s_s __ M_a_t_h-.---1----------- - ·----- · ______ ...;;.;.,. ___ ...._ _____________ . 

Business En&•··-·-----------
~~in. of Economics 

---~--~·.::_ 

=-------~--_c;.+----------+---- .. -Prob. of Economics 
··troney ct Banking ._.,.__ __ ~- -· ·- · -

----·---- --- . --Insurance 
·-commu_n_1~·c-a_t_1~·0-n-s---+--------+--·- ---- -
~-C-on sumer E.-::.:.:.c~on~o:.::.m.;:;i~c.:.1.-&s-------1--.-----:~i 
_ T~cwritin§ , , , , 

Methods of Teachings 

..... -

. 

Retail Business 
Intro. to Bus.-,__ ---
Office Frac+ice 
Adv~_:li 4".;;i;:.:n...,g._ _________________ _ ---· 
Salesmansh_iR., ___ ,.. ________ +-------
Me rchan~d.:::.i~s.:::i,:.:n.Q...,g_4 _________ +--------
- ---------+--------;---·-· ---

----------+-------t------··----------jf------- _,__ _____ . - - ---- ---- '-·· - ______ _._ _ _.___ __ 

~ijSil"!AAA 'li'"P'-Q.!?neral Business 
Bo okkeen in 12: 

Busine ss Law 
Efocial Science 

" 'fYJlfilil'-...,ii:.!+~ .. i~"."~".._---1--------1---·- -··· 
Others 

---.;.:.;.-,.._ ...... ___ ...... ______ --1_·--·---
Busincss Math. 
General Me thods Gourses 
(spo.cifx what su§jeqts), 

v. ( . , .-... --------+----~--,--,-----
___ '_ ---~-~-i ~:--===.==-+~_=:_--1-........---·-~-~ 

-----------------··-···· --··- -- ---------+--------;,-·------
1 

Teaching Experience: 
Total Semesters 

1..1.1 to aching oxporionce __ ··---· _________ __ ----------- . 
-Teaching Gane-rai .B.us ines·s -- --Teachin·g in High· Scho-oi- .. ... .. -- - ------ . - ~- . -
Teacning ·1n El'ementaryGrados ·- -------- - - - · ---------~----· 
CYlfier"teaching .. exper·ienc·o (1'Iease specITyT- - ----~-------- -· ·------------------- --- - ·- ------ - -- ·--- ··- ·· - -~- --· -- -··· ------·- -· -

.... _____ - ---· . - ---- -·--·-··-- - ------ --- ·------ - ---- --- .,.__ ------- - · ·--- _____ ,. ·-

1------------ ----------------i----------------- .... 
'- ------------------·---- --···- ---- - --- ---------.. . . .. . 

Business Experiences 

Nature of Work Length of time 
in months 

Has this exp. Name and lddress 
I boon within the of employer 

11 _______________ ~-- --------~~l~a~s~t:.....:5'---v~e~a~r~s~?'---+----~--------' · 

ookkoopor 

ales 

ecrotary 

enoral Office 

9lephone switchboard 
operator ~'------------- -1---------+--------.....+----------------

1shier 
---------------lf-----------+----------1----------- -- ... 
ther 

··--- ----------------1----~---- ·--- ......------------- ---·-----------··· 

·---------------
·---------------4-------- -·-+-------------- ---------- - .. 



{ Name and address of teacher) 

Box 1407 
Pryor, Oklahoma 
.August 3, 1948 

It is my desire to assemble the problems of teachers in 
teachi~ the course in general business. I found at the 
state department that you taught the course during the 
school year 1947-1948. 

Will you please check the enclosed list of problems on 
the basis of your personal experience in teaching the 
course in general busine11&? Please indicate on the 
last sheet the specific courses you have had that you 
think has helped to prepare you tor teaching general 
business. Also indicate your teaching and business 
experience • 

Your contribution will definitely strengthen the study 
I em making of these problems. Your filling in these 
fol"Jl8 and returning them to me as soon as possible shall 
be grea~ly appreciated. 

An addressed and stamped envelope is enclosed for your 
convenience. 

Yours sincerely, 

Pearl Ramsey 
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Tonkawa, Ollaooma 
loTember 4, 1948 

(Bame and address ot teacher) 

It is -.y desire to contact every teacher who 
taught the course in general business in the 
sehoola or Oklahoma during the year 1947-19,48. 
I aa mating a study or the problem• in 
teaching thia course. 

During !ugust I mailed to you a check lln of 
the.ae problems. Perhaps it has been mislaid 
or failed to reach you, so I aa enclosing 
another. Will 7ou please check these problems 
using your own experience w1 th the course as 
a guide? 

lour opinion shall be greatly appreciated. 
I earnestly ask tor your cooperation and 
assistance. 

Ioura respeetrully, 

Pearl Ramsey 

128 
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PROBLEM: Selecting subject matter 

IAJO,i 
Number of Per Cent 

Difficulty Teacher@ Per Cent of Total 

Great 6 15.4 
Some 20 51 • .3 
Little 1.3 33.3 
Not stated ..Q .JL 

Total 'R 100. 45.9 

Frequency 

Frequently, or 
auch of the time 19 /c2.7 
Occsaionally, or 
aome ot the time 13 .33.3 
Rarely, or 11 ttle 
ot the time 7 18.0 
Not stated ..Q .JL 

Total 'R 100. 

MINOR 

Difficulty 

Great 0 0 
Some 16 64.0 
Little 9 36.o 
Not etated .J2 .JL 

Total 25 100. 29.4 

Frequency 

Frequently, or 
mueh of the time 1 4.0 
Occasionally, or 
eome of the time 17 68.0 
Rarely, or little 

28.0 of the time 7 
Not stated ..Q .JL 

Total 25 100. 

1!Q IMPORTABCE 

No importance il ~ 

Total 85 100. 
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PROBLEM: Collecting materials 

~ 
Number or Per Cent 

Ditficult:y Teacbere Per Cent ot Total 
Great 13 34.2 
Some 15 39.5 
Little 10 26.) 
Hot stated _fl ~ 

Total 38 100 .. 44.7 

rreaueney 
l'reqnently, or 
much of the tille 21 ~5.J 
Occaeionally, or 
some of the time 11 28.9 
Rarely, or little 
ot the time 6 15.8 
lot stated _fl ..Q._ 

Total 38 100. 

"111>1 

D1tt1qu1ty 

Great 2 6.7 
Some 16 53.3 
Little 12 40.0 
Not stated ..Q .JL 

Total .30 100. 35.3 

fnquenc1 
Frequently, or 
much ot the time 3 10.0 
Oecaaionally, or 
some of the time 19 6.3.3 
liarely, or little .. 
ot the tilne 8 26.7 
Not etated _Q. _Q__ 

Total .30 100. 

.!il IllfORTAJA 

No importance l7 iQ.J2 

Total 85 100. 
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Pll>BLEM: Organizing materials 

IAJOI 
Number or Per Cent 

l)itt1gulty Teacher• Per Cent ot Total 

Great 12 27.'J 
Some 15 34.1 
LitUe 15 34.l 
Bot stated ~ _..j 

Total 44 100. 51.8 

frecraenc;x 

Frequently, or 
much ot the time 17 38.6 
Occasionally, or 
aoae of the time 18 40.9 
Rarely, or little 
of the time 6 13.6 
Not atate:d ..l _2..2. 

Total 44 100. 

§WI 
l)itticult1 

Great l 4.2 
Some 12 50.0 
Little 11 45.8 
lot stated ...2 ....Q_ . 

Total 24 100. 28.2 

lrfcmencz 
Frequently, or 
much ot the time l 4.2 
Oeosaionally, or 
8Clle ot the time 14 58.) 
Barely, or little 
ot the time 8 33.3 
lot stated ...l ~ 

Total 24 100. 

!fQ IJIPORTASI 

No importance J1 J2..Q. 

Total 85 100. 
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Pll)Bl.EM: Choosing supplementary materials 

MAJOR 
Humber ot Per Cent 

pittieul.ty Teaohere Per Cent ot Total 

Great 17 48.6 
Some 10 28.6 
Little 7 20.0 
Not stated ..1 ~ 

Total 35 100. 41.1 

lreauenv 
Frequently, or 
mueh of the tiae 16 45.7 
Occasionally, or 
80lle ot the time 12 .34.) 
aare11, or lit-Ue 
ot the till• J 8.5 
.lot stated _. ~ 

Total .35 100. 

IIIOB. 

DittimltJ 

&reat 3 8.8 
Some 25 73.5 
Little s 14.7 
lot stated ....Q .JL 

Total 34 100. ,40.0 

Prequeng 

.FrequenU,, or 
much ot the time 4 11.8 
Oeoaaionally, or 
aoae of the time 25 7J.5 
Rarely, or little 
~ the time 5 14.7 
lot stated ....Q ..L. 

Total .34 100. 

Bl DIPQRTA~I 

Bo importance li ~ 

Total 8S 100. 
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PROBLEM: Text material too easy 

IAJOI 
lwnber of Per Cent 

IW'ticul't,: Teachera Per Cent ot Total 
Great 15 65.2 
So• 5 21.7 
Little 2 8.7 
lot stated ..l 4,4 

Total 2.3 100. 27.l 

FreguenCY 

frequently, or 
auch ot the time 15 65.2 
Occaaionally, or 
aome ot the time 5 21.7 
Barely, or little 
ot the tille 2 8.7 
Jfot stated ..1 -Ad 

Total 2.3 100. 

IIIQI 
RUfig1t7 

Great 1 .3.4 
Soae 19 65.6 
Litt.le 8 27.6 
Bot stated ..l _l./t 

Total 29 100. 34.1 

Frtauenv 
JJrequently-, or 
much ot the time 4 13.8 
Occaaionally, or 
aome ot the time 18 62.1 
Barel.7, or little 
ot the ti.lie 6 20.7 
Not stated ..l 3,4 

Total 29 100. 

~ IMPORTA:NCB 

lie importance Jl ~ 

Total 85 100. 



134 

PROBLIJI: Text material too difficult 

IAJQI 
Bwnber of Per Cent 

RW'.icglt;r teacher• Per Cent of Total 
Great 1 so.o 
Solle 0 0 
Little 1 so.o 
Not stated gg, ...Q._ 

Total 2 100. 2.3 

lrequencx 
Frequently, or 
auch or the time 1 50.0 
Occasionally, or 
••• ot the tiae 0 0 
Rarely, or little 
ot the time ...l .i2...2 

Total. 2 100. 

IIIOI 
PW:iculb 

Greet l 5.0 
be 7 .35.0 
Little 11 S5.0 
Bot stated ...l ....i,,Q, 

Total 20 100. 2).5 

frtguepc,: 

Prequentl7, or 
1111eh ot the tilla 0 0 
Ocoaaionall7, or 
acae ot the tille 9 45.0 
Rarely, or little 
ot the time 10 so.o 
lot stated ...l ....i,,Q, 

Total 20 100. 

E lJIPQRTAP 

Ro importance .2.l lLi 

Total 85 100. 
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PROBLEM: Text meteriBl too general 

MAJOR 
Number of Per Cent 

Difficulty Teachers Per cent ot fotel 

Great 11 55.0 
Some 5 25.0 
Little 3 15.0 
Not stated ..l _i,.Q 

Total 20 100. 2.3.5 

Freguenc1 

Frequently, or 
much of the time 10 50.0 
Occasionally, or 
aome o.f the time 3 15.0 
Rarely, or little 
ot the tiae 5 25.0 
lot stated 2 lQ.& -

Total 20 100. 

!JNOR 
pitticult:y 

Great l 3.2 
&ae 19 61.3 
Little 9 29.1 
Not stated ~ -9..d 

Total .31 100 • 36.5 

Preguenq;y 

Frequently, or 
much or the time 1 3.2 
Oecesionally, or 
some of the time 22 71.0 
Rarely, or little 
ot the time 6 19.4 
Not stated ..6 ..!J.J. 

Total Jl 100. 

1!Q IMPORTANCE 

No importance Ja: itQ.a2 

Total 85 100. 
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PROBLEM: Text material abstract in content 

IIAJOI 
Number Q,. Per Cent 

D1tt1cu1tx Teachers Per cent ot Total 

Great 3 50.0 
Some 1 16.7 
Little 1 16.7 
Bot stated ...l ~ 

Total 6 100. 7.1 

Frequenez 

Frequently, or 
much ot the time 1 16.7 
Occaaionally, or 
aome of the t:bu 3 50.0 
Barely, or little 
~ the time 1 16 .• 7 
Kot stated ..l lLl 

Total 6 100. 

IIJK>I 
Ditticglt7 

Great 1 .3.4 
Some 23 79.4 
Little 4 1.3.8 
lot etated ..l ...ldt 

Total 2!J 100. 34.l 

freguencz 
Frequently, or 
much ot the time 0 0 
Oeeaeionsl.ly, or 
soae ot the time u. 82.8 
Barely, or little 
ot the time 3 10.3 
Not stated ....& ~ 

Total 2!J 100. 

IQ IIIPOllABCI 
No illportance .2J. ~ 

Total 85 100. 
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PROBLEM, Making lesson plans 

MAJOI 
Number of Per Cent 

Diff i cul t:y Teachers Per Cent of Total 

Great 6 17.6 
Some 16 47.1 
Little 10 26.5 
Not stated ~ ...it.a 

Total 34 100 . 4£).0 

Frequency 

Frequently, or 
much of the time 12 35.J 
Occaaionally, or 
some ot the tilte 1.2 35.3 
Rarei,, or little 
ot the time 7 20.6 
lot stated ..l _y 

Total 34 100. 

JIINOR 

pur1cu1t,: 

Great 0 0 
Some 14 77.8 
Little 4 22.2 
lot •tated ..Q. .JL 

Total 18 100. 21.2 

Frequency 

Frequently, or 
much ot the t:1.ae 1 5.6 
Occasionall7, or 
some of the time 15 8J.J 
Barely, or ll ttle 
ot the time 2 11.l 
lot stated ..Q. .JL 

Total 18 100. 

JO DIPOR'l'ANGS 

No importance .ll ~ 

Total 85 100. 
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PROBLElla Determining approach to daily lesson 

IAJOI 
lwlber ot Per Cent 

Dlliieult7 %11c;hera fer e,nt ot Total 
Great 10 27.8 
Some 13 36.l 
Little 12 .)).) 
Bot stated ..l .k.§ 

Total 36 100. ,42.) 

frequeDCJ 
frequently, or 
auch ot the tiae 18 50.0 
Ocoasionall7, or 

30.6 ._. ot the the 11 
Rarely, or little 
of the time 5 11.9 
lot stated ..i J..j 

Total J6 100. 

IINQI 

D1ttieult7 

Great 0 0 
SoJl8 19 70.4 
Little 8 29.6 
lot stated ..2 ...Q_ 

Total 27 100. 31.8 

lmu•u1 
Frequently, or 
much ot the time 2 7.4 
Occasionally, or 
SOM ot the time 19 70.4 
Barely, or little 
ot the time 6 22.2 
lot stated ~ ..JL 

Total 27 100. 

!!2 IIIPQRTAQ 

lo illportance ~ iiai 

Total 85 100. 
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PBOBLEI: Providing proper motivation 

IAiCQB 
Jlumber or Per Cent 

PW:icp.lt7 Teacher, Per cent of' Total 

Great 21 45.7 
Some 19 41.J 
Little 6 13.0 
lot stated ..Q _Q_ 

Total JJ, 100. 54.1 

h!auen21 

Preqnently, or 
IIUCh of the time 30 65.2 
Occasionally, or 
aou of the tiM 12 26.0 
Rarely, or little 
~ the time 2 4.4 
lot atated ~ ..J..J. 

Total JJ, 100. 

IIIHOR 

Ditficplb 

Great 1 4.8 
Soae 16 76.2 
Little 4 19.0 
lot stated ..Q 6 

Total 21 100. ~J.7 
l'reguenex 

frequently, or 
much ot the time 3 14.3 
Oacasionally, or 
aome ot the tiM 15 71..4 
Barely, or little 
ot the tiae 3 14.3 
lot stated ..Q ..L. 

Total 21 100. 

IQ DlPOJlTAg 

Ro importance l& ~ 

Total 85 100. 



14o 

PIOBLIJI: Obtaining student interest 

l•lm& 
lumber of Per Cent 

D1tt1gu1t7 Teacher• Per Cent ot Total 
Great 9 25.0 
Same 18 50.0 
Little 9 25.0 
.Hot stated ...2 .JL. 

Total 36 100. 42 • .3 

lreauew 
Frequently, or 
mu.oh of the thie 16 44.4 
Oceaaionally, or 
acme ot the time l2 3).) 
Rarely, or little 
~ the time 6 16.7 
lot stated _a ~ 

Total 36 100. 

nBOa 
Dittiqu].tz 

Great 1 ).7 
Solle 19 70.4 
Little 7 25.9 
lot stated ...2 ..L. 

Total 27 100. 31.8 

j"reguency 

•requently, or 
much of the time 4 14.8 
Oecaaionan.,, or 

63.0 aoae ot the tiae 17 
Barely, or litUe 
ot the time 6 22.2 
lot stated ..$2 ..L. 

Total 27 100. 

IQ IIPQRTA)Q 

Bo importance ~ i.i.2. 

Total 85 100. 



141 

PROBLEM: Jlaintaining student interest 

114JOR 
Jaber ot Per Cent 

11f'f1crul.i! %1DSJA11:1 bi: ~int et %91-al, ., 

Great 12 37 .5 
Solle 12 37.5 
LitUe 7 21.9 
Bot atsted ..l ..lal 

Total J2 100. 37.6 

frequency 
J'requently, OJ:' 
lll1Ch of the time 16 so.o 
Oceae1onally, or 
some ot the time 0 0 
~. or little 
ot the time 2 6.) 
lot stated ..l ...l.J. 

; Total 32 100. 

IIDlQR 

Dif'ticult:y 

Great 1 ).) 
Some 22 73.4 
Little 7 23.3 
Not stated ...Q ..JL 

Total .30 100. 35.3 

freguenex 

Frequently, or 
mueh of the time 1 3.3 
Occasionally, or 
eome ot the time 21 70 .0 
Rarely, or little 
ot the time 8 26.7 
lot atated .Jl ..JL 

Total 30 100. 

IQ IMPORT.UR 

J1o importance ~ ~ 

Total 85 100. 



142 

PROBLEM: Caring for individuel dif'ferencea 

IAJQB 
ltlllber ot Per Cent 

p1rr1cu1 tx Ieocbera Per Cent of' Total 
Greet 25 51.0 
So .. 17 34.7 
Little 6 12 • .3 
lot atated -1 ~ 

Total 49 100. 57.6 

J'reguencx 

Jlrequentl7, or 
11110h of the tiu 2C) '9i2 
Occasionally, or 
ao .. of the time 15 .,,.6 
Rarel.1, or little 
ot the time .3 6.1 
li'ot stated ...i _u 

Total 49 100. 

IIIQR 
p1tt1gu1tx 

Greet 0 0 
Salle 14 58.3 
Little 10 41.7 
Not stated ...Q ..Q._ 

Total 24 100. 28.2 

freauencx 
lrequentl7, or 
much of the time 1 4.2 
Oceasionall1, or 
SOM of the time 14 58.3 
Rarely, or little 
of the tilae 9 37.5 
lot stated ...Q .JL 

Total 24 100. 

IQ DPORTAllCE 

No illportanee ~ ~ 

Total 85 100. 
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PiOBLEJI: laking course exploratory 

IAJQI 
)lumber or Per Cent 

RWicmlu: Teaehen Per Cent ot Total 
Greet 19 51.4 
Some 1.3 35.1 
Little 5 13.5 
lot stated ..Q .JL 

Total J7 100. 4.3.5 

heguenez 

Frequently, or 
much or the time 18 48.6 
Oeeaa1onally1 or 
some or the time 1.3 35.2 
Rarely, or little 
or the time .3 8.1 
Bot stated _J .JUi 

Total YI 100. 

MIHOR 
Pil'.tiqulty 

Great 3 9.7 
Some 20 64.5 
Little s 25.8 
Not stated ...Q. 0 

Total .31 100 • .36.5 

Freauenc:y 

Frequently, or 
much or the tille 1 3.2 
Occasionally, or 
aome or the ti.Ile 25 80.7 
Rarely, or little 
or the tiae s 16.1 
Hot stated ..Jl. .JL 

Total 31 100. 

BQ DiPQITAg 

No importance l7. 62.aQ 

Total 85 100. 



144 

PROBLEM: ()yerlappi:ng or subject matter 

VAJQI 
lumber ot Per Cent 

PU[ic;ult1 Teacher, Per Cent ot Tota1 

Great 6 37.5 
SolUt 4 4).8 
Little 3 18.7 
Rot etated ~ .,SL 

Total 16 100. 18.8 

Frequency 

J'requent11, or 
auch ot the time 7 43.8 
Oecasionall7, or 
eoae ot the time 7 43.8 
Barel1, or little 
of the time 2 12.4 
Jlot stated ~ _Q_ 

Total 16 100. 

IUIOJ 

D1tt1cu1t7 
Gna'\ 
Soae 25 '9.5 
Little 15 35.7 
lot stated ..6 j,Jl 

Total 42 100. 49.4 

frequepg 

l'nquenUy, or 
11110h of the tiH 1 2.4 
Oceaaionally, or 
some or the time 26 61.9 
Barely, or little 
of the time 13 30.9 
Bot stated ..a ..L§ 

Total 42 100. 

IQ IMPORTAA 

Bo importance 'l:1 ~ 

Total 85 100. 
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PROBLEM: Selecting teaching devices 

IAJ'OI 
Number of Per Cent 

Ditticultx Teacher, Per Cent or Total 
Great 17 42.5 
Some 17 42.5 
Little 4 10.0 
Not •tated ....6. ...i,.Q. 

Total 40 100. 47.1 

rreauepqz 
heqnentl7, or 
much or the tille 21 52.5 
Occasionally, or 
Nile or the time 16 40.0 
BaNly, or little 
ot the time l 2.s 
Bot stated ..i ...i& 

Total 40 100. 

111g 

t1tt1cu1t1 

Great l 3.4 
Sou 23 79.3 
Little 5 17.3 
lot stated ...Q .JL 

Total 29 100. 34.0 

b:ta•ng 

Frequently, or 
much ot the time 1 3.4 
Ocoasionall.7, or 
•oae ot the time 22 75.9 
Rarely, or little 
ot the time 6 20.i 
lot stated ..Q .JL 

Total 29 100 • 

.IQ DIPQRTAR 

.No importance ~ ~ 

Total 85 100. 



146 

PBOBLEJI: Selecting class projects 

IIA1IQi 
Humber ot Per Cent 

Ditti,eulty Teacher, Per Can't ot Total 

Great 19 48.7 
Some 14 35.9 
Little 5 12.8 
lot stated ..l ~ 

Total 'YJ 100. 45.9 

lrtG•PV 

Prequently, or 
auch of the tiae 18 46.1 
Occasionally, or 
aoae ot the time 20 51.3 
laNl.7, or little 
~ the tiae 0 0 
lot stated ..l -6.12 

Total 'Y9 100. 

111191 

PUtiqultJ 

Great l ).7 
Soae 22 81.5 
Little 3 11.1 
Bot stated ..l ..u. 

Total 27 100. 31.8 

lfeguenv 

Frequently, or 
much ot the ti.Ile 3 11.1 
Occasionally, or 
80Jl8 ot the tiae 19 70.4 
Rarely, or little 
of the time 4 14.8 
Not stated ..l .:l,,1 

Total 27 100. 

BQ mQRDJlCI 

lfo Importano. 12 ~ 

Total 85 100. 



147 

PROBLEM: Selecting individual projects 

MAJOR 
Number of Per Cent 

PW:ieult;r Teachers Per Cent ot Total 

Great 19 55.9 
Some 8 2.).5 
Little 5 14.7 
Not stated ..a ....la2. 

Total 34 100. 40.0 

Frequency 

Frequently, or 
much of the time 20 58.8 
Occasionally, or 
some of the time 11 32.4 
Rarely, or little 
ot the time 1 2.9 
Bot stated ..a ....i.2. 

Total 34 100. 

MINOR 

Difticulty 

Great 2 7.4 
Some 20 74.l 
Little 5 18.5 
Jlot stated .J2 .JL. 

Total 27 100. 31.8 

Frequency 

J'requently, or 
much ot the time 4 14.8 
Occasionally, or 
some or the time 18 66.7 
Rarely, or little 
of the time 5 18.5 
Not stated .J2 _Q_ 

Total 27 100. 

IQ DPORT.AA 

No importance 6/t 28,2 

Total 85 100. 
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PROBLEM: Selecting meaningful activitie11 

MAJOR 
Number or Per Cent 

Difficulty Teachers Per Cent of Total 

Great 16 44.4 
Some 15 4l.7 
Little 4 11.l 
Not stated -1 ~ 

Total .36 100. 42.4 

Frequency 

Frequently, or 
much of the time 15 4J,..7 
Occasionally, or 
some of the time 16 44.4 
Rarely, or little 
of the time 4 11.l 
Not stated ...! 2.8 

Total .36 100. 

MINO! 

Ditficult:y 

Great 2 s.o 
Some 22 88.0 
Little l 4.0 
Not stated ..Q. .JL 

Total 25 100. 29.,4 

Frequency 

Frequently, or 
much of the time 4 16.0 
Occasionally, or 
some of the time 18 72.0 
Rarely, or 11 ttle 
of the time ) 12.0 
Not stated ..Q .JL 

Total 25 100. 

!!Q IMPORTANCE 

No importance ~ 28,2 

Total 85 100. 



149 

PROBLEM: Organizing subject matter { uni ta of learning) 

MAJOR 
Nmnber of Per Cent 

Dilliculty Teachen Per cent ot Total 

Great 9 .32.1 
Solle 8 28.6 
Little 10 35.7 
Not stated .:.b ....1..2 

Total 28 100. )2.9 

frequenox 
Frequently, or 
much of the time 10 35.7 
Occasionally, or 
SOM of the time 10 35.7 
Rarely, or little 
ot the time 7 25.0 
Jot stated ...l ....1..2 

Total 28 100. 

IIINQR 

Ditticulty 

Great 0 0 
Solle 15 75.0 
Little s 25.0 
Not stated ...Q. ..52.... 

Total 20 100. 2.3.5 

Fregueney 
Frequently, or 
mu.ch of the time 2 10.0 
Occasionally, or 
aome ot the time 1.3 65.0 
Rarely, or little 
of the tille 3 15.0 
Not stated ~ .lQ...Q 

Total 20 100. 

!#2 IlfPORTAq 
No importance IL ~ 

Total 85 100. 



150 

PROBLEM: Constructing tests 

~ 
Humber or Per Cent 

D:1.tticul\;y Teacben Per Cent ot Total 

Great 1.) 46.4 
Soae 9 .)2.2 
Little 5 17.8 
Bot stated ..l. ~ 

Total 28 100. )2.9 

Frequency 

Frequently, or 
much of the time 11 .39.3 
0ccaaiona1ly, or 
aome of the time 11 39.J 
Rarely; or little 
ot the time 5 17.8 
Xot stated ..l ~ 

Total 28 100. 

MINOR 
Ditficµl.ty 

Greet .e 0 
Some 17 77.3 
Little 5 22.! 
Bot stated ~ ..5L.. 

Total 22 100. 25.9 

Frequency 

Frequently, or 
much of the time 3 13.6 
Occasionally, or 
some of the time 1.3 59.1 
Barely, or little 
ot the time 6 27.3 
.Not stated ..£l .JL 

Total 22 100. 

IQ Il4PORTANCE 

No importance ~ ~ 

Total 85 100. 
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PROBLEM: Handling discipline 

MAJOR 
lmnber of Per Cent 

Ditticultt Teacher:, Per Cent gt Total 
Great 3 18.7 
Some 3 18.7 
Little 9 56.3 
lot stated ..l ..s..J 

Total 16 100. 18.8 

Freguenc,: 

J'requently, or 
11t1ch of the time 4 25.0 
Oeeaaionall.y, or 
8Cllle ot the time 2 12.5 
Rarely, or little 

56.3 ot the time 9 
Bot stated -1 --2.&& 

Total 16 100. 

JgBOR 

Pif'.ticul.tx 
r. 

Great 0 0 
Some 8 36.4 
Little 14 6J.6 
Not stated ...Q. .JL 

Total 22 100. 25.9 

Frequency 

Frequently, or 
much of the time 0 0 
Occasionally, or 
aome ot the time 12 54.5 
Rarely, or 11 ttle 
ot the time 10 45.5 
Not stated ...Q .JL 

Total 22 100. 

IQ IIIPORTAP 

Ho importance J:1. .2i,.l 

Total 85 100. 
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PBOBLEJl: .Applying units to need or students enrolled 

MAJ OB 
Number of Per Cent 

Pitf'icult:y Teachers Per Cent ot Total 

Great 17 40.5 
Some 17 40.5 
Little 7 16.7 
Not st1ted ..l ...6..1.l 

Total 42 100. 49.4 

Frequepcz 

lrequentJ.y, or 
much of the time 24 'J"/ .2 
Oecaaionally, or 
some or the time 12 28.5 
Rarely, or 11 ttle 
ot the time 4 9.5 
Not stated ..i ~ 

Total 42 100. 

Mlll)R 

p1tr1eu1t;y 

Great l 4.3 
Some 14 f:I:) .9 
Little 8 34.8 
Bot stated .Jl .JL 

Total 23 100. 27.1 

Freguencz 

Frequently, or 
mnch or the time 0 0 
Occasionally, or 
aome of the time 17 42.9 
Rsrel1, or little 
of the time 5 21.8 
Not stated ..1 ..a:...l 

Total 23 100. 

!iQ IMPORTA?a 

No importance 62 23.5 
Total 85 100. 



153 

PBOBI,EI: Applying units to need of local community 

WQB 
lumber ot Per Cent 

Ditficult:, Teacher• Per cent ot Total 
Great 21 48.9 
Some 17 39.5 
Little 4 9.3 
Bot stated ....l _bl 

Total 43 100. 50.6 

Frequency 

Frequently, or 
JIUCh of the time 28 65.l 
Oceasionally, or 
aoae of the time 11 25.6 
Rarely, or little 
ot the time 3 7.0 
JJot stated ..l .k.l 

Total 4.3 100. 

IIIIQR 

p1tt1cu1u 

Great 0 0 
Selle 18 72.0 
Little 7 28.0 
lot stated ..Q .JL 

Total 25 100. 29.4 

Fregueng 

Frequent11, or 
mch of the tiae 2 s.o 
Occasionally, or 
some ot the time 16 64.0 
Rarely, or little 
ot the time 5 20.0 
.Bot stated ..i .1W2 

Total 25 100. 

!.Q IMPORTAlq 

Ho importance J.2 ~ 

Total 85 100. 
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PRORT,111 : Determining grades 

IAsIOI 
lumber of Per Cent 

Ditficult:y Teacbera Per cent ot Total 

Great 6 30.0 
Some 8 40.0 
Little 6 30.0 
lot stated ..2 ..L 

Total 20 100. 23.5 

Frequepp1 

Frequently, or 
much of the time 6 30.0 
Occasionally, or 
aome of the time 9 45.0 
Rarely, or little 
of the ti.Ile 4 20.0 
Bot stated ..l ...I.& 

Total 20 100. 

mQR 

p1tr1cu1tx 

Great 1 3.5 
Some 19 65.5 
Little 9 .31.0 
lot stated ..Q. .JL 

Total 29 100. 34.l 

:rreauencz 
lrequently, or 
much of the time 5 17.2 
Occasionally, or 

65.6 some of the time 19 
Rarely, or 11 ttle 
of the time 5 17.2 
Jltot stated ..Q. 0 

Total 29 100. 

IQ DIPORTAQ 

No importance J2 ~ 

Total 85 100. 



155 

PROBLIM: Selecting pupils ( composition or class) 

JWOR 
lumber ot Per Cent 

Di.fticult:y Te ache re Per Cent ot %9"1 
Great 10 52.6 
Sane 6 31.5 
Little 2 10.6 
Not stated ..l ...iJ 

Total 19 100. 22.3 

D:,quencx 
Frequently, or 
much or the time 
Occaaionall:,, or 
some ot the time 
Rarely, or little 
or the tille 
lot stated 

Total 

MINOR 

p1tticu1tx 

Great 1 4.5 
Soae 13 59.l 
Little 8 )6.4 
Not stated .J2 .JL 

Total 22 100. 25.9 

Freouenv 
Frequently, or 
much or the time 
Oecaaionelly, or 
eoae ot the tille 
Barely, or little 
or the time 
.Not atawcl 

Total 

.IQ IMPORTAD 

lo illportance "' .a.& 

Tot el s; 100. 



PROBLEM: Detei,itining grade level placement ot the course 

MAJOR 
Number of Per Cent 

Dif.f'iculty Teachers Per Cent ot Total 

Great 8 '30.7 
Some 11 ,42.3 
Little 6 23.1 
Not stated ...1 ....la2. 

Total 26 100. 30.6 

lreguency 

J'requently, or 
much ot the time 
Occasionally, or 
aome of the time 
Barely, or little 
ot the time 
.Not stated 

Total 

!!!Qi 

Dit:f'ieulty 

Great l 4.5 
Some 14 6.3.6 
Lit.tle 6 27.4 
Not stated -1 ..a:a2 

Total 22 100. 25.9 

freguene;, 

rrequent11, or 
much ot the time 
Occssionally, or 
acne ot the time 
Barely, or little 
ot the time 
Bot stated 

Total 

!Q IMPORTANCE 

No importance Ii. ~ 

Tot el 85 100. 



157 

PBOBLIII: Determining objectiTeB of the courae 

!Az!OR 
lumber ot Per Cent 

p1tt1qu1t:y: Teacher, Per Cent •-o( To;W 

Great 4 14.3 
Sane ll 39.3 
Little 12 42.8 
Bot stated ..1 ~ 

Total 28 100. 32.9 

fnauerv 
Frequently, or 
much ot the time 
OccaaionaU,, or 
aOll9 ot the tiae 
Barely, or 11 ttle 
ot the till• 
Bot stated 

Total 

IIINOR 

DillicgltY 

Great 0 0 
Solle 28 82.4 
Little 6 17.6 
Not stated ...2 ..2,_ 

Total 34 100. J/J.O 

freouencx 
J'requently, or 
111:lCh of the time 
Occasionally, or 
aome of the tiae 
Rarely, or little 
ot the tiae 
lot stated 

Total 

IQ IIIPORTA.tg 

No importance 6l ~ 

Total 85 100. 



158 

PROBLEM: Setting proper standard• 

MA.TOI 
Number or Per Cent 

D1tr1qu1t,: Teachers Per Cent . ot total 

tr.a\ 7 22.6 
Same 15 48.4 
Little 8 25.8 
llo't stated ..l ...J..a 

Total .31 100. 36.4 

Freguencz 

J'requentl1, or 
much ot the time 
Occasionally, or 
some ot the time 
Rarely, or little 
ot the time 
lot stated 

Total 

~ 

Dit.ficulty 

Great 0 0 
Some 22 81.5 
Little 4 14.8 
.Not stated ..l ..J..1. 

Total 27 100. Jl.8 

Frequently, or 
:muoh ot the time 
Occasionally, or 
aome ot the time 
Rarely, or little 
ot the time 
Not stated 

Total 

NO DIPORTAlCE 

No importance 62 J1d 

Total 85 100. 



159 

PlWBLUi Choosing textbook 

IA.JOI 
lumber ot Per Cent 

Dittigulty Te ache re Per Cent ot Total 

Great 9 28.1 
Sou 7 21.9 
Li\\le 15 41>.9 
Bot •tated ..l ...J.J. 

Total 32 100. 37.6 

frequency 

Frequently, or 
much or the time 
Occasionally, or 
aome of the time 
Rarely, or little 
ot the time 
Not stated 

Total 

MINOR 
Ditticultz 

Great l 7.7 
Soae 5 38.5 
Little 7 53.8 
llet stated ...2 _g,_ 

Total 1.3 100. 15.3 

freguenc;x 

Frequently, or 
much ot the time 
Occasionally, or 
80ll8 of the time 
Barely, or little 
ot the time 
Bot stated 

Total 

12 IIIPQR'WIZ 

lo importance J,IJ. J,,'1;! 

Total 85 100. 
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PROBLEM: T.Jsing visual aids 

IIAJOR 
lumber of Per Cent 

l)if't"iculty Teachers Per Cent of Total 

Great 22 56.4 
Some ll 28.2 
Little ; 12.8 
Not stated ...l ~ 

Total Y1 100. 45.S 

Freguenc:v 

Frequently, or 
much of' the time 
Occasionally, or 
some of the time 
Rarely, or little 
or the time 
Not stated 

Total 

IIIOl 

pur1cu1t:v 

Great 4 17.4 
Some 10 4.3.5 
Little 9 .39.1 
Not stated ~ _Q,_ 

Total 23 100. 27.1 

Frequency 

Frequently, or 
much of the time 
Occasionally, or 
aome of the time 
Rarely, or little 
of the time 
Not stated 

Total 

IQ DIPORTAQ 

No importance 6.1 ~ 

Total 85 100. 
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PROBLEM: Evaluating class activities 

MAJOR 
Humber of Per Cent 

p1tr1cu1u Te.aghera Per Cent of Total 

Great 11 40.s 
Some 10 )7.0 
Little 6 22.2 
Jlot atated .J2 .JL 

Total 27 100. .31.8 

Frequency 

Frequently• or 
much of the time 
Occasionally, or 
aaae of the time 
Rarely, or little 
ot the tiM 
lot stated 

Total 

!1-JIQA 

Diff'iculty 

Great 0 0 
Some 29 80.6 
Little 6 16.7 
Not ateted ...l -2:.ll 

Total 36 100. .42 • .3 

1'reguene:y 

Frequently, or 
mu.eh o:t the tillle 
Occasionally, or 
SOIH of the time 
Rarely, or little 
ot the tiae 
Not stated 

Total 

!I! IIIPORT.AQ 

Bo importanol ~ li..2 

Total 85 100. 
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PBOBLBM, Developing business vocabulary 

IIAJOI 
lwlber of Per Cent 

J)itfieulb Teachers Per Cent ot Total 

Great 28 52.8 
Some 16 30.2 
Little 8 15.1 
Bot stated ..1 ...1..2. 

Total 53 100. 62 • .3 

Freguenc:7 

Frequently, or 
much of the time 
Ocoaa1onall7, or 
some of the tiu 
Rarely, or little 
et the tiae 
Bot atatecl 

Total 

.!lD 

p1ttigl.t7 

Great 1 5.3 
Solle 15 78.9 
Li"le 2 10.s 
lot stated .l. ...iJ 

Total 19 100. 22.3 

Frequenq 

Frequently, or 
11Uch ot the time 
Occaaionslly, or 
some ot the time 
Rarely, or little 
ot the time 
Bot stated 

Total 

IQ DIPORTANCE 

Bo illportance lJ ~ 

Total 85 100. 
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PROBLEM;. Developing reading habits 

Y~TOR 
Number ot Per Cent 

D.ifticulb Teacher, Per Cent ot Totsl 
Great :J) 66.7 
Some 12 26.7 
Little 2 4.4 
lot stated ..l ~ 

Total 45 100. 53.0 

Frequency 

Frequently, or 
mueh of the time 
Occasionally, or 
some of the time 
Rarely, or 11 ttle 
ot the ti.Ile 
llot stated 

Total 

MINOR 

Dillicult:y 

Great 2 6J.9 
Some 25 86.2 
Little 2 6.9 
Not stated ...Q ...Q._ 

Total 29 100. 34.0 

Freguenc:r 

l"requently, or 
llUch ot the time 
Occaaionally, or 
aoae ot the time 
Rarely, or little 
ot the time 
lot stated 

Total 

!lQ. D(P()RTA~E 

No importance l.1 ll.& 

Total 85 100. 



164 

PROBLEM: Developi.Dg arithmetic akilla 

•llQI 
lwnber ot Per Cent 

Dittiqultx Teacbera Per Cent ot Total 
Gren 'J"1 62.S 
Soll8 18 30.5 
Little 3 5.1 
Not stated _l. ~ 

Total '.1J 100. 69.4 

Freguenq 

l'requenU1, or 
!lltlCh of the ti.Ile 
Ocesaionall1, or 
IIOM of the time 
Barely, or little 
ot the time 
Bot stated 

Total 

JIIll)B. 

Dift'icpl.t,: 

Great l 4.7 
Some 17 81.0 
Little 3 14.3 
Bot stated _g, ..JL 

Total 21 100. 24.7 

ruauwx 
PrequenUy, or 
JIUCh of the time 
Occasionally, or 
aoae of the time 
Rarely, or 11 tUe 
ot the time 
lot atatecl 

Total 

IQ DIPOiTAllCB 
\ 

No importance ~ ..l.1 

Total 85 100. 



PROBLEM: Developing writing skills 

MAJOR 

Difficul, t:y 

Great 
So• 
Little 
Not stated 

Total 

[reguenc,: 

Frequently, or 
much of the time 
OecHionally, or 
soae of the time 
Rarely, or little 
ot the time 
Not atated 

Total 

ng 

Diftieult;y 

Great 
Some 
Little 
Not stated 

Total 

Freguenc;y 

Frequently, or 
much of the time 
Occasionally, or 
some ot the time 
Rarely, or little 
ot the time 
Not stated 

Total 

!lQ IMPORTANCE 

No imports nee 

Total 

Humber or 
Teachers 

2.3 
18 
1 

..l 

43 

1 
25 
6 

..Q. 

32 

lQ 

85 

Per Cent 

53.5 
41.9 
2.3 
~ 

100. 

J.l 
78.1 
18.8 
_Q_ 

100. 

Per Cent 
of Total 

50.6 

37.6 

100. 
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PROBLEM: Developing speaking skills 

MAJOR 
Number of Per Cent 

Difiicult:y Te ache re Per Cent of Total 

Great 2.3 51.1 
Sane 19 42.2 
Little 2 4.5 
Not stated ..1 ~ 

Total 45 100. 53.0 

Frequency 

Frequently, or 
neh of the time 
Oceasionally, or 
some or the time 
Rarely, or little 
ot the time 
Not stated 

Total 

JIINOR 

Diffieult;r 

Great 2 6.9 
Some 21 72.4 
Little 6 20.7 
Not stated ...Q _Q_ 

Total 29 100. 34.0 

Freguenc;y 

Frequently, or 
much of the time 
Occasionally, or 
some of' the time 
Rarely, or little 
of the time 
Not stated 

Total 

1!Q DIPORTABCI 

Bo importance ll llJ2 

Total 85 100. 
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PROBLEM: Developing spelling skills 

MAJOR 
Nwnber of Per Cent 

Dit.fieult;r Teachera Per Cent of Total 

Great 43 74.l 
Some 12 20.7 
Littl.e 2 3.5 
Not etated ...1 _L2 

Total 58 100. 68.2 

b:,guenc;r 

Frequently, or 
much of the time 
Oeeasionally, or 
some ot the time 
Rarel7, or little 
ot the time 
Bot stated 

Total 

ng 

Ditficult;r 

Greet 1 4.5 
Some 16 72.8 
Little 4 18.2 
Not stated ..l ..Aa2 

Total 22 100. 25.9 

J'reguepcY 

Frequently, or 
1111ch of the time 
Oceasionally, or 
••• of the ti.Ile 
Barely, or little 
ot the time 
lot stated 

Total 

IQ IIIPORTAtlZ 

lo importance ~ ...i.2 

Total 85 100. 
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PBOBLEJI: Developing skill in using library 

MAJOR 
Number ot Per Cent 

pw;1cu1t1 Teacher• Per Cent ot Total 

Great 27 64.3 ... 14 33.3 
LitUe 0 0 
Not atated ..l. .LA 

Total 42 100. 49.4 

Preauencx 
Frequent11, or 
much ot the time 
Occasionally, or 
ao• ot the time 
Rarely, or little 
ot the time 
lot stated 

Total 

IUlQR 

p1tr1cu1tx 

Great 0 0 
Some 21 77.8 
Little 5 18.5 
lot atated ..l. ..J.,1 

Total 27 100. 31.8 

[reguenc,: 

Frequently, or 
much ot the time 
Occasionally, or 
aoae ot the time 
Barely, or little 
ot the time 
Bot stated 

Total 

!Q WPQRTANCE 

Bo importance 12 " J&,& 

Total 85 100. 
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PROBLEM: Giving guidance training 

MA,I9R 
lumber or Per Cent 

Ditticult;y Teacher• Per Cent of Total 
Great 20 46.5 
Some 15 34.9 
Little 6 13.9 
Rot stated ...& ..Jw. 

Total 43 100. ~.6 

Frequency 

Frequently, or 
much of the time 
Occasionally, or 
80lll8 or the time 
Rarely, or little 
ot the tillle 
Bot stated 

Total 

MINOR 

Ditticult:y 

Great 0 0 
Some 18 75.0 
Little 6 25.0 
lot stated ...Q ..Q_ 

Total 24 100. 28.2 

frequency 

frequently, or 
nch of the time 
Occaaionally, or 
some of the time 
Rarely, or little 
ot the time 
Bot stated 

Total 

IQ IMPORTANCE 

Ho importance l!! 21,2 

Total 85 100. 
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P:BOBLEM: Giving personal and consumer use values that 
are needed by atudente 

IHlOi 
Number of Per Cent 

Ditticult:y t,aohera Per cent of Total 

Great 17 .36.2 
Some 25 53.2 
Little 4 8.5 
Not stated ..l ~ 

Total 47 100. 55.3 

Frequency 

Frequently, or 
DltlCh of the ti.Ile 
Occasionally, or 
aome of the time 
Rarely, or little 
ot the time 
Not stated 

Total 

JIINQR 

Ditticult;, 

Great 2 7.7 
Some 21 80.8 
Little 3 11.5 
Not stated .Jl ..L 

Total 26 100. 30.6 

Frequency 

Frequently, or 
much ot the tiae 
Occasionally, or 
aome ot the time 
Barely, or little 
ot the time 
Not atated 

Total 

IQ DIPORTAQ 

Ho illportence ~ lit.al 

Total 85 100. 
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PROBLEM: Do not feel qualified to teach the course 

IIA,IQR 
!lumber of Per Cent 

Dittieult;r Teachers Per cant ot Total 
Great 7 26.9 
Sou 4 15.4 
Little 11 42.3 
Jot stated -' llJt 

Total 26 100. )0.6 

:rreoueQCY 

lrequenti,, or 
IIUCh of the time 
Occasionally, or 
aoae ot the time 
l&rel7, or little 
ot the time 
lot stated 

Total 

IIIOR 

Ditficult;y 

Great 0 0 
Same 8 61.6 
Little 5 .38.4 
lot stated _Q .JL 

Total 13 100. 15 • .3 

freguencz 

Frequently, or 
mch of the time 
Oceasionally, or 
••• ot the time 
Rarely, or little 
of the time 
Bot stated 

Total 

!Q DIPQ&TABCE 

No importance /JJ. ~ 

Total 85 100. 
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PROBLEM: Do not like to teach the course 

MAJOR 
Number or Per Cent 

Ditficulty Teeehers Per Cent ot Total 

Great 9 31.0 
Some 1 3.5 
Little 10 34.5 
Not stated ...1 JLQ 

Total 29 100. 34.1 

Frequency 

frequently, or 
mu.eh of the time 
Occasionally, or 
some ot the time 
Barely, or little 
ot the tiae 
lot stated 

Total 

HiffOI 
D1tficult:y 

Great 1 8.3 
Some 9 75.0 
Little 2 16.7 
lot stated ..Q. ..!L 

Total 12 100. 14.1 

1reguenc;y 

Frequently, or 
much of the time 
Occasionally, or 
some of the time 
Rarely, or little 
of the time 
Not stat ed 

Total 

!Q DIPORTANCE 

No importance M 2LJ! 
Total 85 100. 
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PROBLEM: Lack experience in teaching pupils on this 
grade level 

MAJOR 
Number of Per Cent 

Dif'figult:y; Teachers Per Cent of Total 

Great 6 J.2,.9 
Saae 0 0 
Little 6 42.9 . 
Not stated ..& ~ 

Total 14 100. 16.5 

Frequency 

Frequently, or 
much or the time 
Occasionally, or 
some of the time 
Rarely, or little 
ot the time 
Not stated 

Total 

MI.NOR 

Difficulty 

Great 0 0 
Some 10 71.4 
Little 3 21.4 
Not stated ...! ..:LZ:. 

Total 14 100 16.5 

Frequency 

Frequently, or 
much or the time 
Occasionally, or 
some of the time 
Rarely, or little 
ot the time 
Not stated 

Total 

1iQ IMPORTAJEE 

No importance :Ii. f£UJ. 
Total 85 100. 
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PROBLEM: Lack experience in teaching subject of this nature 

MAJOR 
Number of Per Cent 

Difficulty Teachers Per Cent of Total 

Great 9 45.0 
Some 2 10.0 
Little 7 .35.0 
Not stated ~ lQ.aQ 

Total 20 100. 23.5 

Frequency 

Frequently, or 
much of the time 
Occasionally, or 
some of the time 
Rarely, or little 
of the time 
Not stated 

Total 

MINOR 

Difficulty 

Great 1 5.9 
Some 9 52.9 
Little 5 29.4 
Not stated ~ lLl 

Total 17 100. 20.0 

Frequency 

Frequently, or 
much of the time 
Occasionally, or 
some of the time 
Rarely, or little 
of the time 
Not stated 

Total 

NO I MPORTANCE 

Bo importance ~ ~ 

Total 85 100. 



Typist: Harold A. Coonrad 


